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Abstract

T e ac h er habe beeo largedgscludedrom the academic and political debates
regarding the aims and merits of financial literacy educalibroughcase study research, this
project examingthe beliefs, practices, and lives of 10 teachers in Québec and Ontario who teach
financial literacyat the intermediate and seniewels. Specifically, the teachers in this study
report taking a critical approach to financial literacy educaamsubject that tends to be framed
in simplistic and individualistiterms as mere personal financial decisigking.In ananalysis
of in-depth interviews and deliberative inquiry focus groups séiftidentifying critical
teachers and investigation into various documentary sources, | detail the wadyshisome of
theseteachersadhere tanainstream understandings of financial literacy educatinfe others
work toreframeit owar ds mor e cr it i c &lThisaesahrcheresdtniothel cal |y
development of a framework for critical economic literacy educatiooumenig the
intellectually demanding set of skills, knowledge, and pedagogical strategies a critical economic
literacy requires of students and teachers.ndi ngs al so bring forth di:
about criticality, revealing that teachers navigate between common, critical, and transformative
sense orientations in sophisticated ways to achieve their pedagogical aims. Last, | investigate
how criticality emerges in teachers, narrating the ways in which their personal biographies,
professional and political activities, and intellectual pursuits inform their critical teaching in
relation to financial literacy. This case study is further contdixeby the current political
moment in which escalating economic inequality and the widening racial wealth gap, the current
financial crisis, impending climate disasters, and antidemocratic politics worldwide convey a
sense of urgency and a timely relega for a more critical and transformative financial literacy

education.
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including poverty (58%), | ack of job opportun
inequal (The(BB&%W)l es Schwab .ARsusdahjopropoéent :
financi al | it er acy e dd of ¢i ahtaiendcnthaxlw NnAdmahw eu i e qu e n't
behavidewmeas edi al precmine®msecvaawth eisn tfh en afnacdealof

Cricaiused Dbygeadi magingcliovhial ri ghts protests tha

t hheong hiestoomoymij afsari creaci ali zed peopl e

Research Problem and Rational e
Despitelftdmaanicaleasi ng presence in Canadi a
there has been | ittl e empaobreildealf si nameds tpirgecttii ccre
financi &l Iwitlelr adci Bhcaupstmers teTsheraerec,h omcfyi nanci al
education in schools has centred onoéftimanar eads
knowl edge, confidende, gatt iOtBlEde ,220rkXK pkeeg h aneind wa
guaesxiperi ment al studi es adfont henteeofrifuescratrsicoodd fli inta
among (yeo.ugt.h, Amagi rThet felw ,empdIr7d)cal studies of

report ed oprno ft eesascihcemn asl background, preparation,
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f i n dermgc Way & Holden, 2. How t eachers conceptualize and
education and their attendant views on public
hayet to be resear ched i wtthe timed staptadthis esearchya s ub s
study ofCanadian teachers in relation to financial literacy education rechibe explored.

I n Canadisecamdaidyo$. cur r jicnutlean ddeodc utnoe ngtosv e r r
teachimgnci al | i t ehroaucsye dchoinnt esnotc iiasl osfttuedni es f r a
with introductions citing a renewed focus on
public good as directéentsESnoffmkoedr@d®2t0i) @s siomst fa
money and wealth in theskomdiocmamtenftesr md ocsfel fyi m:
education not é8orokot rRB2D28Raddpébaesisiecmamalh on var
programs and resources produced by federal go
corposr,atheonmpasof it organi zatioasegesantechandenegy
promote a depoliticized, i ndi vi duaidiesstoiid, odnd
broader political, social, Gabdlecgnodpiedgi $ slue
Art hur, 2012c; Bl uel & ,Pi20tlo8,; 2P0 Int;o0 K tCtheam ,e t2 0
2019)

I n response to this narrvawiaandnumiderwiadfuasga!
internaavenahbhl yed for a more critically minde
addiditoemadchi ng about personal money managemen!:
causes and coll ective sol ut(ieo.ngs. ,t cArftihnuarin, c i2a0ll 2
al ., 2018; Tami.Wh i&l hbensven doisfalimeap o2t0tlaytr et i cal cr it
financi al literpey speuwed atvieen aonde & hdse dvagic tt haast

conduits of officiadrdiyatnctialbd idxplacryec.urkWJ e
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standar di zed etdauacah @ rosn adir s ltircaarttrei ccrudlargat ek eep
daily choices aboutulhWmhoonewpwactFe@OPB8iLodakscur
howekhavaeavesti gaobeldi ¢eeaachedsapproachebeyontdeac|
whet her they have thdekhveletieraatabmmabedy

Critical sadbBolt adxtmasda eamci al l iteracy edu:
achieved a fAs(aRirmetdo.c o&® 1S3da)truesndo Wi | | i s, profess
Uni veaxprnegded doOiltrdm? 0,1 29 u tPhoourn dofFool i s h: Exposing
of the Per sonaffi nrainncanacle |lintdeusatcryy,i s an i deol og
empirical belief. Quedgtei camaflil mame ngl abktc &macy
in Olen, 20l1lR,tIpe RAUWBGIHIi c and political arena,
routpmes gnt eeh eaust raa |l vsaelowsemms ol uti on t o ,mrodabl ems
pol ijitm cr@Awmutr leur , 2012c;n Riinnteo ,wfi 2t ehe 2 fhees ii tdiemd iomgc
financi al |l iteracy educatifbael isefa @odmant pttud
apolitical, individual values that have | itt!]l

economi(cBaorrtdoel ro Te®,c bzersB h o wesv ern,f l uenced by var

curriculum and policy guidelines, which are n
wi tdhie¢mpionlsst i t uti ons inextricably tied to a | ar
nati onal politics. Calling for t(eldOdB8arntd othes r e
that | eft un éaxsasnui nmpetdi,o ntse aacbhoeurts curri culum and

transmitting fAunquestioned attitudes,tnoeems,
and dispositional development that strengthen

institutional oppressiono (p. 17).
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Purpose of the Study

The pur pose adfsetphitd | gehttle et separcohfearsss hengt sund
makicugricul ar deci si omisnamoiual hloiwh didhaediyrt oo t £ta
assumptions, thoughts, and explenr itehnec etsa swei etkhe ifn
to convegchénmns arecampmpakl ¢ ee acuaatkeangilici p@ | i n i cm= |
di scussions around f irelaed publiaissuds concernirgdinanceahdl c at i
economicsFur t hemmou ¢h wiesslke@aorcdhary sonhOohatdeachers
Qu®Bewehm -iskdrti fycasthawailnagparoach t,o Ifiindrmaniala
a broader spectrum of teacher beé¢dedsthiamdi pr a
currently availabgeplhowe he mbreecat triead|l | appr o
| it eracya edwlcjagdtont hat tends tuamrbhd ifgradmddrims ¢
e mer gtelsee mihne rtshi sFisftcanlohhsyi Jdeelre x t ent t o whi ch t he

practices report dd gheyhmatyhl eeontgged gohrevics hi o r aldi ¢ i on

financi al l'iteracy. By doing so, |l expose the
ot hhedeol ogi cal assumptions of the 8pubijietcitc amha tat
i ntell eicttiuead. i dent

Research &Qudesdveomwsi ew of the Study
Three centgal dgdeshisnstudy

1) What are the beliefs and practi ceasnaofcitadac
|l iteracy education?

2) How and why doediaaarcitnilcadl teemsg @fducatio

teac?her s
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pr

3) To what extdabretl id st aamadhemrsactices otfl ect o

financi al l iteracy?

soughtt tewphmesweesetaircms at ke rosbtugtl yea@c her s who

i fferent .Thraotm itthtehenotrenaeshgr € piontt inaglned st Gy dir

aaoflji nanci ah hi weyt aytphi actad n Fenotm on al concepti on
fi nandinalo rddasatrrestimrhf r om mul ti pl e angles and
scriptions charactEeMersrtiiam,0f2C@®@3F;e coH dirgaest e e (
ta using mu.llTthiepglte tiegcthmwsipm@®nss and practices
ey mean wleemhtdetacdhely sccebhdaevoeg ouddpt bf in
t eravnidews r adwed d beefr at i ve iwiqgtuhi rly0. ftbecaacthsegrrso o p g u
extensive dbevéfhestouarcalsydihateaober seAmamacty
vi pwbof ct hlaxciod Heutcont ext ewicthleir s wnmirs&k had s | |
rt of . Fheabhéelgiagtigniclal hame mos inmytheerb titghheo u't

searcangrwsed sboth categorizing and nccdumdd ontgi
enttifegmengt haen dd actoanmpa st g vet t gar tWhe il parCthapt er
ur describes the researchalfbamde T doeh,®@av2 met ho

owindevervieanwlietphar staidyant s.
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Tabl e

Overview of the Study

Resear DatCal l ectio Data Ana Concept
Questi framewor
1. What ¢ Interviews land2 1 Listeningtoand 1 Li ter at ul
bel i ef s ¢ Deliberative inquiry transcribing t eacahser s
practi ce focus group audio recording intel larcd
teacher <q Documents (lesson T Writing memos civic ag:
take a ¢ plansteaching f Coding T Common s
approact resourcesandsources § Conducting critical
f b nanci @ of inspiration) thematic analysis transfor|
it eracyq Documents (mass ofinterviewsand t eachi ng
educati ¢ mediaand official focus groups framewor |
records) § Conducting this stui
thematicanalysis
of documents
2 . How &9 Interviews land2 9 Listeningtoand § Li ter at ul
why doecsq Delberative inquiry transcribing teachers
critical focus group audio recordings i ntell eci
financi ¢q Documents(lesson 9§ Writing memos civic ag!
i teracy plans, teaching f Composing f Ideas abo
educati ¢ resources, and source  vignettes critiaoaatl]
emer ge | of inspiration) 1 Conducting l'iteratul
teacher <q Dpocumentsipass thematic analysis (common

media and official of documents ideol ogy,

records) thinking

critical
3. To what 1 Interviews land2 T DiscussifJ Literatul
extent do T Deliberative inquiry findings financial
teacher® focus group relation educati ol
beliefs and § Scholarly literature l i teratu neol i ber
practices i deol ogy
reflect or resist T Literatul

prevalent critical
models of to finani
financial l' i teracy

literacy? T Critical
l i teracy
(from t hi
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Tabl e

Participant I nformation

TeachProvi SystemGendYears Te Level Subj e School
Publ i c I ntermSoci al Hi amcor
1 Andr Onta (Engl i Mal 145 yei gopjg Arts Ur ban
- Publ i c I nterm Busine Middine o
2 EricOnta (Engli Malr 610 yez 'ge%iy Geogr a Rur al
PubCat hc I nterm : Mi ddIne o
3 Luca Ont a (Frenc Ma | 6-10 yee Sanl © Busi ne Ui 5 &
: Publ i c ) : Mi ddIne o
4 Mi |l e Ont a (Engl i Ma | 11-15 yeilnterm Vari ol Ur ban
: Publ i c .l ntermSoci al Mi xed i
> Vinc Qu®b (Engl i Ma l 145 yei' ‘senjio Humani Ur ban
PubCat hc I nterm Mi xed i
6 Noah Ont a (Engl i Ma | 6-10 yee SenioMathem. Ur ban
Privat Hi gh i n

7 Jack Ont a Al terneFema 15 yealrlntermFamily )
; Ur ban

(Engl i
. Publ i c I ntermSoci al Mi ddIne o
8 Mari Qu®b (Engbls':ema 11 year Seni o Fr éanc Ur ban
| Publ iGat ) | . Mi xed i
9 Oliv Ont a Al terneg Mal 6-10 vyece Seni oSoci al
. Ur ban
(Engl i

PubCat hc . : .
, ’ - . I'ntermSocsi@adn Mi xed i
10 Lily Ont a A%IEtnegrlnlcFema 1115 ye: Seni o Arts Ur ban
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Definition of Ter ms

Thusl|l f aavtehteesfendncai al a nfdi enraancy al | ibteecraaucsye ed
these are the standatrtdech et ms |.{y hAhsi ttahrea tdpirsesvearltea
moves towards conceptions of financi al l'itera
t hcconventi onalofurderamtcda mdn raestr eerl ayc t eeadcthd antgi a n d
manage oneds onmamneeayn abs ainfdil ma eciaaly | i teracy educ
i nt er chanagreiatbil yalwi & daondo mit ¢ clailt ecaamy ml o t heer a:
|l iterature, tlwawvedisthecei o8 Jbewhereime fit hye sceo vt e
bel ow -d@amtdh iinn Chapter Threeds conceptual frar
Finarditae&dmiynanci al Literacy Education

As noted OELrD6ked é) it héti in@am co fa lo mp riiiteheea c y
knowl edge and undeostapdtdsoagndfsHdislalann,dimdt i vat.i
confidence to apply suoh flomowlf ¢ ergatkiinegl dient dfesa ©

range of fin&dnoanwmebhRionfg @ tds vd difudain@ aand cd ait a tc

i n ecconanpieF8manci al | i,t eerhaecny, @ dsu ctahtei csrma b hi ng
knowl,edijmeder st andings, and skill s.
Critical Ec camdmii ¢ i lciatlelExzoynwomi ¢ Literacy Educa

Schol ars hawvwe way@Epaidmstanci adutaowmeaady mor e
cribrcaehtdetsica@bapt ewWWhThekbreda@amcsdpt ualibati ons
point of eaepBrpdrasconaolr finance approaches decoc
financi alt hwsec otneeesi t e cml e cionnotnhiics Idiitsesrearctyat i o
tbavshkpgl |l s antdh &tn odvd ppalrgte from thelitadbtciyonal

sel etchtiesd speci flfcetseé¢éomnihec aadceoan oonfi yd alni taerrtaicc| e
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by RAROMNAANThe Need for Economic Literacy for

John DleeiwkysoRagézd&AP!| ai nBewddagt oii @ami dmddanser acy

more than knowledge about personal financi al
economic structures shape soci al relations (i
well as a familiarity wi.f(Ip4llpDgslsa bmlirenitdelatrodnryn at i

proposédyg ioddaes ns€ChapbaehAbdbomes cl eadahisn the ¢
di sseDeawey@a, ot her <criti caelc osncohmotlcasdsdywchihodpt i
t hadanceewnsealk htehriss isnt udy.l Merldecteidt it bal pbdcasgerm

| i t brexcayuse one of the GQharpEveea] paset st,erams whedi sc

descrtihbei nago scenicte coafl fleconomic | iteswagy®sttihrag thh
fomcaitical economic |iteracy education
Use of Terms in the Dissertation

I n this dissfeirntaanc ioaahadhiet ietcearlcnyse yaorhebmsc | it e

often i nterchangeabl ei rbetchaeunssee npoysett offa sntahnec itael a
critical eckspemnmii @ad Il tyh ewhboe wcetf eusbsemtaci alh | it er a
strpetbypynal finance senaadysofi ttilcteal waerchhnheofmi rcar a
term finawbeal citednbey\tibdsew et meseed t heasame wa
critical eclomomamncy loft etrraxdygobhshgntbse, phr amci g
ver baohadawvethteeeemp!| dywed he participant and recor
I n other sectipophikef at de f dRecsre eetxi aahpgploeo] ayc h .
di st ilmgtuwesehn f i ywaamdc icarli tliictaelrvadceroenvoineiwci nlg ttehreacy

|l iterature on finahoiabchitaesasy éedusatl bgp ma

-

ef erfimaignsgceameati onal , 0 Atraditional, 0 fAnai
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Aper sonani efdappnoaches t osifnoaantfhfeedre Isiitgenriddy an

the more encompassing credSi aotaghee encaojnoormitcy |oft erre

scholarship on financial | iteracyeprdacati dbhec

teflchi f ferentiate it frompphbhati tonaér esonbims.
The ways in whichsdalulswr tnfee ci@mit ehditesyh i s

appear.

Organi zation of the Dissertation

This dissertation compr i &aisntnrimdku acdd pttreg st. ¢
the di sseamatyobhhe stu-dgeonfifpaabetakivhg aetft
teaching f i rhaamactigaodo vt ildteedrc @ o ytwehxiltc hwitthhei nr e sear c h
and an overview of fisamgawiesgatehawytbdacahi
converlhatdiesrc.r i bed t he resear ¢rhe pgarbd e ng u e sattii @
overview ahdt hke s masdiwigdelrptarmtresmit n ol ogy

The nex,]Chalpa gir@yTsvoout the contexocwuthin wl
focusing on major political ev@u®lse db.etieremt ,2 0l

portray the maoli t nc®htari o and the reforms th

Conservative government . | describe the teach
support of teachers and cli mate acbvenohhtd o
di scuss the public perception of f i nawicdieal [

public consuNetxattli oane coofun2z01t8.e f ail edCiavitespt t
and Ci tciozuernssehifpr om t he Ontario curriculum to n

education in 2016. Turning to Qu®bec, Il out !l i
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di

Fi

i n

t h

ecC

scrimination reforms in the province that m
nanacu@dd oBoms e, | describe the response it re
troduc®wddeni gl myohmhehsde with the various c
at transpired i n -129 2p0a n dienntil cu dai nndg piguhbel b GO Vhi eDa |

onomic downturn that foll owed, aBnl da ctkh er aBcli ascn

anmglol ice. brutality

ne

Fo

Ch aplthececempri ses the candeppushiufdgyanted wedri kn g
terature review bdél peanhiPment laebebeghhmhaswdo b
oliberalism followed by a discussion of its
of essional autonomy under neoliberalism and
d perpetuates neoltihtadr aln tetmpthalsti.zilngt Hére aro
chnicians, current research on teachers who
e neoliberal turn in education and educatio
rsi oammsciodl|l fliinteracy education have been chal
mmari zes how critical schol ars have reconce
mai nstream versions. I arguejinathbhe, | thatat
itical approaches to financial | iteracy edu
search with teachers. |l then examine ideas
aditions of criticwpadl sdieatkpdhagplamge cofi tdamrhor
inking in these classifications. Last, | di
d civic agents.

The esear cahn dd eeshiegnmet hods w&asedthe thpsccateC

Ubegbiyn di scussing what makes the research a
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boundaries to determineqwkati oonstandut &g 8@haes

ca

se osft wduyt | . eNetxeacherssammari zand htehe ectrruatt engir

It

c

a ntsicorni.

r

S

t

W

a

recru
h i nf
a col
|l ect

ument

ch in
ategi
umpt i
The n
a col
teac
ctiThe
tical

whi ch

it papurpopanessamptiadi agd snowball

ormation on the participants and thei
|l ect ipmoodeaediesedi hle immé depaiel i nstr ume
data, including individual i nterviews
S . |l move on to discuss data analysi s
pl also outline the categorizing and
volved thematic analysis and the crea

es Fregddedstchh apdleirdatommc|l udes by explor

o

nNs undewdryiednlgs ¢ &li sc.enuiddermaatdi ons

e Xt tdheteabrebcshengertscaih § sanaChapsepoFt seon
| ect ed durainndg diendibwirdauadlv é¢i on tnejrivivimeywsad @
hers understand financi al l'iteracy ed
dat a sievemr ¢ hhemtees dc oihric etriiné mgyb s e he ene o f
econnosnshed dlidtlee axctyage for the subseque

t eacherfsi npaenrccieailv @ ia edeafciycietduic,mt i on ¢

bdiiccour ses ar oulnhde Bmeeragsanvrnalt fcirnanocea.l econom

a

d

rning
EBO W

ti cal

and dfeasthu chegn td®i meaimdbesd eiar th @, r fstoluir s stutbd
teachers define financi al | ittheartaay ed

e croengqounnir ce sl, iotdenpdet dusligeongtisc ah ast pairtrk gice p a

i susteudy theilrihee32cheaghef si explain and the

pularity of finWhicl T métietacrhaeay agsacanibehitdle
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neol itthe mgkdé rnnge at e sThedhactatseioodnt,he ways i n which t
against 6addr dbsaeecedatbera c-ommmdadtyndfivi duual
whom t lceoyl |cadbron d thiey ;t e nsu rofndscreidnagt d atnal d rmal ysi s
evi adeoemtt r adi c ttieoanddh ebrasteiese rma @ efhrepdet i c e

Chapter Six addresses teachersodé political .
the issue ody fadhwmmctipde darnteraa vignette for eac
per sonal bi ography and | ife experience, profe
pursuits inform their critical teacthcualgar |l al
understandings and enactments of critical tea
critical moments that had an i mpact on their
financi al l'iteracy. Il haheaembhopagdti@ideast ad odiit
criticality in relation tebohf eranpndioaviatr@list eviha
teachers tend to navigate (common sense, crit
how these are enacted in teaching using the e

Chaptedos Sawalhysis of the resource®nh |l esson
which teachers draw continues tla idxpladr gtriacr
|t eXpaon@isapter Si x, swhiealt hiemvs®stcr@dtbenbnseast
| iter acyMedtucaft itome redsdearcbhes sahavenegsdemnhat i e
use at theimfhewnedoweresiomange of topics that
t hemeds:st or i cal Context aondt Emgodad gimentaur eConc e
Imagi nRreiseosur cesHiusidenri ¢ dale @ont ext dGantdheFnmeundat i
concern the economic history of our economic

economic injustice. These resour cesl iad eroa ldiesmy
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as wel | as the disci loinnt e mpfo ra@atym e mees,aser.se nuwrea e
the broader contexts -madengwhtcchréiaadcadbrds
economic and political «c¢hal lienreggeusalaft yt haen dc wernrv
degradation. Last ,Imagismairtibeessmei hobkef dFwaude e
promiaditreg nati ves and providing Itiowmlles Ites saacrms e
teachers usediteranegchcbdbmpansinyg the topics o
l ending, consumerism, economic groevd rh, framialry

budgeting, federal budget, daxalbydes ataneli cQr p

sousr coef i nspiratiaanimpooutteac h @esmlde eixmp otstueier tl
phil ostolpehcevrasst sysorganszati ons and commi Sssi ons
medi a.

Chapter 8 discusses the finngditnog st hfer otnh rperee vr

guestions that guided this study. Il n response
practices of teachers, I summarize the concep
teaching. Concerhi ggeshe oneaomdndedhoear and why
financi al |l iteracy education emerges in teach
of teaching financi al |l iteracy, and the idea
t tehni rd research question, analyzing how teach
prevalent models of financial I iteracy as wel
financi al |l iteracy educat i onateen choounn tteeraecdh eirns Ot
of critical financi al | iteracy education over

|l iteracy education is conceived in the |itera
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research, di scusisnignsg otfh ef immualntciipalle Imetaenr acy and
a robluzstsokci al studies curriculum, and notions

The concluding chapter reports on the | i mi
natdre@ual itative research approaches and t wo

contributions of this studyantdo paedwdatceuedhb letnkd
recommendat ifautsur e r ea®awelbmaatshiopagehdtsi aédbout tF

projectgtésati oassktor education writ | arge.
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ChapTwoExtraordinary Ti mes

What we choose to emphasize in this comple
only the worst, it destroys our capacity t
pl aiaeed t her eiwdhreed es @ emprny have behaved magn
the energy to act, and at | eastwohkedpbesab

di fferent direction.

And i f we do act, in however smal/l a way,
futur e. The future is an infinite successi

beings should | haee, i snbddf aanpacaedotusal i stit

THowar dY&Zu n@anobt be Neutr al or

This chapter draws from various media sour

events that took plhpgecdlum i magsd het whbwraeprodac!t

characterized by fAhol i tMiead rdasng r,il®9i®en ga m& e x

relailfe context for Gieeseatble pohdingsali sakey.e
education, whiheh nle xtheexd@raighhe@eicronomi ¢ and pol it
which teacheasaelWwortkb earntdd hleinvtceur rent mil i eu i s a

because during theutmaedé¢ydc @nmmneocuige @amchhee rosne hand

their experiences, perspaercdiorstomtnaemperarmhy ngv
and pol iiteiscall nr dalcitt, the events described in
of the interviews | conducted. For these reas

in the provinces,amfd Grmtmer i,tnmeso dreia@®detal € mees

described i,n plratnearr iclhyatpft@cryseir m gachalbe&oOween 2016
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Ontario

At the time | started the core of this res
transformation. March 20tl®e mamgisr ithal ogdrn tcii an
orally defended my dissertation p& oReosadr amd

Et hics Board (REB) to obtain approvalTHer dat
Context of Odtd@econdadywl Ewlasles in the Teacher
t hleni ver si t ywaacful@tyt ofadEsducati on. The 37 stude]
semester of the Bachel or boefgiEkd ucheti g8Porne apireceg rsa m

DouFgo®sd Progressive Conservativéugadvampumbanic anr

educatppienmsde ngi ment al to teachers and student s,
for teachable moments in a class concerned wi
because | had designedebhhs apndreenteppoomdacyr .
I n light lése¢e hpol stiudygl, devel opments al so mad:«

ASniLt abs de acnAletron o my

One of the issues | examined with the stud
teachers in Ontationaond@d the pndé@xmmom Sleans e g
Revolwndem Premier MiKeildareryVasrlii9aduos) meevOelOt®30is o a
the time helped to illusnhsathercticliheg sprteweinadud os unl
Premier d®ogrgrnvieeortd had | aunched a site for pare
teachers who they suspected were teaching the
(often fAirefewededd ctuosorascutl uen)isetroduadned@lby the
curn cuyl wiminc htuapidc sosluicime asaértyel aamenshi ps, a

i deptaist yd ¢ ofigpe @ pahridi 8t or bl a8 g o p(ptbanrernitgss 230t &)
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t hPer ogree Conservatives repealed this 2015 ver
interim curriculudnatihmgl W&k diac eldatosnr omleangi n ¢
2010 wver s(iBorno ciknbsatneka,d 2019; Wal sh, 2018)

To ensure that teachers were using only th
compl aints website for parent safs mirttodhe plairreent s
cri@tBrcesckbank, 201%pm@Walbshth20t®mpl aints from
t eacshamegx marri agd, masftmiomgi hen 2 Owlebr ec ufrirai gcgue du
by the Ont ar ifieol Igeogvaetrinonmesn to fa spapd faecs snigo nt ehle mmii snc ¢
category as complaints about teachers using r
st ud(eBrtosc k A®n k p.az2Tah.i sl )aectatdgneels fs@rs si onal i sm and a
created a climate of distrust and hostility,
activi stoterdnwsotad md st ot @gw anedadcvinli amtg nsaoyneega s d
controversial I s s uCehsa.p tAesm dS idxXu, rtt thee rp ari {sicaisppa n tns
Andrveon raibeodut t he risks of teaching Ain this d
aspects to the ways cert aciant ogrosv ewintnme nhtost |a rnee sa
for teacher sG@ whol mawbeg aweat ever sexual heal t |
EducaQuit esnfeamdResi st ance

Both in and out of c¢class, my stQOQWenwisntamy
Thur sdayclmosnsnMagc waet p2 onkefnolryadWlei st ened to a
interview with then Education Miemingteenrt Li sa T
announcement t o #l netarrondiuncge, maenvdaanipo rtyhee Ont ari o
increase(CB8lCaRads.dee®P®Pda®) much of that morning

t hese <curTrheen tn eewse mtass. particularly troubling f
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because they anticipated that cuts to teachin
up in early April, a pr ovtiinntei atle artehmon gd epcol sairtei do
el iminated wWiRdowenr sf,ou20 ly%)ar s

I n ptobobé the funding cuksedondat eber vy § £ e mg
| argest ediuadhat IEd e memibF@erdse r Taetai cohne rosf Ont ari o ( ET
Secondary SoOFheodoelr aTteiaccrhe(r@SSTF), the O®Ontari o En
Association (OECTA), the Canadian Unton of Pu
Ontari amAdeacihat s@omg d rAIEFeOJd a (rTanlel yEliemmeTnotraornyt or e
Federation @ff OntApiiol @012019, pnaorreen ttsh a ns t3uld,el
community members, and allies @t P@nlked t he Ra
El ementary Teacher sdo )Fedlas at atg@u tesuHturntdkaird so, 2
#NoCut sToEducation began trending on Twitter \
public derTHetpkosacl ai ms that increasing cl a
resiOnleinetep!| @ r es @anr dtewle emtist such as ABring pean:
cafeterial! Make kids #m¢(Senéskli @0tl9against a

Following the spring@O0R28l lyehionmw Whar ametr K,e dt He
toule actions, rot-aiideg watl kiokkés, aanabpr dvoiumc @
uni ons (AEFO, ETFO, OECTA, and OSSTF) engaged
cuts and for bett erRoguaal,Du2yd 20Qu) btl hics etdiuncea,t i @mt &
members of the publicoifre gsaammyvwehaorwi nsgu pippPhed faonrd
public etdhbheaEi ement ary Teache2@8D09TheddRatdi dmwr of
campairgmgi nated in West Virginia as thousands

condiitni oonhse wi (nG@aemp bodl 129MBGEISAJgvetme nt | at er spr e
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Kentucky, Okl ahoma,r Cloil bpa aal, e dainada tNoorr ¢ ha cCrao s s
demanded fair wages and protect i onCaorfp bpeubl,i c
2016 )Whil e thegmovteme nWniwaesd fStrat ee mbisttheeed i n
El ementary Teacherabt @ed&oadiouwtvedalide iNg wis o
St aff.BC2O@ 0OAt bacshoaorns j oi nedpri ovirrecsipaln sted d pet s
$84. 17 million and (AZA5 Nmiwk| Soaffesgéeed)vely
Throughout the course of this research, po
resi stance t owintepou mlbieadr ad d u ced toirars ns u rhfea pad | d @n t
as teachers fought for their Thbwn masghdgmamdt r
howewame to a halt in March 2020, juswsi daes the
school closures i Al 9t lpea vidRekdccan,f Q@rh20W3gc @l o 2, 20
OECTA annodmeaeahdad &éatentative deal with the C
susptmdke action, followed by EFTO, (REFEG@,a,and
202Dgacher resistance throughout the period I
Vi sibhe gnassroots movement andcd maes dacdadso nst r
about from friends and c oll&lesaog uneasnnii fhehsetheedayy e a t
the teachers in this gutodyndéastendengandof eki
educathiaawo uvirntseerrdst and mar ket principles over
goptdhemes t hat Clhagpd ettmeFb et eviaydsd utdiyci pants wer
amuclharger narrative of opposition to inequal.i

under way



THE POLITI CS OF TEACHI NG FI NANCI AL LI TERACY E

You®@Orhgani su mpgo fleeac herCsi mAide on

Adults were rxtprtebssiomgl Yudmeage during this
I n what one teacher in this study called fa s
Young people across Ontario demonstrated thei |
wal keadf osudhool on Ap,ambnd4g,.chialyigdessti @ epri mtcasetas e s
mandatory oansl iwviegehnheeoausmaé & and heal th and physi
(CBC NewRef2@r@hatg mnti vated her to participal
Rasol¥®,e-ad d s tAupdpelngwoadd Hei ghtisMiSesionsgdauwga Scho:
explained

None of us want these education funding cu

provi nctehiasndc oountr i, wand iinfg Roor d nivserst i n t |

really &wahaoat ?gdlena Gbe |headki g ctehiwe nati on,

him to destroy our oppor tduinishoceve ?hiHe rweasnitlsi

(Sahar & Kvaamg, 42019, p

Canadian youth had Bbéreathyatst ear cbdngegbeigz
November 2018 through the Fridays for Future
by t hyeenatldd Swedi sh cl i mat é& ra cdtaiyvsi sfto r GmFeudt.a)) r Teh uCn
Thunberg was just one of numerous young peopl
wor | davmalreg act iXiiyd sBaswtcihda,s | srandéii KevinNBdi a
(Burton,Oa0%6ptember 20, 2019 youth I eaders a
hi storic GI| obianl whliicnhantiodnleSpoerbigkldei c i p a taecd itoon dem
on he (Bwruteo n"On e220b1e9 )y ceinnvg @ oth me nMad i a @o2p0glnd8p) t s

hdbeen sopehtkatghged nFslti nti nwaMiesrh incgra@nssirse was 10 vye:
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decl ahengeleeda dfeorrs it h atc ahraev ea bao uhte agvte raynadne and
of big business and the top 10%. We need to p
most vulnerable areas, we need | ovoe (apnadr af.or6)p.
Wat chi ngegpluleago v ers ptelak guaplr Vaamhnd ze i ntlo pol it
often fpound atylad shef ngwds 50 peildehn tFoeranheirt yvi c e
presadanrtPerersi dent of Et eedtdeoinBfiodie b, mamttsasyu®t ed
in January of 2d0hDb8 esnpyuitmy thhat theoclydbumigew tgewn
thingse demamnsdinncg tthheetr e waosh efiyniiigeepke ac Bjvibdtv bald e
higsener atdioove tthad he aowomé&maviggh@lsb s Angel es Ti me
201lB3pecial l yt hheardraiinlgy wheeraed | i nes arriving in m
had set for ,@ifn nwahnicci ha | ywoeu nege fpaeeogpulednn ¢ g p plali @ t &
fi nanicriraelslpydn $ il elnei afi s have worse money skil |l s
(Busby; &2md8i)Fi nanci al |l iteracy is key to helryg
(Bennar dhot, t2hOel 99)aeme lhtsidsmen,c kesowt Bdgédnanci al Pl
politicians -naankde rkse yord etchiesicooondi ti ons of auster
which youwnrge peagpMien debt
PubPeircceptH mmasildotfelEdAlceyat i on i n Ontario
Thedu&aNMiiminst er Lisa Thompsons cdad¢imeidom hat
describeodo eacriease class sizes was based on t
students, and other members of -wtihde @wmllsiud twahao
the fal(lDroafaix0ma8Edd06a®) on in Ontario was a pub
the Progressive Consikenvattelegap hgonwe rtnanvem th a lwih i sce

online survey, and(Bnaapsmabummgesri owasorm co
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peopl e across ctihte fpereadviarcckke otho addl icomponents o
(Government of OntAamarmg R2OMAiI8cismgumhoBgn di apr o\
standardi zed testi ngmp ramnkie aildtue | adni dn gP hay sniecwa |a gEed
curriculumo was Aensuring studentfsi mamadiualt e w
it er@zwer nment of OntBedcadays @ 0tldBeyv epraendanlcB3atl i on
| i t edacyti oteci ded to investigate

Il n May 2019, The Ont@20 tpoM)t reids tar y eqbfern BEdewona
of the aggregated quantitative data collected
telephone town hall sessions between October
the repiot yosukdadhi nk studentdgen Okt hltrsoahdveo
be considered ofOifnamei dl, 171 91 iptaetatce Dants who p
replied GwvikhowWwl|odbsa2 replied with iAYes34& and ¢
partii@angaretr §dniidMad o Mi ni stry Dhe Edacagioqye 210
participants i f they agiWhedewifimainice alt ol i 6o wirma
believe technology wil!/ S 00An tsootlavle onio s4t9 8o fp aorut
provided a fhgmpensod. tThhedrmrteyspond2a9tagdeed, and
( OnitearMi ni stry of Education, 2019b)

The Ontario Mini29tadys)oo fp oesdtuetdh stihoei rt he onl i
which the following defini®&i daskfFéroanaenaFi h.
Literacy was wused: Afinancial | iteracy means
make respondéebl i 6nhesaati ahlyh es tqaugee ta fégHhy @ thre nl iafs
well is the current education system teaching

Respondents were abl e 15, swhercad la mean tn gi voenr ya



THE POLITI CS OF TEACHI NG FI NANCI AL LI TBRACY E

me afnMer y @nelnloto siulred was also an option. The
calculating interest and interest payments; m
financial frauds uUumdersdt anrgdiamgmed tajnmgd mdye rf sotra
concept of living within their means; and usi

category, fivery poorlyo recei vte@d3 ,ht2h6e8 ndoespte nrdeisn
the category) andafnygenyg WwWabB@Optad8dileallitnistry
Educa20iloa%d&)e t ot al number of participants repot
whet her each respondent answered every quest:

Theoublic coesultsatslomyed itpyabtd itchtedle d not t h
students wer e afnidnarhaitaltlhy Iciutrereaitte edtaa@tinds s
basic financiimla |dateirsafcaNetsderiryt hredjrtertsdsrgi 1 a mor e
nuanced underst@nide o o$ euschaftripomnb fihne &Endt aarnido c o
on May 10, 2019, | submitted a Freedom of 1 nfo
explained that while the quant i@ avebei resul b a:
reports did hotmaptrioondenanly-degual orati aed wor i

responses from the participants of the teleph

submi ssi @n sfcamwam.dll was a Ph. D. candidate in t
Uni verys of Ottawa, conducting reseanaoald ohati ha
was specifically 6respoastesedregapdrngcipanansi a

information that woul d OndeMtyi, f y OilrBcciev ivieewa la nr e
asking me to clarify in the KFregadcmsatpiiodg | anff otr me

submissionenitcel meamrciirad | i teracyacbmpbepentn th



THE POLITICS OF TEACHI NG FI NANCI AL LI TBRACY E

acknowledging mey deeyguelsti mnheadti astael v confir med
| ookistgr tf o | ¥ i nanpcoiradif olmi ht ee r daactya .

A few weadkes ilsatoeart ,é@t d epaer rliov, @2 3ia tli ng t hat
the Ministry hastdeanedxmmptequnedetduvei ni ng t
withheld under section 12 (Cabinet Records).
from what had supposedliyt breent ianfgldye,lr iawh egov e U In
est abThBalse&kd For ce on iFni n2ainGc% atohfé idgeavaeld coypti ingn a |
strategy to strengthetnhe&€ahadt eabmdcdHdHc o nlangu@ll i ¢
consul t at i owrdtenisubrhigsions &and fwom dghh background reports that it
commissionedrom stakeholderéSchwartz, 2011)n an analysis of these submissions and the
report that followedSaulSchwartzZ(2011)argues hat @At he Task Force eith
downplayed contributions from the public that conflicted with its evemtualc o mme n g.at i ons
353). Specifically Schwart22011)documents howvhen it came tdwo issues, the needs of
low-income Canadians and the concerns from labour unioh8rtaacial literacy education was
misplaced since thaecline in savings rategasnot due to financial illiteracy bgtagnating
wagesthese consideratigiwere absent from the finalreporte | ease&€anad2@h8, and
Their MoneBriBhitledi Frghédaaeacanbl ¥Fai SchwaataA20ll)ed owu't

of the Task Force consultatioaises questionsboutthe analogousecrecy of th018 public

consutationLEducati on in Ontario

Since | was deni ed accecsosnstuo)Etdant€iacdcnmamn i on f
Ont ath ¢ oonly publicly avail able data were the |
which | descri beldr ewirtly ,ert hdy sipndiecdthed rt hat

|l iteracy education mirrors populsarponoarrati ves
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understanding of money matters. The categori e
credit, aent cuun)derresvteaanldi ng of financiaktckl|l tberacy
basdicasnpai gn of the Progressive Conservative g
from @ntlaaarigpest ever consultation on emMucati on

March 15, 2019 fAEducation that Wor ks for You,

funded educ(@a@ntoar isoy sMiemiostry of Edoamatiah, | ROAd
|l i sted as one of the areas to be i mproved al o
math (STEMjyadekilleadigenous education, and di
stated that dAfinanci al |l iteracy | eaeduogted, e

responsible workforce and to preg@®O©Omitrag i©Ont ar i
Ministry of Educatnilwsm, p2bl99c, spar ahai3)Yinanci
of focus in the revised math curriculum and a
revised Grade 10 Career studies course schedu
in Smalper (AL A&ri o Ministryraf. E88ucation, 2019c,
|l nderedJuloy 2, 2019, the newly appointed ed:!
an updated mandatory career studies curriculuwu
(Lorigg.d oThe&O0cdwr)ri cul um, ac caogradiifinmogo et toi zLagbclcee ,s kv
and Athe jobs of the future, such as those in
( Logriiogp, 2019 ,Thpar a.c hda)c & corfe figvteebnage k hiteaos i ¢ s 0
r hetpairsihcedFboyd they Rusmemwty, 20 bddti naga rfai.n anci al |
edcation to the motweeavseab,eem r ¢  utlshwemdargeavmomau sf loy ,
in 2016 in Ontario, wher-al bnepanouabkel atetheyt

incorporated into other subj ecactomnyvetritd nMi nihset r
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prov@ ncempul soryna&a&mpt coomeamb wrder t o make space
course in careersdeavhfiicthmamwoiudld (INamemwas &Y | urROt1r6
Tidridge, 2016)

The propos@ivitoscanaco@ietsiez ghnsWw@iassr,incet wi t h
resi stanceth®8egmnadnomhgSapt ember 2016, the Ont at
TeacAssesc({ ®@HAB ®TTAQJani zed a sowairalt i megd ikamgpad gine
Ont 8€Ci vi cs andaoQirtsiez ke aashigpiuponwegsr tca i t i ¢ al i n shary
and engagedheciftoiunamanty on d¢fCod |l chasyv e@ ® mdhder anceyx
several weeks, studentgseaamredranlg®easedtiaom or gan
democracy such as Civix andasTwehdamasoasCenurea
joined teachers in politiicmadi alctPaml i avment nagn c
of Education Mitzie HWotldrn stha Wersésvenrdyi en gt hteo chot
passionhate Do protect the Civics course, 0 the
released a statement on November 3, announcin
from the curriculum as fikeepingoQGngi psopheoto
become & ameaxdta gener at i o(nTiodfr iednggea, g ieRdd JLtbiet ipzaer nasso.
Ontario civics course -wrassipderstervfe dOHAS 2 DA 6Rac
(204a@utioned that while the course was safe A1
continue to be vigworakntt otgoe tehnesru rteo tehdautc anmee asltlu
engagement and democratic princi pclreesddi t( pcairvai.c s

course remai s Omaintabdiima nOmtnadr iWbr | d Studies currtr
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Financi al | i nteewerctghoealticuscsa e s oh o -2 ca wrarcihc wlnu 1
Dur mgsgecond roundavi 6 h tiedwedé r 20v30mi er Doug Ford
annoutnhcee dp 8o miewc el ement ary math curricul um:

I made a promise to parents that we woul d

get back to basics, and teach our <chil dren

success. [ €] Today, our gover nmetretveirs del i

math curricul um i8n tChaanta dian cflourd eGr atdhees tle ac hi

financi al |l iteracy, both critical skills t

the modern worl d and Gonv etrhnememmotd eorfn QOanotrakrfi oor,
Goi ng fsaruwdaernd s saisx yyoemdnrlge xadslecc t e @ utnod al n@esaorcna | s
as coding and finanpcrieaplardea Ithetrdane yw o (n® dawme e meorr tt

of Ontario, 2020, para. 4)

Qu®bec
| mmi grRef ioo mRe laingdisocursi mi nat i on

As | was tcheendudatsitregseitews wi 201BeaQu®bgcin
adopted two contentious | aws, i rCiotailaltliyni Mveao
Qu®bec, t hmeajnoartiitoyn apiamstdly .r eBiolrim % he |1 mmi gr ati o1
the p&dovimmiegr at i oaautmh ariisttyero vmeorr ewho recei ves |
the province and allowing the government to e
(Leavi t tplatsx0ld9)on Jwuane ol @, 020 BXs h Ma tdi2o n anl QAUSBsbes
(LeavittThegBia®lpbehhi ng méllgi 6ws ewbl ic school

of ficers, and other public serpwandged iwmi tplosd tuc
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73 t(oSt3hvensomr, daQuledbeetcecorks t o t he streets to pr
l egalized reli,ghioue hecNamioamaali oB8ouncil of C;
Canadian Civil Li berties Association filed a
Cou(rMontpetit, 2019)

On nJleu 19t h, the Faculty ofl2Bbd®detased at pMOG

statementt 8inl JdeZalcaiiomg that it&écwemcl|liaagaenyal
providing atld, orffegardlsgasudenf religious affilise
they need to succeed as teachers, principals,

among other educator r oltehsed0 H®da®raat i200n aluattoenro n
leensei gnemema t(ddAEHher s’ uni on representing 45,
along with other pgooups( lat odewaimhnem2uiritdgd
violation of the right to freegiomemftmheligion
di sproportionate i mpact of the | aw on women w
Qu®e®Hdd ndemahhe 20 W )sfvoarsk jTuismie mem o usf i nternati or
newspapreg partnth athe ways in which thewdmewm has do
publ i s hiimg 2Zah2sGt ou rySikd,wasdlOrthmdox Jewish women vgledives and
careers have been upended by the religious symbolBibafsky, 2020)
Response Man d afiomaermadiualad o uorns e

I n Sept emliQam®baid r200di€aeye dnaakFd antaonrcyi a |l c oEudrusceat i o
reducismgitalhh e s tound igeeso,@aolruitrtesimep® r,aoy hwofl d he teacl
(McCallumhe26d6gir e@dntfeompormmryg™Meaml|lwas desi gne
students figrasp the complexity of the world t

that makéeéeveéel ap,dbheir critical judgment by st
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contemporary worl tisotanganpieppaéesthgsdermrspons
debgdtMdmi st re de | 6£ducation et. d@Ridm@aEmcsiealgne
Educ avaison ntCGoondtuecnepdo r madyi nWonfilrscthm df our t o t wo cr
el iminating twiPoowamfiE v Iif i cOE ime it hi® ;mpoe omfc | uded

topics such as: <cul tur ali,e se;c ognloonbiacl iaznadt ieonnv iorfo
mul tinational firms; preséMieri gt oudtsilemhdt doea
| 6Ensei gnement sup.®rTiheiusr ,t h2e0me7 ,wapsp .c a2rmc, e r3nle)d W
devel opment of worl dwide political, economic

characterizes globalizat iodn stikhigreisatd m@a deplad@f
et de | 6Enseignemeahdsup®rudaed, qRe&§7|ops 828¢h
decisions in the world? Why do states accept

establishes internati(d ali stomeumdpet il @ dutcan d am
|l 6Enseignement sup®rieur, 2017, p. 28)

The second t heme tCloat ewpormwmasiodwtd |Mhem f ou
credifEsvwa ®Owmeé eth, concerned fithe economic, p ol
regarding the environment made by states or o
groups, as well as the effort to establish in
problnedmsseae ki ngMisoil sit Toeasde | 6£ducation et de
p. .24hi s theme éexami cdd madpei cshanwe, mass C€ONS
groups, and measorescbgkhkenmebgnstabement al pro
(Minist re de | 6£ducation et .ddtl @Emsoeiexmpe ma e
that societal choices around consumption are

businesses and socphiogroppsduwhiose pansemns
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affect the(Minwvigtonmende | 6£ducatienret20&7]| 6Rt
Th@Environmemé examined how Adared exmpd we i ad ii otnr
of certain resources (hydrocarbons, drinking
regarding (Mismiustcer aiseee® | 6 £Education et .de | 6Er
Il n ot hdrhiwoatdhdayees sed t he kinds aofe enmwisn ammgme mt e
conventional approaches to financial | iteracy
Ch a pE iewRRe mo wiontghe t hfiEme s r @ameé nii P o we rvceoelaht e
spafcoer thienamravi alc oEudrusceat i on

ThBi nanci alc oRudtusced tonsdhhrel p students fidevel op
managing their personal finan€eswl addefideedkd
financheail opiedilst re de | 6£ducation et. d¥etl,0 Enc:c
the course does Ofictitdliecglo kowdemeanwgudenhtysto t
found in traditional fGhrapmtkenadt ulciht earsa diyc oansprmp
debt, savings, purchasing(Mbwest empbeyméBduc
| 6Ensei gnement s.upl@re ekuirnd 200fl 8¢ o ptoen@dt0dri e ¢ e et
concepts in a wider cont@ornt eviap o ma@omyyrvssalr Ifw hoint h
Financi alnoBn urcedohliaacneasl ysi s by 20affnaexoiusal epaadl
t hemesFiimanchiealc oRudruscea tdieomonstr ates that it doe
students to foster or use critilcta20,t7m)iherki ng s
repl ac €oerite mpforwiriyh Wamd¢ ida lr eEsduul ctaetdi oinn a fAnarro
of economic citizenship,o reflecting an fAideo

(p. 385). fABy Ilimiting financial | itéee@ty)to p
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Aef f arotud dt per sonally responsible citizens are
crititcialrej ejpnued citizenso (p. 35).

The i ntroducFki manoif a ltcoBudruseedviomesadbsn wi t h r esi st a
Some of the opposition to the course related t
soci al studies courses in Qu®bec, which in th
Contempor@alrgd®or bd-oi.$uet halr mMQu®BOedwhEducation
Mi ni ster S®basti en-oRurto ubifx & sletiua lad o @mchsehacr obkb
provinceynitems hedemanded to suspend the initiat
propeansy¢Vakedante, . T2@ardvei wansae. a9)so concerned |
mat eal deemsmur age enough critical thinking ab
i ndugValidant e, .RPO@U/®b epca rRixsosvhi@nicatail o hQBAT )T,e atcthee
organi zati otge arcehpernessBebngt]l t B & s ¢ Qo ®lmelodo ai rnd st hoef
English schools of atllsdnal il tetngreal tnaehdaaatidbirByo amd ,0
personalhi dh naaolteod®bcioeunr sJeo | vy, president of QPA
introduction of a class Iike this is not in |
Acoming from the financi awhegrteeaasp b er Bafikave, ma
l i ber ¥bwei swpposed to acquire knowledge that
from a crit(\valli sntaen,dig®»d n2,0 paras. 3

Sylvain Mallette® Itdrgddie dicathic Mom®d @radt i on
autonomasdeghemeead!| grFAE)t hat the new financi al
by the baiitkosw 0d ca svke nkgnow t he mated@i alnct wat i s
mar keting 6f onanhbeadavmhk 9 dund tes ? 2WH 7], e ptalh@as e 691t a

came from union | eaders, they aGperspmeedntyetso als
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and indicated the | ikely presence sdfr eeadru ova teowrs

that presented finbaepgi ai elmpewaadpgeducati on a

Moments of Crisis

|l wrote a significatmhe prawdatotfolldy caldli sd ea t
historic moment . Beetlhoad,ra¢l ftdhreestr obe oot bhei snt
conducted with teachetdbad mt d xitdbelsrimene ramd 20D
articul ated i lbe ¢gwhmntshCOYV E1IOe rotua tbir em.ks lalmsdequent f
cr acschn c | widti m gt h e Multatcekr Lpicveeisé adied@bhoni ng wi th
instituti omnmmd ia&mre dumjawstsnsoci al order.
Th@OVID PandeniFtimenci al Cri sis

I finishedhfeirrasnts csreitbionfg i nt er vi eawls2 0i,n jtuhset s
as the-l1@0yYybhbdemic erupted. As stories about t
fallout of global financial markets flooded m

teachers whot hgasutdiyci Repeéayidamd ¢hbrver sati ons f

back, |l heard teachers worry about the | ack o
crises, inequaliitypcerissedChaipfhjppkhtaiecd gari izs eg

that wd em&cehdesnodos to | ive for ttelaecahvesrosgy wWeah st H a't
personal finance approach alone was insuffici

t hatahle@wdyw mented the preoccupation with finan
young pespberetpar,fiscipané @austetityo rather t|

capacities to think about broader structur al
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I begamddthee anal ysis phase in the first fev
with it more newsmas$si uUhempbdplkdaewart , Agsmacisuf f e
di sasters ofat eénbédoienequal sobfesuandurnpostsoes
and economiParstsemdndmpssbmpanndi hhe vul nerabi |l
current system was Asmotiagasercoor 6§ubhidrditaltgdiay
grips of -1t9h e a@\w¢imd ecvave ah o hyt mewtd s pseive gafsa t
procttlpebp ulrddéawe ecbnomi ofbuthiwmdkrikniGngcpegpbeor
cl er ks, htoesapcilnttearllsi,& tya fwfo,r kderrisy, e aasondc gd enleieyd royt h e r ¢
society runnin8ud d,evoleswxer gowboehse. most underv
became essential and their |jo0ISsaofordcalOoRed)k

At thei mmdamevas busfimrbesrashuandepewer fed th
catastoophei r, owootbiemgfi he ismmdvwamn (athbdl |aimass seitn ¢
2020; Reich, 2020; trads SO&R erb2a0r2d0 )Bur r, f or exa

apparently used his role as c¢htao rgmatn iorfsitder S

=]

formati sevtegebmdt tthhree oncoming pandemic and ma

—
]

ades worth bet weenbef6d2r8e 0t00e @Ra&N I$dliA VBRI G d O
22 million people in the United States | ost t
bringing the unemployment rate to 15%n U.S. b
al most 10 (fLCerldamts .¢pai @afn@oh2ML0gh 16 t o May 16
donatioome!l p fight thérefm ¢htes fofvet weapdmdemnitc
represented 0.09% of t Hhei scuwiend UISSOHial5¢ bt héy o
increase of( TnRxrCCOOQPTam® O®R¥WH ol dli9n gc rGasM Isbult & s

exposed thet magsei theed guetefn t hea s iidtle ehpagsth epdo or
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Research reveddl ditsipatop®®K o-®wmcactneel ,y | mmi gr ant , z
communities of colour i n rmaontyh cCfanmlddamandl t he
essent i asli gwatrftkeedrnsg,i ng remotely ia&l angrrn ace egred
cl asdq Claibndsdo et al ., 2020; Choi et al ., 2020;
Pr otAegsatisn sBtl aAcnkt iRaR o IsBwc wtnadl it y

As t he-100WIub| i ¢ heat bhchr icshniEBili &c k aagedi ©m ,
cent-uongsagail msty which Black activiswasand col
beginmi meceive t he.Thtet &v@tei@orm fi tpr ddigsrttvdaht s
Uni tedspaaked by Gteloeg graurFd ery dofby Mo hnheapoffscge
Mi nnesot a,igmbaNand iass s fi veglpo lmaHelsdydsa dTh & 02 0)
demonstsrpateiaadn ¢ est had |Wwgrviledne rad | gedp Wwint s ol he ar
Bl ack Lives Matt er -Brhoavwekmea npo iltson emafipeustea |pintoyt. e s t
which al so took pl aceat ncoohavheardsiaatni ocnist iaebso,u ts ptah
acknowlaecdagseth whi t eatsulpo meha Cyarmmadci dmani | i ar wi th
| i Krei c Garner, Sandr e8I ga,dRdARBMhaoodmeéeryd aayriep rl, e
awartehe fnarmes Bdfack and whrod ilignencamsa boeeeorpel e
kill ed durswig hi rptadOeaateiron Chkind leil a Mewad £gon, Jas
Col lainRiegi s Keraghaiemosokgiunot B(elk sBr o wnAt 2t0h2e0 )s a me
ti mepulhlaitcsdclmuaesOnt ar i oc |Pariemmei de rtdhdeets gGabibarddaa v e
the same fAsyVbémraci demepsrntiithes Caintaed adt Pres s,
l)public convdeeafduanghe ngabioed momendcrtuones Mor t h
Ameraxapeople debated redirecting funding fror

redutcheegpr esenttient ri(pledlwyscoen., 2020)
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Looting t hdautr itimogo kpirpoltdaedse sUal sedr Sedt esnvers
about who wasplremadWnyi tdighilgregf Mtehve Yloaw @ onfess s or
Me hr s a B(a2 e@aprabasne h e tA Talret iNeloel i ber al, 0 Lbowi ng of
neol i bercaMerpotlhe ilessd I1560d ytearder egul ation in t
perfect conditions for the rispgeof anderpsitvact
companies or industries in seciilomspsmusthi tasofho
maxi mum we tBearrnasd a@rO®2mMAsuch firms have squeezed
drop of profit, cutting | ods(p Prhail.ssi @hms dred ga
approximately 1.3 million job | omsstelse dluastt od e «
(Baradair)lam, hemBap iacza@ 2p00)edto t he sat iTrhiec adninoenws p
(20200Wlpiudh i shed tackldfmidd o wg MBT enseeest er s Critici
Looting Businesses Wi thout Ther Mn2i@2n®Pytiesrat e EQq
facetibués ydi sgusting to put workers at ri sk |
health benefits and evantughty wlagyiamg whemgoiwv
(par a. 1) .

