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INTRODUCTION

In a graduate class of education on the relation of education
to democracy that the writer attended, great confusion was noted among
these advanced students on the problem. Their inability to forzulate
the underlying principlez of democracy and apre esyecially their ignore
ance of any basis for it in philosophy was most marked. To almost all
the idea of natural right or law was unknown. On the other hand, there
was eriticism of the foundation of our democracy in the form of label~
ling as propaganda the idea of "natural and inalienable rights {rom the
Creator®™ as contained in the Declaration of Independence, From this exe
perience dsvsloped an awarsneas of hovw superficially our future teachers
are beinz fitted to educate our young. %s have been facin;, and still do
80, a crisis in the world wnich t reatene our democracy, and thowme who
should be the future leaders in its defense by striving to ensender un-
derstanding, enthusiasm, and love of it are not even sure what it is all
about, let alone have what we would expect, a solid reasonsd Lasis for
their bellief in democracy ac a way of life. With all the literature, the
lectures and books on the subject, and the trewendous effect of the probe
len in their lives as seen in two %World Wars, plus several civil ones, if
these students of the graduaste level did not show enocugh concern to clare
ify their thinking and prepare for their task in teaching in a democracy,
1t would be of greal importance to find out how well prepared they were
in & basic philosophy of educstion or of life, who would affect so grestly
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those c ildren who came wndar their influence. Thus, the idea of wakiny

a study by means of a questionmaire wherely we could determine just what
philosophy of education and of 1life we could expect frem our future teach
ars, was born.

It i3 the constant oconclusion of those who are irying to solve
the probleas of the world's turmoil that it is& necessary to build on sone
fundanental ideas of philosovhy froan which lo:ieal consstguences of riht,
order, and happiness will prevail for man. These prineiples have their
ramifications in the very rrretical fields of economics, socislosy, and
politics, wherein on the surf{ace at least, the problems of wmankind lie.
Loyalty to one's ecountry, rights of the individual in relation to the
rights of the state or sociwty, the relationship of person to person, and
decisiens of a personal nature that involve the satisfaction ahd hapoiness
of the individual - these are zome »f the zost nressin- - -oblens of man
today. The school is one of the mein a<encies able to furnish the basic
principles to ;repare him for the solution af their problems. The school
should teach his how to answor tnese guestions aeccordin: $o the -rinciples
on which their answers hinge. However, there are many asyroaches to the
situation, at least amonz educators todayj for there are nany differant
wgys of concelviny these thinrs. All of the nrinciples set Sorth Yy the
educators cannot be true since they involve contradictions, and the orie
terton of the truth of any principle carmot be the conmequences alone
that follow ite ure, but 1t must first be tested By the nors of riht v ge
son, whose xwproval will show the principles will be nroductive of -ood

consequences,
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This survey intends to asocertain the orinciples that underlie the
content which our f{uture teaciere, consciously or unconsciously, will puass
oa to their pupils. In a gensrel way, it should indieate the kind of lhinke
ing that their pupils can be sxpected to do. It is our tusk to jucre whe-
ther these principles in themselwves and in their consequences can lead to
a Sane and human way of insuring the happinsess of man.

The point of departure of the thesis is a discussion of the
philosophical basis which will best de;end our democratic form of Foverne
wont. In itself this problem is the task of defending our way of life,
and 18 of utmost importance today when its very existencs is threatened,
The available writings on the topic are tremendous. There is hardly a
book, newspaper, periedical, or spcech that does not have some reference
to this problem., #hen we extend it to the whole of the philosophy of ed.
ueation, the protlem assumss such gigantic proportione as to be alaost
iapossible of nandling, for once on+ has becoqwe even slightly acquainted
with the flood of printed matter on the philosophy of education in the
United States and thon realizes Lnat he must o deeper into the whole of
philosophy in the abstract with all ite various szystems for a source amd
underetanding of all that is proposed in educational theory, aethod and
practice, the problem appears almost impossitvle of solution. Source mam
terial can be found in editorials, syndicated newsraper columns, pradum
ation and inauguration sweeches of prasidernts and dea~: of universities,
Judgnents from juvenile courts, stateents of :ociolorists, vovernaent ‘
officials, and in lectures, -peclal articles, popular na-azines - in
alaost every way by which ideas are comnunicated., Its prolific trestent

shows its iamportance,
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This stucdy, therefore, after discuseing in Chapter 1, the need
of a philosophy to serve as a basie of our education, trsats of the vare
wwmuundummwmmzéru. Chap~
ter 111 describes the velicle for this survey -- the questiomnaire, its
malopup and admninistration. The zeneral results, bazad on casas obtained
froa the three types of teacher-training schools today (state, Protes-
tart, ani Catholic), are pressrted and com ared in Chopter 1V. Chapter
¥ treats of the results fron ths standroint of sex and religion. The
last chapter sumsarizes the data and soas conclusions drawn therafroc.
Such an approach to the problss is only a trial. ZThere is amoh
that shauld be i-proved, but the results are not wilhout valus,for im
lpnolotth.mumwkmtmumtatmutkwm&ao-
eoaplishac, it coes furniph us with soas cosclusive svidence of the type
ef education our youth will possess after having been tawght Yy this
coain: group of teachers.
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CHAPFTRR 1
THE NEED FOR A PHILOSOPHY OF EDUCATION

e s o the troubled times through which we are
ving call for redoubled and stout~hsarted efforts
aseurs thst *this nation, under OJod, zhall have
new birth of freedom and that the govermnmenmt of
people, hy the people, qrthomlo’ shall
not perish from the sarthi!

Such is the keynote and cornerstone of many leaders in this coun~

1

Lry, especially those whose duty it is to preserve the liberty of the
neople, namely the leaders ‘in governaent and education. Not all subscribe
t0 the statement in full but all are aware of the dangers of the present
day to democracy and wish to preserve it; soxe with or without God.

