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INTRODUCTICN

This study investigates the interreletionshlps between
economics teacher preparstion and the expectations concerning
levels of preparation by teachers, edministrastors, and recog-
nized professional academicliens. The study is limited to New
York State community-junior celleges and utilizes an slemen-
tary role theory model,

In broad terms, the prinecipal concern of educators
should be proper understanding of and balsnce betwesen the
aims, sgents, metter, and methods of sducation. This en-
tails curriculum which is directed towards both ultimate and
proximate aims. The process should utilize ell relevant and
appropriate methods to actualize the primary agent of ed.-
ucation, the student, as fully as possible in the paycho-
socio-politico~sconomic system in which he lives. This ob-
viously focusses attention on the student as the prime agent
and purpose of the aducational process.

Beyond the student, there are meny egents of ed-
ucation, not the lesst of which is the school. In turn, the
school is comprised of sube-agents inecluding the administrators,
the teachers, and recognized professionel -cademicisns. The
professional academician may be the teacher, the administra-
tor, and/or other persons in the broader sub-cultural insti-
tution called the school.
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INTRODUCTION x

This study does not deal with the whole integration
of aims, agenta, matter, and method of education. It does
consider the preparation of the teachsr ss an agent in & lim-
ited part of the curriculum of the ecommunity-junior college;
namely, that which is devoted to economles,

The urgency of greater quality and quantity of econ-
omic education is eritieel. The Constitution of the United
States and the thinking of her founding fathers intended that
the American people should be free in every respect compati-
ble with honesty and the genersl welfare. These principles
of freedom and demooracy are embodied in our economic system,
and it is this politico-economic system thet has produced for
Americens the highest level of living of any nation of the
world.

The fact that the citisens of the United 3tatss zre
the beneficleriea of an esconomie asystem that iz capable of
providing such abundesnce should be sufficient resson for
underatanding it. On the other hand, thelir failure to under-
stand the politico-sconomic system could result in Itz grad-
ual erosion snd eventual downfall.

It is evident, however; that understanding of the
sconomic system is wesk. For many years aconomists have
felt that Americans were sconomic illiterates. This [eel-
ing was substantiated by & study conducted by McRee and
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Moulton! (1951) under the sponsorship of The Brookings Insti-
tution. According to their investigation:

It i3 eclear that the organized educationsl insii-
tutions have not sdequately met the educational re-
quirements in this field. Only ebout 25 per cent of
college students enroll in sconomice courses. In the
high schools less than 5 per cent of those who grad-
uate have had a course in economics; and the soelsl
seclence texts, which contain & smattering of econ-
omies--commonly written by individuals without treine
ing in this field--provide very poor substitutes (. . .)
This situation in the schools is due to 8 combination
of factors: traditionalism, crowded curriculs, the
dearth of trained teachersz, and the diffieult char-
acter of the subject metter. There remains a gragt
challenge for profeasional eduecators in this ares®.

Bach end SaundarsB, writing in the June 1965 issue of
the imerican Teconomic Review, indicate only slight improve-
ment sinecs the originsl study by MocKee end Moulton. They

estimate 10 teo 20 per cent of high sehool students currently
take s separate course 1ln economles.

The Brockings Institution study sufficiently aroused
the sconomics profeszaion and other interested groups to action.
In July 1960, the Nationel Tasi Forge on Sconemic Dduecabion

wag esteblished. The T sk Force members wers appolinted by

1 C. W, McKee and H. G. Moulton, A Survey of Scononmic
Edg%atings Waghington, D. C., Brookings InaEitu%ion, T@%E,
Pe o °

2 Ibido’ P 570

3 G, L, Bsch and Phillip Seunders, "Fconomic Education;
Aspirations and Achievements,” Ameriecen Economic Review, Vol.
5;? June 1965, p. 329-356.
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the ’merican Leconomie Associstion and its work was financed
by the Commitiee for Economic Development.
The task force report:
(¢ o ¢) paints a disturbin% icture of the absence of
toaching of economics in h gg schools, the only place
where we can be sure of reaching most of the clitisens
of tomorrow. For less than half of all high school
graduates go on to college, and only a gnartar of thease
ever teke & college course in economics
The potentiel role of ths high school in promoting
sconomic education is clear. The role of the repidly sxpend-
ing community-junior college in the United States 1ls equally
clear, It is an excellent second line of defense for promoting
education in penerel and economic eduecation in perticulsr,
Forcasting enrollment incresses for higher education,
Tlckton states that they "wlll double between 1960 and 1970,
or thereabouts, btriple by 1980 or theresbouts, and continue
upwerd thereafter for ysars to eoma"g. Vairsé anticipetes
that junior colleges wlll accomodats fifty per cent of this

future college population.

& Philip D. Vairo, "Faculty Quelity: 4 Chellenge to
the Community College,” Journel of Higher cdug agign, Vol. 36,
April 196%, p. 217-220.
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Many questiona are raised by such considerations.
The question 'Is your faculty competent?' is one of the moat
fundementel questions whieh can be asked of any sducational
institution.

One of the many faceta of the prcblem of faculty
competencs iz the need for evaluating teacher effectiveness.
In discussing contemporsry resesrch on this topic, Biddle
and Fllena! (196};) indicate that a vast emount of resesrch
has been done, yet, Traver38 (1950) concluded that there are
noe methods aveileble foxr eppraising the effectivensss of
teaching at the higher levels of education"?, Similarly,
Braint® (1965) obaerves that:

(o o o) little progress, if any, has been made in the
Stadien ons exsmines, the more negative sne's abbituds
is 1likely to become about the szuccess achieved. Some
approeches held promise, but many eppear to have little

merit and may be considered primarily as exsrcises in
procedurel researchll,

7 Bruca Je Biddle end William J. Ellena, Conte
36 Teache 'sctivensss, New York, HEI%T%E%%&

8 FRobert M. W. Travers, "Appralsal of the Teaching
of the College Faculty,"” Jo al of Hi Ldueation, Vol.
21’ Jano 195 4 pb 1’-1

9 Ibido, Pe 56‘

10 G, Brain, "Bvaluating Teacher Zffectivensess,” UEL
J?_ 1’ VQ]-. 514., Febo 1%/, pa 35“36

1} Ibiﬁ-g P 364
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The nature of this study mskes the problems of eval-
uation more difficult because the dsta gathering spproach is
similer to that of scerediting sgenciss. Pattillo 2 (1955 )
has orltically observed that this approsch is concerned al-
moat exclusively with the mesns of education rather than
with the results. The reason for this negilect of the product
of education is not "that accrediting agencies sre uninterest-
ed in the product, but rather that it 1s very difficult to
get evidence on the outcomes of an educational program"ls.

The difficulties of evaluation of facully competsnce
are made worse because "adequate” preparstion is an evasive
concept, On the one hand, the meaning of "adequate" changes
over time and, on the other hand, 1t 4differs in situstion,
8ef. Aiffers with the verious purvoses of the partieuler in-
stitution. In addition, while the “properly”® prepared teach-
er will probably promobe education (eccnomiec) there is ne
guarantee that thiz result will follow; nor is the ovpposite
true.

Thesa difficulties in evaluating adequacy of prep-
aration seem to be partislly solved by examining the ques-
tion in the light of an elementary rolas theory modsl. To
sceomplish this two principal matters must be dealt with.

12 HMenning M. Pattillo, "Accrediting in the Public
Interest, " Lducationsl ¥ rd, Vol, 33, /pril 19855, p. 120.127,

13 -bidog ?0 13_}0
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The first 1s tc determine ths perceptions and expec-
tations of the teachers, administretors, and professionsl
sgademicians concerning lewels of preparation for junior col-
lege economics teachera. The approach of determining the
axpsctations of the teachers and administrators by means of
questionnaires and the expectations of the professional
academiclans from & review of the literature has been selecied.
Thus, the review of the llitersture must be partially devoted
to determining these expectations.

Secondly, it 4s necessary to select or devise a role
theory model. Consequently, thiz becomes one of the aims of
the review of the literaturs as well.

Summary

The principal sgent of educebion is the student. The
me jor aim of orgenized educstion should be to faellitate the
development of the whole person in creative interaction with
the whole enviromment. %Yet, in studies involving the field
of education 1t is necsssary to focus ettention on ths smalle
ar parts of that whole.

Americans ave considerad to be economic illiterates.
If the erosion of the imerican politico-economic system ls vo
be prevented, economic literuzeoy must be promoted. Iandirsctly

this study has that aim. Consequently, it locuses attention
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on the prepasration of Wew York State community-junior college
economics tsachers.

Pecauss of the difficulties in evalusting sdequscy of
teacher preparstion which has full mesning only 12 it is re-
lated to the product of education, this anelysis is within
the I'ramework of an elementary role theory model,

The general hypothesis flowing from the problem is
that comparisons of sctual sconomics teacher preparation and
expectations concerning preparation by teachers, administra-
tors, and professionsl scedemicians wlll indicate patterns
of convergence and diverpgence as well sz latent confllct

gitunations,



CHAPTER I
REVIEW OF THE LITERATURE

The review of the litereture is divided into two major
parts. The first deals with the development of & rols theory
model to serve ag & framework for analysis. The second .oo-
tion seeks to determine the role expectations concerning prep-
aretion of junior college economicas teachers as ssen by the
professional academicians. The latter are, for the most part;
specialists in pedagogy and subject matter sreas. Since the
prineipal purpose of the study is to investigate the prepara-
tion of the economics teachers, the review of the literature
concerning role theory is not designed to be exhsustive, but,
rather, sufficient to develop the foundations of the theory
so that it can serve as the vehicles of analysis.

1. Role Theory.

Although role theory had itg origins asround the turn
of ths century in the work of Jamss M. Baldwin, G. Stanley
Hsll, William James, and John Dewey and continued with con-
tributions by Charles H. Cooley, CGeorge H. Mead, and many
others, it did not exert much pressure on the currents of
American Socisl-Paychologlcal thought until the 19L0's and
1950'91. Today most rele theory epplications have thelr

1 Theodore R. Sarbin, "Role Theory, " in Handbook of
Social Psychology, Cembridge, lass., addison-Wesley, 1954,
pa 2 o ,’:
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heuristic ortgins ‘n Towsrd & Genersl Theory of Action edite’

by Psrsons snd Sbilaa (1951). Bole theory ‘s » part of the
broader frasmework propesed Iin this work sz s "unified concep-
tual scheme for theory and resezrch in the sociesl sc?encea"B.

The concept sscial role has o grest variety of ween-
ings in the litersture of sociolorieal, socisl psychologicil,
anthropologlcal, and educstionsl resezrch. 7In reviewlnr over
eighty sources NMeimsn and Hughes concluded that:

The concept role iz et present gtill rather vague,
nebulous, end nondefinitive. Frequently in the 1lit-
eraturs, the concent is used without sny attempt on
the part of the writer to deline or dellimit the con-
cept, the 2ssumpiion bein, thet both writer and resder
will schieve an immediate compsatible consensus',

&

£

conceptual schems which serves to elffectively clsr~
ify the major concepts of role theory and to provide o spring-
boerd bto a modified model for the narticulsr purposses of this
study is found in the work ol Eroakoverga The following is
& summary of his msjor concopis.

Investigevion ol the toltal behavior situelilon wiiich

involves roles and roles~taking rests on the zasumptlon thei

¢ Talcott Persons snd Ldward . Shils, Fditors,

Towasrd s CGenersl Theorv of Action, Cembridpe, Msss., Hervord

i

Univers.ty Lress, L1Ubl, eEi~500p.

T Ibid., pe be

b L. J. HWeiman and J. W. Hughes, "The Protlem of the
Concent of Role~-A Re-Jurvey of the Litersture,” Socisl
Forces, Vol. 30, 1951, p. 149

[

5 W. B. Brookover, "Rese.rch on Teschor =na ldnl
satrator Roles, ' Journsl ol Dducatlonsl TooioLarw, Tol, 27,
1955, p. 2-13.

- i

IS ]




REVIEW OF THE LITERATURL 3

this behavior is meaningful only when viewsd in 2 goeisl
interaction situation. The conce i ol role involves an

actor in relation to others in psrticular sorisl groups. To
facilitate understanding, it is helpful to visualize the rroun
on one aside with 1ts oxpectations, the actor {person) on the
other side with tiis cxpectations, and internctlon veitween

the two in ths center.

Beglinning from the polnt of view of thes ~roup, men-
bers of any group heve geneval status expectstions which apiy
to any person who ozcuples . sbtatus or position in the group.
For example, thers sre gener:l status sxpectsiions concermming
teachers I'rom school adiinistretors, from school bosrds, fro
gtudents, from the penerdl public, end Zvom othar grouns.

These gensrel status exnectetions tske on more svecl 'ic
form. Similar to and flowing from the general stebus eii~go-
tetions, is status in situstion. Involved here is the mncifl-
vatlon of the rensral expesct-bions ss xoplied to, Tor exemplo,
expechbations concerning the economips teacher in school X,
Host of the general sxpectations muszt be retalined; bub modifiil
accordling to situation.

Further modifications are necessary iu order to re-
late thess conceptz of stetus to the role eapsctutions of
the group aas they apply to a perticuls: person la & wortieo-
ular situation. This, for exsmple, would be the groups ¢

axpesctobione of John Tae, tn Ceonomioe becoar Looachonl .
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Turning Prowm the point of view of the group to thut
of the individual person or sctor as he comes into u partice
ular social situstion, the wotor brings with him o set of
prior experiences, drives, peresptions, znd expectations re-
lated to this status. These experiences, drives, perceptlonsg
and expectations sre constently changing.

The changs is ildentifled ap aell-improvement. This
is the actor's self-image s be projscts himsell into the
particular sbatus or role. It includes his anticipetion of
need gatisfactlion, rewsrds, punishment, eto., ns he vecupies
the status in thiz situstion. The omount of seli-improve-
ment will wary with the group or groups In which the actor
iz participating.

The aotors definition of what othersz sxpect ol him
is another aspect of role and it will vary with his own
needs, perceptions, snd self-invelvement in the stadus.

In the center of the construct of role theory ig the
actor's {ego) behavior in intersetion with members of the par-
ticular group (slter). This is the behavior of the sctor ns
he takes the role in situstion with the idiosynoretic varla-
tions that result from the way in which he is involved and
defines his role. To the extent that the sebor's perception
of his role does not sgree with others expectubtisas ol i,

conflict of either a latent or menifest type mal aceur.
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Ut

This bohavior in interaction is alweys in nrocecss.
Hole perceptions and expectations of both the actor and the
group are consbtantly being redefined. Thus, the role expec-
tations organize the nesd-digposltions of & number of in-
dividuals into a systematic whole so that social ends are
maximized.

2. Ezpactations Concerning Ilevels of Preparation
by the Professional icademiciens.

This section of the review of the literasture is pri-
rarily concerned with determining the typical role expectations
of professionals in pedagogy end/or subject matter sreas con-
cerning levels of prepsration for junior college economics
teacherzs. Proper perspsctive of these expectotlons can he
gained only if the Junlor collepe situsitlen is imown in cer-
tain specifilc raﬂpeétse Toward these alms the review congiders:
2) The purposes or simz of the Junior collegs, ) Certifica-
tion and seccreditation, c) The differsnces bhebtween junior snd
senior college teaching, d) The peneral sttributes snd covpe-
tencies desirable in the junior college teacher, and e ‘ca-
demlc and professionsl treining desivavle., Thesu tonles are
considered from the viewpoint of aubhoritaetive opinion snd
the reports of reseavch studies.

é¢. The purposes of the junior college.--Apreonent
existe on four principsl functions or voles oi the communlilty-

Junior college. Representative stabtements of these vius
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have been made by Garriaon (19417, Dolan’ {1952), snd
Blocker (1966). The terminology used by these writers
varies, but the concepts are sassentislly the seme. In
Blockor'ag terminology, the purposes of the community-
Junior eollege are college parsllsl, technical and vocationsl,
guidance, and community serviece. The students related to
the college parsllel function sre tranafer students, while
those related to the other three functions are boch transfer
and terminal students but they fell primarily into the
terminal eategory.

b. Teacher certification and accreditation.--
Teacher certificatlon requirements st &1l levels of ed-
uwcation in each of the Lifty states avre llated by Woellner
and Woodl® (1965). They report that in New York State
there are no state regulations governing the preparation re-
guired of junior college teachers, HNany other states havo

certification requirements at this level, but, since New ox™

& Lloyd A. Gerrison, “Praparetion of Junior College
Instructors,” Junior College Juournsel, Yol. 11, Dec. 1901,
pe 20L-209,

Fe de Dolen, "The Preomccat o oL duntor Lol looo
Tesrhers, ' Junior Lollero J@hymbi, Yoel., D0, L abe 1008,

Ve 329-3%6.

3 Clyde C. Blocker, "fre Our Maculties uampabewt?,*
Junior College Journsl, Vol. 26, Dec, 1965-Jem. 1956, -, 7.0,

g Ihic., p. 15.

10 Elizobenia H. maﬂf°ﬂ@ s 1E, Jwe TLL S TLood, oo e
ments for Certisic v'on: Thipu oty 040 on 37700700 0 0 i
THIVOre, BY GL GRLeli G CTOLL . b, pa o
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State is the Tield of study in this project, vhis bes Tlttle
beuring on the topic, It s probaeble that sn sbsence of
certificatlion requirements w'll vontinue in Wew York State
becsuse "sll menbera of the Divigion of Higher Tducution sere
against certilficat on requirsments si the hirber edur:tional
levels"tt.  While cerb licstlon requirements sre essteblished
by the legislature, bthey cre estaLlished sfter consulstztion

with snd usially in cooperstion with the Hew York State Td-

uretion Depariment.

This ssme deperbtment is e«lso entrusbted wlith the funr.
tion of scorediting ell of the institutions of hicher ed-
uestion in the state. The slxty-Iive community-junior
colleges !n New York State have Leen asccredited by the de-
paertment. In addition, thivrty-two of the institutions have
been sccredived by the Middle Sintes assocletion of Colleyse.
snd Secondery Schools, while two have had curriculs srered’ L4
by the Engineers' Council for Profsssionsl Develmpmentlz.

¢c. Differences betwosen junior and senier college
teaching.-- The diflerences that sre Jdescribed in the 1Ibor.

ature co not seew to ve as numerous w8 bthe sim'lsritiss bervweo

11 Bobers W. 'roderick, “onsuloent, Two Year Colefo
Prograsms, University of the JStates of Hew York, Statec Ed catio-
Despsrtment, Divislion of Higher "wheoni on, Fersonci Corrcs-
pondence with the Author, levtsr Jdrted ipril 7, L1OobL.

12 Willliam A, Harper, Fd.tor, Junior Ca%}aga Jirio T~
or Jaabington, D. C., Amerlicen Assoclistlion of dunior
oileges, 1266, . 35-37.



file:///pvfl

REVIEW OF THE LITERATURE f

these two levels of teaching. Cenerslly, the qualities that
are considered importsnt for good teaching in s senior collepe
are alsc desired in the community-junior college. Differsnces
which have been identified often seem to be dus to the 4if-
ferant purposesz of the institution.

A comperison of junior and senior college inatructors
designed to identify major differences betwoen the two wes
reported by Reevesl3 in 1929. Major differences werelt:

1. Seventy-two per cent of the junlor colleges required
teachers to have had some education course work while none

of the senior colleges had such reguirements. 2. Two-thirds
of the junior colleges exercised extensive supervision over
teachersa, but this was salmost non-existent in the senior
college. 3. The years of graduste trelning were less for
Junior college teachers then for senlior college teachers,

One frequently mentioned difference reported by
Donovanls {1952) is thet the senior college beacher ls &x-
pected to be not only s good tescher, but also a producer ol
research. On the other hand, the community-junior ecollege

teacher i3 considered to be more & consumer ol research.

13 P. W, Heeves, "How to Improve Instruectlon In Jun-
jor Colleges,” Netion's Sehools, vol. 3, :pril 1929, p. &9-7¢.

iy Ivid., p. The

15 T. P. Donovan, "Problems of the Tnsgtruster ln the
Junier Collage, "Junior Collsre Journol, Vol. £2, lay 1902,

De h@h-hﬂg? °
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(]

This different emphasis on research usually gives rise to
hesvier tesching loads for junior college teschers ss com-
pared to those tesching in the asnior college or university.

Comparing junior college teachers and those instruct-
ing in the freshman and sophomore yesrs of four yesr insti-
tutiong in YWorth Carolina, Veirolb (1965) reports that the
Junior college teachers compare unisvorably. The mein dis-
crepencies of the Junior college teacher are in highest degree
held, cendidacy for higher degrees, experience, subject matter
preparation, number of books snd srticles published, and par-
ticipation in professional orgenizations.

Blockert! (1966) reported different results in e
comparison of & national sample of Jjunior eollege teachers
snd & gsmple of tezachers in the North Centrel Associstion
(accrediting) region colleges. He concluded that "the sim-
ilsrities (. . .) outweigh real or imagined differencas"lg.
Blocker'as comparison 1s probsbly the more representative of
the two studlies due to the broasder nature of the smmples.

While it 13 evident that many writers have pointed to

differences, there are others who feel thet no distinction

16 Philip D. Vairo, "Feculty 4uelity: A Challenge

5

to the Community College,” Journal of Higher Educstion, Vol.
36, April 1965, p. 219.

17 Blaﬁkﬂfg OF. Citng pw 13*‘"160
18 1Ibid., p. 1h.
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should be made in the preparation of teachers for different
types of higher educational institutions. Eelganlg, in an
address before the Fifth Annusl Conferencs on Higher Education
in 1950, made the preceding observation and went on to obe-
serve that the Conference on the Preparstion of College Teach-
oars in 1949 believed it would be & miatake to plan for asuch
dirferentiation.

d. General attributes and competenciez desirable~-
In 1943, Odamao reported thirty-six qualities of & good
college teacher which he had identified. The first six qual-
ities in rank order were: 1) knowledge of subject, 2) knowl-
edge of teaching methods, 3) pleasing personality, L) fair-
ness and impartiality, 5) interest in student's viswpoint,
and 6) high morsl charscter,

Gaymral (1946), Dstlinaz (1951), and Colvertes (1955)

studied and reported various aspects of the same question.,

19 Theodore Blegen, "Ferment in CGraduste Dducation,”
REA Journal, Vol. 39, Dec. 1950, p. 685-686,

20 S, L, Odom, "An Objective Determinstion of the
Qualities of & Good College Teacher," Peabody Journsl of
Education, Vol., 21, Sep. 1943, p. 109-116.

21 D. L. Geyer, "Qualities Desirsd in College,"
Sechool and Society, Vol. 63, Apr. 1946, p. 270-271.

22 Selmer 0Ustlie, TQ% sﬁ%ectian and Retention of
Junior 0§1;e§s ggagharg, Unpublished Doctoral Dissertation,
versity of Southern Californis, 1951, xxxiii~602 p.

23 Clyde C. Colvert, "Report of the Reassarch Office,
Americen Associstion of Junior Colleges,” Junlor Collsge
Journal, Vol. 26, Oect. 1955, p. 95-107.
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All of these studies were in substantisl sgreement with one

another,

Turning from research studiss to suthoritative

opinion, Hawkinazu (1955) steted nine characteristics that
the junior college teacher should possess. No indication of
the order of importance of the following characteristics was

given.
1.

2.

3.

5.

6.

Te

8.

9e

The Junior college teacher should have en under-
standing of the history, philosophy, and functions
of the junior college.

The teacher ah;uid.h;v; ;aéa.kﬁoﬁlédéa'o% juﬁi&rg
college adminiatration.

¢ & & & © O o » @ e« @ & L]

The junior college teacher la a full-tima public
relationas officer for the school,

The 311;11:)1* colioéo't;aéherosboulé ):m;w‘hi:s.o:m: )
munity.
L ¢ & ¢ o & & & @ & & @ [ ¢« e e 3

The junior college teacher should be able to com-
municate effectively with both adults and youth.
Qh; éagaéo; éu;tép;réiéiéaée'iﬁ ;x%ré ;u;ricélér.
sctivities of the school.

¢ & o & @ o & @ s e @ s & » ¢ & ¢ e 9
Tha junior ccllege teacher must know his field
but not be & narrow apecialist.
Tha juéi;r.oaliageﬂtaaéh;rom&at um&aéat&ﬁﬂ‘téas )
developmontal stage of junior college youth.

s W & €€ ¢ © & @ 9 @ 9 6 & S & © & @ @ 9 &
Tha junior college teacher should see to it that
each student (youth or adult) gets whet he naegg
and desires, from the various coursss he takeas

T. G, Hawking, "The Junior College Tescher:®: lome

2L
Unique Characteristics,” ‘ga;gr College Journsl, Vol. 25,
Jan. 1955, p. 298-302.

gS Ibidap P 298"‘302.
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These nine characteristics present & representative
and comprehensive summary of the sttribubtes and competenclies
desirable for the junior college teacher which appear in the
literature,

6. Academic and Professionsl Training.-- Reporting
in 194);, Pugh and Horgangé stated that their enslysis indi-
cated the need for detaliled studiesz of desirable junior coll-
ege teacher preparation in each of the subjsct matter areas,

The aeademic &nd profeseional training must be at the
core of sany such investigstion. Much appears in s generalized
way about this preparation in the literature. For clarity,
this phase of the review may be divided into the following
subdivigionas: 1) The academlec versus the professionsl train-
ing quarrel, 2) The coincidence of teaching sssignment with
the field of graduate training, 3) Professional training,

4) Academic training, and 5) The treining of economics teachers.

1) The academic versus the professionsl treining
quarrel.-- That there is a quarrel between the esademic
and profesaional phase of the teschers preparation is illog-
ierl., Eoth elements are necessery and they can and zhould
complemsnt rather than interfers with one another. Many

authorities have advanced this point ineluding 3311327,

26 David B, Pugh and Roy B. Morgen, "Shortcomings in
Prepsration of Inmatructors,” Junior College Journai, Vol. 1,
N&? 19’4—’-}) P 24-1.3 .

27 Walter Crosby Eells, The Junior Colles
Houghton Mifflin Co., 1931, p. L1Z.

G, 18W LOTH,
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28 29

s and Sexson and Harbeson In apite of thia common

Koos
sense observation, friotion continuss. It is not the purposs
of this study to resolve the gconflict. The concern is with

the major implications of the confliet for the training of jun-
ior college teachers. As Ingallasa {(1953) states, this is that:

Candidates for teaching positions frequently offer
unbalanced progrema. They have majored in Education
with a subsequent lack of thorough subject matter knowl-
edge, or in & subject matter fleld with no training i?
Educationsl psychology, guidance, snd human reletions3l

The conflict must be resolved so that, as Lord32

(1953) stated:

{. « o) the educator would have admitted that he had
to know what entropy was before he could teach it, the
Academiecian would have admitted that simply knowing
what entropy ia will not suffice to communicate it

to stuﬂsnta, snd the two men would stand on ggmmon
ground-~parhaps even lunch together publicly

28 Leonard V. Koos, "Junior College Teachers: Prep-

aration in Education,"” uggigy College Journal, Vol. 18,
Psb. 1948, p. 34kL.

29 J. A. Bexson and J. W, Harbeson, The New ’imerican
College, New York, Herpsr, 1946, p. 181.

30 R. C. Ingnlla, "Froblems of Staffing the Cemmunity
Colle ti : gociat 3ehool Prinei 3 Bulletin
Vol. %?, Apri.

31 Ibidog P 397.
32 John B, Lmrd, “Thm Tumult and the ohouting,“

33 1Ibid., p. 256.
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2) The coincidence of teaching assignment with the
field of graduate training.-- The exigencies of life some-~
times make it impossible for & college to be staffed en-
tirely with peoples tesching within their subject matter
field. State &nd regionsl scerediting agencies typically
lock at this facet of the educational institutions they are
evaluating. Unfortunstely, sinee such data is priviledged
information, it is not made availeble.

