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of their pupils went on to skilled employment or even to university, the
educators responsible for these new achievements did display pride in them.
From the i860§, the pioneer educators were forthright in their insistence
that girls had a right to a good education, and that t@ey‘had a contribution
to make to society. A miﬁority among the educators even became involved
in the early women's rights movement, some going so far as to support causes
as radical as votes for women. In expressing approval of the academic and
professional achievements of their girls, the educators were, without doubt,
creating new patterns. By the 1890s, if not before, a new model for the
socialization of adolescent middle-class girls was emerging, a model ghat
allowed and even encouraged girls to be ambitious, and to develop their
intellectual capacities without restraint. '

In spite of their contribution to the creation of new attitudes, none
of the pioneer educators entirely abandoned the older views. For all the
changes this group of people initiated, they still encouraged girls to
regard the rble of wife and mother--the role of angel .in the house--as the
highest and most desirable role a woman could hope to fuif111. Nor was
their support for the Victorian concept of femininity merely something to
which they gave lip service in public, in order to soothe the fears and the
hostilities of those opposed to the movement for improved middle-class
giris!' education; They disseminated these values to the girls themselves.
For example, Sarah Burstall, a product of the North London Collegiate, and
of Girton, and one of the first women to receive a degree from the
University of London, returned to her old school in the 1880s to become a

mathematics mistress. In addition to her teaching duties, Burstall took on-

the task of overseeing the schoo] magazine. The pieces she wrote for the
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magazine reflect her wish to remind the school's pupils that, even as
they entered into school Tife, with its lessons, tests and examinations,
they ought to be developing their capacities to fulfil “woman's mission".
In one issue of the magazine she even extolled that cIagsic paean to

lVictorian femininity, Coventry Patmore's poem The Angel in the House. .
13

It "ought to be on every girl's bookshelf", she told her readers.
Headmistress Buss herself was a lover of Patmore's poem. As she
told her girls in one of her weekly addresses to the assembled school:
The Ange1'in the House places before every girl the
mystery of that Toveliness which emanates from a

refined and cultivated mind, from the gentle, self-
forgetful, sympathizing, innocent heart.!4

In many of her weekly addresses, Miss-Buss encouraged the girls to adopt
the values of femininity rather than those associated with ambition and a
competitive spirit. From the examples she chose to employ, it is clear
that for Miss Buss herself, ambitious achiever though she was, the image
of the Victorian ideal girl was a powerful and persuasive one. On one
occasion, she urged her pupils to be good daughters in language whose
resonancé is indistinguishable from that of the mid-Victorian rhetoric.
out of which came the "image of the daughter as sunbeam:

A good daughter is a well-spring of gladness and help
in any home. Fondly her parents’lean on her and love
her....This is true of those good daughters who
repay the care and money expended on their education,
and minister in a thousand ways to the comforts of home.
It is not true of those who are satisfied if they can
manage to get through their lessons with as little trouble
~as possible, whose thoughts are centered on themselves,
 who waste their father's money by carelessness or
extravagance in dress, who are utterly selfish about
their lessons and never think of contributing in any way
to the comfort of home..
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Constance Maynard, founder of Westfield College, and another

pioneer woman educator, also remained wedded to Victorian ideas about
woman's role. Maynard supported excellence and achievement for girls and
women, but at the same time, she too believed that "woman's mission" was
l fundamentally different from man's:

The place of women in the general order of things is deter-

mined by elemental facts....One half of the human race

are to be fighters, rulers, explorers, discoverers, and

builders, and the other half are to make--body, mind and

soul--those of the coming generation who are to fight,

rule, explore, discover, and build.
For Maynard, there were two justifications for expanding the field of
women's education and women's work. First there was the necessity of
providing work for the unmarried daughters of professional men and
. second there was the need to improve the quality of motherhood. '"Mother-
hood needs immense expansion if it is to be true and noble," she said,
and an improved education for girls was the way to improve the quality

of motherhood.]6

The fact that the pioﬁeer women educators of the late nineteenth
century clung so tenaciously to the, Victorian jdeal of femininity meant
that their contribution to ideas about the socialization of adolescent
girls contained inherent éontradickions, contradictions that were never
resolved in their own th1'n|-<1'ng.17 tp ucators were, in effect, suggesting
to girls that they should devélop ;@o opposing sides to their personality,

an achieving, ambitious, strivipg/side, and a side that acceptéd the ideal

of feminine selflessness and self-sacrifice. Moreover, in any contest
between the two opposing sets of values, they believed that femininity

should triumph over purposeful, self-fulfilling achievement.
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This opposing set of values was disseminated to middle-class

adolescent girls in the late nineteenth century through sources other than
the written and spoken words of Victorian educators. Much late-Victorian
fiction for girls was, for example, permeated with this conflict of values.
A favorite plot construction in such fiction involves an ambitious girl,
who has been given a modern girl's education, and who wishes to strike
out on her own and centre her Tife on achievement rather than domesticity.
While the authors of such stories are. usually sympathetic to the girl's

strivings, in the end, ;the heroine is aTways made to realise the superior .

value of femininity and of a life to domesticity.
In one such story, revealingly en£1t1ed "The Mother's Chain: or the

Broken Link", which was published serially in a magazine in the 1890s,
the young heroine, Margaret Arm&tage, is the eldest daughter in a poor
but genteel family. Her widowed mother is an ideal Victorian mother:
loving, strong and self-sacrificing. Margaret, encouraged by a silly,
shallow woman who lives in the neighbourhood, decides that she wishes to
lTeave home to take a job. She tells her mother:

'I should 1ike to be independent, to earn my own living;

and I am offered a situation as companion to an only

child of rich parent, who is to attend classes at Queen's

College, and I am to share the benefit and help her in

her studies; and then if she goes to Newnham or Girton I

am to go with her, and I'am to have a hundred a-year;

Mother, think of that!' '
Her mother's reply is meant to illuminate the older virtues:

'I think you are making a mistake, Margaret. In my young

“days, girls of your age were content to remain at home,

- and make home duties their calling till they married.
I should be thankful, when the right time comes, to
see you...married; but I do not wish you to leave home.18

The conclusion of "The Mother's Chain: . or the Broken Link" finds Margaret,
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§ Eﬁasteﬁéd by}her difficult experiences as a paid companion, accepting an _

j offerspf-mag}iage from a man of whom her mother hearti]y'approves. it
this stohyifthe values of femininity unequivocally triumph over those of
ambition. fo

 Throughout the Victorian period, middle-class girls were told that

"~ education Qas necessary to them, but that its primary purpose was to fit
them for tHeir future duties as wives and mothers., In the early and mid-
Victo?ian years, this view of th; purpose of4girls' education was expressed'
unequivocany. The educational reforms of tﬁ; late-Victorian decades did
create challenges to this conception of the purpose of girls' education--
in‘tﬁesé years, the value of achievement for its own sake was also
disseminated to middle-class girls. But the new va1u$§ never triumphed
over the oider_ones, and were generally expressed 6n1;vin an equivocal .
fashion. At the end of the century, girls were still advised, even byﬁi
those most committed to their education, that they should perceive thét
education as a preparation for "woman's mission", for femininity and
domesticity.

Education was not the only way in which the Victor%an middle-class
girl was advised that she shculd prepare for feminine adulthood. The |
management and direction of her future home would also depend on her
practical skills, and throughout the Victorian period, preparation for the
.practical part of her future role was consiqered indispensible to her up-
bringing. In childhood, girls were encouragéd~ta/aeve10p domestic in-
clinations through early 1essoﬁ; in sewing, and through play that developed
their skills as "little housew{ves"; in adolescence, lessons in housewifery

were to be taken up with more seriousness.

.
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As we saw eariner,\$he amount of actua] housework that a middle-class
girl or woman was expected to do var1ed accord1ng to her place wj h1n the

middle-class, the aim always bging to achreve an appropriate balgnce

between necessity and genti

‘But whether or not they did’ an actual

housewofk, all middle-cla were considered to be/responsible for

the management of their .households. For 7 jraining in house-

wifery was considered essential for aY middTe lass gir1§. Even upper-

midd1e-c1ass‘girls; it was thought, should be familiar with some of the

"_‘\domestic,ski1ls. These included sewing, cooking and even cleaning. Even

.

if, as adult women, they would never be called upon to perform such ﬁasks: :
it was still believed necessary that, as females, they should be familiar

\ ]
with them. The writer of an artigle that appeared in a woman's magazine in
PN : i

1848 neatly summed up the standard arguments that were given to justify
the jeaching'of housewifely skilis to all g{r1s:

Let a girl--no matter what her station--learn herself

to perform well every household duty commoaly entrusted

to'servants....This would not be a waste of time,

even should she never afterwards be required tp do it for

herself; for how much better a mistress could gu1de her
o household....But who could guarantee it would never be
- required in these days of commercial reversals?

)
"

In giving soecifﬁc_syggestions aboﬁt exactly how girls should learn
the skills of.hoosewifery, this author illustrates tbe\way in'which a

girl's social class was to be feflected in her re1ation§hio to -housework.

As the following quotation 3uggests, even upper-ciass girls should know
something of these matters, although they, unlike their middle-class sisters,
need not actuhlly learn how to perform them: |

I wouid urge that all cTasses should learn, and the middle

classes uniformly practise the performance of all the ~
minor duties which contribute to the1r personal comfort. .,
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Would it be derogating from the dignity, or seriously
abridge the comfort of & young lady, were she trained
to keep her own room in order, as well as her own

person--even to make her own bed, dust her own toilet?....

A best-selling mothers' advice book, published in the 1860s, which
was written expressly for lower-middle-class families, gives specific
details about the author's methods of teaching hef teen-aged daqghters
domestic skills. The author explains that she wanted her daugh€ers to.
become "economical and industrious, but not fussy, housekeepers." When ‘¢
the two girls had reached ﬁhe ages of Eeventeen and eighteen, the %ami]j
deliberately reduced 1fs domestic staff, in order to make it necessary,
rather than simply a matter of form, for the girls to learn domestic tasks:

We even discharged our cook,‘and took a good general
servant; this not being done so much from a motive of
economy, _but in order to make my giris good house-

. keepers.<* ‘

Training in housewifely skills continued to be seen as necessary
in the late-Victorian decades,ljust as it had been earlier. The Tate-
Victorian girl could go to schoo]land train for a profession, but.she
was also to be taught how to sew, cook and c1ean: Sewing a;d cookihg
became part of the program even at the most academic of the girls' schools,

. and, as well, advice books and magazines continued to suggest that
adolescent girls should-ﬁe]p with the housework in their ow ) homes. Such

home tasks were seen as "sp]endfd training for thefr_own homelife of the
_ _

future" and they also encoﬁraged girls to be helpful and co-operative
Gsuring their adolescent years.z] __\‘ |
In addition to developing her -intellect and her practical
ski]]S‘iniorder tosprepare for her role as an adult woman, a

girl was also told that she must strive to perféct.he_ moral nature.
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Her tasks‘as wife and mother could be properly carried out only if
her doral sense were perfected. The. inculcation of moral valdes in

__~adolescence invoived a continued emphasis on the precepts that governed
their inculcation in childhood. The moral outlook that was presented to
middle-ciass girls was infldenced by Christianity and by the general
moral values of the middle class as well as by those values associated
specifically with the ﬁidd1e-c1ass concept of femininity.

As good Chriﬁtians, girls were expected not only to observe the
outward forms of religious observance, but even more important, to strive
fdr a commitment to duty that could spring only from a well-developed
conscience. 1In the discussion of advice about the rearing of girls in
childhood, it was noted that specific direction about Ehe ncutcation of
a re]?E;dGE_EG?Téok did not figure as a major element inJ dvice to parents.
Nor did it figure in the forg round of advice to adolescent girls. Instead,
it was a pervasive and continuous part of the background of all other
advice about how a g1r1 should behave; so essent1a1 and so fundamental was

it cons1dered to be that it needed littie elaborat1on

More explicit and detailed attention was given to Fpe importance that
the bourgeo1s virtues should play in the development of a girl's character
in adolescence. Throughout the Victorian period advice literature encouraged
girls to'develop habits of self-discipline, a business—11ke sense of order,
. and self control. These were the character trgits that -figured prominently
in the socialisation of middle-class males; boys were‘told that: they must
develop them 1n order to prepare for their manly tasks in the pub11c sphere.

In spite of the fact that the feminine role was conceived of as radically

different from the male role, se]f—d1sc1p11ne,korder, regularity and
/J - .“
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self-control were advocated as being as necessary for girls, in their own
way, as they were for boys. Victorian midd1ejc1ass op%nion, it would appear,
while cherishing the feminine because it was seen as"a refuge from the
mechanistic business world, still insisted that the order and routine of

that world be imposed on the middle-class home.  Therefore, in order to

— prepare to be a good middle-class wife, a girl was told that she too, must

exemplify these middle-class virtues.
Girls were, for example, told that they must use their time wisely.

Victorian manuals of advice warned giris about the dangers of time wasting

‘that could result from their position as adolescent daughters at home. In

The Daughters of England, Mrs. E11is stressed that girls, during this period
of their Tives, must develop a c;reful schedule for their activities. She
suggests that a girl's time should be precisely parcelled out, "the exact
amount proportioned to every occupation." A girl's obligation to organize
her time was prima;ily a moral one, according to'Mrs. E119s: "time, this
great ocean of wealth", she says, "is ebbing away from us day by day...."22
The advice literature also warned girls that they must Tearn to control
their "impetuous and unrequlated feelings"; control over their emotions

was necessary to them as girls, aﬁd would later be necessary to them as
mothers of children. In respect to the development of their practical
skills, in preparation for the role of household manager, it was suggested

that girls should learn order, method and regularity:

Without in the Tleast degree allowing girls to adopt ' £
masculine views, or inculcating within them a wish to
obtain duties only fitted for the other sex, we can

and ought to make them thoroughly businesslike.?23

Victorian commentators on female adolescence devoted much attention

.to'suggéstions about the intellectual, practical and moral qualities that a
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middle-class girl needed to develop in order to prepare for her future
role as wife and mother. Another issue that often figured in manuals of
advice was the question of how a girl should conduct friendship; during
adolescence 1t§e1f. Although home was seen as the centre of a gir1}s 1ife,
friendships outside the family circle were nonetheless acknowledged to play
an important part in her development. From the late eighteenth century,
the idea that frieﬁdsﬁiqf’ﬁ?th~other girls should form part of girlhood
eﬁgggﬂeﬁce was well accepted; by the eariy-Victorian period, writers of

. édvice books were adopting a favourable attitude towards such friendships.
A girl's desire to establish friendships with girls her own age outside

her family circle was not only regarded as legitimate, her ability to make
such friendships was seen as a mark of her depth as a person. A girl who

could not make friends was regarded with a degree of.suspicion:

We never think very highly of the woman who cannot cogﬂt
upon the Tove...of one staunch friend of her own sex.

The first serious female friendship in a girl's life was seen as a
significant turning point in her adolescent development. As one writer

suggested, "perhaps not even the acceptance of a lover is a more 1mp6ftant-

25/-/\\.

era in the life of a young girl than her first serious choice of a friend."

Victorian advice books however expressed approval of githéod friend;
ships only if they were "cerious". While friendships between girls were
important, they could also be dangerous, and girls were advised to choose
their friends with care, and to distinguish between the slight, unimportant,
giddy friendship and the deep, intimate one. Girls were wafned that if
they had too many friends, they were probably being frivolous arrd-shallow:

A girl w%thout a friend is a lonely being; a girl with a

great. number of friends is nearly as bad. It is impossible
to have a close and real friendship with a great many.
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‘ o 1 .
Girls were advised to choose their friends for their inward qualities, and’
not merely because they were "dpod iogking, or merry, or actomp]ished“,
and they were warned to beware of a tendency, seen as all toocomMOniin
young girls} to "“take a sudden and violedt liking which expends itself in
a little while." Girls' friendships, it was believed, should fbstgr the
feminine ‘qualities-of empathy and expressiveness, and should develop the
capacity for §ustained intimacj.

Victorian advice book writers were especially concerned with the
dangers of schoolgirl friendships. Such friendships were often "1ightly
entered into". There was even a danger that when a gir1n1eft school and
returned home, she might engage in wasteful, time-consuming and even -morally
reprehensible letter writing, with friends made at‘school{

Few échoo1gir1 friendships endure for any long period

- after the parties are separated; nor is it desirable

that they should unless they have some more solid

foundation than propinquity...the silly chitchat ‘and

often pernicious gossiping in which young giris

indulge, is a serious evil.
e best way to guard against the formation of undesiréble friendships
was for girls td consult their mothers. Even in the late-Victorian period,.
girls were toldi that they should never correspond with anyone withoqt.the
"sanction” of their mothers, and never write anything 1n,1etters'tﬁ3¥ they
wou]ﬂ be hesitant to show to her. - f

In the new girls' schools of the late-Victorian period, the oppor-
tunities for girls to make friendships indepéndént of adults were increased.
Thase respdnsib}e,for_the new schools Fecognized the fact, but even in the
later decades, maintained the right of parents to sanction or prohibit a
girl's friendships. At the Girls‘ Public Day School Company Schools, for

example, girls were only aliowed fo walk home from school together if both

¥
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sets of parents gave their permission. The sanction was designed to
. o
assuage fears that the girls at the schools, coming from a wide range of
middle-class homes, would form socially unsuitable fm’éndships.28 And
yet, those who supported the new educational opportunities for girls argued
that the companionship nurtured in the school or college environment was
one of the important benefits accrqing'to the students. In an article
that appeared in a girls' magazine in 1883, describing Westfield College,
which had opened the year before, the companionship that the college
atmosphere fostered received special praise:
At the co]]ege..ufhere is bright companionship in
study, together with the charm of English home life,
and it would be hard to find a happier group of girls
than the fourteen students now in residence. Affecting
neither strange opinions nor strange attire, they pass
from the lecture room, to the tennis court, or country
ramble; from the social tea-party to the quiet hour of
reading, each in her own pretty study by her own fire-
side....0ne afternoon all amused themselves making
marmalade, and very good marmalade it was, as I can
assure those who doubt that domestic accomplishments
could flourish on duch soil.Z9
That description of the girls at Westfield ‘College highlights one
important aspect of the perception of girlhood friendship that existed
throughout the Victorian period. Friendships between girls, Tike so many
other aspects of a girl's life, were meant to foster femininity. Whereas
friendships between boys and young men were seen as developing "manliness",
group loyalty, and the ability to fight battles in the public arena, giris'
" friendships were seen as important because they would encourage the
development of a personality capable of intimacy and the mutual sharing,
with other girls and women, of a domestic environment.
Victorian commentators éccepted that close friendships between

girls--for all their potential dangers--would p]ay“é part in female
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development during adolescence; they were much more urieasy about contact

between the sexes. Although, as was 'seen earlier, adolescent girls were

meant to be preparing themselves for marriage.and hence finding a husb

was- a girl's business, she was never supposed to appear to be activeiy

behaviour during the phase of their lives when they would be
a sexual awakening, and in which-they would be faced with the need to
prepare themselves for the future.

In the early and mid-Victorian period, it was generally agreed that,
with the exception of her contact with brothers, girls should not have
regular re]ationships with males. But while such contact was frowned on,
there was an awareness of the fact that girls in their teens might well be
experiencing an interest in the opposite sex. The care that advice book
writers took to condemn flirtatious behaviour is clear evidence of such an
awareness. Girls were warned to maintain a strict propriety in all their
relationships with males. In the words of a writer of the 1850s:

Many a girl has been ruined in consequence of a very
s1ight deviation from propriety, Bhich has led to
others of a more serious nature .S .
Another mid-Victorian writer, Eliza Warren, explained that she gave the
following advice to her own teen-aged daughters on the subject of
flirtatious behaviour:
'Thope and trust that neither of you will ever
know from experience what flirting means. It is
destruction to a girl. No man cares to marry & flirt,
whose modesty has exhaled, and whose purity is smirchg?
by levity of manner. A girl courts to win contempt.’

But if a girl was not supposed to seek a husband, how was she to

find one? Meeting suitable men could be difficult especially for
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mid-Victorian girls from lower-middle-class households, and much Victorian

opinion was insensitive to the dilemma in which suck’girls could find

themselves. While flirting was condemned, so o was the failure to find

. @ husband:

Married 1ife is woman's profession: and to this life
her training--that of dependence--is modelled. Of
course by not getting a husband, or losing him, she may
find that she is without resources. All that can be
said of her is, she has failed in business; and no
social reform tan prevent such failures.

Some advice book writers offered more constructive suggestions to middle-
class parents than that reflected in the above comment. Mrs. Warren,
for example, fully recognized the problems that girls from modest middle-
class families might face. When her daughters had reached their late
.

teens, she confronted her husband with the dilemma the girls Weregﬁgging:

‘It is the concealed hope of all girls to marry, to be

happy ...and yet, how is a girl to find a husband if

she have no opportunity of mixing with the opposite sex?

We have been so happy in our home, so selfishly wrapped

up in its comforts, so lovingly idolized by our children,

that we have forgotten to associate with other families

more than what has been absolutely necessary. What youth

have we ever invited here to make acquaintance with our

daughters--to see them as they are, with loving natures,

with simple manners, and truthfutl bearing?'33
Although her husband at first accused her of being "indelicate", and of
engaging in “husband-hunting”, Mrs. Warren did begin to entertain, in a
suitably modest way, and in consequence, both daughters found husbands .

‘The widened employment opportunities that opened up to girls and

young women in the last decades of the century did alter general views
about the place of marriage in a gir1fs life. Marriage was no longer seen
as the only possibility for a middle-class girl, and with this shift in

attitudes toward matrimony came a recognition that the mores governing
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contacts between young men and young women had changed to some degree.
There was, for instance, a recognition that as middle-class girls left
school to go to work, the workplace might afford opportunities for meeting
a possible future husband.

An article that appeared in 1895 in a magazine designed for middle-
class girls and young women who had recently left school discussed this
question in considerable detait” The author pointed out that a girl who
* had experienced 1ndependence,w6h1d make an excellent wife--"it is just the

—

girls who have had to fight the battle of life on their own account that
are most appreciative of protection.” Men, however, were not so quick to
recognize this fact, and a girl who pursued a career might well find that
she had damaged her matrimonial chances. The author gees on to point out
that, on the other hand, the workplace provided many possibilities of
meeting men. School teaching and office clerking were both favourable
fields:

In certain callings where men and women ‘are employed

together, as in business-houses, or as teachers in

schools, a considerable proporBBon of marriages

result from their intercourse.
Nursing, says this author, used to provide excellent opportunities for
meeting young men, but it had become, by the early nineties,less likely
for a young nurse to meet a possibie husband through her work: f

In early days, when the lady-nurse was an exceptional

creature many nurses became engaged to and ultimately

married young doctors whom they met during their time

of training,_but now in numbers there is safety--for

the doctors .33

Although there is evidence of a more relaxed attitude towards

contact between young women and young men in the last deeades of the
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century than had been the case earlier, Victorian manuals of advice still
insisted that-girls and yohng women had a responsibility to observe the
proprieties in thejr relationships with young men, and urged them to exercise
extreme care in their choice of a mate. The correspondence columns that

weré a popular feature of 1a£e nineteenth-century magazines for girls and
women provide a good source of evidence for the sort of specific advice

~ about relationships with men that was offered to the middle-class girl.

Answers to queries include, for example, advice about the appropriate age

for marriage. A correspondent to the Girl's Own Paper was sternly informed
that she was too young to marry: -
Seventeen is too early an age for marrﬁage in this country.
Physically, your bones are not hard till past twenty or
twenty-one. Mentally, you are too inexperienced; and in
such matters more esgecia]]&, you cannot be sure that you
know your own mind.3
Correspondents to advice columns who wrote asking for guidance in their
selection of a mate, might receive a reply like this one:
Jenny T--E~-. Give him up. A girl.is mad to marry
an avowedly "unsteady man". No, you will not be
able to reclaim him. Cast aside the thought and

be sensible. I am so sorry for you, gyt run from
your infatuation as if for your life.

Such responses indicate that by the last two decades of the century, it
had become acceptable for girls to meet men outside their enclosed famiiy
circle, and to seek advice about their personal Tives from sources outside
the home.

This change in attitude about a girl's relationship with young men
s but one.indication of a more general shift in opinion about the appro-

priate amount of independence from her family that a girl should have. In

the early and mid-Victorian period, it was assumed that the proper place
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for a girl, in the years between childhood and marriage, was her‘parents' .
home. Only in the case of severe financial necessity would a girl Teave
home to go to work, and then it was assumed that she would find work as a
governess or lady companion, and live in the home of her employer. By
the last decades of thé .century, middle-ﬁlass gir]é‘were taking up employ-
ment that‘would allow them to ]iye apart from their families.

The question of whether or nét such éctivity was appropriate, res-
pectable or advisable was frequently discussed in advice books and
periodicals. Some commentators were very much opposed to the idea that
girls should Teave home. Such behayiour, they suggested, was both unselfish

and unwise:

The girl at home should stay there as long as she may,

even although she may have less money to spend than

other girls of her acquaintance. There is a temptation

to do otherwise now. Many girls who are really needed at .

home te help the mother and Took after the children get :
appointments for the sake of the freedom and the cash. ’
It is much better to yield to the hom% discipline and to

Tearn how to make the money suffice.3

Other writers were more sympathetic to the late nineteenth-century girl's
desire for independence. Although there was general agreement that if a
girl were needed at home, she should stay.there, there was also a recog-
nition that where her presence was not necessary, she had a right to
follow her own inclinations. Two separate answers that appeared in the
same correspohdence column in 1892 illustrate the way in which diétinctions
Qere made according to family circumstances. To one query the fofTowing
reply was given: ‘

Obedience to parents does not mean for girls to spend -

their years in enforced idleness. The command is,

'Children obey your parents in the Lord,' The qualifi-

cation of cbedience is opposed to idleness, selfishness,
and luxuricus ease. Certainly obey your heart's
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instinftg...and find your life mission in service
“ . for others. With 'three older sisters at home' you need
have no compunctions about Teaving your parents.
In contrast to this encouragement of independence, the editor gave the
following respohsé in reply to the second query:
Your place is at home. Your work and mission are there.
God can accept no service which is self-imposed while
positive duties are neglected. I am sorry your father's
tastes and yours do not agree about music; but you owe
the cultivation of your talent to his money and should
certainly humour his fancies.39
In the 1840s, Victorian middle-class adolescent girls were advised
that they must be content to be "inferior to men." If they were to be
considered properly brought up young ladies, they would accept both the
Timited confines of domesticity, and a very narrow range of public self-
expression. If they were to achieve gentility, they should never be gain-
fully employed, or indeed, experience any necessity for independence. If
they needed to seek work, they were considered unfortunate; if they wished
to seek work or independence for its own sake, they were considered out-
landish. If'they Were seen to step beydnd the intellectual boundaries of
accomplished young ladyhood, they risked, being labelled "strong-minded."
By" the 1890s, middle-class girls could pursue study that wasxboth
serious, and directed towards the achievement of externally imposed goals.
Some voices of course continued .to condemn the education of middle-class
girls but by the nineties, a middle-class family would not have been
perceived as eccentric if it provided a sound education for its daughters.
. On leaving school, a middle-class girl could even take up employment.

Again, while there we;e those who continued to belieye that girls should

not work before marriage unless it was ecqnohica]]y imperative that they

J
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qo S0, emp1oymeﬁt before matriage had, at least, become respectable.:
Moderate if not conserVative voices assﬁred the Tate-Victerian girl that
it was acceptable for her to ride a bicycle, to play lawn-tennis, and
even to get to know the.young men whom she might meet at her place of work.

Yet, amid all the many undeniable changes that took p]aée in
attitudes towards the behaviour of middle-class girls énd young women,

. the values of Victorianfemininity continued in fu{T force. In a magazine
that informed young women about opportunities in medicine, journalism and
other masculine professions, the reader would still encounter statements
Tike. this:

Girls should be Tike daisies--nice and white, with
orion e wnerever they are 0 © i meking the sround
In the most modern and pioneering of the new gir]Q' schoolss girls who
won prizes for excellence in Latin or Mathematics would be given books

41

Jike The Romance of Woman's Influence,  books that extolled the virtues

of feminine self—sacrifice rather than of goal-directed achievement.
{f“Pnevai1ing views about the socialization that was appropriate for middle-
class girls, indee&, adapted themselves to changing circumstances, but few
voices raised any sustained challenge to the Victorian conception of male
and female roles. Eyen at the end of the century, most people, including
those involved in tﬁe education of middle-class girls, would have agreedl
with the writer who exhorted girls tc remember that "influence is woman's

‘work'":

Let each fill their separate sphere of usefulness, and

there need be no detraction of worth on either part; r
but interfere, or tread one on the other's ground, and

we have the result in a feminine man, or a masculine

woman; either, or both, of which is an aversion tc both
sexes.
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CHAPTER VII , ..

-

EARLY-VICTORIAN GIRLHOOD EXPERIENCE

In this chapter and the two that f0116w, we tu;h from a genéra]
ana]yéis of.Victqnﬁantn%ddle-c]ass gif]hood to an account of the girlhoed :
experienées of ihdividua1 Victorian women. In this chapter it is the
early-Victorian period with which we will Be,coﬁeerned. “The women
Selected for inclusion here were all born between 1819 and 1834. During

their girlhoods, the ideals of femininity, and the specific advice about .

. child-rearing that have been discussed in the'preceding chanters were in

their early stages of dev?10pment. The idealization of feminine girl-
_hooa had begun to have an influence’, and concreté advice about the
rearing of their daughters would have been available to the parents of
these women, -But any woman born before 1835 would have reacheq.maturity
well before she could hﬁve been influenced in-girlhood by the changes

in opportﬁnities for middle;ﬁlass gif]s, and in ideas about them, that
characterised the last decades of the century. .

The five wormen whose lives are the focus of this chapter came from
diverse 'social backgrounds, and were of diverse temperaments.. Three of
them.- F]orence'Njghtinga1e, Emi]& Shore and Anne Jemimq Clough - came
from affluent, wé??iconnected fam%]ies. Florence Nigh;ingale, born in _
11820, became famousﬂin adulthood as the chief architect of the modern ’
'nursing'profession._ Her painful childhood i]iustrates'both the opportunities
that were available to an intel]igent,'ambitious, e_ar]y—\a’jctori_an girl and
% the constraints that femininity could impose. Eéi y Shore's whole life was A

her girlhood--born in 1819, she died of tuberculosis in 1839. Like Florence
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Nightingale, EmiTx_Shore was uhusua11y inte]ligbné, and 1ike her too
she received an exceilent home education. But in ;ontrast to NightingaTe,
she experienced little conflict between her inte11ectua1 ambitions and

the values of femininity. Anne Jemima Clough, born in 1820, was the

first'Prjncipa1 of Newnham College.” The sisE%‘ of the poet Arthur

Hugh Clough, she was cimilar to.him in temperament. Their experiences in .

cﬁfldhood'and yduth)i11ustnéte the contrastin% effects that a commitment
to duty rooted in evangelical Cnristianity,coﬁ1d have on ‘a female and a
male from the same family. . e
The two other women, Frances-Mary Buss, borﬁ in 1827, and Maryl
Anne Hearne, born in 1834, both came fromi;hch less affluent families
than Nightingdle, Shore or Clough. frances Buss Qas the founder of the
North London Collegiate School and the Caﬁgen School for Girls. aMary

N
Anne Hearne had a career as a minor writer of advice literature, and was

editor of the Sunday School Times. The girthood experiences of Buss and

Hearne illustrate the prob1qms ‘faced by early-Victorian girls from house-
holds so modest that the ideal of sheltered femininity was'never~a pos-

»
sibility for them.

What form do the Chinese feet assume when denied their
proper development? If the young girls of the 'higher
classes'...were to speak, and say what are their - %

thoughts employed upon . thqir thoughts which alone are

free, what would they say?’

