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Abstract

Parkour is a spomnvith a focuson overcoming obstacles. Parkour practitionerssatili
specialsedtechniqueselating tomovements such asnning, jumping, vaulting, climbing,
swinging, rolling, andccasionallyacrobationanoeuvres order totraverse a path through
urbanand ruralenvironments. Parkour isrewsport, and ag continues to grow in popularity
there is an accompanyinigmanl for parkour instructorsAs a resultprogrammes totrain
parkour coaches have bemeatedn variousparts of the worldThere has been minimal
scholarlyresearch conducted regarding parkour, and much of the current paagearch
focuses either on parkoathletes, or the perceptions of parkour by-parkour athletes. No
research was discovered regagdparkour coaches. Thexploratory studyimedto: (a)explore
how parkour coaches learn to coaand(b) explorethe perceptionkeld by parkour coaches
regarding parkour coach educatjmogramme.

In the first article titted OHow Parkour Coaches Learn to CodoachesO Sources of
Learningin an Unregulated SportO, participantsO responses related to the thesmiesipf:
coaching experience, previous leadership experience, experience as an athlete in parkour and
other sports, other parkour coaches,-parkour coaches, parkour coach education programmes,
school, reflection, and the Intern&he second article, title@Vhat Doest Mean to be a
Certified Parkour Coach? Parkour Coach Perceptions of Formal Coach Education Presgdam
shared participan@erceptions oformal parkour coach education programpiesiuding:
potentialbenefitsand riskgo participation in such programmesgdifications that could be
made to the programmes, andparkour coach perceptions of coach education pragesifor

other sports
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Introduction

Parkour is anewsport that allows its practitioners to overcome a variety of physical
obstaclesin both urbanand ruralsettings, by using only their bodie@tkinson, 2009 Ford,

2016. Parkour practitioners, commonly knowntegceurs, often utée various techniques
relatingto movements such aginning, jumping, vaulting, climbing, swingingglling, and
occasionallyflipping andother acrobaticnanoeuvre¢Ortuzar, 2009)The introduction ofisk
andcomplexity to skills, for example the performance of skills high above ground level or at
great speeds, may cause moments ofedqgmsion in p&our athletesthereforeparkour
practitioners must develop the ability to overcome both physical and mental ob@atikes
2009)

There has been little formal research published in the field of parkour, and existing
research focuses mostly orparkour athletes anat their rdation to the general publitVe were
unable to find any publications on the topics of parkoucleiog or parkour coach development
Parkour coaching literature has the potential to be unmpeausealthough parkour ia high-
risk sportthere arespecific techniqueand strategiethat parkour athlegecan use to mininse
risks. Parkour coaches are therefore in a position to transmittdubseques to the athletes
whom they coach. Additionally, there are a number of values that were integrated into parkour
philosophy when parkour was first founded, and again, parkour coaehgspositions to
transmit those values to their athleteshéyt choose to do so.

We were also unable to find any research on coach development in unregulated sports,
sports without governing bodies. There are a number of models that describe coach learning

(e.g., Trudel et al., 2016put thesenodels include coach participation in formal coach education
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HOW PARKOUR COACHES.EARN TO COACH 2

programmes. There is currently no framework for understanding how coaches in unregulated
sports, like parkour, learn to coach.

Because parkour is so new, and many parkour athletes are nal trginoeachesnany
traceurdearn how to execute various parkour techniques through online tutorials or by training
with friends(Kidder, 2012) However, there are a number of parkour orgationsin various
parts of the worldhat have developed coaellucatiorprogramms in order to teach their
participantshow to coach parkounia safe and effective manr{erg.,APEX Movement, 2006;
Parkour @nerations2014) Most of heseparkourcoach educatig development, certification,
and apprenticeshiprogramme, hereafter referred to as parkour coach education progsam
or simply OPCEPs(eindependentlyegulated, and each orgsation is likely totrain its
coaches differentlyAt the time this project was completed, parkour coachirg negulateanly
in the United Kingdonthrough thegoverning body of Parkour UParkour UK, 2012)Parkour
athletes have been training newcomers since the sport was first dev@tkpesion, 2009) and
it is only with the onset afoach educatioprogramms thatparkour coaches are becoming
formally trained.

The design of this research project was constructed using the framework provided by
Maxwell (2012) It was an exploratory study from a constructivist perspective. The research was
conducted with the aim of awering the following questions: (a) How do parkour coaches learn
to coach? (b) What are parkour coachesO perceptions of parkouedweatiorprogramme?

Conceptual Framework

TheprimaryresearcherOs personal experience with parkour started in 20@%ge of

17. He had been participating in recreational trampoline lessons and upon expressing interest in

parkour to one of his coaches, he was advised to attendrdectasses at Bcal gymnastics
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HOW PARKOUR COACHES.EARN TO COACH 3

gym. At the gym, the researcher learned basic patikctiniques such as vaults and rolls from a
former member of the Jackie Chan stunt team. A little over a year later, the researcher entered
university and joined his schoolOs parkour club, and that is when his love for the sport of parkour
truly developedThe researcher trained parkour with the school club three times a week and
supplemented his parkour training with weight training, rock climbing, gymnastics, and diving.
He eventually went on to become the president of theopadub at his schooDuring his final

year as an undergraduate student, the researcher olagaedurcoaching certification

through American Parkour, and completed the necessary courses to receive Level One
certificates in artistic gymnastiesid Level Two in trampolinthrough CanadaOs National
Coaching CertificatiofProgrammé&NCCP)and Gymnastics Ontario. In addition to club training
sessions at schoaheresearchebegan regularly coaching gymnastics and parkour classes at a
local gymnastics gynmand he continued to cdaparkour and trampoline classes in tandem with
the pursuit ohis masterOs degree.

During the time thatesearch was conductémt this projectwe found no literature on
parkour coachingr coach development in unregulated sports (sports without a national
governing body)Theresearch referenced in the literature review that refers to temcing
and developmertbok place in the context of regulated spoutdess otherwise specified
Additionally, before any data was collected for research purposes, a pilot interview was
conducted with a local parkour coach to assess the quality of the interview guide.

Literature Review

Parkour is a movement disdipé that wadirst developed irthe mid-19800s iRrance by

David Belle(Belle, 2009 Ford, 201§. Belle described how he wasspired by his father,

Raymond Belle, who was a member of the fire fightegs@d of Paris and part of the French
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HOW PARKOUR COACHES.EARN TO COACH 4

military. Members of the French militapften utilised obstacle coursgsarcours du combatant,
as part of their trainingthese courses providdige source of the word parkq@though the
spelling was modifieth order to differentiatéhe discipline from the obstacle cour¢Bslle,
2009). The obstaclecourses werafluencedby the teachings of George HZbert aigltraining
stylecalledthe MZhode Naturelle, or Matural Method)Atkinson, 2009) Thistrainingmethod

promotes adaptability and requires that its practitioners be able torumlkimp, climb, move

on all fours, balance, throw, lift, defend themselves, and swim, regardless of the envisanment

which they might find themselves (Atkin02009). Elements of HZbertOs Naturaiidd and

its mottacs, stre fort pour tre utile(bestrong to be usefulandetre et durer(to be and to last)

were passed down from Raymond Belle to David Belle, and helped to inspire the birth of the

parkour discipline (Belle, 2008rown, 2007.

In 1997,David Belle was instrumental ingrdevelopmendf a group of youngarkour
practitionersn Francewho called themselve¥amakas{Archer, 2010). SZbastien Foucan,
another founding member of the Yamakasi and of BelleOs itthood friends (Geyh, 2006),
eventually departeftom the groupo found hisown variation of the parkour discipline, which
he called freerunning (Archer, 2010; Fuggle0). In contrast to the fooeison efficiency,
usefulness, fluidity, and adaptation found in parkour (Fuggle, 2008; Waern, Balan, &
Nevelsteen, 2012), freerungiencourages movements with greater aesthetic composants
as those that might be found in stunts and acrobatics (Fuggle, 2008; KiddgrF28&&inning
techniques have fewéunctional purposgthan those of parkour, and freerunnprgctitioners
are likely tospend longer periods of time in a givanea, exploring creative possibilities and
discovering new ways of interacting with urkemd ruralobstaclesKord, 2016Waern et al.,

2012).
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HOW PARKOUR COACHES.EARN TO COACH 5

It is not difficult to imagine how the subtle differences between parkour and freerunning
may influence the philosophies of coaches as well as their athletes. For example, a coach may
situateanathlete in front of an obstacéend tell the athletto eithe (a) travel over, under, or
through the obstacle as quickly as possible, or with as few points of contact as possible, or (b)
traverse the obstacle in avel manner that the athlete haesser previously triedlhe first
method, which focuses on speed affetiency, would be inspired from a training philosophy
that adheres more closely with that of David Belhe the Yamakasiraceurs wh@rimarily
identify with this training philosophy may be called parkour purists (O'Loughlin, 2012). In
contrastthesecond example has a focus on creativity in movemedtwauld be more aligned
with FoucanOs freerunning philosopiyaern et al., 2012). Despite the terminology that
differentiates parkour, freerunning, aparkourOsriginal Frencthame |Oart dwlZplacement
(the art of displacemendr ADD) (Ortuzar, 2009), for thentiretyof this paper the term parkour
is usedin referenceto parkour, freerunning, and ADBxcept where otherwise specified

There is no consensus within the global parkour comimesmegarding whethéhe term
(®arkouBshould indee@ncompass the similar activities of freerunning and ADiere are a
number of different mindsets thate typically held regarding the popugarkour versus
freerunningdebate. For examplepme peple believe that parkour and freerunning disginct
from each other andot intechangeableothess believe that parkour and freerunning are two
different styles of the same activignd many others believe thhere is in fact no difference
between the two, and parkour practitioners are better off spending their time training than
debating orhow to labekheir movement style@merican Parkour 200®Bell, 2014)

In addition to the potential muliigp namegiven toparkour it is difficult to even

categorse parkourParkour might be considered a sport, an art form, philosophy, discipline



HOW PARKOUR COACHES.EARN TO COACH 6

115 (Parkour Generations, 2014), or merely just a physical activity. It is the lead researcherOs opinion
116 that the categorisation of parkowaries accordingp the mindset and training style edch

117 individual practitionerFor example, some traceurmgay enjoypracticing parkour for purposes of
118 fitness and seléxpression, while others may train in order to compete at parkour competitions.
119 This variety inathletetraining will alsocausevariation tothe contexa of parkour coaching, and

120 so parkour coachesill be forced to either specisdi in recreational acompetitiveparkour

121 coaching, or be adaptable enough to be able to coach in either context, depending on their
122 athletes.

123 Competitionis also a contested topic among traceWifile many traceursompete at

124  andsupportparkour competitions, there are others who feel as though competition has no place
125 in parkour. One popular example is thatNam IOInconsolable, who is known for creating

126 videos such asis OParkour, literallyO seri@gdInconsolable, 201i@)which he displays parkour

127 manoeuvreghat focus on efficiency and includes no extraneous or acrobatic techniques

128 LOInconsolable has provided five reasons why he thinks competition should not be included in
129 parkour: 1)Competition is not compatible with parkour principlesMdxing competition and

130 parkour is dangerous, Ihose who create parkour competitions do not practice parkour, but
131 instead care only about making moneyPd)kour competitions have been createdtrary to

132 the general opinions of parkour communities, angd@nsorships link parkour to capitalism

133 (We Trace, 2012)Some of IOInconsolableOs objections to parkour, specifically his third point
134 about corpetitions being created by ndraceursare m longer relevant as there are now

135 competitions created by parkour athletes for parkour athkiek as the North American

136 Parkour Championshig¥§hompson, 2013However, many of these opinions are still vadidd

137 competition remains to be a heavilybdéed topic among parkour practitionekdditionally,
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HOW PARKOUR COACHES.EARN TO COACH 7

because the inclusion of competition into parkour is so new, it is not likelyndratparkour
coaches currently train their athletes to compete.

Two lessdiscussedreas of parkougachwithout a consensuamong parkour
practitionersareparkourregulationandparkour coachingrhese areas are addressed in the two
articles contained within this thesi potential contributor to the lack of discussion about
parkour coaching and regulationtiee fact thaturrent parkour training is usually community
based and there are rarely incidents of formal instru¢atder, 202; O'Loughlin,2012;

Waern et al., 2012Most traceurs learn from each other, and from personal trial and error. When
a number of traceurs train together, they do not typically seek out the presence of a coach or an
instructor. Inthe place of instructors, thaternethas become aseful resource for traceurs to

learn new techniques and to see how others (@&aéyh, 2006; Gilchrist & Wheaton, 2011)

However, learning by watching videos is impersonal, rendémexccessibléhe possibilitieof
receivingimmediatecoad encouragement atieedback on theskills to parkour athletesho

rely on these videos as their primary sources of learftimyonly very recently thataceurs

have had access parkour coachesind from the lead researcBerexperience, it is only

newcomers to parkour who are seeking coadcradnot yet practicegharkourpractitioners.

The aim of this literature review is to provide the context and foundation for research into
the domain of parkour coadtdarning anceducaion. Contained within this section is information
regarding coaclearning coachinghew and upcoming sportsgdventuresports coaching, and
parkour as a lifestyle sport

Coach learning Skilled athletes in parkour communities are often approached and
requested to give instruction tovice or more inexperienced athlet@OGrady, 2012l is

possible that, over time, athletes who have been put into a coaching position will refine their
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HOW PARKOUR COACHES.EARN TO COACH 8

instructional skills ad learn how to better teach otlparkour #hletes. It would be interesting to
discover how a parkour coach in such a position might have benefitted from attending a formal
coach educatioprogramme

It is important to distinguish between the different types of learning situations that apply
to caachesCoaches can learn tmach fronformal and nonformal learning situations such as
coaching courseand seminatsand informal learning situations suchimgractions with other
coachesuse of the Interneind personal coaching experiedéerthner Culver, & Trudel,
2012 Winchestey Culver, & CamirZ, 20)1Formallearning situations, likparkour coach
educatiorprogramme (PCEP9 are thos in which learning is mediatedt guided by a
knowledgeable othefollowing a set curriculumandparticipants usually obtain a diploma or
cerificate upon completion (Mallett, Trudel, Lyle, & RynriZ009). Alternatively, nonformal
coachlearning situationtake place outsidef an institutional contextan be seminar or
workshopbased, and are usuaihortterm and voluntary (Mallett et al., 2009). Finally,
informal coacHearning situations, which includecidental learningituations, ar@ot highly
structuredpften selfdirected,andincludeinstancs oflearning on the job. Informal learningrca
be encouraged by an orgsation, whereas incidental learning may occur without any conscious
awareness (Mallett et al., 2009)

Coaches spend much more time actually coaching thardtetyformal and nonformal
coaching courses or clini¢&ilbert, Lichtenwaldt, Gilbert, Zelezny, & C™tZ, 20@9)s
highlighting the importance of learning froexperience. Coacheanalsospend up to thousands
of hours accumulating pr@aching experience as athletes in their respective sports (Gibert,
al., 2009;Lemyre, Trudel, & Durandush, 2007 Winchester et al., 20).3Youth-sport coaches,

as an example, typically apply for formal educapoogrammaewithin the first year of becoming
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HOW PARKOUR COACHES.EARN TO COACH 9

a head coach, and so the primary source of learning for these coachepretus

experiences as athletes (Lemyre et al., 2000@.time spent as athletes, in additiomanytime

spent as assistant coaches, aflovaches to partake in informal apprenticeships and experience
the unusual opportunity to learn about theiufatcoaching occupatiofefore beginning to
coach(Sage, 1989)Coaches also spend hundreds of hours per year engaging in caathied
tasks, and in comparison spend minimal time involved with formal coach education (Gilbert et
al., 2009).

Formal coach educationLeduc, Qlver, and Werthner (2012pnducted research on
formal coach educatioprogramms by studyingoachesO perceptions of CanadaOs National
Coach CertificatiofiProgrammd&NCCP) Framed by the worksf Moon (2001, 2004) and Jarvis
(2006,2007, 2009),he authors considedtwo types of learning that we induced by these
programmeas: surface, nonreflective learning and deep, reflective lear8umface learning
where learners try to memseionly as much information is necessary (Werntlatal., 2012)is
beneficial when learners are already familiar with the material being taught, or if they are under
time constraint§Trudel, Culver, &Verthner, 201B In contrast to the superficiality of surface
learning, deep learningsults from armntention to understanbth the content and meaning of
the material being leaed (Werthner et al., 2012¢ads to a more developed understanding of
meaningand creates modifications to a learnerOs cognitive struttuoke( et al., 2018 A
cognitivestructure Trudelet al.,2013, which can also be referred to asiegraphy(Leduc et
al., 2012) in this contexis defined ashe sum of amdividualOpreviouscognitive, emotive,
and physicalearningexperience¢Leduc et al., 2012frudel et al.2013.

Leduc et al. (2012) found that the effectiveness of N@@igramme differed depending

on each individual coachBisgraphy(Leduc et al., 2012 that is, the sum of the coachOs
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experiences. Some coaches perceived that the courses reinforced what they had already been
doing, and so they felt validated that they were doing at least some things correctly. These
coaches made no changes to their traipmogramms. Other coaches, up@ngaging in self
reflection after the NCCP modules, found the courses to be useful and did make changes to their
programms. The final category of coaches did not feel validated and also did not make changes
to their behaviour because they either lackeafidence in their abilities to implement the newly
learned material, or they felt that the information presented in the NCCP module was irrelevant
to their current coaching context (Leduc et al., 2012). Coaches tend to p#negiveoductory

NCCP couses as being targeted towards thosgcheswith little playing and coaching

experience (Winchester et al., 2Q1BICCP coursearetypically competencybased, taking as a
starting point for each context what a coach needs to be able to dahalteathletes in that

context (e.g., community or competitispor). Suchcoursa could likely be improved by taking

into account the biography of the coaches who take the courses, and also by offering continued
opportunities for learninggeflection, and professional development after the conclusion of the
NCCP modules (Leduc et al., 2012; Trudel et al., 2013).

Canada is of course not the only country to didemal andregulated coach certification
programms. For example,ite United Kingdom Coaching Certificate, National Coach
Accreditation Scheme in Australia, and thedelines provided within thidational Standards for
Sport Coaches developed by the National Association for Sport & Physical Educdtien in
USA arejust someexamples of formal coach educatiaitiativesoffered in other countries
(Mallett et al., 2009)There isa canmonmisconceptiorthat the material tauglm formal coach
educatiorprogrammeis the same materighat islearnedoy theprogrammeQparticipants but

such a direct transfer of information is rarely the q&alary, Culver, Werthner, &ales,
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2014) Formal coach educatiggrogrammes also facehe challeng®ef meeting the motivations
of the participating coaches, meeting the coacleesf@iig needs, and designing the content of
the courses appropriately (Werthner et al., 20IR¢refore, formal coach education
programme may notbe optimal as primary sources of coach education.

Guided, institutioAbasedformal) coach educatioprogranmes are usefuh that they
may increase coachesO confidence and coaching efficacy (Gilbert et al., 2009; Lemyre et al.,
2007) butsome research&have said thegerogramme have limited contributions to coach
learning (Mdlett et al.,2009; Piggot, 2012). During structured educapomgrammes, the
learner typically has little control over what material is taughtrésetinstructional course can
be beneficial for new coaches, as spobgramme typically provide a foundatidior devdoping
coaching skillsput theprogrammes are limited in scope and would therefore provide incomplete
benefits to experienced coaches (Mallet et al., 2009). Coaches typically view formal learning
programms as being either too basic or too abstract aridesostruggle to see the relevance of
course material (Piggot, 2012). Coaches have even been netddruallyappear as if they
accept the material being taught, despite harbouring internal doubts and disagreements with their
instructors (Piggot, 2012kxperienced coaches are likely to benefit more from workshops or
seminars, as these environments are typically less formal and more discursive thaomstituti
basedorogramme (Mallett et al., 2009; Piggott, 2012).

Fortunately for parkour athletes, st¢common to have annual large gatherings of athletes
who assemble to train parkour togett@ccasionallyat these gatherings, or Ojatksler,
2012) selecthighly skilled athletes whattend are requested to le&rsnas (American
Parkour, 201p Although thesseminarswhich would be considered examples of nonformal

coach learningituationsgMallett et al., 2009), are usually aimed at refining athletic skills rather
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than developing coaching techniquis information providedf sufficiently appled,could be
invaluable to parkour coachas a supplement formal coachingorogrammes.

Communities of practiceNonformal seminarsgs an element @ocial learning systems
may be consideret containelements of a community of practic&énger,2000).

Communities of practice, or CoRse@roups of people who share a concern, a set bilgnes,

or a passion about a tapand who deepen their knowledge and expertise in this area by
interacting on an ongoing baSi¥Venger, McDermott, & SnyderPR2, p. 4)Members of a CoP
share and construct knowledge through frequent interactions, and allow for the participation of
newcomers (Lemyre et al., 2007). CaPsphasie that learners are social participanta social
world, as described by Wenger®sial theory of learningWenger, 2000). CoRsave

applications in education and professional development, and also in technology, especially
relating to social medi@Venger, 2000).

As an example, them@reexising groups on Facebook that specifically target both trained
and untrained parkour coach&gpending on the levels of interactions and familiarity between
individuals, hese Facebook groups may astinformal knowledge networkihat is,a set of
relationslips between familiar individualased to collect and pass alanfprmation (Allee,
200Q Winchester, Culver, & CamirZ, 20t br networks of practicayhich involve a larger
amount of participants whaeurfamiliar with eactother exchanging formation over the
Internetwith relatively little reciprocity (Culver & Trudel, 2008pepending on how the specific
Facebook groups for parkour coachasction, they may displagomponets similar to
communities of practicenformal knowledge networks, or networks of practiEgamining the

impact of suclgroups orparkour coach learning tkereforewarranted.
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Unfortunately, coachesochot always regularlgeek outnteractons with their peers
(Culver & Trudel, 2008)Coaches at theecreational level have reported a willingness to share
information with fellow coaches (Lemyre et al., 2007), lsut@aches become more competitive
they begin to view other coaches as rivals instegubt@ntialsources of information and
learning (Lemye et al., 2007)Parkour is primarily a recreational sport, bathe sport has
developed there have been increasing opportunities for compeftioaxamplethe North
American Parkour Championship in Vancouver, British Columbia, Canada (Thomps8h, 201
and the Red Bull Art of Motion in Santorini Greece (Papantoniou, 2013) are both annual parkour
and freerunning competitionghere participants compete against each other instead of training
to improve their own capabilitie¥he potential interactionsebwveen parkour coaches in these
competitions, and the effects ofrkaur competitions on form&CER are both areas that could
benefit from future researchlowever, & parkour is still a new spoegndPCER even newer,
most of the athlets who havearticipated in theseompetitions were notlely trained by
parkour coaches.

