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INTRODUCTION

This thesis examfnes the patterns'of gender and ethnic in-
equa]ity in the.positions and salaries of secohdary schoo] teachers in
-Quebec dur1ng the mid 1960 s w1th particular attention to the
-experience’ of women from d1ff%rent ethnic groups .Education in Quebec_l
is provided by three ethno- reﬁ1g1ous ‘groups and this thes1s studtes
whether social c]osure based on gender is: operat1ng w1th1n one or a]]
of the ethno-religious groups. '

The first chapter exemines three theoretica1 perspectives
which offer_erp1anations tor the:presence of gender and ethnic
inequa1it1es in paid emp]oyhent. A deScription of the educational
system in Quebec out11n1ng the major deve1opments in its adm1n1stra-
t1ve and f1nanc1al organ1zat1on as we11 ‘as a brief overview of the
- educat1ona1 credent1a1s of teachers is presented in Chapter a, The-
| third chapter ] focus is on the hypotheses which will be tested with’
.data co]]ected during the 1965—1966 schoo1 year on the ach1evement,
persona] and contextua] character1st1cs of teachers The fourth
chapter reports the ftnd1ngs of a ser1es of stat1st1ca1 ana]yses wh1ch
are performed on the’ data These f1nd1ngs are 1nterpreted in Chapter
"5 with a focus on the support which they offer for an exp]anat1on ofp

’

the -allocation of teachers ‘positions and salaries on the ba51s of

~
achievement or social closure. Finally, a conc]ud1ng statement summa -
" rizes the utility of an achievement or social closure model tor the

study of teachers’ positions and salaries.
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CHAPTER -1 THEORETICAL PERSPECTIVES
A. The Functional Theory of Strat%fication
1. General ;rguments

| Davis and Mobre (1945) were the firsf-td propose @ functional
theory of stratification. They argued‘that‘a complex structure of
occupations representiqg the functional needs of society has evolved
in modern society. The functional needs of society are directly
related td:societéj preserQation_and survival. Stratification, seen
by Davis and Moore as a uﬁiversa1>pﬁepomena, is essential in order to
ensureﬂkhaé the needs of society are met by its members.

The Davis and'Mooré theory describes the occupétiona?

;tructure as a gystem of positions thch are distinquished by varying =
functiopal importance; scarbity of personne] and unequal réwards.‘ .
Each position has some degree of functional importance for society's
survival; some sefve more‘important functions than others. Further- T
more, certain positions serving important functional needs ﬁave_ }‘
complex skill requiremenfs and'must be per%ormed by qua]ified‘and
éducated individuals. Davis and Moore suggested that talents and '
training were unevenly Histributed amcng the population. Consequently,
unequal rewards such as occupational ‘prestige and income are "built
into”;positiong of high functionélvimportance and d%ffi;u]ty, in order -
to attract or motivate indfvidua}s to qualify for them-by entering

1ong'and.expénsiye educational programmes. In this way, an adequate:

supply of qualified individuals is available to %111 the more func-

tiona]]y'important, skilled positions.
' “Unequal rewards, however, may not be directly related to a -

position's functional impgrtance, since only rewards which are suffi-

2
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cient to att:act qua]ified.individuals Po Bccupy them are necessary.
. For example, low rewards can be attached to positions of high
functional importance if there is an ample supp]y_of‘qua]ified indi-
vﬁdua]s to fi11 them.” The highest re@ards are attached to positions
éf high functional importance where qualified personnel are scarce.
Davis and Moore (1945) state: - .
[fJunctional importance is, therefore; a necessary

but not a sufficient cause of high rank being

assigned to a position (370).
. 7/

But if skills required are scarce by reason of the

rarity of talent or the costliness of training, the
position, if functionally important, must have an

attractive power that will draw the necessary

skills in competition with other positions. This

means, in effect, that the position must be high in

the social scale, must command great prestige, high

salary, ample leisure, and the 1ike (371).

Tumin (1953) criticizes the notion put forth by-Davis and
Moore that talent and skills are unevenly distributed among the pop-
ulation by arguing that parental wea1th‘provides the necessary
financial support for long and expensive training programmes for a
minority of the population. Individuals with financial means are able
to take advantage of training programmes in order to seek high re-
wards, whereas financially poor individuals are unable to become
qualified. He criticizes the assumption, made by Davis and Moore's
theory, of the operation .of a neutral system for distributing positions,
stating that their system of distribution is not really neutral.

Tumin adds that intrinsic rewards such as job satisfaction and self-
interest rather than financial rewards or occupational prestige may
attract individuals to positions requiring high educatiqné] qualifica-

tions.



Cr1t1c1z1ng the concept of funct1ona1 1mportance Tymin

‘ argues that a position's functlonaT 1mp0rtance s mere]y a -reptesenta-
° \.

t10n of the va]ues of a part1cu1ar cuTture rather than a societal need

: for surviyal. A pos1t1on s funct10na1 1mportance is thought to/be

< ¢
determined by the evolution of soc1etg when in fact, culture decides

its tmportance Tum1n (1953) suggests that.~

[o]ften enough, these Judgements 1nVo1ve the use-of-
value-laden criteria, or, at.least, criteria which «
are chosen-in- preference to others ‘not far any - .
SOC1o1pg1ca11y systematic reasons but by reason of
certain implicit value preferences (379).

‘High'rewards seem1ng1y attached t0'funct1onaT1y 1mp0rtant posi:‘

t1ons, do not ensure soc1ety S surv1Va1 by plac1ng qua11f1ed members

into important: pos1t10ns ) Instead they support the maintenance of.”

- the status quo. Funct10na1 1mportance -and unequa1 rewards are cu]—

- n

tura] "necess1t1es" COntr1but1ng to. the surv1va1 of a cu1ture rather
' .than-un1versa1 ,necess1t1es essent1a1 for SOC1ety 5. preservat1on

- Social strat1f1cat1on systems funct10n to prov1de
the elite with the political power necessary. to
‘procure acceptance and dominance of an ideology .

= which ratiorializes the status quo, -whatever-it may IR
be, as "logical", natura1" and mora]ly‘right“_; .
(Tum1n 1953: 385) LT SRR

5C0nsequent1y, the functnona] 1mportance of pos1t10ns and unequa1 Q .
“rewards are. cu]tura]1y determ1ned he-argues -and their a]]eged neces-
‘s1ty for soc1eta1 preservat1on is a ref]ect1on of cu]turad va]ues

T -only. . F1nanc1a1 rewards are merely resources -used by advantaged
'groups w1th1n a gqven cu1ture Therefore- strat1f1cat1on is not an.

unconsc10us]y evolved deV1ce but a cu]tura] dev1ce represent1ng the .

-_va]ues of a:part1cu1ar_cu1ture.



Huaco (1966) summar1zes the debate between Dav1s arid Moore,
'and the1r cr1t1CS 1nc1ud1ng Tum1n He examipes the emp1r1ca1
"ev1dence support1ng the concepts of funct1ona1 1mportance scarc1ty of
"personne1 and unequa] ‘rewards. Huaco claims that there is no

emp1r1ca1 ev1dence prov1ng that d1fferent pos1t1ons have correspond~

- f' o 3;‘ 1ng1y d1fferent funct1ona1 1mportance for soc1ety s preservat1on
| 'There i's ev1dence however that unequal rewards act1ng as pos1t1ve
S o . ~and negat1ve re1nforcements attached to pos1t1ons, attract and
' mot1vate 1nd1v1dua1s to vau1re the educat1ona1 qua11f1cat1ons ‘needed
Rfor h1gh pay1ng JObS A]so emp1r1ca1 ev1dence proves that the
scarc1ty of personne] does- necess1tate the~spec1f1c1ty of f1nanc1a11y
. _unequa] rewards attached to pos1t1ons but that there 15 a range of
'rewards rather than rwg1d1y defined ones. As wel] ‘Huaco- 1dent1f1es
j ev1dence Q;-the‘fam11y s ro1e_1n part1aL]y determin1ng one's occupa—
"t1ona1 prest1ge | X -’ | . |
- :d 2 The Funct1ona1 Theory of Gender Strat1f1cat1on .
| Tﬁ\\?oﬂct1onkT'theory of strat1f1cat1on has focused pr1mar11y
on the d1fferences in the pos1t1ons and 1ncome of 1nd1v1dua1s irre-
:spect1ve of their’ gender Emp1r1ca1 ev1dence however, has often “been
gathered from the’ ma]e Tabour force with Tittle’ compar1son or concern
for the' fema]e 1abour force It has been assumed that ‘the fema]e
1abour force operates in the _same way as the male 1abour force | A]so,
" the occupat1ona1 status of the ma1e worker was assumed to determ1ne
o o N .h1s fam11y s soc1a1 status 1nc1ud1ng h1s wife' s, even though she . -
might have had her'own‘occupat1ona1 status. Fema]e part1c1pat1on in

paid employment has beenfperCetved as_temporary, less 1mportant than -



male participation,iand an extension of women's:traditiona1 family
roles of wife, mother and unpaid domestic:

" Traditional perceptions of women's parttE%bation'in_paid'
empioyment have been largely deve]oped by Parsons (1956) _Parsons
R
examined the actual 51tuatJon of women in the fam11y and the workp]ace ,
and perceived their domestic role as.the-only‘funct1ona1 one for
‘society rather than theipr work role. -Beechey (1918)'paraphnase5'v |
- Parsons' description of the roles of women and men’ in ‘the family and
in.the‘1abour'force.
While it is in principle possible for either men or
women to hold expressive or instrumental roles,. -
. Parsons argues that men fulfill. instrumental -ones.
“while women fulfill expressive ones. The reason he
gives is that woinen are involved in the bearing and.
~early nursing of children, and are thereforé best
" adapted to performing-internal expressive roles,
while the absence of men from these activities
makes them best adapted to 1nstrumenta1 ones.
. Since the tension between the kinship system and
the *occupational ‘system requ1res ‘a clear ‘segrega-
tion of sex roles, the man is ascribed the instru-
mental roles wh11e the woman 1s removed from com-
petition within the, occupat1ona1 system by her
confinement within the family. (Beechey, 1978 1601).
'Unconscious1y,'Parsons (1956) tr1v1a11zed women 5 part1c1pat1on 1n
‘ pa1d emp]oyment by perce1v1ng it as. temporary and secondary to their °
pr1mary respons1b111t1es in the- fam11y Furthermore he stated that
fomen s‘occupat1ona1-status is "of a qua]1tat1ve1y d1fferent type and
not a status wh1ch ser1ous1y competes ‘with that of her husband as the
,pr1mary,statUs-91ver or 1ncome-earner" (Parsons, 1956.14L
Comparisons, hetweeh‘a'hquand:and,wjfe's occupationa].status,.
‘ or'between.sfng1e and married women's ocoupationa] statusrhaue been<

_ very d1ff1cu1t (De]phy, 1981+ 123) The fact that some researchers '

‘_determ1ne a marr1ed woman's occupat1ona1 status by her husbands



occupat1ona1 status wh1le others'g1ve a marr1ed woman in the 1aboun:
force her own occupat10na1 status 1gnores the- 1mportance of marr1ed

" women' 5 part1c1pat1on in’ pald emp]oyment and makes compar1sonst
'between marr1ed women and men in the labour Force ]mp0551b1e ‘In
add1t1on compar1sons between s1ng1e and marr1ed women in the paid'

. 1abour force-are dece1v1ng due to the fact that s1ng1e women are given
the1r own.ocoupat1ona1 status, but marr1ed women are given either .

- thein huébandéiodcupationa1 $tatus or the1r own occupat1ona1 status.
l Both unemp?oyed marr1ed women and marr1ed women who are not

-act1ve1y 1ook1ng for work are often given the 0ccupat1ona1 ‘status of

-3

the1r husbands The pract1ce of grv1ng unemp]oyed women,.jnc1ud1ng '

" .women. work1ng w1thout pay in the home thefr husbandSJ'occupationa1 )
status d1sregards an econom1c dependence of women on- men.’ Delph} _
-(1981) exp1a1ns | | |

C[idn” systemat1ca11y attr1but1ng to a woman without -
-an .occupation the occupation of her-husband, an
.essential dichotomous variable, that of the *
‘presence or-absence of economic 1ndependence is

© obscured. - The- consequence of this is that a woman
" who has an occupation, genera]]y of a lower status
than that of her husband, is put in a 1ower social
class than the woman with the same husband but
without an occupat1on (and who is, therefore, put =
- in-the same social class-as her husband) More
" particularly, ‘a woman who works, genérally in-a job

of Tower status than that of: her husband, is con-
sidered to be more: soc1a11y distanced from her
husband than a woman who does not work outside the
“home. The fact that a woman 1s comparab]e to her
husband from the point of view of economic inde-
pendence distances her from him in soc1olog1ca1
terms. Putting. a non- emp]oyed woman into her
“husband's social c]ass does not obscure this fact,
it comp]ete]y reverses its’ meaning (123)

' 3Delphy suggests that strat1f1cat1on theor1sts must dev1se OCCUpat1ona1 .
status measures wh1ch Conceptua11y d1st1ngu1sh the occupat1ona1 -status

<7
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of émployed.marrieQAWOmeh, uhematoyed married women, and married women
‘Awhe work.in thevhome, from thetoécapationarlstatUS'of their husbands.
| For fhnetiena1ist theoriéts women‘s traditiona]]y unpaid
‘domest1c 1abour ig perce1ved as be1ng a hand1cap for marr1ed women
. ~seek1ng emp1oyment‘ It 15 a s1gn1f1cant“determ1nant of women's level
' of part1e1pat1on in paid emp1qyment, thejr opcupat1ona]’segregat1on
and their Tow sa1ar1es (Gunderson; 1976:93).. For Gunderson, writing
abeUt Canadian-women, the effects of_wqmen's_unﬁaid domestic labour on
theit:paid.1abour resu]ted in their having restricted‘career oppor-
tuntties few dec151on mak1ng pos1t10ns, “and JObS which are extensions
~of domestic labour. Accord1ng to GunQerspn women's unpa1d domestic
| Tabour restricts.their job‘chotces' Due t0'these added responsibil-
dties, women accept jobs in. the paid- 1abour -force wh1ch have 1ow
respons1b111t1es and therefore 10w earnings Thus the sexua] d1v— -
_1s1on of 1abour 1n the home creates the sexua] d1v1s1on of labour in
"the occupat1ona1 structure,because of the "1oad tmposed on women" of
the double work dayﬁ' Gdhderson (i976) ekp]ains:‘

[m]arriage has a positive effect on the Tabour market
behaviour of men, and the opposite on that of
women, illustrating clearly -the 1mpact of houséhold
respons1b111t1es on women. Marriage increases
1abour force participation and earnings and de-
creases unemployment for men, but has the opposite
effect for women.. Marriage has typ1ca11y been '
“associated with one particular division of work
_ respon51b111t1es with females respon51b1e for
" household work and males for labour market work.’
Even though married women are inCreasingly engaged
in labour market activities, they still-retain many
of . their household responsibilities, and this
infTuences their occupational choices as well as
their 1abour market productivity and hence
earnings.. Responsibility for the care of children;
“for example, gives'rise to .shortened or inter-
mittent stays in the labour force. This in turn
" reducesearnings and 11m1ts occupat1ona1 cho1ces to”



‘those compatible with Household work- In fact, the
.occupations that females enter are often an exten-

" sion of their household activities, which implies
that changes in household responsibilities will
have to accompany changes in the labour market
behaviour of women. To a certain extent, changes
in household responsibility will come about because
of changes in female.laboir market activity. Yet
full equality of opportunity will not occur without
more changes in household responsibilities. To put

- it more strongly, equal’ pay -and equal employment
~_opportunity are not possible withput “an equitable.
division of labour in the household (128).

~Thus, for women, marrjage; and the domestic_reSpdnsibi1it1es accom-
panying.maréiage"are detrimental to their. labour force participation,
* pccupational distribution, occupational status'and earnings.
- Gupby and Siltanen (1977) focus on the prestige hiérarchy of
Canadian occupations and the concentration of women in occupations of
low prestige to explain women's genéral]x Tower occupational prestige:
than men's. They suggest, in a rather circular argument, that women's
segregation in occupations with Jow prestige leads to all women being
given a low status, which causes them',in turn, to be placed in less
prestigious occupations:

[flirst, females are known to predominate in Tower

status occupations, therefore, the greater the

concentration of females the lower the occupational

prestige. Secondly, the greater the concentration

of females in an occupation the more likely the

occupation is to be sex-typed as a 'female' job.

The sex-typing of an occupation as appropriate for

male or female workers provides a reference point

for the evaluation of esteem (Guppy and Siltanen,

1977:328). - : '
Even women who have "crossed-over" the segkegation barrier and occupy
positjons in male-dominated occupations have a lower occupdtional.

prestige and receive less income than male incumbents because of the

"inappropriateness" of their positions in male-dominated occupations.
. )



- Men'in fema1e7dominated occupations also have a Tower occupational
prestige than female incumbents because of thedir "inappropriateness”.

Nevertheless, their incomes are not lower than those -of their female

colleagues. o

'B1iéhen and Carr011'(1978) examine the gender differences in
Canadian occupat10ns us1ng educat1on and income as indicators. for
women's and men's 0ccupat1onaﬁ rank/ These researchers conc]ude that
women are concentrated in occupat10;§;wh1gh have higher educational
prerequiéites while ﬁen‘are coﬁcentratéd }ﬁ‘occupationf requi}ing . l
lower educdtional qualifications. Education ﬁs.q‘better predictor of
women's pccupatfona] rank than men's. Also, wormen eérﬁédrlower in-
tomes than men. regardless of Qhe;ﬁer‘they were'ip female dr male--
dominated occupations. * In femaieadoﬁinated occupations, thﬁee_times
as'mahy men ‘as womeﬁ earned higher.sa]éries; However,'the.women in
' male-dominated ocQupations earned 1ittle moré than the women ih
fema]e;dominated-occupdtion;. | _

Marsden, Harvey and Cﬁarher (i975) conclude ‘that higher
education has, done 1ittTe to change Qqnadian'women's dqcupationa]'
rank. Women musf achieve higher grades than mén, préferab]y in a.high
stétus subject; 1n'orde?iio attain_the-same §ccupétioqa1.s£atus'as
mert. Amonglmen; the demands of thé 1a50ur.mquet3have the largest
effect on their occupational Sﬁatus, while écadémic‘performance-has the
largest effect on occﬁpationa] Status for women. * Open competitibn'pafhs

are better than sponsorship paths for women but not for men, although

even in open competitions, women™Must achieve at a much higher flevel

than men. Men-tend to have more direct paths to high Qécupationa]

prest1ge than women. Marsden, Harveyyand Charner (1975) found that
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. .2
"fewer tracks and a harder race emerge as the essential. properties of

female mobility and occupational attainment" (403).
Functionalist thearists explain women's )ower positions and
1ower earninds'by using the traditional attitudes which focus on the

primary role of women in the family as the cause of their différences

-

in personal motivation, achievements and work experience. Women's 1ow

occupatidnal prestige and earnings are the fesu]t of the sexual divi-
sion of labour in the famjily, women's job choices,.and employer dis~
crjminatipn.' The demands of domestic_nesponsibi1ities on wbméﬁ cause
them to seek certain typ —éebs);hich qreAcharacterized by low
prestige and earnings.‘ Also, employer djscrimihation on the basis of
stereotypes, cultural norms and values and traditional attitudes have
decreased the demand for labour by women, and, in turn, lowered the

price oﬁ'female 1abour.

3. The Functional Théory of Ethnic Stratification

Cultural Qa]ues have been used as explanations, for occupation.
an& income differences among ethnic groups. Breton (1977) summarizes
the individual competition approach including the part ethnicity plays
in determiniﬁg an individual's set of personal résources. Ethno-
cultural values affect individua14achievements, experiences and goals
through child-rearing practices, re]iéious values, family habits and
attitudes. Thus, an individuai's personal resources are determined by
his/her ethno-cultural backgrounq, ‘
Differences in the positions and {nﬁome of éthnic groups are
~the result of the personal resources of individual members which have

been determined by ethno-religious, 1inguistic, or cultural values.

!
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Members of a particular ethnic group may not meet the requirements of
certain jobs in compet1t1on w1th members of other ‘ethnic groups if
cultural values have an effect on their achievements, personal
abilities or motivation. Breton (1977) summarizes the effect of
ethnicity on occupations- 'é'

{tlhus, in a perfectly competitive system if dif—

ferent ethnic groups are allocated differentiy, it

is in part because they are unequal in their com-

petitive ability either in terms of taking advan-

tage of existing opportunities or in terms of

performance on the job (Bgeton, 1977:6).

On the other hand, emp]oyer§ often diﬁcriminate against potential
employees who are not of the same ethno-cultural background. There-
fore, each member of the ethnic group may adopt individual sthhtegies
or a group strategy for eliminating ethno-cultural differences between
themselves and potential employers. -

Taylor (1964) has applied thé cultural difference theory to
explain the Tower economic position of French Canadihn buéfnesses
compared to thg English Canadian businesses within the province of
- Quebec in the mid-fifties. Studying male small business owners

attitudes and values, Taylor concluded that Frénch Canadians valued

small hasinesses_whehegs English Canadians valued business growth. The

cu]tura] values of each ethnic group lajid the foundation for the type of

business organizatidn which characterized that group. '
Frehch Canadian. businesses Qére'family-owned and run,

remaihing sma11 if the fam{1y sizé was §ma11. Taylor fe]h-that this

was due to the h1gh va]ue French Canad1ans p]aced on family relations.

French Canadian owners valued fam11y security over bus1ness expans1on

“and this led thgm to corservative dec1s1on—mak1ng and policy orienta-

-
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tions. They va1ued personal re]at1ons hiring family friends and
ma1nta1n1ng bus1ness transact1ons with persona1 acqua1ntances All of
~ these Freﬁch‘ﬁanad1an values, Taylor concluded, were detrimental” to
French Canadian businesses in competition with English Canadian busi-
nesses. French Canadian businessmen did not value business expansion,
growth or competition for increased phofits as English Canadian busi-
nessmen did, and French Canadian cultural values produced “non-

rational patterns of bus1ness management 1ack1ng cap1ta11st1c goals.
Taylor (1964} described the origin of the French Canadlan bus1—
nessmen's values:

[tlhe spirit of 1ndependence and-self-sufficiency,

the emphasis on the personal element in- relation-

ships, the importance of the family as the focus of

activities and aspirations, the security complex,

all reinforced through generations of peasant 1ife

in the small world of the parish, show themselves

plainly in the responses of present-day French

Canadians in situations very different from that-in -

which. these characteristics were established (273)
On the other hand, English Canddian small business owners in Quebec .
valued bus1ness expansion and growth. They ehose employees on the .
basis of their achievements and exper1ence rather than “on the bas1s of
any pr1or know]edge of personal or fam111a1 re1at1onsh1ps with. the
employees. Their business po11c1es and dec1s1on “making were directed
towards organizing their businesses for added profits which had been .
developed from a history of participation in profit—making ventures.

Taylor's use of cultural differences to explain economic
ihedualities between the French and Eng]ish business tommunities‘in
' Quebec has been criticized as being to h1stor1ca11y spec1f1c by Murphy

(1981).’ Murphy argues that Taylor's theory and, for that matter, any

theory of cultura].difference lacks reference to the historical,

13



economic and po11t1ca1 s1tuat1on of ethn1c groups. Murphy cites

emp1r1ca1 evidence that 1nd1cated French Qanad1an businesses " expanded

just after the period studied by Taylor. Murphy also points out that

‘ if cultural differences are at all meéningfu] for determining indi-

vidual work aftitudes, then they_shou1d'affect each and every membef
of the ethnic group in ques;ion in the same ways, i.e., French busi-
nessmen as well as FrenchAstudents. Offering empirical evidence to

the contrary for French students, Murphy notes that French students

valued work and a career. Theories based on cultural differences

are unable to predict changes in. cultural Qa]ues or the development of
new attitudes which affect one's participation in employment.

Theories of cultural difference blame the cd]tgre of the

group for its occupationaT segregation and economic diSpafity (Murphy,‘

g
-

1981). - Hence, French Canadian values are to blame for the Tower .
economic hosition of French Canadian businessmen. Similarly, women's -
domestic responsibilities are to blame for the occupétiona] segrega-

tion and lower earnings of women.

B. The Class Theory of Strat1f1cat1on'
1. Genera] Arguments
In Marx1st class theory, classes depict the pos1t10n of
individuals in relation to others within the socna] organ1zatjon o%

production. Overall, two antagoristic classes - the bourgeoi;ie:ahd

the proletariat - are present in ¢ pita]ist society. These classes

" have developed from historically s écific'situatiOns where there has

heen a change in the society's mode of proYiuction. Cottage industries

'and agriculture controlled by individual families had been the most-

14



' :important'méans of erbduction until they were almost completely re-.

'p]aced by 1ndustr1a1 product1on and techno]ogy

The bourgeo151e or cap1ta11sts are the owners of the fac-

tories, machines and raw mater1a1s. On the other. hand the maJor1ty

of the population sell their 1abour for a wage. ".The pro1etar1at or

wage: earners are the factory workers and mach1ne operators.. They are

prOperty1ess, owning neither factor1es nor mach1nes or raw mater1a1s

However, they dO'possess their own 1abour power. Marx explains:

[t]he bourgeaisie itself, with its conditions,
develgps only gradually, sp]its according to the
division vf-%abour into various fractions and * .
finally absorbs all propertied classes it finds in
existence (wh11e it develops the majority of the
earlier propertyless and a part of the hitherto
propertied classeg into a new class, the prole- -
tariat) in the measure ‘to which all property found

~in existence is transformed into industrial or

' _cowmerc1a1 cap1ta1 (quoted in Giddens and He}d
1982:20). ‘

The cebitelﬁst mode of production islcharacterized'by.the
separat1on oF the means of product1on from 1abour. R11 individual
1abour ‘becomes wage 1ab0ur so]d to cap1ta11sts for a. pr1ce Capii

,ﬂ..
ta11sts exp101t 1abour ‘when they co]iect prof1ts from wage Tabour.

_Profits are c01]epted,when.cap1ta1 pays a lower pche for wage 1abour -
'.then_1t§ worth for the nember‘of hours worked. Gﬁddens arid Held

. explain:

[I]n a working day of ten hours, if the cost of

 paying the worker is recovered- after six hours'
‘work, . the remaining four hours' production is

‘ appropr1ated by the capitaTist as surplus value.
Surplus value is the source of prof1t _the- key
element in a capitalist’ economy, since production
for profit is the dr1v1ng force of cap1ta11st
enterpr]se {1982: 5)
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This practjcé of exp]oitation characterizes the capitalist mode of
production. The ways in which people part1c1pate in 1ab0ur or the
:soc1a1 re]at1ons of product1on are the driving force of cap1ta1ism
character1z1ng all 1nst1tut1ons w1th1n capita11sm Marx explains:
"~ [iln the social production of their existence, men
inevitably enter intp definite relations, wh1ch are
independent of their will, namely. reTat]ons of
-productIOn appropriate to'a given stage 'in the
development of their material: férces of production.
The totality of these relations of production con--
stitutes the economic structure of.society, the
real foundation, on which arises a Tegal and po-
Titical superstructure and to which correspond
~definite forms of social iconsciousness. The mode -
of production of material 1ife .conditions the gen-
eral process of social, political and intellectual
.life. - It is not the consc1ousness of men that
- determ1nes their existence, but their social _
.ex1stence that ‘determihes the1r consciousness 4~A>-
{quoted in G1ddens and He1d 1982 37) . !
C]asses are formed on the bas1s of common .economic s1tuat1ons -
as cTasses become d1fferent1ated in the econ0m1c organ1zat1on of
: product1on ‘Classes deve]op d1fferent econom1C\¢nterests and, corre-
'spondlngly, d1fferent po11t1ca] 1nterests For examp]e capitalists
want to: Increase the1r prof1ts by exp]o1t1ng the ]abour of the1r
workers wh11e, on the contrary, the workers~want to 1ncrease the1r
: Wages and to share 1n the prof1ts created by the1r 1abour Classes
_become political forces w1th 1nterests 1n e1ther pregerv1ng'or elimi-
‘nating the social, econom1c and po]1t1ca1 1nst1tut1ons The econom-
'1ca11y dom1nant c]ass is also the po11t1ca11y dom1nant c]ass The
ideas of the ru]tng class are transformed so that, they appear tobe
1deas of both the bourgeo1s1e and the pro]etarTat Marx states that:
[ilnsofar as- m1111ons of families 11ve under eco-"
nomic conditions of existence that separate the1r

mode” of 1ife, their interests and their. culture L
from tHose of other classes, and put them in hos-
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tutions.

tile opposition to the latter, they form a class -*
(quoted in Giddens and Held, 1982:26).

The separate individuals form a class only

insofar as they have to carry on a common battle
against another class; otherwise they are on hos-
tile terms with each other as competitors. On

the other hand, the class in its turn achieves an
independent existence over against the individuals,
so that the latter find their conditions of exist-
ence predestined, and hence have their position in
1ife and their personal development assigned to
them by their class, become subsumed under it.
This...can only be removed by the abolition of

privaté property and of labour itself (quoted in
Giddens and Held, 1982:20).

Capitalists maintain the exploitive and oppressive character of the
social relations of production by perpetuating ideologies and control-

1ing their transmission through economic, social and political insti-

2. Gender and Class )
—_— )
Gender has _heen disregarded in most theoretical discussions
of class because it is not & basis for class formation. However,
Marxists argue that it has been used to divide the interests of the
working class., Several feminist class theoﬁists have focused on women
working in the home and the important part that plays in supporting

capitalism by providing free domestic Tabour as well as a_cheap‘1abour

force -during times of capital expansion. However, Smith (1975) and

_Beechey (1979) also analyze women's subordinate positions in. paid

N 7

labour and their low wages.
Smith (1975), a marxist feminist theorist, bases her analysis

of women's segregation in lower positions in the teaching profession

' upon Marx's concept of ideology as extended by Althusser (1974). .

Marx's concept of ideology has been extended by Althusser to include
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"1eg1t1m1z1ng an

' product1on ar

_1975),

1deo1og1es of the state wh1ch are produced frdm outs1de of workers

. everyday relations rather than on]y those deve]oped from w1th1n

workers' everyday re]at1ons.: Eaeh of.these.1deo1og1es makes an
. ,/ ) RN : ) . A__ ) ." b
important cdntribution»tO‘tﬁe reproduction of capitalism by.

-sanctfoﬁing the soctal relations of production

A]thus er (1974) argues that the ‘conditions for capitalist’

-reproduced through-a series of 1deo1og1ca1 1nst1tut1ons .

suth.as religious jnstitutions the schoo] system the 1nst1tut1on of -

.the fam11y, the poI1t1ca1 organ1zat1on the system of 1abour unions,

" the med1a network, and the cultura1 1nst1tut1ons of the arts which

.~

represent and support the 1deo1ogy of the state (339-40). The- process
by which a system of 1deas-1s produced is unqque to each historica]
per1od of cap1ta11st’deve1opment

Sm3th_(1975) argues that the 1deo]og1es which organ1ze “and

~ reproduce the capitalist soc1a1 relatJons of\product10n are created w

- and. dﬁstributed by-a minority'of men. Men‘are~not only the con-

trollers of the means of cap1ta11st product1on but they are also the

~controllers o?“the means of mental product1on or the system of ideas

- and 1mages wh1ch govern and organ1ze the social relations of produc-

t1on. Women have“been exc]uded from the process of creating those.-

‘¢

ideologies which support capita]ist.production, although indtvidua1

women have been admitted into ideological discourses at certain
periods during history on certain subjects enly.” According to Smith
-t . ;

1~'.

[t]hroughout th1s per1od in which 1deoTog1es become
“of increasing importance first as a mode of |
thinking, legitimating, and sanctioning-.a 'social
order, and then as integral in the organization of
society; women have been deprived of the means. to - .

-

Y
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participate in creating forms of thought re]evant
or adequate to express their own experience or to
define and raise social consciousness about their
situation and concerns. They havé never controlled
the material or social means to the making of a
tradition among themselves or to acting as equals
in the ongoing discourse of intellectuals. They
have had no economic status -independent of men.
They have not had until very recently access to the
educational skills necessary to develop, sustain,
and participate in it. -“The scope of their action
has indeed over time been: progress1ve1y narrowed to
the domestic (354).

Within thq/1deolog1cal 1nst1tut1on of education, accord1ng to-
- Smith, men occupy %:d control a11 of the pos1t10ns which are d1rect1y
‘related to d9c1s1on\mak1ng and policy-making. Men occupy the pos1—

‘ t1ons of power in t%ﬁ\:ducational hYérarchy, as well as the other

ideological 1nst1tut1 Q\\glfilﬂsz;rn administer and manage in

effect, the cap1ta]1st soc1ety, as well as distribute the 1mages and
ideologies which contribute to its reproduct1on. Thus, a m1nor1ty of
. : o

men treate, deve]op or perpetuate the social relations of production. .

y

She concludes:

[i]t is now clear that the class basis of ideology
is articulated yet furthér to a sex basis. For it
is men who produce for women, as well as for -other
members of the society, the means to think and
image. - In the various social apparatuses concerned
with the production and distribttion of ideas and
images, or with the training of people to partici-
- pate in and:respond to these forms of thought, it

who predominate in the production of ideas and:

social knowledge, and men who control what enterg

the discourse by occupying the- positions which do

the work of gatekeeping and the positions from-

which people and their 'mental products' are

evaluated “{Smith, 1975:357). :

In this way, women who are authorities'in specific areas of
. knowledge have not been included in public, academic or political

discourses. Instead, they have been excluded, represseg'and, some- -

: D I

is men who occupy the positions of authority, men - e



‘times even k111ed for c1a1m1ng, e1ther pub11c1y or pr1vate1y, their

~r1ght to speak as auth0r1t1es tsmi th, 1975-354) Smith (1975)

~exam1nes the nature of. ' men's auth0r1ty and how 1t permeates all soc1a1

re]at1ons

[m}en are 1nvested w1th auth0r1ty as individuals
not because they have as individuals special’ com-
petencies or expertise but because as men.they.