Two major atudies have been complsted that provide
information on this point. Siehr3t (1963) has reported on
community colleges and Mnﬁall35 (1961) hes reported on colleges
and universities. A comparison of their findings as they
relate to this question are presented by Blocker=? (1966).
Por college and university faculty in the survey, sixty-nine
per cent of the teachers were teaching in ftheir major figld
only, while an additional seventeen per cent were beaching in
their major field and one other. MNost of the remsinder were
teaching outside their major and a few did not respond. Re-
sponseés from the cormunity college teachers were similar,

3& H, B, Siahr,‘J» X. Jamriah, and K. T, Hareford,

oblems of New Faoultby ‘2‘,, rs 3 olleres
Universities, &. lLansing, Flchigan Stat iversity, ;*6le
36 Blocker, op. 6it., p. 15-16,
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Subject taught agreed with the graduate major in 66.3 per cent
of the cases. The subjeet taught did not sgres with the grad-
uate or undergraduate major in 9.2 per cent of the cases.

It cannot be said that the subjsct taught should or
should not agree with the graduate and/or undergraduste ma-
Jor according to these percentages. However, this data pro-
vides o basia for comparison of these teschers who represent
all subject matter areas with the coineidence of graduate
majors and teaching assigmmenta of New York State cormunity-
Junior college economics teachera.

3) Professionsl treining.-- The extensive lit-
erature on professional training 1s divided betwsen suthor-
ltative opinion snd the results of research studiss., There
is general but not unenimous agreement among those who are
representative of suthoritative opinion concerning the
proper type and smount of professionsl treining needed.

One of the foremost end most frequently gquoted ex-
perts ln the junlor college literature has been HWalter C.
Bells. Writing in 1931, Eells atated that the junlor eollege
instructor "should have had & substantisl training in pro-
fessional courses in Educetion, to prevent him from being e

narrow speclaliast in his own fie1a™37,

37 ZRells, op. elt., p. 421,
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Sexson snd Harbeson (1946) wrote that "sixteen sem-
ester hours of professionsl training are none too meny
(. . .)"38, smith? (1949) recommended from nine to twelve
hours, while Andersonlt® (1951), Colverti (1952), and Stonahz
{1958) 81l recommended fiftesn semeater hours in professional
courses in Educstion.

As for the actusl coursss, Colvert's recommendations
appear to be the most representative of aeuthoritative opinion.
In his portreit of the ideal junior college teacher, he
recommended the following courses and areas involving con-
tinuing professional development:

Professional treining
a., Paychology of the junior college student
b. Hisztory, philesophy, growth, and development of
the junlor colle

¢. Knowledge and ph%goaaphy of surriculum construction
d. Techniques of tsaching

38 Sexson and Harbeson, op. ¢it., p. 181,

39 H. L. Smith, "Better Edueatiun of Gollsge T@achm
ers: Junior College,” Horth Cent: ‘ b
Vol. 23, April, 1949, p.

40 Harold Anderson, "The Preperation of College
Teschers, " NEA Journsl, Vol. 4O, May 1951, p. 343.

Clyde C. Colvert, "The Ideal Junior College

Teacher, uniag College Journal, Vol. 22, May 1952,
P 502 "507 .

James C. Stone, "The Prgparation of Academic

2
Instructors for the Junior Collsge,' Junior College Journsl,
Vol. 28, March 1958, p. 368-371.
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¢. Selentific method of evaluation of teaching in
terms of the atudent's learning
f. Internship
g Mbmbcrahip snd participation in professional
organizations
h. Continuous professional growth
i. Understanding of the duties and responsibilities
of the junior college teacher 2‘3
Jo Some imowledge of junior sollege administration
There is also close but not unanimous asgreement among
the research studies that have beuan reported. Gavriaongh
(1940) recormendsed eighteen hours in professional education
ecourses, Pugh and Morgen b5 (194Y1) recormended twelve hours,
and Kinnﬁraongé recomended fifteen credit hours with add-
itionel work up %o twenty-four hours in certein specified
areag 1f the individual teacher desired.

Practlice teaching or an internship in the junior col-
lege is genersally recommended. Moat representative of re-
gearch studies and providing a degree of flexibility in total
hours of professionsl course work ars the following recommen-

dations for agtual courses by Kinnerson:

L3 Colvert, op. cit., p. 507.

i;z%?aa” gg g§%g, bilshed noe-er“s ¥ aa@rtarman, Hlenigen
a Yer 21Ty, 1957’ Po 9l.
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1) guidance and counseling, 2} history and philosophy

of ths junior college, 3) genersl osychology, It) tech-
niques of teaching, and 5) testing, meessurement, and
evaluation, . .additionsl worl up to twenty-four cred-
its, might well be of velue in these wress: 1) psychol-
ogy of the late sdolescent, 2) currienlum construction,
and 3) history and philosophy of educetion (. . .)

An exception to the representetiveness of Kinnersont's
recommendations exiats. Other writers include psychology of
late adolescence ruther than generel pasychology in the group
of moat important courses. Kinnerson does ineclude this in
the group of courses he distinguishes &s additional work up
to twenty-f'our hours.

i) Acedemic treining.-- The literature concerning
scademic training cen elso be divided betwsen that which
is representetive of authoritetive opinion and that which is
the result of ressarch atudies,

Among those whose writings are representative o’
authoritetive opinion, there is general sgreement concerning
minimum academic preparation. Long recognized &s an expert
in the field of junior college oducation, Eells (1931) o6b-
served that: "It is not too much to expect every psrmsnent,
well-qualified inastrucbor to have hsd «t lecst two yssrs o
graduate work, lergely in the field in which he expocts to

teach (. . a)"ug 4ince most master's degrees cen be obtained

L7 Ibid., p. 91.
e Eells, op. ¢it., p. 02le
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with one year of course work, this points to the need for
work beyond the simple attainment of that degree.

Wrlting in 1946, Sexson and Herbeson® stated that,
in genersal, the minimum acceptuble scademic training then in
existence was & master's degree with 2 major in the field of
teaching. This thought hes been reaffirmed from time to timo
in the literature. A most recent statement to this effect
wag made by Edmund J. Gleazergg (196L ), Sxeeutive Director .~
the American fssocietion of Junior Colleges. He stestad that
the minimum prepaeration should be a “(. . .) master's degree
in content field for teachers of academic aubjacts“gl.

Agreement iz unenimous that the minimum degree should
be the master's degree for teachera of academic subjects, but
some disagreement exists over whether the ecadenlic training
should be in 2 single aubject asrea or in & broad fields ares.
The disagreement seems to stem {rom the shorteoming of ovsrly
narrow specielization which was identified by Fugh snd Mor-
gan‘&gg {19L);) research study. This has led to esrticles whleb

stress breadth of prepsration instead of denth of preporabion.

ii9 BSexson and Harbsson, op. cit., p. 180,

50 Edmund J. Gleazer, "Preparstion of Junler Zollece
Instructors,” Junlor College Journal, Vol. 35, ‘eph. 1240,
P. 3-b.

61 Ibido; Pc 30
52 Pugh and lorgan, op. cit., p. LOG,
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Prior to the ildentification of this problem through
& research study, EallsgB (1931) stated that professional
courses in Education were necessery to prevent the tsacher
from being & narrow speclslist.

On the other heand, Eckertgh {1947) suggests the need
for a divisionsal mejor so that the tescher is prepared to
teach more than one subject and to avoid the shortecuming of
overly narrow gpecializetion. S3imilerly, Stanegs {1958)
sugpests that breadth of preparation necessitates " (. . .)
a broad bese involving several related disciplinﬂs"gé.

In an address given at the California Statewide Con-
ference on the Preparsation, Credentialing, lecruitment and
Placement of Junior Collsge Tesachers on the topie of breadth
and depth, LangndorfBT (1955 ) ssid:

(. « ) What do we mean by depth? I submit thet

we mean subject matter competence of s high order

in at least one tesching field. As measured by &

degree, (. . «) compsetence would rsguire & muster's

degroe in the subject, preferebly work beyond, and
possibly the Ph.D, degree.

L] @ L L] @ ® @ L - L L L] 2 L] L] L4 o & L] 2 L J @ a @ [ L]

53 E@llﬂ, 0P e @i“ba; De ;.‘2;.21:

Sh  Ruth ©. Zekert, "4 Hew Design Sor the Training of
Collgge Teachers,” Junior Collesze Journel, Tol., 1%, Sept.1947,
po 3 “‘330

855 Stone, op. ¢lt., p. 369,
56 Ibid,, p. 369.
87 William B, Langsdorl, "The Pressration of tian ‘¢e-

ademic Teachar--Problems of Jepth and lresdw., Jundor "olilscoe
Journal, Vol. 29, Sept. 1950; p. 228,
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What do we mean by breadth? To some this mesns
a tescher qualified to teach in several subjects
(. . .) Uhile this (may be) s practical neces-
sity (it) does not mean breadth in its fullest
sense (. . .)

In such a soclety as ours, the teacher must
more than ever be broadly educabed. There
should be few if any fields of knowledge in
which he is ignorant (. . .)

All should know enough to avold gross error
in statement as they touch on other fields, or
8t the very least, know where thgg sre ignorant,
and refrain from comment (. . .)50.

Agein, it would seem that Colvart'aﬁg (1952) pieture
of the ideal junior college teacher is wmost reprosentative of
suthoritetive opinion. According to colvertﬁo, the minimum
degree level should be the magter's degree. Concerning formal
treining in the ascademie¢ field in which the instruector teaches,
the instructor should have:

(o« o o) & minimm totel of eighteen hours of
undergraduste credit and eighteen semester hours
of graduste work as a minimum total of thirty-
six semester hours (. . .)

* @ e @ e ® [ ] e & o ® B a ¢ o6 ¢

It will have to be admitted that this mini-
mum emount of training is not too mueh for a
well-informed instruector (. . .} If &n instruc-
tor is to be prepared to teach in two acaggmiu
fields, the problem is more scute (. . .)O+.

58 1Ibid., p. 25 end p. 27.

59 Colvert, op. eit., p. 502-507.
60 Ibid., p. 503.

61 Ibid., p. 503-50L.
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It should be emphasized that these are minimum re-
quirements. This view tends to agree with the mainstream of
opinion which considers that proper academic preparation
should be in a single subject but not overly apecialized. At
the same time it pointas to the extreme pressures for addi-
tional study if proficiency in two or more subject sress ias
to be required of the teacher.

The reseerch studies that have been reported divide
their attention between cataloguing the conditions found to
exist and making recommendations concerning what should exist
ag atated by respondents or inferred from actuasl preparation.

Garrison®? (1940) reported that the master's degree
was almost the universel requirement with a tendency to move
towsrde the doctor's degree. Most of the teachers were teach-
ing in their subject-metter field. Administratora felt that
from thirty-seven to forty-three semester hours wsre needed
in the subject in which the tesacher was giving instruction.
The specific number of hours needed in the various soclal sei-
ences wes reported to be h3.563¢

Bla?.:e&" (1942) reported that more than two-thirds in
his survey held the master’s degree and spproximetely four-

fifths were teaching in thelr major fielus,

62 Gerrison, op. cit., p. 83-84.
63 Ibida, Pe 550
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The study by Pugh and Morgan65 (194);) was eimed pri-
marily at the shortcomings of teacher preperation. Pertinent
to this study is his finding that preparetion is often too
narrow and instructors have the content point of view. Gener-
ally, thers is a lack of suitabls balence between subject and

professional preparaﬁ&mné

6. They recommended®? & sound 1ib-
eral and cultural education and adequate knowledge of the sub-
Jeot; although no attempt wss made to specify what constitutes
"adequate knowledge'.

One of the articles in the four part series reporting
a major study by Koos®8 (1947) deelt with subjects teught and
the specialized preperaetion of junior college teschers. Two
egpects of his study have relevancy.

One is & detailed presentation of the various sociesl
science subjects taught in combination with one another.

He reported:

65 Pugh and Morgen, op. cit., p. LOS-4ll.

66 Ibid., p. LL06.

67 1Ibid., p. L41h.

68 ILeonard V. Kooa, "Junior College Teachers:

Subjects Tsught end Specialized Preparation,” Junior Collerse
Journel, Vol. 18, Dee. 1947, p. 196-209.



REVIEW OF THE LITERATURE 24

(. « +) the subject most rroquentlz assoclated in
teaching loads with history is politicel sclence,
Similarly, the subjects most recurrently combined
in their loads for teachers of politicel sclence
are history and economics. For teachers of econom-
les, these subjects are history, political science,
and business. For sociology, they are hiatogg,
political science, sconomics, and psychology®7/,

Ag fer as the academic preparstion of the teachers of

70 10.8 per cent to have

economics is concerned he reported
double majors in economics; 19.3 per cent to have graduate or
undergraduate majors or combinations of mejors snd minorsj
22.9 per cent to have a double or single minor only; 45.8 per
cent without me jor or minor; and l.2 per cent with no answer,
One of the few studies which follows the recommendation
of Pugh and Morgan71 for detailed atudies of preparation needs
in particulsar subject arsas was reported by Kinnerson'® {1957)
coneerning junior college physical science teschers. He re-
ports that the physical science teacher is usually required
to teach more then one of the physicel sciences (frequently
three ). Based upon recommendations of teachers, administre-
tors, and e panel of experts on the junior college movement,

he roeammendad73 a combined undergrasduste and gradusts ma jor

69 Ibid., p. 200-201.

70 1Ibid., p. 207,

71 Pugh and Morgen, op. cit., p. 413.
72 Ximmeraon, op. cite, pe 1ix-177.
73 Ibvid., p. 128, 130-131.
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in one of the physical seiences of from 50-56 credit hours

plus two graduate~-undergraduate minoras of thirty hours each.

The point of applicabllity of Kimnerson's findings

is that it indicates the great emount of additionsl course

work necessary if the broad fields spproach sz suggested by

Eckert,

Stone, and others7h iz to be carrisd out.

Representative of gensral research studiesz on the

nseded preparation of academic inatructors is the report by
Dolan’® in 1952, According to Dolan the byplesl junior

college
1.
24

teacher:

Hes 8 master's degree, plus cons additionsl year

of graduate work

Hag & minimum of [0-50 semester hours of prep-
aration in his tesching f{leld

Hag had no course in the field of the junior
college

Has besn recruited from the high school

Teaches in beth junior college &nd high schoal
Teaches in more than one field

Spends consldereble time in non-ingtructionsl
responsibilities

Does no research nor writing for publication

Iz teaching in ¢ state thet has no reguirements 7%
for the certification of junior college terchers' ™,

Concerning proper academic preparstion, Dolen

veamwm@nﬁe&77 two yeara of graduate work ineluding the

master's degree. HHe further indicsted that his prior studies

Th 3ee p. 20,

75 Dolen, op. eit., p. 329-336.
76 Ibid., p. 330.

77 Ibid., p. 333-334.
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indicated the desirebility of thirty-seven to f£ifty semester
hours in the subject. He selected forty-five as being the
nminimum asubjeet matter treining that should exist.

5) The training of economics teechers.--~ There ars
two prineipal studies that relate dirsctly to the prepsration
of Jjunior college instructora of economics. The first of
these is the result of a study inquiring into the teaching of
economics which was sponsored by the United Nations Education-
al, Scientific and Cultural Orgenigzetion and carried out by
a committes selected from among members of the International
Eeconomic Aaaociatien78

The report is comprised of detailed presentations by
experts on economic sducation from esight countries together
with a general survey by C. W. Guillebaud (Unlted Kingdom)
who served as the General Rapporteur79.

The points of particular applicebility to this study
are: the autonomy of economics as a disecipline, the sims of
the teaching of economics, the training of the economist, and
the combinstion of economica with other sudbjects.

The historicsl development of the independence of
economics 83 & diaaiplinsga differs between the Continental

79 Tbidsg po 1"3;.
30 Ibid., p. B-11,
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and the English-speaking countries. In the continsntal coun-
tries,; sconomica was originelly a subordinate psrt of law,
Today it has sttasined a full degree of aubtonomy, although in
most cases 1t has retained s significent admixture of law.

In the English-speaking countries, economics wes originelly

a brench of mental and morel philosophy. Oradually it emerged
from this depandence to a stete of sutonomy. This wsa scecom-
plished in the United States by 1880, in part, becouss of the
influence of Humboldt on the development of Universities in
the U, S. Autonomy errived in CGreat Britein in 1303 when the
great English economiast Alfred Marshell suocceeded in egtab-
liahing & sepsrate tripos in economics st Cambridge. While
sutonomy oxists in England today, there is close association
with politicel sclence.

All of those who participeted in the Cenference on
the teaching of economics "were unanimously end emphatieally
of the opinion” that economics zs e aubject in all of its
sgpects "esn only teke place on the basis of ths effective
independence of economics as s separate and eutonomous dis-
aiplina"ﬁle
Cuillebaud identified three sime of the teaching of
seonomics which ere commonly accepted among those versed in

economic odueatianaae

81 Ibid., p. 10,
82 miﬁag Pa 12"'11&.}5



REVIEW OF THE LITERATURE 26

The first aim of the teaching of sconomics is as 8
part of genersl educastion. Thig isg frequently relerred to as
"educotion for citizenship'. The United States is where the
greatest development elong these lines has mcgured%j.

A sscond aim is to meet the needs for some training
in economics of those who ave adopting & professionsl career,
roat notebly business, and those whose main interest lien i-
one of the other soclal scisness,

The third aim ias the training of those who consider
sconomics as their main subject of study. It iz from this
category that the academic and professional economiats sre
recruited.

Overlep between the threes categories exists mainly
between the second and the third. On the other hand, the
vagt majorlty of the students in the various sconomics
courses at the college level (including the junior college)
fit within the first two aims of the teaching of economics,

The treining of this third group ia eriticzl in is
own right beceuse those who sdont the career of tuse economist
hecome the teachers: ressesrch workers; econonlec experts in
industry, banking, govermment, atc.

The participants at ths Talloires Conference unan-

imously agresd on several critical sul ject arses or the

83 Ibid,, p. 12,
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preparation of all economists regardloss of which of these
oceupetiona he choosesgh.

Foremnat was s thorough grounding: in econoulc theory
and Iln the handling of the tools of economic anslyais. This
aemphasis on theory includes sdvanced thenryﬁge

Secondly, they unanimously sgreed that theory divorced
from prectical application and the phenomens of the resl
world is of 1ittle velue. Consequently, knowledge of ths vesl
world must be obtained and interwoven with the study of theory.

It wag elso sgreed thet the evolution of economie
ideas hss 2 strong claim to a place in the economics
currieulum, A number of the fundementsl ideus snunciated by
heynes, for example, end frequently relerred to =3 having
originated with him, had been snticipated in the writings of
earlier economists such as Spisthoff; Wicksell, Aftalion,

and oth@rsaé. This is not meant to deposs Feynss from his

rightful position ag sn eminent economist snd en innovator.

SZL Ibidog Pe 15"180

85 1In the tyriecsl curriculum of schools teaching
economics ian the United  tabtes, econonic theory is divided
into courses on micro and macro economice theory. They are
cormonly designeted a:s Intermedivic and cdvances theory.

For the reader not fawilisr with asusl cours. condent, thero
titles may be misleading. .dvanced btheory J¢ not o wors
penetrating atudy of the same thoory, bubt rotoer, ¢ drlorent
and complementary brench ol aconomle theory. “ithes, Lonwoun
slone, would present a2n incomplote Irameworl of cnalysis.

86 GCuillebsud, om. ¢3 s, ne 17
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It is possible, however, that Keynes' work could hove been
even more fruitful if he had been u more dlligent sbtudent o.
the history of economic doctrinss.

Finelly, there was universal sgreement that knowledge
of statistical sources snd metbods is en indispensable part
of the squipment of every sconomist.

These are to be consldered as the core or moat cerit-
ical sareas necessary Tor the training of the economist and
are not to be viewsd as the total preparation needed.

It was slso clear bto the participants at the Talloires
Conference that epsonomics, &lthough it should be an independent
discipline, cannot be learnsed in isoleation. They stated:

Economics is one of the soclsl scilences, which

have for their subject man in snociety; and aithough
it deals primarily with certsin aspects (mantls
economic activities), economiats wust not fall to
recognize the underlying unity ol the social
sclences &s 2 whole (. . o) In genorsl, university
departments of economics shouvld give careful and
thorough consideration to thelr teaching ecurricule,
with 8 view to sesing whether a proper balenece iz

being maintsined between sconomlies and the gther
gsocial sclences with which it is associatedCi,

The only research study releting divectly so tle nrup-

sration of the junior collegs sconomics bteacher was reported

in 1962 by Dﬂ?i&ﬁﬁs. This article precenta the results o’

87 Ibld., p. 35

38 J. Hennebth Devies, "The Thellon,y o sle Junior
College to the Toonomies Profe.slior,” Junior Tollose sourded,
Vol 33, Nov. 1":}623 Pe 1&6“1,}1"@
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his studies in the states of California and Floridsa, however
most ol the data relates to Florids junior college..

In the Florids atudyag

s Sixteen of the nineteen
schools then in sxistence supplied the nemes of its economlcs
teachers. Nineteen of the twenty-five teachers responded.

One of the teachers hsd teken no sconomics courses--not even
the Principles course which he was teasching. Pive of ths
teachers had complated 7-12 houra. One of these had taken
only the Prineciples and none had taken any theory. Eight mors
had teken 13-2lL hours, but only btwo of these had any theory.
Out of the total of nineteen teachers, only five had had any
training in economic theory. Thus, Davies stateds "the lewsl
of training in economies is very 1ow"?9,

All of the teachers were full-time teschers but none
of them were full-time bteachers of acan&miasﬁl, The other
fields in which the tsachers gave instruction in yrank order
were? Dusiness, Accounting, Socliology, History, eecreterl: l
Treining, and Political Sclence. Other combinotions were
noted, but without significant patitern.

Devies believes that several problems face the scun-

[
omics profession arising out of the pleture prossuted’”,

89 Ibid., p. 1h6-147.
90 Ibid., p. 1h4.
91 Ibid., p. 150.
9&  IDiG., ~. 138

Y
f,
[ -]
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One is that because of the poor prepasrrtion o the teschers,
the junior colleges are vnresenting senior collezes with
students lnadequately prepared to handle the more sdvancesd
courses. Second, these teachers of econonics will come to
be looked upon as economists, hut without ¢ fer nore :dequate
training in the fleld than is indicated, it Is 1like 2£31lin:
2 man & surgeon without treaining in anatomy. Third, the edu-
cation specialists have been drsofted to £il1l the zap of in-
sufficient supply with the result that there is s watering
down of the subject metter.
Concerning recommended stzndards, .evies belisvesgB
that the nmaster's degree with & thesis should be a minimm
and that the loweat acceptable combination of economics majors
and minors should be 5 strong undergraduste znd ~raduste
minor. UNone of his scceptsble combinations ind underrrad-
uate training only in economics zs accepteble.

In addltion he recomends the complstion of the
following courses as ¢ winirmum: two sermesters ol elementory
economics, one szemester of intermediate theory, one se:rsater

of advanced theory, one semester of the history of econoulc

doctrines, and one semester of statistles.

93 Ibid., p. 153.
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Surmary

This chapver he:s investipsted the [Mundamentzi con-
coepts ol rols theory, situational agpects of Junlor collepes,
end the expectstions of professiondis in pedagoery und/or sub.
Ject metler concerning lavels of sreperation Cor junlor oollege
ccononlics becchers.

Role theory is u part of the larper franewor: of the
general theory of wcticn as proposed by Fsraons, 3hils, and
others.

The theory holds that behsvior is meaningful only
when viewed in s social interaction situctlion. The group hes
generel ststus expectatlons concerning z porticular position
which are modified so az Lo upply to & partieular person in a
particular gituation. At the sanms time, the actor, bringing
all of his past with him, becomes involved in his role and in
the procees formulates his perceptlon of what others expect o"
him. When the role expectations of the zctor {ego) in situ-
ation are divergent [rom the role sipectabions o the group
(alter), either lotent or manifest confllet may result. The
reciprocal role expectatione of the uetor and the (roup are
consbantly being redolined in the Inberaction procouss re-
sulting in what might be celled dynemically siei-le coclzl
organization in situation.

This study is limited to New Torly Jbote -ad 1n ey

York, there sre no cerdilflcciion yomilzse onbs Jor tsacsherz b
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the junior college level. 411 institutions of higher educa-
tlon muat be acorsdited by the Hew York State Tducotion Depsri-
ment, Division of Higher LBducation. In addition, about fifty
par cent of the schools have been ccoredited by the Hiddle
states Association of Colleges and Secondery Schools.
Cormmunity~junior colleges have four basic purposes:
the college parallel: the technical snd vocational; the guldance;
and the community service functions. The varied functions of
the community-junior college supgests the possibility of differ-
ences in the teachers and teaching between Junior colleges and
senior colleges. Studies indieste that the simileritieas out-
weigh the diff'erences when junior college teachers are compsared
with thelr counterperts teaching in the first two yesrs of &
senior college. Differences seem to be that, while senlor
college tesachers are expected to be producers of research, the
junior college teacher is s consumer ol research. This fre-
guently gives rise to heavier teaching loads for the junior
college tescher. Also, Junior college teachers sre frequently
expected to have completed some edupstion course work, while
this 1s rearely expected of the senior college bteacher.
Professional and academic preparation expected by nro-
fessional acedemiclans generclly avoidas the shorteomings of
unbalenced preperstion. The following key minlmum require-

ments sre usually expected of junior college economics teachers.
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Meny of these :pply to 81l junlor college tescher: of scademic
aub jecta,

The minimum academic treining should be = master's
degree with o thesie moeinly taken in the subjeect tought., Stov-
ed in terms of credit hours, this constitutes sbout fortr-Live
hours with courses taken ot both the graduste and underprad-
uate level. I the teacher ls expected to teuch in more than
ons gubject area, the problems of prepsration becoms seute.
When the masterts was taken In one of the subjects taught, the
approximete aguivalent of & magtert's degree in eourszse work 'n
the additional subjset{s) should prevall. In either case, the
economics curriculum in the teachert!s academic bazckzround
must contaln study in several core arsas. They includs: in-
termediate and advanced theory, statistins, history of ec.
onomie thought, and sufficlent kmowledge of the "resl esonomy’
to render the theory mesningful.

Professional training should include z minimum of
twelve, but prefersbly [ifteen or more eredit hours in cer-
tain commonly accepted course sreag. In addition, some foru
of suparvised practice teaching should be completed, nref-
erably an internship in the Jjunior college.

In order to proovod with the onolys.s, & roloe theory
model must be adapted {or this study and the methods of deter.
mination and snalysis of role expectations must be specified.

These mubters are deslt wibiy “a nhe fexl olersive



CHAPTER 11
DESIGH OF THE STUDY

In order to investigate the interrelationships be-
tween teacher preperstion and the expectetions concerning grad-
uate preparation by teachers, sdministrators, and professionsl
scademicians, certain preliminery steps must be sccomplished.
They include: 1. the delineation of the role theory model to
be used &s the framework of analysis, 2. the enumsration of
the hypotheses, and 3. the establishing of the methods by
which the remsining role expectations concerning teacher prep-
aration will be determined and analyzed. This latter section
considers questionnaire development eand validity, sdminister-
ing the questionnsires, reliability of the instruments, and
the method of organization and enalysiz of the data.

1. BRole Theory Model.

Role theory holds that behavior is meaningful only
when viewed in e sociel interection situation. The concept
of role involves an sctor in reletion to others in partic-
ular social groups.

As was seen in the section of the review of the 1lit-

erature whioch exsmined the genersal framework of role theoryl,

1 35ee pages 1-5.
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the concepts of role, role behavior, role perceptions, role
expectations, and confliet situations are varied and complex.
This study does not exemine all of the many facets of rols.
It concentrates on teacher prepsration for role as one of the
maln factors of role expectations end one of the factors that
lends itself best to measurement.

The various concepts of role are schematicelly pre-
sented in Figure 1, The description of this paradigm is re-
Iined to emphesize teacher preparation for role.

Beginning on the left hand side of the paradigm from
the point of view of the group, 33 represents the general
status expectations concerning economica teacher preparation
as understood by the professional academicians. In this
study, these role expectations are the eriteria of adequacy
of prepareation as derived from a review of the literature.

