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mother tongue. Although they might no longer have spoken German fluently, their responses

reflect an emotional attachment to the German tongue that was significant m jtself ®

Table 7: Mother Tongue by Cultural Origin, Berlin, Ontario, 1901

German-Origin
German 2,863 89.5
English 293 9.2
Other 42 1.3
Total Population 3,198 100.0
British-Isles-Origin
German 48 6.3
English 708 922
Other 12 1.6
Total Population 768 100.1*

Source: Manuscript Census, 1901. Data are for the population five years of age and older.
* Does not add to 100 because of rounding,

Asillustrated above, 6.3 per cent of Berlin’s residents of British-Isles-origin identified German as
their mother tongue, a phenomenon largely due to mixed marriages; the offspring of
British/German marital unions tended to acquire their mother’s first language as mother tongue.*
A less obvious pattern emerges if we testrict our analysis to those 9.2 per cent of German-origm
families whose members reported English as their mother tongue. In one third of these cases, the
parents came from divergent linguistic backgrounds. In one tenth of the families, however, the

children’s mother tongue was English, although both parents had (supposedly) grown up speaking

8 As Joshua A. Fishman has pointed out “these data are suspect not only because they are based
upon claims rather than upon actual proof of language use, but also because they relate to mother
tongues rather than to current facilities.” See Fishman, “Language Maintenance,” in Stephen
Themstrom ed., Harvard Encyclopaedia of American Ethnic Groups (Cambridge,
Massachusetts: Belknap Press, 1980), 629.

8 Gillian Stevens, “Nativity, Intermarriage, and Mother-Tongue Shift,” American Sociological
Review, 50 (February 1985), 77.
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German, a finding which suggests a gradual language shift from German to English. This shift, in

fact, had already occurred in over half of those families; here, both German-origin parents and
children reported English as their mother tongue.

The 1901 census thus captures the dual nature of a German/English life in Berlin which
ethnic spokespersons had conjured in the preceding five decades, with equal measures of pride
and trepidation. As we have seen, the “spectre” of a language shift that loomed so large for the
editors of the Berliner Journal didindeed, reflect changing pattemns of language behaviour. But
the census also depicted a town where the cultural norm was ‘German’, not ‘British’, and where
the vast majority of German-origin residents cultivated the German mother tongue as either a
medium of communication or a symbol of cultural identity.

The national census, whose prominent role in the machinery of modern nation-states exuded
an air of science and authority alike, was markedly mute on the question of cultural conflict.”” For
this, we have to turn to Berlin’s local press that meticulously commented upon the trials and
fortunes of German-language schooling. Unbeknownst to provincial and federal authorities, a
drama over German-language instruction captivated the town of Beriin at the tum of the century,

pitting county school inspector Thomas Pearce)s against Berlin’s social and economic elite. X

¥ Chad Gaffield, “Back to School: Towards a New Agenda for the History of Education,”
Acadiensis (Spring 1986), 174-5.



281
Chapter VIII

“A Storm of Indignation’:
The German School Association, Berlin, 1900-1914

If the stagnating enrolment at Berlin’s German Department was any indication, the
German public did not seem to be deeply rooted in the everyday life of the town’s residents. In
1898, the editors of the Berliner Journal remarked with a deep sigh that “the complete abolition
of German-language instruction would likely meet with a storm of indignation; but to see it slowly
strangled ... is being happily tolerated by our good-natured Deutschthum.”' Indeed, at the turn of
the century, it had become increasingly difficult to find qualified German-language teachers. With
Louis von Neubronn heading for retirement in 1893, and William Euler leaving the profession
after a six-year tenure (1893-1899), an era of revolving doors began durmg which mexperienced
teachers followed each other in quick succession.”

Yet, just as the structures of German-language schooling seemed to be eroding, the Berlin
Public School Board adopted its cause. In September 1897, only four weeks after Berlm’s
citizens had gathered in Victoria Park to unveil the monument of Kaiser Wilhelm L, the town’s
school trustees expanded the scope of German-language instruction to include “the teaching of
German in the Central and the Agnes Street Schools.”™ In the following month, they

“recommended that a proportionate remuneration for the extra time be paid to the teacher of

! Berliner Journal [hereafter BJ], December 22, 1898, 4: ‘Die ginzliche Abschaffung des
deutschen Unterrichts wiirde wohl groBe Entristung hervorrufen, aber die langsame Erdrosselung
desselben ... 1dBt sich unser gutmiithiges Deutschthum ganz wohl gefallen.”

2 Waterloo County Board of Education [hereafter WCBE], “Berlin Board Minutes, 1898-1908,”
October 26, 1893; January 17, 1894; April 6, 1899; July 10, 1899; December 7, 1899; December
18, 1899; August 30, 1900.

3 Ibid., September 7, 1897. As the Berlin Public School Board Minutes contain only the results
of prolonged deliberations, we are left to speculate whether or not there existed a direct link
between the 1897 Sdngerfest and the subsequent extension of German-language schooling. The
timing certainly suggests that much.
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German,” thus providing a monetary incentive for German-language teachers that Otto Klotz had

demanded, in vain, twenty years earlier. The trustees also suggested that “German can be best
taught by taking up German between 8:15 and 9 o’clock in the forenoon.”™ The latter innovation
presented a double-edged sword; by removing German-language instruction from the regular
school curriculum, the School Board assigned it to second-class status.” The trustees’ subsequent
decision, however, was likely to mollify critics. In December 1899, the Berlin Public School
Board passed a motion “that German shall be taught in all the Berlin Public Schools in all classes
from Junior 3rd up.™

In broadening the scope of German-language instruction, the trustees erected an
institutional monument for the German language that was no less significant than the Kaiser's
bust. Just as the Emperor’s memorial represented a confident, bourgeois German-ness that took
possession of the public sphere, so did the expansion of German-language programmes reflect a
new awareness of German language and culture.” In Berlin, with its overwhelmingly German-
origin population, the public school board had always provided a supportive environment for
German-language schooling. Only now, however, did the trustees become actively involved in
safeguarding and expanding the German-language classroom. At a time when enrolment figures
at the Central’s German Department were declining, the trustees identified the German language

as an emblem of groupness that had to be sheltered, nurtured, and protected.® The school board’s

4 Ibid., October 5, 1897.

> Ibid.: “By adopting this plan children can take German without missing any of the other
classes.”

¢ Ibid., December 7, 1899.

7 See Friedemann Schmoll, “Individualdenkmal, Singerbewegung und NationalbewuBtsein
Wiirttemberg: Zum Funktionswandel birgerlicher Erinnerungskultur zwischen Vormirz und
Kaiserreich,” in Friedhelm Brusniak and Dietmar Klenke eds., “Heil deutschem Wort und Sang!:
Nationalidentitdt und Gesangskultur in der deutschen Geschichte — Tagungsbericht
Feuchtwangen 1994 (Augsburg: Dr. Bernd Wissner, 1995), 74.

¥ In this context see Herbert J. Gans, “Symbolic ethnicity: the future of ethnic groups and
cultures in America,” Ethnic and Racial Studies, 2, 1 (January 1979), 9.
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decision provoked almost no editorial comment in local newspapers, nor did the trustees consider

it necessary to explain their actions. We are just left with the paradox that the German language
was discovered as a symbol of identity at the very moment when the German classroom seemed to
have become an ethnic anachronism.

This chapter suggests that, even as a symbol of identity, the German language continued
to command a powerful hold on the imagination of German migrants. As tenuous as membership
in the German public appeared to be, in times of struggle it transformed from an “informal and
taken-for-granted frame of reference” into an ‘imagined community’ that mobilized members from
several classes and groups.” In the moment of crisis, language became a rallying point, lending

impetus to an ethnic movement whose vitality took school inspector Thomas Pearce by surprise.

The School Crisis of 1900

The trigger of the Berlin school crisis was innocuous enough. In February 1900, School
Inspector Seath had critized the reading at the local high school “rather adversely,” as the Berlin
News Record remarked.'” The newspaper could not agree more. “That the Queen’s English is
murdered on every hand is admitted,” the editors wrote — and were quick to point out the reasons
why. “Oral reading will not reach the highest standard in North Waterloo for several generations,
owing to the difficulties that pupils of German descent have to surmount in mastering the English
tongue.”! Always striving for excellence in schooling, the Berlin Public School Board mnstructed

Inspector Pearce to submit “a report on the situation,” which the latter promptly delivered:

® Gopal Balakrishnan, “The National Imagination,” in Gopal Balakrishnan ed., Mapping the
Nation (London, New York: Verso, 1996), 210.

1° Berlin News Record, April 27, 1900, 4.

! Ibid., February 2, 1900, 4.
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[ was more than surprised to find children of British parentage reading and
speaking fully as ‘broken’ as those of German parentage. The reason is
obvious ... if the foundation of good reading must be laid when pupils are
in Second Reader, is it not a mistake to permit children in the Second
Reader to study German, in other words, to permit the minds of young
children to be confused with the sounds of letters and the pronunciation of
words of two languages in many respects so very difference? Experience
shows that such children are unable to distinguish the differences and the
result is they read and speak English with a German accent and
pronunciation and vice versa, a habit it becomes almost impossible to
eradicate during the rest of the course.'?

For Inspector Pearce, reading had long been a matter of professional concem. As early as in the
1870s, he had observed German pupils struggling with English letters and was taken aback by “the
strong German accent of many of the pupils.”'® In 1894, he still reported rather regretfully that
“distinct articulation, good inflection and naturalness of expression are heard in few schools.”"*
Thus, what could be more natural than limiting German-language instruction to the upper grades
where pupils were not quite as easily confused by the “bewildering maze” of two languages?"’

Little was Thomas Pearce aware that he had stirred up a hornets’ nest. The outcry in the
community was almost immediate. Painter Karl Miiller, for one, called upon Berlin’s
Deutschthum to fight for “our language”, stating that “a school inspector who has held office in
the German County for forty years and still not learned the German tongue .. is incapable of

»l6

judging the benefits or drawbacks of German-language imstruction.”™ On a more moderate note,

12 Quoted in ibid., July 4, 1900, 4.

3 Kitchener Public Library — Grace Schmidt Room of Local History [hereafter KPL], “Waterloo
Historical Society” [hereafter WHS], KIT 6, “Visitors® Book — Roman Catholic Separate School
Board, Berlin, 1875,” February 6, 1878. In the case of the township school of St. Jacob’s, the
inspector found that “[t]he pupils did fairly in the subjects in which I exammed them, except in
reading, which is, apparently, very difficult to teach in this place.” See WCBE, “Woolwich
Township S.S. 8 (St. Jacob’s), Minutes & Accounts, 1872-1907,” March 26, 1880.

14 KPL, WHS, WAT C-87, “Twenty-Third Annual Report of the Inspector of Public Schools of
the County of Waterloo, for the Year ending 3 1st December, 1894.”

1 Ibid.: “Report on the Public Schools of the County of Waterloo, for the Year 1875, by the
County Inspector Thomas Pearce.”

16 See Miiller’s letter to the editor in the Berliner Journal, May 17, 1900, 4: “{ein] Schul-
inspektor, der seit einigen vierzig Jahren in diesem deutschen County seines Amtes waltet und bis
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Reverend Teufel refuted the inspector’s claim that bi-lingual instruction impeded the progress of

young children: “We have always found that pupils who learn more than one language are
superior to those who deal only with one.”"" Such was the protest that the School Board asked
Jeremiah Suddaby for his expert opinion. In his statement, the experienced headmaster of the
Central School added a voice of calm to a heated debate. As many parents spoke English but
poorly, it was left to the teachers to correct children’s pronunciation. Their efforts, however,
were undermined by the fact that reading ranked lowest in the annual school examinations, thus
providing little incentive to invest time and care in reading lessons.'® Shortly thereafter, the
School Board heeded Suddaby’s advice and abolished the annual examinations, for they were
“unfair to pupils as well as injurious to some, unjust to the teachers and misleading to the public,
and not in accord with the broad modern idea of the purpose of education.”” The trustees’
decisive step, however, failed to appease local language advocates.

It was the craftsmen of the singing society Concordia, valiantly supported by the Berliner
Journal, who organized an indignation meeting on June 22, 1900 to discuss “the better
deveiopment of German instruction in our public schools.”® In attcndance were prominent local
citizens, including “some of our English fellow-citizens who recognize the use and desirability of a

broader education for our children,” to whom the organizers had extended a warm welcome.'

heute noch kein Deutsch gelemt hat [ist] gar nicht befihigt ... iber den Nutzen oder Schaden des
deutschen Unterrichts ein Urtheil zu haben.” See also A. Gliser in BJ, June 28, 1900, 4.

17 BJ, May 17, 1900, 4: “wir haben immer gefunden, daBl Schiiler, die mehr als eine Sprache
erlernen, immer solchen Schiilern voraus sind, die sich nur mit einer Sprache befassen.”

18 BJ June 7, 1900, 4. A month earlier, Suddaby’s explanation had been endorsed by the Berlin
Teachers’ Association that identified three reasons for the low reading standards: “(1) The marks
in reading at the Entrance examination being low in comparison with other subjects. (2) The large
amount of German spoken at School and at home. (3) The crowded curriculum.” See WCBE,
“Minute Book of the Berlin Teachers’ Association, October 1891 to November 8, 1912,” May
11, 1900.

'> WCBE, “Berlin Board Minutes, 1898-1908,” June 29, 1900.

* BJ, October 18, 1905, 6.

2! See the announcement published in the Berlin News Record, June 21, 1900, 4.
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Unanimously, the assembly rejected the assumption that German-language schooling accounted

for low reading standards. Instead, it held that “the thorough study of German, as both a written
language and a colloquial one, will benefit the pupils most highly.

Almost a quarter of a century had passed since Otto Klotz, John Motz, and others had
assembled in the town hall to debate the prospects of German-language schooling. The passage
of time had woven changes into the rhetoric of language advocates. No longer did ethnic
spokespersons seek to transform the family into a bastion of the German language. Instead, they
presented German-language schooling as a political entitlement and eloquently evoked the “twin
souls” that imbued their lives, namely the German and the English languages.” Confidently,
Louis Jacob Breithaupt portrayed German as a world language which children should learn for
their own benefit: “Germany and England are the nations of modemnity and progress; therefore,

the languages of these two countries are presently the most important ones. »24

In his sweeping
redefinition, Breithaupt transformed his mother tongue from a language of tradition, closely
associated with the ethnic heritage, to a language of progress that basked in the reflected glory of
the German Empire. In the process, the social setting of the family, which had hitherio provided a
metaphorical home for the German language, was supplanted by political principles, cultural

abstractions, and material advantages.”

2 BJ, June 28, 1900, 4: “das griindliche Studium des Deutschen als Schrift- und
Umgangssprache [ist] von groBtem Nutzen fiir die Schiiler.” In the ensuing debate, this point was
elaborated by, among others, Reverend Tafel, Reverend Tuerk, Reverend Boese, Sheriff John
Motz, and high school teacher J.W. Connor.

B BJ, June 28, 1900, 4.

# Ibid.: “Deutschland und England sind die modernen Forschritts-Nationen, daher sind die
Sprachen dieser beiden Linder heutzutage die wichtigsten.” See also the speeches by Mr. J. G.
Schmidt and Reverend Pirch.

® For a point of comparison see John Edwards, “Language, diversity and identity,” in John
Edwards ed., Linguistic Minorities, Policies and Pluralism (London: Academic Press, 1984),
288.
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By elevating language to the realm of abstraction, it could serve a multitude of purposes.

Reverend Boese, for one, claimed that language presented the key to social harmony that had long
prevailed in Berlin:

The Germans have built Berlin. Here, both employers and workers get

along, for both are of German origin. Yet if one robs the worker of his

language, one changes his mind, and, thereby, the present relationships

between workers and employers will be disturbed, and great turmoil will

ensue, just as it did in other cities. %
In asserting that language transcended the boundaries of class, Boese was not alone. Throughout
the late nineteenth and early twentieth centuries, prominent visitors to Berlin had commented
upon the perceived absence of social strife which they attributed to the common cultural

background of employers and their workers. Yet the bonds of culture, as we will see, did not, by

any means, obliterate class distinctions.

A Social Profile of the German School Association

The birth of the German School Association (Deutscher Schulverein), formally founded in
August 1900, allows us to probe the social profile of the groups which rose to the defence of
German language and culture between 1900 and 1914.” In turning from the realm of thetoric to
a quantitative, socio-historical analysis, the following discussion is informed by the pioneering
work of Miroslav Hroch who brought to the study of national movements the concepts and

methods of social history.”® In a field previously dominated by the historians of ideas, Hroch

% BJ, June 28, 1900, 4: “Die Deutschen haben Berlin emporgebracht. Arbeitgeber und Arbeiter
kommen hier gut voran, weil letztere Deutsche sind. Nimmt man aber dem Arbeiter seme
Sprache, so indert man seinen Sinn, und dadurch wird man das bestehende Verhiltnis zwischen
Arbeiter und Arbeitergeber storen und ebenso groBe Unruben wie in anderen Stddten
verursachen.”

27 For the constitution of the German School Association see BJ, August 16, 1900, 4.

2 Miroslav Hroch, Social Preconditions of National Revival in Europe: A Comparative Analysis
of the Social Compasition of Patriotic Groups Among the Smaller European Nations
(Cambridge, New York: Cambridge University Press, 1985) and Hroch, “From National
Movement to the Fully-Formed Nation: The Nation-Building Process in Europe,” in Geoff Eley
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painstakingly assembled biographical profiles of ‘patriots’ in small European countries, thereby

arriving at a careful, comparative sociology of national movements. In a similar vein (albeit on a
much more modest scale), a list of the members of the German School Association was compiled
from articles in the Berliner Journal and subsequently linked with biographical data from the
manuscript census of 1901, city directories, histories of the province of Ontario, the Dictionary of

Canadian Biography, trade reports, obituaries, and local historical studies.

Table 8: Social Profile of the German School Association, Berlin, 1900-1914

Professions 22 24.7
Clergymen 11
Lawyers 3
Physicians 3
Newspaper Editors 3
School Inspector 1
Teacher 1
Manual Work 19 21.3
Trades 13
Industrial Workers 4
Labourers (unspecified) 2
Manufacturers / Proprietors / Owners 18 20.2
Manufacturers 15
Hotel Keepers 2
Insurance Company Owner 1
Small-Scale Proprietors 10 11.2
Shopkeepers 9
Builder 1
White-Collar Work 7 7.9
Commercial Travellers 3
Store-Clerks 2
Town Clerk & Treasurer I
Manager - Insurance Company 1
Unknown 13 14.6
TOTAL 89 99.9*

* Does not add to 100 because of rounding,

and Ronald Grigor Suny eds., Becoming National: A Reader (New York, Oxford: Oxford
University Press, 1996), 60-77.
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Sources: Manuscript Census of 190; Ontario Gazeteer and Directory, 1901-02; Vernon's Berlin, Waterloo and
Bridgeport Directory for the Years 1903 to 1905; Ontario Gazeteer and Directory, 1905-06; Province of Ontario:
Gazeteer and Directory, 1910-11; Vernon’s City of Berlin and Town of Waterloo and Bridgeport Directory for the
Years 1912-13; Jesse Edgar Middleton and Fred Landon, Province of Ontario: A History, 1615-1927 (Toronto:
Dominion, 1927-8), vols. 3 & 4; Alexander Fraser, History of Ontario: Its Resources and Development (Toronto:
The Canadian History Company, 1927), vol. 2; KPL, WHS, MC 6.21: Elias Weber Bingeman Snider Collection,
“Annual Report of the Board of Trade of the Town of Berlin, 1905”, W. V. Uttley, A History of Kitchener,
Ontario (Waterloo: Wilfrid Laurier Press, 1975 [1937]); Elizabeth Bloomfield, “City-Building Processes in
Berlin/Kitchener and Waterloo, 1870-1930,” Ph.D. Thesis (History), University of Guelph, 1981; Dictionary of
Canadian Biography, vol. X1V, 1911-20 (Toronto: University of Toronto Press, 1998).

As illustrated above, the Schulverein’s membership comprised primarily men of the middle
and upper classes, distinguished by either their education or wealth. Professionals and capital
owners accounted for 45 per cent of the membership, whereas teachers were conspicuously
absent. Clearly, support for German-language schooling was generated outside the school
system, not within it. Taken together, lawyers, physicians, newspaper editors, and, most
prominently, clergymen emerged as “custodians of culture.” Their education (Bildung) and
professional training singled them out as men of value and virtue who could translate their
“cultural capital” into political leverage.” These representatives of the Bildungsbiirgertum were
joined by Berlin’s leading manufacturers, merchants, hotel-keepers, and landowners, the
Besitzbiirgertum, whose economic power enhanced the prestige of the young association.

To understand the extent to which Berlin’s elites rallied behind the cause of German-
language schooling, we only have to tum to the local assessment rolls of 1897.*° Among Berlin’s
top forty-six property owners, we find no less than eleven members of the German School
Association.' Not surprisingly, the men who wielded the community’s economic and social

power, were also prominently represented in political institutions. The ranks of the German

® Roger Chickering, We Men Who Feel Most German: A Cultural Study of the Pan-German
League, 1886-1914 (Boston: George Allen & Unwin, 1984), 111.

% As compiled by Elizabeth Bloomfield, “City-Building Processes,” 502. Bloomfield notes that
the only surviving copy of the 1897 assessment rolls is in the possession of the Waterloo
Historical Society in the Kitchener Public Library.

31 See Bloomfield, “City-Building Processes,” 502.
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School Association included eight past and two future mayors, seven members of the county

council, ten members of the municipal council, and twelve members of the Board of Trade.? The
founding meeting of the Association was graced by the presence of Hugo Kranz who, asa
member of the Conservatives, had represented North Waterloo in the House of Commons
between 1878-87. Also in attendance were two members of the Provincial Legislature, Dr. G. H.
Lackner (South Waterloo) for the conservatives, and Louis J. Breithaupt (North Waterloo) for
the liberals. Less prominently, the Schulverein’s ranks were bolstered by seven school trustees
whose long-standing, or present service on the Berlin School Board helped to ensure that the
Verein's suggestions would be granted a hearing at future board meetings.

Notwithstanding Reverend Boese’s praise for the class-transcending power of language,
the leadership structure of the German School Association was strictly hierarchical, with
clergymen, manufacturers, journalists, physicians, and lawyers occupying the positions of
president, vice-president, German school inspector, and treasurer, respectively. But although
tradesmen rarely spoke up during meetings, and only once joined a delegation to the Berlin Public
School Board, their presence vividly illustrated that the association could draw upon the support
of many classes, encompassing both artisans and entrepreneurs, labourers and professionals.” It
was painter Karl Miiller, in particular, whose quiet work behind the scenes kept the association

afloat during the coming decade.™

* The mayors in question were Hugo Kranz (1874-78), John Motz (1880-81), H. G. Lackner
(1886-87), L. J. Breithaupt (1888-89), Conrad Bitzer (1892), Daniel Hibner (1894-95),J. C.
Breithaupt (1896-97), George Rumpel (1898), William H. E. Schmalz (191 1-12), and John E.
Hett (1915-16).

 We have, of course, to keep in mind that evidence of associational meetings is fragmentary at
best, preserved only in the columns of the Berliner Journal. Still, the fact that the paper rarely
quoted speeches by workers seems to indicate that the latter belonged to the lower ranks of the
German School Association.

* BJ October 18, 1905, 6. See also Karl-Miiller Grote, “Onkel Karl: Deutschkanadische
Lebensbilder,” German-Canadian Yearbook, 15 (1998), 107-255.
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The Schulverein's public face was constituted by its eleven clergymen who performed the

time-consuming task of visiting the town’s German-language programmes and submitting detailed
reports to the Berlin Public School Board. Their close co-operation symbolized the common
meeting ground that language could, indeed, provide; clergy from six denominations jomed forces
in the association.’®> To the men of the cloth who had witnessed the gradual shift from German to
English as a language of worship, the German School Association might have appeared as a
bulwark against language change.’ s

That linguistic loyalties extended across denominational boundaries is also suggested by
the religious profile of the German School Association. The forty-three members whose religious
affiliation could be traced belonged to no less than eight denominations, most prominently the
Lutheran Church (45.7 per cent) and the Evangelical Association (15.2 per cent). For both
denominations, the use of German as a language of worship was an “article of faith,” with ethnic
and religious identities complementing and reinforcing each other.’” In 1901, “nearly 80 per cent
of the town’s population still worshipped in the German language.”™® If we compare the
association’s religious profile with that of Berlin as a whole, we find one group conspicuously
absent, namely the local Mennonites whose cultural identity seemed to evolve around religion,

rather than language.

35 The following denominations were represented among the eleven clergymen in the German
School Association: Lutheran (3), Evangelical Association (2), Baptist (2), Roman Catholic (1),
Presbyterian (1), New Jerusalem (1), Unknown (1).

36 As Louis Breithaupt noted in his diary, this shift had begun as early as in 1888: “By a vote of
5410 20, it was to-day decided by our congregation to have English services every 2d. Sabbath
evening.” See University of Waterloo, Doris Lewis Rare Book Room, Breithaupt Hewetson
Clark Collection, “Diaries of Louis Jacob Breithaupt”, March 18, 1888. See also ibid., April 29,
1888: “Our new minister Rev. Mr. Hugh Jr. preached two most acceptable sermons to-day - a.m.
in German and this evg. in English.”

3 John English and Kenneth McLaughlin, Kitchener: An Illustrated History (Toronto: Robn
Brass, 1996 [1983]), 87. See also Gottlieb Leibbrandt, Little Paradise: Aus Geschichte und
Leben der Deutschkanadier in der County Waterloo, Ontario, 1800-1975 (Kitchener: Allprint
Company Limited, 1977), 158-9.

** English and McLaughlin, Kitchener: An Illustrated History, 88.
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Table 9: Religious Profile of the German School Association, Berlin, 1900-1914

Lutheran 21 45.7 1,795 37.8
Roman Catholic 4 8.7 958 20.2
Methodist 0 0 420 8.8
Evangelical Association | 7 15.2 343 7.2
Presbyterian 4 8.7 262 5.5
Baptist 4 8.7 212 4.5
Church of England 1 2.2 194 4.1
Mennonite 0 0 189 40
United Brethren 0 0 103 22
Swedenborgian 3 6.5 60 1.3
New Jerusalem 2 43 46 1.0
Christian Scientist 0 0 44 0.9
Others 0 0 121 2.5
TOTAL 46 100.0 4747 100.0

Sources: As indicated in table 8 above.
* Manuscript Census, 1901.

Equally striking is the comparatively low percentage of Roman Catholics. In a town where 20.2
per cent of the population belonged to the Catholic church, only 8.7 per cent of the Schulverein’s
members were Catholic. The notable absence of Catholic members was likely due to the
popularity of Berlin’s Roman Catholic Separate School which enrolled a quarter of the local
school population in the early twentieth century.” Shielded from the probing glance of provincial
observers, the Separate School treated German as a regular part of the curriculum.*’

But if Roman Catholic parents did not flock to the German School Association in
impressive numbers, at least two prominent citizens of Catholic faith lent their support to the

venture: the aging founder of the Berliner Journal, John Motz, now Sheriff of Berlin, and the

3 See the statistical data in the Reports of the Minister of Education: Province of Ontario
(Toronto: L.K. Cameron), for the years 1900-14.