New sport maching There exists minimal research on the development of formal coach
educatiorprogramme in new sports. Howevdryons, Rynne, and Mallett (2012) presented
elerments of coaching associated with the sport of ski cross as it made its debut at the Vancouver
2010 Winter Olympics. Ski cross is a new sport that brings dowmiieaski racing to a
motocrosgsype racing context. Because of this relationship, the asuitated that most of the
competitos and coaches of ski cross Hmtkgrounds in downhill alpine ski racirtdowever,
becauseaki crosshas unique elements that differ from alpine skiing, most ski camshes
likely developed their skills informally tbugh practical coaching experientgons et al.,

2012) Similarly, parkour coaches without formal coach education also likely rely on informal
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and nonformasources of learning as their primary sources of educati@ddition to
displaying these potential similarities to the new sport of ski cross, parkour may share common
elements with other categories of sport, including adventure sports and lifestyle sports.

Adventure sport coaching Adventure sports af@hysial activities with a degree of
risk, that are norwompetitive in origin and guided by their own ethicsEthese sports are
charactesed by requiring specific technical skills, possessing an element of physical challenge,
and a continually changing dynamiov@onment)Collins & Collins, 2012p.91).Parkourfits
this definition, and therefore may be consideagcgxample of an adventure spéitlventure
sport coaches, and so in this case parkour coaches, must be able to address the motivations of
their athlees as well as potential risks that accompany the specific adventure sport being
practicedCollins & Collins, 2012)

Motivation. There areghree types of motivation cononto adventure sports athletéa)
elite refererwed excellencgp) personallyreferenced excellencand(c) participation for
personal wellbeingCollins & Collins, 2012) Athletes who experience elite referenced
motivation may feel that they are the best in a given category. Alternatively, personally
referenced athletes may notdmncerned with being better than others, but instead they may
prioritise personal progress and always improvhwgr capabilitiesFinally, athletes who are
motivated by personal wellbeing may not care much about progress at all, as these athletes tend
to participate in adventure sports simfuly the sake oénjoymentof the spor{Collins &
Collins, 2012). A competent adventure sports coach must be able to cater to the needs of his or
her athletes, which may vary dependingittaividual athlet&€3 motivation (Collins & Collins,

2012)
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As adventure sport coaches are often active participants in the sports they coach (Lorimer
& Holland-Smith, 2012), parkour coachtemselvesnayidentify with the aforementioned
types of motivationlt couldtherefore bdeneficial forPCER to address the issue of motivation
andto describeto the participan@®different types of motivatiothat pertain to both parkour
athletes and coaches. Coaches should be reminded thawthgiersonamotivations will not
necessarily align with the motivations of the athleteswtieey teach, and that the coaches
should be aware of these potential differentés responses of the coaches relating to their
coaching philosophy might be analysed for insight regarding mativatd the inherent risks in
the sport of parkour.

Risk. In addition to managing athletesO motivations, adventure sports coaches must be
able to use the risks inherent to adventure sports as a letvoindespite the potentiabarm that
risks present (@llins & Collins, 2012 2013. Risksin adventure spori@re unavoidable;
practitioners of adventure sports take risks even in learning and developing their skills (Collins &
Collins, 2013). Although risks can sometimes be bersfic adventure sport détes,adventure
sport coacheshouldreflect on the decisions that they make with regard to permitting or
attempting to mininge risks (Collins & Collins,2013).

These recomendationgor coaches on how to account for athletesO motivations and the
inclusion of risk into trainingin addition to the findingsmade by Callary et al. (2014hd Leduc
et al. (2012)reinforce the importance of reflection in coaching praciibese findingsvould
sugeest that it is important fdPCER to encourage seféflection as part of regular coaching
practice, a beneficial suggestion that might ngbdeeidedto parkour coacheand other

adventure sport coacheso do not have formal training.
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342 Parkour as a lifestyle port. In addition to the label of adventure sport, parkour may
343 also be considered a lifestyle spauifestyle sports aréhose that promote alternative values
344 when compared to traditional sports. Examples of such values could be iatityjcant-

345 competitiveness, antegulation, the acceptance of high risks, and the promotion of personal
346 freedom (Wheaton, 2004).

347 Gilchrist and Wheaton (2011) discussed the incorporation of valuesfsotnaditional
348 lifestyle sports, including parkouinto physical educatioprogramms in English secondary

349 schoolsSome of the describedgluescommon to traceurg@the promotionof healthy lifestyles
350 (i.e, no smoking or drinking, healthy eating habits) #melencouragment oftask and mastery
351 orientations in order to foster intrinsic motivation. Additionalhgre exist a number of barriers
352 such as white male hegemotiyat may prevent or discourage fo@pation in other sports, but
353 parkour practitioners are often not faseith these barrier§Gilchrist & Wheaton, 2011)The

354 authors noted that race does not seem to play a factor in parkour participation, and that the sport
355 encourages movements that might seem feminine, such as those that focus on balance and
356 aesthetics (Gehrist & Wheaton, 2011).

357 As a newhontraditional highrisk, lifestyle and adventure sport, parkour coaches may
358 face many challenges that are not presented to traditional sport coaches. Additionally, any
359 traditional sport coaching experience thakpar coaches possess may neglect to address
360 parkourspecific coaching techniques, such as encouraging movements that are perceived as
361 feminine in a mal@lominated sporiGilchrist & Wheaton, 2011 )or preventing injuries in a

362 sport where the athletes parfotechniquesn dynamic, changing environments (Collins &

363 Collins, 2013) These differences highlight the importance of parkspecific coaching
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education and experiersi® order to maxinse the quality of coaching received by parkour
athletes.
Epistemology

As this study wa intended to be exploratoand opiniorbased, constructism is a
suitable approach to understanding the informationvtagatheredCrotty, 1998. All
participants in the study providéheir ownindependenyl constructed perceptions BCER
and/or their constructed perceptions relating to how they learned to @bachgh analysing the
responses provided by the participants, pihggectaims to &pand the available knowledge
relating to the experience obach learning in unregulated sports, and coach perceptions of
formal coach education programmes in unregulated sports.

Methodology

Given the constructivist nature of this research, a basic interpretativatixe
methodology, or BIQM(Merriam, 2002, 201¢wasappropriate to guide the research procAss
BIQM is used when a researcher wishes to study the meanings of situations and phenomena held
by researclparticipants (Merriam 2002, 20LlData collection in a BIQM can be achieved using
interviews, which arehien analged for the identification of patterns, and later presented as
themes and categories (Merriam, 201Mlerriam (2014 stated that researchers who employ a
BIQM are interested ifa) how their participants interpret their experiences, (b) theiw
participants construct their worlds, and (c) what meanings their participants attribute to their
experences. As this research intendedtudy the experiences of parkour coaches and how they

describe their coabing journeys, a BIQM approach s/agpropriate.
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Methods

In order to acquire the perceptions of the participants in this research project regarding
PCEPs and coach learning, a sstnuctured interview was conducted with each participant.
Interviews have been noted as Oone of the powgtrful tools in understanding human beings to
gain insight into participan@ perspectivé§wilson, Bloom,& Harvey, 2010)Theinterviews
conducted for this researolrhich were framed by an interview guide containing a series of
opentended questionprovided the interviewees with opportunities to share their experiences
relating to coach learning and education with minimal interruptions on the part of the
interviewer. The interviewees were encouraged to divulge as much information as they felt
comfartable. Participants were recruited and their responses catshbased on their particular
coaching experienceas isexplained in Articled and2.

Whensimilar respnses fromntervieweedegan to cevelop, and thenost of the data
could becategorsed into existing themes without having to create new thewesgerejustified
in assuming thahie information gathered reflectéte perceptionsf the participant§C™tZ
Salmela, Baria, & Russell993;Sandelowski, 1995egardingPCER and arkour coach
learning We therefore stopedinterviewing participants once a point of theoretical saturation
had beemeached
Recruitment

Participants for this research were recruited both through the Internet and in person. The
primary researcher contact parkour orgasations that host PCEPs viamil, and requested
that his contact information be made available to coaches affiliated thosesatigasi should
they be interested in participating in this study. Some parkour sagianis publicse the contact

information of affiliated coaches on the Internet, and in such cases the researcher contacted the
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potential participants directly. There are a number of groups on Facebook for parkour coaches,
and so the researcher posted in some of thospgsking to be contacted by any interested
parties. Finally, the lead researcher also contacted some parkour coaches direethailia e
Facebook, whom he thought might make useful contributions towards his research. For the
participants who were ragited in person, the recruitment process and subsequent interviews
happened at different parkour events across Canada and the Eastern United States.
Participants

Participants for this study were recruited based on purposive and convenience sampling
criteria. Participants were considered parkour coaches, and therefore met the inclusion criteria
for this study, if they have had at least one year of parkour coaching experieribe. All
participants wee over the age of 18Ve aimed to interview both male afeimale coaches,
despite the fact that most parkour practitioners are male. There may be differences in the
methods that male and female coaches use to instruct male and female athletes, and by
intentionally excluding either gender from this research, twerdd be the potential for valuable
information to be excluded. Finally, although this study had an international reable, all
interviews were conducted in English, as that idehdresearcherOs mother tongue. Participants
were interviewed based owmalability, until the sampling criteria was fulfilled, or untiew
responses from participants fit into existing categories atloeswoetical saturation was reached
(Sandelowski, 1995).

Guest, Bunce, and Johnson (20fa@)nd that a large sample of paiiants may not be
required to obtain theoretical saturati@aturation may occur within six to twelveerviews.
Therefore, a minimum of twelvearticipants wereinterviewed for the proposexdudy,with the

goal of recruitingwelve to eighteeparticipantsFor two of interviews that were conducted, two
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432 participants were interviewed simultaneously at their request, and so nineteen parkour coaches
433 participated in this study, over the course of seventeen interviews.

434 Participant demographics All of the participants provided demographic information

435 (refer to Article 1 Table 1;Article 2, Table ) before participating itheir interview Fifteenout

436 of the nineteen participants in this study were male, four were femagt.participants were

437 from Canada and the United Statasd there were also some from Europe and Austiiiia.

438 participants ranged in age from 19 to 34 years old, with an average of 25.8 years of age. The
439 parkour coaches had anywhere from 1 to 9 years of coaching experienam avitiage of 5.2

440 years, and theexperience as parkour athletes ranged from 5 to 11.5, ya#lrsan average of

441 7.8 years. Twelve of the participants had some degree of experience as parkour coach

442 developers, and thirteen of the participants had [aated in formal parkour coach education

443 programmeBDPCER. Three of those thirteen coaches had attended more than one such

444  programmeAmong theprogramme attended weriie American ParkolAPK) Instructor

445  CertificationProgrammethe ParkourEDU Coaching Certificatiaghe Art du Dlacement

446 And ParkourTeaching (ADAPT)QualificationProgrammeParkour City, the World

447  Freerunning and Parkour Federation (WFPF) Teaching Certification, the Australian Academy of
448 Parkour, Exercise & $feDefence (AAPES) coach training, the Pinnacle Parkour (PPK) CoachOs
449 Certification, and the Origins Parkour apprenticegimggrammeWhile fifteen of the parkour

450 coaches had some level of coachexgerience in other sportnly two of the parkour coaels

451 who were interviewdhad experience as coach developers in other sports

452 Data Collection

453 Consent form.Before participating in an interview, all participants were required to fill

454  out a consent form. The form informed the participants about the rdtiinis research: to study



455

456

457

458

459

460

461

462

463

464

465

466

467

468

469

470

471

472

473

474

475

476

477

HOW PARKOUR COACHES.EARN TO COACH 21

how parkour coaches learn to coach. Participants were also notified thagttieipation in this
research waentirely voluntary, and they were asked to confirm that they were not in any way
compelled to participate by tlesearchex The participants were informed that they were free to
withdraw from this study at any time, with no penalties. Participants were asked to sign the
consent forms with the awareness thataudio from the interviews would becorded, but the
researcherwould maintain the participants® anonymity upon synthesis of the interview data
unlessotherwise specified by the participants

Interviews. Prior to participating in an interview, all participants were asked to complete
a shortwritten demograplt questionnaire (See Appendix.Ahe data from the questionnaires
were therefore data that did not need to be transcribed with the rest of the interviews, and could
easily be isolated and analysed independent of the participantsO responses to the iquhstio
interview guide. Thus the demographic questionnaires senschpdify the processes tioth
data transcription and data analygifier completion of the questionnaire, each participant was
able to take part in an interviewhe interviews fothis research took place bothperson and
online through the use of Skype between July and November of 2015. A pilot interview was
conducted with a local parkour coach in May of 2015 in order to increaksathresearcherOs
familiarity with the intervew process and to provide an opportunity to use interview guide. At
the time of the pilot interviewthree separate interview guides had been creétethad
originally planned to use a different interview guide based on whether the participants had
experence as a coach developer, had participated in PCEPSs, or did not fit into either of the
aforementioned categories. The different interview guides were eventually eliminated so as not
to categose the participants before their responses had been coll&csetle interview guide

was created for athe participants in order to let the data speak for itself. This revised interview
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guide was used for dlheinterviews that were conducted after the pilot intervisee Appendix
B).

Most of the inperson interviews took place at various parkour events across Canada and
the Eastern United States. Interviews conducted over Skype were all scheduled ahead of time in
order to provide the participants ample time to read over the consentwwbereas some of the
in-person interviews were conducted impromptu. The consent forms and demographic
questionnaires for all #person interviews were completed immediately prior to the start of the
interview, whereas for the interviews over Skype, sparéicipants had filled out the forms in
advance. For the remaining Skype interviews, it fell to the interviewer taeadover the
consent form and fill out the demographic questionnaire together with the participants

The interview guidasked aboutparticipantsO relations WBCER, their personal
histories wih parkourthe impact oPCER on their coaching practicetheir personakoaching
experiencesand the sources of learning that they perakageleing particularly influential to
their coabing. The primary researcher also chosslightly modify interview questionsr even
stray from the interview guide when necessary to ask specific probing questions.

Data Analysis

The primary researcher conducted 17 ssimictured interviews with 19 participants,
because twof the interviews were conducted with two participants simultaneously. The
interviewer used an interview guide as a tool to help him progress though theevatehwt he
did also employ probing questions during the interviews when relevant. Before participating in
an interview, each participant filled out a demographic questionnaire that asked questions about
age, gender, and coaching experience in parkouotied sports. After completing the

interviews, the primary researcher used the popular approach to conducting thematic analysis
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described by Braun and Clarke (2006; Clarke & Braun, 2013) as the framework for data analysis
in his project. Braun and Clark2006; Clarke & Braun, 2013) separated the data analysis

process into six steps: (a) data familiarisation; (b) initial code generation; (c) searching for
themes; (d) reviewing themes; (e) defining and naming themes; and (f) producing the report.

Data familiarisation BIngScribe. First, in order to become familiar with the data, the
first author personally conducted every interview and transcribed all but one of the interviews
using IngScribe software (InqScribe, 2008y Scribeis transcriptiorsoftware that allows the
user to pause, play, insert timestamps, and slow down playback speed, among other functions, to
ease the process of the userOs transcription.

During the transcription process, the researcher listened to the recordings of the
interviews he had conducted as he transcribed. After each interview was transcribed, the
researcher read over the transcripts a second time to check for typing and spelling errors. Finally,
the researcher went through each transcript a third time, while sieolisiy listening to the
recordings, to check for transcription errors. The one interview that the primary researcher did
not transcribe was instead transcribed by an assistant researcher. Upon completion of this
transcript, the primary researcher studieel transcript for both spelling and transcription errors,
and sche read through that interview only twiCkhe interview and transcription processes
happened concurrently, so the researcher would start transcribing completed interviews while
other nterviews had yet to be conducted.

When the primary researcher first began the transcription process, he was faced with a
mountain of information; many hours of interview time that needed to be transformed into
hundreds of pages of interview transcripts.aAnewcomer to qualitative research, he had never

before been exposed to such a vast amount of raw data. In what later proved to be a useful
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attempt to organise the transcription process, the primary researcher created a spreadsheet in
Microsoft Excel (se Figure 1) to keep track of: how many out of the 17 interviews he had
transcribed and how many were left to transcribe (Figure 1, a); how many pages of transcripts he
had created, which totadd 597 doublespaced (Figure 1, b); the length of each intevyi@hich

when combined totld 21 hours 17 minutes and 13 seconds and ranged from 33 to 114 minutes
(Figure 1, c); how much interview time still needed to be transcribed (Figure 1, d); and whether
he had sent a copy of the transcripts to their respguaditesipants (Figure 1, €). The researcher
found the timetracking component of his spreadsheet (Figure 1, ¢ and d) to be most beneficial,
as those calculations helped him to maintain a schedule. He utilised formulas witfosd¥tic

Excel which took int@account the current date, the number of minutes of content remaining to be
transcribed, and the number of work days until his personal deadline to complete the
transcription process (December 31, 2015). Using these formulas, the researcher was able to
crede a cell that would display the minimum number of minutes of content that needed to be
transcribed every day in order to have all of the transcripts completed by his deadline (Figure 1,

f). The last transcript was sent to the final participant on Dece2@#ep015.
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Last Modified Name Interview Date Transcribed (Y/N) Number of Pages Interview Time Time in Seconds Transcript Sent Notes
December Dagan (Pilot Interview) May 27 2015 Y 19 00:35:18 2118 N
28 Trevor July 3 2015 Y 38 01:14:43 4483 Y
2015 Jereme July 10 2015 Y 34 01:25:35 5135 Y

Mike Aug 10 2015 Y 24 01:10:37 4237 Y

vanya Aug 17 2015 Y 25 01:04:05 3845 Y

Greg Aug 22 2015 Y 37 01:18:26 4706 Y

Jordan + Tyler Aug 22 2015 Y 29 00:38:45 2325 Y

Chad Aug 23 2015 Y 34 01:14:38 4478 Y e)

Saprina Aug 23 2015 Y 18 00:33:21 2001 Y

Carl Sept. 25, 2015 Y 33 01:00:24 3624 Y

Justine Oct. 3, 2015 Y 39 01:15:54 4554 Y

Ryan + Amos Oct. 4, 2015 Y 44 01:21:13 4873 Y

Andrew Oct. 27, 2015 Y 41 01:38:05 5885 Y

Courtney Oct. 28, 2015 Y 36 01:07:04 4024 Y

Blake Nov. 3, 2015 Y 41 01:36:11 57711 Y

Max Nov. 6, 2015 Y 31 01:02:09 3729 Y

Scott Nov. 23, 2015 Y 43 01:54:56 6896 Y

Brandee Nov. 25, 2015 Y 50 01:41:07 6067 Y

a) b) <) f)

Totals: Total # Interviews Transcribed [Total # of P: Total Interview Time | of work days until Dec. 31 |Minutes Required per da

17 597 Hours: 21 3l 0

Remaining: | Minutes: 17|
[ Seconds: 13

Figure I. Spreadsheet used to track transcription progress with regard to a personal deadline

Initial code generation — NVivo. Next, the primary researcher began to use the NVivol0
(NVivo, 2010) software (from here referred to simply as ‘NVivo’) to begin the coding of the
interview transcripts. Before looking at the transcripts themselves, the primary researcher
imported all of the participants’ responses from the demographic questionnaires into their
respective case nodes in NVivo. Then, in order to be exposed to the transcripts in a different
order, the researcher created initial codes from each transcript in order of increasing transcript
length; that is to say, the shortest interviews were coded first. Transcript data were analysed line
by line in order to form meaning units constructed by the participants’ responses. The analysis of
the first transcript consisted solely of the creation of new nodes for each meaning unit identified.
The meaning units of the subsequent transcripts were then coded into existing nodes if there was
a matching node. If not, new nodes were created. For example, the first transcript coded was
from an interview with a participant who had experience as a gymnastics coach, and so the
quote, ‘I had been coaching gymnastics even before that for years as a junior coach and then a

full coach’ prompted the creation of a node titled ‘Coaching experience in other sports’. This
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first participanthad not participated in any parkour coach education programmes (PCEPS), but in
a subsequent interview, a different participant was also a gymnastics coach and additienally wa
a participant in a PCEP. He described tieat
got involved in gymnastics a little bit after | started training parkour just because |
wanted to learn to flip. | was still 18, or 16 or whatever, like OMom, get me into
gymnastics classes.O So that kind of developed and eventually | was like, OWell okay,
definitely think | can coach gymnastics as well to pull in some extra moneyQO. And one of
my best friends at the time offered to take me to oneeofyims that he worked at, and |
trained under his head coachE
This quote was then coded under the existinde, Ooaching experience in other spdbts
However, this participant also had experience patrticipating in three different PCEPs, and when
asked about why he chose to attend three different programmes, he responded,
Because | want to learn! | feel likgerybody, regardless of your business affiliations
will have something to give and to learn from. I've heard bad things about all the certs,
I've heard good things about all the certs, and you askeits kind of one of those
things where | feel like, tget the connection, | would need the actual-fied
experience.
A new node titledBerceptions of PCERswas then created for this quote. The overall coding
process progressed by means of inductive reasoning, as the themes revealed by the data were the
primary drivers of data analysis.
Searching for and reviewing theme®NVivo. Throughout the research pess, the
primary researcher and his supervisor engaged in frequent arranged interactions to discuss his

project. After one such meeting, the primary researcher was prompted to explain and justify his
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node structure to his supervisor. Thus the researcherequired to reflect upon his node
structure and clearly define each node he had created.

At this point in the data analysis process, if there were multiple nodes with common
themes, those nodes were grouped under a haylder parent node. Using a pi@us example,
the ®erceptions of PCER node was combined with other nodes that related to PCEPs under the
higherorder node simply entitledPOEP. After coding all interviews, the researcher reviewed
the existing codes and analysed each transcaptand time in order to accommodate for any
nodes created after the initial coding of each interview.

