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INTRODUCTION

It ie as a claspielgt that Sir Riohard Y, Living~
stone 1ls most universally lmown, In the fleld of education
he is acknowledged to be an edusgstor of conslderable merii,
and though many of his wrltings are devoted o an expositlion
of his views on Ureek culture and ite implieatlonsz for mod-
ern clivilization, yet the edusatlonal motif predominates in
21l his works,

The purpose of thls atudy 1s %o determine, from an
analysis of his writinge, if 3ir Livingstone may be classl-
fled as a Soclal “ducator. It iz an sttempt to appralse hias
edugational theory in general, with specific reference to
the socisl aspect of 1t; hence the hypothesls 1n sdvenced
that Sir Livingstone 1s a Soelal idugator,

There are, of neoeasity, limitastions to a study of
thiz nature, In the first plece, 1t should be elearly
understood that no attempt is beling made to evaluate the
educational theories of Sir Livingstone in the light of
princlples of Catholle educatlion, though it mey readily be
concelved that muech of the thinking behind this investi-
gation will be within the Preamework of sush prineciplee,

Seocondly, Sir Richaxrd Livingstone iz an lnglish eduw
eator and 1g himeell the product of Xnplish schools); confige
quently, much that he has to ssy sbout education spplies
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direotly to the Inglish school system,

Thirdly, this i» not meant to be an exhaustive study
of a1l the writinge of the author, Ko analysls of personal
decuments ie possible, hence, the coneclusions reached will
be derived golely from an oxamination of the available
writings in printed form,

At the outset, a elarifisation of the scope of the
problem sesme necessary., It is not & question of establlishe
ing Bir Livingstone's ¢laim to the title of edusator -~ this
ia & basie assumption of the study, The real lssue revolves
around the term "socisl educztor", and here, an explanation
of the origine of the study may serve to sluslidate the
issue,

The problem arose out of & desire to ascertain the
full extent of 8ir Livingstone's interest in the education
of the common peaple, and to check, &8 1t were, the sincerw
ity of this interest. 4 second guestion centered around the
poesibllity of reconciling his own educational baekground
and professional attaimmentis with his concern for the edu-
cation of tho ordinary man, and of determining ths genuine-
ness of thls concern, Msny of his statements seemed to
indieate o sympathetic understanding of the problems of the
opdinary man; a systematlc study of his writings might serve
as 2 tast for the sincerity of thsse statements,
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Frem a perussl of his earlier works on education the
present writer had no Aiffioulty in discerning Sir Living~
stone's aim in individual education and the emphssis he gave
to 4t, but questions arose az to his interpretation of ths
social aim as well as to the significance of the maln theme
in so many of his writings, that the Inprovement of men is &
necessary prelude to the improvement of sosiety., These are
some of the gqueations whieh prompted thie atudy; an ansalysals
of Bir Livingatome's writinags should provide an ansver to
them and thus help to bring into reliefl his role sz an edu-
eator, partloulsarly in the realm of soelal education,

At this polint, for purposes of Turther elarification,
s definition of the térm "soslal educstor” seems lmperative,
4 sooizl educater may be defined as an educator who cone=
siders education to be the eomplets development of the indi-
vidual in his culture, ssnaonant with his true nstuwre, and
in socoordanee with Ghriatian‘priﬁaiplaa of life and of edu-
oation,

It 45 assumed that the term "educstor” is secepted
in its most comprehensive meaning to apply 4o one who traine
character as well ag instructs, and not mersly to one who
instricts, or %0 one vwho in say way contributes towards the
sducational development of snother,
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“The complete development of the Individual within
his oulture” cammotes the all~round development of the Mman
boing, smd this, in tuwm, includes a treining in his phye~
faal, voeatienal, intellestual, moral, spiritusl and sociasl
aspsots,

"Consonant with his true nature” implies a training
wiieh recognlzer that man is a cresture made up of a body
and souli that he is endowed with an intellect ¢apable of
attaining the truth, and & free will which makes him respon-
sible for his conduots and that hs has a soeclal as well as
an individual nature,

"In apcordance with Chrigtisn prineiples of Life and
of sducntion” subsunes agaeptance of the following basie
truthe of Christisnity:

1. 211 ecrested reallty owes its existonce to God and is
governed by Hls Providence

2, The deetrine of the Incarnation is the basies of ihe
christisn concept of humen 1life;

3, Uivine Revelstlion 1s the source of certain supere
natural truths)

4, ¥Man has supermatural ald in his conduet;

5. A & result of original sin, man has a darkened
intellect, & weakened will and a nature more inelined %o
evil:

6, The ultimate alm of education is eternal happinese



INTRODUCTIOR X

with Ged,

The progedure for the study will tske the form of an
inductive develspment of 2ir Livingstene'’s views on individ-
ual, social and sdult edueeation, 7These views will be evalu-~
ated in the light of oriteria formulated from a survey of
the educational literature and through a synthesis of the
thinking of representstive writers in the field,

wWith referenee to the oriteria the follewing dis-
tinetions should be noted, They are belng established from
& study of the writings of conservstive soclsl educators;
the writings of radiesl soelsl educstors will serve a nega-
#ive purpose, By radlesl soglial educators la meant those
edueators who reduge man to his soeial milieu and who peye
sonify soclety and destroy the personallty of the individe
usl; among these are the socialist educatora, Opposed to
them are the sonservative soclal educators who take into
conslderation man'e true nature as being individual ané
socliel .

Another delimiting factor must almo be noted, Ori-
ental systems of education are beyond the scope of this
atudy. Therefore when the term "social sducator” is used
the implication is that of an eduestor in Western Olvili~
gation and to delimit it stlill further, in a Yestern Clvili-
zation that ia Christian in its foundations,

With regard to the status of the question in the
iiterature, there iz little to report, At the time of oir
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Livingstone's inauguration as Presidsnt of Corpus Christl
1 published

a shert blographieal sketeh of the new president and paid
tribute to him as an educator and a clessicist, Time~
earried & pen portrait in 1946, Richards® has written of
his status sz a gontemporary eduestor and ?ruﬁﬁll% hag si=
tempied to evaluate his theorles and principles in the 1ight
of the Cathalle principles of edunation, Frudell's study
reveals that, though Sir Livingstone makes the gorrect anal-~
veio of preseni Jday socisl and eduocational probleme, he
falls to presaribe the right remedy, the asbove mentloned
sourass have made no preténse of eveluating the author as s
Soalal Hdusator, hence, 1t is reasonadble to assume that this
study is entering s yel unexplered field,

In the report which follows Chapter I will bs

devoted to establlishing & historisal backeground 4o give

1 “New President of Corpus, Oxford”, %;mgg
hhaonal CuUnnlamen T Not 9539 J!ﬂy w; 19:53' pc sz

"Clessloist”, Time, July 15, 1946, p, &9,

3 H, B, Riwharﬂa, "Cmntamparary Edueation and ©
Riehard L.tvin tone”, Relisis 1 Life, Vol, 18, uyring
Number, 1949, p. 251262,

4 Herold Frudell, Zdusatlional Thearles of Sip
Richard W, livingstone, unpublished Vester's t esis pr&sen»
ted to Catholiec University of Ameries, veshington, D.C

195%, z2i-109 p,

2

?'ﬂ'
§
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perspoctive to the study, Chapter II will develop Jir
Iivingetone's views on individusl educetlion, In Chapter 11T
the main peints of his theory of smoclal education will be
set forth, while Chapter IV will trest of hls gutlook on
adult education, 4 detailed desoription of the oriteris and
thelr sourcesz will be given in Chapter V and in Chapter VI a
critical evalustion of the views developed in the preceding
chapters will be nade in the light of the criteria., Hers,
teo, an effort will be made %0 coomiinate the findings and
te aynthegize them into s definite conoclusion, A brief gene
eral appralsasl of Sir Livingstone's role ap an educator will
follow and the report will eomeluvnde with tentative sugges-
tiong for future research,
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HISTORICAL BACKGROUND

An appraisal of &ir Richard Livingstone's role as
an educator apprépriately besins by s blographioal sketeh
a2 well as & oursory glanse at the writer, the almssiclst
and the orisis,

1. Blographical Sketcoh,

Sir Richard winn liviagstone was borm &t Liverpool,
imgland, on January 23, 1880, the eldest son of the Rev,
Canon and Mre, ¥, J, (Allanason=wWinn) Livingstone,

He was edugated at w.'maiium} one of the Great
English Public Seheols, and at New College, Oxferd Univere
21ty,? Goth at school snd at the Unlversity, his treining
vas predominently elassical,”

) ! ELs De &

p of f.he publia achooln. It.
awawpod a prefect syatem, stressed the school's communal
1ife and extmﬂad it to all sctivities, and has as 1ts alle
embracing aim the development of character,

1958, Lemdon, A&C Blaek, 1953, », 1820,

idugationsl) Thesetes p ! . 3.0
%nuy of marﬂ,am vmmngm, DsCuy 1953. Ps wr.
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The segondary efusstion he recelved was that of a
typical late-nineteenth-contury schoolboy, Of 1t he writes:

1 learned Greek and Latin pretity thoroughly, amd
enough French to read 1t easily, and some German; 28
mich mathesatios as I have ever needsd; hlastory,
gome of which was well tzught but none of which left
any 4 impreseion on an i{mmsture mind; ‘divinity’
wostly guch & forn that it gave 2e no knowvledge
af either reliigion ar Judalen or (hristisnity, being
largely concerned with the probable datee of some
Hew Testaoment writings and with alose ettentlon to
the explanation of mich phrases as 'the sbomination
of desolation’; and some chenmiastyry and other sclence
vhich was so tsught as to leave nothing behind ex-
sept & nmenory of totally wasted houre and & bitter
gemse of ce of & great subject, CSuch was
mushh;ze sry education in late-nineteenth-geontury
3351 «

7hat utilitarienism had not yet entered into the
teaching of modern foreign langusges in the secondary school
mey be inferred from a personal memory of Ar Livingstons:
Padﬁfagiaully, our Germen tescher’s method waa
indefensible, educatismally (in the highest sense of
the word) it was righi, that in a literature vhieh
has oo little above the second renk we should have
met ite one great 5@@1&:. We lemrnt German, but
alse something more,
At MNew Cnllege, "he hal a pareer of great distinct-

ion including a doudble first in Classies, the flertford

. AR, d, Livingstone, “Dducation for the Modern
Yorld s Some Togke for Ioaucation, NFew York, h"millmt
19“’ Po 16,

5 Edueation for 8 Wopld Aad
University Press, 1043 ==
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Scholarship and the Arnold Latin Prize”.® He won the Herte
ford Seholarship in 1900, the First Clase Moderns in Latin
in 1901, the first lLitersry Humanities Award in 1907 and the
Armeld Latin Prize in 1905.7

The undergraduste period at New College sonstltuted
an important formative influence for him; 1t brought him
into contact with great ninds in literature, On his
shelves, he writes, were rows of books by Carlyle, Ruskin,
Matthew Arnold, George Meredith, John ¥orley, rPater, Stevenw
son, Froude, indicating, as he saye, "same of the influences
vhigh, outside our ordinary studies, presunably formed my
mind, and I think, the ninds of ny contomyarar&es“.g Elsg=
where, he admits, that of all the writers of his undergra-
duste days he owes zost to Ruskin, whose appesl lay not in
hie purple patehez, nor in his elaborate analyses of oloud
forms, nor in hie Gothle architecture, but in his reflec—-
ticne on 1ife.’