I n a videoitnhatoRa@enhowvi Kamleeldlby pPpoeoapbe to
focusing on wehdsstiapgd ot essodtiehhat hlreayv @ pltod emsdaqp | «
riot, (aDmadvildoodtonesDrMen inag, o200 2hO)st oari guad exampl ¢
powertfludtl Bwhiclke peopl e were brought to the Uni i
|l abour, nevey baea f oo nepnbselsaaf ®@@eyntd Jones Medi a,
Usitnlge al l egory of a game&how stheehapobegenlbédneaeedi
against Blackwhpeteppelhphide lhatwke soci al contr act

(David Jones]oMedi dsreoc2dinzddd) e x a mp |l e ti mhe [Tuaddsimg
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Race Maans Okdewherme Bl ack busi nmebsasvofver eeshdiewn
attacked Bllhwrkbadineoswmmgdobo(Pdvi d Jones Medi a,
While the surging divide between the rich and
political di scouresme nsti,n cteh e hdei nPecncsuipoyn Mofv r aci e
not been asAprtome nBindc k d9dprvead Madftseriequaaadt teisa rnss

t he racgabhe gneena Ittlodbo m ¢ c @&aw & ietneed o n

The Consolation of Philosophy

At the time of the first interviews and th
the summer amar tfiacdpbowdt dDtl 9have predicted the
COVHIHIDRt he f i nanowinels Berpa bodea ktesd 2@2a80dnscr i bed and
|l i stened to our conversations from the previo
wreaking aropboniMat bpt egafcohbBed 2306n gs sounfcheed f orebo
ongoing evebirtisngnienrge tooolryi tf kee tihret @ dweiaswd rl was
the financi al system has been f apiéerisnogn aple ofpilnea n
|l iteracy wamsd icmackcdquddtye strewn budget was usel
and unpreca®dard edluomasp ot ihtait c al u nad ecrrsittaincdailn g s
economi owelniettealaciyn t he face of the approachi ng
indi vi djaamatdohcwapsntgepl y weatdlkrer the i mpending

At the ddmecdarnded conversati osnosciibadbaghonr et
|l was now practicing with my entire community
| mmer si ngt hmysserlefsaanrtcthgtr ® mswh id e lasnidi d chaew

i mpart epdarbtyi btrhpeacgointss o | ahto poen ianmn diume emit i hret o/ f
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COVIID® pandemic and its aftermaah wbheet amsobftit
wr i ttihmge é | | owrorll idavedd ecausi ng irreparabl e damage
millions of peohAt et lae cuamme rihismaevotblr @tu gthte about
overwhel ming changes to how we conduct our | i

i ndi v,i dfuaamisl i es, and gloommpeopi esabsoubdgbhecon

better worl d, draeheenaidng of better ti mes
| n lothel ymfattwowenst hit i n the etao |kye edpa ytsh eoifr t
umagnd fill the silence pefopti@gminsdirrgtandngleay iqmu

instromenhei ral manlgcsanieegshfo ®aulrasdr. Adr o868620he wor |
peopliened aodthenéaetms, and other performance:
vi ewer s( Gootrr ifcTe,e 2@®4 Qu)e of iumalkiilng tththe dritrsst t o
oBhustipublt ycl| yanavhaeil@éaibnnge power of naussriuct,0 adanc e,
our Hewaeme onmadecamia kK dmeodn t he el drseidve rAemelrii zea nt
hard wor k i sa nottr emp ugiciaalidt adf ¢eoy ome weil 4 ele,i 1

Li k e,wdwer nacetnitornough economic stimotuetaed |
sualfanada and tbhhoWepBrtebha®msatreaxct urmhing and wea
reéi str aitpeotsisambclee a pr obdre me mef @GRe@aokkedws, 2020; K
202Réf er siocg alsavicdnsomeesl essness, unaffordabl e ho
jusUi Bepresdheatinde-Car ©embsd lomat t h e apamnmdcemiad ed
t hhei | | i onswhoof Iepaevoegptd ¢ecdht e o fc adreihibsy hfaowre de en
ignored:

|l tds a fascinating progressive moment beca

have neverhdddvwear eabyaud golitndgs tnoe vpeary bfeoern iatb?o
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we have the capacity to do the#dakltbingbese
excuses that we have been given as to why
suddenly gone up in smoke and whaerheas bee
really about a | ack of politicelmewiglelncayndr

notkKel ton, 28)20, paras. 5

Ot her experts weighed in about the fundament a
coronavirus pandemic and its accomanygli antgi erc oc
political pol arization, reneagtef avtem antexpe

from-hiygievi dual i sm ag&®omatkeb $slaparemaey 2020)
The rest of this dilsysetrhteastei otnh eunmedse ra sa ktehse yp

teaching of :ficnraintciieaalo nmhaedrgalcte,, r esi stance, ar

Chapter Summary

This oemaptteargegol i ti cal climate in Ontario
under the ProgressivaeaeGansedrewaetaicvhee rg osvterrirkneesn to
youth political organizing in support of teac
peri od. [donhéo cthogeeuss the public perception ¢
results ofwitdlkee pumdvichceoMeaxtl d ati i teed ai POd 8att e

remove the&€imacdatanrtyoQirtsiezdtraom g heurOmi cul um t o

for financi al |l iteracy educadtihen viami 256 . mmhu rg
anrdel i gious discrimination reFocmsi hg ohet lpe oK
secordarayr ci alc oRudiuscebg ditcdrre breesponse it received

was introduceddwint 20tlire VYarciomes udrei ses and S o0«
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in 2020, i ncl-u9d ipnagn dtehnei cCCGawildD publ i ¢ heal th cri
downt ufroml thmeéed, and the BIl ack -Bliavceks rMactitsenm apnrd
carcerbBHi stalb®pteext uali zes the findings of thi

that | theoutghheottdbour se of this dissertation.
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Chapter TNmrerodda ber al | deol ogy and Pedagog
It is, indeed, advisable that the teacher
the gener al principles upon which the whol
admini stered. atee issolnditerl iikne an parimy, expec
a cog in a wheel, expected merely to respo
an intelligent medium of action.

TJames Al exander Mc LTehlel goms yarhd | Joaghyn oD e weuy

applications to methods of teaching ar:i

The conceptual framework | construct in th
theories that i nfhoer m etl haet isotnusdnhyi pass awr€olhBp)l atsh etm.
mod el for a concep8uebnétepmewonré&ar wmbodeh of th
under investigation and a tentative theory of
framework also incorporates an crreviiecvailng ianedr a
describing the existing |iterature on the top

and | ook at alternati(iWaexweays$s,K DROLIBGaAME et awdnle fir
(see Figure 1, bel ow) | ooks at research and s
research probl em: ttheea chideloisedarkicemimpa pfa aftda h cies| o

|l iteracy elheaeaet iacgtei nevd ¢ dhmmeagthi ng these conce

theme of neodndelmaw itteé eamdrmagrigd,ioafls | i teracy educ
criticality in teaching and | earning. The sec
ideology as manifested in the I|iterature on t
education, and drhiitsi d alaimew.cerAs,it din sal sal cadd darse ¢ &

addressing the varying conceptions of what it
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Figare
Conceptual Framewor Kk
A A
Neoliberal ideology Pedagogy of resistance
L] L]
L] L]
Teachers as - I  Tcachers [ « N Teachers as
technicians . . intellectuals
L] L]
L] L]
L] L]
Financial literacy : Financial : Framework of
education as . l e critical approaches
i - - = ——m- - iteracy -+ : .
neoliberal . . . to financial literacy
) . education o )
ideology . . education
L] L]
\ . . !
' L ] L ] !
\ Y L ] !
\\ L] L] ,r’
\ L] Ld !
\ - . /
\ !
\ L] L] !
\ . ,.t’ \\\ . !
\ - ~ /
\ L] ,/ \\ L] r
' e ¢ !
. ! .
Common . ! . Critical
sense . | . pedagogy
ideology . M . tradition
. Critical .
thinking
v tradition v
NotTeh.i s conceptual framework shows the relatio
informing the study.
Il n Part |, I focus on the da ebfrti esfi dhei sotfo rtyh ec

neoli beralism followed by a discussion of its
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pr
an

t e

of essional autonomy under neoliberalism and
d perpetuates neoltihtadr aln tehmpthalsti.zilngt hére aro
chnicians, current research on teachers who
e neoliberal turn in education and educatio
rsi oammsciodl|l fliinteracy edudeagi ovn it ihg vae flreaeme woohr &l
mmari zes how critical scholars have reconce
mai nstream vershbssemedpmguei ndébibgcithaet at
iticalt apfprmacdhdies!l hlavt egpadoy wedhhc athieohack of
s ewairtchh tleatchem sexamine ideas about criticaldi
aditions of criticwadl sgdiatkhdagplamgle cofi tdamrhor
inking in theseéeé,clasdsstusatitbesrole of teac

d civic agents.

rt I : Financi al Literacy Education in a Neo
ol i beralHissmt,orAy Bri ef

Neol i beralism has been refer¢wd Boows, a2 @1
,2@0) concephvohedeithdthMali e, 2008t sptaxXxb6Bdmie
ow that neoliberalismbds sprawling definitio
at the term frequentl yl-ffwrnpeads eo ndse musn cai a theert yo
ubiquitous, deployed in critiques as diffu
naggmdrretw, Des4$Hp) te i ts nerbawdmpuass ian g rtee mcheln ca
oliberalism as a theoretidasl fforamewarn lguef fod

onomic and political forces, particularly t
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i's meant by the term neoli p20adgeount hcehmiawh f c ¢
itself with the proliferation of neoliberalis
di stmembhtanitsmss. i mportanhatowho{ @0#8howeyés,

il Tumi nmhetver ns 1 dent i feixepdr ebsys eHsas rd vheeyamtsgeltl dvlaas! | y
nati onal | evel and obveecranudsoef i kiese ad |li vaalgna r noi $sst fr lau x
contexts, s$ atHusrnsghs , e tG@ oalls.e,q uldbdrddyit thiaq@ pisny a

neol i beral state suchdiafsf erheen tUnfhracdndf t@hhddst eesi nmac

vafyom regia®n wWelnldcemasnogno mgr nment s.

Har @ydéhines neoliberalism as fAa theory o
proposes t hbaeti rhgu ncaann wheelslt be advanced by | iber
freedoms and skills within an institetritgnal f
rights, free markets, and free tradeodo (p. 2) .
that the social good wil/ be maxi mized by max

transactions, and it seeksmdion baofi (tilaea vy th lu énta d
p.. 3%ince the 19720sl,l1t)hegeebabdpivo®em nence of

neol i beral iaskeg!| blyalilder emgul ati on, privati zat.
many areas of social provisiono (p. 3). Begin
Mar gar et GreBartc i @ann ni,n and Ronald Reagahicheshe
have transformed the worl dodés social and econo
as Athe central guiding princiiplevefy, e206damiop
Some states over the | ast forty years have ad
economic practices voluntarily, whe(rkarsvey,her .

201The resulthaselbeenhepkebsberal i smdés ascensic
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of discourse, iIinfiltrating key state and inte
incorporated -$sean®e ivhy mammoaf us iIinterpret, |
worol Harvey, .2011, p. 3)

AThe main substantive achievememtllohaneol i
been to redistrirhaitte, weadlhtehh d@rmdani mnoome,n® t hr ¢
Aaccumul ati on Asye tdiosfp,opseseecstismoobna toi o s olmpr d s 8B 0 S S

four mai(nHarevaetyu,rFe2s0 $1) i s the privatization anc

that transfer capital accumul atproinv iflreogre d hien tpe
These assets inelgde wathén,c tutaddpgoretsat(i on) , S
education, healthcare, housing), and public i

(Harvey, URd&it) neol i beralopertt yhamidgwtosn fcroonmoage r

class struggle such as the right to state pen

eroded. Commodi fication has occurred when reg
and natural resolbhraves befeoir riondteaimbacgi va made
agricul tur al producti on, resulting in habitat
environment al commofoblafeey, ,20a2a0bd, water, air

The second signal feature of neoliberalism
whereby finance has seized all other areas of

(Har wday, .p.Fux*x3d)ed by deregulation, the financi
redistributive activity throughHaspegyyl 20i1dn,
16 wWwhich has |l ed to fast fortunes amassed by e
citizensd livelihoods. Once financialization

di spossessi ocnr ioscecsu rosf. tAlse t1h®®80scsaaadsdshi@®0ade mt L
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seerahestrated, managed, and controlled bo
i stribute assetso f r(oHmrpvoeoyr, c260ulnlt f ipg s 1u602d)e
|l i beralization, the state becomes the prim
decessor, the wel Barréetssotuartcee,s tihne tnheeo |diibreercat

tes. Wealth istaoedppdridlua<eded rtohmr d ogvle,r f or

emes that eliminate afimcodablpephda@si mgpsand
code that benefit returns on investment r
grsamwieer e public moneys are redirected for

ernment subsi(dHaevetyo 2@rnilbusi ness

i ber al Education
Il n a neoliberadalgowosbublj eedutat aaneconomic r

nor ms ofberfdfiicti emrcal,yciost and( mppli eamj zA999)

i s economic rationality translates into da

ker s, must be given the requisite skills a
ens e keiceosnsd Mg p 190, P9 Sxthdb)ol s are placed into
cation is viewed as another product that <c
i zens who ar e c(oApspulnee r sl.990d, r quooar caghOaisyehrisc h  t
neol i ber al condi ti ons aghodv ecroenstceeminla jadass pow
poratdi drannks, positions schools as business
ght content and skiotnl at ¢ hand éSkercecdrdp 08
l'l's and habits that make students more eff

r those that prepar éAthéeémrfol20Odlai cHandepo
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2017; SleePebl] i 2088hooling has been especiall
neoliberalism thrhughakesfotestpngmoshwbghbdilr di ¥,
compe{Attononk, 2017; Hursh, 2007; MathtbBen & R
privatization and marketiza({Bahtotlaeducaoilé@n
Gereluk, 2016; ;Hiddr po rKautma ri, h2il0plac e 201 5c hRod
Gi bson;, QUWOKgcks i n experodi tanrde P udBlailxlu,s ledr@vlize;ck L
Sattl egr,at2t0alck)s on the teachi(iBgcpgprofjes20a@0; aKo
al . 8) 289 well as educational trends that pl ac:¢

i ndividual s r(@Riheawdrh,an2 Gly3)t e ms

Teacher Professional Autonomy wunder Neoli beral
Writing with Canadian educatdra mes Al ex andheenddfiel® 1 | an at

centuryeducation phil dsi8pbermmoBbla@h n t @ awddgerstand,i s h o

and even be able to criticize, the general principles upon which the whole educational system is

formed and administered, o for they are not |

and transmit e x15e Yehacéntus latery HeryyoGirduppO88)wirode that

educational reformdisplayedfi| i t t | e conf i de ncseéoolteacherhte abi | ity
provide intellectual and mor al | eadership for
teachers in preparing student s dsregarding efaa dteir vsed
Ai nt eljlddgement and experienceod in the debates

reformsreducgt eac her s t o dievehtechnkiana cauymg cutfdictéitas gl
objectives decided by experts far re@mwmwed fro

1988, p. 121)The tendency to reduce teachers to this status is what Gi®88)t er ms At he
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proletarianization of teacher work, o whereby
and implemenig curricular programs rather than developing or critically appropriating curricula

to fit specific pedagogical concernso (p. 122
pedagogy deskills teachdrg distancing hem fr om At he mpmand esses of ¢
pedagogy, 0 -twlha 4 iec g1 af b rarkit a0s katn dp apdratgien the s

assumptiort h alt studients can learn from the same materials, classroom instructional
techniques and Girane $988d. 128)Noday,Girauk (R04 Habgues
contemporaryonservative reform effortsontinue to deskill and demean teachmessuring

them to assum@é me r ¢ e n ainstyumentzbmotestHat leavehem withlittle time for

creativity, collaboration with colleagues, or pedagogy doas not teach to the t€pt 16).

Just like their studentgontend Apple and Bearf2007) teachers and other professional
educators fAhave a right to experience and a r
schoolso (p. 20). One way in which teachers ¢
over their professional whiby creating the curriculum, choosing appropriate resources, and
selecting the kind of instructional practices that are relevant to the particular students with which
theywork( Appl e & Be anh2el Yet2a8 Apple anghBearf20Q70note, the de
skilling and deprofessionalization of teachers amidst the centralization and standardization of
curriculum have eroded this right and have served as examples of how dgniasdeen
dissolving in schools. With evidence from three case studies from Canada, the United States, and
Mexico, Bocking(2020)argues that a key dimension of the neoliberal shift in education in the
21%tcenturyha been the undermining of teachersoé6 conf
retrenchment of workerso rights, the precario

unions. Bocking2020)r easons t hayoasfthe B8duahtion syster
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defined by purportedly objective -digwm,nd itthad i v
need for fAteachers with the autonomy and expe
specific needs of theirstd ent so0 i s negated (p. 4).

Professional autonomy, as defined by BocK@@20) refers to Athe cape
freedom of teachers to exercise their judgment in interpreting broad curriculum guidelines
established by thstate into theirdayo-d ay c¢cl assroom activitieso (p.
experienced professionals, Bockif&p20)argues, teachers exercise their autonomy by making
pedagogical decisions regarding instructiod amaluation and how much emphasis to place on
curriculum objectives, selecting content and resources, and building rapport with students. Apart
from subjectarea knowledge and pedagogy, a critical area for teachers is emotional intelligence.
Teachers musffectively meet the unique needs of groups of students and interpret policy and
curricula in a way that is meaningful for théBocking, 2020) Unf or tunately, tea
autonomy has been compromised by a neoliberal rationality through the following: 1) changes in
governance that result in the centralization of power at higher levels (for exampé, po
transfers from local school boards to the provincial government); 2) policies that shift workplace
power relations between principals and teachers from a collegial model to a rremadmree
hierarchy; 3) the effects of standardized testingontescher capaci ti es to exerc
judgment ; 4) an increase in fischool <choice, 0
funding that is based on publicly available standardized test scores; and 5) the response of unions
to these changes and the externwhich they have acquiesced or resigi@acking, 2020)

The teaching profession additionally suffers from intense public and political scrutiny. In
her book,The Teacher WarPana Goldsteii2015)describes the recurring phenomenon of a

mor al panic in American history fAwhereby polii
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of people (in our case, veteran public school teachers) as emblems of a large, complex social
problem (socioeconomicinequa t y, as evidenced by educational
Goldstein(2015)wr i t e s : ARToday the ineffective tenured
character, a vampiric type who sucks tax dollars into her bloated pension and hregttiars,
without much regard for the children under he
teaching profession has been particulasidentin the province of Ontario beginning with the
Common Sense Revolution, a period marked by massivelisigeruts and major education
reforms after Mike Harris of the Progressive Conservative Party was elected premier {3.1995
B. Rose, 2003)During this time, the government pushed a legislative assault on teacher
bargaining that resulted in anthion sentiment and teacher bashing, reflecting public concerns
about the quality and cost of public education and perceptions of teachers aglaveipander
worked(J. B. Rose, 2003)he devaluation of teachers in the province is deglictedn a
response to Ontar i o (2018)artck ® Bill N5 (Buiting SAutbeats Hrs ne | 6 s
Act), in which Arabnel discusses the bill ds i
and educatioal outcomes. Responses to the piece from the public include laments about teachers
having Asummers off, 06 being Aover paid, over/l
Apoor judgement o and begiAbgrfbiam etl ié 9 6skl3 ,f qorp .t M
diplomatically put chareterizationgortrayt eacher s as fAa scourge, 0 0sy
Agreediil ghtfeddodasrdbanel 1492013, pp. 48

That teachers am@utinelythe subject of public derision is unsurprising since
historically, the teaching profession has occupied a low status in society, and teacher education

programs have been perceived as the least prestigious among the ranks of the university

hierarchy(Goldstein, 2015; Goodlad, 1999; Kane, 2007; Labaree, 28@4e(2007) for
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instance, describes the challenges in having research on teacher education taken seriously as

Ar eal researcho among dominant traditions 1in
teaching profession from conservatmedia have targeted the social justice orientations of

schools of education in the United Staf€schranSmith, 2006) Canadian education has been

vul nerable to similar attacks, evdreksehootsed by t
brainwashing our children?0 which questions w
is pushing politics at the expense of learn(iRgynolds, 2012, para..lyost notably, social

justice education received significanthpusack i n 2015 during the heat
newly revised health and physical education curriculum that included updated teaching

expectations for sexual health and human develop(Béadystok, 2019)which | described in
Chapter TwbclislkeiendsSm). Against accusations th;
academically weak anrSithf{2006)arfupsatat socialgustite,educatdo ¢ h r a
is not mutually exclusive with high academic quality. In fact, sgasice educators pursue
sophisticated and high [ evel |l earning because
learning includes unpacking the assumptions and values that shape the facts, evaluating the
evidence for competing claims, and beimgarf r ai d @bchraamith, 2096 @ 198)

All education is political and social justice education is especially well equipped to convey that
knowledge is neither neutral nor objective thattit reflects various relations of power in

society this kind of education itsetiot being exempt frorauchcritiques(Applebaum, 2003;

CochranSmith, 2006)
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Financi al Literacy Education and Neoliberalis

Financi al Literacy EBuowmahnhcbobal Ai BeratyHbDsit
consumer educatiofAanhbHduhpom2Oéd2onobBbambbel term
bl ossomed in use in U.S. educat rthoen pj douwororkasl si na
l ate (FRUQ K nerl,t 2WdAsHS)not wuntil the f2i0n0a8n cfiianlan c
| i t drex@ayne promi nent iams pJu bS/giocnecdgnnaseenido s me a3 vy
sciencestapebHtsshhoecnkg v al arre ftsihrematnicsitailc sst at e of
(Faul kn.erwWhi2l0el 5t)he Or ganiogpeetriadn ofno ra nElc Mreormil @ pC

has been at the forefront olfforedd ofritrsa f wira 1G2dd L

strategies and programmes since 2002, financi
critical l'ife skill for individu@EGD, n2QGhl; af
Pinto, POl6anada, the negative economic effec:
pronounced than in other OECD countries, but

the media between the state of the eiczoennosmyl eadn
to the development of financia(Pinteyraz@l&khuc:

Il n 2009, the Canadian government establish
Literacy, headed by Miwishet hef aFmnancdevél mp
to strengthen Cang®ianed RoAdnciSzhealarteganaeyYy ll

force r @loeChsheaddiaanrse and Their Money: Bui hding

which it defined financi al |l iteracy as Athe Kk
financial decisionso and recommenderndsitthlag fparo
devel oping financial [I(iRienrtaoc,y 2e0dlu6c;a tTiaosnk pFroorgere

Liaey, 20.10Ln p201n10,) foll owing the recommendat.
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Ministry of Education Feheasedl|lt wdDiBpoScope@Goa:
and Sequence amKEi EapecabBt hoider a Sxd pReq@uence of
Expect(aRiimins, Th@®k&) documents identified alrea:
in Ontariobs official icndiriectl ymcoomattcwede t di |
(Pintao, T2@hg) calls for more f iJnuamnec iianl 20 2t0er a
Premier Doug Fortheanpooawicerdedhanew el ementary
include financi al Il it rGoovye rimenginn n iord gQOQIRb &tch e |, f
in 20fivnanci al |l iteracy education was introdu
standal one m&mndaneci vl c Ewenpd eatciimmg hal f of the g
Contempor(@begf Womd di 6se¢ @hapt O1TWwo) .

Financi al Literacy Edédacaenapnpubnoaheepdhi hbst
i's used interchangeably i n t fnanciblcomeeteacé ur e and
financial ability, financial capability financial knowledgeandfinancial educatior{Huston,
2010; Stieger & Jekel, 201.99mong scholars, policy officials, financial experts, and consumer
advocates the terfinancial literacyhas varying conceptual definitions rangemgong
knowledge of concepts, ailtyl to communicate about concepts, aptitude in managing finances,
skill in decisionmaking, and confidence in financial plannifi®Remund, 2010)Furthermore, a
lack of consensus exists on operational definitions outliningtbaweasure the degree to which
one is financially literat¢Remund, 2010)Iin addition to problems regarding imprecision in
defining terms and constructs used for measuremantgrous studies have also produced
evidence othe inefficacy of financial literacy education. The most comprehensive of these,
Fernandes, Ly nch, an-dnalysis af therelgtianship betweenh Onantial me t a

literacy (or financial education) and financial behaviors in 168 papers covéingr@r studies,
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demonstrates that interventions to improve financial literacy explain only 0.1% of the variance.
Amagir et al.ds (2017) systematic review of |
interventions in schools reveals that séisdneasuring the effects of financial education on
childrenés and adol escentsé actual financi al
Specifically looking at mandated high school personal finance courses, Cole, Paulson, and
Shastry (2016) findhat such courses have not affected financial outcomes of treated populations
in a measurable way.

Despite the various met hodoelsogiicselr eidsi stu ensg

us e f ythedetas asquired in research studies continues to be used to promote financial

literacy, demonstrating i nanci al |l iteracswayediuctado ] o203 debt
Jekel, 2019Fi Wahc¢i al, ROO&Nacy educati onds asc:é

Me ht(a200stt B2 ory that paradigms (worldviews or id
Accordindg 2t0d 3plghbhagument s are fought at the |
Aithe way a problem is framed has significant

will seem desirabD2@adndp Wi22000108sr.u mhesn tP i nptool i cy mak
the political spectrum i hobboWwi €g ol lbdaspfd &8st h e
financi al illiteracy as the common problem, p

TheEQD 2013 group thaverrmeommendevelgop financi

programmes and integrate finandinalt hlei tadrt &eaynad
the idec$imased that i n both industrialized and
|l iteracy wass oman torfi-it thfeo fgpectt ofri hanci al deci si ¢
financi al |l iteracy gathered momentum, curricu

example, a Maryl and 20itefetrataeagcuanritbdel dmnadoc
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over whnegl ndebt, doadndlouweed oshhattsiithe events of
need for a more focused approach( Mer yleamsd nStlat
Department of Edwucation, 2010, p. 8)

Gi ven t Isafluéhialdedin shaping education policy worldwide, conventional
approaches to financial literacy education in the context of this research are conceptualized
accordingtdat he OEEGDA®?H)i nition:

knowl edge and understanding of financial ¢

and confidence to apply such knowledge and

deci sions across a range of f i Abaenicnigalofcont
individuals and society, and to enabl e par"
Inter ms of the content of convent(R00Gamdlysisof nanci a
the constructs used in research reveals four distinct personal finance content areas: 1) money
basics (including time value of money, purchasing power, personal financial accounting
concepty, 2) borrowing (i.e., bringing future resources into the present through the use of credit
cards, consumer loans or mortgages); 3) investing (i.e., saving present resources for future use
through the use of saving accounts, stocks, bonds or mutual fands}) protecting resources
(either through insurance products or other risk management techniques) (-hg0Sational
Standards for Financial LiteracfCouncil for Economic Education, 201&)rriculum document
in the United States groups these concepts along similar lines: 1) eagunge; 2) buying
goods and services; 3) saving; 4) using credit; 5) financial investing; and 6) protecting and
insuring (p. iii). Mainstream financial literacy education thus focuses mainly on individual and
personal finance ma naxigl anc pofitital of fohancat problents and the 't h e

possibility o(Maepaid.)201d,p.s7®| ut i onso
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Financi aEduica¢ei aoy as Neho lciobnesreanls ulsd eeoxliosgtys. &
critical scholars that in its endorsement of
Aselefil i @heemi nen & Thompswain2lédampf i 1&dgi al |
both epitomizes and perpramplmneygy Hmendl( iDBgri als oind
regard the push to I mplement financi al l'itera
assumpt i o nfiee ttadeantarketsiwghwminiinal government involvement, and
competition as the best way to achieve economic prosperity for corporatidingluals and
soci ety mor e Fgiemnaenrcailally ol i(tpe.r a2c)y. edu¢a0,L8h t hen

can be seen as a way( 204 lbriespea rger e aotr rwihsakt sHmaicfkt

charactserinzes y2tapitali sm. |l ndi vidual s are ex
families against risks once managed and pool e
uni ons by i ncr evaastiengilnys uwruaamc en gmetcoh gopnriis ms  wi t hi

(Hacker, 2019)

As austerity measures redbe®@r&ny npoanidkeiml w
financi al |l iteracy educati on (a&mdasfwocidesal be vi
the same neoliberal coino (p. 205). On their
class to consent to the rollback on public spending and extensive cuts to social p(odtams h u r
2 0 1 While finana a | |l iteracy education initiatives an
the devastated working class the tools to sur
building a habitus that eschews collective risk management solutions and eesjoies
wel comes f ur(tArdrhuaus ta2drliltthyep .s a2nkR)0ébdpue €1 aah a&ae
there is a natruarnelwofrikt obfe teweoenno ntihce rfesi | i ence

| iteracy education and neol i beral statecraft.
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positions political agency within indiw dual s
to economic crises, financi al | iteracy educat
people more resilient in (tQlearfle,eAtDFtLHEgn esvaintea bt
i positioning financi al crashes as inevitabl e,

di scourse becomentevrcteng: bemhakeburtendoysed b
education cannot wulti madiedy fgwrariatet ePpu ejod@tOINT
financi al |l iteracy education af(€l ahkse, ebDa&bt i
271)Samt0AAsT jues that these inherent contradict

programmes may fj eopardise the goahrotighmprov

education, 0 but Athe ideological goal of thes
deci-mdaloinng i s not the sole goal of the financi
clai ms(Z@&htp8the ideol ogical obj egetianceandof cul

willingness to bear risks required for the extension of neoliberal finansisd d mar ket soci

416).

Hami |l t on (a2n0dd 7Qyaurei ttynat neol i ber al i deol ogy,
individual actions and | eads to deficit persp
underlies popul ar narratives around individua
coemtional wisdom suggests that education and

is the panacea to the radi2dlddwemlenh ¢ae, wHdy i
the racial e rc ® o tosmdoedomdmic/zanddpelitical structure barriers. The

authors contend that it is not poor decisioaking or deficient knowledge on the part of Black
Americansbut tseadeep structures within economic at

i etgenerational wealth transfers from which W
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i neqydlaimti y t on &. D&ningithe gentral prokleih ps a matter of personal and

human capital investent instead of labour market conditions and structures, however,

rationalizes laissefaire austerity policies on the basis that it would be irresponsible to

fimisallocateresources taresponsibleindividuals and, at worst, create dependencies thatefurth

fuel i rresponHsainb |l e one h&a vDiaoriat y, 2017, p. 68)
Of the studies tracing the neoliberal agen

severaln ntéporstpeai fic resources av(azio,lalhloe t o e

instance, detail in their analysis of popul ar
neol i ber al | anguagendodr ed on ateur @ nwfr ewwe d lhteh a c
choices adet ehmimatiedr are constrained by, for
reproductive and domestic | abour or economic

(Pinto & CouFsonhhel®ddé,nduscalbrsgsioffwvaboei
curriculum resources position the formulas as
and |inear, i gnoorogndbljiem@eesro adl dCaglitsidem, 2
et (2l04BMmil arly crliitt drasseysbmet hdeg ohi ver sal a
Hettern 200 8@ Il listnenewdral tool but an intrusive technology infused with a

particular understanding of the functioning o

mainstream financial literacy education fail to reflect on its congtducature (p. 280).

Hai ve2®&&d3e study of financial | iteracy ed:tl
financially precarious I ndigenous people in B
normali ze, i ndiifviirdwiadiilsleg tamea eafefnaetrs of t he i
neol i berpaleigsbarytasnedt t | er col onialism that is, ir

financi al precarityo (p. 349). The case study
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neoli ber al financi al il l'iteracy that manifests
di mensions of financialization; an illiteracy
which financialization depgdands aacryd tfouri tmagri nri en

alterpldai ves, BROQ&7(®20G1 R)iomt,o hi ghlsi gohft cthhaer icthaabll
organi zationso6é attempts to help people living
Though their critique is not expd@zx0andayl yfsoicsus
of the program problematizes the emphasis on
|l ndi genous ways of knowing, being and doing,
education to solve collective problems such a
| h srTaaenmi,r and 2@3ionmparesacconventional financial program
produced by a neprofit organization for use in public education of high school teachers and
students to an alternative ocreatedby a forprofit news organization for broader
dissemination. To their surge,Ta mi r a n d( 2D0adig@igwersthatrin contextualizing
financial products and institutions and exposing the political processes that influence the
economic arena, the commercial news organizgrogramholds more critical potentialhe
authors speculate that this outcoimpotentiallytiedd o j our nal i st sé i ncreasi
position in | s(rTaaemiodrs & aDobaovui I smspogdoreiPeigain, on
the other hand, embodies neoliberal ideology in the way that, for example, it emphasizes
Al ear ni n@ruehewalde2003/)poWi t hout broader analysis of
proceasn@isospfecdi vic action ai mdd aant rc &a mD@ivn @ s
2019)
The newbt bdavlaskow ext ends to empirical resear

education. For i nE2 @dse ei,n vSetsiteiggeart iaonnd olJfe kneilne r
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assessment studies of agtludertra®@ yed oin Amisd rarad s
financi al |l iteracy education is steeped in ne
Jekebkb6s&88Qmpl e represent a range of interests a
analysed support an inmdcirwitdwmaliingt iod emrcd neopm lci
|l iteracy. Specifically, the |ine of reasoning
position i ndenvtiedruparliss iansg fascetlofr s0 who operate a
competitiontanhdei ieae mhoket ag Sgoegrened& Deke

2019)These studies further consider economical

who attctepeder |l ying neoliberal assumptions, whi
power, af8tpedgeti &sIJekdlhe ®EX2) secti on, I fur
on teachers of financial | iteracy education u
Research on Teachers of Financi al Literacy Ed

Si nce ptodeydadf fmansial literacy education in schools mainly focus on
measuring the financial literacy of children and yofetly., Amagir et al., 2017; Cole et al.,
2016; Mandell & Klein, 2009; OECD, 2016)e know less about teachers in the context of
financial literacy education. Akin to studies of youth that narrowly focus on measurement of
financial literacy, howevethe little extant research on teachers primarily investigatese i r
professional b ac k gr andneddjnesp to tegehafinaadial liendeyg., apt i t ud
Godsted & McCormick, 2007; Otter, 2010; Way & Holden, 20@jydies that examine the
beliefs and practices of teachers of financial literacy education rationalize this inquiry on the
belief that teactrs, as Way and HoldéB0®)e x pr e s s, are Apivot al to t
success of personal f i(200@nfar exangle, @argued thavitiso (p. 64

A i mp onottordyrtd include teachers in the curriculum development and implatioent
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process but also to ensure that teachers possess sufficient knowledge to effectively deliver

curriculluimot I(e.c®nsi deration, however, i S gi Ve
l'iteracy in relation to ibsrsawuaeder heoowo ntoreiia amd e
influences their pedagogy in the clnthswayoom, o0

the research assumptions underpinning the available research on teachers of financial literacy
education adhere to neolilatogic bypositioning teachers as higgvel technicians whose sole
responsibilities are to master the subject matter of personal finance education while developing
the capacity to deliver this knowledge to studevit® aréto borrow from Freird 1 9 707 19 9 6)
bl ank.l 9l avhead follows, | first summsaer¥eceurrtre
teachers) of financi al | a thea ndcfyu te daitc ad 8 lodhie easnrdt
guestions beyond evaluating teadhenrasnéc iparle plairtee
instruction.

In the United States,H2 teachers across various disciplines such as business education,
family and consumer sciences, language arts, economics, and mathematics generally support the
inclusion of financial literacy education in the curriculum but repgperiencing various
challenges. These obstacles include inadequate resources, insufficient opportunities to increase
their financial literacy knowledge and professional development, as well as a lack of
instructional time, specific academic standardsutiolg teaching, and suitable curriculum
(Asiseh & Williams, 2015; Godsted & McCormick, 2007; Otter1@0Way & Holden, 2009)
Teachers also face discomfort teaching financial lite(@odsted & McCormick, 2007nd feel
they are limited in both content knowledge and pedagogy, although this varies by discipline
(Way & Holden, 2009)Almost half of Californian teachers,\Wwever, describe themselves as

Aconfidentod or fAvery confidento i nOtteheir unde
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2010) The authors of these studies conceptualize financial literacy in the narrow sense of
personal finance, askirtgachers to reflect on teaching about topics such as banking, budgets,
consumer fraud, and cost of livingithout attending tahe political dimension®f these
activiies WhilewWay and @EMWY)dtendys i s the only one of the
personal view#n reporting that teachers express concern about their own personal financial
well-being (especially regarding retirement income), public policy and economic issues that
contextualize these concerns, however, are left unexplored.

Other researchonteach@érs at t it udes towards financi al i
States includes studies with preservice teachers by L@0&8)and Henning and Lucg017)
L u c e(3008%research with preservice teachers in a social studies matbods shows that
two-hour experiences in whigharticipantgesearched standards and developed lessons
concerning personal finance increased their confidence in teaching. Henning and2016gy
report on an online survey of elementpry e ser vi ce teachersd and teac
about and preparedness to teach financial literacy. They find that few preservice teachers had
meaningful experiences with personal finance in high school or cpladeonly 25% believe
that it is veryimportant to teach financial literacy in elementary educdtitenning & Lucey,
2017) Furthermore, Henning and Luc&017)report that nearly 24% of preservice teachers do
not view financial literacy as hang a justiceoriented component, although the authors do not
define what a justice orientation entails.

International researdmnas al so primarily focused on ass
willingness to teach financial literacy. In Canada, researdiemslerson, Beach, and Coombs
(201990n The Canadian Financi al Literacy Project

exploratory study examining whether elementary teachers are integrating financial literacy
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education into their practice and what kinds of supports are in place. In BelRgukioor and
Ver s c h2017men\ie\sof finalyear secondary teacher education students concludes that the
participants in the study show insufficient capacity (financial knowledge, attitude, and
behaviourt o adequately teach financi al l i teracy an
(p. 318). Based on their survey with teachers in Singapereet al(2011)argue that for
teachers to feel empoweréo teach financial literacy, they have to see it as a subject that is
important and easy fastructwhile gaining access to adequate resources, training, and supports
(Teo et al., 2011)Sawatzki and @llivan (20179 s r esear ch i n Australia i
professional learning related to financial literacy education in order to help tekdates
relevant opportunities and interdisciplinary connections in the Austmliaiculum (Sawatzki
& Sullivan, 2017)Noneoft hese studies, however, probe teac
financial literacy education. Instead, the focus is on whether teachers incorporate existing
conceptions of mainstream financial literacy education into their pedagogy and how they can be
better supported in so doing.

As in the United States, international research on teachers of financial literacy education
has conceptualized financial literacy as individual decismaking concerning financial
activities such as earningpending, and saving money handful of studies within this body of
literature, however, broach issues beyond teacher training and efficacy in teaching personal
finance. For e@®MHENOeubyef Swiksdaaaghersnimvocational education and
training shows that while personal finance topics such as budgeting, income and salary,
consumer behaviour, and debt are rated as most important by teachers, broader economic and
socigolitical topics such as the financial market or the role of the state in the economy are

considered to be of minor importandei s d e | (2018)teseardh ondtte beliefs and
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pedagogy of financial literacy educators of adults from underserved population groups in
communitybased settings in the United States reports that 95k @ducators believe that the

primary purpose of financial education is to help people make informed financial choices. About
hal f indicate that its purpose is also Ato he
learners confront financialigeui t i es i n their |(Tisdeletalg20d3,p. n t he
343) Though educatorsimi s d e | (2018)studybelievé that the cultural context and the
financi al realities of | earnersdéd |ives play a
approach is more about connecting to | earners
power relationscross differencd=or example, the authonste that while several of the

educators in the study attend to theproportionate representation of payday lenders in

communities of color and in poorer communities by teaching about theexumences of dealing

with predatory lendingn such settings, they do not directly discuss systems of oppression or

privilege, the nature of capitalism, or the structure of financial ineq(iiedell et al., 2013)

The educators in this study are thus operating within rather than challenging institutional
frameworks(Tisdell et al., 2013)

Ot her resear ch br o a atbnitothe pdlitea rature of 8nancial i e ws i
literacy education includes studies in which financial literacy is not the central area of
investigation but arises as a topic in relati
(2009)survey of U.S. economics teachers does not focus on financial literacy specifically, over
60% of the respondents rank personal finance and consumer education as the most important
economics content. In contrast, thinking critically about free marketutistis ranks much
lower (Schug et al., 2009)n terms of the most importargasons to include economics in the

curriculum, 48% of economics teachers choose the objective of forming criicaltied,
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reflective citizens as the most importg8thug et al., 2009The leastmperativeis developing
students to bactivistswho supporteconomic policies using marketiented solutions and ones
that use the @wver of government (along with helping students learn about other countries)
(Schug et al., 2009)The contradiction between a) placmgeat importance on the objective of
developingcritically minded reflective citzens and b) elevating content on personal finance
over content on broader policy solutions to financial insecugitgals an inclination to view
economiccritical mindedness individualistic terms.

Sc hug (B0D9)stutly.aldosreveals that economics teachers rely heavily on
supplemental tedwing materials. This finding is significant in the context of financial literacy
education. For the most part, critical approaches to financial literacy education are absent in state
and provincial standard$oroko, 2020)so if teachers are to teach a more expansive version of
finanaal literacy, they wouldhave toturnto outside sources. It is unclear from the literature,
however, to what extent teachers are aware of alternative resources and how many of them can
envisage a more socially just financial literacy education that extegybnd what is presented
in state sanctioned standards. Part of the current study thus explores auxiliary resources that
teachersely onfor lessons on critical financial and economic literésse Chapter Seven).

Roger s and (2é&73large scalerstudy®diswhat U.S. educators teach about
economic inequalitiyor the gap between the rich and gas@another study that touches on the
politics and pedagogy of financial literacy education. Thahghresearch focuses on how
educators teach about wealth distribution in society and not personal finance matters, Rogers and
Westheime 2017)find that teachers who report being politically conservative are fag mor
likely than liberal teachers to frame economic inequality in relation to individual behaviour by

emphasizing financial literacy. In contrast, selported liberal teachers focus instead on racial
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and gender inequality as well as normative discussiomst éfbe meaning of just and fair
societies or just and fair economi@ogers & Westheimer, 2017) Roger s and West he
(2017)researchhereforesuggeststh at t eacher s6 understandings of
to economic inequality are tied to their political identities.

A few studies on preservice teachers expl o
matter i n rel atucoantTifoona.s e ¢ a g2017)jsuwrveyeol/péexervieed<
12 mathematics teachers in twoSJpublic universities, for example, finds that most participants
are unable to articulate a broad understanding of the interdisciplinary connections among

mathematics, financial literacy, and social justice issues. A broad view, according to Tanase and

Lucey(2017) entail s participants discussing Ahow n
understadi ng and how these understandings 1| mpact
as a process that enablesjusice i ent ed vi sions of society, i de

11). However, the majority of preervice teachers hold largely narroanceptions of

mathematics, unable to realize tleéationshipdetween mathematics and financial literacy and

their applications for improving socieffanase & Lucey, 2017)n contrast to Tanase and
Luce30b73st udy of preservice teai2@study,of lzicey, Wh
teachers enrolled in a graduate course on social justice education and student diversity shows that
teachers are able to identify ways in which financial literacy education connects to social justice.
Participants observedhthe content in an online curriculum for high school students excludes
marginalized groups based on social class, language, and family structure and reinforces
assumptions about the United States as a merito(facyse & Lucey, 2017At the same time,

Tanase and Luce01l7)not e t hat participantsd focus on is
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rat hethet uanp udst nature of the system that <crea
further examination in critical financial literacy research (p. 19).
Other similar studies examining the cultural relevancy of personal finance content
include a study of grservice teachers by JohnstBodriguez and Hennin@019)investigating
how special educaticeachers perceive five different curricula for teaching financial literacy to
youth with special needs. The participants in this study assess the curricula using criteria such as

whether each curriculum is culturally responsive in that it address

gaple of different
occupations such as migrant labor and manufacturing as well as various reasons for earning
income such as helpirg n efaindy with various expensegohnstorRodriguez and Henning
(2019)report participants finding that instructional materials vary in their ability to meet this
criteria and that overall, locating culturally responglements in the curriculum is difficult. At
the same time, the authors justify their belief in early access to financial literacy education for
youth with disabilities on the basisthlefi c ur r ent f i nancial vulnerabi l
adults, theirising level of indebtedness, vulnerability to fraud, and increasing tendency to
assume | ar ger amo u nlomstasRodriguezb&tHenmiagr 2A019,epr13)i n | i f e
They also summarize research showing the exceptional challenges facing youth with disabilities
such as segregateducation, poverty, unemployment, and employment with low wages and
little opportunity for advancemeflohnstorRodriguez & Henning, 2019, p..1yet, questions
about the appropriateness of individual financial literacy as a path to financiddeirsl against
the backdrop of major strtural barriers remain unexplored in this study.
In summary, the existing empirical scholarship on teachers of financial literacy education
is mainly limited to research concerning the capacity and effectiveness of teachers to craft and

implement financikliteracy instruction(e.g., Godsted & McCormick, 2007; Way & Holden,
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2009) Scarcely any studies have investigatedepthhow teachers understand and

conceptualize financial literacy education, or how they translate their understandings into

practicel ssues beyond capacity and effeonsofveness s
financial literacy education in the context of power structures remain largely unexamined. To my
knowledgeandat the time of writinghow teachers challenge or resist dominant understandings

of financial literacy education has not been studied.ddeert he st ate of researc

of financi al |l iteracy education further suppo
neol i beral framing of financi al |l iteracy educ
research. | ma diotcyusamdgy eofinf «e@at i veness, most st uc

treat tealcdhhweels tascthnighi ans tasked with transmi
to their students rather thAmondhwi kKD aAMPBT7Gir ef

Giroua®88,amfd lo't)her c(rei.tg.c,alMisrcrhaocldatrédod r @t & , 20

necessary for education in a democracy.
Part | 1: Resisting Neoliberalism in the Conte
I f neoliberalism has been the dominant pol

had-rearchi ng cotnlsee giuresntcietsu teiothm | afr se hwawv at i@ad s,0 p

pedagofgiresdihbhi smceed t o counter the influence
section, | attend havehehadaticogedwaegsd!|l sbleoladr
fi nancial | iteracy education and teaching.