1. The crisis of today

In ouwr times we have witnessed a constant upheaval among peoples
of ths world, with such radical changes in goverrments that have enslaved
rather than freed nen. Its great outward bezinnings are dated from the
rise of the Communist state in Russis in 1917. It tried to extend itself
in the Hungarian Revolution of 1919 but was rejected and confined to the
Soviet Union, Since then, the unrest in the world has been constant in
its exterior manifestation. In 1922, it showed itself in the rise of
Fascimm in Italy; in 1931, in the Chinese-Japaness War; in 1933, in the
rise of Natzim in Germany; in 1935, in the Spanish Civil War; and then

1 Willisn W. Wattenberz, The Task Before Us. In Teachers for
Democracy, Fouwrth Yearbook of the John Dewey Sociely, New Yorks D. Apple-
ton~Century Company, Inc. 1940, p. &.
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finally in 1939, in the Second Werld War. Even with the culmination of
the war in 1948, constant fear and unsssiness pervade the peoples and
govermuents of the world.

The greatest thresd to the freedom of man that the wodern world
has ever sesn was the struggle against Matzism, It took the combined ene
ergies of freedm-loving people of the world to finally win against a way
of lAfe that spelled doam for both the people of the conquered and the
eonfuerors, The horrors 8f concentration camps) the sizht eof the chambers
of death by cremation and gas in places like Buchenwaldj the extinction of
whole villages of people in vengeance; the tranefer of millions of the conw
quored for slave work in German fndustryj-and not leamst of all, the whole-
sale murder of souls of the old, broken bacause of $heir opposition to
Natsism and 6f the youth through a philosophy of pazanism and hate ——all
this has made the world gzasp snd shudder and think that they too weuld be
next to experience these inlumanities if something were not done to premnt
it. All types of intellectunl leaders immediately began to rally against
such a philosophy of living. Their main enemy was Natsima, and they made
people think that sech a philosophy was the only one to fear in the world
today.

But to most, this idea was shortelived and the joy of winning
the war has been sobered. During the struggle, the leaders were unable to
006 ahoad to perhaps a greater crisis. They had become allies of the So-
viet Union, who, after the war, began to strike out for the world conquest
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in which Ritler had failed., Counmtry after country in Central bBurope was
talomm over leck, stoek, snd govermasnt. There were Poland, Hungary, Bul-
garia, Rowamia, Csechoslovakia, Jugoslavia, and the attaspts at Greece
and Austria. There information had coms out of these countries and Russia,
there are facts of crimes and inhumanities dons Yy the Commumists that
showed the same utter disregard for human beings as had the Hitlerites on
sn equal if Dot greater scale. Their threat becomes graver by the day
when one sees on every hand thuir pressure for advantage and expansion.
The success of the Cammmists in China with all its potential, their work
in the Near East, im Imdia, in Indo-Chima, all keep the world in cemstant
fomsrrt. Their strength in Franoce snd Italy, plus their infiltration im
all forms of astivity of American lifs, especially in govermmsnst, laber,
education and communicetion, have arcused ths people of the United States
to the terrible danger of smooumbing to the external and intarmal press—
ure of Commmism.

We are now begimming to realise, even some of these who looked
%0 Commmnist piilosophy as the way to social perfeetion, that their idea
of freedom and democragy and of hmman beings are not our ideasj rather
they are diswstrically opposeds This our lsaders see, if not in theory,
in the prestical consequences that they have witnessed. When such two
opposing forces divide the world, one must eventually give way to the
other, whether by peaceful means or by war. The latter seems to be the
constant threat in the diplomstic sphere. After so much suffering of two
major wars in half a esmntury, and the effects of wars of other neoples,
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the citizens of the United States live in fear and unoertainty. The fear
is ascentuaied ly the destructiveness of modern warfare in the form of
the atomic bomb, bactericlogical warfare and poison gas. So great are
their potential destruction that the civilization and fate of the world
hang in the balance.

It 45 no wender then, that men are plagued with fear and uncer-
sainty for thay are going through a crisis which is proportionately as
great as that of the Romen Rapire before its dissolution and the fall of
ancient civilization.

However, the people of the United States, the greatest Democracy
in the world, aware of these threats to their freedom and to their dig-
nity as mman beings, are willinz to work for peaceful solution or are
ready to fight for their way of life, in defense of their form of govarn=
ment, which they feel can best preserve their libverty. 4is a basis for the
rights of individuals, they have asgreed that these are substantially con-
tained in the Four Freedoms: of want, of fear, of speech, and of relizion,
But thay also realize that their democragy cannot hope to compete with
totalitarianism in any form unless it can evoke whole-hearted commitment
to these essential goods of man,

The question arises as to how this whole-hearted support shall
be obtained? It is not seught primarily for opposition and defense btut
as a positive factor of engendering unity amons the people which will
give strength of yarposs and endeaver; a way which will prepare the people
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first to understand tha truth and its consequences, and seeondly to un=
derstand the falsity of the opposing ideas and their disastrous recults.

2. Educational proposals for resolving the crisis

Becanss of the great progress of Communima in the warld todsy
and the great Lmroads it has made in democratic countries, there are some
who think the dsnger is 20 imuinent that imsediste gstion rather than long-
renge plarming is called for. We weuld be foolish, they say, to try to
mmom.mmmwmmanmfmudm--
rather we should sowrry for ladders and other equipment to save them.

Dean Ruasell ef Teachers College, Columbia University pointed out
that the danger is acute, partisularly from those who have infiltrated the
arpanisations of democrasyl

Nor doee all press or radio propaganda come from overseas.
#s have our enemies at home., Some are prasumably employees of
foreign governmants. Saue are those, unedusated for democracy,
who neither uwnderstand or are grateful. Thesze advocate a kind
of perverted democracy which destroys democresy iteelf. They
talk of shared decisions, forgetting representative govermment.
They advocate complete economic equality, fatal to democratic
1ife. Or at the other extresme, they despise rule by the Amerie
can, Commmist or Fascist, each is striving to capture the Amerw
ican mind, 8ame mean wellj others do not. But or
evil, America must be educated to lmow and anewer them.

