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(¢hi-square) statistic 1is /~calculated- testing .the

gofdnebs of = fit of ‘the predictéd variance-covariance

1

matrix to the observed data matrix. ' Second, standard

errors and critical ratlos Pt—values)‘ dre calculated
Al [ .
for each of the estlmated parameters.
,Except ‘that Motivation was deﬁlned‘ as a latent

variable- and that correlations betwéen orientations

.:using_.L;SREL{ - ittt wags possible"to_ test if the

et S . .. ) T e, <7
- relationships between orientations: aad?motlvat1on were

. groups pa}titiohéd' acqordinq to the fhrge factors of

to numerous popalatlons

“the present study. Independeﬁ; groups can be. analyzed

i51mu1taneously w1th LISREL . and'pafameters of intgr%st

can’ be constralned to. be equal across the groups. "This

' allows the generatlon of a common set: of parameters for

- numerous groups,. effectlvelikzenerallzlng one solutlon

Joreskog- (1971;.  McGaw ahd

J'were inc;qded"in'the model shown in Figure 1, thjs\
:‘modél is' similar to the model implicitly tqgéed using -

‘the multip]e regressions’ described earlier. ‘However,

"thé same inall eight groups, or ir{subsets of sthe

Jéreskogq, 1971) Sbrbom (1974) ana} ‘more recently,

Munck (1979%

descrlbed; a_compa{isoh _procedyré
whereby th goodness of 'ff{ of ;the“ébmmon?-sét of
ﬁérametefs for,the_several,popﬁlaffons\éapvbeHQSSegseq;
In this procedure;'}the )Q"ﬁcdmpﬁtea in'phé.caseiﬁhen

\



- 54 - L ‘ ;
- . - - ' 2 . | ) . ' ‘
parameter estimates in the models are constrained to be

g

equal across the groups is compared to that obtained

when no constraints are specified. The latter tase

- ’

~yields different parameter estimates for each group.

Because the %* statistic is additive, the difference

in %" Dbetween the two solutions (constrained versus

_unconstrained models) .can be treated as a . p e

v

statistic with degrees of’ freedom equai to ehe
dlfference in degrees of freedom (see, €. g., 'Jﬁreekeg
and Sbrbom £ 1981). 1f the dlfference pA iS'ne;t'
significant, f{ can be cdncluded that no signffitant-
information is lost when '’ thé‘paramete; 'estlmates are'
constrained to be equal across groups relatlve to when
thef are left free in each group. Thus, Qne‘could‘

.

conclude that 'one 'solution adequately represents the

data for all groups),: a more pafsimonipue‘iahd geaeral)

., . - // :
descrlptlon thaﬁﬁawould be a different model for eéch‘_

group. The goodneSs of fit of the solutlg//w1th elght

separate equatlons was compared first to the SOlUthU

' 3

specif?ing one eﬁuatlon for, all, groups (the most

'restrictive, o par51mon10us solutlon) and then _Ld‘

solutlons for comb1nat1ons of groups determfned by the " .:

< ~

three factors’ Ethnollngulstlc Group,'MLlleu, and Target,

Language. , Parameter estlmates were constrained equal'

. -

across the reqguisite groups” and ‘the. ?Q' and degrees

r
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~ of freedom. were compared to the ' ¥ . and 'éegreésspf

o f_.u.‘_ - Ssl—: -,

‘freedom for the.independent groups solution.

LISREL 'was used to evaluate one aspect of the‘

<t . . )
importance of orientations to | second language
1eérning--their relation to motivation--as a fungtzon'
\ T

of the three contextual factors. The fifth and f%ﬂéli‘t

set of analyses investigated student endorsements of

. ' ° ~

the importance 6f' the . general orientationhs as a

function of the learning context.
. } .

- -

-or1entat10ns found to be common to all of the groups.

'51gn1f1cant MANOVA fefféctq' follow up dlscrlmlnant{‘

‘Student Endorsements of Orientations

The-laet'-analyeis'used multivariate analysis of

'Varlance (MANOVA) to 1nvestlgate student evaluations of

]

these same or1entat1ons as a functlon of the learnlng‘_

r
context. ' T2 x.2 X 2~factorlal »de81gn 1nc1ud1ng

factors - Ethnolinguistic "Group . (anglophone 1'_or

ftancophoné) - Target’ Language (off1c1a1 or mlnorlty)

~and M111eu (unlcultural or ‘mu}t1cqltural)~ was used to

predlct . dependent varlable%,' ‘the.' four generall

Oyerall MANOV@ _ma1n,and 1nteract1ve effects were

ebaluated ueing-wilksfS"k'“(lembda{ Wilk5y'1932)_ and

‘assoc1ated approxlmatlon ,tb the - F distributioh (see,

. e.g. 1ndemann Merenda,- ahd‘Gola | 1980) ?or‘eech'

l

;e'analy51s_ and un1va;iate ‘analyses of varlance (the
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"protected F approach™) were used to determine the
contribution of each of the dependent variables to the
MANOVA effect. ‘

Tﬁe protected F 'apprthh (see Cramer and Book,
1966; Hummel and Sligo, 1971: Spector, 1977, 1980) is
tol tolloh up' a sﬁgnificant multivariate test with

univariate F tests (ANOVAs) for each‘of'the-depehdent

variables evaluated over the requ1slte groups. The'

multlvarlate tesb thus sérves to protect agalnst Type I
_erro:. ' no univariate effects are 1nveet1gated if the:.

overall‘MANOVA‘etfect is not significant. .

A number of authors havafcriticized the . sole use

of the protected F approdch to :investigate MANOVA

_effects (Borgen and Seling, 1973; Bray and Maxwell,

1982; ' Kaplan and:Litrowﬁik, 1977;~"Wi1kin$on! 1975).

Theee' autho:e'have 'pointed’out'.that;' although ‘this

-approach protects;against Type 1 error, the tests are

) not_o;thogonai, 1ano therefore do not take into aécount

: thef.hULtiVEriete "nature .of the data,~ 1nclud1ng

T

_:.intercorrelation5 between the dependent varxables.

Instead, these authors recommend that the p;oteoted F

approach be used .1ﬁ conjunctionfwithIOthe} *teets, ~in
‘partleular, dlscr1m1nant functlon analy51s _‘For each
- effect; .these authors p01nt-out, MANOVAf_estimetes‘a

‘vector of weights for the-.aependent ﬁariablés along

)



_57_

~
’

which the groups are maximally separated. Therefore,

for each significant.effect, a discriminant’function
Zenalysis is done to define this ditiension by estimating
the function coefficients (the weights assigned to ihe
_dependene variables; Cooley and Lohnes, lé?i;\

<

.Lindemdnn, ‘et al., 1980; Tatsucka, 1931); - Two

-

statistics a:e'then used to evaluate the contributions,

‘bf the - individual dependent variables to the . -

.
v

discriminant func;ion (see e.qg., Borgen ang - Seiing;
1978; Bray and Maxwell, 1982): the standardized.
discriminant :function coefficients for the variablee
and the canonical variate correlations. The
standardized . discriminant function coefficients
represent-tne relative contribution of each varianle to
the discriminant function. However, the magnitudes of
the coefficienfs are influenced by the
intercorrelations between dependent variables and
between dependent and independent variables’ For this

. reason, the «canonical variate correlations are also

examined. These correlations, similar to the.factor

1dadings in an orthogonal factor analysie, are the

correlations of the raw dependent variables with the

.

discriminant function variate. A score on the
discriminant function *is calculated for each subject,
and this score is correlated with the dependent

-

[V L
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variables:  As in féétor_anélyéis, these ‘correlations’

gan_bg‘uééd 'tb.inﬁerbfet"thé-dimgnsion,.uﬁderlying the

- dependent véfﬁéblés by aséigniﬁg"iMportahcé' to the .

' jvafiéble.commensuraté with the Size 6fy£hg Cofrelaéioqﬁ

ﬂcéeﬁficighﬁ:fség:ﬁ#:gménn,JIS?O}.‘}l. | ‘ ‘
| ..CThé‘fq;eéding-stép{stiéé.aré-.ﬁséd ﬁo-déécribé:fhe
.‘diﬁeﬁgidh undefiyingjg;sign;fic%n&v MANOVA'effegt;_ Tt
. el , .

is ‘also _necessary to compare . multivariate group

centroids - {means) on this dimension .in'Abrdervfto'
‘evaluate the relationships between‘thé,grbUps}-"Inithe
case - of inﬁeraqtidné, ,:when'-,mpfe'-than two ,group'

. centroids ake_involyea, a follow-up test 'is required to
determine . which , c@ﬁt;oids differ-ﬁsighifidantlyl from
one-anqther.:. Iﬁ‘the present, studyg'Hotelling?s’Ei was

-~used . to compare -~ group . centreoids. in evaluating

[

'significant'interétions  (see hray'and Maxwéll, 1982;
Lindemaﬁn,_et ai;, 1930):

In suﬁmary, multivariate analeiS of variance was
used ‘to describe how the eigbt'groups.,of students
differed in their endorsements sfv orientations to
learning a sec$nd language. Significant MANQVA\efgects
were investigated using a combination of wunivariate

' . ANOVAs and multivariate discriminant -analyses.
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. Results

'FiégASétS of analyses were . completed in order to:
(a) Delineate ‘;nd compare the compositions of
‘orientations to ‘secénd language learning iﬁ tﬂé eight.
-different. ;lequiﬁg ,‘contexts; (b) desé}ibe , the
relationghipsu between orientations and motivation in
each of the éjéht‘@répps:' {c) develop measures of thg
orientations common tofléll:g;oups which could be used
in'cross-éroup ;émparisons;*xﬁd) deséfibe the relafipns:
‘between orieptatiohs.Aand~moti§ation as a fuﬁétipnlﬁf_|
thellearning cpntext;.'-and'(e} determine the effect of .
‘the léarning context 'on_sfudént; endorsements of the -
iﬁportaﬁce'of:ofientatfons; ‘ | j-

Composition of Orientations

.. In this set “of‘anglyéeé, Sﬁudent ratings éf the
impbr£ance'of each of ﬁhe‘37 :reésoqs for studying a
sec;ﬁd language “(Table 2) were factor qnalyzed in eacﬂ
of the eiéht grqpps_sepééately. 'The resulting factéfﬁ,
shdwinglwhich-reasdns glusteféd‘toggthe;'Lp.compqseuthe.
oriengations for each group; were then coﬁpared across
the gfoups.. | |

Individual Group Factor Analyses

‘The individual group factor . analyses of the
ratings of - the 37- items each "~ utilized max imum

likelihood extraction and varimax Trotation (Dixon,
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1981): 3T§e, corrélati@n matrices which were analyzeq
are presentéd in Appendix B,  Tables B-2 to 3-9;
Preliminary analyses using the scree. test (Catell,
1966) on each group separately, and a factor analysis
of a correlation matrix calcdlated;by pooling all eight
groups of subjects Logether (weighting each subject's
raw data by the size of the corresponding ,group),
indicatgd that six factors best represented each of the
':éfght sets of -data. The varimax rotated factor
matrices for fhe data from the eight groups are
:preéented in, Tables § to 12.
Group 1. . Table 5 shows' the factor loadings for
Gfbuphl, .the g:oﬁp of anglophéne students learning an
-officiél' lénguagé (French) in a unicultural milieu

(London, dntario); © Factor I receives appreciable

.loadings (abgoldté'balue greater than .40) f
expfégs&ng stﬁdents'“wishes to learn French

Jgain'gfeétér gnde;standiﬁé about themselves (item 31),
'-abbu; . things ,in‘ general (item 28), and . about
franéBphbneé'_1ivés_and.culture (items 2, 37, 13, and
9. Faétor I' also indicétes that -these students wish
. to get to know. and beéome':friends with francophones
(items 25, .1, and .23) and to identify with them
(item 35); | .|Béthﬂ _élementé of the integrative

orientatibn, developingQaffective ties (items 25, 1 and

Fy

&
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Table 5 ' -

Varimax Rotated Factor Matrix for Group

French (L2) in a Unicultural-Milieu

1: Anglophones Learn

'

"Factor
. Ltem I I1 IIT IV v Vi

l.Be at ease with L2 Canadians .48 .22 .14 .15 .22 -.11
2.Find out how L2 people live .61 .08 .20 -.01 .05 .04
3.Be admitted to a higher school .05 .20 ,05 .06 .13 65
4 .Useful in getting a good job .04 . .78 .14 -.06 .18 .16
5.Travel (Canada, Mexico) .26 .10 .60 .18 .29 .04
6.Need 1t for future career .05 .67 .28 .00- .03 .18
7.Become member of L2 community .38 .24 .43 .15 .01 -.01
B.Study another language later .31 .04 .32 .26 .09 .30
9.Help understand L2 life .52 -.08 .33 .09 .07 .03
10.Travel (France, U.S., Spain) .14 .23 .66 .16 .16 .05
11.Become more knowledgeable .15 .33 .27 .48 .37 .09
12.To meet some L2 people .32 .21 .3% .24 61 -.02
13.Appreciate problems L2 minority .52 .06 .02 .01 .09 .09
14.To get a degree .02 57 .11 .00 .04 .57
15.Understand own language better .23 .10 .27 .44 17 .15
l6.Make friends with L2 people .32 .11 .31 .32 63 -.08
17.Make me appear more cultured .30 .23 .33 .48 .02 .05
18.To be successful in business .10 .68 .17 .31 -.05 .05
19,.Be ‘useful after I leave school .15 .59 .,31° .19 .11 .09
20.Uneducated unless fluent in L2 .27 .21 .27 .13 -.14 .05
21.Help if.T1 should ever travel .16 .22 .36 .24 11 .08
22.Get a job where use L2 . .23 .58 .42 .10 -.01 -.01
23.Gain friends among L2 speakers .43 -.05 .11 .42 .27 .01
24 .People will respect me more .15 ,09 .11 .59 -.02 .09
25.Get to know L2 speakers .60 .05 .19 .24 .27 -.02
26.Influence in my community .34 .37 .04 .41 -.02 -.16
27.Participate in activities .36 .35 .21 .33 .18 -.12
28.Acquire ideas, broaden outlook .40 .27 .34 .32 .13 .08
29.To finish high school .20 .17 .02 .14 -.21 .64
30.Help get a better paying job .03. .80 -.05 .19 .02 .21
31.Help learn about myself .7r .22 .07 .13 ~.10 08
32.Influence over L2 Canadians .30 .06 -.12 .24 -.41 -.10
33.Meet more and varied people -.38 .30 .35 .32 .38 .01
34 .Help if I ever enter politics . =.02 .04 .06 .38 .02 04
35.Think and behave like L2 people .45 -.00 .15 .08 -.08 .05
36.Travel to an L2 area .12 .31 .69 .14 22 05
37.Understand L2 art .57 .04 .04 .13 .06 16
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23) and identifying ‘with members of the"target group
_(item 35}, figure in this-prientation: However, the
preponderant loadings are from items coﬁcgrﬁed with
learning about and understanding oneself and ﬁembérs of
the: target group. . For this reason; - the dimension has

—

been labeled Understanding/Identification.

"Understanding” is used he;e'in the sense of developing
a sympathetic awareness of oneself and of othérs, whiéh
encompasses iéarning" about and becoriing friends with
francopﬁones. "Identification” refefs ﬁo the éesire to
think and behave like francophones.

Factor II {see Table 5), " receives significant
loadings from instrumental reasons only, dealing‘with
the advantages accrued at school and at‘:work from
learning French (items 30, 4, 18, 6, 19, 22, and 14).

For this reason, it has been called an Instrumental

factor. FPFactor III is composed of reasons for learning
French as an aid to téavel (items 36, 10, and 5), té
join a. French community {(item 7), and to get a job
where French is used (item 22). Given the relétively
high 1loading of the three travel items, joining a
French community and getting a job where French is
spoken appear to be part of the students' travel plans,

and the factor was thus labeled as reflecting a Travel

I

- orientation.

o §
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Factor IV recelves s1gn1f1cant loadlngs from items '
reflectlng students learning French in order to galné
respect and influenEe (items 24, 17, end 26) as well as
to become more knowledgeable.{items 1l and lS?'ana.gain(”
French-speaking friends.more easily (item 23),. ;bue to

the p}eponderance of the respecﬁ-seeking” items, 'this
dimension hae been interpreted is a Prestlge factor,‘
expressing students learn1ng a second language in orfder .

to gain more prestlge, Factor V ‘was labeled Friendship

because . items 16 and 22, both ltems expressing

.students’ desire to be friends with francophones, _.load

'highest on this factor. The only other significant
‘loading is from item 32, which  expresses an
influence-seeking motive for learning French. ~ This

loading is negapive, suggesting that those students who
learn the language 1in order te gain friends do not do
so in .order to become more influential. Facfor VI,
like Factor I1I, is conposed of three instrumental
reasons for learning French, but all deal specifically
with school (items 3, 29, and 14). For this reason, it

has been labeled a School Instrumental fector.

Group 2. Table 6 presents the varimax rotated
- factor analysis of the 37 reasons for learnlng a second
language for Group 2, anglophones learnlng an off1c1al-

language 1in a multlcultural m111eu {Ottawa). This
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table shqwé-ﬁhat‘ items loading highest on Factor I
concern meeting .-and making friends with francophones

(items 12, 16, .25, 23, and I)  and travelling (items 5,

'iO, andnGG); Two instTumental items (22 and 19), and

!

an item expressing the desire - to learn French in order
to better':ﬁunaerstand French art and lite;atufe
(item 37) "also load significantly on this factor. Due”

to the preponderance of the items concerning friendship

and travel, this factor has been labeled a

Friéndship/Travel d%mension.

Factor II, like the second factor in the prgvioué
anal&sis, is composed of items suggesting that the
second " language is being learned for personal
advancement in school or in a career (items 30, 3, 14,
6, 4, 29, 19, and118). This factor has many of the

same items as the second factor in Group 1 and it, too,

has been labeled an Instrumental.factor. Factor III is

composed of 1items expressing the students’' desire to
learn more about francophoneé (items 2, 9, and 13). and
themselves (item 31) as well as to think and behave
like frahcophones (item 35) ‘énd join a francopﬁoné
community {item 7}. This factor contains some of the
same items as the first factor in Group 1 dééling;with
learning a secorid language in order to learn about

oneself and to learn about and identify with members of
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Table €

Varimax Rotated Factor Matrix for Group 2: Anglophones Learn

French (L2) in a Multicultural Milieu

, Factor
* Item I 11 -II1 IV v Vi

1.Be at ease with L2 Canadians .44 .21 .14 .18 .29 ,02

2.Find out how L2 people live .31 .18 .70 .17 .09 -.10

3.Be admitted to a higher school .05 .76 -.01 -,20 .20 .19

4.Useful in getting a good job’ .31 .60 .04 .20 .38 -.05

5.Travel (Canada, Mexico) .65 . ? .08 .01 .06 .07

6.Need it for future career ~34 .6 .15- .06 -.00 -.07
* 7.Become member of L2 community = .30 .10 .57 -.10 -.07 .18

8.Study another language later +.38 .25 .06 .09 .01 .11.

S.Help understand L2 life .22 .18 .67 .17 .06 -.05
10.Travel (Frapce, U.S., Spain) .56 .17 .14 .03 .13 -.06
11.Become mo knowledgeable .32 .24 .17 -.,01 .56 .19
12.To meet some L2 people .78 .08 ,17 .11 .18 .09
l3.Appreciate problems L2 mlnorlty .16 -.01 .62 .02 .16 .09
14.To get a degree -.0¢4 .70 .18 ,06 .16 .18
15.0Understand own language better .24 -.16 .21 -.04 .10 .34
16.Make friends with L2 people .77 -.05 .25 .09 .09 .03
17.Make me appear more cultured -.07 .24 .17 .56 .08 .27
18.To be successful in business .12 .48 .15 - .44 .20 .07
19.Be useful after I leave school .45 .48 .03 .18 .34 .01
20.Uneducated unless fluent in L2 23 .03 .17 .18 .23 .38
21l.Help if I should ever travel 39, .39 -.03 .12 .29 .17
22.Get a job where use L2 .46 .38 .16 .18 -.0¢ .06
23.Gain friends among L2 speakers .55 .07 .19 .21 .11 .14
24 .People will respect me more .08 .15 .11 .34 .00 .84
25.Get to know L2 speakers . .61 .03 .19 .42 .31 -.00
26.Influence in my community .21 .05 .18 .62 .12 .08
27.Participate in activities .38 .19 .31 .12 .06 .31
28.Acquire ideas, broaden outlook 17 .12 .10 .04 .65 .05
29.To finish high school 03 .49 .17 .15 .05 -.20
30.Help get a better paying job 14 .B2 -.04 .29 -.0¢ .02
31 .Help learn about myself 12 .12 .52 :21 .09 .31
32.Influence over L2 Canddians 22 +.08 .21 .51 -.18 .08
33.Meet more and varied people 31) .24 .05 .19 .38 -.01
34.Help if I ever enter politics .14\ .16 -.04 .37 .24 .05
35.Think and behave like L2 people .01 .01 .46 .26 .06 .14
36.Travel to an L2 area .55 .09 .127-.04 .23 .20
37.Understand L2 art 40 01 .19 .16 .34 .12
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the target cultﬁre." However, the affectiéé;%lement df
the Gfoup lnfacéof-—dévelop{ng friendships with target

group members--is not found ~ in Factor III. For these

reasons, Factor I11 has been called - ) a

Knowledge/Identification factor, expressing students'
motivation to learn @ second langﬁggé in\ordep.ﬁo learn

>

about and to identify with francophones.

Factor IV (Table 6). receives significant loadings

from items suggesting fhai the student is léarning.

French in order to become more influential ﬁitems 26,

32, and 18), become more respected (item 17), ‘and get

i

to know ffaggggpopeé (item 25). Because this factor -,

appears to, express thé'goai of leafning a second
language in . order to become influential and,

secondarily, to gain respect, 1t has been labeled an

: . . - P
Influence dimension. Factor V has- been labeled a
Knowledge factor. It is composed of but two itémé,

both expressing tpe_desire “of the stﬁdeﬁt to become
m&re -knowledgeable (items 28 ;nd 11). - Unlike
‘Factor II1 for this group, Factor V does not contain
.sizeable loadings from items coq?erned with idéntifying
iwith the target ggbup; Finally, Factor VI has been

named a Resgectff tor after the single item lpédinq

signifiéantly on this factor. (item 24}.

Group 3. Table 7 shows the varimax rotated factor .

‘ a cJ‘\‘ o
AT
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Table 7 . . -

r

- Varimax Rotated Factor Matrix for:

Group

R

o

Spanish {L2) in a Unicultural Milieu
. o« s . )

3: Anglophones Learn

37.Understdnd L2 att

\ . :
Su»hﬂ n - Factor
T T {tem 1 II 111 . IV | V. VI
1l.Be at ease with L2 Canadians. , .13 .09 ,03 -.02 .08 .40°
- 2.Find out how L2 people live. .18 -.01 .29 .09 .26 .51
3.Be admltted to a higher schoel =.03 .29 .16 -.04. .48 .04
"4.Useful in getting-a good job .09 .7 .13 .07 © .18 . .
5.Travel {(Capada, Mexico) .01 .08°-.04 .58 ‘.11 .10
6.Need it for future careér, -.01 .87 .04 .28, .15 -.20
7.Become member of L2 community .2} .28 .17 -.14 .10 .37
8.Study another language later, .15 ..08 .05 -.09 .71- .19
9.Help understand L2 life ' .23 .05 .45 .07 .06 .49 -
10.Travel (France, U.S., Spain) -.04- .09 .06 .68 .05 .1l0-
11 .Become more knowledgeable .22 .20 .40 .06 .39 .04
12.To meet some L2 people . .DB. .15~ ,26 -.41-.16' .61
"13.Appreciate problems-L2 mlnorlty .14 -,08 . .49 -.06 .07 ".11
14.To get a degtee .22 .39 . .11 .12 .57 -.03
" 15,Understand, own language better .23 .12 .11 .23 .25- .20
16.Make friends with L2 people .16 .19 - ,14 - .45 .10 .56
17.Make me appear more culvured .45 .20 .36.-.04 .08- .11
18.To be successful in business =~  .42' .51 _.13 .17 .30:~.10
19.Be useful- after I leave school .08 .66 .D6. .26 .22 .15
20.Uneducated unless fluéent in L2 .41 .11 .07 .13 ..06 .08,
21.Help if I should ever travel .07 .20 .27 5% .07 -.13
22.Get. a job where use L2. .22 .58 -.05 .26 -,03 .23
23.Gain friends among L2 speakers .31 .08 .26 -.02 .20 .23
24 ,People will respect me more .59 .09 .23 .02 .21. .05
\25.Get to know L2 speakers +“22 .08 .70° .18 -.14- ,25
26.Inflyence in my community i .64. .09 .14 .06 .07 .19
- 27.Participate in activities ‘ .21.:.16 .52 ..11 ..29 .18
28.Acquire ideas, broaden outlook <19 .35 .43 .14 .28 .14
29.7T¢ finish ‘high school : 211 .29 .11 -.04- ,04 .19
30.Help get a better paying ]Ob .43 .49 .17 .04 .33 -.19
*31.Help learn about myself 42,25 .24 .09 .30 .04
32.Influence over L2 Canadians .76 -.03 .19 -,157-.14 .09
33.Meet more and varied people .18 .22 .69 .22 .09 -.09
34.Help if I ever enter politics -.60 ,01 .12 -.03 -.08 .09
35.Think and behave 1 ke L2 people .47 .16 .12 .22 .10 .11
36.Travel to an L2 a .09, .16 .09 .89 -.05 .14-
.31 .06 .53 .08 .25

.21

.18 -

v
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';matrlx for the- data from the ahglophone group studylng
'"a m1nor1ty language (Spanlsh) in a unicultural milieu.

Items concerned with learning ay second language' in
order‘to become more- influential load significantly on
‘Factor I (1tems 32 and 26) as-do items concerned.with
‘succeedlng in pol:tlcs (1tem 34) ' or other jobs
(Items.3ﬁ'ahd 18), gaining, respect (1tems 24 and l?) or
knowlédge,(itema 31 and 20), and ldentlfylng,w1th the
:Spanish:coltore (item 35). _Some of the items loading
significantly,oh thia'ﬁactor also' loaded highly on the
'factorj laheied' 'Infiuence' in . Group 2~- (Table 6,

'fEactor‘Iy) and although this f1rst factor does include
. more:items than the Group 2 factor, ;1tltoo has been -
::calied Y h;, Influence . orlentation~ ',agé to ° the

preponderance of- 1tems concerned eIth'the. seeking of
1anuence,.respect 'and success (1tems 32 26,.34}"'24,
' 17;'31 18, and 200 - .C ""." V_ s - —
| The second factor for"thié groupl_ofsanglophones;"
contains- significant:’ loadlngs‘from ;items 'expre551ng
'1nstrumental reasons for learnlng Spanlsh (1tems 6, '4,
19, 22, ' 183 and’ 30) and is therefore 1abe1ed an

1
Instrumental orien atlon ThlS factor 1s compoSed of

-the same items ‘a' ‘the second factors in the flrst two'

by

groups. analyzed (Tables”5 and 6). Factor III i

_ wdth

composed of 'items"'concerning 1nteract1ng

-’
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- hispanophones’* (items éS.and:'331:“'ond:léannﬁné‘ abddo
tneir,éultqre (ifém§é37,- 27, - 13, = and 9) as égii as
gaining ﬁgéneral knoniedge. (items: 28 and ;1}. Thio
factor has-been labeled a Knowledge factor be&&ﬁseh
liké Factor III .in Group . 2 “(Téble 6) learnino is
.empha51zed without a concommlttant affective component
Factor IV, w1th hlghest load1ngs from travel. 1tems
' .136: 10, 5, and 21 1n Table 7), and two 51gn1f1cant
loadings‘ from items express1ng the de51re to meet
fSpan1sh speaklng people (1tems 16 and 12) abpeﬁfs‘best
\labeled a Travel orlentatlon The com9051tion of this
factor 1is similar to that of the Travel factor in
Group 1, ‘Factor IIT (Table 5),¢ in that the highést
. "loadings come from travél items.rl
Factor v (Table 7) contains -significant loadings

from items 8 14, and 3, " each . concerfied with school

advancement. This factor has, therefore, been named an

Instrumental (advancement) factor. The loadings on
~Factor Vi suggest that" an orientation to‘”loarning
Spanish for these students comblnes maklng friends with
.and achlev1ng a better understandlng of hispanophones
(items 12, 16, and,l, and 1tems 2 and 9, respectively).
Tho rolative sizes of the loadings suggest that
‘developing ~ affective ties is emphasized over

dnders;anding: The factor has therefore been labeled

Fzd
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. has been labeled Ipstrumental.

-,

; 1n eomposatlon to the Influence factor for Group 3 (see

:'hiépanophones‘(itemS'lZ{:l

76 -

Fr1endsh1p/Understand1ng. <

roug 4. Table 8 presents, the factor matrlx for

the last group of anglophones studled those learnqng a

mlnoplty language in a mult1cultura1 milieu. Table.8
-shows that ’Factor I for this ,group is, with one-
, exceptlon {item 7) ' composed of 1tems concernea wg¢h

:personal advancement (1tems 6,719, 22, 14, "4, 3, 30,

and 18). As with similar factors in the ' previous

anaiysés-(FaéEor'II in* Groups 1, 2, and 3), this factor

- 2

: . . P
‘Factor II in Table 8 contains substantial loadings

from items reflecting influénce-seeking -reasons for

:, 1egtﬁing a%second language (items 26 and 32), as well[
‘! as personaf advancemeﬁt.(items 30, 29, aﬁq 18), and

'.réspect-seeking reasons (items 20, 17, and 24). Last,

" iteh 31,. . to . ‘"learn about myself" ’alsé . loads

AY

substantiall} on 'this factor. . This factor is simifar

- r

R'Table 7)q- and ;has‘.also been labeled Inflwuence.

Factor Blf recelves 'significant loadings from items

concerned w1th meeging and  becoming friends with

1

25, 27, and 23),. It has

’

‘the;éfore been labeled a Friendshi factor. Item 7,

. learning .Spanish in order to join a Spanish communéty,

 hasja .borderline loading on this factor, indicating

of
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' Table 8 S I

. . F) NN .

Varlmax Rotated Factor Matr1x for Group 4: Ahglophones\Leannl'

Spanish (gg) ig a Mu1t1cultural Milieu.

i

. Factor
Item L 111 1Ll IV Vv VI
1.Be. at ease with L2 Canadians .17 .33 .16 .21 .14 .05
* 2.Find out how L2 people live .20 -.04 .13 .68 .12 .26
3.Be admitted fo a higher school ~ .60 .13 .10 .14 .05..08°
4 .Useful infgetting a good job S22 .20 .05 .25 .04 .19
5.Travel. {Canada,  Mexico) . . .13 .07 -16 .03 .74 .21.
6.Need it for future career .83 .05 .01~ 202 .¢DB.-.14;
7.Become. member of L2 community ;.47 .03 .37 .17 .04 -.14
8.Study another language later .19 -.16 .14 .29 ,22 .40
9.Help understand L2 life ' .04 .19 - .05 .70 -.,04 ' .05
10.Travel (France, U.S., Spain) .11 .09 J.09 .07 .97 .04
11.Become more knowledgeable 7,20 .19 .08 3.22- .lB .79
12.To meet some L2 people .18 .14 .79 " .00 .,39 -.05
+13.Appreciate problems L2 minority -1l ..32 .11 -.31 .04 .45
14.To get a degree .75 .22 -.04° .07 .09 - .02
15.Understand own language better .10 -.04 .00 .40--.01 .2¢ -
16.Make friends with L2 people .26".12 .77 .18 .39 .03
" 17.Make me appear more cultured -.02 .49 - .25 .04 .17 .19 °
"18.To be successful in business .43 .46 .11 =106 .09 .16

19.Be useful after I leave school:f'.78 11 .06 - -.16 .16 - ,12

'20.Uneducated-unless fluent in L2 .10 .55 .09 -.01'-.04 .94 -~

21.Help if 1 should ever travel , .22, .12 -,05 20 .45 .48

-'22.Get a job where use L2 .77 .03 .28 -:07 26 .02

23.Gain ‘friends among L2 speakers- -.04 .34 .49 .22 -.02 .06

24 .People will respect me more -.14 .42 .14 .09 -.04 " .22

. 25.Get to know L2 speakers : .07 .25 .71 .08, .05 (08
26.Influence in my community 7 .22 .64 .05 .11° .02 -.12°

27. Part1c1pate in activities .09 .10 .54 .29 .01 .30

28, Acqulre ideas, broaden outlook 14 .16 .05 .59 .10 .39

29.To finish high school. - = .30 .5% -.15 .15 .11 -.08B

30.Help: get a better paying job - .55 .62 03 .00 .01. .20

31.Help learn-about myself . .15 .42 .27 .43 .10 .16

32.I'nfluence over L2 Canadians . .06 .62 .09 .02 .03 -.03

33,Meet more and varied peéople .31 -,01. .31 .29 .05 .48

34.Help 'if I ever.enter politics~ .28 37 .19 .12 .12 .15

' 35.Think and bghave like L2. people w18 .31 .14 .47 .07 -.16

36.Travel to an.L2.area . .21 ..06 .26 .13 .77 .05

37.Understand L2 art - : C=-5,02 ..04- .28 .55 .17 .10

' P
. 1
B
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that  identification with h1spanophones may -.be’ an

. important part of this factor and that this factor may -

closely resemble the integrative orientation.

Factor 1V receives significant loadlngs from ite

9

expressing the stqdents desire to learn about the way

of 'life of S?anish people kiteﬁs.Q,. é; P and 37 in

',Table'B) and about themselves (items 31 and 15), to

-

broaden their knowledge (item 28),  and to ‘think and
. behave. 1] paniards (item 35).  This IOrientation
_appeaa to compine knowledge—seeﬁing reasons 'with.the
desire.to '1dent1fy with Spanlards and has . thus been-

called a Knowledge/ldentlflcatlon o factor. It is

'similar in comp051t10n. to the factor of . the same name

in Group 2 (Table 6, Factor 111).

Factor V. 1n_Table 8 recelves 51gn1f1cant loadlngs'
-frém'.foﬁf3iitems_ cdanrngd with 1earn1ng a secpnd '
‘langugge_in.oraef'to tra&el,(itéms‘lo, 36, . 5, ‘and 21)
~and has begh,scalled. a Tfavel' £a¢to:f' ‘Factﬁf_ﬁln
receives'apprgciébie’lqadinés ﬁrqm variables qonbeqned//
-w&fh‘studénts' acquiéitioﬁ”of knowledge’(itemsrlli 15;
: and 8) and an 1nterest ‘in meetlng pgople (itéﬁ 33)_.aﬁd]

_1n trave111ng {item 21) ' Thls' orlentatfon'appea;s to-

express students' interest 1in acquiring knowledge in

geﬁeral, with little interest 1in developing affective

-relations with hispanophanes. - ,Conséqpently, it has
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. been némedléixnowledgé factor, .

Group 5. ° The reéults“ f;om the first ffancopbone_
' gr6up 'anéIYZed; | fréncophones -leapning .an official
-language (Enélishf .in a relatively'uniculturgl-milieu
(Québec city),'_are shown -in Table 9.,.E%§mining thisl
table, it. will be sééh that  Factor 1 _06ntéins
‘.appreciable iqadings from a numbgr‘of'.iteméuconcenngd
with the acquisitioh_of knowledée‘about1 énglophones,
oneself, or things in general (items 2, 9, 13, 28, 31,
and li), as. well as from items showing students'
- concern with gaining respect (item 24)° and influence
,(itém 26) and getting to know,anglophpnes (items 25 and
- 27). " This constellation of items Sugggsts thatrthose
stﬁaents who seék to learn English in order to acquire
. greater knoﬁledge also do so.in order to gain‘greater
resbect‘froﬁlothers. fﬁis factor has thus been labeled

a Knowledge/Respect factor.