A Framework of Critical Approaches to Financi

Given the numerous problems with mainstrea

education outlined thus far, critical schol ar
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towar ds c(re.tg.c,alH¢etntdesn et al ., 2&0D&a&ayi 8s.bageR04&

United in thteionanviashadpedhhy yamaolpieberedluaitdeo

criticacalslc hfordrarnsore expansive and critical arg
thinking. Few t leevemret mapl osttu dvihmd, ahaewi ti cal
practice. My research thus breaks new ground

by documenting how teachers think about and e
Chepts Five, SakalagdeBavkenteachersd understan
|l iteracy education as well as ,t haends kriddgjasu,r aaso
for carrying it out. To asristhuiapt eont hcirsi triecsaela rfcihn
education, below | summarize the common featu
a g e n dcatical fimancial literacy educationvhi | e | was familiar with
proposed imatthecsttwedibed otwh pri or to conducting
this framework only after data collection and
as | explain in Chagtoevn R@pmr, awds gtho savi dnilgde i & ¢

with positioning teachers as-madeeflamewal &. ab

me to employ my own analytic insights to gene
the dat a. I was abl e t oedcofmpoam et hteh ed af traa me wcoor | ki
teachers wint hdifsr samawlogr ks | describe bel ow bac
contrasts which | discuss in Chapter Eight.
Because critical financi al |l iteracy educat

comparison to the wealth of studies on mainst
studies beyond North America. Focomnber siamg r e

for mal financi al |l iteracy education progr ams
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and scholarship discussing the f iTabée8 below,l i te
summarizes this literature by portraying comnfigaitures of critical financial literacy
approaches. These common features are contrasted with mainstream financial literacy education

in order to bring the critical aspects into sharper focus.
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Tab3 e

Common Features dflainstream versus Critical Approaches to Financial Literacy

Featu Mai nstream Critical
Ai m T Gain knowledgeyY Chall engeuaeduap
use consumer f economic structu
and services 1T Re magine and ref
f Navigate and a system and econo
financial syst exercising the r
protest, and vot
Positiq Passive, reliaf Political actors
Subj ec consumers who who understand t
compl exi ty ooufg underlying the e
knowl edgeabl e their calpalcligarygd
T Empl oyees who § Citizens who hav
the | abour mar debate about fin
T I'ndividual s wh exercise their ¢
own i nterest T I'ndividual s who
coll ective
Under |l § Financial knowfY Financial knowl e
Logic objective and constructed and
T I'ndividual s nar relations in soc
ri sk managemenyY I ndividuals do n
T The free mar ke economics cont ex
inevitabl e, an enter this world
T I'ndividual choef Economic risks a
def iaciet ¢ he an:c constructed
T Collecti-makdagi s
gover mmenttshe ans
EcononyY Neoclassical €7 Posapitalist
Model ¢ Neoliberal ecof Decol oni al
Framing Ahistorical dey Tempor al and spa
Fi nanc of i ssues that that include <con
| ssues specific insta connected to pl a
the context
Sponsay NGOtshat promot Y Acti vists
financi k. biteg Criticélk . FE@G@xnce
Jump$tarj Coal an@SQsoncer meude swWil
T Commerci al ban mai nstaebml fl nte
T Other financi a financial system

T Commu reist
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Critical F i nla contias tb the_mainstream Gmancial literacy pursued by
various norgovernmental organizations (NGOs), banks, and other institutions seeking to
influence Aconsumer ctilydz enOq@iadea crigcalc i a l pr o
financi al |l iteracy Apromoted by activists and r
organi zations] that seeks to foster political
financial literacy views the citizen as a consumer who adapts to my@exdaty of finances
through knowledgeable consumption, critical financial literacy positions the citizen as a political
actor who challenges the status quo through political intervefitidry, t t en et | al p)] a2zel
of accepting only the neocéaassi cambeaoaeas mdiv e
economic perspectives, guided by an underl yin
individual ri sk management as is the case in

The underlying understanding of financi al
uni ver sal remedyo is(ROABT)Renaautchdrmos tHREas emalel
that presents solutions to social issues beyo
For i nstance, i n the <case sodc ieanlsiusreianugmownteg | vbiea kb
and -efofsedcpgtinveent t o t hed&isndsetafeen hraits ki nadni dv i rdeut
have to consider when they pHanht éorerealrem2od.
2009 )H¢s tten et al. argue that | earning from ca
as a countervailidgstoycenagaesss wautdwhehp
|l iteracy. One example case study is the regul
whenrpform advocates tapped into public sent.i
regullaetaromi.ng from cases where civil society o

campaigning for change through coalition buil
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chall enging rather than adapting to financi al
see as empowering citizens through critical f
Critical Civic Approaaimi t oa iird REDaiNAIddEced oh i t er .
an Aalternative critical civic approach to fi
pedagogy that is intended to empowtidents to identify, understand and oppose unequal
economic structures, enabling civic action thatwould mma gi ne t he financi al ¢
They argue that a civic and critical approach to financial literacy hails students as citizens, as
opposedo passive consumers, with the capacity to act politically-shepe financial
institutionstowards ones that serve their needs and reduce the financial risk to which they are
subject. Key to the critical civic approach is utilizing not only episodi@alaat thematic framing
to produce concrete frames around social issues. Episodic framing, explain Tamir and Davidson
( 2 0,Iv8s)evident in mainstream financial news after the 2008 financial crisis when coverage
moralized the crisis by bl ami nsglvingpowerfdll azy o an
political actors and neoliberal policies from responsibility. In this way, the coverage steered
away from a thematic framing, which would have attended to the context and underlying causes
of the financial crash.
A concrete frame that mesbothepisodic and thematic frames to enhance understanding
of the civic dimension of social problems is therefore one for which Tamir and Dayid®dh 1 9 )
advocate. The concrete frame enhances understanding by exploring specific historical events and
describes financial phenomermaisoci al ly embedded concrete ob
historically in response to political struggl
naturall Tami r & Davi.dsAlngn @ O0wiot,h pa t8 mpor al di mens

crucial to concrete framing of issues. For in
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economic narratives, the histories of a given
conang ithere have developed. When concrete ref
pr offesrt sexampl e, Occupy Wappe&8treatfinaNewalkomn

make clear that economic condi hietnordewvelodp ad
pl dcleamir & Da.wiHdesmmaor &I01®0nNd spatial di mensi on:
audiences that <citizens have the capacity to
l earning from past policiesacgaapt ptolhémi cal act
Critical, EmancipatoryhnCrespoRseanci nbt Lon
|l iteracy on the basi0akibs cfomroma chi crrii tsiecsg | ,Aréar
financi al |l iteracy that supports deliberation
economic system which constrains our actions
For Arthur focosverdtifomalnci al |l iteracy positio
|l egitimate civic acts, individualizing and de
as poverty, inseAuthuouy, ad2mmefo&RRb) ¢i vic fi
contrast, makes c¢cl ear that these problems are
that they are embedded witbhiaoftbaepetahbomsmmg wh
the conditions for financi aslucchr iasse sb aannkds sdhei eenhe
to faiolm i ts Whrtshkk)f AH@L si onally, a critical
makes cl ear that austbemei tyk ene s stahree so nalrye pdoelliitbi
options to address t he (cAhorntsheuqr.y e n2cOels2 bo)f econom
I n critical financi al | i t(ezOalcym)eghutc att 0 olme 1
i n youlngdopeeoxpperi ences and opportunities to ar

negotiate or are devalued and/or influenced b
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power o (p. 171) . The topics analiynzge da nsdh ocurlidt itqg
for what (AeyhexclA@®Zb)wi th reflection and de
have opportunities to ekatrcibeythmeti rocgli yigues!
order but also effect change i n (tAret hdurr,e c2t0 1o2nb
One exampl ¢ eageai meictwvmbenesg communityiservice
where students would study, for instance, whi
most at ri sk (Afrtfhawaod lizvsedsdtyirgatyi ng how gover nn
mar ket forces I mpact the health of these popu
the publ i c, rel evant governmanthlabr or@gd@b2zpati o
Reasonable, Just, and Sustainabl Althdaghnanci a
Blue (2019)writes about financial literacy education in the context of adult populations, the
framework Blue develops is applicable to reframing the curriculum at the secondary level, too.
Blue argues that socially just approaches to teaching financial literaaymeeahat learning
about finances does not equate to acquiring money, and that further, financiagwglls at
present only available to a small group of individuals. Sustainable and inclusive financial literacy
education practices also benefit pap#nts from disadvantaged backgrounds and do so without
causing harms tthosewho may, for instance, blame themselves entirely for their unfavourable
financial situationgBlue, 2019) Furthermore, acknowledging structural and systemic inequities
and developing resources in a specific community, for the particakrdial dilemmas faced,
and with individuals from that community are also ways to make financial literacy education
more just and sustainaklBlue, 2019)
Critically CompashAcirointaitcea |Alpyp rcocancphaesss.i onat e

|l iteracy that representLuucé&dymmda B8liidey, pomallsandt 1 s o
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Laney( 2048y o.c althei s framework i s basedpassiloba tdoh
i nveosl vpsychol ogi cal peace and stems from a sen
this sense of security is reinforceadnbbeyt commu

inner sense of trust i(sLuicnedye peethh wadtnt,e m2fQulmid)e relr y i

critically compassi onat e a donotchaasdthexontextstnhe i de
which they enter this world, o Aindividual acc
well as personal c it aasscetateto therestablistsnent of instéitationalo m

structures and procedures thlawceai mi a., n 28 1&09n
l nclusive Financi.&polki ber &clgdacka{dubadaty ueek

that Adeficito assumptions underlying financi
because theygresandmiocalal y smarginalised group:
power structures that created their marginald.
current overemphasis on remedying imadkiivnigdual

and governance, Sgdt2t0dmw ¢Viad amo camdc eEled t hat

approaches to financi al |l iteracy education #fo
the objects of studposépto768all @hgeapbobotsvp
knowl edged residing only with financial exper:

of f ionfathecne understood to be( $pecttuan , Widpdmraad ik

2017)For example, the credit score, in tradit:.:
Nf dbatsed kwhbwleedge o define, to understand its
mi ght godheatkawntg t he factual accu(rSapcoyt toofn ovn eséasn ¢

EkUdofi a, 2.01Qv,erpl.oo’kbe6d i n t hese | essyons are i

di scriminatory practices in the design and us



THE POLITICS OF TEACHI NG FI NANCI AL LI TBRACY E

what judgement is used in the calculation, wh
that i nfor(mfpgotothon sVWidsdenda , & 2BDK 7, p. 766)
Drawing from-baseed cesmemanchy -SGpO@2@ Dn) Vi san
propose that a more unetuenvdi ffeneobabedstiéb
knowl edge and the subjective, socially constr
communi catedo (p-led6éwprkbhopbedsesudaptd and de

youth in theiSpotcommuwWdH@0Oairmaed Ek i ncrease f a

financial concepts and at the same time to ad
student s. For e x aangpd dey diesrotoo ryddaireyh ssdalso avle | | as
who had been out of school from some time par
financial education materials, i1 dentifying po

and delivebpomeomoWidodna., &T2IBD& 7ggoal was to desi
that fosters an understanding of the ways 1in
while promoting youthpoOésséenenioflj thatiecalyalgne
dependent on and shaped by (pSpotitcaonp aidssdon @ wen E
2017)

Financi al Literacy i nThéeé ea@dpmateo®a¥dfe)sDe moc
proposes argues that alongside financi al resp
extend to the domains of the financial sector
t hfaleémocratic processes and economic\welhg requirevoters whose financial
understanding creates functional raibhevi @ h,an
2015, .p.Un3l®e&) ying this motivation are several

f inncai a l |l iteracy approaches, this view suppose
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for adult | ife, which in Davieso uffcienw entail s
understanding of financial processes and incentives to create a dinpagssure for politicians

which makes it more |ikely that we govern 1in
citizens is to Awork together in the developm
regulations, rather thanalwayso act t o preserve received pract

Third, in contrast to mainstream financial literacy education that defines desirable behaviours

such as budgeting and saving, Daviea | | s f or a financial Ungeracy
people with knowledge and skills for informed
citizenship and democracy. Apart from knowl ed:
|l earn about the financi al ihdusd eymamtdet mengo
problems related to these such as financi al r

for pémaivoers, Da20iLl&3$ argues that as part of su
processes,bascthlbe®lisnsnuistuti ons to embrace the t
financial education since relyidredrofmemmmadnci a
democratic perspective.

Financi al Literacy f oHaityh@® dRFa)dlisc aflo rl maa gfiinnaa

|l iteracy based on the radical I magination, wh
constant force of disruption, gquestioning, an
individesakiangoof{p. 359). The radical i magi na
arrangement i s neither necessary nor inevitahb

economic systems past andw@anmes erhtel fcooel nodnesapy r &a
romanticize and appropriate. Hai neita emphvaastiez e

possession | ocated in the mind of the individ
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di al ogue, debate, andi pelopl €eslbi ddtenyfraughe
relationso (p. 360). Five principles guide a
debt and financialization are not the result
s y st ernti ecsindnoial power works with and perpetuates longstanding structures of
oppression such as colonialism, imperialism, and race, among others 3) these power relations
intersect playing out at all levels of society and thus demand sustained andl énigjairy to
unpack and challenge; 4) various fictions, narratives, and metaphors reproduce and normalize
these systemsbut equally these can be challenged with alternative fictions, narratives, and
metaphors; 5) More than individual action, overcomingricialization requires collective
resistance and solidarity and the reimagination of social institutions and relations.

One form of reimagining financial literacy based on the radical imagination is striving
towards a decolonial financial literacy. Haivargues that under the neoliberal mindset, Canada
may be a wealthy country, but as a settigionial state, it is subject not only to financial
bankruptcy but cultural and moral poverty. A decolonial financial literacy, for H&iver0,1 7 )
Ami ght also concern itself with recognizing a
owes and a fundamental reconsideration of what repaying or offering restitution for those debts
woul d meano (p. 36 2Quire ré&liptdbatingfwiealthy larid,yand resaurcesm u | d
compensate Indigenous peoples and distribute them more equally among(séttiers ven, 2017
A decolonial financial literacy would also require destroying allegedly wepatiiuéng assets
such as largscale mines that harm the environment and reimagining the idea of wealth itself

(Haiven, 2017)
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A Divide that Needs Bridging

While there is a burgeoning body of literature on critical approaches to financial literacy
education from a theoretical standpoint, little of this scholarship is connected telthe K
classroom context. Sob&017) whose research captures the economics discourse in a U.S.
high school economics and personal finance course, observes a similar gap between secondary
economics education research that has focused
econanics and the body of literature responding with theoretical critiques of such an approach.
This research aims to remedy the deficits in the literature on financial literacy education by: 1)
including teacher so per s pefdihancialditeracg educationedn cur r e
relation to broader sociopolitical and economic issues; 2) connecting the theoretical scholarship
on critical financial literacy education to empirical research from this study on teachers who are
enacting what they congdto be critical versiaof financial literacy education; and 3)
highlighting the intellectual role of teachers in designing and rethinking current financial literacy
curricula in place ofhe more common cursofgcuson their instrumental capacity to deliver a
prescribed program.
Criticality and Educati on

I n this section, | examine ideas about cri
debates about the purpose ofc aslc hpoeod aignogg,y tshceh oco
thought, as well as common sense ideology.

The Purpose Tdhfe Sadbhdaltiyng.o think critically
desirable outcome of a good education, but wh
t hespoisitions and skills adwadanocatdhe cvwdriitoyu g ega

articles, research reports, and curriculum do
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criticality invol veasl silonosteddohigregdaamd nilge a&rdnuicrad
debates about the relationship between school
(e.g., Leming et bell.i,ev20063;h oPd ssn eoru,g h20 0t5%) cons
teaching students to succeed within its nor ms
spectator proj eotasisn vveh(idvls exr,ivtedr@ske h;sS tSatmane yey , 2
(20406Hers to this view as education for trans|
transmit the dominant social order and to pre
val Waest haertehreefcton st rwhco iboenlaisgvsei m of educati on

transf car malteiwenbopesadr ge Counts i n tmoag el 8L nadd
critical pedagoguess anida lpiSad gatoih @Mt s2fotlednr ount er
mi sunder st ood Deewesypmec ttirwaimiastts benbededl y pol i ti c
but dges asof airnascalClidmgcsffdrmnan i eyn 201D )vi e w,

schools are seen as assisting in the task of

that equips students with intel | escotcuiaall apnrdo bplre
but that does not | ead tdmntleeyg ROAOGI. fpi.c 299
| nsttepedr, pose oifs stcdh aau lignigvdaederet s democr ati c tho
required to transform the social (Rodsey 2OWdr d
Stanl ey, 2010)

Neutrality andnl mmd ®etbbhiopk&t ingn Soxadalal Studi e
Pedagogy in Pursuit, oBE. DWanfgleertoRgss sGi tdiezbean sehsi pa b
purpose of scehosodciinagl braecckonsot rtthct i oni sts of tbF
educators John Dewey and GeocgaetCedntadswvudhbasn

the Progressive Education movement in favour
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socrdkero but they disagreed over the extent o
st udleRotsss, B01i1h) Dewey and Counts believed that
guo and that American education, in its patri

indoctftRosas ) o201200QWBegTshtebirroovki,ews on how teache

respond to this indoctrinatbiedtnevedwehat, tdiev e
occurring in school s -iamdlo storciiredtyi agre,quotrlear wai <e
coinfue to be subject to the injustice of the ¢

indi vidOaudntssn, 1932FoRo€sunfivgniationa efichndse
failed to see t heant roavch edromadtai orf aihmilmdg t o ct
commi tted citizeng Qorst 4, tYyPE2,0fRaIMP,0s201 D)
Couptt9gdaderstood that all ethu@aatdi an naasral
outcome of the fact that Athe whole of creati
selection must be made of teachers, curricula
encouraged Progressi vfer iEglhutceart @ d nt lt an fAibte cioanet d c
i mposainidnadmctdo i (n@mtidDN in order to develop a As:
build a new, mé¢Ceujptst .WORRII @auwmetbs), I mpositi o
Ainevitableo but Adesirabl ed and At heafoank a
profession@Coobl s gabDé@day, pondbhe behieevedd that
teachers cultivated critical thinking and dem
eventually arrive at the same conclusions to
through their oWwbewaeyell932ntNohodiumngBewepYy13,;
thought that indoctrination | ed students to 0

and fail etdha oemesmnugyt aamd creativity required tc
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( Roger s, 20TBatpschBhadbstal naadywas insufficie
indoctrinating, even in(RbgedbsiWa@Oi@krs onfeemreag
instead wasnthefraplacedchoctrination with an e
t hat raecquwirrréaédc ul iumg fsd rmreaigrt alupade slaanyd | syosciisalo fpr o b |
an atottiatruedfeu | exami & bgensan@0ilByuiry

Today, csocnmtdilhoegdsat els9 3o0fesgtama@ i ng t he purpose ¢
the meanings of neuRorgast 0,1 %) oan de xiamdod reet,tr hagr agtuiesn
presenhtadhgrs and teacher educators pay | itt]l
counterindoctrination because fithe eé&dguxesfrodm
coming to grips with the ideological el ements
teacher education)o (p. 7). Other scholars si
become common practice and Heogrmmocrmh, s,Mslel ,ampan
domi nating current practices in social studie
secondary |l evels and within teaederf eduexammpin
Agost-Wihsoa, 2005; Jolameleé¢t 21016;2 M0 a; AMi e mi (
Warnock (1975) contends, indoctrination, in t
students oned6s own beliefs, hardly aomeesly |l n
used by individual s( Warinaccka,lo no%ad $o)tWeert h'e i tmeac ha
(20989ggest, rohhe uwmetldassina political tool, and
anal ytical oneo (p. 4). Faccuset anmce] cuh asme ma
concerning the protection of the environment

indoct,whnaei am the same time failing to see t
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Critical Thinki g gymnd i @rdietaisc aalb oRueteda he ext e

teachers must remain neutral in the classroom
best to educate students to think critically.
on cridriictaildaly:t hi nking, which has its roots i
back as ancient Greece, and critical- pedagogy

Mar xi st pBurFrbsbpby & Ber Bur h 0(P18%89 éjnadi IBerbkot h s e
becoming fAcritical o as a valwuable educational
yourself be deceivedo (p. 45). Both the tradi
concerned with pr ogrwehsossiev aliyn misn d eod heed yc astt aurdse
thought and action so that they can see the w
ultimately can Aincrease freedom(Budbehéar §e

Ber k, 19WWer @ .t Mbl) s wof sthought diverge i s in t

critical thinking tradition equates being cri
arguments, hasty generalizations, assertions
autrhay, ambiguous or obscure conceptBuuad baird ke sot

& Berk, 199%he prid@yyy objective of critical t
di storted thinking with thinking basseki upsnof
formal and infor mal |l ogic, cond¢8utrbal ean & Beir
1999,. p. 46)

I n democratic citiggao6c6antperdilai,cattheongi Bi dfbec
is to develop thought ful and reasonabl e indiyv
di versity fas (ae.dg.l,i bV r aQt.i wRed riaksasre,d 102 W3 )on 0o my

citizenmnsulater their own conceptions of Athe ¢
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views. g. , Gut mama ,t H®9@)spos(id.igp.n, oButrheatseosn,a bl
Afseeks an outcome to which participants, afte
The critical thinkingpapetrisplictyvehowevers, palfsi
which neither deliberation nor the¢Bsgbouclieest y& i n
Ber k, 1999 ;.Spiobbh en(t20,1898)b®), argues that within
in parniitciudal ,t ki nking Arisks reinforcing the
that it Aprivileges individual rational ity an

socially constructed nature(@pf GBB®)knowl edge

ACritical Thinkingds c¢(l1a9,9M00 swr iatte hBwamr byl &

think critically, not how to think politicall"
55). Critical pedagogydés starting point then
their quality in relation to truth as critica

understand t hese s pecispystems obbeliefiamdfactiantthathaves wi t hi
aggregate effects within t Wwhebepefitsfiom these systems ur e s
(Burbules & B®Whk|] el@a899espmeda?y of truth or dc
arise within the critical pedagogy approach,

transform inequitable, undemocratic, oroppresse I nst i t ut i o n(sB uarnbdu Iseosc i &
Ber k, 199 ripg.i chl) pedagodyw,9,990epBeaesbnont est hadr
progressive educators against the institution
the rhetoric of meritocracy, t ehsatti nfAgc,i ttirzaecnksi ni
capitalist societivigégldatethnttoh&nowdeheofr t hi
reconciled to that destinyo (p. 50). Critical

i nequalities of power ,unabtoyutantdh emefrailts e omy tnhasn y
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about the way belief systems become internal.

abandon the very aspiration( Bwr wleess i & nBeorrk ,c hl

50)

't is no coinci déehmceartehemr itthatals ofolmari st r
education turn to critical pedagogy as a pote
Cafe0,12f)or example, argues that connecting fir
critical pedagogy can counteract unwavering a

mar ket system as the only vi aba®l 29phtoiud rds .beP ol
included within the corcee cdoencciespito nosf afti ntahnec i naa c
spending on war, trade, and international rel
education, anha0y fiodeesh.t Caareaexampl e of the Uni
mi | kitnadruysotmpilaelx cand suggests that critical ped
concepts of democracy that unquestioningly ab
militarization without considering their ethi

Likewise, Tami2®)laon#d bDavcsohi c(ad. pp.e,dagogy o

Gruenewabhdd g@a@® , Motrogasnu g g2e0slt4)t hat these fre

students amalmyze amadwp®doti cal decisions effec
those of others | ocated both c¢close and afar.
di al ogue and action in order to chamnwgeethe so

f or pelxeam McL atrheant, i2s00d3i)ametri cally opposed to
education which merely aims to regdiamithé& def
Davidso.n,F®2r01lt9hese reasons, previously descri6k

Udfoi(®204l73o0o | ooks t o fcorsitteirc aclr ipteidcaaglo gcyo ntsoci ou s n
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integrating young peoplebs own experiences o0u:
relail f e sDreawirmng@sdrn 9Fr0enibraddd@sn of reading not on
the vonlhb®0 a2qg)ues that the choice is not bet we
|l iteracy but between accommodating Aoursel ves

understand and alter an economic systeom that

(p. xiv).

Common ISéecMbegyeas the idea of common sens
antidote to critical thinking, I would argue
domi nate financi al l i ter aempledyedataong Ilciomanoanf
thinking. That <criticaéxiapgpammentnst etra ndoumnarv es, e
when considering its characterization as init
(20:13)

It is a form of Oeveryday tnteiamkinmg 6wviwhhi owhh i
make sense of the woeralsd.l yl kanvoasil|leadbfleer mh o € h p
contains no complicated ideas, requires no

on deep thought or wide reragdtimgugHtt ovrorrkef |

I's pragmatic and empirical, giving the il/|
reflecting only the realities of daily |I|if
for practical guidance and advice. (p. 1)

A cloaséysas of H@d04a&au no,S hrecavbesver , provi des
complicate the notion of( 20dmMmavn fgems ¢ .heHavlolr ka
political phil os(olpShie@ ) nAotteo nti hoa tGrtahmosucgh ¢ o mmo n

conservative (leaning on tradition) it is als
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ASt one Age el ements and principlesomfall mpaset .
of history ... and intuitions of a future phi

A notable example of the inherent contradi:
of former British Prime Minister Ma0g&yretthda ha
mi stress -scefmstammamge, 0 she Asupported both th

much state regulation) and a O6strong stateb6o

advantage: as <citizens we expect publire ser vi
and consumers, we desire to pay fewer taxes a
mar k elal | & OO0Slseamce2Wk3papre altossmmeExtparonus, y
and workers, certain types of |logieneiwady sewe«r
ot heHasl I & OO60SHaa,| A0BYBPIlobeya t hi s reasoning t
ascent and hegemony over the | ast forty vyears
suggesting that egalitarian and collective at
way tbenablideas of competition and individua
citizens to consumer s. I n the cont2édxXtt3agf fi na
contends, common senssei mplaisfoind dh ga rdg u nweerst st hteh aot

iteracy educationeasapoaséegotitmatehpeattotaeéc

(20)a¥Fmgues that such arguments draw on unfound
economic problems to individual financi al mi s
anfdi nanci al education to an increase of knowl e

At the same time, commdogad8emiseoutHal &1 o dc ©F
Acritical or wutopian €éLO&MEdaws ot h(ep .M t3h)e hweha lcthh y
(p. 328). As(pHalB)asntdr ®6She@r amsc i here fii s r
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obvioukot ageanted understandings that express
Ohow the world worksé6é6o (p. 3). TMmaesé¢ esrti tiincal
observations noting how fAbanks responsible fo
taxpayers rather than take the crunch themsel
when their companHads p&e rQdaIBe Swoedl ¥Peemi ngl y ne
insights, figir®d,l3adl ¢ wmat OGISamawxco n cladkldastn gi g o o ¢
commoerncsaen &IXorsgo ke s e.

To il hosvtttwhoe,e common sense ,anHlalglooadn d eésS*h e
(200 3pantanal ysciosmnoefntosn|siunbemi tted to a popul ar
Throughout their analysi s, Hall and O6Shea de
and rework their common sense in response, SO
perspectivesrébtanhcicbabi eei deas and el ements o0
sense. The authors describe an example of an
sense discourses that emphasize the impobrtanc
admoni sh benefit c¢clai mants for spending their
meanhKdal | & O6Shéaconbd) sense can be viewed a
propose the authors, the resultinrdtgecodlsdense
devel op a popul ar s(tHaltlegy Od®Sheadi Z2@13,chm.ngd)
Teachdr ansformative I ntellectuals and Civic A

Teacherssuggesironowitz and Giroux1987) ought to be viewed as transformative
intellectuals who have a crucial roletive developrant of a democratic societyiewing
teachers as intellectuals is significant, the

for examining teacher wo rAconowdazsk Gaoux, W87np.5a)f 1 nt e
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Furthermore, the conception orfactte atcihoenresr sads uinnd
the idea that dall human activity involves so
teaching often is, and suggests that practice and theory are intricately coriGéciex, 1988,
p. 125) Viewing teacher work as a form of intellectual labour is significant because it helps to
determine the ideological andaterial conditions that are necessary for teachers to carry out this
work (Aronowitz & Giroux, 1987) For examplegcenteringteachers as intellectuals suggests that
they have control over their work and that further, the tasks of conceptualization, planning, and
design of curricula are inseparable from the processes of implementadiexecutior{(Giroux,
1988) As intellectuals, teachers have a role in shaping the conditions for teaching and learning
by having a say in what they teach, how they teach it, and the broader objectives of their teaching
(Aronowitz & Giroux, 1987)Aronowitz and GirouX1987)in particular advocate fdeachers to
take on the role dfansformativantellectualsvhoma k e fit he pedagogi cal mo r
political mo r e Topneks theeaagogicad mofempolitical, Bhg authors argue that
teachers must help studentsderstand their own positi@s social actorsoth within society as
well as within schoolssites whichrepresenstruggles for meaning and pow@&ronowitz &
Giroux, 1987)In order to make the political more pedagogic, teachers whtreasformative
intellectuals also help studerdsvelopagency byequippingthemwith language of critique to
connectproblems in everyday life tolassroom practicesavell as language of possibility that
allows students o0 b e c 0 mecivit eogragptb s mak e fAde s pgandhopgnconvi n
pr act imagningalternative social practices for the futfreA r onowi t z & Gi r oux .
56)

Writing in the context of urban schoolirgnd more recentlyirra and Morrell(2011)

push the framework of teachers as intellectual further and advimcateacher as civic agent.
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Similarly to Aronowitz and Giroux1987) their framework aims to resist and disrupt the

neoliberal education model that promotes a capitalist purpose for education and positions
teachers as conduits, or fAmiddl emen between c
professionals and intellectsalfMirra & Morrell, 2011, p. 40 However in repositioning
Ateachers and students as power ful producers
gualified teachers as public intellectuals who help students connect what they learn in school to

civic agency and empowerment dutd e o f (Msra & Moordll, 2011, p. 419)Mirra and

Mo r r €010)Geconceptualizatiothus expands the curriculum to include whaeyhcall the

pedagogy of the city that fosters relationships between students and teachers, between teachers
and communities, and between schools of education and comrau@igietrato this vision is

the idea that teacher learning has to occur in spalesevteachers have opportunities to engage

in meaningful activitieswitness expert practice, where success is inevitable, hatkvthe

professional learning community allows collaboration across multiple constituencies, including
teachers, students, pate, communities, and universibased educato(sMi r r a & Mor r el |
2011)

Chapter Summary

| began whiasbchapt &i st ory of neoliberalism

i nfl uence lont headru ddetasiccduesrs epdr of essi onal aut onomy
how financial | iteracy education bothdepitomi
that in emphasizing the role of teachers as t

finanteahclhy education further highlights the
resefdexth, | How umsedl ioner al versions of financi

chall enged, begi nsnuimnga rivnrzaiimega b A Kk asanetwdlr &ras have
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devel apeesd oints e tfoi maan misalr elaimmeghbgt edbhcatsbuady
remedi es a major deficit in the |iterature on
having to do with theh |taeca&c lhodr se.oipld etalscearh b@xeasmiar
criticality by |l ocating them within Bheotradi
expl ohengl ace of common senseé¢ tmdmrlihi mg diimn ctuhses
of scholahraslhligphngensatt he dominant i deology of t e

them instead as transformative intellectuals
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ChapFeurCase Sftuduytlier Teachers

| magination is often successfully invited

finding unsuspected connections.

iC. WrighheMEbtisol ogi cal I

Resed@dpph oa cbhe sangd

Taesign and carnry awstedmyt hree deharecabst luad)y appr
explains that case studi eshoawnsdhg omaitnhaipeg i n w
the case andal dol £att iiotn sf, r-dmnoevn sdii onnga lAas pt ehrr sepee ¢
sy nt reeds ibzy Ha r(r2i0siohne etthraele pr o msonfe ncta snee tshtouddoyl orge
(Rober thaviann, Mer r i a)a,gr Rebhderhtd uhtdaakmeeic baldugoakbni s
depth analysis of an issue, within its contex
perspectiveo offg.pa&hg &ripghaentexct ai med to describ
approaches to tedachoimm g hfei npaenrcsipaald tltivteeuroatdceyt 6 & @ In
why, and i n what s emaret icaohiqarceagortty teemsecrhgiensg ffoi
i n ac onnovne n tcirointailc aolr way.

Specifically, | @dbP8&d LShmBrama2 MeIdrad aoms e S
research in dthadeftihrei g ngh &r anot er i sti c of my r
object of studyo as opposed to other approach
the resear ch -prrodcrects ofr tHleriemwdens t. R@DtOMe rpr. i a4
(1998del i miting ittheiemtgaeiclts odfe Isithuedayt i ng a set

unit of analysis, which Acan be an individual
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conceptBofpMewmad apm,ovi des a bofoawheart ucnodnesrtsittauntc
thdain ananS$takeg can be considered a case as
specify the phenomenon i n( Yawesntli 2nd Ifkigeda sderca w i
s t uabearch strategp be seen as a qualitative research methodology in itsighm
Merriam emphasizes its distinctive featufe¥ a z an.,Fo2®&rM5i)am, case: study
AParticularistic (it focuses on particular si
(it yields a rich, thick description of the p
reader 6s unbdeneimandhnn g(nYabzr apnspt. u2ddy3) 80)

To develop Wh®R@8&IMesg ra ahmunded system, It i s
constitutes and what doedq Meotri @aombildOBYeanden

that thes claswendcddruidggs coul d be redefined i n the

the @wasecdndary school teachers in Ontario anc
|l iteracy education. Il n other words, |l was not
teach financi al |l iteracy but avet aecr,boparel yce
defined aof tfhienanuctisaelt | i teracy education. With
di veethewtgont ext, personal bi ography and exper

about financi al oluitt @arnadyneard pplasawdg cmy study w
in focusingplmenamemaon i Ctuhearexperiences and bel
critical approach to financi al |l iteracy educa

The aim of this stadytwasheéoshighobooaghltaart §:
t eacthhearts shows somet hi n(@T Hanmds,r enGR & sreogm ot fh6e) rneo
research on teacher sedwhoathiedatehée f dnoaomeat eldi te

of program initiatives favouring a traditiona
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descrChagtiemn ebBltthee,s with a more critical appr
atypicality is what makes t hegtetetfaracdmetrlsemor t
about future directions for nfsitmaexepnldéaoaé o ey ac
stuldhye studgtwament al andwaspluaeadt asy abéeoadals ¢ c
with a view to MmMakomgst h20BH6; tbieent @@8Peast hi s c:
i Il usitmr atthavte its unusual featu(@homgsprdaO0lLlfde p
122ZIhi s rebakhsohsatisfied Merriamds conditions
(Yazanin2o0yi&ag!l deed a rich, thick degdriupmign@arn of
readerdsed st anding of theé&iphehgmedespundernstud

both Ontario angdi Quiebeadpp bstsddpass e «rmr osd smul t i

case study. | selected these two provinces an
critical way could prove difficult, and | had
couleddmori ¢ pamts$cif | included both. While it

together but rather the uniqueness of the par
i mportant soci al studies subjectducian iomdem thw
provocrucaes cChlagpTesgemade for a compelling contex

To recruit a uniqgueisgdempglidei ®fd marsteitcioparctrs
selection. | sought secondary school teachers
way t hat dneaviinastiende efmponet ati ons of financi al [
conceptual eChapileerodrektchomss t ructed a working def
t eac htemasheast hi nk of financi al |l iteracy educat
navigation (budgeting, saving, tagdvenkeeampng)

of what tchaulodb&athkegi n t he roadriwinterhentn exds tse
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on participant recruitment. The open nature o
sufficient nunbeprefthtaletdn &ti praet ef tlho csa tsitnugdy
partidiplntglihbygthenrtharoy icefsi mirteilommeet Ay a
criteriaa doipmint it mg | méhart u iwtammedti kely an already

The second reason fortheeopicocpempretateohna

criticality that were diffefereamefresmemrcéd or e
t hi sGlsittueiyat uhaptrenvi Blwr €@)ct |, |l hoped to uncov
about how financi al |l iteracy can be conceptua
had found an insufficient number of teadchers
|l iteracy in a critical manner, this would hav

woul d have comprised a wider variety of teach
teaching critically. | n tchreuietnedd, rheopwoervteerd had M i
approach, though how they i Ghaep$paket achrtskre i de
widely.
Parti Repani t ment

Partiecpant ment bevpagn0 &dtt dishieagmelowdhe fr om
Social Sciences and HumanitieesearcliEthics Boarcht the University of OttawA p pendi x A
and ApBemdi Xasted about two mont hs. Il recruit
sampling strategy, the aqgiomdntod whasd iwmwso Itwe me
purpose of the study and f(rMen rwihaomm Ot2e@eltdypet od
purposive sampling in case study research i s
who are of i1 nteres{Mbecaamel r20tBIPe aa en tad ytp i acfa |t

teachers who approacdariftiin@aalciwdy d iwereacgonni dne
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reflected d@&neions ,t wehiscthudwas to il |l uminate a b
and practices relative to financi al l i teracy

| startedtt lpeg orceecsrsuibtymereaching out to pote
and professional connections. For exampl e, I
di vision assod¢i at ison st eiamnph@ifteasnsitoor.si andl oetherns
criictal owof knandiyaletmmniiisekacy they could help id
or partli aiskaendt o mi dantoirsy any outstanding sec
teach financi al | iteracy icouwlrd th ec atl h caungdh tifnutle
refl ective 1 n stehee iArg@ppeanrdtrigccirpug.itimeesnde d sso dipal me
platforms such as Facebook, Twitter, and Link:i
parti ci pantasttdaicrhesadtt Inyp.et r e@B)t etro (aAlplp eenndaiixl s an ¢
medi a messages,amnmd katohgesrhsamenat owst h prospecti
their wider networks. The poster included my
criteria.

| specified on the recruitment poster that

Ontari ®bamrcd wQw teach financi al l iteracy i n a
what taking a critical approach could entail
T thinking of financi al |l iteracy educatio

navigation (budgeting,edsdvinmqa,ciand siyrsu e
T taking a -eocenategduappreach to teaching
1T teaching in the context of broader econ
f teaching about topics such as the distr

i mpl neabfoconsumeri sm
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I also stated on the poster tapatr ttilkd psattu by wa
confidenti al and voluntaryxomensdespesdsbavius d B
taking photriinntémewmitew,wopudrdt irceicorei ve a*a®40 gi f
have the opportunity to contribute their opin
financi al |l iteracy education today.

When interested participants contacted me,
|l iteracy i n defei wad drmhatthd rhedr ui t méthte poster.

participants who comltgadcdneaubsme If ownatse moppoaértt atrtor io &

critical sense that were different frteem mys ow
a guideline, | did not in any way filter out
had read the recruitment poster, understood t

|l iteracy critically, bacdauwer ehegspehdiengdt 6 he
criticabomgabhencl bde any teacher who saw them
becaiusemyt i swwas key to Obhedeefsaaddnpgr aetacbes
participants revealed information during our

their teaching, such as mentioning specific e
participants wereheygpt weueeelwhgthl e when they

instances, | restated my recruitment criteria
ohumeways to teach financi al |l i teraciycalriitty ca

in different wamoet iAwas thats oenhe ddhidsisiedtoy under

2 While | did not explain this in the poster, | was able to eoh&nglish interviews only because | am not
fluent in French.

3 Originally, the honorarium was a $40 gift card to Amazon.tBeeectionfiEthical Consideratiorsat

the end of this chapter for details.
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The | ast recruitment sa rnaettehgoyd wahsa ts niomwbaoall vl e

participants and askingotthaéMsor r ameAt2 6tOBe re mc

of each intervi ew,asls aosnk etdh ept aeretciwcuit phanmetyst ctpono 6 a ¢

nformation to other teachers they may know w
nitially, I aimed to recastuhd t2da lagrtd ciimpamy ss

utl scenealli 2oed a2tChrafiga ci pamft & aNveaisd ret ITh ed eepsts , t h e

ecruitment poster in ci rfciurrlsatte rovni etwhsr owigthho utth e
eachers. I n the end, however, | found that s
nterviewsras onesheand thus | had reached th
ampling is terminated when no new informatio

Lincoln %, Gp.baRall@spaB aac gsuu frfeidci ent number of p
east two deliberative inquiry focus groups.
Tabdl ebelroow,i des dlmdwtampe&ir sidci pati on in the

ol l ection uyUysethiich thdessrubhegy in the next sec
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Tabd e
Data Collection Records
Teach I ntervinteryv grogllj; Lesso Resoul
1 Andr e X X X X X
2 Eric X X X X X
3 Luca: X X X X X
4 Mi | e: X X X X X
5 Vi nce X X X X
6 Noah X X X X
7 Jacki X X X X
8 Mar i i X X X X
9 Ol i v« X X X
10 Lily X X X
Data Coadhecktnsnruments
I n Iline with case study r esnesarrashme alb scadlInl ead

t hi ck ddgsMerrirptaingg &i0Mi9ng i nsights from differe

kinds of (iTnhfoonransa, t T2o0ml 6Mai n sour ces of data wer ¢
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del i berative
data collected from par
Tabi e

Summary of Data Collected from Participants

LI TEIRACY E

I ndyutihrrye d otcywps d g bddeepdmw ,lametnheaar i z e

ticipants.

Interview 1 Focus Groups Interview 2 Documents

Date Mayi July September Julyi August Submitted
2019 2019 2020 throughout 2019
2020
Number of 10 7 5 10
Participants
Length 40 minutes 1 hour and 30 30 minuteg n/a
2 hours minute$ 1 hour and 40
1 hour and 40 minutes
minutes

15 hours and 10 3 hoursand 5
minutes minutes

Total Number
of Hours or
Pages of Text

6 hours and 20 25 hours of videa
minutes content and over
6,000 pages of

text

l ndi vindenaVvVi ews

First | rAn eMay eawrsd Jiumwei todd 2WA Qefman pbamt s
interview at a time of their convenience. Aft.
I stehnretm t he information | etter and afked them
ahead of the interview.dull edl Zm oimm arlewed @ ch ga alnidn |

interview gui Bel iwheisc h( Apipsetneddi xe x amp | e s

of t he
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that could arisienti eguihesdiiisterdvigew.e riadleutdh ennge s

practi ces, e xepfesr iaebnocuets ,t eaancdh ibnegl if ismarschiea | i te
ways I pawhigpmapantps of essi onal and personal exp
teaching. I also included sever al specific qu
prepare for certain aspects of the intesview

to share with me by edmreasicliuabiengssbhe ihatrivhew.
interview guidelines elements to consider suc
expectations, and aspect samomagt owerrea a& xahmgpll leesn
not conducting classroom observations, |l soug
the interview, and | hoped to achieve this by

in advance

Il n thieewngeralkdmwmamiesgtdd that | would be ask
what financi al | it er acy noenanwsh itdoh atbhheeny,n dt ht eh ek i
sources of inspiration for their tebebawnge I

they are the kind that could prove difficult
interviewing, I knew that responses to these
teachers had the chance ,ftoornséeg&hleiest ooamqmatsérn o:
adv arnacteh errectahlalin t he names of texts and authors
wanting to maintain dpsoladdeitthy, clonrtefnrtai frFed
regarding the quersitnigont haebioruto wne apcenresrosn aslhaand p
st udedretlsijetvledoul d be more authentic if the ans
Excepotnef oprhone interview, | conducted the r

applicationsebemeeteabbevsdeoconferencing opt
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to phone in eitherOmusdmam Zoonolny orre tbayi npehdo nteh.e au
recorded interview fobotvtit Hesionyd ipgii toanl pwaipoe erse

as backugid not use a demoglragapbuaskudfiody gtem ec

infor matshow $oaly ahey had been teachiamg, whi c
the typeda nofwhsicchhoalderlysitteiaxdd i nf or mati on such a
racialization of the participant was norlryi @aovl

bel onging to a particul ar ogireo uvapn.kd oTalr eh aii nit d rewigd
with the | ongestt whhotuersv iaenvd Itahset isthgpprawert about
To design and carry out rtome men dhiowisd wdadl bionth
interviewisnguandreamiinterviewing. Ep(iZ0d)c i n
Ashould combine invitations to recount concre
study) with more gener al guestions aiming at

argumentation and so oMy iorft @rewyli eovad trheelliepasod

met hod i n that | asked ipairltairc inppanmetnsd st d nr € d anen
they taught, a significant moment in their yo
for exampl e, par ttihcei parmptud éa rtihteyo roife sf ianbaonucti a | I

they defieniendt etal Fouwsit wed dMemred amn 206809 )whil e |

set of questions and issues that | sought to
order of the questions. I also provided ampl e
As sbehinterviews |I conducted did not al ways
outlined2b09 OFdoweker , | editdedhmaiwgd e Ilmoywideewst | , w

Tabol ebel ow
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Tabag e
Phas&epi sodic I nterviewing with Examples from
Pha Descript Exampl esStfurdoym t he
1 Preparing t ¢ Develaompeidnterview guide
rese@r celkeprer i ence and f
field
2 I ntroducing Y Sehhe participants a sc¢
princinglkeucC of the interview to int
the intervi di scussion
3 Asking the 1T Exampvhat does finanhoi wat
about the ¢ q Exampvhat kind of | essor
i ssue and t have you heard throughc
in relation
4 Asking the ¢ Exampdlle:ask you now to
about the m | essdane ydooune on financi
i ssue for t through it
i fe
5 Asking the 1T Examploba: critical do yol
about the c approédchanci al | iterac)
the issueas § Examghe: you think of a
defined by your young adult |ife 't
research qu current views and engac
study) l'iteracy?
6 Asking the ¢ Examphe: sho plodchshelreesfo
about gener financi al | i teracy resc
( mor abstr ¢ Examplow: woul d you descr
|l iteracy education curr
7 Evaluating T Exampbket here anything e
shar evdtahvagctov er ed hd st B n i
8 Documenting 9 Receddf or mati on about ¢
(interviewe interview in a spreadst
interview i ¢ Wrodreal ytic memos
9 Analysing i ¢ Usddchematic analysis
T Const puodaemtde vi gnettes
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Similarl(y200d®dFlaiddk esses the i mportance of
interview in the (264880 phases Maxwe!l expl ai ni
study to participants, what the researcher wi
with the data. Apaterftvrbmugsstdebledtieagl|ilee ian

the study at the sbéafprefdieada panitst ¢ rhwei ew,p olr ta

throughout the interviewte@twveernes caur itchues eanbdo wt
behind this research, and | was tr &hteopmscent b
well as what Afheipeetdet vi awhilkvieodyloaoweaadtep awidt |

gi ft card each partici p&Gfnotr haa ds armgpd wee sotfe d .nt(eSev
Second | dtnerJwinew 2r0®2X)g mat g elgpbre geabnt ar cdl | ect |
reached out to papticilpawni & wlele dp aar thild il poaan twsh,o m
had taken iprasrtt iinnt etrtbve ews alatmak esro mea rotf  iwrh otmh é afd
t hper e vy e@ifstoebrt ai ni ng p e rtnnies giscoen étcaff ircednteewc s appr
f r o mSotiah Sxiences and Humanitiegesearch Ethics Board at the University of Ottawa
AppemBdli xpr owettliend erviews. oTharpaogeéedgr asd con
interview were similar to what I hapdabed!| i he
i nf ormati on tlheet tpearrtta ncdiopagsakeesdnres eant f o HONneAppend
di fference wasd itrtsat iwmnleirkve etwlts and f ocus group
The original consent forms from the first int
fol-Upwinterviewsiontthlee pfauturce pants wane.not s
Fiveachers participated itnhet hGDY Inpaenrdve neiw, aanhd
financiTéhle drmiteirsvyoews aaldeangatln [ ength, with t

interviewel hstrngmacd4® hmi shioo&@es uNy srea taiboorual e
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for conducting tdeeeck igratrdwiiogpuwieettsaesr tand how t
teaching had abangetheswaecmmeéhkhaddh@dd lwas al so
inter¢eesheherseptuonenbfevents given the rel ev;
and the financial doeventApfpoern dda Xshaanprl et ewdc hinnger
Finally, it wasfkarn olpgrmarrtyumiddtsywetsoetme ademiay g hav
analysis of the first interviews and focus gr
Del i ber athoc@Gsonugsi ry

I n Sept ember s20clo9n,d dpuhraismeg iotflv é theed saluldyl 0 t e

had interviewed earlier i n tagaismu nmfefgd rtion g aa t§$
card of t ®ehphoddeati ramitrse availability, | sel e
teachers to complete a hidden Doodle poll, in
from eaWhi log htehme i nformation | etter and conseil

explained that participatatoen par ttihei gamtss tiantt

fol-upwinterview or in the focus group session
participate. I hosted two focus groups; four
about one hour aamdd t4H0 emi nunt ashe second, which
As with the individual interviews, the focus
case, |l only retained the audio portien of th
with the individual interviews, | sent out th

consent form pri(@dmpptewm dtilxel hf)do ccuast egdr atuhpat whi | e
participants to keep doetnhteiltdfeost uasnydy ngu g hme mle ¢ e

confidential, I could not guarantee that each
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During the focus group sessiong Kahuttmew fr

2010)A hybrid of research methods, a deliberat

involving fna unique kind of group i nteenwni aw,
manner t-dpwadntist atoinve. 0 A deliberative inquiry
i n itthan digpuirtesi pants to deliberate on issue(s

opini Kkmpaka, 20Th,e melli®2)y ative inquiery i s es
depth and understanding about the problem und
vi ews (Kainstka, 2010, thi slCa)se, thdg hobjugdht iave w
structured and guided drovepsdestebeobhtvioaewseas
rel ati orc othae eqorfiitbinmaalnci m¢e | i ¢ ®aclaeys Bad expres
interpretations of <critical approaches to tea
was to explosiem twhatditfefaermhhenmse meant by critica
compellingttwaysgoAl was to clarify some of th
such as what participants meant-eghéeppelkdeyodee
prepare students for reality. I n thiorway, a
research and explore further data from the in
opi n(iKaarsuka, 2010, p. 104)

An i mportant assumption embedded in delibe
we hold can be formed and changed, (akanuka,t t
2010, .Partlia)pants i nt haadvesl itbheer aotpep oirmaquuniirtyy t o
reveal mi sconceptions and est dKlainsukk awh &r0d Omu tp
As such, thesdadmlobetrlats vetuadguiry group 1inte

establish mutual understandings of current in
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comea tcoonsensus around what amroiudeak Ifiikea.nci al
Participants were asked, among other things,
that they thought should be incttedadyivedaocati
going forward.

Before beginning each focus group, I went
with the participants. For example, | infor me
prepared and would éagimiwasef ohet dé spastsi oinp :
conversation with each other. | would be taki
participants know that there wef eraga efempieght 0
under st andii emtgy od Bbteleaesflise rasnd pr acti ces. I al so
while it was i mportant to maintain a professi
perfectly healthy to didiagewrgegems t hl etalcdn oit hfeo 1
participants that the focus group drew on the
what this meant.

Il b

D

g annf obrtythien @ ar t ooiep gifrtedl hterh antafrryo nf itnhdei n g

i ndividual i nterviews was the multiple interp
interview was to provide rgpdrl teibkii paarotwsn wiotsh td m
chal ea&ngeédieoagsc,onviessconcepti ehswhand estahli under
i nterslecdthen asked the partici pamtnmewidigot i ntr odu
Ssubjects they tecaatiereand hewclhemg ®BABewn icebre
interesting filpamroi wobphdtsecommeedi €8 otrhe gr o
unretatebde topic at hand. | then | ed the deldi

posi ngnagenquestions, ensuring a respectful e
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amagn al | members so eve(Kanekbhad2al@®lrepBepbed)ds
for a sample of theuspepdnbadapaky vehenquououp inte
compl et ed, | f olyloouwendo tuegp awmi & ht hae tghiafntk car d eac
Document

|l used three tydypea ebudoesmentsuppl ement t
and the focus groups: personal documents, pop
(Merriam & .Tisdell, 2016)

Per s bonad melbetssPhbmamM$re nature of this case stu
unabl e to conduct csleavseseradsoonm so.b sCenrev aptrioobnl se ni owa s
of participants who could be considered outl]i
study wipt hofa pgarrot i ci pants at one or two sites
approachmersotj @ oawhdahliesdb ddn cult to achieve given
was interesareehrien Jhedypiamng i cinpoasntt sl iikne I nyy bset uldc
various schools, distrieaphoandgevgihgpdograaph
distribution would have made obtaining ethics
anticipate exactly WwWeetectbhedpanmndi biepanse Wow
apply to asormaimoyf éasr elnk school boards to obt ai

Most i mportantly, however, it would have b
cl assroom ash sae rrvdhgeaidotn sepdalrat i ci pants who volunt.
well as the nature of how financi al l'iteracy
intervi ewedwhwenm el omed@aviehe For teachers who
some were teaching financial | iteracy educat:i

others simply introduced the topic when oppor
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mar keBeagyse financiwdmsadti taelrwaaysoeatk usaaninirdchre
teachers ,intt hwosulgt thdawe been di fficult to sch
way one could be scheduled for cae.standard gr a
Foaltlhhese reasons, classroom observations w
|l was also most interested in how teachers th
i hhoebsertveacbhnei calpdadago pyf.i hWheatesdi dne about the
however, watsh esye erienpgotrhtoen hiomg b H ethlodnviircebel i ef s a
worl dviews translated into practice. Since |
asked teacher s fcolrasas rdooocau npeanatp toefc etfh eai rf i nanci a

| then asked teachers to walk me through that

a sample |l esson plan all owed me to gain at | e
classreemecially in cases where teachers went
contextualize their | esson. Examini ngwia hsampl

whitcdh compare the other documentp tarsamwedrli mtss .t
al | teacher s, however Fosubmotboeeaahstr pcovi ds
Power Point slides, while another one shared t

Ac ade miPo paufuH rt Dorceu meRetsso:ur c®U ranembs poifr at i on.
As | interviewed teachers and | ater transcrib
types of resourpcaerst:i cle)p amatteedr iianlsspitrhiantg t hem t o
critical wamayahohongbesbaeyily use these mat el
(see JAiarbl@hadpter 7); andpadj)tteepanbhgdresongcensn
teaching (see Appendi x cLomp rd2hseeesmsnahi ¢ ey arg |

f or mat such as books, fil ms, ani mation videos
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classified assdmatcihmey oesnluagpepsesd, whiatth S ome c e

stood apart. For exampl e, Folue aaditgiwmal stoenet ¢ e
influencing their worldviews, would have been
student s. However, as t(hsee el othhny Rjaew | Some t ¢ & s ¢ §

teacher s tweares fadbdme tt iox gqabp pirdoapardi iatvdet i e s .
The thematic analysis of the various resou
significant part of this dissertation. While

and t agechiumges pagdmei@fanwhi motledhad used mys

schoootlhser s were entirely new. Because much tin
of the fil mevaadedweatwelr yl resource mensi oned b
regardl ess of whether | wasLfadm eamadyormmlmatlae alri s

resources). Thi s 2i9no wrlvsi ecf oa @ pavdeain poa, goedsOyt e x t

not i1including theitimengpeexmpt Dird negt, aakcitnigr i t i es
gamesich | diad nbeseeactdvities | es.s Whislid y |
timensuming, the experience all owed me to ful

to better understand how péaertitseauwdsarnglililea tti loen

of re¢seec€hapter Savdmaisdre astvieaerysddvs pws and t

critical take on teaching financi al l'iteracy.