6 “u&w Pwna&dnnt»ar Corpus, Oxford", Edito-
> 253 R8s Souentions MR RACTe By Hﬂ. 952’ July 39 s 1.933,

T the's vho, p. 1820,
8 R, ¥, Livingstone, idyce

p. 18,

9 s "Glimpees of & New World", The lLirtener,
Vol. ‘1; June 9, 1949’ P 970,
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Plate's influence oame later,l® sir Livingstome had
read the Republic of Flato zs an undergraduate but had
falled %o grasp the underiying theme of the problem of the
“good 1ife” with all its isplieations,ll

In Sir Livingstone's estimation, Plate is & far
grester man than Ruskin, lio understands Whitehead's saying
that "he /Flatg/ 1aid the foundation of all our finer
thoughts® emd that "the Furopean philesophieal tradition
consists of a serles of footnotes [,,,/ to the wealth of
general ideas pattermed .through his writings" )2

3y Livingstone was graduatsd from New College In
1507 and one year later became Fellow, Tutor and Librarian
at Coppus Chrieti College, Oxford, Thus began & tesching
career which lasted nineteen years,l>

on July 8, 191%, he was married to Cealle, sldest
daughter of George MaryomevWilasonm, J.7, The Livingstones had
four ghildren, two gons and two daughtera, (me of the sons
wae killed in 1944,

10 R, ¥, livingstone, "Glimpees of a Now World"
Liziener, vel. 41, June 9, 1943, p. 970,  dbe

11 wemmenon

Cambridge, University Pregs, 1948, p, 16,

12 smwwanes, “Glimpees of a Rew Yoyrld",
P 970,
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on the completion of his Master's Degree at New
gollege he went as temporery assisiant to iton where he ree
mained two years, 1917 and 1918, <This peried represenis hle
only pracileal experiense of teaching in & secondary
whaal.}&

In 1924 he went ints university administration and
from 1924-19%3 was Vice~Chancsllor of Queen's Unlverslty,
Belfast, Northern Irelsnd, In 1933 he wes appointed Presi-
dent of Corpus Christi College, Oxford, a post whlch he held
£411 1950.2° 4t the time of this sppointment an editoriml

tines Lducetional Supplesent paid tribute to his work
at wueen's niversity, The foellowing is an exeerpt from
this editorial:

Zews of the appeintment of Livingsiaone a8 presis

dent was received with great satisfaction in Nore
thern Ireland and at the same time with mmt. As
viee-Chancellor he hap done much to hring Qusen's
University into closer contaot with the publie and
to enlisd the cooperation of all classes of the
community in the cause of edugstion, .In grast de~
mand as & speaker at public functione his views have
sonmanded closest sttention and on occamion he
414 not hesitate to express them with c¢larity and

vigour, He devoted musch tinme 8° preasing problems
of ascommedation and finance,l

14 R. rf. mviusam, "adult Eduoation” W
YRl OBl e LY . 2y Yﬂla 92' &u&unt & 1 Pe ? ™

16 "Rorthern Ireland®, Fditoriasl,
ataopal Suoplenen Ko, 9535 AW‘& 5’ 1?33, P
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From 1944-1947 S4r Livingstone was Vise~Changellor
of Oxford University., 7The office of VigeeChancellor 1s wusu~
ally held for three years and it rotates by senlority among
the hesds of the Cxford Collsges.'! fe had also served ae
Chairmen of the Coumell of 5v, Hugh's Colleze, 19%5=1937,

He was knighted in 1971, iHe holde Honoreary 0,141t
from Cambyridge, Belfaat, Toronte, Ouwrham, ‘anchester, Lonw
den, Columblas and vale Universities; Honorary Li,u, fyom
5%, Andrew's, Sentiand and Dublin, He is an 'lonorary Fellow
of Corpus Christi Collegpe snd alsc of New Colloge,

He wae & member of the Prime ¥inister'’s Committee
en Classios in 1920 editor of the Jlegsligal Devie
Jo T, theppard from 1920«1922; general editor and oeriginator
of ths nethod empleoyed in the Clarend
Latin authors,

in 1936 be served as Fresident of the Education
Jgetion of the British Assoclatlion, as President of the Hels
ilenic Soslety from 1930+104) and sz President of the Olagsi-
oal Assoclation fyom 1940-1941,

He is Commmndenr de la Léglen d4d'llomneur and he
has received the fing Hamkon VII of Nerway Liberty Cross,l®

17 "Claseliolisy", 3 vVel, 48, o
19&5; Pe 59. ¥ m, . » 1’ 15,
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On ten dAifferent ovcasions Sir Livingstone has
visited North Americal? and he has lectured widely in Canadn
and the nited sStates, In 1974 he delivered the Hsrtin Lee=
tures st Oberlin College, Chio§ these lectures were later
incorporated into the book Greek J[desls spyé ‘odern Life. In
1945 he gave & ssries of four lectures at the niversity of
Toronto, three of them at Vietoris College, under the Bule
wash Foundation, the fourth the Sir Robert Falecner Memorial
Lesture, At Pittaburg, in 1946, he delivered the Pitealmn
Cradbe lLectures; these lectures, two in number, appeared in
a volume of Modern Liuestion snd Humanm VYalues., In 1950 he
was invited %o give the Chanvellor Dunning Lecture st Queen's
University, Kingston, Ontario, and in the same yesr, he
leetured at Princeton under the Vanuxem Foundation, His
1sst lecture in the United States wag the Sarsh Vanderbilt
Legture, given at Smith College in 19%6,

At one time he wes & menmbey of the American Philow
sophical Assocliation and during the Autumn of 1952 he was
Visiting Profespor in the Departament of English snd History
at the “sssachusetts Institute of Technology,?"

19 R, W, Livingstone, Pergons
Author, letter dated November 1 ;

P. #50
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Now in retirement, Uir Livingetone liven at 14 Rawe
linson Road, Oxford, ingland LA

2. The Yriter,

it §8 23 & writer that fir Livingsteone 1g of IAnter-
et in this study, He writes of the plsce of classical stud-
ies in contenporary educasion and the modern world's debt to
sncient Creece) he laments the dlsconcorting trends Ain pres-
ent=day educational theories and prectioces; he sshs for the
reatoration of traditionsl values 1n education; he emphae-
izos the training of character as & pre-~rcquisite Tor good
eitizenship; he urges the formulation of a positive philow
sophy of 1life and he pleads for an extension of afuli edue
estion alomg now lines,

Though many of his writings are devoted (o an ex~
position of his views on the claselos and olassicel writers,
yot Fducation appears 0 be the underlying motif in all his
vorks, lis confesses that the origin of o nunber aof hie
books may be sttributed to hisz deslre to do something to
help people who do not know Greeck, to read Ureek classlios
and Tranelations,??

21 xho's dho, p. 1820,
22 R, Y, L&v&nsntnna, ?ﬁrsanal Latter to ﬁarclﬁ
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An exeerpt from 8 personal letter gives a fuller

explanation:
My earlier writings, on Anclient Greece, came
from my & belief in the importance of pro-

serving our elassical heritage as a part of Weastemm
Oivilization and not merely as & study for echolars,
Oivilisation gete its soul from Christisnity and
Anolent Greecs and the latter is the fore-rumner of
the former, (The Cathelie Chureh has never Torw
tten thig,) So I tried to write about Greek clvie
i1sation in & way intelligible to the ordinary edue
cated reader, (I think thet the Lessoy of creone
was & partioularly useful dook for this p $
1t continues s stesdy ssle after more than 30 years,)
I also shod tronslations (with notes) frem 2%
Greek Litersture, and of gome great Greek booke,

His philosophy of life may be gathered from s study
of his writings, In ocomoise termes he states 1t thus:

I should sum mﬁ philosephy of 1ife by saying
that the life of the Veastern Yorld seems to as
eesentislly to derive from and depend on what 1t
owes to sneient Greece and to Palestine, 1 feel
that Sreece took the worldd as far as natural reli-
gian ard natural morals can take it, and that what
t 412 waa coppected, enriched and supplemented by
Caristianity.

Sinece the deocads of the thirties the educational
thome has heen aoming to the front in 5ir Livingstone's
works, He writes "My later books have been on education,

I am no 'edusationiet'; they are based on my experience as

2% R, W, Livingstone, pPg
Auther, letter dsted November 1

1 yyin
WS R,

1958, Gopy 1 % 1.
s "Personal Lntteg to Harold Prudell®,

Ry
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a teacher, in the Univeresity and, for a short period, at
Eton", 25

Hie philosophy of sdusation may be inferred from hie
beoks on 14 especially from Future in hdussation
phasizes the lmportance of adult education and Fdugatior
for a vworld Adrift which was intended to suggest some way in
wihioh & more satisfactory atandard nay be recovered 26

Sir lLivingstone's firat published work was The dreek
lue snd It ming 4o Us which appeared in 1912 and was
tranalated into Greek, Japanese and Spun&ah.a7 this was
followed in 1916 by A Defense g
which has Atself come to be anaeptaé as something of a
classie,?8

Next came Caggar's Gallle Wapr, Books IV and V in
1920 end Books VI and VII in 1921, In the sane yesr he was
sn editor of and contributor to the lespev of Jreeqs
which was translated into Spanish, liallen apd Amable., In
1923 he odited the Faggant ¢ ge and in 1928 the

25 R, ¥, livingatone, erso;
Autbhar, letier dated lovenmber

28 "New President of Corpus, Oxford"

mant, Ho, 952, Jﬁl" w, 1933! Pe 25
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the substanee of thls book wan delivered ss lectures on the
Charles “artin Foundation at Oberlin Collegs, thio in 1934,
It was translsted into German, Spanish and Greek.,
the sssex Hall lLecture came in 1937, He edited mm
Soarates in 1938 and in 1940 he prepared Sglegtions 1

2lato for the ; In 1941 appeared the Tirst
sditions of the Fulnre in jduoation, & work which s been
transleted inte Govann, Folish, OGreek, Italian, Danieh and
Arable. The seme year asw the publleation of (lsesias and
Eationg] iife, the preszidential afdresr 10 the Classiosnl
aseoclation., In 194% the first edition of Rduestisn Im
{orld sdrift wae published and translations fellowed in
German, Polish and Italisn, The Ameriecan edition of the i~

Livingstone was the Pede Lesturer at Oxford in 1944, g~
¥n, the Anmnual lacture on a ‘wster “ind, Henristte Herts