‘0 Theobald Spetz, Diamond Jubilee History of the Diocese of Hamilton with a Complete
History of the County of Waterloo, 1856-1916. The Catholic Church in Waterloo County (The
Catholic Register and Extension, 1916), 43 and 125-6.
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esteemed principal of Jerome College, Reverend Theobald Spetz. At the bi-annual meetings of

the Schulverein, both men shared their intimate knowledge of German-language instruction at the
Separate School.*' And each, in his own terrain, fought tirelessly for the right to German-
language schooling: John Motz in the columns of the Berliner Journal, and Reverend Spetz in his
correspondence with educational authorities in Toronto whom he assured that “we have German
taught thoroughly in our Schools, without the least detriment to the English branches.”
Confronted with the determined campaign for German-language schooling that united
Berlin’s political, economic, religious, and intellectual elites, School Inspector Thomas Pearce
made one feeble attempt to clear up the misunderstanding, and then fell silent.” In future years,
he seemed determined to avoid any further controversies by describing the reading ability of
Berlin’s pupils as “generally speaking, good™.* For a man used to having his suggestions
followed to the letter and his opinions highly valued, the “agitation in town to resume German in
the schools” — as he would indignantly describe it in his school history — must have been injurious

to his professional pride.*’ It did not help that the Berliner Journal gloated in its ‘victory’.

4 See, for instance, BJ, June 28, 1900, 4 and B/, April 1911, 1912, 6.

2 For John Motz’s influential role in moulding public thinking on language issues see chapter 1.
Theobald Spetz made his voice heard in the French-language debates of 1889 and the Bishop
Fellon controversy of 1911. See KPL, WHS, MC 6: Elias Weber Snider Collection, “Letter dated
April 2, 1889, received from Theo Spetz, C.R., D.D. of St. Jerome’s College, offering Mr. Snider
a copy of a letter from the R.C. Separate School Board of Berlin to the Attorney General of
Ontario, regarding the debates on Separate Schools,” and Ontario Archives (hereafter OA), Sir
James P. Whitney Papers, F 5, MU 3132, “Letter from Rev. Father Spetz, St. Mary’s Church,
Berlin (Kitchener) to Whitney, regarding bilingual schools in German localities, December 2,
1911.”

3 See Inspector Pearce’s letter to the editors of the Berlin News Record, printed July 4, 1900, 4.
See also B/, July 5, 1900, 4.

“ BJ, June 27, 1901, 4.

* Thomas Pearce, “School History, Waterloo County and Berlin,” Waterloo Historical Society,
2(1914), 41. School board minutes in various localities in Waterloo County reflect Inspector
Pearce’s pervasive influence in shaping standards of teaching and accommodation. See, for
instance, City of Cambridge Archives, “Minute Book of the Trustees of the Preston School,
February 7, 1877 to November 6, 1895,” June 13, 1898 and WCBE, “Woolwich Township, S.S.
8 (St. Jacobs), Minutes & Accouats, 1872-1907,” December 12, 1904.
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“Now, the number of German pupils has increased,” the editors wrote in 1901, “yet the reading

has not deteriorated ...; on the contrary — the Inspector is quite satisfied with it. How curious!”*®
Not surprisingly, Inspector Pearce did not even hint at the “agitation” in his annual school
reports. As a result, a reliance on government documents alone would have left us with the
misleading impression of a2 man who wielded supreme authority and power in local school affairs,
rather than that of a widely respected imspector whose quest for better schools and teachers was
whole-heartedly endorsed by the local communities of Waterloo County -- that is, until Thomas

Pearce misjudged the quiet, but powerful, current of ethnic identity that he had successfully

navigated for almost three decades.

Language and Identity

To understand Inspector Pearce’s misconception, we have to be willing to relinquish our
preconceived notion of ethnicity as a linear process, characterized by the progressive integration
of an ethnic group into the social and cultural mainstream.*’ As historian David A. Gerber has
remarked, “a picture of one-way, mechanical movement out of one ethnic group and into the
evolving majority” obscures the “dynamic tensions”, the conflicts and clashes, the negotiation and
accommodation that characterized the interaction between German migrants and mainstream
society.*® In Waterloo County, this interaction was accompanied by a gradual shift from “ethnic

identity” to “symbolic ethnicity”, to borrow sociologist Herbert J. Gans’s memorable phrase:

% BJ June 27, 1901, 4: “Jetzt ist die Zahl der deutschen Schiiler gestiegen, das Lesen ist aber
nicht schlechter geworden, ... sondern im Gegentheil — der Inspector ist sogar ganz zuffieden
damit. Merkwiirdig!”

*7 This “straight-line theory” has long presented the “dominant sociological approach to
ethnicity.” See Gans, “Symbolic ethnicity,” 1-3.

%% [ this context, see also David A. Gerber, “Language Maintenance, Ethnic Group Formation,
and Public Schools: Changing Patterns of German Concern, Buffalo, 1837-1874,” Journal of
American Ethnic History, 4, 1 (Fall 1984), 51.
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Symbolic ethnicity can be expressed in a myriad of ways, but above al, I

suspect, it is characterized by a nostalgic allegiance to the culture of the

immigrant generation, or that of the old country; a love for and a pridein a

tradition that can be felt without having to be incorporated in everyday

behavior. ¥’

To be sure, at the tum of the century, Berlin continued to be a living heartland of the German
language that was spoken by 75 per cent of the population. But in the past three decades the
meanings of the German mother tongue had undergone a change, so gradually and imperceptibly,
that even astute contemporary observers seemed to be unaware of its magnitude.

If language advocates of the 1870s had evoked the image of families divided by barriers of
language which separated German-speaking parents from their English-speaking children, this
thetoric had become obsolete in 1900 when 92 per cent of Berlin’s German-origin residents were
capable of speaking English.”' Indeed, even Louis Jacob Breithaupt who occupied the presidency
of the Schulverein between 1909 and 1914, began to write to his children in English, not
German.*? Accordingly, the German School Association portrayed German not as a medium of

common parlance but as a language of culture, business, and modernity.” This shift from the

¥ Gans, “Symbolic ethnicity,” 7.

0 Manuscript census of 1901.

5! See, for instance, KPL, WHS, MC 6: Elias Weber Snider Collection, “Letter dated April 2,
1889, received from Theo Spetz, C.R., D.D. of St. Jerome’s College™ “our children ... are
thereby enable to appreciate the rich treasures of German literature and can also retain as much of
the German character as necessary for the perfect union between children and parents many of
whom know very little English.”

52 Interestingly, Louis Breithaupt opened a letter to his daughter Catherine with a German
blessing whereupon he switched to English. Here, the German language had a ritualistic quality
whose formality evoked a language of worship: “My dear Catherine; Ich wiinsche dir den segen
[sic] Gottes zum Gruss! You have doubtless heard from home of my trip West to Winnipeg +
also to cities of the United States ... Well, 1 hope you are getting along very well at College.
Many a wishes ... I am with love + kisses, Father.” See University of Waterloo, Breithaupt
Hewetson Clark Collection, Box # 8, “Catherine Olive, née Breithaupt (1896-1977),” September
3, 1913.

% See, for example, OA, Sir James P. Whitney Papers, F 5, MU 3132, “Letter from Rev. Father
Spetz, St. Mary’s Church, Berlin (Kitchener) to Whitney, regarding bilingual schools in German
localities,” December 2, 1911: “The knowledge of a second language especially if it is their
mother tongue so easily learned fits them so much better for society and business later on.”
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communicative aspects of language to its symbolic function was mirrored (and fuelled) by the

confident displays of Deutschthum that revelled in the celebratory and festive aspects of German-
ness. The concept of “symbolic ethnicity” thus helps explain the apparent paradox of a highly
vishle ethnicity, staged in elaborate festivities such as the Friedensfest of 1871 and the Sdngerfest
of 1897, and the dwindling enrolment figures in Berlin’s German Department.

Yet if German ethnicity appeared to lie dormant, taken off the heritage shelf only for
festive occasions, it never ceased to hold the imagination of ethnic spokespersons. In a moment
of crisis, when the mother tongue seemed under attack, the casual, taken-for-granted membership
in an imagined ‘German’ community transformed into a determined ethnic movement that
recruited members from several classes and groups. Even as a symbol of ethnic identity, then, the
German language exerted a powerful influence which Inspector Pearce had underestimated (or, in
good faith, overlooked) at his own peril

The rebuttal of Pearce’s alleged threat against the revered German mother tongue was all
the more effective in a town where German-origin residents constituted the vast majority of the
population, So deeply was German cuiture ingrained into the social, cultural, economic and
political institutions of Waterloo County that the local mainstream had effectively become
‘Germanized’.>* Not surprisingly, when ethnic spokespersons felt that their German-ness was
under attack, they swiftly and effectively mounted a response.

There is, of course, always the danger of reading the actions of ethnic spokespersons as

direct expression of ethnic group values.” As we have seen, the membership of the German

54 Kathleen Neils Conzen, ‘Mainstream and Side Channels: The Localization of Immigrant
Cultures,” Journal of American Ethnic History, 11, 1 (Fall 1991), 6.

% The study of ethnic leaders has become unfashionable as of late. As John Higham remarked as
early as in 1978, “{t]he reassertion of ethnic identities in recent years is connected with a general
distrust of elites and (on the part of scholars) a desire to look at history from the bottom up.”
Accordingly, scholarly enquiry has been primarily interested in the rank-and-file members of
ethnic groups, rather in at their self-declared spokespersons. See John Higham, “Introduction:
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School Association never exceeded 100 members in good standing and, more typically, hovered

around 60 — a minuscule fraction of the town’s German-origin population in 1901.% Its members
were hardly typical of the average native German speaker in Berlin, having been recruited from
the well-educated and propertied middle and upper classes.”” Still, ethnic leaders were
“constrained by their own upbringing in the respective cultures of their forefathers, and by the
ideas and assumptions of their ethnic constituencies,” as the anthropologist Anthony D. Smith has
observed.”® In other words, if they hoped to mobilize widespread support for the cause of
German-language schooling, they had to win allies among local school board trustees and tailor
their campaign towards German-origin parents and their children.

While waging an energetic language campaign at the local level, the Schulverein’s
members successfully navigated social networks beyond their ethnic world. They transacted
business deals in Canada and the States, represented their constituencies in the provincial and
federal Legislatures, and lobbied the provincial Minister of Education for the rights of German-
language schooling.”® By no means were these men isolated from ‘modem’ society nor locked
into an ethnic past whose charming simplicity and serenity contrasted markedly with the harsh

realities of modemnization and industrialization.*® Rather, they functioned effectively in Canada’s

The Forms of Ethnic Leadership,” in John Higham ed., Ethnic Leadership in America (Baltimore
and London: John Hopkins University, 1978), 1.

5 Tn 1901, 7,562 residents of Berlin (or 77.6 per cent of the town’s population) were of German
cultural origin. See Census of 1901. Figures on membership in the German School Association
have been compiled from B/, January 4, 1905, 6 and BJ, April 4, 1908, 6.

57" As such, their social profile bears a striking similarity to the language revival movement in late-
nineteenth-century Ireland which John Edwards has characterized as a “movement of Dublm-
based upper-middle class individuals, rather romantic in outlook, for most of whom Irish was an
acquired competence.” See Edwards, “Language, diversity and identity,” 286.

58 Anthony D. Smith, Theories of Nationalism (New York: Holmes & Meier Publishers, 1983
[1971]).

> Lobbying efforts in the early twentieth century included a campaign to establish a Normal
School in Berlin where teachers would be trained in the German language. See BJ, April 11,
1906, 2 and BJ, July 10, 1907, 2.

% For an American context, Brent O. Peterson has argued that family magazines like Die
Abendschule helped “immigrants cope with the dislocations of migration and modernization™ by
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political and economic institutions, while regarding German-ness as a point of pride they sought

to cultivate and preserve.®’ It is this imaginative blending of ethnicity and modernity that was
often overlooked by anglophone observers at the Sdngerfeste who appeared smitten by the
‘folksy’ character of Waterloo County’s German-origin residents.”? Yet, if we dismantle their
sentimental renderings of “men with their rosy faces and light clothing looking as though they had
stepped out of one of the pictures of German artists,” we find successful entrepreneurs who
shared in the urban ethos of boosterism, whose sustained support for the project of mass
schooling had eamned them the unstinted praise of provincial observers, and whose willing
embrace of English as the language of the country was noted in parliamentary speeches. We
should, accordingly, be careful not to mistake their confident assertions of German-ness for “a
defensive, anti-assimilation struggle, motivated by a negative goal,” namely the aversion to be
‘Canadianized’.® Instead, to paraphrase David Gerber, the social and political power of these
‘Germans of Canada’ “gave them the ability to defend German ethnic culture, to which they
continued to be committed even while simultaneously becoming more [Canadian].”® In mounting
their defence, they were tremendously successful. The following fourteen years wouid not oniy
see enrolment figures in the town’s German-language classroom soar, but also witness the

institutionalization of German-language schooling.

providing “a space where the idyllic and therefore compensatory life of the precapitalist small
town could continue.” See Peterson, Popular Narratives and Ethnic Identity: Literature and
Community in Die Abendschule (Ithaca, London: Cornell University Press, 1991), 251-2. See
also the definition of the ‘folk’ by Ian McKay, The Quest of the Folk: Antimodernism and
Cultural Selection in Twentieth-Century Nova Scotia (Montreal, Kingston: McGill-Queen’s
University Press, 1995), 9-17.
! Here, my analysis has benefited greatly from David A. Gerber’s study “Language Maintenance,
Ethnic Group Formation, and Public Schools,” 51-2.
52 Toronto Globe, September 3, 1874, 4.
: Gerber, “Language Maintenance, Ethnic Group Formation, and Public Schools,” 51.

Ibid., 50.
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Institutionalizing the German-language Classroom, 1900-14

In establishing the German-language classroom as a prominent feature of Berlin’s schools,
the members of the German School Association emulated the methods of educational authorities.
Skilfully using the local school board to translate their suggestions into practice, they embedded
German-language instruction so firmly into the local structures of schooling that it became a
taken-for-granted element of education. The first step, predictably, was to suggest the
appointment of honorary German School Inspectors who would help develop a curriculum of
German-language schooling, group pupils according to their abilities, assess the children’s
progress, examine the language and teaching abilities of German-language teachers, alert school
trustees to weaknesses in the present system of instruction, and submit bi-annual reports to the
Berlin Public School Board.** In January 1901, the School Board officially appointed Reverends
R. von Pirch (Lutheran), W. Friedrich (Baptist) and M. Boese (Lutheran) as “Inspectors for the
German Classes for 1901.7% In later years, this team of inspectors would be succeeded by
Reverends Henry Wagner (Evangelical), E. Hoffman (Lutheran) and A. Mihm (Baptist).”

Having provided for the systematic supervision of German-language teaching, the
Schulverein proceeded to re-establish German-language instruction as a regular branch of the
public school curriculum. As the German School Inspectors frequently complained, the greatest
stumbling block on the road to efficient German-language schooling was the relegation of German
to a special branch of instruction, taught each moming before the onset of the regular school day
between 8:15 and 9:00 a.m.*® An “injustice to the child’s nature,” for whom seven hours on the

school bench were enough long already, and a major inconvenience for parents, the early hour of

65 The work of the local German School Inspectors is described in the Inspectors’ biannual
reports that were published in the Berliner Journal. See, n particular, BJ, December 27, 1900, 4,
January 4, 1905, 6; December 5, 1906, 6; April 8, 1908, 6; January 6, 1909, 6; June 28, 1911, 6.
% WCBE, “Berlin Board Minutes, 1898-1908,” January 16, 1901.

7 Ibid., March 27, 1906; May 29, 1906; December 28, 1909; September 20, 1912.

8 BJ, December 27, 1900, 4.
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instruction was held responsible for the children’s irregular attendance and unpunctuality.”

Repeatedly, the secretary of the German School Association, Karl Miiller, raised the issue with
the Public School Board, requesting “the teaching of German in the Berlin Schools during school
hours.” For years, the trustees politely referred the question to a special committee that,
inevitably, identified a more pressing issue, namely the lack of special German-language
classrooms.”

It necessitated some radical changes, and a good deal of creativity, to provide German-
language teachers and their students with a room of their own. In March 1903, the special
committee on German teaching offered the following suggestion which was carried unanimously
by the Board:

That, since you are compelled to provide further accommodation this year

in any case, we would recommend that a four room addition be built to

each of the schools on Margaret Ave. and Courtland Ave. Thus you will

see, by changing the school boundaries, it will be possible to provide a

spare room at both the Agnes St. School and the Central School, which in

addition to the new rooms provided at the other two schools would give

you at each of the four schools a room to be used exclusively for German

instruction.”

In its exhausting detail, the committee’s recommendation reads somewhat tediously. Hidden
behind the technical language, however, we find an astounding willingness to re-integrate German-
language instruction into the public school system, despite the considerable expenses involved.
One-and-a-half years later, the Schulverein could credit itself with yet another major success.

After four years of lobbying, German-language lessons were integrated into the regular curriculum

and taught by two full-time German teachers who divided their time between Berlin’s four public

% BJ, May 5, 1904, 4: “cine Ungerechtigkeit gegen das Kindesgemith.” See also BJ, December
27, 1900; June 27, 1901, 4; July 4, 1901, 4; December 26, 1901, 4.

™ WCBE, “Berlin Board Minutes, 1898-1908,” August 26, 1902; February 24, 1903; March 31,
1903. See also BJ, September 4, 1902, 4.

"' WCBE, “Berlin Board Minutes, 1898-1908,” March 31, 1903.
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schools. The official recognition for German-language instruction was also reflected in the marks

that pupils now received for their efforts.”® From a special branch of education German had
changed to a regular (if optional) subject of instruction, taught in regular classrooms at regular
times and equal to all other subjects, as the Berliner Journal announced in August 1904.™

Why, we may ask, was the Schulverein so extraordinary successful in realizing its
objectives? For one, the association’s social leaders were eminently ‘respectable’ men, a word
that carried the weight of “Tefined manners and taste, respectable religion, proper speech and,
finally, the ability to read and write proper English.””’* Personified in the impressive number of
local clergymen who volunteered their time and energy to inspect German-language lessons, they
commanded the respect of the Berlin Public School Board. In addition, the Schulverein’s
representatives who attended the board’s monthly meetings represented no less than Berlin’s
economic and social elites.”® To deny their voices to be heard, or to dismiss their suggestions as
irrelevant, might have endangered the trustees’ social advancement in the tightly-knit local
community. Finally, the Berlin Public School Board appeared to identify with the values and
interests, voiced by the German School Association. As Bruce Curtis has observed for an earlicr
time period, trustees “were situated locally and hence constrained to interact with friends and
neighbours, to live as members of the local community. In many instances, they defined their

interests in ways congenial to the majority of people in the locality.”’ In early twentieth-century

™ BJ, August 24, 1904, 4.

73 Ibid. In this context see also BJ, May 15, 1902, 4 and WCBE, “Berlin Board Minutes, 1898-
1908,” May 13, 1902.

™ Ibid.

75 Alison Prentice, The School Promoters: Education and Social Class in Mid-Nineteenth
Century Upper Canada (Toronto: McClelland and Stewart, 1977), 68.

6 WCBE, “Berlin Board Minutes, 1898-1908,” April 29, 1902.

™ Bruce Curtis, Building the Educational State: Canada West, 1836-1871 (London: The
Althouse Press, 1988), 144. In this context see also D. A. Lawr and R D. Gidney, “Who Ran the
Schools?: Local Influence on Education Policy in Nineteenth-century Ontario,” Ontario History,
72, 3 (September 1980), 132 and 140.
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Berlin, the trustees used their considerable latitude to further the cause of German-language

schooling in a systematic and elaborate way that, interestingly, rarely came to the attention of
provincial authorities.

In fact, the Department of Education in Toronto was contacted only when the trustees
requested exemptions from the general school law on behalf of the German School Association.
In June 1903, the Department declared that the German language could be added to the entrance
exam for the local high school, provided that all other subjects would be retained.”® The
Schulverein’s suggestion to substitute the provincially authorized German readers for a new series
of textbooks also met with success, despite some initial difficulties.” In September 1903, the
School Board notified the Schulverein that:

the books submitted by them are not authorized by the Educational

Department, this Board on the advice of the Inspector cannot permit them

to be used in the schools but would recommend that the Association submit

said books for the inspection and authorization of the Education

Department as soon as possible.*

The association’s request was successful. In January 1904, children in Berlin’s German-language
classrooms opened their new German readers, sanctioned by the Schulverein, the trusiees, and
provincial authorities.*! The administrative procedure illuminated patterns of interaction that
were all the more remarkable if viewed before the backdrop of the French-language controversy:
Local language-advocates and trustees abided by the rules which the Department had spelled out

regarding the authorization of text books. The Department, in turn, relinquished its right to insist

on the continued use of Ahn’s German readers.®?

'8 BJ, June 25, 1903, 5.

" Ibid.

® WCBE, “Berlin Board Minutes, 1898-1908,” September 1, 1903.

81 BJ, December 31, 1903, 4.

%2 Regulations and Correspondence Relating to French and German Schools in the Province of
Ontario (Toronto: Warwick and Sons, 1889), 111-3; Report of the Minister of Education,
Province of Ontario (Canada), 1890 (Toronto: Warwick & Sons, 1891), 65-66.
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Having decided what was taught in the town’s German classrooms, the members of the

German School Association now sought to determine who would teach the revered German
mother tongue. In their efforts to secure qualified personnel, they spared no expenses. John C.
Buchhaupt, chairman of the Berlin Public School Board and himself a member of the Verein,
offered to top up the salary of Miss Bornhold of Waterloo out of his own pocket:

Chairman Buchhaupt announced that he had seen Miss Bornhold regarding

her engagement, including German language teaching. She will not come

for less than $ 400, and as the Board’s schedule — including the $ 100 for

teaching German — allows for only $ 360, he had taken it upon himself to

engage her, the difference of $ 40 a year to be made up outside of the

Board.®
What local language advocates had envisioned as early as in 1877, namely financial incentives for
German-language teachers, was finally put into practice.® Those who taught in the German-
language classroom received a recompense of $ 100, in addition to their regular salaries. The
extra money allowed female teachers to break through the local salary ceiling. Between 1901 and

1905 (the only years for which such data is available), Berlin’s German-language instructors were

among the highest paid women teachers in Waterloo County.”

3 WCBE, “Berlin Board Minutes, 1898-1908,” August 31, 1900.

8 BJ, January 4, 1877, 2.

% Compared with their male colleagues, Berlin’s women teachers were poorly paid. In 1901,
Berlin’s two male principals received an annual salary of $ 875; the town’s two male teachers
commanded an annual salary of $ 536. In this context see also Marta Danlywcycz and Alison
Prentice, “Teachers’ Work: Changing Patterns and Perceptions in the Emerging School Systems
of Nineteenth- and Early-Twentieth-Century Canada,” Labour/Le Travail, 17 (1986), 59-82.
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Table 10: Average Salaries of Women Teachers at Public Schools, Berlin, 1901-1905

o s N g INE Ere

1901 |2 400 |2 388 |5 315 |14 271 240-350
1902 |1 400 |2 397 |5 340 |13 285 250-350
1903 |1 400 |2 418 |5 325 |17 275 250-350
1904 |1 450  [3 445 |5 385 |17 341 300-450
1905 |0 0 2 491 5 408 |20 355 300-450

Source: “Berlin Board Minutes, 1898-1908,” Waterloo County Board of Education.

Given the added prestige and value of German teaching positions, it is hardly surprising that the
number of applicants soared. In June 1906 alone, teachers from Goderich, Kingston, Penetang,
Greenzolle, Sargenoon, Branchton, and Berlin applied for a vacant position.*

Preceding this hiring process, a heated controversy had erupted regarding the competence
of Simon Reid, a Canadian-born German instructor. While conceding that Reid might be an
excellent English teacher, the Schulverein questioned his German language abilities:

Our Mr. Teacher may well be capable of mastering our local German. Yet

between our local German on the one hand, and written German and High

German on the other, there is a difference so vast that a teacher cannot
bridge it. Mr. Reid does not live in the German language. He is thinking in
7

English.®
The Berlin Public School Board did not take kindly to this pointed criticism. Insisting on its
prerogative to hire teachers, it faulted the association for not having voiced its opinions sooner
and challenged the judgement of German Inspector Reverend Boese who resigned in a fury ™

Simon Reid rose to his own defence. In a letter submitted to the editors of the Berliner Journal,

he insisted that Canadian-born teachers were as capable of teaching their young wards as German-

% WCBE, “Berlin Board Minutes, 1898-1908,” June 26, 1906.

¥ BJ, April 4, 1906, 6: “Unser Herr Lehrer kann unser hiesiges Deutsch sebr wohl bemeistern.
Zwischen unserm hiesigen Deutsch aber, und einem Schrift- und Hochdeutsch ist ein Unterschied
so himmelweit, daB ein Lehrer denselben nicht dberbriicken kann. Herr Reid lebt nicht in der
deutschen Sprache. Er denkt in Englisch.”

%8 WCBE, “Berlin Board Minutes, 1898-1908,” March 27, 1906 and B/, March 28, 1906, 6.
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born instructors.® Reid’s letter helped resolve the issue, yet hardly in the way he had envisioned.

His shaky construction of German sentences, compounded by no less than 50 mistakes in 55
newspaper lines, swayed the opinion of the trustees.”® On June 26, 1906, a ‘joint committee
composed of three members of the School Board and three members of the German School
Association” was appointed to recommend “no less than two applicants whom they consider
capable of filling the vacancy on our staff of German language teachers.” When teacher Theo
Schultz of Berlin received his job offer two weeks later, the German School Association had not
only rectified a “scandalous” situation, but also asserted its right to be intimately involved in
shaping the German-language classroom.”

As the Simon Reid episode illustrated, conflicts over German-language schooling
occurred, although they never spilled into the provincial arena. In 1905, when it became apparent
that the costs of German lessons approached $ 2000 annually, members of the Berlin Public
School Board began to question the extravagance of bilingual instruction. As trustee Dr. Amott
pointed out, parents whose children did not attend the German-language classroom were wary
about paying for it. Even Arthur Pequegnat, a staunch supporter of German-language schooling,
was doubtful as to whether Berlin’s citizens would support the German classrooms if given a
choice in a public vote.”

The Berliner Journal immediately denounced the critics as “deutschfeindliche
Schwarzseher” (pessimists and enemies of the German language) who sought to undermine the
praiseworthy work of the Schulverein.®® The association’s chairman also lashed out in defence.

German-language instruction, Reverend Boese argued, was neither unpatriotic nor a luxury but,

¥ BJ, February 14, 1906, 6.

% Ibid. See also BJ, April 4,1906, 6.

' WCBE, “Berlin Board Minutes, 1898-1908” June 26, 1906.

%2 BJ, February 14, 1906, 6 and WCBE, “Berlin Board Minutes, 1898-1908,” July 10, 1906.
% BJ, December 6, 1905, 1.

% Ibid. See also BJ, September 14, 1904, 6 and December 12, 1901, 4.
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rather, an asset that placed the Berlin’s schools among the best in the country.”” Furthermore,

Boese held, in a “German town, with only very few non-German residents, the Germans
effectively paid for all public school instruction, ncluding the German.”® After this blunt
reminder of the town’s essentially ‘German’ character, the criticism subsided. In fact, so
complete was the ‘surrender’ of the British minority, that School Inspector Thomas Pearce
purposefully stayed aloof when the Schulverein deliberated on a German-language curriculum.
His successor, Inspector Sheppard, did not only join the German School Association but also
assumed the role of German Inspector in January 19 147

Bolstered by the Schulverein’s energetic efforts, the number of school children enrolled in
the programme rose from 11.8 per cent in 1900 to 66.5 per cent in 1912. Among Berlin’s
German-language pupils were many “English children” whom the German School Inspectors

commended for their fine progress.”