The second factor ' obtained fﬁr' this group of
francophones is composed of items dealing with learning
‘E;glish in order to make friends with anglophones

(items 16, 23, 12; ﬁnd.Zi) as we}I as gettihg a job
‘where ‘_English is  used (item.22)_ and  better
understanding anglobhongs (item 9). . Getting a 5ob and
understandingﬁanglophones as expressed in the last two

items appear .to subserve ‘the desire to make friends
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‘Table 9.

o
Varimax Rotated’Factor Matrix for 'Group 5: Francophones Learn
English.(L2) in a Unicultural Milieu
Factor
Item I I1 ITI IV v Vi
1.Be at ease with L2 Canadians .08 .32 .08 .19 .10 .13
2.Find out how L2 people live . .69 .23 .16 .13 -.07 -.15
3.Be admitted to' a higher school .09 .19 .61 -.03 .01 .24
4,Useful in getting a. good ]Ob .18 .15 .61 .19 -.03 .07
5.Travel (Canada, Mexico) -.00, .34 .,14 .53 .19 .05
&.Need it for future career ' -.05 .01 69 .09 .01 -.11
7.Become member of L2 community -10 .08 .05 .01 .05 -.51
8.Study another language later .15 .10 14 .13 .12 .16
* 9.Help understand L2 life .61 .46 13 .03 -.04 -.01
10.Travel (France, U.S., Spain}) .00 .31 .16 .46 .00 -.25
11.Become more knowledgeable .45 11 18 .29 .15 .22
12.To meet some L2 people : .25 .63 .11 .14 .02 -.04
13.Appreciate problems L2 mlnorlty .57 .22 -.00 -.,11 .09 .00
14.To get a degree -.07 .03 .39 .14 .24 ~-.07
15.Understand own language better .43 .17 -.06 -.00 .15 -.04
l16.Make friends with L2 people .18 .77 .04 .27 .11 .04
17.Make me appear more._ cultured .21 .04 .17 .05 .78 -.02
18.To be successful in business .18 .32 .41 .00 .35 .03
19.Be useful after I leave school .36 .23 35 .13 .08 .27
20.Uneducated unless fluent in L2 ~ .30 .07 .10 -.02 .54 -,14
21.Help if I should ever travel .13 .20 .23 .54 -.08 .38
22.Get a job where use L2 .14 .47 .14 .27 .05 -.08
23.Gain friends among L2 speakers .11 .73 05 .24 .13 .11
24 .People will respect me more - .55 .05 15 .07 .34 -.04
25.Get to know L2 speakers .41 .59 12. .02 -,05 .08
26.Influence in my community .41 .13 .09 .09 .40 .13
27.Participate in activities .41 .26.-.00 .09 .06 .29
28.Acquire ideas, broaden outlook .53 .01 14 .08 .11 .22
29.To finish high school .09, .05 17 .32 .18 -.04
30.Help get a better paying job .18 -.05 48 .21 .10 .02
31.Help learn about myself .49 . .08 07 .06 .05 -.04
32.Influence over L2 Canadians .22 -,02 -.07 .02 ;.16 -.09
33.Meet more and varied people .04 .38 .23 .01 y.02 .59
34.Help if I ‘ever enter politics -.02 .08 -.04 .13 {.31 .21
35.Think and behave like L2 people .32 13 .09 .19 1.26 -.00
36.Travel to an L2 area. .09 .27 .07 .67 ~-.01 .09
‘37.Understand L2 art- .24 .35 -,09 .04 .14
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with anglophones expressed by the four predominant

loadings. Factor II has thus been named a Friendship

factor. Factor IT1 has been labeled an Instrumental
factor as it contains appreciable loadings from iteﬁs
expressing utilitarian reasons for learning English
{(items 6, 3, 4, 30, and 18). Factor IV has four items
concerned with learning English in order to ‘travgl
(items 36, 21, 5, and 10). It has thus been labeled a.
Travel factor.

Factor V receives appreciable .loadings from three
items, numbers 17, 20, and 26, suggesting that one
reason these students study English is to appear more
educa£ed and to be more influential. ° This factor has
" thus been labeled a Prestige factor. Factor VI
:eceivés appreciable loadings from onl} two variables,
a high poéitive loading from item 33 (to learn English
in order to meet more people}, and a higﬁ negativé
. loading from item 37 (in order to integrate 1into an
anglophone community). This combination of the désire
to meet people but not to integrate gnto ‘the target
community while learning the language has been labeled

‘a Distant Interest dimension. Nothing similar to this

-

factor was encountered in the ahalyses of the four
. 'R

anglophone groups.
# : .
Group 6. QThe varimax rotated facttUr matrix for

e
f‘/\‘w“\. P "
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lﬁrancgphones 1earning‘ an official language in a
multicultural milieu (Ottawa), 1s shown in-Table 10.
Factor I in this table is composed chiefly of two sorts
of items: thbsg dealfng with learning English for use
wﬁile trabelling (items 21, 36, 10, and 5)~and in order
to meet and maké friends with aﬁglophonas (items 16,
25, 12, 1, and 23$. Item 34, léarning English for help
in later politiéal activities, also loads appreciably
on this factor; The factor has been named

Travel/Friendship after the variables providing the

predominant loadings. It is similar to the first
factof of Group 2 (Tablg 6), although the relative
importance of the travel -énd friendship items 1is
reversed in tﬁe Groﬁp 2 factor.

Table 10.shows:1hat Factor 11 for Group 6 receives
appreciable léadind from items éonoe;ped Qf%h étudehﬁs

- ) -\““‘c:“.)
learning about anglophones, about theé

ggelves, and about
things iry general (items 91//13, 2, 31, 15, and 8).
' This' fa tof, " expressing students. learning a second
lan ge in order to be mbre knowledgeable, has beep;ﬁ,l
encountered ¥n Groups 2 (Factor V), 3 (Factor III), 4V
(Factor VI} and 5 (Factor I). As yitﬁ these other,
groups{-;thg factor has here been labeled a Knowledge
factor. - .

Factor III in Table 10 receives ‘3ppreciable

.

s
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Varimax Rotated Factor Matrix for Group

6: Francophones Learn

English (L2) ?ﬂ a Multicultural Milieu

A

tﬂ Factor
Item . 1 I1I IIT IV \Y VI
3

l.Be at ease with L2 Canadians .44 .26 .01 -.,13 .25 .07
2.Find out how L2 people live .16, .53 -.04 .08 .12 -,02
3.Be admltted to a higher school =:04- .32 .21 -.17 -.31 .36
4.Useful in gettlng a good job -.02 -,01 -.,03 .02 .27 .46
5.Travel (Canada, .46 .24 -,12 .30 .27 .00
6.Need it for future career .24 .11 ,03 .01 .69. .10
7.Become member of L2 community .07, .06 .11 .63 .05 .08
8.5tudy another language later .27 .44 .22 -.03 .11 .08
9.Help understand L2 life .24 .61 .09 .35 .01 .08
10.Travel (France, U.S., Spain) .50 .13 .02 .45 .02 -.09
11l.Become more knowledgeable .06 .38 .25 -.05 .21 .06
12.To meet some L2 péople L4y .37 .11 .27 .09 .17
13.Appreciate problems L2 mlnorlty .13 .53 .15 .12 -.14 .18
l14.To get a degree .11 .07 -.07 .01 .23 .65
15.Understand own language better .07 .46 .31 .31 -.01 -.06
16.Make friends with L2 people .60 .19 .15 .15 .08 .03
-17.Make me appear more cultured .10 .32 .33 ,.10 .17 .19
"18.To be successful in business .09 -.03 .15 .11 .77. .21
19.Be useful after 1 leave school .05 .15 .21 .05 .71 .28
20.Uneducated unless fluent in.L2 10 - .17 .26 .26 .11 .20
21.Help if I should ever travel .66 .11 .07 .07 .12 .09
22.Get a job where use L2 .36 .03 .31 .55 .03 .09
23.Gain friends among L2 speakers .44 .03 .44 .10 .13 -.03
24 .People will respect me mote’ .09 .27 .44- .12 .00 .06
25.Get to know L2 speakers - .48 .30 .32 .28 -.06 -.03
"26.Influence in my community - .28 .08 .52 .31 .06 .14
27.Participate in activities .24 .14 .61 .03 .08 -.09
28.Acquire ideas, broaden outlook, .3¢ .29 .44 .08 -.01 ~-.09
29.To finish high school .11 09 .01 .11 .04 .79
30.Help get a better paying job .49 ,05 .29 .20
31.Help learn about myself .46 .38 ,01 -.06.
32.Influence over L2 Canadians .26 .11 .00 -.08
33.Meet more and varied people .32 -.03 .l6 -.04
34.Help if T ever enter politics .19 .00 .11 .22
35.Think and behave like L2 people .25 .51 ,02 .01
.36.Travel to an L2 area .13 .42 -.08.-.10
37 .Understand L2 art .23 -.01 -.06 .20
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loadings from variables;-ncon ¢rned with learning
English .in order fo partiéibape in English - cultural
activities (item 27}, to .bécome more influential
(item 26), to get a better paying job (item 30), to
learn about oneself (item 31) a;df.to broaden one's
outlook (item 285, télgain more respéc:.(item 24), and_
to gain friends more easily (itém‘?B). This.
combination of items appears to expréés students'
desires to learn English-in order to improve their
social standing in ‘'the community (multicultural
Ottawa)--to be more involved in cultural activities, be
more respected, and get a higher paying job. | The

factor has thus been labeled a Social/Cultural factor,

with the “intent that the name express the desire to
particiéate in the «cultural affairs of a socially
brestigioUs group. No factor similar to this one has
appeared in the‘previous analyses. ‘;

Factor IV (Table 10) receives significant locadings
from items suggesting that one orientation for these
students learning English is to better identify with
the English-speaking community (items 7 and 35), to get
.a jbb where English is spoken (item 22), and to travel
to areas where English is spoken (item 36). The

identification  component of this orientation is

stronger than in any of the other groups, but . no

3
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affective compontent is present. The factor thus cannot
i { <

be said to represent an integrative’ orientation, but

'has instead been labeled ldentification/Travel.

Factors V and VI both, represent instrumental

-

orientations. . Factor V has been labeled Career

Instrumental -because it contains variables dealing -with
future career advancement (items 18, 19, ang.6) while

Factor VI has been labeled School Instrumental because

it contains items dealing with school advancement (29,

14, and 4). ° : ' L
Group 7. . Table 11 presents the wvarimax rotated

matrix of factor loadings for Group 7, the group of
i . 1

francophones ‘studying a minority language (Spanish) Gn.

a unicultural milieu. Factor'I in this table contg&ns.

many of the same items as Factor I in Group 6

(Table 10), the Travel/Friendship factor: In Group 7,
thé itéms loading significantly on Factor I include
those dealing with travel (21, 5,. 36, énd 10), with
making friends (12, 23, 16, 33, and 1), - and with
learning (8, 11, and 8). This factor, like Factor I in

the previogs group, has been named a Travel/Friendship

factor due to the predominant loading of those items
dealing with travel and friendship-seekidg reasons for .
iearning Spanish. Factor II likewise is similar to

factors 1in analyses presented earlier. All of the

.
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Var1max Rotated Factor Matrix for Group 7: Francophones Learn

Sganlsh (LZ) in-a Un1cultura1 M111eu

37.Understand L2 art

.20

T.Ié‘”

Factor
Item I II IIT 1IV v VI
l.Be at ease with L2 Canadians .41 .21 -.05. .53 .11 -.04
2.Find out how L2 people live .23 -.02 .22 .85 .,06 .07
'3.Be admitted to a higher school .07 .82 -,02 -.08 -.00 -.07
4.Useful in getting a good job =~ -.01 .82 .07 .20 -.00 -.10
- 5.Travel (Canada, Mexico) .73 .24 -.,02 .12 -.04 -.06
6.Need it for future career . -.01 .84 .03 .18 ..08 -.04
7.Become member of L2-community .09 .03 .59 .01 ~-.16 -.06
8.Study another 'language later .61 .14 .24 -.03 .08 .14
9.Help .understand L2 life ..47 -.04 .16 .50 - .09 .08
10.Travel (France, U.S., Spain) .65 -.13 .06 -.01 -.04 -.16
11.Become more knowledgeable .55 -.06 .22 .14 .13 -.12
12.To meet some L2 people .70 .03' .24 .23 -.00 -.35
13.Appreciate problems L2 minority .32 .08 .50 .25 ,09 -.28
14.To get a degree .00 .55 .21 -.05 -.03 .00
15.Understand own language better .19 .06 .24 .38 .16 -.20
-16.Make friends with L2 people - .60 .14 .39 .23 .18 -.11
17.Make me appear more cultured 16 .33 .32 .17 .03 .12
18.To be successful in business .09 .64 .24 .12 .06 .03
19.Be useful' after I leave school .19 .76 -.03 .03 .06 -.01
20.Uneducated unless fluent in L2 -,01 .13 .25 -.13 -.17 .05
21.Help if I should ever travel .82 .14 .01 .18 .10 .27
22.Get- a job where use L2 .34 .71 .15 -.00 .14 .10
23.Gain friends among L2 speakers .66 .06 .29 .09 .14 .15~
24 ,.People will respect me more. .05 .17 .61 .15 .01 .24
25.Get to know L2 speakers .39 .13 .46 .37 .19 .15
26.Influence in my communlty .09 .13 .66 .05 -.08 .25
27, Part1c1pate in activities .32 .17 .52 .18 .19 .28
."28.Acquire ideas, broaden outlook .39 .06 .38 -.01 .82 .18
. 29.To finish high school = : .02 .59 .16 -.05 —.19 .19
" .30:Help get a better paying job .03 .74 .15 -.08 .01 W12
31.Help learn about myself 11 .21 .43 -.12 .20 -.03 -
32.Influence over L2 Canadians .03 -.02 .19 -.27 =.,43 ,05-
33.Meet more and varied people’’ .60 ~.27 (22,08, .17 .46
34 Help if I ever enter politics .02. .09 .48 .08 ‘18 _
35.Think and behave like L2 people .16 . .06 -°.50 .05 -.04 -.11
36.Travel to an L2 :area - .67 .21 -.,03 .23 -.,12 .14
.27 .04 .39 .28 .07

Lo
B
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tems in Factor II concern learning Spanish for
f:érsona; utilitarian reasons (items 6, 3, 4, 19, _30;
"GDQ, 18, 29, and 14) and this factor has thus been given

-

the label Instrumental:\ﬂ

Table 11 indicates that Factor III reqeivgs
appreciable loadings from items expressing students'
dgsires to learn Spanish in order .to become more

_ﬁnéluential {(item 26j and to gain respect (item 24).
Related to these on this factor are items expressing:
the students' desires to become more closely igentified
with Spaniéh communities; fncluding joining one
(item 7}, participating in its activities (item 27),
learning labout hispanophones {(items 13 and 25} and
thinking . and behavihg;like hisﬁaﬁophones Litgm 35).
Item 34, learniqg Spanish as a:help in politics, also
loads. significéntly on this factor as does item 31,
learning Spanish in order to learn about oneself. This
‘féctor is composed of items that have been part of
influence aad_ kﬁowledge orientations— (see Table 7,
factofs I and IIIj,”_as wgll as the identifi;ation
items;_ Because the inflhépce'and'fespect items (26 and
24) [load higher. on this factbr_than do thé knowlédge
iteﬁé-(27, 13, aﬁd\25); thi5 factor has been labeled %n“

Influende/ldentification factor. * “The constellation of

items cbmpoédng - this fagtor suégests 'that those.
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francophone students who Jearn Spanish ‘in order to

identify with the target community also learn it in

order to become influential and respé¢ted:” -

Factor IV (Table 11) receives significant loadings

from three items expressing students' desires to learn

about hispanophones (items 2 and 9) and to feel more at

‘ease with them (item 1). Factor 1V has'bégh'labeled a

Knowledge factor.
Factor V receives appreciable loadings- from only

two variables, learning Spanish in order to become more

educated (item 28) and a negative loading from an item

concerned with gaining influence over hispanophones

through knowing théir language: (item 32). These
leadings, with smaller borderline loadings (items 37

and 31 correlate between .2 and .3 'with Factor V)

suggest that one reason for learning Spanish for these.

students is largely iqtellectual, coupled with a lack
of -desire to influence others. The factor has thus

been labeled an Intellectual factor. Factor VI has but

} I . ) . .

one significant loading, item 33, which "states that
Spanish is learned 1in order to allow one to meet more
people. The next highest loading is negative and comes

‘from item 12 which suggests that those students who

wish to meet more people‘do-not‘wish theSéhpeople to be.

hispanophones. This factor, 1like the sixth factor of

e
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Group 5 (see Table 9), has been called a Distant
Interesﬁ' factor. Although the‘ scree test (Catell,
1966) would suggest that six factoré are important for
this group, the paucity ‘of variables loading
sﬁbétaﬁtially on these last Ewo factérs suégests that a
smaller number of factors might account for the common
variance in these data.

Group 8. The varimax rotated factor matrix for
the eighth and final group of students, francophgneé
learning a minority language in a multicultural milieu,
is . presented in "Pable 12. .Factor I in Table 12 Iis
similar in compoéition to the first factor in two other
rffancopﬁbhe groups, Groupé 6 and 7 (Tables 10 and 11).
It is composéd of items concerﬁed with learning Spanisﬁ
for trével purposes (items 36, 21, 5, and 10) land for
meeting peopIé and making friends (items 12, 23, 16,
and 25). As in Groups 6 and 7, this factor has been

labeled a Travel/Friendship factor.

Factor I1 is also similar to factors found in
other groups, composed of items suggesting that one
orientation to learning Spanish for this group Iis

Instrumental: learning’ for . personal wutility and

advancement reasons (items 6, 4, 30, 19, 18, 22, 3, and

-~

11). Examining Tables 5 to 11 sﬁccgssi@ely,fif will: be

noted that a similar instrumental factor exists ip all

Il

0. ald s




Table 12

Varimax Rotated Factor Matrix for Group
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8: Francophones Learn

Spanish. (L2) in a Multicultural Milieu

——

Lisn T
570
-.26° .

i19 -
w12

.18

~.18°
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.13,
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Factor
"1 IT 111 IV V. VI

1.Be at ease with L2 Canadians .29 .17 -.07 ..00 .21
2.Find out how L2 people live .09 .13 -.05, .04 .17 ~
3.Be admitted to a hlgher school .08 -43 .04 -.10 15

4 .Useful in getting a good job .28 .70 -.07 .06:--.24. .07
5.Travel (Canada, Mexico) .o .61 .28 -.17 .06 .07
6.Need it for future career . .20 .78 -.10 .10 -.07

=7 .Become member of L2 community =~ .12 .03 -.06 -.1& .57 .
8.Study another language laterr ~.01 .29 '.05 ..22 -:10 -.07.
9.Help understand L2 life .15 -.04 -.22 .21 .29 .46 °
10.Travel (France, U.S., Spain) .60 .07 -.00-— 01 .\13° .10
11.Become more knowledgeable. -.,01 " .41 . .47 - .16 -.,21 - . .
12.To meet,some L2 pegple .63 .16--.01 ,12 . .35 -.28:
13.Appreciate problems L2 m1nor1ty ~.02.%.11- .08 23 .42 06
14.To get a degree * - =.06 .39_ 25‘— 14 - .32,
15.Understand own language better 04 -, 08. 42 V42 —.09‘,

16 .Make friends-with L2 people, '.45 L14. .07 .20, ;L48.4.23
17.Make me appear more cultured .08 .07 90“.06 .03

18.To be successful in business  -.15 .58 :.26-_l09u w120 ]2
19.Be useful after I leave 'school .13 .60 . .19--.03. .01
20.Uneducated unless fluent in L2 .03 -.09 .25 -,06 .49 -.03 ..
21 .Help if I should ever ‘travel .67 .03 .11 104 -.26 - .01
22.Get a job where use- L2 .32 - .47 .18 .09 .29
23.Gain friends among L2 speakers; .48 - ;06" 04 . .38 ;.23 ~.31

. 24 .People will respect me more -.05 .08 .70. .09 ...20 -.08

25.Get to know L2 speakers . .43. .06 .04 .28  .l6 ..08 -
26.Influence in my community: .01 .15 .39  .35-..21 ..05-
27. Part1c1pate in activities .02 .08 06 .70 .02. .04
28.Acquire. ideas, broaden outlook. .02 .13 .32 .26 -,09 .58
29.To finish high school .=.,00 .17' .36° .06, .25. .16
30.Help get a. better paylng job J06- .64 .25 ;09 '.0&
31.Help learn about myself -.07 ..20-",38- .30 .08" .29.
32.Influence over L2 Canadians .09 -.23 .,11 -.,1} .4l
33.Meet more and varied people .37 ,03 - ,13 .32 -.21 .09 ..
34.Help if I ever enter politics .11 .07 .02 .60 .06 .02
35.Think and behave like L2 people 24 =03 .08 .44 0 .21
36.Travel to 'an L2 area ' - © .78 -,04 -.10 '06'—‘03 .03
37.Understand L2 art <00 " .02 .09, v .04

L2

#

.05 -

Ll



."‘—-85. - - p S
groups but Groub 6, where there exist school and career
_instrumentalfactors. . L
”hFactor'IiI;‘ (Table 12} __contafns "apprec1able

loadingsiffromdfour, itemg which suggest that related

reasons  for 1earning, Spanish“for 'thisij group oﬁ:,’:‘

'

ﬁrancophones are to become more cultured (1tem 17) Pand‘"
.respected (1tem 24) as. well las t' become jmdreA
knowledgeable (1tem ll) and to better understand French
(item 15). Because the two’ most 1mportant :1tems on
-\this factor‘ deal wlth students seeklng greater esteem

through learnlng} : thlS factor has -been labeled a_ﬁ

| Prestlge factor. The four hlghest Ioadlng varlables'

“are the same as those on the Prestlge factgbllniGroup-l o
(see Table 5, Factor ). . ' S “
‘Factor w (Table 12) _ev1dences h19h loadlngs on

four apparently dlsparate 1tems -‘Learnlng Spanlsh 1n-'

¢ \

-order-to‘ part1c1pate in cultural act1v1t1es (1tem 27)

is ‘related on -th1s facton to 1earn1ng for p0551ble
. roo, s

future pol1t1cal help (1tem 34) to helplng the student \_:

thlnk and behave like" hlspanophones (1tem 35) ' and to
i

enab11ng -the; student to better understand hls_'odnff<}"'

)

language (itemrls) Th1s factor has been namedt-

¥,

Soc1a1 factor glVlng greatest we1ght to the 1tems WIth

the two hlghest 1oad1ngs - rh‘f‘{d{\..‘u i ﬁ;‘“
o Factor v is’ composed of iteﬁstoncernLng‘learning .

Dy «
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' Spanlsh 1n order to ]01n a Span1sh commun:ty (1tem 7)

.galn respect-and 1nf1uence (1tems 20 and 32) ~and to'

-make frlends wlth and better .understand h1spanophones

(1tems 16 and 13) ThlS factor has been labeled anlv

‘Integratlon[;nfluence factor,'comblnlng both aspects of

the. 1ntegrat1ve or1entat10n=(1dent1f1cat1on w1th or

';de51re.to join’ ‘the seeond qommun1ty and the. expféSsion "

o of'positlwe affect'towatd;‘membepsAof that communlty);'

8 ’

with“the de51re to be‘lnfluential.'in the fcommunlty

-This factot . comblnes ~what - have ;'been~. called

“instrumental“ f, reasons (1nfluence seeklng) .and

'1ntegrat1ve reasons for learnlng a second language,

- F;nally, Factor VI (see Table 12) is, composed of‘

" “threé items;_: each concerned with learnlng Spanlsh in

‘ ofder 'to gain _more knowledge, . elther knowledge in

general (item 28) . or knowledge about “h1spanophones .

'(1tems 2 and 9) The factor has therefore been 1ebe1ed'f

a Knowledge factor.

Summarx.of 1n61V1dua1 group. factor analyses.- The |

'results Of. each of.the erght:separate factor analyses. -

arefsummar1zed_on- the:left side of Table 13 where the

“factors,;ordeted from Groups 1 to:'8, ate-numbered from

l tof4B;-L.The-eigbt-‘faotor analyses yielded_dffferent-

résults’ for instruméntal and .integrative orientations.

The results suggest that the instrumental orientation



Table 13-

Varimax Rotated Factor Matrix:

- : .
‘Rélationships Between First Order Factors.

T

_factofs

19

T o3s

00 "

[

Variable « T - I1 -III v v vi VvII VIl 11X
Group l: Anglophones learn official language, unicultural :
1 Understandxng/Ident1f1catxon -3 =-08 17 -0%. -70®'-09 08 38 04
.2 Instrumental 90 04 ~-13 04 =-12 .00 13 09 ~01
3 Travel ’ ‘ 00 90 . _07 =08 06 . 00 --26 =02 -09
' 4 Prestige ) -25 =01 08 28.-18; 71 10 29 -16
5 Friendship : -01 . 20 82 32 -1 -07 -26 ~-04 01
6 School 1nstrumental 20 -12 -24 -'06 ~-11 | -36 -15. B2
Group 2: . Anqlophones learn official language, multicultural
7 Frlendshxp/Travel . -03" 49 76 -031 -05 -16 =02 -05 ~-21
8 Instrumental 7% =13 -18 09 -19 =-07 =-02-~-18 40
9 Knowledge/Identiflcatxon -22 -17 02 =3% “78e-12 ~-07 Q02 -04
10 Influence - -01 -29 -02 -02 -04 28 83 0B ~-20
11 Knowledge ' 09 11 06 69 23 02 -03 - 04 02
12 Respect = - . =17 -06- -08 -07 -0B 73 =200 18 -07
"+ Group "i: Anglophones learn mlnorlty language, unicultural. .
13 Influence - ) =20 -37  ~-31 . -23 -l4 37 45 . 24 =35
14 Instrumental: | . . 93 -~-02 -07 el -11 -16 01 05 -04
15 Knowledge ] -22 ~-15 20 44 38 -03 12 47 06
16 Travel ‘- ) 00 . 88 10 -02- -13 -08 -13 00 ~-15
17 Instrumental (advancemen:) 20. -28 -25 29 .-02 16 -59 0o 13
18 Fr;endshxp/Understundlng -08 =06 64 -30 39 -12 ~}7 ~-12
" Group 4: Anglophones-lea:n minority langlage, multicultural .
Instrumental . gs .-03 -07 -08 ~-18 ~30. -10 -07 12
20 Influence 5 -02 =32 =-25 ~-17 .-13 .32 66 -02- 07
21 Friendship =15 G4 85 =12 =00 01 0s 29 -13
22 Knouledge/!dentxftcatlon -26 -12 -12 19 73¢ =30 -13 17 -0l
23 Travel . © =11. 80 02 -}ﬁ =12 =-09 =-04 -24 -04
24 Knowledge - 0l 02 -03 4 13 23 -23 -04 -13
. Group 5: . Francophones learn official lgpguage, unicultural’
25 Knouledga/Respect o - =17 '-18 . -06 . B0 27 02 13 -16
26 Priendship. - oo =11 17 90 -05 08 ~09 06 03 =02
27 JInstrumental ' B7 ~-06 -04 13 =04 00 -07 -25 25
28 Travel : - -00 B7 -013 g8 -15 =02 06 " -21 05
29 Prestige T -07 -19 -11 ~-10 ~-l6 73 3¢ ~13 05
3¢ Distant interest -04 -04 08 87 ~-1§ -07- 10 15 . 06
Group 6@’ Francophones learn official languaqe, multxcultural
31 Travel/Friendship o -25 63 48 15 -11 ~-17 12. 05
32 Knowledge | - ‘ =34 -12 13 11 72 09 =33 -13 .08
33 Social/Cultural . : ~-08 " -24 =02 15 =05 '+219 18 73p -06 .
Identifxcatlon/Travel -10 43 "-04 -73 17Me 01 -01+- 27 '-14%
35 Career instrumental 78 “-04 ~-01 - 09--10" QB -03 ~-19 -17
6 Schoolrinstrumental .27 -21 -14 -is5 -15- -04" 07 "-10- 80
. Group 7: Francophones learn munorlty tanguage, un;cuLtural
37 Travel/Frlendshlp - =28 ', 65 2 -05  -09" -15 04 -01
38 Instrumental i g6 =12 -04 01 -23 -09  -03 -02 30
39 Influence/ldentltacatxon ‘=31 =37 08 -26 13ve 33 a7 58¢ -10 -
40 Knowledge . ) =06 oo 30 11 66 -137 03 =27 ~1l4.
© 41 Intellectual” . 06 -02. -08. 83 28 04 -25 39 -15
42,Dis;§ﬁt”interést- s -04 *+ 08 -23. 37 ~04 D2 42 .. 38, " 15
- CGroup 8: Francophones'lencn mxnorxty Yangtage, multicultural
43 Travel/?r;endsth -06 82 42 02, -10 -16 13 =09 -03
44 Instrumental 92 . -l0- 01 07 -~12 -~08 -13 -~08 0s
45 Prestige - =03 =-15 "-20 14 .04 - B3 23 7 01" 13
46 Social . =26 =23 15 16 04 -03 -06 66 =27
.47 Inteqratlon/lnfluenqe = ~20 “-21 22 =79 07k 02 7 11 -02 - 07
'48-Knoul¢dge o . N : =01 - 05 =46 - 15 68 =27 10 -01 -14
Note., The-decimal point has been omitted ‘frpm all léadings.’
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_is an orientation’ present in each of “the groups.

Except in Group 6 (francophones learningjan; official

language in a mqlticultural' milieu) where 'separate o

i

‘instrumental 'orientations for school andn career

advancement_.‘eiisted, : each group manlfested 'ﬁan.

orientation; defined by 1nstrumental reasons alone"?
h:learning a. -second language in order to - c_advance one's’
own school and career opportunltles The 1ntegrat1ve_-
‘Awlorlentat}on, on the other band, deflned as learnlng a

wsecond language in order to 1dent1fy w1thxafﬁect1Vel¥j

valued-members of the second language' communlty even,

in the extreme, to. bhe _ extent 'df u]ognang that h‘.

LI W

commun1ty, dld not emerge in. 1ts pure form in any oﬁ

the ’ analyses ~ The . Frlendshlp factor of . Group & -

(Table 8, h Factor*III) . - -and s the )
Understand1ng/1dent1f1datlon : faetor'_ of';;.grbUp: lf
.(Table 5 Factor “If’ most apprbximate ‘this strict

def1n1t10n of the 1ntegrat1ve orlentatlon., Hoﬁever‘ in.

the - former case, '_the. 1dent1f1cat10n aspect of the

-integrative orientation is included on the factor only:'
in the’ borderllne loadlng of- 1tem 7 and 1n the latter
"case : the 1ntegrat1ve or1entat1on appears to' beﬂ:”

'subsumed by the . de51re ‘to. acgu1re more knowledge and to

‘understand the target group culture - Sxm1lar ta th1s

3

'latter case, theu lntegratlve/Influence xfactor 2ofl'

ey e

L PVEOPI Wy ST S
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Group 8_(Ta51g‘12,A Fadtof V) 1is more complex than the

integrative 'oriéntation alone, ‘combining what " has

sohetimee been called ‘an "instrumental“ orlentatlon
intluence-seeklng (see- Gardner,.et al,, 1974), w1th an

integrative'orientatlon. In the remalnlng groups, the

,1dent1fr2at10n and affective aspects ‘of the 1ntegrat1ve.
.orlentatlon 'are. representedA on d1fferent_.factors:.::'
ofteﬁ frlendshlp seeklng*—the Jaﬁfective element~;is:
aseocrated Wlth the desire _Eo' meet'members rofﬂ-theA

second language group only as a traveller (Groups 2 6,3

7, and 8)

In; addltlon ‘to . the Travel and Travel/Fr1endsh1p7,

, orientatlons,; several add1t10na1 or1entat1ons emerged~

from. these analyses ‘'which -were w1dely represented in

the - groups.p_"' Understandlng or v“Knowledge

orientatlons—flearning a .second 1anguage 1n order to .
'learn about oneself and others,-'and spec1f1cally about
the target group--appeared 1n ‘all: groups as- dld more~
strictly intellectual orlentatlons--"learnlng for"the‘

_sakevoﬁ.learning (Factor V in Group ? see Table ll,'

. and the'ﬁistant Interest factors- 1n Groups_S- and-?,

Fadtor VI' in both ‘Tables 9 and 11). - The desire | to
'iearn ‘a second 1anguage in order‘ to gain 1nfluence"
and/or prestlge appears as an orlentatlon in all groupsjﬂ

- except Group 6 (see Table 10) .Flnally,j'stqdents in

a

S —
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~in-the intéi;groﬁp factbr analysis. °

T
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- Groups 6 and- 8 expressed the desire to leatrn ‘a sécopd

language in order to be more active in cultural
‘activities.

While . a number . of "factors, 'such' as " ‘the -

Instrumentalj,Ffienﬂéhip,.or Travel faétors,j'have here

“been  implicitly . -corstrued ' as - defining = similar
~orientations in different groups, the éompafiéons,are
at - best * ineiact. ','In- draer‘ to determine‘"whiéh.,.'

ori@ntations are :common to a number of groups and which

i

are unique to a particuilar group, a more precise

compariscon process is required. This was accomplished -

1'Intéi¥§rouplFactor*AnaiysiS‘
T . B

" In o?der»-to égmbare: the 48 factors,,. a 48 x'é&l
 matrix was computed by a correlating ' the ‘Fisher " z
~ transformed . factor loadingsv'of,élf pairs of - factors -

robfained-for 'the‘qight groups.. - Correlations betwéen

orientations derived from the samg¢ -group were set to -
zero énd‘the'rééultinglﬁafrik (Table B-10, Appendix B) . -

was ,factpri‘anélyzed ‘using the ‘principal éompdnent.,

prdcedure with varimax Fotation., . s

. The extraction: procedure produced - 12 factors with -
eigen values greater than ﬁniﬁym_"Updn-examinétidn'of:
. Ty . T, . - . !
the varimax rotated solution for these 12 factors, - the

. last  three factors apﬁgéred_;to 5e:=5imilar Cin

-

-~

-
33
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‘interpretation to three other factors. En addition,
Catell's scree test_§Catell, 1966} suggested tﬁat_n;ne
factors'should be retained agd intetpreted. : Henoé,
'nine factors, ‘acsounting for 80:5%.of the variance,
were rotated to simple- structuré‘:USing.tﬁe varimax
'methoar‘ The-resulting factor loadiug'matrix is shown
in Table 13.rithhis- table, 'the.six Orientations from
each of the elght groups ‘are shown as varlables 1 to 48
on the left 51de of the table

:Inr order to__lnterpret -tthe .factors _shoun %iﬁ
Teble.13, it'is necessary to aCcount:fbr‘thé‘origin“as.~
well —as the . nature = of 'orieqtatﬁons_ ,loadingﬂ

51gn1f1cantly on _a'tactora_ VNot only is. the type of"

‘orientation’ important _ (e.g., instrumental - or
friendship) _but " so is the group  from which it
or1g1nates.. Factors contalnlng orientations commonlto

all groups can. be 1nterpreted -as general factors whlle
1nterpretat10ns of factors containlng orlentatlons from
a subset - of the*l groups must account for“ the
‘ronstellat1on of groups represented‘on these factors.
Table 13 shows-that 'Factor I recelves 51gn1f1cant
_load1ngs (absolute value greater than .45) ‘from e1ght
.varlables, all of whlch ‘are 1nstrumental orlentatlons
,(varlables 14, 44;_2; 27 38 19 35; and 8). Becauseil

-each group oontrlbutes -an’ 1nstrumental orlentatlon to .