Wﬁwaﬁ vmmm. * w 11 Im' m ”'w
m P
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Trust of the British semdemy, appeared in 1045,
fop idusailon, published in 1947, contedns four lesturas
given &t the inivereity of Toronto during the “all of 1945,
the first three on the Surwesh Foumdation st Vietoria Cole
lepge, the lest az the Sir Roberd Falooner smordial Lesture,
Translstions weres made into Greek and itallan,

astion, the £ifth of
the Annusl lLectures dslivered wader the ausploes of the lat-
lanal Dosk Lesgue, was published in 1948, "lesdership in
Tdugation”, apposred in the ialksr irus j Sl

gation in 19%0, and wes the tenth in the series of lectures
dolivered at the University of .4, Andreow's ieotlond, 1950~
1949,

tion to lecture wider the Chanesllor vunning Trusi ab
Jueen's Univeralty, Zingstion, ontarice, and it erbodles the
lectures glven there in 1950 and at Irinceton University, at
the Vanuzen Foundatlion,

Bgushte on the  dusatien of (hapneier, the gseomnd
Vaughmn Yenoylal Lacture glven in Domeaster Orasmsy Cchool
in &y 1554, appears to be the lasi of Yir Livingetme's
publisations in book fernm,

A Yong 1lst of periodloesls cearries articles from
the pen of ir Livingstone, .he chiof amony thesa gre:

wpageistion Snerdean Collo ng
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2. The Classioist,

It haes already besn noted that -4ir Livingstone's
sducation, both at sehosl and et universisy, is predominant~
1y classical, Possessing ss he does so streng a classical
background, he ia naturally inelined to solour mush of his
thinking dy Greek influence, NHe maintaine that 2 nan who
hag beon brought up on Greek is more likely te know glearly
what he thinks beoause he has 1lived with nen who knew what
they thought and who formed a4 clear and consistant view of
life, He feels that:

(ne brought wp ascording 1o the pattern of the

Greeks will have ssen ths Greek ploture of 1life,
will have a pattern with whieh t0 compare his owm
tine, a atang:w by vhich to judge 1t, ind he
will have sesn the world not ss an Dnglisdmaen, or
a Frenchoan or & German or » Russian but as & hue
man belng, for Hellemism is a universal and e »

national oculture vhich each matiom onn adopt andl
medify 14 as Sts own genius and tradition may
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m&ﬂ.m

He "is best known as the leadlng champion for the
petention of the ¢lassies in their foremcet place in our
educational -gatan".m “mme claseles are not in edueation®,
he says, "/..o/ by 8celident or even by tradition or even
because thoy open %o us one great and one supreme litere
ature”, They ars there becsuse some pecple find in them a
treining for iife snd & help in living 1t,72

Despite his elaims for the retention of the clas-
gics, Sir Livingstene hss no myople view of olassical edue
cation, He reslizes the limitations of the classics and he
is ready to admit that the edusation given under the old
elassioel system hed =many weaknessest it “was glven indipe
erininately to those for whom it wap suited and those for
whon 1t was not™; it lef't Leys in ignorance, net only of
sctence, but of the importance of solence in the world,”>
He feeln that to De ignsrent of the place of solence in

30 n.w MVingﬁtom, "Classlcs as a Pattern of
ot L) 4 E13Y PABTIANE o M. 1356. Aﬁrix 26.

31 "Hew Fraesident of Corpus, Oxford”, mg
ationsl Suponlement, Ko, 9%2, July 29, 1§3”5. De ?

ga R, ¥, Livingetone, "Greek Idesls in ¥odern Civie
Yale Raview, Vol, 24, June 1935, p, 780,

1izatien”,
33 mm, “Mﬁﬂ&'ﬁﬂ.@n for the Hedern sorld", [opme

SR 00 15«16,
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eivilization is to be ignorant of povers whieh people naed,
supeelally people in high positiens, This ignorance he con~
siders disastrous,>

3ir Livingstone would wot have the alassies for all.,
The first aim of the achool should be "to awold driving boys
with mechanieal or solentific tastes who have no aptitude
for linguistics into studies that will be barren to.them",”>

He is no bellever in Greek for Oreek’s asske, but in
1te power to acquaint students with greatness, He reite
erates this thought time snd sgain end paym that one of the
reasons why Greok has such high educationsl valuwe is that
it continually poses fTundamentel problems, forces them on
one's sttention and eo is an intreduction to litersture and
to thought.76 ite 1s firmly convinced that anyone who knows
Greek has had the best of traiming An distinguishing the
firet-rate in this literature and thought,Jl

34 R, <, Livingstone, “A "1der Cutlaok", The Univer=
Vol, 1, Hovember 1946, p, o4k,

L e 400 5 Tﬁmt@;

35
’mnm f ] 1916' p.

%6 Ider ibid.r pe 18,

b4 "What Do You Get from ESucation?™, The
Llsteper, vel, 17, June 30, 19%7, p. 1312,
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Perhaps, his clearest explanation for his insistence

on the study of Oresk is to be found in these lines:

I may seem to have slipped into a ples fer the

study of Greek. That is not ain, &y plea is for
the study of greatness and of Ureek only because it
is a supreme le of what is great and becauase
those who remain ognmrnnt of its literature and

thought miass one
man,

the language, t

the greatest achievementis of
Obviously, only a small minority will lesarn
ﬁuugh those who do notﬁ but who are

interested in the problem of living should at lsaat
read in English the and
Plato. my real p 8 that in one

way or another, everyons should see human ar.atnagg.
the highest reach and scope of the spirit of man,

To those who would question the position of the

classics Sixr livingstone says:

What have Groek and Latin t0 do with the twen~

tieth century? I might reply that with Christi-
anity they are its makers, and that a knowledge of
tg;lgasgnta ias a considerable help to knowing the
-1 .

Coneerning the relationship between the two lan-

guages he states that the two languages, literatures and
historiss grouped together under the genersl title of 'the
elassies' ere complementary, e¢ach having qualities which
the other lacka,b

World"™,

University Press,

38

Re W, Li?inﬂgnonapi

39 de» ibide, pe 18
50 oy Urgox fdeals

3, Oxford,
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vhen only one language 18 %o be learned he advises
the claiums of Greek, Personally, he contends, h& gowes Infi-
nitely more %0 Greek than to any other subjeot in his aduoce-
tian.‘l "Greek comes firet in exvellense and the master-
pleces are more easily asceepinble to beginners”, In view of
the fact that selence borrows so much of its terminology
from Greek he would recommend the study of that langusge for
solence students.?® He considers it a great loss for anyone
interested in literature and langusge to be ignorant of
areek, 43

He argues his ssse for latin in no less emphatie
terms, That language is the source of much in Engllish poete
¥y and prose, A knowledge of it 1o necessary to be able to
mderstan! and to write inglish "and there is no hetier
inotrument for making us think", I%, too, 1s the key to a
great literature 4

As for the knovledgse of Greek whleh might reasonably
be given in the later years of the secondary schonl Sir

41 R, W, Livingstone, "vhat'e the Point of the Dead
Languages?”, The lListener, /ol, 34, July 5, 1945, p. 19,

42 wweneesw, "Groek or Latin?", lNew irs, Vol, 16
Pedruary 1935, p, a&, ’ ’ '

‘3 o ——

Univeraity Prees, 19

’.‘ @ il
s Do 104

48 wocewees, "What's the Point of the "ead Lane
guages?”, Ihe ldgtensr, p. 19-20,

ation, Cambridge,
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Livingatone sayse!
I would st that the pupil should at least
be introduced, 1f possible, to Aristotle, and
certainly to Zoereates, Pleato and the 'toles, and to
the conception of aretd, which runs like a golé
thresd thyo ut the achievement of Greece, There
is no equivalent for the word areté in English,
though there is plenty of the thing in 1ieh 11ife,
It is ‘virtue', not in the modern but in old
sense of the word ‘sxeellence’, with no moral sense
necessarily attaching to 1t,%5
A further suggestion of his is that before they
leave school thoee who have not learned (reek should be in-
troduced to Greek thought in tranalatzon.&s
He would net underestimate the place of the teacher
in imparting s claesical education., He writes, "as always
in education, the essential thing ie the teacher and the
sucoens of a classiosl education depends less on the gqurrie
uluym than on the use we make of 1%“.47
It is not to e thought that Zilr Livingstone ls
possenged of a blind devotlon to Hellenlsm, He seer its
limitations and he seen it 1n relation to Christianity, and
he acknowledges that Christianity corrected and completed

Helleniem, Of this relationship he writes:

A5 R, ¥, Livingstone, idupation for o

P 99,
‘6 .lﬁm Mi P» 122;
AT 1d., A Lefenge of Clsseiosl idueation, p. 261,
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Christianity indeed aavulggcd and enriched
Hellenism, It gave to those who aseepted lte rove-
lation 2 definiteness and a sense of certainty
ghout the nature and will of God whieh is absent
fron the Gresk view of life, 2{ insisting that the
supreaze virtue is love it put the highest spiritual
good within the reesch of the humblest of mankind,

By ite dootrine of a suffering God, 1t suggested an
stiribute to sorrow other than mere endursnce or
defense, But thereby it correscted aﬁ% completed
Hellenism rather than superseded 1t,

70 him, then, Christianity iz nelther a cancelw
1ation of nor & deslension from Hellenism but a development
and completion of it} it enlarged the Greek conception of
man, defined more fully the idea of Jod armd emphasized more
Justly the place of religion in 1&?&.*9

in so many texts, he insiste that, for the Chris
tian, the best thing in 1life, the highest thing in man, can
be possessed and enjoyed by the most obsoure, lnsignifloant
and humble of mankind, sn idea not to be found in Greek
thought, an ides, which “without the 1life of Christ”, would
be fantsstie, Greece to him, ls, therefore, the mother of
politiasl demscracy, Christlianity the mother of splritual

demosracy, 50

48 R, ¥, Livingastone, "Greek Ideale and odern
Life”, Yale Reviex, Vol. 24, June 1935, p. T79.

£

50 Idas ABddas p. 166~167,

49 weme, PeoR lion
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4, The Critie,

¢4y Livingstone has been deseribed ag "one of sdue~
eation's most articulate thinkers",>! (Certainly, no one
peroeives more alearly then he the confusion exlsting in
nedern 1ife and education and he has spoken and written on
all sapeots of the problem, on 1life, on education, on the
secondary school and ite currieulum, on the university and
ite deficlencies, True, his critiainmﬁ revesl nothing new;
they are, for the most part, merely the repetition of much
that has been sald by others, Reverihelass, they are time-
1y.