" appear as representative of the power.and authority

~ of the institutionalized’ structures which ‘govern

. the-society. Their. author1ty as individuals in
actual situations of action .is generatea by -
social organ1zat1on (362).

Thus,- th1s special group of men give’ other men author1ty, and the

author1ty that men have 15 1mp11c1t1y, if not exp]1c1t1y, presented 1n

ru11ng 1deo1og1es that sanct1on a]] soc1a] re]at1ons between genders

Turn1ng to lncome d1fferences between women and men, Beechey
ra

{(1979) _examines ‘why women's wages are lower than most men's desp1te
h

dften‘1dent1ca1 Jjobs. Marx s ‘concept -of surp]us value is 1mportant for .

understanding the different'prices of male and female 1abour. Beechey y

argues that the organization of the capitalist mode of production is .

 based on'the cost of male labour power and the price of male labour

'determ1nes the 1ower price of female labour.  The maie wage is

determ1ned by the -owners of the means of product1on and the soc1a11y and o
h15t0r1ca]1y determined value of men's labour. Cap1ta11sts succeed in-
stab115h1ng pr0f1ts by paying labour less than its va]ue as Beechey

explains in the f0110w1ng passage.

* Marx's analysis of the capitalist labour process
must be located-in his theory of capital accumula-

“tion and the contradictions to which the process of

- accumulation gives rise. According to Marx the

- object. of capitalist production is the extraction

- of surplus value by capital through the employment.

of labour power in the capitalist labour process.



In the surplus-valus producing process, the wage
Tabourer sells her/his labour power to the capi-
talist in exchange for a wage. The wage, however,
does not represent payment for the entire time -
.worked,” but'rather corresponds to what Marx calls
" the value of labour power. This is equivatent to-
- the costs involved in-the production and reproduc—,
tion of 1abour power as a commodity which,
& Marx's view, corresponds to the costs of- repro— -
ducing ‘the - worker (Beechey,_1979 49)

The price of maTe Tabour 1nc1udes the cost of produc1ng and
reprodUC1ng maTe Tabour w1th1n the fam11y Th1s-1nc1udes the cost of.
food sheTter and cToth1ng for men as weT] as the means of subs1stence
for their spouses and chtTdren Cap1ta11sts ‘assume that all women are )
:.econom1ca11y dependent upon a maTe wage i.e husbands or fathers
wage. Therefore the Costs of produc1ng and reproduc1ng female Tabour
are incTuded'in the price of men's Tabour Tead1ng cap1ta1 to pay
Toner nages to women. Beechey (1979) suggests howeyer, thatls1ngle
or married women in the paid. Tabour force without fathers\gr husbands s
suffer the consequences of the assumpt1on that ‘male wages cover the
total cost of produc1ng and reproduc1ng femaTe Tabour The Tower cost\
- of female Tabour compared to men s_Taboun‘demonstrates‘the use of °
- female Tapour'by capital to maintain profits (Beechey, 1977:59L
" Thus, w1th1n the work1ng class. women are d1fferent1ated from men by

the price of their labour. The1r economic dependence on men's wages.,

legitimiies their low wages in paid 1abour. - Moreover, female wages-
reduce male wages or, at least, stop them from incheasing, because’ the
male wage is no Tonger_the onTy wage'meeting,the subsistence needs'of -

. the Family. . _' ' T L



3. 'Ethn_ici‘ty_- and C]a’ss’l
Ethnicit}‘is nbt a'basis bf.class formation but is used by

:the domtnant econom1c c]ass to create d1v1s1ons within the worktng
c]ass Ethn1c d1v151ons through h1stor1ca1 acc1dents may coincide
with econom1c classes The fundamental conf11ct between ethnic groups =
does not however or1glnate from ethn1c d]fferences but. rather from
c]ass .positions in. the soc1aT 0rgan1zat1on of product1on Within the
work1ng c]ass conf11cts between ethn1c groups -are the result of
capitalists' successfu1 attempts to d1v1de the: econom1c interests of
tthe work1ng cTass Often’ ethriic conf11cts camouf1age Tldass conflicts.
| Bonac1ch (1979) argues that ethn1c conf11ct within the
' work1ng class is perpetuated by d1fferent priges of 1abour A split -
Jabour market is one wh1ch cqnta1ns ownersland expensive labour who
are, coihbidenta]]y, of_a-commpn ethnicity, and cheaper 1abour off
- another ethntcit;. Cbnf]fcts arise between owners‘and expensive 1ahour
; ovér the use of cheap tabour lCapita]ists use cheap 1abonr to arrest
_cont1ndous wage 1ncreases of . expens1ve 1ab0ur whereas expensive Jabour

-tr1es to 11m1t the compet1t1on from cheap 1abour by e1ther 1nc0rp0rat1ng
-‘these wquers\1ntp their own expensive ranks or else by keeping them

- from entering any destrap1e occupation. Bonacich (1979) explains the

dse of ethnicity as well as other characteristics in a split 1abour
.market: | | |
| '[s]p11t labour market theory tries to show that the

‘race" question is really.a class question in that

rac1aT1y oppressed groups typically mark “cheap

- Yabor". I do not mean to suggest that this is. the
. only issue invGTved in “racial” oppression, but

that it is an 1mportant one. I would like to re-

emphasize that "race"” is not the only lire along

which a division in .the working class, based on the
price of labor differences, is drawn. Sex and
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nationality mark other jmportant instances. The
dynamic is a class-dynamic. . Race,. sex, and na-
tionality become the symbolism in which the con-

flict is expressed, but they are not in themselves

jts cause. Nor is it inevitable that race, sex,

etc., should mark a price of labor distinction. = -
When there is no split in the labor market along :
‘these lines, I would predict a decline in racism,
sexism, etc., and the emergence of a un1ted pro]e-
tariat. - "Race" is important only so 1ong as 1t is
‘rooted in c]ass processes (34- 5) :

'Bern1er (1978) suggests’ that cap1ta11sts can d1fferent1ate
the working class into d1fferent pr1ces of labour us1ng other charac—
- teristics besides_ethnjcjty_of gender. Ethnicity!'1anguage, re11g1on,
“and class situation as wel.l as gender. can be used by,capitai to"
differentiate the working class and justify higher wages paid to one
group than another. Usinp any criterion that differentiates the.
work1ng class, cultural or gender d1scr1m1nat10n serves cap1ta11sts
interests for cheaper 1abour Theor1es of cu]tura] d1fference as part
of the dom1nant 1deo1og1es produced and perpetuated by the cap1ta11st
class, are merely used to legitimate. cap1ta11sts exp?outat1on of the
‘Tabour of particular ethnic groups. Bernier (1978) argues that theories
based on ‘such diFferences cover up the true situation of classes in
-cap1ta11st soc1ety L - G

[c'Jest-a-dire- la lutte des c]asses dans Taquelle les
cap1ta11stes tentent de maintenir-les conditions de

1 exp1o1tat1on ~gt d'augmenter 1 ‘accumulation et -les o
‘prolétaires de se soustraire a 1'exploitation. En -
effet, en insistant sur.tous les critéres possibles

de division (1a race, la nationalité, mais aussi le
sexe, Ta qua11f1cat1on et dans']e cas .des sous-
prolétaires, Tes consequences mémes de leur

situation misérable), 1'idéologie dominante masque

les intéréts communs de 1'ensemble du prolétariat.

"Par ce moyen; la ciasse dominante,divise le

: pro]etar1at selon ses couches (employés, ouvriers

qualifiés, spec1a11ses, manoeuvres, chomeurs) et

selon d'autres’ facteurs:(ethniques, religieux,
sexuels), en insistant sur des différences qui,
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bien que réelles, n'en sont pas moins secondaires
par rapport aux intéréts communs de 1'ensemble du
pro]etariat L'insistence sur ces différences a
v aussi servi a maintenir des réserves de main-

d'oeuvre;- ce qui a eu pour effet une degradation
des conditions générales de travail pour 1'ensemble
du prolétariat (méme si certaines couches en ont
obtenu certains avantages) (48)

He notes that the theory of- cuiturai difference has been
appiied to French Canadians in Quebec in past years for the- purpége of
1egitimating their subordinate economic position. Culture, religion,

1anguage and economic 51tuat10n_had ali_been,used to differentiate

French Canadians from-English Canadians, justifying lower wages for

'French Canadians. . Bernier suggests that minority ethnic groups within

-

.the working class are the most discriminated against because of the

ease of applying ethnicity as & criterion of difference.

.As can be seen from the above discussion c]ass theory form-

'uiates its exp]anation of gender and ethnic differences in

occupationai p051tions and income .as a.part of the primary ciass

» strugg]e - between capitaiists and the working class.. It is impos-

sible to apply ciass.theory to a discussion of gender and ethnic

differences without reduc1ng these differences to a diSCUSSion of
class interests. Statns group theory offers_a much wider range of -

,thepretica1‘pOSSibiiities for ‘explaining gender and ethnic inequal-

ities, incorporating class as one-basis of status group formation.
- . . ‘ ’ ‘ ‘ .
C. The Theory of Status Groups and Social Closure

1. General Arguments

‘Weber (1968) was the first to deve]op a theoretical framework

of status groups. Status groups develop as a result of competition

.over scarce resources. They can form on the basis of a common situa-
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tion, education, class, occupation; or culture, and monopolize scarce
resources by 1imiting access to them to those who are within the

~ status group boundaries and thus excluding others. Parkin (1979)"

. states that Weber's notion of status groups is built on a concept of
sociai.c1osure. For Parkin .(1979), social closure is a:

process by which social collectivities seek to
maximize rewards by restricting access to resources
and opportunities to'a 1imited circle of eligibles.
This entails the singling out of social or physical
attributes as the justificatory basis of closure.
Weber suggests that virtually any group attribute

. may be seized upon provided it can be used for
the "monopolization” of specific, usually economic,
opportunities (44).

Status groups form boundaries, whfch'f]uctuate, to ensure their
monopoly over scarce resources. )

Parkin has distiﬁguished three types'of social closure that
are used by groups to establish thejr-boundaries. These are exclu-
sionary closure, usurpationary closure and dua1lc1osure; Exclusionary
closure is a process that maintains the dominant group'é positfon by

creating a group of subordinates. Thus, exclusionary closure entails an

aspect of exploitation argues Parkin (1979):

[CJollective efforts to restrict access to rewards
and opportunities on the part of one social group
against another, including one group of workers
against another, can be regarded as 1nherent1y
exploitative even though the relationship is not
one of surplus extraction deriving from property
ownershjp. Relations of dominance and subordina-
tion beiween Bourgeocisie and Proletariat, Protes-
tants and Catholics, whites and blacks, men and
women, etc., can all be considered as exploitative
re1at1onsh1ps in the neo-Weberian sense (46).

rd

Moreover, in most cases exclusionary c]osure is usually enacted\\\\
against groups who have prev1ous]y been denied access on a legal or

political bas1s to scarce resources (Parkin, 1979:95-6L
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Usurpationary ctosure-is the otientation frequently adopted
by excluded or subordinate groups- in order to gain aécess to scarce
kesbqrces monOpoT%zed‘by dominant status groups. It is a reaction td
'exc1dsionary closure and a form of action adOptéd by subordinate
.stétué groups upon their exc]usion;f It has little of the legal or
institutional support of exc]usionary closure (Parkin, 1979:75).
Usurpationary closure is ah attempt tc mobiltize power against a
legally-defined and state-supported dom1nant group" {Parkin, 1979: 85)
" Women, minority ‘ethnic groups, and the work1ng class are excluded
grotps3that must resort to usurpationary closure in order to gain even
Timited access to scarce.resources.

Dual closure entails exclusignary and’usurpationatg closure
which are adopted ;fmu]taneous1y by the subordinate status group. The
subordihate.groyp; having been exciuded from fulj access to scarce
resources py the dominant status group, in turn excludes other groups
from access to its limited resources. Consequently, a hierarchy of
subordinate grdups ig createﬁ by exc1udeﬂ'groups who are also
effecting exclusionary closure. Dual closure offers the theoretical
possibility of exclusion on the basis of gender and exclusion on the
basis of'ethnicity:

Collins (1971,1979) suggests that status groups can be formed
on the basis of shared, common educational credentiats. These status
groups monopolize positions and rewards which are attached to these
positions by restricting atcess to them to individuals who have spe—'
¢ific educational credentials. Educational credentiats can be a
"cultural basis of group formation" in occupations, and can a]so be

used as sources for normative control over status group members.

£
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Domieant status groups formed on thelbasie'of educqtional credentia]s ' ;
_are or1ented towards c]os1ng off resources to a Spec1f1c group rather
than improving product1v1ty.“ Collins {1979) refers to the political
labour performed in occupations for the purpose of developing policies

of exelusﬁon, strueturee of gatekeeping,kcareer paths, and.income
tadders:

.[b]ut.the work that is done and the way it is

divided up are not the neutral bases of positions

and structures ‘rather they are to be appropriated

“or shunted off to others as power resources perm1t'
'Thus pos1t1ons become property for those who occupy them, and strug-
g]es between status groups are competitions for monopolies over a
wider range df occupational pos1t1ons and the resources accru1ng to
those positions {Collins, 1979:54)..

Breton (1979} argues that the degree of internal organization
of a group is crueiél for its success in gaining aceess to monopolized
- resources. 'Its_"organiiationa1.capa€ity for collective action”lis the
'subordihate group's most important reseurce._ Subordinate groups must
_organize individual members towards collective goa]s; use eheir re-
sources effect1ve1y, maintain an 1nf0rmat10n network and decision-
.mak1ng structure; and enact 1nterna1 normative control over group
behavior. Usurpation ‘as we]] as c]osure depends on the group 's abil-
ity to mob111ze collective assets for co11ect1ve purposes As we]]E its

success’depends upon ‘the organizational capac1t1es of other groups which

are collectively organizing to gain access to scarce resources.
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2.'Socta1 CIosure Based on Gender

Following a cross- cu]tura] exam1nat1on of the position of women in
economic production and their re]at1ve power over their 11fe s1tuat1on
' Blumberg (1978) argues that econom1c power is the most 1mportant resource
lnecessary to gain access to other -scarce resources Economic power, that__r~
is, the control over the means of production and the a]]ocation-ot scarce
'resources, can be important in ga1n1ng access to po11t1ca1 resources and in
further1ng group 1nterests homen have a‘certain amount of contro]\over
| - the means of production if Yheir position in the economy is indispenstb1e,
1rrep]a¢eabte and, therefore, strategic. Blumberg says that it is
_impossible for women to be effective 1n furthering their own interestsh
without, at Teast 11m1ted access to economic resources.. However
access to economic: resources is a necessary but not a suff1c1ent _.
lcond1t1on for women to further their-own 1nterests
| Den1s (1981) argues “that ma]es form a dom1nant status group 1n
contemporary soc1ety because males have had’ access to economic resources
whereas women's access has been 11m1ted women have been. prevented from
ga1n1ng access to, economic resources by 1aws and customs impogjng
1eg1t1mate boundar1es on women's econom1c independence (Den1s 1981:5).
Women work1ng in the home have d1ff1cu1ty form1ng a status group based. on
gender because of the1r past and present econom1c dependence on men. They,
have fewer individual. resources ‘available for co]lect1ve use than women
working in the paid: tabour force Nomen in pa1d 1abour also have few
c011ect1ve-resources. The1r occupat1ona1 segregat1on coup]ed with 10w
- earnings make 1t very difficult for them to deve]op any organ1zat1ona1
7capac1ty for even weak c01]ect1ve act1on Denis argues that the 1deo]ogy

.perpetuatTng the role of women in providing “free family support systems"
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foroes most women into eoonom1c dependence Moreover‘ the double workday '
| for women 1in pa1d emp]oyment reduces the amount of time and energy:
'ava11ab1e to devote to organ1z1ng for co]]ect1ve act1on F1na1]y, women in
:pa1d emp1oyment and women in domest1c unpa1d Tabour are 1so1ated from each_

other w1th1n the1r own realms of 1abour mak1ng 1t d1ff1cu1t for.them to

h.organ1ze effect1ve1y for co11ect1ve act1on w1th1n each reaTm ‘

3. Soc1a1 C]osure Based onAEthn1c1ty _ .
 Weber (1968 d;gues that status groups ‘can be formed on the
basis of cowmuna] and assoc1at1ve re]at1onsh1ps Neuwirth (1969) adds.
l'-that e1ther communa] or assoc1at1ve re]at1onsh1ps may coinc1de w1th
ethn1c group boundarles A]so Neuw1rth suggests that the format1on
of status grou@s on the basis .of. ethn1C1ty may not be vo]untary 1n the
sense that exc]us1on of subord1nate groups by a dom1nant status group
| on the bas1s of ethn1C1ty may force exc]uded groups to se]ect eth~
'n1c1ty_as a basis on.wh1ch'to form subordTnate status groups. Sub—
) ordinategroups_muet‘then'iopose poundaries updn*them%eTves if they_'
:ahe to ooltectivety organize‘for_accees to‘the mondpoiized‘resources:
On.the other hand,’ ehc]uded groups may be unab1e-to‘ga1n even 1imtted.
,aocesslto resourceS'because of the strength’of the boundaries created
by the dominant group Also, excluded groups may have low capac1t1es
‘for co]lect1ve action, brought about by the dom1nant group S attempts
~ to arrest the usurpationary powers of the subordinate status group,
thue making it difficult for them'to usurp resources monopoﬂized'by

" the dominant status group. Dom1nant status groups may act1ve1y

prevent excluded groups from forming subord1nate status groups
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Breton (1979) argues that ethnicity can be used as a basis’
~ upon which groups organize for collective action. Some subordinate
ethnic groups have developed effective co]]ective organizations

¢

thirough religious 1nst1tut1ons, cultural 0rgan1zat1ons and the med1a
system of commun1cat10n Breton states that even if eéthnicity has
been used as a pre11m1nary basis fqr'g011ective‘organization, other
bases of organization which may be effective, may replace it in due
course. The_octupétiona] eegregation of etheictgroups develops as

~ groups formed on the bas1s of ethn1c1ty have become effectlve in

monopol.izing certa1n occupat10na1 resources
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= rCHAPTER‘II .GEHDER.AND ETHNICITY IN THE QUEBEC SECONDARY SCHOOL SYSTEM

A. Administrative Structurés (1875-1965)
| | Between 1875 ang'1960; the administrative structure of

Quebec's educational system hgd remained unchanged (Royal Commiséion
of Inguiry on Education in Quebecl; 1963-1966). Catholic and Prot-
" estant édupafion we}e administered and\financia11y controlled by two
tdnfe55196a1cdmmitteés\;fhe Catholic E%mmﬁttee and the Protestant
committee. A%JJ@atho]ic bfshOps in Qdebec were automatically members
of the Cayhoijp‘cgmﬁitiee and the administratoré of Protestant educa-
’ i#{on wefe:memﬂefs.bf the Protestant comﬁfttée. These committees
- iogether madéiup'the Council of Education which Qas‘presided over by
tﬁe"querihtendent of Education responsible for the co-ordination of
- ‘educational services. The role of the Council of Education was to co-
ordinate the Cathq]ic and Protestant systéms of education. However,
“the Council met only once between 1908 and 1960. Lack of contact
between the coﬁmittees on Batholic and Protestant education had
created differences between Catholic and Protestant educational Sys-
tems. The Parent Commiésion‘(1963) described the educational systems
which héd deve]oﬁed as a resﬁ]t of the autonomy ngen to the Catholic
‘and Protestant committees. Y |

.From,then on, each of the two syétems, Roman

Catholic and Protestant, operated more or less

independently. This separation grew even more

rigid throughout this period and extended from

1ocal school boards-to the highest lTevel of provin-
cial school administration. A similar separation

1. The Report .of the Royal Commission of Inquiry on Education in
Quebec wil1, be referred to as the Parent Commission.’
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also became apparent in the field of private educa-
tion, which was undergoing rapid change. Among the
Protestants, secondary instruction was given in the
public schools, whereas among Roman Catholics, ite
remained almost entirely the responsibility of the
classical colleges operated by the clergy. In just
the same way, Laval University and McGill and

- Bishop's Universities developed within their two'.
independent spheres-Laval with its traditional
faculties of theology, law and medicine and the
classical colleges which made up its faculty of .
arts; McGill and Bishop's with their undergraduate
and professional faculties. Such an arrangement.
offered 1ittle opportunity for the exchange of
ideas or for co-operation between two entirely
‘distinct cultural communities. (Royal Commission of .
Inquiry on Education in Quebec, 1963, Vol. I:16).

—
Since the Quebec Tegislature did not involve itself in the political

control of education, Catholic and Protestant groups had the right to
use their financial and gdminiStrétive resources autonomously to. de-

sign and bui1d educationa] systems which met their needs. The ma-

2
Jor1ty of the Cathol1c popu]at1on was of the Frenc9/1anguage although
' there was a substantial English Catholic popu]at10n while the over-

‘ whe]ming majority of the Protestant population waS'of the English,

language. The average incomerdf English-speaking workers was'gréater
than that of the Frenc@—spéaking workers. THus, the Catholic and
Protestant committees not only developed different systems of educa-

tion, but they -did so on the basis of each group's unequal share of

r

economic resources.

’

Prior to 1960, school commfssions had been the local admin-

istrators of Catholic and Protestant education operatfng as finan-

cially autonomous educational administrative -organizations. The

school commissions "were decentralized organizations which maintained -

control over the collection of school taxes, the construction of



6f teachers.
,oiic edncational syetem-A
were concentrated they ma1nta1ned schoo1s by electing Eng11sh Cath—
011c schoo1 comm1ss1oners who, in turn, hired Eng]nsh Catholic

teachers.

s

<

The orgepization of .schéBT curricula and the content of _

school courses had to be approved by the Cathelic committee,

| school bu11dings,‘the design ot school curricula, and'the\EEpiﬁynent

_English.Catho]ics'were given autonomy within the Cath-

- The -
4 .

-——\

Iﬂﬂgeographic areds where English Cathelics .

English Catho11c system of eddcatfon'was not a cogyfof the Protestant .

system nor_a transiated ver51on of the French Cath011c system (N11son

1965)

- -
R

Eng11sh Catholics unlike m1nbr1ty French Canadians -
in other provinces had had 1ittle to be unhappy .
about with regard to ‘the teach1ng of and the

teaching in Engliish, since, where English Catholics

were’ in the majority in a school'municipa1ity,-
their schogls were-entirely English, and where they
were in a minority position, they had: the official:
support of the Superintendent ef Education as far
as their rights to haveJ1hstruct1on in, their.

1anguage were concerned. --Discontent- arose -rather '

because of the restricted ends which the public
secondary schools were designed. to meet.- The dom=

“inant role played by -the Collége C]ass1que and the
“consequent de- emphas1s of preparation for univer-

sity entrance in the public secondary schools was

. an educational ‘po3Ey which was satwsfactory for

- many years to French Catho11c parents in Quebec,

but which profoundly displeased English Catholdcs
who d1d not share the same devotion to classical

. education .and were wanting to prepare their .
children for entrance to the English 1anguage uni--

versities and the Bachelor of Arts degree. When

English Catholics finally asked for ‘their own cur-
riculum, it was in order that they might tailor it .

to meet the needs'of a community which shared more
the educational aims and outlooks of the English.
Protestants than those of the French 1anguage co-
religionists {(Wilson, 1965:2-3).
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Thus, the curr1cu1um 1n Eng11sh Catho11c schools was more similar to
the curr1cu1um in English Protestant- schools than Frénch Cath011c
schools. . |

During the 1950'5, Quebec's.educagibna] system adopted a new
d1rect1on undergoing major 1egis1ative ehenge. The new Education
Acts passed .between 1960 and 1962 established the fundamental prin-
ciples for a new educat1on system. The refonms‘proposed by. the new
Education Acts were so vast and'funuahentaJ that they became known as
ehe "Magna Carta of Educqtibh"; ‘Examples of .these wide ranging re-
fohms'were'the exteniioh,of'the comﬁu]sory school ége tq;LS;_free
access to public secondary educatfon‘ and the availability of -second- -
ary. education throughout. the prOV1nce for Catholics and Protestants

" Ce que 1'on appe1e la grande Charte' est un en-
semble de lois adoptees par Ta Legislature:
gratu1te sco1a1re Jusqu ‘a 1afin du cours’ sec-
ondaire; systéme de 'subventions pour les parents
dont Tes enfants fréquentaient des 1nst1tut1ons,
secondaires indépendantes; hdusse de 1'dge de fré-

- quentation scolaireé obligatoire a 15 ans; droit
accordé aux parents de participer aux élections des -
commissions d'écoles; systeme de financement des -
commissions.scolaires par des subventions statu-
taires et recherche de modalités pour etablir un
debut de perequat1on (Rocher and Monroe no date: 5)

It can bé said that this Teg1s1at1on const1tutes an
-J«t%$Portant stage in the.democratization of educa-
The fact is that the 1eg1s1at1on v1ewed from
this angle ensured the genera11zat1on of "secondary .
school education by requiring school commissions to,
- provide instruction through the 11th year; it en-
couraged the formation of regional school boards;
it made it possible, through a system of grants,.
for independent schools to avoid, in spite of a
rise in their expénses, too great increases in )
- fees; -it'established a syStem of bursaries - to allow
teachers: to-improve their professional qualifica- .
““tions! it extended the system of biursary loans to a.
1arge: number of students who did not receive the
benefit of ‘free tuition; it.fixed at fifteen years
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"+ the age-of compulsory scheol attendance; it recog- o ’[/
~ : nized more clearly than before the rigfits of. ‘
—~_ - ' parents by granting to the fathet and mother ¢f a
7 . child under eighteen years of “age the right to vote
] E;schoo1 board elections {(Superior Council of *

'\\ \ //\ ucation, 1964-5:14). -
- / -

4 Reforms proposed in the Magna Carta of Education were part of a few

P

pr0v1nc1a1 policy of educatlon wh1ch emphas1zed the access1b111ty of
free educat1on to all Quebeckers independent of f1nanc1a1 resources
and the ava11ab111ty of pr1mary and secondary educat10n to ai’l capab]e .
individuals who wished it, regard]ess of race, cqlour, gender,
re1igiQp or‘geographic location. |
| The Parent'Commissibn{ was instrumental in completely
changing the adﬁ?nistrative and financial strucﬁure of Quebec’
education. The_ebjective of the‘Parent.Commissfon was to etudy all
. aspects’ of the organization of the Quebec.educepiona1 system. of -
, partice1ar cencern were “the administration of -a-uaified educational
system and the equa]izatfoe of finapcia]-reeodrceeﬁeetween Catholics -
- and Protestants. Many of the recommeneations of the Pereqt Comniésion
were imp]emehted; including the creation of the Ministry of Education
in 1964. The Ministry of Education incorporated the duties and re-
"sponsibilities of the Superintendent of Education and the Ministry of
.\Youth. .
The Seperior Council of Education was created at the same
‘Itime.as the Ministry of Education to act as ahconsultative bureau for‘
.the Ministry andlthe legislature. The former Council of Education was
lrep]aced by the‘Superjor Council of Educetion. Recommendatfons made
by the Superior Council of Education to the Ministry or Legislature
were not implemented without. the approval of the Ministry of
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Education“ Twenty—fbur.hembers rephesenting the various school and.
non-school organ1zat10ns were appo1nted to the Super1or Counc11 .of
gducat10h by the L1eutenant-G0vernor ln'Counc11 Its president and .
viceepreeident wefe‘e1so-the’chatrpersons of the Catholic and Prot-
‘estant committees:

' The reorgan1zed Catho11c and Protestant comm1ttees as well as l
four other comn1ttees operated under the auspices .of the Super10r
Counc11 of Educat1on Nine to fifteen'members were selected from
church schoo], parent and teacher organ1ii}ybhs bf the Superior
Cchnct1 of Eﬂucat1on for-each of,the-s1x committees. The neh.Catholic
and Protestant committees now.acted most]y as advisore on moral and
re1igfbus educétien,-a]thdugh they still kept eome legislative power
to recognize and ehsure.the confessiona]ity of each school. They also
approved the emp]oymeht of‘neg‘teachers, since teachers hae to provide
ehidénce of their confessionajity when app1ying for employment t0
schoo1 commissions (Hurtubise, 1966 68) The other four committees of
the Super1or Council were in charge of- study1ng and adv1s1ng the
Council on subjects dea]1ng with elementary, secondary, profess1ona1,
technical and higher educaticn. The presidents of ‘each of these four
comhittees were also members of the Superior Counci1‘of Education.
Parent’associations, church organizations, professional aseeciatiOns
and voluntary assoc1at1ons were encourag d to submit their concerns
about the educat10na1 system to these six committees for study, and

these six comm1ttees, in tutn, were obliged to keep the Superior

Council of Eﬁucation informed of their activities.

36 .



"\
The Ministry of Education replaced the Mimistry of Youth and
the Superintendent of Education in order to expedite the provision of .
" added- services to meet the increased demand for education. The

* - . -
-Ministry of Education was organized into six departments which were’

réspongib1e fbf éhqrt and-1ong term planning, pfogrémmeg.of study and
examinationé,:schoof organization, Qchoo1 gquipment, school financing
and higher edﬁcation.-‘Thefmoét important activities of the Ministry:
'during its first year of operation in 1965 weré re]atéd-torthe re-
ogganization of secondary schools and the financid] confroldof school
board revenues and expenditures. School commissions became the policy
adminis@ra;ors for the Ministry of Education, insteaﬁ of the poiicy—
mqkers of the former Catholic and Protestant Committees (C.E.Q., 7
1967:29-30). The responsibilities of the school commiséions and their '
éuthority over'the administration of education were drastiga]]y re-
duced by the Ministry of Education.

In 1963, school commissions numbered 1,631 of which 1,421
were Catholic and 210 were Protestant {Hurtubise, 1966:81-86). In
1962-3, 480 pf the.Cath011c school commissions were.supp1ying educa-
tional facilities to less than 200 students in each school commission
(Roqher and Munroe, no date:30). A reorganiz;tfon of school commis-
sions on. a regional basis, péoposed by tﬁe‘Ministry 6f Youth, was
imp]ementea by the Ministry of Education in 1964-5. This 1argg scale
operation was known as Operation 55 and, by the end of April 1965, 55
regional Catholic school commissions had been established and 9 re-
gional Protestant school commissions were proposed. Most Frénch and

English Catholic and Eng1ish Protestant administrato}é were unhappy
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with Operation 55 because of their loss of administrative control over
their local and regional school commissions. French and English
-, Catholic, and En§1ish Protestant curricula were made similar in order

to meet new Ministerial- standards.

+

B. School Finances
‘ The.ecoﬁomic structure of Quebec society, prior to 1960, was
dbminated by the English who had effected exclusionary closure over
economic resources on the basis of language. 'A]thodgh the French were
the dominant statu; group in the political arena (Denis, 1977:12),
their access to economic resources was 1imited. The Catholics and
Protestants, however, had been a11o#éd-to develop separate systems of
‘education financed by the school taxes collected from their co- !
-religionists within the municfpa]ities undgr the school commiésion's
jurigdicﬁion. The‘Protestgnts, who were overwhe]mipg]y of the English
language, had greater access to financial resources than the Cath-
olics. Also, they had a different educational philosophy, developing
a system of free primary and secondary education for the gemeral
Protestant popu]atioﬁ. On fhe other hand, the Catho]ﬁcs were ]arge]y
French-speaking and an economica]Ty subordinate‘grdﬁﬁﬁ.Theié eduééil'
tional philosophy was to provide free primary education to the major-
ity of the Catholic population, but only Timited, fee-paying secondary
education to a minority of Catholics who showed potential for further
traininé. 'échoo1 commissions had the responsibility for establishing |
the rate of the school tax, coilecting the school tax, and levying a

supplementary tax if additional monies were required.
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The Parent Commission (1965) describes a few of the major
differences between theé French and the English groups' access to
resources and the énsuing_;pnsequence3

The English speaking population, as a consequence
of the interest it showed in public schools and .
because of the enterprise it demonstrated in this
field, succeeded, despite all the difficulties that
attended the beginnings of the school system, in
maintaining and developing with a certain degree of .
continuity a system of English-1anguage public .
schools. This it sometimes accomplished only by
assessing itself to meet financial burdens which .
the French popu]ation|often resisted, 'whether ‘

- because of its poverty, or because it saw less
clearly the advantages of a good education, or
because it was unaccustomed to democratic institu-
tions (Royal Commission of Inquiry on Education in
Quebec, 1965, Vol.II1:90). :

Without pretending to deal with all the factors
explaining this disparity, a certain number of them
may be mentioned. . Some of these are tied to his-
tory or the conditions of 1ife in Quebec. The
English language Protestant schools often preceded
the Roman Catholic schools of the French majority

in the evolution of the public education system.
Since the beginning of. the nineteenth century; the
English-speaking Protestants were thus .the first to
make use of state subsidies, particularly within the
framework of the Royal Institution, against which’
the French-Canadian cVergy was opposed for fear -of
assimitation. Only after.-more than twenty years
did the French-speaking Canadians begin to make use
of scholastic institutions dependent for their
support on'local responsibility. "Ever since, this -
tradition has been developed with a certain con-
tinuity on the English side, whereas among French
Canadians, particulary during certain periods, it
encountered popular resistance against school

taxes. It must be noted that English-speaking
Canadians - generally better trained in business
arrived here after the conquest with the intention
of organizing commerce and industry, afid jnfluenced
both by the. tradition of British liberalism and by
the.example of -American democracy and its educa-
tional institutions - were without doubt better
prepared than.the French-speaking Canadians to take
into their own hands responsibiiity for‘the local
organization of education (Royal Commission of
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Inquiry on Education in Quebec, 1965, Vol.I11:94-
95). ] :

English Protestants as well as many.French Cathd]ics opposed the new
politico-administrative authority of the Ministry of Education over
their educational structures-and the loss of financ1$1'contro1 over
their systems of education. .

