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The renown of Woodrow Wilson primarily Issued from 

his role as the twenty-eighth president of the United States 

and winner of the Nobel Peaoe Prima in 1918. This identity 

of the man with government service has tended to obscure 

his role as an educator, although In the years allotted to 

him following the completion of his formal training, Wilson's 

role as an educator occupied virtually double the number of 

years devoted to government service. It is with these 

twenty-fiv« years as a teacher and administrator in the 

field of higher education that this thesis will concern 

Itself. 

The purpose of this study is to bring to light the 

educational Ideals of Woodrow Wilson, of which, unfortunately, 

there Is an apparent general lack of awareness within the 

realm of some classified as authorities in the field of 

higher education* The inspiration for this thesis was born 

of a trlchotomous influences in part from I r. Kamunas, the 

adviser to the writer, from the writer's position as a 

university lecturer in United states history, and from the 

centennial theme of the Woodrow Wilson Foundation?which has 

dedicated its being to the task of keeping alive the memory 

of tills great statesman. This aforementioned theme, 'Educa­

tion in the nation*s Service," quite apparently represents 

but one aspect of Woodrow Wilson's educational ideals. This 
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researcher will attempt to extend this theme and make it as 

complete as possible within tha confines ot his abilities 

and tha facilities available to hia. Me is wall aware that 

In spite of his many efforts and considerable time the 

results cannot be considered a definitively exhaustive study. 

Tha problem, therefore, is to delineate Woodrow 

Wilson's role with reference to the crisis which developed 

in American higher education between l$*jO and 1900. This 

crisis centered about growing sclent! SB* free election, 

educational statism, voaationallsm, and non-sectarianism. 

The hypothesis, therefore, will endeavor to show that 

Wilson's Ideals of higher education were set on a fourfold 

foundation* One represented serious scholarship which he 

described as the embodiment of the liberal tradition* Tha 

second represented genuine democracy In which he called for 

the elimination of the class system and momied influences on 

the campus. Tha third represented car vice to the nation and 

mankind in general which, he bellevad, spoke eloquently for 

itself. The fourth represented education rooted in tha 

Christian tradition which to him was the sine qua noq of 

education's very being. These Ideals would, as he envisioned 

them, bridge the aver-widanlng gulfs between late nineteenth 

century scientisa, free election, educational statism, 

vocational! am, and non-sectarianism. 
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For this writer tha objective to be realised and 

the methods to be employed are relatively simple. After a 

brief description of tha crisis in Aaarloan higher education 

from 1&50-19QO which relies heavily on the bast available 

secondary sources, an account of Woodrow Wilson's ideals 

will follow. The method employed will reflect that of an 

historical researcher pursuing systematic investigation of 

those outstanding sources, largely primary, relating to tha 

t&ema* After investigation, analysis, and validation of tha 

hypothesis, it is hoped that a new understanding of Woodrow 

Wilson's educational ideals will accrue, tha results of 

whieh will bear favorably tha light of careful examination 

and thus conclude to a reasonable establishment of tha 

validity of the hypothesis* 

In reviewing the literature tha most accessible and 

valuable primary source data that offer Insight Into the 

period of Woodrow Wilson the Educator are the Princeton 

mi&Mm (1379-1920) and the Close Manuscripts U9C2-191C), 

both housed at the Rare Book Boom of the Firestone Library, 

Princeton, New Jarsay.1 

The most famous published and accessible primary 

source is tha Baker-Dodd edition of the Public Papers of 

1 These sources have recently been reeatologued and 

Sresaatly tooth categories are listed under Woodrow Wilson ellection. 
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Woodrow Wilson-College and State in six volumes.2 Because 

Woodrow Wilson Is one of the twentieth-century presidents 

whose complete, or nearly complete, public papers have not 

been published to date, tha Woodrow Wilson Foundation is 

presently engaged in a one and a quarter million dollar 

project of editing aaid sources. Dr. Arthur Link, noted 

Wllsonian scholar, is editor-in-chief with the project 

scheduled for completion in 197%* 

It Is interesting to note that although Wilson was 

the author of some ten books, none of them deal with educa­

tion nor his role in this field. His works include histories 

of the United States, government, and essays. Some of 

Wilson's biographers intimate that after his retirement 

from public life he planned both to pursue a career and to 

publish works in the field of education. 

In the field of biography, word portraits of Woodrow 

Wilson began to appear as soon as he achieved political 

prominence. These accounts continue to the present day. 

Two problems arise with reference to biographies! number and 

objectivity. Yet, among these, two were of exceptionally 

fine quality and especially useful to this researcher. One 

was R.S. Baker's second volume of Woodrow Wilson. Life and 

2 Hay Stannard Baker and William £. Dodd, (eds«), 
Tha Public Papers of Woodrow Wilson. College and State. Hew 
York, Harper & Brothers, 1925* 
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3 frsfttara. published in 1927 by a man who served as Pr«*a 

Director of tha American delegation a t Versailles during the 

paaea conference following World War I . His close associ­

ation with Wilson dated back many years* The other, Jgy&sjgj,,, 

Itift.frMMs M jftf .IMftt ftmBf* volume one, by Arthur Link, 

renown scholar who has spent his lifetime in a study of 

Woodrow Wilson, rapraaants tha most definitive and exhaustive 

study yet completed. 

Tha avai labi l i ty of non-periodical reference source* 

with respeat to tha Princeton period of Wilson's career i s 

vary l imited. Those available clearly indicate a need for 

discretion and caution. Hardin Craig's book, Woodrow Wilson 

a t Princeton. ? i s bo to personal and pro-Wllwm* I t i s 

based almost in I t s entirety on the memory of i t s than 

•Ighty-yaar old author, save for fleeting documentation from 

R.S, Baker's Wilson's Llfm and Let ta rs , volume two* McMillan 

Lewis' book, W.eftdr.ow MUtm,oj,,JfrIdftftt.foftt* ! • replete with a 

3 Ray Stanaard Baker, Woodrow Wilson. Life and 
Let ters . Hew York, Douhleday, Page and Co., 1927, Vol, 2, 
xaudv-325 P* 

V Arthur 3, Link, WUffflw jh*. fio»fl te ttW *fo^& „feW i 
Princeton, Sew Swtmy^ Princeton University Press, VW% 
xlii-570 P* 

5 Hardin Craig. Woodroy, vniffii, l,at i |^nceton |, Norman, 
Oklahoma, University of Oklahoma Press, I960, xi-175 P. 

6 McMillan Lewis, woodrow Wilson of Princeton. 
Marberth, Pennsylvania} Livingston Publishing Company. 19£2, 
x l i - l l o p . 
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fund o f human i n t e r e s t s t o r i e s * I t was compiled from tha 

responses r e c e i v e d i n answer t o soma four thousand q u e s t i o n ­

n a i r e s s e n t to Pr ince ton alumni o f tha Wilson period and i s 

further supplemented by personal i n t e r v i e w s w i t h i n the 

conf ines o f amid group* 

Additional light i s shed on Wilson's role at Prince­

ton in ftome Princeton -temorles.7 edited by William S, mj9T»t 
ft 

and flhj, .MaxA frtimSm* *? Charles S. Osgood J&J&* 
But one thesis was uncovered by this researcher 

relating to Wilson and his influence as an educator. This 

unpublished doctoral thesis, Jfos, j^u^UpnaJt, C n̂frr̂ MiUffls, 

mf Woodrow Wilson. * was written by Edward W« Clement while 

at Stanford University, California. Dr. Clamant begins with 

a statement of Wilson's philosophy of education, devotes 

some four chapters to biographical data, and concludes with 

a discussion of Wilson's contributions to curriculum, 

methodology, and administration* i t would appear that by 

proportion alone,of the entire one hundred and fifty pages 

too much emphasis is placed on biography thereby rendering 

7 William Starr Heyer. («d.), gome mmnn ffrfffrtff» 
Princeton, Raw Jersey, Princeton University Pr«ss, 19»*&, vl* 
$1 9 

*w * 0 Ctoarles S. Osgood JdL&l*, Vm .Mljft f^ncaton, 
Maattfltt, Maw 3*v**yf Princeton University Press, 19^7, vi l -
IJff P* 
» * f Jdward W* Clamant, Jhe fducsUonal, C o n ^ b u ^ s of 
Woodr#w Wilson, unpublished Doctoral Dissertation, Stanford 
University, California, March 19^2, ix-191* p* 
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ineffeetual and superficial in the few remaining pages a 

meaningful delineation of Wilson*a Major contributions to 

education. 

Diverse and voluminous la tha periodical literature 

detailing tha person, beliefs , and philosophy of Woodrow 

Wilson* Probably tha bast and most extensive accounts of 

Wilson*s career at Princeton are to be found in The Daily 

JtTlwMf.lgfUMI *** 3BM>, jfrlalmtfivft Ajujfrt W,ffUYt *">** published 

by Princeton University* These periodicals, beginning with 

1910 and continuing to tha present, are replete with sketches 

and analyses of President Wilson. Though few of these relate 

directly to tha topic under discussion, a few are worthy of 

mention. "Woodrow Wilson tha Educator,"10 appearing in tha 

BLR.A,- Journal. March, 192**, was most useful. I t discussed 

Wilson as an educator of three dimensions* teacher* 

administrator, practical educational philosopher, and educa­

tional statesman whose aim was to lead people "to a higher 

level of thinking." "The Lata President's Record of Achieve­

ment-11 in Harch, 192**, Current History reviews Wilson's 

early history, scholastic career, and successes and failures 

10 »Woodrow Wilson tha Sducat©r«, a g o n a l gduea-
an Association Journal* Vol. 13, Bo. 3 , issue of >mreh 
2%, p. 109* 

U "The Lata President's Record of Achievement", 
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in applying hi* ideas to tha practical problems of s ta te , 

national, and international polit ics* The autumn edit ion, 

1956, of XfeJ IHTMaftU mm*M Mnm12 i* devoted to a 
series of scholarly a r t i c l e s written by some o£ the most 

distinguished authorit ies in Aaarioan history on tha subject 

of Wilson* Finally, "The Aeademlc Mind of Woodrow Wilson.' -^ 

by Laurence R* Vaysey of Harvard in the March, 1963 quarterly, 

of tim ^fJ^fflftRftl M ^ l f t l ^ f J A - ft«7l»* examines his 

role In the ' f i r s t generation of tha American university." 

Most of tha periodical l i t e ra ture i s largely a restatement 

of what has already appeared in books dealing with Wilson* 

Having Introduced tha topic, stated tha problem and 

hypothesis, surveyed in brief the l i t e r a tu re , the plan of 

th is thesis i s as follows} Chapter One will briefly review 

the c r i s i s in American higher education from 1850 to 1900. 

Chapter Two will discuss Wilson's Ideal of a basic, sound, 

and enduring program of study for college* Chapter Three 

will survey Wilson's fight against money and social d i s t inc­

tion gaining influence in tha post-Civil War collage period* 

, « - * J*JBto>Xt$&M& frW.Wr SWftiy* Woodrow Wilson 
1S5»-192*» Centennial number, Vol. 32, No* **, issue of 
Autumn 1956» PP* **Sl-6**0. 

13 Laurence R. Vaysey, "The Academic Mind of 

Vol* **9i Bo. **, issue of March 1963, pp. 613-631*. 
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Chapter Four will discuss unselfish service to the nation and 

mankind as the all-important position of higher education. 



CHAPTER I 

CRISIS I«. AMERICAN HIGHER EDUCATION 

1. Political, Economic, and Social Ferment 
in the United statest 1©50-1900 

The political, social, and economic forces of the 

last half of the nineteenth century were so Inextricably 

entwined in the fabric of American higher education that it 

is Ineumbent upon this writer to broadly outline these forces 

in order that the essential unity and coherence demanded of 

this thesis may accrue within the historical framework of 

said period. Politically, the United States was on the eve of 

the great Civil War, the resolution of which ushered in the 

traumatic period of upheaval commonly called tha Reconstruc­

tion. These turbulent years witnessed the rise of that new 

political amalgamation known as the Republican party, the 

extension of the franchise to large groups hitherto denied a 

voice in their governmentv and the myriad complexities of 

implementing their constitutional guarantees of a full measure 

of social, civil, and political freedoms secured under the 

constitutional amendments. 

The rampaging economic growth of this era was accel­

erated by the changes wrought in the post Civil War period. 

It ushered in the age of mass production, which necessitated 

the formation of huge corporations. These corporations 
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inevitably lad to the formation of monopolies culminating 

with tha chartering of tha first million dollar corporation 

in American history, the United States Steel Corporation* 

Machine technology made great strides, and the dominance of 

business and tha manufacturing classes became a reality. The 

most basic tenet of this capitalistic philosophy was an in­

satiable slaking of its thirst for economic acquisition. The 

primltlvenass of this creed was masked behind a facade which 

publicly called for "[••»] making more funds available for 
1 

the expansion and improvement of public education." Whether 

the motives were altruistic or self-seeking, the Immediate 

result was the rapid enlargement of secondary schools, 

collages, and state universities. This expansion triggered 

the economic aplral of growth, the money for which emanated 

from public generosity and private philanthropies. As orig­

inally noted, disregarding the motives, the result was an 

unprecedented expansion in American education. 

