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I remember that I was so hurt....I was crying my head off. I could not breathe

because [ was so mad. For like a few months I was so depressed because she

found out the stuff....She walked into my space, and that space is created from my

Caucasian culture that to have your own space, to have your own privacy. (p.12)

On the issue of her diary, Ling had a big argument with her mother about her own
privacy, "I asked her to accept me as the half Caucasian culture influenced person, in turn, I will
try to understand her. But really there was no solution after that."

Have suffered a lot from parental pressure, Ling was determined that she would not
repeat the same mistakes when she becomes a parent herself:

Every time my mom or my dad does something I don't like, I say to myself,,

"when you are older, and you are a parent, you are not going to do this." That’s

what I tell myself. I know my parents are trying so hard, it's just they lack some of

the love [ needed (p.19).

Gradually, Ling turned to friends to share her thoughts and feelings. Whenever she
experienced difficulties at home and school, she could count on her close friends, which
included Chinese, Vietnamese, Indian, Korean, and Iranian. Ling did not choose them because of
their ethnic backgrounds but because they experienced the same problems and understood each
other, "it is almost like a safety zone. They understand how you are feeling when you say that
your parents pressure you to do this." Ling also made some White friends but they were not as
close because they did not share common perspectives, "they won't put themselves in your shoes
because they never experience it."

In order to avoid conflict, Ling learned to keep a neutral or ambiguous attitude towards
the demands of her parents. Whenever her mother initiated a discussion regarding her future, she

would say, "I am not sure yet." Ling looked forward to the day she would be independent, "when

[ move out, they will pretty much have no say in what I can do."
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Self-expectations.

Ling felt that her self-expectations had gradually changed since childhood. She used to
hold high self-expectations and took her school marks very seriously, "I used to cry because I did
not get an A."” After entering high school, her parents became less insistent on supervising her
studies. However, she pressured herself to worked hard:

I just kept on expecting myself to get good marks. If I expect to get good marks,
of course I have to try to get good marks. And I realized that it doesn't matter how
much pressure your parents put on you, it's what you choose to do yourself that
matters, right? (p.2)

Gradually, Ling realized that marks were not everything. She began to value other things:

Things like love, things like compassion and sympathy, things like a smile and a
laugh. That’s what I really value right now. And also a good mark, but that just
like a controlling or influential force my parents gives to me. I really want to get
rid of it. But I think that wanting a good mark is not a bad thing, but it’s a bad
thing when you pressure yourself to a point when you think you are going to like
die for it, right ? (p.17)

As a faithful Christian, Ling's only wish was "to get out of this corrupted world and live
with God in heaven." She viewed God as a powerful influence in her life, "I don't think I would
be where I am without God. Because when I became a Christian, everything just changed for me.
My perspective on life was different. Uh, it just made the whole world different to be a Christian
and not be a Christian." She desired to live a simple life, "I do not want wealth, like Bill Gates,
he is not entirely happy. I do not want love because I have God's love." When I asked her how
she would see herself around the age of thirty, she described:

I want to marry early, so if I have a child, I will not have as much of a generation

gap. That’s what I was thinking. Just because I experienced so much on how hard

it is if your parents cannot understand you. And that’s what I try, I strive for it, to

let my child know that. I will definitely, for whatever reason, for whatever

problems they have, I will still love what they are, and I want to help them and I

want to understand them. Probably I want two kids because growing up as an only

child is very lonely, and I want my kids to have someone to yeil with, laughs
with, and play with.... (p.18)
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Uh, probably I really want a good career that pays well. I know I thought of being
an artist, but even though it will fulfill my desire to draw, that’s what I really want
to do, but it’s really unreal. I used to be really really romantic about it. I want to
have enough money so that I can buy a house, I want to have a dog and a cat. |
really want to marry early so I will be looking for a handsome husband who is
also well off financially. But he has to be a Christian because I think being a
Christian it just makes things a lot better in terms of how we understand each
other. And I do not want a very complicated life and I love simplicity. I love
space. I guess that’s why my mom and me are very different. She seems to live a
very complicated life, I think. (p.18)

Bo (the interview was conducted in English)
Bo mainly talked about parental and self-expectations. He did not experience parental
pressure.

Perception of parental expectations.

Bo perceived high parental expectations because they voiced them, "they talk about other
people, going somewhere and doing something, this or that...they want me to go to a great
university."

It seems that Bo entirely endorsed parental expectations because he admired them as
experienced and wise adults, "they know more things than me." He did everything to meet their
expectations:

For example, my parents wanted me to go to the gifted class, I did it. Recently

they wanted me to go to the student council, I tried and I made it....If I get good

grades at school, I get respected; I am happy; and my parents are happy. I get to

go to high school. if I got good grades, it's a credit, [ get to go to a great

university. (p.1; p2)

Bo commented that the expectations of his parents "might be too high for somebody else,

not for me... They push me sometimes but I don't feel any pressure...I just need to work harder."
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Self-expectations.

Bo's self-expectations were largely derived from those of his parents. He would pursue a
MBA or Ph.D. degree as his parents wished. In terms of specialization, he expected to become an
economist. Bo wished that he could go to Wall Street and to run his own business:

I want to become a businessman. I get my own company. It's not like those

companies, they just import stuff from somewhere else. I want a real business,

like Bill Gates. My business won't be that large though, but I want my own

company, a real business. (p.5)
Feng (the interview was conducted in English)

Feng mainly reflected on parental expectations and his self-expectations. He avoided
talking about father-son relationship.

Perception of parental expectations.

With respect to the expectations of his parents, Feng chose to study computer engineering
at university. He summarized the expectations of his parents, "basically to do the best I can, to
succeed, to become independent when I graduate from the university.” When I probed him on
how he came to know those expectations, he answered:

My parents constantly remind me that if I want a good life, I have to work hard to
achieve it, that's basically what they repeat over and over....They basically tell me,
they tell me that they have (a) certain vision of where they see me later on in my
life, that I should have a relatively comfortable life. Their basic concern is that I
have to have a stable, high-paid job. (p3)

Feng told me he was very playful when he first attended Canadian school. It was until
Grade Five that he came to an understanding of parental expectations and started to work harder:

Well, when I first started out, [ was not good at school. From grade two to four, I
was pretty bad. I was not into studying at all, very much into playing constantly,
and not really making an effort to improve myself academically...They were not
happy when [ was in grade two to grade four. Basically they toid me that (if) I
was not going to work hard, [ might end up like those homeless people in the
streets. You know, like people (who) drop out of school, and they just become
bad afterwards. Basically one of the motivational factors for me is that I am
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always looking for a good life later on. I know if I want that I have to work hard.
That’s why I started to work hard from grade five. (p.2)

Feng avoided talking about his relationship with his father. When I asked him if he
experienced any parental pressure, the young man answered that the pressure came from his self-
expectations:

No, but I do feel pressure from myself. Again, my parents play little or no role in

determining how well I do at school or what I do at school. It’s more just I tell

myself that I have to do well. If I did not do well on certain tests, for example,

then I tell myself that I did not try hard enough, then I modify my habit to get
better marks next time. Basically that's how [ work. Just self-evaluation along the

way. (p.3) \

Since I interviewed his parents first, I knew there was a tension between him and his
father. I improvised this question, "if you had a problem with your schoolwork, such as a
difficult assignment, to whom you would go for help?" Feng responded immediately," [ would
consult other students first. Then probably I would go and talk with the teacher." "Why didn't
you go to your parents?" I pursued further. He answered:

I do not know. I really cannot explain that. I just want to use all the other sources

first before I go to my parents. I think parents should be the last resource to get

academic advice. You should use other sources available, such as your friends and

teachers. (p.3)

Feng’s tactful responses covered his conflict with his father.

Self-expectations.

Feng felt that he had been always motivated by his self-expectations rather than by that of
his parents:

Actually, the expectations are more of me to expect myself, my self-expectations
rather than parental expectations. I find that’s what motivates me to do well at
school, to succeed. Basically, it's me telling myself that I have to do well if I want
to be what [ want to be. My parents only mention that I should study hard at
university. It’s me to make decisions, to keep myself motivated. (p.2)
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Since Feng aspired to become a manager or to operate his own company, he would not be

satisfied only with a well-paid high-tech job:

I look at it more as a stepping-stone towards what I want to be. I want to become
someone in a management position, corporation somewhere, probably in a high-
tech corporation. I want to get a bachelor degree in computer engineering as a
stepping-stone to achieve what I want to be, to be a CEO or someone in a
management position (p1-2).

At university, Feng experienced peer pressure because he only obtained average marks.

Like Lun, Feng also made a wish for better time management because he was dissatisfied with

his lack of learning efficiency:

I want better time management. Because I always find myself out of time. I don’t
think I am good with time. I do not manage my time very well. Some people do. I
want to do better in time management so I can get lots of things done more
efficiently. As I find myself in the university, that’s what I struggle with - time
management. (p.5)

Xia shared her thoughts on all three categories.

Perception of parental expectations.

Xia felt that the expectations of her parents were modest, "my parents wish me to go to

university, not college. They want me to find a good job, to be an ordinary person, to be a good

person." She told me that his parents usually compared her school performance with that of
others. They were dissatisfied with her grades and thus monitored her studies closely:

They talk about it every day. They discuss how to work and then they ask me if I
finished my homework or not. They always say that I should study hard.
Sometimes they criticize me for not doing well. Last time I brought my report
card home, they were dissatisfied because my grades did not meet their
expectations. They also tend to compare my grades with other children’s grades.
If theirs are higher than mine, they would tell me that I should try as best as I can
to catch them up. They wonder why I cannot do as well as other Chinese students.
Why have other children reached the goal but [ haven't. (p.1-2)
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Like Yong and Bo, Xia felt that the childhood stories told by her parents did help her
understand their expectations better:

They talked about their childhood. They told me that I am so lucky to study in

Canada. The environment was so poor when they were young. They had tons of

assignments and those assignments were usually very difficult. (p.7)

Xia also learned from her parents that her school performance would have a significant
impact on her future life. She must study hard in order to obtain a professional career and
become independent:

If you do not study, you do not have many choices in Canada....You have to study
to get a good job to support yourself. If you do not get a good education, you

cannot find a good job to support yourself. So it’s important to study for your
future. (p.2)

Anxiety.

Xia felt that her parents’ expectations are reachable with effort. She did not experience
undue parental pressure because they were not as strict as other Chinese parents, "as long as I
finish my homework, I am allowed to do anything." However, she complained that they were
controlling on other things. Having been in Canada for five years, her life style was somehow
influenced by peer culture, "I like to watch TV, listen to music, browse the Internet, chat with
friends, and go window shopping."' Her parents criticized her for enjoying herself too much,
"sometimes they blamed me for not studying hard; sometimes they scolded me for doing poorly
in my studies...I should concentrate more on my studies.”

Like Ling, Xia communicated more with her friends than with her parents. She explained,
"we are in the same age and we understand each other. My parents are much older, sometimes
they do not understand me." She especially liked to be with her Asian friends, "maybe because
our appearances are similar, black hair, yellow skin... uh, I found we think alike. With White

friends, our thinking, likes, and dislikes are somehow different."”
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Self-expectations.

As with Lun and Mei, Xia also expressed a desire to return to China, "I do not like
Canada...Canada is not my home. I think I should go back to my motherland. But I do not know
if my Chinese language is good enough or not." Dreaming of becoming a singer in China, she
wished a wizard could turn her into a star. However, her parents discouraged this ambition:

They said my Chinese language is not good, I am not as good as those teenagers

in China. I cannot pass the National College Entrance Examination if I go back to

China. So I have to stay in Canada, to find a job here. My parents do not think I

can ever become a singer. My father once joked, “if one day you become a singer,

I will walk with my hands”. (laughs). (p.6).

Xia informed me that, even though her parents did not believe that she would eventually
become a singer, they were going to register her in a private class to get training in singing.

So far, the first and second research questions have been examined. We have learned the
content, the source, and the communication of parental expectations. We have also heard the
children's perceptions of parental expectations, their positive and negative attitudes and feelings
towards those expectations, and their self-expectations. The following section accounts for the
third research question to reveal their visible minority experiences.

Section 3: Visible Minority Experiences

This section of findings will examine the third research question, how visible minority
experiences affect educational aspirations of the Chinese immigrants. Three categories, (a) racial
discrimination, (b) visible minority ideology, and (c) dreams of prosperity, have emerged as

driving forces that underpin high parental expectations and children's striving for school

achievement in these immigrant Chinese families.
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Racial Discrimination

As a visible minority in Canada, Chinese immigrants have suffered and are still suffering
from racial discrimination. A father pointed out that perceived racial discrimination had a
significant influence on high parental expectations of Chinese immigrants, "in this society,
although racial discrimination is against the law, it still happens every day. We have
acknowledged some severe racial problems since we moved to Canada. Probably this is why we
expect our child to do better than others."

Since recalling experiences of discrimination could provoke humiliating memories and
negative feelings, both parents and children felt uncomfortable talking about it. They were very
hesitant and chose their words prudently. Therefore, I pooled the data to keep the informants
entirely anonymous.

A recent Chinese immigrant recalled overt racial discriminatory comments he
encountered two years ago. One day he was walking in the street, and a White woman passed by
him and screamed, "bloody Chinese, go back to China, you are not welcome to our country."
"Did you say anything back to her?" I asked. "No, I did not say anything even though I felt
insulted, I was new to the country." He explained. "In the meantime, another White man caught
up to me and comforted me. He said something like 'don't listen to her, many Canadians are very
friendly to minority people’ etc. I felt better but I was so embarrassed and I walked away as fast
as I could.”

A parent told me that despite having obtained Canadian citizenship for many years, some
Canadians still viewed and treated them as foreigners because of their appearance and accent.
Many Canadians assumed that only White people were real Canadians, "they do not consider

Canada as multicultural or plural.”
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Although all parent participants affirmed that they had experienced racial discrimination
in different ways and forms, they were unwilling to uncover their personal stories. They
generally mentioned that new Chinese immigrants had a hard time to find a job that matches
their educational qualifications and professional expertise. Usually Chinese immigrants seldom
got a promotion at work. Even if they obtained a raise, they were always limited by a ‘job
ceiling’. A father pointed out that racial discrimination existed in all sectors of the Canadian
society, including academic institutions. His doctoral advisor, a highly qualified minority
scholar, told him that he paid a double price for his position:

When discussing our minority status, my advisor said that as an immigrant, if you

want to have a position here, you must do more and do better than others so as to

be able to establish yourself in North America (zhan zhu jiao geng). For the same

position, you need to achieve 150% with 200% effort while White Canadians only

need to achieve 100% with 50% effort. Only by so doing can you get a position

here. Otherwise.... It’s evident that whether in Canada or in the States, racial

discrimination exists and will continue to exist. You cannot neglect or change it.

You have to face the situation. It not only influences us but also affects our

children’s lives. Maybe we need many years to eliminate racial discrimination.

It’s impossible to get rid of it now.... We do not like the situation, but what can we

do about it? We have to endure it.

Another parent also mentioned that his doctoral supervisor, a Chinese professor, was
discriminated against by the Faculty. Similarly, the information gathered from the Chinese
graduate students studying in a White-dominant faculty revealed tremendous difficulties and
struggles in getting TA and RA positions. One extremely painful incident occurred when a
Chinese doctoral student signed a contract with a professor but was later replaced by a White
student.

A mother recalled that, her doctoral supervisor, a professor of minority background, said

"nothing is equal" when commenting on racial relations in Canada:

You can never erase racial discrimination on a psychological level. It’s
impossible. Canada is a tolerant society. But psychologically....some people are
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very polite, but you know they look down on our minority group from the bottom
of their hearts. You can do nothing to get rid of discrimination on a psychological
level, impossible.

Perceiving that there exist less racial discrimination in the fields of science and high-tech
where the workers have less human exchange, the majority of immigrant Chinese parents
encouraged their children to pursue a career in these two fields. A mother explained that her
career aspirations for her daughter were closely linked to anticipated racial discrimination:

I do not support my daughter in aspiring to be a lawyer as her future career. In
Canada, although multiculturalism is written into the government policy, you can
feel racial discrimination everywhere, in everyday life, in your working
environment. It’s very common. So minority groups, especially visible minority
groups are in a disadvantaged situation.... | suggest to my daughter not to choose
law as a career because a lawyer represents justice, but how can you argue with
the dominant society if they believe that ‘truth’ is on the side of the White
majority, not on the side of visible minority? It will be very difficult if my
daughter wants to pursue such a career. If she wants to become a medical doctor
or a computer expert, it would be much easier.

Since racial discrimination is officially banned in Canada, racial comments and acts have
became hidden and subtle. A new immigrant gave the following example, "when some
Canadians hear that you speak English with an accent, they look at you like you are less
intelligent." Another new immigrant shared her shopping experience, saying that the White sales
girl ignored her questions and warmly greeted a White customer, "I felt insulted because her
attitude was solely based on my race, but what could I do about that?" A parent felt sad when
talking about her experiences at work:

For instance, when you have the same opportunities as other colleagues to get

promoted, your boss may choose White people instead of you because you are a

minority person. If he needs speakers for a meeting, he invites White Canadians

and does not ask you. Maybe they are doing that unconsciously, but we are very

sensitive about this because they did not treat me equally or view me as the same
quality person as other people.
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Racial stereotypes and prejudice are rooted in the dominant group's perceptions of
Chinese immigration history in Canada. For example, the early Chinese in Canada had to eam
their living by providing manual services because they were not allowed to work in other fields.
Some Canadians assumed that the Chinese were only good 'laundry’ and 'restaurant' people. A
parent told me that once a White Canadian even asked her if Chinese men still kept their pigtails
in China. This misperception might come from movies and other mass media but it seems to
reflect a profound ignorance of other cultures and a feeling of White superiority. The fact that
North America media negatively portrayed China in general often worsens this misperception.

Even though the parents believed their children would not encounter as much overt racial
discrimination as the first generation immigrants, they feared that their children would be subject
to covert racial discrimination because of deep embedded White superiority. A mother said:

Now my son does not feel too much racial pressure at school. We told him that he

would face this problem later on in society. He will feel better because he does

not have language barriers. But his Chinese features, such as his black hair, brown

eyes, and yellow skin will never change. For sure he will experience racial

discrimination in this society.

The children also shared some stories of racial problems in Canada. A girl compared her
experiences in North America and felt that she experienced more racial discrimination in Canada
than in the ﬁMted States. Some Canadians tended to put down minority people, "they even do
not like us to speak our own language." Once she heard a White student shouting to a Chinese
student, “you are only a Chinese, go back to China!...”

A boy shared his encounters and feelings during his first few years in Canada:

At the very beginning, I was afraid of those White kids because there were very

few Chinese in the city. They viewed us as foreigners, "you are Chinese, why

don't you stay in China but come here?" I remember one day I was sitting on the

school bus, a few White kids saw that our eyes were smaller than theirs. They
imitated us by squeezing their eyes smaller. [ felt insulted and fought with them.
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Other children also told me that they heard more discriminatory comments from White
students during their first few years in Canada. I probed further about the content of those
remarks but they said they forgot the details.