% BJ, December 6, 1905, 4. See also BJ, March 28, 1906, 6.

% BJ, December 20, 1905, 6: “hier in Berlin, der deutschen Stadt, mit nur sehr wenigen nicht-
deutschen Einwohnem, [zahlen] die Deutschen thatsichlich fiir allen Unterricht ..., daher auch fir
den deutschen.”

9 BJ, January 4, 1905, 6 and WCBE, “Berlin Board Minutes, 1898-1908,” January 1, 1914:
“From Mr. F. W. Sheppard advising the Board that the Department will not permit him to accept
any official appointment as Inspector of German but allows him to do all that the Board expected
of him in this connection.”

*8 BJ, June 21, 1905, 2 and BJ, December 5,1906, 6.
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Table 11: Schoolchildren Taking German-language Classes at Public Schools,
Waterloo County, 1900-1912

Year School Section’
S vi Wellesley:

1900 166 11.8 * * * * *

1901 349 245 * * * * *

1902 * * % * *

1903 * * * * *

1904 400 26.0 * * * * *

1905 550 34.0 * * * * *

1906 794 49.1 * * * * *

1907 * * * * * *

1908 1,055 61.1 | 529 95.7 |20 513 0 0 25 434 0 0

1909 1216 678 |526 1000 | 17 50.0 22 61.1 37 63.8 26 63.4

1910 * 0 0 14 389 30 56.6 0 0 0 0

1911 1263 644 [0 0 0 0 0 0 0 0 0 0

1912 1355 665 |0 0 16 47.1 0 0 0 0 0 0

Source: “Memo regarding teaching of German in bilingual schools, August 2, 1913,” Whitney Papers, F5,
MU 3135, Ontario Archives:, Berliner Journal, December 27, 1900; September 14, 1904; January 1,1905;
December 5, 1906; July 30, 1913; Manuscript Annual School Reports, Waterloo County.

* No data available.

In Waterloo County’s rural schools, German-language instruction seemed to be an ad-hoc
response to the demands of parents (and, we might add, a reflection of the availability of German
teachers), with enroiment figures plummeting from 38.9 per cent o zero in one year and rising to
47.1 in the next. The town of Berlin, by contrast, boasted a German-language programme that
took place in systematic fashion and on a large scale. %

In accomplishing this goal, the German School Association had focused on propelling the
local school board into action. Simultaneously, it subsidized the children’s school readers,
organized school picnics for the pupils of the German classes, and annually awarded prizes for

outstanding students.'® Once the infrastructure of German-language schooling was established,

% In this context, see also Joshua A. Fishman, “The Sociology of Language: An Interdisciplinary
Social Science Approach to Language in Society,” in Thomas A. Seabok ed., Current Trends in
Linguistics, vol. 12: Linguistic and Adjacent Arts and Sciences (The Hague, Paris: Mouton,
1984), 1715.

1% BJ, February 12, 1903, 4; June 25, 1903, 5; July 23, 1903, 4.
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the association turned to Berlin’s parents, appealing to their sense of duty to preserve “our dear

mother tongue” and urging them to send their children to the German classroom. ot

With enrolment figures still rising in 1908, the membership of the Schulverein began to
decline.'” The sense of urgency that had led to its birth was fading. Yet the search for ever
better methods of German-language instruction continued, now spearheaded by the Berlin Public
School Board itself. Given the scarcity of qualified German-language teachers, the School Board
arranged for the granting of “special permits” by the Education Department that allowed
uncertified teachers to work in the German classroom.'” Abandoning the hitherto strictly
voluntary nature of German-language mstruction, it resolved “{t]hat the pupils who commence
taking German be requested to continue until the end of the term unless the Parents furnish to this
Board satisfactory reasons for wanting their child to drop that subject.”'® Taking up prior
suggestions of the Schulverein, the Board introduced German lessons into all kindergartens and
lower grades.'® Tacitly acknowledging the fact that German lessons had transformed into
foreign-language instruction by 1911, it instructed the German teachers in its employ “to make
more use of conversational exercises and not lay so much stress as heretofore on reading and
writing,”'* So fully had the Berlin Public School Board adopted the mission of German-language
instruction, that the Schulverein’s existence was rendered superfluous. German-language

schooling had been institutionalized at the local level.

190 BJ, August 24, 1904, 4. See also BJ, September 7, 1904, 6 (“Attention, German Parents!
Don’t forget about German-language Instruction” — “Deutsche Eltern, aufgepafBit! VergeBt nicht
den deutschen Unterricht”) and September 30, 1908, 3 (“Let the children leasn German!” - “Lafit
die Kinder deutsch lernen!™).

192 BJ, March 11, 1908, 6.

1% WCBE, “Berlin Board Minutes, 1898-1908,” November, 26, 1907; January 28, 1908; June
23, 1908.

1% Ibid., February 27, 1908.

19 BJ, September 14, 1904, 6; June 21, 1905, 2; July 5, 1905, 6. WCBE, “Berlin Public School
Board, Minutes, 1908-1915,” August 18, 1911; April 19, 1912.

1% WCBE, “Berlin Public School Board, Minutes, 1908-1915,” November 17, 1911.
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Epilogue

In an energetic language campaign, the members of the German School Association had
endowed the German language with new meaning. No longer did they portray German as the key
to family cohesion and parental authority. Instead, in reflecting changing patterns of language
behaviour, they celebrated German as a language of modemity and progress, a proverbial entrance
ticket to a world of business and trade. As the historian Eric Hobsbawm has astutely observed,
“Janguages become more conscious exercises in social engineering in proportion as their symbolic
significance prevails over their actual use.”’” At a time when even the president of the
Schulverein conversed with his children in English, not German, the German-language classroom
presented a convenient means to displace the wish for language maintenance on a public
institution. Neatly confined to the one-and-a-half hours of weekly instruction, German-language
schooling had transformed into “a symbolic tradition” that could “be easily expressed and felt,
without requiring undue interference in other aspects of life.”®

Importantly, even though German-language instruction had become embedded in the local
structures of schooling, it never lost its transitory character. It was a part within the system, but
not of the system. By the early twentieth century, teachers were special instructors who did not
possess provincial teaching certificates. German-language classrooms had been abolished in
favour of a system of itinerant teachers. German-language instruction was optional, not

mandatory. As County Inspector F. W. Sheppard reported to the provincial Superintendent of

Education in 1913:

19 Eric J. Hobsbawm, Nations and Nationalism since 1780: Programmes, Myth, Reality
(Cambridge: Canto, 1991 [1990}), 112.
1% Gans, “Symbolic Ethnicity,” 9.
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In Berlin an average of 1/2 hour per lesson is given twice and three times
per week respectively to lower and higher classes, beginning with the
Kindergarten and ending with Junior Third classes ... German is the
language of instruction and communication to pupils only while taking
lessons in German ... Teachers are well educated Germans and speak the
language fluently, but none of them at present engaged has any professional
standing as teacher in Ontario ... The teachers of German pass from room
to rooms and from school to school ... The regular teacher in charge of the
room remains in the room during the German lesson and is responsible for
discipline ... The lessons consists of Reading, Writing, Spelling, and
Translation; but most of the time is given to oral composition of
conversation.'”

While capturing the local imagination, the German mother tongue had transformed into a

language of modemity. In this, the stories of Berlin and Buffalo converged once again.

19 OA, Sir James P. Whitney Papers, F 5, MU 3132, “Memo regarding teaching of German in
bilingual schools.”
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Chapter IX

German Re-Visited: From Mother Tongue to Modern Language,
Buffalo, 1870-1915

On August 1, 1870, 96 men and 20 women teachers gathered in Louisville, Kentucky, for the
inaugural meeting of the National German-American Teachers’ Association.! Their goal was, as the
Amerikanische Schulzeitung reported, “to assemble and unite the guardians of the German language
and spirit who have been scattered across our adoptive Fatherland. 2 Their mandate, too, was
nothing short of ambitious. By promoting German language teaching at American schools, they
sought to reform the public school system. The mindless recitation of facts, the reliance on textbooks
as the source of all knowledge was to be replaced by the rational and natural methods of German
pedagogy as they had been pioneered by Pestalozzi and Frobel in the early nineteenth century.® The
German language, in short, presented but a vehicle for the transformation of public schools into “a
modem school of culture.”

The evident enthusiasm of the participants that found expression in an almost missionary zeal
was fuelled by the Franco-Prussian War of 1870/71. The war, ;)ne member mused, was nurturing a
new sense of national pride, both in Germany and abroad. Hitherto, Germans had loved their Heimat

(homeland) but not their Fatherland; for the tiny German states and principalities could hardly lay

! “Protokolle des Ersten Deutschen Lehrertages in Louisvile, Ky., am 1., 2., 3. und 4. August,
1870,” Amerikanische Schulzeitung [hereafter Schulzeitung], 1, 1 (September 1870), 3-18.

2 “GruB an die Leser,” in ibid., 2-3: “[Es war dies der erste gelungene Versuch], die in unserem
Adoptiv-Vaterlande zerstreuten Erhalter deutscher Sprache und deutschen Wesens zu
versammeln und zu emen.”

3 Jbid. See also “Rede gehalten auf dem ersten deutschen Lehrertag in Louisville, Ky., von Karl
Knortz von Oshkosh, Wisc.,” Schulzeitung, 1, 3 (November 1870), 80-4. For criticism of the
reliance on textbooks see ‘Rede gehalten auf dem ersten deutsch-amerikanischen Lehrertage von
A. Schneck, Lehrer am deutsch-amerikanischen Seminar in Detroit, Michigan,” Schulzeitung, 1, 2
(Oktober 1870), 51-2 and E. Dapprich, “Die Stellung der 6ffentlichen und deutsch-
amerikanischen Schule zum Deutschthum in den Vereinigten Staaten,” Schulzeitung, 3, 1
(September 1872), 16.

4 “Protokoll der dritten Hauptsitzung,” Schulzeitung, 1, 1 (September 1870), 13.
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claim to such proud a title. Now, Germany seemed to be poised to fulfil its mission as “the bearer of

culture and humanist education.” In turn, German-American teachers should cling tenaciously to
German language and learning so that they, “as Americans among Americans,” could introduce
German pedagogy into American schools.®

There was, of course, nothing peculiar about German-ness as a point of pride. As historian
David Gerber has put so succinctly, the European events of 1870/71 “provided a basis for a stronger
overarching German national identity.” Language, in particular, came to constitute “an ideological

»’ \What attracts attention

imperative, symbolic of identification with the new, powerful German state.
is the emergence of a network of German-American teachers that aspired to translate this pride into
politics. Each year, the National German-American Teachers’ Association (Nationaler Deutsch-
Amerikanischer Lehrerbund) convened in American cities to debate strategies for promoting the
teaching of German. Its monthly joumal, the Amerikanische Schulzeitung, presented a forum for
animated discussions on methods of instruction and the role of the German language in the United
States.® Equally important, the columns of the Schulzeitung faithfully chronicled the state of German-
language instruction. Under the heading “Statistics™ (later “Correspondence”), members reported on
the bewildering diversity of German language programmes at parochial, private and public schools.

This chapter proposes to regard the National German-American Teachers’ Association as a

social movement, intent on spreading the virtues of German language and pedagogy across the

5 Louis Stierlin, “Der bisherige Mangel an Nationalstolz bei den Deutschen und die Ursachen
desselben,” Schulzeitung, 1, 2 (Oktober 1870), 60-2.

¢ “Erffoungs-Rede des Herm Direktor E. Feldner,” Schulzeitung, 1, 1 (September 1870), 21-7.
? David A. Gerber, “Language Maintenance, Ethnic Group Formation, and Public Schools:
Changing Patterns of German Concem, Buffalo, 1837-1874,” Journal of American Ethnic
History, 4 (Fall 1984), 54.

 Note that the Amerikanische Schulzeitung changed its named frequently; it subsequently
appeared as Erziehungs-Bldtter fiir Schule und Haus [hereafter Erziehungs-Blatter],
Pddagogische Monatshefte/Pedagogical Monthly: Zeitschrift fir das deutschamerikanische
Schulwesen [hereafter Padagogische Monatshefte), and Monatshefte fur deutsche Sprache und
Padagogik [hereafter Monatshefte]
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continent. Its members, as we shall see, shared a common ethnic-political and economic identity.

Members of the lower middle class, they had migrated from Germany in the wake of the failed
1848/49 revolutions and carried with them the conviction that society could be reformed through
education. Not content to restrict their work to ethnic institutions alone, they confidently claimed a
role in the mainstream of educational reform. Although their numbers at the annual conventions
rarely exceeded two-hundred, their meetings presented an important forum of communication that
connected German-American educators and pedagogues. In the absence of a national German-
American organization, the Lehrerbund, as it became known, helped build a network of ethnicity.”

In the following pages, we will explore how Buffalo — which was yet at the periphery of
German America — was drawn into the orbit of the Lehrerbund. This is not to say that a supposedly
‘national’ organization dictated a blueprint for German-language instruction at the local level. Aswe
know from the socio-historical studies by Bettina Goldberg and David Gerber, the dynamics of
language and schooling have to be carefully examined in their local context whose complexity we can
overlook only at our peril'® Rather, this is to suggest that channels of communication between
educators in Butfalo and the Lehrerbund were growing in density, thus allowing for a lively exchange
ofideas. Significantly, the conversations about teaching methods were not restricted to ethnic
networks alone. Instead, as we shall see, just as the Lehrerbund reached out to Anglo-American

educators, so, too, did professionals endorse its suggestions on modern language teaching. In the

° Karl W. Deutsch, Nationalism and Social Communication: An Inquiry into the Foundations of
Nationality (Cambridge, Massachusetts and London, England: Massachusetts Institute of
Technology, 1996 [1953]), 86-101. For the role of social movements in the history of American
education see David B. Tyack, “The Spread of Public Schooling in Victorian America: In Search
of a Reinterpretation,” History of Education, 7, 3 (1978), 173-82. An insightful discussion of
social network theory has been provided by John C. Walsh and Steven High, “Rethinking the
Concept of Community,” Histoire sociale/Social History, 32, 64 (November 1999), 255-73.

10 Bettina Goldberg, “The German-English Academy, the National German-American Teachers’
Seminary, and the Public School System in Milwaukee, Wisconsm, 185 1-1919,” n Henry Geitz,
Jiirgen Heideking, and Jurgen Herbst eds., German Influences on Education in the United States
to 1917 (Washington, D.C.: German Historical Institute, 1995), 177-92 and Gerber, “Language
Maintenance, Ethnic Group Formation, and Public Schools,” 31-61.
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end, it was the convergence of ethnic and professional networks that sought to transform German

from a ‘mother tongue’ to a ‘modem language.” In its new gown, German became enshrined in the

Buffalo public school system where it constituted a distinctive feature, if not a dominant one.

Language and the Lehrerbund

The Nationale Deutsch-Amerikanische Lehrerbund was many things, but ‘national’ it was
not. The bulk of its founding members came from the so-called “German Triangle,” the area defned
by the cities of Cincinnati, St. Louis, and Milwaukee.'' In 1870, delegates from Ohio, Kentucky, and
Indiana presented almost three quarters of the participants, compared to the lone representative from
Buffalo, W. H. Weick.'> Until December 1918 when the last issue of the Schulzeitung would appear,
these mid-westemn states constituted the stronghold of the Lehrerbund. To be sure, the association
did attempt to reach out to German language teachers in the East. As early as in 1872, it convened m
Hoboken, New Jersey, to ease the burden of travel costs for delegates from the eastern states. The
apparent disinterest of the latter, however, drew the wrath of the organizers. With ill-concealed
disappointment, they concluded “that the majority of teachers in the bigger cities of the East do not
seem to agree with the principles of the Lehrerbund, they do not seem to endorse its goals: to
introduce natural and rational methods into the public schools and to earn the German language the

position it so duly deserves.”™® Asif to counter this criticism, the German Teachers’ Association

1t Kathleen Neils Conzen, “Immigrants in Nineteenth-Century Agricultural History,” in Lou
Ferleger ed., Agriculture and National Development: Views on the Nineteenth Century (Ames,
Iowa, 1990), 303-42.

2 Ohjo, Kentucky, and Indiana sent 37, 24 and 21 delegates respectively. See “Mitgliederliste,”
Schulzeitung, 1, 1 (September 1870), 20.

13 “Per 3. deutsch-amerikanische Lehrertag,” Schulzeitung, 3, 1 (September 1872), 44 “Wir
sehen uns deshalb zu dem unangenehmen SchiuB gedrangt, daB die groe Mehrzahl der deutschen
Lehrer in den groBeren Stadten des Ostens mit den Prinzipien des Lehrerbundes nicht
{ibereinstimmt, daf sie seine Ziele — natur- und vernunfisgemiaBe Methoden in die 6ffentlichen
Schulen unseres Landes einzufiihren und der deutschen Sprache gebiihrende Beriicksichtigung zu
verschaffen — nicht gut heifit.”
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from New York proposed, in 1877, to found a Lehrerbund for the eastern states that would work

closely together with its western counterpart. This suggestion failed to win the support of
representatives from Cleveland, Cincinnati, St. Louis and Milwaukee, with the predictable result that
the National German-American Teachers’ Association never lost its western tinge.'*

In another way, too, the Lehrerbund was a self-selected group. In its early years, it was
dominated by refugees of the failed revolutions of 1848/49, among them the association’s first
president, E. Feldner.”” The radical bent of the 1848ers manifested itself in a strong resentment of
religious education; in joint-declarations with the 7urner (gymnasts), the most radical and free-
thinking element among German migrants; and a firm belief that education had the power, nay the
obligation, to reform society. ' In early nineteenth-century Germany, these reformers — many of
whom common school teachers — had enthusiastically endorsed efforts to liberate German schools
from clerical supervision and introduce child-centred methods of instruction into the classroom. 7
They had also revolted against the conservative backlash in the wake of the Congress of Vienna
(1815) that pitted progressive teachers’ associations against repressive governments. '* When
crossing the Atlantic, they brought with them both a zeal for reform and an aversion agamst refigion
which they eloquently expressed. The “sectarian schools,” one delegate held, presented “a weapon ...
against German character and civilization, against modem science and progress,” while another spoke

of the “poison of sanctimonious stultification.” Only one voice of protest could be heard, when the

“ Herrmann Schuricht, Geschichte der Deutschen Schulbestrebungen in Amerika (Leipzg:
Verlag Friedrich Fleischer, 1884), 77.

15 “Eroffaungs-Rede des Herm Direktor E. Feldner,” 24.

16 Bettina Goldberg, “Die Achtundvierziger und das Schulwesen in Amerika: Zur Theorie und
Praxis ihrer Reformbestrebungen,” Amerikastudien | American Studies, 32, 4 (1987), 484-7.

1" “protokoll der ersten Hauptsitzung,” Schulzeitung, 1, 1 (September 1870), 12; “Zweite
Hauptversammlung,” Schulzeitung, 2, 1 (September 1871), 9; Schuricht, Geschichte der
Deutschen Schulbestrebungen in Amerika, 109-15.

8 Goldberg, “Die Achtundvierziger und das Schulwesen in Amerika, 432-4.

" Ibid., ‘“Protokolle der dritten Hauptsitzung,” 17 (“eine Waffe, die vomehmlich gegen die
deutsche Gesittung und Gesinnung, gegen die moderne Wissenschaft und gegen jeden Fortschritt
gerichtet werden wiirde”) and 14 (“Gifte pfaffischer Verdummung”).



316
inaugural meeting voted to ban the bible from the schools.”’ This rhetoric, of course, could not but

drive a wedge between German-language teachers of secular and religious persuasion. Teachers at
parochial schools tended to remain aloof from the Lehrerbund, thereby depriving the association of a
large contingent of potential members.”!

United in their rejection of religious instruction, the founding members of the German-
American Teachers’ Association also agreed that the United States presented “a nation in the
making,” as one speaker said in 1871.% Indeed, when turning the pages of the Amerikanische
Schulzeitung, one is struck by the pervasive use of the melting pot metaphor.”® Far from implying
a duty to assimilate, this version of the melting pot suggested that German ‘gifts’ enriched
American culture, thus offering a justification for the continued existence of the German
language.?* “Germans and Americans should complement each other,” the editor of the
Schulzeitung, L. Klemm, wrote in October 1870. While ‘the American’ possessed a healthy
realism, stout manliness, and practical sense, ‘the German’ brought to the United States the
treasures of German science, art, and culture, coupled with an innate humanity. It was i the

mutual exchange of languages, Klemm argued, that “the student of language acquired the spirit of

* Ibid.

21 «Per 3. deutsch-amerikanische Lehrertag,” Schulzeitung, 3, 1 (September 1872), 44-5.

2 «protokolle des zweiten Deutsch-Amerikanischen Lehrertages,” Schulzeitung, 2, 1 (September
1871), 12: “die erst im Werden begriffene amerikanische Nation.”

3 Gee, for instance, ibid., 12-3 and 37; L. Klemm, “Was trennt die deutsche von der
amerikanischen Schule and was verbindet Beide,” Schulzeitung, 3, 1 (September 1872), 12;
“UTber deutsch-amerikanische Schulen und Lehrer,” Schulzeitung, 1, 3 (Dezember 1873), 11;
“Protokolle des 6. deutsch-amerikanischen Lehrertags zu Toledo, Ohio,” Erziehungs-Blitter, 2,
12 (September 1875), 2; ‘Protokolle des 8. deutsch-amerikanischen Lehrertages,” Erziehungs-
Blitter, 4, 12 (September 1877), 2.

2 For an elegant formulation of the ‘melting pot’ theory in German-American thinking see
Kathleen Neils Conzen, “German-Americans and the Invention of Ethnicity,” in Frank Trommler
and Joseph McVeigh eds., America and the Germans: An Assessment of a Three-Hundred-Year
History, Vol. 1: Immigration, Language, Ethnicity (Philadelphia: University of Pennsylvania
Press, 1985), 138-9 and Kathleen Neils Conzen et al., “The Invention of Ethnicity: A Perspective
from the U.S.A.,” Journal of American Ethnic History, 12, 1 (Fall 1992), 11.
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language and, thus, partook in the spirit of the nation.”” In the case of German migrants, this

cultural exchange entailed both a duty to learn English, “as perfectly as possible,” and an
obligation to cultivate the German language on American shores.”

Importantly, although the members of the Lehrerbund saw themselves as “citizens of two
tongues” who were equally at home in two cultural communities, they pledged their political loyalty
to one nation-state only, the United States.” Coloured by an air of cultural superiority, this dual
identity found expression in the association’s constitution. Having announced their goal “to cultivate
German language and literature alongside the English one,” they voiced their intention to “raise truly
free American citizens” by introducing the natural methods of German pedagogy into the schools.®
It is the subtext of these claims that is of interest here. In the homeland of republicanism, the
Lehrerbund suggested, the prevalent methods of teaching fostered a blind belief in authority. The
“slavish dependency” on the textbook stifled the child’s natural curiosity and ought to be replaced by
teaching methods that encouraged both independent thinking and true understanding.”

If the delegates concurred in their overall goals, they engaged in a heated debate as to the best
vehicle for language maintenance. In addressing the first meeting of the Lehrerbund, President
Feldner was adamant that the increase of private German-American schools was the pivotal goal of
the association.” Like others, he felt that these independent schools fulfilled a pioneering role in

teaching their students both the German and English language. By contrast, pupils at public schools

2 «Bleiben wir uns selbst treu!,” Schulzeitung, 1, 2 (Oktober 1870), 63: “mit dem Geiste der
Sprache geht ein Theil des Geistes der Nation in den Lernenden iber.”

% “Rede gehalten auf dem ersten deutschen Lehrertage in Louisville, Ky., von Karl Knortz,”82-3.
7 “Eréffnungs-Rede des Herm Direktor E. Feldner,” 23: “Biirger zweier Zungen.”

# “Verfassung des D.-A. Lehrerbundes,” Schulzeitung, 2, 1 (September 1871), 3.

¥ Dapprich, “Die Stellung der 6ffentlichen und deutsch-amerikanischen Schule,” 16. See also
“Rede gehalten auf dem ersten amerikanischen Lehrertag von A. Schneck,” 50-3.

» “Eroffaungs-Rede des Herm Direktor E. Feldner,” 22. For a brief history of secular German-
American private schools see Schuricht, Geschichte der Deutschen Schulbestrebungen in
Amerika, 56-66.
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rarely acquired more than a smattering of German.’' Further, in the select circles of the Lehrerbund,

German-American private schools enjoyed the enviable reputation of being far superior to public
schools. Faithful disciples of German reform pedagogy, private schools offered child-centred
instruction that cultivated a lively discourse between teachers and students rather than textbook
learning and memorization.”” Finally, as delegate W. Miiller argued in 1873, an independent German-
American school system presented the only true bastion of the German language; for the introduction
of German language classes at American public schools was a political concession that American
shrewdness could withdraw at any moment.*

Notwithstanding the vocal support for private schools, a new strategy for promoting German-
language instruction emerged in the 1870s. Buoyed by Germany’s victory in the Franco-Prussian
war, the Schulzeitung s editor, L. Klemm, became convinced that the public schools presented the
future home of German language and pedagogy. “Let’s change our tactics!,” he proclaimed in a
programmatic article. “The public schools are the proper place for cultivating true pedagogical
principles among Americans.”™ At the association’s third convention in 1872, he demanded that
German teachers should join the American mainstream in a rhetorical fireworks that left many of his
colleagues reeling.** Klemm professed little patience with “German haughtiness” that preferred to
remain aloof from the grand project of nation-building. Instead, he aspired to apply the principles of
German education to the country’s public schools. “The more refined metal we cast into the pot,” he

concluded, alluding to the melting pot metaphor once more, “the more refined the blend will be.”*

3" W. Miiller, “Ist die deutsch-amerikanische Schule tiberfliissig,” Schulzeitung, 3, 12 (August
1873), 449 and A. Douai, “Zweisprachiger Unterricht,” Schulzeitung, 1, 1 (Oktober 1873), 16.

2 Dapprich, ‘Die Stellung der 6ffentlichen und deutsch-amerikanischen Schule,” 16. See also
Goldberg, “Die Achtundvierziger und das Schulwesen in Amerika, 485 and Schuricht, Geschichte
der Deutschen Schulbestrebungen in Amerika, 105-6.

33 Miiller, “Ist die deutsch-amerikanische Schule iiberfliissig,” 449.

¥ Quintus Fixlein, “Aendem wir unsere Taktik!,” Schulzeitung, 2, 8 (April 1872), 269-70.