The department of finance of the new Ministry of Education
caused much concern among the Catholic and Protestant séhoo]_commis-
sions, teachers anﬂ taxpayers, as it developed a Cehtra1'contro1 gver
Tocal schob]-finances. Building on equa]izafibn policiés, the finance
depértment developed a programme of comptete control over the finqn—
cial resources and expenditures of schdo] commissions. fﬁe first

_ phase of the equélization programme was the reform of the school tak
gifing the dgpartment-of finance control over thé source of -school
eommission finances. In 1964, thé départménf of finance standardized
the rate of the school tax across the province so that a]]staxpayefs,
whether Protestant or Catho]ig, paid the same rate of school tax;
School commissions were force& to levy a uniform school fax, abolish
Schod¥~tu1tion‘fées and declare any revenues from the rental of school
property.‘ fhé second phase of the edua]ization.programme was a system
of granis given to Catholic and Pﬁoﬁestant school commissions to
ensure that each had'fhé same ;mount of money to spend- on tﬁe provi-
sion of education relative to its needs. Total govérnment expendi-

' tute;!for Quebec educat%on increased from 194 mif]ion dollars in 1954
to an estimated'956 miilion dollars in 1965 (Miniéfry of.Edutation,'
1964-5:45-7)f Tﬁo’thirdg of the finance depagtment‘s‘DUdget fdr;
education went towards schopl_bbafd grants.
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The Minietry of EdUcatfon‘s finance department developed a

" sy;tem of grante.to school eonmissions whtch included statutory
grafts, budget-balancing grants and'construction grants. The‘statu-
tory or standard govetnment grants'were always given to every.schod]'
commission in an amount dependent updn‘the number of pupi]e; teacners,
classes and sehools-under:each.scnooT,commi§Sipn.- Budget-da]anding
grants, a second type of‘grant, were given to school commissions when
school tax tevenues and statutory gra;is were 1nsuff1cient to meet
government approved expend1tures for schoo1 commissions. 'Construttion
grants were given to school commissions upon the1r request and after

‘study.by the department of finance. The Ministry of Education was now
“able to control schpol commisston expenditures, by estimating school

~ commission revenues and b; granting monies approved for spending on

certain expenditures only. - «
The unifdrm rate of the school tax and the government grant
system were implemented on the basis of the Ministry of Education's
policy of pr0v1d1ng a rat1ona1 and equ1tab1e system for f1nanc1ng
Catholic and Protestant educat1on Catholic and Protestant school
.commissions were forced'to submit annual budget forecasts and finan-
cial statements. If school commissions 1ncurred expenses,inadmissib}e
' tor approval of budget-balancing grants, they wene allowed to levy a.
small suppleméntary school tax. fnislsupp1ementary,tax was particui
larly important and necessany for school commissions that were-paying

teache;s‘ salaries above the -standard set by the Ministry. Teachers'

salaries were not admissible school commission expenditures, to be
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covered by statutory or budget-balancing grants, if they were qrer the-

standard scale set by the Ministry in 1964.

C. Teachers GQualifications
Catholic and Protestant teachers were required to complete
'grade 11 in order to meet the admission requirements of Normal School
in 1960, after the Education Acts were introduced. ‘Four years,of‘”

"Normal School qua]iffed7teaehers with a "C]assilﬁ or "A" teaching
" certificate which eﬁtit1ed them Epnxeacr in‘secondary schools.

* Students in the Bachelor. of Educat1on Programmes at Eng]1sh or French
-Un1vers1t1es were- automat1ca11y given the teachlng cert1f1cate of
"Class I" or "A%, and students who “had comp]eted the four years of
study at French Cath011c or Eng11sh Normal Schoo]s were given a
'Bache]or of Educatwon degree. English Pretestants received. their-
permahent teaching Fertificatelafter t@o years'of“probationary
teaching: Students with a Bachelor's degree'iﬁ a subje&t other than
~ education were requ1red to. attend Normal School for the equivalent of
one year in order to receive the1r Class I cert1f1cate

IThere were three Engl1§h nonfconfees1ona1 and cofeducatapnal
Normal Sphoojs'educati g teaEUers for e]emehtary:aed eecondary sqhoo],
'qnder the auspices of Mch]l University, Bishop's Univereity and Sir

_George Williams Universixy.' The:ﬁngﬁieh Catao1ie co-educatipna] Normal
School was St. Joséph's Co]lege,'which.edecatéd:teacaers'For
secondary school- while its affi]iates'eduEated teaéhers-fer elemen-

..

tary school only. A]l English Normal Schoo]s charged tu1t1on fees as

L4

they rece1ved little financial ass1stance from the government
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French Catholic Normal Schools were gender segregated Nor-
‘mal Schools for men were pub11c government operated schools wh11e
Normal schools for_womennwere-fee-paying and operated under the aus-
pices of:re1igious orders. The fees for female French Catholic Normal
Schools were established by thé Superintendent of-Education. Most
male French Cathoiic Normal Schools offered secondary school teaching
°certificates only, and these,schoo]s'had the 1argest enrolments. THEFE
'nere more than six times as many French"Catho1ic Normal Schog1s for
women (72) than for men (12) and three times as many women (9,500)-
.thanimen (3,000) enrolled in French Catholic Normal Schodls (RoyaT
'Comm1ss1on of Inqu1ry on Education in Quebec, 1964, Vo1.11:262-263).
Only half of the fema]e Normal Schools offered training for secondary
school teaching;[and on]y‘about.ha1f.of the women’jn these Normal
Schoo1s were enrolled in the secondary school teaching certification
program French Catholic women were den1ed access to education for
secondary schoo] teach1ng because of the Normal School tuition fees
and the lack of Norma] Schoo]s offering secondary school teach1ng
certificates.l.

) | Educatior reforms, during the 1960's, increased gorernment
grants to French Catholic female Norma]/Schoo1s and_to an]ish Normal .
Schools. Tuition fees were*tntroduced into male French Catholic
Normal Schools and government grants and bursaries were given to
students wishing to attend Normal School. Normal Schoo]s were sub-
sequent1y‘rep1aced by other oost-secondary institutions during the
reOrganization of the educational system by the Ministry of Education

in the late sixties.
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D. Teachers' Positions and Salaries :
A11 teachers were hired by the school commigpion% oh year1y
contracts which;expired at the end of each schooltyear. School,
commiosioners were able to'renew'or not renew teachers‘coutract§ at
jwi]] and‘teacuers whose contracts were not;rénewed:ﬁad qo_1e§;timate
| channe1s of;recourée for action until tue 1960's. Catho]tc and Prot-
estant_provincia1 teachers' assocfatious, which'were-estab}ished in..
the 1920‘55‘began oegotiating with the representatives of fhﬁi-

v1dua1 schoo1 comm1ss1ons For the fair and equal treatment of atl-

' teachers in regards to positions and salaries in the 1940's.~ Separate o

agreements were often drawn up between the prov1nc1a1 teachers )
aesociations and the schoo1 cohmissions These separate negot1at;ons
'wh1ch occurred up until 1965 were successfu] howeverg in’ 1ncreas1ng
teachers sa]ar1es to sat1sfactory levels throughout the prov1nce
(Bofvin, 1975: 77) Reasonslfor the success of the nggot1at1on;_tn-
cTuded the fact that representatives of teachers' associations‘were
'morelfam11tar.w1th neootiating tactics and arbitratfon.hearingg than;
school commissions representatives. The latter bargained 1nd1v1dua11y
utth teachers' associations, often changing after schoo] comm1ss1on"

elections. -Towards the end of -the 1950' s,‘teachers were glven the

rtght to Strike, andopetween 1960 and 1965 collective agreements

-

'includéd grievance prooedures rights to compulsory arb1trat1on sick -

leave, ho]1days and sen10r1ty, but 1acked matern1ty 1eave (801v1n'

1975178779)° Boivin (1975) suggests that arb1trat1on Judges were a1so )

gympathettc'to teachers' demands. for higher saTaries.prA1so, mi]itant

T

teachers' unions were able to force school commissions to-accept their

T

-
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- demands by c1os1ng schools for teachers study days Furthermore,
schoo1 comm1551ons, pr1or to the1r 1055 of adm1ntstrat1ve authority

: over the1r finances to the Ministry of Educat1on were-able to raise

—

~ .the rate of the school- tax or 1evy a supp1ementary tax in order to pay

\
the1r teachers higher salaries. Finally, secondary schoo1 teacheys

_were able tg appTy to severa1 school - commiss1ons seeang jobs with

'l_wealthy schoo] comm1ss1ons known to pay h1gher sa]ar1es

“Upon ‘its creat1on in’ 1964 the M1ntstry of Education immedi -

4

ate?y 1ntroduced a. new prov1nce~w1de sa1ary sca]e Tisting the minimum

: and maximum salaries wh1ch cou]d be pa1d to the teachers by the school

_commissions. Teachers with four years of Normal Schoo] or a Bachelor

of Education and no teach1ng exper1ence_were to earn between $4,400
and $4,600 annually. Annua]-increases of between $200 and $300 were
g1ven for each year .of teaching exper1ence, and these same amounts

were g1ven for each year of educat1on above- the m1n1mum qua11f1ca—

t1ons. Heads of departments recejved an additiona] $300 and princi-

1Ipa1§-received an additiona1'$1 000'(M1n1stry of Education, 1964-5:89).

This new sa]ary sca]e was designed to encourage teachers -to continue
theqr-edUcat1on ' A]so it allowed the Ministry of Education's finance

department to further extend 1ts contro] over schoo] commission ex-

. pend1tures because the M1n15try f1nanced teachers' sa1ar1es through

statutory grants to schooT comm1ss1ons accordtng to its new salary

1

sca]e

The average salaries of 1ay teachers 1n Catholic and Prot~
estant schoo}s dur1ng the school year of 1964 5 were in descend1ng

order AProtestant_men 57,283,\Cath011o men.$6,520; Protestant women
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$5,419; and Catholic women $4,051 (Parenf, Vol.5, 1966:52). The

Ministry had maQé—no'pfovisions for equa]izing-alréhdy existing.

\

- . differences i the salaries of Catholic and Protestant teachérs'pr

differenées in the salaries of womén and men1teachers. Prevjous

collective barga1n1ng agreements had been successfu] however, in -

e11m1nat1ng some of the sa]ary d1fferen£es between the genders and

e between rural and urban ‘teachers.

Uﬁ until 1962, female teachers in the Catho]ic.educationa1‘A

’systeh,‘ekqept.fdr‘thosg in brivater_siﬁ§1e43ex school’s, were unable

sa]ariés éqha1 to male teacher§ because of their gender.. Homen had a

- a

h1story of be1ng exc]uded from teach1ng positions, from advancing in

the teach1ng profeBs1on and from earnTng salaries equa] to men by the - -

Montrea] Cath011c school comm1ss1on - the largest employer-of Catho11c
l; teachers . Marr1ed women were spec1f1ca11y exc]uded by a reso]ut10n
adOpted by- the Montrea] Catho11c school commission in 1925 wh1ch
stated tbat-fema]e teacherslwere automatically dismissed from any .
. teaching posifioh and thefr teachiné contract immediately inva]idaiéd
upon ha}f%age (Thiviérge, E982:256—262). The argument used\tq_support
this reso]utioh was that married Qomen.did not need money"beghdse '
their husband's-wage was the family wage and, besides,_ﬁbmén's primary
work role was the maintenance of her hdsﬂénd and chifdren w{thiﬁ'the
domestic setting. The school commissions were more concernea wfthlﬁ'

married women's traditionally unpaid domestic role than with.the

quality of teaching given to the students. Thivierge {1982) outlines,

o
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the contradiction of values perpétuated-by'the school commiséions when

hiring dnqua]ified single women over qua]ified- married women:

Le mépris.de la d1plomee mariée, en cette
circonstancé, qui sert d' exemp]e d'autres missives
sembTables, démontre 1a profondeur du septiment du
role de 13 femme mariée: dans une situation ou la
qualité de 1'enseignement est en cause, la '
préférence est donné au pr1nc1pe du ro]e )
traditionnel de femme plutot qu'au principe,
pourtant si cher aux inspecteurs,.de 1'efficacité |
et de la qualité du personnel enseignant (258)..

The school commissions continued hiring single women over

~_s

‘married women up until the 1940's- As the inexperience of these teachers

and those‘lacking teaching_guaJificationé placed a strain on student

" learning and the reputations of school cpmm%ssions, qualified married

women weré given greater access to teaching positions in difficult

’

néubjects and c]aépes_diFing the 1940's and 1950's. _However, right up

fsa1ar1es were 1nadequate for fam11y support

until 1958, these tefMing bositfons were ﬁreferential]y given to

. married women who were f1nanC}a11y destitute or whose husbands

A cette date, 1a commi$ 0, croit. encore bon
.d'engager des feniies mar1' ) N
postes gque Ta pénurie con,fg e a 1ibérés, sous de
vocables humanitaires: on -'*}"L la veuve, lao |
divorcée et la separée pouh peftgger 1'orpheTin; on
engage celles dont Te mari est”Hux études, malade .
".ou pauvre, toujours pour proteger les enfants et on
garde les nouvelles mariées comme .on engage
plusieurs institutrices compétentes n'entrant pas
dans les catégories de déshéritées pour protéger . la
qualité de 1a commission scolaire. Quelques
institutrices semblent avoir caché aux, commissions -
scolaires leur etat de femmes-mariées.” E11les ont
ainsi pu continuer 4 ense1gner en taisant leur
_nouvel” état civil et en’n enfantant pas (Thivierge,
'1982:261). '

Al

In 1§59; the Montreal- Catholic Schoo] Commission began hiring married

women teachers as regular teachers, e1im1nétjng the special category

? ..
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. assigned to them, and began paying married women starting salaries equal

] . . ! : . . .
" to those of male teachers without considering. their husbands' salaries.

At the beginning of the 1960'5 the status-of qualified, married women
teachers was st111 lower than the status of qua11f1ed single women. . In -
1962, the Montrea1 Cathol1c schoo] comm1ss1on recogn1zed the competence
4 o .of marr1ed women:teachers by g1v1ng them the same pr1v11eges accorded fo
. §ing]efteachers: permjssion to be,rehired_for the same posttion in

another:schoo1 oommission; annual personal work evatuation, and-access

_to promottons These werd all essential for career deve1opnent

Marriage, however -and thjj;;;E;Ee of small children were still factors'
-exc1ud1ng women from h1gher positions.

i elle se marie, la femme enseignante se retire
g ' souvent de la profession parcte que les possibil-
itiés de travail a temps partiel sont trés
restreintes ou parce qu'il lui est difficile de
. trouver une gardienne pour ses enfants. Si elle se
, .retire de 1'enseignement pour quelques années, 1a
‘ , femme enseignante doit renaoncer & certains droits
“ s comme le droit d'ancienneté qui constitue 1'un des
T critéres de sélection les plus importants lors dun ..
concours de promotion (L'Alldance des Professeups—"
de Montréa], 1968 5). ./FSd

- .

'.“Catholic lay women, genera11y, were gaining more actess to htgher
positions and salaries. wfth the expaneion and-reonganization of the
Catho]1c school system in the 1960's because of the lack of qualified
. ' male teachers to meet the deﬁ%ﬂds of the 1ncreas1ng student popula-
tions (Th1v1erge 1982 271-2). There 1s»11tt1e 1nformat1on ava11ab1e

concerning the s1tuat10n in the Protestant educat1ona1 system
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CHAPTER 3 METHODOLOGY-

A. Statement of the Problem

The thesis proposed here is that status groups formed on the

.

basis of géﬁder existed within status groups formed on the basis of
ethnicity. Th{s wil]ibe tested by a s%udy 6f fema]é and male second-
ary school teachers in Quebec who taught within the French Catholic,
Eng]iéh Catholic and Protestant school systems dur}ng the 1965-66

©r

school year. The épp]ication of the theory of social closure will be
tested by seeing whether femé]e secondary school teachers hadAre—
stricted access to decision-making positions and high salaries, and
‘whether this pafiern existed within each of the ethno-religious groups
under scrutiny. The applicability, in this situétion, of status group
theory will be contrasted with that of tﬁe functional theory of
strgtification which posfts that education and experience were the
most important factors associ;ted with téachérs' positions and sal-
aries regardless of the teachers' gender and/or ethnicity.

The class theory cannot be used because of the focdg of thé'
study on a single occupation - secondarj school teachers - and because
of the-type of data which has been collected from the teachers. How-
ever the notion put forth by Smith (1975) of women's exclusion from
the decision—ﬁaking Egsitions within the educational hierarchy and
thus from the oréanizétion of knowledge which is transmitted through
the educational syptem remains-important when looking at gender dif-
ferences in secondary school teachers' positions. Also, the concept

of a family wage and its ramifications for salary differences between

women and men in the 1abour force, as described by Beechey (1978),
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-remains important when looking at salary differences between women and

men in’the teaching profession.

e

l':B..The sample i | - h ]

" The data usea for.thé pFésénf étatistjcaf'analysis.of Quebec
‘secohdéry teabheré wére_éoT]gcth by Dr. Raymond Breton (1972) as part
‘of a natjoﬁé1 ;tudykof Eéreer aspifations of Cangdian youth. Three
.sépérate quesfiopnaires we#e-djstéibuted to studgpts, teachers and
prinéipa]s, féspeétiVely, in,QuebEc'seCOndarj schools during the 1965-
1966 school year. The data from the teachers' qugstionnaire, made
available' by Dr. héymond Murphy of'the Departmen£ of:Sociology at the
'UniQersif& of Ottawa, are used for thetpresgnt analysis of gender and

+

_ €thnic variations in the positions and salaries of Quebec secondary
) 1

school teachers. The teachers"quéétﬁonnaire included data on their
educatioq{ work éxperience, agej;aarita1 status and gender, as well-as
school Tocation and size.

Breton's stratified sampie included Frénch and Englijish Cath-
oTic pub]%d se&oﬁdary schools, English Protestant public secondary
schoo]s: private Frenqh'Catholic classical colleges {secondary grades
only) aﬁd ébvernment—operated French trade schools. A total of 106 or
5.4 percent of Quebec sqcondary schools were sampled. From these
*;chools,‘l,930 secondary schoo} teachers completed the -questionnaire
(l,92é when w;ighted). Only lay teachers were selected for the preé-
ent analysis,” reducing the weighted sample to 1,374 teachers. .The

decision to exclude teachers who were members of the religious orders

from the present analysis was made because of'their'atypica1 bOSitions
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-and salaries which arose, in part, from the organization ofﬂreiigious

communities during this period. Part-time teachers were included in'
the present analysis because they made up less than one perceht of.all

lay teachers. = . ‘ oW

C. The Variables and their Operationalization!
Ten variables were used in the statisticé].ana1ysis of fhe‘
samp]e of Quebec secondany school teachers ' The two dependent vari-
\

ables were teachers pos1t1ons and sa]arles “The most 1mportant

independent varnab]es for the ana]ys1s were gender and ethnicity

-

'represent]ng two bases oﬁ soc1a1 c]osure wh1ch have been found to ex1st

1n other occupat1ons as we1] as in teach1ng CSix o;her Independent

‘var1ab1es which have been fobnd to have,sngn1fitanx effects on pesition -

and saTary are introduced into the analjsisvas'contqu variaples.

These independent variables were grouped into three major categories: .

achievement, persona1 ¢haracteristics and contextual variabtes. The

ach1evement variabtes 1nc1uded educat1on exper1ence and when

examining salary, pos1t10n The1r use for the a]]ocatlon of pos1t1ons

and salaries indicates the operatnon of the ega11tar1an system posited

by functionalist theory. Personal characteristics, gender, age ‘and

marital status are ascribed characteristics whose use would indicate

the implementation of exclusionary closure by status groups. 'The

“variables, size of school and size of comnmunity in which the school is

Tocated, are contextual factors which influence both the position and"

~

1. See also Appendix II.
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saTary independent of the achievement’ and persona1 character1st1cs of
the teaching pOpu1at1on. The 1ndependent var1ab1es were operat1ona11zed

in the following manner:

1." Gender
Gender-was measured by the‘variable‘of sex.
2. Ethnicity |
Ethn1c1ty was operat1ona11zed by sch001 system The French
Catho11c schoo] system included pub11c secondary CathoT1c schools,
c]ass1ca1 co]leges (secondary grades only) and government-operated
- trade schoo]s wh1ch operated 1n the French 1anguage on]y The Eng11sh
hCatho11c schoo1 system and the Eng11sh Protestant schoo] system in=
cluded public Cath011c .and Protestant secondary schoo1s respect1ve1y,
| all, Operat1ng in the: Eng]lsh 1anguage The-schoo1s had been recoded
1nto these categories by Murphy (1981). The Eng1ish Catho1fc schooi
'system operated semi- autonomous]y under the ausp1ces of the Super1or
Counc11 of Educat1on s Catholic commwttee Few French Cath011c N |
iteachers taught in Eng11sh Catho11c schoo]s and v1ce versal, wh1ie '
_ Catho]1c teachers were barred from teach1ng in Protestant schoo]s and
:V1ce versa, | .
At confederation 1eg1s]at1on in the fue]d of educat1on had .
estab11shed the autonomy of two sch001 systems in: Quebec separated on’
the basis of re]1g1on As the maJorlty-of the Catho11cs were French-‘

speaking and almost all of the Protestants were-Engﬁjsh;speakino,

1. Fewer than 1 percent of a]l lay. teachers declared themselves ab]e to
speak a second 1anguage without d1ff1cu1ty ‘

3
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reiigious.c1osure as wellcas-dofacfg language closure wéne %nstitu—
tionalized. "However, within the auspices‘of the Catho]ic educational
system, an' English Catho]fc educationai system grew bécause of the
demand of a sobstancial mjnokity of Eng]isn Catholics among the Quabec
population. Thus,'tne two legally autonomous, paré]]e],-and mutually
exclusive schoo1 syscems were diffonentiatéd into three school sys-

tems, with a high degree of closure.

»

3. Teacher's Education

This variable was Created by- ass1gn1ng a value to each cateQ

gory of educat1on Tisted in the quest1onna1re “in order to create an
'ord1na1 measure wh1ch d1fferent1ated levels of education. Six levels
of education are distinguished within the samp]e completion of

secondary schooll, comp]et1on of secondary school and normal school;

completion of a bachelor's degree; comp]et1on of a bache]or s degree’

and horma] school; comp]et1on of .-an M.A. or Ph.D.; and completqon of .
an M.A. or Ph:D. and_norma]-schoo]. ATlthough the minimum dué]ifica—

tion required for sccondary school teaching was the completion of

degree and normal school was fast becoming the norm espec1a1]y after

' the pub11cat1on of the Parent Commission.

" 4. Teacher's Experience

I

. Teaching exper1ence was coded by individual years and aiso

¢

into categories-of two years or less, three to six years, seven to 13

1. Those who completed technical school are also included here.
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o



~

years, and 14 years and over. Teaching experienée included the sum of
'both.the number of yéars spent teaching in another séhoo] (past
teaching experience) and the number af years spent teaching jn the
present school (present ;eaching experience).
5. Age ) ‘ v

There aré'seveﬁ cétego;ies of age, Qrouped by‘five year
categories from 25 to 39 and by ten year categorie§ ffom 40 tb 60.
~They are: under 25 years of age; 25 to 25; 30 to 34; 35 to 39, 40 to

49; 50 to 59; and 60 years or more. These divisions were established

by Breton (1972). .

6. Marital Status
Marita) status is a dichotomous variable with single and
married categories. Separated, widowed and divorced teachers are

included in the single category.

7. School Size

School size is determined by the number of classes in each
LA
school. There are four categories:, -10 classes or less; 11 to 20

+

c1as§es; 21l to 30'classes; and 31 classes or more. These divisions

were estahlished by Breton_ {1972).

8. Conﬁmniiy Size |
The variab]e‘of community size is measured By the number of.
inhabitants 14ving in the 6oﬁmunity where the school is located, and
is coded into five categories: 4T999 ihhabitants or less,; 5,000 to

9,999 inhabitants; 10,000 to 39,999 inhabitants; 40,000 to 499,999
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inhabitants; and 500,000 or more inhabitants. These divisions were

establighed by:Breton (1972).

9. Teacher's Position
There are three categories of position: unspecia]ized{
specialized; and director. Specialized teachers include guidance
counsellors, while directors include departmental assistants, de-
partment heads -and éssistant principals. These categories were estab-
,lished by Breton (1972)."
. o
10. Teacher's Salary o
There are nine salary levels separated by incremehtsloff -
$1,000 except at the extrémes. In aséending order these are: SO to
'52,999;,53,000 to $3,999, $4,000 to $4,999; $5,000 to'$5,999; $6;000 
. to $6,999; $7,000 to $7,§99; $8,000 to $9,999; $10,000 to $113999; and -

$12,000 or more. These divisions were é§tab1isheq by Breton (1972).

D. The Hypotheses
1. Teachers' Positions
a. Gender Differences
The*segregatidn of women in the fower positions of a]]joccu—
pations, inciuding teaching,,has been noted and desgribed by Armstrong
and Armstrong (1978) féf the period 1941 to i971.- In particular, thé
general pattern of exclusion of women from decisionfmaking positions
has been cited by the Royal Commission on the Status of Women (1970).
This means.tﬁat women in the teaching occupation are unlikely to )
-0cCupy secondary ;ch001 teaching positions ln the first place, and,

secondly, if they are secondary school teachers, they are not likely
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to occupy the depa%tment head or assistant director positions. fhis

is exemplified in Reich'?isthdy of secondaryjéchoo1 teachers in

Ontario, (1976) where women werevdi5couraged from applying for‘superéi—

'sory positians because of their fami]y_reéponsibilities. As a result
.of the absence of women'from'higher teachnng and administrative pdsi-

. tions and-df their concentréfion in the lower levels of teaching,

women have 11tt1e power to change the ‘organization of educat10n sys-

" tems or to contr1bute to the know]edge that 15 transm1tted through 1t

(Sm]th 1975)

In the Quebec educational system few po11c1es were estab;
1ished by the school commissions concerning the emp]oyment of teachers .
and the%r placemé&nt in unspecia1jzed,'snecia1fzed orjdirectoc posi- h
tions pnior'fp‘the’creation of the Ministry of Educécfon. .Furcner—; '

more, an employment policy based on achievement criteria was not

_1mmed1ate1y created by the Ministry ~Although most teachers barga1ned

) co]]ect1ve1y w1th schoo] commwss1ons for teaching positions from the

1940's unt11 the 1967 teachers str1ke and although union representa-

‘t1ves focused on. pressurang schoo1 commissioners to take teachers

educat1on and exper1ence 1nto account when emp10y1ng them in certa1n
-
pos1t1ons, schoo? comm1ss1oners had the final auth0r1ty to choose

teachers for h1gher p051t10ns on the bas1s‘pf gender if they wished.
Y

to. They ava11ed themse]ves of th1s choice in favour of male

teachers. ;

~This emp1r1ca1 ev1dence lends support to the contention that’
a status group model of strat1f1cat1on based on gender rather than a

functional mode of stratification based on achievement was oberating
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in the Quebec secondary school system. A functiona] model is charac-
~tarized by the emp]oyers’ use-of achievement%based eriteria‘to employ,
eva]uate and rewardran indiyfdua]‘s job performance -and competence.
Honever, when gender or other personal characteristiei;QLEﬂnqre impor-
tent oredictors of position and saiarybthan achievement measures,
achievement is not the main basis of evaluation. 1f gender is impor-
tant as a basis for eva]uetion, this iinan indication of genderebased
socia1 cloeure. For the reasons outlined above, one would expect
1ittle support for an achtevenent—oased model in the distribution of |

teachers' positions between women and men. It is, therefore,

’
~

hypothes1zed that: ' , .

male teachers were more 11ke1y to occupy
specialized and director positions-than female
teachers, even after controls for education,
experience, age, | marital Status, school .and
community size, “and school system are introduced
{H.1). . .

"'Few stud1es have been comp]et’é wh1ch examine the distribu-

“tion of women'and men of the-same ethnic or1g1nvamong occupational

- positions.’ Denis (1981) examined the d15tr1but1on of women from

var1ous ethn1c groups among the maJor occupat1ona1 group1ngs for
Quebec and 0ntar1o in Quebec- she found that the differences in the
voccupattona] d1str1but1on between French and Br1t15h women, were not
the same as the'd1fferences in .the occupational d1str1but1on between
. French and British men.” Similar f1nd1ngs ‘appear in Reitz et a1 S
'study of the d1str1but10n of women and men of various ethn1c or1g1ns
among occupations in Toronto (1976) where women were found to occupy
lTower positions w1th1n OCCupat1ons compared to their male counter-

parts.
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‘There is no 1nd1cat1on in the 11terature of any po11c1es or

pract1ces adOpted by the Catho11c or Protestant comn1ttees or. by the
schoo] conm1ss:ons themse]ves out11n1ng the cr1ter1a to beswsed for
the emp]oyment of teachers Nor was_ there any po11qy estabﬁ1shed by

the M1n1stry upon its creatwon It 15 therefore hypothes1zed that
wwth1n each of the French Cath011c Eng]1sh
Catholic and Protestant school’ systems ma’le

teachers were more Tikely to occupy specialized and-
director positians than female teachers, even after:
controls for education, experience,. age, marital. - ' ..
statgs schoo) and commun1ty s1ze are 1ntroduced -
(H.2)}). = e S - . <_;’ .

~ IR

¥ .
: R G
b. Ethno Re]1g1ous d1fferences 7 ‘; T ”~f;- *

There is no, 1nformat1on ava11ab1e reﬁard1ng the po11c1es
govern1ng the organ1zat1on of pos1t1ons w1th1n “the three sch001 sys—
tems. Therefore no hypotheses are formu]ated specaf1ca1ly to pred]CI

the presence and nature of ethno re11gwous d1fferences on teachers

‘.

positions. Any 1mp0rt§nt f1nd1ngs wh1ch m}x__gpear in the exam1nat1on
N P

" of this material wil]

3

however be reported.: ;

2. Teachers' Salariés
a. Gender D]fferences ‘ - _’i' i . .
There is extens1ve documentat1on of a pattern of exc]us1on of
women from h!gh incomes 1ﬁ all occupat1ons throughout Canada dur1ng
the 1960's and 1970's, even when contro]s for such functtona]]y’re]e—‘
vant variables as educat1on exper1ence arid position,. etc:,’are 1ntroeAf"
duced (Armstrong and Armstrong, 1978; Ostry, 1968; Roya1 Comm1sswon on
the Status of women 1970). M1th1n the teach1ng profess1on and among

secondary school feachers specifically, women have been founﬁheofearn
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* less than their mé]é counterparts (Arms£r0n§ and Armstrong, 1978).

In addition, few policies had been estaﬂ]fsﬁed by confes-
sional committees, school commissions, or the Ministry of Education to
create gender equality on teachers' salaries, evéa though'iegis1ation
had been passed under the Labour Code prohibiting discrimination on
the basié of gender in 1964. The Minfsfry of Education designed and
impiemented a proviﬁce—wide salary scale which was to be applied to
new teachers in the.l964465 year. However, the province-wide salary '
scale was applied to new teachers on1y‘and no other additional guide-
: 11ne§ were introduced tonredufé,a1ready-existing salary differencesf

between women and men. Thus, éhe would expect to find evidence in
teachers' salaries of socia1.c155ure based on gender. It is, tﬁere—
fbrg; hyﬁothesized that:

ﬁété-teachers were more likely to earn high

salaries than female teachers, even after controls
T for ‘education, experience, age, marital status,
schobl and community size, and school system are
! introduced-{H.3). , :

Few studies document a pattern of exclusion of women, who are
d]soimembers of specific ethnic‘groups, from high salaries. A study
of the average inég%es of Francophone and non-Francophones in Quebec

‘was conducted by Bernard et al (1979) although they were unconscious
- of the pattern of gender inequality evident in the presentation of
their data. After stuﬂying the incemes of Francophone and Anglophone
women: across Canada, tﬁelFederation des Femmes Canadiennes Frangaises

s

(1981) concluded that Francophone and Anglophone women earned 10Wer

salaries than their male counterparts. The Parent Commission Report

(1963-66: Vol.5) presented data on Catholic and Protestant teachers'
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salaries in the Quebec educational system, which showed that female -

teachejs in both the Catholic and Protestant elementary and secondafy

Qchoo]s earned at 1east $2,000 less than their male counterparts. -
Furthermore,. when the newly created Ministry of Education

published its province-wide salary scale, it wés based upon unclear

¢riteria and nolfurther policies regarding gender equality were-estab-

Tished by the confessional committees or the school commissions them-

selves.. This empirical evidence‘suggests that one would expect to,

find evidence of social closure based on gender within éach of the

school systems. It is, therefore, hypothesized that:
within each of the French Catholic, English
Catholic and Protestant schoal systems, male
teachers-were more 1ikely to earn high salaries
than female teachers, even after controls for

education, experience, age, marital status, school
and community size were introduced [(Ht4).

b. Ethno-Religious Diffeggnces .

There is extensive documentation, based on average income;
within major occupational categories which suggests tha% the_gng}ﬁsh
earned higher salaries than the French. in Canada, the Royal
Commission on Bilingualism and Biculturalism (1970: Vol. I1I) found
this for the men, and the Federation des Femmes Canadiennes Frangaises .
‘>‘(1981) found thi§ for ihe women énd the men. In Quebec, this pattern
of_eic1usion of Francophones from high salaries is shown by Bernard-et
al (1973) and the Royal Commission on Bi]%ngualism and Biculturalism
(1970). | .

New policies were in tﬁe protess of being implemented in the -

. v v
Quebec educational system to reduce salary differences between the ~o

Y
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=
.French language, the English Catholics were given a great deal.of

teachers in the Catholic and Protestant school gyStems. These in-

cluded the standardization of the school tax rate, increased funding *

~

to the Catholic schoo] commissions, and the pcov1nce -wide salary scale

for new teachers. However, the Eu§]15h Gdfg:;1c school system ma1q

tained differences from the. French Catho11chch001 5%5' ue to

Furthérmore,

even though the Eng11sh Catho11c schpoT/;;;te;‘was-under the auspices

/""\d_,_ﬂ/’—‘_h -
of the Catholic educat1ona1 adm1n1strat1on wh1ch was pr1mar11y of the

concentration in the one geographi al area of Montreal.

autonomy in deve1oping their own school system. The %9gTTsh Catholics

woere a110wednt part1c1pate in the administration of their schools by

/

_e1ect]ng Eng11sh Catholic representat1ves to schoo] f?ﬁ;{ks10ns and

sgfrom co- rehgmmsts Thg@;@]—:h

Protestants and Catholi&® 5@&n/the economically domjnant group ‘up

until the 1960'dé Thus one wou fexpect cdntinued‘fésidué1 salary

differences among the three school systems unt11 the new structures

\(\
which were put into place by the Ministry of Education, especially the

/!