’
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Factor I “in Table 13, it has been named a General

Instrumgntal factor.

Factor II similarly receives appreciable.lbadings
from one variable in each group, eiphef orientations
‘con¢erned with travel (6ariabie§ 3, 16, 28, and 23) or,
-for -those groubs where travel and friendship reasons
for léarn}ng a second language loaded substantially on
v{%e same factor, travel-.and friendship (variables 43,
375 31, - and 7). This factor has been labeled General
Travell due to the- preponderance of the travel
»oriénta%}ohz}padingsvénd because of its, relationship to
. Factor IIT, 'which> appears to bé 'the'_obyerse of
Factor. iI. . . i
Factor 111 rece€ives apprec1able loadings from the

.same travel and fr1esth1p orientations as Factor II

(var1ables 7 '31, 37, and a borderline loadlng from,

variable 43), but preppnderant‘ loagdings from the
-frlendshlp orlentatlons (variables 26, 21, and 5 as

well as var1able 18, which includes both friendship and

understandzng) - Includ1ng the borderllne loading from

variable 43, Factor’ Il\ 'lbke the f1:st~two factors,

receives Sign1f1cant‘load1ngs from each of the groups,

and.if haé the;efore,been'calledxa ‘General Friendship
factor.,  In., addﬁfion'éo the borderiine' loading from

variable 43, G;éup'B (frahcophones leafning_a minority

B
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‘”Iengoeoe -1n. a'muitfcoiturai' mllgeu) :'éontributes jSQ ;;iﬁfh'j»
.{1'negat1ve 1oad1ng from'varlable 48 a knowledge seeh1ng "“‘ Z"”_J
orlentétlon . itb-f“'eecond' - lenguage ;it iearn;ng.,‘tiifl-?v “-_A
’i:h Knowledge—seeklng cwfthoot ;55 concommitent L p051t1ve :f f~ o
- affectlve regard toward>target"group nembers deflneséiiwlﬁt 21 i?
the negatlve pole of thlS General Fr1endsh1p‘factor.,t; ;i_:” j:j:iqf
“Factor IV_-receeves . 51gn1f1cant load1ngs i from frf;i:t iiiﬁ%;
orientetions cohcerned"wlth -stuoents expresstng .Zizx«; ‘ .
dlstantvlnterest in'the second cultore‘"(uarlable 30) | U g
and in galnlng more knowledge (varrebles 24 ‘11, and w‘ﬁ:'_f':}l“:
w 41) - In.addltlon the negative pole of thlS factof‘ls . f_A—CE:
defIned by two - orlentatlons -composed ofmldent1£1cat1on "; o .‘:"T
.1tem5 (varlables 47 end 34) from the francophone gféﬁbg' ‘?,;:j'
~in multlcultural m111eux~ The two~p01es of thls’féctorl 1;1' :_; *f"h
) appeer tonrepresent..e dlmensron of xnvol;enent 1n“the : .H:‘%;f;f?;
'target ;ulture, ‘varylng-from 1dent1ﬁrtatlon to dlstant -:'ﬁﬁff;ifi.
' interest. Support1ng thls'lnterpretetlon is the fact “zij::":l?g-':

thatJ' unl1ke the flrst three factors,- not ‘all groups 3;fi-jffﬁ'

are represented on thls» factor- l the two. groups f-f‘f

anglophone -stﬁdents in a. unlcultural‘ milieu do.'not .:f_ o
contrlbute 51gn1f1cant loadlngs.f These tﬁo'groups'haﬁeuf.{f

e less -1mmedlate contact w1th thelr respectlve target'

£ - . . . L

. L
groups than oo the other groups;..w:th Less chance to

become :Yngolﬁed in- the.’ second - culture.; Eor 'these |

Lot s - . o ol -
EEE < - . Mol P

reasons, - -this® -dimension . has  been: labeled a_;
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Familiérity/lnﬁolvement'faétor.

Factor-V recelves substantlal loadlngs from seven'_
groups,. and borderline loadlngs from the e1ghth f All-

- of the or1entat1ons contrlbutlng to, ‘thls factor _are_

concerned w1th studying in order to ga1n more knowledge

(variables 25, 9 22, 32, 1) 48;'1 and 40) As well

Hborderline loadings contributed by | Group 3 are}
"knowledge and frlendshlp orlentations (varlables 15 and:

.-18) The aspect of these orlentatlons that varles from::_r'.
group to group is the degree of affect expressed towardf::.'
members  of ithe ‘target group ini;the_ knowledge-V:ci.”.w

;acquisition process" from very 11ttle (varlable 40) to

-

- a relatlvely large degree of affect (varlable 1). - Thev'
'-commOn element in these orlentatzons is the acqu151tlon-to'“

-of knowledge """ this factor has thus ‘beén - labeled_:a ;’

General Rnowledge factor.

Factor VI is made up of’ four orlentatlons, all ofJ;:::
which are concerned w1th learnlng a language '1n order
h‘to gain'prestige'or respect from others (varlables 45, -
12, 29, 'andle} "~ The four groups represented on thls"

'factor (Groups 8, 2, 5, and l) each appear to bear the

same dom1nance relat1onsh1p to thE1r respectlve target

_groups- that of a relat1ye1y domlnant ethnol1ngu1st1ch‘
.‘group learnlng the language of a v151ble but relatlvely"

gjsubordlnate group s language. __In unlcultural m111eux,

S e e A
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;thisﬁ.reletfonship‘ is - portrayed in the learning” of

'lFrench gof; Engllsh by - the- dominant anglophone or

Hfrancophone group, reSpectlvely. In the ﬁulticuitural

-

: 'm111eux, : Fhé‘ relatlonshlp is represented by the

relatlvely domlnant anglophone group in Ottawa 1earn1ng
. French ahd for the francophone group, ‘the learning of
'fSpanlgh (the language of - a relatlvely"subo:dinate

;group) rather than Engllsh  Given the dominance and

*the'prestlgefseekrng' aspects of this factor, it has .

s been'oalled Doﬁinance/Recognltlon.
. ';FaotorZVIT : (Table 13} receives ’Aappreciable
.lload{ngs,'fromi;foun‘ varlables contributed hy' three
:‘anglophonef'groups;'._ both'groups from multlcultural
milieux and: the anglophone group learnlng Spanlsh 1n a
1un1cultural m111eu. p' Three ‘eﬁ the varlables ‘are
1nfluence—seek1ng orlentatlons :to seoondr' ianguage I
learnlng (varlables 10 20 and I3i‘ :while'the}foufth

jwlth a negatlve load1ng, 1s an 1nstrumenta} orlentatlon

(varlable 17) 'The .factor.appears~ to represent :av.
.'control- contlnuum'_with one _pole,;':the rnstrumental'
xorlentat1on . representing ‘an'interesti‘in fpragmatié'

galns and the opp051te pole —linked to social influence

and domanance The factor also appears to be llnked to
-anglophone groups and:has ‘been labeled In Anglophone

'”dInfluence factor
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Factor VIII receives its two hlghest loadlngs from
the soc1a1 and cultural orlentatlons in the: two groups
" of ‘francophones .study1ng in a multicultural milieu

.{variables 33 and 46). ° The factor also Wreceivee

. .

_apprecfable loadings:_frdm the two groups stddy&ng

Spanish jin nnicuiéuraldmilieux- the francophone gronp‘
-Contributing' an 1nfluence/1dent1f1cat10n' orientation
;(va;iable 45) ~and the anglophone group, . a knowledge
Or}enEEtipn (varieble 15). The' common eomponent-‘of
theee oeientetidns 1s an 1nterest in the ﬁay' nf life
énd [;Be ertisnic' product1on Cof | the second language‘
'donnnnitg,:{’~' coupled . wltn "_; prestlge— _ and‘
7infldeneerseeking. : Thls d1men51on has  been labeled a

Soc1a1/Cu1tural factor,-_lndlcatlng that an orlentatlon"

for students 1n these groups 1s to’ gain-’ soc1a1 esteemd
,through part1c1pat1ng 1n the cultural act1v1t1es of the
tsecond group | ‘ ' ‘

: g Factor IX recefﬁes \enbfeeieblelleadings. from two

: school 1nstrumental orlentatlons (varlables 6 and 36)

from -Ehe : anglophones (unlcultural _ mllleU) ~ and .
francophones (multlcultural mllleu) E learnlng offiqfa1 
-languages ‘ Thls factor can probably be‘attribdted‘fo‘

51m11ar1t1es in the school requ1rements fdf-the tno“'
groups, w1th French be1ng a- dlfflcult course té‘drop

ﬁgr- students inh'tne ﬁgrmer_ grqup and Engllsh _é
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compulsory subject for.those in the latter gropp.A This

factor has ihus been labeled School Instfumentalu

Summary of inter-group factor anaiysis. Te a

large extent, the factor analysis of the inter-group
correlation ~ matrix ‘?onfirmed .. the similar’
interpretations ggﬁen tdrmany of the. factbrs‘in the
eight individﬁai éﬁalysesv* three or four of the six
‘facfors in each group proved to pe common to‘ali groups
and werehca{%ed, in the inter—gr@uﬁ-analysis, General

Instrumental, General Travel, General Friendship, and’™

General KnowIedqer(Factors‘ I, II, 111, and V in

‘Table 13). Three ofEthe'remaining five factors in the
inter-group analysis (Factors IV, VII, and VIII)
appeared té_be‘detgrmined;,in part, by the elements of

the learning context considered in the present study.

Factors VII and VIII, the Anglophone Influence and

Social/Cultural factors,x appeared to result directly :

from these -contextual eléments. Ethnolinguistig_gfoup

membership appeared to be the majqr'contextual element’

deﬁerminiﬁg the - Anglophone Influence factdr, which
rebeived;its name because three of the foﬁr'anglophone:
groups were  the only groupél that contribyted
gignificant .loahings to the - factor. The ﬁéjor
components of this factor are influénce orientations
(see' Table 13}, which-appéar_ to be . pecuiiar to the
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anglophohe groups. = When influence :e}né’rged és' a factor

A F T

e

for‘francophonee, <it was assoclated w1th the de51re to

identify‘ with'members of the target language group

,-.‘(i-.)i‘.r-.r. [ |

(variable 39 in  Table 13). .Factor VIII

oy

Soc1al/Cultura1 Z—recelved apprec1able loadlngs; from "jﬁh-if”.;_hﬁf
groups representlng -comblnat1ons _.of.“_th- three 3
'contextual elements——from francophones in multlcultural
m111eux and in - unlcultoral m111eux ‘from students
learnlng a mznorxty language. ';m N - \ ) .

' Factors IV and VI .appear to be determlned by two ) :
.elements of‘the learnlng context that are not prec;selyrif ‘j* '” i.‘f
contlguous to -those cons1dered-"1n the present study°ﬂ‘?\
the domlnance relatlonshlp between the flrst and second
ethnollngu1st1c groups, "ano-, he, contact avallable
between -members of.xtheJ“twoL;groups. The; d°m1nanpq;
relatlonshlp appeared -to be 1mportant 1n. determinihg

.

3the« Domlnance/Recognrtlon factor (Factor VI) "w1th

ﬁembers of relatlvely domlnant groups learnlng thei
languageéhof subord1nate.vgroups inf-order to ach1eVe : f?.’" o f_ "

respect_fron others. ”*The deflnltlon of the domlnance

relatlonshlp used, in: 1nterpret1ng thlS factor refers to A

the relatlonshlp between ethnollngu1st1c groups at the ‘ﬁ‘ : ”;-f;?

local level’ rather . than to ‘the . continent-wide'f e L

anglophone francophone relat10nsh1p considered in the {J:A:
. L% T - o
ethnollngu1st1c group membershlp factor. ' ;_Ll oo R ceoo



-.A«' 51m11ar . s1tuat10n - existed. - : for. . the

“ -

iFamlllarlty/Involvement 7‘factor : fFactor }ﬁJmf 'which
,appeared to be determlned by ﬂtne 'degrée:of fcontact,
.,avallable between the 'fxrst .'and':second* ianguage;
t:_groupSf ‘ Factor IV redelved ~apprec1able loadlngs from‘\
~all > groups except. thy' wef groups ;of‘ anglophones:
'studylng :é: un1cultura1 mtlleu, pos51b1y because"
these--.tﬁor -.groups-' have l1ttle . contact’ wlth
- representatlves ,oﬁ the1r respectlve target groups
'_relatlve to the other s1x groups‘ : A ﬁactor expre551ng;
the degree of ,1nvolvement w1th the target group mlght
-thus be 5'1rrelevant for; these' groups ffahd,"’ more;

.

; generally, other groups who have llttle or no 1mmed1atej_
" \

contact Hlth the target culture. ‘

The nlnth factor School - Instrumental appeared to"

) «result ifrom spec1f1c academlc requlrements cf, ‘the -

students sampled Flnally, one orlentatlon amongst the

'48, the Dlstant Interest ‘orlentatlon for francophones

. learnlng a mznorlty language in a unlcultural m111eU '
(Group_?, . varlable 42 in Table 13) - did ‘not - load’

 substantia11y-’an‘any Aof “the factors, correlatlngﬂ

F

'hfgnest withéthe'Ang;ophone Infiuendelfactorv

Ind1v1dual Group Predictions of Motivation

‘After_ dellneatlng and comparingc>orientations‘in “the
- elght groups, "the ’ nextﬂanalysewaere'conducted‘in order

¢
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to. describeﬁ“ the: role played by jorientations. in
” mot1vat1ng the student to learn ~a second language, to
determlne;‘vfor each group whlch comb1nat1on :on

.'orlentatlons best predlcted mot:vatlon. Mot1vat10n was.

measured by summlng together the Mot1vat1onal Intens1ty

and De51re to Learn scales,- oraentat;ons were measured

us1ng the factor scores calculatedlfronrtheﬁindiuidual
:groups#factor;score coeff1c1ent matrlces., Motlvatlon
‘-Qas;-regressed oha'the.-oraentatron 'varlables u51ng a
'foruardn' stecoing . procedure '-hhereby ."Ené” flrst

1ndependent varlable chosen to enter the equat1on was

o

ythe one correlatlng hlghest w1th motlvatlon.—' In each'

.}of the subsequent steps, that Marlable was entered

i

-whlch ih conjunctlon with the varlables already in: the

4 [

':equatlon, most 1ncreased the multlple R’

’
i

',Table,14-presents',the results of these . analyses

rfor-each,groupﬁ Becduse the regre551on=procedure‘waSs &

W

stopped when  the ‘increase in R . would have been

[

insignificant at: an ok ° level.of_r,GS all- of the .

L

‘ﬂ»f_'coefficientS'in, ail eqUatioﬁs in thzs table.are_

_signiffcantfat Q < '05‘ ‘Alsd,vbecause the’ 1ndependent:

W wh

._varlables ‘¥n each equatlon were six uncorrelated factor.
- scores,. theelncrease in R’ contrzbuted by a var1able["

" was '_,equal ‘to 'the' varlance accounted for' by . that

'varlable 1ndependent , of the" remiin1ng “variables.

¢

~
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Table 14

- Multiple Regressions'Predictdng,Motivation'from Orientations

<1

. S L REY
Step “ . Orientation entered® . - R ORI change {>°
Group 1: Anglophones learn off1c1al language, unlcultural
1 . III.Travel®. .50 25 .- .25 .42
2. I Uhderstandlng/ldent1f1cat10n . .65 W0 7,15 '-.39-

3 JII.Instrumental® - Sy & S 3 R 1= R
4 V. Frlendshlp o e .75 .54 .05 .21
5 Iv. Prestlge . o o : 76 .57 .03 - .18
Group 2: Anglophones learn OfflClal 1anguage, mult1cultural con
I SR Frlendshlp/Travel" : .60 7. .36 .36 - .56 ’
2. III: Knowledge/Identlflcatlon oo .86 .4l (0B 129
37V, Knowledge s o e leT a1 - 003 0 .18
Group 3: Anglophones learn m1nor1ty language ‘unicultural ’
1 1I.Instrumental~ - : . W43 .18 .18 .40
.2, IV,Travel* - L, .. .59 .34 ,16. .38
. 3. VI Frlendshlp/Understandlng S - 69 -46 .12 .34
.4 I.Influence , - B Y 5. R I R -
5 V Instrumental(advancement) L s720 150 .02 .15
‘ 'Group 4 Anglophones -learn, m1nor1ty language ‘multicultural
1..: I, Instrumental . ) ) .63 .39+ .39 - .56
© 2. IIl.Friendship® = - ' N .70 .49_ .10 - 30
"3 Iv. Knowledge/ldent1f1cat1on . .76 .57 .08 .27
4  'VI.Knowledge. ... ° o .80 .63, .06 .25,
-5 U -V.Travel® . L : .83 .68 - .05 .23
: Group‘&:“‘Francophones.leafn cfficial language, unicultural..
1. 1II.Friendship*. .~ . Lo~ .49 . .24. ,24 43
2 .7..IV.Travel*.. . . - .60 .35 .11 .35
c3 ] v Prestlge' - ) ' .62 .38 .03 -.18 °
S T i Knowledge/Respect‘ . -~ .64 .41 .03 7 .17
Group 6 Francophones learn off1c1al language, multicultural
1 - V.Career Instrumental® . w27 .07 .07 .26
2 v, Ident1f1cat10n/Travel ' .35 .12 .05 .20
., Group 7:- Francophones learn m1nor1ty language, unlcultural
1 JIL Travel/Fr1endsh1p : .48 .23 .23 .48
-2 . "V.Imgtellectual = - 4 . JBT7 “33 .lO .33
37 q1I. Instrumental‘ - .64, .41 . .08 .28

Group 8: Francophones learn minority language, multlcultural
1 1. Travel/Frlendshlp .29 7.08. .08 .29

-

Denotes orientations loadlng Sni ‘General®Factors (I II, 1II,

“ .or V in Table 13) Roman humerals are factor numbers shown in
Tables 5§ to 12. °All A S significant at p < .05.
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Table 14 1ndlcates that ;gine;'aii:fofxrthel groups,f

orlentatlons . are : 51gn1f1cant1y correlated w1th -

mot1vat10n,'w1th a m1n1mum multlple ‘R of. .29 1n Grqup B“

”(francophones studylng fa m1nor1ty language “fin La

LI

'multlcultural mllleu) a, maxlmum of .83 1n Group 4: j"

_(anglophones learnlng u,a"mlnorlty language 'in~; alf
'multicuitural mllleu)“ Considering aIl e1ght groups:

'together, ; 28" of .48 or1entat10ns contrlbute

51gn1f1cantly to multlple correlatlons.“' All but exghtj‘.f

of these were shown in “the.inter~- group factor ana1y51s'

to be general orlentatlons,.,that 15,".represented in -
. eachr group. - In all cases, a general or1entat1on vas
the most 1mportant pred1ctor of motlvatxon.. ‘

. Table 14 suggests that orlentatlons and mot1vatlonv'
hpare related d1fferently in anglophone ‘and francophoneil
ipgroups. ’ The four anglophone' groups followed by the

jtwo francophone groups in unlcultural m111eux, have the

hlghest multlple correlatlons. . Parallel to th1s the}
'7number of or1entatlons -contrlbutlng 51gn1f1cantly to

the multlple correlatlons varles from a hlgh of f1ve in’
three out of the four anglophone groups to lows of one
‘ﬂand ‘two in francophone Groups 6 and 8 Also, an”
| ethonolzngu1st1c group by target “language-ihteraotion
‘pattern appears to emerge in’ the anglophone‘ groups;

.deterhrnlng wh;ch of the orlentatlons most 1nfluences-

i
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. analyses ‘were carried bttf independently,..:.these'

’

motivation;" Thus, . for ‘the anglophone ‘groupg, travel

orlentatlons are most. h1gh1y correlated wlth mot1vat1onA

for the off1c1al language - learners and 1nstrumental'

s1m11ar pattern exlsts for the francophone students._

Here, orlentatlons w1th affectlve -components are most.

~

hlghly correlated w1th motlvatlon in three of the four

thermost 1mportant pred1ctor of motlvatlon

’

To. - summarize f the, results from " the multiple

regre551on analyses 7 orlentatlons shown’ earlier-to he

determinante of motibation._.p' In a&aaltlon, .there.m

. appeared to -be some’ 1mportant d1fferences betﬂeen

anglophone and francophone groups, w1th orlentatlons ‘in

the former groups be1ng better predlctors of motlvatlon

than 'in the latter groups. - jHowever because the e1ght

comparisons.are inexact... For th1s reason,; a similar

equations,' in order to make these comparlsons 1t was

[N v

orlentatlons for theﬁhinority 1anghage learners.."No

.. groups and, - for' the group 1earn1ng Engllsh in a

,multlcultural m111eu,_~the 1nstrumental orlentatlon is

" commén top a;l gropps were _}the' most ' Jmportant o

set of-analyses, dsing causalzmodellng, was conducted’

-which did.,allow direct CbmpariSons between regre551on.‘“

"neceséary ‘to 1nc1ude in © the _ana;ysee-- only the

orientations common to all groups -dnd ‘to ‘develop.




~measures of these orientation
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cross- group comparlsons. ' The f ct that!fthefmultlple "

regre551ons poxnted to the general

causal modellng analyszs.-

Item Analyses

»

analysis- anEStfgating the level E; endorsement of -

necessary to develop measures of the orlentatlons thatf"

< could . be‘- compared between groups _: Internal”

é&-f coeff1c1ent (Cronhach 1951) were completed “to.
select 1tems that would serve as mea5ures of each of

'the orlentatlons. To 1nsure that the measures would be“

were oohE'on the comblned data from all of the groups'5if

(N = 813) Once a: satlsfactory solutlon was found for'

r'-

groups ‘tO'V ver1fy that He SGale ‘was‘ ;nternallyof

con51stant w1th1n each group

At the, start of each analy51s for a _gafriéuia;'ﬁ

'uhich"couldfhe hséa in -
rientations'as the“]-v.?

most 1mportant predlctors of motlvat n in all groupsif-' )

‘jjustlfled us1ng only the four general measures- 1n the:l”

" fThe four. general orlentatlons were used both for -
the_fcausal'imodellng. analys1s and for 'the: MANOVAi-
' or1entat10ns fasﬁa' fUHCthﬂ of the learnlng context._c

‘ Before these analyses could be done, however,"lt was o

'rellab111ty con51stency analyses,.f us1ng CrOnbach sf""‘

'z‘the same 'across all e1ght groups,-'the zltem analysesl'

_ 'the total sample, : 1t was tested in, each of the EIth;‘

AT e
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‘orlenta;1on, a large number of 1tems were cons1dered by

_1nclud1ng any 1tem that loaded at a borderllne tbr

'ihzgherl level (absolute value of the load1ng greater
:than 30) 1n two or ~more groups. : Item analyses were

_then performed in order to reduce~the number of ltems

‘def1n1ng a part1cﬁlar orientatlon.'and ,to.produce 3a_"

'scale Wlth h1gh 1nternal con51stency. Those 1tems were:

'ellmlnated wh1ch d1d not ’ev1nce h1gh correlatlons w1th

. the.total 5cpre (the sum of the. rema1n1ng 1tems) r<»fv-
_-the scale, - , ’ ‘ ‘
Tables 15 t0118- - present j‘wthe- _Ltem-totalfj

wcorrelatlons for each of ~the four general orientatlonsoj
_;at ‘the’ 1n1t1al and flnal stages of analys1s,_$ all of;?‘
'dlthe p0551b1e ‘items are ;ncluded in the ,1n1t1al stageh
whlle ' only those flteﬁs ~¢hosenfu‘to: measure - 'thex
: orlentatlon are shown at the'flnal stage ' Table 15i'

shows the analyses for the General Instrumental factorn-f

‘Z(Factor I.1n, Table 13)r _1ndacat1ng that nlne -of.thgf’

original 11 variables' .were’ retalned Nto serve ‘as-

. measures of this‘orlentation.'. The Cronbach ?‘l for%
:the flnal measure- is,JB?.' Tables 16 and 17’ g1ve the:

_results for' the General Travel and General Frlendshlpf

5

,factors, respectlvely (Factors IT and 11 in Table 13)

Many 1tems loaded’ hlghly.on, ‘both of these factors.ln

fthe.ihdiﬁldhalfgrouﬁ factor analyses (Tables 5 to 123-

-
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:JfItem total Correlatlons for In1tia1 and Final Vers:ons

LY

}'of the InStrumental Or1entar1on Scale

* Corrélations

Item*. . "“""‘ut . Initial -

a1

Final

3.Be admltted to a h1gher school ;f. .54
4.Useful in gettlng a good Job . ..69
6.Need it for future career v .68

11.Become more knéwledgeaplé, . .26

'14.To get a degree . ; .61

18.To be successful in buginess .69

"19.Be useful after I leave school .-~ .69

22.Get'é job where use L2 L a1
29.To finish-high'scheol _ = . .46
30.Help get a.better paylng ]ob oy ,';60

- 33. Meet;more and varled people o f_ .34

*

-
-

.55
.69 -

69

.64
.64
.66

.38
.49

‘{51;

ey,

R L indicétgé seéond_lénguagéth'Sédoﬁd_language

group.



"Table 16

-y
. ~
- , \
. .
w -
Ly .
- .. .- .
-~ -
’ -
- .
{! -
- -

TItem total Correlatlons for In1t1a1 and Final Ver51ons

i

. of the Travel Orxentat1on Scale - N
. ) Correlations -
T - . ‘“f-i. ~ .7 .
] T N - ". .-j"-"' -.' : -.--. :—
: Item ~ Initial “Final .
. - « - - - . s '-

A Be at ease’ w1th L2 Canad&ans AR

5. Travel (Canada,_Mex1co)“
7. Betome membef“Of L2-commuhit§
- 8. Study another langui?e later,
10. Travel (France, .S, §paln)
ll Become more knowledgeable o

12 . To meet _some L2 peoplg’ ﬁ e

16. Make fr1end5 with L2‘people )

19 Be useful after I deave schooL.“'ila.

"

21 Help Tt I should ever travel

22 Get a job where use. L2

-

I . T

23.Gain- frlends among L2 Speakersﬂ‘”

o

25. Get to know LZ speakers

-

27 Part1c1pate in actLv1t1es,

28 Acqof;elldeas, bfoaden outlook' .

33 Meet more and varled people‘

"35:TF?V3} t' ani- L2 area

37, Unders and L2 art ,f_ f:i'r7didjf:

< .37 -

SoTus2t s .88

.29

50 - T .64

61

83 L
LI

ad

ot second language group, .-

RN
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‘Item—total Correlatlons for In1t1a1 and F1nal Ver51ons |

s o -of the Fr1endsh;p Orlentataon Scale

_Correlations’ -

»

e . Citem* .. .. Initial " . Final

S -u;;w“~fz; Be. at ease with L2 Canadrins ‘%';{i'.SB_.
L V:Ztﬁ; i';2 Flnd out ‘how L2 people 11ve ;l. d' 7:53,
e ;; . 5. Travel (Canada, Mexlco) ‘_ 'pfjl . jﬁi‘:f-
';‘7 Become member of L2 communlty A.i- f‘ia.
f}-,fki ;‘lﬁv,: 8. Study another 1anguage later;J':. ::55;3
S B ! 9 Help understand L2 llfe - S ‘ 59 .

_10 Travel (France U S Spaln) ;n ‘f_ff591‘

o 11 Become more knowledgeable :,e'“: f:‘;62,'
5 t.'12 To meet some L2 people :f_} ‘.rf_f,JIZ.gl: ) ,ﬂ}64:f

ltf16 Make frlends w1th L2 people : -"~£j.67geb_ h “ r69?
:21 Help 1f I should ever travel ) nTVQ.SQ;d B
7-,22 Get a job where use L2 'jo '\'d}: e:.46; -
5.;23 Galn frlends among L2 speaherSf';G .59 ;f-"'5556,‘
'}d25 Get to know L2 speakers ij“'_"h t 7%3: _l"'{e.slr'
:27~Part1c1pate 1n-act1v1t1esnfi nﬂ“‘ .ﬁﬁW .';«}1‘ ; T
r-28 Acqu1re xdeas, broaden outlook_' ' .65; ' ‘
':”;33 Meet more and varled people :: 1E' .66
f.36 Travel to ‘an L2 area N '-f:"‘.'.:.;o§ 
'_f37 Understand 12 art  H:l"'f“ o s5

= *"LZW‘indicates'second language- or- second languaée.group.'.
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*'Table 18 o

: -Item total Correlatlons for In1t1al and Flnal Ver51ons

‘f:of the Knowledge Orlentatlon Scaleﬂf

“Item’

“Correlations.

1
0

“Initial’

nl Be at ease w1th L2 Canadlans

L2 Flnd out how L2 people llve

'7 Become member of L2 communlty L

8. Study anothef language later‘.
::9 Help understand L2 life |
-311 Become more - knowledgeable_j'
12.To meet eome L2 peop}e

,'i3.Appreciate p%oblems-L2_minofity

-15{Undersband'oﬁnblanguagejbeﬁtef -

'§17 Make me abpéaf-more“cultured'f

23. Gaxn frlends among L2 speakers.

.25, Get to know L2 speakers_

- 26. Influence in my commun1ty

:27,Papt1c1pate 1nhact1y;t1es &f;'

‘28‘ﬁcquire ideas broaden ouflook :

31 Help learn about myself

35. Thlnk and behave like L2 people: e

?37 Understand L2 art

.28 .

51

.35
L8l

.58

.51
a7

g

48
SUey e
TN
s
57

.87 |

.42 -

251

56 L

" —l..46.‘l
..'._.‘45- ‘i'

a3
.58
;54f'

.48

f"Léf indicates .second language of Second language group.

.~ Final -

: .59
a8

——
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q and, in the ‘inter~group - factor s analy51s,_1

Travel/Frlendswlp or1entat1ons 1n Groups ,tj' 7A‘.and BJf'

' loaded h1gh1y .on both of‘ these- general factors ,7'

_(Table,l3). -In order that the scales measurlng these.

orientationsrlnclude d1fferent 1tems a cr1ter10n 1n'f

: addition ?to the ’ 1tem analysls crlter;a was used _tg
.Seiect the"ftems for these two orientat1ons Items
'fshow1ng hxgh item~ tbtal -correlatlons ~on both scalesjﬂ.“"
‘-iyere a551gned to that scale for Whlch they had the
"ihiéhest'7absotute loadlngs 1“,'Fhe 1nd1v1dua1 factor

-.j_ahalxses. Table 16 and 17 show that four yarlables-__.

vere Selected from the orlglnal llsts to measure eath™ -

'of these general orlentat1ons "The£’t&: coeff1c1ents'

‘;fo:‘ the flnal ‘General Travei and General Frlendshlp
vsoales are .81 and- 79 7 respectlvely Table 18- shows,
thhefresults for the 1nternal con51stency analyses for’

** the General’ -Knowledge factor, (Factor V 1n‘ Table\l&[,’

"Nine of the' orlg1nai 18 1tems were - selected, .'with an -

' _q&l” coefficient of=.814, "f S i;»;h,- n’j

'V‘Fiuailf,"Tabie lQ‘Contains-thé ) o(j' coeff1c1ents'

for - the'final version " of each"of' the four genera;‘v~j

‘or1entat10n measures w1th1n each of the groups as ue1l

as the medzan coeff1c1ent for each of the measures."

‘Each of the scales evidences at. least adequate 1nternal~;'

rellabxllty (mlnlmum hd_ of about..70);1n all-groups; o

i e O TTE SN Rp p H A e e e s
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‘Internal Consistency Coefficients {(€ronbach = ) for

General Orientation Scales .-

A

- “Orientation

. G;dup :'instrﬁméﬁtélu: Tr%ééli" Ffigﬁdship- Kno@ledge
}fs;:ﬂ} R {:.85- ”f1ff‘ ;75_.:;_'f.:.BSQ.'_‘ .78

i pt905f; j‘ﬁl;}Bét_ '7f__l.é4 ,:'3_' .82

\;72';f1; ‘_ﬂ77n7;19;_}}76.5 ;.78

| 72 o ROE TR - ‘.?a S 6T

el e 3 .79

B R 1 U - SRR < IR .81°
" Median. . .u86 7700 oo 82 - . . .80

T om
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;%The' cpefticients vary from‘ a-'mihimum of Jjéﬂvtdr a-.
maiﬁmUm 6f',9175 w1th a med1an of .B6; for the General’

Instrumental * orlentatlon (see» Table 19) Mlnlmaf

‘maxima’,” and medlans for the other three measures are

"'.69?5 :86 and .74 for the General Travel or1entat1on,

;‘70' “85” and 82 for General Frzendsh;g, and 67 .82,'

and .80 for General Knowledge.

' Although the item analySes were begun w1th a large
humber of variables for each ‘of the scales, htne"'
“'Lresgitiﬂg. measures include those'W’items that - load.’
;ﬁhighest'on their’tespective ﬁaetors in ‘the most groups :
_in‘the-'eightsindiéidual [fattor‘analyses presented in
ﬁ'Tabies 5 to iZ;]A snbject's 'score‘fbr' an orlentatlon _
' was_-calculated!l‘as- the average, of the .subject’ s?:
responses to the;‘items- cempOSing tthatrforientatidna'
'scale, proratlng for unanswered 1tems. These scores;~
were used as measures of the common or1entat10ns 1n the'

remalnlng two analyses, wh1ch evaluated or1entat10ns as'

a functlon of the learn1ng c0ntext.

Generallzed Model éf the Pred1ct1on of Motlvatlon

The, multlple regre551on analyses evaluated the

"rélationships. betwedn orlentatlons and motlvatibn.

within each df the eight groups." These analySes were

limited -in that formal comparlsons of the- equatlons.

were’ nbty"made. S _Th15 llmltatlon b?ecluded

[
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Jdétermining if  one equatxon mlght adéquately,descrlbe

'-C

“elght regre551on equatlons actually computed For “this

r

'neason, structural equatlon modellng was next used to

construct a model predlctlng motlvatlon from the four

¥

'genereltorlentatlons and to: test the general1zab111ty

' 'Lof.jthét _model itol the. elght groups "‘Thef mo@el
investﬁgated‘ 1s‘presented in' F1gure i~‘ whlch :shous
;Imot1vat10n -.to .5;—“?. functlon u.of ; the : fbug
'1nterlcorrelated general’ or1entat10ns e thufe,z'is.a

partlal reproduct1on of Flgure l showing oniy thoSe-

1

_gnoups-—the four or1éntat10n MOthathﬂ- paths. 'The“

Motlvatlon observed Varlable paths) -were allowedf tof"
0fvary between groups im the followlhg analySes, | . _
LISREL v (Joreskog and Sorbom, 1981) was used toJ.‘
“ﬂ estlmate the parameters of the model shown 1n Flgures 1f
';and 2, and to determlne what set (or sets) of parametere
. estimates for the or1entat10n Motlvatxon paths could bev
saad .rrepresent all groupsi (or subsets of theA
) groups)_ E1rst; howeyer,'1t was necessary to. establlsh:
-e comnon " metric for the varlables in- the analy51s Jn!