3 Klemm, “Was trennt die deutsche von der amerikanischen Schule,” 9-13. See also the ensuing
debate in ibid., 20-22.

% Ibid.: ‘je mehr des edlen Metalls wir in den Tigel werfen, desto edler wird die Mischung.”
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In the early 1870s, Klemm’s optimism seemed to be justified. Between 1864 and 1874, eight

major American cities had introduced German-language instruction into the public school system.”’
Cities like Cleveland, Indianapolis, and Baltimore established extensive bi-lingual programmes.
Others, like Chicago, Buffalo, Milwaukee, and New York were content to integrate German-language
classes into the regular curriculum.*® To the chagrin of the German-American Teachers’ Association,
only few emulated the example of Cincinnati, “the unchallenged pioneer in nineteenth-century
German-language education,” as Steven L. Schlossman has remarked.” Here, as early as in 1840,
German had become part of the regular school curricutum and, by the 1870s, flowered mto an
sophisticated program of dual language instruction. In the first four elementary grades, two teachers
— one German and one English — were jointly responsible for teaching the class. While half the
children attended the German lessons during the momings, the other half pursued their studies in the
classroom of the English teacher, only to take turns in the afternoon. In the higher grades, children

had one German-language class daily.” Still, although few cities matched the scope and quality of

" According to Paul Rudolph Fessler, these cities were: St. Louis, Missouri (1864), Chicago,
Mlinois (1865), Buffalo, New York (1866), Milwaukee, Wisconsin (1870), Cleveland, Ohio
(1870), New York City, New York (1870), Indianapolis, Indiana {1871) and Baltimore, Maryland
(1874). See Fessler, “Speaking in Tongues: German-Americans and the Heritage of Bilingual
Education in American Public Schools,” Ph.D. History, Texas A&M University, 1997, 23.

3 See William J. Akers, Cleveland Schools in the Nineteenth Century (Cleveland, Ohio: W. M.
Bayne Printing House, 1901); Dimitri Katasreas, “The Public and Private English-German
Schools of Baltimore: 1836 to 1904,” Ph.D., Georgetown University, 1994; L. Viereck, Zwei
Jahrhunderte Deutschen Unterrichts in den Vereinigten Staaten (Braunschweig: Friedrich
Vieweg und Sohn, 1903); Heinz Kloss, “Die deutschamerikanische Schule,” Jahrbuch fur
Amerikastudien, 7 (1962), 141-75.

» Steven L. Schlossman, “ ‘Is There an American Tradition of Bilingual Education’: German in
the Public Elementary Schools, 1840-1919,” American Journal of Education, 91, 2, 146-7. For
German schooling in Cincinnati see also John B. Shotwell, 4 History of the Schools of Cincinnati
(Cincinnati: The School Life Company, 1902) and Carolyn R. Toth, German-English Bilingual
Schools in America: The Cincinnati Tradition in Historical Context (New York: Peter Lang,
1990).

“ “Dritte Hauptversammlung,” Schulzeitung, 2, 1 (September 1871), 12-3 and H. Woldmann,
“Der gegenwirtige Stand des deutschen Unterrichts in den Ver. Staaten,” Monatshefte, 8, 7-8
(September-Oktober 1907), 221-2.
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Cincinnati’s bilingual curriculum, the readiness to open the doors of the public school system to the

German language must have seemed encouraging.

The reasons why German gained a foothold in the public system were exceedingly complex, as
we shall see later in the example of Buffalo. For now, suffice it to say that the massive numbers of
Germans who had emigrated before the Civil War had settled on the farms of the west and in the
country’s burgeoning cities where 37 per cent of the German-born resided by 1860.*' By the early
1870s, many of the migrants had acquired American citizenship and entered the electoral rolls,
thereby increasing German political clout.* As a result, their lobbying efforts for German-language
instruction became harder to defuse. Simultaneously, Anglo-American educators such as William
Torrey Harris, the superintendent of education in St. Louis (Missouri), developed a pragmatic socio-
political rationale for introducing German-language classes. If public schools offered instruction in
German, Harris reasoned in 1869, German children would be drawn from the private into the public
schools where they could be rapidly assimilated.

Triggered by the economic recession that hit the country in 1873, there was, indeed, a
noticeable shift in enrolment from private to pubiic schoois.* As Bettina Goldberg has demonstrated
for Milwaukee, once the school board added German language lessons to the public school
curriculum in 1870, public school enrolment rose significantly, “especially in Milwaukee’s heavily
German wards.™ As enrolment patterns changed, so, too, did the membership structure of the

Lehrerbund. As early as in 1876, delegates from public schools began to outnumber teachers from

“ According to Kathleen Neils Conzen, Germans presented 37 percent of all immigrants n 1850,
a figure that equalled almost a million. See Conzen, ‘Patterns of German-American History,” in
Randall M. Miller ed., Germans in America: Retrospect and Prospect (Philadelphia: German
Society of Pennsylvania, 1984), 17.

“ Gerber, “Language Maintenance, Ethnic Group Formation, and Public Schools,” 49.

4 St. Louis School Board Minutes, 1869, 29-30, quoted in Schlossman, “Is There an American
Tradition of Bilingual Education?,” 150-5.

“ Schuricht, Geschichte der Deutschen Schulbestrebungen in Amerika, 64-6.

* Ibid., 185.



321
private schools at the annual conventions.*® Given these developments, it is hardly surprising that

public schools came to occupy a central position in the Lehrerbund’s agenda.

Although tensions between public and private school supporters never completely subsided,
both factions found common ground in the pedagogical principles they advocated. Long before the
reform movement of modern language teaching rose to international prominence in the 1880s, the
members of the Lehrerbund formulated innovative teaching strategies that treated German as a living
language, not a dead one.*” In discarding the conventional grammar-translation method, they
stipulated that language lessons ought to teach children to speak German fluently, correctly, and
clearly.*® Innocuous as it seemed, this goal presented a radical departure from contemporary thinking
on modern language instruction. As Susan N. Bayley has shown for a British context, modern
languages had “won inclusion in the liberal curriculum by capitalizing on their similarity to the classics
as subjects with complex linguistic textures and rich literatures.” In an academic culture that
regarded conversational skills as a “trifling accomplishment,” modern languages were cherished not as
a medium of communication but as a means to sharpen the intellect. Accordingly, French and
German were taught like the classics, “by memorization, recitation, parsing and translation.”

Understandably, this practice held little attraction for the members of the Lehrerbund. As
native speakers who were deeply involved in their respective German-American communities, they

could not but think of their mother tongue as a living language. As professionals, in turn, they were

% Schuricht, Geschichte der Deutschen Schulbestrebungen in Amerika, 76.

" For an excellent discussion of this ‘reform movement’ see Susan N. Bayley, “The Direct
Method and moder language teaching in England, 1880-1918,” History of Education, 27, 1
(1998), 39.

 See, for instance, Ortmann, “Der Sprachunterricht in den beiden ersten Schuljahren: Referat fiir
den deutsch-amerikanischen Lehrerberein zu Baltimore,” Schulzeitung, 2, 7 (Marz 1872), 236.
* Bayley, “The Direct Method and modern language teaching in England, 1880-1918,” 39.

% Ibid., 39 and 42. See also Teodor Thurm, “Wie kann die deutsche Sprache mit Erfolg in die
Volksschule eingefiihrt werden?,” Schulzeitung, 3, 2 (Oktober 1872), 61-2 and L. Klemm,
“Deutscher Sprachunterricht fiir Kinder nicht deutscher Eltern,” Schulzeitung, 2, 6 (Marz 1875),
5.
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finely attuned to a language shift that manifested itself among their young charges as early as in the

1870s. On the playground and the streets, members observed German children speaking English
amongst themselves. Even in Turner societies and German-American publishing houses, those
bulwarks of German language and culture, young gymmasts and typesetters were overheard
conversing in English.”' In this era of transition, one commentator mused, German-American youth
no longer seemed to have a mother tongue.5 2 For them, German had become a foreign language, a
process that could be reversed only through the concerted efforts of dedicated educators who sought
to instil “the love of German language and German spirit into our pupils’ hearts.”™

German thus emerged as a peculiar hybrid of ‘mother tongue’ and “foreign language.” While
retaining the emotive power of the former, it was its latter incamation that called for new methods of
instruction. Hearing and speaking, German-American school teachers urged, were the foundations of
all language teaching. Instead of submitting children to a torturous course of grammatical rules,
conjugation, and declension, designed only to stifle their interest and discourage them, they were to
learn grammar inductively. Conversational exercises and a systematic course in oral instruction were

to supplant formal lessons in grammar and translation.” In heeding Pestalozzi’s advice to see the

world through the child’s eyes, teachers should proceed from the simple to the difficult, from the

5t “Rede gehalten auf dem ersten deutschen Lehrertag in Louisville, Ky., von Karl Knortz von
Oshkosh, Wisc.,” 79-80. See also W. R. Hailmann, “Thesen zu einem Vortrag iber das Thema:
“Mittel und Wege zur direkten Beeinflussung des Anglo-Amerikaner zu Gunsten deutscher
Erzichungsmethoden,” Schulzeitung, 1 (1871), 203.

* Ortmann, “Der Sprachunterricht in den ersten beiden Schuljahren: Referat fiir den deutsch-
amerikanischen Lehrerverein zu Baltimore,” Schulzeitung, 2, 6 (February 1872), 203: “Die Eltern,
besonders die Miitter, reden oft nur deutsch — die Kinder oft nur englisch.”

53 «Rede gehalten auf dem ersten deutschen Lehrertag in Louisville, Ky., von Karl Knortz von
Oshkosh, Wisc.,” 82: “um deutscher Sprache und deutschem Sinn in den Herzen unserer
Schuljugend fiir immer eine liebende Heimat zu sichern.”

% Ibid., 84; Ortmann, “Der Sprachunterricht in den ersten beiden Schuljahren,” (February 1872),
205; Ortmann, “Der Sprachunterricht in den ersten beiden Schuljahren,” (Mirz 1872), 239,
“Deutscher Unterricht fiir Anglo-Amerikaner,” Erziehungs-Blatter, 3, 1 (Oktober 1875), 7. Fora
point of comparison see Susan N. Bayley, “ ‘Life is too short to learn German’: Modern
Languages in English elementary education, 1872-1904,” History of Education, 18, 1(1989), 62.
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concrete to the abstract, from the known to the unknown. Instruction in reading and writing, in other

words, should be postponed until children had immersed themselves into the sounds of the German
language, able both to understand the teacher (who, of course, spoke in German only) and formulate
simple thoughts of their own.”

At the heart of the new course of study was ‘object-teaching,” or, more precisely,
Anschauungsunterricht. In simple conversations, children were to be encouraged to observe their
surroundings and describe what they saw. “The language of the teacher has to be stimulating and
lively,” one school instructor recommended. “Incidentally, the teacher should speak less and the
pupils more.”™ The topic of conversation were many, he continued. In the first year, the school, the
home, animals and plants provided ample opportunity for building a vocabulary and nurturing a
“feeling for language’ (Sprachgefiihl). In the second year, conversation might turn to fields and
woods, the sky, sun, moon and stars. In asking the children to describe the names, shapes, parts, and
colours of the natural world, they would — playfully — learn about adjectives, adverbs, and gender.
Leaming by doing would thus replace the dry study of grammar.”’ At all times, children were asked
to speak in complete sentences. Their pronunciation had to be correct from the very beginning. And
never should the English language be used in the German classroom.*®

In this ‘ideal’ course of instruction, as educator Ortman described it, children proceeded to a
study of language only after they had learned how to speak it. Phonetics provided a particular useful
tool, not only in teaching pronunciation but also in helping children to analyze the components of

sentences and words: “The spoken sentences — or parts thereof — have to be broken into words,

% Ortmann, “Der Sprachunterricht in den ersten beiden Schuljahren,” (February 1872), 205-6.
% Ibid., 206: “Die Sprache des Lehrers muB ... anregend und lebendig sein; dbrigens nuB der
Lehrer weniger, der Schiiler viel sprechen.”

7 Ibid., 205-6.

%8 Ortmann, “Der Sprachunterricht in den ersten beiden Schuljahren,” (Mérz 1872), 236.
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words into syllabi and, thereafter, into sounds.”™” These exercises prepared the teaching of reading

and writing; for written language simply visualized the sounds of spoken language, an area with which
the children were already familiar. ® Grammar and translation, finally, should be limited to a
minimum. While undoubtedly useful in helping older students understand the nuances and structure
of language, they should not be taught at the cost of conversational skills. “In my many years of
teaching,” one teacher recalled, “I have encountered several students who had gulped down the entire
grammar a la Ollendorf and, yet, could not express a single thought in correct German,™
Conversational skills and oral fluency, German-American pedagogues agreed, were the stepping stone
to a true mastery of the German language. Needless to say, these tried principles of German-
language teaching were advocated for Anglo-American pupils as well. Although it might be advisable
to teach Anglo-American children in separate classrooms, they, as well, had to learn how to
understand, speak, write and read the German language. %

These recommendations presented the distilled wisdom of years of classroom teaching, mostly
at private German-American schools. The lesson plan that thus emerged was remarkable for its
practical suggestions. It was developed by school teachers who were guided not by academic
aspirations, but by the desire to keep the German mother tongue alive as a medium
of communication. In drawing upon their personal experiences, their detailed suggestions provide

glimpses into the German-language classroom that was idealized as a place of true leamning.

* Ibid., 238: “Die gesprochenen Sitze — oder ein Theil derselben — miissen in Wérter aufgelost,
geeignete Worter in Silben und hierauf in Laute zerlegt werden.”

@ Ibid., 238-9.

S L. Klemm, ‘Deutscher Sprachunterricht fiir Kinder nicht deutscher Eltern,” 5: “Ich habe in
meiner mehrjihrigen Praxis Schiiler gehabt, die, ehe sie zu mir kamen, sich durch die ganze
Grammatik a la Ollendorf durchgewiirgt hatten und nicht einen einzigen Gedanken in
sprachrichtigem Deutsch auszudriicken vermochten.”

2 H. Woldmann, ‘Deutscher Unterricht fiir Anglo-Amerikaner,” Erziehungs-Bldtter, 3, 1
(Oktober 1875), 7.
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Their enthusiasm notwithstanding, German-American teachers were pragmatic enough to

realize that the pedagogical principles they advocated were a far cry from the textbook-centred
learning that characterized many an American school. To disseminate their methods, it was not
enough to present them at the Lehrerbund conventions or publish them in the pages of the
Amerikanische Schulzeitung. Rather than preaching to the converted, they had to reach out to both
the German-American public and their Anglo-American colleagues.

In seeking to enlist the help of German associations and communities across the country, the
German-American Teachers® Association presented itself as the guardian of German language and
culture. Its goal, it proclaimed, was to fight a “battle for the preservation of Deutschthum (German-
ness).”® For this worthy endeavour it welcomed the support of gymnastic societies, singing societies
and German clubs.** It also encouraged the founding of German school associations that were to
lobby for the “reform of public education” in general and the introduction of German into the public
school curriculum in particular.*® The daily press, in tum, was asked to publicize the Lehrerbund’s
agenda and mobilize the German-American population.®® If these appeals lacked in fervour, the
detailed suggestions on how to harness German political clout did not. In no uncertam terms, the
Lehrerbund called upon “all German-American citizens” to “stand guard that no delegate of the
people or public official will be elected ... who has not fully committed himself to the programme of

school reform. ™’ Neither petitions nor mass meetings would ensure the success of German-language

63 ‘Rede gehalten auf dem ersten deutschen Lehrertage in Louisville, Ky., von Karl Knortz von
Oshkosh, Wis.,” 79.

 See, for instance, “Eréffnungs-Rede des Hermn Direktor E. Feldner,” 24.

65 P. Stahl, “Wie 1aBt sich die entwickelnde Methode in die englische Normal- und Volksschule
einfiihren?,” Schulzeitung, 3, 1 (September 1872), 8; “Verhandlungen des dritten deutsch-
amerikanischen Lehrertages: Dritte Hauptversammlung,” Schulzeitung, 3, 3 (November 1872),
112.

¢ Stahl, “Wie 1aBt sich die entwickelnde Methode in die englische Normal- und Volksschule
einfiihren?,” 8; “Die deutsche Presse New Yorks,” Schulzeitung, 3, 1 (September 1872), 47.

¢ Stahl “Wie laBt sich die entwickelnde Methode in die englische Normal- und Volksschule
einfiihren?,” 9: “Wache zu halten, daB kein Volksvertreter oder 6ffentlicher Beamter gewihit
werde ..., der nicht sich auf das Programm der Schulverbesserung verpflichtet hat.”
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instruction, L. Klemm reminded his audience. Instead, it was at the ballot box that the fate of German

would be decided.®® This strategy, of course, could not succeed without German unity. German
particularism, this deplorable “enemy in our own ranks” had to be overcome, Klemm urged.®

If the Lehrerbund was a German-American association whose members proudly asserted their
ethnic identity and sought to mobilize ethnic organizations and newspapers, it also was a professional
association that was dominated by school teachers and pedagogues. In its latter function, the
Lehrerbund reached out to Anglo-American educators with whom it shared a common interest in
school reform. As historian Daniel T. Rodgers has shown, such professional networks frequently
crossed boundaries of nationality or ethnic identity and liberally drew upon “foreign models and
imported ideas.””® In a similar vein, the Lehrerbund was keenly aware of debates within the National
Education Association (NEA) that had been founded in 1856 as an association of professional
teachers.”’ It was with evident satisfaction that the Amerikanische Schulzeitung described the
mounting support for object teaching and the “natural method of instruction” (die entwickelnde
Methode) that it perceived among Anglo-American educators. Little wonder that the Lehrerbund
sought to forge bonds with the NEA whose political influence it admired and wished to emuiate.”

As early as in 1872, the Lehrerbund began to make its overtures by inviting “renowned
Anglo-American reform pedagogues” to participate in special English-language sessions at its annual

conventions.”” The dialogue thus initiated was continued by publishing conference proceedings in

68 L. Klemm, “Wie ist der deutsche Unterricht in dic 6ffentlichen Schulen einzufiihren an Plitzen,
wo er noch nicht besteht?,” Schulzeitung, 2, 1 (Oktober 1874), 2-3.

® Ibid., 3.

 Daniel T. Rodgers, Atlantic Crossings: Social Politics in a Progressive Age (Cambridge,
Massachusetts: Harvard University Press, 1998), 4.

" Cecilia Elizabeth O’Leary, To Die For: The Paradox of American Patriotism (Princeton, New
Jersey: Princeton University Press, 1999), 177 and 292.

2 Stahl, “Wie 1iBt sich die entwickelnde Methode in die englische Normal- und Volksschule
einfiihren?,” 7.

3 Ibid., 8; “Bericht iiber die Thitigkeit des N.-Amer. Lehrerbundes fiir den 3. Lehrertag,”
Schulzeitung, 3, | (September 1872), 4; “Arbeitsresultate des 3. Lehrertages,” Schulzeitung, 3, 1
(September 1872), 45.
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both the German and the English language and sending delegates to the twelfth annual meeting of the

NEA in Boston in 1872.”* What John Kraus, A. Douai, and W. R. Hailmann witnessed at the Boston
convention was nothing but encouraging; a progressive spirit manifested itself throughout the
conference, they reported. In detecting a potential ally, the Lehrerbund delegation submitted a
communication in which they assured their Anglo-American colleagues of their “desire to join their
camnest efforts with yours.”” But how far should co-operation extend?

An eloquent few enthusiastically advocated a merger with the NEA. For men like P. Stahl or
L. Klemm, a melting of the two associations was the only sensible course. As a sub-section of the
NEA, the forces of reform would be united and the Lehrerbund’s prestige enhanced.”® Yet when, in
1872, delegate Schrenck proposed to hold a joint-convention with the NEA (provided, of course, the
selected location was reasonably close to the “centres of Deutschthurn™), his suggestion was soundly
rejected. His critics cautioned against the danger of reducing the Lehrerbund to a mere appendix of
the Anglo-American association. In order to wield its influence, the Lehrerbund had to preserve its
independence. In a strongly worded resolution, they carried the day. Until its dissolution in 1918, the
German-American Teachers’ Association would remain an independent organization that politely
rejected any offers of the NEA to join its ranks.”” This independent stance, however, did not prevent
it from forging ever-closer ties with Anglo-American educators. Eventually, in 1874, the Lehrerbund

and the NEA convened simultaneously in Detroit, Michigan. Rather than being swallowed by its

s Schuricht, Geschichte der Deutschen Schulbestrebungen in Amerika, 71.

s “Die 12. jahrliche Versammlung der National Educational Association,” Schulzeitung, 3, 1
(September 1872), 46-7. See also “Die Konvention der nationalen Lehrer-Assoziation m Elmira,”
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English-speaking counterpart, the members of the Lehrerbund revelled m the praise being heaped

upon Germany’s pioneering role in promoting rational principles of education.”®

The accolades of Anglo-American pedagogues figured prominently in the pages of the
Amerikanische Schulzeitung. Perhaps betraying a craving for recognition, the official organ of the
Lehrerbund meticulously listed any speech that showed appreciation for “the true value of German-
language instruction for the cultural development of the United States,” as the Cleveland
superintendent of education, Andrew Rickoff, put it in 1876.” For the German migrants who had
tirelessty championed the virtues of German pedagogy, Rickoff’s words provided a welcome
assurance that the German language had successfully entered the American mainstream, suffusing it
with a cultural sophistication hitherto unknown. No longer did German educators work in an ethnic
enclave. Instead, as the smug satisfaction in the Schulzeitung reflected, their contributions to
American culture seemed to be recognized at last.”

German-American campaigns for language maintenance, by contrast, failed to garner similar
effusive praise. When it came to their fellow German migrants, the Lehrerbund members did not
hesitate to admonish and preach, scold and berate. If only more German teachers attended the annual
conventions; if only German immigrants learned to set aside their differences; if only German
Americans shook off their infuriating apathy, then, the reasoning went, the cause of German-language

teaching would be won.*' In trying to spur German Americans into action, the Lehrerbund clearly

’® “Protokolle des Sten Deutsch-Amerikanischen Lehrertages, gehalten in Detroit, Mich., am 4-7
August 1874, Schulzeitung, 1, 12 (September 1874), 2-3.

” ‘“Protokolle des 7. deutsch-amerikanischen Lehrertages zu Cleveland, O,” Erziehungs-Blatter,
3, 12 (September 1876), 1: “der wirkliche Wert, den der Unterricht in der deutschen Sprache fiir
die Kulturentwicklung in den Ver. Staaten habe.”

® Kathleen Neils Conzen, ‘“Mainstream and Side Channel: The Localization of Immigrant
Cultures,” Journal of American Ethnic History, 11, 1 (Fall 1991), 8.

*1 See, for instance, Thurm, “Wie kann die deutsche Sprache mit Erfolg in die Volksschule
eingefiihrt werden?,” 61 and L. Klemm, “Wie ist der deutsche Unterricht in die 6ffentlichen
Schulen einzufiihren?,” 2-5.
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preferred the proverbial whip to the carrot. No German-language programme shy of a comprehensive

bilingual curriculum could hope to win its admiration. The city of Buffalo was no exception.

In the discursive universe of the Lehrerbund, Buffalo was one among many delinquents. At
the 1872 annual convention, Buffalo — like many cities of the East — was notable only for its
absence.™ One year later, it was again singled out for criticism. As the Schulzeitung reported, m the
spring of 1873, Buffalo’s superintendent of education had “accidentally (?) omitted to include the
salaries for the German teachers in his estimate for the school budget.” This oversight was, in fact, a
betrayal that bode poorly for the future of German language instruction at public schools. “In
Buffalo,” the author wrote, “the melting pot has been revealed to be a bedlam of ignorance, of
prejudice and fanaticism. "8 To be sure, this tirade was fuelled by the author’s weariness about
abandoning private German-American schools in favour of public ones. Yet it also reflected Buffalo’s
alleged role as Cinderella in the field of education. Just as Anglo-American educators sneered at the
city’s lack of a school board, so, too, did German-American pedagogues bemoan the “snobbish
nativism” of Buffalo’s Anglo-American population.®

The infamous incident of 1873/74 was described very differently in local lore. If we are to
believe local histories and Buffalo’s German-language dailies, German-American associations waged
a spirited battle to protect German-language instruction at public schools. In the process, the city’s
German population became as united as never before. After the enemies of the German language had

been ousted from office in the municipal elections, a chastised Common Council hastened to re-

2 Thurm, “Wie kann die deutsche Sprache mit Erfolg in die Volksschule eingefiihrt werden?,”
6l.

© Miiller, “Ist die deutsch-amerikanische Schule diberfliissig,” 450: “der Schulsuperintendent [hat]
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Vorurtheils und des Fanatismus erwiesen.”
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Thirty-Sixth Annual Report of the State Superintendent, 1890, for the school year ending July
25, 1889 (Albany: James B. Lyon, 1890), 81-2.
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establish the programme on an ever-grander scale in March 1874.%° Nativist prejudice was thus

overcome by German unity and strength.

The campaign for German-language instruction was, indeed, decided at the ballot box. Yet its
story was one of neither tragedy nor triumph. Instead, it revealed a fascinating microcosm in which
the arguments for and against the German language were rehearsed. Significantly, while the Buffalo
story was shaped by specific local circumstances, it played to the captive audience of German-
American newspapers across the country. In the telling and re-telling, Buffalo was drawn mto

German America.

Networks of Ethnicity

The contours of the controversy of 1873/74 have been mapped by David Gerber in an mcisive
study.®® It wasin 1866, Gerber writes, that the German language first entered Buffalo’s elementary
schools.”” Upon the suggestion of aldermen Jacob Schau and Richard Flach, Superintendent John S.
Fosdick proposed to the City Council “to employ two German teachers” to be “assigned to Public
Schools Nos. 12, 13, 15 and 31, which Districts are principally inhabited by citizens of German
descent.”® Remarkable for a city in which the issue of German language instruction had stirred
public debate and nativist sentiment in 1837-39 and again 1850-51, not a negative word was to be

heard in either the council or in the local newspapers.*® “While it would be a mistake to argue that

* See, in particular, “Die deutsche Sprache in den stadtischen Schulen,” m Geschichte der
Deutschen in Buffalo und Erie County (Buffalo: Reinecke & Zesch, 1898), 80-1 and Ismar S.
Ellison, “The Germans of Buffalo: An Historical Essay,” Publications of the Buffalo Historical
Society, vol. Il (Buffalo: Bigelow Brothers, 1880), 142-3.

% See Gerber, “Language Maintenance, Ethnic Group Formation, and Public Schools,” 31-61.

¥ Ibid., 45.

* ‘“Minutes No. 28, August 13, 1866” and “Minutes No. 29, August 20, 1866,” m Proceedings
of the Common Council of the City of Buffalo, 1862 (Buffalo: Joseph Warren & Co., 1863), 435
and 472. See also Buffalo Daily Courier, May 12, 1873, 2 and Geschichte der Deutschen, 79.
® Gerber, ‘Language Maintenance, Ethnic Group Formation, and Public Schools,” 45. See also
Buffalo Demokrat, August 15, 1866, 2 and September 4, 1866, 2.
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nativist prejudice was dead in the mid-1860s,” Gerber suggests, “the sharp fall in immigration in the

war years, combined with the growing social integration of the ante-bellum immigrants, doubtless
made American desires for speedy acculturation somewhat less pressing.” It might also have helped
that German migrants had enlisted in the Civil War in greater numbers than either Anglo-Americans
or Irish Americans, the city’s two other major nationality groups.” In addition, Democrats now
dominated the Council who perceived themselves as the “protector of ethnic communalism ™

In the following years, the German-language programme grew steadily, soon encompassing
thirteen elementary schools, ',"74 pupils, and seven instructors, four of them male itinerant teachers
who had been hired at the generous salary of $ 1,075 each. By comparison, the three female teachers
of German earned an average of $ 557 per annum.”’ In the words of David Gerber, a “small, token
program in German had thus quickly metaphorsed into “a large, expensive, and ethnically separate
program, staffed by ethnic teachers with no other obligations.”™ To the dismay of Superintendent
Lamed, the system of itinerant teachers was both ineffective and expensive. Rather than spending
their time in the classroom, the four male instructors spent long hours walking from one school to the
next, for a trblley service was available only on Main and Niagara streets.” Female teaching
assistants, Lamed suggested, should replace the itinerant teachers. They would “teach at only one
school ... and assist instruction in other subjects, but earn about half the salary.” The vocal

resistance of German Americans prevented Larned from implementing the change. Still, he began to

* Ibid.