'prov1nce~w1de s‘Wary sca]e reduced French-English or Catholic-

‘_Protestant d1fferences..-1t is, therefore, hypothesized that:

English Protestant teachers were more 1ikely to

earn high salaries than the English or French

Catholic teachers, and the English Catholic

teachers were more Tikely to earn high salaries

than theeﬁggg%;kfatho1 c teachers, even after

controls for cationy experience, agee marital

status, gender, school and community size are

introduced - (H.5). . -
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c. Gender and Ethno Re1ig1ous leferences

L

. There are a few studies (Bernard 1979; Parent, 1963-66)

. present1ng data on 1ncome 1n re]atnon to both gender and ethn1c1ty
CATT show greater gender differences in sa]ary than ethng-religious

d}ffere ces in salary In the Parent Comm1ss1on Report wh1ch refers

spec1f1ca11y to Cath011c and Protestant tedachers-in the Quebec educat1ona1-g
system, gender d1fferences in the sa1ar1es of Protestant teachers were

about $2,IOO but'$2,500 for the Cathoiic teachers.. On'the other~hand'

'ethno;re1igﬁous,differences in men's sa]aries_($760) were sma]]er than

- ethno-reTigious differendes.inuwomenue sa1aries ($1,100). - It is, 0t

therefore hypothes1zed that:

. ethno- re11gwous d1fferences in salary were greater
. for female teachers than male teachers (H 6)

A]so tpe sa]ary dxfferences between French Catho]wc men and

--Eng11sh Protestant women ($1, 400) were greater than the differences in

fien's salaries among the ethno-re]igjoueggroupe.e The greatest‘dif;
ference_tn salary was between the Eng}jéh Protestant‘menrand the
French Tatholic women. The pattern emerging from‘the Parent L;
Commission Report ie one where: English Protestant men earned_higher h
salaries than French Catholic men; French Catholic men earned higher
salaries than English Protestant women; and English Protestant women
earned higher salaries tnan French Catholic women. This is the same’
ranking order found in Bernard et al (1979) for a wider cross-section

- I

of occupations jin lé?L and 1976, with comparisons between the franco-

phone/non-francephone groups.
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Within tQS Quebec educatioﬁa] system, the elimination of

existing ethno-religious differences was the priority of the M1n1stry

of Educat1on and po11c1es were 1mp1emented which centra11zed control

over the funding of the two educat1ona1 systems in order to ach1eve

this goa]. With the 1ntr0duct1on of the pr0v1nce -wide’ sa]ary sca]e,

budget-balancing grants, and the know]edge of the revenues and

expenditures of each school commission,_ehe Min%stry of Educetion ”as“,)i'
. probably able ‘to reduce most of theﬂethno}(eligiou§ Hifferencee in

salaries. However, no such policies were introeuced_te_coreect.pas£
%anema1ies based on gender. Ferthermore, the provinee;wiQe,seWery -fﬁ7‘;' '
scale was introduced to equalize all salaries for.new_teechers wh{ehf |
would eventually reduce the salary differehces betweenxwoﬁep and;menl '
However, there were no immediate provisions to reduee exjsting-gender. .
d1fferences in. sa1ary It is, therefore hypothes%zea‘that:‘ B

gender differences in teachers sa]ar1es were

greater than ethno- religious d1fferences in
teachers salar1es(H7)
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f CHAPTER IV GENDER AND ETHNIC VARIATIONS IN TEACHERS POSITIONS

AHD SALARIES T . P
;oo B

The. sfat1st1ca1 ana]ys1s of the samp]e of lay teachers in
Quebec secondary schoo]s begins in Part 1 w1th a descr1pt1on of the
ach1evement persona1 and contextua] character1st1cs of the teachers
Gender and ethnb re11g1ous variations will be explored u51ng ch1-
‘ square and t-test measures for s1gn1f1cant d1fferences _ The second
ha]f of. the chapter (Part IT) will ana]yze the effects of the ach1eve—
ment persona1 ard contextua1 var}ab]es on teachers pos1t1ons and '
teachers -salaries us1ng gamma, corre1at1on and-regress1on measures of

association.

‘Part 1 A'Descrtptionvof Teachers'-Characteristics‘
A. Frequency D]strIbutlons and Chi- Square Leve1s of SIgn1f1cance

- The frequency d1str1but1ons for-female and male teachers are
“shown in Table 1. TabTe 2'presents the frequency d1str1but1ons'
for the French Catho]ics Eng11sh Cath011cs and English Protestant
: teachers on the achievement, persona] contextua1 and depenoent vari-
ables as well as the dTSt”1b“t{°”5 for women and men Within each of'
these ethno-religious groups. Ghi- -square: tests of s1gn1f1cance whtch
measure the d1fferences in the observed and expected ce]] frequencies,
are 1nc1uded in Tab]e 1 to compare detr1butwons between female and
ma]e teachers In Tab1e 2, ch1 ~square tests show the: s1gn1f1cance of’
d1fferences between fema1e and ma]e teachers w1th1n each ethno—

re11gtous group, differences among the three ethno reTLQ\ous groups

[
and d1fferences among the _ethno=religious groups for women and for
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~men. A1l differences reported in the fol Towing discussions are sig-

nificant.below the .01 level at least. The chi-square }eVe]s'of signifi—-:

cance refer to the data as it is presented in the tables, although the'

categories of some variables are grouped for the ease of discussion.

1. The Tota] Samp]e -
. The. frequency d1str1but1ons for the tota] samp]e on ‘the -

1ndependent and dependent var1ab1es are presented in the rlght hand

o]umn of Tab1e 1. The minimum educat10na1-qua11f1cat1ons requ1red by

the Quebec M1n1stry of . Educatwon for secondary sch001 teach1ng were

the comp]et1on -of secondary and normal schoo] _ A]most all of the

'teachers in the sample had'ach1eved'the minimum educational qualifica-

_tions' ‘Un’the'other hand; ‘teachers tended'to-be inexperiencedn‘

-

almost half of the teachers had six years or Iess teach1ng exper1ence

‘As we]! as. be1ng re]at1ve1y 1nexper1enced the maJor1ty of teachers
. were young, more than half were married, two thirds were men, and 80
l.percent taught 1n ‘the French Catho11c schoo] system Only 15 pehcent‘
jof the teachers in the sample worked in 1arge schools and about one '

quarter worked-1n small schools under 10 c]asses. The rema1nder Was

3

distributed between the ather two school sizes. In addition,,about

twenty percent teught in small communities of under 5,000 inhabjtants,

whdle another-twenty-five percent taught in communities of between.
10,000 and 39,999 inhabitants, and one-third taught-in large comhun-
1t1es of over 500 ,000. inhabitants." Finally, two—thinds of the

teachers in the samp1e occup1ed spec1a11zed pos1t1ons and. two-thirds:

_earned between‘$5,000'and $7,999 annually.
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2. Genderrvariations
_There were‘significant gender differencee on‘ai] variab1es in
Table lzeicept fpr‘ehperiehce. Cons1der1ng the ach1evement var1ab1e
of education, signifjoant bel ow the .001 1eve1 the male teachers had -
completed higher 1evé1§ of education than female teachers. Tw1ce as'

many female teachers (68%) as ma]e teachers had completed the minimum

"educat1ona1 qua11f1catfons on]y, whereas cTose to two th1rds of the

men had eomp]eted a bache1or 5 degree or h1gher11evels'of education.
Althdugh no. signiffcant>gender differehcee appeared in-teaching'
exper'ehgg the ages of female and ma]e teachers were s1gn1f1cant]y

diff rent be1ow the .001 1evel. Fema1e teachers were younger than

,.the1r male co]]eagues For examp]e almost half of the women but on]y

one- quarter of the men were under 25, although 80 percent of the men

were under 35. Furthermore, tﬁg‘&fflf;] status of women and mer was .

" significantly different, below the .00l level: more women than men

~

were single.
" Turning %0 the contextua] var1ab1es of schoo] and commun1ty
size which both had s1gn1f1cant gender d1fferences be1ow the 001 1eve1,

more women than -men taught - 1n sma]laschoo1s and in e1ther very small

or very Targe communities. A1most two th1rds of the women taught in

. schoo]s of under 20 classes, wh11e only 45 percent. of. the men. taught

in such schoo]s Another 40 percent oF the men taught in med1um sized
schoo]s,!w1th between 21 and 30 classes. Cons1der1ng commun1ty s1ze,‘

30 percent of the women worked in the sma]]eet communities and another

- 40 percent in the largest communities.. In comparison, only about 30

percent of the men taught in the largest:communities whi]eranother

-l
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third _taUQnt i7 comunities between 10,000 and 39,999 1nha5i'tants
Genderldifferences in school.system, 519n1f1cant be]ow the 001 1eve1.
1nd1cated that more men than wamen taught in: the French Catho11c
scheol system, whereas women and men were. even]y d1str1buted in the
two Engl}sh school systems | '
i Gender deferences on pos1t10n and sa1ary were both s1gn1f1-
cant below the 001 1eve1 -More male teachers occup1ed h1gh posi-
'tions, and earned h1gh saiar1es'than the fema1e teachers. Virtua11y .
none of the- women were d1rectors in contrast. w1th 5 percent of "the -
men. . In add1t1on Just over a quarter of the men, but a]most ha]f of
;the women occupied unspec1a11zed pos1t1ons, and sl1ght1y more than’
han of the women, yet twp-thirds of the men edcupied specia]ized
poéitibnt. Considering salary, three times aa’many'maje_(18%1-as”
female teacherS'earned more than $8,000 ahnua1]y{'wh11e,en1y‘8 nercent '
of :he nen, but half ot the women earned saTaries.under $5,000
annuaf1y:' Fina11y; less than haltf of the‘women yet about three—
quarters of the men earned between $5,000 and $7 999 annua]]y

Fema]e teachers were partially excuded from occupying spe;
cialized and d1rector pos1t10ns, and part1aTTy exc]uded from earn1ng
sa]ar1es over ;5,0007 If the school systems were us1ng ach1evement-j
based criteria in their eva1uat1on of teachers, then this partial
‘exc1dsion'of women frdm higher positions and salaries could be.due to
their iower educationa1'qua]ifitation;. This-poﬁsibi11ty ni11 be

' examined Tater- in the ana1y$15.
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+ 3. Ethnic Variations , o : -
‘The frequency distributions of the three ethno—religious »
groups-of teachers are presented in.Table 2 together with the distrj;

butions of female ‘and male teachers within each of the ethno-religious :

]

groups. The ch1 squaré tests of s1gn1f1cance for the schoo] systems

-

are the resu]t of the compar1son of the three groups of teachers, ‘that

is, French Catho11cs English Catho11cs and English Protestants on
'each of the variab]es There were d1fferences ameng these three
_ethno religious groups in their distributions on educat1on exper1—

ence, age, gender, position, sa]ary, and on. school and commun1ty,s1ze,

a]] significant'be]ow the .00I Tevel. There were no significant ethno~

re11g1ous d1fferences on marital status For the sake of discussion‘

-French and English Cath011c teachers - are often referred to as the Cath—‘

olic teachers when the1r distr1but1ons are s1ma1ar ‘and. s1m11ar1y

Eng]1sh Catho11c and Protestant teachers are often referred to as the .
Engl1sh teache;;TW\Qi}ﬂas.a]ready.been stated however ch1—square tests
of s1gn1f1cance app]y to- d1fferences among all three of the ethno— '
religious groups | ﬂ_ | . '

There were_signifioant differences in education among the three
ethno-re1igious‘ roups Overa]] the two Eng11sh groups of teachers
had- comp]eted h1gher 1evels of education than the French

teachers A1most half of the French teachers had completed the minimum

quaiifﬁcat1ons of secondary and normal school, whereas 80 percent of the

English Protestants and almost 70 percent of the English Catholics had

atta1ned a higher level of education than this. However, the two

Eng]ish groups differed from'each_other too. Only one-third of the

o
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English Catho]ibg but half of the English Protestants had comp]etéd 
bachelor's degrees add nﬁrma] school; yet twice hs‘many English Catholic
~ teachers as English ﬁrotestants had‘comp1eted M;Aﬁs or higher levels of
education. | .
The two Catholic gFoups of teachers differed somewha£ in

their teacHing experience, even though the ProteSt&nt teachers had

more extensive teachihg éxperience‘than they did. Thirty-gix percent

of the Protestant teachers but only 17 pe%cent of 'the English or
"French Catholic teachers, respectively, had 14 or more years of

teaching ‘experience. As well as being less experienééd,_the two
. groups of Catholic teaéhers were younger than'the Protestant teachers;
Almost two-thirds of eéch of the Catholic groups Sf teachers were
under. 29 compéred'with-oniy forty percent of thelProtéétant teachers.
" Finally, there were sﬁgnificant]y.more maie teachers than female.

teachers in the French Catholic school system compared with either of:

" the tw g11sh school systems. ' . ’
- urn1ng to s1gn1f1cant differences in school sﬁze among the .

three ethno-religious groups, the Protestant teachers genera11y taught
in larger schools than the Catholic teachers. Close to 60 percent of
Ehe English Protestants wo}kgd in the largest schools while only 5
ﬁercent of the Eng]ish.Catholic téachers and 14 percent of the French
Catholic teachers workeq‘in schools ofthis size. The two groups of :
Catﬁolic teachers also differed from each other on school size, as
over' half of the English Catholic teachers taught in scﬁools of be-
tween 21 and 30 classes and-forty percent taught in the smallest

schools.-About one-third of the French Catholic teachers taught in’
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schools of between 1l and 20'c1asges; anq in schools o% 6etwéen 21 and
30 Elasses, respectively. Considénihg the signjfjcant.etﬁno—re1igious
diffe;ences in community siée, thé majority of English Catholif and
Protestant teachers were‘working'in the largest communities. This
ref]ected the ecological distribution of English and French groups in
Quebecxguring'this time period: . the English Catholic and Protestant
pdpu]atidns were very concentrated in the metropolitan centres of
Montrea1.and to a lesser extent, Quebec City..gp

| An examinatioﬁ of the significant position and salary dif-
ferences among the ethno-religious-groups shows that more teachers in
the two English systems were directérs compared with the French school -
system, a]though‘two—thirds‘of the French teachers held specialized
posigibné., Regarding salary, twice as many Protestant teachers (32%)
as either group of Catholic teachers earned more than $8,000; and
twice as many French téachers—(éﬁ%) as either group of English
teachers egfned under $5,000. Seventy-three percent of the English

Catholic teachers.earned between $5,000 and $7,999 compared with 63 |

.percent of each of the English Protestants and the French Catholics.

It is unclear whether-ethno-religious differences on the
independent aqd dependént variab]es\wefe predominantly linguistic or
religious in ﬁature. The French teachers were generally less educated
than the English teachers. They were more likely to be male and they
taught in smaller communities. Also, the Fﬁench teachers were concen-
trated in.specialized positions. The English Catholic teacheré had a
very simi]ér education to the éng]ish_Protestants, and these two

English groups were concentrated in the largest communities. However,

1
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the English Catholics were less experienced, younger, and taugﬁt in
smaller schools than the English Protesfants.‘ Thus, at'this point in
thé discussion, it is difficult to determjne whether dﬁfferences in

" the positions and ga]aries of the ethno-religious groups are due to
past'financia{ inequa?ifies inlthe funding of‘Catho1ic and Prctestant
school systems or else to differences in the achiev%dégzﬁ personal and
contextual characteristics of the ethno-religious gkoups. Further
aftempfs will be made to answer these questions when t-tests. are
examined, but First, the frequency distributioﬁs of wémen‘and men

within each ethno-religious group will be presented (Table 2).

‘4. Gender Variations Within Each of the Ethno-Religious Groups
Within the French Catholic system, significant gender varia--
tions were found on all variables, except for experience. Considering
génder aifferenpes.oﬂ education, significant below the .001 1évé1,

French men had completed higher levels of-educafion than the women.

ost of the womenghad completed only the minimum educational qualifi-

cabions (84%), while 60 percent of the men had cémpleted a“bache16P'§-

degre® or higher levels of education. g

4 Although there were no significant gender differences on

" experience, age variations between the French women and men were

significantly different below the .001 level. French Catholic women

. were younger than the men: half of the women but only one-quarter ofI‘

the men were under 25 years of age. They also had differences in
marita1 status, significaht below the .001 level. About two-thirds of

the French women were singlF, while the game percentage of men were

married.
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Furthermore, thene were gender difFerence; on schoo]rand'
commun1ty size both 'significant be]ow the .001 Tevel. The French. women
taught in smaller schools and communities “than the French men.

Whereas a]mos; half of the women taught 1n-schools~of between 11;and

20 classes, about the same percentage -of the men taught in schools of

between 21 and. 30 é]asses. Considering community si;e, close to 40

percent of the'Erench'women taught in the smallest ‘communities, while
1

the same percentage of men . taught in communities of between 10,000 and

39,998 1nhab1tants

In addition; position and salary variables Jboth exhibited
gender variations, STgn1f1cant below the .001 level. The'French men

occupied higher pos1t1ons than the women a]most ha]f of the women

' compared w1th qne quarter, of the men occup1ed unspecialized pos1t1ons

Just over half of the women, but threeequerters of the men occupied ~

| ‘specia]ized positions - None Qf the women were directors compared with

3 percent of the men. French men 5150 eafned higher shlaries. than

their fema?e co]]eagues Close to two-thirds of tne women earned less
thdn '$5;000," while only 8 percent of the men earned this amount.
Fina11y, just over one-third of the women but three-quarters of the
men earned between $5,000 and $7,999; and less than 1 percent of the
women, yet 16 nercent of the men earned more than.$8,000.

Thus, the distributions of French women and men on all vari-
ables, except for experience, were-significant]y different. Clearly,
the womenAwere less educated; younger, and more apt to be single than
the French-men. They taught in sﬁa]]er schools and communities,

occupied lower'bositions, and earned much less than the men. The
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Fnéﬂfh Catholic wdmen exhibited similar patterns of distributions on
indepeﬁdent and depehdent variables to those displayed by the total sample
of the female teachers. Most importantly, they were absent from higher f/
pos{tions and salar{es. Although their abéence may be due to their lower
educational qualifications coﬁpared with French men,.this can'oniy be
determined after an examination of the effects of aéhievement, personal and
contextual characteristics on teachers' positions and salaries.

Within the English Catholic schqol system, the only signifi-
cant gender variation was on position, significant below the .01.1evel.
- Whereas half of the women and half of the men occupied unspecialized-
positions, a]most;a11 of the remaining women were specialized teachers
while iG percent of the men were directors. Turning to the English |
Protestant system, the}e was only one significant gender Qiffefence,
~age, significant below the .01 level. Twenty-two percent of the women
“were under 25 and a further 30 pércent weré over 50, whereas 80
percent of the men were between thg ages of ?5 and 50.

Thus, from:this discussion of significant gender differences
within ea;h ethno-religious group, it is evident that the French
CathoTit'feachers had many more significant gender gifferences than
either‘bf the two English groups. The French women differed signifi-
cant]yff%om the men on almost evegy variable, whereas the English
Catho}f& and Protestant women each differed from their male caunter-
parté on a single variable. At a first glance, it"appears that the
: _‘FrenCh women were the only group excluded from higher positions and |

- salaries.
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- Before turning to the fecond‘ha]f of this chapter, a final
examination of Table 2 will be presentéd_whith describes ethnu;
religious- differences among female teachers and male teachers, respec-
tively. Following this, t-tests.will be presented in order to c]afjfy
the true}nature of ethno-religious differences, that is, Qhether they

are primarily linguistic or religious differences.

5? Ethno-Religious DifferenceslAmoné the Femé]e Teachers
Focﬁsing'on the feﬁa1e teachers on]y ndw (Table 2), fhére »
were significant etWho- re11g1ous variations on a11 of the 1ndependent
and dependent var1ab1es except for mar1ta1jstatus Again for the
s1mp11c1ty -of presentat1on fema1e-French and Eng11sH Catholic
teachers are often referred to together as the Catholic women, and
female English Catholic and Protestant teachers,xas the English women,
even though chi-sguares refer to différences'émong the three ethno-
religious grdups of women. .Consideriﬁg‘educatiqn, the two-gtoups of
English women eve? though they differ somewhat) had attained higher
levels of education than the French women, significant below the .OO;
1eve1 Marever, the Protestant women had more teachiﬁé experience o
than either group of-Catholic wome;? significa f below the .001 level.”
Almost half of thé Protestant women had more than 14 yearé\of-éxperi—
ence, in contrast with less than ZO.percent of either gro&p of,
Catholic women: Ethno-religious variations in.the ages of women,
significant be]ow the Odl ]éve] 1nd1cated that, as well as being less
8
experienced, the Cath011c women were ygqunger than the Protgééipq
women. A1most three- quarti/s of the Freﬁtﬂ“ﬁgihb11c women, and 60

\m s
percent of the Eng11sh Catho11c women compared w1th 40 percent of the
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English Prctestanc women were-under 30. “A11 of these differences
were significant below‘the .OOl‘1eve1;'

Turning to the chnte;fua]‘variab]es, there were ethno-
religious differences for womén on schoo1'and community size, both
significant below the .001 level. More of the women in the two Catholic
groups taught in smaller schools than the Protestant women.. Almost -
three-quarters of the French women, about 40 percent of the English -
Cathdiic women, and 20 percent of the Protestant:women taught 1in
schools under 20 c]asses; The majoric; of‘Eng1ish women - Catholic or
Protestant - were located in the largest communifies.

Finai]y, there we ce ethno—re]igious differences on position,
s1gn1f1cant be]ow the 001 level, and on salary,.significant below
the .01 1eye1. More Protestant women 0ccup1ed unspecialized pos1t1on5»
than either group of Catholic women, and more women in the two Cath-
olic groups occupied specialized positjcns than the Protestant gpmen
However, only 1 percent of eicher group of Cathelic wcmen were direc-
tors in contrast with 7 percent' of the Protestant Yomen Concerning
salary d1fferences both groups of Eng11sh women" earned“h1gher sal-
aries than the French women. Close to two—th1r?s of the French women:
earned under $5,000, while about 20 percent of each_group of English
women €arned this amount. HoWever, more English Catholic women than
Protestant or French women earned betneen $5,000 and $7,999. Finally,
30 percent of the Eng11sh Protestant women earned more than 58 000 but

only 11 percent and 1 percent of EngT1sh and French Catholic worhen,

“respectively, earned this amgunt. .

-

e
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Thus, the three ethno-religious groups of female teachers
were significantly different in their distributions on all variables
except for marital status. The French wdmen were generally the 1éast
educated. The Catholic women were the least experiénced, and the

n

youngest of all of the women teachers._‘More Catholic women taught in
small schools, and more English womén-téJght in large cémmunities. The
French women earned the lowest sé]aries. The French women were found
to have quite different characteristics from the two groups of Eng]ish

women. In the preceeding section on gender differences within ethno-

reTigious gréups, they were also found to be quite different from the

French men.
. -*
-

6. Ethno-Religious Differences Among the Male Teachers
Turning to ethno-religious variations among the male

teachers, there were differences on education, age, school and commu-

[3

nity size, position, and salary significant below the .001 level.

L | ] .
Ethno-religious differences on experience and marital status were not
significant for men.
— On education, about 60 percent of the French-men, 70 percent

-of thé Engiish Catholic men, and 85 percent of the Protestant men had
completed more than the minimum teaching dua]%fications.‘ However,
twiégfas many men from each of the Cath lic groups as Protestant men
-had comp]efed M.A.'s or aigher Tevels of education. = \

| Although there were no significaht differences in experience

amond-the”ethno-re]igious groups of men, there were significant ethnic

b .
variations~in-age. The Protestant men were older than either group of

g :
Catholic men. 'Close to two-thirds of dach of the Catholic groups of

‘_‘1.7 b . o .



men were under 29, while only about 40 percent—of the Protestant men

were in this age range. _ e

/”’ N ) N
ﬂ Turning to the contextual variables, there were significant

ethno-religious variations on school and community size for the men.
The Protestant men taught in larger schools than either groﬁp of
Catholic men. Fifty-five percent of the Protestant men in contrést
with none of the English Catholic men and 13 percent of the French men
taught in the largest schools. Another 40 percent of\the English
Catholic men and 60 perceﬁt of the French men Eaught in schools be-,
tween 21 ;nd 30 classes in contrast with only 25 percent df fhe
Protestant meﬁf Furthermore, the majority of pdth groups of Eng11§h
men taught in the largest communities compared with one-quarter of the
French mén.

Thére were significant ethno-religious differences on posi-
i tion and salary for men, below the .001 1eve1.' Just over ﬁa1f of the
- men in each English group cccupied unspecia]iéed positions. Three-
quarters of the French men occupied specialized positions. In director
positions, 2 percent of the French men were fand; in coﬁtrast with 15
percent of the men in each of the English groups. VirtEa]]y none of the
men in any of the ethno-religious groups earned less than $5,000.
Three- quarters of the men in each of the Catholic groups and almost 60
percent of the Protestant men earned between $5, OOO)and $7,999. Almost

twice as many Protestant (35%) men as either group of Catholic men

o
-

earned more than $8,000.
Thus, the Catholic men were'genera11y younger, and they

taught in smaller schools than the Protestant men.  The English men

¥
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taught in the 1argest-commun1t1e French men were d1fferent from\
'Ihe1r Eng11sh ma1e c011eagues on educat1on poslt1on and,sa]ahy.
From what has been said up to this point, women “and- men'
d1ffered s1gn1f1cant1y on most of the 1ndependent and dependent mar1-
,ables. Honever, many of. these gender differences were on]y,evjdent -
'.Wiﬁhin the’French Catholic system. In addftion; there were éiénifi—‘
" cant ethne-heligious differences independent of gender However, the
two Eng]1sh groups showed- s1m11ar1t1es 1n educat10na1 atta1nment and
- commun1}y 51;9, while the two Cath011c groups exhibited s1m11ar dge
and school sjzé'distributions. Menfa;Positions and women's sa]d??és
'znere digeribdted-jn similar pahtern§"?n the two English groups, while
\nomen';/teachihg exberjence_and positjdns, and men's salaries had
;sihiTer distnihutions in the two Catholic groups. T-tests Will draw a . .
. c1eareh'pjdture.of the netnre of the,ethnd-re]igious differences by
demonizfating nhether thése differences were of a re]igjdns or }in-‘

guistic nature

{

+ 2

,é.nT—fests 7
:ﬁ Tables 3 to 6 presentsthe t-test levels of significance for

the various groups under scrutiny. T-tests compare the distributions

of two greups on a single varieble in order to determine whether there

is a significant difference ‘between their distributionsl._ T-test§;245bf

differ from ehi-sduares ae t-tests measure distributional diffehenqe;

between paired groups whereas chi-squares measure the diffgrences
[ . , , .

1. Nie, Norman H., SPS5: Statistical ‘Package of the Social Sciences. -
USA: McGraw-Hill, 1975 .

. e : .
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between theiob;erved_and|expected cell frequencies of two or more

" groups The. inportance of'the t-test tor’the:presentnanalysis is.its

ab111ty to specify. s1gn1f1cant gender and ethno-religious d1fferences

Leoon 1ndependent and dependent var1ab1es and to’ determine whether

<

differences between two groups are based on religious rather than
B 11ngu1st1c d1fferences or whether some differences are gender-

”spec1f1c

-

" Beg1nn1ng with’ gender d1fferences one can see from Tab]e 3

that femaie and male teachers had- s1gn1f1cant1y different, d1str1bu-

_ tions below the .00l 1eve1 on a11 var1ab1es except commun1ty size which

' _was s1gn1f1cant be]ow the 01 1eve1 and experience and age whqzﬁyéere not

ot

51gn1f1cant These results, conf1rm the 1n1t1a1 f1nd1ngs of the ch1-

square 1eve1s of s1gn1f1cance between the genders zexcept for the

’ var1ab1e of age wh1ch was, not s1gn1f1cant1y d1fferent with t-tests,

a]though “there were s1gn1f1cant differences 1n age between the genders

with the chi- squaresa Fema1e teachers had completed 1ess educatnon
than ma]e teachers, they ‘were more apt to be s1ng1e and they taught

in 5choo1s of d1fferent 5izes in commun1t1es of d1fferent sizes -than

. male teachers, Proport1onate1y more female teachers taught 1n the two

‘Eng11sh school systems than the French school system, wh11e fema]e

>

. teachers occup1ed 1ower pos1t1ons, and earned lower salaries than male

tea hers.

~\H_ab1e 4‘presents the significance’]eue]s of t—tests pe;korhed

: W
between genders groups within each “of the ethno- re11g1ou groups. °

_Confirming the f1nd1ngs already, presented in {E;/dlseﬁss1on of chi-

square levels of swgn1f1cance all of the vagé les except experience
N R R ' f...
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hgd‘different distrfhutjons,'significant beJoQ the .dOI‘Tevei; between -
women and men in the French Catholic schoo] System.A In contrast, tew’
variables hed ;ignjficantiy different distributions between women and _
_men in the £nglish Catholic or the Protestent groups. - Only’gender
distributtons on marital status wées\ditferent within all three ethno-
re]ig{ous groups, signtficant be]ow:the .01 Tevel. ‘Sa1ery
distributions between womern and men were s1gn1f1cant1y d1fferent
w1th1n the two Catho11% groups but not in the Protestant group. Al1l
ather var]ab]es had swgn1f1cant gender d1fferences w1th1n the French
Catholic group on]y. Thus, it is not accurate Lo state that women and
men‘had difterent character1st1cs in fact 1t s on]y French “women and
men who largely had d;fferent charactér1st1cs ONe3can state with .
certainty now that French women were, in fact Tess educated Tess
"experienced ~younger, and more apt to be s1ng]e than French men They
did teach in sma]]er schools and commun1t1es and they “did” occupy Iower
positions and earn sma11er saTar1es. On the other hand, Eng]1sh A
Catholic and Protestant women were more 11ke1y to be 51ng1e too, and
) Eng11sh Catho11c women d1d earn lower sa1ar1es than the1r ma]e
.colleaques. = | - : '. o ‘; N
o 4. ) ‘
It was initia]ly found in the chi- squares that there were
significant’ d1fferences among the three ethno-religious . groups The-:
t-tests in Table 5 compare the distributions of on]y two of the ethno-
religious groups at,one t1me. Hence pa;re of ethho- re11g1ous_groups
ete examined foELEignificant qiffereiies between their distributions ‘/
oh'the independent.and dehendent,variab?es. The two‘Eng??sh grOUps of
'_teechens were tound-to‘be the most similar of the'three-pairs of -

30
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ethno reiigious groups compared differing only con the three variables

N of experience age and school size, all srgnificant below the .001 Tevel.

’

Thé two Catholic groups differed on four variables, education, gender,

- . C _ v
conmunity size and salary. The differences on education were signifi<
.cant below the .01 ievel, while diﬁferences on the other three variabies

were Significant below the .001 Tevel. Finaliy, the French Catﬁoiic and

English Protestant groups had the greatest number of differences in
* their distributions: all of the variables had significant differences
below the 001 1eve1 except for marita1 status and p051tion
By comparing those Significant differences found between the
. Frenchland Engiish*Cathoiic'teachers with the significant differences
| between the French Cathoiic and English Protestant teachers, one can
.see that the French and Eng]ish teachers were significantly different
N in their distributions on education, gender, community size and )
K salary,, irrespective of their‘reiigion._ In addition, a comparison of :
. the significant differenees found between the English Catho]ic and j/f’

[/’\\ ' Protestant teachers with the 51gn1f1cant differenees between the

French Cathoiic and English Protestant teachers -showed that signifi-

t differences eXisted betweén the Catholic and Protestant teachers
T~ e
fﬂﬁh experience age and schocl size, regr;diess of their language. The

Q::g;;i{;l/? v'riahitgfof marital status and position were not significantly dif-
‘\F/, ,_{grent.between either 1anguaqe_er religious grecps. Thus,'one can
concJLﬁe that»the'French_and English groups of .teachers each had a
unique'%et‘of characteristics Looking back to’ the discu5510n of
frequency distributions .and chi- square Tevels-of significance, one can
‘confirm‘that»thﬁ/tﬂQ?Eﬁ§ijsh %;paps of‘teachers had higher levels of . “gyl
sy
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educatibn thaﬁ_the French .teachers, and there were prOportionateiy
more women teachers ih-the two English schod] systems than the French
school system. Also, the Eng1isﬁ teacheré‘taught in larger Eom—
munities, Ahd earned‘higher salaries thén the French téachers. One

can also confirm that Protestant teachers were more experienced,
\ |

~older, and taught in Iérger schools fhan the Catho]ig teachers.

Overa]d, there were greater 1inguistitc than religious differences
among the teachers. Thjs clarifies the 11n§uistfc and réligious -
nature of the significant differences among the .three ethno-religious
groups.. S ’

In Table 6, one can see whether re]igﬁ@us, 1inguistic or
gender-based differences arelmaintained, when one examines, the ethno-
religious differences for each gender group. Generally, there were
fewer ethno-religious differences for men than for women. French and
English men differed significantly on community size on]y:'Frendh men
taught in smaller communities than English men. French and English
women differed on education aﬁd salary as well as community size. The
tJo Engiish grdﬁps of women had completed highér levels of education,
and they earned Higher salaries than the French women. .Also, the
Eng]iSH womén.taught in.1arger coﬁmunities than the French women. In

addition, Catholic and Protestant men differed in age and school size,

and so did'CathOTTc.dnd Protestant women. Protestant men and women

. were o]dér, and taught in larger schools than Catholic men and women.