He has attempted to analyze the causes 6f so much
confusion and has found that moat of the ills stem from such
sourece as ilberallism with ita forces of freedom and resason,
sclenve, sepecinlly the growth of applied sclences and tech-
nology, and the accumulatlon of knowledge.ﬁa

This age he has called "a child of Liberaliam”,>>
“an Age of Analyais".54 "an Age without standarda",55 and an

51 "Classiolst®, Time, Vol, 48, July 15
1946, p. 69. ‘ P ’

52 R, w. LIVMUM'.; FAL DRy ‘“M 81
Lhe Aze, Oxferd, University Press, ‘

53 Jdar 4B4das p. 65,
54 Ides ibid., p. 80,
55 1d.s Idugation foi
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age which "has knowledge without clear values and bellefs}
1t drifts on the tides of the moment",>6

Writing in the seocond decade of the present century
he remarks that the age ls becoming exolusively humanist and
consolously adopting humaniem as 1ts oreed of 1ife,>! Sir
Livingstone, hinself s humanist,>° is not deceived by a
false foram of humaniem, He goes on to say:

The word /humanisg/ or some derivative of 1t is
& Tavourite with both Comtien and Pragmatism, and
all agnostliocs, vhether they make 8 religion of
humanism or not are bound to pay 1t the highest
respect, For not recognizing God ln the world, nor
admitting divine ordinance, they must form their
idesas of what man should be from a consideration of
the ocircumstances and possibilities of human nature,
And so e¢onscious humanism ereeps in, Fopular
thinkers like Yaeterlinck, Wells and Galeworthy
start unaffectedly from humsan prenises and search in
the human belng for & revelatlon of vwhat the human
beigghuhauld be, They 4o not ask what God reqgulres
of « They simply inquire if he is true or false
to what 1s best in himself and judge him by that
standard, condemning hinm for treason to his nature,
pralsing hin for ggyulty to it, 7They are humaniais
and nothing more,

56 RQ w‘ uﬂ ‘W' ’LB.T0 AT LY G IR 188 %L00
Rew York, Yaowmillan, 1944, p, 23

7 ] e

5 cr
Seeond Edition, Oxford,
~ 58 Harold Prud

g 45003

59 R, ¥, Livingstone, areex
k. Us, p. 180,
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He asserts that unlesgs the ordinary man is a Chrige
tian or a Marxist he haes no prineciples on whieh to regulate
his conduct "but lives by a tradition of which the best cle-
wents are Christian, but which, unrooted in any firm belief
is shifting snd insecure”,60

No emall part of this eonfusion would he attribute
to an inersased efficlency in & material civilization, a
condition which has resulted, in large measure, from the
growth of soiemce, There is the duallisn of the machine
econtinually growing more efflclient and complicated, and the
human being; there 1is the problem of the relation of the
individusl soul to this eivilisation and to the state, "The
state may cramp the human soul”, he says, "material civili-
zation tends to suffogsts 1t painlessly”.5l rlsewhere, he
notes that the value of the dlsecoverlss of this materisl
civiligation is wasted because "we have not learned to use
thenm uisuly”‘ﬁa He 12 in agreement with Ruskin when he
champions the human spirit in its struggle for supremeoy
over the material forses, whether economis, industrial,
teelnical or other which lay insidloue slege to 1t, '"For

60 R. W LAviuwamanw, "Philosophy and Rellgion",
U R AONAL,, SUDDLANE 951 Y » M@. !753, F'Gmw 5’ 1947,

62 --*w-."ﬂﬁunk Idaale anﬂ Mﬂdarn L&f@“, isle
m vol. M; June 1935; Pe TEG,



HISTORICAL BACKGROUND %

that reason”, he says, "his /Ruskin'g/ teaching is move
needed today than vhen he wrots, nor until the nature of men
or the eonditions of human 1ife change will it lose 1ts
inportance” 53

To turn from 1ife to & conslderation of edusation it
i found that Sir Livingestone 1s no less oritiesl of modern
stucational standarde, He sess o relationshlp between one's
theory of 1ife and cne's theory of edusstion, He recognizes
that false theories of life have resulied in false theories
of education,

The poesitivism, the agnostieisa of our age is
reflected in its education with fatal results, At
the worst it adopis the phllosophy of Micawber and
sots on the delusian that child nature left to
Jtaelfl will automatioally unfoldé into 88,
Yore commonly it is arbitrarily selective, adopting
a8 1ts goal some catohword of the hour and place
whioch the mass opinion of the monment zpproves sand
exempte Irox oriticiem, Edusation dilssolves into
‘Projects’, and ehaasﬁka nore likely to be its

ts than virtues, .

o fsels that if education does not send out iis
pupile into life with at lesst the rudiments of z philosophy
of living it has not given them what they most need, "Hui
edueation has not done thia, the most important part of its
duty sertousiy”,65

R, Y. Livingsione, Ruskin, Oxford, niversit,
Press, 6’ Pe 20, ing ’ ’ ! v

64




RISTORICAL BACKGROUND 24

He regrets that education is defective in so fur as
it lays stress exclusively om anslysis, The oritiesl attle
tude may be overstressed, It 1s lmportant, he says, thet
mhmmmm@t%mmmfmluwllmw
w&ﬂa&u.éﬁ

Ameng other influences, he agrees that the dectrines
of Rousseau and the emphasis on voostionallism have nade
inresds inte the theory and practices of education with dle-
tuarbing wmlt.s.ﬁ?

Yo Bir Livingstane it seems that secondary elucation
suffers, in general, from lack of integration, from the
absence of a spirit to erder snd gulde its processes, ard
that it 48 nmore cancerned with what its puplls ahould imeow
than with their outlook on life. !e insists that "we have
lost our grip on education, st any rate in the post-prisary
sehool” 58

Concerning the curriculum of the secondary schaol,
he depleres the proliferation of subjects, FHe Lelleoves
quite positively that it ie overorowded and lscke proper ain

66 R, 7, Livingstone, iducetlon aix
the Age, p. 101,

GT wowswenw=, Plato and Hodern Hdusation, p.dS517,
65 gation, pe 126,
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and Mrwum.w

Equslly e detrimental to education as an overerows
ded eurriculum he comdideys examinatione ond overegpeciale
izaticon, “They draw teachers' emergy and exclude thes wider
human and spiritual issues", and cause emphasis to be plased
on material advantages rather thsn on true eﬁueamem,’m ity
he sees it, with emphasies on external exaninationz, oduw
ostion Lecomes a “savage coumpetitive myaten” and the spee
odnlint tendency leads Lo materdalism in effect, though noi
in intenticn. Over-speecialisation tends to produce sslenw
tists who are admireble techniclans but no more,’: By a
meye technliolan he neans a wan who knows everythlng about
his subjest exgept 1is ultinate purposcs s its place in
the gomuos, e

There is a principle that has bBeen completely ige
nored in education, obaerves Sir Livingatone, the "“prosge
fertilization of theory and praotiee”, He holds that sueh
subjescts as literaturs, history, economics and politiocs

’ "smmaum for a Civilized Jorld”™,
A ESLY R SR IAAOT S ‘T N@. lm’ WM&M‘ 4, 1941’

» Bdueation for a World Adrdft, p. 128,

2 e "4 wider Outlook”, The Univers)
mm vel, 1, Hovember 1548, p., 244,

2 B ‘
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cannot be taught sstisfactorily in the secondary school and
that experience of life is necessary to s&ffect & reasl appre-
eiation of these subjects. He urgee a rexllzation of the
limitations of their study in 3uuﬁh.73 Behind this argument
1iee one of his reasons for adult educstion, & tople whieh
will be considered at length later,

A praetice which he thinks is neglected 1in modern
education is that of developing the habit of learning great
literature by heart and so storing up a treasurs which later
1ife will ensble a student to use, The sane principle, he
observes, applies in having ochildren learn religlous doge
trine, In all this learning he believes there 1s & "lav of
delayed action™ by which seed aown and long forgotten grows
only in later yeur8.7a

His comments on the Burnham sosle’> and the teacher
situstion reflect his thinking on teacher qualifieations,

At the time of his writing the scele was so fixed that the
maximum salary psld to secondary-schosl teachers was nelther

73 R. ¥, Livingstone, Futurg
7" .Iﬂ.n.y Mﬁ Pe 250
S 50 called from the fact that the commitiee conw

gcorned with the drafting of temshers' eselarier, wap under
the ehsirmanship of Lord Burnham, ' ?

ption. p. T=32.
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attractive mor adequate to people of high intellootusl abie
ity. This paves the way for admission into the seocondary
gchool 2f inferiar teschers, Such %teachers, brought into
the schools, he wayrns, mean dlisesster for the schools, for
the universitles and for the nation,T®

Sir Livingstone's years of experience in university
teaching and andministration enable him to pass judgment on
the eduecational status of the universzity., o him the influe
ence of the unlversities in the world is disappointingly
limited; this he aseribes to thelr being too little cone
cerned with ends, with human values, with a philosophy of
1820, 77

He intinates that the universities have not given
the lesdership demanded of them, "They do not regard spirie
tual ideals, except the ideals of Imowledze, as thelr busi-
ness”, They provide the toola of civilization but give no
guldance for their uaa.'m

In domoeratie oountries, he says, the universlities
nake no provision for communioeating a philosophy eof life,
The two studies that will give this needed philosophy of

76 ®, ¥, Livingstone, “‘ami% for - eachers: Purne
ham Seale", Times Edweatienal Supplement, wo. 1680, daly 12,
1947, P Mlv

77 Some thaoy enLe o iy
Camberidge, miwmi;.y me, G943, D,
78 Ifas Mﬁl Pa e
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1ife, religion and philosophy, are not honoured in the unie
versities,”

Apart from having little effect on spiritusl and
moral 1ife, the universities do not affect polltieal life as
far as this is determined Ly spiritusl ané moral forees,
outside the oosuntries vwhich &ccepted Comunism and Hezism
the universities have provided no sltermative philosophy to
counterast them,30

As Sir Livingstone views the problsm, even the
practieal end of the university, suggested by Newnan to be,
Af a practiscal end there must be, the training of ‘zood mem~
bers of society! has not been mhuv@mm

Specialien has wrought haveo in the university no
less than in the schools, The specialization is either in
seignce or nathematics or the humenities, Hclence conoen~
trates on nature snd ignores man, the hunanities soncentrate
on man and ignore nature, There is always the element of
exsliusiviem, The soramble for scholarships and honours
degrees has prodused a dangerous absorption with speelslisme
vhsrely the parts may flourish but a sense of the whole 1s

7% R, W, Livingetens, [one
Blueatien, p. 1315,
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106t} even & histery honours gourse ia no lenger immune from
decline into routine and mechenism, GSuch, in brief, is 5ir
Livingatone's judgment on the detrimental effects of spe=
claliem in the university,B2

Nuch of the present interest in education he sees as
political or sogcial ruther than educstional, Ie commends
thies interest in so far se it 48 an attempt to prosure equal
sducational opportunitiss for all., But he fears & danger:
1¢ i that the emphssic on sdusational machinery may "nake
us 80 concernad with providing schools that wo do not eon
pider what iz to be taught inside them", Machinery 1s ine
dispensable to education, but vhen it has been provided
there remain the bigger problems as to what is to be taught,
how it ie to be taught and vhy 1t i85 to be taught, and it is
with these bigger isaues that Zir Livingstone is concerned,
It is sbove all with the problem of “what men should be and
how he should 1ive”,%> These are the issues around which he
evolves his theory of educaitlion,

The purpose of thip chapter hae been to establish a
baskground for the study and to give & brief ewwey of Sir
Livingstone's position in the educational world, The

g2 R, ¥, livingstone, Some ‘houghta on University
WO P 13“‘15&

83
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ehapters whiloh follow will have as thelr gbjeotive to elu-
cldate his theory of educstlion and to deternine, 1f in the
1ight of certaln oriteris, he may rightly be called a Sooclal
Educator, Chapier II will be devoted %o a dlscussion of his
eonocept of individus) edusntion,



ORAPTER 11
LIVINGSTONE'S VIEWS OR INDIVIDUAL EDUCATION

The alm of this shapter 1s to interpret Sir Livinge
stone’s views on individusl education, It iz assumad that
by individual sdudationm ie undereatecsd the developument of the
husan being in his physieal, vocational, intellestusl, moral
and spiritual sepeete, At first, it seome necessary to
deternine his conoept of the luman being ss sn Individual
and then proceed €0 analyze his viesws on the various aspectis
of individual education,

‘1. Consept of the Human Personality,

flearly, Sir Livingstone viewe the individusl as a
human being with a body mnd soul, an intellesot and o will
capeble of limited perfeetibdlity,

Lssa/ We are human beings, with a body, & mind
end also something slusive and indescribeble but
very resl, which wo call a soul or mpirit - three
slements which combine in our personality and whloh
internct on oumch other; end we wish to make the
best of all of them ac fer an our natural endows
aents allow, 'or even 1f there were no ‘ireat
Anslge before whioh st the end we shall be summoned
to say vhat we have dome with curselves and our
talonts, the world will juﬁg: usi and, what 1s nore
disquleting, in noments of insight and reflection
we ghall 3u&gm ourselves,l

1 R, W, Ldvingstone, "what 1s idusation?”, Dritlsh
gal Jowrnal, Vol. 96, August 1953, p. 454,
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In defining the ultinate aln and essencs of edutss
tion a5 character training he says it is "to be schieved by
dissipline of the body, the will and the intelligemce",?