After each interview had been coded in accordance with the existing node structure, the
primary researcher further organised the existing nodes intoaadiig. The creation of this
hierarchy resulted in a&-2-1 structure of node development, where 1 represents the highest
order nodes, and 4 the lowestler nodesand so the thirthighest order of nodes were created
first (See Table 1 for an examplélmw theOPCEPstdde was created and organisat of the
items in the®teplGand&tep28columrs were contained within th@CEP€node in theStep
3Ccolumn, which belonged to thP&kour coaching@ode in theStep £columrn). First, the
researcher searched for nodes with few quotes, and nodes which resembled other nodes with a
similar theme. Such duplicate/repetitious nodes were deleted and the quotes within these node
were merged into other larger nodes. For example, quotes from the Getfperception post
PCEPGnd BCEP Effects®ere merged to create a new node titlédp@ct of PCEP@\fter the
initial clearrup of duplicates, the highest order of remaining nodes, includinglthpact of
PCEPOode and 110 others, would laternegent the thirdrder of nodegLevel 3) in the

hierarchy.
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Table 1.0rganisation process GfPCEPstadde from NVivo

28

Step 1PDeleting
duplicates + initial
organisationl{evel 3)

About PCEPs
DIY PCEP ideas

Experience with PCEP:

Legitimacy
PCEP contents

PCEP Participant
resources

Perceptions of PCEPs

Impactof PCEP

PCEP speculation

Perceived PCEP
benefits

Perceived PCEP
necessity

Perceived PCEP risks

Secondhand
perceptions

Reason for
participation

Step 2D Organisation

Step 3D Organisation

Step 4D Creation of

of subnodes evel 4)

of higher order nodes

highest order nodes

N/A
N/A
N/A

N/A

Apprenticeship
contents
Certification contents
Coaching hours
Level differences
Pre and post
participation

Hard copies
Social interactions
Online

Academic influences
Certification vs.
apprenticeship

How to improve

Minimal impact
Positive impact
Potential impact

N/A
N/A

Increase coach
experience
Increase number of
coaches

Parkour outreach

N/A
N/A

Community
Learning
Legitimacy

(Level 2)

Coaching benefits
Coaching goals
Coaching philosophy
Coaching resources
Coaching skills
Parkour Organisations
PCEPs
Professionalism
Teaching focus
Thoughts orsharing
Traits of coaches

(Levell)

About parkour
Biography and
experiences
Golden Quotes
Miscellaneous
Other domains
Parkour coaching
Reflection
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603 One hundred ninetfour subnodes (Level 4) were then created within the existing-third
604 level nodes to promote further organisation. In order to create theseleuatbubnodes, the

605 researcher opened each existing thenvel node in alphabetical order, to be exposed to the data
606 in yet another different order. He then created learder child nodesLevel 4) within each

607 existing thirdlevel node from quotes with comméremes. For example, the nodi@gact of

608 PCERD (Level 3) was further divided into additional nodes, including nodes tllieimal

609 impacD, Bositive impact@nd Botential impactQ.evel 4) Some ofthese nodes were divided

610 again but the furtler subdivisions did not contribute benefits to the node structure.

611 Part of the way through the process of creating these domder nodes, the researcher

612 created another Excel spreadsheet to keep track of how many nodes were left to examine (See
613 Figure 2). As the researcher had bperygressing through the nodes alphabetically, he grouped
614 the remaining nodes by starting letter. At the time of creationesftteadsheet, the researcher
615 hadalreadycreated fourtrorder nodes within all of the nodes beginning with the letters OAO
616 through ONO. He then tallied the number ofthitdr nodes that began with each remaining

617 letter of the alphabet (OOO through Oz0, excluding letters not represented in the node structure) in
618 order to calculate how many quotes remained to be sorted (FigayeEach cell in the letter

619 columns represented a singlevel 3node, and the value in the cell represented how many

620 quotes were contained within that node. Onte\gel 3node had been examinkdvel 4nodes

621 created within it, the number in the respective cell on the spreadsheet was replacedaty a 0/0
622 the time displayed in Figure 2, the nodes beginning with letters OO0 through OSéhad been
623 coded) Similar to his previous spreadsheet, the reseaoehenlatel how manylLevel 3nodes

624 he would have to examine each day to complete this step of data analysis before his personal

625 deadline (Figure 2, b). The researcher also included a table that calculated completion times
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based on the researcher subdividing 50, 100, 150, or 200 third-order nodes every day (Figure 2,
c).

Continuing to re-organise the 3-4-2-1 structure of node development after having created
low-order nodes in the node structure, the researcher then created sixty-three higher-order nodes
(Level 2) to group many nodes together. For example, the nodes ‘Challenges as a coach’,
‘Student feedback’, and ‘Interactions with students’ parents’ (Level 3), among others, were
combined under a second-level node titled ‘Coaching experiences’ (Level 2). Finally, the highest
order nodes that had been created up to this point (Level 2) were combined under a new set of
seven parent nodes (Level 1), ‘4bout parkour’, *Biography and experiences’, ‘Golden Quotes’,
‘Miscellaneous’, ‘Other domains’, ‘ Parkour coaching’, and ‘Reflection’ which encompassed all
of the themes that had emerged. Reducing the sixty-three Level 2 nodes to seven Level 1 nodes

allowed for easy navigation of the node structure and recall of nodes from any given theme.

Last Modified:

April a) |Letter: o _|p R _|S T W Days r ining until Apr 15: Quotes per day needed | b)
13 / 3 2 108
2016 / If I code # quotes per day: 50 100[ 150] 200]
31 It will take this many days to compl, 4.32] 2.16] 1.44] 1.08| <)

90
48

36

/
/
/
/
/
/
/
/
/
/
/
/

(=3 S S ) [N [y P P PR N P N P
(=3 S S [ [N Py P P PR N PR P P

To(all
0 [213] 3| 216 |

|Sum: 0

Figure 2. Spreadsheet used to track data analysis with regard to a personal deadline

Searching for and reviewing themes — Microsoft Excel. After the creation and
organisation of the node structure, the researcher organised the information collected from the
participants’ demographic questionnaires. First, all of the case node demographic information

from N'Vivo was exported to an Excel spreadsheet (see Figure 3). Next, each of the responses
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was tallied and grouped (see Figure 4). The researcher used formulas to check that each group
included all the members and that each member was counted only once. The researcher then
calculated the valuesif the range and average age of the participants, the years of parkour
coaching experience, and the years of parkour training experience. At this stage he also
examined the groups from the previous step (Figure 4) to look for potentially significamipatter

or trends in the data (see Figure 5). For example, it was at this stage that the resealicttigr
discovered that 12 of the 19 participants had some sort of parkour coach developer experience,
and out of the 15 participants who have participatesbath development programmes

unrelated to parkour coaching, 8 of those coaches attended gymnrelstied coach

development programmes. Finally, the researcher attempted teezarame all of the

information from the previous steps to find more tresld correlations in the data (see Figure 6
bthe red line indicates where a category on the OyO axis meets itself on the Ox0 axis), however he
quickly discovered that this step was too narrefelyussed and none of the emerging trends

would be of a notewdhy size. No significant correlations were found across the tabig step
resultedn mostly quantitative data, whigh of little use in gourelyqualitative research project

with such a small sample size. In the end, this final comparison table was not used in the findings

of the research project.
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(2010) that most closely related to hiseaxh questions. Those nodes were respectively
Gources of Experti€e (later changed t8ddrces of Learnir@), andR@rceptions of PCER%

Creating concept maps for the data that were analysed for his masterOs research allowed
for the primary researcher to temporarily become mentally removed from the node structure he
had created in NVivo. Thus, when startingcteate the concept maps, the first step in which the
researcher engaged was to begin from memory, using a whiteboard to list the concepts that he
was able to recall first. As an example, for the concept map relating to the node eSiitlede©
of Leaning® the researcher first listed the conc&saching experiené, PCEPL, anddiher
parkour coaches@hen he consulted the node structure in NVivo in order to link to other
concepts such aP@vious leadership experier@efrademics/Schodl, andR@flectionCFor the
concept maps stemming from the nodRgréeptions of PCERY, the researcher first listed the
concepts of @sk© andB@nefitand again turned to NVivo to assist him in completing the
second concept map with nodes relating toef@mple, Seconehand speculatiod, Governing
bodyO, andHdw to imprové.

After completing each concept map the whiteboard, the primary researcher inputted
the concept map data into CMapTools (CMapTools, 2014), and reorganised the concept maps
from the whiteboard into a hierarchical structure. The transfer of the concept maps from a
handwritten to a digital form, as well as the creation of linking words between the concepts in
CMapTools, provided the primary researcher with an opportunityeésamne and reflect upon
the data represented by the concept maps. Finally, the researcherexdamiged the entire
node structure on NVivo to look for additional sources of potentially relevant nodes that were

not included in each of the two concept maps.
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701 Producing the report. Upon completing the concept maps, the researcher chose

702 appropriate quotes from the data to support the themes that emerged from the data. Initially, the
703 researcher had chosen a minimum of one quote to represent each of thetdemsides from

704 the concept maps in his findings, however, so many quotes resulted in lengthy and incoherent
705 reports. Upon further consultation with his supervisor, the researcher condensed his findings
706  sections, which had stemmed from the concept maps. Borpe, the Experience as a parkour

707 coachQO, OExperience as a parkour athlete®, OExperience as an athlete in otlaedsportsO,

708  @revious leadership experiencdtions from the first concept m&pHow Parkour Coaches

709 Learn to CoachGvere combined underreew heading titled simpl@Experiencesihd no lower

710 order nodes from the concept maps were included in the final reports.

711 Upon completing first drafts of two articles, we were initially overwhelmed with the

712 amount of information that came out of the cept maps and the NVivo node structure. We

713 conducted multiple passes through the drafts in order to reduce them to reasonable sizes. Initially
714 the deletions consisted of quotes that did not strongly pertain to the research questions, and
715 sections of quotethat were excessive to the quotes® main messages. Then the findings section
716 and discussion section of each article were compared, and any quotes from the findings that were
717 not explicitly referenced in the discussion section were also deleted. Finalpajlers were

718 reduced to an appropriate length for publication in article format. While a report containing all of
719 the data collected was neither feasible nor necessary to answer the research questions, the
720 breadth and depth of the data analysis explaneee leaves the authors confident that sense was
721 indeed made of the dat@offey & Atkinson, 1996)

722
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Validity/Trustworthiness

Wetook actions to mininge validity threats over the course of this study. As previously
described, information that could serve to identify participants ered or eliminated in order
to preserve participant anonymity. Additionally, thk interviews were transcribed verbatim,
and then sent to the participants to obtain respondent validation (Maxwell, 201Badhe
researchealso offered to send thenéil version of this study tany participants whaequested a
copy. Finally, theleadresearcher engaged in peer debriefs over the course of his research in
order for his research to be arsglgt and critiqued by his peers.

Bracketing interview. The primary researcher participated as an interviewee in a
bracketing interview for a data analysis course during the time in which he was preparing this
project. During the bracketing interview, the researcher was asked questioas Do you
think your training as a gymnastics coach has affected your parkour codp@ivigat
assumptions do you think you have about parkour and parkour coach education that could affect
your research and your intervieWi&nd®ow will you contine to monitor your assumptions
through the research proceS§Ris process prompted him to reflect upon his potential biases
that might posé¢herisk of influencing the results of his research. The primary researcher became
aware that he should not assutnat all or most PCEPs are similar to the one in which he
participated, and that he should not assume that because someone is a parkour coach he or she
also has extensive experience as a parkour athlete. In summary, conducting the bracketing
interview was sccessful in bringing the researcherQOs potential biases to light, and it gave him the
opportunity to hold those biases and assumptions in abeyance.

Ethics. The proposed research in this study was conducted only upon receiving ethics

approval from the Univsity of Ottawa research ethics board.



746

747

748

749

750

751

HOW PARKOUR COACHES.EARN TO COACH

Article One

37



752

753

754

755

756

757

758

759

760

761

HOW PARKOUR COACHES.EARN TO COACH 38

How Parkour Coaches Learn to CoachCoachesO Sources of Learning itVaregulated

Sport

Manuscript prepared ubmit tothe Journal of Adventure Education and Outdoor Learning

(ISSN: 17540402)



762

763

764

765

766

767

768

769

770

771

772

773

774

775

HOW PARKOUR COACHES.EARN TO COACH 39

Abstract
Parkour is a relatively new sport, so there has not yet been much research published relating to
parkour, or more specifically, parkour coaching. There is a large body of knowledge relating to
how sport coaches learn to coach, but such research has exaegukted sports; that is, sports
with national governing bodies. In North America, where this study was conducted, parkour does
not have any national governing bodieshdering it an unregulated activitf/hen asked how
they learned to coach, parkowaches from this study described the influences of various
sources of learning: parkour coaching experience, previous leadership experience, experience as
an athlete in parkour and other sports, other parkour coachepariaur coaches, parkour
coach edaationprogrammes, school, reflection, and the Internet. It will be interesting to see
how the specific influences of these sources might change in the future if parkour in North

America becomes regulated.

Keywords: Parkour, coach learning, nesport, adenture sport, lifestyle sport



HOW PARKOUR COACHES.EARN TO COACH 4C

776 Introduction

777 Parkour is a sport, movement disciplineathletic activity in which the practitioners,

778 called traceurs, use only their bodies to engage in sgedaéchniques relating to movements
779 such as jumping, vaurtity, rolling, swinging, climbing, and potential4crobationanoeuvre$o

780 interact with physical obstaclas, bothurbanand ruralenvironmens (Atkinson, 2009ford,

781 2016;0rtuzar, 2009; Scavington, 2016).

782 Parkour was first practiced in Lisses, France in the late 19900s by David Belle and a
783 group of his peers who called themsel¥Yasnakas{Archer, 2010). Belldnas described being

784 motivated by his father who was a member of the fire fightersO squadscdi® part of the

785 French military. The military obstacles coursesparcours du combatanprovided the initial

786  sourceof the name OparkourO (Belle, 2009). Components of these obstacles courses drew
787 inspiration from the teachings of Gge HZbertOdZthode Naturellga training model focussed

788 on using exercises relating to basic movement skills (e.g., pushing, pulling, running, swimming,
789 etc.) and early parkour practitioners also adopted HZbertOs phidasdrghfort pour tre utile

790 andetre et durer(®e strong to be usefbland Oto be and to jastikinson, 2009; Belle, 2009).

791  Alternatively, SZbastian Foucan, one of BelleOs childhood frienddellmivamemberof the

792 Yamakasi (Geyh, 2006) has been credited with coirliegdgrm freerunning (Archer 2010;

793 Fuggle, 2008), which he described as having a focus on creativity arskgedtsion rather than
794  utility. To maintain simplicity, the term parkour will be used in this paper to represent ther simi
795 terms of parkour, freenning, and parkourOs original French name, |Oart du dZplacement/ADD,
796 except where otherwise specified.

797 Since the 1990s, parkour has grown and spread across the world, and with the increased

798 popularity has come a demand iastruction andtherefore parkour coaches. At the time this
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article was written, Parkour UK, the national governing body for parkour in the United Kingdom
(Parkour UK, 2012), appeared to be the only governing body for parkour across the world.
However, a number of privatparkour organisations worldwide have also developed parkour
coach certificationapprenticeshipdevelopment, or educatiggnogramme. However,n
countries where parkour coaching is not regulated, parkour coaches are under no obligation to
participate in certificatioprogramms, and so they would only do so voluntarily. The
circumstances surrounding the development of parkour coaching, as thelfiest authorOs
own persaoal interest in parkour havedeo the primary research question that guided this paper:
How do parkour coaches learn to coach?
Sources of Learning

There are frequemxamples irthe coaching literatur@vhere coaches of ret@tied sports
describe what they perceived as the most influential soufeetheir learning as sport coaches.
Themost popular sources of learnidgscribed ardearning from otherge.g.,Rynne & Mallett,
2014) learning from coaching/past experien¢eg.,Irwin, Hanton, Kerwin, 2004)learning
from participation in formal coach education progrgmg.,Stoszkowski & Collins, 2016)
learning from experience as athlefegy.,Sherwin, Campbell, Macintyre, 201&nd learning
from reflection(e.g.,Stoszkowski & Collins, 2016)

When learning from others, coaches have reported learning from people both within and
outside the sport which they coach (Rynne & Mallett, 20Céaches commonly reported
learning from mentors (Irwin, Hanton, & Kerwin, 2008yt they have also describksdirning
from general interactions with others during informal lear@ictivities, especially when tee

activities contain the possibility for social interactions (Stoszkowski & Collins, 2016).
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821 In addition to learning fromtbers, coaches have also reported learning to coach by
822 practicing the skill of coaching itselfacDonald, Beck, Erickson, & C™tZ, 20V&)ying

823 terminology isused to describe learning by coaching, such as when coaches may describe
824 learning from pasexperiencelearning orthe-job, or learning from trial and error (Irwin et al.,
825 2004). Coaches hawpecificallydescribed howheir coaching experiences led to improvements
826 in their coaching. For example, a coach quoted by Rynne and Mallett (2014 ele$ww

827 actually making mistakes while coaching had led to improvements in coaching ability by
828 avoidingsimilar errors in the future.

829 In addition to leening on-the-job, ort coaches have also discussed the influerfces o
830 formal coach education programs a source of learning. When describingsipecific impacts
831 of these programs on their coachingachefhavemixed perceptions. For example, coaches
832 often describe formal programs as having minimal or low impacts on their coaching (Irwin,
833 Hanton, & Kerwn, 2004; Rynne & Mallett, 2014), but some coaches laés@been noted to
834 have gained knowledge from recent participatiothese programStoszkowski & Collins,

835 2016) When it comes to perceptions of formal training overall, coaches tend to report

836 preferences for situations that ofi@oreinformal and seldirected learning opportunities.

837 Coaches have the opportunitydevelop their owrfamiliarity with sportspecific

838 material even before beginning to coach; coaches frequently report learning from their
839 experiences as athlet@arter & Bloom,2009) Interestingly, it has been suggested that those
840 who were less talented as athletes benefit mokeitransition to coaching (Irwin, Hanton, &
841 Kerwin, 2004), whereas highly talented athletes who Wéastracked@to coaching may be

842 less successful than practiced coacls®(win, Campbell& Macintyre, 2016)
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A powerful tool for developing successcoaching ighat ofreflection(Trudel, Gilbert,
& Rodrigue,2016). Without reflection, any new information that coaches laadnmmediately
implementmight be potentially neutral @venharmfulto them or their athletgStoszkowski &
Collins, 2016) Somecoache$iaveadmitted tausing new information without stopping to think
about and critique the information fif&toszkowski & Collins, 2016which may noultimately
benefit their coaching overall, thus highlighting the importance t#atebn in developing
coaching expertise.
Coach Learning

In addition to examining coachesO reported sources of leattignignportant to
understand in general how coaches learn and develop their coaching skills. Trudel, Culver, and
Werthner (2013) described a model that categorises coach learning into three types of learning
situations: mediated, unmediated, and intefflaese learning situations are not to be confused
with another categorisation of learning situations by Mallet, Trudel, Lyle, and Rynne (2009) who
discussed the categories of formal, nonformal, and informal. This latter set defined learning
situations baed on the&ontext orenvironment in which coaches have opportunities to learn, but
those categories cannot provide information about the impact or process of |€Eneing.
categories of mediated, unmediated, and internal learning situatioites theymay relate to
coachesO learning environments, theye importantlypertain to the coachesO experiences as
learners Using the categories of mediated, unmediated, and internal learning situations
highlights the important distinction that the materiairty taught cannot be assumed to be the
same as the material that is learned (Trudel et al., 2013).

Mediated learning situations are those in which the content of the material being taught is

not selected by the learner (Trudel et al., 2013), and otherdodls are therefore in control of
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the learning context. Both formal and nonformal learning situations from Mallet et al (2009)Os
framework (e.qg., certificatioprogramms, workshops, seminars) may be considered examples
of mediated learning situatiorass both are typically run by facilitators.

Unmediated learning situations, howewae those in which learners themselves choose
the content of their own learning (Trudel et al., 2013). The process of unmediated learning can
be conducted consciously oraamsciously; unconscious unmediated learning for coaches
typically involves learning about the sahlture of their sport and is heavily influenced by the
sum of their personal experiences, or biographies, whereas conscious unmediated learning relies
on the coaches to seek new information intentionally (Trudel et al., 2013).

Finally, when coaches are involved with internal learning situations, there is no new
information being learned, but the coaches make changes to their cognitive structures, or in other
words, the coaches nemnise what they already know. As coactuEs@lop increased
competencethey typically engage in more internal learning situations and fewer mediated
learning situations (Trudel at., 205).

Themix of learning situations that coaches experience typically varies depending on each
individualOs development of his or her identity as a coach (Trudel et al., 2016). When coaches
first begin their coaching careers they maysben asewcomerso coaching, but after
becoming certified as coaches or completing a coach education programme coaches may be
regarded as having a base level of skill, and can be consmmTrgmbten{Trudel et al., 2016).
Competent coaches are usuable to sufficiently deliver the material that they were taught, but
when they begin to develop their own individual coaching styles, adapt their knowledge into new
coaching techniques, and seek out new learning opportunities, the coaches may thet be calle

SuperCompetergirudel et al., 2016). Finally, coaches can becamevatorswhen they
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develop a proficiency at a) associatlbigonnecting problems or questions from seemingly
unrelated fields, b) questionif@challenging or asking questions about etpd knowledge, c)
observingblearning new ways to do things by being aware of their environments, d)
experimentingdengaging in novel experiences, and e) networkKingaking connections in

order to develop a more diverse access to knowledge (Trudel28%6).The main driver of the
evolution of coaching identity is what Trudel et al. (2016) referred tielitserate reflection

The authors described the use of deliberate reflection by coaches, in that as their identiges evol
they will intentionally set asidmore time to reflect on their coaching practices.

New sport coach learningAs parkour is a relatively new sport, most countries have not
yet mandated a standardised process to develop and educate parkour coaches. That is to say,
most parkour coaches dot have to participate in mediated learning situations, such as coach
educatiorprogramme in order to coach. Whether or not parkour coaches have the opportunity
to seek out sucprogrammes, they can still learn through unmediated and internal learning
situations. Similarly, when the sport of ski cross, a hybrid of downhill alpine ski racing and
terrain park skills, made its debut at the Vancouver 2010 Winter Olympics, most of the coaches
had backgrounds only in downhill alpine ski racing (Lyons, Rynniladlett, 2012). These
coachesO skillsets from their biographies were missing components specific to ski cross, like
group races for example, and so it is likely that ski cross coaches developed the majority of their
skills through the unmediated and int@rexperiences they had as ski cross coaches (Lyons et
al., 2012). As parkour is a new sport, like ski cross, parkour coaches may not have had coaching
backgrounds relating to many parkepecific skills, therefore it may also be expected that most

parkou coaches also learn primarily from unmediated and internal learning situations.
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Adventure Sport Coaching

Besides being a new sport, there are other ways to categorise parkour, for example, as an
adventure sport. According to Collins and Collins (20&8yenture sports are defined as
Ophysical activities with a degree of risk, that arecoompetitive in origin and guided by their
own ethicsEthese sports are characted by requiring specific technical skills, possessing an
element of physical challengend a continually changing dynamic environmentO (p.91). Parkour
adheres to this definition of an adventure sport.

While adventure sports may be immensely enjoyable, they may also be accompanied by
inherentrisks of danger and injury. Adventure sport coaches must be able to use these risks as
learning tools in the development of their athletes, in spite of the potential for harm (Collins &
Collins, 2012, 2013). It is up to adventure sport coaches to meutathletesO engagement
with risk, as a certain degree of risk can be beneficial in helping adventure sport athletes to learn
and develop their skills. However, it is important that adventure sport coaches also reflect upon
the degree of risk that thegnit for their athletes (Collins & Collins, 2013).

Parkour as a Lifestyle Sport

Besides the possibility of being called an adventure sport, parkour also adheres to the
definition of a lifestyle sport. In comparison to more traditional sports, lifegbgplgsspromote
alternative values, such as individuality, promotion of personal freedom, anti
competitiveness/antegulation, and the acceptance of high risks (Wheaton, 2004). Examples of
some values that are commonly held by parkour athletes are thetiprowfaa healthy lifestyle,
including no drinking, smoking, and healthy eating habits, and fostering intrinsic motivation
through task and mastery orientations (Gilchrist & Wheaton, 2011). Other sports have common

barriers to participation, such as whitale hegemony, which does not seem to play a large role
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in the participation of parkour athletes. In fact, parkour actually encourages movements and
techniques, such as balance and esthetics, that baglinsidereds mordeminine (Gilchrist
& Wheaton, 2011). Therefore, it might not be unexpected to find the promotion of such
alternative values in parkour coach education programmes, but not in coach education
programmes relating to other sports.

