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IHTRODUOTXOH 

It Is as a classicist that sir Richard "4, Living­

ston© Is !aost universally known* In the field of education 

he is acknowledged to be an edusator of eonslder&bi© merit, 

and though many of his vaultings &**© devoted to an esepoaltion 

of his views on Greek culture and its laplleatlan* for sod-

e m civilisation, yet the educational aotif predominates in 

all his works. 

The purpose of this study 1© to determine, from an 

analysis of his waitings, If air Livingstone may be classi­

fied as a Social Educator. It is an attempt to appraise his 

educational theory in Bm&r&lt with specific reference to 

the social aspect of it? heno© the hypothesis Is advanced 

that sir Livingstone Is a Social iHuoator. 

There are, of necessity, limitations to a study of 

this nature. In the first place, it should be clearly 

understood that no attempt is being made to evaluate the 

educational theories of Sir Livingstone in the ll$ht of 

principles of Catholic education, though It may readily be 

conceived that much of the thinking behind this investi­

gation will he within the framework of such principles. 

Secondly, Sir Richard Livingstone is ari lavish, edu­

cator snd is himself the product of English schoolsj conse­

quently, much that he has to say about education applies 
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directly to the tnglieh school system. 

Thirdly, this Is net meant to toe m exhaustive study 

of all the writings of the author, as analysis of personal 

documents is possible* hence* the conclusions reached will 

he derived solely from an examination of the available 

writings in printed few. 

At the outset, a elarlfieatlon of the scope of the 

problem seems necessary. It Is not a question of establish* 

ins Sir Livingstone1s claim to the title of educator — this 

is a basis assumption of the study* The real Issue revolves 

around the term "social educator"» and here, an explanation 

of the origins of the study stay serve to elucidate the 

issue * 

The problem arose out of a desire to ascertain the 

full extent of Sir Livingstone's interest in the education 

of the common people, and to check* as it were, the sincer­

ity of this interest. A second question centered around the 

possibility of reconciling hi© ewn educational background 

and professional attainments with his concern for the edu­

cation of the ordinary mmt and of determining the genuine­

ness ef this concern. Many of his statements seemed to 

indicate a sympathetic understanding ef the problems of the 

ordinary man; a systematic study of his writings might serve 

as a test for the sincerity of these statements. 
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fr&m a perusal of hie earlier work® on education the 

present writer had no difficulty in discerning Sir LiYing* 

stone's als! In individual ed-ueatlon and the emphasis he gave 

to it, bat questions arose as to his interpretation of the 

social aim as well as to the significance of the main theme 

In so «any ef his writings, that the liapiweiient of »en is a 

necessary prelude to the improvement of society. These are 

nome ef the questions which pre-^ted this study? an analysis 

of sir Livingstone's writings should provide an answer to 

them and thus help to bring into relief his rale as an edu­

cator, particularly in the realm of social education. 

At this point, for pv&p**** of further clarification, 

a definition of the term "social educator* seems imperative. 

A social educator nay be defined as an educator who con* 

elders education to be the complete development of the indi­

vidual in his culture, consonant with M s true nature, and 

In aseordanee with Christian principles of life and of edu-
« 

cation* 

It is assumed that the term "educator" 1» accepted 

in its neat eewprehensive meaning to apply to one who trains 

character as well as Instructs, and not merely to one who 

instructs, or to one who in any way contributes towards the 

educational development of another. 
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The eotaplete development of the Individual within 

his eultwre" ©annates the all**evnd development of the hwssan 

being, and this, in turn, includes a training In his phye* 

i«al, vocational, intellectual, moral, spiritual and social 

aspects. 

* Consonant with his true natt*rew lilies a training 

whieh reeognls&ee that man is a creature made up of a body 

and soult that he is W3&MM& with an intellect capable of 

attaining the truth, and a free will which Makes his* respon­

sible for his conduct| and that he has a social as well as 

an individual nature. 
nXm asoordanee with cshristian principles of life and 

of education" subsumes acceptance of the following basic 

truths of Christianityi 

1* All created reality owes its existence to Qod and is 

governed by M s Providence f 

2. fhe doctrine of the Incarnation is the basis of the 

Christian concept of human life? 

3. Divine ftsvelation Is the source of certain super* 

natural truths% 

4. Man has supernatural aid in his conduct? 

5. As a result of original sin, <aan has a darkened 

intellect, a weakened will m& a nature more inclined to 

•viii 

6. -Xfee ultimate aim #f education is eternal happiness 
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with Ood. 

The procedure for the study will take the form of an 

induetive development of Sir Livingstone^ views on individ­

ual* social and adult education. These views will be evalu­

ated in the light of criteria formulated from a survey of 

the educational literature and through a synthesis of the 

thinking of representative writers in the field. 

with reference to the criteria the following dla­

tino t lone should be noted* They are being established from 

a study of the writings of conservative social educators$ 

the writings of radical social educators will serve a nega­

tive purpose. By radical social educators is neant those 

educators who reduce man to his social milieu and who per­

sonify society and destroy the personality of the Individ* 

ualj among these are the socialist educators. Opposed to 

them are the conservative social educators who take into 

consideration raan*s true nature as being individual and 

social. 

Another delimiting factor atust also be noted. Ori­

ental systems of education are beyond the scope of this 

study. Therefore when the term "social educator1* is used 

the implication is that of an educator in Western Oivlll* 

satien and to delisilt it still further, in a western Civili" 

zatIon that is christian in its foundations. 

with regard to the status of the question in the 

literature, there is little to report. At the tine ©f Kir 
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Livingstone^ inauguration as President of Corpus Christ! 

College, Oxford, the ftt^a*, ̂iiaaAicfflal mmxti&MW&1 published 

a short biographical sketch of the new president and paid 
2 tribute to htm. as an educator and a classicist. T J M 

carried a pen portrait in 1946, Elchards5 has written of 
4 

his status as a contejsporary edueater and J?rudell has at* 

teapted to evaluate his theories and principles in the light 

of the Catholic principles of education. Frudell's study 

reveals that, though sir Livingstons makes the correct anal­

ysis of present day social and educational problems, he 

fails to prescribe the right remedy. The above mentioned 

sources have made no pretense of evaluating the author as a 

Social Educator, hence* it is reasonable to assume that this 

study Is entering a yet unexplored field. 

In the report which follows Chapter I will be 

devoted to establishing a historical background to give 

1 wHew President of Corpus, Osford", 
Mmtomtik<:?mAmm%t wo. 95S# July %®* TO3» p. 2557 

2 "Classicist", XJ»a» ^»ly *$»% 1946, p . 69. 

3 H# E« Richards* "contemporary Education «md s i r 
Richard Livingston©**, Jteli^len in LJ.fe. Vol. 18, Spring 
Hutabcr, 1949, p , 251-262. 

Eiehard v. Livingstone, unpublished >lasterrs thesis presen-
ted to catholic University of America, Washington* D.C., 
1953, xl»109 p# 
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perspective to the study * Chapter II will develop cir 

Livingstone*ft views on individual education, to Chapter III 

the main points of his theory of social education will toe 

set forth, while Chapter IV will treat of his outlook on 

adult education. A detailed description of the criteria and 

their sources will be given in Chapter V and in Chapter ¥X a 

critical evaluation of the views developed In ths preoedlnc 

chapters will be made in the light of the criteria. Here, 

too, an effort will be sta&e to coordinate the findings and 

to synthesize then into a definite conclusion. A brief gen­

eral appraisal of Sir Livingstone's role as an educator will 

follow and the report will eejtelude with tentative sugges­

tions for future research. 



CHAFTEB X 

HISTORICAL BaCXOROUHD 

An appraisal of sir Rlchara Livingstone's role as 

an educator appropriately begins by a biographical sketch 

as well as a cursory glance at tha writer* the classicist 

and the critic. 

1* Biographical Bketch, 

sir Hlehard winn Livingstone was barn at Liverpool, 

mgland, on January 23, 1880, the eldest son of the Hev. 

Canon and Mrs, M. J. (AllarjEon-yinn) Livingstone* 

He was educated at winchester,1 one of the Great 

iiioglish Publis Schools, and at New College, Oxford univer­

sity.2 Beth at school and at the university* his training 

was predominantly classical.' 

InlWi 
developed a prefect system, stressed the school*s oo-Munal 
l i fe and extended i t to ail activities, and has as Its all* 
embracing sin the devolopaent of character. 

« MfcUjglttaJ&Sfo imeen, AAC Black, 1958, p. 1620. 

3 8* •••. Llvinsatonffij "Personal Letter to Harold 
Prudeir, MpMfaA,| l i t tfFif |nfgn» lMjlMJi».MtiMgr 
stenjt, unpublieh«d Master's thesis presented to Catholic 
University ©f America, Washington* B*C», 1953* p* 107* 
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fhe secondary e<$M«atioia he reeeived was t h a t ®f a 

typical late^nineteentli-e«tiiry set»»elbay. of i t he write®* 

I learned Graek and Latin prettv thoroughly, and 
enough Freneh to read i t easily* and some German! as 
laueh mathematics as I have ever needed j history, 
some of which was well taught but none of which l e f t 
any daap l&presaioai on an M a t u r e taiadj 'divinity* 
mostly lh fiu«& ft tor® J®&* ** S®T® "9» »*» knowledge 
of e i ther religiew ar Judaism or Christianity* being 
largely concerned with the probable dates of wrm 
Mew Testament wrltfetge and with close attention to 
the explanation of such phrases as ' the abomination 
of desolation's and seise chemistry and ether acienoe 
which was so taught as to leave nothing behind ex* 
eept a memory ef to ta l ly wasted hours and a b i t t e r 
sense of ignorance of a great subject, such was 
much secondary education in lat«s-nineteenth-e©ntury 
England,4 

that u t i l i t a r l an i sa had. not yet entered into, the 

teaching of modern foreign lai*&ua$©s In the secondary ochool 

say be inferred ffrejt a personal 'semory of 4r Livingstone* 

Feda&eglealiy* our Onrmm teacher 's method was 
indefensible, educationally (in the highest sense of 
the word) i t was r ight , tha t in a l i t e ra ture which 
has so l i t t l e above the second rank we should hare 
met i t s one great genius, we learnt German, but 
also oomethins «ont»5 

At Sew College, *he had a career of great distinct-* 

ion Including a double f i r s t in Classics, the Hertford 

4 R, '*'. Livingstone, "i-ducatien for the Modern 
Some Task 

. 1 6 . 
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Scholarship and the Arnold Latin Prise".6 Re won the Sort* 

ford Scholarship in 1900, the First Class Modems in Latin 

la 1901* the first Literary Humanities Award in 1903 and the 

Arnold Latin Prise in 1905J 

The undergraduate period at Sew College constituted 

an important famative influence far him; it brought bim 

into contact with great minds in literature. On his 

shelves* he writes* were rows of books by Carlyle, Knskln, 

Matthew Arnold, ®e#rge ?ieredlth* £ehn *ierley, Fater, Steven­

son* Froude* indicating, as he says* "some of the Influences 

which* outside our ordinary studies, presumably forced my 

8 

sind, and I think, the minds of my contemporaries . Else­

where* he admits, that of all the writers of his undergra­

duate days he ewes most to Ruskln* whose appeal lay not in 

his purple patches, nor in his elaborate analyses of cloud 

forms, nor in his Gothic architecture, butt in his reflec­

tions on life.9 

6 nmm President of Corpus, oxford % Edito­
rial, flUjse,§, jgflueaUfflM @MmSlmm%* **o. 952, <Tuly 29* 1933* 
p. 253. 

p. 18. 

7 ml&JhSL* P. i@30* 

8 R. w* Livingstone* Mil§lM.ffi,,lffir.,j ,̂Ju2A4l,.Ml̂ ti> 

9 -^-*7^# "GUwpses of a Hew world", flm,. U s t w r * 
Vtfl« 41, June 9* 19*9* p* 970, 
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Plata9s influenoe came later,10 air LiTlngstaii® *&& 

read the Republic of Plato as an undergraduate but had 

failed to sraap the underlying theat* of the preblea of the 

*g«ed life" with all its iaplieatiens,AX 

In Sir Livingstone's eatisaation* Plato is a far 

greater aan than Rusfcia, He understands whitehead's savins 

that "he ̂ l&tfl7 laid the foundation of all our finer 

thoughts" and that "the European philonophieal tradition 

consists of a series ef footnotes £*%J t© the wealth of 

general ideas patterned through his writings*. 