That passionate protest against the constraints téabhich sarly- -
Victorian gifls,and young}gomen of the middle and upper classes were
subjected was written by Florence.Nightingale. She was already in her
eaf]y thirties when she wrote "Cassandra", the essay from which the
guotation is taken, but her status was still that gf a girl;‘§he was

“

e ff
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still restricted by the demands of her family, still "chained to thefl
bronze pedestal",2 as she ggrse1f put it. For Florence Nightingale,
the family and its demands were a pernicious forces sapping her strength,

time and talents: .
The family uses people, not for what they are, nor
for what they are intended to be, but for what it wants
them for--its own uses....If it wants someone to Sit
in the drawing-room, that someone is supplied by the

~ family, though that member may be destined for science,
or for education, or for active superintendence by God,
i.e. by the gifts within.3

Florence Nightingale was not a typical middle-class woman; her
personality -was extraordinary, as were her achievements and her family
background. But the conflicts between the conception of feminine duty

that custom and her family imposed ondher, and her own ambitions and

desires, were similar to those experienced by many othgr upper and middle-

class women who came to maturity in the eafly:Victorian_period. Victorian
"female adolescents of the hhigher classes" were shaped both by the
confemporary conéeption—of femininity, and by the constrainis and op-
portunit{es afforded by their social status. For some, the process of

growth was untroubled, the girl passing from,childh into womanhood with

little conflict. For others, the passage was stormy,

With Florence Nightingale herself, the confijcts she Experienced

in adolescence and.young womanhood stemmed from her early ¢hildhood. Born '

in 1820, iﬁto a rich, well-connected family, Florence, and “ger elder sister
Paglhenope, (born in 1819) had~pargnts whose own persona]&ties contained
unresolved conflicts. Both William and Fanny Nightingale came from back-
grounds thatyvalued the Tife of pleasure tHat money and good connections

provided, but at the same time, they were products of that upper-class
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English tradition that placed a great value og duty and sériousness_.4
From early childhood, the Nightingale sisters were présented Qith both
models of behav1our simultaneously; the fam11y led a life of 1e1sure and
ostentation, but at the same time, the ch11dren were raised in a moral
atmosphere calcu1ated to deve]op a carefu] conscience. They were, for
example, given the sort of evangelical reading matter- designed to induce
both a sense of duty and a sense of guilt.5 For Florence, it was the
earnestness of the Nightingale heritage that had the most influence in
shaping her character. !
The Nightinga]e’s wealth meant that Florence and her sister were
raised jn the formal style appropriate to their class. While both mother
and father were concerned and careful parents, the day-to-day care of the
children was left in the hands of nursemaids and governesse:é.6 The
N1ght1nga1es did 11ve in the country--they had two sizable country estates
--s0 that, the girls, in chiidhood, enjoyed plenty of, v1gorous outdoor”
play; théy freely explored the gardens, rode ponies, and kept a succession.
of pets. ' | |
'The interpersonal difficulties that beﬁgi the Nightingale family and
affected all of its members throughout their lives, were established early.
Parthenope and Florence were the only two children in the family. Both
'gir1s were 1ntelligent_and attractive, but even as little girls, Parthe,
‘ the elder, was less energetic and less assertive than‘her sister,'and her
jealousy of Florenqe manifestedlitself early in their lives. Thus, while

7

the sisters were close; it was a closeness filled with tension. The

pattern of the giris' attachments to their two parents was also established

early in life. Florence, even as a small child, was intelligent and f5
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strong-willed, but she was also se]f-consgious and acufe1y sensitive.
Fanny Nightingale found Parthe, the more ordinary of her two daughters,
the easiest to understand, and she was always closest to her.8 Florence,
in-return, never felt easy with her mother; she established close attach- ,
,ments_go'other adult women--to her governess and to a favourite aunt——bg}____,/f’/F*H“
with her mother she was constrained. But while her relationship with her
mother was, from early chi]dhbod, a difficult one, she was, in contrast,

. her fatheris favorite.
The divisions within the family became clearly evident in 1832
when William Nightingale, himself a serious private scholar, decided to
devote his energies to his daughters' education. Although the~Nightinga1es
'\ continﬁed to_eﬁploy a governess to teach the girls music and drawing, t
their mainl1essons came froqﬁ;heir Tatﬁer. His program of study included
Greek, Latjn, German, French, Ita]ian, history and philosophy; the g}rls
were requ{red to spend several hours a day at their lessons. The rigorous
tegimé suited Florence, but it did not suit Parthenope, and as a résult,
Florence becamé her father's "comeanion in the Tibrary" while Parthenope
became her mother's “companion in the drawing-room".10
With an education as riéorous as that of any young man, one might
suppose that Florence escaped the conflicts between feminine and
masculine values. Nevertheless, Florence encountered oppbsition from all
the'members of her 1mmediatg family over her desire to pursue her
1nté11ectua1 development. By her late teens, Florence became seriously
interested in the’study of mathematics,'ang by the time she was. twenty, P

" \
her wish to pursue this interest in an organized fashion led to a painful
. v _

~conflict with her parents. What she wished for was a mathematics tutor.

o~ e |
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Her‘mother who had for some years been fearful and resentful of
Florence's se:}busness of mind, was very much opposed; Florence's
“destﬁﬁy was to marryif she said, "and what use were matﬁematics to a
» married woman?" Even her father, as it‘éﬁrned out, was opposed. Although
he had taught her the classical languages, subjects of study that were
generally considered to be unfeminine, he had not included the serious
study of mathematics, and also did not encourage Florence's wishes in
this case. Except for a brief interiude, when lessons were arranged
by her favorite aunt, Florence had to study mathematics unaided, making
time for her exploration of the subject in the early hours of the morning
or Jate at m‘ght.H

Florence's conflicts with her family over mafhematics were part of a
larger conflict over what she wished to do with her 1ife. From her late
teens, when she came out into Society, Florence foynd herself torn between
two opposing possibilities. On the one-hand, she did participate |
successfully and even with enjoyment in the social engageménts that were
part of uppe?-c]ass life, attending balls and parties and travelling

abroadez

On the other hand, her inner Tife was one of turmoil. The con- A
ception of duty inherent in evangelical religion was the strongest

acknowiedged force. Never completely admitted was a.driving sense of

personal ambitioﬁ. Florence felt a compelling wish to serve qu, and in

fact, before her seventeenth birthday, éhe had received whqt she believed—
to be a "Call”: "On February 7, 1837, God spbke éo me and called meoto

His sérvice."]3

Many years were to pass before Florence found a suitéb]é putiet for

her desire for useful work. Outwardly, she had conflicts with her family,
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even in her early twenties, WHen she became too zealous over visiting the
poor in the cottages surrounding one of the family estates. While such
agtivity was considered prope% for a young woman in her position, the
work was never suppésed to take precedence,ovef one's duty to one's fami]y.]4
Both her mother anq her sister.comp1a{ned; as they were to do for many
years,-that Florence neglected per primary duty to the family to engage inL
other matters. Inwardly, Florence suffered great pain over what she saw
as her own shortcomings. She was especia]}y ashamed of h;; tenﬁency to
day-dream, a wéakness she saw as peculiarly feminine; she speaks of that
"perpetual day-dreaming, which is so dangerous®, and-says "it is the want
of interest in our life which produces it; by filling up that want of
interest in our Tife we can alone remeu:iy-‘it“."l5

Florence Nightingale's adolescence and young womanhood can, with-
out exaggeration, be characterised as tormented, with much of ‘the torment
being directly attributable to conflicts between her own'aTEitious drive
and conception of duty, and the notiony of femininity adhergd to by her
family and by society. She did not suicceed in,"filling up the want of
interest" in_her life until she was over thirty, when her family finally
agreed fo Tet her take up nursing. In the 1850s, Nightingale became a
national heroine because of her work in the Crimean War; éfter the war,
she besaqé a tire1ess and formidab1é worker in the cause of public heaith.
As Sﬁéx;chieved&%%me and the satisfactions that Eame from achievemenf, she
put the torments of her ybuth‘behind her. She atﬂ?'ﬁut aside her early
concern with the plight of midd}e and upper-ciass women. As she became a
powerful, much respected figure,Nightéﬁﬁgﬁzﬁdeveloped a.mistrust of other

women, and she gave only half-hearted support to the nascent Women's Move-

ment. Having found her own private solution to the conflict between

r
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~she continued to make regular and lengthy entries until her death in 1839.
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femininity and ambitfon, she closed her mind to the general nature of

the prob]em.16 ’ ' ‘ .

_The demands of femininity caused Florence Nightingale acute psychic

~pain in adolescence and young womanhocd; on Emily Shore, in contrast. they

did not weigh heavily. Emily was born in 1819, the eldest child of a
Church of England clergyman who, although well-connected, did not rise
in the Church because of his religious doul:nts.17 The Shores lived in.

Bedfordshire, the household containing not only the father, mother,lfive

children and several servants, but also a series of young male pupils whom .

Thomas Shore educated as a way of -adding to his income. There could be
five or six such boys in the household at any one t1'me.]8

In 1830, when she was eleven, Emily began keeping a journal in which

From this extensive, detailed record we are able to gain direct knowledge
of her intellectual and creative development, of her emotional 11fé, and
of her perceptions of her owﬁ family and of the social context in which she
lived. During her chi]dhood and early adolescence, the main insights that
the diary provides are into Emi]y's‘inte11ectua1 and creative development.
She was educdted exclusively at home,-no governess ever being emp]oyed.20
In Emily's case, her main teacher was her father, and perhaps because of
this, and because "she had her lessons in company with her brother closest
in age, she received an education that, accerding to the standards of the
day, could be considered masculine in content as well as in thoroughness.
Before she was thirteen, Emi]y learned Latin and Greek; she read
voluminously, and widely, being {nterested in everything from 1iterature

to economics. Her most consuming intellectual interests in childhood were

19
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* geology, bofany and zoology.. Even as a young Ehild, she had the sciéntist's
precjse mind, and Tove of categorization. She spent much of her time R
out-of-doors, observing and collecting plants and animals, and making
careful written records of what she saw.2] A
'Her diary does not_indiéate that she was considered to be a tomboy,
or that her interests were too mascu]ine, and it is e#ident that, as a °
child, Emily did not feel that any éctivities were closed to he;veither
because of her sex, or because of her age. She read and commented on

-4
learned articles in the Quarterly Review; she consulted the Boy's Own Book22

for information about what to do for a sick pet lark; she regarded the
family cook as a "great coward" because she was "afraid even of slugs,

. . 2
snails and mice"; 3

Emily herself prepared stuffed specimens of birds and
: . \-.\\_‘
animals,- She also had mechanical dexterity; she constructed a home tele-
scope, and when she was on]y eleven years old, she made an elaborate paste-
board mode1 of a steam packet on which the family travelled during her
f1rst sea-side h011day: -_/,J
;

I made it very correct and furnished and painted all the

cabins, even to the staircases. I also rigged it and

put the rudder and boat to it, w1th the paddles, seats,

railings and flags.24

A1l of these activities received full support from her family and

there is no indication that they were thought to be in any way unsuitable.
The Shores knew that their eldest daughEEr was unusually talented, but they
did not régard‘encouraging,her interests, during her childhood, as in any
way jeopardizing her development as a girl. And, in fact, Emily also
learned the feminine skills appropriate to a girl of her social class, and
appears to have enjoyed them: each day, in addition to her other lessons, .

25

she did needlework, She also helped.wifh the amusement and instruction

-
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of her younger sisteks and brothers, even before she reached adolescence,
and she also was involyed, before she was twelve, in the k%nd of
charitable activity that was considered suitable for the young daughter
of a comfortably off Church of England clergyman.26

Emily Shore's diary provides evidence of the way in which an 1nte1;
1199ntear1y—Victorian girl could, as a child, simply ignore both her age
and her sex, in developing a perspective on the world in which she lived.
For gxamp]e, the description she wrote of the social structure of her own
Bedfordshire village could have been composed by a geﬁtleman of fifty,
rather than by an eTeven;year-oId Q?YD:

The principal persons in Potton, besides papa and

Mr. Whittingham, the Vicar, are Mr. Keal and Mr.

Moore, surgeons; Mr. Youd, a wool merchant; and Mr.

Smith, ayrich farmer.2’
Emily thoroughly understood the social system of which she was a part,
from the perspective of the aduit males who dominated it. Her idenfifi—
cation with their ﬁoéition was so complete that, as a little girl, she
seemed oblivious to the fact that her own position, as a female, would be
a different one. It was for this reason that she cod]d, for example,
dpve]og an interest in Cambridge after she made a visit there in 1832,
when she was twelve. She asked her father to explain ‘the workings of the
University to her, and in her diary she describes, in minute detail, the
College system, the examinations for degrees, and the Uﬁiversity.system of
_government, all the‘while seemingly oblivious to the fact that, as a girl,
she would never be able to attend Cambridge herse1f.28

A girl can adapt to the disabilities related to her sex during child-

hood simply by ignoring them, as Emily Shore did. In most cases such a

strategy becomes more difficult to sustain in adolescence. In Emily's case,
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however, it continued to be possible. For her, ado]escﬁﬁéﬁ brought with
it no sharp break; as a child she had been educated exciusively at home,
and this continued to be the case during her teen years. Her studies
simply became more complex and exacting as she grew older. The routine
of her life was established when she was thirteen, and it continued
throughout her teen years:

I rise as soon as I can wake, which is usually as
late as half-past seven, and employ myself in doing
my Greek and Latin, and learning whatever I have to
get by heart. After breakfast I feed the birds with
breadcrumbs., and from about that time till twelve
o'clock I am usually employed in aching the children
[:her younger brothers and sisters’) and in some of my.
own lessons.
After an interval for dinner, Emily then usually read aloud to her mother
and did needlework. In the mid-afterncon, she would take a walk. Then,
she and her brother Richard would “fihish our Greek and Latin for papa",
and after tea, they would have their daily lesson with him.2?
T In addition to her formal lessons, Emily continued with the self- -
education she had begun in childhood. Her interests continued to be more:
characteristically masculine than feminine. For instance, at sixteen, she
recorded a consuming interest in manufacturing:
I Tong exceedingly to become thoroughly acquainted with
every manufacture in England. I read carefully every
account of any one which I can light upon, and I am much
interested by those given by Babbage in his Economy of
Manufactures; but alas, we have very few books on this
subject, and I doubt whether many exist.30

That her parents did not object to, but in fact encouraged, these interests,

is indicated by the fact that Babbage's Economy of Manufactures had been a
present they had given her for her thirteenth birthday.3]

Emily realized she was a learned girl.” By early adolescence she also

b
ol
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knew how the typical young lady of the day was thought to behave, ang she
was anxious to avoid all traces of ;uch behaviour herself. For example, -an
entry in her diary made in 1834 about drawing reflects her desire to avoid

the usual young ladies' style: "I cannot bear what the Quarterly Journal of

Education calls the neat samplar-like style practised by so many young
1ad1‘es."32

Reading in the periodicals to which the Shore family subscribed also
influenced Emily's views of young ladies' boarding schools. In 1833, she
recorded in her diary information she had gathered on the evils'of "tight

lacing", and on the connection between that bad habit and the boarding

school:

The Penny Magazine...contained a highly interesting
and valuable article on the horrible...effect of tight-"
lacing and want of exercise. Theé whole body is diseased,
every function depraved by this fatal practice.

- Boarding-schools are nurseries of iilness; few girls come
from them in health; and in one in particular, E] who had
been there two years were more or less crooked.

Living a rqutive]y isolated life, within the shelter of a loving
and supportive family, Emily could, in her mid teens, manage to be both a
young lady herself, and at the same time avoid any identification with the

stereotypes of the early-Victorian "Miss“. Although her comments are not

-free of that self-righteousness and priggishness that characterised many

“intelligent niﬁeteenth and twentieth-century adolescents, still, the

distance that she was able to maintain between her own situation as a
middie-class girl and the supposed characteristics of girlhood that were
foreign to her nature, gave her the freedom to develop her personality in

a strong and positive fash1on

At fourteen Emily did have a brief encounter with the more usuaI
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pursuits of early-Victorian young ladies when she was sent to relatives in
the North 6f England to have lessons in French and dancing. During her
stay there, she recorded a good-humoured conversation shg had with one
of the yéung ladies of the household about proper behaviour at ﬁaﬁces.
Informed that one did not talk about either science or natural hisfory,.
Emily replied:

How horrid! How can you 1ike it? whét a very greét

waste of your time, when you ought to be learning and

improving your mind, to go to balls and talk nothing

but nonsense. : -

On her return from Rutland ' Emily resumed her home activities:
stdeinﬁ, having lessons from hgr father, teaching and reading to her younger
sisfers and brothers, spending time reading and doing needlework with her
mother. But a fever she had contracted while vfsiting her cousins marked
the beqinning of the consumption that was to take her 1ife before she was
twenty, and the illness, in gradua1~5tages, altered the course of her life.
" Her mid and late adolescent years were dominated by .a growing awafeness of

her approaching death.

Despite this shadow over her last four years, Emily's vitality, her

curiosity about life, and her good humour did not diminish. Both the illness

and her increaéing maturity did, however, cause her thought to become
deeper, more tinged with emotion, and less exclusively cerebfa]. For the
first time in her life, she turned seriously to religion, as she strugg]éd
with the inevitable despondency of disease. In July, 1836, she first
recorded her response to her iliness: |

I prayed earnestly for submission to the Divine wili,

and that I might be .prepared for death; I made up my

mind that I was to be the victim of consumptien.
A few months later, she was even more despondent, and wrote that she believed

/\/‘\
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God had caused her illness because she had been too "attached to the world

and estranged from heaven":

Has Hé not chastised me by withdraw{ng me from those
things which chiefly formed the delight of my 1life?

S

- She went on tb reflect on what she perceived to be the weaknesses of her
nature, expressing a self-doubt and self-hate that were unusual with her:

There 1s'compléte1y a world wi{;in me, unknown,

unexpiored, by any but myself. I see well that my

feelings, my-qualities, my character, are under-

stood by no one else. I am not what I am supposed

to be; I am liked and loved far more than I

deserve. I hate--yes, I truly hate myself; for I

see the depths “of sin within me, which are hidden

from all other eyes.35

. Emily managed to recover from this despondency, and adjust to the
limits that her illness imposed on her. Her interest in learning continued
right up until her death in December, 1838, a]though-in the final years,
she wés.more interested in Titerature than she had ever been before, and
in what it;had to say about the emotions and about human relationships.
. Her own relationships became increasingly important fo her, both' those with
her family and with friends she made'outsfhe'the‘home. She made two -intense
friehdships with young women, and she even had a brief romanbe, which was
put asidé, on the advice of her family, because of her illness.
Emily Shore's intelligence, courage and vitality, transcend the

category‘of sex. But her sex, like her social class, did shape her
" experience and her relationships to her parents, her sisters and brothers
and her friends. Unlike Florence Nightingale, Emily adjusted to the Timits
inherent in the early-Victorian female role. 1In sharp contrast to Florence

Nightingale, she registered no complaints about having to spend time in the

drawing room.  She even accepted that it was necessary for her to learn to
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dance, and to become an'"aceompiished“ young lady. She took serious]y her |
pos1£;on as older sister, willingly teaching the younger ch11dren, and "} '
'.amu51ng them. The contrast between the two c0u1d have arisen from differénces
_in their own temperaménts, and in the temperqmenf of other members of their
respective famijié@. -Perhaps, as well, the gre .FaffIUence of the Night;
ingale family, cohpare& to the solid, but re]éti ely moéggz\nomfort of the
Shorehousehdld, increased.the irksomeness of the social &ehands made on its
daughters. The contrast between the twd’womenkpou1d also have arisen froﬁ
the fact that the nathre of fheir ambition differed. Nightingale w;;héd to

&

strive for achidvement in the public world"Emi1y Shore -had no such ambitions,

.

and probab1y would not have deve]oped them -Had she ]{ved,'she would .

'probably have become a writer--even before her early death, she had ach1eved

her first publ/cat1on——and profess1ona1 writing was one of the few iptel- -

1ectua1 occupat1ons a middle-class woman could pursue, in the early ‘and mid-
. Victorian per1od w1thout violating-the norms of//?;ropr1ate feminine

behaviour.

‘The g1r1hood of Anne Jemima Clough' who'was born in 1820, provides

//ﬂ'both cofttrasts and s1m11ar1t1es to thosego gale or Shore. A major

onstrast is that, while Anne was born into an a flufﬁt family, its wealth . N

| —{
' ‘was md?e precarious than that of the N1ght1nga1ej*::%}he Shores. Anne' s ’

/

father was a Liverpool cotton merchant, and vwhen business failed, in

1841, Anne hadL:o %gjust to the effects of downward mobility, just as she

y

'Was Gh\the thresh37e of young womanhood 'In temperament, Anne Clough, like

K
&

Florence- N1ght1nga1e, suffered considerable psgph1c pa1n dur1ng adolescence,
but her strugg1es were 1nward, and rarely 0pen y expressed "Like Florence

N1ght1nga1e, Anne Clough too was strongiy 1pf1uenced\?y\evangélicaﬁ

)

N
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Christianity. In intellectual ipteres%s, she provides a contrast to both
Shore and Nightingale; wh%1e intelligent and conscientious, she did not
bqssess their spontanegzs love of 1earn{ng.

.?_Mbst of the-firsi sixteen years of Anne's 1ife were spent, not in
England, but in‘Char1eston,.South Carolina, where James Clough moved, for
business reasons, in 18223 During her earliest years in Charleston, Anne

“and her three Brothers formed an %so1ated, inward-looking group, of_which
their mother formed the centre. Mrs.lC1ough was determined that her~chi1d-
ren would ‘remain English, andrnot be contaminateq by what she perceived
as the vulgarity of American mores, and she kept them as separate as she
couldmfrom Cﬁg;ieston society. The family employed an ample staff of

- servants, but Mrs. Clough attended to the, children's lessons herself, and

oversaw their upbringfng. Their father's importance in their lives was

36 o

limited, since he was away for long periods at a time. .

_ 'A]fhough Anne had the company ef her thréé brothers in chi]dhoad,
the differénde between the two sexes was‘early underiined for her, because
the boys were a1l sent "home" to England to Eiucated well before they'
reached_ their)teens-.',' Anne, however, was never sent to school, either in
Charleston, oy in England. During Anne's 1ate; chi1dh66d years, gnd'in
her early adolescence, gt was she'and her mother who formed a unit, a unit

37 ; .
But although Anne and her

separate from ‘that of the males of the family.
mother found themselives tied to each other, held together by a bond that
extended well into Anne's adulthood, when sﬁe became the'maiden daughter
and mainstay of annvalid widowed mother, the relationship between mother
and daughter was not an easy one. " Anne was never herf:other‘s favorite

child; that place was reserved for Arthur, the eldest son, who had been

—

o p
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born in 1819." Even as a child, he occupied a special, privileged place in .

*the fam1]y ' ) |

. Anne began to keep a lzabﬁgr diary when she Wag nineteen, but for -
several years-heiqre that, she had kept some record of.her exﬁeriences.38
Three concerns stand out from this written record of hef adolescence and
young womanhood. Anne was, first of all, preoccupied with religious
qu?stiong, and with-moraT ﬁhoicé; second1y; during these years, ;#e wWas
confronted with the stirrings_of sexugl--and fomantic feelings; finally,
she was concerned with how she could best emp]ﬁy her time. Oftén, throﬁgh- '
ﬁut hér.ado]escence, these concerns were in conflict with one anothe;.

" She Qas twelve yéars old when, as she put it, "religion took a_deep

hold on my mind. w39 .

- The C10ughs were members of the Church of England
and in Charleston they attended one of the city's fashionable Epwscopa11an
churchesc;;hut at twelve, Anne began to attend Revival meet1ngs, where she
experienced religious observance in a more intense and_qmgifonal atmosphere
than that.of well-bred Episéopa]ianism. This intensity soon came to
characterize her religious commitment, as this entry from her diary
. suggests:

I have not felt so well in mind, so much more

tender-hearted and softened for ages as .on Sunday.

For a long time I have.felt 1ike ice at my prayers .

and everything else, but now my heart has been

" thawed. I could real]y believe and felt yesterday

that God was my Fathes:.

That entry was written at a time when she felt satisfied with her
inner state. More often, she was dissatisfied with herself. She worried
that her inner feelings were unworthy, and, in the privacy of her journal,
she analysed her failings, and her attempts to remedy them. Many of her

worries about her spiritual state were connected with her feelings df
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inadequacy as a female. For Anne, fhe Victorian ideal of_feminjnity
presented itself as a combe11ing model for behaviour, a model to which,
more often théﬁ not, she felt she failed to conform. Anne strove to be
calm, gentle and self-effacing, but she oféen'be1ieved herself to be by
nature aggressive and uncontroiied:

The worst thing that has grown in me is a sort of wiid,
boastful feeling, which would iead me to give way to a

great deal of wildness if I had the opportunity and :
did:not try to keep myself in. Yes, I am sure it would ~
lead to a great deal of wickedness....

e was “wanting in quietness and gentleness", she felt, and in patience

towards other family members, especially towards her mother.4]

As early as fifteen, when she was living in Char]eéton, feelings that
she saw as conflicting with her religious and moral nature began to pre-
occupy her. She began to have romantic fantasies, and to think about
the Egssibi]ities that might await her as an adult woman.. After a trip
~ she took at fifteen, she said:

It seemed as if a great change had come over me, through
the excitement gf so much travelling and change and
getting acqﬂaﬁhzed with so many new people; in fact, being
grown up. Girls of fifteen married in Charleston, and I
was nearly fifteen.42

Her romantic inclinations flowered in her mid teens. As a friend-from her

Charleston days put it, in a letter she wrote to Anne in 1838:
"I think you are the most romantic damsel I ever knew.
Here is nearly a whole page of your last letter
-occupied with the beautiful theory of shutting your
.affections in an impregnable castle, which I suppose
is never to be stormed, but to open its gates and
surrender at discretion when the right cavalieg_
appears...."43 '

Her romantic feelings caused her such guilt and anxiety that she

~

even, at one point, put aside the poetr} of Byron because of the emotions

. 7
v
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it aroused. But when she actually came into contact with men, she felt

shy and awkward. In the late 18305; when the Choughs were still sufficiently
wel] established both socially and financially so that. Anne had oppor-

‘ ~tunities for meeting young men, she found that she did not know what to

say to them: . f/(_\\\

I cannot talk the common flirging slang Or nonsense.... |
[ do not like to speak about books, and so I seldom find
a subject.45

By April, 1841, she felt Tike a failure in relation to men, and this

increased her shyness:

My winter's going out is ended. I believe I have found
out that I am not at all to suit the general taste.
Scarcely anybody ever thinks of dancing with me twice;
~  in short, I am considerably stupid, I never can find much
to say. I think I am growing shyer; I do ﬁot like to
talk to gentlemen, I always feel bothered.46

repressed her romantic thoughts. In any case, such references no longer

appear in her jou
If romance was no\'possib1e, woék was, and in her late adolescence,

Anne attemptéd to represg her “bad thoﬁghts" and control what she saw as

%7 The kind of work she ¥ought,

a tendency to "indolence" through hard work.
and her thoughts about that work, poignantly illustrate the di]emﬁas

faced by a young middle-class.girl in .the early-Victorian period. Anne's
'1ife, during these years, had no well-defined outward form. She did not
attend school and, bf course, the avenue of paid eﬁp]oyment was not open

to her. Thus, shg had to shape her 1ife herself, and she attempted to do

S0 bpth through outward service to the community, and through private study.

" Outward service began early in 1837, soon after the family had

settled in.Ligerpool, when Anne began teaching in a school for working-class
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chjldren.; Her positionlas a junior Lady Bountiful provides. an example
of the way in which a middle-class gir]'s social superiority’@ﬁﬂfa modifj
the iack of status connected with being young and femaTé. Hheﬁ.Anne began this
work , she was not quite seventeen, and very shy. The experience of
becoming a figure of authority to a grdup of podr children, and to their
ﬁarents as well, was a mixed one. She entered into the work with a sense
that it was both worthy and expected of her, and she gained in maturity from
doing it, élthough there were aséécts that she found especially difficult.
She did nbt, for example, enjoy visiting the children's parents, and only
did so because others did it. But she did 1ike the sense of self-worth she
received from the children's approval:
The children know me, and speak my name. This wa§
delicious to me and worth more than a thousand praises.
This was one of my grandest days; it was almost too
much for me .48 ‘
Teaching the children of the pagr and visiting their households
aroused an awareness of social inequities {n the young Anne Ciough:
There is fierce indignation in my heart at all the
sufferings of the poor, and at the wrongs and oppression
too, I may say.
But when it came to working for deep-going sociai remedies, Anne found
herself confronted by the limitations of her sex. While it was appropriate
and acceptable for her to teéch working-cléés children, énd visit the
houses of the poor, she could not go beyond.this traditional feminine
;fo]e of noblesse qbliée. Even as a girl of seventeen, Anne realised that
;more thoroughgoing remedies were needed if the injustices of society were

to be removed: P

If I were a man, 1 would not work for riches, to make
myself a name or to leave 2 wealthy family behind me.

-
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No, I think I would work for my country, and make its
people my heirs. :

The refrain, "If I were a man" occurs frequently in Anne Clough's adolescent
~Jjournal. She felt the stirrings of ambition, but was thwarted by the fact
that there seemed to be no legitimate outlet for such feelings:

I have a lofty ambition. I sometimes fancy I shall do
great things but will it not all come to nothing? Yet

. I should 1ike never to be forgotten, to do something
great for my country which would make my name live
forever. But I am only a woman.30

If public activities more extensive than Lady Bountiful philanthropy
were not open to hér, learning was, and during these years, in addition to
her good works, Anne é]so'stroﬁe to déve1op self-discipline through private
study. While she did enjoy such study, her chief reason for embarking on

Tearning was to achieve a satisfactory spiritual state. She set up a

formidable schedule for herself:

This month I want to do over one book of Euclid, as

far as the 80th page in the Greek grammar, translate
book II of Virgil from the German, read 2nd and 3rd

volumes of Milman's History of the Jews, Milton over
again, and the second volume of Wordsworth. Working
hard at these things may perhaps be of no particular
use to me so far as knowing these things goes, but I
‘can at least hope to acquire industrious .habits and

strength of mind, which I lack terribly.5]

A girl could set herself such a schedule, but the psychological barriers
to carrying out ihe program were great. Only a natural scholar with a
spontaneous love of learning--only someone 1ike Emily Shore;-would find |
it easy to keep to such a se]f—imposeg schedule. Anne continually scoldéd
herself for not working hard enough. In May, 1840, she.wrote:

Up at 6--not early enough. Euclid andJEerman: no

time for Arnold's Sermons....Very lazy; want of
sharpness. .. 42
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What would Tead a yobng woman of twenty, who had no fixed occupation, and
who 1ived in a holisehold with several seryants, to feel guilty be&guse she
did not rise until six in the morning? Only a belief that thw:,fﬁ%at
great ocean of wealth", was slipping away, and that it was her dﬁty to
fi11 it worthily. But éizaough Anne often felt that no amount of work
would be adequate, at otﬁer times the work itseif seeméd pointless to

her:

I am beginning to grow tired of study. I think I
might as well take my pleasure and be lazy if I like.,
I do nobody any harm, amd if ] were to be industrious,
should 1 do anyone any good?® -
Soon after she wrote that entry, the conflict between Anne's sense
of duty, and the fact that sﬁe had no fixed goal towards which to direct

it, was solved for her. In 1841, when James Clough's business faileds

Anne's 1ife as a sheMered young lady came abruptly to an end.54 The

1mmed%ate effect of the father's business. failure was a move to a smaller
house, with fewer serva;£§<j’§educed to a minimal amount of domestic help,
Anne and her mother had to undertake much of the household work. For.many
years thereafter, Anne was responsible for her mother. Even before her father
died in 1844, she had, in spite of-the family's uneasiness about their only

d aughter taking on any financial burden, obened a Sm411 school run from the

55

family home. With the death of James Clough, Anne's management of the

household, and her ability to support herself and her mother through
teaching became an absolute necessity. )

Both the conflicts that Anne Clough experienced as a sheltered young
lady, and the responsibilities she was obliged to shoulder after 1841;

provide a poignant contrast to the experiences of her brother Arthur. As

'/——

C
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théy grew up, the two developed a similar religious and moral outlook. The
cohscientious,scrupu]ousness that characterized Anne's personality aiso
. characterized that of Arthur. The differences between them lay not in

their impufses, but in the scope within which they could ‘act upon them,
Anne's field of action, as we have seen, was circumscribed. In contrast,"
Arthur, from the age of ten, was out in the world, testing himself.

Y. _Arthur Hugh Clough attended Rugby School during the initial period
of Thomas Arnold's reforming Headmastership. Arnold's ﬁugby became th;-
model for the new, distinctively Victorian, bub]ic sagfiool, which came to
be seen as the best training ground for producin?/T/ Ey11nity in upper
and middle-class boys. At Arnold's Rugby, masculinity meant moral edrnest-
‘ness, and ability to compete fairly, and the development of a capacity for
leadership. Arnold's goal was to produce "Christian gentlemen.” During
his yearslat Rugby, Arghur Clough thoroughly internalized Arnold's con-
ception’gi\.he Christian gentleman. He excelled as a student, but he
also exemplified Arnold's tdea] of moral leadership. As a senior boy,
he was encouraged by the system to take his responsib11it1e§'very seriously
indeed, perceiving himself as the moral and spiritual gua?dian of the other
boys at the schoo].56 l

Arthur also assumed the role of moral guardian with his younger
. brother George, and wipﬁ_ﬂ}é sister. But there was a decided contrast
between the advice he gave to George, and that which he gave Anne.
Whereas he urged George to take on fhg duties of manhdod,57 he encouraged
Anne to develop a seriousness that would be distinctly feminjne: He did help

her with her studies, but he was always critical should she exhibit any

.tendency to act assertively, or to pose as a learned woman. Anne, fin

LY
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return, was acute]j sensitive to any criticiem from Arthur, especially
criticism about behaviour Arthur saw as overly forward.58

.=Anne's fee]iegs about Arthur reflect many of the qualities of the
ideftlized sister-brother reiatioeship that was analysed in an earlier
chapter. Anne always looked to Arthur.as a guide,.as her connection to
the outside world. She respected and even feared him, and wanted to please
59

him. She also identified closely with him, devoting much thought his

concerns.so. Arthur never had this sort of identification with Anne/ While
he Toved his*sister, and helped her throughout his Tife, it was not an
evenly balanced relationship. She thought much more about him than he

ever did about her. For Arthur, his sister "Annié" was merely a loved part
of the background of his 1ife.

A 1ower-midd1e-c1ass girl, even if she was a member of a loving
family, wou]d never hgye had the opportun1ty to experience either the
"pleasures or ?ﬂe constraints of the role of the sheltered daughter at home.
Fragces Mary Buss, born in 1827 and later founder of the North London Col-
legiate School for Girls, grew up in such a household. Frances's father
was an engraver and i1lustrator, and The family lived in the Mornington
Crescent .section of Camden Town, an area of London that was, dur1ng‘;£at

per1od, ‘an artists' enclave. The household had a 1imited income and few

ser!ﬁnts, and Mrs. Buss not only looked after her/children, but did much of

R / -
~—the housework herself. From an early age, Franc s, the only daughter in

‘ (-\ a family with several brothers, learned and accee}ed the fact that it was she

who was expected to help her mother with the affairs of the house; to help
with the care of the younger children, for example, and to help with the h
cooking.ﬁ]

For the most part, Frances helped willingly, even as a smé]] child.
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/ﬂowever, she also Toved reading, and sometimes she would take her book
\?nd hide under the sofa so that she could read without interruption.
%rance§s biographer records that the mother had considerable sympathy with
her daughter's wish to have time to herself, “kidd]y shutting her eyeé to
those surreptitious studies under the sofa, instead of calling on her only
girl to ;ake her part in amusing the younger chﬂdren...."62
In a household of this sort, the learning of such feminine tasks
as sewing was not merely part of the training that a mother would give to
a daughter as a neéessary part of her upbringing, but‘they also could be
genuinely useful to the family. For instance, before Frances %as ten
years old, she had learned to sew a man's shirt, a valuable sk111 in a \
family with four males. Out of this sharing of housewifely tasks, a strong
bond developed between mother and daughter, a bond that extended through
Frances Buss's adoTescence, and was sustained until her mother’s death.63
Frances's capacity for hard work and self-s erifice grew as she
entered ado]escencéf//ﬁer own formal educatiqp wa minimé]. As a child,

she did attend a littie day school in Camden Town, but her schooldays came'

to an end at fourteen. At that time, Mrs. Buss de jded to:open a school

of her own,_with Frances's.he1p; and at this early agd, the girl began her
1ife Qork. Accordiné t0 her'biégrApher, Frances acceptéa\the need torﬂork
cheerfully, being fully in accord with the family's decision to educate
her brothers, rather than their on]y“daughter:

Like so many other sisters, this girl would watch her
brothers going off to school or college for the studies

in which she--being a giri--could have no share. But,

1ike many a good sister before, and since, she would con-
tentedly put aside her own dreams or desires, doing her
best to he]p\hgg brothers. Such sacrifice was taken simglx
as the highest duty, and thus turned to deepest delight.

N
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In her late teens, Frances was fortunate enough to meet the Honourary ;

Secretary of the Governesses' Benevolent Asdeciation, and before she was

twenty, she had pecome, through his good offices, one of the earliest students

at Queen's College. She attended the College' s “"Lectures for Lad1es‘ for,

some years, earning a diploma by the time she was twenty—three Thes

studies demanded dedicdtion and determination. She worked all day in/

her own school, and then attended classes herself. 66 But the*education

she gained and the contacts that she made enab1ed her to transform the

school she ran with her mother:from the usual “young ladies' establishment

it origind11y was, into the pioneer school it became.