Catholic and Protestant women also differed in teaching experience.

’P?otestant women had more teaching experience than either group of

Catholic women. o {
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. Thus,;differénces in edycafidn and salary which\appear.sig—
nificant between Frepch gnd English teachers are specific to the
fgma]eiteachers on]y._ Similarly, differences in teaching experience
are specific to Catholic and Proéestant wbmeq. The differences {n
French and‘Eng]ish:wohen‘é education,dan be explained by the exclusion
from Aigher education thaﬁ French.womén had suffered before 1965
because of the Tack of fém%;e Normal schools offering secondary school
teaching certificates,.and the greater financial_ burden placed on
women than on mén attending the Frehéh Ndrma] Schopls. The differ-

‘ _ S
ences, in Catholic 'and Protestant women's_teaéQing experiéﬁce may

" reflect the increased importance of female lay teachers, in the Cath-
. 4 e

olic school system, during the-educatioha1_expansioh of the school
‘systems broqght'aboﬁt by legislation which raised the miﬁimum schqp]—-
leaving age and grade during the 1960's. Finally, differences in
salary which were specific among the women, but oh}y existed between
thé French and English women and not bethen the Protestant and Cath-

olic women indicate one of two things: either the allgcation of women's-
S

salaries on the basis of achievement within each sthoo] system, or the

presence of a male”’status. group, which is effecting génder—baseaﬁflosure

within the French Catholic school system. o ‘
T—tééts have shown that there were more gender digferences

than ethno-religious differences?among the teéchers, and these génder

‘differénces weﬁé concentrated within thé French Catho1ic school

system. Also, thereswere more ethno-religious differences among the

female tedchers thah among the male teachers. This suggests that

French Catholic women had been subjected to a greater degree of .

a : L g3 , @



closure than other women in the other ethno-re]igious groups. The
greater gender differences betwéen the French Catholic teachers com-

pared with the other ethno-religious groups also suggests that there

. was a greater degree of social closure based on gehder within the

French Catholic school system. Even though religious closure between

the Catholic and Protestants was institutionalized through education

* Yegislation, fewer differences were evident in"™965 between these

religious groups or between the language groups than between gender

.«/'

g}oups.' It appears that the equa1izatidn policies for the funding of

. the Cathelic and Protestant educational systemé in the early 60's were

effective in eradicating financial inequalities once suffered by the

Catholic school systém. This concludes the first part of this chapter
. . P .

describing the sample of ted%hers and teachers' characteristics. From

what has been said, one can begin to see indications of the presepce

R -~

of social closure on the basis of gender but this can onlty be con-
ot - . .

firmed after examﬁniné the effects of échievément, personal and con-

. textual characteristics on'position and éa]ary for each of the gender

- and ethno-religious groups. ‘ ‘ .
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PART I1 The Effects of the Ach1evement Personal and Contextual
Yariables on Teachers Pos1t1ons and Salaries

“-A.fihg MeasurES of Association-

. The follewing section deals exclusively with the dependent

- variables of position and salary and the effecﬁs which the independent
variables have'upéﬁ them.” Thése re]ationsﬁﬁps between theﬁjndependent
and‘depéndént'ﬁariab]esrwil1 be examined ‘using gamma, corré]étjon and
,regressioﬁ'qng1y$ﬁs.21 . l '

‘ Ganﬁa measures the order of individual cases on two vari-s
ablés.— fhe value of gamma éqﬁa]s the number ofwmatching‘pairs {i.e.,
an individual p1ace% high on bdth variables) minus. the numbér of .
unmafched or dis;ordant pajrs (ﬂe., individua] p1aceslhigh on one
Géfiab]e and low on another) divided by the tqté] number ﬁf‘pairs.‘
The value of gamma is boéitive if pairs are matched or concordant, for
example, {f teachers with a low education earn low saTaFies, whereaé
the value of gamma is negative if pairs are not matched or are dis-
cordant, for example, if teachers with a low education earn high

bl

salaries. Finally, gggg&i;values of .01 to .25 indicate weak relations

-

and gamma values of .26 to-.50 indicate moderate relations, while

fairly strony gammas have.ﬁé1ues of .51 to .75 and very. strong gammas

nave values of .76 to .99. These divisions 6f gamma values have been
"defined specifically for this analysis anﬁ they do not reflect 3
standard grouping. Gamma has a value of +1.0 or -1.0 when all of the

pairs are concordant or discordant, respectively. Zerc-order gammas

.

2. Loether, Herman J. and Donald G. McTavish, Desc ive and
Inferential Statistics: An Introductfon. MassachuSetts: Allyn and
Bacony 1980.
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are gammas without control variables while first and second-order
dgammas are calculated aftér one and two control variables, respec-
tively, héve been introduced.

Bivariate corré]ations produce Pearson product-momeht cor-
relation coefficieﬁts {Pearson's r) which summarize thelre1ationsh1p
between two vaﬁiab]gs. Pearson's r indicates the sfrenéth of associa-
tion between two variables, as well as-the degree of variation or
Vchanges in one variable caused by éhénge in another variable.
Pearson's r was a measure of the "goodness of fit" of the regression
lTine. If r=0 then no linear relationship exists and if r = +1.0 or
-1.0 then a perfect'fit between two variables was present. Pearson's r
squared (r?) indicates not only the strength of a linear relationship,
“but é]so measures the p}opbrtion of "explained" variance in the de-
pendent variable by the iﬁdependent Yfriable. Partial correlations
videntify spurious ré;agionships between independent and dégendent
variables by introducing up to 5 control variables.

Regression ana1;sis describes the percentage of variation in
the dependent variable that is explained by an’independeﬁf’%ériab]e
when all other independent vafiab]eé have been held constant. Salary
will be the only dependent variable examined-in this waxgand‘eguca-
tion, éxperience (indivjdua] years), age, marital status, gender,
school and cdmmunity size will be the indepéndenf variables analyzed
by regression because with this statistica]-téchnique, all of the

‘variables must be measured at ‘the interval level. Therefore, neither

position nor’school system are included in regressidn analysis.
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B. Teachers' Positions
1. Gammas
The data produced by zero-order gammas were presented in’ .

‘Téble\f, and first and second-order gammas were\Presented in Table 8.

“ LY

First-order gammas control for gender and ethno-religious differences
separately, and second-order gammas control concurrently for varia-
tions on both of these variables. An examination of the zero-order

gammas for position in Table 7 showed that, except for gender, school .

size and school system, the independent variables were only weakly

associated whth position for the total sample.

The two achievement variables of education and experience
had negligible associations'with position for the total sample. How-
ever, education had a moderate relation for French women (G=.34L aﬁd a
weak negative association fof.the English Catholic wamén (G=-.18). -
Thus, highly educated French womgn had a tendency to occupy ;peci-
alized positions, while similarly educated Eng]isﬁ Catholic women were
more 1ikely to occupy low positfons. When ethno—ré]igious differences
in education were contrq]]ed (see Table 8), education became weak 1y
associated witﬁppdsition (6=.15) for the total sample, but in the
second-order gamma {when gender ‘and ethno-reliéjous &Friations were
controlled concurrént1y) this association was negligible, as it wés in
thé ﬁirst.order'gamma controlling for gendér. . ,,.S

B

Turning to experience, it was most strong]y'associated with

‘position for the Protestant men (G=.54). Thelaﬁsociét}on for the

Protestant women and the English Catholic women and men were all weak -_
with gammas between .15 and :25. Experienced Protestant men.were more

~
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1ikely to occupy specia1ized'or director positions. - However, when
gender and/or ethno- re11g1ous d1fferences on experience were con-
tro11ed,'for the tota] samoTe,-the assoc1ao1on of exper1ence with
posioion remained‘negligﬁb1e, as %t was ‘in. the zero:order.gammai

| ‘ fhe persona] characteristics of age and marita1,statusfwere

weak]y-asaooiated with position for the tofal sample, but for English
. R - - . :

~ Catholic and:Protestant men,'age‘had a.moderate relation with position

(G=:35 and.G= 41, 'respettive1y)" Thi§ suggests that age, for thé

.‘Engl1sh men.. on1y, was an 1mportant factor in determ1n1ng their pos1—"

tions. The association of age with' pos1t1on for the tota] sample

- rémained weak when gender and ethno-religious differences in age were

"controlled‘with first and second order danmas Considering marital status,

s1ng1e women but marr1ed men were_ 1ikely to occupy specialized and
director positions (G=-.31 and &= 30 , respectively), espec1a]1y s1ng1e

women and married men in. the French school ‘system, and single women in

.the Eng11sh Catho11c school ‘system. *Gender differences in marital

status did not reduce the assoc1at1on of mar1ta1 status with pos1t1on

A]ﬁhough no significant ethno~re11g1ous d1fferences 1n marital status

. were found 1n ear11er ana]yses there was a very moderate increase-in

the. aSSOC1at]0n of mar1ta1 status w1th pos1t1on from G=.16 to-G=.21,
when ethno—re11g1ous d1fferences in marital status were oonfro]1ed.
However, the second-order gamma had about the same value as the zero-
_order gamma F1na11y, gender had-a moderate assoc1at1on with position
(G 37) wh1ch rema1ned in the French group (G 45) on]y Thus, mep

were more 11ke1y to obtain spec1a11zed and d1rector pos1t1ons than

. women espec1a11y mén in the French Catho11c system Nhen-the-d1f—
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ferences in the d%stribut{oﬁ of female and male teachers in each
ethnoike1igious.grou& we}é controi]ed,‘gendef became more strongly
assogiated with position (G=:44) for £he total sample. | "y
Copsiaerfng the éontextuaT va}iabTes, stchool sizé had a weak
re]atidn Qifh position for the total sample (6=.22), -and a moderate
association for the 'womeﬁ (6G=.39), the Protestants {G=.45) and the
Catholics {G=.30). The_strongest re1ationshi§ was found for the
French women (G=.54). A11 of these groups tendéq to occupy.épe-
cialized positions in.larger schools.  0n the other hénd, there was a
negative association for Eng1ish Catholic men (G=-.28) iﬁdicating‘they
were more likely to occupy specialized énd director positions in small
communities. The associétion of'sch0$1 size with position was reduced -
from G=.22 to G=.16 When_gender differénces-in séhodﬁ size were con--
trolled. Thus, the association betweén school size and position was
paftia]]y due to the unequal disfribhtion of women and men among the
schools of various sizes. When ethno~ré11gious difference;.in school
size were controlled, school size'becaﬁe more c]osé1y associated with
position (G=.3d), although in second-order gammas this re]atiopship |
was reduced to its zero-order gamma Ievé1: ‘ H
Even though community size was weék]y‘associated with posi-
tion for the fota] sahp]e, it had a very strong re]étion fér the ..
Protestants (G=.76) - both the women (§=.77) and the men (G=.74)'— aqd_
. a strong association for-English Catholic women {G=.71) and men .
(G=-:63), although the association for all Eng]ishVCatho1ics waé

moderate. The weak effects of community size on position for the ST

total sample were almost completely eliminated when gender differences
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in community size were'coﬁtfo1]ed;'1ndicating that the disirieution b%'
- women and men teachers among the vaf%ous sizes of commynitiés-created -
the aseociation between community Size and position for the'tdpgl |
samp]e. ‘On the.other hand when éthno-religious differences inhEOm:
mun1ty s1ze were controlled, community size became moderately _ .
_'assoc1ated with pos1t1on (G=.22) a1though when both geqder and ethno— _‘”
re11g1ous differences were controlied, the second-order assoc1at1on o
~ was’ the same as the zero~order assoe1at1on Finally,. schooT system

had a moderate]y negat1ve association w1th pos1t1on for the tota1

,samp1e_(G=—.24) and for the men (G=-.29). Even after the‘d1ffereqx"
gender distributions amoné the school s}stems were coqtro11ed, more
French Catholic teachers than téaehefs ;n thedother.echoo1 eystemSt..‘
occupied high positions.. | . | -

2. Correlations

To continﬁe the‘ana1¥sis of th%ﬁgffECt§ of the indeEendenE

variables on position, the resu]ts of EBFeelations and partial cor-
relations were presented in Tab1e.9. correlation matrices were pre-
sented in Appendix 1 for the total sample; for women and men-teachers
separately; for each of the three efhnb—re]iéiou$ groups;‘and for the
_women and men within eaehléthho-re]igious-group. Correlations to-
gether with their levels of significance will heib to confirm the
relationships discovered by gamma. Also, part1a1_porreietions are
:used to'leeafe spurious. and hiddenrre1atioﬁships. They a]]ow-for the
control ?f-up to five variables, whereas gamma measures of assoc1at1on
afe'0n1y.ab1e to control for a maximum of two variabTes. The effects

of the achievement, personal and contextual variéb]es'on p051t10n are
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analyzed in sutcessive stages because of the constraints placed upon

‘ “the pahtia] correlation analysis by the maximum”of'five control vari-
ab]ée. When mere than five-variab1es were significantly correlated
with position, the first stage'enteiled examining the partia] r's
within the three groupings of teachers' characteristic% (i.e. achiewve-
ment persona] and contextuaT variables).. Within each group1ng, the
effects of each of the s1gn1f1cant variables were controlled separ-

‘iately and concurrently by the other significant variables. After‘the
series of "Separate Pgrtial rf§" were cemp1eted, the remaining eignifi-
cent achievement, personal ahe contextual variables were combined into
a sing1e set of significant variables, where the effeéts of each of the
signiftcant variables were controlled separately and concurrently by
other signjficant variables regardless of. whether they were achieve-
ment, peréonaT or contextual variables. However if more than five
's1gn1f1cant variables rema1ned at the end of the first phase, the )
$1gn1f1cant achievement variables were‘anaTysed first in conjunctioh
with the significant personal varjables, then with the significant
contextual var1ab]es and, finally, the significant personal and con-
textual v. les were considered together.

As Table 9‘shows there were significant cdrre]atione-hetween
most of the independent variable$ and position for the total sample.
Confirming the findings of gammas, gender and school size had the
highest correlations'with position Although both were less than or
equal to r=.20, they were each significant below the .801 level. When
partial corre1at1ons were calculated within each separate group of |
variablesfrthe effects of marital étatus'and community size on posi-
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tioh were heduced to ineignif%cance. wheh the ftve remaihtng sig-
nificant variab1es were contrhl]ed bj'each-other.in‘groape and then
aly together; gendeh (ré.lG), school stze {r=.16)~and school system
~{r=-.11) remained correlated with position, each significant below
the Obl level. Thus, men were more 1ike1y to occupy specia]izeg(and
director pos1t1ons than women ‘even when the effects of their educa—
" tion, experlence age, mar1ta] status, school and commun1ty s1ze and_
ethno- religious group were control]ed ~In add1t1on 1arger schoo]s
offered higher pos1t10ns to teachers than smal]er schoo1s even when
the effects of.the other s1gn1f1cant variables were contro]ied. Fi-l
. nally, the French Catholic teachers-had greater access to specja1ized
positions than the'English teachers even after controlling for-theW'
. effects of the other s1gn1f1cant var1ab1es |
For. women, on1y three varwables had s1gn1f1cant effects onl
~position and_ these were maritaj status-}r=-.15), school size (r?28)
and community size {r=.15) which Wehe.a11 eignificant be1oh:the ;001
level. fhe effects of community size on positton were reduced to
insigﬁtficahce when the other sightficant.vahiab1es were conthgi1ed. ‘
 Marital status and school size. rema1ned s1gn1f1cant1y correlated with -
'pos1t1on even when they were contro]led by each other Thus,.s1ng1e
women were more likely to occupy specialized pos1t10ns even when a11
u'other 51gn1f1cant var1ab1es were controlled. Also, larger schoo1s
offered women greater access to htgher postt1ons even wéen all other
s1gn1f1cant variables were control]ed

Different variables were. correlated with position foh men

and women. For meh;'age, marital status and schoo] system had sig-

1]
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l”n1f1cant corre]at1ons with p051t1on Ar= 12 r=,15 andvr=; 12 -respec-

A t1ve1y) be]ow the 001 1eve1 Mar1ta1 status and schoo] system rema1ned
;:s1gn1f1cant1y corre]ated with- pos1t1on after: ‘they were contro]]ed by
each other and age. Age's corre]atlon however was reduced to
1ns1gn1f1cance' Thus marr1ed men were more 1ikely to occupy spec1—
a11zed and d1rector pos1t10ns even when other significant var1ab1es_
were contro]]ed A]so men in the French Catholic system were more

_ 11ke1y to occupy h1gh pos1t10ns when all other s1gn1f1cant variables |
:;were contro]led ' .

Turn1ng to the. s1gn1f1cant relations - found between the inde-
pendent var1ab1es and pos1t1on w1th1n each of the schoo1 systems the
greatest number of 1ndependent var1ab1es corre1ated wwth position were
found w1th1n the French Catholic schoo1 system Gender, schoa] and
commun1ty s1ze were corre]ated w1th pos1t1on (r= .23, r=.20, and r 17
respect1ve1y) each’ s1gn1f1cant be]ow the 001 ]eve1 After contro]s for
a]] other s1gn1f1cant var1ab1es were 1ntroduced gender (r220) and
schoo1 size (r .17} both rema1ned 51gn1f1cant1y corre]ated w1th p051—
tion be]ow the . 001 1eve1 Thus ‘men in the French Catho11c school”
system were more 11ke1y to occupy SpeC1a11zed and d1rector pos1t1ons
than women. Also, the French teachers 1n Iarger schoo]s had greater
access to spec1a11zed and d1rector pos1t1ons | s'

. Of the four var1ab1es s1gn1f1cant]y corre]ated with position
for French Catholic women, schooTlsiée had the strongest.correTation
(r=.35) and this remained the case when"controfs‘were 1ntr0duced. %he
partial corre]ations for ‘education (r=13) mar1ta1 status =~18)

and schoo1 s1ze (r 33) rema1ned virtually unchanged and s1gn1f1cant
4 - 1 .
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English Catholics 1in genera]

after partial correlations, wliile the correlation for community size
was insjgnificant. Thus’,’ school- size had the most important'

association with position for the French women. Larger schools

" offered the French women greater access to higher positions. Educa-

tion and marital status‘were also factors associated with the ?rench

'women S pos1t10ns, a]though they were not as 1mportant Highly edu-

cated French women wére more 1ikely to occupy spec1a11zed pos1t10ns,
as were s1ng1e French women.
" In contrast, oniy two.independent variables, marital status

(r=.16) and school size (r .10) were corre]ated s1gn1f1cant1y w1th

“position for the French men, below. the -001 level and the Ol ievel

respectively. These -variables remained signjficanglwhen partial cor-
relations were calcnlatEd. Therefore, married French batho]ic men
were more 11ke1y to occupy spec1a11zed and director pos1t10ns than

s1ng]e French Cath011c men, and 1arger schools offered greater access

-.to higher positions for the French men.

For the English Catholics, community size was the on]y
varTable which was significantly corre]ated with pos1tn0n (r -.26) below

the .01 ]evel. indicating that English Catholics were more likely to

_occupy spec1a11zed and director positions in smaller communities.

This assoc1at1on on]y ex1sted for the men and, for them it was of

-

greater 1mportance (r=-.47 s1gn1f1cant beTow the .001 Tevel) than for

! For the-English Protestant teachers éXperience (r=.28} and
age (r=.24) were correlated with position, significant below the .01

level. While the correlation for school size (r=.33). and comnunity size
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(r=.36) were significant below the .001- level, when the partial r's were

calculated, no variable remained significantly correlated with posi-

"tion. For the men only, experience and age were significantly

correlated with position (r=.43 significant below .001, and r=.36 sig-

nificant below .01). Schoo] and community size were significantly corre-

Tated with pos1t1on for both the women and men but these correlations

were only s1gn1f1cant be]ow the .01. Tevel. No assoc1at1ons with position
rema1ned s1gn1f1cant once controls were jntroduced.

0vera]1 the factors assoc1ated with the d1str1but1on of
teachersr1n unspec1a11zed specialized and director positions were not
represented by the variables in this study. As the gammas and corre-
lations have'shewn, few of the independent variables have strong or
gignificant effects on position, even after controls are‘ﬁntroduted.

The gammas have shown that, of all the ihaependent vari-
ables, gender had the strongeet;essociation with position. Partial
correlations have confirmed this reTationship as well as determined
its significance. However gender s assoc1at10n with ;051t1on was
present w1th1n the French Catholic schoo] system only.

Teaching in a large schoo] also had, one of the'most impor-

tant assoc1at1ons with high position, and: thiS re]at1onsh1p was con—

firmed by partial corre]at1ons. Schoo] size was most lmportantly

’assoc1ated w1th position for the women, the French Catho]1c teachers

and the French Catholic¢ women. “This assoc1at1on may be re]ated to the .
expansion of the public secondary school system dur1ng the 1960 S.
Mar1ta1 status, was found 1n1t1a1]y, through gammas to have

an 1mp0rtant assoc1at1on with position for the women and men, espec— R

\
\
. IS
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ially the French Catholic women and men. This was confirmed by par-

A

tial correlationsy The relationship between marital status and .posi-

tion, however, went in opposite direetfons for each gender.° For
womem, being single wa; an important‘facton;associated with occupying
h1gher pos1t1ons, whereas being marr1ed had th1s effect ‘for men.

There had been restrictions placed on the emp]oyment and promotion of
'marr1ed wamen 1n“the French Catho]1c schoo] system dur1ng.the Tate
‘40's and early '50's. It appears from th1s data that there still
existed a part1a1 exclusion of married women, from higher pos1t1ons in
the French Catho11e school system. For-men,’thewr ethho-re1191ous |
group was also an important fagtor asspciated with posftion: more men
in the Erench Catholic system occuhied‘specia1ized and director posi+

Ve

“tions. ‘

Commun1ty size was negatively aaSOC1ated with pos1t1od for
‘the Eng]1sh Catheolics, and more spec1f1ca11y, JUSt for the Eng]1sh
Catho]ic men. - It was established that small communities offered -~
'heignifiEant1y greater access to high positions for these men after
bthe;’dar1ab1es were contro11ed ;

These ‘were the only significant relationships arising from
gamma and-part1a1 correlation analysis for the groups. under scrutiny.
done of the variab]es were significant1y associated with position for

the English Catho11c women or the English Protestant women and men,

after contro]s were introduced.
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‘control s For gender alone.

C. Teachers' Salaries

1. Gammas
%he salaries of the teachers will now be examined. The
gammas shown jn-Tab]e-? for salary 1ndicated that for\the.totalk .
sample, mest oF'the independent variabtes had strong assocjatiens with
salary, espec1a11y educat10n expertence ~age, mar1ta1 status and
gender. Schoo1 and commun1ty s1ze did p051t1on (an ach1evement
var1ab1e for the ana1y51s of salary) were moderate]y assoc1ated with

5a1ary, wh11e school system was weak]y associated W1th sa]ary

Both ‘of the achievement variables were strong]y associated

1 w1th sa]ary for the tota1 sample.: Education's strong'assoc1at1on'

-(G 53) 1nd1cated that h1gh1y educated teachers were more 11ke]y to

1

earn h1gh sa]ar1es Th]s assoc1at1on Was moderate for a1l of the

women and men, for each of the ethno rel igious groups;\gnd for the

'women and men w1th1n each of the ethno re11g1ous groups, except for
the French Catholic women Where it was weak (6=.18}). The re1at1on§h1p
N hetween education and ea1ery is partially due to women's and men's
‘different'education The association of ‘education with salary was
o reduced by controls for gender d1fferences in education (G=.53 to

.7 G=.45) (see Table 8). It was not affected by the 1ntroduct1on of

o
controls for ethno—re11g1ous d1fferences alone. When gender and

ethno- re]1g1ous d1fferences in educat1on were s1mu1taneous1y con-

tro]]ed educatton 3 assoc1at1on w1th salary stayed the same, as with

1
"

Terning to the effects of experience on salary; they were

‘gstrong'fdr the total sample and for the women (G=.54) .and this
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association was even stronger among the men (G=.69). Strong gemmas
. for exper1ence and sa1ary were evident too for each of the ethno-
.re]1g1ous groups, and for the women and men within them, espec1a11y
the English Protestant and French Catholic men {G= 76 and G=.70,
respectﬁve1y). The effect of experience on salary was unchanged when
controls for sch601 system were introduced, yet it becahe stronger
when controlling for Qender differences in e;perdence (G=.66), and for
gender and ethno-religious differences combined (G=.68). .
Position and salary were moderately associated for the total
sample {G=.28} but weak]y assoc1ated for each gender. 3 This relation-
ship was the strongest for the English Protestants (G=.46), espec1a1]y
- JFor the men (G=.56), and for the Eng]ish Catholic men (G=.41). Also,
for the Eng]ish“Protestant-women'there was a moderate relationship
between position and salary (G=.35). The effect of position on salary
was substant1a11y reduced when contro111ng for gender differences 1in
.pos1t10n (G 18) and for gender and ethno- re11g1ous differences
(G‘ 13) wh11e control- for ethno- re11g1ous d1fferences had no effect
’ Thus, of the achievement yar1ab1es, exper1ence was the most
important factor assocjeteg wfthjteachers"se1ariesf'and edﬂcation
fo]]owed closely Beﬁindf A]thdugh the schoo1 syStems may heve been -
using ach1evement based criteria in the a110cat1on of sa1ary, they may
have emphas1zed certa1n ach1evement character1st1cs more than others

for specific bender groups. However, éenerq]ly speak1ng, highly

© 3. See Graphs 1 to 3 for the salary distr1but10ns of women and men
within each of the school. Systems ~ _ °

LY
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educated teachers, and experienced teachers were more likely to earn
high salaries. |
“Considering the effects of the persdna] characteristics for

the total samp]e -there were strong assoc1at10ns between salary and
age,' wtjfy and marital status, and sa1ary and gender {G=.63, G=.51
and G=.64, respect1ve1y) Although one might exbett to find similar-~
ities between experience and age assoofations with salary, this was
not true for the total samp]e (G=.54 for exper1ence versus G .64 for
age}, and espec1a11y not true for the Eng11sh Catho]1c men {G .59 for
experience versus G=.85 for age). The association of age with sa]ary
was strong (above or equal to G=.60) for a]] groups. It was stronger
for the men the English Catho]ic teachers and the men - w1th1n each of
the ethno re11g1ous groups (above or equal to G 70, respect1ve1y) and
very strong for the English Catho11c men. The effect of age on salary
became stronger with- contro1s for gender d1fferences in age TE’ 69Y
:and gender and ethno~re1jg1ous d1fferences combined (G=.69), a]though
'etnno-re1igious controls alone ‘had no effect. Thus, older women and.
- .men in each of the ethno- re11g1ous groups were more apt to -earn h}gh
sa1ar1es o h i _ '
| Turnrng to the effects.of mar1ta] status on sa]ary (G=.51),
: 1ts effects were moderate for the women {(G=.39) and for the Engl1sh
Catholics (G= .26) and weak for the Protestants (G=.16). The associa-
t1on between mar1ta1 status and salary was strongest {G=.57) for the
French Catholic teachers with both women and men having strong and
positive associations (G=.52). Marita1 status was not.aésociated with.

salary for.tbe.tng1ish Catbd]ic women but a negative and weak associa-
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tion existed for the English Protestant women and, for their male

ceunterparts, the essociatioﬁ was moderate (G=.38 and G=.46, reepec-
tively). Thus, married women in the French Catholic system earned .
higher salaries 4han single women, but single Qomen in the English
Protestant system teqded to earn higher salaries than married women.
These single women may have be]bnged to the group of oldér women who
were present in the English Protestant system. The effects of marital
staeus on salary were not reduced when controlling for gender differ-
ences in marital status (G=.48). On the other hand, its effects were
strengthened when controliling for ethndgreligious differences in mari-
tal status (6=.57). Thus, married teachers in each of the ethno-
religious groups earned higher salaries. Gender had the strongesf
‘association with salary for the total sample (G=.64) and this rela-
tionship remained very strong fdér the French Catholics (G=.78), but
was moderate for the Eng]ish’Catho]ics‘(G=J36) and weak for the
English Protestants (G=.18). The effects of gender were even stronger
after controlling for gender differences within each ethno-religious
group (G=.77), indicating that the men teachers from each of the
ethno-reiigious groups earned higher salaries than the women teachers.
The personal characteristics strongly competed with the achievement
charactefistics as 1mportent determinaﬁts of salary. Both experience
and age had equally strong associations with salary after gender and
ethno-religious differences were contro]]éd, followed by marital
status and education. Hoﬁever, of'aiﬁ of the achievement and personal
variables, gender had the strongest association with salary, after

ethno-religious differences were controlled.
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.-moderate assoc1at1ons between sa]ary and school size, commun1ty size

Turn1ng to the contextua] effects on saLary, there were

H

e and schooT system (G=.41, G6=.29 and G=.21, -respective]y)'- For women

" school size had’ a stronger association with salary (G= 54) than for ‘f

. men, (G .34). Schoo1 size had the wedkest assoc1at1on w1th sa]ary

within the. Eng]1sh Catholic system (G= 16) espec1a]1y For the Eng]qsh _

Catholic women - (G 09) but the strongest assoc1at1on w1th sa]ary for
the French Catho11c women (G 62). Most of the women and the Eng11sh

Protestant men had greater access to h1gh sa]ar1es in large schools.

1

The ‘effect of schoo] size on’salary stayed the same for the total

sample after contro111ng for gender and ethno re]1g1ous d1fferences on

schoo1 size.

Commun1ty size was moderately assoc1ated with salary for the

tota] samp1e strongTy aSSOC1ated with sa]ary for the women - (G 49)

~and weak]y aSSOCTated for the men (G= 18) A]though there was a

~

strong re1at1on between commun1ty size’ and saiary for the Eng11sh

ZProtestant men (G= 56) 1ts effect was moderatd and negat1ve for the

_Eng11sh Catho]1c women (G- -33). . The Eng11sh Catho]1c women were the |

on]y teachers bes1des the Eng]tsh Catholic teachers in genera] who

were_more 11ke1y to earn h1gh S&]&F]ES in small communltles ~The

Heffects of conmun1ty s1ze on sa1ary were part1a11y reduced by contro]s

for gender d1fferences and for. gender and ethno rel1g1ous d1ffer-

ences comb1ned

F]ﬂa]]y, schoo] system was weak]y reTated to sa]ary for the

‘tota] samp]e (G=. 21) aTthough its effects were strong for the women

YG 61) but neg11g1b]e for the men (G—.OB). When the d1fferences in

S
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women's and men's distribution withjn'each‘schoo1_system;wefe_con-

trolled, school~system had a stronger though stil1 moderate effect on °
. ) . . - ‘; .

salary (6=.26). .
Thus, among the contextual variables, scheol's{;e ned the ,
strongest association with salary for the totd]-sampTe eftentgender
land ethno- re11g10us d1fferences were contro]]ed separate]y and concur—
rently. Overalﬂ the contextual variables had Tess important associa-
tions with sa]ary than the achievement and-persona] variab]es'did
) even after gender and ethno-religious dlfferences on these variables
were contro]]ed Gender, age, experrence, marttal status, education
"and_schdol-s1ze had the strongestmassociations with sa1ary after

gender and ethno-religious differences were conttolled: v
/f .. . > _ : _
'f-‘ 2. Correletions
| a. The Total Sample _
" The data presented in Tab]e 10 shows the corre]at1ons and
;:;t1\1 correlations between the 1ndependent var1ab1es and salary for
the total samp1e and all of the subgroups under scrutiny. Al1l of the
ach1evement persona] and contextua] var1ab1es were significantly
:correlated with sa1ary below the -001 Tevel. The correlations for all of &
the variables except pos1t1on and schoo] system were above r=. 30
Confirming. the f1nd1ngs of gamma ana]ys1s for the total sample,
exper1ence (r=.57), age (r=.55), education (r= 50) and gender (r=.49)

had the most important assdc1at1ons with sa]ary and all of these
assocfations were significant below the .001 -level. |

Litt]e cnenge occurred in the COrre1ations_of the achieve-

ment variables with salary for the total sample when controls were
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Jintroduced. However, when the effects of the achievement var‘iab1és‘ on
‘salary were contro]]ed by th.e personal chara'cterist'icrs {shown in Tabfe,
10 under the column heading Cornbjned"'A" partial r), there were some
reductio‘ns in the effects of education '(r=._50“ to r=.4.3—)\,”,the effects
of experience (r=.57 to r=;36), and the-e,ffez.:ts of position. (r=.23 to
rs.15). Nevefthe]ess, alil of the-a(':hiev.emenf vafiab]es remained sig-
nificant below the .001 level.

A1l of the personal variables w'ere_significantly cofre]ated
with :5a1ar_y and each had a cor‘re1afion of r=.40 or more. However, the
“effects of age wére substantial 1y_"reduced (r=.55 to -r=.16) by controls

for the achievemént vam‘ab]es,ﬁ and the effects of marital status ‘were
E.u_bstantia]]y reduced (r=.40 to r=.13) when the other significant
persona-f variables we.re confroﬂed._ Gender remained sigm‘fica\vt\jy.
corre]ated with salary (r=.44) aftér‘ other significant pe'rsona_i,-
achievement and contextual variables were introduced as controls.

Although the e-ff'ects t:Jf‘scho‘m size, community size and.
school system on saiary were: signfficant]y correlated below the -001 .
tevel for the total sample, these correlations were somewhat reduced
by controls .for the other significant contextual, personal and
achievement variables. Overall, for the total sample, male teachers,

educated teachers and experienced teachers were more likely to earn

high salaries.

b. Gender Variations
A1l of the varjables were significantly correlated with

salary below the .001 level for the women. “As well, all of these
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correlat1ons were equa] to or greater than r= 44 except those for
position and marital status. The- effects of educat1on on salary
remained constant and significant be]ow'the 001 level, after the other
significant ach1evement personal and contextua] var1ab1es were con-
tro}]ed. The - effects of experience on sa]ary were reduced from r=.62 -

- to re:Bf by the significant personaT_and contextua1 variables, and the
effects of position were reduced to 1ns1gn1f1cance Fhus, of the’ |
achievement var1ab1es “only educat1on and experience had s1gn1f1cant
leffects on salary for the women.