A female adolescent criticized Western arrogance and pointed out that Western culture
was self-centered and did not open to other cultures. Furthermore, American popular media
negatively portray China in general. She believed that racial prejudice and discrimination were
partly the result of their lack of interests, knowledge, and understanding of other cultures:

Even this country is so multicultural, we say we are so multicultural, we really
(are) not. Most Americans try to bring down China, the image of China, you
know in American shows. Canadians are more sensitive about being multicultural.
But they really do not care to know more about China, because they are just not
open to it. Because the society is so closed, it’s very individual. Like who cares,
that’s what they would say, right? But China is so open, culturally it’s a very
warm country. People are very warm, they tend to want to know more. So you
know, like Chinese people know so much about other people, other ethnic
cultures. They are more open to American culture but American culture is not
open itself to another culture. And aiso, because of a feeling of racial superiority,
like we are better, why should we care about anything else. But if they really open
their eyes, they could really find that another country is a really fascinating
country, and it has a fascinating past and awesome stories about history and
events. Not enough North American people care to learn about it. It does not just
go for China, others like India, Brazil, anywhere else.

Under racial pressure, the parents and children enthusiastically discussed on how to
prepare themselves to overcome the disadvantages associated with their visible minority status.

Visible Minority Ideology

The parents unanimously voiced their ideology or cultural beliefs on the basis of their
visible minority status. They stressed that their children must be better and stronger in order to
succeed in mainstream society. In other words, they wanted their children to be fully prepared

for their life disadvantages.
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Lun's mother constantly reminded her son of potential racial discrimination he would
encounter in Canadian society and taught him how to cope with it:

I told him that he should prepare himself and know how to deal with
discrimination. In a good high school, usually there is no discrimination there
because teachers like good students. However, at work, he might encounter racial
problems. In mainstream society, sometimes even though he is excellent, the good
position may not be offered to him. He should remember that there always exists
racial discrimination. If he wants to be respected, he should do a remarkable job
so other people won’t put him down...The first important thing is that he should
be strong and good enough to earn the respect of others. One of our expectations
is that wherever he goes, (he should) always remember that he is a Chinese and is
not inferior to anybody. He should be physically, psychologically, and
intellectually strong enough so nobody can bully him and put him down. There
exists racial discrimination here and there, now and then, he should prepare
himself and know how to deal with it. (p.18-19)

Lun's father also expressed his discomfort and disappointment with their disadvantaged
minority status:

I have lived in Canada for several years. I feel that for the first generation
immigrants, we have a big tragedy. We are highly intelligent with excellent
professional and technical skills as well as good manual abilities. However,
because of our cultural background and language barriers, we are put in a very
disadvantaged situation. We can only show our strength in high-tech field. It's
very sad that most Chinese immigrants have to work in high-tech fields. Given
our intelligence and ability, we can run or manage a company instead of working
as technicians. (p.4)

The father confided that, the fear of racial discrimination was one of the primary factors
that drove him to hold high expectations. He viewed excellence as a weapon against racism:

In my opinion, racial discrimination against minorities is unavoidable. Minority

people should work harder and do better than others. For our generation, racism is

evident. If we do an excellent job we can survive or even succeed. However, we

lose many opportunities because of our cultural background and language

barriers. The situation is much better for our child. However, he needs to be

excellent in order to succeed in society. (p.17)

As expected, Lun developed a very pleasant personality and enjoyed the company of

friends from diverse cultural backgrounds. However, when I asked him about his best friends, he
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named two Chinese male students. He explained that he was willing to make friends from other
cultures as long as "they are nice students”, but he felt more comfortable and closer with his two
Chinese friends because they could speak Chinese together.

Yong's parents alsc affirmed that their visible minority status in Canada had essentially
influenced their educational expectations. According to the father, minority immigrants must do
better than the White majority so as to create a chance to success:

As a visible minority in Canada, only if we do our best can we compete with
mainstream people at the same level. I mean we can never stand on the same level
with those Western people. Only if we are better than them, can we be regarded in
the same class and at the same level. So as a minority student, my son cannot
behave like White students, playing and enjoying every day. They can do
whatever they want in the future but he does not have the same privilege as they
do. If he does things like the Whites, in the future, even though he achieves at the
same level, he won't get the same benefit as they do because there are some other
factors involved. That's why he needs to compensate for this disadvantage by
other means. The easiest way is through education. If his educational level is
higher than them, he will be able to compete with them for sure. It is this
consciousness that drives Chinese parents to hold high educational expectations.

-8)

Yong's mother liked to show her son's school accomplishment to her colleagues, not only
to highlight her son's success, but also to help build a positive image of the Chinese community.
She voiced a strong Chinese identity:

No matter where we go and how long we stay in Canada, we are Chinese....Our
Chinese identity is very strong, the feeling is with us all the time. [ do not know
why, I especially want to tell other people that I am a Chinese. [ do not want other
people to look down on me. Whenever I did something better than other people, |
am very proud of myself as a Chinese and I emphasize that I am a Chinese. The
feeling is so strong inside of me that I want to show people I am a successful
Chinese. (p.10)

Like his parents, Yong cherished traditional Chinese heritage and maintained a strong
Chinese identity. He was also aware of learning about Canadian culture:

If you want to live in Canada, you have to take some of their culture. My father
does not like Western food, he is always joking that his belly loves China. It’s not
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good because sometimes his Canadian friends invite him for dinner but he cannot
eat their food....If you want to integrate into Canadian culture, you have to speak
English. It is even better if you can speak French because you need it to
communicate with French Canadians. You have to understand their cultural
background, what they are doing in their spare time, and their popular culture. In
this way, they won’t view you as a foreigner. They will consider you as one of
their members. In the meantime, you need to keep Chinese tradition and
characteristics. Whether you live in Canada or in the States, you are still a
Chinese. (p.6)

Compared to his parents, Yong seemed to hold a rosy vision of race. He was optimistic
about their visible minority status:

Canada is a pluralistic society, many visible minorities immigrated to Canada
from different countries. Now more and more Chinese immigrants are coming
here. These Canadians get used to our appearance and existence...Uh, if I look for
a job in the future, I don't think they will reject me just because I am a Chinese. If
we integrate into their culture, speak fluent English, and make good
communication with them, I don't think the color of our skin matters that much.
Now in high school, I don't feel I am different from them. As a matter of fact,
only half of students are White Canadians, another half are Chinese, black
students or other minorities. (p.2)

Mei's parents asserted that racial discrimination would persist throughout the lives of
their children even though they would not have language barriers. They wanted their children to
prepare themselves for this disadvantage; that is, becoming better and stronger. The father
explained:

For example, our daughter wants to be a doctor, we tell her that she should have

better medical skills than other Canadian doctors to get clients. The Whites are the

majority here, certainly they want to see White doctors. If she is better than White

doctors, the patients who are not cured by White doctors may come to see her
instead....Under the same condition, if one is White, one is Chinese, for sure they

would choose the White person. (p.9)

Mei's parents pointed out, as a visible minority, they should align their career aspirations

to the demands of the Canadian labor market and avoid competing with mainstream society.

Many recent Chinese immigrants obtained employment in high-tech field shortly after arriving in
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Canada because their technical skills compensated for their language barriers and cultural
differences.

Ling's mother was very sensitive about the issue of race. She chose the present high
school for her daughter partly because "one of the school missions is equity... It means that all
students with different cultural backgrounds should be treated equally. I have not heard of any
racial problems in that school.” She illustrated her racial awareness with a ‘basketball story’.
Ling used to play in her junior high school basketball team. One day she indicated that she
wanted to quit the team. Suspecting that racial discrimination might be the reason behind it,
Ling’s mother went to their team training session to observe their practices. All the players were
White except her daughter, but she did not see any racial acts from the coach and her peers.
Therefore, the mother encouraged Ling to stay in the team. Eventually, Ling left the basketball
team because she felt uncomfortable as the only minority player. The mother was very
sympathetic, "I did not object to her decision because I thought it was no good to force her to
adapt to an uncomfortable environment."

Ling's mother said her daughter had been academically, linguistically, and culturally
prepared for her life in Canada, "I think she has less problems than I had." However, she insisted
that her daughter should avoid competing with mainstream society and should not study arts and
law.

Like other Chinese families, Bo's parents were also keenly aware of their disadvantaged
situation as the first generation minority immigrants. However, they were optimistic about their
son's future. The mother viewed their weak English proficiency as the primary constraint:

We are constrained by our English and cannot express ourselves completely.

Although we do not have problems in everyday communication, our English is

not good enough for us to be fully involved in Western culture. Thus we cannot
make Western people understood our ideas and perspectives in depth. You know,
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our potential ability needs to be expressed to become public. It’s a pity that our
potential strength is limited and becomes invisible behind our cultural background
and language barriers. Especially my husband’s potential abilities. For our son, he
has both internal and external advantages. He grew up here, therefore he does not
have the limitations we had. (p.6)

Bo's father explained why they wanted their son to excel academically at school:

We are immigrants, we do not have the advantages those native Canadians have.
He must get good grades so other students can respect him. And also he is the
smallest student in the class, and he has no chance to win in a fight. Only if he is
academically better than others will the teachers like him and the classmates
respect him. (p.11)

Bo's mother maintained that, in order to succeed in a white dominant society, it was
critical for a minority member to surpass others:

Because we are visible minorities, we look different from the majority. We expect
our son to do better than others so he can earn their respect. Otherwise nobody
will respect us and value us. My husband said we must do better than others. We
need to show our ability so other people will look up to us. From our appearance,
we do not have any advantage. When our son grows up, he can speak English as
well as those White people, but he looks different. His black hair, yellow skin will
never change. We have a strong Chinese identity. We do not like it when some
Chinese people say that they are Canadians. Even though they cannot speak
Chinese language, their physical features show that they are Chinese, no matter
where they were born or how long they have been in Canada. As a minority group
in a foreign land, we have fewer advantages than native-born Canadians. For
example, for the same position, maybe a White person can get it with 8, but we
need 10 to get it. Therefore, we need to devote ourselves to do better. We always
talk with him about this issue, seriously. I told him exactly the same as I told you.
He understands us and knows that he must try harder than others. (p.13)

Feng's father equated their visible minority status to women’s situation in society. He
said that all immigrant Chinese parents and children were keenly aware of their disadvantaged
situation and thus worked harder:

The Chinese immigrants seldom get into a director's position, no matter how
excellent they are. They call it a 'job ceiling'. It is almost like the situation of
women. Women have much less chance to get promoted....As immigrants,
Chinese students know that they should hold higher standards for themselves and
do better than White Canadians. You ask immigrant Chinese students if they
behave like the Whites, can they get the same benefit as they do? Nobody will
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answer yes. They know there is a race issue here. They know that they must be
better than the Whites, no, should be much better than them in order to get
priority to be selected. All Chinese students know this fact. (p.15)

Feng's father used a ‘blue eye’ priority to illustrate racial inequality in Canada. He
believed that his daily directives had helped his children establish a strong awareness of their
minority disadvantages:

They know the society is very competitive. As a minority group, we are in a
disadvantaged situation. I often tell them that if all candidates are on the same
level, for sure the employer will choose blue-eyes first. The opportunity won’t be
given to them. To deal with this, they should be better, no, much better than the
Whites, then the employer may consider choosing them instead of blue eyes. My
children knew this reality since they were very young (p.9)... My directives play
an important role in my son's academic success. He knows that as immigrants, we
need to be better than the Whites so as to be treated the same way. If he wants to
be treated better he should do much better than them. (p.12)

Xia's parents were proud of being Chinese. The mother strongly objected to cultural
assimilation:

I want to say that it’s very important to keep a Chinese mentality.... We have our
unique Chinese tradition. I should keep good aspects of our cultural tradition. This
mentality is much better than the one who wants to become local Canadians and
follow everything in Canadian culture. We always tell her that she is a Chinese
with a unique cultural background. Thus she is different from the Whites. Don’t
even think that I am in Canada, and I am growing up in a Western country so I
should follow Canadians on everything, even food, hair, and skin colour etc.
Don’t try to be the same as the Western people.... We should keep Chinese culture
and be proud of being Chinese. To keep a Chinese mentality will benefit her life
in the future. Otherwise psychologically she will lose the balance because she
always feels that she is different from others. (p.15)

Like other parents, Xia's mother foresaw a better future for the second generation
immigrant Chinese children:

We are minority here and we look different....it has a great influence in our

generation. Certainly my daughter also feels that she is different from White

students. She has the similar mentality. However, I don't think it will affect her
life significantly in the future. (p.8)
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Based on their experiences of racial discrimination and their visible minority ideology,
the parents voiced their dreams of prosperity.

Dreams of Prosperity

In August 2000, CBC Radio One broadcasted an interview series on new immigrants of
various cultural backgrounds, called "Are We There Yet." One common theme that emerged from
the interviews was, they immigrated to Canada for their children’s well being. On July 1, 1999, a
CBC TV program called Pier 21 interviewed a recent immigrant Chinese couple. Although they
experienced difficulties in finding employment in the new country, they were determined to stay
in Canada, "we come for our son's future."

In this study, I specifically asked the parents to picture their children around the age of
thirty. Let us listen to their dreams.

Lun's mother foresaw an established family man with a happy family and a fruitful career.
She expected him to be in a management position, "I do not expect him to do something
significant, like Bill Gates, but by that time he should have his own products in his own
company." Likewise, Lun's father wished that his son would assume a leadership role in the
future, to "pursue his career in business management instead of being a doctor, lawyer, or
engineer."

Yong's mother was optimistic about her son's future:

For the second generation immigrants, they received their high school education

here and they are going to get a university education here as well. Their thinking

and behaviour are largely influenced by Western culture, and their language is not

a problem anymore. Our son also receives Chinese cultural influences at home

because we have a close family relationship. We hope he can do better and have a

better future than us. Although we have achieved somehow a middle class status

in Canada, we still expect him to do better than us. He has a good chance, he will
not be speaking English with an accent. (p.4)
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At the age of thirty, he should have a good family, maybe have children. He will
have graduated from university and have worked for eight years. Or he will be
going back to school to do his MBA. Uh, he will not be in Canada, perhaps in the
States or China. (p.16)

As the first generation immigrants, Mei's parents went through all kinds of difficulties
and hardships. They wished that their daughter would establish herself earlier than themselves.
The mother pictured her daughter’s future as follows:

I think at least she will have graduated from university. If everything goes well,
she should be able to find a job. Maybe she will be in China, or in the States, I'm
not sure. By that time, she may have a boyfriend, or may already have a family. I
do not know if I can foresee it. One thing I am sure is that she will be settled
down earlier than us. Up to now, we have not completely settled down yet.
Economically, I think she will do better than us at the same age. If nothing
unexpected happens, she should be fine. (p.22)

Based on what Ling had achieved as a teenager, the mother foresaw a happy and
successful life for her daughter:

By the age of thirty, professionally, she will be a successful computer animator.
Maybe she will be an active contributor in that field. Her products may be applied
or used in Disney World or other big film companies. For her personal life, since
she loves and cares for other people as a child; she observes her parents’
responsibility; she respects teachers and gets along with friends; she conforms to
public rules in society; I believe that if she gets married by that time, she should
have a harmonious family life. Will she have children? I do not know. Young
people now are very open and flexible about that. They care more about the
quality of their own lives. If she is successful, she will have a good living
environment, a house at least. Uh, that’s all about it. She loves arts and sports, her
life will be very rich and meaningful. Um.... She will go skating and skiing during
the winter and go swimming during the summer. She will travel with her partner
or husband. [ think she will be a happy person. I hope she is a happy person. I
want her to be happy first and to succeed second. (p.17)

Referring to a Chinese proverb "san shi er li" (everything should be established around
the age of thirty), Bo's parents anticipated a successful life for their son. The father was mainly
concerned about his professional career while the mother talked more about his future family.

The father's outlook was as follows:
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By that time he should have succeeded professionally. If he wants to pursue
academic studies, he should have been a professor around the age of thirty; if he
wants to pursue a business career, he should be in a management position. I don't
think he can be a politician. But at least he can be a professor or manager. If he is
interested in high-tech, he should be able to develop his own products. I am
concerned more about his career development. Other things, that’s his own
business. I do not have too much to say. (laughs). (p.27)

Bo's mother's description completed the picture:

I'expect him to be physically healthy and strong. Of course his father expects the
same thing, but he is mainly concerned if he can establish his professional career
or not. I hope that he will be physically healthy and have his own happy family by
that time. Tall and handsome, has a balanced mentality. In terms of his marriage,
he can decide by himself. As his mother, for sure I will have lots of suggestions.
My husband said we should not interfere in this matter, it’s his own business.
Maybe this is a major difference between my husband and I. Honestly, the
Chinese tradition is stronger in me than in his father. (p.27)

Feng's father said his basic expectations for his two children would remain the same,
whether they lived in China or in Canada:

First of all, I expect them to have good living conditions. They should contribute
to society so they can be rewarded afterwards. Secondly, I expect them to live a
meaningful life, to make full use of their talent and potential. These expectations
would be the same wherever we are, at home or abroad. (p.17)

When [ asked him to picture his son at the age of thirty, he responded enthusiastically:

I can tell that he wants to be a boss, to found a company, and to have his own
business. That’s very good ... I think he may become an original co-founder of a
company. He will go to work for Nortel first but he won’t stay there very long.
He may go to the States. Since he is able to make more money, he will have a
much better life than us. Now in high-tech field, a new graduate with a bachelor's
degree can make $ 50,000. Therefore, he won’t like the stuff we use, including the
house. You know I bought my house with $200,000. He often says it’s not good
enough, and he does not like it. He will buy a better and much more expensive
one. For his generation, he has no preblem to reach this goal. They are very
independent, they believe that if they contribute more to society, they will gain
more. (p.25)

Xia's parents did not want to predict her life. The father believed that one never knew
what tomorrow would bring, "I even do not know what will happen to me in the future.” The

mother agreed with her husband, and she explained:
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You never know what will happen in the future. And you cannot guarantee

anything for the second generation. The first generation immigrants are hard

workers. Are you sure that the next generation will be as diligent as their parents?

People change if their situation and condition change. (p.20)

Based on Xia's current performance, the mother anticipated that their daughter would
become a career woman with a good family around the age of thirty:

At the age of thirty, she will have graduated from a university and have a good

job and a good family. These are the basic things. She should follow our Chinese

tradition, she cannot, say, like some Canadians, stay single until 30. I think our

child grow up with us, the first generation immigrants, they are mostly influenced

by our values. (p.21)

The father added, "It's hard to say if she will have a family by that age. I only hope that
she will have a stable job and will be financially independent.”

Up to this point, the participants have accounted for their experiences as visible minority
immigrants and expressed their worries, dreams, and determination. The last section explores the
role of parental expectations.

Section 4: Role of Parental Expectations

The last section of the findings examines the fourth research question, namely the role of
immigrant Chinese parental expectations on their children’s achievement motivation. Four
categories emerged from the accounts of the participants: (a) goal orientation; (b) mastery

learning experience; (c) internal control beliefs; and (d) study habits.

Planning for the Future: Goal Orientation

In Lun's family, the general parental expectations served as Lun's life goals. Because the
parents valued morals and character building, they reinforced nurturing peace of mind and did
not encourage him to compete with others. Accordingly, Lun focused on making personal

progress beyond his "past self." The father highly praised his progressive goals:
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Our son knows what to do, the standard he sets for himself is, today he does better

than yesterday, and tomorrow he will do better than today. As parents, we are

satisfied with his progressive goals.... I understand him. If he knows that he

should make progress every day, today is better than yesterday, tomorrow is better

than today. That's enough. (p.3)

The expectations of Yong's parents set basic goals for his university education and future
career. Yong's leaming goal and career goal were not only derived from his personal interests but
also inspired by his parents' suggestions.

