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INTRODUCTION 

In a paper discussing the more useful books and 

articles dealing with the history of Canadian education, 

Alan H. Child concluded, 

Probably the most significant issue concerning 
the philosophy of education in the twentieth cen­
tury has been the struggle for and against 'pro-
gressivism'. Aside from the work of Patterson, 
very little has been done to investigate this in­
triguing topic.1 

2 
The research of Robert Steven Patterson, to which 

Child alluded, was confined largely to the progressive edu­

cation movement as seen in Alberta between 1925 and 1940. 

Patterson defined progressive education in the course of 

his study and allied it clearly with the earlier New Educa­

tion movement. As he wrote, progressive education 

1 Alan H. Child, "The History of Canadian Education: 
A Bibliographical Note", in Histoire Sociale - Social History, 
Number 8, November, 1971, p. 117. 

2 Robert Steven Patterson, The Establishment of Pro­
gressive Education in Alberta, unp ublished Doctoral thesis, 
Michigan State University, 1968, vi-189 p. 
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[ . . . ] w i l l be used synonymously with New Educa­
t i o n , a c t i v i t y curriculum and e n t e r p r i s e . I t 
w i l l not be employed in the common usage form to 
denote improved or advanced condi t ions . As used, 
i t w i l l mean the revol t against the t r a d i t i o n a l 
techniques of formal d r i l l and memorization. I t 
w i l l mean the emphasis upon new classroom proce­
dures and new curriculum organizat ion pa t t e rns 
based upon the considerat ions of; learning as an 
act ive or involved process , the school as an in­
tegra l p a r t of the democratic socia l order , the 
individual and d i s t i n c t i n t e r e s t s of each ch i ld , 
and the int imate r e l a t ionsh ip between schooling 
and l i f e . 3 

As a l a t e r work by Pat terson ind ica ted , the New 

Education movement, involving la rge ly a more chi ld-cent red 

curriculum and coming to Canada "through the influence of 

Americans such as psychologist G. Stanley Hall and ph i lo s ­

opher John Dewey, [ . . . ] had i t s roots in the works of such 

Europeans as John Pesta lozzi and Friedrich Froebe l" . 4 One 

of i t s most i n f l u e n t i a l Canadian promoters was Toronto 

Public School Inspector (1874-1913) James L. Hughes, who 

championed the Froebelian Kindergarten. 

A biography of Hughes' thought and educational prac­

t i c e as seen in the Toronto Public Schools was undertaken by 

3 I b i d . , p . 2 5 - 2 6 . 

4 Robert S. Pa t t e r son , e t a l . , Ed. , P ro f i l e s of 
Canadian Educators, Toronto, Heath, 1974, p . 188. 

5 I b i d . , p . 189. 
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B. N. Carter in 1966. Unfortunately, however, no research 

has been done in Canada of the intervening period between 

the nineteenth century New Educators and the progressive 

educators of the 1930's. 

John Harold Putman was Inspector of the Ottawa Public 

Schools between 1911 and 1938. Coming from a rural, Pro­

testant Ontario background, he typified in his early life 

and teaching career the cultural heritage of many Ontario 

public school teachers of his day. In his advancement up 

Ontario's "ladder of learning" he followed the academic route 

of many impecunious young men of his time. Putman, however, 

had unusual ability and not only progressed to the highest 

levels in scholastic and professional training but became 

an ardent champion of New Education ideas and curricular 

practices. These he implemented in the Ottawa Public Schools 

in the first twelve years of his inspectorate. During this 

period, as well, he was exposed to a number of American pro­

gressive ideas, particularly those of G. Stanley Hall and 

John Dewey. Thus, by studying the curricular and adminis­

trative practices of the Ottawa Public Schools between 1911 

and 1923, as well as the writings of John Harold Putman both 

6 B. N. Carter, James L. Hughes and the Gospel of 
Education, A Study of the Work and Thought of a Nineteenth 
Century Canadian Educator, unpublished Doctoral thesis, 
University of Toronto, 1966, xv-513 p. 
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be fo re and a f t e r t h i s p e r i o d , t h i s t h e s i s uncovers the r o o t s 

of the l a t e r p r o g r e s s i v e educa t ion movement of the 1 9 3 0 ' s . 

I t i s l i m i t e d t o the f i r s t twelve yea r s of Putman's i n s p e c ­

t o r a t e because by 1923 h i s major c u r r i c u l a r reforms had been 

accompl ished , and in 1924 he l e f t On ta r io for a yea r t o con­

duct a survey of B r i t i s h Columbia 's e d u c a t i o n a l sys tem, thus 

p r o v i d i n g a break in h i s Ottawa c a r e e r . The Putman-Weir 
7 

Report which r e s u l t e d from t h i s su rvey , as w e l l as the i n ­
t e r m e d i a t e s c h o o l s , which Putman i n s t i t u t e d in 1923 in the 

o 

Ottawa Public Schools, should be subjects of further studies. 

Three specific questions guiding this research can be 

expressed as follows: 
1. In what ways did the early life and career of 
John Harold Putman affect his later ideas and 
practices with the Ottawa Public Schools? 

2. What cultural influences were revealed in Putman's 
progressive ideas and administrative practices as 
inspector of the Ottawa Public Schools in the 1911 
to 1923 period? 

3. How were these progressive educational reforms 
effected in the Ottawa schools and how were they 
made acceptable to the public? 

The thesis is divided into three parts in order to 

examine these questions more fully. Following the methodology 

7 J. H. Putman and G. M. Weir, Survey of the School 
System, Victoria, Banfield, 1925, xi-556 p. 

8 See brief thesis on Ottawa's intermediate schools: 
McGregor Easson, The Intermediate School In Ottawa, unpub­
lished Doctoral thesis, University of Toronto, 1934, 123 p. 
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q 
suggested by Bernard Bailyn and its expression in the work 

of Lawrence A. Cremin, the social and cultural roots of 

Putman1s thought are discussed in "Part One, Preparation". 

In "Part Two, New Education In A Progressive Curriculum", 

the specific curricular reforms related to the New Education 

movement which Putman introduced into the Ottawa Public 

Schools between 1911 and 1923 are investigated. Finally, 

Putman's administrative practices, particularly as related 

to his teaching staff, the pupils and his over-all manage­

ment are discussed in "Part Three, An Efficient Adminis­

trator". 

The primary sources utilized were Putman's published 

writings and unpublished letters found in the Public Archives 

of "Ontario; government documents, particularly Minutes of 

the Ottawa Public School Board, Reports of the Minister of 

Education of Ontario, circulars and pamphlets; unpublished 

material filed in the Ontario Archives; and, interviews with 

Putman's children and professional colleagues. The Ottawa 

newspapers between the years of 1907 and 1923 were examined 

for local educational and social perspective, and educational 

periodicals, such as the Proceedings of the Ontario 

9 Bernard Bailyn, Education in the Forming of Ameri­
can Society, New York, Random House, 1960, p. 5-10. 

10 Lawrence A. Cremin, The Transformation of the 
School, Progressivism in American Education, 1876-1957, New 
York, Random House, 1961, xi-353 p. 
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Educational Association and the Dominion (Canadian) Educa­

tional Association provided provincial and Dominion foils 

to Putman's educational reforms. 

Throughout, the study attempted to relate Putman's 

New Education innovations to general cultural and social 

trends in North American society at this time. Thus, the 

thesis is not just a biography of John Harold Putman, nor 

an account of the curricular and administrative reforms in 

the Ottawa Public Schools between 1911 and 1923. It is, 

as well, an exploration of the philosophical and social 

roots of the New Education and later progressive education 

movements, as seen in their first system-wide expression 

in the public schools of Ottawa. In this transitional era 

between its nineteenth century Toronto Kindergarten begin­

nings and its full expression in the progressive education 

movement of the 19 30's, the Canadian New Education movement 

was examined for its underlying values and goals as seen in 

the Ottawa Public Schools. Thus, both historical and 

philosophical methodologies were employed to uncover the 

facts and then discuss their significance. 



PART 1: PREPARATION 



CHAPTER I 

NEW EDUCATION 

Ontario education presented a paradox at the close 

of the nineteenth century. In practice, under the Ross 

regime, it was exam-bound and traditionalist. In spirit, 

it was imbued with the enthusiasm of the New Education 

movement. Kindergartens were well established in Toronto 

and Ottawa. Plans were afoot, under the aegis of the 

Macdonald Fund, to set up manual training centres, con­

solidate rural schools, teach girls household science, and 

begin school gardens and nature study programmes. Special 

teacher-training courses were to aid in the establishment 

of the new courses. 

John Harold Putman was in the vanguard of these 

reform measures, and by his writing and leadership helped 

to put them into effect. This chapter will explore, there­

fore, the concept and roots of New Education in Ontario. 

1. Introduction into Ontario Schools. 

During the 1870's the Toronto Public Schools en­

tered what E. A. Hardy termed their "Renaissance". Under 

1 E. A. Hardy and Honora M. Cochrane, Centennial 
Story, The Board of Education For the City of Toronto, 
1850-1950, Toronto, Nelson, 1950, p. 197. 
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the dynamic leadership of James L. Hughes, who now had at 

his disposal an increasing number of Normal-trained teachers, 

the ideas and influence of Friedrich Froebel were introduced 

to Canadian education for the first time. Hardy described 

this new child-centred emphasis in the curriculum as follows: 

No longer was a child's mind to be thought of as 
an empty receptacle for the passive reception of 
a lot of facts. Instead, the child's many-sided 
yet unified personality was to be developed, and 
the development was to be - in the early years 
especially - through the activity and curiosity 
which were natural to the child. These qualities, 
formerly suppressed, were now seen to be endow­
ments, which the wise teacher would use to develop 
the higher powers - not only memory and reasoning, 
but creativeness and a self-expression which was, 
in its finest revelation, an expression of the 
Divine.^ 

In 1883 these ideas were embodied in the kinder­

garten classes which Hughes set up in the Toronto Public 
3 

Schools. Three years later, the Ottawa Normal School 

opened a kindergarten training course under Miss Elizabeth 
A 

Bolton. Then, in 1889, under Dr. J. C. Glashan's 

2 Ibid. 

3 Ibid., p. 198. 

4 Barbara E. Corbett, The Public School Kindergarten 
in Ontario 1883 to 1967; A Study of the Froebelian Origins, 
History and Educational Theory and Practice of the Kinder­
garten in Ontario, unpublished Doctoral thesis, University 
of Toronto, 196 8, p. 104; and see, "Anniversary of the Kin­
dergarten", in The Evening Journal, Ottawa, June 19, 1907, 
p. 8; and, "Interesting Talk by Miss Bolton", in Ibid., 
January 19, 190 7, p. 6. 
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inspectorship, the Ottawa Public School Board opened its 

first kindergarten class. Although the enrolment was 

never high, by 1910 there were nineteen kindergarten classes 

in Ottawa's schools. As Barbara Corbett described the at­

mosphere , 

There was a great deal of enthusiasm surrounding 
the kindergarten during the first two decades of 
its history in Ontario. In part, it was the en­
thusiasm of educators caught up in the New Educa­
tion Movement.? 

But this New Education movement was not unique to 

North America. Robert Skidelsky correctly placed it at the 

beginning of an educational trend which was to end in the 

progressive education movement of the 1930's throughout the 

western industrial world. He wrote, 

About eighty years ago there arose in England and 
on the Continent an impulse in education to which 
the name The New School Movement was generally 
given. A second wave of New Schools followed the 
First World War; a third wave in the 1930's. They 
all stood for something vaguely described as the 
New Education.8 

Many of the central ideas of these English progressive 

schools were echoed in Canadian educational ideas for the 

5 Corbett, Op. Cit., p. 107. 

6 Ibid., p. 110. 

7 Ibid., p. 112. 

8 Robert Skidelsky, English Progressive Schools, 
Harmondsworth, England, Penguin, 1969, p. IT! 



NEW EDUCATION 5 

next eighty years. In Skidelsky's description of the "first 

wave" schools, contemporaneous to Hughes' inspectorate in 

Toronto, were many characteristics of the later progressive 

education movement. They included thrusts toward more 

practical lessons in tune with the pupils' own interests, 

more emphasis on everyday experiences in nature and with 

manual activities rather than with books and examinations, 

and, finally, more concern for the school as a community 
9 

centre from which important lessons could be learned. 

In Canada, these ideas were pioneered in the 

Macdonald Plan for rural schools. Its roots were to be 

found in the American manual training movement beginning 

in 1876, and in Dean Liberty Hyde Bailey's country life 

and nature study movement emanating from Cornell University 

in the 1890's. There were four parts to the plan. The 

first three, James W. Robertson, its organizer, categorized 

under nature study. They included the consolidation of 

rural schools to create one central school in which manual 

training, school gardening and nature studies would be added 

to the curriculum, and the use of these central schools for 

9 Ibid., p. 22. 

10 Lawrence A. Cremin, The Transformation of The 
School, Progressivism in American Education, 1876-1957, New 
York, Random House, 1961, p. 24-25. 

11 Ibid., p. 75-77. 
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evening continuation classes. The fourth part of the plan 

outlined a special course of instruction and training for 

teachers of rural schools, especially emphasizing courses in 

13 nature study and household science. The aim of the plan 

was not only rural regeneration but the establishment of 

ideal models for good living: 

All to the end that the pupils might know the rela­
tion of those things to health and comfort, and 
might observe those methods and practices which 
make for good-living in simple, clean, well-kept 
and beautiful homes in the country.14 

But the method of schooling had to be totally different. As 

with the new kindergarten method, it had to begin with the 

child's experience: 

Education is not obtained from books, except in a 
small measure; it is a series of experiences. [...] 
leading out to ability; ever increasing ability; 
ability to see, to understand, and then to do. 
Ability to see and ability to do - these two halves, 
seeing and doing, make education.15 

12 Public Archives of Ontario (henceforth, P.A.O.), 
R.G.3, Ross Papers, James W. Robertson, Memorandum of a Plan 
Proposed for the Improvement of Education at Rural Schools; 
and for the Establishment of Courses of Instruction and 
Training in Domestic Economy or Household Science at the 
Ontario Agricultural College, dated Ottawa, January 6, T90 2, 
p~! 1-5 . 

13 Ibid., p. 6-9. 

14 Ibid., p. 9. 

15 P.A.O., R.G.3, Number 29, 1904, The Macdonald 
Funds for Manual Training and the Improvement of Rural 
Schools , Evidence of James W. Robertson before the Select 
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Education had to train the child, then, in the scientific 

method. As Robertson expressed it in 1904, "I think the 

schools should concern themselves with helping the child to 

think clearly, to investigate carefully, to understand fully, 

and to manage economically". From the foregoing, one could 

1 7 also deduce the idealistic thrust of Robertson and his New 

Education confreres. They would have agreed with him en­

tirely on his definition of the "Meaning of Education": 

Let the boy be trained by the processes of his 
schooling to think clearly towards a definite end, 
believed by himself to be useful and beautiful. 
Let him be trained into expression of his thought, 
not only in words, but in deeds, and in things. 
These will help to form and bring out habits of 
carefulness and of accuracy - that fine passion for 
truth - and of self-reliance. These lead a man to 
seek mastery, not for selfishness, but for the 
service of his fellows and of truth. *-

By 1910, as a result of his work with the Macdonald Fund, 

Dr. James W. Robertson was hailed as "one of the leaders of 

the world's thought today". With, perhaps, a somewhat 

overblown report of Robertson's speech at the Royal Show in 

16 Ibid., p. 7. 

17 "Dr. Robertson: Idealist", lead editorial in The 
Citizen, Ottawa, August 23, 1913, p. 14. 

18 P.A.O., R.G.3, Number 29, 1904, Evidence of 
James W. Robertson, 1903, p. 7. 

19 "Great Pioneer in Education", in The Citizen, 
Ottawa, July 15, 1910, p. 9. 
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Britain, The Citizen described his work as 

[...] this new education which is making Canadian 
schools the model for the world. The ideas, enriched 
and so co-ordinated in Dr. Robertson's philosophic 
factory, translated into action by Sir William 
Macdonald's insight and generosity, were from many 
sources, many from Sir Horace Plunkett, with whom 
Dr. Robertson has this month been holding fruitful 
counsel.20 

Thus, by the beginning of the twentieth century the 

ideas of the New Education movement were implemented in 

Canadian education., They were to be seen particularly in 

the kindergarten, manual training and nature study programmes. 

But they were the foundations, as well, of the campaigns for 

adult evening technical and literary classes, for the ex­

pansion of the domestic science, art, music, handwork and 

eurhythmies programmes, and for the movement to abolish 

final written examinations, all campaigns in which John 

Harold Putman was to take an active part. As noted in 

Profiles of Canadian Educators, "By the mid-Thirties the 

new [education] movement was to flower into progressive 

education which, despite certain excesses and weaknesses, 

21 has had a l a s t i n g effect on Canadian education". 

20 Ibid. 

21 Robert S. Patterson, et al., Ed., Profiles of 
Canadian Educators, Toronto, Heath, 1974, p. 189. 
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2. New Education in the Ottawa Public Schools. 

In order to facilitate the introduction of the 

Macdonald Plan into Ontario schools, the Department of Edu­

cation, in 1899, introduced manual training as an optional 

22 subject in both public and high schools of the province. 

Two years earlier it had empowered boards of education to 

23 establish domestic science in the public schools. But 

it was Macdonald's three-year grant of money which enabled 

the Ottawa Public Schools to establish one of three manual 

training centres in the province in 1900, and the lack of 

which delayed the opening of domestic science classes until 

Putman took charge in 1911. The classes were supervised by 

Mr. Caleb Medcalf, who was brought to Canada in 1901 from 

England along with Albert H. Leake, Director of Manual 

Training Schools for Ontario under the Macdonald Fund, as 

25 well. According to Robertson, whose educational vision 

22 Stuart W. Semple, John Seath's Concept of Voca­
tional Education in the School Systems of Ontario, 1884-1911, 
unpublished Master's thesis, University of Toronto, 1964, 
p. 174. 

23 Ibid., p. 175. 

24 Ontario Department of Education, Report of the 
Minister of Education (Ontario) for the Year 1900 With the 
Statistics of 1899, Toronto, Cameron, 1901, p. 241. 

25 Robert S. Holmes, "Manual Training", in Chief 
Inspector's Annual Report, Ottawa, Ottawa Public School 
Board, 1938, p. 30. 
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was always national rather than provincial in scope, Ottawa 

was originally to be the only centre: 

The first plan was to start one good centre in con­
nection with the public elementary schools in Ottawa 
in order to give an object lesson here, as being the 
capital of the Dominion, where many influential 
public men come and would be able to see it.26 

As with Johann Heinrich Pestalozzi, whose influence was also 

27 
strong in the Ottawa Kindergartens at this time, Robertson's 

theory was that object lessons should be provided as examples 

to spearhead reform in society. He began the manual training 

classes in urban centres because here there would be more 

chance "to educate the public. [...] to observe the better 

sort of school; to recognize its merits by investigation; to 

2 8 understand its use and bearings". 

Robertson's emphasis, as has been noted already, was 

humanistic and based on Aristotle's faculty psychology. His 

definition of manual training, as distinct from technical 

education, made this clear: 

26 P.A.O., R.G.3, Number 29, 1904, Evidence of James 
W. Robertson, 1903, p. 19. 

27 "Interesting Talk by Miss Bolton", in The Evening 
Journal, Ottawa, January 19, 1907, p. 6. 

28 P.A.O., R.G.3, Number 29, 1904, Evidence of James 
W. Robertson, 1903, p. 20. 
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We train the boy for the sake of ability in the 
boy. Manual training is the training of the facul­
ties. It is not industrial education; it is the 
general culture of the powers of the body and of 
the mind through the activities of the body, which 
is an essential part of education. 

This cultural attitude to the manual training classes in the 

elementary schools was to prevail under Leake's direction 

for the next twenty years in Ontario, and under Medcalf's 

supervision, for the next forty years in the Ottawa Public 

30 Schools. Its moral thrust, stemming from its idealistic 

foundations, was highlighted in an article written as late 

as 1939 by another Ottawa manual training teacher of English 

31 origin, Robert S. Holmes. He wrote, 

29 Ibid. 

30 Photographs taken January 23, 1974, in the 
writer's possession of artifacts made in the manual training 
class at Glashan Public School in 1938, Ottawa, by Jim 
Strutt; objects include tin biscuit cutters, wooden book 
rack and table, wooden table with spiral legs, hammered 
copper bowl with incised edge; and see, "Present For Doctor", 
in The Morning Citizen, Ottawa, December 21, 1907, p. 15, 
in which Dr. Glashan was described as the recipient of a 
very handsome hammered copper electric lamp made by the 
senior manual training class, and Ottawa was cited as having 
the only copper work classes in Canada. 

31 Robert S. Holmes was Jim Strutt's teacher at 
Glashan in 1938, interviews with Jim Strutt, December 23, 
1973 and with Robert Holmes November 9, 1973. 
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Nothing stimulates the intellect more than the 
use of tools and many of the finest attributes of 
character are developed by a good training in the 
handling of tools. The boy responds to the disci­
pline which makes him carry a chisel about in a 
safe way - he realizes a sense of social respons­
ibility. 32 

The Ottawa teachers, also, pioneered departmental 

control of manual training teachers' qualifications. In 

1902, twelve of them taking the Macdonald Manual Training 

Schools' course wrote a letter to Richard Harcourt, the 

Minister of Education, urging him to set up a six months' 

course as a permanent legal qualification for teaching 

manual training in the province and to withhold grants from 

33 non-certified teachers of manual training. Their request 

was answered in a departmental circular issued two years 

later, which stated that only graduates of the Macdonald 

Institute, Guelph, were to be certified by the Department of 

Education and only schools employing these teachers would 

34 receive grants. By 1904, six Ottawa Public Schools were 

offering manual training classes and the Ottawa Normal and 

32 Robert S. Holmes, "Manual Training Develops Mind, 
Character and Hands And for Good Use of Leisure", in The 
Citizen, Ottawa, August 14, 1939, p. 14. 

33 P.A.O., R.G.2, P-2, Box 37, XX, Item 4, "Manual 
Training - Macdonald Manual Training Schools, Ottawa", letter 
to Harcourt from F. A. Jones et al. , dated Ottawa, July 17, 
1902, p. 2 and 3. 