Sir Livingstone was graduated fro™ new College in 

1903 and one year later became Fellow, Tutor and Librarian 

at Corpus Christ! college* Oxford. Thus began a teaching 

career which lasted nineteen yeore.i:? 

On July S, 1913* he was married ta Ceeile* eldest 

daughter of George .^aryon-wiison, J.P. the Livingstones had 

four children, tw$ sons ami two daughters, One at the sons 

was killed in 19*4# 

10 R* wt Livingstone* *aiiajpses of a $ew world % Ofee, 
LUtemr,, vol. *1» Jum 9, 1949* p. 970, 

i i *-;* «» agw, ite^a,. .m Mm^MlUuiMmUmt 
Cambridge, «toivereity Press* 19*8* p* 16* 

12 —^*—„ "asides of a Sew world ", Ihj04$»Sfc 
p. 970• 

X3 mmmmmmmmf "personal Letter to Harold prydali% 

M M J R U M J I J ^ ^ »# 107. 
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On the completion of h i s Master*s Decree a t Sew 

Oallage he went as temporary a s s i s t a n t to %%m where he r e ­

gained two years, 1917 and 1918, This period represents h i s 

only pract ical experience of teaching in a seaandary 

sahael . l* 

In 1924 he went into university administration and 

from 1924-1933 was vice-chancellor of Owe®***® i&iveralty* 

aelfast , northern Ireland, la 1933 he was appointed Preai-

dent of Carpus Christi College* Oxford, a post which he held 

t i l l 1950.15 At the time of th is appointment an edi tor ia l 

in the XXmtl^MWkX^ml Mmlmmk P**& t r ibute to h is work 

a t M e n ' s University. The following.is an ©xcerpt from 

th i s edi tor ia l t 

Sews of the appointment af,Livingstone as pres i ­
dent was received with great satisfaction in nor­
thern Ireland and a t the same t ins with regret . As 
vice-chancellor he has dene much to bring; Queen's 
university into closer eentaot with the public and 
to en l i s t the cooperation of a l l classes of the 
ooBsmunity in the cause af s-duoatlon. , in great dt* 
stand as a speaker a t public functlone h i s view© have 
mwmm&9&. the closest attention and on occasion he 
did se t hesi ta te to express them with c lar i ty and 
vigour, H» devoted much time to pressing problems 
of accomodation and finance. 16 

14 R, tr, Livingstone, "Adult Education** Journal of 
tim,J&!%lJmm7.,9X totet Vol. 92* August 4, 1944, p, W . 

i 5 W»*M fflHb P» 1^20* 

1$ "northern Ireland** Editorial, 
m* 953* August 5* 1933* p7 
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Proa 1944-1947 s i r Livlnss tene was Viee-caianeellor 

• f oxford Universi ty* tkm o f f i ce of viee-Chane#llor i s turn* 

a l ly held for three years and i t ro ta tes by seniority m®m 

the heads of the Oxford c o l l e t s . I T te had also served as 

Chairman of the Council of s t # Hugh** Oolle^» 1935-1937. 

lie was knighted in 1931* Me holds Honorary D.i l t t* 

froa casibridae, Belfast* Toronto, Durham, ^Chester , L-on-

den, Columbia and \a le Universitiesi Honorary LL. ' . fyo* 

St, Andrew's* Gotland and £Jrabll*t# He i s an fonorary Fellow 

of Carpus Christi College and also ef Hew College. 

m was a member of the prltae minister 's €©!*aittee 

&m Glassies in 19801 su i te r «f the MmM&A-MzSm »**& 

J . T. iheppard from 1920-1922; general edi tor and originator 

«f the method eaployed in U*® Clarendon ser ies of QreeJc and 

Latin authors. 

In 1936 fee served as preaidaat of the Education 

section of the British Assoslatienj as President of the Hei» 

lenic Society froa 1939*1941 and as President of the Classi­

cal asseslatlon frost 1940*1943.* 

He i s oomRtandttttr de la Legion d'Jlonneur and he 

has received the Kins Haakon yil of Norway Liberty Cross J^B 

+«** X L "c lass ic is t" , j&ft, «•*• 4B* July 15 
1946, p . 69. 
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On ten different occasions sir Livingstone has 

visited north America^ and he has lectured widely In Canada 

and the l&lted states* In 1934 he delivered the KarUn Lec­

tures at oberlin Cellega* Ohi©| these Lectures were later 

incorporated into the book dreek Ideals and **od#m Life, In 

1945 he gave a series ©f few lectures at the Sfelverslty of 

Toronto, three of thee at Victoria college* under the Bur-

wash Foundation, the fourth the Sir Robert Falconer Memorial 

Lecture. At Pittsburg, in 1946* he delivered the Pitcairn 

Crabbe Lectures1 these lectures* two in number* appeared in 

a volume of * M i ^ J ^ U m , , a M limm,.ltol. m 1950 he 

was invited to give the Chancellor running Lecture at Queen's 

University, Kingston* Ontario, and in the same year* he 

lectured at Princeton under the vamocem Foundation. Kiss 

last lecture in Hie United states wae the Sarah Vanderbilt 

Lecture, given at Smith College in 1956. 

At one %$m he was a neaiber of the American Philo­

sophical Association and during the Autumn of 1952 he was 

visiting Professor in the Department of English and History 

at the 'tassaehusette Institute of Technology.20 

19 R, w, Liviii$st®««» isLsm%l mmwmtim* M$k 
i^Ssm.* l a t te r dated lorember 10* 19W*Copy In Append^nTl, 

20 AffianMe^enth^y. Vol, 189, January 1952* 
p« 45. 
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Mow in retirement, Cir Livingstone lives at 14 Rav-

liason Road, Oxford, England#
al 

2. $a© Writer• 

It is as a writer that sir Livingstone Is of inter* 

est In this study* 8© writes of the place of classical stud­

ies i« contemporary education and the siodora war-Id'» debt to 

ancient areoeef he laments the dlscoaeertlns trends in pres­

ent-day educational theoriea and practices j he aetes for the 

restoration of traditional values in educationj he emphas­

ises the training of character a© a pre-requislte for good 

eitlsenehipj he urges toe formulation of a positive philo­

sophy of life and he pleads for an extension of adult edu­

cation along » c w ll&es* 

•Enough many of his writings are devoted to an ex­

position of his views on the classics and classical writers* 

yet Education appears to be the underlying aotif in all his 

works, m confesses that the origin of a number of his 

books may be attributed to his desire to do sosiethinjg to 

help people who do not &»©* Greek* to read Greek ©lassies 

and translations.22 

si $&l&mM&» v* Mko« 
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An eateerpt from a personal letter gives a fuller 

explanation i 

^T earlier writings* on Ancient Greece, came 
from ap strong belief in the importance of pre­
serving our classical heritage as a part ef Western 
Civilisation and not merely as a study for scholars, 
GiTlllsatien get* lt» sowl from Christianity and 
Ancient Oreeae and the latter is the fore-runner of 
the fewer, (ft* cathalle Ohureh has nerer fer* 

fotten this») So 1 tried to write about areeJc eivi-
isation in a way intelligible to the ordinary edsi-
eated reader. (I think that the Legacy of Oreece 
was a particularly useful beak for this purpose j and 
it continues a steady sale after aaore than 50 years,) 
I also published translations (with notes) trm _ 
Orcek Literature, and of &om great Greek books.*? 

His philosophy of life may be gathered frois a stwdy 

of his writings. In concise terms he states it thus; 

I should sum up my philosophy of life by saylns 
that the life of the western World seens to ae 
essentially to derive from and depend on what it 
owes to anclest Greece and to Palestine. I feel 
that Greece took the world as far as natural rell-

fion and natural moral© can take it* and that what t did was corrected* enriched and supplemented by 
Christianity.** 

since the decade of the thirties the educational 

these has been coming to the front in Sir Livingstone*® 

werks* He writes *$fy later books have been on education. 

I an no 'educationist'; they are based on my experience as 

23 K« W* Livingston©, A.,iQ,9rq^«^am,lMlfe. 
Ajg^ax* Ittter dated Beveatear 10* 1958. copy in Appendix 1# 

YtvtOMX Letter to Harold Pimdell*', 
M,MMrM,^^:i*,JAxMm%om* P. 107. 
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a teaeher* in the University and, for a short period* a t 

Stan"*25 

His philosophy ef eduoatioa may be inferred from his 

books en I t especially from ffutura M..Mu@&tl#i* w&lah ea~ 

phaslsee the importance ef adult education and Mueatjon 

tmr ft MWlA, MMt% *&*<& *** intended to suggest some way in 

which a cjore satisfactory standard may be recovered.26 

s i r Livingstone's f i r s t published work was fhc ffyeck 

Geniue and Ite Meanjjaf to. Ue which appeared in 1912 and was 

translated into Greek, Japanese and Spanish,27 t h i s was 

followed in 1916 by A Defease of Classical Ednaatien * a book 

which has i t s e l f coa# to be accepted as something of a 

Classic , 2 8 

Next came Caesar's Galllo War. Books I? and V in 

1920 and Books VI and VII In 1931* In the same year he was 

mm • a l t e r ef and contributor to the faimX.M^towm* • k®*& 

which was translated into Spanish, I ta l ian and Arabia* In 

1923 he edited the J ^ ^ t . o f , Qre&c/g and in 198ft the 

25 H* w, Livingstone, Perssmal Corresnondence with 
Aj£|2|ex» l a t t e r dated November 10* 1958. Copy in Appendix 1. 

26 ——*—, "personal Letter to Harold prudellw» 

MflwUiHrt JBMaaAii.,a£ , te i&sMrti \* kkYM&i&m* P. ioe. 
27 JMl&JbSL* P. 1820. 

28 "Hew President «f Corpus* Oxford", fiaes 
'mm%t?ml mmmm%$ »&• 252, j«iy 29* 19??, P# 253* 
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^m^J^M^MJiAJMmUM^ **® published, in 1935 > 

the stibstaaee of this book was delivered as lectures on the 

Charlea wartin rouadation at Oberlin Chiles*, Ohio Sa 1934, 

I t was translated into Herman, Spanish and Oreelc. M$Mk$X* 

the £SMX Hall Leettir© ®mm in 1937* Me edited j^^tml^^. 

JSiraJgs. in 1938 and in 1940 he prepared mmMtmJ%m 

Plato for the .,̂ r34.,.a,..t..Q4aiî l®.#> in 1941 appeared the f i r s t 

edition of the E^m~M»MmM£m* * «** wMeh has been 

translated into carman, Palish* dree** Italian* vanish and 

Arable, Th* serae year saw the pmbliaatian of c^aasian ar^ 

^a t lo^ l i^i^. the presidential address to the Classical 

4s#eeiation, In 1943 th# f i r s t editl«s of bluest lost tor: ft 

ap^JriiftMfr *#&s published and translations followed in 

Sennas* fellah and Italian* The teeriean edition of the £a* 

Ii*h96 under the t i t l e MMm&Um *» 1944 . ^ in this year 

Smu^Mtft was prepared for the mMlM~£&MMlm* 

'£2M&,mL:Msmj^m&m was published while Mir 

Livingstone was the Red® Lecturer at Oxford in 1944* itjia-

Ma» th* Annaal Leet*ire on a *?a«t#r Hiao, Henrietta Herts 

29 «• w* Uv « y '<# '•••* *«*.r<u , "Peraonal Letter to Harold 
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fmtat of the arttidtt mmm$* appeared In 194i>. $m&JMMm 

fey jjjd^Mttlag. pwfellated i* 194?* contains four lectures 

given a t the university of Toronto ftnrtae the r a i l of 19*5* 

the f i r s t three on the Biarwaah Fouqaation at Victoria coi«* 

lege, the last as the. Sir Kobert HOooner 'feaovtal Lootur** 

translations were wmbm Into cJroek and Italian * 

the Annual Leetwres delivered t»Aor the auspices of the nat­

ional Look Lea$»e, was ptiblltf*sd in 1948, "leadership in 

M«eation\ appeared in the m^mMmkJ,^^cm^M..^m 

fla^qn in 1990f and was the tenth in the series of leetures 

delivered at ttm QslToptity of *t« Andrew* a Jteotlana* 193©» 

in ism caw mm yu*aio*uon ®f mm&^mjmLMm 
ia$rltraff, tftEUAf®* fhe origin «* tola book wma the i n v i t o 

tlen to lecture trader the Chafes l iar running rrust at 

paeon's (diversity* £ingst*nj, Ontario* and i t ^nbo&iea the 

lectures given tfcer# lis 1950 and at Princeton university* at 

toe vimtsKO's Fwnd&tlon. 

