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Life comes before literature, as the
material slways comes before the work.
The hills are full of marble before
the world biooms with statues.

-~ Phillips Brooks



1.
Chapter 1

USK

The why and the wherefore of a man's actions and
philosophy are oftentimes linked with his personal and
nationsl background, It is the purpose of this chapter
to outline Ruskin's family life, his works and his evolut-
ion from art critie to social reformer i.e. his personal
background,

While we are not primarly interested in his bio-
graphy nor in his philosophy of art as such, we, never-
theless, touch upon them because they serve as a necess-
ary prelude 1o his views on education. The man was a
reformer in matters artistic and social. As a result, a
good part of his writing is didactic. He did not limit
himgelf to pointing out what he considered to be wrong,
His was a more positive and constructive mind. Usually
he tried to supply menkind with the blueprints for
improvement. Because he was teaching so much, his mind
frequently dwelt upon matters educational. With a
general picture of the man and what he did and what he
wanted to do, the reader is in a better position to
appreciate his views on education.

Rugkin was born in 1819 with a silver spoon in
his mouth, His father, a prosperous wine merchant, was
the type of men Matthew Arnold admired and wrote of as
ideal. He was a man of cultured tastes. iie knew and
appreciated painting. ile had a taste for Byron's poetry
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and was pot blind to the merits of Dickens. The elder
Ruskin's business made 1t necessary ifor him to travel
througheut the British Isles and parts of the continent,
European architecture interested him always and it
delighted him often. John Ruskin, as a boy, travelled
mueh with his father and, needless to gay, inherited
much of his father's enthusiasm,

His mother, who has been described as a sort
of stupid bigot and kully, was one of those persons
vwho sets & high standard for herself and is determined
that the members of the family will attain it too.
Her love for her son was somwwhat like that of Lady
Macheth for the thane of Glamis, She urged him on,
She direected his reading. Her Puritan background
inspired her to have him read the Bible every dey and
memorize long passsges. In later years Ruskin often
expressed his conviction that the Bible should be
made required reading for everyone. Said he:

My endeavour has been uniformly to make
troat Tt oy, o their own favourite
verses only, but in the sum of alljtrusti
it, not as a fetish or talisman, which
they are to be saved by dally repetition
e edd o ettt
and ebeyed & P
By the age of twelve John Ruskin had been through
the Bible six times. It is probably uncharitable
and untrue to describe her as the " bete-noire "

of his life, That her love for him was a possessive

-

J Ohlélzfsmmh London:George Allen (. Co.,L1d.,1911,
P °
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one there can be little doubt, but thiat she spoiled
his chences for happiness is a moot cuestion —
although the popular notion todsy.

Ruskin saw much of rural Inglend as a boy.
ills father!'s summer business journeys became anmual
family tours., The elder Ruskin may have had in mind
sacon's aphorism about trevel being part of education
in the younger ones. In any case, John Ruskin's
informal education gave him a remarkably fine ground-
ing in art and architecture., His formal education
went along apace and in time he entered Christ Church
College, Oxford, In 184Z he greaduated with a B,A,
degree.

As had other illustrious predecessors, such
as Milton and Burke, Ruskin disappointed his parents
upon graduating by refuging to enter the ministry,
Ingtead he drifted into the precarious field of
writing. In his case, however, there was no starving
end no living in a garrett because of the financial
security he enjoyed from his father's sherry trade,

Thanks to the sbove-mentioned informal
education, Ruskin hed become an enthusiastic admirer
of Turner's landscape art. When the latlter was
adversely ocriticized, Ruskin came forward in his
defense. The year following his graduation Ruskin
published the volume Lodern Painters enonymously.

His career as an art critic hal begun.

Ruskin's physical end mentsl health,during

youthful years, was far from good. In 181G his grande
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father had lost his mind. Ruskin's own parents were
first cousins which probably did not help matters,
During his 'teens and after Ruskin was threatened
with tuberculosis. His occasional fits of depression
were relieved for a while in 1848 when he married
Iuphemia Gray. What promised to be a happy wedded
life failled rather miserably and a few years later
led to an annullment. This catastrophe has hitherto
been "examined almost exclusively from Ruskin's and
from his parents'! stendpoint'.(2) Only recently the
John Ruskin-Dffie Gray correspondence has come to
light and much of this marital unhappiness can now
be attributed to a combination of mother-ine-law
trouble and Ruskin's distressing periodic mentsal
illness.

Ruskin's happiness suffered an additional
blow in the public's indifference to his pronounce-
ments on art and arcaitecture. lior did artists and
architects appreciate his writings any more than did
the public. Hw was looked upon as a dilettante and
by some as a pretentious smateur. The self-appointed
Axrt Dictator did not take kindly to the fact that he
had failed to create much of an impression, His
disappointment turned to defisnce and, like the fox
in the fable, he sullenly and sulkingly decided to
waste no more effort on those who were unworthy of

his attention.

(2) RUSKIN AND THE WOMEN,by P. Quennell. In The
Atlantic Monthly, February, 1947.
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From about 1860 Ruskin begen to pay much more
attention to ideas he had toyed with in his earlier
writings. It had been Ruskin's c¢lalm that the rise and
fall of Gothie architecture in Venice could be traced
in the rise of domestic virtue and national worthiness
there and in its later decline, This interest in the
gocial ascene of a foreign city,with its economic and
political ramifications, led Ruskin to en intensger
preoccoupstion with similar matters in England. And so
Ruskin began t¢ turn from art criticism to social
reform,

This evolution — for evolution it was, in
spite of those eritics who mistakenly assume that there
were two Rusking -« gaw the reformer develop out of
the art critic as effect follows cause., The devolution
of beauty in architecture, he felt, mirrored & similar
decline of social hammony. And so the vileness of man
became his chief interest. Ugliness in art and archi-
tecture became for him a symptom of disease in society.

And, logiecally enough, he believed that an
improvement in these fields could only follow betterment
of the social scene, And Ruskin shared Arnold's and
Newman's conviction that among other things all was
not well in the educational world of the nineteenth
century in England,

He felt that people who were not properly
taken care of socially, economically and politically
ecould not appreciate art. Admiration of painting and
appreciation of architecture stood a much better
chance when people were well fed, well housed and
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happily employed. When brought face to face with the
exriminal exploitation of the poor during the heydsy
of the industrial revolution, Ruskin himaelf could
not think of art but only of refomm.

I cannot paint, nor read, nor look at
minerals, nor anything else that I
like, and the very li%mt of the morning
sky has become hateful to me,because of
the misery that I know of, and see
signs of, where I know it not, which no
imagina‘b.!lon can interpret too bitterly.
Therefore I will endure it no longer
quietly; but henceforth, with any few
or many who will help, do my poor best
to abate thig misery, (3)

Hence the logical
evolution of John Ruskin the art critic to John Ruskin

the social reformer, Y

\
From this time of tramsition.on Ruskin became
more and more devoted to the betterment of the poorest
of mankind., In 1860 there appeared four articles on
social and political economy in Cormhilll Magazine, Two
years later these essays were republished as a volume
entitled Unto This Last « Another four articles on the
same subject appeared in Fraser's Magazine in 1862.63
end were lster republished as lunera Pulveris. Along
with occasional works and lectures on mineralogy, art
and architecture, Ruskin continued his social work.

s appeared later, Between 1870

and 1884 Ruskin wrote and published almost one hundred

letters to workmen and lsbourers under the general

title Zorg Clavigers.

(3) Fors Clavigers, by John Ruskin, Bostons
Dana Zstes and Compeny, pagc 4.
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Rugkin did not 1limit himself to the written
word. He practised what he preached. :ie had finsanced
Rossetti, the Pre-Raphaelite. earlier and he now
began to finance all sorts of utopian schemes in the
economic sphere. He helped found the Working i.en's
College where he taught for some time, He founded
the famous Ste. George's Guild in 1871 and poured a
lot of money into it. He led a group of Oxford under-
graduates in building roads in 1874. All this while,
Ruskin's personal life continued to be unhappy. What
he considered to be his failure as an art critic
extended into his life as a reformer, An unfortunate
love affair with a child of eleven, Rose LaTouche,
did not help matters. The girl was so much younger
than Ruskin and could not return his love. This
additional blow to his prestige contributed to his
depression, languor and listlessness. When Rose died
Ruskin came to believe that she was sending uessages
to him. This mental confusion grew until 1880 when
he suffered his first major attack of madness. Other
attacks followed in 1881, 1882, 1885, 1886, 1389.
He dled, sane, from influenza on January 21, 1900,
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Education
Chepter 2 ter 2
in the

lineteenth Century

Throughout his life Ruskin was a man of the
world in that he was familier with and interested in
the main currents of thought and either participated
in or dwelt in thought upon the events of the time,

In this thesis we are not interested in the
world of art of the nineteenth and earlier centuries,
although Ruskin was. For that matter, the economic world
of that time lies beyond our scope. It occupied much
of Ruskin's thought. Since this work has to do with
his views on education, we are interested in the
educational background of nineteenth century England.

It is a truism to sey that education moves
forward most in times of political advancement and
social progress. A nodding acauaintance with the
history of nineteenth century Englaend is sufficient
to know of the vast strides taken in nearly all fields.
It was a century notable for reforms. England came
out of its aquarter century struggle with Revolutionary
and Napoleonic France champing at the bit for an
evolutionary forward movement on the home front.

The population of the nation is said to
have almost doubled in the first half of the century.
The great cities were bulging at the seams with the
great numbers of people who had flocked to them,

The suffering and inevitable injustices that

accompanied this growth are familiar to readers of



9
Thomes Hood, E.Bs Browning and Charles Dickens,

Science was on the move, The men of research
and study as well as the men of invention were
contributing no small shere to the making of industrisl
England. This iron and steam age, with railroads criss-
crogsing the English countryside joining one factory
town with another, is todsy known as the England of the
Industrial Revolution.

With so mueh going on in the world of action,
it is not at all surprising thet a corresponding fever
of intellectual activity should also have taken place,
The publicetion of Darwin's Qurigin of Species in mide
century Jjusti about brought on a struggle for existence
in the highly controversisal intellectual jungle of the
ages The utilitarianism of Baentham also left its mrk‘
on the centuxy. The Oxford Movement shook the Church
of England to its very roots and led to a Neo-Catholic
sehool in litera-é.um and sn even more important second
apring of Catheligism In the religious sphere,

All this vwhile, the sociel and political
worlds were progressing. One Reform Bill follewed
enother. Political power was extended to the middle
classes, Religious freedom was extended too,.

As suggested above, the universities could
not remain unaffected by all this. With the creation
of a new wealthy class through industry, a new
politically articulate class through Reform Bills, and
a newly freed religious class through legislation, the

attendance at universities increased tremendouslye.
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The old curriculum did not satisfy this new
student world, No longer were Oxford and Cambridge
limited to the production of c¢lergymen and statesmen
chosen from the upper crust of society. lore and more
science found its wgy into the institutions of
higher learning.

The fever of reform spread to the field of
education, The government, which in past centuries
had paid little or no attention to education, found
itself becoming involved in studying ways and means
of improving and extending schooling. Thanks to
people like Arnold, lNewman, Dickens, Huxley and
others, it became more and more ewident that change
was needed. Arnold deserves credit for the reorgani~
zatlion of the secondary schools. This was essential
to university progress, since the latter works upon
the raw material provided for it by the former.
Newman's Ideas of g University, published in 1352,
set out the blueprints for improvement, The men of
science, led by Huxley —— Darwin's bulldog — fought
for more sclence in the universities. In the work
just mentioned,by Newman, the Cardinal tells of the
controversy between the Idinburgh Review and the
University of Oxford along these lines., The latter
ingtitution clung to traditlion. The academical
aathorities in this venereble seatl of learning
believed in impressing youth with the need for true
principles and clear thinking. Their notion of education
was what has been described as ' liberal '. Philosophy,
literature and the rest of the humenities formed the



il

backbone of their system., The Edinburgh leview people
made themselves the spokesmen for the new disciples
of science. They judged things in terms of their
usefulness, These utiliterians claimed that & liberal
education did not advence industry, improve the
economic conditions or lead to betterment in any
field. Because of this and because it did not train
youth for any particular profession, they were all
for discarding the Oxford system and introducing a
more ' practical ' , vocational, scientific curriculum,
This controversy, which took place in the early
nineteenth century, continued throughout the early
years of the following century and, as & matter of
facty is far from dead at the half way mark of the
twentleth century. In his Ides of g University, Newman
gives a much more detalled accoum{of this whole
controversy. (1) All in all, it was a time of rapid
change, great activity and some progress,

While Ruskin's name is usually associated
with the expressions 'art critie' and 'social reforuer’,
he did have opinions sbout education. lie was more than
an interested spectator. He, too, played a part on
the academic stage. Ruskin was the Slade Professor of
Fine Art at Oxford., lle was also involved in the
orgenizing of various philanthropic schemes for the

educating of the working class. He lectured to the

1) o University, by John Henry Cardinal Newman
edited by C.,F, Harrold, :".’ew York: Longmans,Green end Co: ’
1947, pege 136,
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workmen in London's Working Men's College in 1854,
the year of its foundation. His teaching at Oxford
was supposed to concern itself with art, but his
catholicity of interests took him far afield, His
students received a liberal education from this man
who refused to be hedged in by a college calendar
and never hesitated to encroach upon the cultural
demesnes of hisg fellow professors. The lectures
given by Ruskin were delivered to crowded halls,
He appreciated the dramatic or visual element in
teaching., He illustrated his remarks by the use of
models, specimens, charts and diagrams. lis students,
therefore saw what he was driving at, just as he
saw what education in Imglend should have been
driving at. This latter thought tekes us to the
next chapter wherein the point driven at in this
thesis is to be explained,



In the first chapter of this thesis we saw who

Rugkin was, when he lived, what he did. The second chapter
sketehed the Victorian setting in which he shone and
the implication throughout was that the whole work would
deal with Ruskin end education. To make an understanding
of his contribution to educetion and the particular
point of view of this thesls clearer, it deseribed the
conditions existing in the world of education of the
nineteenth century. It is against this background that
we are to view his thoughts about education. The purpose
of this third chapter is to establish the precise point,
goal or aim of this thesis.