34 Ibid., Item 31, Circular 59 re Certificates in 
Manual Training, issued March, 1904. 
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Model Schools were offering both manual training and domestic 

35 science courses. The Department gave grants to some of 

the Ottawa schools in 1903, indicating that some of the 

twelve teachers pursuing the Macdonald course must have be­

come qualified. 

In 1905 and 1906, Albert Leake, now Superintendent 

of Manual Training for the schools of Ontario, came to 

Ottawa and gave addresses which pointed to the future direc­

tion of Ottawa's New Education movement. He outlined the 

industrial development of leading nations, such as Germany, 

the United States and Japan, and asserted that in their 

37 schools art and industry were inseparably connected. He 

reiterated the American ideal of the cultured mind in com­

bination with the trained hand. Since nine-tenths of public 

school pupils would have to earn their living by working at 

a trade, a technical school with a commercial and manufacturing 

35 Ibid., Item 19, unsigned List of Schools having 
Domestic Science and Manual Training Classes, 1904 (pencil). 

36 Ibid., Item 9, copy of letter from the Deputy 
Minister to Thomas McJanet, dated Toronto, February 12, 1904. 

37 "Technical Education", in The Evening Journal, 
Ottawa, May 17, 1905, p. 9; and see, P.A.O., Government 
Documents Education, Circular No. 7, July, 1909, Elementary 
Industrial Arts in Public and Separate Schools of Villages 
and Towns, Explanatory and Descriptive Circular, Toronto, 
Cameron, 1909, 32 p. , includes pictures of paper and card­
board modelling, clay modelling, bent metal work, work in 
thin sheet copper and brass, and variety of items in woodwork, 
including Froebelian geometrical shapes (gifts), p. 6 and 
21-28. 
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focus would be of great benefit to the city of Ottawa. This 

"Mechanical Arts High School" would do four things: offer a 

three-year course for boys and girls followed by a two-year 

continuation course for those who completed it in specific 

trades or occupations toward which they were inclined; com­

bine in proper proportions literary and academic training 

with the practical work; and establish a system of practical 

evening classes for those actually engaged in artistic and 

industrial trades. The following year, in an illustrated 

lecture at the Ottawa Normal School, Leake warmly approved 

of the manual training work done in Ottawa but regretted 

the lack of provision in domestic and household science 

38 classes for the public school girls. For the next five 

years the Ottawa Public School Board passed numerous 

38 "Manual Training Classes Well Described", in The 
Ottawa Evening Journal, Ottawa, March 14, 1906, p. 5. 
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resolutions to set up this central school and to offer the 

girls domestic science, but it took Putman's aggressive 

leadership in 1911 (and the possibility of extra grants under 

Dr. Seath's Industrial Education Act of 1911) to establish A 

School for Higher English and Applied Arts and begin domestic 

science classes for girls. As will be seen, despite strong 

objections from some Board members, Putman insisted on hiring 

an Art Supervisor immediately to implement Leake's idea of 

the importance of art and industrial design. 

The idea of evening technical classes was put into 

effect by the newly-opened Carnegie Public Library in Ottawa. 

Under the prodding of Putman, who was serving on the Library 

39 "Special Committee Report to take into Considera­
tion the Advisability of Erecting and Establishing a Centre 
or two Centres for Manual Training, Domestic Science and 
Commercial Classes", dated January 10, 1907, in Ottawa, 
Ottawa Public School Board, Minutes of the Proceedings of 
the City of Ottawa Public ScKool Board For the Year 19077 
Also Financial Statement of the Board For the~Year 1906, 
Ottawa, Paynter & Tubman, 1908, p. 21 and p. 181; and see, 
"New School Is Proposed", in The Evening Journal, Ottawa, 
January 11, 190 7, p. 6; 

"Report of Special Committee appointed to take into 
Consideration the advisability of erecting and establishing 
a centre or two centres for Manual Training, Domestic 
Science and Commercial Classes", dated August 27, 1908, in 
Ottawa, Ottawa Public School Board, Minutes of the Proceedings 
of the Ottawa Public School Board For~the Year 1908 and Finan3 

cial Statement of the Board For the Year 1907, Ottawa, The 
Ottawa Printing Co., 1909, p. 158; and see resolution of 
Ottawa Teachers' Association to this effect in Ibid., p. Ill 
and described in "Local Teachers Express Opinion", in The 
Evening Journal, Ottawa, May 9, 1908, p. 11. The resolution 
was proposed by J. H. Putman; see, "The Teachers' Convention", 
in The Morning Citizen, Ottawa, May 9, 1908, p. 9. 
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40 
Board, technical evening classes were opened in 1906. 

Albert Leake gave direction also in solving the 

problem of an inadequate supply of manual training teachers 

and the inability of the Board to retain them. The prac­

tice of up-grading classes of teachers for salary purposes 

when there was a shortage in their supply, the bane of 

trustee-teacher relations, was put into effect when first-

class manual training teachers were considered as first-

41 
class teachers in the salary schedule, at Leake's recom­
mendation. 

By 1909, Leake judged that Ottawa's manual training 

43 classes were the best in Ontario. Perhaps on the strength 

of this, Ottawa's Supervisor of Manual Training, Caleb 

Medcalf, was given permission to hold a demonstration of 

44 manual training at the Central Canada Exhibition. 

40 "For Technical Library Classes", in The Evening 
Journal, Ottawa, October 30, 1906, p. 3; and see, "For 
Technical Instruction", in Ibid., November 16, 1906, p. 6; 
and, "Technical Classes", editorial in Ibid., January 23, 
1909, p. 4. 

41 Ottawa, Minutes of the Board, 1908, p. 215. 

42 "Report No. 1 of the School Management Committee", 
dated January 28, 1909, in Ottawa, Ottawa Public School Board, 
Minutes of the Proceedings of the City of Ottawa Public School 
Board For the-Year 1909, Also Financial Statement of the Board 
For the Year 1908, Ottawa, Paynter, Fortin & Gilhooly (printers) , 
1910, p. 10. 

43 Ibid. 

44 Ibid., p. 128 and 138. 
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Medcalf was consulted at some length by Robertson's 

Royal Commission on Industrial Training, which began its 

hearings in 1911. He expressed the opinion that work with 

tools was too difficult for eight and nine-year old boys at 

45 the grade four level (contrary to Putman who wanted to 

extend manual training into the lower grades). The Report 

reiterated the cultural thrust of Ottawa's programme and 

described its extent by 1913: 

Manual training is appreciated in Ottawa because of 
the all round benefit rather than as industrial 
training. For the last few years an exhibition has 
been held at the Central Canada Fair, with a class 
of boys at work, and people generally seem to be 
very well satisfied. 

In Ottawa there are 13 centres and 4 special 
teachers, besides 3 regular principals of schools 
who take the boys of their own class. The special 
teachers move about to the different centres, to 
save the boys' time, and thus take more boys.46 

During the first decade of the twentieth century the 

City of Ottawa increased in population fifty-three per cent, 

and ranked with the fastest-growing cities of its class on 

47 
the continent. As a result, its real estate values in­
creased rapidly and the demands on the facilities of the 

45 Canada, Royal Commission on Industrial Training 
and Technical Education, Report of the Commissioners, Part IV, 
Ottawa, Parmelee, 1913, p. Z039. 

46 Ibid. 

47 "The Growth of Ottawa", lead editorial in The 
Evening Journal, Ottawa, September 7, 1910, p. 6. 
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public and separate schools were severe: 

In the past five years the public and separate 
school boards of Ottawa have spent $395,000 on 
new schools, and they are still in sore need. 
This season the Public School Board is spending 
another $100,000. This is without reference to 
the quarter million addition being built to the 
Collegiate Institute this season.48 

At a time when accommodation was the primary concern (a 

teacher at Wellington Street School reported that he had 

49 107 pupils in one room ), the amount of money available 

for educational reforms was limited. In a number of prac­

tical ways, however, the Ottawa Public School Board advanced 

the cause of education in this first decade. 

Because Ottawa suffered from one of the highest 

rates of consumption in Canada, her schools were built to 

combat it. At the opening of Percy Street School, a lead 

editorial drew attention 

48 "Schools Show City's Growth", in Ibid., April 18, 
1908, p. 11. 

49 "School is Overcrowded", in Ibid., November 6, 
1908, p. 6. 

50 "Many Deaths Here From Consumption", in Ibid. , 
April 3, 1908, p. 1. 
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[...] to the aid which the modern schools of the 
city are giving to the battle against consumption. 
The schools and school additions erected in Ottawa 
within the past four or five years have been 
equipped according to the most modern ideas of 
sanitary science. Money has not been spared to 
provide a full and continued circulation of fresh 
air, and the heating and drainage have been handled 
in the most up-to-date manner.51 

As a result, also, of major fire disasters in Cleve­

land and Hochelaga, and the frequency of fires in Ottawa, 

the new schools were erected with extra safety precautions. 

They included private fire alarms in every room, concrete 

floors in the basement, wide corridors extending from double 

exits at the back to ones at the front, and the practice of 

placing kindergarten and primary grades on the ground floor. 

All these extra features cost more money. But, with regular 

fire drills, the newspaper reported that parents could now 

be assured that no danger remained: 

The schools of Ottawa are of modern construction, 
and contain every facility of exit, and, with the 
excellent training the children receive, it would 
only be a matter of two or three minutes to empty 
any of the buildings.5 3 

During Dr. Glashan's inspectorship, then, the main 

concerns of the Ottawa Public School Board had to be 

51 "An Enemy to Consumption", lead editorial in 
Ibid., January 18, 1908, p. 4. 

52 "Conditions in Ottawa Schools", in Ibid., March 5, 
1908, p. 1. 

53 "Fire Drills in School", lead editorial in The 
Morning Citizen, Ottawa, March 10, 1908, p. 6. 
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practical. As one newspaper summarized it, 

From an enrollment in 1876 of 3,000 pupils under 
32 teachers in 6 buildings, he saw it grow to 7,000 
pupils under 200 teachers in 24 buildings in 1910. 
Salaries of principals meantime had advanced from 
an average of $900 a year to $1,695; and those of 
women teachers from an average of $350 to $672.54 

But the prevailing note of Glashan's regime, and 

one which characterized the educational policy of Premier 

George W. Ross of Ontario, was that the curriculum was book-

oriented and exam-bound, governed by the demands of the 

Ottawa Collegiate Institute. In the Ottawa Board, 

A high standard" in'teaching qualification is in­
sisted upon in teachers and as a result excellent 
results are -attained. The examination results 
attest this while the success of those who go to 
the universities or other schools testifies to 
the sound training received in the primary schools 
of the city and the Collegiate Institute.55 

Naturally, this attitude tempered the New Education influence 

of the kindergarten and manual training teachers in the city. 

As a result, they were somewhat cut off from the mainstream 

of grade teachers and affected only the first and last years 

of the pupils' lives in the public schools, a situation 

Putman was to remedy quickly. 

54 "Thirty-Four Years As School Inspector", in The 
Evening Journal, Ottawa, February 1, 1913, p. 19. 

55 "Capital's Numerous Places of Learning", in Ibid., 
August 15, 1908, p. 11. 
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Despite the examination emphasis, the regular grade 

classes had some exposure to a curriculum expanded beyond 

the three R's, particularly after the Conservative govern­

ment of James P. Whitney came into power in 1906 and ushered 

in a reformist era in the public schools of Ontario. In 

that year the Ottawa Board hired its first music supervisor, 

James A. Smith,.who was to follow Toronto's lead and es­

tablish singing classes based on the moveable doh system. 

Within two years, the Board had invested a considerable sum 

5 7 of money in music books and equipment. In 1908, as well, 

5 8 the annual public school concerts began. At this first 

one the choir and a patriotic drill by the pupils of Welling­

ton Street School were presented. By 1910, the public school 

concert reached the panache it was to maintain for many years. 

About six thousand people crowded into Dey's Arena to hear a 

twelve hundred voiced choir, representing schools from all 

over the city, render "The Maple Leaf", "John Bull's Chil-

59 dren", and "Rule Britannia" in full voice. Again, various 

56 "Pupils To Be Taught Music", in Ibid., May 4, 
1906, p. 6; and, "Jas. A. Smith Is Selected", in Ibid., 
July 6, 1906, p. 5. 

57 Ottawa, Minutes of the Board, 1909, p. 17 and 149. 

58 "Public School Pupils' Concert", in The Evening 
Journal, Ottawa, June 13, 1908, p. 4. 

59 "Concert Was Big Success", in Ibid. , June 11, 
1910, p. 20. 
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drills interspersed the choruses. Now they included Indian 

club drills by thirty girls from First Avenue School, marches 

and counter-marches followed by dumb-bell drills executed by 

forty-eight boys from three schools, and a wand drill by one 

hundred children with red and blue ribbons. The new drill 

and gymnastic instructor James E. Collins, hired in 1909, 

after seven years as physical instructor in England, had 

shown the future direction of Ottawa's physical education 

programme, away from sharpshooting and cadet drills, and 

toward more rhythmic exercises for girls as well as boys. 

At the insistence of many parents and under the 

chairmanship of Lieutenant-Colonel Anderson, the Ottawa 

Public School Board began commercial classes in three 

schools - Kent, Waller and Glashan - in 1906. The next 

year a gold medal was offered by Trustee Stewart McClenaghan 

for competition in the graduating commercial classes of the 

School Board. A fourth school, Osgoode, offered commercial 

classes in 1908 and a fifth school was urged, as the classes 

60 "Criticism For School Board", in Ibid., February 
11, 1909, p. 1. 

61 "School Cadets Pass Muster", in Ibid. , June 12, 
1908, p. 6; and, "School Cadets Receive Trophy", in Ibid., 
November 23, 1908, p. 1. 

62 "New School Is Proposed", in Ibid. , January 11, 
1907, p. 6. 

63 Ottawa, Minutes of the Board, 1907, p. 63 and 71. 
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64 had proven a great success. 

Other innovations of the Ottawa Public School Board 

in this first decade, which would facilitate more democratic 

education in line with the New Education movement, were the 

institution of free text-books, the purchase of a projector 

for illustrating lessons, and the provision of fifty library 

books supplied by the Carnegie Library in the three highest 
f\ 7 

classes of Osgoode, Wellington and Glashan schools. 

Two programmes in neighbouring institutions were to 

affect the public school curriculum in the future. One was 

a pioneer project of teaching forty-five Kent Street boys to 

swim, offered by the Young Men's Christian Association at 

their pool. It was to be financed by the Ottawa Board and 

extended to other schools in the future. The other was the 

beginning, in Carleton County, of the Macdonald School 

Gardens in 1903, under the Inspectorship of R. H. Cowley and 

64 "Presentation of Diplomas", in The Evening Journal, 
Ottawa, October 29, 1908, p. 6. 

65 Ottawa, Minutes of the Board, 190 7, p. 150-151. 

66 "For Public Schools", in The Citizen, Ottawa, 
October 25, 1910, p. 2. 

67 "Mr. William Rea Resigns Post", in Ibid., May 7, 
1909, p. 3. 

68 "Will Teach Boys to Swim", in The Evening Journal, 
Ottawa, April 21, 1910, p. 6. 
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69 directed by Mr. J. W. Gibson, who was, in 1910, to set up 

70 the Ottawa Model School garden. The latter movement struck 

a strong responsive chord in Putman, who urged the setting 

up of school gardens both while he was at the Ottawa Model 

and Normal Schools, and, successfully, for the Ottawa Public 

Schools in 1916. 

By 1910, then, the Ottawa Public School Board was a 

moderately-progressive board, whose major efforts in educa­

tional improvement had been in the direction of kindergarten, 

manual training, music and commercial classes, and in the 

erection of a number of modern school buildings. 

69 R. H. Cowley, "School Gardening", Appendix A of 
Robert Stothers, A Biographical Memorial to Robert Henry 
Cowley 1859-1927, Toronto, Nelson, 1955, p. 112-155; and 
see, Ontario, Department of Education, Report of the Minister 
of Education Province of Ontario For the Year 1904, Part I 
(With the Statistics ot 1905 ), Toronto, Cameron, 1905, 
p~i xxix-xxx. 

70 "Where School Gardening is Put in Practice", in 
The Evening Journal, Ottawa, July 9, 1910, p. 7; included 
pictures of Model School garden and Mr. J. W. Gibson. 



CHAPTER II 

PUTMAN'S EARLY BIOGRAPHY 

John Harold Putman was born just prior to the entry 

of New Education into Ontario. His rural upbringing, relig­

ious background, early education and teaching career, thus, 

were unaffected by either the kindergarten or manual train­

ing innovations. But this early part of his life, vividly 

portrayed by him sixty years later, embodied the values for 

which the New Educators were to strive: the moral worth of 

handwork, concrete experiences, and the out-of-doors in 

building the character of a boy. His own life, then, pre­

pared him for the leadership role he was to assume in the 

New Education movement on his arrival in Ottawa in 1894. 

Using Putman's recollections, this chapter will recount 

first his rural and religious background. Then, documentary 

evidence will be cited for his early academic training and 

career. Throughout, those ideas or experiences which would 

lead into the New Education movement will be highlighted. 

1. Rural Roots. 

As most of his fellow Canadians at that time, Putman 

came from a rural background. He was born on September 
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seventeenth, 1866, and spent his childhood on a fifty-acre 

farm in Lincoln County, Ontario. He was proud of his rural 

background and wrote a series of twenty-one articles about 

it for The Citizen between March sixth, 1939 and February 

nineteenth, 1940. Despite the fact that they were written 

in the last year and a half of his life, they gave an excel­

lent portrayal of the rural family values of nineteenth 

century Canada that influenced him profoundly throughout his 

life. As will be seen, these values were the Canadian 

foundation stones of the New Education movement. The Editor 

remarked of Putman's articles, 

Dr. Putman had a country background. His boy­
hood was spent in a thrifty rural setting. It left 
an indelible mark on his character. He believed in 
honest effort and hard work, and he never lost his 
love of farm folk. These traits were revealed in 
the articles he wrote for The Citizen a few years 
ago in that clear, sparse English which he used.3 

1 Public Archives of Canada (henceforth, P.A.C.), 
C-613, 'District No. 18, Subdistrict G No. 1', "Ontario", 
Census 18 71, p. 87? #15-20; and see, "Dr. J. H. Putman South 
Ottawa Liberal Choice", in The Citizen, Ottawa, September 18, 
19 37, p. 1; Putman reported that the previous day was his 
birthday; see, Beechwood Cemetery, Record of Interments April 
1921 - December 1953, No. 28441, "John Harold Putman", p. 183: 
recorded as 73 years, 11 months and 25 days at his death on 
September 12, 1940. 

2 H. R. Page, Illustrated Historical Atlas of the 
Counties of Lincoln and Welland, Toronto, Page, 1876, p. 35; 
shows homestead of Lorenzo Putman, his father, at the Merritt 
Settlement near Smithville in Grimsby Township (Lot Two, 
Range II) . 

3 "Dr. J. H. Putman", editorial in The Citizen, Ottawa, 
September 13, 1940, p. 24. 
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Canada in this post-Confederation era was at the 

stage of what Arthur Lower has called "A sturdy yeomanry: 

Canada in the 'horse and buggy age'". He added, as well, 

that many retrospective testimonies by Canadians writing in 

the 1940's and 1950's attested to the excellence of this 

age. The belles lettres form of their essays (including 

Putman's) was particularly suited to an expression of a 

personal style of philosophy. Thus, one can trace the 

origins of Putman's New Education values through an analysis 

of these essays. 

In a letter preceding the articles, Putman wrote of 

his grandparents' and his family's origins: "My great­

grandfather Putman or Putnam (they are one family) came from 

near Albany. The name is not without honor in the annals of 

7 8 
American history." His paternal grandfather, Albert, and 

4 Arthur R. M. Lower, Canadians in the Making, Don 
Mills, Longmans, 1958, p. 327. 

5 Ibid., p. 328. 

6 Norah Story, The Oxford Companion to Canadian His­
tory and Literature, Toronto, Oxford, 1967, p. 62-63. 

7 J. H. Putman, letter dated September 7, 1939, to 
The Citizen, Ottawa, September 8, 1939, p. 13. 

8 P.A.C., C-1344, 'Wainfleet Township', "Lincoln 
County", Canada West Census 1842, p. 1; Albert is cited as 
married and owns his own property; 

P.A.C., C-1081, 'Dictrict No. 3', "Wainfleet Town­
ship", Canada West Census 1861, p. 36, #20-24; Albert Putman 
is listed as a shoemaker, born in Upper Canada, married and 
fifty-seven years old; his sons included Lorenzo, classified 
as a farmer and twenty-three years of age. A neighbour, 
David Putman, born in the United States and seventy-eight 
years old was probably his father, in Ibid. , p. 38. 
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father, Lorenzo, were born in the County of Welland, Ontario. 

But by 1871, Lorenzo Putman had married and left his family's 

home on the Welland River. His wife, Mary (nee Graybiel), 

had borne him four children by this time, of which John H. 
g 

(John Harold Putman), aged four years, was the eldest. 

Lorenzo's religion was Episcopal Methodist and his wife's, 

the Disciples of Christ. Her family, also of American 

origin, had among its members a number of school teachers. 

From his maternal grandfather, too, came a tradition of 

12 responsible office-holding. Putman wrote of his moderate 

reform politics and the influence of John Graybiel on himself: 

9 P.A.C., C-613, 'District No. 18, Subdistrict G 
No. 1', "Ontario", Census 1871, p. 87, #15-20. See footnote 
#1 for discrepancy; presumably, the census had been compiled 
before Putman's fifth birthday on September 17, 1871. 

10 P.A.C., C-1081, 'District No. 1', "Wainfleet Town­
ship", Canada West Census 1861, p. 1, #36-43; James and 
Delora Graybiel had five children of which the eldest was 
Mary. 

11 Ibid., Mary and Irene taught at the log school on 
their property along with a relative, Eunice L. Bivins; fifty 
pupils were accommodated in the school which was also a 
place of worship. 