From evidence drawn from Tater periods of her Tife, we know that-___w‘5\

Frances Buss believed that girls should be taught to embody feminine

qualities of self-sacrifice and, at .the same time, be encouraged to

pursue externally measurab]e goa]s In her cwn adolescence, it appears

that she herself achieved a balance between ambition and self-suppression.
Through hard work, and luck, and because her goals suited the needs of the
time, she was able to become more than the obscure ‘teacher or governess

that the great majority of her co mporaries who . were similarly situated

\\

became. Comments she made about her wn\w?rk during her most productive

period indicate that she did not subscribe to the va]ues of V1ctor1an ’ (
femininity in an unreflecting manner.l She saw the d1ff1cu1t1es that cou]d "J

confront the lower-middie-class gir1 or woman; it was because of such

.
. -

difficulties that she had devoted herself ‘to improving their educafion:

As I have grown older, the terrible sufferings of

the women of my own class, for want of good elementary
training, have mpre than ever intensified my earnest
desire to lighten...the misery of women brought up

‘to be married and taken care of', and 1eft alone in
the world destitute.67
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Mary Anne Hearne's household in contfast was so modest that she was
not brought up "to be married and taken care of". She was born in 1834 \
and grew up in a Kentish vi]lage where her father was a small tradesman - 3
who also served as village postmaster. Given the father's occupations,
we can place the family at the lowest Tevels of the Tower middle class.
The Hearne family employed no live-in servants at a11.68 _
Mary Anne was the eldest in a family of five. In her autobiography,
she depicts her childhood as a happy one, although it was never totally ¥
_ a . -
carefree. The mother was at the centre of the children's lives, providing
them with emotidnal and moral training, teaching them to read, and teaching
the three girls of the famif? the skills of housewifery: ' .
Most lessons came from 6ur parenis, chiefly, of course, ’
our mother. .She taught us to sweep and clean, sew and ‘
knit...all the household arts.63
Mary Anne describes. herself as a "rollicking, mischievous child"” with a love
of napure. Like Frances BuSs, she also had a-love of reading. But her
desires to roam the courtryside, or to spend time reading were often
checked by her mother: v oo
The cheery voice of my mother would call me into the
house to amuse my brothers and sisters, or do some
work. Dear Mother! she did not Tike my always having
a book in my hand or pocket, and would have been
better pleased if 1 had been equally fond of the brush
or needle.’0 ’
Even though Mrs. Hearne's determination,to. ensure that Mary Anne would

behave in a feminine way invoived supprés \of parts of her daughter's

character, Mary Anne did not resent her. As was the case with Frances

Buss, this eldest daughter also deve}oped an infense loyalty to her ' o '-ﬁ\j
) - o ’

mother, even as a small child.

The Hearne family were devout'Parficular Baptists, and their
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commitment to this austere, Calvinist %gnm of Protestantism pérmeated‘every N
area of 11fé. The need for God's grace was impressed on the children from
the time they could talk. One of Mary Anne's earliest memories was of
contracting smal]box as a very youn§ child. She remembered her mother
"wringing her hands with tears running down-her cheeks", in'grief for her
. "poor little dying child”. Her mother's grief was as much caused by the
child's spiritual state as by her physical coﬁﬁition: in her delirium, .
Mary Anne had refused the minister's plr'_ayer-'s.TI o - -

 As a devout adult, Mary‘Anne Hearne's intention was to explain
that religiousypelief was not only the céntre of her Tife'during child-

i

Hoodvbui was also’ a great solace. HoﬁeVEr, she was forthribht in her
criticisms of the excessive gld&Mﬁnesq of early—Vict;rian Ca]vin{st Dissent.
It was not negessar}f{she says,that she and her compé:ions should have had
to sing hymns with 1ines‘aﬁout the "everlasting pains" of "a dreadful
Hel1".”% And she recallg;wﬁth‘satisfaction that she and the other children
in the village were able, on occasion, to subvert the.more.sombre aspects-
of the faith in which they were being raised. She describes, for example,
a game that'she and her friends played, in which they pretended to
"baptize" objééts in the river. Mary Anne was the ringleader, climbing
out on a 1imb of a tree qvefhanging the Jater:

I stood upon the extreme edge of the branch and the

boys on the bank, who represented the deacons, passed

the candidates on to me, and with more or less

difficulty, I dipped them, while the other children on

the bank sang Hallelujah./3

Mary Anne's joyous days as a tomboyish giri came to an abrupt end in

her twe]fth year, when her mother eoﬁtraéted tubercu]o%is,.and went into

- a decline that ended in her death. It was Marj Anne, as eidest daughter,

\‘;,}‘ R

N

o A e



!.', : _i‘

\ - 2 C ' - 173 ..

' _ ,
who went.to Londoniwith her mother, and cared for her while she consulted

a specia1ist: . . . - u\h_‘ -

I used to sit and sew in her bedroom, and read to her from
a book ca]led. The Dying Christian'. )

The depth of the child's attachment to her mother is revea]ed in the prayer
she repeated]y uttered ‘
She was so much more to us than our ‘father that again
and again I sobbed out this beseeching petition, 'Oh -
Lord, if .you must have one, please take our father to
heayen, and leaye us our dear mother'.
Mary Anne was, just twelve when her mother died, andfthe death was

got only an emotwona] blow, it brought her own childhood prematurely to

- an end, because she had to become a Tittle mother to the househo1d herse]f

0f course I had‘to leave school. and do the 'house-
. keeping” .and the work of the house;-and I am sure
R that it was done very badly. We were left.very much

' ) to ourselves, and I still think it was a bad time

N

for a girl to pass through....My father often said
that I never had a 9;r1hood, but grew at once from
& child to a woman.

:.'Be1ng robbed of her,g1r]h00d caused her a gens1derab1e amount of bitter-

ness, -and-an 1mportant 1ngred1ent in her sense of hav1ng been wronged
was' a fee11ng that her 1ife was being stunted because of her sex Her
- f

“chief conso1at1on“ dur1ng this d1ff1cu1t period of her 1Tfe was, read1ng,

but even that could add 'to her anger. She recalls that her father took two

' Sunday'Schou1'month11es for his.chderen's amusemént and improvement,ﬂ

and one ran a series that added to. her sense of injustice:

In 6ne © these was a series of descriptive articles

on men w dd ‘been poor-boys, and risen to be rich

and great.*>tvery month 'T hoped to find- the story of

some poor, ignorant girl, who beginning: 11fE\g§t2iZd1-
capped as I, had yet been able by her own effo nd

the blessing of God upon, them to 1ive a 1ife of use-

fulness, if ndt of greatﬂess But I believe there was

not a woman in the whole series. L p
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) To Mary Anne s father, her duties as eldest daughter were ciear: she
must stay at home and take her mother's place 1n the fam11y But in spite
of ner father's disapproval ,.the girl was determined to»1ﬁb{;;e—55rse1f, and
obtain an education. Deff%ng his injunctions about early bedtime, she

‘e » ' studied late into the night, after the household chores were 'done, drinking
tea dregswto keep herself awake. Eventually, her father realized .the
seriousness of herddetermination to educate herself, and he allowed her

to help him in 'his business so that she could make a Tittle money and go to

-

school part time.

During these bitter years, Mary Anne's religious faith wavered for a
time. In a Baptist-househo1d such as the Hearne's, a loss of faith was
probably the most effective act of defiance possib1e. As she puts it:

I was very bitter and naughty at that t1mf;7 I did
not pray, and was not anxious to be good.

Mary Anne regained her faith because of the friendship of a Sunday School

. teach® who loved her and sympathized with her difficulties. The concern—
of this woman helped her to transcend the\difficdlties of her early
adolescence, and accept her lot as a female. At some time between fourteen
and fifteen,, éhe underwent the experience of "conversion" and became a -
full- fledged member of the Church. 78

' A]so important in helping her to value rather than chafe against
the feminine role were the sisterly bonds that developed ‘between herself,
Bebecca, the second eldest girl, and Hephzibah, the youngest. As they

é%% grew towards adolescence both younger girls supported Mary Anne's
desires to extend her exper1ence beyond the Tittle village of Farn1ngham

Mary Anne s first opportunity to do so came when she was seventeen and

‘Rebecca offered to take over the dut1es of the household so that the e1der

5]
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sister Gould Ept a teaching post in Bristol. Mary Anne did not remain
very long in Bristo1,.however, because Rebecca fell seriousiy i11, and

she felt obliged to resign her post and return home:

With a heavy heart, I said goodbye to Bristol, and
as I then thought, to all g best prospects in 1ife.”9

When Mary Anne returned home, it was clear that Rebecca‘was dying. :
During the last month of her 1life, Rebecca's character developed that
redemptive spiritga]ity that, as we saw earlier, figured in imagery about
ideal girlhood. ReBecca apparently accepted'hér approaching dgath
with patient resignation, and for Mary Anne, caring.for‘hér in her last
months was & spiritua11yvenriching experience:
-

Those months have always seemed to me a most sacred
time. She was so bright and patient, and even happ.y.80

4 -

Rebecca's déath brought Mary Anne and Hephzibah closer together than they
had ever been before. Hephzibah, who was a better housekeeper than Mary -
Anne, took qver the cares‘of the househceld leaving Mary Anne free to resume

her progress towards a career: |

She™~cared for me with almost more than a si%ter's
Tove, and gave me time to write and study.

Mary Anne Hearne went on to devaiaflan independence and autonomy that
allowed her to pursue a career as a tEather, and later as a writer. HWhile
she was sympathetic to a widening of opportunities for girls and women,

hers was very much a "womanly" career.sz' As was the case with Frances Buss

and Anne Jemima Clough, duty, religious convickion, and ;n\accepténce of

-

the Victo#?ﬁn conception of feminin%ty all integrated in her life

and work. ' Her relationships with the female mefbers of her own family--

N\
: d N \
with her mother and her sisters--were influenced by the strengths of that

concéption of femininity, and it is perhaps for that reason that she accepted

N
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it so wholehearted]y, in spite of an awareness of the injustices which <
womén suffered. | _ : |

- The five women whose early-Victorian girlhoods have figured in this ﬂ
chapter were diverse in témperément, in the nature of their personal

re]ationships, and in social status. This analysis of thgir.experiincef’

has demonstrated that while their society's conception of éﬁr(gct feminine

hS

Eeﬁaviour was one factor that contributed to the shaping of theiF
personality,-it was only oﬁe of several interacting factors. All five
wémen‘were, however, affected by the early-Victorian definition gf
femininity and of the female role. F]brence Niéhtingale, from éﬁ upper-
class family, and Mary Anne Hearne, from the lowest level of the lower
middle class, both felt conscious anger about the limitations that the
feminine role imposed. 'So too did Anne Clough. Emily Shore and F}ances
Buss appeared not to havé éxperienced such conscious anger as girls. Emily,
Tiving in the iéolapﬁon afforde%g?¥lf country house, was able to live a

Tife centred on private scholarship. She never confronted the fdct that,

" as a.woman, it would be difficult if not, impossible for her to practise that

o séholarship in the public arena in any way other than as a writer. Frances

Buss, it appears, was able from the beginning to integrate into her
personality both an inner strength and'resourcefq]ness, and an'acceptance
of feminine self-abnegation.

. The four of these five women who lived to adulthood all had
professional careers that were, to a greater orrlesser degree, unusual
for women born in the 1820s and 18305. Nightingale's career was unique

among nineteenth-century women.” Her high social status, and the fact that

she became a national heroine, enabled her to have an influence on male

r~
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politics that was equalled during the century only by the Queen herself.
Through her work bn behalf of the nursing profession, her career éontiibuted
towards the development-pf new patterns that would cpen up career pos-
sibilities for midd]e-Elass girls in succeeding generations. Buss and
Clough both contributed to thg creation of!thgse new patterns thrbugh

their work in education, and in a more obscure way, so too did Mary Anne

" . Hearne. But as they shaped their own lives, they themselves did not benefit

from the models that they and others helped to establish; in adulthood all

four of these early-Victoriah girls were pioneers. e

>,
el

S

B

iR ERTEEE



_ CHAPTER VIII

. ) MID-VICTORIAN GIRLHOOD EXPERIENCE

he mid-Victorian decades K¥e been characterised as the period
when English prosperity was at its height and when the dominance of

middle-class values was most V151b1e and least subject to question. The

worst of the misery, dislocation and c1ass antagonism that accompan1ed

the first phase of industrialization had paesed, giving way to relative

prosperity, and tofanaébsensus about moral, social and political values.

In ,the words of one historian, the -mid-Victorian period was "The Age of
Eqm’poise."1

Like most histori#al generalizations, much of what has been- said
about mid- V1ctorian!England was more true for males than for females.

\\~Ihe Tives- of middie- c1ass women dur1ng this period were shaped by the

prosper1ty and se]lf-cqnfidence of the class to which they belonged, but

at the same time, thei 51tuat1on has a history independent of that of

their fathers, rs and husbands

Three features were of part1cu1ar 1mportance in influencing the

1ives of middle-class women born in the mid- V1ctor1an¥decades The values

of domesticity, the sanct1f1cat1on of family ] 11fe and of femininity were

at tie;;/gost pervasive during these years. And yet the period also
d

witnes the b1;th of the Women's Movement; moreover a woman born during

—
the m1d Victorian decades could benefit frof* the educat1ona1 and profes-

sional opportunities that became avajlable in the 18#% J/}he early-

V1ct0r n women who acaleved success in the "pub11c phere" did so as

isodated 4nd1v1du7ﬂ§?\fgrethe mid-Victorian generation, there was the

T 178
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possibiIity of participating in educational and professional enterprises

express1y designed to benefit middie-class women as a group.
This d1scussxon of mid-Victorian girlhood experience will focus on

six women. Two of them, Constance Maynard, born in 1849, and Lilian

Faithfull, born in 1865, came from upper middle-cidss families. Both O
received a Un1ver51ty education and then went on to become educators of (,
womeﬁ\\\lg contrast, Alice Whichela born in 1855, came from a much 1e55““\

affluent middle- class family. In comparison to the other women in uded

1n this analysis, her life history was more typical of the Tives ‘of the ' El;k'

great majority of middle- cﬁass women of the nlneteenth century, ‘who 1eft .

-

no 1n81VTaua1 mark on h1story. She had no aspirations towarg public
achievement, marriedlwhen she was eyenty-two and lived her life as a°
conventional Victorian woman, devoting herself to motherhood. She is- D
remembered not for her pwn achievements, but because she was the mother of
the novelist E.M. Forster. _ . . ‘
Sara Burstall, Mo11y Hughes and Sarah Marks were all frem 1ower-
.middle-class families and 511, in d1fferent ways, benef1tted from the
educat10na1 opg{rtun1t1es that became" ava11ab1e in the 18705 Sara
\BurstaT1, born in 1859, attended both of Frances Buss's schools, went to
Girton and later became Headmistress of Manchester High School for Gigls.
Molly Hughes was born in 1869, also attended fhe North London-Collegiate
ﬁchool, end had a career before marriage as ég educator Hughes is
remarkab]e because of the tenacity w1th which she embraced the conventional
values of femininity, in spite of‘her cons1derab1e professional ach1evements/“‘\4
Sareh Marks, known in adult life as Hertha Ayrtoe, was born in 1854, ) _“\ S
In several ways, her circumstances and eipievements-were'atypica],

- . ‘7
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even among nineteenth-century women who achieved grof

ssjonal success.

,/

In nineteenth—century England, the fact that she yas ‘déwish set her apart .
from her contemporaries, to begin with; and she athieved success in

science, a rare field of endeavour for ninetéenth-century women. Most

“unusual of all was the fact that Ayrton combined marriage and motherhood

*
with a professional career.

Throughout her 1ife; Constance Maynard's personality exhibited two

opposing sides. On the one hand, she was ambitious; on the dther hand,

. she was deepiy religious. The nature of the conflict bétween the spiritual

- life and amb1t1on was not marked]y d1f erent for this woman born in the

mid-Victorian period than it had been for such_ear1y—V1ctor1an women as
orence Nightingale or Anne Clough; for her, as for them, the conflict

was'complitated By the. Timits and'demands of femininity. But in contrast

t%'phe early-Victorian women, Maynard was porn late enough in the century '

so that when her desire for 1ndependence became acute, ;here was a ’
ready-made outlet for her ambition: Constance. Maynard became one of the
‘earliest students at Girton College. After Girton, her adult 1ife work

represented an aptempt to provide, for succeeding generations of young

'women a compro jse between the ambitions that led her to Girton, and

her religious falth. Westfield Coilege,, wh1ch she, founded in the 18805,
was deliberately designed to ama1gamate the 1nte11ectua1 values of
Girton, and the self-sacrificing, other-wor1d1y va]ues of evangelical

Christianity.> = ‘.

o

Coqé;ance was the daughter of a succesiﬁu%—businessman The

-

second youngest in. a fam11y of six ch11dren, the Maynard nursery and
‘w’

'househo1d style were we]]ﬁzstablished by the time she was born in 1849.

~
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Tﬁe family home, "Oakfield", was a large country house in Kent, surrounded
by fourteen acres of land. As befitted the family's level of affiuence, _I
the house containe& a wing devoted to "nurserf” and "schoolroom™, and
a head nurse, nursery maids and governesses were employed. The children
were bathed, fed and dressed by the servants, and spenf most of their
time with tr{em.3 7 . _ ’

But the children were not left entiré1y to the staff. Their mother
Louisa was intense1y invalved in the rearing of the children. Although
she saw them only at controlled intervals, shg both désigned and oversaw
the nursefy patterﬂ!lahd'it was she, rather than any of the éervants who
had the greatest moral and emotional impact on her children. -In Louisa
Maynard's case, concern for her cpi]dren's welfare. sprang from deep
religious belief. °As Constance‘1ater put it, her'mbther'had “a pro¥oun

PR

depth of puritanism, a genuine contempt for the world'....""  All

hér ch%1dfen were in%iuenced by the strength of her persodality and by\
her rigid, unbending nature. The chi reﬁ were not physcially pﬁni;hed, /
mqra] disqunoQa] being sufficient to C Fro1 them, but they were repressed:
In ‘the Nurséry'and'Scth1room all teasing and quarre111ng
were suppressed on'the instant, even to an impatient
word. .

Louisa Maynard was influential in her children's liQes, but remote
and eveln frightenin'g; the/ir father, Henry,&ho did not enjoy the company \
of small children, remained a shadowy figure in eaéh of theif Tives until
" they reached adolescence; the servants, glthoﬁg ever;brgsent; seem to 4

have made no deep impression on any of the six/children.. In consequence,

the Maynard'chi1dren were more intimate with éach other tﬁan they wgre
with any of the adult figures ¥ their lives, Constance, in ear1y child- ' 5

hood,uwas.cldsesf'to her brother George, and as his senior by a year, ‘ ,(

e
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_/jzgythe.dominant child. i id-Victori

In typical mid-Victorian faghion, however, they

Were separated”in the middle years of childhood

;-

. 'Geonge was sent to
school at ten, whereas Constance remained at home until sﬁg was ﬁ'fteen.6

After the separation, George quickly became the dnminant d&E'in their
relationship, the person who, through his experience at school, could

expose his sister to information that would not otherwise have been

accessible to her.

With George away at school, the foregrou of Constance's wor]d

was occupied by her three sisters. Joseph1ne4,blrn in 1839, Gabr1e11e,

‘ born in 1845, Dora, born in 1846 and Constance formed a clese-knit unit,

although the group was not without its tensjons. Constance commented

. later: | ~
The home-life we four sisters lived is eaSy enough a&ﬂ\ )
describe in its external form, but in its bearing on the
- 'mind and the spirit:..it is almost impossible to give
- a correct impression....It was extremely smooth and

cheerful -and orderly on the. surface, and sametimes it
was rough and hard underneath.’

Constance attributed many of the underlying tensions to the

difficult character of her 51ster Josephine.
P

on, from an early age, the

The eldest child in the - .
<‘\f’?amﬂy, Josephine was expected to take

"responsibiTjties of the e]dgr daughter" ;8 her‘mothen intended that'sne

should be gentle, submissive and willing to heip serve the needs of the
_younger children. Above all, she nas4expected to take the lead in
deferring to Harry, the eldest son, whose nickname-—"Fatfed Calf"--
ref]ectéd his status in the family. The problem was that Josephine‘was
not oniy a yéar his senior, she was-also more inﬂe]]igent and more
forceful than the charming7but feckless Harry.

Consequently, during her

i
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childhood and adblgscence she was "exceedingly clever, inventive and .
tiresome",-with a "talent for mockery", which she.directed against her
sisters.9 Accérding to Constégce, her character did not cﬁanée until she
was in her twenties, and underwent the experience of “conversion”, after
which she became dutiful, gentle and accepting of feminine responsibi]ity.]o

For a brief period in adolescence, all four sisters .were sent to
§c5001, but in the%rcfﬁi1dhood years, they were educated in the "school-
room" by a succession of governesses. The routine provided the gir1§%¥

‘with Tittle inte]%ectuaf stimulation. Constance 1$ter described it:

L3

Think of a bright, pleasant schoolroom in a country house
'"five miles from everywhere', a room containing many things,
but witnessing to’no real teaching....The governesses
. might change from time to time, but the system never.
So many pages af 'Mrs. Markham' to read aloud.,..A
French-verb to repeat...six questions of Mangnall "to
, answer....l do not think { remember a spark of real
interest being elicited.! ‘

t For two years during Constance's early childhood, the boredom of
the schoolroom was in a measure compensatedﬁfor by a once-weekly session
with her motherf Loﬂisa devoted i?ursday afternoons to her four youngest

children; letting.them learn fexact]y what we 1iked,.printing and
wi]lgy-plaffing, heraldry...thqureek alphabet--and all else.” Louisa's )
methods were haphazard, but stimulating, and unlike the governesses she

S 2 CLt
n.l2 :

"was able to instill a love of knowledge for its ow sake.

During ConstancéT; childhood and ad01e§cénce, much of her energy was
channelled into 1ntrospecti0n; in which religious emthusiasm played a
méjor part. = While Constance's religious feelings had been inculcated
by hér mother, in this area of 1ife, as in othefs,Jshe did;not succeed , *

in entirely winning-Louisa’s approval. ;Louiéa Maynard wished her children

to be devout, but she did not wish to “"rouse religious emotion", of gich

v.
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_éhe was suspicious. But her you;SEE? daughter's primary.response
to religion was through the emotions. For Constance, a love of God was
bound up with her feelings of joy and sorrow, with her 1oye'oF nature

- as God's creation, on the one hand, and with her feelings of inadequacy
on the other. By e‘_leven or twelve, she was 1onging - for ‘w,ersion":

' Once, having an afternoon to myself, I climbed up a
tree, that overlooked the sunny walled_garden and said
I would not come down until I was a true Christdan.
For an hour and a hakf, I wentrover texts and hymns

and prayers and finally slid down again and. little’
comforted, 13 : '

The Toneliest years of Constance's gir]hood‘Were those between
twelve and fourteen, when Gabrielle and Do;a.were both at school, but $he
remained at home. During these-years, na governess was employed to
teach this last daughter'of'the family. Instead, she wés told that she
must become a "self-student", but as shé iater'said rather bitker]y, -
"nothing very .definite was proposed" for her to doj_ The most ihportght
event in these .year:s was a change in her relationship with her father, whom- . py
<he had always -feared. When he returned from an extended business trip
when she was thirteén, and greeted her warm1p, she suadenly realised that,
in faét, he : Joved her, and "from that moment on we began to be friends."

Soon she was reading—aloud to her father,_he]pihg him in the garden, and »
going for long waiks with hiﬁ.la . '

Finally, in 1863, Constaﬁce was sent to school. 'Brief though the
ererience was ,--she ‘was removed a year and a half-]éterr—ff was crucial
tofher spinjtual‘hnd p§ychologica1 developmént, aTthough only of minor

importance fram an intg]Tectua1ﬂpoint of view. The school, "Mrs:

Umphelby's at Belstead" was an establishment of an early-Victorian type.l_5

s .
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“I't was smali.and informal, befng run by Mrs. Umphelby ahd her mother, .

hoth of whom were fervent Evangelicals. Mrs. Umphelby's establishment,

Tike. the Maynard's own household, was unworldly, but there were subtle

but distinct différences in character between them. Indeed, given

Louisa Maynard's distaste for emotional excess, one wonders why this

school was selected. At Mrs.Umphelby's, emotion was approved rather

than repressed, and the school experience was decisive for Constance,

because it sanctioned her natural impulses:

As I got away to Belstead a sort of pressure was lifted
off me, and 1 could be myself.16

. At Belstead, Constancq'did not undergo "conversion"-findeed she
‘never had such an experience--but she was confirmed there, and this was

a religious landmark for her. Moreover, she made two schoolgirl friend-

ships. Both of these re1ationshipslwere intense, and continued even after

she left school. After her return home, she wrote continually in her -

diaﬁy aboutdhpth girls and corresponded with them.]7 These friendships,

and her love for the Umphelbys, were the first opportunities she had to

exteng her emotional horizons beyond the sphere of her own fam11y

Constance whﬁ\abruptly removed from school when she was just

sixteen. It- appears that the decision was her father' s: R ’

Father sa1d he didn' t see why he should go on paying for
an' expensive school when I should do quite well at home
with three-sisters above me who had been educated tin
‘they were ejghteen. 18

In fact, Henry Maynard could we11 have afforded the schoo] fees, and proved

more than willing to spend money on his daughters in other ways. But

Constance was a girl, not a boy There was no real need to educate her

further, and in any case, the Maynards clear1y felt that it was the duty —f"hq‘

-
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" class. g1r} s ob11gat1on to use her t1me in an "1mpVOV1ng" fashion:
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of the elder girls, as sisters, to help the youngest girl prepare for

- s [

adult 1ife. The Umphelbys encouraged her to ‘accept the decision

dutiful daughter At parting, Mrs. Umphe]by's mother said to her:

"You've been taken from us very sudden]y, child, but I
‘ll think that makes it seem all the clearer, that it's
" His doing...go, darling, go and be a sunbeam in your
" home, a blessed sunpeam that gladdens all as it comes -
‘near.. And remember a sunbeam won't do good shining
by fits and starts, but patiently.. ..Your father
and mother are getting old and. one never wants the
sunshine so much as when gne {s o1d."19

& Il

as-a

%
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From the age of sixteen, until she was twenty-three, Constance, in

the company'gt her three sisters, 11ved the "life of a grown up daughter

The s1sters' act1v1t1es were shaped by the fam11y s unwor1d11ness

They

did not engage in the usua] 50c1a1 life of people of their 1ncome and

~

position. There were no . part1es, few tr1ps, and with the except1on of the

works of Scott ‘the girls were not even a11owed any. nove1s. Instead, in

add1t1on to the r1tua1 of family life, the girls had two main activities:

their’ stud1es and char1tab1e visits to the surround1ng cottagers

In their dev0t1on to pr1vate study, “the Maynard sisters could have

served as models for those advice book wr1teﬁs who emphas1sed the m1dd1e—

r

We started to be-* very industrious, we made time- -tables
of the hours for reading apd Tearning and drawing, and
at the E?d of each week counted how much had been done.

\

20"

The reading they did was serious and high- -minded. As Constance’ Says, she

often ‘devoted herself to books "demand1ng 's0 much attent1on that

required several months of the a110tted t1me 2]

each one

The motives for the secohd engrossing interest of the sisters,

Y

charitable work with the poor, came part1}1fr0m"emotiona1 needs of their

-~
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own, and partly from a sense of duty:

Youth will not be ba]ked of the give and take of \, -

humar society, and_seeing_we were debarred from-ggr

equals, we made friends with the village people.
For the village poor, Constance ana her sisters provided the standé?d
Lady- Bountiful amalgam of soup ﬁnd.re1igi0us exhortation. Constance
believed that she was doing her duty--a duty that she often found difficu]t
to'perform-—but she never, either as a girl, or later in life, analysed

the social significance of such activity., In contrast, for example, to

Anne Clough, who was troub]ed.by the 1imited usefulness of the charitable

Eeathiﬁg that she did in Liverpool in the 1830s, Constance never confronted

the fact that her unorganised cHarity could not contribute to lasting
remedies for poverty. '”NoF did it occur tb'hér that a seventeen-year-old:

g1r1 m1ght be 1ntrud1ng on the privacy of an old farm labourer when she’

. exhorted him to g1ve up dr1nk1ng,23 or that it was meddlesome and con-

descending to assign religious texts for memorisation to an g‘d woman who
Qas'{n no posiﬁion tolrefuse'her‘visits.-z4

) _ At sixteen, Constance begqn to keep a regular .diary. During hef
years as a'"grown up daughter at home", the entries reveal the doubt, =
dissatisfaction ‘and anxiety of her inner Tife. ghe felt gu11ty that in
spite of her comfortable home she was not happier} she confessed to
insufficient sympathy with othiers; and she worried about continuing

u?derlying bad fee]jng between herself and her mother. In short, she was
restless and uneasy with the Timited 1ife open to her. 23

Yet, until she was well iﬁto her twenties, Constance fe]% oblfged
to obey her parents. Although she corresponded with friends, for

example, she continually consulted with her mother about the suitability -
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- of writing such 1etter§;gg/ She and her. sisters acceﬁted severe 1jmitations
on thé1r~physica1 movements as a matter of course; until they weré‘in
their early twenties, the sisters wére not allowed to venture alone

outside the confines of the estate.21

And the wishes and needs of her
parents took priority over 911 other activities. Study and charitable
works, for exampley were always put aside if either parent wanted the
company of cne of their daughters.

Given the .circumscribed nature of their lives, it is not surprising
that two of the four daughtérs never moved on from the position of
“daughter at home" to an independent 1ife. Of the four sisters, only
Ddra‘married, ahd then not until she was thirty.28 "Constance was to escape
the confines of home through her professional career, but only after a
strugg]e Joséphine and Gabrielle nEVer did ]eave home.. The bérriérs
. to the usual avenue of escape-—marr1age-—were both situational and
psycho]og1ca1 Barred from soc1a1 1ife, not by income, but by their
parents’ mora1 convictions, it was extreme]y d1ff1cu1t for the sisters to
meet suitable men. Moreover, unconsciously, the parents not only kept
their daughters within the home circle, fhey raised them to bg spinsters,
encouraging them, either overtly or covertly, to suppress any buddiqg

feelings of sexuality. ,

Constance did receive an offer of marriage, in 1869, when she was
on a visit from home. The suitor waé not ineligible, but her rejection
of him was swif£ and spontaneous, and she suffered guilty feelings that
she may even have provoked the "offer®. Her feelings of revulsion

fowards the man himself, and towards marriage, are reflected in her diary

entries, which ifidicate that it was not only that she did not find
( ' '
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Henry Colliston attractive, but that the idea of sexuality itself was

both frightening and repugnant to her.29

- .

The turning point in Constaﬁce's 1ife;came in 1872, when the was
twenty-three years old. In that year, she made an extended ygsit'to
cousins who lived in Scotland. Lewis Campbeil was a Professor at the
University of St. Andrews and his household.was both more worldly and more
intellectual than that éf the_Maynards. It was %n St. Andrews that she
first heard of the enterprise of a woman's college that Emily Davies had

founded at Hitchin. With Lewis Campbell's encouragement, Constance

to the future Girten if at all possible, and

~.

;jed’po persuade her parents to let her do so.
Even at twentx-three; anstance c6u1d not.ha¥é determined tﬁrattend

po]1ege without her parents' approval.. She was financially dependent on

. them and §he was still tied to them emotionally, still obedient to their

wishes. Significantly, it was her fatﬁer, rather than her mother, to whom

she first broached the request: /

Father was always easier than Mother to manage when a
request was on hand, so I looked for a suitable opportunity..
O ..There was a frowning and a smiling and 'I say, Comse,
* this is something new', and then a pinch on the cheek...
and 'But where's the use? What's it for?’ and a murmur
or two about staying at home and Dbeing like my sisters,
and he offered to get me a new pony if I would give it
gp. But I think dear Father always gave in if rightly
and carefully, approached, and at the close he said,.
‘Well, well, I suppose these things must be. The
Mother knows more about it all than ! do. If you can
get her consent, the bills shall be paid, Dear, the
bi11s shall be paid.'30

Fortunately, her mother d%d agree that the experiment could be tried,
and after taking the entrance exams, Constance went off to Hitchip in the

-
Fall of 1872. In taking this step, her adult Tife began. Initially, her
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parents agreed to send her to college for one-year only, and‘qu1d
not héar of her sitting for the Degree examinations. But her;;uccessfu]
achievements softened their resolve and she_was q}]owed to complete the
co]]egé prograh In preparing her for a good té;ch1ng career, G1rto:
rendered her f1nanc1a11y independent of her family, ani/fﬁthough the
psychological bonds remained powerful, Constance never again became a
"daughter at home” , 31
-Constance Maynard found her way to Gi?ton and an independent career
" largely through her own determination, and with only reluctant support
.from her family. The path that led Lilian Faithfull to Somerville College,
' and then to a career in education, was smoothed for her by her own family,
‘ﬂé fact that is surprising, given the nature of that family. The Faithfull
parents,” and Lilian herself, héld views about femininity and about social
class that were in no,way radical: they were ﬁﬁnventiona1 upper middle-
class people. Lilian Faithfull's girlhood. experiences ;nd subsequent
career are revealing, because they illustrate the fact that support for
the higher education of middle-class girls was not confined to a small,
radical minority.

Born in 1865, Lilian grew up in a large. country house in Hertford-
->Shire, her father being a “professional man" with a substantial income.
. Litian was the secorid youngest in a family bf eight. There were six
.girls and two boys; as with the Maynard family, the sisters formed a
community and durihg their childhood were closer to each other than fhey
were to any adults. : - _—_‘_",,?

The household arrangements for child care conformed to the affluent

mid-Victorian pattern. There was a "nursery" and a "schoolroom", and

»
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the primary responsihility for the physdcal care of the children was in
the hands of the nursery staff, the parents'remaining femote, if
benevolent, figures. Reminiscing about this arrangement in later life,
Faithfull stressed its benefits: -

Nursery life had its definite delights’, and children Have
missed much who have not had the perfect playmate and
kindly autocrat often found in a nurse, '

Gf . her mother Lilian later said:

My Mother's activities knew no bounds....She made our -

clothes, taught us, kept elaborate accounts, wrote a

diary, contributed articles on the ethics of daily

life to magazines....3 B
But, as was usqal in such famil{es, the mother's contact with her éight
children was limited and formal.  Until adolescence, the chi]dren‘did not
eat with the parents. After nursery breskfagt, they visited them,-ﬁ
brjefly, each mérning. And then, ?idied up, with their hair‘brushed,
and wearqu their best clothes, they spent an hour each day, between six
and éeven, with their mother. Under the influence of this controlled but
regular contact, L%]ian Faithfull says that she and her siblings viewed
their barents with ﬂgwe and reverg;}e“,vﬁut that they suffered from "no
repression” when they we;a with them.34 ) '

As in most other middle-class families formal religion constituted
part of the fabric of life in the Faifhfu11 househoid. There were daily -
family prayers, and on Sunday, the activities of the household were
restricted; the children only being allowed to play game§ connected with
Bible stories. Although Faithfull describes her family as “Evangelical",

religious belief did not have the depth of meaning for this family that

it had in ‘a household 1ike that of the Maynards. The Fajthfull children
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were, indeed, raised to have a sense of duty, but duty was more connected
with worldly matters than'it was with the inner state of the soul.