0f the two personal var1ab]es which were. s1gn1f1cant1y cor-.

related with salary for the women, only age rema1ned s1gn1f1cant when.f

-_ contro]s were introduced, and its effect on salary was considerably

- weakened (r=.57 to r=.24).

’ School size, commun1ty size and school system were sfgn1f1—
cantly correlated with sa]ary below the .001 level for women (r=.50,
r=.96 and r-.44, respectively). The effects of schoo] size and school
system onlsalary were reduced to r=‘36 and r=, 26 respective]y, wheh C
“all of the other s1gn1f1cant variables were controlled, and the effect'ﬁ
of commun1ty s1ze was reduced to 1ns1gn1f1cance

: 0vera11,_for the women, education was the:most strongly
_associated nith'sa1ary when controls were introduced followed by
experience, school size, school system and age. Thus,_more women eith
high education were earning high se1arfes, and more nomen with greater

years of teaching experience earned high salaries. As well, women

.

!

A
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oo
higher sa]ar{es;' Finaf]y;'o1der women were moredlike1y to earn high“
sa]ahies co ‘ . . | ‘
.  For the men, s1gn1f1cant corre]at1ons bie T ow the .001 level w1th
sa]any above r= 30 were found For experlence {r=.64), age (r=.61)
education (r=.42) and mar1ta] ‘status (r=.35). Position, school‘size
and, commun1ty s1ze had corre]atIOns w1th salary, s1gn1f1cant below

ithe 001 1eve] while the corre1at1on between schoo1 system and sa]ary

~ L1

| was not s1gn1f1cant : . T e
‘ The effect of educat1on on salary stayed the same when
_contro]s for other s1gn1f1cant ach1evement personal and contextual
varTables were introduced.. However‘ the effect of experience was”

' reduced by about ha]f to r= 32 by controls. for persona] var1ab1es
f_although it rema1ned s1gn1f1cant be]ow the-UOl‘Jevel. The effect of
"p051t1on on salary was . unchanged by contro]s ‘remawning one of the
1east Tmportant corre1a€10ns With salary for the men..

Each of the persona1 var1ab1es were s1gn1f1cant1y correlated
w1th sa]ary for the men. ’ The corre]ation for age was, however, sub-
stant1a11y reduced (to r=.16) by contro1s for the achievement vari-
ab]es a]though 1t rema1ned s1gn:f1cant be]ow the, 001 1eve1 Similarly,
marltal status was reduced by ha]f (to r=. 17) when controls for the
achievement varfab]es were 1ntroduced of the two contextua] vari-
ables s1gn1f1cant]y c0rre1ated w1th sa]ary, schooT s1ze was the only

one whose correTat1on rema1ned s1gn1f1cant with salary after persona]

. .and achievement var]ables were 1ntroduced as contro]s

K

0vera11 for the men, educat1on and eXper1ence were the most

I3

' strong]y assoc1ated w1th sa]ary, rema1n1ng s1gn1chant after other‘

1
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_achievement, personal and contextual variables were introduced as

controls. Position,age, marital status, and school size remained

significént]y corre]ated with salary but had'weaker associatfons.
.

;‘Thus educated men and exper1enced men were more. Tikely to earn h1gh !

-sa]ar1es whereas those n h19h pos1t10ns were not as assureﬂ of- h1ghi o
salartes.
c. .The French Catholic Teachers =~ | ' :
Within the French Catholic schoo] system all of the 1nde‘ iR

*pendent variables had <correlations equa1 to or above r= 45 and were
significant below the .001 1eve1 except for pos1t1on, schoq1 and com-=

munity size which had corre1at1ans below r=.40, although-they'were

significant be19w the .001 Tevel. The correlation of the two achievement

variables of education and experience were reduced somewhat fo r=.37 Yo

l.f

respectively, -although they both Temained significant below the .00l
]eve] when the personal variables were introduced as controls. The ..

'

effect of pos1t10n on salary was also reduced although.it, too, re-. o
mained s1gn1f1cant below the .001 level.

: fhe personal variables of age (r=.52), marital status ~
£f=.45), and gender‘(r;.sg) were closely associated with salary,
remaining significant below the .001 level, for the Frencﬁ Catholic
teachers. Howeveér, the effects of ége on salary were cybstantially
reduced when therEChievement variables Qere introduced as controlsyiz
The effects of mar1ta1 status were also reduced by over ha]f to oo
(r=.16) by contro]s for other significant personal var1ab]es On the
other hand the s1gn1f1cant correlation between gender and sa]ary was
1ittle changed when controls for other s?gnificant persohgl, achieve-

« o .
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ment, .and:contextual varfaoles were,fntroduced

The two conteXtuaF uarfab1es schoo1 s1ze and comnun1ty

size,. were correlated s1gn]f1cant1y with salary (ra39 and r=32
respective]y) for the French Cathol1c teachers The effects of school
s1ze on sa1ary were somewhat reduced to r= 22,_51gn1f1cant be]ow the 001

-1eve1 by contro]s for ach1evement varfables The effects of: com—

_mun1ty 51ze on sa]ary were substant1a11y reduced “(to r= 11) s1gn1f1—

- cant be]ow the .001 1eve1 when persona1 war1ab1es were 1ntroduced as’

o

L
: LS

‘Overa11 for the-French Catholic. teachers, gender had the

strongest assoc1at1on with sa]ary, a]ways hav1ng a corre1at1on above

r=,50 s1gn1f1cant be]ow the .001 Tevel after the other s1gn1f1cant var1-

ab]es were contro]]ed The other two 1mportant assoc1at1ons w1th

sa]ary for the French Catho11c teachers wére education, and experience.
Thus, )more ma]e'teachers in" the French Catholic system earned high
isaTar1es than fema]e teachers, and h1gh1y educated and exper1enced

teachers earned h1gh sa]ar1es

For the French Catho]1c women exper1ence school size and

3

»

age had corre]at1ons above r= 45 s1gn1f1cant be]ow the 001 1eve1 " The

.remainder of the 1ndependent var1ab1es had corre]at1ons be]ow r=. 40

but were also st111 s1gn1f1cant be1ow the 001 1eve] of the "three:

‘ach1evement~var1ab1es, exper1ence was the most strong]y assoc1ated

wWith sa]ary for the French women - (r—GO) and a1though th1s Cor-'

\ N

' re]at1on was reduced 50mewhat to r= 41 when a]] of - the 51gn1f1cant

varlab1es were contro]]ed, 1t rema1ned s1gn1f1cant be]ow the .001 ]eve]
bt

-The effect of educatlon on sa1ary, (r 22 s1gn1f1cant be]ow the 001 :

"t
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‘ T
]eve1) stayed ‘the same when all other signjficent variables wete
‘ 1ntroduced as controls. The, effect of position on salary was reduced

' to 1n51gn1f1cance by controls for the other s1gn1f1cant ach1evement

N
-

var1ab1es
‘ ) Of the two personal var1ab1es s1gn1f1cant1y corre]ateq;ﬁjth
sa]ary, age was the. on1y .one to rema1n s1gn1f1cant1y corre1ated below
the 001 1eve1 after contro1s, a]though its effects on sa]ary were
J;reduced by about ha]f to r= 22 when a]] of the other 519n1f1cant
variables: were 1ntr0duced as controls -S1m11ar1y, ef the two‘%on— ‘e
textual var1ab1es 51gn1f1cant]y corre]ated w1th salary, schoo] size
was the on]y one to rema1n s1gn1f1cantﬁy correlated with salary below
the 001 1eve1 after controls Its correlation with salary was little
,chenged_(re.47). o |
| Overall, for the French Eetholic women, experience and
A:'edhtation here most streng1y associated with salary followed by age.
'Thus,eexperienced‘women in the French Catholic school system were more
‘_1ihe1y to eehn high salaries, as were -highly educated women.
- For the French Catholic men, correlations of more than r=.40
+w1th sa]ary, s1gn1f1cant be]ow the 001 lTevel, were found for experience
(r .63}, age (r= 58 aqd education (r=.43). Marital status, schéol.
- size and commun1ty size had correlations significant below the .001
level, but w1th cerre1at1on_ya1ues below r=.40, while the correlation
bét;ee;-;;;:t?;h’end selary weeﬁnot significant'for'the French
:,Cetho1ic men. .
0f the significant achievement variables of educatfon and
exﬁekience, education's correlation hith salary stayed the same when

N
1.
i
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controls for other.significant achidvement, personal and contextual
varjab;es were tntroduced. The effect o} experiénce, on the other
E hand, was reduced by about half to r=.30 after controls for the per-
sonal variables”nere introduced, although it remained significant below
the .001 level. “In addition, the insignificant correlation between
pogition and sa]erydpecame signfficant when the other achievement
variables were introduced as controls {r=.10). | ¥
The effectfof aée'on'saTary (r=,58, significant below the 001

Tevel), was substantially reduced when marlta] status and e1ther the
achievement or the contextua] var1ab1e$ were introduced as cofitrols.
x'The effect of mar1ta1 status on salary was reduced by half to r=.18 by
controTs al though 1t rema1ned s1gn1f1cant beTow the 001 level. Of the
"contextua] var1ab1es 519n1f1cant1y corre1ated w1th sa]any, only schoo]
_has12e remalned 519n1f1cant1y correTated with salary, with its correla. *
tion reduced s]1ght1y after controls (r 22). “ 7
B 0vera11 for the French Catho]1c men, educat1on and exper1—'
ence were ‘the most strong1y assoc1ated w1th salary, fo]]owed by schoo]
size,. mar1taT status age and pos1t10n Thus, educated men::in the _ﬁ

rFrench Catholic system were more 11ke1y to earn h1gh sa1ar1es Th1s o

was'also true for exper1enced French Catho]Jc men.
d. The EngI}sh Cath011c Teachers + .
For the Eng11sh Catho]tc teachers, 51gn1f1cant corre]at1ons |
with” sa]ary be]ow the. 001 leVel ‘wére found for age {r= 62) exper1ence ‘
(r= 55) and education (r 42)  The other two s1gn1f1cant corre1a-
_t1ons; forlgender and position, each about r= .25, were only s1gn1f1—
)
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cant be1dw'the'.01 level. The remainder of the indepehdent variables
‘were not 51gn1f1cant1y corre1ated with. sa]ary |
The effect of educat1on on sa]ary stayed the same, and

s1gn1f1cant below the .00l Tevel, when other s1gn1f1cant variables were : .
1ntroduced as contro]s On the other hand the effect of exper1ence
was reduced substant1a11y (to r=.34) by contro1s for the persona]
'n;-var1ab1es a1though its effect hema1ned s1gn1f1cant be]ow the .001 1eve].
The effects of position. on saﬂary'yere reduced to 1ns1gn1f1cance by .-

contro]s for persona] var1ab1es

.%%} The effects of age on satary were reduced by hajf'to'he.ao
hhen achievement" var1abTes were 1ntroduced as contro]s Gender bécame
more strong]y assoc1ated w1th sa]ary (r=35) when contro] var1ab1es
were introduced and 1ts 1eve1 of s1gn1f1cance decreased from .01
to .001 ~None of the contextua] var1ab1es were s1gn1f1cant1y cor-
re}ated w1th sa]ary for the English Catholics.

L 0veha11 }for the'Eng1tsh Catholic teachersr eddcation,
exper1ence gender and age were the most strong]y assocwated w1th
salary Thus, h1gh]y educated teathers in the Eng]1sh Catholic gphoo]
system were more 11ke1y to earn h1gh saTar1es, as were experienced

:teachens.i More men_1n the Engi1sh Catho11c sxstem earned h1gh sal-
,: aries than women, and otden_teaChers were more“1ike1y tolearn high
sa1ar1es as we11: . ‘l |

For the English Catholic women, exeeriente and age were both

s1gn1f1cant1y corre]ated w1th salary below the .001 Tevel each w1th g

'corre1at1ons of r=.56. The on]y other var1ab1e corre]ated with salary

' for the English Cath011c wWomen was educat1on (r=.39) significant-below E
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.the .éOl_Tete].f With contro]sifedncation andfgxperience were still.

k ‘correlated wdth saTary-(r=.47 and r=;40; respeetivety)'and'remainedﬁ
lsﬁgnificant'be1ow,the ,OOlu1eve1.'-The effect of age was reduced to
,1nswgn1f1cance Thns htgh]y educated Eng]ish Cathoiic women were

11kely to earn h1gh saTar1es, as were exper1enced women.

- On the other hand for Eng11sh Cath011c meny age (r=.74), .
exper1ence (r 59) and educat1on (r— 42) were . s1gn1f1cant1y correlated

. With sa]ary be]ow the 001 1eve1 wha]e pos1t1on (r=.33) was s1gn1f1-

'_cant1y corre]ated with salary below the .01 Jerél} After the controls of
-dther siénificant variab1es'were introduced the correlatione between

n.educat1on and salary, and pos1t1on and sa]ary, stayed the same, s1g-

n1f1cant below the -001 and 01 1eve1s respect1ve1y Hdwever,_the :‘”
'3cdrre1at10n fornegper1ence_was reduced to insignificanqﬁ: and the

T cnrrelation for age was.snbstantia11y reducedr(to r=.41 sidnificant'belpw
the .01 1eve1 on]y) ~ Education, -age'and position remained as the
: var1ab]es w1th the strongest associations with sa]ary after contro]s
_were 1ntroddced. Highly. educated men and older men were more 11ke1y

to €arn high salaries. Furthermore men 1n spec1a11zed and d1rector

Inositions in.théjEnglish Catholic school system ‘were .more 11he1y to

~earn high salaries.

e. The English Protestant Teachers

Eprﬂthe Engli h‘Protestants; correlations mith*salary abbve
r=.60,.significant beio the -.001 level, were found for experience
(r=.6&) and age {r=.65). ucation, position, school and éommunity
size;were cdrre1ated,_sign1f1dant belaw the‘.OOlﬁlenel, with‘salary:_these

correlations are all betlow r=.45.-.Thé‘effect;of education on salary |
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dncreased when contre1 variabies were introduced fr=.54), and-remaihed
‘s’i'gnifi.cant_bed ow the .001 ]eyleﬁ._ T‘hele_ffect of e.xperi'ence on sa1aryzas _
. sUbstahtia11y‘reduced‘(to r=.37). by controTs, whi]e;the eftect of -

-positien on‘sa1ary.was_reduced_somewhat_to r=.31, significant“be1ew
 the .01 Tevel oh'ly"' | |

. The effect of age on salary for the Eng11sh Protestants was

substant1a11y reduced ‘though st111 s1gn1f1cant be1ow the .001 1eve1 when
the-ach1evement yar1ab1es were 1ntr0duced as controls. Gehder became
A.sig;:;;cah%Hy correlated wjth‘satary (r=.29) when controls for dthern

personal and achievement variables were introduced. The significant

) “effects ‘of schod] size and communttyusize on salary were reduced to

; ins1gn1f1cance by ‘each other.

0vera11 for the Eng11sh Protestant teachers, educat1on had
the strongest association w1th sa]ary foTlowed by.exper1ence posi-
tiohr aée, and:gender Thus, highly educated teachers in the Eng]1sh
Protestant system Weére more 11ke1y to earn high - sa1ar1es 95 were
exper1enced teachers. _Also, teachers 1n.spec]a]1zed_and director
fpositions; otder teachers,'and men were more 1ike]y to earn high . t.
sa]aries. o -'_ B i ". S | h
For the'Eng1ish Protestant wqheh;,exeerience‘(r=.63) and age
{r=. 64) were significant1y‘corre]atedlwith sa]ary below the .001 feve].
The other significant var1ab1es (be]ow the .01 level respect1ve1y) were
educat1on {r=.40}, position (r=.35), and school size (r—.4Q). Nhen.
controls were jhtrqduced, the effect>of education on salary increased
to r-69 significant be]ow-the‘OOI 1eue1. The effect of exper1ence was -

reduced to insignificance, and the effect of pos1t1on stayed the same
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(r=.38) remaining*significant below. the' OlVTeVeT The effect of age was:
) reduced somewhat to r=. ié s1gn1f1cant bel ow the 01 Teve] only The
correTat1on between schooT s1ze and saTary stayed the same. - -Thus, for
\the EngT1sh Protestant women, educat1on was the var1ab1e most strongly
- assoc1ated w1th salary,- foTTowed by age, pos1t1on and schoo] size.:
HTgh]y educated and oner women were both more T1ke1y to earn h1gh
fsaTar1es Women who OCCup1ed spec1a11zed and d1rector pos1t1ons were
also more likely- to earn h1gh‘sa1ar1es as well as women ﬁho-taught in
.TargefschooTs.. o | : | o |
E Fon'the English'Protestant men, exper1ence (r 73) age .
' Ar=. 72) and. p051t1on (r=.50) were s1gn1f1cant1)eﬁe9rre1ated W1th :
saTary beTow the .001 1eveT The remaining 1ndependent var1ab1es were
‘ s1gn1f1cant1y corre]ated w1th saTary below the .01 TeveT and al] of these
’ corre]at1ons were Tess than r=.40., However ‘the effect of educat1on
- on saTary 1ncreased to r=.43, s1gn1f1cant beTow the" 001 Tetel, when
lcontroTs were 1ntroduced The effect of eXper1ence on saTary was -
* somewhat reduced (to r=.54), but rema1ned s1gn1f1cant be]ow the 001
“ level ,when controls were 1ntroddced Also, the effect of age was i
substant1aTTy reduced (to r=.38) and 1ts stpn1f1cance TeveT 1ncreased
to .01 after controlss. Thus, experlence and educat1on were the var1-'_
]abTes most h1gh1y associated w1th saTary fol]owed by age Experwenced
men and h1gh1y educated men were more likely to earn h1gh sa]ar1es in the :

‘ EngT1sh Protestant system as were older men. o :.T\_ -

113



f. Overview of Correlations With Salary

The vaffables chosen for this study are more adequate for

-the analysis of salary than for the analysis of.position. As the

gammas have shown, there were more independent variables associated
with salary than with position, and as well the associations were much
stronger with salary than with position. The correlations between the

independent variables and salary have confirmed the associations found

through the gammas, and they have shown that the majority of these *

... relationships were significant, even after controls were introduced.

The gammas have shown that gender, age, experience, marital
status, education and school size had important associations with
-salary for the total sample. Partial correlations have confirmed the
significance of these relationships for the total sample. In add-
ition, correlation analysis has shown that, after-contfb]s, education,
ekperience, school size, school system and age were significantly
correlated with salary for the women, whereas education, experience,
iposition, age, marital status and school size were significantly
coréeiated for the men.

‘ Experience, education and age were significantly correlated
with sa]afy for the Ffench Catholic women, whiIé education, exper-

ience, school .size, marital status and position were significantly

_correlated after controls for the French Catholic men. For the

English Catholics, education, exberience,*gender and age were signifi-
cantly correlated with salary. Education and experience were the only
variables remaining’significant]y correlated with salary after con-

trols for the English Catholic women, while education, age and position
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“were s.igni'ficant‘co'rrémtedwi,th salary for the.English Catholic men

after controls were introdueed. For the Eng]ish-Protestants, educa-‘
tion, exper1ence pos1tion age and gender were s1gn1f1cant1y cor-
related w1th sa]ary after contro]s Educat1on age pos1t1on and’

schoo] -size were. s1gn1f1cant1y corre]ated WIth sa]ary after controls :

5_ for the Eng11sh Protestant women while experlence educat1on and age

T owere s1gn1f1cant1y corre1ated with sa]ary after contro]s for the

a,

. regress1on equat1ons except for pos1t1on and school system which were

_ Eng11sh Protestant men.

.3- Regressions ~ = . -

As” a finaTlstep"in the analysis of salary, stepwise regression

—

.~

was carried out The resu1ts are presented in Table 11 for each of .

the groups under scrut1ny Stepw1se regress1on is used to show the -

_ amount of variance 1n sa]ary which can be expla1ned by the Tndependent

var1ab1es A11 of the 1ndependent var1ab1es were included in the

unsu1tab]e for th1s k1nd of ana]ys1s The poss1b111ty of
muTteco]]Tnearwty between _age and experience must-be addressed due to
their high correlat1ons These correlations ranged from r=.60 for
French Catho11c women to r= 88 for English Protestant women. In‘
genera1 for women, age has not been a sat1sfactory proxy “for exper1ence
due to their- often 1nterrupted career patterns Furthermore, an B
eiam1nat1on of the frequency d1str1but1ons for age and experience
suggests that.teachtng was not the sole career for a number of teachers,
most mdtab]y for the English Protestant men. In correlation ana1ysis

it was found that in those groups of teachers where age and exper1ence .

-

had low correTatTOns experience had a more important effect on'sa1ary

Y
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‘Aefter controIs for some, wh11e age had a more important effect after

. contro]s for others. For th1s reason both age and experience were

reta1ned in the regression ana1ys1s but three separate-4tepwise regres-

- sions were performed on each of the subgroups under scrutiny because |

of the strong but d1ffer1ng corre]at1ons between age and experience
"‘for certa;/)groups. The-fyrst stepw1se regression included all of the

-‘.independent'variablesi the'seednd one included the independent vari-
“ables exgept for ege; and the thjrd one included the 1ndependent

variab1e3\exCept for'experience ~Only the first ser1es of stepwise

regress1o which 1nc1udeé a11 of the 1ndependent variables is
presented th.Tabla 11,45 the results of the other two stepwise re-
greesions were nof substantially different. Only the variables which
resulted in an re change of at least .03 are gresented as, dfter this
point, add1t1ona1 changes were negligible.

Correletion and«regression re$u1ts may differ because posi-
" tion and school system were included in the correlation analysis but
not in the regression ani]yqjs. Another factor contributing to
possible differences is that there can be no more than five control
variables 1n.cdrre1ation ana]ésis, Qhereas there is no 1imit to the
" number of possible variables included in regression ana]ysig. Also, ~
-in eorrelation analysis, egecific groups of variables were chosen as
control variables, whereas, iﬁztegression ena]ysis, the variable which
exp;ained the most variance in salery Was automatica11y introduced
intd the regression equation as the first step, and aTJ subsequent

variables were introduced by the SPSS stepﬁise regression program if

‘they produced-an increase in the amount of variance explained.

-
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For the total sample, experience, gender, education and
school size together explained 66 percent of thg.variance in teachers
salaries when all 0f|the independent Qariab]es weré 1ntr0dJced into
the regression equation. Although gender was found to be the most
strongly associated with salary from the gamﬁas and correlations, this
was not the case from thé regressiop; although it was the second most
important exp]hnatbny variab]e. Thus for the total sample, a mixed
mode] of achfevemeht, perscnal and contextual variables combined to
explain 66 percent'of the variance in salary.

For the women, 62 ﬁérceﬁt of the variance in salary was
é§p1ained by expe}ience, education and school size. This concurs with.
the results from correlation analysis. However, in that analysis,
school system was also significantly cqrre1ateé with éajary. For the
men, 54 percent of the variance in salary was expléined by gxperiencé,
-education and marital status. These results also confirm the find%ngs'
of correlation analysis. For both women and men, experience was the
most important factor in explaining salary, and it exp]aiyed the same
amount of variance in salary for women és for men. Finally, after
experienée and education had exp]aineq more than 50 percent of the
variance in salary, the third most important egﬁianatory variable was
school size for women, which added another 16 percent to the exp]ained.*
variance, and marital status for men which addéd'anotﬁér 3 percent to
the exp]éined variance. Thus, an achievement-hased model was oﬁeraf
ting in the distribution of salaries within.t?ewsﬁbgroupé of women and

men.
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- Within each of the three ethno re]1g1ous groups, between 58

) and 69 percent of the var1ance 1n sa1ary was exp]alned but by
differing sets of var1ab1es. Gender exper1ence educat1on.and.sch061'
size together exp1a1ned 69 percent of the var1ance in sa]ary for the
'French Cathol1c teachers : These same var1ab1es a]so had s1gn1f1oant
corre]at1ons with sa]ary S1m11ar1y, for the Eng11sh Catho11c B
teachers oage; education experlence and gender together exp1a1ned 58
percent of the var1ance in sa]ary These same, var1ab1es had been
s1gn1f1cant]y corre]ated w1th §a1ary, When. age was ‘not 1nc1uded in
the regression equat1on experaence rep]aced age as’ the f1rst-var1ab1e
1ntroduced into the regress1on, exp1a1n1ng the same amount of variance. i"
as age (41%) had exp1a1ned Age, educat1on communlty 51ze and gender 3

were found to be the most 1mportant var1ab1es for the Eng11sh Prot-

. estant teachers, eXp1a1n1ng 69 percent of the var1ance in the1r sa]-

-

aries.: On the other hand in corre1atxon ana1ys1s after the 1ntroduc-
-t10n of contro]s,‘experwence was 1mportant for Eng11sh Protestant

,
teachers wh11e commun1ty size was not s1gn1f1cant1y corre1ated w1th

sa]ary When age was not included in the regress1on'equat1on, ex-
perience repdaced tt‘as the'tirstZVariab1e introduced into the regres- L

’sfon, exo]aining a Tittle Vess of the varaance 1% sa1ary fhan‘age did

(32% and 38% respectively). <. . 7.

. ‘Overall, gender had an Tnf1uence an sa]ary“wdthin each of .
the'school systems _ It was the most important exp1anatory var1ab1e of

'sa]ary w1th1n the French Cathol1c schoo]l system and 1t was the fourth

most important variable in the two Eng11sh school systems A1so each un1t

of gender produced the greatest amount of change in sa]ary (Beta -38) of
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. any exp]anatory var1abTe 1n the French Catho11c system whereas it produced

- a much smaT]er amount of. change 1n sa1ary for the English Cathol1cs
(Beta 19). and Eng]1sh Protestants (Beta 210, Age had the most important

-1nf1uence on sa1ary within the two Eng11sh systems exp]aan1ng about 40

. percent Oﬁ the Var1ance for each group.. A greater change in salary per '
- undt'of‘age:occdrred' however for the-Eng]iSh Protestants than for the

Engi1sh Catho11cs (Beta 41 versus Beta 28 respect1ve1y) '

“The’ second most 1mportant var1ab1e for the French Catholic
teachers was exper1ence whtch exp1a1ned another 24 percent of the

. var1ance in sa]ary compared to the 5 percent 1t ‘added as the third

Lo

most 1mportant exp1anatory var1ab1e in the Eng11sh Catho11c schoo] bor

syStem Educat1on was the second fost 1mportant eXp1anatbry var1ab1e

‘

for the two groups of Eng11sh teachers adding 16 percent to the

-

exp1a1ned var1ance in saIary for the'English Protestants but 10

s

percent for the Eng]1sh Catho11cs and ) percent for the French Cath-
01Tcs Schoo] s1ze added 2 percent to the a1ready explained variance ..
"in sa1ary for French Catho]1c teachers and commun1ty size gﬁ%ﬁd 9

percent to the already exp1a1ned varaance in saTary for the Eng11sh

'Protestant teachers

Thus the three schooi systems had m1xed mode]s of persona1
ach1evement and contextua1 varfables to exp1a1n sa]ary For ‘each of . -

_the school systems, persona] variables exp1a1ned the most variance in

b ]

‘sa]ary {i.es gender in the French Catho11c system and age in each of

‘the. two Eng]1sh systems) In the two Catho]1c school systems then
—_
ach1evement variables of educat1on and exper1ence followed' as the

second and third most‘nmportant explanatory var1ab1es, while educat1on
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and community size f0f1oued as the éecond and third most‘impontant .

eXp1anatory var1ab1es in the’ Eng11sh Protestant system ‘Genden‘ex—’

plained the-most variance in. salary in the French Cath011c system

(35%) but ]1tt1e 1n the Eng1lsh Catho11c (5%) or Eng11sh Protestant

_ Schoo] systems (3%) ' , . .
Within the French Catho]tc system about 55 percent of the_ﬂ

variance in both women s and men 5 sa]ar1es was exp1a1ned by exper1-;i

,ence, educat1on and .school. size. These same var1ab1es were s1gn1f1-

cantly: corre]ated w1th sa]ary after contro]s were Tntroduced for

bath women and men. Exper1ence exp]a1ned the same amount of var1—

ance in salary (about 40%) for bath the women and _men. In add1t1on,.

schoo] size exp1a1ned the second 1argest amount, another 15 percent;z

of the variance in salary for the women whéreas for ,the men":t"; i'.

exp1a1ned only 3 percent and 1t was the th1rd var1ab1e 1ntroduced L B

into thé regression equation, On the other.hand, educat10n-exp1a1ned

another 12 percent of the variance in saTarj for men but only 4

percent for the women. Thus ach1evement var1ab1es exp]a1ned about

ha]f of the variance. in salary for the ?en On the other hand for :

the women, only one ach1evement variable,: ehper1ence, eXp]a1ned a -

tota] of 40 percent of the var1ance in sa]ary w1th school s1ze fo]- o

“10w1ng exper1ence as the second most 1mportant exp1anatory var1ab1e |

| Within the Engl1sh Catholic schoo1 system educat1on and

"ehperience exp1a1ned 49 percent ‘of the var1ance in women 5 sa]ar1es

'_wh11e 68 percent of the variance in men ‘s sa1ar1es was exp1a1nfd by

age educat1on mar1ta1 status and exper1ence, These findings concur.

with thée results of correlation ana]ysis,_although marfta] status and” ..
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exper1ence were: not- s1gn1f1cant1y corre1ated w1th sa]ary aFter con-;

tro]s for the men For the’ women exper1ence exp1a1ned 33 percent of

. the var1ance in sa]ary and educatlon exp1a1ned a further 16 percent

\.

Ton the other hand for the Men educat1on and exper1ence added to—

: gether, on1y exp1a1ned another 8 percent.of the var1ance 1n. sa1ary i

»

after age had a1ready exp1a1ned 55 percent Thus, an achlevement—

based model was ev1dent1y app11ed to the a]]ocat1on of women 5 .

sa]arles in contrast to a- persona] mode] based most]y on age- for the

men. s T« '
. . - * - e T Al

1 withfn“the'Endlish Protestant system‘ Blzpercent offthe
‘variance in women' s sa?arIes is explained by exper1ence educat1on .
commun1ty s1ze and age These f1nd1ngs on]y part1a]1y concur w1th the
resu}’?? from corre]at1on ana]ys1s where experlence and communlty size,
were “not’ s1gn1f1cant1y corre]ated w1th sa]ary, whereas p051t10n and schoo]
s1ze were s1gn1f1cant1y corre]ated w1th sa]ary For the men 69 percent of .
the var1ance in sa]ary is exp1a1ned by exper1ence educat1on and age. Th]s

v

concurs w1th the f1nd1ngs from correTat1on ana]ys1s Accord1ng to the

resu]ts from the regress1on ana]ys1s an ach1evement based mode] was

operat1ng in the d1str1but1on of both women's and ‘men’s saTar1es 1n the

Eng11sh Protestant system. ATthough exper1ence was’ ‘the f1rst exp]anatory
VarTab1e for, both the women and- men 1t exp1a1ned ; ]arger proport1on of
‘the var1ance for the. men (53%) than for the women {39%). and there was a_

oreater amount of: change in- salary per. un1t of exper1ence (Beta A43) For
the men than the women, (Beta .15)... On the other hand, educat1on was a' morel
1mportant exp]anatory var1ab1e for'the .wamen, exp1a1n1ng 26 percent of the

var1ance 1n sa]ary, whereas for the men, it exp1a1ned 11 percent on]y

'
o i
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Community sﬁze explained only another 6 percent of the variance.in salary

" . 0 u L - .I“,
for women, although the amount of change in salary per unit of community

size was quite Targe {(Beta=.41). Simi1a$1y, age explained another iOw ﬁ

- pergent of the variance in.saIary,de women, and the amount of change in

L

'éa1ary'per unit of age was very large (Beta=.71L For thé men, age-.,

"

explained another 5 percent'’of the wariance in salary, and, the amount of

change in salary per unit of age was'alsp quite large (Beta=.35). Thus,»

¥ L,

for the women and men in the English Protestant system, achievement
variaB]es explained oVer;SOZpercent of the variafce in salary.

1
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CHAPTER v DISCUSSION OF THE ALLOCATION OF SECONDARY
SCHOOL TEACHERS' POSITIONS AND SALARIES ON THE "
. BASIS OF AH ACHIEVEMENT OR SOCIAL CLOSURE MODEL

’

‘+A. Teachers' Positions i

1. Gender Differentes Among Teachers® Positions
Male teachers were more likely ito occupy

specialized and director postions than female
teachers, even after’ controls for education,

~ experience, .age, marital status, school and
community s12e and schoo] system are 1ntr0duced
(H.1). g

Initially, chi-square analysis estab]ished significant dif-
ferences between women and men's positions and the s1gn1f1cance of
these assoc1at10ns were 1ater confirmed by t-tests. Iﬂgbamma ana]y—
sis, gender was found to have a modezate assoc1at1on with salary
(G=.44) after ethno religious d1fferences between the genders were
controT]ed which 1nd1cated that more men than women occup1ed high
positions. Correlation® analysis confirmed the significhnce of the
~association between gender and position; and, through partial cop-
relation analysis, gender remained significantly correlated,with posi-
tion even after controlling for the other significant variabTesv
School size and school system also remained sighifttant]y correlated
with position. The partial exciusiqn-of women from spegja]izeq_and_L
director positions was not, thereforef due_to thetr‘]ack of_educattonal
Credentials and teaching experience. Nor was it due.to the organiza-
tional context in which they were teaching. Rather, gender served as "

the criterion for d1fferent1a1 access to specialized and d1rector'

positions. Smith's (1975) observatTOn that, at all levels of the
:?-

L
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educational hierarchy, men occupied the decision-making positions,

diffusing and perpetuating-the ideo]ogies which supported women's

»

- exc1u51on from them 1s conf1rmed for Quebec secpndary school teachers

I

:in the mid 1960 S.

The ach1evement mode] therefore is reJected as an exp]ana—‘

i

t1on for the presence of . fewer women than men in decision- mak1ng

pos1t10ns since women w1th the same level of education and years of.