Acknowledging that North American culture does not evaluate students based only on
their academic accomplishments, Mei's parents did not press for academic achievement but
helped her plan practical goals to adjust to the new cultural demands. Their emphasis on French
was a good example.

Ling's mother felt that she had successfully oriented her daughter towards certain life
goals. First of all, the mother introduced Ling to Christianity to help her develop good moral
values and achieve peace of mind. Secondly, the mother introduced Ling to a ‘marketable’ career
goal, computer animation, so that she could apply her art talent in computer technology. In terms
of daily planning, the mother taught Ling to plan a time schedule and to keep a "things to do" list
since she was eight. Influenced by her parents, Ling liked to set and pursue goals, "I believe in
striving for goals. [ always have goals for life because it just makes life interesting. Objectives in
life just make life clear.”

Bo's father expected him to attain two primary goals in his life, to "have a good position
within the reach of his ability, and have a good reputation in his own community." The mother

equaled a good reputation to "outstanding performances". They guided Bo to plan his goal in a

step by step fashion. "We usually foresee the next step for him", the mother said. They had
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successfully helped Bo get into the gifted class and the school council. Next they planned to help
him get admitted into the gifted program in a prestigious public high school.
The mother explained why they pressed him to be in the gifted program:

Now he is in the gifted program...The meaning of the best student in a gifted
program and the best student in a regular program is different. He was a top
student in the regular class, but in the gifted class, he should try harder to be the
best one. We told him that the journey was going to be more difficult because it’s
not easy to excel among good students. Actually it is our expectations that guide
him towards the next goal. He knows what to do. He knows that he should spend
more time on his studies in the gifted program. (p.8-9)

Guided by high parental expectations, Bo always strived for excellence. He reflected that
children's grades were directly influenced by parental expectations, "some of my Canadian
classmates also get good grades, I can tell that their parents expect a lot of them. Those students
who did not get their homework done, I guess their parents do not care too much about their
studies."

Feng's father believed that Feng's life goals and strong sense of personal best were largely
derived from the Chinese values transmitted through his daily directives:

He did not listen to me much. However, the basic values, whether he listens or

not, were consciously or unconsciously passed to him from me.... I have a

tremendous influence on how to set goals, how to be an effective learner, and how

to live an ideal and successful life.... Since his childhood, I taught him that life for

a person is short, so he should treasure it and do his best to live a meaningful life,

to become better, higher, and stronger. Some people live a long life but they do

nothing meaningful. Some people live a relatively shorter life but they contribute

significantly to human civilization, and everybody remembers them.... He is

striving for his life goal - to become a valuable and stronger man, to contribute

more to better his life. (p.22; p.7; p.12)

The father's career aspirations had a strong goal orientation in Feng’s choice of computer
engineering. Currently, the father was guiding his son what to do next:

[ tell him that, in engineering, he does not need to do his Ph.D., a master's degree

is enough. If he wants to pursue graduate studies, it's better to do a MBA than a
Ph.D. When he was very young I recommended Bill Gates’ biography to him. I
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told him that Bill Gates dropped out of university when he was in his second year
because a university education could not meet his needs. He is so successful in his
business that lots of Ph.D.s are working for his company all around world. I said
that achievement is not necessarily related to his degree, especially in

engineering. (p.11)

When I asked Feng to list three factors in success, he answered, "first, you have to have a
determination to strive for something. Second, you have to be persistent. Third, you have to have
a long range goal towards which you can work." Although he lived more years in Canada than
in China, Feng identified himself as more Chinese than Canadian because he liked to plan goals.
He identified the differences of two cultures and shared his thoughts on the relationship between
the career choice of the Chinese and the pressure of survival:

I mean, striving to do the best you can, that has something to do with Chinese

culture. If you take a look at the White Canadian culture, or just Canadian culture

in general, they say that you should always do what you want to do, and not to

give a thought to whether that profession or whatever you are doing can earn you

a living. I think that’s their approach. The Chinese approach is always, you know,

make sure you can bring food to the table first and then talk about if you actually

like the profession. I think that’s an example where you have a comparison

between Chinese culture and Canadian culture. (p.4-5)

The general expectations of Xia's parents actually served as her life goals. Xia was clear
that she was expected to obtain a university education, have a stable career, and become a
productive adult.

The parental expectations not only helped their children plan their future and orient their

goals in life but also enhance children's self-efficacy by promoting their mastery experiences.

Enhancing Self Efficacy: Mastery Lc’.arning;]:“,xperiences6

Lun's self-efficacy was fostered in a free and open family environment. In order to

maximize Lun's optimal learning experiences, the mother helped him with chemistry and one of

6 Mastery learing experiences, according to Bandura (1997), refer to a person’s successful
experiences with a learning task.
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his friend's father helped him with physics. They also hired tutors to teach him advanced
knowledge in math. Lun praised his parents for being very supportive in his academic studies,
especially in science subjects, "during summer, my parents had someone to help me with my
math. As a result, I am far ahead of other students in math." With multiple sources of academic
support, Lun acquired various mastery experiences in different subjects and developed high self-
efficacy in dealing with difficult learning tasks.

In order to provide an optimal learning environment at home, Yong's parents devoted
themselves to gratifying his needs, financially, psychologically, and spiritually. Like Lun's
parents, they also support his academic studies by assisting him with his homework, and hiring
tutors in the summer. They helped him develop better time management strategies when he
experienced difficulty in adjusting to the new high school schedule. The father viewed children’s
learning motivation as both innate and learned. He offered the following insights:

For children, sometimes their motivation is innate. For example, if a child wants

to reach something, he will try different means. He will be very happy if he gets

what he wants. You can also say that it is learned. Education, family environment,

and live examples have important influences on his achievement motivation. I

think both innate and external factors have an impact on his achievement

motivation. When a child desires to do things better and you set certain demands,

it helps him to strive for it. Thus an appropriate family environment and

parenting can nurture the development of achievement motivation. (p.12)

In order to enhance his self-efficacy and competence, Yong's parents closely supervised
his schoolwork and helped him learn from previous success as well as mistakes. According to the
mother:

Sometimes he gave a wrong answer on a math exam, for example. Then we would

ask why he did wrong. If he could not explain, we would help him find the

reason, and discuss how to do it correctly next time. Usually we listened to him

first and then we gave our suggestions that may be quite different from his own. If

he disagreed, he would argue with us, then we would explain again. Mostly he

accepted our suggestions wholeheartedly (xin fu kou fu)...when we found that he
did something wrong or dissatisfied, we did not criticize or scold him. Scolding is
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not good. We went through different life stages. We think that our son is a

teenager now, almost a real man. If he realized he was wrong, and we still

criticize him, it's not good. We will be happy if he can correct it after recognizing

the problem. We expect him to learn from his previous experiences of success and

failure, and also to learn good things from other people. In so doing, he will

become better and better. However, he does not always take our suggestions,

sometimes he is so stubborn that he will continue to do things his own way until

he runs into a 'blind alley’ (si hu tong). (p.13)

In order to provide their daughter a competitive learning environment, Mei's parents
chose the location of their apartment for her schooling. The father recalled:

When we were moving to Ottawa, [ came one month earlier. I consulted with

many friends, what was the best high school in the city, and where I should live

so my child could enter that high school. Then I looked for an apartment in that

area. That’s what we did specifically for our daughter. (p.16)

Perceiving Mei's desire for high marks, the mother constantly reminded her not to
compare her grades with others and assured her that they would be happy with her effortful
performance. She criticized Chinese education for hindering students' self-respect, self-
confidence, and self-efficacy by comparing their marks, "some students lose their confidence in
school because of their poor performances. He or she may think that [ am not good on this...I am
not capable of doing that...It's impossible for me to do it well... It's very sad."

The parents focused on helping their daughter set realistic self-expectations to avoid
unnecessary frustrations. The mother explained, "we recognized that there is a gap between her
goal and her ability. We do not want her to feel sad for ‘an unreachable fruit'."(a Chinese
expression, which means the goal is too high, thus unattainable).

In order to help Mei obtain mastery experiences and thus develop a good seuse of self-
efficacy, the parents assisted her with her assignments and school projects. They also provided

special training in her weaker fields, such as in French and painting.

Like Mei's parents, Ling's parents moved to another area so that their daughter could



161

study in the high school they chose for her. They believed that, as parents, they were responsible
for providing a positive learning environment that challenges her intellectual growth. The mother
reinforced the importance of positive feedback in enhancing a high sense of self-efficacy:

My approach is to encourage her as much as I can. | seldom criticize her. When
she was young, she told me, "in this exam, I gave the right answer first but I
changed it into a wrong one later." I did not scold her for that. I said, "you’d better
consult with your teacher. Next time you need to be more careful. You need to
find out if the mistake was made because you were careless, because you were too
nervous, or because you did not understand the question. You have to know why
you made that mistake." I told her not to focus only on marks. I do not care about
marks. I care if she understands what she has learned. She knew that I was not
strict on her marks, so she did not feel any pressure and did even better in her next
exam. Whenever she got good grades, I would praise her, give her gifts, or show
what she had accomplished to my friends. See, she grows up in a positive and
encouraging family environment. (p.13)

From the perspectives of Bo's parents, a supportive family environment was one of the
most important facilitators for children's school achievement. The mother said:
We try our best to provide a good family environment for him. In our family, we

provide all kinds of support, emotionally, economically, and intellectually. We
devote all of our time and energy to him. There is nothing we cannot give to him.

(P-22)

To compensate the lower academic standards at school, Bo's father taught him at home.
Taking advantage of optimal learning conditions provided by his parents, Bo always consulted
his father whenever he encountered a challenging learning task. The continuing success and
mastery experiences built in him a high sense of self-efficacy and confidence. The mother
reflected:

He is always confident about himself. I think it might be our influence. Both of

us, wherever we go, we always feel good about ourselves and value our own

abilities. I do not know if it’s an innate trait due to inheritance, or something he

has learned from us. (p.20)

In contrast to Bo, Feng tended to seek help from other people because of a tense father-

son relationship. The father thus invited his friends to teach him and also carefully chose the high
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school. The father said that the French immersion junior high school was vital in his son's
academic success, "he got good teachers and a good learning environment in that junior high
school....it seems that all of a sudden he became one of the top students." The father highlighted
a French speech contest, "he won the first place, the certificate was signed by Jean Chrétien."

Positive school environment and continuing mastery experiences helped Feng develop a
strong sense of self-efficacy. He excelled at school despite the tense father-son relationship.

Although Xia's parents believed that children's school achievement largely depended on
their motivation and commitment to their studies, they were also aware that parents were
responsible to provide guidance and a nurturing family environment. The mother explained:

She must want to study. Our expectations are only expectations. She should be

internally motivated to do well at school. After she grows up, she will know how

important education is. For us, we only can tell her why it’s important to do well

at school... When I say a good environment, I mean that we should make every

effort to get her a good education. We support her to learn to play piano, to paint

if she is interested. We also send her to study Chinese. In one word, we are trying

our best. (p.3)

Xia reflected that mastery experiences had helped her enhance self-efficacy, "if I am
successful with my studies, my learning motivation naturally becomes higher and higher."

The parental expectations also foster internal control beliefs as attributed to effort,

according to the participants.

Constructing Internal Control Beliefs: Effort Feedback

Lun's parents ascribed his academic excellence to effort rather than to intelligence, "our
son is not very smart”, the father commented, "but he tries very hard to achieve his goal step by
step." Lun’s internal control beliefs echoed his father’s accounts, "I do not believe in luck. If
win a prize, [ think it's the 'fruit' of my effort. Otherwise I could not have won the prize. [ don't

think I am a smart person."
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The mother said that they were most satisfied whenever Lun made his uppermost effort:

If you have a certain talent, you should maximally use it, one hundred percent. If
you do not make any effort, you ability is useless....We are satisfied with
whatever he gets with his best effort. It’s not acceptable for us if he does not try
his best, or if he has the ability but does not try at all. We appreciate whatever he
reaches with all his efforts. For example, when he tell us that he gave a wrong
answer on an exam, we would say that we need to analyze the exam. If he knew
how to do it but carelessly made the mistake, it’s not forgivable. He needed to
examine himself. If he did not know how to answer the question or he did not
review it before, it’s another thing. That’s our principle. He must try his best.

®-2)

Yong’s parents regarded diligence as one of the most important factors contributing to
one’s success. The father simply stated, “if you do not make effort, nothing will happen.” The
mother believed that school outcomes "depend on how much effort he places on his studies."

Yong also valued effort more than intelligence. He wished that he could work harder:

I do not think I am very smart, but I am not dumb. I do not think I am gifted. I do
not think I have worked hard enough. I did not make enough effort on my studies.
For example, I only finish my homework assigned but do not do extra work. I
should have tried harder. (p.3)

When discussing control beliefs, Yong impressed me because he talked like a
philosopher. I felt that his discussion captured his own learning experiences, mirrored the
directives of his parents, and reflected his observation of other people's practices. He used a more
general pronoun ‘you’ instead of ‘I’:

If you want to succeed, you should make an effort first. The reason is simple: you
can control if you make an effort or not, but you cannot control if you have good
luck or a good opportunity. If you tried your best and did what you want to do,
you would feel good about yourself. You do what you should do and then you
will see if you can succeed or not because you cannot control your chance and
opportunity for success. It would be great if you tried your best and were also
lucky, and you succeed. If you happen to have a good chance but you did not try
hard enough, you would miss that chance and regret that you did not make
enough effort. If you tried your best but you did not have a good chance to
succeed, you have nothing to regret, because you have tried as hard as you could,
right? (p.5)
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Mei’s parents not only believed in human intelligence but also believed that "the ability
to make full use of her intelligence is the key to success.” They claimed that they did not expect
high grades but would be "very happy" if she obtained a high mark with an effort. According to
the father, in elementary school, Mei was an honour student because she obtained 90% average
in all subjects. She became very proud of herself and gradually made less and less effort in her
studies. Perceiving this tendency, the parents taught her a Chinese motto "tian wai you tian ,
shan wai you shan" (there are always some people better) to press her to work harder. However,
Mei did not take their words seriously because she did not see anyone was better than her in that
school. To solve the problem, the parents moved and registered her in the best public high school
in Ottawa. The new challenging learning environment pressed her to make more effort in her
schoolwork. By so doing, the parents successfully helped their daughter maintain a high
achievement motivation.

With respect to Mei's desire of becoming a medical doctor, the parents did not discourage
this career goal as long as she made effort. The mother explained:

We do not regard it as the only goal for her. But we will be satisfied if she makes

an effort. It’s not bad to get some knowledge in that field. We cannot tell if she

will reach her goal or if she will get into that career. Many factors are involved,

sometimes it depends on her chance. We will be happy if she tries her best to

achieve her goal. (p.4)

In explaining school success of the immigrant Chinese students, Mei believed that it was
not because they were smarter but because they worked much harder than Canadian students,
"you know, we spend more time to study, review, and do our homework. Of course we can do
better on exams."

Since early childhood, Ling’s parents always pressed her to make the best effort in all her

pursuits. The mother especially valued persistence, "success does not depend on one's



165

intelligence but belongs to the people who persistently strive for their goals." She was satisfied
that her daughter always devoted herself to all her endeavors.

Ling also attributed achievement to effort, "I don’t think anything in life is luck. I am a
Christian and I really believe that everything happens for a reason. Effort is always important, I
do not believe in luck."

Like other Chinese parents, Bo’s mother accredited his son's school accomplishment to
effort, "he becomes a top student because he has worked harder and spent more time on his
studies than other students.” She said that they usually provide immediate feedback to his exam
performance. If his marks were lower than expected, they would pursue if he had made enough
effort:

If he does not work hard, he cannot get good marks and we will criticize him. He

is aware of this and takes our words seriously. He will work harder and do better

next time. If he does not do well on a quiz, he will tell us as soon as he is back

home. If his mark is relatively lower, for example, if he got 15 or 16 out of a total

score of 20, we are not satisfied. If his mark stands the third or the fourth in the

class, we will tell him that he should be number one or number two. We remind

him about our standards frequently. We expect him to do his best and to be the

best student at school. (p.19)

When I asked Bo to list three factors that contributed to his school success, he answered,
"first, study hard; second, listen to my parents' advice; third, never give up, always do my best."

Feng’s father evaluated his son as a hard worker and had a very strong sense of self-
control. He would abstain from practicing all his hobbies before an exam, "for example, he likes
to watch basketball, but he never watches before exams...He can control himself. [ taped the
show for him, but he said he did not have time to watch them." The father recalled that when

Feng was in high school, he dedicated to his studies and worked harder and harder in spite of his

criticism:
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His strong personality has overcome the negative effects of my criticism. Because

of our poor relationship, I was not able to help him with his studies. He rejected

me. But he studied very hard by himself, especially in high school. We told him

not to study until midnight, take a break from time to time. We had to remind him

about this all the time. He did not listen to us and still worked very hard. (p.18)

When I asked Feng which was more important to success, effort or luck, he simply
answered, "I think it's effort and persistence. Nothing to do with luck at all."

Xia’s parents did not hold high academic expectations and would be satisfied with
"whatever she reaches with her best effort". The mother insisted that "children need to be
pushed", therefore, they assigned their daughter extra homework.

Xia rated effort as of the first importance:

Effort is more important. The first is effort and the second is luck. If you really

have good luck, that’s great. But not everyone has good luck. You have to make

effort first. If you do not make any effort, you won't have any luck.... Nothing is

related to luck in studies. If you do not study hard, surely you won't get good

marks. (p.3)

Xia learned from her previous learning experiences that effort could help her get
desirable results, “once the teacher asked us to write a paper about squeegee kids. [ tried very
hard. I also consulted with my parents. My father corrected my paper. I made my best effort and
got a good mark."

Parental expectations not only helped their children with goal orientation, enhancing self-

efficacy, and constructing internal control beliefs; but also nurturing good study habits.

Fostering Study Habits: The Earlier the Better

Lun’s mother felt his son’s good study habits are a co-product of his innate interests in
learning and parental discipline in his early years:

[ think he got it when he was a baby. I mean we began to discipline him when he
was a baby. His father was busy and most of time I took care of him. He seemed
to be blessed with the gift of enjoying reading, so I bought lots of books to meet
his needs. When he was in kindergarten, I told him to do his homework first after
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school. You know in China, we lived in a very close-knit neighborhood. The kids
liked to play with him. Since I always told him to finish his homework before
going out for fun, gradually he got used to it. It became a good habit. We did not
need to discipline him anymore in elementary school. We did not need to check if
he finished his homework today or if there would be an exam tomorrow. See, it’s
very important to nurture good study habits when the child is young. (p.10)

Yong’s parents also spoke highly of the importance of fostering good study habits in
early childhood. The mother reflected that good study habits had not only helped Yong become a
self-regulated learner, but also saved them time and energy in parenting:

Although we have high educational expectations, we have not spent too much
energy in his studies.... we never push him. He is self-motivated and self-
regulated. He strives his best and does not need us to push. We don’t need to press
or watch him at all. We never say that he should do this or that, he knows how
much time he should spend on his schoolwork each day. (p.3)

In order to foster good study habits, Mei’s parents always chose a challenging school
environment for her. When they lived in China, they sent her to one of the best elementary
school in the city. They were grateful to the primary education she received in China. The father
accredited her study habits to these early school experiences:

Good study habits should be established at the very beginning of school....Her
first few years of school training in China nurtured her good study habits. Once
good study habits were established, we did not need to worry or push her to study
anymore. It has eventually become her internal quality. (p.5)

The mother expressed the same opinion and viewed fostering good study habits as
strength of Chinese education:

I appreciate Chinese education for encouraging children to study hard and to
become self-regulated learners. It saves time on parenting. We do not need to
push her....It saves us lots of trouble...As parents, we are grateful to her
elementary school in China. The school taught her how to study, and to work
hard. Gradually she developed good study habits. Studying is not painful for her
at all, it's her mission and obligation. She gets used to it and enjoys the learning
process. [ remember when we were in the States, I told the principal that we
wanted to send her to a summer school to keep her busy. The principal was very
surprised, "uh, why do you want to keep her busy?" (laughs). We thought it was a
good thing that she always had something to do. It’s a good habit and also she had
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that good habit. It was natural for her, she did not think we put any extra work on
her. But her American teacher did not understand why I wanted to keep her busy
(laughs). Children have lots of energy, I do not know what activities Canadian
parents assign to their children to kill their energy....For me, I think if a child has
good study habits, she knows how to make an effort in her things. If she does not
think it's a pain to make an effort, it becomes a habit. I think this is the greatest
advantage our Chinese education offers to our children. (p.6; p.19)

Mei recalled that, because the elementary school in China promoted high academic
standards, she had to study very hard to meet these demands:

The teachers were demanding and the students were very competitive. If you did

not try hard and did not get good marks, you looked different from others. You

had to compete with other classmates. Once the habit is established, it’s not easy

to change. Since then I always try to be the best student in my class. (p.3)

Mei felt that good study habits she established in China had gradually become part of her.
She became a self-disciplined and self-regulated learner. For example, in order to obtain high
marks, she always did her homework first after school and spent time reviewing textbooks before
exams.