In the children's regime sharp differences were drawn‘between‘%he
duties’of ma]es_and the éuties of females. The Faithfu11‘91r1s were
taught tp be ?eminihe in a variety of ways. As little girl§: they were
taught.tq do housework, é1though in this affluent family their tasks were
not meant to contribute to the household routihe. The sisters had a
playhouse of their own in the garden, fitted up with furniture, and
each week the youngest girls gave the playhousé a "weekly cleaning",
ﬁnder the watchful eye of an elder sister. They did "scrubbing, washing,
iron{ng and cleaning of knives...." In additien, as little girls, Z
they also helped out by waiting on‘tablé, when the parents eﬁtertained:

¢

"We were dressed in caps and aprons, and with immense seriousness we

played our part and learnt ourABusiness."35 -

But the_Faith?uI] girls were not being reared to be domestic
servants. The training in housewifery ceased after early thT1dhood, to
be replaced by the cultivation of feminine skills more girectiy suited to
their futqre station in 1ife. They were, for example, taught gb be good

conversationalists. This was one of the obligations that their mother

impressed upon them during those fgrma1 dajly sessions they spent wj h

~ her: '

No mercy was shown to the elder girl who would not play
her part in the social game. It-was not fagr, ‘my mother
urged, to take everything and give nothing. 6
In the Faithfull household, the boys were sent off.to school in
middle childhood, whereas the girls were kept in “the schoolroom". They

were taught by governesses, none of whom was satisfactory, and sometimes
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by their mother. As was the case in the Maynard family,lthe Faithfull
parentsexercised considerably more control dver the reédiﬁg habits of
their daughters than was exercised by families of si$i1ar status and
outlook during the ear]y-V}ctorian period. For example, Emily Shore,
it will be remembered, read anything she could find, from the Quarterly
Review, to periodicals designed specifically fﬁr boys. In contrast, the
Faithfull girls as children were largely restricted to pious and didactic
evangelical tales.3? In adolescence, the girls were allowed, and enjoyed,
the novels of Charlotte Yonge. Among Victorian novelists, no onefmoré
fully reflected the values of midd1e-c]ass.d0mestfcity and femininity
than Yonge. Lilian and her sisters not.only enjoyed the ;tories but
jdentified closely with the characters:

-

The boys and girls of Miss Yonge's huge families were,
indeed ourselves--people of .1ike passicns, emotions,
hopes and fears, and we were as intimate with every
detail of their lives...as with the Tives of our
sisters, cousins and aunts.38
The fact that these  girls saw themselves so}c1ear1y reflected in
Charlotte Yonge's works indicates the extent to which, by adolescence,
they héd internalized the values that permeate those tales. It was the

Faithfull girls, not the boys, who read Charlotte Yonge, and childhood

tales of death and redemption like Jessica's First Prayer. As Faithfull = —
herself noted, "the gulf between boys and girls at that time was

strongly marked in the books provided for them". "No boy", she says,

swould have endured our mental pabulum”. Instead, the boys were given

tales of adventure, tales their sisters also enjoyed reading, sur-

reptitiously, whenever they were lucky enough to lay hands on such

ﬁnauthorized reading matter.39
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| In spite of Lilian's conventionally feminine girlhood, in 1883,
sﬁe entered Somerville College as one of its earliest students. Apparently
it was her mother who decided that she shou]d go to Oxford; Li1{an's
father was at first reluctant, but finally "gave in to" his wife's wishes, <:3
although he regérded the experiment merely as a "harmless amusement."
None of the other Faithfull sisters received the ‘academic education given
to Lilian. It appears that Lilian showed an unusual aptitude for
intellectual work in the "schoolroom”, and for this reason her mother
decidea that she should receive a more rigorous education than that of
her sisters.: To prepare her for Somerville, an unusual expedient was
arrived at. L%lian, in her mid teens, attended 5 select boys' preparator}
school, "The Grange", of which her uncle was Headmasfér._ Being the only

-y N
girl among somd twenty-five boys was “rather overwhelming at first", she

recalls:

I was older than the boys and very ignorant, but very

keen and intensely conscious that it was a great

concession on the part of my uncle and an experiment

-that must not fail,40
As an.adult woman eduéator, Faithfull firmly believed that giris had less
creative capacity than boys, less desire for independence, and less real

' inte]lectga] ability. In her_gutobiograph& she explains that ét was at

"The Grange" that she first rea1ised‘the innate and immuEZb]e differences
between boys and girls. She worked diligently there, developing the
capacity for sustained application that she retained all her life, but she
saw herself as typically feminine both in her decility and capacity to
follow direction, and in her lack of creativl&y. In comparison to her
fellow pupils, she say?, "my general level was, perhaps, higher than

. theirs; my best was nearly always less good."4]
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Lilian nonetheless gchieYed a level of competence sufficient to gain

her admission to:Scmerville. Nﬂen she went up, in 1883, the college was
in its fourth year. The experience.made its mark on her. She worked
hard and played hard--she was the Somerville tennis champion--but she
did not believe that Somerville, or the women's college movement waﬁ;
designed to offer any radical challenge to the balance between the sexes.
Nor did she recognize any hosti]ity towards the education of women on r;':
the part of the Oxford community. Sdmervi]1e,.she says, was accepted b}
‘Oxford, because Somerville behaved in a ladylike fashion: |

It was the spirit of unobtrusive receptivity and deference

to University traditions and prejudices rather than a demand
\ for rights which the Principal...took pains to instill

- into the first students.4Z |
It was in the spirit of unobtr;sive receptivity and deference to

tradition %haf LiIiaﬁ Faithfull embarked on her career as an educator of
girls, a career which began as soon as her three years at Somervilie were
completed. For much of her career, she served as Headmistress of
Che]teﬁham Ladies College. Cheltenham school catered exc]ugive1y to "the
daughters o% gentlemen", and for the most part, gentlemen sent their
daughters there not so that they might become women professionals but
because, by the last decades of the century, a good education had become
one of the assets that a marriageable young lady was supposed to posseés.
Faithfull and Cheltenham were well suited to each other; her gba1 was to
educate her pupils not to present any challenge to the male world, but to
adapt to it in a feminine manner. éhe, and dther‘educators with simiiar

views, merely modernized the conception of femininity that was considered

appropriate for upper-middle-class girls.
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The remaining four Qomenthose girlhoods will be examined in this
chapter all experienced childhood in more modest middle-class circumétances
than those of Maynard and Faithfull. A11 four families empioyed at least
one servant most of the time, but in no case was there sufficient income
to create the formal separation of parents from children that characterised
the s£y1e of life of the upper middle class. The houses they 11ved-in ‘
were modest;.a separate wing for the children was no mo?e possible than
were specialized servants. For the most part the children, both boys
and gir]s; were educated in da ools, rathér than boarding schools, so
that the abrupt rupture between hers and sisters that characterised
tﬁé experience of many,uppeﬁ—midd1e-c1ass children did not occur. Finally,
these were urban, rather than rural, chi]dh;ods.

Alice Whichelo, known as “Lily", the first of these women, was born
- in London in 1855. .She was the third child and first déughter in a family
of ten chi]dren. Lily's father was an artist who made his Tiving as a
drawing-master, teachihg in several schools in Clapham, the neighbourhood
in which the family lived. During his lifetime, his income was sufficient
to maintaﬁn'the family in relatively secure middle-c?ass circumstances.
However, Henry Whichelo died in 1867, leaving his widow Louisa with
virtually no money and ten children to support. Fortunately, Louisa was
resourceful: "a sensible breezy, witty woman, with a great zest for 11fe."43
As her grandson, E.M. Forster later put it:

She had to take lodgers, Germans, whom she undercharged,
and to employ a sorry series of maids-of-all-work,
whom she scolded and spoiled....But there were good

Tooks about and good taste and good spirits, and...the
.f Whichelos wudd]ed through.44

As Forster describes it, his mother's family was so poor -that "the
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children had to earn their 1iving almost in their childhood, the boys as
clerks, the giris as governesses.". Lily shared this fate with her brothers
and sisters, but a fortunate stroke of Tuck allowed her to be better . _ ’
prepared for it than many a middle-class gir]l similarly situated. In 1867,
after her father's death, she was introduced to two well-connected and
well-to-do ladies, Marianne Thornton and her niece, Henrietta Synnot. Lily
/ﬁjcharmed the two ladies, who became her benefactresses. Knowing that the
" girl must be prepared to earn her own 1iving, they improved her chances
to do so by providing her with a better education than Mrs. Whichelo hersel f
lcou]d have afforded. At first, Miss Synnbt taught 'Lily herself and then =
sent her to bearding school fo:;;?prief per{od at seventeen. Finally,
when Lily was nineteen, the two ladies found herfaﬁ‘exéel1ent place as a
governess. While 1iving in her employef‘s household, Lily met Edward -
" Forster, one of Marianne Thornton's nephews. The two fell.in Tlove, and
were married in 1877, and Lily's brief interlude as an employed young
woman came to an end.45 .
fn January of 1872, Lily bought herself a Tittle pocket diary in_
which she recorded her activities throughout that year, and during the
early months of 1873. An eventful year in her life, it 1nc1dded the
beginning of her boarding school career. Its entries proyide fnsight
into Lily's place as a second mother to her younger siblings, and as
helﬁfu1 daughter; we learn about her occupétiogg and amusements; about her
feelings for the opposite sex; about the place of religion in her Tife;
and about the schools she attendedf‘ﬁ
In 1872, Mrs. Whichelo employed two sqrvants, but they by no meansl

relieved her or her eldest daughter from household responsibilities.

Lily's main task was the care of the four youngest children, beginning
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with Nellie who was ten, down to Harry,. whom she refers to as "baby",

" who was fi . ‘Lily records that she bathed them, took them on dutings to

B]aces Tike the Zoo or Kens ngton Gardens, gave them lessons andqp1ayed

with them. There is no indjcation that she found thesé duties onerous.
’ -~

Like the rest of her fami]y,\tﬁiy was intelligent and charming, and in
addition “she had one quality which some of them lacked: a sense of res-

. _(: ‘ B .
ponsibi]ity".27 She loved her Tittle sisters and brothers, enjoyed their

company and was concerned about their welfare. She would for example devote
hours to projects Iike.mSking clothes fpr Nellie's d0115.48

Mrs. Whichelo entrusted her daughter with c0nsidefablé respansibility -

for the children. For example, from February to July of 1872, the five

year old "baby" was boarded out with a woman in Tunbridge Wells, and it

was Lily, not Mrs. Whichelo, who took the child there on the train,
sett]ed’him in, and made sure that the caretaker was satisfactory. '"Very
nice p]aEe”, she records in the diary. "I hope he will be happy, dear

boy. "4

And in July, she t6ok the younger children on an extended holiday

té‘Margate, staying in, lodgings with them, taking them to the beach, and

being totally responsible for their management and welfare during‘a‘holiday

thét lasted for several weeks.50 ' -
In addition to caring for her younger sisters and brothers, Lily

also helped with the hougework. She mentions doing mending, sorting linen,

he]p{ng out in the kitchen and.even with the cleaning. Again, as with

her child care responsibilities, she appears to have taken these duties

as a matter of course, and did no£ feel burdened by them.51

Although she was continually busy with the affairs of the house,

she also had many outlets for enjoyment. The Whichelos may have been

\
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short of money, but they entertained, went to parties, to the theatre,
to concerts, and on frequent excursions. Several entries inditate that
at sevanteen, Li]y‘obviou§1y enjbyad clothes and was a'good seamstress.
She mentions cbnstructing a‘bustle,‘buying fabric, ahd on one occasion,
being taken by her mother to a aressmaker to have a dress professionally
made.52 ] - ¢ 9 .

In the first half of 1872, Lily was st111 do1ng 1?530ns with Miss
Synnot. In her d1ary, she records that she worked at her lessonsg,
struggling to improve her German, and her musical sk1115.53 She often
visited M1ss Thornton and Miss Synnot and thoroughly enjoyed herse1f
there. Wh11e her contact with these 1ad1es does not appear to have
made her value her own family Tess, neithat did she feel uncomfortable
in the more affluent surroundings of her benefactors. The fact that she
was able to hdve freely between'these two .environments indicates that
even at seventeen she had considerable personal self-confidence.

Her d1ary also 1nd1cates that in this year her interest in-the
opposite sex was awakened. She had no serious romance, but'it is clear
that she was attractive to men and found the experience of meeting them
pleasurable. For instance, in April, the Whichelos éavq a party:

*

Enjoyed myself immensely. Did not go Eﬂ bed all night,
a Mr. Taylor here; like him very much.

In January, 1873, juétﬂpefore her eighteenth birthday, she describes a
party to'which she was taken by Miss Thornton: ’

Dance at Harley St. Very nice indeed....We had
children first and Punch and Judy. I was not dressed
in time, my petticoats were too short....Mr. Tom
Latham gave me a fan in the morning, the first present
I ever had from a gentleman. [ was dressed at last
and -although I did not Took nice, I engoyed myself
very mu¢h indeed. Danced every time.5
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At-seventeeni Lily's. attitude towards religion was entirely
conventional. She attended Church regulariy, unless éhe had a cold or
the weather was unpleasant, but théré is no 1nk1§ng of the religious o
turmoil that affected the adolescent iives of many of her contemporaries. ;/_//
Church attendance would sometimes cause her to make “good resolutions", g
but at seventeen Lily Whichelo was a happy girl with a cheerful, uncomplicated
outlook on life, and ready acceptahce of her own cjrcumstanges. Neither

family practice nor her own disposition led her to experience a spiritual

crisis @V‘Zh;/time in her 1ife.>®

In Eﬁe autumn of 1872,IL1?;T;Wbenéfactors sent her to a small boarding

échool in Brighton. As E.M. Forster later wrote: ‘

The school chosen was one kept by a Mademoiselle Collinet

at Brighton, and was not altogether successful, but my

mother enjoyed herself, picked up some French, acquired

social assurance, and made friends....5
At the time that this school was selected for Lily, the first Girls'
Public Day School Company. School was opening, and of course, the Buss
schools, the North Londoh Collegiate and the Camden School‘a]ready
egisted and had received cénsiderab]e bﬂb]icity: It is Tikely that
Marianne Thornton, who was involved in char{tab1e’endeavours to educate
working-class gins, Had a least heard of these middle-class insfitutions.
But there is nc indication that they were conéfdered as possible schools
for her protege. Instead, Lily was prepared for her future at a typical,
unreformed, Victorian "Young Ladies' Academy".

If one of the pioneering middle-class schools had been selected,

"Lily herself probably would nat have enjoyed it; from her'diary entries, it

is evident that it was the old-fashioned aspects of the Brighton school that
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she énjoyed most. She wrote on her arrival, for instance: “It'is a ship
very nice place. The schoolroom is just like a drawing room.“_s8 The
girls followed the typical mid-Vic%orian young ladies' curriculum. They
jearned French, German, drawipg and music, and studied Tliterature. There
is no indication that they learned Latin or Mathematics. For exercise,
they went for sedate wa]ks.on the beach; there is no mention of the
calisthenics that formed part of the curriculum of the new girls' schools.
This polite, conventional education was proﬁab1y the besflpreparation
possible ig; her immediate future: a good p1a£e as a governess, and an
early, upwardly mobile marriage. hA more solid education might have left
her better prepared for the fate that befell her in 1880, when she was
]eff a foung widow, by no means penniless; but with the responsibility
of raising her only‘son, Morgan, alone. ;>
q In contrast to Lily Hhiche]o, who received a conventiona]ly feminine
.education, Sara Burstall, born in 1859, was educated at the new type of

- girls' school and women

college. Indeed, hel educational and professional
career, from the time of]her entry into the Camden School for Girls at |
the age of twelve, unt¥l her retirement, in 1924, after many years as
Headmistress of Mancfester High School for girls, can be seen as a

paradigm of the benefits that the "renaissance in gir]s'_educatiiﬁ“sg

could
provide for a womap from lower middle-class ciﬁbumstancés.so

JSara's pArents were English, but ;he &;%)bofn in Aberdeen where
her father was the agent for a London firm of Qranite exportersL “Sara was
the eldest of three children, and thé-only daughter. During the first
eleven years of her life, the family was relatively affiuent, 1ivihg in

middle-class comfort, and employing some domestic help. But while her
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father was emp]eyed in a conventional business occupation, the most )
important quality that both pg}ents had to offer was their unconventionality.
According to Sara, her mother was a "woman of great natural ability, of
strong physique and independent mind." She ééme, most likely, from an
~artisan's faﬁi]y, had been a Chartist in her youfh, and while she had
had 1ittle opportunity fbr education as a chi]d, she attended 1ectures‘
at Birkbeck College, as soon as they were open to women. While she was
an excellent houséwife,(jhe was even unconventional  about dress: "she had
never followed fashion, or...worn a crinoline", Her daughter says.ﬁ]

Sara's father, also a strong, 1ndependent character, had cons1derab1e
1nf3uence on his daughter because he was more involved in the day-to-day
care of his children than were most Victorian fathers. For example,
when Sara was still the only ;hi]d in the family, her mother "who had no
nursemaid", would often take the 1ittle girl to her husband's office,
where she would be "perfectly happy p]ayiné in a corner with filing cards".62

Most of Sara's early childhood was spent in the home. Both parents
had great faith in education, but “no great belief in schools", and
although the child was sent briefly to a_"1itt1e ladies' school” when she
was five, she was soon removed, and did not.attend school fgr some years.63
While a governess was employed for a brief period, the p;Fg;ZS were the
chief teachers fpr all three children. In this urban, middle-class family,
there was none of the compartmenta1isationithat characterised more
affluent households. The three children's days were spent together in
the garden, whére their favourite toy--a sand heap--was provided for them.
Indoors¥ in the playroom they shared, Sara did play with dolls, but she .
also played with her brothers' toys. She was particularly fond of

their model railway set.64
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) In 1870, when Sara was eleven, her father lost hi§ job, and, as
his daughter says, "he had to begin the world again at nearly fifty years
of agé." While the experience was a "terr?b]e blow" for her parents,
Sara was.in fact to benefit from'the family's downward mobility. The
Burstalls moved to London where the father set up as a.bu11der in Camden
Town: The change to the lowest levels of lower-middle-class status
a11owgd the family to assume a more unconventional style than had been
possible in Aberdeen.65
Like the Whichelos, the Burstalls used the amenitiés of London to
the full: they went to the British Museum, to the National Gallery, and
to the theatre, and they all p]ayeg in Regent's Park. Sometiimes, after
one of these outings, the whole family would have a "modest supper" at
a restaurant. Burstall points out that it was 0n1y-becau§e.0f her pqrents'
progressive views that such pleasures were part of their Tives. In the
seventies, normally, "women and children ate at homefiGB Sara's father
would take his daughter on a horse omnibu;, again something that middle-
class girls did not do, an!\even allowed hé% to ride in a handsom "which
was a thing no 1ady did." In summing up her relatively unconfined girlhood,
Burstall commented many years later:
The modern age does not need to be told about Victorian
conventions. They were oppressive to many giris and
women, but they did not oppress us partly because we
were poor; partly because we Tived in a rather Bohemian
guarter where artists and agtors abounded, but chiefly
because of the principles of my parents. 7
But even given such unusual parents, without éducatioh Sara's Tife

might well have been little different from shat of her mother "who felt

her own 1ife to have been a fai1ure"f
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There have been many like her, women of great natural

ability, but with no education and Tittle 0pp0rtun1ty

for the exercise of their powers.

Sara's opportunities for education came to her in 1871, when she was

twelve:

My going to the Camden School came about by an accident,

and a girlish impulse....l was always a great

newspaper reader, and running through the column of the

Daily Telegraph in July 1871...1 came upon an account

of the Distribution of Prizes by the Lord Mayor of London
..and I said to my father, 'Oh, Papa, do let me go to

that school, and someday I may receive a prize from the

Lord Mayor.' The school was within walking distance, and

the fees were within my father's means; so I became a

pupil in September, 1871....69

The Camden School for Girls, then in its infancy, was founded by
Miss Buss to serve girls from families who could not afford the fees at
the North London Collegiate. Some of the girls would go on to the more
expensive school, but Camden's curriculum was designed to prepare its
pupils to take the Junior Cambridge Local Examination at fifteen whereas
the.North London Collegiate would prepare girls for University. At the
Camden, the girls stJdied academic subjécts in the morning; after lunch
they played in thé garden; in the afternoon they did needlework and drawing.
. They also had calisthenics and swimming lessons. Sara did we]1.70

Her success at the Camden was such that she earned & écho]arship
that paid her fees at the North London Collegiate, which she entered in
1875. She also did well there. Both Fran;es Buss herself, and Sophie
Bryant, the school's excellent Mathematics Mistress, recognized Sara's
abilities and did everything possible to encourage her. On completing
her school career, she won one of the North London Collegiate's scholarships

to Girtonl7]

Sara went up to Girton in 1878, when she was nineteen. For her,
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the.opportunity to attend Girton filled her with a sense of'privilege,
but in contrast to her near contemporary, Lilian Faithfull, who entered
Somerville just a few years later, it was not the male University
establishment to which she felt grateful, but the women's movement.

For her, all the early women University students were "members, however
young and obséure; in a great forward movement for the women's ca'l]se."72
... From the evidence available, it appears that any adolescent .,
emotional crises that Sara Bﬁrsta]] experienced were absorbed by the"
energies she gave to her séudies. The-majority of her contemporaries
who attended good girls' schools and were in the first group o% women'
university students came from affluent families. Their achievements,
while never easily won, were perhaps not as difficult as Sara's, nor did
they make ag much difference for the girl's future. The relative poverty
of Sara's family meant that working at being a good student was not only
a way of overcoming the limitations. imposed by her sex, but also those
imposed by her economic status. Sara Burstall is an early example of a
woman for whom educétiona] opportunity was a path to upward social
mobitity. l
The girlhood experiences 6f Molly Hughes, who was born in 1867, and

who grew up in a middle-class household in the North London suburb of
Canonbury, prov}de a number'of sharp contrasts, as we]] as a number of
similarities to those of Sara Burstall. Molly Hughes, like Sara Burstall,
benefited from the opportunities that opened up for women in the late-
Victorian decades. Like Sara Burstall, she too attended the North tondon

Collegiate School. She went on to become one of the first students at

the Teachers' Training College established at Cambridge in 1885, took a
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University of London Degree, and in 1897, when she was twenty-four,
assumed a responsible post as first Head of the Training Department
at Bedford College. Yet when she married Arthur Hughes in 1897, not only
did she give up her career without a moment's regret, she appears to
have welcomed assuming a subordinate pdsition within the marriage. Of
her wedding ceremony she says: |

There had been a great deal of aréument in the press

as to whether a woman ought to promise to obey her

husband, and scme brides had omitted the word. So I

said my 'obey' firmly, feeling the pleasure of having

no longer to order other people's lives, but to be

ordered myself.73

Mo1ly Hughes proves a good example of a woman who could benef{t
from and contribute to womaﬁ's "widening sphere”, but at the same time
challenge in no fundamental way the Victorian conéeption of feminin%ty.
She achieved this seemingly contradictory combination because she was
very early and ver} thoroughly trained to accept female inferiority. In
~ the 19305 Hughes published an autcbiographical account of her girlhood.
Her intention was to present‘her childhood as an unusually happy one. 1In
fact, what she achieved is a picture of the way in which a mid-Victorian
family defining itself as close and happy could induce a giri to accept
willingly her second-class status.

Molly Thomas was the youngest child and only daughter in a family
with five children. Her father was a dealer on the Stock Exchange, and
the family income fluctuated sharply between what éhe heyse]f described
with some exaggeration as.'great affluence and extreme poverty".74 During“

Molly's first twelve years, they Tived in the same house in respectable,

suburban Canonbury. The house itself was a large one, bespeaking affluence,
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but at times, the money was not avai1ab16‘to maintéin the style of Tife
that the size of the house suggested.

The Thomases were wise enough not to expand their style of life to i
lavish proportions when times were good, and for thisgreason, they were
able to live fairly comfortaply with the fluctuations in income. ;Mthough‘G
they usually employed servants, Mrs. Thomas never employed a nurse or set
up a formal nursery.75 For this reason, even during the periods when the
family had a substantial income, the Thomas children never éxperienced
the formal childhood tnat‘usua]1y characterised gff]uent families. Molly,
especial]y, as the only girl, was extremely close to her mother.
| Molly Hughes began her autobiography with the statement that "a
girl with four brothers older than herself is born under a lucky star."76
But what she goes on to record is a childhood in which she was always
forced to take second place to those brothers. It was her father, even more
than her mother, who insisted that the activities of his only daughter
should be severely limited, in contrast to those of his sons, but,it was
ﬁer mother who actually ensured that these limits would be imposed. The
mother and daughter formed one unit in the family, and thé three boys
and the father formed another. The mother and daughter were confined to
the house, whereas the father and sons enjoyed pleasures away from home:.

My father's slogan was that boys should go everywhere
and know everything, and that a girl should stay- at
home and know nothing.77

Young Molly's life was so restricted that, as she herself put it,
"my outside amusements were mainly pale reflections of what the boys
told me about theirs." But she recalls protesting her Timited lot once

-

during her childhood:
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"How I wish I were a boy!' Mother caught me saying this

aloud one day, and promptly told me that this was a wicked

thought. She did not go on to give a reason, But merely

insisted that it was splendid to be a girl, and with such

exuberant enthusiasm that I was quite convinced.78

Molly Hugﬁes was determinéa to remember her childhood as happy, and
in no way'deprived, even thbugh it is clear that she had neither the
privileges nor the experiences to which her brothers had access. She
achieved this state df‘mind by identifying with her brothers and thus
overlooking or suppressing the fact that she was qg};pﬁe‘of them. For
example, in her autobiography, she describes the children's special room.
Instead of a nursery, she says, "we were giveﬁ a room to ourselves--all
to ourse]ves".79 In fact, this room, which was called the "stﬁdy" be]oﬁged
to the four boys. Mé]]y was - allowed to help dust and clean the study, but
at other times,'shE‘was only permitted.to enter when she was invited‘by
her brothers.
The Thomas boys were all sent when "quite small" to a day school,

and then to good Public Schoo]s.BO Molly herself was not sent to school
until she was almost twelve. Until then, she says, "I was savéd from

81
{

the stupefying influence of such a place." "Mother undertook all that

she thought necessary for me...." Molly and her mother did lessons in

the morﬁing, reading from the Bible, memorizing poetry, doing sewing,
Frenca, some Latin and a little arithmetic.82 When she was sent to school
at twelve, it was to ah "Establishment for Young Ladies", which while it
provided her with companionship was, from the point of‘view of instruétion,

almost as haphazard as the lessons she had received from her mother.83

Had
her father 1ived, and the family's relative affluence continued until her

adu]thood; there is little question that the home training and the "Young
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Ladies'" school would have been all the education she would have received.
It was, in fact, her father's sudden death in 1879 that gave her _
the opportunity for an independent career in the years before her marriage.
With Mr. Thomas's death, the family's financia]ﬂposition at once became
insecure, and when, at sixteen, Molly was given a.choice between the
prospect of living with her mother, in reduced circumstances, dependent
on her brothers, or preparing for work herself, she chose the latter
alternative. The obvious choice of occupation was that of teacher:
In thoge days it was not considered the thing for a
girl to 'earn', although she might toy with a little
work. Ag{ other career than teaching was practically
unknown.
Molly received her éxcel]enfkpreparation for teaching through the kindness
of an aunt, who offered to send her to "the very best school that can be |
found", and pay the fees. The ”véry best school”, it was decided,.was the
North London Collegiate, which she entered in 1883, when she was sixteen.
Unlike Sara Burstall, who as a schoolgirl adapted smoothly to Miss
Buss's routine, and as an adult had almost unqualified praise for her
methods, Molly Thomas disliked both the school and its founder. A1l that
mattered to Miss Buss, she claims, was outward achievement. "Marks

were the life-blood of the school", she says; any gen i iyation of

the mind or the spirit interfered with this main object. As ult
she blamed Miss Buss's conception of the purpose of girls' educaffion:

She was a pioneer, and almost single-handed, in
getting some kind of systematic education for girls
" a1l the hitherto satisfactory ideals of
accomplishments...must be wiped out, but what was
to take their place? While the education of boy
had been gradually shaped from ancient times...
of girls had as a rule no other aim beyond making them
pleasing to men. This idea was to Miss Buss anathema,
and she failed to see all its great possibilities when
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s really well done. To be deeply pleasing to a husband,
and widely pleasing to other men, seems to me as good
an ideal as a woman can have. But instead of facing
squarely the real needs of future wives and mothers
...Miss Buss seized the tempting instrument at her
. hand--the stimulus to mental ambition afforded by
outside examinations....And thus, for better or
worse, the education of girls became a feeble
imitation of what the boys were doing....85
During her twenties, Molly Thomas Hughes followed the same path as
Sara Burstall, Constance Maynard and Lilian Faithfull,_ but then, 1ike Lily
_ Whichelo, she devoted herself to conventional wifehood and motherhood.
Having passed several years of her adulthocd as a "modern” woman--pursuing
a responsible professional career and living independently, when“she came to
write about her life, she evidently felt the need to.deve1op an ideological
posi%ion that would reconcile the seeming conflicts between her independent
life before marriage, and her dependent and subordinate position after
marriage. The ideological position she adopted was that of antifeminism,
an antifeminism that was conscious and deliberate. Hughes is an example
of a woman who, having tasted the freedom that an autonomous 1ife could
offer, rejected it completely, and consciously embraced the view that women
are unaliterably inferior to men, and of secondary importance.
Hertha Ayrton, whose experiénces provide our concluding example of
- ¥ s » . ' - 0 »
mid-Victorian girlhood, was the least typical of the six women whose Tives
figure in this chapter. Sara Marks (her name in childhood) was born in
1854, one of two girls in a family of eight children. Sarah's father had
a small business in Petworth, Sussex, as clockmaker and jeweller, but
he died in 1859, leaving his wife to face a difficult widowhood.86
Sarah's mother was the mest important influence in her childhood.

Unlike her husband, who had been a first-generation immigrant from Poland,

Mrs. Marks came from a family that had settled in England for several

w3
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~ generations. She herself had had seven sisters, and the girls had all
been raised in a sheltered, restricted environment inf]ueﬁced both by
English concepts of femininity.and by Orthodox Judaism with its narrow e
conception of the feminine role. The girls were, however, given
extensive exposure both to English and to JéWﬁEﬁ\edTEG;;?BT

Oncé a widow, Mrs. Marks eked out a 1%ving both through assistance
from her relatives, and by dding.needlework. As in other famil%gs
similarly situated, the motﬁgr gepended on her daughter, and since Mrs.
Marks's second daughter w;s.a Tife-long 1nvaiid, Sarah was, effectively,
the only daughter. Sarah learned very early to be an aid and comfort
to her mother. At the age of six, she had madé a1f’of her youngest
brother's clothes, and throughout her early years she heiped to tend to
her siblings, in order to free her mothef to do the needlework on which
the family's income largely depended.88

But although Sarah had-to assume considerabie responsibility, her
childhood was nct only happy, it was unconstrained, in spite of the
family's poverty. Mrs. Marks's views on childrearing were most unusual
for a mid—Vict?Sjin, and they had an important influence on the formation
of her daughter's character. Mrs: Marks believed in treating children as
beings amenable to reason, rather than in the use of grbitrary'authority,
and apparently she succeeded. Sarah was never disciplined “otherwise than
by kindness and the appeal to reason“,89 even though she was never a gentle,
retiring 1itt1e4gir1. She had a passionate, active nature, was a fearless
“tombay", and her appearance was unruly--she had thick, curly hair, and the
fact that she could not keep it neat caused her continual difficulties with

adults other than her mother. Sarah's vivid assertiveness got her into
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trouble at the little dame schaol to which she was sent at the age of fiQe.
When the teacher caned her on the hands, she at once ran home. Mrs. Marks
was as upset as Sarah, and promptly removed her from the school. In con-

trast, thus, to a girl like Molly Thomas, Sarah was early_taught to question

. authority.

The 1ittle dame schodl-was the best in the way of formal education
that Mrs. Marks could aff9 d for her d ugﬁter. However, when the girl
was nine, one of Mrs. Marks's sisters, Who ran a good girls® private
school in London, offered to take her niéce into her home and educate her.
Although it was not easy for Mrs. Marks Jo part with her daughter, she
believed that Sarah had unusual abilities, and'moreover, she felt that a
daughter, if anything, needed a better education than a son»becau;e "women
have the harder battle to fight.;.."90
Thus, at the age of nine, Sarah {eft her mother's home, but the

close bond between the two remained, anq the parting was difficult.

arah's unusually free upbringing did not fit her for 1ife with her
(i/tjelaggves, who expected her to beccme a "docile little schoo1gir1“,9]

but she did adjust to her aunt's family, and benéfited both from the

education she received and from the atmosphere of the household. The Hartogs

were cultured intellectuals with a wide and interesting circle of friends

and it was iﬁ this fortunéte environment that Sarah grew to maturity.

Iﬁ early adolescence, Sarah went through a religious crisis. Her

closest friend at the time was her cousin, Marcus, and it was with his

help that, at sixteen, she Qas able to bring her religious thinking to a

resolution. The Hartogs, in spite of their status as intellectuals,

n 92

practised a "strict and narrow Judaism",”” as did Sarah's mother. But

£
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‘Marcus Hartog, who was somewhat older than-Sarah, was an undergraduate at
Cambridgé,_wheré he imbibed a rationalist outlqok. It was through Marcus's
influence that Sarah, at sixteen, became an agnostic, and while she never
renounced a cultural attachment to Juda}sm her agnost1c1sm was permanent.

It was also Marcus who 1ntroduced her to her first close female
féiénd,‘Otti]ie Blind, who came from a family similar in character to that
of the Hartogs. Ottilie and Sarah developed a "spontanepus and romantic
admiration" for each other;93 it was at Cttilie's suggestion that Sarah-
adopted the poetic name "Hertha". During her late teens, Hertha spent
much of her time™ at the Blind's Hampstead home. For several months, she
and Ottilie spent every evening studyiﬁg togeth;r for the Cambridge
Higher Local examination, which Hertha took and passed in 1874.

By this time Hertha was in fact self-supporting. A1th0ughlreared
in her aunt's home, she nevér severed her ties with- her own family,
and when she was sixteen, she felt an obligation to discontinue her own
formal education so that she could he]&wsupport her mother. Accordingly,
she became a governess, making enough money to support herself, and even
to send money home.

Hertha continued to do fhis work for six years,'but already in 1873
she had heard about Girton, and had determined to become a student there
if possible. She owed the fact that she was able to attain this géa] to
the friendship and generosity of Barbara Bodichon, the wealthy and
influential activist in the women's movement. Hertha was introduced to Mme.
Bodichon in 1873, and soon became one of her proteges. Cambridge was not

immediately pessible; her own family was too much in need of her he]p'and

support. But Barbara Bodichon organized a fund to pay for Hertha's
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‘fees and support, and in 1876, she began her Girton career.g4

¢

Hértha‘s adult cafeer, after Girton, was atypiéal. The majorify of‘
the early university women became teachers, but Hertha ‘became a scientist.
She achieved a distinguished reputatibh as a physicist, becoming an
"authority on the electric arc, and achieving such awards as the Hughes 7
Medal of the Royal Society in 1906. Moreovef, not on]y'did Hé}tha

- marry and continue her professional career--in itself an unusual
combination--she also had a child, a daﬁghter with whom she had a'c1ose
and'ega1itariaqﬁre?atiqpship. ‘FiJ;11y, Hertha Ayrton‘was an active
t§;f‘4 ‘ feminfst; in t?e years 1911-1914, both she and her daughter participated
in the mf]itant wing of the suffrage movement.95 (

In comparing the experiences of the six women who are included in-
this chapter with fhat%of the five early-Victorian women who were the
subject of the'ﬁreceding chapter, contrasts in girthood patterns between
the two periodsdo emerge. For example, there is a contrast between the

(ﬂ]eve] of parenta1 control exercised over the daughters. in both the Maynard
*and'th. ithfull housé%o1as and the relative freedom that Emi1y Shore
. enjoyed. wThea(:ontr'ast suggests that by éhe mid-Victorian period, the belief

that children were beings of a different order from adults, and that girls

had unique needs, had gained in influence among upper-midd]e-class‘people.