Vhat 1is the traditional approach to Ruskin %
Are there more than one ? If so, what are they 7 To
begin with, there are the usual biographies. Most of
these go back to the early years of this century. ( le
died in 1900.) Some of these will be mentioned later
in this chapter because they touch upon Ruskin's
educational views, For the most part, they were written
by men who admired Ruskin very much and there ls the
inevitable tendency to whitewash him before setting
him up on a pedestal as a paragon of virtue and a
model for future generations. These biographies are
valugble for their record of Ruskinian fact and they
are interesting as examples of that school of
biography which tended to deify the subject of the

biogxraphy.
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Another group of writers limited their own
{reatment of Ruskin to one or other of the fields in
which he was most active. And,so;we read of Ruskin
the art critic or the social reformor. Here we meet
with a different {ype of appreach in biography. Here
criticism is the keynote. Sometimes Ruskin fares well
and at other times the violence of controversy deals
voughly with him, With a men of Ruskin's temperauent
it is almoat inevitable that violent likes and dise
likes should arise, He was not a gentle and mild men
in his pronouncements and stepped on more toes than
the average man. In eriticlzing Whistler's 'Nocturne
in Black end Gold', for instence, Ruskin c¢alled the
painter a coxcomb and accused him of flinging a pot
of paint in the public's face, This, by the way, led
to & libel suit. His colouriul career in the world
of art continued when he became a sccial reformer, iis
ideas for soccisl reform are praised by some today as
they were in his own time, George Bernard Shaw describes
him as an outeand-out Commmnist and admires him for it.
However, in the case of Shawyit is always wise 1o re~
member that Chegterton saild of Shaws: Y Shaw is seen at
his best when he is antagonistic. I might say that he is
seen at his best when he is wrong, I mijght also sadd
that he 1is generally wrong." (1) Other critics damn
Ruskin, The Socialists of today in Great Britain claim
him as one of the fathers of the movementi. It is said

(1) o ,by Gilbert leith Chesterton,
London: Burns Oates and ‘Vashbourmne Lid., 18{C, pe. "4,
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that two of the most influential books in the economic
thought of Zurope during the past century were Dgg
Lapital by Karl llarx and Unto This T.ast by John Ruskin,
One of the minor ironies of history is that while the
two books were belng written the authors lived within
four or five miles of each other in London and never
met, Ruskin did not even know thatl Marx existed. Marx,
however, knew the writings of John Ruskin., A popularizer
of modern history might well say that Russian Communism
and British Socialism were both born in London and at
the same time. These ihings, while interesting, lie
beyond the scope of this thesis. There are, too, the
usual velumes describing him as a major prophet. Very
little has been written slong these lines in recent
yearse

He hsa, however, come back to our attention
in a biographical way - but it is biegraphy with a
difference. The pedesteal school is gone. The best of
the debunking school concentrated on other victims
snd Ruskin escaped unharmed. Todgy it is the clinical
school of biography which hes teken Ruskin apart to
see what made him ticke. The whole subject came up
again a few years ago when Admiral James, the grandson
of the Iffie Gray who married .uskin, published the
John BEverett illais papers which vindicated the
memory of lLiss Gray and explained the reasons for the
digsclution of the marriage and her subsequent
happier marriage with Millals. After all these years
of mystery sbout the whole unfortunate affair, it is
good to have the truth throw out tiie fantestic
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Freudian theories that have been advanced as explan-
ations, To satisfy the reader's curilosity, we quote
a few lines from a New York Times book review (2) :
He then falls in love with Effie Gray,
marries her and discovers that he is
otent. Higs parents do all they poss-
ibly can to ruin Effie's conjugal
happiness and in the end the marriage
is dissolved and she finally marries
the handsome and successful artist
iI1llais, Ruskin thereafter returns to
his green-house, and, I am delighted
10 record, aends by going off his head,
Probably the only real good that has come
out of the whole thing with i1ts revelations concern=
ing the marriasge haes been a strong revival of
interest in John Ruskin, This has led others tw
re-appraise his work. An example of this would be
Graheam Hough's The Lest Romaptics about Ruskin,
Morris, Yeats and the Rossetiis.
This thesis 18 a similar attempt to re-
appralae the man. The aspect of his work dealt with

here concerns education. While many of hils opinions

cn education are to be found in Zg
and A Joy for Iver, as many more lie broadeast throughe

out his works because the man never did get around to

o
0,

systematizing his teachings into any patiern.
It is hoped thatl this thesis will vindicate
fuskin in some measure. He saw evils in education

and proposed remedies. The evils are still with us

(2) Few York Sunday Times, book review of seter
Quennell's John Ruskin by Harold Nicolson,October &3,
1949,
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and his remedies are as sound todgy as they were
then, It is proposed here to examine his thoughts
and indicate the practicability of applying then.
It is certainly time that credit went vhere credit
is due,

I have long heen accustomed, &s all

men engaged in work of invegtlgation

mist be, o hear my statements

laughed at for years, before they

are examined or believed; and I am

generally content to weit the public'ts

tings (3)

What has already been written about Ruskin
and education ? Very little., In J. A. Hobson's (4)
work entitled John Rugkin — Cocisl Reformer, one
chapter covers the whole subject. Hobson skims
over the gurface and is satisfied to touch upon the
highest of the high-lights of TNuskin's thought.
Nowhere does he take time to weigh and consider
this thought. The book was published in 1899 —
Yyeare before the current interest in education,
The centenary of Nuskin's birth was

celebrated in 1919, A series of papers on Ruskin
was eollected and edited by J. H. Whitehouse under

the title Rggg& the Prophet. The contributors

were John lNasefield, Dean Inge, Charles lasterman, (5)

. ) . . jve,by
J. Ruskin, London George llen é. Co. Ltd. , 1911, pu e 222
(4) A.Hobson,

—00C 1 ueformer by J.

London:Jamgs lisbet & Co.,Ltd., 1889,
(o)ﬁgggwg_?xgm, ed.by J .L Whiteliouse,

London: George Allen and Unwin Ltd.
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Shorter pleces by others of less renown were also
included. The only mention made of education was
in Dean Inge's paper entitled ' Ruskin and Plato ',
The main point mede was that both rlato and Buskin
wanted education for belter citizenship,

Cf more recent date was the Annual Lecture
On a Laster Liind, spo.sored by the Henriette iertz
Trust of the Zritish Acadeuy, delivered by R. V.
Livingstone in 1948, (€) The vhole lecture was
printed in a tweniy pare pamphlet, one page of
which touches upon education. Livingstone paid
tribute to Ruskin's writings on education, mentioned
RPuskin's sitress on memuael training, quoted five
passages from Tuskin and went on to other things,

In this thesis it is pl'a:med 10 go
beyond the usual pats on the back, The aim of
this work is tc point out that what Ruskin proposed
as a solution for yesterday's educational problems
Las either been acted upon, is being acted upon,
or could well be acted upon. it is not meant to
suggest that the reformers actually followed Llue-
prints prepaved by Ruskin, but thal they might
haves And, finelly, it is plenned to show, by apt
quotation, that Newmon in his dvmn dey and the
l{aritaing, the Sheens, the Iutchins and Adlers of
today have a kindred spirit in Ruskine In fact,

(6) %gg_g;g,by R.W. Livingstone,from the
proceedings of the British Academy. Vol.XXXI,
London:Geeffrey Cwiberlege Amen House, 1945,



19

they have more than that in him, They have a mem
who said exactly what they are sgying, said it
more eloquently end received infinitely leas

credit for saying it than they.
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Chapter IV

The Aim of ducation

The use of tlie singulexr in the title of this
chapter is misleading in a plurality of ways. In North
Amertcan education in the first half of the twentieth
century there has been litile or no aim in higher
education. There have been aims. There have been many
goals and chaos was the almost inevitable result. In
this bebel of clashing ideals the utilitarian values
have warred agsinst the cultural. The aristocratic
traditions have risen in their ivory towers sbove the
plain of democratic aspirations in education. The
religious roots have withstood the storms of secularism
in some cuases and in others have been overthrown,

A brief glance at the passing academic parade
during the first helf of the twentieth century reveals
& number of aims reflected by different philosophies
of life held by the studenis of different decades,

In the early twenties, at the beginning of the
century, in the thirties and in the forties national
and international events left their maxrk on the student
world, With the dawn of a new century sincerity seemed
to teke hold of the average college campus. 1t wes the
rah-rsh period, if you will, but the individual student
believed that he could help make this a betier woxrld.
Later,the post-Wald Var I student was a worldly-wise
individual. Possibly influenced by the Remarques and
Hemingways of the Lost Generation, this young scholar
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was much better at tearing dovn than at building, It
was & time when iconoclasn was in flower. Byron~like,
they delighted in licking their wounds in publie, Soon,
though, attention turned from Flanders I'ields to Wall
Street and easy money put the wer into the limbo of
forgotten things. But this 4id no{ last. The tarrible
depression followed and the swdent world was stunned,
Jobs were scarce. Undergradustes crossed their fingers,
kept quiet and waited. bSecurity became the 'summn
bonum', but security seemed to be beyond their reach,
And so they wailted, The 1933 nevel by George Weller
Not to iat, lot for lovg gave a memorable piciture of
the typical student of the times. The title, which was
a gem by itself, was lifted f{rom Relph Waldo Emerson
who had once described " four snakes gliding up and
down a hollow for no purpose that I could see — not
to eat, not for love, but only gliding...," Thatl whole
generation glided into World War Ii. And now, the
student of the forties has been stom-bombed into
realizing that an educational institution 1s no picnie
grounds., He is conscious of 'economic man' as were his
imnediate predecessors, buti, much more, ne is conscious
of 'spiritual man', Unfortunately, that consciousness
has not crystallized into any clear recognition and
appreciation of the whole trutu. Sut the groping is
there., He is too knowing to Lall for atheis:: as recent
events in some Canadian universities have shovm. ‘e
feels there should be a goal. An aim must exist and

he is unhappy in that he does not know what tlhat aim

is.
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This chapter is meant 10 be a general state-
ment of the need for one aim, one common denominator,
It is hoped, too, to show that John Ruskin saw this
need and spoke out for it. In subsequent chapters a
fuller treatment will be given to the various aspects
of the glories and shortcomings of education in America,

fuch of the confusion in education today is
rooted in man's refusal to answer a few simple but
necessary questions. Vho is to be educated ? In other
words, what is men ¢ Vhy is he 1o be educated ? That
is to say, what is man's destined end * low is he
to be educated 7 That is, what truining will best
lecad him to that end ¥

These are fundamental questions and, until
they are answered, no amount of high-sounding talk
about education will help us, Man is body and soul.
Tducation must have reference 1o both, The soul is
more important, but the body cannot be ignored., The
bread of 1ife is spiritusl as well as physical, It
mist be both. Man must reslize this, In this realization
we find the matter for the aynthesis of interdependent
elements. The truly educsted man 1s he who orchestrates
these dlverse factors, who knows what he is and knows
where he is going and how to get there,

The gelf-centered go-getter who loses sight
of the greater goal in his blind striving for temporal
welfare is not well educated. The superficial
individual who always thinks in terms of utility and
is lost to all perception of Leauty is not a well=
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rounded mamn, The unethical character which has no
respect for truth but adds falsehood as an alloy for
the seke of serviceability tends towards barbarism,

These ave the people who, like Llacbeth,

Jump the life to come and live for the moment upon
this bank end shoal of time. And, like ilacbeth again,
their superficial view leads the feodls the way to
dusty death, In their conceniration upon earning, they
dry up the springs of learning; in their mad scurry-
ing they confuse speed for progress,

What Darwin advenced as a theory, they adopt
as a mule of life, They cut themselves off from society
and without religiocus or cildtural moorings they
drift through what they term " the struggle for
existence " gnd frantically strive to survive, The
tides push them toward ever-increasing specialization
and ever-decreasing broadness of vision. Lducation,
for them, becomes a matier of technique,

They become more and more individualistic,.
Their individualism tends towaxrds isolation and
eccentricity. They cut themnsclves off depending upon
themselves for all things. They let the humen family
go its way and in their self-imposed isolation they
taste unhappiness. In this way they contribute
nothing to good citizenship. They are the rotlten
apple in the barrel of democracys

This same confusion is to be found in
higher education. There too,there are the fields of
study that do not fit in to the general scheue of

education for man, Because of the Tailure ol our
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educational system to trace the superstructure to the
rools, the whole fabric is becoming top-heavy and is
in danger of topplimys, There is need for reform,

When we nhave succeeded in bringln; sbout a
workable synthesis between the individual, society
end the supernatursl, we shall be on the right track.
There is need for soul-gearching criticism, Broader
horizons reveal necessary relationships. It is the
role of education to direct man's aim to one goal.
i.en of thought are about it today, They might wisely
remember Newman's over-all view of the fields of
learning,

We consider that ell things mount up 4o
a whole, that there is an order and pre-
cedence and harmony in the branches of
knowledge one with avotlier as well as
one by one, and that to destiroy that
structure is as unphilosophical in a
course of education, as it is unscienti-
fic in the geparate portions of it, e
formm and fix the sciences in a eircle
and system, and give them a centre and
aim, instead of letting them wander up
and down in & sort of hopeless onfusibn, (1)

The order and harmony called for by Ilewman
in education did not come about. On the contrary,
that the above-mentioned causes for concern about
education do exist can be seen at a glances. The
average nan reads of meetings of educators in his
evening newspaper. Govermment inquiries periodically

investigate the health of our educationsal s stem.