He views the irdividual asg a oreature endowed with
& secial za well as an individual nature, “All men have o
1ive in soglety” and "All men have a persunaliity to
davelsp“3 are the expressions which best exemplify his
thinking on this point,

He viewas the individual as 2 creature mede to the
insge and llikenese of God, in need of God's Grace to live
his 1ife and destined {or sternsl 1life hereafter, "All men
and women are made in the image of ﬁ@d“# he writes, snd in
another eontext in which he is ecomparing the relative meriis
of Christiandity and Hellenism he atates:

Bellenism diapensss with the need for Ly, B

future lifse, and a purely spiritual world

Abolish the unseen world for the chriataan the
vhole memning and vyalue of 1ife is altered, If
there 13 anything permanent In Christianity 1t is
the certain persmuasion that the world is not an

aﬁaquata theatre for man nor is he ¢agablg of roache
ing the parfection of his nature unal

2 R, ¥, Livingstone, "Ldueation and the ‘ralning of
Charecter”, Atlantic Yemihly, Vol, 178, July 1946, p, 81,
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He views the individusl as a creature suffering from
the effests of original sin but capsble of overcoming these
effects through the Grace of God, “"There is an ineurably
evil element in /msy/ which can only be quenched by the
Grace of God", and gommenting, durdng the wor, on the harde
ships whish war Inevitehly brings with 1%, ho adviees "we
must not expest things te be easy [, ../ even in a werless
world new probleme arise, Originsl sin /,../ will see to
that",7

He bslleves that even the meanest of God'e orea-
tures, as & hunen belng, has vights of which nothling can deo-
prive hizm and gapacliles of which something oan be mﬁe.g

Fundamental to all his thinking on education is the
notion of the digniiy of the human personsality. Dorvowing
from the Greske, he defines the educatlon of personslity as
the education of body, miné snd charecter to the highest
degree of which each ia awama.g

i, léﬁn. W, Livingatone, (rechk Geniup and Its ’‘sening to
P. 195,

T wmmemens, g Rogd Ahead',
Vel, 182, November 1948, p. 65,

3‘%

Vvol. 23, March 7, im, P
9

Mam ef Demooraay”,
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This 35 what he mesns by respest for personmality:

ir you ask further what I moan by respset for
human pereonality, I should rvep m& gvery hunan
mingmnm.amwmd&ﬁ sl that 4f
you respect hin you will glve him the chance of

the moet of each, so that ench eitlgen in the

siate has as a body, mind and charsoter ss alevw
sunstances the m&m&lm& of his nature permis,
70 give thic chanee 18 to show respoet for his pore
sonality, Accoxd s Jou will see that he has the
food, houalng, cond 8 of 1ife and phyeloal
training thot m&m good bodlss, the edusstion,
adult a8 well ar adolescent that 5«#1@% the powern
of the nind and such Influences in garly and later
MQuhwkmﬁmmwmmWww
cheap Journalisn popular entertalnme: you
oan 4o this for the and nind of the m.uam,
you will heve done s% least for the far
more diffioult probiem of training the character,lO

To these roasonk he adds others: men is something
aore than an aninmali he 1s & splritusl being wvhe must noke
his cholee botween good and evil and who grows in stature
snd worth by that oholes rightly mede,l}

Finally, he zeys, the stromgeat roots for respest
for huzen peroonality are to be found in the bellief that all
men snd women are made to the image and likeness of fod 12

~ir Livingetone further recognizes that individusls
41iffer, az he expresges 1%, "imch husen beins ie Individusl

10 R, W, leinmtmm he ldeals of Denooracy®,
gtener, V ol %’ ﬁqm"?. 19%) Pe W

1
P*a 9"1@*
12 ar dRMdes D 75,
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and different from any other“.l3 The reasgons for theas
differencec he ascribes to various sources, some tn hered-
ity, some to enviromment and some %0 other causes:

Nature, that ineorrigible aristoerat haz never
heard the word Jequali and distributes her great
gifts, in inte snee, personality, energy, phy-
sique, with saprisious inequality - to 8 man
much, t0 that man 1ittle, And when ws do our best
by education, to bridge the gulfe and leasen the

ferences between man and man, we nake things
worse, Nothing, as Ruskln has pointed out, brings
out and despens inequallties as mugh &8s education,
Zsech human being has traces &t least of certaln
capasities, which &ll posmeas, though some have more
and some have less, The taste for poetry and art
acmetimes supposed to be the privilege ef the few,
is universal, You have universally distribuled the
germs of the love for ari, poetry and musie,l

Apart from these limitetions, most of them set by
nature, he dlscerns differences fron home to home, Ine
child has wise, affegtlieonate and unselflsh parents, while
another's 1ife is hindered or polsoned from the cradle by
the weaknesses of the famlly into whioh he 1s bern, and
sometines by the misforiune that he 1a born inte no family
at all, kquality, as he understands it, in the full sense
of the word, is obviously 1mp@aaih&a.l5

13 R, v, Livingstone, Lducatlo
e _iAge, p. 75.

14 mwmmmwns, "The Ideals of Lemooracy", The Listen-
2, Vol,. 23; aroh 7; 19%& P 468,

15 wmasmmmws, "Igegquality in Education”, Aflantic
Yenthly, Vel. 180, November 1947, p. 83,
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Sir Livingstone counsels attention to individual
differances in the school and mskes a plea for the brighter
oshildren that they be given the fullest chance {0 develop
their gifts and make the best of their potentislities,i®
Comparing the Ameriecan and iInglish systems of education, he
elains the inglish schools are superdor, In these he thinks
the curriculum iz devised 4o provide for different itypes of
abilitien, They uphold the prineiple that education should
be adapted to the child, 7That seems t0 hlm the right kind
ef equality, not the kind which shuts 1ts eyes to natural
inequality and olasses all children together, but one whose
matto is, "To each according 1o his needs and powers without
respect 0 weslth and position”, 17

His concept of the individual determines his concept
of eduecatieon, 79 him oducation 13 the development of the
complete human belng, 88 he expressss 1t, "The human ine
strunent is a lyre with many atrings, and it le not enough
to extract beautiful sounds from one or two of them while
the rest are silent and give discordent motes”.l® sgain, he
says, "Edueation 1s a2 salptor aiming ai & masterplece,

16 R, . Livingstone, "Inequelily in bducatiom”,
ph s EIEL M AN » Vﬂlg 160’ KWMX‘ 3&94?' pn 86

"Are Americans Better Educated?”, The
W Vﬂly %p me 3! 19%9 Ps 18.

18 S ———— W' D 12,
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attempting to oreate a complete human being, not a botched
oreature”,19 and finslly, “Man, when you look at him,
¢learly, 18 a creature with many sides and if you wish teo do
justice to him you must treat him as such",%0

2, Physical Development,

The physical is one aspect of man's personality and
of this fact Sir Livingstone takes full cognlzance, He con~
tinually repeate that man is body, mind and character and
the finished human being should have a body strong and
healthy, ite powers diseciplined and developed, snd attalning
the perfection within its reach,2l

He doubts whether the English schools give suflie
clent attention to physical training; they seem to him %o be
more successful in character sducation than in physical sdu-
eation, He notes that since the war provision has been nmade
for proper nutrition, school medleal services, opportunities

for games snd exeroises,22

19 R, ¥. Livingstone, "Adult Eduestion", Journal of
Bdugation, London, Vel. 75, October 1943, Pe hag

and Ite Meaning %o Us,

20 A0 A iy O S0

p. 180,

21l wwweewss, "dhat Do You Get from Education?™, fhe
an Vol, 17. J‘ma 30, 1937, P 1311,

22 wmemwewe, "Yhat Humen Beingas thould Be", The
Listener, vol, 28, November 1942, p, 676,
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Over-emphasis on the intellectual and failure to
develop and train the body, he malntains, "will have a mere
intellectual ~ sither a spiritless creature or an emotional
oreature lacking stability and staying pewer®,2” He agrees
with Plato that the mere athlete 1s brutal or phllistine;
the mere intellectual is either umstable or else overcivile
ized or spiritless, and the "right education must tune the

true strings of mind and body o perfeot spiritusl harmow-
ny".m

3. Yocational Development.

"a community’s efflciency”, says sir Livingstone,
“"depends on the techniosal and vooastional training of its
members, thelr skill in their various trsdes, crafts and
professions”, By vocational education he means the eduw
eation which helps to earn a living; it varies with vhat
that living i1s <0 be, An unskilled labourer needs 1ittle or
none, doctors and englneers and other professionals need on
elaborate specieliat trming.%

Keenly aware of the faot that earning & living is of
yprine importance, he acknowledges one of the essentlial aims

, 22 R, W, Idvingstone, "Educsting the Young", Ihe
Homs ’ ouwrnel, Vol, 6%, Detoher 1949, p, 133:

25 ermmmsnon, ”cm@smg the Eduecstional Memu", The
Listeper, vol, 26, ﬁopwmbﬁr 11, 1941, p. 9.
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of education to be to train people as breadwinners,26

e gonslders technical studles to be vooationsl,
"not that technical studies are not cultural at the same
tims} the tralning of eye sand hand to their perfection is
exltwrel®, He judges this kind of ocultuwre important and
remarks that one of the main advances of recent years is the
recognition of ite valua.e7

Higher technical edueatlon in England is generally
aimitted to be inferior to that in Ameriea, he agrees, and
he suggests that some eguivelent of the training given in
American postegraduate schoole of business and law, for ex~
smple, might be devised for imglish schools,?®