Uh, it’s like my instinct (benneng) to get high marks. Even though I am confident

about the exam, I still spend lots of time to review it...I would feel very guilty

and uncomfortable if I did not review the text before the exam...It’s an instinct. I

do not know why, I always get high marks and I always want high marks since I

was a little girl...My parents tell me to do things but they do not check me every

minute. I check myself constantly. My parents only tell me that [ have to try my

vest. [ supervise myself if I am up to the criteria. (p.2; p.4)

Like Mei’s parents, Ling's mother also ascribed her daughter's study habits to the primary
education she received in China, "you know Chinese school education is tough on children. It
demands them to value education, to study hard, and to take their schoolwork seriously from
early childhood.” She recalled how they trained their daughter in her kindergarten years:

We pushed her since she was a baby girl. She could recognize many Chinese

characters when she was three. She drew many pictures as well. I remember that

she had to recite one or two short classical poems (tang shi) per week when she

was only one and half. When she was two, she could recite cne poem per day,
very fluently and clearly. My little genius. (laughs). I also taught her English at
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home. See, before entering elementary school, she already got three years of
tough training at home. (p.11-12)

In examining her parenting practice, Ling's mother felt that she was too demanding and
over-trained (ba miao zhu zhang) her daughter. However, the early training was fruitful.
Beginning from grade five, Ling regulated her studies on her own and did not need to be pressed

by external forces anymore.

Ling also accredited her study habits to the training she received from her parents and her
early childhood school experience in China:

I guess since I was born, because I was always taught to be excellent at school.
Since I was a child, I was taught to do my best, try to get A’s, and try to get
perfect. It just became my habits, it became part of me....Now even though they
still have these expectations, I have these expectations for myself too. As I was
growing up, these habits formed in me. Since I keep on getting good marks, I just
expect myself to get good marks. (p.1-2).

Bo’s mother believed that they had significantly influenced their son's childhood and
early adolescence life:

We think that at the early stage of life, parents play an important role. When he
becomes more and more independent, the role of parents thus changes as the child
matures. Like what we said before, if we did not discipline him, he would not be
able to achieve what he had achieved. I think that before he goes to university, we
have a critical influence on him. We will become the second influence after he
goes to the university. Overall, if he does not have a good foundation we set for
him, he cannot reach what he wants or what we expect. (p.17)

Because Bo started elementary school in Canada, his parents worried that he would not
get a good academic training. Therefore, they used guan to plan a strict daily time schedule to
help him establish good study habits. According to the mother:

You know, both of us come home from work around 6 p.m. Our son is home from

school around 4.00 p.m. We receive his phone call every day at 4.00 p.m. He will

eat for half an hour. Then from 4.30 to 6.00 p.m., if he cannot finish his

homework, for sure he did something else....We only allow him to watch TV on
weekends, half an hour per day for two days. But he sometimes watches TV



170

behind our backs (laughs)....with or without extra homework, he should go to bed
at 9.00 p.m. (p.12)

The parents insisted that Bo needed to be pressed because he was in a playful period of
life. The father asserted, "at his age, external force is very important...If we let him go and did
not exert any demands, for sure he would not have reached this level.” The mother felt that her
son became more and more independent and self-disciplined, "the way he deals with things is
similar to what we taught him. Now he can manage many things by himself and does not need us
to keep an eye on him all the time."

According to Feng's father, it was in Grade Five that his directives came into effect. Feng
began to take his schoolwork seriously. In order to fulfill his parents' expectations as well as his
self-expectations, Feng studied very hard to obtain good grades. Gradually he developed good
study habits and excelled at school.

Xia’s mother spoke highly of the importance of good study habits. As an example, the
mother described how they helped her develop interests and habits in the Chinese language:

The most important thing is to help her develop good study habits. It is no doubt

that good habits will benefit her entire life....To be more specific, for example, the

Chinese language. When our daughter came to Canada, she was only seven years

old. We lived in Montreal at that time. The language environment was French and

English. Because she was in a new country and did not know anything, we did not

push her to study Chinese. Two years later, we found that she almost lost her

mother tongue. The test on her Chinese language was zero. She could not write a

single Chinese character correctly. Therefore, we started to teach Chinese to her at

home. Every day she had to do a dictation of a Chinese paragraph. Gradually she

developed habits in reading Chinese books. Now her Chinese is fine, compared to

other children who came to Canada at the age of seven or eight. At least, she can

read some novels. We encourage her to read Chinese books. This summer, we

made her read Jin Yong's novels. She keeps her Chinese by this means. (p.5)

Xia was grateful that her parents taught her learning strategies to help her develop good

study habits and become an efficient learner, “they told me not to leave my school project until
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the last minute. I should do it right away. If [ have any questions, I should ask so I can
understand."

In summary, in answering the fourth research questions, both parents and children
acknowledged positive effects of parental expectations on children’s school achievement, which
mainly include goal orientation, mastery experiences, internal control beliefs, and study habits.

Now I have finished presenting the findings of the study. Following the thread of the four
research questions, the narratives of the seven interviewed families have illustrated an immigrant
Chinese folk theory. Based on their cultural beliefs and life experiences, the parents mainly
addressed their expectations in five areas, namely school achievement, career aspirations,
integration of two cultures, moral character, and leadership role. They communicated their
expectations with their children through parent-child dialogue and parental modeling. The
children perceived these expectations and expressed their self-expectations. Some children
uncovered their anxious thoughts and feelings under parental pressure. The parents and children
also shared facts, thoughts, and feelings on racial discrimination and further voiced a visible
minority ideology and dreams of prosperity. They affirmed that parental expectations foster goal
orientation, mastery learning experiences, internal control beliefs, and study habits. In the
discussion chapter [ will interpret these findings in the Chinese and Canadian sociocultural

context.



172

CHAPTER 5: DISCUSSION

Guided by the sociocultural approach, this chapter pursues a comprehensive
interpretation of the immigrant Chinese folk theory by bridging the findings of the study and the
research literature. In exploring how parental expectations are constructed in a given
sociocultural context and how they actually function in the immigrant Chinese families, [ will
discuss both commonalities and uniqueness that emerged from the accounts of the participants.
As a researcher from the same cultural roots, I acknowledge the presence of my personal identity
in the interpretation.

I open my discussion by examining the context of parental expectations of the Chinese
immigrants with regard to the social, cultural, historical, and personal circumstances in which
these expectations are rooted and developed. Then, I will address the tension experienced by the
Chinese immigrant parents and children as a result of a stark confrontation of the Eastern and
Westemn culture. Finally, I will explore the affordances and constraints of parental expectations
on children's school achievement in these immigrant Chinese families.

The discussion is primarily based on the utterances provided by the seven immigrant
Chinese families, coupled with the information obtained from other sources and from my
personal life experiences. The available information, and my discussion as well, cannot cover or
represent the entire Chinese community in Ottawa nor in Canada. However, their experiences, as
we have learned from the findings and we shall see as the discussion unfolds, may largely
resemble what other Chinese immigrants have lived.

Context
Parental expectations of the Chinese immigrants are inseparable from the political,

sociocultural, and economic circumstances of their homeland and their adopted country. Thus a
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brief overview of the context of independent immigration from Mainland China is crucial in
understanding their experiences and aspirations.

Since 1967, the Canadian government has adopted a point evaluation system to admit
immigrants of all ethnic backgrounds. However, a large number of Mainland Chinese began to
enter Canada only after 1980, when the People's Republic of China opened its door to the
Western world following three decades of political turmoil and poverty (1949-1979). Global
recognition of Western civilization and frequent intercultural exchanges have awoken the
individual spirit of the educated Mainland Chinese. The quest for freedom, self-expression, and
economic betterment has obviously struck a deep chord in the Chinese soul. It is this chord that
motivates thousands of highly educated Mainland Chinese to uproot from their homeland and
come to the new world, hoping to escape the old cultural web and to build a better future.

The new immigration wave is promoted by both push and pull forces. On the one hand,
Chinese immigrants are pushed by pollution, limited political freedom, an uncertain future, and
lower living standards in China. On the other hand, they are pulled by positive conditions in
Canada, such as quality of life, environment, spirit of democracy, and multiculturalism. While
the majority of Chinese immigrants with high-tech skills are able to enjoy economic benefits in
Canada, some Chinese immigrants have to take low-paid jobs either because their career
preparation is not in high dernand in the Canadian job market or because their targeted career is
predominantly occupied by White Canadians. Notwithstauding the recent trend to return to
China, many Chinese immigrants have chosen to stay in Canada in spite of many disadvantages
and difficulties. Probably some of them are afraid of losing face in front of other Chinese for not

being able to make a living in a country that is rated as the best place to live in the world. In this
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mixed sociocultural context and personal circumstance, they have to endure various life
hardships and to adjust to their visible minority status.

Except for the recent high-tech immigration wave (1996-2000), many Chinese who came
to Canada before 1996 were visa students financially supported by Canadian universities. The
majority of them managed to change their residential status through independent immigration, an
immigration category that screens applicants on the basis of their educational qualifications and
career orientations. Six out of seven families I interviewed came to Canada through this path,
except for one parent who came to Canada as a visiting scholar. The arrival of these highly
educated professionals from Mainland China has resulted in a ‘creaming effect’, a product of the
‘brain drain’ of Canadian immigration policy. They have not only changed both the scope and
structure of the Chinese community in Canada, but have also introduced unique cultural values
influenced by the political, social, and economic conditions in modern China.

As the findings have revealed, the worldviews and expectations of the Chinese
immigrants are significantly shaped by the dynamic and complex interplay of multiple forces
such as indigenous cultural expectations, personal life experiences, and the very challenge of
acculturation. Since the parent participants belong to a highly educated professional class, their
educational background is also an important factor in formulating these expectations.

Cultural Expectations

Even though I have attempted to reduce repetitious accounts of my participants, similar
values and beliefs, especially those drawn from Confucian philosophy, are notably told and
retold in the interviews. I refer to this commonality, the values unanimously shared by members
of the Chinese community and transmitted over generations, as cultural expectations. High

respect for education, future orientation, and striving for excellence through diligence and
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persistence are obviously a common ground that unites the diverse stories of these immigrant
Chinese parents and children. In addition, two legitimately shared Confucian values, guan
(parental discipline) and xiao (filial piety), are also influential and functional in the Chinese
parent-child relationships.

Next I will discuss three primary cultural characteristics that are associated with Chinese
cultural expectations: (a) high respect for education and academic inclination; (b) future
orientation and belief in hard work; and (c) the constructs of guan and xiao.

High Respect for Education and Academic Inclination

When writing this phrase, a folk song I sang along during my childhood constantly came
to my mind:

Xiao ma xiao er lang ya, (I am a little kid)

Bei zhuo la shu bao shang xiue tong. (Going to school every day)

Bu pa tai yang shai ya bu pa la feng yu kuang, (I am not afraid of sunburn or storm)
Zhi pa xian shen ma wo lan ya (I am afraid of being blamed as lazy by the teacher)
Mei you xue wen ya wu lian jian die liang. (It would be shameful to face my parents if I

fail at school)

This song illustrates perceived cultural expectations upon academic achievement through
the eyes of a child: he/she fears nothing but a failure at school! Numerous Chinese folk songs,
folk stories, and fairy tales convey the same message; that is, education is the most important
thing in one's life. The findings of this study are consistent with research literature in that
Chinese parents generally hold high academic standards and are usually dissatisfied with average
grades (Chao, 1994; Chen & Uttal, 1988; Crystal & Chen et al, 1994; Stevenson & Lee, 1990;
Stevenson & Stigler, 1992; Wong, 1995). The parents' dissatisfaction with the lower academic

standards of Canadian schools and their unanimous assertion on the necessity of a university
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education have demonstrated their high respect for education and their firm endorsement for
academic excellence.

A brief examination of Chinese history and contemporary Chinese sociocultural context
may help us better understand the Chinese academic inclination. Confucian tenets, traditional
fairy tales, and 'ke ju kao shi’, a policy of selecting civil officials in Chinese feudal society
(Chen & Uttal, 1998), stipulate that a good education is a vital means for obtaining personal
advancement and family pride. Since China adopted the National College Entrance Examination
(NCEE or gao kao) in 1977, school achievement has served as a ticket to higher socio-economic
status, or a stepping-stone that could completely change one's life course. China's only child
policy makes NCEE even more competitive. Consequently, cultural and parental expectations for
academic achievement become higher and higher. In this historical and sociocultural context,
Chinese children are usually pushed almost relentlessly by multiple forces, such as government
policy, mass media, especially school and home environment, to obtain high academic standing,
as the parents have noted.

With the cultural priority placed on education, high academic achievers are valued and
rewarded in Chinese society. As highly educated intellectuals themselves, the parents are well
aware that the benefits of education are manifold because they have personal experiences that
attest to the rewards of education. Their advanced educational attainment has not only granted
them an access to a privileged position and a high socio-economic status in China but also has
led them to a more interesting and meaningful life. Not surprisingly, these parents want their
children to be well educated and to reap its benefits. They view school achievement as a ticket to

a better life. The common rationale shared by the parents is that good early school performances
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will help their children gain access to a good university, and a quality university education in a
marketable field will ultimately lead to a professional career.

Chinese cultural expectations not only serve as primary sources of parental expectations
but also as a ground for Chinese children to display culturally desirable performances. As the
findings have revealed, the immigrant Chinese children's strong commitment to education and
school accomplishment is largely fuelled by Chinese cultural expectations. The children
generally accredit their school achievement to the simple fact that all immigrant Chinese children
are doing very well in Canadian schools. Failure in school is viewed as a disgrace to their
cultural reputation. Once the meaning of cultural values are internalized by the children and
become part of their faith and beliefs, both cultural and parental expectations are likely to have a
"Pygmalion Effect" and enhance their school performances.

In contrast to the patterns that emerged, Mei's parents express an altered perspective and
obviously adopt a different parenting strategy that negates cultural expectations or discourages
academic inclination. While all the Chinese parents tend to push their children to work hard so as
to achieve academic excellence, Mei's parents, who embrace the Western developmental theory,
do not demand an academic performance beyond their daughter's potential abilities. Rather, they
reinforce the importance of natural development and the attainment of peace of mind. Learned
from their North American experiences, they believe that high academic achievement does not
guarantee success in society. Therefore, they encourage Mei to engage in various activities so as
to develop multiple capabilities. This parenting philosophy is also reflected in their support for
Mei's career aspirations of becoming a medical doctor. Although they have concerns and
worries, they do not thwart her ambitions but actively search for other options in case her desired

career goal cannot be realized. The uniqueness of this family as an outlier case shows that there
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exist other types of parental strategies that do not conform to general cultural expectations.
Interestingly enough, Mei's confusion about the discrepancy between the expectations of the
local Chinese community and the expectations of her parents has confirmed the powerful impact
of cultural expectations. Growing up in Chinese culture, Mei has adopted cultural-embedded
values and thus expects high academic standards from her parents. She is somewhat disappointed
about the fact that her parents are not as demanding as other Chinese parents.

Although academic inclination has a pervasive and long-standing influence in Chinese
life, the immigrant Chinese parents are aligning their expectations to the demands of Western
culture. We can observe a modest shift from academic inclination to all-round liberal education
in their accounts.

Except for strong values placed on education and academics, future orientation and belief
in hard work are also highlighted by the parents as general cultural expectations.

Future Orientation and Belief in Hard Work

Since the topic of 'expectations’ is future-centred, the participants not only relate their
expectations to their "being" but also to their "becoming". Compared to Western culture, the
Chinese are more future oriented not only because it is a Chinese way of life but also because the
Chinese immigrants came to Canada with a dream and a drive to build a better future.

Future orientation begins in the crib. Since my childhood, the cultural message “working
hard for a better future” has been ever present. This cultural belief has also permeated the
accounts of the parents and children interviewed. They stress that they must work hard to secure
a good future. Since the future is uncertain and distant, the parental emphasis on the future
inevitably brings pressure on children. Ling, for example, starts to question the thinking of her

parents and the Chinese way of life after experiencing much pressure from her mother's intense



179

concern about her future. Her insurgent voice and resentful complaint about Chinese future
orientation reflects an ongoing shift towards Western culture and a desire to enjoy the present.
Ling came to the United States at the age of six and has lived longer years in North America than
in China. We can observe significant Western influence from her accounts.

I have another example to illustrate the Chinese future orientation. One of my Chinese
friends, Hui, met her White American husband in China in her early adulthood and moved to the
United States afterwards. Her reflection of their intercultural relationship focuses on their
different orientations. She wrote to me, "the longer we live together, the more I feel that we have
different worldviews. I am willing to work hard in the present so that I can have a great future,
but he cares about this minute more than next year." Even though she has direct and intimate
contact with Western culture, Hui could not change her future orientation because it has been
built into her faith and spirit. Likewise, neither could her White husband, who went to teach in
China in his adulthood, shifts his focus of orientation from the present to the future. The contrast
of these experiences, either between Hui and her husband, or between Hui and Ling, suggests
that the period of childhood and adolescence is crucial in developing culturally ingrained values
and beliefs.