;order to more read11y compare coeff1c1ents estlmated'

'f:two;or more (up to-all; e1ght) groups rather-than the

' paths .. that., were. tested 'for? generslity betweeni”

ffrema1n1ng paths . (orlentation - covarlances o and

‘i‘for: dlfferent groups. A--qoceskogw~(1971; McGawpvand‘
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F|gure2 Pc:rczmeter estimates for the Ethnolin-
guusfic Group solution predicting Motivation
(MOT) from Instrumental (INS),.Travel (TRA),
- Friendship (FRE), and Knowiedge (KNO) . -
- - orientations. (Estimates for anglophones are
- . shown :above the paths:. froncophones
- below.) . .
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I L
Jbreskog, - 1971) recommends ‘rescaling the
varlance covariance matrlces for each’ group so that the

average of the matrlces, we:ghted for grcup size, 1is a
correlat1on matrix. These matrices .are given 1in

. Tables B~11 to B 18 of- Appendzx B. Due to the

-

standardlzatlon procedure, the mean variance for each

L

var1able across~thejexght groups is 1.00,° .
+-The least éeneral soiut}dn was first computed by
'deriviné'eight independent setéuof parameters, one ‘set
for each Qroup. ' The XF'_ measure of qoodness of fit
 for thls solutlon, as-well'as the measure for each of
. the groups, was then examlned to determlne 1f the model

adequately descrlbed ‘the data . Thleﬂaoluthn, called

' ﬁi:heL Independent Groups solut1on, was ﬁhen'used "to

.evaluate whether or~‘not' more generalv"adlutionsp
adequately represented the data. ' .‘ |
Table 20 indicates that nelther the "X fer'thep
LIndependent_Groups solu?ion'("Total“ in Table 20) _nor
ernose: for -the indiéidual--groups, evaluated at the’
approprlate "degrees of freedom, are significant.  This,
‘1nd1cates'a gocd f1t betwen the model and the dara in
ail.eight.groups. The parameter estimates for each of
‘the equations ‘are shown in Table B-19 of Appendlx B.
:At leasrl one of ?the parameter estlmates representlng

."the paths between orientations and Motivation isp



- Table 20

fbf;"

"Goodness of F1t StatlSthS*for the LISREL Solutlons

E1ght Independent Groups .

-

L o BE NI
Group =~ .- X7

:n 3 1
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o ! e W N

g
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siqnificant',in.‘each:hf. 1t ¢ :groupét- 'ihdicat{néﬂ;a.i'
.signif{cant ) relatlonshlp betweeh - least ' onef:
or1entat10n and Mot1vat1on 1n each group." "

- The -'13 ;, stat15t1cs shown iR Table 20 1nd1cateih'

.that the medel deplctrng Motlvatlon to be a’ functlon of

3.;or1entat1ons is representatlve of the data 1n ‘each of .

-'the groups ' l ThlS 15 51m11ar to the results alreadyt

'found 1n the mult1ple regressxon analyses. '; The«next-n

fstep was to determlne f the relatlonshlps between'f;

“or1entat1ons and motlvatlon represented Ln thlS mode1,>

”“,icould be cons1dered-to apply“ generally.to all‘»of~the7-'*

; groups or to subsets of the groups. The next analy51sﬂ'"

-fcompared the Independent Groups soluticn to the most.-

'-i'general solut1on where the parameter est1mates for theji4f':

. paths » llnklng .orlentatlohs‘ :tqf; Motlvatlonif were'

H”fconstrained to be equal in all elght groups '"Table.zl’

dvlShews fthei’”xfll StatlSthS rfbrf thlS latter Globalj:.
_Sdietien -and“ reproduces thosé‘iterpithea Independente

Kk pGroupe".solutlon I Table 21 \-aiéev presents-. the
'1d1Eferences between the degrees';ef freedom and :thei

b

‘ftf*‘ s ‘of the two solutlons The dlfference :fﬁb,triE'

. signiflcant 1nd1cat1ng that the’ goodness of fit of the,f'

1.

- Global SOlUthﬂ 13 51gn1f1cantly poorer than that of
" the Independent Groups solutlon. 5." o

~In the" next_steph . two sets .of parameters. were: .
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‘5;Tab1e 21 -fj’,.”'

‘3‘4Goodness of Fit: Statzstlcs for all LISREL Solutzons

a

Parameter.

‘solution . - . Sets

-‘.Difﬁéréﬁce

EIndependent Groups
'Global -

“jEthnollngu1st1c Group

-~

s

:Target Language ‘ ';/u.-

oL N @

' M111eu

?4
‘52.:
48

a8

. jgs;é
92.9%
1 63.3.

' 86.9%

75.5%

24
24 .

Coa

66.8%
371,
750;7*”3'
_4é:§?,

" p <.01, N =.B13 .
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'estimated"'51multaneously ,for the - eight groups,'

-'subd1v1dlng the groups accordlng to \one of 'the.thrée i
_factors . con51dered o in‘ : the'l'~ present‘ﬁ'
study——Ethnol;ngu1st1c» Group, Target' Language, ‘orﬂ:
§M111eu. ~Thus for example, parameters were estlmated;*

_separately for the four anglophone and four francophone;i

groupsn-uhenv‘con51der1ng-'the factor Ethnol;ngu;stlc.

Group The~. TﬂL statlstlcs for these thrée solutlons

‘.are shpwn in’ Table 21, as. well as Ehe dlfference -_3;}.
stat15t1Cs relatlve to the Independent Groups solutlon
9

. Table 21 | 1nd10ates. that 'the dlfference X

‘statlstlcs are s1gn1f1cant for the Target Language and

'VMilleu solutlons but not for ‘the Ethnollnqurstlo.Group -

' solutlon ' S1gn1f1cant ' 1nformat10n Esp‘:lost when . -

' . parameters are estlmated for the elght groups d1v1ded

-acéording'kto'language of‘,study or to’ :the' cultural

composition of the miIieu,.'but. not according to the _

Aethnollngulst1c group "of the student Thls 1nd1cates

_‘that the . Ethnol1ngu1st1c Group and Independent Groups

' solutlons do not, d1ffer 51gn1f1cantly and that the more

”general Ethnollngu1st1c Group solutlon can be used tovﬂf

"descr1be the parameters of the ‘model shoun in F1gure 2

Further analyses could have examlned sets of parameter v

”.'est1mates for groups palred accordlng to 1nteract10ns

of ‘the fattorsf that\'is, Eour sets of parameters.
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However,r- thlﬁ was not necessary because the most
general -solutlon wasr'sought ‘the >one that most

par51monxously and adequately represented “the data.

Four sets of parameter estlmates would ‘be a ‘less

par51monlous solutlon“‘than 'the two that have been -

descflbed.' f*k"i -
It 'can be .concluded that the path 'coefficient5~~
representlng the relat1ons betWEEn each orientation, and.

mot1vatzon ll - the same w1th1n the' anglophone"andoi

-

'w1th1n he, francophone groups. ., The coefficients

.

'_'estlmated for the Ethnollngu1st1c Groupisolution' are"

shown 1n Flgure 2 for the anglophone,fand francophone:

groups All otherl parameter :'estimates - for thisn‘

':solutlon (wh1ch are dlfferent for each group) 'as‘welI”

~-,asn those shown\ 1n.‘ Flgure 2 :are : presented Tin

Appendlx B, Table B 20 Whlle all the coeff1c1ents for~
the or1entat10n MOthathﬂ paths shown in- Flgure 2 arei

51gn1f1cant for both sets of groups, o those for v&he73

anglophones are generally hlgher ‘than" those for“the_'u

francophones ,1nd1cat1ng that or1entatlons have a-

zgreater» degree'”of -influence oﬁ-.motlvatlon ‘in the *

anglqphone grOUp.;_' for ftancophones}f' the fr1endsh1pf

- or1entat1on is most hlghly correlated with Mot1vat10n

Motlvatlon and.orlentatlons.i_ Summarz. -As. wlth

the earl;er ,inter-group  factor anaiﬁsis!' theh.
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».F1gure 2)

_1nter group analy51s ?of motlvatlon and'ioreentatlons .
"conflrmed 1nferences made from‘the' resuits Qf

-“_analyses on - the Jndlv1dual groups.-_ Flrst a model

”9051t1n9 motlvatlon ‘to,be ‘a. functlon Cof orlentatlons hffff-74f”

supported 1ih each ._,the groupsr\a- Second

'orlentatlons appear to be,; 1n general 7: more hlghly;~

.”related to motLVat1on 1n the anglophone thandln .tﬁgi:ﬁT'~l
ifrancophone groups.ff':Aaflexceptlon to' thlS 15 ;theﬁ73-53ah
;frlendsth orlentatlon whlch &appears to Play a moré{:“
f:1mportant role for the francophones than'd the threehf'.

other or1entat1ons fl ThlS 15 evldenced 1n the multlplei}ufj'

regre551on analyses where orlentatlons hlth affectlvef,ﬁ*l'

-

hcomponents were m05t hlghly related to ;motlvatlon forf plf““‘f

'three of the francophﬁée groups (see Table 14) It 1sf”

'also 'ev1denced ;idijfhegi LISREL analysls 'where -thef"-'

'regre551on coeff1c1ent for the'_frlendshlp orlentatlon-f

-15 hlgher: than that for the' other orlentatlons (see'[‘:

e

R S A - A N T

The LISREL ahalyses,_ln addltlon to substantlatlngf

the results of the mult1ple regre551on analyses,, added:’?fpff

1nformat10n to them "'"ALI path coeff1c1ents_;for:hfi'”

¢

:_orlentatlon—Motlvatlon ;relatlonshlps were s;gnlf;oantﬁ,u i

-;jin:‘th Ethnollngulstxc Group :solptlon,ffor‘ﬁahoth‘”H

anglophones _ and franCOphones j”in “Figurehz'.._Thish"

fflndlcates that aﬂmodel deplctlng motlvatlon to‘bej a_f--*'“

=
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_functlon of Aii four'.of'the fcommbn-orientationél was
"‘;'supported by the datar ' %hue,‘it'can'he ooncluded:that
'.ché‘ strength of. ia’ student s motlvatlon to Iearn-ia
.lE,second 1anguage is determ1ned in part Q?Y the Strength'

nof each of ‘the goals represented by "the or1entatlons.;

career and school :advancement g and the dettree t06 .
ftravel seek out frlendshlps, and seek knowledge.~ ‘
Second ttie LISREL analyses demonStrated that a_'

f:student s ethnol1ngu1st1c group membershlp, but - not the;f
:f:soc1o polltlcal status of the: language belng learned. or-
1'the cultural d1ver51ty of the learnlng env1ronment_ir
determlnES the strength o the relatlonshlp between ;

'rn—orlentatlons and motlvatlon 'The Target Language and L

M1l1eu factors dad not have con51stent effects_ on the

. 1_or1entat10n~Mot1vat10n relatlons acroes -t groups,
'g_“whlle Ethnollngu1st1c Group d1d.~prxoept: for seeklng:
"frlendshlps w1th members " of -the .target group, ; a

'fstudent s goals appear to. exert a greater 1nfluence on”‘
1;the mot1vatlon to learn _a language among anglophones

Lfthan among francophones

Student Endorsements of Orzentatlons'

Multlvar1ate analy51s- of varlance 'nas' used "to

‘study .student endorsements of " the - four foommon' .
"orientatione as’-a- functlon of 1earn1ng _oontext . The:

" four . orxentatlons——the ~_respon$e _' varlables-—were_ ‘
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~predicted ftom ar2 x 2 X 2. factqual de51gn with

‘Ethnolinguistic Group (anglophone or francophone)
‘ﬂTdrget' Language_loffic1al . or mlnorlty) " and Milieu
r(unibultural cor multlcultural) as the aichotompns

H;factors. ' The-number of subjects per'grohp was limited

"jx;to 65-~determ1ned by the smallest group (Group 8)--by

~ /'-—‘--

: ‘randomly _ELImlpat}ng:.SUb]eC£S from the- seven other "

\

'groups in order to" have  an .exact Jleast ~ squares,

‘solut10n.~ "Significant ‘MANOVA main jénd interactiven

effects were 1nvest1gated uszng d15cr1m1nant function

—

5“analy51s ) proeedmres ~ (1nc1udlng examlnatlon of

‘standardlzed dlscrlmlnant functlon- coefflclents and

canonlcal structure coeff1c1ents as-well as comparlsons

v

. of group centr01ds) and protected F procedures. .
The results of the 2, % 2 X 2 MANOVA predlctlng the
.ifonr- orlentatlons are presented 'Jn Table_zz,l ryhlch

' shows _the: Wilks's . A ' and asSociatedv F frEtio-

‘agproximation for each 'of'ithe -mﬂinfénd 1nteract1ve

-

effects._ Table 22u reveals that all malh effects and-
lthefTarget Language by M111eu 1nteract10n effect ate'

1.significant The remalnlng tWijay and thfee way.

-1nteract10ns are not 51gn1f1cant.

Table- 23 presents the follow -up standardlzed

d15cr1m1nant functlon coeff1c1ents ' ',the: canonlcal

varlate correlatlons, ‘and-the unlvarlate F statlstlcs
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Mable 2zt T . T T et

Mult1var1ate Analy51s of Varlance of Four 0r1entat1ons

&

91 Ethnollngu1st1c Group, Target Languaqe and M111eu ’

. Wilks"s .

‘19

-Ethnoliﬁguistﬁé Group (E) - .- 925 -?::. 10. 3
";Tqigét_iéngqug:(T).'. . DU 84 1+

'Mil_li‘e{.\‘_('M)‘_ R _.'T.-. o peg o _'f 15.0*
BT SR . ;":-.936: f:i”f'.g; 3.6,
EXM x; ‘.”_{ - T g7se T tay

Tx M J Y -3 TIRERTI ) S L IR

*p </.001; df = 3,509



‘“for the”font- response var1ables fof'the ‘sfgnificant“

'_g:Ethnollnguzstlc_-Group eﬁfect of Table 22 Examlnatlon':

. of Table 23 ” reveals that knowledge is_‘;the' sole
orzentatzon dlfferlng S1gn1f1cantly betWeen anglophone

h and francophone students jThe unavarlate F ratlo forh‘

'knowledge,?is~-htghly 51gn1f1cant ' and 5 the’ only'-t-

"significaht'.unlvarlate' ANOVA - This 1ndlcates “that

anglophone "'anﬁ _*;francophone "e groups -{ dlfferedﬁ'
f-51gn1f1cantly Only .on thelr ratlnge of ‘the 1mportance_.
:‘of _the' knowledge orlentatlon -~‘-'T dlscrlmlnant*'
| functlon coefflclent and canonlcal varlate correlatlon

for knowledge are. much hlgher than

(%

the correspondlngw‘

'coefflc1ents < for the other or1entat10ns, "~ ipdie¢ating . > -

;that no other ofientat1on contrlbutes substantially'to;
the overall MANOVA effect . The- three stathtlcs thus a
indicate that the 51gn1f1cant MANOVA effect for .the .
EthnoiinguistiCIwGreup factorj" be"reduced-to;;the'
FANQVA‘eﬁfeog' for, knowledge g .The 51gn1f1cant MAﬁbVA‘
“effect is- qaused by - ‘the anglophones tendlng to more
" "highly .endorse the“ knowledge- or1entat1on than\ the
francophones (Means are 4 l and 3.7, resgectlvely) _ '
N Table 24 presents the results \of ‘the follow up
-'ianaiyses for the'_51gn1fidant MANOVA main effect of
i_ Target Language "Examihing Table 24, it aopears-that‘

_three of the four orientations ate important in the’’



.'Table 23

~ Follow-up Analyses for the MANOVA Ethnolinguistié Group

”ﬁMéinfEffect Lo B - T

Discriminant . Canonical

-Orientation. . coefficient ' correlation:' Univariate F.

Enstrumentél i.,::*0;3€:. ﬂlﬂ'};lﬁ; e l::nigl
;Ttavél' - Zo.3g “;”_;19“?4f1'1' s
CPriendship  -0.30. . .. .08 .- 0.
Knowledge .’ - 1.7 - __’-fi;sf,* ‘ AJ:f?3.7#ff-31”

t.ﬁé_< -Oﬁ(r‘gﬁ = i;sizxi

T T, PO : . e g g T
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qpntrast'between:the‘learniﬁé' of offlc;al and m1nor1ty‘ :

__langqageéf the instrumental, travel and knowledge'

'-orienfatﬁcns: " 'These three are approx1mately equally
cernelated’;with‘ the - dlscrlmlnant var1ate and are

» approx1mately eQually weightea. in thei dlscrimingnt

- funet;ons. The correlatlon gandidiscriminent fungtion

'FEOefficiénts aré' con51derab1y 1qwet-*f65f friendship,‘

R

indicating -that ""Ehie response " variable- does  not
contribute -substantlally to _thez separetipnl'of the

. groups. : Whlle . all fgur ' un}variate ANOVAs are

151gn1flcant " the one for fr1end§hip~is-mﬁch Iower, than

' the others. E <
The dlscrlmlnant functlon and unlvarlate 'F results
of Table 24 would suggest that the 51gn1f1cant Target

QLanguage‘MANOVA effect 15 caused by ‘the off1c1a1 and

'ﬁinor;ty language learnlng groups belng 51gn1f1cantly 3

. separated along a dimension defined by the instrumental

" orientation .at'the positive poleh'and by the travel ana

knowledge orientations at the negative . polé. - The

tSignificant'jMANOVA effect 1nd1cates that students.

- 7

f;'learnlng an off1c1al landuage tended to rete higher ‘on
thlS dlmen51on ‘than did students 1earning'\a minority

ilangqage_(multlvariate centroids are -1.13 and -2.74,

“

respéctively). ~  That is, ‘relative to the minbr{tx

. ;‘iahgpage leernéfe,.;the.official' language group tended

.\
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to rate instrumental reasons _as mord important and

travel and knowledge orlentatlons ‘as les' impoftant.

s

Table 25 presents the follow up ane\{égs for the

leignmflcant Milieu effect of Table 22 Table 25 shows
'that‘ although the travel orlentatlon hgg'the largest

standardlzed discriminant functlon co/f?1c1ent it has-

the smallest correlat1on w1th the d1scn1m1nant-veriate

ahd the '’ smallest unlvar;ate F ratlo.

Thls suggests

r

response varlables when the subjects ere grouped
v o

acoording_to m111eu, and does not dxscrlmlnate hetween

‘the gtouﬁs 1ndependent of the other varlables‘ iThe
canonicai varlate correlatlons qnd: the un1Varlate LE
ratlos for the Mllleu effect (See Tahle 25) suggest(

\that the . unlcultural and multlcultural gtoups d:ffer on.,

a'_dlme951on.deﬁ1ned . by the.- fr;endshlp\and‘ knowledge
drientatibns and, - to a- lesaen extent R by the

1n5trumental orientatidn. 'Theu S1gn1f1cant " MANOVA

.effect for thelM111eu factor (Table 22) 1nd1cates that

students in the multicultural milieu rated the

knowledge/triendship feasons‘ for learning a second

language higher than did those from the ugicultural

milieu. - .

- The main effects of Target Language and Milieu:are;

superceded by the significant %arget Language by Milieu

-

.

t

that travel is hlghIY* correlated w1th the~ other-‘ﬁ\

v -
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Table 25

. -

R T L e en—
Y

~

Follow—up<Anaiyse$ fof‘tﬁe.MANOVA_Miliéu

N

Main

‘

Effect .

Orientation .

3

‘Discrimirant - Canonical -

.coefficient correlation

iInstrumental
. Travel
 Friendship '~

Knowlédge

~0.32
0.95

40.8b 

' =0.33

'7f36.
.28 -

-.56

.55

1

"?B;o*

-

4.7

TR

_‘Univariate F.

18,7%%

T 16.5%*

T T T
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1nteract1on shown 1n Table 22 Table’Zé,-which-pfeSehts",'

“the follow up analyses for thls _1nteract10n, clearlx-\“

1nd1Cates that the'.four groups'_represented by thlsng
effecth dlffér“' along' : ‘contanuum' deflned\ by “the -

'instrumental ‘orlentat1on at one pole and. ther travelf

'orlentatlon at the opp051te pole.‘ These varlables have S

large d1scr1m1nant functlon :coeff1c1ents and canonlcal

'“}varl o correlat1ons relatlve to the fr1endsh1p :and_":x.‘

-knowledge varlables, and slgn1flcant {unlvarlate' F

e rat1os

Flgure 3 presents a graph of‘fth'_'mUltiéariate-ﬁ
'-uigroup centro1ds on the 1nstrumenta1/travel d1mensr0n‘as
'fna funct1on of Target Language and Mllleu. & F1gure 3f

ujlndlcates that the two groups of m1nor1ty language:

'glearners (1n both .th unlcultural and mult1cultural_“
': mllleUX) cluster together on thls dlmens1on whlle the_
7:two groups of ma]or1ty language learners do not..";th'
.-appears from Flgure 3 that - relatlve to learners of . antx
ot£1cral language1r| m1nor1ty language learners stress‘;.
;travel ‘reaéoné for learn;ng a‘ second language .whlle
deprec1at1ng 1nstrumental _reasons. Th1sr.ﬁas'ralsoﬁ.’
ev1denced by bhe s1gn1f1cant malnr effect of. Target'

Language’ (see Table 24) However the 1nteract10n

,:effect appears to be caused by the d1fference betweenl, o

",_the,two groups of 0ff1C1al language learners~‘w1th the

re
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e Table 26. C.

Follow up Analyses for ‘the MANOVA Target Language QX A

.

Mllleu Interactlon o "\_ ?:' S L’{ ) R

-

" - Discriminant  Canonical =~ .= .

Orientation ! coefficient - correlation Uhjvariaie F.

v

Instrumental: - :-0574?1 T =.51, 7 . 10;9*
- Travel T - I 13.7%
Frlendshlp 0 -0.81 . T -.0 0.1

Knowledge 0.03 s =06 0 0.2

Y
R -
- = .
. s . ) ° - - . . _
. . e [ . .
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group from the multicultufdl ifmilieu 91VLng 'eQUal

iﬁportance to tﬁe travei Iand 1nstrumenta1 orlentatlons

and thé: group fromrthe un1cultura1 mzlleu stresszng the,fﬁf5‘

£
1nstrumental or1entat1on. Tests of the 51gn1f1cance of

t

the d1fferences between ' group Centr01ds ‘u51ng_ {hfbj;f:?'

Hotelllng 5 . T’ ' statistic substantlate : theee"f“-ft’*'

- observatlons. . Except " for the _unicultural "éndﬂ h

multicultural minority 1aﬁguage.learners,k‘all'paifs‘ofﬁ'ﬂ

cehtroids'ehownr-in“Figu;e 3, 1including those for the -

unicultufal and- .multiculgural offitiale_:lapguagefﬂ

-iéarners,“ differ éfgnificantly .(see Table Bﬁfil;iﬁ:'“"'

‘-

;—.

Summary of MANOVA analy51s ‘ The MANOVA ana1y51s-5u‘“

suggests that three of.the fqur‘ orlentatronS' were

differentially endofsed . by the elght groups 6f

‘students. Only the fr;endshlp orzentatlon appearea to

-

be: of llttle 1mportance -iﬁ thlS analy51s. " “The -

significant Ethnol1ngu1st1c Group effect. 1nd1cated that

[}

anglophones tended bo endorse the acqulsltlon of -

~knowledge as. an orlentation-more hlghly than did the

)

.francophoneSZ' The 1nstrumental and travel orientations

* defined - op§051te poles L_pf a ~dlmensqon . whlth

dlfferentlated groups accordlng to the_Targef ﬁanguagé_"

by Mllleu 1nteract10n Groups learniﬁg_e ﬁmiﬁority“

language__tendéd to endorse :fhe.-ﬁrével orienfatieh;

-



_' ) ; '
~ 134 -
- l‘
." Y h 1 . A
~ "} " f
3. ,
=
T 20 ‘ . . _ Minoiity -
v, i o~ , - A.Lcnguage
o 10§ -
T2 .
Qg ;
NS
T _
- .8 g ‘o official
- = -
S 8 - Language
an C .
“ g
- O

]
-
o

.
o

Ihsirument_al

Unicultural Multicuttural
Milieu '

* Figure 3. Multivariate group centroids on the Instru-
‘ " mental/Travel variate as a function of Target
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,hlghly '.af deprec1ate thneﬁ, 1mportance -éi; the: -7

1nstrumental orlentatlon .relat1ve to the of£1c1al ;
language learners.’l Taken as a grpup,_» the offlc1al
language 1earners‘ tended to perform opposlte to thls,
g1v1ng h1gh : endorsements;i u; the:f 1nstrumental -
ﬂorlentatlon éﬁdf; low xtotuieh_ ;travel ﬁiorlentatlon
However,‘ the 1nteraé@10n was caused by the dlﬁferences
between ‘the twc groups of off1c1al language learners on
Fthe 1nstrumental/tnave1 dlmen51en, ;w1th the group from
'the multloultural mllleu located closer to_ the travel
end’ of th1s dlmen51on 'than\was,iene .gﬁqup fgom ‘?héﬂiz
un1cu1tural m1l;eu. .;l‘*;::}feﬂg;g};ffi-.ﬂ"'>;4ﬁti-»::ﬁfi :
‘ : AU, T
. J _(‘, - .
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Dlscu551on

There has recently been much dlsagreement about.r. .

-

the 1mportande and the role of affect1Ve 'varlabies,‘-'

1nclud1ng anentatlons, . in second language learnlng

- ,(see _Gardnef,t 1986;‘ - Gardner and Gllksmanh .;982;

dxleé 1978, .198 a,l’lsalb - 1932) " In the preseh£

study, aspects of this

'df, problems:. . conceptual problems,\ concern1ng ,the

‘definiﬁion‘of orlentatlons and thelr relat10nsh1p to f:

‘mgtivetioﬁ,',andx contextual problems, . concern1ng the’

chmppsitidn.'oﬁ'orientatioﬁs‘ and. theLr 1mportance tpf
second VglangUage. .:iedrniug- .as. a- functlon " of

350cio-cultufal“ factérS',iﬁ'.the' enV1r0nment. Theee;

-

problems ’were examlned 'by 'deflnlng ‘ or;entetions

. emplrlcally -as sets of 1nter related*reasons glven for’

3

"studylng a language f and by examlnlng the role of the

_Alearnlng context in determ1n1ng their composztlon'and

1mportance. Three aspects of the learning context'were

"fcoﬁeidered: . -ethnolinguistie group. membershiphg_,hhe,

'3,stetus of the. language of ‘study, and the cultural.

r

-'=dlvet51ty ) of. - ‘the’ miIieu. " The importance - of

_'orlentatlons ‘was‘ evaluated ‘as a function of their
effect on students’ - motlvatlpn to learn a langusﬁg,-and
“.as a’ functlen of thelr level of endorsement by students
in. they ueriqus contexts. _ Becalse of their role in the

4

onf11ct were tqgfed to two sets o

P -
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: 1earning a ilahédaée.in ocrder to identify with valued
members’ of . the second language community--and  the-
1nstrumental or1entat10n~—learn1ng in order to further

personal\ career or school goals--were of particular

interest in the present study.  The results revealed

. the ’'existence of four general orientations to second

laﬁgdage leafnino but also demonstrated the effect of

the. learning context on the composition of orientations

‘and on their role in the motivational process.

General Orientations

'Pe:haps the most important findings of the present

study concern, the lack of . evidence of the existence oﬁ

a -general 1ntegrat1ve orientation coupled with -the.

presence of four other general orientations, including

. an instrumental'orientation. 1t was expected that the
. integrative orientation wquld be presenb~1n all groups

and that it would play a nmore 1mport§%& role ,iht

language learning for relatively dominant.- groups
’ 7 . . - . .
learning a Subordinate or -~minority language (for

?qonflict,=4”the integrative  orientation--defined as-

a

anglophonesﬂ,learning French or ‘for énglophohes and -

francophones,féarniné Spanishl than for other groups;

The results showed however, that this orientation Qiq

not exlst in most groups studied ‘ Liberal

1nterpretatlons of . the individual group ‘factor analyses
suggested that thls orlentatlon . mlght exist, in
conjunctlon w1th other reasons for 1earn1ng a- language,

1n three groups- as ‘part ‘of a friendship orlentatlon
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fﬁor; anglophones learnlng 'a‘ m1nor1ty - language ‘in a; )

':multlcultural mllleu (Group 8), - as ' part pff.lah.“

Y

' 'understandlng/ldentlf1cat10n ';' orlentatlon

f_angIOphones learnlng an off1c1al language flh . a’

“;hunlcultural m1l1eu (Group 1) and as part' of an

31ntegrat1ve/1nfluence-3 or1entat10n for francophones

:-{;study1ng a m1nor1ty language in a multlcultural mllleu
"-(Group 8) ”Each ‘ofzthese groups i an example of‘alﬂ

,frelatzvely : d0m1nant group '—learnlng« a .'relativelg

qubord1nate language,:'but~ many groups f1tt1ng £hi§;,?

',"pattern 'are not 1ncluded (Groups 2 ;3;f' and 7 are
-:m1551ng) ; Thus,.lt cannot be sa1d that the presence of
{’ﬂphe_ 1ntegrat1ve F:orlentatlon :l‘as o part of other
er1entat10ns,‘ is due. to a conjunctlon ~of contextual

factors cons1dered 1n the present study.;q e do\lhe

”“_assoc1ated orlentations 'in;f eaéh group—~fr1endsh1p, '
,understand;ng/zdentlf1cat1on, . and 1nfluence——suggest )

11that the 1ntegrat1ve or1entat10n mlght generally exlst s

~

T;in- conjunctlon wzth another' reason f‘ 1earn1ng

.'LgInstead the results of the present study questlon the

flmportance and 1ndeed the ex1stence of an 1ntegrat1ve

’.or1entat1on to language study.g ”The 1nclusxon of _a;‘

:\measure fdt'fthe__lntegratlve orxentat10n~ along w1th

"'measures of att1tudes and mot1vat1on 1n the assessment

'7of .an 1ntegrat1ve motlvatlon or 1ntegratxveness (e.g.,"

")
.

. Clément- 1980" Gardne;, 1981;;;=Gaf6detiand Lambért,

| 19727 Glzksman,?.fGatdnerq‘ andfsﬁfthe;r,,lgszl, muSt;"

hY
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'bQSrefeFe;.alsd be questioned. 4
;\\an instrumental orientation, on the other hand,
was shown _  to exist fn' each of the 'lea:nfng contexts;
‘and the ;ntergroup factor analy51s 1nd1cated that the
1nstrumental orlentatlon was similarly composed in each
of‘ the contexts. - However, the definition of th;s
or1entat10n was more restricted . than the grab;bag“
reasons called 1natrumental by Gardner, et al. (1974,
,bl jtli}. " dardner has defined V‘the instrumental
prientatibn as any “non-interpersonal" reason"for
learhing a language. These 1nclude, in -addition to
careér and schooi advancement thé seeking of respect
and general knowledge (see Gardner, et al., 1979) The
present-study showed’ thatﬁ‘theee reasons ‘for lea:ndng
;represent separate orientatidns in. mady gronps,. -and

-

that a general 1nstrumental orientation exlsts ‘which‘

consists of only career and school advancement motives _

"for learning. _ .. oL

In addition to the instrumental ofientation,
travel, ‘fgiendshiﬁ,l "and knowledge' dfientatione‘were
. found to be‘cohmon to; all gEOUps; existing abrosg all
V-cbmbinationg of socio-gultural factors considered in.
“the preeent study. .ThEgitem -analyses‘used‘tg develop
measures ©of these three gene:al‘qrieﬁtations sﬁcwed;

[y

that, whjle‘theiofientations in each of -the groups may

be cdmposed of a'wariety .of reasons _for learning a
language, each orientation was -basically;deﬁined by a

-
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cluster of ~“similar reasons"that waSn invariant across
~ the groups.?' Thus,' the -general travel orientatron”'
-Mexpressea the“ goal of 1earn1ng a secondllanguage in

order to travel to areas where the language was spoken,.'

the general frlendshlp or1entatlon expressed students

desire to meet’ and become frrends w1th members of the

.

-‘targetﬁgroup;.. and the general knowledge or1entab10n

(at.face value, the most_ heterogeneous ‘of the general‘

oriedtations) -expressed the ‘wish  to acqu1re .more

-knoﬁledge, especially. about oneself and about the .

:'target group's way‘of life 'and culture,
-While integration;_i strictly defined,‘_ did not
~ emerge as an orientation,- the consgitnent parts of the
lintegrative. orientation did appear“in thése'igeneral
.orientations. - The first comoonent positibe'affective
regard toward members of the second ‘culture, defined
the‘rgeneral fr1endsh1p or1entat10n.~_ It .was -also

impdrtant-in de£1n1ng the general travel and, to a

lesser extent, thé general knowledge orientation, The
: . .

'

'second component, identification with members of the

target culture, was an important componenttof the.

general knowledge orientation;" especiallyr for the

anglophone groups. ‘However, " the. results .of the

present study show that the'general orlentatlons are'

not integrative . orientations and Should not | be':

oy

considered | as such (as was done, for example,df.by

. Lo

i et e

e
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Spolsky, 1968, and Burstail,‘et'all, 1974, who called
ttavel anlintegratrve orientation).

The role of - the general - orientations in the

. learning"prooess‘ was demonstrated .by the regregsion:

e

'Hanalyses. ~W1th1n each context, the multlple regress1on

',and LISREL analyses showed that these orlentatlons were

- 51gn1f1cant~ determlnants :ot students.~ motlvatnon to

- learn a’ 1anguage. The absence of anj‘1ntegrat1ve C

orien tation coupled w1th the emergence and demonstrated

*1mportance , of "‘4f0ur ; clearly-.‘deflned general'

s

: orlentatlons 1n the present study argues for a change
_1n the ba51c concept of motlvatlon as it has been" usedf

in. second language 1earn1ng Heretofore, mot1vat1anal_

goals have been concelved as the antlpodal reratlvely'

nebulous_ 1ntegrat1ve “and - 1nstrumenta1 _orientatiohs

“(e.gt,n‘ Gardner and Lambert 1972) “The’ language

’

learner'.haS' been cla551fled ,as’ relat1vely more‘

1ntegrat1ve (more frlendly toward and ready to adopt

the ways of the target group) or more 1nstrumenta1 (not

1ntegrat1ve) The results of: the present study

.

f syggest .'1nstead,'. that'the' student is motlvated by

.several concrete and dlscrete goals rather than - by .

”elther an .. 1ntegrat1ve OoFf ‘an 1nstrumental orientation'

alone._‘ It Will be. 1mportant that future studles adopt'

.thlS rev1sed conceptlon of motlvatlon and account for'

the four general orlentatadﬁsa descrlbed ‘in the present
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Effect of the Learning Context .

While the ,present research demonstrated -the

" existence and importance of four -orientations to

language learning common to many learning contexts, the.

effect of the learning context on the compositionnandu

importance ' of orientations was also demonstrated.

Ethnol{nguistic group membershlp appeared to.be “the T
mostfperva51ve of the three factors studled affectxng '

-the comp051t10n of ‘orlentatlons and both 1ndlces of -

.. their ;mportance, as indicated by- the LISREL and MANOVA

analyses. A number of authors: (e. g., Alptekln, 1981,

1983; Gardner and Lambert - 1972; -Macnamara, 1973) have. -

suggested ‘that - dom1nance 'relatlonshlp existdng

~

between twol ethnollnguqstzc groupsl mlght determlnef

"orientations to 1earn1ng 'a. second language.=':.The.

present study, whlle provxdlng ev1dence supportlng thls

pr1nc1ple, did not support the spec1f1c predlctlons
suggested. byﬂlthese authors. that m1nor1ty group e

e lanéuageflearners are motlvated by 1nstrumenta1 goals-

to'iearn a_ domlnant language and that the 1ntegrat1ve

K orlentatlon is character15t1c of domlnant groups. . The ..

1ntegratbve or1entat1on : d1d ';not prove - to be

' characterlstlc of elther“anglophones or francophones in

the present study. . Neither did any analys1s 1nd1Cate'
that the 1nstromenta1 orientation 'ﬁas more fimportaht'

-for the Jrelatively subordlnate' francophone gr0up

learnlng Engllsh (or Span1sh) than for the anglophones,

= '
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or that the instrumental orientation was more impdrtant

" 1
than dther orientations for francophones. ’

Instead, the LISREL analyses showed that learn;ng

"

a language in order to make friends with members of the

'garget group-~traditionally . an "integrative”

T orientation--was more highly correlated with motivation-
. , .