Methods
Data Collection

A semistructured interview was conducted with each of the nineteen participants. The
interviews were framed by an interview guide consisting of eleven quésfldrese questions
asked about topics relating to the participantsO histories as parkour athtktes, coaches, and
their perceptions of parkour coach educaposgramme (PCEPS), such as coach certification or
apprenticeshiprogramms. We also modified each interview by asking specific probing
questions based dhe participantsO responsEsely participant agreed to participate in a follow
up interview, but no such interviews were necessary.

Before participating in the interviews, each participant fillattaconsent form, allowing
their response® be usedh the analysis and publicati phases of the research. By signing the
consent form, the participants acknowledged that their participation in the study was voluntary,
allowing for their withdrawal from the study at any time without penalty, and that they were
aware the audio from theterviews was recorded and used for analysis. Additionally, while
signing the form the participants were given the opportunity to waive their right to anonymity,

and some chose to do so. In addition to the consent form, each participant filled out a

! Interview guide available upon request to the first author
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demaraphic questionnaire prior to the interview in order to provide basic information and a

foundation for understanding the participantsO experiences as parkour. ®eatiogsants for

this study were recruited either in person or by email. Among thagaated through email

were the participants who had experience with PCEPS, either as participants or coach

developers, parkour coaches whofir& authorthought would be beneficial based on their

experiences, and parkour coaches who were referred through other participants. The remaining

participants for this study were contacted in person at various padated events.
DemographicsNineteen parkoucoaches were interviewed for this research project, and

their demographic information was recorded (see Table 1). Fifteen of the participants were male

and four female. Only 17 interviews were conducted because on two occasions there were two

participantsvho wished to be interviewed together. The participants were between the ages of

19 and 34, and had between one and nine years of parkour coaching experience. The coaches had

from 5 to 11.5 years of experience as parkour athletes, 12 of them had expesipadeur

coach developers, and 13 had participated in formal parkour coach develppogeamms.

Three of those 13 coaches had participated in more than onpregcammeOnly two of the

parkour coaches had experience as coach developers in attisy Bpt 15 of them had

experience as coaches in other sports.
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973 Tablel. Participant demographinformatiorf

Name

Trevor

Vanya

Jordan

Andrew

Max

Greg

Scott

Carl

Ryan

Courtney

Sabrina

Amos

Brandee

Mike

Jereme

Tyler

Blake

Chad

Justine

Country

Canada

Belarus! U.S.A.

Canada

U.S.A.

U.S.A.

Canada

Denmark

Australia

U.S.A.

U.S.A.

Canada

U.S.A.

U.S.A.

Canada

U.S.A.

Canada

U.S.A.

Canada

Canada

PK Coaching Exp.

PK Training Exp.

Primary Source of

(Years)

5

(Years)

7

10.5

11.5

10

11

8.5

6.5

Learningf
Coaching/leadership
experience in
sport/activities

On-thejob

Experience

YouTube experience,
networking

Trial & Error, family,
experience

Trial & Error

University, other
parkour athletes,
experience

Online debates

Self, travel, internet,
research

Observation, other
parkour coaches/
athletes

Personal experience

...myself

Experience,
training/teaching
parkour

Experience,
biomechanics,
research, workshops

Reflection,
experience,
collaboration

Experience

Travel, experience,
other smaller things

Formal education
(sport science), other
athletes

Head coaches'
direction/feedback,
reflection

> Thenameof some participantsavebeen altered to protect their anonymity.

% The primary sources of learning column comprises verbatim responses from the participants.
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pattern codes not meant as a final step, but instead it can be used to promote further analysis,
and help the researcher to develop a deeper understanding of thechdatgs@liles &
Huberman, 1994 Similarly, this concept map was created in order to allow tbearehers to
reflect upon and reorgasa the data that was already present in the node structure.

Most of the points in the concept map stemmed from the node in NVivo efltedces
of Learning@gs this node most closely related tofineusquestion The OSources of Learning®
nodecontained the following subodes which were useah thecreaton of the concept map:
AcademicsAthlete experience in other spqr@oaching ontext Coaching experience in other
sports Experience as a parkour athldixperience as a parkour coaElamily, Feedback
Interactions with athletegnteractions with notparkour coachegnteractions with parkour
coacheslinternet esearchMentorship Non-sport leadershipxperience Other experiences
PCEPsandReflection

It is important not only to ehtify sources of learning, but also to describectieching
components influenced lilose sources (Werthner & Trudel, 200Bable2 allows an
understanding of how different coaching components were developed through different sources.
In addition to he analysis that took place in NVivo and CMapTools, the demographic
information of the participants was exported into Microsoft Excel and wassaddlyr any

emerging patterns or trends.
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Table2. Coaching componentnd their sources, from thel@v DoParkour Coaches Learn to
Coach?Qoncept map.

Skill/technical progression Feedback/discussion Class management Networking Diverse skillset

Experience aparkour Experience as PCEPs PCEPs Non-parkour
coaches parkour coaches coaches
School Internet
PCEPs Other parkour Experienceas
coaches Other parkour athletes in other
Internet coaches sports
Internet
Other parkour coaches Non-parkour
coaches

Previous leadership
experience

Findings

Participans@esponseselating to their sources of learning as parkour coaslees
dividedinto thethemes afExperiencedeforecoachingparkour and Parkowoaching
experiencesThis article was written not only with the intention to list the most influential
sources of learning for the parkour coaches whre interviewed, but also to describe the
specific influences of those sources on their parkour coaching.
ExperiencesBefore Coaching Parkour

The participants in this studsequentlydiscussedhow theirlearningas parkour coaches
was influencedyy experiences they had before beginning to coach parkour. The experiences that
were discussed included: previous leadershjgeriencesexperiences as parkour athletes, and
academic learning experiences.

Previousleadership experiencaBefore gainingcoachingexperiencen parkouy
participants frequently reported that the skills they gained through experience in other leadership
positions contributed to their learning as parkour coaches. These contributionsdrelathing

coaching techniques by coaching other sports, developing the mindset of a leader, improving



1034

1035

1036

1037

1038

1039

1040

1041

1042

1043

1044

1045

1046

1047

1048

1049

1050

1051

1052

1053

1054

HOW PARKOUR COACHES.EARN TO COACH 53

their abilities to work with children, improving social skills, developing class managemkist ski
and gaining experience in leadership positions.

Fifteen of the interviewed parkour coaches had coaching experience in other sports,
including various team sports, gymnastics, martial arts, breakdancing, handball, crossfit, barefoot
running, personal training, track and field, circus, and pole dancing. ¥éhked about the
contributions that coaching other sports made to their parkour coaching, the participants
frequently described that having previous coaching experience made the transition to parkour
coaching much easier. They stated that they had hadaect@adevelop coaching skills and
techniques from other disciplines, leading to a diverse coaching skillset. As an examplé, Trevor
had a diverse background coaching a variety of recreational sports, and he described the
confidence he has developed asepur coach because of his familiarity with coaching.

| like just being able to flip back and forth from being like, OOh this is a really creative

way to teach thiskillO, versus OOh, this is the gymnastics way, and there's a reason why

they use that, they've found that to be the best wayidFbackground allows me to teach

to all skills levels, to all different body types, to all different genders. (Trevor)

Experience as a parkour athletéAnother commonly referenced source of learning for
parkour coaches was past experience as a parkour athlete. All the participants in this study had
experience as parkour athletes before becoming parkour coaches. The partieguatead that
their times as parkour athletes gave them opportunities to learn by instructing their peers,
learning skill and technical progressions through personal failures, being coached themselves, or

merely through practicing as athletes. As parlaibletes, the participants had opportunities to

* The names of participants as well as people they mentioned in quotes may have been replaced
with pseudonyms inrder to protect personal information.
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learn how to analyse movement patterns, and they reported that they sometimes attempted to
replicate their own learning experiences with their students.

Nearly all of the participants interviewed for thisdstudid not seek out professional
parkour coaches when they first began their journeys as parkour athletes. Most of them learned
to do parkour by training alone and with friends. Training with others allowed for the
opportunity for the participants to intaat with other parkour athletes, and also potentially
provide coaching or instruction to those wha ot have the same skillset.

Jordan described his experiences of learning and teaching his peers when he first
discovered parkour, and how those expersnnfluence his current coaching tactics.

[T]here wasn't anyone who wasy better than us who could teach us these things.

We've learned simply by watching each other and kind of guessing at how we could fix

that, and themvorking together to gehese moves to work. And so again it comes into

our coaching with letting them have a little free will in what they want to learn. You

allow them to feed off each other and not just feed off of what you tell them. And it

allows them to learn in miiple ways. (Jordan)

When asked to elaborate on how their experiences as athletes influenced their parkour
coaching, many participants noted that by making mistakes as athletes they had learned what not
to do. They described how they can now help prevesit athletes from making similar
mistakes. When Courtney was asked how she learned to coach, she responded by saying

By failing as a student (laughs)E I think by being a student in general was how | learned

to coachE So if | walked into the gym and | wable to do a kash vault without even

thinking about itI'd never be able to teach anybody. | would never be able to tell them

how to do it. All | could say is Ol don't know, | just did it! So you guys should just do it!O



1078

1079

1080

1081

1082

1083

1084

1085

1086

1087

1088

1089

1090

1091

1092

1093

1094

1095

1096

1097

1098

1099

1100

HOW PARKOUR COACHES.EARN TO COACH 55

But since | failed doing movdike that | had to break it down and learn the steps of it,

then | can coach people. (Courtney)
Similarly, Mike saw the potentiah learning from not only his own failures, but the mistakes of
his peers as well.

I'd say from personal experience itslly 100% mistakes that IOve made personally. |

will try as hard as possible to not let other people make the same exact mistake. Mistakes

that | see friends make, or injuries that | see friends get, | work hard to make sure that

other people donOt raaethose injuries.Nike)

In addition to learning from their failures, the participants also tried to replicate the
successful learning opportunities they had experienced as parkour athletes. Courtney elaborated
that in addition to learning how fmerform parkour movements, she also wanted to transmit the
values that she developed while progressing as a parkour athlete.

I'm not just teaching my students the movements and how to do it safelyE I'm trying to

teach them how to be respectful to each piiwed motivating to other people, and not

judgemental of people. | want them to have the experiences that | had, and | want them to
give those experiences to other people too. (Courtney)

Brandee also spoke about how she felt it was important for hensdudesventually take
control of their own training. Brandee described her own parkour philosophy, including the fact
that she feels parkour should be a core part of the identity of her athletes, as it is for her.

| want to teach people to teach themsglparkour. | want them to not need me at allE

My goal is to get them to understand that parkour is not a list of movements, it is not

something you do just sometimes. It is a mindset and a way of interacting with the world

as a whole. (Brandee)
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1101 School.A number of participants described experiences where school had been

1102 influential to their parkour coaching. These influences relaté@vel opportunities, learning

1103 about coaching, and learning from parkour coaches.

1104 When asked about what he consideete his most influential sources of learning as a
1105 parkour coach, BlakeOs first response was Otkdiother participants also spoke about the
1106 influences of travel on their learnindyring his time at collegBlake was awarded a fellowship

1107 which allowed to him travel across the world for a year, in order to study and train parkour.

1108 Blake understandably described his trip as being, Oa prettidifigingexperienc®.

1109 When Blake started his travels first went to France, where he was fortunate enough to
1110 meet, train with, and become friends with various members of the Yamakasi, the original

1111 founders of parkour, as well as other members of the French parkour community. Blake next
1112 went to London. He was supposed to be there for a month, [but] ended up staying for&surO.
1113 Blake continued his travelbe also participated in a PCEP during his trip.

1114 Where school gave Blake the opportunity to travel and learn about parkour, other parkour
1115 coaches, sucls Scott, learned about coaching in school itself. When asked to describe the

1116 sources that most influenced his parkour coaching, part of ScottOs response was, O[M]y education
1117 from university about coaching in generalE setting up classes and group managem o

1118 onE [gave me] the foundation of the practical way of coaching.O

1119 Parkour Coaching Experiences

1120 All but three of the nineteen participants listed personal experience, coaching experience,
1121 or trial and error as one of their most influential sounfdearning on the demographic

1122 questionnaire, even before participating in an interview. During the course of the interviews, and

1123 as the participants spoke moredepth about theiearning experiencasnce they had begun
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coaching parkoyrthe mrticipants spoke abootrthejob experiencesxperiences witlPCEPs,
interactions with others, and reflection

On-the-job coachingexperiences. When participants discussed their most influential
parkour coaching experiences, they provided examples of different elements of parkour coaching
that contributed to their learning, such as learning from practice, learning frorsttitkgnts,
and learning as coaching professionals in a variety of coaching coMexig of the parkour
coaches said that simply spending time practicing as a coach provided them with opportunities to
improve their coaching skills. For example, Brandegeribed that she learned most by,
OEexperience. Training and just teaching parkourE | feel like | learned to coach byE doing it
and practicing itO. Sabrina also described how, OEas you keep coaching, you always get better
and better, and | think | keep tjag better as a coach because of experience.O

Experience withPCEPs.When asked to describe what they felt were the most influential
sources of learning, many of the parkour coaches explicitly referenced personal experience and
learning from interactionsithh others. Interestingly, where thirteen out of the nineteen parkour
coaches had been PCEP patrticipants, none of the coaches specifically mentioned PCEPs as a
primary source of learning. Three of those thirteen had even participated in more than one such
programmeHowever, over the course of the interviews, the participants did describe the impacts
and learning opportunities provided to them by participatidhenvarious®CEPsThedescribed
learning events related to learning coaching techniques, learning technical skills or progressions,
learning class management skills, and opportunities for networking.

Max described that he normally tends to rely on feedback from his studenteirto

assess their current abilities and provide them with suitable technical progressions, but during his
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participation in a PCEP Max was exposed to a more structured setdgfpred progressions,
which he then had the opportunity to introduce mgcoaching.

The exact progressions for each movement, how you would go from the last progression

to the first progression there's always a certain flow to it. And also where you're standing

when you're spotting, stuff like that. That was a little bitrenstructured(Max)

Interactions.In addition to learning from past experiencemthaer described source of
parkour coach learning was learning from interactions with others. Eight of the parkour coaches
who participated in this studgported on the demographic questionrsibefore beginning
thar interviews, that interactions with others welnéhly influential to their learning as parkour
coachesAlthough diring the interviews, participantsostly discussednteractions with other
parkour coacheshey also mentionehteractions with nofparkour coaches, and online
interactions.

Overall, the participants described some of the different influencemtiictions with
othershad on their parkour coaching. These influences indiydeviding an introductioto
coaching, providing feedbacgrompting seHreflection, providing information about class
management, illuminating specific coaching styles and techniques, and providing knowledge
about experts, specialists, and resourcesgiven area.

Trevorspoke explicitly about the influence and importance of communicating with other
parkour coaches on his coaching practices.

| feel that my classes and workshops are just an amalgamapeo@e from New

YorkE D.CE. VancouverE Montreal, and everywhere éwgone, I've just taken all their

little drills and activities and ineporated it intavhat | call my toolbox of different

methods of teachingTrevor)
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Jordan and Tyler spoke about interacting with the parkour athletes whom they coach, and
how they reaked that, as coaches, they are responsible not only for teaching their students
parkour techniques, but for helping their students to develop their identities as parkour
practitioners.

Tyler: Kids don't come in wanting to learn basic moves. They waeato the touch

down Raiz, double cork that they saw somebody do at the Art of Motion

Jordan: They want to learn that but they don't want to put the time in to get their

flexibility upE Instead of us saying, OThis is how you do a parkour skillO It would be

good to say, OOkay, this is how you do a parkour skill, but here's how to be a parkour
athlete.O And put in stuff like, OTrain your flexibility® OEat right®, and just giving them
more of a lifestyle rather than a specific training regi(@erdan, Tyler)

Reflection.In addition to external factors such as learning from others or learning from
PCEPS, participants also mentioned learning from themselves, learning from reflection.
Reflection was rarely mentioned explicitly by any of the parkourtwesmes sources of learning,
however, they did acknowledge the importance of looking inward to develop as coaches. The
parkour coaches described that reflection may provide opportunities for improvement and
development, and it can be prompted by other parkoaches or even through interactions over
the Internet.

Jereme did specifically mention the impact of reflection on his learning as a parkour
coach

| listed selfreflection first because that's definitely the biggest thingE After | teach a

classl'm still thinking about the classE Before the class, I'm still thinking about the

classE I've found that that has allowed me not just to be able to teach as comfortably as |
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can, but it's also created an environment where I'm really just incredibly et sets

the progression of my own teaching skills and abilities. So | feel like even after E 7

years of coaching, | still feel like I'm not even close to filling up the glggeme)

Discussion

This study was conducted in North America, whttere are no national governing
bodies for parkoyrand sqrivate parkour organisatio@eross the contineeaich have their own
influences on the development of the sperkour n North America is therefonenregulated
Research has already been conducted on how sport coaches learn to coach, however such
research has discussealy regulated sports that have their own governing bodies, such as ice
hockey, soccer, and basel@ushion et al., 2010; Lemyre, Trudel, & DuraBdsh, 2007;
Werthner & Trudel, 2006; Wright, Trudel, & Culver, 200Pgarkour has not existed for as long
as these more traditional sports, nor is it as popular. More importantly, the process of coach
learning has not been researched in unregulated sports. By studying the learning sources of
coaches of nonegulated sports and the influences of those sourcasgdition to the available
research on regulated sport coach development, it may be possible to gain further insight into the
field of coach learning.
Coach Learning

Trudel, Gilbert, and Rodrigue (2016) presented a model on how sport coaches learn t
coach. The model was first introduced by describing that the content a coach is required to learn
varies based upon their coaching context (recreational, developmental,-peHigimance)
However coaches may experience different types of learning situations: mediated learning
situations, where the content of learning is decided by others; unmediated learning situations,

where the individual coaches are in control of their own learning content; and internal learning
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situations, where no new material is learbatthe coaches reorgaaiwhat they already kngw
regardless of their coaching contefisudel et al., 2016).

Examples of these different types of learning situations can be seen in the responses of
the parkour coaches. For example, participants described their engagement in mediated learning
situations while participating in PCEPs, and even while being coacladlei®s. Participants
reported involvement in unmediated learning situations most frequently, including examples
such as learning from ethejob experience, and intentionally participating in discussions with
their peers. Finally, the participants atsescribed their involvement with internal learning
situations by reflecting upon what they already kn@yreflecting upon mediated learning
experiences they had as athletes, some parkour coaches were able to mentally switch roles and
provide learning sitations for their athletes that mirrored what the coaches had experienced in
the past.

At some point in their pastsjost ofthe parkour coaches in this stuagveparticipated
in a PCEPandthus according to Trudel et al. (201#)ey mayshare traits with competent
coachedy obtaining a minimum coaching standadddbwever, becauggarkour coaching is
unregulated, there is no governing body to set the standards for parkour coachimgd&hby
Trudel et al. (2016) does not accommodatéfaation programs for unregulated sports, and so
parkour coaches who have participated in PCEPs mayeeessarilylisplay similar levels of
competenceéo coaches of other sports who have completed formal programs that arewsrse
governing bodies. That being saidn®e of theparkourcoachesn this studyspoke about the
importance of learning new things and customising their own personal coaching styles,
indicating these coaches may have exhibited behaviours that aretessodth

SuperCompetent coach@udel et al., 2016)There are also some examples of the participants
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engaging in behaviours attributed to innovators, for example stressing the importance of
reflection to their coaching (internal learning situationsgkeng novel experiences
(experimenting), and realising the importance of interactions with others (networking). It is
therefore encouraging that, despite the sport of parkour being relatively new and not yet having a
governing body to oversee the devel@minof the coaches who were interviewed, some parkour
coaches may exhibit similar behaviours to those of very experienced, potentially expert coaches
(Trudel et al., 2016)

Interestingly, the current nature of parkour may promote innovative behaviours in
parkour coaches, before they might even be considered competent. Parkour coaches, especially
those coaches who focus more on creativity and freerunning, may have more experience coming
up with new ideas as part of both their coaching and training pra@jgesifically, the
descriptions of observation and experimentation used by Trudel et al. (@846)ing new ways
to do things by being aware of their environmérasd@ngaging in novel experien@s
respectivelymay exactly reflect the training methods of mé&mgeursvho are not given any
instructions on what or how to practice, but nevertheless constantly find their own unique ways
to move and interact with any given obstacles in their environment.

The pressure for parkour coaches to innovate might also be heavily influenced by the fact
that parkour coaching is unregulatéd@cording to Trudel et al. (2016), the five traits displayed
by coaching innovators are: association, questioning, obseexpgrimenting, and networking.
Parkour coaches may be driveragsociateby seeking out coach development experiences
from other sports, but because parkour is not overseemaiyomalgoverning body, parkour
coaches maguestionthe way that otlr coach educatigprogramms operate. Parkour coaches

will also have tmbserveandexperimentvith their own coaching to find optimal coaching
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1261 methods that work for them, and finally througgtworkingand interacting with others, parkour
1262 coaches can continue to improve their own coaching practices.