The findings of the study show that parental educational expectations and career
aspirations are largely based on the parents' careful consideration of future conditions that their
children are likely to encounter in Canadian society. For example, having gone through various
difficulties in searching for employment, Ling's mother becomes “over concerned” about her
daughter's future. As minority immigrants with no roots in the adopted country, the parents have
both ambitions and apprehensions. In order to ensure a positive future for their children, the

parents focus on how to help them overcome sociocultural barriers. Obviously, future orientation
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of the Chinese immigrants is based on their appraisal of what will likely happen in the context of
the new culture, particularly what is beneficial and what can be harmful for their future, and what
price they will have to pay for success and failure. It should be noted that, under the pressure of
survival, the majority of the parents largely equate a sunny future with a well-paid career, and are
less concerned if the targeted career is enjoyable and interesting. This tendency, in my opinion, is
a by-product of Chinese cultural expectations and the situated Canadian sociocultural context.
The Chinese future orientation is rooted in a firm belief that hard work will pay off. This
belief could largely explain why they work so hard in the present. The Chinese value placed on
diligence is well documented in the research literature (Chia, Feldman, & Rosenthal, 1992). The
accounts of the participants concur with the results of previous studies in that diligence and
persistence lead to a promising future. All the parent participants demand their children to make
their uppermost effort in their studies, not necessarily for good grades but for the best preparation
of their life goals. Feng's father refers it to a well renowned Chinese motto, Mou shi zai ren,
Chen shi zai tian , namely success is when and where the preparation meets the opportunity.
Once an effort is rewarded by satisfying outcomes, the children are likely to develop internal
control beliefs. In responding to my question about 'luck and hard work', not a single child
ascribes success to luck. Yong's discussion about the importance of hard work is an outstanding
reflection of his deep understanding of this Chinese belief. Consistent with Steinberg,
Dornbusch, and Brown's work (1992), the children interviewed in this study are also aware of the
consequences of poor performances; that is, school failure will ruin their future. The fear of
failure drives them to work hard for a better life. Apparently, internal control beliefs in
combination with future orientation are compelling psychological and sociocultural factors

contributing to the immigrant Chinese children’s school success.



181

Since academic inclination and future orientation have been deeply instilled in their belief
system, many Chinese immigrants persist in this mind frame after having resided in Canada for
many years. The tough love approach adopted by Feng's father, for instance, is not only a
reflection of Chinese cultural expectations placed on academics and future, but also an
application of the Confucian tenet, guan, in his parenting.

Confucian Constructs: Guan and Xiao

The fact that cultural and parental expectations display a "goodness of fit" in the
immigrant Chinese families owes much to Chinese moral education, especially to two
legitimately shared Confucian values: guan (parental discipline) and xiao (filial piety). The
findings of this study add evidence to the relevant research literature (Chao, 1994; Cheung, 1982;
Lin & Liu, 1999; Stewart et al., 1998). The narratives of the participants have shown that guan
and xiao represent a tacit parent-child agreement and thus have special meaning in Chinese
families. They are specifically related to the parent-child bond and are inapplicable to other
social relationships.

While the Western developmental theory emphasizes children’s natural growth in the
process of becoming adults, Confucianism stresses the importance of parental guidance in
children’s becoming. Parents as more experienced adults ought to assume this responsibility. The
purpose of guan is to help children take short cuts to success so as to avoid unnecessary failure
and frustrations. This philosophy reminds us of Vygotsky’s (1978) ‘zone of proximal
development’ and the notion of ‘apprenticeship’ or ‘guided participation’ advocated by
contemporary sociocultural theorists (Rogoff, 1995).

The parents who participated in the study regard guan or discipline in children's early

years as necessary to the apprenticeship of socially and culturally desirable behaviours. A
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Chinese value that significantly differs from Western culture is the parental emphasis on
morality, which advocates the altruistic betterment of others rather than one's personal needs.
Lun's father's “orange story’ is an outstanding illustration of how Chinese parents use the
construct of guan to cultivate children’s moral character. Respecting and honouring elders is one
of the core Confucian moral values that is beyond the understanding of a young child, so Lun's
father forces his son to follow his directives. In Chinese culture, this approach is called
understanding by doing. It resembles ‘guided participation’ but in a more authoritarian manner.
Growing up in this family environment, Lun gradually develops strong social obligation and
sensitivity towards the needs of others. He always considers the well being of his friends and
relatives before his own. Guan is regarded as the typical authoritarian parental style that does not
function well in Western culture; however, it appears to produce positive outcomes in the
Chinese families. To understand the essence of guan, we need to examine xigo because the two
constructs are blended in the Chinese cultural and family context.

Xiao, or filial piety, goes hand in hand with guan in Chinese culture. Xiao requires
children unconditionally bring rewards and honour to their parents. Not surprisingly, when
perceiving a great deal of parental love and support, the Chinese children feel more obligated to
perform their best in order to please their parents. As the findings have revealed, the Chinese
children study with a sense of duty or with a desire for parental approval. Xiao may grow
stronger especially when the children perceive unwavering investment and tremendous sacrifice
from their parents, because they understand that guan is another expression of parental love and
support. For example, Feng did not talk about his relationship with his father in the interview. I
gather it is partly because he does not want to air his dirty laundry in public, and partly because

he knows that his father loves him. Because Feng was not open to me about his relationship with
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his father during the interview, I do not know if he resents or hates his father for his excessive
criticism and coercion. However, I do know that he has been working persistently to fulfill his
father's expectations. Feng's striving for academic excellence definitely has something to do with
his value of xiao. We can observe evidence of guan and xiao in all the seven families
interviewed, especially in Bo and Feng's case. With the special parent-child bond, the former
admires his parents as experienced mentors and thus performs exactly according to what his
parents expect; the latter chooses to study computer engineering as his father wished. Obviously,
parents’ guan and children’s xiao prevail in Chinese family life. This legitimately shared
Confucian value system may help interpret the "Pygmalion Effect" in the immigrant Chinese
families. Furthermore, it lends explanations to the paradoxical results reported in Crystal and
Chen et al.’s study (1994) and help us understand why the Chinese students experienced higher
parental expectations yet felt less pressure than their American counterparts.

So far, I have examined three primary cultural expectations that profoundly impact
parenting of the Chinese immigrants and their children’s school achievement. Since cultural
expectations are historically rooted and institutionally reinforced in Chinese society, they have
coloured every aspect of Chinese life. In addition to cultural expectations, the parents also recall
their personal encounters and further reflect on how these life experiences have shaped their
expectations.

Life Experiences

In the process of relocation and acculturation, the Chinese immigrants have experienced a
new sociocultural context that is vastly different from their homeland. The parents tend to refresh
their memories by looking back to their lost origin, and furthermore, to make sense of their lives

by searching into the reservoir of their motherland experiences and comparing them with their
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new undertaking. Life experiences are an important source of parental expectations of the
Chinese immigrants. Their life reflections are mostly centred on the significant events they have
lived, such as the impact of the Cultural Revolution and the challenge of uprooting.

Frequently, the parents link their current expectations to their own childhood experiences,
especially the expectations they perceived from their own parents. Some parents, such as Lun
and Bo’s parents, acknowledge that they have benefited from high parental expectations and
parental discipline (guan) in their own childhood, therefore, they tend to apply the same
parenting approach towards their children. Xia's parents, in contrast, did not experience high
parental expectations themselves, so they do not hold specific expectations towards their
daughter.

Lun and Bo's parents firmly believe in the positive effect of parental expectations because
they accredit what they have achieved to the influence of their own parents. Learned from their
own childhood experiences, Lun's parents believe that realistic expectations, modelling, and
appropriate parenting practice are conducive to children's growth, and they implement their
parenting accordingly. In Bo's case, since he is the only male child in the extended family, high
expectations flow from two generations, those of his parents and those of his grandparents.
Drawn from Bo's father's experiences in the Cultural Revolution, the parents believe that parental
demands and expectations are both necessary and essential in promoting accomplishment. We
can also observe evident gender role expectations in this family. Bo's mother indicates that she
intends to shape her son into her husband's model. In such a family climate, Bo has entirely
endorsed the beliefs of his parents and conducts himself accordingly.

Xia's parents, however, voiced a different opinion based on the father's life experiences.

Xia's father did not experience high parental expectations in his childhood. As a matter of fact,
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his success in China and in Canada went beyond parental expectations and his self-expectations.
The father’s life experiences suggest that expectations are not necessarily the sole determinant to
achievement. Unlike other Chinese families interviewed, who view expectations as vital in
producing desirable outcomes, Xia's parents believe that the future is unpredictable, so it is
unnecessary to hold specific expectations. Having said this, in practice, they do hold certain
basic standards. For instance, they expect their daughter to obtain a university education not a
college diploma. In my understanding, Xia's parents do hold some general expectations but they
do not rely on those expectations to bring anticipated outcomes.

As the findings have revealed, parental expectations of the Chinese immigrants not only
derive from cultural expectations and personal life experiences, but also are shaped by the
challenge of acculturation.

Challenge of Acculturation

Relocating themselves in a new country, the Chinese immigrants embark on a journey of
acculturation. As clearly inferred from the findings, their new journey is marred with
sociocultural and psychological transitions. In what follows I briefly address three transitions
that impact parental expectations of the Chinese immigrants.

Confucian Ethics and Western Openness

In forming their expectations, the parents refer to many Confucian mottos as their
underlying parenting philosophy. Their emphasis on moral cultivation and character building
largely reflects their endorsement of Confucian ethics. Lun's father's ‘orange story’ has
illustrated how he uses guan to discipline his son to respect elders regardless of the fact that Lun
was too young to understand the meaning of such a practice. Since Confucian ethics are largely

prescriptive in terms of good and bad, it leaves little room for ambiguity and flexibility. Too
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often the Chinese children follow a rule not because they understand it but because they are told
to do so.

After residing in Canada for a period of time, the immigrant Chinese parents have
gradually acknowledged the strength and weakness of Confucian ethics and Western openness.
For example, Lun’s father highlights that Chinese culture stresses achieving excellence by
practice and hard work (shu neng shen qiao, qing xue ku lian) while Western culture emphasizes
inventing new products to compensate for human shortcomings (bu duan fa ming, yi qiao bu
zhuo) (see page 74 of this thesis for reference). This comparison of two cultures is an excellent
reflection that captures the essence of Chinese Confucian ethics and Western openness, or the
different cultural priorities and preferences. I have observed that, with their increasing
appreciation of Western civilization, the parents generally promote cultural integration to their
children, despite their own preferences in maintaining a Chinese way of life.

The parents have expressed their deep appreciation of Western culture in nurturing their
children’s originality and creativity, and further enhancing their self-esteem and confidence.
Lun's father's “science fair’ story and Mei's mother’s ‘art exhibition’ story exemplified their
gratitude and embracement of the Western spirit. As the parents become more aware of the
strengths of Western culture, they are more likely to adjust their traditional Chinese parenting to
the Canadian context, and become less controlling and more flexible in their parenting.

Academic Achievement and All-round Development

After coming to Canada, the Chinese parents become aware that academics is not as
strongly reinforced in Western culture as it is in Chinese culture. While still maintaining high
academic standards, they open up to other dimensions of development. Conditioned by their

visible minority status, the parents have realized that their children's survival and success in
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Canadian mainstream society largely rely on their educational achievement. Therefore, the
purpose of encouraging their children to develop many interests in other areas is to enrich their
leisure time and not to make a living out of these interests. For instance, the parents stress the
importance of sports and other extracurricular events; however, they do not want their children to
develop a career orientation from those activities. Xia's parents, for example, support her passion
in music but firmly object to the possibility of pursuing a career in this field. Evidently, the
parents regard academics, especially the sciences, as an important means in securing their
children's future and view all-round development as necessary ingredients to enrich their leisure
lives. Ling’s mother's picture of her daughter's adult life conveys this ideal: she will have a well-
paid high-tech career and enjoy her free time with a variety of hobbies.

Career Choice and Economic Success

Facing various demands of acculturation, the parents focus on helping their children
make a career choice that directly leads to economic success and a good life. In the Chinese
community, I often overheard Chinese parents say that they would encourage their children to
study computer science and engineering. Once I went to a piano recital performed by a Chinese
high school graduate. The performance was at a professional level, so I assumed that he would
study in a music institution. To my surprise, the host announced at the end of the show that he
had chosen to study computer engineering at university, although he was certified as a piano
instructor in Ontario. According to his mother, a career in music was not economically sound.

This story, along with career aspirations of the participants, has shown that financial
benefits are of central concern to the immigrant Chinese parents. Because of the high cost of
living in Canada and uncertainties that the process of acculturation entails, both parents and

children tend to rate economic success as their top priority and regard a good career as a vital
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means to obtain material security.

As Lun's father points out in the interview, in order to make a living in the new country,
the Chinese immigrants have to work in high-tech fields because it is the primary access route to
their dreams of prosperity. In China, students are not necessarily majored in science and
technological field, and they are free to choose other specialities that could meet their interests
and fulfil their talent potentials. Therefore, career aspirations of the Chinese immigrants are an
adaptive response to the Canadian sociocultural context and their visible minority status. The
findings of the study reinforce Chun’s (1999) argument that Asian preferences in science and the
technology are not necessarily a reflection of their personal interests but a situated and forced
adaptation to social reality. Frightened by the potential high risk of not being treated as cultural
equals in the job market, the parents are guiding their children to avoid unfair competition in
mainstream society. Both Ling’s mother and Feng’s father have effectively influenced career
choices of their children. Ling plans to study both arts and computer science as her mother
advised, in spite of her own fervent love of drawing and painting. Feng eventually forecloses on
his original career ambition of becoming a medical doctor and changes to computer engineering
as his father wished. The accounts of my participants are consistent with the ‘relative
functionalism’ principle proposed by Sue and Okazuki (1990): the tendency of Chinese
immigrants to specialize in science and technology stems from their awareness of racial
inequality in the Canadian labour market.

Having gone through the struggle of uprooting and relocating, the narratives of the
participants are full of contradictions and ambivalences. The following discussion will focus on
the tension derived from the complex interplay of Chinese culture and Western culture they have

experienced in the process of acculturation.
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Tension
In narrating their life experiences and expectations, tension permeates the accounts of the
participants. The tension manifests itself in the parents, in the children, and between the parents
and their children. The findings have demonstrated that, as visible minority immigrants who are
crossing sociocultural, linguistic, and economic boundaries, they inevitably experience pressure
and stress because of the following intertwined factors: perceived racial discrimination, cultural
ambivalence, identity struggle, and generation gap.

Perceived Racial Discrimination

Attracted by its image of freedom, justice, and multiculturalism, Chinese immigrants
come to Canada with a romantic view of the new world and a hope of achieving prosperity in a
merit-reward system. However, upon arriving in the new land, they find that reality is a far cry
from their rosy dreams. In a racially stratified society, reward is not necessarily based on one's
performance but largely depends on one's race and cultural background. Many disadvantages
accompany new Chinese immigrants: their foreign accent, their physical features, and their life
style stamp them as a visible minority, another name for a disadvantaged group who has limited
opportunities and poor prospects for future advancement. The findings have provided evidence
that high parental expectations of the Chinese immigrants are inseparable from their visible
minority experiences.

Unlike the early Chinese who came to Canada as uneducated labows, the majority of the
recent independent Chinese immigrants come from middle and upper class backgrounds. They
generally were psychologically prepared before they came to Canada because they knew that
they would have to trudge their journey with courage and determination. However, how to deal

with racial discrimination is not part of their preparation because China is largely a homogeneous
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society and they came from Chinese mainstream culture. A common complaint among recent
independent Chinese immigrants is that their knowledge of Western culture learned from books
and mass media is very different from everyday reality of racial discrimination. The contrast
between their privileged status in China and their marginalized situation in Canada unavoidably
results in considerable tension, stress, and pain. Feng’s father, for example, equals their
disadvantaged minority status to women’s situation in society. The new reality has forced them
to make a difficult social and psychological transition from an elite group in their homeland to a
disadvantaged community in Canadian mainstream society.

As Li (1998) has contended, Canada has a long history of denigration and discrimination
against the Chinese. Although the first Chinese arrived in this land as early as 1858, they are still
viewed as foreigners, no matter how long they have resided in Canada. The Chinese immigrants
feel that they are never regarded as cultural equals or true Canadians because their physical
appearance has labelled them as perpetual foreigners. In contrast to the overt racial
discrimination the early Chinese suffered during the period of exclusion, such as being called
names, stoned in the street, and segregated into different employment and schools, the new
Chinese immigrants experience hypocritical and subtle racial discrimination. I agree with Li
(1998) that racial discrimination has nothing to do with cultural misunderstanding but an
unexamined assumption about inherent racial superiority and inferiority. Being treated as
foreigners, the immigrant Chinese children especially do not feel safe and secure, “Canada is not
my home”, as Lun claimed in the interview.

Still today, racial jokes are told. Popular culture and media continue to perpetuate
stereotypes and prejudice by showing negative aspects of ancient and modern China instead of

presenting its historical heritage and cultural richness. Having suffered from the systematic
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devaluation of their culture and the denial of access to opportunities, the immigrant Chinese
parents and children have learned to seek their comfort zone within their own community. Not
only do the parents mainly socialize with other Chinese immigrants, the children also choose
close friendships within Chinese community or other ethnic minorities.

Very few of the parents and children overtly address their personal encounters with racial
discrimination. However, their general discussion on this issue sends a clear message that their
ethnicity is a factor they must consider when making career choices and life decisions. I still
remember what I heard from a radio interview in Beijing around eight years ago. When the host
asked an interviewee why she chose to return to China from the United States, she answered,
“it’s an insult to my dignity to be there.”

In response to racial discrimination, putting education first and carefully choosing a
profession have become the basic coping strategy of the Chinese immigrants. They consider
science and technology as race-neutral fields because the job recruitment is supposedly based on
one's educational and technical qualifications. Furthermore, these fields demand less language
proficiency and communication skills. As Kim and Chun (1994) argued, institutional racial
discrimination is responsible for the narrow career choice of Chinese immigrants.

Under mainstream pressure, the parents focus on helping their children transform life
disadvantages to positive challenges. They maintain that their children should be fully prepared
to effectively compete in the new society despite unequal treatment. Feng's father's ‘blue eye’
theory exemplifies well what a minority candidate may confront in the job market and what they
should do in order to win a worthwhile job. With this mentality, becoming better and stronger is
voiced by both parents and children. They believe that, only by so doing, can their dreams of

prosperity be fulfilled in the adopted country.
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Cultural Ambivalence

Concurrently transiting two cultures that are distinctively different from each other in
multiple ways, ambivalent feelings constantly inhabit the Chinese immigrants. The cultural
ambivalence is reflected in their enthusiastic discussion of the advantages and disadvantages of
Chinese and Canadian culture.

Pride and Shame of Chinese Culture

The parents take pride in their home culture for its rich historical heritage and
sophisticated civilization. The underlying philosophy of Chinese parental expectations and
practice is Confucian tenets. The parents express their deep appreciation of Chinese culture,
especially its contribution to scholastic achievement and moral character building. Their pride in
Chinese legacy is a reflection of their deep love of their motherland and affinity towards their
cultural heritage on the one hand, and a reaction and resistance to the negative stereotyping from
mainstream society, on the other hand. Disturbed by many negative images of China portrayed
by North American mass media, both parents and children tend to defend their homeland. Yong's
mother, for example, likes to show the evidence of her son's school achievement to her Canadian
colleagues. Her intention is not only to present it as a family honour, but also as a cultural pride.
Three children of the study, Lun, Mei, and Xia, have expressed a desire to return to China after
completing university.

Parental cultural pride can also be observed in their attitude towards language
maintenance and language shift. Having suffered economic, social, and political consequences of
their limited English proficiency, the parents encourage their children to master the two official
languages because it will bring more opportunities for their future. The parents also want their

children to retain their mother tongue because it is the main voice of their culture that encodes
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Chinese values, norms, and customs as well as conveys their cultural identity. The majority of
the parents registered their children in the Saturday Mandarin School. Xia’s parents, for example,
even provide intensive training in Chinese at home so that their daughter could have more
opportunities and advantages in society, both in Canada and in China. Since children's
appreciation of their home culture largely depends on their Chinese proficiency, the more fluent
they speak Chinese, the more they understand and value the worth of Chinese culture. It is very
clear to the parents that encouraging their children to integrate into Canadian context does not
mean abandoning their tradition and becoming entirely Canadianized. The parents also
encourage their children to participate in Chinese cultural activities so as to develop pride in their
sense of Chineseness.