Communistic activity has been very successful and its progress

has been wmarked by the use of politics. The effestive antidote then

2 William F. Rugsell, Education for Free Men. In "Education for
Democraty. Proceedings of the Congress on hducation for Democracy." M. 19.
New York: Buremu of Publications, Teachers College, Columbia Univ., 1939.
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18 politics itself. An expoee of its activities and its supporters is
the most important technique. Knowledge of parlismentary law, of polite
1cal tactics are to be uwsed in all organisations, to prevemt Cammunists
from zetting control and using these ergsnisatioms to further their
schense, This has been very effective lately in ousting Commmist con-
trol in the labor unionae
Good as these techniques may be, lesdars are genarally agreed
that the best remedy will be obtained through education. The school
will take time, will have to plan in time and its effectéve work will be
witnessed only in the fubure. Bul educstion is a more lasting and a more
effective approach, fer the crisis may last a long whilej; yet and besides,
it will be a preparation for the repulsion of future tyramies of which
the world will never lask, since the nature of man will never essentially
change, leaving men open to attack Yy the ambdtions, crumeltiss and demi~
nations of misguided minds. Education has the task, according te leading
educators, of bullding om a firm foundation, on rock, not on sand, om
which demoersey will stand unafraid and wrmoved ky any storm.
As educational sdainistrators and teschers, we are among
the trustees of the civiliszation for which the majority of owr
thinking fellow=citizens stand. ZThis civilization sannot en-

dure, free from disastrous unnecessary uphsavels, unless we
strive to impart to the younz a devotion to the permanent ideals
on which all civilization rests. If we fail to perform this
duty, from a false fear of practicing indocprination, or for
any other reason, or without any other reason than indolence,
we are gullty of desertion from duty. The progress of civile
isation is econditional upon the association and cooperation
of pereons of good will and sufficient intelligencs. To be
an association we nay differ in some things but those things
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suy not be impertant things. kith regad t9 important,
mnmammmmw

fenses, 50 we must re~arm in education. The danger is
that cur teaghers, through carelassness or neglect, may
pecait our children to lewwe sohool ignovant of the
charaster of demogracy, vnible to enmwee its crilties,
.and without resclution to cherish, defend, or advanse it.l

mwmmmmm,'mfmmm
more clearly. st i3 the type of edusation which will be the foumdati:n
for the dafenss of dmeoraay?

Bow to bring our poople to seo the dmmgers which
menage thelr govermasat ad life, how to teagh them to
love thedr cowatry, how o educate them o do their duty
ad play thedr part, how to advise the eduestors as to tie
hopes of the merican people, and how to orgenise’surselves

- Tt 48 generally agreed that a democrery, to be effective, must
be based on intallipmt participation—on the ability to judge a situstiom.
%e muat then eduoate for that responsibility. Such xhicstion can only be
in the realm of ideas #nd clear, connistent thiniing, The defense of de-
mwnmmmorénuinkswmmawmm
faiia?lﬂ,mtmmﬂfomhmmmmmmmﬂ
Wkawmwﬁtﬁi;;imm, that defense will fail. Atitsu;w-
Mbotbmmstbetmtbmdmb%onhuﬁmmdmm

3 . Dmxiashikevinh, Introduction Lo the rhilosorhy of -ducation,
Now York, iwerican Book Com;any, 1935s De 30Us

h Mllime P, inswell, &n 2&&03 ~e 20s
S @Wliiam 7. Ruseell, Ope &i_t-ig Le Jide
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principles. These ideas, although in themselves having an appearance of
uneffegtivennes to the superficial becsuse of their abstract naturs,
nevertheless, are the moving forces of any great work.
Although its impression is not immediately apparent, the
work of the scholar and thinker exerts influance even upon the
more embeddsd reactions of the people. Through a thousand
channels it seeps down into the hroader regions of society and
in the course of decades modifies common thought and attitudes,b
It was just such idess of thinkers liks Hegel and Fichte which
proved to be the generator of the Nazi State and through the reshaping of
Marx and Bngels, of the Communist State; and through the Italisn idealists
of the Fascist State. It was ideas that moved the leaders insxorsbly to
obtain the conclusions inherent in thess systems. Without education in
ideas, people will bo swayed by emotion of imediate needs and gains, and
give up the satiasfaction of their more rrofound needs, simply because they
did not see the conclusions hidden in the ideas they were accepting. Counts
writess

If they are forced to choose between liberty and twread,
they will take btread, or perhsps the promise of bread.?

How truly this is borms out in the actions of the people of
FPrance and Italy in the elections after the Second World Warf We ghould
educate our people to avoid evurting with such disaster by giving them

6 Robert Ulich, Fundamentals of Damocratic Education, New York
American Book Gampary, 1940, p. 253, ’ ’

7 George 5., Couwnts. tion and the Promises of America, New
York, Maexillan Canpany, 1945, p. 07,
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ideas wherein thay shall see the basis of trus democraqy.

The defense against a bad idea is a better ideaj the de-
fense against a half truth is the truth; the defeonse against
mmumm‘uﬂitummmmumu
west place their trust.

Such a defense of democracy must have some begimming or found-
sione As a starting point in the search for a firm basis, everyone con~-
cedes that the individmal is of prime inportance.

At the present time the democratic idesl and the recoge
nition of the potential worth of the individual are the stromg-

est forces which have farmulated the development of education
mthourgastrethaninpnctice,withintholasttw
deondes.