% Andrew P. Yox, ‘Decline of the German-American Community in Buffalo, 1855-1925,” Ph.D.
thesis, University of Chicago, 1983, 91-112.
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hire female assistants in greater numbers, examined male itinerant teachers, and standardized the

course of study.”

Given Larned’s well-known objections to the itinerant system, it could not but look suspicious
when he submitted a school budget for the year 1873/74 that did not include the salaries for the four
male German teachers at elementary schools. Larned was adamant that the omission had been an
oversight and immediately asked the City Council to reinstate the funds.”® However, the council
thwarted his efforts. In a heated, often acrimonious debate, the Republicans, who held twenty-two
out of twenty-six seats, rejected any attempt by the school committee to restore the salaries.”” In
arguments reminiscent of the 1840s and 1850s, representatives from the most heavily American wards
voiced their dislike of American schools sponsoring a German-language programme.'” Alderman
Webster spoke for many when he said that the “Germans came here to be American citizens. Let
them forget their old country and prejudice as soon as possible.”™®" The protracted debate
demonstrated that “a nativist reflect,” as Gerber dubs it, was still evident among Republicans whose
ranks had absorbed many members of the Know-Nothing movement that had collapsed in the late
1850s.'™ Siill, as Gerber rightly observes, it is noteworthy that even the opponents of restoration
agreed to support German-language instruction in principle, if not with public funds. 103

The response of Buffalo’s German-American population revealed that the city’s Deutschthum
had achieved a degree of material stability that translated into political confidence. By the early

1870s, 54 per cent of the German-American households owned land, compared to 42 per cent of

' Thirty-Fifth Annual Report of the Superintendent of Education, 46-7.

% “Minutes No. 45, April 14, 1873, in Proceedings of the Common Council of the City of
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Anglo-American households and only 33 per cent of the Irish. The majority of the city’s artisans (60

per cent) was of German descent.'® Ethnic leaders had forged close connections with American
political and economic institutions, moving with ease among American business partners. Institutions
like the ‘Buffalo German Insurance Society’ (1869) and the ‘German Bank of Buffalo’ (1870)
signalled “the interest of affluent Germans in using ethnic financial resources to influence local
economic development.”® It is hardly surprising, then, that German migrants began to make their
influence felt after having taken their naturalization papers. In 1873, eleven out of the twenty-six
councilmen were of German origin.'®

But in order to make language a public issue, political clout alone was not enough. An ethnic
group exhibiting such deep religious, linguistic, class, regional, and national divisions had first to learn
how to identify with language as 2 common denominator. This, David Gerber holds, was the
remarkable characteristic of the 1873-74 language controversy. Unlike in 1837-39 and 1850-51,
German-speaking migrants did rally around a common cause and demonstrated a new sense of ethnic
unity.'” When their elected representatives failed to sway the council’s opinion, an energetic
campaign outside the council gathered force.

The details of the restoration campaign of 1873/74 do not need to concern us here. 1% Suffice
it to say that it was the representatives of organized Deutschthum, mainly of secular and liberal
persuasion, that spearheaded the movement: the gymnasts (Turner), the German Young Men's
Association, the newly appointed Committee of Thirty-Five (a body of renowned professionals and

businessmen), and, of course, the local German-American press.m Ismar Ellison, the editor of the

14 Yox, “Decline of the German-American Community,” 119-22.

195 Gerber, “Language Maintenance, Ethnic Group Formation, and Public Schools,” 50-1.

1% Ibid., 49.

17 Jbid., 50-4.

198 Ibid., 48-9.

19 See, for instance, Buffalo Express, April 18, 1873, 1; Buffalo Daily Courier, May 12, 1873, 2;
Buffalo Freie Presse, May 20, 1873, 2; Buffalo Demokrat, May 20, 1873, 3; “Minutes No. 24,
June 2, 1873,” in Proceedings of the Common Council of the City of Buffalo, 1873, 399.
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Buffalo Freie Presse, for one, held an impassionate speech at the mass indignation meeting of May

1873 and composed a petition on behalf of the Committe of Thirty-Five.'

As it tumed out, the Turner had not delivered an empty threat when they wamed to “use all
honourable means in future to keep those holding such narrow know-nothing views out of office.”!!
In the fall of 1873, the election results indicated the existence of “a significant German protest vote,”
as David Gerber notes. “Of the five Republican seats lost, four were in German wards, where
German Democrats replaced German Republicans.”''> After this resounding rebuke for the
Republican Party, the City Council listened carefully when the German Committee of Thirty-Five
delivered a petition for the continued existence of German language classes in March 1874.""> Only
three weeks later. it decided “that provision be made in the estimates for the School Department for
the year 1874, for teaching the German language in the public schools of the city where the patrons of
such schools desire it.”'’* The new system of instruction owed much to the recommendations of
Superintendent Lamed. Upon his advice, female assistant teachers of German origin replaced the
male itinerant teachers. Permanently assigned to one school, they worked together with their English-
language colleagues in whose classrooms they assisted when necessary.'”* Thus, while the German
language was publicly recognized as a symbol of ethnic identity, it lost the appearance of an
“ethnically separate program.” Instead, it became an increasingly popular option within the regular

school curriculum that was offered at 73 per cent of the public elementary schools by 1910.

1o Buffalo Daily Courier, May 20, 1873, 2; “Minutes No. 9, March 2, 1874,” in Proceedings of
the Common Council of the City of Buffalo, 1874 (Buffalo: The Courier Company, 1875), 177-9;
Buffalo Freie Presse, March 5, 1874, 2.

I Buffalo Express, April 18, 1873, 1.

12 Gerber, “Language Maintenance, Ethnic Group Formation, and Public Schools,” 49.

13 “Minutes No. 9, March 2, 1874, in Proceedings of the Common Council of the City of
Buffalo, 1874.177-9.

14 Ibid., “Minutes No. 13, March 23, 1874, 235-6.

15 Ibid.. 236. :



335
If the success of the restoration campaign was remarkable, so, too, was the way im which

news about its trials and triumphs travelled along the Easten Coast and across the Middle West.
German-language newspapers in New York, Chicago, Milwaukee, Evansville, and Cincinnati, to
name just a few, denounced the decision of the Buffalo City Council to withhold funds for German
instruction. Their greatest wrath, however, was reserved for the four German Republicans who had
sided with the “know-nothings.”'® “Four German villains,” wrote the Seebote from Milwaukee, had
joined the ranks of the enemy. ' They had betrayed the “dearest treasure of Deutschthum, its
beautiful language,” chimed in the Urion from Evansville, while neither the I/linois Staatszeitung
(Chicago) nor the New Yorker Demokrat hesitated to pillory the “traitors” in bold-letter print: Louis
Herman, Jacob Bott, Louis P. Reichert, and Wilhelm Heinrich.''* With historical hindsight, it is
evident that these aldermen were not necessarily opposed to German language and culture. Rather,
as historian Andrew P. Yox has pointed out, they represented a German constituency whose
educational needs were already met by parochial schools.'” Judging from the city council minutes for
1873, their refusal to restore the salaries of the male itinerant teachers was motivated as much by their
austerity in public school matters as by the wish to expedite the end-of-year budget deliberations that
were nearly wracked by the restoration debate. But in the aftermath of the council’s controversial
decision, these nuances were lost in a whirlwind of mdignation.

As the Buffalo incident vividly demonstrates, German-American newspapers played a critical
role in making language a public matter. They engaged in an ongoing conversation about the role of
the German language in the United States. They reported ‘deplorable’ attacks against German-

language programmes at public schools. They heaped praise on ‘enlightened’ Anglo-American

¢ Union, Evansville (Indiana), as quoted in the Buffalo Freie Presse, May 10, 1873, 4.

W Seebote, Milwaukee (Wisconsin), as quoted in the Buffalo Freie Presse, May 6, 1873, 4.

% {Jnion, Evansville (Indiana), as quoted in the Buffalo Freie Presse, May 10, 1873, 4; Illinois
Staatszeitung, Chicago and New Yorker Demokrat, as quoted in the Buffalo Freie Presse, May 6,
1873, 4.

1 Yox, “‘Decline of the German-American Community in Buffalo,” 142.



336
educators who showed appreciation for German-language teaching. And they described the

introduction of German “in the public schools of the union” and lauded exemplary German
programmes.'?® In assigning importance to language as a matter of national significance, newspapers
also implied that language provided a common denominator for the remarkably diverse group of
German-speaking migrants.'?' Equally important, in the very act of conversation, they helped create a
community of print that enabled German Americans to look beyond their local societies and engage n
a national debate. This community was akin to Benedict Anderson’s notion of an “imagined
community” in that it fostered a sense of belonging to a greater entity among fellow-readers.'” It
was from the conversation between the local and the national, mediated through the German-
American press, that a German public derived its meanings.'*

The image of an ongoing conversation may help us to understand why reflections about
language bore a striking similarity in Buffalo’s German-language press and the pages of the
Amerikanische Schulzeitung. In both media, ethnic spokespersons began to re-defme the question of

language from an ethnic into a cultural one.'” The advantage of such an approach is readily

120 In the case of Buffalo see, for instance, Buffalo Freie Presse, April 26, 1873, 2; Buffalo Freie
Presse, May 2, 1873, 2; Buffalo Freie Presse, May 20, 1873, 2; Buffalo Demokrat, May 20,
1873, 3; “Minutes No. 9, March 2, 1874,” in Proceedings of the Common Council of the City of
Buffalo, 1873, 178-9; Buffalo Demokrat, August 20, 1873, 2.

12! Seebote, Milwaukee (Wisconsin), as quoted in Buffalo Freie Presse, May 6, 1873, 4.

2 Benedict Anderson, /magined Communities: Reflections on the Origin and Spread of
Nationalism (London, New York: Verso, 1991 [1983]), 6-7 and 33-6. See also Matthew Frye
Jacobson, Special Sorrows: The Diasporic Imagination of Irish, Polish, and Jewish Immigrants
in the United States (London, England and Cambridge, Massachusetts: Harvard University Press,
1995), 58 and 62.

12 David Waldstreicher’s “Rites of Rebellion, Rites of Assent: Celebrations, Print Culture, and
the Origins of American Nationalism,” Journal of American History, 82, 1 (June 1995), 37-8 and
Waldstreicher, In the Midst of Perpetual Fetes: The Making of American Nationalism, 1776-
1820 (Chapel Hill and London: University of North Carolina Press, 1997), 10-11.

124 For Buffalo see, in particular, Buffalo Freie Presse, April 17, 1873, 2; Buffalo Daily Courier,
May 20, 1873, 2; and the ‘Memorial of the Committee of Thirty-Five,’ recorded in “Minutes No.
9, March 2, 1874,” im Proceedings of the Common Council of the City of Buffalo, 1874, 177-9.
For the Amerikanische Schulzeitung see, for instance, “Editorial,” Pddagogische Monatshefte, 1,
4 (Mirz 1900), 2; Constantin Grebner, “Zweihundert Jahre deutscher Schule in Amerika,”
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apparent. It sought to remove the issue of German-language teaching from the highly contentious

field of politics, where settlement patterns and ethnic political clout determined the scope of German-
language programmes, to the ‘cultural’ realm. If the German language was embraced as the language
of “true’ pedagogy; if it was recognized as the language of business, arts, and science, its continued
existence would no longer depend on the vigorous lobbying efforts of German communities. Instead,
it would become a mandatory part of the public school curriculum whose ‘innate’ values were
appreciated by all citizens of class and culture.'” At the tum of the century, this argument was
further refined by downplaying the social context of language acquisition altogether. Faced with a
precipitous drop of German immigration, as well as rapidly declining language retention rates,
educators acknowledged that German had, in fact, become a foreign language for many German-
American children.'® Accordingly, they celebrated the German language no longer as “a language of
the country” (Landessprache), but as a “modemn language” that deserved “the first place, both for its
cultural and commercial importance.”'*’

A similar creativity shaped the arguments for German-language instruction at public schools.
in Buifaio, newspaper editor ismar Ellison penned a petition to the Common Council that reflecied
his fervent anti-Catholicism.'?®* Defily appropriating the reasoning of William T. Harris, St. Louis’s

superintendent of education, Ellison argued that “[b]y discontinuing the teaching of the German

language you drive a majority of the children of German parentage out of the public schools and

Padagogische Monatshefte, 3, 9 (Oktober 1902), 303-4; and Joseph Winter, “Der deutsche
Unterricht in den New Yorker Schulen,” Monatshefte, 11, 7 (Juni 1910), 179-81.

125 Qee the ‘Memorial of the Committee of Thirty-Five,’ recorded in “Minutes No. 9, March 2,
1874,” in Proceedings of the Common Council of the City of Buffalo, 1874, 177-9.

126 Y Woldmann, “Welche gemeinschaftlichen Ziele sollte der Unterricht im Deutschen unter den
verschiedenen Schulsystemen haben?,” Pddagogische Monatshefte, 6, 7-8 (September-Oktober
1905), 264 and Woldmann, “Der gegenwirtige Stand des deutschen Unterrichts in den Ver.
Staaten,” Monatshefte, 8, 7-8 (September-Oktober 1907), 221-9. In this context see also
Goldberg, “The German-English Academy,” 189-91.

127 M.D. Learned, “When should German Instruction begin in the Public Schools?,”
Padagogische Monatshefte, 3, 3 (February 1902), 88.

128 yYox, “Decline of the German-American Community in Buffalo,” 136-7 and 164.
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compel them to attend sectarian schools. These children will grow up, not as worthy citizens

recognizing the principles of universal equality of this republic, but as prejudiced sectarian, strangers
to the grand principles of our constitution.”* The assimilationist thrust of the melting pot concept
was thus ingeniously put to use for an ethnic cause. Not in order to remain apart, but to raise their
children as “citizens of this republic”” did German Americans demand “the teaching of the German
language in our public schools.”"** Hardly surprising, the denunciation of parochial schooling
provoked the anger of Buffalo’s German Catholics and Protestants who, in turn, submitted a petition
to the Council, asking for an annual grant of $§ 10,000 “for the support of the German denominational
schools.”' While their letter rang with anger, it did not object “to the introduction of the grand and
noble German language into the public schools,” a further indication that the German language was
seen to be above the religious divisions that ran through Buffalo’s ‘German village. *132 In any case, as
the Buffalo Demokrat advised its readers, the attack against parochial schools should not be taken at
face value. It presented, first and foremost, an exercise in rhetoric, designed to persuade the local
Anglo-American population of the necessity of German language teaching. 133

1t is important to note that the spirited defensc of the German language was never understood
as an endorsement of foreign-language teaching per se. As Kathleen Neils Conzen has observed,
German spokesmen advanced a “Germanocentric argument, not so much for the right of all groups to

coexist but for the special right of Germans to support an ethnic existence in Amenca because of the

special gifts they would ultimately bring into the melting pot.”"** Indeed, while

129 See the ‘Memorial of the Committee of Thirty-Five,” recorded in “Minutes No. 9, March 2,
1874,” in Proceedings of the Common Council of the City of Buffalo, 1874, 177-9.

3 Ibid. See also Herman Schuricht, “Die Bedeutung des Deutschamerikanerthums im
Bildungsprocesse der amerikanischen Nation,” Erziehungs-Blatter, 20, 1 (Oktober 1889), 3.
131 “Minutes No. 11, March 16, 1874,” in Proceedings of the Common Council of the City of
Buffalo, 1874, 195.

132 Ibid.

133 Buffalo Demokrat, March 4, 1874.

34 Conzen, “German-Americans and the Invention of Ethnicity,” 139.
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groping for a defense of their own ethnic rights, Buffalo’s German-language newspapers were not

above ridiculing the demand of alderman Jessemin for the teaching of the Celtic language at the city’s
schools. Did he not know, thundered the Freie Presse in March 1874, that Celtic no longer presented
a living language? The Celtic language, the Demokrat seconded, was spoken only by a tiny
percentage of Ireland’s population, namely those most ignorant and destitute.'*

A quarter of a century later, the Amerikanische Schulzeitung exhibited a similar ethnic
chauvinism, this time directed against the “bordes of Slavs.” In an attempt to refute demands for
Polish language instruction, the Schulzeitung suggested that “even the roughest Germans” were
preferable to the “best Slavs.”'** Another author was adamant that “no foreign language should be
taught in the American public schools simply because the pupils and patrons of the schools speak the
foreign language in question. If this be not recognized we should have not only German schools, but
Hungarian, Polish, Italian as well.”"? Instead, the author wrote, “only such foreign languages should
be introduced as have a general cultural importance or commercial value for Americans.”® In a
nutshell, we have here the rationale for German-language instruction at public schools. The German
language, ethnic spokesmen argued, presented a symbol of cuiture whose presence would enrich the
American nation as a whole. By contrast, the ill-informed attempts to introduce Hungarian, Polish, or
Italian would lead to the Balkanization of public schools.

This line of reasoning presented an attempt “to appropriate the notion of ‘Anglo-Saxon
exceptionalism’ that was part of the English-speaking mainstream’s response to the new

immigration,” as Brent O. Peterson has argued.'” In seeking to draw a line between ‘us’ and ‘them,’

135 Buffalo Freie Presse, March 25, 1874, 2.

16 «3]_ Jahresversamming in Indianapolis, Ind.,” Pddagogische Monatshefte, 2, 7 (September
1901), 291.

137 | earned, “When should German Instruction begin in the Public Schools?,” 88.

1% Ibid.

13> Brent O. Peterson, Popular Narratives and Ethnic Identity: Literature and Community in Die
Abendschule (Ithaca and London: Comell University Press, 1991), 192.
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German-American editors turned the nativist arguments of the 1850s against the newly arrived

immigrants of the 1890s. Unlike those ‘dirty’ and ‘lazy’ newcomers at the frmges of American
society, German Americans were firmly anchored in the American mainstream, editors claimed.'®
There is, indeed. some indication that the foreign-ness of the formerly reviled ‘Dutchman’ paled in
comparison with the ‘strangeness’ of the new immigrants. When, in 1910, Buffalo’s superintendent
of education, Henry P. Emerson, wrote of the daunting task “to mold this strange population into a
useful, homogeneous citizenship,” he meticulously described a “foreign population that included
80,000 Poles, 30,000 Italians, 8,000 Hungarians, and many thousands of Slavs, Greeks, Ruthenians,
Syrians and others.”™*' Markedly absent from his list were Buffalo’s 43,815 German-bor residents
who, together with the American-born Germans, constituted 29 per cent of the city’s population.142
In the eyes of Henry Emerson, German Americans had blended into the Anglo-American mainstream,
they had acquired the distinction of being “good American citizens” that yet eluded the more recent
arrivals.'® Although Emerson’s implicit praise did not seem to translate into a special interest in
German language teaching, his long-term tenure did provide a professional, and generally supportive,

climate in which the German-language classroom could prosper.**

The Birth of a ‘Modern Language’

The graded course of instruction, which Superintendent Lamed had devised for the German-

language classroom in 1872, reflected the pervasive influence of the grammar-translation method.

149 yox, “Decline of the German-American Community in Buffalo,” 173 and 249-51.

' Annual Report of the Superintendent of Education of the City of Buffalo, 1910-1911, 41.

12 The percentage of Buffalo’s German population was likely to be even higher as Andrew P.
Yox's estimate is calculated not for the year 1910, but for 1915. See Census of the United States,
1910 and Yox. “Decline of the German-American Community in Buffalo,” 385.

3 Apnual Report of the Superintendent of Education of the City of Buffalo, 1910-1911, 41.

4 For endorsements of superintendent Henry P. Emerson by local German teachers see Bertha
Raab, “Buffalo.” Pddagogische Monatshefte, 1, 7 (Juni 1900), 37 and J. Liibben, “Buffalo,”
Monatshefte. 13. | (Januar 1912), 17-8.
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Conversational exercises were absent from the curriculum. Instead, the course of study consisted of

exercises in spelling, grammar, and translation. When reading Lamed’s detailed instructions, it is
difficult to escape the conclusion that the “declension of nouns, declension of adjectives, auxiliary
verbs, ... conjugation of regular and irregular verbs, adverbs, prepositions, conjunctions, interjection”
must have proved sorely trying (and tiring) for schoolchildren.'** Yet only when the National
German-American Teachers’ Association convened in Buffalo in July 1882 did conversational
exercises find entry into the curriculum.

It was with some trepidation that the Lehrerbund had chosen Buffalo as the site of its annual
convention. The city, after all, did not enjoy a reputation of being progressive in matters of
education.'*® However, the hospitality of Buffalo’s German population left a lasting impression on
the Lehrerbund members who met daily in the chapel of the Central School to discuss educational
reforms.'’ Among their attentive audience, it seemed, was Superintendent James F. Crooker who
took to the new ideas with great enthusiasm. With the zeal of the converted, his annual report for
the year 1882 announced the end of the grammar-translation method. “In studying a modemn
language,” Crooker wrote,

it is absolutely necessary to get acquainted with the idioms of the language

to be mastered, but this cannot be done by grammatical rules alone. There

is no practice better adapted to become a master of a foreign language than

conversational exercises, in which the foreign language is made the only

means of communication. The pupils, therefore, should gradually be led to

talk about the things which surround them, and to ask (or be asked) simple

questions concerning things they have before their eyes. The object of

instruction in German should not be to stuff the pupils with dry
grammatical rules.'*®

¥ Thirty-Fifth Annual Report of the Superintendent of Education, 33-4.

146 Schuricht, Geschichte der Deutschen Schulbestrebungen in Amerika, 89-91. See also “Das
Schulwesen in der Stadt Buffalo, N.Y.,” Erziehungs-Bldtter, 4, 3 (Dezember 1876), 4-5.

¥ Jbid. See also “Minutes No. 27, July 3, 1882 and “Special Session, Friday, July 7, 1882,” in
Proceedings of the Common Council of Buffalo for 1882 (Buffalo: The Courier Company, 1883),
677 and 701.

15 Annual Report of the Superintendent of Education, 1882 (Buffalo: Henry Nauert, 1883), 49.
See also J. Henry Wood ed., Schools of Buffalo (Buffalo: Mrs. Ida C. Wood, 1899), 10.
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In his endorsement of the reform methods, Crooker paid tribute to the principles which the

Lehrerbund had been promoting for over a decade. Hearing and speaking skills formed the core of
the new curriculum. Phonetics was singled out for special attention. Teachers were cautioned
against using English in the German-language classroom. Object-teaching, finally, was hailed for its
success in awakening the students’ interest while honing their language skills.

Importantly. Crooker was not alone in recommending the natural method of instruction for
the city’s German-language classrooms. When Buffalo’s newly appointed Superintendent of
German, Adolf Fink, took over the portfolio in 1887, he, as well, instructed teachers “to use the
‘natural method" almost exclusively.”'* The natural method, Fink elaborated in 1890, was modelled
after the way in which children learned their mother tongue; for even in the foreign-language
classroom, he continued, “the main end to be kept continually in view is to teach the pupil, to
whatever nationality he may belong, to speak German.”'”° In the years to come, Fink’s successor,
Matthew J. Chemnitz, would engage in a similar unending quest for the best methods of German-
language teaching. His goals were modest: “a good pronunciation, an ability to uaderstand easy
German when spoken, an ability to read simple German stories without painful efforts, and an ability
to construct short German sentences by applying the elementary rules of grammar.”' Yet, in order
to achieve these goals, Chemnitz realized, the so-called ‘natural method’ would have to be modified

to the less-than-ideal learning conditions in the city’s over-crowded German-language classrooms.'*?

5 Annual Report of the Superintendent of Education, 1888-9 (Buffalo: Times Printing House,
1890), 32 and Asnmal Report of the Superintendent of Education of the City of Buffalo, 1915-
1915, 19.

% Original emphasis. See Annual Report of the Superintendent of Education, 1889-90 (Buffalo:
Haas & Klein, 1891), 31.

U Annual Report of the Superintendent of Education of the City of Buffalo, 1893-4 (Buffalo:
Baker, Johnes & Co., 1894), 65.

12 Annual Report of the Superintendent of Education of the City of Buffalo, 1894-1895 (Buffalo:
C. E. Northrop. 1895), 83.
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In sifting through the city’s Annual Reports of Education, it is easy to forget that the

focus on educational methods, in itself, was remarkable. In Buffalo, the energies of local
educators were no longer bound up in the question of whether the German language was to be
taught at public schools. Instead, successive superintendents of education were occupied with the
question of Aow' to attain “progress in methods and achievements.”'> At a time when German
communities across the United States reported hostile attacks against the German-language
classroom, Buffalo seemed to be shielded from the nativist resurgence of the early 1890s.'>

The comparatively low enrolment figures in Buffalo’s German-langnage programme may
help explain why German received scant criticism. In a city where 40 per cent of the population
were of German origin, only 17 per cent of the schoolchildren studied the German language i
1896, nearly half of them at parochial schools. Among the large American cities offering German-
language instruction, only Chicago and Toledo showed similar disproportional numbers, as the
table below illustrates. Yet, unlike in Chicago, the political influence of Buffalo’s Deutschthum

provided protection against nativist attacks.

13 Ibid., 81.

14 In his seminal study Strangers in the Land, John Higham has characterized American nativism
as a popular frame of mind whose ebbs and flows were directly related to the falling and rising
fortunes of the nation. The nation-wide depression of 1893-1897 led to a marked increase in anti-
foreign sentiment that was further fuelled by the onset of the so-called ‘new immigration’ of
southern and eastern Europeans. See Higam, Strangers in the Land.: Patterns of American
Nativism, 1860-1925 (New York: Atheneum, 1963 [1955]), 68-9, 73 and 87.



‘¢-bL1 (€061 “UYOS pun FamaiA youpaLId ‘Framuyasunelq) uajpojS uaiSiutada ) uap ul SJY1LAIU) UBYISINA( d]4dPURYLYDL 1oMZ HOSIA T WOL) papidwo) :a204nog

(puejhiey)

91 00b'L1 (A% 0ST'L 019°SL I ost'8 000°0SS €T asownjeq

(omQ)

81 005t (A% 898°1 yTL91 4| 766°l 000°S11 :{3 opsjoL

(ope1o[0))

Sl 0st‘l LE (1139 08Z°12 £l 198°C 000°0S1 €l IaauaQg

(HOX MAN)

L1 78061 9z 0£0‘S LSITS vl 0£0°L 000°0S€ oY oregng

(stourpy)

61 1$0°16 ¥4 ove'ST ST8'EIT Sl 89L‘1€| 0000091 LE oBeon)

(euerpuy)

8l YTt £8 198°1 799°LT 91 LES'Y 000°0S1 61 stjodeuerpuy

(omo)

(44 61S°E St 08s‘l 69€°L1 (44 086'¢€ 000°0Z1 0z snqunjo)

(CHOA MaN)

¥4 000°0S LE ovZ'8l 97£°19T x4 000°'09| 000°008°I 8¢ SO MIN

(omo)

ov 000°s 1 s 1v0°8 pSP oS ¢ £v9°L1 000°0P€ oy pueRAd|)

(ono)

0S £6L°91 9 00L‘01 68L°TY ot LST'LI 000°09¢ ov neuunul)

(uIsuo3sIpy)

79 £60°61 SS $TS‘0l LT0°TE 99 061°12 000057 99 anEM|I|N
mzULI3Y) SNKpmS N % N N % N N %
spdng jo adeyuadaag EloL uenL 3mipmg Mo r, uenLs) 3mpmg [L2LAR UBnLIO)

TVIOL STOOHIS ALVAINd LIV STIdNd STOOHDS Jr19nd LV STidnd ~ NOILVINdOd ALID

9681 “(000°001 1240 nonedog) sANI) ULRILIIWY O UONINLSU] aZen3uB[-UBWLIRS 7] IAqB]L




345
In Buffalo, as Andrew Yox has observed, “Germans held the balance of power.”155 With the vast

majority of Irish Catholics voting for the Democrats and Anglo-American wards leaning heavily
towards the Republicans, the German east side cast the deciding vote in election after election.
Two German Democrats, Charles Bishop and Conrad Diehl, rose to the mayoralty in the 1890s,
visible symbols that Buffalo’s German population had come of age.'® As a result, although the
nativist and patriotic movements of the decade provided a less than congenial climate for foreign-
language instruction, Buffalo’s Deutschthum emerged from the “nationalist nineties™ largely
unscathed."”’