PubRe oo rvthsMe d i a OfafnidReiceolrl chs .t he fall of 2018,
of ficially starting this research project, |
Afinanci al |l iteracy. o0 The alert all owed me to

|l iteracy thesughouheastughwasfrom the initial |

stages of writing. Nonet hel es s, I did not I nc
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as parftoroafmbtilyesi s as this woul dgihvaeveex snrawdee t h e

amount of data ex anpirnoesde citn aost htehre praerstosu rocfe st hsee
track of daily news, however, ensured | staye
informed the questions t hvaitews ,poasnrdl el ped tme
ideas as | eumrgagend iamndmeomogoi ng anal ysi s. Furt
about financi adnd idtelr eaxc @ leldoueceadt i noen ttoh ec osnttuedxyt, u
which resulte@hapXwiohtehrewrsiotciinagg oafn.d hpel wascal z
especially important given that,atnbesndextmadt

vari,shbhicépna st iecaln o maredu | stforgdadd r, s, ac odneterpiebrut e t o

understHadi hgon. et al ., 2017)

Ot her public records | consul t@hdapitnfcwou d e d
which resul t&eed2F & np WOnltiac imonsul tati on. I al sc
documents in both provinces pertahei hgsto5fliye

I n the case of Qu®bec, for exahnapdee, atclea mew of

course, which | eksemén€lhdapoer cown@lri son

Data AMalithodids
An al yMeintoasl

Merr(ih9s88¢s data collection and data anal ys
process. To stimulate my thinking and devel op
preparing, collecting, and analyzing dat a,
farhe di ssertation research 1®@/5®peetanbobebk. f Men

they are a way of working on a problem or mak
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from Aa brief marginal cbmmdgtedoanahytranseesesaha
facilitate serious reflection, analysis, and
coll ection 4dmd xdvetld ,arRaWViystiigng M@Mos was essen
project in that the act of writingf onsateeerbeodt h a
i deaanahgti c@Cortthimk& nYtrause] | 2Ww08g pheldd8yi ¢
and St2@@8ls treated the memos as fAwor&i kgepand
track of ,myftthleocatngdotusgemtt a,t i ve i deas, updating t
needing devel opment and refinement. I often w
interviews and transcriptioindedadas at¢t sme wr @t me mal
parts of: tthhee pcroonceecptt ual framewor As anahysibe
process of anal ysiMl iwaiss @Inye imo g baultAspojoa red isxhor t e
notes i n betmwaretn drfhatthiag el inott

To keep track of the memos and other infor
| kept what (Q.95Win)wght sMgbkl en i nteddlelcst uaalf iclrea.
file i ncluded a digital |l i brary on the refere
Mi crosoft Word drafts. | t & lasodu nht al de sas  Naudnmbi enri ss tsr|
for theaespwejkecas various information on my pa
most I mportant document accompanying my file,
25 cm paper notebook) where | dgtoorsg cetainedpr es s i
anal yti daldememo le aalbsoovekept a separate, | argert
the notes | took on the various texts that <co
Finally, I recorded hundeets obpvareef membsng

not have acceshAltihe pencaendemapewere eventuall
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compiled into my file. Il t wwaisr ¢ dn@lsmesretrs etsh aotf I
met o keephky | deamatber batdgee dunstuck when | was
progress. fAlmagination is often successfully

by finding unsuspecltled iconh®x3 i (Omp.s 02 Wk)o.t eThva f
work out my ideas, make connections, aand sket
di scaogvediesic o wemendd ateeads i n s ee mi nngal dye dneognptahtsat e

Transcription

It ranscribed all the interviews as iatndalll ov
often paused to ta#akeometpdDiag ,| Itreapecn mMead ed
software, but found it too onerouBhauwgh rfeamrn
analysis | worked with the full transcript th

recommendiwend dnyd(BZ0adh2lkeomi tted these @Pkpataerlss i n
Five, Six, and Seven.
Cat egoStirzaitneggi e s

Maxwe204aB8gues that basic to understanding
di stinction between categori zing ssttrraafteeqiies a
data andélyfsildsswiclalt bgostizaingylmieeh baxwddtomnships
simil aBiimiyl arity rel at(i2d2®MB3nNvad cver diersge ntbd aMa Vs«
f eadtulreei r i dent i fcioamgptairamloins hbhdapepedehdent of t i me
pl ace. A6 ,r esadletgor i en qagg eptriroectebsstpphpeesfr i ng and
contrasting to find similarities and differen

group and compar éMMadkavted | hy .Mbakt3eegl gr. ygdb@&) on t o p
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overview of the processCl d@(k220qipgwye m atcthgt 11 wu d 4
on their appralygsiwtho chhematai ¢ ypre of categori z

Themati c CAanelgyosriisz.i ng data into themes i s a
research anawiytshitser ve(shpaexcaeatlH,y 2 0 1 3a;n dMedrorci uamme, n t 2
anal(yBsoivse n , KaZ2nODkPe) 4 0y gest s t hat t hemautiitcedanfalrys
gui ding data anal yrsilse itnhy me defl i fbeecwad i greo u ;m qiun t
this shwslgd § hemat i c tamealtyhsriese ittoy patnsa | oytzied gt a
interviews, dfedcber@arnowves.| ngmd didto s osmeinttogdsb i | ity
the kindscofl dat ed.,alti lgenmatwiid hardley pirsagmat i st
t his prioHheiclto s(ospehei cal AssumpBriawmn canfdO@I2Zgrikne t h
suggest that thematic analysis offers a way o
t h e ordeetbi acttaehgintet her | anguage emiwretsbrithr ehl sthoba
di scourse anal ysi BonetegHitshoermpaet si eca dpankad ayris a si v e
resenmorgehcessi bl e t ovhanawiolt@ c q a awintele dtehe backgr o
such t hpeeorrseptelccGilvens my uibdtier essxtholiamr shi p and m
availabéepaotici pamttdheirjcatdmicss usdtuwed gonod i cy maker
me mb e r sp uobfl itthpeln @ dna tyisd ca b &k e tnlgo d .

Braun an@odledt hemati asamal yweitfhod for syste
identifying, organi zing, anndg o(ftfeermansgd ait mas isgeh to
that fmtiHeowsesearcher to see and make sense of
experi(epnclebsopough t he emphasis of this method i s
way a topic is talked or hvartieétet elne vadmotutt, o tdres e

particul ar r(eBgeaamc® CUhagtkibgemedsOetar)c her s have t
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S €

fi

co

Cl

ge

E a

ries of choi teemabococt anhéysosmtbey are usin
rst i s whether,dtrhe eaan adlyy svihatti ¢ siddurdivviteNnevhbed/a tt &
nceptshamaetneesasr cher( Branmmgs& tQAdrhide allad Ga Ay
agrenaye, it ¢ edipwagnsanlbydissbesf totrp r 0,a cthheosugh one
nds to predominate.

| n g thutdhye i ndu c tpirveea oang mrad eeadh meaning that t
rived from tMye rdattiaondleensfedvetshi s deci si on \
amewor kd effrionmh npgr hetalt e eme s gletds farsomh mwa sa n anlt yesiess
vel oping a framework for critical financi al
I explained in Chapter Three, ignoring ent
i tpipcraolacahes to financial | iteracy education
t of wusgnam@e d rraenedwor k all owed me to empl oy m
nerate codes and construct themesoongamiedal
kin and (Ql0ad9ti chedaddi Algyadiavwai n qualitative |
had completed data collection and analysi s,
itial decisiof20Baknnaandt Ghads8tode | abel s .
ta ar @ acfktagre dmeode reeardyept s gl eaned réeo fofr t he
ock public understandings, and this can res
her possible interpretatiomgdaiofgw.os8)t.i o@Gi MemcC
tell ectual s, {dodvind rmaetprwiaxch fteor iaffotranp my pr
|l iefs and practices.

At t he waasmeértaiume(,&2mMd 2Qll aarikneg coding and anal

mbination of inducti vee aamldwayd ulcrtiinvge sa@rpe tohai
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whewe anal yzpe i5t9) . I n the case of thils study,
dew from theoretical schol ar sbnpe xtfhoeanheesx asmpcl he ,
AThe Neoliberal | mphead oosrgoambh emdbdd/ec a tiachme@r s r e

neol i ber al t hought and.Whoilliec itelesmst rifgrecelmogdhionugt t h
opemdpeuwessuohsas 0 Whtaeta ehaigregt]heé sc e nloitk ee vifeary y ol
teacher used rtaHhe owaosrod ifn ewalsihlngy ttfthigaeno iy dr mey i wi
i nt @rnagn & Wdei rssc uyshseinnognena such as cuifrnehtgbut béacl
neol i boear al

| f olBlrawend an @ 0O@®gx kphases to conduct the t
firstnwdhlawendeirnsyisnegh he data by jotting down not e
i nteravnddews ng tyahsstepingnt o tthent &usdaiveewrseelc or d
ti mes, aneédaadinmgg t hanwimriatniscg ilpm stmeenosecond phas
appliinedaoadds to the data that welrues értheel eqwaan ti ttaa
data anal WMivcnbose det whe eNterxansdr ibpptga.n pysase t hre
wher e dl fsrhdieintte o dyacsogtsot cwad teigrmg h e meaa NY¥i lvro
contrast hdhebs croidlees a s e gmerndf lodc te e r @aatptaenrsre h e me
meaniimgt he data rel at e(dBrtaou nt h&d QAghdeakaerr, ¢ 2 lheasstei
invol ved what (Rrod@hu alfidt | ahéekingweddevel opi
themescheck iifn trheelyatwioaork etdo t he c oldre dp hdaastea fainw
| defined and,nanernimyg tuhpemene esseaaehodt hae
anmdyover arebenagc h( Bjrueewsnt i,& M&rMazpkheas e si x, | bega
procebst this was not | eft to sheaenmndngasvals Ia

way to conduct( Brhaeunan&a |l Glsarsk ei,t s2e0 If2)
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Tab7l ebel ow, il lTustrates the coding @Brogres:

provides a sample thpmasageanahysntsengi apptra
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Research Question

1. Initial codes

CodingProgression

2. Category 3. Theme

What ar e
and pract
teachers
critical

financi
educati

al
on

= = =4 —A

= =4

=4 4 -8 -_0_9_9_9_48_-24_-42_-49._-2._--12-

Corporate power

Political influence
Distribution of wealth

and power

l nequalityo:
democracy

Fairness and responsibilit
Distributive justice and
redistribution

Taxation

Alternatives
Postcapitalism

Climate crisis

Climate literacy
Ecological sustainability
Structural analysis
Racialwealth disparities
Gender wealth disparities
Systems of oppression
Colonialism

Slavery

Uneven playing field

Knowledge Critical Economic Literacy:

T

= =4 =8 =4

Distribution of wealth and Knowledge, Skills, and
power Pedagogical Strategies
Historical perspectives

Power relations and structure

Ecological sustainability

Alternativeeconomic

arrangements
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Tabg e

Sample Thematic Anal ysi s

T he me Exampl es

The Il tds concerni ng WhyinCanada, are Indigenouskic[ €éThe f act that

A b s e n c kids leaving the system without the poorest? Why is it like that? Yorf i nanci al educat

Cr i t i c having heard the tereapitalism in a know, there are reass. What are describes the ec

E c 0 n o n class or unpacked it. Same with the those reasons? Why [is it] thatthe whi ch i ndi vi dual

Li t er adominantideology right now of clothes that we buy are made in to me such an un
neoliberalism. When | ask them at t| factories that are halfway aroundthit hi s Thoaur steh.e wor
beginning of grde 12 if they have  globe? Why are these clothescheai s not used anyw
heard of the term, a few hands will ¢ than the clothes we buy in Canada t o Imésd | about vyo
up. And if | ask them to explain wha that are made in Canada? Because c hoi ces and not h
it is, no hands that doesndét ®as& i n which you are
shocking gap. issues should be in that curriculum. c hoi ces.
(Andrew) (Maria) (Vincent)

T h e Ne lusedto be more involved with For a lot of these lessonswhereI'm 1 was saying tha

for Twitter and having conversations  incorporating these ideas, 'mdoingwe al | jJust sit

C o mmu n there. But so far, it has mostly been on my own now. Some ofthemI'm di scuss personal
about mathematics education. And taking from other people, of course, per sonal opi ni on
think even within the curriculum of butnone of them are comingfrom per cepti on [t hat
mathematics education, it is difficult other teachers. Possibly just a pol itjwddalh. the t €

to reach the areas that | would like t community of teachers with similar have t hose adwags
reach with what | can do. Finding values and similar goalsintermsof pr esent what we
people to want to talk about it has  what themes they wantto includeinal ways ask me ho
been difficult for me. their courses. Having the abilityto ( Luc as)
(Noah) work together probably would make

things easier.Hric)
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|l al so used thematic anal ys. sBavhause amhe y z
their composi,t itome nidteincg tahn a ltyspies uatkswst dde f i tt
gnea toef.l i & le vailtellweesle r esources, noted their sig
t of major topics they addressed, which |

neStragegi es

As MaxXe®mlkBp| aidirsawhoancekisi ng cat egwah zdsng st
mati ¢ samhlaysi s canndeeastel @andahgt reskearche
ationship of things Whemani @ apealcysi s, cobat
nt to i1 dentify meadrilmgs ewiatmpilre,a onkenglndg ed a
0ss (@aa dant@aumedf i n(tBerr&uielwa rtkr&jnns2cérli2ppitse)gor i z
afegittwme et pixnti @l &iegomreeMasxowe |l | , ,2 OthtBesyop. 112
ontextual i ze tCoen nneecat niinnggn sotcfipatrt leegisakastean.ded t o
nesds eni thayt i aotntse mpetrisnt garnédlbo athredns hi ps t hat con
ehvoel nitsst iwc a Ihti gnn et tx we | IThu3Ql1&onnecting str:
tioedne dat aanté&shzemnr edsad d fptintsauve it damns n

i vi dual I n@oerrnve cetwi ntfy uasntshcer i Bpgi. @ 8 -bcaosnetdi gui ty
ations, which Ainvolve jurtaposnthnohheg 0N

rel ati ons amo ndge nptaiif i vcoed tevieadsmt ge wancnteubdelé e 8 n

i ngs, sriamihleamr dtthd daerisf da ewelels 0 2013, p. 107)

Sincewas interested in the rceolldteicatnesdh ifposr aen
t iacnidp annott j ust t he ssumifleaoredodsise ssaaadft bemats |
ticipants, themat o ian alnydsefratravke snaginmds @ f f o © &

ear c hi mgutehsits loowmu diyti wm adkmer gesi g mi ftywiarcd etrise
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i mportancedegdeatcoqdreixzi.ng strategi egr awsopw|l d not
t haoscur mradlafrdri,co tp aadpleorstsi Aspanmicédh, forl each par
scruttime zvvelrtodo utsmeé er vi ew transcri,whatnthepatic
repoabtodudtc sincepfionstical financi al | it aed acy,
their biographies and | ihewekperdehftesent twap
coll ected for eachopatrhémsnglaecth ipredrds et tpeathtd/at
a coherent wthioé er, e lewitairhd mg$snagipeo hdgaet ad i f f er ent da't
col l:¢ebteednterview transcripts, the focus grou
resources and stoeuarcshpesrcso f i endspirati on

Nar r avtiigmeQnteesexampl e of an ap@elrwas hcdmnantall
strategies iIis the wsleSef ddia2iéljjere nda nafl vipgoetts
crafting.lt hhegrpeeeo @O kEhapr of i 1l e i n the words o
the reseafélmoptodaonsi stent with taHdropgienagecsiserod
topriesent the participant in context, to clari
process and ti me, qudl icteanttdrvddp .&hdatr@sneesne so tohfer
for crafting profiles in g@yalio®t@ne vies rtec etar & m:
what the interviewer has | earned i ns$too amaskteor y
sense of themselves and their mporabnwotbdmesS
craftvingnwheetso be abl(eo0Opé)sast Seitimad and di s
the constituti v & eevxepnetrsi eonfc ea, ptaor tsihcairpea ntthe ¢ oh
expressed, and & oexpeaerki ehhee inaditvha@uadci al and

whi @eh olm she operateso (p. 120) . Finally, ther
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participant alive that enriches and makes the
reader s.

When ct évaitg medthd lels® evied®ia2n0 § 6 ¢ pIr e aptairntgi ci pant
prod i begi nmaiangghewi pahper cogiiresn dfotthr amd emrivptews
groapswell as consultingl esspporpliwaegslked ufmernd ts
paper copi essbefcatulse tl{&XReDGRi Wihmamornt ddatedponsi v

and atttoe ntthievceogailh an when working on a screen. I

passages of interesvi goédlekevpdr posethefeteett
okfathanscript, cutting out the pasismigerg tthdémd
into a single transcript. While this reduced
the next phase, | read the reduced transcript

passages wher eannmo sbhtecgcaafmtpt el . @ "Mipai rlrea(t3evDel )na n

recommends usi pgi bhhetod i waspketwpreer stome voi ce of tFh
throughout It hfeelptr ohwd &t c o gpnf o nt aibn ®ac dpietmasionn  wh |
phrases and passages verbatim 7kl sguanltsaad i eomash |
me to clarify and. pifbvsdemetbonteat |Itthed dihthears o
facbobnstraonat iamgd vaniadty ztilmgg same time, even i f |

from the. participant

I followed similar steps in producitnhge t he
texts are much shorter as | usedFwohe hei gnette
vignettes, It heehwa g pp e b 0Bl tolheeyw wer e much shor
summari zed major ideas from the interviews. H

t he viigmnhetrtdees t o stay f airtdhfauglaitnos tt heexiprr oworri dast
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materi al f or Wiy loewnc rpaufrtpionsge sh.ot h It hedipteeed i | e a
transofypto exclude hesitations and fillers s
semant i avaan aloy s iamme odfj etchi sabksea@ame hl i berti es
conj umat icoomg un omhiewee dduvwerrobusght it wewada hel p

transition betweSaoameenmesckBesdabhds uderaas At hey
Ast udemnt sfourt her clarification amdetonmapkei mae
expl cbanwogrddwatsgp pr ot ect &it heen tpiatryt,i chyptanguch r e\
altehedoverall amda®ii rp@ BdEfoht heek opmpl &) ci pant s neé
school or the cjtikgpiacwedr dbfedbre wc d mmwcrihtey d i ke

Whi |l e Sei0dneadm mmeareds nt i ng madre rviiagnhgetnt ea pr ¢
order in which i tt hcdasme eisne atrhceht odn sda cnkioite w keanpdp ri ot
order to cr eahtaed tthoe opmaldr &t evesaf transcripts a
in eachasramecinpervi evawidese 2t eo migemm ad n ® niad e .
to thenlhnyexto return t Whieln aganspased materi Pploi

t o a nhootwheeveenrs,ur ewdad hcadi g so to entitb thanmes:t

di st meetani ng, asking myself if &Goveaskmre@e esen
ex perate necaec hWisitlegp | stayed true to the charact
instances | iohangatdpoattaint hei s oimeeln tviedss . Fo

vague about ttheea cgihmtsagtli ® nofantdhdief t out any inf

easily identified the participant.
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Strategies for Validating Findings

For Maxwell3Mal i dity refers to fAthe correctn

conclusion, explanation, i nt erFprréthaet,imna loird iotty
does not imply Athe existence of any o&éobjecti
(Maxwel |l , )2038eaklipndgiil2¢ g @aidr, es gai ning fisome gr

di stinguishing accounts that arettcaiediirbhd earf rwl
trgMaxwel |l , 20A3,swpch,l12t2he rol e of the qualit:
valy dtitr eat s, using strategiaemnsd tthhaed e xeisstt e rhcee v
threats that could(Maawetd, TDAaABr)aa d othycp aas i @fn
Maxwe20dB3cusses are researcaeonoli asi oiivhelcas ec
selection of data that fit ptriree orngsgarrdoomereds e
selectionspbpéandlatathedbmékess evaerlclhcas vity, which is
of the researcher on tohd psleltithidrugg ho ri ti nidsi viindpuoas
guarantee validity, thewrae araen meutl heo dosu ta nwda |l p rda
increase the credibili(tMaxwfel &4 ,Bed@B8nkcheedsr cb
strasegpgpested (RYitlaxwevlelre appl iacnddeldé omeobmmpi ne
evi dtema@te hredlpedouto variiomsmwadtiwddy.y threats
Ri ch ahadt al nt e nTseirvne ,| nLvoonlgv e me n t
Toprovcdmpherteeveaantdc aognhteab&d col |l ected, the d:¢
detailed(Badkemayri a7 0.ThiMa xkviednd ,oROMIBt)sh d r dant a
intensive interwi ewsoadnemeohgin participant o
conduct phséirsaspgpatrevi oub|l gi miedcrobednduct sev

interviews with each participant (two individ
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interview averaged a®lolutttoldorké epH cawcrese oimmeyeéd @ rhgt It o
meaning | was able to check in and confirm so
throughlhwtugh not all the teachers participate
participatedriponubadatofettdtenf pveceauaescsol MTeanscr
verbatim audewtehle mekatt @i ivnadcroantsi tridganteitngs t hat
Chapter Six and add colour andFtdmt wrld taac ctoluen
provi dreadt ¢ oemxamploebebf ef saahdr sodacemi ncg tp rnagc tpiac
ver babi mhat the darhelriesicdresarlhiicenatdanced
Respondent Validation

Respondents ovnaeltiidmaetsi orne,f erred to as fAmember
Asystematically soliciting feedback about you
studyMagwel |, 23Mh13.,e ps ycditz6mmetmbeahteeykt h  al | t he
partici garetck, tima dvine hpa wthioci pated in the secon:
summer of 2020) abougeemar giemg ef o dtivhinag sdhaetra |
frome first interviews eartd pfstaidaadregea xopersi @ mc eas .

Di screpant Evidence and Negative Cases

Validity testing also involves fAidentifyini
casedMaxwel |, LBOV¥VEEN pny Db2avh) ora efnttraa n sofnosr nhaotwiawvr ed
critical financi al it smmagphtedscuati oma¢sée dCl

data that ddansioderfad twhalte Idcritilcagwartdced hi r
agai nsitlayg hfiisr satlt le amsxhhgori mgad responded to my i nvi
was notpawdtitciirpp;ant s based on whetherowetdhought

partitcopadmeansttihfey r own whet mesr ctrhey cadwitnhermse



THE POLITI CS OF TEACHI NG FI NANCI AL LI TIESRACY E

financi al ' iter acy regapeegeyme tothd eénamiumen , a t Wil der
per spect i vedse ctitheagle @ rodt &t | wbadac dparet i whpants
may bBawveéenti fi edwlh®o wlrd th avwdcerriattte Fruestt her mor e,
reporting the fi ndliiangrseda rsto udfaddtmaetsoa daedals redssss n
Bet ween BetiiecdsesandCiameeemi CoinMea)adancd i ons and
Noteo under ACritical Orientationsod in Chapte
Triangul ati on

Last, triangulation is fAcollecting infor ma
settingwar iuetiyn gd fld xmeetlhhods20ABangul a2BRhghedata r
ri sk odssbamadBi ohssystematic biases due to a
assessment of kel geddétrtalomtey Meetwvetd loégp,s $2013, p.
Whil e | col Ineucltteidp | dea tsao uwds@ gndgh i madli wd idmua@li nnt er
del i berative inquiry, and document analysi s,
thrieatfhalti dity threats ar enotadmedsmpMasxanseil 1 e
(Maxwell, 3a0G6Ges pe xthompt)rei a nl g ucloanlpea s dealtna pl ans a|
resoagaensnst participant kimtder wifew® pi csemsuadr ¢ h
addeeéd s gnedhowiet h hat e meaalelde d trieoth etrdvaitenwsa taan d

del i berate inquiry focus groups.

Pragmati st Ontology and Epistemol ogy
The proliferation ofn dtelie nbnti emse am@udyesrce:
provides a chal Iwehnage etxoa cusi dee (dsaisasedal.t A0%7e

Luck et al., 2006; Yazan, 2015 ur t her adanfnugscdaeasda hset udy r esear
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i nt er ¢ hraenfgetrarlbdadp h A me & madidnee t h ydoHaog i son.lat ial .,
therkéyrehat researchers identify the underpi |
ori enthaeirs ocnags e study as .At ree avnaime bemmédadch of
studbes$ haaraeblt ey o accommodate a range of philo
design of the research to respond {(bBathesonhe"
al ., . F01 %)hqusalsittuadsye,aech was especially fitting
(9980y ont ol oghalad $§i pteleatt i pni s not an objective
multiple interpretations of realityo (p. 22).
di stden meanings ascribeidonobyithaachads |l ancerhae
them. The ways in which teachers make sense o
ways of thinking and being in the world, remi
af f aitahoenycteeranc 8vdn per s onal ba nodg rpahpehilye e & btdhpen |
schoopolantdi cian wHhii anta.Ateh ¢ yh et etahgete pthii rpea,s a g h ig a |
underpinningrtagimatwsog B cine amess ¢ himoh pur el y
constructilvin swhadatn fnaltluttee, wa y sJuonhnma nwChezweehy 6 s
pragmati sunplRkirhee®ephyl|l ogi cal and epistemol ogi
research

John Dewey, as Yrd@mOheéebobdveg Bhastwawhil e mo:t
valid path teoknwewilledgte,ciitti que. While he en
Dewey was not a pure positivist as he did not
what (BiteagalOloO©)fact, confounding that which i
constituted for Dewey an Aintellectual fallac

modern ph(iBlioessotpah y.o2 T gmaw36pl ue in the scien
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understood it to be (fRxepetra mehF@QY opmadgdnaf ast s
Dewey, there was ntouthivensdl knowhmleidtghd dvatio i n
act(i Binest.a,l 2PWi9r )y was a soci al, i nteractive a
create meaning by bringing bel{BMbsgand 2014pn
1046)Thi s meant that Dewey did not ssuplpwtre pos
reality or that complete objectivity is possi
understandi ngat ielxaisyttsh e nwoorulrd mi nds and that e

Dewaysought to address the Acrisis in cult
mi sconstrued as fAan account of how reality re

|l ife to the | evel ofBmes 2 00WOh Fec t(BBPOYGkperi en

mi nd was not a fiblank piece of paper, or a pa.
themsel ves, and the accumul ati onhedded heprekD9)
knowl edge was also not dAan i mmateri al entity,

thought or reason as its(Dewelipda@den®doetnhteror a
wor ds, both mind and matter were interdepende
solely derived from individual experiences, h
emotions in favour ofBilddhtea,haZ@0Gbepd, DDewey e
pragmatic method as onevot satdeat oOmpibdd 1OPpercec
was dhleaissd of the times when at the beginning ¢
phil osophical problems, héhuthedl usnitedalrdneo
assdmetating that fAWe do not solve them, we ¢

Biesta (2009) reminds us that Dewey did no

characWestaenmgphil osophy wherettahesr yh@hnowiag
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(doing) . Given Deweyds understanding of the w
everyday experience as different but not irre
be more useful or appreptra,atz00f, amy 492 )v.enPrcag
feminists, writes Vorcino (2015), Abegin and
androcentric world much of what women experie
its articulated imeapl agiswng (pxpé&B)lendbduas cent i
pragmati sts open spaces for voices that have
under supposedly har dA$ aChapwad|Tlaoteede n d leiaxcth etr
have Ilgedrny ligmlirteelomtnuitmeaenci al | i teradygymadacat
of criti c.alTdsicdt gphaa rtgihcinpl &l ¢ yceo nieelxlt doofc uunmment ed
devaluation of tlhedtearctho ee gmaprrood reds atilodn ,bel | ef s

experiepnaesi 6f oner s

Dewey argued that more i mportant than acce
commi t ment to critical i ngfluegrr gy naed BbBesumpobbae
(VorcinBragmat)sm questions the seemingly inej

tohal heggewonic frameworks and open up space f
alternative to the dominant positiandtocmnnseQ@i
relationshipsod which Aso often fail to-take i
dominant classeso (Vorcino, 2015, p. 53). I n |
pragmatism i s rel evamtaritn ctulH atr iptr odbd eekrs rtad haed
with universal truths and abstract philosophi
interprets Deweyb6s approach to inquiry as one

Aresearch Tesrmimpliynquiry that i s venkaoci med]| m
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than most other responses to problematic situ

experience and the ordinary makes pra@mati sm

Aoppression, poverty, and ot h®@mgsmatihsmeisn) ust
research as just one form of inquiry, not nec.
ordinary |life (Morgan,n2Otllagt makes phielcoseplyi
useful in understanding social research (Morg

Il n th)j smwiaepwpwroach in this study was pr agme
bet ween educational practice findalt hffobeco®adfer ot
teaching and schSionbcsceagmat net sdbebregd. in the
and practical transactions to transform the w
(Gl aude, 2007), peripllcowyveshathbeéa@ampersa@aaoct ud

about the aims and merit Fof Diewayci aeakcheesaa
consumers of educational knowl edge created by
resuldmseataemdpol icies and curricula based on tl
2003, p . 111). Teachers themselswse@lsvi ng, tédireg agd
act of inquiry (Biesta & BurbséeasseOOBonp.sé
seeks to study financial | iter aay oeddesfcianteo otnh ef
i ssues that matter towhihemeamdangfuulsuteotthleen p al
( Morgan, 2014, p. 1050) .

Furthermore, instead of turning to relatiyv
intersubjectivity as the answer, where we int
intersubjective world out of oureshdi i Buabuyl

2003, p . 108). This shared world results in s
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~

inquiry are not restricted to Athe domain of
At he domain of ensdos,( Bpiuersptoas e& ,B uarnbdu |veasl,u e2 00 3,

| i kesmiastees that Ainquiry has always badenand v

enterprise.o (p. 424). As such, pragmatism Ar .
interactitvivey for political ends, wunderstandil
already mor al and polli ttuhoudse 6t 6 DkEnzhhns BR6&28arp

that the shift from r eséfarncahncwdaa ddukrai rag dy dethla v

and t écaacphaecrist y to teach personal finance to re

—h

inancial | iteracy was significant. How we fr
only the ki cadaolii awetihet gkei shiedr ew ¢ IBii eevsee a & Bur bul

2003, .p . .Whkeh9 )we moesste aer fcfhe ctthieve met hods to rai s

or to create more ways to incorporate | essons
investing, we inevitably promote amakiiemg oifs de
reduceqgudastions of individual action. As a r es:s

(20&8ahl s Avalues discussions about the kind o
live (p. 7)edThosppowvj detaasmace for teachers
voice their professional expertise and person

|l iteracy education.

Et hi cal Considerations
Drawing from (CL955VONiag(MteOIlANB Milnsds us t hat maki
di stinction between research and the rest of

separascwmedsiobhe actual motives, assumptions,
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|l eads them to ignore the influenceobof these o
someti mes even | eading researchers toohitdtde th
goal of scientific neutrality (p. 24). Second
lives results in the |l oss of fAa major source

researchers in CWaxwelkli ng2AB2 prmpeewodi&)Xt he first

wrote was titled AResearcher |1 den(t20tly3)Me mo, O
recommends, was to examine my goals, assumpt:i
and what resources and potential concerns my

|l nsoéadeparating myself from the research, I
On the fusion of perséonawOpndsi abelt esttunbd

onesel f with #fAallistolca arlelaemwdantntend viercarumd mt t o

intell ectual craftsmanship (p. 201) . My profe

il luminated differehtsangseaxoplh os@eglfioe sexamp

throughout graduate school, | have committed
meani ngf ul and advanced ideas for my disserta
from my ewmomlomorc inequality to my interests 1in
academic |ife, I kindled inspiration f®dom boo
themes, and | engaged in countl eagudourBhoidgl
was familiar with many of the resources that
sources of inspiration for their teaching, th

were new t o mee aagreat awihesrc hf olr wahse f i rst t i me. I
own | ife biography has i mpacted my views on t

one way or another for most of my working I|if
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of tsawhsernot uwasaseddeNet apasjhecobutsesearfch |
neutr al

One olkwicowxntdeare wiotthticalocncateamrcddysti mndg hear c
wher e | experienced an ethical Acakemmaacbnhad
indicated the participants would receive for
design, I had vacillated on the issue of incl
decision to do sodedadIlwanse ofnort hteh ed aRe sogfa rtchhe Et h
conflicted about wusing Amazon, Il wao oweietgdth i ng
what seemed to be a standard practice in othe
appl i capteiroine,ncle de xa t wliurrg en go ft hrele gsriaxp pweeeckadst i on w
review, mysendrnénbeonatsi nlgi s deci si on would often

I did not feel comfortable associating the
t hi sorcaotripon appear on the recruitmedtheposter a
reputation of this cbobhpolatgen wamsiaof tehsesi pn:
spotlight the teachi nSucohf tcerfitctéinceagn teesdtanoumeidco |
of economic justice tGhabpdachbteal agd wot poAam
recent years, the online retailer has attract
wor kleask ofpoermngi ailgidteye ssi vd Ftaax dwaaxsiMamk, 201
Mc Cl el | and Gr2e0elnZb;e ryi |& eKriltlrdohebfafv,e 2a0nlt8i)ci pat ed
participants | was recruiting (those who care
same qual ms that | did. It was no surprise, t
honorarium cboold bbadohabkd oirngcaind eznatt i goanv ei nnset

i mpetousf i nallfThg &Sonotatt Sciences and Humanities
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Uni versi tagndod,(faasOklt adwal been pr,¢evwi @¢ialingree ranrteie mmp |
from an Amazon gift cardchwi mae.gi ft card of th
Though | regretted not acting on my instin
|l esson about how easy it is to repsraofducei pgob
pressures make researchers susceptible to ras
conveni el opwever, this experience made me mor e
throughout the me@st | of aiilbend (itox j@ o & tts s&eimeess &
stages of the project. For example, during da
assipyneuwddmy mg ot ect Odgrhiev @ay ta rgdCpaensdaveyl miMhy2r0 1 4)
reporting dat a, |l articul ated mydiosvair déop arstes t
evidence as a way to gdasdeap@Waswelt.lh,e @13 )i
Given the ¢éetbnesabfi mpbeaach decisions, It
beneffirtotme d h eB erseisdeeasr cthh.e smal |l token of appreci
sougoatfteéere participants something tarkgiiml & hteh a
future. As a resul t, I | ater updated my et hi c:
teachers to share their | ecsaslolnglpll eithhse wietshs otnh ep
one fupenaaodmpl et i oom,ofl twhtilsevidgilsasreerft attwiro t en t
agreed to participate, carefully removing any
resources that teachers had Ishvarldd dwistth ireitdu
compl ethi en pbhibijeclti suggeest udesbatcéswas famili:
from my time as a teacher and from the resear
named but hohwgtht woul d aid them in tUméitkeadiien

| essowhplchnsver eimot henalppaeedi seserobhttbn for c
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pur poses @aoad |b epcaaguesiyeeir prd rstss o rb a@fiosrt rtti Hbeaim et do
compil ation bpubéseohedes naitdhli tsh edri sfsermrda ada v ainl al
Eveough the participants in this study tea
l esson planmawynwellesdmamnsle asmaw k iAwsd Ile diinsscpuisrsatiir
ChapRkieveone theme thaeti ad olodc lkeaevs s vmauai t-y of |
minded iddiwmgdwatk on critiDual tecememiconifi dem
the research project, | could nothogdamte dbty t he

prvd ding them with a documenmageel egncouphbages

ot hers doi nagndsisnengikadeivkoecb| | eagues ienxitshte f utu
Last, Is hwaarl e h @ dstsuomneaproihzei nfgi ndit ndish.ei patrwhs igpant
expressed interest during the interviews wil/|
published and publicly avail abl e.

Chapter Summary
The research design and the methods used i
chapt eébreegan by discussing what makes the resea

boundaries to determine what c ords tniatt wtr @s otf héa h

case osft wduyt | . eMetxeacherssaammari zed the recruit me
used to recruitppampbooisciveastasplimgl acdhidngnowbal
table with informatheinr onnt hlevement ciipamtes waal
which data collection occurrtehe multthiem| @erioc et
used to collect data, i1including individual 1in

typesuméndec | moved on to discuss data anal y.
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and transcription. | also outlined the catego
data, which involved themati c atneasl.y sNesx ta,ndl tdhi
the strategies | Twhsee d htagp tvweal icdoantcd ufdiendd ibryg se.x p |

assumptions underlying this study and the var
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ChapFkievTee ac®Beerlss ef s and Practices

As teachers and as <citizens weutmutshte &de car
resourcefulness and resilience of peopl e.
as a way for al |l tteoa cthheirnsk aanndd |teoa rbnee rtsh oaul gih

education has al waysl bueregne ay osuushtveea kséi evpe iatc tt

TUrsul a MThlr &elall i Wor I d of Mat hemat

Technol ogy Edwucati on

Dr awi ng 1 nstphier aGainoand ifarno np hiyrss wli s t Fraanrdk leidru,c a
chapter explores t he away s oieughhwdfe tho ulemgdaedr s t
Fran&Vvembversive iThethhagritrgp otreéttascdoimgl. | ect ed dur i
i ndi vi duadndlen tieébrewiaetwsv e $tnog uiilrlyu niioncautse ghroow pt e a
understand financi alt hleiyt etrraacnys | eadtuec atthieoi nr abned ihe
partihcaidtaa ,cal | ect ed dur if og utshienrfdoariprsbae rsaitg rnvief ii
portitdnmsodfhianpddiemrgs gi ven that a primary aim of
del i adutdahee meaning of critical teaching in rel
Anot her odbiytehtet be e at i ¥ eraigrhguwixplgtewieacspinions
convergedegarding the kinds of knowledged skills hatcritical financial literacy education
demandsin other words, participants deliberated about what would congtiiied e a |
currivwhhdrumt comes to cSiindelatheteteaomecs | paetE
the focus grfoupm,i ndiavisdual awnterviews during
with compar dlhlkeesqguestioamodhdcudsalamae®urricul u

pri maaptiynCeid t i calL iEtceornadonyw wl edge, Skill s and P
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St r asb(€hge meAR3gr.t fcreonmh htahhpes, e sl eoxttBietrhi s Chapéeer

t hemes ,i ml tl odotdtl ganhdi cthosddle herdeée arseckl)Whastaonpae t he
beliefs and practices of teachersedwhhocatakba?a
andH@w and why does a critical sense of financ
teachers?

As | expl ore Cha mgtr erapederirtxi,dcentpaaihlc € ps g &y t
various socioeconomic amntdd cae laocbBayp peatanpgaenkggr o
from math wvariswwxis mds sh jusdddesypotnea o t i whi bpeaancth e s
ad privategaesdhod| whtelned e heh euBy leinc wshehtipaumb | i ¢
system, tkawahnee sliomartieadus typespablschgofsndgdedh
alternative armksGahdded F ecearcteisipiemasonal and
prof essi onaaln db alcikfges, seaxapdesr anlneonnc e¢ me migusrdi ng dat a
a n a lcyosnicselr mw ntgeaapcphreeehsedn denatt cal ity in relation
t hway t haypwdvr ewppenldi ttiocal context wihhehy s Wwhi ch
which they hope to see the aims of Behawci hI
chdarmmeo ptr o mitrheemtes t hat sium$ @& ceexchimpyesavd idviindgu a |
intervidews bandtuive flocut&€egf omgarks itchresmeBe tiiwe en |
and Pr(@hcetmed pi)e,s e nt wadit sac rivehpheho tt hhdere ydeé ssicm g s
some of the condumidngtaonakbyshat arose

In presentinbavbesbepdingsyruke to the | angua
as much as posskehtderrescfttieyn Bgnudost ahbetghtehnagts hd.i s cu s
the knowledge, skil lrmrequuinadreigteadaag o geiclcoanhor nsiitcn @l ti et

and t ddalhreimeg 2)i ms e@d .coldn ngt thlnea medralahtee gor i es
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wer e gdanearexttdiipepbk emotwloe dgarti ci pants as recor
For exBanpd cer, alnig zii myged iass |Isabced because these we
one @fartthsce o pdascr itbhea ahismge clanén aathegy parti ci pa
not wgdiaup alr apshsriagsniendgWhy |veovuiltd atbaev et deen usef
i ntroduce t hehetteeahci hoebrf evhi igonve eikre stgftheatpave chosen

focus on the themesohtreshibhbhsodisesserhatceomt i &l

economic | itPawadertedl awmiddati oeaxtde mth,y hcewcher s t e
they do, it i swhmpartanmntcatl o eexamimme | iteracy
pl ace.

Themes and Subt hemes
1The Abs@rnictei codl Economic Literacy

| b egiirmnkcussthafjedbhsee n €rei tdf ©® anlolmit e rbaeccyacu s e it
establfioumafacid e n tthheante st load I otweearcdeeeirdgefoiucrir i cul a
and scihoiol othgs és oin d esrdtueekdemi s chapt.BEpbprand the
examadear t h of critical aepduoaicihecmi st iogd cniasneliyes
what stirs teachers to imbheducewnTedtakalsems
wi s i itthd sbshaving studetndapi s bdteh dtte® vidhesd ymi ssi ng |
of ficial. tlummiacddhfer maddr € ®s c urlre acdu |l taora bdoedf si tcii o n
how t hey elxspeorbdenr t hec al economihco Whiatyetreancdy tion i
anwhat itvleesra dlo sdbtdh eses g weashtsieqgqruseand t hleanetser s
fideg chrotbeea cfhreatndeeb sence of crit.iTbadeacosomic |

artichud aveaalt i whpiegstasovegsi ghtisn etohder f taiva and
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courndwldey eagruei r ed mporte@aamch t o note here, as mer

i's that opfatuetehcei ptaenrtnssa mMd i fmeacnocn canhioc Ol i bnet geirnc hwaintgl

Andr(eanw | names awleo plsseaxsp otefgesrsiptpiocnaolmi ¢ Ol t er acy
howevefter to It as At he abddemraa sef tdrei tuisccealofe
evokes other ideas about opportuniwteyk haonvch ac hi

in educaseamnath
Ref erriintgi dmalt raagplpr oaches t Anf raedamni diaa | | it e
Afwe have to |live in the world as constructed,
mo n.elyn hi s v i fihat,seeimsotanbe whene the conversation@nds c atuls &r &
no criticaln ctohnapao reymmatewopbints out that financial literacy
education wasgan initiative of the previous governmgnt a n d thexdniarlo &iberal Party
fibroadened that curriculumd t  wllaaloutfinancial literacy how to save, how to invest, how
to budget, how to operate within the system as construaied A s Jeeddtrhergivds no
conversation about the nefet that historical and structural critiq@d-e illustrateshow this
A s t caititdd economic literacy gapmanifestsn his classroom
[tGs concerning to me that we have kids leaving the system without having heard the term
capitalism in a class or unpackeddame withthe dominantdeology right nowof
neoliberalismWhenl ask them at the beginning of grade 12 if thaye heard of the
term, a few hands will go up. And if | ask them to explain what it is, no hands foé&ip.

So thas a shocking gap. €.]JAnd thaés more concerning to me, given the crises that

wedre fecing.
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Other teacherdisclose similar concernSpeakingpecifically dout the newrinancial
Educationcourse inQuébe¢cMariaobserveshatthe coursm e gl ect s t o address i
i nequities i n Caandfocasesatimetyoniamindivibualevel amalysis:o
One of the goalof the program is to develop critical thinking in managing finances and
to bring students to develop sebinfidence and knowledge for their own financial good.
Both of the goals are very self centered, but | would argue that as an individual, you live
within a society.
Marialists some of thdundamentatopicsthatgo unmentioneéh theFinancial Education
curriculum
Why, in Canadaarelndigenous kids the poorest?hy is it like that? You know, there
are reasond/Vhat are those reasons? Wlyyit] thatthe clothes that we buy are made in
factories that are halfway around the glel¢hy are these clothes cheaper than the
clothes we buy in Canada that are made in CanBdefuse that doegsnmake sense. |
think those issues should be imtlturriculum.
Referring to the samiéinancial Educatiorcourse as Maria/incentfinds fithefact that

this course in financial education at no point describes the economic system in which individuals

are functioningo t o.0AketoAndrewscomplantsialmowt thé Oneriof ai | u
curricuumi t i s s i mp | ofor Vincentfilat the ovoncidagditadism is not used
anywhered | n Québedsdrinancial Educatiorcourse ientirelya b o your individual

choices and nothingbout the system in which you are making those chaided, asVincent
explains thdichoices that you have to make are limited by the syjstény which yolwie
making thend Moreower, théipolitical decisions that citizens make can determine khdtof

economic system v@e all livingind As a resul t, thNeremeedsnotbe rhoeel i ev e s
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connecting of the dosVincentputs it poignantly when hassertghat financial literacy
education s geared towards helping young people 0fAs
To me, it looks |ike all of (Theess nothinger i al s v
about this prograrthat is really providing students the critical thinking skills that they
need to gdorward. 16s this very individualistic perspective on financial education, which
really seemsimed ahelping young people survive austerdtyopposed to helping
young peoplg@rosper and maybe be part of building a prosperous society.
Oliver echos thesesentimentsemphasizinghat the current curriculumo ut aof t ouc
Thefinancial literacy education expectations in Ontatidke Oliver asii 0 u edd ia tact,he
would beunsurprisedf they were createdack infi 1 9 9O#iver@xplainshow the curriculum
should be modernised:
[ é |wassaying earliehow connected politics are to finances and to the economy and
to economics. | think right now the major crisis that is going to be impacting our lives
teacher8lives and our studerd$ivesi is going to be the climate crisis. And | think that
financial literacy needs to be tied to an understanding of the sustainability of the natural
resources and of the planet itself.
That ol ogi cal isscs lég Dauldi lointey t hatquies adbmanéant hreai
kinds of akdowlkéd¢wedaacherawedaluinedveed and critica
oughetquiop Sthedeartxs t heme addresses precisely t
2CriticalLiEttcemaKenyoawl edge, Skills, and Pedagogi
|l fhere is a@ami aibs@&Incecdamhoemiccu ririttcearhaudmo w d o
teacher s r e mehdge stphoigss teche fsp raqpuiesetdicsat engod ) e $ he

definition of critheaknewbreraeoiBdg r kibtite ersekotanl dse2s)
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4) the pedagogi cal scturl atti evgai t eds h id ne agetphued s diggaetpeé ok 1
and SMiillhesdle const meel etmed t csr i t i cal aencdo ngornoiucp eldi t e
them into categorimpe®rtant droe nfodirei idnrhsatta ntchee,s eur
ficatedKaoowl epdog@esobc & hiedoWwdeelsa toi o hmlvaec e d
Ol iwelresson amdreespudlritaatdi eognost Yy ust r at e what teach
rel at ilomesk maiyk e i.n Olgh ederd acrs,r ofoanive weethshtdeea s | d
fWealthDi st r i b HistorcalPFe r s p e t i v e s thatveealth is distributect todaya y
has political and historicamnplications

Whi | e s ooreet eogposreihdesa p h eirns cwonrcke r t  wWiotrh one an
exampl e, | ChhaalvleeDmpghiiamigamtr At | viPtesda quaBdica ade g d e s
fiDenat urAslsiumipn g ofitksiobdust,d erhey are twoi sitdleat off h e
pur sue s ifmidlmafrf segrapdnle Sitatvpeg | | e td h epanptl ex spto@cesse
el uci dataen dc ocnocnepeetl sipifnegs r i ti cal economic | itera
i hhhent el |l ectually demanding | earning that is r
sophisticated pedaegogitosnlg asgter astt euddireenst lse ena eéher &
t he exnaampeldesi n athe snehapxlkaukbitivesofot her ppssa
l'iteracgndelagati hgpgawever , ohsmakye di direst itchepant s
throughout the course of this study.

Critical Ecobeimi cli th egirm cwi tcho nhcoewi M eeaaoncthi earl s
|l iteracy o8ckweatailopatrhe cvepramtdepant beendlaomt i o
per stmmmehgnagemenfti samsciealof | iBteecraaucsye edu ttd siadn t

gui ding force bfeihnianndc & éhisroomettet ebcbergsand t he s
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critical econmemicd elwisdvfedria etyconcept of critical

usivmg li ®@dg.ua@lei ver ,speakkaeatammpp @ap o A hitietcearfac vy :
Financi al |l iteracy to me means awerarndssa of
part of i mpacts us, bot h on[ @af niamaiivaildd alt e
shoul d bwe tshiithuaat edd scussi on of CpAohdtaos and
political systoemute fudemasiceFhand financ
with political l iteracy.

