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INTRODUCTION 

The purpose of this dissertation is to present a clear 

picture of a definite phase of Mother Mary's life—that of 

her position as an Educator. In planning this project, in 

gathering and organising data, In interpreting the findings 

and in endeavoring to present a logical synthesis, there was 

no attempt at writing the Life of a Foundress by any measure. 

Details of the life of Mother Mary of the Good Shepherd* 

Frances Anne Josephine Siedliska, Foundress of the Congregation 

of Sisters of the Holy Family of Nazareth, are given only in 

so far as they are necessary to enable the author to form a 

clear idea of the circumstances which led Mother Mary to under­

take her life's work in the field of Catholic education. 

The process of deepening the acquaintanceship with the 

roots of this educational problem has brought about an aware­

ness that Mother Mary's career fills the closing epoch of the 

nineteenth century, in which the developments of the eighteenth 

century Age of Enlightenment and the Polish Educational Reform 

of 1775 were outstandingly prominent. This is not to claim 

that historical knowledge alone will provide a solution to 

the problem, but that it does lay the foundation for a maxth 

bettor understanding of the question under consideration. 

It may be curious and almost astonishing to read that, 

while Mother Mary Is not known to inost experts as an "educator", 
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this research attempts to treat her from that very aspect by 

using the evidence available on this point. Generally, in* 

vestigation on closely related problems seldom consider Mother 

Mary. Accounts of Catholic education in the United States, 

where her daughters are numerously engaged in educational work, 

pay only a passing notice to her work, and this often entirely 

misleading. However, in Poland and In the Polish centers of 

the United States and that of other countries, Mother Mary's 

work is well known and its greatness appreciated. It Is hoped 

that this investigation will further, be It ever so slightly, 

the claim that Mother Mary of the Good Shepherd can Justly 

claim as her duet that of being an educator In her own right. 

That her religious cowaunlty, the Congregation of the 

Holy Family of Nasareth, Is in the eighty-seventh years of Its 

continuous development and that no publication has yet been 

issued concerning the Foundress* educational heritage and its 

iapaet upon her religious family makes it almost compulsory 

that this account be prepared. It is hoped that this completed 

research will help answer a real need for the Sisters themselves 

as well as for others interested in obtaining &n objective 

account of this organisation's contribution to education. 

The chief source of knowledge concerning Mother Mary 

ar* **•* Letters, which are numerous. These may be classified 

Into three categories. The first Includes a collection of 
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documents pertinent to the affairs of the Congregation! the 

second, small treatises on spirituality; and the third, her 

pedagogical exhortations. 

There are some letters preserved in her own hand, a 

large proportion of them complete with date and signature. 

There are letters of advice and encouragement to her daughters, 

Her spiritual writings oenter around the Constitutions and the 

Book of Rules which she drew up for her Congregation. Then 

there are many Conferences which she so frequently gave her 

daughters in a pedagogical effort to train and prepare them 

for what the Constitutions demand of them. 

For proper investigation of the topio. Mother Mary's 

oemplete Diary, complete Letters, and complete Conferences in 

the original should have been consulted. The full collection 

of these primary sources is being preserved in the General 

Motherhouse at Roma, Italy. Repeated efforts to obtain a 

photostat or a microfilm copy of the entire collection of 

writings of Mother Mary have met with decided refusals. The 

photostat copies of these refusals can be seen in the Appendix 

attached to this writing. 

The author had on hand some transcribed copies of 

Mother Mary's letters and also those which are quoted either 

fully or in part In her official biography by 3ardl-31ca. 

Many Conferences transcribed for the Sisters' use and given 
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to each member's personal use had to be considered as primary 

sources in this futile attempt to secure the originals. 

The frequent references to Mother Mary's Diary and 

the quotations therefrom, In the absence of the original, 

are taken directly from her authorised biography by the two 

Italian archbishops, Sard! and Slea. Their work is not only 

rich in direct quotations from the Letters and the Diary, but 

it also relies heavily on these prizaary sources. On the 

testimony of one who saw and handled Mother Mary's manuscripts, 

the Diary is written on unnumbered notebook pages, the note­

books themselves being of various sizes. The entries present 

a reading difficulty in this that, probably from the saotiv© 

of poverty, Mother Wary wrote vertically directly over hear 

horlsontal lines which makes deciphering a rather laborious 

procedure* 

Even though Mother Mary's educational principles are 

not centralised in any one or more sources, they may, none­

theless, be gleaned from the writings which are available, the 

original writings having been now deposited with the Roman 

Curia for study preparatory to the cause of her beatification 

wit .out a photostat or a microfilm copy having been made of 

these. With so limited an amount of historical Ink, the 

1 Sister Mary Bonoaa, CSFM, presently a librarian at 
Holy Family Aaademy, Chicago, Illinois, during her 1939-19^7 
stay at the Roman Mother house, Italy. 
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portrait of Mother Mary as an educator has been limned with 

an aim at honest objectivity, offering criticism favorable 

or adverse as the merits of her work demand. 

The earliest authorised published biography of Mother 

Mary is that by two Italian archbishops, Vincent Sard! and 

Carl Sica,2 which appeared In 19214.. Writing in Italian, the 

authors had at their disposal the written memoirs and a full 

access to the archives of the Roman Generalste. This biography 

was later translated into Polish and French. Unfortunately, 

however, it was not the intention of these authors to produce 

a scholarly work but rather a book of edification. The style 

is diffuse and burdened with many quotations from her memoirs. 

What makes it unsatisfactory from the point of view of this 

study is that there is an inadequate presentation of the his­

torical background, so essential for a modern English reader 

if he is to obtain a clear understating of Mother Mary's 

achievement. Another weakness of the Sardl-Slca work is that 

the authors write this biography in Italian from original 

letters and memoirs which were written chiefly in Polish and 

In French, with very little inclusion of Italian. There could 

have been a loss In originality due to this translation. 

2 Sard!-Sica. Zywot saugl BofecJ M a r4^ Franclsgki aled-
liskiej. (Life of the Servant of &?d Mary, Frances s'lodllskaj. 
Krakow, 192!i» 512 p. 
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Since this standard biography takes, for the most 

part, the form of a tribute to Mother Mary's piety rather than 

any assessment of her as an educational figure, there appears, 

seemingly, negligibly little that would contribute a light on 

the problem under consideration. Yet, after minute sifting 

of the data contained in this biography, after an effort at 

making thorough and precise inferences, and after a careful 

analysis of the results, the process yielded the sought for 

information and supporting evidence. Hence, the Sardi-Sioa 

work furnished the copy of some of the documents needed In this 

research. 

How accurate and how reliable Is the Sardi-Sica work 

which, for the sake of accuracy, must be called a "derived" 

source? Its value is directly proportional to the extent to 

which it has made use of primary sources. Thus, since it 

incorporates accurate quotations from primary sources, to that 

extent it assumes primary characteristics. On the basis that 

the Oeneralate of the Congregation of Holy Family of Naaareth 

had engineered the work, had subsidised and approved it as 

the official authoritative biography of Mother Mary, It is 

safe to conclude that this work is a genuine document* 

Furthermore, it borders almost on the ridiculous to 

maintain that there have been major changes in the meaning of 

the original texts as a result of their translation into Italian. 

The Oeneralate had adequate swans and facilities to examine the 
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competency of the translations, If not in detail, then at 

least in the major issues. There exists a strong probability 

that, In the translation, truth was approached. 

From the letter of Arohblshop Sardi,3 the reader learns 

that Sardi met Mother Mary in August of 1901 when, having come 

to the Vatican to settle a transaction with Cardinal RampolM 

and finding him absent, Mother Mary was directed instead to 

Archbishop Sardi. Greatly impressed by her personal qualities, 

Sardi remained in close friendship with her religious family. 

Having been requested In 1902 or in 1903 by the Slaters to 

write Mother Mary's biography, Sica protracted the task until 

ho assembled the necessary documentary material. When he died 

on August 11, 1920, the biography was only one-third complete. 

From there on, Archbishop Siea brought the work to its com­

pletion. 

With Sardl-Slca's biography as the Indispensable 

source of data for tills study, the bibliographical area was 

widened by the availability of some pertinent matter found in 

the Oeneralate as well as those of the individual houses. 

Here were found official letters of the Mothers General, the 

Proceedings of the General Chapters, copies of the Cons11tutlons, 

Annals, sehool registers and reports, the memoirs of the Sisters, 

and newspaper clippings. 

3 Ibid., p. $-8. 
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To recapitulate, the true perspective of Mother 

Mary's contribution to education having never been collected, 

it becomes apparent that this study is an entrance into a 

hitherto unexplored territory where scientific objectivity 

presents its own additional difficulties. The majority of 

tools used are written in Polish language and the translations 

are those of the writer. 

The research begins by establishing the criteria for 

an educator—hence, with definitions and illustrations of 

these from various sources. Education and its relevant termi­

nology is understood in Its concept of totality in man, 

emotional, spiritual, intellectual and moral, domestic and 

social, in accordance with the teachings of Pope Plus XI.^ 

After an examination of the educational literature, 

which involves a scrutiny into terminology, there was an effort 

made at establishing an educational scale and at determining 

the position which Mother Mary would hold at a given place 

on this scale. 

Thereupon, Mother Mary was looked upon as an educator 

from the historical background of her family and of her own. 

Because of the scantiness of primary sources, a related avenue 

of approach was followedi a multlfaceted probing into the 

k Piua XI, "Christian Mucation of Youth", In Five Groat 
Encyclicals, New York, Paulist Press, 1939, p. 6£. 
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closing decades of the nineteenth century, in which the 

developments of the previous century were so manifestly evi­

dent. 

In order to look into the depths of an individual who 

lives at the turn of an era, an individual whose activity, 

outlook on the world and whose ideas will play a role of a 

directive for a given group of people—three basic problems 

must be taken under consideration. These are (1) the past 

epoch, (2) the general ideals of the new era, and (3) the 

present and the future of the center in which the given indi­

vidual lives. 

This individual is tied to the past with the Indis­

pensable manner of upbringing which was one in accordance with 

the outlooks and the traditions of the past era. The indi­

vidual assumes the part of a receptive material which event­

ually accepts the customary and traditional form which is 

imposed by the social trends. 

It is the interior development and the tying of one's 

personal life with these outlooks and those Ideals of the 

present which will eventually circumscribe the alignment of 

the individual to that of the new era. 

The active participation or role of the individual 

begins when this individual counter proposes her own general 

outlook against that of the tradition in which she grew, and 

when she begins her task in th® direction which will material­

ise the newly self-created ideals. 
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The above three problems arc important for the full 

understanding of outlooks, the direction of actions and 

characteristics of the individual. These phases will be, as 

it were, a clipping of her own cultural history. 

The above triple consideration was the motivating idea 

and pattern underlying the material Incorporated Into chapter 

three of this writing. The works of Bruckner,^ of Dobra-

osynski,* of Professor Kot,? of Burton,^ and The Polish Ency­

clopaedia^ helped in focusing the kaleidoscopic fragments into 

a historical perspective. 

In turn, an effort was made at establishing the influ­

ences which prepared Mother Mary for the educational leadership 

she was to assume in her role as foundress. To ascertain this, 

there was a study made of th© then-current pedagogical princi­

ples, and of the contemporary political, social, economic and 

5 Aleksander Br&ekner, Dsleje kultury polskic.1 (History 
of Polish Culture.) Krakow, 1931, 3 volumes. 

6 Jan DobracKynskl, Lepsza cgâ stka (The getter Part), 
(no publisher), 19U-9, 111 p. 

7 Stanlaaraw Hot, Hlstorja wychowanla (History of Edu­
cation). Lwow, 193Û » 2 volumes. 

8 Katharine Burton, Where There Is Love. The Life of 
Mother Mary, Frances Siedllska of Ĵesus the (Jood Shepherd, 
New York, Kenedy, 1951, 200 p. 

9 The Polish Encyclopaedia, Geneva, Committee for the 
Polish Encyclopaedic Publications at Frlbourg and Geneva, 1926, 
3 volumes. 
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historical movements which—directly or indirectly— were 

instrumental In shaping, retarding, or impelling the embodi­

ment of those principles into a concrete form, The environ­

mental cyolorama of her background having been established, 

the plan of her life and work was extended to Include the 

circumstances loading to the establishment of her religious 

family. Against this setting Mother Mary's contributions to 

education were evaluated. 

Finally, there follows a presentation of the current 

blossoming of the Congregation of the Holy Family of Nasareth 

in Its educational accomplishments as the definite heritage 

of Mother Mary's educational inspiration and guidance. This 

portrayal is done within the framework of the total picture 

of Catholic education in the United States. 

The problem of this dissertation is considered worthy 

of study Inasmuch as Mother Mary designed her Institute and 

constructed It expressly to be adapted to the changes brought 

by time and circumstances. In discovering why she acted as 

she did, what influences directed and shaped her action, the 

reader Is bound to see what constitutes the concrete* embodiment 

of her teaching and educational Idea as it is continued by her 

pedagogical heirs, her spiritual daughters. 
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CRITffiUA OF AN EDUCATOR 

It soerne mandatory at the vary outsat to make a 

serious attempt at drawing a distinction between the basic 

philosophical issues on which tha term "educator" depends. 

A careful analysis of tha supporting evidence of contrasting 

opinions la being hare considarad the rational way of arriving 

at one's own conclusions. 

Tha definition of and tha difference between tha terms 

"education" and "teaching", "education" and "training", make 

up tha first section of this chapter. Section two deals with 

tha characteristics of tha "teacher" and that of tha "educator", 

Tha third section gives the deduced criteria for an "educator" 

and establishes Mother Mary's position on an "Educator's 

Personality Scale" in a rather general way. 

1. Definition of Terms. 

Even a cursory perusal of educational literature will 

provide ample evidence that the terms "education" and "teaching", 

"education" and "training", "teacher" and "educator" are being 

used generally synonymously and interchangeably. Even though 

it be trua that these ideas arc germane, yot in the effort to 

achieve distinction, a pertinent refinement of difference© 

will hera be hopefully established. In order to maintain a 
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difference between these terms, relationships must ba dis­

cerned and a tentative explanation to account for these inter­

connections must ba advanced. Hence, in subjecting tha said 

terms to analysis, intellectual honesty must be tha measure 

of objective and factual application in the conclusion reached. 

There is tangible evidence in everyday living to 

demonstrate tha fact that education is a much broader term 

than formal schooling. Moreover, in order to define education 

adequatelyi one must first define human life. And, hero, a 

false appraisal of human life and a truncated interpretation 

of man's true nature, hie Immortal soul, his eternal destiny, 

his relation to God and to his fellowmen — necessarily forces 

one to formulate an erroneous characterisation of education, 

and hence also of an educator. 

In its usual meaning, education is a moral and a social 

activity. And education presupposes knowledge in many fields, 

but stresses the individual's ability to apply this knowledge 

to his life's problems. In accordance with Catholic philosophy 

of education, the educative process is concerned with the 

person and the development of that person, and Catholic phil­

osophy itself is u determinant of that process. Because the 

target of this process Is man, he must be educated to what he 

is, why ha is, and whera ha is supposed to be going. 

Furthermore, in Una with the precepts of Catholic 

philosophyi it is incumbent upon education to accept as its 
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and tha formation of man according to the image of God. This 

formation "is tha vary heart of true education"*, maintains 

Dr. Waller, S.J., Profact of Studies, Jesuit Province of 

Oregon. The educand, in turn, should be considered a person 

whose entire being is receptive to education, whose being is 

an "open face" to God and to his fellowmen, in keeping with 

the highest comraand of Christianity, "Thou shalt love thy 

God and thy neighbot". 

Brilbacher makes an interesting observation on educ­

ation in the earlier centuries when he says: 

Philosophers like Aristotle, St. Thomas, Kant, 
and Hagal gave passing attention to education, 
but in no case did one of them give it rounded 
treatment. Herbart took education much mora serious­
ly, but even he limited himself to its moral and 
psychological aspects. Only Plato of pro-twentieth-
century philosophers produced a notable philosophy 
of education in his MmfrUfi*2 

Evan a superficial reading in the educational liter­

ature brings about an awareness that a considerable confusion 

exists about the meaning attributed to the term "education". 

There is not one definition of education} there are many 

definitions* What does It mean to be educated in the light 

1 Rev. William M. Wellar, a,J., Ph.D., "The Importance 
i Mind", in (tafooUlff ' " 

Vol. Ik* issue of January 

of tha Mind", in Ca^o^cHlflh' School .quar.ter̂ y Bulletin, 
: January 1957» p. 16. 

2 John S. Brtlbacher, "The Challenge to Philosophize about 
Education", in faj^tlfW^MM* ,ffM MimtAOT, ?*** Fifty-

• Brtlbacher, "The Uhailenge to i'hm 
fourth Xearbook of the JEatianal Society for tha ktudy of Educ­
ation, Part I , Chicago, 1955» p. 4 . 



CRITERIA OF AN KDUCATOR 4 

of the various interpretations of the term? It raay be 

elementary and perhapa trite, but still educational, to re­

member that the word "educate" is derived from the Latin verb 

"educare" which Redden and Ryan^ define as "to rear, to 

nourish, to bring up" a something which Is already placed 

there by the Creator. 

In her masterly pedagogical treatise which is prefaced 

by Dr. Oscar Halecki, Sister Barbara Zulinsku, of the Resur­

rectionist Sisters, Writes that: 

The Latin word "educare" and the Italian, 
French, and English derivatives have* the same 
connotation as the German terra "ersslehen", that 
is "leading out from weakness, elevating to 
heights, to something nobler" (clever). In 
Slavic languages we meet the word "hodowla" 
(i.e., "rearing"). • • Education, therefore, 
is the help extended to the edueand during the 
period of his development, his growth. . , 
Education, therefore, should bring out the ima^e 
of God in the soul of the edueand» should guide 
his spiritual talents towards a definite goal 
guided by a conscious outlook and plan.4 

To continue on the same topic of definitions for 

"education" from Sister Barbara's work, which she wrote with 

the Polish Catholic reader in mind, It is interesting to note 

the observation of Poland's great poet, Adam Mickiewics, on 

3 John Redden and Francis A. Ryan, A Catholic Phi­
losophy of Education. Milwaukee, Bruce, 194a, p. 22. 

4 8, Barbara Sullhaka, C.R., KM>M^^ffi,fcfflta 
jgoygtta thA Resurrection). Trenton, H.J., White Ea^le, 
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the meaning of this concept, as the crestive act. 

What does It mean to create man, to develop 
his talents, his genius? It means to aid him in 
breaking organisational ties. The individual 
possesses innate powers of development, but often­
times this butterfly*in-pupa~etage lacks the needed 
strength to break his way through the shell which 
confines him. It is then that another, a more 
mature mind comes to his aid: with his influence, 
with his personal warmth this mature individual 
supplies the power to the Imprisoned spirit, 
helping him to emerge from the confining shell, 
and thus performing the creative act.? 

Vincent Edward Smith, Professor of Philosophy at the 

University of Notre Dame, Indiana, defines education as a 

moral and social activity: 

. . . a social reality confided to three 
societies— the family, the state, and the Church. 
As in every moral process, where the goal must be 
known first and the means then mustered to attain 
iti the approach to.education must begin with the 
end of life itself.6 

Smith continues his elaboration by quoting the words of Pope 

Pius XI, from which emerges the whole pattern for human educ­

ation. 

. . • since education consists essentially in 
preparing man for what he must be nnd for what he 
must do here below, in order to attain the sublime 
end for which he was created, it is clear that there 
can be no true education, . . . no Ideally gerfect 
education which is not Christian education.' 

5 Ibid.. p. 2, quoting Kickiewicz from his Literatura 
slowiariska (Slavic'literature). his Parisian Lectures, Poanan, 
1863i Vol. 11, p. 351. 

6 Vincent Edward Smith, "The Catholic Sehool: A Re­
examination", in the **t,C,A,Â  , M M t o » iasue of Aum*st 1955, 
|>. 37. 

7 £*•£•» p. 3#. 
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Jacques Maritain, one of the most eminent Catholic 

philosopher* of our time, in exploring the American system 

of education in one of his books8, dissents from the view 

that has been widely held in various disguised forms that educ­

ation la in some way like animal training. Maritain believes 

that education must be based on the Christian Idea of man as 

being "more a whole than a part, and more independent than 

servile"• 

Writing in today's Greece, under the tense agitation 

of political unrest, Dr. A. N. Tslrintanes, Professor at the 

Faculty of Law, University of Athena, also stresses Christian 

values in his concept of education. 

Education, as a systematic influenoe on a 
person and especially on a young one. formative 
of his personality, i.e., education in its 
narrowest sense, must in any event be combined 
with the demand of liberty. . • The education 
even of a little child must respect human 
conscience, in the sense that its purpose is not 
to impose Christian faith or Christian life on the 
individual, but to create such a spiritual environ­
ment that the child will know the Christian values 
and will be free to follow them.9 

In his endeavor to give a precise definition for 

"education", Dr. Remunas, writing in the official organ of the 

6* Jacques Maritain, education at the Crossroads. Hew 
Haven, Xale University Press, 1943t p. 8. 

9 Dr. A, N. Tslrintanes, XoMA.ft .Christian, ,,0, jMUir 
lon. Lectures given before the members of the Christian 
on of Professional Men of Greece, Athens, the Damascus 

Publications, 1950, p. 130-131, 
m 
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Ontario Catholic Teachers' Association, asserts that 

"to educate" means to suseltate and to dispense 
life in its fullness and abundance. It means 
to Initiate the immature person Into wisdom and 
mysterlousness of life, to lead him to the in­
exhaustible well-springs of complete living.10 

Out of the reflections thus far, there emerges this 

observation that it seems much easier to speak of the alms of 

education than to arrive at an agreement in its definition. 

Each educational reformer formulates this definition differ­

ently and colors its interpretation in accordance with the 

philosophy of life which he himself professes. For instance, 

Ralph Bradford, writing in The Freeman, maintains that 

the word "educate" derives from the Latin, "e" 
and "dueere" meaning literally to lead out or 
away from . . . one's self. The practical 
measure of education is not how many things a 
man knows* but what use he makes of the knowledge 
he has acquired.11 

Besides distinguishing the differences in this inter­

pretation of education, Ernest Carroll Moor© cautions that 

10 Dr. Antanas Paplauskas-Ramunas, "Woman as Educator", 
l n QECTA Review, issue of Harsh 1955# p» U-13« 

11 Ralph Bradford, "Scholarship and Intelligence", In 
The Freeman, Mew York, The Foundation for Economic Education, 
issue of February 1957* P» 26. 
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in defining education one must recognise the fact that 

we use a figure of speech, and a very misleading 
one, when we speak of education as the process 
of molding, sharpening, forming, or perfecting 
minds. . . The thing is inconceivable. We have 
no such power. . . We FEED the mind, GOD MAKES 
it. —— 

In this refining procedure, it is now feasible to 

point out that the notion of education is not exactly the same 

as the notion of training, which term also Is loosely used in 

delineating teaching. Without asserting the fact unduly, It 

is to be noted that education presupposes an organic work; 

training, a rather mechanical one. Maritain's comment on this 

point of distinction is noteworthy. 

I should like to observe now that a kind of 
animal training, which deals with psychophysical 
habits, conditioned reflexes, sense-memorisation, 
etc., undoubtedly plays its part in educationj it 
refers to material individuality, or to what Is 
not specifically human In man. But education is 
not animal training. The education of man is a 
human awakening. *•* 

The term "training" does not presuppose the Internal 

rich endowments placed in each individual by the Creator, but 

takes only the force of man for adjustment through the mechan­

ical act of repetition. Training, unlike education, fails to 

take for granted a true metaphysics, a theology of infused 

12 Ernest Carroll Moore, What I Q f l M i & W PP. 16-17, 
quoted in Mary Helen Mayer, Tfoe,, Philosophy of .Tjftefrdjajft o,f, 8ft. 
Thomas Aculnas. Milwaukee, Bruce, 1929, p. 6. 

13 Jacques Maritain, On. cfo.. p. 9. 
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grace, the faculties, the abilities, the energies and also 

the gifts of the natural order which God placed in the human 

being. It is generally recognised that the educational prag-

matiats, up to the present day Dewey's protagonists, do not 

subscribe to metaphysics in teaching theory and in practice. 

These basic philosophical differences should underscore the 

Catholic preference for using the terra "education" rather 

than "training" of human beings. 

The terra "teaching", in its narrow meaning is "the 

art of instructing pupils or students in any educational 

institution"1^. In its broader definition, "teaching" becomes 

an "act of providing situations, conditions, or activities 

designed to facilitate learning on the part of those formally 

engaged in attending school or informally in the learning 

activities"^. 

In the words of St. Thomas Aquinas16, teaching is not 

"a transfusion nor transfer of knowledge. It Is not the 

presentation of symbols or signs. It Is not listening to the 

assertions of another". These are his specific denials. On 

positive side he asserts that there can be "no teaching with­

out learning. Learning is self-activity. The teacher is 

14 Carter V, Good, Dictionary qf, fftJmtJkftKt N*« *©rk, 
McGraw-Hill, 1945, p. 411. 

15 Ibi,d.. p. 411. 

16 Mary Helen Ilayer, OP. clt.. p. 4-5. 
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merely an extrinsic proximate agent. . • the teacher's 

function la exactly like the doctor's. The doctor may dress 

the wound, but nature must heal it". 

Pursuant to this same line of thought, Maritain makes 

a similar observation: 

Teaching is an art} the teacher is an artist. • • 
It is rather with the art of medicine that the art 
of education (teaching) must be compared. . • In 
other words, medicine is "&rs cooperative naturae", 
an art of ministering, an art subservient to nature. 
And so la education Tteaching).17 

In searching for light upon th© question of what pre­

cisely la teaching, a conclusive definition is best found in 

St. Thomas Aquinas. Row, "since teaching, as an art, must 

imitate the nature of learning through discovery by cooper­

ating with It" » to be consistent, it must be admitted that 

teaching must also proceed from what the learner knows to what 

he does not know, bringing what is implicit or potential into 

an explicit or actual focus. Thus teaching can be viewed as 

the communication of order in knowledge. 

Newman1? looks at teaching as consisting of the 

"presentation of the best conditions for the exercise of judg­

ment". Yet, in subjecting the terms "education" and "teaching" 

17 Jacques Maritain, OP. clt.. p. 30. 

18 Aquinas, ffuffla Theologies. Question 117, Article 1. 

19 Robert 0. Newman, "The Educator's Function In a 
Democracy", in Education. Issue of January 1952, p. 337. 
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to analysis, it seems to be obvious that teaching doss not 

enter as deeply Into the human nature as does education. 

Teaching or instruction constructs; it gives an abundance of 

knowledge but not the life of love, and so it is unable to 

transform a person. Teaching can be done without any con­

viction for the subject even though the person teaching pos­

sesses its knowledge technically. Only love can transform, 

and education presupposes love for the subject and for the 

edueand. 

2. Characteristics of Teacher and Educator, 

Falling to discriminate between "teaching" and "educ­

ation", necessarily results in confused viewpoints on these 

related but not identical functions. Thus far in this effort 

at clarification of notions, it can be asserted with much 

certitude that "education" lends itself more readily to des­

cription than to definition. In popular usage it has several 

meanings, none of them clear. 

Pursuant to the above reflections, the next phase to 

be examined must be the relationship of end the differentiation 

between the derived terms "teacher" arid "educator", as can be 

legitimately deduced from the responsibilities and character­

istics of each. 

From the analysis of the educational literature used 

in this research, the term "educator" is being used to designate 
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that person whose object is the development of his students 

in strength, In skill, and In self control, whereas "teacher" 

is used in reference to that individual who imparts knowledge 

or trains in skills. Due to a lack of precision in usage of 

terms a clash is evident in using the terms "teach" and 

"train" as synonyms although they are not. 

Hence, to substantiate the claim that nuances in the 

meaning of the two terms, "educator" and "teacher", do exist, 

it again becomes necessary to sift the basic definition of 

these terms as can be gleaned from various authorities. With 

Good w to open this search, it is seen that he defines an 

"educator" as "one who teaches. Instructs, or otherwise con­

tributes to the educational development of others". His defi­

nition for "teacher", clearly overlapping the former, Is "a 

person, who because of rich or unusual experience or education, 

or both, in a given field, is able to contribute to the growth 

and development of others persons who come in contact with 
21 

him" . 

Chancellor 2 maintains that "to educate is to educe 

or to develop; . . . to teach is to show, to guide, to Impart 

20 Carter V. Good, Op. oi.t.* p. 145. 

21 fold., p. 409. 

22 William Estabrook Chancellor, A Theory of Motives. 
fttofOli «U* M i f f , til sffincatfton, Houghton-Mifflin, 190?, p . 52. 
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anything whatever for any purpose whatsoever", In his 

opinion, specifically, the term educate denotes the most] 

teach, the least. He asserts that "educate" seems to have 

the most Intensity; teach, the most extension. He concludes 

that educate is a word more difficult of definition than 

teach. And, therefore, he concludes categorically that, des­

pite popular notions and practices, while a child may teach, 

only an expert can educate. 

Quintillian's characterisations of an Ideal teacher 

are treated by Rusk *'. He should be a person with "bene­

volent disposition of a parent towards his pupils. . • be 

severe but not harsh . . . in short (he must possess a high 

standard in moral attainment and in the intellectual qualif­

ications". The same source cites Francis Thompson's opinion 

of the great educator, St. Ignatius of Loyola: "the secret 

of great teachers is the ccnnunlcation of themselves". 

Continuing from the same source, Rusk implies that 

educators are people who are characterized by their giving to 

the world educational doctrines which arc related to the 

intellectual and social tendencies of the time in which they 

originated. Their doctrines affect the educational practices 

23 Robert R. Rusk, The Ppetrinqs of, the Great, F-Mfl' 
ators. Mew York Macmillan, 1954t P» 49, Bo, v. 
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which, so Rusk maintains, is the immediate field of the 

teacher* the practitioner In the field of education. 

Professor Kot views the terms "education" and "edu­

cator" as an influence exerted 

by the mature person on the Immature for the 
purpose of awakening within the latter and un­
folding within him the condition—physical, moral, 
Intellectual—desirable by the society as a whole 
on the one hand, and by the more Intimate society 5J 
where the individual will live, on the other hand,21*' 

Redden and Ryan 2^ characterize a teacher as "one who 

is seriously responsible for transmitting to the pupil a 

definite cultural and spiritual heritage". Another great 

Catholic mind, Otto ltfillman,2° seems to mislead by falling to 

discriminate In the meaning of the terms. He merges the two 

concepts of an edueator and a teacher when he says that "an 

educator must have positive knowledge and methodological 

ability". 

And, perhaps the concepts have a right to be merged 

in one and the same Individual as they were in the case of 

Socrates, of Plato, of Aristotle, of Christ, Monroe cites the 

following examples, among others, where outstanding educators 

2k Stanislaw Kot, HlstorJa wychowanla (History of 
Education), Lwow, 193k, Vol. 1, p. 2. 

2$ Redden and Ryan, O P . cit., p. 23. 

26 Otto tfillman, The Science of Education. 2nd ed., 
Latrobe, Pa. t The Archabbey Press, vol. z, p. h.37. 



CRITERIA OF AN EDUCATOR 15 

were also teachers. Yet, until educational usage agrees 

upon the criteria and techniques for evaluating what consti­

tutes one and the other, attempts at final evaluation must 

remain ineomplete, and the examples given by Monroe must be 

viewed as exceptions rather than the rule. 

Erasmus (1467-1536), the most effective 
educator of all these centuries, was a teacher 
of private pupils during his sojourn at Paris 
and at Oxford and became the first teacher of 
the new learning at Cambridge. • • In England, 
the great educator of national influence, Roger 
Aseham (1515-1563), was also a schoolmaster in 
the form of,ja tutor to the Princess, later Queen 
Ellaabeth.*7 

To continue from this veritable galaxy of definitions, 

Chancellor2** considers teaching to be artistic; education, 

architectural, architectonic. "The results of the work of an 

educator are permanent. The educator regenerates his dis­

ciples; and they develop a new life in themselves, often a 

better life than he himself could live". Home 2" considers 

teaching "the occasion or condition of learning . . . and the 

teacher (is) like the gardener who digs about and nourishes 

the plant which grows of its own impulse". Parker™ views 

27 Paul Monroe, A XfffetoR,,,to .t^Ji^tTO M, E l ­
ation. Hew Tork, macmillan* 1921, p. 378, 382. 

20 Wa. K. Chancellor, 0pn c^t.. p. vl, 453 footnote, 

29 Herman Harrell Home, Th^^^U^s^pI^y ofl Kd^ati^n, 
Hew York, Macmillan, 1922, p. 273. 

30 Francis W. Parker, Msft, on, feda^oglqs, New Xork, 
R. L, Kellogg, 1394» p. 409. 
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education as consisting of its "presenting the right con­

ditions for personal choice. . . True education Is the 

presentation of the conditions necessary for the evolution 

of personality into freedom". 

In this general survey of definitions on pertinent 

terms which makes no claim on thoroughness, it Is desirable 

now to focus the lirjht on the characteristics and responsi­

bilities which usage ascribes to the teaching profession, and 

more particularly to the teacher. One of the first steps in 

teacher definition and evaluation would be to classify object­

ives which then would become the criteria of effective con­

clusion, But selecting these criteria, in the confusion 

of the characteristics regarding them, presents a most dif­

ficult task. 

Stoops and Marks, in their recent article on this 

topic, are fully aware of this difficulty as can be vividly 

seen in their writing: 

These are various types of teacher appraisals. 
Some of these are based on: the supervisor's and 
administrator's expectations, which list, for the 
most part, desirable qualities: rating scales and 
observational techniques; predictive appraisal of 
training institutions; studios of pupil opinion 
and reactions, and diagnostic and anecdotal methods. 
Let us remember that even the most reliable tests 
provide measurement of no more than sample portion 
of the total picture.31 

31 Emery Stoops and James R. Marks, "What About 
Teacher Evaluation"? In Tha, §0m\ ,foMW*UTf,t Vol, 77, No. 1, 
Issue of September 1957, p. 97. 
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Parker-*2 would have a teacher be "educated, cultured, 

and trained into the most important of all professions". 

And Matthews" stresses general competency in a teacher with 

exceptional skill in making the presentation of the subject 

interesting. Compayre elaborates at length on the conditions 

of character for a teacher which, in an abridged form, read 

as follows: 

• • • an even temper, the gift of patience, a 
bearing • , , of gravity and cheerfulness, . , 
much indulgence, and no trace of weakness; . • , 
an inflexible firmness and a paternal gentleness; 
• • . finally, a constant effort , . . to come 
down to his pupil's) plane, to understand him, to 
sustain him, to love him, , . The best teacher Is 
he who has to the highest degree the disposal of 
intellectual and j&oral qualities; he who on the 
one hand has the Most knowledge, method, clearness, 
and vivacity of exposition, and on the other is 
the moot energetic, the nost devoted to his task, 
the most attached to his duties, and at the same 
time has most affection for his pupils.34 

This qualitative appraisal in teacher evaluation is 

weighted down with human values in education on which a com­

pletely objective consensus of agreement would be next to 

Impossible of attainment. And the definitions thus far have 

the common fault of not throwing into sharper relief the 

essential character of an "educator" and of a "teacher". 