]

for francophones than were the other orientatiqns,‘

s

including the instrumental or1entat1on. Similarly

.yt

surprising, knowledge seeklng—-tradltlonally can

1nstrumenta1“'or1entat10n——was most'hlghly endorsed by

R .anglophone students. These results arewcon;rary to

what“was expected, and clearly serve to‘reject the-

hfﬁbthésized roles played by the _integrativénnand

'1nstrumenta1¢ orlentatlons to language learning for.

dom1nant and subordlnate groups.

%,

While the specific - predictions regarding

. L]
intergroup dominance were not supported by the results,

the emergenée pf the Anglophene “Influence and the

Dominanée/Recognrtion factors in * the intergroup factor

analy51s - did indicate that dominance relationships
betwegn _groups mlght determine, in part, languaée

learning.- goals. " The emergence of -the - Anglophone

Influence factor in anglophone and not francophone
!

groups may represent an influence-seeKing orientation

‘characteristic of the:  dominant anglophone

1
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ethnolinguistic grgupe"‘~The' orientatiom suggests that = -

these anglophones learn ‘a second language paftlg¥~in

.order to be 1nfluentlal in thelr QWn and'in the second

-

culture. “An 1nterest1ng follow up to the preseht study'

would test whether this orientation exists among cher

-

- anglophone groups in addition to the Canadlans studied

th

| here,'and thus whether it is a correlate of what Conrad'

.and Fishman (1977)' have called the 'spread_of Engl}eh“

as a ‘world-dominant language, ST S ) ‘

-

Although not. an effect ' of - the E thnolinguistic

Group factor, the Domlnance/Recognltlon factor of the

1ntergroup fagtor analys;s also appeared ton; be
determined by intergroup daminance. The origins‘ot‘the
orientations composing' this‘factbr'sugéested that“the
dom:nance relatlonshlp pertalnlng to first’ and second
language groups locally,‘ rather than at the natlonal

level 1mp11ed by ethnollngu1st1c group membershlp, 7wa§

important in forming this factor. ‘ The compos1tqon of

"this factor squested that learnlng a second language

s

in order to be reSpected and to achleve reCogn1t10n 15"

v

character;stlc of a locally dominant - ethnollngu1st1q

.

group: The emergence ot- thlS factor- in. locally

dom1nant groups supports Glles s (Glles, et al., 1977;

Glle§ and Byrne, 1932) - hotlon that the perceived

« -

i

dominance of én-ethholinghﬁstie. group, called the-
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ethnollngu1st1c ‘vitality"'. : Ehel group relatlve_ to
"other groups, ;\is determlned by local _polxtlcal{h[,

‘econom1c, and soc1ostructura4 factors..

ﬁ Flnally,. whlle the existence of the Anglophoneg-

'Influence and the Domlnance/Recognltlon factors attest )

’

‘toi-th effect of domlnance \relatlonshlps on'~thee;

“1_comp051t10n of language learn1ng orlentatlons, -none of'

-

uthe orlentatlons 1nVo1ved 1n‘ these relatlonshlpS' was-

51gn1flcantly related .to a student 5, motlvation to. -

'“-1earn.- The multlple regre551on analyses 1nd1cated that“

L}

ithe,'influengeuorlentat;ons‘ compr151ng the Anglophonel

" Influence *factor ' and th _ prestlge' and respectf
-7or1entat10ns ' comprlslng 'héﬁ Domlnance/Recognltlon:'

factor japcountedzﬁor “at most three percent ‘of {the-
"rvarlance of"uotiuafioh rn any- of" the groups Whlle
.;theSe or1entat1ons are assoc1ated w1th domlnant groups

they,eo-not appear to determlne the day—to-oey effort
renerted byﬁﬂstudents Tt -_learn-_:the":Ianguage‘fOf;.a'
Jsubord1nate grOUp ) " . | . -

) To Summarlze the conc1u51ons regard1ng the effects T

N

of . ethnol1ngu1st1c groupJ membershlp and 1ntergroup“.

, domlnance,. results of the present study'contradicted. .

f

’hypotheszzed relatlonshlps between‘ the relatlve status

of an ethnollngu1st1c group and\ the‘ 1mportance of‘

1

1ntegrat1ve and 1nstrumental orlentatlons for language-"

-
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_.learners in thé group: -'Pragmaticﬂorientations; rather
L e e T :
than "integrative” orientations, were assoc1ated with '

_tdominant'groups.,. ThlS 1ncluded the emergence of the*

Anglophone Influence factor and the endorsement of the

tra&1t1onallg 1n5trumenta1"' knowledge or1entat10n in

] : . ! . - . ™
."the ’ anglophone © groups;. the . emergence . of “the

Dom1nance/Recogn1t10n - factor in 1ocally dominanbgﬂ'
groups, ,and the relatlvely hlgher correlat1on between,

frlendshlp (trad;tlonally an 1ntegrat1Ve orlentat;on)

"and mot1vatlon 1n the francophone groups. o L

Whlle -the' effect of _the Ethnollngulstlc Group-.

factor .on ' the pompoéition-; andn__rmportance of .

orlentatlons ' 'oocurred' .' w1th ) hone exception,
1ndependently of ‘the. remalnlng two ﬁactors, the Status

‘of the arget language and the cultural diveraitf of

“the m111eu affected orlentatlons in con]unction"—with -

, Other factors. Agaln;uresults:concerning'these factors

gwere,'fdr"the mdatfﬁart unexpected' It was'bredicted
* that- francophones and anglophones would exh1b1t similar
-orxentatlons u. learnlng " the mlnorlty- flanguage,

‘Spanlsh g1ven that the socio-politioal relationship

between these groups 1s. more ‘dynamfe;' in the Canadian’

: contexty than is the relatlonship betﬁeen either group .

v

‘and hispanophones. . Furthermore, it was thought that,

because learning the minority Spanish language "is more.

i/

’
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a “forelgn than ' a‘ "secbnd" _language " learnirg

'.exper1ence (see Gardner and Lambert 1972-‘ Marckwardt

’ " -

1965- Chlhara and OXler, : 1978) . 1ntegrat1ve reasons_:
would be relatlvely more :1mportant or1enta£10ns tonhf
“learnlng Spanlsh for both anglophones and francophones_j
-The cultural d1ver51ty of lthe.mllleu, - “on the: other:
,hand - would affect ‘the' saliéncylof; ethnoiinguietid
-group membershlp in sebh\e‘way.theﬁ; 1t was thought
unicﬁlturel'f ihtergrdup "differenees': ,regardlng
.orientatrohs wouidfhbe <exaggefateé in »meltlcultural

settlngs where there 1s greater contact between groups.

'Thus,- an 1nteract1ve effect of the Ethnol1ngu1st1c..

A

*Group and M111eu factors was, expected
4 .

e
The comp051t10n of two- of the factors -‘in the

intergroup factor analeis,‘" both concerned with
1nvolvement of the learner 1n the target culture, *did

'result from 1nteract10ns between M111eu and - the other

"two Eactors These were the Soc1al/Cultural and

' familiarity/lnvolvement‘faCtors | The Soc1al/Cultural
dlmen51on was produced as an 1nteract10n of Milieu w1th
each of the other factors An orieritation for learners
of a mifority . language }nl_a hh{cultﬂral milfed and for
hfrancophones"~in_a, multicultural miliey was to learnd -
,about and part1c1pate in the cultural activ1t1es of the

targetvlenguage qulture, and in doing -sb,ﬁ. @galﬂ“.

il ) - ‘ T o ‘.4
. ; . .

CF e e .
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"s6cial ésteem.. The Familiarity/Involvement dimension

was produced as an interaction between the Milieu and

. Ethnolinquistic Group factors. The orientations on

. this  dimension  represented different levels of
ihvblveﬁent in the second culture, from the highly y
iqﬁolved intégration and identification orientati@ns
fér francophones in a multicultural. miliéu té the-
antipodal - distant interest  and intellect&é}
orientations for f;ancophones in a unicul;ural milieu.
While anglophones in"'a unicultural miljeu were not
represented on the Faﬁiliarity/Involvément diméngian,

:

anglophones in a multicultural milieu were represented

by knowledge orientations on the "distant inferest”
pole of the dimeﬁéion.\ Thus, the effect of intergroup-
contact, as assessed in the Milieu factor, on ‘a
.student's desire to be involved in a second culture,
appears to be complex, .changing with tﬁe
eéthnolinguistic group of the student and -the languaée
studied. These results parallel tﬁe descriptions given
of the complex relationship between intergroup qontacf
and attitudes which have been: observed © to ‘vary

according to the type of contact pertaiﬁing between

groups (Amir, 1969, 1976; Schumann, 1976).

The Familiarity/Involvement dimension, as with the

Dominance/Recognition dimension discussed . earlier,

»

- './//J |



T .- 149 = .
emerged in--miiieug where.direct contact between first

Y

"and second language groups could exist, fThese results

suggest-thatu’the effect of the cultural"diversity of

the m1lxeu on” the.emergence of . or1entatlons .is caused

by the contatt_ﬁetween groupé in the'-mllxeu,e rather

.

~ - ~

results paralIel observatlons ooncern1ng 1ntergroup:
contact and attltudes toward other groups. Kalxn and
Berry (1982) noted that the dlrect relat10nsh1p found

' '.in thelr study between pos:tlvef‘attltudes toward a

grOUp and that group’ demographic representatlon 1n.a‘

. communlty was spec1f1c to the presence of ;hat group 1n

the commun1ty, and not to the etbniq heterogene1ty oﬁ

than the Eu}turai dlver51ty‘per‘gse;f Agaln, t.these'

;

7 the communlty in general. It appears that some of Ihe'

-

~ same socio—cultural factors that-have- been showﬁ te~:

affect attltudes towards other groups alsod.détermineg:"
. P N .

. language learning goals, .

i - . - Ly
, .

-

The M111eu by Ethnollngu1st1c Group 1nteractlonﬂ

manifested by the pattern of factor' loadings on ;hé;_-

Famlllarlty/lnvolvement d1mensmon reveals an effectiof

5

intergroup contact on francophone language learnerSu

. .-

Francophonegvin high ° ‘Gontact Situations (multlcultural

-milieu) -were represented on this. dimension by
-

B . - A ..
crientations expressing "the desire . for . greater

involvement in the seoond, lahguage;cgnmunity.' Québec.

o i e S v o 3 ¥
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francophohes, on the other hand, with less intefgroup_

3
cohtact, were .ré;:;;ented by orzentat1ons expre551ng

the desire to maintain a dlstance between the1r groups*

* and the.targét‘groupe. For the frencophdﬁe\g:oups (but

. ‘ . e . : .
. not for anglophones) it appears -.that - intergroup

contact may encourage the desire for more contact.

+ +  While neither the status of the target languagee

'ihorltﬁejeuftUral diversity of the m111eu signaflcantly

o affeétea tﬁe reLétionshZi/’between or1entat1on5',and‘“

"motlvatlon the interacti
student endbtsément of the 1n5trumenta! and trevel

-

,or1entat10ns.' . On . a continuum defined by thege
of e

lxorlentatlons at’ opposite poles,  learners

. . _ ) _ -
fo1c1al languages tended to endorse-, the instrumental

'and',depteeiate'_thE“.travel ;orientation relative’ to
'learners Qf Athe minority langﬁage. °  'However,

51gn1f1cant dlfferences were found between unlcultural

[y

"and mult1cultura1 off1c1a1 language. learners, with

~

‘multicultural groups closer to the travel end of the

'cbntihﬁum. “Although not preaicted. the differences:

betweeg official and mlnaégﬁy 1anguage learners appears

to folldw what m1ght have been predlcted from common

sense, .that students learning an official language

learning thejlanguage' of a locall};less -visible group

of these factors did- affect'

should do so for utilitarian reasons wﬁﬁle those"

PUUURUE LU T VE PSR SR

¥
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‘<ethhdlingui%tic grguﬁs is more available might cause

.. students to’ devalue instrumental reasons for learning

=- 151 - .,

shguld do 'so'ih . order to - tfavelhto aréasfwhére_ the

language is spoken. More‘ﬁurprising} however, was the

fihding that; 'where the official languages would have:

greater utility, ‘'in'a multicultural setting, students:

- -

qatea the ihspruméhtalaorienta;ion as less impdrtant

-

than-did. students in the unicuyltural setting Con_the‘

-

. instrumental-travel dimension). _ It would seem that

"

living . in a milieu where contact = between
. . . . ) ¢ .

-an ok ficial language.’' In that this was true fo; both

Il

francqphbne éﬁd' anglophone gfdups, this result - is

‘another contradiction of the hypothesized importance of

~an instrumental oriehtétionrﬁor minorify groups (e.g.,

francopﬁoneé) Iearning.a'mgjprity language (English). _

To summarize, --the learning context afd affect thé.
'compgs#ffén and( fﬁpérfaﬁce of ofiengations, éithough
not - as predicted. = | Memgershipf'\Th ©a specific
etﬁnqliﬁguistic group appéared to be the mbst important
' ofﬁ-thg threelléontextﬁal factors, .-affecting the
cgmpqsition of;:orientqtions; »théi} relationship to
:motiQation, a66  stﬁdént " endorsement  of .their

importéﬁée. : Tﬁe_ dpminanqé-'relationéhip fpertaining‘

between Canadian 'anglophones‘énd'francoﬁhones did not

_ abpeé; to be a:- decisive factor in the analyses,

»t



determlnlng oﬁly a‘.the ) comp051t10n . of w‘an;“
1nf1uence seeklng factor ‘amony the dominant’ anglophone*e

‘groups. . It was found that the dominance relationship”

pertaining between groups in the students’ looale”was

LIS

more 'important than that pertaining generally between

ethnolinguistic groups at the national. :level. SeIn

qdditfon, the. 1nstrumental oraentatzon did not prove to

be more 1mportant for - the relatlvely %ubordlnate

- francophone - group’ leagning Engllsh, fhad been

1

_predicted. Anglophone and fyancophone“students alike

tended to.give equal importance _to ‘the insiruméntal

'or1entatlon to learning’ French - an - Engllsh

respectlvely,_and to the travel or1entat10n to- learnlng

. Spanlsh..' Inraddltzon, the mofe motlvated francophone

students "tended_ to - stress a“"fr1endshlp—seek;ng
. s ' .

- or1entatlon 'relative . to 'phe ‘three >othér generaI

‘orlentatlons, 1nc1ud1ng the '1nstrumenta1 orlentatlon.

F;nally,v there was some ev1dence to 1ndlcate thaf

franqoﬁhones, partlcularly those in contact w1th'the

‘second” language group,, were - more _1ncl1ned than__

anglophones . to leaqn atlangﬁage- in order to become'

SERL L PR

involved ‘in-the iife of " the second language group.-'-

Ffenpophones-; in unlcultural mllleux along ﬂ w1th

-

anglophgnes in- multlcultural mllleux, expressed “the .

desire to learn-aboututhe 11fe of the usecond‘cultdre

Ty

[ S

v
PR



-

- 153 - .,
nhile'rema&ning at a distance from the culture..
- ; . Target language status and cultural compos1t1on of'
the milieu also affected the analyseslln the_present.
' research in somewhat unexpected ways. Rather than
'-being an’ important_orredt;tionffor frencophones, the
'inEtrunental-,orientation, as oppesed to a travel
erientatien, wee endorsed by beth ethnolinguistic
"grqupéfleqrnrng an official language. Centaet with
other ‘cultures, ' however, appeared to diminish this
fiﬁpértanee forfﬁboth grodps. Instrumental gozls ‘may-

lessen in 1mportance ‘relative to intergroup contact

(travel) goals as _ contact increases = between
ethnol1ngulst1c groups A similar effect was noted in
. . the -compos;tlonf,rof "~ the Familiarity/Involvement

" dimension :for . the ‘francophone  wunicultural versus

3

. ﬁﬁitipﬁitﬁral grpupsl

" The. results of the present rESearch‘ﬂsupbért

.

e Gardner“s'(1§77 ©1980) contentzon that socio- cultural

factors in- the m111eu affect the student s.mot1yat1pn
"tQ‘ learn a“second language. V_ In addltlon to: the..
problems encountered 1n def1n1ng what exactly are meant’
by 1ntegrat1ve and 1nstrumental" orlentatlons,_ the
.preeent research{nould‘ suggest_ that ..one reason .yhy'
qifferent " researchers- ‘-hane‘ observed ;, different'

relationships - between, motlvatlon '”and achievement
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variables in language learning = (See Oller, '198la). is"

that socio-cultural .variables were -not considetred.
Very little research has examined motivational factors
in second - language acquisition across different

contexts (see Clément, 1980; Gardner, 1977, 1979;

Oller, 1981a)}. To some extent, Gardner's language
learning models, ihgluding his most recent
socio-educational modél?&1981, in press; Gardner,

Lalonde, and Pierson, 1983),,includé this factor as the

cénSfrUét "cultural beliefs™ of . the student. In this

‘model, cultural beliefs subsume beliefs regarding the

impoétanée and feasibility of learning a . second
language, as well as beliefs about other cultural
groups..  The present research indiéates éﬁat ,this
construct is inadequate in that it does not appeér to
include potentially important contextual factors, sqch
a$ the degree of contact between the groups or the
relative status of the groups, An improvement to

~ Gardner's model would be to specify how formal aspecté

-of the learning context might affect the cultural

' beliefs of the learner.

Thgigggrlts of the present research also tend to

support $H¢ basic role assigned to orientations in

Gardner's (1979, - in press; Gardner, et al., 1974)
models of language ac¢quisition. These models posit

¢ . p ..
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orientations to. be precursors . bf‘motivatiOD,: which,
along‘wjthfattitudes (toward the target grodp and other

cultural groups' in general, and toward the learning

-

situation) serve to sustain motivation through the igng

learning process. ~ Gardner's models have embhasized '
integrative and instrumental orientations, however, -

without formally considering other orientations. - The

[} .
1

i : P L .
_present research indicated that an integrative.

"orientation is not important in the contexts étudied,'

but that instrumental, as well as travel, ‘friendship, ™

"

"and knowledge orientations did serve to direct

students’ mbtivation. An integrative orientation hight

-be'impértant in 'learning contexts not considered in the
present research, gudh as - for advanced language

.learners or for immigrants living. in the "second .-

PO

culture, " but 'the results indicated that the desire to

identify with affectively valued member's of the second

§ »

community is’ not.an important language learning goal in

the traditional classroom setting. Of"pqtentiaﬂ
‘importance .for future research, ' measures of. the
instrumental, .= travel, friendship, and knowledge

orientations. were developed wvhich were internally
consistent and which, given their relationship to
students' motivation, démonstrated construct. validity.

»"’ ¢ .

Practical implications of the present research for-
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the - teaching of. Second languages £01low from the

'theoreticalﬁ_ The 1mportance of - specific goals.yin

o . *

- supportlng ‘student mot1vat1on, to"learn anlsecond.-

language was demonstrated LIt follows that the teacher

who is able to manlfest these\goals——embod1ed by the

1nstrumenta1 travel frlendshlp, " dand knowledge

¢

,orlentatlons—-ln daily . teachlng . practiCes - should

further motivate_'the student‘ to - learn. . ‘However,.

equally 1mportant, ‘the f1nd1ng that or1entat10ns varaed

from.one learnlng context to another, and that even the:'

general Orlentatlons were .d1fferent1ally 1mportant'

across the contexts’considered in thef present study,

1nd1cates that the teacher w111 need to 1earn from the

students themselves what goals m1ght be important .to
them, and to vary the teachlng program accord1ngly s

Some - gu1de11nes for teachers were 1ndicated by. the‘

"bresent ,studyt _ Canadlan anglophones, ,and p0551bly

relatively dominant groups in ' general might-‘be:

initially attracted to learning a 1anguage in order to

become more knowledgeable about a new culture and about

languages in general. . It may be 1mportant however,

for these ‘students, and for Canadlan francophones in

relatively unicultufal m111eux, to ma1nta1n a distance:

between themselves and the second: culture. i Thus; the

teacher should probably not empha51ze how the . student

. .
S I
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might learn.. to,benave-diﬁferently[. in the. manner of

“members ofﬂthe7~5econd cultufe; The teacher might
instead" emphasize | ;m11ar1t1es between the two
cultures, -rather than dlfferences as was also

suggested in a study By.Tuttle, Guitértq, Papilla,. and,
+Zambo§na (1979). .' Fot‘Cenadian ffanccphonee; “on the
other nanc,~ h.anc- poesicly\‘.teiativel§ eubordinate .
‘ethnolingUiStic groups’ in general, etreesing'the growth |

of affective..ties betweeh'the ‘stedentiand.~mémbere of '
the. second; cuitnre is 1mportant “'ghe 1study also.

1nd1cated ‘that students, ‘ espec1ally frekcophones in -

‘vmultlcultural mllleux .would respend ' favorably to

- act1u1t1es where contact between ethnollngu1st1¢ groups -

]

OCCUfS

[ \
[ -

F1ne11y,l teachers :shculdlnCEe' that. the. cﬁesent

research clearly 'indicates that the  .‘integrative
! D [

'
o

orientatian, . thought by many to be - a necessaryl

:.Combdnenb “of language learnlng, probably does_not’ S

'exiét , Des:gnlng a language course around thlS concept
. in an attempt to- expose the student as much as .possible
to llfe in the second culture—-a not uncommon - method in
secondary schools and_f _undergraduate-' unlver51ty
‘vcourses——w1ll probably not:se:ve_to_ motlvatezstudents
|_and may,;*l fact, dlscoﬁfage‘them‘ftom ~learning tne y

-

‘lengeage.
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This investigation is designed to study some of the.
reasons - people give {for studying a second language.
Your answers to any or all guestions will be treated
with the strictest confidence.- Although we ask for

your name on the cover page, we do so only because we ¢

must be able to associate your answers to - this
guestionnaire with other information we will collect.
later, It is important for you to know, however, that
. before the gquesticnnaires are examined, your
questionnaire will be numbered, the same number will be
put on the section containing your name, and then that
.section will be removed. By following a similar
procedure with the other information we will be able to
match the questionnaires through matching . numbers and
avoid having to associate your name directly with the
questionnaire. o : '

"For the results of this survey to be meaningful, it
'is important that you be as accurate and as frank as
possible in your answers. I1f you do not want to answer
any particular item, or for that matter the entire
guestionnaire you do not have to. However, you should
realize that the usefulness of your gquestionnaire will
be lessened to the extent that you do not answer each

item. We, therefore, urge you to answer all items
unless it 1is important to you  persconally to omit
certain ones, If you have difficulties or guestions

about any of the 1items, please raise your hand and
someone will come to your assistance.

. THIS SECTION WILL BE REMOVED IMMEDIATELY AFTER THE
‘ QUESTIONNAIRE IS CODED

PLEASE PRINT

. 'NAME:

L ~Last Name - First Name: initial
" SCHOOL___ | . GRADE CITY
BIRTHDATE .. . SEX FEMALE MALE

‘Day Month  Year
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"éollowiﬁg‘éfe,a humbef 6f~§tatements with which some .

:.beopie'agrEe'andiqthefsrdiségree. . Theré are no right _

or wrong .answers since many people have different

| opinioﬁs.  Pléase rate how much you personally agree or

—diSagfee wfth‘these‘stateménts using-the scale begowﬁ

-
—3|stron§1§ diségree ‘.f - .+3;stfongly‘agre§
-2-moderately disagree T2 moderaiely égree..
-1 slightly disaé:ee | _ 41'slightly agree’

For eéch statement, write in the left mafgin the
number correspoﬁding to the amoLnt of your agreement or
disagreement. Note, there is no right or wrong answer.
All "that 1is important |is thét you indicate your

personal feeling.

1. Studying French can be important for me
because it will allow mg to be more at ease
with fellow Cagadians who speak French.

2. ' Studying. f}ench can - be. important for me
because it will help ﬁe fiﬁddout how people

live in French-speaking areas.

Studying French can be important for "me
because I may need it to be admitted to a
higher school.

8. Studying French can be importgnt for me
becausé I think it will someday be useful

in getting a good job.




10.

11.

12,

13.°

1l4.
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Studying French can be important for me

because T would like 'to go to Quebec.

Studying French can be important for me
'because I'1l need it for my future career.
: Studying French can be important for me

' - because 1 want to become a member of the

French Canadian community.

| Stud¥ing French can be important for me

;be&éuse it Qill help me if I need to study

another language later on.

studying French can be important for me

' because it will help me understand French

Canadians and their way of life.

Studying French can be imﬁortant for me

because I would like to go to France.
Studying French can be important for me

because - it will make me ' a  more

‘knowledgeable person.
Studying French 'can be important for me’

. because 1 would like to meet some Freénch

people.

* Studying French can be important for me

because it will help me appreciate the

problems that :French p€ople have in a

‘ predominanfly/Ehglish¥speaking milieu.

Studying . French.can = be ’imporfant for me

because. I'll need it someday to gef a’

. degree.

< ArRgn
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l6.
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studying French can be

beqausé it will he1p~mé

languagegbetge;.r“

Studying : French can be

" because I would like to

17. -

19,

20,

21,

22,

soméﬁFrenchupeopleﬁ
Studying French can be
because it *will '‘make

cultured, ¢

Studying French can be

business.

Sthdyiné E;enCh'can be

because 1t will Eg, useful to ‘me after T
A«leaﬁé school. 7

" Studying . French can be-

“language.

Stpdfing_-French can be’

bedause it will help me

travel.

- f

.Stﬁdyiqé French can be
" because 1 would “liké to

could_uée'my French.

understand my: own

1

important. for me.

make :friends with

. ‘important for me

me  appear more

important for me

‘becauée it will help me to be successful in

\

impbftant for me -

cro

important for me

"be?ausé 1 feel that no one -.is really ..

="edt.lcagéd Unless he is fluent in the French.

important for me’

~if T should ever

‘important for me

get. a Jjob where I

important for me



23.

24, .

25,

26.

27.

28,

29.

30.

.schbol.i‘
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Studying French can be important for me

4 .
.because = it will enable me to gain. good

friends mé;e .easily ahong Frgnéh-speaking

:CanaQians. _
__Studyihg French can be important. for me

.because other people will respect me more

if’I'héve a knowledge of another language.

' Studying" French can be -important 'for me

becauée* it will help me - to get to know

French speaking people.:

Studying French can be important for me -

becauseé it will permit me to become an’

influential member of my community;

" studying French can  be important for = me

because I will be able to participate more

freely in the activities of other cultural

_groups.
Studying French can be important for  5€'

because it will help me écquire _new ideas

and broaden my outiook.

Stﬁdying ‘French can be 'importahf‘fbr ‘me

because 1 need ‘it in order.to finish high

) -

Studying French can be. important for me

because it -will help me to get a better

paying job. Lot

b S S PR P Y



31,

32.

33.

34,
a5,
36.

37. _
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Studying French can be important for me

because it will help me to learn " about

’ myéelf.

Studying French can be ‘impértant for me
bécause it will allow me to gain influence
ofer French Canadians;

Studying French can be important for me

because it will alldw me to meet and

converse with more and yaried people.
Studying French can be important for me”

because it will help me if I ever enter

-'politics.

Studying French can be important for me -

.becauée it will enable me to think and

behave like FrencHuCanadiqns;
Studying French can be important . for me’
because I would “like ' to travel 5tp a

French—speakihg‘area. )

. Studying French can be important for me

because it will allow me. to understand and
appreciate  French . Canadian art - and

literature.
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‘be most 'applicable to you. Wevshouid‘ like to remind

. . |
‘questionnaires or any other information which

L T
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 Please .answer each of the following items by

circling the letter qf’fhé alternative which appears to

you‘that no individual teacher will have access to the -

.

associates your. responses to this guestionpaire with

e T e s

your name. ~ We would urge you to be as accurate as

possible since the success of this. investigation

depends on it. . _— \ R

1. 1f I had the opportunity to speak’ French outside of school,
I would: . ‘ ' |
- a._;péék;French most ¢f the time, using English oniy.if _
- really neéessary.l I ;  ‘ ;
b. speak it occasiohally, using English-whenever possible@¥
c. nevef speak‘it. 7 .
2. During French Class,.I would like: .
a. to have aé much Eﬁglish as possible spoken.
b, té have a combinat%qn of French aﬁd English spoken.
-c. to-have only’F;ench spoken. |
3.1 actively‘tﬁink about what 1I ﬂave learned in my- French
- Class: | |
-a; once in a while.
" b. hardiy ever.
c. very freduently.
4. 1f fhere'wegé'a,French Club in my school, I would:
" a: be most interested in joining. -
b. attend meetings anefin a while,

c. definitely not join.
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5. If French were not taught.in Qchool, I would: .

a. try to obtain lessons in Frenchlsomewhere‘else.

'b. not bother leerning French at all.

c. pick ub French in.eve?yday sitﬁations‘(i.e.,:read
French books and newspapers, try-to'spéak it whenever
possible, etc...). ' | |

~ 6. When I am in French class, I:

a. never say anything.

b. answer only the easier questions. .

c. volunteer answers as much as poésible. o

7. If I Had the opportunity and knew enough French, I‘wpuld

Egad French mdgazines and'newspapers:

.a. not very often. .

b. as often as I could.

c. mever.

8. If there were a loca1'Fregch T.U. station, I woﬁld:
a. turn it on occésionally.
b. never watch it.
c. try to.watcﬁ it often.
-_9. Compared t? my other coﬁfsés, I like Frenchf ‘ B ;

a. the séme'as all.the others. g

b. the most.

c. least of all.

10% When I hear!a French song on the radio, I:

a. change the station. | ‘_

b. listen to the'muéic, payiné atténtidn only to the
eas§—words. o .

c. listen carefully and try tq.understand'all.the words., . -
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11. I1f it were up to\hw\whether or not to take French, I:
5 ., .

~a., would drop it.

b. don't ‘know whether I would take it or not.

c. woulld definitely take ‘it. -

12. Wﬁeﬁ!I have a problem undgrs%and%ng somgthing we are learning
in French class, 1I: '
a. just forget about it. .
' b 1mmed1ate1y ask the téacher for help.

c. only seek help just before the exam. 'Y

R . - »
;133 If there were French-speaking families in my neighborhood;,

I would:
a. speak French withLFhem sometimes.
b. speak French with £hem as much as possible.
_ c. neve;lgbeak French with them. E
14, When it cbmes to'Frgnch homework, I:
a. just skim over it.
b, put some effort into it, buf not as much as I could.
c. work ve;y carefully, making sure I understand '
" everything,
15. If I had the opportunity to see a French play, I would:
‘é. definitely. go.
b. go.only ig;l‘hdd nothing else to do.
c. not go. | . . . L
- 16. Cdnside;ing-how I study French;. i‘één!hohéSﬁiéiééy'fhéth:i'

9. ¥ L)

a.. really try to learn ‘French.

A

. b. WIll pass on.the basis of Sheer luck or- 1nte11fgyﬁce'

because I. do very 11tt1e worb

“do Just enough work to get along.. B {:' -
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- ;- 'vjust'throw them in: my desk and. forget them.
m,;‘_ b look them over, but d 't bother correctlng mlstakes. -
-~ elnays reurite them, correct1ng my mzstakes._f”' :
19, 1 flnd study;ng French"--f' *_ﬁ ;,n ":':" ' R
-a; no- more 1nterest1ng than most subjects.;:_' a e J’-_
b, not 1nterest1ng at all. S ' ~ l o o
.’cJ very anterest1ng. o ' "" . j.," ST AEVRE
20. If my teacher.wanted someone to do an extra French __.;f' ~
Z . o i LT
| a551gnment I would _ 1' e g . ;
def1n1tely volunteer
-ﬂ’ih; only do 1t 1f the teacher asked me dlrectly ﬁ
definltely not volunteer., ',jo"7 ‘-t‘ '
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18

-watch French-F-V;_programmes.

\b somet1mes. ‘ - ." ’ ' ,\\

~e

If the opportunzty arose and I. knew enough French

P 4

7a.‘never.- o e

- .

as often as p0551b1e.

After 1 get -my. French a551gnments bafk T: Cee T
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This investigation is designed to study some of the
reasons - people give for studying a second language.
Your answers to any or all questions will be treated
with the strictest cenfidence. Although we ask for
your name on the cover page, we do so only because we
must be able to associate your answers to this
questionnaire with other information we will collect
later. It is important for you to know, however, that
before the guestionnaires are examined, your
guestionnaire will be numbered, .the same qumber will be
put on the section containing your name, 'and then that
section will be removed. By following a similar
procedure with the other information we will be able to
match the questlonnalres through matching numbers and
avoid having to associate your name directly with the
questionnaire. '

> i

For the results of this survey to be meaningful, it
is important that ydu be as. accurate and as  frank as
possible in your answers. If you do not want to answer
any particular ‘item, or for that matter the entire
guestionnaire you do not have to. However, you should
realize that the usefulness of your guestionnaire will
be lessened to the extent that you do not answer each
item, We, therefore, . urge you to answer all items
unless it 1is important to you personally-.to omit
certain ones, If you have difficulties or questions .
about dny of the items,’ please raise your hand ‘and .o
someone will come to your ass1stance )

;.

" THIS SECTION WILL BE REMOVED IMMEDIATELY AFTER THE
° QUESEIONNAIRE 15 CODED

PLEASE PRINT

" NAME

. Last Name * " First Name Initial
- SCHOOL . - GRADE___ .- CITY .
BIRTHDATE ' SEX FEMALE MALE
' Day "Month Year
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Following are ‘a number of statements with Whlch some
people agree . and others d1sagree. There are no rlght
Oor wrong answers since“many people have differenp
ooinionél Please trate how much you pérsonéily agree or

disagree with these statements using the scale. below:

© =3 strongly disagree. 43 s};ongly agree
-2 moderately disagree _ +2umoderateiy agreeﬂ
-1 slightly disagree ' © +1 slightly agree

For each statement, write in the left 'margin the
number correspond1ng to the amount of your agreement or
dlsagreoment. Note, there is no right Or wrong answer.
all rthat is important is that you indicate your

‘personal feeling.’

1, | Studying Spanioh can be -importaht for ‘me
because itlwill allow me to be more at ease
. with fellow Canadlans who speak Spanish.
h2. Studying Spanlsh can be‘,lmpoptant for me
| a because it will’help me find out how people
l1ve 1n Spanlsh speaklng areas.
3. ..'Studylng Spanlsh can be _1mportént for nme
. © because I may. need.it_torbo admitted to a
.higher‘schoolg oo I
4, .Studyinngpaniéh' can be importont for .meo

-—

- because I thlnk it will someday be useful=

hY

in gettlng a good ]Ob

s
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10.

11.

12,

13.

14,
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Studyiné Spanish can be important for .me
because I would like to go to Mexico:n
Studying Spanish can be? important for me.
because I'll need it for my future cégeer.kﬂ
Studying Spanish can be - important for me
because 1 want to become a member of the
Spqnish commupity.

Studying Spanish can be important for me
because it will help me 1if I need to study
another language_ later on, o

Studying Spanish can be important f%r me

because it will help me understqna.

Spaniards and their way of life.

Studying Spanish can be important fer me

because . I would like to go to Spain.

.-Studying Spanish can be important for me

because it will make me a moré
knowledgeable person. _ .
Studying Spanish can be imﬁbrtant for Jre
because I would likelto meet some Spanish
peoéle. ‘ |

Studying Spanish can be Fimpoféapt.for;_me
because ’ ét will help me - appreciafe the
problems that Spanish peop}e have in a
predominantly English—speakiné'ﬁilieu.
Studying Spanish can be- important for me
because I'll need it someday to get a .

degree,



15.
‘16
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- 20. ¢

21,

~ leave schdol
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- Studylng Span1sh can be,Almportant for me
;because it w111 help me . understand my own‘"

" ;zlanguage better. k .‘Jﬂ_;il L |

" Studying Spanrsh can be. important for: me

beeause 1 would like to make friends with

_;some Spanlsh people.