Li kewvhies ed,e fEirmpictoivbh meghslt ihgeihg rsi biuomamreecest andiang fi na

broader, onret é¢tat liys sbhiathibda themsideonrtiecda |
Students should be | earning pérgsoothanlo respo
problem with that. However, on top of that
cot exmthiwvwdn e maki ng tahse swe Idlee céissd toomrsy of how

wher e iiAnd sprnoobwabl y pr oj e &tei ndgo i anhge ando wa sa ntdo

wi || mean for the future.
Zer dinntghre i dea of resduecendmsMdbEbésnhasast t he
foll owing way:

Il |l ook atwhitchshdligeryacocy better understand
worl d, how we distridmud ei mpsrotuavratglsy ,n ntwdvin ctht
wéve setdiuspt rtahtbata hnomges someThgastoupsal byemyoctc!
concern with finan&biealt elri tuenrdeea ys t@ehuda entgi dhro.w
up the world such that some are advantaged

Andrmsewd efrn aii tt @ roadlteeass tdhceuced by the other teach
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Financial J|tiot,emeacpgmaansnderstanding of th
economi ¢ se shewe trhaaw. WA cri ti cal understand
economic structure struatmresotaedsmaceodgc
|l iteracy that enables students to make pow
to | ive uindewistthantdheng of the current econorm
The next twbatshdyheemast pa @dbefmisreidd eilonmish pgi nt o
di stinct set ofth&ktoonpkeedgoemand| skel hsy
Critical EcokmowlilceTdhgese sakyploe ms on btalsee know
t hani ti cal economhnd | ehemaey pueésgiaieadnpmarti ci pan

Tabd ebelroow,i des od sthmmarayt egari es of knowl edge
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Tabg e

Critical Economic Literacy Knowl edge

Knowl edg

Examples Cited by P

Distributio
and power

Hi storical

Power rel at
structures

Ecol ogi cal

Al ternati ve
arrangement

E =

Concepmtis neefs sf andwirtehsi pno nt sh
system

The del et etr hwoduasl tenD fdeado @ t
democrat(e. grpcpebitical
| ssucaisstorfi but irees tj wigkeu tgie ,
taxgtion

Monet ary hipwotl dtrdviadasndr d é&tee
mi ddlass in the mpos tdadad dsg
cri(seeesg., economic crisis
The trhqgdueb | i c (po Qi ¢i es ogr e
public heal t h acnadr ec cahntde icaebc
(e. g.,snesmd sii ppigohasei hgst
pl ayedr emedy economic inj

Var i oyust ems of oppression
and t hieshrapiotigevof doahei al
mai nitnagnpust economic or de
gap)

The |imits to economic gr
pl acetheopl anet

The meafngonogd ocfo nasgiones Ul Himo
anrdeduci®ngc aornbeon f oot prini

The constructed nature of
Posctapi talist analysis

Al ternative wagsoobowngdec
ecomoamh 'y just ends

LI TIESRAACY

E |
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Di st r iobfutweoanl t hTha majoritypodteaeherst one point banothey
discuss the importanad studentggaining knowledgaboutthe unequal distribution afealth
power, land,resources, or opportuniti@s society.For exampleAndrewds lessonwhich
specifically deals with wealth and powes described in detail in the next chapiéne lesson
examinesve al t h di stri bution in the context of the
concepts of fairness and respowasalbtphoivdeyd aosn we
t he de mo c r Milesjtao,tepches abewd thdistribution of weah butthrough the las
of taxationin a language artscladde h a s wsrteusdtelnét vwi h f f er ent poi n-
t axat iosnkds athlmenmm @ with arguments faomrdthe diff
proviisduggporting detail s tfhoer sthheedseentferaodn t he t ex

Thteexthat Mil es prcogaretsgpwinat imudgént experi me
ulti matel ycaoretfrl ectt tstoedrailes represented by arc
phil osRomplrearts Ndbaht kRawldh e( ttiwowagth i mkteresxpl i ci t |
in theOhefs dtdhogu.g ht axspkesr ismeundtent s t @ oputta tome md ¢
musi cawh,dbawnrda g esnttrluyc ki eixtp ercitcehdu ctho hpiaggher t axes
their i scamelidheansts askewheébobherfficthéefigomeoneament 0
eldheas NAthe tagkthseoreonody after yeadh®st lodr Ahard
t hought experiment has students i magine wheth
a Adisembodi edhanviimayy!| e@eroh imewadsn oa Mfiehl\dasbusc a
ARon JPpawlposiens a wohrelyd cwahne riief oi n wi th others to
income distributiyfinm bdbydeéemxti aggit he meméy hand |

education for those who arwéeéhost havotiaedubegdt
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i nvisi bl @ nhcdtnihdd ecsotuu dde nd isn d éh etms eeib\edf ® rnedita tnkdre o w

they wiopo.de |deescchr i bes howtstuldenastirespynd

The

nex

of

t

t

he

nd

he

Students will gr avdetnaetyieahi@lgy mon eRauwnlot iaaen ol thte r
thé&r someti mes sGewunfefrtai dgd dioisk éumayaf ueh t hi
tax is badddButhkt hdmtt peyopl e should have a
thinghe$Be 4as hioad dafthiegyndd otnhh@Gthe way t o go.

of t hecgafadirst Wifl eashheow tleé at @xl ¢ gesstoedmm sf eat u
nomiecg uHeel ietxyp hai hep srctadirmbipd awf eeldget it axat i on
One of thence@aaoems al otiyshweengeoso ki nmatt axati on
Sot his is a basic introduction to that beca
Il ncome tsaxadvweotrtkiss age, abdtetye Wavfid emenitdda pe
| i fkleath€®€wxj ust kmiogthtsal Arsd ttalken wihea you te
progressive income tax and i f ybhemakleeywmor
doin understand how tax brackets worKk.

gi ®f otanxdatiinemuali intcy utdlreast i Mi lhes teaching c
hiltihght snp srttuadrecd sofbecomiisg offa miall i prerwiptele t i \
t category.

Hi storical Teackeprshs soeasls sk ndmltadendament al
critical economic proeideysandideed sit @anldhmegr
ways i n whiaolk politeictalwelast e oagpdrecsf ound e
i vbaddaf amialliieesy of | i f eViamqe ntipoa sissadmadauttee c ur

hi story of mmanéyg ighe&€mphdawin
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Il f you | ook at &t hnei dhdilset ocrlya sosf, Cdatn awaas cr eat
very di wifagr dry t he Bank of Canada, printing
various | evels of govErmonenwei goerest oé&f etel
DepressohowTlwat won the Se&domdwWawrel & r Waart.e d/
Cané&danedlddss and buisl ti nnforsamsitorhu cCtaubraed @ st f r
from the Bank of Canadad Amrdnsidmden gt hehalt9 7
70s fvewehad a Tdreebt tchriissiiss. one of the most i
that people need to be aware of.
Drawecomnections between historical VieeBsbh&is anc
the | esson on mopetaeapybmiasOonowmiswidime ctsikae on

Vi ncpeorsteod hi sf et bdernehogeaitdmeo mi wa:s aflllfouwe know as

that the government can invent money through
now that we have all Based hesea m@BGCi yegmampte nts ke«

Il i st evhiendc etrotekd t udent s tthoe roeud d setcito nbbosr itnhpel i GQavliD
crioantdhextiendtecdltdegi,coaéiceancisliibBadi igemowanippeopl e
At he Gr ee.0T hNee wp uDrepattlis £c wdadsipdmo mpt studdnttshet o tF
gover nmentntiisngi mbaegycbat dt hl so printomoney fo

Mi Iteosuches on someasofViitniceansttaenedii s g utese t he K

economic policiesinhtalva cp @Rt re dMipérieossgp edrbiltey t o s

world as historically created, advania@gi ng so
hall mark of <criticabHd pdhramnoisal |y | iterate thi
[ €] We had greater equality in Canada for

There were things that were done to make tF
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more di sadvand® alpeean & nrdolt lhiem @¢.Thsaecek tofatt he s e
things were done in the past to create thi
more edudatei tbhathaete t hevoa | du d o kpdeaodp lé e

that the world does wcotahawdelti debé¢ hliiskelth
bef ore. And aaee w,andicfrf&eartken ttidligaet a d dien way i n v
was cr eat ediwhrescdhlegplpbescioasnaeng, people get:
people protesting.

Mil es, bringingnifrorhmsstsdruidealt spadgpds # ihwe
itooireesadree | us Co Isloedditivicsths®d d power f ul potent.i
ssing socpabbbbdtmelmdathi 8o s f oirnmatthieo nnsame of
al ity

Power Rehdtin owoBaaeseprsomdse® that critical e

chingudug viheeper sense rodl ddhied nusing quusatl spoocw eal

utthat eslda v doahe iMaleadap lveistsisentgt d leaoni al i sm as
mpl e
| tihmaeakuding colonialism in talking about |

A

It nNnot s ometemiendg otvBapteclydadd v in a country |
oppressi nditgeewmarucdss peopl e iassetsitlill | b Ilhatpgretni n

i nequddk i t(kui msd.i shoneastnadathaaddrtessed in finan

Dominantnarratives thatonly stresghe story ofprogressaremistruthsand incompletén

Oliver&s viewas well Suchnarrativesobscurehe historicalrelationship between power and

economicsandthe ways in whiclpowercontinues to maintaianjust economic orders

especially fogroupsaffected by systems of oppressi@iliver recountan American history
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lessononreparationgor slavery, in which he aims tisruptthe notionof progressandexpose

how unequal power relations continue to permeate American sdaidiig lessonQliver

attemptgo challenge the following ideas:
[ é That slavery was abolished in the Civil War and sind@ 1Bere has been no
slavery. There has been no guilt for the American Empire. That it has gotten rid of the
one sin that it had been committing. And that since then,&bezmrogressand
everything has been fine. Trying to really, from an economic perspective, latiaat
slavery meant for America. And how the current affluence of America, the gbater
America wields globallywas built on free labouAnd that never has been really
compensated.

Part of Olivets lesson involved t a | | ytheuanéulfilledgpiomiseof compensatiothat would

come to be known which wolld leaeeredistribuiten cbughly 460J000e

acres to newly freeBlack familiesfor their suffering and injustice under slavely his lesson,

Ol i v e rWhatsveukl that fnean with inflation today? What would that mean that the

American government owes to Black people in the StatesPle pr ovi dedifferent udent s

estimate®f what that actually would look like, what that cost would actuallybe al | of
arefiabove the trilliordollar marko Oliver remarks thathis kind of teaching is more valuable
thantraditional financial literacy notons¢fe achi ng how t o fimanage
a ¢ ¢ o and dravs connections to the Canadian context:

Thatwould be a couple of examples of how financial literdogsnot justmean

personal life managemeritow do you go out and make sure that your income is more

than your expense®ut actually looking at your society, whethessitAmerican, whether

whi

your
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ités Canadian, in terms of treaty rightsr example And how much land is still unceded

landthat is beig used in a productive way for settler society and not for First Nations.

One of Vincent 6s as sd020Blacle lnvesdMatiemProtesisdooksa k e o
at similar themesVincentaskedhis students to watch a commentary by comedian Trevor Noah
on YouTube, oiiGeorgeioyd, AMpCGobper & RacismSociety (Comedy
Central UK, 2020)The assignmentquiresstudents to respond to questiensi c h  a s : A Wh at
doesTrevor Noah meanwhenlsays oc i ed yntixsarcdld w has this contr
broken for281t ac&ntpeopl e adieed t©® wendbdeott hgt
these actions, how does this concept of a bro
goné&ddire assi gnmehat giBelsa cokn ctoommuni t i gev esmutf f er |
have for decades been | ectured by government
and not rely oouobdgsoBEvxeprlnaniennitrhgh atehda tl yy BRvddctk cent u
communarnd eisn the Greenwood di stira cRl oorfi dlau | tscaw r
call ed Rodiewwojodsthi elvatd & md omaode shta rdle gwoe &i difa
prosperVigcent has stThulesnd sRaecs eMashadrhe dmd® 1t
Rosewood Massacre and descri be whatHolhwa pmp egrhead .
these historical events contribute to the fee
broloéEmi?s asaiimyn Methpdent s contextualize the exi
wel pbrasi de tnhueanomettiong i ncidennstperwakgedf biyh
Lives Mathhy¥elti ppohgst be Blcaad lp thpadvaep ademe wc ohnotw n u e
bexpl.oited

Ultimately, for several of the participants, mainstream financial literacy education is

missing a structural analysisthat it neglects to, as Miles putslito ok Acr i ti cal l yo a
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political structureandconstruction of our wod . T@aching students about the ways in which
power and oppr e enomidiveshelpsstaderpsaindprstamdtse constraints of
personal financial decisiemakingandthe need to look at broader forces at work.
Ecol ogi cal Twes tneiedatthoé iitngcdmidneg t hreat of ¢
a nfdo slteearranrionegpdo gi cal su$ hannahbfeil daomreaiianl olfi t er a
educasi omai sed byTiebvemmeslel hé®eshedea that there
economi € sgaregetrhat urAslsiumipti gaaes 0 i n this chapter
fiPedagoyiraale@liiewser),. fpcerr ceexnavmpslheo,0o | | a gdivasivel s oci e
sense that growth is how economies functiditraditional financial literacy education teaches
students hom o t falt irto thie traps of unmanageable del@liver believes italsooverlooks
fithe idea that we are creating a huge debt on the @aden our natural resources that i
getting pretty critical right now.In the futureOliver speculatesve will have fito figure out
howto change the narrative sbcietyo He illustrateshow the narrative needs to teframedby
contemplatingvhat it means to be a figood consumer 0:
Being a good consumer doésjust mean buying your products from places thatidon
use sweatshops. Being a good consumer might mean not consuming and reducing your
carbon footprint. And giving a little to charity doésmean that you cahen feel okay
about taking a trip to Cancun@tgoing to mean not flying and not continuingetuit
greenhouse gases.
While Oliver believes thahese discussions are taking placéhe public domainhe does not
think they are yefffiltering down to curriculum@ or as fAper vasiWomgied as t he
abouta lack ofcurricularattentionto climate crisesind the implications of this oversigior the

future, Oliversuggestglimateliteracy ought to be connected to financial literacy:
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| just picture the lessons in 10 years from now, or even the discussiondl thavé with

my own childrer]{ €& &nd theyre saying AiWell, what were you guys doing back then in

2019?Where was the pressure put on the powers thairlmn the government, on the

politicians to make the direct connection betwaeancialliteracy b climate literacy or

sustainability in general o
Questions aboytolitical inactionin the face of imminent climate crisaad the unsustainability
of the current system lead teachers to include lessons on alternative economic arrangements,
discussed ithe next category.

Al ternati Ae r B g ®loemiictcheer s rrmaero@ghbhyg ztei ft yhian g
probl ems i;st udneenefdfritcpveledd | uamadnsonalempld mati ve
model s to strudtoMarinlgi $ hlkei e dcoglvinggdigpohsii mg
students ttohd hedacmdeamny nhatwastatawd by peopl e. St
expl ains:

[ élJlonseti mes we talk about it as if &t was s

noteWWe <created t htehemheolaer eo fo telkeerh Amagyi 88g good

worked. And some peoplta ewo rwk eared tlhiewe dion mo
exchanging. I l'itve in a small town and we

[ 8t i mpoot ahbWw that there are alternatives,

about.

Thiedelhat the systemas ssaggeoemhsenhngli ddadladcktbe
rearrangerddwr mbet |l mor e jAlkitn etcdmiaeensaue eéds .t hat
whil e his teachigagei neclfoundotns, <t wd elahasy ea |l s o

opportuennigageess i t al iammen & nfawhpahtu saur e sy sit em mi ¢
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AiYou t hought about this all year, you have
t he fhwtwrdeo we build an econonml& medllytaat
di scoursapon apo stns IPawk wes omeal |,y&iatn i nsp

calPRogdt Capist anl o ts fpéeBruft e d tn. etnevringsi oonfi ng a poss

out and making the case that i f our system
contradictions and climat,ehprbeddwrrestanmnd i
planniing for it

The oppochalnli édryged oa mieémasgaibntea sngu @& @i zi ng t he ec
al |l ows tsot uwdreemsttosing ewnmiptolmn ar ynvssoesmestah dsgeadat
soaring econwintihc tihnhee qauianh ittoy p rfeeved ntn gynddiersg ap & 0 [
over whel med to act.

Critical Economilco rLgat vebrdalficpyo eS keidligles,. cr i ti c al
l'iteracyall leaarmpfreormid ckliBhMissesulbtf hemearie@gws t s on
namey partincitp@antc®urTsaebllfef behewst pdgofi dielse a s u

categori.es of skills
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Tabl@
Critical Economic Literacy Skills
Skill's Examples Cited by
Acquiring lan(f Exploring the majmeodlhao
navigating ar economi cs
T Developing a sense of th
the microeconomic and ma
f Receiving, assessing, an
the media and from exper
Examining muliq Examining mainstream opi
perspectives (e.g., labour wunions) an
and taksintgi can | support and critique tha
T Reflecting whether and h
1T Taking a stance and prov
Chall enging d« Examini4i ggrrtaarkteend as s umpt
narratives worl d works and identify
exampl e:
T The myt h -noafd et hbe |sleilofn
T The myth of the Amer.
T The nodhami toff as a wa
move forward
Taking action ¢ Making informed decision
participate safely in di
f Learning how to mobilize
case to the public
1T Devel oping an ethics of
that individual and col |l
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AcquiringahadanNawaiggat ifhar tAragfu nmfeartist i ¢c al i te
Aapplied to ,ecfomromi ncd rj sutsit d resegate ehé gsgumegts that
they&re hearing from the media and from experfgspecially in the field of economics and
business dhisinvolveslea r ni n g receivevand regofiate and assess the information
Andrew explains:

We explore the major economic theories &nade logicanddevelop a sense of the

discipline.But at the same time, as we look at that structural aspect, that history and the

powe relations ofthe way things work noywe also lookat how economics is really

about how we liveand how we produce the goods and services that we need and want.

And it doesiit haveto be the domain of the expewt$o oftenare working against

the common interest.
Andrew covers micreconomicand macroeconomic theory under the framewddk e ar ni ng At t
vernacular and the conceptual understanflirgdf conventional economic pedagogy and
curriculumo The rationale behind his teachjdwpweverjs to equip students with the language
thatthey reed tounderstand thifdominant discourse thattheycanfinegotiate io andfiresist
it,0 andfiengage with it Andrewacknowledgeshat in his classstudents learn abopersonal
financetopicssuch asi s u ppmlidy d e ma,nfit ocnp ocivnetse ae bw t o i nvest
stock .nbbwlkentessompahes| earni ng gaft hautegddthato pi ¢ s t
students then have t heabatkhede btrsictute® asadtlhtthiegcan h ow t
flarguemo r e p o wrethe diredtiorof their choice because thapw funderstand those
dominant structuresfin other words, part of the reasfom learning conventional economics and

personal finance material is $obvert it.



THE POLITI CS OF TEACHI NG FI NANCI AL LI TIEERBACY E

Along with graspingelevanttheories concepts, and langugggudents also have to
acquire the skills of examining multiple perspectives and taking a position, ieaith tahe
next category.

Examining Multiple Per s pWhcetni viets caornde sT atko ncgr
economi ct dactheerrasc yexxapmiensi bnt g éhrhsep @t icwend empor ar y
economic issues and takinmnglatpadsittoi Emnntemcalfd
bel itehvaets t he current cour sei ghei ntelascsheeost foanh of titn a
teaching critical thinking skills. o0 While he
to expose students Ato WHoswerspohyveguesti snhdél
sifiton t hbeumi e¢ €n® i s not attempting woor I[Adivinideowc t r
Rat htehre goal f dmodiencemtati «crtiai cal thinkingo b
examine issuge¢esenditdscsusandt weakneasesuef wadi dbh
arritvheeiart owrs. cVinrcd aursti oghi v e s itnh et hfeo | cuoorowr enxgt eoxfa
| abour: uni ons

One of my big challenges everyf ytelae we gth ¢t}

articles that | can find thataarwebadafjamssth

of the best articles thatAnd ceadfit hdmi hofe

my students in class and have the critical
little editorial about where they stand on
they end up falling, |  évaen deothwea@ytgsh aseeael liyn  t
carefully considered both sides of the iss

One iorfcEdmt] edtni vheasy i negx asetmund ¢ mfpds e per spiescti ves o

refilnegmtuesti onfisHassucyhouars opi ni on changed or evol
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youdch think about the first timethos phougbul
|l esson, Vincent may even share with students |
uni dmst he s aantes o thbedse nhe | ook uatiaovneshat hi abed

throughoutcdhnsitdery owlaemrde whewe ul .d/$ Inedesmkitst b 0 8 t

studeanltsso tcoonsi derfithethed & oavihywgcountervailing
boss in the uabgehnomWodtaalilmdoof wor kpl ace are
scenari o?0 He recalls one st udaentgvhitnng ppaorltiitciucls

whafter examining the arign me@ntceeWwate s eramnd foang ai n
essay. o
Chall enging Donmimoatnhte rNairmpaotritvaenst. s ki | | i n cC
i examini-hgorrtaankteend assumptions about hew the wo
comepopwl amboudsruisedi fci ency, ent rcerparcefareiach e hi p,
concenpetgaotfi ve ieheecnatbstbeshar ms eancmnuomied by t
actitvoietaych st udentthfeabbwiys bolg e fmitalts wed na&reglues
Eriics da@n honest narrative of wher e Heex mlraei mad
furphewvi ding examples of Dbillionaires Donal d
States, and Jeff Bezos, founder and CEO of Am
We tend toeggedt phshedwwth a free market, al
wealthy because thaeay haerejchogmeaath isdaas e
efficient and better at Yooui nhga vteh ipnegosp Iteh an k
who ar e gtohdény amasdeslafyni | | i onaire, which of ¢
critical of. Eweérro pesopmlue ploiskda |1ABeadaduwes]| r i ches

built on an infrastructure built by the pu



THE POLITI CS OF TEACHI NG FI NANCI AL LI TIERAACY E

[using that i[mwhnadhbovgetsgne] ronment al debt

[ 8t i mpocomsit demwmext ernal i ti eshamdhddhehe@lupéd

who are perceived as successful now get to
| nt er rsotgoaathiensg bi |l | j oa@acordisagsikadEmnhasl, |teonge
domi namtboiudedash ear d eme miatrSit cirtdedscaytt 1 e opportuni ty
refl ect ionnd iwhiedtuhaelrsp e s oieaslploysted bé ey cor ndgel f
ma d®t udeart sal s 6 hcexsatmne mer ed by t he pupbrliivcatag | a
weal th attainment

Ol itveakes appsriomiclhart oa t eachi ngprsdwaieloiteg Ao w
narr atfitveeas promul gated t hr ough ¢ owiveehnlte sosnoan of ni
t hieT Aener i caMH®r leiakmes t o begin the-upesosmncwith
soci al critic, affheautelasronGd diregge c@drll iin: the A
you have to beoQlsilivaeaipbst pu doted i feiktet ii g thw isthlma t A i t
myth that is sold to not JFwst Odmeéveeiidsaesa mbut C
presented as fAanybody who works hard camaugh a
it hroug,anpd!| ¢ eaknrda chear d wor k ¢ anecroinsee af rmidrh Hpeooweari |
explai hbBehoded oflr adnd danelryi ciatnst a myt h

That i1idea basically ignores allpbobhersyruct.

that really do just prpopluéegeisanchnd smékl

American dream an i mpo[slsti bkieleptsyi tfhoer e neavjeorryibt

k eetphse m wor king, keeps twagnre gfoa mmtgorty |jtdkes re

day, which again keeps the aydl @emfcegf owt It

s malelr cent age of the population intact.
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Ol i aleconft et §0l | owi ng hraaritgti ves about
That charity is a way to help society move
peopl e with the neonsta basnooluvnet tohfe inmro ngeuwyi,| tc b as
phil anthropists and giving 6ael 00 tefetnmaney
you @Gdohmave t o étyhoiurrk bebhoawti or or your owners
your way of trea®ting people around you
Il n hi sOllievsesnd p laislt ssopheFr s neotiiFoad istefe gener osi t
t hneot i amr uef gwkeir ols | tGYy M 9F r0ewDbr9edcBo,n sii stly pmeci se
fighting to destroy the(pauf@&yevigicadl®mrodiutey gte

(1970/A99%6s) i n stri viwhgetshoe rt hoaft einnhde rsve ndiueanlpds e r

be extended | ess and | ess in supplication, so
whi ch work and, wor ki ng, t&r anessfsoognmvae hmest wtdoe h d 6
skills todr e&tegandaeadatalele ttweueen g esncto ips@gitlyd and i n

studeapasci ty topcbh!| Emathmooxahleeverisad tt ackaetse guopr vy
t hhedea of taki hgl aet gwhneser bpswrospudi ng economic ju
Taki ng AAdteirorwaethi Muspeeghi mnmoSeée pmtee,diNer 20
Andmeswudent s e x psraand e end fedl gvreedss @ hteeyd i n a way t h
bef@SienAcned e wst chemtod syeedi nwpties emebdbhes speaking
conceponwesrofvafleyal |y i mpafcntdruelw troe ctadedns.am hat t hi
AexcitinlgidsttuidresantThbeBapmgech t ook pl ade madadi n
stri ke on Sep@tingimb dwehnoledr,e 2p0l 1a9n,nfi enlgt t oo taht tfemalt i v
and fAwduartiteednideitro anxi eties, Andrew fdadrd edt her

fis 0o mes eirevilceamnipmgpar ati on for t.h@ahe dmrye maardattihee
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incl woedk simops of f ercerdt ebdy ,tsgt usddeandt fss,t usduepnpt s € 0 me
understandgi i onfp owmatandake t heir decisions ab
or .motThéeé vaefb jtelre waskaslldoofiss t hem t o make an info
aroungatrheici patdoon in activism.

For Ancreewmeed to organize thfmaseorgpaeszohgw
traikter ai ner gap and activicGAm gapetghailneompbsnei
critical e cf ool dniiteéhve lBih todesar aycoyu or gani ze and get a

care oWhoute? t he direction Awe needartto ohfe atdhoe nsal

i nvoflpeelsi ti cal economi crse coo gbiyt ktéehni gso nAfnldircetwd mntehaar
i n makiamge and otheéemetchmadicg ©f actually doin
economioc whdeene tii ng wi th a l.oot of power and wea

Onmanner Andwbwcaddresses this fAorgani zing
Acl ose some seemnbsad gapsbg¢iowvwiadmgat inam his cl
organi zers from soci al movements as well as s
l'ittl e mor ep urep castea bb eeh ion dTtdpeitl stuglents intb whiatever cduse n o't
theyhav® b ut rinattudbe rs t tuah bdwtthsy mobilize, how they engage with people,
with their own members, how they organize their own members, and how they make a case to
the publicoThe ot her component involves providing s
participate i n Thheedwats @&ctpiecn adadfyelvy sd bl e duri
Matter prot ewhen iA® dsuenheoso?l @ 2h@adt sih t haturweroatt ry
which protests were safe, who was orgoani zing

becausel atikldidn tisnf or mati on
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Ot her teacheirnsgt adeopsé eabdta@mtna nkicl gfsoirt y
i nstadharesseshstaldtiv o deaay@fin the con®dext of the
def undiurb@ doct a ni @mLtiafrgipoo r t s t tuldgednet $sehreotnh e r
contacting the &®orshegoywg dcedhsaimig et htehye dcou,t s t o e
Lily empathzes withher studen@reluctant positiorbecause she understands that fitbink of
it more in the singular way 0  dtubeats feel that they aneable tgpersonallyfieffect change o
Nevertheless,he believeshat as a teacherfstherfijob to help them understadthattheyare
fia part of a bigger communityLily explains:

Sa if you do it, | do it, everyone else in the class does it, everyone in the schawl, that

already a couple of hundred peogleé [f we all sendPremier Fordj text message

saying we dod like this, thafs a bunch of people letting him knoiv W& don& like what

youdre doingo Imagine if you can expand that cir¢leé fo incorporate more people

ThatGs a pretty big message to him.
Mi | esbedlissves that a critical economic | iterac
action with ot he gigstidentopmhkuaitiextd do sd@he driving forte
behind this actiorfor Miles, should beian ethics of concern for those that are most
disadvantaged bly € dur present systeq.

Critical EcoRedagodgi ¢calfb8yr aubgy hveasne eldi st s
pedagogical strategies that teacher se eanpd oy t
skills required of critical dappusaceldaebtihei &8 f A n

bel ow, provioded ha <wmmmagroy i es. of pedagogical s
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Tablile

Critical EcdFPradmigo gliictae¢r &¢y at egi es

Strategy Examples Cited by

| dentadfdgpagki 1 Acknowl edg

ing that the ¢
is capital
i b

concepts in i ism and t ha
It is neol eralism
T Unpacking concepts by al"
what doefexgmeanWhat doe:

Emplnogyicognit i q§ Having students conceptu.
the working world as Awo
T I'nstilling awareness tha"
aspect

Denaturalizing Bringing attenti akfesgro anh

assumptions ideas such as infinite e
T Thinking critically abou-
of i ncreasing automati on

Posing fAbigo 9 Engaging shrudedetss egiatshli n
economic justice ,andhWiasa:
some people have more re:
have unions? Why do we h.
taxes?

Democratizingfq Building trust and creat
that fosters agency and
T Giving students the abil
to puhewbBnterests

Makicoghnecti o1t Providing st udleant gu asmnedhl ec
where they can make sens:

relation to | arger soci o
1 Engagoitnhger sconnecting the
financi al | wi dbhbhey edwuca

care (@abpmitppressi ve and a
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| dentanmaoipmg Ki ng A odhicepui $s e dl hien Atbls@rnicteie cmd | i
Economic (Thietmet d@ grbeeptodrrated i t hcearpitée abmemistc em nor
neol i ber alpiesmidaeveciolygyhe | ase AOmMegdae air ® httalltee ycur r i
are expecAedatiockametaicthyi ng t hhensle umajacrk i a@n ¢ et s
with students iIis anwhempoirt acomeéseatchi agi sitcaflt e
Andr ew dits chuesrsee s

At the beginning of the year, one of my go

contextualized for thé& dtheddntwvs.t heaarmdma rhyey

terd@®. slot integrated and impliciteductahe oway
has happened thhat tthey ederd out and refl ec
education.
One whwtdriemt roduces the concept ofl esamint @lni s m
weal th disast whtbwdsecotrasmb | let i oandvepower .

As a rheissulawmfeduc atMio neast ngelksporir z e celse | mpo
unspoodnamgpts with students in ordef fbe them
material t h®ygmeatrtei ngatrmatnghas isfheidemtol v st ucko \
continuously fAunpacko the i deamenaaofdionceoncept s
taughthim to da Miles explains hovhetranslatesis mentoé advice into his own teachirfny
practicing the habit of examining what he means when he uses certain words and phrases

So | say something like tifnpacts our material practiceés. Hat does that mean?

Material practicesCulture.What do | mean by culture? | try to do that in thessroom

too. Like, lets really talk abouthat Let®s slow down and talk about whaist When
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wede talking about education, whenaeetalking about financial literagyhat does it
mean to be financially litera®e
Showing what unpackinigleas and concepts may look like in practice, Eric providmscrete
exampleof teachingaboutexternalities:
What is an externality? And | give the example of if | go buy a pack of cigarettes and
smoke cigarettes at home, hey, | paid $4 for the cigarettes. The seller ggo$d
product Bm happy with. So thé it. What isiit taken into account in that en@nge is the
fact that m going to get sickdn going to make other people sick. People are going to
haveto pay for my healthcare. The person who sold me the cigarettesidoaga to

deal with it. Everybody else has to pay for whiat Enjoying in this purchase that was

just between me and somebody else.

E |

Empl oying CoAmother [Ppdhddgegl ogkedsbyategyghert

having students engagqarierw od{ teatsi ssa wusehenbits | e

vi suglwhkhene they wil!/ be employed o@®ce they

experience,

example, professional sports stars, but the

e |

teenagers often i magine themselve

r

someAndfrsewst udents come from relative privileg:

It hi nk JWhee na ytoecuenager, especially if you

yodue going to be on the boss side wofh t he

apply to you. And one of the thimdsedweaeviddh

h a

e (

the working world. Like, the whats does tthteat

mean for them? Even to justchavbathgm cons

power f ul for them.
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Str ettchheimagg | saantdi aam ki ngp slolgomw g | sctduad e retnsg et o
conventi on aelntweirs diohma adnids ¢ @ € ® infomoi ac [ eursshgeeroet | v e
t hveal ues andstoauktec oamrees iant sharper focus.
Denaturalizi Ago Asy mpspents.of teaching stuc
about financi al samar peminmgicle s ispsuseismiplssnsg
FoMi | es, this entails fidenaturalizing certain
Abréawn and talk about the assumptions that p:
oper@ne. ex aampdlies ciuss s il cerawdtghtat h iMe hetsu d e Tt s« | i nt e
and the future of woalkt omat iwdn cldy uield es pggdgaeds ttiisfa |
reformed our political economyo:
€ mmd hwed a shortemadvoa kgwaril et ei gceme i f
had | ess jabdebaecaewse ngetmortehe esadme oemounNnt
you could share Abhtd emh end hensh ¢ @ih & gtelaihs woul d
be gTheatrobots can dve tchael minanele pal nadg tthoe] n
basketball. Or | aGannst é oéehyotseet isstnutdhenngt gs talr aet
mor e cr i tAncdaltlhyeanroetilhgehrtedsh o dameé s@&ldlyj nghen ho
arweegoing toogiekembhed ?hhey woy modnleybe Or t I
| aantdh@ VY be WAL kEgp etohpelne t hie ywavmotn t oAdd anyt h
they have a cealtidaffycubbki nme.dhte tihdkekesae s o
that unl ewsr pieogl| feoar wahgeey I|waolud Wr ,j utshtemsi t a

not hing

4WALL -E refers to the 2008 Pixar animation film that depicts a dystopian society in which humans are
overcome by advertising and consumptidrinking liquified food, watching television all day, never working, and
never exercising.
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For Eri c, denaturalizing assumptions has t
around i deas sucwhiplseoe® d dineaengipcec aptuirovvnet hnar r at i v e s
tend to get mar gi AMal ii 4 ¢Er ditions attureses ecsu r @ri est pale eTighhu n b
at the U.N. CIl iwhitceh Altd i omo vadnmtid hi s cl ass ir
on resource extraction:

[ éWhat | reall y¢6 |l shkedchhbiouutsiGe ebraought att e

absur dviitryf ffn leconomic system that&dwi hbtgr c

ever goi ngAntdé i hai tvileiwpiotisnt t hatd greeas!l Imargam

the discussion ever. However, ,andebl|l Il ykeéi kl
fact 6t maotw ietht ering the discussion that we
Her e, Er i c tiesa cihnitnegr essttueddeanitnsh et oc acl o ubnitfea! most t |
fanaticism around economirmr @ngdeavtt Hieod thraut hwe wBheiec
At hat finite rdheumombe¢ecwilvie mlinthet |l@sson i s
whet her economic -ghloanadl [i sofr evaHdty wehes tboeul d b e

Posing ABi g Iesest siommte of thhat itnrtaedivtiieowsa l
financi al |l iteracy educati on ipnr otghraa mst hteeyn dn otto
t ompepevo®d | i mencaubatthegy alismparmdkmtowl edge that
i rrel evanpgf wbhrdawinthg fr om Mi dreepfeladat osfntlei@ashi ng
experience, children and youth are generally
insurance, or credit cards that form the core
| nsteafistdialt e sttetndle i toisnbtee rneosrteed I Mhe heohbogwi ng

are a sample of ttohevhkicrhd d1eofi squedteiransg
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How should we di sburbsbeiehg?r®Wdguresest th
of esowmadeg his group has a Ilittle bit of re
do we have unions? Why do we have minimum
government taking money from me and then g
With theVidtheassl etmdns g htpu epsatsitons about wealth di st
justice are ones that students fAcan @get aibhteo,
to access. 0 One way htes eg mtu elsdtaidigmg sadtcasgae ciefsis
i sssueclrua®mati oby dMesdmrelsio'ked eaching about the
the struggles for wa&dex kwi tCH ax kpi diowr. 8 ICmavisk t |h
posbngad questions about craowomwel ossghdiembs | i o e
thinking chowieabthgmiab®ustructures their worl

Democrati zTegchemgauialyso suggest that for ci

—

our i sh,uisrteu cseanftes arnedg t r an®@fierwmay i ive wipiack st ¢
build rapport wiasthr aste@ydyemiensatical { Br ddeglBny cr at i z
democrati zi ngmeiamgswii rnyg An durdéw@itsn vae ssteingsaet eo ft hi s
and you figure out how you feel about it. o He
Wed e going to .Thedkietgod mlgl &€ ot ibeelay sequence t
The&sr egoing to be empower ment and atgleatcy on
i nquiryd. gdohegeto be space for different pe]
to emerge throud@nh gtoh aatg itroq uierbwye ibxnidl ile wti rt ths

over the courtsoe hoafv et htahte np rboecyedsosh hg. what we

5 Click, Clack, Moo: Cowthat Typé s a c hi | dr e nDdreen BronirdboutiFarimér Bream by
and his cows. The cows find an old typewriter and write a series of letters to the farmer, demanding, for example,
heated blankets to keep them warm at night. They eventually gtrike by withholding their milk when Farmer
Brown refuses their reques@ther animals at the farm follow suit.
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It i s important for Andrew that studeAs sa have
way of flattening that hierarchy, 0 Andrew gi Vv
which that mapogyeekear admpbegiewifryggagt udrmd rse wgen
i sncl uad ifnegw Al Bistsaponitsthhedm mpepl ammedd t o | ear.n abou
Andraedw ust ed tthe icrualrubdees lafuibtec kiimds were really
crypuronrency and some of them were data mining
One particastargypymdnstt hat showcases the st
i nqgusng that <EIrn chidse sago ¢ cbedd | &E¥ys cwas | earning
accountjngndtbnesof the topics tbhbatsaostudent
Toget her, Eri c da dpflterre as tpudgretctddwviosme t he per s
cl ass per sionwatnhta ttood epeadyrhkt fefxliewdednitcha ibet away wi t
i tT.hoe purpose of theppioieof wiée wthoeh tra kosnenfi baen di
refl ects some of the porobbrliecmstthateswéuhanwertn
Testudent put together aopeayaltlax ,hgowhde rteuttoa i
money, how to get your money into banks 1in
fascinating that the stude,ptf acaoullfk @get i nt
extension. &@sthitsreghy tbateveryone to do?
with the discussion
Pur sui ng atnhatssdegmaretng from conventionianlg appr ¢
et hbbuwets one thatditmeeltst het esatheetdati ve end pr o
Through piodwec medp itame swaisd eanli| a b beactol necamri nc
injustice talecoptloed @etsed nby he economic system t

wealthy i ediadiedtakesto
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Making Comaec¢tiobnseritical e 0voprinewi diingr ac
students with a context anednstehéeosfeBgog@egeewhesei
relation to | arger socioeconomi cwathadhiprod idi ca
document arytwiativdkehs eavasspnmeweegomrithemdesar | y
rel evhaisst ugbleintiEersiesct hbesxperiencesoomphekensg s
refl eattbe documentary

How does that connect? Gesteaonedshowhae ¢

me th@ag é§dought about 1it. Hdadehsomsettgal Ay

redy personal, some r ef[aéfltye i mrsd e chaud 5 b ebtf | |
for them or somdhkeddytihnadt tthhed rstfuladmnntys, t hey

i ssuesi@ Qfutsetn a c a e opfe r nemXwptriersts ntgh eam

Li kewiMNocecgh AFeorl oc al comtlexttaese stmpbentasritar e
their Heagemegal |y finds that textbhbommgeand r
si tuat idcnontnhdaditédidsmc u msttoanwhé scdiceotutbdor Ebat e.
examphe, r é&soowlrdcebe fromoLosiaAogbdkkestctobet madeée a
on a distan@ levrd fkatNtodsehddheésskeaer tdhomi ng by
engagi ng ns tluedsesnotnss where fAthe context provides
onto. 0 Ondaex amplse uidieena tOorhaop ket nendghdoskirmgo
iWhy do you think that this neighborh@od has a
Si ntcheeont ext is |l ocal, the | esson is more fAaut

havtéde oppooftfudaety tovedd experienceces with mone

6 refrain from providing more details here in order to protect the anonymity of the community in which
the participant taught at the time



THE POLITICS OF TEACHI NG FI NANCI AL LI TIESRRACY E

Some tealdwesewrot | i mit their critical econ
Mil es, fbrsndnstmpmeadda eodthebesut t hhd ipgr alslsaampt i ons
financiatlutepui scehdegsl aafsm@omawyso i s by engaging
col | eacgounemsggcii pr obl emsapembaeddedt ena€tyneducati
t htahey may Tchaer ee xasbnopulte. t hbeetl oMisloe s | pusvraeées th
empl oying cogeactiibeerth s &g hheisg hl isg hr teotiedgleyi n g
connecti-oppr éo®sianmeéiand antiracist education. |
with coll eagues when the new financi al i tera
coincided kwilLtihv etsh eMaBlbteeor® P2 ®t est s

| sai d safindtyhiwoag | Idi semeone think financi al

woul d s omeo e ortchddhktAn dhatt hewo pled pjl est st art

defending finamcl:aNel intofer animég d iwdangld [ yso u

don halvkeftonmdti t hkedJon ¢ Hiiskle,t hehy pwao slod as o

safyi nanci al | i t ®Whaady ciou | rda piossts® 88¥hwthhidme t o 1

supremaci st
Mi | e sd etshcerni emehofv his coll eagues responded:

Sompcol | wagees} il | i ke: nOkay, but financi

| 6t j ust t eaohd itthefnorf otrheeli.e anat ber | poobpl B at

But thpoobt pagwe ®h daend idkikkenyd,e ymuwssing t he

The®ea problem withet heastedygyongwhynwouoi al I

going ,bodwoitrkdi vpdudt ApilinGymued d gntsiagi ng t h:

t he reasasn twhiys tweealet h Bd as p a p gb pK recsvd bleacva utsce

budgd,whfj ch is compl etely untrue.
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Mil esthatndhere wopsHniahkbotbaettazns@emamy of
coll eagueswdhdmrlks mad poepnureedsasit Mien etdheenajsa satntrheesyu | t
wemer e f amielciegrt iavneth ¢ ne $ BMhtemidleensus nked t he pro
with financi al ljiutsetri accey, ot thheé& rfgoauinadl imaheadt ifireopl e
under st amhdedyiet moaree on board. TheyAnsded¢ hiht adey
try and do the whr fgotoMgnmyd eweheop haefda miihbaitahst |
oppr ephi Ve scoopnhvi eevsfstedergtar adi t i onal efdiurcaandioanl alsi t
empowamidn@r e reluctantt e dsfeep et naesk tp rtdbelmemat
3TheppeaH nafnle it ®lIEdAlcyat i on

Whil e teachers advocate for apptdéadia#tt ¢ i nan
conventional eplaarcadn aln, f iwha ctdheatnlde ydi Segnpasveirn aad
hol ds sway i.heddieemps pécithiee gagp p e a lu nodfe rdsot nai nndai nntg ¢
financi atvealriitaetriaocnys o [ htplyel nsaatnmet ytbhuetnee .t he pr ev.
popul arity of financi al |l iteracy edrucggedn to
i ndi viamnd | msmwititotichceap y t al .iOs$ ti,v &fycsrt ednx aacip b & e
power of persomsiahhéi oamrcexaialoifimegssiad a s
c 0 mmu nti hcea t sea lindigidual e cbofcesiAt t he LOd mes etri méb,ser ves
narratives aroupdddtammenéaliebasvedn\gi d u afl serwsd hou
that people in numbers can change things St udent s hatscieties hieedtaunawar e
construct the elements of the system in a way that protects marginalized people or people who
are facing barriers or people who are at the bottothes o ci al e c on omhisownhi er ar
teaching Oliver strugglesn finding waystomake pgpa bl e and r el atabl e fAthe

the communalism that was importantsay, the 1930s in Canada as people were really suffering
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e ¢ 0 n 0 miHe fntstegchimyabout communal efforwifficult in the current contextvhere
students are immersed in a climate firatlly promotes individualism, and promotes looking
out for number one, and competitio
For Vincent easily accepted accouraisout young peopde financial illiteracyare tied to
abroader narrative théitas been pushed by mainstream media ajpmuth Vincentdescribes
thenarrativeasconstructedn the followingway:
Theyére lazy and entitled and apathetic, and they just want everything handed to them
And ités not like us when we weg®ung,and we worked hard for what we did. You
know, we walked through the snow to ¢eeschool These young people with their lattes
And | mean, my God, the number of articles out there talking abbuthe young people
with their lattes, right? It just never enfisé | think therés some reahtergenerational
tyranny going orwith respect to young people in our world right now.
Vincent goes on to contrast young peépleconomic realities with those of the baby boomer
generationyvhom he regards as havirfipncredible support from governmerin their youth.He
explains thafimost baby boomers paide equivalent d¢fin todays dollars about $500 a year in
university tuitiono Thisolderg e n e r a t i demandirgghantteyhave their taxes cut and
that austeritys imposed on young peope. | n ¢ young peapdatre sayifig that they want
to notlive in extreme poverty and maybe have a decent lifestgle b ut t maeingalleohd up f
thesenarratives abutbeing lazy and apathetic directed at thiem.
The popularity of financial education prog
on this narrative about millennials and about young people that has been manufactured by the
media in part to justify and rationalize the austerity that has really victimized young padple

also older peoplghe most vulnerable in sociéin a veryextreme way These narratives ring
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untrue for Vincentparticularly becauske recalls the 2012 Québec Student Strdgenst
tuition fee increases whétnwasfiyoung people and tivedetermination thatfitoppled the
government here iQ u ® b Reaferringto 2012,Vincentnotesthat he hasiot seerfia political
movement as determingahd committedand full of individuals willing to make sacrifices for
our collectivefuture par al l el ed fAiby any generation, anyw
He concludes thave may be seeing similar movemeried byyoung peopléehis yearfwith the
Friday strikes for climate justice.
Other teachermvokea similarline of thinkingregarding thgush for financial literacy
educationEric, for instance, suggest h ad& a way to marginalize students who are
marginalized, young people who maybe@en b or n i nt o a Noabproposeon of p
that dominant narrativesbout people beinfiyoungg or Alazy 0 or nd knowing how tofideal
with moneypareha way of avoiding c¢og mdichaliengesomidé ssonanc:
beliefs that theylready hold if they just shift the blame[toé Black people or students who are
in povertyO At its core, forNoah t hi s ki nsdppart$ thersgstemicaidsueytieat afie
already there as opposed to challenging existing policies or issues ghah sxicietyd
Andrew, too,touches on how the media pushes certain narratives and who benefits from
the dominanstoriesthat circulate, but he alsmntextualizethe conversation arourftbw
parentamay approach financial literacy educatiéimdrew wonders whetheimfancial literacy
educatiorresonates with parenecaus®f its quantitativenature As Andrew sees itraditional
financial literacy educatioprovides cleaformulas andstepsthatstudents need tollow in
order to be successfllndrewelaborates
From the parent perspective, | thingsibften justiiTell me what | have to do ensure

t hat my ki d &Gicanfodihgaoyknow thaide, learr this and you will
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b e s e tsnat axoraforthbig ¢é fo have our economic system contextualized and

to see that being financially literaiie a system that is going to have thfdetrimental

consequenaamay not be the thing that sets up to@astudents for success in the future.
In contrast tcAndrew, whoattendsop ar ent s 6 mo tintodarsnant narrativeswalyout n g
financial literacy educatigrMariaaddressgthe issudrom the perspective of students. She
bringsup an example of one of her students pushing back agfangersonal finance indusfsy
f amed Al a@henhationthagovingoupadaily latteto save andnhved thatamountinstead
canbuild upsignificantwealth Mariarecollectsa time when she wahowingan online
resourcen class thatalculatedhe expense of buyinglatte every day for the whole yedr
amounted t&$45Q andmost of thestudents agreed that it waswabstantial amounOne student,
however challenged ttg view, staing that theyficould lived  w i tsbm nbakirig she point that
peoplehave the right tependtheir moneyhowever they choos&he implication herevasthat
for some buyinga latte may be one of few luxurisswhichthey have access life.

Miles interprets the popularity dinancial literacyin the context of theuman capital
theory of educationgiving several examples diie ways in whiclit appears to bebiquitous in

educational discoursend accepted as common seliréis studentsfor instanceinvoke human

E |

capital theory at the beginning of the yedrenMiles poses the questioiwh at i s educat.i

Thoughther answers aréesstheoretical studentéresponsekint thate d u ¢ a taiwayto i s 1
increase your human capital tatyou can exchange that for economic capitat.the

provincial level,Miles point out that the neiEducationMinister Stephen Lecds political

agenda has focused @imonetizableskillso and workforce readinesBor Miles,fi t br@ad view

ofeducatiodm i s to generally find Aeducat Becausel s ol

u

this vision of education is socommoin t h a t al | we can do iIis ratchet
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we can better ourselves and change ourselves, and we can be more adaptable to labour market
n e eidirmncial literacy fitseasilyinto this worldview Furthermorebecaus financial literacy
education i s fc o sittidoest anger anybddy Theesisalgoino d o, 0
pushbacko since it Gdomneoesdeyn sal ibgeritsdoesidbigther fapnedo p |
anybody with power . o

Tying teacher8explanatios of the appeal of mainstream financial literagyhe
recognitionthatthet ur n t owar d amgi rodi Vii cdhiaalcp fad @ memaitrii ¢ vy
because idstswhbashtait.tgdstiésedi t @anh t®dtttraurcttiuares i n th
political tdeomomyi rected frami ngseonfsoeamel pr obl
r equsiereensiemglyy s #luut hem $no coens itnhde v itdhurad u galg efnicrya n
|l iteracy, caeegel ppeasdgiwsd osldmiometi zabl ei nskill s
t he fgarcoewionfg economi c i nequal irteyfslaenat ipb@arcalr i t vy
Aeconombhaniecooomancds @ bseurcens ta sa asdc headduldsat i o n
Brown,. TB@1lB8 g xcto ntshietineer swa y st eianc hwehrisc he x per i ence t
i mposoiredwanati @m oif re $tshverisra |
4. The Nekmpobetabn on Education

Teachedsessed twonewhiybmeranswddtuece Bt i on. The fi
concthesway st hien cwhnitcehnt of financi al | iteracy
coumeddaedbtr pabtesthhechady @gmbl i ¢ | i fe antdo t he ¢ ommo
i ndi vi haakest,mndl gebcoobnaolmi ¢ comMpatetfibveraasnpl e,
t he Fnenvanci alc oRudruscea {iafsa nii dh @ thakind df nedliberal economic

policies that wéve been seeing from governmentQnébecs i nce t:he 1980s0
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Wedre living in a world where peopde personal finances airecreasingly precarious
And rather than looking to government solutions to solveissa# for exampleyolling
back the tax cuts to the rich and restotimg deep cuts teocial programs that have been
enacted over the various yedrsey seem to be sayin W wantpeople to be more
responsible with their personal finangesther than providing people with the supports
to not fall into debtltGs anindividualisticeconomic agenda that looks at debt in personal
moral termsso that if you fall into debt, it hawthing to do with the broader forces in
the economy. & a personal moral failing.
Vincent speaks fAhonedttlhyeo kwintdh ofi ¢ hd tnikkd enrgtos hee
financial education course @uébedecause he believes thhep r o g r pamofithe A
powerful forceghatare out there in society thatetrying toshape the ways studesise things
and in many ways, impede their ability to think critically about these is§ues.

Mi lseismi Viaeest r epreneur ship education and f i

cul mination of neoliberal thinking. Hep begins
educigtiwhnch is broadly understood as preparin
enterprisi:ng individuals

The idea there ithatthe economy is so hostile to even just employingthaitlyoude

notneededY ou have to reform yourself so that you can be put to work. So that you can

" A literature review on entrepreneurial education was beyond the scope of this dissertation, but the OECD
(2009)states that adtation for entrepreneurshiiis concerned with the inculcation of a range of skills and
attributes, including the ability to think creatively, to work in teams, to manage risk and handle uncertainty. This is
underpinned byhte recognition that changirmindset$is fundamental. It can be described as béragt of the
entrepreneurial pipeline which starts in education, runs through research to ldusinegs p . (801L8)argées t h u r
that entrepreneurship education and f i nirapnogeithe | l'iteracy
econonic security of all by creating financially literate entreprenéurs( p. 437) .
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find some sort of use. And then with financial literacy educafgince]theres

increased inequality and precarjityé Jyau just have to have financial literacy so that

you can make doand get byand shield yourself from the worst effeft® | .
Miles explains thalacking inentrepreneurship and financial literacy educatsasense for
young people that Athingbiarlki goi @ngdaisag et i o e
al | boats. o0 Instead, the messagdgee iosn fiyyoouur noewend.
Mil es, this 1is fii nrdeiaclaltyi vcer uoefl 0a asnyds tfieam tthhiantk iin
unimaginative and cannot at all believe that our economy should serve us rather than us serving
our econdirax.td emei § or m o fis eapecillyiagpaentddintariohi n ki ng o
Minister of Educatin StephenlLecé phr as e, i mon etasloalipdden s kil |l s,
Chapter Twohe hadrequently employedb justify variouspolicy decisions.

The second walyii opakeialcehreahis t airdicesn ttstbruaiggeh
cute publictheduscatwirow ctuha moapdrdumirbiebkaflfor
t h i n kor Andrew, thebsence of critical economic literay/ eTh e mei sl )ipar t of t h
of overarching neoliberal i mposition and intr
current conservative government, Awhere the f
where, one coul d ar guzees fifiat hwee aplrtihv attrea nssyfsetreom si
than teaching critical as pArd deeksfitnat cuciculenais i ve a
really narrow, and uncritical, and useful, but is reproducing the structure that we hawe now.
Whileoneofhe cour ses he teachesthesrimhgssigiisand atto A f i
of the budget cuts that have happened in public education over the past fewommahghat
fia course like this is at riskAs a result of the Fordovernmerts push to defund public

educationwhatAndrew and his colleaguése esHouldbe mandatory curriculusactually
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being whittled down and more niche and more inaccessithools arghusleft with
findividual examples of teachers whoaona zi ng wor k with critical ec
Athere Iis no structural systemic response to

of how wefe living together in an economic justice sease.