The concepts identified as 3, _, represent the fact
that there are many other sub-groups with generasl status
expectations concerning economics teschers, They would in-
clude genersl status expectetions by the school boards or
trustees, the gensrsl public, students, parents, ete. These
other groups are not being considered in this study. It
must be reocognized, however, that thess sub-groups may
exert significant pressures on ell of the participants in the

socisl intersction process.



Figure l.- Role Theory Model . 38

// B i ':;'7" S
~ s
., e \‘\\" o x

ﬁ-‘% f{ ‘! r"‘“.: .,

/
5!
e '%% S e ;>
ST i § e 7 /f;',"_ }{/ e \

“ };[ T ‘\\ - \\ ‘E\
e i i S. ﬂ%“M ‘“E” K }V’“ :

\ ;;' ! / rnn 4
AR " \ / ;\
t::: NN ) , &xﬁy;‘mm f/ ¥

SI

DR

»\/
H
! "
o, ,./<
-
4
Y% £
m}},
3
AN
X
rd
e
T,
i

AN
YN T A N

Sy e

\ (s 3 D ) 7
\""'s. K \' ,""/ \\\-\_ ,,.-”r?d?y‘é[

o, b } -
ff ‘&\ — et

e
it it o 1 T
e T a  a Prate

= General status expectstions concerning economics
teacher preparation by professionsl acsdemicisns.

= General status expsctations by other groups.

= The particular institution: i.es. the community-
junior college with its aims.

= The administrator of the institution as interpreter
and spokesman of its aims.

= The administretorts expectation of sctor "A" {n a
particular situstion. 1.e. his expectationz con-
cerning proper economics teacher preparation.

]

Actor, #s he enters situation, with hie prior ex-
periences, personallity needs, and the meaning of
the situation for him.

= 3elf-involvement--the zsctor's self-imegpe as he pro-
jects himsell into the particular status or role.

]

Actor's definition of whet he thinks others sxpect
of him in the rols.

= Actor’s behsvior in intersction with others which
eontinually redefines R and D.
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These generel status expsctations (8y.,) impinge upon
the institution, I, contributing to the development of the
specific aims and the "situation” of that institution. The
administrater, Ad, is the interpretor of these aima and the
person who carries them out. Based upon many forces whieh
come to beer on the administrstor (e.g. hisz personality,
his own role expectations, community forces, ete.) he devel-
ops role expectations, R, of sctor "A" in the particular
situation. As applied to this study, R repreasents the admin-
istrator's role expectations concerning economics teacher
preparation in the particular situation.

Returning to 3, these same general astastus expec-
tations by the professional academicians snd other sub-
groups which are, in a sense, Ilowing through the particulsar
institution, have some influence on the actor, A, asz he
snters the situation. 1In role theory, the sctor is con~
sidersd to enter upon a particuler situation, bringing with
him a set of previous experiencss, certain drives, and per-
ceptions relsted to this status he is sssuming. From the
point of view of this study, the pertinent thing brought to
the situstion is the sctual preperation which the teachsr
posseases.

Cnce in the situation, the actor becomes involved.
This is designated as SI in the parsdigm. The amount and

nature of this self-involvemsnt variss in accordance with
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the group or groups with which the actor identifies, the

weys in which he identifies with the group(s), end the extent
of convergence between what the actor thinks others expsct
of him and what they ectually expect of him. Self-involve-
ment, for example, may involve self-improvement or it msy
involve professionsl spathy, but this flows from the soclal
interaction situation,

Emerging from what the sctor brings to the situation
and bis self-involvement is his definition of what others
expect of him in the role or status which he occupies. This
concept is designated as D, In this study, D is limited to
what the actor thinks others expect of him in terms of prep-
aration for role. It is reflected by his concept of what
economics teacher preparastion should be. Thls can be re-
ferred to sz the teacher ldeal self regarding scademlie snd
profeasional educational preparation,

The larger cirecles to the right and center of the
paradipnm represent the behevior in intersction of the actor
with members of the psrticular group(s). To the extent that
D = R, there is convergence of role ezpectetions and a stable
social situation. To the extent that D # R, there is a
latent or manifeat conflict situation. In the seetion des-
ignebed asz R # D, the administrator’s expesctetions are more
than the teachers sxpectations and would probably provide the

administrator with additionasl sanction power over the iLsacher,.
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In the section designsted as D #¥ R, the teachers sctusl prep-
aration and expectationa concerning preparaetion are more than
the administirstor's expectations, probebly providing the
teacher with extra bargeining power. The design of this
study does not permit the identification of manifest (actusl)
conflict situetions. Consequently, it iz only possible to
consgider the latent (potential) confliet situstions »s in-
ferred from divergences in role expectations ss seen by &d-
ministrators and teachers.

The smaller circle (S,) representing professional
academicians is superimpnsed over the circles involving the
interaction process in ordesr to suggest comparison of the
sxpectations concerning preparation of the professional ac~
ademicians, the adminlatrators, and the teschers. It also
suggesta that there will be many different combinations of
convergence and divergence samong the three. Actually, 354
is not directly involved in the intersction process, zlthough
the expectetions of the professional academiclens ere felt in
various degrees by both the zetor (ego) and the administrator
(alter).

The return srrows are designed to indicate that there
12 feedback between all of these variables which contributes
to a constant process of redefining of 31, R, and D,
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2, The Hypotheses.

The general hypothesis flowing from the problem in
the light of this role theory wmodel is that comparisons of
actusl economics teacher preperabtion end expectations con-
cerning prepsration by teachers, sdministrestors, end pro-
Peassional ascademiclens will indlcate patterns of convergence
and divergence as well as latent confliet situwations,

Several sub-hypotheses are generated by this. They
are divided according to the type of comparison to be made.
A1l of thew inveolve varisbles of the perticulsey institutions
that, duwe to thelr hypothetieal effeet on status in situs-
tion, might be expected to affect the smount of convergence
and divergence among the ma jor groups.

Type I,-- Hypotheses involving convergence snd di-
vergence between professionsl academiclens snd teachers snd
between professional scademielsnes and sdministrators.

Convergences of role expectatlions concerning proper
teacher preparation will be greater between a.) professional
academielans (Sq) snd teachers (4 ond D) and b.) professlonel
academiclans (3;) and administrators (R):

1. When most or subsgtantisl numbers of the students
in the economics courses are transfer students,

2. When sdvenced economics courses are taught in the
Junior collegs,

3. When the institution is oldsr,
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L. When edministrators expect teacher prepsration
in only ong discipline,

5. When schools heve been accredited by the Middle
States accerediting association,

6. When the school 1s & private inatitution, and

T. When non-educational specialiasts as opposed to
educational specialists ars Tilling economics teacher
positions,

Type II.~- Hypothesmes involving convergence and
divergence between professional scademiclans and teachers.

Convergence of role expectations conecerning proper
teacher preparation will be greater between professional
academicians (Sy) end teachers (A and D):

1. Vvhen the teachsrs are full-time teachers of
scononmics and

2. When the teachers receive hilgher salaries.
Type III.-- Hypotheses involving convergences and
divergences among all three groups (S, R, A and D):

1. Vhen there 1s divergence batween actual teacher
proporation and administrator expectations concerning prep-
aration, latent conflict situations exist:s

8., 1I1f the actual preparation ls grester than the
administratorts expesctations, there is evidence of professional
apathy and

b. If the actual preparstion is less than the admin-
istrator's expoctations, the teacher's ideal self will be
more then his real gelf, (i.s. Expectations concerning
proper graduate prepsration will be grester than the teach-
er's asctusl preperation.)

2. Convergences between actual tezcher preperstion
and administrator expectations concerning preparstion will
result in bigher teacher self evaluation.
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1t must be recognized thet each of these sub-
hypotheses could be stated from the opposite point of view.
Thus, with each sub-hypothesis, divergences are hypothesized

if conditions are reversed.
3. Twethod of /nslysis.

Different methods could be used to determine actuasl
teacher preparation and the perception of proper greaduate
preparstion by the teacher, sdministrator, and professionsl
academicien, In this study it wes deocided to establish per-
ceptions concerning prepsretion by the professional scadem~
iciens by means of a review of the litersture. It wus
further decided that actusl teascher preparation and the
teachers'! and administratora' expectations concerning vrep-
aration would be determinad by mesns of questionnsires.

Questionnaire development and validity.-- Davies,
whose study of sconomles teacher preparation was cited ear-
110!2, made his quastionnaires sveilable for this study.
Modifications, additions and deletions were necessary. The
procedure for developing the finazl questionnelires usod for

the study was designed to insure their validity.

2 See papges 30-32.
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Starting with the Davies' questionnaires which had
been used extensively in the rialdﬁ, both the administretor
and the teacher questionneires were revised five times over
& period of seven months., After each revision, the question-
neaires were reviewsd by & social science methudology spec-
ialiatu.

Davies' adminligtretor questionnaire consisted of
eighteen questions. Twelve of these wers retained, two were
modified, two were combined to form one question, asnd two
were omitted., Six questions were added.

His teacher questionnaire consigted of thirty-seven
questions. Of thesme, nineteen were retained, five were
modified, two were combined into one, and sleven were omitted,
Fiftesn gquestions were added.

The additions were primarily asimed at adding breadth
and deopth in terms of information commonly used in evaluating
teacher preperstion. The deletions were primarily simed st
eliminating dste superfluous to this sbudy or readily obtain-
eble elsewvhere.

After the final revision, the administrsator question-
naire was submitted to seven administrative persons active

in the field of higher educetion. They consisted of a collegs

3 Davies informed the author that he is currently
conducting & nationsl sample with these same questionnsires.

i, Gamsl Zaki, Ph.D., Assistant Professor, Department
of Sociology, Rusgell Sage College, Troy, Hew York.
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proasident, deans, department chairman, and a member of the
Hew York State Department of Educsation, Division of Higher
Education, Acerediting Section., All of thess persons per-
form teaching duties along with their administrative duties.
Similarly, the teacher questionnaire was submitted to seven
persons whoe tesch in ssveral subject aress. The minor rec-
ommendations for change made by these perscns were incorpore
ated in the final questionneires, but they were not signi-
ficant enough to justify regarding this as a sixth roviaians.

The fact of extensive prior use of the original
questionneires snd the numerous reviews of their revisions
by persons with diverse backgrounds indicates validity of
the gquestionnairesz. In addition, both the guestions and the
resulting enswers seem to correspond with common sense.
Since aystematic guestiommaire surveys are often undertaken
because common sense estimates cannot always be trusted,
complete reliance cennot be pleced on this. Nonetheless,
some fece wvalidity is indicated.

Administering the questionnaires.-~- This study was
limited to Yew York State community-jJunior colleges. A liat
of these schools was determined by cross checking the lists

of the American Agsociation of Junior Coll@g@sﬁ end the

5 Coples of the Administrator end Tescher Wuestion-
naires used for this study are presented in thelr [insl form
in Appendix 1 and 2 reaspestively.

6 Junior Collepe Dirsctory, op. cit., p. 35-37.
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New York State Education Department, Division of Higher Edu-
cationT. This resulted in a list of sixty-seven schools which
were classsified ss community-junior colleges. Two of these
schiools were later removed from the list. Mater Deil Collegs
of Ogdensburg, New York was removed becsuse its pregident,
Reverend Mother M. Immaculata, stated that it was no longer =
junior college. The Junior College of St. John's University
was dropped beceuse its director, Dr. C. Carl Robusto, stated
that the junior college operations in hias judgment were not
distinguishable from the rest of the University in relation
to the informstion asought in the questionnaires.

No 1ist of New York State community-junior collegs
sconomics teachers was availeble.

A package consisting of one sdministrator question.
naire, one or more teacher questionnsires, and stamped return
addressed envelopes wes meiled to the president of each of
these community-junior colleges on March 18, 1966, In the
individuslly typed cover letter® to the edministretor, it
was requested that each complete the administrator question-
naire and distribute the tescher questionnaires to all who
taught sconomics in his institution.

7 The University of the State of New York, The State
Education Department, Division of Higher Education, Hi@ﬁgf

Institutions Operating in New York, Jan. 11, 1966, p. G=-5,

& For cover letter to Administrators, See fppendix 3.
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The administrator and teacher questionneires were
designed to permit a feeling of snonymity for the respondents
if they deaired it. However, all guestionnaires were coded
in order to permit statiatieal contrel.

A follow-up letter? was mailed to administrators who
hed not responded on April 2, 1966 when the administrator
response had reaeched fifty percent. Similarly, a follow-up
letter was meiled to teacheralo who had not reaponded on
April 22, 1966 when fifty percent of those identified through
the edministrators' questionnaires had been received.

Personal contacts were made wlth administrstoras and
teachers who had not responded., This enabled the author to
complete a liagt of all economics teachers in serviece at the
time of the survey in the New York State community-junior
colleges. A seperate sppesl was made to the teachers who
had not already responded and were identifled by this proceas.

Ceoperation by administrstors and economics teachers
in the community~junior colleges was of a very high order.

A total of sixty edministrator returns were received out of
the sixty-five possible returns, This comprised 92.3 percent
of the total population. Forty-seven of the sixty-rive

9 For follow-up letiter to administrstors, see
Awndix i{.a

10 For follow-up lstter to teachers, see Appendix ©.
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schools included economics courses in their currieculum, while
eighteen did not. Forty-three, or 91.5 percent of the sdmin-
istrators in schools with economics responded and seventeen,
or 94.li percent of those without economies responded.

A total of ninety-one teachers of economics courses
were identified by the administratorsz in these schools.
Returns were received from eighty-four, or 92.3 percent of
these teachers. In the four achools with sconomics where the
administrator did not respond, tescher response was 100 per-
cent. Responses were received from administrators and/or
teachers in 100 percent of the achools with economics., Only
ons of the schools had no teacher representation smong the
total respondsnts. The schoel in gquestion had only one
teacher of economics.

Reliability.~- The relisbility of the guestionnaires
was sstimated by means of a retest. OQuestionnaires were
diatributed to several of the originsl administretor and
teacher respondents. A preduct-moment ccefficlent of
correlation was computed for each question in the two
questionneires.

The overall measure of corrslstion for the fifteen
sots of teacher guestionnaires compared wes .94 . This very
high correlation was in part accounted for by the fact that
both tests ylelded identieal snswers on sixteen out of the

forty questions., In addition, many of the questions asked
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for factual informetion or opinion where the reapondenta
were likely to have strong prior convictions. The remaining
individusl question correlations ranged from .85 to .93,

The oversll measure of correlation for the twelve
soets of sdministrator guestionnsires compared was ,93.
Seven out of the twenty-one questions yielded identiocal
answers on both tests., The remaining individuasl question
corrsletiona renged from .85 to .9312.

Organization and snalysis of the data.-- Data were
tabulated by meens of the Hoyall McBee Ksysort system. The
8%" by 11" card with 165 punches was uged™>,

The varlous subegroups for tsbulation apecified in
the sub~-hypotheses were coded and punshed on one seciion of
the Keysort csrd. Answers to the major questions were coded

or indexed as appropriate for the type of data end punched

11 Tdentical answers were recorded on guestions
1-3, 5-6, 11, 13-16, 20, 22, 28, 39, and 0. uestion 25
had a corrslation of .85 and questions 24, 34, eand 38 had
correletions of .89. Questions i, B-10, 17, 18, 21, 23,
26, 27, 29-33, and 35-37 ranged from .90-,93.

12 1Identical answers were recorded on 3uaatimna
1-6 and 11. “westion 8 had & correlation of .85, question
20 had & corrslation of .87, and questions 9, 12, 1li, end 15
had correlations of .89, Questions 7, 10, 13, 16-19, end 21
ranged from .90 to .93,

13 Taecilities for computer or I.B.M. punch card
data processing were not avallable within the budget limit-
ations of this study.
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on the remainder of the Keysort card;h. Answers that were
sxplanatory in neture and data of lesser importance were
transflerred from the questionneires to the cards to facilitate
hand tebulation., Whensver possible, compsarable data were
punched in the same location on both the administrator end
teacher Keysort cards.

The method of snalysis of this study can be broadly
clagssified inbo two subdivisions. The first deals with an
over-all view of the role expectations concerning preparation
by teachers and administrators sand the second deals with the
analysis of the apecific sub~hypotheses genersated by the rols
theory modsl,

In the first phase of the snslyasis, the tabulstion
was designed to provide an overall view of the role sxpscte-
tions of teschers end administrebors in the limited agpect
of role involving economica teacher preparstion. This tab-
ulation lends itsell to genersl comparison with the expecta-
tions of professionsl scademiciasnsg, allowing a determination
of the extent of convergence or divergence with thelr rec-
ommended minirum standards.

Referring back to the rols theory model in uselg,
the overview was tebulated to reflect three major things.

The nasture of the indexes used iz explained as
the dsta is reported.

15 Sge P 38‘
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The first was a general picture of the teachers actual prep-
aration, which is a part of what he, the actor, brings with
him to the situation. Second, were the teacher's expectations
of what graduste preparation should be. This waz designated
a8 D in the paradigm, and evidences what the mctor thinks
others expect of him. It could be referred to as the teacher
ideal self concerning prepsration reflecting his particular
situation. The third was en overview of the administrators’
minimum expectations regerding economics teacher preperation
and was designated as R in the peradignm.

For the tabular presentation of the overview, con-
fidence limits were established in the following manner.
For teacher returns, it was sasumed that the total population
was all teachers in service at ths time of the survey. For
administrator returns, it was assumed thet the total popu-
lation was the number of schools where economics waes taught.
The limits were then computed at the .05 level according to
the following formuls:

P+ 1.96 (ﬁ) )

The general hypothesis and most of the sub~hypotheses
refer to patterns of convergence and divergence concerning
preparation among teachers, sdministrators and professional
scadenmiciana, Direct chi squaeres could not be computed for

significant differences between the racommendations of the
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professional academiciens and the teachers or administrators
because their recommendations are such that the teacher or
edministrator elther had or did not have the particular req-
uisite, This results in zero expected frequencies for the
professional academicisns in asome of the cells of each table
rendering chi square not usable.

3ince direct chi square comparisons could not be made,
analysis of the extent of convergence and divergence beiween
the professiocnal academicians' recommendations and a&. teschers,
b, administrators, was treaeted in terms of the proportion of
the teachers and sdminlstrators who met the minimum standerds
of the professionel academlicians. The remaining hypothesized
petterns were treated in the second phass of the analysis,
ineluding certain facets of convergence with professional aca-
demicians recommendations.

In the second phese of the anaslysis, responses wers
tabulated according to the varisbles contained in the sub-
hypotheses for sach of the major variables of preparation
maasuradlé, Thiz waes done for teacher actusl preperation,
teacher professional sctivity, teacher recommendsd preparation,
and administrator stendasrds.

The process resulted in nesrly three-hundred tables

with from four to twenty-four cells sach depending upon the

16 For sub-hypothesss see pages L2-Li.
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particuler tabulation. This tabulation was preparatory for
the computation of chi squares to test for significant
differences on the mejor veriables of preparation measured
between the sub-groups of the sample es derived from the
hypotheses.

In many cases where chi squsre was obtherwise usable,
aexpected freguencies were too small (less than five) in one
or more cells necessitating the combining of celis., Ain
attempt was made to combine these cells to relleet prepera-
tion that would fall in the categories of inadequate, poor,
and adequats using the guidelines of preparstion recommended
by the professional academicians. Still;, many of the expect=
ed frequencies were too small., In some instances, large
enough expected frequencises could have been obtained only a2t
the expense of distorting the data. Aa a result, most of the
chi squeres were computed from two by twe, two by three, and
two by four contingency tables,

For the two by two contingency tables the lollowing
formula was used:

Y2 - H (4D = BC)°
- A"'B 41 At "E'I)

When the contingency tables were two by k, the fol-

lowing formuls was used:

2

2 2 .
2 b b3 W
X= (=% - 5) I

Finelly, the interrslatlonships betwsen actusl teach-

er prepsration and recommended banclher prepevstiovn usre
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anslyszed by mesns of the phi coefficient, an estimste of ry
and chi square to determine the axtent of relationship between
the two.

Throughout this study, whenever the phi coefficlient
was computed, the following formula was used:

ﬁ o 33@ “‘AD
+B)J{C+Dj{A B+,

=

The r4 estimates were computed by:

rdu_g_

where k equsals the conversion table value found in Dayhaw17.
Vhenever a phi coefficlient was computed, ch! square
was determined by the following adjustment:

Chi square = 1g°
Summary

The firat section of this chapter rafined the many
faceted role theory concepts to emphasize teacher preparation
for role which 18 one of the main fszc*.vs ol role expectations
and the one examined in this study.

The hypotheses were presented In the sescond zaction.
The general hypothesls seeks to exemine the amcunt of con-
vergence of perceived role concernlng preparation by bteach-

ers, administrators, and professional academic!tns. The

17 L-T Doyhew, Manuel do Statlatigue, Ctbows, Jumads,
Université d'Cttawa, 1963, e 20L.
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sub-hypotheses involve varisbles of the particulsr institutions
that, dus to their hypotheticel effect on status in situation,
might be expected to affect the amount of convergence and
divergence among major sub-groups of the samples.

The third section established the quesstionnsire survey
as the method to be used to determine sctual teacher prep-
aration snd recommended levels of prepsration by teachers and
administrators. Also exemined were questionnsire design, ad-
ministration, validity, and reliability.

Finally, orgenigstion and method of analysis were ex-
smined. The planned anslysis was divided into two phasas.

The first phsse takes an overall view of the actual prep-
aration of the teachers and the preperation recommendsd by
teschers and sdministrators. It examines the extent of their
convergence with the recommendsd minimum lsvels of preparation
advanced by the professional academicians as determined from
the review of the literature.

The sscond phase investligates the convergences and
divergences according to the sub-hypothesss which are bLesed
on institutional variables thst hypothetically might be ex-
pected to affect convergences.

The reporting of the results of the study is asccord-
ing to theae phases, with the overview presented in Chapter
III and the examination of the sub-hypotheses in Chapter IV.



CHAPTER III

PRESERNTATION AND INTERPRETATION OF THD RLSULTS--
AN OVERALL VIEW

This chapter deels with an oversll view of the extent
of convergence and dlvergence betwsen the minimum standards
of preperation recommended by professional zcademieclsns and
the actual and recommended levels of preperation of the tsach-
ers and administrators surveyed.

It is divided into the following three sections:
1, Teacher sctusl prepsration and profeasional involvemsnt,
2. Teacher expectations concerning levels of economies teesch-
or preparation, end 3. Adminiatrator expectationz concerning
levels of sconomiea teacher preparation. It will be recalled
that the minimum standards of preparation recoumended by the
professionsl scademicians were determined by means of & review
of the literature. In the three sections of thiz chapter,per-
tinent questionneire responses were indexed and tabulated to
provide en overview of actusl conditlions and to permit an ex-
emination of the extent of convergence bstween the meesured
variables of preperstion and the minimm levels of prepara-
tion recommended by the professionzl academicians,

1. Teacher Actuasl Preparstion and Involvement,
The amount of actusl preparation with emphasis on

economics subjeet mstier preperation is under Investipstion.
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This preparation is what the sctor brought with him to the
situation or scquired through sslf-involvement in the status
up to the time of the survey. It is only a part of what the
actor brought with him. In this limited way, it reflects the
actor's real self,

This section investigstes the following Tacets of
teacher preparation: a. gensral characteristics, b. degree
levwls, c¢. graduste hours completed, d. major fields, e. scon-
omlies eredit hours end courses completed, f. professional
training in education, g. economics hours versus education
hours, h. professionsl involvement, i. self-sducation and
professional activity, and j. 2 summary comparison of the
recomnended standerds of preparstion with actusl preparation.

General characteristics.-~ 1In the ascademic year
1965-1966 when the survey was made, there were ninety-cne
teachers of economics in the community-junior colleges of
New York State. Eighty-four (92.3%) of these teachers co-
operated in this study. 3Sixty-eight of the respondents
teught in public schools. Sixty-six of the respondents were
full-time tezchers and eighteen were part-time, but only
thirty-one were full-time teachers of sconomics.

The predominant sex of the economics teschers wes
male. Five of the eighty-four respondents and six of the
total population of ninety-ons were femals. The teachers
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ages ranged from twenty-two to seventy-five with s medien
age of thirty-six yeers.

Teaching loads ranged from five to twenty-four con-
tact hours per week each semester with a median and mode of
fifteen hours. These figures ineluds any extre compensation
courses taught. Sixteen of the tesachers hed contact hours
in exeess of the meximum of fifteen hours recommended by the
Division of Higher Educetion of the New York State Education
Department.

A marked difference between total yesrs tsaeching end
total years teaching economics existed. Totsl experience
ranged from one to forty years. The distribution showed
equel occoursnces of teachers with one and three years exper-
jence with a median of six and s mean of 9.6 years. The
renge of years teaching economics was from one to twenby-five
years, with 2 mode of ons yesr. The medien number of yesars
teaching sconomics was three years and the mean was 4.8 years.

Degree lavels.-- The most typicsl highest degree
earned was the master’s degree. This degree asceounted for
76.2 percent of the totel economics teechers with confidence
limits of plus or minus 2.5 percent. Doctor's degrees
scecounted for 9.5 percent (+ 1.87) and Bachelor's degrees
were 1.3 percent (+ 2.0%). Clearly, the vest majority of
the teschers posgessed the minimmm of the negteris degree as

recommended by the professional asademieisns,
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Graduaste hours completed.-- Teachers were requested
to indicate the total of graduste credit hours they hed com-
pleted. The number of teachers in esach category of credit
hours with estimuated years of gradusite residence are presented
in Teble I. The ysaraz of graduste residence were computed on
the basis of an mssumed thirty credit hour sehool ysur which
is reasonably typical. The range of graduste credit hours
complebed waa from zero tu one-hundred and £ifty houra. The
mean hours completsd were 61.8 houra. Stated in terms of
yeers of resldsnce, the eversge was slightly more than two
yesrs, which is double the amount needed for the typicel
mester’s degree whicsh usually regquires thirty hours of credlii,
Graduate hours so much in sxcess of the typiceal degree held
strongly suggests that ths tsschers feel that the usual
mester s degree is insulflicient training for the community-
junior college teacher. It is also consistent with the reec-
ommendstions made by Bellal snd others as far back as 1931,
which celled for & minimum of two years of graduate work.

Major {ields.-- Thias surfece view of preperation
appears reassuring, but it is necesssery to go beyond this
and examine the coincidence of greduste btraining with bteasch-

i

ing duties. Blocker's report which wes clted sarlier®, showed

1 See page 18,
2 Bse page 13-8-0
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Table I.- Semesgster Hours and Years of Graduate Residence
of New York Junior College Economics Teachers.

Credit Houras Years of Residencs Humber of Teachers
0 - 1 0.0 - 0.1
15 - 29 0.5 - 0.9
30 - 4 1.0 - 1.1 17
L5 - 59 1.5 - 1.9 16
60 - Tk 2.0 - 2.1 23
75 -~ 89 2,5 - 2.9 6
90 - 104 3.0 - 3.4 6
105 - 119 3.5 - 3.9 3
120 - 134 4.0 - Lok 4
135 - 149 L5 - L.9 1
150 ~ 169 5.0 - 5.1 . E_B%?
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that in thet more generasl study, the tescher's major did
not agree with the subject teught in 9.2 percent of the cases.

A total of thirty-one different majors or minors
were reported by the New York Stete sconomics teachers.

They renged over & very broasd spectrum from ones typically
expected--mainly in the other social sciences--to concen-
trations such as Music, Theology, Philosophy, Spanish, Logle,
and Animel Husbandry. The many combinations that existed
were too numerous to present in their entirsty. There were
twelve different graduate ma jors, nineteen undergraduste ma-
Jors, fourteen graduate minors, and twenty undergraduste
minora.

For the purposes of this study, it is more meaningful
to examine the most frequently occuring graduate snd under«
graduate ma jors and the frequency of ocecurance of verious
combinstions of economics majors and minors. The rank order
of the most commonly reported graduste and undergraduete ma-
jors of the economics teachers is presented in Table II.
Clearly, if the economics teacher hes not majored in Econ-
omics, he hss most likely majored in Business Administration
or in one of the other social sciences.