In both the Maynard and the Féithfu]] households, the lif; of "nursery"
and "schoolroom" was sepératé from the world of the adults; in both cases, .
the reading matter qf e children was closely controlied.. In the
Faithfu11\fami1y, oreover, there is clear evidence that the reading matter
-an “play experience of the daughters was selected té reinforce their

status not only as children, but as girls. The books they were given
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were deliberatly and consciously selected to, encourage femihinity, as
were toys I'keJthe p]ajhouse\in the garden, through which they practised ' '
housewifery, ¥n contrast, Emily Shore read what she p]eased,ﬂand was k
encodraged to build model steamships. Fafthfull and Maynard on the one .
hand, and Shore, on the other, are not isclated examples; other girlhoods,
not included as a central focus in either chaptef, reflect similar pafterns.96
The.most-étriking contrast\bétween the'ear]y and the mid-Victorian
experience of adolescence and young womanhood that emerges from the
examples presented is that_the six mid-Victorian women, unlike their
predecessors, had the possibility of 5cquiriﬁg higher education through
institutions, and of pursuing careers in professions that had a co]1ecti§e.
organization. The contrgsting responses to these opportunities displayed
by the siklwomen underline once-agéin the fact that sex was only one factor .
in determiniﬁg both girlhood éxpekience, and the pattern that the individual's
adult Tife would take. Social status and individual temperament and cg-
cumstances were also of importance.
' Constance Maynard and Lilian Faithfull, the two upper-middie-class
women, were both early university students, both went on to careers in
teaching, and both remained unmarried. However, the personal motives
that led each to these similar futures were dissimilar. Constance Maynard's
childhood deve]dped in her both an evangelical conscience and a desire for
independence. While her support for the'éréanized women's,moyement was pas-
sive rather than active, and while she retained a belief in the values
associated with femininity, her 1ife wark was designed to contribute to thg
deve1opmenf ofrfemale autonomy. Lilian Faithfull, on the other hand, appears

(
to have combined a commitment to professional work with a belief in women's



2i6
inferioriﬁy‘ No compelling personal ambitién appears to have influenced
"her%decision to attend Somerville, nor, during her adult career did she
present any challenge to prevailing notions about the secondary role of
women in middle-class social, economic and family Tife.

In .the iives of Sarah Burstall, Molly Thomas Hughes and Herth#&
Marks Ayrton, the opportunities available for higher education and fulfilling
professional work made a greater difference than they did to Maynard and
Faithfull. Both of the latter women could have achieved lives of comfort,
dignity, and 'even of achievement had they reamined permanent "daughters at
home™. No such option was open to thé three women from less affluent
circumstances. In all three cases, had they been born a generation
earlier, their preparation for qu? would, in all probability, have been
ninadequate. Their working lives, ﬁost 1ikely, would have offered them
little in the way of money, status or satisfaction.

Sarah Burstall did not marry, so that a conflict between marriage and
career did not arise in her case. Like Faithfull and Maynard she is
representative of a new type of woman, a type that emerges at the end of
the nineteenth century; the life-long professional woman. While only a
small minority belonged to this group, it was, nonetheless, by the end of
the century, both a recognized and respected one.

4 Molly Thomas and Hertha Marks, on the other haﬁﬂ,ﬂdid marry. These
two belonged to the first generation in which a group of women, rather
than an isolated few, were faced with the conflict between professional
career and wifehood and motherhood. Their choices represent two opposing

solutions. Qn mé%r%age, Mol]y.Thomas abandoned her career,.and developed

an antifeminist outlook; Hertha Marks, on the cther hanq, combined
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professional work with marriage and motherhood, and in contrast to Thomas,
was a coﬁﬁitted feminist.

Lily Whichelo Forster was the only one of the six women included in
this chapter who was not influenced py the changeé in women's education
and emp1oyéent opportunities that began to make themselves manifest in
the 1860s. The education she received and her choice of employment in
the brief period before marriage would not have been markedly different
had she Eéén born in 1820,.rather Fhan 1855. Her experﬁences in girlhood
and young womanhood should serve as a reminder of the way in which older
patterns continued te be influential, even as newer ones were beginning
fo emerge. Indeed, in the mid-Victorian period, the girthood pattern
and adult life choiEes‘of,Li1y Whichelo Forster were still, without
question, more common and more widely accepted tﬁan the opportunities

provided by "the widening sphere”.



CHAPTER IX
LATE-VICTORIAN EPILOGUE

In the twq preceding chapters,_gir]hood experience in the'efrly
and mid-Victorian years has been analysed through the mefhod of grdﬁp
biography. To conclude the composite portraits, this chapter will
focus on the experience of three women who were born in the 1880s:
Phy1llis Bottome and Helen Corke, both born in 1882, and Marie Stopes,

_born in 1880. 1In her autobiography, Helen Corke declared that she
belonged "indisputably to both nineteenth and twentieth cénturies", and,
as that comment suggests, it is-the bridging of two radically different
periods during their formative years that distinguishes these women
fromlthe mid-Victorian generation. While all of the women included 1in
the analysis of mid-Vittorian experience lived past the watershed of
the Great War, they were, unlike those.born after 1880, essentially
Victorian: they had experienced childhood and youth at the pinnacle
of Victorian prosperity and the dominance of‘Victorian ideology, and

they had lived a considerable portion of their adult 1ives before they
were affected by the changing circumstances of the new century. In
contrast, women who experienced girlhood in the eighties and nineties
were, first of all affected by the considerable changes in social,
intellectual and sexual mores that had begun Jflbe evident even in the

. last decades of the century, an;klecond, they experienced their early

adulthood in the years when the foundations of the Victorian liberal

consensus were crumbling. o . -
As girls, the three women provide individual i1lustrations of

both change and continuity. One notable contrast, in comparison with

218



219
the 1ives of our early and mid-Victorian examples, is the fact that ail
three women came from families that were smaller than those of the
earlier generations. The size of the families indicates that in the
three cases, some form of family planning was being practised. A second
contrast is that in comparison to the mid-Victorian generation, these
girls, as they experienced adolescence in the nineties, were affected

' by khe 1ate-Victorian concept of the "modern girl". Along with these
changes, the girlhood experience of the three also provides eyidence
of the continued influence of Victorian ideas about sex roles. Mid-
Victorian conceptions of femininity and of feminine duty continued to
affect, in varjing‘degrees, both the character development and the
11fe choices 6} these women while they were girls. |

Phy1lis Bottome, in adulthood a minor nove11st was born in 1882,
qu grew uprin an upper middle-class family. Her girlhooed iljustrates
the continuity between the late Victorian decades and the yéars that
preceded them, In most respects the milieu of her chi1dhood was not
different from that of a mid-Victorian upper middle-c1as§ household;

_m!the education and training that she received reflected few of the
chahges that had by that time altered the structure of middle-class
girls' education. But because so much of Bottome's 1ife was Tived in
the pwentieth century, she offers a radically different perspective
on such a girlhood frbm that which can be gained from the evidence
available for women of the mid-Victorian generation. In adulthood,
Bottome underwent intensive psychoanalysis with Alfred Ad]er; and in

her autabiography™she attempted ta apply the 1ns1ghts of Adlerian

x'psycﬁo]ogy to her understanding of the family dynamics of the late-
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Victorian household in which she grew up. The perspéctive of psycho-
analysis is in its own way as limiting and confining as the world vie#
of the Victorians but it is at least different from it.  Bottome's -
approach does allow her to perceive circumstances that otherwise she
might not have noticed or remembered.] She displays, for example,
little reticence about discussing her early responses to sex, a subject
rarely alluded to by women of the mid-Victorian generation.

Phyllis Bottome was the third daug;ter in a family of four. Her
parents' last child, born when she was three, was a boy. Her father was
a Church of England clergyman of American origin. The family moved
frequently during the years of Phyllis's childhood, both within England,
and in América, where they spent the years 1890-1895, but throughout
all their movements, fhey maintained an affluent 1ife sty]e.2

Bottome's analysis of her father and mother was influenced by/ﬁgF‘\\\
psychoanalytic perspective. She says that her mother was totally
devoted to her husband, chi]driﬁlaﬁd household, and to the practice of

‘

religion, but that she avoided the social contacts appropriate for a

woman of her social position:

She went to church constantly, she read enormpusly; she
was the loving, gentle and beneficent background of our
lives....all her rare intelligence, her sparkling
humour, her gerfect]y sweet, sound temper were confined
to the home.

The mother's excuse for shunning outside contacts was her delicate
health, Each of her pregnancies gave her considerable difficulty, and
she was, throughout most of her 1ife, a semi-invalid. Bottome suggests

that this invalidism was psychosomatic. Her mother, she says, had

-suffered from a lack of love in her childhood, and, as a result, her



221

"unconscious" wish was to keep her husband from making any contacts
outside the home, and invalidism was one weapon with which to do so.
"There was never really anything at all seriously the matter with'my'
mother", Bottome conc]udes.4 Her father, on the other hand, she des-
cribes as "warm gnd openhearted." As a §1r1, she was able to perceive
his faults more clearly than those of her mother, but in many ways she
felt closer to him.5

. During Phyllis's first eight years, when her father held two
suécessive country livings, the fami1y'11ved in conventional uppér
middle-class country-house style, although except during periods of
acute illness, Phyl1is's mother was more closely involved with her
children thén many Victorian upper middle-class mothers. After the
birth of George,hin 1885, a nurse was employed, but the children's care
was shared more equally between the mother and the nurse than was often
the case in upper midd]e—ciass families. As wit5¢§o many girls with a
brother close in age, Phyllis's earliest companion, the person she felt
closest to, was George: "this strange creature that shared my nursery--

a child but not a girl--a fellow baby."®

Later on, again typically,
George would move into the masculine world of SChdol, and Phyllis had
more to do with her sisters: Mary, six years older than she was; and
Wilmett, who was a year older than Mary.

Until she was eighf, Phyllis's world was limited by the boundaries
imposed by her sex and class. Although George was sent to schogl in
early childhood, the girls were all educated at home during the family's
initial English phase, the two eldest being sent away to boarding school

only when they were twelve and eleven. The Botiomes maintained a "school-

room" for the girls; for several years, Phyliis, although she was a bookish
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child, was not off{ciay}y allowed to participate.in the schoolroom lessons.
Howevef, she would sit under the table while they were in progress, and
bénefif from them unofficially.

For contacts outside their own family, the Bottome children were
restricted to the local "gentry". When Phyllis began playing with a
little "village" child, Hannah, who was better -company than either of
the "squire's" children, Hannah, wiser than Phy]iis, knew that their
friendship wo&lg?ﬁérkurtailed should the adults discover it. "'Don't
ee tell nobod;'",ishe said, "'or they'll stop we sure-lye'". Hannah,
of course, was correct: the family nurse, when she found out about the

friendship, forbade it, saying that Hannah was "'only a village child'".

- When Phyllis appealed tﬁis decision toc her mbther, her mother confirmed

it, saying "'Hannah...might have tﬁings in her head--and you could
catch them;'"7
Although this was a clergyman’s family, and reiigidn p]a}éd a
prominent part in the family routine} it appears that belief, for bocth
father and mother, was of "an institutional rather than a personal
kind."8 Certainly, throughout her girlhood, religious belief was the
medium through which duty and morality were conveyed to the children,
but intensity of belief of the kind that formed part of the experience
of so many early and mid-Victorian girls was not part of Phyllis Bottome's
development. )
From the perspective of Adlerian psychology, Bottome later

analysed the relationship that existed between H_rse]f and her two

sisters, and her analysis ofi;;itii/Jnteresting perspective on the nature

of this Victorian group. Wil ~"the eldest, who died in young womanhood ,

.
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had a passionate, domineering, but at the same time, responsible, nature.
Mary was a more shadowy character, the child least loved by the mother.
Ni]mett controlled the cutward and the inward activities of‘her sisters.
Under her aegis they did some_thiﬁgs that were amusing--for instance,
she ‘would get them up at dawn on summer mornings to go mushrooming--but
she would also engineer activities that could be frightening. Fof example,
she invented a gamé called "Christian Martyrs", which involved the
sacrifice of dolls to the nursery fire; the dolis always belonged to
Mary or to Phyllis, never to Wilmett. Looking back on their relationship,
Bottome concluded that she and her sisters, in cdﬁfrast to their brother,
suffered permanently from the intensity and exclusiveness created by their
childhood situation:

I often think that had all of us been sent to a nursery
school where we should have learnt independence of
each other, and true give and take, our whole Tives
might have beeri different. These family relationships,
and their unhindered sway, are terribly underestimated
both for good and evil, in the formation of character.g
Because the family spent five years in America--her father had a
parish first in Yonkers and then on Long Isiand--Phyllis experienced
more freedom in the middle years of childhood and in early adolescence.
In the States, she was sent to school: first, to an unusually pre-
gressive school in Yonkers, where the children "danced, sang, moulded
in clay and wielded fret-saws"; later to a conventional girls' private
day school; and finally, she‘spent three years as a boarder in the
rarefied atmosphere of an Episcopalian convent school in New York City.
It was in America, at the age of nine, that Phyllis first came
face to face with sexual knowledge. She describes her lack of awareness

up to that time:
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I had no curiosity, let alone knowledge, about my body
or its functions. At nine years old 1 was both mentally
and physically unaware of the existence of sex....When
George was born I had discovered that his body was
s1ightly different from my own; but as mine seemed to
function just as satisfactorily, I felt no sense of
disadvantage,..nor had it occurred to me to ask why
we should not both of us have been made the same.
Many English children with sheltered lives like ours
grew to adoiescence floating about in the same sea of
ignorance...., ‘
At the progressive school in Yonkers, Phyllis, the transplanted English
child, was laughed at by the other children when she naively revealed
that she did not know "where babies came from": she still believed that
an angel brought them. Her teacher talked to her alone, after school,
and suggested that she ask her mother to discuss the matter with her.
When Phyllis did so, she was given a full and frightening account:
There unrolled before my horrified eyes, an amazing and
tragic picture of the 1ife between the sexes. The pains
of childbirth--the greater physical strength of men--their
far from greater moral strength--the white slave traffic--
nothing was spared me.

The effect of this sudden transition from naive ignorance to an
excess of information about the dangers of sex was that she became
"nearly frantic with'rage and terror". Her initial response was that
she would 1ive her life "as if it were not true":

My future--the husband and twelve children I had happily

intended to possess--I1 would now arrive at in a different

way from that of Nature's.!2 :
Accordingly, between the ages of nine and eleven, she went through what
she describes as a "tomboy" phase. Before that, her main activity in.
her free time had been reading, and while she still read “omnivorously",
she now speﬁt the greater part of her free time "practising wild feats
of physical strength and endurance. I climbed trees, ran races; 1 jumped
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incredible heights...." .At eleven, however, Phyllis went through what
she describes as an early and difficult puberty, the pains of which she
apparently could not discuss with any member of her family. In con-
sequence, shg endhred acute dysmenorrhea for several years, and had
to have a gynecological operation, about which she does not elaborate,
whén she was'seventeen.]3
When Phyllis was fourteen, the family returned to England, the
father t;fing a curacy in Bournemouth. With the family's return to England,
Phy1lis's reguiar education was over. Although money was not lacking for
the payment of school fees--George was attending a boarding school at the
time--it was the family viewpoint that, for a girl, she had received
sufficient formal education. In 1896, she was expected to take up the
traditional Victorian role of grown-up daughter at home. Phyllis herse]f
wished for more schooling, and at her own insisteqt request, her parents
did agree to allow her to attend a .girls' grammar school for part-time
Tessons, and she also discovered for herself a series of Oxford Extension

Lectures. Fromone of the lecturers, she received praise for her work,

]
and began to think for the first time of writing for publication. 4

When Phyllis was eighteen, the family moved fro Bournemouth to

Swanscombe in Kent, where her father took over a largely wohking-class
parish. In Swanscombe, Phyllis and her elder sister Mgiy ook up what

had for several generations been an acceptable activity for upper
middle-class daughters; they visited the poor. Their charitable activities,
however, were influenced by late-nineteenth-century ideas about voluntary

work, stemming from the "scientific" charity organizations and the

Settlement House moyement.. Compared with the activities of such early or
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mid-Victorian girls as Anne Clough or the Maynard sisters, the Bottome
sisters resembled social warkers more than théy did Ladies Bountiful:
their work was both better organized and morefeffective.15

Phyl1is was also busy writing her first novel, which was pub]ishéd
when she was just twenty. The book provides direct evidence of her late
adolescent beliefs about femininity, women's work and relations between
the sexes. It reveals that she was both acutely aware of, and troubled
by, tﬁe choices and thé conflicts with which young middle-class women
were faced in the eighteen-nineties. In the first part of the novel,
the heroine, Muriel, forsakes society to work in a Sett]emgnt House
in Stepney. Although in real 1ife, Phyilis's own voluntary work was
encouraged by her father, in her novel, the heroine's family 15'515-
tressed by her decision, so distressed that they call in a physician
in an attempt to discover why sﬁe is so determined on "slumming". The
physician declares that Muriel is suffering from "'a case of Hysteria...

in its most patent modern form.'”6

At this point in the construction of
her plot, the young author's sympathies are with her heroine's desire

for usefu1 work,'and against-her family's attempt to contrel and confine
her. Muriel goes off to the Settlement House.

“As the plot develops, however, Muriel learns that love and mother-
hood are woman's true vocation, not work in the world. The author
provides a suitor for her heroine, a man who shares Muriel's beliefs
about social justiée, but opposes her views on the "woman. question.

The critical scene in %heir courtship is a fiery argument about women ‘s

rights. Muriel insists that women are repressed by men: "They keep

us from being trained for anything because they want us to marry", she
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says. Her lover retorts that women "Tack depth and continuity". Only

a tiny minority will ever be capable of sustained work, and their
physical incapacity will always handicap them: “As long as you are
1abe11ed women, you'll be Tabelled weak."17 Muriel does not show her
Tover the door on hearing these sentiments. Although initially she

feels "absurd, snubbed, dissatis{igd“, she quickly capitulates, and

,

accepts his proposal of marriage. }hg\author's message in the novel
is clear; while it was Tegitimate for a-;;;;g woman to wish for useful
work, rather than the idle role of the daughter at home, only marriage
and mbtherhood could bring her contentment, and fulfill her womanly nature.
Phyllis Bottome, born in the 1880s, was reared in a family that
displayed little awareness of the changes in women's roles that were
taking place in the last decades of the nineteenth century. The
socia]iiation and formal education she received left her as little pre-
pared for any role except affluent domesticity as a girl born in 1820.
However, as she grew into her teens in the 1890s, and began to ekteqd
her horizons beyond the family_circ]e, she was exposed to new ideas
'and'hew experiences. As her first novel ihdic&tes, by late adolescence,
.she had come to question the inequalities of the late-Victorian social
structure, and she had been influenced by the women's moﬁement. But
~while influenced by early feminist beliefs, she remained still more
strongly committed £o the Victorian notjon of femininity, and it was a
t ditionally feminine role that she adopted in young womanhood. Phyj]i&
Bottome lived at hame, and played the role of daughter at home until her
marriage in 1917, when she was thirty-five. Between 1913 and 1917 she

was responsible for the care of her widowed mother. As she puts it:-
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. "Women of my generation taok hoth their home™ties and their chief

friendships as primary ob'ligatin’ns."]8

Only after 1917 did the more
modern, twentieth- century phase of her 1ife begin. 'Then, as a marr1ed
woman, she became involved in the psychoanalytic movement, and after her

-

own analysis, she not only pursued an active career-as a wr1ter but
’ a]so Lecame a lecturer on Adlerian psychotherapy.

Helen Corke, Tike Phyllis Bottome, was also born in 1882. In
contrast to Bottome, her family was lower middle-class. Corke's
recollections of her childhood and adolescence provide a detai]ed des-
cription of family 1ife in a Tower middle- class family experiencing
downward mobi]%ty Her account of her struggles in ado1escence poignantly
111ustrate the difficulties faced by a girl of the 18905 whose aspirations

fc0]11ded with barriers imposed as much by the cTass system as by sex. 19

Helen -was the eldest ch11d and only daughter in a fam11y ‘of three
children. Her father was a smail shopkeeper_1n Tunbridge Wells, and
during-the first eight years of Helen's 1ife; he did well in busiuess

er family 1ived-in solid lower middle-class prosperity. The Cdrkes

employed a servant, Eli]y, who stayed with them for many yeat?, and

they 11Ved in a substant1a] four- storey house, the ground-floor front

of which was occupied by the shop., 20 o _ .
Helen's father Alfred, as the son of a uraper, had been brought v

V\up in the retail trade business. He had also réceived a solid, if not

extensive, education, and had widened his knowledge and understanding

by ser1;us private reading. All his life AMfred Corke loved and

respected Titerature and the world of 1daas, the examp]e of his capac1ty

for self-culture was the most 1mportant gift he was able to bestow on h1s

daughter. Helen's mother Louisa was a ‘woman of much narrower interests

E
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than her husband. She had received only the briéfest sort of "young

Tadies'" education as a girl. She was an attractive young woman at the

time she Met‘A1fred Corke, and while she was intelligent, her main

interests were clothes and social intercourse.21

In her early chiidhood, young Helen and her brothers were cared e
for both by her mother and by the maid. Mother and maid shared the
housework as Qei] as the child-care responsibilities. One of Helen's
earliest memories is of the household kitchen which was situated on the
ground floor behind the shop. A swing had been rigged up to_hang from
thé kitchen ceiling, and.Mrs. Corke used the swing the way a twentieth-
century mother would use a “jolly jumper" or a play-pen: each morning,

after breakfast, Helen was placed in the swing, along with her doll and

a picture book, and she amused herself by‘watching Eer‘metng: do her
mornjng’work{ sometimes it would be the ironing, at)other times it

. would be cooking.22 Emily, the maid, also figured in her early memories:

it was Eﬁﬁ]y who dressed her_ each morning, and Emily who. put her to bed,
after bathiﬁg her by*the kitchen fire.23

In summing up her memories of the-trio of adults who made up her
early childhood world, she says.that first of all there was "mamma, /r~h7
dominant, always at hand"; then, there was papa--"nat so omniprésent, sziJ
less insistent, beneficent and wise; the ultimate authority". Finally, F‘?
there was the maid,,@gi]y, who figured in her rqco]]ections primarily
in a physical way. T&é\chi1d found her "tightness" unpleasant: “her
hair séicks tightly to her head on eithg: side of a white parting...she

is buttened tightly into her black dress."24 Coo (;'

As Helen grew from babyhood td early childhood, her world expanded,
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but only to a small extent. Louisa Corke was a careful rather than a
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spontaneoﬁsly loving mother, and one of her main concerns was that her
children should E;;ange the family's respectability by being neat, tidy
and well-behaved. As little children, Helen and Arthur, the brother
closest in age, both conformed to the pattern that was set for them.
For both the boy and the girl the scope of life was 1imited and they
played almost exclusively with each other as small children. Inéide
the house, théy were allowed to play alone in the store-room on the top
storey. Outside the hduse, they were confined strictly to their own
garden and only went farther afield when taken for their afternOOnJ
walk by Emily. Often, they would siqp1y accompany her shopping. Some-
times, they would bé taken to the Common. There, they could watch the
other children playing in the sand: "We are forbidden to touch the
sand, which Mamma says is dirty; we linger on the grass edge, envying,
but feeling éuperior."zs

Helen Corke's early Childhood was from a physiea] point of_view,

» neat, tidy and cﬁnfined. It was limited and confined from an intellectual

and emotional point of view as well. Later, her father's intellectual

uriosity would have an influence on her, but during her first eight

yé s, it had little effect. Louisa Corke had been raiSed as a

" Congregatio 115@, and her spirit of narrow, Noen-Conformist fespectabi]ity
‘Bfﬁydéed the household. Religious belief, while integrated into daily
1ife, way fundamentally a matter of outward ritual. The family went
‘regularly to Chapel on Sunday, the children accompanying their parents

\
efore they were five, but displays of emotion, about religion or

aeven

abgut any other mattér, were not encouraged. Self-control and

espectability were what mattered, %0 ‘ ‘
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The reading matter the children were allowed was strictly
controlled. Hq]en, who learned to read before she went to school at

seven,was given the Line Upon Line Sooks and pious tales that were bor-

rowed from the Sunday School 1ibrary. As she puts it, "the theme of
sainfly death occurs ad nauseam"27 in the majority of tales she was'
aI]oweq as a child. The only “ﬁtorybook" that did not "feature
religion" was Susan Coolidge's What Katy Did.

What Katy Did is a girls' story. That she read it, provides one
indication of the way in which Helen's sex made a difference‘ﬁn her up-
bringing. She read girls' bocks, and she played with girls' toys. Dolls
were of special importance to her.. While it appears, that she accepted
her sexual identity without protést as a child, she does mention that,
in dol1 play she did not always take the role of the mother:

Do11-play took no small place from babyhood to my
thirteenth year. It was serious play; the dolls were my
real children....I was always the mother of my dolls when
the play was social--yet when daydreaming or inventing

_ situations alcone...my part was that of the husband
andM$ather. 28 :

Although her toys and some of her books were explicitly feminine,
and she<ﬁf§;ﬁau§ht.to develop a feminine Tove of dress, sex differences
played a less explicit part in Helen Corke's early upbringing than they
did in more affluent families. In"contrast to the upper middle-class
pattern, Helen and her brothers were brought up in the same milieu; indeed,
ekcept for a brief pericd, they attended the same schools. The chief means
by which Helen would have learned appropriate sex role behaviour would ha#e.
been through obserying the adulzg in the household. In this respect,

implicit sex role differentiation may have had a greater effect on her

than. it wpu]d have done on a girl from a more affluent middle-class family;
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in a family where neither mother ner father did housework, a girl might
have been led to believe that only servants performed such tasks. In Helen's

. much more confined family setting, the sexual division of labour was more

obvio
\JHS;;Ren's first contact with the world outside her family came
when she was sent to school at seven. At school she quickly developed a
.sense of social status. She knew that her family was not like those of
the "'rich'" children, w%o came to school wearing velvet, and talked
about théir ponies. .But she learned, also, that her family was not
poor: "poor people live in 'hovels' or ‘s]ums';...It is kind to throw
| them penm‘es.“29
Helen's sense of her family's status as solid and respectable,
if not affluent, was sobn to be shaken. While the Corkes were never
to sink into the working class, her father's business troubles began’when
she was eight. Driven near to bankruptcy, he was forced to sell the good- (_
will of his Tunbridge Wellis shop, and the family moved to a country village
where Alfred Corke attempted to re-establish himself as a grocer on a much
more modest scale. In this village, there was no fee-paying school,
although the family could still have afforded one, and Helen and her
brother were sent to a Board School. For her mother, the facﬁ that her
children had to attend the Board School was one of the most painful
indications of the family's loss of status, but Helen, in fact, adjusted
to the school and did well thereu30
Alfred Corke's shop‘did not do well, however, and from this time

on, the Corke family's circumstances declined irrevocably. After two

ye;rs, the family moved again, this time to the London suburb of South
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Norwood. After a final unsuccessful attempt to succeed as a grocer,
Alfred Corke gave up shopkeeping and eked out a.1iJing selling insurance.
Their financial failure broke the spifit of Helen's parents, and she was
aware from the age of eleven of the sense of defeat that pervaded their
lives. Helen a@ap;ed to the dispirited atmosphere'of the household by
escaping from it whenever she could, inte the world of books. Perhaps
becaqge she was older, perhaps because hér.mother was too unhappy to
attempt to exercise much ;ontrol, she was allowed to read much more
widely. She iook full advantage of the local public library, and would
iTosé'herse1f in works of fiction at every possible opportunity.31 -

Ftom the time of tﬁeir move to South Norwéod, there was no longer’
any possibility that the Corke's could afford a fee-paying scheool for
their children, and so Helen was educated in the State elementary school
system until she reached the age of fourteen. Intrinsically, the education
she received'was adequate, but }t left hér, at fourteen, at what seemed to
her to be a dead ena. In 1896, there was no provision for secondary
education, even for the most successfui of elementary school pupi]s.32
Thus, Helen, who had been as success#u] as possible--she had reached
Standard 7--had to shﬁw for this achievement nothing but "four ornate
certificates” awarded for passing the special examinations the Borough

Council set for senior pupils. As she says, with justifiable bitterness,

"The certificates Evere]ﬁorth just as much as they cost to produce--no more.

Helen, who read periodical literature both in the library and in
her own home, had, no doubt read some of the articles directed at the !
"modern girl" which suggested that in the world of the 1890s, apportunities

abounded for girls in her position. But she had learned, by adolescence,

P

33
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that “poverty governs life", and she knew that there was only one option
for her. By means of the pupil-teacher apprenticeship system, she could

train to be an elementary schooiteacher herself. At fourfeen, having

read books as diverse as Olive Schreiner's Story of an African Farm and

Bulwer Lytton's Last Days of Pompeii, and having tried writing, in secret,

she was not ready to‘settie for such a narrow future. Therefore, to the
surprise and dismaylof her parents and teachers, she did not immediately
embark on the pupil-teacher course of training.

. Instead, for. eighteen months, she stayed at home, attempting to
plan a future for herself. She knew what she wanted: a Tife of
“freedom, opportunity, education, varied expefiehce", but she could see
no way to get them, e@en though her parents allowed her the time to try
“to do 50.34 During this period, she helped her mother with the housework
in the morning, and in the afternoons, she spent her time at‘the South-
Norwood Public Library, reading books and scan;ing the columns in periodicals
"headed Educational and Personal--hoping for I know not what vague Sp—
portunity".35

During this eighteen-month period, Helen experienced the onset of

menstruafion. Throughout her childhood, all matters to do with sexuality
had been treated with "the greatest secrecy and intimacy", and in spite
" of fhe fact that she had read widely, at fifteen, she did not realise what
had happened to her. When her mother explained and then gave her directions
about the "personal hygiene" necessary during menstruation, her‘react{on

was one of revulsion: ) i ‘%U

I hear what she has to tell me with impatience and
disgust. What an odious, limiting state of things!
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Are boys, as well as girls, subjected? No, boys are
not. This is, I object, unfair! For the first- time
1 wish, heartily, that I were a boy. My mother
jgnores this, and proceeds, hastily, to advise me

of all the precautions and prohibitions relative to
the month1§ period that she had herself received

at my age.36

Of the "sexual act itself®, she remained unaware, until, on
seeing the neighbour's cats mating, she was "enlightened by her own
sensations". She explains that her knowledge became more "accurate"

when she found a book called Esoteric Anthropology hidden in her mother's

chest of drawers. The book described "in simple terms, the whole

sequence of coition, conception, generation and birth.“37

' At sixteen, Helen realised that she would have to find a wage-
earpinngob. After a nine-mon?h interval, in which she was emp]oyed
at two dead-end, unrewarding junior clerk jobs, she met a woman who had
taught her at Board School, and with her help, Helen retraced her steps
to begin apprenticeshib as a pupil-teacher. She completed the training
successfully, and at twenty, received her first full-fledged appointment.
Helen Coréé's childhood and girlhood exper%ences reflect both
the possibilities and the limits.afforded by the "widening sphere" of
opportunity that opened up to middle-class girls and women in the final
decades of the tentury. In spipe:of the loss of prosperity that her
family experienced over the course of her childhood, Helen did receive an
adequate educati and was able to expand her horizons through reading.
It was the State system of education and the Borough Council's free
library that provided these opportunities for her; had she been born in

the 1850s, they would not have been available to her.

On the other hand, her formal education and her own reading
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caused her to develop ambitions that could not be fulfilled. As she
would have learned from glowing articles in periodicals designed for
girls, some young women did attend university in the 1890s, and enter |
professions 1ike medicine, but such options were not in fact open to a
girl Tike Helen Corke. The barriers imposed by sex were formidable
enough; those imposed by class were even more insurmountable. Lige
Sue Brideshead or Jude Fawley, the main characters in Thomas Hardy's

38

Jude the Obscure, a novel which deeply influenced her,”” the future she

could build for herself was a Timited and dreary one, when compared to

her inner vision of life's possiéi]ities. Still, she was able to

become an elementary school teacher, and, humdrum as this occupation wasy—"

it did offer more independence and dignity and better remuneration than

any that would have been readily open to her had she been born in the

early or mid-Victorian decades.39
The final late-Victorian girlhood we will examine is that of

Marie Stopes. As an adult, Stopes was the only one of our late-

Victorian women to achieve widespread public recognition. In &dulthood,

she became Britain's best known advocate of birth control and sex

education. Her experiences in chiidhood and adolescence providé a

telling contrast with those of Corke and Bottome. Unlike Helen Corke,

who was cramped by the narrowness created by poverty, Marie Stopes

came from a family with sufficient affluence to provide her with

education and a cultured environmen£: And unlike Phy1lis Bottome, who

recdived a limited formal educatign, not because of her family's’ Tack

of income, but because of their traditional views about the education of

women, Marie's parents held advanced views on the subject. In consequence,
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Marie received the very best possible education available to a girl of
her period.qo'
uMarie-Stopes was born in 1880, and was the first of two chiidren.®
Her mother, Charlotte, who was forty years old at the time of her birth,41
was an Edinburgh woman who was herself a product of the mid-Victorian
women's movement. She had attended Edinburgh University, was a supporter
of Women's Suffrage, and continued, after her marriage, to write and
lecture on such subjects as Rational Dress. Henry Stopes, her father,
was eleven years younger than her mofher. The son of a prosperous brewer,
he became an architect and engineer who designed breweries. He shared
an interest in reform with his wife, as well as a pass%on for paleontology.
At the time of his'marriage, and for several years thereafter,
Henry Stopes was in very comfortable financial circumstances._ The
family had two houses: one London hogse in Upper Norwood and a country
place in-Kent. Charlotte and Henry kept the usual upper middle-class
establishment of servants, including a cook and a nanny--or rather,
a succession of nannies. Although later in his life, Henry's amateur
‘interest in fossil collecting drained their income, Marie and her sister
‘Winifred, who was'born in 1884, experienced comfort and financial security
throughout their childhood.
The most distinctive feature of Marie Stopes's childhood was her
mothér's attitude towards her. Charlotte Stopes was a conventional
woman in many ways--for example, she retained, and transmitted to her
daughters her own Calvinist religion, and she expected her daughters

to acquire feminine skills and feminine manners in additian to the other

attributes she encouraged. However, the driving ambition she had about
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her elder daughter was not that of a typical Victorian mother. As the i
diary she kept of the child's inféncy attests, she was anxious that
the girl be an achiever, and it was inte]]e;tua1 achievement on which
she set her sights. Even ;hen her daughter was anly seventeen months old;
she was competitive about her achievements. On a visit to a sister, she
comments:
Nelly's twins are 6 months younger than Marie, but are -
much farther back for 11 months, than Marie was at that
age. [ feel so thankful she is so far on--it makes it
so much easier to me.
In rearing her daughters, Charlotte Stopes avoided praise, lest
it spoil the girls, and she imposed her own views on the children even
when it meant setting them apart from others. For example, as a member
of the Rational Dress society, she did not dress the girls in the
fashion of the day, but in knitted dresses. Although this garb was
comfortable, its peculiarity caused the girls considerabie embarrassment.
Above all, she always treated Marie, especiq11y, as more of an adult
than a éhi]d. Until Marie was twelve, she taught her at home, herself:
she started the girl on Greek and Latin when she was f}ve, and became
impatient with her when she found these languages difficult.43 And
she expected her to be emotionally and morally mature as well. For
example, in September, 1887, when she was away in Manchester giving a
1eq§9£g at the British Association for the Advancement of Science, she:
wrote to her daughter, then six, in the following fashion:
- 1 arrived here safely, have nice rooms and have seen
many friends.” I thought of you yesterday very much
when 1 was eating my dinner alone in the train. I
trust you were both good girls and ate your dinner.