32 Francis W. Parker, ftp, cit.. p. 435. 

33 P. H. Matthews, TJfra, 
Education. Cambridge University 

34 Oabrl 
W. H. Payne, New 

33 P. H, Matthews, TJha Principles of intellectual 
Press, 1907, p. 50. 

34 Gabriel Compayre, fyftjfflTfJ, ̂JE»4tftQfifc trans, by 
Tork, Heath, 188?» pp. 21-22, 471. 
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Doubtless then, these definitions are incomplete. What 

should be the conclusion from this review of so many different 

authorities* Catholic philosophy nuot yield the elements of 

the true conception. 

In this creed which Is not a plea for either educator 

or teacher, Dr. Weller voices the Catholic thinking: 

To be good teachers and administrators . . • 
we need not only virtuous wills but also great 
minds. True, knowledge is no aubstitute for 
virtue but, as Cardinal Jiewraan says, neither is 
"virtue a substitute for knowledge". Teachers 
must know because, as Maritain in hia FflucffiUofl 
at the Croaaroaafo says, "teaching's domain is 
the domain of truth".35 

Catholic philosophy of education defines an educator 

jaore specifically as a mature person, one who exerts 

deliberate and systematic influence . • • upon 
the immature through instruction, discipline, and 
the harmonious development of all the powers of 
the human being, physical, ooclal, intellectual, 
aesthetic, and spiritual according to their 
hierarchy, by and for their individual and social 
uses, and directed toward the union^of the edueand 
with his Creator as the final end. 3® 

I3t. Thomas Aquinas does not speak of an "educator" 

using that v^ry term. His Third Article of the De Maf;lstro37 

deals with the "teacher" as representing a colleague on the 

faculty with God and the angels. It brings out the 

35 Dr. William M. Weller, Qp. cit.. p. 7-&. 

36 Redden and Ryan, OP. cftt.. p. 23. 

37 Mary Helen Mayer, % . ,,qlfr.. p. 57, 143. 
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inspirational value of a teacher's personality with two 

apparent main characteristics of the teacher: scholarship and 

a capacity to induce or stimulate the process of self-activity 

or self-development. St. Thomas maintains that a true teacher 

teaches truth and enlightens the mind, not as though infusing 

the light of reason, but aiding the light of reason to the 

perfection of knowledge through those things which he proposes 

exteriorly. 

Pope Pius XII uses the term "schoolmaster" instead 

of "educator" when he differentiates between the character­

istics of the former and that of a "teacher". He puts it in 

the following words: 

"Schoolmaster" le the highest title that can 
be given to a teacher. Th® schoolmaster's function 
demands something higher and more profound than the 
function of the person who merely communicates a 
knowledge of things. 

The "schoolmaster" is a person wno knows how 
to create a close relationship between his own soul 
and the soul of a child. It is he who personally 
devotes himself to guiding the inexperienced pupil 
towards truth and virtue. It is he, in a word, who 
molds the pupil's Intellect and will so as to fashion 
as best he can a being of human «nd Christian per­
fection. 3® 

From this same source, Hia Holiness' characterization of a true 

educator can be viewed. "True schoolmasters must be complete 

persons and integral Christians. That is, they must be 

imitators of the only Divine Master, Jesus Christ". 

36 "Message to the Italian Educational Association" 
in the "Education of Children", a reprint from The POBS Speaks. 
Washington, D.C., Kov. 4, 1955, p- 3. 
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Brother E. Stanislaus feels that if, as Pope Pius 

XI points out: 

Christian education is to form the true and 
perfect Christian, then we, who are charged with 
the mission of the teacher, must not fail to strive 
unceasingly toward that ideal of true and perfect 
Christianity. The double Ideal of sanctity and 
scholarship, to which should be added the facility 
to communicate wisdom and Inspire goodness, is an 
Ideal which must be living with us. This spells 
the true educator.39 

Underlying the basic orientation in the above analysis, 

a finer and more precise difference can be pointed out. Kot 

every teachur is an educator, but every educator la a teacher; 

moreover, not everyone can be an educator but only he who him­

self is educated. An educator transforms man; teacher shapes 

the external man. For an educator, abstractions do not exist; 

he recognises only reality, personality, life. Conversely, 

a teacher knows his subject as an abstract subject, not as a 

subject of life. 

The example of Christ can best illustrate the com­

bination of an educator and a teacher in one Person. Christ 

was both teaching and educating, but especially educating. 

He taught the Pharisees without success because they did not 

"open" themselves, because they were not receptive to the work 

of education. This was not the case with Christ's disciples. 

39 Brother E, Stanislaus, iV'.C, "How Can Our Educ­
ational Philosophy Influence Our Educational Practices"? in 
tbe tttftsKaArftihltUft ** A**»t i955» P* W -
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At first lacking trust and confidence In their Divine Master, 

they eventually opened themselves to Him — seeing, in their 

own primitive way of thinking and reasoning, that He is a 

Way and a Life. 

In attempting thus far to differentiate between 

related terms, it becomes now necessary to formulate some 

definite criteria for an educator, since this is the very crux 

of the problem of this dissertation. 

3. The "Educator Personality 5cale". 

In searching for manifest light upon the question 

under analysis, one Is painfully made aware that to call 

another an educator rather than a teacher one is possibly 

playing fast and loose with terminology, tet this anomaly 

will have to lend itself to a single abstracted answer by some 

criteria. Once these criteria are established, the formulating 

of an "Educator Personality Scale" can be effected and the 

point on this scale where Mother Mary belongs established. 

Assuming that a criterion represents only "a conden­

sation and a generalisation of the opinion of persons who 

are presumably competent to act as judges of these particular 

qualities"*0, somewhere within the confines of th© various 

extant definitions, the concept "educator" and "teacher" must 

40 Charles W. Knudsen, Evaluation and Imtyoyeaent. of 
Teaching in Secondary Schools. Mew lork, Doubleday,"1932, 
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take on a precise meaning. What then, precisely, Is an 

educator and a teacher? The following convictions have been 

arrived at in result of the above search. 

Any person who influences others in spiritual, Intel­

lectual, aesthetic, social, physical, or moral ways, he may 

truly be called an educator. An educator is specifically an 

educator because he Is in some way an instrumental cause, 

concerned with the imparting of knowledge. When the Influence 

of an educator is positive, the person exercising this influ­

ence Is a good educator. Conversely, when this influence is 

negative or evil, the person exercising that influence is a 

bad educator as were, for example, Hitler, Stalin. Moreover, 

if an educator exerts his influence systematically and Is 

motivated by his love for ideals and his love for the edueand, 

he is an educator by vocation, a "born teacher" whose specific 

talent Is in the "donum didaotlcum". Should the educator 

exert his influence for other selfish reason, he is not a true 

educator. 

It is further contended that educators, that is, good 

educators, educators by vocation or by nature, may be divided 

into five raaln categories: (a) Educational Theorists, that is 

ecientlstsi creators of educational ideas, of trends, of 

schools, etc., not necessarily teachers In the classroom. 
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Kane has a Y9ry good elaboration of these theorists. 

Occasionally some theorist takes up a program 
of studies, or a method, of tried use by a skilled 
teacher, and urges its widespread adoption and 
development, as Erasmus, Bude, and Vlvea tried to 
have the schools of their day follow the sound 
practices of the earlier humanists. , , the 
theorist . . . Is generally a fount of hope for 
the future; . . , The theorist holds out the 
perennial hope that a new aathod, a new program, 
a new approach to the problem of education, may 
do what humanity lias failed to do in the past; 
and in the power of that hope he stimulates 
renewed efforts.*»* 

(b) Konteaching Theorists, that Is, those who are con­

cerned with schools and draw much of their theories from 

actual school experience. Here Kane**2 lists, among others, 

Erasmus (I466-1536) to whom his teaching work was "scarcely 

anything more than a distasteful necessity, part of his 

struggle to freedom for the literary career he ambitioned and 

achieved". Kane includes in this listing of nonteaohing 

theorists Francois Rabelais (1494-1553), Michel Eyquem de 

Montaigne (1533-1592), Francis Bacon {1561-1626), whom he 

calls "not a teacher, nor . . . a discoverer of truth, scien­

tific or of other sort; he was a theorist"^. Other names 

from educational history are to be found in Kane's grouping: 

41 William T. Kane, K.J., Hfcfrfiry ̂ Jfeat.tei 
Chicago, Loyola University Press, 1954, p. 174-175. 

42 Ibid., p. 17* ft. 

43 Ibid., p. 1**. 
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Rene Descartes (1596-1650), John Locke (1632-1704), Jean 

Jacques Rousseau (1712-177©*), 

(c) Teaching Theorists, that is, those who deal with 

education in a broader view than that of the schools. This 

group has a wider Influence and a longer influence than the 

nonteaching theorists. The teaching theorist is raore likely 

than the nonteaching theorist to avoid speculations based on 

opinion or theory rather than on actual observation or experi­

ence. Juan Luis Vives (1492-1540) may be considered the 

first of the modern teaching theorists. Histories of education 

usually consider the following names in this category: Roger 

Ascham (1515-1568), Richard Mulcaster (c. 1531-1611), Wolfgang 

Ratke (1571-1635), John Amos Comenius (1592-1670), and others, 

(d) Theorists-Realists, that is, creators of educa­

tional ideals, principles, methods, organisations. Here, the 

name of Sir Baden-Powell (1S57-1942) stands out as a classic 

example of the theorist-realist. This British military figure 

who never taught school yet, without a challenge, is numbered 

among the great educators of the present day. His great edu­

cational and revolutionising contribution to the twentieth 

century is the theory of and the organisation of the Sicouting 

Movement on a global scale. He may be rightly called an laaugu-

rator of the world-wide modern Christian Chivalry Movement"^. 

44 Dr. Remunas, Qp. clt.. p. 12. 
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(e) Practitioners, or those engaged in the exercise 

of their profession as educators, that Is, in putting into 

practice the educational concepts or ideas, and trends. 

Here we have the professional educators, the teachers, the 

fellow technicians in the living process of education. 

The above five categories of educators underscore 

characteristics which reveal considerable or lesser over­

lapping. This fact is especially evident in the case of the 

world's greatest educators like, for example, Socrates, 

Aristotle, Plato, Christ, St. Augustine, 3t, Thomas Aquinas, 

St. John Baptist de la Salle, St. Ignatius Loyola, da Feltre, 

Vivos, Pestalossi, Froebel, Herbert, Comenius, St. John Bosco, 

and others. But basically, the rule holds that one of the 

above five categories evinces characteristic features which 

most strongly dominates the personality and work of the edu­

cator In question. 

Now, in order to establish the fact that the given 

educator falls best into the specified category as enuraorated 

above, the following procedure seems the laost logical. First, 

the person In question must be placed againot the objective 

traits of the categories discussed above which, for the sake 

of convenience and for a lack of a laore appropriate terra, will 

here be called the "Educator's Personality Scale". Measured 

against this scale, Mother Mary, the subject of this study, 

necessarily falls into the category of Theorists-Realists. 
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It is a recognised fact that education is far too 

complex for any formula to explain it, however embracing. 

Every principle enunciated must be content to stand criticism: 

it must be viewed objectively and in the light of conraon 

sense. It is also recognisable that security of procedure 

under all circumstances is not always attainable. In the light 

of this postulate, the "Educatorfa Personality Scale" is also 

opened to challenge. let no single treatise could hope to 

cover the ground. 

Following this procedure along empirical lines, the 

evaluation of Mother Mary1a achievements will be gathered 

with the aid of & comparable scale of recognized educational 

standards, and against objective opinions of reliable educa­

tional authorities whose opinions will serve as criteria in 

this process. The following chapter proposes to atudy the 

person of Itother Mary In the light of the plan deeignated 

above. 



CHAPTER II 

MQTiliSR MARY IN THE LIGHT OF ESTABLISHED CRITERIA 

Having made the assumption that Mother Mary must fall 

into the category of Theorists-Realists on the "Educator's 

Personality Scale", an attempt to demonstrate her claim to 

this status shall be made by (1) presenting her educational 

ideals, principles, methods, organizations, and by (2) present­

ing her achievements In the light of comparable recognised 

educational values. Working with these two arguments, it 

should be possible to arrive at a conclusion whether Mother 

Mary has the characteristics of a real edticator. 

1. Educational Ideals of Mother Mary. 

Principles are always less exciting than matters of 

their application. Yet It is with principles that truth can 

be tested in the details of mundane affairs. Only by princi­

ples thinking can be projected so as to solve problems. And, 

finally, proof of principles lies outside human experience, 

which merely confirms the proof. Or, according to the legal 

maxim "Principle probant, non probantur" (principles are not 

proved; they prove). 

From this basic commentary as a springboard, Mother 

Mary's life shows her to be an educator of religious life, 

especially in two of it® most essential principless love and 
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reparation. Consideration will bs focused on the first of 

those: love. LQYO can be the principle or the foundation of 

education, as It was unquestionably In the case of Don Bosco, 

especially when education is viewed from the standpoint of 

the one who educates. Love was for Mother JS&ry everything 

in education: it was the goal, the point of departure and 

the means. 

In the life of each saint love is a very deeply 

developed virtue. A saint must be a man or a woman of love, 

otherwise he doss not merit being considered as such. But 

Mother Mary recognised that love needs clear principles, and 

perhaps no other saint of the nineteenth century saw as clear­

ly as she the necessity of having living channels for the 

work of education for love. Her Letters. Conferences. and the 

Constitutions are replete with her admonition to educate with 

and for love. Let this one citation from the Constitutions 

serve as an example. 

The Sisters engaged In teaching will regard 
the children confided to them as a chosen portion 
of the flock of Christ, and will devote themselves 
to their education with diligence, with patience 
and with charity,1 

Being herself a soul full of tender, motherly and 

sacrificial love, Mother Mary realised fully well the fact 

1 ColnatitVtUp§,..tf %
 GWn,P}tyi *£i*!?? Q\&tfP at the Holv^mliv of lasareth, tanglish translation), Uom 

1941, p, 215, section 40o, 
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that love can be enkindled and fostered only by a living 

love, through persons and not by principles alone. Her basic 

maxim, her guiding idea was that fire comes from fire, life 

from Ufa, and love from love. So, she insistently admonished, 

as can be read in her writings, that the Superiors must be 

truly loving mothers for their subjects in order that the 

latter develop, in turn, this same love for their fellow-

Sisters and for Ood Himself. 

. . . be most watchful that love, unity and 
mutual courtesy reign in your home . . . that is 
vital, for otherwise Ood will not reign among you. 
You yourself strive to be the model of that love, 
that kindness, that very courtesy, that under­
standing for your charges,2 

In her last conference with the Sisters at Rome on 

November 14, 1902 ~ one week prior to her death — Mother Mary 

devoted her thoughts and her last will and testament to her 

favorite virtue, love. These are her closing words: 

Love, my Sisters, love! Hasareth and lack of 
love have nothing in common. The Divine Word and 
Love Incarnate came to this world from Kasareth; 
hence, it is in us as the faithful children of 
Nazareth, children of the Holy Family, that love 
must blossom fully, must rule totally. Otherwise, 
we shall not be true children of the Holy Family. . . 
and only then our Congregation will have a reason 
for its existence, only then it will answer the 
Divine plan for our being.3 

2 Letter to a Superior (written in Polish), dated 
September 3, 1902, Rome, Italy. 

3 Sardi-Slca, On. cit... p. 404-405. 
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In this respect, Mother Mary had something of the character­

istic trait of the Beloved Apostle as it is seen in hia own 

admonition, "For he that loveth not his brother, whom he 

seeth, how can he love Ood, whom he aeeth not?** 

If, however, education is viewed from the standpoint 

of the one who is to be educated, that is the edueand, it 

io probably safe to say that love can be only in a limited 

sense a suitable foundation for education. The child is not 

yet sufficiently developed to be Impressed by the Idealism 

of altruistic principles and to be guided by them In his 

actions. There Is need, therefore, for other and more selfish 

motives. These are given by the assurance of reward and 

punishment• As in ev&ry other educational system, these two 

points play an important part in Mother Mary's educational 

principles. It is Interesting to note her attitude IXJL regard 

to them. 

The Sisters will never show partiality to their 
students, nor will they manifest any preference for 
one rather than the other. They will shower equal 
solicitude on the children of the poor as well as 
on the children of the wealthy. They will encourage 
one and the other by giving small rewards or good 
marks. They will praise those who are well mannered 
and studious, but especially they will be solicitous 
for the welfare of the shy and retiring pupil. They 
will patiently bear all rudeness and bad manners of 
their students, correcting these faults with all 
kindness and love. 

4 XJfcto 4. 20. 
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They will punish idleness and thoughtless­
ness by giving low marks, by withholding some 
small privilege or pleasure, by some slightly 
humiliating rebuke. They will always prefer a 
gentle and positive word of encouragement which 
ennobles the heart to any exterior punishment 
which should be used only in exceptional cases 
and very Infrequently. Moreover, the latter 
should never be meted out under great emotion 
and always in due moderation.5 

Reparation is the second domain in which Mother Mary 

looms large both as an educator and a teacher. She had chosen 

for the outstanding religious practice In her Congregation 

the principle of the mysticism of reparation, "whose proven 

master. ar. St. Paul of th. Cro.. and St. V8ronic» Giuliani"
6. 

In her voluminous writings she had left clear directives on 

this score, stressing reparation as a particular aim of the 

religious life for her spiritual daughters. The Constitutions 

clearly voice her desire and will on this vital point: 

Although all religious, even those who devote 
themselves to an active life of charitable works. 
are by their state and the will of the Church called 
to repair the injuries of which the Divine Majesty 
is the Object throughout the world, the 3lsters of 
the Holy Family of Masareth propose to give them­
selves to the reparatory task in a very specialised 
manner.' 

m 
5 C 

stay a, M m 
y.. fmXlr, 

he Rev. Francis A, Cegielka, Rfl,pyato|y,KyaUcl,im 
Maaaretb.1 (English Translation by 0• b.F• H• J, Philadelphia, 

6 The Rev. Francis A 
I* „<*g^»eth. (English Transl 
Iter Printers, 1951* P» ***• 

7 Constitutions, p. 190* (English edition). 
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In teaching her daughters this "their principal duty 

of reparation"®» Mother Mary shows herself to be a rare 

teacher of that branch of theology. Again the Constitutions 

yield a passage in proof of this statement. 

fhey will take as their model the agonising 
Heart of Jesus In the Garden of Olives, where 
although the sight of the sins of the world and 
the bitterness of His Passion excited such fear, 
weariness, sadness, and repugnance as to cause a 
bloody sweat to cover His Sacred Body, Our Savior 
nevertheless, out of His love for us and in con­
formity to the Will of His Father, willed to drink 
the chalice to its very dregs.9 

In the nineteenth century, other congregations arose 

which, founded "on dogmatic principles, desired through their 

» r k of r-paratlon to h.lp In th. aalvation of .ouls-10. A t 

it seems a justifiable elaia that no foundress of that century 

wrote so clearly of reparation as Mother Mary did* She had 

lived that mystery first herself, and thus she could so beauti­

fully and theologically speak of Oethsemani and of reparation. 

Thus far, Mother Mary has been observed as a Theorist-

Realist In her educational Ideals of Moral nature and in her 

underlying principles of general educational approach to the 

problem. She nas been seen as an educator of tine theology, 

psychology and pedagogy of love and of the mysticism of 

* ftttit P. 199. 

9 IbAsk, p. 199. 

10 Rev. Francis Cegiea&a, 0j>,» .fiftt,,,, p. a. 
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reparation, as was pointed out above. In these character­

istics, without making a too categorical statement, Mother 

Mary may be classified Into the same class of educators as the 

great St. Thereae of Avlla who, If she could be declared a 

Doctor of the Church, should be that because of her profound 

teachings on moral life. But Mother Mary's achievements as an 

educator outside of the moral sphere call for further elabo­

ration. 

2. Achievements of Mother Mary as an Educator. 

As has been demonstrated thus far, a real educator 

unites within himself a goodly number of factors which deter­

mine his status as an educator. This study now proceeds 

(a) to look upon Mother Mary's personal idea of education and 

(b) upon her specific "Haaareth Way" of education, From these 

considerations an attempt shall be made to arrive at a con­

clusion that Mother Mary had sufficient earmarks of a real 

educator. 

Her idea of education can be most succinctly form­

ulated thualyi education for happiness through knowing, loving 

and serving Oodj or objectively, for the glory of Qod, This 

basic aim can be broken down Into three phases. First, she 

held the tenet that the position of a teacher-educator is 

most noble, considering a call to that profession the greatest 

grace of Qod, second only to the call to religious life itself. 
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Secondly, she strongly believed that the goal of education 

and instruction raust be supernatural, that is, the soul of the 

edueand must be formed into a child of Qod who will live in 

active union with Ood and in accordance to His Divine law. 

On this last phase, the Constitutions are very explicit. 

The ultimate end of the Congregation in under­
taking the direction of schools is to give the child­
ren a thorough Catholic education. Therefore, the 
Sisters, while teaching the natural sciences, shall 
never lose sight of their chief aim, which is to 
give the children a better knowledge of Ood, to 
acquaint them with the principles of a Christian 
life, with their duties towards Ood, their neighbor 
and themselves, and thus prepare them to become 
true children of Qod and heirs of heaven.*1 

Thirdly, Mother Mary demands of her spiritual daughters-

teachers an intensive inner life, a life of grace which alone 

can bring fruitful outcomes in their classroom toll. 

The Bisters will remember this that all their 
studies and various abilities will avail them little 
or nothing without an arduous practice in Inner life 
of virtue and of ardent love of Qod. 

In their application to studies «nd all exterior 
tasks, Sisters should Intensify their efforts in the 
interior life, in the practice of Christian and reli­
gious virtues, especially in humble obedience which 
will lead them along the shortest and safest path 
to the true love of our Divine Lord who Is the sole 
Goal of our lives.iZ 

Of primary Importance In her Ideals of Christian edu­

cation, Mother Mary placed the apostolate of the Catechism 

and preparation for the reception of the Uacraments• Herself 

11 Ptt^UtMttW, (Bngliah edition), p. 214-215. 

12 Zwvqaalnlk (fefo ,of, Quaftqms), p. 36*2. 
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gifted with a talent for the teaching of catechism, she is 

quite eloquent in giving her directives for the best and 

most efficient method. As an evidence of how much Importance 

she attributed to this task, she saw It fit to Incorporate her 

Idea Into the Constituting-

They will use the Diocesan Catechisms as text­
books. After having read a paragraph to the children, 
they will explain It briefly, clearly, in a manner 
both simple and attractive, so that the children may 
understand the lesson, retain it, and put it into 
practice in the future. They will even have them 
memorise those parts which ought to be known by 
every good Catholic. 

To assure precision in their explanations, the 
Sisters will prepare themselves by reading the 
Catechism of the Council of Trent, as well as other 
works approved by ecclesiastical authority. 

The Superiors will also appoint Sisters who will 

grepare children for the reception of First Holy onaaunion. These will give the children all possible 
attention for a long time in advance so as to impress 
their young souls with the greatness of the act for 
which they are preparing and upon which their lives 
and eternity partly depend,-^ 

In pursuing further Mother Mary's claim to having the 

necessary characteristics of a real educator, it must be 

remembered that she was ardently attached to the Catholic 

Church and to her native Poland. Historically, the Roman Cath­

olic Church is identified with nationalism in Poland as it is 

in few other countries. 

The renaissance of Catholic education in the nineteenth 

century Poland "was conceived in exile within the great heart 

13 Constitution* (English edition), p. 220-221. 
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of Adam Mickiewlca and in the equally ^reat soul of Bogdan 

Janski", so says Sister Barbara1*" In her study on Polish 

pedagogical problems. She quotes Professor Posaday1^, who 

gathered the full wealth of Mleklewlcs'a pedagogical thinking 

into one volume, as underscoring the poet's predilection for 

supernatural paths and his efforts at Imbuing his emigrant 

compatriots with the principle that Poland's strength depends 

upon the character of its citiaenry. Sister Barbara further 

asserts that the poet fully realized a need for a closely 

knit organization under the aegis of Christ and His teachings, 

that is, a religious organisation which would devote itself 

to the interior resuscitation of Poland's spirit. This 

germinal idea of KIcklewI©* was championed by Bogdan Janski, 

under whose inspiration and guidance the Congregation of the 

Resurrectionist Fathers came to be in 1&42. 

This Congregation performed a giant task during the 

subsequent years of trial for the emigrant and disillusioned 

Poles, especially in the fields of morals, religion, social 

economics, and education. Within a comparatively short time, 

the Resurrectionist Fathers engendered three distinctly Polish 

congregations of Sisters of the Immaculate, of Sisters of the 

Holy Family of Kaaareth, and of the Sisters of the Resurrection. 

14 Sister Barbara Zulinska, Op. clt-. p. 121-122. 

15 Ludwik Posadsy, teXf^Y PffjftlwAsWf, ,44ftfflt Mjck*e-
%Lcm (Pedagogical Views of Adam Mlcklewlcg). Poanmn. 
AlbertInum, 1936. 
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Mother Mary's religious family was directed for nany 

years by Father Anthony Lechert, C.R., hence it was doeply 

impregnated with the ideas and ideals of the Resurrectionist 

Congregation which led in the education of Polish youth since 

its incipience. Hence the chief characteristic of the theore­

tical and practical Hazareth pedagogy is the same as that of 

the Resurrectionist Fathers — a synthesis of close alliance 

of Catholic and Polish educational ideas. It draws heavily 

on the pedagogy of Poland's great educators — the creators 

of the Resurrectionist's pedagogy — Fathers Semenenko and 

Saolikowakix6. 

Apart from the basic principles which Mother Mary's 

educational scheme embodied, as was discussed above, the 

point that most concerned her was, that whatever system they 

might fix upon, it should embody the "education of girls in a 

family atmosphere and for the family, so that through the 

regeneration of the family the entire society will be regene-

rated**-?. Leaving to posterity no special theory, no unique 

method of education, Mother Mary's beacon light was the "faxaily" 

idea whieh she also incorporated Into the title which she gave 

to her religious foundation. 

Yet Maaareth pedagogy can be said to have a distinct 

feature. What Mother Mary did give as her "method" can be 

16 Sister Barbara Sullnska, % r efo.. p, xli. 

17 J&M., p. 124 
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truthfully termed as th© wHasareth rfay", b&aed on emulation 

of the life of the Holy Family of Naaareth* Some of th© out­

standing facets of this "Hasareth Way", in which her writings 

abound and which here serve aa the source for the general­

isation, are the following. First, she believed that the 

concept of the family, properly understood, la the basis of 

the Kingdom of God. Secondly, she stressed that the dignity 

of the child should never be lost sight of in the exercise of 

authority. Thirdly, religious training la of primacy import­

ance for the strengthening of the will and for character 

training. Fourthly, she taught that kindness is always prefer­

able to severity, and that her daughters first should win the 

confidence and love of their charges for better results In the 

work of educating. Fifthly, she advocated that impartial 

treatment be /noted justly to all pupils. Lastly, she felt 

deeply that "Kasareth's" particular mission is to car© specially 

for young girls who* as potential future mothers, will stand 

on the vanguard of their firesides In promulgating the spiritual 

and moral values of the nation* 

Mother Mary felt deeply for this profound ̂ mission of 

the woman in her own family circle and in the nation as a 

whole. In the paper delivered by the representative of Warsaw 

Circle at the Convention, Mme. SokoJfowska publicly voiced 
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Mother Mary's ideal for th© education of the woraan. 

This alliance was formed for the purpose of 
spreading and of seeding now terrains with the 
true values gathered from and derived from the 
ideals of the Foundress of the Congregation. , , 
who postulated a twofold aim for her religious 
family: growth in personal sanctity and the 
special care of girls who, as potential future 
mothers, will stand guard at their own firesides, 
promulgating the spiritual and moral values of 
our r*ation, . » The woman should be In her own 
eirele what Mary was In her Slasareth home. . . 
In planning this path for the woman, the Congre­
gation wants to give to the society,, as the 
fruit of its sacrificial labor, a valiant woman* 
an intrepid woman with living faith and charity 
in her heart who could truthfully epitomise the 
Catholicity of our Falthi one for whom relision 
would not only be a transitory habit, a form 
acquired mechanically during her sojourn in a 
convent-school, but a woman reared on the aims 
laid by the revered Foundress, a woman who can 
harness the very heavens and earth to shed light 
on earth's mundane heaviness. • • A woman reared 
at Kasareth must be worthy of her training. . , 
a product strongly enhanced by Hasareth formi­
dable ldealogles. , , they should stand out from 
among other women of their day. For, since the 
seedling was healthy, the fruit should be bounti­
ful * « • since Providenc® places Kasareth girls 
in an atmosphere of truth and harmony, we must 
draw from this environment a charter for our 
future • . • we must give evidence that the 
spirit of Mother Siedliska lives in and through 
us.18 

Mother Mary's "Hasareth tfayB calls for a simplicity 

of form, an air of informality, that everyday atmosphere of 

18 Mme. rf. SokoZowaka, "Masaret w syciu kobiety" 
("Hasareth in the Life of a Woman") paper delivered at the 
Convention of the Foundresses of Alliance of the Congregation 
of 31sters of the Holy Family of Kasareth, Lwdw, Hay 3 and l\.§ 
1930. Printed in Kasareth. vol. $» So. 7» Issue of June 1931* 
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the family living — "suaviter et fortlter."^ That spirit 

ef family life Is to be based on mutual confidence and love 

as characteristic of the Family at lasareth under whose aegis 

the Congregation is plaeed. Her writings are pregnant with 

this eoneept and the following generalisations are gleamed 

from the total of her ideas and ideals whieh are interspersed 

throughout her Letters and her Conferences. 

Sehool, la Mother Gary's interpretation, Is to be a 

home not barracks j the students, not a group, but individuals 

— suggeetive very much of Ba Feltre's and Don Bosco's position* 

In her eoneept of the Mlasareth Way% Mother Mary subscribed 

to the philosophical principle that the primary aim of education, 

In the broadest sens® of the word, Is to form a man or rather 

to help a child attain his full formation, his completeness 

as a man. This principle* having little to do with the part­

icular facts or skills at the educator*i disposal, suggests a 

comparison with the great Srasmus who can still be regarded 

as a model of an educated man and an educator. What established 

his position was his ability to take such knowledge as his 

time offered and make from it & new picture of the world. 

In like -manner* the work and influence of Mother mary 

in the educational terrain may best be appreciated when the 

19 Proceedings from the First General Chapter, franc©, 
Sevres, ̂ uly ie, iti'Hi p#' "m* 
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character and circumstances of the period in which she lived 

are known and understood. Even though she did not reach the 

heights of a Socrates, of a Loyola, or of the other greats — 

she spread her "Hasareth Way11 contributions horizontally, 

and the sum total of these aspeots is truly a gauge of her 

claim as an educator* 

As a conclusive proof of the hypothesis that 14©ther 

Mary was an educator, it shall be assumed that each saint Is 

an educator though not necessarily a teacher. In proof of 

the latter statement, there is a general acceptance of the 

truth that there are many saints who, without any or much 

theoretical knowledjge or scionce, became an inspiration for 

Many Individuals of all times or for different Congregations 

of men and women even though th© saints themselves had not 

found them. 

For example, we know of Saint Felix C&nt&lie®* a poor 

Italian sixteenth century Capuchin brother (I5l$~l58?) who, 

himself without any science or knowledge, and far from claiming 

for himself or being considered by others as an educator, 

became an Inspiration and a patron for a nineteenth century 

Congregation of Sisters whose three-thousand seven hundred 

members are engaged prltnarlly as teachers in the schools of 

the United States, from the lowest t© the college level2®. 

20 Congregation ©f th® Sisters of St. Felix, Third 
Order of St. Francis, popularly known as Fellelan Sister®, 
were founded in Poland ©n Movewber 21, IB*?*?. 
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Or, to take another example of a kindred sort, the 

case of the noble French officer in the Foreign Legion who 

fought in the Sahara for 'many years. Later, he became a 

priest and returned to work as a missionary in the Sahara Desert 

region. After his tragic death in 1916, he became an inspiration 

for the Little Brothers and Slaters communities who, following 

his noble example, live and work among the Moslem Arabic lowest 

classes in the French Northern Africa^. 

Wherein lies this educational power of God's saints? 

For this answer one must look to their mastery of life and the 

mysteries of life. Thus, in mastering life, they left to the 

Church militant a pattern of life as it should be lived. By 

an assiduous probing into the very depths of a saint's soul, 

one can experience and study the full area of human nature. 

For a saint Is not a superficial man, but a "human sea" In 

whieh other souls can swim, using in this way the given saint 

as a veritable a topping-atone to Ood* That th© educator-

saints play such a great role In human life because they are 

vehioles to God and to man cannot be denied* 

Since all this can be applied to each saint, it can 

also be applied to Mother Mary who 1B on the Church's list 

of candidates for sainthood. She is an educator although not 

21 Vleomte of France, Charles Eugene de Poucault, 
1858-1916. Father Eobert Iothen# "Problems In French Horth 
Afriea", In Integrity, Vol, 8, issue of August 19$J>» P* 33-37. 
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a giant of the educational world. She will not rank with 

those who made an Impact on the educational thought of yester­

day, like Socrates, nor of our own day educators like Judd, 

or Cubberley, or Dewey, or Kilpatriek, or Spauldlng, or Thorn-

dike, Why should It be sot It may be that In the days when 

such men as have been mentioned were making their names, the 

field of modern education was just being opened np and a 

vigorous pioneer had boundless scope for exercising his abll* 

lties. 

But Mother Mary's contribution Is her unique "Nasareth 

Way", "which is synonymous with c.uiet, conscientious, per­

severing toil which Is based upon charity and whose fruit 

should be happiness*122* There is nothing strikingly different, 

excepting 

conscientious and complete work on one side and 
kind delicacy in the total contact with our fellow-
men. This should be the outstandingly unique 
characteristic of MS(asar®thH education, « » Coaaei-
entlous work In the sehool In the smallest detail, 
conscientious observance of religious obligations, 
kindness and delicacy with their peers, deep respect 
for their authority — these are the traits whieh 
should be developed by our "Xasareta" training of 
characters which should radiate godliness and be 
the leaven of growth of good.z«> 

22 C.3.F.N.9 "Specyfleans cechy kultury wycnowewcEoj 
w nassyeh ozkoiaeh 1 p@nsJonataeh" ("Specific Characteristics 
of Educational Culture in our Schools and Penaaeionats"), in 
Hagaret, Vol. 8, issue of December 193ta p. 299-366. 

23 Ibid,, p. 3^2. 
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Like all living movements, pedagogical trends evince 

a tendenoy to live out their day and thence to transform into 

or merge with other newer drives in the field. Before long, 

they become a definite part of the new trend with their ident­

ity completely obscured or with aom of their character! a tie 

traits still discernible, but definitely incorporated into 

this new and different school of pedagogical thinking which 

evolves. In this manner educational movements gain renown and 

prominence only to be in time supplanted by other Innovations 

in this eyele of continuous growth and evolutionary change. 

However, Mother Navy's "Sfasareth" educational contri­

bution is far from outliving Its day. She never mothered a 

"methods* idea as such. Hera was that contribution to the 

realm of didactics where love constitutes the bedrock of 

pedagogical creative power which, in turn, gives its resultant 

Impetus to ever better methods of teaching. This predominantly 

gives her the right to claim the title of an educator. It 

will remain Identically different, a small but helpful offshoot 

of the great trends that overran Surope before her day. 