12 Documents of Commissions of John Graybiel as ap­
pointed magistrate for the United Counties of Lincoln and 
Welland on November 17, 1837 and September 3, 1852, in 
possession of Miss Irene Putman, Ottawa; examined March 6, 
1972. 
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This grandfather was also warden of the United 
Counties of Lincoln and Welland, and after the 
burning of the Parliament Buildings in Montreal 
and the mobbing of Lord Elgin, he was chosen to 
carry to Montreal expressions of loyalty from the 
people of the Niagara district. Later, he enter­
tained Lord Elgin at his home on the shore of 
Lake Erie. 

I am proud of this Pennsylvania Dutch grand­
father born in Canada. He was a lover of truth, 
freedom, and liberty, and held Magistrate's Court 
for many years when such courts were a necessity.13 

Another ancestor, whose politics influenced Dr. 

Putman, was mentioned also in the above letter and in an 

amusing essay in his retrospective series. He was Captain 

Vaughn, the father of his paternal grandmother. In both 

references he was described as a violent Tory whose bete 

noire was Yankees. Putman wrote, 

I have always been glad he was a Tory. All my 
other far-off ancestors were either of pacifist 
Quaker stock or Gladstone Liberals and great­
grandfather's high Tory notions when filtered down 
to me through three generations have served me 
well. This little trickle of Tory blood in my 
veins has just enabled me to get the viewpoint of 
my many friends who are not now Tories, but Con­
servatives. They were Liberal-Conservatives for 
many years but now they are 100 per cent Con-
versative.14 

13 J. H. Putman, letter dated September 7, 1939, to 
The Citizen, Ottawa, September 8, 1939, p. 13. 

14 J. H. Putman, "I Saw the Battle of Queenston 
Heights", in Ibid., April 8, 1939, p. 20. 
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Despite these concessions to his distant ancestors, 

Putman himself was a Gladstonian Liberal. He retained 

their interest in politics, though, serving as alderman for 

Rideau Ward in Ottawa in 1906, as one of four members of 

17 

Ottawa's Board of Control in 1938 and 1939, and as unsuc­

cessful Liberal candidate for Ottawa South with the promise 

of becoming Minister of Education in the Mitchell Hepburn 

Government of 1937.18 

It was his farm home and its way of life, however, 

that played a more important role in Putman's early life. 

Lorenzo Putman's farm, in a mixed farming and dairying 
19 district, was a modest one. As his son described it, 

15 Interview with the late Dr. Robert Westwater, 
Victoria, May 4, 1972. Dr. Westwater was a close family 
friend and served as Junior Inspector, 1937-49 and Chief 
Inspector, 1949-52, for the Ottawa Public School Board. 

16 "James A. Ellis Re-Elected A Third Time to Fill 
the Mayor's Seat", in The Evening Journal, Ottawa, January 
2, 1906, p. 1. 

17 "Dr. Putman Should Go Back", editorial in The 
Citizen, Ottawa, November 29, 1939, p. 16. 

18 "A. H. Acres Opens His Campaign At Burritt's 
Rapids", in Ibid., September 25, 1937, p. 1; "Dunbar Wins 
South Ottawa and Leduc Has Huge Majority", in The Ottawa 
Journal, Ottawa, October 7, 1937, p. 17; Putman lost by 
893 votes. 

19 J. H. Putman, "A Threshing Bee II", in The 
Citizen, Ottawa, May 10, 1939, p. 18. 
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We had a fertile farm of only fifty acres while 
many of our neighbors had farms of 100 or 200 
acres and therefore plenty of land for grazing. 
One fertile acre in corn will produce more food 
for animals than five or six acres on a run-out 
pasture. We never had less than five acres of 
corn and sometimes seven or eight.20 

In keeping with the "horse and buggy" label which 

Lower put on the age, Putman asserted that horses were a 

21 necessary, if not loved, form of power and mode of 

transportation: 

My generation was horse-minded. We went to 
the pastures before breakfast to catch the horses. 
We worked with them day after day in the fields. 
We drove horses to church, to the village store, 
to market, to the grist mill and to visit friends. 
The younger man who had no horse and buggy to visit 
his girl on Sunday was a kind of rural wall-flower. 
My sister and I drove a horse three-and-a-half 
miles every winter while we attended the high school. 
Again and again as a boy I have listened to a group 
of men talk horse from supper time until bed time. 
They would tell over the different horses they had 
owned, the horse trades they had made, the tricks 
they had practised and the speed of certain favor­
ite nags. The most of these men were 100 per cent 
honest in every transaction except a horse trade.22 

Horse-power was essential, not only in plowing, harrowing, 

23 marking out and cultivating, but also in the threshing 

20 J. H. Putman, "Hoeing Corn", in Ibid., March 31, 
1939, p. 20. 

21 Putman also wrote, "I am certain that my father 
loved horses better than anything in the world except his 
family and his neighbors", in Ibid. 

22 J. H. Putman, "From Ox-Cart to Airplane", in 
Ibid. , October 28, 1939, p. 16. 

23 Putman, "Hoeing Corn". 
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bee operation. Putman wrote, 

In my boyhood days and until around 1880 or a little 
later the threshing was done with a machine not es­
sentially different from those in use today but 
driven by a horse-power consisting of five teams.24 

A team of horses was also necessary to take the grist to the 

mill on the nearby Jordan River, 

[..̂ ] where the water from this little river turned 
the old-fashioned stones that ground our wheat into 
flour and crushed our oats, barley and maize into 
meal for hogs and cattle.25 

The typical Ontario farm of the 1880's, Lower stated, 

had a fair amount of machinery on it. Putman mentioned 

the stump lifter, the first mowing and reaping machines, the 

revolving wooden hay rake, the sickle to cut corn, as well 

27 as indoor aids, such as the sewing machine. There were 

also nearby services in the village of Smithville, such as 

a grist-mill, saw-mill, wagon-shop, tannery, a potash fac­

tory, churches, hotels, stores, shoemakers, a tailor, and 

undertaker, and a doctor. 

24 J. H. Putman, "A Threshing Bee I", in Ibid., 
May 9, 1939, p. 18. 

25 J. H. Putman, "Fishing in the Jordan River and 
Other Things", in Ibid., March 22, 1939, p. 16. 

26 Lower, Op. Cit., p. 333. 

2 7 J. H. Putman, "The Simple Life Has Vanished", 
in The Citizen, Ottawa, January 20, 1940, p. 14. 

28 Ibid. 
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But the Putman family, as many farm families until 

recently, was largely self-suff ic ient : 

Besides our laundry soap we produced all our own 
fuel, some clothing, nearly all our food, and our 
bedding. My father's generation made much of their 
furniture. We slept on feather-beds over home-made 
straw-mattresses.29 

They would barter their produce and their handiwork for goods 

in the village store. Putman listed the farm's assets as 

[...] butter, eggs, poultry or grain. [...] dressed 
pork, cured hams and bacon, wool, honey, beeswax, 
lard, potatoes, woollen yarn, knitted socks and mitts, 
clover and timothy seed and sometimes [...] cord-
wood. 30 

The food was plentiful and at special events, such 

as a threshing-bee, sumptuous. Putman described an every­

day supper as consisting of "hot biscuits, fried home-made 

sausages, saurkraut, baked potatoes, doughnuts, pickles, 

31 pumpkin pie and preserved peaches". And quantity was not 

at the expense of quality. The cooks were critically 

assessed at major events: 

29 Ibid. 

30 Ibid. 

31 Putman, "I Saw the Battle of Queenston Heights". 
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Dinner for thirteen or fourteen men at a 
threshing-bee was not an everyday affair. It 
came only once a year. It was sure to be talked 
about. It could not escape comparison with other 
dinners eaten by nearly the same company. There 
must be variety, quality and abundance. The 
family honor was at stake. Pies, puddings, sauces, 
and pickles were prepared days in advance. 
Usually a sheep or a lamb was killed. Or the 
meat might be the farmer's home-cured hams, boiled 
or roasted. Every vegetable and fruit the farm 
produced was on the table. The pyramids of bread, 
the plats of butter and the chunks of comb-honey 
that disappeared, would rival the turn-over of food 
at a free dinner given in the old days by a poli--
tician to his constituents on the eve of an elec­
tion. 32 

From this rich home background, then, one can understand 

Putman's later preoccupation with handwork, with manual-

training classes to teach boys how to make simple furniture 

and tools, and with domestic science classes for girls, in­

cluding both cooking and sewing. 

Probably the example of Dr. Putman's father stamped 

these New Education values in his mind at an early age. 

Imitating the noted English idealist, Thomas Carlyle, Putman 

described his father in a significant essay entitled "Hero 

Worship". He was pictured as a man eminently competent in a 

variety of handwork skills: 

32 Putman, "A Threshing Bee II". 
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He could plow a straight furrow across a ten-acre 
field; could use an axe, an adze, a broad-axe and 
a chalk-line to make squared timber for frames of 
buildings; and then build the structure except 
mortising the timbers; he could use a scythe to 
cut hay; a cradle to cut wheat and rake and bind 
1,000 sheaves of it in ten hours; he could sow a 
bushel of clover seed evenly over a six-acre field; 
he could build a well-proportioned hay-stack or 
straw-stack that would turn rain or sleet; he could 
use a fro to split and a drawing-knife to shave 
pine shingles that would last forty years; he could 
graft and prune apple trees and make cider and 
vinegar; he could butcher sheep, pigs and beeves 
and cure bacon and hams; he could make maple syrup, 
care for bees and extract honey; he could dig a 
well and line its walls with stone; he could re­
pair farm machinery, [...] shear sheep, [...] split 
rails to build a straight fence, put seats made of 
elm bark on chairs, cement a cellar floor and lay 
drain tile [...].33 

Putman described his relationship with his father as ideal 

Being the eldest in the family from the age of 
twelve or thirteen I was treated as though I were 
his equal in understanding. Many of my fondest 
recollections are of the days we worked together 
[...].34 

And, from the post-Depression vantage point of the 1930's, 

Putman assigned a strong moral value to the skills of his 

father. Comparing his father's skills with the 

33 J. H. Putman, "Hero Worship", in Ibid., April 21, 
1939, p. 20. 

34 Ibid. 
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[...] less important things that I do badly or in­
differently well, I feel that I have the key to the 
decadence of our moral and physical fiber, which 
has brought a people of eleven million souls, pos­
sessed of great natural resources, to a condition 
where one million of them are without decent homes, 
lack wholesome food, wear cast-off clothing and 
depend on organized charity for their daily bread. 
Over-industrialization, a worship of machines and 
a contempt for hand-labor and skilled handicrafts 
with their inevitable results, threaten our national 
solvency.35 

These notes of thrifty self-sufficiency and the worship of 

handwork as a means of moral improvement characterized New 

Education from its beginnings in Europe. In Putman, they 

appear to have evolved from his rural background. 

Another characteristic of New Education, experien­

tial as against bookish methods of learning, affected Putman 

at this early age even aside from the example of his father. 

He described a trip to the mill which illustrated this 

"learning-by-doing" educational philosophy: 

35 Ibid. 
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This going-to-mill was a treat and its educa­
tional value far outweighed a day lost at the 
rural school. It was an all-day job and I always 
took a lunch. If a half-dozen customers were 
ahead of me I might have to wait four or five 
hours before my 'grist' could go into the hopper. 
This interval offered me plenty of time to gossip 
with the miller in his dusty cap, inspect the 
water-wheel, get weighed twice on the mill scales, 
examine the bolt of silk which separated the 
finely-ground wheat into bran, shorts and flour 
and perhaps explore the river above and below the 
mill. [...] I had a lesson in practical arithmetic 
when the miller weighed my 'grist' and scooped out 
one-tenth for himself as his lawful toll for 
grinding.36 

One could speculate on how much "[...] the touch of romance 

that still clings to the smithy that stood at the cross-

37 roads near by boyhood home" affected him. Or one could 
7 O 

wonder whether the "social broadcasting" and relief from 

tedium provided by the travelling pedlars and agents in­

fluenced his thrust toward field trips (see Chapter Three) 

or the experiential learning of the kindergarten-primary 

classes, which he pioneered (see Chapter Seven). 

Above all, Putman, both boy and man, learned through 

all his senses and loved to be outdoors: 

36 Putman, "Fishing in the Jordan River". 

37 J. H. Putman, "The Blacksmith Shop", in Ibid., 
November 23, 1939, p. 20. 

38 J. H. Putman, "Pedlars and Agents", in Ibid., 
January 16, 1940, p. 18. 
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In one way berry-picking is like fishing: you 
get more than just berries. You get sweet smells, 
fresh air, a sun-burn and always come home dead 
tired. You have heard the note of a new bird, seen 
its nest and peeped at its young, or avoided a 
queer little animal with a white stripe up its back. 
You started a partridge or nearly stepped on a snake. 
You saw a plant you never saw before or a brilliantly-
colored moth that you had hoped to see again. You 
spill some of your berries getting over a rail fence 
and you scratch your arm on a brier when reaching 
for a plump raspberry.39 

And, like all boys, he enjoyed the pleasures of the nearby 

Twenty-Mile Creek: 

When I look backward over sixty years I realize how 
many of my boyhood experiences and pleasures were 
eifher directly or indirectly bound up with this 
little river. We fished in its pools and rapids in 
April, washed our sheep.in its deepest pools in May, 
bathed in it during June, July and August and skated 
on its smooth stretches whenever our erratic winter 
climate made ice.40 

Two stronger values were to emerge from his child­

hood which would continue to influence the rest of his life. 

These were the worthwhile discipline of hard work and the 

appreciation of beauty, especially in nature. In his de­

scriptions of the threshing-bee and the hoeing of corn, the 

long hours (in the former, sometimes up to thirteen) and the 

discomfort involved (stifling dust from bearded barley and 

peas, or the heat, aching arms and shoulders resulting from 

39 J. H. Putman, "Picking Fruit: Especially Huckle­
berries", in Ibid., May 3, 1939, p. 20. 

40 Putman, "Fishing in the Jordan River". 
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hoeing) made one realize the hardships of farm life which he 

had to endure. But Putman appreciated its rewards and, per­

haps, fashioned his philosophy from these experiences: 

[...] there were compensations for aching arms and 
shoulders. A drink of cold water at the end of 
each round, the wholesome smell of mother earth, 
the distant hum of bees, the cawing of crows in 
the adjacent wood, the restful green of the young 
corn and the hope of the dinner-horn all these 
made for contentment if not for happiness. [...] 

There were [...] other rewards. You had abun­
dant time for contemplation and for cultivating 
acquaintance with yourself. I wonder if modern 
life with its rush, its bustle and its jazz allows 
a youth time to know himself! And especially I 
wonder whether the environment of modern cities 
encourages youth to think about the simple and 
fundamental and therefore the really important 
things of life!41 

The need for thrift and respect for the rhythm of life re­

mained with Putman throughout his life: 

We could not afford to pay cash for help and if 
we had been able to pay for it no help at that 
time of year would have been available. 

Everything ought to have a climax. Life 
would be intolerably dull if it were not for the 
ebb and flow of its pulse. There is a rhythm in 
the lives of all workers, even tillers of the 
soil.42 

This picture of Dr. Putman!s ancestors and child­

hood shows how deeply his rural roots were engraved in his 

being. Lower believed this to be true of many Canadians 

41 Putman, "Hoeing Corn". 

42 Putman, "A Threshing Bee II". 
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even in the 1950 's: 

Most fundamental of all, perhaps, the patterns 
of life worked out in the country-side have gone 
deep into our outlook. Canada is no longer pre­
dominantly a rural country, but a high proportion 
of its people are still close to their rural origins; 
their family memories go back to the farm, and a good 
many of their values. The latter may be simple, but 
they have nearly always been wholesome.43 

2. Religious Heritage. 

Another profound influence on Putman's educational 

philosophy was that of religion. Although he wrote only 

two direct references to religious influences, his thought 

was definitely affected by his Methodism. During the 1890's 

to 1920's the social gospel movement with its social service 

and reformist tendencies transformed Ontario Methodists and 

Putman's writing revealed it. 

He described his family's religious environment thus: 

I doubt if any part of Eastern Canada at Con­
federation had as many different religious denomina­
tions as the counties of Lincoln and Welland. [...] 
In addition to Anglicans, Roman Catholics, Presby­
terians (two kinds) and Lutherans there were Episco­
pal Methodists, Wesleyan Methodists and Free Meth­
odists, orthodox and heterodox Quakers, Baptists, 
Mennonites, Dunkards, Disciples of Christ, United 
Brethren, Plymouth Brethren and Universalists. 

Our neighborhood church was Wesleyan Methodist.44 

43 Lower, Op. Cit., p. 343. 

44 J. H. Putman, "Churches and Camp Meetings", in 
The Citizen, Ottawa, September 13, 1939, p. 16. 
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In a tribute given at his funeral, the writer referred to 

Dr. Putman's "broad catholicity of of [sic] outlook which 

included all good in all forms of religion". Its seeds, 

perhaps, were planted in the heterodox religious environment 

of his childhood. 

The social aspect of Methodism, with the church 

serving as the community centre for nine-tenths of the 

population during the 1880's Putman described well in 

"Churches and Camp Meetings". Everyone, with the exception 

of only three or four families, attended the local Methodist 

church. For the young people there were, besides religious 

services and Sunday school, 

[...] a well-conducted singing school from October 
to May and a Christmas festival during Christmas 
week. If the church and its activities had been 
blotted out our lives would have lost the main­
spring of their most elevated joys.46 

Here may have started Putman's lifelong love of music and 

his community attitude toward both school and home. 

The evangelism and individual moral concern of 

Methodism struck him particularly at the camp meetings of 

his childhood. He described the first one he attended when 

he was seven years of age; the preacher 

45 "Impressive Parting Tribute Paid At Funeral of 
Dr. Putman", in The Ottawa Journal, Ottawa, September 16, 
1940, p. 14. 

46 Putman, "Churches and Camp Meetings". 
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[...] was tall and gaunt, with a long grey beard 
and a sepulchral voice. Of course, I cannot re­
member his sermon. I only know it was about hell 
and the awful fate that awaited those who rejected 
salvation. Later, when I read Milton's Paradise 
Lost, I remembered that awful night. I was ter­
ribly frightened. [...]47 

48 
As Goldwin French pointed out about John Wesley, 

in this earlier stage of Methodism, political and social 

evils were looked on as the consequence of individual wrong­

doing and could be eliminated only by improving the moral 

attitudes of individual men and women. Throughout his re­

ports, Putman stressed that the chief end of education was 

individual moral reform. 

Because both preachers and people worked within the 

context of a liberal gospel, French suggested, the spirit 

of Methodism was neither wholly conservative nor wholly 

liberal, but "a subtle compound, very susceptible to such 

pressures as might be exerted by those who sought power 

and by those who sought to give Methodism a government re-

49 

lated to its faith [...]". This intuitive-pragmatic ap­

proach, utilized by the early camp preachers, one of whom 

was Egerton Ryerson (see Chapter Four, section 3), was to 

carry over into the political and educational reform 

47 I b i d . 

48 Goldwin F r e n c h , P a r s o n s and P o l i t i c s , T o r o n t o , 
R y e r s o n , 196 2 , p . 1 1 . 

49 I b i d . 
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activities of both Ryerson and Putman. It was, perhaps, 

their Methodism which contributed to their social realism 

and moderate politics, as well as to their stress on in­

dividual initiative. 

Putman, however, experienced the changeover of 

Methodism from this evangelistic, puritanical stage to the 

business-like mass-rally atmosphere of a later time: 

In marked contrast to this first camp-meeting 
were scores of others I attended at Grimsby Park 
on the shore of Lake Ontario. This camping ground 
was in a beautiful wood. It began as an ordinary 
Wesleyan Methodist camp-meeting with services in 
a tent. Gradually people bought plots of ground 
and built permanent cottages. A large hotel was 
built and a huge covered amphitheatre erected that 
seated seven thousand people. Passenger boats gave 
a daily service to Toronto. In addition to eminent 
Canadian Methodist preachers - Dr. Potts, Ezra 
Stafford, Dr. Hunter, Dr. Ryckman and Prof. Workman, 
- outstanding men were brought in from the United 
States. For seven or eight years in succession 
DeWitt Talmadge came from Brooklyn Tabernacle and 
stayed nine days. He was a great, popular preacher 
with a good voice, an easy style and a keen sense 
of humor.50 

He described this camping ground as the Chatauqua of Canada, 

which educated thousands (implying also that the spiritual­

ism of Methodism had evolved, in his thinking, into the 

rationalism of secular education). As S. D. Clark explained, 

by this time the increasing importance of Toronto as a 

50 Putman, "Churches and Camp Meetings". 

51 S. D. Clark, The Developing Canadian Community, 
Toronto, University of Toronto Press, 1962, p. 138-139. 
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Methodist centre had affected Methodism. Stronger, urban-

oriented leaders emerged who used new techniques of attrac­

tion, such as the summer resort atmosphere and the religious 

journal. This new leadership had been strengthened by the 

union, in 1832, of the Wesleyan Methodists with the English 

Wesleyan Conference. Now, wealthier business men began to 

support the evangelical churches in the cities. With the 

shift in social status of the leadership came a shift in 

political attachment (towards increasing conservatism), as 

well as a change in the character of the city churches. 

When Putman arrived in Toronto in the 1880's, Metropolitan 

Church, which he attended, was at the height of its Vic­

torian splendour: 

Notice the long carpeted aisles, the rich up­
holstery, the comfortable seats, the lofty ceilings, 
the spacious gallery and the vast congregation. An 
unseen hand touches an electric battery, and in a 
moment hundreds of gas jets are aflame, and the 
place is filled with a blaze of lights. Now the 
great organ heaves its thrilling thunders, compress­
ing air into music, and rolling it forth upon the 
soul.52 

The traditional Wesleyan impulse toward moral endeavours 

53 and responsibility for problems of the community in the 

new urban, wealthy setting, resulted in the shift from the 

52 Caniff Haight, Country Life in Canada Fifty Years 
Ago: Personal Recollections and Reminiscences of a Sexa^ 
geiiarian, Toronto, Hunter, Rose, 188b, p. 179-180. 

53 French, Op. Cit., p. 16. 
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earlier individualistic, evangelical concern to the collec-

tivist bias of the social gospel in the 1880's. 