More meaningful for investigating subject mstter com-
petence in economics are the various combinations of econ-
omics majors and minors of the teachera. These combinations

are presented in Table III,
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Table II.- Nank Order of Nreduste . nd Undsroredu te Tia‘or.
of' New York Junior College Lconomics Teachers.

Gradudbs “ndesrgruduste
Me jor Humber of tLani dunber o PCank
Teechera® Order Teachersz®  Order
Economics 33 i 30 3
Business 20 2 16 2
Education 11 3 U -
History 10 ) 13 3
Political Sclonce HY 5 13 L
Sociology 2 b 3 5.5
Englineering - - 3 Sl
M¥iscellaneous 8 7 b 7

8 CoLumns 0o Not 24d Lo tob.l Leschers hDBcouss o.
multiple ma jors.

Table I1I.- “conomics ﬂagay and Jdnor Combinobions of Hew
Yoriz State Junior College Zconomics Teachers.

HMajors and linors Tumber o JPercent Conlidenco
in Combination Toachers of Totsl Tinits

Double Major in

Economics 19 22.0 2.6
Graduate Mejor ~Alone or

with Undergrad. linor 1 16.7 +23
Undergrad. liujor Alone or

with Graduste 1Hnor 11 13.1 w2,0
Double Minor in

Beonomics 3 5.0 £k
Cingle Hinor i

Beonomics iz 1h.3 2.0

Ho major or Minor in

Eoonomies & 3?.% Ila
Eé h iL b @

-~ Sk e N

MR e b ST Y
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Ho major or minor in sconomics was reported by 27.L
percent of the economics teachers. The teachers' under-
graduate or graduate major did not correspond to subject
taught in 47.6 percent of the cases which is significantly
movre then the 9.2 percent cited by Blocksr. The professional
acedemicians suggest thet the minimum preparation bs a grad-
uate or double major in the subject taught. Applying this
criterion, 60.7 percent of the respondents have preparation
less than the recommended emount, indicating considerable
divergsneaB.

Many of the economics teachers who had majfored in
another field at the graduaste level stated that they were
teaching primarily in their field., If this were true for
most teachers and for wmost subjects tasught en overall
appraisal of faculity quality in regerd to subject prepara-
tion would appear more Iavorable.

Since this study focuses on sconomics bteaehers, such
an evaluation of the whole faculty was neither posalible nor
degiraeble. It was determined, however, that L3.1 percent of
the teachers who had majorsd at the graduate lewel in flelds
other than sconomics were tesching in thelr own mejor field

as well as in eccnomics and sometimes in other subjects.

3 BRlake (1942) reported 80 percent of all teachers
in their me jor. JSee page 22.
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Stated in reverse, this means that 56.9 percent of the non-
economics majors were teaching only in fields other than
their field of graduate major.

0f thoss who hed majored in economics at the graduate
level, 54.5 psrcent ware giving instruction in their major
field only, while §i5.5 percent were teaching in one other
area-~-primerily Business Administretion--in sddition to
their major. None of the economics majors surveyed were
teaching in other fields only.

Economlics Credit Hours end Courses Teken,-- 4 aim-
ple tabulation of graduate end undergraduate mejors and
minors results in an incomplete picture. OCreat variations
in quality and quantity of major course requirements exist
emong different graduate achools. In sddition, some teach-
ers acquire the equivalent of a degree by completion of
course work or through self-education. To bridge some of
these possibilities it is necessery to inveatigate total
eredit hours in the subject and whether certein core courss
arees have been completed.

This study does not purport to eveluate the quelity
of the graduate schools attendsd by the teachers nor the
quality of the couraes they have completed. It zlso does
not measure the amount of teacher sslf-education in economies,
slthough the positive effect of sell-gduecation on faculty

compstence can be grsat. The neglect in measuring sell
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education is due to its evasivensss. Probably the only way
of measuring it would be to administer ¢ 'test of economic
understanding' to the teschera. Such a task is beyond the
scope of this gtudy. Lster diacuaaionh of professional
activity in the field of economics may shed some light on
self-education , but only by implicstion.

Aa was established earlier, professional 2cademi-
clans recommend & minimm of about forty-five credit hours
in the subject taughts. In addition, certain key course
sreas are considered to be coritical for &ll in the fleld of
sconamics®,

An index of the number of these core courses com-
pleted ranging from 0-5 was developed. One index point wes
given for each of four specilfic courses and one point was
given for any two practlcal economics courses with the excep-
tion of Prineiples of Economics. This course wss excluded
because it is typicelly offered to undergraduste freshmen
or sophomores snd is usually an elementary survey course.

The total credit hours in economics sccumulated by
the economics teachers are presentsd in summery form in

Teble IV, Hours ranged from zero %o ninety in the subject

i See pages 73-83, especislly pages 851 and 83,
5 See pages 26 and 35.
6 See peges 29-30.
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Tebls IV.- Economics Credit Hours Accumileted by Hew York
State Junior College Economics Teachers.

Credit Hours Humber of Percent Confidence
Teachers of Total Limits
0 -18 2l 28.6 2.8
19 -~ 30 20 23.8 +2.6
31 - k2 13 15.5 2.5
h3 - 54 10 11.9 +1.9

55 - 90 17 20.2 2.h
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matter of economica. The mean was 33.4 credit hours. Date
were originelly tsbulated in six ocredit hour interwvals.
Agcording to this originsl tabulation, the dilstribution was
bimodal in the 7-12 and 25-30 credit hour classes. The med-
ian class was 25-30 credit hours. As viewed by the profess-
ional academicians, fifty-seven teachers, or 67.9 percent
had accumulated credit hours in economics thet were lesa than
the minimum of forty-five hours recommended. This indicates
considersable divergence. Conversely, 32.1 percent of the
teachers met the minimum c¢redit hour criterion.

Twenty-four, or 28.6 percent of the teachers had
credit hours in the 0-18 bracket. A recently reported study
by Bach and Saundera’ which was based on a large nationsl
sample, showad that high achool social studies teachers did
not acore significantly higher on & widely used 'Test of
Economic Understanding' then did those who had no collage
courses in sconomica until the teachers had teken five or nore
collage economics courses. While thess resulis do not have
direct bearing on this study, it suggests that most of the
twenty-four teachers in the 0-18 oredit hour group are no

better off then ascmeons who hes had no college esconomics &t all.

7 G. L. Bach and ?hillip Seunders, ‘Lesbing Iilscts
of Economics Courses”, American Eeonomic Review, Vol. 55,
Jum 1966’ po 505"’5100
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The number of credit hours completed gives no indieca-
tion of whether core course areas have been studied. An in-
dex of ths number of core courses completed is presented in
Teble V. It should be recelled that these core courses were:
Statistics, Intermediate Eeonomlie Theory, Advanced Economie
Theory, History of Hoonomic Dootrines, and any two practical
courses.

Strict application of the standards of core courss
completion revealed that 67.9 percent of the teachers had not
completed one or more of the recormended minimum course areas.
The most frequently omitted course wes Advanced Theorys, with
fifty teachers who had not taken suech a course. Thirty-eight
teachers had not taken Intermediste Theory, thirty-three had
not taken History of Economic Thought, and twenty-eight had
not taken Statistics. Thirty-eight, or L1.7 percent of the
teachers have had no courses in economic theory and of the
forty-six, or 5L.0 percent who have had some theory, twelve
(14.3%) have hed only the intermediate theory.

Professionel treining in educstion.-- IExaminstion of
faculty competence must teke into conslderation the proless-
ional training of the teacher ss 2 tsacher. Many studies
have been cerrisd out in the past concerning this aspect of

the community-junior college teacher's prepsratlon and

8 3See footnote 85, p. 29,
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Table V.~ Index of Core Course Aress Completed by New York
State Juuior College Economics Teachers.

Humber of (ore Courass  Humber of Percent Confidence
Completed Teschers of Total Limits
o 10 11.9 1.9
i 10 11.9 1.9
g 15 17.9 2.3
3 & Tsl 2.3
I 16 19.1 23
S a7 3z.1 42,0
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somewhat of & consensus has been reached on the inimum awmount
and type of education course work that shonld PraVﬂilQO For
this reason and because the main foous of this study was on
subjsct matter preparation in economica, the dsta gethered
concerning actusl sducation preparstion wez limited to dster-
mination of the mumiber of credit hours completed in sducsation.
The credit hours reported sre found in Table VI,

The rsnge of oredit hours completed in education was
from zero to ninety-six. The mean was 12.3 eredit houra and
the modal class was the 0«6 oredit hours group. Nearly one
half of the teachers for all practisal purposes have had no
professionsl trasining in sducation courses. Most of the
professional scadsmicians recommend fifteen or eighbteen cred-
it houwrs in education a3 the wminimm professionsl preparation,
Fifteen hoursz 1z the prsoticsl slthough not the theoretical
lower boundary of the 13-2L cradit hour clsss. Using this
as the cutting point, 57.1 percent of the teschers hsd less
professionsl training thsn the minlmum recommended by the
professional scademlicisna. Jonversely 2.9 percent «wr tal.
minimum standard.

Beonomico Hours versus Dducution Hours.-=~ The problem
of unbalenced preperation of teschers s & problem of long

standing. A comparlson of bteeschoers who wsre elaszified ap

9 Saee pages 15-18.
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Table VI.- Educetion Credit Hours Accumulated by New York
State Junior College Economica Teachers

Credit Hours Nunmber of Percent Confidence
Teerhers of Total Limits
0 - & L1 48.8 13.0
7T - 12 T 8.3 +1.6
13 - 214' 21" 28:6 ﬁgﬁg

25 - 96 12 .3 32,1
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"adequate"” and "inadequete™ in economics and education course
work by the minimum standards of the professional academicisns
was made and 13 presented in Tsble VII,

From the cross tebulstion, a phi coelficlient of .29
was computed snd ry was estimated at 48 & chi squere of
T.06 wag obtained which is significant at the .01 level, but
not at .00l. Approximately three-fourths of the teachers who
had "adequate™ credit hour preparation in economics had "in-
adequate” credit hours in education. For those "insdequate"
in economics hours, the distribution between "edequate” and
¥ insdequate” in sducation hours was about half and half.

Thia distribution is gtrongly indicative of unbalanced prep-
aration. The imbelance was greaber among those who had strong
economics subject mabter preparation giving rise to the signi-
ficant chi squars. Clearly, considerable imbalance exists

for those with the weaker subject matter preperation as well.
It should be observed that when the minirmum standerds of the
professionsl ascademicians were applied for both sconomica and
education credit houra, only six of the teachers met both
standsrds. This was 7.1 percent of sll respondents.

Professional activity.~~- The amount of professionul
gctivity of teachers gives some indication of the guasllty and
competence of a faculbty., While not direectly 2 part of what
the asctor brings with him to the situation nor an indication

of his ideal self concerning preparation, professional activ v
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Table VIl.- Comparison of Economics and Tducetion Credit
Hours of New York Junior College Economiecs Teachers.

Inadequute hdeguate
FEduecation Hours Bducation lours
{0 -12) { 13 or more)
Inadequate
Deonomics Hours
( 0 - Wl ) 27 30 = 57
Adequate
Bconomics Hours
{ 45 or more) 21 6 = 27
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is 2 measure of the setor's self involvement in his status,
Several of the many faceta of profesaionasl activity were
investigated. Thoss included were professionel society ac-
tivity, research and publications, profeszionsl readings, and
contects with economists,

The number of professional societies of whieh the
teachers were members ranged from zero to five per person.
There were equal occurances of memberahip in ons and two soci-
eties. Sixtesn of the eighty-four respondents reported no
membership in sny professional society, twenty-six claimed
membership in one society, tweniy-sixzx cleimed membership in
two soecietiss, seven reported three societies, five reported
four societies, and two reported membership in five societies.

More meeningful, is the oxtent to which economices
tsachers perticipate in profeassional societles desvoted to
economics, An index was designed to reflect soclety activity
with this emphasiz. An index vslue of zero wes assigned when
the teacher reported no professional soclety membership. IF
the teacher belonged to one or more soclieties other than the
Americsn Economic Asaociation, an index of one was agsigned.
An index velue of two wes assigned iT the btesacher reported
mermbership in the Amsrican Economlie Assoclation and an index
of three was assigned when the tsscher reported attendance
at AB.A, wmeetings within the preceding five yvars s well
ag membership. The index was stated in terms of A.E.2.
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membership because none of the teachers reported membership
in any other economie socisty. The results of this tabula-
tion are presented in Taeble VIII.

Fifty-ons, or 60.7 percent of the sconomics teschers
who responded have no affiliation with a professional socisty
involving the fleld of economics, while thirty-three, or 39.3
percent report such membership. O0f those who ars members of
the AE.,A,, twenty-three cleim that they majored in economics
&t the graduste level, while ten were non-mejors. To exemine
the extent of this relationship, a ¢ coefficlient was computed,
ry wes estimated and chi square was computed. The ¢ computed
was .50, ry4 was « 79 and chi square was 21.0. A chi square
of this maegnitude is szignificaent even at the .001 level of
confidence. This coupled with the fairly high ry of .79 is
strongly indicative of close relstionships between membsrship
in the economics professional soclety and having majored in
economica at the graduate level. At the same time, non-
majors tend not to bs members of the A.E.A.

The amount of research and publication activity in
the field of economics also came under scrutiny. Teachers
were agked to indicate the number of their publications of
various types in the field of economles. In a separate
question, teachers were asked to indicate obther reseavch
sctivity if a2 true picture was not presented by their answer

to the preceding question. A4n index was developed assigning
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Table VIII.« Professionsl Zoclebty lLetlvity Index of Neuw
York State Junior College Economics Teachers.

Index Humber of Perecent Coniidencs
Teezchers of Total Limite

0 - No membership of

&n.y kind @ 1&3 19 o0 :3:2 e 3
1 - Some Membershir

Excludi&g AE.ha 35 Mc 7 i”3 o
2 - AJL.A. Member-

ship 13 15.5 42,5

3 - AoEeAa Hember _
Plus Meetings 20 23.2 1.6
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8 value of zero for no publicutions; & one {or non-profession-
al publicetions; & two for publications of articles, menographs,
and reviews; and s three for publicatlion of bookas. The btesach-
ors were ssked to indicate the number of publiestions in esnh
sategory, but meny only indicsated by » checknerk thut they had
published. For this reascon, the indsx does not reflect dlffer-
ences in quantity of publicebtions. For obvious ressons, gqual-
itative differences in the publications could not be ascer-
tained. The index iz presented in Teble IX,

As would he expscted from ithe generslizsation that
community-junior college teachers are comsumers of ressarch
rether than producers of reawaruﬂlag the mumber with no pub-
licstions wes lerge. 4 Botsl of fifty-eight, or 65.9 percent
of the teachsrs had no publications to their credit. Of
those who report publlicationy of 5 professionsl type, fifteen
wore economics majora, while seven were non-nujors. To exan-
ine the extent of this relationship, # # coefficient was com=
puted as .32 wnd ry wag estimated st .5l. Chi aquere wus
computsd to be 5.60 which is significant at the .01 level,
but not et the .001 level ol confidence. The signiflcance of
chi square wes dus to the fact that nearly hell of the mi jors
had published, whiles only 18 pereent of the nonwmejors hed
like sccomplishments.

10 See peges 5-9.



PRESENTATION OF RESULTS--QVERVIEW 79

Table 1X.~ Regearch snd Publications Index of New York
Staete Junior College Lconomics Teachers.

Index Yumber of Porcent Confidence
Teachers of Totsl Limits
¢ - Nons 58 65.9 a7
1 - NWon-Prefeasionsl L L.8 +1.3
2 - Articles etc. 20 23.9 2.6
3 «~ Books 2 2.0y .8
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Another facet of professional activity rmemaured wsa
the type of reasdings done by the teachers. A liast of aeversl
publications used for keeping up with the prectical aspects
of economics was combined with publications doaling with
more thecretiesl sspects of the diseipline. Respondents were
asked to indicate thoss publications that they had dons some
reeding in sines begimning tesching sconomics. The guestion
was worded gso that occassionsl ss well as vegular reading of
the publications would justify sn affirmative checlmark by
the respondents. This introduces some blas in that it gave
virtually everyone an opportunity to respond in the alffirm-
ative,

Hegponseg were divided into two categories. The
first group included those who had read only in publications
that would give them some practiczl insight into the rezxl
econonmic world and the second group included thoss who had
read material from publications and Journals of a theoretical
nature as well,

Those in the firat group totsled tuenty-rLive, or
29.8 percent of the total, while 7C.i percent fell in the
latter group. Only one of the thirty-three who had ws jorerd
in economics at the graduste lsvel revorted reszdinys of only
a practicel nature. On the other hand, twenty-Tour of toe
non-ma jors reported readings of a prectical nature only. It

is clear that nearly all of the economics majors try to eep



PRESENTATION OF RESULTS~-OVERVIEW 81

up with theoretical developments, while many of the non-
majors do not. The recson(s) why they do cannot be deduced
from the dats. It may be because thevy mors clesrly perceive
the need for keeping up with theoreticzl developments in the
field. It may be because thelr acaderiic backpround equips
them better to do soc, or it may be dus to other forces.

A finel facet of professionsl activity meagsursd was
the type of contactis the teschers have hed with economiabs,
The nmumber of contacts per individuzl sre reporited in
Table X. The number of contacts per person ranged from zerc
to 8ix and the mean number of contacts wag 2.27 per person.

Actusl conbascts in rank order of ilmportance were
university level courses--Ll, personsl contucts--L5, lec-
tures-=-37, economics conventions--3l, eéconomlics workshops--Z0,
and miscellensous~-li. Ho conbtact with professional seconomists
of any type was reported by twelwe of the teuchers.

The median number of contacts was two. Out of the
thirty-thres teschers whio hod majored ia economics ot v
graduate level, lour bzc contaets bolow the median, while
twenty-five {49°) of thoe noa-mujors onub of . tobel of £ifty.
one had conbocts below bhe median wmunbver. Yhus, the scone-
omies mejors tend to have more uonbtacts with lellow econ-
omista then do thelr non-m. jor counte:purts.

Sell-sducation end profegs.-nal 2ebivibre-- v the

~

extent that the amount ~nd type 37 _rolessioncl zeblivit. oo
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Table X.- Contects with Prolfessional Tconomists Per Tescher
by Hew York State Junior College Tconomica Tsachers.

Number of Number of Percent Confidence
Contacts Teachsrs of Total Limits

0 12 1.3 12,0

1 i7 20.2 2.h

2 & 28.6 2.8

3 i3 15.5 3.5

L 8 9.5 1.8

5 9 10.7 1.9

& 1 1.2 Y1)
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the teacher is an indication of self-education, the evidence
suggests that those who lready meet the minimum requirewsnts
of subject matter propsration as evidenced by 4 gruduats
major in economics cre the same perasons who sre ..o0st acbive
according to the messures just cited. In the case of pro-
fessional society azcbivity, research and publications, pro-
feasional readings, end contects with sconomisvs, all of
which involve study or lesrning, the economics majors wers
more consgistently on the side of greater sctivity than the
non-majors. This canaot be teken to mean that the non-msjors
do not engapge in self-educat.on in sconomics, but only thaex
the majors seen to be relutively stronger in their self-ad-
ucation endeavors.

Surmery spplication of the minimum standards of the
professionel scedemicliansg.-- An application of the minimum
standards as reocommended by the proiessional wcademiclans
resulted in the disqualificelion lor one reason or &nother o/
2ll but two ol the New York Lhate community-junior colle o
teachers of econonics who responded to the qusstionnaire.

Some of the steondards are wore swport.nt than othor ..
Often 1t i3 necessary Lo compromise some of the criteriy,
viewing them as being relatively unimportent or oflsel by
other positive fsctors. The amount of compromise g person ..
willing to make is sn individusl madtiber. Some iandividuals

would not be willling to conpre i ¢ - - 7 by grisvrrl iy w9599
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would swing to the other extreme and be willing to comproriso
all of them. MNost would probably fall somewhers bebueen
thess two extremes. Te facilitete individual judgment on the
part of the reader, applicetion of the eriteria of the pro-
fessional wscademiclans wes applisd in » step-hy-sptep fashion,
One of the requirements is & minimunm of & master's
degree. Deduction of the twelvs bacheloris degrees remulted
in seventy-two aceceptable teachers by this criterion., Three
of the tsachers with bacheloris degrees as thelr highest
degree sarned, met sll of the subiect matter ecriteriz so it
is possible to add them back to the totel viewling them o9
having degree squivalence. This would result in seventy-
five "acceptable” teachers out of the eighty-four respondents.
The profeasionel ascademiciens further state that the
degree should be primarily in the subject taught. Therefore,
2ll non-sconomics majors should be subtreoted from the btotal
leaving thirty teschers meeting standards if the three with
only a bachelor's degree are psrmitted to remain in the
group. At this point, two of the non-majors could be added
because they have the equivalent of & waster’s degree in
economica through course work completed. At the same zime,
five of the majors should be subtracted beccuse of inad-
equate credit hours in sconomlcs which the preiessionel

ecademiciens define ag sbout forty-~five minimem. These bwuo
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changes bring the totel down to twenty-seven teachers who
meet the standards.

The courses completed must include certain core
areas. Five of the teaschers included above had completed
courses in only four of the {ive core srees. Their sub-
traction brings the total to twenty-three. (It might be
argued thaet completion of four out of the five core courses
would be suffieient and that these {lve teachers should be
left in the group of those who met the requirementa.)

Another recommendstion is that the mester‘'s degree
should be with theais. Three that have this degree and
haeve not been removed for other reasons have not completed a
thesis. 1In additlion, the three with only a bachelor's degree
who were lef't in the total because of degres equivalence do
not have a completed thesis. The subtraction of these brings
the total down to seventeen teachers out of eighty-four.

A Tinsl requirement of the prolessional scademicians
is that the teacher should have completed a minimum of
fifteen oradit hours in professionel education course work
in certain generally accepted course areas. No attempt wss
mede in this study to debtermine whether the sducation course
areag had been completed, but tobal credit hours in education
was determined., Fifteen of the seventeen who remalned ctb
this point did not heve the required minimum credit hours in

education and had to be subbrscted. Thiz lecves vuwe taachers
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out of the eight-four respondents who met 21i of the re-
quirements of the professional academiclens,

Thus, depending upon the strictness of application
of the criteris, twenty-three to twenty-seven of the teachera
met the sublect matter criterie. When the professional ed-
ucstion eriterion was also eonsidered, only twoc remained
who met all of the standards spplied. Iivergence from the

recomuended preparation was great.
2. Teacher Ixpectations Conceraing Preparation.

The teachers were asked thelr opinion regerding
ma jor points of Jjunior collepge economics tescher preparution
at the greaduste level. This ssction investigates the fol-
lowlng aspectzs of the recommended levels of preperstiont
a. degree levels, b. nmajor requirements, c. sconomice crsdit
hours and core course roguirements, d. the thesis require-
ment, and a. professionsl educationel requirements.

The prepsration recommended by the teacher iz an
indicastion of whet he thinks others expoct of him econcerning
preparation in his situztion (D). This could be referved
to as the teacher ildeal self in the limited aspset of his
total role situation thsat concerns wrepsration., It ghoul:d
be recelled that this concspt may or mey not agree with
what others really expect of him in the situabion.
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In answer to the question concerning minimum degree
levels ascceptable, the distribution of answers wi.s very sine
ilsr to actual degree levels estbained. I'ourteen, or 16.7
percent of the tsachers sald thet the ninimunm degree should
be & bachelor's degree. Seventy teachers, or 53.L percent,
recormended & master's degree or more, thereby zgreeing with
the recormendations of the professionel academicisns. 4£11
but three of these believed the master's to be acceptabls.
These three recommended the doctor's degree as the minimm.

The teachers were also asked whether they beliesved
the teachers of aconomics should be required to me jor in
economica. Fifty-nine, or 70.2 percent of the teachers
answered in the affirmative, while twenty-four, or 20.& per-
cent felt that it wag not necessary to have wsjored in econ-
amies to tesch the sublect. For purposes of comparison, it
should be recallad that 39.3 percent of the teschers had
actuslly msajored in economies, while 70.2 percent belisve
thst the teacher =hould have ma jored lu econowiocsz.

The recommended eredit hours in ceonomics is wore
diffiecult to interpret. TProfeszion:i] academiclians recommend
a winimum totel preparvotion of asboubt forty-five Liouvrs, but
the teechers weve aghed the number of hours in weononics
they believed should be requlired in & graduste »romrem 4o
train economics teaschers {or the junior collsge. The Souchess

PRy

recommendations srs found in Teblis VI,
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Table XI,- Teschar hecommended Jconomics radls Hours Tor
a Junior Collepe Economics Teachsr Graduste Program.

Credit Hours Humber of Jercent Coniidence
Teachsrs of Total Limita
0 - 12 G 0.7 1.9
13 - 2 25 29.8 .7
25 - 36 34 4G5 3.0
37 - bi 5 e il

49 - 60 i 13.1 kel
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To relste these recommended hours to the minimum of
the professionel ecademicisns necessitates some assumptions.
At the master's lsvel for subject matter majors it is rea-
sonsbly standard practice thet students are admitted for grad-
uate study if they have completed an undergraduste major in
the field. This typleally entsils thirty but somstimes oniy
twenty-four hours of study in the subject. On the other
hend, =zome graduete schools find & strong undergraduate minor
in the subject ecceptable. Typical minor requirements are
fifteen, but sometimes twelve hours in the subject. Il the
prospective master's candidete does not meet thase prereq-
uisites upon spplieation for admission he is expected to
make-up the weaimesses in his academic background,

This means that it iz reasonebly ssfe to essume that
a minimum of fifteen or more hours of course work in economics
would have been completed along with the recommended graduste
credit hours. To meke thisg tebulation of teacher recommended
eredit hours more compatible for comparison with the expectad
total hours of the professional academiecians, the upper and
lower limits shown in Teble XI could be increased by filtcsen
credit houra., This would then show the hypotheticel range
of totsl eredit hours in esconomics recommended by the teacher-.

In the absence of such an sdjustment, only sixteen,
or 19 percent of the iteachers recommend sconomicss training

equal to or sbove the ninimum stendards set by the professional
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academicians. Uith this adjustment, fifty, or 59.5 percent

of the bvesochers recommend credit hours in economics that are
compatible with the recormendstion of the professional acadenm-
iclans. This latter approsch yields results that sre more
consisbtent with the recommendations by 70.2 percent, that the
teacher should major in economics.

As well as being aesked to recormend the number of
credit hours to be taken, teachers were asked to speecify six
core courses that should be required to be teken or have been
taken by all. The same index system thalt was used for actual
core courses taken wes used‘herell. The number of teachers
who fell into these index cetegories of zero to five are pre-
gented in Table XII,

Since courses recommended were expected to focus on
four specifie eourses out of thirteen given cptions, snd
an unspecified numbsey of potentisl [ill-in coptions, it
would be unreasonsble to expect many of the teachers to
obtain an index ol five. A more ressonable approach would
be to consider an index of either four or Iive as generslly
compatable with the recommendetions of the professional
academiciens. In thils light, twenty-seven, or 32.2 percent
were in general spreswent with the vroleasional academlclansg,

while 67.0 percent were not. While this is fsr short of

11 See p. 66,
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Teble XII.- Teacher Hecommended Core Course Areas Index for
& Junior College Fconomics Teacher CGraduate Program.

Index Number ol Core Humber of rercent Confidence
Courses Recommended Teachers of Total Limits

0 5 5.95 1.b

i 5 5.95 1.0t

2 18 21.h 2.4

3 29 .5 2.9

I 20 23.8 2.6

5 7 B +1.6
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desireble standards, it is comparable to the 32.1 percent
of the teachers who scored five on the setual core courses
taken index.

It will be recalled that the core courses recommended
were: Intermediste Economic Theory, Advaneed Economic Theory,
Statistics, History of Economic Thought, and any two courses
that would provide practical knowledge of the real sconamy.
Considering the core courses in terms of rank order of their
recormendation, all but Advanced Tconomie Theory appeared in
the first five coursea. Thus, if the rank order szelection
was coded to the index, the total seample would receive an
index of four which 1s reasonably conaistent with the pro-
fessional academiciana' recommendations.