Socially it was a period of upheaval. Many, diverse, 

and complex ware the reform and humanitarian movements. Num­

bered among these were the abolition of slavery, temperance, 

the right of labor to organise, women's suffrage, and the 

exercise of the Civil War Amendments calling for social, 

civil, and political equality* These concepts that 

1 R. Freeman Butts, JM.StotejM ,C>»ar,u,l,I*;i, Course, 
iew York, McGraw Rill Book Company, Inc., 1939, p* 159. 
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characterised this new era were first put to tha test with 

the expansion of tha American Wast. The growth of this new 

frontier was predicated upon social democracy. The success 

of this doctrine of equal opportunity for all thus cast 

serious doubt upon the validity of the entrenched existing 

forms of education, especially higher education, and a con­

comitant demand for expansion of existing facilities with 

emphasis upon a more vocational and utilitarian approach* 

2. Challenges to Education as Traditionally 
Constituted 

American higher education thus cast in Its political, 

socio-economic context, an evaluation of the forces which 

were to challenge education as then constituted mist neces­

sarily focus upon those forces that began to question its 

makeup. America was imbued with the principles of 

Jeffarsonian-Jacksonlan Democracy. This belief called for 

an open society and a hitherto unknown mobility of population 

which pushed beyond the borders of geography, past the pre­

viously detailed frontiers of political, social, and economic 

understanding, and now stood ready to challenge the domain 

of education* As Hofatadter statest 
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American society was too democratic to accept 
completely the Idea of a gentleman's education, 
too practical and perhaps too phi l ls t ine to accept 
complacently i t s classical content, too dynamic 
and competitive to accept Indefinitely i t s s t a t i c 
character.2 

Again, speaking of th is era, Rogers s ta tes : 

This period, roughly 1860-1&90. might well b© 
called the c r i t i ca l period in American higher 
education, for the rapid transformation of society 
rendered obsolete much of the older learning, pro­
ducing new and strident demands for a new education 
for the new world.3 

Having briefly outlined the po l i t i ca l , economic, and 

social ferment occurring In the United s ta tes between 1850-

1b75 with I t s l a te r concomitant Influences, there came a 

demand for curricular changes in order that the program of 

higher education might be brought into harmony with the needs 

of a practical growing people. The tradit ional college pro­

gram, eald David Starr Jordan, was " [ . . . J as stagnant as a 
k 

Spanish convent and as self-sat isf ied as a Bourbon duchy." 

Seemingly this indictment was further bolstered by J&sias A. 

Garfield, future president of the United dtates , who * [ . . . ] 

examined the catalogues of some twenty Eastern, Western, and 

2 Richard Hofstadtar and Dauitt C. Hardy, Tha Develop-

York, Columbia University Press, 1952, p. 22. 
3 Walter P, Rogers, Andrew Df Whfrfa ar|d the ,-todern 

University. Ithaca, New York, Cornell University Press, 

k David Starr Jordan, Tha. j a y of a Man, quoted by 
Walter P. Rogers, Andrew D. White and the Hodern University. 
ftPa.„wl*»t *>• 6 . 
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southern colleges and found them a l l a l i ke , ' " ' In addi t ion 

to t h i s uniform pa t t e rn , the academic leve l of most i n s t i t u ­

t ions was p i t i f u l l y low. In f a c t , l ev ins , speaking of 

Harvard, aaid, "The law and medical f acu l t i e s gave t h e i r 

degrees to any man who had paid three term b i l l s covering 

eighteen months and had not been vary i r r egu la r i n attending 

l ec tu res . ' ' ^ The prized pos i t ion of the t r a d i t i o n a l college 

with i t s c l a s s i ca l t r a d i t i o n centered about the Seven Liberal 

Arts was to be shat tered In the second half of the nineteenth 

century. '"The flood tha t engulfed them [the c o l l e g e s ] , " 

said Schmidt, "came from three main sources: the new Western 

u n i v e r s i t i e s , German scholarship and higher c r i t i c i sm, and the 

philosophy of evolu t ion ." ' Thus a two-prongedi a t tack on 

American higher education was under way. Tha f i r s t of these 

challenging influences was nat ive while the second was im­

ported. *Tnis,'* says Schmidt, "marked the re -ent ry of Europe 

Into American academic l i f e . " 

The proponents of the s t a t e u n i v e r s i t i e s held tha t 

the i r concept of the function of a un ivers i ty was not without 

5 Allan Savin*, Jhe M%%%.$ ynlver^i tf i t ,jnd pemo.eracy, 
Urbana, I l l i n o i s , University of I l l i n o i s Press , 1962, p* 5. 

6 jTbld.. p . 6 . 

7 George P. Schmidt, A Century of the Liberal Arts 
collage, in William W. Brickman and Stanley Leaner (ads.), 
A Century of Higher .Education. ?!ew York, Society for the 
Advancement of Kducatlon, 1962, p, 55* 

o !]&£•, p. 55* 
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its foundation in antiquity. To them the roots of a state 

university Idea were very old and, in a sense, traceable to 

Greece and Rome. There the Academy of Athens and the 

Rhetorical Schools at Rome represented state undertakings in 

the field of education. Plato, for example, insisted that 

It was *[...] the duty of the state to educate men for public 

service and tha Roman sages Insisted that it was the duty of 

the state to inculcate civic virtues." Again a type of 

responsibility for higher education was scan during tha 

Middle Ages when "[...] Frederick II, in 1220, [•*.] estab­

lished tha University of Naples."10 Ltill later men like 

Francis Bacon Insisted '[...] that knowledge is power [...I*1* 

According to Rousseau, "Education comes to us from nature, man, 

and from things."12 Rousseau also maintained that In our 

older universities there was too great an influence on books, 

lectures, and men, and too little emphasis on nature and 

things; JU&*. science, laboratories, and workshops. Obviously 

the foregoing practices were the Ingredients by which the pro­

ponents of the state universities justified the need for such 

Institutions in the United States. 

9 Harlm Curti and Vernon Carstensen, The University 
Wisconsin, Madison, Wisconsin, University of Wisconsin 

ess, 19**9, Vol. 1, pp. 6-7. 
1C jOii., p. 7-

11 John S. Brubachcr and Willis Rudy, Higher Education 
la Transition, siew York, Harper and Brothers, p. 1»+C, 

12 Kevins, Qpti Cj,,v,, p. 11. 

pf 
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A further philosophical Justification for such 

schools was found In the writings of Jeremy Bentham and John 

S. Hills, who advanced the idea that "[..•] the sthical 

good, Including truth Itself, is relative to time and place 

and to be determined by whatever promotes the greatest good 
11 for the greatest number." These concepts, echoing at a 

time when the Industrial and commercial forces were becoming 

dominant in Europe, served as a rallying point for those 

aegments committed to the establishment and growth of state 

universities. 

Pushing from tha historical justifications found 

in the Greek, Roman, and European chronology, tha proponents 

of the state universities offered historical proof for their 

ideaa in the domestic annals* They contended that colonial 

colleges were chartered by colonial legislatures, received 

moneys from such Assemblies, and were supervised by colonial 

visitors. Wot to be overlooked in their documentation was 

the Ordinance of 17©7» which sat aelda land for a state uni­

versity and thereby promoted the growth of the state univer­

sity idea* 

As if these forces were not sufficient, the state 

university proponents were blessed with still greater climate 

of favorability in which to implement their all-consuming idea 

of education. Again, this climate of favorability was of 

.i i i i - n i r i r J 

13 Curt! and Carstensen, Co. Cit.. p, 26. 



CRISIS HI AMERICAN HIGHER ELUCATIOU b 

European origin. It was a corollary of late eighteenth cen­

tury European Enlightenment and Rising Nationalism, iforman 

Foerstar, speaking of the foregoing movements, said, "By the 

close of the ̂ ightoenth century, tho central feature of the 

modern creed was well established." Continuing, he avers 

that "[...] they concentrated upon the pressing claims of the 

present and dreamed of a golden future in which tha natural 

man, free, equal, and fraternal, might fully express him­

self. " * It must be understood that they (tha proponents of 

the state universities) equated natural man with economic 

man. Thus economic man, or natural man if you will, had as 

his goal to conquer the physical and industrial order. The 

state university was to be the means by which he would acquire 

the necessary knowledge to enable him to reach his goal. 

This doctrine achieved immediate and widespread 
16 

popularity. A perfect crystallisation of this philosophy 

is to be found in tha writings of Curtl and Carstensen when 

they statei 

I** Norman Foerstar, The American Stat* University. 
Chapel Hil l , tforth Carolina, University of "forth Carolina 
Press, 1937» P« **7* 

15i3aUM P- 59* 
16 Ibid*, pp, 59-60. 
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[...] the term [state university J implied that 
providing for higher education was a vital function 
of society, that the most suitable agency In the 
United States to perform this function was the state, 
independent of religious and private bodies; that the 
state university should crown the whole system of 
public education with which it was to be closely 
integrated| that the recipients of higher education 
in a democratic civilisation should not be an intel­
lectual elite* but all citizens capable of benefiting 
from such training} and that the curriculum of a state 
supported institution of higher education should 
embody not only the scholarly purposes of traditional 
institutions but th® professional and practical needs 
of the citlsanry, Individually and collectively.17 

3* Emergence of State Universities 

Yet despite the realisation of a climate favorable 

to their being, the response to the state university idea 

waa slow to gain a foothold. The first public universities 

located in Georgia, Vermont, and North Carolina ware nothing 

more than a reflection of colonial traditions* "Their 

charters treated them as if they were private incorporations} 
lb 

and tha courts backed up this interpretation.' The trustees 

of tha universities were considered private, not public 

officials, and in most cases were not appointed by the 

legislatures of the states. 

The University of Virginia, however, conceived in its 

entirety by Thomas Jefferson, waa the first bona fide state 

university. At this Institution M[*..] the board of visitors 

17 Curtl and Carstensen, 0D. Cit.t p. 3. 

1B Brubacher and Rudy, Qp. Clt.r p. 1^2. 
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was appointed by the governor of the state and approved by 

its legislature,"^ Operating funds wer© supplied by the 

state. Truly unique to this Institution was the breadth of 

studies it offered.20 Though taken for granted today, the 

University of Virginia offered a system of el©ctlvcs, itself 

a revolutionary concept in higher education. Added to this 

was its designation as non-sectarian. However, despite the 

evidence of adequate planning, all did not augur well for 

Jefferson's brain child. The secondary students were Ill-

prepared for university work,resulting In lack of attainment 

which had a demoralising affect upon the faculty. Further, 

denominational strifes impaired the proper functioning of 

the university to which was added a general air of apprehension 

that the existing private denominational colleges would be 

dwarfed by the rise of state universities. These deleterious 

influences tended to hamper the progress of the Jaffarsonian 

experiment* Yet it was to be enduring,and notwithstanding 

the many problems confronting it,"[•••] the design, short of 

its embodiment, had its effect on the subsequent development 

21 
of American higher education.1* 

19 John 3* Brubacher, A Century of the s t a to Universi ty. 
i n Brickman and Lehrer, O P . p i t . , p . 70. 

20 I b i d . , p . 70. 

21 I b i d . , p . 72. 
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h, western Influence and State Universities 

Though state universities could look to the South 

for their real origin, their ©mergence and development "[*.*] 

would be defined in the great Midwest, and West, where 

frontier democracy and frontier materialism would help to 
22 

support a practical-oriented popular institution.'* Hare 

in the West, America's new frontier, where tha people were 

lass tradition bound and where social democracy was a da facto 

way of life, was to be found tha truly necessary climate for 

the emergence of a state university. Though western In 

climate, its direction was Eastern since the leadership ex­

erted in its behalf came from those emigrants recently arrived 

from New England. These Haw Englanders with their tradi­

tional faith in education offered leadership and encouragement 

to tha state plan* Supplementing this support was that offered 

by other recently arrived emigres. Wisconsin, for example, was 

settled by Germans still mindful of their own universities and 

imbued with the German respect for learning} these were follow-

ed by Scandinavians with traditions of civic cooperation. 

Thus was created a milieu which was favorable to tha rise of 

the state university. 

22 Frederick Rudolph, Ihe Amn$m„feUfM,.Mel .WjTCfc; 
alty* {Jew York, Alfred A. Knopf, 1962, p. 277* 

23 Brubacher and Rudy, Oa. Cit.t p* 150. 

2fc Hofstadter and Hardy, OP. Clt.. pp. W6~**7, 
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The pacemaker among the early universities of the 

Wast, from every point of view, was the University of 

Michigan, " Here was realized the earliest fulfillment of 

the Jeffersonian ideal and the plan for future state univer­

sities, of which the University of Wisconsin is a notable 

example. To Michigan must be ascribed the role as pacemaker 

for a variety of reasons. Primarily Michigan favored a 

centralised, tax-supported state system of education; further 

they were blessed with a succession of able leaders to keep 
26 

the foregoing policy in effect. Outstanding among plchigan*! 

educational leaders was Henry P. Tappan, who was greatly in­

fluenced by the Prussian educational system which he studied 

at first hand. Rooted in this tradition, he dreamed of a 

true university devoted to advanced studies at the top of 

an integrated system. 

As Tappan put it: 
We hold therefore that Universities are natural 

and necessary in a great system of public education. 
To delay their creation is to stop the hand upon 
the dial-plate which represents the progress of 
humanity. 2? 

As to the form of the Institution, Tappan stated: 

25 Brubacher and Rudy, Oa. Clt.. p. 153. 

26 Ibid*, p . 153* 

Richard 
$."?% P* T!PIW* ^WTffisUy.^M^UQn W?1t in 
dofstadter and Wilson Smith ( a d s . ) . American Higher 

Education. A Documentary History. Chicago, I l l i n o i s , The 
University of Chicago Press , 1961, Vol. 2 , p . 503. 
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We would take as models, in general, the 
University of Paris, tha Universities of England 
before they were submerged lhuthe Colleges and 
the Universities of Geriaany.2o 

As to courses, Tappan held "[,..] there should also 

be established courses particularly designed for the benefit 

of those engaged in commerce and the useful arts."*"7 

With respect to tha university's religious character, 

Tappan believed *'[•••] an entire separation from ecclesias­

tical control and a renunciation of all sectarian partiali­

ties, "30 Tappan planned a Prussianised version for the 

American state university,controlled by the state and aided 

by private munificence. 