Two organizations were established at this time 

which demonstrated this new interest and concern for the 

needy. In 1889 the Epworth League began as a logical out­

come of a changing attitude toward education and the raising 

of children: 

'Subjection' and 'thinking of none but childish 
things ' were being replaced with the view that the 
child was to be encouraged to accept more and more 
adult responsibility at earlier ages [sic], al­
though always under watchful paternal eyes. 55-

Both the League and the Young Men's Christian Association 

were inspired by the conviction that the social environment 

of the child required the most careful manipulation, if his 

character was to be built properly. Putman's strong con­

demnation of corporal punishment and his receptivity to 

Froebel's and John Dewey's ideas (see Chapter Three, sec­

tion 2) may well have been "set" beforehand by this Method­

ist movement. (It should be noted, on the other hand, that 

Putman's attitude to the Sunday School library, which often 

"consists of a few good books with a literary style beyond 

the grasp of the young folks and a mass of goody-goody 

54 William H. Magney, "The Methodist Church and the 
National Gospel, 1884-1914", in The Bulletin, Number Twenty, 
Toronto, Ryerson, 1968, p. 4. 

55 Ibid., p. 21-22. 
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stories and other fiction of questionable benefit", cer­

tainly was not uncritical.) At this time, also, the Fred 

Victor Mission was established by the wealthy backers of 

Metropolitan Church. Although its initial aims were evan­

gelical rather than charitable, "it was not long before it, 

too, had become involved in a great number of projects -

especially the use of Methodist tracts to teach the poor 

to read and write".5 By the 1890's, as Richard Allen 

wrote, 

[...] a rude sort of environmentalism was creeping 
into the 'ideology' of prohibition, placing it in 
the context of a reform programme based on the 
strategy of reform Darwinism: that the way to re­
form the individual was through alterations in his 
environment.5 8 

This climate of reform, particularly with the school looked 

on as the spearhead of social change, also may have affected 

Putman's attitude and educational philosophy. He certainly 

suggested that this may have been the case: 

56 J. H. Putman, "Country Schools", in Ontario Edu­
cational Association, Proceedings of the Thirty-Fourth Annual 
Convention, Toronto, Rowswell & Hutchison, 1895, p. 316. 

5 7 Magney, Op. Cit., p. 23. 

58 Richard Allen, "The Social Gospel and the Reform 
Tradition in Canada: 1890-1928", in The Canadian Historical 
Review, Vol. 49, No. 4, December, 1968, p. 387. 
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I must not omit some reference to the greatest 
educational influence which touched me during my 
term at Toronto Normal. It came from the pulpit 
and not from a schoolmaster. I had already a fair 
acquaintance with Methodist preachers, having heard 
the best in Canada at Grimsby Park [...]. But for 
me all these men were relegated to a back shelf 
when I listened to Ezra Stafford then pastor of the 
Metropolitan Church. Many times I went shortly after 
six o'clock to make certain I would get a good seat 
for the service at seven o'clock. I cannot now re­
call anything that Stafford said nor could I give 
any intelligible account of his philosophy or theol­
ogy. I only know that for me he completely changed 
my conception of the universe and man's place in it. 
I think he must have been intellectually close kin 
to Professor Watson of Queen's because twelve years 
later when I first came under Watson's influence it 
seemed for me he carried on where Stafford left off. 
Both were idealists and both were disciples of Kant 
and Caird.59 

Dr. Stafford served at the Metropolitan Church, 

Toronto, between 1885 and 1887, having come from Montreal 

and Winnipeg and having been elected president of their two 

annual conferences. One would suspect that Putman was at­

tracted to his keen intellect, and to his independence of 

thought, originality and simplicity of delivery, as well as 

to his dislike of hypocrisy and dogma, all qualities which 

Putman developed in himself. In his sermons, Stafford 

59 J. H. Putman, Fifty Years at School, An Educa­
tionist Looks at Life, Toronto, Clarke Irwin, 1938, p. Tl-12. 

60 United Church Archives, 'Obituaries - Rev. Ezra 
Adams Stafford, D.D., LL.D.', in "Minutes of the Proceedings 
of the Ninth Session of the Niagara Annual Conference of the 
Methodist Church", Minutes of the Conferences, 1892, Toronto, 
Briggs, 1892, p. 77. 
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stressed both the need to enter into a higher spiritual plane 

(the idealism Putman mentioned) and the importance of social 

questions. The former is illustrated in his published ser­

mons, The Guiding Hand, in which not only spiritual ascent 

is described but also the need for discipline, education, 

effort and study to accomplish this rise from lower to 

higher degrees of excellence. These qualities Putman per­

sonified at this time as he improved both his professional 

and academic qualifications. 

Thus, although the religious influences on Putman 

were more implied than overtly-expressed, his Methodism and 

the religious values it embodied, particularly the social 

gospel movement, influenced the direction of his educational 

reform activities. He was to continue the stress of Ryerson 

and Hughes on the moral goal of education and their opti­

mistic belief that a Christian, democratic Canada could be 

created through the correct curricular and environmental re­

forms in the public schools. 

61 The Rev. E. A. Stafford, The Guiding Hand: or 
Some Phases of the Religious Life of the Day, Toronto, 
Briggs, 1887, p. 137-138. 

62 Bruce N. Carter, James L. Hughes and the Gospel 
of Education, A Study of the Work and Thought of a Nineteenth 
Century Canadian Educator, unpublished Doctoral thesis, Uni­
versity of Toronto, 1966, xv-513 p. 
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3. Early Education, 1884-1894. 

During the 1870's John Harold Putman went to the 

local rural school at the Merritt Settlement. In the next 

decade he and his sister were among the fortunate few to 

attend the high school at Smithville. Then, as many as­

piring but impecunious young men of his time, he chose the 

main route for self-advancement in the field of learning, 

the teaching profession. He attended the Lincoln County 

Model School during the summer of 1884 and began his teach­

ing career that fall at the lowest status, on a third-class 

certificate, valid for three years only. Fortunately for 

Putman, the new Education Minister, George W. Ross, insti­

tuted regulations in 1885 to greatly improve the Collegiate 

Institutes and provide for the specialist certification of 

teachers. Putman took advantage of this, and as soon as he 

could afford it, attended St. Catharine's Collegiate Insti­

tute (1886-1887) and the Toronto Normal School (1887). Then, 

after a three-year principalship at Ancaster, he moved to 

Toronto in order to attend the University and acquire his 

specialist certificate in English and history (1891-1894). 

As his later academic career will reveal, Putman was among 

the first in the province to seize the educational oppor­

tunities progressively opened up by the Ontario government 

during the period 1885 to 1910. 
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After a brief description of the asceticism of his 

rural school, Putman assessed its real value, the quality of 

his teachers: 

Our teachers in this little rural school were not 
liberally paid - $240 a year for a woman and $360 
a year for a man - but luck instead of money did 
the neighborhood a good turn during the five or 
six years I attended this school. I remember three 
women - one of them is still living and enjoying 
life after ninety years of it - and one man. The 
women were gentle, devoted to their pupils and 
ruled by love. The man ivas capable, scholarly and 
kind, but a bit stiff and formal.63 

Throughout his inspectorship with the Ottawa Public School 

Board, Putman urged that quality teachers were needed and 

that the Board had to pay liberally to acquire them. 

The two events which Putman cherished as the high­

lights of his elementary career were the annual public 

examinations in June and the dramatic entertainment in 

64 December. No doubt he performed ably in both contests 

and showed the two talents, academic and dramatic, which he 

would need as a teacher. 

In the early 1880's Putman and his sister attended 

the village high school, three and one-half miles away. 

Again, the facilities were austere and Putman gained his 

63 J. H. Putman, "Our Rural School", in The Citizen, 
Ottawa, February 13, 1940, p. 14. 

64 Ibid. 

65 J. H. Putman, "Our High School", in Ibid., 
February 19, 1940, p. 16. 
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appreciation largely from the teachers: 

Our high school had two masters and two rooms 
over the village public school. There were seventy 
pupils and both masters taught continuously from 9 
to 12 and from 1.30 to 4. I can yet see the head­
master approaching the school along a plank side­
walk [...} sixty years ago. [...] This man was not 
a great scholar but was a good teacher. He was also 
a Christian gentleman.66 

For outside diversion, Putman mentioned that they had only 

a football (soccer) club, of which he was secretary-treasurer, 
f\ 7 

and a debating society. His overall assessment of his own 

high school career was candidly realistic. He stated that he 

was a 
[...] graduate of an unpretentious, two-master 
high school which I had attended irregularly for 
parts of four years. My knowledge of science and 
technical English grammar was hazy, but I had a 
flair for composition, was confident of my ability 
to spell, to solve any ordinary problem in arith­
metic or geometry, knew a little algebra, had read 
much history for a boy, knew a little Latin, no 
Greek or French, and had a smattering of chemistry, 
physics and botany. [...] my biggest assets were 
good health, enthusiasm and an intrinsic acquain­
tance with every phase of the farm life which was 
the sole occupation of the community.68 

The community to which he referred was a village in 

the Township of Seneca, County of Haldemand, in which Putman 

became the local schoolmaster (School Section Number Twelve) 

after a thirteen weeks' teacher training course at Lincoln 

66 Ibid. 

67 Ibid. 
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County Model School. Here, the educational influence of 

four Scots parents and a trustee of the Board, Putman consi 

dered, were highly significant for his scholarship: 

One man in particular, who had read everything writ­
ten by Benjamin Franklin, Adam Smith and Thomas 
Carlyle and who would talk by the hour about the 
speeches of Gladstone and Disraeli, was for me both 
an inspiration and a humiliation [...]. He made me 
feel that great things were going on in the world 
about us, and that the newspapers contained a record 
of these things. I subscribed for the weekly edi­
tions of the Toronto Globe and Toronto Mail and 
began to read them carefully.70 

The more social English influence on Putman's life at this 

time came from the secretary of the Board: 

He had crossed the ocean several times, and knew 
something of Montreal, Boston, New York and Paris. 
[...] He would talk by the hour about London, its 
people, its picture galleries, its shops, its 
churches, and its commerce. He gave most graphic 
pictures of the ocean liners and the life on them. 
[...] This man taught me the importance and social 
value of conversation on a plane above neighbourhood 
gossip, and he inspired me with a desire to travel 
and see the world. He lent me English papers and 
magazines and thus stimulated my desire to read 
something besides newspapers.71 

Putman also recalled the pleasant afternoon teas he and his 

Irish wife offered, which taught the young Putman the value 

of simple social association. 

69 I b i d . , p . v . 

70 I b i d . , p . 2 . 

71 I b i d . , p . 4 . 
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After two years of teaching at School Section Number 

Twelve, Seneca, Putman had earned enough money to continue 

his education. As a result of his high school academic work, 

he held a second-class, non-professional certificate dated 

72 

1884. He had taught for two years on his third-class pro­

fessional certificate obtained from the Lincoln County 

Model School. He now wished to acquire the first-class 

academic certificate, which would allow him to enter uni­

versity. For this, he needed to attend a collegiate insti­

tute. Fortunately for Putman, Education Minister Ross had 

in 1883, just prior to Putman's model school training, ex­

tended the teacher training course from six weeks to three 

months and raised the qualifications of the examiners at the 

73 model schools. Again, one year before Putman entered St. 

Catharine's Collegiate Institute, Ross improved the teacher 

training course by taking all academic training for first-

class teachers out of the normal schools and giving this 

74 responsibility to the high schools. As well, collegiate 

72 P.A.O., R.G.2, P-2, Box 31, XXXIX, Item 55, J. 
Harold Putman, application form for Departmental examina­
tions for First-Class Certificate, dated St. Catharine's, 
1887. 

73 Ontario, Minister of Education, History of Educa­
tion, Teachers' Manual, Toronto, Hunter, Rose, 1915, p. 222. 

74 S. John Rogers, The Organization, Control and Ad­
ministration of the Teacher Training system o± the Province 
of Ontario: 1900-1920, unpublished Doctoral thesis, Univer­
sity of Ottawa, 1973, p. 16. 
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institutes were to be distinguished from high schools hence­

forth by having at least four specially qualified teachers 

75 

in each of four different departments. The latter regula­

tion affected Putman because up to this time he had had no 

intention of entering the teaching profession as a life-long 
7ft 

career. At St. Catharine's Collegiate Institute, however, 

there were 

[...] two outstanding teachers, John Henderson, the 
principal and classical master, and W. J. Robertson, 
mathematician, historian and political economist. 
Henderson was easily the most enthusiastic teacher 
I had ever met and his enthusiasm was contagious. 
I owe him much. Robertson influenced me even more. 
He was calm and serene, scholarly, never in a hurry, 
talked well and gave you the impression that he had 
great reserves of strength and learning. His lec­
tures on history [...] were for me a revelation and 
a delight as well as a stimulation to read what he 
had read. [...] it was here I first got the idea 
that the profession of a teacher might be made to 
yield much satisfaction.77 

Putman graduated from St. Catharine's Collegiate 

Institute after taking the natural science option for the 

7 8 
Senior Leaving certificate. Two years later he obtained 

his first-class certificate, grade "C", from the Hamilton 

75 Ibid., p. 17. 

76 Putman, Fifty Years at School, p. 9. 

77 Ibid., p. 9-10. 

78 P.A.O., R.G.2, P-2, Box 42, Item 17, letter of 
J. H. Putman to Hon. Dr. Ross, Minister of Education, dated 
Ottawa, May 12, 1899, p. 2. 



PUTMAN'S EARLY BIOGRAPHY 55 

79 Training Institute. Putman applied to write these examin-

80 
ations in Toronto and must have left Ancaster to do this 

in 1888. That he successfully passed them was attested in 

the Minister's Report for 1889. 

In the fall of 1887, Putman enrolled at the Toronto 

Normal School for a four-and-a-half-months' course. He 

found that 

[...] after Henderson and Robertson the Normal School 
seemed flat, uninteresting and a waste of time. There 
was overmuch threshing of straw; too much chaff and 
too little wheat. There was no real challenge to 
test intellectual power.82 

As he wrote, the only redeeming feature was the Model School 

where two excellent teachers gave them shining examples: 

Their poise, their naturalness of manner, the ease 
with which they controlled, the skill in question­
ing, the way they used pupils' answers, the little 
use they made of text books made young teachers 
feel that, after all, there was much to be learned 
about the art of teaching.83 

79 "New Inspector of Ottawa Public Schools", in The 
Citizen, Ottawa, October 7, 1910, p. 2. 

80 P.A.O., R.G.2, P-2, Box 31, XXXIX, Item 55, 
J. Harold Putman, application for examination for first-
class certificate, dated St. Catharine's, 1887. 

81 Ontario, Department of Education, Report of the 
Minister of Education (Ontario) For the Year 1889 with the 
Statistics of 1888, Toronto, Warwick, 1890, p. 98. 

82 Putman, Fifty Years at School, p. 10. 

83 Ibid., p. 11. 
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There was one exception, though, in Putman's criticism of 

the Normal School. This was the influence that Miss Hart, 

the Kindergarten Director, had on him. She came from St. 

Louis, the centre of the kindergarten movement for North 

America, and, according to Putman, at the Toronto Normal 

School she was 

[...] the biggest 'man' about the institution. 
She was steeped in Froebelian philosophy and be­
lieved in it thoroughly. My wonder then was, and 
always has been since, why so many of Froebel's 
disciples applied his theories to the Kindergarten 
only when they were meant to apply to the whole 
field of education.84 

At this point, then, Putman was exposed for the first time 

to the New Education movement and wholeheartedly espoused 

its ideas, as seen in the Kindergarten. They complemented 

the idealistic philosophy he was receiving from Stafford at 

Metropolitan Church at this time. He was later to promote 

the integration of the Kindergarten into the regular grades 

when he served on the provincial Kindergarten-Primary Com­

mittee (see Chapter Seven), which revised the curriculum in 

1913. Perhaps this exposure to the future direction of edu­

cation and the possibilities of his leadership here confirmed 

his earlier decision. He now strongly stated, "I left the 

Toronto Normal School with a definite decision to make 

84 Ibid. 
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85 teaching my career". With his future career mapped out, 

he returned home, married the girl he had courted all through 

86 8 7 
high school, Isabella Culp, and then moved to Ancaster 

88 
Village to serve as principal of the village school. He 

was just twenty-one years of age. 

Despite his success in this position, however, he 

decided to move his family to North Toronto in 1891, so 

"that I might be near the university with the possibility 

of attending Saturday or evening lectures. I had already 

by extramural study partly completed a course in honour 

89 English and history". ~ As a result of his work in Toronto, 

85 Ibid., p. 12. 

86 Interview with Miss Irene Putman, February 23, 
1972, and examination of.the marriage certificate of John 
Harold Putman and Isabella Culp, dated December 28, 1887, at 
the residence of M. 0. Merritt (neighbour of Lorenzo Putman's 
family), Ontario, in Miss Irene Putman's possession. 

87 P.A.C., C-614, 'Sub-district No. 4, Township of 
Grimsby, Division No. 2', "District No. 21", Census 1871, 
Ontario - Welland, Niagara, Lincoln, p. 46, #7"; showed 
Isabella Culp, aged 6 years, living in household of Marcus 
Merritt, farmer. 

88 Putman, Fifty Years at School, p. v. 

89 Ibid., p. 17. This must have been his work for 
the first-class, "C" certificate obtained in 1889 from the 
Hamilton Training Institute, replaced by the University of 
Toronto School of Pedagogy in 1890, as noted in Robin S. 
Harris, Quiet Evolution, A Study of the Educational System 
of Ontario, Toronto, University Press, 1967, p. 81T 
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Putman received his first-class "B" certificate 

As well, he gained considerably in scholarship. 

in 

[...] Toronto [where] I may modestly claim that I 
made a real advance in the study of English and 
history. I had access to the University Library 
and many times entered it with a lunch in my poc­
ket when the ddors opened on Saturday morning and 
left it only when closing time came. I learned 
the method and value of 'reading around' a subject. 
William Houston was then in charge of the library 
of the Legislative Assembly. [...] and [...] was 
never too busy to give me advice and assistance. 
He even allowed me to carry home many books that I 
could not afford to buy for myself.91 

At this period of his life, Putman also was exposed 

for the first time to the mind of a university professor of 

excellent calibre. This was Professor W. J. Alexander, who 

had just arrived at University College as Professor of 

92 English Literature. In 1891, the year that Putman arrived 

in Toronto, Alexander began a new graduating course called 

English and History, destined to become one of the most im-
g 

portant of the honour courses of the University of Toronto. 

90 Ontario, Department of Education, Report of the 
Minister of Education (Ontario) For the Year 1891 With the 
Statistics of 1890, Toronto, Warwick, 1891, p. 91. 

91 Putman, Fifty Years at School, p. 24-25; and see, 
"Mr. William Houston", in The Canadian School Board Journal, 
Vol. 4, No. 10, September, 1925, p. 18. 

92 George M. Wrong, "Professor W. J. Alexander", in 
University of Toronto Monthly, Vol. 27, No. 4, January, 192 7, 
p. 151. 

93 Ibid., p. 152. 

90 
in 1891. 

He studied 
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It was greatly influenced by his classical studies and re­

quired, as honour subjects, selected portions of literature 

in Greek and Latin. In addition, the students were to take 

some modern history "and thus link literature with the record 

of man's life. The course was stiff. It attracted good 

94 students". Alexander was very active, also, in giving 

Saturday lectures and promoting university extension work. 

Here Putman was exposed to his classical scholarship: 

I enjoyed one other great privilege. I at­
tended several Saturday lectures in English given 
by Professor Alexander to his third-and fourth-
year students. His charming manner, the breadth 
of his knowledge and his skill in reading poetry 
were an inspiration. I began dimly to grasp the 
idea that literature, especially poetry, is a 
searching criticism of life as well as a source 
of exquisite pleasure and that truth and beauty 
are one.96 

Once again, Putman was stirred by idealistic philosophy, 

this time in an aesthetic form. 

In July of 1894, Putman was granted his specialists' 

certificate in English and history, and, it would appear, he 

had deserved it earlier: 

94 Ibid. 

95 Humphrey Milnes, Archivist, letter to the author 
dated University College, Toronto, December 10, 1971. He re­
ported that his favourite topics were Browning, Shakespeare, 
Shaw and Burns, as well as literature of the period in general. 

96 Putman, Fifty Years at School, p. 25. 



PUTMAN'S EARLY BIOGRAPHY 60 

Mr. Putman who holds a B, obtained in 1891, has 
now obtained 67% of the subjects to complete the 
course for Spec, certificate in English and History, 
and is accordingly entitled to the non-prof, stand­
ing in this Dept. When the Revising Board made its 
report on the subject of the non-prof, exams for 
specialists, it was not known to its members that 
Mr. Putman had a B. ob ta ined under the Regl. of 
1891.97 

In the Queen's University Student Register, Putman 

is listed as having received his first-class certificate in 

June of 1891 and his English and history specialists' cer-

98 tificate in 1894. Thus, he had attained the highest grade 

of teaching certificate by his twenty-eighth year. 

4. First Teaching Experiences, 1884-1894. 

During these years of academic and professional im­

provement, Putman had advanced in his own teaching career. 

He began teaching in a rural school in 1884, but, after his 

Normal School training, became a principal, first at Ancaster 

Village School in 1887, and then, in 1891, at Eglinton School, 

Town of North Toronto. Despite the good recommendations he 

received, however, he admitted himself that his teaching was 

not inspired by new practices. His interests were largely 

academic. Only on his arrival at the Ottawa Model School in 

97 P.A.O., R.G.2, P-l, Board of Examiners for School 
of Pedagogy Normal School, 1894~1896, Vol. 5, p. 15, dated 
July 8, 1894. 

98 Douglas Library, Queen's University Archives, 
Student Register, p. 584, No. 3029, "John Harold Putman". 
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1894, did he begin to exhibit any influences of New Educa­

tion ideas in his teaching. 