1263 However theinnovation conducted by parkour coaching newcomers may be more

1264 superficial than the innovations of those with more coaching expertise. Toaag, newcomers
1265 to parkour coaching may innovate in terms of creativity and originality, howesssrshime

1266 newcomers may not have extensive understandings of the field of pademiningor even sport
1267 coaching. Alternatively, innovation that is perfathby coaches with greater levels of expertise
1268 may still retain components of creativity and originality, but these coaches may also be able to
1269 engage in a OdeeperO form of innovation, and proceed to critique and tinegiedeof parkour
1270 coaching itsdl

1271 Sources of learningWhen asked about experiences that contributed the most to their
1272 learning as parkour coaches, nearly all of the participantsO first responses referenced their
1273 experience as parkour coaches. Other common responses were intevattiotisers, previous
1274 leadership experience, and reflection. Interestingly, where thirteen out of the nineteen

1275 participants had participated in PCEPs, none of them explicitly mentioned a PCEP having a
1276 substantial impact on their learning. TdilEsence of PCEPs in the initial responses is not

1277 particularly surprisindiowever, considering that most of the PCEPs described lasted only a few
1278 days. All of the participants had over a year of coaching experience, with some having been
1279 parkour coaches famp to eleven years. A PCEP lasting a few days, or even those lasting a few
1280 weeks or months would not make up a significant percentage of the experiences had by parkour
1281 coaches who had been coaching for such a long time. This trend of placing highenwddye

1282 to-day coaching experiences rather than coach edugatbgnamme has been frequently cited

1283 across other studies (Trudel, Gilbert, & Werthner, 2010; Werthner & Trudel, 2006; 2009). It is
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also common to see similar reports of influential learningeas such as interactions with peers,

interactions with other coaches, learning from the Internet, and reflection; however, some of

these influences may vary in perceived importance between coaches (Werthner & Trudel, 2006).
Travel. A source of learning that is less commonly cited by sport coaches is the influence

of travel on their coachingVhen discussing travedportcoachedave describethear

opportunities to interact with foreign coaclfgsvin, Hanton, & Kerwin, 2004)There were a

number ofparkourcoachesn this studywho alsoemphasised the influence of travel on their

coaching. Most notably was Blake, who spent a full year travelling the world on a fellowship

before briefly returning home, and then se@ombarking on more travel adventures. Trevor, who

did not initially reference travel as a valuable source of learning, also provided details about how

he learned different coaching techniques from parkour coaches local to each of his destinations.
Becauseparkour is a physical sport, there is a lot of motivation for parkour athletes to

travel to meet one another in person, train with each other, and learn from each other through

movementin addition to just discussion. Many cities around the world host large gatherings of

parkour athletes, or OjamsO, where many traceurs come together to explore and train in popular

parkour spots (Kidder, 2013)raceurs maylsoparticipate in parkour copetitions, such as the

Red Bull Art of Motion (Papantoniou, 2013), North American Parkour Championships

(Thompson, 2013), and the APEX International Competition (Endres, 2016). Parkour

competitionsare often host tmany of the worldOs best parkour atisatto bothattend and

compete Attendng jamsandcompetitiors may provideparkour coaches witbpportunities to

interact with and learn from the competitors and other atenEarkour competitionsay be

held at desirable training spots, suchpesidur gyms@hich arefacilities that have been built
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1306 specifically for training parkour, or even on the rooftops of Santorini, Greece, in the case of the
1307 Art of Motion.

1308 In addition to providingopportunitiego train with and learn from other parkour

1309 practitionerstravel might also berainfluential source of learning tparkour coaches based on
1310 differentlocatiors of training areasParkour is a sport tated to overcoming obstacles, and a

1311 trait that is often revered in the practice of parkour is that of adapiaMiller & Demoiny,

1312 2008),s0 parkour practitioners who wish to be wellinded must be able to trama diverse

1313 range of environmentasdifferent environments offer different trainicpallengesTravel is

1314 essential to the learning of both parkour athletes and parkour coaches, lspeaiige

1315 technigues may only be able to be performed and taught in a given environment, amgl\each
1316 environment offers different parkour training and teaching oppies.

1317 Coaching experienceni other sportsFifteen out of the nineteen parkour coaches who
1318 were interviewed reported some level of coaching experience in other sports. Eight of those
1319 fifteen coaches had coaching experience in gymnastics, and only two of those eight were
1320 coaching gymastics before they began to coach parkour. Additionally, the only two parkour
1321 coaches who had any experience as coach developers for other sports also had those experiences
1322 in the field of gymnastics.

1323 It is reasonable to wonder why gymnastics coachisg jgopular among parkour

1324 coachesWhile there is no obvious answer, it is possible to speculate why coaghekaidr, a

1325 relatively new sport, might seek out coaching experiences from a more developed sport such as
1326 gymnastics. Therare at least four potential reasphlto use the gym as a coaching space; 2) to
1327 use the gym as a training space; 3) to develop diversity in their coaching skillsets; 4) because

1328 gymnastis is a regulatedport
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First, parkour coaches may wish to use a gymnastics gym as a coaching space either for
the purposes of having an indoor facility that is accessible regardless of weather, or also to offer
parkour instruction to those who mag besitant to try parkour techniques outside on harder
surfaces for their first time. Offering parkour coaching in a gymnastics gym can allow for the
athletes to progress in both their skill and confidence levels, so that they may eventually become
comfori@able training parkour on harder surfaces and during unpredictable weather, if they choose
to do so.

Second, parkour coaches might want to use gymnastics gyms as a training space in order
to develop their own skills as athletes. Being employed at a gy &astility would allow
them more frequent access to a variety of different equipment, potentially for free.

Third, there is a significant overlap between the sports of parkour and gymnastics in
terms of skills. Athletes in both sports may train movemesi#ding to vaulting, tumbling, and
acrobatics, despite the fact that the specific execution of the techniques is likely to vary.
Therebre, it could be expected thadrkour coacksmaydisplay interest itearning about and
eventually coaching gymnastics classethey desired.

Finally, a prominent difference in coach education between parkour and gymnastics is
that gymnastics coaching is typically regulated, while parkour cogésinot. Parkour coaches
may perceive gymnastics coach educagimgramme as creating a widely accepted standard
for coaching in a sport that shares similarities with parkour. By becoming gymnastics coaches,
parkour coaches may not only have the opputy to learn about and develop a foundation for
their coaching knowledge, but they may also receive the added benefit of being perceived as

more legitimate coaches because they coach a more popular, regulated sport.
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1351 In addition to gymnastics coachiegperience, the parkour coaches who participated in
1352 this study reported coaching experience in other spodstivities including martial arts,

1353 breakdancing, handball, crossfit, barefoot running, personal training, track and field, circus, pole
1354 dancing,and various team sports. Such a wide breadtoathing experience among the

1355 relatively few coaches who were interviewed is impressive. Similar to the potentizhioois

1356 connecting parkour coaches to gymnastics, most of the aforemeraicthetiesshare a

1357 potential skill overlap with parkouEngaging in coach developmegrbgrammes for other

1358 sports in addition to parkour coaching wothdreforeprovide the coaches with more coaching
1359 time overall,andalso coaching experience in a variety of contexts, including a mix of regulated
1360 and unregulated sports.

1361 Adventure Sport Coaching

1362 Besides being an unregulated spparkour is also an adventure sp@fidder, 2013) All

1363 of the participants in this studhad prior experience as parkour athletes before becoming parkour
1364 coaches, a trend that is common across adventure sports coaches (Lorimer & Siwiidnd

1365 2012). This trend also accounts for the numerous references to the Eeapleeences as

1366 parkour atletes. Although there is an increase in adventure sport athletes training under the
1367 supervision of coaches, adventure sport athletes are nevertlveletssas about the importance

1368 of coaching to their sport©fala & Thorpe, 2015)Adventure sporathletes tend to learn most

1369 from their peers and other informal forms of learnfBdmer & Rynne, 2016)Of the nineteen

1370 parkour coaches who participated in this study, only one was formally coached and took parkour
1371 classes before becoming a coach himgsdfventure sports athletes have reported that coaches

1372 mayonly be helpfufor newcomers to the sport, or leslglled athletes (Ojala & Thorpe, 2015),
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1373 and coaches like Brandee from this study have also reported thaisghiee to progress their

1374 athletes to a point where they no longer need coaches

1375 Collins, Collins, and Grecic (2015) described adventure sport coaimaar to responses

1376 from Jordan and Brandee this study, as promoting athlete independersca l@ngterm

1377 coaching goal. Adventure sport coaches have also been noted to hold and promote positive views
1378 of the concepts of adventure, challenge, and risk in their athletes. (Collins et al., 2015)

1379 One of the example coaches mentioned by Collink €@l5) described the constantly

1380 changing level of risk in canoeing, saying that on a calm day on a lake, the level of risk to the
1381 athletes is comparable to a padded gymnasium. Parkour athletes, not needing flowing water to
1382 practice, actually do have tlo@portunity to use such padded facilitiesraort for their sport.

1383 Some parkour coaches, like Brandee, feel that parkour ought to be practiced outside in more
1384 urban environments, and will encourage their athletes to practice in this more OriskyO

1385 environnent.However, parkour coaches have been noted to hold perceptions that reject parkour
1386 as a high risk sport (Clegg & Butryn, 2012). It was found that parkour athletes consider those
1387 who take high risks without sufficient preparation to be inauthentic osef3® (Clegg & Butryn,
1388 2012).

1389 Some participants, like Mike for example, spoke about trying to nsaithe risk of injury

1390 in the athletes they coach by preventing the athletes from making the same mistakes that the
1391 coaches had made, which led to injury. Given that thexso formal skill progressions for

1392 parkour as an unregulated sport, could parlkdhietes miss out on important learning

1393 opportunities if they are deprived the experience of making mistakes? Maybe, but it is our
1394 opinion that the risk of injury is not worth the knowledge that can be gained from potential

1395 learning opportunities. Insad,the burden fallso parkour coaches to find a way to opsenihe
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1396 learning of their athletes, while simultaneously keeping them safe and smgjrthie

1397 possibilities for injury.

1398 Fortunately, there are strategies that parkour coaches can use to help theirtathletes
1399 develop parkour skills safelfwo popular examples areetffialling continuum (Rendao, 2011
1400 and landing continuum (Ford, 20p%ach continuuncontairs a set of parkour techniques that
1401 allow parkourpractitionesto land safely while takinguultiple variables of their landirggnto
1402 considerationRendao (2011), when describitige falling continuum, noted how parkour

1403 practitioners ought to be ablerwll in any direction (360 degreeshen falling Additionally,
1404 there are different techniques that can help traceurs fall safelyding placing a foot on the
1405 ground while doing a dive roll in order to keep a traGabips above his or heshouldersand
1406 learning to breakfall (Rendao, 2011). Similarly, the landiogtinuum consists of seven

1407 different techniques parkour practitioners can use when jumping to a wall or dladgeg from
1408 landing with both feet on top of a wall to landing with both fsaadd both feet on the front of
1409 the walland dropping dowio land on the groun@Ford, 2009). Ford (2009) described how
1410 traceurs should be able to adapt their movementgumg in order to modify their landing
1411 position toaccommodatéor variations in sped, height, and distance alfyagiven jump.

1412 Some PCEPs magcludeinformation for parkour coaches on how to effectively transmit
1413 the techniques found in both of these corditwutheir athletes. Howevebecause parkour

1414 coaching is most unregulated, there is a likelihood tleaten among parkour coaches who have
1415 participated in PCEPSs, not all parkour coacheslweilfamiliar with the falling and landing

1416 continwa. The regulation of PCER®uld ensure that parkour coaches, and thusopaathletes,

1417 are given safe progressionsagproaching various techniqué€sven the potential danger
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inherent to parkouand other adventure sporis¢luding these techniques in PCHRay prevent
alarge number of injuries
Parkour as a Lifestyle Sport

Many adventure sports, with parkour being no exception, also adhere to the definition of
a lifestyle spor{Ellmer & Rynne, 2016)Lifestyle sports promote alternative values (Wheaton,
2004) and lifestyle sport athletes have their sguetwvily integrated into their lives (Lorimer &
Holland-Smith, 2012) A number ofparkour coaches who participated in this stsplgke about
the influence of parkour on their lifestyM/e were unable to find any literature specific to
lifestyle sport coduing, but the responses of the parkour coaches might be able to illuminate the
learning processes of lifestyle sport coaches. It would not be unexpected to discover that, like
adventure sport coaches, lifestyle coaches have histories as athletes imttthaspeey coach.
Lifestyle sport coaches may be deeply immersed in their sports, because of the values that the
sports provide outside the context of practice.

Parkour specifically has adopted twaluesfrom the teaching of George HZbertOs
Natural Mehod (Atkinson, 2009), in the form of twuottcs, stre fort pour stre utile(be strong
to be useful)andstre et durer(to be and to las{Belle, 2009; Brown, 2007 These mottos
represent the values of utility and longevity that are important to many parkour afftetes.
potential impact of holding these values might be represented in t@mau®son fluidity,
adaptability and safety in their training, becaubkey are likely to want to be able to perform
parkour techniques in any situation and to be able to keep training parkour for a long time.
Parkour coaches who hold these values may also try to promote the pi@diiaeing to be

adaptable and trainirfgr longevity in their athletes.
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To bringexample from our study, Jordan and Tyler spoke about the values they think
parkour coaches shoulakstil into their athletes in order to maximise their athletic potential, such
as a healthy diet and mobility training at horfieey also mentionetthe importance of making
sure their athletes have foundation skills before progressing to Hegleétechniqueghus
promoting safe progression in their athletes. Mike showed that he values safety as well, when he
discussed how he feels that it is his duty to his athletes to provide them with the skillssithey ne
to not make the same mistakes that he did in Hisiigy thusmaintainthe athletesO wadeing
in the longterm. Brandee discussed how she tries to promote independence in her saitledes
they become competent and no longer need to be coadhallly, FCourtneydescribedralues
that were important to hemoting thatshe triesto develop in her athletes a sense of respect, the
drive to motivate others, and a resistance to placing judgment on their peers both within and
outside of sport.

Parkour coaches seemitave soménfluenceonthe values held by their athletdut
many giestions still remain, such as:

¥ Whatothervalues do parkour coaches currently promote?

¥ How do parkour coaches learn to promgiteenvaluesin their athlete®

¥ Are the valueshat arebeing promoted by parkour coaches ideal?

¥ What values should parkour ctes promote in their athletes?
It seems as thougtarkourassociatedalues areurrently beingpassed down informally from
traceur to traceur, possibly without deliberatidhe regulation of parkour would allow the
possibility fora parkour governing bodi2CEPsandparkour coach developeis have a more

direct influence on which values are both inherent and important to pavkaah values
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parkour coaches ought to promote in their athletes, and potentiallyosmavidestraegies for
parkour coacheegarding howo promote those values.
Limitations and Future Research

It is important to acknowledge ttfiest authorOgosition and relationships with the
participants of this study. Given thatis both a parkour athlete and a parkour coach, he had
previous connections to, and sometimes close friendships with some of the participants in this
study, but other participants he had met for the first time solely for the purposes of conducting
interviews. Thefirst authorhad the opportunity to interact with some participants prior to
beginning the interview, which helped him to establish a rapport, buhth@asalsointroduced
to other participants at the beginning of the interview itself. Thesatioaus in researcher
participant relationships may have influenced a difference in the openness and comfort levels of
the participants during the interviewsnother factor that may have influenced the responses of
the participants is that some interviewsre conducted faew-face, while others were
conducted over Skype. Among the Skype interviews, some were conducted with both audio and
video, and others used only audio. The different styles of interview may have also influenced the
openness of the paipantsO responses.

Finally, as previously mentionethis research was conducted in North America where
there are no national governing bodies for parkour and so it is an unregulated sport. However,
parkour is regulated ithe United Kingdom. No U.K. participants were interviewed for this
research, but in the future it could prove informative to study parkour coach development in the

U.K.in addition to parkour coach development in North America.
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Conclusion

Overall, most of the influential sources of learning reported by parkour coaches have also
been reported to be influential by coach development research in regulated sports. Many of these
sources, such as learning from experience as an athlete in othisrospgearning from previous
leadership experience, are not usually influenced by national governing bodies. However, the
presence of such a body would have potential influences on sources such as coach education
programmes, learning from peers, and reflon. It should prove interesting to see if the
influences of parkour coachesO sources of learning will change if parkour in North America

becomes a regulated spart.
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1612 Abstract

1613 Parkour is a relatively new sport that has not been heavily researched, and at the time this study
1614 was conducted, no research was found relating to parkour coaching, despite the large body of
1615 knowledge that exists relating to coach educationheragports. Unlike many of the sports

1616 where coach development has been researched, parkour is unregulated; this study was conducted
1617 in North America, where there is currently no national parkour governing body. Despite the lack
1618 of regulationin parkour coahing, there exist a number of parkour coach education programmes
1619 worldwide. The goal of this study was to gain insight into parkour coachesO perceptions of

1620 parkour coach education programmes. The participating coaches discussed the impacts and
1621 effects ofthese programmes, the contents of the programmes, their opinions on the regulation of
1622 parkour, and their experiences with coach education programmes for otherdpengsvere

1623 mixed perceptions of the effectivenedgparkour coach education programnssne

1624 participants spoke about the programmesO potential benefits, while others reported gaining little
1625 from their participation in the programmes. There were also varying responses regarding the
1626 regulation of parkoyrand development of national parkounvgming bodies. While these

1627 bodies might have the potential to standardise the contents of parkour coach I&aening,

1628 participants also mentioned a risk of parkour coaches losing the ability to innovate within their
1629 own coaching.

1630

1631 Keywords:

1632 Parkourcoachlearning certification, education, development
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1633 Introduction

1634 Parkour practitioners, or traceurs, utilise movements such as running, jumping, climbing,
1635 vaudting, swinging,rolling, and occasionallgicrobationanoeuvre$o navigate obstacles both

1636 urban and rural environments (Atkinson, 2009; Ford, 2016; Ortuzar, 2009). Peokitdibe

1637 considered new sportfirst developed in th&9900m Lisses, France, by David Belle,

1638 Sebastian Foucan, and a group of their peers who called them¥&iwesk@si@Archer, 2010:

1639 Ford, 2016). Bellelescribed beingspired by his father, a member of the French military and
1640 part of the firefighters@sad of Paris, and the military obstacles courses that were a part of his
1641 training. These courses, parcours du combatansupplied the origin of the word OparkourO.
1642 Both the words Oparkour® and Otraceur® were first coined by David Belle, and the word
1643  Ofeerunning®, which was originally created as an English synonym for parkour, was later
1644 credited to Foucan to describe a more creative and aesthetic form of the sport that uses more
1645 extraneous movements such as flips and acrobatics, in contrast to paskigin@lfocuses on

1646 speed and efficiency (Ford, 2016; Fuggle, 2008). Some of the biggest differences between
1647 parkour and freerunning lie in the intentions of the practitioners, and often the distinction
1648 between parkour and freerunning does not concerty pankour/freerunning athletes. It may
1649 therefore be difficult to differentiate between the sports even while watching a practitioner
1650 training (Ford, 2016), and so for purposes of simplicity, the use of the word parkour in the
1651 remainder of this article willefer to parkour, freerunning, and parkourOs original French name,
1652 [Oart du dZplacememtxcept where otherwise specified.

1653 Since its development in France, parkour has spread across the world. With the growth of
1654 parkour, there has also been a growing alearfor parkour coaches (Ford, 20IR)ere are a

1655 number of independent orgaaiions woldwide that offeparkour coach development,
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1656 certification, apprenticeship, and educatmwogrammessuch ashe Art du DZplacement and

1657 Parkour Teaching (ADAPTQualification (Parkour Generations, 2014), the American Parkour
1658 (APK) InstructorCertification Programme (American Parkour, 2015), the ParkourEDU

1659 CoachingCertification (ParkourEDU, 2016), and the World Freerunning & Parkour Federation
1660 (WFPF)TeachingCertification (World Freerunning & Parkour Federation, 2016), among others.
1661 With the exception of the ADAPT Qualification, which is affiliated with Parkour UK in the

1662 United Kingdom, (Parkour UK, 2012), there were no other national governing bodies for parkour
1663 at the time this article was written. Therefore, the standards for parkour gpackithe

1664 contents of most PCEPs worldwide, including North America where this research was

1665 conducted, are unregulated.

1666 Thefact that parkour coaching is mostly unregulated allows for the opportunity to study
1667 the development gdarkourcoach education pgpanmes in conjunction with the development

1668 of parkour.lt is also possible to questigarkour coaches about the different parkour coach

1669 education programmes (PCEPS) in which they have participated, if any, and to see how their
1670 responses may différom the perceptions of formal coach education programmes held by

1671 coaches in other sports. Additionally, the parkour coaches can be asked about their experiences
1672 with coach education programmes in sports that have governing bodies, and how those

1673 progranmes conpare to PCERS he parkour coaches can also provide their opinions on whether
1674 parkour might benefit from becoming regulated in the future.

1675 In areas where parkour coaching is not regulated, such as North America where this study
1676 was conducted, parkour adees are not required to become certifietbgrarticipate in parkour

1677 coach education programmiesorder to coach parkour. Despite the lack of necessity, and the

1678 cost of paying potentially hundreds of dollatdeasftor participation in PCEPsnany parkour
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coaches, including thigst authorof this article, have found sufficient motivation to complete
one or even multiple PCEPs. Given that each PCEP is run independently by different
organgations, participants of different PCEPs widicessarily have had different experiences,
and some parkour coaches have not participated in PCEPs at all. This article was therefore
written with the intent to answer the question, OWhat are the perceptions of PCEPs held by
parkour coaches?0

Formal Coach Education

The specific impacts of coach education programmes in various regulated sports have already
been researched. For example, Leduc, Culver, and Werthner (2012) studied coachesO perceptions
of formal cach education programmes run by CanadaOs National Coach Certification
Programme (NCCP). It was found that the specific impacts of the courses varied from coach to
coach, depending on the sum of each coachOs previous experiences (Leduc et al., 2012). For
example, some coaches felt that, after reflecting upon the contents of a given coach education
programme, they found the programme to be useful and could make modifications to their
coaching. Other coaches felt like the same programme did not present anglrtiat was new
or relevant to them, and so these coaches did not make any alterations to their coaching practices
(Leduc et al., 2012).

Another factor that may influence the impact of coach education programmes is the depth of
learning in which the cades engage as a result of participation. If coaches try to memorise the
information that was presented, and only as much as is necessary, this type of learning may be
categorised as surface, nonreflective learning (Werthner, Culver, & Trudel, 2012)aftely,
participation in the programmes may prompt deep learning in coaches, which is categorised by

reflection and a desire to grasp both the content and meaning of the material being taught
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(Werthner et al., 2012). Independent of the specifics of progre contents, coach education
programmes have been shown to increase coachesO confidence and coaching efficacy (Gilbert,
Lichtenwaldt, Gilbert, Zelezny, & C™tZ, 2009; Lemyre, Trudel, & Dearsth, 2007), and also
to provide a foundation for the basicscofiching (Mallet, Trudel, Lyle, & Rynne, 2009).
Current models of coach learning, suclitesmodel presented by Trudel et(@016)

discuss coach development in relation to formal coach education programs that are implemented
by governing bodiesSomesports, like parkougxist mostly withounational governing bodies,
and so the models for coach learning need to be revised in order to accommodate the learning
processes of coacheswfregulatedports. It may be possible teveal the importance and
impacs of regulation by researching coach perceptions of formal coach education programs for
unregulatedports.

Perceptions of Formal Coach Education Programs

Coacheof regulated sportisave reported mixed perceptions of formal coach education
programgAraya, Bennie, 8&0OConnor, 201Earter & Bloom,2009. As a result, when
considering something like the price of participation, coaches who perceived a formal program
as being effective ilv describe the program as having @cceptable prid@, whereas less
effective courses might be described as being Otoo expehsilsa@,(Cushion, & Potrac,
2013. Perceptions of other components of formal programs also differ depending on each
individualOs experiences.

PositiveperceptionsDespite overall inconsistencies between coaches, there are still
many reports of positive perceptions of formal coach education programsxample, coaches
have described that formal programs may be useful for developing necessary coaching skills,

such as reflectio(Griffiths & Armour, 2013 Stoszkowski & Collins, 2016ps well as
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providing insight into sposspecific skills and pedagy (Araya, et al, 2015) Formal programs
have also been described as being useful for those coaches who may be unfamiliar with the sport
they are coachin{sSherwin, Campbell& Macintyre, 2016)Furthermore, cacheseportedgains
in specific skills fromtheir participation in formal program&or example, some coaches have
describedyeneral improvements to their overall coaching skills and strategpésling gaining
sportspecific knowledge, which allowed the coachefe® better equippetb developathlete
performancéAraya et al., 2015).