The following chapter srfhall study l%ther ?%ry as an 

educator from the environmental background of her country, 

her family and her own. Under this intensified light, her 

claim to the title of educator will receive a clarity of 

delineation, incapable of arriving at without this background. 
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HiailLlGHTIHO- THE DKSP ROOTS 

Having thus far established the criteria and the 

supporting evidence that Mother Mary may rightfully claim 

the position of an educator, our procedure will assume the 

following stepst first, the influences which affected her 

childhood shall be examined} and second, the influences which 

affected her adolescence. This course will be chartered along 

a historical line. 

It would be helpful, before examining in detail the 

hia tor leal data and the accuracy of statements made about 

the eventa whieh did or did not influence Mother Kary, to 

realise that the writer is net in position to describe direct 

observations of her own. Hence the selection and delimit*' 

atlon of topics whieh will consequently determine the facts 

are those data of the history of th© nation from which she 

ste*?mted as they had affected her Immediate family socially, 

economically, culturally and religiously. These historical 

findings should supply the needed foundation for a clearer 

understanding of the problem under consideration in this 

dissertation. 
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1. Childhood Influences, 

Research brings to light a number of things whieh 

undoubtedly influenced the childhood of Mother Hary. In 

probing, analysing, and coordinating the life's work of 

Mother Mary of the Good Shepherd, one is Invariably led to 

note the marked disproportion between the ase&ns which she 

employed and the results which she obtained. 

How did she, a cultured, privately-tutored wortaan of 

noble birth, whose health was ever precariously poor, conceive 

and carry into execution the arduous and back-breaking task 

of founding a teaching and a sociaily-servinp religious 

Congregation? From what source did this lady in her early 

thirties draw strength of spirit and indomitable physical 

courage to muster a family of religious women who proved so 

vitally important in helping bolster th® immigrant American 

Poles of the last century for the Catholic Church and for 

their native foland in the days of their country's political 

non-existence? To these questions there is always one reply, 

the finger of God was there; yet Cod uses men and women for 

His purposes. How was this woman prepared? 

It is axiomatic that a person cannot &ive off that 

whieh he has not taken on. One cannot give without first 

receiving. And probably it is impossible for one to receive 

without giving, without influencing one'a environment. 
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Biographers, historians, and scholars in general are 

fully aware that no great person can be fully understood or 

appreciated except in the perspective of preceding generations, 

nationality, religious affiliations, and environment. With­

out emphasising the obvious, it must be conceded to that a 

person* s nationality may be a powerful Instrument In the hands 

of Providence, as was the case with Mother Mary. For these 

reasons, the personality and the educational contributions of 

Mother Mary take on a fuller meaning as they are viewed In 

the light of the history of her country, her inherited 

national traits, the religious, educational and socio-political 

trends of her age. 

The Foundress of the Congregation of the Sisters of 

Holy Family of Haaareth,--Frances Anne Josephine Sledllska— 

was the first born of the two children of Adolph and Cecilia 

nee Korawska Sledliski. The other child, Adam, was five years 

younger than Frances. 

In referring to the General Directory of National 

Archives1 for primary source on the Sledliski-Morawski families, 

only tenuous and ineomplete Information is found due to the 

utter devastation which Poland sustained throughout World 

Wars I and II. This same reason Is responsible for the 

1 Letter from the ^n&vjkl Directory of National 
Archives. Warsaw, Poland, dated October 2, 195&. 
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Incomplete parish registry series of baptismal, wedding 

and death records of Poland. Books on Polish genealogy and 

heraldry, the one by Uruski and the other by Eonlecki have 

never been completed, having stopped on the letter WS M. 

Only Hlesleeki's b©©Jfc2 yielded the pertinent family tree 

Information. 3ardi~5iea'a w©rk«* proved Invaluable in supplying 

the bulk of information on the two families. 

The Sledliski family, whose genealogical tree has 

the "Ostoja"^ in Its coat-of-armo» dates back to the fifteenth 

century Poland* Adolph Sledliski was a wealthy landowner and 

a Polish noble. It was at his ancestral manor, the Roaakowa 

Wola — an estate of 6,000 acres with vast forests and great 

meadows sloping to the wide Plliea Elver, some forty miles 

distant from Warsaw — In Maaovla, Central Poland, that 

Frances was born on the twelfth of lovember, I8k2« She was 

born to the luxury and the splendor of a magnate family, all 

of which she was later to leave in total self-abnegation and 

devotion to Christ's poor and His little ones. 

Cecilia, nee Morawska, of another ancient Polish 

family whose coat-of»arms Is th© "D%browaB^» mother of Frances, 

— — M W — t m a m m m — i mi 

2 Kaaper Hiesleeki, S,J., Herbarz Polskl (Book of 
Polish Heraldry), Poland, Llpsk, 1«39~1W« 

3 Sardi-Sica, Op. alt. 

k Keeper Hleeieekl, &«**•» Op. clt»_» Vol. 7# p. 171-173. 

$ Ibid., Tol. 3* P. 2&2~28£. 
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was the daughter of Joseph-Alekay Morawakl, the general 

director and the president of the Uatlonal Coraraiasion of 

Ineeme and Finance — one of th® noot active co-workers of 

Prince Xavier Drucki-Lubeckl, Finance Minister of the Kingdom 

of Poland from 1821 to 1830^. As her wedding dowry, Cecilia 

brought to her husband the large manor Zdsary, a wide estate 

©f fertile lands, of villages and forests. This property 

was in the central part of Poland, about thirty miles distant 

from Warsaw, 

Frances' birth did not augur or give any promise 

whatever of what she was one day to be. This fragile infant, 

whose first three years saw her flutter betwoen life and death, 

was destined to become a contributory agent to the social 

welfare and education of the Immigrant Poles in the United 

States of America. 

Various histories on Europe of the nineteenth century 

will bear out the factual data and Insights here presented. 

In l3t|2, the year of Frances* birth, Poland was politically 

prostrate, raped shamelessly by her neighbors to the East and 

to the West — Russia, Prussia, and Austria. In the very 

period when the United States was waging its successful war 

for Independence from Great Britain, Poland died a triple 
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political death at the hands of Its usurping neighbors In 

the years 1772, 1793* and 1795. 

During the next hundred years of oppression, the 

Polish people suffered much under the triple alien regime, 

which had for its common purpose the extermination of Polish 

nationalism. The spirit of the Poles was humbled and suffer­

ing but never vanquished, true to the dictum of Poland's great 

Stassie, "Sven a great nation may fail, but only a worthless 

one can perish"?• Consolidated nationalism, especially under 

the Russian domination wherein the Siedliskl family found it­

self after the partitions, flared up in the abortive and un­

successful first Pollah revolt in 1830-1331. The second 

armed uprising against the esarlst government in 1863 when 

Frances was already twenty-one years old — one In which the 

Adolph Siedliskl *s manor became a focal meeting point of the 

partisans", also ended in a defeat which brought severe 

reprisals in the aftermath. 

The authoritative biography of Frances by Sardi-3iea 

gives her Diary notation for this episode. She was much 

concerned and perturbed, not for her personal safety, for 

she was then spending her third winter abroad, this time In 

7 Warnings to Poland, 1790. Stanislraw Stasaic (1755-
1026), by origin a townsman, educated In German universities, 
was one of the most learned and most eminent as a political 
writer of his day, 

8 Sardl-Sica, Op. c.it.., p. 91 ff. 
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Cannes, Franco, She realised fully the preeariousaeaa of 

her father's activity, the failure of which would Inevitably 

result In exile to Siberia and the total confiscation of the 

family property. The father circumvented this peril, how­

ever, by political connections and heavy monetary bribery. 

But national patriotism grew only more firmly knit 

and traeonquered in the years following. The prophetic poetry 

of HIckiewics, of 31owacki, of Kraslneki and of othersf the 

inspired music of Chopin, of Wienlawski — all these fashioned 

the national ideal and tempered the long-suffering Polish 

spirit to bear all the trials of destiny with the hope for 

a brighter future. 

The Siedliskl manor house lying so close to Warsaw, 

the heart of Poland — with its culture, social graces and 

fiery patriotism — profoundly reflected the nation* s tragedy 

and the hopes of Poland. In this supercharged environment, 

the subtle soul of young Frances was being indelibly impressed 

and steeped In influences which later were to be so persuasive 

In her life's work as Foundress of a religious eommnlty so 

closely bound to Poland's cause. 

The city of Warsaw was once renowned for its culture 

and intellectual vigor. How, under the pressure of forced 

Russification of the nation's schools, its young men were 

being sent away to callages in other lands — not openly 

because that was forbidden, but under various subterfuges 
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or evasive and politically .rjinoeuvered pretexts. The uni­

versities of Vienna and of Berlin were popular centers with 

the eelons of the wealthy nobles, but definitely the most 

popular was the University of Parish where H. Siedliskl pre* 

aumbly also studied. At the time of Frances* birth, her 

father was one of the directors of an Agronomical Credit 

Society.10 

M H M l t e t . U nan* «h* searo. .ourc.. on th. U * . 

liski family, gives the impression that Adolph Siedliskl in­

herited much of the romanticism, the mercurial temperament, 

and the leve of pleasure of his forebears. He mirrored these 

social traits to perfection. In true tradition of the 

nobility, he was sentimental, proceeding from the heights of 

volatile anger to sentimental tears. He could not live but 

under excitement, fervor and emotion, and this exhuberant 

nature of his was only too often irked by the solemnly dour 

heme atmosphere created by the praying wife and daughter* 

Had he a different type of a wife, he would go madly to balls 

and other social affairs, as did the mass of Polish nobility; 

he would have lost himself in hunting; he would have drunk 

and squandered away all his villages in drinking boutsj he 

9 Aleksander Br&ckner, 0pf a|>t»* p. ^35. 

10 Sardl-Siea, Op. cit,, p. 61, 

11 Jan DobraeiymJiki, Leyi** Csftstka (The Better Part). 
(Ho publisher), 19^9 # 111 p. 
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would have gambled and lost his estates; for this was exactly 

what the majority of Polish nobles did. However, with all 

his fiery, angry, and proud nature, he lacked that spirit 

of daring and adventure to forget himself and leave hone 

with his ever ailing wife and his bigoted, fanatically Purl* 

tanieal bat devoted daughter. His nature, nevertheless, found 

the necessary release In political conspiracy. His -mxsm* be* 

came the rallying point of meetlnfs of the political partisans* 

During these receptions and dinners, drinking, liworally loose 

and anticlerical free conversations reigned supreme. Frances* 

delicately subtle soul suffered in this rowdy company. Then, 

strangely, M« Siedliskl enjoyed observing his daughter's re­

action to all this atmosphere so foreign to her nature. When­

ever it was possible for her to do so, Frances quietly slipped 

from the room to hide her visible embarrassment and suffering. 

Again from Dobracsynski, it is seen that H, Sled* 

11ski had a rare capacity for evoking an atmosphere of warmth, 

of flsutual Interest, of bonhomie, and of surface spontaneity. 

On the other hand, he was inclined to be headstrong, impetuous, 

and obstinately Independent. He could be violently intemper­

ate in the expression of his feelings. He held the members 

of his family In his buoyant and tender affection, but also 

in that inexpressible fear of ever crossing his decisions. 

aardi-Siea give many instances of the violent argu­

ment whieh ensued between father and daughter, the latter 
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stubbornly resisting being forced into the social whirl 

that the doting father was repeatedly planning for her. 

Records show that M. Siedliskl could use harsh words against 

his daughter, deriding the religious principles to which both, 

mother and daughter, subscribed, describing these principles 

as an affected dilettantism %»hlch only served to hide fumda** 

mental lack of common sense and of clear grasp of the worldly 

affairs* Puritan, devotee, eccentric — such was fch« father's 

description of Frances — and he went on to accuse her of 

being rebellious and lacking la dutiful respect for his au­

thority as a father. Trembling with pent-up ©motion, but 

making little or no attempt to come back with a retort, 

Frances listened to h&r father's scathing oratory without sub* 

mitting to his wishes. So it was that her devoted filial 

attachment to her volatile father did not preclude Frances 

from keeping herself at a respectable distance away from him. 

Obviously, it was from this loved and feared father that 

Frances Inherited that stubborn determination which, although 

less pronounced In her, carried her through life's many 

difficult trials. 

3ardl-aica's work and that of Dobracxynskl agree on 

this new characteristic in H, Siedliskl'a disposition. 

Yielding to the prevalent trends aaong Polish nobility, he 

lacked a definite program of life, professing the religious 

indifference then sooially in vogue. This religious 
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indifference could be definitely termed a legacy from the 

French Revolution, from Bousaeau and Voltaire, from the Age 

of Enlightenment and the Mncyolopacdlsts, and fro« the Freneh 

Free Masonry which was making Its Inroads and wielding its 

evil influenoe within the Polish aristocratic circles primarily. 

M. Siedliskl was by no means Irmine to these French influent;©a, 

and his personal outlook on religion, in conseeuenee, strongly 

colored the home life of young Frances. 

The rationalism of the eighteenth century Europe, 

the so«ealled "Enlightened Age", considered religion at best 

a sentimental embellishment of life? at worst, a harmful 

superstition, as something very private and rather embarrassing* 

as a topie about whieh one does not talk. This century had 

tried to formulate philosophically Its own tendencies. The 

dominating idea with regard to religion held that "the indi­

vidual was granted full liberty to decide for himself what 

he would believe, , , . faith was declared a natter of choice 

and man was held responsible for his moral conduct only,"12 

Again 3ardi-3ica relate that, in line with this mode 

of thought and with a goodly admixture of anticlericallsm, 

the Siedliskl family kept appearances by attending faith­

fully the Sunday Mess. On these occasions, they occupied 

U Otto WiUraan, The aelance of education In its 
Sociological and Hiatorie&I Aspects, Latrobo, 1930» Vol* 1# 
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ostentatiously the reserved front pew in the country chureh 

whieh Amilkar Siedliskl, Frances* paternal grandfather, had 

proudly founded. This was the external limit of M. Sied­

liskl *s profession of religion. The observant Frances was 

impressed sufficiently enough to recall this fact vividly 

when she later recorded an additional comment in her Mary. 

•he never attended the holy Sacraments, !,i3 This cold in­

difference of the father, whom Frances loved only too much, 

remained a source of great concern, of prayer, and of pain to 

her for many long years. 

Such neglect of religious duties, so characteristic 

of the Polish arlstoeraey, was the prevailing tendency in all 

of the Western Catholic countries of Europe as well. Coming 

from France to Poland, as can be seen in Swa Haadkewska's 

critical study of this period,% It was Diderot's Kneyefe*«> 

paedia which directly affected Polish religious thought. 

This prominent work, the ''sum total of Ideas of the century*1 

as Hzadkowska calls it, found Its echo In the first issues 

0:f ***• Monitor. Published by the Mltslerowskl Press In Warsaw, 

this first Polish weekly and the precursor of long and tedious 

"noble way" towards the Knllghtment, proved very potential In 

affecting Polish thinking. But along with this good influence, 

13 sardl-Siea, Op. eitj,., p. 56. 

Ik Swa naadkowata, J^eyklopedia 1 Diderot w gqljpkfo 
Olwleoeniu (Bncvelopaedla and Plderot in the Polish ̂ hli^len-
ment), Wroclaw', "W55, P* U ^* !*» ̂ 0. 
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there was also the undesirable harm done. As the promulgator 

of materialism under the guise of false naivetfce, of harm-

leas anecdote, and of th© equivocal metaphor or of an analogy, 

Diderot undermined the existing beliefs, suggesting at the 

sa*ie time the acceptance of all which la In conformity with 

nature and reason — the two highest criteria of the philoso­

phy of the Age of Enlightenment, If to this wvement Is 

added the aftermath of the French Revolution, the result is 

the two great forces Influencing the upper strata of Polish 

society to which the Siedliskl family belonged. 

Poland was always culturally and politically united 

with the West, and especially with France. In fact, Polish 

relations with France "date back to a very early period. In 

the Middle Ages, the benches of Paris University were already 

crowded with Polish scholars. " ^ By 1750 the Freneh language 

was common among the graduates of Teatine, Plarlst and Jesuit 

colleges of Poland, whose student body was recruited from the 

families of magnates and wealthy nobles. A French book was 

frequent and valued regardless of its literary or educational 

worth. ̂  Even many forbidden French books found their way to 

Poland, and — it may be safe to conjecture — into the 

15 The Polish Encyclopaedia. Geneva, Atar, Vol. I, 
1926, p. 263* 

16 i:wa nsadkovska, Oj»». c.lt.. p. 20. 
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Siedliskl manor, Since her earliest days, Frances was ex­

posed to Freneh conversation, Freneh teachers and Freneh 

books. This assertion is verified by plentiful references in 

her official biography by 8ardl«*8ica. 

There Is another reason which greatly abetted the 

weakening of religion in Poland of W, Siedliskl*s day* It 

ties up directly with the tragic loss of the nation's Inde­

pendence and the political perfidy of its usurpers. History 

of that era records that methods used by these powers were 

similar to those used by the Communist aggressor a of the 

twentieth century. After dismembering the Polish state, the 

arrogators set about, through brutal force and insidious 

intrigue, to "the destruction of its cultural life, its liter­

ature, its language, and even of the consciousness and the 

name of the Polish nation."*? 

Bat it was in the area of religious life that these 

aggrandising powers played havoe now that Poland lay prostrate 

at their feet, a prey to the supremacy of their joint treason 

and strength of force. With subtle and cunning intrigue, or 

sometimes with brutal force, the three despotle neighbors 

collaborated slyly to sever Poland's unity with the Roman 

Catholic Church, to intimidate the Polish bishops, to dis­

parage the intellectual and spiritual eompetency of the Polish 

17 Stanis2»w Kot, Five Centuries of Polish Learning. 
Oxford, 191*1» f>* « • 
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clergy, to liquidate monasteries and other Church property, 

to proscribe the religious orders of women, to secularise 

education, end to demoralise the family. The full impact of 

all these connivances produced infinitely painful repercussions 

on the generation of S» Siedliskl's day. 

Furthermore, the dismal failure of the two abortive 

revolutions plunged the major part of Polish nobility into 

doubt and gloomy despair. Additional irritations came from 

eertaln ill-advised official pronouncements of the Holy See, 

whieh had been based upon interpretations maliciously made 

and proffered by Poland's aggsrandiaera. These political false* 

hoods were hopelessly Impossible to be clarified or corrected 

because the Polish bishops were barred from any communication 

with Rome, 

However, the acme of religious aggravations was reached 

when, after the failure of the November, 1031§ Polieh insur­

rection against Russia, Pope Gregory XVI issued his Encyclical 

of 1832 to the Polish bishops*1® doing wrongly informed about 

the true situation In partitioned Poland and acting upon the 

insistence of Nicholas I of Orthodox Russia, Pope Gregory .WI 

pronounced his official condemnation of the insurrection and 

ordered the Poles to be obediently submissive to the RasaIan 

Tsar, now their lawful authority. This unpredeoented action 

IB This Encyclical was excluded from the official 
eolleetlon of papal encyclicals by order of Gregory's successor, 
Pope Plus IX* 
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of the Roman Pontiff at first stunned the loyally Catholi© 

Poland and then gradually filled the Polish consciousness and 

soul with bitter resentment and distrust towards the Chureh 

which joined hands with the bandit nation against Its help­

less victim nation. This highly volatile and tense condition 

bred many irritations among the Poles, and for many decades 

almost precipitated a break with Borne and the traditional 

loyalty of Poles to the Holy See.*? 

Even to this day that historical pronouncement of 

Pope Gregory XVI is being used as a tool of discontent and dis­

sension by the atheistic propaganda, current in Poland under 

Communist domination. *dregery believed In autocracy and 

neither hie inclination nor his experience was such as to make 

hia favorable of Increased political freedom. He was net fully 

able to cope with the complicated problems of his time,1* 

The second half of the nineteenth century saw the 

healing of the rift between Poland and the Roman Pontiff. It 

was then that the newly founded Polish Congregation of the 

19 Ka, tfladysZaw tEwlatkowakl, C.R., Hlatorla a&roma* 

Csapaka, "Stosonek j&ckiewiese, do rellgli 1 Kosciola w swietle 
jego 11 stow 1 prstemowlen" ("Relations ef Mlcklewie* to Religion 
and to the Church in the Light of file Letters and His Addresses"), 
in Sacrum Poionlae mileniu»> Rome, lf55, Vol. 2, p. 84. 

20 Leslie Alexander St, Lawrenee Toke, "Gregory XVI", 
In Catholic Encyclopaedia, Vol, 7, »ew York, Appleton, 1910# 
p# 6*9. 
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Resurrectionist Father*2^ took upon Itself the duty to in* 

form the Apoatolio See of the true state of Polish affairs. 

By virtue of this avowed patriotic pursuance by the Heaur-

reetionist Fathers, many Polish situations were clarified, 

many a Russian, a Prussian, or an Austrian Intrigue stymied. 

Eventually, the kindly diplomatic policy of Pope Pius IX 

helped to assuage the harm perpetrated and to mend the dis­

sension between Poland and Rome. 2 

With Poland's historical thread, so vital in undar-

ataiding the Sledlleki family, presented in the above overall 

aketeh, It is hoped that a consistent picture of Influences 

bearing upon Frances in her childhood days because of her 

nationality emerges. It becomes now relevant to pursue those 

additional forces whieh shaped her most formative years, the 

adolescence. 

2. Adolescent Influences. 

It has been noted that the Siedliskl family lived in 

the era of greatest political, economic, religious and soeial 

tensions. Hence, it eannet be surprising that the family 

mirrored these tensions so well, as Sard!<*$iea*s work points 

21 Inspirational idea came from tttckiewlcs. The Order 
was founded by Jariski, Kajsiewies, and Semenenko, Hue Notre 
Dame, 11, Paris, France. In 18|5« ^be Congregation claims 1&%2 
as its date of permanent establishment as a religious order. 

22 Kwlatkowski, Op. elt.. p. 15k. 
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time and again* The society of M. Siedliskl 'a day produced 

not decided atheists but the non-practicing Catholic — a 

pereon who is diaeouraged and indifferent to all exterior 

praetiees of religion, one who avoids contacts with the Church 

on the premise that the representatives of the Church are 

Ignorant or not sufficiently intellectual individuals. This 

attitude was characteristic of the society to which the Slee> 

liskis belonged* Such was the milieu of the horn© life in 

whieh Frances' most impressionable years were spent. Remi­

niscent of these impressions, her Diary records in adult 

retrospect the profound depth of discord which tugged at her 

youthful heart and soul, "God was not Master In our heme, ^ 

Bat justice demands that some absolving defense be 

presented for the Immediate cause In the family's religious 

discord, usually attributed to H. Siedliskl. 3ardi-Sioa's 

work2^ gives evidence to a certain lack of proper balance In 

the religious deportment of both Mae, Sledliaka and her 

daughter. Dobracsynaki confirms the same Impression. p 

They irritated H. Siedliskl quite frequently with 

their excesses. Frances' eonduet In this regard can be under­

stood as eauaed by her youthful seal, by her literal Interpre­

tation of her confessor's advise in his exhortation relative 

mmmmmmmmmmmmmmmmmmafmammtmmmmmm 

23 Sardl-3iea, Op. pit., p. 17. 

^ Xbld.. P* &&* 

25 Dobraczyneki, Op. clt., p, 30. 
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to the plucking out of the eye and the cutting away of th© 
26 

arm. Often she acted too severely, too stubbornly, too 

offensively In carrying out some religious practices and 

mortifications. That this conduct of hers was surely moti­

vated by good will and the best of intentions can hardly be 

questioned| yet, after the lapse of many years, she records 

regretfully in her Diary, "poor Papa, we failed In our 

dealings with nta.*1*? This Is a mature reflection of Mother 

Nary, one whieh the young Frances was Incapable of making. 

Dobraesynskl29 points out another justification of 

ft. Siedliskl'a attitude towards Mmo. Sledllaka and Frances, 

this as attributable to the person of Father Leander, the 

confessor to both, his wife and daughter. This child of the 

Sapoleonic era, born Leopold Lendslan In 1816 of small Polish 

gentry, lest his mother early. The lack of a woman*s delicate 

hand in his early upbringing could have been the psychological 

reason for his mature severity and suspicious nature. After 

seven years of political imprisonment by the Russians, he 

became a Capuchin priest in l85l« Later, he was to become 

the famed golden-tongued orator In the pulpit of the Warsaw 

Capuchin church, and especially powerfully Influential in the 

26 Watt., Id, 8» 

27 Dobractynafel, Op. clt.. p, 25. 

2 8 Xbld«» P* 19 *f. 
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eenfessional. Dobraesyenki maintains categorically that the 

lion*s share of Capuchin popularity In Poland during the first 

half of the nineteenth century is Father Leander'a personal 

contribution. 

While M«e. Siedliska made her atoy at her paternal 

home, the Warsaw palace of the officiating Minister of Finance, 

she requested Father Leander to attend personally to the prepa­

ration of the twelve-*year old Frances for her First Holy Com­

munion. Because of her social position, she was thus able to 

call on this personal service of the otherwise extremely 

occupied priest. The Immediate superiors of Father Leander 

saw it unbeeomlng to their characteristic religious poverty 

that one of their members should be seen at so elegant and 

wealthy palace. However, since Minister Morawski was a 

personal friend of Bishop SsymansM, the Provincial Superior 

of the Capuchlna, this difficulty was easily removed. ̂  

Father Leander assumed the duty of instructing Frances 

and from then on was a frequent visitor at the Minister's 

palatial residence. The initial and the nubsequent visits 

occurred during one of those lengthy absences from home of 

If. Siedliskl, whom buslneas engagements oftentimes kept away 

for weeks and even months. In her Diary. Frances had recorded 

her first encounter with the priest who was to be Ood'a 

29 Sardi-Sioa, Op. clt.. p. 30. 
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instrument In shaping her life as "a critically momentous 

event. "3° Debraesynoki adds a similar comment in this vein 

in saying that Father Leander, though usually gentle, often* 

tines exhibited sueh hardness and severity in dealing with 

Frances that, as she later confided to her Diary, he plunged 

her into a "chaotic upset of inner peace. "31 

This same authority points out another striking charac­

teristic of Father Leander* that of an all-consuming, stubborn 

struggle for the conquest of the penitent*s soul. It Is that 

author's eententioa that whoever stepped into Father Leander*s 

confessional ©nee una bound to remain in the periphery of his 

magnetio control. This priest of Ood could be a despot, a 

tyrant, a dictator of souls. With the seal of a neophyte, 

who net long ago had found for himself that peace and balance 

as a member of a religious order, he urged his penitents to 

toe convent doors. In a total seeming unconcern, he plowed 

the terrain of human souls with that same philosophy of life 

as did Thomas a Kempta — so Debraesynakl critically observes* 

3° Tn* Diary usea the Polish expression wprse3Tomowya 
prsesyoiem" for whieh this writer usee the closest English 
trans let ion. 

31 Dobracsynaki, Op. cit.. p. 1*0, uses the Polish 
form "petrafi awymi siowami nle tyJLIm uspokolo' i pocleam 
*l©da_ penitentk%, ale takse pehnac ja w odmet nlepokoju.™ 
The English translation used in thia paper la the closest 
literally possible. 
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Lessons In religion, geared to preparing Frances for 

her first Confession and Communion, began in November, 135^, 

with Father Leander as the masterful guide* Her Diary reports 

these meeting's as "something supremely cherished and most 

interesting.* Father Leander completely captivated this 

weedy and constantly apprehensive child. The Sardi-SIca work 

has many undertones relative to her home upbringing, especially 

that of correctness and propriety, so characteristic to the 

Victorian era. It reflects an era of typical Vietorlan mo­

rality whieh popularly implies straight-laeedness, straight-

faced prudlshness or rigidly decorous behavior. The latter 

of the two applies to the upbringing of Frances, who also 

appears to have been starved for affection. Her mother, being 

in poor health and frequently bedridden, was unable to give 

her daughter the motherly love for which a child so hungers. 

Her father loved Frances in hie own masculine way, but which 

had kept the daughter at a respectful distance from him. 

Placed now in close contact with Father Leander, Frances seemed 

to have found some one to whom «he could cling with all the 

ardor of starved affection, and this In spite of the hard and 

difficult sehool of humility which was her diet under his 

direction. But, the closer she neared him, the further he 

withdrew from her, obaerves Dobracsynskl.'2 

32 Dobraesynskl, Op. clt,, p. i±2. 
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On March 9. 1855—tha feast of her patron saint, 

St, Frances of Rome, and after three months of intensive 

preparation-**Frances made her first confession before Father 

Leander, and on Kay 1 of the same year she received her first 

Holy Communion from his hand at the Warsaw Capuchin church. 

He also prepared her for the reception of the Sacrament of 

Confirmation, which she received on Trinity Sunday, 3une 8, 

1355, from the hands of the Warsaw Archbishop Anthony FijalT-

kowskl, a personal friend of the Siedliskl family. 

For the next year or two, Frances lived with her 

family either at Minister Horawaki'a ministerial palace at 

Warsaw and thus in the immediate orbit of Father Leander *s 

guidance, or at the family's country estate at 2daary, away 

from his influenoe. When Minister Morawski died suddenly late 

in the year 1855 or early In 1856—»3ardi-Sica are not clear 

on this date—the Siedliskl family left the palace permanently. 

On occasions when the family decided to return to the capital 

city for a season, they rented a residence for the duration. 

Frances appears to have been grieved at this deprivation of 

worldly ostentation, of the liveried servants, of curtsying 

maids, of the world of pomp and circumstance whieh had suddenly 

vaniahed from the eyes of the romantically idealistic Frances 

who, at this age, was far removed from the total detachment 

whieh was to be characteristic of her life as Mother Mary. 
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In tracing this great influence which Father Leander 

exerted upon France a, one 1» ̂ mde aware that evidently she 

was In need of a strong and firm hand to guide her In spiritual 

matters, and Providence provided her with that guidance. And 

Father Leander led her mercilessly through a rigidly difficult 

sehool of humility, along which all the Saints of Ood have 

also trodden. 

Mme Sledliska was unable to brine her husband to share 

her views on the value of Father Leander *s direction of her­

self and of her daughter. Angry at having hia wife and his 

daughter devote ao rmieh time to external practices of religion, 

and wincing under the cutting jibes of his friends,^ M. Sied­

liskl—always at sword's mn& with the Capuchin friar—finally 

barred him from entering the Sieailaki home by referring the 

matter to Father Leander* a Provincial Superior. From there 

on Frances, without her father's knowledge, eoasmtnleated with 

her spiritual director by means of correspondence. 

In spite of M. Siedliskl'a efforts to sever all con­

tact with Father Leander, Frances never really broke away from 

her spiritual director. &ardi«Sioa»a work gives her Diary 

entrances^*- to prove that he was an Instrument in the hand of 

33 X. H, J-meayk, saCum Boss. Maria-Franclaska Sled­
liska, (The Servant of Ood. 'Mry-Francea Sicdiiaka?, ftp^a, 

& Sardi-Bica, On. elt., p. 126*132. 
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Providence In founding the Congregation of the Sisters of 

the Toly Family of Hasareth. Father Leander saw Frances 

through to tha day w\en the now Congregation took form and 

definite shape on July, 1075. He remained with the sapling 

Community In Rome In tha capacity of spiritual director of 

Mother Mary and her daughters till 1879. Then he returned to 

his Capuchin friary In Cracow, where he died, August 20, 

1890.^5 

Mother Mary's &*mp spirituality, her great and tender 

devotion to Mary Xrsrcasulate, her true solicitude and seal for 

the welfare of the poor and the children of these poor, her 

great love for the virtue of poverty—«*all of whieh she had 

incorporated so avidly into the Constitutions for her Cengre-

gatlorn—can be directly ascribed to Father Leander*a powerful 

Influence upon the young Frances to her days as Mother Mary, 

the Foundress of a new religious family. 

What of the second great influence in Frances' most 

impressionistic days—her father? Frances was the closest 

approximation of her father, who saw in her his own Image. 

He openly demonstrated hia predilection for Frances who re­

sembled him, not only from exterior features, but also in her 

character traits. Her Diary la replete with contrite admissions 

to urges similar to those which her father demonstrated openly.^ 

35 Sardl-Sica, Op. cit.• p. 279. 

36 Ibid.* p. 62 ff. 



HISHLISHTIIfa THE DEEP HOOTS 70 

In all humility, she comfesaea to her enjoying frivolous com­

pany, to relishing praise, to loving ostentatious pomp of 

soeial living, to the lures of worldlinesa In the theatre, 

eeneerte, dancing and other kindred enticements. Vto&»r the 

rigidly firm guidance of Father Leander, however, the yound 

girl held all these natural drives and attractions in abeyance. 

Daughter reaembied th© father in being stubborn, in 

being ready to cross swords with him rather than yield, and in 

a spontaneity to flare up in anger. Both, Sardi-Slca'a worker 

and Debraesynski'*3® agree on this score, Frances waa her 

father'a apeelal pride in the society to which the family be* 

longed. He arranged for her attendance at afternoon parties, 

a t soirees, at theatre performances, at concerts, and for her 

piano recitals before his frequent many guests. Dutifully 

Frances went along to carry out his wishes. But, when he 

arranged for her social debut, she fought him off with tears 

and with cold determination not to yield to his plans* 

Hoping to see Frances happily settled in the future, 

and since happiness in the father's interpretation meant a 

wealthy marriage for Frances, H. Siedliskl set about the 

business of chartering her course to happlneas. In Mother 

Mary's Diary there are three definite entries^ of his plans 

37 Sardi-Slca, Op. pit., p. 67. 

38 Dobraesynskl, Op. cit.. p, 2$, 32. 

39 Sardi-Sica, Op, sit,, p, 66, 80, 91. 
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for three different marriage possibllitlea for Frances, In 

each of these attempts, H. Siedliskl selected a practicing 

Catholle young noble man aa his prospective aon-In-law, hoping 

that by eonforming to hia daughter's own religious Inclination 

he would sooner gain her acceptance of the candidate of his 

choice. Frances, however, remained staunchly adamant in her 

refusal to abide by his wish, M. Sledllakl had to acquiesce 

to hia daughter'a firm stand in her decision not to marry, 

and this in spite of hia loss of social prestige because of 

her decision. He did, however, exact from Frances one final 

promises that she does not leave him for life In the convent 

before his death.^ she agreed and kept the promise made. 

Despite the firm and stubborn stand with her father, 

Francea admits in a few entries in her Diary*-* that, though 

she feared him greatly she loved him mor* dearly than her 

mother. Daughter and mother were both attracted to the 

aplrltual life, and yet they never arrived at perfect Tmrtual 

understanding and harmony. Ho outsider oould detect this 

subtle deficiency were it not for Mother Mary's mature adn&s-

aion in her Diary. WI loved my mother and my brother Adam much 

but, In spite of their kindness to me, they remained foreign 

to my inner self. I did not feel free In their preaence." 