M&M&\mj&%, by Cardinad ewilen,
ed. by C.F. Ilarrold, New York: Longmans, Green end Co.,

1947, page 394,
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Royal. Cemmissions reach out to sound ocur schools,
The post-war invasion of our eolleges by veterans
quickened the academic pulse and, in many cases,
these more mature minds challenged long established
ways of educational thinking, Schools themselves
gought answers to perplexing cuestions, At Harvard
University a committee studied these matiers for
two years and then published a 267~page survey

President Truman prompted a similar study which
resulted In the six.volume, 160,000-woxrd Report of

Individual men of thought have alsoe writien much

on the theme of education. A few random names and
the books they wrote will suggest a number of others
to the reader. There wes Jacques Maritein's Iducation

at_the Crossroads, Robert Maynerd Hutchins' The

H Learni in America, Sir Richard Livingstone's
The Future in Nducation end Education for a World

Adrift and many others.
Valter Lippmann sounded the keynote in an
address when he sald:

eeseoewWhat is now reaquired in the educa-
tional system is a thorough reconside-
ration of its underlying assumptions
and purposes...They (universities)have
lost their purpose, and thelr graduates
today are the actors in the catasirophe
which has befallen our civilized world
esesoThus where there was a substance
of education there i1s now a vacuum
filled with spontenecus curiosities of
teacliers and students, evineing no
comuen moral and intei.lecwal discipline.
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Yat the graduaies of these moderm
schools are expected to form a
eivilized community, to govern
themgelves, to have a soclal cone-
gciencey and to have a comuon
purpose without a common culture, (2)

lionsignor Fulton Sheen also fulminates

againat lop-sided education which concentrates upon
one aspect of life and ignores the whole picture,

The education of the whole man entails

education on three levels: man must be

informed about what takes place on the

sub~human level,and thus become acquai~

nted with the Natural Seiencigﬁ he must

become acqualnted with what es place

on the Human Level, and hence know the

Humanities and lietaphysics. Finally he

mst become acquainted with what takes

place on the supra-human level, and

hence be taught something about God and

the moral law and his eternal destiny. (3)

Without cuoting from the men themselves,
one might well add the names of Hutechins and Adler.
These Chicago University Thomists have created quite
& stir in the academic world by their unorthodox
methods and insistent demands for the recognition of
a purpose and aim for higher education,

All sincere reformers in the field of
advanced learning have pointed out the need for
students to see beneath the superficial and grasp
and understanfi the real. Iu the mind of this writer

no one has more clearly and eloguently expressed

(2)Lefore the American Association for the
Advancement of &cilence at the U, of Pennsylvania,
Deci §:9, 1940, printed in The American Sclhar (Spring,
1941l.).

(S)Phi ie War,by Lisgr.Fulton Sheen,
few York:Charles Scribner's Sons,1943, page 150.
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this need than Dy. Sydney Smith, President of the
University of Toronto, smmking at the Convocation
Exercises of the University of Ottawa on June 9,
1946, The gradustes, he declared, should:

eshave the capacity to divine excellence
without having it labelled or tegged for
you; you should have the power to think
clearly end eourageasly; you should be
endowed with intellectual humnilityjyou
should now be able to distinguish money
from wealth, interference from influence,
notoriety from fane, feslse pride from
self-respect, speed froum progress,luxury
from elegence, fashion from refinement,
respectablility from worthinessyvolubility
from eloquence, and the temporal from the
eterral. (4)

And so, we have glanced at the problem of
the lack of a gosal or aim for education. It is the
contention of this thesis that John Ruskin saw the

geme problem and suggested & remedy. To begin with,
he was a bit unheppy about the education of his own

day.

Kodern !'education' for the most part
gignifies giving young people the

faculty of thinking wrong on every
conceivable subject of importance to
them, (5)
le also felt that it needed a goal and that
all talk about education was pointless until the

question of its purpose was settled.

(4)The Fulecrum, news organ of the nglishe
speaking undergraduates of the U, of Ottawa,October,
1946,

(5)3epeme and Lilles ’W:and
Zgonony of s By Jeo tuskin,LondonsCassell
td., page 70 (footnote).
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I want you to feel, with me, that
whatever advantege we possess in
the present day in the diffusion
of education and of literature,can
only be xrdghtly used by any of us
when we have apprehended clearly
what education is to lead to. (6)

This fundsmental question has been too
often ignored. The result has been confusion and
c¢haos where order should have been. Along with
Newman and a number of discerning erities of our
educational system today, Ruskin asked the basic
question and then proceeded to draw up plans for
a true programme of studies in a balanced ourri-

culum,

It might be matter for dispute what
x;:'oeesses have the greatest effect
developing the intellect; but it
can hardly be disputed what facts
it is most advisable that a man enter-
ing into life should accurately know,
I believe, in brief, that he ought to
know three things:
First. Where he is.
seeondly. VVhere he is going.
Thirdly. What he had best do
under those circumstances.
The man who knows these things, and
who has had his will o aubdxiea in
the leaxrning them,that he ia re to
do what he knows he ought, I she
call educated; and the man who knows
them not,—uneducated, though he
could telk all the tongues of Babel.(7)

John Ruskin did not look to education for

@& means of increasing one's material ecomfort or

gociel position. le knei that others felt that way.

(6) g v L y by John Ruskin,
pege 117.

(7) Ihe Stones of Venice,by Ruskin,New York:
Peter Fenelon Collier & Son,1900,vol.iii,
PPe 215-216,
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He knew it because they had come to him when he was
teaching end made it very clear to him that what
mattered most was the material element. They Judged
the value of =n education by the wealth and social
position it brought. In the following lines Ruskin
denounces that philosophy of education:

It happeng that I have practically some
conitection with schools for different
clasges of youyh; and I recelve many
letters from parenis respecting the edu-
cation of their children. In the mass
of these letters I em alweys struck by
the precedence which the idea of a
"position in life" tekes gbove all other
thoughts in the parents' minds. "The
education befitting such and such a

1 4" ——thiz ls the phrase,
this the object, always. They never
geek, as far as I can make out, an
education good in itself; even the cone-
ception of abstract righiness in traine
ing rarely aeems reached by the writers,
It never seems to occur to the parent
that there may be an education which in
itaelf 1s advancement in Lifej that any
other then that may perhaps be advancement
in Death. (8)

Ruskin thought of the individual's soul and
not of his bank-account. Education, for him, was meant
to improve man himself and not his "atation in life",

Education is the leading human souls to

what is best, and making what is best

out of them. (2)
Throughout his writings there is this insistence upon
the fundementsls. Fe was not mislesd by the frills nor
was he blinded by the superficial things in 1life.

(8) Sesae gnd Lilies, vy -wskin, pp. 38=39
(9) Stones of Vanige,by -uskin,vol.iil,p.220.
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In snother of his works, Ruskin pictured the ideal
product of education.

And the entire objeet of true education

is to meke people not merely do the right
things, but oy the right things:—~not
merely industrious but to love industry
—ot merely learned,but to love knowledge—
not merely pure, but to love purity-— not
merely just,but to hunger and thirst

after justice. (10)

Todsy, & common fallacy is to consider a men
to be educated if he is . warehouse of facts, a walking
encyclopedia or a filing cabinet of information., Ruskin

did not so err.

The great leading error of modern times
is the misteking erudition for education,(1ll)

Earlier in this chapter, President Smith,of
Toronto University, wes quoted and praised for words
he addressed to the graduating class of '46 at the
University of Ottaws. Ruskin often spoke along the

sgme lineas, For instance:!

By sensibility I mean its natural perception
of beauty, fitness and rightnessjor of what
is lovely,decenti,and jusis faculiles depenm
dent much on race,and the primsl signs of fine
breeding in manj but cultiveble also by edu-
cation,and necessarily perishing without it.
True aducation has,indeed, no other function
than the development of these faculties, and
of the relative will, It hes been the great
error of modern intelligence to mistake
science for educations You do not educate a
men by telling him what he knew not, but by
meking him what he was note (12)

10) Time apd Tide,The Croym of Uild Oliye,by
o vy Ltde 1011,

Ruskin, London: George Allen & Co . .
(llg o 1o 1125 f Vl’l i CC P .b,, . iu».;kj_n,VOlo lgi .2200
(11 guenes of Venleo,d, MAeaVioen ciRn,

averynen's Libvaxy,Londonidsi.s e Lid. yppe 267268,



31

It 18 a truism that beauty and virtue go hand
in hand, Beauty, virtue, truth, goodness arec all fit
subjects of study and admiration. Too often our modern
educators dwell with great delight upon what is sordid,
mesn and base, vvhile doing this they lay the flattering
unction to their souls that they are being realistie
and facing what they like to call " the facts of 1ife ",
Ruskin would countenance no such deceitful nonsensa,

All education to beauty is first — in
the beauty of gentle human faces round
a child; secondly, in the fields ——
fl¢lds meaning, gress, water, beasts,
flowers and sky., Without these, no man
con be educated humanly. He mey be made
a calculating machine — a walking dicte
lonery —o painter of dead bodies = a
twangler or scratcher on keys or catgut
- & dlscoverer of new forms of worms
in mud, But a properly so-called humen
being ——never...ss8ee first that its
realities are heavenly. (13)

Chesterton once complained that in our colleges
there were too many phillosophers and too few studentis
of philosophy. Today we see in our 'progressive' schools
that the students are given a great deal of power in
self-pgovernnent and even, in some cases, in administra-
tive mztters thot properly belon, to the authoritles,
According to the elective system first introduced by
President Eliot, of Harverd, the student decides what
courses he 1s to follow. He is not guided,he dictates,
The weakness of such a system vmich places upon
inexperienced and unknowing youth the directing of

carcers oi. curricule is obviocuse. Puskin felt that

(13) skin—Ilig L Teachings,by
M, Mather, Londons F, Warne and Co.,1902,pages 101-10c.



a2

instrmuction could only come from those who knew
whereof they spoke and whose judgment could be relied
upon a&s authoritative rather than mere matter of
opinion,

Do not talk but of what you know;

do not think but of what you have

materials wo think justly upon, (14)

He felt that this vas a lesson to be
taught to youth and impressed upon them, When one
considers the confusing and contradieting opinions
which clash in many modern philosophy classes withe
out any reference to guiding principles or basic
truths, one is tempted to shout out Ruskin's words
from the rocf-tops in spite of all the lip-service
paid to freedom of opinion and discussion,
It has often been facetiously poilnted out

that modern mer: doesn't know where he is going end
is in a great hurry to cet there. The claim is non-
sengical enough to be amusing end true enough to be
sads It is ¢ fact that we confuse speed with progress,
Automobiles, trains, planes and ships are alweys
being boasted of because they are faster than ever
before, No mention is made of where they are teking
us | Uasn't it Arnold, the Victorian, who asked what
the use of a train was that took us from a dismal
and illiberal life in Islington to an equally dismal
and 1l1libersl life in Camberwell ¥ John Ruskin was

(14) Time and Tide,by Jchn Ruskin, p. 103.
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another Vigtorian who refused to be hoodwinked by
this med desire to race all over the surface of the
earth,

No ehanging of place at a hundred miles
an hour,..will meke us one whit stronger,
wier or wlser...As for being able to

from plece to place, that is indeed,
well and convenientj but suppose you have,
originally, nothing to say We ghall be
obliged at last to confess what we should
long ago have known, that the really
preeious things are thought and sight,
not pace. It does a bullet no good to go
fast; and a men, if he be truly e manyno
harm to go slowj for his gloxry is not at
&ll in going, but in being, (15)

And, elsewhere, taking up where Arnold left
off, Ruskin wrote:

You heve despised Nature: that is io say
all the deep and sacred sensations of na%ural
scenery. The French revolutionists made
stables of the cathedrals of France, you
have made racegourses of the cathedrals of
the earth., (16)

What food for thought there is in the follow-
ing Ruskinien gem | How common among us is the
expression 'killing time', To what great lengths and
effort do we go in our vain and foolish attempts to
'kill time' ., True education would have taught us
what Buskin saw so clearly.

L2, S e 1 Sofien et
A fool wants to kill space and time; a

wise man,first to gain them, then to
animate them, (17)

(15) ra_Pulveris,by John Ruskin,vel.iii,
. 320.
P (16) Seagme gnd Iilies,by John Ruskin,p.88.

(17) Frondes Asrestes,by John Ruskin,Londons:
George Allem, 1906, p. 1485,
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Finally, Ruskin's eyes were indeed open to
what many of us are slowly discovering. Man is, by
himgelf, puny and inconsequential, weak and powerless,
wuen 18 a social snimel and needs his fellow-mane In
unity is strength and in co-operation is life., The
role of edueation is 1o underline our dependence upon
God, upon other men and other nations, Self-sufficiency
id dead. Isolation has been bombed out of existence,
Recognizing our own littleness 1s the first step
towards wisdom, Ruakin sailds

False education is a delightful thing,

and warms you and makes you every day

think more of yourself, And true edu-

eation ig a deadly eold thing and

makea igu evesy day think worse of

yourself, (18
With this in mind, his sslutary humility inspired
him to sgy:

Every great men is always being helped

by everybody, for his gift is to get

good out of all things and all persons, (19)
With these truths clearly understood, the lesson of
co~operation is more easily lesrned, Alone we can
aceomplish little; together the impossible is done,
If education produces a sufficient mumber of these
great men, the nation profits thereby,

You are to aspend on National Educetion

end to be spent for it, and to make by

ity not more money, but better menj...
They are to be your ' money's worth ', (20)
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The laissez-falre¢ policy he fears. The
skullduggery of modern piratical commereial practices
he fears. Modern man must contribute to society and
not only take from it.

#iiinent of hat. whleh once broaght
schism into the Policy of angels,and
ruih into the Economy of Heaven, (21)

Rugkin believed in working with and for others.
Although financially independent he spent himself and
the fortune he inherited from his father in various
ventares which had for purpose the betterment of the
lot of the workers and the eventual prosperity of
Englend, This socisl conseiousness which Ruskin wanted
to see developed in all worthwhile citizens is the
lifeblood of democracy. Any people which boasts of
its self-government and limits its participation in
that government to voting on election day is gullty
of self-deceplion ~-nay:; even, in time, of self-
destruction.

Fugkin is not alone in his claim that a
well-educated man must know who he is, what he 1s,
vhere he is going and how to get there, Monsignor
Fulton Sheen gets down to the fundamentals when he
points out the need for an appreclation of the basic
things in education. His stand is the comuon-sense

(21) by John Ruskin,London:
Cassell and Co., sy page S
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viewpoint of Catholic teachings

The prime s8¢ of education is the making
ofamanm;’g t 1s impoasible to meke a man

without giving him the oge of beilng amm.
Unless we maeke sense oug of 1ife, we fail in

education. Life can be bearable without foote
ball, without fraternities, without junior
proms, without moving pictures, without a
cheap press, without & cockt.aii hour, butlife
cannot be bhearable unless a coordina and
eveluating principle is given to these and
all other activitles of life, S0 long as we
educate without defining the purpose of life
and the standardsof life and without develop~
ing a sense of right and wrong, we are losing
our souls, (22)

The average man or &average student of today
has no frame of reference, He studies & hodge-podge
of subjects with no hierarchy of importence, Philoso-
phy 1s dismissed as so much 'opinion' and Theology 1s
ignered completely, There seem to be no basic 'mustg’
among the welter of ideas he is asked to absorb. What
is right and what 18 wrong © What is good and what is
evil 7 Ruskin wented his students to know these things,
3eme modern educators join him in wenting the same
thing. Sir Richard Livingstone, of Oxford University,
writes:

seosunless we get a claer and right idea
of good and evil, our new order will come
to little, 1f it comes into being at all,
It is a task for education in the widest
sense, and needs first sn educational
gystem which will make it possible and

next,within that system,an education which
will achieve it, (23)

at, War,by dsgr. Zheen,

ift,by Sir
Coe. ,p‘27o

Richerd Livingstene
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Clear thinking seems to be a matter of the
past or of the future, but noi of the present. At least,
eritics of our educational system imply ‘as much, They
have in all generations. One 1s tempted to classify
clear thinking with the humour in the magezine PUNCH,
It i1an't what it used to be —it never was ! Cardinal
Newnan insisted upon the importence of the essence of
things in education.