Negative perception®lternatively,coaches have also shd negative perceptions they
hdd regardingcoach educatiari-ormal programs can often be regarded as being ineffective,
offering no new materiaheedless repetition, and not challenging current ways of thinking
(Nelsonet al.,2013. A common criticism of formal programs is thiaey are too focised on
technical skill development (Galvan, Fyall, & Culpan)kportspecific contentwithout
sufficiently addressing other aspects of sport coaching, for example sport psychology, pedagogy
(Nash & Sproule, 20)6and practical coaching components (Carter & Blodd09. Formal
programs do not always provide value to the coaches who partioipaiga(et al, 2015
Griffiths & Armour, 2013; Nelsomt al.,2013, and because participation in such programs is
typically expensive, the development of coachesO beyond what is required may be thiredered
to monetarycosts(Nash & Sproule, 2016)

It hasalsobeen suggested that the current systems for coach development do not meet the
learningneeds of coachdSherwin, Campbellgk Macintyre, 2016)For example, formal coach
education programs i@anadaOs NCCP have been noted to not present new material, not apply

material in practice, have a lack of consistendhedelivery of course material lack of
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interactive opportunities between participants, and an inability to present sufficientatifor
over the course of a single progréiarickson, Bruner, MacDonald&, C™te, 2008.

Effective coach educationAlthough machperceptions of formal programs dypically
mixed, previous researchers have presestiedegies thatan be used tpotentially increase the
effectiveness of formal coach education prograsedsonet al. (2013, described how effective
coach education should be thought provoking, relevant, and result in skill development,
knowledge acquisition, and a betterderstandin@f the material being covered. Thalgo
suggested that formal programs should provide interactive educaiqeiencesas well
incorporating components of practical experiences, reflectiv@ipeaand observation (Nelson
et al.,2013).

Similarly, Lyle, Jolly, and North (2010)rovided recommendations for the format and
content of coach education materidleey suggested that it is important for formal programs to
provide engaging activities, place value on examples and case studitsprovidefeedback to
the participants (Lyle et al., 2010)is also important fothe programs to provide opportunities
for seltpaced learning (Lyle et al., 2010), as well as cordprtific guidance (Griffiths &
Armour, 2013) Finally, formal coach education programs should challenge the coaches who
participate to reexamine their practices, providing them with useful information at opportune
times (Griffiths & Armour, 2013), as well as presenting the entirety of the progreangisually
appealing and stimulating format (Lyle et al., 2010).

Despite the potential benefits that coachoadion programmes can offer, they may not be
optimal as primary sources of coach learning (Piggot, 2012). Because coach education
programmes provide participants with mediated learning situations, the participants leave litt

control or influence over whanaterial is taught. Typically coach education programmes aim to
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provide a foundation for the development of coaching skills, and so participants of coach
education programmes view the programmes as either too basic or too abstract for their own
coaching ontexts (Mallett et al., 2009; Piggot, 2012). Coaches are more likely to receive greater
benefits from unmediated learning situations, such as semiwvaisshopgMallett et al., 2009;
Piggot, 2012)communities of practice, and mentorst¥ella, Crove, Oades, 2013)vhich tend
to be less formal and have more opportunities for discussion than formal progrddeceasse
there is not yet a national governing body for parkour in North America, North American PCEPs
may be less formal and less rigid than coach education programmes for other more regulated
sports. PCEPs may therefore have a different potential influence on parkour coaches when
compared to the influences of other regulated coach education programmesaacties of
regulated sports.
Methods

Data Collection

Each participant in this study took part in a setnuctured interview. Thirst author
who conductedhe interviews, used an elevgoestion interview guideo direct the interviews,
but also asked specific probing questions when necessary. The questions asked during the
interview related to the participantsO histories both as parkour coaches and as parkour athletes,
and the participants were asked abouttbeiirces of learning as parkour coaches, their
perceptions of PCEPs, and their perceptions and iexyges with coach certificaticand

apprenticeshiprogrammes in other sports.

! Interview guide available upon request to the first author.
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Recruitment for this study was conducted either by email or in pePsoticipants who
were comactedthrough email were eithefa) parkour coaches whose contact information was
made publicly available online after they had completed a P@EPBarkour coaches who were
referred by other participantsr (c) parkour oaches who were contacted directly by filet
authorbecause he thought they could provide beneficial responses. Alternatively, participants
who were contacted in person were recruited at various parkour events.

Before participating in an interview, eapéarticipant filled out a questionnaire, thereby
providing basic information about their demographics. This questionnaire was used to gather
information regarding each participantOs age, gender, years of parkour experience, years of
parkour coaching expemce, and to inquire about participantsO experiences with formal coach

education programmes both for parkour and also for other sports (See Table 1).
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Table 1.Participant demographic informatfon

9C

Name

Trevor

Vanya
Jordan

Andrew
Max

Greg
Scott

Carl

Ryan

Courtney
Sabrina

Amos

Brandee

Mike

Jereme

Tyler

Blake

Chad

Justine

Country

Canada

Belarus!
U.S.A.

Canada

U.S.A.
U.S.A.

Canada

Denmark

Australia

U.S.A.

U.S.A.
Canada

U.S.A.

U.S.A.

Canada

U.S.A.

Canada

U.S.A.

Canada

Canada

PK Coaching PK Training Parkour Coach PCEPParticipant Other Coach

Exp.(Years) Exp.(Years) Developer(Y/N) (Y/N) Education
Gymnastics,

5 7 No Yes NCCP, Quest,
High-5

3 6 No Yes No

3 6 No No Gymnastics

7.5 8.5 In progress Yes Gymnastics

6 8 Lightly involved Yes First Aid

6 7 Yes No Martial arts
Handball, other

8 10.5 Yes +in process No sports,
academics

1 5 Yes Yes No
Crossfit,

9 115 Yes Yes barefoot
running, pole,
team sports

3 5 No Yes No

2 5 Yes No Gymnastics

8 9 Yes Yes Can't remembel

9 9 Yes Yes UPS

8 10 No No Personal
Training
Gymnastics/

7 11 Yes Yes tumbling
apprenticeship
Gymnastics

2 85 No No Training

5 6 Yes Yes Track & Field
Gymnastics,

5 8 Yes Yes weight lifting,
personal
training

2 6.5 No Yes Circus School

2 Thenameof some participantsavebeen altered to protect their anonymity.
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Participant biographies. We interviewed nineteen parkour coaches for this project over
the course of seventeen interviews; two interviews were conducted with two participants
simultaneously. Four of the participants were female, and fifteen were male, and the participants
were betwen 19 and 34 years of age. They had between 1 and 9 years of experience as parkour
coaches, and between 5 and 11.5 years of experience as parkour athletes. Twelve participants
had parkour coach developer experience, thirteen participants had participa@dRs, and
three of those thirteen had participated in more than one PCEP.aAfifeeen of the nineteen
participants had experience as coaches in other sports, only two participants-padkoon
coach developer experience.

Data Analysis

In order b analye the data collected from the participamis,used InqScribe software
(IngScribe, 2005) to transcribe the participantsO interviews, NVivo10 (NVivo, 2010) to create
meaning units from the transcripts and code those meaning units into a thematahizje
CMapTools software (CMapTools, 2014) to create a conmoept

Novak and Ca—a@006)described concept maps@graphical tools for orgairig and
representing knowledgeO (p.1), and concept maps use connecting lines to link concepts together
Pattern coding is a similar process to concept map creation, where the interrelation of pattern
codes are mapped in orderdevelop a deeper understanding of datagochote further
analysigMiles & Huberman, 1994). Our concept m@pgure 1)was creted with the intention
to allow thedata from the node structuie be reflected upon and reorgsed Most of the
conceps in the map were includddom theNVivo node in the thematic hierarchy entitled
@erceptions of PCEP$8ee Table 2), andicrosoft Excel for purposes of time management

and to analse the participantsO demographic information.
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Effects of PCEPs
Perceived benefit®articipants listed a number of benefits that they either saw the
potential for, or actually recedd due to participation in PCER%ome benefits that were
mentioned redted to development as coaches, outreach/networking, and increasing legitimacy.
Many coaches spoke about the positive impacts that PCEPs can haveton coa
development. For example, Madescribed how PCEPs may be able to establish a minimum
standard for parkour coaching, which could also help to reduce injuries in parkour athletes.
[IOve] seen coaches whoE ask their students to do things [where thereOs a high risk that it
will] end up inthat student getting injured just because they don't knowE how to teach a
certain way, and if they took a certification that would correct that problem, because they
just need the information. To me that's a huge bemngfitstproviding a base standh
for parkour coachingMax)
In addition to producin@ coaching standardhany participants also described the
networking opportunities that can be provided by PCEPstt specifically mentioned how
parkour athletes may share information or trainiripégues with one another, but parkour
coaches do not always have easy opportunities to discuss coaching habits.
When you're training [with othergpu jump and you talk about the jump and you
probably don't start talking about how you coach. And a coextiication programme
hopefully puts you in a situation with other coaches so you can discuss and share

experiences and points of view on how you coésbott)

% The names of participants as well as people they mentioned in quotes may have been replaced
with pseudonyms in order to protect personal information.
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Potential risks.Besides the benefits that participants of PCEPs may receive, the parkour
coachesvho wereinterviewed also described potential risks related to PCEPs. Common themes
among the responses relating to PCEP risks were: PCEPs are new and unregulated, PCEPs are
expensive, false legitimacy, and limited learning.

Participants frequently mentioned that a potemigid of PCEPs is that there is currently
no regulating body to oversee the development and contents of all PCEPs. For example, Brandee
described how, Owitably, right now all the certs are just going to focus on the values [of] the
people who wrote them.O And so there is not necessarily any overlap between one PCEP and
another.

In addition to the potential inconsistency in PCEP contents, PCEP paitiscipéin
inevitably have to pay for each PCEP they want to complete. In addition to costing money,
participants of PCEPs can also contribute anywhere from a couple hours to a few months of their
time to complete the programmes. Vanya described the vatimeoin his response regarding
potential risks of PCEPs: OTime is pretty invaluable for a lot of peopleE you've put in some time
to earn this money. So basically, yeah, | guess you're [investing] a whole lot of time on this
programme so it better be woitt©

The investment of time and money into PCEPs may be wasteful even if the material
taught during the PCEP is valuable. Brandee mentioned how some of her fellow PCEP
participants were too focused on taking notes for the test at thedf velPCEPratrer than
allowing themselves the opportunity to absorb the information that was being presented.

| was in the back of the class like OHallelujah!O because they kept saying all this relevant

important stuff that | agree completely with, but | think [othexpple were really
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1881 missing it because they were focusing on the idea of OOh | have this test so | can pass my
1882 certO(Brandee)
1883 Another risk mentioned by the participants is that completing a PCEP may project a false

1884 sense of legitimacy. For example, Justiescribed the inaccurate assumption that merely

1885 participating in a PCEP will ensure that a parkour coach is a good parkour coach.

1886 The potential risk is that those certification processes will produce instructors who people
1887 trust inherently based on thertiicationE Surely there are people that come out of

1888 those certifications who are still kind of not really sure what's going on and maybe not
1889 the most helpful instructfs]. (Justine)

1890 PCEP participants may even develop a sense of false confidence andidertce in their own

1891 abilities, simply because they completed a PCEP.

1892 Potential risks could be [an] ego boost. Making you think like, OOkay well | got this and
1893 now I'm done!OE When, just like anything, we have to constantly be improving,

1894 constantly be @acticing. So | feel like sometimes, someone taking a cert can maybe get a
1895 little bit big-headed(Jereme)

1896 Perceived influence/impaciVhen asked about the influences and impact of PCEPs, the

1897 parkour coachesO responses reflected the themes of prograraloprdest, coaching

1898 techniques, opportunities for learning, and minimal impact.

1899 Many of the coaches reported that they learned specific coaching techniques from

1900 PCEPs, and participating in a PCEP caused them to reflect on their own coaching practices.
1901 However, not all coaches reported learning much from PCEPs. When asked about the impact of
1902 a PCEP, Andrew responded by saying, Olt wasn't really a big influenceE they spent a little bit

1903 more time than maybe | wouldOve on dissecting the skills and troubleghamtimon issues
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with teaching certain movements.O Andrew elaborated, describing how he perceived that the
influence of PCEPs is heavily dependent on the personal histories of the participants in the
programmes.
If the certificate doesn't add value to fherson's experience, then their coaching style
isn't really going to change too muchE And of course that depends where the coach is at
in their life. If they have minimal experienceE it'll [have] more value, versus if the
person already has a lot of exgerce thenE they need to be challenged at a deeper
level. (Andrew)
PCEP Operations
Areas for improvementAs previously mentioned, some of the parkour coaches who
participated in this research wereeptical about the effectiveness of PCERsstated that they
did not personally receive much benefit from participating. All participants were asked for their
input as to how to improve PCEPs as they experienced them. The participantsO responses related
to the themes of modifying PCEP difficulighanging programme structure, changing
programme contents, focusing on developing both physical and mental skills, and promoting
connections between PCEPs.
Participants had varying opinions of the overall difficulty of PCEPs. Some participants,
like Max, perceived the PCEP that he had experience with to bsrtgde
| think it could actually be even more difficult. And it was difficult, but I think having a
rigorous testingcoaching certification is always better than having a slightly less
rigorous oneE | do think that it's always good to have a high standistalx)
Alternatively, Amos facilitated a PCEP, and he took pride in the fact that the PCEP he was

involved with had only a 50% pass rate.
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1927 We have the lowest pass rate of any certificatiefindely. Whereas, you know, other
1928 certifications out there will let &2-yearold go through it, no matter what happens, he
1929 walks out with his certificatian think we are at like a E50% pass rate. And this is
1930 something that people are investing a fatirme and money into. And that's not as
1931 important as the credentials and the standéfasos)

1932 Jereme had another critique for PCEPSs, in that he advocated for a morehapgisoach to

1933 learning within PCEPs in order to focus more on coaching rathefdbasing on parkour.

1934 | feel like it didn't offer enough kind of hands on technical assistance with the minutia of
1935 teachingE So there's one thing to understand and be able to transmit cues or the

1936 teachings of parkour, but it's completely different thanE to just be a good teache

1937 (Jereme)

1938 Because each PCEP is currently developed and facilities by an independersabogani

1939 any PCEP might be considered to be somewhat isolated from every other PCEP. A number of
1940 participants advocated the development of more connections bet@&#ts PMax, for example,

1941 spoke about the benefits of collaboration between PCEPs. Max described how he perceived each
1942 PCEP as having different strengths, and so PCEP participants will be exposed to different

1943 content by participating in different PCEPs:98éms like each certification has strong and weak
1944 points, and thegomplementeach other a little bit.0

1945 Regulation/parkour governing bodyl'he parkour coaches who participated in this study
1946 also had a variety of perceptions regarding the regulafiparkour and the development of a

1947 parkour national governing body in North America. The participantsO responses related to

1948 legitimacy, limiting creativity, and thetandardisatioof parkour coaching.
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Participants had mixed views relating to the potential benefits and risks of a parkour
governing body. Blake noted that without regulation, the value of any one €DBEBteasily be
distinguished from that of another.

| think having so many certs out tkemeans that people don't really know what they

mean. And so if | say I'm an ADAPT coach and you say you're an APK coach, and

somebody else says they're a WFPF coach, to the layman you're just saying funny
acronymsE And especially in the U.S. there arensany certs that | think there's a kind

of certconfusion right now(Blake)

Alternatively, Carl saw the potential for risk in developing a governing body for parkour,
because he feared that with regulation there will be a loss of creativity in parkolingoac

It is possible to follow these certificationsE and still be a good coach, and still be a

creative coach and coach in these ways you've described, but with regulation there tends

to be less and less of that. There tends to be more of an emphasaslingtechniques,

and less on coaching people to coach themsglasl)

Secondhand PerceptionsGpeculation

Because parkour is not regulated in North America, there is no mandate for parkour
coaches to participate in PCEPs, and so not all padaaahes who were interviews had
attended a PCEP. Despite these coachesO lack-bficsexperience with the programmes,
chose to ask thgx participantsvho had not participated in any specific PGBRpeculate on
PCEPsnN generaland also to igort anything they may have heard from their peers who did
have PCEP experience. The responses from the coaches who had not attended PCEPs related to

the concepts of certifications vs. apprenticeships, legitimacy, positive impressions, asitynece
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Chad a parkour coach who was also a personal trainer, provided his input on the value of
extended apprenticeship programmes over brief certification programmes.
For a weekendagtification I've always been aptical. For an apprenticeship programme,
that'sthe way to go | think. But that's just my opinion and what | want for my own gym.
Personal trainers, I'm not impressed with a lot of them who are just weekend certified.
(Chad)
Sabrina, alternatively, saw benefits in completing any type of PCEP, whidtelgaparkour
coaches to gain legitimacy and obtain coaching insurance, because she felt that, Oonce you can
say youOre certifiedE it can protect you because you have the certification.O
However, there were also participants who did not see the need f@sRGEhey
currently exist. Greg discussed how he believed that PCEPs are too oriented on teaching the
participants how to coach parkour, rather than teaching them how to coach.
| do not think they are necessary from the standpoint of an sagiani, butl think they
carry a lot of weight for somebody outside of a traditional parkour boxE The current
parkour certifications that are out there teach you parkour. They don't teach you
classroom management for parkour, or all of the stuff that your athlebgsnesd. |
think they are too much skitiriented, and therefore they make more sense for, for
instance a gymnastics coach who has no experience in parkour, to go and take one of

these, so that they can bring [parkour] back to their fac{lidyeg)
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Other Sport Certifications

Besides coach education programmes for parkour, many of the participants of this study
had participated in coach education programmes for other sports. Of the nineteen participants,
fifteen had coaching experience in other spontduiding various team sports, gymnastics,
matrtial arts, breakdancing, handball, crossfit, barefoot running, personal training, track and field,
circus, and poléancing When discussing these other programmes and how they may relate to
PCEPs, the partigantsO responsesounted theirelevance to parkour, and potential overlaps in
content. Ryan spoke about his learning experiences while participating in coach education
programmes for sports other than parkour, and how he can transfer those slslisatidkdiir
coaching.

| did the barefoot running certE [It was] 4@ours@orth of biomechanics and the

application just happened to be barefoot running. So | took a lot of that influence of the

science behind movement and applied it to parkour. And thgyoteeneE she had

really great like cueing drills and hands like mini teaching lessons and we actually,

like incorporated some of the same idéRy.an)
Greg, as a coach developer and a parkour gym owner, spoke about how he encourages his
coaches to tee part in training programmes not just for other sports, but for any skill that has the
potential to transfer to parkour coaching.

| want our guys to go and take the WFPF training, | want them to take the APEX training,

PK Generations, | want them to gaddlearn First Aid, and their gymnastics level one,

and if they want to take a trampoline course, go take a trampoline course. Because, even

if everything they learn doesn't correspond with what we do, somethingGviig)
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Finally, Trevor discussed hovileer, more developed sport coach education programmes have
more apparent legitimacy, which lends more credence to those programmes and to the coaches
who have completed them.

| feel like with those courses that I've taken, | knew that when | was dorezthat

people are going to look at this and be like, OAlright, that's valid, that's greatO. | knew

going into the [PCEP] though that it's at the back of my head still that, OOh, no one really

cares about this cer{@revor)

Discussion

Parkour has become increasingly popular worldwide, with some events and competitions
drawingfrom two to fivehundredpeople in attendance (American Parkour, 2015; Canada
Parkour, 2013)With this increasethterest in parkoyrthere has come an accompanying demand
for parkour coaches. Such a desire for qualified instructors has led to the creation of many
organisations that offer parkour coach education programmes, or R@ktRlsyide However,
with the exeption of the ADAPT Qualification, which is affiliated with Parkour UK in the
United Kingdom, (Parkour UK, 2012), there were no other national governing bodies for parkour
at the time this article was writtefiherefore, the standards for parkour coaclaind the
contents of most PCEPs worldwide, including North America where this research was
conducted, are unregulated.
Formal Coach Education

Among published literature examining coach education prograrfonesgulated sporis
there seems to be a trend that these formal prograwifteeexert minimal influences upon the
coaches who participate. Even within the results of this study, where thirteen out of the nineteen

participants had completed atkt one PCEP, when asked about their most influential sources of
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2036 learning, not a single participant referenced their participation in PCEPs. A common justificati
2037 for the lack of impact is the fact that formal coach education programmes often lagy f@r on
2038 few hoursor days which is a relatively short period of time when compared to the available on
2039 thejob learning opportunities that coaches can experience through potentially hundreds of
2040 coaching hour¢Trudel, Gilbert, & Werthner, 2010; Werthner &uidel, 2006; 2009)Thus

2041 formal coach education programmes are faced with a challenge of trymdyt@changes in the
2042 learning and reflective processes of the coaches who partioigate short period of time

2043 (Trudel Gilbert, Werthner, 2010). As described by Andrew, a participant in this studyy and
2044  Trudel, Gilbert, and Werthner (2010), forntalach education programmes cannot easily cater to
2045 the needs of all participants, because each participant will have different past experiences
2046 Perceptions of PCEPs

2047 The differences in participantsiStoriescan also help to explain the differenaesheir

2048 responses when asked about their perceptions of PBERsugh the delivery of PCEPs may be
2049 similarfrom the perspective of the PCEP facilitai@ié coacteswho participatd will have

2050 experiencd the programmedifferently, based on their previous experiences, both relating to
2051 parkour coaching anttheir overallpasts For example, when discussing the difficulty of PCEPs
2052 in which they had participated, many parkour coaches addressed the importance of having a
2053 sufficiently challenging programme, btiiere were disagreemerats to whether current PCEPs
2054 are challenging enough. However, these differences in perceptions could also be attributed to the
2055 fact that different participants completed different PCERslition to the different individual
2056 experiences of the participants themselves. Some participants did not participate in asyaPCEP
2057 all, and among atheparticipants there were mixed perceptions about the necessity of PCEPs

2058 and mixed desires to paipate.
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2059 Another inconsistency in the participantsO responses was whether or not they gained
2060 knowledge related to coaching techniques from participating in PCEPSs. In order to foster

2061 learning in participants, coach education paogmes need to be structurediiays that allow

2062 learning, providehe opportunity for participants to ply the learned material, and anere

2063 interactive than a typical lectutased classroom setting (Mcculick, Belcher, & Schempp, 2005).
2064 Many of the interviewed parkour coaches diseashow they would have preferred more hands
2065 on coaching than was offered in the PCEPs in which they participated, and so those PCEPs may
2066 not have offered optimal learning environments.