UQ X. H. J-nesyk, Op. elt., p. 25. 

kl Sardi-3ioa, Op. clt.. p. $3, 65, 69, 5l» 113. 
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It is safe to assume that Adam Siedliskl, younger 

brother of Frances, had very little. If any, influence on the 

formation of the adolescent Frances, unless one cares to as­

sume that he brought his male friends within the orbit of 

Frances' life and that she may have benefitted from Adam's 

private tutors. 

M. Siedliskl, whose religious indifference was a 

source of many tears for Frances, returned to the Sacraments 

and remained a practical Catholic until his death on Slaster 

Monday, April 13, 1370.^ He waa for Frances a "spiritual" 

victory as Augustine was for Monica. 

After the death of her husband, ttrae. Slodliaka led a 

life devoted to works of charity, to prayer and to church 

embroidery. She mad© a few attests at living the religious 

life in the newly founded Congregation with Mother Wary as 

her superior, but in every attempt poor health conqpelled her 

to return to life in the world. As Sister Mary Rosalia, an 

extern member of the Congregation of Holy Family of Hasareth, 

she died in Poland on September 5, 1399.^ 

By way of recapitulation, thia chapter haa endeavored 

to bring to light th© youth and adolescence of Itother Mary, 

pitted against the century of Polish history and traditions 

U2 Ibid.. p, 113. 

i*3 X, H. J-ncsyk, Op, clt., p. 63. 
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against which she matured. The research undertaken In this 

chapter yielded the Information that Frances* youth and ado­

lescence was dominated by th© personal influences of Father 

Leander and M. Siedliskl more directly than by th© historical 

occurrences themselves. 

Having thus far followed the elaboration of the 

problem at hand, It is hoped that the reader is made defi­

nitely aware of the framework of the dissertation which studies 

Mother Mary aa an educator. The consequent procedure will 

attempt to evaluate Hother Mary's own education which prepared 

her for the role of an educator. 



CHAPTER IV 

EDUCATION OF MOTHER MART 

It la undeniably true that every generation of men 

receives through the process of education the culture of its 

forefathers. It is equally true that the parents of all 

nations have always been rightly concerned about their solemn 

duty to form their children to take their parts capably In the 

soeial and cultural environment of their era. It Is precisely 

because of this admitted fact that it may be safely assumed 

that the parents of Frances recognised their responsibility 

In regard to Frances' education. 

Having thus far asked ourselves whether or not Mother 

Hary can rightfully be called an educator, even at the risk 

of appearing pretentious* it la imperative that her education 

be analysed and evaluated. To evaluate fully the circumstances 

and the quality of her education, it Is vitally important that 

this study be made with basic reference to history of her 

country's education as a comparative standard. 

In the light of the question at hand, It further seems 

mandatory, and this for the sake of thoroughness of investi­

gation, to take the viewpoint of a perspectives from the 

century prior to Frances* birth down to her own day. 

This chapter, therefore, proposes to do the following* 

(1) to present the general educational status in Poland during 
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the eighteenth century, stressing particularly the contri­

bution of the great Educational Reform within this eenturyi 

(2) to study the provisions for the education of girla in 

Poland} and (3) to arrive at the education which Prances her­

self received aa deduced from her times and. from the existing 

eonditions aa seen In the education of her contemporary women. 

Primary sources on the topic of Frances' education net being 

adequately sufficient nor fully, if existing, available—this 

deduction was the only avenue possible in arriving at compa­

rable data for necessary details in Frances* education. 

1, Education in Poland. 

On the authority of Professor Kot,1 school in older 

Poland was not popular. In fast, even the upper classes as 

a whole remained indifferent both to learning and to its 

pursuit. Schools, including the Universities of Cracow and 

Vllno, were under the control of the Catholle Church for 

centuries. Thus, the Church exerted a powerful influence and 

held almost a monopoly on the existing educational faeilltles, 

with the Jesuits and the Plariats leading in the education of 

Polish youth. 

It la a matter of historical record that from 1643 

Poland was threatened with national catastrophe and disorder. 

1 Kot, Five Centuries of Polish Learning. Oxford, 
19U1, p. 10. 
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It is significant also that, between 1600 and 1700 Poland had 

only fifteen years without a war, with crippling and dislo­

cation of normal life and schooling as the aftermath, Neither 

study nor travel was possible. Then ca<ne the two generations 

of the Saxon kings in the first half ©f the eighteenth century, 

which was in effect a period of intellectual emptiness and 

stagnation of learning. But the darkest hours precede the 

dawn. Before 1750, the restless age of the Encyclopaedists 

resulted in the rays of the French Enlightenment penetrating 

Into Poland. Slowly but surely the response came, ao Sot 

observes. 

From Bruce Boswell,^ a Research Fellow In Polish at 

the University of Liverpool, and his unbiased observations on 

the history of Poland, there ©merges a clear-cut portrait of 

Poland*s great Educational Reform and that of the precursor 

of the famed Educational Commission of 1775. ^ha latter, a 

Plarist Father, Stanlsiaw Stonarski (1700-1773), devoted his 

life to the educational reform in his country. It was he 

who introduced into the nation's schools (1) Polish language 

and literature, and the history of Poland; (2) th© study of 

modern languages and the sciences of physics, chemistry, and 

2 Ibid., p. Uj.. 

3 Bruee Boswell, Poland and the Poles, London, 1919, 
p. 19 ff. 
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geography; (3) ideals of morality and eitlsenahip, which had 

long since been neglected in the country. His program was 

geared according to the modern pedagogy of Comenius, Basedow, 

and Festalossl. 

Already in 171*0, with a few capable co-workers, Konar-

akl founded hie model school in Warsaw, the so-called "Collegia 

No bill a", devoted exclusively to the training of Polish noble 

youth. This educational innovation soon extended to other 

Plarlst schools, ao much so that as Hoao^ observes, "a cry 

of alarm went up from orthodox churchmen at the innovation , • • 

and Konarski had to defend himself at the feet of the Holy 

Father against charges of secularisation." The official 

accuser of ftenarski before Pope Benedict XIV was Durlnl, the 

Papal Legate te Poland, whose motives in this action were 

partly religious and partly political, Hose remarks. 

When the total picture of Konarski*a reform was 

examined, the accusations proved contravarlant with facta. 

The full draft of the Plarlst Father's educational reform was 

formally accepted by the Holy See In August, 1753** ^hua the 

if William J, Hose, Stanislas Konarski. Reformer of 
Education in Bijshteenth Century Poland, London, 1929. p. lUl. 

5 Ordinatjones Visitatlonls Apoatolloae pro Provlncla 
Polona, Warsaw, a volume of five parts, circa 300 pages of' 
closely printed Latin text. Part I deals with the general 
administration of the provincet Part II, with the by-laws 
relating to discipline of the institutions; Part III, on the 
constitutions of the novitiate; Part IV, on the common schools; 
and Part V, on the College for the Gentlemen's sons. 
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Plarlst Order of Konarski's day actually became "the first 

Polish pedagogical society"^ and the reform opened the way 

for the secularisation of the schools achieved eempletely by 

the Educational Commission of 1773*^ 

Konarskl (1700*1773) studied under Carl Rollln (1661* 

17̂ 4-1) in France. This famous French pedagogue and leader of 

rebirth of classicism in France, cared not so mush about a 

thorough knowledge of classical languages and Its history, 

but rather for inculcating into the youth the basic elements 

of education whieh are eontained in classical languages. This 
ft 

is the opinion of Dr. Majohrowic*. Rollings pedagogical 

teaching, as seen In hie Traits d'etude, on the basis of 

Kajchrowioa'a authority, reached Poland where it definitely 

influenced the methods and the program of teaching clasaical 

subjects in Kenarakl's Collegia Sobilia. 

Nowak-Diuzewski does not hesitate to call Sonarakl 

an edueator, a theorist in education, an educational reformer, 

a rationalist and utlHtarlanist, a creator of mild revolution 

in education in Poland, lis Collegium Hobiliam with its 

6 Rose, Op, cit.. p. 185. 

7 Ibid, i p. 131*,, 

et 
8 Franciseek llaiehrowlcai Hiatorja pedagorJi (History 

Pedagogy). Warsaw, 1*)%* i>* 15ft 

9 Julius* Howak>.D3:uiew»kI, 3taalsa&w Sonar ski, Warsaw, 
195l» !>. 6, 7. 
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summer residence on the banks of Vistula called the f1Joli 

bord*10 or "The Fair Strand*' where "even the servants had to 

speak either Freneh or Gorman, a condition of their being 

resolved therei»l'3,^ for service, can be called in Justice 

"the first modern sehool building of Poland."*** 

The First Partition of Poland in 1772 witnessed the 

lopping off of porta of the Commonwealth in the east, in the 

south, and in the north-west. This national tragedy, aa 

Kot * remarks, "stirred the slumbering nation to action. 

Attention was aroused both to material and to spiritual 

regeneration," Shortly, another event shook Poland's edu­

cational system. Acting under pressure from the courts of 

Spain, Portugal, Naples, and France—Pope Clement XIV issued 

his pronouncement on July 21, 1773» tae "Dominus ae Redemptor 

Hester", by whieh he suppressed the Jesuit Order. The latter 

were the leaders In Polish education since the sixteenth 

century. In consequence, the vast holdings and wealth of the 

Jesuits in Poland, together with their many schools, became 

state property. This occurrence, coming ao closely upon 

Konaraki's great educational reform, presented Poland with an 

10 Hose, ftp....ait., p. 118. 

U Ibid* $ J>* 166. 

12 Ibid., p. 164. 

13 &©** Op. olt,. * p. 16. 

ftp://ftp....ait
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opportunity for realising full secularisation and complete 

modernisation of the entire educational fabric of th© nation, 

Ket*^ speaks extensively on the "admirable perf ormance1* In the 

huge task of educational reconstruction accomplished by the 

Coranisalon of actional Education of 1775—tae first Ministry 

of Publie Instruction in the history of civilised world* It 

was, in fact, as Rose*** points out, Hthe first attempt at 

organising a state school system in Slavonic Europe." 

To pursue this topic further on Kot's authority, 

prominent Poles and Lithuanians—all products of the Freneh 

Enlightenment, especially men like the learned ex-Jesuit Gregory 

Piramowlex and the famous Plarlst Anthony Poplawskl—composed 

the body of this Cotsmlssion which electrified the dejected 

aplrit of Poland. The authority of this Commission extended 

only to the curriculum ©f the sehools and to their internal 

administration and organisation—all in accordance with the 

views expressed earlier by Konarskl. Universities of Craeow 

and Vilno, more than ninety secondary schools, and all the 

elementary or parish schools were now controlled by the Com­

mission—aa is shown In Drobka's ' study on the topic. 

14 Kot, Dsjeie Wychowanla (A History of Education), 
Warssawa, 1926, p. £%* ' 

15 W. J, Rose, '•Social Life Before the Partitions", 
In The Cambridge History of Poland. 1951* Vol. 2, p. 87. 

16 Kot, Op,., .Sit., p, 19k, 

17 Frmik J, Drobka, Education in Poland. Past and 
Present. Doctoral Dissertation," yasningion, i927, p. 39. 
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To continue this historical account of education in 

Poland on the basis of Kot's authority—the classical trend 

of the former education waa now linked with the now reallstlo, 

practical, living education based on scientific and nature 

studies. It operated under Eonarskl*s pithy slogan, "the 
18 

first thing is education, and then comes Instruction!" 

Lempleki ° observes the same findings on this period. 

In the assertions of Willroan ° the Com!salon engaged 

the aervioes of the best educators of the day In its wide­

spread tasks. It Incorporated watch of the progressive edu­

cational Ideas of Rousseau. The Freneh sense-reallstie phi­

losopher Condillao wrote a textbook In logle for Its schools. 

The Geneva mathematician Lhullller wrote a schemata In 

arithmetic, geometry, and algebra; Pop£awaki» an alutenus of 

Konarski's Collegium Nobilium, a textbook on moral ethics; 
21 

and there were others, too. 

But this revitalising educational work of the Com­

mission came to an end when Poland lost her complete inde­

pendence In 1795 after the third and last partition of the 

18 Rose, Op. oit., p. 1?3» 

19 3tanls3:aw Lersplckl, Polakla tradycJe wychowawose 
(Polish Muea t iona i T rad i t ions ) , Warsaw, I93o. P . 19. 

20 Otto tfillman, The Science of Education, 2nd e d . , 
Latrobe, Pa . , 1930, Vol, *!,'''p. 30^« 

** K o t » Op. c i t . . p , 212. 
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state among Its usurpers, although there were revivals under 

Uapoleon in the 1812 Directory of Public Instruction. 

2, Education of stfomen. 

In trying to arrive at Frances* education for its 

proper appraisal and evaluation, it is vitally essential 

that one grasps the previsions for the education of girls in 

Poland. A rather sketchy study of the most important moments 

of the polemies in this sphere is given here with the intention 

of supplying the backgrounds of the kind of edueatien to whieh 

Frances was exposed as a result of these controversies of 

whieh she waa too young to be aware but which had direct bear­

ing upon her education. 

Historically and traditionally the edueatien of women 

In many parts of the world has been regarded as of less Im­

portance than the education of men. On the continent of 

Europe education of women has had to meet Intrenched con-

aervatlam, religious, aoeial, and political* "Ladies acquired 

their learning from private tutors like the thirteenth century 
22 

ladles of romance.N Tradition, chivalry, Christianity, and 

humanism were skillfully blended by the various forces of 

Renaissance education. And, to follow Brubacher ^ on this 

22 Elizabeth Adams, "Higher Mueatlon of women*, In 
A Cyclopedia of Edueatien. Hacmlllan, 1913, Vol, 5, P. 799. 

23 John S. Brubacher, A History of the Problems of 
Sducatlon. McGraw-Hill, 19^7, p T W T " ^ 
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particular topic, it waa the curriculum of the Renaissance 

that "dominated the education for over four hundred years, 

and it was not until the eighteenth century that serious in* 

roads were made into the popular prejudice against the edu­

cation of women." 

Woman's education in Poland, like that of all Europe, 

was also a matter of much controversy. Majchrowics,2* in his 

formidable scholarly presentation on this subject, credits 

Bishop Fenelon (1651*1715) with being the first and the best 

In his thinking on the importance of education for girls. 

In hia treatise, Education for Oirla, Fenelon presents and 

stresses th© basis of systematic education for girls. 

The little treatise, De 1*Education dee 
Fllleg (1687) has been called the point of de­
parture for modern Freneh pedagogy, Fenelon 
points out how feminine education (In the widest 
sense) has not been cetwensurate with the import­
ance of woman in family and social life. Her 
dignity must be maintained, her faults, such as 
vanity and ignorance, must be corrected in girl­
hood, and especially must she be strengthened by 
reason and self-government, rather than by imposed 
authority. Then there are sensible preeepts, sug­
gesting Rousseau,, • , Heturning to young girls, 
Fenelon seems to restrict their cultural education, 
in that music, art and poetry are considered 
dangerous. , • Hone of these principles seem very 
startling now, but they represented some distinct 
novelties for that time.2> 

21$. Majchrowioa, On, cit.. p. 191-192, et seq, 

25 William A, Hitie and H, Preston Darken, A History 
of French Literature, 3rd ed,, Holt, 1938, p, 35d-3*WT^ 
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However, Najehrowies attests to the greater contribu­

tory importance in the field of education for women to Claude 

Floury (161^0-1723), the representative of the new pedagogical 

trend in seventeenth century France. A contemporary and a 

friend of both Fenelon and Ho 111 n—the latter a teacher of 

lonarski—Floury was greatly interested in education for 

women, basing his thinking in this matter on Deseartee* theory 

that both male and female have equal right to edueatien and 

educational growth. Floury*s work, Majchrowlca contends, was 

known In Poland and considered In the era of Polish Enlight­

enment. 

Prior to the eighteenth century, JSajehrowics points 

out, daughters of the Polish rich were educated at convent 

boarding schools; of the poor, at the manor a of rich ladies, 

where their education was limited to reading in Polish, sewing 

and handieraf ta. Even the great reformer of the University of 

Oracow, Father luge Kolgstaj, would have no writing taught to 

the girls until their marriage. The picture is all too 

typical. This precept waa carried out even in the convent 

schools for the daughters of the wealthy. 

Continuing from Majehrowles, it is seen that edu­

cation for women In Poland In the eighteenth oentury was 

neglected even though the Educational Commission planned re­

forms therein. These, however, were never put into effect 

chiefly due to the time element. Of necessity, in any sueh 
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radical reforms as this on® undertook to put into practice, 

time had to be prolonged. However, due to the chaotic 

political upheavals In Poland whieh followed shortly upon 

this legislation, all efforts of reform were stymied. 

Letspicki^ maintains that home education was much 

more highly valued as more befitting than schools themselves. 

Be points to Anthony Popiawski (1730-1783), who was very pro­

gressive for his time, as speaking laudably in favor of home 

education. The institution of home-teacher a, directors, 

student-tutors was very popular in Poland according to Lem* 

picki. The convent, not in the sense of a sehool, but as an 

Institution of educational atmosphere, took the place of 

mother and home. 

Polish women received French education either by 

going to France or by engaging Freneh private teachers for 

home tutoring of the girls. It was iClementyna nee Tsnaka-

Hoffmanowa (179$~1&%5) who brought on, through hw writings, 

the initial change In tha edueatien of womens from Freneh to 

Polish. Majchrowic* and Sot2' both give their assent to this 

pioneer achievement of Tanska-Hbffmanowa. Siniultaneoualy 

with her literary efforts on the contentious topic of edu­

cation for Polish women, she was promoting this cause praetl-

cally. In her "Myall o wychowanlu koblet11 published in 

26 Lerapieki, Op. tit., p. 21|.0-2lil« 

27 Kot, Dsleie wyehowanla. Podrecsnik dla aeminarjow 
nauegyeielskieh (Annals of Education, a Teactbook for. Teachers* 
Seminaries). Warsaw, 1926. p. 279. 
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Pamlctnik Warazawaki for 1322, she daringly demanded higher 

studies for women in the field of physics, chemlatry, mathe­

matics, education In the law of the country, attributing the 

inferiority of woman's Intellectual capacity chiefly to her 

faulty education*2^ 

In 1821»>, Tanaka-Hoffmanowa was appointed a government 

inspector of the girls' boarding sehools In the metropolitan 

and suburban Warsaw, Since 1325, she was the first lecturer 

In the Warsaw Institute of Governesses on the "morality of 

women. " To continue these observations on the same authority 

of Dr. Romankowna,2<? one sees Tanaxa*Hoffmanowa*s attempt in 

utilising her own French education to benefit the cause of 

Polish education for women which she undertook to uphold. In 

her most ambitious educational treatise, Par̂ latka po dobrej 

aatce«^ where she outlines the pattern of educating the Polish 

girl to be a good wife and mother, Roraankowna conjectures that 

28 Kot, Historja wyehowanla (Hiatory of Education), 
Warsaw, 192ti, p. 557, quotes her "Thoughts on Education for 
Women" as published in the Warsaw Literary Review for 1322. 

29 Dr, Mlee«ys£awa Romankowna, editor of the "Commen­
tary* In Stanislaw Plgon»a edition of Harcyaa Zmlchowakai 
Usty (Narclasa Zmlchowaka? Letters), Wroolaw, ig5V» vol. 1, 
p. oo6. The "coiwaeniary" is extremely important and valuable 
In its erudition and In the historical-literary explanations 
of the contents of the Letters themselves. 

30 Souvenir of a Good Mather, 1019, written in imi­
tation «f the oerman Rosaliene yermachtnlss an Ihre Tochter 
of Jacob GlatE, 1019. 
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Tanaka-Hoffmanowa was undoubtedly influenced by the French 

pedagogues, Alms Martin and Mocker de Sauasure, 

So it would seem on the basis of the above evidences 

that, even though Tanaka-Hoffroanowa pursued the task of 

championing the cause of education for women in Poland, she 

aa signed her a secondary place in society by reemphaslslng 

the long standing tradition that woman's place was in the 

family and the home. However, her educational merit lies in 

her combating the Freneh training for Polish women at the 

complete expense of the Polish. 

Up* Bobkowaka^1 throws an interesting light at efforts 

being made in Poland to give equal educational opportunities 

to both boys and girls. She speaks of Dominik Moniussko, a 

wealthy Polish landowner, who, following In the footsteps of 

Festalossl, organised in I82I4. on his vast property in the 

county of Minsk, a boarding school for boys and girls at his 

own expense and only for a nominal fee from th© parents. The 

following subjects were taught: Beliglon, Polish reading and 

writing, Slovenian, Russian, arithmetic, drawing; and, from 

practical studiest gardening, bee-keeping, veterinary, health 

study, and technology. The older students studied geography 

31 Dr, Wanda Bobkowaka, Kowe prady w pol&klem sskol-
nlctwle ludcwea, w peesatku XIX wteku (tfew currents l.n Polish 
Education for the People in the SegTnnlnK of XI& Century)m

m*m" 
Krakow, 1920, p. 101. 
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and surveying. Thia sehool existed from lB2!+ to l3t|.d, the 

year of the founder's death. 

Pursuing the same line of thought and again relying 

upon the authority of Majehrowiea," it becomes shockingly 

evident that the only Polish philosopher who formulated his 

own pedagogical system, Bronialaw Ferdynand Trentowski £1308-

1369), treats the problem of education for women as a bagatelle. 

Aeeording to him, as Kot" explains, woman la a perpetual child 

who needs upbringing but not higher Intellectual education. 

For her, sewing and spinning is much more becoming. Thus 

lightly treating woman's intellectual capacity and limiting 

her role to the narrow confine® of being a source of comfort 

and pleasure to men, Trentowski Is not concerned with her edu­

cation beyond the basic lowest level. 

It is In this light that, in this same source, ICot 

shows that Trentowski stresses primarily the Importance of a 

thorough knowledge of the woman's native tongue, but other* 

wise his treatment of education for women Is aggressively 

belittling. Hulewlea^" echoes the same impression which he 

admittedly gleaned from Trentowski's theoretically pedagogical 

32 Majohrowiea, Op. sit., p. 3^5. 

33 Kot, Op. cit.. p. 582* 

Jk Jan Hulewles, SpraiMra wyss.sego wyksstaatbenia kobiet 
w Polsee (The Status of Higher Education for wowjan in Poland)', 
M 1 » s ' « y i i .iiiiimmijiMiiiini imi I>I«Ti 11 inn 1 111 11 n I I .« 11,1,1. . i . * . 

Krakow, 1939, p . 122. 
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work, the monumental Chowanna.^ He Indicts Sherman influences 

for Trentowski's anti-feninist views asserting that Germany, 

in contrast to other JSurepean countries, opposed higher edu­

cation for women. 

Further Insight into this Hegelian-idealist Polish 

philosopher* s views on the question of education for women Is 

highlighted by Romaiikownâ 6 in her realistically lucid commen­

tary! "This philosopher denies woman the right to be educated, 

•urtterl* h « a , « , . * * child."37 T , . . ^ ^ . . toW 

attitude towards women is evident, again aeeording to the last 

authority, In this that he willingly compares them to French 

women whom he esteems lightly. In his opinion, she observes, 

"a woman personifies an adornment in the home similar to that 

of a costly piece of furniture, a mahogany piece, or a mirror 

In a golden frame.' »3Q 

tcehia 

as a "cience or Hearing, instruction and Advancement in Knowl­
edge, in a Word in Educating our W h ) . PbsiM. 18&X 

A wnndtlan voluntarist,11 trentowski studied under 
Herbert In Universities of Heidelberg and Friburg, In lQ}d, 
he became a Decent In the University of Friburg where he 
lectured on pedagogy. His Chowanna, etynologically, is a 
name of a Serbian goddess of" ehlld-care. 

36 Dr, Mieesysliawa Hatnank̂ wna, Ha nowych drogaoh. 
Studla 0 iillsle OrseagkoweJ (On the Hew' 'Trails, studies on 
JBillsa orsesskowa), toakow, IwB. 

37 Trentowaki, Chowanna. Vol. 1, p. 261, 612. Quoted 
by Romankowna, OP. ait.* p. 72. 

38 Trentowski, Chowanna. Vol. 1, p. 3^9, quoted by 
Rom&nkowna, Op. alt., p. 72. 
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By Homankowna's admission,39 Trentowski created no 

program of studies in his Chowanna. Aeeording to him, a 

girl* s education should take place in her home under a tutor, 

a governess or a teacher. The curriculum of subjects taught to 

her Is much the same as that prescribed by Tanska-Hoffmanowax 

Grammar, Freneh, arithmetic, natural history, 
physics and astronomy (only during field trips). 
Geography is not needed} history, only in so far 
as it would teach women how Providence rules the 
nations, Joining to it the teaching of religion 
and ethics. 

An eneaiy of emancipation of women, Trentowski criticised bitter­

ly the romantic heroins which he considered to be a produet of 

conditions and current education* 

Another Polish philosopher, Karol Llbelt (1807-1875)» 

in his writings on education for women,^° considers women and 

education an anomaly. In his opinion, the goal of woman's 

education la marriage and rearing of children. 

It Is significant that Ewaryat Estkowskl (1820-1856), 

an exemplar of a Pole and a teacher, a writer In the field of 

pedagogy, and founder of Polish Pedagogical Society, would 

have the same elementary basic curriculum for girls as that 

advocated by Trentowakl-^Jchrowle^ observes. It Is a 

39 Ibid., p. 72, 76. 

ifrO Llbelt, "Xoblety 1 uczonoscn 1 "Xobleta 1 rossadek" 
("Women and Education" and "woman and Reason") In Humor i 
Prawda (In Humor and Truth), Petersburg, 1852. 

kl mejchrowleg, Op. elt«, p. 13^. 
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comfort to know, as Romrikowna^ says, that the position of 

Trentowski and Llbelt are not without a foundation. These 

two Polish learned men represent the trend which was binding 

the general European thought in the Romantic era. 

3. Education of Frances, 

The childhood of Frances reaches the traditional edu­

eatien for girls In the first half of the nineteenth century. 

It Is exactly In this particular era that Hulewiesr*"* Horked, 

reaching into the archives for primary material on schools 

for girls of that time, no exhaustive study on this topic 

having been done prior to his research. His analysis reveals 

that girls* schools in the Kingdom of Poland from 1&30 to I86I4. 

suffered from two formidable pressures} (1) a decided drive 

towards Husslfleatlon, and (2} a concentrated effort to eurtail 

the scope of woman's education. Since this period coincides 

with Frances* formal education, It must reveal data of primary 

importance for this study, 

Kucharsewakl,**•**• another authority on Polish education 

in the period under consideration, finds Husslfleatlon strongly 

entrenched as a result of legal standards enforced by the 

\\Z Romankowna, Op. clt,, p. 80 

!*3 Hulewles, Op... clt.. p. 53. 

hlf. Jan Kucharsewski, j£poka Paaklewlesowska. Losy 
Qswlaty (gra of Paaklewlea, The Fate of Education), Warsaw. 
191U-, p. 9 ©t see.. — — -
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Institute of Governesses In Warsaw, the central teacher-

training sehool of the day. Tanska-Hoffmanowa, the director 

of this important center, was succeeded by the Russian born 

"vlsitatrlx" of schools, Mathilda nee Meyran Abramowlesowa of 

Tlflls who was a sealous leader In promoting Husslfleatlon in 

the Institute. 

The Commanding General of the Russian Army of Occu­

pation stationed in Poland during the years 1830-1655* General 

Fasklewies, also served as Poland's Educational Administrator. 

He openly supported the efforts of Abramowicaowa. During his 

incumbonoy, Hulewles reveals, there existed an open warfare 

between a return to obscurantism and HUBsification in education 

on his part, and the Polish progressive efforts of the Edu­

cational Commlaalon of 1802 which operated on an earlier approval 

from Tsar Alexander of Russia, received on January 2tt, ld03* 

Commenting from this same authority, it ie seen that 

by 1626 the Russian Ministry received orders to thwart edu­

cation, by dropping philosophy from the curriculum of higher 

edueatien, by giving terminal education towards preparing 

students for their particular state of life, and by exercising 

severe supervision of the teaching personnel and the curriculum-

content of the existing polish pennaionats. Kneharsewskl*s 

findings show that Warsaw alone had ten higher pennaionats and 

nineteen other higher schools for girls during the years under 
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consideration. Totally, In the Kingdom of Poland, there were 

sixty-seven higher Institutes for girls.^ 

In her doctoral dissertation on Klis& nee Pawlowska 

Orseaskowa (l8ij.l-1910), Rojwmkdwne* has made many pertinent 

observations on this eentemporary of Frances (18^2-1902). 

Ideally, in order to understand and properly to evaluate the 

type of education which Frances received from her home and 

from her schooling, on® would have to listen to all the details 

recorded in her own memoirs and then orientate on*Mlt as to 

what education, characteristic of her times and country, 

Frances was exposed. In the absence of this ideal setup and 

of sufficiently accurate data on this subject, a goodly amount 

of interpolation needs to be done from the education which 

her contemporary, Orsesskewa, had received. This comparative 

deduction would seem legitimately warranted In view of the 

fact that Orsesskowa lived at the same time her childhood 

days In Poland as Frances did, and that the socio-economic 

background in both cases waa similar enough to permit the same 

educational opportunities. Thus, inferences and deductions 

from Orsesskowa's education mist necessarily supply the com­

parative norms in establishing the facts of Frances* education. 

k$ Ibid., p. 1*2. 

I4.6 Dr. Mlecayalkwu Roman^cowna, Ha nowyoh dro&ach. 
Studla 0 Eliale Orgesskowej (On Hew Trails, studies enTSlga 
Orseaakowa). Krakow, 1924.0. 
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It seems to be an uncontested fact that accessible 

letters, with faithful observance of their contents, are the 

one best source of data In the author's life, his corres­

pondents, and all the people connected with him. Such letters 

are generally the wellsprings of customs, traditions, and 

oeourrenoes of the history of the generation. The second such 

complete picture of the era in which Frances lived can be ob­

tained, not from her own letters, but from the Letters of 

another of her contemporaries, Hareysa Zralchowska (1319-1S76), 

whose literary nom de plume was "Oabryela." A one time pupil 

of Tanska-Hoffmanowa, whose works she read avidly, Smiohowaka 

is the "most accepted champion of education for women in the 
h? 

first half of the nineteenth century" Poland. 

A thoroughly educated woman of her day, Zmiohowska 

filled many a position as an edueator In varied capacities. 

She waa a teacher in the higher schools for girls and In the 

pennaionats of Warsawj she was a private tutor, among others, 

to the daughter of Count Zamoyski while he lived with his 

family in Paris. From 1837 »»# for the next two years, 

Zmiehowska remained in France benefiting from this opportunity 

to round out her own education by frequenting the libraries, 

attending lectures, museums of art, etc. Furthermore, besides 

being a writer of literary fame, she also lectured in Poland 

l|T Stanlalaw Plgon, ed,, Karcy&a Smlchowska t LI sty 
(Harclssa Zmlchowakas Letters), Wroclaw, 1957* Vol. 1, p. 513* 
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and wrote the needed textbooks for Polish teachers of her day. 

Her Letters, therefore, should serve this writer as another 

Indispensably rich source from which can be woven the pattern 

of education whieh Frances reeeived. 

Romankowna'a dissertation brings Into focus an anonymous 

writing which appeared in print In Poland under the title 

Sgcgepjolowa Instrukeja wggledem sposobu dawanla nauk po peaajach 

1 sskoafoeh wygasyeh plel gcnakle j .**** Written in the spirit of 

Tariaka-Hoffmanowa, this work prescribed a curriculum for women* s 

education which, along with that of Tanska-Hoffmanowa's own 

works on this subject, remained practleally unchanged for over 

thirty years. The following subjects composed the contents of 

the said curriculum. 

(a) Religion, (b) Church history, (c) study of 
morality or ethics, (d) natural sciences, mathematics, 
general history, geography, history of Poland, one or 
two foreign languages. (...) Natural sciencea 
should Include information about animals, birds, fish, 
insectsj some practical botanyt collecting of herbs 
according to the general classification of the French 
school of Juasiauf technological husbandryj applied 
chemistryt like whitening, coloring and distilling of 
liquors, making of sugari from meteorologyt infor­
mation about thunder and thunderbolts} first aidt etc, 
(...) Study of arithmetic covered the four basic 
processes, measurements and weights, home accounts 
and bookkeeping, three eases of percentage, and 
foreign money exchanges. (...) Geography: division 
of countries, location of larger cities, a touch of 
geographical astronomy in the most popular form. 

J4.8 Particular Instruction Concerning the Method of 
Teaching in the Pennaionaia and in the Higher Female Schools 
Warsaw, lozo. 
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, . . History: portraits of heroes of humanity 
and lovers of virtue, lawgivers, honest and 
sealous for the common good, (, , ,) Lessons in 
Pollah: besides stressing the purity of the 
language, grammar and composition, • . . Foreign 
languages: oratory, grammar, reading of classical 
excerpts, facility in personal correspondence. 
(...) The most important part of woman's train­
ing are the "talents1*, which have their own utili­
tarian purpose and goal, as they can render agree­
able one's leisure or one's time spent in social 
fatherings. . . . Hence, the aubjects which are 
ncluded . , . /are/ callgraphy, drawing, em­
broidery, music and singing.^ 

To the above curriculum, Tanska-Hoffmanowa would add 

belles-lettres and, finally, a talent at arriving at the 

position of becoming an author. This, according to Roman-

kowna's findings, was the schedule of studlea to which Pollah 

girla were exposed for about a half-century, i.e., from 1326 

to about 1876. Much of this curriculum content muat have been 

Included in the education which Frances received. This would 

have to be a logical corollary easily inferred from the 

author's proved findings as seen in Romankowna's work. 

In on© of her letters, Zraichowska is prescribing 

a fully detailed weekly schedule of studies to be utilised 

by a private home tutor in her first assignment with a twelve-

year old pupil. This same schedule Zmlchowska devised and 

used herself earlier, now she offers it as a master-tutor to 

a novice In the profession. She exhorts the would-be tutor 

ij.9 Romankowna, Op, cit,. p. 23-26, 

50 Pigon, Op. clt., p, 2 % . Letter to Mary Rost-
worowska, dated December 6, 1866. 
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to do the following: "Aim in educating a girl to produce a 

woman of clear concepts and firm conviction! one who is 

pleasant and pleasing in society and one who knows how to 

attain self-satisfaction with nobler means than flirtation, 

velvets, and ribbons. * A revealing Insight of the prevailing 

conditions, Indeed1 

As is demonstrated in this letter, Zmichowska insists 

that edueatien for a woman should be thorough, unbroken, and 

systematic. It should be composed of the following subjects, 

viewed here In a weekly arrangement. 

Catechism, rudlmentatrej arithmetic, three 
hours per week; history, four hours for general, 
two hours for Polishj geography: three hours for 
general, one hour for Polish geography} nature 
study: three hours} Freneh, four hours % German, 
four hours) Polish language and composition, six 
hours. 

The dally horarlum of this twelve-year old pupil 

demands that she rises at seven o'clock, spends eight hours 

in study, two hours In play, and two for preparation of her 

studies* Time needed for sewing and pleasurable reading is 

suggested to be taken from hours prescribed for play or from 

those to be devoted to preparation of studies. 

Under the twofold pressures—that of the spirit of 

Russifieation of schools and of the lowering of standards In 

education of girls—the effect on the entire Polish society 

would have been frightening were it not for the fact that 

this Polish society stubbornly held its own—Roaaiikowna * s 
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thesis emphasizes!. Townspeople and the wealthy families 

refused to send their daughters to the government schools. 