It ( & university training) teaches him
to see things as they are, to go right
te the point, to disentengle a skein of
thought to deﬁact what is sophistical
to discard what 18 irrelevant. (24)

In an earlier section of this ¢hapterymention
was made of Ruskin's ideas about social consciousneas,
Rugkin looked upon education in part as a preparation
for good citizenship. He also practiced vhat he
preached. Obers have preached the same thing. Ruskin
is in good compsny here, For instance, Plato had this
to says

By educetion I mean that training in
excellence from youth upwerds which makes
a men pesaionately desire to be a perfect
citizen, and teaches him how 1o rule, and
to obey, with justice, This is the anly
education which deserves the nzmej; the
other sort of training, which aims at the
acquisition of wealth,is not wortuy to be
called education at all.

Today, political leaders feel the same way.

Selfishness on the personal, national and intermational

sreity,by Cardinal Newman,

PelS7.
(25) LAWS I, 643-644,in The Dialogues of Plato.
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levels has proven itself to be a barren thing, Men of
good will hope to see the politiecian give way to the
statesmen, The piitician explained that the principle
which determined his conduct was "the greatest good
for the greatest number", When asked what the greatest
number was, he truthfully replied: " Number one ! v,
David Lilienthal, former Chairman of the Atomie Inergy
Commission, shows the aptness of this remark in the
field of education, when he writes:

When my generation was graduated from

college, in the Twentles, we had a

rether definite philosophy. This guiding

general principle can be summed up in

this phrases " Take care of Number OCne',(26)
Lilienthal then proceeded to point out the fallacy

and suggest a Ruskinian remedy.

But to 2gy that "Taking care of lumber
One'" w is a masterpiece of
understatement, Judged by that implaceble
and merciless test of results ——a pros-
trating depression followed by a terrible war
-1t was soon made clear that the philos-
?gy of my generation was somehow treaglcally
error....What I propose in its stead

I can compreas in this age: " Be an
active,living peart of the times." (27)

In conclusion, the question of the aim of
education seems to be much discussed these days., The
experts agree in recognizing a lack of unity in the

goals toward which our institutions of higher
learning tends In this chapter we indicated that

(26) POR UNIVERSAL PUBLIC SERVICE,by David
Lilienﬂm%,il; the l'ew York Sundey Times,June 27,1943,
27) ibid.
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Ruskin was not ignorant of this problem. By quotation,
we attempted to prove that what Ruskin advanced as a
solution for the problem was no eccentric whim or
impossible scheme, In fact, ancient and modern and
even eontemporsary opinion is remarkably at one with
him in proposing a solution for the lack of an aim

in edusation.



Tn our democratic system privileges are not
or ghould not be limited to any one group, In theory,
at least, all men are created equal and therefore
share equal rights and responsibilities. The great
French phllosopher, Jecaues lMaritain, expresses the
ides in these words:

In a social order fitted to the common

dignity of memn, eollege education should

aﬂ. 80 as te complete the

preparation of :.ha youth before he enters

the state of manhoed, (1)
Stringfellow Barr, of 'Great Books' fame, feels very
atrongly along the ssme lines.

Since liberal education is the sort that

enebles each man to think as well as his
native powers permit, it is by definition

a prgx’ ate to all men. It is ¥Y¥ not for
tge ch alone, noxr the intellectual elite
alone...A free goclety that limits it w

a small fraection of its citizens, does so

at the peril of its existence., (2)

In spite of the impexrfeetions in our system
of edueation, everyone seems to want an education.
Because perfection is not of this world, this universal
wish must often go unsatisfied. However, ways and

means are alwsya being devised whereby the millions

aritain, New HaventYale University

R0 s 4
(2)Reper, of the President,by S, Barr,
Stedohn's College,Annapolis,l.arylandyJduly 194Z2,pelde
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might attend colleges and universities., In the United
States, President Truman's Commission of Higher Educa-
tion has proposed for 1960 an enrollment of 4.6 millien
students in American institutions of higher learning,
In 1948 there were 2.5 millions enrolled and this was
eight times as many a3 there were at the turn of the
century. While the numbers would be smaller for Canada,
the tendencies would probably parallel those in the
United States,

It is therefore seen that this is a pressing
question in our country today. It is introduced into
this thesis because John Ruskin had some most interest-
ing ideas concerning the average man's right to an
education,

If for the sake of argument you deny the
average eitizen's having a right to education, you
cannot very well deny thaet it is to the country's
advantage to have as many college and university
graduates as possible, The effectiveness of all key
professions and oceupations is in direct proportion
t0 the excellence and thoroughness of education. Our
legislators who shape the nation's internal and
external policles are in a better position to acquit
themselves of their duties and responsibilities when
they have enjoyed the benefits of advanced learning,
The health of the citizenry will depend in good part
upon the excellence of the medical schools. The more
importeant moral health of souls will suffer if the
theologians and men of God heve not learmed how to hold
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the shepherd's staff and masitered the art of saving
soula, This task can best be prepared for in seminaries
and schools of theology. The teachers who mould our
youth must be trained in schiools of pedagogy. In this
war-ridden twentieth century the scientist is a
necessary figure upon whom we depend for gecurity
against ever-present foes, Turn where you will,education
is needed.

Unfortunately, education is alse expensive,

The wish to gratify the wide desire for education and
the ability to satisfy this desire are two different
things. Nevertheleas, it is widely agreed upon that the
desire must be satisfied. The logiesl agent to tum to
for the necessary financial assistance is the government,
More and more, we hear of educatlon for good citizen-
ship. Vhen we see totalitarian states taking over the
education of youth to warp their minds and make them
tools of a false ideology 1t becomes clear that
democratic govermments, in a gesiture of self-preservation,.
mst gird their ecitizens with the convietion of the
Justice and soundness of a system of government based
upon the recognition of man's dignity and right to
freedom and respeuwt.

Mortimer Adler made this point in an address
delivered in the Fall of 1940, when a world at war lent
drematic emphesis to his remarks, Educetion was best
fitted to give democratic men the basis for an intelli-
gent understanding end appreciation of his system of
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.....0ne cannot have reasons for affire

ming Demoeracy and at the same time

deny the truths of philosophy and religion. (3)
These, needless to say, can only be laerned ins chool,
Thue, it is seen that one spect of a country's national
defence is in en educational system which provides the
citizen with the necessary cultural antibodies to
counteract phe virus of totaeliterisn infection,

This demend for financial assistance for
higher education ig all the more insistent when one
congiders the vast sums of money spent for indifferent
and even downright evil purposes. For instence, the
Dominion Bureau of Statlstics reported that in 1948
Canadians spent $ 941 million on liquor and tobacco
and only $ 65 million on education. According to
statistics published recently (4), in 1932 American
colleges and universities spent 420 million dollars
which was one percent of the national income that year,
In 1947, they spent less than one hglf of one percent
AND THE ENROLIMENT HAD DOUBLED SINCE 1932 §

Our seats of learning need money and we need
our seats of learniné;. The money exists but it is too
of‘ten channelled into purposeless eddies of waste. Our
governments must direct the needed financial ssslstance

to ouk schools.

(3) W_%ﬁ%by Lortimer Adler,
Our Sundsy Visitor Press, Huntingdon ,Indiana, 1940,

32-33
Ppe ) (4) THE THREEFOLD CRISIS IN OUR UNIVERSITITU,
bgéSeymo’ur Harris, in the lLew York Sunday Times,Oct.30,
15490,
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The above ideas are not the writer's only,
They sare being bruited about more and more and the tone
is becoming increasingly insistent. Writing in & well-
known Canadian newspaper, Rodney Grey had this to say:

Canadian universities face a crisis in their
business affairs., To maintain present stand-
ards and to make the necessary additions to
plent, they must have more money. They can
get it only from inereased government grants,
from appeals to private citizens and from fee
increases. (5)

In an interview with correspondents of a leading news
magazine of the United States, the Very Reverend J. C.
Laframboise, O,M,I,, Rector of the rapidly growing
Universlty of Ottawa, is quoted as having said:
It ( a $250,000 grant the Ontario government
geve the medical school in 1947 ) was not g

grant; 1t was the first grant. Make no mis-
take about that. (6

Principal Wallaee of Queen's University echoed the
above sentiments,

Qualifications for admission should be
intellectual, rather than financial...

the university must increase her revenues
without raising student fees stillhigher.
The annuel government grant is helpful,but
by no means larffe enough to cover the gap
between the amount paid by students and
the coat of operations. (7)

From coast to coast, university people are
being joined by the more serious citizens in their
appeals for help before the tides of materialfsm and

(56) MONEY PROBLEMS ARE HAMSTRINGING OUR
CANADIAN UNIVERSITIES,by Rodney Grey. In Saturday

Night, April 19, 1949,
’ (6) TIME magazine,October 25, 1948, p. 24.

(7) from article quoted in footnote (5).
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utilitarisniem engulf the few remeining islands of
dwindling western culture, These citadels of funda-
mental claasic wisdom which are the basis of our
democratic way of life are imperilled, They are in
need of support. Without that support they will
perish and the wellsprings having thereby disappeared,
the deeline and fall of what we cherish most -
freedom, dignity, right - will follow.

The idess expressed in the preceding para=
graphs sound falrly ecommonplace today. The average
reader of the daily press is familiar with the
general tenor of these cries of alarm and appeals
for governmental support, The average reeder also
thinka that all this is a development of recent years.
The adage szbout there being nothing new under the
sup is true here as elsewhere, All the sbove ideas
and others more revolutionary and startling are to
be found in John Ruskin's works, For instence:

The first duty of government is to see
The socond; that they have meens oo
moral end intellectusl education.(8)

In this one quotation we see in a mut-shell
the vwhole cereer of John Ruskin, He began as a lover
of art and leamming who tried to spread that enthusiasm
to the people of England. When he met with little or

no response he was disappointed., Le was alse puzzled.

(8) ra, by John Ruskin,Boston:
Dena Estes Co.. letter 67, vol. i, p.AfS.
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Why gould these people not appreclate beauty 7 When
he investigated he found that their standard of living
was 80 low that the need for better food, clothing
and shelter eclipsed all desire for the finer things
of culture., It was then that Ruskin saw the need of
teking care of first things first. It was then that
he became a soclel reformer. From that time on he
worked for the better material welfare of the people.
Ozﬂ.y/vtﬁgg was provided for could they go on to what
he had originally wsnted to bring them, He looked to
the government for ald in these thinga. For this and
similar reasons, he 1s looked upon as one of the
founders or spiritual ancestors of present-day Inglish
Socialiam, He once appearsd before a House of Comuaong
Committee on Publie Institutions whiech was studying a
proposal to open museums for theelification and education
of the working people. Ruakin was ¢alled in to be
interrogated because he was an instructor at the
Working i"en's College and was known to have teken a
great interest in the welfare of the people, Ruskin
felt that these men had not made the discovery he had
made and, therefore, took advantage of the opportunily
to point out that it was futile and pointless to talk
of improving the cultural stendard as long as the
living standard was permitted to be as low as it was.
EHe therefore ingisted thatl steps be taken to
improve conditions in both spheres. e are not, in this
thesis, primarily interested in his suggestions for
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economie reform, Ve are concerned with his views on

aeducation,
Not only did Ruskin want aid from the

government, but he considered it to be the duty of

state to make education compulsory and to meke its
ald so extensive that no such thing as tuition fees
for students would exist. In his usual categorical

manner, he sgyes

Compulsory { Yes, by all mesns ! "Go ye
out into the higl’xways and hedges, and
gompel them to come in." Compulsory !
Yes, and gratis slso, Qﬂ_&g, they
must be teught, as, Del Gratis, you are
get to teach them, I hear stirange talk
contimially, "how difficult it is to
make people pay for being educated ("
Why, I should think so | Do you make
your children pey for their education,
or do you give it to them compulsorily,
and gratis ? You do not expect them to
pay you for their {eaching, excle;ig by
becoming good children, Why sho you
expect a peasent to psy for his,except
by beconing & good man 7 -—payment
enough, I think, if we knew it.(9)

As statistics quoted above indicated it is a common
practice todey to eontrast the vagt sums spent on
amisement to the petiy sums speni on education, Huskin
wes conscious of these disgraceful contrasts too.

It appears that of our public moneys, for

every pound that we spend on education we

spend twelve either in charity or punishe-

ment; ten millions a year in pauperisu and

crime and eight hundred thouseand in instxructe
ion, (10)

(9) Time gnd Tide,Tt rown of Wi i
by J. Ruskin, LondoniGeorge ALLen & COuyLTdsd011,pe 3450
(io) ibid, po3460
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In an even more sarcastic vein, Ruskin returns to this

gsane theme in enother of his works.

I say first we have despised literature.
What do we, a3 a nation, care about
books 7 How mueh do you think we spend
altogether on our libraries, public or
private, as compared with whal we spend
on ourr horses 7...0ry, to go lower still,
how much do you think the contents of
the bock-shelves of the United Kingdom,
public and private, would fetch, es com-
pared with the ccn%ents of its wine-
cellars 7 (11)

Ruskin proceeded to develop this line of theought with
answers that made it clear that education was not
receiving the support it deserved, He did not, however,
limit himself to this negative approach of pointing
out how much money went elsewhere. He went on to
emphaslze the fact, so fully sppreciated todsy, that
education is a moat valuable thing. In the vernacular,
it pays off handsomely. Bul it does not necessarily
pay off in dollars end cents.