. f

teach1ng exper1ence as men were not given identical pos1ttons School

"‘commtss1oners were practicing gender‘d1scr1m1nat1on,by hiring or pro-
. moting more mef than wemen to decis?on—making positions. Attempts
- made by teachers' unions to negotiate with School Commissioners for -

.the a]iobation of teachers' positioné on the basis of teaehers“’educa-

tion* and exper1encé had not fu]]y succeeded. Prior{to'the creation of .
the M1n1stry of Educat1on no empToyment policies, outlining the
teachlng credentials and experience requ1red for unspec1a]1zed
spec1a11zed and d1rector positions, had been estab]jshed by the con-
fess1ona1 comm?ttees or the school comm1ss1ons " The new Ministry of
Educatton did not 1ntr0duce any major emp]oyment policy, but it did
requ1re that secondary schoo] teachers have at least completed sec-
ondary schoo1 and NormaT School. From the data reported in this,
study, on]y a‘small minority of teachers -7 percent of the mep and 4
peroent of the women = did not yet-have~the m3 i mum qua]ifications |
F1na1]y, the 1964 Labour Code 1eg1slat1on prohibiting d1scr1m1nat1on

on the basis of gender 1in the workplace was not 1nmed1ate1y incor-

;porated 1nto the deve10pment of po]1c1es gaverning the emp1oyment of

teachers. Thus, during the period.of this study,_the 1965-66 school
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year male teachers had greater access to dec1s1on mak1ng pos1t10ns
and .all of the rewards and benef1ts of prestige, and-the powers‘of
1nfﬂuence accruing to these pos1t10ns

Male teachers were more 1ikely to occupy

specialized and director positions than female:

teachers within each of the French Catholic, .

English Catholic and English Protestant schooT

‘Systems, even.after controls for education,

experience, age, marita) status, school and

. conmunity size were introduced (H.2)..

Al though ch1 square tests established that there were s1g~
n1f1cant differences between women and men's pos1t1ons in both the
French and Eng11sh Catholic schoo] systems, t-tests conf1rmed a sigfu
n1f1cant gender difference among teachers' positions in the French
._Catho11c school system on]y. No significant. d1fference§ between women -.
and men's p051t1ons in the English Protestant schoo] system were
estab11shed by either chi-square or t- tests Gamma measures indicated

that, for the French Catholic teachers, gender had the strongest
association of all the 1ndependent variables with position (G=:45)
whereas no assoc1at1ons between gender and pos1t1on were found- for
either of the Eng]1sh Catholic or Protestant teachers The signifi-
cance of the association between gender and pos1t1on for the French
Catho11c teachers was conf1rmed by corre]at1on ana1y515 Gerider and
school size were the only two varlab]es wh1ch rema1ned s1gn}f1cant1y
-corre1ated w1th pos1t10n after controls were 1ntroduced on these and
the other s1gn1f1cant,var1ab1es. There were no s1gn1f1cant correla- -~
tions found between gender and pos1t1on for either of the Eng113h

: Catho11c or Protestant teachers Commun1ty size was the 0n1y var1ab1e

significantly corre]ated w1th p051t10n for the Eng1ish Catho11cs
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None of the'variables which were significantiy corre1ated with posi-

‘t1on for the Eng11sh Protestant teachers rema1ned s1gn1f1cant after

: contro]s were 1ntroduced

Thus on1y w1th1n the French Catho]1c schoo] system did
gender serve. as: a cr1ter10n for d1fferent1a1 access to dec1s1on making

pos1t1ons © More men than women in the French Cathollc school system

. wWere g1ven spec1a]1zed and d1rector pos1t1ons by French Catholic’
‘schoo] commissioners'even when women had the same educat1on and
'., teachﬁng'experﬁence as_men. Ach1evement character1st1cs were not
, 1mportant for a11ocat1ng pos1t1ons among the French Catholic teachers

or, for that matter ~among e1ther of the Eng11sh Catho11c or Prot-

estadt teachers. However, it cannot be determ1ned from ava11ab1e )

1nformat1on ‘why the French Catho11c wWomen exper1enced part1a1 closure | .

" from. dec1s1on making pos1t1ons whereas ‘neither of the Eng11sh Cath~

o11c nor Protestant women exper1enced partial c1osure

-

Pr1or to the expans1on of secondary educat1on brought about

by the Educat1on Acts in the ‘early 1960 s, French Catho11c women had

* had very restrlcted emp]oyment opportun1t1es Most bf the secondary '
schoo]s had bheen segregated by gender and teachers be]ong1ng to

- re11g1ous orders had heéld the maaority of the dec1510n mak1ng pos1—

-

_3t1ons.' In addition, the classical co11eges had been fewer in number |
yfor women than-for men. Consequent]y, French Catho11c men- had occu-=
.pied the maJor1ty of teaching pos1t1ons up unt11 the expans1on of-

' pub11c secondary schoo]s, as fewer fema]e teachers had been requ1red

With the expansion: of the public secondary school system, and the fact

~ that religious orders were no 1onger ab1e to supply the educat1ona1
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services required by an enlarged student_popu1atioﬁ, French Catho1ic
lay women were given greater access to teaching positdons However
“accord1ng to “the resu]ts of th1s study, French Catho11c men st11]
occup1ed the majority of spec1a11zed-and director positions after ther
public secondary schools.had 1nttia11y expanded. - |

Furthermore, few policies to increase the number of the

fema]e teachers n the French Catholic system had been estab11shed by

the Catholic confess1ona1 committee, the French Catholic schoo] com-

. Mmissions or the Ministry of Education. - Perhaps,'the English teachers’

unions, which had proportionately more‘fema1e members than the french
teachers' unions, had been betternahle to bargain with:thetr s¢h§o1
commissions for an equal distribdtipn of posjtions_between the
genders. | -. |

2. Ethno—Re]igious Diffefences Among. Teathers“Positions
S1gn1f1£ant dtfferences .in the d1str1but1on of teachers
pos1t10ns among the schoo] systems were estab11shed by ch1 square
analysis but the s1gn1f1cance df these dinerences was not confirmed

by t-tests Gamma measures showed a negative association between'

schoo] system and pos1t1on (G-— 24) which 1nd1cated that _more of the '

French Catholic teachers than e1ther of the Eng11sh teachers occup1ed
spec1a11zed and d1rect0r pos1t1ons Corre]at1on analysis ¢onfirmed
“the significance of this aqaiciation. Sch001 system nemained nega-

t1ve]y and s1gn1f1cant1y corre]ated w1th pos1t1on even after )

.
_r_.]'t\

contro111ng for the other significant var1ab1es However, the

assoc1at1on between school system and pos1t1on Was’ eStab]ished‘for the
‘. - N . N\
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. men- only. Partial correlations showed the significance of this

association-persisted for the men even after-controls for the effects

"of the other s1gn1f1cant var1ab1es were introduced. HNo relationships

were found to be strong or s1gn1f1cant for the women. Thus, more men

' 1n-the_French CatholJc school system than men in either of the English
 Catholic or Protestant school systems'dccupied specialized and di-
“rector positions.. This relationship was evident when looking at the

distributions, as the Fﬁench‘dntho1ic men were overwhelmingly concen-

trated in specialized positions. No explanation for this association

. can be given.

3 Gender and Ethno Re11g10us D1fferences
Among Teachers' Positions

< Women who taught in large schoo]s, and who were Eing1e had
greater access to specialized and d1rector positions even after con-
tr0111ng for: the effects ef the other significant variables. On the
other hand, men who taught in the French Cath011c schoo] system, -and
who Were marr1ed had greater access to these positions after con-
tro]L1ng»for the effects of the_other s1gh1f1cant variables. For the

French Catholic women; schoo] Size, marital-status (a negative .

association) and education were significant factors associated with

, positien after controls. A]though both a cohtextua] and personal

characteristic were important factors tor French ‘Catholic women's

access tojdecisienehakthg pbsitions, educatien was becoming¢an tmpor-
tant factor as well, ret1ect1ng pefhaps the introduction of achieve-
ment as an eva1uat1ve cr1ter10n for the youngest and newest group of

secondary schoo] teachers.

/ s
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The French Catholic women had had difficulties obtaining
secondary school teaching certificates prior to the creation of the

Ministry of Education. Due to the lack of female French. Cath011c

J; Normal Schools offering sedondary school teaching cert1f1cates and ‘the

tuition fees at these schools (male French Catholic Normal Schoo]s
were pub11c) Frenth Catholic women had been forma11y exc]uded from
access to secondary school teaching credentials. The effects of these

.factors were ev1dent in the sma]? percentage of women teachers in the

. French Catholic schoo] systems compared with the two:Eng11sh systems

Also evident is the fact ‘that the French Catholic women who had
obtained secondary schooT teach1ng cert1f1cates were less educated and

younger than :the women in the two English school sytems or the French

Catho11c men.» That gorrective reforms including grants to female’

[ N
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students attend1ng French Catho11c Norma] schools were beg1nn1ng to

-Vtake effect was shown by the youth of the French Catholic female

teachers.

The p011c1es which governed the ‘€mployment of marr1ed women
in the French Catholic secondary schools in MontreaT up unt1] the
earTy 1960 s were a factor in the absence of women from spec1a11zed

and d1rector'pos1t1ons The French Catholic School Comm1ss1on of

~ Montreal was the largest employer of female teachers in the ent1re

’brovince of Quebec. Policies of the Montreal Catholic School-

»

i [
Commission stated that married women were not to be employed except
Iy

under extraordinary circumstances and, 1f they.were to be. employed, .

they were not to be promofed Even though this policy was Ionger in .

effect by the 1960's, French Catho11c wotmen were still be1ng part1a11y

.. »
!
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excluded from decision making positions on the basis of marital
status. The results have shown that more single than married women

occupied specialized and director positions.

'?rench Catholic school comm1ssions were following the génerﬁ1 o

trend which was ev1dent within other occupat10ns during the 1960 s -
where marr1ed women S absence from decision- mak1ng pos1t40ns 'was en-
couraged because of the1r-fam11y reSpons1b111t1es With the 1ack of .
shared fam11y respons1b111t1es between the husband and wife .in most
'“.fam311es during the 1960's, women's dual work respons1b111t1es were
the pr1nc1pa1 reasoqs adepted bybempTders to discriminate agalnstr
women. However, if.ieasti11 une1ear why‘it Was oniyrfn-the French
Caﬁho1ic schoolnsystem\EEEE fewer women occupied specialized and
.director positions. o o _ ' | .

For the French Cetholic meﬁ, marital status (a positive
association) and commuhit} sige'were significantly correlated with
. posifion efter‘the effects of the ether ETQniricant variables were
eontro]]ed. ‘For the English Catholic men,”community size was the only
variable significantly and negatfve1y correlated w%th position. None

FY

df the independeht variables included in this study were significantly
IO '

correlated with positfon for the EnQ]ish Catholic women. Simi]ér]y,

W
f

there were no variables which remained'Eignificantly correlated with
'positioelfor the English Protestant women and ‘men.

Thus{fWeak models haef»been developed foe explaining the
disfribﬁtion:of positions amohg teachers. A'model of partia1.50c5a1
closure based on gender is supported for the tota1'samp1e and thei'

French Catholics, and’a contextual model based on the organizational

-
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" characteristic of EOmmunity size is ‘supported for the Eriglish Cath-
. olics, but no model can be deve10ped“for the English Protestants. The

achievement-based model," the social closure model based on personal,

*.'characteristics and the contextual mode based on organ1zat10na1

character1st1cs have little ut111ty for exp1a1n1ng the d1str1but1on of
pos1t1ons ambng Quebec secondary schooI teachers Gender and poss1b1y _
community size would be the on]y var1ab1es to be reta1ned for future

analyses.

‘B.’feachers' Salaries - . . . ' -
1. Gender Ditferences in'Teachers'-Salaries

Male teachers were more 1ikely to earn high ’ *

salaries than female'teachers, even after controls

for education, experience, age, marital statns o

school and community.size, and school system were

'introduced(H 3) ' ' '

In1t1a11y, ch1 square ana]ys1s estab11shed s1gn1f1cant.
differences between women and men's sa]ar1es and th1s was conflrmed by
t tests. "Gamma ana]ys1s 1nd1cated that of all the 1ndependent
variables, gender had.the strongest associatidn with sa]any G=.64)
for the tota1.samp1e, and pantia] correlations confirmed the s'Qnifi- ..
cance of this association‘even after a]) of the other independent
variab]éé were contfol1ed, The results of regreésion showed‘that
,genden‘explained 22 percent or the secondA1angest amount ot variance
in salary for the total samp]e after the effects of- the other vari-
ab]es were controlled. Experience exp]a1ned the most variance 1n.
salary (32%). Although an achievementkcharacteristic was ‘the most

'jmportant"variable associated with the distribution.of teachers' sal-~

aries, gender, a personal characteristic, still exp1ained a sub-
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stant1a1 proport1on of the var1ance and exper1ence in conjunct1on ,

w1th gender exp1a1ned over’ ha]f of the var1ance in salary after

controls Thus, althotigh teachers with exper1ence were more 11ke1y to

Y

earn high saTar1es fewer women thah men with the same . educatnon, N

exper1ence and pos1t1on earned h1gh sa]ar1es .The dearth of women

earning h1gh.sa]ar1es was nét due to their lack of eddcationa1 creden-~,

tials, experience, position, age, marital status, or the.organiza-

tional context in which they were teaching: . rather their gender was

-

a  the criterion for.differential access to high saTaries. Thus,

A

hypothesis 3 has been confirmed: _ o

. -
L

. Pr1or to the creat1on of the M1n1stry of Educat1on
.cotiective barga1n1ng between the schoo] comm1ss1ons and representa-
tives of Eeachers unions had focused on negot1at1ons for the distri-

bution of sa]ary based. on educat1on and experience. Evidently, }hey_
< were successful in agreeing on e;pe;1ence as_hhe most impohtanf“
criterion for evaluating the competende of teachers. Gendeh in-
equality had not, however, been, a prinany issue in these negotiations.
> The province-wide salary scale, 1ntroduced by the Ministry, was based

o

¥ on education and teaching exper1ence but it was- applied to new
. f teachers on]jﬁ No sa]aEy policies were established by the school
S _commissions or the confessiodnal committees’bhior to or after the
creation of the Ministry of Education to reduce existing gender in-
equa]ities. Nor were there any salary policies 1ntroduced to.
e11m1nate gender based discrimination. Such policies wou]d have con-

formed with the provisions of:the new Labour Code legislaticn, which

1; prohibited discrimination on the basis of gender at the workplace.

. 132 '



_ Perhaps the concept of- the fam11y wage as described by
Beechey (1978) wh1ch assumed that women's primary means of sub- .-
s1stence was not from ‘her oWn pa1d 1abour but from her husband or
' father S pa1d emp]oyment was’ app11ed to the detr1ment ot female
‘teachers, by schoo] comm1ss1on€rs In add1t10n' pr1or=ta the creatioh
of ‘budget- ba]anc1ng grants when the amounts of schoo] revenues were
'ﬁﬁ\ﬁess certa1n, school comm1ss1oners probably accepted fema1e teachers
- as a source of cheap 1abour Thuifpract1ce of pay1ng-fema1e tea hers
1ess than ma]e teachers even though their educatton experience ang
lposttmn]wer‘e the same, .remained in force as there_were no policies
J jntroduced to countehactzit. t
The'aearth of women”eaﬁhing high salaries in the. Quebec
'1educat1ona1 system Was part of a general pattern of women's exc]us10n
from high sa]ar1es in all occupat1ons in Canada during the 1960 5.
hThat ma]euteachers did exerc15e‘part1a1 clobure-on the basis of gender
tin the.ohebec educational s}stem is indicated by the fact that more
male téachers than fEmale:teachecsfearned high salaries even after the
effects of the other significant variables were controlled. Thus, the
achievement model is part1a11y rejected as an exp1anat10n fo; the{
d1str1but1on of salaries between women and men and & model of socta] o
Closure based on gender is paréha]]y SUpported ‘
“ Male teachers were more 1ikely to earn high
salaries thah~fema1e teachers within each of the
French Catholic, English Catholic and English
Protestant schoo] systems, even after controls for -
education, experience, age, marital status, school
and community size are introduced (H.4).
1n1t1a11;, chi—sdhare analysis estab]ished significant dif-

. . W
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»ferences in. the d1str1but1on of sa]ary between wpmen and menvw1th1n’
the French CathoIJc‘schoo1 system on]y T tests conf1rmed this
" asSociation ‘andlshowed a wéak]y'siénificant djfference'infsa]ary‘l

between Eng11sh Catho11c women and men. dema'ahh?ysis"indicated'a

L strong assoc1at1on between gender and salary for the French Catho11c

I2N

, teachers (G=. 78) a T?derate assoc1at1on for the English Catholic '
teachers (G= 36)_ and a weak aSSOC1at10n for theltng11sh Protestant
teachers (G=.18). Corre]at1on ana1y51s conf1fmed the -significance of -
each of thése aseociationsf The resh]ts of negressjpn gnb]ysie,démbn-
strated the importanee of gender in'the Freneh Cetho]jc systéh‘ae'

gender explained the Targest amount of variance in French CathQTie';

teachers' salaries after contro1e (35%). Gender added only small

"

amounts to the explained“ variance in salary for the English Catholics
(5%) and the Protestants (3%) after controls. . -
Gender had‘the most important influence on salary for the
Frenth Catholic teachers, whereas it had e {esser influence on salary
for the English Catholic and Protestant teachers.” Gendér was the
first variable brought into the regression=equatibn and it alone “
explained 35 percent of the.varienee in salary for the French Cath-
olic teachers, followed by"eXperienee which explained one querter of
the variance. Experience taken together with»educatton lthe third
variable brebght into the regreéstbn equation)“exp1ained 31 percent
of the varjance 4n salary. This was still a 1eseer amount than the
variance explained by gender alone. Thus, an achievement model for

explaining the distribution of salary among French Catholic teachers

is only partially supported. On the other hand, the hede1‘of social®
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clgsure based.on gender is qdjfe strqng]y<supperted. characteristic

Yee

{ ~— . . . M
_such as genden were used as an eJETditive criterion for differential

access to h1gh salar1es That male/teachérs in the French Catholic

”'system formed a status group on the basis of gender is suggested by

+ £~

} the fact that fewer French Cathglic women than men with the same

eddcat1on experience and, pos1t1on earned high salaries.

An achievement-based model of stratificatjon is also re-

‘jected for the Engl.ish Catholic teachers where only 15 percent ef the .

£ -t -
variance in English Catholic teachers' salaries was explained by

education and -experience together. ,. The largest amount of variance was

explained by age (38%). However,'ege and experience were highly

ot /- .
.correlated for the English Gatholics and when experience replaced age

in-the regression.equatjon, experience explained the same amount of
variance as age had expiained. Gender had a small ipfluence on salary,
adding only 5 percent to the explained dariance.

| A similar pattern was evident among the Eng]ish‘Protestant
teachers where age;explained the largest amount of variance in o
teachersﬂ salaries {41%) while education exp1a1ned the second largest
amount {16%). However, age and experIence were again highly cor- |
related for the English Protestants and when exper1enc%_rep1aced age
n the!régression equation, experience explained the seme_amount of .
variance in salary as age had explained. Gender aiso had a small
1nf1yence on salary contribdting 3 percent to the exﬁ]ained variance.

* From the available informatfen no. exp1;nat1cn-can be:found

for why gender was used as a pr1mary criterion for eva]uat1ng

-

teacher S competence in the-Frerch Catho11c school system but not in

el

v r
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‘thg two EnQ]ish.scHool systems. Aisq, little information can be
offered'to exﬁiaihed why age was solﬁmﬁortanf as a criterion of
evaluation in the two Engﬂigh Systems. Perhaps thg multicollinearity
present between-ageland eiperience céuséd age to-be choégn over
expgriencg in the regression equations berformed for each of the
English school systems. There was a sOCja1 closure model based on
gender, however, within the Ffench Catholic school system. Thus, geﬁder S
{ﬁequq]ities‘in salary were maintained within the French Catholic school
system only. Gender was a_muéh Tess important factor within both of the

English school systems.

2. Ethno-Religious Differences.-in Teachers' Salaries
The.English Protestant teachers were more Tikely to
earn high salaries than their English or French
Catholic counterparts; and English Catholic
teachers were also more likely to earn high
salaries than their French Catholic counterparts
even after controls for education, experjence, age,
marital 'status, -gender, school and community size
were introduced (H.5). '

. Significant differences in the distribution of salaries among
teathers from the three school systems were established by chi-square
analysis. T-tests confirmed the significance of the differences
betweeh French and Eng]ish_Catho]ic‘teachers' salaries, and between
French Catholic and English Protestaht teachers' salaries. There.were
no signifibant-differences between theiEng]ish_Catho]icrand English
Protestant teachers' salaries. Thus, hypothesis 5 is only partially

‘." - \ - v
confirmed.. Gamma analysis showed a weak relationship between school
. system qnd’sa]éry (G=.21) and correlation analysis confirmed the

éignif%cancé of this relationship. Thus, more teachers in the two
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English school systems earned high salaries than the.French Catholic =
teachers even after controlling for the signi?icant effects of the
other variables. R

HistoricaT]y,,the'Eng]ish had a dispropoﬁtionate1y ]afge

share of the financial resources of the province, and this was re- ’
| flected in the property holdings of 1to members. The:differing educa-q
t1ona1 philosophies had resulted iR different tax rates being estab- i
lished by the Protestant and €atholic school comm1ss1ons For both
these reasors the Catholic and Protestant school commissions had had <:;‘ N
d1ffer1ng amounts of revenue co11ected from school taxes to use jn the
deve]opment of the1r school fac1]1t1es and to meet the costs of
teachers' sa]artes. As a resu]t,-Eng11sh Protestant teachers_had
earned, at .one time, hfghentsaﬁaries than the Ptenoo Catholic

teachers.’ o .

Nith.the revised Education Acts of the early 1960's and tﬁew
-Ministry of Eouoation's new financial po]icies,~which were deeigoed to
reduce differences in $chool revenues; a]T:of'the‘Catholic and Ptot-' ”
eetant school commissions were torced to:1evy a standaro rate_of
schoo]Itax On property ownefs. Also, a series of budéet-ba]ancﬁng
grants were made.avai1ab1e to school commissions that were unable toj
meet their increased expenses As the results- reported in this study
show,. sa]ary d1fferences remained between ‘the Eng11sh aod French
teachers even after.the effects of the other var1ab1es had bgen con-
trolled. These linguistic- based dufferences probab]y ref1ected res—l
idual differences which occurred during this per1od of change in the .|
fjnancfaﬁ struotuﬁe‘of Quebec education. 1In additton, rehainfng sal-
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\ary"eﬁfferenges between the French énd English teachers rather than
the Catholic and Protestant teachers_tndic&§e that althouéh the =
English Catholic school system was forma]ly under the broader Catholic
administration, the English Catholics continued to enjoy a certain
_1eve1 of autohom}. | |

,‘Ethnd-re]igibusudifferences in sé1ary were greater
for female teachers than for male teachers (H.6).

Chi-square tests established significant ethno-religious
differences in women's salaries, and tétests contirmed‘the sigeificant
difference'in salary between the French and English Catholic women, ~
and between the French Catholic and English Protestant women. It was
established that the significant ethno-religious differences among
“Qemee were based on 1ae§uage,rather than on religious divisioﬁs.
Through gamma anajysis,_a strong relationship between school system
and salary eas‘found for the women (G=.61), and.correlation aﬁalysis
conttrmed the~sfgnificance of this'relationship. Although ethno-
re11g10us differences in saTary were established by chi- square tests
for the men, they were not conf1rmed by the other tests of assoc1aa.
tion. Thus, more women in the two EngTish school systems earned high'.e
salaries than the'FrenCh Catho]jc.women even when differences in their
distribution on educatioﬁ;‘experience and position were contro}]ed.
1t was'not &nown, however, 'ﬁh& this linguistic-based difference was
present for the women: but not for the men.

~ Gender differences in teachers' sa1ary were greater

than ethno-religious d1fferences in. teachers'

sa]ar1es(H 7). .

¢Ch1-square'tests established significant differences between

_women's and men's salaries for the total sample, and for the French °
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:-Catholic teachers.. In contrast ‘ch1-square.ana1ys1s established 519—
nificant ethno- re11g1ous d1fferences in teachers sa?ar1es for the
tota] sample, for the women and for the men.

In add1t1on t tests established the significance of the
d1fferences between women's and men 's 5a1ar1es for the total samp]e
the French Catho11cs and the Eng11sh Catho11cs On the:dther hand,
t-tests’ conf1rmed the significance of sa]ary d1fferences‘between the
French and English school systems for the tota] samp]e and for the -
women but not for the men. | '

o Gamma ana]ysis established a strong assoetation between
. gender and sa}ary for the total sample (G 64) whereas a much weakerq
assoc1at1on is estab11shed between school system and salary (G=.21).
Within each of the sehool systems gendeh.had‘an association with -
~salary ranging from a very strong'(G=.78)'association in the French
Catho]ie system to a weak association (G= fB) in the Eng]tsh Prot—
estant system, A strong gamma (G=.61) was estab11shed between school
system and salary for the women, while this association-was‘neg]igib]e i

B

for the men.
>

Corre]at1on ‘analysis confirmed the significant- assoc1at1ons
between gender and sa]ary for the total: samp]e and for all of the
school systems, a]though the Eng]1sh Protestants had only a weak1y
s1gn1f1cant assoc1at10n ‘when™ tontroTs for the other s1gn1f1cant
variables were introduced. On the other hand, corre]at1on ana]ysts
confirmed the‘significance of the;assoeiatipn-between schdo1 System

and _salary for the total samele, and for the women but not the men.

Regression anaTysis confirmed the important association of gender'with
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L
“salary for the French CathoIlc teachers and 1ts rather small. assoc1a; §
t1on for the Eng11sh dthoiic. and Protestant teachers. The var1ab1e of
+ school system was not 1nc1uded 1n regress1on analysis so no comparison
. €an bewmade. However oVera11, s1gn1f1cant gender differences in
saiary were evident for the tota1-samp1e, “and for the French Catholic
teachers generally, whereas stgniftcant ethno~religiousTdtfferenoes ih
?sa1ar} were evident?fornthe'tota1ﬂsamp1e and for the women; but not
for the men .F 4 ( C |

In exam1n1ng the med1an sa]ary for the fema]e and ma]e
teachers separate]y w1th1n each of the schoo] systems, the med1an
sa1ary for the men in each the three schoo1 systems was about $6,500
’wh11e the med1an salary for the French Cath011c women was about
$4,500 and 1t was $5 500 for the Eng11sh Catho]1c and for the Prot-
~‘estant women. The difference in median sa1ary between the women. and
men in'the'French-Catholic-system wWas about $2-000 whereas the dif-
:ference between the-women and men in both the Eng]1sh Catho]1c and the "
Protestant systems was about $1 000. Thus gender d1fferences in
salary were greater w1th1n the French Cathoi1c system than in e1ther
the Eng11sh Catho]1c‘or Protestant sxstems On the other hand, the
d1fference in the median sa]ary for the women among the three school
systems was $1,000 and there was no d1fference in the men. ThusL

-there were ethno-religious d1fferences in sa]ary for the women only.

‘Fina11y, the difference in the median:sa1ary between the French Cath;, 7
o11c men and: the Eng11sh Protestant women was about $1 000, and the

. ‘difference between the Eng11sh Protestant men and the French Catholic -
fwomen was $2,000. Thusf “the hierarchical Pattern of ' sa]ary distrib-

>
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Franga1ses across Canada for Ang1ophone and Francophone women

-

'ution'among teachers was probabT}'one where the Eng]ish men earned the
“highest-salaries, followed by the French men and the English women,

while the French women earned the lowest salartes These results are

-

simi]ar‘to-the findings of Bernard et a] (1979) where nop- francophone men
earned h1gher 1ncomes than franc0phone men, and non- francophone women

earned more than franc0phone women in Quebec A1so they confirm a

's1m1]ar pattern estab11shed by the Fédération des Femmes Canad1ennes~

The d1fferences in the med1an salary between fema]e and ma]e

teachers w1th1n each of the ‘éthno- religious groups was never less than

$1,000. 1In addition, the d1fference in the median saIary between

women and men from d1fferent ethnic groups never dropped below $1,000.

- The h1ghest d1fference in the, med1an salary for the ethno- re]1g1ous

-groups. was $1, 000 and this was for the women on]y there Was no

d1fference for the men. Uvera]l,.gender differences in sa]ary-were
greater than ethno-religious differences. Gender had a stronger bas1s

for d1fferent1a1 .access to high sa]ar1es than ethn1c1ty

3. Gender and Ethno-Religious Differences in Sa]aryl

For women and men, separately, experience and. éducation

~explained over half of the variance in their salaries. Experience
explained the largest amount (40%) for both. the women and men, while -

education added only a small amount to the explained variancelfor each .

gender. Achievement characteristics.were used as evaluatiue criteria
for differential access to salary within each gender even after'the

other significant variables had been control]ed For the French

- Catholic women and ‘men, experience exp1a1ned about 40 percent of the

B I
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vgriahcé;jhhtheir salaries followed Ey'school éizeﬂ(l?%) for the
womeh;'ana education (12%) for'tﬁé men. -Achievemen£ characteristics
-were more importgat for_the French Catho]ic men than women, as

- expefience_and educafioﬁ togetﬁér-gxp1ained»ha1f50f the variance in
.French Cafho]ic men's salaries. 'fof the English Catholic women,
achievement character%stics were thélmost importaht factors explaining
‘theif sa]ariesi 'Experieﬁée and educafioh togethér exp]aihéd half of
fhe variance {n thir dearies.A.However, this is not the case'for

t@f English CathoTit'men, where age explained 55 bercent.of the vari-
" ance in their sa]aries;‘ For the English Protestant‘women,.achievément
. characteristics were important faétoré explaining salary. Education
-and experience toéethéf explained 65 percent of‘thejr saiériesf Simi-
1ar]y,”th15-same-amount of variance in Eng1isﬁ Protestant men's

M ‘ - . 2 - - -
~salaries was explained by achievement characteristics.
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.CONCLUSION

~." ' The study of social, c]osure based on gender and ethn1c1ty,
and the presence of social closure.based on gender within three ethno—
) re11g1ous groups Was the subject of this thesis. A representative

sample of secondary-sehoof teachers in the Quebec public educational

-~ system during the 1965-66. school year was used as the data base for

' this’ study. lfhe:Quebed secondary school system was chosen due to its
othree_autonomddd‘and mUtuaI]y exctusive echoo] sxstems, tne French

.vipatnptdc, Eng1i$h'Catho1ic, and Englisk Protestant sthoo1'systems,

: -Qnich were representative of socia]lc1osure based on ethnicity. - The,
:'gbc151'Q}osyre'mOde1-and the achievement model were tested for their

uti1it¥rin explaining.the differences in the allocation of teachers

| 'gpdéftjons‘and-salaries between womeh-dnd.men'within each of the threé

‘p;;gthnoéreldgfous grodps. | - X

- “The achlevement mode] was rejected as an exp]anat1on for theﬁ

~.\|

2

dbsence of women in dec1s1on -making.positions within the French
Cathp11c‘sch001-system Gender Was used as d basis of soc1a1 c1osure
in the French Catholic school system. This confirms the’ not1on put
forth by Smith (1975) of the exc1us1on of women from décision- mak1ng
pos1t10n5 wh1ch grganize the transm1ss1on of know]edge and perpetuate
the organization of social re]at1ons supportrng genggr 1neque]1tya
None of the achievement, personal or contextual variables included in
"< the study provided a good model for explaining the ditterenqes in
teachers' positions within the two English sthoo] systems.’ Community
size, a contextual variable, was the only important variable affecting

e

143

/



'_ English Protestant school system:

teachers' pos1t1ons within the Eng11sh Catholic schoo1\lystem and none
of the ach1evement persona] or contextua] variables were important

for explaining the differences i teachers ‘positions within the
J . “’—.\'.

A much more successfu] model was deve]oped for explaining

the d1fferences in: teachers sa]ar1es for the tota] samp]e ‘as 66

' 'percent of the variance in sa]ary was explained by the achievement,

personal and contextua1 var1ab1es Social closure baséd on gender was
ev1dent within the French Catho11c school system as gender exp]a1ned
the largest proportion {(35%) of the variance in teacheré' salaries
after controls. The notion of a family wage described by Beechey
(1978) may have been applied as a Just1f1cat1on for c1osure on the

basis of gen

w1th1n the French.Catho]1c school system. Gender
inequalities were not as important in the two Eng1ish‘systems'as they
were in the French Catholic school system.