This cemmom grownd for all is more ooncretely brought out ty

Differ as we may, there are ideals that we share, there
we hold to be selfeevident. Anmericans will

8 William F. Russell, op. cit., p. 19

9 I. L. Kandel, ative Education, New York, Houghton
Kifflin Campany, 1933, pe. ’
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:hhoﬁMmﬁllboM,ﬂMhopoﬂwiraom
We are agreed that the lasting basis for the emdurance of demo-
eracy and for the safeguard of individual rights will only be brought
about through edusation=-through ideas which will motivate men to pre-
serve what they understand as true and right, and repel what is false
and wrong. The problem iss What method and content will be effective
in educating for democragy? A great many educators today keep repeating
amlndo:;r again words such as "learning and sharing responsibilities;™
"shared decisions," and "intelligent participation}" in other words, de-
mocracy will best bs preserved by knowing more about democracy and 6s-
pecially by getting more people to share in the decisions and mechanics

This idea is fine in regard to 7iving people experience in parte
icipation but it is superfieial for that ig not the most important point;
it is the content of idess rather than techniques which will elicit come
plete support of the individual. Ix:x criticise of such an attitude which
is perhaps the most dominant one in our celleges acroes the nation today,
we quote Adler:

10 Willtws 7, Russell, op, cit., pe 22.

11 "lldam He Kilpatrick, Bducation for a Democra
New York, Association Press, 191&0, Pe ﬁ
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If the doctors of the nabtion spant as much tinme
worrying about democragy as do the educators, I would
greatly fear for tho health of the naton. If the sde
ucators would take care of education, then democracy
would take care of itsalf,

Denocracy dspends on somsthing more than mere talking about or
participatien in demoaratic activities. Some educators have proposed
other meanst Harry Elmer Barnes has propossd, that the school prepare
a "blusprind for Soaiety and put it acroes” in order to make up for the
lag in social ideas as compared with the progress of the mechanical.

This plan will entail restricted suffrage to.the “able and wellesducated,”
expansion of oivil service, repressntation in legislstion based on voce-
tional and social grouping and respriction of the power of the Supreme
Cours,

e+ » o The outstanding responsibility of educatisn to

socisty, right now, is the preparation of the hlueprint of a
better social system and a realistic indication of how we

b:mgnmﬁuzenuin ual, peaceful, and ime
:’n.tgmrum. * gradusls '

Sash a plan, howsver, is superficialy it is based on the falsze

12 Mortimer J. Adler, in an address to the Teachers Alliance of
New York City on November 10, 13939, as reported in tha New York Times,

November 12, 1939, ps 2, cole. 3, oited Yy John R. Beary, %%m-
W New York Bureau of Putlications, Teachers [N
ia University, 1943, p. 8.

13 Elmer H. Barnes, %’c% from the Standpoint of Society.
An address before the Cl ventilon, American Association of School

Administrstion, a Departament of the Ne E. A., March 1, 1939.
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4dea of an inevitabdlity of a material utopia; and that the intellectual
elite know what is bost, To obtain a good sampling of approaches to the
problem, we can twrn to the ideas or bases presented in "Education for
Democragy" which contains the proceedings of the Congress on Education
for Doaocrw.u‘ In opening the congress, ¥icholas Murray Butler gave
this charges
s o o o in the last resort nesither education nor
D4 Ta eubject o dteriizant wpreciatimadS
However, many educators had different ideas, Charles A. Deard
presentad an econcsic approach, holdinmg that output and distribution of
wealth as the essential requirement for popular govermment, ® along with
wiversal suffrage, efficint goverment, declaration of rightsy and edw
ucation. DBut above ally, he says, thore is the lnmsne spirit.
s SR e S
Comparable to this approach is that of Dertrand Russell, who

states that education must bs emotional and intallectual. The emotional

p i for Democ: The proceeding of the Congress on
Education forme, Columbdia University, August, 193%.

Nicholas Butl ay &
mtmrg m.mp'z;:—,@m-a and Its Challenre, in Ede

16 Charles A. Beard, Egsentials of Democracy, in Education for
Democracy, ibid, p. 36,

17 Tudd, pe 39
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aspect will protest man froum the base passion of hate and destructiveness,
;nc} fear and subservience; and is to be based upon kindly feeling towards
ct:};cu. The intellectual education should e a neutral education, which
subjects the intellect to all sides of a queat:.on.m A+t the conferonce,
another ednemtor, Dre T. Vo Saith of the University of Ohicago, Besed his

damocraqy on a compromisel

The essence of desmocratic politics, I remind you, is to
oompronise sll conflicts short of violence. DBut such compromie
ses daply to Gitisens who can abide the chronie substitution of
the second bast for the best. It 15 the main business of demo=
aratic eduoatore Lo prepare citisens to in collective
11fe the second bests of private conascience, 9

A different appromch to the rroblen was sade Ly the Lritish eo
onomist, Lewd Staxp, whe based democracy upon rdigiont

3

A\ every tarn the difference between democracy and total-
itarianisn involves differanges of basic ideas, ideals, and human
values, Lhe attitude t0 husanitarisn ideas, to the Christiasm
views of selfesacrifice.

Education far ideas and iceals and for sacrifice must be
based on an sthical cede, ani the =08t pensbratin-, convincing,
and dynsuc ethical cods wust be a raliion or nearly a rali:ion.

All the essetial qualities of de.ocracy in their last
analysis dspend upon their moral iapetus.

And At seewms that nothing less than the sacrifice, devotion,
dogmatisa, and suprese personality of a great religion can do
that (to give meral impetus to all).X0

18 Bertrani Ruseell, Kducation for Deuocracy, from an address
before the Cleveland Canvention, N. E. A, Departuent of Cecondary School
Principals, Fetxuary 25, 1939.

19 T. V. Sxith, Dewocracy and Its Chalicn;e, in Lducation for
Dowocrtc;', &o .c_i_t.o’ Pe b

20 The Rt. Ron. Lord Jo 3tamp, Rssential Characteristics of
in Educstion for De-wcragy, P ingz of the Coniress on
ucation for Penocraay, Qp_.@. » PPe 55=58.
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This position was reitorated in the address of Lord Percy who
3014 the oongress that cnly personal religion and mord ity can preserve

denocraqys

But the democratic philosophy of government presupposss
mm:hnligion, and is meaningless without that presuppo-
sition

lg democrasy needs is clear thinking about moral
idoas.

Anton Pegis, professor of Fhilosophy at Fordham University, agreed
with Loxd Stamp and Loxd Percy but said the complete basis for democragy
mwt rest on a philosophical and religicus ides of man's natures

To plead the cause of democracy, therefors, it is not sufe
ficient %o be Immane or hmaniterians it 1s also absolutely ne~
cessary to be, and to have the right to be bhuman, And being
Insnan means, mmong othor things, allowing to the reason its
inalienatle right to rule the lives of nen both individually
and socially. The suthority of reason is the channel throuwgh
shich men can achieve their liderties, for it is the guide and
the guardian of their dominion over themselves and their aow
tions. It is only when men recognize no rule of roason within
themselves that t. must becoms irrational and lawless in
ordar 40 be frue.