You do not learn that you may live-you

live that you may learn, You are to spend

on National Zducation, and te be spent

for it% and to make by it, not more money,

but better menj to get into this British

Island the greatest possible number of

good and brave Englishmen, %ﬂ are to be

your " money's worth ", (12

Ruskin insisted upon this need for ¥ good "

men, His religious upbringing and great familiarity

with Holy Seripture coloured his every thought and

Segseme and Lilieg,by Je. Ruskin,london:
Cassell & Coqy dey PPe 81-82,
(12) T e T e "J T\‘Vr ’
by John Ruskin, p. 345,
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utterance, ( Incidentelly, his prose style did not
suffer from his frequent reading of the Bible.) There
are times when Ruskin sounds very much like Leon Bloy,
The following quotation combines the desire for
reform with the flery eloquence of the French 'pilgrim
of the absolute',

‘But", it is answered,"they cannot receive
education," Why not ? That is precisely
the point at issue....The rich not only
refuse food to the poorjithey refuse wisdomj
they refuse virtuey they refuse salvation,
Ye sheep without shepherd, it is not the
pesture that has been shut from you, but
the presence. Meat ! perhaps your right to
that may be pleadeblej but other rights
have to be pleaded first, Claim your
cyumbs from the teble, if you will; but
e¢laim them as children, not as dogsjclaim
our right to be fed, but claim more loud-
your right to be holy, perfect and pure, (13)

There were times when Ruskin seemed far shead
of his times. Upon occasion he would assume the mantle
of the seer and reach out into the future. In the light
of what has happened in Canada and the United States
in the last decadey how pregnant with mesning ere the
following lines:

I believe that the masses have a right to

claim education from their governmentibut

only so far as they acknowledge the duty

of ylelding obedlence to their govermment, (14)
Might the lines not well and wisely be read to those
educators whose notions of freedom are so confused that

they harbour on their campus a variety of shades of

e 5

(13) Unto This Last,by Je« Ruskin, Londons
Cassell & COQ’ ng Pe 137,

(14) Pollticel Heonomy of Artyby J. Ruskin,
London: Cassell & Co,y Ltdey Pells
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Red. We have read of schools where undergraduate
societies have been formed by pinks and fellow=-
travellers with the blesalng of the authorities |

These pouvesux Rugses would be denied
the right to free education by Ruskin. How logical
his stend is can be appreciated by Canadians who saw
a number of theilr university graduates undermine the
vary government which made it possible for them to
attend school. Surely a man who plans your destruction
is not entitled to yéur support and encouragement,
The whole thing smacks of sulcidal folly — or,
criminal hypoerisy on the part of educators who pay
lip~service to the ideals of democracy while, secretly,
they genuflect to the Kremlin,

These are not mere theoretical problems,
Quite a fuss was created a year or so ago when, in the
United Ststes, a student who admitted being a Commmist
was granted a govermment scholarship { What should
have been a c¢lear-cut affair denying the scholarship
to the student turned out to be a long-drewn out fight
over academic freedom, Obviously, confusion does exist.
It is about time we turned our bagks on some of our
modern pseudo-phil_.osophers and sought wisdom in the
thought of yesterday. A deep study and understending of
the above-quoted Ruskinian thought would have cleared
the air of much Communist~inspired eonfusion in recent
times. Ruskin is not dead. We would be a healthier nation
if we remembered that fact. We harp upon rights so
much that we forget duties, Ruskin saw both,
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-Chaptex V]
Vogational Guidance

Chapter V was entitled ' The Right to EZdu-
cation ', This chapter might have been entitled 'The
Right to the Right kind of Education'. Teday more
than ever before il scems to be most important for
the student to have at least some special training
in that field in which his aptitades can be made
the most of. In these post-war years North American
education 1s plsgued with overflowing campuses,

Jenmed classrooms, over-populated laboratories and
underatafied faculties, Under ithe circumstances, there
has inevitably come about a great deal of mass
production in education. There was and is so much

to be done and so few to do it that the technique of
the assembly line had to be introduced into achools,

It has resulted in a monotonous and unhealthy
production of medioerity. There has been little or no
time to separate the grain from the chaff, There was
a time when the selected few atlended universitys
now the unselected many pretend they study there. The
average student receives a twentieth of the individual

attention his counterpart received two or three decades

Qe
& The purpose of this chapter is to record

Ruskin's solution for the problem. His remedy would

work best under ideal circumstances and as implied
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in the preceding paresgraphg education todsy is going
through an abnormal period. However, the calm follows
the storm, A levelling off in enrolments may well be
on its way. To know what to do then to betier our
educational set~up, we might wisely turn to Ruskin,
Anyone who has dome any teaching —or for
that matter, anyone who has done any observing =
knows from sad experience that an average class runs
the gamut of intelligence from A {0 Z, The teacher
of mathematics suffers in trying to teach embryonic
poeta. The instructor in chemistry finds that the
student preparing for journalism i1s no catalyst in
the laboratory. The rhythmic subtleties of Hopkinsg
are loat on the bright light in electricak engineering.
Some stWidents are in the wrong course,
Other students shouln't be in any course.
They have not got the necessary intellectual curiosity
10 enable them to investigate strange flelds, not the
agsimilative powers to retein what they have studied.
The evil arising fyrom this is that the rate
of advancement of a class is set by the lowest
comnon denominator. The bright student is almost
foreed to coast end thereby lulled into idleness. In
this way, the best matersil is wasted. The most is
not being made of thease potential leaders. Therein
lles the problem, Overcrowding in education, as in
housing, turns the school into an intellectual slum.
The more truly progressive schools have
devised systems whereby such waladjustment can be
remedied. A student who is a misfit in one class
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might conceivably do very well in another, His talents
might open vistaze to hiii that form a blank wall to a
elassmate, Compulsory orientation plans direet the
student along the rmnat helpful paths leadins to his
chosen career or along paths that put his telents to
the best use, Teachers meetl individually «Hita the
pupils. Together dhey map out a cleer, over~rll plan,
Together they take a long range view »f their choige
of a major,
This does not necessarily mcke for o lop-

sided training. Concentrstion uvon a major is not to
be confused with "apeclalitias! of -'hich we gholl have
more to say later, It 1s true thct echooling is ideally
magnt to learn to live znd think intelligently. It
ghould give a broad cultural background raiher then a
narrow training In u trades. Vovertheless, education can
do the former and not neglect the latter completely,
Only e utepian would deny that education does make a
major contribution to one's rrofescioncl succesa. In
the words of Jacoues Maritsin:

The utilitarian aspect of education -

which engbleg the youth Lo get a job and

meke a living— mist surely not be dis~

regarded, for the children of man are noti

made for aristocratic leisure, (1)

Rather thon allow a student to ciiooge a course

because it is easy, or beeause his frionds took 1i{, or
becauae the hours are convenient, or because he can't

think of anything clse, w1 not choose with car@es in
mind?

1 e Crossrosds,by J. Maritain,
New Haven: Yale University Press, 1943, .10,
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Find out what a student's interests, likings and
hobbies are and use thesc as a gulde in mapping out
the blueprint of his schelastic effort. Find out
what his aversions are and waste no time trying to
it a round peg into a square hole.

Today, the better schools put better students
into special clagses and they advance more rapidly
and profitebly. There is so mich to be done in the
world and such great need for the best minds to
solve our problems that it is suicldal folly to
dull keen intellects and delay eager minds.

The students themselves should be made to
appreciate thelr own ecuipment and ambitions. This
cannot be done in any dim and vague way, but only
by giving the student helpful vocational counseling.
The average individuel has some forte or, at least,
some one asset to offer, Does he realize 1t ¥ Too
often he doesn't end as & result drifis through
a college course without a glance at the hard
economic reality staring him in the face that some-
day soon he will have to earn a living. Since o
few can or will do £his for themselves, they
should be screened in such & way that they, the
school end society benefit,

The 1ldeas about guidence and orientation
written of in the preceding paragrsphs were not
strange to John Ruskin, I'e saw the problem, fore-

saw the danger and sugrested & solution.
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This solution was not to limit the number
of people educated, but to direct them into the
fields they were cut out for. Let the eream of the crop
be destined for leadership and glven the necessary
training for that task. FPrepeare those less well
endowed with intelligence for earning a livelihood,
Give them the means to live in relative comfort, but
waste no time in talking sbove their heads, The
distinction is belng insisted upon here because
some thinkers would deny education to the " masses ",
feeling that 1t is caviare to the general and is
probably & source of greater evil than good. They
ses the Caliban in men and, like Prospero, deen
some men incapsble of goodness. Toynbee, for insi-
ence, puts the whole malter this ways

One unforeseen stumbling-block has been
the inevitable impoverishment in the
intellectual results of Education when

the process is reduced o its elements

and is divorced from its traditional,
social and cultural background in order

to make it "available!" for the "massesg"
essessThe possibility of turning Education
to account as a means of amusement for

the nasses— and of profit for the entre-
prencurs by whom the amusement is pur-
veyed---has only arisen since the intro-
duction of Universal Zaucation oi an
elementary kinds; and this new possibility
has conjured up a third stunbling-block
which is the greatest of allj for it is
this that has cheated our educationalists,
when they have cast their bread upon the
waters, of their expectation of finding
it after many days. The bread of Universal
Education 'is no sooner cast upon the waters
of social life thaen a shoal of sharks
rises from the depths and devours the
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ehildren's bresd under the philan-
thropist's eyes., In the educational
history of Ingland, for example,the
dates speak for themselves.,Universal
coupulsory gratuitous public instruc-
tion was inaupurated in this country
in A.D, 1870t the Yellow Press was
invented some twenty years later —
88 soon as the firet generation of
children from the national schools
had come into the labour market and
acquired scme purchasing power ——-

by a stroke of irresponsible genius
which had divined that the education-
al philanthropist’s labour of love
eould be made to yleld the newspaper-
king a royal profit. (2)

This would be the almost inovitable result
if all men were to be glven the very same training
or education. Some soils are barren and desirable
plants fall to teke root in them, Ruskin had an
idea that would help solve this problem.

lils TRIAL 5CHOOLS were meant to weed out the
weak and direct them into fields where their limited
abilities would be uced, and to take advantage of the
more intelligent In preparing them for careers of
greater responsibility. He recognized the disparity
in the intellectual equipment of memn, ¥Writling of
education and the aptitudes and talents of students,
he wisely peointed out that:

.o o there are other divinely-appointed
differencses, eternal as the ranks of

the everlasting hllls, and as the
strength of their ceaseless waters, (3)

(2)A_Study of listory,by Arnold J. Toynbee,
oxford University Press, 1930, pp.193-194,

(8)Time and Tide, by <ohn Ruskin, London:
George Allan and Co. ,Ltdo’ 1911’ P 167
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Developing this idea in much greater detail, Ruskin

wrote elsewhers:s

« s swWhatever the perfeciness of the edu-
cational system, there must remain
infinite differences hetween the natures
and cspacities of men; and these differ-
ing natures are generally rangeable under
the two qualities of lordly, (or tending
towards rule,eonstruction,end harmony),
end servile (or tending towards misrule,
destruction, and discord): and, since the
lordly part is only in a state of profit~
ablensss while ruling, and the servile
only in a2 state of redeemableness while
aerving, the whole health of the state
depends on the manifest separation of
these two elements of its mind. (4)

The differences, he realized, were there
and educatlon could do little or nothing sbout the
presence of talent in one person and its sbsence
in another,

You can't manufacture men, any more than
you can mamufacture golde You can find

him, end refine him: you can dig him out

as he lies nmugget-fashion in the mountain
stream% you bring him home; and you make
him into current coin, or household plate
but not one grain of him can you originally
produce, (5)

Ruskin saw thatl among men there was good
end bad, wisdom and foolishness. He knew that man~
kind does not alwaycs maeke the most of the good. And
he knew, too, that the fault lgy not in our stars

but in ourselves that we are underlings,

(4) Unto This Lagt & Other Essays on Art
2 ical conomy,by John Ruskin, Iveryman's
Library, London: J,ll, Dent & Sons,Ltdey pp.270-271.

(5) Iha Political Tcopomy of Art, by John
Ruskin, London: Cassell & Co.y Lidey Pelé.
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.+ owe find that "of thousands of seeds,
He (Cod) often brings but one to bear",
often not onej and the one seed which
He appoints to bear is allowed to bear
crude or perfect fruit according to the
dealings of the husbandnen with iteeece
the seeds of good and evil are broad-
cast among men, Jjust as the seeds of
thistles and fruits are; and that, acc-
ording to the force of cur industry,
end wilsdom of our husbandry,the ground
will bring forth to us figs or thistles.
S0 that when it seecms needed that a
certain work should be done for the
world, and no man is there to do it,we
have no right to say that God did not
wigh it to be done; and therefore sent
no man able to do it. The probability
i1sy that Ile sent many men, hundreds of
men, able to do it; and that we have
rejected them, or crushed themy by our
previous folly of conduct or of ingti-
tution, we have rendered it impossible
o distinguish,or impossible to reach
themn, (6)

Having declared man's " mea culpa " for his
failure to use talent to the best advantage, Ruskin
began looking about for a solutiocn. What was to be done’
How was man t0 proceed ? It became cbvious that
gpecial training had to go to special aptitudes and
talents. Lvery man could not be profitably thrown into
the same mould, It would be necessary to analyse,
atudy and appreciate the man, and then decide how to
get the best out of him:

One man 1s made of agate,another of oak;
one of slete, another of clay, The edu=
cation of the first is polishing; of the

second, seasoning; of the third,rending;
of ﬂle’fourm,mouiding. It i8 of no use

(6) The Folitical Lconomy of Art, by John
Ruskin, Londons Cassell & Co.yLtdey pPe91.
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to season the agatei it is vain to
try to polish the slatej but both
are fitted, by the qualities they
possessy for services in vhich they
may be honored, (7)

This preparation for life, which today heas
blossomed into the necessary and helpful field of
vocationel guidance, was a thought which often came
to Ruskine. We find it here and there throughout his
writings. One of the difficulties in studying Ruskin
is this unfortunate hebit of his of broadcasting his
thought here,there and everywhere, It is the task of
the student and admirer of Ruskin to gather these
dispersed meditations into a logical order and more
available form, In The Crovn of W Olive, Ruskin
returned to the theme,

No teacher can truly promote the cause
of education, until he knows the mode
of life for which that education is to
prepare his pupil. (8)