As he wrote, his first teaching job was "a rural 

school, No. 12, in the Township of Seneca, County of Halde-

99 mand". He had thirty-three pupils, five in the Fifth 

Form (Grades Nine and Ten), and he judged this experience 

very worthwhile: 

I had to work hard to keep up with them. For­
tunately I had few beginners. I realize now that 
the presence of these seniors was greatly to my 
advantage. They stimulated me to do my best and 
I learned more technical grammar in the first six 
months than in my whole previous schooldays. Many 
problems in book-keeping, arithmetic, geometry and 
algebra previously mastered in a sketchy way be­
came clear as daylight when prepared for the in­
struction of my pupils.100 

In retrospect, he recounted two unconscious aids 

these students gave him. One incident, involving detaining 

a boy until seven-thirty at night to memorize a poem, taught 

him the uselessness of compulsory memorization to inculcate 

a love of poetry. Another experience he regretted for 

the rest of his life. It was the corporal punishment of a 

102 boy who later turned out to be innocent. Although his 

99 Putman, Fifty Years at School, p. v, 

100 Ibid., p. 5. 

101 Ibid., p. 6. 

102 Ibid., p. 7. 
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later writings on corporal punishment and his benevolent 

practices with the Ottawa Board denoted a more relaxed atti­

tude to corporal punishment than was usual at this time, 

Putman himself quickly grasped the need for strict discipline 

in the schools under his charge. This was revealed in two 

letters of recommendation written after his fifth and seventh 

years of teaching. The Chairman of the Board at Ancaster 

School wrote: 

Prior to Mr. Putman's advent to our school certain 
refractory pupils, such as are found in most village 
schools had given a considerable amount of trouble, 
which, doubtless owing to Mr. Putman's methods of 
teaching and discipline has now happily ceased.1^3 

And his inspector at Ancaster, Mr. J. H. Smith, judged him 

104 to be "a strict disciplinarian". Perhaps the seeds of 

Putman's lifelong interest in retarded children and auxiliary 

education were planted in these early experiences. 

Putman related that he visited every home in the sec­

tion during his first teaching appointment, even where there 

were no children, believing that the opinions of these people 

would be valuable to him as the teacher. At this point 

his innate ability for public relations, which he was to 

103 P.A.O., R.G.2, P-2, Box 42, Item 17, E. Kenrick, 
letter of recommendation dated Ancaster, September 25, 1889. 

104 Ibid., J. H. Smith, letter of recommendation for 
J. H. Putman, dated Hamilton, July 17, 1891. 

105 Putman, Fifty Years at School, p. 8. 
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display so well in his annual reports and speeches in Ottawa, 

was coming to the fore. It paid off, as well, in the educa­

tional impetus he received from his Scots neighbours. 

In an amusing letter to his sister, written at this 

time, he recounted the battle with his landlady to keep warm 

in twenty-eight below zero temperatures. The cold affected 

the size of his classes: 

The weather has been so cold I have only had an 
average of about twenty-six for the last week. 
I have to work awful hard cant [sic] -find time 
for so many classes. Have had some visitors. 
They have about two 'shamborees' in the sections 
every week[.] I was out to one last week and 
froze one of my little ears.106 

Despite the hard work and narrow curriculum, varied 

10 7 only by the Friday afternoon spelling match, Putman was 

evaluated in very favourable terms at the end of his two 

years at S.S. No. Twelve, Seneca. The trustees praised him 

as having given 

[...] the best of satisfaction. We have found him 
energetic, kind, and faithful, and a true gentleman 
in every respect. We can heartily recommend him 
to any school board requiring the services of an 
efficient teacher and we are truly sorry that he 
will no longer remain in our service.10° 

106 J. H. Putman, letter to "Ma chere soeur", dated 
"Iceland", February 16, 1885, in possession of Miss Irene 
Putman. 

10 7 Putman, Fifty Years at School, p. 8. 

108 P.A.O., R.G.2, P-2, Box 31, XXXIX, Item 55, J. 
Harold Putman, re application for examination - -
for First-Class Certificate, 1886, letter of Arthur H. Dawes, 
etal., dated S.S. No. 12, Seneca, December 14, 1886. 
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After his academic year at St. Catharine's Collegiate 

I n s t i t u t e , and four-and-one-half months at Toronto Normal, 

Putman accepted a position at the village school in Ancaster, 

[...] one of the oldest settlements in Upper Canada. 
There were 120 pupils with three teachers. Again 
I had pupils doing high school work and had to teach 
forms III, IV and V of the public school course. I 
did this work for nearly four years, teaching my own 
classes, supervising the work of two other teachers, 
acting as unofficial attendance officer for the 
whole school, taking my part in the Wentworth 
Teachers' Institute first as secretary and then as 
president [...].109 

But Putman considered himself at this time to be a "'follower' 

and [I] took for granted that we had in Ontario the best sys­

tem of schools in the world. The Minister of Education, 

George W. Ross, had said so on many occasions". He thus 

unquestionably accepted the prevailing evils of the system. 

An "educational adventure" which he pioneered through the 

Wentworth Teachers' Institute revealed this. He organized 

a team of teachers to exhaustively "cover" all possible en­

trance examination questions for English literature. As he 

described it, "Ten good selections of English literature 

[were] dissected and chewed up, ground fine and then ground 

again, served up like hash day after day for ten months'.". 

109 Putman, Fifty Years at School, p. 13. 

110 Ibid. 

111 Ibid., p. 16. 
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In retrospect, he believed it illustrated "how the examina­

tion system was already gaining a throttle-grip upon our 

elementary schools and it shows how eager I was as a young 

112 teacher to work this system for all it was worth". He 

confessed that he firmly believed in the good effects of all 

kinds of examinations in 1890. Ten years later, at the 

Ottawa Model School, he was to begin his lifelong campaign 

against this "throttle-grip" of the exam-bound Ross era on 

Ontario education. 

One important influence on Putman at this time was 

that of his inspector, J. H. Smith: 

I was fortunate in forming a friendship with 
the local school inspector, J. H. Smith, who lived 
in the Village, and for the next quarter-century 
and until his death we were together whenever pos­
sible. He was not a scholar in the strict sense 
of that word but he had a keen intellect, a shrewd 
common sense, an appreciation of humour; he was a 
good teacher, a delightful companion and a loyal 
friend. I remember that he was not wholly satis­
fied with our educational system. He was keen for 
establishing in every county a number of advanced 
schools which would carry on from November to 
Easter continuing the education of farmers' sons 
and daughters. He had in mind something similar 
to the folk-schools of Denmark where English, his­
tory, music and science would form the backbone 
of the course. He would have added some instruc­
tion in domestic economy and agriculture.H3 

Smith may well have been one of the pioneers in the 

112 Ibid., p. 15. 

113 Ibid. , p. 14. 
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continuation and consolidation school movements in the pro­

vince, which the Whitney government was to promote. (He was 

president of the Ontario Teachers' Association in 1888.) 

As Putman asserted, "The continuation schools given us in 

1907 were originally planned in part at least to carry out 

this idea". But he believed they failed because of their 

narrow curriculum designed to "cram" pupils through the 

Normal Schools' Entrance Examinations. They lost their cul­

tural effect, as a result. Putman himself was to implement 

this idea of a cultural-technical central school for the 

Fifth Form in his School for Higher English established in 

Ottawa in 1911 (see Chapter Five). For the rest of his life 

he campaigned for consolidated rural schools, and recommended 

them in his British Columbia report of 1924 and in his 

117 report on the Protestant rural schools of Quebec in 1938. 

Aside from the letter of recommendation from the 

trustees of Ancaster Village, already cited, Putman received 

114 P.A.O., R.G.2, P-2, Box 82, Item 115, Ontario 
Teachers' Association Programme, August 14, 15 & 16, 1888; 
on August 14, the President's Address was delivered by 
J. H. Smith, Ancaster. 

115 Putman, Fifty Years At School, p. 14. 

116 J. H. Putman and G. M. Weir, Survey of the 
School System, Victoria, Barifield (printers), 1925, p. 300-302. 

117 J. H. Putman, "Organization of District Boards", 
Appendix III of W. A. F. Hepburn, Chairman, Report of the 
Quebec Protestant Education Survey, (n.p.), 1958, p. 340-354. 
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a very complimentary assessment from his friend, Smith, who 

wrote , 

Mr. J. H. Putman who has been in charge of the 
Ancaster Public School during the past three years 
and a half has proved himself to be a most exemplary 
Headmaster. He is a strict disciplinarian, a thorough 
organizer, well acquainted with the most approved 
methods of instruction and possesses teaching power 
of a very superior order. During the time he has 
been in charge of the Ancaster school thirty-three 
pupils have been prepared for the Entrance Examina­
tion of whom only two have failed to pass. In addi­
tion to this work he has conducted a fifth class of 
from seven to fifteen pupils to my entire satisfac­
tion. In his intercourse with his assistants and 
pupils, he is gentlemanly in bearing, courteous in 
manner and firm in the discharge of his duty. From 
my personal acquaintance with him as a man and from 
my knowledge of his ability as a teacher, I can 
with the utmost confidence commend him to the 
favorable consideration of any Board of Trustees 
who may require the services of an efficient and 
trustworthy Headmaster.118 

In July of 1891, Putman was offered three positions, 

"largely I think through the good offices of my friend 

119 Smith", and accepted the offer of the trustees of North 

Toronto to be Principal of Eglinton School (now called the 

120 John Fisher School in the City of Toronto). Not only did 

he improve his education while in Toronto, but he had the 

chance to hear famous educators at that time, such as the 

118 P.A.O., R.G.2, P-2, Box 42, Item 17, J. H. Smith, 
letter of recommendation for J. H. Putman, dated Hamilton, 
July 17, 1891. 

119 Putman, Fifty Years at School, p. 17. 

120 Ibid., p. v. 
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Hon. George W. Ross, the Minister of Education, and James L. 

121 Hughes, Inspector of the Toronto Public Schools. But he 

mentioned only one really positive contribution to his 

knowledge of education while at North Toronto. This was 

[...] a realization of the value of music as a 
school subject. Partly, this was because two of 
my own assistants taught music well and I saw how 
much it contributed to a good school spirit; partly, 
I was influenced by Lew Rees, who then taught a 
school at Lambton Mills just outside of Toronto. 
Rees brought his pupils to our Institute meeting in 
Toronto Junction and demonstrated what a skilful 
teacher could do. He later became director of 
music in Toronto, and the whole of Ontario owes 
him much for his contribution to the cultural value 
of music in elementary schools. He was a pioneer 
in a field which was up to that time almost uncul­
tivated.122 

Rees, who was Putman's contemporary and was also trained at 

St. Catharine's, was judged by his Headmaster at Port Perry 

High School in 1885, "one of the best trained Public School 

123 Teachers that I have met". When Putman came to the Ottawa 

Board in 1910, as has already been mentioned, he found that 

a well-established singing programme modelled on that of the 

Toronto Public Schools was in force. Under his leadership 

this was to be expanded and violin classes pioneered for the 

121 Ibid., p. 18. 

122 Ibid., p. 24. 

123 P.A.O., R.G.2, P-2, Box 66, Item 110, Llewellyn 
Rees, Director of Music for the City of Toronto, application 
for first-class certificate, 1887, letter from D. McBride, 
Headmaster, dated Port Perry, October, 1885. 
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first time in the province. 

As in Ancaster, Putman found that "here the rigid 

written examination system was carried to its logical if 
1 ? 4 

absurd conclusion". He thought the chief reasons for 

this were the lack of trust of teachers by those in author­

ity, and "the desire of principals and teachers to escape 

125 
responsibility". He was to be the Ontario pioneer of 

the cure of this exam virus while inspector of the Ottawa 

Public Schools by making the recommendations of teachers 

and principals replace the written examination for the 

majority of entrance candidates (see Chapter Thirteen). 

Despite his own negative evaluation of his Toronto 

sojourn, he was assessed in glowing terms by his inspector, 

D. Fotheringham, who seemed to regard him as an equal as he 

wrote , 

124 Putman, Fifty Years at School, p. 22. 

125 Ibid., p. 23. 
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Mr. J. Harold Putman has for three years had charge 
of the public school, [sic] Eglinton, North Toronto, 
as Principal. During all that time he has more and 
more impressed me as a man of marked fidelity and 
more than average tact and facility in conducting 
the classes and administering the affairs of the 
whole school. 

Not only is Mr. Putman well up in the wide 
range of studies required of the holder of a modern, 
professional first-class certificate, [sic] He has 
while discharging all the obligations of Principal 
with entire satisfaction to all concerned pursued 
a course of reading and passed successfully the 
examination required for a specialists' certificate 
in English. At the same time he is well up in the 
most approved principles and methods of instruction. 

The more I know of Mr. Putman as a man, the 
more highly am I learning to esteem him and more 
fully to lean upon him as a wise and valuable 
fellow-worker in one of the most useful and respec­
table of professions.126 

By 1894, the pinch of Depression and the needs of 

127 his family (the third child had just been born ) urged 

Putman to apply for a position at the Ottawa Model School. 

His North Toronto Board members fully endorsed Fotheringham's 

recommendation and wished him well: 

126 P.A.O., R.G.2, P-2, Box 42, Item 17, letter of 
recommendation of D. Fotheringham, dated Toronto, July 10, 
1894. 

127 Interview with Miss Irene Putman, February 23, 
1972. 
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This is to certify that Mr. J. H. Putman has 
been Principal of our largest school for a number 
of years. During that time he has performed his 
duties with great credit to himself and satisfac­
tion to the Board. 

We consider him a man fully qualified and 
gifted to follow the profession he has chosen, 
and the only reason he is leaving us is that we 
cannot afford him such remuneration as he is en­
titled to. 

We wish him success wherever he goes, and 
take great pleasure in recommending him to any 
Board requiring an efficient Principal or Inspector.128 

During his first ten years as a teacher and princi­

pal, then, Putman had married and acquired a family, had 

greatly improved his academic and professional qualifications, 

and had demonstrated his leadership ability. He had moved 

from a rural to an urban environment and his horizons had 

greatly widened with regard to the world and his place in it. 

128 P.A.O., R.G.2, P-2, Box 42, Item 17, letter of 
recommendation from F. H. Davis and Chas. Bonnick, dated 
North Toronto, September, 1894. 



CHAPTER III 

EMERGING EDUCATIONAL LEADER 

In September, 1894, Putman was appointed to the 

staff of the Ottawa Model School as an assistant master. 

During the next sixteen years, while at the Ottawa Model 

and Normal Schools he continued to improve himself both 

educationally and professionally. He became known as an 

educational leader to be watched. His three speeches at 

the Ontario Educational Association, as well as his leader­

ship on the Superannuation Committee during this period, 

denoted an aggressive, far-seeing liberal thinker. His 

letters to the Education Department and descriptions of 

his curricular practices at the Ottawa Model School revealed 

an active campaigner in the cause of New Education. At the 

same time, he was improving his professional skills, ac­

quiring his Inspector's certificate in 1897, his Interim 

Specialist's certificate in 1898, his Bachelor of Arts from 

Queen's University in 1899, his Bachelor of Pedagogy in 1907 

and his Doctor of Pedagogy in 1910. In his spare time, he 

was extending his leadership position, writing a history 

text-book, Britain and the Empire, in 1903, serving as 

secretary-treasurer of the Queen's Society in 1905, and as 

alderman of Rideau Ward in 1906. In that year, as well, he 

wrote a series of trenchant letters to the newspaper on the 
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subject of future directions of secondary education in Ottawa. 

He also served on the Boards of the new Ottawa Public Library 

and the Ottawa Horticultural Society and was a prominent 

Mason. In 1902, he became Headmaster of the Ottawa Model 

School, and from 1905 to 1909, served as Principal of the 

Departmental Summer Schools in Ottawa. He was appointed as 

lecturer at the newly-structured Ottawa Normal School in 

1908. In his final year there, 1910, he wrote his thesis 

on Ryerson, which was to be published and cited as a schol­

arly reference on the subject for many years. Thus, on all 

fronts, educationally, politically and academically, John 

Harold Putman proved himself to be a leader to be reckoned 

with by 1910. This chapter; then, will discuss Putman's 

emerging leadership. 

1. Professional and Educational 
Development, 1894-1908. 

As was implied by the trustees of North Toronto, 

Putman left their Board because he believed himself over-

qualified for his position and in need of a higher remunera­

tion than they could afford. Thus, he wrote, "In September, 

1894, I was appointed to the Staff of the Ottawa Model School 

1 P.A.O., R.G.2, P-2, Box 42, Item 17, Putman's Ap­
plication to Provincial Normal School, letter of recommenda­
tion of F- H. Davis and Chas. Bonnick, dated North Toronto, 
September, 1894. 
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by the late Sir George Ross who was then Minister of Educa-

2 tion in the Government of Sir Oliver Mowat". He began as 

Second Assistant in the boys' school, in which there were 

135 pupils. Within four years he had attained his Inspec­

tor's certificate, his professional specialists' standing 

granted on examination by the School of Pedagogy, Toronto, 

and was appointed First Assistant at the Ottawa Model 

School. He had also reached provincial status by being 

granted a license as a member of the Departmental Board of 

Examiners. In this capacity, Putman began his long asso­

ciation with the Department of Education, particularly in 

the area of High School Entrance Examinations, in which he 

would enter fully as Inspector of the Ottawa Public Schools. 

(He was so respected for his work here that he was appointed 

2 J. H. Putman, Fifty Years at School, An Education­
ist Looks at Life, Toronto, Clarke Irwin, 1938, p. v~i 

3 Ontario, Department of Education, Report of the 
Minister of Education (Ontario) For the Year~1896, Toronto 
Warwick, 1897, p. 121. 

4 Ontario, Department of Education, Report of the 
Minister of Education (Ontario) 1898, With the Statistics of 
1897, Toronto, Warwick, 1899, p. 168. 

5 Douglas Library, Queen's University, University 
Archives, Student Register, No. 3029, "John Harold Putman", 
p. 584. 

6 Ontario, Report of the Minister, 1898, p. 95. 

7 "New Inspector of Public Works [sic]", in The 
Evening Journal, Ottawa, October 7, 1910, p. 2. 
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as a one-man commission to investigate an examination scandal 

in Toronto in 1921.8) 

His provincial leadership also was being established 

at the Ontario Educational Association. In 1895 Putman was 

appointed a Director of the Public School Department of the 
g 

Association. That year, as well, he delivered an address 

on the subject of "Country Schools" (to be discussed later) , 

marked by its forthright expression of New Education ideas. 

He was a pioneer of (OEAA. in the promotion of a superannua­

tion plan for teachers of the province. In 1901, Putman gave 

notice to the Fortieth Annual Convention of the following 

resolution: "That in the opinion of this Association it 

would be in the interest of the Teachers of Ontario to have 

established some scheme of Superannuation under the control 

11 of the Department of Education." This motion, which was 

8 P.A.O., R.G.2, P-3, 1922, Box 89, 1-203, Item 11, 
J. H. Putman, "Report of J. H. Putman, Commissioner, On Cer­
tain Irregularities Connected With The Middle School Examin­
ation Held in the City of Toronto In June, 1921", dated 
Ottawa, January 25, 1922, 13 p. 

9 Ontario Educational Association, Proceedings of 
the Thirty-Fourth Annual Convention, Toronto^ Rowswell & 
Hutchison, 1895, p. 3"̂  

10 J. H. Putman, "Country Schools", in Ibid., 
p. 305-317. 

11 P.A.O., "Minutes of the General Association, 
Fortieth Annual Convention, Tuesday, April 9, 1901", in 
Proceedings of the Ontario Educational Association, 1901 
to 1904, Minute Book, (handwritten) p. 7~. 
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carried, was to begin the long chain of events leading to 

the Ontario Teachers' and Inspectors' Superannuation Act of 

12 1917. Putman played a leading role in the setting up of 

this Act and as a representative of OEA". on the Superannua­

tion Commission from its inception in 1917 until 1935. 

In 1903, Putman, acting as Secretary of the OEA. , 

Superannuation Committee, wrote a letter to the Minister of 

Education, Richard Harcourt, in which he enclosed an abstract 

of the plan which this Committee had presented to the Govern-

13 ment. The next year, Putman reported verbally to the Annual 

Convention on behalf of the Committee and moved that it be 

discharged; this was carried. A more expanded Committee 

was created the next day and the three men who were to become 

the leaders of Ontario's Teachers' Superannuation scheme were 

appointed; they were J. H. Putman, Wm. Scott and R. A. Gray. 

12 Ontario, Department of Education, Report of the 
Minister of Education Province of Ontario For"the Year 1917, 
Toronto, Wilgress, 1918, p. 351. 

13 P.A.O., R.G.2, P-2, Box 83, XXIX, Item 2, OEA A 

Suggestions re Superannuation, letter from J. H. Putman, 
Secretary of the Committee, to Richard Harcourt, Minister 
of Education, dated Ottawa, October 22, 1903, and enclosure, 
"O.E.A. Suggestions re Superannuation of Teachers", submitted 
by a Committee of OEA' , (n.d.). 

14 Ontario Educational Association, Proceedings of 
the Forty-Third Annual Convention of the Ontario Educational 
Association Held in Toronto on the 5th, 6th and 7th April, 
1904, Toronto, Briggs, 1904, p. 8. 

15 Ibid., p. 10. 
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In 1908, Putman presented the Report of the Super­

annuation Committee, which was printed in the Proceedings. 

Again, the original Committee was disbanded on Putman's mo-

17 tion, and the next day a new Committee appointed by the 

18 President, on which were Putman, Gray and Scott. Thus, in 

his pioneering role in the superannuation campaign, as well 

19 
as his three addresses (which will be discussed later) be­
fore this influential teachers' organization, Putman was 

emerging as a provincial leader. This leadership was to cul-

20 minate in his Presidency of vOEA in 1931-1932, and an 

honorary Doctor of Laws degree from the University of Toronto 

21 for his services rendered to the Association, in 1936. 

16 Ontario Educational Association, Proceedings of 
the Forty-Seventh Annual Convention Held in Toronto, 21st, 
22nd, 25rd April, 1908, Toronto, Warwick, 1908, p. 11-12. 

17 Ibid., p. 12. 

18 Ibid., p. 13. 

19 J. H. Putman, "Country Schools", in 'OEA Pro­
ceedings, 1895, p. 305-317; J. H. Putman, "Reorganization of 
Professional Schools", in 'OEA .Proceedings, 1904, p. 282-
294; J. H. Putman, "The Effect of Student Teachers Upon Model 
School Pupils", in QEAJ Proceedings, 1908, p. 309-317. 