Teachers wers also &sked their opinion concerning
the thesls requirement in & graduate program to train junior
college economics teaschers. Forbty-eipht, or 58.5 percent of
the respondents were in favor of the thesls requirement,
while the remaining thirty-four, or Ll.% percent 4id not
think it necessary.

Concerning professional tralning, the teachers werve
esked the number of credlt hours in educstlon course work
that they believed should be included in the graducte traln.
ing of the economics teacher and whether prsctice veachin:
of any type should be reqguired. Ths education course hours

recormended are presented in Table “TIT.
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Table XIII.- Teacher Recommended Fducetion Credit Hours Tor
a Junior CGollege Dconomics Tescher Gresduate Frogrem.

Credit Hours Number of rercent Confidence
Teschers of Totel Limits
0 - 6 53 63.1 +2.1
7 -12 &5 29.7 +2.7
13 - 24 L .8 11.3
25 - 30 e 2aly i 0
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Twenty-ive out of the [ifty-three teachers in the
0-6 oredit hour cstegory specified that no education course
work should be required. This comprised 29.L percent of tue
total sample. If the recommended minimum standerds of the
professional ccademicisns’ are strictly spplied, (fifteen or
mors hours), én extremely amall 7.2 pereent of the totel
teacher respondents wers in sgreement. If it Ls ausumed that
some educetion course credits are expected by these teachers
as having been completed at the undergraduate level, it would
be legitimste to includc those in the 7-l12 credlit hour csbte-
gory as being within the recommended ninimum. This adjusc-
ment would bring the total who sre in agreement with the pro-
fossionsl ascademiclaons %o 36.9 percent., Whether this adjust-
mant should bg made is open to dsbate. Whicnever choice is
mede, thers was great divergence between the teachers' recom-
mendations and the professional academieians'® recomisndations
on this criterion of preparation.

As for as the practice teaching criterion was concernad,
fifty teachers, or 61.7 perecent of the respondents to this
question were in sgreement with the professionsl academicions,
while the remaining 30.3 percent disacreed.

3. Administrotor "xpsctetions Concoruln. wercls of
Beonouica Teacher Frepar.tion.
This section deals wlth the minimun acceptable pron-

aration for economles teachers I{rom the viswpolnt of the
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administretor. It considers the following toples: a. gen-
eral characteristics; b. economics teacher requirenents--
degrees, major-minor, economiss credlt hourg, professional
sducstion requirements, snd the thesis; and c. ¢ summary
comparigon of standards of preparation recommended by the
profegsional acasdemicians with the administrators' minlmun
standards,

These minimun requirements of the adminiatrauvor are
an indicstion of his actuel role expectations ol econmics
teachers in the limited sapect of totsl role expectations
involving tescher preparetion.

General characteristics of the schools.~- Tusstlone-
naires were sent Lo the administrators of the gizty-llive
community-junior colleges in New York State., Jixty, or 92.3
percent of the total responded. Forty-three of the sixty
responding schools were schools where economics wes tsught,
Pour schools where economics was taught 4id not respond,
thus 91.5 percent of the sdministrators in schools with ec-
onomice in their euarrieulum resvonded. Out of the eightsen
schools where no economics wes taught, seventeen wsre
Frivate Heligious institutions, whlls one was Privete Secul r.

The sdministr:ztors were requested to state thelr
mininmum requivements for & teacher of econumics and thelr
opinion coneerning several other agpscts of tescher prepav-

ation. Several charasbteri. tics of theso gchools which sre
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pertinent to the role theory sub-hypotheses will be devel-
oped later. The focus in this report is on those schools
where economics weas teught.

Economics teacher minimmm requirements.-- Host of
the administrators were in sgreement with the professionsl
academieiana concerning minimum degree levels acceptable.
Seven of the forty-three responding administrators in schoola
where economlics was taught, stabted thet a bachelor's degree
was the minimum acceptable. Thirty-five, or 8l.L percent
of the administrators stated thet the winimum acceptable
degree in their inastitution was ths magter?s degree, while
one administrator set the minimum accepteble degree ms the
doctor's degres. Thus, thirty-six, or 83.7 percent of the
sdminiatrators had wminlmun degree regquirementa that esqusled
or excesded the minimum of the mesisr's degree as recommended
by the professional academiciens.

Administretors were also asked to stete the minimunm
accoptable combinations of sconomics najors end minors end
the minimum credit hours in economics acceptable. Thelr
responses are presented in Tables XIV and AV reapectively.

The minimam standords o the sdminiatrators very
distinctly from those of the prolfessionel academlicians.
Hone of the sdministretors believed thzi a double ns jor
should be the minimum required. Sixteen, or 37.2 percent

of the adwinistrators were in spreement with ths prolfesalonsl
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Table XIV.- Yeonomics llajor ana dinor .onbinet.ons aceept.cla
to Hew York st be Tur-or Ccllepge “dninfatnviors,

He jors send Minors in Humber of Parcent OConlideic
Combination fdministrobors of Tobal Limits

Double Msjor in

Liconomics { - -
Graduste Major Alone or .
with Undergrad, Hinor 1& 3Ted Hio 3

Undergrad. Major Alone or

with Graduste linor 5 11.6 +3,0
Double Minor in

Zcononics 3 Tal P o n
Single Minor in

Economics 1 32.6 Hio2
Ho Ms jor or Minor in

Economics g 11.6 3.0

Table iV.- Hinimum Economicas Credit lours Acceptable bo Hew
York State Junlor College Administrabors.

et Rowrs R, WREL T
0 - 18 kE 32.6 H.2
19 - 30 23 53.5 Hi. s
31 - b2 o - -

43 - 54 6 13.9 3.1

55 - 90 0 -— -
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academicians by insisting on & graduate nmsjor, while twenty-
seven, or 62.5 percent Iind less preparation &cceptable,.
Five, or 11.9 percent of the administrstors reported thet n>
ma jor or minor at sny educational level was necessury.

Administrators! expectations in terms of economics
erodit hours were even more divergent irom the recomusnded
Torty-five hiour minimum of the professional academicians,
Jnly 8ix, or 13.9 percont of the administrators stated minl-
mum credit hours that were equal to this minimum of the pro-
ressional academicisns. NNone of the administrators exczeded
this recommended minimum. Thus, thirty-seven, or 86.1 per-
cent had minimuwm stendards thet were betwsen fiftesn and
forty~five credit hours less than the recommended minirun
of forbty~five hours,.

Fourteen, or 32.6 percent ol the sdministrators had
minimum standerds in the U-10 credit hour category. Apply-
ing the same logic {yrom the Bach and 3aunders study clissd
earlierlz, these administrators are willing to hire econ-
omica teachere who sre probably no better founded in econ~
omiec understonding than persons who have never btaken any
college economics.

The expactatlions concernin:; proper snlias Hreépuri-

tion in professionsl educstlon course work were also very

12 See papge 6J.
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low in terms of the minimum standards of the professional
acedemicians, Only four, or 9.3 percent of the administra-
tors had acceptaeble minimum standards by this criterion.
Seventeen, or 39.5 percent atated that the minimum education
course work should be in the 0-6 hour renge, while the re-
maining twenty-three, or 53.5 percent selected hours in the
7-12 range. While most of the profesaional academicisns
gteted fifteen or more hours az the minimum, & small minority
felt that twelve hours was sufficient. Some »of thias latter
group could be considered aeceptable by this standard.
Administrators were alse asked their opinion concern-
ing the thesis requirsment and the desirability of a prse-
tice teaching requirement for junior college economics
teachere. Twenty-six, or 60.5 percent of the administrators
were in favor of practice tesching, while seventeen, or 39.5
percent did not think it necessary. It will be recslled that
the professionel academicians are in favor of practice teaching
preferably in the form of an internship in the junior ecollege.
Ag for the thesis requirement, twenty-ons, or 48.8
percent were in favor of the theals, while the remeining
twenty-two, or 51.2 percent did not think it necessary.
Summery eppllicstion of the standerds of the pro-
fessional acsdemieisns.-- 3ix, or 13.9 percent of the ad-
ministrators in schools where economics was taught met the

gub ject matter minimum standards of the professionsl
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academicians. When the minimum sducetion course hours ecri-
terion and the practice teaching eriterion wes applied, nons
of the administrators met the minimum stendards. This is
indicative of great divergence--nearly complete--between
recommendations of administrators and professional scadem-

iclans.
SUBMAYY

Actual economics teacher preparstion and expectations
concerning levels of preparation by teachers and adminis-
tretors were dstermined by mesns of gquestionnelires. Teacher
response was 92.3 percent of the total, whlle asdminiatrator
rasponse from the schools where economica was taught wes
91.5 percent.

The petterns that emerged for the whole teacher sapm-
ple typically indiceste more divergence than convergence bhe-
tween actusl preparation end the recommended minimum of the
professional ecademicisns. In other words, what the actor
brought with him to the asituetion or aequired up to the tiwme
of the survey concerning preparation for role wes greatly
divergent from the recommendations of the profeasional
academicians.

The typical highest degree held was the mester's and,
while the range of total graduate hours completed was from
zero to one-hundred and fifty, the mean hours completed was
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indicative of completion of two years of graduate residence.
These levels of prepsration seem to indicate convergence
with the professional scademieiens. However, application of
the subject mstter criteris which involved the teachers grad-
uate and undergraduate major, credlt hours completed in ee-
onomies, and core covurse asreas completed, indlcated eonsid-
érable divergence. Approximately one-third of the teachers
wet or exceeded the minimum. A little less than one-half of
these barely possessed the minimum requisites. Two-thlrds
of the teachers did not meet the applied standards. Fifteen
percent of the total came very close. Divergence of the re-
mainder was groat. Slightly over one-fourth of the total
hed completed almost no formal training in economics,

Application of the professional education training
eriterion resulted in slightly more then one-half of the
teachers meeting the minimum. About sight percent of the
total barely met the requisite. The slightly less than
half that remained had little or no professional education
preparation.

Combined application of the subject metter and pro-
fessional education eriteris resulted in only two out of
the eighty~four teachersz meeting all reguirements.

Professional ectivity, while not directly a part of
actual or recormendsd preparetion, ig s part of the real
gself and is indicative of the teachers self-involvement in
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his status. Professional society asctivity, professional
readings in sconomics, research and publications activities,
and contacts with economists were measured.

While eighty percent of the teachers participatsd &t
least as members in some professional society, only thirty-
nine percent parftieipated in one or more scclebies devoted
to the disecipline of economics. Most of the latter group
were the seme teachers who met the subject matter criteria
of the professional recsdemicians.

The measure of professional resdings used indicated
that a little over two-thirds of the teachers have resad pub-
licetions since beginning their tesaching of economicas which
desl with both practical and theoretical aspects of economics.
The remainder had resd practical publications only. & sige-
nificantly larger proportion of the teachers who met the
subject matter criterlis were readers of both preectical and
theoretical publications in economies.

Completed resesrch and publications as measured
showed that nearly thres-fourths of the teachers were in-
active in this area. A signiflcantly lsrger proportion of
those who had published were graduatse majors in sconomies,

Adminiatrators were requeasted to indicate the min-
imum levels of preparation for sconomics teachers zceeptable
to them. Patterns of divergence from the recommended minisum

of the professionel scademiciansg were more proncuncsed than
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patterns of convergence. In other words, the administretors’
expectations (R) of the actor coneerning preparation for role
were greatly divergent from the professionsl academiclans!
recommended minimum preperstion.

Typicelly, the administrators insisted upon a min-
imum of & master's degree which indisates convergence on
this point. However, for subjeet matter preparation, they
were very divergent. Acteptable ma jor-minor combinations
indicated thet glightly over one-third were in agreement
with the professional scademicians. The remaining diverg-
ences were great; with nearly one-helf of the total belng
content with no major or minor or a single winor only. The
minimim credit hours in economics wers even more divergent,
with only about fourteen percent agreeing with the pro-
fessional scademiclans. Of the total, nearly ons-third
require little or no formsl treining in econcmies.

Tor professional trainiang in education, neerly two-
thirds were in favor of practlece tesching and require aome
education course work, but only ten percent reguire edu-
cation credit hours that would be clearly scceptable accord-
ing to the professionsl academicians® minimum recommendetions.
While divergence existed on professional education prepors-
tion, it was not as great ag for subjlect mabter preparvtion.

Typicelly, the asdministrators who required the higher subjsst



PRESENTATION OF RESULTS--QVERVIEW 104

matter preparation were the oneos with the lowser professionel
education preparation requirements.

Application of sll of the minimum standards of the
professional academicians to the stendards of the adminis-
trators revealed that none of the administrators were in
full sareement,

Divergence from recommended wminimum standards of
the professional academicians predominated, but, convergence
existed for aome. The next chapter investigates whether
these patterns of divergence and convergence very signifi.
cantly acecording to the role theory sub-hypotheses which
are baged on institutionsl {situetionsl) varisbles that,
hypothetically, might be expected to affect the smount of

convergance.



CHAPTER IV

PRESENTATION AND INTERPRETATION OF THE RESULTS--
ROLE THECRY SUB-HYPOTHESES

The general hypothesis of this study is thet compar-
isons of asctuel teacher prepsration and sxpectations con-
cerning preparation by btsachers, administrators, snd pro-
fessional academiciens will indiecate patterns of convergence
and divergence.

Prom the overview in Chepter IIT of sctual teecher
preparstion and teacher and asdministrator expectations con-
cerning preparation, it wasz ssen that diverpgence hetween
these groups and the professional academicians' recommends-
tions was more common than convergence.

In this chapter, the extent of convergence and diver-
gence is examined according %o sub-groups. The chapter is
divided according to the sub-hypotheses of the study. They
involve:

1. Type of Student,

2. Type of Deonomlcs Courase Offerings,

3. Age of Institutien,

o Disciplines Expected,

S. Type of Accreditation,

6. Private versus Public Control,

7. Eduecabion Specislizsts,

8. Pull-time versus Part-time Teschers,

9. Teacher Salsry Categories,

10. Tesacher-Sdministrator Convergences, and
11, Self-Evaluation and Convergences.
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The vw jor verisbles ol teacher prapuration wailch heve ococ.
measured were divided sccording Lo the anount ui bhe eriterion
possessed or recomuisnded and snslyzed for alpgnificant dli.Ler-
ences betwsen the croups derived Ifrom bthess sub-hypotheses.
The veriebles of prepcration include &1l those exerninsd in
Chapter IIT ss well zsy & few additionsl ones. The anture ol
the sdditional varlebles is described es signiliceny dilfer-
onces appear Irom the zpplicstlion of chl squere Lo those vapr-

iablea.
1. Type of Student.

It wes hypothesiced chicc eonvergence o.. the uajor
variables of teacher preparaivion bobtween prolessionsl ucud-
emicians snd e. teschers, L. asdministretors would we [rester
in schools whers the atudenits in the economics coursszs offered
were predominently trensfer students or whers there were sub-
stential mumbers of trunefer sbtudenbts In the courses. The
hypothesis was nmade because it seemod resaonable te oxpsch
that sehools serving the transler, ouv college pur llel, fTun
tion for students in the sconomics courses would Deve noro
stringent requirement: ifor botchers vnvalved In this Junetiox
in order to nromobe bLobber (riiculuviu. tobuser ow cormurlty -
Junior college tad the senlor colleje.

On the bagis of responseg by adninistrators in the

schools where economics was bausht, "t wa. doberaiacy oot
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nine out of foriy~three aschoola hed sbtudenba thuat were pre-
dominantly terminel, [ifteen had substantisl numbers of both
torminal and transfer students, end nineteen had vredominently
trangfer students. The number of teachers in the schools
sceording to this classificetion were twenty-three, twenty-
five, and thirty-six vespectively.

The chi asguare veluss obteineda Yor the beachers in
these sub-groups on the major varisbles of prepcration end
professional sctivity measured and the chi squares Tor the
administrators! minivum stendards are pressnbed in Table XVI.
Levels of significance throughout this chapter are stated
enly at the .05 and higher lﬁvelsla

An examination of the chi sguares involving schtual
teacher preperstion which are the first sizx listed in Table
XVI, indicates that none of the differences were simifi-
cant. Thls means that the differences that did exist eould
have been due to chance. Similarly, nons of the chl squares
on the data for tescher recommended preparation which are
found in Table XVI were ststlstlicelly significant. . ein,
thoge differences that did occur eould have been duse to

chence variations.

1 For ¢ semple of the 2 x k conbinseney tsbles ussd
for this section and throughout this choepiter, sse ‘ppeadin: 6.
The degrees of freedom vary in sccordance with the number of
cells in the contingency btable.
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Table XVI.- Significant Differences by Type of Student Sub-
Groups on Major Variables Of Teacher Prepasration and
Professionel Activity,

Variebles of Degrees of Chi Levela of
Preparstion Freedon Square Signiflcance

Actual Preparation

Degree levels 2 .08 -~
Major vs. Non-Major 2 5.00 -
Economics Hours 2 2.30 -
Core Courases 2 5.20 -
Eduecation Hours 2 40 oo
Thesis 2 1.7 -
Professional Activity
Additional Study Plans 2 7.60 .05
Contacts with Economists L 2.50 -
Professional Readings 2 6.20 05
Prof., Soclety Activity 2 7.10 .05
Research and Publications 2 14.1GC —em
Recommended Preparation
Degree levels 2 2.9C -
Major vs. Non-Ma jor 2 +69 o
Economics Hours 2 2.90 -
Core Courses 2 h.60 -
Bducation Hours P 1.70 -
Practice~tesching & 1.70 -
Thesis 2 .20 -
Administrator's Standards
Degree levels & 2.9 -
Major vs. Non-Major 2 3.3 -
Economics Hours 2 1.50 -
Education Hours 2 o35 -
Practice Teaching P4 1,17 —
Thesis 2 .08 ~
Research Expected 2 Loli6 -
Professionel fActivity 2 1.75 -
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Significant differences on three of the items of pro-
fessionsl activity of the teachers were {found. Visual in-
terpretation of the data indicates that nore of the tecchers
of transfer students plsn to work for un advenced degree in
econonles than do their counterpsris who teach predominantly
terminal students. Similarly, those who tesch substantial
nunbers of both terminal and transfer students were more in-
clined to read professionally in theoretical as well ap in
practical journals for keeping sbreast of sconomic develop-
mente. The teachers in this category had alao been more
acktive in their attendence at meetings of the American
Economic Association.

Examination of the ssction of Taeble XVI which re-
flects chi aquares for the adminiatrators' minimum accept-
able atandards, indicates that none of the szisting differ-
ences were significant. The differences that did exiat,
while not necessarily due to chence, could be accounted for
by chance veristions.

The awmount of convergence and divergencs on the me-
jor variables of preparation measured between the profesaionsl
academicians' recormendations and s, teacher actual prepera-
tion, b. teazcher recommended preparation, end ¢. edministre-
tors' minimum aecceptable siandards did not vary significsntly
in accordance with the type of student belny trught. Conse-

guently, the hypothesis that convergences would be grester
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when most or substantlsl mwers -7 the students wore vranaler
students must bse rejecved. Ths wvvidence of seotusl dilferences

was insufflecient.
2, JSchools with “dvanced versus TDlementsr; Courses Only,

It was hypothesgized that convergence on the najor
variables of teacher preparastion between professional academ-
icians and a, teachers, b. administrators would be greater in
schools that offersd sdvanced courses in sconomics than in
schools that offered only the elementary course in sconomics,
it seemed reasonabls to anticipate that higher levels of
preparation might be expected becsuse of the add' tionsal comi-
plexity of the material in ths morse idvanced courses,

It was found that ths elementary Prineciple: of Teoon-
omlea course only was taught at bwentv-two of the schoolsa
responding, while in twenbty-ong both this elementary course
and advanced courses were btaught. Thirtyv-aine of the re-
sponding teachers were in the Former group of schools, while
forty~-five were in the latier.

The ehi sguars valuer obbeined Tor the teachers snd
udministrators in these svb-groups on the mejor vurlables of
preparation and professional 2otlviby 1ossured cre found in

Table XVIIZ.

2 Tor s sample of tie 2 x O contingency tables wasd
for this section and throughout the chopber, ses ‘ppendix 6,
The indicetad degrees of freedom very in Sceordancs rith the
number of calls in the contingeney toble,
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Table XVII,~ 3ignificent Differences by Type of Courses
Sub-Groups on Major Variables of Prepsration and
Professional Activity.
Variables of Dggrees Chi Levels of
Preparation of Square  Significance
Freedom
Actuel Preparation
Degree levels 1 o13 -
Ma jor vs. Non-Major 1 «35 -
Economics Hours 1 .06 -
Core Courseas 1l 17 -
Education Hours 1l 00002 -
Thesis 1 «93 -
Professional Activity
Additionsl Study Plans 1 2.93 -
Contacts with Economists 2 72 -
Profeasional Readings 1 .08 -
Prof. Soclety Activity 1 .56 -
Research and Publications 1 .01 -
Recommended FPrepearation
Degree levels 1l o 77 -
Major vs. Hon-Major 1 1.9 -—
Economics Hours 1 3,53 -
Core Courses 1 2.63 -
Education Hours 1 L.36 .05
Practice Teaching 1 .15 -
Thesis i .29 -
Administratorts Stendards
Degree levels 1 23 -
Major vas., Won-Ma jor 1 .01 -
Economics Hours 1 .89 -
Education Hours 1 1.12 e
Practice Teachling 1 .19 —
Thaaia 1 1.89 g
Resesarch Expected 1 <009 e
Professionsl Activity 1 <18 _—
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An exsmination of the c¢hi squares lavolving actusl
preparation shows that none of the differences found were
statistieally significant. OSimilarly, none of the chi
aquares for professional sctivity were sipnlificant,

A sipnigicant difTerence wss found on one of the
itema of preparsiion levels as recommendsd by the tesachers.
The number of educabtion hours recomended was significantly
different 2t the .0% level but not at the .02 level. The
agtual difference glving rise to the significence steumed
from the fact that more teachers in the schools offering sd-
vanced courses in esconomles recormended education hours of
glx or less. Thus, the amount of divergence between proe-
fessional scedemicians and teachers on this one point was
groater then the divergence for the whole group.

Hone of the differences thet existed among adminis-
trator responses when divided according to schools with and
without advanced sconomice coursss were significant.

The amount of convergence on the nmsjor verisbles of
preparation measured between the professional academicians!?
recormendations and . teacher actuel preperation, b. teacher
recormendsd preparation, and ¢. sdminlistrators! minimum
acceptable standards did not vary significantly in sccordance
with the type of economics courses offered with the relatively
rinor exception of some additionel divergence concerning edu-

cation hours recommendsd on the parit of teschevs of advenged
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sconomics courses. Therefore, the hypothesis thot converpgence
would be greater when advanced courses in econoulcs were

taught in the junior college must be rsjected. With the excep~
tion noted, the actual differences could be agcounted for by

chance varlestions.
3. 4ge of Institution.

It was hypothesized that converpgence on the najor
variables of teacher preparstion between professionsl acad-
emiciang and s. teachers, b. administratora would be greater
in older institutiona. The hypothesis was mede becsuse it
seemed ressonable to expeset that older institutions would have
had time to stablilize at higher levels of actual und axpectad
preparation.

The junior college movement is young. To analyze on
the basis of institubionsl age, it ls nscesasry to speak of
relstive age. The ages of the ingtitutions were debermined

from the listing in the Junior Collere Di;aetqgg? of the year

in which the school was organized as & Junlor College.

The New Yorlt State community-junior colleges ranped
in &ge Irom btwo to one-hundred twenty-two ysars. -~ nore
moaningful pleture iz gained by omitting the oldest insti-
tution. With this adjustment, the range would be from two

3 Junior College Directory, op. olt., p. 35-37.
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to sixty-four years. To facilitebe snelysis, the schools
were divided into three age groups. UFourteen of the ashools
ware in the zero to elght year group with twentv-eight ol
the teachers in those Instltutions. Fourteen of the aschools
wsre in the nine to nineteen yvesr group with twsnty-one of
the teachers in these institutions. Finelly, {ifteen of the
responding schools were in the age group of twenty or wmore
yoars with thirty-rive of the teachers in this group.

The chi square vasluss obbtained for the teachers and
sdministrators secording to these sub-groups on the nsjor
variables of preparation and professional activity weasured
are presented in Tahle XVIII,

Examinetion of the chi squeres obtained for teacher
asctusl preparation indlcate that on 211 but one of the varis-
bles statistically significant differences were not found.
The one with significence was sconomies course hours completed
and was signifiecant at the .05 level. The significance
stemmed from & larger proportion of tezchers who had inade-
quate economies hours in schools thet were twenty or more
years old. Visual inspection of the date prior to cowbinine
cells for chi agquare, further revesled that msarly helfl of
the teachers in this sub-group werse actuslly in the 0-18
eredit hour category rather then in the two cabtegories with

2 combined range of 19-L hours,
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Teble XVIII.- Significant Differences by Institution Age
Groups on Major Veriebles of Teacher Prepsrstion and
Professional Aetivity.

Yariables of Degroes Chi Lavels of
Preparation of Square Significance
Freadon

Actuel Preparation

Degres levels 2 33 -
Me jor vs. Non-Msjor 2 3.36 -
Economics Hours 2 7.0 05
Cors Courses 2 5.20 -
Education Hours 2 10 -
Thesis 2 12 --
Professional Activity
Additional Study Plens 2 1. 60 -—
Contacts with Economists b 2.00 -
Professional Readings 2 .96 -
Professional Soc. Activity 2 1. 50 o
Reseerch end Publications 2 5.20 -
Recommended Preparation
Degree levels 2 3.60 -
Ms jor vs. Non-Major 2 49 -
Economics Hours 2 8.76 .02
Core Coursea e 3.70 -
Educetion Hours 2 2.90 -
Practice Teaching 2 9.2 .01
Thesis 2 . -
Adminlistrator Standards
Degree levels 2 2.91 -
Me Jor vs. Non-is jor 2 72 .05
Economics Hours 2 1.17 -
Education Hours 2 6.56 05
Practice Teaching 2 7.27 05
Thesis & 1.72 -
Regearch Expected 2 2.73 -—
Profassional Aetivity 2 229 -
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Nons of the chi squeres for professionsl activity
were statistically significant. The differences that did
exist were on the side of lesaser sctivity for the twenty
and over age group schools, but these differences could be
accounted for through chance varistions,.

The chi squeres for teacher recommended preparation
were significant in the cases of economics hours recommended
and practice tesching recommended. For rescommended economicsa
hours, the significance stemmed from a larger proportion of
the teachers in the schoolz twenty yesrs old snd over rec-
ommending hours considersd inadequate by the professional
academicians., The difference for practice teaching was dus
to a greater proportion in the oldest category of schools
being in favor of prectice teaching.

Three of the chi asquares on the verisbles &s recom-
mended by the administretor were aignificant at the .05 level.
A significantly larger number of the administrators in the
middle age group of 9-19 years expected their teachers to have
me jored in economics. Similerly, e pignificantly lerger num-
ber in this age group expecited hours in education course wori
that would be c¢lassified as edequete by the atandspds of pro-
Tessionel academicisns., 4 significantly smuller proportion
of the administrators in the oldest dge proup believe that
practice teaching should be required, This last point is

strangely the reverse of the teachers in these seme institutious.
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The emount of convergence and divergence in certein
variables did vary significantly on the bssis of institu-
tionel sge sub-groups. Where the significent variations did
exist, they were generslly on the side of expectations in the
older institutions being lower than in the other sub-groups.
Visual inspection of the data suggests thet the middle age
group of 9-19 yesrs had slightly higher sctusl preparation
end expected preparation on the psrt of teschers znd adminis-
trators, although the differences wsre not greet enough to
Justify accepting this es an alternative hypothesis.

The hypothesis under investigation anticlpated grester
convergence on the msajor variables of preparction measured
between the professional academiclang' recommendstions and
teschers and sdministretors in older institutions. Where the
differences were statisticelly significant, they usually were
so because of grestsr divergence of these older institutions.
The hypothesis must be rejected as fer as the significant
veriables are concerned. The combined stetisticel and visusl
evaluation sugrests scecepting en hypothesis that the middls
age category of schools converge more with the professional

ascademliciens! recommendations then do the rest.
o Number ol Teaching Disciplinos Expected.