He favours the ostablishment of technieal schosls
and he is of the opinion that had more attention been glven
to the voocational aspeet of education, the Central Scheo1l®d
with its practical blas, would have existed fifty years ago
(he was writing in 1947), and the Technigal School of the

26 R, ¥, Lrvingatane, "what Do You CGet from BEdu~
eation?", The Listener, Vel, 17, June 30, 1937, p. 1311,

27 wwerm————, ”In&qunlit in Edusation”, Atlantie
Mopthly, Vol. 180, November 194 y P. 84,

28 , "Ave Apericans Better Edueated?, The
W, vel, M* July %, 1952, p. 18,

20 Eﬁtablinhad in Londeon, Manchester snd other
eities in 1910, to provide both generel and speclal treining
without offering specific vaaaﬁianal gourses,
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Spens Report-C would long have been part of the Inglish
school system, t
He encourages the establlishment of techniecal
schools, 4t is trae, but he emphatlically declares that these
schools would be impractical 1f jJjust designed for boys with
a practical bent or who need opportunities for practleal
work,
such schoole cannot, and were nevey
e nmt':t.;ﬁf é‘iﬁa:;’;‘diﬁ Eﬁi‘%’:“i‘?ﬁiﬁié of
the visions of human life religion and poetry
and thought have eanaalved
He regrets that the moderm world recognizes and
almost expects a divorce between intereste and otoue
patians.33 Thie notion ls at complete variance with his
coneeption of true eduesntion, and he fears that, with too
great emphasis placed on voeatiom education, general sdue
cation may be forgotten., The ghlef educational equipment
for many oceupatioms, and an important one for all, is the
power to express one's thoughts, to enter qulekly into the

rninds of others and understand views which one does not

30 Made in 19%8, proposed the creation of technical
high schools designed to meet the needs of boys and girls
“with a practical turm of mind",

31 R, W, Ltvingaﬁmna. "Need for Clinlcal Studles in
Education”, Journa dueation, London, Vol, 75, January
19“3' Ps 6
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share, to know vwhen a thing is proved and vhen it iz not, to
see Guiekly to the heari of a question and to have a broad
auxlauk,aa These are the powers whlch Sir Livingstone
designates as being best trained by a general educatiom,

That everyone should krnow the best in his own ccou-
pation, whether he be & politlielan, a minister of religlon,
8 lawyer or business man, an artisan, shopkseper or anything
elea, 18 his plea, Everyone ought to know, in his own jJob,
the difference between first~ and second-rate,->

He recommends self-respect in sll professions, the
roote of this virtue lle in work done to the best of one's
ability, henoce the teacher should train her pupils in the
best habits of concentrating on doing well the work which
comes to their hands “without looking over thsir nelighbour's
shouldere to see whether thelr nelghbours are admiring them
or despising them", with Ruskin when there le talk of "pare
ity of estesm", Sir Livingstone agrees that "all professions
should be liberal and that there should be less pride felt
in peculiarity of employment and more in excellence of
achievement” 36

%4 R, W, Livingstone, "Whet Human Beings Should Be",
Astener, Vol, 28, November 26, 1942, p, 675,

5 wwmmnens, "The Eunwledg ® of Good and Evil®, Ihe
m,m Vol, 30, December 30, 1943, p. 743

36 » "Inequality im Education"”,
Jenthly, Vel, 180, Rovember 1947, p. 86,
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4, Intellectual evelopment.

Sir livingstone views man as body, intellect and
vill, e#ch capable of a perfection of its own, .ith hiz in-
tellect man 1s capable of knowing and understanding; halis
able to create philosophy and selence and all "that we comw
pondiously call ﬁhaught“.37 The primary purpose af the in-
tellect, he says, 1s to discover truth, and "without truth
and the desire to seek 1t and the power to find it, the
whole nature of man suffers",>® Intellectual study, then,
hae two sldes, "the twin ildeals of truth and knawleﬁse".39

Froper tralning of the intellect implies development
of the intellectual virtues, Sir Livingstone cities those
virtues enumerated by Aristotle, "wisdom, intellligence and
the practical virtue which is the virtue of a ruler" 40

The training of the mind he regardie as & glow im-
perfesct process, vhen it 1z ¢omplete the mind should be
able to adjust 1tself, as occasion arises, to any fleld of

%7 R, 9., Livingstone, "The eaning of Civilization”,
Atlantls Monthly, Vol, 191, March 1953, p. 40,

38 wwwwomew, "The Ideals of Demoeracy”, lhe Listep-
er, Vol, 23, March 7, 1940, p. 468, ‘

w o

pP. 28,

40 weovwnes, "Greek Ideals in Modern Clvilization®,
Iale Reyiew, Vol, 24, June 1935, p. T78.
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vision to the natural sciences, to history and literature,
to ecomomies, to soclal and political questions and to
human nature within and around one.

He stresses the development of a right intelleotual
attitude and this he definesz in a threefold way: "to find
the wordd and life intensely intereating; to wish to see .
them as they are; to feel the truth, in Plato's words, is
both permanent and beautiful”. 42

the attitudes and aptitudes of mind develeped in the
prosess of acquiring knowledge are to Uir Livingstone more
important than knowledge itaself, Among these he speaks of
the habit of concentratlon, of accuracy in dealing with
nunbers and lesarning languages, of sensitliveness of eye and
ear which are trained by art and musle, of sureness of eye
and hand which carpentry and kindred subjects train, These
and other aptitudes sequired in studylng history and liter
ature he deesms more importaent than "the brute knowledge of
facts” which those subjects give,?>

However, he esets limits t0 mental discipline and
transfer of training, as the following passage shows:

4 R, W, mvmﬂﬂtonﬂ; ;
M# P« 7“0

42
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Edueation in selence 1s no guarantee of the
sclentific spirit outelde the field of natural
science and veraclty in this fleld i1s consistent
with its absence elsewhere, It is an excellent
example of the limits of 'transfer' in sducation,t4
Throughout his writings Sir Livingstone cautions
against an overemphasis on intellectual education. EKnowle
edge may become an end in itself irrespective of vwhether it
is worth knowins.45 "Knowledge", he says, "is not merely a
collection of facts; 1t depends on imagination as well as on
reason".#é There is an emotional aslide to man which must not
be neglected, The poet should kesep company with the ration=
alist, he insists, 7T The creative powers need to be devel-
oped, Imagination needs to bBe trained and controlled, and
he cites recent developments in art, musle and drama to show
the power of these influences, unconscious though it may be,
to mould thought and feeling and personality.”®
Education is a handmaid of the art of living, he

maintains, and to oconcelve of it otherwise, is to reduce it

M R. W. Li?ingstOnC, .J} OpBaxl]
onta, the University Press, 1946, p, 16

45 T o S T A A

p. 18,

46 wwommmewa, "What 18 Education?", Pritish “edical
Jourpal, Vol, 96, August 1953, p. 455,

h? A R U A

p. 102,
48 1d., ibld,, p. 109.
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to & mere setivity of the intelligence,*? The highest
powers in man are & triad -~ knowledge, love and woprship, and
he adde "strong in the first, we are weakest in the iast
two" 30

He remarks that Flato was more convinsed that men
should not only know the truth but thet they should live by
18,71 He agrees with Ruskin that the tree of knowledge is
not the tres of 1ife?2 and that educstion dess not mean
teaching people what they do not knowi 1t means teaching
them to behave as they do mot behave,5> He also poses the
question:

Is not the guruuit of knowledge in itsell the
¢hlld and parent of moral guslities? Does 1t not
require for any weasure of success, industry, garuaw
z:;igcg& diesinterestednsss, faith and above al

?

5, Moral Development,

The donminant theune in 5ir Livingstone's educational
writings appears to be that of moral edueation, or, as he is

49 R, W, Livingetone,
p. 76,

50 hadeaddncestadeumnd ™ BN/

p. 88,
51 P - P &m‘u P AL,

52 1d., ipid., p. B8,

5% I4,, "Eduesation and the Training of Character”,
g V) VQI. 178t J“ly 19&5. p. 2.

Zome Thouwzhts on Iniyersity
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wont to eall it, eharscter training, It ie impossible to
eompress his thinking on this subject into a few pages;
there is ample material for a atudy on Character LEdueation
in ite own right, Henee, here, an attempt is being uade
merely to draw together the main thresds of his ideas on
moral training by considering vhat he understands by morsl
education and what he regards as ite fundamental principles,

Morsl educatlon, ss understcod by Sir Livingstone,
is synonymous with the training of character,>> to be
achieved by the diseipline of the body, the will and the
intellect.55 Character formation he desoribes as a slow
process; it is hindered by outside causes, by the fitful and
imperfect nature of human insight and by wesknesses of
wil1,57

With Thomas Arnold vwho defined his ideal as the
training of Christian gentlemen, he agreea>d though he ade-
nits that the gentleman code by which meny Englishmen regue
late their lives is indefinite, narrov and fluctuating.?
Arnold, "the great headmaster of Rugby” and "the gresatest
figure in English education”, he reveres as an educator who

55 H. U, Livzngstane, "what Do You Jet from Edu=
The lListener, Vol, 17, June 30, 1937, p. 1M1,

B6 ~wemewww, "Tduecation and the Training of Charac~
ter”, Atlaptig “lomthly. Vol. 178, July 1946, p, 82,

¢ationt",
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partly by the force of his character and partly by neans
deliberately chossn but without dsliberate study of the
problem made a real attempt to mould charscter, 3ir Living-
stone eredite Arnold as having created an ideal type and s
method swhich have profoundly influenced the EInglish nation
and still persist, In comparing Arnold and Plateo as chavac~
ter educators he comslders Arnold as wholehearted in aim as
Plato but admits that Arnold's methods are less thought out
and they belong to his own tima;ﬁO

Two other experiments in sharacter tralning which
51y lLivingstone deems worthy of commendation are those of
Vittorino da Feltre® snd the training of a Jesuit,

The main principles underlying his thsory of share
aster education msy be summariged under the following headw
ings: (1) The formation of charseter reguires the incul-
eation of virtues, particularly the morsl virtuea; (2) There
should be & rationsl basis for character tralning; (3) There
is need of & continual visiom of greatness, of ideals, in
charaster sdugstion; (4) The prineiple of hablituation under-
lies all morel training; (5) Standamis of conducst should be
based on Christisn belief and Christian ethiosi (6) The

60 R, W, livin
Character”, Atlsntic ¥

getone, "Education and the Training of
K3 WL Y o V(’lb 178t July 1946@ pq 34q

61 Rensissance scholar and humanistic sdueator,
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formulsation of a phllosophy of life is an essential part of
charaster training,

The farmation of charscter requires the inculeation
of virtues, particularly the nmoral virtues, This iz 2 basle
prineiple in 3ir Livingstone's theory of character eduw
eation, Virtue he Jefines asz "s quality of chavacter whieh
‘causss a man to perform well his funotion of being & man in
the true senae'".éa and virtues are classified as either
individual or social, From Flato and Aristotie he borrows a
1ist of those virtues which nmake the complete man,