Five th;)usand years of Chinese history have bred a sophisticated civilization that Chinese
immigrants are proud of; however, the burden of the long history and political and economic
disadvantages are a primary source of the cultural shame that usually leads Chinese immigrants
to live a dual life. Unlike their children who aspire to return to China to serve their motherland,
the parents are not willing to do the same. Overpopulation and fierce competition have resulted
in complex Chinese social relationships that are incomprehensible to outsiders. I was taken aback
when a Chinese gentleman from Hong Kong used the word "manipulative" to describe modern
Chinese society. Frightened by cultural pressure, complex social relationships, as well as
political, economic, and environmental disadvantages in China, the Chinese immigrants choose
to endure Western mainstream pressure and to live in a foreign country that they cannot call it
'home'.

The parents have told how frequent political campaigns from the 50s to 70s in Mainland

China, especially the Cultural Revolution (1966-1976), were destructive of basic human qualities
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such as honesty, solidarity, and compassion. Lun's mother points out that some side effects of
fierce competition, such as dishonesty and jealousy, have seriously damaged the mental health of
Chinese life. In such a sociocultural context, high achievers are valued and respected for their
excellency whereas poor performers are discriminated or condemned for their incapacity. Feng’s
mother, for example, wants her children to achieve academically because she has been
discriminated against in Chinese society for not obtaining a good education. Under the cultural
pressure, the Chinese, regardless of age, gender, educational background, and socioeconomic
status, are pushed by an invisible hand to pursue achievement so that others will not look down
upon them. The face-saving tactic, a Confucian ethic to avoid embarrassment or discomfort in
public, exerts extra pressure on both parents and children. The Chinese parents are willing to
sacrifice everything for their children’s accomplishments, partly for the well being of their
children, and partly for saving face. Likewise, face-saving is also an important factor in the
Chinese children's striving for academic excellence. As Lun and Yong have revealed in the
interview, they would feel shameful if they failed at school because such a conduct is a betrayal
to their cultural reputation as well as a disgrace to their family honour.

Appreciation and Disapproval of Western Culture

Unanimously, all the parents interviewed have expressed their deep appreciation for the
freedom and openness of Western civilization, especially for its all-round liberal education. The
‘science fair’ story described by Lun's father and the “art exhibition’ story told by Mei's mother
both praise North American education for nurturing children's initiatives, creativity, and
autonomy. The recognition of the strength of Western culture increases with their length of
residency in Canada. As Lun's father stated, their first impression was that Canadian education

was failing their children. He felt that his son learned nothing in school until he observed some
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positive consequences of the new school system. Mei's mother was grateful when she saw her
daughter's drawing exposed with other children's work, an experience that never occurred to her
daughter in China. She deeply appreciates North American education for its nurturance of self-
esteem and peace of mind.

The primary parental criticism of Canadian education focuses on its weak challenge to
children's intellectual growth. The Chinese parents believe that childhood and adolescence is the
'golden age' for acquiring knowledge and developing abilities, as Yong's mother affirms.
Therefore, they expect Canadian schools to provide strict and efficient academic training for
their children. Somewhat disappointed, the parents are actively searching for other strategies,
such as hiring tutors, assigning extra homework, and helping their children get into the gifted
program to accelerate their children’s learning.

The parents have generally expressed disapproval and worries towards Canadian youth
culture. Perceiving certain harmful effects of peer culture, such as smoking, drugs, dating at an
early age, and teenage sex, they insist that parental guidance or guan is necessary to lead their
children towards the right direction. Some gender expectations discussed by the parents are
related to Chinese tradition and contemporary conditions in China. For example, Ling and Xia’s
parents do not allow them to date or experience sex in the period of adolescence. Since the
parents came from big cities in China, where career women are commonplace, the parents of the
three female adolescents expected their daughters to be well educated and financially
independent. The parents disagree with the Western cultural practice of letting children shoulder
many responsibilities and make their own decisions. From a Chinese perspective, parents as

more experienced masters and mentors ought to provide guidance. They believe that their
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children are unlikely to follow Canadian peer culture if they keep Chinese tradition and engage
in schoolwork.

Based on their critical examination and dialectical analysis of both merits and
shortcomings of Chinese and Canadian culture, the parents generally regard integration as a
solution to cultural ambivalence. They want their children to adopt positive aspects of both
cultures so as to live a rich life. The intentions of immigrant Chinese parents are consistent with
the following two propositions: in the process of acculturation, voluntary immigrants prefer what
Ogbu (1974) and Berry (1990) calls ‘integration’ or what Gibson (1987) calls ‘accommodation
without assimilation’.

Identity Struggle

Cultural ambivalence inevitably leads to identity struggle. Although ethnicity largely
defines one's sense of belonging and cultural identity, the interaction between one's home culture
and host mainstream culture can reshape one's identity formation. Anxiety, stress, even
depression may occur because the loss of previous privileges in their home country and the
challenge of new sociocultural reality are jointly adding uncertainty to their future. We can sense
identity struggle of the immigrant Chinese participants from their visible minority ideology.
Their struggle is not about their identity as Chinese but about their identity as a visible minority
group in Canada. Clearly, being a Chinese in China and being a Chinese in Canada have a
different meaning for them. Therefore, how recent independent Chinese immigrants, who are
originally from mainstream society in their home country, renegotiate their cultural identity as a
marginalized group in Canada is a topic worthy for exploration.

The immigrant Chinese parents and children are obviously experiencing different identity

struggles when coping with the challenge of acculturation. Both psychological development and
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sociocultural milieu account for this difference. First, the parents and children are in different
developmental phases, their identity construction is thus evolving differently in light of their
biological and psychological development. Second, the parents and children have different
exposures to two cultures, thus they are likely to be influenced by the sociocultural milieu in
which they are predominantly involved.

All parent participants immigrated to Canada in their midlives, and a Chinese identity had
already been firmly established before they moved to the new country. Their acute consciousness
of being Chinese is deeply embedded in their special bond with China, the land that has nurtured
their childhood and part of their adulthood. From their narratives, we can see that their strong
Chinese identity has shaped how they view the past, cope with the present, and plan for the
future. The more years they lived in China, the more likely are they to hold firm to their cultural
heritage and maintain their Chinese way of life. The tension lived by the parents is not caused by
their cultural identity but on the ways to develop appropriate parenting strategies in order to
balance cultural differences and reduce parent-child conflict.

In contrast, the tension that children confront is their identity struggle during the dual
process of enculturation of Chinese culture and acculturation of Western culture. All the seven
children came to Canada in their childhood years, thus they are more amenable to be influenced
by the new culture. With initial contact, children’s adjustment to mainstream culture may only be
a small and simple shift. As contact continues, especially as children have more exposure to
Canadian mass media and become more involved in peer culture, they may develop more
ambivalent attitudes towards two different cultures. This ambivalence is likely to create identity
struggle and acculturation stress because they have no alternative but to accommodate the

expectations of their parents as well as the demands of Canadian mainstream culture.
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In the process of acculturation, whether immigrant children remain more Chinese or
become more Canadian, or develop bicultural or multiple cultural identities largely depends on
their place of birth, the length of residency in two countries, and more importantly, on their
attitudes towards two cultures. All seven immigrant Chinese children were born in China and
they firmly identify themselves as Chinese. Obviously, their physical features, their childhood
experiences in China, and everyday practice of Chinese culture at home have a significant impact
on the maintenance of their Chinese cultural identity. However, as they enter into adolescence,
their identity formation becomes predominantly influenced by Canadian mass media and peer
culture. We can clearly observe two emerging identity patterns. Lun, Mei, and Yong seem to
appreciate more Chinese culture whereas Bo, Ling, Feng, and Xia appear to feel more
comfortable with the Canadian way of life. An examination of their backgrounds may help us
understand this difference: Bo, Ling, Feng, and Xia came to Canada in their early childhood and
have spent more years in Canada than the other three children.

Since the immigrant children are exposed simultaneously to different perspectives,
attitudes, preferences, and standards between home and school, some of them experience anxiety
and confusion. Ling, for example, has been struggling with ambivalent feelings and trying to
resolve her identity problem by defining herself half Chinese and half White, or 75% Chinese
and 25% White. How to develop a healthy bicultural identity that retains Chinese heritage and
incorporates Western cultural codes is a challenging task that immigrant Chinese children have
to deal with.

The experiences of the immigrant Chinese identity formation suggest that cultural
identity is an ever-changing construction of one's being and becoming. Aware of it or not, their

cultural identity significantly influences their thinking, feeling, attitudes, and performances in
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both obvious and subtle ways. The identity of Chinese immigrants in Canada is emergent,
situational, and dynamically constructed in response to the very challenge of acculturation.
Cultural ambivalence and identity struggle can provoke parent-child conflict and generation gap,
as [ shall examine in details next.

Generation Gap

But now she wants to be a Chinese, it is so fashionable. And I know it is too
late.... I wanted my children to have the best combination: American
circumstances and Chinese character. How could I know these two things do not
mix?

------- Amy Tan, The Joy Luck Club

One of the challenges that Chinese immigrant parents confront is how to help their
children become self-sufficient adults who can function with ease in a bicultural environment. In
the movie The Joy Luck Club (1993), Amy Tan voiced a typical immigrant Chinese parenting
philosophy: they want their children to draw strength from both cultures and to benefit from the
‘best combination’ of Chinese tradition and Western context. Perceiving the increasing influence
of Canadian mainstream culture on their children, the parents frequently caution their children
about the danger of completely assimilating the dominant culture and discarding their original
cultural identity and historical heritage, as Feng and Xia’s parents assert. What they desire for
their children is to learn the best aspects of Western culture and to retain essential aspects of their
Chinese way of life. In other words, the parents want their children to adopt 'Western science' but
adhere to 'Confucian ethics'. However, this ideal is not an easy task. It could become a primary
source of parent-child tension and widen the generation gap because two cultures could not be
easily reconciled.

In the immigrant Chinese families, parent-child tension or generation gap is a reflection
of different acculturation levels between parents and children. Since the parents are previously

imbued with indigenous Chinese cultural values, they tend to predominantly maintain their
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established home cultural identities with only a minor shift towards the mainstream. The
children, however, have more exposure to the new culture and acquire the English language
more rapidly than their parents through schooling and extra-curricular activities, so they are
likely to develop a more sophisticated understanding of the Western context. The parents have a
strong desire to transmit Chinese cultural values and beliefs to the next generation while the
Canadian schools have a mission to inculcate Western cultural norms to the new students. In
such a sociocultural context, the immigrant Chinese children have to negotiate the vast
differences between Chinese tradition they have been receiving at home and the Canadian way of
life they have been learning at school. Frequently, they find themselves stuck between the two
cultures and experience tremendous contradictory feelings. As we have observed from Ling's
family, children's ambivalent feelings may become more and more acute with the widening
parent-child acculturation gap.

The tension between the parents and children also arises from the disagreement between
‘guan’ (parental discipline), and children's growing consciousness of independence. Lun's ‘ping-
pong time’ story illustrates the strain caused by their different preferences with regard to
academics and extracurricular activities as well as learning strategies. Although the parents are
making an effort to integrate Canadian customs into their parenting, such as granting their
children more freedom and encouraging alternative interests, their expectations and mind-sets are
largely shaped by their Chinese cultural values and beliefs. On the contrary, the children,
especially early adolescents or adolescents, are easily influenced by their surrounding peer
environment. As the children become more and more independent, they are gradually changing
from simple followers to critical thinkers, and begin to assume responsibilities for the

consequence of their decisions and choices. Since children's exposure to Canadian culture is
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adding new components to their ongoing identity construction, their thinking and behavior are
likely to clash with what their parents deem to be appropriate. This reality does influence family
harmony and parent-child relationships. The generation gap in Feng's case leads him to avoid
interacting with his father, whereas in Ling's case it results in constant arguing and fighting with
her mother. Growing up in a bicultural context, Ling feels that she has been pushed in opposite
directions by Chinese and Canadian culture. Her internal struggles illustrate the challenge of this
cultural negotiation.

In Feng's family, the tense father-son relationship results from a ‘tough love approach’.
Disappointed by the poor school performances his son displayed in his first few years in Canada,
Feng's father was anxious to boost immediate school achievement and overnight behaviour
change. Even though his directives and criticism were well intended, the outcome positive, Feng
did excel at school, but the father suffered a bitter and painful feeling of his son's rejection. The
case of Feng's family serves as a cautionary example for other Chinese parents. The
implementation of guan should be modulated in order not to create intense parent-child strain.

In Lun, Yong, Mei, Bo, and Xia's family, the accounts of the children largely echo that of
their parents. It appears that the majority of children interviewed endorse the beliefs of their
parents. Two possible reasons may account for the consistency of their shared expectations.
Firstly, all parent participants are highly educated professionals. They have earned their
children's admiration and respect with their outstanding educational and professional qualities.
Secondly, Confucian values of guan and xiao are obviously alive in these immigrant Chinese
families. As other researchers have confirmed (Chao, 1994; Ho, 1994; Lin & Liu, 1990; Stewart

et al., 1998), guan and xiao lead these children towards their parents’ expected paths.
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The children's personality traits and innate dispositions seem to play a significant role in
parent-child interaction. Bo, Yong, Lun, Mei, and Xia are somewhat compliant in nature, thus
they tend to share and endorse the beliefs and expectations of their parents. Accordingly, they
have experienced less anxiety and reported a lower level of stress. Ling and Feng, in contrast,
have displayed strong personality traits. Facing a painful generation gap, both of them have
demonstrated resilience. Ling shows herself an independent thinker by critically examining the
beliefs and practices of her parents and further challenging both Eastern and Western culture.
Feng's strong character enables him to develop a coping strategy to withstand his father's
criticism, all the while excelling in high school.

Given these sociocultural and personal circumstances, how can the parents and children
share common beliefs and expectations beyond the generation gap and different levels of
acculturation? Open communication is recommended as the best means to achieve mutual
understanding. Ling felt that she "needs to fight more" with her mother. Lun's mother claimed
that her son had nothing to write for a paper titled ‘generation gap’ because of frequent parent-
child dialogue. I have observed that, in resolving the parent-child tension and reducing the
generation gap, efforts have been made by both parties to achieve mutual understanding. The
parents are modifying their expectations while the children are trying to understand their parents'
perspectives. Hopefully, their efforts will increase the affordances and reduce the constraints of
expectations, which in turn, will better their lives.

So far, I have examined the cultural context of immigrant Chinese parental expectations
and the tension both the parents and children have lived in the process of acculturation. Next [
will discuss the affordances and constraints of parental expectations upon children's school

achievement in these immigrant Chinese families.
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Affordances
The research literature has generally accredited the outstanding school performance of
immigrant Chinese students to family and cultural support. This study has provided evidence to
this effect. The affordances and advantages of parental expectations outweigh disadvantages. In
these immigrant Chinese families, high parental expectations are not necessarily linked to the
stereotyping of overburdened, anxious, and unhappy children but to a large extent promote goal
orientation, achievement motivation, and study habits.

Goal Orientation

Parental expectations of the Chinese immigrants influence their children’s life goals as
well as their short-term plans. As Ling explains in the interview, future orientation motivates the
Chinese to set life goals and pursue them with persistence. Ling defines herself as more Chinese
because she feels that cultural and parental expectations have been pressing her to always strive
for something. Likewise, in spite of adopting the Western life style, Feng identifies himself as
Chinese because of his strong desire for goal attainment. According to his father, although Feng
rejects him, the Chinese values he inculcated have been built into his son's belief system through
his daily directives. Growing up in the context of their family, community, and culture, these
children have learned what it means to be a Chinese and have gradually adopted a typical
Chinese way of life: setting goals and then striving for them.

It is evident that the immigrant Chinese parents hold two types of expectations for their
children: general expectations and specific expectations. Their general expectations aim to help
their children set life goals to become productive and reliable adults. In attaining these life goals,
the parents regard obtaining a university education as a prerequisite. Their specific expectations

focus on their children’s schooling. For example, all the parents have certain standards for their
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children’s grades. It seems that the parents who participated in this study encourage performance
goal orientation more than learning goal orientation. In educational psychology, the distinction
between a performance goal and a learning goal is important to a good understanding of learning
motivation. As Ablard and Parker (1997) illustrated in their study, the former is viewed as
product oriented, namely obtaining high grades or test scores; the latter is defined as process
oriented, namely immersing oneself in learning tasks.

As we have observed from the findings, performance goals are obviously more
emphasized by the immigrant Chinese parents. Six out of seven families in this study value high
school marks, only Mei’s parents focus more on learning goals. The parents encourage their
children to work hard, to perform their best, and to ultimately do well in tests and exams.
Relatively speaking, they are less concerned whether their children enjoy the learning process.
For example, Lun's parents want him to study alone so he can be more concentrated on learning
tasks, whereas Lun prefers to study with his friends because it makes the learning process more
enjoyable and interesting.

The performance goal orientation of the Chinese immigrants is motivated by two beliefs:
first, they regard academic excellence as vital in earning their cultural reputation; second, with a
belief that high grades will bring a good university education and secure a professional career,
they view school achievement as an important means for their children to succeed in mainstream
society.

While contemporary educational theory tends to give more credence to learning goals
than to performance goals, [ would argue that performance goals and learning goals are equally
important for minority children's schooling not only because the two goals often overlap in

practice, but also because performance goals produce positive outcomes, and good grades can
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enhance minority children’s self-worth and confidence, and further help them develop
competence in coping with mainstream pressure. Both Lun and Bo's family, for example, stress
that their children's academic excellence have eamned respect and friendships from Canadian
peers. The parents are keenly aware that, as visible minority immigrants, they do not have any
thing to take for granted. To a large extent, their career opportunities are based on their
university education, and a good university education can only be obtained through school
achievement. In this sense, parental encouragement upon performance goals in the immigrant
Chinese families is more an affordance than a constraint. However, the parents need to entertain
both performance goals and learning goals so that their children can enjoy the learning process
and feel less pressure and anxiety.

It should be noted that the immigrant Chinese parents largely reinforce the role of effort
and persistence in goal attainment. They believe that children's talent potential can be maximally
developed only through hard work. Since parental expectations are high and achievable, the
children tend to strive for long-term and short-term goals and thus retain a strong commitment to
accomplishment. High parental expectations of the Chinese immigrants have provided lofty goal
orientations that are conducive to their children’s school achievement.

Achievement Motivation

Achievement motivation is a driving force in the pursuit of high standards and
excellence. Motivation entails all aspects of activation and intention, such as energy, direction,
and persistence (Ryan & Deci, 2000). As the findings have demonstrated, the immigrant Chinese
children in this study are highly motivated. This achievement motivation is not just individually
and psychologically driven but a collective function of their family and community involvement.

In other words, achievement motivation of the immigrant Chinese children is a subjective
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experience that has a culturally constructed meaning. The accounts of the participants have
illustrated what motivate the children to achieve and how the parents provide positive conditions
to mobilize their children to perform well.