Ruskin did not went to do away with the
differences between men but to measure, manifest and
employ them, ( 9) He edvocated the establishment
in every important town of 'schools of trial' which
would do the pruning and selecting of talent. He

developed the idea in a famous passege in his IThe

i i3 Arts

(7)@1_33&@_9%%@_;9_@ by John Ruskin,New
York:Peter Teneton ColTier & Bon, 1900,volsiil,pp.220-1
(8)Ihe Crown of Wild Olive,by J. Ruskin,
London:GeOI‘ge Allen & Coe ,Lm.,l‘:’ll, Pe 232,

(9)Iime and Tide,by J. —uskin, pe 167
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But the general principle of trial schools
lies at the root of the matter — of schools
that is to say, in which the knowledge that
is offered and discipline enforced shall be
ell part of a great assay of the human soul,
eand in which the one shall be increased,the
other directed, as the tried heart and brain
will best bear, and no otherwise,...One
thing, however, I must s&y, that in this
trial I believe all emulation to be e falsge
motive, and all giving of nrizes a false
means. All that you can depend upon in a
boy, es significetive of true power,likely
to issue in good fruit, is his will to work
for the work's sakey not hig desire to sure
pass his school=fellows; and the aim of the
teaching you give him ought to be, to prove
to him and strengthen in him his own separate
gift, not to puff him into swollen rivalry
with thoge who are everlastingly greater
than hey still less ought you to hang favours
and ribends about the neck of the creature
who 1s the greastest, to meke the rest envy
hip., Try to make them love him end follow
him, not struggle with him. (10)

What sound and rich pedagogical advice ig
contained Iin the last part of the foregoing cuotation.
Iuekin, who did not limit his teaching to Oxford
but reucled out to broaden the horizons of the
working man as well, put first things first. e lat
competition play second fiddle to true learning.
Surpassing a school-fellow in scholastic rivalry may
not mean very much if his acedemic stending is below
pars Irue, you are better than he is. The important
thing is that he is not very good. The mediocre ia
better than the poor, but who wants to be mediocre %
Ruskin wanted each student to do his best and not
Just better than his fellows. If some of our modern

schools pald less attention to grades and more

. (16) The roliticcl “conomy of Art, by John
Ruakm, P- 12
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attention to true aceomplishment and progress it
would be an improvement. Ivery student and every
man cen and should do his best; no men can do more,
With Ruskin, all this talk about meking
the besl of every cresture was not pilous platitude
end loose talks. e meant it. He considered it to be
a duty and he congidered failure to do it a dere=
liction of duty. Ruskin was a religious man and he
described this nceessary task as a duty to God,

If, indeed, no effort be made to discover,
in the course of their sarly training,for
what services the youths of a nation are
individuelly qualified; nor any care taken
to place those who have unquestionably
roved their fitness for certain functions,
n the offileces they could best fulfill,—
then, to call the confused wreck of soclal
order and life brought about by malicious
collisien and cempetition, an arrangement
of Providence, is quite one of the most
insolent and.wicked wgys in which it is
possible to take the name of CGod in vain, (11)

Wiser words were seldom spoken, Ruskin 1s
in very good company in this matter, for 3t. Thomas
Aquinas puts the same thought in these words:

« . .in human government disorder results
wvhen man is set in authority, not because
of his excellence in intellect, but because
he hag usurped the government bodily
force, or besause he has been appointed to
mle . through motives of sensual desire,
Nor does Solomon omit to mention this
disorder for he says (lccles, X.Cy6.)8
"There is an evil that I have seen under
the sun, as it were by an evil proceeding
from the face of the prince; & fool set in
high dignity." Now the divine providence
is not denied by & disorder of this kind.
For it results, by Cod's pcrnission, from
a defect in the lower agents.(12)

(11) Time and Tide, by J. -uskin, p.<0.
(12) Contra Gentdles,by St.Thomas,3,Liais.
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Upon sober reflection, Ruskin's views exposed
in this chapter strike one as eminently sane. Ruskin
recognized the fact that in spite of the fine talk
about everyone being born equal, the fact was that,
intellectually speaking, there were degrecs of intelli-
gence., Such things as sptitudes and gbilities exist in
one individual that are not to be found in another,

A coming chapter will develop Ruskin's idGeas
about manual training. In the proper place, his insis-~
tence upon everyone doing something along these lines
will be treated., The preceding parts of this echapter
have mentioned Ruskin's 'Trial Schools', In these
gchools, the sizing up of the individuel would enable
the authorities to guide, direct or orientate him along
the paths he was best equipped to follow. In this wsy,
the born leader would receive that training which would
ensble him to make the most of his talents for nhis own
benefit and that of his country. On the other hand, the
student with a practical and scientifilc type of uind
would be directed accordingly.

It would be interesting to find an example of
a country whose educational sysiem was based upon
Ruskinien principles. :iecent news despatches (13) des-
cribe coming reforms in the French school system that
square remarkably with the principles advocated by

John uskin.

( 13) UPHEAVAL IN SLOW MOTION,Time :lazazine,
February 6, 1250, ps 35.
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During the German occupation Frenchmen begen
to brood over thelr plight and a great deal of soul-
searching went on. The whole Jabric of society was ana-
lysed with the greatest care. In the case of education,
it was realized that Napoleonic laws, going back to
1806, still existed. Neturally, critics claimed that
modern times and problems called for a modernized system
of schooling.

The French govermment did what so many other
governments have done in recent years. It set up a
comnigsion to investigate, report and suggest needed
reforms. After three years work the report was returned,
This was in 1947, ‘he French government then did what
so many other governments have done throughout the
years. +t proceeded to ignore the report.

Finally, in December 1249, the ..inister of
Lducation Yvon Delbos decided to do something about it.
Whether he succeeds or fails will no doubt depend in
part upon the ups and downs of I'rench governuents, How-
ever, the report itself is interesting to any student
of huskin's views on education.

It is plamned to have children attend primery
school for six years during whicl. time t.iere will Dbe
special emphagsis on what 71 . neagazine descrives as
"learning by doing methods". Ruskin ( see chapter .n
Specializing ) advocated mamual work for chiildren.
Following this primary education, France plans t> have
a two=-yesr orientation progrwoiile, During w.ese Jerls

every effort is to be made to t-si e s ents Lor
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aptitudes and ebilities. suskin hacu this same idea in
mind when he described his 'Trisal Schools'. After this
sorting out process, French students are to continue
their education or training in manual trade schools,
techhical schools, or university preparatory schools.
In very much the same wgy, Ruskin wanted to separate
the creem of the intellectual crop and prepare them
for future leadership.

It is not meant to suggest that these French
reforms were actually bullt according to Ruskin blue-
prints. It is merely mesnt to emphasize the fact that
Ruskin's ideas were no eccentric, wild and impossibly
utopisn schemes, His thoughts on education made sense

in his day and are still applicable,
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The history of education has been a record
of attempts to strike a suitable balance between
that training which produces « man of culture and
that which enables a man to maintain a decent stan-
dexrd of living. At different times, in different
schools, under dilferent systeus these atwaupts have
falled and thereby brought about a renewal of the
cry for better compromises, The educators who con-
centrated upon the ascquisition of culture looked
down their noses at the sclence-nad mechenics who
thoughit only in terms of material comfort. The latter
described the B.A. degree as that which ensabled its
holder to scorn the money it made it impossible for
him to earn. The purpose of this chapter is to draw
a brief sketch of this educational wariare in Americe
especially and to point out that lluskin saw the
opposing camps shaping up and even provided us with
the answegr to the problem, This answer will be
given in part in this chepter and more fully develo-
ped in the cheapter entitled ' The Heart of Tducation !.

without going in to the hundred and one
varieties of solution to the curriculum problem, it
would probebly be fairly accurate to say that the two
main ceamps in North American educationsl warfare are

the followers of John Dewey end the followers o.



Robert Maynard Hutchins.

Roughly speaking, Dewey might be compared
to the extemists of the French Revolution who
wanted a root and branches revolution. They would
break completely with the past end erect their new
utepla in a vacuum of sorts. To continue with the
comparison, Hutching and company are more like
Edmund Burke, who inasisted upon building the
future upon the tried and true formulae of the past.

Dewey's followers are the advocates of
vocational training almost exclusively, They
believe in learning by doing and not by being
t0ld what to do., They are the materialists belong-
ing t.o t_.he science school, They are positivists
who, whether tliey admit it or not, relegate
ph:l.loaoimyh to the field of opinion. They pay it
1ip service 'imt refuse to grant it supremagy over
cience, They see no hiererchy smong the subjects
taught in our seats of higher learning, One
gubject 18 as noble and important as another
according to their way of thinking. ThHeir Natura-
lism will not allow any' supernatural Theology.
Metaphysics :ls on a per with physics. One opinion
equals another. There is no settled truth. The
man who concentrates or majors in one field, no
majter which, is as well educated and as nicely
balanced culturally as any other specialist in
any other field. They camnot see the point to
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the joke that a speclalist is one who learns more
end more about less and less until finally he knows
everything about nothing,

Dewey's theory of education, which has
admittedly hed tremendous influence in America, 1s
not alweys too clear as to the aims of educaticn.

We sgree that we are uncertain as to

where we are going and vhere we want

to go, and why we are doing what we

do. (1)
This iz not too surprising in view of the fact that
Dewey refuses to look to the past for guidance. Boast-
ing of his system of education as !'liberal', he
deplores the eramming of information down the
throats of students as the authoritarisamns do, He
insists upon freedom from control of any religious
group, dogma, convention or tradition. All this
amounts to a foolish refusal to accept truth from
past generations and a petulant adolescent insistence
upon finding things out for onecelf, It leads the
student down the labyrinthine ways of speclalization
and bars him from the heights whence the truth of
the past can be seen and assimilated, According to
Dewey the things taught must have immediaste applica-
tions Education should appeal to desire rather than
to duty. The desire is created in the student by
having him see and understand the immediate applica-

tion of what is taught,

(1) CHALLENGE TO LIBERAL THOUGHT, by John
Dewey. In Fortune, August 1944, p, 155.
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riE2i urgoses wid Tesuite tends 5
geg intelligence. (

He does not believe in any law of delayed
action in education. He fails to see that aeeds
planted in youth might well bear fruit in later
years. Dewey is a fairly mild manj; his disciples
are not. Sidney Hook is to Dewey what Huxley was to
Daxwin --his bulldog. Aleng with Hook, are Irwin
Ednenas -and thouszends of Americen teachers., They
are pragmatic, utilitarien, vocational, professional
and concentrate on ' how to mske a living '.

The exaggerated importange assigned to
specialization combined with Dy Charles Eliot's
introduction of the free-eleetive system at Herverd
led to serious lop-sidedness in education. It
produced men who were all science and knew little
or nothing of ‘the humanities,

The early members of what cvould for conve-
nience be called the Hutichins-Adler school seemed
t0 lean the other wsy. Thedr solution lay in the
100 Great Books. They preached a retuum to Latin
and Greek thinking, They sought wisdom and not
technique, Van Doren and Erskine at Columbie, Barr
and Buchanan at St. John's, Adler and Hutchins at -

(2) > y by
John Dewey, N.Y.silenry Holt, 1915, p«o4.
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Chicago were the biggest names in this return to
Socretes, Plato, Aquines and others. They claimed
some subjects were more imporiant than others.
They preached hierarchy in a college calendar.
Theology would be king if possible. In :utchins!
own wordss

The curriculum, then, should include

the knowledge and understanding of

the principles of morality. It should

include both natural and sacred theo-

logy; for how can a man call himgelf

educated who does not grasp the lead-

ing ideas thatl since the dawn of histe

ory have animeted wnankind ¢ (&)
" Faute de mieux ", in a non-denominational
school, metaphysics would top the list. But truth,
arrived at deductively as well as inductively,
would be sought and they claimed could be found,
Bducated man would be produced by the exchange
and study of ideas in a round table discussion
and not found in a lsboratory test-tube exclusively,

The educsational system or movement

spongored by this group is sometimes called ' Edu~
cation for Freedom ', Whereas the Jewey followers
look for fruectiferous results from education,
these neo-lewmanites ( and neo-Ruskinisns ! )
look for luminiferous resulis from knowledge. They
want & university to be primarily intellectual,

And they want 1t to teach a student how to live

(3) u Relicd Higher &
by R.!l, Hutchins, U.of Chicego Round Table,
January 15, 1950.
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rather than how to make a living, These ideas are
coming to the general publie's attention more and
more and the Dewey forces are fighting Lack. The
Catholic schools have lined up vith Iutchins 1in
this quarrel. Reve Leo B, ward, Ce3.C. L0lls
ainiler views in s Dlueorint for & Catholic
University ( Hewxder, 1542), The view. of Dewey,
ook, etc. are expressed in a book entitled The
=ducction, by

John Dewey, Cidney ook and others (lew Yorks

King's Crown Presc.).

For a while there appeared the denger
that the Hutechinites might loue themselve. in
anticuity end not adjust thewmsclves 1o the modern
world in which we must adl live, Fortunately,
having seen the blind gropiing, and sad isolation-
ism of the sclentisis losing themselves in the
fogsy, foggy dew of Deweyism, they tried not to
ge to the ot.er extireme. As a result, recent
developments have indiceicc that a happy medium
is being struck between the two fislds of
academic endeavour.

Hutechinism has neatly sidesteral the
inevitaeble accusation of stifling historical
provincialiem by attracting the world's great
scientists to the Universiyy of vhicago. fhese
rien find Chicego's fluid world of thouwyht to
their liking. They have reached out of their

scientific laboratories and borrowed from the
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technique of the philosopher. Hutehins is not a
science-worshdpper, but he does recognize our need
for it, The xientists themselves are ot deified
at Chicago, but respected. They are nct put up on
edestals, true, but then they are nol .ebunked or
pilloried either, They are recosnized as 112 .bers
of a commmity of scholars with their cuelitics and
their limitations. in being reminded of the latter
their eyes are cleared and their horizons widened,

Thatv, roughly speaking, would Le a pic-
ture of education in horui America today. Leaders
in the educationel fields have recognized the
cleavege and spoken out about it on more then one
occasion.