Such 18 the spproach, especially of Father Keller, who declares
Communiime darives ites force from the pagamistic and secularistic trend of
mtmﬂ‘ that demooracy to be preserved mist return to the basic

21 The Rt. Hon. Lord E. Percy, The Responsibility of Democracy

4n Education for Democragy, op. gites pe 101
22 Mp-l&u

23 Anton Pegis, The Catholic ibutions The Role of Heas
in Education for Democracye ion for Cracyy ODs Citey Do ]

Zh de Keller, 4. I'gg Can g&z ¢ tho ’ﬂarld, Iam;ma!w Ureen
and Company, New Iﬂrk.’m- # !
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ideas on which this coumtry was founded and which are found in the De-
clarstion of Independence where it is affirmed that man has certain
inaliemable rights givem to hiz by the Grestor. And that principle, in
twrn, was the result of the religicus and aoral education of the founding
Pathers of the Republice?® The disseaination or reasakening of these
ideas will bring man to repal totalitarian ideas.

The sass point of departure, the God-given rights of man, is
taken by James J. Walsh.? His approach to our problem would be that our
ecuscation should retwrn to that which the foundins Fathers of this country
received: the desp philosophical considerations of nedieval times. The
core of our curriculum should be gimilar to the trivim and quadrivium
which formed the basis of their studies. The most importamt part of this
education was its grounding in the timwee philoecphies: mental, moral, and
natural. In these studies were laid the principles of astaphysics-=of God,

25 Father Keller points out the points of beliefs of the early
Fathers: (1) the existence of a Personal God who has spoken to the world;
(2) Jesus Christ, trus God and true man; (3) the Ten Comzandments; (1) the
sacred character of the individual; (5) the sanctity of the life-long mare
risge bomds (6) the sanctity of the home as the basic unit of the whole
fanily; (T;tblnnmr!xhta of every person as coming from God, not from
ths state; (3) the risht, based on human nature, to possess due respect
for g:yuu, civil, and religious authoritys (10) judgment after death,
p.2 ®

26 James J. ¥alsh, Education of the Foundin- Fathers of the
Bepublic, Xew York, Fordham University Press, 1935,
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of the Wliimate cause of things; of truth, of ethice, of physics, and of
astural theology. Students teday, as the Fathers, should understand these
principles and be guided by them in action,
The young men at oollege were being formally introduced
to the great principles underlying politics and government

as well as their mors personil rights and duties « ¢ +
these thesss were in the curriculum for the training of

wdergradustes 8o that they might have ¢learly bafore them,
once their thinking powers motiwvated, the fundamental prin-
giples of righte and duties as ruies of ot for their
relations to othsr men and the comunity.

These studies were made on the grounds of reason, not memoriza-
tion and were in the form of théesis to be defondod.“ The same $yps of
education was given in all of the collages before, during, and after the

#
American Revelution st the following institutionst Harvard, The College
of Willien and Mary, Yale; the College of New Jersey (Prineeton), King's
College (Columbian), the Gellege of Philadelphia (Univereity of Pennsyle
vania), and the College of Rhode Xsland (Brown).

There are other men who attempt to establish the busie of dew

soarady upon both the Declaration of Indspendsnce and the Conatitution

27 _M Pe 223,

28 An example of these theses aro the following talen from Hare
vard for 1810 and translated from the Latin, p. 86+90s Bthics: The pro-
espts which are called the laws of nature reason unfolds to mankindj the
difference between geod and evil, virtus and vise, set up Ly God 18 ime
wxtable) beoause it ie founded on the nature of t.ﬁim;m $ an action done for
the sake of nraise or reward ought not only to be good in itself but ought
to be dons from a jJust motive and out of reverence for the divine will.
Notaphysieal theses: The soul is one and simple and all the operations
are modes of existenoe) in the ssul are the intellect and ::ill of which
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of the United States. At least they suppose there will be more general
agresnent hare than elsewhare, since we are all citizens of this courtry.
But when the approach is made from ths Declaration of Independence and
the idea of “inaliematle rights from the Creator”, we find nany educators
taidng the pesition of two peychology majer students, who, in disecussing
the documant, called it "prepaganda®. Therefors, the stress, by nany to=-
day, is placed upon the idoas of the Comstitution alone, without reference
to any inalisnable rights.

¥hat arc Amerioa's educational ideals? Education for life

and service in & demooragsy cannot rest upon capricious or ine
definite theories. I{ must have for its basis a sound and a

whan they frazed the Constitutione Officially they prosulgated
these aix s in the premables (1) a more perfect uniocn,
s Justice, 3) dnuutu mmty, (k) the common defense,

Zoneral welf (6) the preservation of the blessings
of IM They lﬁd gonviction that these should be se=-
cured Ly educations

the former Judges and the latter impels to action; voluntary actions from
froquent repstition seem not to be voluntary, for we are not conscious
that we are willing; that we ourselves exist we know ly the intuit
deaonstrations show us the existence of God and the senges bear testimony
to the existencs of averythin: slse. Political theses: In this science
wise men have very differemt modes of reazoning; some found the science
on the rights of men, others make utility the rulej therefora, m
as envy, sabition, and pride remsin in the human race and are ¢

with its very nature, so long there will be need, in spite of the weals-
mess of men, of suthority to suppress them. Unhhthatcanbomompluhod
the golden sge pictured for us by the politicians in a republic will only
be foud in dreams.