For the French Catholic men, -an achievement model was

supported for exp]d?h1°=:_ ¢ differences in their salaries as education
together w1th exper1ence ;;t&eined he1f of the variance in salary
Tyement and contextual mode1 was

supported for explaining the d1fferences in French Catho11c women's
sa]arles as experience (36% exp1a1ned variance) together w1th school
size {15% exp1a1ned variance) explained half of the variance in their
sa]aries.,dn the other hand, an achievehent model was shpported for
explaining the differences in eaeh of the Eng]ish Catholic and Prot-
estant women's salariee as experience together with education ex-
plained 49 percent and 65 percent of the variance in their sa]ariee;

b
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respectively, aﬁter-controis.“ For,the English éatholic men,.a social

closure model-based on age was supported'as 55 percent of the variance

in sa]ary was exp1a1ned by age after contro]s An achievement mode]

was supported for the Eng]1sh Protestant men as exper1ence and
educat1on together expTalned 64 percent of the variance in their
sa]ar1es after contro1s C]early, the spec1f1c nature of the
exp]anatory mode]s var1ed by gehder and school system wh1ch Teads to

the conc]us1on that there were mu1t1p1e rules usefl by school u

commissioners for eva]uat1ng teachers qua11f1cat1ons, and for al]oca-

ting financial rewards on the basis of them

Finally, the unequal dlstr1but1on of eaTary amorng secondary
school teachers in Qdehecnfol1owed-a'pattern nhfch was fundamentaily
based on gender rather than ethnicity. The differences ‘in the
salaries ot female and @ale teachers in Quebec secondary schools
durind the 1965-66 school year were greater, both within ethno-
re11g10us groups and between ethno religious groups, than the ethno-

re11g1ous differences among the men or among the women. This pattern

conf1rms the findings of Bernard et al (1981) The Royal Commission

" on. B111ngua11sm and- B1cu1tura11sm and the Federat1on des Femmes

_ Canadienties-Frangaises (1981).
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TABLE, 1

Percentage Distribution on Independent and Dependent Yariables
for Female and Male Teachers and the Total Sample

Y
[

Variables, . s v Females Males ~ Total Sample
e (N=488)  (N=886) - (N=1374)
EDUCATION o % % 3
Secondary School 4.4 7.3 5.6
Secaondary School and Normal School 68.1 31.0 44.1
B.A. university degree 5.4 11.5 8.3
B.A. university degree and Normal School 18.7 24.5 22.4
M.A. or Ph.D. 1.1 11.5 7.8
M.A.or Ph.D. and Normal School 2.3 15.2 10.6
Total s ~100.0 100.0 100.0
(467) (854) (1321)
x2=,0000
EXPERIENCE . "
2 years or less 23.1 22.1 22.5
3-6 years ) ' 31.4 32.2 31.9
7-13 years ) . 27.7 26.0 26.6
14 years or more 17.8 19.7 19.0
Total 100.0 100.0 ©100.0
- N - (483); (871) (1353)
- ) X2=n,s. _
AGE '
under 25 years 44.8 26.3 32.9
25-29 years 22.1 33.6 29.5
30-34 years 7.3 18.2 14.3
35-39 years 9.4 9.5 9.4
40-49 years - 9.3 7.0 7.8
50-59 years 5.9 4.6 5.1
60 years or more 1.2 0.9 1.0
Total - 100.0 100.0 100.0
: o {487} {886) (1373)

X2=.,0000

NOTE: Total N's vary because of the number of non-respondents

~J
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- 'Variables’

MARITAL STATUS
single R
married

" Total.

GENDER
.~ FemaTe -

Male

?ota?

SCHOOL SIZE
or Tess classes

< 11 to 20 classes

21 to 30 classes
31 or more classes

.TOt.a?l‘.: ' /

COMMUNITY SIZE ° .

4,999 or Tess inhabitants

'5,000-9,999 inhabitants

. 10,000~39,999 inhabjtants
40,000-499,999 inhabitants

500,000 or more inhabitants

-

Total

Females Males

: 62.0 34.7

iy . 38.0 65.3

100.0 100.0

(488} (886)
X2=.0000

roL

" Table 1 {cont'd)
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100.0  100.0
(476) (874)
x%= 001
30.2 17.3
15.2 4.1

6.9 33.0

8.1 16.2

39.6 . 29.4

100.0  100.0

(476 ). (874)
X2= 001

Total Sample

. 100.0
(1374)

[AV]

)~ o

G Lo L QO =
« s . s .
O womoWw

100.0
(1350)



L

Variables - , . Females  Males  Total Sample

SCHOOL SYSTEM

French TathoTic system 73.7 84.5 - 80.7

~ English Catholic system : 13.3 T 9.7

English Protestant system” 13.0 7.8 9.7
. . - L ,
Total ' - 100.0 100.0 ' 100.0
ST (488) . (886) . (1374)
x2=.0000 .

" POSITION N Lo o
unspecialized - S . 45.5 28,3 . 34.5
specialized S 53.5° 67.0 62.2
directdrs 1.0 - 4.7 © 3.4
Total 100.0 © 100.0 - - 100.0
. (471)  ~ (847) - (1318)

_ X2=.0000
saLagy . - o :

- T %0- 52,999 - 3.9 0.6 1.8
$3,000- $3,999 . - ' ©13.86 1.0 5.5
$4.,000-. $4,999 . - 34.0 6.4 16.2
$5,000- $5,999 b 22.9 24.9 24.2
$6,000- $6,999 C 14.5 25.7 21.7
$7,000- $7,9%9 : ' 5.4 . 23.7 17.2

" $8,000- $9,999 : 4.8 16.6 12.4
$10,000-  $11,999 - g 0.9 0.9 0.9
$12,000 or more - - 0.2 0.1
Total ' 100.0  .100.0 100.0
. (486) (885) - (1371
X2=.0000

Table 1 {cont'd)
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TABLE 3

T—Test S1gn1f1cance Levels
- of Gender Comparisons on .
Independent and Dependent Variables

Yariables . Homen-Men
education - ‘ .001
experience (indiv. yrs) n.s.
age- ' n.s.
.marital status .001

. “school size .001.
community size .01
school system ;001
position _ .001
salary =~ - .001

.  TABLE 4

cm T

T- fest'Slgniflcance Levels of Gender Compar1§0ns on Independent
and Dependent Yariables w1th1n Each of the. School Systems

o French Catholic Eng11sh Catholic  English Protestant
‘Variables - : Women-Men ; Women-Men Women-Men

education . ".OUTJ'. y

n.s. n.s.
'experience {(indiv. yrs) .01 n.s. f.s.
age - .001 n.s. n.s.
marital status _ .001 .01 .01 {G)
" ~school age : . .001 n.s. n.s. .
. _community size ©.001 n.s. n.s.
“position . - : , 001 n.s. n.s.
salary 5 w00 .01 n.s.

(G} 1nd1cates a s1gn1f1cant d1fference between genders within each
‘ school system

n.s. = not significant
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TABLE 6

T-Test Significance Levels of Comparfsons between School Systems

.on Independent and Dependent Varia

L

:Homen

Gréups ‘French Catholic

Variables

education

experience {indiv. yrs).

age
marital status
school size
community size
position
salary

Men

French Cafholic
English Catholic

Variab]eéi

education - ,
experience (indiv. yrs)
age

marital status

school size

community size
position

salary

(L) indicates a significant difference between the French and English \

=3 3
.

n.s.
n.s.
n.s.
n.s.
n.s.
001
.S,
s.

O

' English Catholic
English Catholic English Protestant

English Catholic
English Protestant

bles for Women and for Men

French Catholic
English Protestant

'l

n.s.- .001 (L)
.01 : ‘ .001 (R}
001 . .001  (R)
n.s. * n.s.

.001 . .001 (R}
n.s. < .00 (L)
n.s. ' n.s.,

n.s. .00y (L)

French Catholic
English Protestant

n.s. n.s.

n.s. n.s. .
.001 .001 (R}
n.s. n:s.

.001 .001 (R)
n.s. .001 (L)
n.s. n.s.

n.s. n.s.

-~

g

{R) indicates a significant difference between the Catholics and

Protestants
\ ] S
n.s. = not significant
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- - ' . ~
: ¥ o= - - . 4
. b e ) * . "
. o TRBLE 0T . - L.
. _ N ~ . . .
‘ partial’ Correlations of Independent Yariables with Salary for Gender and Ethnic Groups. =
‘foul Sample . . Lo . -
S . - Separate!  Combined "A™ Combined "B"Y .Combined "C™Y
. M R. Partial R partial R Partial R . Partial R
: education with salary L50RX ST a3 agx
cxperience with salary .57¥% . .58k S 565X
N position with salary L2 2%k .15 '.2(1’“‘
: age with salary 55AX .54x8 BTN 521:
i marital status witn salary . .40 13X .15%% [l
gender with salary L49%* ¢ .agxx L4a%® 4g%% v
- school sizd with salary L3pRx Jzg*% k[t .16::
community size with satary.  .33%% J1BRK .15:: 18%
school system with salary 145X .09*% 10 J10%%
-
- M ] - ul
N ’ O
' , Nomen . - t . ) .
: Separate Combined’
R partial R . Partial R
" . v . . .
sducation with salary L45%* .50%X Lk - .
_expérience with salary L gxxe CLearx JA7RE :
position with salary L1658 J13% n.s. "
. " .
: age with salary L 57RX * 53%X L4
' merital status with salary Rl . n.s. - .
-\‘:\_\ ~ sthool size with salary L50*% FOE 3 L JIBXX . ) L
- cokmunity size with salary  .46%% ° tonls,. - ) )
school system with salary  .48%% L27% L26%% &
Hen ' g T )
R - Separate Combined “A"  Combined *B* - Combined. "C* *
. ‘e . R Partial. R . Partial R Partial R - Partial R
education with salary LA2E 5 Eol BT & L R .40%%
experfence with salary .64%% C 63X Lo 3% .62;‘
. position with salary - L15%* .16%% L . - 16%%
* | age.with salary ‘ LB1X% L EgXx 6% L52%%
) mirftal status with salary . .35%% .20%% BELL . L19%F
: ! . school size with salary L.28%% L24%% [ * L27% BVl
.o ey COMTUNity size wifh salary ~.18* J12%% n.s n.s.”
2 . school system with salary <05 s, n.s. - -
s ‘ - i
oot » x ~ o - N
— s " p (.01 .
\\ LLE ¢-001 .Y :
5 - = not included in calculations ' . IR c '
. . - . ) .
: 1. Correlations with salary cdntrolling-concurrently for all }!Lhrr variables in the same
N category{l.c. within theiachl -vunu.m.‘,_ prraongl or contextual- variable ::m:vggrh_lu).
2. Correvlations with z:.‘nlnry. conprolling for ail ather algnificant :xchh-vrm’én{‘ and pornonnl‘ . -
L variatf}en. * A ! . !
. . . . . . : . .
3. Correlatfans vith ealary controlling for all ‘uther sfpnificant personal and contextual 4 v
N variables. , N . H L . .
N 4. Correlationn \;ith uuinry cantrelling for all other .rllgrﬂ“inut achievement and cuntuxtu.nl’ - .
a *variables. | B . . . . - -
' *5. Corrtlations with coneurrdnt controls for*all other achivvement) Pc'rr.onnl and contuxcual Ao '
variables. . .
. . b - r
. . . . - .
- ' ’ PEY - - ' !
3 . s, ' Lo -
' : N
. - - | .
' - ’ . 8 -
. : N
- v 3 -
. , . 161 . . ‘
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French Catholic System

"B* Cosbined

162

Separate  Combined "A™  Combined "t
R partial R~ Partial R Partial R partial R
education with salary 51 %% .50%% VL L4TRK
experience with salary L55%* 55X 37 LBEX%
positian with salary 217 L21%% LR J15%%
age with salary L52%% Nyl .09% SR T
marital status with salary 457 BYLl 167 6%
gender with salary 5g*% L56%¥ L51%% SGa%R
. o~ : B
school sizedith salary 3gX* i itgy L 35%% J22%4
community size with salary 3% L 20%% .‘11“ JA7%E
French Catholic Women. . . -
: : - STy . Separate - Combined
R 77T Partial R Partial R
. -
education with salary 22 .26%% L25%*
oxperience with salary (B0 L62*X 41X
position, with salary: L 14%* n.s; -
age with salary LA6%% .3g%% R rLl
marital status with salary L33%% n.s. -
N : - ' " '
school size with salary J53%% L43%% L4TRE .
community size with salary YRl - n.s, -
French Catholic Meri : -
: separate Combined "A"  Combined "B"  Combined "C*
R Partial R Partial R Partial R Partial R~
education with salary ,43%% TR T L .3gxx
_experience with salary .- L63%* .62%% L3p%% . L60%%
Fosition wilh saldry: .07, n.s. -10%% .10%% ."}’ B U
age with salary .5akx 52X 2% Ak
marital status.with salary - .37%% L22%% .18%% a8 1
schoal size with salary ,28%* L2TRE L22%% (228
comminity size with salary 7R g n.s. n.s,
Table 10 {cont'a) . _
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r,

v , i
¢ ;
- ) I o ,
) .
L} T '
English Catholic System ‘ .. ' L
: Separate  Combined "A% Combined “B* Combined “C"
R Partial R partial R Partial R , Partial R
. N d .
education with satary . .42 T2 11 N L52%
experience with salary 55%* C-BOXE o 34 .60%% T,
posftion with salary .24% -1 n.s, . 25%
- i, - - N
age with satary L62%% - HIRX . L30% 62*% k
marital status with salary A7 n.s. n.s. - . S L
gender with salary . 26 320 L 32RF LARRE ’ !
N schoot size with salary . +.12 n.s. ! v n.s.. n.s
community sizt with salary -.09 n.s, NS, - ; - -
LS _ - : .
1| English Catholic,Women : o .
“ . v R Partial R . ' .
~| educatiop with salary , .39% L471% . )
bxperience with salary SBRX LAp*X - . -
position with salary ..09 n,s. - \ \ , VY
| uge with satary . o AT n.s b '
marital status with salary.  “,ny 4 ., v ' ' . .
" school size with salary - .08 fs.. R '
community size with salary - Wns. . '
v . o T 4 '
+ " [English Catholic Men A T .
o . : ‘R, Partjal R ' R .
" education with salary , -4z BV LI .
Jrexperience With satary - .. .59%% © o, on.s! N
position with salary . 133%, <338 . , -
L} T - ' ] . . =y
age with salary L74%% AR '
marital status with salary .27 n.s. - . ) !
-\ - .
. : L. LI '
schood sizp with salary .20 0.5, -
community size with salary ~_ g2 'als., - e
. — -
/ ' R Table 10 {cont'd) . .
\ . N r i — . . "' \
|l . - 1 K 'h * .
. . . .
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Enghish Protestant System

‘ Separate Loabined
R v R Partfa] R Partial R
education with salary L 39%% L53XX 54X
experience with salary .6axX Bg** L37RA
position wWith salary .43%% L3R 32X
age with salary LE5%% ¢ (66X kL
margtal status with salary 13 n.s. n.s. -
gonder with salary .15 n.s. .26% L29%
school tize with salary . L33R% " n.s. -
community size with salary - 30%% n.s. -
English Protestant Women-~ * :
. ‘ R Partial R
education with sdlary .40% L69%*
experience with salary .7 .63*% R VS
pogitton with salary - 358 .38%
age with salary T pakx Rl
marital status withsdlary .10 n.s -
school: size with 5(1ary . 40* . 35% i
community size Hlth salary .30 n.s. -
. 3 i i : '
\Engl{sh Protestant Men ‘
- . Separate Combined
T 2 R Partial R Partial R
education with, salary L36% - 45%x 435X
experience with salary L 73%2 L TOXX. 540X
position‘with selary 50%% n.s. -
age with salary R 2l .6B*% - L3R
marital stitus with salary LR n.s. -
chool sfize with salary 32 n.s. -
commundty size with salary L 35% n.s. -

L]

' .

Table 10 [conttd)
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TABLE 11

- Stepwise Regression Coefficients..
- . for each of the Subgroups

L Multiple r o2 g2 change  Beta .
Total Sample ,

Experience .57 .32 .32 .32
. -Gender 73 . .54 22 32
. Education . .79 - .63 - .09 o268

School size - .- .81 - . .66 - .03 ' .15

-~ Women-

. Experience 63 .40, .40 36
Education = - .75 .. .56 16 0 .29

School size .. - .79 .62 .16 * .18
| Men ‘J

Experience ©.63° .40
- Education o2 - s

Marital Status - J3 .54 .

French Catholics _

 .Gender .- 60" .35 - . .35. 3§ .
- Experience o7 .59 ¢ .24 . T .32

Education @ . . .:81 . .66 - .07 - .22

School Size " ..83 .69 - o2 .18

Frepch Catholic women .

Experiepce © 60 T .36 . .36 .38
 School Aize 172 W51 .15 . .40
" Education ©.. .74 . .55 .04 21
. French Catholic men )

Experience © .62 .38 . ..38 | .38

Education =~ ' g1 . .50 .12 230

School size Lo 73 .53 ~03 .16

" Ie5 |
1 . . .\.‘ )



T

English Catho]icsl'

Age
Education
Experience
Gender

Multiple r re

o

+38

'Ehé]ish Catholic women

Experience
Education

“ English Catholic men

Age iR
‘Education

Marital Status
Experience

English Protestants

Age

Education
Community Size
Gender

English Protestant women

.Experience
Education

Comminity size

Age‘j

.English Protestant men

-

Experience
Education
Age

B N
e e

correlation
correlation

. correlation
.-correlation

.62 .38
..69 .48 .10
.73 ..53 .05
.76 .58 .05
.57 .33 .33
.70 .49 .16
2.
.74 .55 :55
.77 .60 .05
.80 .65 .05
.82 .68 .03
.64 .41 .41
.76 .57 .16
.81 .66 .09 -
.83 .69 .03
>,
.63. .39 .39
.81 .65 .26
.84 71 .06
.90 . .81 .10
4.

.73 .53 .53
.80 .64 11
.83 .05

.69

between age and experience
between age and experience
between age and experience (r
between age and.experience (r

Table 11 (cont'd)
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L LI | R T N I

change 'Beta

.28

..36
.36
.19

.57
.40

.43
.35
.24
.25

.41
.34
.26
.21

.15.

.36
J41
.71

.43
27
.35

ALY
L71%X)
.88%X)
.69%X)



Percentage
Diseribution
cf Women

Percentage
Dfscriburien

N of Men
\. .

30
20
I0

60
50

30
20

I0

ra
)
GRAFH 1
PERCENTAGE DISTRIBUTION OF WOMEN AND MEN'S
SALARIES FOR EACH POSITION.CATEGORY IN
THE FRENCH CATHOLIC SCHOOL SYSTEM

Women

L
$3,000- $4,000- 35,000~ $6,000- $7,000- $8,000- $10,000-
$3,999 $4,999 $5,999 $6,999 $7,999 $9,999  $11,999

$3,000- $4,000- 35,000~ $6,000~ 57,000~ $8,000- $10,000-
$3,999 $4,999 $5,999 $6,999 $§7,959 $9,999 $II,999

e e —— e e ———

Salary

Legend
Unspeclalized Teachers
————— Speclalized Teachers

Directors
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GRAPH -1I

PERCENTAGE DISTRIBUTION OE WOMEN AND:MEN'S i
SALARIES FOR EACH POSTTION CATEGORY :IN
THE ENGLISH CATHOLIC SCHOOL SYSTEM

Women
60 - !
S0 o L . f//J )
40 o / = 2
Percentage ﬂ
Pistribution 30 ..
. ‘oE Women 20 . -
0 ..
0 wi—. .-  epe—m— - k- T e
£$3,000 $3,000- $4,000- $5,000- $6,000- 37, 000- $8,000- $10,000-
" $3,999 $4,999 $5,999 $6,999 $7, 999 $9,999 $I1I1,999
i .
) L4
Men 1
R 60 __} ;
1 ) : .
Parcentage 40 - '.. . - R "‘ -
Discribution 30 | o,
of Men

20

RS (- B

-.l__...l_._-.—_...i__ _.__.(._’._A. - . ¥

l <$3,000 33, 000- $4 , 000~ $5,000- $6,000- $7,000- $8,000- $L0,000~
$3, 999 54,999 35,999 $6,999 S7 999 $9,999 $1I,999

!

:

— . S
Salary
Legend

Unspeclallzed Teachers
————— Specialized Teachers

Di{rectorsa

‘ S [ 68



GRAPH III. = .7

- PERCENTAGE DISTRIBUTION OF WOMEN AND MEN'S
SADARIES FOR EACH POSITTON CATEGORY IN
THE ENGLISH PROTESTANT SCHOOL -SYSTEM

U RSP
Women -
60 _, |
50 -
Percentage. 60“__
Distriburion 30 .
of YWomen 20 _
10 - -
0 - > |
'<$3,000 $3,D00- $4,000- 35,000~ $6,000- $7,000- $8,000- $1.0,000-
= $3,999 $4,999 $5.999 §6,999 47,999 %9,999 $11,999
L} T N
“a t -
' : Men g C
. | :
{
60 {
50
[ 4
Percentage Lo
- Distributicen 30
Y of Men

70
0 |

" ' <$3 000 $3, 000- $4,000- 55,000~ $6,000- $7,000- $8,000- $10,000-
$3,999 54,999 $5,399 $6,999 37,999 39,399 $11,999

e e —— —_—— ]

Salary

Legend
Unspeclalized Teachers
————— Speclalized Teachers

Directors
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- Appendix 1
: Correlation Matrices of Independent and Dependent Yariables for Gender and Ethnic Groups
Total Sample o T T
mari tal school community school
experience age status gender size size system position salary
education L14%% J7RX .15%% .32%% 26%* L16** 133 .o8* .50%%
experience LTPRX L27RX .04 n.u. .. 18%% .18** L15%% .07 n.s. 57X
age L36%% .08 L15%% 114%% L20%% .10%* 55XX
marital status . .eg*x 05 n.s. .04 n.s. .05 nm.s. 107X L40*%
N gender . . LLgR* LLQRE - 11K% .20%% L49%X
school size L42%% .20 .16%% .37xx
community size L33 107 P
school system . ~.09%% 14%%
Lpositiun ) o - o 23
Women . M
education A% n.s. .14% -.00 n.s. ey .32 A9 .09 n.s. .45%%
expericnce - JTLRX (15%% .26%% .20%* L,29%% .05 n.s. .62%%
. .| age .40%* 17X .07 n.s. 3L .03 p.on G7RX
: marital status -.07 n.s. -.06 n.s.  .12% -.18%% .24*x
gender -
schoal size . 66%% 367 ..28%% .50%%
community size L46*% L15%% .4p%%
schoo) system . .00n.c.  .44%%
position J16%*%
Men e ‘
education L15%% L16%% 110X . 2% ,09 nns. .06 a.s. A0 q.p. .82%X
experience NI .3 L13XX% A7 .07 n.s. .07 m.s. .64%%
age kL 2% Blics J14%% 2% LB1%*
marital status . 04 n.s. .07 n.s. 0T m.n. 15X L 35%X%
gender i
schoal size 243X BVicy .06 n.s. .28%X
community size ) L 26%% .03 n.p. .1B%X
school system i 05 n.s.
position o L 15%%
X = po.01
xx @ {: é.nox
- = not {nciuded ip calcalations .

170 v
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French Catholics T T B
- . marital ‘ school comienity  school o
. experience age status gender size ize system  position  salary
education | 7R .16%* 205K .39 .26%% J13R% S Ll L51X%
experience LTIRR L35XX 0% 18 L17FF ,0T n.u. .BEXX
age L 43%% L15%% 1% L2 .08% .52%%
marital status L3 L1078 .09*% i L10%* L 45%%
gender J7RE L22%F L20%% .59Xx
school size LI L16%% L3g*x
community size I .1g** .32%%
school system ' - v
position . o 21%*
French Catholic women . v
education =02 nes. L0 n.w. _ 10 n.s. A2 m.s. 07 n.s. VI > L3
experience . L60%* L35%% 27%* 19%% -0, -60*F
age : L55X% A2 n.s. =05 n.s -.0% n,u. L46%F
marital statu ' a1 n.s,  --14% -.17% L33xx
schoel’ size L69%% - L 35%% .53
community size . . .15% LA7EX
position : - . .14%
French Cathol{c* men o )
education .1g** J14RX% J13xx .25%% 05 nLs. ~.02 n.h. .43%%
experience P 1 R L33%x .08 n.s, 14*% 0T n.u. .63%%
age S L35%% . . <07 n.s. 18%* . .09 n.s, L58%%
marital status . .07 n.s. 12%* 1A L3RR
schoal size J2%E .08 n.s. .28%%
community size .10% 17%%
.position ;) .07 n.s.
Appendix 1 (cont'd) ,
. A
ad *
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j .
+
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a 3 ﬁ’
171 N
»



. .
EngHish Catholics . U
marital - schoo) community school

experience age status gender size size system position salary
education -1 19 as., -.12 md. .13 mes. W1lones. -0 sk, .00 mop. L4292
cxperience ‘ LTI -L0) -.02 .28% . .19 n.s. Ll1nes. LS8MF,
age - .08 n.s. -.02 .16 n.s. .07 n.s. Y19 n.s,  .62%%
marital status’ ! .20 n.s. -.20 n.s. -.34%0 L03 n.gt 17 n.s.
gentler . . -.06 n.s. -.17 n.s. .09 n.s, .26%
school sfze _ . LAgrx =125, J12ns.

Ucommunity size . - -.26% -.09 n.s.
school system . ) T '
position . .24%
English Catholic women - -

" education | 2,02 a1, ns. . .05 n.s. 22l ns. - =16 n.s. -1 nes. .39%
experience FOXX -7 ns. Ll on.s, A7 nes. .19 n.s.  .56%%
age : . rxa O n.s. 05 n.s. .08 n.s. .15 n.s. L56R%
marital status—, o~ -.29 n.s.  -.2% p.s. : -.20 n.s. -.03 n.a.
school size..w = ' . ,35% . 0T n.a. .0B n.s.
community size ' .28 n.s. -.11 n.s,
position * .09 n.s.

- s
English Catholic men 5
education .01 nese W27 nus. -.23 nls. .05 n.s. L1 ns. .02 noa. L42%%
experience Wit 12 nas. LAt 2anas. S .05 n.s. .59**
age T .16 n.s. . .28 n.s. .06 n.s. .23 n.s. L7A%
marital status . -.09 n.d. -.35% .16 n.s. .27 n.s.
school size - ' N . -.23 n.s. .20 n.s.
community size - - A% ~.02 p.a,
position - - k .33%
- I lr' -
Appendix I (cont'd)
r
° ~ -
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Englisk Protestants ’
marftal school commnity  school
experience age status gender size size - system position salary
education -.05 n.s. .00 w.s. v-.05 nos. .12 nos. L 23% .19 n.s. J13 n.s. 3%
experience ' il .08 n.s. -.15 n.s. .11 n.s. .08 n.s. .28* L64%%
age 21 mes. .07 nus, -.01 non. =06 nLsL .24*% 65X
marital status o .20 n.s. =13 ns. -.10 s, 06 n.s. .13 n.s.
gender -l als. .10 sty O3 nes. (15 n.s.
school size .ugxs ki L33
community size : L 365X L30%*
school system -
position - : L43RX
English Protestant women
education * <13 n.s. - 18 nos. -.09 n.s. 538 . .50%% .09 n.5. .40%
experience - .88%% SR E P -.08 n.s.  -.24 n.s5. 2 s, .63%
age : .14 n.s. ’ -.19 a.s.  -.35% A3 n.s. L Ba%x
marital status ’ - . .16 n.s. -.l6°n.s. =04 nes.e L 10 n.
school sfze ‘ s LT Lt L40%
community size ‘ L3t .30 n.
position _ .38
English Protestant men
education .05 n.s. 20 n.s. -.07 nus. .09 n.s. NI 16 n.s. -36%
experience LG T 2T nus. .24 n.s. 308 L43%% LT3R
age . 3a% ' .* ldns. .16 ns. .36% J72%¥
marital status . -.07 nos. meUY mn. .18 n.s. 3%
school size o LBTXE .34k .32%
community size - R | T Vv , A ,35%
position o ; . spXx
xr P . - - - - L m—— —_
o -
— Appr_-nd.i-n/l {cont'd]
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Appendix II

The following questions, taken from the . questionnaire dis-
tributed to secondary school teachers in the province of Quebec by
Breton (1972), were used in this study. A concise explanation of how

each variable was recoded for use in statistical analyses is also

inciuded.

~ Gender ' . o
Question 10. Sexe:

Homme 1
Femme 2

/

"~ The female category of teachers was recoded as 1'and the male category

of teachers was recoded as 2. )

-

-

School System o - ' \“/1\

‘The school systems had already® been coded by Murphy (1981} from the

school identification codes into three ethno-religious iystemsh oot
French Catholic school system

1
English Catholic school system 2
English Protestant school system 3

'174 o ’



- ~ S .
Teacher's Educat1on N e

‘ - -~

-~

Question 4. Indiquez les écoles ou ﬁbus avez obtenu un cert1f1cat ou un,

diplome?
Ecole secondaire: cours général ou sc1ent1f1que 1.-42
- Ecole secondaire: cours commercial - .1.-43
Ecole de métiers ou école d' agr1cu1ture 1.-44
Collége commercial ou école d' agr1cu1ture - 1.-44
Ecole normale ou Ifistitut de pedagog1e 1.-46
Institut de techno]og1e oli autre institut
d'enseignement techn1que 1.-47

Collége ou -université: niveau du bacca1aureat 1.-49
Université: niveau de la licence, de la.

maitrise ou du doctorat 1.-51
Grand Séminaire ou Scolasticat 1.~-53
Autre ‘ 1

=54 .

\

Sinée mﬁ]tip]e responses‘ﬁéxe.91Ven fdr education ‘each 1eve1 of

- educat10n was g1ven a va]ue unab]e to be factored hy a common

dencminator. These numbers were then added together so that patterns o{
teacher's ‘education were derived. .0f the comb1nat1on of levels of
educétion, the most important level 'of education for teéching was used -
in orde% tc recode the levels of eduﬁation”info-six Eategorieé. ’
Teachers who had completed 'école secéndaire-céurs général ou
'-sc1ent1f1que ‘école secondairé‘coqrs commercial’, ‘école de metiers ou’
école d'agricul ture or some comb1nat10n of these were recoded into the
category “completed secondary §choo1". Teachers who had comp]eteda .
‘col 1ége commercia1‘ou école d‘affaifa}' or 'institut de technoloé%e ou
autre institut_d'énseignement teéhniqﬁe' were also recodgdg&nto‘the
category “comp]étéd secondary school' onvhe assumptib;'tﬁat fhey had
completed: secondary school. Those who had soTEJéombinaéion of seconﬁary _
school and normal schoo]ﬁwith or wf£%out tecﬂniéa] training were recoded
into the category "compleged sécondary school and normal school®.
Teacﬁers yhO'haq checked tﬂi'co11ége ou univérsﬁéé—piveau de -
o e , 3
175 . | gg\
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baccalauréat' category of education remained as one category, and a]] of'

‘those ‘who had checked some comb1nat10n of secondary school or techn1ta1

school and co11ege ou un1vers1te were recoded as "completed a

"bache]or s degree . Th1s same_process was fo11owed‘for teachersfwho ?
checked'Université: niveau de 1a 1icence,'de ta maitrise on do
doctorat': all were recoded as’ "completed graduate dégree”.

- | Teachers in thed'Gran 'Séminaire ou Scholasticat' category.were-recodedf

into the 'UniVersite niveau de 1a 11cence category 'There wag also aa
'd1st1nct1on made between teachers who comp]eted a bachelor's degree
with normal schooT"—and "comp]eted a graéuhterdegregzzigh norma]

school".  Those who had checked 'other' only were recoded aS'missing

.t

values. . . : . ;

Teacher S Exper1ence

.

Quest1on 12. Pendant combien d'anneés\ avez-vous ense1gne?

”~ .
dans cette =  dans d'autres )
école-ci = - ~  écoles . ) -
un ‘an ou moins 1 .1
2-3 ans 2 2
4-5 ans 3 © 3
6-10 ans ) , 4 4 - ,
11-15 ans ~ 5 5
16-20 ans ‘6 .6
21-25 ans 7 7
26 ans ou plus ' 8 - 8

* .
~ . ar

Ai - - 3 : L .;
~~The categor1es of years of experience 'in this school' were given values .
i >3 )

il o . . . ) S
of 1.to 8, and the categories of years of e;perience 'in another school’ L

- 5 A

L .
were g1ven values of 10 to 80. Théase ires were then added together
giving & score wh1ch both 1nc1ud§gaand d1st1nguwshed between past and

- " present teaching experience. For each ssore, the m1n1mum and maximusf

t
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possible number of years of teach1ng exper1ence were ca]cu]ated and the’

,m1dpo1nt between them was taken as ‘the tota1 number of years of teach1hg ‘

exper1ence .Half years were rdunded up.

-

; . R ;. }

Age -:‘ RS \};. o - -
- “Question 7. 1Que1 age aveyous? .

I moins de 25 ans 1

» - 253 29 ans -2
. © 303 34 ans 3 ’
_ 35 3.39ans 4, - ‘
40 3 49 ans " 5
PR 50 @ 59 ans 6
. © .- 60 ou plus 7 )

. These categories were unthanged for spa%isfica}-ana}yses.*

Marital Status

Question 8. Quel- es votre état civil? -

- Célibataire 1
Marié(e)" o2
veuf(ve) o 3
Séparé(e ou divorcé(e) 4 4

- Widowed, separated and d1vo?ced were recoded as §1ng1e

" Schbol”Size

‘The number of classes taught in each.school was taken as the.measure of

school size. -

10 or less 1 i
11 - 20 2 -
21 - 30, 3 E
31 - 40 . .4 4
41 - 50 <y 5 y
N 51 - 6 6 B
= 6o 7 f
, 71.- 80 f 8
8l - 90" .9
91 S0
“ There wjfe ne. schools that had 41 classes or more. in this study. "
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T

o “Community Size

1, O L I‘Comhunity size was measured by the size of community in which the school "

was* located.

\, o : o less than 1,000 . 1
“'f' T . , 1,000 =~ 4,999 2
: y ) , 5,000 - 9,999 3
T R T / 10,000 - 39,999 4

: e : k3 ' 40,000 - 69,999 5
o ) . : 70,00¢ - 99,000 6
N , . . 100,000 - 249,000 7
L _ . - . 250,000 - 499,999 8
- : 500,000 .9

¢ -The first two catggories were recoded into one category.

There were

very few communities of 40 000 to 249 000 1nhab1tants so categor1es 5

6, 7 and 8 were recoded together mak1ng a tota] of 5 categor1es

fo 51

Teacher's Position

Question 2. -Quel poste occupez-vous dans votre école?

. R - . Directeur adjoint --
— . o . ¢ Chef de section ou département
- Adjoint au chef de section ou departement

) T ‘ Professeur non spéciakisé

_— . , . : " Professeur spec1a11se
Conse111eur d' or1entat1on

G B WM

coded 1

Categories 1, 2 and 3 were récoﬂeq into a single category of directors.

— The few guidance counsellors' were recoded as specialized teachers.



- Teacher's “Salary o Lo
Question '11. Quel est.votre salaire annuel? o e
$3,000 ou.-moins
$3,000 & 3,999
$4,000 a 4,999
$5,000 a 5,999
36,800 & 6,999
$7,080 a 7,999

38, 9,999
$10,000 a 11,999
$12,00 ou plus

NP U PN O

¢

These Categories remained unchanged for the statistical analyses.
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