There are the intellestusl virtues /..,/ There
are the morsl virtues, not only the four cardinal
eourage, wilsdom, temperance snd jJustiece which Plate
recognized, but truthfulness, liberality, good
temper, amiabllity, and two qualities ch may be

transls an 'm&ﬁgirzaanaa’ and 'greatness
of soul’', These are the things whioch make the
complete man,03

Other principles of Aristotle's moral theory to
vhich he subsoribes are expressed thus:

Happineass is the supreme aim which men
consciously or wnconsoiously seekj that to know in
what happiness consists we must Imow what 1ig the
function of mang that to know his function we must
know hlis nature; that his nature has two elemnents,
one purely rational, one non-rational but capable of
being ruled by reason; that man 1s happy when these
two elements achleve thelr viptue or excellence,

62 R, ¥, Livingstone, iducs
the Age, p. 50,

63 cwmnwwes, "Grpek Ideals in “odern Civilization®,
i vol, 24, June 1935, p. TT8.
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vhen the rational element exerclses its power in
thought and allled activities and when the non~
P et Bebmstatoss 1 Shinks ate oh B
gible and practioal basis for a way of life,

Bir Livingetone notes the omission from Aristotle's
1ist of such virtues as humility, truth (except in = limited
sense), man'‘s duty to his neighbour and the eivio virtues,
He ascounte for this omission by saying that humility be~
comes more prominent in Christian thought because of the
growing sense of the surpassing gre&tness and goodness of
God in comparisen with which man iz nothing, He feels that
man's duty to his neighbour is implied 1in Aristotle's oon-
geption of Justlce, while the oivic virtues are taken for
granted as these virtues were surely not wanting in Greek
life,

That Aristotle's doectrine falls far short of the
Christian ideal, Bir Livingstone percelives quite clearly and
he sees that "Christlsnity, while doing Justice to the imw
portance of reason found something higher in a virtue of
whieoh sll are capable, the virtue which 8¢, Paul calls
Love" 55 e goes 2o far ms to say that some of the items on
Aristotle’s 1ist may be regarded as nothing mors then socisl

graoces,

64 R, VW, Livingetone, Educs
the Age, p. 50-31,

65 Id., ARid., p. 49-59.
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From the foregoing it may be inferred that for Sir
Livingstone & condition gine qua nog of sll character train-
ing is & training in virtue, that 1s, in natursl virtues,

He 1s convinced that "the individual in whore make-up there
is a larger proportlon of virtues 1s more likely %0 weather
the storms of life than one in which there is less”,56

There should be a rational hasis for character
training, This principle is salso important in hies scheme of
character educetion, "It is comuon and dissstrous”, he
writes, "to forget that charscter must be trained through
the intellect as by other means"” , 57 Citing Plato's Repub~
1llg, "still the greatest of all books on education”, he
recalls that Plato planned his whole scheme of educatlon so
that intellectual education was in no way distorted or
ignored, and he finds that Arnold, too, recognlzed the
nesessitly of training character through the int@&lect.sa at
the same time, he records that Ruskin saw not only the
primacy of moral education but the dependenge of intelleo~-
tusl education on 1t,%

66 R, W, Livingstons, Thoughis
gZharagter, p. 3.

67 Ar——— ot
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There iz need of a continual vision of greatness, of
jdeals, in charsoter edusation., Regarding this prineiple
4y Livingstone makes the following statement:

I 8t fundamental principles in /o er
twm&niggs which are summed uﬁ in two say s BEpRe
rated in time by twe thousand yesrs; ‘v adu
cation is imposaible without habitual visgion of
greatnessg’ (%hitahead!; and 'Ye acquire virtues by
having practised them' (Ardstotle)., It would be
dlfficult to find anywhere sxcept In Plato as much
edueoatl wisdom as is oontalned in these brief

. sentences ,T0

He writes and speake at lengih on the neceaslty of
ideale in cheracter formation and he remarke that one is apt
to think of moral fallure zs being due to weakness of chare
agter, whereas, more often it is due to an Inadequate
1deal,’l The esubjeots which he recommends as supplying
patterns for these ideals are relliglon, history and llter-
ature,

Of religion he says 1t "is the supreme Instrument
for that purpose in educsatlon which I definesd as bringing
before the mind ideals of conduct, patterns of the Tineat
kind in 11fe",72 He makes explicit his interpretation of

religious ideals in these linem:

70 R, W, Livingstone, "The Vision of Oreatnesa®,
i Tide, Vol, 38, January 25, 1958, p. 51,
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The moat obvious of these are found in religion
and this is the p se of religlious saadhin? in
schools, Suoh teashing, if 1t 1s merely 'religious
knowledge' and Qo {both of which have their place
in it) is not what I mesn, Vhat matters most is to
get some sense of the person and teaching of Jesus
Christ and of the ideal of & Christian ecclety as i1t
8 g8 in the prastical adviee given in 5t, Paul's
epistles to the amu% Christian communities in the
Gragco-Roman world,

History he congeives as & portrait gallery whersin
many noble characters are portrayed, However, he cautions
agalnst confusing greatness with goodnessi hlstory has as
mueh power to corrupt as to instruct; it then ceases 0 be
an instrument for moral education,

Literature is snother great portrait gallery of hu=
man exsellence, Like history it, too, can become an instru-
ment for good or ill, and Bir Livingstone urges that & dis-
tinction be made between art and morsls, betwean greatness
ag & writer and greatness as s man,

The main purpose of his argument in making a plea
for these studies is that pupile be ghown the first-rate in
1ife and character as they are revealed in history and lite
erature, He believes that people vho are brought up in the
company of the first-rate in art, thought, morale or any=

thing else will, instinetively, detect what is xnfarmr.?A

7% R, ¥, Lidvingstone, "The Vision of Greatness”,
5: & o LARE o v@lg 3337 JMWW egﬂ 19585 P. 91‘
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The prineiple of habituatlion underlles all moral
training., On this point Sir Livingstone thlinks that "of all
the techniques discovered by mankind this princeiple of habi-
tusation 1s the most important and effective".”7> He insiets
that those hablits be based on a rational foundation for
"heblits which have no foundatiom iIn principle dlesolve under
strain“,76 and he warns against virtues which are only good
hablts,

Enowing right is one thing; practising it is sonme~-
thing vagtly differsnt, Sir Livingstonse 1s aware of this
and the following passage seens to sum up his point of view:

To know the best is an essential part of moral

education, But 4t is not the vhole of 1it, Ideals
are not enough; to now good ie not the same as to
do 1t; peoples as different as St, Paul and Ovid were
impressed by this, and that brings ne to the sesond
element in the training of character vhich ls summed
u?r}n Aristotle's prosale commongense, 'We acquire
virtues by having actuslly prastised them, jJjust as
with arts and crafts; men become bullders by buildw
ing houses, harpers by playing on the harp, and
aimilarly we become ﬂ"@% by doing Just acts, brave
by doing brave sota'”,

Standards of conduct should be based on Christian

belief and Christian ethics, 7This is s prineiple on whieh

75 R, ¥, Livingstone, Lducation mr
e Age, p. 50.

76 mwwamwmne, "Leadership in Education”, 4
ares in Sduyestion, Oxford, University Ireas, 19%0,

7 "the Vision of Greatnesa”, Time asnd
2438, vol, 38, Janu;my 25, 1958, p. 91,
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he has strong convictions, e believes that "our alm should
be to mould sharacter on the prineiples of what we have come
to eall Christisn elvilization",7® and he fails to mee how
thoase who reject Christlan bellefs csn sount on keeping
christian morals.T?

With all hls respect for the philosophy of Greek
husanlan, he dves not believe 1t can do for character what
thristisnity rightly undersiood and firmly held can do for
14,80

He suggests that one of the reasons why an sdvanee
in techniceal achlevement, in seclence and in sselsl services,
has not been aceompanied by a somparable advance in charec—
tor is due to the fact that stsndards of conduct have been
wenkoned, and in some cases destroyed, boosuse men have lost
their mooringe from Christlan principles, and have rejeated
Christlsn bellefs and Christlsn ethiss, The Christlian, he
Teels, stlll has firm belliefs and clear gtandards, amd it is
his ponviotion that "Chrlstianity will become agaln the

™ R, 7, Livingstone, Zducatlion for e

Pe T3,
79 m»ﬂ MM“ Pe @94
ﬁa %‘J *ﬂ‘~ e JLomy B B
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philosophy of the Western world; but the day is not yet" 81

The formulation of a phllosophy of 1life is sn espen~
tial pard of character education, This prineiple is one
that keepg repeating itsell on page after page of Sir
Iivingstone's writings. He maintains thet "an edueation
which leaves us without a philosophy of life is a8 incom~
plete s one which leaves us unable to think or to express
our Ehuushta“,gz and he defines people with a philosophy of
1ife as those vwho have clear ideas of what 1s right, vhat is
wrong and what 1s worth while iIn 1ife,%”

Imparting & philosophy mesns for him training youth
to desire, to recognise snd pursue the firsterate, In
ahildhood, goodness is ascguired in non-ratlional forms, but
vhen people grow up and uge thair reascon the grounds for
early habits are seen and & rational philosophy develops
wiiich Justifies, explaline and fortifies them.aa

81 R, V. Livingstone
Charaater, p: Bad, '

82 wwmmmuee, "Whot is Education?®, British “ediosl
im&h Vol, 961 19)31 Pa 456,

B3 woem——— “Tharﬁumanitlsﬁ in ' eahnia&l PSR
LORCART LD ; 1954,

cation®,

91~92,
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A definite phlloscophy comes late, he thinks, end it
is here that he recognizes the responsibility of the wiivere
sity to send out lilnto life people who have deflnlite views of
the ends to which life should be directed snd of the prin-
giples by which it should be ruled and a clear idea of good
and bad in conduet, The direct road to these principles le
through religion and philosophy,’5

6. ESpirituel Develapment,

There are three strands in the rope which bears the
welght of lmmanity, says iy Livingstone, the spiritual, the
intellectunl and the political, and he upholds the primacy
of the spiritusl, This strand he defines, uslng the word in
its widest nense, as religion.’® It 1s impossible, within
the saope of theee pages to nmeke an exhaustive study of hils
viewg on religlous education, eonsequently, the best plan
seems 10 be to determine (1) what he means by religlon, (2)
what importance he attaches to the subject and (3) what con~
tent and methods of teaching he advocates,

That Cir Livingstone regerds religlon as a personal
relation between God end man may be inferred from & orltie
sim ¢of his concerning Herodotus, He deserdibes him zs "not

85 R, W, Livingstone, Ione
Edugation, p. 17-21.

86 mm"’ w_ A,": Lead. {2




LIVINGOPONEYS VIEWS OR INDIVINUAL Y USATION 2

a spiritual man, and he is entirely wanting in that sense of
s personal relatlion to God without whioh relision winmes as
knovwledge graws".ﬁ7 Further insight into his concept of
religion may he drawn from his deseription of Christisnity
whleh follows:

Suppose /,../ I were ambitious enough to essay &
book on the genius of Christianity, I might sggak of
it as 2 religion which put before all things the
peremptory claims of the service of God, which found
the principal obstacles to such gervice In individual
selfishness whether it took the form of lust for
pleasure, of zreat possessions, vhich hated nere
rales and forms because 1t was the gospel of the
apirit of life and which therefore drew most of its
disoiples from the poor, the ainful, the rejected and
the despiced: and I might clte as the completeat ox-
pressisn of its nature, the Beatitudesz and the Chap-
tar on %gve in the First Fplsile to the Cordn-
thians,

An explicit statement of vwhat he mesns by religion
ag a sublect of study ia %o be found in these lines:

By religion I mean & study of vhat we shonld
think of the meaning and ultimate nature of the i
verse; how in the light of the view we form, we
ghould live: the different answers vhich have been
glven to these cuestionze by great religlous thinkers,
FPhilosnphy treats the general problem of religlon
from & more detached end general point of view,89

87 R. W. Livingstone, Gresk
o g, p. 75,

88 ld,, ibid,, ». 18-19.
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That he accords a hlgh place to religlon in the
scheme of things may be Judged from these wordas: "Whatever
we may think ebout it, religlion ls the most important of all
subjects both in history and in itself and %to ignore it is
to narrow the outlook and starve the mina",%®

He doubts if any civillszatlon will last long without
raligiongl and %o understand .estern Civilization, he con~
tends, 1t 1s necessary to understand Ghristianity.gz

He sees a place for religlon in politice no less
than in morale, “"Religlon, morals and politics blend indis-
solubly”, he states, and in the zame context, he adde, " he
view that religlous bellef ls relevant to political gonduct
iz not merely the pious and poetlc lmaglnation of Aesahye-
1ue",93

He considers religlon the greatest instrument for
ralsing man to high levels; it contalns the purest and

finest archetypes of human excellence.94 "It iz anazing, he

90 R, W, Livingstone, gome rhoushts on University
w’—w_ﬁ pa ?So

9] wwmmnewe, "Mhat Do You fean by Clvilization?”,

ihe Listeper, Vol, 19, /arch 16, 1938, p, 557.

92 =we~weww, Ldycation an¢ the Dplrit of the ife,
pi 3“'-

93 wemmanes, "The Hii)(;m of the seak", The lHibbert
Jowrnal, Vol, 39, October 1940, p. T1-T2,

G4 mmwm—ww=, "The Lssentials of Ldueatlon"”, iAtlentic
Zonthly, Vel, 189, 1952, p. 47. '
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writes, "that a person not Intellectuslly bright, perhaps
not even educated, is gapable of grasping, and living by,
something so advanced &s the principles of Chrietianity",95
Without Chureh schools and religlous education, he
feels "man will relapse into the mud from which he game",96
His scomwent on the absence of religlon in the publlie schoole
of the United States is pertinent: "it seems to me irre-
tional to exelude the most important of all subjects from
the state's schools” 57T
Conmenting on the Butler ActP8 the day 1t took
affect he observes:
The ageond great servicee of the Aet is to save
the country from the disaster of a purely secular
education, No compromise about religlious teaching
will satisfy eve 3 and religlous instruction
is not edueation in religlon but an opportunity for
it, 5t11l, it is an enormous gain to have recog~
nized that a gubjeot whidh must be contral in 1ife
gannot be onitted from efueation, This is & truth

of which our universities as & vhole are not yet
awara 99

Id,, "Personal lLetter to Harold Prudell”, Iduom=
Theories of Hir Alghard W, livincstone, r. 109,

98 plucation Aet of 1944 which provided religlous
eduaation in county snd auxilliary schools,

99 R. W, Livingetone, "April the First"
ptop, Vol, 174'5 Hareh 35; 451 Do 2564; ' m
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He makes 2 stand Tor rellglion in the univernities
as well os in the primary end secondary school, The argu~
nent he uses to suppord his clalm ls this-
This would have nmattered less in the lest ocone
tury when christianigg wag the acgepted, if not the
prastised, creed of this country, vhen the Bible was
Tamilier to all educated people and when the mind
wag shaped ond steadled in a de te m@ral atmog=-
phere,. 'That age has pansed, ught we not
sccure that everyone, at sonme tlm@ in bia 1ife,
should have a chance to conslder methodleally yr1n~
eiples of conduct and try to soequlre s philosophy o
1ife? 1Is this not espeaially an essentisl of higher
eduegation’ and should not reror@ philoeophy and/
or rel 18n be an element in all university
studlen?
ith reference to the actual content of 2 religlon
course, he states that religious educatlon is not oz question
of knowing the dates and authorship of the Bidble, but of
geeing Christianity ns a way of living, =8 a 1ife that wes
aotually llved, Ioo often, he belleves, Christianity ie ree
gayded, both by those who profess 1t and by those whs reject
i%, as an intellectunl bhellel and not as & wey of lifel in
teaching 1t iz important to strese the latter aspeet,lCl
fle recommends the study of the NHew Testament as &

neane of presenting a way of life; 1t "ls full of simple

100 R, w. L&v&mgatanw, "Philoeaphy and leigion"
ueational)l Supplement, No. 17(4 » February B, 104 T»

10
p. 106~110,
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phresses clesar as profound springs whioch reveal deep beyond
deep of religion truth as we gaze into them“,b102

He asalgns an important role to the teacher in the
matter of teaching religion, ané he 1ls confident that the
susesss of & religion program depende on the tescher; "in a
scheol where the lesdmaster is Indifferent to religlon the
forms are observed but the spirdt is likely %o be
absent" 103

As & method, he suggests that teachers, at school
and at oollege, present Christ to students &as a person live
ing & human life in the actual world of His day and make
them see the small Christlan communities as they are re-
vealed in the Aste of the Apostles and in the practiosl ade
viee and admonitions to these commmitlies recorded in St,
Pmul's Epistles, That might be & way to give a Christian
philosophy and it would have the advantage of conerete
Christianity actuslly llved, At a later step would conme
abstrsct argument and the intellectual foundation needed for
a philosophy, He further suggests that teachers begin with
religlen, and in religlion with Christianity; only less
lmportant should be the study of natural rellglion and

Pe 92.

103 ---~~, "Paraanal Lattar to Haruld Prudell”,
eat ior he gp ol iyingstone, p. m.
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natural morals, “which both logieally and historicaslly are
prior to revealed religian".lg&

After the Gospels, the Acts, and the Spistles,
should come the Creed, and he believes the individusl shoulad
arrive at it and not start from it; it will mean more to him
if he comes to 1t as the early Chriestlans did as & rationsal
aceount of facts which he knows and of an experience which
he has had, 17This to Sir Livingatone seceme the right method
in education, first practice, then theory, However, he does
not dispense with dognma; & certaln amount e inevitable,1°5
Te him dogma is not religlon; 1t 1s a guide towards truth, a
fence against error, 106

Elsevhere, he says he would, from a study of the
Agts and the Epistles, emphaglige the virtues that make human
reletione good and the vices that frustrate tham, He sees
an advantage in having pupils make their own lists of quali-
tie® which St. Paul thought part of the Christian life, and
he would make pupils learn by heart the thirteenth chapter
of the First Epistle to the Corinthians and try to make them

104 R, ¥, Livingstone, Edugsation and
Mh Pe 3‘“"35’

116,
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gee what it meane, He realigzes they may not sgee its full
neaning then, but life will reveal that A the words are
1sdged in the memory.m"

In the university and at the adult stage Cir Living-
stone favours a study of great religlous teachers, selec=
tions from great religious bodies of the world, econtrel
problems of the philosophy of religion,108

At the universelty he fears compulsion is out of
place and impractical in religlon and he makes a compromise:
to proceed by optional lectures. However, he deems sone
philesophy compulsory for all degrees and 1ln the area of
gonduct he proposes moral philosophy, He presents twe
sltermativen Tor the time to study philosophy, sither at the
end of the course when the mind is more mature or at the
beginning vhen it mey be relsted to other subleete, He
geens to prefer deferring it to the end of the university
course when the student has aequired some knowledge of
aoctual religions to which phllogophy can be related and he
is more aware of what he 12 to coneider,109

107 &, ¥, Livingetone, L
gharagter, p. 2.

105 -m*.awu-, "Cremting Resources for Thie Time",
2 & & % o % s Yot abie st B Mf ‘aﬁ)l. 3?’ Tmh 1951g

109 womuew=we, "Philosophy and Rellgion® Timgg L8y
21 S P24 1ERT) ,’EOQ 1762, Webmm 5’ 1947: P 9,
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the frequent references to religlous education scatw
tered throughout the writlngs of Slr Livingstone ceem (o in-
dicate hig concern for & yeemphasis on the primaey of the
spiritual, In the following paragreph 1s to be found & good
example of the perspectlive in which he places the spiritual:
A comaunity's efflelency will depend on the
ical and voeatlonal training of itz ~embers
Z? and its oohesion and stablility will depend
largely on their socisl asnd politlical educatlon,
But the quality of its civiligation will depend on
something else, It depends on lts standarde, 1tm
sense of values, its ldea of what is first-rate and
what 18 not, The vocational and the soclal aspeets
of edusation are esasentlal but the most fatal to
amit is the spiritusl, il
For Sir Livingetone, then, the spiritual is the ine
tegrating force in all forms of education; it is the force
vhich binds togethar into a coherent whole the nony diverw
sified elemente in efucatlion, the physical, the vocatlonal,
the Intellectusl and the moral, and ell these elements form
an essential part of the treining of an individual, UHow-
ever, the individual aspect 18 only & partlal answer to the
education of the complete human being. Thero rensins the
goclal slde of man with all that 1t connotes, and sSir

Livingstone is indeed concerned with this side of nan, for

110 R. ¥, Livingstone, "Chooslng the tducational
ke 4:2 %8 GELIENY » 3@9@%}9@1’ 11, 19415 pb 360.




C ey e

NPT R A § oo FA et ea LT R AR LRI P o re ) -y
LIVIDUSTOLRCYD VIohs O IinIVilual (LUSATICH e

*without soeial training", he says, "no charac.er is pree
pared for 117e" 231 4 18 his views on social educatlon

which will be developed in Chepter IiI,

111 R, %, Liﬂﬂ@atﬁn@, Loues
MO p. 85,




CHAPTER IIIX
LIVINGSTONE'S VIEWS ON SOCIAL EDUCATION

An analyeis of Sir Livingstcne's views on soelal
edueation presupposes an understanding of his totsl coneept
of soclal education and this, in turn, implieés an under-
standing of the relationship in which he sees the individual
with respeot to soslety., The first part of this chapter
purports to develop these {two sspects of the problem, The
remainder of the chapter willl attempt to analysze his thinke
ing on the various institutions which contribute towards the
socialization of the individual, namely, the family, the
Church, the achool, the communitiy and the atate,

1, Coneept of Soclal Educatlon,

The charascteriatic note of Sir Livingstone's theory
of social education appears to be the primagy of the indle
vidual; the fundamental resality in the world ls the hunsn
peraonality and the ldeal soclety 1s a comunity of such
personalities, selfw-gontrolling, self-developing, selfs

respeoting and respeoting others,!

1 R, ¥, Livingstone, Edusatlion and
the Age, p. 78.