29 Departasnt of Superintendence, Fifth Yearbook, Washingt
D, C-n i pa 9, Gited by L Kandel Wm&.
» 1933, Pe m.
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m.mmmwnwwnmmmmh
ideas of dencoraqy) that it is wider in oonbext, and 20 that such a basis
As unescsptabtle. - '

Danooresy is mot, thes, something which has been or gan be
defined once and for all. fts mesning is not eternally writ for
sugoseding generaticns $o reads One qamnot go to seae hallowed
sourcs, even the Declaration of Independence, and darive a de-
finition whish will be good for all times and all *

Rather, it i» a changing and expanding o e« It {5 an
ides). oonstantly evelving out of zan's effort to live with nan.
Hence current conceptions of democraqy differ from those of a

hundred years age, ami the meaning of the teyam a hundred ysars
from now will pro be different from what it is at present.’0

a

Bere, Berry 1is thinking in teras of the application of democracys
0f coures that grows as new situsticos Arise, btut it leads to confusion to
say democragy in itself is constantly ohanginge I& it did so change, it
would dagly man 4s changing esssatially, and then san would net be man,

nor would democracy Le ot'atxy concarn to us.
3. Confusion and unrest in selecting solution

With these considerations we sre brought to the realization that
there is a great deal of dissension about the basis of dewocracy. We are
ot trying to define ity but rather we sre striving to find the basis of
the assarsions that are accerted generally in a democracyt The uniguencss
of the individual, and his right to freedom of speech, religion, from un-
Sust imprisomment, right to security, etc. As wo have seen, some set

30 Jom R. Berry, * Conceptions of Demo Duresp of
mm,rw@%ﬂﬁh
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their basis in changing socisty; in valuss obtained fron experience; in
a social Wlusprint; a consensus of the intelligentias a neutrality of
thought pervaded with emotional kindness; & compromise; a religion or
near-religion; reason and the nature of man, With this reference to
only & few of the bases proposed today, we can see the utter confusion
that awaits education in the future, particularly when the dominant idea
in our schools and colleges is one that democracy is evolving constantly
and has no stable basis. Kandel and Van Doren agree that this is the
plcture of our education today.

From whatever point of view education is ap-
proached there is evident umre

In any case ths college was confused, and with certain
modifications it remains so. This means confusion everywhere;
for liberal educstion, with which the college has been iden-

tified and with which nothing else has been 1g§ntiﬁ.ed itself,
15 the nervous system of any world it serves.

The basis of democracy is only one phase of education but in
its confusion is indicated thes confusion in the whole field of learning,
because its basis is the same as the busis of the vhole of education.

Moreover, this confusion has endangered discontent.

Dewey hiuself states that "conservatives as well as

31 I. L, Kandel, The Cult of Uncertainty, New York, Haemillan
Company, 1943, p. 13.

32 Mark Van Dorem, Liberal -ducation, New York, Hemry Holt and
Company, 1943, p. 108. g ’
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redicals in educaticn are profoundly. dueggmm with thw
present educational situation as a whole. ,

The best example of & dead or stalic situation is the
ane with which we are bagimning to be diseontented. Conm
teaporary educators have disagroed tut not about essentials,
for thay have rarely been discussed, mershu no danger
that they will ever be discussad too well.

" This situstion is dus %o the fact that the principles on whieh
people have rooted their lives and actions have beeu baken eway and nothe
ing exiots to take tneir p‘laz;u. Wﬂithaut Lhwnay neither democracy nor any
other precious possession of mah can ve defended as Kandel quotes:

‘ fA Mlasa po&plbi, writes Van Wﬁh Bmolué, i.n "

in 'oannot endury forever and we shall ..

pay in end for our superficislitise in ways more terw
rikls than we can yob congeive,'s?

ke The Causee and Zffects of the Present Confliot

Foroed by the demand for a Justification of our way of life, we
mst leok for a foundation that will secure for us the social and indive
Adusl nends of mane In order to find out vhat is wrong with our present
thinicing and how it can Le carrected, it is nacessary to inquire into the
causes of the present erisis. This can only be riefly indicated here.
Negr. Sheen points out the causs suscinctly.

' 34 Mark Van Doren, Ops Cite, pe 1lle
35 I. L. Kandel, The Gult of Uncertainty, New York, !l htone

Hifflin Company, 1943, pe 15.
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A spiritual decline has been operative since the six-
teenth century. One YLy one the spiritual realities have been
rejected. The sixteenth century, for example, demanded a now
Church, the eightesnth a new Christ, the nineteenth, a new
God, and the Twentieth a new religion. There is rarely any
spiritual recuperation from the loss of these great and tre-
mendous realitiss, spiritual recuperstion being often~iimes
more difficult than physical recuperation. Instead of work-
ing towards an ideal, each Spirit of the Age changes its ideal

and this changing of the ideal iz frequemtly called progress.
Classical philosoply and traditionmal Quristisn religion, whieh

remgin outside the Zeitgeist, are generally ngnrd.d%tho
partisular Zeitgeist as obsocurantist and reactiomary.

The begimming ef the decline came with the general eriticism and
diseredit of scholastis philesophy in the sixteenth century and the rise
of rationalism that followed, wherein an exaggerated reason was enthromed
above all elss snd there wes nothing, they said, that resson could not
explain. The solution to the problem of the nmature of the wniverse and
man was sought in natuve itself, from whenge arose the philosophy of
maturalism, which sttempted to discredit the supernatural. Along with
this trend, came the teachings of the phencmenalists and positiviste, who
affirmed that man could only imow what was observable or able to be ax-
perienced. This dsstroyed the possibility of a reasonadle basis as &
foundstion for man's purpose in life, for it destroyed the pessibility of
dencnstrating by reason, the existence of Jod, the immortality of the
soul, and fres will,

Ratiomal thinicing was on the decline. Confliocting systems of

3‘6 % c__‘_&t. p. 30
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interpreting the werid in cosmology and ontology, resulted in the shift
from Christ to Deism, Deism to Pantheism and finally Pantheiam to our
present materialism. Thus the battlegsound, in its final analysis, a
problen of knowing, The ability to obtain truth was subject to such cri-
ticism as to result in skepticism, that truth could not be known, and in
agnosticism, that we couldn't be sure even if we could know, and in our
present relativisa, that truth changes with tinmé, place, and circumstance.
From their rational beginning, the ability of the mind to know everything,
they arrived at an irrationaliem which tauht nothing could be known with
certainty. Such an cutlook results in an annihilation of everything; it
destroys man's belief in God, in his own spiritualiby, and hencs all more
ality.