Despite his influence and achievements, Tappan's career 

at Michigan was to coma to naught* Because American national­

istic influences clashed with his Prussian leanings and be­

cause sectarian pressures ware brought to bear, tha regents 

of tha university asked for and received his resignation in 

I063, just eleven years after he assumed the presidency at 

Mlchigan.31 it was he "[•••] who helped to lay the theoretical 

foundations for the development of Western state universities.H 

28 Ibid., p. 50V. 

29 IMsl*, P. 506* 

30 JM&*» p. 507* 

31 IMS** P» **&&» Introductory note, 

32 Butts, pjLfJii,, p. 155* 
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It is safe to say that Michigan, under his aegis and with 

tha help of the Morrill Act of 1o62, helped to pioneer the 

future developments at Minnesota, Wisconsin, and the "all 

purpose" state university at Cornell, 

Tha aforementioned Morrill Act gave great aid and 

a powerful impulse to tha movement for state universities. 

This act was designed to promote the establishment of 

agricultural colleges. The Federal Government donated to 

the states thirty thousand acres of public land for each 

representative it had in Congress for tha purpose of pro­

viding funds from land sales with which to found the collages,** 

The law further statedt 

[...] eaeh state which may take and claim the bene­
fit of this act, to the endowment, support, and main­
tenance of at least one college where the leading 
object shall be* without excluding other scientific 
and classical studies, and including military tactics 
[passed during the Civil War] to teach such branches 
of learning as are related to agriculture and tha 
mechanic arts, in such manner as the legislatures 
of the States may respectively prescribe, in order to 
promote tha liberal and practical education of the 
Industrial classes in the several pursuits and pro­
fessions in life [..•]3l* 

Where tha land grants ware given to a single institution, such 

as Cornell University In Hew York, or given to the pre-existing 

state university, the benefits were notable. But where the 

Mew 
33 Harry 0. Good. A History of Ajftfriemft EKftjfflfttftfri 

York, The Maemillan Company, 1962, p . 293* 

%h |he MsdBffi.1 Act 1oo2. Section k, In Hofstadter 
and Smith (ads*), J&*J2Lfc*» p. '* 
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grants were divided among several institutions, the results 

ware less fortunate. In time, the United States government, 

by virtue of the second Horrill Act (1&90), tha Bankhead-

Jones Act (1905), and the Nelson Amendment (1907)> further 

extended the original endowments.3* such courses of action 

were made necessary because the earlier grants were Insuffi­

cient or the proceeds from said grants were misused by state 

legislatures. 

In concluding this summary of the Impact of the 

rising state university on American higher education the 

question arises: what was its special significance and how 

did it affect higher education? A number of answers immedi­

ately present themselves. First, the state university was 

founded on democratic principles of equality of opportunity 

which, par se. was an extension of the demands for social 

and political democracy. Education-wise these took the form 

of free election of studies. Second, the state universities, 

aided lay the Horrill Act, offered a broad and utilitarian 

program demanded by the agricultural, commercial, and Industrial 

interests of the time. Third, service to the community, such 

as the "Legislative Reference Bureau" at the University of 

Wisconsin to aid law-makers and public officials, was deemed 

a valuable function and was justified by **[••• J the help they 

gave t© raise the standards of literate leadership throughout 

351ltH»* Introductory note, p. 566. 
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the western country."**6 F ina l ly , the Mtcrloan s ta te uni ­

v e r s i t i e s pioneered i n such developments as secondary sciiool 

acc red i t a t ion , coeducation, extension education, and emphasis 

on graduate programs of study. 

5. Opposition to J ta tu Univers i t ies 

notwithstanding the s igni f icant contr ibutions of 

American s t a t e u n i v e r s i t i e s , these ln*t lU. t lona have com© In 

for some sharp c r i t i c i sm by such men as Foers ter , Flexner, 

and But ler . Foerstar charges the s t a t e uni\*ersi t les as 

character is ing the material society which they serve. He 

further charges the students a t the s t a t e univers i ty as 

devoted to the "Religion of Getting On", "Go-Getters' ', and 

primari ly in te res ted in a diploma, student a c t i v i t i e s , and 

job p repa ra t ion ,3 ' Flcxner re fers to some of the s t a t e un i -

v a r s i t i e s as "service s t a t ions for the general pub l ic . ' Kt 

i n s i s t s tha t " [ . . . ] nei ther secondary, technica l , vocat ional , 

nor popular education belong to the realm of tne university. '** 

Nicholas 'A. But ler , l a 1921, goas on to says 

36 Brubacher and. Rudy, Co. C l t . . p . 16a. 

37 Foc-rstcr, OP. C i t . . pp. 6C-66. 

3b Abraham Plaxnar, Universities. American. Bnsliah. 
German. !i<§w York, Oxford University ?ress, 1930, p. 3b. 

3*;' ibid.* pp. 27-20. 
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The ruling passion is not to know and to 
understand but to got ahead, to overturn something, 
to apply in ways that bring material advantage, some 
bits of information or soaje acquired skill. Both 
schools and colleges havo, in lar&e part, taken off 
the true business of education, which is to prepare 
youth to live, and have fixed thea* on something 
which is vary subordinate, namely, how to prepare 
youth to make a living.^ 

The foregoing statement represents some of the indictments 

of the universities of tha time, and though terse, they 

indicate som® of the opposition th© state universities 

encountered. 

6. Acceleration of tha German Influence 

The second influence to change the traditional char­

acter of American hijhar education in the last naif of the 

nineteenth century was tha impact 01 Gorman scholarship. 

Though there appears to ba universal agre&mant as to tha 

magnitude of this fore© on the development of the American 

university, 

[...J there is a wide gap in American histori­
ography* Only one study exists that directly attempts 
to relate the German and American Universities* It is 
Charles Franklin Thwln^'s The American &n& tue German 

It is not the purpose of this writer to authenticate tha 

foregoing statement, which no doubt is tru®, but there ware 

ho .Nicholas Murray Eutlur, quoted in ?oerster, 0s>. Clt.. 
p. 68. 

M Richard Hofstadtar and Walter P. M@t«ger» Tha 
Development Qf..Ac*4rt1c...Frcftdoa, In the United Jtataa. ,*ew 
York, Columbia University rress, 1?55, p* 367, Footnote 1* 
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indeed great migrations to German universities, and these 

migrations bora a later influence on th«*ir American counter­

parts. According to Thwing, Benjamin Franklin, in 1776, was 

the first American to pay a visit to the German university. 

Benjamin Smith Barton, Mth© Father of American Materia 

Mediciae,*' was believed to be tha first American, in 1759, 

to receive a medical dagrca in Garaany. Everett, Tichnor, 

Bancroft, and Cogswell wore tha "forerunners of a great host 

of scholars and teachers to follow this same routa.'^ In 

the hundred ytsars which have passed (1815-191*0 since the 

foregoing took their degrees at OtJttlngan, about ten thousand 

American students have matriculated in German universities. 

Thus by weight of sheer numbers it Is difficult to deny the 

dm facto existence and extant of German scholarship. 

7. The Singular Attraction of German Universities 

The question has arisen: why the attraction to Germany 

for study? why not the United States, France, or England? 

Tha answers were legitimate yet subtle* The United states 

lacked opportunities for advanced study, and most advanced 

degrees ware meaningless* MAa late as 1025 the faster of Arts 

U2 Charles Franklin Tawing, The Geraaan &m American 
University. One Hundred Years of History. ,ev York, The 
Macmillan Coapauy, 1925, p* 12, 

**3 ?hld.» P$>* 16-17. 

** J3*U*» i>« 37« 
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decree was awarded 'in course' to any holder of a Harvard 

Bachelor's degree after the lapse of threa years and the 

payment of a f a m * ™ Few places, except perhaps Yale, 

offered a Ph.D. degree before Johns Hopkins "helped to 

establish a trenclia 1i©7 [••.]**** 

France as a place of university study was not popu­

lar in the United States primarily because Protestant 

America objected to French Catholicism. Then there was 

opposition in J*ew England to French liberalism, and France 

aa a place of higher atudy was considered dangerous* Fin­

ally, France seemed to be neglecting scientific instruction, 

which was considered vital to Americans. 

England as a place of study was also not without its 

alleged deficiencies* Tha objection* were similar to those 

raised about Franca* Little instruction in science was 

offered* ^aphasia was on tha cultural or general education, 

and tha qualification that H[*«*] no one could be a candidate 

for a degree unless he were an Anglican, a requirement which 

remained in effect until 1«71 was a further barrier. It is 

important to note that neither did Oxford nor Cambridge make 

any provisions for advanced studies*** " 

t>5 Brubacher and Rudy, OP. Clt.. p, lob*. 

**6 Ibid*. p. 1$9. 

*•? W.H. Cowiey1 The University In the United fftates 

1939,p. 53T 

k7 W.H. Cowley* %ho ynj»yfr,sUy i, 
of America, in Edward iradby (ad.), j&e^. 
luyooe* Leaden* Oxford University Press, 
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Therefore, because advanced studies were most limited 

in the United States and because students were "unwelcome1" 

In England and "afraid" of France, Germany presented Itself 

as the most likely place* Yet, this attraction was far mort 

than a process of elimination, for the intensely stimulated 

curricula of the vigorous German universities served as a 

magnet for American students.1'0 

American students who went to Germany for advanced 

studies were imbued with the German concept of a university 

and the methodology employed therein. To the Germans **[..*] 

the collective idea of a university implies a Zweck. an 

objective study, and the Bedingungen* or conditions. The 

object was Wissenschaft; the conditions, Lahrfrelhelt," By 

Wiasenachaft tha Germans mean knowledge in the most exalted 

sense of the term; via, the ardent, methodical, independent 

search after truth In any and all of its forms, but wholly 

Irrespective of utilitarian applications. Lehrfreihait meant 

that the one who teaches *'[•••] is free to teach what he 

chooses, as ha chooses* Lernfrelhclt. or freedom of learning, 

denotes emancipation of the student from Bchulgwatsg. eompul-

sory will by recitation,"^ Therefore, the German university 

was, according to Rudolph, **[•..] a body of scholars and 

kb IbJJ., p. 53* 
k$ James i-forgan Hart, Comparison of the German Univer­

sity and the American College during the 1B60's. in Hofstadt^r 
and Smith (ads,), QMMJ&X., pp. 571-572* 
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students pushing forward tha frontiers of pure knowledge,>'* ' 

It is significant to note that tha emphasis was on pure 

knowledge and freedom for the professor to lecture and say 

what ha thought and the freedom of tha student to attend any 

lecture, engage in any study he chose, and liberty to move 

from one university to another. While great freedom was 

allowed the students in Germany, this freedom was never 

absolute* Before being awarded a degree, tha students had 

to pass rigid examinations and give evidence of scholarly re­

search at the conclusion of their studies, American students 

returning from Germany bearing tha prised German doctorate 

brought back a new concept of higher education* 

These American students 1m German universities observed 
Hthe intimate union of investigation and instruction [ , , * ] " ^ 

Wnarea* in England at tha time most of the great scholars 

ware not affiliated with the universities, tha situation in 

Germany was such that "[.».] all univaralty professors are 

Investigators and scholars and that all Investigators and 

scholars are teachers in universities*"^ This was a -mry 

important fact that in Germany the students mat face to face 

with tha great thinkers of the day, and tha impressions such 

50 Rudolph, &UJB&3.'* P* 331*. 
51 Frledrlck Paulsen. «MI .QMMRgJMxmkl&Mi Hew 

York, Charla* Scribner Son, 1906, p. H, (authorised transla-
tion by Frank Thllly and William i&wang) 

52 IbJl*, p* k* 
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men as Hegel, Fichte, and Schelllng le f t on the young minds 

of their day was indel ible, 

American students in Germany also observed that the 

German universi t ies were "[*.*] almost entirely dependant 

upon the s ta te for funds. Departments cannot be developed 

unless the state provides the monoy; new chairs cannot be 

established without the sanction of the education mird stry.r '-'3 

Rene** this atatism, which was no ttdng more than the real ixs-

tion of Flcfate's idea that the control of education was 

necessary i f Germany was to real ise i t s character and destiny, 

greatly influenced the returning American scholars. 

iiavlng received a new point of view as to what a 

university meant in Germany, tha American students were 

pleased with the new methodology they witnessed in Germany, 

Americans ware greatly impressed by the thoroughness in think­

ing and the research In Germany. H®v® the most exacting 

standards were de»i&nd«d. In addition, " [ . . . J the Germans 

applied the scientif ic method to every conceivable* kind of 

knowledge. '^ The new method was applied to language, l i t e r a ­

ture , and history and was to a l te r greatly existing methods in 

the United States with the return of the American students 

from Germany. 

53 Flexner*. Q»., Cifr,. p. 3*+7* 
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While in Germany, Americans observed tha elective 

system In l ine with tha German concept of freedom for the 

students. They also observed the lack of compulsory class 

attendance and specialisation, one of the main character­

i s t i c s of the German university. There war® no dormitories 

nor communal living in tha German univers i t ies , and student 

l i f e was quite impersonal* Cowley and some American educa­

tors believe that the r i se of extra-curricular ac t iv i t i e s 

and a thle t ics as a means of injecting a more personal note 

into university l i f e " [ . . . ] may be ascribed to this German­
s-

born impersonalisia.*"''' 

Hare a t the Garman universi t ies Americans saw the 

best use of the lecture method* "The professor lectured on 

his specialty without demanding day-to-day reci tat ions or 

giving daily marks.M^ Tha lecture as a means of bringing 

the resul ts of a research special is t was something new to 

American students and intensely appealing. 