3 ta i l23£teJm^^~^ the secant! 
vnngmi Notorial Lecture ®lv©n in ftoneaater arawiar Cohool 
in ?*ay 1934* appears to bo the last of s i r LiTias»fc**«'*» 
publications in boot fan* 

A long l i s t of periodicals easrlea articles fr>r> 

the pon of f ir LiviRgotono, *he tihlef among fchaae mxt 
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m&fiM&i Au^:^i.„:^tiux? ,9iai9Xot.y«ra4t ttf,j*iM»i 
mm&Li m»,,imMil»MMmm&m* London* mLJsmmsLM 
%M m& mu&L^j&teki m%m* mm .tmmtit %mj&ar 

flit ftmn^urt :^ms.^^^«a,lu&ffiil^m%i JMTtEittfttoi*. 
Quarterlyt Yale Ravlow» Mere recently, artieleo have ap~ 

_ A M M I I t j i *f>l«*» H*»4+.ili»H M*«fli*ifi"l «frttMV*ftl *f*isiifc flikd 1'lAtt JEMIS 

3* The Classicist, 

It has already been Bated that olr Livingstone's 

educetion, both at school and at university, is predominant­

ly classical. Possessing as ho does so strong a classical 

background, ho is iiatstrally iatUatd to oolour smeb of his 

thinking by Oreelc influence, m aaiatatas that a mm who 

has boon brought up on Greek is ooro likely to knmt clearly 

what ho thinks because ho has lived with *aen who know what 

they thow#*t and who foamed a clear and oonslstont view of 

life* He feels that-

one brought up aoaordlng to the pattern of the 
Greeks will have seen the Greek picture of life* 
will have a nattem with which to compare his own 
time* a standard by which to judge it. And ho 
will have seen the world not as an Englishman, or 
a Frenchman or a German or a Russian but aa a hu­
man being* for Bellenlsa is a universal and a super* 
national culture wMeh oaoh nation oan adopt and 
•tatty H as its tun 0M*l«t and tradition ?aay 
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eusgest.^O 

He *ls best known as the leading champion for the 

retention of the olassios in the i r foremost place in ©ur 

educational system*.^1 **th© olassios are not in edttoati©»% 

ho says, UJC^J k* aooldont or even by tradit ion or even 

because they open to us one groat and one supreme l i t e r ­

a ture" . Ihey are there because some people find in them & 

training for l i f e and a nolo in l iving i t . 3 2 

Despite h is elaiias for the retention of the c las­

s i c s , s i r Livingston© has no siyoplo view of olassioal ©dra* 

cation. He real ises the limitations of the classics and he 

i s ready to adult that the edmeatlen given under the old 

olassioal system had laany weaknesses* i t "was given indis­

criminately to these for whew I t was suited and those for 

who* i t was not"j i t l e f t boys in ignorance, not only of 

science, but of the importance of solonce in the w o r l d . " 

He fools that to be ignorant of the place of soienee in 

3D R# V. Livingstone* *Olassios as a Pattern of 
Ufa", j.jges Mwumiil mvimmk* **». i3s<s* &pni 26* 

31 "How fresident of Corpus* Oxford", Tlreee 
^WHrMW4l ,JWHflf«WwA» »». 952* M * 29» 1933, p . 253. 

32 R* v, LiTingatone* "®reete in sale in Modem Civi­
lisation11» Ml&Jtm&M* Vol* 34, June 1935* p# 780, 

33 «»<»»*«*»»$ **Mttoation for the Modern world**, ,40^ 
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civilisation is to be ignorant of powers whioh people need, 
especially people in high posit ion», 'ihis Ignorance he con­
siders disastrous,^ 

Sir Livingstone would not have the elaaaios for all* 

the first ata of the school should bo "to avoid driving to©f ® 

with zaech&nleal or aoiont&fle tastes who have no aptitude 

for linguistics into studies that will bo barren to t&m"*^ 

Ho Is no believer in Greefc for Greek's sake* but in 

i t s power to acquaint students with greatness. Ho reit­

erates this thought time and again and says that one of the 

reasons why Greek has auoh high educational values i s that 

i t continually poses fundamental problone, forces thorn on 

one'a attention and so la an introduction to literature and 

to thou^it.^ He i s firstly convinced that anyone who knows 

Greek has had the boot of training in distinguishing the 

first-rate in this literature and thought.-^? 

sitlea* Quartsrlv. Vol. 1, November 1946, p. 243. 
f%o*ill 3 5 joST"""* 2g&mLM.jaM&lS& aflmfrtont Toronto, 

36 !&*.» Iteld^. p, IB, 

WOmm» voTTlT, Juno 30* i$37* p. 1318 tM "what B# low Oot from MueaUen?*, 
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Perhaps, hit eloaroot explanation for hit intistonoo 
on the study of Greek i s to bo found in these linesi 

I nay teen to have slipped into a plot for the 
study of Greek. That i s not my alia. My plea i t for 
the study of groatnost and of Greek only beoauto It 
i s a supreme example of what i t great and because 
those who remain ignorant of i t s literature and 
thought Aits one of the greatest achievements of 
nan* Obviously, only a snail minority will learn 
the language* though those who do not. but who are 
interested in the problem of living should at least 
read in English the Ms&figjt* &*&& PftS&b and 

But my roal point i s that in Republic of Plato* But my roal point i s that in one 
way or another* everyone should see human greatness, 
the highest reach and scope of the spirit of man.38 

To those who would question the position of the 

classics Sir Livingstone says: 

What have Greek and Latin to do with the twen­
tieth century? I might reply that with Christi­
anity they are i t s makers* and that a knowledge of 
the parents i t a eoasiderable help to knowing the 
chlld.39 

Concerning the relationship between the two lan­

guage t ho atatoa that the two languages, literatures and 

histories grouped together under the general t i t l e of 'the 

classics' are complementary* each having qualities which 

the other lacks.^° 

38 Rm W. Livingstone* "Education for the Modern 
World", ftqmo Tlffrff for Kd êaUffl* p. 21. 

39 !&•> &&£>» P* !&• 

40 M*» ^rm^AJ^^M .Wtffft WfV Oxford, 
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when only ®ra® language is to be learned ho advises 

the elaiits of Orttfc* rmrmommlly*. ho eontonds, he owes infi­

nitely ««*• to GreeH: than to any ether tubjoot in his educa­

tion.** "orook oomos first in oxeolleaee and the master* 

pieces are more easily acceptable to beginners*. In view of 

the faot that science borrows so much of Its terminology 

from Greek he would recommend the study of that language for 

science students.*2 He considers i t a ©peat loss for anyone 

interested in literature and language to bo Ignorant of 

Greek#*3 

He argues his ease for Latin in no less emphatic 

terms, that language i s the source of much in ittgllsh poet­

ry and prose. A knowledge of It i s necessary to be able to 

understand and to write ai&lish "and there i s no bettor 

instrument for making us think". It, too* Is the key to a 

groat literature.** 

As for the knowledge of Qrmk which might reasonably 

be given in the later years of the secondary eehool sir 

41 R, w* Livingstone* "vftat's the Point of the I 
Languages?", fltt,lJflS»gr.* *>1. 34, July 5, 1945, p. 19. 

42 mm~++m*m$ "Greek or Latin?", £few. ara. Vol. 16, 
February 1935* p. 40, 

43 ~~~*~»JfaJtetiMCl! toMVA*Mm* Cambridge, 
University Press, 1941*p, 104, 

44 - - ~ ™ , "what's the point of the r>ead Lan­
guages?** ^mnM9%mm* P. 19-20. 
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Livingstone sayst 

1 would suggest that the pupil should at least 
bo introduced, if possible, to Aristotle* and 
certainly to Socrates, Plato and the toice, and to 
the conception of arete", which runs like a gold 
thread throughout the achievement of Greece, There 
is so equivalent for the word arete in English, 
though there is plenty of the thing in English life* 
Zt is 'virtue1, not in the modern but 1» the old 
sense of the word 'excellence', with no moral sens® 
necessarily attaching to lt,*5 

A further suggestion of his is that before they 

leave school those who have not learned Greek should be in* 

trodueed to Greek thought in translation. 

He would not underestimate the place of the teacher 

in imparting a olassioal education. He writes* nas always 

in education, the essential thing is the teacher and the 

suoeoss of a classical education depends less on the eurrio** 

ulum than on the use we make of i f * 

It is not to be thought that air Livingstone is 

possessed of a blind devotion to Hellenism, fie sees Its 

limitations and he sees it in relation to Christianity, and 

ho acknowledges that Christianity corrected and completed 

Hellenism, Of this relationship he writes: 

45 R, ¥, Livingstone, 
P. 99* 

46 i£x. m&±* P. 122. 

4? I&M kMaxmm ^Mm^MAMmMim* p. ^ i , 
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cairletlanity Indeed developed and ©nriehed 
Jieliesism, It gave to those who aooepted Its rove* 
latlon a deflnitenoss and a sense of certainty 
about the nature and will of God which Is absent 
from the Greek view of life. By insisting that the 
supreme virtue is love it put the highest spiritual 
good within the roach of the humblest of mankind, 
&? its doctrine of a suffering God* it suggested an 
attribute to sorrow other than mere endurance or 
defease. But thereby it oorreetod and completed 
Hellenism rather than superseded lt.#4J 

to him, then, Christianity is neither a canool* 

latlon of nor a declension from Hellenism but a development 

and completion of it! it enlarged the Greek conception of 

man* defined more fully the idea of God and emphasised »jore 
40. 

Justly the place of religion in life, 

In so many texts* he Insists that, for the Chris­

tian, the best thing In life* the highest thing In man* can 

be possessed and enjoyed by the most obscure* insignificant 

and humble ©f mankind* an Idea not to be found in Greek 

thought, an idea, which ^without the life of Ohrltt", would 

be fantastic, Greece to him, is, therefore* the mother of 

political democracy, Christianity the mother of spiritual 

democracy.59 

48 R, w. Livingstone* "®r99k Ideal© and nod e m 
Life"* W e Eeviaff Vol. 24, June 1935. p. 779, 

40 — ~ — « t gffffk, tdjtâ ,,,â ;fffffitrp ,qf@, p. 174. 

50 MM m&** »• 166~1<§7, 
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4, The Critic. 

sir Livingstone has been described as "one of edu­

cation's most articulate thinkers",51 Certainly, no one 

perceives more clearly than he the confusion existing in 

modern life and education and he has spoken and written on 

all aspects of the problem* on life, on education* on the 

secondary school and its curriculum* on the university and 

its deficiencies. True* his criticisms reveal nothing new; 

they are* for the most part* merely the repetition of much 

that hat been said by others, Nevertheless, they are time* 

ly. 