The disaster was accentuated Ly the phenomenal rise of scisnce
and the false interpretations placed on its products. Hypothesss, with-
out basis in faost, flourished as objective truth, Darwin's theory of
evolution became the gecasion to affirm the self-gufficiengy of the unive
erse, the animal character of man with its denial of free will and hence
his spirituality, redueing his existence to mere chansce., ?This idea was
carried over into psychoanalysis and Lehaviorism, so that man was inex-
orably determined by, and no better than, the physical and chemical forces
of nature. That such views are held today can be seen in the following
quotation from Bodet

It (modern science) maintains that man's future is in his
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own hands; that social and ethical and esthetic principles
are naither handed to him ready-made nor so embedded in the
structure of things that he need tut look in order to die-
cover them. He must create and recreate them for himself,
in the course rucl.s% history, out of the raw materials of
experience « o« « o

Out of the interpret:tion of seientific advances came the crie
ticism of revealed ralizion, of the Bible, which under the Jerman higher
critics, resulted in the rejection of the Bible as a bwok inspired hy
God, and today its teaching is affirmed by some to te evil instead of
good.

With the zeneral spirit of inquiry abroad in the world
4t soems the height unwisdom to attempt to found the morals
of our children on a basis that will not stand the best of
inquiry whether thia be the authority either of God or of
the Bible. The o0ld doctrine of plenary inspiration is now
thoroughly discredited, as likewise are the older authropo-
morphic conceptions of the Diggy, 50 that any building on
them is positively hasardous.

One professor, Harry Elmer Barnes, whose textbooks are
nsed extengively throughout the United States, maintains, as
one observer put it, that 'Christianity is the sourcs of most
of our social evils; that conversion to jzodlesaness would
make a better society; and the ideas of soul, heaven, immore
tality, sin, prayer, spiritual thinge and the notions of the

sacrod are cultuni fossils in orthodoxy.' This thesis is
identical with the totalitarian philosophy. Hitler stated
blutly, 'The Ten Commandments have lost their validity.
There is no such thing as truth, sither in the woral or in
the scientifiec sense.'3?

37 Boyd H. Bode, Progressive liducation at the Crossroads, New
York, Newsonard Company, 1938, pe 30 ?

38 william H. Kilpatrick, 9ps E&Q’ P 1760
39 Jdames Kaller, 220.9_«15«_0' Pe 6h.
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Where, in such thinking, is there room for the ideas of truth,
humanity, rights, freedom? Where is thers any sanction to offset the
undisciplined impulses of man? The only answer is that there is none.
There is room, then, for democracy which is based on intelli-ent, free
action; theobjective disecermnment of truth; the moral and reli;ious
foundations on which co many say democracy must be founded? The fact
is that our demooracy has been undermined for a long tize, not purtiow
ularly by foraign agents, but by Lhe irrationalism of those who should

fend 18, for they have tried to build a foundation on shifting sands,
If they say that we have rumained for the most part true to such cone
cepts as Justics, mercy, and the solden rule, it is only that these are
sustained by a tradition in practice, not by their theories., Bul the
tradition is begimning to wear thin and the new theories are heing put
into practice,

To add to the sericusness, industrializetion brourht a wide-
spread clearace betwrzen the poverty of nany and the wealth of a few,
adding more conflicte. FEconomic inequalit; and insecurity have firad
the exmotione of men, which the communistc have not “.een slow to foctor
to bring about a revolution,

The seeds produced by thes: factors have teen cultivated Yy
many educslors, and are maturinz in our tise. To see thut thic ie¢ true,
it is sufficient to read the following quotations of leadins educntors:

The values cherishied Ly individuals anu Ly social
groups are the product of experisnce and may be changed by


file:///-son
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the sxie force which oreated hem, 40

dany groups, howsver, in various parts of the world,
are couvinced that the developments of modern science and
modern techmology have made certain old customs, certain
traditional beliefs and standardsz, and ain inherited
institutions illeadapted to modern needs.

rise of industrialization requires a new mor-
llityo

Teacher and pupil are not i ted individuals,
They are both agents of the state.

8uch phrases are full of dire implications. In fact, they show
abdication of purpose and end for sducation leadin; to the destruction of
any real education, Perhaps it might be objected that the eritioism is
Bot just because these oducators have done great work in the field of
aethods, The reply is that the good thece educators have done in the
field of mothods is known and appreciated, bul their faults outweigh the
good, for they are deficient in the most important prodleas. It may be
sald also that the interpretations given to their works are other than
the authors inmtend. This is a prominemt characteristic of thinking today.
If one takes words as they sound, one ig said to be in danger of

4O BRdueational Policies Commission, The Purposss of Education
IN Anerican Democracy, Washington, D. C., N. E, A, ,%0

hl Elmer Harrison Wilds, The Foundation of Hodern Lducation,
Now York, Tarrar and Rinehart, Inc., 15!;2, Pe ST1e

k2 Boyd H, Bode, Fundamentals in Fducation, New York, Macmillan
Coapany, 1921, p. 121, ’

k3 Alexander leiklejohn, iducation Betwaen Two Worlds, Hew York,
Harper and Brothers, 1942, p. 279,
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misinterpretinz the thought; if one vives the words the benefit of the
doubt, one is in danger of approving its immoral implications.
Many educational writinge today are full of fine sounding phrases

that are simply empty of content; eapty of promise or hope, attempt to con-
fer equality withoui any basis, eaphasize individual values but are expty
of sustaining and securing these valuesj stress the need of spiritual
concepts, yet are devoid of any real spiritual meaning. This constant
affirmation of eontradictions has Lrought confueion to education as these
quotations so ¢learly showt

The political, social, and econoaic docirines on which
the progress of the nineteenth century appeared to be founded
have given way in some gountries to complete uncertainty as
to the next step, in others to experimentation without any
defined sense of direection, and in others, again, %0 recon-
struction on the basip of theories which are accested almost
with religious zeale