Besides witnessing the lecture method replacing the 

prolectio of the medieval period, the Americans observed 

both the full use of the laboratory method in science and tha 

seminar. Replacing the old lecture-demonstration method in 

science, the German students undertook research in the 

— — — < i n 

55iM^. , p. 59* 

56 Gcorg<* P. Schmidt, yha Liberal Arts ColjUfle, ;«ev 
Brunswick, New Jersey, Rutgars University Press, 1957, p. 
157* 
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laboratory} w[*..] working side-by-side with hla master, the 

student learned the methods of his diseipliae and undertook 

his own Investigations.*''' Outside the area of science, 

beginning with the field of philosophy and gradually extend­

ing to other areas, the seminar as a method of instruction 

developed, "Tha Seminar, which once had b@en the means of 

training acolytes in the art of disputation, became, along 

with the laboratory, a workshop of scientific progress, "5** 

This combination of teaching and research gave the German 

universities a distinction that greatly Impressed Americans. 

Envious of the German universities, American students 

returning from Europe were fired with a aeal to transform 

existing institutions of higher learning in the United States. 

One of two courses could be followed: either adapt existing 

colleges to the German model or establish a new, Independent 

university type. The former plan was what Tichnor and later 

Eliot undertook at Harvard, The? latter plan was what Tappan, 

Oilman, White, and Stanley Hall undertook, 

Tichnor, in his Remarks on Cnanp.es Lately Proposed or 

Adopted in Harvard Collet, in 1&25 had suggested! 

57 Hofstadter and M«Ugar, OP. Clt.. p. 373, 

£* ItaJA*t P- 373* 

http://Cnanp.es
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[ . . , ] opening Harvard to students who did not 
wish a degree} dividing the ins t ruc t iona l s taff 
i n to separate departments of study [ , . . ] allowing 
a ce r t a in amount of choice of s tudies to students} 
dividing classes according to proficiency.59 

E l io t carried the p r inc ip le of e lec t ion begun by Tichnor to 

i t s aanith and saw i t as tea answer to declining jaotiv&tlon 

In our colleges a t tiits time and a means whereby he could 

bring science to a l eve l with tha t r ad i t iona l subjects by 

dropping p resc r ip t ion . E l io t then proceeded to strengthen 

the professional schools and grafted the graduate school as 

a superstructure on tha exis t ing undergraduate col lege . 

Opposition to E l i o t ' s e lec t ive pr inc ip le was immediate, 

especia l ly from the older eas tern col leges ; yet there was 

hardly a college that did not have to ^xaaini- i t s curriculum 

in r e l a t i o n to P i l o t ' s projected reforias. 

Tha second group of eolluge reformers attempted to 

e s t ab l i sh a new type ox un ive r s i ty . i.«*t;pan's ideas were 

already mentioned i n connection with tins r i s e of the s t a t e 

un ive r s i ty . Tappan*s plan of a German univers i ty in tegrated 

with the lower l eve l s of education ' ' [ • . . ] were, however, too 

far advanced for a pioneer c u l t u r e . " 0 0 ^*>vertheless, Tappan' 

plan was eventually r e a l i s e d , and h is Prussianised version of 

American education was used as a model i n other s t a t e s . 

59 Butts, PjbJ&£. , p. loW. 
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Gilman, armed with ® grant in excess of three 

million dollars, experimented at Johns Hopkins with a new 

type of university, the research university. The aim of 

Johns Hopkins, primarily a graduate collage, w&s> stated by 

President Gilman as "[.*•] th« encouragement of res©arch$ the 

promotion of young men* and XUB advancement of individual 

scholars, who by their excellence will advance tha sciences 

they pursue, and the society where they dwell."61 With a 

large staff of able teachers, abundant resources in the 

laboratories, advanced liberal instruction, academic freedom, 

and non-sectarian in charter, Gilman hoped to establish in 

Baltimore an institution which h@ termed as the "Touchstone 

of Truth." 

G. Stanley Hall, who had bean a member of the faculty 

at Johns Hopkins, attempted to establish a graduate univer­

sity in Mew England at Clark University, Worcester, ̂ ssachu-

setts. Following the sam& principles laid down by Gilman at 

Johns iiopkins, he proceeded with his plans but on a somewhat 

smaller scale. "However, a mlsunderstanding soon arose be­

tween Hall and the school's founder, Jonas Gilman Clark.1162 

The latter came to oppose the president's emphasis on tha 

61 Daniel Colt Gilman, "Inaugural Address February 
22, 1o76", ia David Andrew weaver (ed.), Builders of 
Aj^r^ojffxgp4m.M.U,o,lf* Alton, Illinois, dhurtleff College 
Press, 1950, Vol. 1, p. 321* 

62 Brubachar and Rudy, G^J&i., p. 1&2, Footnote 77. 



CRISIS IN AMERICAN HIGHER SDUCATlQtf 27 

graduate side of the inst i tut ion end withheld financial 
63 

backing. As a result, the Clark experiment received a 

setback, and the hopes of the founder wcr© not fully 

realized. 

Andrew D. ««hlte, who formulated th® so-called Cornell 

Plan, was to attract n&tlon-wide Interest. Rather t^an found 

a trade school as &xra Cornell had intended, White persuaded 

the founder to establish an institution that would join 

scholarship with voc&tionalism and applied sciences implicit 

in the land grant concept. Therefore, Cornell would unite 

the liberal and the practical in a non-sectarian, "all-

purpose" atate University placed at the zenith of the <;ew 

York State System of Education. Though Whit* saw In Germany 

his ideal of the true university, it must be remembered that 

the vocational aspect of higher education is not in line 

with the German ideal. 

In the process of transformation, our American 

colleges grew both vertically and horizontally. The forces 

that moulded our Inst]tutions 
[«.,] were public and private, local and national, 

lay and professional, Americans did not build their 
universities with the logical consistency of the 
Germans: for various reasons no sharp lines separated 
colleges from graduate schoola, or technical from 
intellectual concerns.0** 

o3 Ibid.* p. 1b2, Footnote 7©. 

$k Hofstadter and fttsgor, Op. Ciy. p. 37c. 
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As a result 

Our postwar [Civil WarJ Institutions of higher 
learning were therefore not merely motley, but 
mongrel} not only different from each other in 
also, quality, independence, and sophistication 
[••*] but eclectic in their character and purpose 
(which on the whole was something new).65 

It is not that & plea is being made for consistency, but it 

seems 

[...J that our eclecticism was responsible 
for a confusion and ambivalence in the relation of 
the university to its public which affected In turn 
the spirit and goals of academic reswarch.°o 

In concluding these remarks on the influence of the 

German university on American higher education, a type of 

hybrid institution was almost inevitable. To copy the 

German system was impossible for us. Ihe German inatitutions 

were state universities in an undemocratic society under the 

control of a minister of education. In the United states 

education is under state control in a democratic, pluralistic 

society. Higher education in the United States was largely, 

and still is, under private auspices. 

While this eclecticism carried many penalties, it 

offered advantages; 

65 Ibid., p. 37o. 

66 JLfeld,., pp. 37S-379. 
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From the standpoint of science there was 
laucb to be said for keeping open the channels 
between pure and applied research. From th© 
standpoint of social policy it could bo argued 
that there Is something intrinsically good about 
a system that did not draw tight distinctions be­
tween one kind of interest and another, one kind 
of student and another, one kind of inquiry and 
another,°7 

b. Pragmatism and Evolution Protrude 

The third force to shatter th© historical traditions 

of tha classical curriculum was the Impact of science with 

the attending theory of evolution and the philosophy of 

pragmatism. Prior to tha mid-nine teen ti; century attempts to 

introduce science in the college curriculum had failed both 

in England and the United states. In the United States both 

Franklin and Jefferson had suggested the introduction of 

science$ but the colleges controlled by classicists and 

religionists "[.•• ] looked with unconcealed disdain upon what 

they considered to be the spiritually unprofitable .̂ rubbings 

of the scientists,w But whil© science did not enter the 

college curriculum, research was going on outside the college 

doors. This antipathy for science prior to 1650 was readily 

understandable. In & pioneer country which was largely 

agricultural and not yet industrialised, the importance of 

67 Ibid., p. 3&2. 

6b Cowley, Tha University in the United State? of 
America, in Bradby, Oo. Clt*. p. 65. 
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science was not realized* Calvinism and tha Influence of 

German Idealism also lad many American philosophers to a 

monistic view of the universe—a fixed place in relation to 

the whole, and where truth was fixed, uniform, and eternal* 

With such a philosophy it is easy to understand the rationale 

for tha classical curriculum of the prevailing liberal arts 

college* Butts states "[•••] for inasmuch as truth was 

always tha sama, a single group of unchanging studies could 

always be prescribed as the bast means of arriving at truth." 

With the rise of industrialisation and tha frontier to be 

conquered, this philosophy appear* c„. of step In the United 

States, Much more appealing was the philosophy of pragmatism 

advocated by James which "[•••] looked upon Che universe as 

essentially Incomplete and changing) varieties of existence 

and experience were set over against the organic unity and 

hemoganity of idealism, "^ In other words, "Truth became 

plural and became subject to change whenever better methods 

of acting and thinking were devised to meet the exigencies of 

life."''1 Difficult Indeed was the task of tha traditionalists 

to defend the college curriculum in the light of this new 

philosophy, 

69 Butts, OP* Clt.. p. 163, 

70 Jbig,, P* 163, 

71 im*> p* m> 



CRISIS IH AMERICAN HIGHER EDUCATION 31 

Of even greater significance than the philosophy of 

pragmatism was th© theory of evolution which challenged the 

scientific and religious notions of the eighteenth century. 

Darwin's Origins of the Sasclas. published in 1B59, held that 

tha world was not created by God but evolved over millions 

of years and "by natural processes the simpler forms of 

life became more complex, and that man and all living things 

were branches of a comaaon stock of liffc.,*'^ If man is 

matter only, then the immortality of the soul and redemption 

are nothing but delusions. If the world is not directed by 

God but some impersonal force, prayer is ridiculous. If the 

world Is governed only bf laws, the scriptures and tradition 

are myths. In time, as science gained acceptance in the 

college curriculum and as science became converted to evolu­

tion, tha Darwinian legacy shattered our college tradition* 

Th® man to apply and popularise the evolutionary 

concepts of Darwin was Herbert Spencer. From 3pe»eer came a 

plea for science In education. This plea appeared In his 

assay fttMfr, fftftMAf$&® • iff,,tf frft« Mftftt MPT*k« To fencer science 

was good for training the memory* apencer held "the superior­

ity of science over language as a means of discipline in 

that it cultivated jta$gjBtK«i*':73 Whereas a language leads to 

72 I b i d . , p . 162. 

73 Herbert Spencer, Mucatlon* . I n t e l l e c t u a l . , i 0 r a i 
and Physical . London, Watts and Company, 19*9, P* 5o. 
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dogmatic teaching because of its reliance on tn.s teacher's 

word, authority, and dictionaries, "iclcnc: makes constant 

appeal to Individual reason. Its truths are not accepted on 

authority alone, but all ar© at liberty to test the;a."' 

Spencer even want so far as to state taat science is superior 

"[.•.] bacausc of the religious culture which It gives*, "75 

What a terrible thing for tha univtrse and its caused not to 

be studied for 'T^votioa to science is & tacit worship—a 

tacit recognition of worth in things studied &a& by implica­

tion their causes."76 Spencer concludes with the admonition* 

[...] that for discipline, as well as for guid­
ance, science Is of chiefest value* In all its 
effects, learning th* waning of things is better 
than learning tha meaning of words. Whether for 
intellectual, moral, or religious training, the 
study of surrounding phenomena is immensely superior 
to the study of grammar and lexicons.77 

The impact of Spencer on American education was tre­

mendous. He helped la/ tha foundations of modern progressive 

education, Spencer argued for education for llf® which meant 

the curriculuE should b@ as broad as life. H® held to the 

Importance of science in education both in th*.' resist of the 

natural and social ordar and the scientific Lathed as th© 

7^ lfeftA.1 P. 59. 

75 JM&*, F. 6C« 
76 ;ibia.* p. 61. 

77 ?bld.* p, 63* 
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means for attainment. He, like Rousseau, insisted that 

student interests were important and that the natural 

[facts] not the artificial [words] was the way to student 

interest. This was tha good way to education according to 

Hofatadter and Metager "[•••] first because nature was 

good and guaranteed human perfectibility\ second because 

control of nature was good and insured competitive 

success. "7** 

% Traditional Collages React 

What was tha reaction of the traditional colleges 

to the Darwinian and Spencerlan doctrines? Certainly these 

ware alien doctrines, doctrines which had far-reaching 

implications and attacked the very foundations upon which 

the older colleges rested* Ivolutlonists attacked religious 

authority, tha Scriptures, and the Bible. Evolutionists 

attacked sectarianism and doctrinal moralisa— "[..* ] that 

veracity was a function of faithj that only the believer 

could be believed."79 

The reaction of the colleges to Darwinism was by no 

means the same avarywhara. In some of tha smaller religious 

colleges the study of evolution was forbidden. It is a 

familiar story in the history of higher education when tha 

7b Hofstadter and Hatsgar, OP, Clt.. p. 359. 