In educational psychology, motivation is often categorized as intrinsic and extrinsic
(Ryan & Deci, 2000). The former is related to learners’ innate psychological needs and is
accompanied by affective experiences such as enjoyment and pleasure. The latter is usually
regulated by external rewards or pressure. In line with my position with regards to learning goals
and performance goals, I maintain that children need both intrinsic and extrinsic motivation to
become competent and confident learners. Since school education is not a leisure activity and the
curriculum is based largely on what society believes children need to learn, not what children
want to learn, children have to meet certain externally imposed social demands. As the minority
immigrant children, extrinsic motivation is especially important because they have to adjust to
the new cultural norms and to the new school system as well as to accommodate their parents’
standards and expectations. The parents who participated in this study believe that a certain
amount of pressure is necessary in attaining desirable goals. Their expectations for a better life,
their emphasis on effort, and their standards on school grades are a primary source of children's
extrinsic motivation. Since parental expectations convey specific cultural values and beliefs, it
actually serves as an external force. In the process of enculturation, the children may gradually
internalize or share these cultural values and progressively transform them into their self-
expectations and self-motivations. As the findings of this study have revealed, the children
generally respond to high expectations of their parents with enhanced motivation, effort, and
persistence. Once cultural and parental expectations become part of their personal beliefs, the

children become more engaged in learning tasks and are thus likely to experience competence
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and efficacy. In other words, extrinsic motivation can be gradually transformed into intrinsic
motivation.

In order to motivate their children to pursue academic excellence, the parents usually
employ two strategies, or more precisely, two kinds of comparisons. First, they tend to compare
current pleasant life conditions with bitterness of the past, or what Bo and Yong's parents refer as
yi ku si tian. By recalling past harsh life experiences, the parents send a message to their children
that they should treasure the present life and learning environment in Canada because it has been
earned by tremendous parental suffering and sacrifice. Second, the parents tend to compare the
open learning environment in Canada with the competitive academic conditions in China. By
telling stories of student life in China, the parents intend to motivate their children to pursue their
personal best in a free environment because they do not need to bury themselves in exams like
their counterparts in China.

These Chinese parenting strategies are generally successful in boosting their children's
achievement motivation because it helps them develop a sense of duty and guilt. In order to live
up to parental expectations, the children feel obligated to make full use of their time and
resources. Yi ku si tian is particularly successful in Yong's family. By recalling their experiences
in China, the parents effectively communicate their expectations to their son and motive him to
strive for the best. Ling's mother also likes to share her experiences in China and North America
with her daughter, encouraging her to work harder for a better life. However, because the mother
constantly repeats the same stories, Ling gradually becomes resistant to this type of
communication and wonders why she has to be responsible for her mother's unfulfilled goals.
The problem here is not what the parents should communicate but how the parents communicate

with their children.
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The findings demonstrate that the immigrant Chinese children in this study largely share
the expectations of their parents. When the children engage in a learning task not only because
they are told to do it but also because they want to do it, external coercion is fused with intrinsic
motivation and ultimately enhances their school achievement.

Study Habits

Both parents and children speak highly of the importance of parental expectations in
nurturing good study habits. The parents generally feel that their high expectations help their
children maintain commitment to learning since early childhood. An advantage unanimously
recognized by the parents is that study habits can save them time and energy in parenting. Lun,
Yong, Bo, Ling, and Xia’s parents have reflected that, to help children establish good study
habits, the earlier the better. Once their children develop good study habits, the parents do not
need to closely supervise their schoolwork anymore. The accounts of the children echo the
perspectives of their parents. All the seven children interviewed acknowledge the contribution of
parental expectations to the development of good study habits and their strong commitment to
school achievement. They affirm that their upbringing in China and the demanding parenting
they received in their early years explain a lot about their educational accomplishment in
Canada.

At school entry, children may be intrinsically motivated for some learning tasks but feel
less interested in others. However, with increasing social responsibility and pressure, extrinsic
motivators such as obtaining good grades, pleasing their parents, and avoiding public
embarrassment in the case of failure become primary sources of their learning motivation. In the
process of pursuing external rewards, extrinsic motivation can be associated with intrinsic

motivation as children become more interested in and are able to master learning activities. The
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findings of the study have suggested that, as the children develop more mastery learning
experiences, parental expectations and values are likely to be integrated into their self-
expectations. Consequently, learning itself becomes a pleasure. Once good study habits are
established, the children become self-regulated learners. They set goals and pursue them with
effort and persistence. Whenever they are not performing well, the children experience feelings
of guilty because they feel that they have disappointed their parents as well as betrayed their
second nature and self-worth. In this way, good study habits help the immigrant Chinese
children actively engage in learning activities, which ultimately lead to positive school outcomes.
Constraints

The findings have revealed that the immigrant Chinese children largely share
expectations and beliefs of their parents. However, beneath the surface there seethes anxiety and
stress, especially in Ling and Feng's family. In what follows I will discuss two prominent
constraints or limitations of parental expectations that I have observed: parental pressure and
tunnel vision.

Parental Pressure

Of the seven children, Ling is the one who voiced parental pressure and her internal
struggles in dealing with cultural conflict and generation gap. She was raised in Chinese culture
and was used to Chinese thinking and life style. However, as she enters into adolescence and
becomes more independent, and especially becomes more involved in Canadian peer culture,
Ling begins to challenge the traditional Chinese way of life and Confucian classical precepts,
such as future orientation, guan and xiao, striving for personal best, and face-saving tactics.
Although Ling has gradually adopted Western mainstream values, her Chinese identity always

motivates her to strive for excellence. She views school achievement as a means to please her
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parents so as to gain more love, and to reward her parents for their investment and sacrifice. The
clash of values held by her parents and those celebrated by Canadian mainstream society results
in a tense conflict between Ling and her mother. In order to escape parental pressure and control,
Ling is spending more and more time with her close friends. She regards her circle of friends as a
safety zone where she feels free to vent her frustrations, gain comfort, and find possible
solutions. Suffering from inner turmoil, Ling longs for the day when she can become financially
independent in order to decide by herself what she wants to do in her life.

Feng's family is a unique case. Although Feng does not complain about his parents, his
rejection of his father is obviously a coping strategy to escape parental pressure. Feng's father
went through various life hardships and had his first child only in his late forties. Therefore, he
views his son as the one who would succeed and honour the family. Consequently he holds
excessively high expectations. No matter what Feng accomplishes at school, the father is not
completely satisfied. His ‘tough love’ approach has ensured a positive academic outcome at the
expense of a close father-son relationship. Conscious of the love and sacrifices of his parents,
Feng demonstrates his xiao by living up to their expectations. However, his distance towards his
father is a silent protest to the excessive parental pressure. Promisingly, Feng’s father has learned
a lesson from his son and does not intend to apply the same parenting to his daughter.
Furthermore, the father-son relationship is improving since the father begins to change his
parenting strategies, encouraging his son more and criticizing him less.

Theoretically, high expectations bring stress and anxiety. However, a study conducted by
Crystal et al. (1994) has uncovered a paradoxical phenomenon: the students in China perceive
higher parental expectations but report lower stress level than their American counterparts. This

study lends support to their results. The parents interviewed generally hold high expectations.
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Whatever their children achieve, they push them for a yet better performance. However, except
for Ling, the majority of children interviewed do not report extreme parental pressure. I gather it
is largely because the children hold similar beliefs and expectations as their parents. Since the
parents are highly achievers, they have eamned their children's admiration. Under these
circumstances, the children view their parents as role models and tend to follow their instructions
and relatively give less thoughts to alternatives.

High parental expectations can be a source of stress if children do not share these
expectations or prefer a Western life style to traditional Chinese thinking. School achievement of
the immigrant Chinese children thus is likely to be a product of external forces, for instance, a
result of desire to please their parents.

Tunnel Vision

Ling calls the constraints of Chinese thinking and associated parenting as a ‘tunnel
vision’, referring to their narrow-mindness. Her critical remarks reflect her subjective view of
Chinese parenting, based on her interaction with her mother and her observation of the Chinese
community. In order to understand a Chinese mind-set, we need to examine the context of
Chinese perspectives.

The political and socio-economic system adopted by the Chinese government has shaped
the prevalent cultural values of its citizens and thus has framed social homogeneity. Parental
expectations of the Chinese immigrants are largely anchored on a socialist ideology and
Confucian classical tenets. [ had an interesting conversation with a Chinese Canadian friend who
felt that the Mainland Chinese think alike and even their handwriting in English looks similar.
For a long period of time in Mainland China, the government sets a uniform standard for

everyone to pursue. Gao Kao (the National College Entrance Examination) is a good example, as



the parents frequently mentioned in the interviews. In this way, the Chinese are largely
conditioned to think and behave in a similar manner. Once their belief system is established, they
tend to seek information that fits that system. In so doing, they are likely to be blind or not ready
to consider alternatives. Ling sees the control she has experienced from her parents as a
reflection of the Chinese government. The findings of this study have demonstrated how cultural
background and prior life experiences of the Chinese immigrants have coloured their visions and
shaped their expectations, even though they are making effort to adjust to the Western cultural
context. Except for Mei's family, all six other families consider primary education in China as
more academically advanced than that of Canada, and they prefer to raise their children in a
Chinese way. Even though Mei's parents appreciate Western education, they still possess a
Chinese mind-set. For example, Mei's mother was grateful that the American school exhibited
her daughter’s drawing because she thought her daughter's work was "not good". She did not
give a second thought that it was not because her daughter's artwork was poor but because the
evaluation in China did not aim to encourage children's creativity.

All the parents interviewed are in their midlives. They have suffered long-term poverty
and have gone through various political campaigns in China. They came to Canada with a dream
of prosperity, and they are prepared to work harder for a better life. As independent immigrants,
the Chinese parents are usually preoccupied with earning a decent living to support their family.
And accordingly, their primary concern for their children's future falls on economic success. In
this sense, parental expectations of the Chinese immigrants are largely related to their original
North American dream and their situated conditions as visible minority members in Canada.
They want to help their children to survive in mainstream society and achieve future prosperity

to compensate an unfulfilled Chinese dream of many generations. Career aspirations of the
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immigrant Chinese parents are money oriented, which are closely related to the pressure of
survival. Having gone through overall poverty in China and suffered financial strain as new
immigrants, the immediate and central concern of the first generation Chinese immigrants is to
be able to “place food on the table", as Feng stated. The reality has forced them to rate financial
success as their top priority and to view education as the necessary ladder in this pursuit.

With many disadvantages of their visible minority status, such as the fear of racial
discrimination, the absence of financial security, the loss of family and social support networks,
and the struggle with a new language and sociocultural system, the immigrant Chinese parents
have to cope with financial insecurity first. However, it is not because they only see one
objective and ignore others. As a matter of fact, the parents are not able to pursue other
objectives except for financial benefit because they are overwhelmed by the high living cost in
the new country. Therefore, only if they achieve a certain living standard can they broaden their
vision or change their focus. They have gone through a bitter process of relocation and have
learned from those experiences how important is it to be able to make a decent living. Not
surprisingly, economic success becomes the core aspiration of these immigrant Chinese parents.

Perceiving their parents’ struggles and sacrifice in securing a good life in Canada, the
children are performing their best to please their parents by following their suggestions and
fulfilling their expectations. This could explain why parental expectations are likely to be shared
by children and function as a powerful source of children’s school success in these immigrant
Chinese families. However, the danger exists that the children are not doing something in which
they are interested but something that is culturally desirable and theoretically important. With the
increasing cultural interplay, the Chinese parents need to adjust their original static vision and

mind-set to the dynamics and diversity of the Canadian multicultural society. And more



214

importantly, Canadian schools should develop appropriate curriculum and teaching strategies to
adapt to, accommodate, and celebrate this cultural diversity.

In essence, the discussion chapter has attempted to make sense of the finding of the study
from the sociocultural approach. I have addressed the context of parental expectations, the
tension of acculturation, and the affordances and constraints of parental expectations. In the
concluding chapter, I will provide the summary of the study and share the insights obtained in

this research journey.
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CHAPTER SIX: CONCLUSION

In this chapter, I will briefly summarize the immigrant Chinese folk theory developed in
this study and reflect on what I have learned in this research journey. I will also address
educational and research implications of the study, including contributions, limitations, and
recommendations.

Summary of the Study

Generally speaking, all parents want to give what they believe is their best for the best
future of their children. However, what they give and how they give varies from culture to
culture, and family to family. Guided by the sociocultural approach and investigated with a
qualitative inquiry, this study has examined the relationship between parental expectations and
children's school achievement mainly based on the subjective experiences of the seven recent
immigrant families from Mainland China. The narratives of the immigrant Chinese parents and
children have formulated a Chinese folk theory that interprets this relationship through their
cultural beliefs and vivid life stories.

The folk theory voiced by the immigrant Chinese parents and children touches many
aspects of their lives in China and Canada. It reflects their desires for a better life, their
expectations to achieve excellence, their struggles to adjust to a visible minority status, their
determination to survive and prosper in a dominant society, and their yearning for their
motherland. Due to various tensions they have lived in the process of acculturation, coexistence
of contradictory accounts is frequently observed in the findings, such as expectations and
apprehensions, dreams and worries, and determination and hesitation.

Based on their cultural beliefs and life experiences, the parents mainly address their

expectations in five areas: (a) school achievement; (b) career aspirations; (c) integration of two



216

cultures; (d) moral character; and (d) leadership role. The parents communicate their
expectations with their children through parent-child dialogue and parental modeling. All the
children have perceived and made an effort to understand expectations of their parents. While
some child participants entirely accept and endorse the values and beliefs of their parents, follow
their parents' expected paths, and report no parental pressure or a lower level of anxiety, other
child participants voice their anxious thoughts and feelings towards various tensions they have
been experiencing in their daily lives. Both parents and children share their experiences of racial
discrimination, their visible minority ideology, and their dreams of prosperity. The participants
affirm that parental expectations enhance children’s school performances by fostering goal
orientation, mastery learning experiences, internal control beliefs, and study habits.

In general, the Chinese parents expect their children to secure a professional career in the
future, and view education as a ticket to a worthwhile employment and a good life. Their
educational expectations and career aspirations reflect their strong desire of retaining Chinese
tradition as well as their careful consideration of their disadvantaged visible minority status.
Chinese cultural expectations and tension of acculturation are two entwined forces underlying
high parental expectations and children's striving for school achievement in immigrant Chinese
families. Parental expectations of the Chinese immigrants are rooted in Confucian heritage and
are situationally or locally motivated and historically transformed in different ways in response
to the demands of the Canadian sociocultural context.

We have observed that, high educational expectations of the immigrant Chinese parents
are grounded on the basis of their cultural beliefs and life experiences. Historically, academic
excellence is valued and rewarded in Chinese society while a lower education level is often

accompanied by poorer life opportunities. All parent participants are highly educated and have
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intimate experiences about the multiple benefits of education. They not only hold high
educational expectations but also provide passionate support to their children’s school
achievement. They attempt to develop effective parenting strategies to guide their children on
expected paths. The perceived rewards of education have formed and shaped Chinese cultural
expectations as well as individual parental expectations. Future orientation, high respect for
education, and internal locus of control are three intertwined Chinese cultural values underlying
high parental expectations and children's school achievement. Both Chinese parents and children
in this study believe that a good education leads to a good future. They also believe that internal
locus of control, namely one's happiness and success is more dependent on one's efforts than on
external factors, can help them achieve their life goals. Two Confucian values, guan and xiao,
have pervaded family life of the Chinese immigrants. Guan and xiao make parent-child shared
expectations possible and can partially interpret why parental expectations are likely to be
influential and fruitful in these Chinese families.

We have also observed that, when confronting both opportunities and difficulties of
acculturation, the immigrant Chinese parents generally hold positive attitudes towards their home
culture and host culture. They want their children to take the best of Eastern and Western culture
so as to live a successful and meaningful life. Their strong Chinese identity and their
appreciation of Western culture combine to foster realistic parental expectations and effective
parenting strategies.

Acculturation requires a series of adjustments to the new socio-economic status, the new
language, the new values, and new identities. The Chinese immigrants have to undergo social
and psychological transitions to accommodate a new life. In coping with the tensions of

acculturation, such as cultural ambivalence, perceived racial discrimination, identity struggle,
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and generation gap, both the immigrant Chinese parents and children have demonstrated strong
resilience. Although uprooting has changed the direction of their life course, they consider the
difficulty of relocation as more a challenge than as a danger or a risk. Their optimism towards
the future and commitment to success are undiminished by the problems that surround them. On
the one hand, their determination to succeed in the new country is strengthened by problems
surmounted in spite of the many disadvantages they have to face. On the other hand, they are
gradually adjusting to Western mainstream norms in order to reconcile cultural differences and
to reduce cultural conflicts. The accounts and stories of the participants demonstrate that they
hold strong beliefs, and their spirit and determination can be injured but not broken. The findings
have shown that the Chinese children fully or partially understand the significance of the ‘push’
exerted by their culture and parents; and they share the same beliefs about the importance of
educational achievement, career choice, and internal locus of control. Their educational
accomplishment is fuelled by cultural and family influences powerful enough to override the
impact of cultural change, language barriers, and their marginalized minority status.

In coping with their life disadvantages in a White dominant society, these immigrant
Chinese parents want their children to become better and stronger. Their high expectations and
passionate support for their children's school achievement are based on a firm belief: excellence
is the key determinant to a good life and the best deterrent to racial discrimination. So be
excellent. It is positive for them to have this determination; but in reality, this belief does not
guarantee an escape of racism, as the parents in this study discussed.

Ultimately, we have to answer the following question, do expectations work in immigrant
Chinese families? Or in other words, is there a "Pygmalion Effect" in the Chinese family

context? The answer provided by this study is "it depends." Although the majority of the
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participants have voiced a strong positive relationship between parental expectations and
children's school achievement, alternative parenting perspectives and practices do exist in the
immigrant Chinese families. For example, Mei and Xia's parents do not conform to high Chinese
cultural expectations and intend to mediate cultural pressure by holding realistic expectations and
demanding reasonable effort. My reflection is that high parental expectations may produce
positive outcomes but cannot guarantee achievement. Children's school success may be
accredited to high parental expectations but may in some cases have little to do with parental
expectations. This study has provided a convincing account that the relationship between
parental expectations and children’s school achievement is influenced by deeply interrelated
multiple factors, such as (a) sociocultual context, namely if the culture supports educational
accomplishment; (b) the nature of expectations, namely, if the expectations are realistic and meet
children’s developmental needs; (c) the nature of parenting, namely if parents effectively
communicate their expectations with their children and if parents can transfer their expectations
into appropriate parenting practice; and (d) the nature of children, namely children’s personal
circumstances or psychological dispositions such as personality and character.
Insights

This doctoral study lasted for four years. In retrospect, I should say that the long research
journey has helped me understand qualitative inquiry and the role of researcher through first-
hand experience.

First, I have learned the importance of choosing a general approach and a research
paradigm that permits a qualitative investigation. The sociocultural approach and interpretivist
paradigm I adopted have guided every decision I made in this study, including designing the

research, formulating the research questions, collecting data, and interpreting findings. The study
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is based on a belief that ‘reality’ is always situated within a certain sociocultural context and
‘meaning’ itself can only be best understood with respect to its subjectivity, dynamics, and
multiplicity. The findings depict how the participants make sense of their educational
experiences. My discussion reflects how I understand their accounts as a researcher from the
same cultural roots . In this sense, this immigrant Chinese folk theory, and my interpretations as
well, are a value-laden construction of the relationship of parental expectations and children's
school achievement. Given this stance, the folk theory is open-ended and the data could be
interpreted alternatively within different paradigms and theoretical frameworks.