Teachers, however, fFredusei tecamoctt h&es nleixs$ s
t hembelal |l enge and resist imedlhieber adlaithegadaneas
ongoing commi tmm@alt ngd ul curriculum design and

5Ever Reéay st amengp oassrsd INe Ut t %] DEfy

Teacher s pus h neboalcikb eargaalinnpsata ratidbagise wwviagtsanc e
evi dereta Odbow a rse nheosws noefol wdbrekalds man or gawreiizi ng p
profeesivomaandne h i dweorr,d sl we hwea yass wthhesmke up
political Sspacto i pu flgalh arcolr | #&xsampd ms several t
studgeskieber gloldtdudatyioounng peopl e to proepare f
asronbeahhbyfiout of Miouecsh of iwidtsh trheea Ifietnyt.i r e nar

|l iteracy educationo as rem@védvesom Heefiindal

t o pricspaovsieng or i nvesting bettero as a remedy
as high as they are. o Financial | iteracy educ
i@ just not going to del ilvieweds omf trhoes tp rpoero pslee .i
that Amill ennials at this point in their |ive

but Anot belcaluaswe tdieygadomd moneycimaraueesgent, s ki
showi nnge chloivberaeés smnoepeuaatrr enadthadgsfculec se amd

soci ety:
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Students now have really ld&rgeabmpuhageot h
debt and my phaarveentasnydiddenbt f r om&g miong btew awr
bab boomers have bettled]hfebredrecisali nltietr greaey ¢
Il ncome mobility now than in 1970, right? A
base of the individuals, rightd?e | ttachetsa xev e
structures to increatseutiompetvinpddtonalr aclolmphke:
wel fare state.
When financi al |l iteracy educaitihan addwopdteesarm
saving t hhed rp ursomeesy ot ehdakveb vy hoayidng hange our ¢ h«
s o hiandi vdoi cclhaoli sc e sit kcaafni nenck | uad®B e fc iaMi slges piacrss .o at
about e c on ohmbeleves thaheutslityiisdath impossible and undesirahbléis
classroomHe explains, making a reference to American historian and social activist, Howard
Zinn:
| structure the entire curriculum arouftkde fact]that | teach around my political beliefs.
[ é Howard Zinn one timésaid]: AYou should just be straigh
right? This is what@n showing you. And wie going to look at different positions as
well, but this is wheredn coming at this issue from. And y@e going to go intor@other
classroomandy@u e going to get a dif f eGrpetertdtoposi t i
be neutral because @e not neutral.
Not being neutral, for Miles, meattsat in his classhe following will occut
Wedre going to be concerned abangquality, or wée going to be concerned about anti
racism, antioppression educatiodnd were going to look at Robert Nozick or @e

going to look at what the PfProgressive Conservativparty thinks And wédll try to be
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charitable with your vies and show them in the best light. Bltave my opinion and |

will let you know my opinion.
Miles thus openly challenges the neoliberal a
education i n the hd agueasotoino n sFthwei ti hd siishodlsatt u die n t

just learn how to buy and spend and thendytw@come middle clagsor the idea that having

Amonetizable skillso wildl mean that everythin
Vi nctegute,ebnear r ow ffioncaunsc ioaf | |l ionet ey padiu vatdiuva
its disregard of the polignalall egiomomy as t he

| d@arneach a course about finances without
with my studéntdhebaeoaude& et hmtk whigch heheyfin
deci sions. GAnrdevidaly otuhedodhi meypnsiont oé mpot heéen
yodue engabgengorirat individoladmisng kieondi dfer al
rhetoric that there is.
I n refusing to teachpetbpamati amobnleyt emaaagement
mor e criticial cslpaascsersacdimnnd i éteshaecbheamrasl tl loegiirc t eact

can be viewed asTeac hienr sd eoffi alreq® Isdtftaontchea i o fg

neol i ber zluilcmttelsatstiumMent sl oqito anharpd & pa,era ©If 0 M
know t hat nnadthter lliatsysr oom i s | mposMiiblee tdred ev
certainly do not i mpiotsewad hled rtba i mrivwestienet sit uad e n
puts it, that t henholdparticalar politifahbeliefdt would ben i o n s o

Ai mpossi bl ed f or VifARaherrhan doimg thith Vd @ aclear ith hise Al s .

students hat what he i s fthinkorikidally,@n ofto rfi rtehgeunm gtiot adtoe Oi s
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Some teachers are marductant to explicitly shartheir views, but they recognize that
the curriculum is inherentlvalueladenand thus address this in their teachirgr example,
Noahs har es that he tries to ~fecogaizeshepoliidalmatdre, 0 bu't
of teaching mathematics

But thats why if certain news outlets cherry pigdnd say]:i @, racializedoeopleare

actually not disadvantaged because tieeoee person who was ableoercome all that

and clearly ther@ no more problems witihat kind of stuff pi t 6 s 1 mportant f

to «e past thaf. € | always tell my kids that numbefare] not produced in vacuums.

Theyhave meaning because we give them meaidogwye have texamine where that

meaning is coming from and who is giving it mearing

Anot her wayexlthiahi tt eraecdhibetsaareoe i ber ali 9§ mposi
in their ability tt®m tsheevtirg actrel Ftbohcea Ocl ut reraicchu lmigne n
to the competenchesf ihed$ adsfhtadon teviedarydieadt ehm oad o
way, s o0 haeativay intetpretehose thenties w fiitiyihgeto do justice for his
studentskEricf e el s t h eohstrdined initesms bfrwbahe can saybuthe knows that
what hesays fis alwaysgoing to be relegated to the margms. At t he seastle t i me, h
cur r i c Gldxiblenn terms ofihow @ presentedd and w hsudllgiatextbeok e i s u
that has what is expected to be taugfif you want to look at it from differererspectives, you
cano For exampl e, when h& & peeastimeadtdotbcSparedf a Thur
that unid :

But if you want to put these issues in, you can still slip them in however you[wén}.

You know thafs not going to be happewy in every BTTbusiness and technology]

course around the province, but you have influencihemrlassroom you hav8o,
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whenever you can, you can try to instill those lessons where kids get to reflect on those

issues.
Miles also fiplayso with the interpretation of
becalueseornl y way he f ianldvea ¢ shdeimm gi utshed mna Infilc rifi st gi lacy anl
t he gMiaiens. 0t ends to fAiselect whatever the odexpec
in a way that is going to |l et him Aibe more cr
6.The Need for Community

Whli e t esaeceh eirts parsa catuitcaeh o mp wh en pirto fceosmehso Bt 0
does nothaitmelry ti cal teaching i s an sipnadcevsi doura l
opportunities to IS mdriathe skedthdelvé f hocfo tfhienedsi ng a

commuaof t-iyfi keéed peer s:

[ used to be more involved with fTawrhtatser ani
mostly beemaabost emmathei on. And | think ev
mat hematics educati on, it is dréadacbuiwttho

what | Ficnadni ndgo .peopl e thawabheehodi af kcabbouto
I n the &€ameshesdandommuini ty of teachers with si.
in terms of what themes ¢t . hidaiviwagptt e almicll iutdye t
together probably Wwokrl sdc nidaekea thkhfi ntghob eeaisl eeg Do n
i ncorporatodonhgns meoawwm Fb dlecasssmoene aks nff from ot her
of course, but none of tbem are coming from o

Mi l,eson theadthessbandopmeofofgetthtei ncgh acloll el negaegst

with more critical approaches to financial I i
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When Gyeouwor Ki ng with a Gte agmiorfg ttem crhegtsr lamitc
curriculum that youudeltyveéeno, shwotithaveiance
people have their own ideas and understand
more critical®d [édl Buti mpohi akt i tomebuail d a
yodue trying t&® mihracdhg eampeoypdle walBoti@t ov emregach
I mportant to do that work.
Lucfaisnds that talking abolut fb ekiinmpeasrstiasntp otloi t i
convey to his col |Ibagaguwes ntgh & hiemp corpbl ech @ en  tat dhkee sc
t he dlueadch g oloum cdhswe ot isicomd dtenlpuwe she t akes up fir
|l iteracwi tleakiss ngtudent
| waasying that during lunch time, we all ju

fingdncgd]ve a personal opini ot HAnda[rnadrexes] e | ¢

pol i.$owd alhe t,eavec deor ave those dnscwbat ows.
do i narcd atslkey al ways ask me how we bring it
Thenly oppPonrdirbeevs tt escol | aborate withiodol | eaguce
whetrreeyff cad time to talk about iit. o In his HApe

tbavireor e ti mehmbutiedachenrfsr amte wmfot!| &rnge groups o
same @xhttadirety aarnedheow tildeoy tcdhdms ki ndaldutmewhatt hi
they woul aviltihk e tdlhedsesy®dt em. O

Vi ncad rste | i evies Itihtdtrolee tsepaaccheer s t o address i s
teacHengxpl ai ns:

| don hink we have enough discussions about

thi®kniecessary that we do. I just think it
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responsibilities. And | thi pks hoiurrg stchtheosod ibs
aside for far too |l ong. So, the gpeasknd hat
|l should also say, t hdoeisadoiud té Agn duntahdre r
[ €] | Dbelicecwmitomat shebudhebrapt agetshese kin
di scussions abotuhBé zhikvieiset 6t e vmemam®@®OL tever yt hi
Vincent goes on to say thathei wWwobéedwibreeileddi pg
reading égmadupgs eating spaces to prbimbéeé eot her wo
teacher ssouVYidnaemtr eci ate having more resources
financial | at er.acvgnieeetngr ifalasnes this probl em a
resourceso that are fAdeveloped inGobel pudpl ic

dinanci a@anedducygtitonfind resources odtl there o

notice is that most of them are being provide
7.Tesni Bret ween Beliefs and Practice
Altlhe teachewer rierf |telcibanwsatnu thiyaetdienags and bel i e

exhedheir thoughtdadmiemsg & otwa rduwr iwhg cthh e hienyt er
parti anglagierdd gegds sons and r es.dlhtecaecdwdirdsely s u b mi
recruited paltuakebbedsatueey diewaysi sheavfii ng cr i ti ceé
towards financilév &lidideartaac ya neadl aycsaitsd ernesvpeeacltsr u m
views regarding what it means .Tloeitveearcshi $fyi noafn cv
i Birst ianp phaovwe nstboenac bér $ héef i ree ufciandoomti md st itter
t ea ddhefisnditsi coensss il @me (2 )d,e pvahlridenh ¢ o nnveetnid @ nosn a |
financi,®lt hHlerratcehrea eye fpir mvwotrieonisn | i ne with the pe]

appr ¢ach e xfaomp,l ¢f i nanci al | reallgjusbuaderstanding cnaneyi, o n i ¢
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how it works as well as how to use it in an effective way in your daily dife. L wffeesa
similar def i ntdtoiumerstanchhow finamaes wosl Botv toave your money,
how to understand credit, and how to do different typésmeéstmentsjvith your moneyo
essentiallyii yst having overall good financiekln o wl edge . o

Jakie proposesn expandesersion of the same idea, adding in a-sieffence
component:

It means understanding the way that the financial industry works and how to avoid

paying more than you should in overage charges, in interest, in things that they use as

tactics to make more money off of you. So, understanding those and being able to make
smart choices and understand that paying off my credit, for example, is bettéetting

it sit there, even if the amount of it is $1t@s still going to affect me in the future.

Noah too,sees financial literacy as

Being capable of discerning anything to do with money or institutions that involve

money or credit and anything that relates to.tBatng able to navigathe different

nuances and complexities involved in those as well as being able to interprevéms e

or news articles that relate to anything to do with financedit&@cy but specifically

for moneyor financial institutions.

Along with definitions that speak to a more conventidraahingof financial literacy
education as personal finance managensame ofthe beliefsthatteachersonveyduring their
interviewsand thethinking behind th& activities, lessons, and resourdesn which they draw
align more with a commosenseaather than a critical senapproach to financial literacy

educationsee Chapter Six for a discussion on thegggroachés For instance Lucas explaia

E |

thathis idea of criticality meandbe i ng abl e to anal yzepadgiftfieagrenitn
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the disHissxainpft ewhat it means to teach critical
best investment option
Le@ say you have an option of either borrov
Mardi st analyzing what would be thlei measdt Jop!
Soowher & eyoguoi n.gr A oyaiwng itto put it itho agdank
more towards ?the stock market
Lily sees critical teaching as striving to méke r | emrsed to the réal worddand
student8l i v ecausditihen they take the lesson to heart, and they actually are more willing to
learn and participate within the activity orlessdByc onnect i ng her teaching
w o r ILity meansfor examplepeing able tdeach students how to balance a budgke feels
that students lack understandingbete n fia want 0 and fAa astudedt, 0 gi v
wearing a AGucci bpaid for severalnmontlts lgfocery hillkod Ahta vteh efi s an
time,Lily a c k n o wl e thgreis alntogt a little Ifit of a crisis here, especiali@ntario
with a lot of the budgetcutsd0 i ncl udi ng [@rtanio Stugent Assistatnee OS A P
ProgramloAs a rtedsnisteéd,to héve a better understanding of what is available to them
outther® s iwedr @ot dlways going to get loads of money cominglily has students
brainstormficreative solutionsto balancing their budgetnd together they explore ideas such
as having parents help withiildcare get t i ng a s difeeent progjarastorappsr u s i |
where they can save money in other areas of their lives tavitelpayments and mortgages
While it appaatisat epami #gese grounded in a
fratmer oughout atnhde fioncttesreagimeamsp si nst ameashiemswhi
express values antdhérepomrdls 1 inna @adse sogurpAmdiand. t |

case i nipogwmoadilser equamsde vnciaddrgdeescsue of
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gender wahdgeaechgpespir@lviAy ant he polivhysbasemploes

of lheesrs owbiad hHieingtl otpoi ¢c sii S@ciha la sgfirhaet icfliacsast isoynst e
Ai nequwidloirtms, o fa mdairv ioluesged h®@ori es including ff e
oppressiodembhebrgagte a cr iFoiroatlt aintteepcryi mDes eat a

Power Posshhed s hows to her cl ass about Afweal t h di

One of the things I do is | show them cert e
views of places | i kteh eBrfaiznial n odpaelr edsiyvoiad €t @iunrs i
And that becomes really interesting becaus
Mi shsow do | get from the shamtlyi EaBtwias gtr @ at h

guestion because you have to think about a
your age, youoSoetdtnhvdstem ywast awlekl about for m
wel I . Al Il of those things can i mpact your
Lilgshakbkearly aware o&attwer Kltet ectmimalngf eco&a® mi
she does not nmnédtesasmawohieifri haboséler Foreeaayypteuy!
when siité olsa@s ¢ oowiestrhsuadienotiise r f i n a n,@ainadl Gtldietyer acy
tal ki n@@hMalsesyt where | come fromdmganmi m@gvaefr y @@
pogrou steyhwpodiHosy do you move up, how do you
to right syauwmrd fuinmdamce a?2aldn nogt thébrivnvaadircdwsa,l kki t er a
educataooaolkideywmg ¢ wppor tony otuhnegisrp epoaptll helnioab if loictuys.
in this paftorduwleaar icsompteaxstonal agency rather t
Similaréyprédasksecaridticailc g hliinkke ngapi tal i sr
bel demfos al ways tr ahasdkite ,marmtoi dermxmbiogd eghe st udi

phil osohpahdy ,ans hitmaemiesdg mor e about capitalism a
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how this society really woThkeueantdi owvhadf tthaes ide

was fia big oneo f orntleaceksitei,ngando shhegahrtnoob eadbeoiuitt

socbkdgkineveavboid®eytshi ng pagdstacmaéwebeaahbsrr,

Apol itical bel i efAsddairtei osntailllly ,i ns hteh es tmmaukgignl ge.so0 w
becaus&aouhti wda evde rily | i b eor Bhdemeidye ci@hisem vati ve. 0
JacKicci somwndgivermasiat ,i whomédh she sees as fAtaking

or fromotthe fMéven odwetpitche d&ddrsomye,nsi on:

It the idea of | want to help people, and |
people, but at the same time | RO, dlbe s
want to hedagn,evaend olnewdnt to put my investrt
end of the day, are people who | invest 1in

them? Or are they just going to continue d
changi ng thlree vaawe &tt ISdt, fteel woul d be the ten
public versus privakteismseshivegtingotheysur
Ot her teachers who tend to foemprenssperson
senti ment s dtelpagtl | st u copdlsuta, waafroern desgdaimp | «t, ud@ nt s t F
i mportant to have at | east the Gaesigoi kgowbedeg
called upon to vote, yhoeu pwaanttf otromsa cotfu @lhley duinfdf
antdhi@eci si ons t haBorar N died enagl nfaidneancivadulld t er a
highlight Athe nuances t hato arheati mvaldweend si nc am
icontri butees theipgl inmde because theAs wguldchhopet
whitlhed 2@ cnhoetrbse | mpor t anc e ,tolfe yas eta ywpiaod ieidiuccsa tdieo r

reaofm nanci al | iteracy education.
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Chapter Summary

This chkppretda coll ected during individual
i nqguiry ftooc uisl Igunoiunpast e how teachers under stand
they transl ate t.heTlihre bdedtia fwa si nproe sferinatcettd didme me&
AT h e Ab sCrnictei codl Economic Literacy, o0 set the s
the ways in which teachers perceive a deficit
and in public di scowe.s elRh@mieotu ncda | p eErcsoonnoami cf:i nkan
Skills and Pedoegagi enaeld Svthradt eégiies cal economic
teaching demands of students and teachers. Di
how teachers|l detraeyfedanatabn, the knowledge
economic |iteracy requires of students, and t
study wuse in tThkeBettecaacchhienrgs oefx pilta.i nfend and t he
popul arity of financiTahle diteietacrhaeay adkwacati iberd. tW
which neoliberal thidkielbtpepehmeatasteddedtton
which theyaponsh baddibgmed teachersd -need for
mi nded individuals with whom they can coll abo
data analysis, and the evident contradictions

Tle mé
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ChapS$iekxeachCarissd c al Moments and Orienta

|l never believed that | was imposing my Vi
students had had a |l ong period of pdlitica
in the family, in high school, in the mass
orthodoxy | wanted only to wheel my | ittle
others, |l eaving students to make their own

THowar dYXu rdi@ame Neutr al on a N

This chapter i6pdluimti in@alesancdc aicthteeglsl ect ual i c
t hhessue of f iedaircdipale sleintteraacsyri es of vignette:
bi ographfyyeasdperience, soci al net works, profe
intell ectual pur s ui tlss pibnsfboirgnm tcalootve cttaed a dtheearicsh i n
particular understandings and enactamehti $ eofacgy
Thebjective of the chapter is to address what

teaching financi alanldi twehragd c ywei It aadan sdreidtoinmalr owna w

att etnlde tvecond r Bsewr ahdqwaygtdoes a critical ¢
education emelrngeParnt tle abcehlearvs,? | examine how th
comer etgoo steachnfli nanci al | i teerrlaice/r iinn t @Glea pvae/rs

[ | teasei muparnthienidpaaatkdsdptryact i ces around Ac

|l iteracy education.
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Part | Teacher Vignettes

As Seil(a@mabidtelse st campgwiigrhies t @ goto toemmlhya t
itell s us abobualesaac hi mamk ascavlgpggemtt d aléesasa i n t he
whol e my anadomspdamd dceguisr asti pantustd |ei xdpienrgi enwnhcae
Maxwe20d83cribes as nNncathikgodki zd agtahpecac b b &8 pands
(thematic analysis in Chapter Five is one exa
contrasting tewadhardsd udxpami emadees t o anal yze
teachdmsxxaeaild experiences of each etdetacthheeri ri nde
indi vidual d aHean,cseas Hebcst bedllin. the met hods
each participant | scrutinized discaatheparts
what teachers reported about th¢eihriundempstoamcdh
teachamdaelietvant compiomgemdshiods tdred rl i fe exper.i
participantds set of data as a coherent whol e
amohhge different data cojtlheec tfeodc:u st hget &ienpt etrrvaines
| essomairztli gpamwtvsadeddt he resources and sources of
this way, I was studying how the different 1ty
with one other.

As a result, my analysisrategi esbdbathetd uvei:
cont itbgawsietdy rel ati ons and focus on seeing the <c
da¢ laxwel.l ,URIOILBe t hematic analysis in which ¢
categori zed tihretrbelmyhretmextowmanldicz @ cdh,g s tartiaah eigi € s a

coxtCe mposing a series of wasgawrdh est fbtraghewe a@
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to cdmpmteumarr ati v ea gculeel @titeyn @eosfit mgh et rdaantsacr i pt s of

individual i nterviews and t hheerdselp aretriactii pvaet € do.

Whil e the excerpts correspond to what | tr
instances | took the | iberty to edit for flow
constructed i n the scelnusdee,t hraeto rlg asreil zeecd etdh ew hdaatt
|l ogical and coherent narrative and, as i s evi
paraphrase ideas in order to gui dee atphheo frielaed er
brings into clear view the relationship betwe
critical teaching of financi al ' it teracy in th
experiences. I also focusdilni wveas pavort al atmedetn:
with critical finfawdigaletltietsewaacy e dudatnigarm. be

participated in momredpokensi nfgrdadtaercodé ptch | @mc
AndrRevc eiaCi amaggh Course in Power Structures
Andrew, a aoditadratcshcere,n cheast bteleen it rtacrhmerd)i at
secondar @nt evredrsd otnheaar du.e Alalngh s chool i n which
has a strong focus aonnd csoontmuanli tjyu s tdiecneoacry @®ahcey ,st u
f arhe mgedo mpanmptrciaMillyeged, but there are al so st
f amitlhise¢ts uggl e financially. Al ong with subject
teaches an inteéehdtstmspluesemgmcoujaeastice. This
his teaching ,wfhifcihn awrecicall |lIsi theya e dcnasl rseewc 0 n 0 Mi
t eacihs nlgi ghly engagingdi anslylof &le wnrsewdalrsi etxhhanta ll e

Andrueswes a wi de Weeraicehtiyn ge isd trrae aetge vegsa grieaggl st ude
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worl d

docume

An

1]

commu
future
l eavin
broach
Awe sh
the fa
hot!l in
curric
under s
cultioe
i nquir

And
teachi
partic

Vi ews

pbryo bilnevmst i ngi mttuleees a s speakeand asking stud
ntary films on important soci al i ssues
ongoing inspiration for Andrew is fAauth

nNities on t hree gp ondead lift deasidtsgwved o matsh it thg a b ¢

of his daughter, her friends, and his
aAtthém. ame time, Andrew appreciates th
i ng icaln taemsd epo Isiotci ¢ al i ssues can be a fr

oul pelmp |l makincg mf ortable, 0 he recogni zes
| most McCarthyist aspects to tdres waiytsh c
es or snitch Iines for teachers who may
ul um & hkeiys wpennterianl cappt eagke tbemensi baaf
babdt mMywl Idecatiaitkvien gy s pfaeree mitf operdaidecti ves

mpowgr fmentooasntdu daegnetoscoy heanpde hpaes wayt hat

y
rsewnsemaking of financi al |l iteracy educ
mg@xarecably intertwined with hlins profes

ularuncwvande®gwiuag! ahdauvieta ml aidmepact on hi's

and engagement wi tvalssitsi tmacvaele vddidnetmyc i a l

uni v emhseirtey ,he foanlblhiimgettdget Hies expeémicemee i

guotin
And
t ut

t o

g at | engt h:
I had a univedsiatby edde¢ @r d e .ndAmwd rlk waasn |
orifm@mojuo 8 i v ®dar sicasyo mewher e near mini mum

palyékmdchtl. was experiencingwheak BEntugwh e
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going to come from and not being sure of w
And the whole gimbdathatal iwgs 1i Xnew t hat

of my own r el at igvreowienrgs ounpa lwiptrhi vtiwoe gpear ent s
everything ithehewet haedédcoul d d&tshke i f | re

revelodtitenre fact th@athaveéothat Ppabpwsgt dahve

toekock of how paralyzing it was for me. H
better work, how it i mpacted my mood and m
me[. eAnd knowing that | had an Aouto through
I n this way. It was a real revel ation. It
myself, but | also need to understand and

people go th&r cdlaggle Whatdoret . 0 That was a pr

terms of framing in somewhat of a visceral

Anot her pivotal Ao meveaws o kcrue @ eywlh avvhde n2 011,
Andrbeewc amesol ved with the union and political
Ont driiber al @§evetrthoeespt sin teachersd wages and ¢
Andrbeewgiema ki ng connections between what the Li
t eachi ngancdo niittrhaec tnseo |l i ber al framewor k through
underfundedHémwme HHemakiplsgidodseper connections t ¢
acvtiism

Il think the real critical moment for me wa

reali zingdthavewehdi dopport of the public

i nvol ved with different |l eaders woéulmodvemen

=1}

say: Hey, |l ook, wheé&eb airneg yefué i at keeadcithioehr st,h e
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group that advocat®sther mesiaoepmetgafuatosati

women i n soti evemebeawv®@onbasic | abhoeurolpdr ot e

Empl oyment dtéaJrhdaar dwasAcat .really good crash

and the working &waorelres pfercam vaee wmr koenre of t he

the world, yet a province with so much pov

Andr ewbtsnaplerand professionédifiedexipree i emcfeisl It h
economic |literacy gawhadgocddmar bfeecrn sdtondee rftoso hti hr
Ol i €emstr ucdtoibhmg da&er spective

Oliver hassheenml ti omacdiineor@asatthioviee s chpobt he)
secondafroyr laebvoeulie at esetcUdadeleeh b shédve struggled in
schools for a variety of reasons and then end
alternatmnve dichfoedent environment wi tdlhmaybe :
school draws fAa wide economi didemagriap tviead ,wiv
affl ueoas hwéddlss ddesnt s who are homel ess and are
poirity neio@hbveholidsctre delsi ngsemei sondent s as e :
buying into that idea that you cam lostdceristi ca
for whomrvkeatdh®dss it r esonat eofwirtehadtikeywh oe x p e |
corr dlaatde widr k wi thofinancial wealth

Because he teachesheirne aps€adirioil wa hodrfosd g
cour ses aenlde nieenstsso nosf ACat <ol liivdews @ © ir giorr tag @eesh s inge
ver sions of the dsautchlib ialse r s 6 ¢ @wahlitchhe ai tmbvgose v le s i
emphasis and expectation of so.0F &klyi viboeoskei ng o

i deas fitrheef loepcptosi t e of uwhatont hod oowrrr edatp i ¢ can s tsrt
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Though he does not teach CGdn ivex@mlwiac iedt otulriasteass a ic d&
e xti,s tahaedimn hi s history dlhmeasisest i samof isugmpd ieanle n
teacbBindgentesumbgr einc. oHeetr hickeas ste shavei babkl gt
evaluate the financi al siyddd &@sn dlho wtugrhe rl ietseomMas
Amerideams wélkssasns about reparations for Bl ac
peoples in Canada.

Ol'iver, who identifi es -cdsashsavwveinovgfreoenomsemttin @t

experiences working in internationahe dglvebh alpm
economic order | ooks | i ke on the ground in pl
Agl obal per spedst imnoes.to fOonremaotfi vOe ievxeprer i ences be

wafsaci |sieraleiacneg i nogh g lra kpasl iproesquur el ittryi pesx f or hi gl
studod mrs-gomennment al aoCganhrabt ApDauritohaghs count r
per,i o@liver felt he was able to buihpgaghabt ool
t hfeonst oawfc i eoghagogy aWhial € evaacrhlkeirng forCemot eal

than twoOlgiemas®di sconnect bet ween fctehnet rgeodal s o

=1

around the idea of global <citizenship and re
andome of the Canadi dreatrena anlge rttsrhtiepiis p whep s sséaraw ic ¢ 6

enterpriseo as opposed tovidvwsachheedesr nodoty e omiem

Atloear nwahde fitedd ¢iute h[laénbduoiultds @dnodnec Maontdhouse

ft hen pat themselves on the back and feel good
Ol iivetr duihtadd s mi s omn & threu tairawasf duhee ttoe aac hlea

Aan alternative or a critiacrdonf rtéhee idryk ,00 haen d

pushback. The rfslddmmateo rca mblatd etosnenghte tri p:s
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be about fAmak&nfgi s@smbemepeereds et 0 recogni zing VY
system t h[aé Camasd ara@iéecthr al Anielredescep ep o @am.ces have
gui ded fiIDétavkriogaocdr eés nA.sOlaimstlesoore dd asr hes abi |
articulate a crowhicah dchoelwob&aadlpe s swhal | u:
ori eontnég d,odumedcd ueismmaa mamidOl ji vadr¢goadssbruts nt r st s
oAndrvwehwo f @lhte taltbastence of criint ihaal eedcuoccnad miocn lais
adul t .
Mi |l Escountering Alternative Arguments

For overMial edsechnadse ,beeartenyghohigdnf bebant su
school ian iOnhtteearr meodT et o blevies . mi ddl e i ncome and

comprstsudgnts from Eastern Eur ddges, tSamwthh enggs to f/

financi al |l iteracy or fAeconomic |iteracyo is
t hrough | es siosnssu easb osuutc hs oacsi adut omati on i n relat
di sruption sgf alnadb aure marl kueet of wor k. For Mil es
guestions because fAthey relate to how it is t
we have i nMiouers woerllide.vbes that it is iIimportant

because they are fAcitizenso whwhésbbaotbddhawaee
fimake the world bettagirsddvarmptetaogpd k. @ hlatt ,0iag et mos
in Milesbatvwewshidul d bring these iIissues up a
get students thinking about them. o

Al omigt Raching students, Miohesndsalmgaleso amaln c ¢
peopl e i n pocti Hdeile@ampso woefrs ipregviesr anci a l | iStienrceecy e«

financi aéef tf# mersad@yhpower ment, fpeople have dif
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it.otMubgaebmailystorms ways infwhiaaokilaé ¢anecart
only a watshat oift ,biasnk] wswa yo mesdle A.vEirlye b laxpgl ai n
howt lea& dsp ptrd atcdp i C :
So, I 61 1 say: nOkay, so baby boomers, they
good j obs, go bddo npdetn snieoends .f [ilnfHoec, ivmhatl id er acy
mill ennials get? Thteyp ednosnidotn sg.e tT hdeeyf igneetd obpet
|l iteracy. Right? And this is not sufficieni
effect on things |ike student debts and in
|l exposing the fallacies ofdMiileandirawsl| ioneih
educational terxapienriinegn ciens ocarnitiilceasl itth enoarsysicih® oéd x
t hfadr méd curreahdwboebhdwbewgi pvn athtsioce ol @1y §
gl obali hitys adiel es r amiosotiusdcebnstss @sasvi ng al | t hese
about 1 mport aonanhpeoilnigt ificaanli mastseude si n t heir di ffe
hol dEmgn thidudhdhes dgetecthimsk HilmigasmaizsHeg! o
remembers Athat feelingo of Abei XYgars théeeree, a
when &amesupon Nohaem wOohrakmidsakbymi , KIf @irn i nst ance, h
to make a connecti oddaed hads b b ristwhmee dhoifght dsecsh o o |
Thinking back tgd otbladc a usibitulegeic od fla &tc hheg
Awhat ever t he doatti ntamat ptoisme iboenc awassed as a hi gh
been exposed to anyt hiinlg ucsrtirtaitceas|l huips tpoo |tihtaitc a
|l would have very regressive Views. | woul
continematf hatAHe i g&ient) uisft twaesyf éAmgd tthlee mone

reasoning is [ é] diwasssotbnexpoasay tomadiypi



THE POLITI CS OF TEACHI NG FI NANCI AL LI TERRIACY E

there would be inequalities in wealth or |

ot herdi haduaighao ?Predoohoadi dea. G[ éuyntSol, I|i te nacaocsu

an alternatiwvboaghbOmewbwanthis makes way m

This fits so muatndbeit & eidss vgwohidntgr eoanl, i taysd hol

terrible. o

Laterasnheéei persued undergy adiulae¢e® meadugmead ut
t hemod aendhre became Asuper interested in differ
what was going on in tkd siwhoed rdi satngd It ihlee | Mieglue |
Paul o Freire, and NoamfChem<sly oma d ifa rpstto md&u md
encounter with fi masnai dlkacheceaeawasyakbdeadyi pned
seeing it fronme,avhpnrgetviicoau s |pye rbsepgena thi nvt lea te sit € dv e
critical of education it®elf as a solution to
Mar iTaansi triooomniAcg ifvi sm to Teaching

Maria is a secondary school wpeddher hofghFrse
in the English skdhoatine dao arud uir b , QMR b s alloels cr i b
supmeurl t i cowl t tnr al whiisttreudielnkte rb otdeyjac hi ng of financ
pl acegriard &ihbeb nci alanEd Coatt ieanpcoorualrsye cWosrsledd i n pr
chapBecsuse Maria considers critical thinking
teach her setdkabemd ssi,t ischre her | easnsddonsonhrasbr o ac
indi viduafd ogtyuestdd nmay i al |l isecacyeadlyatcionr ei \
curriculum. Aovarrse d wlpti,c sMaruicdh as | abour | aws

to patterns of consumption.
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As a chil d, Mar i a rpeyc aniltsh btehien gs tfiaatluwsa ygsu ou. nd
mot her telling her oowaes,t eash epa rfeonotds boefctaeurs ed os,0
have enough to eat. I n respodseve Madarviea trheeam Iflo
When hemrmemdtileaelr t hat Ot Ma@as anocbuitilkedsnstdetansayth: N
easy?0 Hence, as a chil d, Maria believed that
mat ur ed, Ma rpioay elrg ayr nentp atalt eetd I nhded i domakher own
Whidtet endi n@nGelilgngeedt g®n®r al tehtr opulgehfoeusts i o n |
undergraduate years at university, Maria felt
an activist,gtakahgzptart dnihd @a200t0slte rSautmnoints osfu ct h
Amer i oaafu®bwehceprGa tt ersa lelrisednfbgiai eséd capitalist
repr es ¢ hFereede bTyr ade Ar ea o&svée hEk hiansterrei acsaisn g(l FyT AdAr) .

pol i cedutraicntgi ctgshtee ma(ettaeseassEv20 0 Mad il ,t ransi ti one

her political activism into teaching:
So, that waswansy vworryl diagai nst thingso for a
bach&tegree t hen | al ways dwd r k esidf | wliztertde atl hl ayt

tohangeiwehings$irséi a@fthaalgle, aydwtddodry being n
mean, resistance I sGpéaduildf oohahgeée, Bod Vo
i nto education because | thougk®sl coul d i
Vi ncBe¢ onfiong ti cal
Vincent has been a teacher for over a decade in an urban public high schaol®@b e c .
He teaches social sciences and hv¥intanbhi ti es at
descri bes dxtremelysdiveisooo | boodtishllyfdind in terms of socioeconomic

status 0 wi t h s weallhg fanile® f a madn ¢ neeysvery poas fammiliésds L i k e
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Maria, Vincent teaches financial literacy mainly withimge ade 11 Fi nanci al Edu
Contemporary World course. Asideafmomghiserteat
students to understeconidmhat sysee'mr eal il eddngaip

seeks for his teadrifreq éteor bhe sfi as tfuodremm tosf. sFeolrf e

=1

they're going to get bombar dedVwn theorptedss tfhoart

his stadeananderstand the implications of carry

that hole once you're i Nintebecomperasrehhtdh
upper -adiadsdd ef ami ly, 0 having parehtabwbhbo debktwveb
were also fairly conservative in how they spe
comes to personal spending and wanting to be
ri skso are Avalueso ¢.haAs M armeendiuit ®s | b duts Hies
students and wants them to fierr on the side o
was a young adul t.

Vi ncdealtshibshakgr oupdlaist ipcepared him for cri
cahismself fAa bit aodenmny pavateé caf @paeli tvii al i SsS|
Whi | e sctoumdmuinng vy economi ¢ ddewreil nog nteinst uantd eurng rvae
he waas ladodder st udemeawinliyoni n@modllsdeadd ¢ mt tdhev e me n
This poliltdé/d alceadt avwil iy of thinking about i ss
spending and peopl e 14VVinrcigintaar ipaa,@chaacst ou s s$i t u
backg,oadn dMalr,iilkdee has continued to stay invol vi
Furtherm®@nd&penlcadhkseor ked f or an NGO, during whic

West Africa to do Aeducaitziasotni ownd.rdicda antvVuaode d b 6 8 ¢

| earanbiofiugter specti ves on hreietnd | dpe rdtlt ihemd| forboarmh So
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Vinceert 8o®nal and phaveicshdpecdpehe emcletsowi n
he incorporatecsapitmteseadni s teachi ng,

The fact t hjaustbame&wst raaleni'"nsti tuti ons where

They're also very much political organi zat
aggressi vel yAntdrihya tthoe iard vaagnecneda i s contrary t
Canadli@lhsbecame clear to me that, wow, goOV

i ntereststhe&y'meda i anetsi ng i n the i ntPhnrdest of

t hat was de¢tipnipthalny d oar une .
Er iRe:c 0 g nUinzeiqrugal| Opportunities

Eris a teacher whos ev acrairoeuesr sp ahratsse toafk ateh eh awao
decade. Mdhet hrasc dretelny t eaching geography and b
i n OnAtsara obbusi ness teacher, Eric has had to te

grade 10 students get, o but he hasanaxlisad Hedrer

into various geography courBes,iastaocgh EBmoc
it he theme of people in power using their weal
power i s a theme thayt ccoowrnseent Bi s omarkéetynguch

t he wuniptr odn tn omr gan ihzea tFiroansse r€ alnnhsotoi kteuettev,a tai ve t

tank that i s -prreogfiistt eorregda naisz aa inoonn. St udents exa
changtetlrraser |1 nststumha cahf fperosmottoe tae aidblad ranc e
narrative that is fAconsistent with | ess gover
change is alll indaat nu'rta | d o neont \Etrah iger dd idedotorutt h ii ¢ . Wi e w

refl eanedofi nt teh atte xmolsadao kCsanadi an s twhdiecnht s have

assehamesschbehitése scl iimagte mgaratn gwf iaa dn atsukrsa | (
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student s stoanec dbfiesnitedfert mi md aldiwaadt ef Eri tlbhesteac
concerned with tghe uipsdmiaroiorigpfi monoégedabeutai n n
cl i mat e s diitadmrn@ti ot humam caused

When thinking about a cwuirtrieaa|EBEreietwe adn tdat
mor e eRrpenasencpepm steldea ot herpants whoérematéde re
pastHe descri hehdhbandheamatuinz ed ntelye al deppafet uni t

which has reilnfvoimeceesdn chifsi mcandiiala out comes

A particular | awyer that-4DOkaoawhwas, makdn§f
comparing thiédh pawgéovdewarhl was wor king wi
have a mot her wlkta mea g rei@am | g/r idsyosnf. Aendcd ji wosnta | h
seeing how this kid, if hea$j3usdhoaon|l pobatdéo

because of wher e &6t hneoyt hciannge ifrrhoenr. e nTthleyr eb et t €
know t hi& «tirdugvdloiln gk nionw &tihfjaeti, nkpinddo have a |
struggle in |Iife simply éffeowvaudoe sofmewhpeoel! &
where they end Gudp Awhd teeg&ontmeaiess sdaorni |y r ef | ¢
people are, but smoreouthei cgrichmse apeep! e.
For Eric, etxteimptarhdedotnanci al | itenatytedecadr
critical andeocctcdendiemddd del ve bdyenrdotntad not i
responsEirbicl irteya.stotnss atrhea tfi csittuidzeenns 6 who fAhave a
political process. 0 As fiengaged, active citiz

goodcformation, 06 and Athat information include
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Jacki®tr wgmkPohgtical l dentity
JaickBairly new to the pr dfaems diyo mp auidd eetsas b e
al t ersncahtoimleagmcome ur bani ne OgAsh oal orheosoudl t, her

cl asses arecagemp oef ssmaudents who come from weal

have, fofi ssxampweobhii sddi¢t@tmwdallalicki e. t eaches fi
l'iteracy in the gradéarer® FemclkEprsHtuedd saisdo arss &
awareness and et hical consumption, protecting
financi ara kd encgi sainodhalbcekhi aeviiocsural so i nterested in

justiceo and fAbasi ¢uidneadmedhebecamsaschawvwingthhe
At owards social justice edfuac apghiolngs dheoo hlya crkea
|l ooks at fAevery Imossirb It ee speddaikdsge 0 NaatcekiLide¢ v ar i e
of vitwpbbutnh finds i tsdudéweintths |\t obmewcsaniekeswdyo t he
she descrubedlaestbbemgesst ahdt he amount of pr
conrier om. O

Looking back oanc khieer rsaheelndbhaomoidb,giJad wamsa ibud
and t riysiarve tlbonénwedr gr aderyy oveotudirde al a&a pise an
awar enewhsen hyaodcu igo shopping, abWwmeg smdiom kl 30Tt
about moneyeghgtrewadli eapv ewaass tnou cihs as you can
want to invest in sometohihng fineyaihygalabwdmiges ai n
cdbecaulse i dea of rentthgoedatknepdpgf wbhbahawerl
communi cat edt htrhdiusgshmiéesrsiaggrec e in the financi al [
expertise of knowing wlhewvepavysengembreufby ihb

owni ndya dwmrn eeswiltense | essons shebaeabasosbdbeshgrbwnag



THE POLITI CS OF TEACHI NG FI NANCI AL LI TZEIR/ACY E

drawn t o palojgtsiecssssmme di mu po g difertthiels i maiemlvy ews
conservative,btuhati tio&mahesar i ®dned alld M hpaetr sl odnma Ifle)
strugvgltihng t, too

The difficultypobipteercsaphdcatrlied ashkere @ iwalilny evi
Jacki eds diusnciusesrisoanl obfastihce i ncome, previously
t hefimeensi ons BetWeaaoat Beé¢ | @ f wh ebnest Wweaecrk i teh ev apcri il v
responsibility of #fAinvesting in yourselfo and
Li:lIPwtting Fi namtco aAc tLiiotner acy

Lihgs Dbeen otneeacolfi nOgn fiar i overciat i desade. Curr
social sciences and art ssaain tahe¢ eirmtaen mediCatt & o
schooAs a resullatr,e hmerl igttddcermtis ol deirh avheanaliln
kinds of different sLiy® istodentsvensonmatimesndwdodhegr ound s .
country, and sometimes they are here by themséles.e al s o Ifraslowsdcimdent s
economic areas0  wpaeriddeave beeriitrying to make endseeto Lily is thus interested in
looking atii w do their parents actually work with the money that they have to provide for
themselves and their kidsRily a | s o students that are activisis, w Btart tofirealize that
most Canadiandon't have th&ind of the money they have so they get a better understanding of
what society is like for a lot of peopdeMost ofLilydé6 t eachi ng of financi al
in courses such as Families in Canada, Food and Nutrition, and Personal Life Manalgement.
these types of classkesy tendsto run activities such asfamily budget assignment, the goal of
which is to fAidemonstrate how diwhieli cuil hgi fiwi sh

aduali nc oamwallasvhenihavi ng a family. o
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Her repast admde expelildenecagalgamendshapeaed i
| it er acylLiepdgutc amairorni.ed Anot that dwoinmgg aaglolo tamas
things society expects #fgoimory o@ elceatlidsi &y g@at thiingg
famt hiwas a huge foi damaidapllaebtunirddretnook a very | o
pay off that wedding debt becausienofe@alddtte
finances that yloiut gmembeSthdei flouabouwt , ai fficul't
unexpect gd aenxdp eénrhsiess ilserwhiyowrm epairseonal experi e
to help them understand that this can happen

Bec ahuesre i mma gmr nt wadsy proootrher was fAvery stri
that tRey opduleth es aywyind: himWehmonegof pBlhecandt
witndesegpmaiemttasi n a ghaeidre novam df ged metwhoef c h o f f s
grocerWathcihlilnsg her parents Aliving within thei
her teaciSiong Itadcaymk it' s | ursatt htehre tahcatni osnist tmyn
and having aiifmpmancecidalmel eanotrwer,e analc hihrmg ' af how
financi al l i ter alceycalsed '"Is fpauund tt haat awdrilosn f or
for a | ot cof my students.

Noa@®vercoming a Fraught Relationship with Mon:i

Noah has been teaching math in Ontario in a variety of different Catholic (public)
secondary schools for about a decade. The last school he tahgtfiathighly diverse student
population, a lot of newcomers and refugéeghereasis current mixedncome school is one to
which students have to apply bDegeadinganthef it s 0
mathematicgourse, Noalstrives towork in financial literacy when possihlespeciallyin his

data management classébe goal ofN o a te$ssns iso show students how to seek out
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fiadditional informatiomgfi u n d e that masnhobithe time informatids aggregated and to

inquire intofwhat kind of information is shown or what intentions are there for the audience

Noah considers higaching critical becausee t ends to hi ghlsatlppht t he 0
student s f e echnpdse therr eveniquestians ralateditton e i r | i ved exper.i
money or .@rwukiladan® hiidehaamtamnihaemegt i protdeced i n

vacuutmey have meaning bectangdesteher cgipt sat be mnme

previously discussed | essons on predatory | en
Noaireal |l y hates moneyhavduwmeg tto pmexsswvarn adl hri esa
finasitcn adgt iesg hi analpsbercianugsienghe does not Ali ke

soc.DNdghpecul ates that he t e dcecheasisfehinanfci ad ght
relationshiConWwieslbamghdenyit wualekitmgl|ti&e nmnuch abo
Noah des crriibtdsc alh enoaneertt wahlelnyatr ¢ hegrei 2esd Afa r e
tal k abettudetstemiitng as @& elncetr ad fl yt hae m owairleat i on
socioeconoNwmiachoss hdensel f acobeashabowhotei s stud
ficircumstances that have brougherito theircurrentlifed a s o pmpea seendg utr & enigr
fiacademic succesd-e recognizes thatudents arévulnerable to informatiothatwill shape
t h eandhe thus believasis his responsibilityfo exposeé h e mthiriking aboutanything
criticallyd  aimading agency 0
Luc®&eing Open with Students

Lucas has been teaching grade 11 and 12 bu
school in Ontario for about a decade. The sch
and composedwlhifstteu dg m3tuddnts &t lyiy schoekhibiti a gr eat i nt et

i n pursuing their studies I Beaauswspauegtdfdnad
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not discuss finances graowiomg dunc cagddoelde,c alues ef @ ¢

per sonawa@ hoenaenctehi ngo t hat upbegnmiawafartdmmgh iegqldy f o

school. As a result, once he dweacnitdeedd stom efipguirvseu
i mportance tamdt heants uBiteelddrat s hihad i nformation t
deci Whohe&®i d notspéesicusse ®@moment in his young a

on his current views and engagement with what
Lucdcisseth®osy hiex peewrhamee¢s vated him to baendopen w
ensuhtgsghbgve thekmewldsocdkraageyc o n o /miak i Hhigicu s oins
appreci at e Ltuocvaassrodsshogseauvmssigsaatn ©yn. eceasi on, f o
examplehisscl|l osed hd st &ixlpsfr &akeeinteeneu yvehi c h

i ncl 8 dowgtnwdtehned 6§ eosp ecnn and v ar.i atbel oeu gnnotr tigta gweass

i mpor reawvfeatfd er ent costs whemryoeabuprafleessey
feasnd ad |ILudads .wapr eatmver th ia$ d shtroedad n thsu nibheer s 0 bec
feel st o tieonftisecher est i mat e ntdh dide ndft e X eeahl & imeeedd h o w
own eristhucgpassans ttewavahidrsg fi nanci al | i t earnadcy i n
avowhkhlat he comesntdreawsertsi able topics such as the
because he fears that anythndgphef smgtshewodbdi

facts. o

Par tCrlilt:i cal Orientations
I n thi sbrsiercg i fommr,t H t he dimothigrwe tpiaagrtd cti tpatnter
undercsrtiatnidcal ity in relatibndeéscrhimantchalthie¢e

ori enitcatmmeoamB s e, critical sernamrd ialhldud ttrdhaetsde o ram
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enacted i n ttheea celxigmye ldesti@ftg/i Nneegnddpyn gl oans and pr
l ending wetaeadclhei £seither brought ,lu¢py oseravé uvas
i deal eTxaabthpel b sluonwmar i zes t he tThhree ep |oarcieemmetnatt ioof n
the tabl e, however, does not soungegenmti nt hat rad
that this is the orientation towards which th

amohbgese orientations in order to pursue var.i
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Tabl2

Orientations to Financial Literacyeaching

Orientation Description Predatory Lending Example = Teachers

Common senst  Teaching withinthe  § Understanding of interest § Lucas

personal finance rates and the dangers of § Jackie
paradigm credit (e.g., Money Mart) q Lily

i Teaching to understan § Knowledge of how to
the world as it is avoid borrowing and

1 Teaching to develop falling into debt

habits- of
defencebo

Critical sense  Teaching withinthe  § Knowledge on how to 1 Eric

personal finance protect oneself from 1 Noah
paradigm but starting predatory lenders 1 Maria
to include political 1 Analysis oflow-income
dimensions populations as targets foi
i Teaching to question payday loan outlets
the world as it is 1 Analysis of heat maps of
i Teaching to develop a most vulnerable
critical understanding neighbourhoods
of power relations at
work
Transformative  Teaching beyond the 1 Analysis of the 1 Andrew
sense personal finance inadequacy of financial 9§ Miles
paradigm to include literacy education to fix  q Vincent
robust political poverty and financial 1 Oliver
dimensions insecurity

1 Teaching taunderstand  Inquiry into root causes ¢
that the world could be inequality and poverty
constructed otherwise and conditions under

i Teaching to foster a which people are driven
sense of agency and to take out payday loans
empowermentto act Y Understanding of politica

actions as a way to put
pressure on those in
power rather than those
who are marginalized to
make change
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Common Sense

|l al igwgit h conventional appr oaca ecsormsneontsienanc
ori enegmttaiolns wortkrn adjipteircsmanlal t he Tangevpapadegar
in response to what it means to be critical w
expl:aBeisng able to analyze different situati ol
say you have an option ofkeot hgoi b@tr:r of wisotgse]yno |
analyzing what woul d bhechdascrbielsds optlieomnsdrmort hye
kind of teaching:

Il had a group of about thirty students spl

on deinftf ekri nds odb acorkeedd itt. cSeor,dsl, ddt her s di d

We ewveseadicfhfgedreecnds | i ke Money Matéereptstat.
are in different places and whatremieddange
option. And they had to prepare a |little p
of fered, iwhtaetr easrte rtahtees, what are the condi

t hey 'froe |Inoowe d.