Re has attempted to analyze the causes of so much 

confusion and has found that most of the Ills stem from such 

sources as liberalism with its forest of freedom and reason, 

science, especially the growth of applied sciences and tech* 

oology* and the accumulation of knowledge.52 

This age he has called "a child of Liberalism",53 

"an Age of Analysis"*5* «m ^ 0 without standards",55 g ^ m 

51 "Classicist"* nae., Vol, 48* »Tuly 15* 
1946, p, 69. ^ ^ 

52 a, *. Livingstone* fflm%%}m «lAH,.M*lfr ffiC 
t h e A*a. Oxford # 'university m i a , 1952, pt 9» 

53 Jfte, *&&*, p. 65* 

54 ]£u, &&&*• P. 60, 

55 MM mmiAm ,iftr R MrMU&xWt* P* 10. 
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age which "has knowledge without clear values and beliefs} 

it drifts on the tides of the moment". 56" 

Writing in the second doeade of the present century 

ho remarks that the age is boooming exclusively humanist and 

consciously adopting humanism as its creed of life,57 g&j* 

LlTta®*. . . . h i ™ i f . tamnlat.*3 1 . not c .c^ved W . 

false form of humanism. Ho goes on to say: 

The word ^umanlsjg7 or EOrne derivative of i t i s 
a favourite with both Comtlsm and Pragmatism, and 
a l l agnostics, whether they make a religion of 
humanism or not are bound to pay I t the highest 
respect. For not recognising God in the world, nor 
admitting divine ordinance, they must form thei r 
ideas of what man should be from a consideration of 
the oiroumstanees and poss ib i l i t i es of human nature. 
And so conscious humanism creeps in, popular 
thinkers l ike Maeterlinck, wells and Galsworthy 
s t a r t unaffectedly from human promises and search in 
the human being for a revelation of what the human 
being should be. They do not ask what God requires 
of him. They simply inquire i f he i s true or false 
to what i s best in himself and Judge him by that 
standard, condemning him for treason to h is nature* 
praising him for loyalty to i t , they are humanists 
and nothing more.-

56 R. w. Livingstone, jgLite.Iffid. .Modo.rn. ^ t tgaAtt f 
Sew York, Haomillan, 1944* p , 23. 

57 -—»—»** flfta^JBM&ui „aM , l t i , } fpn te %%M* 
Second Edition, Oxford, University frees, 1915* p . 180, 

58 Harold Prudell, -m^^^ml^M^TX^MJiXV 
M* h\nw#\pm* p . 95. 

59 a. w. Livingstone* fliifiL WMfr m®. ,!&» :ftfflttto& 
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He assorts that unless the ordinary man Is a Chris* 

tian or a Marxist ho has no principles on which to regulate 

his conduct "but lives by a tradition of which the best ele* 

moats are Christian, but which* unrooted in any firm belief 

1. ehiftlng «rt law™*.".** 

Ho small part of this confusion would he attribute 

to an increased efficiency In a material civilisation* a 

condition which has resulted, in large measure, from the 

growth of science. There is the dualism of the machine 

continually growing more efficient and complicated, and the 

human being} there is the problem of the relation of the 

Individual soul to this civilization and to the state, "The 

state may cramp the human soul", ho says* "material civill-

seUon tends to suffocate It painlessly".61 Elsewhere, he 

notes that the value of the discoveries of this material 

civilisation Is wasted because "we have not learned to use 

them wisely**, ̂ So is in agreement with Ruskin when he 

champion0 the human spirit In its struggle for supremacy 

over the material forces, whether economic* Industrial* 

technical or other which lay insidious siege to it. "For 

60 R. w. Livingstone* "Hillosophy and Religion*» 
Uffifg mWfAifMl ?mTOflMB»» » # 1762* February 5* 1947 
p. 89, 

'» fiHa mOqfliUBl, MlMUftlU p. 21 • 
»*Sroek Ideals and Modem Life", Yale 

, vol, »4, June 1935, p* 766, 
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that reason", he says* "hit ̂ Ruakin'^7 teaching is more 

needed today than when ho wrote* nor until the nature of men 

or the conditions of human life change will it lose its 

importance".6-

fo turn from life to a consideration of eduoatlon It 

it found that air Uvlagstojie Is n© loss oritioal of modern 

educational standards, At sees a relationship between one's 

theory af life and one'© theory of education. Ho recognises 

that false theories of lif© have resulted In false theories 

of education* 

The positivism, the agnosticism of our ago Is 
reflected in its education with fatal results. At 
the worst It adopts the philosophy of f-tleawber and 
aots on the delusion that child nature left to 
itself will automatically unfold into goodness* 
lore commonly It is arbitrarily selective* adopting 
as its goal some oatohword of the hour and place 
which the mass opinion of too moment approves end 
exempts from oritiolom* fiftutation dissolves Into 
*PreJests'* and chaos Is more likely to bo its 
results than virtues*§4 

HO fools that if education does not send out its 

pupils into life with at loast the rudiments of a philosophy 

of living it has not given them what they most need, "But 

education has not done thin, the raost important part of its 

duty terieualv®,^ 

63 l, w, Livingstone, J&as&te* Oxford, university 
Irees* lpg, p« 20. 

$4 ~ ~ ~ — # mM~mUM,m JMmUm* p* 17. 

P* 3HU 
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Ho regrots that education 1® defective in so far as 

i t layt ttrets oxolutivoly on analysis, a© oritisal atti­

tude may bo overs treated, Xt i s important* ho says* that 

pupils should bo taught to see and to feel as wall at to 

erltioise. 

Among other laflttonoos, he agrees that the doetrixtot 

of ftoaoseau and the emphasis on voeatlonaHsm have aafta-

inroads into the theory ana practice© of education with dis­

turbing results.67 

fo Sir Livinsstone i t seems that seeen&ary s&sseation 

tuff era* in general* from laofc of lntogratioiit from the 

absence of a spirit to order end guide i t s proteoses* and 

that i t i s m®V9 concerned with what i t s pupils should know 

than with their outlook on l i fe , lie insists that *we have 

lost our grip as education* at any rate in the pott-̂ aHbiary 

teheel*,68 

Concernins the curriculum of the secondary school, 

ho deplores the proliferation of subjects. Ho believes 

quite positively that i t i s overorewded and lack® proper aim 

66 R* ". Livingstone* M^^I<«,^^L^,.^tei^ar, 
the Ago* p. 101* 

®f mmmmmmmm, ZL&U> Oftd KOflOm } dUCf iUon , f « X 5 * 1 7 s 
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and direction,®^ 

squally as detrimental to education as an ovororow* 

dee curriculum he considers examinations and over-special­

isa t ion. "They draw toaohors* energy and exclude the wider 

human and spir i tual issues1 ' , and cause emphasis to b# placed 

on material advantages rather than on true education*"® As, 

ho sees i t* with emphasis on external examinations* edu­

cation becomes a "savage competitive syatom* and the ape* 

o ia i i s t tendency loadt to materialism in offoot* though not 

in intention, over-specialisation tends to produce scien­

t i s t s who are admirable technicians but no more,71 Ey & 

mere technician he means a man vho knows everything about 

h i t subject except i t s ultimate purposes and i t s place in 

the ootmot,7a 

There i s a principle that has beet! completely ig ­

nored in education, observes a i r Livingstone, the "cross-

fe r t i l i sa t ion of theory and practice", lie holds that suoh 

subjects at l i t e r a tu r e , history* economics and po l l t i e s 

69 H. w, Livingstone, MMI, , ,^ , .MiHmmtttoU P* 36, 

70 m^mmmmm$ "g&ueatlon for 9 civilised otiftd"t 

ltm%kWmmimA gjffimlftlttl* ^ - OT9* ootobor 4, 1941* 
p* 4y# , 

71 wwiwiwi^gduoation for a world Adrift* p* 128. 

72 •«•"••»• » " * « « * * Qtttiook% m§,M^fml%imi 
wMtrio^y, y9jim i t ifovombor 1945* p , 244; 
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cannot be taught satisfactorily in the secondary school and 

that experience of life is necessary to effect a real appre­

ciation of these subjects. He urges a realisation of the 

limitations of their study in youth,7^ Behind this argument 

lies one of his reasons for adult education, a topic which 

will be considered at length later, 

A practice which ho thinks Is neglected in modern 

education is that of developing the habit of learning great 

literature by heart and so storing up a treasure which later 

life will enable a student to use. The same principle* he 

observes* applies in having children learn religious doc­

trine, in all this learning he believes there is a "law of 

delayed action" by which seed sown and long forgotten grows 

only In later years.7 

Mis comments en the Burnham seale75 and the teacher 

situation reflect his thinking on teacher Qualifications, 

At the time of his writing the scale was so fixed, that the 

maximum salary paid to teoondary-sehool teachers was neither 

73 R, ¥. Livingstone* BiHwfif.ln KWMftftMU P* 7*32. 

74 MM U M M P* 25, 

75 So called from the foot that the committee eon* 
oomed with the drafting of teaohers1 salaries, was under 
the chairmanship of Lord Burnham, 
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attractive nor adequate to people of high intellectual ahl«* 

lty. fhit paves the way for admission Into the sooondary 

school of inferior teachers. Such teachers* brought Into 

tilt schools, he warns* mean disaster for the schools* for 

the universities and for the nation.76 

sir Livingstone's years of experience in university 

teaching and administration enable him to pass Judgment on 

the educational status of the university. o him the influ­

ence of the universities In the world is disappointingly 

limitedt this he ascribes to their being too little con­

cerned with ends, with human values* with a philosophy of 

lifo.77 

as intimates that the universities have not given 

the leadership demanded of thorn, "They do net regard spiri­

tual ideals, oxeopt the ideals of knowledge, as their busi­

ness1'. They provide the tools of civilisation but give no 

guidance for their use,7® 

In democratic countries, he says* the universities 

make BO provision for communicating a philosophy of life, 

the two studios that will give this needed philosophy of 

76 H, Mm Livingstone, "Salaries for -;eaehertt Bum* 
ham Seals"* Tlaws Educational 3um>lemsnt. m. 1680, July 12* 
1941% p. 361, 

77 ————, mmJMwM^M mkimmxw wmum* 
Cambridge, University Press, 1946, p . 27, 

78 J&fc* £&i£«., p , 9* 
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llf», religion and philosophy* are not honoured in the uni* 

veraitlet^ 

Apart from having little offoot on spiritual and 

moral life* the uaivtrtitlos do not affoot politioal life as 

far as this it determined by spiritual and moral force®. 

Outside the countries which accepted Communism and Bssiam 

the universities have provided no alternative philosophy to 

counteract them.80 

At sir Livingstone views the problem* even the 

practical end of the university, suggested by bowman to bo* 

if a praotioal and there must be* the training of 'good mem­

bers of society' hat not boon achieved. 

Specialism has wrought havoo in the university no 

loot than in the schools. The specialisation is either in 

science or mathematics or the humanities. @elenee concen­

trates on nature and ignores man, the humanities concentrate 

on mat and ignore nature. There is alvaye the element of 

oxolutiTltm, The scramble for scholarships and honours 

degrees has produced a dangerous absorption with tpooiallsms 

whereby the parts may flourish but a sense of the whole it 

• I—iminil II mil IImini 11,11 imi i i i . I» . I 

79 R* W# Livingstone, Homo,,,.ihougiite^ejj rti^vtfiptjl^y 
Education, p , 13-15. 

So - — - * • , Plato and.Modern...^auoatioii, pm 29. 

01 .,.„,«.,,.„«,.„», SWLMWfoM.-SSL ^ ^ « ^ H i , M m M M « 
P* 11# 
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lotti oven a hittory honours course is no longer immune from 

decline into routine and mechanism, sutfe* in brief* Is Sir 

Livingstons's judgment on the detrimental effects of spe* 

sialism in tfce university*82 

Much of the protoat interest in education ho sees a© 

politioal or social rather than educational, lie commends 

this interest In so far as It Is an attempt to procure equal 

educational opportunities for all* But he fears a dangers 

it is that the emphasis on oduoational maohinory may "make 

us so concerned with providing schools that wo do not con­

sider what It to bo taught Inside then". Maohinory is in­

dispensable to education* but when it has been provided 

there remain the bigger problems as to what It to bo taught, 

how it Is to be taught and why It is to be taught* and it is 

with those bigger Issues that sir Livingstone it concerned, 

Xt is above all with the problem of "what man should be and 

how he should llve"*^ The?*© are the issues around which ho 

evolves hit theory tf education. 

The purpose of this chapter has been to establish a 

background for the study and to give a brief survey of Sir 

Livingstone's position in the educational world. The 

82 a# w. Livingstone, ^m^^mM^ML^^m&X^: 
Mueatlon. p» 13-15. 
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chapters which follow will have as their objective to elu** 

oidato his theory of education and to determine, if in the 

light of oertain criteria* ho may rightly be called a Boelal 

Educator. Chapter XX will bo devoted to a discussion of his 

concept of individual oduoation* 



CHAPTER I I 

W&tM&tCME'B VIEWS OK INDIVIDUAL EDUCATION* 

Tbt aim of this chapter is to interpret sir Living­

stone's views en individual education• It is assutaad that. 

by individual education is understood the development of the 

human being in his physical, vocational, intellectual, moral 

and spiritual aspeott* At first, it seems nooessary to 

determine his concept of the human being as an individual 

and then proceed to analyse his views on the various aspects 

of individual education. 

1, Concept of the Human Personality. 