I trust that you will remember that I have left
Winnie partly in your care, and that I expect you

r
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will be extra kind and careful of her while I am away

as you must be Tittle mother and big sister at the

same time.44 .

In contrast to the precocity encouraged by Charlotte Stopes, and
to her relatively cold and distant style cf mothering, Henry Stopes
was a warm and loving father. It is generally agreed that Marie "adored"
him, and that she spent a considérab]q amount of time with him on his
fossil collecting expeditions. Certainly the written correspondence
between father and daughter is indicative of affection. However, that
affection was of a kind that may have been as disﬁorting for Marie's
development as her mother's coldness and exaggerated expectations for
her. 1In his letters, at Teast, Henry assumed towards his daughter a
mawkish, sentimental tone that was designed to infantilize her. In
the same year that Charlotte wrote to Marie enjoining her to be a
"1ittle mother" to Winifred, Henry sent the following letter to her,
. [

when she was at the sea-side:

Be kind to the.cockatoo and to Winnietoo. Play with
- the sand and the tiny 1ittle waves. The mightiest

force on earth loves té play in the sunlight with

Tittle girls...when you grow big, papa will tell you

many things they said to him when he was little before

his ears were hurt by the hard harsh words of cruel

men and women. Listen, and play and think for each

year as it speaks to you the tales will chaﬂge and

the day may come when it is mute to you....

The underlying message in this letter is clear; if you can avoid
it,don't grow.up. Throughout Henry's life, his’re1ationship with his
daughter was always tinged with whimsicality. In much of their corres-
pondence, 1i£t1e jokes about the succession of family cats appear
continuously, but a serious note is almost never present. Even in 1902,

when he himself was fatally i11, and his daughter was a young woman of
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twenty-two, and a student at University College, he.ét111 addressed
her as "My Dearest Mariekins."46

From Ma:1e s point of view, the most damagjng feature of thls-—d"*\\\
aspect of her relationship with her father was that she may, without
realizing it, have taught herself to assume a de]iberate1y‘ch11dish-
facade. Her letters to him are at the same time both sentimental and
strikingly empty of emotion and of intellectual content. Their child-
ishness, and the childishness of her first attempts to-keep.a diary
are in marked contrast to the written efforts of gifted early or mid-
Victorian gir15.47 The contrast may partly be a-resu1t of individual
differences in temperament and rates of inté11ectua1 development; but
in part, as well, they can be attributed to the growth, in the late
nineteenth c;ntury, of a tendency to value childishness for its own sake,
a tendency that in Marie's case was encouraged by the parent from whom
she received the most affection.48

Whatever internal pressures were créated‘by the contrast between
Marie's relationship with her mother, and that with her father, resolved
themselves during her teen years, when she went to school. Although
success did not come to her without a struggle, she succeeded at both _
the schoo]s‘she attended, proving herself to be diligent, efficient and
ambitious. The first school to which Marie was sent, when she was not- '
quite twelve, was a bearding school in Edinburgh, selected by; er mother.
St. Gearge's High School for Girls conformed to the model of the modern,
goal-oriented girls' school. Its Committee of Management was comprised

of five women, and in 1893, it was in its fifth year of ope}ation. The

Headmistress had the Edinburgh University Cerf}ficate in Arts and, as
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well, a Teacher's Certificate from the T}aining College at Cambridge.

- Most of the Staff had Degrees or Certificates of Degrees, and they
frequently had teacher training as well. The curriculum was wide: Latin,
Greek , Matﬁematics were all included--as was needlework--and the school
had a Gym Mistress who had been trained to teach Swedish Ca1isthenics.49

In spite of her mother's ambitious attempts at home education,

Marie was not wef] prepared for St. George's and it took her some months

to catch 'up te the other girls. During this period, the impulse to |

succeed came both from her mother who wrote urginé her to work hard and
to overcome her tendencies towards "carelessness and inexactitude" and
from herself. The diary she kept at the time indicates that she disliked
the school at first, but that she was determjned not only td‘overcome

her dislike, but to become, as quickly as she could, an acceptgg}e,

-

achieving schoolgirl. Her school reports from St. George's(indicqﬁé
t hat she achieved her goal.

-
y

Marie and her sister Winifred spent two years at St. George's High. ‘
School. The girls were then brought back to London and sent to\EEE'North
London Collegiate School where Dr. Sophie Bryant had succeeded Miss Buss as
Headmistress. The Stopes family moved to Hampstead, so that their daughters
could be close to the schooi. During her four years at the North London
Collegiate, Marie did very well. She adapted to the routine of the school,
her school reports reflecting that she wés not only a most satisfactory
student, but that her conduct conformed to thé norms of the school as well.
She regularly won prizes throughout her, school career and in the Sixth Ferm
she became a school prefect. As a pupil, in short, Marie exhibited none of

0

the vivid unconventionality that was to characterise her as an aduIt.5 Cne



unusual intellectual gifts.
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can surmise that, in adolescence, all of her emotional and intellectual
energies were direqted towards 1iving up to the standérds set for her by
her mother: doiha s0 involved the suRpressiog of many parts of her
personalify that'wou1a only later emerge.

Some of . them began to emerge as soon as she left school. ~Although

her parents wanted her to attend one of the women's colleges affiliated

 with the University of London, she took the courageous step of enrolling

at University College in the Science Faculty. Her supplementary decision
to obtain her degree- in two, rather than three, years Was.nof merely
courageous, but audacious. The fact that she succeeded in doing so
dttests both to her ambjtion and diligence, and to her possessiﬁn of -.
51 ‘ 7 ’
In adolescence, Marie Stopes gxemp]ifies some of the aspects of
that “modern girl" whose merits and defects were so hotly debated in
tﬁe last decades of the century. While Marie was no' "hoyden", she did
exhibit the emotional flatness and one-dimensiona]i;y that many of the
moré sensitive critics of the new girls' education believed to‘be
characteristic’oﬁ-the "high school girl". In adolésceﬁce, Marie did
not have time for the kind of introspection that characterised the
experience of girls of similar intelligence during earlier periods of
the centugy. On the other hanq, as an edu]t, she was able to.make

excellent use of the educational foundation laid in her youth. Unusually

'unhampered by the need to exhibit feminine self-sacrifice, Stopes built,

with her single-minded ambition, an achievement from which she herself -
benefited, but which also was of genuine benefit to society. =

In comparison with.early.and mid-Victorian experience, the late
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Victorian giglhoods of Phyllis Bottome, Helen Corke and Mgrie Stopes,
provide illustrations both of continuity‘and of change. For_example,

. Phyllis Bottome's upbringing reflects the fact that in some families,
early and mid-Victoriaﬁ.patterns and customs persisted into the late-
Victorian decades, in spite of significant changes in insfitutiona]

,  structures and soc{al mores. Phi]]ingottome was reared to be a

. proper young lady; she was not educated in a-way that would pré%are her
to pursue a profess1on, nor indeed to undertake paid work of anjy kind.
In sharp contrast Marie Stopes, who was also from an aff1uent<fam11y,
benefited fully from the educational opportun1t1es that had, by the
1a§t two decades of the century; become available to girls of hér-socia1.
class. '
B A

The differences between the experiences of Stopes.and Bottome
can be gttributed to differences in attitude between their parents.

- Phyllis Bottome's parents appear to have accepfed in an unquestioning

fashion Victorian beliefs about femininity; accordingly, they reared

_ L
their daughter for dependence, not autonomy. Marie Stopes's mother,

influenced as she was by the ideas of the Victorian woman's movement, -
A\N\ |

prepared her daughter for a life of ambition and achievement.

.

N . :
Helen Corke's family, in contrast to that of Marie Stopes and

Phyllis Bottome, was never affluent, aﬁa, indeed, experienced downward

@

o

mobi}ﬁty during the years of her childhood and adolescence. For Helen
Corke, there never was a choice between a 1uig‘of ladylike leisure,

and a Tife d0m1nated by work. Wh11e Corke was, influenced, perhaps to a
greater extent than éhe herself realized, by Vidtorian 1deas ahout
femininity, the constraints imposed.by her social status were more

“
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infiuential in determining the opporfunities avai]aﬁ]e to her than were

the constraints impesed by her gender.
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CONCLUSION

The ideal of the angel in the house played a majof role in
Victorjan 1ife and thought. An ideal of femininity that perceived women
as pure, gentle and self-sacrificing, but at the same time. possessed of
great moral strength, influenced the psychological deveiopment of individual
Victorian women,'and also helped to shape their collective perception of )
their role in society. An exploration of the origins and the influence of
the ideal of femininity has been an jmportant task of historians of the
" nineteenth-century woman.

This thesis has contributed to that task. Its primary concern has
been to illuminate a hitherto unrecognized aspect of the Victorian idea
of femininity; namely the role that jmages of girlhood played in
reinforcing it. As the Examination of Victorian ideology of domesticity
demonstrated, certain aspects of femininity--sexual purity and an
_ﬁncbntaminated innocence-~could be better expressed through imagery as- -
sociated with the sheltered daughter than through that associated with
woman as wife and mbther.' In the dichotomy created by the ideology of
separate spheres, a division that was an essential mechanism in preserving
a balance between the opposing values of capitalism and Christianity, the
image of the female child as sheftered flower played an important part.

The thesis examined in detail the imagery associated with girlhood.
-Through the ‘use of sources spanning the Victorian period as a whole, it
was established that the image of the ideal daughter, the “sunbeam"“who
could adorn a good home, and even redeem é home suffering from material
hardship or moral failings, persisted throughout the Victorian period.

The negative imagery associated with girihood was also exploreds that

245
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analysis demonstrated that the image of the converse of the ideal girl--
the girl who was selfish, self-seeking and even sexually 1mpure-—served
as a vehicle for the expression of fears about -the instability of fam11y
Tife and of the social structure. These fears were of particular
jmportance to fhat dominané_section of the middle class that was most
influential in shaping Victoriaﬁ public opinion. In hostiie imagery,
the unsatisfactory “girT of the\period" became a focus for fears about
“the moral shortcomings of the V{ctorian family and, as well, for fears
assoc{ated with the threat posed by rapid upward mobility.

The thesis also examined the way in which images of girlhood
affected the practical advice about the rearing of daughters that

* was d1rected at middle-class parents in the Victorian period. This
exam1nat1on of practical adv1ce was conducted in conjunction with a

.general overview of the changing social, economic and educational
circumstances of middle-ciass girls and young women. The analysis
demonstrated that changing ¢ircumstances diﬁraffect advice about the
rearing of daughters. During the early and mid-Victorian decades it was
still generally accepted that girls should be reared exc]usiveTy for
domesticity. Parénts were advised to encourage an attitude of dependence
in their daughters, and an acceptance that marriage alone was the fitting
end to girlhood.

In the later decades of the century, the chang1ng economic structure
of society, along with the efforts of the women's movement in the area_of
educational reform, had widened educational and employment opportunities

- for middie-ciass giris and young women. fhe middie-class female's
/ participation in the public sphere in adolescence and young womanhood came
“ny

S
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to be seen as both respectable and necessary, and acﬁordingly, some ’

preparafion for the'pﬁb1ic sphere hecame acceptable. In spite of these ~

changes, the idea of feminine girlhood retained {ts force; never abandoned,
« 1t proved remarkably adaptable to new circumstances. The “modern girl"

of the 1890s might ride a bicycle, take competitive examinations, or work

in an office, but she was still expected to be gentle, non-assertive, and

subservient to men. |

Finally, the thesis examined the effect of the imége}y of feminine
girlhood, and changing'patterns of opportunity on individual women.
Comparison and contrast between the experfences of the eighteen women
included in the biographical chapters of the thesis illustrate the wayl
in which generational differences, differences in temperament and dif-

" ferences in social statﬁs could interact with the shared factor of gender.

For example the experiences of Emily Shore, Constance Maynard and
Marie Stopes, women who as girls all grew up in affluent upper middle-
class circumstances, and who were all three, uhusua11y gifted with intel-
Tigence and a capacity for sustained intellectual work, suggest several
comparisops and contrasts between the early, middle and Tate Victorian
'years.

For Emily Shore, born in 1812, girlhood in a middle-class coun®ry
housé provided ample scope for ﬁhe development of he? personality. Her
intelligence, curiosity and creativity all f]puri;ﬁéd, during her brief
1ife, within the family circle. Neither the stereoéypes‘of fémininity,
nor those of childhood intruded on her consciousness to any marked

degree. She could study Latin, build a model steam packet, and read the

Quarterly Review, while at the same time she could learn neediework, and
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play with her gisters and brothers. But Emily Shore was unusually
fortunate in her girihobd; her interests, contemplative and creative
as they were, needed:no institutional structures through which to
egpress themselves. Moreéver, we do not know what conflicts might have
obnfrqgted her had she.lived into adulthood. o ’

For Constance Maynard, born in 1849, girlhood in the 1850s and
1860s was in some ways similar to that of Emily Shore. Like Emily,
Constance's emotional, social and intellectual development all took p]acé
with{n the confines of an affTueﬁt middlie-class fami]y. But for this.
mid-Victorian, girlhood experience was more constrained than it had be;n
for Emily Shore; the role of daughter-at-home more clearly shaped by
mid-nineteenth century conceptions of the feminine role. Bdt if Constance's
exper%ences exemplify the constraints of the mid-Victorian years, they
also illustrate the new possibilities that characterised those years. When
Constance was thirty, she wroté: “I suppose I was born to work, for I
always vaguely longed after it..."] Fortunately for Constknce, by the time
she grew to adu1th00d,.institufi0ns existed through which she could
express that need to work.

The girlhood of Marie Stopes, born in 1880, provides a sharp
contrast to that 0% Emily Shore and of Constance Maynard. Like Shore and
Maynard, Marie Stopes gfqy/gﬁ in an_gff1uent family. Unlike them, her
girThood was deffned as.ﬁaéh by her school expefience as by-life within
thé family setting. From early childhood, Marie\?as encouraged to qsikv
for measurable achievement; for a Jate nineteenth-century schoofgir],.
such achieyement meant, in girlhood, éonformity to a rigid atmosphere of -

outwardly imposed tests and measures. Emily Shore could shape her own

&
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intellecutal development in childhood; Constance Maynard devoted muchbof'
her girihood to 1nward cantemplation of a religious nature, Marie
Stopes had little time for either sort of experience, in girlhood.

Only in adulthood did hér qnconventiona1ity and creativity flourish. -
Then, of course, her excellent education, and her emotional preparation
for-a 1ife of goal-directed ambition enabled her to achieve unusual
professional success.

Shore, Maynard and Stope¥ &1l had the benefits of an affluent
girlhood. Mary Anne Hearne and Helen Corke exemplify 1ower'm§dd1e—c1ass
girihood. The similarities in the experiences of the two women, the cne .
born in 1834, the other in 1882, underline the fact that social and
economit barriers, as well as those of gender, continued‘to limit op-
~ portunities for the great majority of .English women even in the‘last
decades of ‘the century. .In childhood, both Mary Anne and Helen were
bookish gir]g who developed,. through reading, a vision of a 1life less
narrow than that of their own families. As adults, they both were able,
in some measure, to live Tives of dignity énd independence, if not of
adventure. Both did so through work as teachers and as writers. Achieving
such a 1ife was easier for Helen Corke than it had been for Mary Anne Hearne.
The Board School and the Library of a late nineteenth-century Scﬁth London
suburb did offer more scope for personal development for an intelligent
girl than did the environment of a Kentish village of the 1830s and 1840s.
Buf the difference was ane of degree, not of kind.

Like Heﬁen Corke and Marie Stopes, Molly Hughes; barn in 1869, grew
to adulthood during the period_ﬁhen “woman's sphere" was widening--at least

for those whose social and economic status allowed them to benefit from the
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new oppartunities. But while Molly Huéhes benefiped from Qoman‘s o
"widening sphere", she rejected it. Molly Hughes's antifeminism, her
willingness to accept a subordinate role in relationship to males, and -
to treat her own considéfab]e professional achievements as uniﬁportant,
illustrate the fact that Victorian girls could be. trained fo perform
like men, but at the same time to accept the 1Tm1ts that society imposed
on women. Her girlhood experience exemplifies the remarkable tenacity
of the hold that the Victorian definition of the feminine role could

have on the development of a female personality in childhood, adolescence

and adulthood.



APPENDIX

METHODS AND SOURCES

0f the two main types of sources that were used for the thesis,
the first was comprised of those providing evidence of Victorian thinking
about girlhood. These sources included fiction, popular advice literature,
material pertaining to girls' education, and medical 1iteratufe. These
materials were located and assessed in the following ways:

A. Fiction and Popular Advice Literature

The following aids were used as a foundation for gathering fiction .
and advice Tliterature:
1. The Toronto Public Librafy's Osborne Collection of Early

Children's Books'

was of help in locating books and magazines written
for girls and young women. Both the printed catalogue of the collection
and ffnding aids at the collection ifse1f were employed.

2. The following bibliographies were useful for locating popular
advice literature:

S. Barbara Kanner "The Women of England in a Century of Social
Change, 1815-1914: A Select Bibliography"?

S. Barbara Kanner "The Women of England in a Century of Social_

Change, 1815-1914: A Select Bibliography, Part 11"

3. Cynthia White, Women's Magazines: 1693-19684 was useful as a

socurce for magazines written for mothers.
In selecting magazines and books illustrating either imagery about

, . 4
girlhood, or concrete advice about the rearing of girls, sources that

4
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attracted a wide and continuing readership were relied on more heavily than

those whose readership was smaller or more ephemeral. Thus, for example,

!

more material was drawn from the Girl's Own Paper than from less successful

girls' periodica]s. In selecting fiction or advice books, those that were
pub]ished in more than one edition or that-are known to have been popular
were relied on more heav%]y than examples that appear to have- attracted

a smaller readership.

B. Girls' Education

In addition to a thorough review of the secondary literature, and

research in such primary sources as the Report of the Schools Inquiry

Commission, (1867718685, considerable research was undertaken in two
archival collections, namely those of the North London Collegiate School
and those of the Gir]s; Public Day Scheool Trust. These archival col-
lections were se]éctgg_yoth because the schools themselves were influential,
and because their archives are extensive.

€. In finding material of a medical nature, the United States

Army Index Catalogue of the Library of the Surgeon General's OfficeS was of

use. The Catalogue was used to gather material published in Great Britain

ring the Victorian decades under such categories as "menstruation";

.

Yhuyberty"; "masturbation®.

Biographical materials comprised the second kind of source employed

for this thesis. The greatest number of these biographical sources were

»

selected with‘the help of three finding aids:

William Mathews, British Autobiographies®

, British Diaries’

w
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John Batts, British Manuscript Diaries of the 19th Century.8

A 1ist was made of all sources contained in these three aids that related
to the lives of individual women born in the nineteenth center& where
1£ was indicated that information about the first twenty years of the woman's
~life was included. Over 150 of these sources were exaﬁ#ned; out of that
number, more than sixty were examined extensively. The sources chosen
for extensive examination were selected because they provided detailed
information about the individual woman's childhood or adolescence, or ‘about
both of these life stages. This extensive investigation of individual
nineteenth century female experience during girlhood provides the foundation
on which the thesis as a whole rests.

The 1lives that figure in PartEII were selected from the research
done in bfographica] materials in the following way. First, a selection
was made from each of three periods; the early, middle and late-Victorian
decades. A birth date of c.1820 was se1ected for the early-Victorian group
on the grounds that Queen Victoria--who was surely a Victorian herself--
was born in 1819. A birth date of c. 1880 was selected for the Iate:
Victoriah group, on the grounds that this was the last generation that
would have experienced childhood and youth in the Victorian period. Second,
the Tives analysed %n each of the time periods dealt with in Part I1I were
select o’ae.to provide representation from upper, middie and Tower middle-
class eXperience. Finally, the lives selected for ﬁart III included only
examples where enough material was available to provide a rounded picture
of the indiyidual's development.

Using tee above .criteria, eighteen lives were ee1ected for inclusion

re
in the analysis presented in Part III. It was decided that an extensive
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analysis of the lives of a few women was preferable to an attempt to draw
a composite picture from a larger number of lives. Eecause only a limited
number of girlhood ekperiénces are analysed in Part III, no claim to
universality is made for this discussion. However, more is intended than
a mere series of individual biographical sketches. It is contended that
through the use of group biography in Part III, patterns do emerge, patterns
that both serve to illuminate, and that are illuminated by, the analysis
presented in Parts I and II. "An analysis of thesgxperiences‘of these
eighteen women reveals. that while temperament, social status, family
circumstances, and tﬂe constraints and opportunities present in the period
in which they grew to maturity all influenced their development, their
development was also infiuenced by théir gender.l To a greater or Tesser
degree, all of these women were influenced, during the pericd when they

were growing up, by the idea of feminine girlhood.



END_NOTES

INTRODUCTION

1. For a brief discussion of these questions, see "Is Anatomy Destiny?
Biology and Sex Differences", Chapter 5 of Irene H. Frieze et al,
Women and Sex Roles: A Social Psychological Perspective, (New:York:
W.W. Norton and Company, 1978}, pp. 71-95. For a lengthy @nd
authoritative discussion, see E.E. Maccoby and C.N. JacE%in, The
Psychology of Sex Differences, (Stanford University Press, 1974). .

2. "Sex is a term used by social scientists and biologists to refer to
' certain biological categories, female and male. In the human
species as in others, identification of sex is based on a variety of
factors including chromosomal patterns, hormonal make-up, and
genital structure...Gender, on the othet hand, is a social, not
a physiological, concept.” Sheila Ruth’, kssues in Feminism,
(Houghton: Boston Mifflin Company, 1980), pp. 16-17.

3.  Much of the research on this issue has been undertaken by John Money,
 Anke Ehrhardt and others at Johns Hopkins University. For a summary
of their work, see Frieze, pp. 86-90. Ffor an analysis, see Barbara
Fried, "Boys Will Be Boys Will Be Boys: The Language of Sex and Gender"
in Ruth Hubbard, Mary Sue Henifin and Barbara Fried, (eds), Women
Lock at Biology Looking at Women, (Cambridge, Mass: Schenkam Publishing
Co., 1979), pp. 36-59. - -

-

<
4, For a discussion of this question, see Michael Lewis, "Early Sex
Differences in the Human: Studies of Socioemotional Development",
in Juanita H. Williams, (ed), Psychology of Women: Selected Readinds,
(New York: W.W. Norton & Company, 1979), pp. 142¢148. -

5. For a historical aha]ysis, see John R. Gillis, Youth and History:
Tradition and Change in European Age Relations, (New York: Academic
Press, (1974), pp. 95-131.

6. On this question see Gillis, Chapter 1 and 2.
7.  On this question, see Chapter 2.

8. It is generally agreed that the term became popular after the publication
of G. Stanley Hall's Adolescence, which was published in 1904. On the
importance of Hall's work, see Gillis, p. 118.

9, * On questions relating to the birth of class, and the dominance of the
middle class, I have relied most heavily on Harold Perkin, The Origins
. of Modern English Society 1780-1880, (London: Routledge & Kegan PauT,
1969). See especially Chapter IV, "The Birth of Class’, and Chapter VIII,
"The Triumph of the Entrepreneurial Ideal".

10. As G.M. Young put it, when discussing the early-Vigtorian period:
"The body of acknowledged truth...appears, at first sight to consist,
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.14, Best, p. 90. R 4
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10. of little more than a™ those dogmas which a v1ctor1ous middle class
had -imposed on the nation. ! G.M. Young, Victorian Eng]and Portrait

of_an Age, (London Oxford Un1vers1ty Press, 1960), p.
11. Perkin, p. 218.

12. Perkin uses this division.' It is employed as well in J.A. Banks;
J Prosperity and Parenthood: A Stuiz of Family PTanning Among the

Victorian Middle Classes, (London®® Routledge & Kegan Paul Limi
1954) and Geoffrey Best, Mid- Victorian Britain: 1851-1875, (New ork
Schocken Books, 1972), both of which contain helpful d1scu551ons,of
the structure of the m1dd1e c]ass

It is genera]]y agreed that more work needs to be done before the
structure of the Victorian middle class can he clearly understood.
For instance, in an essay on the lower middle class, Geoffrey
Crossick states that "there has been very little work on the history

b of the middle class as a whole". . See Geoffrey Crossick, "The

Emergence of the Lower Middl ass in Britain: A Discussion", in
Geoffrey Crossick (ed) The Lower Middle Class in Britain, (London:.
Croom Helm, 1977), p Patricia Branca,also asserts that little
is known about the structure of the middle class: "In comparison
with the working-class the middle-class- remains an unknown gquantity.”
Patricia Branca, Silent Sisterhood: Middle-Class Women in the
Victorian Home, (London: Croom Helm, 197%), p. 17.°

9
~ . In an effort to overcome some of the problems that exist in our:
~understand1ng of the structure of class in the nineteenth centur
R.S. 'Neale has developed a five-class model: see "The Five- clasy‘Z?
.Model*, Chapter V of his book Class in English History: 1680-1850,

(Uxford Basil Blackwell, 1981}, pp. 120-153. His distinction
~——~between- the upper, middle and middling class does not seem Yo me to
avoidthe prob]ems presented by the- more usuaI distinctiop between

13. On the lower middle c}ass see Crossick, "The Emergence of the Lower
Middle’ Class in Br1taﬁn", in Crossick, pp. 11-60. On-middle a
upper-middle class dincomes and 0ccupat1ons see Banks, Chapters V=
VI and Best, pp. /72-91.

-
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CHAPTER 1 S

For a discussion of.the strusture of the Victorian middle class,
see Geoffrey Best, Mid-Victorian Britain 1851-1875 (New York:
Schocken Books, 1972), pp. 84-91; and Harold Perkin, The Origins
of Modern English Society 1780-1880 {(Londgn: Routledge and Kegan
Paul, 1969), pp. 176-217.

Samu§1 Smiles, Self Help (Centenary edition; London: John Murray,
1958), p. 36. 7 Lol

Walter E. Houghton, The Victorian Frame of Mind, 1830-1870 (New
Haven and London: . Ya]eﬂUniVErsity Press, 1957).

Historians who have discussed the cult of domesticity include ~

Houghton; Kate Millett, "The Debate Over Women: Ruskin vs.

Mi11", in Suffer and Be Still: "Women in the Victoriah Age,

ed. by Martha Vicinus (Bloomington: Indiana University-Press,
1972), pp. 121-139; Barbara Stein Frankle, "The Genteel Family:
High-Victorian Conceptions of Domesticity and Good Behaviour" -
(unpublished Ph.D. dissertation, University of Wisconsin, 1970);
Leonore Davidoff, Jean L'Esperance, and Harold Newby, "Landscape
with.Figures: Home and Community in English Society" in The
Rights and Wrongs of -Women, ed. by Juliet Mitchell and Ann Oakley
TLondon: - Penguin, 1976), pp. 139-175.

- Coventry Patmore, The Angel in the House, in Poems (London: George

Bell and Sons, 1906}, pp. 1-145.

The Enlightenment origins of the concept of femininity are@bussed
by Abby Kleinbaum, "jomen in the Age of Light", in Becoming isible,
¢d. by Renata Bridenthal agh Claudia Koonz {Boston:  Houghton Mifflin

Co., 1977), pp. 217-235.

_ . a
Sarah Tytler, "Girls", The Mother's Companion, I, (1887}, p. 14.

John Ruskin, "Of Queens' Gardens", in Sesame and Lilies: The Two
Paths and The King of the Golden River (London: J.M. Dent and Sons,

[td., 1907, p. 60. Sesame and Lilies was first published in 1865.

Barbara Stein Frankle sees the mid-century as the period when the
childlike nature of the Victorian woman was most emphasised. Of
women's dress she says: ‘“For nearly two decades woman was consigned
to girlish styles connotive of 1ttleness, sweetness dnd docility."
Frankle, "The Genteel Family", p. 92. T 2
The conflict between feminine innocence, and the dangers of experience
that beset Victorian jdeology about female nature is discussed in
Petam Cominos, "Innocent Femina Sensualis. in Unconscious Conflict!,
in Suffer and Be Still, ed. by Vicinus, pp. 155-172.
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Ruskin,- "Qf Queens' Gardens", p. 59.

This interlocking of the pub11C-;£;/the private spheres is analysed
at length by Leonore Davidoff, The Best Circles: Society, Etiquette N
and the Season (London: Croom Héllm, T1973]. - . ;

For a discussion of\Ehe "Paraphernalia of Gentility", see J.A. Banks,
Prosperity and Parenthood: 'A _Study of Family Planning Among the
Victorian Middle Classes (London: Routledge and Kegan Paul Ltd.,
1954), pp. 86-102. .

On the rituals, see Houghton, The Victorian Frame of Mind, p. 341.

On thé upper middle-class nursery, -see Jonathan Gathorne-Hardy, .
The Rise and Fall of the British Nanny (London: Hodder and Stoughton,
1972), pp. 57059 and pp._126-131, and Theresa McBride, "'As the Twig

is Bent': The Victorian Nanny", in The Victorian Family, ed. by Anthony
Woh1 (London: Croom Helm, Ltd., 1978}, pp. 44-58.

Banks, Prosperity and Parenthood, pp. 48-69. -

“It was the Englishman's practicality that found in the suburbs the
solution to the essentially middle-class problem of escaping the

‘snares of the city without losing control of it. It was his romantic

idy1l of pastoral bliss that wove in and out of all his plans for
taking to the suburbs." H.J. Dyos and D.A. Reeder, "Slums and Suburbs",
in The Victorian City: Images and Realities, ed. by H.J. Dyos and
Michael Wolff, I (London and Boston: Routle; and Kegan Paul, 1973},
p. 370. )

Banks, Prosperity and Parenthood, p. 76.

Patrﬁcia Branca, Silent Sisterhood: Middle Class Women in the.Victorian
Home {(London: Croom Helm, 1975), pp. 39-45.

Banks, Prosperity and Parenthood, p. 76; Branca, Silent Sisterhood,
p. 56, .

Theresa M. McBride, The Domestic‘Revo]utioni The Modernisation of
Household Service in England and France 1820-1920, (New York: Holmes
and Meier Publishers, Inc., 1976), pp. 74-76.
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CHAPTER 2 =

Perkin, The Origins of.Modern English Society, and Best, Mid-
Victorian Britain, help to place the middie-class family in a
wider context.

D.V. G]agé,-Population Policies and Movements in Europe (Reprint
ed.; New York: A.M. Kelley, 1967}, pp. 70-75.

Elizabeth Raine Lomax, "Advances in Pediatrics and in Infant Care
in Nineteenth Century England" (unpublished Ph.D. dissertation,

_ University of California, Los Angeles, 1972}, p. 259.

Branca, Silent Sisterhood, p. 4 and p. 20, n. 12.

Sheila Ryan Johannson, "Sex and Death in Victorian England: An
Examination of Age-and-Sex-Specific Death Rates, 1840-1910", 1in

- A Widening Sphere: Changing Roles of Victorian Women, ed. by

Martha Vicinus (Bloomington: Indiana University Press, 1977),
pp. 163-181.

Ibid., p. 169.
Ibid., p. 170. -

Lawrence Stone, The Family, Sex and Marriage in England: .1500-1800

(London: Weidenfeld and Nicolson, 1977), pp. 405-415.

The extent of continued use of wet-nurses in Victorian England

can only be estimated, but there is agreement among historians that
the practiceshad declined. See the discussion of the question in
Branca, Silent Sisterhood, pp. 100-104.

On the use of domestics for child care, see Gathorne—Hafdy, The Rise
and Fall of the British Nanny; Theresa McBride, "'As the Twig is Bent.".

Gathorne-Hardy, Rise and Fall of the British Nanny, p. 77.
Individial examples of the phenomenon of separation are discussed
in Chapter 7-9.

Evidence for the role that elder daughters p]ayed'comes principally
from individual examples. See Chapters 7-9.

Evidence for the probability that Victorian parents did make dis-
tinctions can be drawn by analogy from twentieth-century studies,
which indicate that parents today make such distinctions without
realizing that they are doing so. See Irene H. Frieze et al,

‘Women and Sex Roles: A Social Psychological Perspective, (New

York, W.W. Norton & Co., 1978), p. 74.
' " .259 v

ré



14,

15.

16.
17.

18.

19.

20.
21.

' | (
- . v

260

For a specific example,of a nineteenth-century mother perceiving
femininity early in a daughter's 1life, see Elizabeth Gaskelil's ~
comments on her daughter Marianne, then a year old: "She is very
feminine, I think, in her quietness...” Elizabeth Gaskell, "My
Diary": The early years of my daughter Marianne (London: Privately
printed by Cleme Sﬁu{ter, 1923), p. 15.

For the Noah's Ark, see for example, "Reminiscences of Edith Allen
{1ater Postgate)", Typescript, North London Collegiate School
Archives: Edith Allen was a pup11 at the North London Gollegiate
from 1874 to 1882. .

The earijest periodicals were produced by evangelicals, to inculcate

Christian virtue in children: e.g., The Child's Companion or Sunday

Scholar's Reward (London: Printed for the Religious Tract Society)

began publication in 1824. It was designed for both sexes, but

the contents encouraged sex differences. This periodical was read

by middle and upper class children: some 1834 -issues in the Osborne

Co]1ection of Early Children's Literature bear the pencilled initials
(Florence Nightingale) on their front covers. On the develop~

ment of children's per1od1ca1s in the period 1850 and follewing,

see Gillian Avery, Childhood's Pattern: A study of the heroes and

heroines of children's f,ct\on 1770-1950 (London: Hodder and Stoughton,

Y’TQ?STWEnd Patrick Dunae, “Boyls Own Paper: Origins and Edisgg;il;\ |
P °

\\011c1es", The Private Library \Second series, IX (N1nter 1

Lawrence Stone, The Family, Sex and}Marriage, p. 411.

A good contrast is provided by th tion that appeared in two
popular periodicals, both produced b e-Re]igious Tract Society:
the Boy's Own Paper, which began publication in 1879 and the Girl's
Own Paper, which first appeared in 1880. " The Boy's Own contained
tales of adventure, stories about sport, whereas the Girl's Own
contained tales with a moral 1esson, tales about self- sacr1f1c1ng
daughters.

On the importance of religion for the middle-class family, see for
example, W.L. Burn, The Age of Equipoise: ‘A Study of the Mid-Victorian
Generation -(London: Unwin University Books, 1968), pp. 46-47.

For the evangelicals, see Charles Smythe, "The Evangelical Discipline"
and Gordon Rupp, "Evangelicalism of the Nonconformists", in Ideas -
and Beljefs of the Victorians: -An Historical Revaluation of the
Victorian Age (New York: E.P. Dutton and Co., 1966), pp. $7-112.

Avery, Childhood's Pattern, pp. 52-120, passim.

_The evidence for the kind of education girls in middle-class famities
received is piecemeal and speculative, but there is agreement that
daughters were not sent regularly to scheol in the early and mid-
century period: Joan N. Burstyn, Victorian Education and the Ideal of
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Quarterly, 19, 1 (1979), p. 63.
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Womanhood (London: . Croom Helm, 1980), pp. 22-24; Branca, Silent
Sisterhood, p. 45; Joyce Senders Pedersen, "The Reform of Women' s
Secondary and Higher Education: Institutional Change and Social
values in Mid and Late-Victorian England", History of Education

Evidence from the school register books of the. Girls' Public Day
School Co. schools indicates that, quite late in the century, even
for girls attending such "modern" schools as these, the pattern of
home education in childhood still persisted. For example, the
Register Book of the Kensington High School for the years 1874-1888
shows that, with a mean age at entry of 10.8 years, 36% of the girls
had had no previous formal schooling. For the years 1888-1898, with

a mean age at entry of 9.2, 44.5% had had no previous formal schooling.