79 Ibid., p, 353. 
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professor i n a small religious-bound denominational college 

attempted to broach the subject i n c lass suddenly found 

himself without a pos i t ion . In some of tha l a r g e r , l a s s 

religious-bound colleges of tha East whan science impinged 

upon philosophy, tha president of the col lege , sometimes 

with tha aid of t r u s t e e s , attempted reconc i l i a t ion or 

mediation* I t must be remembered that pr ior to 1860 most 

college presidents were c l e r i c s and usually taught a course 

i n moral philosophy or e th ics to sen iors . Most evolut ion­

i s t s , however, attacked • ' [ . • . ] the competence of the clergy 

to judge the Issues of sc ience ." c Th® t ru th of clue matter 

was tha t most of the minis ters of the time were not t rained 

In science and were not prepared to enter in to debate with 

tha ardent s c i e n t i s t s of the cay. tost of the emerging 

s t a t e un ive r s i t i e s and such i n s t i t u t i o n s as Harvard, Cornel l , 

and Johns Hopkins accepted evolution and the ro le of science 

in t h e i r broad and free design. 

All of these had shat ter ing ef fec ts on the harmony 

of the col leges . With the impact of science and Spencer's 

be l i e f tha t education should be as broad as l i f e , many now 

subjects wore added to the curriculum. This increase in 

the curriculum aided both spec ia l i za t ion and the system of 

free e lac t ivea which E l io t Ins t i tu t ed a t Harvard. As th® 

philosophy of i dea l i s e cam© under a t t ack , t h i s philosophy 

•o JUtU*t P- 3^7. 
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slowly gave way and was replaced by pragmatism in which 

truth depended upon the consequence© that resulted when men 

acted In a certain isanner. As a result of the struggle, 

the disappearance of the elcrsy as a force becam-e a reality. 

Soth the office of the president of the collage and th® boards 

of trustees became secularized. Eliot was the first layman 

as president of Harvard (1o69), followed by such secular 

and scientific man as G, Stanley ilall at Clark, David Starr 

Jordan at Stanford, and F.A.P. Bernard at Columbia,1*1 Slow­

ly but inexorably religious worship in American colleges 

became voluntary, not compulsory* 

Commenting on tha influence of Darwinism on this period 

in American higher education, Hofstadter and irietxger stated* 

For the great Darwinian debate was richer in 
significant issues than any in the annals of dis­
putation. It went beyond the substantive problem 
of whether ©volution was true, and far beyond the 
psychological problem of how to hold to acquired 
science while retaining birthright beliefs. Touching 
on the nature and sanctions of authority, th® methods 
and problems of verification, the standards of 
scientific debate, th© Darwinian controversy impli­
cated all that was problematic In the area of human 
judgment. The philosophy of acience, psychology 
of learning, the metes of intellectual freedom, all 
entered th© purview of the controversy. In conse­
quence tttere was not a war, but many particular wars* 
a war between two kinds of knowledge—clerical and 
scientificj between two sorts of educational control-
sectarian and secular* between two fundamental ways 
of knowing—the authoritarian and the empiricist) 
between two basic approaches to instruction—the 
doctrinal and the natural*o2 

81 Hofstadter and Hardy, OB* Clt*. p. 33. 

©2 Hofstadter and Metager, Op. Clt., p, 3^6. 
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10. Evolving Patterns of the Mew Universities 

Having indicated the social , economic, and pol i t ica l 

forces a t work in the United States in the second half of 

tha nineteenth century &aSk those forces which vied with tha 

t rad i t iona l i s t s in the bat t le for educational supremacy, i t 

may be well to examine the ultimate goal of these American 

educational innovators and the concomitant effect on the than 

existing American inst i tut ions of higher education. These 

innovators whose efforts led to the establishment of s tate 

universi t ies were motivated in part by the desire to ereete 

universi t ies in which America would favorably compete with 

the German universities* That their efforts changed the 

tradit ional character of American higher education i s a 

matter of h is tor ical fact. I t was, however, an unsettled 

period, and the momentum and direction of the new educational 

tide was In tha process of precise definition. The question 

of changing the s t r i c t denominational college, t radi t ion-

bound with class reci ta t ion and devoted to tha genteel pur­

su i t s , was a thing of the past. Change was Inevitable. The 

prescribed manner of change was also indicated. A German 

model graduate sciiool grafted on the existing English type 

college was to evolve. Research would be a t tha center of 

this graduate enterprise. Ultimately this new fusion would 

witness science gaining an equal footing with classical 

studies and the scient if ic approach being applied to other 
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fields of study such as language, history, philosophy, and 

literature. Specialisation and the adoption of methods and 

training to the practical problems of th© age so as to In­

sure less misery, poverty, and ignorance would also be the 

philosophy underlying this new being, 

Referring to this post-Civil War crisis In American 

higher education and admirably summarizing what has been 

presented, Berelson sayst 

So it is by no means hyperbole to call this 
period one of educational revolution. In 1&7& 
college was at the top of the educational program 
with a largely ministerial faculty, a classical 
and traditional-centered curriculum, a recitation 
class session, a small student body selected from 
the gentility and social status, an unearned 
Master's degree given to alumni for good behavior 
after graduation, and serious advanced students went 
abroad. By 1900, in a short twenty-five years, the 
university was firmly established In America and was 
leading the educational parade with its professional 
character, its utilitarian and community centered 
programs, its stress on advancing learning, its 
new subjects of study, Its seminars and laboratories 
and dissertations, its growing attraction for a new 
class of students—all capped by the earned Ph.D. 

Saduate was on the road of growth and of increasing 
portamee in American educations It was Institu­

tionalised in tha graduate schools of the important 
Universities, it had dedicated faculties, it had 
ambitious students, it had adequate funds, and It had 
»n important mission. The face of American education 
would never be the same**>3 

©3 Bernard Berelson, Graduate Lducatlon in the 
United states, New York, McGraw-Hill Book Company, 1960, 
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11 . Wilson's Role in th® Educational Crises 

The questions then a r i s e BS to the rol<a of Wilson in 

t h i s educational c r i s i s &n& i t s p o s s i b i l i t y of de l inea t ion . 

According to Laurence R. Vesey and o thers , xt i s possible to 

categorise tne academic leaders of the period Into four 

ra ther well-defined posi t ions &s to the ro le Oi American 
bh 

higher education. This i s not to say tha t cv«ry academic 

leader of the period can eas i ly be placed in to one of the 

four ca tegor ies ; but ce r t a in ly , as the l i t e r a t u r e suggests , 

four trends are d i sce rn ib le . 

The f i r s t group represents the exponents of the t rad i ­

t iona l college as i t existed before loeC. These educational 

leaders b«lleved in prescr ip t ion , based on the old c l a s s i ca l 

curriculum with heavy emphasis on Greek and Lat in . These 

leaders a lso endorsed mental d i sc ip l ine BS the psyeholorjeel 

foundation of learning with r e l i g ion as the bas is of the 

course of study. 'cCosh and Pst ton of Princeton, Soah Porter 

of Yale, and tha smaller denominational college presidents 

ware th« chief representa t ives of the t r ad i t i ona l college ?~nd 

hoped to exert the i r influence to preserve tha exis t ing 

system, even though the i r supporters were few and the i r 

leaders f a s t becoming e x t i n c t . 

hk Laurence R, Vesey, ''The Academic Mind of Woodrow 
Wilson' , yhe Mississippi Valley His tor ica l Review. Vol. *+9, 
So. *•, i ssue of flarch 1963, PP* 615-617. 
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The second group of educational leaders aaw the 

rising university as primarily vocational and utilitarian. 

These men envisioned the university as a means of practical 

and professional training for the new society. Education 

for democracy, citizenship, and tha good life were their 
Hwatchwords." fre^ election and the 'all-purpose' state 

university characterized their educational philosophy. Tha 

chief representatives of vocationallsm and utilitarianism 

were Eliot, White, and the builders of the state universities. 

A third group of educational reformers viewed higher 

education, especially the university, as a place for original 

research, the use of scientific method, and freedom for 

teachers and students. Thase man hoped to replace the English 

model with the German type. The chief representatives of the 

research university were Oilman of Johns Hopkins and 0. 

Stanley Hall of Clark. 

The fourth group, of which Woodrow Wilson was one of 

the chief representatives, advocated the "liberal culture.11 

These men were Inspired by the Anglian system of higher edu­

cation ratiter than tha German type. They 

[,,,]insisted upon the unity of human experience. 
This led them to reject the elective system of 
college studies as fragmentised, haphazard, and 
divisive, and to reject specialization in either of 
its two guises: as practical training for livelihood 
or as tha abstract investigation of compartments of 
knowledge*©5 

o5X]B&|.t PP* 6*o-617. 
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They advocated broad training in literature, philosophy, 

mathematics and science, and in Wilson's case, political 

science and modern language. 

They wanted to infuse certain standards, includ­
ing those of morality as well as taste, downward 
and outward toward the masses. This they would do 
by educating leaders to a common pattern. They 
wanted to produce gentleman with a concern for the 
well-being of the commonwealth.oo 

Yale and Princeton Universities provided the atmosphere con­

ducive to the exponents of the "liberal culture," 

Thus, from the foregoing, Wilson'3 position with 

reference to the revolution In higher education is both 

dear and, in a sense, unique* Though not a traditionalist, 

Wilson believed in the value of Latin, Greek, and religion 

and insisted upon tha unity of human experience advocated by 

the exponents of the traditional college* Though not a true 

progressive because he rejected scientists, utilitarianism, 

professionalism, and free election, nevertheless he did see 

value (if somewhat reluctantly) in the study of science and 

some of the new disciplines. Therefore one may conclude that 

what Wilson aimed to do was "[•.*] to balance innovation with 

a keen sense for the value of the past [,,.]tt®7 &TiA vh&t ^^ 

have been considered archaic and lacking vision at the time, 

86 Ibid,. p. 617, 

67 Hofstadter and Smith, 8&U&&+* P. 595* 
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yet Wilson insisted in 1902 that " [ . . . ] th© true American 

university seams to m# to got i t s best character is t ics , i t s 

surest guarantee of sane and catholic learning, from the 
SB vary heart of a college of l ibera l arts.'* 

©8 Woodrow Wilson, "Education for the nation's Service% 
in David Andrew Weaver (*&.)> mi4m of Afforlffmfi flavor a ^ o a , , 
Ofi^jEU*, P. 77* 
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CHRISTIAN LIBERAL CULTURE VERSUS PROFESSIONALISM, 
UTILITARIANISM, FREE ELECTION, AMD SCIfSNTISM 

1, Wilson's Opposition to ISmerging College Patterns 

Central to tha educational beliefs of Woodrow Wilson 

Is his consistently negative attitude and oft-repeated 

opposition to professionalism, utilitarianism, and aspects 

German (especially with reference to science). On the posi­

tive side h« displayed a predilection for and preached the 

doctrine that undergraduate college programs must be rooted 

in the tradition of a Christian liberal culture. These be­

liefs were mirrored in his tenure* as President of Princeton 

University wherain he resisted all attempts, though they 

were popular, to make universal a collage education which 

vitiated against its efficiency. 

Thus for a more adequate understanding of Wilson's 

adamant resistance to th© emerging college patterns of the 

professionalism and utilitarianism of his day, It is incumbent 

to examine his conceptions of the function of th® college. 

To him its primary purpose was to train young men to use their 

minds rather than to be preoccupied in the pursuit oi an 

occupation, Furthar, no Interest at th© university could be 

personal. It was the student's obligation to develop in oolle^e 

an outlook designed to be broad and in the interest oi service. 
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2* Opposition to Professionalism 

Wilson was wall aware of the professional temper of 

his time. In fact, he one© stated, "The separation of gen­

eral and specific training is an acuta symptom of the 

specialization by which w« arc now so sorely afflicted," 

The causes for thase 'afflictions'* were moat obvious. A new 

class of man—sons of business people who had lately pros­

pered—ware entering the colleges, and social distinction 

rather than acholarship loomed before them. Also, in an age 

where "efficiency with us is accomplishment, whether the 

accomplishment be by just and well-considered means or not} 

and this standard of achievement it is that is debasing [,..] 

the intellectual morals of our age."2 Tha question of the 

proper professional training must be considered from two 

points of view—tha Individual and society. The individual 

likes to move rapidly and to achieve his professional goal as 

quickly as possible, but society should demand of the pro­

fessional more than mare technical training* Technical 

1 Woodrow Wilson, "Should an Antecedent Liberal Educa­
tion be Required of Students in Law, Medicine and Theology?" 
in Ray Stannard Baker and William E. Dodd (eds,), The Public 

York, Harper and Brothers, 1925» Vol, 1, p. 229* 

2 — — • — ~ , "The Training of th© Intellect", in 
James Milton O'Neill (of.), Modern Short Speeches. Mew York, 
Century Co., 192*, P* J»6« 
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training discloses special skills, but a liberal education 

discloses gaaaral principles. If a liberal education is not 

attained before the acquisition of professional training, it 

is difficult to obtain a subsequent equivalent at a later 

date. Wilson's attitude was aptly expressed in an address 

which he delivered in Chicago when in speaking of a student 

of medicine he posed the question as to how one such "[...] 

could understand the physical life of man without understand-

ing tha physical life of the universe,wJ or in the case of a 

minister of religion ha opined that he too would be "[...] 

a poor pretender if no s&rious survey of other subjects pre-

cade and accompany his direct preparation for tha ministry." 

And again, when speaking of the lawyer, ha stated, "[.*•] 

the worst enemy to tha law is the man who knows only its 

technical details and neglects lta generative principles 

[•.. ]"' Wilson thus concludes that professionalism has caused 

us to lose sight of our common standards of training and that 

tha spirit of the professional school has not been the spirit 

of learning, for "[.*.] it is neceasary that the spirit of 

3 Woodrow Wilson, "Should an Antecedent Liberal 
Education Be Required of Students in Law, Medicine and 
Theology?" fly,* .gftt*, p. 225. 

h Ibid*, p. 226, 

5 .«.,——-. "The Legal Education of Undergraduates'*, 
in Baker and Dodd, Vol, 1, ps. CJLt.. p. 2lh. 
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scholarship be detached, d i s i n t e r e s t e d , and not Immersed in 

pa r t i cu l a r i n t e r e s t s . " 6 The college than must not be a place 

to make men excel lent servants of a t rade but a place where 

the student could find himself. 