Instead, they had their daughters tutored privately at home 

or at the private pennslonat, before the government began 

Its Interference with the latter. Undoubtedly, this was one 

of the reasons why M, Siedliskl had Frances privately tutored 

at his heme. 

To continue this study of conditions influencing the 

education of girls In Poland, it la advisable to turn again 

to Hulewlca,5 In hia scholarly thesis on education of women 

in the nineteenth century Poland, he notes that the government 

was not in favor of girls being educated at home, but rather 

in the private schools which were under the government<s 

Immediate supervision and control. The more there were of 

those who were educated at home, the less assurance the 

government felt It had In directing the spirit In which this 

youth was being educated. Idiotic fear of the patriotic 

atmosphere of the Polish home gave rise to many trifling or 

greater police orders which put a damper upon home tutoring. 

However, since government boarding schools were numerically 

Insufficient to take care of all the youth to be educated, 

private boarding schools, home tutoring and the pennslonats 

51 Homankowna, Op. oit., p, 26-27. 

52 Hulewies, On. clt,, p. 61, footnote quotation from 
Archives of public Mucatloh in Warsaw, Has 1706 B III. 
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were toleratod as a necessary evil. In the latter two, how­

ever, the loyalty of the teaching personnel and of the di­

rectresses was under constant surveillance fron tho govern­

ment. VfaA&v these existing irritations, th© attitude of 

Polish society towards schools became more and more cool. 

Hulewies speaks of these Irritating regulations bind­

ing on private Institutions by referring to official pronounce­

ment in the Uatawy dla Instytutow naukowych, prywatnych puwor* 

nerow I naucsycioli doaowyoh w Kroloatwle Polsklem. 9 Th©se 

restrictions were aimed at greater control of thought to pro­

hibit any radical Ideas to be harbored In these Institutes. 

Ladies who contemplated on embracing the profession of private 

tutoring were asked to produce a license which certified them 

to undertake that employment. They were exposed to the same 

strict academic examination aa were the men. To teach without 

this official permit was to court severe penalties, monetary 

or deportation from Poland, This law was decidedly a fatal 

blow to the patriotic education so forcefully propagated by 

the Commission of Education of 1775. In addition, it left no 

possibility for the graduates of the Cssartoryski Institute of 

Teachers, operating In Paris, to be employed. 

Following this subject of private home education from 

Hulewies, one observes that from the I8I4.O list of governesses 

53 Hulewies, On. clt». p, 62. The English closest 
translation is Regulations for Educational Institutes. Private 
Teachers and Home Tutors in the Kingdom of Poland. 



EDUCATION OF MOTHER MRY 100 

employed In the Mazowsze province where the Siedliskl family 

resided, there were twenty ladies teaching in the homes of 

the nobility within this province. Their ages ranged from 

seventeen to sixty-three, with the majority in their thirties, 

Polish ladies were in the lead, the majority of whom were 

graduates of the Warsaw Institute of Governesses, having come 

there from the pennslonat of the Ladies of the Blessed Sacrament 

In Warsaw. The evidence from Hulewies accounts for only four 

foreign-born teachers in this area: two from France, one from 

5h Switzerland, and on© from Germany.*^" 

In order to establish more data in the pattern of the 

education which Frances received, it Is worth to look again 

at one concrete example from the life of Orsesskowa. Hule­

wies^ cites her memoirs in which she speaks of her stay at 

the Warsaw pennslonat of the Ladles of the Blessed Sacrament 

which was considered "th© best in Poland.a She admits that 

more was being taught in the government schools for girls, but 

that Polish society did not patronize these in view of their 

obvious Russification policies. She further comments that at 

this said pennslonat she studied no natural or biological 

sciences. Instead, she had teachers who did not fail to widen 

the curriculum by dealing with "touchy" problems and foeusing 

them to national patriotic needs. 

5^ Hulewlcz, Op. clt,, p, 62, 

55 Ibid., p. 68. 
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In attempting to arrive at a verification whieh would 

clarify the genesis of the Influences and sourcea of edu­

cation to whieh Frances was exposed, a pertinent question 

arises. Why did not M, Siedliskl commit his daughter to the 

care of the famed Warsaw pennslonat of the Blessed Sacrament 

where she would benefit from the socialising factor in the com­

panionship of her peers? Secondly, there was the equally ex* 

elusive and famous pennslonat of the Visitandlnes whieh catered 

to girls of noble families where M. Siedliskl could have en­

trusted Frances. Lastly, there was the exclusive girls' sehool 

at the Warsaw Institute of Hadame Ouerinr where not only can­

didates for teaching profession were admitted, but also other 

girls who came there to obtain a well-rounded education. 

It would seem that the major reason for M. Siedliskl *s 

deelsion not to send Frances away to any sehool was decidedly 

her precariously poor health* It was not until Frances was 

ten years old, the Sardi-Slea workr' now reveals, that 19* Sied­

liskl provided formal education for her In the person of a very 

capable and much loved French governess whose name the records 

do not disclose. This young and devout Catholic Mademoiselle 

exerted the best influence upon her young charge. Although 

56 Magnificat, a Centennial Record of the Congregation 
of the Slaters of" ̂ aint Felix, The Feliclan Sisters, Buffalo, 
1955» p. 21. 

57 Sardi-Siea, ftp, cit.. p. 19. 
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French was commonly spoken at the Siedliskl household, it 

may be conjeetured with safety, that Mother Mary's great 

facility in this language muat be credited to this unnamed 

governess. 

Herself a frequent communicant, as the work of Sardi-

Sica and that of Burton?8 record, this first teacher planted 

the germinal seed of love of Ood and of neighbor In the heart 

of young Frances, the virtue whieh later was to characterize 

her adult life aa Mother Mary. In the early death of this 

tutor, presumably in 1353, Prances suffered a great less, her 

PliiTyfo indicate a. Divine Providence, seeing Frances ae 

Mother Mary, the edueator of His children, willed this painful 

experience that she be thus tempered to better understand the 

needs and dangers to which young people are so prone of them* 

selves or are being exposed to by circumstances. 

Frances* parents sought conscientiously for a new 

governess and found her In a young Protestant Fraulein from 

Dresden, whose name is also not recorded in the Diary. They 

failed, however, to eheek her religious affiliation and this 

made a great difference In the life of Frances, This new 

teacher, highly Intelligent and well edueated, waa not loved 

by Franoes. She continued the lessons taught to Frances by 

58 Katharine Burton, Where There la Love, Kenedy, 
1951# p* 6. 

59 Sardi-Slca, Op. clt.. p. 19-20. 
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the first teacher, i.e., the three languages, French, derman, 

and Pollehj arithmetic, geography, and history. Yet, she 

proved to be the direct opposite of the first Mademoiselle. 

Whatever were the real motives for her judgment of 

this second teacher, must remain unanswered. Yet, Frances 

confesses that this Frauleln exerted evil influence upon her. 

Although this teacher n&vw really voiced her great hatred for 

the Catholle Church and its ritual, both Sardl-Slea's work 

and that of Burton tell the reader that Frances often smarted 

60 

under the unspoken but obvious ridicule. It must be remem­

bered that the first governess Implanted high principles in 

her young charge which Frances continued to practice. Things 

got to the point when Frances openly revolted and M. Sledliaki 

waa forced to dismiss the Frauleln, however regretfully, some­

where between the end of 1353 and the beginning of 135^, as 

can be deduced from th© work of Sardl-Sica. 

After a brief Interim, there appeared a third teacher 

In the Siedliskl home. The name of this very young, educated, 

and exceptionally attractive Swiss lady is also not preserved 

In the records. Having been engaged to marry, this new teacher 

took the liberty to read her personal letters to and from her 

fiance aloud before the wide-eyed and impressive teenager, 

who confesses later in her Diary of having drunk avidly of 

60 Sardi-Sica, Op. elt.. p. 20 f Burton, Op, clt., p. 7. 
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61 
this "poisonous" draught. In 1855# tbls Swiss teacher left 

the Siedliskl manor to marry in her native land, and thus the 

unwholesome influence was removed from Frances. 

By the end of 1855, a Miss O&briela Blelawska became 

Frances' fourta teacher, according to Sardi-SIca's work. The 

Diary of Mother Mary calls this young lady "an Intelligent 

and very domineering person11 who had won complete acceptance 

from Mme. Sledllska, but from whom Frances kept aloof. The 

Diary fails to disclose the reason for this lack of psycho* 

logical rapport between teacher and pupil other than that "she 

disliked me /Frances/." However, Miss Blelawska remained in 

the capacity of private tutor to Frances till 1859 when she 

left the Siedliskl home to enter the Congregation of the 

Felioian Sisters, 

Frances was under the tutorship of the fourth teacher 

from her thirteenth to her seventeenth year. The question now 

arises: What did she study during these years? Without having 

full information available, this answer must be found from 

that of her contemporaries' evidences and from the testimony 

of recorded history of her era. 

During the said years Frances must have been engaged 

In pursuing Her secondary sehool work and probably some eollege 

61 Sardi-Slca Polish expression "truolsna" means 
"poison" in the literal translation and also in the textual 
usage. 
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subjects. At about this time her Diary records a "conflict" 

arising about literature between her trnd Miss Bielawaka. 

Her cultural horizon waa widened by her readings. Although 

*** fr&ary is mute on the exact titles, these could well have 

been any of those popular in her day: Dumas* Count of Monte 

Cristo. the novels of Oeorge Send, of Krassewski. She could 

have recited from Sle«ncewlcg' s Splewy Hlatoryegne, * or from 
6k 

Miokiewles*s masterpieces, Kenrad Wallenrod and Pan Tadeuas.^ 

Pigeiar* produces evidence from Zmlchowska'a Letter* 

whieh muat be also used for comparative data on Frances' *Qax» 

cation at this time. From this source, it Is seen that the 

popular books of the day which could engage the interest of a 

privately tutored teenager wares Paseal's Penaecs aur la reli­

gion, Abbadie's La verlte de la religion, tragedies of Comeille, 

62 Bruckner, Literature Polska (Polish Literature), J>r* 
Stanialaw Lam, ed,, Paris 'laif.garnia Polska, 1947, p. 15^* 197t 
et see,. Romankowna makes the same observation In her doctoral 
thesis on Orseaskowa, a contemporary of Frances, p, 17. 

63 Hrsyn Hiemeowleg (1757-184D. His volume of Hlstorl* 
cal Songs served as a text for teaching the history of Poland 
to generations of Poles after the nation's less of political 
freedom. 

64 Manfred Krldl, Adam Mlcklewlcg. Poet of Poland. 
Columbia Slavic Studies, Hew York, Columbia university Press. 
1951, p. 15. This epic, Honrad Wallenrod (1828), Is a Byronie 
tale In verse taken from the history of the struggle of Poles 
and Lithuanians with the Khlghta of Teutonic Order In the 34th 
century. Pan Tadsuag. or the Laat Foray in Lithuania^ a Story 
of Life Among Polish fentlagqjjt in the years tefol and 1012 1ft 
Twelve Books in verse (1334) la an epic in the genuine and 
noblest sense, according to Prof, Krldl* 

65 Pigon# Op. elt., p. 264» 
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some comedies of Mollere like Le Mlaanthrone, les Faeheux, 

Le bourgeois gentllho^tme. 

Late in 1859* when Frances had completed her seven­

teenth year, Sardi-Slea tell th© reader that Mile, Laurent, 

a charming and devout Swiss woman, became Frances' last tutor 

and ftore of a dame ,& ac.e.ompagner. Between i860 and 1865* 

Frances rounded out her formal education, as was customary 

among Polish nobility, through foreign travel. She travelled 

in Switzerland, France, and Bavaria with her mother, younger 

brother, and Mile. Laurent. M. Sledliakl occasionally joined 

his family in these foreign tours. 

Mother Mary's Diary®0 records that her relationship 

with Mile. Laurent was sincere and yet without a perfect 

harmony in understanding an outlook. This last teacher became 

very attached to the Siedliskl family which she considered 

almost as her very own. Mile. Laurent worked to support her 

eld mother who lived in Switzerland, When this last teacher 

died in 1869 in the Siedliskl manor, she left sorrow and the 

beat of memories in her wake. 

During her stay abroad, Frances studied art In Dresden 

whieh she pursued upon her return to Warsaw. She participated 

in the private lectures which her brother, Adam, had at home 

66 Excerpts from Diary, typewritten copy, p. 3* 
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where she learned ̂ tore about Pollah literature and philosophy. 

Her Diary6" speaks of her as being "naturally attracted to 

study," 

But before the account of Frances' education be termi­

nated, it would seem advisable to look Into the Siedliskl 

home proper for evidences of other sort which could have hm4»n 

conducive to her education. In delineating th© cultural 

aspects of raid-nineteenth century Poland, the historian and 

litterateur, Tarnowski6^ says that It was typical to find a 

library of books In the homes of Pollah nobility where, among 

others to mention but a few, one could find the following) 

works of Comeille, of Racine j Virgil, Cicero, Livius, and 

probably Homer—from the French translations; comedies of the 

great Polish Fredro, of Moli&rej historical novels of Rrassew-

skij poetry of Mleklewles, of sarowaeki, of Syrokomla, of 

Go ©the j writings of the prominent women, like Tanaka-

Hoffmanowa, Zmlchowska. 

It la highly probable that M, Sledliakl subscribed 

to the periodicals of his day which Kncharsewski^ studies 

In his masterly work on this topic. There could have been in 

67 Ibid,, p. 4* 

68 StaniaXaw Tarnowski, Hlstorja literatury polskjej 
(History of Pollah Literature), 2nd ed., Warsaw, 1904, Vol. 3, 

69 Jan Kneharsoffski, CgaaoplaMlennlotwo polskle wleku 
XIX w Krolestwie, na Lltwle j aual oraana eili.racil (Nine-
ieenth century aewspapers and Periodicals in the ffiSkdom of 
Roland, in Lithuania and whltc_huaaia. as well as in the 
BalFratlon), Warsaw, i§fr,l, p. 121 et seq. -----------------
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his home the II terary-edueational periodical Blblloteka, 

Warasawska.70 a widely tolerant and moderately progressive 

monthly whieh made Its appearance In 1841* ^* * Director of 

the Agronomical Society, he would have been interested in sub­

scribing to the (Sazeta rolnlcao-prae^yslown 1 handlown,7* 

during the years of its publication, 1050-1856} to Peseta 

afaragawska.72 to PrgeF,lad Haukowy,7^ to 2abawy prsyJemne i po-

jy_teegnej**' and probably others. Undoubtedly Frances had many 

a non-discriminating lecture from reading these. 

Having thus In her own home an opportunity to grow 

naturally into literature, Frances must have beeome acquainted 

extensively with religious and profane literature, with most 

of th© great poets, and with the current problems of her day, 

Frances* official biography by Sardl-Sica is replete with 

references to the members of the family participating in music, 

In dance recitals, In belleta, concerts, balls, operas and 

operettas—a rich diet In Frances' education In aesthetics. 

70 Jingllsh translation: Warsaw Library. 

71 English translationi Industrial Farting and Corqnterce 
Oagotte. 
eMWHMMMnMMW 

72 Warsaw Qaaette, a conservative paper with no politi­
cal coloring but with landowner's appeal. 

73 Educational Review with Zmichowska as a contributing 
editor. It waa editorially against frivolity in women, against 
conventional forms and social deceit; interested in philosophy, ©to. 

74 Paatliaea: Pleasant and Useful. a monthly, whose 
purpose was to present light and popular oontenta, like fragments 
from French literature, stories, anecdotes, poetry. It did not 
reflect contemporary life. 
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To ask an ancillary question: What kind of pattern 

in education doe® all this reconstruction of parts present? 

It would seem that it was one of full realisation of self in 

all the fields of human endeavor: intellectual, spiritual, 

physical and social. And, measured against the prescribed 

curriculum of her day, it definitely was one of the best kind 

of education that a woman of her century could receive in 

Poland. In trying to synchronise further this emerging 

pattern, to recapture the very core or the key whieh unlocked 

the door to her education* it would seem that the answer Is 

to be found in personal contacts or influences of (1) her 

father, (2) her father-confessor, and (3) her tutors. 

Without further endeavor to evaluate the merits and 

the adequacy of Frances' education, this writing now proposes 

to address itself to Mother Mary's life's work in the hope of 

finding out, in part at least, what she had from others, and 

what grew out of her own rich consciousness and education— 

If one can venture to tell where this or that came—which be­

came a part of her living, moving organism, and responded to 

her call when the need for educational service came. This 

phase of research shall b© the scope of the coming chapter. 



CHAPTER V 

RttALIZATIOH OF MOTHER MARY'S IDEA 

Thus far tola research had plowed the terrain of 

historical backgrounds of the nation and of the family of 

Mother Mary with the definite aim to establishing her quali­

fications on whieh to formulate the solution of the problem 

in focus: that she is an educator. Presently, an effort will 

made to evaluate the testimony deduced from the practical 

application of the aspirations and ideas to which Mother Mary 

subscribed, as witnessed in realistic situations. 

The magnitude of the activities of the Congregation 

of Holy Family of Hasareth would strain one's credulity were 

It net for the great advantage of gaging in retrospect upon 

the quiet dynamism of Its origin. Like every founder of a 

rellgloue community, Mother Mary was a woman with a practical 

vision and with a definite assignment in meeting the demands 

of the times which she recognised for what they really were. 

Directing itself with that detached and Impartial 

objectivity in presentation, which the lapse of over a quarter 

century, and consequently a better perspective permits, this 

chapter attempts to place Mother Mary in the position of the 

educator which she attained in the execution of her life's 

plan. Faced with the bold conception of Mother Mary and 

with the force of will with which she carried out her Ideas, 
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one is tempted to forget how great an opposition she had to 

overcome. In spite of the fact that she subordinated every­

thing, every consideration, every desire, every personal 

feeling to the Mill of Ood aa she saw It, th© greatest 

initial stumbling block in her early life and throughout her 

entire life was her poor health. Indeed, she was "a dying 

woman"1 when she embarked upon the task of mothering a new 

religious family. 

The many difficulties which Hother Mary encountered 

especially at the outaet, the misunderstanding and the lack 

of sympathy whieh she met at first, much in the tradition of 

other foundresses, all this brought to the knowledge of those 

who were close to her, and those who now study her activity 

in the apostolate, the indefatigable seal and the indomitable 

and stubborn trust In Clod which supported her to the eventual 

success of her venture. 

Her great life's work waa accomplished within the 

brief space of three decades (1873*1902), that is, from the 

foundation of her congregation to the year of her death. 

1 Sardl-Sica, Op. clt.. p. 131-132, During the 
course of the year prior to Father Leander's announcement 
that it is God's Will for Francos that she found a new congre­
gation, she was confined to a sick bed. It was a serious aplne 
ailment whieh did not permit her to rise from bed by herself. 
She wag pronounced hopelessly Incurable by attending phy­
sicians. This fact is also attested by Dobracsynskl, 
0p» elt.. p. 49* 
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Yet, as will be recognised from the evidence presented, Hother 

Mary affected a definite segment of Catholle education within 

the United States. 

It Is, therefor®, In the following direction that 

chapter five proposes to address Itselft (1) founding of the 

Congregation of the Holy Family of Nazarethj (2) extending 

into the adtlve field> and (3) accepting Mary's and Martha's 

roles. 

1. Founding of the Congregation. 

On three different occasions Frances almost took the 

decisive step to enter upon life In religion. Each time, how* 

ever, sickness or the counsel of her spiritual director ad*» 

monished her to refrain from so doing. The final step to dedi­

cate herself to God in religious life was made by Frances on 

2 Ibid., p. 108, 109, 113. In the not too lengthy 
interim when Father Leander waa unable to guide her as eon-
feasor, Frances chose the services of Father Lasoeki, The 
latter urged her, in about 1869* to enter the Franciscan 
Sisters, However, Father Leander returned in time to prevent 
her from ao doing. In her second attempt, Frances pleaded 
with Father Leander not to procrastinate any longer now that 
her father was dead and she was free to become a nun. Aa 
before, Father Leander advised her to bide her time. He 
asked the twenty-eight year old Frances to console her 
bereaved mother and to help manage the family estate and 
finances. On her third serious attempt, Father Leander again 
dissuaded her from taking the step. 
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the expresaed word of her spiritual director.3 in his letter 

to her, Father Leander disclosed what he considered to be a 

message from heaven, an unmlstakeable sign that God wished 

Frances not to enter any of the existing congregations but to 

found a new one, one which should be dedicated to the honor of 

aary at Naaareth,* For a long time Father Leander was thus 

moat cautious and determined to wait upon Providence's signal 

to begin. A person wore Impetuous than he would have proeeeded 

earlier to bring his penitent's plans to complete fruition. 

In hia dealing with Frances, Father Leander now pro­

eeeded gradually to make known to her the nature of title signal 

made known to him: a vision. In relating the details of this 

vision upon which Father Leander took action, the three sources: 

3ardi-31ea*5 Dobraczynski, and Burton* resettle each other 

with observations unlike in minor details, such as phrasing, 

but whieh agree In all essential respects. Hence, they can be 

considered to reflect independence. 

3 Dobraczynaki, Pry clt., p. 51. This event took place 
on March 9, 1873 # feast of St.' Frances of Rome, her patron 
Saint. Father Leander*s words, MI want you to become a nun!" 
was for Frances almost a command, so the author observes* 

4 Burton, Op. clt., p, 72, 

5 Sardi-Siea, Op, clt,, p, 123-125. 

6 Oobraczynski, Op. cit.. p, 50-53* 

7 Burton, Op. cit., p. 71-72. 
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A simple but pious Capuchin lay brother, Stefan 

Remblssewski, while at prayer, saw and heard apeak a recently 

deceased Mile, Kobylanska, a one time penitent of Father 

Leander. This wealthy lady resided and died In Lublin, a city 

located in the south-eastern part of Poland and a great dis­

tance by rail from where Frances lived. It can be uncon-

testably asserted that there was no possibility whatever for 

the deceased to have known or heard of either Brother Stefan 

or of Frances. This very assurance can be vouehed for in that 

Brother Stefan and Frances did not know or hear of each other. 

It is also highly improbable that Father tManader would discuss 

his penltenta, Hlle. Kobylanska and Frances, with a lay brother 

of hia order. 

In this vision, the Brother received an explicit 

message which he dutifully relayed to Father Leander with an 

asaurance unusual to him and even In an authoritative manner 

heretofore totally alien to his bearing. The text of this 

vision la related here from Burton's English work, the other 

two sources being written in Polish. 
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The fortune I have left is to be /used/ for 
the founding of a new congregation /yttetch Is/ to 
be dedicated to Our Lady, Let Father Leander 
know It jFGhe fortune/ Is to be used for this 
purpose. And tell Kim Ahat/ It is the will of 
Qod that Frances Sledllska head this under­
taking. If she will agree to do It, she will 
regain her health and she will receive the 
necessary enlightenment to fulfill Ood'a designs. 
And, she added, that as a sign that this was 
God's will, Frances would receive the blessing 
of the Holy Father on her work, if she only 
agreed to accept lt.° 

The lay Brother further elaborated on some specific 

directives whieh should govern the new congregation which 

Frances waa commissioned to found. These additional points, 

which follow immediately in the report, could have been a 

part of the same vision or the Brother's own interpretation 

resulting from the vision. The soorces are not clearly 

definite on this point. To continue from Burton, this insti­

tute was to be adapted 

to the exigencies of modern life. Old menastle 
rules and austerities will have no part in It. 
The Slaters will offer to Ood their services, 
prayers, adorations, their whole life aa a 
reparation for all the offenses committed against 
Him, and will Implore the blessings of Heaven 
upon the Church and on the Pontiff of Rome. 

With that early concept of adaptation to modern times 

as the keyword, Hother Mary'a institute was launched. True 

to the prophetic utterance of Brother Stefan, In a matter of 

some few weeks after the message waa communicated to her, 

8 Ibid., j*. 72. 
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Frances rose from her prolonged Illness—Itself almost a 

miracle. She pronounced the three vows of religion in the 

Church of the Canonesses Regular in Warsaw before Father 

Leander on July 2, 1873, taking on the name of "Mary of 

Jesus the Good Shepherd," 

The second aspect of the prophetic vision was also 

soon to come to pass. On the first of October of the same 

year, Mother Mary stood before Pope Plus IX with the one mem­

ber of her infant community and with Father Lauremsot, S.J., 

her confessor in Rome at this tirae.̂  

Upon being presented with Hother Mary's written 

request for confirmation of her community, His Holiness spoke 

with her, blessed her, and without any hesitation attached 

the following words In his own handwriting to the document 

which the young foundress was presenting him: "Benedleat vos 

Deus et illumlnat semper Intelligentea vestras ut possitls 

ambulare in Vila Domini. Die 1 Octobrls, 1873* Pius P. 

P. IX."10 

Brother Stefan*a prophotlc vision waa now fully real­

ised. What la to be marveled at Is the ease with which the 

9 Father Laurengot, an assistant general of the French 
province of the Jesuits with residence at the Roman Al a&su 
ohureh, arranged the details of this papal audience for Hother 
Mary, 

10 Sardi-Siea, Op, clt.. p, 139. "Hay Ood bless and 
enlighten your thoughts so' that you may over walk In HI® path." 
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Holy Father gave his confirmation to the newly organised 

community. It Is an uncontested fact that the Church does 

not encourage any useless multiplication of distinct 

religious congregations. And, undlsputedly, It Is never an 

easy matter In a city like Rome to persuade the Chureh 

authorities that yet another religious community is necessary. 

The Church, however, recognises that special needs call for 

new foundations and, If the necessity is real, she will not 

withhold her approbation. In line with this thinking, 

Nether Mary's foundation had been considered a real necessity. 

Moreover, there was a certain sense of urgency in the 

ease with which Hother Mary's request for approval was received. 

It Is striking that even though a number of communities of 

women devoted to the work very similar to that of Mother 

Mary's already existed In the Church, yet ah® received the 

necessary confirmation and this on her first attempt. As 

the matter stood, within the brief span of three months from 

the day of her religious profession, she had successfully 

arrived at the sought authorisation. Now her Institute had 

the Church*a official declaration that the work of her com­

munity was useful and for public advantage. This achievement 

speaks much for Hother Hary's ability and ©nterpria® which 

relied heavily upon her submission to Providence. 

Anchoring thus her establishment upon the firm basis 

of Church's approval, Mother Mary was now faced with the 
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important decision as to where to locate her first home. 

Having rejected Lyons, France.** the proposed Paris,^ and 

the much suggested and loved Lourdea,*3 Mother Hary's decision 

favored Rome as the headquarters for her organisation. By 

this deliberate preference for Rome, she wished to impart to 

her Institute a Catholic rather than a national eharacter— 

a trait which aha often and seriously accented and under­

scored.^-

In the spring of 1075* the small "Society of Loreto",1^ 

the name which was originally chosen for her little band, 

arrived at Rome. In their search for suitable lodging, they 

were compelled to change their quarters at different times, 

much to their discomfort. Finally, with the friendly help of 

11 Ibid.* p. 140-141. Also Burton, Op. cit.. p, 81-82. 
Father Laurencet directed her to Father Oauirelet, S.J., Pro­
vincial of the Jesuits at Lyons, hoping that Mother Mary's 
monetary resources would bolster up the financially struggling 
small eossnunlty of Fourvieres Sisters. 

12 Sardi-Sioa, Op, clt., p, 143. Also Burton, 0pf clt.. 
p. 83. Mother Mary caw© to Paris at the bidding of Father 
Leander at the end of 1&74« He wanted her to care for the 
emigrant Poles living thcsro, among whom the Resurrectionist 
Fathers were already working. However, the Archbishop of Paris 
did not favor her opening a horn® in his diocese, 

13 Sardl-Sica, 0|». cjtif, p, 14I4,* Also Burton, Op. cit.. 
F. 83, 

14 Sardl-Sica. Op, clt,, p, 144* 174* &l»o Burton, 
Op. cit., p, 92, 93* 905 

15 Sardl-Sica, Op. c.lt.» p. Wt* •*!»© ixirton, Op. clt.. 
p, 81, The latter calls them "Congregation of Mary of l&sareth. * 
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P.th.r F.t« • • « • & » . C.R.,1* th * ..t.bU.h,. th.ms.lr., 

at Via Merulana, close to the Basilica of St. John Lateral*. 

However, this last site was also to prove far from satisfactory. 

In common with other such religious beginnings, Mother 

Mary's also proved to be very difficult. Candidates came and 

left only too rapidly. Refusing to be disturbed, she accepted 

these trials with her characteristic resignation to the Will 

of Ood, In early December of 1877* when her family numbered 

eight members, she presented the little group to Pope Plus IX 

with a petition to change the official name to that of "Congre'* 

gation of Slaters of the Holy Family of Nazareth. "*? The Pope 

willingly aequieeeed. In answer to her remark that the congre* 

gation is pledged to honoring and imitating the life of the 

Holy Family at Hasarcth and to prayer for the Church and Its 

Pontiff, the Holy Father adroitly voiced the noticed analogy 

la M . repl7, "And Km.i-.th .*« th. mel.u. of th. Church."" 

It la obviously not too difficult to interpret this kindly 

paternal solicitude of His Holiness as a special Cod-given 

protective grace for Mother Mary's undertaking. 

The following are the successive landmarks in the 

development of the new congregation. After its first legal 

16 One of the co-founders of the Resurrectionist 
Fathers (1814-1886). 

17 Burton, 0flff, fllfr, p. 89. 

18 Ibid., p. 90. 

http://th.ms.lr
http://Km.i-.th
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recognition in 1873 which authorised ?fother Mary's foundation, 

this privilege was later extended and reconfirmed on July 9, 

1881, by Pop. I « XIII,W Who graoiou.l, graafd th. .am. 

right of approval. Of still greater moment was the issue of 

the laudatory decree on September 1, I896, by the Congregation 

of Religious Rites,*0 by virtue of which the Apostolic See 

recognised the legal status of the Institute and approved Its 

works. In any event, Mother Mary's Congregation was now 

established and Included among the officially recognised re­

ligious congregations of the Church, This same decree gave 

sanction to the Rule and protection to its members. 

Sfother Mary did not live to see the final approval^* 

whieh her Congregation received by the decree of July 30, 

1909, from Pope Plus X. Neither did she have the joy of wit* 
22 

nesaing the Constitutions approved on June 4* 1925, by Pope 

Pius XX, 23 During the twenty-nine years (1873*1902) In which 

she toiled zealously and tirelessly to establish her beloved 

19 J-nosyk, Op. cit., p. JI34J4. also Sardl-31ea» Op. cit.. 
p, 180. Ex audlentla S3* die 9 lull, 1S81, SS, n&is aposto-
lieara benedletlonem sicut petitur benlgne est Impertltus. 
R, Card, v*icarius.,, 

20 Ibid., p. 62* 

21 Sardl-Sictt, Op. clt., p, 321. 

22 Revised In ©onformance with the New Code of the 
Canon Law. 

23 C.S.7.H., The Congregation of.the Holy **v&VfJ& 
lagareth in. the first half century of lis existence/1Q75»192*J, 
Rome, Vatican Press, 1925, p. 74# 
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"Haaareth" on a firm footing, Hother Mary opened eight homes 

in Hurope and sixteen in the United States. At the time of 

her death on Movember 21, 1902, her Community numbered 278 

members In Europe and 238 In the United states. 

It Is completely pointless to say that thus far only 

the skeletal framework of the development of Mother Hary*s 

institute was set forth. This declaration brings into sharp 

focus the need of further examination of the policies and 

tenets of this foundation. It la necessary to approach more 

closely for an impartial examination of all available testiniony 

and evidence in order to study th© inner workings of the re­

ligious machinery which she initiated, engineered and kept In 

motion within her institute, What was its composition by 

virtue of which Hother Hary could contribute her definite share 

as an educator? The answer to this posed question calls for a 

reappraisal which needs eventually evolve aa this writing pro-

greases. 

There is existing evidence pervading Mother Mary's 

writings to demonstrate her insistence on careful deliberation 

of the four main problems which called for attention and a 

solutions (a) What sort of a Rule existing In the Church should 

her Congregation follow? (b) What specific regulations should 

be drawn up? (c) What religious vows should b«* taken? and 

(d) What was the specific work to which her family should sub­

scribe? 
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The first question waa quickly settled and this In 

spite of her being bereft of Father Leander*s deft guidance 

since 1879, She was receiving conflicting advice from her 

confessorst Jesuits, Resurrectionists, and Franciscans. ̂  

True to her characteristic eool determination, she adamantly 

refused to countenance these proposals and stubbornly main­

tained the decision that her Congregation remain Independent 

of any existing ones. Her Community would follow th© Rule of 

3alnt Augustine, the basic Rule of many active Congregations. 

Anent the second point, it was judiciously decided 

that the question of drawing up a written book of specific 

regulations be deferred to such a time as would allow for 

further experiences In the matter. The third point of vows 

was serious. ** Some of the early members, in their pristine 

enthusiasm, were for binding themselves immediately by per* 

petual vows. Mother Hary restrained them. She prudently 

advised that they content themselves with the simple annual 

vows for the duration of six years, after which they would 

pronounce the perpetual vows. 

The last point, relative to the specific type of work 

to whieh her Institute would commit itself, waa modest in its 

24 Burton, Op. clt., p. 95-96. 

2*1 Ibid., p. 9&. 
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prescribed scope. "Our aim," she wrote in her Diary rerai-

nlacences 

is to procure the greatest glory of God by contem­
plating and imitating the hidden life of the Holy 
Family at Nazareth . . . by living in a spirit of 
prayer and sacrifice for the Church . . . by fol- _, 
lowing the example of our Holy Mother at Hazareth. ° 

Running like a golden gossaraer thread throughout 

Mother Mary's writings is her great attraction to Our Lady's 

common way of life as a secret to Her sanctity. The following 

pointa can be gleaned because they stand out prominently by 

their frequent repetition. They are presented here In para­

phrased form with no lirect source fiven for this susanary of 

Mother Mary's convictions. 

(a) Mary's was a life out of public eye; so 
should ours be. (b) Her life was free from singu­
larity; nobody suspected her to be what she actu­
ally waa. We, too, must be convinced that Qod 
loves the ordinary. External show and splendor 
in themselves are worthless, (e) Since Mary's 
occupations were simple and often humdrum, the 
kind of occupation is not a determinant factor in 
sanctity? rather, It la who the person ia that 
does the work, and why and how the work Is done, 
(d) Interior life at "Nazareth" for us must be 
baaed on personally intimate contact with Ood 
through the medium of the ordinary dally common 
living. Nothing extraordinary or spectacular Is 
needed for being a true "Nazareth" nun. Fidelity 
in the performance of trivially small tasks will 
make us truly great, (e) In the hush of the 
reverent Nazareth quiescence, souls burn with 
aacriflclng love and mature for Ood. 

26 J-ncsyk, Op. clt., p. 42. 
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And it waa very true, as Burton points out, "the 

little Community lived a life that was chiefly one of work 

and prayer in their heme.''** Indeed, the first years were 

spent In solitude, study, and manual work; community life was 

informal. Mother Mary refused to determine any single means 

that should be the exclusive work in the Institute's program 

of action. She took steps toward arranging for consiunlty 

life and waited for Providence to Indicate the path to be 

followed. By what steps then did Mother Mary commit her 

family to active apostolate, thereby demonstrating heraelf 

to be an edueator? 