Clearly, Sir Livings ton© views the individual as a 

human being- with a body and soul, an intolloot and. a will 

capable of limited perfectibility. 

£**J ** tro human beings, with a body*- a mind 
and. also something elusive and indescribable but 
vary real* which we call a soul or spirit ~ throe 
elements which combine in our personality and which 
interact on each otherj and we wish to make the 
best of all of them so far as our natural endow­
ments allow, ror even If there wore no Great 
Assise before which at the end we shall be summoned 
to say what wo have done with ourselves and our 
talents, the world will Judge ust and* what Is more 
rUequietlns, in moments of insight and reflection 
we shall Judge our»olTO»,2. 

W — W — M i l l inn mini m i i 

1 R. w. Livingstone, "v>hat i s ^ u c a t i o n v " , ffi^Wsh 
m&Xstik ^taa&L* vol. 96, August 1953* p. 4s4, 
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In defining the ultimate aim and essence of educa­

tion as ©Jhtaraetar training ho toys it is "to bo achieved 

discipline of the body, the will and the intelllgence".2 

He viows the Individual as a creature endowed with 

a social aa well as an individual nature, "All men have to 

live in society" end "All men have a personality to 

develop"' are the expressions* which best eacempllfy his 

thinking on this point, 

lie viows the individual as a creature made to the 

image and likeness of Ood* in nood of God's Grace to live 

hit life and destined for eternal life hereafter, "All men 

and woman are made In the Image of &e&* ho writes, and in 

another eontext in which ho it comparing the relative merits 

of Christianity and B@lles.isa ho states; 

Hellenics dispenses with the nood for & deity, a 
future life, and a purely spiritual world £<jj 
Abolish the unseen world for the Christian a m the 
whole meaning and value of life is altered, if 
there is anything per&anont In C&rlsti&nlty it is 
the certain permission that the world in not an 
adequate theatre for man nor is ho capable of reach­
ing the perfection of his nature unaided 

2 R, w„ Livln&storie, "Education and the Training of 
CSaaraoter*, L%^9n%%%^!jmW^» •<»*• *T®» <ft&T *946\ p* 81, 

p. 80, 

5 
P# 19S. 

3 •w—i mmmm tm.M^mM.MxM$t0 P* *$. 
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Tkt views the individual as a creature suffering from 

the effects of original sin but capable of overcoming those 

offet t t throu^i the Oraee of God, "There i s an incurably 

evi l element in J!M®7 «&i«& ean only bo <|uonohod by the 

Grace of 0odw, sad ©oia^wntins, during the war* <m the hard* 

ships wMoh wor inevitably brings Kim i t* ho advises wwo 

mist ant ea^eot things to be easy C*J even in a warless 

world new problems a r i s e , original sin £*J ^ i i i see to 

that*. 7 

He believes that even the meanest of God*e orear 

tures, as a human being* has r ights of which nothing can do* 

prive him and capacities of which something can be aside* 

Fundamental to a l l h is thlnldng on eduoatioji i s the 

notion ©f the dignity of the human personality. Borrowing 

from the Greeks, ho defines the education of personality as 

the education of body, mind and character to the highest 

degree of which each i s capable.-

6 R, w, Livingstone, m'MAMPMm^M^MM^JMB^M^M 
J2&* P. 195. 

7 MMMMMMM, "•the Bead Ahead", At^ant^o Vbn.tjhlg« • 
Vol. 182* Hovoabor 1948, p . 65. 

$ «.^.,WWi>
 wailio Ideals &f DasoeraoJr,,* î hp ..Listener. 

Vol, 25* March ?, l»40s p . 467* 
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This i t what ho seans by rospoet for personality i 
If you aafc further what I ^©an by rospoist for 

hustan personality* I should reply that mery hutstn 
being &a* a body, a adaa and a character arid that i f 
you roopoot him you will giv* Mm the ehanoo of 
making the utett of each, so that #«h olti&on in W» 
state hat at good a body* wind and ottaraotor a® oir* 
oiMttaneos an! the limitations of his nature powli , 
To give this chance i s to show respect for h i t por» 
tonality, Aooot^inglfi you will too that ho has tfeo 
food, housing, conditions of life- and- phj&io&,l 

adult as well at adolescent that develops the powers of the mind and such influences in early isS la ter 
l i f t at sty keep the salnd hoalthy in the presence of 
cheap Journalise and popular ontortainiiont. If you 
can do this for the body and mind of the oltissoa* 
you trill have done something a t least for the far. 

difficult problem of training the character.10 

To those reasons ho adds other®t man Is ©osstetMitg 

more than an aninali ho is a spiritual belns *feo » » t sofee 

his eholoo between good and ovll and ^m &rom in otaturo 

and worth by that choice rlg&tly stflt*** 

Finally* ho says, the strongest roots for roopoot 

for husan porsonality are to be found in the belief that a l l 

MB and women are mad© to the image and likeness of Cod**2 

:;ir Livingstone farther ateegBisot that individuals 

differ, a© ho ©Jewesses it* wsaoh hussar* being is individual 

10 n* w, Livingiitano, "The Meals of P««o«r&ey*% 
v o l . £3* Matron ?, 1940* p . 4$7f 

%® MM MMM P* 7% 
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and different from any other",A-> The reasons for these 

differences ho ascribes to various sources, son© to hered­

ity, some to environment and so^e to other causes: 

Nature, that lnoorri£lble aristocrat has never 
heard the word /t<|uallty/ and distributes h9f great 
gifts, in Intelligence, personality, energy, phy­
sique, with oaprielous inequality - to this wm 
much, to that man little* And when we do our best 
by education, to bridge the gulfs and lessen the 
differences between man and stan* we make things 
worse, Nothing, as Rus&ln has pointed out* brings 
out and deepens inequalities as muoh as education. 
Each human being has traces at least of certain 
capacities, which all possess, though corns have more 
and sosie have lose. The taste for poetry and art 
sometimes supposed to be the privilege of the few* 
is universal. You have universally distributed the 
gems of the love for art, poetry and auaio,** 

Apart from these limitations, most of them set by 

nature, he discerns differences frots home to home. On® 

child has wise, affectionate and unselfish parents* while 

another's life is hindered or poisoned from the erode by 

the weaknesses of the family into which he is born* and 

seraetiaes by the misfortune that he is born Into no family 

at all. Equality, as he understands it, in the full sens© 

of the word, is obviously impossible.1^ 

MrnJm* P* 75, 
14 w^m»mm^mt

 wa® Ideals of Democracy", ffhe ifjstaa 
££, vol, 23, ?4areh ?, 1940, p, 468. 

15 —*-«—*, *Inequality In Mueatlon", Atlantic 
gSaHsJx, Vol. 180, EOvembor 194?, p. 83. 
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a i r Livingstone counsels attention to individual 

differences In the school and makes a plea for the brighter 

children that they bo given the ful les t ofcanoe to develop 

the i r gift© and safee th© best of thei r po ten t i a l i t i e s , 

Seafaring the American and isigllsh systems of education* he 

claims the Lnglleh schools are superior. In these he thln&s 

the curriculum is devised to provide for different types of 

a b i l i t i e s , they uphold the principle that education should 

be adapted to the child. That seens to him the right kind 

of equality* not the kind which shuts i t s eyes to natural 

inequality and olasses a l l children together,, but one whose 

motto is* ttTo each according to h i s needs and powers without 

respect te wealth sn& posi t ion B *^ 

His concept of the individual determines h is concept 

of education. To him education i s the dovelopsaent of the 

oorapleto human being, as he expresses i t* "The human in­

strument I s a lyre with many s t r ings , and i t i s not enough 

to extract beautiful sounds from one or two of them while 

the res t are s i l en t and give discordant notes".** Again, he 

says, "Education i s a sculptor aiming a t a iaaeterpleoe» 

16 K, ',;. Livingstone, "Inequality in Mueatlon % 
AJssl»ttOBBJiMai» Vol, 180, Movoabor 1947, p . 86, 

%y •***—***-, «*Are Americans Better Educated?**, $ho 
Utimm, Vol, 48, July 3 . 195B, p . IB. 

X8 '>••«*••»••»'•>, %||fe%js|. p„ 12, 
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attempting to create a complete human being, not a botched 

creature*,** and finally, • * » , when you look at him, 

clearly, is a creature with raany sides and if you wish to do 

justice to hia you mist treat him as such",®® 

2, Physical Development, 

The physical Is one aspect of man's personality and 

of this fact Sir Livingstone takes full cognizance. He con1* 

tlnually repeats that man Is body, mind and character and 

the finished human being should have a body strong and 

healthy, Its powers disciplined and developed, and attaining 

the perfection within its reach,sl 

He doubts whether the English schools give suffi­

cient attention to physical training; they seem to hlra to be 

acre successful In character education than In physical edu­

cation. He notes that since the war provision has been made 

fer proper nutrition* school medical services, opportunities 

for games and exercises.22 

19 R, w. Livingstone, "Adult EducationM, Journal of 
Education^ London, vol. 75, October 1943, p. 449. 

20 — * « . — , Grepk. aenlus and Its ttein.ln.ft,. to. .Us. 

p. ISO. 
21 «M«Mi«t "irfhat Do Xou Get fro® Education?*, The 

teMMm&P Vol, 17* June 30, 1937, p. 1311. 

22 mmmmmmmmt " ^ S l t HU^On BSingS $lCUld B©", ThO 
Listener. Vol, 23* November 1942, p, 076, 

http://ttein.ln.ft
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Over-emphasis on the intellectual and failure to 

develop and train the body, he maintains, "will have a more 

Intellectual - either a spiritless creature or an emotional 

creature looking stability and staying power1*.2^ He agrees 

with Plato that the mere athlete is brutal or philietlne; 

the more intellectual is either unstable or else ovorelvll** 

ised or spiritless* and the "right education must tun© too 

true strings of mind and body to perfect spiritual harmo** 

ay • 

3, vocational Development. 

BA community's efficiency'1, says sir Livingstone* 

"depends on the technical and vocational training of its 

members, their skill in their various trades, crafts and 

professions". By vocational education ho means the edu­

cation which helps to earn a living; it varies with what 

that living is to bo. An unskilled labourer needs little or 

none, doctors and engineers and other profossionals need an 

elaborate specialist training. 

Keenly aware of the fact that earning a living is of 

prime importance, he aetaowledges one of the essential aims 

+**—mim*imMmm»mm0*mmm. i m n i 

23 H, w, Livingstone* Educating the Young** JM 
ii t tff! ti9m$,9mwl> Vol, 66* October 1949* p. 183. 

24 — ~ # fj,iatftii,î cl,iiirlodifem.̂ ujafitfl9Ja> P. 10, 
g§ <—.-.«.*»..», "choosing the Educational ^onuH» The 

LiBtQflcr* Vol* 26* September II, 1941, p. 359. 



UVUrasTOHB'S VIBWS OH IHDXVIDUAL BWCATXOR 39 

Of MuMlM to t» to twin e « p l . a. taMMnm * 

He considers technical studies to be vocational, 

"not that technical studies are not cultural at the same 

time j the training of eye and hand to their perfection is 

cultural". He judges this kind of culture important and 

remarks that one of the main advances of recent years Is the 

recognition of its value.2? 

Higher technical education,in Ssgiand is generally 

admitted to be inferior to that in America, he agrees, and 

he suggests that some equivalent of the training given in 

American post-graduate schools of business and law* for ex* 

sxtple* «ight be devised for English schools.2'5 

Be favours the establishment of technical schools 

and ho is of the opinion that had mare attention been given 

to the vocational aspeet of education, the Central School^ 

with its practical bias* would have existed fifty years ago 

(ho was writing in 1947), and the Technical school of the 

26" R, w. Livingstone, Mwhat Do You Get from Edu­
cation?", The Listener. Vol. 17* June 30* 1937* p. 1311 • 

27 m-mm-*—, "aaeouallty in Education", Afcfon&te 
Monthly. Vol. 180, November 1947* p. 84, 

28 »mmmmmmmt "Are Amorioons Setter Educated?*', The, 
WsHmm* Vol, 4®* July 3# 1952* p. 18. 

29 Established in London, Manchester and other 
cities in 1910* to provide both general and spoolsl training 
without offering spool fit vocational courses. 
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Spene Report^0 would long have been part of the atgllsh 

school system,31 

He encourages the establishment of technical 

schools, it is true, but he emphatically declares that these 

schools would be Impractical if Just designed for boys with 

a practical bent or who need opportunities for practical 

work. 