Wilson then proceeds to question the democratic 

function of that college which i s serving special and not 

general needs. He concludes that the professional tamper of 

t h i s school i s un-American. Such a conclusion i s based on 

th© pr inc ip le that American l i f e which has emanated from i t s 

American her i tage demands v e r s a t i l i t y and a d a p t i b i l i t y , or 

i n h i s own words, " [ .* • ] a l l specialism—including profes­

sionalism and semi-professionalism—is i n d i v i d u a l i s t i c In 

ob j ec t , " ' Here the point of view centers on se l f and not on 

society or se rv ice , Hla reasoning leads him to the bel ief tha t 

when one 's bread and but ter i s affected by choice t ha t i t be­

comes wall nigh impossible to operate in terms of the " s p i r i t 

of learning. , e Thus he can conclude tha t the college i s not a 

place for pa r t i cu la r i n t e r e s t s or learning p rac t i ca l and 

u t i l i t a r i a n s k i l l s . Rather, "the college i s a place of or lenta-

t ionj the professional school i s a place of concentrat ion,"^ 

6 Woodrow Wilson, "The Training of the I n t e l l e c t " , 
PP., Cl t .* p . 266. 

7 * "Posit ion and Importance of the Arts 
Course as Dis t inc t from Professional Courses", i n Columbia 
0Jti t tyf*^.Po ,4l '». Vol* 12, Ho, 2 , issue of March 1910, p . 210. 

~ ^ „ ? ~Z'~2—I.!111* * ? i ? u o f E a r n i n g " , i n Raker and Dodd, Vol, 2, PJU^CJJ*, p , 103. 
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3* Opposition to Indiscriminate Free Election 

Concurrent with ©merging professionalism i n the 

college of h i s time was the pr inc ip le of free e l ec t ion which 

allowed for as many courses of study as feasible in a collage 

with freedom of choice of se lec t ion of subjects . To Wilson 

t h i s was i n t r i n s i c a l l y wrong. To him education was an 

organic whole. The par t s tha t comprised the whole must be 

re la ted to each other in a ra t iona l fashion. . .election of 

subjects was permissible but only within defined areas and 

following some coherent pa t t e rn . To be carried away with 

free e l ec t ion would cause a confused groping and " [ . , . ] a 

very negation (of tha essence) of education." ' ' 

i a t i l l , curiously enough, despi te h i s adherence to an 

opposite educational be l ief , Wilson acknowledged E l i o t ' s 

service to higher education. Speaking i n Saw York In 1910, 

Wilson observed tha t whan E l io t arr ived on th© American educa­

t iona l scene, he succeeded in convincing au tho r i t i e s t ha t 

u n i v e r s i t i e s should open the i r doors to the new areas of 

learn ing , especia l ly science. Previous to t h i s , c i rca 1650, 

most American colleges ware committed to a def in i t ive program 

of s tud ie s . The great new bodies of modern s tudies tha t ware 

9 Woodrow Wilson, "The ^caning of a Liberal Education", 
In High School Teachers,', Association of ,Saw York City. Vol. 3 , 
(no number;, i ssue of 190o-r.', p . 22. 
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then pressing their way Into the educational limelight, and 

especially science, ware gathering momentum. The traditional 

colleges remained adamant in their refusal to concede that 

there was any value in the study of science and thus made no 

provision for it within their curriculum. It was Hiot who 

insisted that universities should open their doors to science* 

"That was [his] function,'1 said Wilson. "Me battered down 

all tha closed doors of the university world. He fought until 

he had destroyed all the established prejudices of academic 

m«n» 3e insisted that there waa no body of learning which 

by reason of traditional prejudices had precedence over any 
10 

other body of learning [ , . . ] " 

Thus Wilson appraised El io t ' s mission as a success 

but hastened to add that tine time, E l i o t ' s , was not one 

favorable to constructive programs. To Wilson's way of 

thinking the time had com© to organize the unorganised and to 

give unity and coherence to the college program. There i s 

according to Wilson, "[*.*] a natural sequence of studies, 

there i s a natural hierarchy of studies, there Is a natural 

combination of studies* I mean natural as based upon the 
11 nature of the studies themselves,1' 

10 Woodrow Wilson, 'Address at the Princeton Club of 
.New York, April 7, 1910". l a JfrJMffrPI Alumn^ # # A y , Vol. 
10, Ate* 17, i*«uc of April 13, 1910, p . ¥+b. 

11 IbJ£*» p. M*S, 
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Wilson than set out to implement this program at 

Princeton by abolishing tha considerable free election 

allowed at that institution in the junior and senior years, 

which program was instituted by former President HcCosh. From 

this Wilson foresaw tha feasibility to "re-coordinate tha 

unclassified studies*' into a logical coherent scheme which 

would benefit Princeton and serve possibly as a pattern for 

other colleges snd universities, 

L. Opposition to Major Germanic Influences! 
Standardization 

Wilson then focused his thinking on the German 

influence which constituted still another threat to the 

college as constituted in his time* "Historically," said 

Wilson, "tha American University is compounded of the college 

which must be at tha heart of it and its vital motive force, 

and tha schools of advanced and professional learning which 

naturally spring out of the college and which are tha acces­

sary modern means of supplying the nation with thoroughly 
12 

equipped man for its various professions and enterprises." 

Consequently, to .allson.the university was not specialised 

professional schools apart from the University Collage, but 

12 Woodrow Wilson, "Address of Mr. Wilson to the 
Western Association of Princeton Clubs at St. Louis, March 26, 
1910", in Wilson—Addresses 1Qc6-1Q1CT m Manuscript Division, 
Princeton University Library, pp. 1-2, 
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i t was from tha Liberal Arts College that the university 

received i t s v i t a l i t y . 

Re further objected to the universi t ies patterned 

after the German model by a denunciation of the American's 

insistence upon mimicking these models, the natural resul t 

of which would lead to standardisation. In an address in the 

Northwest, Wilson stated that "a true university should stand 

for something of i t s own [*.,] ,*'3 jjg further observed that 
1U 

" [ . . . ] tha strength of democracy i s in i t s variety [ . . . ] " 

Somewhat reluctantly he conceded the merits of tha German 

university pattern, but he was adamant in h is opposition to 

i t s wide acceptance in the United States, ore specifically 

he objected to the impersonaliaatlon associated with the Ger­

man method of instruction which was diametrically opposed 

to his conception of tha university as a "community of 

scholars**—living and working together—and thus creating the 

environment whereby undergraduates could profit from mature 

association with these advanced scholars. Thus a striking 

contrast i s drawn between the concept of community and the 

German predilection for individual attainment. Ha added 

substance to his objection by observing that the method of 

13 Woodrow Wilson, "President Wilson in the Northwest", 
in fttiiMfftHI AmHpjfl, Mmkllf Vol. 3t Ho, 30, issue of ay 2, 
1903, P. **92« 

1** % "Address to Harvard, June 26, 1907", in 
iMfmffi S | | t e 1 ^ tfr&mlm* Vol. 16, jfo. 61, issue of September 
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instruction employed in German universities was especially 

unaulted to the type of students who gained admittance to 

American universities. It was axiomatic that young men 

entering German universities from the Gymnasiums were batter 

prepared for university level studies than their American 

counterparts coming from tha many and diverse American high 

schools and academies, 

a) Research,- Still fleshing out the substance to 

his objections, Wilson steadfastly maintained that the role 

of the American university was national in scope. Specifi­

cally this meant that our national cultural heritage must be 

advanced, "A university should be an organ of memory for 

the state for the transmission of its best tradition.w* ? !-[e 

posed the dilemmas How could the United States mimic the 

German pattern when the cultural and political heritage of 

each was so different? Doubtlessly Wilson further objected 

to the "dry as dusk" methods of research enforced on the uni­

versities of the United States following the German pattern, 

Wilson himself despised these methods, to which he was subject­

ed while a graduate student at Johns Hopkins University. He 

once said that the aupreme method of graduate research was 

15 woodrow Wilson, "'University Training and Cltisen-
shlpf', in Baker and Dodd, Vol, 1, OP. Clt., p. 2M*. 
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mot minute research but "divination." Essentially then, 

Wilson would prefer to subordinate tha facts to th® subtleties 

that lie behind the facts* 

b) Fraadem,- Finally, Wilson could not accept tha 

freedom of the scholar which was indigenous to the German 

type university* This to Wilson presupposed a predilection on 

the part of the student. Re failed to comprehend how an 

unschooled young man lacking guidance or experience was to 

know which courses to pursue* It was possible for a few to 

chart their courses, but the vast majority of young men 

needed tha guidance of prudent counselors with years of 

experience to show them the way. 

Tha impact of science Inherent In the Influence of 

German universities on American higher education was a further 

item which aroused Wilson's ire. As soma biographers indi­

cated, Wilson never really eradicated the anti-scientific bias 

he held. Others felt that his views as therein reflected were 

in line with his "loyal Presbyterian background.w In the 

1o$K)'s, whan the scientific thrust had reached the American 

universities,Wilson was known to be quite vocal in his opposi­

tion to tha scientific influence on the colleges. In 1o95 

Wilson warned* "Keep the microbes of scientific conceptions 

out of our higher education." But as time progressed and more 

especially during his tenure as President of Princeton Univer­

sity, ha exhibited a much more tolerant view of pur© science 
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but continued his dogged resistance to practical science. 

Here again the general principles of biology, physics, and 

chemistry were an indispenslbl« foundation for the practical 

sciences, Se felt that to learn specific techniques In the 

ever-changing modern industrial word was to render ©n« use­

less shortly after tha techniques were acquired. Thus ha con­

tinued to abhor the scientific method of Inquiry which was 

gradually becoming the method of investigation. He conceded 

it to be a valid method but stoutly insisted that it was but 

one and not tha only method, and he regretted the great Impact 

made by the method of scientific inquiry. Speaking at tha 

Sesquicentennial of Princeton in 1&$>6, Wilson aaldt 

I have no indictment against what science has 
done; 1 have only a warning to utter against the 
atmosphere which was stolen from laboratories into 
lecture rooms and into the general air of tha world 
at large. Science—our science is new. It la a 
child of the nineteenth century. It has transformed 
the world and owes little obligation to any past 
age[,.,] Rut their work the scientists has been so 
stupendous that all other men of all other studies 
have been set staring at their methods, imitating 
their ways of thought, ogling their results ... 
This is the disservice scientific study has dons for 
ust it has given us agnosticism in the realm of 
philosophy, scientific anarchism in the field of 
politics. It has made the legislator confident that 
he can create and the philosopher sure that God cannot. 
Past experience is discredited and the laws of matter 
are supposed to apply to spirit and the make-up of 
society.10 

16 Woodrow Wilson, "Princeton in tha Nation's Service' , 
in Baker and Dodd, Vol, 1, ffg«, Cjfr,, p. 2tJ2. 
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This than was what Wilson called "the noxious intoxicating 

gas" which had seeped into the lungs of the academic world 

and had to be cheeked, Wilson strongly believed that science 

had not altered the laws of social growth, made history 

saner, or human nature easier to understand or reform. Said 

Wilson, "We must make the humanities human again; we stust 

recall what manner of m«m we are; must turn back once more 

to the region of practicable Ideals***7 

Thus it is possible to conclude that Wilson was 

somewhat of an Idealist who was given to describing "the 

perfect place of learning'* as he envisioned it* He conceived 

it to be a free place, itself a world with sagacious men, with 

singleness of purpose, with men with a will, where ideals 

are kept in heart, where the truths of the ideas of the past 

arc heard, and where debates about present affairs ensue. A 

university is a place where science &n& literature take their 

place and the windows of this place "open straight upon the 

street where many stand and talk, Intent upon the world of 

men and business."1** This was the idealised Wllsonian 

conception of tha collage. 

17 Ibid., pp. a8>fe**. 

18 ibid*, pp. 2$*-2a5. 
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5* Wilson's Philosophy of Higher Education 

Itoving from this Idealised conception of the true 

American university, one is then confronted with the detailed 

extracting of Wilson's philosophy of higher education. Con­

fusion had hare been compounded as a result of nebulous 

planning* In our colleges, development had followed develop­

ments in the nation; via*, "apparent dispersion, competing 

interests, and rival forces.H This being acknowledged, our 

collages must coma under examination and be reexamined from 

time to time. Yet, 1 A this process Wilson cautioned that 

to tear down and engage in destructive criticism and offer 

no constructive programs was to be immoral. 

The statesman in any field is a man of ideas and 

action. In an effort to reconstruct the disintegrating and 

chaotic college programs,some college authorities were trying 

new fads and theories. To this Wilson bitterly objected. 

In a speech in tha Jiorthwest, Wilson said: 

The educator has no business to be trying new 
things* It is his business to gather the best of 
tha past and pr^atuxt it In forms which have the 
sanction of time instead of running aftar new fads 
and theories,19 

He thus divorces himself from curious speculation and new 

theories. Also embraced In this area of distaste were 

19 Woodrow Wilson, "President Wilson in tha northwest' 
ftpi Cav»» P». ̂ 2M*93. 
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pedagogical methods* In ru l ing out the i r acceptance for 

educators ha asserted* 

There I s something offensive in the word 
pedagogue. [...} a man who I s an eminent teacher 
f ee l s insul ted i f he i s called a pedagogue$ and 
yet we make a science of being pedagogues. [. .*] I 
suppose a great many dul l men must t ry to teach, and 
I f du l l men have to teach, they have to teach by 
method tha t dul l can follow.20 

I t becomes Increasingly clear then tha t Wilson vi©w*sd teach­

ing as an a r t ra ther than a science. 