Imbued with strong national ties since her childhood, 

and this in spite of and without contradicting }\er sincere 

assertion that her Community should be Catholle rather than 

Polish, Hother Mary turned her eye by September of 1880 toward 

establishing her "Nazareth" on her native soil. Strangely, it 

must be observed, this first mission was a school. She ac­

complished this difficult task In spite of the cold reception 

accorded her by His Eminence Albln, Cardinal Dunajewaki, then 

. W — • — — • — ' " I " ' 

*7 Burton, Qyffii olfr., p . 90. 
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Bishop of the Craeow See. In opening this boarding sehool 

for young girls in Cracow, the metropolis and heart of the 

devastated Kingdom of Poland, Mother Mary yielded to the 

promptings of the edueator within her* The swift growth 

of this sehool was a testimony of the great needs of Polish 

society which Mother Mary, as an educator, was quick to per­

ceive intuitively. ' 

Another pertinent inference is In order here as it 

hl&hllghta related facts. With Father Leander *s departure 

In 1879 from active direction of her "Nazareth", Mother Mary 

stood alone at the helm of her young community, 3® prayerfully 

searching for a suitable substitute to fill the void and 

28 Sardl-Slea, OP, pit,, p. 174, 181. Because women*a 
religious orders were numerous in Craeow, His Eminence would 
not stop her from opening a home. However, he wished her to 
undertake the care of the servant girls. Since this task was 
alien to the objectives of Mother Mary's Institute, she re­
fused the proposal and declared herself prepared to leave his 
diocese rather than yield. It proved, in time, that this 
reluetanee of His Eminence was due to the feeling that he eould 
not rely much on the permanency of Mother Mary's Institute on 
account of her personal poor health. However, time worked a 
ehange in his heart, and for the remainder of hia long life 
he proved the beat of friends to Mother Mary's Community, 

2 0 Ibid,, p. 174, 

30 Ibid., p. 164-16£, 206. Father Leander left her 
with the lay brother, Stephen lembiagewskl, as an aide. It 
must have been a great trial to her humility, for an accom­
plished and educated woman that she was, to take advice (and 
some time a conflicting orders) from a simple lay-brother. He 
left for Poland on March 18, 1884. Was Father Lechert instru­
mental in his leave-taking* coming as it did shortly upon 
Father Leohert*e taking over the direction of the community? 
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necessity. By autumn of 1884, she found this help in Father 

Anthony Leehert, C.R., Rector of the Polish College In Home,-*2, 

Hls entrance into Mother Mary's life was to be the hallmark 

of growth for her "Nazareth." As director to her Congregation, 

he contributed much to the spiritual and material advancement 

of the community.^ 

In November, 1884. Father Leohert directed Mother Mary 

and her community to a new residence on Via Maohiavelll, their 

eighth attempt at finding suitable site for quarters. This 

one proved to be the last in her search, the one whieh remains 

to this day the Oeneralate of the Congregation. From this 

center, an army of over twenty-five hundred dedicated women 

receive direction for the various fields of present day service 

en the three continents: Europe, North America, and Australia. 

The semi-cloistered life of the Community at Via 

ffaehlavelll was soon subjected to modification as Mother Mary 

yielded readily to the requests of the local clergy that the 

Sisters teach the Italian poor children the rudiments of the 

31 Ha, Wfadyalaw Swlatkowakl, C.R., Hiatorja Zpro-
madgenia Zmartwychwstenia Fansklego na »tuletme> rocgnlce jep.o 
gagoftenia. IBUZ-194Z (History of the congregation of Resur­
rection of Our Lord on the_Oenienary of Its Foundation, 1<HJ2» 
194Z), Albano, I9h2/ p. 3h5. footnote 2. 

32 His devoted guidance was of Inestimable value to 
the Inner vitality of the Congregation. For over twenty years 
he was father, director, guide—sharing the ^oys and the 
sorrows of those formative years and extending his solicitude 
to all the needs of the Sisters and their charges. 
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Faith. It Is tempting to think that Mother Mary's subsequent 

decision to devote her Community to education of the poor Is 

traceable to this early experience. Yet, as shall be shown 

later, there waa a more powerful set of circumstances which 

led her to subscribe to teaching as one of her life*a tasks. 

2. Extending Into the Active Horlson. 

The educational legacy Inherited from Father Leehert, 

himself a very learned man, was quite considerable. Under his 

direction,33 Mother Mary assumed the responsibility for an 

educational enterprise of which she had not dreamed before. 

For the twelve Initial years, the scope of her community's 

active work was limited to Home and to Poland* Gradually, be­

cause of the need for a new type of edueatien for girls, the 

Institute's active apostolate began to crystallise and the 

first children came for Instruction. The Sisters centered 

their attention on boarding schools, on catechising, on pre­

paring children for th® reception of the Sacraments, on 

sponsoring retreats for women and girls. 

As was indicated above, It was through Father Leehert 

that she was to be committed to a teaching apostolate. It 

was he who channeled her considerable talents into the service 

of education. In l88j>, a fellow confrere of Father Leehert, 

33 J-nesyk, On. cit.. p. 49-50. 
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Father Vincent Barzynskl, C.R., with the permission of Chi­

cago *s Archbishop Patrick A. Feehan, secured the necessary 

permission from the Hotoan propaganda to obtain a Congregation 

of ethnically Polish religious women to work among the immi­

grant Poles in Chicago. In consequence, he was urgently 

pressing Father Leehert to influence Mother Mary to come to 

his aid with her Sisters. Resulting from this peculiar combi­

nation of circumstances, Mother Mary was led to take up the 

difficult task of providing education for the children of poor 

emigrant Poles who found themselves lost In their newly found 

Chicago haven. 

It can be safely deduced from the above Indices that 

Mother Mary*s active apostolate In education was aligned and 

correlated with Poland's period of greatest political depres­

sion} the mass emigration ©f Poles, Hetlnger^ finds that the 

I84O first emigration tide was composed of about thirty thousand 

Poles 1 th© second, In the l880*s, was a wave of about two-and-

a-half million. He further observes that nothing demonstrated 

the tenacity of spirit and the healthy Polish race than the 

activities of these emigrant groups. They flocked to the cities 

of United States because Amerlean Industrialism gave them that 

vision of prosperity which was tantalizing Indeed In their 

34 J. H, Retlnger, Folacy w cywillzacjach swlata do 
konea wloku XIX-go (Poles In the oiylligations of the world to 
tne ifcnd of xix century), warsiawa,, 1937\ o, HQI-202. 
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search of those nobler freedoms denied them in t^oir mother 

country. This aa-ne source presents a realistic picture of 

these emigres. 

One must be aware that these emigrants wsre 
the working class coming to th© United States In 
the worst conditions i they were forced to leave 
their homeland because of the greatest economic 
need or because of political or religious perse­
cutions. In addition to and In contradistinction 
from other emigrants, the Poles found no organised 
oenter to aid and direct them; • • . they spoke 
no English and, In comparison with other Immi­
grants, many Poles were illiterate. The Polish 
laborer, therefore, was totally unprepared to 
live in the American city and, In addition, he 
was the victim of Immigration agents and various 
other charlatans who exploited him mercilessly. 

In his comments on this period, Ledniefct*'-* calls 

these Polish emigres "the first great uprooted people of 

modem times", a historical phenomenon unique in its kind. 

It was a whole world In exile, almost an entire nation which 

waa not willing to give Itself up, which did not accept defeat, 

and which hoped to be able to continue the struggle and re­

al stance with Europe's help. At the beginning, these emigres 

considered their stay abroad a temporary one; they counted 

on a rising of all the peoples} and the manifestation of 

sympathy, which they met everywhere, fortified this faith. 

Lednlcki concludes this portraiture with a note of disil­

lusioned realism, "today we know that they were In error." 

3$ Wac2faw Lednlokl. Life and Culture of Poland: As 
Reflected in Polish Literature. Hew York. Hoy, 19101. p. 231. 



REALIZATION OF MOTHER MARY'S IDEA 130 

Appraising this phenomenon In perspective from another 

source,*® further Insight Is provided on these emigres. The 

author calls it a long rang© program and a tsdlous road with 

many a heartbreak along the way. They câ i® into a highly 

competitive society, heavily Influenced by the Calvinistie 

faith that the good sueceed and, in the joy of its new-found 

independence, somewhat set against the Catholic newcomers. 

The emigres remained In a ghetto. In deplorable housing con­

ditions, at least long enough to adjust to th© new way of life. 

The social Inadequacies of these Poles, determined mostly by 

the prevailing Protestant and secular mores, were added irri­

tations whioh were to pass away only eventually with assimi­

lation. 

It would be helpful, before examining In detail the 

historical data and the accuracy of the statements made that 

the stereotype of any minority group is never complimentary 

or hopeful. The Anglo-Saxon culture especially, with its 

emphasis en efficiency, soeial Isolation, material pros* 

perlty, and small families, did not easily accept the Catholic 

Poles with their strange customs and different language. The 

natural tendency of these Poles to live and play, if not to 

work, among their own was called elannlshness. Any negative 

36 Sister Lucille, C.R., "The Causes of Polish Immi­
gration to the United States" in the Polish American Studies, 
Vol. 8, Hos. 3-4t issue of July-Dec, i9^l, p. 85-91. 
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reaction they may have had against the hostile environment 

in which they had coma to live was labelled aggressiveness 

and ingratitude. If these emigres got ahead, they were called 

"pushy" | if they were indifferent to soeial ellmnlng, they 

were called lagy. Th© sins of the few brought popular in* 

dictraont on the whole mass. 

But, as Targes-/,*' observes, this paradoxical context 

was redeemed by the fact that these migrants brought their 

priests with thera, who were pastors of a migrating flock 

rather than ralssloners to a civilisation In need. They were 

sore concerned to conserve the faith of their people than to 

convert a nation. Since the priest was usually the most 

Intelligent person accompanying the group, this priest, in 

lieu of hia status and education, became the center of not 

only the newly organized parish and school, but also of the 

new American Catholic Polonla which centralized Itself In the 

vicinity of the parish. The parish thus became the hub of 

the emigres religious and political life around which they 

could rally to defend what they had! "naaze,"^8 The poor 

immigrant could now worship In Polish, hear the word of Ood 

in Polish, be absolved from hia ains and exhorted to re­

pentance by a minister who spoke his own language. He shared 

37 X. Stanislaw Targosa, Polonla katollcka w Stanach 
Zjednoczonych w praekro iu Tcathoiie Polonia in the lynlted"'"" 
itatea in Cro8S-aectlon}TlPetrolt, 19U3. P. 93* 

38 English translation, "our own," 
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In the parish Polish circles, belonged to religious societies 

and In self-helping financial groupings. The Church stood 

guard to satisfy his religious needs and the school to guard 

the nationality and faith of hia children. 

A similar delineation of this phenomenon is given 

prominence in another impartial source, corroborating the 

above. 

To Polish Immigrant people, their priest was 
always the visible representative, not only of 
religious but of civil authority as wellf he was 
the master of all administrative affairs in the 
parish. Therefore, many problems were brought 
to him, because hia learning and Impartial 
judgment best qualified him to guide, admonish, 
and advise. In those days, the pastor of a 
Polish parish exercised leadership in the slxls, 
social and political life of the community,^ 

In summing up the facts on the Polish Smigres problem, 

It waa shown above that these people brought from Poland their 

loyalty to the Church and to her representative, the priest. 

History records the latter to be th© leader and the teacher 

of this American Polonla, Ultimately, in an aggregate ap­

praisal t the history of the American Polonla Is basically 

the history of the Pollah parish and of the Polish priest. 

Never before in the annals of history had the Church to per­

form this task, or at least never before had it succeeded so 

39 Francis J. Brown and Joseph 3. Roucek, Our Racial 
minorities. Hew Y'ork, Prentice-Hall, 1942, p. 227. 
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well* Mover before had so numerous a group of immigrants 

changed their national allegiance and remained faithful to 

the Church, 

A dispassionate examination of these Illuminating 

analyses reveals the scop© of th© framework within which 

Mother ffcry was to find herself committed in the early Chicago 

Polish center. The implication In this statement la obvioust 

it was a milieu totally alien to her, one which she must face 

in fulfilling her call, An additional factor in this con­

figuration of circumstances Is this that her work in Chicago 

was directly connected with that of the Resurrectionist Fathers, 

These leaders of the American Polonla were a sublime expression 

of the spiritual awakening of Poles in exile. The Order was 

the first male religious organisation of purely Polish origin. 

It needs to be restated that the double duty of the 

Resurrectionist Fathers was that "of preserving the Polish 

nationality as well as the Catholic faith."^0 Recognising 

this obligation, S>rm Walery Ja.iiriskî
1 in his tribute to the 

idealogy of the founders of the Resurrectionists calls these 

40 Helen Susyn, "Peter Hlolbasat Maker of Polish 
America", In the Polish American Studies, Vol, 8, Hos, 3*4t 
issue of July-Dec, I951f p. 75. 

41 Rev. &?* Valerian J&slnskl, in a discussion which 
followed the paper of jSlater Beatrice, C.R., "System wycho-
wania Zgromadsenia Siestr Zmartwychwatanek" ("System of Edu­
cation of the Resurrectionist Sisters") In Polish Amerlean 
Studies# Vol. 10, Hos, 1-2, issue of Jan,-June, 1953, P» 43« 
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founders "spiritual giants." And the foremost chronleler of 

Polish Amerlean Catholicism, Father Kruszka,**^ asserts cate­

gorically that the Resurrectionists played the most Important 

part In the history of the Poles In th® Archdiocese of Chicago, 

Hother Mary's work ties up Involvedly with that of the Resur­

rectionists in the momentous period of their gigantic effort 

to organize the Polish American Chicago center. This involve­

ment had Its light and dark aspects for Mother Hary*a Institute 

in its Initial stages.^ 

History indicates that Poles came to Chicago in 105©,^* 

but they date their organised effort from 1864 with the for­

mation of St. Stanislaus Koatka Society, the germ of the first 

largest Amerlean Polish parish In North America bearing the 

same naate.**£ The Resurrectionist Fathers, vitally lntereeted 

In the fast growing Polish Chicago community, came to this 

city in 1966 from their labors In the earlier Polish Texas 

42 Hs. tfaclaw Erusaka, Hjatorja polaka w Araeryce 
(Polish American History), Milwaukee, I9u7, Vol, o, p. 119. 

43 There were considerable misunderstandings in regards 
to finances which the Slstera confided into the keeping of 
Father Vincent Barsynski, C.R. The fact that Father Leehert, 
C.R,, shortly upon his arrival in Chicago with Mother Hary and 
her Sisters, left the Resurrectionist Order to be more free 
to care for the CSFN*s» added more unpleasantness to the 
existing consummate misrepresentations, Hother Kary suffered 
mueh In this ordeal, 

44 Krusska, OP. clt., Vol. 10, p. 135*, 

k$ Ibid.. Vol, 1, p, 72. 
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settlements.^ In 107©, they took over the St. Stanislaus 

Kostka parish and from this center they radiated their 

activity into forming other Polish parishes and schools within 

Chicago.^? 

Father KTuagkar® notes that the number of schools 

where the children of the Polish emigres could be taught the 

mother tongue effectively just about equalled the number of 

parishes. It was a humble school, he observes, but school it 

was, and the teachers were ethnically Polish or those who 

could speak and teaeh Polish, These teachers, he says, were 

not necessarily professionally qualified with academio accredi­

tation, but they filled In the bill of teachers aa well as any 

of such very people in other American early schools. True, 

there were some professionally qualified, but these were in 

the minority, grusska chronologizes. 

With th© shortage of lay teachers, these early American 

Polish sehools began using the early religious sisterhoodst 

first of the Polish teaching order in the United States, the 

Feliolan Slaters, and then those of the School Sisters of 

46 Ka. Toraasg Reglnek, H.I.C., Potega katoliekloj 
polenil amerykansklel (The Might of Polish American (iathoiiciam), 
stockbridge, Mass,, Marian Fathers, 1^0, p. 40. 

47 Presently the Restxrreotianists have six of the 
largest Polish parishes in Chicago; St, Stanislaus Kostka, 
St, Hedwig, St. Mary of the Angels, St. John Cantius, St. Hya-
cinth, ana St. Stanislaus B, and M. 

48 Krusska, Op. clt.. Vol, 2, p. 84, 87, 88, 
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Notre Dame who happened to be of Pollah extraction. The 

Sisters of Holy Family of Nagareth entered this field in Chi­

cago in 108$, Father Krusska indicates.^ It would not exag­

gerate the situation to assert authoritatively that th© ralaon 

d'ttre of Polish-American sisterhoods was, and still la, the 

cultivation of the Polish language and culture In America 

among their countrymen. 

This was the warp and the woof of the historical canvas 

upon which must be traced Hother Mary's greatest contribution 

as an active educatort her work among the Polish emigres In 

the United States. The Fellclan Sisters were already engaged 

in this very terrain in the states of Wisconsin and Michigan 

since 1374* Hother Mary's field of endeavor was to begin in 

1865" in Chicago and wove eastward to Pittsburgh, to Brooklyn, 

and to Scranton. 

3. Concatenation of Mary's and Martha's Parts, 

The account of Hother Mary's life bears out the fact 

that her youthful aspirations were strongly keyed towards a 

life of contemplation. In time, however, God had given her 

to understand that continuation in and completion of the life 

of contemplation is to be found in the active apostolate. 

Before ahe became aware of the Resurrectionist Fathers* mission 

49 Ibid,, Vol. 2, p. 110. 
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work In Chleago, she had no suspicion whatever that she would 

be asked to contribute her share to the mission work in that 

city. Yet, in aplte of this lack in orientation to the Chicago 

situation, her Pisjqr® bears an explicit entry relative to the 

promptings of the Holy Spirit in His plan for her. There Is 

no evidence that she realized the geographical location n&r 

the exact type of work meted out for her in the Divine plan. 

After Holy Gonwtonion, I felt that Jesus la 
not sufficiently content to establish His kingdom 
In my soul only, that thia is not the limit of His 
activity in mei but that He wants to erect His 
kingdom in other souls also • • • and for the 
completion of this task He desires the cooperation 
of Bis humble servant. 

Thia was the Intimate persuasion of God*a grace subtly 

conditioning her great soul for the work in the apostolate. 

The existing sources do not reveal the exact date of the first 

and that of the subsequent requests coming from Chicago, but 

the Diary recording quoted above definitely antedates the 

letter from Father Barzynskl in which he requests help from 

her Slaters. The titanic responsibility which the Resur­

rectionist Fathers undertook with the Polish emigres in Chleago 

would bear more rewarding fruit with the help from Hother 

Mary's ethnically Polish nuns, Burton" stresses the recog­

nised fact. 

$0 Diary, entry for July 14, 1884* quoted in the type­
written transcription, p. 7« 

51 Burton, Pp.. cit.. p. 113, 
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In view of this pressing urgency in the situation, 

Father Vincent Barsynaki, the Resurreetionist Provincial In 

Chicago, saw fit to act as he did. Yet Father Leehert received 

those Chicago summons for aid from the Community which he was 

directing with logical apprehension* With his harassed con­

frere's repeated suswons for help, Father Leehert argued the 

unfeasibility of the proposition* Mother Mary's community 

lacked the adequate numbers to be able to expand into the 

United States. He was convinced that the consummation of the 

proposed project must bide Its time. But, when he finally 

approached Mother Hary with the proposition, he found her 

astonishingly receptive and willing to accept the challenge to 

foreign missions. This announcement was for her the answer to 

the promptings of th© Holy Spirit which she had been experi­

encing. 

However, rather than unfold h©r complete design, she 

refrained from definite coswltments. She felt her plans must 

remain in abeyance until intense prayer would bring her the 

necessary light from above. This illumination came to her as 

she prayed In the Basilica of St. Mary Major during the octave 

of the Epiphany. Her Diary** reveals the following generous 

reaction in faee of the hardships of the mission call which 

she fully envisioned. 

& MS&Sb wt&J * w January U , 1085", quoted from the 
typewritten transcription, p, 7-8. 
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. . . at the ereche exposed for public vener­
ation, I visualised America and our Kaaareth which 
is to he founded there by striking its roots in 
the land aeroas the seat /T saw/ that spirit of 
the Holy Family, the spirit ©fxove for Immortal 
souls reaching into ether souls there £7 • «/ 
How I understood clearly what Jesus wants from 
us • • , It la our dutiful concern to help 
spread His Kingdom within the souls awaiting 
our coming • . , and I have offered myself and 

S Sisters for that toll, for everything that He 
lis us to do. 

Ho one discerned better than she the difficulties that 

must need be encountered when she would take her Slaters from 

the shelter of th© convent to engage them In an external duty 

for the salvation of souls In a distant and foreign sur­

roundings of another continent. In spite of the secrecy as 

to the definite phases of this undertaking, she saw fit to 

*feel out" th© sentiment of th© resident Roman Sisters as to 

this venture. This step can be readily understood. There was 

no official General Council In the Congregation at this early 

date where she could have consulted. She wanted to act prudent­

ly and not rashly. The tmve others would help her pray, the 

sooner the necessary fullness of light would come. 

Some inklings of the forthcoming new mission can be 

found in her Letters, as for Instance In the followingi 

In confidence I am sharing with you a secret 
which up till this writing was unknown to you and 
which must remain unapprehended to others for a 
timet we are opening a third mission • • • very 
far from here . , , The task la great and it is 
definitely work for the glory of Ood. All plans 
are formulated with the conviction that we are 
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acting In accordance with the Will of Ood because 
two cardinals" expressed their approval and al­
ready one of them communicated with the arch­
bishop /5t Chicago/. With the help of Ood, w© 
shall be leaving in July, Please, do not ask me 
where » • . Let It suffice you to know that it 
will be an ocean trip.54 

From the above communication, It la evident that 

Mother Mary searched her heart for a tangible assurance other 

than just interior Inspiration for the course of action open­

ing Ita vista before her. In addition, she sought advice 

from competent people, especially from representatives of the 

Churcht of Cardinal Vicar of Rome, M, L, Paroeohl, of Cardinal 

Prefect of the Office of Propaganda, and finally of Cardinal 

Ledochow8kl,££ The first two dignitaries approved of the 

eause which she contemplated to espouse. After arranging for 

the final transactions with the Chicago priest through the 

mediation of Father Leehert, she made the last arrangement for 

departure into the mission field. 

, 5*3 3b* *•* deliberately omitting the name of Cardinal 
Ledochowski, whom she also consulted but who, for reasons 
undisclosed, refrained from giving his opinion In th® natter, 
Mother Mary reacted verj keenly to his stand, yet she felt 
she could act without his agreement since he had no immediate 
jurisdiction over her community, 

54 Letter to Mother Michael, dated April 8, 188$. 

5£ Sardi-Slca, Op. clt.. p, 216. 
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H 0 P 01*yy records the minute orientation in her 

travelogue. 

Up to this time It was agreed upon that only 
three Sisters would be sent. But on March 10, our 
Father /Leehert/ showed me a letter whieh calls 
for ten or twelve Sisters to b® on the spot by 
July, 1885. It was then that I saw more vividly 
than before all the vicissitudes of th© situation 
and, for the first time (since I had not heretofore 
given the thought serious deliberation), I announced 
to Our Lord in the person of Father Leehert that I 
am ready to accompany them ££he Sisters/. And Our 
Lord deigned to accept my holocaust. Today, be­
cause of His blessing, our Institute is growing and 
our Sisters are continuing to spread His Kingdom.-*0 

Mother Mary looked upon the call to active apostolate 

aa an evidence of Ood*a special grace. She frequently under­

lined thia eonvictlon in her correspondence with the Sisters 

whom she left in the American outposts as is demonstrated in 

the following letter1 

I am convinced that Chicago provides you net 
only with thorns but also with roses of conso­
lation at the realisation that you are toiling 
for souls which can be won over for Him . . . 
Anyone called to that task should bless the Lord, 
should be extremely happy to have been chosen to 
labor in His assignment /7 . •/ When I reflect 
upon this miracle of (Sod̂ a grace of which I am 
a partaker, at the thought that Ood had selected 
His small and insignificant "Hasareth" for this 
Important task . . . when He could have easily 
chosen other better ablo and more deserving souls 
to whom He could have committed this mission . « • 
my profoundggratitude for this grace knows no 
bounds. • .57 

56 Diary, dated March 10, 1886. 

27 Letter to Mother Raphael, dated June 30, 1886. 
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Few months later, writing to another Sister, she 

emphasises again this mission work as being the "best part" 

In the serviee of the Master.^3 In a letter to another of the 

pioneer Sisters^ working in Chicago ar<m, she exhorts her to 

be humbly grateful for this *extremely great grace" of her 

being a part of Hasareth active apostolate. After collating 

their first year of work In the teeming Chicago missionary 

activities, Mother Mary sent her daughters her first circular 

letter.60 In addition to other admonitions, again she under­

lines strongly the injunction that her Sisters appreciate In 

all humility God's graceful call for service In His missions. 

This waa th® attitude in which all ordeals and trials 

were accepted by Mother Mary. She found in the field at hand 

the scope for hor work which she approached in her character­

istic humble way of being unworthy to toil in His cause. And 

it was hor will and desire that her Congregation's spiritual 

edifice rest on this bedrock of humility. Indeed, It took 

genuine humility, especially since she and th© first members 

of the order were recruited mainly from Pollah aristocracy, 

to minister to the simple Pollah immigrant and the neglected 

child. 

$8 Letter to Hother Michael, dated October 20, 188$, 

59 Letter to Slater Hary Paul, dated Juno 15* 1386. 

60 Circular letter, dated August 18, 1886. 
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Mother Mary committed her Sisters to teaching, to 

nursing, to the eare ef the orphans, %vA other activities. 

The forthcoming last ehapter Intends to study her as an edu­

eator In these commitments, with the hope of reaehiag con-

cluaive proofs for the claim that she is an educator. 



CHAPTER VI 

PLUGGING IHTO UNLIMITED HORIZOHS 

The history of Mother Mary's Idea shows the various 

vicissitudes of her original plan which she had conceived 

in establishing her congregation. Did the Foundress herself, 

ao open In her legislation for circumstances that should 

arise foresee the tides that would sway with and against her 

great Idea? The answer to this question obviously depends 

on one's discerning the meaning in the direction which she 

always found in total dependence on Ood'a provident will. 

And, oho drew heavily on this Divine reservoir, her guldepoat 

throughout life. 

Looking at the facts, It has been shown that Mother 

Mary had committed her daughters to the apostolate in teaohlng, 

in earing for the sick, in mothering the orphans, and other 

activities. She had stamped her work with that special 

characteristic of the hidden life of the first Hasareth family 

from the first moment as her Institute was about to take Its 

Important step towards active apostolate In the United States. 

In the light of what has been shown before, this 

analysis plans to conclude the demonstration of evidence In 

her educational undertaking by showing how her Idea revealed 

Itself In (1) her facing the realities of the apostolate$ 
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(2) the "Hasareth" educational leaven; and (3) the present 

status of her Institute as stamped with that special charac­

ter! a tie with which ahe managed to inspire her first daughters. 

1. Facing Realities in the Apostolate. 

Before embarking upon her transoceanic mission, like 

the Teresa of her time and of the new world, Mother Mary 

presented the group of twelve Sisters, which she had chosen 

for the American foundation, to His Holiness Pope Leo XIII 

for his blessing In the undertaking.2 Six members of this 

group were after the first profession; the other six were 

novices. In the light of the fact that this Chicago mission 

was to have been an educational undertaking, a pertinent 

question must necessarily arises how were these pioneer Sis­

ters academically prepared to enter the teaching field? 

In justice, it would not do to evaluate these pioneer 

teachers of the last century by present-day standards which 

1 This number constituted almost half of the total 
membership in the new community. Thus this la a strikingly 
revealing token of Mother Mary's generosity in answering the 
call to the missions. 

Z J-ncayk, Op, eit.. p. 57, The group whioh Mother 
Mary chose to lead In person consisted oft Mother Raphael 
Lubowldgka, Sister Laureta Lubowidgka, cousin of the formerj 
Sister Agnes Csoppe, Sister Evangellsta Kijenska, Sister 
Frances Murray, Sister Stanislaus Slerpinska. The novices 
in the group were Sister Paula Czarnowska, Sister Cecilia 
Sadowska, Sister Agnes Lukasssewlez, Sister Theresa Cgermlnska, 
and Sister Phllomena Parsyk, a lay-sister. 
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qualify the person for the teaching profession. It is neces­

sary for thia judgment to apply the conditions and criteria 

of the previous century In order to appraise adequately the 

the educational preparation of theae Sisters. However, there 

la proof positive in the sources^ to warrant the inference 

that Hother Raphael, the Superior of the group. Sister Laurota 

and Sister Paula had adequate educational preparation, one very 

much similar to that whieh Mother Mary herself had received. 

Slater Frances, Sister Theresa and Sister Stanislaus received 

an education not aa fully complete aa the former three but 

sufficiently adequate. Sister Philomena, the lay-alater, was 

sent to take care of the domestic work for the missionary band. 

As to the educational preparation of the other five, the 

sources reveal nothing definite. 

This was the mtstard seed, the extent of Mother Mary's 

educational Initial input of teaching personnel into the edu­

cational venture, an unostentatious one, indeed. Yet, her 

position as an edueator and administrator in this educational 

project was not uniquely inadequate. As an ad-ninistrator she 

was a teacher of adttlts. Sho waa in a position not only to 

shape what her daughters thought, but also how they thought. 

The value concepts which guided her own life influenced the 

value concepts of her daughters. Thus, her role waa important, 

undeniably. 

3 Diary, typewritten copy, p. 9. 
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In attempting to point out the relationship among the 

factual data, it must be countenanced that Mother Mary was 

motivated by the missionary spirit when she undertook to 

answer the challenge of Chicago*a needs. In the light of edu­

cational experience, her position and motivation waa not unique, 

For many years the missionary element in Catholic education was 

a strong formative factor, shaping and directing its activities. 

Annala of varioua religious communities who entered the teaching 

field in the United States amply corroborate this assertion. 

Their predominant motive was the desire to spread the faith. 

Commenting on this very phase, Woody observes that 

thia la typical of the spirit which animated the 
European Communities of women pioneering in the 
American educational field, while the majority 
were women of highly cultivated minds, It la 
evident that seal, not scholarship, was regarded 
as the, prime prerequisite for work in the Hew 
World.*** 

In hia observation on this very problem of teacher 

professional adequacy, another Catholic promulgator of education 

of Bisters, Magr, Cronin has an additional pertinent comment to 

offer. 

4 Thomas Woody, A History of Women's .Education in the 
United States. Hew York, Tne Science Press, Vol, 1, p, 124-1^8. 
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Prior to the twentieth century • • . with some 
few exceptions . , • religious teachers followed 
for the moat part a system of in-bred education, 
conditioned largely by tutorial methods which 
seldom took them beyond their convent walls. Since 
the First World War, nuns first entered Catholle 
and secular universities to work for collegiate 
degrees, their interest In higher studies being 
dictated primarily by professional needs rather 
than for any desire for personal intellectual Im­
provement, £7 , jjj State influences and the 
varioua accrediting agencies were the two factors 
• , , exerting pressure • • . largely responsible 
for bringing educational legislation to bear on the 
Catholle school system** 

The small band of pioneer Maaareth nuns from Italy 

arrived in Xew York on July 4* 1335f in Chicago, two days later. 

Mother Mary and her Sisters now were faced with the task whieh 

Father Vincent Hadslejewgkl, C.R., had envisioned for them* 

The poor neighborhood of St. Josephst pariah, on Balden and 

Southport Avenues In the northwest part of Chicago, did not 

have much to offer them save extremely Inadequate living 

quarters and the guidance of the priest whose call they 

answered. At the sight of the disheartening poverty, Mother 

Mary did not lose courage. Accustomed to the affluence of life, 

her gallant spirit upheld the weaker ones of her Slaters, The 

warmth, joy, and sincere hospitality with which the Polish 

people greeted their own "Polish" Sisters atfiply compensated for 

the glaring physical inadequacies of the situation which faced 

the newly arrived band. 

5 The Very Rev, John J, Cronin, "Foreword" in Sister 
Bertrande Meyers, The Education of Slaters, Sheed and word, 
1941* V* gacv-xxvl. 
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In her level-headed and disinterested seal for souls, 

6 

Mother Mary lost no time. She carried a heavy load of re­

sponsibilities. All the activities were closely correlated 

in her mind but each -mist have made Inroads on her time and 

on her limited physical strength. Yet, she was like a juggler, 

keeping balls of many colors in constant movement. Hot one 

could be neglected. She tried to acquaint herself with the 

new conditions which she encountered and the manifold needs 

of the Chicago Poles. This orientation, she felt, was noces-

eary for her to be better able to extend the scope of her work. 

Thus, during her three-month residence in Chicago, ahe 

opened a child-earing home and an elementary school both at 

St. Joaaphat pariah and at St, Adalbert pariah on West Seven­

teenth Street, But her work as an edueator and organiser was 

not confined to elementary schools only. She erected a pro­

vincial house and the first American Nagareth novitiate at 
ws 

130 West Division Street,« in the environs of St, Stanislaus 

Koatka parish known as "Little Poland," She met a request to 

open an elementary sehool In the last mentioned locale and a 

child-earing heme in the adjacent building on 1456 West Division 

6 C,S,F,H., The Congregation of Holy Family of Nazareth. 
the first fifty years of its existence. Rome. Vatican Press. 

ws, p. aa, — 
7 Present day address Is UJ44 W e 3 t Division Street. 
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Street." In her subsequent visits to Chicago, she opened an 

Evening Sehool for working glrlg,^ and finally an academy 

boarding school for girls seeking secondary education.10 All 

these additions were housed In the Division Street center, a 
11 congested situation meeting the urgeney of th® moment.** 

These activities, unquestionably mark Mother Mary out as a 

far-sighted edueator and administrator. 

The woman who never enjoyed good health, took to the 

Inconveniences of journeying, necessarily entailed In the new 

foundations which she personally supervised, like a seasoned 

traveler. Her second trip across the Atlantic on June 13, 

16*83, kept her in Chicago until August 2, 1390.** During 

that prolonged stay, Mother Mary opened a mission in Scr&nton, 

Pennsylvania, In Brooklyn, Hew York, and in Philadelphia, Pa,, 

8 Krusska, Op. clt.. Vol, 9, p. 200. The building 
originally claimed as the property of the Congregation of Mother 
Mary, was pronounced the possession of the Resurrectionist Order, 

9 — — - — - , Souvenir of the Silver Jubilee In the Eplsco-

saaaGMaW* 
S, 250. The entry reveals . 

Slaters, and 80 children, 

10 Ibid., p. 249. 

11 His Excellency Archbishop James E. Quigley (1902-1915)* 
during one of his pastoral visits, was moved with the congestion 
whieh he witnessed at 130 West Division Street so much that he 
was gracious to grant the community a 133-acre site In suburban 
Dee Plain©a, Illinois, whereby the congestion could be allevi­
ated. In 1908 the Community moved Into the new building with 
the novitiate and provincial council. 

12 Sardi-Sica, Op, clt., p, 279. 
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where she installed her Sisters in teaching In th© elementary 

parish schools which she founded. 