- Studying Spanlgh._can be'_impoftéqf for - me

'becaqsel it - will make me - appeer_:more

culturea.

Studylng Spanlsh .can be fmportéﬂt'for he

' because it will help me to be . successful 1d

bus1ness.

Studying Spanish can be- importaht.fgr"me

'because: it will_beu userlfte me after. I .

1

Studylng Span1sh can be :impbrtant'for.'me

-'because‘ I feel that no one is really

.&ducated unleee.he is“fluent in'phe Spanish

language. . I

Studylng Spanlsh can be important for me

'-because it wlll help me if I sSould ever

travel

-Studylng Spanlsh can be important for me

becaqse I would like to get a job where I

could use my Spanish.

ikt SRR a
s SR B
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23,

24,
‘ '254u ’-
26.

27.°

28,

29,

_30.

o N o } Es
'Spanish speaking people. A

 Study1ng Spanlsh .qap be impofgaﬁf for . me

‘groups
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Studyihg Spénishi'can'be 1mporxant for me

because it will. enable me to. gain good

friends mdfeféésily‘ among Spanish-speaking

Canadians." : .

_Studying_Spénish ,Can be hmpOrtant for “me

v

“becéUse bther apeople w111 respect me more -
;f{ﬁ ‘have a knowledge\o@sanother langﬁage:
-Studylng Spanish fcah'be 1mportant for:

' bepause &\H\w1ll Héip me to get to- know"

. because 1t w111 permit me to become an”’

o

influentlal member of my cémmunity. o
Studylng Span1sh can be important for me °
because 1 w111 be able to participate more

,freely-ln the actlwities of other cultura}

- - <
P i ¥

.Studylng Spanlsh 'can be importaht for me

because it will help me acquire :-new ideas

'l

and broaden my outlook ey

because 1 need it in order to« finish high
school.

Studying §panish .can be importanE for “me

because it . will help me to get a better

paying .job. : ’ ¢

-,Studylng Span1sh ¢an be importanftfor' me

b
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© 32,

‘?3:
3.
'l 36:

37,
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because: it will he1p5‘me -to learn about

myself.

Studéing Spanish can be

~over ‘Spanish Canadians. ..

; Studying Spanish ‘Cah;be

;, Studying'Spanish ‘can be

pbiitids;rﬂ

Studying Spanish can be

-

 5ecaUse it will  enable
"'behave like’ Spariiards.
iStUdying Spanish: can be
‘because 1. would .like

"Spaniéh45peakihg_gréa:

Studying Spanish can be

because jt$wili'aliqw ‘me ﬁo-uﬁderstand and

P

important for me .

1

‘converse with more and varied people.-
important -for me -

‘because it will help me if 1 ever enter

important for me

1

' ‘Studying Spanish can be - important for me

“ because it;will allow :mé;toigain.influencéfr'

ﬁmportanf,ﬁoru me .

:beqause it will . allow me 'Eo_ meet ,apd~"

me td think and.

to ”t:avei 'to' a
important for me

. appreciate Spanish art and literature..

‘important for -ﬁe»

S TTR- W
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Pleasé answer _esch' .of  the followmg items by .

”,c1rc11ng the letter of the alternatlve whlch appears to

be’ most appllcable to you.. " We” should 11ke_to rem;nd'

you that no individual teacher will haye'access po_the

questionnaires or ady“ other .“informatien . which

o asSociaEes your responses to th;s questionnaite ‘with

your name.” - We would urge you to be as accurate as

E0551ble since the .success. of this investigatiop

T

V la'

depends oneit,

‘if}i_hadlthe oﬁportunity to speak Spaﬁish.ootside of sohooif :
i,would:: | . | _ ‘
a. speak Spanish most of the ﬁime, hsing English only if
reeily necessary. 7
. -speak it occasionally, using Engliehrwheneve: poésiblé;
_ci never speak it ) ‘
During Spanish'Class, I would 11ke

d.
b.

C.

to have as much Engllsh as p0551b1e spoken.
to have a comblnatlon of Spanlsh and Engllsh spoken.

.to.have only Spanlsh spoken

’ 3? I actively thlnk about what I have 1earned 1n my Spanlsh

Class: SR : : L ’ J
a. once in a while. o . . v
b. hardly ever. |

c.

vvery frequently

there were a Spanish Club in my school I would:
be most interested in joining.

attend meetings once in a while,

definitely not join.
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f5.'1r'Span15h were not taught in school 1 would'
y arltry to. obtaln lessons in Spanzsh somewhere else.
b. not bother learnlng Span1sh at all

c;'plck up. Spanlsh in everyday 51tuat10ns (1 e, read

Spanish books and newspapers, try to speak 1t whenever 'l

p0551ble etc...)u
6. When I am in Spanlsh class, It
Ja. never say anythﬂng- _
h _answer only the ea51er questzons.

C. volunteer _ansvers as. much as p0551ble.

:_;7. If T had the opportunlty and knew enough Spanlsh I would

read Span1sh magaz1nes and newspapers-
a. not‘very often.:

b. as often as I 'could.

e.“never._ . - -

8. If there were a local Spanlsh T.V. program, I would:
ha;’turn it on occasibnally. . '
‘br_never watch 1t
cl try to: watch it often.

9. Compared to my other courses, I like Spanish:
a. the same as all the others.

b. the most. |

c. least of "all.

10. When' I hear a Spanish song on the radio, I:

a.- change the‘stationn, _
b. listen to the music, paying attention only to the
easy words. ‘ .

.c. listen carefully and try to understand all the words.

i
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11. If it were up to me whether or not to teke Spanish;ll:
| a. would drop it. |
b. don't know whether I;would~teke;it or not.
c. would definitely take it.
o2, When I have a problem understandlng somethlng we are learn1ng
| "1n Spanlsh class, I: , '
é. jUSt forget about it. .'. ' .
~b. immediately ask.the teacher”for help.
c;,onlyuseekfhelp'just before the exam.
13, If there.we?elspanish-speaking families in my neighborhoodh
I'would'} | | |
a. speak Spanish w1th them somet1mes.
5. speak Spanlsh with-them-as much as p0551ble.._

-

c._never speak Spanlsh W th them.
14. .When it .comes to Spanlsh ﬁouework I:
a. jUSt-Sklm over it. L : _ ? | - _: .
b._put SOme etfort into. it but not as much - as 1 could
c. work very carefully, making sure I understand
everything. : . -
15, If I had the opportunity to,see-a'Spaoish play, I would:
a. definitely go “ o
.b‘ go only 1f I had nothlng else to do.
c. not 99‘. ‘
16. Coosiderino.how'Iistudy Spanish, ‘I can honestly say that I:
_a: reallz try to learn Spanlsh o . '3'
b. w111 pass on the ba51s of sheer\luck or 1ntelllgence

because I‘do very little work. -

c. do just enough work to get along.

[
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.17. If the opportunlty arose and I knew enough Span1sh 1 'would =
‘watch Spanlsh T.V. programmes.' -
la. never.
b;.soﬁetimes.
c.-asﬁoften as_poeeibie..'
18. After I oet ﬁy Spanish assignments back, 1:
a. ]ust throw them in my desk and forget them
b. look them over, but don t bother correctlng mlstakes;
c. al;ays rewrite them, correctlng my mlstakes,
19. 1 find studying Spanish: | -
"a._no .Jmore 1nterest1ng than most subjects. R
b.-not 1nterest1ng at all '
c; very 1nterest1ng.
20. If my teacher wanted someone to do an extra. Spanlsh
' e551gnment I would o ’
deflnltely volunteer
b"only do 1t if the teacher asked me dlrectly

c. deflnltely not volunteer.

Lty
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Questionnaire used

for. francophones learning
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Cette enguéte a pour but 4° étudler les raisons que
les gens donnent pour étudier urne langue seconde. vos

réponses a chacune des  questions demeureront-
strictement confidentielles. :Bien gQue .nous vVvous.

demandions d'inscrire votre nom ‘'sur la page couverture,
nous l¥ faisons 51mp1ement pour  ‘étre en mesure
d'associer ce guestionnaire avec d'autres informations
que nolis. recueillerons plus tard. - I1 est-toutefois
important pour vous de savoir qu'avant d'étre examinés,
+ les questionnaires seront numgrotés.. Ce .numéro sera

.- inscrit sur la section incluant " votre nom, puis cette

‘section sera détachée. En suivant la méme procédure

"< Tavec™ tous les questionnaires, nous -.pourrons les

regrouper d'aprés les numéros, évitant ainsi 4° assoc1er
directement votre nom au guestionnaire, -

Afin que ce sondage soit significatif, il est
important gue vos réponses soient aussi précises et
aussi franches que possible. Vous &tes libre de

refuser de répondre & certaines gquestions ou méme au .

guestionnaire entier. Cependant vous devez réaliser
-que la valeur de l'ensemble de:- vos Téponses sera
-diminuée dans la mesure o vous ne répondrez pas a
toutes les gQuestions. Nous 1insistons donc pour que
vous répondiez a toutes les guestions, & moins gqu'il
vous soit personnellement important de vous abstenir.
"Si---vous éprouvez certaines difficultés ou avez des
"questions, a poser sur une des questions, levez la main
et quelgu'un vous viendra en aide.

"

Cette sectlon sera detru1te 1mmédlatement apreés que ce

_ questlonnalre aura été codifié.

" (ECRIRE EN LETTRES MAJUSCULES S.V.P.)
4
NOM ¢ . ‘
o - Nom . - . ¢ Prénom
Ecole . ' . Classe
Date de Naissance . o Sexe F

Jour = Mols ' Anneé

t . ' .

'l
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Da s les pages qu1 su1vent vous trouverez ur certaln - -
- ~ nombre d' afflrmatrons_. avec lesguelles certalnesp"7' -

persoﬁneshSOnt|d'aétord et d'éutreé non. Ll n'y a pas .
de bonne ou de mauvaise réponse, étafit donné que- chacun
a le droit d'avoir des opinions personnelles. Indiquez T .

.. la mesurg&” "dans 1aquéllq vous étes g'accord.avéc ces
r_affifma;iéns en utilisgﬁt l'ééhellewsuivante: -

-3 ]E désapprouve tout a fa1t T +3"j‘épprouve‘foftement
. > ll‘
-2- je désapprouve légerement . v 4245 approuve légerement

-1 - - -

-1 ]e désapprouve trés légerement +1 3 approuve trés légéremént

- e - '_‘!\ S .

. e N

Pour chacune des afflrmatlons su1vantes, 1nscr1vez dans

- - - L

'la margE‘ de-gguche le ch1ffre correspondant a uotre_

i

.opinion. Nétez, qu’ 1l . y a pas de bonne ou de mauvalse
—

réponse;- tout ce gUI est 1mportant c est aque vqus-

donniez votre op}naon personnelle. - e

P
- » - ., .

' 1, - ,Hf{}f'ést 1mportant pou@.' d apprendre .J

l anglaIS parce qué’ffgel .‘ﬁe. permettra."
- ‘-.\“- _ffs- d étre plUs a- 1 alse évec;desh personnesl.;

EENET . parlant anglals. ce

2. Il 'es;~ _}mportantt pour -, mpf; d'?ppréh&feuf

SRR  5, ":"\Li'_~ lwéngléié parce” -que.’ :éela"hé: pétﬁéttf3+f
‘; J.#,zf//.-._ 3ﬁ d apprendre Eomméﬁt'; v1vent __}égf'_gens.; ‘ f‘
' ':T;f“';f By - ‘ demeurant dans des réglons anglalses.'“ | w
) gy IL'Eéstj 1mportant pour  mo d apprendre‘
o l anglais parce qu' 11 se peut que ] en aie.
B bgsoln:,pppr{:étrg ‘”adm;s(e)._' aux études ’

.supérietres.’




10.,

11.

12.
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11 est important pour moi d'apprendre

‘1'anglais parce S que “cela"pbhrra m’étre~

ut11e un jour pour trouver un bon emp101.

I11° est ‘1mpo:tant pour “moiw a’ apprendre

-l'anglais parcé que‘. j aﬁmerals.-voyagen

partout au Canada

‘Il' est ,1mportant pour : moi a' apprendre

l anglals parce gue cela me sera utlle dans;l'

;Jmon emplo1 ‘éventuel.

I1 est 1mportant pour . moi d'appreﬁdre

. l anglals parce gue je veux devenir membre

d une communauté canadlenne anglalse
Il est 1mportant pour lmoi- a’ apprendre
: i'anpyals parce quepceia me_permettra de
mieux comprendre les‘ adglophones et ieuf

maniére de vivre.

11 ‘est important pbhf moi d'apprendre

. 1'anglais parce gue cela m'aidera si je

6015 étudier une autre langue plus tard.

11 'est . impertant pour - moi 4 apprendre-

l'anglais parce gue J 'aimerais aller aux
- 4
Etats Unis.

-

Il est ‘Ehportant _pour moi . d‘épprendfq

l'anglais parce  que cela. . fera de- moi une

personne mieux informée..

11 est .imporﬁént pour moi d'apprendre

‘1'anglais parce que j'aimerais . rencontrer

des angiophones.

-

PS——



.13, .

14,
15.
16.

7.

18.

19.

20.
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Il .est impdrtént pour . moi’ d'apprendre

i'anglais'parcey que ‘cela me permettra de

mieux éppré&ieri- “les p;obiémes' des.

. anglophones qui vivent dans® un milieu

frangais.

Il est important pour -moi d'apprendre

l‘aﬁglais paréé que c'est nécessajré'_é'
I{bﬁteﬁfidn_deImoh'aipiéme; |

I1 est important - pohf' moi d'apprendre
l'anglais parce ‘qﬁe:cela me pérmgt{fé dé

mieux comprendre ma propre langue.

11 est’ important - pour moi d'apprendre

l'anglais 'parce que Jj'aimerais avoir des

- amis anglophones.
<11, est _.important pour?‘ moi_.d'apprendre
" l'anglais - .parce - qu'ainsi - je .serai

considéré(e) comme une personne - vraiment .

éduquée.

Il est important pour moi . d'apprendre

'l‘adglaié parce quercéla m'aidera a réussir
én affaire. _

I1 est important pour moi d'apprendre
l;a?glais parce que cela mé sera ﬁtile

lorsque j'aurai quitté 1'école.

Ii.'est impertant -pour moi d'apprendre

o | _ b
l'anglais parce gu'une personne n'est pas

. vraiment -éduguée a moins de ba:ler anglais

couramment.

&



*

21.

22,

23.

4,

26,

27,

125. L B Il est ‘;importént poUr moi - d'appéendre 
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. I1 est important' ﬁou}  moi -d'appfendrg.

~.. 1l'anglais parce que ¢cela me<.§épa> utile-

lorsque je woudrai voyager. .

Il ésf;“"impottant_fpour .ﬁoi d'épp:eﬁdré'

:i'anglais parce gque j'aimerais me trouver
< un ‘emploi oU-je pourrai parler anglais.

Il est -”@mportant pour moi d'apprendre

1'anglais‘7par¢e qu'il serait .alors. plus

facile pour moi de me faire des amis

ianglophones,

11 -est” important pour ‘moi d‘éppreﬁdré_

'lfanglai§  paqbe .que'“.les. . éené: e

respecteront d'avantage si je connais une

autre langue.

- .1'anglais parce que ga me ~ permettra

‘d'appreﬁdre 3 connaitfe déé‘aqblophones.l

11 ‘est. iimpoptant pour moi d'appféndre

l1'anglais parce que cela .me ‘permettra de

~devenir un ~“membre - influent de ma

communadté.

11 est imbortant .pcpr, moi d'appréndfe
‘l'aﬁglais pérée qﬁ‘ainsi ~ je. pourrai
participef plus 1ibrément aux. activités

-d'autres groupes culturels.



2B,

29.

- 30.

31.
32,

- 33,

34,
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Il est ‘imporgant pour  moi d’apﬁrendre

'1'anglais ' parce que cga me permettra
d'élargir mes connaissances .ainsi que ma -

fagor de voir les choses.

_I1 est important pour . moi . d“hpprendre.

l'anglais pafce que j'eén aurai besoin pour,

. terminer mon cours secondaire. © ..

11

3

est impérﬁant pour  moi ud'appréndré
‘l‘anglafs parce gque cela me permettra de me
'proéurer:un emploi dont le salairg_est plus -

éngé;.

Il est important pour— moi d'apprendre

1'anglais parce. que cela ‘me ' permettra "

d'apprendre 3 mieux me bonhéit:e.;f
il Aést important - pour. .moi d“app;endfe N

1'anglais parce 'que cela me permettra de

~ contrdler et domineér dES‘Capadiéng angléis,-

"Il Lest important pour ’ moi',d‘épprendre‘_

l'anglais parce. gue cela mejpérmettra’ de
rencontrer et de ' converser avec un plus -
grand nombre et une plus grande variété de

gens,

Il- est important pour . moi d’'apprendre

l'anglais parce ‘que’ cela sera ~a mon

avantage si_jamais j'entre . en politique.
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36.

37.

bl .';"'..1271"_“.‘?2‘!‘.";2""7.‘?!"‘! P o e e i -~
. ‘.w.. .;;_ “ .
- T - 209 - s ;
¢ 11 'est important pour moi g@'apprendre
s o ‘v B : W a3 o . B ! - . .t
1'anglais parce que cela me permettra’ de

peénser et . dlagir comme les .Canadiens

3

énglais.iu“k

—

I 11' estT“ important pour - moi qd'apprend:él'”

“_ﬁ5i'aﬁglais p&rce due j'aimeraishvoyagef:daqé '
des;régioﬁs aﬁglophbneﬁ._l -_ )
I1 est .iimpdgtéht. p6ur s moi d'apprendre .
l'aqaiaié parce que céla .me permettra de .
r mieux’cémp;éndﬁé"et apprécier l'art et lé,f‘
: littégatufé anglaise. o | ; |

by
: ;
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'
I

S 11 v°U5'Plait fépondre é'chacune;des'éffiﬁmatieﬁs““

4’

su1vantes'en encerclant la, lettre.correspondant a la

réponse qu1 vous decr1t le mieux. . Nousiﬁenqns a yous
‘rappeler gu'aucun de VoS professeurs n'aura accés a ce.

¥
KIS

questlonna1re ni” a’ ‘toute autre infofmatiph . qui
assoc1era1t ce questlonnalre E votre nom.
‘o :

'Btant donné que'le;euccés de cette recherche dépend -

1

de votre , franchise, nous 1n51stons pour que- yoqs‘*‘

. répondiez lé bius’epontanément possible. -+ T

N 2 -

;.'je pense 3 ce que j'ai appris au cours d'anglais...
o a. pratiquemeht jamais. .- S e
b. de temps a autre.

. tres frequemment , - ;

il

2{ Sfil ¥ evait des familles-de lanque anglaise dans mon

entourage...

“Je ‘leur parlerals anglals aussi souvent que possible.

-b. Je leur parlerals anglals de temps a autre.

Cu'Je ne leur. parlerals jamals en. anglals.

l'3f Dorsque j a1 de la dlfflculte 3 comprendre quelqgue chose .

ense1gnee .au cours d anglals...
a. Je. n' en fals pas de cas.:
b. je demande 1mmed1atement l alde du professeur

c. je demande de 1'a1de avant l examen.,

L

e



.'74.

S e AT
¢rest celui que j'aimey.. t

.

~+ ¢, comme tols les autres.

a. le plqs;'w n

. b. le. moins,
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En’comp&rant mon cours d'anglais avec les autres cours,

6

e e W,

IS

Lprsqhe je regois mes devoirs corrigés...

~a. je }eébmets dans mon pupitre et je les oublie.

- cJ je les relis sans me préoccuper de corriger les fautes.

b.. je les recopie’en corrigeant les fautes.

Si j'avais 1'occasion de voir une piéce en anglais...

a..j'y assisteréiSKSOrement.

b. j{y assisterais si je n'avais rien d'autre & faire,

c. je n'y assisterais pas. .

Lorsgue j'entends une chanson anglaise & la radio...

a. je change de poste. |

b. j'écoute la mu§iqué eﬁ faisant attention aux mots qui sont
les plus facilés. |

c. j'écoute attentivement en essiyant de qomprendne’ﬁo@s*
les mots. o -

Je pense qu'étudier I'Snglais est...” o ‘ "-.f S

a, trés intéressant.

b. n'est pas plus intéressant que la'plqpart dgé}matjéfgs;l
c. n'est pas intéressant du tout. i | o
Lorsgue je suis au cgufé d‘anglaig.{J -
a. jg ﬁé parlé jamaiél ' ‘

b. je réponds seulement aux questions faciies.

¢c. je léve la main péur répondre le plps,sou§ent possible.
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10. Si je savais sufﬁisamméﬁt 1'anglais et si j'en avais
1'occasion, je liéais des revues et des journaux anglais...
a. le plus souvent possible. |
b. pas- -treés souvent.
- C..-jamais. ‘
11. Si mon professeur démandaif a quelqu'un de;faise un devoir
| supplémentaire en anglais;.. ) |
h“ ‘a - je ne serais sOrement pas volontalre.
b. j accepterals ‘seulement ‘si le professeur me le demandalt
| directement.
. . €. j'accepterais sﬁrement.
12. S'Ii y avait-Unlclup d'anglais a mon écols,..
a. jé n'en. Eerais“pas partie.-‘_
b. je serais trés 1ntéressé(e) a en faire partse.
c. jlirais aux réunlons de temps é autre _
13. En considérant la faqon dont j apprends 1 anglals,'je peux
dire honnétement que... S : o
a. si je réussis, ce sera par qhsnée‘ouubarcéidus‘je shis
intelligent(e), car je travaille trés:péu.
b. j'essaie vraiment d'apprendre'l'angiais. 7ﬁ
c. je fais juste assez de travail pour- téu551f
14. 81 j'en avais 1' occas1on et s1 je savals sufflsamment_r
. l'anglais, je suivrais a la télévision des ém1ss;onsa
R anglaises... |
a. jamais.
g b. guelquefois.

c. le plus souvent possible.

. . Lo - ‘ o T
- . " ’ \_“'- - ' )
. R T TI N
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"is -J'écoute la téléV151on en anglals...'
- ‘a, jamais.
L« le plus souvent possiblé;
, ‘gd..qédasidnnellgmeh;. -
16. 51 j'avaié-l‘ocbaﬁion de parler aﬁgiaiﬁ é'l'gxtériénr_de

1'école. | ' N o

a. je ne‘parlerals Jama1§ anglals.'

:b.'jefle parlerals al’ occas1on en employant le franqals
le plus‘posslble. | |

' c.'jé parlerais angléis'pfeque tout.le temps: ?j{utilisefais
h le'franqals seulement si'c étalt nécessalre. |
17. Sill anglals n'était pas enSelgné al' école...
| . a. je ‘ne .me préoccuperals pas du tout 4 apprendre 1 angla:s.
- b;ij essa1erals de prendre des cours d ang1a1s a1lleurs.

c. j essalerals d apprendre 1 anglals dans la vie de tous les_
‘5ours (l1re des Journaux et - des 11vres anglals, essayer'
de le parler chaque f015 que c est p0551b1e,_etc ).

- 18. Pendant le cours qa! anglals, j almerals..,‘
| ':al que 1! on- parle seulement 1! anglals.

'b. que. 1*on mélange le franqals et - 1' angléis.

L c. que 1'on parle le plus de- franqals p0551ble.
19f Lorsqu 11 s ag1t des dev01rs a' anglals..." T
Loa. je m'en débarasse. |

b, je fals un effort mals pas autant que je pourrals.

. Ca je travazlle trés attentf@ement pour étre certaln(e) ae“

tout comprendre.’
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j'avais’ le choix de suivre (ou non) le cours d'anglais...

je ne sais pas si je le suivrais ou non.

y

je le suivrais certainement. S
j'abandonnerais le cours. :
< .



Questionnaire used for francophones learning Spanish -
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Cette enquéte a pour but d'étudier’ les- raisons gue . "..h0 7
les gens donnent pour étudier une langue“seconde. -Vos . o
réponses a chacune des quest1ons *demeureront e
‘strictement confidentielles.. Bien-. gue - nous . vous® .
demandions d'inscrire votre nem sur la. page- eouverture, o
nous le -faisons simplement pour -tre eni ~ mesure .
d'associer ce questionnaire avec d' autres infermations -
que nous recueillerons plus -tard. ‘Il est -toutefois _
important. pour vous de savoir gu'avant d'étre examlnés, e
les questionnaires - seront- numgrotés. Ce numéro: sera L
~inscrit sur la section incluant - votre nom, puis cette N
section sera -détachée.  En suivant la mémé procédure , AR
avec, tous . les' questionnaites, - nous poyrrons les,-‘ ..
regrouper. @' aprés les.numéros, évitant ainsi d'associer ' -
dlrectement ‘votre nom au’ questlonnarre.»r - DN

*

‘Afin que ce sondage 501t s1gn1f1cat1f il -est .
important gque Vos .réponses soient aussi préc1ses et Qe
aussi franches .que - poss1ble. Vous ‘étes libre de o
refuser. de répondre a certaines questions ou méme au’ ’
guestionnaire entier. Cependant wvous devez réaliser
que la valeur de l'ensemble de -vos réponses sera . )
diminuée dans la mesure o) vous ne répondrez pas 2 oo T
toutes les; quest1ons. ' Nous - insistons donc pour Qque :
vous répondlez & ‘toutes les questions, -d moins qu'il
vous soit personnellement important de vous abstenir.”
.S1 wvous éprouvez c¢ertaines difficultés ou avéz -.des
guestions 3 poser sur une des .questions, levez la main
et guelgu'un vous v1endra en alde. : = e

Cette section sera détru1te 1mméd1atement apres que ce
: questlonnalre aura été Codlflé :

(ECRIRE EN LETTRES MAJUSCULES S.V.P.) T . Lt _
NOM ' : _ ‘ R =0
' Nom .- " .- Prenom '
Ecole . B : - ,Clasaelf o L .
. ' g . - “ DR
Date de Naissance. - R Sexe F. M.

Jour Mols Annee © T~ T T

Vs : ]
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- Dans les pages qu1 su1vent vous trouverez un certaln

-Qnombre d afflrmatlons ‘-avec lesquelles certaines

,“L}personnes sont a’ accord et a’ auttes non. . Il n'y a pas

de bonne ou de mauvalse réponse, étant donné que chacun

- . i »
a le droit d'avoir-des op1n1ons personnelles. Indiguez
_la'mesure dans laguelle vous &tes d'accord avec ces

j affirmati0ns en utilisant 1'échelle suivante:

v

—3Tje désaﬁprouve tout a fait +3 j'approuve fortement

-.'—2 je. désapprouve légérement +2 j'approuve légérement

.—l je’ désapprouve trés légérement +1 3 approuve trés lﬁgérement

Pour'chacune-des affirmations suivantes, inscrivez dans’

la marge " de gauche le chiffre correspondant a votre’
'}6pihioh.‘ Notez gu'il n"y a pas de bonne ou de mauvaise

 'réponse, "tout'ce gui est.important, c'est que vous

Y

- donn1ez votre 0p1n10n personnelle

- - ’

"I 11 est important pour moi d'apprendre
i %'espéghoi parce _ que Eela me permettra
d'étre plus & 1l'aise avec des personﬂes
parlant eébagnol.

:é. I1 est important pour moi d‘appréndre
J l'espagnol parce que cela me perme;trah
d'apprendre comment vivent les gens
S demeurant dans des régions espagnoles.

“f;j,& B Il est important pour moi d'apprendre
l'éspagnﬁlrparce qu'il se peut que j'en aie
besoin pour étre admis(e) aux études

supérieures.
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11.
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’oll est . 1mportant pour ﬂTﬁOi‘ a’ apprendreﬁt;%f*
"‘1 espagnol parce que cela p0urra' m étre:;ﬁ'"
utlle un ]our pour trouver un bon emplOI..ﬂ:'.};
: JIl g; 1mportant pour“‘@oi d apprendre;

' l espagnol parce que’ j almerals voyage:lrzf": L =
- partout en Amérlque.i" ' 3 : : ‘ -"%. o'
Il '1mportant poﬁro;:: "‘dfapﬁoonéré‘zc. '-;“z;.'
1 espagnol parce que celd me sera‘ ﬁfilo- i
o dans mon em§101 éventuel u L

7511 ﬂé;t*. 1mportant pour :vﬁoi. a apprendre.
L l espagnol parce que je veux devenlr membreu

o d une communaute espagnole.

il Hf. 1mportant ﬁour ffmo&] d'apprehéréf

1! espagnol parce que cela me " permettra de

"v‘m1eux‘ comprepdrg'.les;-Espagnols f' leurf

manlerefde vivre.'

-;l ‘est ;‘1mportant pourf_ mof d apprendre

l espagnol parce- ‘que cela ‘m' aldera s1'fje_5

d01s étud1er une autre langue plus tard

_Il est ~1mportant pour moi 4 apprendre'

l'espagnoll parce,que 3 aimerals.aller au

Mexique.

II\ est - ‘important oour moi‘Vd'appfeodre o

Sy espagnol’ parce gque cela fera de .moi une .

‘personne. mleux 1nformée

11 est 1mportant .poup © moi dfappfendré

f

l espagnol parce que _jfaimerais'rehcontref

des Espagnols
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14.

15.

16,

17,

18,

19.

20,
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11 est -important pour moi @'apprendre

1'espagnol parce que celd me permettra de

mieux;apprécier les problémes des Espagnols

qui vivent dans un milieu frangais.

11 est._ important pour moi d'apprendre’

1'espagnol parce que c'est nécessaire 3

1'obtention de mon diplémé.

11 est. important’ pour moi d'apprendre

1'espagnol parce que cela me>‘pe;mettré-de

mieux .comprendre ma. propre langue.

.11 est important pour moi d'apprendre

- 1'espagnol parce  que j'aimerais avoir des

amis .espagnols.

>

Il est important pour moi d'apprendre

1'espagnol - parce qu'ainsi - je serai

considéré(e) comme une personne vraiment.

éduquée;

I1 .est . important pour moi d'apprendre.

1'espagnol pé;ce', gque cela . m'aidera .&

‘réussir en affaire.

11 est . important pour moi d'apprendre

l‘éspthOI' parce -que cela me sera utile.

lorsqgue j‘aurai quitté 1'école.

-11 est -important pour moi dtapprendre

1'espagnol parce qu'une personné n'est pas
vraiment éduguée & moins de 1le .parler

‘couramment.

9]



21.

22.

24,

25.

26.

27.

- 220 -

I1 est ,iﬁpo;tant'.pour moi . d'apprendre

l'espagnol parce que cela me sera utile
lorsque je voudrai voyager.

o
"Il est important pour - moi d'apprendre

l'espagnpl parce que j'aimérais me trouver

un‘emploi;oﬁ_je pourrairparler espagnol.

'I1 est ~important pour moi d'apprendre

:1'espagnol’ parce.qu'il ~serait alors plus

facile pour . moi de me faire des amis

espagnols.,
I1 est important pour moi d'apprendre
1'espagnol parce que . les gens me

respecteront d'avantage si je connais une

autre 1aﬁgue.

-

Il est important pour ;moi. d‘app;endre
_l'eépagnol parée "QUe ¢a me permettra
d‘app%endre a connaitre des Espagnols.

I1 est importapt ‘pouf' fméi:'d'apprendre.
l'esbagnol pagée .que cela ﬁe 'pégmet;fg'de
rdevenif un  membre - influent de ﬁa

qommuhaUté.

11 est impoftant pour moi d'apprendre

1'espagnol parce: gqgu'ainsi @ je pourréi>
participer plus librement aux activités
d'autres groupes culturels. -

L]



28.

29

30.

31.

32,

33.

34.

35,

. gens.
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11 est important pour moi d'apprendre

"l‘espagnol parce " que ca ‘me permettra "

d‘élérgir "mes conndissances ainsi que ma

fagon de vozr les choses. -

'Ilﬁ est 1mportant pour  moi d'apprendre

1 espagnol parce que j'en aurai be501n pour

termlner mon' cours secondalre.

I1- est 1mportant pour ‘moi. d"apprendre

‘l espagnol parce .que cela me. permettra de

me procurer un emploi .dont le salaire est

'pkus élevé

Il "est '1mportant pour Tmoi"dfapprenﬁre

l'espagnol parce que cela me - permettra . -

g apprendre a mieux me connaitre.

.11 est important 'pour . moir d’ apprendre

'1'e§pagnoiAparce IQUe céla me permettra de

. contrbler et dom1ner des Espagnols.

Il _est, 1mportant pour‘. moi -d'apprendre
1" espagnol parce que cela .me .permettra de
renpontrer et de ‘converser avec un plué

grand nombre et une plus grande variété de

»j\

_I1 est impo;tant pour  moi d'apprendrek

- l'espagnol = parce que cela- -sera & mon,

avéntage‘si jamais j'entre en politique.
11 est important pbur moi d”aﬁprendre
l'espégnol parce que cela me permettra de

-~

penser et d'agir comme les Espagnols.



36.

37,

s p9ge S

Il est ;important pour moi_‘d'appréndre

-l'espagno}l parce que -j'éimerais _vquggr '

dans des régions ol on parle espagnol.
Il ~est important - pour méil d'apppendré

1'espagnol parce ‘que cela me péfmettra de

v

 'mieux comprendre et apprécier l'art et la -

littérature espagnole.
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S'il vous, piéit répondre a chacune des afflrmatlons

suivantes-en - encerclant la’ 1ettre correspondant ‘a‘iﬁjf
réponse qui vous décrlt le mieux. ' Nous tenons a’ vous
:rappeler qu’ aucun de vos professeurs n aura,accés_a ce.
questionnaire ni & toute autre ‘infofmapibﬂ . qui’

'associerait ce gquestionnaire“a votre nom.

Etant donné que. le Succés de éette rechérche_dépehd
%de- votfe' franchlse nous 1nsxstons pour -que;_vbds

‘;répond1ez le plus spontanément p0551b1e.

1. Je pense d ce que j ai appr1s au cours d espagnol...."
" a. prat1quement jamais -

- b, de temps a autre..‘ N S - . : -
. “trés fréquemment A '”'_‘.
- . k N t
2. §' 11 Y avalt des famllles de langue espagnole dans mon

' 'entourage.... oo .], T “'z Co LT FRT

]e leur parlerals espagnol au551 souvent que p0551ble.

b, je 1eur parlerals espagnol de temps a autre.‘

l

c. je ne’ leur parlerals jama1s en espagnol

3. Lorsque j "ai de la d1ff1culté a comprendre quelque chose

enselgnée au cours d'espagnol... S :_,i’.

oo

. a. je n'en fais pas de cas. .

b. je demande immédiatement l'aide dﬁ'profeSSehr{; J“"
c..jé,demandé'de l'aiae'évaht 1'éxaﬁén:‘ :
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4. En comparant mon cours .d'espagnol avec les autres cours,
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cfest.celgiJQUg_j‘aime;..

“a. le plus. S

B.ile*moins.. :

c:lcqmﬁe tous les autres.
Lérsque je ;eqbisvmes devoirs corrigés...

a.'je les meES"dans'ﬁon pupitre et je les oublie.,

b. Je les recopie en cOrr1geant les fautes, .
‘c. je les relis sans me préoccuper de corrlger les fautes.