This statement representing h i s ana lys i s of tha 

problems a t hand, Wilson then offered t h i s solutions 

What the collages neod i s what the nat ion needst 
to have a synthesis made of i t s va r ie ty ; to have i t s 
var ie ty made un i ty ; i t s r i v a l and Inconsis tent 
i n t e r e s t s brought in to a r e a l and working community 
of i n t e re s t s .21 

This was the Wilsenian assessment of the dilemma and to 

resolve t h i s I s what Wilson a t Princeton attempted to do* 

6. The True American University 

How was Wilson to accomplish th i s? Re visualized the 

t rue American univers i ty as being comprised of many p a r t s : 

20 Woodrow Wilson, "The American College" i n O'Mcill , 
££a_£U«» P* 207* 

2 1 — . ™ « u f Q o f the College", i n ?rtM«taft 
, Vol. 9 , No. 5i i ssue of October 2b, 190©, 
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At i t s hear t stands the col lege , th® school of 
general t r a i n i n g . Above and around the college 
stands the graduate and technical schools i n which 
specia l s tudies are prosecuted and preparat ion i s 
given for pa r t i cu l a r professions and occupations.22 

The graduate school of tha univers i ty formed a necessary 

pa r t of tha un ive r s i ty , but the technical schools, though 

not a necessary pa r t of the un ive r s i ty , g rea t ly benefited 

from t h e i r associa t ion with the un ive r s i ty . 

At the hear t of the univers i ty stands the college of 

l i b e r a l a r t s apar t from any pa r t i cu l a r i n t e r e s t or concern 

and not affected by the mater ia l i n t e r e s t s of the outside 

world. Here i t was tha t the young man r e t i r e d for four 

br ief years—away from the hus t le and bus t le of worldly con­

cerns . I t l a here tha t the student " learns to re lease h i s 

f a cu l t i e s " for use . I t i s hare the student i s "made a c i t i ­

zen of the modern i n t e l l e c t u a l and socia l world." I t i s here 

the student l ea rns the "proper adjustment to the physical 

and soc ia l world.*' I t i s here the " s p i r i t of learning" per­

vades and the student I s "trained to use h i s mind and connect 

i t with the pas t .* 

A young man I s not educated by degrees and by the per ­

formance of t a s k s . For tasks are for tha elementary and 

aeeendary aehools. And college i s not acquiring information, 

22 Woodrow Wilson, MThe Ideal University*1, In 
WUfQ/frrMflWtm 19Qft-MPj i » Manuscript Division, Pr ince-
ton University Llorary, p . 1, 
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which to Wilson's observations, seemed to be the bulk of 

collage work* In fact, said Wilson, "Information may clog 

the powers of tha mind instead of drawing them forth,' ^ 

What one does with information in important, not acquiring 

it* Educational training is that training, according to 

Wilson, that cornea In advance of Information and puts the 

"mind in condition, Wilson drew a -vary interesting analogy 

whan he stated that the liberal arts was like a gym, 

A liberal education consists in putting the 
mind in such shape that all its powers, like the 
muscles of tha body, will have bean called into 
exercise, will have bean given a certain degree 
of development, so that the mind will not find It­
self daunted in the midst of tasks of the world 
any more than the body itself, and will be able to 
turn itself in the right direction even as the 
athlete, quickly and gracefully not overwhelmed by 
the strain and able to accomodate the several 
faculties so that they will unit in carrying the 
strain.2^ 

Aptly did Wilson state his vision of the true unlveraitys 

[...] the ideal at the heart of the American 
university is Intellectual training, the awakening 
of the whole man. the thorough introduction of the 
student to the life of America and the modern 
world [...]«5 

23 Woodrow Wilson, •Sciiool and College", in Procoed-

iterviand, published by the Association, (no volume or number), 
issue of 1906, p. 7#* 

2*, «««—-.-, MT1*« Meaning of a Liberal Education", 
ftBa JPU*» P* 2k* 

2$ . , "the Ideal University**, pp. Cit.. p. 2. 
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7, Student Selectivity in American Unlvera!ties 

Consequently, if "the ideal at the heart of the Ameri­

can university is intellectual training," it becomes obvious 

that higher education is not for the majority but for the 

minority, Wilson made this quite certain when he stated, 

"It [college] Is for the minority who plan, who conceive, 

who superintend, who mediate between group and group and must 

see wide as a whole." This exclusive view of education was 

certain to come under criticism in a democracy where "equall-

tarianism" waa basic both as a political creed and tha educa­

tional creed being advanced by the emerging state universities, 

Nonetheless Wilson held steadfast to this view, and though it 

appears exclusive and un-American, Wilson felt that whereas 

in some countries of the world nobility and birth determined 

educational opportunity, in the United States we must recog­

nise the fact that intellectual potential is even more vital 

for leadership in a democracy. 

£• The Christian Liberal Culture 

Now if the ideal at the heart of the true American 

university is intellectual training, and If "liberal culture" 

is the means of achieving the college objective, then a 

26 Moodrov Wilson, "Princeton for tha Nation's Service", 
in Baker and Dodd, Vol. 1, Op. Cit.. p, M*8. 
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careful analysis is needed of Wilson's meaning of "liberal 

culture." To him,liberal in its best sense meant "popular"; 

I.e.. "open-minded, catholic, and broadly human'' lacking 

any class prepossessions or narrowness. Yet when one says 

liberal lacking any class prepossessions or narrowness, it 

cannot be inferred that Vllson acquiesced to the philosophy 

of the rising state universities. In fact,Wilson declined 

offers of the presidency of several state universities be­

cause he fait that private rather than public institutions 

were, for the moat part, fr@e from state politics and legis­

lative control. Aware of tha fact that taxpayers are utili­

tarian, Wilson in 1903 asserted that state education was 

valid only "[..,] if wa can get legislatures to pay for 

giving men the right to think for themselves [,.. ]'" ' In 

addition,Wilson's "liberal culture* was to be infused with 

tha spirit of religion—always strong at Presbyterian Prince-

ten, and this could hardly be done at the state universities, 

9. The Object of tha Liberal Arts Course 

The means of liberalising the student was to be 

through a pursuit of the liberal arts course, and this was 

intended solaly for preliminary training. This concept must 

27 Woodrow Wilson, "State Educations Its Relation to 
Political life and Development'1, in Boston Transcript, issuer 
of January 3, 1903, p. 3* 
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be brought to rea l i ty despite Urn currlcular disorganisation 

that had coma about in tha past two generations and despite 

the fact that courses of study were nothing but a mass of 

subjects and despite the fact that " [ . . . ] tha old curriculum 

ii&va boon so addad to and varied and expanded that a l l 

common standards have been lo s t ••• a o Wilson, in the 

s p i r i t of a reformer and mot an innovator, plaadad for a 

return to tha ,! for gotten vir tues." what Wilson sought in 

tha revision of the course of study a t Princeton was most 

expl ic i t , for as ha remarked, "Tha reel diff icul ty, than, i s 

that there i s no course of study, because by a course of 

study, I mean a course laid out, a course measured, a course 

surveyed, a course determined** Tha course which Wilson 

envisioned had a unifying affect of planned order along with 

a type of coordination and sequence* l i certalmly was not 

a grand tour, an excursion by tha student over a "isisoellaay 

of unrelated subjects." In Wilson's "Annual Report to the 

Board of Trustees of Princeton University in 190V ha clearly 

stated that the object of tha course revision was 

2b woodrow Wilson, "Life of the College*1, Op. C l t . . 
P* 70* 

2?) -— , "The College Course and l^cthoda of 
Instruction-, in Annual Raport of flohoeli§f fecr jAjjftffm^pn, 
New York and Vicinity, (no publisher), issue of 1903-0*4, 
p . *»7* 
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[ , . , ] to glv*j a consistency to the se lec t ion 
of s tudies which undergraduates are no t -a t - l a rga 
called upon to make among the multitude of courses 
and subjects of modern i n s t ruc t i on . I t s course 
rev is ion object i s organisations to present for 
us© of the student an organic body of s tudies con­
ceived according to a de f in i t e and consis tent system 
and d i rec ted toward a s ingle comprehensive aim; 
namely, d i s c ip l i ne and development of tha minti.'^ 

10, Specifics of Course Reform 

Some features became immediately d iscern ib le In the 

Wllsonian course reform a t Princeton, lost apparent was tha t 

the object of undargraduate t r a in ing was general ra ther than 

specia l ised s k i l l s , a f ami l i a r i ty with p r inc ip les ra ther 

than the acqu i s i t ion of knowledge. I t was emphasised tha t a 

look a t the graduate ton years a f te r graduation would reveal 

how much of the knowledge he received was ac tua l ly re ta ined , 

Ho doubt i t would be l i t t l e ; but the graduate should have 

been taught " [ , , , ] wnat to do with the mind i n receiving 

knowledge, taught to see , taught to d iscr iminate , taught to 

sympathise, and enabled to comprehend,*' Knowledge i s the 

mere mater ia l upon which hab i t s are formed, Tuese hab i t s 

include " [ • • • ] s t a t ing ideas with prec i s ion , reasoning with 

30 Woodrow Wilson, "Annual Report of the President of 
Princeton University 19C&, to the Trustees of the Universi ty" , 
1* M g v f ^ f t . ^ P J l ^ l t t U y ? Vol. 5, No, 13* lasue of January 

31 . . — • „ , "Posit ion and Importance of th® Arts 
Course as Dis t inc t from Professional Courses", OP. C l t . . 
p* 210. 
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exactness and fear lessness and moving from premise to 

conclusion. "*2 i h i s then was the type of d i sc ip l ine a young 

man should receive from tha l i b e r a l a r t s course. 

Secondly, Wilson i n s i s t e d on organic un i ty i n the 

program of s tudies* Noting often tha t tha growth of the 

American univers i ty i n the pas t two generations had been 

inorganic , merely miscellaneoua, unsystematic addi t ions to 

the course of study, Wilson suggested tha t the American 

u n i v e r s i t i e s which had developed around the college must be 

pa r t of or Integrated in to an organic whole. Therefore, i n 

undsrgraauata study Wilson aimed a t a& organic system by 

[*.*] cut t ing out subjects tha t ware not 
centra l and fundamental, and arranging in each 
department of study a d i sc ip l ine which would 
serve tha student bes t , not only for general 
c u l t u r e , but a s a foundation for any subsequent* 
more advanced study he might wish to undertake.33 

Jus t as in the human organism i f one par t of the body should 

develop diaporport ionately in r e l a t i o n to tha other and 

cause tha individual to become grotesque, so i n education 

the lack of proportion and balance would have tha same gro­

tesque r e s u l t . 

32 £&&£., p. 210. 

33 woodrow Wilson, "Brooklyn Speech, March 21, 1910", 
In Princeton Alumni WeaklyT Vol. 10, Ho* 2**, issue of March 
23*. »910, p« 39^* 
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11. Liberal Training Involves Enlightenment, 
Orientation, and Discipline 

Following in logical progression the receipt of tha 

object of liberal training—proportioned general preliminary 

training—Wilson then proceeded by observing that this 

education should involve "enlightenment, orientation, and 

discipline,*' An understanding of each Is essential to the 

wilsonian Ideal of higher education. 

a) Enlightenment.- By way of underscoring that 

liberal training Involved "enlightenment," Wilson in a 

speech at Harvard, declared, 'The object of liberal training 

is not learning but discipline and enlightenment of tha 

mind. "3** By enlightenment Wilson most assuredly did not 

understand the term in its eighteenth-century context. He 

rejected the "Age of jfcalightenment" that was rooted in 

Cartesian rationalism, Newtonian science, and Locklan 

empiricism, which undermined the established patterns of 

church, state, and study and were far too divisive as well 

as far too destructive. Furthermore, Wilson never abandoned 

his belief in a kind of Intuitive power which, to him, was 

surely at odds with the scientific thrust of his time. It Is 

for this reason that Wilson sometimes described himself as a 

3*» Woodrow Wilson, "The Spirit of Learning", O B , Clt.. 
p. 109* 
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"modern of the non-scientific moderns." Also rejected by 

Wilson was the notion that enlightenment could be a narrow, 

confining religious concept which he beliaved to be the view 

held by MoCoah, a former President of Princeton University, 

as well as numerous other leaders of strictly religious 

oriented collages. Conversely, Wilson understood enlighten­

ment to be a term used almost synonymously with education, 

meaning an illuminating perception of what things mean,'*"*' 

This perception was to be realised by penetration into a 

subject* 

It is a great deal better to see one thing than 
to merely look at a thousand; It is a great deal 
batter to penetrate to the heart of some one mystery 
than to idly speculate about a score of myst«ri@s,3© 

It was hoped that as a result of this enlightenment one woulc 

come out of his provincialism and know what the world at 

large was thinking. It was further hoped that as a result 

of this enlightenment tha educated man could b® 

[,,.] discovered by his point of view, by tha 
temper of his mind, by his attitude toward life 
and his fair way of thinking. He can see, he can 
discriminate, he can combine ideas and perceive 
whither they lead; he has insight and comprehension. 
Mis mind is a practiced Instrument of approelation*37 

35 Woodrow Wilson, "School and Collage", OP. piy T p. 
79> 

36 l&£j|., PP* 79-iO. 

3 7 — , , K T h e spirit of Learning", pp. Clt.. p. 
109, 
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To Wilson this "practiced instruisent" meant discipline,and 

"appreciation'* meant a type of inspirational love of culture. 