20 J. H. Putman,'School Administration and School 
Finance in Ontario, Can They Be Improved?', "President's Ad­
dress", in Ontario Educational Association, Proceedings of 
the Seventy-First Annual Convention Held in Toronto On the 
28th, Z9th, 50th, and 51st March, 1952, Toronto, Ball, 1952, 
p~! 7-26. 

21 Honorary Doctor of Laws Degree from the University 
of Toronto, awarded to J. H. Putman on April 14, 19 36, in 
possession of Miss Irene Putman, examined February 23, 1972. 
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Within three years of his Ottawa Model School appoint­

ment, Putman was making overtures to move on. Two letters 

of recommendation written by his superiors at the Normal 

School, John A. MacCabe, Principal, and S. B. Sinclair, Vice-

Principal, indicated that he was seeking "a wider field of 

22 influence and usefulness" than teaching Grade Three in the 

Ottawa Model School. Putman's numerous addresses on educa­

tional topics Sinclair considered to be "rational and pro­

gressive. There are few whom I can so confidently and cor-

23 dially recommend." Perhaps these letters led to Putman's 

appointment as First Assistant in the Ottawa Model School 

in 1898. But by 1899, Putman campaigned on his own behalf 

before the Minister of Education, Dr. Ross. In a long let­

ter in which he outlined his accomplishments to date, he 

applied for any vacancy that would occur in the Provincial 

24 Normal Schools' staff. He had obviously planned his studies 

22 P.A.O., R.G.2, P-2, Box 42, Item 17, Putman's 
Application for Provincial Normal School, copy of letter of 
John A. MacCabe, dated Ottawa, June 19, 1897. 

23 Ibid., copy of letter of S. B. Sinclair, dated 
Ottawa, June 22, 1897. 

24 Ibid., letter of J. Harold Putman to Dr. Ross, 
dated Ottawa, May 12, 1899, 2 p. 
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[...] along those lines most especially required 
for Normal School work. Recognizing that in this 
age, in addition to pedagogy, a broad foundation 
in the way of a general education is essential to 
success in Normal School work, I registered at 
Queen's College in 1897 and received the degree 
of B.A. in April 1899. I took second place in 
the junior year in French (Class I), [sic] and 
first place in Class I in the same subject in my 
final year. I took third place in Class I in the 
junior year in Mental and Moral Philosophy and 
fourth place in Class I in the final year.25 

In addition, he wrote that he pursued more science courses 

for his undergraduate course at Queen's. Significantly, he 

added, 

I believe that the work I have done in Mental and 
Moral Philosophy under Prof. Watson, has given me 
a good groundwork for the psychology required in 
our Normal Schools. I feel quite confident that 
I could make a success of Eng. [sic] and kindred 
subjects. I have tried to keep my knowledge of 
mathematics fresh and am sure that competent judges 
would tgll you that my methods in that branch are 
sound.26 

At home, he was "reading the pedagogy course in Toronto Uni-

27 versity and expect to complete it in a short time". And, 

as a final indication of his future intentions, Putman some­

what unrealistically concluded with the assertion that 

25 Ibid., p. 1. 

26 Ibid., p. 2. 

27 Ibid. 
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Should you consider my application favorable [sic] 
or give me any encouragement of an appointment"^ T 
would feel it incumbent upon me to make a somewhat 
extended visit to the best Normal Schools of U.S. 
and Britain before beginning active work.28 

(This was unrealistic in terms of the depressed state of the 

economy and the lack of opportunity that the Ontario Govern­

ment provided even incumbent Normal School Principals to 

visit the United States until 1901.29) 

Putman received his opportunity to teach in the 

Ottawa Normal School in an unexpected way. Because of the 

extreme demands of his position as Vice-Principal, S. B. 

Sinclair became seriously ill in 1899 and wrote a number of 

30 
letters to Dr. Ross begging to be allowed to resign. Ac­
cording to the official records, he remained as Vice-Princi-

51 pal for 1900, and Putman as First Assistant at the Ottawa 

52 Model School. But Putman himself wrote, 

28 Ibid. 

29 Ibid., Box 43, II, Item 69, letter of MacCabe to 
Harcourt, dated Ottawa, October 12, 1901, pleading request 
to have himself and Principal Scott visit the Normal Schools 
of Chicago and possibly Albany, and Oswego, after ten years 
of routine work in their schools. 

30 Ibid., Item 121, letters of Sinclair to Ross 
dated January 50, June 25 and July 26, 1899. 

51 Ontario, Department of Education, Report of the 
Minister of Education (Ontario) for the Year l"9~0o, With the 
Statistics of 1899, Toronto, Cameron, 1901, p. 115. 

52 Ibid., p. 114. 
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In January, 1900, I entered the Normal School 
as colleague of Principal MacCabe to teach mathema­
tics, natural science and the science of education. 
As the school was then organized, lectures by the 
principal and myself were given to the whole stu­
dent body as one group. The normal size of this 
group was about 100. Needless to say the lecture 
method was used very largely, although .some at­
tempts were made to have students discuss the 
topics under consideration. At that time and un­
til September 1905, the normal course was com­
pleted in five months. I worked with MacCabe 
during three of these short term courses and then 
returned to the Model School to act as headmaster 
from May, 1902, until June, 1908.33 

In a photograph of the students and staff of the Ottawa Nor­

mal School for the Spring Term of 1900, Putman (and not 

Sinclair) is pictured as a member of the staff, which 

would corroborate Putman's claim. Another photograph, taken 

in the Fall Term of 1901, shows Sinclair and not Putman as a 

55 member of the Ottawa Normal School Staff, indicating that 

he had regained his health. In the summer of 1899 and in 

subsequent years, Putman also assisted MacCabe in teaching 

over one hundred nuns a refresher course in academic work. 

55 Putman, Fifty Years at School, p. 54. 

54 Ottawa Teachers' College Archives, Photograph of 
the Students and Staff of the Normal School, Ottawa, Spring 
Term, 1900. 

55 Ibid., Photograph of the Students and Staff of 
the Normal School, Ottawa, Fall Term, 1901. 

56 Putman, Fifty Years at School, p. 37. 
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The increased responsibilities did not greatly im­

prove Putman's salary, however. As first assistant he earned 

3 7 in 1897, ninety-two dollars per month, or $1,100 per year. 

Two years later, his salary had increased by only three dol­

lars per month and fifty dollars per year. In April of 1899, 

though, it was increased to $115 per month and $1,200 per 

year, probably as a result of his Queen's B.A. granted in 

38 this month. For the next three years Putman remained at 

this maximum of $1,200*, despite his increased responsibili-

59 ties at the Normal School. As Headmaster of the Model 

School, his salary only increased to $1,500 or $125 per 

month. Thus, he felt justified to write a strong letter 

to the Department complaining on behalf of himself and the 

Headmaster of the Toronto Model School about their depressed 

salaries. He noted 

57 P.A.O., R.G.2, ". E-l, Box 4, File 5, Pay Lists 
Ottawa Normal and Model Schools, 1895-1908. 

58 Douglas Library, Queen's University, Student 
Register, No. 5029, p. 584. 

59 P.A.O., R.G.2, E-l, Box 4, File 5, Pay Lists, 
1895-1908. 

40 Ibid. 



EMERGING EDUCATIONAL LEADER 83 

[...] our chief claims for a re-arrangement. 
(1) The general advance in prices has been most 

noticeable in rent and food. This bears 
heavily upon a married man and in this way 
affects a headmaster more than his assistants. 

(2) The salary I now receive, $1500, was paid my 
predecessor twelve or fifteen years ago when 
money had a much greater purchasing power. 
Too much was paid then or too little now. 

(3) The Headmaster has the heaviest class in the 
school. He also has the general management 
of the Model School in the way of arranging 

•̂  student-teachers['] lessons, conducting pro­
motion examinations, collecting fees, looking 
after building and grounds. He gets but $300 
more than his male assistants who certainly 
do not get too much. 

(4) The Headmasters now have charge of girls as 
well as boys but have no increase in salary, 
commensurate with increased responsibility.41 

In this and a previous letter, which argued also for a general 

42 staff salary increase, he cited the salary increases of the 

Ottawa and Toronto Collegiate Institute Boards' assistants, 

as well as the general wage increases of fifteen to thirty per 

cent in industry, the Public School Board and the Dominion 

Civil Service. He asserted 

41 Ibid., D-7, Box 10, Ottawa Normal School file, 
letter of Putman to Latchford, dated Ottawa, December 26, 
1903, p. 1 and 2. 

42 Ibid., letter of Putman to Harcourt, dated Ottawa, 
November 30, 1903. 
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I am not putting the matter too strongly when 
I state that every class of wage earners in the 
City of Ottawa, from common laborers to the highest 
rank of civil servant, with the exception of the 
teachers in the Model and Normal School, have re­
ceived increased pay during the past four years. 
They have simply been given their fair share of 
the general prosperity of the country.43 

Finally, he argued that "As I am the only member of the 

teaching staff in this school who has the responsibility of 

44 providing for a large family", (by this time there were 

seven Putman children, an aunt as well as a large property 

on Rideau Terrace to look after ) he felt his demand for a 

salary of at least $1800 for 1904 to be fair. But it took 

a change of government before Putman got his request and, 

even then, he was granted only $1700 in 1906. By 1908, 

4 7 his salary had increased to $1,880. In that year, though, 

he was successful in obtaining a position on the Ottawa 

Normal School staff. Putman's aggressive militancy regarding 

his own and his staffs' salaries was to continue throughout 

his career, with the result that the Ottawa Board was able 

to attract and retain many top quality teachers and 

43 Ibid., p. 1 and 2. 

44 Ibid., p. 1. 

45 Interview with Miss Irene Putman, March 1, 1972. 

46 P . A . O . , R . G . 2 , P - 2 , E - l , B o x 4 , F i l e 5 , Pay L i s t s 
Ot tawa Normal and Model S c h o o l s , 1 8 9 3 - 1 9 0 9 . 

47 I b i d . 
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supervisors. 

Putman engaged in another well-worn path for profes­

sional and pecuniary advancement, the writing of a text-book. 

In 1902, he spent most of his free time writing a book, 

48 Britain and the Empire, designed for public school history 

classes. He undertook the project after the Minister an­

nounced a change of text-book policy in 1902. Henceforth, 

instead of one person being selected to write the authorized 

text-book, the writing and publishing would be open to com­

petition and the suitability of a text-book decided upon by 

49 a committee of teachers after a six months' trial period. 

Putman's book was issued by his publisher, Morang 

and Company, Limited, on April fourth, 1905, and widely dis­

tributed throughout the province. The price asked for was 

sixty cents. In November, the Minister sent Putman's book 

to six readers asking for their opinion regarding its 

48 J. H. Putman, Britain and the Empire, Toronto, 
Morang, 1906, xxii-451 p. 

49 Ontario, Department of Education, Report of the 
Minister of Education Province of Ontario For the Year 1905, 
Part I, (With the Statistics of 1902), Toronto, Cameron, 
1904, p. xviii; and copy of Order-in-Council, dated October 
11, 1902, changing Section 105 of the Regulations of the 
Education Department, in Ibid., p. 98. 

50 P.A.O., R.G.2, D-9-A, Box 7, June-December, 1904, 
letter from Morang and Company, Ltd., to Harcourt, dated 
February 10, 1904. 
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suitability as a school text-book. Principal D. Young of 

Guelph replied, "I have read 'Britain and the Empire' by J. 

Harold Putman, and [...] I am much pleased with it. I think 

52 it a most suitable work to be used as a school text-book". 

A more lengthy report on it was submitted by Inspec­

tor R. H. Cowley. He wrote, 

In subject matter, arrangement, and general 
attractiveness I consider 'Britain and the Empire' 
an excellent text for use in our elementary schools. 
I am confident that the book will prove much more 
interesting to children and hence a more profitable 
medium of instruction than the present authorized 
Public School History. While there are a number 
of minor defects that might be noted I consider 
this work better worthy of authorization for public 
schools than any other I have seen. The weight of 
the book is objectionable. A careful revision 
might also cut out one fifth the amount of printed 
matter with advantage-55 

But the most comprehensive review of the book was 

given by Inspector H. H. Burgess of Owen Sound. He and his 

teachers and pupils approved of the book, which they con­

sidered "good throughout. [...] The simplicity of the style 

seems to make it a very readable book for school children. 

51 Ibid., copy of letter of Minister to R. H. Cowley, 
Ottawa; D. Young, Guelph; J. S. Carstairs, Harbord St. C.I.; 
F. C. Colbeck Toronto Junction; H. H. Burgess, Owen Sound; 
and W. D. Spence, St. Marys. 

52 Ibid., letter of D. Young to Jenkins, Registrar, 
Department of Education, dated Guelph, December 10, 1904. 

55 Ibid., letter of R. H. Cowley to Jenkins, dated 
Carleton County, December 29, 1904, p. 1. 
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[...] the language is within the comprehension of the or­

dinary school pupil [...]". He particularly commended 

Putman's elaboration of the social history of each period. 

"The paragraphs dealing with the religious movements, and 

the various church bodies (this with some teachers and in 

some schools requires careful presentation) has been care­

fully and wisely treated." In his final paragraph Burgess 

highlighted the added features of Putman's book over the 

austere authorized text-book, W. J. Robertson's Public 

School History of England and Canada. Of Putman's text 

he wrote, 

54 Ibid., letter of H. H. Burgess to Jenkins, dated 
Owen Sound, January 2, 1905, p. 1. 

55 Ibid., p. 1-2. 

56 W. J. Robertson, Public School History of England 
and Canada, Toronto, Copp Clark, 1892, 275 p. 
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Mr. Putman has kept in view the growth and the 
extension of the Imperial idea, while the two ap­
pendices contain much valuable information not al­
ways within the reach of the rural teacher. The 
prepatory [sic] table of important events and dates 
enhances the value of the book. On the whole the 
book should do as it claims, provide school chil­
dren with an elementary knowledge, and create a 
desire for wider knowledge of the subject. The 
book is certainly attractive and finely printed 
and the illustrations add very much to its value 
as a book for school purposes. I have not seen any 
other school history so abundantly illustrated; and 
I know from Experience [sic] that a few good illus­
trations are worth whole pages of printed matter. 
For pupils in our public schools I think the book 
is much in advance of any I have yet seen, and I 
think it suitable to be placed on the list of 
authorized books for use in the public schools, but 
for public schools only.57 

But Putman's book was to be doomed first to depart-

5 8 mental delays, then to a fire which destroyed almost the 

59 entire edition at the publishers. This was followed by 

extensive revisions on the part of the publisher, and a 

re-submission of this manuscript to the Department. In the 

meantime, however, the Department had lost the original con­

tract of the authorized Public School History with the Copp 

57 P.A.O., R.G.2, D-9-A, Box 7, June-December, 1904, 
letter of Burgess to Jenkins, dated Owen Sound, January 2, 
1905, p. 3-4. 

58 Ibid., letter of Putman to John Millar, dated 
Ottawa, February 23, 1905, and copy of reply of Millar to 
Putman, dated Toronto, February 24, 1905. 

59 Ibid. , Box 8, 1906 file, letter from Morang Co. 
to Dr. A. H. U. Colquhoun, dated Toronto, May 10, 1906. 

60 Ibid. 
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Clark Company and so could not cancel this publication un­

til 1910. 

The text-book situation was further complicated by a 

freeze on all school book contracts while the new Whitney 

Government fulfilled its election promises and established a 

Text-Book Commission to investigate the price and monopolis­
er o 

tic practices in School text-books. As part of its mandate, 

the Commission considered the history text-books submitted 

to the Department, including Putman's. Its Report was more 

critical than Putman's confreres had been. The good and bad 

points were listed; first, as to the merits of the book, 

61 P.A.O., R.G.2, P-2, Box 84, Item 35, Agreement, 
Memo on Geo. W. Ross' policy re de-authorization 1904-6, 
Memo to Minister of Education from H. M. Wilkinson, dated 
February 22, 1906. 

62 P.A.O., Whitney Papers, MSS, 1906, July 1-6, 
and July 12-2 2. 
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(1) The Book covers the course in Forms IV and V. 
(2) It gives a clear account of the method and 
form of Government in Great Britain. 
(3) It gives a summary of the Empire in its 
various parts. 
(4) The story on the whole is well told. 
(5) The type, paper and illustrations are good. 

ITS DEMERITS. 
(1) The language on the whole is not so graphic, 
suggestive, and smooth generally as that of 
Tappan and Saul's but is rather more heavy and 
general (compare Chap. 1 in each: also the 
Spanish Armada in each). 
(2) There is no summary at the end of each 
section or reign. 
(3) In some cases too great an accumulation of 
facts. 
(4) Though not making positively false statements, 
his choice of facts and way of putting them, tend 
to suggest what is not according to the whole 
truth from the Catholic standpoint. See pp. 161, 
157, 164, 165, 167.6-̂  

After concluding that Tappan and Saul's text was the most 

suitable one for the province, the Committee recommended 

that a text-book was needed in the subject of civics. (In 

answer to this, in 1919 Putman wrote a children's booklet, 

64 City Government Ottawa, which began the study of civics at 

the local level.) 

On July 18, 1910, an Order-in-Council was issued 

which authorized the Morang Educational Company for the 

63 P.A.O., Whitney Papers, MSS, 1907, October 1-11; 
copy of Report by the Committee on Public School Text Books 
adopted by the Advisory Council, October 10, 1907, p. 4-5. 

64 J. H. Putman, City Government Ottawa, Ottawa, 
(Jas. Hope & Sons, Printers), 1919, 74 p. 
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printing of the Ontario Public School History of England and 

the Ontario Public School History of Canada.65 In 1917, 

Putman, in a "Report on the Present Authorized Textbooks in 

British and Canadian History" is reported to have commented 

on this authorized text: 

I do not feel free to report upon the English 
section of the present Ontario Public School History 
because nearly half this work is taken from a book 
which I prepared myself for the Morang Company. [un-
derlining and exclamation mark in blue pencil on 
typed copy] This opinion, however, I shall give 
its defect arises from the fact I have mentioned, 
i.e., that the story is the work of three different 
writers [sic, underlining], each having his own 
peculiarity of style. It is, however, couched in 
simpler language than any of the texts submitted 
for criticism, with the possible exception of 
Nelson's.66 

Despite the demise of the original publication, Put-

man's Britain and the Empire, in its day, demonstrated a new, 

more interest-oriented history text-book style. To Putman, 

history was a fundamental study which taught direct and ex­

plicit lessons on duties of citizenship and gave training in 

65 P.A.O., R.G.2, D-9-A, Box 9, copy of Order-in-
Council, dated July 15, 1910. 

66 Ibid., P-5, 1917, Box 54, 5-182, Item 1, Putman's 
Report on History Texts, J. H. Putman, "Report on the Present 
Authorized Textbooks in British and Canadian History", (n. d.), 
Ottawa, 1 p. (stamped, "Received November 16, 1917" on 
"Report on MacMillan's Public School History of England and 
Canada", by J. H. Putman, p. 1.) 
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f\ 7 

character. He believed that the authorized text-book was 

dull and uninteresting and led to a dislike of the subject. 

Thus, he pioneered a new format, with many (168) illustra­

tions, (eleven) maps and charts. As well, instead of dealing 

only with political history, he dared to open up social and 

religious questions for discussion by the pupils. From the 

foregoing comments of his critics, there was mixed feeling 

about whether or not this would be acceptable in the separate 

school climate of Ontario at that time. The question as to 

the progressiveness of Putman's thought, as expressed in 

Britain and the Empire, will be discussed in the next chap­

ter, but certainly the style and format of his text-book 

were pioneering ventures for 1905. 

In the community of Ottawa, Putman also played an 

active role. From 1905 to 1907, he served as secretary-

treasurer for the Queen's Society in Ottawa, during which 
69 time they raised fifty-four thousand dollars for necessary 

67 "Hygiene in City Schools", in The Evening Journal, 
Ottawa, May 12, 1906, p. 11; Putman is reported to have read 
"a splendid paper on History" to the Teachers' meeting at 
the Normal School on May 11. 

68 "The History and Work of Queen's University", in 
The Evening Journal, Ottawa, October 21, 1905, p. 4; and, 
"Queen's University", in The Morning Citizen, Ottawa, Octo­
ber 19, 1907, p. 11. 

69 "The Endowment Fund of Queen's", in The Evening 
Journal, Ottawa, December 20, 1905, p. 11. 
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university expansion. During 1906, he proved himself a pro­

gressive member of Ottawa's City Council in his aldermanic 

70 role as a representative of Rideau Ward. In this capacity 

he became involved in the newly-opened Ottawa Public Library, 

and was responsible for a motion to issue a debenture of fif-

72 

teen thousand dollars for new books. (This motion was sub­

sequently amended to $7,500 and later quashed in Toronto.) 

Putman's association with the Public Library Board was to 

extend over many years, after he joined the Ottawa Public 

School Board. In 1906, he was responsible for an important 

innovation, the institution of evening technical classes at 

75 the Public Library. Here Putman began the long campaign 

he was to wage for technical secondary education in the City 

of Ottawa. He was to continue this drive by spear-heading 

the establishment of evening technical classes in the Col­

legiate Institute and elementary schools of the city in 1912, 

and by establishing the School for Higher English in 1911 

70 "Valedictory of Ex-Mayor Ellis", in Ibid., 
December 18, 1906, p. 3. 

71 "The Standing Committees", in Ibid., January 8, 
1906, p. 1. 

72 "Garbage Collection by Day Labor System", in 
Ibid., February 20, 1906, p. 4; and see, cartoon picturing 
Putman by McRitchie, "Back From the Legislature", in Ibid. , 
May 3, 1906, p. 1. 

75 "For Technical Library Classes", in Ibid. , 
October 50, 1906, p. 5. 