Si j avals,llocca51on de voir ‘une piéce en espagnol;..

a. j'"y assisterais sdqement. i | B
ub.jj{y aSSiséerais;si je,ﬁ‘av§i51rien d'autre & faite.
‘c..je n'y aésistefdis"pasLu”‘ . o \

Lorsque ] entends ‘une chanson espagnole a la radlo..f

a. je change de poste.

b. j'écoute la musigue en faisantjgttention‘aux mots gui'sont

. les plus faciles. |
c. j'écoute aﬁtentivément en.essayant de comprendre tous
les mots. ’ -
Je pense qu'étudier 1'espagnol .est...
a. tfés_intéreésaﬁt.
b;}n'esg.pasrplus intéressant qge la plupart des matiéfes.
¢. n'est pas intéressant hu tout;m | ‘ |

Lorsque je suis au cours d'espagnol...

a. je ne parle jamais.

* b. je réponas seulement aux questions faciles.

* +

c. je léve la main pour,répbndre‘le piué,souveﬁt péssible.
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10, Sl je savals sufflsamment 1 espagnol et si j'en avais
e occaszon, ]e 11:a15 des revues et des journaux espagnol...
‘a. le plus souvent p0551ble.u
b. pas ‘trés souvent .
c. jamals. .; B ':.- "‘_. : . o A
"ili Si mon . professeur demandalt é quelqu un de falre un devoir
'supplémentalre en espagnol...' - |
: a. je ne serals sOrement pas volontalre. L T
Yo " b. J accepterals seulement si le professeur me le demandaltL
;"dlrectement -  ' " . . gff.

c. j acceptera1s'sﬁrement

12, S il y avait un club d'espagnol é mon école...

I

a. je n'en: ferals pas partle._

‘b. je serais tres-lntéressé(e) a én falre partle. SR

. c. j'irais aux reunlons de. temps a. autre. |

13. En considérant" la faqon dont j apprénds 1 espagnol je’ peux
dlre honnétement que... - '

-a.. 51 je réussis; ce-sefa_pé; éhéhde‘ou.parcéjqﬁe je"suis
iﬁtelligént(é)"cér je travaillé'tfés peu

b, j'essaie vra1ment g’ apprendre 1’ espagnol

cC. je fals juste assez de travall pour réussir.

4. 51 j'en avals 1 occa51on et si, je savais. suff1samment-
1’ espagnol ]e suivrais .a la télev1s1on des ém1551ons ;
eSpagnoles..., - ‘l’ Coe | .

a. jama;s. _ _ _' L : .
b. qﬁelquefois.

¢. le plus souvent possible.‘
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15, §'il1 y avait des ém1551ons de télév151on en espagnol ]e

les écouterals... - , . _ B
a. jamais, - ’ |
b. le plus souvent p0551ble.:
c. occa51onnellement
16. Si j'avais 1'occasion dé parie:”éspagﬂol,é'l'extérfeu: de
“. 1l'école. |

a. jé nefparler§ié‘jamais espaénol.

B. jg_le-parlérais~é“l'ocgasion, en employant le frénqais

"lé"plus bossiblé. | | ‘ .

p; je parlerals espagnol presque tout le temps: j utlllserals'

. .1e'franqa1s seulement si c'était nécessaire.
l7.ﬁSi>1 espagnol n. etalt pas enseigné a 1'école...
;a; je ne me préoccuperais pas du tout 4’ apprendre l espagnol
-bf*J essaierais de prendre des cours h espagnol a1lleurs.
C:‘j 'essaierais 4 apprendre 1! espagnol dans la vie de tous les

-jours (lire des Journaux et des l1vres espagnols essayer

de le parler chaque fois que c'est p0551ble, etc.). J
18, Eendant le cours &' espagnol, j almerals,..
. a. que‘l'oh parle seulement 1'espagnol.. .

b..que-1'on ﬁélange le frangais et l'espagnol.

c. que l'on pafle le plus de frangais possible.
19. Lorsqu'il s'agit des devoirs d'espagnol... ‘

a. jé m'en débarasse. P

b.Aje fais un effort mais pas autant gque je”pourrals;

c. je travaille trés attentivement pour étre certaln(e) de -

tout comprendre.
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20. Si ﬂiédais le ‘choix de suivre (ou non) le dours d'espagnol...
a. je ne sais pas si je le‘suivréis~od-npn;

b. je leléuivrais certainement.

c. j'abandonnerais le cours.

- -
) . L
& .
~
4
.’.
.- . ‘»
1
‘-
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o _Appendi.x B: Tablés
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Table B-1

Interhal‘Consistency Coefficients (Cronbach _« ) £0£~

,Mbtivétional Intensity and Desire to Learn Scales .

Grbﬁp"A_ Tﬁofivatipnal Intensity Desire to Learn
U s .82 L .87

2 o LTB - .77

3 0 .85

. .83 . _ .89

5 .73 B o .80,

6 .69 - .72

7 | .81 o -~ .85

8 o e6 .70
Median: .78 ] _.' .82

R R R T A S T P
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Table B<2 - | CLo

Intercorrelations Between QOrientation Items for Group-l:

Anglophones Learn French in a Unicultural Milieu

Item 1 2 3 4 5 6 7 8.9 10 11% 12

10 .28 .29 .23 .28 .51 .33 .36 .31 .32 -—-
.34 . . .32 .31 .38 .21 .37 --

12 v .36 .31 .14 -.30 .54 - .29 .44 .29 .38 ,52 .54 --
13 .18, .37 .12 .13 .25 .09 .15 .17 .31 .12 .07
14 .13 .12 .51 .54 .20 .56 .22 .28, .01 .24 .25 .24
15 .22 .18 .16 .16 .44 .13 .35 .41 .26 .31 .54 .39
16 .43 .29 .11 .19 .54 .17 .40 .30 .30 .40 .52 .77
17 .29 .29 .14 .19 .36..29. .47 .38 .31 .38 .55 .44
18 .22 .26 .14 .57 .24 .46 .30 .19 .14 .37 .43 .26
19 .39 .20 .21 .55 .37 .59 .36, .34 .20 .36 .47 .36
20 .27 .15 .12 .14 .33 .24 .35 .26 .15 .19 .13 .14
21 .31 .16 .18 .24 .36 .26 .19 .32. :23 ,49 .33 .30
22 .26 .25 .15 .51 .35 .54 .53 ,22° .14 .51 .38 °.36

23 .39 .29 .14 .05 .31 .08 .25 .3¢ .27 .31 .32 .3B. .
24 .09 .13 .09 .05 .27 .16 .25 .24 .20 .19 130 +.26

25 - .46 .50 .03 .14 45 .11 .33 .33 .41 .29 .39 .46
.26 .30 .21 .02 .23 .19 .21 .31 .15 “.l2. ..25. .28 .30 -
27 .43 .33 .19 .34 .33 .29 .35 .25 .20 .39 .48 .44

- 28 .38 .33 .21 .33 .43 .30 .32 .30 .39 .42 .50 .45
28 .04 .09 .47 .16 .06 .22 -.,13 ,19 .04 <11 .11 -.02
30 .18 .07 .28 .63 .10 .54 .17 .12 -.04 .20 .34 .24
31, .37 .41 .11 .20 .21 .19 ..46. .29 .32 .19 .25 <30
32 .17 .15 -.07 -.08 -.07 .02 .09 ..04 .12 -.02 -.01 -.10 .

34 - .04 .01 .02 -.02 .14 .13 .,08 .13 .11 .08 .13 .11
35 .22 ,26 .06 -,01 .23 .08 ,33:...17 .38 .12 .13 .21
36 .28 .22 .14 .39 (59 .41 .40, .31 .23, .65 .41 .55
37 .35 .34 .12 .11 .21 .10 ;24 .29 .33 -.10 :18 .23
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(Table B-2 cont inue_fd)

W

Item 13 14 15 16 17 18 19 20 21 22 23 24

15,19 .14 -- .

16 .20 .10 .38 --

‘17 . .19 .24 .36 .36 ~-

18 © .08 .46 .28 .25 .45 ~--

19 ¢ ,18 .43 ,30 .29 .34 .51 --

20 .18 .23 .14 .19 .26 .26 .29 --.

21 1,17 - .13 .36 .29 .25 .37 .37 .20 --

22 .20 .35 .30 .31 .37 .48 .52 .32 .29 --

23 :32 -.05 .35 .49 .29 .12 .22 .15 .28 .17 ~--

2¢ .08 .14 .32 .29 .35 .30 .29 .25 .16 '.16 .43 --
25  /38-.10 .35 .49 .39 ,13 .28 .19 .21 .32 .54 .25
26 .25 .17 .22 .33 .38 .36 .30: .32 .19 .42 .31 .39
27 .22 .11 .27 .44 .44 .46 .40 .23 .31 .35 .40 .22
28_ .32 .19 .45 .37 .42 .40. .46 .31 .41 .42 .31 .36

297 .17 .48 .18 -.03 .19 .20 .15 .13 .15 .22 .12 .19
30 .07 .59 .23 .15 .24 .64 .50 .19 .25 -.46_ .02 19
33 .38 .17 .30 .25 .34 .25 .25 .28 .20 .35 .30 .21
32 .04 .01 .02 -.¥3 .24 .11 =.05 .09 -.02- .04 .11 .12
33 .29 .25 .43 .57 .47 .31 .44 .25 ".46 .46 .42 .25
3¢ .11 .07 .14 .16 .24 .14 .14 -.03 -08 :.05 .18 .32
35 .17 .04 .20 .20 .20 .12 .08 .26 .10 .11 ~.i3 .18
36 .05 .30 .29 .48 .43 .34 .45 .27 -.39 .51 .21 .18
37 .29 .13 .20 .28 .31 .17 .11 ..20. .26 .12 .30 .16

Item 25 26 27 28 29 30 31 32 33 34 35 36

28 .44 .43 .42 -~

30 .07 .38 .26 .26 .31 --
31 .41 .31 .38 .37 .32 .27 ~—-
32 .07 .30 .18 .01 .12 .09 .38 --

34 .15 .15 .11 .13 .09 .11 -.04 .16 .23 ~--

.35 .18 .20 .16 .28 .15 .06 .43 ,17 .21 ~.06 ~--

36 .31 .23 .41 .47 .l6 .27 .22 -.06 .55 .14 .16 ~--
37 .39 .25 .24 .42 .25 .10 .46 .07 .35 .06 .26 .18
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Intercbrrelatlons Between Orlentatlon Items for'Group 2. .

——

Anglophones Learn French in g Multlcultural M1lleu

3.0..025 7,12 t--
B S R by A P T
.5.7.407 .31--,14 . 02970 S I T
6. .25, .38 . .43 .BA.5..3B -+~ - ol

7-° .18 .41 -1} .14 .25 .23 --- .

8 - .36"..1%9 -~144’¢28,‘g22“,532f .13 == -

9. .37 .69 .10 w27 ..13 .30 .39 .33 --= - -
10 .~°.37 “.31.°.,09. .34~ .48 .34 .18. .40, .31 : -~

CT1 .82 0128 .36 ©.50 .25 .17 .23 .32 .27, .33 -

12 - .46 .39.°.17 .37 -.58 .34 .36 .33 .32 .45 .48 -~

0713 . .13 -..45 .03 .17 .23 .14 .52 .05 .45 .23 -.30 ..28

I4 0 .21 23" .60 .44 .05. .40 - ;20 -19 .28 .12 .25 .09

-150 .05 v:13 -T0a L0220 02 .29 .21 .12 .08 .23, .17

.+ 17.-..08, .19 .08 ..35, .11 .19 :18. .18 .25 .11 .20 .12
.18 .34 - .33 31" .50  .15- .36 .08 ".20. .29 .18.:.37. .25

19 .40 .32~ 40 710,38 .47 - .20 -.33 .:26 ..31 --;45 .44 .
20 .20 0.J17°.17--.20, .17 ,12 .19 513 -.15. .10 .27. .36

-, 21 -~.34 720 ".,;30....50 - .25 °.38. .16 .44 .24 .37 .43 .35

23 .39°..35 .14 .24 .36 .20 .25 ..25 .25 ..34 .28 .51
24 18110021 .18..15 .09..200 .20, 11804 .23 .2

25 .44~ -38° .01, .40 - .44 .29 .22°. .21 .33..43 .35 .63

26 - ;38 .35°-.04 .29 .19 11" .08 .11 . .26 .17 .16 .30°
27 - .31 ..40 - .26 * .18 --.28 : .30 -.33 .25 .36. .29. .28 .41
28 .31 ...23° .24 ..38. .16 .23 .05 .07 .13 .23 ..47-..30
29 .21 .24 ...37 .33 .06 .29 .06 .13 .19 ..09. .13 .14
30, -.23" .19 .60 ‘.5§/-.14._;55-- 110 30‘¢f17 .27 25 .21

337 .26 .25 .25 ".31 .30 '40 88” 12"2;5 .20 .26 .36
34 .24 .12 .13 .22 .10 .-.04

~35. .08 .33 .00 .00 .02...03° 04 .29 T11. .15 ...12

36.. .27 " .29 _.16 .31 :49 . .28 19 "29a .22 .59 .40 . .48

©-37 .41 .29 711 .25 .34 .22 .30 .19 .29. .25 .37 .38 -

e
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\ . .

4 i

. S S .
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e T
- .
:‘ v a
-
-
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{(Table B-3 continued) .

Item 13 14 15 16 -17 18 19 20 21 22 23 24
14 .11 --

15 .25 -.02 --

16 .26 .05 .25 ~--

17 .19 .22 .00 -.02 -- . A

18 .15 .49 .04 .15 .43 ~--

19 12 .45 .08 .43 .26 .46 --

20 .25 .19 .07 .21 .24 .15 .24 ~—-

21 .10 .36 .21 .20 .13 .36 .56 .22 ~-

22 - .18 .28 .04 .44 .27 .34 .51 .31 .39 --

23 .28 .11 ..29 .56 .05 .38 .37 .27 .31 .25 -
24 .16 .31'\,3%f~\%5, 48 .30 219 .43 .28 .22 .26° -—
25 .30 .18 .27 .61 .19 .38 N8 .41 .40 -34 .56 .21
26 .19 .13 -.05 .29 .23 .28 .29 .37. .18 .31 ..29 -.32
27° .21 .22 .28 .32 .08 .35 .22 .36 .31 .27 .46 .38
28 .20 .15 .15 .16 .13 .21 .33 .23 .31 .13 .18 .10
29 .20 .44 -.09 .09 ..07 .31 .31 .09 .11 .28 .14 -.04
30 -.01 .57 -.13 .10 .35 -52 .42 .04 .41 .40 .19 .24
31 .34 .25 .27 .25 .36 .27 .15 .25 .05 .25 .26 .41l
32 .13 -.05 .24 .17 .36 ..34 .18 .14 .13 .24 .30 .30
33 .10 .28 .12 .21 .18 .30 .39 .20 .36 .26 .32 .10.
34 .05 .12 .02 .17 .28 .39 .20 -.02 .30 .09 .19 .20
35 .36 .25 .08 .19 .25 .28 .02 .32 .11 .14 .15 .22
3 .19 .07 .15 .38 .07 .13 .37 .35 .39 .40 .30 .22
37 .16 .13 .23 .41 .21 .15 .32 .24'>.24 .35 .27 .20
Item 25 26 27 28 29 30 31 32 33 34 35 36
26 46 --

27 .39 27 -

28 .35 .15 .18 ~--

29 .19 .18 -.04 .11 ~-- e

30 .24 .26 .29 .10 .45 -- :

31 .29 .29 .37 .26 .17 .18 ~--

32 .37 .32 .27 .02 .19 .27 .25 =—-

33 .52 .19 .36 .44 .13 .30 .20 .12 -—-- .

34 .25 .29 .22 .24 .16 .31 ..07 .15="3T --

35 .29 .31 .32 .03 .15 .06 .33 .20 .13 .10 --

36 .36 - .18 .44 .27 -.02 .12 .26 .08 .31 .15 .19 --
37 .48 ".34 .29 .30 .00 .08 .26 .12 .46 .30 .12 . .38

—

i g e
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Table B-4

Intercorrelations Between Orientation Items for Group 3:-

' . can W
Anglophones Learn Spanish in.a Unicultural Milieu

Item 1 2 3 4 5 6 -7 8 9 ©10 11 12
2 .28 --
'3 .13 .21 -~
4 .16 .21 .40 -~
5 -.04 .18 .05 .19 ~-~ ‘
6- ~16 .19 .31e .76 .28 -- -
7. .18 .31 .17 .31 .09 ,38 -
8 .19 .33 .36 .26 .13 .22 .24 —-
8 .19 .53 .14 .23 .12 .19 .28 .14 ~--
10 -.03 .14 .06 .17 .45 .28 /17 .07 .12 ~--
11 -.04 .25 .21 .34 .02 .28 .05 .36 .38 .10 --
~12 .23 .36 .02 .26 .28 .34 .35 .09 .49 '.36 .17 --
13 .26 .21 .05 .06 -.07 -.02 .14 .08 .31 -.07 - .33 .13
14 .07 .20 .55 .37 .15 .47 .30 .49 .18 ,07 .37 .06
15 .15 ,.17 .14 .22 .12 .23 .32 .26 .25 .23 .31 .21
16 .29 .35 .14 .33 .38 .41 .46 .24 .38 .37 .25 .65
17- .25 327 .17 .31 .03 .20\.12 .16 .31 .05 .30 .24
18 .25--.27 .35 .54 .20 .56 .29 .34 .26 .16 .39 .18
19 .18- .08. .25 .60 .17 .71 .32 .28 .23 .35 .31 .30
20 .05 .12 .07 .18 .17 .13 .26 .15 .21 .10 .20 .25
21 -.06 .07 .09 .17 .29 .33 .12 .18 .16 .32 .26 .23
22 ..24 .07 .08 .44 .08 .61 .45 '.1B .14 .27 .10 .38
23+ .29 .28 .19 .19 .15 .15 .25 .25 .30 .12 .22 .11
24 ° .14 .29 -.01 .23 .07 .15 .19. .30 .35 .01 .41 .08
25 .13 .35 .13 .22 .06 .17 .32 .04 .51 .16 .31 .47
26 .08 .31 .08 .20 .10 .15 g4 .22 -.31 .12 .23 .20
27 .18 .3% .21 .27 .09 .29 8 ..37 .27 .14 .37 .24
28 -.03 .36 .20 .41 .07 .45 .30 .37 .35 .16 .54 .31
29 -.03 -.04 .24 (19 03 .21 .18 -.07%-.13 .03 .03 .03
30 .03 .10 .31, .50 .11 .44 .16 .32 .14 .07 .45 .08
31 .15 .16 .25..,28 .08 .31 .41 .31 .14 .06 .36 .19
32 .10 .21 -.03 .05 -.12 -.07 .20 .02 .27 -.22 .12 .13
"33 .05 .16 .22 .29 .l4 .25 .29 .13 ..33 .21 .32 .24
3¢ ,02 .17 -.01 .15 -.02 .02 .19 .19 .30 .03 .30 .10
35 .25 .25 .15 .23 .13 .24 .32 .11 -.24 .26 .19 .20
36 09 .20 .01 .22 .54 .42 .24 .10 .18 .63 .12 .50
37 18 .43 .21 .20 :09 .18 .30 .27 ¥.44 .21 .39 .32
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" (Table B-4 continued) -
Item 13 14 15 .16 17 18 . 19 20 21 22 23 24
14 L1 - .
15, 122 .22 --
16 . .18 .21 .38 -- -
17’ +.38° .20 .31 .21 -- - - .
18 .05 .49° .37 .37 - .43 -~
15 .05 .46 .29 .36 -.23 .48 —- _
200 .07 - .25° .27 .15 .24 .30 .18 --
21 .1} .21 .18 .25 .15 .25 .34 ,08 -- . . |
22 -.13 .20 .29 .38 .11 .48 53 .26 .31 --- 5
23 - .24 .22 .16 .33 .26 .33 .12 .09 .13 .21 ~--
24 .34 .25 .19 .17 .52..33 .22 .24 .27. .15. .28 ~--
26 .38 .13 .12 .36 '.37 .23 .15 .21 .29 .18 .34 .22
26 .01 .23 .17 .26 .34 .37 .15 .31 .04 .28 .35 .45
27 .25 .35 .19 .33 .25 .28 .22 .08 .20 .23 .37 .29
28 .11 .29 .29 .29 .33 .43 .32 .15 .27 -.35 ‘.17 .35
29 .05 .33 .02-.02 .27 .12 .20 .13 .05 -.01.-.01 .10
30 .07 .53 .13 .18 .34 .54 .36 .28 .22 .40~ .27 .38 -
31 .37 .47 .48 .28 .37 - .23 .27 .33 .19 .25. .24 .37
32 . .26 .12 .09 .08 .40 .28 -.06 .27 .03 ..10 .29 ..46
33 .31 .25 .21 .24° .35 .40 .25 .20 .39 .21 .30 .24
3¢ .05 .11 .26 .17 .33~ .29 .09 .25 .00 .10 .20 .44
+35 .04 .33 .15 .28 .29 -.40 .20 :.27 .14 .23 .30 .33
36 .03 .18 .2B .52 .07 .28 .34 .17 .55 .35 ..01 .11
37 .29 %27 .29 .23 .39 .38 .20 .22 .14 .11 .30 .43
Item 25 26 27 .28 29 “°30 31 32 33 34 35 36
26 .34 --
27 .49 .36 --
28 .33 ..29 .58 --
29 © .05 .00 .06 .12 --
30 .17 .38 .32 «.38 .27 -
31 .24 .23 .37 .46 .29 .41 -~
32 .33 .52 .24 .17 .14 .25 .37 == .|
33 .56 .23 .51 .47 .16 .39 .32 .15 --
38 .22 .52 .18 .23 -.05 .31 .26. .44 . .24 ~--
35. .26. .29 .37 .22 .14 .33 .32 .35 .23 .34 --
36 .32 .16 .20 .24 -.01 .11 .17 -.01 .27 .03 .30 --
37 .44 .36+ .52 .42 .13 .25 .33 .28 .49 .28

.31

.16
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Table B-5

Intercorrelations Between Orientation Ltems for Group 4:

Anglophones Learn Spanish in a Multicultural Milieu

P

‘Item 1° 2. .3 4

6 7 8. 9 10

5 11 12
2 .27 - -- ‘

3 - .29 .28 --

4 .23 .36 ..49 .--

5 .13 .23 .19 .11 "--

6 .16 .3L .46 .63 .24 ~-

7 .11 .16 .31 .37 .19 .50 --

8 .10 .41 .27 .16 .39 .23 .13 ~--

9 .28 .56 .14 .25 .04 .03 .03-°.24 ~--

10 .22 .20 .15 .17 .77 .19 .14 .27 .03 --

11 .15 .43 7.23 .43 .35 .33 .06 .46 .22 .26 --

12 .29 .17 '.23 .21 .45 .19 .37 .22 .12 .49 .26 .--
13 .26 .34 .10 :12 .11 .06 -.01 .-.2) .28 /.11 .48 .12
14 .17 .24 .71 .64 .16 .61 .37 .20 .08 ,20:. .19 .13
15 .11 .29 .19 ,22 .08 .05 .13 .34 .33 .04 .32 .10
16 .27 .35 .34 ,35 .49 .24 .46 .33 .17 .50 .26 .85
17 .06 .04 .16 .23 ,32 -.05 -.03 .02 .22 .25 .28 .33
18 - .18 .12 .32 .44 .21 .41 .17 .09 .13 .19 .36 .29
19 .26 .21 .45 .64 .29 .72 .43 .30 .20 .27 .33 .28
20 .28 -.13 .06 .23 -.02 .11 .18 -.10 .03 .04 .19 ‘.19
21 - .23 .35 .31 .34 ,49 .31 .11 .38 .16 .50 .57 .21
22 .20 .18 .45 .60 .35 .70 .45 .19 .04 .36 .22 .49
23 .27 .26 -.03 .17 .12 .07,.28 .10 .25 .08 .20 .44
24 .05 .14 -.,02 .02 .12 .00 .09 .01 .10 .01 .22 .07
25 .31 .25 .16 .12 .17 .13 .32 .12 .10 .15 .18 .60
26 .29 .10 .24 .30 .07 .23 .30.-.14 .18 .12 .12 .13
27 .19 .31 .21 .25 .18 .17 .34 .30 .18 .11 .37 .46
28 .26 .47 .19 .44 .23 .12 .17 .28 .52 .18 .52 .15
29. .28 .09 .26 .31 .06 .26 .13 -.02 .21 .18 .13 .10
30 .38 .19 .44 .56 .18 .53 .16 .12 .16 .14 .38 .23
31" .34 .30 .22 .35 .19 .19 .26 .26 .38 .21 .36 .31
32 .22 -.02 .09 .10 .19 .13 .21 -.03 .17. .09 .16 .21
33 .35 .44 .31 .37 .24 ..37 .29 .36 .21 .15 .53 .34
34 .40 .27- .36° .39 .21 .24 .11 .18 .19 .21 .32 .29
35 .10 .31 .20 .23 .15 .25 .30 .16 .42 .14 .10 .22
36 .17 .29 .12 .25 .64 .26 .27 .18 .10 .81 .31 .56
37 .04 .54 .10 .19 .12 .11 .25 .16 .34 .24 .28 25
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(Table’ B—5'cont"}nu_ed) ‘

Item 13 14 15 16 17 18. 19 . 20 "21 22 23 24

14 .01 -- - '

15 . .18 .07 -- - :

16 .18 -~.28 .09 --

17 .22 .15 .08 .32 -- :

‘18 .15 .44 .03 .29 .39 -- :

19 .00 .66 .26 .35 Wi0 .37 --

200 .23 .22 -.01 .17 .%3 .12 .18 -

21 .33 .23 .13 .26 .14 .18 .34 .10 -- «

22 -,05 .53 .03 .46 .17 .42 .68 .03 .,27 --

23,36 -.02 .03 .43 .26 .23 .07 ..17 .09 .12 ~-- -

24 .24 ..02 -.09 .10 .47 ,.19 .02 .24 .21 -,12 .38 --
25 .27 .11 -.04 .61 .38 .20 .i3 .18 .13 .34 .54 .34
26 .15 .31 .08 .16" .36 .41 .28 ..38 .06 .24 ,27 .34
27 .34 .02 .13 ,50 .29 .20 .20 .05 .21 .22 .35 .21
28 .37 .11 .38 .24 .30 .20 .35 .14 .38 .18 .20 .13
29, .12 .31 .12 .12 .13 .36 .31 -.39 ,20 .18 .07 .02
30 .32 .57 .02 .28 .33 .60 .52 42 .32 .46 .24 .19
31 ., .38 .21 .32 .42 .35 .21 °.36 ".39 ,18 .20 .30 .26
32,14 .15 .04 .16 .28 .25 .09 .41 .13 .09 .19 .21
33 .29 .24 .32, .42 .20 .10 .43 .17 .38 .31 .10 .24
34 .14 .35 .01 .40 .38 .41 .32 .12 .28 .31 .20 .24
3 .13 .21 .08 .30 -.16 .21 .27 ,i9 .17 .13 .39 .17
36 .13 .20:-.065. .59 .20 .24 .33 .10 .43 .47 .08 .04
37 .31 .06 .17 ,39 ,15 .05 .07 .06 .28 .06 .29 .21

s

Item 25 26 27 ‘28 -29 30 . 31 32. 33 .34 35 36

.26 .32 - .

27: .49 .12 -~

28 .09 .13 .44 -- .

29 -.07 .35 =.03 .23 --.

30 .23 .43 .19 .25 .56 -

31 .40 .34 .46 .49 .25 .37 --
.32 .18 .50 .13 .06 .32 .41 _.40 ~--. .
33. .35 .02 .42 .46 .10 .23 .38 .01 ~-
34 .27 .34 .18 .23 ..28 .39 .32 .33 -,33 --
35 .13 .21 .22 .28 .35 .25 .39 .35 .05 .23 - .
36 .27 .07 .22 .24 .20..18 .32 .06 .26° .24 .22 ~--
37 .39 .20 .43 .35 .01 .03 .31 .01 .28 ..10 .34 .31

L
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' S
Table B-6 ‘

Intercorrelations Between. Orientation Items for Group 5:

Francophones- Learn English in a Unicultural Milieu

37 .07 .23 .10 .03 .11 -.06 - 02"}20$ .23 .06

‘i;em 1 2 3 & 5 . 6 7 8.9 10 11
2 .20 -- o h } .
3 .13 .19 --
4 .13 .20 .47 ~- |
5 .19 .14 .17 .24 -- -
6 -.02 19 .40 .40 .14 --
7 -.09 -08 .05 -.01 .08 --
8 .23 \. 17 .20 .13 .21 .11 . .04 ~--
9 .23 \gl .22 .23 .20 .09 ' .13 .18 --
10 .20 .%5 .08 .21 .36 .18 .15 .06 .22 ~—-
11 .16 .34 .18 .31 .34 .08 -.10 .24 .37 .16 -~
12 .26 .33 .11 .32 .25 .10 .14- .07 .39 .28 .21 --
13 .01 .46 .11 .14 .01'-.06 .11 .08 .41 .00 _.26 .33
12 .04 .05 .31 .22 .28 .27 .15 .09 -.03 .20 .02 -.06
15 .05 .33 .09 .02 -.11 -.07 .11 .14 .36 -.06 .15 .12
16 .30 .32 .23 ;20 .50 .05 :02 .11 .47 .34 .26 .58
17 .18 .15 .13 .13 .21 .15 .06 .17 .14 . .09 .31: .14
18 .20 .23 .27 .27 .17 .31 .07 .17 .25 .16 .26 .33
19 .24 .31 .30 .36 .16 -.19 -.13 .16 .34 .08 .37 .38
20 .06 .19 .12 .12 .11 .03 .14 .08 .21 .04 ,18 .10
21 .28 .21 .30, .32 .38 .19 -,21 .26 .21 .23 .38. .30
22 .26 .18 .16 .20 .25 .12 .17 .13 .33 .32 .24 .46
. 23. .35 .28 .20 .19 .41 .06 .07 .21 ' .45 .26 .25 .50
. 24 .03 .45..10 .25 .12 .04 .02 .06 .37 .10 .33 .26
25 . .29 .44 .23 .31 .21 .00 .03 .13 .53 .25 .42  ,51
26 .20 .30 .22 .14 .22 .,08 .02 .24 .31 .08 .35 .19
27 .10 .28 - .13 .21 .10 -.11 .06 .13 .31 .02 .28 .30°
28 .11 .35 .17 .19 ,06 .06 .00 .10 .32 -.02 .40 .14
29 .12 ..18 .12 .10 -.30 ‘.14 .10 .14 .06 .08 .16 ..09
30 .10 .10 .22 .40. .16 .33, .13 .06 .14 .12 .20 .09
31 .12 ..35 .13 ,13 .22 -.02 .12 -.08 .33 -.04 .23. .17
32 -.10 .19 -.13 -.09 ~.04. .06 .11 .11 .16 .11 .00 .00
33 ° .19 .07 :37 .19 .20 .11 -.26- .18 .31 -,02 .20 ,21.
34+ .06 -.10 -.02 .04 .14 .00 -.04 ..00 .00 .11 .07 .02
35 .23 .24 .07 .25 .20 -.01 .01 .18 .35 .15 .26 .25
36 .19 .24 .07 .24 .41 .08 .06 .07 .17 - .43 .25 .27
.05. .32




(Table B-6

- 239, - -

.13 .35 .20 -.02 .03

continued)
Item 13 14 15 le 17 18, .19 20. 21 - 22 23 24
14 w07 -
15 .21 05 --
16 .26 09 .34 "--
17 .18 .21 .19 .17 ~-=
18 .15 i8 13 .35 37 --
19 .27 07 21 .35 16 ..49 . —-
. 20 W22 22 25 13 .51 .36 .17 -- -
21 w12 05 .03 32.-,03 .13 .34 -.03 - =~
22 .19 10 18 .46 0 .32 .29 ..25 .32 -- . =~
23 w21 15 13 .65 17 .32 .21 .13 “33 41 ——
24 .36 .09 23 .19 46 .29 .32 .39 .11 ../12 .10 - .
25 .35 00 .23 .53 10 .29 .29 .10 .17 .31 .50 .29
26 .31 10 33 .26 44 .30 .26 .34 .14 .09 .25 .30
27 W27 07 24 .27 .08 25 .28. .18 .21 .20 .36 .22
- 28 .29 .12 .31 .16 24 .2} .34 .19 .20 .20 .11 ..23
29 .08 31 07 .20 .20 .15 .22 .13 .23 .01 .20 .
30 .02 33 07 .07 19 .33 /2% 05 .20 .13 .08 .36
31 .31 06 33 .17 08 .17 .24 ° 26 .06 - .15 .17 .22
32 .17 -.05 12 .05 18 .07 -,05 -,03 -.02.~-.12 .12 .21
- 33 .08 12 01 .31 05 .23 .35 -.07. .32 .10 .39 .06
34 .17 16 -.01 .10 21 .14 .06 .09 .l6. .08 .,15 .13
35 .25 00 10 .21 34 ‘.21 .23 .33 .22° .25 .25 .35
36 -.05 11 .11 .41 05 ".13- .28 .05 .46 .35 .39 .14,
37 .28 -.05 .16 .36 .19 .13 ° ,13 .19 .27 .19 .29 .29
Item 25 26 27 28 29 30 31 32 33 34 - 35 36
26 .25 --
27 .33 .35, --
28 .25 31 .44 --
29 .10 .08 .03 .14 --
30 .16 .12 .16 .24 .20 --
31 .26 .33 .30 .28 ,15 .24 --
32 -.02 .25 .06 .10 .13 .13 .08 -~
33 .32 .13 .29 .17-° .00 .18 .02 .01 --
‘34 .04 .28 .21 .09 .,12--.03 -.05 .09 .17 ‘'--
35 .10 .18 .08 .18 .07 .21 .26 .08 .11 .00 ---
36 w22 .18 .27 13 23 .25 .,10. .00 .23 .13 .16 -- -
37 .34 .04 .09 .32 .13 .13 .21




>
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Table B-7

Intercorrelations Between Orientation Items for Group 6:

Brancophones Learn English in a Multicultural Milieu

Item 1 2 3 4 5 6 7 8 9 10 11 12
2 .28 -—-
3 .21 .14 --
4 -.02 -.02 .37 --
.5 .26 .28 .08 .11 ~--
"6 .33 .11 .30 .26 .38 ~-
7 .00 .09 -.06 .03 .18 .08 ~-- °.
B0 .20 .26 .24 -.04 .25 .26 .04 ~-—-
9 ' .23 .49 .09 -.04 .38 .13 .30 .33 --
10 -.15 .25 -.05 .06 .41 .08 .32 .17 .31 --
11 .17 .18 .25 .10 .12 .21 .04 .25 .25 .12 ~--
12 .39 .24 .08 .13- .25 .26 .29 .36 .42 .41 .30 --
13 .08 .21 .18 .10 .13 ,.03 .12 .38 .45 .15 .21 .43
14 .17 . .13 .36 .36 .18 .19 .07 .11 .12 .00 .11 .14
15,19 .23 .14 -.08 .16 .07 .29 .33 .43 .21 .20 -.41
16 .33 ..23 .03 -.01 .29 .23 .19 .31 .30 .40 .10 .58
17 .21 .16 .25 .15 .19 .23 .14 .29 .33 .13 .25 .30.
18 .24 .08 .31 .30 .24 .60 .13 .14 .10 .08 .18 .21
19  .22° .21 -.42 .29 .21 .54 .15 .23 .15 .12 .34 .24
20 .20 .17 .23 .07 .17 .16 .26 .14 .29 .20 .02 -.18
21 .42 .18 .11 .00 .45 .24 .12 .27 .25 .37 .12 .35
22 .08 .12 -.05- .03 .29 .12 ..44 .16 .31 .41 .11 .44
23,27 .02 .13 .01 .14 .20 .24 -.16 .20 .24 .11 .32
24 .15 .21 .11 -.05 .05 -.04 .20 .25 .19 .16 .20 .16
25 .28 .23 .04 .02. .30 ".14 .22 .26 .43 .43 .23 .45
26 .09 .09 .15° .08 .23 .17 .28 .19 .28 .33 .35 .26
27 .12 .15 .20 -.06 .09 .16 .04 .32 .21 .24 .22 .24
28 .28 .24 .14 -.04 .23 .06 .13 .23 .28 .24 .33 .29
29 .16 .06.:.29 .35 ,12. .16 .15 .16 .20 °.04° .08 .28
30 .08 -.03 .09 .12 .04 .22 .06 .17 .05 -.05 .01 .05
31 .07 .31 .26 -.01 .28 .11 .32 .31 .49 .31 .31 .32
32 .09~ .01 .00 -.04 .06 .01 .00 .20 .10 -.01 -.07 .10.
33 .13 .16 .17 -.04 -11 .18 .08 .25 .29 .06 .21 .19
34 .20 -.04 .07 .15 .19 .23 .12 .15 .18 .14 .07 .30
35 .10 .12 .15 -.01 .27 .14 .40 .18 .44 .28 .10 .39
36 . .19 .16 -.05 -.09 .48 .12 .29 .28 .36 .60 .00 .40
377 .09 .14 .23 ,12 .15 .15 .08 .26 .31 .18 .15 .25