Hence what would emanate from tha illuminating affects of 

enlightenment would be a sense of uplift—both of mind and 

of soul, 

b) Orientation*- Tat enlightenment as a primary 

function of education must be complemented by orientation, 

for Wilson was well aware that tha "continent of knowledge" 

was vast and forever increasing. -;o program of general 

studies or single curriculum could ever lead one through the 

whole body of knowledge. The road to traverse was seemingly 

limitless, and the time of th® undergraduate was short. But 

Wilson felt that it was poaslbl© by proper selection to ac­

quaint tha student with modern learning by eclectic sampling 

in the fields of philosophy, one of the sciences, languages, 

history, and politics. It was within the framework of this 

orientation that the student was to receiveJ 

[..,] valid naturalisation as a citizen of the 
world of edueatad men—and no smatterer merely, able 
barely to spell its constitution out, but a man who 
has really comprehended and made use of its chief 
intellectual processes and is ready to lay his mind 
alongside its tasks with some confidence that he can 
master them and can understand why and how they are 
to be performed.3» 

3o Woodrow Wilson, What Is a College For?*' in 
Baker and Dodd, Vol. 2, pp. Clt** pp. 167-16b. 
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c) Discipline.- Finally, education Involved dis­

cipl ine. If any word occupies a position of prominence in 

tha many Wilson!an educational pronouncements, i t i s tha 

word discipl ine. In 1907 Wilson stated: 

We have talked a great deal in our day about 
enllghtenaant and about orientation; but w® have 
stopped talking about discipl ine. The chief 
object of education i s discipline.39 

Certainly Wilson did not understand discipline in the nid-

nlneteenth century context of the conservative college 

president, for tha term then connoted "mental discipline"— 

the sharpening of the mind through exercises in Greek, Latin, 

and mathematics* Indeed, to Wilson, the curriculum was far 

mora inspirational than tha conservative view of mental 

discipline* Learning was by "contagion" and the association 

of the mature mind with the Immature mind, iiowevar, i t i s 

possible to ascribe even greater comprehension to Wilson's 

use of the term discipl ine, for ha stated, in 1907, that the 

classical course of ancient learning i s always most desirable 

as a means of limbering-up before the process of narrowing 

one's self begins, ' Realising that tha circle of l ibera l 

studies had been extended and enlarged and that tha old 

discipline of Greek, Latin, and mathematics could not be 

19 Woodrow Wilson, "School and Coll@g®% Op* Cl t . . 
pp# 61-S2. 

ty) . * • « . „ , "Address a t Memphis, Tennessee, November 
9, W J in Friacaton Alumni tteekfrrT Vol, 8, No. 9, issue of 
November 20, 1907* 
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required of a l l under graduates, Wilson insisted that tha 

collage program include disciplinary studies in the f i r s t 

two ytt^es* This would include mathematics, science, and 

some language. Wilson's purpose i s thus evident whan he 

s ta tes , 

They are indeed disciplinary* lix mind takes 
f ibre , f ac i l i ty , strength, adaptability and cer­
tainty of touch from handiang them £ * *.] They are 
disciplinary only because of their deflnitenass 
and their established methods; and they take their 
dm tormina tana ss from their age and perfection.*1 

Of course this required a teacher who knew tha a r t and the 

power of the subject* Therefore, the l iberal studies r e ­

quired training, preferably classical , which would discipline 

the mind and make i t serviceable for our in te l lec tual l i f e . 

12* Element of Liberal Education. The Four 
Bodies of Discipline 

itstabllshifig that education involved enlightenment, 

orientation, and discipline", Wilson U.en sett led on the 

elements that were to comprise a l ibera l t raining. As pre­

viously moted, Wilson waa well aware of the plethora of 

knowledge associated with tha then modern learning. To th is 

disunity he sougnt to bring some degree of coherence, pro­

portion, and an acquaintance with certain fundamental areas 

**1 Woodrow Wilson, 'Princeton for the nation's 
Service' , 0of C l t . . p. »+51-l*52. 
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of human experience and thought. ' what we seek", said 

Wilson, ''[...] is not universal knowledge, but the opening 

of tha mind to a catholic appreciation of the bast achieve­

ments of men and the best processes of thought since days of 

thought set in."1*2 The college program of liberal studies 

should contain planned order and sequence and afford the 

student a 'rounded whole,' so as to spare us from intellec­

tual "yokels** and "provincials1 condemned to servitude by 

sprawling superficial knowledge. Knowledge Is trustworthy 

only when it is complete. 

Against this background *ilson placed four categories 

of fundamental knowledge which would provide the content of 

a liberal mastery of life. Said Alison, "There are four 

bodies of discipline"—elements which make up the •good 

studies," These included pure science, pure literature, 

pure philosophy, and history and politics—meaning political 

economy. Of the four areas of fundamental knowledge Wilson, 

in all probability, would emphasise pure literature and his­

tory because of his personal conviction that the importance 

of education lay in service to the nation and mankind. It 

may be well to note in passing that Wilson further exhibited 

those characteristics by which he deserves to be ranked among 

the moderns in that he granted recognition to social 

**2 Ibid.* p. **5L 



CHRISTIAN LIBERAL CULTURE VERSUS PROFESSIONALISM, 69 
UTILITARIANISM, FRKR ELECTION, AND 3CIENTISH 

science—a relatively new discipline in the liberal arts 

curriculum, 

Basic in this Wilsonlan concept of the curriculum 

was "thorough drill in some part of pure science," It is 

important to note that Wilson considered physics, biology, 

chemistry, geology, and astronomy to be the pure sciences. 

There was no place for general science and never any thought 

of practical acience which, to Wilson, was anathema. He 

reasoned that pure science claimed an essential place in 

the curriculum of liberal studies because it affords 

[•••] us direct introduction into tho most 
essential, analytical, and rational processes of 
scientific study, impart penetration, precision, 
candor, openness of mind, and afford the close 
contacts of concrete thinking,^3 

From the discipline of some part of pure science " .,, 

tha mind can rnv^r afterwards shake off tha prepossessions 

of scientific inquiry, " ^ While Wilson acknowledged the 

place of pure science in the liberal arts curriculum (in 

view of his earlier anti-scientific bant), he was a hostile 

critic of selentism— the thesis that the methods of natural 

science were the only methods of investigating in all areas 

of learning. This he abhorred and feared, and to him is 

**3 Ibid., p. h$k. 

hk Woodrow Wilson, "Position and Importance of the 
Arts Course as Distinct from Professional Courses", Oo, Clt.. 
p. 212. 
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attributed the statement that he feared nothing worse than 

a revolution led in the scientific spirit. Perhaps this was 

a touch of clairvoyance, for years later when President of 

the United States he witnessed th* Communist Revolution of 

1917 and the advent of scientific socialism, which still 

plagues the world. 

The second element of the liberal studies was pure 

literature, and Wilson's first preference was classical 

literature. "The classical literature gives us, in tones 

and with an authentic accent we can nowhere else hear, the 

thoughts of an age we cannot visit** ** The writers of 

literature were to Wilson the best expounders of politics, 

for, as he once observed, he found more political interpreta­

tion in the poets than in the writers of political science 

textbooks. In the study of literature thorough grounding in 

English, the mother tongue, was also basic. Thus pure litera­

ture, embracing the written and spoken word, had to be an 

indigenous element, for how could u man be made "free of the 

world of thought" without a knowledge of his own literature 

and the mystery of his own tongue. 

The third element of th® liberal studies included 

history and politics. The Inclusion of these subjects is not 

k$ Woodrow Wilson, "Princeton for the Nation's 
Service", OP* Clt.* p. 1*52. 
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surprising in view of Wilson's own background; viz.. 

history, law, and government, while Wilson offers few if 

any concrete reasons for the Inclusion of history and 

polities, it is fairly logical to deduce that Wilson's firm 

faith la the belief that institutions of learning are not 

private but public and that "affairs have a legitimate 

existence within the university and thus conclude that his­

tory, polities, and economics form a necessary part of the 

liberal arts. Previously alluded to and a topic which will 

later be considered in detail "education in tha nation's 

service," the theme of two of Wilson's great addresses, con­

firms tha need for the study of history. Wilson strongly 

believed that to serve was to comprehend. Tha logical 

corollary of this belief then is the Impossibility of intelli­

gent service to nation and mankind without a knowledge of 

institutions both at home and abroad* By way of summation it 

may be sufficient to note that Wilson was fond of remembering 

that to be a full man one muat be a good citizen and that the 

unlversl ty had as its function training In citizenship. 

The final element of a liberal education which Wilson 

considered basic was some element of pure philosophy. By 

pure philosophy ha meant **[*•• ] an explanation of nature 
1*6 

and human life which seeks to include all the elements[... ] 
.iiii.ii.ii.- H -in--ii- - — - n _ _ ^ _ ^ _ ^ — _ ^ — . 

k6 Woodrow Wilson, "Position and Importance of the 
Arts Course as Distinct from Professional Courses", Oo. Clt.T 
p. 212. 
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It Is hardly possible to believe tiv.t Wilson restricted 

this concept to a "philosopher's philosophy," which despite 

its merits could be as narrowing and specialised as some 

subjects in vogue in the curriculum. Hence to Wilson "the 

final synthesis of learning is philosophy," and the best 

Index to the spirit of the university is found In the 

philosophy it teaches. Apparently Wilson would ultimately 

construe this to result in a philosophy of right conduct 

which would probably be the result of the student's knowledge 

of the "thought and affairs" of the generations that preceded 

him. Admittedly nebulous and relying largely on abstract 

language, Wilson nonetheless is somewhat pragmatically capable 

of admonishing that, "We were not put Into tha world to sit 

still and know; we are put into it to act." " Re sums up 

his philosophical deliberations in the spirit that right 

actions and right behavior will result from the study of 

philosophy, or perhaps it would be more appropriate to say 

that such was to be devoutly wished* 

13. Christian Character of the Liberal Arts 

Wilson moved easily from the objects to the elements 

of the ilberat arts, structuring it on four basic studies 

and then ascribed to one such basic-philosophy—a revered 

k7 Woodrow Wilson, "Princeton for the nation's 
Servie«% Op. Clt.. p. **59* 
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position which ha chose to term "the final synthesis of 

learning." Ha freely concluded that from a proper pursuit 

of this study right conduct proceeds, Wittingly or unwitting­

ly he had thus entered the field of morality which became 

inextricably entwined with his religious convictions. Ha 

was firmly convinced that any university would be found 

wanting "[...] if Its teachings be not informed with the 

spirit of religion and that religion of Christ and with tha 

energy of positive faith.*™* Reared in a strict Presbyterian 

tradition with ministers of religion on both sides of his 

family, including his father, the influence of religion was 

to remain strong throughout his life. Educated at Presby­

terian Princeton, Wilson assarted In 1696, "3he [Princeton] 

had always been a school of religion, and no one of her sons 

who really loved her life has escaped that steadying touch [.. 

1H. Religious Foundation of Wilson's Educational 
Thinking 

The strong influence which religion exerted In his 

personal life is a key Ingredient to the understanding of his 

educational thinking. The regard for the individual in the 

Wllsonlan concept of education is primary and fundamental. 

mB»j*eemeaB«p*«»«eemses«me«S"<ww»«eew"e»meme» 

W Ibid., p. **59. 

1*9 Woodrow Wilson, "Princeton in the nation's Service11 

ps . Git*, p . 270. 
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£ven though he often spoke of the communitarian s p i r i t in 

higher education, h la regard for tha individual was evidenced 

by h i s fos ter ing of the preceptor ia l »y&t»mi the special 

honors program, and tha se lec t ive dispensat ion from required 

courses of study for those of specia l nat ive andowments* 

This be l i e f l a the individual I s underscored by Wilson's 

statements "The and and object of Chr i s t ian i ty i s the 

ind iv idua l , and the Individual i s the vehicle of Chr i s t i an i t y . 

There can be no other value."*° 

I t was the obl igat ion of education to inculcate i n 

t h i s individual a strong sense of duty. The whole program 

of the l i b e r a l a r t s was to make the individual serviceable . 

To Wilson i t was r e l i g ion tha t strengthens tha idea of s e r ­

v ice . In h i s Sasqui-Ccntcnnlal Address of IS96 he a s se r t ed , 

"There i s nothing that gives such p i th to public service as 

r e l i g i o n . A God of t ru th i s no mean prompter to the 

enlightened service of mankind [ • • • ] " " 

Wilson's d i s l i k e for sc ience, though somewhat modified 

when he became President of Princeton Universi ty, probably 

stemmed from tha godlessness associated with many ear ly 

50 Stanley A. Hunter (cornp.), yfre, RcUfiAftWE ifo»,A-flllqf 
a Pres ident . India , The Allahbad Press , 191*», p . 10. 

i>1 Woodrow Wilson, "Princeton i n th© Nation's Service", 
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scientists. The attitude of the latter th&t religion and 

science were Incompatible just could not be accepted by 

Wilson* Speaking of tha scientist, Vilson stated. 

They know there is a spiritual segment in the 
complete circle of knowledge which they cannot supply 
and which must be supplied if the whole circle is not 
to show its imperfection and incompleteness*52 

dence the spiritual aspect must be considered if the work of 

tha scientist is to be complete and acceptable. 

Wilson's dislike of practical education stemmed from 

tha belief that practical judgments change from age to age 

but principles abide. Henee the proper study for college 

was a program tiiat concerned Itself with general principles, 

such as in pure science and not technical education which 

could become obsolete. Superseding in importance, general 

principles were ideals. With ^mp religious conviction 

Wilson asserted: 

Our true wisdom is in our ideals. Practical 
judgments shift from age to age, but principles 
abide; and more stable even than principles are 
motives which simplify and ennoble life. That, I 
suppose, Is why the image of Christ has grown not 
less, but more distinct in the consciousness of th© 
race since the tragic day in which He died upon the 
cross [**«]53 

52 Hunter, 2JuJ&&.f p. 1*** 

53 IM&*> P* 19. 