It may be said without exagzgeration that the flood of
educstional writings with which we are almost swamped today
is in iteelf evidence of the uncertainty with which we are
faced, of the lack of fixed principles, and of the chaos
that characterizes modern philosophical thought. It is as
Chesterton says, because modern man has lost his bearings,
he knows neither where he is nor where he is going. W
out doudt, this is why he is mo concerned ahout others,

Something ceass to have happensd to education in the
twentieth century which is analogous to Barrett Wendell's
description of the relizious trends in the ninetsenth cene
tury. 'As some reactionary backe~slider has said, the
spiritual history of this region from Channing's day to

I I. L. Kandel, The Cult of Uncertainty, New York, Macmillan
Company, 1943, p. 1.

ks F. Doliovre, Catholieisn in ixiucation. Translated from French
by L. B. Jordan, Hew York, Len-iger Drotiers, 193h, pe 26.
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ours nay be sumarized as that of a theological progress
from uncertainty concernin; what the devil is {0 uncer-
tainty eoncerning what the devil anything is.'Lb

Yes, we are confused, and educators look with fear at what the
misuse of edusation has done in foreign lands and realize that we must at
all cost prevent the catastroply from happening here.

We know that education can serve any cause, that it can
memtmwn‘m,thatitcmmmtoﬁ?m
ignorance and révet on a people the chains of bondage.

Man in settin~ up his social orzanizations rimns the con-
stamt danger of creating, like a monster which
Lhreatens his own welfare and happiness,.

However, it seems unlikely that a false educational system will
be set up as a result of a direct dictatorship set up in this coumtry or
as a result of a dictatorship imposed by conquest and helped by fifth
columists {rom foreign lands. %o, if we do not change, dictatorship
will come perhaps from within because people will e tired of bLeing cone
fused Ly educators and will want a leader to give them unequivocal ans=
we-s, or it will coae froz the outside becauze of the disumity within,
engendared Ly the educational leaders with their confusion and conira=

dictions,

b6 X, L. Kandal, ops cits, pe S7.
w WSQ m,%c‘t.. Pe 18.

b8 Bducational Policiss Comadssion, of Educalion
in Asericsn Democraqy, Washingtom, D. C., K. oy s Do 18
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Antisdntelloctualisz and irrationalism, which are
inherent in the attempt already manifested for facte, ine
formation, and Jmowledze and the “ehavioristic ecncept of
mind and intellicence, tinged wit: a little psychoanalysis,
msy well beoous 80 firmly emtrenched that the way back to
the life of reason nay turn out to be long and arduous.
The epitaph--die fought & 7ood fight, btut his rasor was dull
~—may be the epitaph on a democracy which places reliance

on the eult of wnecertainty, change, and pmoanmnma as
major premises for the education of ite citizens,ld

S. The solutiont A basis in philosophy

If we are to find a solution to our present crisis, if we are
to insure that such a orisis shall not be repetitious, the first thing
is to recognize owr confusion and its cause. William Clayton Bowers
quotes Dr. Carl C. Jung from Jung's lodern Man in 8earch of a as
follows:s "The modern man has lost all the metaphysical certainties
of his medieval brother, and set up in their place ideals of material
security, gensral welfare and humaness. "0

Secondly, sinoe we have set up our aducational program on ox-
agzerations and false principles, the program must be chanced. Nodern
sducators have either selected the cocial studies or the natural sciences
as the bazis of their curriculum ag a result of the cultural development
of tha last eoutuml.m Not that these are not important but that they

h9 Iohm,%&o, Pe m.

50 Willim: Clayten Bowars, The Clarch and State in Bducation
Chicago,University of Chicago Preas: ﬁﬂﬁ, Pe 33e g

51 Educational Policies Comnlseion, The Purpose of Lducaiion in
Amsrican Democracy, Washington, D. Cey No O. fey 1900, pe Oo
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are not alleimportant. Society and the individual must be harmoniously
welded tegether, but socisty is for the individual and not vice-versa.
Also, a new imterpretation must bs placed upon scisnce. OSoms educators
have already seen the mistake of making scisnce the source of all value.
Scisnce can help us to determine what the facts are,

but 4% has no answer to the question as to whether existing

oconditions ought to be changed or perpetuated. 3Science,

physisal or secial, declares, !'These things are so.'

alone 1lifts a finger to the things that ought to be.

Educators must realise that education in ethics must advance
with the progress of science so that the interpretation of science will
not result in more preparation for war, btut for peace, and that science
is not a curss, as some are beginning to think, but a blessing. Those
who have been led to materialism and sikepticism as a consequence of a
false interpretation of science, would do well to ponder the words of
one of the world's foramost scientistes:

We must use the right key if we want to fight the
paralysing skeptioisn and destructive materialisem which
are by no msans the inevitable consoguences of the scienw
tﬂioggtuwﬁatimofutm, as we have been led to bow
leve,

Again, we must see that man is not a produot of chanoe, that

our value as an individual ecannot be maintained without religion, and
that religion is something real, not imaginary and a myth. If they put

52 mmmpmcmmnm,rmwgggmﬂmm
Anarican m@ﬂ:m' wmﬂn, D, C.’ X. B, Aoy s Pe Qe

53 Lecomte du Neuy, Hunan Destiny, New York, lLongmans, Gresn
and Compary, 1947, pe Xxve ! * ’




THE NEED FOR A PHILOSOPHY OF EDUCATION 30

8o much weight on facts, let the facts of experisnce show them iLhe value

of roligi.on.

Paradoxical enough, some of the chief values of life
are associated with asan's faith in the charactar of the un=
experienced and the wmproven--the realss of the transcendent
and the future, Especially have man's reli;ious values cen-
tered here, spprehended Yy faith. To eliminate guch values
or to transmute them into sociality and devotiam to human
progress is to dininish by so much the valves of lile. The
lack of interest in the ontological aspects of personality,
inthomblmofimrtmty,stmuw“mchbotho&-
ucational theory and practice.

Another defect of modern education, anc its greatest one, that
oducators mmst recognize is the supremacy of weans over endj that such an
educational system results in perfection o