It wes hypothesized that convergence on the ua jor

varisbles ol teacher preparation between professional
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academiciens end a, teuchers, bH. sdministretors would be
greater in schools where the administretors expect teacher
preparation in only one discipline.

On the basis of responses by the administrators in
the schools where economica was taught, it was determined
that 81. percent of the codministrators expected thelr tesch-
ers to be prepered to teach in two or more diseipline areas.
More specificelly, out of the forty-thrse responding sdmin-
istrators in schools where economics wss taught, eight ex-
pocted teachers to be prepered in one discipline, thirty-one
expected teachers to be prepsred in two discipline areaus,
and four expected teachers to be prepared in three subject
areas. The number of teachers corresponding to these cat-
egories were eleven, sixty-two, end sleven respectively.

The smell mumber of actual frequencies resulted in
amall expected frequencies nmaeking it 4ifTisult to appiy chi
zquare analysis. The categories of two and three discipline
sreas expected wore combined. Low expascted frequencissg still
oxisted in the one discipline expescted category. This muat
be kept in mind when interpreting chi sgquere. The obtained
values of chl square {or the main varisbles of tenchsr prep-
arstion measured are presented in Teble IIX,

Exemination of the obiained chi squsres indicates
significant diffsrences in three of the varlsblsg of =ctusl

preparation. The significance of mmajor versus non-rsior et
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Table XIX.- Significant Differences by Teaching Diseciplines
Expscted Sub-Groups on Mejor Varisbles of Teacher
Preperation and Professionsl ~ctivity.

Variables of Degrees Chi Levels of
Proparation ef Square 3ignificance
Fresdom

Actual Preparstion

Degree levels 1 16 -
Ma jor vs. Non-lMajor 1 594 LO2
Economics Hours 1l 3.71 -
Core Courses 1 %.?u 05
Education Hours 1 95 0L
Thesis 1 .02 -
Professional Activity
hdditionsl Study Plana 1 63 -
Professional Readings 1 3.74 -
Prof. Soclety Activity 1 l.24 -
Research and Publications 1 .01 -
Recommended Preparation
Degree lavels 1 <96 -
Hajor vs. Non-Major 1 67 -
Economlcs Hours 1 5.09 .05
Core Courses 1 1.02 -
Education Hours 1 1.91 -
Practice Tezching 1 3.4% -
Thesis 1 92 -
Administrator Standards
Dagree Levels 1 1.91 -
Ma jor va. Non-Msjor 1 10.66 +01
Economics Hours 1 10.63 01
Bduecatlion Hours 1 5.17 .05
Practice Teaching 1 2,17 -
Thesis 1 o7 -
Research Expected 1l 2.3 e
Professional Activity 1 1.29 ——
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the .02 level stemmed from the fact that while slightly more
then one-fourth of the teachera in the “two or more disciplines
expected” category had an adequate major, nearly four-fifths

of the teachers in the “one discipline expscted” schools had
an adequate me jor by the standards of the professional academ-
lecisns.

Similarly, the aignificant chi square for core courses
completed wes due to the fact that while slightly less than
one-half of the "more than one discipline expected” category
would be claased ag adequate, nine-tenths of the teachers in
one discipline expected schools were in the adaquate category.

The difference between the sub-groups for actusl
preparation in education courass work was significant at the
.01 level. This was scmewhat the reverse of the prior two
significent differences. Here the significance stemmed from
greater divergence from the professional academicians' rec-
ommendationa. Only one of the forty-three teachers in the
total sample who had adegusie hours was in the one discipline
expected category of schools.

None of the varisbles of professional sctivity that
were measured showed s gignificant difference according to
the subegroups of number of disciplines expected.

FPor teacher recommended prepavstion, one of the
variables was significent at the .05 level. This was for

sconomics hours recormended. The significance stemmsd from
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the fact that only one of the thirty-four teachers in the
total sample who recommended “ineadequate” hours in economics
was in the "one dlscipline expected’ category of schools.

Three of the udministretor standards verisbles wsre
slgnificantly different. The major requirement was signifli-
cant at the .01 level, economics hours et the .01 level and
education hours at the 05 level.

The significance of the major requirement &nd econ-
omics hours stemmed from the larger vproportion of "one dis-
cipline expected” administrstors who insist on & major in the
discipline and Yadequate™ hours by the standards of the pro-
fessionel acedemicians,

Ag was true with the teachers in the “one diseipline
expected” schools, the significance of chi square for admin-
istrator education hours required in these schools wus dus
to significently more of the administrators falling in the
inadequate category by the standards of the professional
academicians.

The smount of convergence and divergence in certain
variableas did very signilicantly on the bssig of the number
of disciplines expected of the teachers,

The significant variebles that did exist involving
sub ject matter preparation were on the side oi' higher levels
of sctual and expected prepsration in the “one discipline

expected” schools. Thuz, on these varizoles, thers wag
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indlcetion of greater convergence with the professional acad-
emicians' recommendationa for subject matter preparation,

The significant variszble for professionsl educstion prepara-
tion was on the side of greater divergence. ¥he hypothesis

of greater convergence on the major variables of prsparation
between professional ecademicians! recommendations and &,
teachers, b. administretors in "one discipline expected”
schools must be accepted as far as the subject matter prepari-
tion variables were concerned and re jected as far ag pro-

fesaional educetion preparction was concerned.
5. Type of Accreditotion.

It was hypothesized that convergence on the ma jor
variableaz of teacher preparstion betwsen professionsl sesi-
emicisns and &, teachers, b. adminiatrators would be grester
in institutions that hed been accredited by the Middle States
Association of Colleges and Secondary Schools.

It should be recalled that all institutions of higher
sducation must be accredited or approved by the NHew York
State Education Department, Division of Higher Bducation.

It is often implied thet accreditation by one of ths reglone-
8l associetions such ss Middle 3tates is an indication of
better quality schools. This implied differonce as it re-
lates to faculty preparetion and standards is what is really

being examined.
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The chi square values sccording to thess sub-groups
for the major variasbles of teacher preparation snd profession-
al activity are presented in Table XX,

Twenty-eight of the community-junior colleges in
New York State where economics was taught have been acgcrad-
ited by Middle States, while nienteen have State accredit-
ation only. Of the forty-three responding schools where
economics was taught, twenty-seven had Middle Stetes accred-
itation, while sixteen had State accreditation only. The
clagsification of teachers in these schools was fifty-three
and thirty-one respectively.

Examination of the chi squares obtained, indicates
that nons of the basic varlables of preparstion and pro-
Tessional activity were statistically significant.

One minor point of significance did sppear. The ad-
ministrators were asked whet their policy was towerds sttend-
anee by thelir economics teachers at professional meetings
and workshops inveolving economics. Based on the responses,
the schools were classified as to whether they encoursged
such professional actlvity or, on the other hand, discouraged
or were indifferent towards such sctivity.

A gignificant chl square on this point at the .05
level occurred., The significant difference stemmed from the
fact thet the administrstors in the Middle States aceredited
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Table XX.- Significent Differences by Type of Acereditation
Sub=CGroups on Major Variebles of Teacher Preparation end
Professionsl fetivity.

Variables of Degrees Chi Levels of
Preperstlion of Square Significeance
Freedon
Actual Preparstion
Degree levels 1 1.03 -
Ma jor vs. NHon-lajor 1 » 71 -
Eeonomice Hours 1 97 e
Core Courses 1l 92 -
Education Hours 1 93 a—
Thesis 1 2.21 --
Professional Activity
Additional Study Plans 1 o1l -
Contaects with Economists 2 Ol -
Professional Readig%a 1 1.21 -
Prof. Society Activity 1 .01 -—
Research and Publications i «33 -
Recommended Preparation
Degree Levels 1 o8 -
Major vs. Hon-Major i ol =
Economics Hours 1 2.67 -
Core Courses 1 2.06 e
Educabtion Hours 1 2.67 -
Practice Teaching 1 2.21 oo
Thesils 1 1.99 e
Administrator Standards
Degree Levels i «11 -
Me jor vs. Non-Major 1 « 0009 -
Economica IHours 1 415 -
Education Hours 1l 13 -
Practice Teaching 1 2.85 -
Thesis 1l 2 26 -
Resesrch Expected 1 Ll -
Professional Activity 1l h.55 .05
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achools were more prons to encoursge such professional ac-
tivity than were their counterparts in the other schools.

The hypothesis that convergence on the major varla-
bles of teacher preparation measured between the professlion.
8l scademicisns! and a. teachers, b. sdministrators would be
greater in Middle 3tates sccredited schools must be rejected.
With the exception cited, the relstively small actual differ-
ences that did occur were well within the bounds of possible

chance variations,
6. Private versus Publie Control,

It was hypothesized thet convergence on the major
variables of teacher preparation between professionsl scadem-
iciens' recommendations and a. teschers, b. administrators
would be greater in the privately econtrolled institutions.

It iz often implied that institutions under private
control are better quality schools. If this were true, it
would be reasonable to expect [aculty whose actuesl prepara-
tion and sxpectations would be more convergent with the
standards of the profegsional academiclana.

The chi sguare values obtained according to these
sub-groups for the major variables of teacher preperation
mesagursd are presented in Teble XXI,

An exsmination of the chi aguares obtained when the

semple was divided mccording to publie snd privete schools
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Table XXI.- Significant Differences by Public-Frivate Conbtrol
Sub-Croups on Major Verlables of Teacher Preperation and
Professional Ackivity.

Varisbles of Desgreos Chi Levels of
Preparation of Square Significancs
Freedom

Actuel Preparation

Degree Lsvels 1 L.65 05
Major vs. Non-Major 1 o17 -
ZEconomics Hours 1 1.63 e
Core Courses i NIE -
Education Hours 1 01 -
Thesis 1 1.19 -
Professionsl Aetivity
Additional Study Plans 1 «27 -
Contacts with Economists 2 3.05 -
Professional Readings 1 21 -
Prof. Society Activit 1 .03 -
Research and Publications 1 57 -
Recommended Preparation
Degree Levels 1 .06 -
Ma jor vs. Non-Major 1 07 -
Eeonomics Hours 1 3.9 «08%
Core Courses 1 02 -
Educetion Hours 1 «003 .
Practice Teaching 1 1.43 -
Thesis 1 .07 -
Administrator Itandeards
Degree levels 1 01 -—
Major vs. Non-la jor 1 01 _—
Economics Hours 1l .61 -
Educetion Hours 1 .60 -
Practice Tesching 1 01 -
Thesis 1 05 -
Research Expected 1 0 -
Professional Activity 1 26 -
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indicates that only two of the combined totsl of twenty-six
variables in the table reflect statistical significance at
the .05 lavel.

The significance of asctuel degree levels stemmed
from the fact of & higher proportion of teaschers with the
bachelor's degree as the highest degree earned in the
private institutions.

The significence of economics credit hours recommend-
od by the teachers stemmed from the fact that while nearly
two~-thirds of the teechers in public schools recommended
adequate hours, just over half of the teachers in private
schools recormended adeguete hours by the standards of the
professional academiclians,

The hypothesis thet convergencs on the major veriables
of preparation meagured betwsen professional scademieclans?
recoamendations and a. teachers, b. sdministratoraz would be
greeter in privete institutions then in public inastitutions
must be re jected. The two points where significant differ-
ences wero found, if anything, suggest greater divergence in
the privete schools. The lack of significance of most of the
variables in this direction would seem to outweigh these two.
There is insufficient evidence to accept an hypothesls of
grester divergence in the private achools.
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7. Educational Specialista vs. Non-Educational Specialiats,

It wes hypothesized thet convergence on the major
varisblez of teacher prepsration measured between the rec-~
ormmendations of the professional academicians and a. teachers,
b. administrators would be greater when non-sducational
specialistas were filling economics teacher positions in the
cormunity-junior colleges.

As a segment of the academic versus professional
training quarrel et the higher education level, remarks
with derogatory implications sre sometimes made about ed-
ucationel specialists. Just whet an educational speclialist
is, is hard to determine, but it seems that the reference
is to the tesacher with an undergrsduate and/or & greduate
major in education. For this study, it was decidad that
any teacher with such & major would bs classified as an ed-
ucational speecialiszt. The wording of the hypothesis wes
designed to reflect the scmewhet typical derogatory im-
plication.

By this clagasification, thirteen teschers wers
identified &3 educational specialists, while the remasining
seventy-one were considered non-educationsl specialists,
The esducstional speclislists were employed by eleven of the
forty-three responding schools in which sconomics was tsught.
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The chl square velues obtained according to these
sub-groups for the major veriables of prepsaration measured
are reported in Table XXII.

Examination of the ehi squares obtained that involve
actual preparation indicates two with etatistically signif-
lcant differences. One of the differences was in education
hours completed and was significent at the .001 level. It
has no resl meaning because the nature of the sub-group of
the educationsl apecislist precludes the possibility of any
of the respondents falling in the category of inadequate
hours. Thus, the design of the study forces this statlstical
significance. Thesis completion wes also significant at the
.01 level. The significance astemmed from the larger pro-
portion of educationsl specielists who had not completed a
thesis. Most mester's degree programs in education do not
require a thesis, so it could be argued that the design of
the study forces this statistical significance also.

In the area of professional sctivity, significantly
fewer educstional specialists pursued reading programs that
ineluded theoreticdal as well az practical journals in econ-
omics, This asccounted for the significant difference in
profesaional readings at the .05 level. None of the ed-
ucational specielists indiceted the completion of any
regearch or publications. This gave rise to a significant

difference on this verisbls at ths .02 level.
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Table XXII.- Significent Differences by Educational Specialist
Sub-CGroup on Major Variables of Teacher Preparstion and
Profesgsionel Activity.

Variables of Degrees Chi Levels of
Preparation of Square  Significance
Freedom

Actual Preparsation

Degree Levels 1 .02 -
Major vs. Non-Ma jor 1 3.68 -
T.conomics Hours 1 1.91 -
Core Courses 1 -99 -
Education Hours 1 1L.66 . 001
Thesis 1 9.83 .01
Professional Activity
Additional Study Plena 1 13 -
Contacts with Economists 2 1.33 -
Professional Readings 1 L.27 .08
Professional Soc. Activity 1 1.69 -
Research and Publications 1 5.6 » 02
Administrator Standsrds
Degree Levels 1l ,15 -
Ma jor vs. Hon-Ma jor 1 1.5 -
Economicas Hours 1 2.11 -
Education Hours 1 e 7% .08
Practice Teaching 1 A9 -
Tbeaia 1 ol‘.l -
Research Expected 1 age -
Professional Activity 1 «39 -
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Dxemlnation of the chl squares obtained for the ad-
ministrators' stendards indicates & significent difference in
education hours expected of the teachers. This significance
stermed from the fact that almoazt all of the administrators
in schools where the educational apeclalists wers employed
required some educstion course work.

Non~gducational specislists engesed more in some
phages of professional activity. Beyond this, except for the
greater convergence forced by the nsture of the sub-groups,
the preparation of the sducsational specialist was not 2ignii-
icantly more divergent from the recormended stendards than
wag the preparation of the non-educationsl sgpecislist. The
hypothesis of gresater convergence for the non-educational

specialist must be re jected,
8. Full-time versus Part-time Tconomics Teachsrs.

It was hypothesized that convergence on the major
variables of preparation between professlonal academlclans?
recommendations and the teachersz would be greater when the
teachers were full-time teachers of economics.

It wes found that thirty-one of the teachers in the
sample were full-time economica teachers whils the remaining
fifty-three were pari-time teachers of economica. Table

XXIIT contains the chi square veluss obtainsd sccording to
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Table XXIII.- Significant Differences by Full versus Part-Time
Sub~Groups on Major Variasbles of Teacher Prepsaration and
Profegsional Aetivity.

Variables of Dagrees Chi levels of
Preparation of Squere 3Significsance
Freodom

Actusl Prepsaration

Degree Levels 1 .08 -
Ha jor vs. Non-Major 1 L.97 .05
Economics Hours 1 5.9 .02
Core Courses 1 5.39 .05
Education Hours 1 .%ﬁ -
Thesgis 1 @ -
Profesasional Aetivity
Additional 3Study Plans 1 « 01 -
Contacts with Economists 2 1.76 -
Professional Raaﬁin%a 1 <37 -
Prof. Seciety Activity 1 3.13 -
Research and Publicatlons 1l 2.19 -
Recommended Preperation
Degree Levels 1 26 -
Major vs. Non-Major 1 .18 ——
Economics Hours 1l b.39 .05
Core Courses 1 25 -
Education Hours 1 1.4y -
Practice Teaching 1l 2.30 -
Thesis 1 03 -
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'~

the full-time versus pert-time sub-groups for the mejor vari-
ables of teacher preparation and professionel activity measured.

For actual preparation, exseminetion of the obtsined
chi squares reveals that three of the veriebles were sipnifi-
cant. A signifiecantly larger proportion of the full-time
economics teachers had majored in economics, although nesrly
half of thewm were non-tsjors. Similserly, & significantly
larger proportion of the full-time economics teschers had
sdequate oeconomics hours, slthough nearly half of them did not.
In line with the zbove differences, the significance of core
couraes completed steumed from s significantly larger pro-
portion of the full-time teachers being in the "adequete”
category.

None of the chl sguares for the wsrisbles measuring
professional sctivity were significent. The differences that
existed were on the slde of lesszer setivity for the part-
time teschers, but were sll within the bounds of possible
chence variations.

The chi aquare for teacher recommended economies
credit hours was signifiesnt at the .05 level. The signirl-
fcance was due to a larger proportion of full-time teachers
recormending adequate hours in economics.

The principal variables of subject matber preparution
varied significently on the basis of full-time versus pari-

time teachers of esconomics. This was not true for the
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professional educetion requirements. The hypothesis of great-
or convergence for full-time teachers between recommended
stendards and actuel prepsration must be uccepted for subject
matter preparation but rejected for professional education

preparation.
9. Teacher 3alary Lategories.

It was hypothesized that greater convergence ocn the
variables of preparation would exist between professional
academicians and teschers when teachers received higher
salaries.

Sixty-one of thse total of eighty-four teschers re-
ported their salary. Lightesn of the non-respondents wers
part-time teachers, so sazlary data was not appliceble., Five
did not choose to divulge salary informstion. The rangs of
salaries reported was from $5,000 to $20,000., Rounded to
the nsarest $500 increment, the aversage salary was 45,000,

For the chi squsre anslysls, teachers wers divided
into four approximetely equal categories. Twenty toachers
were in the $5,000 - $7,499 group, twenty-one were in the
$7,500 -~ $8,999 group, and twenty wers in the $9,000 -
$20,000 range. The remsining twenty-three teachers were

the non-respondents {or reasons cited sbove.
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Teble XXIV contains the obtained chl square velues
for these salary sub-groups on the major variables of teacher
preparation and professionel activity measured.

Inspection of the obtained chi asquare values reveals
no overall pattern of significent differences. The degree
level variable was significent &t the .01 level because of a
larger proportion of bachelor'ts degree holders in the lowest
salary category. This follows normsl petterns of pay scales,

Under professional activity, contacts with economists
showed a significant difference at the .02 level. The signif-
icance stemmed from a larger proportion of teachers with a
very low number of contacts (zeroc or one) in the lowest sal-
ary group snd smong the part-time tsachers. The significence
is largely accounted for becsuse of the nature of the part-
time teachera. Msny of them could not logleally be sxpectsd
to have much contact with sconomists. The principa2l employ-
ment status of the pert-time tesachers was: Eeonomic Conaul-
tant-~1, Date Anslyst--l, Full-time sconomics teachers in
liveral arts college--2, Graduste studentas--2, Hipgh Zchool
history teachers--2, Retired--2, and School Administrators--8.
Because of the principal duties of sbout two-thirds of these
teachers, such contact is unlikely.

The significant differences that did exist were
accountable dus to other forces. Yone of the major prepara-

tion varisables were signilicant. 7The hypothesis of grester
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Table XXIV.- Significant Differencez by Salary Sub-Groups on

Major Variables of Teacher Preparation and
Professionel Activity.

Variables of Degrees Chi Levels of
Preparstion of Square  Slgnificance
Fresdon
Actual Preparation
Degres Levels 3 13.83 .01
Ma jor vs. Non-Mejor 3 1.2 -
Economics Hours 3 417 -
Core Courses 3 L.80 -
Education Hours 3 2,72 -
Thesis 3 5.77 -
Professional A&tivit{
Additional Study Plans 3 5.36 -
Contacts with Economists 6 16.19 .02
Professionel Readlings 3 1.%& w
Prof. Scelety Activit 3 6.62 -
Rezearch and Publications 3 1.53 -
Recommended Preparation
Degree levels 3 S5.76 e
Major va. Non-Major 3 «39 -
Economies Hours 3 5.75 _—
Core Courses 3 2.15 -
Education Hours 3 4.2 -
Practice Teaching 3 .59 -
Thaaia 3 2015 bl
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convergence on the variebles of prepsretion measured between
professional academicisns' recommended standerds and teachers

at higher salary levels must be rejected.
10. Tescher--Administrastor Convergence and Divergence.

It was hypothesized thet when there is divergencs
between actuel teacher preparation snd administrator expect-
ations of proper graduste preparstion, letent conflict slt-
ustions exist:

a, If the sctual preparastion is greater then the
administretor's expsctationg, there is evidence of profession-
al epathy.

b. If the sctusl prepsration is less than the admin-
istrator's expectations, the teacher's ideal self wlll be
more than his reel self. (i.e. Expectutions concerning
proper graduste preparation will be greater than the teacher's
actual preparation.)

In order to analyze these sub-hypotheses, it wss nec-
essary to divide the teachers into sub-groups tec reflect prep-
aration which exceoded the minimum expectations of preparetion
by the tescher'’s own sdministrator, and preparation which was
less than the a2dministretor‘’s expectstions. A category to
reflect ectual preparstion that wes equal to the adminligtra-

tor's minirmum standards wag included in the elasszificetion,
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Understanding of the specific sub-hypotheses cited is
enhanced by an oversll view of the results of this classifica-
tion. The chi squares obtainsd sre presented in Table XXV,

The results were startling. It will be recalled that
atrict application of the standards of the professionsl acad-
emiciens® resulted in only two (2.l percent) of the eighty-
four teachers mseting all of the sbtandasrds., Relaxation of
the standards for professionsl educetion treining and the
thesis requirement increased the number of "acceptable™ teach-
ers to twenty-three (27.l percent) out of eighty-Tour.

According to the sub-grouping for this hypothesis,
six of the teachers could not be clagsiflied because of non-
response from their administrators. OFf the remaining seventy-
eight teachers, forty-one (52.6 percent) had preparation whieh
exceedsd their administrator's wminimum stendsrds, twenty-one
{26.9 percent) had preparation equsl to their administrator's
minimum, end sixteen (20.5 percent) hed preparation leas than
their administretor's ztandsrds. Of the sixbteen, six had prep-
aration only slightly lowsr thsn the minlnum expected.

While only sbout Lwo percent of the teachers met all
of the minimum standsrds of the professional acsdeumiclans,
sighty-one percent of the teachers met the minimum standards
of the administrstors for whom they worl.

Exemination of the c¢chl sguares obtained iadicste thet

the differences for degres levels was not significent, bDub the
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Table YXV.- Significent Differences by Drepovetion Kore Then,
Equsel To, or Less Than Administrator Standsrds on
Ma jor Variambles of Prepsration and Activity.

Variasbles of Degreos Ohi Levels of
Preparation ol Square Significance
Freedom

Aetual Preparation

Degree Lavels 2 .98 -
Ma jor vs. Hon-Major 2 18.04 . 001
Economies Hours 2 22.hh <001
Core Courses 2 27.3@ 001
Bdueetion Hours 2 o 030 -
Thesis el 5’06(} -
Profeasional Activity
Additional Study Plens 2 .u% -
Contacts with Economists i 9T 205
Professionel Readings P 11,2§ « 01
Prof'. Society Activity 2 13,M% .01
Research and Publicetions 2 9.1 « 02
Recormended Preparation
Degree levels 2 2.92 -
Ma jor vs. Hon-Major 2 <96 -
Economica lHours b “ el -
Core Courses 2 3.67 -
Education Houra 2 2.25 -
Practice Teaching 2 e -
Thesis 2 ita51 -
Miscellanaous
Teacher clalimed Weakness
in Bconomies Treining 2 3.17 -
Teschers of Advanced or
Elementary Courses Only 2 81 -

Teaching Experience 2 &:35 e
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three variebles lnvolving subjesct metter preparetion were all
significant et the .00l level. The significence of the major-
non-ma jor category stemmed from the fact that fifteen out of
the sixteen in the category of preparation less than the ad-
rinistrator's minimam have no wmsjor or minor in economios,
while ebout two-thirds of the teachers in the "more than"
category had graduste preperaiblion in economics. Similerly,
all of the teachers in the "leas than" category were clasgsi-
fied as having inadequate economics hours whils about two-
thirds of the "more than" category were classified &s having
adequate economies c¢credit hours, giving rise to the signifi-
cance for this varieble.

The variebles of professional activity have partic-
ular eppliecability to sub-hypothesis e. Peour of the veria-
bles hed significant chi square values. Contacts with
economists wes significent st the .0% level, professionsl
readings and professional society activity were signifiecant
st the .01 level, and research and publication wes signifr-
icant at the .01 level. All of the significant differences
atemmed from the faet thet larger proportions of the teschers
in the "more then" category were in the most active sub-
divisions, while 2 much larger proportion of the "leas than"

teachera were in the least sctive subdivisions.
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None of the items of recommendsd preparation showed
any statistieal significance. This lack of significant
differences is probably significant in itself.

The fact of much higher preparation levela in subject
matter for the "more than' teschers might be expected to result
in the similar higher levels of recommended subject matter
preparation which did ocour. At the seme time, the "less
than' teschers might be expected to recommend preparation
levels consistent with their much lower actual preparstion.
The echi squares for recommended preparation were not signif-
icant because all three groups tended to recommend subject
matter prepsaration at higher and adequate levels in roughly
the same proportions. Thus, the non-significance refllects
the fact that many of the teachers who have low levels of
sub jeet matter preparstion still recommend higher and "ade-
quate” levels.

While investigating the convergence between teacher
sctual preparetion and administrator standards, it wes
decided to examine whether there was & significant differ-
ence according to these sub-groups between those teachers who
claimed that their graduste treining was adequate in prepar-
ing them to teach economies in & junior college and those
who elrimed their training was inasdequate. A larger propor-
tion of the teschers in the "less than" group claimed their
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training was inadequate, but as is indicated in Table XXV,
the difference was not statistically significant.

Also investigated wasg whether there was & gignificant
difference sccording to these sub-groups in the number of
teachers that were teaching advanced courses. The difference
was not significant.

Finally among the miscellanesous compsrisons, the
number of years of economics teaching experience was com-
pared to these sub-groups. The resulting chi square was not
significant.

Included in this overview of teacher actuel prepsra-
tion as it relates to administrators' minimum standerds was
the information needed for the specific hypothesis. The
hypothesis was that there would be latent conflict avidenced
by professional apethy for teachers with preparation more then
thelr administrator's expected minimum. The significant 4if-
ferences were consistently due to teachers with less rather
then more preparstion predominating in the lowest categories
of professional activity measured, while the "more than”
teschers were consistently more asctive. The hypothesis of
professional spathy for the teschers with prepsrstion in
exceas of their administrator’s minimum must be rejected.
Latent or overt conflict may exist, but nct in this form.

Sub~-hypothesis b. anticlpated that when actual tescher

preparation was less than administretor's expectations,
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teacher recommended preparation would be greater than teacher
actual preparstion reflecting &n ideal self that was greater
than the real self.