She waa deeply -noved to see so mny Poles hospital­

ised among foreign conditions,^ where they could neither 

understand nor be understood in relating their physical ail­

ments to those who could and were willing to bring them relief? 

where, because of a great language difficulty, they could not 

receive the available relief of their physical ailments, no 

spiritual and moral uplift so vitally needed in their time of 

sickness. Mother Mary set herself to resolving this pressing 

Polish emigres problem. She purchased a private residence at 

2*>8 West Division Street, Chicago, for a twenty-four-bed hospital. 

Thus, on May 6, lS*^1*** the first "Polish" hospital In th© United 

States was opened for use.**' Asiong the raost generous contri­

butors towards the latter project were Jean and Sdouard de 

Resske, ° the Polish brother-alngers of opera fame. 

13 Xrusaka, Op. clt,, Vol. 2, p. 119. 

Uj, •»—-*.-•, Diamond Jubilee of the Archdiocese of 
Chicago, Des Plalnca, Illinois, St. Mary's Training school Press, 
1920/"P« 731. 

15 The present St. Mary of Hasareth Hospital, opened 
for use on March 19, 1902, Is a block-square property bounded by 
Hoyne-Leavitt-Oakley,Thomas Streets. It rates among the top 
ranking hospitals In the United States and the accrediting 
agencies. It has the largest number of American-Polish doctors 
on its staff than any other hospital In the country. Its 
capacity, ao of Hovember, 1957, Is 3®3 beds and 60 bassinets. 
The newly constructed Hurses Home and School of Horsing la 
considered one of the best. 

16 Burton, Op. clt., p. 140. 
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Requests poured in to Mother Mary for her Slaters to 

come to St. Petersburg, to Paris, to London. ' The first of 

these ahe refused because of the political difficulties which 

ahe could envision in Orthodox Russia. The other two she 

took to heart and acted upon the petitions of the large sections 

of Polish emigres. The possibility of latent vocations from 

these two metropolitan areas spurred her doubly to action. 

The Paris request coming to her from Father Ladislaus wltkow-

ski, C.R., which she accepted with unprecedented fervor, was 

to prove fraught with many cruel disillusionmenta. ° Hard­

ships, lack of finances, religious liquidation existing then 

in France militated against all Paris foundations. Of the four 

eatablished therein, one did weather all those prevailing ad­

versities. Today it exists under the official name of "Asso­

ciation Familiale pour la protection des 6tudlant©8 6trangdresw 

at rue Vaugirard. 

The London mission was undertaken at the direct wish 

of His Excellency Herbert, Cardinal Vaughn, v Archbishop of 

17 Sardi-Sica, Op. clt., p. 285-290. 

18 Burton, Op. clt.. p. 141. 

19 Ibid., p. 341, HIa Excellency Fran^ols-Marie-
Benjaraln, Cardinal Richard de la Vergne <l8l9-1908), Archbishop 
of Paris, seemed little inclined to sanction a new religious 
house in the city, since there were already a considerable 
number there. 

20 His Excellency Herbert, Cardinal Vaughn (1832-19Q3)* 
the third Arehbishop of Westminster, built the Westminster 
Cathedral. 
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Westminster, who came to Rome In person to plead this cause 

with Mother Mary. Complying with his wish, she undertook the 

eare of the large London oenter of emigres from Poland and 

Lithuania. There, too, her course proved to be rough. How­

ever, she surmounted many a formidable obstacle and brought 

priceless solace to the tragically needy London Poles and 

Lithuanians.21 English soil, however, was to prove Itself not 

too fruitful for the growth of her Hasareth. Today, the com­

munity maintains only three Hngliah missions. Today, and 

chiefly the United States, proved to be Mother Hary*s most 

suoeessful sphere of operation in the active apostolate of her 

community. 

2. The Hasareth Educational Leaven. 

Dealing with a condition and not a theory, Mother Mary 

faced anxiously and with uncertainty aa to procedure the 

complex problem of educational de»ands In the United States. 

Thia declaration -mist bring into sharp foeua and become a 

challenge to her claim of being an educator. Yet, as one looks 

beneath the surface of the previously made assumptions and 

aeeepts the earlier definition of Theorists-Realists22 under 

which category Mother Mary was unqualifiedly placed, one must 

21 J-ncgyk, 0pt clt,, p. 50-59. 

22 See p. 34 **f thin thesis. 



PLUHGIHO IHTO UNLIMITED HORIZONS 4,^A&|* 

accede to the fact that this challenge can be properly met. 

This can be done logically by examining the modicum of results 

that Mother Mary achieved in the orb of the active apostolate 

whieh she Initiated and administered. 

In assessing the supporting data, not as a matter of 

opinion but as a matter of fact, there exists sufficient evi­

dence that, in her educational Input, ah© had met conclusively 

the criteria for that special point on the "Kducator*s Person­

ality Scale" where ahe was placed earlier in this writing. 

Since in the economy of education, the school Is only one of 

the formal educational agencies, it is the schools which she 

established which now must be studied In order to obtain 

additional evidence as to her educational contribution rendered. 

In the fast moving and complex American society, many 

things that Mother Mary but dimly anticipated became realities. 

The schools which she founded of necessity had to fit into an 

already existing system in the Archdiocese of Chicago, whieh 

waa established by the Merey Sisters who began these schools 

in 1846 under the direction of Chicago*s first bishop, the Most 

Reverend William Quarter, These schools had to comply also 

with the city's public school system. This Mother Mary did, 

yet her schools had to oerve a Polish-American element also. 

Particulars of this type of school will be given later in this 

chapter. 
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Mother Mary quickly alorted herself that her Sisters 

must overcome the language barrier themselves before their 

work In the school would prosper. To that effect, she readily 

found local American lay-teachers who tutored th© Sisters in 

English and also acted as teachers of Hnglish in the schools 

which the Haaareth Sisters administered. She recognised the 

need of revision la the Constitutions of the congregation In 

order to meet the urgency which the apostolate in Arteries pre­

sented. Accordingly, with varying circumstances, in the course 

of time Mother Mary changed in -nore than one point the original 

sketch of the Rules for her congregation. ̂  

In this connection, Mother Mary also realised the 

necessity of making concessions for the American way of life 

and, consequently, she made the pertinent modifications in her 

Constitutions. She laid out a program for her American Sisters 

whieh, in paraphrase, would be the following. 

The total education of a teaching Basareth 
Slater involves a dual problems (1) her develop­
ment according to the ideala and Constitutions 
peculiar to h«r institute, designee! to facilitate 
her religious perfection, and (2) her formation 
as a teacher equipped to discharge her teaching 
functions with professional efficiency* 

23 C.S.F.H,, The Congregation of Sisters of Holy 
Family of Hagareth. the first hair-century of ita existence. 

ftfeGUsSs 
lagareth. the f i r s t hair-century oi 
Rome, Vatican Prase, !*>{&, p . U. 
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There should be no artificial dichotomy 
whieh separates the Sister as a religious from 
the Sister as a teacher. On the contrary, a 
realistic approach to this problem demands 
that there should be no error of disassociating 
the spiritual formation of Sisters Crora the 
professional education of teachers,^ 

Prudently, the Constitutions and Rules of Mother 

Mary*s Institute remain In their spirit uniquely attuned to 

the character and temperament of women. Although her ideas 

on education were definite, Mother Mary maintained vigorously 

that allowance be made for growth In accordance with the 

vicissitudes of time and circumstances. In her repeated 

exhortations she emphasised that Marylike charity was to take 

the first place In Kasareth homes. Undoubtedly, she recog­

nised the urges and drives of a woman's temperament and she 

legislated accordingly. 

Mother Mary regarded the duties of a teacher as funda­

mentally a real vocation in spite of the fact that the Sister 

is a school teacher not by professional choice but rather as 

a result of her religious profession. She subscribed to the 

eonvictlon that love of the work of teaching and love for 

the children are the most Important factors In successful 

teaching. She had zealously and diligently maintained that 

It was a highly distinguished honor to work for the Christian 

education of the needy, and the only motives which could 

mmmmmmmmammmmmmemmemmtmmmimmm0mm 

24 Conferences, Hovember 17, 1880, and October 3, 
1883. 
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possibly he accepted, she thought, were religiouss the love 

of Ood and the salvation of souls. 

She was not deluded in the belief that merely putting 

a woman into a religious habit and plaelng her In front of the 

classroom automatically makes her a competent professional 

teacher. Parallel to the deep realisation of the close con­

nection between personal sane tifieat Ion aa a part of religious 

vocation, she understood that the means which she had chosen 

for her daughters to bring souls to Ood must be used with the 

greatest possible professional competence. Here she exempli­

fied the much later radio message of Pope Pius XIIt 

Good teaehers need professional competency, 
which should be at least above average, and better 
yet, outstanding on all levels of instruction and 
in eaeh of the specialised fields, If It la not 
to be unworthy of a mission which serves not 
merely the people and the State, but also Ood, 
the Church, and souls. -* 

In line with this conviction, in the first general 

ehapter of her institute, the question of education, of 

teaching, of professional preparation of the teachers received 

Mother Mary's due attention and consideration. The following 

Z$ Pope Pius XII in radio address to the Fifth Inter-
American Congress on Catholic Education at Havana, on January 
12, 19514-, quoted In The Pope Speaks. Vol. 1, First t}uarter, 
1954» p. 20. 
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is the direct quotation from the Proceedings of this Chap­

ter < • * 

To prepare the Siatera efficiently for the 
teaching profession, a normal sehool for teachers 
should be set up In the provincial house of the 
Community with a three year course planned and 
designated to meet the scholastic requirements 
of the country. The Slaters should endeavor to 
obtain government teaching diplomas as much as 
lies within their power. If a Slater does not 
pass the examination satisfactorily, she should 
take the source over. 

Sisters advanced in years, by special per~ 
mission, may be exempted from pursuing higher 
studies if they are obtuse} while those who have 
diplomas may yet advance themselves by studying 
foreign languages, etc. 

Siatera who did not receive the necessary 
certification and, at present, are engaged in 
school work, should continue their studies 
privately under the jurisdiction of their Su­
perior In order to make up their deficiencies. 
Aa a matter of fact, Sisters should not be per­
mitted to make their perpetual vows unless they2# 
had passed the required scholastic examination. 

?*Ailtlplicatlon of schools was for Mother Mary only of 

secondary importance. Her first concern, as was shown in the 

above excerpt, was the teachers themselves. Her avowed aim 

was to make the duty of teaching a work of piety and of life's 

vocation, "Teaching is a very important task, and the res­

ponsibility extremely grave",z' was her often repeated In­

junction • In envisioning teaching as the predominant part 

26 C.3.F.M.. The First General Chapter held In Sevres, 
France, from August 2& to September £» 1895, under the direction 
of Father Anthony Leehert, p. 21, Hos, 2, 3, 4» 

*7 Conference. Rome, October 3» 1383. 
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of her Sisters* endeavors, she forcefully views It In a 

revealing perspective. 

External work, according to my judgment, Is 
the result and the fruit of Internal life , • • 
forking for others la not as easy as It would seem 
• • , It la much more than teaching by the book , . • 
we should do more, we should work In cooperation 
with Christ, loving th® souls of our charges in 
and for Him , , , Some of you are assigned to 
teaching, to guiding others, hence you should 
seriously endeavor to prepare yourself for this 
lofty position , • • Your book of Rules under­
scores this obligation and duty to prepare for the 
task of teaching • • , Christ prepared Himself for 
thirty years before H© left His Nazareth home to 
undertake the role of Master-Teacher,*" 

For the sake of emphasis, It needs to be streased 

again that the keynote of Mother Mary's in her educational 

undertaking was the religious teacher—a dual role working 

aimultaneoualy without one sacrificing for the other. The 

training of her teachers on these profoundly religious 

principles animated Hother Mary in all her work as an edu­

cator. True to the spirit of ita Foundress, the congregation 

faithfully adheres to this legislation. In recruiting young 

women for work as teachers In the community, Immediate care 

la being provided for their training, preparatory to sending 

them aa teachers in the schools. This vital concern is seen 

3® Conference, Home, Hovember 17, 1380* 
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in repeated legislations of later date aa, for instance, in 

the following. 

In the name of prudence, we should not open 
new schools until we have sufficiently trained 
and certified personnel , , , Sisters should be 
qualified for their position in the educational 
eapaeltiea with equipment which will permit to 
function adequately • . • In conformance with 
the wish of the Church . . . Sisters can study 
at the University of Lublin /Foland7, in London, 
and at the Catholic University at Washington, D,C, 
The degrees for which the Sisters are working 
should be gauged by the type of work they will 
be expected to engage in,29 

Facts are uncontestedly obvious to substantiate the 

claim that Mother Mary possessed crystal clear understanding 

of the needs of the times in whieh ahe functioned as an ad­

ministrator of her community and a clear vision of future 

demands in education. She met these needs with her new Insti­

tution, with new ways of doing things in the face of great 

physical and financial obstacles. Training of the community's 

teachers along these very Ideals which the Foundress heralded 

continues to remain a salient feature of the institute. Each 

province of the order trains its members carefully in Junior-

atea, Hovltlates, and Houses of Study, At the present writing, 

the American provinces operate two training colleges,3° and 

29 Fifth General Chapter Proooedln&a of meeting held 
In Albano, Italy, from June 5 to lb", 1920, p. 4®» ̂ 9« 

30 The first of these Is the Holy Family College, 
Torreads!©, Philadelphia, Pa,; the second, the DeLourdes 
College, Des Plaines, Illinois, 
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thus the Injunction ao close to the heart of Mother Mary 

continues to develop and to prosper. 

At this point It would be feasible to take Into per-

apeetive sows tangible facts of the schools which Mother Mary 

established. These were primarily those on the elementary 

level. But before a serious attempt be made to delineate 

the calibre of these elementary schools, a definite though 

aketehy retrospect into the history of elementary education 

in the United Statea muat first be made. Only then It will 

be poaalble to demonstrate the tenor of her part In this field 

of education. 

One of the outstanding facta in private education in 

America is the extent of the Catholic school system. Its 

notable feature is the reality that besides being taxed for 

the nation's public sehool system, Catholic a are able and wil­

ling to maintain a ayatern of their own. Writing on the back­

grounds of the Catholic elementary school system In the United 

States aa being uniquely an anomaly In the world, Magr, Hagan 

offera aome pertinently striking data In the details presented. 

Only In Europe of the Middle Ages can we find 
anything quite comparable. After the storm of the 
barbarian Invasion had subsided, every parish 
church, by force of both canon and civil law, was 
obliged to maintain an elementary school • • • but 
there was no such thing as universal education in 
the modern meaning. Every parish may have had to 
provide a sehool, but every child was not obliged 
to attend. /T . J* But In America, the conditions 
have been determined by agencies external to the 
Individual parish. The civil law had decreed uni­
versal elementary education. Since the provisions 
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offered by the State are such that they Involve 
danger to the faith, the Church In America has 
been forced to create the means for compliance 
with the compulsory attendance laws of the State, 
The result has been that the parish la forced to 
embark upon an educational program far more«elabo-
rate than Its resources reaaonably warrant,-*"1 

With the onrushing tide of secularization In American 

schools of which Magr. Hagan writes, the three provincial 

eouneile of the period^2 took on a national policy in this 

regard. Thus the Catholle sehool system was bom. The First 

Plenary Council of Baltimore (1892) emphasised strongly the 

need of parish schools} the Second (1866) reiterated the 

policy, end the Third (1884) elaborately developed the plan 

which constitutes the educational code of all Catholics in 

America to the present day. The Catholic school has matured 

with the Church—a joint product of the foresight of the 

Amerlean Bishops and the enlightened generosity of her faith­

ful. It Is not a foreign Importation nor an alien growth, but 

a sturdy native plant, a conspicuous example of a common re­

ligious impulse working under the favorable conditions of our 

Republic. 

To provide further historical understanding and th© 

perspective necessary to evaluate properly the pioneer 

31 The Rt. Rev, John R. Hagan, "Catholic Education and 
the Elementary Sehool" in Roy J. Deferrarl, ed.. Vital Problema 
in Catholic Education in the United States. Catholic University 
of America Press, 19^9» p. 59-60, 

32 Burns, Kohlbrenner and Peterson, A History af 
Catholic Education In the United States, Benzlger, 193f, p. 139• 
lla, U4-6. 
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educational work of Mother Mary, light must now be focused 

on Chicago where she initiated her schools. Under the first 

Archbishop of Chicago, Patrick Augustine Feehan (1880*1902), 

"Chicago entered into a golden era of building and edu­

cation. *^3 Truly, Archbishop Feehan can lay claim to the 

title of "Father of Learning and Sponsor of Education", so the 

quoted source maintains. This brochure of Chicago's centenary 

asserts further that in no archdiocese or diocese of the country 

was more work done in the field of Catholic education, particu­

larly in sponsoring of parochial schools than In Chicago. 

As observed earlier, it was during Archbishop Feehan*s 

day that Mother Mary plunged into founding schools for the 

Polish emigres In Chicago. The curriculum In her schools 

approximated that of the secular or public schools of the city 

as well as that of the already existing parochial schools. 

The difference lay in this that her schools were bilingual. 

The roster of aubjecta taught In her schools included: English 

reading, grammar, composition, spelling; geography and American 

history. These subjects were taught with English as the lan­

guage of instruction. Polish was the language of instruction 

in the following subjects: Catechism and Bible historyj Polish 

reading, grammar, composition, history, literature, declamation; 

in preparation for the reception of the Sacraments of Penance, 

33 The Hew World. Centennial Qravure Supplement, Iglq-
1943. Vol. 51* HO, 5*>, Gmcago, 1943, ?• 17. 



PLUHGIHG IHTO UNLIMITED HORIZOHS 164 

Eucharist, and Confirmation. Calligraphy, handicraft, fine 

embroidery, drawing and painting were also a part of the 

curriculum. This is the composite picture of the elementary 

school in those early days, particular not only to those 

which Mother Mary sponsored but also of those conducted by 

other Polish Slaterhoods In the United States, 

The following objective portrait^ presents an Inter­

esting account of one of these early schools in which the 

Kasareth Sisters worked. 

The centers,35 aocially religiously, and one 
might eay almost industriously, of these two ex­
tensive communities, are the two,church©a and 
parochial schools of St. Joaeph3o and St. Stanislaus. 
The Polish city In the sixteenth ward is much more 
powerful and populous than In the twentieth. Per* 
haps the community aggregated around St, Stanislaus 
has three or four times the numerical strength of 
that of St, Joseph, 

After the church interest, the Polea, aocially 
considered, seem to ba mostly concerned about their 
schools. I visited the school in the twentieth 
ward In the heart of Poland, and found it well 
ordered, well attended, and progressive; but there 
were only a few Polish children In attendance,37 
Nearly all had gone to the parochial school of 
St. Joseph, one or two squares away. This, though 

34 J. C. Rldpath, "Mixed Populations of Chicago", In 
t h e Chautauquan. Vol* 12, issue of January, 1891 # p. 490. 

35 These centers refer to the Polish quarters on 
Clybourn Avenue, the twentieth ward, and Ingraham Street, the 
sixteenth ward. The city has been re-goned since. 

36 St, Joseph is apparently mistaken for St. Josaphat, 

37 Here the author is definitely alluding to the 
public school In that same vicinity. 
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it was under the charge of the Sisters of Mercy,^ 
I made free to enter; and, knocking at the door 
of Klasa IV,39 was met by the intelligent and 
modest lady in charge. She spoke English very 
well. She told me that in the different depart­
ments the three languages English, German,1**' and 
Polish were consistently taught together. She 
showed me the adjacent house of Father Langs,1*1 

who is priest of the pariah and principal of the 
school. As soon as his fears of my mission were 
disarmed, he talked to me freely about his people 
in Chicago, He claimed that there are even more 
than fifty-two thousand Poles in the city, setting 
the number as high aa seventy thousand or more. 
It was he who called my attention to the fact that 
large numbers of the Austrian and Prussian Poles 
are classified as Germans; and this I believe to 
be true. 

Utopia in educational attainment has never been 

reached. Indeed, it never will be. Progress always opens 

avenues for additional progress. Hence, neither did Mother 

Mary's Utopian theories on teacher preparation always measure 

up to the standards which she had set for herself. She was 

38 The Sisters of Mercy are here obviously mistaken 
for the Slaters of the Holy Family of Hasareth. The mention 
of Father Lange's name, who waa the pastor at St. Joaaphat 
at that time, clarifies the above doubt, 

39 English translationt "Grade IV," 

40 German could have been taught then at St, Josaphat 
School, The Poles settled within the boundaries of that pariah 
were of Cashubian a took (Kasguby) from the northern part of 
Poland, Living close to the German border, they were "german-
igedn ao far that they spoke a different Pollah dialect with 
much addition of German. 

hi — — — - , Poles of Chicago, I837-I937* A History 
of One Century of Poll^tiofttrlbuiion to ihe city of Chicago, 
Chicago, American catalogue Printing Co., 1937, p. 99. 
Father Francis Lange was the third pastor of St. Josaphat 
Parish, frost 186*9 to 1914, the year of his death. 
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forced by circumstances to yield to the demands and pressures 

of the existing conditions similar to those which Krusska 

deplets so realistically. 

In the United States, Polish schools were 
primarily under the tutelage of religious com­
munities of Sisters, These were often severely 
criticised by the progressive groups of the 
ultra-liberals who claim that these religious 
teachers are not adequately prepared for the 
teaching profession • , • It is true that our 
Sisters hold no university degrees, but the 
knowledge they possess makes them sufficiently 
adequate to train our elementary youth /T • jj 
Then one must consider that Pollah parishes 
sprang only too rapidly, with very little time 
allowed in whieh these religious teachers could 
complement their professional training. . • 
Some pastors waited from two to three years for 
the religious teachers to staff their schools 
only to find that the demands were greater than 
the supply of these teachers from Poland. , , 
This unceasing clamor for more teachers surely 
could hardly b© conducive to giving university 
training to the minimum numbers of Sisters that 
were mustered for the manifold needs, • • The 
early monthly salary for these religious teachers 
was as low as $15.00 and, oven at that, there 
were cases where the Sisters were forced to wait 
for full twelve months before they could collect 
the arrears,'** 

Mother Mary endeavored sincerely to meet the needs 

of the sehoola but, aa was depicted above, she too found her­

self in the same predicament: The demands were far greater 

than what she could supply. But the dearth of teacher 

personnel was to her probably not aa great a problem as that 

of securing and providing for their proper and adequate 

42 Erusska, Op. clt., Vol. 2, p. 99-100. 
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professional training. In most eases, she was quick to 

obtain help by engaging the services of some good American* 

Catholic public sehool teacher. The latter would come regu­

larly on designated aftersehool hours, on days free from 

sehool and on Saturdays, and the convent parlor or the com­

munity room waa turned into a classroom. There she would 

tutor the Sisters, individually or In groups according to the 

circumstances, in English language and in the subjects where 

they were deficient. 

Sardonically enough, with th© expansion of schools, 

Mother Mary had to concede to the necessity end clamor for 

more teachers. The implications were disappointing and any­

thing but pleasant. The novitiate normal, which was intended 

to provide for the spiritual and pedagogical preparation of 

the novices, waa harassed by the demand for teachers and it­

self handicapped by insufficient teaching personnel. The 

novices destined to teach, after the first Canonical year,^3 

were sent to the classroom where, if it was their good fortune, 

they taught under the direction of an experienced teacher of 

the Order. More often, they took complete charge of the 

class, using the aftersehool and evening hours for advice and 

preparation in such techniques as would make for smoother work 

in the classroom. Paradoxically, even some newly entered 

43 According to Canon #565. 
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candidates had to be sent Into the classroom, completely 

unprepared for teaching. This disheartening condition was 

not peculiar to Mother Mary's schools only. It was a general 

trend in the early American parochial school system as it can 

be seen mirrored in Macelwalne'a delineation of existing 

conditions. 

The Pastors were frantic to secure Sisters. 
Bach September overcrowded classrooms called for 
more construction and more Sisters. Mother Su­
perior tried to meet the needs of the hour to 
the best of her ability, and often regretfully 
sent out young girls just received as postulants, 
to take charge of classrooms, hoping that the 
aid of their experienced Sisters and God's grace 
could bring success to the workers. Adequate 
training waa Impossible.44 

The situation of ill prepared teachers persisted 

until the Catholle University of America, Washington, D.C., 

organized the first summer session for teachers In 1911 in 

its newly established Sisters College.^ De Paul University 

44 Magr. Francis J, Macelwaine, "The Superintendent's 
Responsibility for the Professional Advancement of His 
Teachers", in the HCHA Proceedings. Vol. 28, Issue of November, 
1931# p. 573. 

great achievement In the field of teacher training. 



PLUHOIHG imo UNLIMITED HORIZONS 169 

of Chicago^ quickly followed suit by instituting late after­

noon and Saturday morning classes, and summer sessions to 

take care of theae real needs of the religious-teacher in-

service traininc. Other Catholic colleges throughout the 

country took up the challenge, permitting thus the rounding 

off the professional deficiencies of the Catholic Sisters. 

Members of Mother Mary's congregation were on® of the first 

to take full advantage of these educational opportunities in 

the spirit of their Foundress' ideal for professional teaching 

adequacy and competency. 

As was indicated above, besides Its central work of 

educating girls to become intelligent and dedicated members 

of their communities, the Congregation under Mother Mary's 

direction branched out into hospital work as well aa into the 

social and charitable fields. In the stress and urgent needs 

of the time, even with no professional preparation, a Slater 

waa expected to fulfill any duty given her with equal good 

will, if not with equal facility and success. Training for 

service in these fields consisted largely in apprenticeship. 

The young novice learned theory and practice simultaneously 

under the direction of an older member of the Institute. 

lj.6 — , De Paul in Chicago, the First Fifty Years, 
Chicago, Donnelly and sons, 194*3» P» 24-25. Tnis first Catholic 
university in the 3tat© of Illinois began in I898 in the day of 
Archbishop Feehan, D® Paul's efforts In behalf of Catholic 00-
educetion go back to the summer of 1911. when women were Invited 
to register for the twelve courses offered. In this case, De 
Paul has led the Catholic colleges of the country. 
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Here, too, these conditions were not particular to the ifasa-

reth family; it was common to all religious in the United 

States, as Sister Sertrande observes in her dissertation, 

Thua a novice destined for the oare of the 
slek waa sent after a short novitiate to the 
hospital where ahe worked under the supervision 
of an older Sister or a lay nurse, learning the 
theory and art of bedside nursing by first-hand 
contact with the patients. Study was a side 
la sue to which she devoted uncertain and often 
infrequent hour a. She resorted to a book only 
after a necessity compelled her to seek aid in 
the written word. Hot until 1910, when the 
various States began to demand certification 
by State Board of Examiners did religious en­
gaged in hospital work submit to the rigorous 
system of three years' specific training, 
leading to the RR_H. now required of all 
graduate nurses.*' 

Beginning very informally In 1885 in Chicago, Mother 

Mary's community soon found Itaelf engaged In the work of 

eeeondary education. The teaching personnel for thia field 

was mustered from those early Sisters who gave evidence of 

speeial aptitude in music, in art, or other abilities. These 

promising future academy or secondary sehool teachers were 

given special time and additional tutoring In advanced studies. 

Thus in 186*7 Mother Mary founded the Holy Family Academy where 

the curriculum of instruction waa modeled after the plan esta­

blished in the Chicago Public High Schools, 

47 Sister Bertrande Meyers, The Education of Slaters, 
Sheed and Ward, 1941* p. 5-6, 
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Including the teaching of Religion and special 
classes for the Pollah language and history. 
£• • ±J Both departments, the preparatory and 
academic, were accredited by the Board of Edu­
cation In the year 1903, enabling thereby the 
grammar graduates to enter any high school with­
out examination, and the acado-aio graduated to 
compete for admission to normal schools.*0 

The variety of tasks undertaken by the Congregation 

during the lifetime of the Foundress aroused no little ©ppo-

eition on the part of the early members, but Mother Mary 

remained firm In her refusal to restrict the means to be used 

In achieving her objective. She would not limit her cossaunlty 

to a single area of the educational field, nor would ahe 

champion a particular program of work. She foreaaw great 

possibilities in her Congregation and therefore preferred to 

endow it with a flexibility that would enable it to adapt it­

self to the exigencies of time, place, and eiroumstanees. 

This flexibility in the work undertaken by the Congregation 

Is still maintained. The Constitutions, In speaking of "The 

Works of Charity Undertaken by the Congregation" bear out thia 

assertion of flexibility. 

All that tends to the glory of God and to the 
salvation of souls should be highly esteemed by 
the Slaters and ahould be the constant object of 
their prayera, aacriflcea and solicitude. They 
will devote themselves wore particularly, however, 
in virtue of their vocation and in keeping with 
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th© intentiona of the Church, to the education 
of children, to the nursing of th© sick, to the 
fostering of piety, ftijong; persona of the world by 
raeana of retreata,49 

In aubjeetlng the works of Mother Mary to analysis 

In order to present %ore clearly her message, an attempt was 

made In this chapter to disclose the fundamental principles 

which gave to that message ita proper character, ita depth, 

and ita fruitfulneas. Estimated in these terns. Mother 

Mary's claim to being an educator can hardly be contested, 

3. The Present Status of Mother Mary's Institute. 

In the difficult period of adjustment with the ©mer­

gence of a distinctive Polish-American community on American 

aoil, Mother Mary's institute was to play a significant role 

under the leadership of Father Vincent Bargyhski, C.R,, one 

of the early master-builders of Chicago's American Polonla, 

The work which she initiated did not die with her. It still 

retains ita pristine vigor and the ideal which prompted its 

inception in 1075 in Rome. It has now spread to many quarters 

of the globe. 

If the first, the indispensable requisite for my 

leader Is enthusiasm, then thia leader will be of no use what­

ever unless he is possessed by a genuine, deep-seated fire 

49 O.3.F.N., The Constitutions. Rome, 1941 (English 
version). Part Three, oh. 1, section J82, p. 205. 
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and flame for the cause which he ehamplons. A leader-on-

fire and a theorist-realist, Mother Mary had created edu~ 

eatlonal Ideals, principles, and an organisation which sur-

vivee her. She took upon herself the arduous obligation of 

making a praetieal application of her theories; she gave her 

Sisters both principles and applioation. She is the spiritual 

mother, the leader of more than two-thousand five-hundred 

daughters now alive and of over five hundred who have gone 

with her to heaven. 

In the light of Mother Mary*a vision and mission, the 

Sisters of Holy Family of Rasareth, popularly known aa Nasa-

reth Sisters, feel It their task to conform to their Found­

ress1 Ideals, It is the pride of her successors today as 

ever, to lend themselves to all works of the active apostolate 

which ahe bequeathed them. Professionally, her institute con­

sistently and continuously ehamplons the cause of any situation 

affecting the welfare of all phages of education demanded by 

the times. 

At the present time, the establishments of the congre­

gation includei primary and secondary schools of private, 

parochial or State nature; colleges and teacher training can­

ters j hospitals, schools of nursing, clinicsj ehild-earing 

hemes and homes for the aged.£° The Sisters are ready to 

50 Consult Appendix, p. &// tor full statistics. 
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undertake any work within the scope of their Constitutions. 

There la in their schools and hospitals a Hazareth-family 

atmosphere that la the congregation's distinguishing mark. 

In their schools this mark leaves a positive yet peculiarly 

indefinable stamp upon their pupils. Their produet Is emi­

nently a potentially future mother who will promulgate the 

spiritual and moral values of the nation. 

This type of accomplishment is the direct result of 

Mother Mary's masterful inspiration and leadership; of her 

total dedication to the work, a distinctive mark of a true 

edueator. In the face of all the Impelling force which she 

exhibited in biasing the trail, it would be surely preposterous 

to challenge her claim to being an educator. Her impress 

upon modern education, though limited in geographical areas, 

la unmistakable. 

Thia dissertation has concerned Itself with the 

problem of demonstrating proof for Mother Mary being an edu­

cator. All data, accumulated and arrived at, were geared to 

this appraisal. This data made the writer aware of the fact 

that It was not easy to avoid the pitfalls which exist for 

the research In this field in which it was more than ordi­

narily difficult to present a comprehensive viewpoint. Some 

additional yet pertinent observations may serve as evidence 

of this type of thinking and as a forging link between what 

was said earlier and what is said in closing. 



PLUHGIHG INTO UNLIMITED HORIZOHS 175 

Stimulated by the enormity of the task feeing her, 

Mother Mary saw in It a challenge to her resourcefulness and 

Ingenuity. Of her many qualities or virtuea, whieh would 

spell success in any undertaking, but ©specially In th© field 

of edueatien, there are two which call for speeial mention 

beeause they have a definite bearing on her work; namely, her 

humility and her determination. At first sight, they might 

appear to be mutually exclusive. It la net always Immediately 

obvious that a person accustomed to show deference to others 

and a reluctance to put herself forward, whieh Is what hu­

mility ie in practise, could also show a stubborn adherence 

to her views in spite of opposition. Mother Mary, however, 

managed to combine the two and, fortunately eo, for other-

wlae her work would never have been accomplished. 

Had ahe net been humble, she would not have descended 

from her rank and dignity to live in self-imposed poverty 

with women of lower social and educational status. On the 

other hand, It required a rare degree of determination to carry 

thia out. On several occasions, ahe eondeeeended to replace a 

Sister at domestic chores,^ or at giving herself to the 

51 Sardl-Sica, Cy. elt.» p. 147, 171, 178, 186• etc. 
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personal needs of orphaned children." She was ever ready 

to listen to remarks or objections with regard to a proposed 

course of action; Invariably, she sought advice on Important 

matters; she prayed long hours for guidance but once her mind 

was made up, she was absolutely Inflexible. High and Influ­

ential churchmen inflicted severe rebuffs for her stubborn­

ness, but her humility enabled her to accept rough treatment. 

A prouder woman might well have given way. 

Towards the clergy, her aim was one of profound 

respect and one where she was willing to be as helpful as 

possible. She would open schools for them, undertake orphan* 

ages, provide for help in church's sacristy and choir, guide 

the parish societies for th© younger set. She would accept 

the lowest possible grant in order to satisfy them. But when 

the clergy attempted, either In their solicitude for the 

Sisters* welfare or by making greater demands for Sisters* 

services, to Interfere with her Sisters and alter their way 

of life, she resisted them with the utmost firmness. 

It la, of course, obvious to the Catholic edueator 

that no education on the merely natural level Is worthy of the 

52 Anthony C, Tomesak, ed,, Poles In America, their 
Contribution to a Century of Progress. Chicago, Polish Day 
Association, 1933, P* 94* The Honorable Peter Schwaba, one 
time a judge of the Municipal Court and later of the Superior 
Court, was wont noatalgleally to recall the motherly fondling 
which as an orphaned tot he received from Mother Mary as he 
sat upon her knees in the orphanage on 142 West Division 
Street, Chicago. The present building is now occupied by the 
Gordon Teehnloal High School with its new address of l45o ̂ est 
Division Street. 
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name of education. It is precisely because of this con­

viction that the keynote of Mother Mary's entire structure 

was the religious-teacher, educated spiritually and Intel* 

lectually, continually growing in her inner life and In her 

exterior knowledge particular to the field of work in which 

she was engaged. She believed in bringing intellectual effort 

to the work of teaching with the mastery of subject and method, 

with dedication to the task, and especially in the spirit of 

selfless dedicated service. She pursued consistently the 

principle that a system of Catholic edueatien must be built 

on religious-teachers, and although this meant that she build 

mre slowly, she built on sure foundations. 