Second, I have learned the importance of carrying out a pilot study for helping ensure a
successful qualitative inquiry. The group project in the course of EDU 7190 proved the
feasibility of the study and brought my research interest into focus. The pre-interview I
conducted with one of my Chinese friends' family tested the interview guidelines, from which I
learned that the age of child participants was vital in obtaining rich information form children.
Before devoting my time and energy to fieldwork, I obtained valuable first-hand experience from
the two practical research exercises. The pilot study helped me establish a solid ground for
refining and adjusting further research decisions.

Third, I have learned the importance of establishing trust and building rapport with
participants. As we can easily observe from the findings, there are notable inconsistencies
between the accounts of Feng and his father. Feng's father discussed extensively about his
parenting problem and his ‘tough love approach’. Feng, however, talked about his school
experiences without mentioning the father-son tension. I view this difference as a reflection of
trust. Feng's father has known me since I came to Canada in 1997 and trusted me as a friend. As

a scholar himself, he understood the nature of the research and regarded the interview process as
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an opportunity to share experiences and gain understanding. Feng, however, obviously viewed
me as an outsider or ‘other’ who would judge his words and deeds, so he acted as a ‘good
participant’ and chose not to wash his dirty linen in public. I feel that establishing a friendship
and a low-profile entry are crucial to earn trust from the participants. In shortening the distance
between the researcher and participants, it is important to tell them "how interested you are in
knowing what they know." (Gladwin, 1989, p.24)

Lastly, I have learned from this study that the relationship between parental expectations
and children's school achievement cannot be explained by a simple, linear model. As we can
easily infer from the findings, common themes and altered views coexist. As qualitative
researchers, we need to be mindful of this complexity and diversity.

Educational Implications

I address the educational implications of the study in the following three areas:

(a) contributions; (b) limitations; and (c) recommendations.
Contributions

By examining the role of parental expectations on children’s school achievement, this
study makes educational experiences of the Chinese immigrants intelligible to the general public
as well as policy makers. It gives voice to recent independent Chinese immigrants, whose
perspectives are rarely heard in Canadian mainstream society. The findings of the study lend
insights to the importance and necessity of anti-racism education. It compels us to rethink how to
empower minority immigrants and to effectively reduce their tension and pressure so as to ensure
Canadian multiculturalism a reality rather than a propaganda. Too often I have heard from
Chinese immigrants, "I am a minority person, so [ have to work harder.” [ wish one day they

would say, "I am equally rewarded because I work as hard as mainstream Canadians."
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According to the sociocultural approach, knowledge is situational, personal, and
modifiable since people from the same cuitural roots may hold similar, different, or contradictory
lay beliefs. Although this folk theory cannot cover every facet of parental expectations and
should not be generalized to other immigrant Chinese families, it exemplifies how parental
expectations function in this specific cultural group. By providing information from the
perspectives of both parents and children, the study helps immigrant Chinese parents and their
children establish mutual understanding so as to lead a harmonious family life in the process of
acculturation and in the pursuit of betterment.

This study has significant educational implications. As educators, we must optimize
opportunities to help students of all backgrounds successfully go through sociocutural and
psychological transitions so as to fulfill their talent potential. This study helps teachers and
school counselors have a deeper understanding of cultural and family factors involved in
schooling for immigrant Chinese children. This understanding will enhance school-home
collaboration and facilitate teacher-parent partnership. This understanding will ultimately benefit
immigrant Chinese students as well as students of other ethnic backgrounds. If the study
compels Canadian schools to foster racially inclusive classrooms and to develop culturally
responsive teaching strategies on the basis of cultural awareness, if it challenges Canadian
schools to provide more efficient academic and social mentoring for non-mainstream children,
then the expectations of this study are fulfilled.

Limitations

It is impossible to design and conduct a study without hindsight because we always learn

from our research process and research participants. The openness and flexibility of qualitative

studies allow us to examine its limitations so as to make constructive recommendations for future

research.
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First, due to time and financial constraints, the sample of the study is small in numbers,
thus the findings are not representative of the immigrant Chinese community in Ottawa, nor
other immigrant Chinese families across Canada. In other words, the findings cannot be
generalized beyond the scope of the study. A positivist researcher may question its general
reliability and transferability, however, the purpose of the study is not to prove something or to
generalize the findings to other families but to deepen our understanding of how parental
expectations actually work in this under-researched cultural community. The study does not
claim that its findings are exhaustive or definitive; rather, it opens a window through which we
come to understand educational experiences of the Chinese immigrants that are shaped by the
interplay of culture, history, power, and identity.

Second, the study does not examine gender expectations in details. In my pilot study, I
had one interview question probing gender expectations. My participants responded that they
only had one child and never imagined that they would hold different expectations towards a
child of different gender. Therefore, I did not include that question in my interviews with the
seven families. However, the pattern on the gender expectations still emerged from the accounts
of the parents. For example, Bo's mother considered that "a talkative girl looks lovely but a
talkative boy looks silly" and thus did not want his son to develop a chatty habit. Feng's father
indicated that he was not as tough on his daughter as he was with his son. I suspect that he might
hold lower academic expectations toward girls. In addition, it appears that parental expectations
of the female adolescents are not as high as those of the male adolescents, but it is also possible
that the pattern emerged is because the three girls are not in the gifted program. Nevertheless,

since | did not intend to investigate gender expectations, I did not extensively discuss this issue.
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Gender expectations remain a worthwhile research topic for further investigation. Furthermore, a
feminism lens would be helpful for exploring gender expectations.

Another limitation of the study is that all parent participants have professional
backgrounds, and all child participants are above-average students and four of them are from
gifted classes. The perspectives of highly educated parents and their highly achieving children
put forward an ‘elitist’ interpretation of the relationship between parental expectations and
children's school achievement. Future research needs to explore how family social class and
economic status are related to parental expectations and children’s schooling, and what can be
uncovered with immigrant Chinese parents from diverse occupational backgrounds, especially
those underachieved immigrant Chinese children who have major difficulties to fulfill their
parents’ expectations.

Fourth, since open-ended interviewing is the primary method of data collection, the ‘good
participant effect’, namely the desire to please the interviewer by the participants may exist in the
study. I observed that this tendency is likely to occur when interviewing children because they
tend to view the researcher as a figure of authority. Nevertheless, since the interviews are open-
ended, the participants can talk freely about their experiences. This strategy helps mediate the
potential performance of ‘a good participant’.

Lastly, the fact that I am a lone researcher during the entire period of this doctoral study
may bring potential research biases. My subjective views have likely played a major part in this
study. Furthermore, the sociocultural approach demands interdisciplinary knowledge, which is a
challenge to my personal training since my academic background is mainly in educational
psychology. To overcome this weakness, I have openly discussed my identity, values, and

experiences in the interpretation of the findings. The suggestions and critique of my advisor,
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committee members, colleagues, and friends are vital in reducing researcher bias. Nevertheless,
I view data interpretation as personal, partial, and open-ended that can be changed and re-
changed with further readings and thinking.

Recommendations

Canada is a new country built by immigrants. In the age of diversity, it has become in
everyone's best interest to understand multicultural populations from the lens of those
populations themselves. Only if we examine a phenomenon in context, can we find out what
makes them tick, why people behave in certain ways, how they perceive reality, and what they
view as valuable, important, and proper. As we have learned from this study, it is impossible to
fully understand parental expectations of the Chinese immigrants without examining their
historical origins and socio-cultural contexts. Therefore, more qualitative studies need to be
conducted from the perspectives of visible minority immigrants to uncover their cultural beliefs
and acculturation struggles, and to avoid an assumed White-mainstream interpretation. In
addition to open-ended interviews, case study and ethnographic study such as participatory
observation will be helpful in developing a more complete picture.

When time, research, and financial resources permit, future research on educational
experiences of Chinese immigrants needs to examine the role of family social class in children’s
schooling, to sample participants from diverse educational and occupational family backgrounds
so as to celebrate multiple realities.

Immigrant Chinese adolescents deserve more research attention. When children enter
adolescence, they have a desire to define their own paths and make their own decisions rather
than to conform to conventional criteria or traditional Chinese customs. In addition to the tension
of transiting from childhood to adolescence, and from adolescence to adulthood, the immigrant
Chinese adolescents are experiencing inner struggles and ambivalent feelings towards the two

radically different cultures they strive to reconcile in their daily lives. Qualitative research is best
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suited to uncover their world so as to develop culturally responsive coping strategies to help
them successfully cross intercultural and intergenerational boundaries and become happy,
healthy, and productive members of our multicultural society.

Many people agree that life is like travelling on a ship. In closing my writing, I wish to

share the following phrase as my personal reflection of this Chinese folk theory:

We cannot control the strength or the direction of the wind, but we can adjust our

sails to meet the challenges in our lives.
--- Author unknown
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Appendix A

IMMIGRATION BY SOURCE AREA AND TOP TEN SOURCE COUNTRIES

IMMIGRATION BY SOURCE AREA

Principal Applicants and Dependants

1998 1999 2000

REGION 4 % t % # %
Africa and the Middle East 32,586 18.71 33,486 17.63 40,779 17.95
Asia and Pacific 84,197 48.34 96,429 50.78 120,491 53.03
South and Central America 14,040 8.06 15,223 8.02 16,939 7.46
United States 4773 2.74 5,528 291 5,809 2.56
Europe and the United Kingdom 38.530 22.12 38,930 20.50 42,875 18.87
Not Stated 36 0.02 315 0.17 316 0.14
Total 174,162 100 189,911 100 227,209 100
IMMIGRATION BY TOP TEN SOURCE COUNTRIES
Principal Applicants and Dependants

1998 1999 2000
COUNTRY 4 % Rank t % Rank % Rank
China, People’s Republic of 19,779 11.36 1 29,110 15.33 1 36,718 16.16 1
India 15,370 8.83 2 17.425 9.18 2 26,064 1147 2
Pakistan 8,091 4.65 4 9,295 4.89 3 14,173 6.24 3
Philippines 8.184 4.70 3 9,170 483 4 10,077 444 4
Korea, Republic of 4,916 2.82 8 7.215 3.80 5 7,630 3.36 5
Sri Lanka 3,328 1.91 14 4,722 2.49 9 5,832 2.57 6
United States of America 4,773 2.74 9 5,528 2.91 7 5,809 2.56 7
Iran 6,775 3.89 7 5,907 3.1 6 5,606 247 8
Yugosiavia 1,172 0.67 40 1,480 0.78 29 4,719 2.08 9
United Kingdom 3.898 2.24 1 4477 2.36 10 4,648 2.05 10
Russia 4.304 2.47 10 3,774 1.99 12 3,521 1.55 13
Taiwan 7.191 4.13 6 5,464 2.88 8 3,511 1.55 14
Hong Kong 8,087 4.64 5 3,663 1.93 13 2,857 1.26 17
Total for Top Ten only 87,470 50.22 98,313 S51.77 121,276 53.38
Total Other Countries 86,692 49.78 91,598 48.23 105,933 46.62
Total 174,162 100 189,911 100 227,209 100

CITIZENSHIP AND IMMIGRATION CANADA - FACTS AND FIGURES 2000: IMMIGRATION OVERVIEW
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Appendix B

SKILLED WORKERS BY TOP TEN SOURCE COUNTRIES
Principal Applicants

1998 1999 2000
COUNTRY # % Rank # % Rank # % Rank
China, People's Republic of 50945 16.54 1 10,069 24.24 1 12,760 24.50 1
india 2070 5.76 3 3444 829 2 5738 11.02 2
Pakistan 2081 579 2 2240 539 3 3961 7.61 3
France 2,059 5.73 4 2,135 5.14 4 2,356 4.52 4
Philippines 1142 318 9 926 223 1 1,714 329 5
Romania 958 2.66 1 1133 273 8 1465  2.81 6
Korea, Republic of 873 243 12 1,225 295 6 1,349 259 7
United Kingdom 1071 298 10 1,210 2.9 7 1,307 251 8
Morocco 7 1.02 22 606 146 16 1,065 204 9
tran 1504 4.43 6 1,290 3.1 5 1,048  2.01 10
Russia 1,192 332 8 1,037 250 10 916 1.76 1
Taiwan 1,592 4.43 7 1,108 267 9 720 1.38 16
Hong Kong 1,657 4.61 5 731 176 13 446  0.86 24
Total for Top Ten only 20,403 56.75 24,891 59.93 32,764 62.91
Total Other Countries 15,549 43.25 16,644 40.07 19,316 37.09
Total 35952 100 41,535 100 52,080 100
Principal Applicants and Dependants

1998 1999 2000
COUNTRY # % Rank * % Rank # % Rank
China, People’s Republic of 11,951 14.71 1 21,258 2299 1 27,410 23.13 1
India 4,120 5.07 4 6904 747 2 12,387 1045 2
Pakistan 5126 6.31 2 5013 542 3 9,916  8.37 3
Korea, Republic of 2715 342 9 3901 422 4 4,347 367 4
Philippines 2612 3.2 10 2,190 237 12 4,001 3.38 5
France 3082 379 8 3230 349 5 3,588  3.03 6
Romania 2,134 263 12 2527 271 9 3,387 286 7
United Kingdom 2256 2.78 1 2526 2713 10 2,786 235 8
Unitec Arab Emirates 1,550 1.91 16 1,429 1.55 16 2,606 " 220 9
Iran 3961 4.87 5 3091 334 6 2,549 215 10
Russia 3,183 392 7 2,748 297 8 2,268 191 11
Taiwan 4398 541 3 2914 315 7 1874 158 16
Hong Kong 3543  4.36 6 1469 159 15 861 073 26
Total for Top Ten only 44,751 55.07 54,113 58.52 72,977 61.59
Total Other Countries 36,504 44.93 38,364 41.48 45,518 38.41
Total 81,258 100 92,477 100 118,495 100

CITIZENSHIP AND IMMIGRATION CANADA - FACTS AND FIGURES 2000: IMMIGRATION OVERVIEW
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Appendix C

Demographic Questionnaire

For Parents
Name: Father Mother
Age: Father Mother
Address:
Telephone # :
Email address:
Education:  Father Mother
Occupation: Father Mother
How long have been in Canada or North America:

Father Mother

How many children:
Children’s age:

For the child
Name:
Age: Male Female
In what grade:

How long have been in Canada or North America:
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Appendix D

Interview Guide

Interview with parents

(Pre-instructions: I have some questions about your expectations for your children’s education. [
won’t judge your answer, please feel free to talk about anything. You can tell stories, give
examples. You don’t need to agree with one another)

1. - What are your expectations for your child’s education?
- How do your expectations relate to your personal beliefs and life experiences in China ?
- How do your expectations relate to your personal beliefs and life experiences in Canada?

2. - Do you talk with your child about your expectations?
- Do you think he or she understands your expectations? Give me an example please.
- Do you use any role model in your communication of expectations to your child? Give

me an example please.

2. - How do you define achievement or success for your child? Are you satisfied with your

child’s school performance?
- As a visible minority in Canada, how important is it for your child to do well in school?

- Have your expectations changed since you came to Canada?

4. - What do you do to help your child meet your expectations?

- Do you think your expectations promote your child’s achievement motivation? (such as
goal orientation, control beliefs, self-efficacy)
Give me three factors you think are important in helping your child to succeed in school.

5. - What are the advantages and disadvantages of Chinese cultural heritage ca your child’s
school achievement?
- What are the advantages and disadvantages of Canadian culture on your child’s school
achievement?
6. - Picture your child when he or she reaches the age of 30, what will he or she have become?
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Interview with children

(Pre-instructions: I have some questions about your parents’ expectations' and your school
achievement. Please feel free to talk about anything. I won’t judge the answer and I will be the
only one to hear what you say).

1 - Do you know what your parents want for your school education? If so, please make a
check on this sheet (see Appendix C).

3. - How do you come to know your parents’ expectations?
- Do you think your parents’ expectations are too high, too low or just Ok? Do you feel
any pressure from your parents?

4. - Are your self-expectations similar to or different from those of your parents?
- If you accept your parents’ expectations, how do you meet them?
- If you do not agree with your parents’ expectations, explain the reasons why you do not

agree.

5. - Effort and luck, which one is more important in your study?
- Please list three important factors that you think can help you to succeed.

6. - How do you identify yourself in Canada? More Chinese or more Canadian?

- How do you feel as a minority student in Canada, How important is it for you to do well at
school?

- What are your likes and dislikes about Chinese culture?
- What are your likes and dislikes about Canadian culture?
7. - How much free time do you have each week? What do you do for fun?

8. - Who are the significant people in your life?
- Do you talk more with your parents or with your friends?

9. - Please name your three good friends at school.
10. - If you have a wizard who could grant you a wish, what would you wish for ?

11. - How do you see yourself around the age of 30?

' For Chinese pre-adolescents, the Chinese word ‘expectation’ is well understood.
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Appendix E

Children’ scale: Perceptions of their parental expectations

To be the best student in school

(1). Not important to my parents. (2). Important to them. (3). Very important to them.

To getall A’s in exams

(1). Not important to my parents. (2). Important to them. (3). Very important to them.

To have a good relationship with teachers and students

(1). Not important to my parents. (2). Important to them. (3). Very important to them.

Going to a good university after high school
(1). Not important to my parents. (2). Important to them. (3). Very important to them.

Choosing a good specialty to find a good job
(1). Not important to my parents. (2). Important to them. (3). Very important to them.

Pursuing a graduate degree
(1). Not important to my parents. (2). Important to them. (3). Very important to them.
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Appendix F
Consent Form For Parents

Principal Investigator: Telephone No.:

Affiliation:

The present study, “Immigrant Chinese Parental Expectations: A Folk Theory About
Children’s School Achievement”, carried out by Jun Li and supervised by Dr. Raymond
LeBlanc, is a research study for a Ph.D. dissertation. The purpose of the study is to get a better
understanding of the relationship between immigrant Chinese parental expectations and
children’s school achievement.

If I agree to participate, my participation will consist essentially of attending interview sessions
that have been scheduled for approximately 60-90 minutes. One of my children, will also attend
a 30 minute interview session. I understand that the contents will be used only for the purpose of
satisfying the requirements of the research project for the Ph.D dissertation, and that my
confidentiality will be respected.

I understand that since this activity deals with very personal information, it may induce
emotional reactions that may, at times, be negative. I have received assurance from the
researcher that every effort will be made to minimize this occurrence, and that the information I
will share will remain strictly confidential and my name will remain anonymous.

I am free to withdraw from the project at any time, before or during an interview. Or I can refuse
to participate and refuse to answer questions without penalty.

Any information requests or complaints about ethical conduct of the project may be addressed to
the secretariat of the Ethics Committee (562-5800, ext.4057). There are two copies of the
consent form, one of which I may keep.

Participant’s signature: Date:
Researcher’s signature Date
Dissertation director Date

Optional: 1 wish to receive a summary of the findings of this study in the future at the following
address:
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Appendix G

Consent Form For Children

Principal Investigator: Telephone No.:

Affiliation:

The present study, “Immigrant Chinese Parental Expectations: A Folk Theory About
Children’s School Achievement”, carried out by Jun Li and guided by Dr. Raymond LeBlanc, is
a research study for a Ph.D. thesis. The purpose of the study is to understand the relationship
between my parents’ expectations and my school education.

If I agree to participate, I will attend a 30 minute interview session.
I understand that I am free to talk about anything in the interview. I have the right to quit from
the interview and refuse to answer questions. Jun Li will not tell my answers to my parents and

she will not use my real name in her thesis.

If I have any complaints, I can call the secretariat of the Ethics Committee (562-5800, ext.4057).
There are two copies of the consent form, one of which I may keep.

Participant’s signature: Date:

Researcher’s signature Date

Dissertation director Date