During the centenary celebreiions at the
iniversity of Ottawe in 1948, Dr. Robert C. A.
Vallace, Principal of Queen's University, explored
the possibilitics of the coordination of Canadian
higher education. liis mesterly discussion of the
problen was, in good part, an application of the
problems exposed in preceding paragraphs to Canada,
e said:

There are clearly two different philose
@hies of education in Canadaes...They
(the English group) were a practical,
pioneering people, and expressed the
practical things in school and co.lege.,
They have proved theuselves to Le
excellent applied scientists, Vi.e devel-
opment of the resources of the cour. lry

has until recent years been larr, ely in
their hends. ...ey lLeve laid stress on
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sclence, mathematics, engineeriiy,
From a purely nmaterial stendpoint
tha aﬁis hes paid.... But it
cannot be said ithat equal proniu-
ence has been given to lanjuage
and literature, to philosophy, to
the {ine arts, o religion as has
been given to science and applied
science, We of the English-speaking
comwmnity are not distinguished by
our fine sense of language, by our
phileosophical insight, by our deep
religious sense. There is a danger
that our culture may become some-~
wiat hard, inflexible, materislige
tic, if too serious an unbalance
is createds.. The I'rencn-Canadiac
background is different..... The
languages, ancient and modern
philosophical and metaphysicai
studies, and instruction in reli-
gion provided the basis of the
curriculum in the class_cel colli-
eges.....I‘t would be uafortunate
if those who are in cvanadian eduw
cational life and who are aware

of ihe development of Latin cult-
ure and of Anglo-Saxon culture
under Canadien skies, should not
endeavour to take tae best of both,
and integrate into a balenced whole. (4)

Any number of differently worded expressge
ions of the saue idea can be found in the writings
of Livingstone of Cxford, iutchins end fuler of
Chicago, Lippmann of popular pundit fuc and a
host of others.

Tor instance, Hoverd ‘unford Jo- es, the
Dean of the Graduate School of Arts and 3ciences
at Harvard University, has this to sayr:

The tue conflict in education is

between an increasing demand Tor
techniclians of all sorts and an

(4) THE COORDIVATION OF CANADIAK ilI ISk
EDUCATION, by Dr. -le C. Wellace. In the levug de
l_',uni!gz §i Le at OL&&WQ’ Vol.1l.. No. l,;&n-. .al'B 1949,
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increas feel:ln% that the poli-~
tical iximngcence our armiegore-

veels so great en ignorance of
clvic issues as to call for a new
deal in values. (5)

The values he fecls are so necessary
are based upon the Christian conception of the
dignity of man and of his inalienable rishts
to certain freedoma. "hese cen only be under-
gtood from a philosophicel and moral study of
the issues involved., The laboratory is not the
cradle of Christianity or demoecracy. More and
more educaiors are coming to realize the truth
of this fundamental fact.

Dr, Jemes Rhyne Killian, President of
the Nassachusetts Institute of Technolosy,
believes that eleetrical engineers, cheamists
and other technically trained men should have
g deeper understanding of the humanities, In
March 1949, in his weekly column in the New
York Times, Benjamin Fine gave an account of
an interview with President Killian, The lstter
disclosed at that time that a change was on its
way in the M,I,T, curriculum that would intro-
duce more and more courses in the field of
genersl educetion and the humenities. We cuote

here a sentence or two from that newspaper

interview:

(5) CITIZEN O.. LICIALIC % by loward

Mumford Jones. In the 3 vl Review of Li
arature, Vol.XXVI No. 38, Sept. 18, 1943,
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Becauge ineering progrems are
crowded \?i%h techneological sub-~

Jects, there has been: a tendency
1o drop the so-called "non-cooen-
tial" courses. But that is an
extremely shortesighted move, Dr.
Killian feels,V¥6)

Hewspaper reports from the campuses of
the nation indicate that the humanities are
coming into their own once more. The New York
Times recently (7) carried a story that the
hunanities had regained the lead at Princeton
University. To cquote from the item itselfs

An analysis of undergreduste course

selections shows that the average

Princeton student is now spending

more clasapomeiours stud;ying religion,

philosoplw, Englligh, music and art
than the several socisl sciences,

his former preferance. (7)

This tendency, if it is indeed a tén~
dency, reflects the philosophy of education of
John Ruskin, As will be further debreloped in
the chapter entitled ' The Heart of Iducation ¢,
Ruskin emphasized the impoxrtance of the moral
element in all true learning ss being besic,

He then went on to the more specislized forms
of training,

Thus far we have exposed the vproblem
of producing an educated man and we have glunced
at the opposing factions with their panucees,

thelir cure-all courses. We heave lemmied 10 the

(6) New York Times, llar. 27, 1949,
(7) New York Times, Jan. 15, 1280,
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side of Hutchinism emid the excited shouting of
the tesat-tube tribe,

To the reader of John Ruskin all this
is o0ld hats A Ruskinien scholer doesn't need o
read most of the modern 'epoch-making' books
offering the 'long-awaited' solution to the
problem, Tuskin saw the need for both forms of
education, He saw the evil and danger of letting
one ocutdistance the other. He paid tribute to both,
gave priority to ome and anticipated the best
heclii; measures of our twentieth century thinkers,

Buskin, who was not a professional
educator, wanted education to do the two things
&t the same time, On the one hand, he wanted the
individual to receive the proper education for an
enlightened citizen, At the same time, he wanted
cpecial training tli.t vould meke it possible for
the ctudeni to occupy a sufficiently advenced
position in society for him to put his general
treining to the best uses What good would an
individual's general education do if he did not
oceuvy a position of ot least some Influence 7
n .askin's world and in ours the latter can only
come about with sufficient speclalized training,
Therefore, he advocated a bit of bothy The better
Victorian reformers agreed in this, Newnan
admitted the need for concentration in one field
in order to earm & living. He merely insisted,
alor.c with Ruskin, that 1t was not the most
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importent thing,

Ypu gee, then, here are tw methods
of Education: the end of the one is
t¢ be philosophical, of the other to
be meghanicalj the one rissg towards
general ideas, the other is exhzusted
upon what is particular and external,
Let me not be thought to deny the
necessity, or to decry the benefit,
of such attention to what is particu-
lar and practiecsl, as 8 to the
useful or mechenical artsy life could
not go on without them.s..I only say
thatl knowledge, in proportion as it
texdis more and more to be p?x't,icular,
ceases to be knowledre. ( 8

Rugkin was no narrow-ninded partisan
either, lle saw that speclalization was good and
necessary. However, he realized that philosoph-
ical gtudy and work in tie aunanities might well
be l0st on some minds, Net only might this
education fall on barren ground, but this ground,
which might otherwilse be productive, could
conceivably be lost beyond saving. How often
have teaghers seen students wasting their time
and lives in studying the humenities when their
every inelinetion and talent leaned towards
gciences. Too eften they fail in their academic
cargers and this fallure foreshadows ainilar
failure in life, Wrote Ruskins:

For one man who ig Lfitted for the
study of words, fifty are fitled

for the atudy of things, and were
intended to have a perpetual,

(8) Ideg of g University, by Cardinal
Nevwmuan, ed. by C, s Harrold, New Yorx: Longmuans,
Green and Co., 1947,pp.99=-100,
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suaple, and religious delight in
watchix%g the processes, &'g admi-
rin; the creatures, of the natural
universes Deprived of this source
of pleasure, nothing is left to
thiem but cmbition or dissipationg
and the wvices of thce upper class
of Turope arey 1 .elieve, chiefly
to be a.t'bribu{.ed to this single
cerse, (2)

Ruskin went further. He felt that even the
man of books should leave his ivory tower periodicslly
to spend some time at the carpenter's bench, There
is a perfect blending o thinking and doing in

luskin's ideal educatiorn.

Dut for the continuel education of
the whole people, end for their
future heppriness, they must have

such comnsisient cuployment as shall
develop all the powers of the fingers,
ard the linbs, ol the brain and taat
development is o to be obtained

by hand-labour, (10)

"lsevihere, Ruskin samplified this ldeas

It would be part of my scheme of phyasical
educ:stion that every youth in the state—
from the king's son downwerds,— should
lecrn to do something finely and thoroughe
1y with his hands, so as to let him know
what touch neant; end what stout craftse
menighip reanty and to inform him or many
things besides, ~hich no man can learn but
by some severeiy accurate discipline in
doing. (11)

{")The Stones of Venice, by cohn luskin,
l'ew York: Peter Fenelon Collier & Son, 1900,
VOIQ iii, :‘. 316. -,

(10) - AS /

1 a2tk 1 3Gk 2 _\LIOVRL O WAL
by J. BuSkin LondOn: G. Allm < CO. ,Lm. ’lll’p. PS
(11) 1bid, p. 134
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Ruakin did not liumit his support of the
non-philosophic part of education to menual work.
He was among the most eloquent and insistent
chempighs of the introduction of science into the
Univeraity of Oxford. His own catholicity of
intellectual curiosity, which extended from art
and botany 10 geolegy and zo0lagy, was commni-
cated to hia studenis whom he took on various
field expeditions.

However, as with lloward Lumford Jones,
Robart lgynard Hutchins and Mortimer Adler today,
Tuskin inglsted upon the prierity of moral
education.

Without, .. (moral education),..no
men can be educated humenly. He
ma@y be made a caleulating meachine
— & welking dictionary — a painter
of deed bodies —a twangler or
scratcher on keys or cate=gut —oe

a dlscoverer of new forma of worms
in mud. But a properly so-called
human being —NEVETs s e s s S8 ﬂ!‘ﬁt
tha‘b...( a child's )...I‘ealit.ios
are heavenly, (12)

In an esrllier parsgraph of this chapter
we quoted from Howard Humford Jones' article in
the Saturdey Review of Literature entitled
'Citizen or lleghanic 7'. Doean't Ruskin say the

same thing in the following lines %

(12) @M&ﬁ&:ﬁi&.@f_@.&&g@_&eﬂ.
Oe »

Marshell Lizther, Ion’on: Fralarick Varne &
1202, pe 102



70

Dut feel their aouls withering

within thea unthanked, to find

their whole being supk into an
unrecognized abyss, to be counted

off inte a heap of meahenismy

numbered with 1ts wheels, and

weighed with ite hamser strokes;

-~ this nature bade not,— this

God blesses not,—~ this humanity

for no long time is sble to endure, (13)

In our industrviel civilization with its
mess productlion and assembly lines we too eften
make & tool of man. Because of the world's needs
wec take great pride in being the granary of the
world snd the arsenal of demogracy. Wihat we
don' { stop to consider is the tremendous and
calsnitous cost of all this, Duskin thought of

its

Ve have rmuch studied and much perfacted,
of lete, the _reat civilized invention

of the division o. laborj only we cive

it a falge nare, It is not, truly speak=
ing, the labor tiat is divided; but the
men:~ Divided iunto mere segnen'ﬁs Qf IGEeNwe
broken into small fregments snd crumbs

of life; so that all the little pkee of
intelligence that is left in a man is not
enough to make a pin, or a nail, but
axhausts itself in making the point of a
pin, or the head of & nall, Now it is a
good and & desirable thing, truly, to
make many pins in & days but if we gould
only see with what crys sands their
poinis were polished, —sand of huwaan
soul, much to be magnified before it can
be discerned for what it is, —we should
think there might be some loss in it also, (14)

(13) The Stones of Venice, by .ohn

P\.uSkin., chl‘..il, Pe 105,

(14) ibid, 1.» lob=lbu,
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Applying this idea to the broad field of
education, which is what Ruskin had in mind, we
find that our nineteenth century sage anticipated
the great academic discoveries of the educational
reformers of todgy. For 0o many years now have
the slde~ghows of education been putiing the main
tent out of business, Courses in cosmetices, hair-
cutting and allied top priority fields of cultural
study and scientific investigation have made a
circus of what was once the serious pursuit of
learning. Voices of protest, reminiscent of
Ruakz:.n'.,., are being heard.

T attacked vocationalism, and the

U.nive*isi't%’l of Cf%%fgmia annciggced

v ’Jc.’gg ;;of;sgggé o:% g?aﬁt?.ﬁan is

the fastest prowin~ in this a#ate.' (15)
A careful resding ol this chapter would indicate
et Twiekin saw eye to eye with teday's reformers.
In en amezing rnumber of situationsa and in language
that is equally amaziug for its resemblance to
waat is beiug saill today Ruskin spoke out against
i@l i considered to be wrong with education,
The voint of this taesis is that his nineteenth

contury words make i1uch sense in this twentleth

Century.

(13) uducation for Freedom, wy Robert i,
dutchins, Louisiana State University Press, 1943,
Pe 19,
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~Lhapter VIIT

The heart of thig chapter will be the
pointing out of Ruskin's ingistence upon the
primacy of the soul in man and the conseéquent
primacy of religion in education, Before getting
4o the heart of this matier, however, we deem
it neces.ary to sketch the akeleton, that is,
give the getting or atmosvhere which brought
Ruskin to this convicition. This metter of Ruskin's
views of religion in elucation is all the more
important and interesting in that we of this
twentieth century face mary of the same problems
and many of us see the remedy in that very solution
surrested by Ruskin,

Offhand it seems strange that Ruskin
should have felt it necessary to make a plea for
relirion in education in a Christian country,
However, a lance at history clarifies the matter
and Justifies fuskin's olarm,

Going bacl to beginnings we see that,
however wroag, the Anglican Church was full of
life and vitality in the seventeenth century, It
was a time of growth and development when pamphlete
eers acrsued religious questions and the Puritans
made the whole population religion-conscious. A
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glance at the literature of that century would
lend emphasis to the c¢laim that it was a religious
age. The King James Version of the Bible belongs
to the early part of the century. lster the
religious poetry of 1iilton and the religious prose
of bunyan c¢ontinued the tradition, 'lth the
Restoration, the Puritan influence declined, In
the eighteenth ecentury the Anglican Church had
lost its grip upon the people to such én extent
that "esley broke awey and founded Methodism, The
ivangelical liovement wes an Anglicen counter-
attack, In time, it lost much of its earlier
vigour, The Anglican Church, therefore, in eighte
eenth century pulpits had become coldly rational
end lost its hold on the hearts of the people.

In the nineteonth century, sclence raised its
dangerous head. There followed the sad, unnecessary
end elumsy colligion between reliigious and
scientific extremists. Both sides in the ¢contro-
versy were guilty of much ignorance ol the eother
side’s possession of truth, Human nature being
what it 1s, the ignorance in no way affected the
categorical statements coning from the two camps,
As the century ran on into the Victorlen age,
rationalism seemed to gain the upper hand. A good
part of Vietorien history is an account of the
men who fought ageinst it. To quote Chesterton:
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The rest of the intellegtual history

of the time is a series of reactions

agafnst 1t (rationelism), which come

wave after wave, They have succceded

in shaking it, but not in dislodging

it from the wmodern mind. The first

of these was the Oxford lovement: a

bow that broke vihen it had let loose

the flashing arrow that was Newmnan.