It might also have helped that the local educational hierarchy was outspoken in its support
for German-language teaching. In 1895, Matthew J. Chemmitz, whose long tenure as German
superintendent coincided with superintendent’s Emerson’s reign, voiced his hope “pever again to
hear the preposterous assertion that teaching a foreign language will tend to make the children
less patriotic.”™™ The study of German, he said, was based

upon the weighty fact that German, next to English, is the commercial, as well

as scientific and educational language of the world; that it is the language of

the greater part of our foreign-born popuiation, and is used extensively in trade

and business; that it is the Saxon relative to English, therefore easier and more

comprehensive to us; and last, but not least, that nothing is as essential to the

traming of the minds as the study of a foreign language. 159
In formulating his “vigorous encouragement of our German instruction”, Chemnitz drew liberally
upon the writings of Anglo-American educators who had endorsed the study of foreign

160

languages.'® Like his predecessors, he pointed to the experience of his colleagues in Cincinnati,

St. Louis, Chicago. Cleveland, and New York who had encouraged German-language teaching in

153 Yox, ‘Decline of the German-American Community,” 222.

156 Ibid., 221-4.

" Higham, Straugers in the Land, 68.

18 Annual Report of the Superintendent of Education of the City of Buffalo, 18941895, 92.

%9 Ibid., 91-2.

1 Ibid., 91 and Annual Report of the Superintendent of Education of the City of Buffalo, 1897-
1898 (Buffalo: The Wenborme-Sumner Co., 1898), 90-1.



346
the strongest possible terms.'®' Re-assured by contemporary pedagogical wisdom, Buffalo’s
gest p y p

German superintendents praised the intellectual and cultural benefits of German-language classes
that were taught by 53 teachers at 38 elementary schools in 1896.'¢*

The Lehrerbund, as well, found comfort in the speeches of Anglo-American pedagogues
who regarded German not as an ‘ethnic’ subject of instruction but as a ‘cultural’ one.'®
Disenchanted with its failure to mobilize German-American communities against nativist attacks,
the association changed its tactics. If the American educational system could not be reformed
from the bottom-up, perhaps, it could be changed by adopting a top-down approach, namely by
convincing “our colleagues at the universities” and in the National Education Association of the
vales of German-language instruction.'® While it is difficult to gauge the success of the
Lehrerbund'’s strategy, there is evidence that foreign-language teaching came to be viewed
favourably by Anglo-American educators. In the U.S. Commissioner of Education, Professor
William Torrey Harris (the former superintendent of education in St. Louis), the Lehrerbund
could appeal to a man whose intimate familiarity with and positive attitude to German-language

instruction was well-known.'®* Further, as eariy as in 1894, the Narionai Education Association

16! Annual Report of the Superintendent of Education, 1887-8, 28-31.

2 Annual Report of the Superintendent of Education of the City of Buffalo, 1894-1895, 91-2,
123-4, and 161.

163 See, in particular, the articles by Prof. M. D. Learned, “The ‘Lehrerbund’ and the Teachers of
German in America,” Pddagogische Monatshefte, 1, 1 (Dezember 1899), 10-16; “Deutsch gegen
English, oder Deutsch neben Englisch,” Pddagogische Monatshefte, 2, 8 (September 1901), 290-
3; “When should German Instruction begin in the Public Schools?,” Pddagogische Monatshefte,
3, 3 (Februar 1902), 86-9.

1% | eo Stern, “Vergangenheit und Zukunft des Lehrerbundes,” Monatshefte, 8, 7-8 (September-
Oktober 1907). 208-9. Here, one is reminded of the “organizational revolution™ that
characterized American schooling at the end of the nineteenth century. As David B. Tyack bas
argued, “[i]n the governance of education, lay community control gave way to the corporate-
bureaucratic model under the guise of ‘taking the school out of politics’.” See Tyack, The One
Best System: A History of American Urban Education (Cambridge, Massachusetts: Harvard
University Press. 1974), 6.

165 “Bericht des Komitees zur Pflege des Deutschen,” Pddagogische Monatshejte, 1, 1
(Dezember 1899)_ 21.
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lauded the “immense benefit” of modern-language study which it viewed in purely educational

terms:

It will train their [the children’s] memory and develop their sense of

accuracy; it will quicken and strengthen their reasoning powers by offering

them at every step problems that must be immediately solved by the correct

application of the results of their own observations; it will help them to

understand the structure of the English sentence and the real meaning of

English worlds; it will broaden their minds by revealing to them modes of

thought and expression different from those to which they have been

accustomed. '*®
Three years later, the Modern Language Association of America commissioned a nation-wide
survey on the status of French- and German-language instruction at secondary schools that
explicitly endorsed the teaching of German in the primary grades. Its findings and
recommendations were presented at the 1898 annual meeting of the National Education
Association in Los Angeles where they met with “extraordinary approval ™'’ Clearly, in its new
role as a ‘modern language’, German-language instruction could rely on the approval of
professional networks of education, just as it hitherto had relied on networks of ethnicity.

Having weathered the nativist attacks of the early nineties, German-American educators

spent most of the following decades refining their methods of instruction. The ‘direct method,” as

it became known, differed in degree, not in kind, from the ‘natural method” it succeeded.'*®

1% See the report of the committee of ten to the National Educational Association in 1894,
quoted in L. Viereck, “Chapter XIVL German Instruction in American Schools,” in United States
Bureau of Education, Report of the Commissioner of Education for the Year 1900-1901, vol. 1
(Washington: Government Printing Office, 1902), 639.

17 Ibid., 583-5. See also “Protokoll der 31. Jahresversammlung des Nationalen
Deutschamerikanischen Lehrerbundes,” Pddagogische Monatshefte, 2, 9 (Oktober 1901), 314.
168 See, for instance, Emil Dapprich, “Die Methoden des modemen Sprachunterrichts,”
Pidagogische Monatshefte, 1, 1 (December 1899), 33-6; Jean Hepp, “Ueber Natiirliche
Methoden beim Lehren neuer Sprachen,” Pddagogische Monatshefte, 1, 2 (Januar 1900), 7-12;
Bemnbard Kuttner, “Wertschitzung und Lehrmethoden der deutschen Sprache,” Pddagogische
Monatshefte, 2, 5 (April 1901), 185-92; Ed. Prokosch, “Der erste deutsche Sprachunterricht an
angloamerikanische Schiiler,” Pddagogische Monatshefte, 3, 9 (Oktober 1902), 307-11.
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Its praise was sung by the Lehrerbund when it convened in Buffalo in 1896 and 1911. 1% Yet

while the Lehrerbund endorsed the direct method unhesitatingly, Buffalo pedagogues cautioned
against discarding translation and grammar altogether. “Much damage has been done i this
country by following too closely the natural method and despising the scientific one of our
ancestors who carried it too far,” wrote Matthew J. Chemnitz in his 1897-98 report on German
education.!”® To be sure, Chemnitz did seek to hone the conversational skills of Buffalo’s
schoolchildren attending the German-language programme. But he was not prepared to relinquish
the mental and intellectual benefits offered by exercises in grammar and translation. His hesitation
might have also resulted from his frustration with the German Department. In overcrowded
German-language classrooms that featured “benches instead of desks, desks without ink,” book-
centred learning provided an invaluable aid for teachers who were frequently unprepared for the
exigencies of modern-language instruction. 171

In fact, as much as the prescriptional literature in the Amerikanische Schulzeitung can teach
us about changing meanings of language, as little we learn about the culture of the local German
classroom. ' Who enrolled in the German-language programme? Who taught? How cfiective were
the lessons? Answers to these questions can be gleaned from Buffalo’s annual reports of education

and a survey conducted by the New York State Education Department in 1915.

19 “Der Lehrertag in Buffalo,” Erziehungs-Bldtter, 26, 9 (Juni 1896), 2 and “Protokolle der 39.
Jahresversammlung des Nationalen Deutschamerikanischen Lehrerbundes. Buffalo, 11. bis 14.
Juli 1911, Monatshefte, 12, 7 (September 1911), 198-213.

1 Annual Report of the Superintendent of Education of the City of Buffalo, 1897-1898 (Buffalo:
The Wenbome-Sumner Co., 1899), 61; Annual Report of the Superintendent of Education of the
City of Buffalo, 1894-1895, 85, Annual Report of the Superintendent of Education of the City of
Buffalo, 1896-97 (Buffalo: The Wenbome-Sumner Co., 1897), 85. See also the article by
Johannes L. Liibben, teacher of German at the Masten Park High School in Buffalo, “Die Direkte
Methode in der amerikanischen Schule: Das Brauchbare an derselben fiir uns,”” Monatshefte, 14, 7
(September 1913), 261-1.

! Annual Report of the Superintendent of Education of the City of Buffalo, 1894-1895, 84 and
Liibben, “Die Direkte Methode in der amerikanischen Schule,” 251.
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The Culture of the Classroom

The German-language classroom in Buffalo was beset with difficulties. Tired of lamenting
its shortcomings in year after year, superintendent Chemnitz pictured an “ideal German
Department” instcad. His 1895 utopia presented a counter-image of the very real challenges that
faced Buffalo's German-language teachers.'”> Where Chemnitz dreamed of “a separate German
room” in which twenty to thirty pupils received “fully thirty minutes” of instruction daily, German
teachers laboured in overcrowded makeshift rooms in which students arrived late and left early.'”
Where Chemnitz pictured a supportive staff of English-language colleagues who did not “let the
pupils suffer for his attention to the German lesson, but ... instruct[ed] him in the missed subject
willingly,” German teachers worked in isolation, unable to draw upon “the constant help of
principal and associate teachers, as is the case in the English branches.”"’* Where Chemnitz
envisioned an enhanced prestige for the German-language programme, with “proficiency in
German to be mentioned at graduating and other exercises,” German teachers faced “a marked
drop in registration from first to second grade” and parents all too willing to let their children
abandon the study of German.'”’

These ‘negligent’ parents were mostly of German origin. Unfortunately, although the city
of Buffalo kept meticulous records of the “nationality” of its pupils, it tended to undercalculate
the percentage of German-origin children. Rather than asking for the children’s ethnicity, the

school statistics recorded their parents’ birthplace. With increasing numbers of German-

Americans born in the United States, the number of “German” children in the German Department

2 Annual Report of the Superintendent of Education of the City of Buffalo, 1894-1895, 91.

3 Education Department of the State of New York, Examination of the Public School System of
the City of Buffalo (Albany: The University of the State of New York, 1916), 109.

"4 Annual Report of the Superintendent of Education of the City of Buffalo, 1893-4, 64-5.

1S Annual Report of the Superintendent of Education of the City of Buffalo, 1899-1900 (Buffalo:
The Wenbome-Sumner Co., 1901), 67.
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declined rapidly, to be superseded by “American” children as early as in 1900."¢ Stil, it is

possible to discern two general trends. First, German names dominated the school register of the
German Department as late as in 1915."”” Secondly, while retaining its ethnic ‘flair’, the German-
language classroom attracted increasing numbers of Anglo-American pupils, particularly after
German was recognized as “one of the studies entitling to entrance into the high school” in
1896.'"® Almost imperceptibly, it seems, German was being re-invented from an ‘ethnic’ language
into a ‘modern’ one whose study promised cultural and material benefits to pupils beyond
Buffalo’s German-American community.

This, in fact, is suggested by the fact that enrolment figures at local high schools soared
between 1900 and 1910. At the same time, superintendent Chemnitz reported a dramatic increase
of pupils wishing to study the German language in the higher grades of the elementary schools.'”
Not so much as a medium of communication, then, but as a language of learning and culture, did

the German tongue make its mark in early twentieth century Buffalo.

16 A similar “massive undercalculation has been observed in the case of the U.S. census reports.
See Stanley Nadel, Little Germany: Ethnicity, Religion, and Class in New York City, 1845-80
(Urbana and Chicago: University of Illionois Press, 1990), 41.

v Examination of the Public School System of the City of Buffalo, 108.

® Annual Report of the Superintendent of Education of the City of Buffalo, 1893-4, 63 and
Annual Report of the Superintendent of Education of the City of Buffalo, 1896-97, 83. See also
Yox, ‘Decline of the German-American Community in Buffalo, 1855-1925,” 247.

" Annual Report of the Superintendent of the City of Dujfalo, 1909-1910 (Buffalo, N.Y.:
Buffalo Commercial, 1910), 21.
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Graph S: Enrolment in German-language Classes at Public Schools,
Buffalo, 1872-1910 (in percentages)
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Source: Annual Reports of the Superintendent of the City of Buffalo, 1871-1910.

A second finding emerges if we compare the enrolment in German-language classes with
Buffalo’s German-origin population, as calculated by Yox. Here, we find that as Buffalo’s
German population decreased, from 49 per cent in 1875 to 29 per cent in 1915, enrolment in the

German Department rose from 11 per cent in 1380 to 18 per cent in 1910.



Graph 6: Enrolment in German-language Classes at Public Schools
by German Population, Buffalo, 1875-1915 (in percentages)
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Sources: Annual Reports of the Superintendent of the City of Buffalo, 1880-1910 and Andrew P. Yox, Decline of
the German-American Communily in Buffalo, 1855-1925, Ph.D., University of Chicago, 1983, 385.

Two explanations may help us understand this apparent contradiction . On the one hand, the

ethnic revival of Buffalo’s German-American community at the turn of the century might have

inspired a renewed interest in German as a symbol of identity.'™ Evidently, at a time when nine

out of ten German-born adults were able to speak English, the German language derived its

significance no longer from its communicative functions, but from its symbolic ones.'®! On the

other hand, if German was becoming disassociated with a specific ethnic heritage, its future no

longer depended on continuing immigration from Germany but, instead, on its new incarnation as

a language of learning. Quite possibly, it was a combination of both trends that shaped enrolment

patterns in Buffalo’s German-language programme.

1® yox, “Decline of the German-American Community in Buffalo, 1855-1925,” 251-62.

81 1bid., 245. In the words of sociologist Herbert J. Gans, “a nostalgic allegiance to the culture
of the immigrant generation” may have found expression in the desire of having children learn the

language of their parents and grandparents. Gans, “Symbolic ethnicity: the future of ethnic

groups and cultures in America,” Ethnic and Racial Studies, 2, 1 (January 1979), 9.
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The children who flocked into the German-language classroom encountered a teaching

force that was comprised of German-born and German-American teachers.'™ According to an
observer sent by the New York State Education Department in 1915, the teachers’ “knowledge of
the subject is adequate, although nearly all have traces of dialect in their speech.” In fact, he
continued, one “may hear as many different pronunciations, in some respects, as there are
teachers.”® When it came to their teaching ability, however, the visitor delivered a devastating
judgement. He declared the extensive German-language programme to be “a non-productive
investment,” “largely a waste,” and recommended “that the study of German be deferred until the
high school is reached. % Under present conditions, he elaborated, “nearly ten thousand pupils
are taught by 67 teachers in 43 schools in order that approximately 400 may get what they would
have been able to obtain under two or three teachers in one year of the high school course.”™

The ailments of Buffalo’s German-language programme were many, and dissected with
professional detachment by the New York State inspector. Most importantly, he argued,
Buffalo’s German-language teachers were insufficiently trained and supervised. Lacking
“adequate teaching ability,” they perfunctorily ‘went over’ the assigned pages in the German
reader, without demonstrating any understanding of general “aims of instruction.” The archaic
classroom vocabulary had little relation “to the sphere of activities of the pupils in his home and
school life,” nor did it enable them to read German-language newspapers or literature.

Conversational exercises were rare. The poor reading skills of the pupils were only matched by

their poor pronunciation that proved difficult to eradicate in the ensuing high school course.

12 As much is suggested by the names of the German teachers listed in the Annual Reports of the
Superintendent of Education in the City of Buffalo. See also Examination of the Public School
System of the City of Buffalo, 106.

' Examination of the Public School System of the City of Buffalo, 106.

i Ibid., 108.

5 Ibid., 107.
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Given the dismal results of the German-language programme, the visitor found it impossible to

escape the conclusion that German was taught “for purely sentimental reasons.”®

This harsh assessment by an external observer contrasts markedly with the quiet
confidence that the annual reports on the German-language programme had exuded in the 1890s.
It appears that the “ideal German Department” which superintendent Matthew J. Chemnitz had
sketched in a few broad strokes in 1895, was as much a utopia then as it was twenty years later.
Put simply, the ranks of Buffalo’s German-language teachers seemed to be unable to deliver what
the upper echelons of the local educational hierarchy had preached since 1882. Instead of
presiding over an interactive classroom in which children honed their conversational skills and
engaged in active leaming, teachers clung to textbook lessons which they taught with little

imagination. A more glaring contrast to the idealized German-language classroom which the

Lehrerbund had promoted since its inception is hard to imagine.

Conclusion

In the end, then, we are left with two stories. One tells the tale of the emergence of a
German public. The other recounts the tensions between the high aspirations of pedagogues and
the culture of the local German-language classroom. On the one hand, as we have seen, the
German language effectively evoked a sense of community among German-speaking migrants of
different linguistic, class, religious and regional origins. Regarded as a matter of public interest,
the German language presented the focal point of ‘conversations’ that drew local German
communities into German America. The many channels of communication that came to connect
these local communities — such as, for instance, the German-American press or the annual

conventions of the Lehrerbund — accounted for a gradual convergence of the meanings assigned

1% Ibid., 106-8.
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to language. Once regarded as a medium of communication, the German language was being

reinvented as a language of learning and culture. As such, it was hoped, it would weather both
the “nationalist nineties” and the linguistic assimilation of German Americans who, by 1900,
spoke the English language with ease. Having shed its ethnic gown, the German language would
emerge as a language of modemity whose allure neither Anglo-American educators nor students
could resist.

This rhetoric did, indeed, prove appealing to educators and pedagogues both at the local
and national levels. By the late nineteenth century, the Lehrerbund had found allies m the Modern
Language Association of America, the National Education Association, and Buffalo’s
superintendents of the German Department. It may also have helped that the Lehrerbund had
toned down its agenda. Rather than trumpeting a sweeping reform of the American public school
system, it now was content to advocate natural methods of foreign-language teaching. And rather
than seeking to mobilize German-American communities in an effort to introduce German-
language classes into the public school curriculum, it cherished the more modest accomplishment
of having forged close contacts with Anglo-American educators with whom it shared a common
interest in the educational values of foreign-language instruction.

But if the Lehrerbund had found a comfortable niche in the mainstream of educational
thought, this did not mean that its prescriptions were translated into practice m the local German-
language classroom. Far from it. With a few exceptions like Milwaukee where the “National
German-American Teachers’ College” offered a comprehensive curriculum, complete with
practice Iessons at the local German-English school, the training of German language teachers
was woefully inadequate. In Buffalo, the German superintendent, who also occupied the position
of clerk of the superintendent of education, was too overworked to offer more than monthly

workshops on German-language instruction. Similarly, his annual foray mto the German-
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language classroom was hardly enough to give teachers proper guidance as to the intricacies of

modern-language teaching.

Interestingly, although Buffalo’s German Americans had rallied around the cause of
German-language teaching in 1873/74, they never mounted a similar movement to improve the
quality of German-language instruction. It was as if the mere presence of the German language n
the public school curriculum was enough to satisfy local desires. Rather than responding to the
communicative needs of German-American children, the German-language classroom seemed to
fulfil a symbolic role. It was a public acknowledgement that Buffalo’s German population
deserved a place of honour in the Anglo-American mainstream, symbolized i the public school.
This, in fact, would help to explain why only a fraction of German-origin children who attended
the public schools enrolled in the German-language classroom. Grafted onto the public school
system, rather than being firmly anchored in it, it is not surprising that the German language was

washed away by the currents of World War One.
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Conclusion

Long before World War I repudiated the idea of dual identities, language and music
had transformed into symbols of ethnicity. As such, they continued to generate a sense of
collective belonging. But no longer were they grounded in behavioural ethnic identity. At
Canadian and American public schools, instruction in the German mother tongue had given
way to lessons in German as language of culture. At the singers’ festivals, the celebration of
German music had ceded to popular entertainment that no longer carried a distinctive
‘German’ flair. Yet, as this study has contended, the German public was no less real because
of its symbolic character. Indeed, its history points to a cultural creativity that had broadened
the very boundaries of public culture.

In weaving a narrative of the German public, ethnic gatekeepers had intertwined both
myth and memory. There was, first and foremost, the foundational myth of Germany’s
triumphant victory in the Franco-Prussian War of 1870/1871. The country’s unification,
speakers at the jubilee celebrations suggested, had transformed a patchwork of regions into a
national entity. If only German migrants in North America could emulate this unity, the future
of the ethnic group would rest assured. In locating a German character in the mists of time,
orators then painted the image of a primordial group whose essence “remaimed unchanged
through all the vicissitudes of history”, to quote Stuart Hall' The emphasis on tradition and
timelessness framed the experience of migration in terms of historical continuity. The folk tunes
that had echoed in the German Heimat since time immemorial, orators held, had been

transplanted to the New World where they, once again, created a homeland out of song and

! Stuart Hall, “The Question of Cultural Identity,” in Stuart Hall, David Held, Don Hubert, and
Kenneth Thompson eds., Modernity: An Introduction to Modern Societies (Oxford: Blackwell
Publishers, 1997 [1996]), 614.
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sound. Similarly, it was in the revered German mother tongue, “whose cosy sound well to the

heart so sweetly and mildly”, that migrants could find a sense of belonging,”

Yet not even the most eloquent attempts to situate the German public into a “suitable
historic past” could distract from the changing nature of Deutschthum.” In Berlin, ethnic
leaders lamented the ‘disgraceful’ Sprachmischmasch (language mishmash) that permeated
the speech patterns of German migrants. In the United States, spokespersons saw the ‘true
festive spirit of singing brethren’ succumbing to the ‘trinkets and glitter’ of ‘American’ music
festivals. These “myths of decline”, as the anthropologist Anthony D. Smith has told us,
sought to explain “how the community lost its anchor in a living tradition, how the old values
became ossified and meaningless, and how, as a result, common sentiments and beliefs faded
to give way to rampant individualism and the triumph of partisan interests over collective
ideals and communal solidarity.”” Almost inevitably, they engendered a “myth of
regeneration” that entailed detailed prescriptions for self-purification.’ To return to the
golden age of the folk, ethnic leaders concurred, linguistic and cultural purity had to be
preserved. In Berlin, they seized upon the Germau-language classroom as a means to
maintain ‘proper’ language standards. In Buffalo, they encouraged celebrants to ‘resume the
old ways’ and retum to the Sdngerfeste of ‘our fathers’.

To map the discourse of the German public is not to paint a picture of a unified entity;
nor is it to imply a communion of interest between journalists, educators, businessmen,
educators and the German population at large. There was considerable motion and flux that

stemmed from the mass character of the German public. On the one side stood cultural

2 Berliner Journal, August 21, 1890, 3.

3 Eric Hobsbawm, “Introduction: Inventing Traditions,” in Eric Hobsbawm and Terence Ranger
eds., The Invention of Tradition (Cambridge: Cambridge University Press, 1992 [1983]), 1.

* Anthony D. Smith, “National Identity and Myths of Ethnic Descent,” Research in social
movements, conflict and change, 7 (1984), 104.

* Ibid., 104-5.
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gatekeepers — men like Otto Klotz of Waterloo County or Edward Storck of Buffalo — who

sought to uphold ethnic boundaries. On the other side stood a community for whom the
German public represented, first and foremost, a shared way of life. While using the German
language as a means of communication, they did not necessarily regard it as a symbol of
identity. Enrolment in the German-language classroom at Berlin and Buffalo public schools
remained conspicuously low for most of the late nineteenth and early twentieth centuries.
Similarly, many migrants seemed to be swayed more by the popular, participatory character of
the singers’ festivals that provided an opportunity for play and pleasure, song and sociability,
than by a devotion to music as a repository of the German ‘essence’. Their membership in the
German public was a tenuous one. In a moment of crisis when the rights of German-language
schooling appeared under attack, they rallied behind the banner of the German language, as they
did in the school controversies of Buffalo and Berlin. But they proved unwilling to invest the
German public with either the emotional glory or the exalted importance which ethnic leaders
conjured. The German public, in short, was dynamic; it was crosscut by internal divisions of
class, gender, and religion.

Yet notwithstanding its internal contradictions, it provided members and opponents,
spectators and actors with an opportunity to debate what it meant to be German - to consider
options, formulate alternatives, and define loyalties. In the process, German migrants learned to
speak in the language of cultural nationalism. They learned about the “imaginary geographies,”
to quote Edward Said, that projected a German identity into a symbolic space and time.° They
learned a vocabulary of signs that transcended local identities. Indeed, just as local identities
became coloured by the notion of a German public, so, too, did a German public emerge from a

multitude of conversations about local experiences.

¢ Edward Said, “Narrative and Geography,” New Left Review, 180 (March/April 1990), 81-100.
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In both its literal and figurative sense, border crossing involves “differentiation and

mediation”.” Nowhere was its Janus-face more evident than in the interplay of the German public
and the Canadian-American border. Although the German public bore a remarkable similarity in
both Buffalo and Berlin, grounded as it was in a shared festive culture, the national sphere left its
indelibly print. The discourse of ethnic contributions that loomed so large in the United States
never crossed the border into Canada. In Waterloo County, ethnic leaders instead sought to de-
politize German culture and to re-inforce the idea of dual loyalties. In both countries, the idea of
race minimized the distance between ‘Anglo Saxons’ and ‘Teutons’. But only in Canada could
German migrants evoke the ties that bound together the Royal Houses of Germany and Britain.
When Louis Breithaupt told the Ontario Legislature in 1902 that “German Canadians are devoted
to the British crown and, therefore, nobody will blame them for preserving, in their hearts, a
strong affection for the old Fatherland,” he reflected the customs of a local charter culture that
celebrated the birthday of Queen Victoria alongside the birthday of Kaiser Wilhelm 1} In
reconciling competing national mythologies, German Canadians thus highlighted the perceived
cioseness of the German and British Empires, whereas German Americans deftly appropriated the
notion of cultural superiority, so prominent in the United States.

What makes the history of the German public so intriguing was its inherently
contradictory rationale. Cloaked in the language of tradition, it was a vehicle of modemnity.

While upholding the image of the folk, it constituted a cultural hybrid whose transnational and

7 Victor Konrad, “The Borderlands of the United States and Canada in the Context of North
American Development,” International Journal of Canadian Studies / Revue internationale
d’études canadiennes, 4 (Fal/Automne 1991), 78.