(Table B-7 continued)‘.
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16

Item 13 17 18 19 20 21 22 23. 24
14 .14 --
15 .34 -.09 --
16 .27 .11 .25 ~--
17 .33 .21 .21 .27 -~
18 =-.02 .30 .06 .20 .27 ~--
19 .06 .37 .10 .14 .23 .65 -~
20 .15 .17 .20 .21 .44 -.17 .23 ~--
21 .11 .26 .15 .44 .12 ,13 .22, .16 ~--
22 417 .13 .31 .34 .20 .16 .202 27 .35 --
23 .17 .04 .21 .48 .24 .24 .19 .22 .32 .34  --
24 .18 .05 .22 .,21 .38 .13 .16 .34 .10 .18 .15 --
25,34 -.04 .36 .42 .07 .07 .09 .21 .31 .40 - .43 .24
26 .15 .07 .32 .35 .32 .22 .20. .29 .29, .42 .29 .33
27 .17 -.01 .24 .25 .26 .15 .18 .21 .21 .27 .40 .34
28 .22 .00 .25 .31 .34 .06 .1B .21 .33 .39 .40 .
29 .18 .55 .04 .11 .16 .22 .26 .22 .13 .18 .02 .07
3 .01 .19 .18. ,05 .15 .38 .36 .21 .15 .26 .26 .25
33 .33 .00 .54 .25 .35 .09 .18 .30 .21 .40 .30 .32
32" .18 -.11 .16 .02 .18 .02 .03 .05 ~.03 .11 .08 ' .21
33 .11 .05 .13 ,09 " .15 .13 .25 .04 .09 -.16 -.27 ..06
34 .11 .10 .03 .33 .21 .20 .23 .07 .32 .19 .30 .20
35 .39 .06 .41 .26 .27 .11 .15 .25 .19 .42 .28 .22
36 .19 .04 .21 .41 .14 .06 -.04 .21 .46 .48 .34 .20
37 .28 .08 .22 ".25 .15 .06. .11 .12 .39 .26 .31 .16
Item 25 26 27. 28 29 30 31 32 33 34 35 . 36
26 .41 -
27 .33 .48 -~ .
28 .50 .37 .36 ~--
29 .13 .24 -.02 .00 ~--
30 - .16 .30 .34 .10 .19 -~ .
31 - .51 .44 .4} .46 .07, .12 --
32 .03 .16 .22 .02 -.04 .25 .14 ~--.
33- -.19 .17 .24 .38 .01 .24 .33 .08 --
34 .26.7.29 .21 .16 .24 .16 .06 -.01 .13 -
35 .40 .31 .25 ,30 .09 .06 .48 .30 .17 .11 ~--
36 .50 .38 .30 .41 .04 .04 .33 .13 .10 -.30 .39 --
37 .32 .24 .16 .32 .23 .14 .25°-.05 .22 .31 .14 .28
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Table -B-8

‘Intercorrelations Between Orientation Items for Groﬁp‘l;u

Francophones Learn Spanish in a Unicultural Milieu
,‘¥_- _ .
Item 1, 2 -3 4 . 5 6 7 '8 .9  10.. 11 12
2 .52 —-=- ‘ .
3 .13 -.08 -- S
4 .31 .15 .66 .-- Y
5 .44 0 .24 25 .21 -- '
6 .24 .15 .71 .7} .23 " --
7 .02 .17 02 .05 .07 .06 --
g8 .25 .19 .17 .06 .42 .12 .24 ~--
9 .42 -.60 -.03 .10 .39 .03 .15 .37 ~--
10 ©22 .16 -.03 -.11 .51 -.08 .24 43 .34 --
11+ .29 .30 ..02 . .06 .35 -.02 .10 .47 .32 .53 ~--
12 .44 40 .07 .12 .54 06 23 .40 .44 .53 " .54 --
13 .31 .36. °,05 .17 .31 ..17 .28 .27 .37 .19...27 .54
14 12 .02 .45 .42 .07 .43 .13 .14 -.05 -.07 .01 .05
15 25 .40 0l .17 24 17 15 20 .33 .08 .20 .29
16 .39 .42 10 .16 53 22 26 47 .50 .34 .37 . .65
17 32 26 28 .30 21 30 23 20 .17 .07 .27 .19
18 22 .16 .50 .62 .21 .58 .13 .28 .17 .03 - .13 .12
19 .35 .04 .66 .66 .37 .61 .01' ,24 .08 -.02 .08 .16
200 -.13 -.10 .06 .17 .01 .06 .02 .02 .06 -.04 -.05" .00
21 45 .36 /15 .12 .64 .14 .08 .57 .53 .45 .47 .53
22 .25 .11 .56 57 .35 .67 .06 .39 .15 .05 .06 .32
23 33 .30. .05 -.11° -.46 .03 .19 .49 .40 .37 .45 .49
24 15. .33 .10. .19 .12 .16 .36 .23 .19 -.07 .16 .19
25 28 54 12 .26 34 .20 le .32 .52 .22 .46 .40
26 05 .20 .02 .12 .11 .15 .45 .24 .17 .03 .19 .09
27 29 37 15 .21 22 .15 27 42. .35 .18 .25 .31
28 23 .22 .05 .05 .25 .12 .12 -.43 .32 .21 38 .30
29 "T10 -.01 52 .42 09 47 17 23 -.02 ..00 -.13 .00
30 .09 -.03 .59 .63 .21 60 -.20 .11 - .00 -.06 -.06 ..02
3. -.01 .06 .22 .21 .09 .13 ..21 .29 .09 .18 .25 .13
32 -.33 -.22 .02 -/01 .06 -.14 .12 .00 -.06 -.0F} -.05 .00
33 36 .29 .21 .18 * .47 .26~ .15 .52 .38 .28 .33 .36
34 l¢ .16, .12 ",13 .08 .12 .31 .13 .08  .05. .23 .21
35 07. .19 .06 407 .05 .08 .46 .21. .04 .08 .20 .30
36 46 .34 .19 .18 .63 .20 -.05 45 .36 .36 .35 .46
37 22 34 .07 .12 27 06 18 30 34 .17 29
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130, 30

{Table B-8 continued)
Item .13 - 14 15 16 .17 18 19 20 © 21 .22 23 24
14" .18 --
.15 .46 .04 " --
16 . .50 .12. .43 --
17 .23 .30 .17 ..25 -~
18 .17 .30 .21 .26 .21 —-. 2
19 .09 .38 .05 .24 .28 .60 ~--
20 © .16 .19 -.10- .11 .21 .06 .10, --
21 .23 .07 .19 .51 .26 .26 .27 -.09 ~-- .
22 .28 .48 .19 .40 .36 .52 .55 .12. .43 -
23 .36 .07 .27 .64 .30 .16 .24 .13 .63 ..37 --1!
24 .32 .05 .18 .28 .55 .27 .18 ‘.14 ,15 .26 .27 ~--
25 .45 .18 .38 .59 .28 .23 .10 .14 .47 .34 .57 .38
26 .35 .15 .09 .26 .34 -.4% .13 .16 .20 .23 .30 .58
27 .35 .15 .14 .51 .17 .29 .20 .18 .37 .31 .45 .43
28 .34 .09 .26° .52 .25 .22- .16 -.03 .46 .37 .51 .31
29 .03 .59 -.03 .15 ,22 .39 .39 .12 .10 .40 .04 .19
30 .05 .47 -.03 .20 .31 .43 .55 .10 .13. .57 .13 24
31 - .26 .36 .08 .20, .23 .19 .14 .12 .07 .30 .20 .22
32 .02 .05 -.,04 -.07 -.09 .05 -,07 .29 -.05 .00 -.02 .10
33. .24 .19 .16 .47 .31 .26 .30 .07 .69 .53 .58 .34
34 .36 .11 .12 .18 .20 .32 .15 .0% .05 .02 .12 .36
35 .29 .18 ‘.13 .41 .18 .16 .03 -.01 .18 .17 .24 .20
36 .28 .10 .16 .44 .27 .17 .29 .05 .66 .38 .42 .13
37 24 .25 .40 .40 ..17 .27 .06 -.01 .35 ‘.14 ..22 .24
Item 25 26 27 28 29 30 31 32 33 34 35 36
26 .37 --
27 .59 .40 ~--
28 .51 .27 .53 --
29 .12 .18 .29 -.02 -- .
30 .19 .18 .25 .14 .53 ~-- .
31 .26 .19 .35 .38 .13 .28 ~--'
32. .04 .17 -.05 -.25 .07 .02 .07 ~-
33 .49 .30 .59 .56 .29 .31 .26 .00 ~--
34 .18 .44 .31 .31 .06 .05 .19 -.17 .09 ~--
35 .28 .34 .32 .20 .08 .12 .31 -.05 .16 .31 --
3¢ .35 .18 .30 .19 . .18 .18 .02 -.02 .50 .02 .13 ~--
37 .54 .25 .43 .50 ..06 -.01 .40 .06 .33

.26




*;244 -

‘Table B-S . e ) fl' ,.:- . .

Intercorrelatlons Between: Orlentatlon Items for Grogp 8 Col

Francophones Learn Spanish in g Multlcultural ‘Milieu-

CItem 1 2 3 4 5 6 7 N .9”-'10.&f11:.;12j;'

121 .41 -.08° .00 .16 .03 .27 -:02 ==
10 .30 .13 .07 .25 .56 .17 .15 .00 .20 ~--
| - B - 10 .05 --

[ ]
(]
o
=
L]
o
-~J
.
o
o
[F%)
o)
o
o
L ]
[#%)
O

1

A
(Vo
L]
|_l
(Vs

|

13 .12 .13 .13 .03 .05 .08 .28 .-.10 .17 ..07 .14 117 ..

|t
>
[
o
=
o
*
[\ ¥}
=3
.
| ot
|
o
m
3%}
¥a)
[}
%]
B
W
1

. . . . 12 -.04 -,05 .17 .12
15 .00 -.04 -.01 .06 .01 -.15 .06 ..05 .01 .01 .26 -.01
16 .19 .00 .21 .07 .34 .11 .31 .18 .12 .33 ~.0L .86

[y
@ ~J
L
OO
ut~J
(
L) .
(-
~
o=
o w
1
L] »
wo
AN
!
o+
cow
|
» L]
wo
=
f
o O
o~
o
~J ~1
'

15 .25 17 .25 .27 .22 .43 01 .11 .07 ig2-.31 .13

a8 ]
o
—
~J
O
28]
o
(0]
!
48]
o
1
[ ]
o
P8
1
o
0
118}
~J
i
L]
(=]
W

21 .20 00 .03 .30 .40 .18 -.11 .07 -.02 .39. .117°.34".

C 22 .15 .12 .35 .28 .34 .50 .34 .08 .13 .16 .01 .36

‘23 ..11 .00 .18 .16 .24 .12 .10 .06 .01 . .25 -.02..56°
24 .11 .03 .10 -.06 -.08 -.02 .08 .17 -.07 .05 .31 '.08
25 .11 .25 -.04 .14 .26 .14 .14 -,11 - .28 .20 .04 .40
. .0 w00 . W17, .16 .01 .26 .19

'27° . .09 .10 -.13 .09 .14 .15 .12 .27 .09 .02 .31 .01
28 .09 .33 -.13 .09 .11 .11 .05 .10 .22 -.02 - .50"-.10
29  ,14 .10 .06 " .08 .04 .06 .20 -.05 .02 -.02. .13 .07
30 .19 .17 .34 .48 .20 .44 .05 ..21, .03 .18 .38 .12
31 .03 .13-.07 .12 .04 .04 .11 .08 .12 .01 .31l. .02
| . . . .26 -. .11 .16 -.09 .04
33 .11:.02 .08 .07 '.13 .21 .04 .17 .05 .04 .15 .15
34 .05 .09 .05 .14 .18 .13 .14 ..18 .19 .11 14" .16
3 . .08 .02 -.06 .07 .22 .08 .25 -.01 .19 .29 ~.,11 .21
5 .»11 .44 -.13 .46
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(Table B-9 continued)

Item 13 14 15 16 17 18 19 20 21 22 23 24
14 12 —-

15 .19 .02 --

16 .21 .20 .15 ~--

17 .08 .25 .37 .16 --

18 134,31 .10 .17 .28 -

19 .18: .22 .06 .13 .20 .49 —-

20 .26 .18 -.05 .24 .25 .13 -.08 ~-- k%

21 .03 -.15 .22 ,.20 -.14 -.03 .10 -.05 ~--

22 .13 “.177-.15 .40 -.05° .21 ‘.44 .07 .11 ~--

23 .19 .06. .00 .44 .17 -.06°'-.02 .14 .23 .26 ~--

24 .09 .18 .28 .16 .68 .24 .14 .23 .00 -.06 .07 --
25 .18 .01 .06 .29 -.12-° .03 .15 -.04 .22 .31 .50 .05
26 .27 .07 .24 :09 .37 ,27 .28 .17 .02 .0p .17 .46
27 .16 -.04 .36. .15 .09 ..20 -.03. .04 .11 .10 .30 .11
28 07 .14 .32 -.04 .21 /21 .27 -.02 .03 .04 -.06 .11
29 .18 .60 .28 .13 .30 .23 .18 .08 .02 -.01 .0B .26
‘30 .11 .31 .10 .10 .25 .57 .37 -.04 .08 .25 .16 .24
31 .07 .19 .34 .12 .27 .35 .23 .04 -.06 -.04 .05 .37
32 .25 .05 .01 .08 06 -.01 -.14 .55 .04 -.04 .05 .08
33 .09 -.05 7,20 .11 18 .00 .22 -.02 .34 .20 .24 -,05
34 .17 -.10 .29 .18 .09 .09 -.02 .02 .02 .15 .27 .11
35 .33 -.05 .27 .29 .12 -.02 .06 .12 .09 .18 .29 .12
36 .16 -.05 -.06 .27 -.04 -.17 .09 -,02 .52 .26 .34 -.16
37 .09 .06 .18 .01 .06 .07 .00 .02 .01 .04 -1} ,05.
Item 25 26 27 28 29 30 31 32 33 .. 34 35 36
26 17 --

27 .25 .33 --

28 .21 .1 .17 o --

29 .08 .30 .12 .22 =-

30 .12 .30 .18 .23 .26 -- .

31 .07 .42 .23 .43 ' .29 .46 --

32 .03 .09 -.03 .09 -.01 -.07 -.11 ~-

33 .23 .04 .30 .37 -.02 .00 .13 -.07 ~--

34 .17 .25 .42 .17 -.06_ .13- .13 .07 .26 ~-—-

35 .19 .30 .33 .14 .20 -.05 .12 -.01 .08 .31 ~--

36 .31 .00 -.07 -.04 .01 .06 -.07 .01 .38 .05 .18 ~--
37 .03 .13 .19 .24 .21 05 .28 .00 .31 .33 .19 -.02




Table B-10 N
Intercorrelations Between Orientations in Eight Groups 1
Item "1 .2 .3 - 4 5 6 7- 8 9 10 11 12-
2 L00- == . A
3 (T’g. .00 == *
4 .000 .00 ~00 ~--
5 .00 .00 .00 .00 -~
6 .°.00 .00 .00 00 .00 --7
7 08 -.13 -.54 .44 -,53 -.31 "-- ;
, 8 -.46 .83 ,02 -:33 -.06., .22 .00 --
g 21 -.27 ~.17 .19 .23 -.18B -.00 00 =~
10 ~-.21 .05 .83 -,12 .38, -.17 .00 .00 00 --
1. ~-.17 .18 -.20 00 -.06. .52 .00 .,0O 00 .00 --
12 .39 -.27 .21 -.09 .48 -.45 .00 .00 .00 00 .00 .-~
13 11 -.13 52 00 .74 -.42 -.44 -.07 -.01 55 -.35 .57
14 --.58 .73 -.,23.-.35 -.18 .63 -.22 65 -.,24 -,15 .42 -.,43
i5 67 -.36 -.07 -.32 -.14 -.21 .03 -.,29 ,22 -.17 -.11 46
16 11 06 41 37 -.37 =-.39- .77 10 .12 -.35 -.30 -.08
17 00 08 .11 11 36° .00 -,29 07 .38 .07 09 -.09
18 07 -.18 -.06 53 -.11 -.07 36 -.22 .00 -.06 15 -.15
18 -.53 77 01 -.47 -.06. .36°-.32 B6 -.41 .04 22 -.11
20 -.05 12 -.57 21 -.50 -,0% 71 -.11 ~-.08 -.42 -.24 -.35
21 34 -.24 .16 19 66 —-.42 g8 -.21° .34 .17 -.33 .60
22 61 -.40 -.09 -.17" .01 =.05 10 -.26 .39 -.16 19 .29,
23 =.20 06 .74 -.10 26 -.09 -,40 -.12 -.27 .76 -.19 .00
24 -.,04 03 06 31 28 -.04 20 -.04 ..40 —.05 34--.25
25 07 28 .53 06 49 -,33 -.29 24 ~.02 66 —-.34 29
26 .63 55 .05 -.07 17. -.02 20 -.40 .35 -.12 12 36
27 .20 -.01 -.32 56 11 -.29 50 -.14 .35 -.,30 .08 -.20
28 .22 -.15 47 ~-.12 -.11 -.33 06 -.11 ~-.20 41 -.45 .23
29 -.45 ...62 -.03 -.09 -.03 .13 -.18 . .69 -.32 -.04 .24 ~.09
30 39 .31 -.36 -.31 -.23 7% -.13 .30 -.22 -.30 .20 -.32
31 -.09 -.12 68 -.10 .53 -.27 -.43 -.,08 -.08 B0 -.51 21
32 48 .83 -.09 -.30 05 31 -.33 .87+-,32 —.07 .37 -.14-
33 -.06 -.01 -.23 63 -.20 08 .41 -.10 11 -+~.31 13 -.33
34 .31 -.28 -.19 .35 .14 -.34 ,23 -.25 .40 -.20- .02 .07
35 «.23 -.28 -.15 17 14 -.09 24 -,30 -,17 -.18 -.31 .40
36 ;37 -.01 ~-.01 25 -.30 -.10 01 =,04 .20 -.09 04 .01
.37 57 -.28 -.23 .14 07 -.27 .20 -.30 .41 -.28 01 .27
38 3Q -.27 .24 .08 70 -.33 -.,29 -.19 .22 .25 -,32 .60
-39 -.,563 72 ~-.07 36 -.01 .48 -.35 .80 %"22 -.03 .32 -.24
40 .31 .05 61 06 .24 -.02 -.35 00 -.36 78 ~-.17 -.15.
41 -.,15 -.05 -.15 45 -.30 -.,04 .53 14 -.15 -.28 01 -.20-
42 -.05 .00 -.11 26 < .30 .01 -.09 -.04 43 -.01 17 -.30
43 12 -.33 .63 15 65 -.28 47 -.32 15 60 -.14 .21
44 -.53 77 -.17 -.37 -.15 .50 -.26 84 .-.33 10 .22 -.30
45 38 -.31 -.35 40 -,11 -.31 56 -.36 -.36 37 -.05 10
- 46 39 -.22 10 -.10 31 -,25 -.26 -.19 .23 05 -.12 58"
47 25 -.03 06 19 30 -.10 =.21 .08 .38 -.05 22 09
48 08 03 -.05 28 -.22 -.04 19 -.03 .36 .-.05 06 -.38




(Table B-10 continued)
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"Item 13 14 15 17 18 19 20 .21 22 23
*14 .00 -~- ['/q\i
15 .00 .00 ~--
16 .00 .00 .00 ~-- g : P
17 .00 .00 .00 .00. -- ‘\\- ~
18 .00 .00 .00 .00 .00 ~-- o
19 -.07 .73 -.27 -.19 -.01 -.33 -- - . '
20 -.44 .10 ~.09- .69 -.19 .15 .00 ==~
21 700 -.39 .07 .03 -.04 .02 .00. .00 -
22 -.16 -.30 .60 -.21 .24 -.13 .00 .00 ,00 -~ N
23 .47 -.12 -.18 -.27 .00 ~-.17 .00 .00 .OO 00 -—
24 -.03 .01 -.12 -.22 .52 .10 .00 .00 .00 .00 .00 ~--
25 .68 -.35 -.18 -.12 .16 -.16 -.24 -.30 .42 -.05 .55 -.06
26 -.02 -.41 .61 -.24 .09 .04 -.43 -.31 .06 .65 -.10 .30
27 -.19 -.15 -,09 .37 .00 .42 -.28 .34 .19 . .03 -.37 .11
28 .17 -.41 .41 -,03-.37 .05 -.09 -,05 .17 -;03 .31 -.46
29 -.06 .55 -.30 .06 .07 -.19 .62 .01 -.21 -.32 -.08 .04
30 -.37 .57 -¢38 -.03° .00 -.19 .42 .24 -.33 -.22 -.21 -.22
31 72 -.18 -122--.23 .05 -.20 -.06 -.34 .38 -.21 .65 -.10
32 -.05 .76 -.3%1 -.10 " .08 -.25 .8} -.07 -.22 -.30 -.09 .13
33 -.49 -,03 -,16 .44 .07 © .51 -.27 .46 -.16 -.14 -.22 ,19
34 -.,01 -.42 .14 .14 .06 .06 —.33-—599 .29 .35 .26 .l4
35 .07 -.24 .45 .06.-.49 ,06 -.13 /61 .30 -.17 ~.10 -.61
36 =-.25 -.08 .42 -.03 .27 -.28.-.07 -<07 ~.42 <¥%5 -.05 .18 -
37. -.17 -.38 .61 .13 .14 .26 -.42 ..07° .01 .62 —.%5- .26
38 .77°-.34 .08 -.08 .03 -.20 -.17 -.29 .76 02 . -.14
39 -.19 .85 -.32 -.14 .08 -.18" .75 -.04 ~.31 -.26 -.08—05
40 . .43 .03 -.30 -.25 .05 -.14 ‘Fgek— 20 -.05_-.2 71 .04
41 ~-.42 -.12 -.15 .54 -.10 .36 -2¥3 .55 -.14 -.31 ~.17‘—.12
42 .04 .09 -.46 .06 .56 -.07 -.05 -.14 .00 .14 -.15 .51 .
43 ,70 -.33 -.11 ~.32 .22 -.14 -.33 -.48 .36 - .06 .56 .34
44 .21 .84 -.39 -.06 -.05 -.19 .84 .04 -.27 -.38 -.19 -.14
45 ~,22 -.47 .35 .37 -.12 .39 -.41 .27 .29 .15 -.37 -.10°
46 - .21 -.24— .48 -,06 .08 -.13 -,20 -.35 .15 .52 *.05 .13
47 .04 -.12 ~.06 -.17 .63 -.04 -.08 -.31. .11 .47 -.11 .38
48 -.20 .09 -.20 .33 .05 .13 -.09 .11 -.12 .07 -.20 “.10
.=y
" . ] .
r‘-; . ‘-'—1
-
-9 s
0 r.'/ . 53,(



(Table B-10 continued)

Item 25 26 27 28 29 30 .31 32 33 34 35

27 .00 .00 -

28 .00 .00 .00 --

29 © .00 .00 :00 -.00 -- L

30 .00 .00 .00 -,00 .00 ~-- "
©31 .76.-.,14 -.32 .29 -.16 -.31 -~
.32 -,27 -.32 -,17 -.31 75 .36 .00 -~

33 -.3¢ .06 .39 -.19 -.01 (13 .00 .00 --

34 .10 .11° .55 ,03 -.27 -.32 .00..00 .00 -- .

35 -.06 .00 -.09 .42 -.23 11 .00 ,00 .00 .00 ~- -
.36 .-,15, .,32 -,11 .04 -.05 -.13 .00 .00 .00 .00 .00

37 - . .35 - 08 -.28 -.30 -.37 -.25 .21 ',23 .05
38 .55, .10 -.05°. .13 -.10 -.25 .52 -.16 -.37 .14 .23
.27 -.25 -.36 .68 .39 -.07 ..85 -.06 ~.43 -.33
40 .65 -.29'-.33° ,20.-.08 -.06 .75 .00 -.23 -.25 -.28
i ‘ . .23 -.04 .07 .17 -.36 -.15 .76 -.01 - .16
42 .17 .01 .27 -.61 .10 -.66 .09 .03 .03 .32 -.64
.43 .73 .20 -.17 .08 -.21 -.42 .76 -.26 -.29 .00 -.24
. 44 ~.35 -,42 -.13 -.28 .66 .52 -.15- ,85 -.06 -.35 -.21.
45 -,12 .07, .55 .26 -.41 -.16 -.41 -.38 -.30 - .61 .34

L) w W
[l Vs ~J
i | |

. L] -

NAWLWOR

L] N W
I 1

[ aae L] [#a}

¥ ] ~J L=

46 .20 .46 -.29 -,08 -.07 -.21 .13 -.,11 -.15 .07 -.07 ..

47  .25-.22 .30 -.20 -.06 -.26 -.11 .05 .05 .39 -.38
48 .04 -.23 .43 -.17 -.06 -.07 -.04 -.15 .20 .11 -.29 ..

Item 37 38 - 39 40 41 42 43 44 45 46 47

39 . '.00 .00 -- ,
40 .00 .00 .00 -- | : o
41 .00 .00 .00 .00 - - : S
42 , .00 .00 .00 .00 ..00 ~=- : :
43 "-.12 .57 -.27 .61 -.35 .33 --
44 , -,37 -.20 .85 -.05 ~.06 ..07 .00 -- .
45 .41 <.03 -.47 -.47° .30 -.15 ,00 .00 --
46 .47 .30 -.11 .00 -.24 -,03 .00 .00 .00 --
47 .29 .12 -.05 -.14 -.14 .39 .00 .00 .00 .00 ~-
48,02 -.09 -.01 .07 .07 ..46 .00 .00 .00 .00 ,00

‘Note. Within-group intercorrelations set to.0.00.
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:_Téble‘B—ll“.

. Variance-Covariance Matrix for Group;li Anglbphonés Learn
French in g“UniculturaI Milieu -.

Scale M 2 3 4 5. -6
l.Motivational Intensity  1.24 1.04 .0.51 0.65 0.56 0.61
2.Desire to Learn | .1.46. 0.57 0.88 0.71 0.77
3.Instrumental Orientation _ ' \.'=1;07 0'.5i '0.26 0.47
4.Travel Orientation | 1,19 0.60 0.62
5.Friendship Orientation 0.84 0._64
6.Knowledge Orientation . - -1.02

c’t
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Table B-12

Variance-Covariance Matrix for Group 2: Anglopfiones‘Leatn .

- French in -a Multicultural Milieu

Scale . 1 2 "3 4 5 6
.1.Motivational Intensity  0.93 0.65 0.32 0.43 0.49 0.42
2.Desire to Learn 0.81 0.31 "0.53 0.51 0.49
. 3.Instrumental Orientation . 0.2 0.45 0.36 0.38
" 4.Travel Orientation ' T 1.10 0.62 - 0.52.
5.Friendship Orientation - . - 0.90 0.55
]B.Knowleége Orientation ' . | ' 0.86

8



, R
Table B-13

L

Variance-Covariance Matrix for'Group 3: Anglophones Learn

Spanish in a Unicultural Milieu S

;. Scale 1 2 - 3 4 5 6

. ) | ,
l.Motivational Intensity  1.02 0.83 0.54 0.32 0.32 0.40
.2.Desire to Learn ©1.17 0.52 0.41 0.33 0.42
3.Instrumental Orientation 1.0%5 Q.25 0.30 0.43
4.Travel Orientation _ 0.59 0.25 0.15
5.Friendship Orientation | ~ 0.55 0.37
6.Know1edée Orientation : : ‘ 0.73




Table B-14
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Véfiaﬁce-Covariance Matrix for Group 4: Anglophones Learn
Spanish in a Multicultural Milieu-

Scale 1 -2 3 4 5 6
1l.Motivational Intensity 1.12 0.93 0.79 0.41 0.45 0.55
2.Desire to Learn 1.28 0.91 0.59 0.57 0.59
3.Instrumental Orientation | 1;62'_0;51' 0.47 0.47
4.Travel Orientation ™ 0.98 0.46 0.31

: . S '
5.Friendship Orientation 0.91 . 0.40
“'6.Knowledge Orientation 0.80
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Table B-15

Variance-Covariance Matrix for Group 5: Francophones Learn

English iﬂ‘g Unicultural Milieu .

. Scale A 1 - 2 '3 4 5. 6

1.Motivational Intensity 0.96 0.73 0.21 0.39 0.53 0.35
2.Desire to Learn o 1.07' 0.37 0.48 0.72 0.54
-3.Instpumgdtai Ofientétion  ‘ ' d.?éj 0.35 0.43 0.39
4,Travel Orientation 0.88 0.57 0.33
5.Friendship Orientation | | ‘ 1.50 0.86°

6.Knowledge Orientation- N - A 0 1.27
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Table B-16 -

Variance-Covariance Matrix for Group 6:

English in a Multicultural Milieu

Francophones Learn

-

' Scale

1 2 3 4 -5
1.Motivational Intensity  0.8T 0,37 0.16 0.08 0.18- 0.17
2:DesjréAto Learn °0.59 0.18 0.25 . 0.26 0.27.
‘\3.1ns;ruhéntal Orientation | O.iS' 0.24.0.29 0.27
4.Travél:0fientatién h '1.44 0.79 0.65
S.Friendsﬁip Orientation ‘ ' 1.23 0.?8

6.Knowledgé Orientation

1.27
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c

Table B-l?

Variance- Covarlance Matrix for Group 7:- Francophones Learn

* Spanish in a Unlcultural M111eu

. Scale - 1 2 3 3 5 6
l.Motivational Intensity  1.20 0.86 0.49 0.46 0.54 0.40
2LDesire to Learn o 1.05 0.45 0.46 0.66 '0ﬂ52
3,1nstgdmentai‘Orientation T 1.80 0.25 0.38  0.33
'4.7ravel Orientation 0.84 0.69 0.49
5.Friendship Orientation 1,28 0.90
t 6.Knowledge Orientation 1.09 -
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Table B-18

" Variance-Covariance Matrix for Group 8: Francophones: Learn

Spanish in a Multicultural Milieu .

Scale E 1. 2 3 4 5 6
l.Motivational Intensity 0,70 0.26 0.15 0.14 0.11 0.02
2.Desire to Learn | B 0.49. 0.07110;14 0.15 0.17
3.Instrumental Orientation ©0.94 0.18 0.21 0.25
4 .Travel Orientation - | O.Gi 0.36 0.08
5.Friendship Orientationa 1 0.75 0.14
6.Knowledde Orientation | ; 0.71

&
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Table B-19

A

LISREL Parameter Estimates for the Independent Groups Solution‘

~
'

Group

Path 1 2 3 4 5 6 7 8

1
-4

Structural model: Orientation~Motivation paths*

Instrumental 0.18%* 0.05 0.31* 0.42% 0.12 0,27* 0.21* -0.06

Travel 0.33* 0.22*% 0.34* 0.17 0.26% 0.08 0.21*~ 0.17

Friendship. 0.30* 0.29* 0.05 0.15 0.31* 0.10  0.34%* 0.12
+ Knowledge 0.19* 0.29* 0.27* 0.35% 0.15 0.14 0.07° 0.27*

Measurement model: Motivation-observed variable paths®,
Desire to

Learn 1-.15* 0.85* 0.95* 1.04* 1,01* 0.71* 0.98% _0L70¥

H

s
B

*Because the orientations are eachhmeasured by one observed
variable, no estimates can be calculated@ for the covariances between
orientations, which afe fhe same aslthe bbserved covarianceé'(see
- Tables B-11 to B—lBQ. °Ipfordér to“establish the scale of
measurement for the latent Va;iébie Motivation, the.coefficientr
for Intensity of Moti@étion Es-fixéd to 1.0 an&.£hereforé is not
presented here (see Jbgéskpg, 19695.
*p < .05
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Table B-20

LISREL Parameter Estimates fof the Ethnolinquistic Group Solution

Group .

Path 1 2 3 4 - 5. .6 - 7 8

- + . Structural model: Orientation covariances:
Instrumental- . - g . o y
‘Travel 0.49* 0.43* 0.24* 0.48*%, 0.37* 0.26* 0.27* 0.19*
-Instrumental- : . ' _ .
Friendship 0.27* 0.39* 0.32* "0.50* 0.42*. 0.29*  (0.36* 0,21*
Instrumental- " : o St i - ‘
Travel - 0.47* -0.38* 0.43* 0.48* "0.39*%* (0.27% 0.33* 0,25*
Travel- - ' - : oL o - -
Friendship  0.67* ..0.70% 0.28* (0.52*%:0,52* 0.71* 0.63* _0.33*
Travel - o ' ’

Knowledge 0.66* 0.56% 0.16* 0.33*%, 0.31% 0.61* 0.46% 0.08
Friendship- - S - :
Knowledge 0.77* * 0.66* 0.44* 0.48* 0.73* 0.67* 0.77* 0.12

Structural model:

‘ Orientation-Motivation paths® - g
Instrumental 0.22*:

0.22*% ©0,22*% 0.22* (0,17* "0.17* 0.17% 0.17*

- Travel - 0.27* 0.27* 0.27* (0.27* 0.,16* 0,16* 0.16* 0,16*
Friendship .- 0.22* 0,22*% 0.22* 0.22* 0.25% 0.25* 0.25*%« 0,25%

Knowledge 0.26* 0.26* 0.26* 0.26* '0.14* 0.14* 0,14* 0.14*.

Measurement model: Motivation-observed variable paths®
Desire to ~ tow

- Learn 1.11%* 0.86* 0.98% 1.09%  1,03* 0.66* 0.86%.0.59

‘The parameter estimates within anglophone groups (Groups 1 to 4)
and within francophone groups (Groups 5 to 8) are cdnstrained to be
equal. °In order to establish the scale of measurement“for the
latent variable Motivation, the coefficient for Intensity of

Motivation is fixed to 1.0 and therefore is not présented here .
(see Jdreskog, 1969). : .
*p < .05 SRR v
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Table B-21

Comparisons gg'Multivariate Group Centroids on the

Instrumental/Travel Variate Using Hotelling's T?

re

Group > b c d
a. Official-unicultural 89.3+ 97.2%  18B.0%
b. Official-multicultural - 213.6* 260, 2%
c. Mihority-unicultural - -

d. Minority-multicultural

" 13.2

*p < .001, &f: =. (4,255)

-t