EMERGING EDUCATIONAL LEADER 94 

and the Manual Arts School in 1915, which carried on day 

technical classes until the Ottawa Technical High School 

finally was erected in 1917. Putman's library service was 

74 rewarded by his re-appointment in 1907. In that year, too, 

he was serving as an officer of the Scottish Rite Masons of 

75 Ottawa, an association he was to pursue until he reached 
i f\ 

their highest order. Even in these early years, however, 

he was considered for senior offices, being named as a can-

77 didate for grand senior warden in 1913. 

In Putman's professional and political roles, then, 

he had attained a prominent position in the community by 

1908. Educationally, he sought a higher status and pay, but 

his speeches were listened to with respect by his peers and 

he had assumed provincial leadership in the superannuation 

campaign. His educational practices entered a dynamic stage, 

as well, and they moved definitely in the direction of New 

Education ideas and methods. 

74 'Library Committee, 1907', in "Librarian Report", 
in Ottawa, Annual Departmental Reports of the Corporation of 
the City of Ottawa, For the Year 1906, Ottawa, The Ottawa 
Printing Co., 1907, p. 385. 

75 "Many Masons at Banquet", in The Evening Journal, 
Ottawa, March 8, 1907, p. 1. 

76 "Impressive Parting Tribute Paid At Funeral of 
Dr. Putman", in Ibid., September 16, 1940, p. 14. 

77 "Masonic Positions May Go To Ottawa", in The 
Citizen, Ottawa, July 17, 1915, p. 1. 
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2. New Education Leadership. 

During the 1894 to 1908 period, Putman revealed the 

influence on his school methods of the New Education move­

ment. His formerly complacent attitude to educational 

theory received an abrupt jolt when he had to assess the 

students, all of whom were experienced teachers, from the 

Ottawa Normal School every Thursday afternoon: 

[...] I was poorly equipped for my work, and, as 
I thought, in an awkward fix. [...] I had never 
thought seriously of the teacher's work as an art 
or a science based on accepted principles. [...] 
my aim up to this time was the acquisition of 
knowledge and the giving of this knowledge to my 
pupils [...].78 

Fortunately, Putman was quick enough to grasp the nature 

of his problem and the way to its solution. His analysis 

of it was, "I must discover to what extent my own teaching 

was based on traditional empiricism, and how far, if at all, 

7Q it rested upon laws which had universal application." 

Two radical educational thinkers, John Dewey and Dr. Stanley 

Hall, affected Putman's thinking and educational practices 

dramatically from 1894 on. He acknowledged his debt to 

Dewey as follows: 

78 Putman, Fifty Years at School, p. 27. 

79 Ibid., p. 28. 
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I received material assistance from an unex­
pected source. John Dewey of Chicago was creating 
a great stir in educational circles. He was ques­
tioning the very basis not only of educational 
practice but the fundamental values of the subjects 
of study. In one sense he was carrying on where 
Herbert Spencer left off. The school must not be 
a cloistered retreat for the acquisition and trans­
mission of a closed system of knowledge; it must 
be closely integrated with the life about it; its 
first aim must be to meet the immediate needs of 
its pupils. Physical exercise, handwork, garden­
ing, nature study, and art (including music) were 
not frills to be added where possible to a curri­
culum of study. They were the very core, the back­
bone of a rational course of study. Reading, 
writing, composition, and number ought naturally 
to grow out of these other studies and activities. 
And above all the child's effort must be based 
upon a natural interest in the subject. These 
doctrines were revolutionary.80 

Thus, specific educational practices, centering around the 

needs and interests of the children, were to be undertaken. 

From this time on, Putman aggressively promoted changes in 

the tightly-controlled Ontario curriculum. By letter and 

practice in both the Model School and, later, with the Ottawa 

Public School Board, he pioneered handwork education, school 

gardening, nature studies, physical education, and expanded 

art and music programmes. These subjects were to become the 

outward characteristics, along with manual training and domes­

tic science, of New Education in the first two decades of the 

twentieth century. 

80 Ibid., p. 28-29. 
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The introduction of the child-study movement was to 

be another characteristic. Putman explained that, 

While Dewey was teaching educational heresy in 
Chicago another voice was crying out from New 
England. Dr. Stanley Hall of Clark University, 
Worcester, Massachusetts, was proclaiming by voice 
and by pen the doctrine that effective educational 
practice must be based on a study of the child. 
Many dry and ponderous volumes (always excepting 
those of William James) had been written on psy­
chology, but Stanley Hall held that only by a 
study of children could teachers lead them by a 
natural road to a knowledge of the world around 
them.81 

Under the influence of this child-study pioneer, then, Putman 

realized that the child rather than the subject-matter should 

be his first consideration. And, instead of education being 

the exercise of various faculties, or subject-oriented, it 

was to become the natural expansion of the interests of the 

pupils. As he concluded, 

[...] I can see that these two men influenced me 
very much and assisted me to rationalize my educa­
tional practice and give student-teachers criticism 
based on principles. Their pragmatic philosophy 
was doubtless very different from that of Froebel, 
Spencer and Kant, but their educational theories 
were the logical American expression and applica­
tion of much that was implicit in Pestalozzi, 
Froebel and Spencer.82 

Putman recognized, therefore ,^the mutation of the idealistic 

philosophy of the first wave of New Educators into this 

81 Ibid. , p. 29. 

82 Ibid. 
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second, pragmatic phase. 

He recorded the effect it had on his Model School 

practices. Because his thirty-three boys of Form III were 

largely "sons of cabinet ministers, judges of the Supreme 

8 3 Court or prominent civil servants", and were nearly all of 

good ability and well read, he found that 

[...] our lessons on geography, history, litera­
ture, and nature study owed more from the stand­
point of interest to the boys than to either the 
teacher or the text-book. Those lessons revealed 
to me the importance of a wide and careful prepar­
ation and of drawing as much as possible from the 
experience and knowledge of the pupil. Our lessons 
largely became informal round-table discussions 
with the teacher as a guide.84 

Fortunately for Putman, Ottawa, because of its natural 

environment and its federal government facilities, was a 

8 5 
thriving natural science research centre. The Ottawa Field 

Naturalists' Club became a meeting ground between the scien­

tists and interested laymen. As Putman recounted, not only 

did they give illustrated lectures in the winter months, but 

the Club arranged Saturday field trips, led by professional 

scientists, such as Dr. H. Ami, Professor John Macoun or Dr. 

85 Ibid., p. 26. 

84 Ibid., p. 52. 

85 "The Ottawa Field Naturalist.'s.-Club and its In­
teresting History", in The Evening Journal, Ottawa, May 2, 
1908, p. 11. 
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James Fletcher. As Putman wrote, 

Geology, botany, zoology, ornithology, and entomol­
ogy were the chief topics studied and talked about. 
I think Ami and Fletcher could discuss any field I 
have mentioned. Needless to say the many activi­
ties of this nature study club made a strong appeal 
to a young teacher in charge of young boys and I 
cannot over-estimate the benefit I received from 
it [...].87 

As a result of this impetus, Putman expanded his 

natural science classes at the Model School from fifteen 

8 8 minutes per week to one hour. It also led to a request 

by him to visit the centre of the American elementary science 

and nature study movement at the Oswego School in New York, 

before taking up Sinclair's science classes at the Normal 

89 School in January of 1900. His trip launched him on what 

were to become periodic visits to the United States in search 

of new ideas and practices. It also must have exposed him 

for the first time to the American nature study movement, 

which the Ontario Department of Education was beginning to 

write about and describe in the Minister's Reports from 1901 

86 Putman, Fifty Years at School, p. 32. 

87 Ibid., p. 33. 

88 P.A.O., P.G.2, P-2, Box 45, II, Item 40, J. Harold 
Putman's request to go to Oswego Normal School for course in 
training, letter of Putman to Harcourt, dated Ottawa, 
December 22, 1899. 

89 Ibid., letters of Putman to Harcourt, dated 
Ottawa, December 11, 1899 and December 22, 1899. 
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90 

on. Putman's trip may well have influenced MacCabe's ur­

gent request for a visit to Oswego, Albany and the New Normal 

School in Chicago in 1901.91 

The nature study movement probably led both Putman 

and the Department into a correlative drive for school gar­

dens. It will be recalled that the Macdonald Fund had es­

tablished rural school gardens as a pilot project in the 

92 nearby Carleton County in 1905. In 1904, the Department 

issued a revised course of study which allowed many New Edu­

cation subjects, such as nature study, art, manual training 

9 5 and household science on the curriculum. The previous 

year, rural school gardens had been approved by departmental 

94 regulation. Thus, Putman proposed to the newly-appointed 

Principal, J. F. White, of the Ottawa Normal School, that a 

school garden be built for the systematic study of nature by 

90 A. Croal, The History of the Teaching of Science 
in Ontario, 1800-1900, unpublished Doctoral thesis, Univer­
sity of Toronto, 1940, p. 95. 

91 P.A.O., R.G.2, P-2, Box 45, II, Item 69, letter 
of MacCabe to Harcourt, dated Ottawa, October 12, 1901. 

92 Ontario, Department of Education, Report of the 
Minister of Education Province of Ontario For the Year 1904, 
Part I (With the Statistics of 1905), Toronto, Cameron, 
1905, p. xxix. 

95 Ibid., p. xvii-xviii. 

94 Ontario, Minister's Report, 1905, p. 99, 82, and 
xxxii-xxxvii. 
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95 both the Model School pupils and the Normal School students. 

Not only would it give them 

[...] some practical acquaintance with floriculture 
and horticulture [but in] my opinion the child who 
raises a single pansy bloom from seed has received 
a most valuable lesson. The moral and aesthetic 
sense of young children will be more benefited by 
teaching them to care for growing plants than by 
giving them elaborate lessons upon specimens brought 
into the classroom.96 

Putman submitted detailed plans for a plot 160 feet by 

eighty feet around which he would build 240 feet of fence. 

He offered his services as gardening teacher, 

While I feel that I already have plenty of work 
yet the management of a garden would afford a 
complete change and be something of a recreation. 
I feel besides that my acquaintance with the work 
both from the practical and from the scientific 
standpoint would warrant my undertaking it with 
some hope of success.97 

He then outlined his proposal, month by month, which included 

a month's study at Guelph Agricultural College and a month 

touring American summer schools. He planned to begin the 

garden in 1905, and submitted an initial expense account for 

preparation in 1904. Although his proposal was supported by 

95 P.A.O., R.G.2, P-2, Box 45, II, Item 67, Chil­
dren's Garden to be started Ottawa Model, 1904, Memorandum 
of Putman to J. F. White, (n.d.), 4 p. 

96 Ibid., p. 1. 

97 Ibid. 
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both ' Sinclair and White, the Model School garden did 

not begin until 1908 and then it was put in charge of 

Mr. Wesley Gibson, Carleton County's ex-superintendent of 

rural gardens. 

But Putman did become Principal of the Department's 

Summer Nature Study School held in Ottawa from 190 7 to 

102 1909. And from 1906 on, he was recorded on the prize 

lists of the Ottawa Horticultural Society for his own 

105 
plants. He served as second vice-president of the So­
ciety in 1908 and was their delegate to the Central Canada 

98 Ibid., letter of S. B. Sinclair to Principal 
White, dated Ottawa, December 1, 190 5. 

99 Ibid., letter of White to Millar, dated Ottawa, 
February 15, 1904. 

100 "Enlargement of School Grounds", in The Evening 
Journal, Ottawa, January 3, 1908, p. 1. 

101 "School Garden at Normal", in The Morning 
Citizen, Ottawa, August 25, 1908, p. 7; and in, "Free Course 
for Teachers", in The Evening Journal, Ottawa, March 19, 
1909, p. 12, and, "Training Teachers in Elementary Agricul­
ture and Horticulture", in Ibid., October 23, 1909, p. 6 and 
7; and, "Where School Gardening is Put into Practice", in 
Ibid., July 9, 1910, p. 7. 

102 "New Inspector of Ottawa Public Schools", in 
The Citizen, Ottawa, October 7, 1910, p. 2. 

103 "Fruit Growing in the City", in The Evening 
Journal, Ottawa, August 15, 1906, p. 7; and, "An Exhibit of 
Flowers", in Ibid., August 3, 1910, p. 3. 
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Exhibition Association. At both his home on Rideau Terrace 

and his cottage at MacGregor Lake (after 1916) , Putman main­

tained quarter-acre gardens, where he grew especially holly­

hocks, roses and sweet peas as well as vegetables and fruit. 

As will be seen, gardening afforded him both a recreational 

outlet and a spiritual uplift. He was to carry out his 

original educational idea with the Ottawa Public School 

Board's gardens, which were begun in 1916. 

During the period 1901 to 1904, the Minister's Re­

ports, reflecting a parallel American preoccupation with the 

failure of agriculture in the 1890's, contained a number 

of articles on the nature study movement in the United 

107 States. The Regulations of 1901 suggested that nature 

108 study be taken up in conjunction with geography. 

In the spring of 1905, Putman wrote a letter to the 

parents of children at the Model School outlining a proposed 

104 "Ottawa City At The Top", in Ibid., January 22, 
1908, p. 5; and see, "Ottawa Horticultural Society and its 
Work in Beautifying the Capital of Canada", in Ibid., 
October 10, 1908, p. 12 (picture of Putman included). 

105 Interview with Miss Irene Putman, March 1, 19 72. 

106 Lawrence A. Cremin, The Transformation of the 
School, Progressivism in American Education, 1876-1957, New 
York, Random House, 1961, p. 71T 

107 C r o a l , Op. C i t . , p . 9 5 . 

108 I b i d . 
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ten-week session of field trips from April to October for 

Forms One to Three. Each class would be accompanied by 

its regular class teacher assisted by four student-teachers 

from the Normal School, and would be split into small groups. 

They would travel by street-car. In an accompanying memo­

randum, Putman outlined the theoretical foundations of his 

plan, which strongly revealed its scientific and Deweyan 

derivations. His first purpose was to provide the pupils an 

"opportunity for accurate observation of Nature". To 

this end, he made specific suggestions for preparatory work 

by both the teachers and the class: 

[...] it is expected that when a class goes out for 
study, the pupils and teachers go with well-defined 
plans, and with one or more definite objects in 
view. Where possible teachers should make a visit 
to locality to be studied before they take their 
classes. Suggestions as to work follows. 
1. STUDY OF TREES, buds how developed, how un­
folded, leaf forms, bark of trees, arrangements of 
branches, inclination of branches to trunks, com­
mon names of trees, are certain trees always found 
in certain places? Are all trees of same species 
of same general shape? If not, why not? [...]1H 

Undoubtedly following the suggestions of Dewey, Putman 

"hoped that the field excursions will furnish a basis for 

109 P.A.O., R.G.2, P-2, Box 42, Item 3, Nature Study 
and Geography, 1905, letter of J. H. Putman to the Patrons 
of the Provincial Model School, Ottawa, (n.d.). 

110 Ibid. , unsigned memorandum "Field Work in Nature 
Study, 1905", Provincial Model School, (n.d.). 

Ill Ibid. 
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language lessons both oral and written and also for drawing 

112 and color work". Specimens of plants were to be carried 

home and used in drawing lessons. Early training in geology 

would be undertaken: 

2. SOIL. By using a strong trowel or spade we may 
study crust of earth to a depth of a foot or more. 
Pupils get an accurate knowledge of such things as 
humus or vegetable mould, sand, gravel, clay, hard 
pan, loam, evidences of animal life in soil.113 

The influence of the Ottawa Field Naturalists can be seen in 

Putman's fourth suggestion regarding the observation of ani­

mal, bird and insect life, the recording of their homes and 

habits and the use of nets to gather specimens. Finally, 

adhering to the Departmental suggestions of integrating 

geography with nature studies, Putman concluded that 

A very important advantage of these field trips will 
be the aid pupils will receive in Geography. They 
will get elementary notions at first hand. The com­
pass will be in constant use to teach direction. 
Such natural objects as, soil (in all its forms), 
rock, granite and limestone, boulders, brooks, 
swamps, springs, rivers, waterfalls, hills, valleys, 
shore, river bed, beach, bluff, island, cape, 
peninsula, bay, water-shed, river-mouth, tributary, 
lake, outlet, bog - all these are within easy reach 
and may be studied at first hand.114 

Thus Putman, in his natural science, gardening and field trip 

curricular innovations was in the vanguard of provincial 

112 Ibid. 

113 Ibid. 

114 Ibid. 
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rofnrfflC 115 reforms. 

In one other curricular area, that of the introduc­

tion of physical education for girls, as well as boys, and 

into the lower grades of the school, Putman pioneered needed 

change. He wrote a letter to Harcourt in 1903 proposing 

that Mr. Jones, who instructed Form Two boys, be allowed to 

instruct Forms Three and Four after three o'clock and to 

Normal School students on Saturday mornings. There had 

been complications regarding the previous system of using 

117 either special physical culture teachers, or special 

118 

drill instructors on loan from the army. Putman's sug­

gestion foreshadowed the Strathcona Trust Plan (in a compe­

tition for which he was to win a seventy-five dollar essay 

115 Croal, Op. Cit. , p. 139; and see, P.A.O., R.G.2, 
P-2, Box 80, LXII, booklet, "Summer Schools For Teachers, 
1908", Toronto, Department of Education, 14 p. 

116 P.A.O., R.G.2, P-2, Box 43, Item 7, letter of 
Putman to Harcourt, dated Provincial Model School, January 7 
1905. 

117 Ontario, Minister's Report, 1898, p. 95: Mr. 
A. E. Paisley was hired as teacher of Physical Culture for 
the boys of the Model School; and in, Ontario, Department 
of Education, Report of the Minister of Education (Ontario) 
For the Year 1^9 with the Statistics of 1898, Toronto, 
Warwick, 1900, p. 117: Miss Elizabeth Keyes was hired as 
physical culture teacher of the girls. 

118 P.A.O., R.G.2, P-2, Box 45, II, Item 7, letter 
from MacCabe to Harcourt, dated Ottawa, September 15, 1902. 
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prize in 1909 ), adopted by Ontario schools in 1910, whereby 

classroom teachers would train both boys and girls of all the 

grades in a combination of physical exercises as well as 

drill. During his regime with the Ottawa Board, Putman 

pioneered the expansion of physical education to include 

even eurhythmies and folk dancing. 

The Ontario Department of Education must have been 

aware of Putman's aggressive leadership at this time. In two 

strong exchanges, one regarding the amount of responsibility 

by the Model School staff for marking student-teachers, and 

the other an outburst at the Ontario Educational Association, 

Putman fearlessly railed against the over-centralization of 

the Department. 

Two days before MacCabe's successor at the Normal 

120 School, James F. White, assumed the Principalship on 

January 1, 190 5, Putman wrote John Millar, the Deputy Minis­

ter, about the weight of the Model School teachers' marks 

out of the four hundred allocated for the practice teaching 

119 "Prizes For Best Essays", in The Evening Journal, 
Ottawa, December 13, 1909, p. 5; and see, P.A.C., R.G. 24, 
Vol. 6612, H.Q. 8251-2-2; Vol. 1, 'Section 19, Competition', 
in "Annual Report of the Executive Council of the Strathcona 
Trust For the Encouragement of Physical and Military Training 
in Public Schools", April 5, 1909, to June 30, 1910, p. 11. 

120 Ontario, Department of Education, Report of the 
Minister of Education Province of Ontario For the Year 1902", 
Part I (With the Statistics of 1901), Toronto, Cameron, 1905, 
p. 101. 
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of the student-teachers. He complained, 

I learn [sic] within the past month that the 
marks obtained by each student out of this 400 for 
term work are not entered in the final reports of 
the Ottawa Normal School as awarded by the Model 
School teachers. Indeed it seems that they never 
correspond. The marks really entered here have 
been awarded by the Principal and the Vice-
Principal of the Normal School.121 

During his three terms of acting as Vice-Principal of the 

Normal School he assisted MacCabe in grading the students 

on the basis of four hundred marks, "but I was given to 

understand that this was a confidential report upon the 

student's work generally and I never suspected that I was 

a party to usurping the functions as I understand them, of 

122 the Model School teachers". Then Putman came to the crux 

of the matter, the question of the responsibility of Model 

School teachers in failing incompetent student-teachers: 

I have wondered again and again during the past 
eight or nine years, how it could happen that cer­
tain students, pronounced incapable by Model School 
staff, should invariably or almost invariably, re­
ceive certificates.125 

He squarely questioned Millar and asked for a definite 

answer: 

121 P.A.O., R.G.2, P-2, Box 45, II, Item 8, letter 
of Putman to Millar, dated Ottawa, December 50, 1902, p. 1, 

122 Ibid. 

12 3 Ibid., p. 1 and 2. 
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Will you kindly place this matter before Dr. 
Harcourt and give me definite instructions. Have 
or have not the Model School teachers any respons­
ibility in the matter? They are supposed to be 
competent teachers of ripe experience and sound 
judgment. They give their whole time during a 
student's lesson to a careful observation of his 
work. They spend much time afterward in making 
out his report and awarding his standing. 

I shall bow with a good grace to a decision 
from the proper authorities but I wish to know how 
far I am responsible.124 

As a result of Putman's persistence, the Deputy 

Minister wrote letters to the Principals of the Toronto and 

London Normal Schools, asking whether the two practice-

125 teaching marks did in fact correspond. 

F. W. Merchant, Principal of the London Normal 

School, denied that there was any difference in the marks 

sent in by the model school staff and those assigned by the 
1 9 f\ 

Normal School and sent to the Department. More correctly, 

William Scott, of the Toronto Normal School, quoted page 147 

of the regulations of 1891, which stated that marks were to 

be based both on the teaching ability assessed by both the 

Model School observations and the results of the Normal 

124 Ibid., p. 2. 

125 Ibid., copies of letters to William Scott, dated 
Toronto, January 3, 1903, and to F. W. Merchant, dated 
Toronto, January 5, 190 3. 

126 Ibid., letter of F. W. Merchant to Wilkinson, 
dated London, January 5, 190 5. 



EMERGING EDUCATIONAL LEADER 110 

12 7 
School sessional examination papers or professional work. 

He concluded, "Hence the marks are not absolutely the same 

12 8 
in all cases but are modified as directed". The Deputy 

Minister replied to Putman that the above inquiry was taking 

place, and "hoped that some uniform arrangement may be 

reached".129 

This indefinite response, as well as the general at­

mosphere of the Education Department, must have irked Putman. 