Z***7 *u*& Bohools cannot* and were never 
Intended* to omit the studies called humanistic* of 
which literature* history and politics are chief • 
the visions of human life which religion and poetry 
and thought have conceived,32 

Be regrets that the modern world recognises and 

almost expects a divorce between interests and occu­

pations," This notion is at complete variance with his 

conception of true education* and he fears that* with too 

great emphasis placed on vocation education* general edu­

cation may be forgotten. The chief educational equipment 

for many occupations* and an Important one for all* is the 

power to express one's thoughts, to enter quickly into the 

minds of others and understand views which one does not 

30 Made in 1938, proposed the creation of technical 
high schools designed to meet the needs of boys and girls 
"with a practical turn of mind*, 

31 H. w, Livingstone, "Hood for Clinical studies in 
Education", Journal of, jSlHiftttfflftt London* Vol. 75, January 
1943, p« o 

32 * • , :%MJM%m^M.MMm%k,9R* P. 35. 

33 ——-*-» arrjft. omv** *4 IM wmtom %$> q»» 
P. 179. 
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share* to know when a thing is proved and when It 1® not, to 

see quickly to the heart of a question and to have a broad 

outlook,^ These are the powers which Sir Livingstone 

designates as being best trained by a general education. 

That everyone should know the best In his own occu­

pation* whether he be a politician, a minister of religion* 

a lawyer or business man, an artisan, shopkeeper or anything 

else* Is his plea, Everyone ought to know, in his om Job* 

the difference between first* and second-rate*^ 

He recommends self -respect in all professions. The 

roots of this virtue lie in work done to the best of one*s 

ability, hence the teacher should train her pupils In the 

best habits of concentrating on doing well the work which 

comes to their hands "without looking over their neighbour1 s 

shoulders to see whether their neighbours are admiring them 

or despising them", with Ruskin when there is talk of "par* 

ity of esteem", Sir Livingstone agrees that "all profession® 

should be liberal and that there should be less pride felt 

In peculiarity ot employment and more in excellence of 

» 36 
* 

34 R, w» Livingstone, B\fhat Human Beings should Be", 
The Lfo^ener* vol. 28, November 26, 1942, p, 673* 

35 mmmHmmmmmt » ^ | 0 SaOWlOdgO Of QOOd SOd S t l l * , Th<3 
Listener. Vol, 30* December 30, 1943* p* 743. 

% -****•»•, "Inequality la Education*, Atlantic 
,t Vol, 180, November 1947* p. 86. 
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4, Intellectual development. 

Sir Livingstone views man as body, intellect and 

will, each capable of a perfection of its own, *ith his In­

tellect man Is capable of knowing and understandingi he Is 

able to create philosophy and science and all "that we com** 

perilously call thought1*,^ The primary purpose of the in* 

tellect, he says, is to discover truth, and "without truth 

and the desire to seek it and the power to find it, the 

whole nature of man suffers",^ Intellectual study, then, 

has two sides, "the twin Ideals of truth and knowledge",^ 

Proper training of the Intellect implies development 

of the Intellectual virtues, sir Livingstone cites those 

virtues enumerated by Aristotle, "wisdom, intelligence and 

the practical virtue which is the virtue of a ruler".*° 

The training of the mind he regards as a slow im­

perfect process, whoa it is complete the mind should be 

sble to adjust itself, as occasion arises, to any field of 

37 R. W, Livingstone, "The leaning of Civilization'', 
Atlantic Monthly. Vol. 191, March 1953. p. 4o. 

38 «,-*.«*•., "the Ideals of Democracy", The Listen* 
ex, vol. 23* mmh 7. 1940, p. 468, 

39 ^—. 1 %m%A>m&&.M>Mljm®UZ ^MTOaUflB* 
P. 28. 

40 mmmmmmmm. «oreek Ideals In Modem Givillaation"» 
lale Bov^ew. Vol, 24, Juno 1935* p. 778, 
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vision to the natural sciences* to history and literature, 

to economics, to social and politioal questions and to 

human nature within and around one.*1 

II© stresses the development of a right Intellectual 

attitude and this he defines in a threefold way: "to find 

the world and life intensely interesting; to wish to see 

them as they are; to feel the truth, in Flat©'s words* Is 

both permanent and beautiful . 2 

the attitudes and aptitudes of mind developed In the 

process of acquiring knowledge are to ;ir Livingstone more 

Important than knowledge itself. Among these he speaks of 

the habit of concentration* of accuracy in dealing with 

numbers and learning languages, of sensitiveness of eye and 

ear which are trained by art and muslo* of suroness of eye 

and hand which carpentry and kindred subjects train. These 

and other aptitudes acquired in studying history and liter­

ature he deems more Important than "the brute knowledge of 

facts" which those subjects give. ̂  . 

However, he sets limits to mental discipline and 

transfer of training, as the following passage shows: 

*mm*+mmmmmmmm*mM*Bmmmm*m»imm* 

42 — — ~ , ,Mftg,ftU<m f*ff fbJ£tfA.AM&k> P* 31. 
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Education In science i s no guarantee of the 
s c i e n t i f i c s p i r i t outs ide the f i e ld of na tura l 
science and verac i ty in t h i s f i e ld i s cons is tent 
with i t s absence elsewhere. I t i s an excel lent . , 
example of the l i m i t s of ' t r ans fe r 1 in educa t ion . 4 4 

Throughout h i s wr i t ings S i r Livingstone cautions 

against an overemphasis on i n t e l l e c t u a l education. Knowl­

edge may become an end In I t s e l f i r r e spec t ive of whether I t 

i s worth knowing. ^ "Knowledge", he says, " i s not merely a 

col lect ion of f a c t s ; i t depends on Imagination as well as on 

reason". There i s an emotional side to man which must not 

be neglected. The poet should keep company with the r a t i o n ­

a l i s t , he i n s i s t s . 4 7 The c rea t ive powers need to be devel­

oped. Imagination, needs to be t ra ined and cont ro l led , and 

he c i t e s recent developments in a r t , music and drama to show 

the power of these inf luences , unconscious though i t may be, 

to mould thought and fee l ing and pe r sona l i ty . 4 ^ 

Education i s a handmaid of the a r t of l i v i n g , he 

maintains, and to conceive of i t otherwise, i s to reduce i t 

44 R, w. Livingstone, On ̂ p f a k . t a / ^ t N J ^ I f e * Tor­
onto, the University Press , 1946* p . 16 

45 -———-, ffomp ffhowfota ,ffa,„Wx,.g*rMty fi4uoaU<ffl> 
p . 18, 

46 ^ . — « „ # "laThat I s Education?", Br i t i sh Medical 
22mi&3k* Vol. 96, August 1953* p . 455. 

47 — , ffl|ufit.ttoa^an.& .tfee. $&%*,%%, ffif flat,, Ago, > 
p . 102. 

48 M».* l M d . . P . 109. 
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to, a more aoUvity of th* intelligence,49 the highest 

powers in man are a triad - knowledge, love and worship* and 

ho adds "strong in the first* we are weakest In th© last 

tw©".50 

a© remarks that Flat© was more convinced that men 

should not only know th© truth but that they should live by 

it,51 He agrees with Euskln that the tree of knowledge is 

not the tree of llfe^2 and that education does not aeon 

teaching people what they do not know} it means teaching 

them to behave as they do not behave.53 He also poses the 

question; 

Is not the pursuit of knowledge in I t se l f the 
child and parent of moral quali t ies? Does i t not 
require for any measure of success, industry, perse­
verance, disinterestedness, faith and above a l l 
truth?54 

% Moral Development, 

The dominant theme In Sir Livingstone* s educational 

writings appears to be that of moral education, or, as ho Is 

49 E, w, Livingstone, 33te.ftetfflat,,to Mmti&Hh 
P* 76, 

so — — — # MmMfAm^m^M^ M , m . ojL.mj&ft 
P. 88, 

s i i&M m&M p . 4 i . 

52 M+> W&** P* 88, 
53 MM **Bdttt«tioB 9M the Training of Character", 

AttmU* » 5 k » Vol, 178, July 1946, p , 82, 
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wont to call it, character training. It Is impossible to 

compress his thinking on this subject into a few pages; 

there is ample material for a study on Character Education 

in its own right. Hence, hero, an attempt is being made 

merely to draw together the main threads of his ideas on 

moral training by considering what he understands by moral 

education and what he regards as its fundamental principles. 

Moral education, as understood by sir Livingstone, 

is synonymous with the training of character* ̂ 5 to be 

achieved by the discipline of the body, the will and the 

intellect.56 Character formation he describes as a slow 

processt it is hindered by outside causes, by the fitful and 

imperfect nature of human insight and by weaknesses of 

will.57 

With Thomae Arnold who defined his ideal as the 

tnialae .f Chrt.u™ umtimm. ft. « « ! > ttn* to •«* 
mitt that the gentleman cede by which many Englishmen regu­

late their lives Is Indefinite, narrow and fluctuating.^ 

Arnold* "the groat headmaster of Rugbyw and "the greatest 

figure in English education"* he reveres as an educator who 

55 ii, 'J« Livingstone, "\foat Do You set from Edu* 
eationf% The; Listener. Vol* 17* June 30* 1937* p. 1311. 

56 «.-—«*—, "Education and. the Training of <3iarae-» 
tor", mmUA ilffiftUi Vol. 173, July 1946, p. 82. 

57 — — — — » tef^Jdos^ p. 73* 

58 ~*~——-., MWM$Xm, J2SJL,Iftr;*4AM&3i» P. 39. 
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partly by the force of his character and partly by neans 

deliberately chosen but without deliberate study of the 

problem made a real attempt to mould character. Sir Living­

stone credits Arnold as having created an ideal typo and a 

method whioh have profoundly influenced the mglish nation 

and still persist. In comparing Arnold and Plato as charao* 

tor educators he considers Arnold as wholehearted in aim as 

Plato but admits that Arnold's methods are loss thought out 

and they belong to his own time,60 

Two ether experiments in character training which 

Sir Livingstone deems worthy of commendation are those of 

Vltierine do Feltre^1 and th* training of a Jesuit, 

Th© main principles underlying his theory of char­

acter education may be summarised under the following head* 

Ingsj (1) The formation of character requires the Incul­

cation ©f virtues* particularly the moral virtuosi (2) There 

should be a rational basis for character trainingi (3) Thor© 

is need of a continual vision of greatness, of ideals* in 

character education; (4) the prinelple of habituation under­

lies all moral training; (5} Standards of conduct should bo 

based on Christian belief and Christian ethics| ($) The 

60 R, W, Livingstone, "Education and the Training of 
Oharaetor% l$lmtlQrmnynXr.* Vol. 178, July 1946, p, 84, 

61 Renaissance scholar and humanistic educator. 
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formulation of a philosophy of life is an essential part of 

character training. 

fhe formation of character reQuires the Inculcation 

of virtues* partieularly the moral virtues, ihls is a basic 

principle in Sir Livingstone * s theory of character edo* 

eatien. Virtue he defines as "a quality of character which 

'causes a man to perform well his funotion of being a man in 

the true sense*tt*^2 and virtues are classified as either 

individual or social. From Plato and Aristotle ho borrows a 

list of those virtues which make the complete man. 

there 'are the intolleotual virtues £l*J There 
are the moral virtues* not only the four cardinal. 
courage, wisdom, temperance and Justice which Plato 
recognised, but truthfulness, liberality, good 
temper, amiability* and two qualities which may be 
roughly translated as 'magnificence' and 'greatness 
of soul'. These are the things which make the 
complete man,$3 

Other principles of Aristotle's moral theory to 

which he subscribes are expressed thus: 

Happiness is the supreme aim which men 
consciously or unconsciously seek? that to know In 
what happiness consists wo must know what le the 
function of man} that to know hie function we must 
know hit nature; that his nature has two elements, 
one purely rational, one non-rational but capable of 
being ruled by reasont that man is happy when these 
two elements achieve their virtue or excellence, 

•»II»I> • nun | . — m Minimum 

62 E. W, Livingston®, j^uoat^Qffl JM&,Jsmffffitoftfr,QX 
the A#e. p . 50. 

gj . — — « . "aroek Ideals in 'Sedero Civilisation*, 
rale Heviow. Vol, $4, Juno 1935* p . 778. 
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when the rat ional element exercises i t s power in 
thought and al l ied ac t iv i t i e s and when the non-
rational element submits to the rule of reason 
Z*#*7 Those principleB, I think, are an i n t e l l i ­
gible and pract ical basis for a way of l i fe .64 

Sir Livingstone notes the omission from Aris to t le ' s 

l i s t of such vir tues as humility* truth (except in a limited 

sense)* man's duty to h i s neighbour and the oivlo v i r tues , 

He accounts for th is omission by saying that humility be** 

comes more prominent in Christian thought because of the 

growing sense of the surpassing greatness and goodness of 

Ood in comparison with which man Is nothing. He feels that 

man's duty to h is neighbour i s implied in Aris to t le ' s con­

ception of jus t ice , while the olvie virtues are taken fer 

granted as these vir tues were surely not wanting In Qr99k 

l i f e . 