8 Berliner Journal, March 13, 1902, 1: “Die Deutsch-Canadier sind der britischen Krone tren
ergeben, und Niemand wird es ihnen daher iibelnchmen, wenn sie in ihren Herzen eine warme
Zuneigung zum alten Vaterland bewahrt haben.”
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transcultural outlook defied the rhetoric of authenticity and cultural purity.” Not to be confined

to a cultural island, it wove changes into the fabric of mainstream society: by illustrating the
‘propriety’ of leisure culture; by expanding the boundaries of public institutions to
accommodate German-language instruction; by championing methods of German reform
pedagogy; and, most importantly, by demonstrating that ethnic difference was a legitimate
category within nation-states. *°

As the German public interacted with the cultural mainstream, it was irrevocably
changed by it. People belonging to “cultures of hybridity,” Stuart Hall has argued, “must leam
to inhabit at least two identities, to speak two cultural languages, to translate and negotiate
between them.”"! While usually associated with the era of late-modernity, this was an
experience intimately familiar to migrants of the late nineteenth and early twentieth centuries. In
the act of translation, German migrants were, themselves, being translated.

In the early twentieth century, the culture of consumption began to rival German festive
culture, while the German mother tongue was refashioned into a language of modernity. The
German public, in other words, had transformed into a symbolic eatity, its contours fracturing
around class and generational lines. And yet, in transforming both its members and the

mainstream, it had crossed the border into modernity.

® For the concept of transcultural identities see, for instance, Wolfgang Welsch,
“Transkulturalitit: Zur verinderten VerfaBtheit heutiger Kulturen,” Zeitschrift fiir
Kulturaustausch, 45, 1 (1995), 39-44.

10 1n this context see also Kathleen Neils Conzen, “German-Americans and the Invention of
Ethnicity,” in Frank Trommler and Joseph McVeigh eds., America and the Germans: An
Assessment of a Three-Hundred Year History, vol. 1: Immigration, Language, and Ethnicity
(Philadelphia: University of Philadelphia Press, 1985), 131-47.

! Hall, “The Question of Cultural Identity,” 629.



362
Bibliography

| Primary Sources

CANADA

City of Cambridge Archives

Minute Book of the Board of Trustees of the Preston School, January 3, 1852 to January 5, 1853.
Minute Book of the Board of Trustees of the Preston School, August 6, 1858 to August 5, 1863.
Minute Book of the Board of Trustees of the Preston School, October 7, 1863 to July 27, 1869.
Minute Book of the Trustees of the Preston School, February 7, 1877 to November 6, 1895.

Minute Book of the Board of Trustees of the Preston School, June 13, 1905 to February 6, 1917.

City of Kitchener

Town Council Minutes.

Doon Heritage Crossroads

Sdngerfest Ribbons and Badges, 1874-1901.

Kitchener Public Library, Grace Schmidt Room of Local History, Waterloo Historical Society
KIT 6, “Visitors’ Book — Roman Catholic Separate School Board, Berlin, 1875.”

MC 6.21, “Elias Weber Bingeman Snider Collection.”

MC 14.5.a.b.c., “Shoemaker Family Collection.”

MC 15, “William H. E. Schmalz.”

MC 40.1, box 1: City of Kitchener Collection, “Proceedings and Cash Book, Board of School
Trustees, Berlin, 1853-1863.”

MC 53, “Rev. A. B. Sherk.”
MC 71, “Isaac Moyer, Biography and Reminiscence, January Ist, 1915.”

MC 87, “Aaron Eby and Matilda Bowers Eby Collection: ‘Rose Eby, Diary 1877°.”



363
WAT C-87, Records of the Board of Examiners for Waterloo County. Berlin: s.n., 1853-1908,”
June 27, 1865.

WAT C-87, Manuscript Annual School Reports for the County of Waterloo.

Manuscript Census of Canada, 1901

National Archives of Canada. Ottawa

MG 30, B 13, vol. 9, “Statistics and history of the Preston School compiled and written by Otto
Klotz for the use of his family.”

National Library of Canada, Ottawa

Annual Reports of Education for the Province of Ontario, 1871-1914.

Census of Canada, 1871-1911.

Debates in the Legislative Assembly of Canada.

Journal of Education, Province of Ontario.

Ontario Gazeteer and Directory.

Province of Ontario: Gazeteer and Directory.

Regulations and Correspondence relating to French and German schools in the Province of
'Ontario. Toronto: Warwick & Sons, 1889.

“Souvenir and Official Programme of the Eleventh Peninsular Saengerfest held on August 18th,
19th, 20th, 21st, 1891, Hamilton, Ontario.”

Vernon's Berlin, Waterloo and Bridgeport Directory.

Ontario Archives, Toronto

Sir James P. Whitney Papers, F 5, MU 3132,

Ontario Institute for Studies in Education, Toronto

Annual Reports of Education for Upper Canada, 1850-1870.



364
Regional Municipality of Waterioo County, Kitchener

Journal of the Proceedings and By-Laws of the Municipal Council of the County of Waterloo.

University of Waterloo, Doris Lewis Rare Book Room
Breithaupt Hewetson Clark Collection.

Sketch of the Life of Catherine Breithaupt, Her Family and Her Times. Berln, 1911.

Waterloo County Board of Education, Kitchener

Berlin Board Minutes, 1898-1908.

Minute Book of the Berlin Teachers’ Association, October 1891 to November 8, 1912.
Wilmot Township S.S. 2, New Hamburg, School Board Minutes, 1875-1895.

Woolwich Township S.S. 8 (St. Jacob’s), Minutes & Accounts, 1872-1907.

Waterloo Public Library
Local History Collection, Vertical File: Saengerfests.

“Saengerfest Celebrations,” Photographs.

GERMANY
Ruhr-University of Bochum

Bochumer Briefsammlung, “Krause-Krause.”

UNITED STATES

Buffalo and Erie County Historical Society, Buffalo

Annual Reports of the Superintendent of Education of the City of Buffalo, 1847-1910.
“Joseph Mischka”, Music Clippings, M67, vols. 3 & 6.

Manuscript Collection MSS 25 VH B93b, “J. W. Emst Besser. Historical Sketch and Printed
Notes of the German Singing Society Deutscher Singerbund of Buffalo, N.Y., May 1887.”

Vertical File: “Music - Organizations, Societies, Clubs”.



365
Buffalo and Erie County Public Library, Buffalo

Rare Book Room

Die Deutsche Jungmdinner Gesellschaft zu Buffalo, N.Y.: Festschrift zur Feier ihres
fiinzigjihrigen Stiftungsfestes am 11. und 12. Mai 1891. Buffalo, N.Y.: 1891.

Fest-Zeitung fiir das 32st Nord-Amerikanische Sangerfest / Official Gazettz of the 23d North
American Saengerfest, Nos. 1-14, January — July, 1883.

Frank & Leslie’s lllustrierte Zeitung, July 28, 1883, 82.

Official Text-Book and Programme of the Twenty-Third Saengerfest of the North-American
Saengerbund Held at Buffalo N.Y., July 16-20, 1883. Buffalo: N. S. Rosenau, 1883.

Official Book: Thirtieth Siingerfest of the North-American Sdngerbund, held in Buffalo, June 24,
25, 26 and 27, 1901. Buffalo, N.Y.: The Buffalo Sangerfest Company, 1910.

Um die Welt, Keppler & Schwarzmann’s Hlustrirte Zeitung, New York, 28. Juli 1883.
Zur Erinnerung an das 50-jihrige Jubiléum des Buffalo Singerbund den 19., 20., und 21. April
1903, 1853-1903.

Special Collection

Proceedings of the Common Council of the City of Buffalo, 1854-1915.

Ellison, Ismar S. “The Germans of Buffalo: An Historical Essay,™ Publications of the Buffalo
Historical Society, vol. II (Buffalo: Bigelow Brothers, 1880): 117-43.

Wood, J. Henry ed. Schools of Buffalo. Buffalo: Mrs. Ida C. Wood, 1899.

Erie County Court House, Buffalo

Declarations of Intention.



Library of Congress, Washington

Amerikanische Schulzeitung (hereafter published as Erziehungs-Blatter fiir Schule und Haus,
Pédagogische Monatshefte/Pedagogical Monthly: Zeitschrift fir das deutschamerikanische
Schulwesen;, Monatshefte fiir deutsche Sprache und Pddagogik), 1870-1914.

Annual Reports of the Superintendent of Education of the State of New York, 1855-1903.

Die Deutschen in Amerika und die deutsch-amerikanischen Friedensfeste im Jahr 1871: Eine
Erinnerungs-Schrift fiir die Deutschen diesseits und jenseits des Oceans. New York: Verlags-
Expedition des deutsch-amerikanischen Conversations-Lexicons, 1871.

Schneckenburger, Max. Die Wacht am Rhein: das deutsche Volks- und Soldatenlied des Jahres
1870. Berlin: Franz Lipperheide, 1871.

U.S. Census Reports, 1870-1910.

Viereck, L. Zwei Jahrhunderte Deutschen Unterrichts in den Vereinigten Staaten. Braunschweig:
Friedrich Vieweg und Sohn, 1903.

II. Newspapers
CANADA

Berliner Journal

Berlin Daily Telegraph
Berlin Deutsche Zeitung
Berlin News Record
Canadisches Volksblatt
Guelph Daily Mercury Advertiser
Hamilton Evening Times
Hamilton Spectator
London Daily Advertiser
London Free Press
Stratford Evening Beacon

Toronto Empire



Toronto Daily Mail and Empire
Toronto Daily Telegraph
Toronto Evening News
Toronto Globe

Toronto World

Waterloo County Chronicle
UNITED STATES

Buffalo Catholic Union and Times
Buffalo Christian Advocate
Buffalo Commercial Advertiser.
Buffalo Daily Courier.

Buffalo Daily Republic

Buffalo Demokrat

Buffalo Express

Buffalo Evening News

Buffalo Evening Post

Buffalo Evening Telegraph
Buffalo Express

Buffalo Freie Presse

Buffalo Review

Buffalo Sunday Morning News
Buffalo Volksfreund

Buffalo Weekly Press

Erie County Independent

New York Daily Tribune

367



III Published Primary Sources

Akers, William J. Cleveland Schools in the Nineteenth Century. Cleveland, Ohio: W. M. Bayne
Printing House, 1901.

Breithaupt, W. H. “The Settlement of Waterloo County,” Ontario Historical Society: Papers and
Records, 22 (1925).

Ellison, Ismar S. “The Germans of Buffalo: An Historical Essay,” Publications of the Buffalo
Historical Society, Vol. II (Buffalo: Bigelow Brothers, 1880): 117-44.

Fichte, Johann Gottlieb. Addresses to the German Nation. Westport, Connecticut: Greenwood
Press, 1979 [1922].

Fraser, Alexander. History of Ontario: Its Resources and Developments. Toronto: The Canadian
History Company, 1927.

Geschichte der Deutschen in Buffalo und Erie County, N.Y., mit Biographien und lllustrationen
hervorragender Deutsch-Amerikaner, welche zur Entwicklung der Stadt Buffalo
beigetragen haben. Buffalo: Remecke & Zesch, 1989.

Hodgins, J. George ed., Documentary History of Education in Upper Canada, vol. III: 1836-40.
Toronto: Warwick Bros. & Rutter, 1895.

Johnston, Alex Keith. Handy Royal Atlas of Modern Geography. Edinburgh: W. & A K
Johnston, 1883.

Maclean Rose, Geo. A Cyclopedia of Canadian Biography being chiefly Men of the Time: A
Collection of persons distinguished in professional and political life; leaders in the
commerce and industry of Canada, and successful pioneers. Toronto: Rose Publishing
Company, 1888.

Middleton, Jesse Edgar and Fred Landon. Province of Ontario: A History, 1615-1927, vols. 3 &
4. Toronto: Dominion, 1927-8.

Miiller-Grote, Karl. “Onkel Karl: Deutschkanadische Lebensbilder”, German-Canadian
Yearbook, 15 (1998): 107-255.

Pearce, Thomas. “School History, Waterloo County and Berlin,” Waterloo Historical Society, 2
(1914): 33-50.

Schuricht, Hermann. Geschichte der Deutschen Schulbestrebungen in Amerika. Leipzig: Verlag
Friedrich Fleischer, 1884.

Schurz, Carl. “Die deutsche Sprache in Amerika” (Reprinted from the ‘Festbericht der 50-
Jahrfeier des ‘Deutschen Liederkranzes’ in New York, 1897), German-Canadian
Yearbook, 1 (1973): 87-9.



369
Shotwell, John B. A History of the Schools of Cincinnati. Cincinnati: The School Life Company,
1902.

Smith, H. Perry ed. History of the City of Buffalo and Erie County, Vol. Il. Syracuse, N.Y.: D.
Mason & Co., 1884.

Schneckenburger, Max. Die Wacht am Rhein: Das deutsche Volks- und Soldatenlied des Jahres
1870. Berlin: Franz Lipperheide, 1871.

Sherk, M.G. “Reminiscences of Freeport - Waterloo County from 1867 to 1873,” Waterloo
Historical Society, 12 (1924).

Spetz, Theobald. Diamond Jubilee History of the Diocese of Hamilton with a Complete History
of the County of Waterloo, 1856-1916. The Catholic Church in Waterloo County. The
Catholic Register and Extension, 1916.

Staebler, H.L. “Random Notes on Music of nineteenth-century Berlin, Ontario,” Waterloo
Historical Society, 37 (1949).

White, Truman C. A Descriptive Work on Erie County, New York, Vol. 1. Boston History
Company, 1898.

IV Unpublished Theses

Bloomfield, Elizabeth. “City-Building Processes in Berlin/Kitchener and Waterloo, 1870-1930,”
Ph.D. History, University of Guelph, 1981.

Conally-Smith, Peter J. D. “The Translated Community: New York City’s German-language
Press as an Agent of Cuitural Resistance and Integration, 1510-1918.” Ph.D. History,
Yale University, 1996.

Fessler, Paul Rudolph. “Speaking in Tongues: German-Americans and the Heritage of Bilingual
Education in American Public Schools,” Ph.D. History, Texas A&M University, 1997.

Katasreas, Dimitri. “The Public and Private English-German Schools of Baltimore: 1836 to
1904,” Ph.D. History, Georgetown University, 1994.

Junker, Alan William. “Otto Klotz and the Implementation of Education Policy in Waterloo
County, 1846-1871,” M.A. History, Wilfrid Laurier University, 1987.

Schrader, Margaret. “ ‘Hoffimann’s Lieschen’ umarmt die ganze Welt: Die Rolle der Frau in der
biirgerliche Festkultur am Beispiel hessischer Volksfeste”, Ph.D., Philipps-University of
Marburg/Lahn, Germany, 1991.

Snyder, Suzanne Gail. “The Mdnnerchor tradition in the United States: An historical analysis of
its contribution to American musical culture.” Ph.D., University of Iowa, 1991.

Yox, Andrew P. “Decline of the German-American Community in Buffalo, 1855-1925,” Ph.D.
History, University of Chicago, 1983.



370
V  Secondary Sources

Abbott, John. “Accomplishing ‘a Man’s Task’: Rural Women Teachers, Male Culture, and the
School Inspectorate in Tum-of-the-Century Ontario,” Ontario History, 78, 4 (December
1986): 313-30.

Akenson, Donald Harman. “The Historiography of English-Speaking Canada and the Concept of
Diaspora: A Sceptical Appreciation,” Canadian Historical Review, 76, 3 (September
1995): 377-409.

Allen, Theodore W. The Invention of the White Republic, Vol. 1: Racial Oppression and Social
Control. London: Verso, 1994.

Anderson, Benedict. /magined Communities: Reflections on the Origin and Spread of
Nationalism. London, New York: Verso, 1991 {1983].

Anderson, Kay J. Vancouver’s Chinatown: Racial Discourse in Canada, 1875-1980. Montreal &
Kingston: McGill-Queen’s University Press, 1991.

Applegate, Celia. A Nation of Provincials: The German Idea of Heimat. Berkeley: University of
Califormia Press, 1990.

. “A Europe of Regions: Reflections on the Historiography of Sub-National Places in
Modern Times,”” American Historical Review, 104, 4 (October 1999): 1157-82.

Amdt, Karl J. R and Mary E. Olson. German-American Newspapers and Periodicals, 132-1955:
History and Bibliography. Heidelberg: Quelle und Meyer Publishers, 1961.

Axelrod, Paul. “Historical Writing and Canadian Education from the 1970s to the 1990s,” History
of Education Quarterly, 36, 1 (Spring 1996). 19-38.

Balakrishnan, Gopal ed. Mapping the Nation. London, New York: Verso, 1996.

Bailey, Donald A. “The Judicial Fortunes of French on the Canadian Prairies,” Great Plains
Quarterly, 9 (Summer 1989): 139-55.

Barber, Marilyn. “The Ontario Bilingual Schools Issue: Sources of Conflict,” Canadian
Historical Review, 47, 3 (1966): 227-48.

Bamard, F. W. Herder’s Social and Political Thought: From Enlightenment to Nationalism.
Oxford: Clarendon Press, 1965.

Barth, Fredrik. “Introduction,” in Fredrik Barth ed., Ethnic Groups and Boundaries: The Social
Organuzation of Cultural Difference (London: Little, Brown & Co., 1969): 9-38.

Bayley, Susan N. “ “Life is too short to learn German’: Modem Languages in English elementary
education, 1872-1904.” History of Education, 18, 1 (1989): 57-70.



371

. “The Direct Method and modemn language teaching in England, 1880-1918,” History of
Education, 27, 1 (1998): 39-57.

Bassler, Gerhard P. “The Problem of German-Canadian Identity,” Yearbook of German-American
Studies, 33 (1998): 157-65.

Bayley, Susan N. “The Direct Method and modern language teaching in England, 1880-1918,”
History of Education, 217, 1 (1998): 39-57.

Beatty, Barbara. “Essay Review: Children in Different and Difficult Times: The History of
American Childhood, Part L’ History of Education Quarterly, 40, 1 (Spring 2000): 71-
84.

Berger, Carl. The Sense of Power: Studies in the Ideas of Canadian Imperialism, 1867-1914.
Toronto: University of Toronto Press, 1970.

Berlin, Isaiah. Vico and Herder: Two Studies in the History of Ideas. New York: The Viking
Press, 1976.

Bloomfield, Elizabeth. Waterloo Township Through Two Centuries. Waterloo: St. Jacobs
Printery, 1995.

Bodnar, John. The Transplanted: A History of Immigrants in Urban America. Bloomington:
Indiana University Press, 1985.

. Remaking America: Public Memory, Commemoration, and Patriotism in the Twentieth
Century. Princeton: Princeton University Press, 1992.

ed. Bonds of Affection: Americans Define Their Patriotism. Princeton: Princeton
University Press, 1996.

Bohlman, Phillip V. “Prolegomena to the Classification of German-American Music,” Yearbook
of German-American Studies, 29 (1985): 33-48.

. The Study of Folk Music in the Modern World. Bloomington, Indianapolis: Indiana
University Press, 1988.

. “Still, They Were All Germans in Town’: Music in the Multi-Religious German-
American Community,” in Eberhard Reichmann, La Vern J. Rippley, and Joerg Nagler
eds., Emigration and Settlement Patterns of German Communities in North America
(Indianapolis: Indiana University-Purdue University Press, 1995): 276-93.

Bretting, Agnes. “Hallelujah, We’re off to America!: Westem, Central and Northern Europe,” in
Dirk Hoerder and Diethelm Knauff eds., Fame, Fortune and Sweet Liberty: The Great
European Immigration (Bremen: Edition Tammen, 1992): 27-47.

Breuilly, John. Nationalism and the State. New York: St. Martin’s Press, 1982.



Brooke, John L. “Reason and Passion in the Public Sphere: Habermas and the Cultural
Historians,” Journal of Interdisciplinary History, 29, 1 (Summer 1998): 43-67.

Brusniak, Friedhelm and Dietmar Klenke eds. “Heil deutschem Wort und Sang”':
Nationalidentitdt und Gesangskultur in der deutschen Geschichte — Tagungsbericht
Feuchtwangen, 1994. Augsburg: Dr. Bemd Wissner, 1995.

Calhoun, Craig. “History, Anthropology, and the Study of Communities: Some Problems in
Macfarlane’s Proposal,” Social History, 3 (1978). 363-73.

ed., Habermas and the Public Sphere (Cambridge, Massachusetts and London, England:
MIT Press, 1994 [1992].

Cecillon, Jack. “Turbulent Times in the Diocese of London: Bishop Fallon and the French-
language Controversy, 1910-18,” Ontario History, 87, 4 (December 1995): 369-95.

Chickering, Roger. “We Men Who Feel Most German”: A Cultural Study of the Pan-German
League, 1886-1914. Boston: George Allen & Unwin, 1984.

Cohen, Deborah. “Comparative History: Buyer Beware,” Bulletin of the German Historical
Institute, 29 (Fall 2001): 23-33.

Confino, Alon. The Nation as a Local Metaphor: Wiirttemberg, Imperial Germany, and National
Memory, 1871-1918. Chapel Hill and London: University of North Carolina Press, 1997.

Conzen, Kathleen Neils. “Germans,” in Stephan Thernstrom, Ann Orlov, and Oscar Handlin eds.,
Harvard Encyclopedia of American Ethnic Groups (Cambridge, Mass.: Harvard
University Press, 1980): 405-25.

. “Patterns of German-American History,” in Randall M. Miller ed., Germans in America:
Retrospect and Prospect (Philadelphia: German Society of Pennsylvania, 1984): 14-36.

. “German-Americans and the Invention of Ethnicity,” in Frank Trommler and Joseph
McVeigh eds., America and the Germans: An Assessment of a Three-Hundred Year
History, vol. 1: Immigration, Language, and Ethnicity (Philadelphia: University of
Pennsylvania Press, 1985): 131-47.

. “Ethnicity as Festive Culture: Nineteenth-Century German America on Parade,” in
Wemer Sollors ed., The Invention of Ethnicity (New York, Oxford: Oxford University
Press, 1989): 44-76.

. “Immigrants in Nineteenth-Century Agricultural History,” in Lou Ferleger ed.,

Agriculture and National Development: Views on the Nineteenth Century (Ames, lowa:
1990): 303-42.

. Making Their Own America: Assimilation Theory and the German Peasant Pioneer.
New York: Berg, 1990.



373
. “Mainstream and Side Channels: The Localization of Immigrant Cultures,” Journal of
American Ethnic History, 11, 1 (Fall 1991): 5-20.

, David A. Gerber, Ewa Morawska, George E. Pozzetta, and Rudolph J. Vecoli, “The
Invention of Ethnicity: A Perspective from the U.S.A.,” Journal of American Ethnic
History, 12, 1 (Fall 1992): 3-41.

Corry, Mary Jane. “The Role of German Singing Societies in Nineteenth-century America,” m E.
Allen McCormick ed., Germans in America: Aspects of German-American Relations in
the Nineteenth Century (New York: Columbia University, 1983): 155-68.

Curtis, Bruce. “Preconditions of the Canadian State: Educational Reform and the Construction of
a Public in Upper Canada, 1837-1846,” Studies in Political Economy, 10 (Winter 1983):
99-121.

. Building the Educational State: Canada West, 1836-1871. London, Ontario: The
Althouse Press, 1988

. “Representation and State Formation in the Canadas, 1790-1850,” Studies in Political
Economy, 28 (Spring 1989): 59-87.

. “Class, Culture and Administration: Educational Inspection in Canada West,” in Allan
Greer and Ian Radforth eds., Colonial Leviathan: State Formation in Mid-Nineteenth-
Century Canada (Toronto: University of Toronto Press, 1992): 103-33.

. True Government by Choice Men?: Inspection, Education, and State Formation in
Canada West. Toronto: University of Toronto Press, 1992.

Dahthaus, Cail Nineteenth Century Music. Berkeley, Los Angcles: University of California Press,
1989.

Damon-Moore, Helen. Magazines for the Millions: Gender and Commerce in the Ladies’ Home
Journal and the Saturday Evening Post, 1880-1910. Albany: State University Press,
1994.

Danlywcycz, Marta and Alison Prentice, “Teachers” Work: Changing Patterns and Perceptions in
the Emerging School Systems of Nineteenth- and Early-Twentieth-Century Canada,”
Labour/Le Travail, 17 (1986): 59-82.

Davis, Susan G. Parades and Power: Street Theatre in Nineteenth-Century Philadelphia.
Philadelphia: Temple University Press, 1986.

Denham, Scott Irene Kascandes, and Jonathan Petropoulos eds. 4 User’s Guide to German
Cultural Studies. Ann Arbor: University of Michigan Press, 1997.

Deutsch, Karl Nationalism and Social Communication: An Inquiry into the Foundations of
Nationality. Cambridge, Massachusetts and London, England: Massachusetts Institute of
Technology, 1966 [1953].



374
Dictionary of Canadian Biography, vol. XV, 1911-20. Toronto: University of Toronto Press,
1998.

Dérmer, Andreas. “Der Mythos der nationalen Einheit: Symbolpolitik und Deutungskimpfe bei
der Einweihung des Hermannsdenkmals im Jahre 1875,” Archiv fiur Kulturgeschichte, 79,
2 (1997): 389-416.

Doerries, Reinhard R. “Organization and Ethnicity: The German-American Experience,”
Amerikastudien/American Studies, 33, 3 (1988): 309-17.

Driedger, Leo and Peter Hengstenberg, “Non-Official Multilingualism: Factors Affecting German
Language Competence, Use and Maintenance in Canada,” Canadian Ethnic Studies, 18, 3
(1986): 90-109.

Diiding, Dieter. Organisierter gesellschaftlicher Nationalismus in Deutschland (1808-1847):
Bedeutung und Funktion der Turner und Sdngervereine fir die deutsche
Nationalbewegung. Miinchen: R. Oldenburg Verlag, 1984.

Diiding, Dieter, Peter Friedemann and Paul Miinch eds. Offentliche Festkultur: Politische Feste
in Deutschland von der Aufkldrung bis zum Ersten Weltkrieg. Hamburg: Reinbeck, 1988.

Edwards, John ed. Linguistic Minorities, Policies and Pluralism. London: Academic Press, 1984.
Edwards, John. Language, Society, and Identity. Oxford: Blackwell, 1985.

Eichhoff, Fiirgen. “German in Wisconsin,” in Glenn G. Gilbert ed., The German Language in
America: A Symposium (Austin: University of Texas Press, 1971): 43-57.

. “Deutsch als Siedlersprache in den Vereinigten Staaten von Amerika,” in Friedhelm
Debus and Joachim Hartig eds., Festschrift fiir Gerhard Cordes zum 65. Geburtstag
(Neumiinster: Karl Wachholtz Verlag, 1976): 68-91.

Eley, Geoff and Ronald Grigor Suny eds. Becoming National: A Reader. New York/Oxford:
Oxford University Press, 1996.

English, John and Kenneth McLaughlin, Kitchener: An lllustrated History. Toronto: Robin Brass,
1996 [1983].

Ergang, Robert Reinhold. Herder and the Foundations of German Nationalism. New York:
Columbia University, 1931.

Falassi, Alessandro ed. Time out of Time: Essays on the Festival. Albuquerque: University of
New Mexico Press, 1987.

Fishman, Joshua A_ ed. Language Loyalty in the United States: The Maintenance and
Perpetuation of Non-English Mother Tongues by American Ethnic and Religious Groups.
London, The Hague, Paris: Moutin & Co., 1966.