John Rogers described Ontario's teacher training system at 

that time as "politically worry-free, and thus [marked by an] 

educationally sterile state of uniformity, [with] standardized 

150 
procedures, multiple rules, and deferred decisions". 

151 

By 1904, as Rogers noted, even Departmental of­

ficials were publically criticizing the Minister for his lack 

of leadership in the much-needed reform. But, as he pointed 

132 
out, Putman's 1904 OEA , address, "Reorganization of 

127 Ibid., letter of William Scott to Wilkinson, 
dated Toronto, January 6, 1903. 

128 Ibid. 

129 Ibid., copy of letter from the Deputy Minister 
to Putman, dated Toronto, January 8, 1905. 

130 S. John Rogers, The Organization, Control and Ad­
ministration of the Teacher Training System of Ontario: 1900-
1920, unpublished Doctoral thesis, University of Ottawa, 
1973, p. 55. 

131 Ibid., p. 106-107. 

132 Ibid., p. 108. 
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133 Professional Schools", was far more blatant and obvious 

in intent. His "outburst" was partly the result of the prac­

tice since 1900 of having model school teachers supplement 

the work of part-time public school inspectors in holding 

the final practical tests, two twenty-minute lessons per 

student, in each Normal School. Obviously, Putman's previous 

inquiry of Millar as to where his responsibility lay had not 

been answered satisfactorily, so he drew his own conclusions 

that 

Normal Schools should undertake to make some 
selection among would-be teachers. [...] I have 
been ten years connected with a training school, 
which during that time has graduated nearly 1,800 
teachers, and I can count upon the fingers of one 
hand the students to whom certificates have been 
absolutely refused. [...] 

Some students should be rejected at entrance 
because of physical weakness. The school-room is 
no place for consumptives, confirmed dyspeptics, 
dull ears, stammering tongues, raspy voices or un­
sightly deformities. Teaching is a strenuous life, 
and only healthy, vigorous, big-hearted, optimistic 
men and women can hope for real success.134 

He cited divided responsibility among Normal School staff, 

the inspectors who hear the teaching and the Departmental 

Examiners of the final written work, all of whom had a voice 

135 in the student's final standing. As a result, 

133 Putman, "Reorganization of Professional Schools", 
in 'OEA . Proceedings, 1904, p. 282-294. 

134 Ibid., p. 293. 

135 Ibid., p. 293-294. 
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Each can shift the responsibility upon the other. 
The Normal School masters are the ones who really 
know a student's worth. They should be wholly 
responsible for his graduation or his rejection, 
and should be held to strict account if students 
utterly unfitted for teaching are given certificates.136 

As Rogers concluded, "Such an airing of departmental dirty 

linen by a civil servant would hardly be tolerated in modern 

137 times". 

Reform was to come, however, with an election victory 

for the Conservatives. Rogers summarized the changes in 

power as follows: 

On February 8, 1905, after a third of a century in 
office and nine victories at the polls for the 
Liberals, power passed from them to the Conserva­
tives; George W. Ross handed over the reins of of­
fice to James P. Whitney; and Richard Harcourt 
transferred responsibility for the Department of 
Education to Robert A. Pyne, M.D., MPP for Toronto 
East, and formerly a member of the Toronto Board 
of Education.138 

In the ensuing three years, the teacher-training system of 

the province was revamped and Putman was able to take part 

in the enlarged Ottawa Normal School of 1908. 

156 Ibid., p. 294. 

157 Rogers, Op. Cit., p. 111-112. 

158 Ibid., p. 118-119. 
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3. Ottawa Normal School, 1908-1910. 

In July of 1908, Putman was appointed to the Ottawa 

139 Normal School as a lecturer in psychology and English. 

He had prepared himself for this position in 1907 by taking 

advantage of the newly-offered Queen's University's Bachelor 

of Pedagogy degree. Putman actually passed Sections C (first 

140 and second papers), and A of this degree in April of 1907, 

the month that Principal Gordon finally received word that 

he would receive financial support for Queen's Faculty of 

Education. By September of 1907, Putman had completed 

Section B and was in the first class to be awarded the 

Bachelor of Pedagogy degree from this new Faculty. He 

graduated just as the sweeping reforms of the teacher-training 

system were completed throughout the province. As Rogers 

commented of the year 1907, 

139 Ontario, Department of Education, Report of the 
Minister of Education Province of Ontario For the Year 1908, 
Toronto, Cameron, 1909, p. 358 and 571. 

140 Douglas Library, Queen's University, Student 
Register, No. 5029, p. 584. 

141 Rogers, Op. Cit., p. 142. 

142 Douglas Library, Queen's University, Student 
Register, No. 5029, p. 584. 



EMERGING EDUCATIONAL LEADER 1 

Closing down forty model schools, doubling the 
number of normal schools, and opening training 
facilities in two universities, all in the space 
of a year, constituted a large undertaking by 
any standard.143 

Putman described the effects on the Ottawa Normal 

School when he wrote that 

In September, 1908, I re-entered the Normal School 
to teach English literature, English history and 
the science of education. By this time the at­
tendance had increased and a wholly changed or­
ganization had been effected. The teaching staff 
was doubled, the students divided into groups of 
40 to 50, and an attempt was being made 'to teach' 
instead of 'to lecture'.144 

This final two years of the four that he spent as a normal 

school teacher proved to be a consolidation period for 

Putman while he worked on his doctoral degree at Queen's. 

As he expressed it, 

I can conceive of no other teaching experience 
that could have helped me as much with the problems 
which I had to solve during the succeeding quarter-
century. I had more leisure for professional 
reading than ever before; I had the urge to read 
in order to satisfy the daily demands of my students 
and I had an opportunity to see how far theory and 
practice could be reconciled.145 

By now, Putman was able to look objectively at his 

student-teachers, analyze their problems and pinpoint the 

exact solutions needed. He realized, first, that his 

143 Rogers, Op. Cit. , p. 146. 

144 Putman, Fifty Years at School, p. 34. 

145 Ibid., p. 35. 
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students lacked 

[...] any rational aims in the teaching of litera­
ture and history, and contact with these students, 
especially after 1908, convinced me that there 
were two main causes of this aimless groping. In 
the first place these subjects were taught too 
largely with examinations in view. Literature 
was something for dissection and analysis rather 
than something beautiful to be appreciated. Too 
much the appeal was to the understanding and too 
little to the emotions. The aesthetic qualities 
of literature were subordinated to its logic; its 
music and rhythm were of less importance than its 
figures of speech and its syntax.146 

His studies in idealistic philosophy and literature with 

Professor Alexander in Toronto, and, at this time, with 

Professor John Watson at Queen's, had taught him the value 

of the aesthetic over the prevailing Herbartian emphasis on 

questioning and methodology, beginning to grip the Normal 

147 Schools at this time. Perhaps Putman's exposure to 

Dewey's pragmatism influenced his criticism of their history 

teaching. He claimed that for his student-teachers, "History 

had been a mere learning of facts with too little apprecia­

tion of their human significance and their bearing on present-

j u it 148 day problems". 

146 Ibid. 

147 Ervin Ernest Newcombe, The Development of Ele­
mentary School Teacher Education in Ontario Since 1900, 
unpublished Doctoral thesis, University of Toronto, 1"9~65, 
p. 56. 

148 Putman, Fifty Years at School, p. 55. 
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Another problem, he realized, was the absence of a 

general cultural education, such as he himself had acquired 

since 1887, in his student-teachers. Putman assessed their 

shortcomings as not only a lack in the teachers themselves, 

but a proof of the examination virus to which their educa­

tion had exposed them. As a result, 

They lacked breadth and perspective. They had read 
too little of either literature or history. They 
had never read 'around' a subject. Many of them 
came from continuation schools or small high schools 
where their teachers were comparatively immature 
and where the pressure to pass examinations was the 
ever-present driving force.149 

Putman decided, therefore, to provide, not a methodology 

course, but model lessons, and "to teach literature and 

history in such a way that they would appreciate the one as 

an expression of man's criticism of life and appreciation 

of truth and beauty and the other as a record of his achieve­

ment in the attempt to live with his fellows". By this 

time, then, Putman's curricular philosophy was established. 

In a wedding of idealism and pragmatism, that was to be re­

flected in his curriculum at the School for Higher English, 

he believed that these subjects were to be the vehicle to 

guide the students' growth both spiritually and practically. 

He reported that after four months three-quarters of his 

149 Ibid., p. 36. 

150 Ibid. 
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student-teachers "did have this appreciation and left the 

Normal School with a feeling of some confidence in their 

power to inspire a like appreciation in their own pupils". 

As mentioned previously, another influence on Putman 

at this time and earlier was that of the hundreds of nuns 

whom he taught. In 1899 and in subsequent years, he had 

given a three-weeks' "refresher" course in academic work to 

the teachers of the Congregation of N6tre Dame in their con-

152 vent in Ottawa. This course was established after the 

Privy Council's decision "that teachers who were members of 

religious orders must have Ontario certificates to qualify 

15 3 them for service in Ontario separate schools". In the 

summer of 1907, Putman acted as principal of the English de­

partmental bilingual school set up by the Department of Edu­

cation for religious teachers in Ottawa. He also taught 

them mathematics, the science of education and school manage­

ment. During 1908 to 1910, he had numbers of sisters from 

different orders and of all ages attending his normal school 

classes. He regarded them very highly: 

151 Ibid., p. 37. 

152 Ibid. 

155 Ibid. 

154 "Summer Schools", in The Morning Citizen, Ottawa, 
June 26, 1907, p. 4. 
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I owe them much and am proud to number them among 
my friends. Their uniform courtesy, their gentle 
speech, their high ideals, their enthusiasm, their 
devotion to duty, their singleness of purpose, 
made them model students and outstanding teachers. 
Their native talent was not above that of their 
fellow students, but the qualities I have emphasized 
enabled them to do better average work. Their 
cloistered life imposed1 upon them some handicaps 
but its implications yielded compensation. I doubt 
very much whether to-day the parents of their own 
pupils throughout Ontario fully realize the great 
work they do for education without any thought of 
personal reward. They are just as truly mission­
aries as were the Jesuit Fathers, Lalemant and 
Brebeuf.155 

By this time, Putman noted, experimentation was be­

ginning to take place in the lessons taught by his student-

teachers. The effects on him, as their critic, were very 

salutary. He noted that 

[...] observing the reaction upon young children 
of the lessons taught, especially the revolutionary 
ideas of Dewey, and trying to reconcile these ideas 
with those-of Plato, Aristotle, Froebel and Herbert 
Spencer - all this forced me, as never before, to 
clarify and systematize a theory and practice of 
education for myself.156 

For the first time in his teaching career, Putman 

worked with very young children. As a result of his normal 

school experience in observing and teaching primary and kin­

dergarten classes, he felt that he gained "an insight into 

15 7 
this work which I could never have got any other way". 

155 Putman, Fifty Years at School, p. 58. 

156 Ibid., p. 58-59. 

157 Ibid., p. 59. 
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It led to his work on the Kindergarten-Primary Committee of 

1915, because he observed that the Kindergarten "was some­

thing grafted on our system rather than an integral part of 

it".158 

On leaving the Normal School in 1910, Putman concluded, 

[...] I was thoroughly dissatisfied with many things 
in our educational system and practice but I think 
I realized even then that improvement could come 
best through evolution rather than revolution and 
that we had much which was worth preserving.159 

By this time, Putman had been granted his Doctor of 

Pedagogy from Queen's University. Professionally and 

academically he had attained the highest qualifications. 

His New Education leadership in nature studies, school gar­

dening, field trips and physical education, as well as his 

reading and experimentation with the ideas of Dewey and Hall, 

showed him to be a curricular reformer with a decidedly pro­

gressive viewpoint. His wide-ranging community activities 

demonstrated his liberal attitude and political skill. 

Finally, his promotion of the superannuation policy, as well 

as his fearless criticism of the Department, marked him as 

an aggressive leader to be watched. He was to assume his 

158 Ibid. 

159 Ibid. 

160 Douglas Library, Queen's University, Student 
Register, No. 5029, p. 584. 
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full leadership role as Inspector of the Ottawa Public School 

Board in October, 1910. 



CHAPTER IV 

DEVELOPING IDEAS, 1895-1910 

After his arrival in Ottawa, Putman began to speak 

and write on current educational issues. In 1895, Ontario 

educators were concerned about rural school education, so 

Putman addressed the Ontario Educational Association on the 

advantages of "Country Schools". By the turn of the cen­

tury, as has been described, the history text-book for the 

province was badly in need of up-dating. In answer to this 

need, Putman undertook to write Britain and the Empire with 

a new, more interesting format. Two years later, the teacher-

training system of the province had reached a crisis point, 

and Putman again addressed the OEA, . this time on the "Re­

organization of Professional Schools". In 1907, the cam­

paign to establish technical secondary schools in Ottawa was 

just beginning. Thus, Putman wrote a series of letters to 

the newspaper on the subject of proposed future directions 

of secondary education in the city. These letters, and 

Putman's OEA'' speech, "The Effect of Student Teachers Upon 

Model School Pupils", in 1908, revealed the aggressive, 

future-oriented thinker that was developing. Putman's 

thrusts towards de-centralization of authority, and a 

variety of administrative practices in secondary and 

student-teacher education, were not to be implemented, 
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in some cases, until the 1960's, but they denoted how far-

reaching was his thought even at this early stage. Finally, 

his pedagogical courses at Queen's University and his doc­

toral thesis on Ryerson indicated a committed liberal demo­

crat with secure philosophical foundations. As he himself 

remarked, this was a period of intellectual development in 

his life in which theory and practice were integrally wed. 

1. New Education and Liberal Democracy. 

In Putman's first address to the Ontario Educational 

Association in 1895 he revealed the three major influences 

on his thought to this date. They were his rural background, 

the exposure to the manual training movement then sweeping 

North American educational circles, and the effect on his 

thinking of the revolutionary ideas of John Dewey and G. 

Stanley Hall. 

"Country Schools", even in its title, struck the 

major theme in Putman's experience to this point. In his 

opening sentence, he stated the basic assumption in Canadian 

society then: 

1 J. Harold Putman, "Country Schools", in Ontario 
Educational Association, Proceedings of the Thirty-Fourth 
Annual Convention, Toronto, Rowswell & Hutchison, 1895, 
p. 305-317. 
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If I were to start with such a commonplace asser­
tion as that the future of Canada depends to a large 
extent upon her country schools, you would almost 
feel that I was taking a very bald text and one that 
needed no proof [...]. 

Is the general trend of educational development 
and improvement in a line that would show to even a 
careful observer that our hope for the future is, to 
any considerable extent, the rural school?2 

After forcibly assessing the high failure rate of the Public 

School Leaving Examination and its cause - the poor qualifi­

cations of rural teachers (sixty-one per cent held only 

third-class certificates) - he came to the crux of his ad­

dress, the belief in the superior advantages of the rural 

over the urban environment. In what was to be the foundation 

stone of his educational thought Putman asserted: 

The ideal Public School is a country school; 
it always will be. The ideal life is a country 
life, and let us sincerely hope that this, too, 
may always be. Let us be thankful that as yet the 
mass of Canadians enjoy rural homes and natural 
surroundings. [...] Let the teacher, whether in 
the city or country, take every opportunity to 
impress on his pupils the dignity of honest toil, 
whether of the hand or head, and let him in par­
ticular lead them to place a high estimate upon 
the independence, the freedom and the importance, 
of a successful farmer.3 

Aside from the natural advantages of the environment 

in offering "lessons in natural history, botany, and every 

study bearing on plant and animal life" , Putman extolled 

2 Ibid., p. 305. 

5 Ibid., p. 30 8. 

4 Ibid., p. 309. 
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t h e more impor tan t advantage of the w e l l - e d u c a t e d r u r a l 

teacher to influence the child towards a more virtuous life. 

Even more than his city counterpart, the country teacher was 

[...] the embodiment of all wisdom and every virtue. 
How very necessary that the teacher who is thus un­
consciously influencing so many young lives should 
possess not only every moral and social virtue, but 
also that he should have that knowledge and culture 
which will enable him to give them broad and com­
prehensive ideas of mankind and his various rela­
tions and duties.5 

Revealing his Protestant and middle-class value sys­

tem, Putman praised the country home environment over the 

city's in reinforcing the moral habits which he thought the 

rural school cultivated: 

Not only are the pupil's surroundings during 
school hours of a very desirable kind, but the 
chances are that his home surroundings are more 
conducive to the formation of good habits than are 
those of a city child. The majority of rural 
school pupils come from homes of competency rather 
than of wealth, and this alone is no mean advan­
tage. [. . . ] 

Pupils who live in the country often have work 
for their spare moments [...] the teacher and wise 
parent [...] will offer thanks for the little chores 
that keep a restless boy out of mischief, and at 
the same time train him in habits of industry. [...] 
A boy who has earned a dollar by the sweat of his 
brow begins to realize that time is money, and is 
less likely to fritter away his time in school than 
the one who estimates the value of a dollar only 
by the amount of pleasure it will secure him.6 

5 Ibid. , p. 308. 

6 Ibid., p. 309. 
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In contrast to the reigning educational panacea then, 

manual training in public schools, Putman believed the coun­

try environment did not need this artificial enrichment: 

Advocates of manual training will tell us that 
the clay-modelling, sawing and cutting, teach ac­
curacy and develop a keen perception of form, but 
the farmyard and kitchen require services that 
have their peculiar educational advantages, and 
it yet remains to be proved that the moulding of 
an old-fashioned doughnut will not have as much 
educational value for a girl as moulding one out 
of clay or putty, or that the country boy may not 
train his eye as much in making straight paths 
and beds in the garden as the city boy in trying 
to saw a board at right angles.7 

Thus Putman preferred skill-training arising naturally from 

the services required on the farm, as had happened in his 

own experience. Citing the philosophical base of the manual 

training reformers as the hope that it "will restore harmony 

between the growth of the physical and intellectual natures", 

he himself believed 

[...] the main reasons for advocating manual train­
ing have arisen from the conviction on the part of 
educators that young people should have something 
useful to do; that during the period from nine or 
ten to fourteen years of age, boys and girls are 
all the better for being initiated into the secrets 
of the bread and butter business, and that boys, 
especially, who have nothing to do outside of their 
studies are likely to become somewhat listless, and 
pass through a period varying from one to three years, 
when they are in a kind of comatose; stand-still, 
won't-be-interested-in-anything condition.9 

7 Ibid., p. 310. 

8 Ibid., p..309. 

9 Ibid., p. 510. 



DEVELOPING IDEAS 126 

This particular pre-adolescent stage Putman was to become 

preoccupied with during his Ottawa inspectorate. He set up 

the School for Higher English, the Manual Arts School, 

auxiliary classes, and eventually, intermediate schools 

based on the rotary system, primarily to capture the in­

terest of this age group (see Chapters Five, and Thirteen). 

The curriculum in all these cases included liberal doses of 

handwork and practical courses in imitation of the more ideal 

country work situation. 

Finally, revealing the influence on his thinking of 

John Dewey, Putman stressed the advantages in rural school 

practices over their urban counterpart. Originality, the 

powerful theme of the manual training advocates, was built 

into the rural classroom: 

The pupil of the rural school is already surrounded 
by many influences that tend to originality. He is 
much left to himself, and must solve his problems 
and conquer his difficulties by original methods. 
He is generally unable to get the same amount of 
help at home as city boys and must investigate and 
think for himself. He spends much time apart from 
his playmates, and this in itself helps to make him 
original in his manner. Last, but not least, the 
teaching he gets is likely to have a certain fresh­
ness and originality in manner.10 

And, closely connected with originality, was the advantage 

the country school had in fostering habits of independence. 

10 Ibid. 
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Putman s c a t h i n g l y d e c r i e d the " s u g a r - c o a t e d p i l l " advocated 

by modern (Herba r t i an ) m e t h o d o l o g i s t s . "Again and again have 

I hea rd t e a c h e r s in High Schools say they could t e l l t he boy 

from the country by h i s s t i ck ing -power and a b i l i t y to he lp 

himself' .*.12 

Putman's exposure t o the c h i l d - s t u d y approach of Dr. 

S t a n l e y Hal l i s r e v e a l e d in h i s p r a i s e of t he country 

t e a c h e r ' s humanity and knowledge of c h i l d r e n ' s "ages and 

s t a g e s " : 

The country teacher, with all grades to teach, must 
read very widely if the work is to be well done. 
Not only does his work demand wide reading but it 
makes heavy calls upon his sympathies with child 
life. He deals with every age of child and every 
stage of development. He lives his childhood over 
every day and keeps in constant touch with child-
nature. 13 

As well, the pupils benefited from the personality of a 

14 strong teacher, whom the child would get to know (and 

vice versa) over several years. 

All these advantages, plus those of small classes 

(rural schools had an average of twenty-six pupils per class­

room, as against forty to sixty in the city ) with the 

11 Ibid., p. 311. 

12 Ibid. 

13 Ibid., p. 512. 

14 Ibid., p. 313. 

15 Ibid. 



DEVELOPING IDEAS 128 

chance of more individual instruction resulted in "a class 

of pupils whose individuality has not been crushed. Here I 

believe we have an explanation of one of the most marked ad-
1 fL 

vantages of rural schools". 

Putman admitted that rural schools suffered from 

poor teachers, irregular attendance and lack of apparatus, 
17 books and magazines. But he believed that a determined 

teacher could do something to overcome the lack of good 

literature. In fact, he held that the teacher was the key 

to the educational process : 

We want teachers not appliances, the living voice 
not the book, the magnetic influence of a great 
soul not a patent desk that will fold up when you 
look at it; a sympathy deep enough to fathom the 
perplexities of that backward boy not a complicated 
geographical chart that works automatically. [...] 
Better a hundred times over, that a boy should re­
ceive his training from a great teacher in the old-
time log-school with rude benches and scanty fur­
nishings than to receive it from a teacher who is 
only one wheel in a great machine, even though that 
machine be a modern Public School fitted up without 
regard to cost.18 

The point of the educational process hinged on the 

inspiration of this teacher. This was to have 

16 Ibid., p. 314. 

17 Ibid., p. 514-515. 

18 Ibid., p. 515. 