That Ar is to t le ' s doctrine f a l l s far short of the 

Christian ideal , Sir Livingstone perceives quit* clearly and 

he sees that "Christianity, while doing just ice to the im­

portance of reason found something higher in a vir tue of 

which a l l are capable* the vir tue which a t , Paul cal ls 

Aris tot le ' s l i s t may be regarded as nothing more than social 

graeet, 

64 R, w, Livingstone* SfaftftUtfr, flBft„Iftft,.•fift&ColL.ffif; 
&M6&* p, 50*51* 

65 MM.* ZMsl*.> P* 49-59. 
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From the foregoing it may be Inferred that for Sir 

Livingstone a condition »3,ne crua nop of all character train­

ing is a training in virtue, that is, in natural virtues. 

He is convinced that "the individual In whose make-up there 

is a larger proportion of virtues Is more likely to weather 

the storms of life than on© In which there Is less1*,^6 

There should be a rational basis for character 

training. This principle is also important in his sehorae of 

character education, "It is common and disastrous", he 

writes, "to forgot that character must be trained through 

the intolloot as by other moans",&7 Citing Plato's Reoub-

i&&# "still the greatest of all books on education % he 

recalls that Plato planned his whole scheme of education so 

that intellectual education was in no way distorted or 

Ignored, and he finds that Arnold, too, recognised the 

necessity of training character through the intellect*^® At 

the same time, he records that Huskin saw not only the 

primacy of moral education but the dependence of intellec­

tual education on It,® 

66 B, w. Livingstone* Thowfeta. on ..t^o..Mueatlon, pf 

$mm%®K» P . 3. 
g7 ~ - ~ - ~ - , MMmUm j93L.^mM.M£Uh P# 51, 
gg ,,-•...- „t "Education and the Training of charac-

terw, Atlantic -Soathlv. Vol. 178, July 1946* p. 84. 

gjo, -—"»—».», ̂ uajfcin,. p, 18. 
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there is need of a continual vision of greatness, of 

ideals* in character education. Hegardiag this prinelple 

Sir Livingstone makes the following statement; 

I suggest fundamental principles In /ehsraoter 
training/>*hloh are summed us in two sayings* sepa­
rated in time by two thousand yearst 'moral edu­
cation is Impossible without the habitual vision of 
greatness' (tihitthetd) | and 'w* ao<|uire virtues by 
having practised them* (Aristotle), It would be 
difficult to find anywhere except In Flato as much 
educational wisdom as is contained in these brief 
sentences ,70 

He writes and speaks at length on the necessity of 

ideals in character formation and he remarks that one is apt 

to think of moral failure as being due to weakness of char­

acter* whereas, more often it is due to sn inadeojuate 

ideal.Ti The subject® which he recommends as supplying 

patterns for these ideals are religion, history m& liter­

ature. 

Of religion he says it "is the supreme instrument 

for that purpose in education which I dtfInod as bringing 

before the mind ideals of conduct, patterns of the finest 

kind in life'1,72 He makes explicit hi© interpretation of 

religious ideals in these linest 

«lw»" < m » iiiumi i m n . 

70 H, w# Livingstone, "The vision of Greatness", 
flat, and jftd*. vol. 38, January 25, 1956* p. 91, 

71 — — — » Mueatlon for a Morld Adrift, p. 52. 

72 -———., t^M^^m^M^Mm^sm^Pl ^mmMz* 
P. 9* 
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The most obvious of these are found in religion 
and this is the purpose of religious teaching in 
schools, Such teaching, if it is merely 'religious 
knowledge' and dogma {both of which have their place 
In It) is not what I mean, What matters most is to 
get some sense of the person and teaching of Jesus 
Christ and of the ideal of a Christian society as It 
appears in the practical advice given in St, Paul's 
epistles to the small Christian communities in the 
araoeo-Eoman world,73 

History he conceives as a portrait gallery wherein 

many noble characters are portrayed, However, he cautions 

against confusing greatness with goodnessj history has as 

much power to corrupt as to Instruct; it then ceases to bo 

an instrument for moral education. 

Literature is another great portrait gallery of hu­

man excellence. Like history It* too* can become an instru­

ment for good or ill, and sir Livingstone urges that a dis­

tinction be made between art and morals* between greatness 

as a writer and greatness as a man. 

The main purpose of his argument in making a plea 

for these studies is that pupils be shown the first-rate in 

life and oharactor as they are revealed In history and lit­

erature. He believes that people who are brought up in the 

company of the first-rate In art, thought, morals or any­

thing els* will* Instinctively, detect what is inferiorj4 

73 R# *• Livingstone* "fhe Vision of Greatnesstt, 
Time and yl&*. Vol, 38* January 25, 1958, p. 91, 

74 ~~~—, mmmUm ,ftnr, a m%& m&$&» p* m~m* 
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The principle of habituation underlies all moral 

training. On this point Sir Livingstone thinks that wof all 

the techniques discovered by mankind this principle of habi­

tuation Is the most important and ®ffeotlveM,75 ge insists 

that those habits be based on a rational foundation for 

"habits which have no foundation in principle dissolve under 

strain"*^* and he warns against virtues which are only good 

habits. 

Knowing right is one thing} practising it is some­

thing vastly different. Sir Livingstone is aware of this 

and the following passage seems to sum up his point of views 

To know the best is an essential part of moral 
education. But It Is not the whole of it. Ideals 
are not enoughs to know good is not the same as to 
do iti people as different as St, Foul and Ovid wore 
impressed by this* and that brings me to the second 
element in the training of character which Is turned 
up in Aristotle's prosaic commonsenso* *w* acquire 
virtues by having actually practised them, just as 
with arts and craftsi men become builders by build­
ing houses, harpers by playing on the harp* and 
similarly we become Just by doing just acts, bravo 
by doing brave acts*",77 

Standards of conduct should be based on Christian 

belief and Christian ethics. This is a prinelple on whioh 

75 R. w, Livingstone, l^m^%lMLM<:^^l^S.}^jrlL.^l 
M&jm* P* 3o. 

76 ^~*^~g "Leadership in Education *, Malkor, fru|S,t 
taflMm ,M„MumUm,* Oxford* university Press, 1950* 
p , 10 , 

77 ***»*^., "th* vision of Qroatn©ssw* X 
vol, 38* January 25* 1$58# p. 91. 
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he has strong convictions, Ht believes that "our aim should 

bo to mould oharactor on Hie prineiplos of what we have ttsie 

to t a l l Christian e iv i l l » t l on M » 7 8 end ho fa l l s to see he* 

those who reject Christian beliefs can e&unt on kooplag 

Ghristian morals.7$ 

With a H h i s rospoot for the philosophy of &reek 

humanism, ho does not believe I t can do for oharactor what 

Christianity r ight ly understood and firmly hold can d© for 

n*> 
He suggests that one of the reasons why an advance 

In technical achievement, in solone© and in social servlcos, 

has not boon accompanied by a comparable advanee in charac­

ter i s due to the fact that standards of conduct have been 

weakened, and in some o&ses destroyed, because men have l o s t 

their moorings from Christian principles, said have rejected 

Christian bel iefs and Christian e th ics . The Christian, ho 

fools, s t i l l ha® f i ra beliefs and clear standards, and i t I s 

h is conviction that "Christianity will become again the 

78 H, -f, Livingstone, JStoMttfflE.XfflC..ft ^3.1J&E*X*> 

*• 73, 

7^ !&*.> ,!%$.&.+,* P* ®&* 

30 M*» ^^LJ^A&.,^L^§MBJM^* P. » * 
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philosophy *f the Western worldf but the day is not jot1*.®* 

Th* formulation of a philosophy of life is an essen­

tial part of character education. This principle is one 

that keeps repeating itself on page after page of sir 

Livingstone's writings. He maintains that "an education 

which leaves us without a philosophy of life is as incom­

plete as one which leavos us unable to think or to easprea® 

our « * * * • • « and h. d.fln.e p^pl. with a philo.ophy «f 

life as those who have clear ideas of what is right, what is 

wrong and what is worth while in life. ' 

imparting a philosophy means for his training youth 

to desire, to recognise and pursue the first-rate. In 

childhood, goodness is acquired in non-rational forms, but 

when people grow up and use their reason the grounds for 

early habits are seen and a rational philosophy develops 

which justifies* eacplalns and fortifies them. 

'•' n i l m m » Ill n I HI 

81 R. w. Livingstone, Jfflu^ts m tftff, jffiueatlfflt 9t 
caiaraetor, p. 3*4, 

0g ^mmmmmm, nmmt i t Education?®, British, ^Od^Cal 
iSmmOk* vol. 96* 1953, p . 456, 

33 mm~m~mmm.$
 nftm Humanities In Technical Mu­

tation*, Heprlnt from Education. August 6* 1954. 

84 ~, S&mMm W^MSA MXi&t P» 91-92, 
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A definite philosophy comes late, he thinks, and it 

is here -feat he recognizes the responsibility of the univer­

sity to send out into life people who have definite views of 

the ends to which life should be directed snd of th© prin-

olples by which It should be ruled and a clear idea of good 

and bad in conduct, f£he direct road to those principles is 

through religion and philosophy,^ 

6, spiritual Development, 

^hore are throe strands is the rope which boars the 

weight of humanity, says sir Livingstone, the spiritual* the 

Intellectual and the political, and he upholds the primacy 

of th© spiritual. This strand he defines, using the word In 

its widest sense, as religion.®® It Is impossible, within 

the scope of these pages to make an eaftaustiv© study of his 

views on religious education, ©©neoqueatly, the best plan 

seems to be to determine (1) what he moans isf religion, {2} 

what importance he attaches to the subject and (3) what eon-

tent and methods of teaching he advocates. 

That clr Livingston© regards religion as a personal 

relation between God and man may be inferred from a orlti-

9im of his concerning Herodotus, He describes him a© "not 

$5 R. v* Livingston®, 2mJttmiite&ua& Uakcmite 
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a spiritual man, and he is entirely wanting; in that sons© of 

a personal relation to oof. without which religion wanes as 

knowledge grows"**7 Further insight Into his concept of 

religion may be drawn from his description of Christianity 

which follows? 

Suppose £^MJ I were ambitious enough to essay a 
book on the genius of Christianity, I nlgit speak of 
it as a religion which put before all things the 
'peremptory claims of the service of ood, ̂ hich found 
the principal obstacles to suoh service In individual 
selfishness whether it took the form of lust for 
pleasure, of great possessions, which ha tod rs©re 
rules and forms because it was the gospel of th© 
spirit of life and which therefor© drew most of it® 
disciples from the poor, the sinful, the re Joe ted. and 
th® despised j and I might cite as th© completest ex­
pression of its nature, the Beatitudes and the <3hap-
ter on Love in th® First £$>lttle to th* Corin­
thians,® 

An ®3cpliclt statement of what he taesm© by religion 

as a subject of study la to be found in these lines? 

B? religion I moan a study of what *o should 
think of the moaning and ultimate nature of th® uni­
verses how In the light of the view we form, we 
should live| the different answers ̂ ihloh have been 
given to these questions by great religious thinkers. 
Hillosophy treat® th* general problem of religion 
from & more detached and general point of vl©\f,89 

87 R. •*. Livingstone, m>^kSB^m^m±,^M^i!M^^L 
*#,„»,» P. 75, 

?« »• 

®& i&M AttUUt P* 18-19. 