375
. The Sociology of Language: An Interdisciplinary Social Science Approach to Language
in Society,” in Thomas A. Seabok ed., Current Trends in Linguistics, vol. 12: Linguistic
and Adjacent Arts and Sciences (The Hague, Paris: Mouton, 1984): 1629-1784.

Foucault, Michel. Discipline & Punish: The Birth of the Prison. New York: Vintage Book, 1991
[1975].

Fredrickson, George M. “From Exceptionalism to Variability: Recent Developments in Cross-
National Comparative History,” Journal of American History, 82, 2 (September 1995),
587-604.

Friesen, Gerald. Citizens and Nation: An Essay on History, Communication, and Canada.
Toronto: University of Toronto Press, 2000.

Gabaccia, Donna R. “Is Everywhere Nowhere?: Nomads, Nations, and the Immigrant Paradigm
of United States History,” Journal of American History, 86, 3 (December 1999): 1115-
1134.

Gaffield, Chad. “Back to Schools: Towards a New Agenda for the History of Education,”
Acadiensis (Spring 1986): 169-190.

. “Coherence and Chaos in Educational Historiography,” Interchange, 17, 2 (Summer

1986): 112-21.

. Language, Schooling, and Cultural Conflict: The Origins of the French-Language
Controversy in Ontario. Kingston and Montreal: McGill-Queen’s University Press, 1987.

. “Children, Schooling, and Family Reproduction in Nineteenth-Century Ontario,”
Canadian Historical Review, 72, 2 {1991): 157-91.

. “Linearity, Nonlinearity, and the Competing Constructions of Social Hierarchy in Early
Twentieth-Century Canada: The Question of Language in 1901,” Historical Methods, 33,
2 (Fall 2000): 255-60.

Gans, Herbert J. “Symbolic ethnicity: the future of ethnic groups and cultures in America,” Ethnic
and Racial Studies, 2, 1 (January 1979): 1-19.

Geertz, Clifford. “Thick Description: Toward an Interpretive Theory of Culture,” in Clifford
Geertz ed., The Interpretation of Cultures (New York: Basic Books, 1973): 1-30.

Geller, Emst. Thought and Change. Chicago: University of Chicago Press, 1964.

Gerber, David A. “Language Maintenance, Ethnic Group Formation, and Public Schools:
Changing Patterns of German Concem, Buffalo, 1837-1874,” Journal of American Ethnic
History, 4, 1 (Fall 1984): 31-61.

. The Making of an American Pluralism: Buffalo, New York, 1825-60. Urbana and
Chicago: University of Ilinois Press, 1989.



376
_““The Germans Take Care of Our Celebrations’: Middle-Class Americans Appropriate
German Ethnic Culture in Buffalo in the 1850s,” in Kathryn Grover ed., Hard at Play:
Leisure in America, 1840-1940 (Amherst and Rochester: University of Massachusetts
Press and The Strong Museum, 1992): 39-60.

. ““You See I Speak Wery Well Englisch’: Literacy and the Transformed Self as Reflected
in Immigrant Personal Correspondence,” Journal of American Ethnic History, 12,2
(Winter 1993): 56-62.

Geuss, Raymond. “Kultur, Bildung, Geist,” History and Theory, 35, 2 (1996): 151-64.
Giddens, Anthony. The Consequences of Modernity. Cambridge: Polity Press, 1990.

Gidney, R.D. and D.A. Lawr, “Bureaucracy vs. Community?: The Origins of Bureaucratic
Procedure in the Upper Canadian School System,” History of Education Quarterly, 13, 3
(Spring 1980): 438-57.

Gillis, John R. Commemorations: The Politics of National Identity. Princeton: Princeton
University Press, 1994.

Glasco, Laurence A. Ethnicity and Social Structure: Irish, Germans, and Native-Born of Buffalo,
N.Y., 1850-1860. New York: Amo Press, 1980.

Goheen, Peter G. “Symbols in the Streets: Parades in Victorian Urban Canada,” Urban History
Review/Revue d’histoire urbaine, 18, 3 (February 1990). 237-43.

Goldberg, Bettina. “Die Achtundvierziger und das Schulwesen in Amerika: Zur Theorie und
Praxis ihrer Reformbestrebungen,” Amerikastudien / American Studies, 32, 4 (1987): 481-
91.

. “The German-English Academy, the National German-American Teachers’ Seminary,
and the Public School System in Milwaukee, Wisconsin, 1851-1919,” in Henry Geitz,
Jiirgen Heideking, Jurgen Herbst eds., German Influences on Education in the United
States to 1917 (Washington, D.C.: German Historical Institute, 1995): 177-92.

Goldman, Mark. High Hopes: The Rise and Decline of Buffalo, New York. Albany: SUNY Press,
1983.

Gortemaker, Manfred. Deutschland im 19. Jahrhundert: Entwicklungslinien. Opladen:
Bundeszentrale fiir politische Bildung, 1996.

Graff, Harvey. Conflicting Paths: Growing Up in America. Cambridge, Massachusetts and
London, England: Harvard University Press, 1995.

Green, Andy. “Education and State Formation Revisited,” Historical Studies in Education/Revue
dhistoire de l'éducation, 23, 3 (1994): 1-17.

Grey, Raymond. “The Case for Comparing Histories,” American Historical Review, 85, 4
(October 1980): 763-78.



377

Habermas, Jirgen. Strukturwandel der Offentlichkeit. Frankfurt am Main: Suhrkamp, 1991
[1962].

Hall, Stuart. “The Question of Cultural Identity,” in Stuart Hall, David Held, Don Hubert, and
Kenneth Thompson eds., Modernity: An Introduction to Modern Societies (Oxford:
Blackwell Publishers, 1997 [1996]): 595-634.

Hansen, Marcus Lee. The Mingling of the Canadian and American Peoples, vol. 1. New Haven:
Yale University Press, 1940.

Harp, Stephen L. Learning to be Loyal: Primary Schooling as Nation Building in Alsace and
Lorraine, 1850-1914. DeKalb: Northern Illinois University Press, 1998.

Hayes, Geoffrey. Waterloo County: An lllustrated History. Kitchener: Waterloo Historical
Society, 1997.

Heaman, E. A. Exhibitions in Canadian Society during the Nineteenth Century. Toronto:
University of Toronto Press, 1999.

Heathom, Stephen. For Home, Country, and Race: Constructing Gender, Class, and Englishness
in the Elementary School, 1880-1914. Toronto: University of Toronto Press, 2000.

Helbich, Wolfgang. “Die ‘Englischen’: German Immigrants Describe Nineteenth-Century
American Society,” Amerikastudien/American Studies, 36, 4 (1991): 515-30.

. “Immigrant Adaptation at the Individual Level: The Evidence of Nineteenth-Century
German-American Letters,” Amerikastudien/American Studies, 42, 3 (1997): 407-18.

Heron, Craig and Steve Penfold. “The Craftsmen’s Spectacle: Labour Day Parades in Canada, the
Early Years,” Histoire sociale/Social History, 29, 58 (November 1996): 357-89.

Hettling, Manfred and Paul Nolte eds. Biirgerliche Feste: Symbolische Formen politischen
Handelns im 19. Jahrhundert. Gottingen: Vandenhoeck & Ruprecht, 1993.

Higham, John. Strangers in the Land: Patterns of American Nativism, 1860-1925. New York:
Atheneum, 1963 [1955].

ed. Ethnic Leadership in America. Baltimore and London: John Hopkins University,
1978.

. “Integrating America: The Problem of Assimilation in the Nineteenth Century,” Journal
of American Ethnic History, 1, 1 (Fall 1981): 7-25.

Hobsbawm, Eric. Nations and Nationalism since 1780: Programmes, Myths, Reality. Cambridge:
Canton, 1991 [1990].

Hobsbawm, Eric and Terence Ranger eds. The Invention of Tradition. Cambridge: Cambridge
University Press, 1992 [1983].



378

Hoerder, Dirk. “German-Speaking Immigrants: Co-Founders or Mosaic?: A Research Note on
Politics and Statistics in Scholarship,” Zeitschrift fiir Kanada-Studien, 14, 2 (1994): 51-
65.

. Creating Societies: Immigrant Lives in Canada. Montreal & Kingston: McGill-Queen’s
University Press, 1999.

Horsman, Reginald. Race and Manifest Destiny: The Origins of American Racial Anglo-
Saxonism. Cambridge, Massachusetts and London, England: Harvard University Press,
1981.

Houston, Susan E. and Alison Prentice. Schooling and Scholars in Nineteenth-Century Ontario.
Toronto: University of Toronto Press, 1988.

Hroch, Miroslav. Social Preconditions of National Revival in Europe: A Comparative Analysis
of the Social Composition of Patriotic Groups Among the Smaller European Nations.
Cambridge, New York: Cambridge University Press, 1985.

Hunt, Lynn. “Introduction: History, Culture, and Text,” in Lynn Hunt ed. 7he New Cultural
History (Berkeley: University of California Press, 1989): 1-22.

Hutchinson, John. The Dynamics of Cultural Nationalism: The Gaelic Revival and the Creation
of the Irish Nation State. London: Allen & Unwin, 1987.

Iacovetta, Franca. “Manly Militants, Cohesive Communities, and Defiant Domestics: Writing
about Immigrants in Canadian Historical Scholarship,” Labour/Le Travail, 36 (Fall 1995):
217-52.

ed. A Nation of Immigrants: Women, Workers, and Communities in Canadian History,
1840s-1960s. Toronto: University of Toronto Press, 1998.

Ignatiev, Noel. How the Irish Became White. New York, London: Routledge, 1995.

Isajiw, Wsevolod W. “Ethnic Identity Retention,” in Raymond Breton et al. eds., Ethnic Identity
and Equality: Varieties of Experience in a Canadian City (Toronto: University of
Toronto Press, 1990): 34-91.

Jackson, Peter. Maps of Meaning: An Introduction to Cultural Geography. London, New York:
Routledge, 1994 [1989].

Jacobson, Matthew Frye. Special Sorrows: The Diasporic Imagination of Irish, Polish, and
Jewish Immigrants in the United States. Cambridge, Massachusetts and London, England:
Harvard University Press, 1995.

. Whiteness of a Different Color: European Immigrants and the Alchemy of Race.
Cambridge, Massachusetts and London, England: Harvard University Press, 1998.



379
. Barbarian Virtues: The United States Encounters Foreign Peoples at Home and
Abroad, 1876-1917. New York: Hill and Wang, 2000.

Jaenen, Comnelius J. “Ruthenian Schools in Western Canada, 1897-1919,” Paedagogica
Historica, 10, 3 (1970): 517-41.

Kalbfleisch, Herbert Karl. The History of the Pioneer German Language Press of Ontario, 1835-
1918. Toronto: University of Toronto Press, 1968.

Kammen, Michael. American Culture, American Taste: Social Change and the 20th Century.
New York: Alfred A. Knopf, 2000.

Kamphoefner, Walter D. The Westfalians: From Germany to Missouri. Princeton: Princeton
University Press, 1987.

Kedourie, Elie. Nationalism. Oxford: Blackwell, 1993 [1960].

Kerber, Linda K. “Separate Spheres, Female Worlds, Woman’s Place: The Rhetoric of Women’s
History,” Journal of American History, 75, 1 (1988): 9-39.

Klenke, Dietmar. “Biirgerlicher Mannergesang und Politik in Deutschland,” Geschichte in
Wissenschaft und Unterricht, 40, 8 (1989): 458-85.

. “National-kriegerisches Gemeinschaftsideal als politische Religion: Zum
Vereinsnationalismus der Singer, Schiitzen und Turner am Vorabend der
Einigungskriege,” Historische Zeitschrift, 260, 2 (1995): 395-448.

Kloss, Heinz. “Die deutschamerikanische Schule,” Jahrbuch fiir Amerikastudien, 7 (1962): 141-
75.

Knobel, Dale T. Paddy and the Republic: Ethnicity and Nationality in Antebellum America.
Middletown, Connecticut: Weslyan University Press, 1986.

Kohn, Hans. Prelude to Nation-States: The French and German Experience, 1789-18135.
Princeton: D. Van Nostrand Company, 1967.

Konrad, Victor. “The Borderlands of the United States and Canada in the Context of North
American Development,” International Journal of Canadian Studies | Revue
internationale d’études canadiennes, 4 (Fall/Automne 1991): 77-95.

Kurthen, Hermann “Gone with the Wind: German Language Retention in North Carolina and the
United States in Comparative Perspective,” Yearbook of German-American Studies, 33
(1998): 55-83.

Lawr, D.A. and R D. Gidney, “Who Ran the Schools?: Local Influence on Education Policy in
Nineteenth-century Ontario,” Ontario History, 72, 3 (September 1980): 131-43.

Lears, T. J. Jackson. No Place of Grace: Antimodernism and the Transformation of American
Culture, 1880-1920. New York: Pantheon Books, 1981.



380

Lecker, Robert co-ordinator. Borderlands: Essays in Canadian-American Relations. Toronto:
ECW, 1991.

Lee-Whiting, Brenda. Harvest of Stones: The German Settlement in Renfrew County. Toronto:
University of Toronto Press, 1985.

Lehmann, Hartrmut. “Transatlantic Migration, Transatlantic Networks, Transatlantic Transfers:
Concluding Remarks,” in Hartmut Lehmann, Hermann Wellenreuther, and Renate Wilson
eds., In Search of Peace and Prosperity: New German Settlements in Eighteenth-Century
Europe and America (University Park, Pennsylvania: Pennsylvania State University Press,
2000): 307-30.

Lehmann, Heinz. The German Canadians, 1750-1937: Immigration, Settlement & Culture.
Translated, Edited & Introduced by Gerhard P. Bassler. St. John’s, Newfoundland:
Jesperson Press, 1986.

Leibbrandt, Gottlieb. Little Paradise: Aus Geschichte und Leben der Deutschkanadier in der
County Waterloo, Ontario, 1800-1975. Kitchener: Allprint Company Limited, 1977.

. Jubildums-Ausgabe/Centennial Issue: 100 Jahre/100 years Concordia, 1873-1973.
Kitchener: Concordia Club, 1973.

Levine, Bruce. The Spirit of 1848: German Immigrants, Labor Conflict, and the Coming of the
Civil War. Urbana, Chicago: University of Illinois Press, 1992.

Lewis, Robert. “Street Culture,” Journal of American Studies, 23 (1989): 85-90.

Loewen, Royden K. Family, Church, and Market: A Mennonite Community in the Old and the
New Worlds, 1850-1939. Toronto: University of Toronto Press, 1993.

Harold Mah, “Phantasies of the Public Sphere: Rethinking the Habermas of Historians,” Journal
of Modern History, 72, 1 (March 2000): 153-82.

Marks, Lynne. Revival and Roller Rinks: Religion, Leisure, and Identity in Late-Nineteenth
century Small-Town Ontario. Toronto: University of Toronto Press, 1996.

Maynes, Mary-Jo. Taking the Hard Road: Life Course in French and German Workers’
Autobiographies in the Era of Industrialization. Chapel Hill and London: University of
North Carolina Press, 1995.

Maz6n, Patricia. “Germania Triumphant: The Niederwald National Monument and the Liberal
Movement in Imperial Germany,” German History, 18, 2 (2000): 162-92.

McKay, Ian. The Quest of the Folk: Antimodernism and Cultural Selection in Twentieth-Century
Nova Scotia. Montreal & Kingston: McGill-Queen’s University Press, 1995.

McKegney, Patricia P. “The German Schools of Waterloo County, 1851-1913,” Waterloo
Historical Society, 58 (1970): 54-67.



381

. The Kaiser’s Bust: A Study in War-Time Propaganda in Berlin, Ontario, 1914-1918. St.
Jacob’s, Ontario: St. Jacobs Printery Ltd., 1991.

McKinsey, Lauren and Victor Konrad. Borderlands Reflection: The United States and Canada.
Borderlands Monograph Series # 1. Orono: Canadian-American Centre, University of
Maine, 1989.

McLaughlin, Kenneth. “Waterloo County: A Pennsylvania-German Homeland — Revised and
Revisited,” Paper presented to the Canadian Historical Association, Sherbrooke (Quebec),
June 1999.

Mills, Rych and the Victoria Park 100th Birthday Historical Committee. Vicforia Park: 100 years
of park & its people: an historical & photographic essay on Victoria Park. Kitchener,
Ontario: 1996.

MiihL, Guater. “Das Verhiltnis der Arbeiter-Singer zum biirgerlichen Gesangvereinswesen bis
1933,” in Rainer Noltenius ed., [llustrierte Geschichte der Arbeiterchdre (Miinster:
Druckwerkstatt, 1992): 65-71.

Nadel, Stanley. Little Germany: Ethnicity, Religion, and Class in New York City, 1845-80.
Urbana and Chicago: University of Illinois Press, 1990.

Nelles, H V. “Historical Pageantry and the ‘Fusion of the Races’ at the Tercentenary of Quebec,
1908,” Histoire sociale/Social History, 29, 58 (November 1996): 391-415.

New, W. H. Borderlands: How we talk about Canada. Vancouver: UBC Press, 1998.

Nipperdey, Thomas. Deutsche Geschichie, 1860-1866: Biirgerwelt und starker Staat. Minchen:
C. H. Beck, 1998, [1983].

Niven, John. The Coming of the Civil War, 1837-1861. Wheeling, Illinois: Harlan Davidson,
1990.

Nora, Pierre ed. Realms of Memory: The Construction of the French Past, 3 vols. New York:
Columbia University Press, 1996-8 [1992].

Oergel, Maike. “The redeeming Teuton: Nineteenth-century notions of the ‘Germanic’ in England
and Germany,” in Geoffrey Cubitt ed., Imagining Nations (Manchester and New York:
Manchester University Press, 1998): 75-91.

O’Leary, Cecilia Elizabeth. To Die For: The Paradox of American Patriotism. Princeton, New
Jersey: Princeton University Press, 1999.

Oring, Elliott ed., Folk Groups and Folklore Genres: A Reader. Logan: Utah State University
Press, 1989.

Ozouf, Mona. Festivals and the French Revolution. Cambridge, Massachusetts and London,
England: Harvard University Press, 1988 [1976].



382

Parr, Joy ed. Childhood and Family in Canadian History. Toronto: McClelland and Stewart,
1982.

. The Gender of Breadwinners: Women, Men, and Change in Two Industrial Towns,
1880-1950. Toronto: University of Toronto Press, 1990.

Peterson, Brent O. Popular Narratives and Ethnic Identity: Literature and Community in Die
Abendschule. Tthaca and London: Comell University Press, 1991.

Portes, Alejandro and Richard Schauffler. “Language and the Second Generation: Bilingualism
Yesterday and Today,” International Migration Review, 28, 4 (1994): 640-61.

Prentice, Alison. The School Promoters: Education and Social Class in Mid-Nineteenth Century
Upper Canada. Toronto: McClelland and Stewart, 1977.

Prokop, Manfred. “Canadianization of Immigrant Children: Role of the Rural Elementary School
in Alberta, 1900-1930,” Alberta History, 37, 2 (Spring 1989): 1-10.

Ramirez, Bruno. On the Move: French-Canadian and Italian Migrants in the North Atlantic
Economy, 1860-1914. Toronto: McClelland & Stewart, 1991.

Reitz, Jeffrey G. “Language and Ethnic Community Survival,” in Rita M. Bienvenue and Jay E.
Goldstein eds., Ethnicity and Ethnic Relations in Canada (Toronto: Butterworth & Co.,
1985): 105-23.

Rippley, Tedd, Melissa Sundell, and Suzanne Townley, * ‘Ein wunderbares Heute’: The
Evolution and Functionalization of ‘Heimat’ in West German Heimat Films of the 1950s,”
in Jost Hermand and james Steakley eds., Heimai, Nation, Fatherland: The German
Sense of Belonging (New York: Peter Lang, 1996): 137-159.

Rodgers, Daniel T. Atlantic Crossings: Social Politics in a Progressive Age. Cambridge,
Massachusetts: Harvard University Press, 1998.

Roediger, David R. The Wages of Whiteness: Race and the Making of the American Working
Class. London, New York: Verso, 1999 [1991].

Rutherford, Paul. 4 Victorian Authority: The Daily Press in Late Nineteenth-Century Canada.
Toronto: University of Toronto Press, 1982.

Ryan, Mary P. Cradle of the Middle Class: The Family in Oneida County, New York, 1790-1865.
Cambridge: Cambridge University Press, 1984 [1981].

. Women in Public. Baltimore: John Hopkins University Press, 1990.

. Civic Wars: Democracy and Public Life in the American City during the Nineteenth
Century. Berkeley: University of California Press, 1997.



Sahlins, Peter. Boundaries: The Making of France and Spain in the Pyrenees. Berkeley:
University of California Press, 1989.

Said, Edward W. Orientalism. New York: Vintage Books, 1994 [1979].
Said, Edward. “Narrative and Geography,” New Left Review, 180 (March/April 1990): 81-100.

Saxton, Alexander. The Rise and Fall of the White Republic: Class Politics and Mass Culture in
Nineteenth-Century America. London, New York: Verso, 1990.

Schama, Simon. Landscape and Memory. London: Harper Collins Publisher, 1995.

Schlossman, Steven L. “ ‘Is There an American Tradition of Bilingual Education’. German in the
Public Elementary Schools, 1840-1919,” American Journal of Education, 91, 2 (February
1983): 139-86.

Schultz, April R. Ethnicity on Parade: Inventing the Norwegian American Through Celebration.
Ambherst: University of Massachusetts Press, 1994.

Sheehan, James J. “What is German History?: Reflections on the Role of the Nation in German
History and Historiography,” Journal of Modern History, 53 (March 1981): 1-23.

Shore, Elliott, Ken Fones-Wolf and James P. Danky, “Introduction,” in Elliott Shore, Ken Fones-
Wolf and James P. Danky eds., The German-American Radical Press: The Shaping of a
Left Political Culture, 1850-1940. Urbana and Chicago: University of [llinois Press,
1992): 1-12.

Smith, Anthony D. Theories of Nationalism. New York: Holmes & Meier Publishers, 1983
{1971].

. “National Identity and Myths of Ethnic Descent,” Research in social movements, conflict
and change, 7 (1984): 95-130.

Smolicz, Jerzy J. “Minority Languages and Core Values of Ethnic Cultures: A Study of
Maintenance and Erosion of Polish, Welsh, and Chinese Languages in Australia,” in
Willem Fase, Koen Jaspaert, Sjaak Kroon eds., Maintenance and Loss of Minority
Languages (Amsterdam, Philadelphia: John Benjamins Publishing Company, 1992): 277-
306.

Spencer, Vicki. “Herder and Nationalism: Reclaiming the Principle of Cultural Respect,”
Australian Journal of Politics and History, 43, 1 (1997). 245-60.

Sperber, Jonathan. “Festivals of National Unity in the German Revolution of 1848-1849,” Past
and Present, 136 (1992): 114-38.

Stallybrass, Peter and Allon White. The Politics and Poetics of Transgression. London: Methuen,
1986.



384
Stansell, Christine. “Women, Children, and the Uses of the Streets: Class and Gender Conflict in
New York City, 1850-1860,” Feminist Studies, 8, 2 (Summer 1982): 309-35.

Stevens, Gillian. “Nativity, Intermarriage, and Mother-Tongue Shift,” American Sociological
Review, 50, 1 (February 1985): 74-83.

Sutherland, Neil. “The Urban Child,” History of Education Quarterly, 9, 3 (Fall 1969): 305-11.

. Children in English-Canadian Society: Framing the Twentieth-Century Consensus.
Toronto: University of Toronto, 1976.

Swidinsky, Robert and Michael Swidinsky, “The Determinant of Heritage Language Continuity
Evidence from the 1981 and 1991 Census,” Canadian Ethnic Studies, 29, 1 (1997):

81-98.

Thelen, David. “Of Audiences, Borderlands, and Comparisons: Toward the Internationalization of
American History,” Journal of American History, 19, 2 (September 1992): 432-62.

Tilly, Charles. “Transplanted Networks,” in Virginia Yans-McLaughlin ed., [mmigration
Reconsidered: History, Sociology, and Politics (New York, Oxford: Oxford University
Press, 1990): 79-95.

Toth, Carolyn R. German-English Bilingual Schools in America: The Cincinnati Tradition in
Historical Context. New York: Peter Lang, 1990.

Tumer, Victor. The Ritual Process: Structure and Anti-Structure. New York: Adline de Gruyter,
1995 [1969].

Tyack, David B. “Pilgrim’s Progress: Toward a Social History of the Scheol Superintendency,
1860-1960,” History of Education Quarterly, 16, 3 (Fall 1976): 257-300.

. “The Spread of Public Schooling in Victorian America: In Search of a Reinterpretation,”
History of Education, 7, 3 (1978): 173-82.

. The One Best System: A History of American Urban Education. Cambridge,
Massachusetts: Harvard University Press, 1974.

Uttley, W.V. A History of Kitchener. Waterloo: Wilfrid Laurier University Press, 1985 [1937].

Vitz, Robert C. “Starting a Tradition: The First Cincinnati May Musical Festival,” Cincinnati
Historical Society Bulletin, 38, 1 (1985): 33-50.

Walden, Keith. Becoming Modern in Toronto: The Industrial Exhibition and the Shaping of a
Late Victorian Culture. Toronto: University of Toronto Press, 1997.

Waldstreicher, David. “Rites of Rebellion, Rites of Assent: Celebrations, Print Culture, and the
Origins of American Nationalism,” Journal of American History, 82, 1 (June 1995): 37-
61.



385
. In the Midst of Perpetual Fetes: The Making of American Nationalism, 1776-1820.
Chapel Hill and London: University of North Carolina Press, 1997.

Walsh, John C. and Steven High, ‘Rethinking the Concept of Community,” Hisfoire sociale /
Social History, 32, 64 (1999): 255-73.

Weber, Eugen. Peasants into Frenchmen: The Modernization of Rural France, 1870-1914.
London: Chatto & Windus, 1977.

Welsch, Wolfgang. “Transkulturalitit: Zur verdnderten VerfaBtheit heutiger Kulturen,” Zeitschrift
Sfiir Kulturaustausch, 45, 1 (1995): 39-44.

Welsh, David. “Early Franco-Ontarian Schooling as a Reflection and Creator of Community
Identity,” Ontario History, 85, 4 (December 1993): 321-47.

Widdis, Randy William. With Scarcely a Ripple: Anglo-Canadian Migration into the United
States and Western Canada, 1880-1920. Montreal & Kingston: McGill-Queen’s
University Press, 1998.

Wiebe, Robert H. The Search for Order, 1877-1920. New York: Hill and Wang, 1995 [1967].

Williams, Raymond. Keywords: A vocabulary of culture and society. London: Fortuna Press,
1988 [1976].

Wittke, Carl. Refugees of the Revolution: The German Forty-Eighters in America. Westport,
Connecticut: Greenwood Press, 1952,

. The German-Language Press in America. New York: Haskell House Publishers, 1973
{1957}

Yox, Andrew P. “Bonds of Community: Buffalo’s German Element, 1853-1871,” New York
History (April 1985): 141-63.

Zeller, Suzanne. Inventing Canada: Early Victorian Science and the Idea of a Transcontinental
Nation. Toronto: University of Toronto Press, 1987.

Zucchi, John E. /talians in Toronto: Development of a National Identity, 1875-1935. Kingston &
Montreal: McGill-Queen’s University Press, 1988.

Zucker, AE. ed. The Forty-Eighters: Political Refugees of the German Revolution of 1848. New
York: Russell & Russell, 1967 [1950].