The commoni empthhatesiqouni r es students to exercis
judgeamedntr esponsi bl e behaviour around traditio
such as budigrveamgidngavinggecredi-tef eébhcaillmbemanht
that the lkecgwl e@ég protects st ardaednvtasn tfargoem obfe ibny
di srepunalnilc eassl Laucctacsros . Al keyomw hdetazitles i stic of
approach is that it takes the fiistamoirans,stat u
pol iotailctser.mat it Was t e aucnhgeuse ssttad wodnes mpittgsl tythe wor | d  a

develbpowhedhmpdidamsd to survive within 11t.
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Cr

t e

st

s u

ma

on

i n

un

Wi

ho

An

t h

ch

i tical Sense

A critical senseddreirermst atoi arhei s edmnidonntall atf i n

aching to develop a rcealiatiiacan svoinkiser st aedcogr
udepnrtosb Iteomat i ze Noeeh whoho | tde ashegs explicitly a
ms up the gompdtst iofgthetsutdl esisab mast ways t hat
rginalized and could continue tovbemmdegbas:
| ack of information or | ack of desire to f
terpret or undbopwshtialned tihnifso rpmaartaidoingm i ncl udes
equal powvbde fecasci osbpo®snal Hagengyprovided s
th sevefalt hgrppbdictive probabilities for p
useholaln d nac olodea twhmae payday | oansNoaahe concert

scai past ofphydalaeasson on

[ é]l]letGing them to have conversati offlavevith e
you seen or heard of?Hopw ydomes |iota nwarekn eWhsy bd
wor ks toDat diibpap @ know of f r i eunsdesd aintd bfeafnoirley?
do you think it happe®s in this way around
ot her Ngalml tfhars | esson is to equip his stude
ese prahbdemmpr ovienderes tramdiemgmafa np atgll dngpevl o0 ar
aneul d be predatory andheptrdé&n ahatptedeatcory,
e f orwhfoenmnitlieiresst ot her optidns there might be
The criticaltseraasesppudammhatsonuctural fact
c i-md loinnmgo beit hel ess puts the onus on individu

oiwed édmnunjust financial system.
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Transformative Sense
I n contrast to common teadiwernfitiacal asshoe ma
sense rmgsetclty t he notion that financial |literac
i ndividual sé M™ihamscisalns o uiinc othmées .ftoH il mkwiimg st at
With financi al I ctetMycgleinhermay o elveipr ethtay
onus on the individual, and it doesn't | oo
such that sdhdinkeadvwamipsgpdad,er groups are adval
critical arnadg et rsyt utdoe netnsc otuo be critOrteal of n

of the ththgsswesdweial so pl[ay]t fAt hanenhdl of |

game, yduywiunmake it to the end,[ scajrdchiorg
mai nstream financi al | i t er ajcuys tg uienstte roensst, raa
guestions or things I|Iike this.
Sinicaegt of media study i s y,ou Miasheess ttdh eamaeldy ae L
asks hi s hsatu'dse ntthses giojoanntetsudd etntt s wi | | gmofotden an:

to save money and y®un sohrgduekashptroe i Wik ischadi mo n @ fy .

financi alowdweerr,acMi,|oe s hphany hoingl a smeéeu @Saplnalinet d

about spuorveirvMynilges summari zes his studentsod res
And thenkidoy sasa what i s tAred mah evy: nwersas glai lod
doesn't matter what your <choi ¥oeu ijsu,s tl ihkaev eh
of these baarjelhsoti cvesr.s el henr k. Sesy e me wpe s el € hjou
can't get aAebtd,y ctaon'uts ewitnhatd ami rcanttsimaiurer aa

around financi al |l iteracy anred get them to



THE POLITICS OF TEACHI NG FI NANCI AL LI TERACY E

The game aiSpdepbesent at ieonmnacatfi th cw | Mielcos o mi
| i teracy neducsa trié ams s g etofifecrr i iim al of iinna nccriiatli cla t
educatwoiudn Apnnasatiloning the status quo, and it \
peopMiel.eosp piossed t o seeing criti cAghloutlhdi nk idnog tihn
action or this gadtnigorn 0 bamaF fin Whcarta aiotacmdMimoesst,
means havihg nantbBahitcs ai med at i mproving th
di sadvabrtawierdg o(nl 9F7rOeldamPed@)t of Areading the wi
i magicnreist iacal f i nancadiarhed i & tgrecargetaeciwrhgoi mau leurmb | ¢
the world, see how it's beendhsatdoantabkeyotre
and be able to act wit hoMo i lkeemdbisghdnmovesthegondy e t hes
thepersonal financparadigmunearths howhe world is constructed in a way tlzatvantages
some over othergnd fosters in studensssense of agency and empowerment to act

I n the case of the trepracdictricsr g  rans hgr mx &aimp ¢
recogmidzeonvey that financpeaelsfshaeneacpnl edusert
Theywgage studamathe nroomtquc ayses of albbmerqudlhiet y
conditthiaodnsdrt oet pkepbet npafpdati iFHidgntdampl | gabeoeud h
possibilitiesfccrottiloantgamuizi pyge asvwrae hem tthase tihr
who are mostomamafienahiange.
Del i bMarnactuevAmo g i ent ati ons

Adescrt ClbepgRkiesvre, teachers exhdddntr avchirad toiusn g e
it cotme&selftioef s and practices aThendameniasncti mal e
teachersdé orientations towards chypgdtchds itzed ht

parti ciemamrmamnbdd npoe wd @ grhoaiyn | y sctornavye niitoi deenifa |
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financi al | i resatmhé¢é edarciatoiuvemewWsoposedthobwnr s
(s€heapTlenee |, flouwdaivactr ,some teachertsradnteuveal bce
personaorifem@amttiebhei r more.cidwbieabmpbest mapart
pattéeenar.

FirsVincent ,wibtehloiuetv erse vtehdahien gl i tme nsti wde rotf s pfo

economyo he would be fAengaging ind what he <co
neol i berbdlamiwmigctkiimd of rhetoric that there 1is
Aher o,tof opnHallt asopher Paul o Freire, who fAbeliev
oppressed, not so much to teach them but to e

solving and ietlemdoi Atg, tVieengeesmetse tthemefht hanci al
cour se lad at edaed oasuedGoenseqieheéet g ,0arwd etni WwWesance an
studentasl karneg fimbout i ndividual I ssues, l i ke wh

interest rates NeV er wubdpedaamslssea IMi nocfe ntth aatl .scto t eac

how edstabkedhunded in a sensible society, rig
aftdfract i ncome taxes, o0 his fApoint in doing ¢t
situaviimg thaa do with their individual financi e

The second eXamp le eu nwdhoou thtaeg d loff embodi es a tr
in his orientation hHhutl wioskintchian t he eparcyon a&lacf
par adingilm.ew mesme titseensg a e c ommon sheyn s ef oarp perxoaancphl
t eachi nsgu papbloyu ta nid &l eantmaohwdfitcou rivnevse s tOHieind esnttoicfki ensa
t hhee artnhiantg students gai howeverr suaé ti g dielmesign g |
Andr ew i s twhathhpgearskoinmag af adhiagmebut with the go

it. As he puts it, Awedre going to | earn what
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apaAndrabwdd ity to navimiae et & thitavesd viedeimd tetmwo o
anrdepresents one ofapshAtnmaygmeEpithe snipemhitseedst udy ha

showemploomny arod earcstpieepiefdiacgggiat al

Chapter Summary

This chaptteracgedr stoneadl and intellectual 1id
the issue of finadangeiralsehnitteelr acy eedesatifowv.i gne
per sonal bi ography and | ife experience, profe

pursuiinform critical teaclbieng.evle alhsod tshpeatyl icol
particular understandings and enactments of ¢
Several teachers attributedl thieier @aogageameimit n
and politicalaltéhveakemicrhgesr,s amd ked about a crit
on their current views and anlendhreaégileth h wihieh
di stincti odasnotplgatt i €« meradie scrr iitdiecaasl iotfpanoci aél at i
|l iteracy eduddatrieen.orli echd adri iomes(c d mmacrhesesnde,nd
critical sense, edind utshgamastt bemat ave seasted in

example of predatory I ending.
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Chap$SevédeanacdhRRerssoybe®esonaRdasespurces of I nspi.l

Il nt er:viWhwétre yovayi dgévlendkmow i f the word dr
becauéde yvyawing all of these ways of |l ookin

trade andiupr oocdhu at ibMiatcsk boar d, just wipe it

Marilyn Werlilng | hope the wormndt@imddiycabécadao

comes fromritvhat iLan i fr alcéki us. o | t means AnOfr ol

TMaril ynWhNar Cognting? Marilyn Waring
Gl obal Economics

This chaptédare exasmdunlesesssomompwlineh teachers o
asshat inspires teachers to pursue critical t e
| sa@doi ngc,hatphtiesr exami nesgne eam@dNhtato pu ees ttihen el i
practi ces otfaktee aac hcerrist iwchaol approa2)How dmdanci
why does a critical sense of fi Hlaarcdlayns iltsht er a
chapt entehseo,l recsesw m npdl asmosu,r ¢ e sc oonft iinnusepsi rtahted oenx p | o
Ch apFki evoet e a Oh @mr sycetgiacaedcng t i c al approach to fina
whil @ niyge | pndtee ag taenadr i t i ovals ¢ desCh atpBiaetc (T hef r i ch
arr adyookfs, frnllimmse raensdo wr e ® gsagud etnhp sse cihmatpa etre ac
intell ectual |l ives and how their teaching 1is
they read.

Aslonat héaaopa@dsient shi,$heobktell ectual Life of
Cl asrseeasdi ng i s noBy | AirmaBtodyd? OtOo@ abnoso kish.at we HfAabs

i nterpret, aanud dree svpaornide ttyoocof Atextso that incl
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adi o broadcasts, filmsriiemcfeRof@AOBYYlari ®ta e

-

1

hi story ,@fwhiudh efmrceevser ses the traditional per

focusing on readers aornsdeaacchdtestds (patBer thahnbhh

o

hapter is Iinh3apadilekkt byu R skedshee taeuadciheerrcse as t h
ones Ar eslpiotnadriantgur e, education, aOMa0,02fhaenr cul t
audience history asks how peopl e trieoand itnh eihre c
widest(mp.enag)eod it can also fAaddress the i mpact:
(p.-MUAJhi ResedO6@@) k wasnecdomnciee h mapping the inte
Britishclwogrskaslgow their rich innerceéntferi my th
i ntel |l ecdtewmahheirisé evrbdvwit hg@i r reading poélithiecalor

consci antdméeeisesc hi ng.

TeacdsreODbficial Curricul a

Most of the teachers in this study use the
Vi ncent andtMarlihaerdsth h @ ur@dpeoccratl |t hteetpc loet Gear e
textBoown&e20M&8ki ng Sense of Finance: ,EFobnanci e
usienh hFei nanci alc okudiusceaye @ taimsd t e x thboosoebwoa r f ows cope.
Vincent, for sthatanteheewagdzl@isregcEdnuesinfg Fi ne
textbook, Athis would be just a devast.atingly
dods ngtievaec her s many actioevémest eachstsdehodosj us
Ateach fromStheet®dbbabhbB&Ai t wasmavkeersy hgeorod,

own fAl earning acti vibtasce® as owhhesffho smttiose.met i me
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Si next bloioMaski ng SensceondforFn neonce adi ti onal L
personal fi marnce,nctl udy o @ @ egyi $viesmet @&d yf oau s
criticallappeomsh®@ff if @it & logwilindgel e R pe c sttt i drys
t he ministri esomitn teeaacchhb eptrbo vQ on®besieo tahmed r o wn
resobecdshseey genwelal ¢ yr biecowolpem t o, i ad edes ert iah e
Ch apRki eefeccond gtihneg r etshoeu rtceeasc h er sd uirdienngt idfaitead cuoslilneg
the focus o6h tbhsrabaptert heopnaet iteéxea nuitse® od h a
resourspestidigd@eararuesseour ces are readity pdenecti
participanhego0ried ®nitnc ttisheissa ncehda ptt e ra myr ep anrotti d u In&
t eaclTheoru.gh at times | <cite teacheéersdowmotde demit
whh i s spetatke nfgosuscies on the .resources and no

Il n the sectipaness etntatt hfeolrlessw,urilces that teac

and their sources of inspiration.

Resources

I n total ,vedr etx,ahlinepdagoes ocakbhabewlyandf vi dec
content. This doetsakiongrimacttad,grivekei ®pe mtg act
and onl i ne &agctnehse sasse aamski sleyhteansmed Av/gepse edr v vi de s
a bibliograph®resoammaey oXamilhed, grouped int
nonfictjifarctboomksand ;cehwd daremédglacoooakd-adpi cl es,
reports and j@doademind;sa gtebisihatsi on and |jnfograpl

online games, actiavidamespobndi caf ogpamaphessos.
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Not all the resources were entirely dedica
|l iteracy.co®9cmebawmabd ys wapea.nsk ance(19@8W&A2& 150 nn
Peopl eds History whi thesd&wnet ald pantiesi barnt sv ex
topi cssthreig@emomi ¢ hi storyei trhee’ sk omimeds esext !l i at
entirety, but | focused on the Belsowrildeprvasne¢nt
most ptéaealbsmrnt arose during hadgalkpher s ooneemeodfe r e
the resources wer e ancahmrdv ebry tnhoer el otnh¢a @ fi@smte towfe r
only a ,seraondd sf evhialt | ¢d termaatl ¢ tdileg aihne,mebse cpar uessee nt
focus of this study is on critical approaches
resourwerse tdhtatienttleyd t owarwesr @gematoniancIf u dhedh cien
The resources named are multilayered and cove
endl ess possiAbsi la triessqubharfd bd mdeidntgery otr h e s | assidg
i ni tticadntyain the codes.to a manageabl e number
Themes and Subt hemes

Hi storical Cont ext anldc eF awmsdaitricozmanipnC dsied esp
t wo s ubltthcenmemli:st or YCapntddNedksimhber &b arsonmi c s .

EconomisgtRrersour ces wunder rtehsiosa pcoaetsdrdgnoirnyg i ncl
hi storegcomrfomiuc and fFiomarxiaanp ¢ gy sotf é ese.ff ir2i0OLO § s
video series, A0Thies Alskcremmm Bud nMoairsyedma mBaunbi bs te s 0
and historian 2NiIB®IpTkh, & eAguesmotn 66f Money: A Finar
Wor.l dTrhe vi deRowemameé yn elspd aypeert f yi ngly domina
i y®enni ckKhe28€fA@A®gadiei nahmdi al history i s the nt

We stheirsnt ogyeci fically | ooking at the Spanish c
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of moneymeddenmRdnai ssannedd el oal gi ns ofn tthhee st o«
first multinational mpanpeaysebDuéshi @ameéahndi a
hi stoontakt to the 2008 global financial <c¢cris

Ot her resources fitmet lwiay scenrnteaydhiiygghtt catkipes aulpl y
habeexcddidifrom weal t hexagxlcalibtbeechothigomi canbdenef i t o
power . Oanigg shiicrhst Nations political | eader Art
Derri dRk0dim@sttl i ng Canadp: CAhdabeohbl sWake wa
whilcrhdi genous speaplhé sgdigphsvserr gatnd zi ng and moveme
to regaigmttshe o protect laand btehat mua sopsetaalde h ol
settllterpy olpwistedss @ ®t alndahgkeeaoud had o phoamgr , wat er,
l and, animals, and peoplandnraeptantesntuhbhkl fiostu
environment al Hyaiunes ocuonndc elpatiss soefz economi cs, 0 wh
t he diialdulsitmary of pr dfni tt heend oqia relxd gaeods i (ingh.¢ alvin)
topic is addr es s(exdO ilbdy) oNgefudnpaknitnc telt e afla dtss: A nat

back of sl awlhiys aindf agrcaphm ¢ presents various

capiigmland the current economy was built on 4E¢
wealth from the | i Nt shdot$tohddf ss ¢ c a mi A aaenodr gl aapnss!l i c |
t haxcl Blda@ hker iecvaennrs af t erf etm@nhopgpateisesntsmcdal sa

nets ainnt d&agiwkekiladriaglof Wwlkeidichhteohawrer ent raci al we

Capitalism, Neoli bdhel resmpuacdsebiysnt hiys & thle
concepts of capitalismdamsadimpéeolnieForfraleigampdnse cw
Ameri can MiidhaealkE0® 01O ¢ ameda mirtya loivem;$ 80 rly

scathingcapi tteoiiasymiotf s @or terc asyyasihibaaiiti g gged again
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ordinary Moo BEolwestvh e do mimramarea tbeh spcawerns f or me
the Uni feomShatdesddanroagpyygi nhg aurrent events to
i nstauwmrcier2d 0t8h & € o h hwahpialkee rAaneeg i cans went bankrup
their,blamakesd t henerr eCBhQs | ed omanewyw.t (OB Payer
of fers examples of alternatives t-owamedeconomy
busi niens sweho rckher s havehe gualndo WE®s recei,ve t he
t PAd varado Street Baker g er wpirRogttobthyepataid efpadditdso r n
the possibiliadkhisewvwdd wirheetni dvaadr ebeergsh i hfed d i pgst i
the stlheiysiofft ri ke organi zed by factory wor ker s
Chicago when it was shut down with |little not
Canadian econo(m2 Gassedkitm nSDtna ncfsorfdor Everyone:
t o Echoen oarfi cGapubhpbacksm bbehpdeaasl mbhmeconomic and
syshaat economi cslhaes pa ednisscei plfi teh.e book is tha
and henlcas thievged and rel atedly, that economics
capi t(eSltiasnmmor d.Th2a20bB8Bpbkbpga®d) zed i nt:odhfei Whesparts
economi ¢ t hwnuighue afnedattihrees ;dfthea baaspictsaloif stc agd d
as wookvner ship, and profit; the overalhle funct
di stributaoa ©Ofeweal athi onshi p between the ecol
complexity of capitalism and its majsamdpl ayer
the economic functainddhe csfucttlkessgawneadr hmehtures o

i whch it coul d Shenfefdrme®&15, p. 9)
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Contempor alftye Irsessuceusruchetshema dlhyy sexami ne t he
sociopolitical conditimarks nign twlkielsihpf awlenice mé
addr ebeembapbitoefngtehse curmepede epaophads capacity

| neqwuTaH o ggo eeyn c o mpaa swsiedse vari daytafgdoowi ¢ &, t.
unequal di st raindu tpaocodedreotf s ivesfesflétadtl s on democracy
fabThe.Whbéts Counting@rEd&l mkmyn GWarbiarnfgrEbcro n o mi ¢
Canatli dmrodietrNraef L 9,9 D)y I netramecsegaeander &lmfeiqlurml it
features New Zeal and economwist higa roég noWarci ng
sysgemds and activities are, remepaomd damlppi tid et
wor k pemdotr mevdt e@mo 6 r ecogniesedmivthii veieppioé $ ut lea't
the envi rfounndeawt&rasnple nda €tl wer t oi cheodneigr a hlei @
AWeal th inequality in Cafadddikeem| shefBi oadi:
within thBhaiavlivstosatuuey t hdatehmass ktelde YCatmlmaought w
was daerded gPraorutpisci pants vastl y uansdseuneisntg ntahtae
the richest 20% owhamdaptbhe éeto wdDU atvbheds beal t h
real nt gtths2 at t hedbalt momt otwmeé 4 oogvavehairidoey 20
of al |( Bwealdtblent IPugt idtiytf@area@d@ddy 86 richest f
than the bottom l11(BrbbhdbenpedbpFlee thaind paplesdql 4 )
explains that this wedepoenhgtdical dehios casr easigh
spendhlmagbe enaa dse ndhee 198MlIhyaltegways i n which Can
matters.

Ot her resources Iltdek i ate qtulad i dtyh erqgusitd e ngf e

moneyedse xnptleopiets tsthiectaclm t o t hei.r Jeacnoen(okh@iyc& pbdesn e f
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bookar k money: The Hidden History of the Billi
chr omiooM eéshe Koch br outshee kfisdnaartm ¢l afo thretkedm |l | i es

undi sclosed sources damd mamti padadlel dmey itchee puw

el ectiontowmpdsghavorable political out comes
Envir omfhmesat eigroalyudes raedsdatudrscsecso stthsatof cl i ma
on the planet. Resoutopscsnsukhs asatctegsuyeexa

economi c gr owtehv.e rRad rmtesaxdasdnein g, t e dinmlHdnoer yr eosfo u

Staiff their Ookassrobmst eachers specifacally us

(@]

urriexdeant ati on concerning the Ifnc otnhseu mmpotridosn oc

—

eachgoal the to get student sy tba yi ggueudtfi.mon Ftolre

5t

if you decide to buy something, you're part

this stuff.o Because fAyou're in that chain, o

classcussi bhei mnmps elesscence:

So, when things suddenly are not good anym
think that they're not good because we nee
phones in general, |ike how ared kteleepen tthleenr &
thing that comes out. And kids had a | ot t

get new white shoes because their old whit

they're still good,dbuhebhhegw' tbhbenoitdwebijteh
I read it to you. It says: AOur enor mou
consumption our way of | ife, tihmato wrei tcoalvs,

t hat we seek ouwr aspi roiutru aelg os astaits fsa catcita on i

things consumed, burned up, ewoerrn ionudrtearse pnlg
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The students wer e g uoffedimeerdiecamsdieiat ot wae botvi s
from He@wiSugnealsst was describing the current m

The Twd nRagingr Gllmamretje menct or HEC2ALdk B8sstpes
the i ssue of the Ilinmiothse dfe a&wshoerBasg iomnog sdGwa hni e

né timicsr edi bl e documenyteatyd avwomen tvheos ea rt ew of

the economic crisis in 2008 and are trying
about growth and consumption. And that if

itds a crisis for the politicians.arAonudnd,hen
and they try to get interviews with the Wo

Fund] and they crash this Wall c8tdgetrdgi mmg:

say: fAWe need to think of something differ:

grow the economy because we candét continue

finite amount of resources. o
The teacher showsatué®esi fitemaihycttases fiakk abo
North America really well. And then ités also
raging. They are fighting against the structu
Ai nspirational . 0

Fut ulrreagi nManysof the resources that critiqgl
provide roadmaps for change and ideas for rei
Requiem for the dAmeddaticeadni Ifho2edaAebty afleeat uri ng Noa
ChomsakKylercumetnhtei nvgi cofohe cypyokent matdi gaonwde fri twse a | |
affront to democr acfyf earnsd & grmad S s eag@h aam s &fyd ppe t ast

reminds us that we are stil/l a rehaswamdy fre
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many vVvi htadrbidessd arse us who creatteaddlddfue chi glons et
al ., J20n SBi(amileor)Bemhomi cs {di sEuesgdnearlier),
at the end dedi cat eds itgoneak Ipicmrga téeend ii &N age wead |
di scussion ofhi<dci a& ippms Sii oIned dr esape aacreemeanlts. o t e
expl eogappgo stshiebcbi {leesti s eefate¢ctonchange for mor
outcdmesl s for Radical Democr aciyur HOavnbiywn iOtr yg a |
Mi nieri @B@0Gehesoasut hor s r ec eosrngta nti hzei iarg da wng eet xhg
fiighbgack against policies to refoMimiterei wendd ar
Get 62607 rotw béagmwmi | ding their organizabndon, Cc
provide specific tools throughout thed rr ubnook

campaigns, and build movement s.

Lesson Pl ans

Aside from the | essons on the fedabhlk budg

l3teaclsairbsmi tt ed a variety of | esson Mdtanasl las e
teachers, however, skhbmiitneetameas¢dherctpr ®wsisberd
Power Point slides, while anot Adte porctesh eofar ed t

l essoans he mat eweirwed &l tshubdni $tteidbuti on, predator:
economic growth, repar adiecams, , atnhde fna$ro hheyo fb utdhgee
aspects of these | essons dhapvaes shaegeens dceaspctru rbeedd |
chapters as teiachleessoms emandsadtitwhieti es to mal
i ssTalsll.3e beluawtihmee e lods s dhregp etomies t hat | ook at

the feder al budget, taxation, and corporation
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Tabl3

Exampl e

Lesson Plans Submitted by Teachers

Lesson

Lesson Description

1 Feder al

2 Tax
Thought

Experi met

t he

= =4 A

T

B

M

Def i
Anal
Desc
mi dd
Take

termdef{ ecgt,
the feder al

e budpgkus
ze budget
i be positive and negat
e ¢l ass, environment,
a position on the fede

n
y
.
I

Brainstorm the different ways in which a person can make mc
Analyze how taxation influe
the point of view of the author in two thought experimeot® in
favour and on@againstaxation

Present findings, generate & tid questions, and conduct
research about taxation and the just distribution of resources
Consider whether the two thought experiments accurately pol
our world and what they leavetou

Find a newsl|lstimmrgy corporatio
and i dentif the 1 ssue
Consider gquestions such as
the publicd interest in th
corporation affect <citi zieoms
the i
Consider whether government
public or the corporation a

nn

e

0w o<

Co ect the iIissue in the ar
t h docUdmentCary,orati on

l denti fy aresicygdldhee/deCioannptb et y
found most disturbing and e
Descri be onelhex Lop lpeh efared m h e
citizens resulted in the pu
attack involving corporatio

E |
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Sour clerss pifrati on

When asked what inspired thescurchmaveal te
begmouped into six hedtveegor ipehsi:| opseogphleer si mnd t h
and commi ssions, news s.Addcesonhbbks, samd ot h
inspiration overlap with the resources that t

Tablhe lwel ¢ i sts teachersd6 sources of inspiratio
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Tabl 4

Sources of I nspiration

Source Examples Cited by

Peopheteacher «f Family ¢pialdédmers,
f Student s

Phi | osaondheebrr i s § Noa@homsKky

T Mi chel Foucaul t

T Ursula Frankl in

T Paul o Freire

T J¢rgen Haber mas

T Kar | Mar x

Books Wa r Il s a Force Tha€hGi v e

No L,ogNoaomi Kl ein

Post Capitalism: A RauldeM

Bl ack Stats: Af rN ucnabne rAsme

Tweditiy st , CéMonugue W Mo r

T Rethinking Mathemati cs:

Numb,erBric Gutstein and

T A People's Histo,r yHowartd

Organiamdi ons § Canadi ahoCeRoliecy CCIPAOTr n
commi ssions 1 Fight for $15 and Fairne
T I'nstitut de recher-che et
®conomiques (I RIS)
f Truth and Reconciliation
News sources T CBGonline news website)
T Democraé¢pynNowe news webs
T The GI obdq ommnd nMainlews wel
T Ricoche(tomMeidnea communi ty
1T Soci al i san|Remeysntadr (
T The Tyee (online news we
T Twitter (soci al medi a pl
Ot her T https:// www. hi stwebgi salje

T Two RagingfGtahni es
T I'ntercepted (podcast)
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A number ofshmaretdi dihmpantdheir critical t each
their | ives. Some teacher s ttahlakte ds ta bloluts htahpee si
thinkingwhioldeayot hers mentioned their own chil
future f orsttheelmk e d tprbeoofist onpt ahcets toufdwehnbtes t hey t eac
antdhese young pesemisedofenersgyeovnandi | i egcher sacai
their ability to articulate critical framewor
had been exposed to throughout, tBhreaizri |a cdand eendiucc
theorist Paukeyi gfuerter mabgei pbgr ahei pamesvein, te
mentioned speveirfei d o on@ak 3 deehmitFtoegi nas i agcéyom t
St at eHsowarA REeomlbswas Hokt em yree h & e eWatreidosu.sn t h
organi zations also play a rol e itno iunssepiirni ntgh ea
cl assOnoeo m ehvadr alackemocvwldehoeg eCanadi an Centre for
Al ternatives (CCPHApar ttihsean nrdegpeardeemti,nsti tut e
social, economic, &ndaéhyiroemehenb maestionaed
and other media such as paddaabseabatohetprth

or deewdrolsdstuce st hei rfitmramcdii malg @amd critical econc

Chapter Summary

This chapter examined the various resource
teaching. Most of the resources are ones that
own discretion. They cover haeeatiiesmeosr:itcoapli c s

ContexrfbuanddCommneafi st e mpoy Ba gflEt Umaegi nar i es.
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ResourcesHiusidenri ¢ &@ale @ont ext o0antdh eFnoeu ncdoant ci eornn:
economic history of our economic and financi a
injustice. These resources also demystify the
the discipline offCemipoomrdystlhseédmes,err eéeshceur ces t e
broader contexts undneak iwhg cohc cfuirnsa nacnida | a dddercei sssi
and political challenges of the current era c
Last, resmhiutcerse ithhmathemari esk forward, envi si
alternatives and providing tools to achieve t

used to t é&adhcrdamcpyrainccionpd ctshef weal t h nddisntg,i but |

consumerism, economic growth,dreapgar dtaimen g, btuhl
federal budget, taxation, and corporations. T
for teachedpgnagpfeiocpalnet i np htih eoisro plhiewress ,and t heori

organi zations and commi ssi bmiss in®ewtshesoluastesqf
reportihng casagOspt er Ei ght, pwhicelr dfsoltloowdh en a;

ofethast three chapters.
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Chapter Eight: Towards a Critical Econon
With deregul ation, privatistatamanthdémreendl ac
and, if you Iike, private taking of the co
i n our current debates is this concept of
when it's owned privatwdtyer ,Whfart e swo ud idr ,y oau 3

environment? Are they not a form of wealth
some entity puts a fence around it and dec

not wealth creation. That's wealth wusurpat

TEl ai ne TBheer nGorrdp,or at i

I n thisdichapesefrindi ngs f raocnt oprrdel ¥nilgo @ ® cthhaep t

resear cht gpatesguiodhesd t his study:

1) What are the beliefs and pracddltetso offi naemci
|l iteracy education?

2) How and why does a critical sense of finan
teachers?

3) To what extent do teachersd beliefs and pr:
financi al l iteracy?

| t hen e didmpelsisc a@athi ons of these findings in rel

education and criticality, what they mean for

teashas intellectual s, neuwtlrualiimgymiyann o ed uatta on
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t a

t e

t e

Cr

de

di

di

The Beliefs and Practices of Teachers
The first research question aimed to inves
ke a critical approaththosfsonaghtatol ptevad

achers make sense of fi nanacnisallatle ttehreaicry tehdiun
aching practice.

Itical and Transformative Teaching

The teacher s ianr ttfihulislgyatmodst heoruggehdgieh u b t sachi
peciallyfeamdeatksnptbasented fom @hazptern chRil\
owh nvg t epaocshseersge al t h afellantevl ddkalnns dints ame a
i | éoyeiampgwi de r eppedrygeigre@aaefgi es wiltm pattidweica
rtikceiagmgowsr ds critical an@7tr sanss bdbeaf mpnteidv e na

uwuddeynon s p @ tpeua Iplowsred aitl irvi eg,otr eaucshheyregaminave al t h

i stribution in the cont eexxtp loommaet ehiped iscrampédi stsa | ai nsdt

sponsibility as wetbnase netadttehd lasmtde rpioovies efnf
mocr at iTeaphetcaslsahsmi catker @omygumectasarwhuinldos op
stri but itvwteasyywsdnearkcee iamtde cdinsr@icpliiomar yasween
vehsstabwysi ee s panaatddu, sdtuadent Beakootds of pol i
|l l ectivhbasthaygl esed to better econofmic outc
e samei hvmer egdhaypower relations and unjust s
ape i1 ndividuradIlséthigmghen dioanlg seitwadseoneal ndm an
awetyn t he sgmgiumpnhtdo napmr @ag Diesecsu sosfi ons rel ated t
stai nabhy pceoyn s usnuecrhi Isamsmiatn akt dtodmesmiod hgroa W te ts

aracteriz€athengtabeebbnghructed nature of
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it erm cnhoetr somtleyr r ogat ealistox odie faget smalgpubeat s t o

ernative ways otfhatr glaenn d i fiTduwedrde sjcw htaimy & me
t he analowsicse so fs hiolevebtert eetaheen ad d mgtnent t hat t ea.
necessary for aeduddt ican -reetmbopteteedgro by d lefr acy

Il n addtitd omontoent deswpr Feotbhd = sfeeshkejflatreac her

dents to be well versed itnhkgligi<tadd ercton oan
n ewoecsashau lgaornyc e pt u al | ens essc,r uatnhtead tzhee oo €t i c a
cl assi candnedood gamperesgkument s from experts in

Teachers ar e aprseop ctonncgenxtassndindet it hl e Ppred sapeice | v

St a

sur

Ame

et h

nce that is suppombéedsbyeawmi daedcerihical ap
rionegc dnomis@leal |l engi ng daoamioruanmdt nrearirt eotcirvaecsy a
ride @msn aklesyd i | | foacquuBenaklapptideea ehepsan

i ¢s © bcrocnommucneirtni es | mpacted by, vaulitoiuwa tsey sanne

erstanding that individuabndaqpui £odtlwecdantve v

i Inlaski et foor medaldegi saonisvi sm as wel | as how tc

Toaisdt udienntnsa ¢ ther ivrmg i oursd ksloiwll ldaligeeb mbcCcat e

nomi ¢ tetnehacyg aarntafrpleldyged g a giéh esyt ri adteeng ii & sy.
ablbrny concepts such as capitalismaamrd neo
dents conceptualiinz et hteh ecnosnetl evxets oafs |aadbdokuerr sa n
atur al i zag caungdu mptpia@dmesbowe h aarkl. aFuutrotnnaetrinoo r e
c hefrbsi gpoo sceu eDMipenh s st lualtent s t o engage in thi
nomi cs strucfThegsdemecr awoekdi nquiry by bu

ncy and empower ment on the part of student
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amosgudent sd | | vidhloeceax p ecroanstdecxethse | ar ger soci 0e«
pol inmiilciaelu.
Common Sense Teaching

Three of the teachers in this studynlean h
eir teachingl of cdnthheea sctraittoilciatle reaccoyntohmaitc | i t e
e ot heardvtgematahheesr es peéwa cthheirns t he tradi tional pe
radiihegmr | essons require students to exercis
haviour around traditional pillars of finan
vesting, ednt ielagcihteg s who empl oy a transfor ma
ese teachers do not devote their | essons to
S norms, pollnstteaddhrer al twehron d talpwersb.acammom s
vel oping in students tlhiavrek n cdhwel evdgd ,d haasb ictom,s
s sfooncsucso mnumer awake mgs s oamd fi nankeatnidegi s

wmake a family budgadt ,priodrercd vp oreedsspedort syif bt leymd i

d debt .

A Critical Sense of Financi al Literacy Edu
The second resamhoWwsquedswhgna critical sen
ucation emerdeawingteachbesfTmhidd nglsa gdtreorm vCas

i mari |y c oenxcpelronreadeé awoilnteho $adn cr ihtoiwc dlhegr iuanmtea tSit
d enact criticality in)asl|l wt hderniatsioc ali nnaonnce mat
at b r o uhgihpartictldr enderstaralings of financial literacy educatiom tve ac her s 6

eas about financi al |l iteracy education are
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w o r [Thls)sectiorexamines the recurring themepadlitics that imbues thegwo interrelated
guestionssometimes overlappingpo,with the first research question (aroundh e bel i ef s ai
practices of teachers who take a ocnr iwhiiccahl app
Chapter Five focused.

Th&@olitics of the Moment

As describedoadtmaptbeyhs s study took place ag

gl obal and ledd abhamabildiemormrg ati c | ®cldiemast eend g
chamge,treandicsm and pol i ce oru tpaulbiltiy, easu cvadlilo na
teaching Tgreo ffa sngdiioog.s i n thievedurdrege rsth oev @ rmtag

collective political expression asachable momesfor student learning and developnt.

Respohdi hbese bpenobags studtemdts tiinelfeissaamsi al
cont emutr ete@nhomi ¢ andcrsiosceiso pboyl ittaicckali ng t opi cs ¢
sustainabsdanigcgald dibvemdeniecexampl e, both Eric a
presenttGrdeetnat sThunbergds speech at ptrhoempu.iN.g Gl
t quesnatonmriade s dabout the | i miot £ hehiren erdidenmoentigey ¢
political acti,ont o Vginxe e natnuarnriche&Mi Bl xascnkp | Lei,v es Ma
Movement to show how the framing of Tflismanci al
Race Massacre, fion éamdamilde,nt\si nucnedretr st and t he
di scourse in the media around protestosngriots
hi story of exml awigtaatiioomn amfd Bd tarcikb wtgeadmotna gti hees |
raci algawelil t dhs, onl eéhes ot évep olth @ acrd decsu rarnedn tt h e

political momesat ei pi wbi c bhgpptree®et &/ a@ndtuicat i on
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coll eagues i n conversations about the ways in

underasd owhdi t e supremaci st .

The Politics of Teaching Financi al Literacy
Teachers i matphoilsi tsitcuadyl ywhact iavreeoaerd | ckeil galt

approach t heicrritbaacahnisnfgo rwmiatahi vax asmmilse, t eacher

Vi ncentandJaAmdapthvat t heir expehraideaskt @ oWwiotum dact

i mpact on their views and criticaparetnigaiggaretnt

sample is small, the resyl200stdmefl lusctonRdg®ms t &
resesatrwcchy |l ot pubh school social studies teache
economi c tihmehgu &l ict yi cally engaged teachers ha

demands of democracyo (p(20aD0&¥nd Robagtrtshande v
teachers are politically engaged outside of t
and approaches to engaging students with 1issu

economi c iisrpd g walliyt ynor e prevalent among ciVvica

teacchabbe to engage students in sophisticated
soci al i mpl i cat i odiiss poadrnigttibeasi bgi ee 0 ( NRoygtras a&nd
West hei m&i niceadc) al | i 4led mxlys ewdiutchatgwenst i ons a
di stribdecioppeodli.yeThbéanhdmwhosehmgpgeci al l'iter

rel anesmabni ve questionatabobutwe dlintels papgd it P a@cwd |
expertbkhatebhave,ssuhcaiieadd etnhiemv o Ihvhhem@Qmut®bec st udent
movemdarbisa partiacigpatbiadn ziani oo AdedmMmaswsatcrtatviidn £ s

t teeachersé union and political action commit:Ht



THE POLITICS OF TEACHI NG FI NANCI AL LI TZSRACY E

Pbi ttiecaaclh ihmogw esv enroatb oountl yt he deatbéet stawught a
transf or ndaot invoer es dtmhsaent ii mall umat e rtihad iy gione stthiecinr t
the very idea of financi &lhelsiet eerxchany eistidnatae i on
awar ereeshst(a200stt B¢ or y t hat paradi gms Hawe tthea sp o\
work to disruddptnatnhce adatildxipidermabcoyp | ems of per si
economise our iptaynedr tthyhea t | fdion &nci al | jotuggrha ¢ Yt @e douec a
rememiyl es, far gekr@adaipy ehbdomeots need financi al I
t hbgnefistocfirad ms u pdpedritnse ds yoceln sason pl ans, wher eas
undamre ol ireert alwdt urhienaprtea tf eddnaiendlt yb @onrs € Livnegs |,
mar ket solentoerphepehbndsiftiemrd@rmagisell seabheres aase
t htahose i n powerheo peerrarnsea atf oe vshhei\Eigtaomeeln thogd anal y ¢
the financial education course in Québec. For Vincent, this cajiss bneexample of the
waysin whicht h powdiful forces in societytry to shapdithe ways students see things a n d
fimpede their ability to think criticallp According to Vincentwhengovernmentandmoneyed
interestdramedebta s fia p er s o n théy abaadveharhseNesamlithie n g
responsibility ofrestoring cuts to social programsdcreating the kind of society that allows
individualsto not onlystaydebtfreebut to thrive.

At the same tdomesmlirdadcech ¢ mrsanwh @ rimma ttihveel rappr
teaching of drinevd n oie alp I3 idlredaicahceyr s suiccNpab, Lucas
and Jwhcok ifed reeg wWemtwl f rom t he cogmappbenwet hpphe
politics andutdédeofpofinarcail alnamahiieeshandsesducat i
di scussions about, unirv ernssattahnbcaes,e wisliloeosg) miBasttaw ece |

responsibility of Ainvesting i n syourThokufgen arad
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does not amedewud artiehgrt amaltyhsiss wabe,plod i wiitchal b
contested concept(ieargs , o fGuriatmtdéneng g a9 i)sorau | d
we | i veo(teo.gge.t,heHe?ss DOtMekaolyer Rpllgphelopapss
related to thleupohoticaltlebrdhywn aenxcanmepll neb,t her .
couoseeguondt gocjLalé yjpd otrpeesse sfionmdnci al security i
from theestandtsystemssinasoci editva thparacdhdme rc a p ¢
create urtavwauwinabfllgramtsi culLarcagrgpuawpatc hes wi t hir
personal f i namdda omaarl aikzoegsmttithives o nkendodwd eldayei s t hat
need to fitrmeempdtagadrndr ms of the different politi
vote. o

Mor eoivreanc if atled g hientgeeaycahlglintgi mat el y a pol it
Some taathewrmpht eidtel anedtrahgets both impossible and undesirable in
theclassroom, such as Miles wkeoaws fromhistorian and activigioward Z2nn to make the
case that fAwe shouldndt pr et ewohcentsmilarlg neutr al

reports being opeabout higpolitical viewswith students, buteither teachdpelieves that they

are indoctrinating students. Insteadh e s e t eac @ kiasseanci al |l iteracy
not maebueal , and meadddseny, acei wst htt hofausnocht si col ns
wiitm andt hreef gemat polsiocti@al , dMBdard od ndin®i, ¢ BOOBgm y

teachers draw from the tradition oftical pedagogywhich concerns itself witfuestioning

specificb e | i e fwi c Ithalangepower structures of sociefyBur bul es &n Ber k, ]
fad, teachers themselvédentify theirown teachingascritical pedagogy, oftedrawing on

Freireds noti on Ratherfhalieiting finangial €docationtgersondl . o

finance literacyorfir e adi n @ Miebimaginesedir r i cul um ai med at «cr



THE POLITICS OF TEACHI NG FI NANCI AL LI TZESRACY E

who are able to read the worldedsow it's been historically created to benefit some at the

di sadvantage of others, and be ablhlwmewith act wi
critical pedagogyegritical financial literacy educatiorior Miles,s houl d be empl oyed
seirove of o pparedtsiesa meseoaciy ladev.ijnucsegent , t oo, di scus s
inspiRPaeuwl @dyFreire, who fAbelieved in working wi
teach them but to engage them in a process of

empowering them. o

Furthermore, how teacher s sehnagpcgtd tfhiennaanci al
background, experiences, and Whee n etfesa cthhearts idnefs
t he cjruintcitcuarles i n theéehbgaVhievdd dendetrbigetso rdileggar t h a

| earamedt money andaedvsaboalcsoaitahoaed profess

as wéahlke medulat ame Bverciatu slearcgea.ti cal economic | i
subj ect caurrerai ciunl uunheat t he moment, teachers in
themselves on related issues and topics and s

transf or nmaitnikv et hseeinrd dee ri Itd wiad we htemr i s¢s and cri
descri beds wegqgdsddirm gf ¢ hmal and i nformal educat.
teachers see criticality |Iiheaehearts ®ncdrt d&xthan:
Activist teachers | i ke Ahrdirsekws, tfhoaltr emaactonmpas n yw c
contested social ®Bhd poftr1 é&nt afpto itshseu edadhrmec M iei nmaet,
school Anndrtnebwa ¢ Besiemocr ati c semmumity dhldat i en
so nodar endpeci alni zoH dstecuoduer rstessd ar er manit n®H é he ag
school asl whhtse p®ai seasonsmdadinedartebvet each i n t he

i nno waatyihvae dJoaecsk.i e, 0 n igamever wdcheewho ihstiintdr,ug gl i ng
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with her own political il dentity as it relates
c o mf o st a bflyreomnamstream financial literacy education. Jackie also teaches in a more
affluent communityantt ament s t hat someti mes fAthe amount
it difficult for them to connect to her | esso
budgeting.
A Political Educati on

Teacihershias t sti hbadiyre cr i ta cwaadr it etasgeomidinlg t o
profeesipendabatebave. sWhhekddieshosurwsarb eelk g ound
(someupgriew famil ifeosr ttahbdtewhdrnea ncdmég tyonmegg! i ng

housemmltd a)l Ic otnatadmdtierr scr itte ¢ea@il o ¢ e@mioimirrg st r i ki n

the fisdengmphasis on educational, exlpatrileaces
shaped their critical cWmistcii ng salec st aDaeweyyds t\

economi ¢ Reodguécaét i dojne, $ orlganhg a robust economic |
requires not only scholarly study but dialogu
engagement with hevarmrydidy elsi fasmmdamedspi rati ons of
if heeding Deweyob6s call for educational refor

teachers i n tphreecdtsedy rtéfreree pa escptebatke s heFi r st |

pof ound i mpact of tomeitrh es ah @lod gnttciil au adi cntgii veiwtpi oessu
ideas and theories in their undergraduate edu
Second, even though many ofhad hleadk aacftfh eapp crotmnr
critical with others, they express a desire t

di al ogue with teachers and othsesocmembéi siachlt

economisces, critrchkessbeopVanndeags fod the |
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pedagpgymesm their experiences with stvadgnts w
significantfy,mapnod iftoivcoablg mengnt wi th unions, ¢
and Imarsggermov e mentssp,etackl t hef k whdshof concerns w

according 2t0d 48oggests temge@hers ought to

3. Rel ationship to Existing Financi al Literac
I n this secttihbinrdIreosaswdieadtied ateitdiea th e
whitchacher sdé beliefs and practi cesl irteefrlaesccyt or
Adherence to Mainstream Financi al Literacy Ed

Criticalintdaéaceherag Irye sstaavgedrse aosfe fthhoissd who t hi
financi al |l iteracy education as sofmendanaigalmor
systelmn ot hesrt mdoymdd ,t ohrecruit teachensswme ei
way mainstream under st andiTnhgiss orfe sfe aracnhc isalo ws,
that teachehisnkihomgraepontheachlIlcry it brohe o yyht datn d
critidavetaysi, o owdkditdr €« | ndsree¢ ynai hshaeamal i te
t hainniltainalilcwihpern eld begaMyirneacriwilt nheyrnpeod chaersd isn gv atsc
the criteria Irecadipiockdemitislf ipedjier ta thweruvalcd ptreiancar
who openly opposanei ac¢chal it ea gy mpgHbinweseironds ¢
severalin etalcihsersst udy saw ¢ &alemsied w,e sevaesn twlke m gt
expressedmaereantrn enerndnae mtsd trievmeno€cfoneapt abnki ter a
education.

The personal ifsonsatn ceev iadpepnrto aicntalt ihgn pwirtth cti lpe

common senswhocheneguioas students to exercis
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responsi ble behaviour around traditional pi ||
saving, investiUmg, ka&nd txilngndadr ddiatn.sf or mati ve
approdaesprnoktl embht haect ak | iteracy education pa
financi al |l iteracy education can havlehearney r e a
areexampl es, nevemtihel eas & ,r amfsvihtme aucshtes ncso nyemgs e on
approaches to personal finance edultchhds e nexaompgl

i nc Vu d eteernatchhissh g dfei nnt am eedi dafl esrkdtdhl@stu | d pr ot ect t hen

i mme dfivattu&kred r e w shtauvdiemngt s fd@atihem i@amigeled more po\

domi praphemract ures

Resi sttanMaei nstream Financi al Literacy Educatic
Severaalti cn pthibyp e shhlermgthe core tenets of neoliberalem

largeas well as the neoliberal ideology operating within financial literacy educsterifically.

Both inhow theythink aboutit andthe ways they push back agaiitsh their classroomghese

teachers cllengen ar r owl y coéwoc enploafa lifamsadnci al . | | het hc gy

way e acchoenrtsrt iobatthgea pioz erdeisciaslita&m g pl ace in the p

against aindequabetylori edex@almpdye, some participan

financi al | beernacy ¢ dmyarnsateinoad edasat i oinnal tren

whigrhogriedseab®pd ed and usetdhsdt adedingd sdyv aretyagert e

Mi lcersi tiicmaesi al | if toetrsa ctyé sedistitotegytivatesolutions to

systemic problems by asking students to increase their human capital in exchange for economic

gain.As politicians rationalizeneoliberal reforms iOntariowi t &0 A K abcaks i ¢ s O

movementhe basis of i ncr easwornkfgrceseadindsamdt sd mone

resilience teachersvork within a diminishing curriculum toffer opportunities for critical
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thinkingandtpp us h b adkhiasgHErinnehtdO,] i wleao teach business

respecateippogtygati ng thei mfwawgsd lath waludn € nmocrtued ucnr i t |

anfdiddo justiceo Tftherset heiarc hepesdphtusatreftuse neol i

i deol ogy embedded within financi al |l iteracy e
The resxamiceasad i n Chaptuaseer Steov einn ftohramt t hei r

further evidence refs intgd ;i naocmgadvtméehphpet oesour c

consiceunofrnarratives to tr ai%Theychalengeldistdrtedn anci a

representationsdf i saodydemystify capitalism, neol i ber a

e c onomh erses o 6t h bason moreomprehensivearrativesaboutu n e q u a |

di stribution of Twewl ahsandldedwt metnd ail n ed | a&lcitts

democracyoa@ainawhfihé&ker pmoavdmamsgy f or change and i 0

alternative economic arrangement s.