39 IcU, mmJ^m^$S^MJMSM^^SL^MM$Am* 
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That he accords a high place to religion In th© 

scheme of things may be Judged from these word a; "Whatever 

we may think about it, religion is the most important of all 

subjects both in history and in Itself and to ignore it is 

to narrow the outlook and starve the mind",^0 

He doubtB if any civilization will last long without 

religion^ and to understand Western Civilization, he con­

tends, it is necessary to understand Christianity»^2 

He sees a place for religion in politics no less 

than in morals. "Religion, morals and politics blend in&is-

solubly", he states, and in the ssra® context, he adds, rtvhe 

view that religious belief is relevant to political conduct 

is not merely the pious and poetic imagination of Aeschy-

lue".9^ 

He considers religion the greatest instrument for 

r&iaing man to high levelsj it contains th© purest and 

finest archetypes of human excellence.^ "It is araazing, he 

90 R. w. Livingstone, £ome. /fhotyhta on University 
Mueatlon. p. ?5. 

91 - ™ ™ _ , "',/hat Do You ;*ean by Civilisation?", 
ihe Listener, Vol. 19, fftuwsh 16, 1938* p. 557. 

92 , Mueatlon and the Spirit of the Attn. 
P* 3*. 

93 — — — — , "The Rights of th© tfeafc", The Hibbtrt 
Journal. Vol. 39, October 1940, p. 71-72. 

94 «.«.-«K— , "xhe Essentials of Lducation", Atlantic 
a©^2x» Vol, 189, 1952* p. 47. 
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writes, *that a person not Intelleotually bright, perhaps 

not even educated* i s capable of grasping* and l iving hf, 

something so advanced as the principles of Christianity",^5 

Without Church schools and religious education, ho 

feels *aan will relapse into the mud fro® which ho om**«96 

His consent on the absence of religion in the public schools 

of th* halted States i s pertinent* **it seems to me I r ra ­

tional to exclude the most important of a l l subjects from 

the s t a te ' a schools".^7 

Oommenting on the Butler Aet$8 the day i t took 

effect he observes t 

fhe second great service of the Aet i s to save 
the country from the disaster of a purely secular 
education, Ho compromise about religious teaching 
wil l satisfy everybody | and religious instruction 
i s net education in religion but an opportunity for 
i t . s t i l l * i t Is an enormous gain to have recog­
nised that a subject which mutt bo central in l i f e 
cannot be omitted from education. This Is a truth 
of which our universi t ies as a whole are not yet 

95 M*» 4k&!w P. 4S. 

96 M** 8B**% ,QfflB&Mtl.iaBftJtt& .Ittfltag %&. ffl!> P. £7. 

97 M B« "Personal Letter to Harold Prudoll", .̂ duoâ  
tttw»A .VmmSk.pt m..,Mslm&Ji^My,im^%mn* p. 109. 

9$ Mutation Aot of 1944 which provided rel igious 
education in county snd auxiliary schools. 

$9 Jt. w* Uviftgrtoa*, "April the First"* jfc*. 
SC# Vol, 174, March 30* 1§45» p . 25C 

http://VmmSk.pt


LIVIROrTOHS'L VI*JVf ON INDIVID UAL JUUCATION 60 

He stake© a stand for religion in the univeraltios 

as well as in the primary find secondary school, The argu­

ment he usee to support his claim is this 

This would have mattered less in th© last cen­
tury when Christianity was the accepted, if not the 
practised, creed of this country, -when the Bible was 
familiar to all educated people and ^h&n th© mind 
was Shaped and steadied in a definite moral atmos­
phere. Xhat age has passed, £*J Ought we not 
secure that everyone, at some time in his life, 
should have a chance to consider methodically prin­
ciples of conduct and try to acquire a philosophy of 
life? Is this not especially an essential of higher 
education: And should not therefore philosophy and/ 
or religion be an element in all university 
studies?™ 

vith reference to th© actual content of a religion 

course, he states that religious education Is not a question 

of knowing the dates and authorship of the Bible, but of 

seeing Ghrlstisnlty as a way of living, ae a life that was 

actually lived, :oo often, he believes, Christianity Is re­

garded, both by those who profess It and by those who reject 

It, as an intellectual belief and not as a way of lifej in 

teaching it Is important to stress th© latter aspect.101 

He recommends th© study of the Hew Testament as a 

means of presenting a way of life? It "is full of simple 

100 R. w. Livingstone* "Philosophy and 8®llgio»H, 
Vm% MmM-m*^ mwlmml* »o. 17<fc, February 5, 1947, 
P* 89. 

101 ~~~——- , jj<toS*̂ *tt,,|*X,, 9,^Q#M>JJ&t2k* 
P. 106-110. 
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phrases clear as profound springs which reveal deep beyond 

deep of religion truth ao we gas© into them",1®2 

He assigns an important role to the teacher in the 

matter of teaching religion* and ho is confident that the 

success of a religion program depends on the teacher; "in a 

school where the Headmaster Is indifferent to religion the 

forms are observed but the spirit is likely to be 

absent r\*°3 

As a method* ho suggests that teachers, at school 

and at oollog** present Christ to students as a person liv­

ing a human life in the actual world of His day and make 

them see the small Christian communities as they are re­

vealed in the Acts of the Apostloe and in the practical ad­

vice and admonitions to those communities recorded in 3t. 

Paul's Epistles. That might bo a way to give a Christian 

philosophy and It would have the advantage of concrete 

Christianity actually lived. At a later step would some 

abstract argument and the intellectual foundation needed for 

a philosophy. Ho further suggests that teachers begin with 

rollgien* and In religion with Christianity t only less 

important should be the study of natural religion and 

102 H. w. Livingston©, Mens,*.,of, Slm§l^,m&~ 
£3&m* P. 92, 

103 — — — , "personal Letter to Harold prud©ll% 
Mzmnm*^ flbaoaflra ,*x ate, M»rA ,fa„ terteMVm» ?• *09. 
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natural morals, "whleh both logically and historically are 

prior to revealed religion".*0* 

After the Oospels, the Act©, and the Epistles, 

should come the Creed* and he believes the individual should 

arrive at it and not start from Iti it will mean more to him 

if he comes to It as the early Christians did as a rations! 

account of facts which he knows and of an experience which 

he has had. This to sir Livingstone seems the right method 

In education* first practice, then theory. However, he does 

not dispense with dogmaj a oertain amount Is inevitable.10-

To him dogma is not religion; it la a guide towards truth, a 

fence against error.106 

Elsewhere, he says he would* from a study of the 

Aets and the Epistles, emphasise the virtues that make human 

relations good and the vices that frustrate them. He sees 

an advantage in having pupils make their own lists of quali­

ties which St. Paul thought part of the Christian life, and 

ho would make pupils learn by heart the thirteenth chapter 

of the First Epistle to the Corinthians and try to make them 

104 R. w# Livingstone, m\mMiPtoJN& tft*,.$PMt,M 
&&J&&* P. 34-35. 

105 — — , J£i(teoft1etflP)„X«ri* W M . A f l r J A * P« 106-
116. 

106 - ~ ~ — * , ftgpojE Jdje1als.„,asdl M ^ m MfP* p. 17. 
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tee what it means. He re&llzoe they may not §©e» Its full 

meaning then* but life will reveal that if th© words are 

lodged in the memory,*07 

In the university and at the adult ©tag© Clr Living"* 

stone favours a study of great religious teachers, selec­

tions from great religious bodies of the world, central 

problems of the philosophy of religion.a-°® 

At the university ho fears compulsion is out of 

place and impractical in religion and he makes a compromise: 

to proceed by optional lectures. However, he deems some 

philosophy compulsory fer all degrees and in the area of 

conduct he proposes moral philosophy. He presents two 

alternatives for the time to study philosophy, either at the 

end of the course when th© mind is more mature or at the 

beginning when It may b® related to other subjects. Be 

seems to prefer deferring it to the end of the university 

course when the student has acquired some knowledge of 

actual religions to which philosophy can be related and he 

is more aware of what he is to consider. °^ 

107 H. v/, Livingstone, ahojM&fea o a t^.S^m^SKLSL 
* P# 9. 

XOB -«—.-——, "Creating Resources for Thie Time", 
At**aiftiofl American colleges Bulletin., Vol. 37, Maroh 1951, 
P# 66+ 

109 — — — — , "Philosophy and Religion", T,3,mos ,ffdu-
catlonai supplement. Ho. 1762* February 5, 1947, p.""89« 
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'She frequent references to religious education scat­

tered throughout the writings of Kir Livingstone seem to in­

dicate his concern for a reemphasiB on the primacy of the 

spiritual. In the following paragraph is to be found a good 

example of the perspective in which he places the spiritual* 

A community's efficiency will depend on the 
technical and vocational training of its members 
27«*7 s ^ I*8 cohesion and stability will depend 
largely on their social and political education. 
But the quality of Its civilization will depend on 
something else. It &®pm&& on Its standards, its 
sense of values, Its Idea of what Is first-rate and 
what is not. The vocational and toe social aspects 
of education are essential but the meet fatal to 
omit Is the spiritual,Ho 

For Sir Livingstone, then* the spiritual is the In­

tegrating force in all forms of education; it is the force 

which binds together into & coherent whale the stony diver­

sified elements in education, th® physical, the vocational, 

the Intellectual and the moral, and all these elements form 

an essential part of the training of $n individual. How­

ever, the individual aspect Is only a partial answer to the 

education of the complete human being, Thero regains the 

social side of man with all that it connotes, and ^ir 

Livingstone is Indeed concerned with this aide of man, for 

110 R« tf* Livingstone, "Choosing the Sducatlooal 
Menu", 1 ^ .Listener. September 11, 1941, p. 360. 
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^without eocial training"* he says, "no character 1B pre* 

pared for llfe,!.Hl ^ j,B j ^ 6 views on social education 

which will be developed in Chapter III. 

Ill R. w. Livingstone, SSam^m,ttJM. WM.£PtoMr fllf. 
* p. 85. 



OKaPTSR III 

LXVIHOSTOXK'8 VIEWS OS SOCIAL EDUCASIOK 

An analysis of Sir Livingstone's views on social 

education presupposes an understanding of his total concept 

of social education and this* in turn, implies an under­

standing of the relationship In which he sees the individual 

with respect to society, The first part of this chapter 

purports to develop these two aspects of the problem. The 

remainder of the chapter will attempt to analyse his think­

ing on the various Institutions which contribute towards the 

socialization of the Individual, namely, the family, the 

Church, the school, the community and the state, 

1. Concept of social Education. 

The characteristic note of Sir Livingstone's theory 

ef social education appears to be the primacy of the indi­

vidual; th® fundamental reality in the world is the human 

personality and the Ideal society 1© a community of such 

personalities, self-eontrolling* self-developing, self* 

respeotlng and respecting Others.1 

1 ^ J f * Livingstone, WM&9MLM& tito MJ&kM 
&&Jm» P. 78. 
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Basically* he considers the social problem a problem 

of human character,2 and, citing Aristotle, he affirms that 

social and political problems are, at bottom, moral prob­

lems.^ Re affirms, further, that "states collapse and 

schemes fall for many reasons, but the commonest and most 

fatal cause is the weakness of human character". 

In the final analysis, he states, the quality of a 

civilisation depends on the quality of the human beings who 

make It, What men are, that their civilisation is** and he 

explains that *we are civil 1 zed if we are the sort of people 

who live and can live In societies rather than the sort that 

do not « a .«»<*».« 

It is evident then that he Judges a society In terms 

of the individuals who compose it and it is the character of 

the Individual which is hie prime concern; it 1® the indi­

vidual as a real human being| it is a man whose essential 

characteristic thing is to be found, not like Marx* in the 

2 H. w* Livingstone, "Education and the training of 
Oharactor", Atlffl,IU,^Wy> Vol. 178, July 1946* p. 81. 

3 — — - — , Oreek Ideals and Modern Life, p. 91-95. 

4 - - — — , jflLtte, jal,.3foft*ra„ MwMm* P . 27. 
5 m+m~mmmmt " choosing the Educational pfenu", The, 

Listener. Vol. 26* September 11, 1941, p. 359. 

6 m*mmmm~>9 %hat Do we a4ttB by Civilisation?M , The 
Uatenpr. Vol. 19, mreh 16* 1938* p. 557. 