2067 Finally, while many participants described that they appreciatesteiiff elements of

2068 parkourspecific information that was presented during PCEPs, it was also frequently reported
2069 that it is important for PCEPs to not only teach how to coach paskdls; but how to coach in

2070 general. The opinions of these coaches israiffected in the available coaching literature on

2071 formal coach education programmes. The inclusion of general coaching principles during formal
2072 programmes has been shown to be more useful to participants than the inclusionsyespfict

2073 information (Mccullick Belcher, & Schempp, 2005; Werthner & Trudel, 2009).

2074 However, as described by Gragho wasa parkour coach develepfrom this study, and

2075 Werthner and Trudel (2009), the inclusion of sgmecific coaching knowledge can be useful in
2076 coach educatn programmes when the participants do not have previous experience as athletes
2077 in the sport they are learning to coach. Greg specifically provided an example that gymnastics
2078 coaches may gain some benefit from participating in current PCEPSs, so tharthegra to

2079 apply their preexisting coaching knowledge to parkour coachBgt would gymnastics

2080 coaches, coaches who are involved in a regulated sport, even be interested in completing a coach

2081 education programme for the unregulated sport of parkourfd frefirst authorOexperience,
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most of the current participants of PCEPs are also parkour athletes, and so PCEPs should have a
greater focus on general coaching principles in order to attempt to best accommodate the current
demographics of their participants. However, iderrto ensure that PCEPs are parkspecific
and do not exclusively provide general information regardingtoawach, PCEP facilitators
may request that PCEP participants have previous experience with parkour.
Coach Education Programmes for Other Sports

Coach education programmes do sometimes invoke prerequisites to participation,
although the prerequisites are not usually extensive (Trudel, Gilbert, & Werthner, 2010).
Interestingly, while some PCEPs have minimal recommendations, such as, Ofamilrarity wi
basic parkour techniquesE some coaching experienceO (American Parkour, 2015), and that the
Ocandidate[s] have been training regularly in parkour® (World Freerunning & Parkour Federation,
2016), the ParkourEDU certification requires a minimafrone yeaiof parkour experience, but
also Oat least 3 years experience in movement arts such as parkour, martial arts, breakdancing,
acrobatics, crossfit, dance, climbing, or track & fieldO (ParkourEDU, 2016).

In addition to the fact that somié not all, PCEPs viue the potential for learning
experiences to be gained from merely participating in gpertsas athletesnany of the
parkour coaches who participated in this study also had coaching experience in other sports,
eight of whom had experience aswyastics coaches. Why does there seem to be a source of
motivation within parkour to seek out coach learning experiences from other sports, as opposed
to speciaking within the sport of parkour?

Althoughthe answer to this question was not direatigressed in the participantsO
responses, we are able to speculate in order to create potential explanations badedan the

authorOs experiences with parkour. fiisepotential explanation has to do with the nature of



2105

2106

2107

2108

2109

2110

2111

2112

2113

2114

2115

2116

2117

2118

2119

2120

2121

2122

2123

2124

2125

2126

2127

HOW PARKOUR COACHES.EARN TO COACH 10t

parkour itself. Parkour athktare driven to be wellounded and adaptable (Miller & Demoiny,
2008). Traceurs often utilise movements from other disciplines, including those mentioned
above, in their own training, and so as Greg, one of the participants of this study, described,
parkour coaches may see the contents of coach education programmes for other disciplines as
potential learning experiences that are potentially transferrable to parkour coaching.

Second, parkour is a new sport, and so there is not currently a vast amoumutive
parkour coaching experience that can be shared among parkour coaches. Therefore, parkour
coaches may seek out coach education programmes from sports that have been in existence for
longer as potential sources of coaching knowledge.

Finally, parlour is still an unregulated sport in most of the world, ands®@randee
describedthe contents of PCEPs are possibly no more than a presentation of the lessons learned
from the PCEP facilitatorsO personal experiences coaching parkour. By attending coac
education programmes for more developed sports, such as gymnastics, parkour coaches can gain
potential sources of coaching knowledge from coach education programmes that have been
refined and accepted by governing bodies. Completing such programmesaigsoypdovide
parkour coaches with the added benefit of projecting legitimacy to others, both by having
additional coaching credentials, and specifically by being coaches in a regulated sport.
Regulation/Governing Body

If more governing bodies for parkowere to be created internationally, these bodies
would be responsible for helping coaches to develop, and so they would have control over the
creation and management of PCEPs (Trudel, Gilbert, Werthner, 2010). Sport governing bodies
can be created for dédfent purposes, and with different goals. For example, if a sport becomes

regulated because there exists a governing body that wishes to improve coach development and
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2128 coaching outcomes, any coach education programmes for that sport should focus on the

2129 outmomes of coaching (Mcculick et al., 2005) and allow only sufficiently competent coaches to
2130 complete the programmes. There are, however, some coach education programmes that boast of
2131 a 100% success rate, possibly because there is a pressure to certéifadlleagoaches within a

2132 given sport or given region. Because such programmes have goals that are different from

2133 developing the coaches themselves, these programmes cannot then claim to focus on effectively
2134 increasing the skill level of coaches who papiade (Mcculick et al., 2005As described by

2135 participants in this studynostcurrent PCEPs seem to focus on the development of parkour

2136 coaches.

2137 Parkour might benefit from the development of additiovaionalgoverning bodies

2138 outside of the United Kirdpm. With the regulation of parkour would hopefully come a unified
2139 PCEP which would prevent Ocert confusionO, as Blake referred to it, where parkour coaches
2140 would no longer be overwhelmed with many choices of programmes within the same country,
2141 without beng easily able to differentiate between their contents. Each countryOs national

2142 governing body for parkour would ideally have a single harmonious approach to coach

2143 development.

2144 However, there are potential risks to parkour becoming regulated. For exdample,

2145 parkour coaches are obligated to participate in PCEPs in order to coach parkour, they might not
2146 learn as much as coaches who see coach education programmes as learning opportunities
2147 (Trudel, Gilbert, & Werthner, 2010T.hat being said, the regulatiohmarkour may noéextend

2148 to all parkour coaches, as there @aeyingpossible motivations for creatingoparkourgoverning

2149 body.For examplea parkour governing body might be created to advance and regulate only a

2150 competitive, sporstyle of parkour angarkour coaching. If that were the case, there are still
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2151 many parkour practitioners who do not practice parkour to compete, but rather recreationally or
2152 as a form of fitness, physical activity, or sekpression. Both parkour coaches and parkour

2153 athleteswvho relate to such ideals may mitectly benefit from the regulation of spestyle

2154  parkour coachinglf parkour regulation were to proceed down such a path, it could cause a

2155 further separation in thglobal parkour community, dividingraceurs based dheir personal

2156 philosophies regarding how parkour ought to be practiced.

2157 At the moment, any parkour coaches who do not coach in the United Kingdom are under
2158 no obligation to participate in PCEPs, andiéof the participants in this study whparticipated

2159 in PCEPs did so voluntarily, because they saw some potential benefit to the programmes. PCEP
2160 facilitators outside the U.K. can know that, at least the way things currently stand, all of their
2161 participants have elected to complete the prograoumef selfinterest, and not because the

2162 programmes are necessary for them to coach parkour.

2163 Limitations and Future Research

2164 It is important to acknowledge the position of tinst authorwithin the context of

2165 parkour and parkour coaching. As both &par athlete and a parkour coachs #uthorhad

2166 previous connections and relationships with some of the participants of this study before

2167 beginning our research. Because he may have been closer with these participants, they may have
2168 felt more comfortald sharing their knowledge with him in a more open manner than participants
2169 who theauthorwas meeting for the first time, solely for the purposes of participating in an

2170 interview.

2171 Even among the participants with whom finst authorwas not acquainted fuee beginning

2172 the interview process, there were differences in the interview contextfirsklaithorhad the

2173 opportunity to interact with some of the participants before conducting the interview, thus
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allowing him a chance to establish some rappot thiese participants. Whereas for other
participants, théirst authorhad met them for the first time at the start of the interview.
Additionally, some interviews were conducted in person, with both the interviewer and
interviewee in the same room, whdéher interviews where conducted over Skype. Even among
the Skype interviews, some were conducted with both audio and video, and others used audio
exclusively. These legsersonal means of conducting the interviews may have resulted in the
development of aveaker rapport between theerviewerand the participants, which may have
hindered participants from being optimally open or comfortable interacting withtéreiewer
Finally, all of the interviews that were conducted for this research projecplacd in North
America, where there are no governing bodies for parkour, and so it is unregulated. Parkour has
a governing body in the United Kingdom, but no U.K. participants were interviewed for this
study. It could be interesting to research the diffees in PCEP perceptions between parkour
coaches who had completed PCEPs run by governing bodies as well as those run by private
organgations. It could also be interesting to discover how the perceptions of PCEPs by North
American parkour coaches will &f if parkour becomes a regulated sport in North America in
the future.
Conclusion
Overall, the parkour coaches who were interviewed for this study had mixed perceptions
of parkour coach education programmes. Of the coaches who had participated in such
programmes in the past, none explicitly said that they gained no value from participating or
regretted the experience, but many reported feeling as if PCEPSs, as they currently exist, are not

worth the investment in time and money.
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There were also inconsistcies among the participating parkour coaches as to whether
regulation of parkour, the creation of national parkour governing bodies, in North America,
would be a benefit or detriment to the sport. Although regulation was reported as a potential
means talevelop legitimacy in parkour coaching and offers a consistent method to educate and
develop parkour coaches, some participants also expressed a worry that regulation may limit the
potential for creativityand innovationn parkour coachingand there islao the risk of
producing inexperienced parkour coaches who are perceived as legitimate simply because they
completed a programme run by a national governing body. It will surely be interesting to see if
the perceptions that North American parkour coabloés relating to PCEPS will change if

parkour coaching becomes regulated in North Amexicanthe United Kingdom.
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2303 General Discussion

2304 The purposgof this masterOs dissertatiereto explore howparkour coaches learn to
2305 coachand explorghe perceptions held by parkour coaches regarding parkour coach education
2306 programmesin the first article OHow ParkouEoaches Learn to Coach: CoasB) Sources of

2307 Learningin an Unregulated ®rtQwediscussed various sources of learning described by the
2308 parkour coaches who patrticipated, as well as the specific influences of those sources on their
2309 learning.We were able tanterpretthe impact osources such as traveldaprevios coaching

2310 experience, and thepeculate regarding tlifferent apparengignificance of these sources

2311 parkour and potentiallgther unregulated sportwhen compared to regulated sports

2312 Additionally, the researchers speculated on the pressumémay existindependent to the

2313 coaching experiences and coaching identities of unregulated sport coaches, tortibeame

2314 innovatas.

2315 In the second articleWhat Doedt Mean to be a Qéfied Parkour Coach? Parkour

2316 Coach Perceptions of Formal Coach EducatimyfamsQve discussed the perceptions held by
2317 parkour coaches related to parkour coach education progsaas they currely exist, and their
2318 perceptions relating to coach education programs for other spisere able t@wonsider

2319 potential causes for differences in perceptions across participants, and also how these perceptions
2320 might change if parkour were bcome a regulated sport in North America.

2321 From its birth, there have been internal debates and disagreements among the global
2322 parkour community that have lastiedthis day, withsome ofthemost popular being:

2323 ¥ Is there a difference between parkdtgerunning, and ADD? If so, what areth

2324 differences?

2325 ¥ Is parkour a sport, discipline, physical activity, art form, or all of the above?
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2326 ¥ Does competition have a place in parkour?

2327 Inrecent yearparkour has been becoming increasingly institutionalisét,a number of

2328 parkourorganisationsvorldwide offering uniqueparkourcoach education progranes, parkour
2329 clas®s and parkour competition§hese different organisations may never come to a consensus
2330 regarding theforementionedopics, andf so, each organisation is likely to preséistown

2331 version of parkour. There is already evidence of such specialisation gudogr

2332 organgations, with Origins Parkour offering a more spsistle parkour curriculumdrigins

2333 Parkour, 2014 and Parkour Gemnations teaching parkour in a similar fashion to how it was
2334 originally trained by the YamakadPérkour Generations, 201&\s parkour and parkour

2335 coaching continue to develop, we may see fuiitidividualisation andgegregatioretween

2336 parkourorganisations.

2337 Communities of Practice

2338 This masterOs dissertatiat a focus on parkour coacBelearninghowever, there are a
2339 number of theories and frameworks for understanding learning that were not mentiertleelrin
2340 of the articles. One social learning conciatt has beeapplied to learning in sport coaches is
2341 that of communities of practi¢€ulver & Trudel, 2008Nelson, Cushion, & Potrac, 2006).

2342 Parkour coaches in this study provided frequent examples of learning from their peers.
2343 When a group of peers interact on an ongoing basis in order to learn more in a certain area that
2344 they relate to pare passionate aboand they cecreate knowledge amongst themselvies,

2345 group may be referred to as a community of practice, or CoP (Wenger, 2000; Wenger,

2346 McDermott, & Snyder, 2002

2347 Groups of parkour athletes may existGad’s As described by someagicipantsof this

2348 study and also from the primary researcherOs experience as a parkour athlete himself, the
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members of a parkour community may often arrange regular meeting and trainingptimes
interactwith each other. During these training sessitimes athletes will frequently work together

to conquer new obstacles and innovate amongst themselves to create new challenges to
overcome. Hosting parkour OjamsO can also serve as networking opportunities to gain insight
from practitioners who are not reguimembers of the community of practieého may then
introduce new knowledge into the community.

With the current scarcity (but increasing number) of parkour coaches, it is unlikely that
there are anywhere near as many parkour coaching communigiect€e as there are
communities of parkour athletes. There are, howeaumber of online platforms for parkour
coaches that may possess similar properties to CoPs, such as Facebook groups for coaches who
have participated in certain PCEPs, or justegaihgroups for parkour coachtbsit have an
international reachiSome of these Facebook groups may act as informal knowledge networks,
networks of relationships between individuals who are familiar with each other who then collect
and distribute informabin among themselves (Culver & Trudel, 2008€)ernatively, the groups
may be examples of networks of practice, in which unfamiliar individuals exchange information
online with comparatively minimal reciprocity (Culver & Trudel, 2008¢gardless of whethe
online interactions between parkour coaches may be cagegias CoPs, networks of practice,
or informal knowledge networks, there already exists the potentiab&iallearning
opportunities between parkour coaches.

Additionally, as mentioned by Sdpa parkour coach from this studCEPs may
provide opportunities for coaches to interact and learn from one andgh@rkour becomes
regulated, it might be beneficial for parkour coach developers, rather than imposing formal

PCEPs, to take advantagkthecurrent social learning situatiotisat already exist within
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2372 parkour communitiesand adapt their approaches to coach education to be compatibtbose
2373 social learning structures

2374 Landscapes of Practice

2375 WengerTrayner and WengeFrayner (2015provideda framework for understanding
2376 knowledge creatin and other types déarning experiences withemd betweemultiple CoPs
2377 and networkswhich they referred to as landscapes of practice. @lesgribed thatti® body of
2378 knowledge of a profession is best understood as a Olandscape of practiceO consisting of a
2379 complex system of communities of practae the boundaries between ti@fp.13)The

2380 authors also described that if a body of knowledge is a landstppsctice, then personal

2381 learning experiences are journeys through those lands@&jeegerTrayner & Wenger

2382 Trayner, 2015)

2383 On an individualOs journey across a landscape of practice, he or she may interact with
2384 multiple CoPsWhen entering a novel CoR andividual has to interact with and cross a

2385 boundary into that CoP (Wengé&rayner & WengeiTrayner, 2015). Boundary interacteare
2386 frequently problematic anckngenerate internal tension within the individual crossing the
2387 boundary When crossing bowaries, a negotiation takes place regarding the relevarace of
2388 individualOgxisting competencida relation to the CoP in which he or skérying to enter

2389 (WengerTrayner & WengeiTrayner, 2015). For examphjth regard to crossing the boundary
2390 from parkour athlete to parkour coathere were multiple participants of this study who referred
2391 to the importance of developing tgeneral coachingnowledge of PCEP participants as

2392 coaches, rather thaolely promotingparkouespecific knowledgeThe PCERarticipantsO

2393 competeng in executing parkour techniques was mentionedasecessarily transténg to
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2394 competency in teaching those same techniques, and there are components of coaching that
2395 cannot be learned tsplely practicing the sport as athlete

2396 Notwithstanding potential tensionspssing boundaries in a landscape of practice creates
2397 the potential ér innovation, as it allowsmdividuals to adapt their competenciggesm one CoP

2398 into anotherParkour coach developers may be able to usktiiscapes of practice framework
2399 to take advantage of the potential for learning that occurs at boundary interactions by bringing
2400 materials from existing coach education programs into PG®gever, the potential for such
2401 innovation is accompanied by k&in getting lost or wasting time (Wengkrayner & Wenger

2402 Trayner, 2015)These risks were exemplified in this study, as the primaearelserattemped

2403 to innovate with his use of Microsoft Excel for data analysis purpek#és crossing the

2404 boundary into qualitative researcfhese attemptsdehim toinvest time, effort, and create

2405 spreadsheets which were ultimately not ustfudisproject

2406 Finally, WengerTrayner and Wengefrayner (2015)ntroduced the idea of boundary

2407 brokers. These brokecsin facilitate an individualOs transition actbedoundaries that divide
2408 CoPs, and help to relieve the individualOs potential internal tensiosed by th&ansition

2409 (WengerTrayner & WengeiTrayner, 2015)PCEP facilitators may be in the position to act as
2410 boundary brokers for both parkour athletes who want to make a transition into coaching, and for
2411 coaches of other sports who wish to transition to cogcparkourA national parkour governing
2412 bodymay create opportunities fRICEP facilitators to interact with one another, and form a

2413 potentialcommunity of brokersThe interactions between these potential boundary brokers could
2414 enhance the effectivenesSPCEPSs and increase the quality of parkour coaching and parkour
2415 coach learning.

2416
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2417 Recommendations for Future Research

2418 As this study was exploratory and there was a scarcity of existing literature relating to
2419 parkour and parkour coaching, there are nyastential areas of future researBtimarily, as

2420 this reseaic was created with the intéom to help pioneer research into coach learning in

2421 unregulated sports, additional research in sports where there are currently few or no governing
2422 bodies is recomnmaled. Coach learning in unregulated sports can also be further researched with
2423 afocus on formal coach education prognaes, and how both the programs, and coach

2424  perceptions of the programs may differ between regulated and unregulatedVSpostste also

2425 unable to find any research pertaining specifically to lifestyle sport coa@ndgso we

2426 recommend looking at learning in lifestyle sport coaches as a potential are of future research, in
2427 addition to researching coach education programs for both lestyl adventure sport coaches
2428 in comparison to more popular, mainstream sports.

2429 Over the course of this study, many participants provided information and responses that
2430 were not directly relevant to the research questions, but were interesting noneftoeless

2431 example, all of the parkour coaches who participated irstbdy were professional coaches;

2432 theywere paido coach parkour. A future area of research could therefore study the potential
2433 differences in learning between professional and voluntemhes particulaty in the contexts

2434  of unregulated sport, adventure sport, and lifestyle sport.

2435 Additionally, there was a participant in this study who had extensive experience training
2436 parkour with the sportOs founding members. He therefore was afueitte @ large amount of

2437 insight into how parkour has changed since its founding. For example, he mentioned that the Oold
2438 generationO of parkour practitioners were forced to learnchtsainand coachparkour by trial

2439 and error and by interacting withaeother, whereas the Onew generationO he described as
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having less foundation and increased recklessness in their skill development, despite 8wir acce
to larger amounts of informatiomhese differences may also help to explain why all but one of
the pakour coaches interviewed were not coached themsas/athletesparkour is a new sport,

and parkour coaching is even new&fe therefore recommend research on the progression of
sports as thegige andransition from unregulated to regulated, andgbeential effects such a
transition could have on coach learning.

During the interview process, one participant from this study spoke extensively about her
position as a female in parkour. She addressed both her experiences as a female parkour coach,
and n coaching female athletes. The influence of gender in sports like parkour (unregulated,
adventure, lifestyle) is therefore also a recommended area of future research, potentially in the
form of acritical inquiry.

A number of participants in this stuglyere coach developers for both parkour and other
sports. Although the influence of their experience as coach developers on their learning as
coaches was not extensively mentioned during this study, that does not eliminate the potential for
coach developesxperience to influence coach learning.

Penultimatelyas mentioned by some participants effects of regulation on coach
learning might hinder the coachesO abilities to innowéteout regulationthere is a potential
pressure for coaches to conshabe creativgust in order to figure out how to cogalegardless
of their levels of expertise as coaches. Such a drive towards innovation could challenge the
model presented by Trudel et al., (2Q16)their modelgertification is seen as a threshiad
competene, before the progressidn SupetCompetent, and finally to innovatddowever, the
threshold for innovation may be lower among parkour coaches than it is for coaches of other

sports, both because parkour is unregulated, but also due teafigitrfostering nature of
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parkour itself Parkour coach developers outside of the U.K. should therefore strive to maintain
the drives for innovation and creativity in their coaches should parkour become regulated in their
own countrieslt is possiblehat Trudel et al.Os (2018jodel mayalsoneed to be modified to
account for innovatiopressureghroughout the process of coach identity evolution, especially in
unregulated sports.

Finally, as there is no ogh research on parkour coachtogour knowedge, we
recommend that such research be conducted, as there is always the possibility of different results
leading to different points of speculation and different conclusions.

General Conclusion

This masterOs dissertation was completed with the intention to study the experience of
learning in parkour coaches. Ttweo articles written for the dissertation discussed the sources of
parkour coach learning anlidet influences of those sourcasdthe perceptions of formal
parkour coach education programs held by parkour coaebpsctively

Common themeweregathered fronthe described sources of parkour coach learamng,
exampleparkour coaching experience, previous leadership experience, experience as an athlete
in parkour and other sports, other parkour coachespatdkour coaches, parkour coach
education programmesghool, reflection, and the Intern&Ve also speculated about the specific
impacts of sources such as travel and coaching experience in other sports, and how these sources
may exert different influences on parkour coaches when compared to otheosploss.

Next, parkour coach perceptions of parkour coach education programs were somewhat
mixed.Some prticipants of PCEPs listed positive benefits of participating in the progsaicts,
as standardised parkour coaching and adding legitimacy tactaahing. However, there were

also a number of risks mentioned regarding PCEP patrticipation, including the fact that PCEPs
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may not be optimal sources of learning, arat theyarepotentiallyexpensive in both time and
money. Participants also discusseavicompleting a PCEP may lead to assumptions of false
legitimacy. There is a risk gfeople external to parkour coachigsuming thatolding a
certificateis asufficientcredentiako value a parkour coach as a good coddfere is also a risk
that pakour coaches will become overconfident in their own coaching abilities after completing
a PCEP, and might no longer seek out additional learning opportunitiesesgomses from the
participants suggested that there is afabom for improvement withiparkour coach
educatiorprograms.

The overall contributions of this masterOs dissertat®related to the fact that not only
is parkour a aw sport, an adventure sport, and a lifestyle sport, but it is unregulated in most of
the world.The fact that parkour does not having a national governing body anywhere but the
United Kingdom provided the unique opportunity to study coach developmesportavhere
nearly all of the coaches are solely responsible for the content of their own led@eng.
potentialeffectsthat regulation of parkour would have upon parkour coach learning is presently

unclear, but we are optimistic for the future.