An overall view of actuel versus recommended prep-
aration facilitates understanding. To examine the extent of
the possible interrelationships, phi coefficients, estimates
of rg end chi squares were computed for the major varisbles
of preparation messured. These comparisons sre summariged in
Table XXVI,

The comparison of actual degree levels with degree
recommended had an ry of .47 and 2 chi squere of 6.31 which
is significant at the .05 level. The small correlation that
existed and the significant chi squaere stemmed meinly from
the grester proportion of wmaster's degree holders that rec-
commended the master's ss a minimum than from the bachelor's
holders who recormended the bachelor’s as a minimum. Turning
this around, the bachelor’s holders were more likely to rec-
ommend the master's degree then the master's holders were
likely to recommend the lower degree as & minimum. For
degree levels, the ideal gelf tends to be equal to or grsater
than the resl gself.

Actual major comparsd with recommended major re-
sulted in an ry of .66 and a8 chi square of 13.93 which is
significant &t the .00l level. The significent chi squsre

and the moderate correlation stemmed from the influsnce of
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Table XXVI.,- Phi, rg and Chi Square Comparisons of Actuesl and
Recomended Levels of Prepsration of New York Stete
Junior College Economics Teachers.

Actual versus Rec- 4 * g Chi Levels of
ommended Preparation Squere Significence
Degree levels 27 A7 6.31 .05

Ma jor vs. Hon-lajor Al 1) 13.93 001
Economics Credit Hours .26 42 5.65 .02
Core Couras Index .26 i3 5.79 02
Education Credit Hours .15 « 71 17.01 « (01
Thesais 6 o Th 17.90 +O01
Research 15 22l 1.79 -

# 411 ohl squares heve . UBZree of Presqome.
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nearly ell of the economics majors insisting upon the nesed
for majoring in economics, while more than half of the non-
ma jJors sald thet & major was essential. The fact of half of
the non-ma jors recommending an economics mejor es minimum
is evidence of the idesal zelf being more than the real self.

The comparisons of actual economics credit houre and
the core course index with their counterperts on the rec-
ommended side give similar results. The ry estimates were
42 and .43 respectively and the chi squares were 5.68 and
5.79 which were both aignificent at the .02 level. The sig-
nificent difference for the economics credit hours stemmed
from the fact that while most of those classified as adequate
in economics hours recommended adequate hours, half of those
with inadequate hours recommended hours that wers adequats.
The signifiecant difference for core courses appears to have
stermed mainly from the fact thet those with & low actual
index for the most part have a low recommended index, whilse
theoase with 2 high actual index are aboul evenly divided be-
tween & high and low recommended index. The higher recommend-
ed hours by those clagaified as inadequate in economics hours
was further oevidence of the teacher idezl aself being greater
than the teacher real self.

Comparison of actual wlth recommendsd education credit
hours yielded a more positive correletion. The rg estimate
was .71 and chi square wes 17.01 which is significant st
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the .001 level. Here, most of those with inadequate hours
recormended insdequete hours, whereas nearly two-thirds of
those with adequate hours recommended adequate hours. In this
instance, there is no strong evidence of the ideal self being
greater than the real self.

A comparison of those who have completed a thesis
with recommendations for the thesis also yields & more pHog-
itive correlation. The ry estimete was .TL and chi square
was 17.90 which is significant at the .00l level. In this
Instance, the proportions of those who recommend the op-
posite of their own status concerning the thesis were very
close., Nearly all of those with & thesis recommend its com-
pletion. Several without a thesis recommend = taesis. This
variable iz not a significent one for evaluating the teacher
ideal self being grester then the resl self. It does in-
dicate a2 marked positive belief on the part of those who have
compleoted a thesis of the wvalue of it to them.

The one item of professional sctivity that could be
compared in this section with evailable dats concerned re-
search and publications. As wsll as indicaeting resesrch snd
publications completed, the teachers were asked to indicate
whether they thought research was essentisl for & junier
college teacher to remain & good teacher. The vy eatimete
for research completed reletive to research being considered

esgentisal was & very low .24. Chi square was 1.79, and was
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not significant. More of those who had completed research
indicated thet it was essential, but the existing difference
was within the bounds of chance variations.

Viewing the whole sample, the teacher ideal self
tended to bs greater than the teacher real self insofer as
aubject matter preparation was concerned, For professionel
education preparation this was not the case.

The specific hypothesis under investigation indicated
an expected ideal self greater than the real self for the
teachers whose preperation was less than their sdministretorts
minimum standards. This overview deels with the same phenom-
ens for the total sample.

0f the sixteen teachera whose actual preparation was
known to be less than thelr adminlstrstors expected as min-
imum, five had an ildeal self concerning sconomics preparstion
that was equal to their real selfl. IEleven of thess teachers
had an ideazl self concerning sconomics prepsration that was
more than the real self but considerebly less then the mine-
imum of the professional academicians., Concerning the econ-
omics prepsration, ten of the teachers had an ideal self that
was equal to or more than thelr administrator's minimum atand-
ards, while sizx had en idesl sell less than their administra-
tor's minimum.

For professional education preperation, only ons of the

tesachers had an ideal more than his resl preparation. 0Of the
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remainder, seven were equel while five had an ideal that was
less than the real preparation in education. Ten of the
teachers had en ideal in education work that was less than
thelr administrator’s minimum, while sixz were ejusl %o or
more than thelr administrator's minimum.

Relating this to sectual preperation, sixzty-twoe out of
seventy-elght teschera thet could be clagsified had actual
preparation squsl %o or more than the administratoris minimum.
Of the sixteen with leas preparation, ten hed an idesl self
regarding subject matter preparation that equeled or exceeded
their administratort!s minimum. Thus the resl and/or idesl
corresponded with or exceeded the administrator's minimum
expectations in 21l but six cases concerning subject prepara-
tion. For professionsl education preparation, the real and/
or ideal self corresponded with or exceeded the administratorts
winimm in 81l but ten of the seventy-eight cases.

It is difficult to unequivoesbly accept or reject the
hypothesis that when the teacher's actual preparstion is below
his administretoris minimum, his ideal =elf concerning prepara-
tion will he greater than his real self. The evidence points
to ecceptance, but 1t must be remembared that the pettern for
8ll teachers was one where the ideal tended to be greater than
the resl self. Whether this is signilicantly more true for tle
"ess than” teschers than for the whole could not be determined

because of the small numbers in the “less than’ cstegory.
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A qualified acceptance to reflect the fact that this is also
true for the whole would appear juatified.

11, Self-Evaluation and Convergence.

It was hypothesiszed thai convergence on the major
varisbles of preparation measured betwoen sctuzl teacher
preparation end administrator'!s minimum steandards would re-
sult in higher teacher gelf-evaiuation. This iz most mean-
ingful when convergence is thought of a2s preparation being
equal to or asbove the adminiatrator's expectations coucern-
ing minimum acceptable preparation.

An overview of the teachers self-evalustion is help-
ful for understanding the speeific hypothesia. Teachers were
requested to evaluate themselves in their economics teaching
on ten qualities on a five point scalett. The overall pattern
of self-rating was high., To faeilitste aneslysia, the five
possible ratings for each quality were indexed from zero to
four going from lowest to highest svaluation and averaged
for each teacher in preparation for clessificetion aceording
to high, medium, and low self-evaluation. In order to re-
tain a workable number in the high end low cetegories, fiftvy

percent of the teachers were placed in the middle group.

See question 25 of Teacher Juasstionneire in
Appendix 2.
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This resulted in twenty-one classified as high in sslf-eval-
uation, thirty-nine as medium, and twenty-one classified as
low. The chl squares obtained when these categories were
compared to the veriables of tescher preparation and pro-
fessional activity messured are presented in Teble XXVII,

Exsmination of the chi squeres reveals two points of
significant difference for subject metter preparation. The
economics hours variable was significant at the .05 level and
core courses completed was significent at the .00) lesvel. In
both instances, the significance stermesd from larger propor-
tions of the high self-evalustion teachers being in the greater
proparetion categories and in larger proportions of the low
self~-evaluation teachers being in the lower preparstion cate-
gories. Thus, the lower sslf-evsluation partislly reflects
lower subject matier preparation snd higher self-evaluation
pertislly reflects higher subject matter preperstion. The
differences for professional education prepasration wers not
significant.

Three of the varlsbles of profesaional sctivity
measured showed significant differences. The nuwber of con-
tects wlth economists wes significant at the .001 lsvel,
professionsl readings at .01, and resserch and publication
was significant et the .01 level. In 21l thres coses, the
significance stemmed from a combination of higher activity

for the higher selli-evalustion group and lower cotivity for
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Table XXVII.- Significent Differences by Self-Evaluation Sub-
Groups on Major Variables of Teacher Preparation and
Professional Activity.

Variasbles of Degrees Chi Levels of
Preparation of Square Significance
Freedom

Actusl Prepsasration

Degree Levels 2 2,56 -
Major vs. Non-Major 2 4.81 -
Economies Hours 2 10.95 .05
Core Courses 2 78.80 .001
Education Hours 2 2.88 -
Thesis b4 2.53 -
Professional Activity
Additional Study Plans 2 5.58 -
Contacts with Economiats L 19,10 001
Professional Readings 2 10.39 .01
Prof. Soclety Activity 2 Z.ig -
Research and Publications 2 10. .01
Recormended FPreperstion
Degree Levels 2 42 -a
Major vs. Non-Major 2 1.%8 -
Economics Hours 2 1.86 -
Core Courses 2 1.97 -
Education Hours 2 .09 -
Practice Tesching 2 2.Th -
Thesis 2 62 -
Actual) Prep. More Than,
BEquel To or Less Then
Admin. Minimum Standasrds U4 14.64 001
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the lower self-sveluation group. Thus, lower self-evalus-~
tion partially reflects lower professional ectivity and higher
self-avaluation partially reflects higher professionel sctiv-
ity.

Nons of the variasbles of recormended prepsration
showed any stetistically significant differences according
to the self-evaluation sub-groups.

For the specific sub-hypothesis, a2 comperison wag
made between teachers whose preparstion was less than, equal
to or more than the administrator's minimum end the teschers!
self-evalustion according to the categories of high, medium,
and low. The resulting chi square was significant at the .00l
level. Among the teachers whose preperation wes equal to
their administretorts minimum standards the largest propor-
tion eveluated themselves in the medium category with the
remeinder esbout equelly divided between the high end low
evaluetion. The significance of chi square stemmsd from
larger proportions of the teachers with preparation in excess
of the adminiastrator's minimum being in the medium to high
sellf-evaluation cetegory, while lsrger proportions of the
teschers with less preparation than their administratort's
minimum were in the low to medium categories of selfe-svalua-
tion. Thus, the lower sslf-evaluation pertially reflescts
actusl preperation below the administrator's minismm
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standards while higher gelf-evaluation partielly reflects ac-
tual preperation above the administrator's minimum standards.

The bypothesis that convergences betwsen actual
teacher preparation and administrator expectations concerning
preparation will result in higher self-evaluation muat be
accepted.

Surmery

This chapter has investigsted the sub-hypotheses of
this study whiech were besed on situational veriables in the
schools that were expected to result in significant differ-
ences in actual and recommended levels of prepsration. Many
of the expected differences were not borne out.

When the total sample wes divided according to,

l. the age of the institution, 2. whether schools were sc-
credited by the State of New York only or by the Middle
States Agsocistion ss well, and 3. whether advanced or al-
ementary economics courses only were taught, the differences
that existed were not staetistically significant.

The hypotheses of greater convergence on the major
varisbles of preparation msasured between professional acacd-
emicians' recommendations and a.) teachers and b.) adminis-
trators in older institutions, in schools where advanced
courses were teught, and in schools with Hiddle States sered-
itetion had to be rejscted.
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Only minor significent differences were found when
the totel sample was divided according to, 1. private versus
public control, 2. high, medium and low teacher salary cat-
egories, 3. whether the economics courses were serving pri-
rarily the terminal students or lsrge numbers of prospective
tranafer students, and l. educationsl specialists versus
non~-sducational specislists filling economics teacher posi-
tions. In these instances, the significant differences did
not indicate any oversll pstiterns of greater convergence or
divergence on the maejor variebles of prepsaration.

The teachers of the transfer students appeared to be
more active professionslly. There was significantly more di-
vergence from the professional scademicians on actusl degree
levels in the privete schools dus to more bteachers who held
the bachelor's degree only, and these bacheloris holders were
found in significantly larger numbers in the low salary cate-
gory. Except for the significent differences forced by the
nature of the sub-groups, the preparation of the educetional
specialist was not significently different from the others,
but they were significantly less active professionally.

The hypotheses of greater convergence on the major
variables of preperstion mesasured hetwesn professional aced-
emicians recommendations and a. teachers or b. administrators
in private controlled schools; for higher selary teachers;

when the tranafer function was being served; and when
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non-educational specialists were filiing the sconomics teacher
positions had to be re jected because no oversll pattern of
greater convergence or divergence in the existing differences
wag found.

Subatantiel patterns of significant differences were
found when the total sample wes divided according to: 1. the
number of disciplines that administrators expected their
faculty to bs prepared to teach in and 2, whether the teach-
ers were full-time or part-time teachers of economics.

In schools where administrators expected teacher
preperation in only one subject ares and where teachers were
full-time teachers of economica, tescher actual and recommend-
ad subjeot matter preperation and sdministrators' minimum
accepteble subject matter preparation were significantly more
convergent with the minimum preparation recommended by the
professional scademicians concerning subject matter. On the
other hend, with both sub-groupings the sctual snd recommend-
ed professionel education prepsrstion wes sipgnificantly more
divergent from the professional scedemiciens'! minimum rec-
ommendations,

The hypotheseaz of greater convergence on the major
variables of prepesration measured between the professional
academicians! recommendations and e. teachers or b, adninis-
trators when only one discipline was expected and when the

teachers were full-time esconomica teschers had %o be asccsphed
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as far as subjlect matter preparation was concerned and rejec-
ted as far as professional educetion preperztion was concernsed,

When the total tescher sample was divided according
to teachers who had prepsration grester than, equal to, or
less than their administrator’s minimm requirementis, several
pointa of significance were found,

Ag would be expected, the teachers whose preperation
was equel to or more than their administrators'’ minimum were
significaently more convergent with the profesaional academ-
iciasns' recormendations, while the "less than' teachers were
more divergent. This was especially true for subject matter
preparation.

Teacher recommended preperation resulted in no stat-
istlcally signlficant differences. This was significent in
itself, beczuse the lack of statisticsl significance reflect-
ed the fact that 21l three groups tended to recommend subject
matter preperation at the higher levels in roughly the same
proportions.

Professionsl activity showed significant differences
because & larger proportion of teachers in the "more than'
group were in the most asctive cstegories while the "less
than” teachers tended to be found in the least active
eategories,

The hypothesis that there would be latent conflict
svidenced by professional apathy on the part of tsachers
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with prsperation in excess of their administrators’ minimum
standards had to be rejected. Latent conflict may have
existed, but it did not show up in the form of professionsl
apathy.

Viewing the totel sample, the teacher ideal self
tended to be greater then the real selfl insofar as subject
matter preparation was concernsd, but this was not true for
professional education prepsration. It had been expected
thet when the teachers asctual preparation wes leas than
their administrators’ minimum standards, their idesl selfl
concerning prepsration would be greater than their reszl self.
While the evidence points to aceeptance, the amell nurher of
teachers whose preparation was lesa than their administrators!?
minirnm made it impossible to atatisticsally determine whether
their idesl self wes significantly grester than for the whole
sample.

An examination of the major verlebles of teacher
preperation and profesaional activity measured by sub-groups
of high, medium, and low self-svaluation indicated that higher
self-evaluation is associated with higher subject matter prep-
eration and higher levels of professional activity, but not
with bhigher levels of professional educsation preparstion.

The hypothesis that convergence between sctual teacher prep-
aration and administrators' minimum standards would rasgult

in higher self-svaluation had to be sccepied.
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Chapter III provided an overvieu of convergences and
divergences of the whols teacher and administrator samples
with the standards of the professional academicians, and
Chapter IV examined ithe institutionsl veriesbles thaet might be
expected to affect convergences., Attention can now be turned

to the conclusions and recommendations suggested by the [ind-

ingsa.



SUMMARY AND CONCLUSIONS

This atudy investigeted the interrelutionships be-
tween junlor college sconomics teacher prepsration and ex-
pectstions concerning levels of prepsration by teachers, ad-
ministrators, and recognized profssasionel scademicians. Iince
the concept of proper teacher prepsration is nondefinitive
and varies in situstion, it was decided %o examine the prob.
lem in the light of an slementery role theory nodel.

The general hypothesis flowing froum this wes thet
comparisons of the expectetions concerning preparation smong
these mein groups would indicsts patternsz of convergence sand
divergence as well as latent conflict situstions.

The study did not dsal with the whole integration of
aima, zgents; mattsr, end methods of education. It focused
on the preperation of the economics tescher s an sgent of
aducation in the limited part of the communibty-junior college
currieculum devoted to economics. It wez further limited to
New York State junior colleges.

The need lor grecter quality and quantity of sconomie
education i3 critical, ITndirectly, this study 1s simed et
promoting economic education through the Junior college.

The expectations of the professionsl scademicians
concerning preparation levels wers determined by means of =

review of the literaturs.
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They recommend minimum academic training of & mas-
ter's degree with thesis mainly taken in the subjeect taught.
This constitutes about forty-five credit hours with courses
taken &t both the graduste and undergraduate level. When
teachers sre expected to teach more than one subject, prepara-
tion problems become scute. I1f the masterts has been taken
in one of the subjects taught, the aspproximete equivalent of
a mester's in course work in the additional subject(s) should
proevail., The ecademic background must inelude study in cer-
tain core areas in economies. They include intermediate and
sdvanced economic theory, statistics, history of economic
thought, snd sufficient study of the "real economy” to render
the theory meaningful.

Professional educetion training should ineluds a min-
imum of twelve, but preferably fifteen or more c¢redit hours
in scertain commonly accepted areas. In addition, some form
of supervissd practice tsaching should be completed, prefl-
ersbly an internship in the junior college.

Agotual economics tescher preparation and expectations
concerning preparation by teachers and administrators were
determined by means of questionnsires. Teacher responses
were received Ifrom 92.3 percent of the economics teachers in
sorvies in New York junior colleges at survey time. Admin-
istrator responses were received from 91.5 percent of the

achools where sconomics waz teught.
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The pattern that emerged for the whole teacher asm-
ple typlcally indicated more divergence than convergence be-
tween &ctusl prepsretion and the recommended minimum of the
profeassional scsdemiciens. The masgter's degres and two years
of graduste residence wes typical. ¥When subjest matter ori-
teria were &pplied, it was found that while approximately one-
third met or axceeded the recommendsd minimuam, two-thirds did
not. A little less then half of those who met the minimum
barely did so. Fifteen percent of the total came very close.
The divergences of the rest were great. Slightly over one-
fourth of the economics teachers had completed 1little or no
formsl training in economics.

When the professionsl sducsation training critsrion
was applied, it was found that about ons-hslf of the tesachers
met the minimum. Eight percent of the total barely met the
requiaite. The one-half that remained had 1little or no pro-
fessional education prepsration.

Combined application of subject and professionel cri-
teria found that only two of the elghty-four teachers met a1l
of the minirmum recommendations of the professiocnal academi-
ciens, Thus, divergence rather than convergence wss the rule.

Also investigated was professional aetivity which is
8 part of the real self snd is indicative of the teechers sels

involvement in his status. Professional soclety asctivity,
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professional subject metter readings, research and publice-
tiona, and contacts with economists were measured.

For all of the vaerisbles of professionsl activity
messured, the teachers who met or sxceeded the minimm sub-
Jeet matter eriteris of the profeassionsl academicians were
consistently found in larger proportions smong the profes-
slonally most sctive beachers.

Administrators indicated the minimum preparation
lovels for esconomics teachers accoptable to them. Hoast in-
aisted upon at least & master's degree, but, for subject
matter preparation, the administrators were very divergent
from the minimam recommendstions of the professional academi-
cliana. Agceptable major-minor combinations indicated thet
slightly over one-third were in sgresment. Remaining diverg-
ences were great, with nesrly ons-half of the total besing
content with no major or minor or 8 single minor only. For
minimum aceceptable sconomies credits, only fourtesen percent
agresd with the professional academiclens. Nearly one-third
required 1ittle or no formael tralning in economles.

For profeassionel education preparution, neserly two-
thirds were in favor of prectice teaching and required some
education course work, but only sbout ten percent required
education hours thet would be eclearly agceptable sceording

to the professional academiclienz! recormended minimum,
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Typleally, the administrators who required the higher
subject matter preparction were the ones with the lower pro-
fesslonel education preperation requirements. Combined
epplication of subject metter and professionsl educstion cri-
teris found nons of the sdministrators in agreement with sll
the minimum recommendations of the professionsl academiclans.
Thus, divergence rather than convergence was the rule.

The sub-hypotheses of this study were based on situ-
ational variables in the schools thet were expected to result
in significent differences on the verlsbles of preperation
mesgured. Many of the expected differences were not borne
out. Those that were, smphasized the continuing problem of
unbsalanced preparation.

When the responses were divided to test the hypotheses
of grester convergence on the major variebles of preparation
moagured between professionel academicisns' recommendations
and a&.) teachers, and b.) administrators; l. in older insti-
tutions, 2. in schools where advanced courses were taught;
eand 3. in schools with Middle States accreditation, the differ.
ences that existed were not statistically significant. Thus,
these hypotheses were re jected.

Only minor significant dififerences were found when
the responses wers divided to test the hypotheses of greater
convergence on the major varisbles of preparation measured

betwesen professionsl ecademicians'’ vecommendations and
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8.) teschers, or b,) sdministrators; 1. in privite controllad
schools, 2, Yor the hipher aaliry teschera, 3. when the trang.
for Munction wes veing served, snd 1. when non-edusationsl
spaclaligts were £illing the soomomics bencher positions.
Thus, these hypothssss wore re jected bhecause no oversll
patiern of greater convergence or Jdlvergonce wes found,

& bLroader conclusion iz Implicit in the rejection of
theass seven sub.inypotheses. The lsck of significence on the
major varisbles of preparation wsasured sccording to these
sub-groupings indicates that, while they sre situstional wer-
iablea of the schools, they do qaot sppesr to influence the
Formation of the administrstors! expectabtions concerning the
preparation of the actor [economics tescher) in the psrtic-
aler situstion (R in the originsl psradipm) as had bean ox-
pectad, 4t ths seme time, they do not sppear to influence
tescher expsotstions soneerning vreparction (U in the pere-
digm) o3z had been sxpeoted.

It ceanot be said absolutely that thers is no in-
flusnce on role exvectstions I'ron these situationel varlshles.
It i3 poasible that other forses lucluding thoss identiltied
28 Sa_, In the modal outweigh these thet were isolsied in
the perticular sub-hypotheses.

Substantiel patterns of significant differences were
found when the vesponses wore divided to test the hypotheses

af grester convergence on the o lor varisbles of preparation
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measured between the professional academicians! recommend-
ations and &.) tesachers or b.) administrators; 1. when prep-
aration for teaching one disecipline was expected, and 2. when
the teachers were full-time teachers of economics.

YWhen administrstors expected teacher preparation in
only one subject and when teschers were full-time teachers ol
economics; teacher actual, tescher recommended, end adminis-
trator minimum acceptable subjact matter preparation was sig-
nificantly more convergent with the minimum subject matter
lsvels recommended by the professionsl scademiciesns. With
both sub-groupings, the actual and recommended professional
education preperation was significantly more divergent from
the professionsl academiclans' recommendations. The hypoth-
eses were accepted as far as subject metter preparation wes
concerned and rejected as far ag professional education prep-
eration was concerned.

Importent significant differences were found when re-
sponses were divided according to veachers who had prepars-
tion greater than, equal to, or less than thelr sdministrsa-
tor's minimum requirements.

Teachers with preparation “equal to' or 'more than®
their administretor's minimum were more convergent with the
professionsl scademiciens’ recormendations, while the "less
than" teachers were more divergent. This was especially true

for subject metter preperation. No statlaticelly eignificsnt
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differences existed for teacher recommended preparation. This
lack of significance wes significent in ‘tsell because it re-
flected the fact thet 211 groups tendsd to recommend subject
matter preparstion at higher levels in sbout the same propor-
tions.

Professional sctivity showed significant differences
because & lerger proportion of the "more than teachers were
in the most active categories while the "less than" teschers
tended to be found in the least sctive categories. The hy-
pothesis that there would be latent conflict evidenced by
professional apathy on the part of teschers witn prepseration
in excess of their administrators minimum stendsrds was re-
jeoted., Latent conflict may have existed, but it did not
show up in the form of proiessional spathy. It would seem
that some other forees of the total role asituation impinge
upon these teachers so that they maintain the higher levels
of profesaional asetivity.

Overell, the teacher ideal self was grester than the
real self for subject matter preparstion, nut not for pro-
fesaional education prepsration. It hud bsen hypothesiged
that when the teacher's preparstion wss less than their
administrators minimum standerds, their ideal sell would be
greater than their real self, Gener:l evidence points to
acceptance, but the small number of teachers with preparation

83 nistraztors mivdimun mode 14 impossible to
le than their administrators smiqdimun mod p bl
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statlistically determine whether they differed significantly
from the whole sample.

Examination of the major varisbles of preparation
and professionsl activity measured by sub-groups of high,
medium snd low self-evaluation indicated that higher self-
evaluation goes along with higher subject matter preparation
but not with higher levels of professional education prep-
aration. Thus, the hypothesis that convergence between act-
ual tescher preperation and administrstors' minimum standards
would result in higher self-evaluation was sccepted for
subject matter preparation.

The most striking observetion of the atudy seems con-
tradictory on the surface. Sta2ted hriefly, most teachers
end administretors fell far short of the recommended stand-
ards, but nesrly all teachers met their administrators' min-
imum standerds. More preclsely stated, there was extreme
divergence between the minimum standerds of the professional
scademiclians and the sctual and expected levels of prepara-
tion by teachers and aduinistrators, whlle there was extreme

convergence between the sdministrstors' minimum standards end

the teachers sctuel and expected preparstion. In addition,
these letter hypotheses gsummarized isgoclsted situationsl var-
fables that resulted in significant differences which under-

scored the long standing problem of unbaslanced preparstion.
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A role theory interpretation mekes thess apparent inconsiat-
encies understandsble,

According to rols theory, the zetoris preperation
brought to the situation {A) and his expectations concerning
preparation (D) would be expected to coms close to the sdmine
istrator's expsctations concerning the preparation of the
actor in the particular situetion (K).

It ghould be recalled that the mininum standards ol
the professional academicians are primarily based upon the
results of their research studies. Depsnding upon the strici-
ness of application of these criteris, hebtween one-Tourth and
one~-third of the teachers met the subjoct matter standerds
which is & very low proportion. Adding the professionsl ed-
ucation criterion, only two out of eighty-four teschers met
all of the applied astandsrds. On tone other hand, eighty-one
percent of the teschers had preparation which equalied or
exceeded their administrators! minimum expectations. When
this resl self concerning preparstion was conmbined with the
ideal sslfl as evidenced by teacher recommsended preperstion,
only aight pesrcent of the teachers fell below their zdminis-
trator's stendards. Thus, the convergence between teachers
and thelr sdministrators was nearly s merked as waes the
divergence from the minimum preparation recommondations of

the professionel academicians.
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Concerning unbalanced preparastion, the tendency was
for administrators with high subject matter prepsration sxpec-~
tations to have very low professional educstion expectations.
While meny hsd barely adequate minimum expectations, only &
few could be said to have high expectationz on this criterion.
As would be expected from role thsory, the teachers expec-
tetions concerning professionel education preparation wers
indicative of the same imbalance,

While role theory in no way justifies such low levels
of (economics) teacher prepasration or the unbslanced prep-
aration, 1t does provide an explanation.

In the first place, divergence from the professionsal
academicians can be understood from the fact that they are
not directly involved in the interaction process in sltuetion.
Consequently, their expectations are likely only to weakly
impinge upon the expectations of the actors in sltustion.

On the other hand, behavior in the situation does directly
involve interection between administrators and teachers.