What has happened to Mother Mary as a result of the 

work whieh ahe initiated and mothered? This question has a 

pithy point. The answer la: many things, though most of them 

seem to be intangible. »#ie» the aggregate of her life's 

aeeotqpllahment is taken, the sum total reveals her to be a 

great mind and an educator of the Poles In Poland and in the 

United States. Estimated in terms of the present status of 

the Congregation of Holy Family of Nasarath, whose works and 

accomplishments are the direct heritage of her great edu­

ce tor* s ingenuity, Mother Mary's claim to being an edueator 

can hardly be contested. 
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In reviewing the corporate achievements of the 

congregation,£3 remarkable in this development is the fact 

that the community In the United States grew through native 

vocations. It never recruited teaching members^ from Europe 

beyond the original pioneer band of 1885 • On the contrary, 

the Amerlean provinces are sending teachers to Europe and to 

Australia. 

The rapid growth In membership and the wide geograph­

ical distribution of the schools and institutions led to the 

division of the Amerlean foundation Into provinces In 1913* 

Today the congregation has three provinces In the United 

States, each of which was formed by receiving an Initial 

number of members and Institutions from the already existing 

and oldest Chieago province. Each provincial motherheuse has 

its own administration and novitiate yet remains subject to 

the jurisdiction of the Superior General and her Council who 

reside in the motherhouse In Rome. The membership and insti­

tutions of the American provinces surpass raore than five 

times that of the community in Europe. 

Education on all levels—elementary through college-

became the major field of the Sisters• activity in America, 

a monumental tribute to Mother Mary's quick perception, clear 

53 See Appendix, p. ioi"for statistics. 

54 Ley-Sisters excepted, because America never did 
supply candidates for this category. 
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Insight, courageous determination, and tenacity of purpose. 

Mother Mary's heart would have been gratified could she have 

foreseen the multiplicity of educational works which her 

daughters took up in the course of time. The numbers of 

children educated, of sick nursed back to health, of aged com­

forted, of orphaned or destitute children eared for, over the 

years, must be astronomical. 

The community's foundations were firmly laid by its 

Foundress but It remained for her successor, Mother Laureta, 

to guide the growth and development of the Institute for over 

four decades (1902-1946), Having been reelected at successive 

chapters, by the special permission of the Holy See, Mother 

Laureta remained in the office of Superior General till her 

death, that ia for forty-four years. The present Superior 

General, Mother Mary Boseaa Stacgynska, is officiating since 

1947. 
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It le ever necessary to realise the delayed-action 

nature of ideas. As evidence of this type of thinking, one 

might observe that the impact of an idea, oven where It pene­

trates deepest, la seldom noticeable* The work of an idea is 

done In a dimension the naked eye does not see. Precisely, 

It can be readily conceded that ideas do much of their work 

in quiet privacy. From this over-rldlng reason, the estimate 

of evidence submitted for Mother Mary*s status as an educator 

may appear Insufficiently adequate, not yet truly refined. 

Time and future doctoral dissertations will result In such 

refinement, will live up to ita potentialities, 

With this tacit admission It remains now, In reviewing 

the work of Mother Mary, to raise soma questions which can 

best be answered at this point of th® study. The first of 

these points Is whether or not Mother Mary can be said to have 

an educational uniqueness of her own In what thia dissertation 

calls her "Hasareth lsiay,tt The second query challenges the 

position of whether or not this "Hasareth Way" la a definitely 

personal contribution of Mother Mary's to education or whether 

this approach to education had not been a long known common 

property of former educatora. The third question at issue 

deals with the placing of Mother Mary on the established 

"Educator's Personality Scale" at which this writer arrived 
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within the limits of the procedure and th® data-gathering 

devices used in the present investigation. 

Despite all this cross-interrogation, this writer meets 

the challenges with the maximum possible affirmative. Mother 

Nary herself, as is clearly pointed out from what little ma­

terial is available on which to substantiate the final judg­

ment, never claimed herself to having been an educator. Yet* 

on the basis of the writer's findings in this dissertation* 

there seem to be sufficiently evident data to substantiate 

the conclusion that she doea meet the necessary criteria for 

an educator. 

Thia writer la willing to concede that there la hardly 

one point in Mother Mary's entire educational idea whieh had 

net been practiced, in one form or another, long before her 

day. Her "Nazareth Way* which calls for a simplicity of form, 

for an air of Informality, for that everyday atmosphere of 

true family living-*nauaviter et fortiter"— baaed on mutual 

confidence and love, are Indeed the flowera which ahe had 

culled from earlier masters. However, it la doubtful that 

ahe knew of the pedagogical principles of Vittorlno da Feltre, 

of the educational system of the Jesuits, of the Plariats, of 

Don Boseo. Yet, her educational ideas are ao similar and In 

suah agreement with that of the masters. In all probability, 

the reason for this agreement is to be found in the feet that 

she was concerned to a great extent with things, so to speak, 
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were in the air and had been assimilated unknowingly Into 

the universal consciousness. There is that power in the 

delayed-aetlon nature of ideas, as was observed at the opening 

9t this writing. Credit must, therefore, be given to Mother 

Nary for having translated those ideas Into action and for 

having applied them so masterly to the particular needs of 

her schools and the circumstances of her day. 

In meeting the question as to whether there are any 

other criteria, more vitally qualifying, whieh the alleged 

person must satisfy before he can be declared an edueator, 

this writer takes the position that in order to give the word 

"edueator" a certain precision of connotation and a hale of 

asseeiation, any description of criteria must of necessity be 

abstracted from the prevailing practices. This assertion, la 

turn, raises a series of related questions for whieh new evi­

dence would be in order but which the writer feels must be 

here passed over excepting for the pointed analogy whieh 

follows shortly. This analogous conjecture will help to put 

the portrait of Mother Mary as an educator into its proper 

foeua. 

To begin thia analogy, It is an accepted fact that not 

every man of genius is a discoverer of new facts of principles. 

The great Bach, for example, made no musical discovery. He 

used the material that was familiar to all his contemporaries 

but used it in a manner that had never been equalled and that, 
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conceivably, will never be surpassed. He took what everybody 

could handle, the musical conventions of his day, and trans­

formed them by his genius. In much the saw© manner, Hother 

Mary worked in the educational field with common material and 

with the accumulated educational ideas of the masters trans­

forming all into an imperishable work, her "Nazareth Way." 

In weighing the arguments and assessing the supporting 

data., it must be conceded that she was not a learned woman in 

the sense that we apeak of todayt eollege degrees and post 

graduate training. But to Imply that she was not an educated 

woman or that ahe had no very clear Idea of the kind of edu­

eatien ahe wished her Congregation to impart to the youth of 

her day, la to indulge in fantasy or worse. It la In thia light 

that thia writer maintains the dictum applicable to Mother Marys 

that wisdom and educational leadership does not come so much 

from scholarship aa from the application of intelligence to 

the knowledge obtained, be it little or much, utilitarian or 

recondite. On the basis of this tenet, the author proffers 

documented testimony to the effect that Mother Mary was aptly 

qualified by innate talents and acquired education to under­

take the work of an educator. 

The following recommendations appear to be justified 

from the conclusions obtained from the datat 

1. A further study of primary sources, whieh are 

presently withheld at the Roman Sacred Congregation in line 
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with the examination of the life of Mother Mary, an aspirant 

for sainthood, must be definitely made. The procedurea used 

in this new study would contribute an extra Increment of 

validity and reliability to the conclusions arrived at in 

the present dissertation. 

2. A further Investigation of the opinions through the 

medium of interviews of the still living older members at the 

Roman General*to, concerning policies and outlooks of Mother 

Mary on the entire field of education, should be made. Such 

personal contacts would reveal the differences In attitudes 

and yield a more fully explained account of the origins of 

Mother Mary*a educational Idea. This knowledge of both simi­

larities and differences of opinion of the Individual older 

members who lived with Mother Mary would be invaluable in ad­

ding weight to the conclusions, 

3, It is sincerely recommended that the subsequent 

writers on thia topio be granted opportunity for traval to 

Rome and to other foreign places where Mother Mary operated 

In her foundation of the Community, By careful search of the 

archives of the Roman Generalate and other pertinent sources, 

additional evidence could be well mustered on this problem. 

The present writer waa not fortunate to have access to these 

advantages in her research. Any shortcomings in evidential 

data in this dissertation are definitely attributable to lack 

of helps listed In this last recommendation. 
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netrspaperat Polish Courier, the oldest Polish-American daily; 
the Wisconsin aasctte and the Weekly Courier from September 1, 
1901 to December, 1904, inclusive. The author, Father W, 
Xruagka, pastor and founder of St. Wenoealaus parish, Bipen, 
Wiaeonsln, and of St, Josaphat In Oshkosh, Wisconsin, Is the 
foremost chronicler of Polish-American Catholicism, Biased 
in many aepects, thia work must be respected for having no 
earlier counterpart. 
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Hale** Zmartwychwstancy, garya Dglejow 1 Prac Z^roma-
daenla Kaiezy Zmartwychwstancow. opraoowany g okazjl atulet-
niel jego rocgniey (A Sketch of the History and Works of tEa 
Resurrectionist Fathers, written upon the occasion of their 
centennial J, Chicago, Spoiflca Wydawnlctwa FolakleKO, 19lu2. 

/ — — — — , Kpoka Paaklewlesowskai Losy Oawlaty (Era 
of Pasklewlcgi The rate or Education), Warazawa, Gebethner 1 

w»ltf, l*)14, 635 p. 
Rwiatkowski. Ka. wafadyalaw, Histor ja Zjq»o«adgenla 

Zmartwychwstanla **—"-'— — --—--•—- - -"—^-- J — -—-
(History or the' 
the centenaary < _ 

This work is meant io encourage the members of" the 
Order and its friends to renew the spirit of the Founders and 
to imitate them in earnest toll for souls of Poles In order 
to encourage them to faithfulness to the Church and to their 
native Poland. The work yielded many pertinent historical 
Insights for the thesis, 

Lednleki, Waa_aw, Llfe_and Culture of Polandt Aa Re­
flected in Polish Literature. Hew York, Roy, I9U4» xl-320" P. 

The author of" 'this work is a native Pole, an eminent 
Slavic scholar, and presently a professor of Slavic languages 
and literature at the University of California, This book is 
the result of the author*a personal synthesis of the Slavic 
courses, given originally In the form of public lecturea, at 
Harvard University la the Fall of 1943 ** the Lowell Institute, 

Lemplekl, Stanialaw, Polakls tradyoje wychowawcze 
(Polish Traditions in EducationJ. warasawa, 193b. Z5& P. 

— — ™ , Pelskl Ideal* wychowawcsy (Polish Educational 
Ideal), Warssawa, alias, 1917, 45 p. *" 

An abridgement of the larger work by the same author, 
it atreases the cooperation of home and school in th© education 
of Polish youth. 

Letter from the Oeneral Directory of national Archives, 
Warsaw, October 2, 1956. 
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Llbelt, Karol, "Koblety 1 uczonosc" 1 "Kobieta 1 
Rosaadeka, in Humor 1 Pravtda ("Women and Hdueation" and 
"woman and Reason", in Humor and Truth). Petersburg, 16*52, 
quoted in Dr. Boatankowna's on Mew Trails. 

Lucille, Sister, "The Causes of Polish Immigration 
to United States", In the Polish Amerlean Studlea, Vol, 3, 
Hos. 3-4, issue of July-Deeember, id5i, p• 8$-#L. 

Maeelwaine, Francis J., "The Superintendent's Respon­
sibility for Professional Advancement of His Teachers", in 
M.C.H.A. Bulletin. Vol. 2$, issue of November, 1931* PP» 566-

4 Majchrowica, Franeissek, Historya pedagogji. ge 
aacseftolaoTB uw.glcdnienicm dale low wychowanla 1 sakor w Polsce 
(History of Pedagogy, with Special concern for the History of 
Education and Schools la Poland). 5th ed.. Warsgawa. 192h_ 
43b p. 

Maryejuag, Sgymon z Pilsna, 0 askolach cgyll akadem-
iaca (Concerning Schools or Academies). Wroclaw, z&va&a 
Ira. Osaollrtsklch, toyaawnlctwo Folskiej Akademjl Kauk, 1955, 
lxxxi-269 p. 

Translated from Latin to Pollah by Prof. A. Danyss, 
this work la the result of the author*s two year stay in 
Italy for advanced studies away from his professorial duty 
at the University of Craeow, April 7» 154&-46* This is his 
principal work, the fruit of unusually sad reflections upon 
the future of the schools and education in Poland. 

Mayer, Mary Helen, The Philosophy of Teaching of 
St. Thomas Aquinaa. Bruce, 1929, vii-164 p. 

This book contains, besides a translation of St, Thomas* 
De Maglstro, an interpretation of the Thomlstlo philosophy of 
education, therein contained. In the "Introduction", the 
editor, Dr. Edward A Fitgpatrlek, indloates the contribution 
and the relationship of St. Thomas* theory of education to 
contemporary educational thought. 

MoKeough, 0. Praem., Michael J», "Catholic Secondary 
Education, 1900-1950", In the Catholle School Journal, 
Vol, 51# *"«»• 3» issue of April, 1951» p. il3-H5» 
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Meyers, Sister Bertrande, The Education of Sisters. 
a Plan for Intonating the aell_louar5ocial. CulturapSar 
Professional Training of sisters, shoed and WardV 1^41. 
xxxl11-255 p. 

The author of this doctoral dissertation emphasises 
the importance of a Catholic synthesis of teacher-training. 
She has made valuable researches and gathered together telling 
facts, and she has sought to Interpret her fact-finding in the 
light of the principles of Catholic theology of education* 
The value of her work does not rest so much In her specific 
conclusions aa In the emphasising of the Importance of our 
making a thoroughly Catholic synthesis of our teaeher-tralnlns. 
Chapter 1, on the "Historical Aspects of this Study", p. 1*22, 
proved very helpful for this thesis. 

Hewman, Bernard., The Hew Europe, Macmlllan, 1944* 
563 p. 

Chapter two, p. 56-133, on "Poland", is exceedingly 
helpful for the question that this thesis la studying. 

Hewman, Hebert 0., "The Educator*a Function in a 
Democracy", In Education, laaue of January, 1952, p. 337-340. 

Hew World. The. Centennial Oravure Supplement. 1843-
1**43# Vol. 5l» »o. 56, Chicago, 1943# 9^ P« 

Hlesleekl, Jtasper, Herbars Polekl (Poland*s Armorial), 
in ten volumes, Llpsk, 1839-1^46. 

Hitse, William A, and E. Preston Dargan, A History of 
French Literature. 3*4 •&•» Holt, 1938, xl-852 P» 

Howak-DlugewBkl, Juliuas, Stanlslaw ffonarskj, Warsgawa, 
Pax, 1957, 222 p. 

. Orgelbrand, Bncyk^pedja powssechna (Universal Sney-
olopaedia). in 2& volumes, warsgawa, I859-186S. 

written in Polish, this invaluable eneyclopaedia is 
rleh la information and in bibliographic material on Poland's 
historical culture. Out of print. The Holy Family Academy 
Library has the complete set In Ita possession. 

Ono'g, Juliug John, A Study of Polish Home Ownership 
in Chicago, Chicago University, December, 194^, i4^ P« 

An unpublished M.A* thesis with valuable bibliography. 
Chapter two, "The Baekappound of Home Ownership ia Poland, 
Immigrant Types, Conditions In Home Country, Reasons for 
migration". Characteristics of Polish immigration, Position 
in America", proved very helpful with Its insights. 
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Paplauskaa-Rtttminaa, Antanas, "Woman as Hducator", 
la the Q£CTA Review, Official Organ of the Ontario English 
Catholle Teachers* Association, issue of March, 1955, P. 11-13. 

Pigon, Stanialaw, ed.. Hareyga Zmlchowakat Listy , 
(Marti s 3a Zmi chow skat Letters), Wr'ocikw, Zak_4d im. Ossolln-
akleh, 1957, 775 P. 

Dr. Mleesyslawa Homankowam edits the most illuminating 
eommentary oa the Letters, their historical implications, 
their correspondenta, etc.J this, In the extensive biblio­
graphical section. 

Pillabury, W, L», "Early Education In Illinois", 
16th Biennial Report of the Superintendent of Publie Instruotlon 
Springfield, Illinois, IBbVlTO, xlv-xxill pp. 

Poland, Ministry of Kdueatloa, Education In Poland. 
1913*1928, Warsaw, 1929, 129 p. 

Polish Amerlean Historical Association, Polish Amer­
lean 3tudles. Michigan, Orchard Lake, St, Hary*s College, 

Published twice each year by the Polish American 
Historical Association of the Polish Institute of Arts and 
Seieneea in America, with the financial aid of the Pollah 
American Congress, Inc., this journal is devoted to Polish-
American life and history. Very helpful. 

Polish national Coassittee, Polish Encyclopaedia. Frl­
bourg and Geneva, Switearland. The committee for ihe Poligh 
Encyclopaedic Publication, 1924, in three volumes. 

Pollah Pageant, Poles of Chlcasso. 1837-1937* Chicago, 
1937, xl-256 p. 

This history of one century of Polish contribution to 
the city of Chieago reveals a century of social, economic, 
educational, and political contribution by the Polish people 
to the continuous upbuilding of Chicago. There is a general 
index and an Index of biographies. 

Pope Pius XI, "Christian Education of Youth", in 
Five Oreat Encyclicals. Paulist Press, ed. by Gerald C. 
Treaey, sew loric, pauilst Press, 1939, 65 p. 

Pogadsy, Kg. Ludwik, Po^lady peda_coKicgne Adama , 
Hlcklewlcga (Pedagogical View eT'Oam ^cklewlcg), gbgnan, 
AlfeerUnum, l43*V P. ^ ~ ~ 
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Pyaaleki, X. Leon, Push Maaarotu (The Spirit of Hasa­
reth). Chieago, Sisters of Holy family of Magareih, 1?24, 
ISTp. 

This email book stresses reparation as the Congre­
gation* s greatest task according to the teaching of Mother 
Mary, Its foundress. 

Reddaway, W. P., J. H. Penaon, Oscar Halecki, 

bridge University Press, 1950, in two volumes. 

e Heginek, He. Tomasg, Pote^a katollcklej polonll amery-
kansklej (The Wight of Polish Amerloan Catholicism j* Detroit, 
Harlan gathers, 1950, 92 p. 

/ Retlager, J, H,, Polacy w cywlllaaejach sVlata do 
konca wleku XlX-go (Poloa in the civiiigatlons of the World to 
the load of the nineteenth century), warssawa, 193"/. Z2U, p. 

This study is ihe first of its kind in the FoUah 
literature. It stresses the little known phases of activity 
of Poles outside of Poland. Pertinent bibliographies are not 
given. 

Rldpath, J, C , "Mixed Population of Chicago", in the 
Chautauouan. Vol, 12, Issue of January, 1391, p, 4»3-490. 

Ronankowna, Miecayslawa, Na nowych drogaeh. Stadia o 
gllgie Orgeaskowej (On Hew Traila. studlea on allaa Orgeagkowa) 
Krakow, 1943, 450 p. 

Thia doctoral dissertation la a study of two worldst 
the evolution of the outlook of Hllsa Orseggkowa from Klemea-
tyna Tanska-Hoffmanowa to Henry Buckle. Very helpful material 
waa found therein for chapter four of this thesia. 

Rose, William S,, "Social Life Before the Partitions", 
la The Cambridge History of Poland, Cambridge, The University 
Press, 1951, Vol. z, xvi-63d p. 

— — — , Stanislas Konarski. Reformer of Bdueatlon 
In 18th Century Poland. London, 19Z9. zoo P. 

This study is Hose's doctoral dissertation written 
for the University of Cracow under the direction of Dr. S, Kot. 
The bibliography, p. 279-283, was ©specially valuable. 

Roueek, Joseph Slabey, Poles la the United States of 
America, Odynia, The Baltic Institute, 1937, 64 p. 

This small work treat® of Polish sehoola In U.S. 
Polish newspapers. Bibliography. 
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Rusk, Robert R,, The Doctrine of the Oreat Educators. 
Macmillaa, 1954» P. 3H« 

Documented analyses of the Ideas of educators from 
Plato to Montesaorl. So bibliography. 

Rgadkowgka, Ewa, Encyklopedla i Diderot w polskiew 
eswlaeonltt (Encyclopaedia and biaerot in Fellah EnXi^xiemmnt). 
SWala hlstorycano-iitorackle pod r.daks'j'a> Jana gotta, Tom 24, 
Wroclaw, Zaklad Ira. Oesollnskleh, Wydawnictwo PolskieJ Aka-
demjl Hauk, 1955* 160 p. 

A very valuable doctoral dissertation on the subject, 

Sehmitt, Bernadotte E., ed,, Poland. Berkeley and Los 
Angeles, University of California Press, 1947, a±x-5O0 p. 

The editor is the Andrew MacLeish, Distinguished 
Serviee Profeaaor of Modern History in the Unlveralty of Chi­
cago, Part of the United nations Series, under the general 
editorahip of Robert J, Kerner of University of California, 
this work providea a valuable "case gtudy" for political 
scientists and for research. 

Smith, Vincent Edward, "The Catholic Schooli A He-
examination", In the K.C.E.A. Bulletin, issue of August 1955, 
p. 37-48. 

Soko£bwska, W,. "Hasaret w gyelu kobiety" ("Hasareth 
In the Life of a Woman"). In the Hasaret, Vol. >, Ho. 7, 
Issue of June, 1931, p. 423-425. 

3tanlalaus, Brother S.v "How Can Our Educational 
Philosophy Influence Our Educational Praetiees", in H.C.E.A. 
Bulletin, issue of August, 1955, p. 133-136. 

Staraynski, Mitchell H,, Patience. Promise and Powert 
History of the Poles in Chicago, a lecture delivered KOV. zt 
1953, ftt the university of Chicago, Downtown Center, 9 p. 
(mimeographed). 

Stec, Casirair, The Hatlonal Orientation of the Poles 
in the Halted Statea. lM-1935, published H.A. iheais, 
mrquette university, 1946, 197 p. 
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Stoops, Emery and James H. Harks, "What About Teacher 
Evaluation?" In The School Executive. Vol. 77» Ho. 1, issue 
of September, 1957, p. 97-io4» 

St, Lawrence Toke, Leslie Alexander, "Gregory XVI", 
in Catholle Encyclopaedia, Vol. 7, Hew York, Appleton, 1910, 
p. b—9. 

Super, Paul, The Polish Tradition: An Interpretation 
of a Hation. speeial edition published for The Folish Ministry 
of information, London, Allen and Unwln, 1939, xv-215 p. 

The author examines the nature and functions of the 
Polish tradition in its personal, soeial, cultural, political, 
military, and international aspects, its sources and relation 
to the culture of other nations. 

Ssawlewski, Mlec_ys£aw, Wychodstwo polskle w .itanach 
Zjednocsonych Ameryki (Pollah Emigration in theUnlted states 
of America). Werggawa. Wydaw. Zalci. £tarodowego Imlenla Osso-
Unskich, I924, 472 p . 

Tangney, Marie Catherine, The Development of Catholic 
Institutions laChicago During the incumbencies of Bishop 
Quarter and Bishop Van de Void*, unpublished W.A. thesis, 
Loyola University, Chicago, 1935* 9b p. 

Targoas, X, Stanisiaw, Polonla Katollcka w Stanaoh 
Zjednoogonych w prgekroJu (Catholic Polonla in the united States: 
a cross-section). Detroit. 19U-3. P. 

Tarnowskl, 3tanisgaw, HistorJa llteratury polakiej 
(History et Pollah Literature), 2nd ea«. waraatawa, I90^*l904» 
In o volume's. 

Thompson, Joseph J., eomp. and ed., The Archdiocese 
of Chicago Diamond Book. Illinois, Des Plalnes, St. Marys 
Training 3ehooi press, 1912, 809 p. 

Tslrintanes, A. H., Towards a Christian ClvlUsatlon. 
Athens, The Damascus Publications, 1950, 270 p. 

The author is a professor at the Faculty of Law, Uni­
versity of Athens, The work is a result of his lectures given 
before the members of the Christian Union of Professional Men 
Greece. It poses the initial framing of modern man's vital 
problems rather than giving a solution to these problems. 
Chapter four treats of "Education as an Act", p. 129-132. 

Tarocsewska, Sister M. Salome, The Hierarchy and Bdu­
eatlon, Milwaukee, Marouette Unlveralty, 1933* 

This doctoral dissertation ia very helpful on the topic 
of this thesis. Unpublished. 
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Tomesak, Anthony C., ed,, Poles In America. Chieago, 
Polish Day Association, 1953* 26$ p. 

Deals with the Polish contribution to the Century of 
Progress held In Chicago in 1933* 

Wachtl, Karol, PoIoaJa w Ameryce. dgleje 1 dorobek 
(American Polonla. its History and ita Accompli ahrecnt a J,"""" 
Philadelphia, Polish Star, 19144, k&> P« 

This indispensable scholarly work, by a respected 
author in Polish American circles, la a real contribution. 
The eminent author took It upon himself, as a point of honor, 
to relate the factual story—his bequeathed will and testament 
for the future generations of American Poles. This uniquely 
Important study of any phase of the history and the accomplish­
ments of the American Poles waa desperately needed to augment 
the less scholarly and less accurate earlier work on the topic 
by Father W. Krusska. 

Weller, Wm. M», "The Importance of the Mind", in the 
_ i Hlfgh Schc 

Jan., I95t* P» 16-
Cathollc High School quarterly Bulletin. Vol. 14, issue of 

Wlllman, Otto, The Science of Bdueatlon in Its Socio­
logical and Historical Aspects. 2nd ed.. Latrobe. Pa.. The 
Archabbey Press, 1930, in 2 volumes* 

Father Felix M. KIrsch, O.M. Cap., translated this 
work from the fifth Oerman edition. This two-volume treatise 
Is probably the best defense extant of what may be called the 
"ars edueand! perennla." It is undoubtedly a worthy product 
of the mind of this great Gathollc scholar. It has supplied 
many philosophical Interpretations underlying Catholle thinking 
in education for this thesis. 

Wojenskl, Teofil, Hlstoria lltcrati;ry polskiej (History 
of Polish Literature). Warsaawa, SpG^dsielnla a'ydawnicsa 
"tfledga", W , Vol. 1, 167 p. 

In spite of Its communistic slant, th© interpretation 
in many phaaes la fresh and new. 

Woodward, William Harrison, Vlttorlno da Feitre and 
Other Humanist Educator a, Cambridge, The linlveraity Press, 
1921, xii-goi p. 

A reprint of the 1897 edition, this work contains good 
Knglish translations of the educational treatises by Vargerio, 
Brunl, Aeneas Silviua, Picolomlnl and Battista Guarlno. 
Historical introduction is given. 
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Woody, Thomas, A History of Women's Education In the 
United States, Hew York, The Science Press, 1929, xvi-©09 p. 

An exhaustively documented study. This work is not 
likely to be superseded for a long time to corae. 

Zalewakl, Edward, "Polish Knipres In the United States 
In 1035", In Polish American Studies. Vol. 9* Hos. 3-4, issue 
of July-December, 1952, p. 99-103. 

This important historical document, ono of th© 
earliest authentic accounts of a Polish p/roup in the United 
States, throws a revealing li^it upon the plight of these 
Polish political exiles, 

Zulln'ska, Sister Barbara, Hu Zmartwychwstaniu (Towards 
the Resurrection). Hew Jersey, Trenton," 'Sisters of the Resur­
rect ion, 1950, xiil-655 P» 

The historian, Dr. Oscar Haleckl, himself a one-time 
student of the Resurrectionist Fathcro, wrote the preface to 
this extremely scholarly pedagogical study. The work is rich 
In footnotes and in extensive bibliography. The author treats 
of the educational Ideals of the Hesurrectionlst Order Against 
the rich background of the Catholic Church and its educational 
heritage. 

Diamond Jubilee of the Archdiocese of Chieago, 
Antecedents and Developments. Pes Flaines, Illinois, at. mry*i 
Training School Press, 1^0, 809 p. 

Excellent statistical and historical data. 
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Table I.-

Unlted States Membership In the Congregation 
of Holy Family of Bagareth* (C.S.F.N.) 

Chieago0 Philadelphia0 Pittaburgh*1 Total 

Homes 41 
31sters 
Professed 
Novices 
Postulants 

717 
670 

11 
Aspirants 12 

4o 
602 
563 
27 
12 

30 

29 

377 
352 
13 
12 
12 

no 
1,696 
l»585 

69 
42 

54 

a Statistics of this and subsequent tables are 
those of January 3* 1958. 

b Sacred Heart Province, Provincial Home, 353 
North River Road, Dee Plainea, Illinois. 

c Immaculate Conception Province, Provincial Home, 
Orant and Frankford Aves., Torresdale, Philadelphia 14, Pa. 

d St. Joseph Province, Provincial Home, 235 Belle-
vue Road, Pittsburgh 29, Pa. 
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Table II.-

Memberahlp in the C.S.F.H, Outside of the United States. 

Countries 

Australia* 

England6 

France6 

Italy* 

Poland* 

Homes 
NJ23 

k 
3 

1 

3 

17 

Professed 
H:633 

17 

54 

13 

90 

459 

Sisters 

Hoviees 
Ht33 

7 

26 

Postulants 
Kt28 

5 

3 

20 

a Directly under the jurisdiction of the 
Generalate. 

b Provlnee of Holy Family, Provincial Home, 
50 London Road, Enfield, Middlesex, England. 

c Directly under the jurisdiction of the 
Generalate. 

d Directly under the Jurisdiction of the 
Generalate. 

e Province of the Holy Heme of Jesus, Warsaw} 
and Province of the Heme of Mary, Cracow. 
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Table III 

Sehoolg Conducted by the C.3.F.H. Within the United States. 

Chieago Provinee 
Sehoolg Pupils 
N:60 17,509 

Philadelphia P. Pittsburgh P. 
Sehoola Pupilg Sehoolg Pupils 
Mt66 17»917 Hlftl 12,751 

Catechetical 
Inst .Center g 21 2,532 

Kindergartens 4 1$9 

Elementary 29 13,4££ 

Secondary 5 1,263 

Colleges 1 73 

10 

17 

33 

5 

1 

789 

968 

14,638 

1,356 

166 

15 

3 

23 

2 

2t%39 

234 

9,458 

620 
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Table IV.-

Sehools Conducted by the C.S.F.H, Outside the United States 

Australia England France Italy Poland 
« M H M N _ M M M H M « M M ( mmMmmmwmmmmmmmmm mmmmmmmmmmmemmm «MtMMHMMHii awejNewejieH«SMe*ftseseaejMHi 

SchrPupila SohtrPuplls SehvPu. Seh*Pu. Sch»Pupils 
NtU 680 H.8 1,010 Mtl 150 Htl 150 Ht23 4,035 

3peelal 
Ceatera 4 210 1 150 1 150 17 2,960 

Kinder­
gartens 4 ioo 3 151 5 275 

Sleraentary 3 370 3 434 1 $0G 

Secondary 2 4^5 
axssmasamaEammsxmanxsBBsuMSBsmaamBweaaamm 
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Table V,-

Schools Oondueted by the C.S.F.H. Throughout the World. 

Speeial 
Centers 

Kinder­
gartens 

Elementary 

Secondary 

Colleges 

United 
Schools 
Htl69 

46 

24 

85 

12 

2 

states 
Pupils 
48,177 

5,760 

1,391 

37.54S 

3,239 

239 

Europe 
Schools 
Ht33 

19 

8 

4 
2 

Pupils 
5^345 

3,260 

426 

1,234 

t^mto^U 

Austr 
Schools 
Hill 

4 

4 
3 

alia 
Pupils 
630 

210 

100 

370 
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Table VI.-

Engagements In Social Services of the C.S.F.H, 

United State a 
Hl26 

Child-earing Institutions 

Clinics and Dispensaries 

Homes for the Aged 

Hospitals 

Lay Hetreat Centers 

Hurslng Schools 

5 

3 

2 

10 

3 

3 

Europe 
H»9 

k 
2 

1 

1 

Australia 
H|2 

1 

1 

School of Horticulture 
for Women 
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Table VII.-

Dlstribution of the Works of C.S.F.H. Among Dioceses in U.S.A. 

Chieago 
Province 

Philadelphia 
Provinee 

Pittaburgh 
Provinee 

Gary, lad. 
Great Falls, Mont, 
Joliet, 111, 
Mobile, Ala, 
St, Augustine, Fla. 
Santa Fe, H.Mex. 

Baltimore, Hd. 
Brooklyn, N.Y. 
Hartford, Conn. 
Norwich, Conn, 
Peterson, H.J, 
Philadelphia, Pa, 
Rockvllle, /powaj 
San Juan, P.H, 
Scranton, Pa. 
Springfield, Mass, 
Syracuse, N.Y, 
Washington, D.C. 
Worcester, Mass. 

Altoona, Fa. 
Cleveland, 0* 
Detroit, Mich. 
Erie, Pa, 
Lansing, Mich, 
Pittsburgh, Pa, 
Steubenvllle, 0, 
Youngstown, 0, 
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Table VIII.-

Dlstributloa of the Works of C.S.F.H. Among Archdioeesea and 
Dioceses Outside U.S.A. 

Australia JSnglaud France Italy Poland 

Brisbane 
Perth 
Sydney 

Korthampton Paris 
Westminster 

Albano 
Ancona 
Lore to 
Home 

Cracow 
Cggstoehewa 
Kielce 
Pognan 
Prgemysl 
Sledlce 
Vllno 
Warsaw 
&£oe£awek 
Wroclaw 
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ABSTRACT OF 

Frances Anne Josephine Sledllska: An Educator1 

The present investigation has been an attentpt to isake 

aome contribution toward the recognition of the educator in 

Frances Anne Josephine Siedliska, alias Hother Mary of the 

Oood Shepherd. Probably th© greatest reason for this concern 

w as the fact that the Congregation which ahe founded is basi­

cally a teaching body and that nothing had been done to esta­

blish her position as an edueator. 

Using her Letters, her Diary,, and her Conferences, 

together with an abundance of other printed materials, an 

effort waa made to bring to light both the educational Ideals 

and the educational achievements of Mother Mary. To give 

perspective to the subject, a synthesis of the "Hasareth peda­

gogy" was attempted. 

In order to better understand Frances* development 

both her Polish background and her formal education were 

examined aa cloaely aa th® documents would allow, 3he was a 

woman of her time a, prepared in a special way by private 

tutora and by unusual spiritual direction. 

1 Theophame, Sister Hary, doctoral dissertation pre­
sented to the Sehool of Paychology and Education, University 
of Ottawa, Ontario, June 1958» xvi-216 p. 
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This "dying woman" acting under the spur of th® Holy 

Ghost founded the Congregation of Slaters of the Holy Family 

of Hasareth, and initiated a tradition of "Hasareth training**. 

She can be considered on© of th© twentieth century educators 

of the Poles of Poland as well as of the Poles of America. 