Register Book, Kensington High School, Girls' Public Day School Trust
Archives.

For positive evidence about the nature of home education, individual
examples are our only source of direct information. As one example,
there is the education of Frances Ridley Havergal, born in 1836,
the daughter of a Church of England clergyman. Frances did go to
school, briefly, in her teen years, but her early education was
conducted within the home, and it was undertaken.by an elder sister:

We were all taught to read early, and to repeat, by :

our dear mother; but as I had now left school I

undertook this charming little pupil: teaching her

reading, spelling, and a rhyme (generally out of Jane.

Taylor's), for half an hour every morning, and in the

afternoon twenty or thirty stitches of patchwork, with

a very short text to repeat next morning at breakfast.

When three years old, she could read easy books...
Maria Vernon Graham Havergal, Memorials of Frances Ridley Havergal
(London: James Nisbet & Co., 1880), p. 4.

For numbers of governesses, see Wanda F. Neff, Victorian Working

Women: An Historical and Literary Study of Women in British Industries

and Professions 1832-1850 (Reprint ed.; London: Frank Cass-& Co., 1966),

153.

For two typical negative assessments of girls' education in.the period

before 1860, see Josephine Kamm, Hope- Deferred: Girls' Education in
English History (London: Methuen & Co. Ltd., 1965}, pp. 136-151, and

Jonathon Gathorne-Hardy, The 01d School Tie: The Phenomenon of the
English Public School (New. York: Viking Press, 1977), pp. 230-234.

Journal of Emily Shore (London: Kegan Paul, Trench,grubner and Co.,
189§), p. 12. :

Constance L. Maynard, "From Early Victorian Schoolroom to University:

Some Personal Experiences", The Nineteenth Century, (November, 1914},

p. 1067.

———
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This was the point of view taken, for example, by the Conmissione}s

for the Schools Inquiry Commission {Taunton Commission) of the 1860s:

"The wealthiest class very generally do not send their daughters to
school; even in-the middle class many more girls are wholly kept and
educated -at home than boys..." Schools Inquiry Commission, P.P. Vol.
XXVIII, (1867-1868} 13, 1, p. 568. .. )

Frances Power Cobbe, who was born in 1822, is an example of a girl
from an upper middle-class family who was sent to school--briefly at
age sixteen. The school selected was a fashionable Young Ladies'
Academy in Brighton. See Life of Frances Power Cobbe, By Herself,
(2 vols.; London: Richard Bentley and Son, 1894), I, pp. 57-63.

Two exceptional schools were the school run by the Society of Friends
in York, the Mount School, and the Clergymen's Daughters' School
founded at Cowan Bridge in 1824 and later moved to Casterton. The
most famous nineteenth-century pupils at the Clergymen's Daughters'
School were the Bronte sisters. The "York Quarterly Meeting Girls'
School"--"The Mount"--was founded in 1831. For its history, see

H. Winifred Sturge and Theodora Clark, The Mount School: York
(London: J.M. Dent and Sons, 1931). For the Clergymen's Daughters'
School, see Winifred Gerin, Charlotte Bronte: The Evolution of

Genius (London: Oxford University Press, 1967).

On the variability of girls' private schools, see Pedersen, "The
Reform of Women'‘s Secondary Education", pp. 63-68.

A description of one such school dating from the mid-century period
is found in Hannah Lynch, Autobivgraphy of a Child {Edinburgh and
London: William Blackwood & Sons, 7899). Lynch, who published her
autobiography anonymously, describes a childhood in which she was
physically and emotionally abused by her mother; her stepfather
appears to have done little~to prevent the abuse. She was born

in the early 1850s; when she was seven, she was sent to a small
convent school near Bivmingham. She says of it: "Do the ladies of

‘Lysterby continue to train atrociously and mismanage children, to

ctarve and thwart them, as they did in those far-off days?%.p. 144.

Examples of this type of school are to be found in accounts of the
following lives: : :

Frances Ridley Havergal was sent to such a school--"Miss Teed's"--
at Campden House in 1850, when she was fourteen. See Memorials of
Frances Ridley Havergal, pp. 24-30.

For an earlier example, see A Memoir of Miss Mary Helen Bingham,
ed. by Rev. John Bustard (London: John Kershaw, 1827}, pp. 10-29.
Mary Bingham was born in 1809 and died in 1828:. The family were
devout Methodists; Mary was sent to school at thirteen and underwent
“conversion" there. : 'i

For a mid-Victorian example, see the discussion of Constance Maynard's

schooling in Chapter 8.
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» ¥ note 28) was expensive. As she explaiss, in the 1830s, Brighton
was the most fashionable place for fashjonable girls' schools:
"there were even then (about 1836) not less than a hundred such
establishments in the town, but that at No. 32, Brunswick terrace,
of which Miss Runciman and Miss Roberts were mistresses...was sup-
posed to be nec pluribus impar. . It was, at all events, the most
outrageously expensive, the nominal tafiff of £120- €130 per annum
Yepresenting scarcely a fourth of the charges for 'extras'...My
own, I know, amounted to €1,000 for two years' schooling". Life
of Frances Power Cobbe, I, p. 60.

32. The school to whith Frances Power Caﬁzﬁlwas sent (see above,

In contrast, the school to which Elizabeth Stevenson (later,
the novelist, Elizabeth Gaskell) was sent in the 1820s, was not
only much better than Frances Cobbe's Brighton school, it was
cheaper. The fees at the school run by the Miss Byerleys were
30gns per annum in 1810. See Winnifred Gerin, Elizabeth Gaskell:
A Biography (Oxford: Ciarendon Press, 1976), p. 24.

33. An example of a good school was the "Miss Byér]eys", menticned in
the previous footnote. For its merits, see Gerin, pp. 25-27.

£l
A school that was in part a “young jadies' academy" and in part
linked to the reform movemait was Laleham, whose proprietor was
Hannah Pipe. Hannah Pipe opened her first school in Manchester
in 1848. She moved the school to London in 1856, where it opened
as "Laleham". See Anna Stoddart, Life and Letters of Hannah E. Pipe

(Edinburgh and London: William Blackwood(?nd Sons, 1908), pp. 38-57.

34. See for example, the evidence of Gertrude King, secretary of the
Society for the Employment of Women: "If they were allowed to go in
for competitive examinations...that would give them a stimulus for
work™. Schools Inquiry Commission, vol. V, Minutes, pt. IT, p. 719.

35. E.G. Emily Davies, in defending competitive examinations, insisted
‘that "parents and schoolmistresses can easily take care that the
girls do not overwork". Ibid., vol. V, Minutes, pt. II, p. 237.

36. Even Emily Davies, the woman who, of all the witnesses who appeared
before the Commission, had the strongest belief in the fundamental
similarity of males and females, acknowledged that girls would have
to learn household skills: "I think they ought to have it, certainly,
but I think that it is very easy...and if they were made sensible
women , they would certainly get it for themselves. The most
cultivated women are generally also the most efficient in household
matters.® Ibid., p. 251.

Frances Mary Buss' more positive assertion, "I think it is most

desirable that every girl should know how to use her needle,” (Ibid. ,
p.. 254}, was also more typical. '

—
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For the history of the Girls' Public Day School Trust, see Jasephine
Kamm, Indicative Past: A Hundred Years of the Girls' Public Day
School Trust (London: George Allen & Unwin, 1971) and Edward NL
ETlsworth, Liberators of the Female Mind: The Shirreff Sisters
Educational Reform and the Women's Movement, (Westpart, Conn.: Green-
wood Press, 1979).

For an account of one such school, "Queenwood”, which was run out of

a house in Eastbourne during the last decades of the century {from
1871-1906), see Dorothea Petrie Carew, Many Years, Many Girls: The
History of a School, 1862-1942 {Dublin: Browne & Nolan, 1967). Queen-
wood catered to upper-middle-class families. In the nineties, the
school still had the "ambiance of a home" (p. 77). The girls!

exercise was still restricted to a decorous walk, two by two {p. 68). /

No Queenwood girl prepared for anything except, "home 1ife" {p. 80)
in the Victorian pericd.

For example, on the organization and instruction at the Girls' PubJit ™
Day School Co. Schools, see Kamm, Indicative Past, 'pp. 63-B0. -

On the Buss schools--the North London Collegiate and the Camden
School--see The North London Collegiate School 1850-1959: A Hundred
Years of Girls' Education {(London: Oxford University Press, 1950) ,
chapters 11 and III.

Schools Inquiry Commission, 13, 1, p. 547.

For a summary of the changes, see Josephine Kamm, Hope Deferred, pp.
214-228. .

For a hostile view from a pupil of the 1880s, see-M. Vivian Hughes,
A London Family: 1870-1900 (London: Geoffrey Cumberlege, 0xford
University Press, 1946), p. 165 for dress and p. 188 for the "Dorcas"
meeting.

Evidence from the Registers of the North London Collegiate School for
the years 1866-1867, and. from those of the Girls' Public Day School
Company's Kensington High School bear out thlis generalization. At

the North London Collegiate, a sample ngmJJhe Register for '67-'68
gives an average age entry of 12; For the Kensington H.S., a sample
for the entries for 1898-99 (44 individuals, comprising 1/5 of the
total entries) gives an average age entry of 9. Of 'the 44 entrants,
21 were younger than 10 at the time of entry, the earliest age at entry
being 4. Fifteen.individuals in the younger group had had no previous
schooling. But of those entering at the age of 10 or over, only 11%
had had no previous schooling. -

For @ summary of the middle-class attitude to women's work in the early
and mid-Victorian period, see Lee Holcombe, Victorian Ladies at Work:
Middle-Class Working Women in Enaland and Wales 1850-1914 {Newton Abbot:
David & Charles, 19737, pp. 3-16. 0On the leisured woman, see Neff,
Victorian Working Women, pp. 187-243. ‘
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On the governess, see M. Jeanne Peterson, "The Victorian Governess:
Status Incongruence in Family and Society”, in Suffer and Be Still,
ed. by Vicinus, pp. 3<19. .

The best general account, from the point of the reformers themselves;
is still Ray Strackey, "The Cause": A Short History of the Women's
Movement in Great Britain (reprint ed.; Port Washingten, N.Y.:
Kennikat Press, 1969). :

"The -wider employment of middle-class women was certainly necessary
and even just, but above all it proved to be expedient. England's
rapidly expanding economy created a Targe and increasing demand
for labour, a demand which better educated women could supply as

well as men--and at a Tower cost." Holcombe, Victorian Ladies at
Work, p. 18,

Ibid., p. 203.

The career of one example of this new type, Sara Burstall, is dis-
cussed in Chapter 8.

Holcombe, Victorian Ladies at Work, pp. 58-102.

For office workers, see Ibid., pp. 141-162; for sales clerks, see ’
Ibid., pp. 102-140. . /
€

Ibid., p. 20.
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CHAPTER 3 \

1.

ok,

1C.

The Mother's Companion, II (1888), p. 38. The Mother's Companion was
a magazine directed at middle and lower middle-class mothers. It
contained articles of advice about child-rearing; recipies; sewing
patterns and fiction. It appeared monthly, and ran for ten volumes
from 1887-1896. . S

Marianne Farningham, Girlhood (London: James Clarke & Co., 1869),
p. 11.

Ibid., p. 15.

Our Mothers and Daughters, I, (1892), p. 166. Our Mothers and Daughters,
which after the first volume appeared simply as Mothers and Daughters

was a magazine directed at middle-class mothers and their daughters.

It appeared monthly between 1892-1898. Its first editor, Mrs. G.S.
Reaney, was a supporter of the Temperance cause, and the magazine

reflects this interest.

Maria Edgeworth, "Simple Susan", in Tales from Maria Edgeworth, ed.
by Austin Dobson (London: Wells Gardner & Co., 1903), p. 88.

Lucy Peacock, The Little Emigrant (London: 1826), p. 120.

A.S. Roe, ar and the Cloud: Or a Daughter's Love (London and

Ipswichs” 1857), Th\J;:

The Mother's Companio, I1 (+8887:/;; 58. o,
Ethel Heddle, "Martin Rkdfern's Qath", The Mother's Companion, V (1891},
p. 34. v

~l

Charles Dickens, Dombey/and Son {(London: Exford University Press,
1950) % pp. 844-845_

It should be noted
more important of t
Paul Dombey, thou
the grave, like
is the pivo

at most critics have .seen Paul Dombey as the

two child figures in the novel, e.g.: ‘“Little

his part is often played offstage or from beyond

hrist's role in Milton's epic or ‘in Christian theology,
figure of the novel." Robert Pattison, The Child Figure

Literature {Athens:  The University of Georgia Press, 1978),

This interpretation confuses Dombey's lack of appreciation of
js daughter's virtues with Dickens' own perspective.

The Mother's Friend, IV (1851), pp. 97-98.

The Mother's Companion, 1 (1887), p. 61.
{

A
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13. Marie E. Budden, Always Happy!.!: .0Or Anecdotes of Felix and hié_",_,///”"\\\ﬁ
‘A tale. :

Sister Serena. Written for her Children, by a Mother
(Fourth ed.; London, 1820}, p. 90. Readers familiar with George
ETiot's The Mill on the Floss will remember that George Eliot

employs the theme of rabbit feeding there. In'that tensjon-filled
portrayal of a brother-sister relationship, Maggie earns Tom's

wrath because she forgets to feed the rabbits, and they die. George
Eliot, The Mill on the Floss (London: J.M. Dent & Soms, Ltd., 1972},

1

p. 30.

14. Isaac'Tay1or, Advice to the Teens: or Practical Helps towards the *
Formatien of one's own Character (Second ed.: London, 1818}, pp.
126-127.

15. Matilda Pullan, Maternal Counsels to a Daughter (London: Darton
" & Co. 1855), p. 206.

Y6. Ibid., p. 207.

17. From the Correspondence Column of Qur Mothers and Daughters, I
(1892), p. 83,

18. British Mothers' Magazine, (November, 1856), pp. 255-256.

et .
19. E.g., in a signed article, written by Millicent Garrett Fawcett, the
suffragist leader, the beauty of Caroline's,story is said to be that
it reveals "what devoted love can do". The Mother's Companijon, I
(1887), p. 34. -

20. The relaticnship between females often figures-in art: sisterly love,
for example, was a favorite theme of Victorian genre painters. E.g.,
see John Millais, "The Blind Girl", painted in 1856, which depicts the
older, blind girl with her younger sister. In Augustus Egg's series.
"Past and Present", which depicts the story of an‘unfaithful wife,

the second painting {1858) shows the older sister comfarting the '
younger sister after the death of their father. Both paintings are
reproduced in Raymond Lister, Victorian Narrative Paintihgs -(London:
Museum Press, 1966). The Millais is plate 37.. The Egg is plate 13.

21. For instance, the following description, which appeared in an
Evangelical children's magazine, was meant to encourage all daughters
te be dutiful: )

At home she was a very good obedient 1ittle .girl; she
w’huid"ﬁup early in the morning to light the fire; )
she dre®ed the dinner for the family; and she attended
> to her Tittle brother when her mother was from home. She

%7 was also very handy at her needle and used tc earn her
victuals when only ten years old. I do hope that the 1ittle
girls who may read this, will endeavour to follow Mary's
example by being attentive to what they are told to do. :

The Child's Companion-or Sunday Scholar's Reward, V (1828}, p. 109.
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Farningham, Girlhood, p. 13. ‘

For example, even late in the century, girls were told that they
should never read anything of which their mother did not approve.
See, for example, the example from a correpsondence column: “Little
girls of thirteen are certainly too young to ‘read novels':--
reading nothing without your mother's Tleave." Girl's Own Paper,
(October, 1890), p. 16.

The Mother's Companion, I (1887), p. 94. ?

See, for example, Mrs. Nehton Crosland, Hildred: The Daughter

. (Eondon: G. Routledge & Co., 1855). Hildred obeys her dead

mother's last wishes that she give up her dowry, bestowed on =
her by her unworthy father, who has wrongfully abused the trust
of a French noblemari:

See, for example, Dinah Marie [3Wu10ck] Craik, Dlive: A Novel, (1850)
Olive's mother is an amoral child-wife, butfDlive manages to be
moral in spite of her bad example.

N

Farningham, Girlhood, pp. 128-129. , .

Sy

Mrs. Roe, A Woman's Thoughts on the Education of Girls (Londoq:

-1866), p. T4.

British Mother's Magazine, (January,‘]§47), p. 146.

Pullan, Maternal Counsels to a Daughte;l‘p. 99.
[

For this Q%ger pattern, see Alice Clark, Working Life of Women in the
th*Century (London: Frank Cass & Co. Ltd., 1968), pp. 42-64;

Seventeen

Ivy Pinchbeck, Women Workers and the Industrial Revolution {London:
Frank Cass & Co. Ltd., 1969), pp. 8-16.

That it was changes in economic and social structure that had altered

the position of the middle class daughter was sometimes covertly
acknowledged by her critics:

The farmer's wife, who once needed only a-stout girl under

her, will now keep two or three servants. The daughters

learn music, and look back on the making of butter and chegse

as’ the customs of a barbarous age; just as the squire's’

daughters do, when they hear some lady telling of het

exultation over the shirt she made for her brother, when{Z=.\

gice was twelve years old.
"#¥ects in the Moral Training of Girls", by a Mother, in The Church
and the World: - essays on questions of the day in 1868, ed. byyRev.
0. Shipley .(London: 18?8), pp. 77. o i

As a hostile voice put it, early in the century:
The shoemaker, the publican, the barber, the tailor,
the bytcher, the journeyman weaver, send their
. daughters to boarding schools; and no sooner do
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they enter those seminaries than they are all at

once transformed into young ladies.
J.L. Chirol, An Enquiry %nto tﬁe Best System of Female Education
(London: 1809}, p. 233.

Virtually the same points are made in an article which appeared

in Fraser's Magazine. "Modern Matchmak1ng", Fraser's Magazine,
XIII (1836), pp. 308-316.

33, Ibid., p. 313.

34, W.R. Greg, "Why are Women Redundant?", National Review}K(Ap;$T 1862).

35. Jane Austen, Pride and Prejudice (London: Collins, 1967}, p. 121

36. For discussions of the heroine in Victorian fiction, see Robert
Utte; and Gwendolyn Needham, Pamela's Daughters (New York: Russell,
1972).

. '

37. "Married life is woman's profess1on .by not gett1ng < husband, or
++ ,losing him, she may find that she is without rdsources. All that
# can be said of her is, she had failed in busine$s; and no social
reform can prevent such failures.ag'Queen Bees or Working Bees",

Saturday Review, (12 November 1859), quoted in Patricia Hollis,
Women in Public, 1850-1900: "Documents of the Victorian Women's
Movement {London: George Allen and Unwin, 1979) p. 11, v

38. For a d1scu551on of this question, see~Peter Cominos, "Innccent
Femina Sensualis in Unconscious Conflict" in Suffer and be Still:
Women in the Victorian Age, ed. by Matﬁha Vicinus, pp. 155-172.,

39. Chirol, pp. 234-235.

40. Mrs. Lynn Linton, “The G1r1 of the Period", Saturday Review {14
March 1868), p. 340.

41. "Defects in the Moral Training of Girls", pp. 88-89.
42. The Girl's Own Paper, (4 October 1890), p. 4.

43. Sarah Grand, "At What Age Shou]d Girls Marry?" The Young Woman, VII
: (1898-1899), p. 163.

-44; Marianne Farn1ngham G1r1hood (Second edition; London: James Clarke,
1895), p. 51

-

45. Idem ) . C
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any kind".2 This belief, says the author, "is one’ of the popular
delusions.which each year claims a large sacrifice of young lives".
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1. As one adv1ce book for mothers put it: 1t is a mistake to think ‘ \2\
that mothers can do their work "without knowledge or instruction of :

10.

11.

12,

4

14,
15..

Un1vers1ty of Ca11for9ya’PFbs§, 1978). .

Lomax , "Advance; in Pediatrics™, p.'259. "

A Few Suggestions to Mothers on the Manag_ment of their Children::
By a Mother (London: J. & A. Churchill, T884), p. vi. For the
Modernrzat1on of Motherhood", see Branca, Silent S1sterhood p. d.

For the 1ncreased pﬂbst1ge of the medical profess1on, see” M. Jeanne
Peterson, The Medical Prgfession in Mid- Victorian London (Berke]ey

Ward and Lock's®Home Book: A bdﬁestic Cyclopaedia (London; Ward, Lock
& Co., 1866}, .p. 417. -

.

See "Overlaying of - Ch1]dren“, The Br1t1sﬂ Mother's Journal (January, .
1858), pp. 43-44. T ..

. Mrs. Warren, How I M%naged My Ch11dren from Infancy to” Marr1age

(London: HouTston and Wright, 1865), p. 14.
The Mother™s Companion, 1 {1887), p. 22.
On ChTEd;g; S cToth1ng, see Ph11]}s Cunningham and Anne Buck, ) -

Childrén's Costume in England:" Thirteen Hundred to Nineteen
Hundred (London :Adam & Charles Black, 1965),

Ward and Lock' s Home Book (1866) p. 432.

Dr. Henry Arthur Allbutt, Every Mother's Handbook: A“guide 'to the
mafiagement of her ch11dren from birth through infancy and childhood
(London: Simpkin,. Marshall:& Co., 1897), p. 31+

ibid., p. 420, and see Emma F. Ange11 Drake, M.D., What a Young W1fe
to Know, (London " The V1r Publishing Co., 1901), p. 51.

The Mother's Home Book (London: Mard and Lock, 1897), p. 60. See
also The British Mother's Jougggl (]856 7), pp. 34~35.

iagd and Lock's Home Book (1866) 447 f
butt, p. 166.

Lydia Maria Child, The Little Girl's Own Book (Ednnburgh Robert

Martin, 1847), p. 284. The Little Girl's Own Book was first published
in 1831. . ‘ ' -
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Mrs. Atkins, M.D., The Mother's Companion, I (1887), p. 151.

Alfred Fennings, Every Mother's Book; or the Child's Best Doctor
(London: West Cowes 1856 ). p. 5 Allbutt, p. 83.

.Edward John Tilt, M.D., The Elements of Héa]th, and Principles of

Female Hygiene (London: Henry G. Bohn, 1852), pp. 140-141; Allbutt,
p. 151. , ' :

prad
Fi1t, Elements, p. 156.

.Idem

Mary Putnam Jacobi, "The Nervous Diseases of Infancy and Childhood"
in Wood's Household Practice of Medicine, Hygiene and Surgery. A
practical treatise for the use of families, travellers...and others,
ed. by F.A. Castle (London: Sampson Lw & Co., 1881), p. 575.

"Perhaps the most common deformity in growing girls is in the spine,

“which frequently deviates from the straight Tine in a lateral curve

to one side or the other." A Medical Practitioner, "The Rising
Generation", in The Mother's Companion, VII {(1893), p. 7. See also
Tilt, Elements, pp. 161-162.  Mrs, Hoggan, the physician appointed '
by Miss Buss as the first medical inspector at the North London
Collegiate School was very concerned with this problem, See the
notebook Tabelled "Mrs. Hoggan's Notes", 1882-1885, Noé%@lﬁondon
Collegiate School Archives. :

See, for examp]e,»ﬁéesen, How I Managed..., pﬁ_33; The Mother's Home
Book, p. 174, ° ' -

E.g., The Mother's Companion, I (1887), p. 47; Mrs. Matia Pullan,
Children and How to Manage Them (London: 1856), pp. 10-20; Mothers

and Daughters, (November 1895), p. 210.

‘

Mrs. Warren, How I Managed..., p. 40

Some writers cautioned against the dangers of forcing children to
learn too early: "When the Tate Mrs. Barbauld wrote her Lessons
for Children...she unquestionably...rendered no good service to the
cause of education. Very many things may be, and ought to be taught,
at an earlier age than three years, but reading, unless under | g
peculiarly favourable circumstarices, is not one of them". En§1ish-

woman's Magazipe, and Christian Mother's Miscellany, III (1848 , p. 644,
I .

The Mother's Thof&tigh Resource Book (London: Ward and Lock, 1860), p.

177. :
The Mother's Home Book (]829), p. 220.

Ward and Lock's Home Book {1866), p. 508.
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The Mother's Companion, I (1887), p. 62.

Pullan, Children, p. 14. . _ ;

Motheﬁ{gffhﬁFaagg—Egényrce Book, p. 161.. @

he Mdsher's Friend, 1 {1848), pp. 4-5.

E.g., "Alas! Qur first step in the study of character confirms

Pthe testimony of the experience of six thousand years...The human

heart is deceitful above all things, and desperately wicked...

the truth is, that there is EVIL IN THE SOIL.® Englishwoman's .
Magazine, IV (1849), p. 355, and "If children are to be “happy = K\

in this world...and happy in the world to come", they must be °
"taught to obey you...'He that spareth his rod hateth his child;
but he that Toveth him, chasteneth him betimes'". The Mother's
Friend, 1 (1848), pp. 82-83. . ‘
As one writer put it: "Obedience is absolutely essential to proper +
family government". Jacob Abbott, The Mother at Home: or the

Principles of Maternal Duty (Derby: T1835), p. 27.

The Mother's Friend, I (1848), p. 153.

E.g., these comments about a mother who used physical punishment
to control a "passionate" boy: "Nor had she anynidea that she
only increased his passions in her strivings to make him submit
to her authority, and that sheyherself, really called forth more
than half her boy's violence, by her injudicious treatment of
Tocking him up and strapping Rim..." British Mother's Magazine,
I (1845), p. 33. . ' -

It should be emphasised that it was child care experts who

gradually _abandoned approval for corporal punishment. Ong indica-
tion that some families, at Teast, continued to employ ha

physical punishment in disciplining children of both sexes,‘is

the correspondence from readers-"On the Whipping of Girls" which
appeared in the Englishwoman's Domestic Magazine from 1868-1870.

My own assessment is that much of this correspondence was bogus,

and written with pornographic intent, but some of it was undoubtedly
genuine. -E.g.,, "It seems to me all your correspendents omit the
first principle of the usefulness of punishment by whipping--

- namely .that you canpot begin too early...as babes in arms my - T

children were never allowed what they screamed for, and at the
age of one year I began to chastise them." Englishwoman's Domestic
Magazine, VIII {1 February 1870}, p. 126. For a.discussion of .
this correspondence’, and of two cases involving abuse of female
children, see.Mary S. Hartman, "Child Abuse and Self-Abuse”,
History of Childhood Quarterly, II (1974), pp. 221-248. . . //
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" For example, an article from the 1890s advocated- encouraging

- children-to talk freely, and to abandon the old maxim that
"children should be seen and not heard": )
0f course, they must not be allowed to monopolise the
conversation...sti1l, let them talk when they wish to
do so...Then the home will be made kappier for both
parents and children, because confidence between them
will be fostered. s,
Phyl1is Browne, "For. Mothers and Wives", The Mother's Companion
VII (1893), p. 100=

“It should never-;;\?orgotten that they are tender plants committed
to our fostering care, that every thoughtless word or careless
neglect may destroy a germ of immortality." British Mother's
Journal , (January 1856), p. 16. '

r

The Child's Companion or Sunday Scholar's Reward, VI (1828), p. 106.

Mrs. Warren, How I Managed..., p. 47.

W, Nicholson, How to be a Lady: A Book for Girls Comprising
.Directions for Being Useful and Happy, Accomplished and Aqreeable,
Loved and Respected in Single and Married'lLife (London: n.d. but
c. 1850), p. 12. ‘ '

Tilt, Elements, p. 105.

: XL
Lucy White Palmer, "A Word in Behalf of the Little Girls", The
Mother's Companion, IT1I (1889)% p. 95.
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‘A. Reeves Jackson, M.D., "Diseases Peécliar to Women", in | T !
Wood's, II, p. 539. | ;

- .

Tilt, Elements, p. 173.

Samuel Mason, M.D., The Philosophy of Female Health: being an ,
enquiry into its connection with, and dependence upon, the . (i

due performance of the uterine functions; with observations on
the nature, causes and treatment of female disorders in general
{London: 1846), p. 5.

E.J. Tilt, M.D., On the Preservation of the Health of Women
at the Critical Periods of Life (London: John Churchill, 1851}, p.20ff. e

Lionel Weatherdy, M.D., The Young Wife's Own Book: A Manual -
'of Personal and Family.sHygiene: Containing Everything that -

the Young Wife and Mother Qught to Know Concerning Her Own

Health and that of Her/Children at the Most Important Periods

of Life (London: Grﬂffith and Farran, T882), p. 24.

Tilt, Elements, p. 209. '

1. Baker Brown, On the Curability of Certain forms of Insanity
Epilepsy, Catalepsy and Hysteria in Females {London: Robert
Hardwicke, 1866}, pp. 14-i5,

Samuel Ashwell, M.D.,-A PracticaT Treatise on the Diseases
Peculiar to Women (London: Samuel Highley, 1844), p. 22.

“The applicatifn of leeches td the os and the CerV1CﬁU£Eri
will frequently produce menstruat1on, but it is soméwhat d1f-
f1cu1t so to employ them..." Ibid., p. 75

E.qg. ,i"ThE non occurrence of menstruation at the usual time
frequent]y gives rise to much anxiety on the part f the
girl's fr1ends—-espec1a11y vf the mother, who is gquite
I1ke1y to use various domestic remedies of a stimulating
sort...no means for coercing nature should be used, no
matter what the age of the patignt may be." A. Reeves
Jackson, M.D., "Diseases Pecglig(\fo Women", in Wood's,

II, p. 543. ' .
Tilt, Preservatlon, pp. 26:27. - ¥

Sir James Y. S1mpson, Clinical Lectures on_the Diseases of Women ' TE?
(Edinburg: Adam dnd Charles BTlack, 1872), p. 608. : .
E.g., Jdackson, in Wood's, II, p. 543. See the discussion of this R
jssue in Carrol] Smith-Rosenberg "Puberty to Menopause: ' The Cycle 3
-of Femininity in 19th Century America" in Clio's Consciousness "
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Raised: New Perspectives in the History of Women, ed. by Mary
Hartman and Lois Banner, (New_York, Harper Torchbooks, t974),
pp. 23-37. }

Brown, On the Curability.x. For the Brown case see EM&ige Showalter,
wyictorian women and Insanity", Victorian Studies,- vol. 23, no.. 2,
(Winter, 1980),_pp. 1767179._

The mutilation involved offended the Society's members more-than
any other feature of the o sration. It is clear that many felt
that the operation made a girl Mdamaged goods”: '"There are a
number of yourg women upon whom this operation has been performed
without the perfect knowledge of themselves and their relatives;
and these young women are in as deplorable, a condition as can be
imagined. They are in this position, if_they are honourable, and if
any proposal of marriage comes to them..they -are obliged to tell
the person proposing that she has been mutilated.® Dr. Tyler .
Smith, from the Report of the Special Meeting of the Obstetrical
Society, The Lancet, (6 Aprii 1867}, p. 439.

"Some of our hapless little girls, in conseguence of having been
subjected early to strain of masculine dritl,’ hockey, cricket...are
more like colts...than they are like charming human maids." :
Arabella Kenealyy.Feminism and Sex-Extinction, (London: T. Fisher
Unwin, Ltd., 1920)5<p. 87. "

Jacobi believed that much distress during menstruation is psychological
in origin: "Persons without occupation suffered at menstruation in

a much larder proportion than- those who ware occupied.", p. 61. She
concludes_that "There is nothing in the npture of menstruation to
jmply the necessity or, even the desirability, of rest, for women

whose nutrition is really normal." 7. Mary Putnam Jacobi,

The Question of Rest for Women Duri enstruation, The Boylston

Prize Essay, Harvard University, 1876 (New York: G.P. Putnam & )
Sons, 1877). B L ! .

E1izabeth Garrett-Anderson, "On Dysmenorrhea”, Abstract of the
Proceedings of the British Medical Association, Friday, August &
6, 1875, The Obstetrical Journal of Great Britain and Ireland,
113(1875-76), pp. 469-472.1 i

Sedd "Mrs. Hoggan's Notes™ in the Noffh London CofTegiate School

Archives. . . -

p. 187.
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On the Social Purity movepent and si§4$ggf§£ion, see Edward Bristow, :

" Vicevand Vigilance (kgndoh: Gi11, 1
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Ellice Hopkins, The Power of Womanhoedor Mothers and Sons: A Book
. for Parents and those in Loco Parentis {London: Wells Gardner,
Darton & Co., 1899}, p. 141.

The Lady Dressmaker, "Recent Ideas on Dress Reform", Girl's Own
Paper, (18 October 1890), p. 35. .

Medicus, "Things that Every Girl Should Learn to Do", Girl's Own

Mrs. Pullan, Maternal Squnsels, p. 107.
Ibid. '

Ibid., p. 99. , e

‘Farningham, Girlhood, pp. 2@—21.

" For a helpful genera1ksﬁﬁﬁ5ry'bf these developments, see Paul

Atkinson, “Fitness, Feminism and Schooling", in The Nineteenth-
Century Woman: Her Cultural and Physical Worid,-ed. by Sara
DeTamont and Lorna Duffin (London: Croom HeTm, 1978), pp. 92-133. .

-
For an account of athletics at the North London Collegiate, see Mrs.
Roscoe zﬁ&lins, "The North London Collegiate School for Girls",
Sylvia's Journal, September, 1896, p. 500 in the North London
Co]]egiatg)Schoo1 Archives.

“It i§ perfectly evident that now, when a girl's mind is by advanced
competitive examinations put to a strain which heredity has scarcely
yet enabled it .to endure, that we need totgring to the question of
bodily training all.the help that modern skill and ‘science can sug-
gest.” Alfred Schofield, Esq., M.D., "Notes of a Lecture on the
Physical Education of Girls, wifh Special Reference to the Use of
Calisthenics in School", June 1889, p. 3. Girls' Public Day School
Trust-Archives.

‘Pyllan, Maternal Counsels, p. 103.

Mrs. Wallace Arnold, "The Physical Education of Giris", The éarT'S
QE _ -

Own Paper, (17 Mpy 1884), p. 516. \
) ;

Idem. : @ 4 o]

+Quoted in Josephine Kamm, How Different From Us: A Biography of Miss
Buss and Miss Beale.(London: The Bodley Head, 1958}, pp. 2?2-223.
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legiate School Archives.

12. Ibid., p. 10. ' _ i ‘
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Emma Marshall, "The Mother's Chain: Or, the Broken Link", The Mother's
Companion, IV (1890), p. 20. o - :

British Mother's Journal, (May 1848), p. 111,

Warren, How I Managed, p. 60.

E.g., an article in the North London Collegiate School Magazine
humourously described the benefits that would be derived from the
cocking classes that had been introduced as an "extra" at the school.
"Each pupil may become, in her own way, the centre of a small cooking-
world; and, at all events, when mamma goes away for a week or two,

her algebra-hydrostatital daughter, now, with soups, entrees, and
omelettes at her_fingers' ends, will no Tonger in agorizing despair,
address cook with the words, 'What are we to have for dinner?'"

North London Collegiate School: Qur Magazine, (April, 1876}, p. 139.

Ellis, p. 42. ; 7 d

Ward and Lock's Home Book (1866), p. 218.

Farningham, Girlhood, p. 55.

Pullan, Maternal Counsels,”p. 1927 ;

Girls, Their Work and Influence (London: W. Skeffington & Son, 1877),.
p. 35. , .
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Pullan, Maternal Counsels, pp. 56-57.