Mul tampd eContradictory Responses to Financi al L
Teachersvho embodya common sense orientation to financial literacy educagioch

aslLily, arealsoable toconnect their teaching tbe current political moment. For instantdy

worries about recerutbacks to programs like the Ontario Student Assistance Progra#iP{OS

and whattheyneanf or t hei r slilWbde rstend efpeaidgogwersiagon

financial literacyis thusafittinge x amp |l e of Ha013)s@ppoditiotidat h e a

neoliberalsense can exist alongsigeodsenseLily simultaneouslydenounceser students

frivolous spendingn luxury items likeGucci beltsvhile recognizinghow policy decisionat

the provincial leveto reducepostsecondary fundingffect studentopportunities Furthermore,

while Lily is cognizant of andven employ$eminist analysisfor examplefo teach about

8 As noted in Chapter Seven, | did not examine resoumef®rning to traditional understandings of
personal financgi ven t he studyés focus on critical approaches.
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structural barriersvhen it comes to wealth building other courseghefocus in her financial
literacy class i®n personal solutions to the inequities students face in theirlilgs. hus dr aws
on multiple ahdadomedbrmesnderstandidegs$ sé6f t he
relati oms$ eiagahi mpgp adweeolofecti ve efforts in the
government 6s defundi ng sohfe ppuddiitci cerdsu csatt u doenn ti sn
camdvocate for thei rmorsitlgildtye.a cthé antgter essoanmd tf ii mea,
|l essdmas i ng <stondsamemusatsvhme et t haenidr | keaslganc cteove abd s
budget hout bui | doitnhge asno caiwealr ecnoengdddi @ ii ro nfsi n ehrad i & |h
security in the first place.
Practitionerso6 FFiamawoir &l flirt €rac¢y cBducati on
Asshown in Table 15, below, teachersodé enact
over |lmypmeri mmuwsi tmbaeyrsi t i ¢ a l fedanabksalbohiceevady in
litefdescei bed i.Mmakhlaipdtey Hdhfe edergiatt iuacal f i nanci
educatyindomesi ztelde drreetmiceapl o f (tphree vliiotuesrl ayt wruet | i n e
3) and pairs them with iexlhaimp(esudwoim nedciher B
and Afl)not enyheeqa iesiiindntkicadlpleys e t wo fr ameevor ks sep
framework of critical economic | it eernaecrygesdk i | |
dir dataliye e mpierairacdl orfAest prevsobwdy Wi a@x mlodi mesad, t
t heorlettiecraalt ure to inform this f rdaomvwawalt ksas. | |
waisnsteaer eotcedednrniitnigec al economic |iteracy edu
of teacechkeorooramdopewat < pionm tteldehir dgadblifee .d e mon s |
that some of t he ntaeddde hfeetst d metdihd sl piteusdync bal |

byritical evemolidrmemyg s hoof bhehhea waarred oaufs academi c
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have r.ehvhieewevd frameworks in the table are t hu

col wrmread st h e & i @twthcaatin t eachers are doing in the

col umarkes concr etoarcrelpesems tti@ct heoretical i te
what a critical finemacperctdi teracy | ooks I|ike
Tablt®

Crtical Financi allh elointyePrraaccyt iEcdeu c at i on

Featu Cri Aippaloaoh@bhe« Examples from T
(Tadl e (Taw®l,es)0o, 11

Ai m T Challenge and of Teaching about
economic struct del eterious eff
1T Re magine and r power have on t
system and econ process (e.g.,
exercising the 9 Teachi ng fbbyi gp ogsu
protest, and v

o] regarding econo
weal th distribu
Positiq Political actorq Teaching skills
Subj ec who understand economi c ar gume
structures unde mul tiple persapge
and recogni ze t posi ti ogi,n g hdad
chall enge them narratives, and
T Citizens who ha deci sions about
debate about fi and mobilize wi
exercise their Y Teaching by derm
T I'ndividual s who and giving stud

col leecti v | earning
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Under |l § Finakonowledge i Y Teaching by ide
Logic constructed and unpackcaeapgt sosuc
power relations capitalism and
f I'ndividuals do denaturaliziabgu
the economics ¢ t akfeegrr ant ed i de
they enter this I nfinite ecamdbdn
9 Economic risks employing cogni
constructed
T Collecti-makdagi
gover apoenntar e Kt
Econonq Posapitalist f Teachi nagl taebronuatt i
Model ¢q Decoloni al economic arrang
po-stapitalist an
Framinge Temporal and sp9f Teaching about
Financ i ssues that 1inc perspdcectmicvesli ng
| ssues hi storical even policies and mo
remedcedomic in
1T Teaching by mak
studeintss and e
Sponsaf Acti vists T Teaching by inv

T Critical FN®@@s c(e community, oagdn
an@SQCsoncerned v guespteaker s
guestmannsgareanmy Teaching by usi
l'iteracy and th of ftexabooks an

T Communities resources

| mplications

The Multipl €i MaaciagslLoferacy and Criticality
The findings in this chapter complicate no

criticaslcihoyl etné gtantebr descri be in the introductd.i

conductimwg trhedearchter s who reject the neoliber

educdtipaumr.posefully kept ,myh ovtesvrema, It anemed icrrti & repy
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of cryi ttihcaatl iter e di fferent f riotmh anirnees eoar dhr opm en
this cdandgm@tsuall ftrhaunse wonrvki t ed al | participants
identified themselves as having & toitical se
understanding teachaltlpypoehesifzedntdhat aparcieci
and pedagmoagiynilwouddahvieangenal model s odndinanci
resetmmbhéevarious critical fdreasncerw dorekds i priviyoOphoaspet de rl
dat a s hohte®@ etalidtehriss snteuidtyb eempel Bt e al i gnment wit
mai nsveeamon of f i namcotral tahfduylefrialcly ae dvuicsaitoino no f
l'iteracy hiamdmagwowdg bé nsritietaidgiaslt lbe coraegewlftspectr

approaches and assumpnicoms dlideamadcyih@idualat i cmn

Fi rasst shown i m tle gfei mdimbgs, otlot eadbedsr epe
the conevent egpfhiafbinnanci al Imetr eer gpey seduwad a tfii mm nas
Th eiyn s s efaeidnanci al | amereadc yn ge d wd @ th iessittourait ceadl
econpgmidc sociopolitical context so that studen

system in which the distribution Ilotfhueeyal t h, p
teachers subvert the nspalbilber alndi dedlidgy atl h ati
financi al Il it er aKyl 2e cwaatiicaun uars pwd lilc ya sd oicru me n
reseaecdnhde, resulrtes edfamacyn et Wies i ni t iroen smwlft icplid i
and coWhebelpalriti ci pants reamei tfteod wiaord thleica uste
their teac,fiinndg nagds adsrhiwtmiadta lt hey beli eve to be ¢
signi fRiucranhtelrymor e, participantsd notions of wh
education and what it meTems htead sb evhoor ietxiha ali tara

orientation are more | ikely nteoladkteradt aiadc o ;mm
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financi al | iTtearcdhey se dwhmatliemam. t owar ds @&ancttihtei ¢
ot hert dimchrdgw more often from the critical thirt
antdeach within t heaccyr iftriacmeelw oercko nocunhidd nleidtreeras p o
toonceptions of financi al [.\Wh enm atchye gacst imautt d i tnhee
tensions between a sodtieale!l amalahsgpisusr pansdedaun |iyn da
wi eglicit pedagogical goals in mind

Given that this study sought to find the m
Ontari o and Qua®belce astth et hfraecet otfh atth @ dteena d H @ resd i
taking a critical approacaech ttianef iofameicaluiltinteert
common sensies ogtireinkiang.onTheir under sdtegpraditngs
signi fi ctahnattl oo fif trticloe | e c on o minep |l e noegnritaeddy e dlea st i
wi thitical d ke tarpgphnsofaaylskliadte ntfi d ryiitnigcal 06 t eache
came ffoadnwarsd,prsoojneecthave not fully analyzed t he
or are stildl struggling with their political
contradict oOy hpeusnsaphbe eet itwest.r ansfer their criti
financi al | specatdycatttygyat eoen i f they enact ¢
Ot hgedhawei t hex plhesreadrult 6y de as peldout the kind o
which criti calTlesstehodlaarhegreaacvhamagt £i.ng questions
l' i keli hood of similar patterns within the | ar
study wfhiondreaic@ilhel if tagrrea gsaggndffoirc asncthol ar s who ¢
more critical approaches to financi al l i terac
richer and more complicated stortyurtehaom t he ©bi

mai nstream and Thristei calgg@pgpsr o heheaeed for grea
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in how temmasaicliiak e | iatse rwaedryi temdguacl autsiyodh i n t eachet
programs and professiomnal ndedelcapmemtial| as ewelal
Furtheare thhever al watylbe tdi makee smarsief ®@$t at i
in this sdadtyt wWBio@ rtthieanisped eveshi zCchapt &érorFi v e
i nstanmkce ,t heeme ~AThel Ahp é al agiy htEadancahlaori sam e mor e
crititcradnafmanmatbever ye atapdf Adinminicti el acyseducation
populTahreiyt yatt s dlwu tdeeepl y engrained societal na.
individualism and mer it oas aasdrbdder nbrtativsethatthb e capi
mainstreammediahas pushed abofit! arz Y| | e mawellasmarginalized groupms the
context ofjustifying rather than challengg austerity measureBinancial literacy education,
according tesome teachers, alsesonatesvith the publicbecause it provides seemingly
sensiblei e asy 0 f or nmurkaghsng financiducdedswathout having to anger
anybody with powerOverall financial literacy educatioaligns withwidespread ideas
concernindhuman capitaindeducationwhich suggest that investment in education can solve
various societal problems.
To the padadin idatiprasghtoudtdh abte naedodleidber al concept
Il i t er acywhdtuheagru iciam | o n@fl f ir eiseebarradir eri cparhag r a ms
i ni ti aatsi vceosmmoonrlbyy ptreaacctbiccasesd (aapnutt | i Giheadp tient T hr e ¢
t hatl iikteilfybi mo ¢ te at bsewism taogai net ehencumaghnne ar
butai nstreamFapphermbheasyv,e alsot andoaumeeng ees st o
with thisofsttulle, c mutoinc a&li nsacnhcaladr dhitppr acy educ
down t o, t®mad,heirawx ptrearcstdi ce i s not being consi de

critiques of fin&oaeampadalunldi hgr & ¢ ysekd uod & twiggonoir & utn
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be crithcatewostaed by the teaéhenFhenNebdsf et

Commu.aoaTlhatritical teacherstf mpdandsicoamawdtedhgi ng

| i-kiended clhhdidmpd g dedreasosnscr i ti cal teachers who \

most sfurcdimcol | ect.i ve undertakings

The I mportanc®2ofoa@i obastdiKes Curricul um
Most of the t ewahcohetresacihn itnhicsr isttiucdaglp oarntd otnr a

the redetdafvei nretaer preting the curriculum to sui

educ afthieoan.it comes to introducing critical top
be inclusive ofeasheh sc @amRewrntti hgehrl nya ni gnev ebnht el svueb j e ¢
areas in which teachers feature critical econ

teaching is naThat scsaipd, neppprtcumici es t o int
fully areubjiendtt eadr e axs t 31Wa fhiweal sp sb ut soh geexspsl taei anc h e r
l' i ke Andrewugivbourmhaes entirely devoted to econc
deeper into critical topics than amarekaecthienrg | i
where openingsefmer ger il ttiscdNevegutaehtygs, Andrew
the move to defund public education poses a t
the first to be scalwbhebagkvernmentstdeetgasde
Funding cuts result in inwi¢hsadeqgutad et @exples t
the kinds of elective courses that normally h
t hese acroeurpsreesci sely the kind equipped to teach

ed

c

cation system in the broader context of er
As | ahgekbdewltoreko, tBhe2push for narrowly ¢

|l iteracy education in schools endangers secon
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to prepare young people for civic and politic
Wi thout aarlomuwutdisesc curriculum, however, it i
expansive i mplementations of ecaoamamitd el itteearcahce
thi scanuthey achi eved. Economics coursee coul d
approaches in that they would ideally examine
affecting personal financi ahaliun ctoonefsi. n Hrowiea le

economics standards and ¢ ourosne sc st,e npdr otnoo taed hneero
policies, oppose democratic ideals,, aaddexcl u
other syppraissdoadms, 2019; Shanklsi,s 29t109dy Solbews
critical economic | iawghtcya s da csattd mdg !l ernwe nc omhr
that Andrew teaches, relies ors odstiordoinagl isnctieerndcie
foundati on.
Teachaeémnrtse lalsa n@ wédosnt s

As Oliver reminds us, important discussiobsat impending climate emergencies
resulting fromthe fihuge debt on the plarghathuman beings haviacurredaretaking placen
thepublic sphere but are not necessadiily i | t er i ng doowmsstudg, cur ri cul um
neverthelesshighlights the powerfulole that teachers plas intellectuals and civic agem$o
are attuned tthe political zeitgeistand whaothenjudiciously open spaces in the curriculdmo r
studentsdomi cant i ssaoei al , seycsotneomsi ca,n da ntdh ep oi I nijtuis
perpeteaten owhfeinc itahleh & 31 k i@ @ t©.0poaghfmancial literacy
education icurrentlyconstructed as apdrtr e ms ues o fi noepgameatsyeicon ogy,

t eacshuecridi & € MaorQla ,wetr coanpl aglrli vit ihg iseiim nt hetor 1 s o
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we avteo itnlkeaicthd migc swhiutcdh @uespid ema@gnd nc | itrhatte | us
are gaining traction .in public and political

Furthermore,latcritical and transfanativeteacherépracticereflects numerouand
diverseaspects otritical economic literacy as conceptualizecdacademic scholarsh{gee
Table 15)attests to the innatetheoretical sensandintellect In contrast to conventional
personal finance teachinigatis promoted in the bulk of the research on financial literacy
educatiorandthatpositions teachers as higgrvel techniciansthe findingsr e i nff lowlrcdee r
t rei ght ctoeadchagrrorsys outc ovome &kpttialtl y sMobcbpopard Vi s
t he high qgudeelmotnys tanmd erdi g oncr t heeccdant canmecw olriktse rf aocry
educathiadn e metrigiedd dtroodmp pbar ghiénketde a cdindaatigal j ust i
education is not at adlhlera@aademims alalby ewaald [©wetm
(Applebaum, 2003; Cochra@mith, 2006)

Teacher ATopursoehrstisate, intellectuallyigorousteachingthen educators
requiretheright ideological and material conditionscludingtheresources antime to pursue
meaningfulwork, professional autonomgnd community connection§eachers in this study, as
the findings showarebest abldo enactcritical economic literacy when there aresamated
coursesandwhen theyhave the flexibility tostrategicallyinterpret the curriculum to meet the
studenté n arel tbsnake it relevant to them in the context of their liveslmdurrent
political momentiThe Need for Community, 0 a recurring t
sugges bcherstabaae ek ea sense of connewitsiho atowot hksot !
of p e e rimponapt ooatethen is thatpositioning teacheras intellectuals and civic
agentd{ Aronowi tz & Giroux, 1dee8 idotimpMeacherperf@&mingor r el | |

intellectual workin isolationbut ratherin community with one anothef,.da each f i nanci al
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|l iteracy educati om eig®ssipaaect ersa nasnfdo rorpap o rvteu nMatyi e s
ot hers

At t he doaedecationirasearchers, educators, and policymakers working
towards critical conceptions of financial literacy education, this study raises questions about the
meaning of autonomy more broadly. Does autonameyan al | owi ng t eachers t
will, or does it mean <creat igrsg aonmomtgesxXt 4 eiarc hwehr
emerIghei?s i s am nessepauceind lti iapof iftnhnddii ghlgpte uafy t hi s
showi ntgeahcobmer s who consi der ehtl einesscenhey eass pcercitts cce
their ,heabthbdbegpdtlegdew criti cal analyseseaf pow
the current politarcalwimomendi ag aofhi armt iwke mocr
angubl i c deammttieve=mitrgnodest ,tiheéeiraduegodfi ctieascher
becotmesOakes an(d2ORdo6gheerisn t heir soci al tdasi gn e
aimed to realize more paguiitaplplae tsah edadl itrak i gt
i nqguiry groupswiwith at hteavedled@alhleenmgde one anot he
i ssogsiensce teachers are fAproduwvytsd(epioTh@abht s ame |
t ranst bdiennterdo sopfe cutnicooons ci ous clhsemspermasdnalacaes
to shared stof ®Dgglkee KRoRopgessi,c006, p. 76)

I n t hissomsd utdiychemaébves nexpr dsoged htehe&ki nd o

groups that OQRIKOS3IzmblldRroyfeaps né@ssi onal Commun

~

including witwhinch htteeaey bea@egledahdesasson pl ans

O
—

i tical ecodoamurrarsdsn tt esecshaoitdse hdayn dsrui cthi caasl race t
i n r el attiecanc athprgd heed tei v i. Sds uvodorpko r ttuanrijtsieeesac her s

need the appropr itahtaeg wonrckliundge cnoonrdei dtoiloinss aeggrugea g i
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anaol | a bwirbabtti bnagcahse rwset heas member s ionf anrhde ocutmnouf
schboaollls of which are threatenedmmbomaetner oachi ng
standardi zatiatnt,aaks oamttaltbe, dndwyictha eilgs pirm fexmse n
on publi¢Aeduc&ti @017, Bocking, 2020; Hur s h,
2012; SchuetZcechedl salaf, Educlgtaoati on phegr ame sz
play a rol e i n ocfun g aivichyt ¢ o rgum Ut rniatehyc b e yaocraed etntye
that cauduliddate the habitscanhdteapacingies for
Teacher NesutHeaflRa@dH yYers, nAnteacher neutralit.y
often 1 gnored, creepifg. Pdaxtiisecd yi bheganupet wdl
pervasive natamwmédreneosidl ouyg thamt edtsamtor e de
i ndoct ¥egh atoilodtiisccal osure is often confl ated wi!
scrutiny than t h(eWaprnaocctki,c €l 907f5 ;n eWetsrt dlen tntelri s& K
way, dominant views remain uncthalnl enneguetdr ailn ttyh
validation of the domi raAmptplwibawpmei 2DI0&®s , tph & 8B
fear of indoctrination that prevents teachers
entrench the status quo, p&bé@E®t#nteldy woa pdtsu r eidVa
oneds hands of the conflict between the power:
powerful, notl2®De dbei theutthral Wndual distributic
resources, and opport unciotniteisn,uee diunc athieo ndalr ercetfi
the status quo, promoting a culture of indivi
systemarme ty rather than developing the skills
pressing soci alRoissss,Ne2sOhl@/fr)eours thme more evide

to champion financi al |l iteracy edBuoat henmased
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unquestionintgwe vi daecleplyt gfsc hélet & @ g ehhadvitema tt h e

professional capacity and judgevherthi hbomaks 6

growing public mistr us@olodfs ttehen,t eadclhsi;n gJ opurronfed
The teachers in this study poignantly demo

edudan that neutrality i s thaydisplajhaemde gpectsusidfb | e n o

ideological views relative to the political economy that are tied toteashersonceptualize

critical thinking in relation to financial literacy education. Findings in this study show that some

teachers draw from critical and transformative paradigms and are explicit about their political

views. For instance, they rectify the faisrin the curriculum to name the economic system in

which we function and the dominant ideology that drives it. More broadly, in being concerned

about inequality and striving for argppressive and antacist pedagogy in the classroom,

teachers like Mile understandthatn der condi ti ons of systemic so

injustice, and in classrooms which are not eq

Appl ep2a0@®yues, Ain principOre,the g twWweeaohhadraked o

w h align more closely with common sense undeditags of financial literacy and who thus

draw on contradictory political belieldsounderstand that teaching is inherently political and

valueladen, even if they are reluctant to broach controversial issues in the classroom. This

research thus challergjéheprevalentdeao f f i nanci al |l iteracy educat

financi al | resemo ik &emruaccattii coen, | do@d wemdan tiidregp|l ogi

wor k.
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Chapt
Th

resea

er

i s

rc

Su

c h

mmar y
apter discussed therfdimdgi hgstheomhp
uestions that guided this study. |In

ces of teacher s, I summari zed the ¢

hi ng. Gsoenacrecrhn ignuge stthieo ns eacroonudn dr eh ow an

|l iteracy education emerges in teach
f teaching financi al |l iteracy, and

t he t hinrad nhgoews et aeracchh eqruseds thiedn,ef s and

val ent models of financi al |l it eracy
|l iteracy educathieoanié¢ehnacumtae eeld hion t
of critical financi al |l iteracy educ
|l iteracy education iIis conceived 1in
e ae cnmy, | tdiipslceu smseanngi ntghs of financi al I

-1?2f saocricmdu sstt ukli es curricul um, and n

agent s.

1
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Chapter Nine: Per il and Promi se
Here is a society that manifests the most
wal ks hand in hand with the most extravaga
abundance of goods of all kinds isncoupl ed
[ ] great captains of industry close facto
by whose | abors they have amassed huge for

iGeor ge DCaoruen ttshe School Buil d a

One of the most friglehing things about racial inequality today is not just that it is

unsettlingly similar to racial inequality prior to the passage of the Civil Rights Act. It is

that it is so similar in such dissimilar circumstances: rampant racism is gone; state

sanctimed Jim Crow is gone; Blacks have the vote; schools are formally integrated.

her e we |have this pofliém right now and | wish | could tell you what
revolutionary consciousness today | ooks i
offer a new way of fighting an old problem that will not go away. But there is power in
learning new lessons made possible by earnest curiosity and intelligenthetdt

anger. We all could do with new lessons.
Let us get educated.

i Chris Lebron,Thoughts on racial democratic education and moral virtue

The woAmnmdesr iocfan progressivéleéega@wat bul Gegocgpt
the realiti esdeosfpittheee pwmovrihddgnd ©tdagy cent ury ago.
masse@eopfi e faceaunde mpke yombceet QoOV HiDBe& o n 0o mi ¢
downwhaichoer por atedl padwvenfhasseygr eas we(@dahs) Chr i

too, reminds us that desrpdadiealt heaccigaeatty sda ii ate)
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istill beyomhdo uughhe Ihohravzeonshown that a critical
evidenced by thei $ ewelhlr geduimtatueng dpdaoonpdl yet h e
economic, ecol ogi coal ,0uand i@moalsirteil aacht aatnu a rmlone tstueg:
financi al | iatl ecmaanc ys oceldwuec aanyo imfo tod ¢ &eél, p o b ke enmns k
At he solution to manwaprebl emsTyms kt @ ntdh e£da.beachu
(19@Bb)onilcolsey anhdei ngf hd esviogiyng educ astoicanad| aprde s
economi d nicllludi ng poverty and unempl oyment, an
probtkems are structur alMayi nesntirneeannc hfeld | nt euacyg
as discussedapamplierof this tredwaaamed he way i
|l egitimate solution to ecéPomito,ceD4gd8b;akvdl fi
Li kewitsevoul d be pr oboreemactriict itcoals uegcgoensotmiac m i t e
rescue the economy from t hle9 deasmddmitd,n gc led & e ct
wealth gap, cure jnorrgemay at henadaé-bpboveatlyCan:
state owespeopledigenous

At the same time, to ad(n2oOtg ayhgaatsatrsst,ditoiod se rarl i

or circumvent the structures of 't hehepyolairtei cal

created and in which they are nestedo (p. 10)
critical teac&dhuaonagdnammt sl eoassvron iviiegy.v ast asmod i al pro
transform society, but this insight does not

should | egitimize s oReeisalgnsitnrgu cotuwrrseesl voefs itnoe gau as
individual istic version ofthéemameimaiotdcitegaeyi

oppression that hinder €lkios onmenseaprinmmdspcerrettey an

waysdhat pesagolgiytical and pl ay dya srholwe aisn nma ihro
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teachers torewiogus)nedd g rbeag sl ideal bhe aondtpal
financi al | iFtuerrt eheeyrhneodriec a me w o rak cardivtainccaeld efcoorn o n
|l iteracy education makes the very point that
educatitdbnremedi ating various soci al probl ems

capacities of (ilnadbi avriedeu,a |2 0a0s8u,td epa.td 8404 d)nal f or ms

|l iteracy education tend to do, I's probl ematic

By conta acsrtiti cal economic | iteracy educat.
and critical citizenmsswhoctundes stader it hwieng@ otwh «
their capacity to challenge them as part of a
change things.o In laying out the social, pol
hi ghliinggh teachersé6 political engagement includ

movements and mass demdhrkegtvreataigens uas ewmel levant
political expressiloraast dadwameddamd @o Mme mtemd ssi gni
broader social context and collective action.
school s, and r wiatkhe so tamed?2 6RAoBygetngkaen o wl edge al one |
poweri,t bcuatn contribute to the expression of po
participantthsed opnt é9x6t) of ref orms f,dipregdi hghbl €
di sruptive knowledge is a necessarcyalbuthaoges
needleQakes &0R6gePismig2aa lgri ti cal ecotnlantt ¢ | i t
Ssubverts tillde netcetssmtmgpguud f @emeenathi eve broad str
changes i nEkpansdt olyéeeypr opositions, fOakdsesmand e

Rogéro063ument the werdesipaleiand®upieirbyl hacs wel | as s
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movements and grpdsadirramtsd oarng anngi zpiong cy and pr a
ends.

Furt hetrhmosrceempdycates the bifurcation of fi
presented in the achstaedm bAntdelbmimgiead nta@ pImio (
compet i nogf vtihsel opnusr pose of education wi-tt-da whi ch
day prTeatcihee.sd adherence to common sense i deo
Ssubvefsstatas quo understandings of financi al
navigate between the three sencgemanasbecti cal,

composite and sometimes contradictory Vvisions

econdmgt as Ha(20a&aspl 65 hteltmat we are all si mul
taxpayers, consumers, and workers and that <ce
posi ti ononoeurwaeyl voevser ot hers, teachers, too, oc

is thereby nested within varTeachaedards odlosggd chad v ¢
to the dt wsetrusdeennhtasb éc$i tai zens, clommeaerdt papager al
wor kemesswlit hgsometi mes irrecoms@ielakb |lde bdachuegatri
about the pur(peo.sge. ,0 fRisdethpo o2 G indgg) t ensi ons of a |

(e. g., Labaree, 2008)

Limitations of the Research

A Ilimropataoediybuted to qualitative approac!
t htaheynearteher externally generalizable nor rep
FIlyvberg (2006)spemi hdes mgapwkealj@eaxlilge ssailnsce wur

cannot be found in the study of human affairs
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deeply underestimated 20d&8rersi ame 2@a¢%) of Maxwel
generalizability, which refers to fithe sense
the caseetbteamgassudength of qualitative reseal
research can provide an account of a popul ati

case or (iMexweltly,ped0llBdegpdciBivgtbetrpaeticipant

t hstsudy renders this research an original <cont
educatremeabsithecri¢chcmgdt édntniaalci afl |l iteracy
hand, generaladil habiglkeneyal izability of a concl u:
group studied, to persons, events, times, and
interviewed, or otherwise represented in the
(Maxwel |, .20As2saupctr,ult3oig hitst end t o the wvariati or

group of pEeMpAwelslt,udit Gd3dgeent ooveremphasi zing

and minimizing di(f2f0eir@ain,d etshd sa sr dvaexlweed i aé t € in d g

viewpoints and approaches to critical teachin
contradictions | noted as wel |l as the variety
Another | i mitatbaoneohsctlha sksarcokosne Brdcsher vat i on

descritbhed miemn h pcdlsa scshraopotme robser vati ons were not
project due to the difdmlcwdrd ytewo gslaoteceasnign @t tvu tc
approval for a wide range of school boards, t
taught , and the fact that some of t(hseeeparti ci
ChaptefrorFodiuert ahtls ) had to rely onmbéavhéersdtbwn

pract wbat ahihmp ptelmesi r cl assrooms through intervi
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Anot her dntmaitladandooconfl yt h éd eplanogd @ e @ bdeetsspr eat

eff

per

out

Con

Edu

orésr ot teacheusNsevferarm bdtlotihis pparrat\Gircni dpgamals br

spectives to their teatbisgmefoekimdatci al I

l i ne i nh@haptoevrn FHQuhemédst swici al movements
tributions to Educational Theory and Resea
c atliheory and Research

Research on Teachers of [[Fe s@intce atthd i diegmicfyi

pl ayed by teachers in delivering financi al I
secondary school students across North Ameri c.
experiences with yememang Gindanexploteder @i s
scholarship on teachers of financi al |l iteracy
inquiry by delving into questions beyond teac
finamssons. It thus provides a wider variety
is currently available in the Iiterature. Mo r
i nsights i nt obetlenaacihse rnstée | pboeleiktpiackaslk edes hanough t
financi al |l iteracy education.

Empirical Research on Crit iTchails Friensaenacricahl L
instantiates the theoretical body of schol ars
appr owltihlkesmenongati ve questions about the stat
with empirical evidence. I n other words, this
financi al | irtoemr atchye epdeurcsapteicotni vfe of teachers in
substantiates normative explorations in the |
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ought to Il ook |ike with specific and concrete
pr acAti cteche ddame tsitmael,y i s instructive because |
ishowcasespeaemptarsgnd ri ch fpiontaennctiieatlu tfaotre otarcayr
This contribution is qingeritfiiveanti slsauca bbed wiete na
debate about financi al |l iteracyds educational
enacted by hastualtheachesesearch complicates th
financmhaly kdteation, showing its multiple int
theoretical |l iterature on critical financi al
critical versions as dichotomous,dtehdwi bhg t ha
proceed along a conti nuum.

Teachers as I ntell ectuBy sengqa ¢gidrug awii tom atl e &Ra

undertshhem@m@ni ngst hbeamegdgement with teaching fin:

students, this research serves to |l egitimate
(Giroux,capadBhle of weighing in on policies an
may not serve the best interests of their stu

recogni zes that t ehaoc hcearrsr ya rteh ep raobfielsistiyo ntao sc own s
teaching, |l earning, and schooling and are thu
domai ns of r es e ar(Cdthrangmith & Lgtlg, 1998 n & op r 4 mtsit @aer c e,

frameworked dfeovrel or i ti cal economic |iteracy in
pedagogical strategies rweoqguki riend adrieepfu leerheddne d f
fromeconceiivedt se hleimbet atumer e, t hdaiicn langisdn
teaching resosouesebBubnfal ecmppwaéadeo®ins rmwehs edir ch

theesdraws Bahéeehaadmercthib8®8)es, teachers form d
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interpretige wbomenwork includes transl ating
howeveat, ititgdi etripdeedsatn othn end alié ddmeumwhtoil @n of i
by csaol | ed experts from outside the classroomo

range of theories that exi st apdadtsFiecceh ot,helm 93

p. 268)

From Technical to Political |Gohoaeimg itmeakEd
the i mportant debates taking place about the
rei magined possibilities is onbkbitbriimeanhnt 8eO&
(20,189mong others, advocates. For Oakes, a cer

pubiliincs hi s dtas er,aitea@acdaiearseness of common prob
solutions, prompt new qaéstionant eméfdethsd¢oaiid
public problem solving. TKki29dasdthd efaa cdmean ts ot 1 ac
6scientificd scholarship t hatwithpablidsoholarshipd pr i m
that spans the technical, normative, and pol i
and education problems. As such, thisstadyk ed questions beyond whet|
|l iteracy educatdtont avoirrkps|l emean th oiwt bebut whet her
i s, iwhastught to |l ook I i ke.
Policy

A Standal one Cour se on Tohraibtsiecnacteo Boofmnh o mi ¢ L
| i t @emacy c ondadreys cebdyubcsagt vi eorna | of ttuhdely stoe aacphpelrise si
teasWkeen askedthewl they thought they were in
all teachers in the interviews conpladeeecd t he

teachers expressednda mg sdet ovaadrgddse dcf rciathi écdar | siutayr. i
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needed for teachers who have not had substant
economi.c Farstexampl elJadielaaphptadr bachnabsi ned t o\
critical woeudcdhibmghexpki Etromcaur se oMilced ti cal

poiacuts in one of his i rFtiemrawnice a3 thid@te r B aSccuonpeen t s

and Sequence (OhtBxpe®ctMatni eangs,y whfi cthd u dathitorfy 2

emectations in various curricular areas that
ineffective as teachers |l ack the time to sear
ot her hand, while a d&uiRd,eatt e&ahc it ehnes dgeen @iwsn rcaee a |

t hi s asoruswsfef i ci Awme-d v e€lr o p e dcadioeucrosaeb noind sl i t er ac:
t heref mperfaosri vieeacher s .as it is for students
The Role of Undergradu®regabhhsTeachet h&dus:
teachers adrirtiibatdde dshteikeneat i on, whether it was
teachers, university professor$ hamey owdhee men
exposed to durciargsegrések b et apa@atdemt icaclu lotfi vead ui cnagt i a
critical econoMiid ecdrhseacgieousneas g.rowing body of
financi al |l iteracy educationSpecifscabtynpeteas
education has an i mportant role to play in cu
gutisons that go unasked and ideas that go uncl
financi al |l iteracy education. Schools of educ
with both theomwerilseeadnkmaplwy edagmowes ilnigk a nfi it n an
|l iteracy education ftrhpemaat ctaih adrdwdd @ ttpaunrsdspuaitn to

economi delalcyhijnust
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Practice
A Framework for CritThiat E&£€towvody mwoo Kiaberaa y:

t ool seasnndabdut howcltl aaammhar yicamn of fiishanci al

oriented towar.dsdleteconbmsci husetael thetpedago
reorient mainstream financi al | i t er alcry shdawian ¢
whati s ki nd ooofk st daickhei nngn practice, it makes cc
frameworks in the | iterataunrde civhiath cadaad\v dadt earfeo

regutierdghed Themresakis.obst htblsats bas eamicthi ¢ dler
| i teracy ipsr opvasdsei tlaen gaerbd e yse pehimpl &9 naff ooof t eact
teachers apdl icaymalk@a mitmi cul aran otvheils cforna mda vaurt ki
field of financi al | i t er acuyr reednutc adtaiyo ne @an & rhi ec
i nj ustaincde | sduemhangend c

A List of Res ouLrecsesso naThPdl sal ngeef af seerdtermainh | ook a
various documentary sources that Ictanndte ounsleyd
provi degahurhébssckurocfes for teachermowthe ttemm hteao sk

t hi si smpueétyheanste t he cl assr oom.

Recommendations for Future Research and Pract
Research with Youth

Future research on financioafokuseoacyoedgec
perspectives and critical engagement with fin
financi al l'iteracymwas hpebdri coonapraoetdy and ef

i nstr(uec.tg.oon Godsted & McCormick, 2007; ,Henders
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studies of youth have mainly measured young p

e d u c detgl, Amagir et al., 2017; Cole et al., 2016; Mandell & Klein, 2009; OECD, 2016)

While this study did not focus on students an

Chapter Five hint that students are eager to

and poweneo tainvdat ed to act on issues of economic
One particularly compelling matter that me

with precarity in the Ifabiodumt mav&rett haill &ast, I

among students from families tmanew,r earmad ftl ey
top of the class, 0 there is a growing concern
have expressed concerns such as: A"l 6&dm going

| "' m going to do wtihat mycdndmi,® arnugigetsyt iing wi de
across sostopae®aonoimec sitgmatf imernitt & ifnudri thlgéhre e x
sense of the moment 0 @amgeimir ewils tshtiu deesnptosh btaot tadc
what thegswpeéemocr ati c dredgeactittien gnoll ietaidtea lis$hd o b C
only Andrewbs st udeintss , e nheavweyv ero, atdhveotc iafbece If or
setting the contewytoufngr plehgmpdnesus undgy pepfdfecsrctpsu btecs
education anas cwélmat®s acki binvedMaMast ercamoVv e mal
| i teracy educcoantsitorimec thhso évie v e &g unadliimvdirydluaaslh er ef or e
di s drmedtoen g n reiorcg alYoiusngguepse op |l e, aomp @are tod hbee thm
di fferentl yvamidoeonhnest e migc antdh eitrr uacwrmrlail v @d ¢
realRadeasr.ch with youth is thus needed in the

economic litermaxywadWeafaonoentbdohyeawrunc halyoang
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in tetrbseki bf s malai retiot me dp aretciii ey meactstt i favdd tos unt
Andrew di scusses.

Research with Teachers

At the damda ateieme,ch with teachers is stildl
studies to probe teachersdé political pedspect
i siltied to a smal/l nuimmeonloy CwWoapgngwiif bpeawa hdr s

researchers ewtuée dd dtoh iwe bwd.iekk sowi metherr esear ch
needdcachelristdbi calh cegwhvinigc e c oinno Miigg e tssoufreg s ocCi
problemstaeaaschweliséfas about the ai ms noft hfei camda ie;
of schooling inFaomemopragmatesestisetgndpoint,
mer e lsymittr atnhe results of scientific results an
soci al (sBciieesnttai s& GRUY rAbsyd sedsaihh i2dn s o @ gt hopsrimoebd hetmsn o t
by researchers alone but wisdciealu crad soe.d&d0 cwhh oa nc
move this research foomwaviond| df beoneéi $t tdoesann
agewdah teachers takiangowoans artegsgeeaartcehf ptrdoecee sisn.
Critical Economic Literacy Education Communit

Teachéresnsel ves have a sdgoathiecghqubsteoho |
seeVvVi dasstumpti ons about fimdemonalt Mateddbdgff edu.
encotlthrissgecol | eagues to challenge the tenets of
frame ofThid$ ertelsuesadcecrhscores the i mportance of
suggests the need to both create and research

critical with one another as wel |l as with the
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Further Developmenttefa€yi Framéw&chkhsomic Li
The fr ameowadrskedhi s study is not exhawustive
economic |literacylittseaehsiung 2010 rkees@mmaEemgawi ttihc u
ti me ampsdmel aodeexwhems gcodehschadmattirtwlitadcsala c
economic |iteEmheacfyr aeewsa@an ksaamggest, however, tha
approach to é€dweatiah I stendefyf magenedfandt he
momemequi eaaohers to thiadkdiatwieavka lSpefcemfuitark d yt c
advaanceantiracisttharamepwdhrek parcd ed®ieg opoghliams
sustai nabii lmatt ye iasicdursggeed by t &ac Re(g2e0rdisdng gtehsitss ,s t

the task of developing this kind of economic

intell ectual andalthotl h g a ecail ts yc deatl al meiensgiesasg ¢ th h e
possibilities of sound alternati wése tho enar rodw
financi al l iteracy educdtsieen bwtr &IxaoopefegrnsGmia

ampportunity for researchers to rise to this

Final Thoughts

Critical econompazi nyvsemarcypeeplue abbutwmr e pr o
contrast to sthenrbleaak iffi @amaadcd aath s | oGkne rt shcey gea douwd a
popul ari ttyelog dgeéerer 620006k Wookes: ARat her than
that would help us become more |l oving it actu
circumstances where | oak 1 68t kaiask ynigrdiulCartli yb Bf) 1. ¢
Much | i ke | i theerlapt uvraer ioeft yt hteh astelafs ks i ndi vi dual

|l ove i s wanting, financi al |l iteracy education
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demanysuon@§ people to acclimate to conditions
future I sADuMwindd sChiatphtienr Fi ve, financi al l i te
|l amksense for young people that sikhinnWge®fareaug
Ai's going to raise exlpll adtatess smeds d sngd eiad , A yasu Mi ¢
yourselfo and that Ayoudre on your own. o0 This
cruel 06 and fAa thynknngaghatti yei aocdedabnot at
economy should serve us rather ddamhi asnciealvi n
|l iteracy educati drori b aii tee®yd cerl rpe mtg iytoarngt ipecro p |
austeriteyl a9 Gppes ng young people prosper and
socbD®RUugh metsasraggonugmg grepagemor adnanitndg heti cal to
kind of human flourishing for which tsuadheonalss. i
Critical economic |literacy edusa@ame omf, tome t
teachers in this study,) sofomeheLCewttaldantys a Ice s
economi c | i tcearnancoyt eedduuccaattieonus out of the myri a
what we need are broad samud dthusrmadt looghaalnigteisc aln r
However, ¢edusakiedsa@ r fdahlamlttere mpt st d oycwmyegeop
t hmnequal out cammeost nao spte rasfrottheanl h dtaitl himpghar fa oot
of economi éoirejgu dthiead & h gu ctthuarta Il efaadcatoarrsi h é g@ad | |
economi c | inceatne desdoreddhua tantadepessiliie by earnest curiosity and
intelligently channeled angéras Lebronl 2015, spggé@&®élgt economic inju
its ionhEhisesdaalrscch makes cl ear ttobar ttrearcshfea rs mavth

par adiogmsot di smi slseatsii e Soe@eyntsé & @ mgnmsfvuighag e
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per sonal financi ak hk g ttehgadtcperagnair el | glmamehdeina he t |
reasluma when &aeaaht addfcadh
Il n t hteerl m,n gle xwantehsen g pfei mdlnicti el acyt oeducati on
critical economalcl dwst etreaaccyh eerdsuacamd osmtt u ceecrotns mii a
st at yasnidpu ¢ of diehn s\@i r atgiesimyapollacleeavi ng student s
over whwil tmeatl @e 8  beenitnigr el y respomrmndbbpegafdlrit © he ms e
i mpr oveimefitniatdemer s who enact a criof faeal econ
sense toHfathdopied er pas sArhdreeve pdegoanbkyg this pro
ot hGOVIID® pandemicriodih20m8) wrth which | opened
The pandemi c, I think, has made reiahbhy cl e
they haveshiofoen racist histories and col
we do at t fieer da owi rods.a Amd so, in terms of
recognize that this has made cl ear that we
to the way that we structure our | ives.
Andr ewds wor dtsh earhes ot hcaatptrueaeppear s,ohbr bbhghou
Mari a boauonmhedobbeheedvaty we tal kasabauwethé&tegco
it was fAsome ki nd.oOWHe rmedaurmdi rpshterneoane nfoinnanci al
granafBtdht hgs are therwayctaheypycamemive all ist ¢ thacy
soci al mechani sms t hatnastkesgry pamgpthagviam e sd i hfeeu:-
possibil idii ®tsitnhdatiti o4 helsin® at esentr al , i demeby t
t hfaitnanci al ' iteralky kReiurma@t p oilnmd lisic daetld idictiest @ dins €
wr it aldauriiipe ,educati onyaboagttpe eipricahginnge a better

about preparing them for theewdralvee dtXdoasa dicsgp tw
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condi?tdihengd eachers in thistétatdy hhlkeaver mewei Sulp
t hatdi f f efceunrtr ikcenlduhnon r each

Recall Howda®e@dfdenwsth which Chapter Two o
to emphasize in this complex history wil/| det

destroys our capacity to do soméamdntghed dé are

manwher eepkapé behaved magnificently, this gi Vv
possibility of sending this spinning top of a
Howard Zinn, I sought to, throurgsh bmeyh awisreqar ch
magni ficent loyf,het kirnedmionfd edsucati on that is pos

can talkdmglshtplptehei r st ornmeensb ecrasw i odéadstiphi ertei o n a |
commuinind e rcahdainogeels t o t he wayr swee tfhiim&naibalutl

educati on.
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Agata SOROKO Faculté d'éducation / Faculty of Education Chercheur Principal / Principal Investigator
Lorna MCLEAN Faculté d'éducation / Faculty of Education Superviseur / Supervisor
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Université d'Ottawa

Bureau d’éthique et d’intégrité de la recherche

Le Comité d’éthique de la recherche (CER) de I'Université
d’Ottawa, opérant conformément i 1’ Enoncé de politique des
Trois conseils (2014) et toutes autres lois et tous reglements
applicables, a examiné et approuvé la demande d’éthique du
projet de recherche ci-nommé.

L’approbation est valide pour la durée indiquée plus haut et est
sujette aux conditions énumérées dans la section intitulée
“Conditions Spéciales ou Commentaires”. Le formulaire «
Renouvellement ou Fermeture de Projet » doit &tre complété
quatre semaines avant la date d’échéance indiquée ci-haut afin de
demander un renouvellement de cette approbation éthique ou afin
de fermer le dossier.

Toutes modifications apportées au projet doivent &tre approuvées
par le CER avant leur mise en place, sauf si le participant doit étre
retiré en raison d’un danger immédiat ou s’il s’agit d’un
changement ayant trait a des éléments administratifs ou
logistiques du projet. Les chercheurs doivent aviser le CER dans
les plus brefs délais de tout changement pouvant augmenter le
niveau de risque aux participants ou pouvant affecter
considérablement le déroulement du projet, rapporter tout
évenement imprévu ou indésirable et soumettre toute nouvelle
information pouvant nuire a la conduite du projet ou a la sécurité
des participants.
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10/07/2019

University of Ottawa

Office of Research Ethics and Integrity

The University of Ottawa Research Ethics Board, which
operates in accordance with the Tri-Council Policy Statement
(2014) and other applicable laws and regulations, has
examined and approved the ethics application for the
above-named research project.

Ethics approval is valid for the period indicated above and is
subject to the conditions listed in the section entitled “Special
Conditions or Comments”. The “Renewal/Project Closure”
form must be completedfour weeks before the
above-referenced expiry date to request a renewal of this
ethics approval or closure of the file.

Any changes made to the project must be approved by the
REB before being implemented, except when necessary to
remove participants from immediate endangerment or when
the modification(s) only pertain to administrative or logistical
components of the project. Investigators must also promptly
alert the REB of any changes that increase the risk to
participant(s), any changes that considerably affect the
conduct of the project, all unanticipated and harmful events
that occur, and new information that may negatively affect
the conduct of the project or the safety of the participant(s).

LI

Riana MARCOTTE

Responsable d'éthique en recherche / Protocol Officer

Pour/For Barbara GRAVES Président(e) du/ Chair of the Comité d'éthique de la recherche en sciences sociales et
humanités / Social Sciences and Humanities Research Ethics Board

550, rue Cumberland, piece 154 550 Cumberland Street, Room 154
Ottawa (Ontario) KIN 6N5 Canada Ottawa, Ontario KIN 6N5 Canada

613-562-5387 «  613-562-5338 «  ethique @uOttawa.ca / ethics@uOttawa.ca
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thesis
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Date d'approbation (j/mm/aaaa) / Approval Date (dd/mm/yyyy) 12/05/2020

Date d'expiration (jj/mm/aaaa) / Expiry Date (dd/mm/yyyy) 13/05/2021
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Chercheur / Researcher Affiliation Role
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Université d'Ottawa

Bureau d’éthique et d’intégrité de la recherche

Le Comité d’éthique de la recherche (CER) de I'Université
d’Ottawa, opérant conformément 2 1’ Enoncé de politique des
Trois conseils (2014) et toutes autres lois et tous réglements
applicables, a examiné et approuvé la demande d’éthique du
projet de recherche ci-nommé.

L’approbation est valide pour la durée indiquée plus haut et est
sujette aux conditions énumérées dans la section intitulée
“Conditions Spéciales ou Commentaires”. Le formulaire «
Renouvellement ou Fermeture de Projet » doit étre complété
quatre semaines avant la date d’échéance indiquée ci-haut afin de
demander un renouvellement de cette approbation éthique ou afin
de fermer le dossier.

Toutes modifications apportées au projet doivent étre approuvées
par le CER avant leur mise en place, sauf si le participant doit étre
retiré en raison d’un danger immédiat ou s’il s agit d’un
changement ayant trait a des éléments administratifs ou
logistiques du projet. Les chercheurs doivent aviser le CER dans
les plus brefs délais de tout changement pouvant augmenter le
niveau de risque aux participants ou pouvant affecter
considérablement le déroulement du projet, rapporter tout
évenement imprévu ou indésirable et soumettre toute nouvelle
information pouvant nuire a la conduite du projet ou a la sécurité
des participants.
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University of Ottawa

Office of Research Ethics and Integrity

The University of Ottawa Research Ethics Board, which
operates in accordance with the Tri-Council Policy Statement
(2014) and other applicable laws and regulations, has
examined and approved the ethics application for the
above-named research project.

Ethics approval is valid for the period indicated above and is
subject to the conditions listed in the section entitled “Special
Conditions or Comments”. The “Renewal/Project Closure”
form must be completedfour weeks before the
above-referenced expiry date to request a renewal of this
ethics approval or closure of the file.

Any changes made to the project must be approved by the
REB before being implemented, except when necessary to
remove participants from immediate endangerment or when
the modification(s) only pertain to administrative or logistical
components of the project. Investigators must also promptly
alert the REB of any changes that increase the risk to
participant(s), any changes that considerably affect the
conduct of the project, all unanticipated and harmful events
that occur, and new information that may negatively affect
the conduct of the project or the safety of the participant(s).

LI

Marc Alain BONENFANT

Coordonnateur de I'éthique / Ethics Coordinator

Pour/For Barbara GRAVES Président(e) du/ Chair of the Comité d'éthique de la recherche en sciences sociales et
humanités / Social Sciences and Humanities Research Ethics Board

550, rue Cumberland, piéce 154 550 Cumberland Street, Room 154
Ottawa (Ontario) KIN 6N5 Canada Ottawa, Ontario KIN 6N5 Canada

613-562-5387 «  613-562-5338 +  ethique @uOttawa.ca / ethics@uOttawa.ca
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Appendi x C: Recruitment Scripts

Social Media Recruitment Message

Are you a high school teacher in Ontario or Quebec who teaches financial literacy in a
critical way? | would like to interview you for a research project on financial literacy
education. Rdase see the attached poster for details or email me: [removed for privacy]
Thank you! For privacy reasons, please do not tag potential participants in this post. Please
message me directly.)

Email Script for Nominators
Subject:Research on teachersfofancial literacy education
Dear [Name of Contact],

| am looking for potential teacher participants to take part in a University of Ottawa study that
examines the beliefs and practices of high school teachers who teach financial literacy in a
critical way.

By teachers who teach in a critical way, | anerghg to teachers who think of financial literacy
education as something more than individual navigation (budgeting, saving, and investing) of a
fixed financial system. While there are many examples of this kind of teaching, they may include
a social juste oriented approach to teaching financial literacy, teaching in the context of broader
economic and sociopolitical issues, or teaching about topics such as the distribution of wealth in
society or the ethical implications of consumerism.

If you know ofany outstanding high school teachers who teach financial literacy in critical and
interesting ways and who could be thoughtful and reflective in their participation, could you
please forward the attached poster with my contact informafiea@hers who take part in the
onehour interview will receive a $40 gift card of their choice as a token of appreciation for their
participation.

If you have additional questions or concerns, please do not hesitate to contafeme\atd for
privacy]

Thank you for your consideration in helping me with this important study.
Sincerely,

Agata Soroko, Doctoral Candidate,
Faculty of Education, University of Ottawa
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Email Script for Teachers
Subject:nvitation to participate in research teaching about financial literacy
Dear [Name of Teacher],

| am inviting you to participate in a University of Ottagtadythatexamines the beliefs and
practices of teachers in Ontario and Quebec who teach financial literacy in a critical way.

By teachers who teach in a critical way, | am referring to teachers who think of financial literacy
education as something more than individual navigation (budgeting, saving, and investing) of a
fixed financial system. While there are many examples of thisditelching, they may include

a social justice oriented approach to teaching financial literacy, teaching in the context of broader
economic and sociopolitical issues, or teaching about topics such as the distribution of wealth in
society or the ethicamplications of consumerism.

You are one of a select group of teachers whom | am contacting to help me understand h er s 0
practices and ideas about financial literacy educalieachers who take part in the emaur

interview will receive a $40 gift of their choice a token of apfaton for their participation.

| am attaching a poster with detailed information. If you have additional questions or concerns,
please do not hesitate to contact mgeanhoved for privacy].

| hope you will consider participating in this importatidy .

Sincerely,

Agata Soroko, Doctoral Candidate,
Faculty of Education, University of Ottawa
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AppenmbdRe«cr uit ment Poster

UOLEAWA  Facuty of ecveation

* Financial Lit Education

Are you a secondary school teacher in Ontario or Quebec?

Do you teach financial literacy education in a critical way?
For example, do you do any of the following:

- think of financial literacy education as something more than individual
navigation (budgeting, saving, and investing) of a fixed financial system
- take a social justice oriented approach to teaching financial literacy
- teach in the context of broader economic and sociopolitical issues
- teach about topics such as the distribution of wealth in society or the ethical
implications of consumerism?

If so, | would like to conduct a 1-hour interview with you over the phone or by
Skype. By participating, you will receive a $40 gift card of your choice. You will
P also have the opportunity to contribute your opinions to the important debates
taking place about financial literacy education today.

All interviews will be conducted in English. Participation is both voluntary and
confidential. Spots for this study are filled on a first-come, first-served basis.

"-.:For more;informéj,-,? “rf:“\to volunteer
. for this study, please, contact:

Agata Soro'kyo,-.PhD Candidate, fﬁuerﬁt,g of Ottu.;w;
at [removed privacyY

[ 4

” . or her supervisor,

Dr. Lorn@"MclLean, Professqf, University of Ottawa
at [removed for privacy]

This research is supported
by the Social Sciences I*I Social Sciences and Humanities ~ Conseil de recherches en C dl'l
and Humanities Research Research Council of Canada sciences humaines du Canada anada
Council of Canada.

TERACY E



THE POLITICS OF TEACHI NG FI NANCI AL LI TERACY E

Appendi i Esérview I nformation Letter and

Université d'Ottawa University of Ottawa

Faculté d’éducation

Interview Information Letter for Educators . ,
aculty of Education

Title of the study: Critical Approaches to Financial Literacy Education in ¢ 613-562-5804
Ontario and Quebec: A Case Study of Teachers’ Beliefs and Practices S 1-800-860-8577

& 613-562-5963
Name of researchers and contact information: k education.uOttawa.ca

) @ 145 Jean-Jacques Lussier

Researcher: Supervisor: Ottawa ON K1N 6N5
Agata Soroko Lorna McLean Canada
PhD Candidate Professor
Faculty of Education Faculty of Education
University of Ottawa University of Ottawa
[removed for privacy] [removed for privacy]

Invitation to participate: | am invited to participate in the
abovementioned research study conducted by Agata Soroko and her
supervisor, Professor Lorna McLean, at the University of Ottawa. The
project is funded by the Social Sciences and Humanities Research
Council of Canada (SSHRC).

Purpose of the study: The purpose of the study is to learn about
teachers’ perceptions and practices regarding the teaching of financial
literacy.

Participation: My participation will consist of taking part in an interview
session during which | will answer questions about my beliefs and
practices around financial literacy education as well as how my personal
and professional background influence my ideas and teaching. Prior to
the interview, | will be given a set of possible questions that may arise
during the interview to allow me to think about some of the topics
beforehand.

The time needed for the interview is approximately 45-60 minutes. The
interview will take place on the phone or by a video conferencing
application at a time convenient for me. My responses will be audio
recorded only; the interview will not be video recorded.

At my request, | will be emailed the transcript of the interview if | want to
clarify or elaborate on my responses. There is a possibility that | will be
invited to take part in either a follow-up interview or a focus group
session to explore in more depth themes arising from the first interview.
My participation in the first interview does not obligate me to participate
in a follow-up interview or in the focus group session.

B

uOttawa
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Université d’'Ottawa University of Ottawa

Risks: My participation in this study entails minimal risks. | may feel
uncomfortable discussing my views and personal experiences with
financial literacy with someone | do not know. If | do experience any
discomfort, the researcher will make every effort to minimize the
discomfort such as assuring me that | do not need to answer any
questions that | am not comfortable answering. | may decide to stop the
interview at any time.

Benefits: My participation in this study will contribute to a greater
understanding of teachers’ beliefs and practices around financial literacy
education. It will also allow me to reflect on my own teaching practices
and thinking about financial literacy education.

Confidentiality and anonymity: | have received assurance from the
researcher that the information | will share will remain strictly confidential.
| understand that the results of the research will be reported in the
researcher’s doctoral dissertation and possibly presented at academic
conferences and/or published in scholarly journals. However, my
anonymity will be protected since any identifiable characteristics such as
my name or the school and the school board in which | work will not be
indicated in any final report, presentation, or future publication. Finally,
while pains will be taken to ensure confidentiality, | understand that email
correspondence is potentially not a secure mode of communication.

Conservation of data: The data collected (audio recording of interviews,
transcripts, notes, documents) will be kept in a secure manner.
Electronic data will be stored on a password protected computer and any
hard copies will be kept and locked in a desk/ cabinet at the University of
Ottawa. Only Agata Soroko and Professor Lorna McLean will have
access to the data. The data will be conserved for ten years following the
end of the study and then destroyed.

Compensation: | will receive a $40 gift card of my choice as a token of
appreciation for my participation in the study. If | choose to withdraw from
the study, | will still receive this compensation.

Voluntary participation: | am under no obligation to participate and if |
choose to participate, | can withdraw from the study at any time and/or
refuse to answer any questions, without suffering any negative
consequences. If | choose to withdraw, all data gathered until the time of
withdrawal will be destroyed. Additionally, permission from school boards
has not been sought for this project.
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