Both administretors end teachers must be concernsd
with problems of preperation, but it is the primary respon-
gibllity of the administrator to interpret and carry out the
alms of the particular institution. In this process the ad-
ministrator forms his expectstions concerning {economics)
teacher preparation (R). Acecording to role theory, the

actor (economics teacher) in situation forms his expectations
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concerning preparation which is his esztimate of what others
(the administrator etc.) expect of him concerning preparation
in the situation (D).

Few of the teachers studied hed 2 real and/or ideal
self less than their administrators minimum expectations.

The few that dld could easily be aeccounted for through such
factors as tenure, expediency in filling economics teacher

vacancies, tescher possession of other positive qualifieca-

tions not adequately measured which might be viewed as off-
setting the lower prepsration, stc.

Role theory suggests that if actual levels of bel-
anged economics teacher preparation in the New York State
cormunity~junior colleges are to be raised towards the min-
imum standards derived from the reseaerch studles, the admin-
istrators' expectations concerning preparation levels (R)
must be raised.

With such & change, administrators would exert their
influence on teacher expectation through the interaction
process. Since there is flow and feedback in both directions
between administrators and teachers leading to & constant
process of redefining of role sxpectetions, it is possible
for higher expectation to come about from teacher influence
on the asdministrator. However, becsuse of the sdministrators®
unique position as employer, the grestest influesnce is prob-

ably from administrator to teacher rather than the reverse.
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In the absence of higher expectations concerning prepsration
on the part of the administrator, actual econormics teacher
preparation and teacher expectations concerning preparation
can be expected to remain low. The administrators seem satisz-
fied in accordence with their minimum expectations.

Implicit in these stated conclusions is the agsumption
that the minimum standards of preparation recommended by the
prof'essional scademiciasns should not be lowered. Nothing
in the data strongly suggests thet they should be.

In the first place, the standards are based upon
numerous research studies. In addition, several pointa from
the data suppert this conclusion.

Generally, the teacher ideal self concerning prep-
aration was greater than the real sslf. This wes especlally
true for subject metter preparation. Furthermore, this idesl
self concerning preperation wes much closer to convergence
with the recommended minimum than was the actusl prepsration.

Nearly all of the teachers with "adequate"” subject
matter preparstion recommended "adequate" lesvels. A inrpe
number of those with "inadequate” subject matter preparation
recommended higher and often "adequate" levels. The fact
that divergences remained concerning recommended preparation
levels could probably be explsined by sueh factors as
defenziveness of their low prepsaration on the part of the low

preparation teachers; lack of depth of subject knowledgs
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leading the teacher to feel secure with the little possessed;
self-education resulting in sdequate subject knowledge; etc.

The teachers self-eveluation of their teaching of
economics gave strong positive evidence that high levels of
subject matter preparstion and high levels of professional
activity are sassociated with high self-evaluation. Thus, the
teachers who had subjeet matter preparstion that met the
stenderds, typicelly rated themselves as the most effective
teachers of economies,

The lack of agreement with the professional academ-
icians on professional education preparation could probably
be accounted for by poor experiences with education courses
taken or, through inexperience, a lack of apprecistion of the
need for professional education prepesration.

On the basis of this evidence, it ia recommendsd that
the minimum prepasration levels recommended by the professionsl

academicisns should remsin unchangsd.
Recormmendstions for Further Study

Several recommendations for additional study can be
made. Two of the weaknesses of this study were the lack of
direct measurement of the self-education of the economics
teachers and the lack of meagurement of the product of ed-

ucation which is the primary concern of the educational
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process. These were not measured bscause of methodologicsl
limitations placed on the study.

Serious consideration should be given to study of
teacher self-education in economics and the relating of these
results to the classification of the teachers quelifications.
There is nothing magic about the criteria that have been
epplied. The task of measuring self-education would not be
an easy one, but 'Tests of Economic Understanding' have been
devised and widely used. The use of such a test might support
or weaken the value of the subject matter criteria used for
this study. In any case, it would give due recognition to
teachers who had maztered the disecipline on their own.

The same approach of using a 'Test of Economic Under-
atanding! might be applied to measuring the product of scon-
omic educstion, While there is probsbly a clcse relation-
ship between "proper" teacher preparation end teascher effec-
tiveness, thies is not guaranteed. Evaluation of adeguacy of
economice teacher preparstion would be made more meeaningful
with such a study of the product.

With little or no change in the method of analysis
employed for this study, a regional or national sample that
would provide larger numbers for analysis would be beneficial,
In this study, meny comperisong involving the preperation

criterie hed to be made on an either-or bagis. Larger numbera
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would lmprove the snalysias by permitting comparison of sev-
sral different degrees of prepsration.

Finally, much useful information could be gsined by
asking both administretors and teachers what their preferred
levels of preperation as well sz minimum levels of prepaers-
tion would be. Coupled with this, the ressons why the admin-
istrators and teachers have such low economlca teacher prep-

aration expectations should bs explored.

The results of research must be brought closer o
the ezctusl role situation where behavior in interection, pri-
marily between the adminiatrator snd teacher, defines actual
and expected levels of teacher preparation. Only then will
adequate standards of balanced economics teacher preparation

be obtalned and meintained.
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If no economics courses are taught, please check here

return questionnaire.

1.

10.

What is the controlling
agency for your institu-
tion?

. How many full-time

teachers do you have
teaching one or more
economics courses?

. How many of your full-

time teachers who teach
economics spend full-time
teaching economics?

. How many of your

teachers of economics
hold full-time nonteach-
ing jobs off campus?

. What economics courses

are offered at your
college?

. Which of the following

phrases best describes
the type of program of
the students in the vari-
ous economics courses?

. What are your require-

ments for a teacher of
economics?

. How many additional

teachers of economics do
you contemplate hiring
in the next five years?

. In recruiting new teach-

ers, where do you prefer
to secure them from?

In what salary range
would a new Master’s
degree recipient fall?

R
SRR O )

QUESTIONNAIRE
FOR
JUNIOR COLLEGE ADMINISTRATORS

, answer questions 1, 9, 10, 13, 17, 18, 19 and 20 and

1. State 2. __ County 3. . Community

4. _____ School District 5. Private 6. _ _ Private Religious

1. ____ None 2. —__One 3. —__Two 4. Three

5. Four 6. Other (specify) _____

1. None 2. One 3. — _Two 4. ____ Three

5. —__ Other (Specify)

1. —_None 2. One 3. —_Two 4. ____ Three

5. ___ Other (specify)

1. —__ Principles 2. —__ Economic Geography

3. — Labor Economics 4. ___ Money and Banking

5. —_ Economic History 6. ___ Comparative Systems

7. Other (specify)

1. Predominantly in Terminal programs

2. —_ Predominantly in Transfer programs

3. Substantial numbers of both

a. Minimum degree acceptable: 1. Bachelor’s
2. Master’s 3. —— Doctor’s 4. ___ None

b. Major-minor: (Check all acceptable combinations.)
1. Graduate and undergraduate major in economics
2. Graduate major in economics
3. —_ Graduate and undergraduate minor in economics
4. ___ Undergraduate major in economics
5. Graduate minor in economics
6. —_ Undergraduate minor in economics
7. —_ No major or minor in economics required
. Minimum total semester hours in economics acceptable:
1. 12 or less 2. 13-18 3. —19-24
4, 2530 5. Over 30 (specify) ____
. Other requirements:

[«]

o,

. Other (specify)

QY -t

. High schools 2. __ 4 year colleges
. New MA recipients 4. Other

QO =

— None 2. One 3. Two 4. ____ Three

-

. $6500-$6999 5. —_ $7000-$7499 6. Other (state)

. $5000-$5499 2. $5500-5999 3. ___ $6000-$6499

(over)



11.

12,

13.

14.

15.

16.

17.

18.

19

20.

21.

In how many discipline
areas, including eco-
nomics, should a teacher
of economics be prepared?

What collateral disci-
pline(s) would be most
appropriate for a teacher
of economics?

What would be your atti-
tude toward hiring a
person who had com-
pleted all requirements
for the Master’s except
the thesis?

What is your policy
toward attendance by
your economics teachers
at professional economies
meetings and workshops?

How many hours of edu-
cation course work do
you feel essential for a
Junior College teacher of
economics?

What do you consider to
be the greatest need of
your economics teaching
stafi?

Do you believe it is
essential for a Junior
College faculty member
to be engaged in research
to remain a good teacher?

Do you believe a thesis
should be required in
a Master’s program to
train Junior College eco-
nomics teachers?

Do you believe that some
form of supervised prac-
tice teaching should be
required in a Master’s
program to train Junior
College economics
teachers?

Please rank in order of
importance, the factors
you use in evaluating
faculty members.

What is the maximum
amount of formal contact
that you have had with
economics?

1

O Or o Wim T

QO el

1.
2.
3.
4.

1.
5.

«——One 2. __Two 3. ___Three 4. Four
. — Accounting 2. ____ Business 3. — Education
. — Geography 5. ____ History 6. ____ Political Science
. — Psychology 8. __ _ Sociology 9. Other
. — Would hire without question 2. _____ Would not consider hiring
. —_ Would hire on condition of completion of thesis before the next school
year 4. Other (specify)
Give financial assistance 2. ____ Give released time
. —_ Discourage 4. ___ No set policy
. Other =
. — None 2. 6orless 3. 712 4. 13-18
. 19-24 6. ___ Over 24 (specify)
. — More training in economics 2. ____ More training in education
. Other (specify)

«—— Yes 2. __ No Why or why not?
. Yes 2. ___No Why or why not?
.——_ Yes 2. No Why or why not?
— Classroom teaching 5. ___ Length of service in rank
— Personal attributes 6. —_ Professional Society activity
— Student advising 7. —_ Public service
— Committee work 8. —_ Research and Publications
9. Other (specify)
Graduate or undergraduate major 2. ___ Graduate or undergraduate
minor 3. ___ Several courses with no major or minor 4. ____ One course
No courses

In order to permit adequate statistical control, would you please list the members of your faculty who teach
economics? All replies will be held in striet confidence.



APPERDIX 2

QUESTIONNAIRE
FOR
JUNIOR COLLEGE INSTRUCTORS IN ECONOMICS

RUSSELL SAGE COLLEGE
Troy, New York
12180

Dear Colleague:

There is abundant evidence that Americans are economic illiterates.
As you know, the American Economic Association has been deeply
interested in the problem of economic illiteracy for some time. One
outgrowth of their concern was the study by the National Task Force on
Economic Education. Their report, published by the Committee for
Economic Development, indicates that the solution to the problem of
economic illiteracy seems to lie in promoting economic education at the
high school level.

As a member of the profession and as a teacher of economics at both
Russell Sage College and the Junior College of Albany, a division of
Russell Sage, I have a special interest in this phase of higher
education.

Those of us in the Community-Junior College movement, as we witness
rapidly expanding enrollments, can readily see that we provide an
excellent "second line of defense'"—indeed, in some respectis, the last
line of defense for promoting learning and in particular economic
learning.

It is axiomatic that effective learning relies heavily upon
effective teaching. Effective teaching, in turn, relies heavily upon
the proper mix of the diverse elements necessary for proper faculty
preparation. This study is an inquiry into the state of preparation of
economics teachers in the Community-Junior Colleges of New York State.
A similar study of California and Florida Junior Colleges was recently
reported by J. K. Davies in the Junior College Journal. The data

gathered from this questionnaire is to be used for the author's doctoral
dissertation to be submitted to the University of Ottawa.

In trial administration of the questionnaire, respondents have
taken 12-18 minutes for its completion. It is recognized that there are
many demands of this type on your time. I hope, however, that there
will be a sufficiently high percentage of responses to permit statis-
tical reliability and validity for the conclusions that will be drawn.
The results of this study should help point the way for something better
in economics education in the Community-Junior Colleges in New York
State.

Sincerely yours,

James P. Moran
Department of Economics
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10.

11.

12,

13.

14.

15.

16.

17.

. What is your age and sex?

What is the controlling
agency of the school
where you teach?

. What is the highest

degree you have earned?

. What is the total number

of graduate credit hours
you have accumulated?

. What was your graduate

major?

. What was your under-

graduate major?

‘What were your graduate
minors?

. What were your under-

graduate minors?

. How many semester hours

of course work have you
had in economics?

Which of the following
college or university eco-
nomics courses have you
taken?

Are you presently a full
time Junior College
teacher?

If yes, how much of your
time is spent teaching
economics?

In what other fields are
you currently teaching?

What is the usual number
of contact hours you teach
per semester including any
extra compensation
courses?

If you are not a full time
Junior College teacher,
what is your usual occu-
pation?

Which of the following
economics courses have
you taught at a Junior
College?

In what fields other than
economics have you
taught at the Junior
College level?

1. Age . 2. Sex (circle) M F
1. State 2. ____ County 3. — Community
4, ___ School District 5. —_ Private 6. —_ Private Religious
1. —_ Bachelor’s 2. ___ Master’'s With thesis? Yes —_ No ____
3. .—— Doctor’s
1. —_ Please specify total hours.
1. —_ Business 2. ____ Economics 3. — Education
4, ____ History 5. ___ Sociology 6. ____ Political Science
7. Other (specify)
1. ___ Business 2. ___ Economics 3. —_._ Education
4. _____ History 5. Sociology 6. —_ Political Science
7. Other (specify)
1. ___ Business 2. ____ Economics 3. —__ Edueation
4. _____ History 5. ____ Sociology 6. ____ Political Science
7. Other (specify)
1. ___ Business 2. ____ Economics 3. — _ Education
4, ___ History 5. —___ Sociology 6. ____ Political Science
7. Other (specify)
1. _6orless 2. 7-12 3. 1318 4. _19-24
5. 25-30 6. Over 30 (specify)
1. —_ Principles 2. . Labor Economics
3. — . Money and Banking 4, ____ Statistics
5. Intermediate Theory 6. —__ Advanced Theory
7. — _ Economic History 8. ____ History of Economic Thought
9. . Economic Geography 10. ____ Government and Business

11. ____ International Trade 12. ____ Comparative Systems

13. ____ Public Finance 14. ____ Business Cycles

15. Other (specify)
1. ___ Yes 2. ___No
1. 259, or less 2. ___ 26-509, 3. b1-759,
4. ____ Over 759,
1. _None 2. _Business 3..____ Accounting 4. History
5. Political Science 6. —__ Sociology 7. Other
1. — _ 9 hours 2. 12 hours 3. .15 hours
4. 18 hours 5. 21 hours 6. —__ Other (specify)
1. —__ Accountant 2. —_ Businessman 3. ____ Economic Consultant
4. ___ Retired 5. —___ School Administrator
6. Other (specify)
1. —_ Principles 2. ___Labor 3. Money and Banking
4, Ecox}oqnc Geography 5. ___ Economic History
6. — Statistics 7. Other (specify)
1. None 2. —_ Accounting 3. —___ Business
4, ____ History 5. Political Science 6. ____ Sociology
7. Other (specily)




18.

19.

20.

21.

22

23.

24.

25.

In which of the following 1. —_ American Economic Review 2. —__ Journal of Political Economy
have you done some read- 3. —_ Quarterly Journal of Economics 4. ___ C.E.D. Publications
ing since beginning your 5. ____ New York Times 6. —_ Wall Street Journal
teaching of economics? 7. Other
In what ways do you find
the above readings help-
ful for your teaching? Little Very
help Helpful Helpful

Keeping up with theo-
retical developments —_ _ —
Keeping up with domes-
tic and international eco-
nomic developments S _— —
Bringing current issues

to class - - _—
Answering student ques-
tions - - -
Other - — —_
Were you a regular viewer 1. Yes 2. —__No If yes, how did it help you in your economics
(3 or more times per week) teaching?
of the American Economy
TV series?
Which of the following 1. —___ University level courses 2. Economies Workshops
contacts have you had 3. —__ Economics Conventions 4. ____ Lectures
with professional econo- 5. —_ Personal contacts 6. Other (specify)
mists since beginning
teaching?
‘What is your association Attended Have Participated
with the following pro- Meetings Held in
fessional societies? Member Within 5 yrs.  Office Programs
American Asg’n of
University Professors - —_— - _—
American Economic Ass'n — N - -
National Education Ass’n - —_— _— S
N. Y. S. Ass’n of Junior
Colleges _— —_ _ -
Other (include honorary
societies) ___ S - — —_—
What are your plans for 1. —_ No plans 2. Advanced degree 3. ____ No degree, but
additional university additional course work 4. ____ Prepare to teach in a university
work in economics? 5. Research
Do you believe that your
graduale training ade- 1. ___ Yes 2. ___No If no, what were the major deficiencies?
quately prepared you for Lack of education course work
the responsibility of Lack of economics course work
teaching economics in Lack of practice teaching -
the Junior College? Other (specify)
How would you rate
yourself in your
economics teaching on Above
this self rating scale? Outstanding Average Adequate Poor Inadequate
Scholarship 1. _— —_— - -
Interest in subject 2. S S - -
Clarity in course organi-
zation 3. N — _ _

Skill in presentation,
explanation and

questioning 4, o o o
Stimulation of student e
interest 5, S ___ R __
Opportunity for student

participation 6. - - . .

(over)



26.

27.

28.

29.

30.

31

32.

Relationships with
students

Quality and quantity of
assigned work

Caliber of examinations
Fairness in grading

Do you believe it essen-
tial for a Junior College
teacher to be engaged in
research to remain a good
teacher?

Please indicate the num-
ber of your publications
in the field of economies.

If your research and pub-
lication activities are not
adequately pictured above,
please supply facts here.

How many semester
hours in education course
work have youcompleted?

How many years have
you been teaching?

What professional teach-
ing have you done other
than in a Junior College?
(State number of years
in each.)

If a full time teacher, in
what range is your salary?

If you were designing a graduate program to train Junior College teachers of economics:

33.

3.

35.

36.
37.

38.

39.

40.

How many hours in eco-
nomics would you require?

What 6 “core” courses in
economics would you re-
quire to, be taken or to
have been taken by all?
(Please select only six.)

How many hours in edu-
cation courses would you
require?

‘What should be the mini-
mum degree required?
Should a thesis be
required?

Should some form of
supervised practice
teaching be required?
Should the teacher of

economics be required to
major in economics?

Who should control the
training of Junior College
economies teachers?

y — - S —_—
8 — — _ R
9, — - —_ —
10, I —_ —
1.__Yes 2.___No Why or why not?
1. ___None 2. ____ Books 3. ____ Articles
4. ___ Monographs 5. —_ Reviews 6. — Non-professional
1. Other research and publication activities:
1.___6orless 2 ____7-12 3. . 13-18 4, 1924
5. ____25-30 6. Over 30 (specify)
1. Total years (specify)
2. Total years teaching economics
1. ____ High School 2. ____ Junijor High 3. ___ Elementary
4, ____4 year college 5. —_ Graduate school 6. Other (specify)
1. $5000-$5499 2. $5500-$5999 3. . $6000-$6499
4. $6500-$6999 5. $7000-$7499 6. Other (specify)
1. ___6orless 2.___ 7-12 3. 13-24 4. 25-30
5. ___ Over 30 (specify)
1. ____ Money and Banking 8. Government and Business
2. ___ Statistics 9. ____ Labor Economics
3. —__ Intermediate Theory 10. ____ Economic History
4. Advanced Theory 11. . International Trade
5. ____ Business Cyecles 12. ___ History of Economic Thought
6. ____ Comparative Systems 13. —_ Economic Geography
7. —_ Public Finance 14. ____ Other (name)
1. ____ None 2, ____6orless 3. ___T7-12 4. 13-24
5. 2530 6. —__ Other (specify)
1. ___ Bachelor’s 2. Master’s 3. —  Doctor’s
1. _ _ Yes 2. ___No Why or why not?
1. ____Yes 2. ___No Why or why not?
1. ___Yes 2. ___ No Why or why not?
1. __ Economics departments 2. ____ Education departments
3. __ Joint administration by Eeonomics and Education departments

4. Other (specify)

In order to insure adequate statistical control, will you please fill in your name. All responses will be held in strict

confidence.

If you object, omit, but please return the questionnaire.

Name:
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RUSSELL SAGE COLLEGE

TROY. NEW YORK 12180
varen 15, 1966

Pre. Robert A, Cook
Pregident

The King's College
Briarcliff Manor, New York

THear Dr. Cook:

The members of the economics profession have lomg been interested
in prometing economic educatiom, As @& member ef the profession and as &
teacher of economies at hoth Russell Sage College and the Junior College
of Albsny, a division of Russell Sage, I have a specilal interest in this
phase of higher education,

As my doctoral dissertation study, I am inquiring inte the state
of preparation of New York State Junior College economics teachers, It
is an outgrowth of a similar study of Californis and Flerida Junier Col-
leges by J. K. Davies, the results of which were published in the Hovem-
ber 1962 issue of the Junior College Journal.

Your cooperation is requested in two respects. The first is to
£111 out the atiached gquestionnaire for administrators and the second is
to distribute copies of the enclosed questionnaire to both partetime and
fulletime tsachers of economics., If no economics courses are taught at
yeur institution, please look et the first entry on the (Questionnaire for
Administrators,

I realize that there are many demands upon your time, With this
in mind, I have designed the gquestions so that the first few could be
answered easily by your secretary, vhenever possible in the remaining
gueations, I have designed thesm so that your judgment could be indicated
by a simple checkmark., The study is in no way restricted to the questions
asked, Your comments on any related maiters would be greatly appreciated,
If you believe that certain guestions can be answered only with qualifie-
cations, feel fres to meke them,

It is hoped that there will be a sufficiently high percentage of
responsesa to permit statistical relisvility and validity. The results
of this study should help point the way for something bvetter in economices
education in the CommunityeJunier Colleges <. New York State,

May I take this opportunity to thank you in advance for your co-
operation,

Sincerely yours,

James P, Moran
Department of Zconomics

Fneolosures



APPENDIX 4
FOLLOW-UP LETTER TO ADMINISTRATORS

RUSSBELL BSAGE COLLEGE
Troy, New York

April 2, 1966

Dr. Williem R. Kunsele, President

8.U.N. Y. Agricultural end Technical
College at Delhi

Delhi, New York 13753

Deer In. Kunsela:

On March 18th, I malled questionnaires to
ou ingulr inte the atate of preparation of
ow York State Junior College econumics tesachers.

The response has been gratifying, but seversl
importent institutions have not been heard from.

Standard procedures for carrying out mail
surveys call for such gimmicks as enclosing e
25¢ plece for the trouble of filling in the
questionnaire and stressing some alleged esdvantage
to ths respondsnta.

These gimmicks would be en insult %o your
in&all%guamma Instead, mey I maelte a2 slmple re-
quest thet you try end find the time necessary teo
£111 in my questionneire. A hlgh rate of response
ia critical for the results to bs acceptable.

If you hsve mispleced the questionnsire or
nsed more, plesse let me know. I would be bhappy
to aend you additional coples.

You mey have answered my firast request in
the least two or three days. If so, please dis-
regard this reminder.

Sincerely yours,

James F. Morsn
Dapertment of Boonomics



APPENDIX S
FOLLOW-UP LETTER TO TEACHERS

RUSSELL SAGE COLLEGE
Troy, Yew York

April 22, 1966

Professor I. levine

S.U.R. Y. Agricultural and Teohnlecal
College at Parmingdale

Farmingdale, New York 11735

Dasar Professor levine:

On March 18th I sent & packsge of tescher
and administrator questionnsires to the presidents
of each community-junior college in New York State.
It was necessary to request administrators to dis-
tribute the teacher questionnsaires, bescasuse no list
of economica teachers exiasts. A list ls now emerg-
ing &2 I receive responses from administrators.

It is quite possible that you never received
a copy from my originel mailing, so I am sending
ong along to you.

The project is for my doctoral dlssertation,
and 5 high percentage of response is essentisl for
the results to be scceptable. Your cooperstion in
completing the enclosed form is sernestly requested.

You may have recently returned the queation-
naire or have sxercised the aption of remaining
anonymous by omitting your neme. If so, pleage dis-
regard this reminder.

Sincerely yours,

James P. Moren
Department of Economics

Enclosures



APPENDIX 6
SAMPIE 2 % k AND 2 x 2 CHI SQUARE APPLICATIONS
1, 2 x k Application.

For all 2 x k applications in this study, the compu-
tational procedure found in Table XXVIII waz used.
Formuls:

2 2 B
X7 - e B I
2. 2 % 2 Application.

For 21l 2 x 2 spplications in this atudy, the compu-
tational procedure indicated in Teble XXIX was used.

Formmlas

:X:z, - N(AD - BC)2
1E#§S{E+ﬁjl§$%)(§+ﬁj



APFENDIX & 168

Table XXVIIXI,~ Sempls 2 x k Chi Square Computation.

(1) (2) (3) L) (5) (8) (7)

k Categories of 2 Categories of
Schools by Types Tesacher Degree

of Student. Lovels
HMA+ Ba
a b p® n ﬁ Values
i
“Hype 1 Sehools 20 3 L B 2
Type 2 Schools 21 b 16 25 .6k
Type 3 Schools 31 5 25 36 T‘% 5
@ : £ b / n
e 1z 1.71: BEA
(A) 5 gy

x $

Difference: Ol: £ (b‘a/n)—xaa/ﬂ
N2/AB
OB X&

At P = .05 for 2 af X°= 5.99

Table XXIX.- Semple 2 x 2 Chi 3quare Computation,

Type of School Teacher Degree lLevels
Marginal
Baghelor's Masgter's Plus Totals
Elementary Course A B 39 (A+B)
Only Sehools 5 3L
Advanced Course C D
Sehools 7 38 15 {C+D)
Marginel Totala 12 72 84 = K
& (A+C) (B+D) o

X* = .13




APPENDIX 7

ABSTRACT OF
A Role Theory Interpretation of the Preparation of New York
State or Collepe Lconomics Teachers

Problem.~ Rapidly expanding junior colleges provide en
excellsnt school situation to combet economic illiterscy. Com-
potent faculty are criticel for success. Actual and expscted
levels of economiecs teacher preperstion es seen by teschers, ad-
miniatrators, end professional escademicians are studied using &
role theory model. Convergences of role expectationas concerning
preparation smong these groups ere snalyged.

Procedure.- Minimum preparation expectationa of profes-
sionel scademiclens were determinsed from the literature. Expec-
tations of New York junior college economics teachers and chief
adminiatrators wers detsrmined by guestionnaives, with 92.3 per-
cent response from both groupa. Data were tabulated for an over-
view and divided to refleot situational varisbles of the sechools.
Chi aquare tests were then applied on major variablea of teacher
preparation and professional activity.

Summary snd Coneclusions.- The meater's degree with two
years of graduste residence wasg typieal. Hinlmum subjest matter
eriteria were met by 26.7 percent of the teachers end half met

1 James P. Moren, doctoral thesis presented to the
School of Psychology end Education, University of Ottawe, 1966,
xvi. "191 -



ABSTRACT 190

the professional education criteria. Only 2.4 percent met all
eriteria. Teachers meeting subject coriteris predominated among
the most sctive professionally. None of the administrators met
8ll standards, but 13.9 percent met subject criteria and halfl
met the professional education coriterion. ILittle or no formal
economics training was possessed by & third of the teachers or
required by a third of the administrators,.

Significant differences were not obtained in testing
convergences of role expsctstions concerning preparstion emong
professional acedemiclans, teschers, snd administrstors when
samples were dlvided to reflect: school age; salary categories;
whether educational specialists were teaching economics; snd
type of acecreditation, achool control, students, and economics
courses. This indicates that these variaeblesz are not import-
ant or are offset by other aspects of the total role situation.

Full-time economies teschersz end thoss expected to be
prepared in only one subject bad significantly higher subject
but not professional educsation preperstion. Higher self-eval-
uation was slso essociated with higher subject preparation and
professional activity but not with higher educatlon preparation.
Nothing in the dats auggests that minimum criterla be lowered.

Most atertling of all was thst most teachers and admin-
istrators fell far short of wminimum stenderde derived from re-
search reports, while nearly sll teachers met their administre-

tors' minimum standards, I adequate levels of balanced sconomiecs
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teacher preparation sre to be obtained and meinteined, the re-
sults of regearch must be brought closer to ths actusl role

situstion where behavior in interaction, primasrily betwsen the
adminigtrator end teacher, defines ectual and expected levels

of teacher preparation.