See clipping from the Pall Mall Gazette, dated May 16, Y885, in the
papers for 1875-1894 in tfp North London Collegiate Schobol Archives:
"History of the School". .

The writer expresses support for girls' high schools, but
criticizes the schedule at some GPDST schools--four hours in the
morning, with the girls then returning home: This unsatisfactory
timetable "was devised to rmeet social prejudices...Parents, it was
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were admitted, except on the understandipg that they meet §P1y for
Jessons. Hence the midday meal in common which prevails i® most boys'

" ‘day schools was pronounced impossible...and all Tessons were crowded

. Nicholson, How To Be a L;Hy, p. 71.

into the morning. So servilely has this spirit of social exclusiveness
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. Warren, How I.Managed..., p. 70.
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1. Florence Nightingale, "Cassandra", printed as an appendix in Ray
Strachey "The Cause", p. 396.

2. Ibid., p. 414.
3. 1Ibid., p. 404.
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4. For Florence Nightingale's parents, see Cecil Woodham-Smith, Florence -
Nightingale: 1820-1910 (London: Constable, 1950), pp. 2-5, and
Edward Cook, The Life of Florence Nightingale (2 vols.; London: MacMillan
and Co., 1913}, I, T1-7. . )
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of the 1820s in which the mother was closely involved in childcare,
even »though the®routine care was left to servants. o .

Frances Power Cobbe was born into a well-to-do Anglo-Irish family
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be nursed,--for she fulfilled that sacred duty motherhood to all her
- children...Later, 1 s@em...to have been often culldled up close to her .
her sofa,--or learning my 1ittle lessons...", I, 34. e C/DR\

7. On the relationship in childhood between Florence and. Parthe, see Wo Qham-
Smith, pp. 9-11 and passim for its subsgguent deveTopment.

8. -Woodham-Smith, p. 7.

. - \

9. Woodham-Smith, p. 17.

10. Woodham-Smith, p. 12.

11.~dgodham-Smith,” pp. 38-39. "

12. Woodham-Smith, p. 31 and Cook, I, 23-27. -

13. Woodham-Smith, p. 17.

» . - . 0.
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14. Woodham-Smith, pp. 45-46.

15. "“Cassandra", p. 397.

_16. Woodham-Smith, pp. 487-489.

17. Jdournal of Emily Shore, p. vii. . .

*

18. Ibid., p. 1. =

o
19. It should be pointed out that, while Emily Shore's journal reflects an

unusual maturity and intelligence, it was not unusual fot middle and
upper-ciass girls to keep diaries, although they were usually under- -
taken in the teen years, rather than at the age of ten. Other diaries
of young girls born in the first three -decades of the nineteenth

_ century-which survive include: Mary Helen Bingham, see John Bustard,
A Memoir of. Miss Mary Helen Bingham Who Died on the 8th of June, 1825
-3n the Seventeenth Year of Her Age (London: John Kershaw, 1827); Emily
Hall, born in 1819, and Ellen Hall, born in 1822, see 0.A. Sherrard,
Two Victorian Girls (London: Muller, 1966); Louisa Montefiori, born

21, see Lucy Cohen, Lady de Rothschild and her Daughters: 1821-1931

London: John Murray, 1935..

20. Journal of Emily Shore, p. vi.
2%. E.g., In her entry for July 8, 1831, while on a journey: "The wild.
mignonette, which I never saw before, is plentiful on the rocks, as
-well as another flower;-called the Tittle Barmedick. It is a
papilionaceous fiower, of a yellow colour, and unbranched..." Ibid.,
p. 6. | .

—

or the Boy'$’0Own Book, see July 6, 1833, p. 61.

22.'1bid. For the Quarterly Review, see entry of October 20, 1835, p. 127;

23. On the cook and mice, see Ibid., February 9, 1833, pp. 34-35.
ey

24. 1bid., pp. 9-10, entry for November 4, 1831.

25. Ibid., p. 32, entry for January 21, 1833. |

26. At the time the family was moving from Potton to Woodbury, she writes;
on December 23, 1832: "The little girl whom I teach has been here °
every day for the last week...came this evening for the last time...she
is too young 'to go as far aq_woodﬁﬁry..;.I have some thoughts of having
a few little girls from Everton, if Mamma and Papa approve of it,
which I believe they do." Ibid., p. 27. - :

z
-

27. 1bid., p. 1, entry for December 30, 1831.

28. Ibid., p. 27, entry for December 19, 1832.- . ’

S
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29. lbid., pp. 31-32, entry for_ January 21, 1833. '
30. Ibid., p. 130, entry for December 1, 1835.
31. ;;511.,754338, entry.for Decembér-ZS, 1832.-
32. 1bid., p. 87, entry for Decemberl10, 1834.‘
32a. Ibid., p. 38, ehtry for JSnuary.BO, 1833.
33. Ibid., p. 76, entry for June 23, 1834.

(=

Ibid., p. 142, entry for July 5, 1836.
Unlike some young victims of consumption, Emily Shore never came to

Tong* for death. See, for example, the journal entry of Mary Helen

Bingham for November 16, 1822: "I long to go to my Redeemer...but

I believe the strong ardent prayers of my dear parents, for my

recovery, hold my soul in its frail tabernagle.* A Memoir of Miss Mary

Helen Bingham, p. 88. See also the diary of Mary Ann Gilpin, a
Quaker gjrl,; 837. Although she did not die of consumption
until 1837, she had\already contracted the disease by 1829. When
she was making a partidl recovery, she wrote in her diary that "As

I get stronger [ feel more and more the danger of a return to the
active duties of 1ife, as being so liable to engage my thoughts .too
much. If it had been consistent with the divine will, oh how willing,
how giad should I have been to be taken..." Memoir of Mary Ann Gilpin
of Bristol Consisting Chief]y of Extracts from her Diary 'and letters

~ {2nd ed.: London: (Edmund Fxy, 1841).

35. Journal of Emily Shore, pﬁ. 174-75, entry for December 25, 1836.

- o
36. See Athena Blanche Clough, Memoir of Anne Jemima Clough (London:
Edward Krno[d,'1897), pp. 2-8 on thy Clough family and on their
Charleston vears. See also KatherinesChorley, Arthur Hugh Cfough, .
The Uncommited Mind: A Study of His Life and Poetry (Oxford:
. Clarendon Press, 1962), pp. 9-il. :

37. - Clough, p. 5, and'Chor1ey, p. 11. *

r‘ 0 - \‘ "
38. Athena Blanche Ciough'includes extensive extracts from the diary in

her Memoir. .

;éi Anne Clough, quoted in Clough, p. 9.
40. From Anne Clough's jourrial, May 1840, quoted in Ibid., pp. 23-24.

} “

~ 41. Anne Clough, quoted in Ibid., pp. 13-14.

1°

42 Ibid. ,

43. {"Iﬁ'daria Lance to Anné Clough, quoted in Ibid., p. 19. -.._.-'.@0

\ - - , T f“g
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54,

55.
56.

57.

-thoughts will come up and’bothér me...:My mind wants a good steady

 quoted in Cherley, p. 32.

283

éee entry from Anne-tlough's journal quoted in Ibid., p. 29.

—

Frdm Anne Clough's journa]{ quoted in Ibid., p. 34.
Entry for April, 1841, quoted in Ibid., p. 38.

E.g7, "Have had a great many idle, foolish thougnts about_ marriage.
I cannot’ always keep myself steady about that. Foolish show-off

hard working, it is getting flimsy. That would drive out all this
nonsense." Entry for October, 1840, quoted in Ibid., p,31.

From her journal, 1839, quoted in Ibid., p. 22.

[y

Entry for January, 1841, quoted in Ibid., p. 34. ’ !
AN _ == ‘ '
Entry for February, 1841, quoted in Ibid., p. 37.

. %

Entry for May, 1840, quoted in Ibid., p. 23. Anne did study Greek,
but she records that her best friend disapproved of women learning.
the Classical languages. "Had some nice talks with Margaret about
various things: about women 1éarninq Latin and Greek, Euclid, etc.;
the use of lparning to women; also about doing good in the country,
factories, etc. She does not approve of Latin and Greek; in other
things we are pretty well agreed." Entry for July, 1q40, quoted
in Ibid., p. 27. A : ‘ S

- ' N

Queted in Ibid., p. 23. _
Entry for August, 1840, quoted in Ibid., p. 29.

The entry for August, 1841, marks the evefit: "Father's letter arrive§
with the news that all is up with him." Quoted in Ibid., p. 41. *

Ibid ., pp. 20-21.
As Katherine Chorley puts it: "..,he was the kind Offyouth who would
imbibe Arnold's doctrines of moral responsibility without any admixture
of the light-hearted boyishness which allowed other youths a little
moral relaxation." - Chorley, p. 30. - '

For example, when Arthur-Hugh Clough was still at Rugby, but his brother
George was at a much less satisfactory school, the formeg sent the latter
a sertes of letters urging him to take on a responsible, role in the
school. In one such letter he wrote: "You are now in a very important .
situation; you are the only one it seems of a set of boys, who knows

God, and wishes to serve him. So that you are in some manner responsible;
I mean you will have to answer for some of their sins, if you do not
exert. yourself in their behalf, to make them better..." The letter is

-

- . B ‘
o .
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58. For example, she wrote in her Journal in June, 1841: "Arthur comes
home. ..there has certainty been a quantity of show-off nonsense
and attempt at talking finely about poetry, etc., which A. did not -
seem to approve of, and put off. I want praise too much, yet he
is the only person from whom.l really desire it...." Quoted in
Clough, pp. 40-41. ’

59. E.g., a Journal entry for March, 1841: '"Have heard from Arthur--very
much pleased. He is my bést friend and adviser. He often keeps me
from falling into foolish ways, talking of foolish things, etc.

I do not like to do or say anything that he would not like, because
I believe he i$ wiser than I am." Quoted in Ibid., p. 38. :

60. For example, when Arthur, who was at, Balliol, received only a second
class degree, she wrote: "Was most exceedingly put out of the way
last Sunday on hearing Arthur was only in the second class in the
examination. I could not endure he should be beat by anyone..."

. Entry for June, 1841, quoted in Ibid., p. 40.

61. For the Buss household, see Annie E. Ridley, Frances Mary Buss and her
Work for.Education (London: Longmans, Green & Co., 1895, pp. 29-37).

' -

.62. Ibid., p. 39. ' P
63. "At that date it was considered necessary that-every girl should work; ’
" and before.l was ten years of age I had made a shirt for my father, -
,rall the parts being cut out and arranged by my mother, sewing machines
#not being then invented." Ibid., p. 37. GE _

64. Ibid., p. 43. In fact, the Buss boys helped in the family school as
well, Septimus.teaching when he was only fourteen.” See notes by Frank
Fleetwood Buss on the North London Collegiate School for Ladies in
History of thé School, 1850-1875, North-London Collegiate School Archives.

65. "Queen's College for Women" came into existence in 1848. It was a
benevolent ‘scheme that grew out of the combined efforts of the
upper-middie-class women who founded the Governesses' Benevolent
Institution in 1841, and men like Frederic Denison Maurice and Charles
Kingsley, who lectured at King's College, London. In these years, Queen's
College's affiliation with the University of London was more honourary
than substantive; the teaching it offered was at the secondary level,
rather than at a university level. See Strachey, "The Cause", pp.' 60-63.

6¢ "She was teaching all day in her own school, so that she could take
only the evening classes. There were at that time no omnibusses, and night
after night...the enthusiastic girl walked from.Camden Town to Queen's
College and back." Ridley, p. 52. The fact that Erﬁgges-Buss, a
middle-class young woman from a respectable family; could take this
walk by herself, at night, presumably across Regent's Park (the

College premises were-in Harley Street) is evidence that among modest

(



67.
68.

69.
70.
n.
72.
73.
74.
75.
76.
77.
78.
79.
80.
81.
82.

\ | 2/8?/\‘
middle-class families girls and young women could go out in the world
unchaperoned., CoMipare this with Constance Maynard's experience:
Maynzga}\gZSSeA ife is discussed in the next ‘chapter, was not allowed
to go outSide the grounds of the family estate unchaperoned until she
was well into. her twenties.

Ridley, p. 93.
Marianne Farmingham [Mary Anne Hearne] » A Working Woman's Life: An

Autobiography (London: James Clarke & Co., 1907), p. 147 for family
backgggund and early 1ife.

Ibid., p. 18.
Ibid., p. 23.
Ibid., p. 18.

Ibid., p. 39. |
Ibid., p. 27. ) ;
Ibid., p. 40. i

Ibid., p. 44. e .
.44, a

Ibid., p. 44,

Farningham, Working Woman's Life; p. 57,

Ibid., pp. 66-67.
Ibid., p. 67.
Ibid., p. 69.

She became editor of The Sunday School Ti’%s, and under her pseudonym
of "Marianne Farningham"™, wrote several#mproving books for young

" people including Girlhood, an_ advice book for girls that enjoyed

successful sales for several decades, running to two editions, the
first in 1869, and the revised, im 1895, which claimed that 25,000
copies of the first edition had been sold.

-~



CHAPTER 8

1. W.L. Burn, The Age of Equipoise: A Study of.the Mid-Victorian
. Generation (London: Unwin University Books, 1968).™

unpubiished diaries and autobiogra in the Westfield College
Archives, and also from C.B._Ei , Constance Louisa Maynard, Mistress
of Westfield College: A Family Portrait (London: George Allen and.
Unwin, 1949}, . ‘

2. This analysis‘of Constance Miiii::;ﬁﬁgir1hood has been drawn from her

'

3. For the.Mayhard nursery, see Firth,.pp. 15-19.
S .
4. - Maynard,.MS Autobiography, p. 62, Westfield College Archives.

5. Firth, p. 19,.quoting -a cousin, Mary King, who was a frequent visitor
to the household.

College Argl

6. I8 'A“mbiphy, p. 25, and typescript fragment, p. 2. Westfield
i ves. : .

‘ . /
~ 7. MS Autobiography, pp. 61-62. tos

8. Firth, p. 15..

9. Firth, quoting Constance, p. 15. For Henry as “F.C.", see MS
Autobiography, p. 36.

10. MS Autobiography, p. 22.
11. Maynard, "Schoolroom to University", p. 1063.

12. Firth, quoting Constance, p. 23. The distance even a conscientious
upper-middie-class mother would keep from her children is revealed
in Firth's description of these lessons: "For two or three years
she laid aside Thursday afternoons to spend with her four younger
children..." p. 23. '

13. MS Autobiography, p. 27.
14. Ibid ., p. 30.

15. For Mrs. Umphelby's, see MS Autobiography, tyﬁEEtnjpt fragment,. pp. 2-3.
: For a description of a similar sort of school, see Frances Ridley
Havergal's description of the school to which she was sent in 1850.
It was run by "Miss Teed":
That none might leave her roof unimpressed with religion was
her desire, and it was to a great extent fulfilled. She
prayed and spoke with us, together and individually, with
a fervour which I have never since seen equalled, and seemed
) . L]
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17.

18.
19.

20.
21.

22.
23.

24.

25.

26.
27.
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a very St. Paul in the intersity of her year ng over
us. The result was what might be really caTPL
revival among her young charge. There may have been,
and probably was, some exc1te nt but that the Holy
Spirit was, even then and the » sent down into many
a young heart, and that many dated from that time their
real conversion to God, and went home that Chr1stmas
rejoicing 1n a newly and truly found Sav1our, have
no doubt..

Memorials of Frances Ridley Havergal, p. 32.

MS Autobiography, p. 47.

For example, see the entry,f!r June 15, 1866, in the "Green Book",
Maynard Papers, Westfield College Archives.

A}

MS Autobiography, pp. 53-54.

Constance recorded this memory of Mrs. Umphelby's mother (whom she
called "Grannie") in her d1ary, at the time of "Grannie's" death.
May 2, 1866, Constance Maynard's Green Book, Westfield College
Arch1ves

MS Autobiography, p. 55.

The books included "Milner's 'Church H1story » Staniey's 'Life of
Dr. Arnold', with Tom Brown thrown in.--and the eight volumes {

‘of the 'Life_of Wilberforce', with the whole history of the Abolition

of Slavery inyolved." MS Autgbiography, p. 86..
Ibid., pp. 57-38.

The farm Tabourer in question was Joseph Igglesden; several entries

in the Green Book for 1867 refer +to him\and his family. E.g., "The
time of Joseph Igglesden s pledge is gonei—and he has begun to drink
worse than ever..." July 17, 1867, Green Book.

"T want to try what knowledge poor Harriet Boxall has of religion, and

if she can learn a text and and it..." Ibid., December 20, 1861§<;
Her doubts, fears and anxi ‘£§ almost always expressed through the.

medium ofereligion. E.g., shoulld be much happier and better if I

had more of a true spirit of self-denial. I-do not mean\Eﬁgﬁ ast better

in God's sight, only it would be easier to run along théyarrow way,

because self denial is just the letting go of all the earthly things
we so cling to." 1Ibid., October 20, 1869.

E.g., see entry for January 3, 1867, Green Book.

MS Aufobiography, p. 34. _

j
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Dora met her-bhysician/husband when shé was doing pursing training.

Perhaps because Constance had paved the .way by going to Girton,
perhaps because the family financial circumstances had altered for
the worse, when Dora wished to take up nursing, in her mid twentijes,
the family did not oppose her plans,

She records whep Henry made his offer: .
"I am ashamed to recollgct, that the first flush of feeTing
was one of pleasure mixé¥with great trembling, then a sense
of utter bewilderment, and then an cverwhelming fee]ing that
it must not Be allewed for an instant...I could only feéel the
bitterest distress for what had happened and remorse of mind, for
[ .felt the Lord would not have sent so great and sad an
affliction, except as the punishment and (if I received it
rightly) remedy, for some great evil within me."
August 17, 1869, Green Book.

-

- As qugted in Firth, p. 102.

. Even in 1879, when she was thirty, Constance was still subjected

to pressure from her family to be a "daughter at home". In that
year, when she wished to start a Boarding House for some ofrthe

girls attending the .school at St. Andrews, where she was then
teaching, her father wrote: "I cannot think of it as-a suitable Tine
of Tife for my dear daughter whose prospects of inheritance ultimately
are still such as will.render her entirely independent." Henry
Maynard to Constance, February 17, 1879, Maynard MSS, Westfield
ollege. She was stili being pressured to come home in June, 1879,
but she resisted: "My health really is no reason. Girton was a
little bad for me...but now I have wonderfully recovered...l
suppose I was born to work, for I always vaguely longed after it...

I wguld do anything for dearest_father, but there again, while he
has)\Gazy [her sister, Gabrielle] he does not want me in the Teast

and I know that...were I married here at St. A...he would be
perfectly contented.” Constance Maynard to “"Dearest Tissy" her
sister, Josephinel , June 24, 1879, Maynard MSS, Westfield College
Archives. i . .

Lilian Faithfull, In the‘House of My Pilgrimage (London: Chatto &

Windus, 1924), p. 15,

Ibid ., p. 17.

id., pp. 17-18. | 1
Ibid., pp. 22-23.
Ibid., p. 18.
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The same kind of control was exercised over the childhood read1%g\
matter of Janet Hogarth Courtney. Janet Hogarth, Born in 1865,

was the daughter of a Church of England clergyman: Like Fa1thfu11,
she attended Oxford. In the large Hogarth- family, as in the '~
Faithfull fam11y, the girls spent the aftergoon sewing, and "reading
aloud in turns". The books_included Miss Yonge s novels. See

Janet Courtney [bee Hogartd] Recolliected in Tranqu1111ty (London: "
William Heinemann, 1926), p. 26. :

Faithfull, pp. 32-33.
Ibid., p. 34.
Ibid., p. 39.

{

: r
Idem. Faithfull is an example of a woman educator who had an
unconscious contempt foy women. Her writings on girls' education
reflect a belief that girls were more shallow and less honest, as
well as less creative, than boys. E.g., "Girls have a fatal facility |
in expression..." Idem: "It is general]y said that girls are unselfish
and boys selfish. ~“If you mean that a boy wants to go his own way, yes.
But if you mean he is self-centred, an egotist, no. He is interested
in the things he is doing, not in himself. Girls on the other hand
are interested in themselves.": Lilian Faithfull, You and I: Saturday.
Talks at Cheltenham (London: Chatto & Windus, 19277, p. 49. (

Faithfull, In the House, p. 53. | \ Y

P.N. Furbank E.M. Forster, A Life; Vo1un& I: The Growth of the Nove11st
(London: Secker & Warburg, 1977),.p. 2.

E.M. Forster, Marianne Thornton, 1797-1887: A Domestic Biograpﬁy
(London: Edward Arnold, 1956), p. 250.

Furbank, p. 6. _
The diary is in the E.M. Forster Papers, King's College, Cambridge.

Forster, Marianne Thornton, p. 251.

Lily Whichelo's Diary, January.12, 1872. i y%s given name was Alice C.
Whichelo, but she was known by "her nickname, Lily.

Ibid. ,- February 5, 1872. - : . )
Ibid., see entries for July 15 to August 6, 1872.

For example, “AT1 the morning cutting sandwiches. Fetched Nelly | her
Tittle sistet] Juvenile party." Ibid., February 1, 1872.

Ibid., April 5, 1872.
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E.g., this typical entry: *Went out, worked, did my lessons, practised,
made a bustle to wear." Ibid., March 6, 1872.--

Ibid., April 18, 1872.
Ibid., January 17, 1873.

"Werit to Church. Good resolutions and I hope I shall keep them. Took

. Lizzie to Church. Went to see the decorations at St. Pauls: played

all evening." Ibid., Sunday, February 25, 1872.

Forster, Marianne Thérnton, p. 252.
Ibid., November 5, 1872.

The phrase "renaissance in giris' education" comes from the title
of an early history of the subject. Alice Zimmern, The Renaissance
of Girls' Education in England: a record of fifty years' progress
(Condon: A.D. Innes & Co., 1898). :

Information about Sara Burstall's life comes mainly from her auto- -,
biography, Sara A. Burstall, Retrospect and Prospect: Sixty Years
of Women's Education (London: Longmans, Greén & Co., 1933).

Ibid., pp. '33-34.

|

1

o

id., p. 3. .

|

"Fortunately, just as I began to attend a Jittle ladies' school, I
caught measles very badly, and was so i11 that I was ordered off

.school for--it seems 10 me--years." Ibid., p. 12.

Ibid., pp. 12-15. ° .
Ibid., pp. 22-24.
They went to a type of restaurant cailed an "al la mode beef shop".

Ibid., p. 30. "It was unusual for a man to take his family there,
as my father did." p. 31.

bid., p. 33.
Ibid., p. 42.
Ibid., pp. 46-47.

-

‘pn the Camden school, see Doris Burchell, Miss Buss' Second School

(London: .Frances Mary Buss Foundation, 1971). Sara B stall

discusses the routine during her ti there in Burstalh Retrospect,
pp. 46-53.
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For Sara's career at-the North London Collegiate, see Burstall,

" Retrospect, Ppp. 53-57.

Ibid., p. 65.

_ M. Vivian Hughes, A London Family, 1870-1900: A Trilogy {Cumberlege:
- Oxford University Press, 1946), p. 530. Tnformation for Molly Hughes'

1ife comes from this trilogy, originally published as three separate
volumes: A London Child of the seventies (1934); A London Girl of the
Eighties (1936); A London Home in the Nineties (1937).

Thid., p. 13.

Ibid., p. 4. And she describes a "lean year"-as "devoid even of
seryants." p. 19.

ibid., p. 3.

Ibid., p. 33.

7 i 7

Ide

|

2

I W

o
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id., p. 4.

|

The eldest boy wés sent to Shrewsbury, the otheks to Merchant Taylors,
pp. 54-56. :

ibid., p. 41.

‘"Mother's arithmetic was at the level of the white Queen’s..." Ibid. ,

—

p. 43. e

‘Ibid., p. 58.

—_— . . ‘ \i
Ibid., p- 151. '
1bid., p. 179.

|

.-Evelyn Sharp, Hertha Ayrton, 1854-1923: A Memoir (London: Edward
A .

rnold & Co., 1926), pp. 4-6.
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id., p- 4.
-

bid., p. 7. e
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94.

95.
96,
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. Ibid., p. 27.

Hertha met Barbara Bodichon in 1873,  IBid., p. 30. In that same year,
Mme Bodichon introduced her to George Eliot, who was immediately taken
with Hertha's vivid, passionate character. Hertha became a regular
visitor to the George Eliot-George Henry Lewes household, and Hertha
became an inspiration for the character of Mirah, in Daniel Deronda,
at which Eliot was then at work. Ibid., pp. 36-39.

On Hertha's relationship with her daughter, see Ihid., pp. 237ff.

Girls from eariy~Victorian middle-class families who experienced
an intellectual freedom similar to Emily Shore include Frances’ Power
Cobbe and the Bronte sisters. Frances Power Cobbe, in her childhcod
years, was educated by governesses, but she had lessons on]y in the
mornings, and was left to herself in the afterncons:

"When the weather was too bad to spend my Teisure hours

out of doors I plunged into the library at haphazard,

often making 'discovery' of books of which I had never

been told, but KhiCh, thus found for myself, were doubly

precicus. Never shall I forget thus falling by chance on

Kubla Khan in its first pamphlet-shape....My mother did very

.wisely, I think, to allow me thus to rove over the shelves
at my own will."
Life of Frances Power Cobbe, I. 47.

The inteliectual and emotional milieu inhabited in chfldhood
by Charlotte, Emily, Anne and Branwell Bronte has been the subject of
much discussion. Because Charlotte and Emily both produced works
of major importance as adult writers, critics have perceived their
intense intellectual Tife in childhood as being extremely unusual,
The quality of their juvenilia is unusual, and in style and theme it
does relate to the Tater Bronte works: Charlotte's Byronic hero

. Zamorna, who figures in her Angria tales, does prefigure Rochester

in Jane Eyre, for example. But the fact that the Brontes read

widely as children, and spent much of their time producing juvenile
Titerary works, did not set them apart as unique. For the Bronte’
childhood experience, see Gerin, Charlotte Bronte, pp. 35-36; Margot
Peters, Unquiet Soul: A Biography of Charlotte Bronte {Garden City,
New York: Doubleday and Co., 1975), pp. 1-44 passim; Charlotte Bronte,
Legends of Angria, compiled by Fannie E. Ratchford and William Clyde
DeVane (New Haven: Yale University Press, 1933}. .

The mid-Victorian pattern of a controlled and deliberately
childlike childhood similar to that of Maynard and Faithfull is
reflected, for example, in the following accounts:

Janet Courtney (nee Hogarth?}), born 1865, whose father was a
Church of England clergyman. Janet Hogarth was an early Oxford student.
Description of her controlled c¢hildhood is found in her autobiography,
Recollected in Tranquillity. .

Louisa Innes Lumsden, born 1840, daughter of a lawyer. The family
was Anglo-Scottish. Louisa attended Girton, then had a career as a
teacher. She describes her childhood in Yellow Leaves: Memories of a
Long Life (Edinburgh: Wm. Blackwood, 1933}, pp. 1-25. i




CHAPTER 9

10.
11.
2.
13.
14.
15.

Information about Phyllis Bottome's life comes from her autobiographys
Search for a Soul {London: Faber & Faber, 1947); from a later auto-
biographical work, The Goal (London: Faber & Faber, 1962); and

from her girst novel, Life, The Interpreter (London: Longmans, Green
Co., 1902). :

During their early years in England, the household was staffed with
Cook, Parlourmaid, Gardener and Nanny. See Search, p. 13 and p. 18.

Ibid., p. 22.

- Ibid., p. 21.

Ibid., pp. 39-41.
Ibid., p. 13.

Ibid., p. 55. Phyllis's experientes were typical. Elearfor Acland,

born in 1878, who grew up in an upper middle-class family in a
Westmorland village, was told that "young ladie$ and gentlemen

didn't play with village children because you never knew what you

might pick up." Eleanor Acland, Good-Bye for the Present: The Story
of Two Childhoods, Milly: 1878-88 and Ellen: 1913-24 (London: Hodder
and Stoughton, 1935), p. 56. See also Janet Courtney, Recollected, pp.
20-21 and the recollections of Ida Gandy, who was born in the 1860s, and
grew up in a Wiltshire vicarage. Ida Gandy, A Wiltshire Childhood
{London: George Allen & Unwin, 1929), pp. 49-51.

Bottome, Search, p. 38. - )

Ibid., p. 58.
Ibid., p. 94.
Ibid., p. 95.
Ibid., p. 9.
Ibid., p. 191.

For the Bournemouth period, see Ibid., pp. 221-264. °

Phy1lis ran a Boys' Club in Swanscombe, serving boys from 13 to 18 from
the families of cement workers: “These boys, who left school just at an
age when they had begun to enjoy their schoel work, were thrown into the
factory on dangerous and tedious jobs. They soon forgot the Tittle they
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6.
17.
18.
19.

~ - 2945
had learned at school, and many became incapable of reading or writing.
In the evening there was nothing for them except the streets...until
the brief moment of their falling in love--before the grim up- h111
task of home making shut down upon them, under its most adverse
conditions.” 1Ibid., p. 272.

Bottome, Life, p. 40.
Ibid., pp. 259-261.

Bottome, The Goal, p. 39.

Information about Helen Corke is drawn from her autobiography In Our
Infancy: An Autobiography, 1882-1912 (Cambr1dge Cambridge University
Press, 1975).

1 4

20. Corke, In Qur Infancy, p. 15.

21. On her, parents, see Ibid., pp. 1-8.

22. Ibid., pp. 9-10. ///’ . .

¢
23.~bid., p. 12, .
24, 1ibid., p. 14, #
I . "

25. Ibid., p. 18.

26. Corke recalls that, during her sixth year, when she saw the two boys
who lived next door torturing frogs, and became hysterical, her
parents were more disturbed by her behaviour than by that of the
boys: "Then comes the realisation, slow but abiding, that to them
my ]oss of self-control is a worse matter than the cruelty of the
boys." Ibid., p. 18.

- 27. Ibid., p. 35

28. Ibid., p. 78

29. Ibid., pp. 34-35.

30. Her mother felt that the Board School was "but a degree superior to
a Ragged School.," 1Ibid., p. 45.

31. "With The Last Days of Pompeii 1 take the curtain of romance and draw it
dehber‘ate1y across thwwwindow of my mind to shut out undesi rab1e ‘
reality." Ibid., p. 65.

32. On the State system of elementary and seccndary education during this

period, see J.H. Adamson, English Education: 1789-1902, (Cambridge:
University Press, 1964), 347-386.




33,
34,

bs.

36.
37.
38.
39.

-40.

4a1.

42.
43.
44,

45,
. 46.

47.
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Helen Corke's later life had much'in it of interest. She wrote several
;books of fiction and poetry; and, as a young Board School teacher, she
became friends with D.H. Lawrence, during the period in which he, too,
was a Board School teacher, and she wrote about her memories of him; and
of Jessie Chambers, his ffiend and hers.

Information for this analysis of Marie Stopes’ girlhood has been drawn
from the recent biography by Ruth Hall, Marie Stopes: A Biography
(London: Andre Deutsch, 1977); from two eariier studies « Aylmer
Maude, Marie Stopes: Her Work and Play (London: Peter Davies, 1933)
and Keith Briant, Marie Stopes: A Biography (London: The Hogarth
Press, 1962),,and from manuscript material in the Marie Stopes
Collection, housed in the British Library.

On Charlotte Stopes' age, about which ‘there is some dispute, see
Hall, p. 19.

Diary of Mrs. Charlotte Stopes, p. 35, BL Additional MSS, 58453.
Maude, p. 31.

Letter from Charlotte Stopes to Marie, dated September 31, [Elc:]
1887. BL Additional MSS 58449,

Letter from Henry Stopes to Marie, dated July 30, 1886. BL Additional
MSS, 58448.

Letter from Henry Stopes to Marie, October 14, 1902. BL Additional
MSS, 58448. )

For example, she wrote on Octeber 21, 1893, soon after her thirteenth
birthday, thanking her father for her birthday presents: "Thank you
for your Tgti¥r and presents and kind wishes. I will indeed try to

be what you and mother wish me to be. I had a very happy birthday;
Mousa is a Tittle pet of a dog." Four years later, on her seventeenth
birthday, October 15, 1897--she wrote: "Dear Daisy was so happy

{you know it is his birthday toa)...He had fish for tea and while I
was saying-grace I thought I had better open just one eye, so I saw

“one sweet little paw laid so gently on my fishtail..." Both these

letters are in BL Additional MSS, 58448,



47.

48.

49,
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Marie kept a diary when she first went to school in Edinburgh,
in 1892, when she was twelve. The two following are entries: "“Got
up ear]y and tidied my draw [§1c " Monday, 7th (no month given);
on Tuesday, February 11, she records -that she was very p]eased to be
put into "a Higher class at school, with a much nicer form mistress
and much more difficult-lessons." BL Additional MSS, 58739.

The literary critic, Peter Coveney, has noted this teridency in
literature.  As he-puts it, the Titerary image of the child changed

over the course of the gineteenth century. Whereas the Romantic

imagery of childhood did not reflect a desire to perpetuate child-

" hood, the work of such late-nineteenth centugy writers as J.M. Barrie
- or Lewis Carrol] did do so. In the late ninefeenth century, he

suggests,
"writers begin to draw on the géneral sympathy for
childhood that had been diffused, but for patently
subjective redsons, their interest in childhood serves
not to integrate childhood and adult experience, but to
create a barrier of nostalgia and regret between childhood
and the potential responses of adult Yife. The child
indeed becomes a means of escape from the pressures of
adult adjustment, a means'’of regression towands the
1rrespons1b11tty of youth, childhood, 1nfancy, and
ultimately nescience itself."
Peter Coveney, Image of Childhood {Rev. Ed.; Ba1t1more Penguin Books,
1967), p. 240.

h 1

See the Circular from St. Geo?ge's in the Stopes papers: BL.
Additional MSS, 58463.

Although Ruth Hall suggests that she was only an average pupil through-

50.
out much of her school career (see Hall, p. 30), her school reports,
which are to be found in the Marie Stopes collection, indicate that
she did consistently well. See BL Additional MSS, 58463.

51. Hall, pp. 31-34. o

CONCLUSION : "

1.

Constance Maypard in a letter to her sister Josephine, July 24, 1879.
Maynard Papers, Westfield College Archives.

A
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APPENDI X

’

The Osborne Collection of Ear]y Children's Books, prepared by Judith
St. John, {Teronto: Toronto Pub11c L1brary, 1975), 2 vols.

The bibliography appears in V1c1nu Suffer and be St1]1 173-206.

Part II of Kanner's b1b110graphy appears 1n V1c1nus, A Widening Sphere,

pp. 199-270.

Cynthia White, Women's Magazines: 1693:1968, (London: Michael
Joseph, 1970). =S AN

Index Catalogue of the Library of the Surgeon General's Office, U.S.

grmy, (Washington: Government Printing Office, 1880 First Ser., 1911
&

econd Ser.) {New York: Johnson Reprint Corp., 1972).

William Matthews, British Diaries: An Anndtated Bibliography of

British Diaries Written Between 1442 1942, (Berkeley: University
of California Press, 1950). , '

British Autobiographies: An Annotated Bibliography of British Auto-

biographies Written Before 1951, compiled by William Matthews,

(Berkeley: .University of California Press, 1955).

John Stuart Batts, British Manuscript Diaries of the 19th Century: An

Annotated Listing, (Fontwell, Sussex: Centaur Press, 1976).
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