2501

2502

2503

2504

2505

2506

2507

2508

2509

2510

2511

HOW PARKOUR COACHES.EARN TO COACH 124

Statement of Contribution

Ethan Greenberg, the first author, was responsibleoftgatingandtranscribing data,
was theprimary conductor ofdata analysisand primary writer of this dissertation. Reesor
DianeCulver, EthanOs supervisor, worked with him to develop the concepts and design of this
study. She also acted as a peebriefer through the entire course of the study, including helping
to read, write, and edit the articles. RsgorCulver also workeavith Ethan to help edit and
shape the final productiago Duarte also acted as a pdebriefer and as a source of discussion
and feedback for Ethan as he conducted this study. Vakhtang Berri transcribed one interview
from a parkour coach who participatedhis study. Vakhtang used the transcript from that

interview in his own research.



2512

2513

2514

2515

2516

2517

2518

2519

2520

2521

2522

2523

2524

2525

2526

2527

2528

2529

2530

2531

2532

2533

HOW PARKOUR COACHES.EARN TO COACH 12t

References

Allee, V. (2000). Knowledge networks and communities of prac@é® practitioner, 32(4), 4
13.

American Parkour. (2009Rarkour vs Freerunningretrieved from
http://americanparkour.com/smf/index.php?topic=21105.0%3Bnowap

American Parkour. (20)5RetrievedApril 16, 2015 from
http://beastcoast.americanparkour.com/

APEX Movement. (2006). Parkour Coaching / Instructor Certificatiogarn to Tach Parkour.
Retrieved April 16, 2015, from http://apexmovement.com/coaebantification/

Araya, J.Bennie A., & O'Connor D. (2015). Understanding performance coach development:
Perceptions about a postgraduate coach education programeneationalSport
Coaching Journal2, 314.

Archer, N. (2010). Virtual poaching and altered space: reading parkour in French visual
culture.Modern & Contemporary Fran¢d8(1), 93107.

Atkinson, M. (2009). Parkour, anarcleovironmentalism, and poiesiurnal ofSport & Social
Issues33(2), 169194.

Bell, M. (2014. Parkour vs Freerunning? A guide to their definitions. Retrieved from
http://www.movementunleashed.com/parkesifreerunninga-guideto-their-
definitions/

Belle, D. (2009)Parkour. Intervista.

Braun, V., & Clarke, V. (2006)Jsing thematic analysis in psychologjualitative Research in

Psychology 3(2), 7#101.



HOW PARKOUR COACHES.EARN TO COACH 12¢

2534 Brown, N. (2007). The Art of Displacement: Parkour as a challenge to social perceptions of body
2535 and spaceParkour GenerationsRetrieved from

2536 http://lwww.parkourgnerations.com/article/adisplacement

2537 Callary, B., Culver, D., Werthner, P., & Bales, J. (2024) overview of seven national high
2538 performance coach educatiprogrammes. International Sport Coaching Journdl(3),
2539 152-164.

2540 Canada Parkour. (201.30rigins Parkour & Athletic Facility Vancouver BC. Retrieved from
2541 http://www.canadaparkour.com/

2542 Carter, A. D., & Bloom, G. A. (2009). Coaching knowledge and success: Going beyond athletic
2543 experiencesJournal of Sport BehavipB2(4), 419.

2544  Clarke, V., & Baun, V. (2013). Teaching thematic analysis: Overcoming challenges and
2545 developing strategies for effective learnifipge Psychologist6(2), 120123.

2546 Clegg, J. L., &Butryn, T. M. (2012). An existential phenomenological examination of parkour
2547 and freerunningQualitative Research in Sport, Exercise and Heal{B), 320340.

2548 Collins, L., & Collins, D. (2012). Conceptualizing the advertsperts coachlournal of

2549 Adventure Education & Outdoor Learnind2(1), 81-93.

2550 Coallins, L., & Collins, D. (2013). Decision making and risk management in adventure sports
2551 coachingQuest, 6§1), 7282.

2552  Coallins, L., Collins, D., & Grecic, D. (2015). The epistemological chaimgh-level adventure
2553 sports coachegdournal of Adventure Education and Outdoor Learnitiy3), 224238.
2554 CMapTools (Version 5.06) [Computer software]. (2014). Institute for Human and Machine

2555 Cognition.



HOW PARKOUR COACHES.EARN TO COACH 127

2556 Coffey, A., & Atkinson, P. (1996 Making sense of qualitative data: Complementary research
2557 strategiesThousand Oaks, CA: Sage.

2558 C™tZ, J., Salmela, J., Baria, A., & Russell, J. (1993). Organizing and interpreting unstructured
2559 qualitative dataThe Sport Psychologist, 127137.

2560 Croninger, R. G., Rice, J. K., Rathbun, A., & Nishio, M. (2007). Teacher qualifications and early
2561 learning: Effects of certification, degree, and experience orgiiegste student

2562 achievementEconomics of Education Revie26(3), 312324.

2563 Crotty, M. (198B). Constructionism: The making of meaningThre Foundations of Social

2564 Research{pp. 4263). London, UK: SAGE.

2565 Culver, D., & Trudel, P. (2008). Clarifying the conceptommunities of practice in

2566 sport International Journal of Sports Science and Coach@{d), 1-10.

2567 Cushion, C., Nelson, L., Armour, K., Lyle, J., Jones, R., Sandford, R., & OOCallaghan, C. (2010).
2568 Coach learning and development: A review of literatuemds:Sports Coach UK

2569 Ellmer, E., & Rynne, S. (2016). Learning in action and adventure spsitgsPacific Journal of
2570 Health, Sport and Physical Educatiof(2), 107119.

2571 Endres, S. (2016). The APEX International CompetitidhtV Magazine. Retrievedrom

2572 http://muvmag.com/apexternationalcompetition/

2573  Erickson, K., Bruner, M., MacDonald, D., & C™tZ, J. (2008). Gaining insight into actual and
2574 preferred sources of caaing knowledgelnternational Journal of Sports Science and
2575 Coaching 3(4), 527538.

2576 Ford, R. (2009)Drilling the Landing ContinuumSeven Degrees of Landings. Retrieved from
2577 http://archives.americanparkour.com/demdn#is/4445demondrills-the-landing

2578 continuum



2579

2580

2581

2582

2583

2584

2585

2586

2587

2588

2589

2590

2591

2592

2593

2594

2595

2596

2597

2598

2599

2600

HOW PARKOUR COACHES.EARN TO COACH 12¢

Ford, R. (2016)How to start jarkour: A beginner's gide[PDF]. CO:ParkourEDU.

Fuggle, S. (2008). Discourses of subversion: the ethics and aesthetics of capoeira and
parkour.Dance Researgi26(2), 204222.

Galvan, H., Fyall, G., Cupan, |. (2012). Higkrformance cricket coachesO perceptions of an
educationally informed coach education programivsga-Pacific Journal of Health,
Sport and Physical EducatioB(2), 123140.

Geyh, P. (2006). Urban free flowpaetics of parkoum/C Journal 9(3).

Gilbert, W., Lichtenwaldt, L., Gilbert, J., Zelezny, L., & C™tZ, J. (2009). Developmental profiles
of successful high school coachkdernational Journal of Sports Science and Coaching
4(3), 415431.

Gilchrist, P.,& Wheaton, B. (2011). Lifestyle sport, pitbpolicy and youth engagement:
Examining the emergence of parkoknternational Journal of Sport Policy and
Politics, 3(1), 109131.

Griffiths, M. A., & Armour, K. M. (2013). Volunteer sport coaches and their learning
dispositions in coach educatidnternational Journal of Sports Science & Coaching
8(4), 677688.

Guest, G., Bunce, A., & Johnson, L. (2006). How many interviews are enough? An experiment
with datasaturation and variabilityzield Methods 18(1), 5982.

IngScribe (Version 2.2.3) [Computer software]. (2005). Inquirium, LLC.

Irwin, G., Hanton, S., & Kerwin, D. (2004). Reflective practice and the origins of elite coaching
knowledge Reflective Pactice, 5(3), 425442.

Jarvis, P. (2006)lowardsa comprehensive theory of human learningndon Routledge.



2601

2602

2603

2604

2605

2606

2607

2608

2609

2610

2611

2612

2613

2614

2615

2616

2617

2618

2619

2620

2621

2622

2623

HOW PARKOUR COACHES.EARN TO COACH 12¢

Jarvis, P. (2007Globalisation, lifelong learning and the learning society: Sociological
perspectived_ondon: Routledge.

Jarvis, P. (2009).earning to be a person in societyondon: Routledge.

Kane, T. J., Rockoff, J. E., & Staiger, D. O. (2008). What does certification tell us about teacher
effectiveness? Evidence from New York Cisconomics of EducationeRiew 27(6),
615631.

Kidder, J. L. (2012). Parkour, the affective appropriation of urban space, and the real/virtual
dialectic.City & Community11(3), 229253.

Kidder, J. L. (2013). Parkour, masculinity, and tig. Sociology of Sport JournaB0(1), 123.

I'Inconsolable, N. (2010Retrieved fromhttps://www.youtube.com/watch?v=SMpgiNWo

Leduc, M., Culver, D. M., & Werthner, P. (2012). Follogia coach educatiggrogramme
Coaches' perceptions and reported actiSpsrts Coaching Review(2), 135150.

Lemyre, F., Trudel, P., & DurarABush, N. (2007). How youtkport coaches learn to coach.
Sport Psychologis21(2), 191.

Lorimer, R., &Holland-Smith, D. (2012). Why coach? A case study of the prominent influences
on a toplevel UK outdoor adventure coachhe Sport Psychologis?6, 571583.

Lyle, J., Jolly, S., & North, J. (2010). The learning formats of coach education materials.
International Journal of Coaching Scienef1), 3548.

Lyons, M., Rynne, S. B., & Mallett, C. J. (2012). Reflection #redart of coaching:dstering
high-performance in Olympic skimoss.Reflective Practicel3(3), 359372.

MacDonald, D. J., Beck, K., Eriskn, K., & C™tZ, J. (2015). Understanding sources of
knowledge for coaches of athletes with intellectual disabilifiestnal of Applied

Research in Intellectual Disabilities



2624

2625

2626

2627

2628

2629

2630

2631

2632

2633

2634

2635

2636

2637

2638

2639

2640

2641

2642

2643

2644

2645

2646

HOW PARKOUR COACHES.EARN TO COACH 13C

Mallett, C. J., Trudel, P., Lyle, J., & Rynne, S. B. (2009). Fbraainformad coach education.
International Journal of Sports Science and Coachif{§), 325364.

Maxwell, J. A. (2012)Qualitative research design: An interactive appro@¢bl. 41). Sage.

Mccullick, B. A., Belcher, D., &chempp, P. G. (2005). What works in coaching and sport
instructor certificatiorprograns? The participants' viewhysical Education and Sport
Pedagogy10(2), 121137.

Merriam, S. B. (2002). Introduction to qualitative resea@imalitative Research iRractice:
Examples for discussion and analygisl-17.

Merriam, S. B. (2014)Qualitative research: A guide to design and implementatiohn Wiley
& Sons.

Miles, M., & Huberman, A.M. (1994). Qualitative data analysis: An expanded sourceBtok (2
ed.). Thousand Oaks, CA: Sage.

Miller, J. R., & Demoiny, S. G. (2008). Parkour:rfew extreme sport and a case sttide
Journal of Foot andAnkle Sirgery, 47(1), 6365.

Moon, J. (2001)Short courses & modules: Improving the impact of learning, trgidin
professional developmeritondon: Kogan Page Limited.

Moon, J. (2004)A handbook of reflective and experiential learningheory and practice.
London: RoutledgeFalmer.

Nash, C., & Sproule, J. (2012). Coaches perceptions of their coachied@geriences.
International Journal of Sport Psycholagy3(1), 33.

Nelson, L., Cushion, C., & Potrac, P. (2006). Formal, nonformal and informal coach learning: A
holistic conceptualisatiotnternational Journal of Sports Science and Coachi(g),

247-259.



2647

2648

2649

2650

2651

2652

2653

2654

2655

2656

2657

2658

2659

2660

2661

2662

2663

2664

2665

2666

2667

2668

2669

HOW PARKOUR COACHES.EARN TO COACH 131

Nelson, L., Cushion, C., & Potrac, P. (2013). Enhancing the provision of coach education: the
recommendations of UK coaching practitionétBsysical Education and Sport Pedagpgy
18(2), 204218.

Novak, J. D., &Ca-as, A. J. (2006). The theory underlying concept maps and how to construct
them.Florida Institute for Human and Machine Cognitiah 1-36.

NVivo (Version 10.0) [Computer softwaréR010).Doncaster, Australia: Qualitative Solution &
Research.

O'Grady A. (2012). Tracing the ciBparkour training, play and the practice of collaborative
learning.Theatre, Dance and Performance Traini(P), 145162.

O'Loughlin, A. (2012). A door for creativiBart and competition in parkourheatre, Dance and
Performance Training3(2), 192198.

Ojala, A. L., & Thorpe, H. (2015)he role of the coach in action sports: Using a prokased
learning @proachlnternational Sport Coaching Journ&, 6471.

Origins Parkour. (2014).rBgrams Retrieved fromhttp//www.originsparkour.com/classes/

Ortuzar, J. (2009). Parkour or I'art du dZplacement: A Kinetic Urban UTdpR(The Drama
Review 53(3), 5466.

Papantoniou, M. (2013, September 14). Red Bull Art of Motion Returns to SanGreeik
Reporter Retrieved from http://greece.greekreporter.com/2013/09/1Bixkéhrt-of-
motion-returnsto-santorini/

ParkourEDU. (2016). Coaching Certification. Retrieved from
https://parkouredu.org/seminars/coachaggtification/

Parkour Generations. (2014). ADAPParkour Generations. Retrieved April 16, 2015, from

http://parkourgenerations.com/certifications/adapt/



HOW PARKOUR COACHES.EARN TO COACH 132

2670 Parkour Generations. (2016). Classes. Retrieved from

2671 http://parkourgenerations.com/training/classes/

2672 Parkour UK. (2012). Parkour UK and our missioetrieved from

2673 http://lwww.parkouruk.org/about/

2674 Piggott, D. (2012). Coaches' expegen of formal coach education:cAitical sociological

2675 investigation.Sport, Education and Society7(4), 535554.

2676 Rendao, A. (2011). The Art of Falling: When Gravity UagSoncrete Wall to Throw You.

2677 Retrieved fromhttp://www.amosrendao.com/writtemork/2014/2/5/theart-of-falling-

2678 whengravity-usesa-concretewall-to-throw-you

2679 Rynne, S., & Mallett, C. (2014). CoachesO learning and sustainability in high performance sport.

2680 Reflective Practicel5(1), 1226.R

2681 Sage, G. H. (1989). Becoming a high school coach: From playing sports to coRssegtch
2682 Quarterly for Exercise and Spo@G0(1), 8192.

2683 Sandelowski, M. (1995). Sample size in qualitative rese&ebearch in Nursing &

2684 Health, 18(2), 179183.

2685 Scavington, R. (2016). Parkour Specifically. Retrieved from

2686 http://learn.originsparkour.com/parkespecifically/

2687 Sherwin, I., Campbell, M. J., &lacintyre, T. E. (2016). Talent development of high

2688 performance coaches in team sports in Irel&uwlopean Journal of Sport Sciendes.
2689  Stoszkowski, J., & Collins, D. (2016). Sources, topics and use of knowledge by cdacineasl

2690 of Sports 8iences34(9), 794302.



2691

2692

2693

2694

2695

2696

2697

2698

2699

2700

2701

2702

2703

2704

2705

2706

2707

2708

2709

2710

2711

2712

HOW PARKOUR COACHES.EARN TO COACH 13¢

Thompson, S. (2013, January 31). Parkour leaps into the spotlight with Vancouver competition.
The Georgia StraighRetrieved from http://www.straight.com/news/348326/parkour
leapsspotlightvancouvercompetition

Trudel, P., Culver, D., & \Wrthner, P. (2013). Looking at coach development from the coach
learnerOs perspective: Consideration for coach development administrators. In P. Potrac,
W. Gilbert, & J. Denison (Eds.Routledge handbook of sporsaching(pp. 375387).
London, United Kngdom: Routledge.

Trudel, P., Gilber, W., & Rodrigue, F. (2016 The journey from competent to innovator: Using
appreciative inquiry to enhance high performarmacbing Al Practitioner,18(2), 40
46.

Trudel, P., Gilbert, W., &/erthner, P. (2010). Coach education effectiverf&issrt coaching:
Professionalisation and practic@35152.

Vella, S., Crowe, T., & Oades, L. (2013). Increasing the effectiveness of formal coach education:
evidence of a parallel proces$sternationalJournal of Sports Science and Coaching
8(2), 417430.

We Trace. (2012). Interview: Na*m L'Inconsolable. Retrieved fram//www.we
trace.at/2015/06/27/naim/

Waern, A., Balan, E., & Nevelsteen, K. (2012, May). Athletes and street acrobats: designing for
play as a community value in parkour.Rroceedings of the SIGCHI Conference on
Human Factors in Computing Systefpp. 869878). ACM.

Wenger, E. (2000). Communities of practice and social learning systeganization 7(2),

225246.



2713

2714

2715

2716

2717

2718

2719

2720

2721

2722

2723

2724

2725

2726

2727

2728

2729

2730

2731

2732

2733

2734

2735

HOW PARKOUR COACHES.EARN TO COACH 134

Wenger, E., McDerntty R. A., & Snyder, W. (2002 Cultivating communities of practice: A
guide to managing knowledgdarvard Business Press.

WengerfTrayner, E., & Wengefrayner, B. (2015). Learning in landscapes of practiearning
in landscapes of practice: Boundariédgentity, and knowledgeability in practidmsed
learning, 13-29. Chicago.

Werthner, P., Culver, D., & Trudel, P. (2012). An examination of a{acgée coach education
programfrom a constructivist perspectiveport Psychology Insight837355.

Werthrer, P., & Trudel, P. (2006). A new theoretical perspective for understanding how coaches
learn to coachSport Bychologist20(2), 198.

Werthner, P., & Trudel, P. (2009). Investigating the idiosyncratic learning paths of elite
Canadian coachemternational Journal of Sports Science & Coachid), 433449.

Wheaton, B. (Ed.). (2004lnderstanding lifestyle sport: Consumption, identity and difference
Routledge.

Wilson, L. M., Bloom, G. A., & Harvey, W. J. (2010). Sources of knowledge adguisit
Perspectives of the high school teacher/coBblysical Education and Sport
Pedagogyl15(4), 383399.

Winchester, G., Culver, D., & CamirZ, M. (2011). The learning profiles of high school teacher
coachesCanadian Journal of Educatioi4(4), 216233.Chicago

Winchester, G., Culver, D., & CamirZ, M. (2013). Understanding how Ontario high school
teacheicoaches learn to coadPhysical Education and SporeBagogy18(4), 412426.

Wright, T., Trudel, P., & Culver, D. (2007). Leargihow to coach: fiedifferent learning
situations reported by youth ice hockey coacRéysical education and sport

pedagogyl2(2), 127144,



HOW PARKOUR COACHES.EARN TO COACH 13t

2736 World Freerunning & Parkour Federation. (2016). Teaching Certification. Retrieved from

2737 http://lwww.wfpf.com/teachingertification/



HOW PARKOUR COACHES.EARN TO COACH 13¢

2738 Appendices



HOW PARKOUR COACHES.EARN TO COACH 137

2739 Appendix A: Demographic Questionnaire

2740 Name:

2741

2742 Age: Gender:

2743

2744  Years @ parkour experience: Years ofparkourcoaching experience:

2745

2746 Have you ever been involved in tdevelopmentof aparkour coach educationprogramme?

2747 Yes | No (If yes, please specify)

2748
2749 Have you ever participated in a parkour coach educptiogramm®@

2750 Yes / No (If yes, please specify)

2751
2752 Have you ever been involved in the development of a coadagonprogrammerelating to
2753 another sport?

2754 Yes | No (If yes, please specify)

2755
2756 Have you ever participated in a coach educgtimgrammaeelating to another sport?

2757 Yes | No (If yes, please specify)

2758
2759 What would you say has been the primary source of learning in your experience as a parkour

2760 coach?

2761
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Appendix B: Interview Guide
1)! Tell me about your personal relationship with parkélow did you first get into it?

a! How did you discover parkour?

b.! What were your motivations?

c.! How did your involvement develop?

d.! Were there any particularly influential individuals?

2)! Describe your transition from your first involvement in parkour to becomingkapa
coach (and/or coach developer)
3)! Were you ever involved in a PCEP? If so, please tell me about it.

a! Why do you think this PCEP was created? What do you perceive as its intended
purpose?

b.! Why did you decide to develop/participate in the PCEP? What diéxmect to
get out of it?

c.! Did you learn anything new from developing/participating in the PCEP? If yes,
please elaborate.

d.! Did you face any challenges in the development/participation in the PCEP? If so,
please describe.

e! Does youmprogrammeprovide any additional resources for coaches after they
have completed it? Please describe (Egcebook group, access to additional
resources, other)

f.I Did you have parkour coaching experience before participating in the
programme If so, do you think yar coaching differed before and after

participating in thgorogrammé& Why or why not?
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2785 g.! Do you think parkour certificatioprogrammse do what they intend? Is anything
2786 missing? Is there anything that could have been done more effectively?

2787 4)! As you may or may riknow, there have been a numbepaigramme developed

2788 regarding parkour coach education. Do you think that thesgramme may have

2789 benefits? What and why/why not? Do you think there could be any risks or negative
2790 consequences to the coaches who ppdie in thes@rogramme? What and why/why
2791 not?

2792 5)! Have you created/taken part in coach certificatioogrammes for any other sports? How
2793 would/might you compare thopeogrammes to parkour coachingrogramme? How do
2794 you think thoseorogramme might have ffected your parkour coaching?

2795 6)! Do you have an area of focus in your coaching?,(@eativity, speed, control, safety?)
2796 al! To what do you attribute your coaching style? (g/gur programm@& A special
2797 mentor, etc.)

2798 b.! Do you have a consistent/specific coaghitilosophy? How would you describe
2799 your coaching approach?

2800 I. How did you develop this approach?

2801 7)! Where and when do you feel you have learned the most about parkour coaching?
2802 (PCEPs, seminars, coaching experience, other coaches, jams, YouTube)

2803 8)! How do you fekabout discussing coaching knowledge/experience with other coaches?
2804 What might you see as some benefits to sharing, if any? What do you think might be
2805 some disadvantages, if any?

2806 9)! Describe any coaching experiences that stood out as particularly memdvélaie®ere

2807 your actions and why do you think you acted in this way?
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2808 10)Have you faced any particular challenges in your time as a parkour coach? If so, how did
2809 you deal with these challenges?

2810 11)Would you be available for a short follewp interview?