The second reaction wes one mang

without teachers or pupils-—-Dickena.

The third reactdon was a group that tried

to ¢reate a sort of neéw remantic Trotes-

tantisw, t0 git against both Reason and

Rome ——éarly ey Ruskin, uningsley, !.aurice

—perhaps Tennysola (15

And go we see thait Ruskin was among

those who fought this form of godlessness, He
knew the past and the good things of the past.
Ruskin saw, too, how his own age differed from
that past. Saturated as he was with the wiadom
of former centuries, Ruskin enjoyed the advantege
of broader horizons then many of his fellow
Victoriens, He was not dazzled by the surface
changes brought about by the Industriesl Revolution
in Englend. Through the smoke and the steam and
the dust Ruskin never lost sight of the basic
facts of man's mental and morel welfare. When
most people concentrated on what material progress
eould do for the body, Ruskin cried out in
glarm at what it was doing to the mind and aoul,
As he was always interested in educatlon, he
looked to it to see what effects this age of

machinery wes havin~ on the schools of the land,

(1) Victoriy i 9 ’
by G. K. Chesterton, ..ew Zork: ienry liolt & Coey

1913, Pe 40,
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What do ‘you auppese was the substance
of good education, the education of

a knight, in the !iiddle Agea ? What
was taught 1o a boy as soon as he i:as
able to learn anything ? First, to
keep under his body, and bring it into
aub%eetian &nd perfect strengih; then
to take Christ for his captain, to live
as always in his presence and, finally,
to do his devgir — mark the word ——
to all men . Now, consider first,the
difference in their influence over

the armies of France, belween the ange
lent word devoir, and the nodern word
glgire. And, sgain, ask yourselves
whet you expect your own children 1o
Le taught at your great schools and
universitles. Is it Christian history,
or the histories of Fan and Silenus *?
Your nresent education, to all intents
and purposes, denies Christ and taat
is intensely and neculiarly modernism, (2)

We are not Victorians, but we ean easily
apply the words written asbove by Ruskin to our
schools today. There are those who argue that
the subtleties of Christian doctrine are far
beyond the grasp of students in primary and
gsacondexy scheols, These people do not seen to
realize that there 1s a law of delayed action in
rcligious instruction. What is planted as a seed
in youtn may not tske rootl Tor a long long time.
Later on in life that seed will take root and
grow and develop. Then the adolesceni or mgybe
even the men will profit Ly what was taught him
in nis childhood, With this in mind, Ruskin called
for greater emphasis on religious instruction.

(z) R itism, by John ILuskin
Everyman's Library, # 218, Jel, Dent & Sons,Lid.,
Po 157,


file:///a4io

85

Ruskin did not limit himself 1o any such
slight criticism of thc un~Chyistian character of
education developin: in .rnzland. saturaved, as he
wasy with the spirit of t.e oible and, therefore,
with the appreciation of the iumportance of religion
in life, he detected the evils in many {ieclds not
normally associated with the Church, The Industrﬂl
Revolutior. together with thie spokesmen of +the new
science had materialized much =nglish thinking.
Rusgkin cried out ageinst this tendencyy

I know no previous instance in history

of a nation's establishing a systematic
disobedience to ii.e sirsti principles of
its professed religion. The writings
which we ( verbally ) esteem as divine,
not only denounce the love of money as
the source of ali evily, and &s an idola-
try abhorred of the Deity, hut declares
mamnon aervice to be the accurate and
irreconcilecble oprosite of God's services
and, whenever tney gpeak of riches absolute,
and poverty sbsolute, declare woa to the
rich, end blessing to the poor, Where-
upon we forthwith investigate a science

of beecaming rich, as the shoritesi road
to national prosverity. (3)

while John Ruskin was interested in and
spoke out about art, airchitecture, soc¢ial economy
and everything else which aifected the woral health
of the nation, ue consiuesed tue euwucational
gystem tc mork the pulse 0r the iutleliectual life

of the peoples A repular end healthy pulsation

ol

(5) Upto This Tast & her .Jsoa ) 9!
Pol 1 Peonony, by John Ruskin, lveryman's
Librery, London: Je..e ochi ¢ Sons Lidey PelSle
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in this member of ithe social body was, !n Ruskin's
mixd, indicative of a soundness in the wvhole of
societly as well. “his was something fundsmenteal.
If relipion held its own in the schools, all was
not loste The titliuoinyg, ol e nation was sofnething
of the soul, whereusc pol-otical sclence snd econo-
aics and allied subjcects were of the body., If the
soul -a. lLeslthy, all would be well. -iducation's
task was to care for e soul above all. Therefore,
to .askin, the place occupied by religion in the
curriculwn was of parsmount lmportance. And, even/
toiere, hc saw cattsc for alarm:

«s.oin the very ilustitutions of which

e administration may be considered

~s the princinal test of the genuine-

ness of nativnel roligion, those devoted

tu eauceticr., taw Pagan system is

conpletely triuwaphant; and the entire

body of the so=called Christian world

has established a syastem of instruction

for its youth, \hierein neither the

history of .hrist's Church, nol the

lansuege of God's law, is considered

a study ov the smallest rtance;

tnercing of il subjects of humen

inauivy, hio oim religion is the one

in which a youth's ignorance is most

caslly Torgivens (4)

It is interesting to note how the milder

tones of lewnan carried the same note of insistence
upon tue place education should meke for religion.

To these vho said tuat religion should be off by

- T et

4y The Dtenes of Venice, by John Ruskin,
Ne. Youu: Peter Ieuelon Collier & Son, 1900,
Vols 1ii, pp. 111-112.

R
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itself and should not be permitted to interfere in
education with the more 'practical' asubjects, the
great Cardinal satd:

In a word indéed, and in idea, it is

easy enough to divide knewlédge into

huwasn end -divine, secular religious,

and to ley down that we address

ourselves to the one without inter-

fering with the others; but it is

impossible in -fact. (5)
Newman went beyond that and pointed out that a
true university, by ite very definition, had to
include Theology.

A University, by its very name professes

to teach universal knowledge; Theology ia
surely a branch of-knowledge; how then is

it possible for it to profeas all branches

of knowledge, and yet ®@ exclude from the

subjects of 1ts teaching one whichy to say

the least, iz ag important and as 1arge

as any of them ? (6
Finzlly, he spoke of the relative importance of
the verlous fields of study in a college curriculum
and claimed s first plaee for religion. It was basic,
I1 was, accordir: to Newman, “the heart of the
natter, AndG, .e added, that the systematic omisaion
of any subject from a scheol's catalogue upset the
whole scheme, Newman thought of the whole thing in
terms of cause and effect, Vithout God tiiere would
be nothing. -Thereforc everything that exists dependa
upon Gode Singe any logiesl study of things should

begin with their cause, God muat neceasarily be

(6) The Idea of a Univergity,by Cardinal
Newman, ed.by C.F. rold, N.Y.:Longmans,Green &
c°o‘m7’ Pe 24' (6) ibidopp.ls‘lgo
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included in a sensible program of studies,

In e word, Religion and Religiocus

Truth are not only & poriion, but

a condition of general knowledgec.

To blot it out is nothing short,

if I may so_speak, oI unravellin:

the web of University Teaching,

it is, according to the Greek proverb,

to take the Spring from out of the year, (6)

Vhen reading cquotations of this kind from

Newman and Ruskin one has to remind oneself time
aiter time that the words were written: in the nine-
teentn contury and not in last week's 1:.tegst
review of modern education. Anyone familiar with
our echools recognizes the identical situation
facing our world lLoday. So true is this, that
the wise men of tody ere crying out for the same
ramedicl measures wuvocewad DYy Ruskine Jacques
liasitedin, Jor instanee, wiio is a spokesman for
the Catholic world of thought todsy as well as
for more and more non-Cathiolic groups, has never
ceased insisting upon tie absolute necessity for

a religious pasis for our educational system:

Thus the fact remains that the coumplets
and irtegreai idew of man wiileh is the
prerecuisite of education ¢mn only he a
philosophicel and religious ides of meNeses
When I state that the education of man,

in order to be completely well g;roundeé.%
mst he based upon the Christian idea o
men, it 1s because I think that this idea

(6) The Idea of & Universily, by Cerdinal

Nevman, p. 62,
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of men is the ixrue one, not because
I see our civilization actually
permeated with this idea, (7)

Although not « Catholie, Robert liaynard
Hutching agrees with Jacoues Maritain is this
matter. In an addiress delivered at Western
Ilichigan Collegc of Zducation in Kalamazoo,
Michirin, on “ctober &8, 1249, "uteidins expressed
these ildeas very clearly.

The institution ( a university ) rust
be couaditted to lubiig morality and
religion seriocusly. This commitment
involves & third: if. the object of
higher aducation ic the truth, then

In order to tul. morality and religion
serlously, the ingtitution rmst believe
that there is some truth and sonme
discoveroble truth obout morality and
religion, (8)

Thus far, wc have seen Ruskin point out
the evil and we have uoted from Maritein and from
Hutchins who agreed with rmch of what “uskin said.
As Christians we applaud the two twentieth century
philosorherg for their categorical affirmations
of faith,

In fairnes: we siould extend that applsuse
to inecludz Jwskin as well, because he expressed the

same ideas long ago. le realized that the materisl

fal

OB SI'O80US ’b JQBQAOO
g8ity Press, »Pe6e

-
LA

Maritein, I'ew Have e Univer

b R. I‘.:. " »
igbk, # 617, Jenuary 15, 1950, p:26
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things were not enough. Things of the spixit
counted too. And they counted for much more then
the ma'bex‘zﬁl things. Justice, honesty, right and
decency were far more than words to Zuskin,

by the Ueker of men te oo meiges jonded

Iégljaﬁg%gcgf e(a:ggwdiency, but by balances
Applydng this thought 1o the Tield of educatden,
he wrote:

se .o to make your children capeble

of honesty is ihe veginning of

education, (10)

The readsr might objeet that the last
two quotations frow (uskin are very vague and
general and taat they can hardly be given as
edidence of fim conviction eloquently expressed.
The objection may be valid, Let us go on to see
what elgc Ruakin said that might add weight to
the above. Political econouly waes &n up-and-coming
science in his day. Ruskin watched ite so~called
progress very careiulliy sanu weIned against ite
golng astray. There iv &« beautiful logic in most
of Ruskin's thinkinge e knew what the wost Nun-
damental truths were and he measured everyihing
in reletion 4o these itruths. If the principles ox
what oo new fitted in witi: the elernal truths

(9) Unto This La8lyby John “usiiiiypell8,

Pe 45,
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taught to him as a child, ruskin was ready to

accept what was new, Otiierwlise he was <> guerde

NModern politicrl aconory stends o &
precigely siniler boslio, Assuwudiin-

not that the wuncn being has no stelew
ton, but that it is o1l skeleton, it
Tounds :u ogsifient theory oi pro:iess
on this negotion ¢f soUleses(11)

/e hear ey eloguent denunciations of
the doctrine of Yeconomic man ' in our Christian
press, Our present-day Catholic philosophers are
unanirous in thexr insistence upon the existence
of the goul. liongsi nor ulton Sheen can be given
as an example of i lecuiny churchman who hag never
ceased emphasdzin; this idza.

TMrot, educate the tole man, not the

part man, The vitole man is not only

economic, nor political, nor sexuszl,

but is moral. Lecause he is moral, he

is economic, nolitical, and soecieal,

and not vice versa. (12)
Ruskin pointed out the same fact to the political
scientists of his doye. Ee pleyed the role of a

teacher for men whose education he considered to

be felse,

It would be so, if tlie servani ware an
sdne of tliich the motive power as
%, mognetisn, gravitation, or any
other sgent of calculable force. Put he
being, on the contrary, an engine wiqge
motive vower is & Soul, the force of

(11)Unto This Lest,by John Tuskin,p.1l6.

(12)Philosophies at Wap,by o T.Cheen,
New York: Charles Scribner's Sons, 1943, p. 150,
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this very mcuiiar agent, an

n‘tg?;g?i%u icel ’*cong.z f?gf:' igt'*gaiﬁns

without niuis knowledge, and .Lb.lbl- ’

Ties every one of the r results.(13)

Even today, the same confusion continues,

In Canafla, we are often reminded of JSir ''ilfrid
Leauxier's prediction that the twentietl century
would beleong to Canadees In thesa years of poste
war expansion, when our northlands are being
opened up and exploited, we read headlines sbout
our potentisl wealth and articles asbout our
natural resourcés. In all this talk, the material
is exaggerated and the spiritusl completely
ignoreds Canada's eastern marine enterprise,
ineressed by the coming of Newfoundland into
Confederation, is cried ups The iron~ore of
Lebrador promises to develop beyond all pest
expectations. The minerals of northern “uebec
and Ontario continue their fabulous pleld. 01l
is the 'open sesame'! in the prairies and talk
of another gold mush is heard frem the Pacific
coaste Seldem, if ever, is amything heard about
the moral welfare or future of the country. The
worth of the individusl citizen is pretty well
forgotten in the noise ol ticker tape reporting
the rise and fall of gold shares. Mines have

(13) Unio Thig Last,by John Luskin,p.119.
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priopity over souls. History repeats itself. Ruskin
&ked & ponted question inspired by a similar frsme
of mind in rngland,

In fdet, it ney be discovered that the

twue veins of wealih are purple — ard

not in Rock, but in Flegh--perhaps even

that the final outcome and consummation

of all wealth is in the producing as

many a3 possible full-breathed,bright-

eyed, and happy-nearied humen creatures.

sesoeveritneless, it is opemy I Tepeat,

to serious questdon, whether, anong

national msmufactures, -that of Souls of

a Jood guality wmay not at last turn out
o quite leadingly lucrative one 7 (14)

When we today read of our cellege graduates
heving the smallest families, we wonder what kind of
philosophy ex morality is being teught in our insti-
tations of higher learning. Certainly ruskin is not
recelving the attention uce deserves. When next we
Liear cabinet ministers or leading industrialists
boasting of our national wealth, we should answer
their stetistacs and graphs with these words of John
uskin' s

There is no Wealth but Lifee...That
countay is richest which nourishes
thie :reatest mmber of noble and
hap 7 humens. (18)

Belleving this as he did, Ruskin loocked
to evucation to plant the idea firmly in the nation's
minds In order to do this, education itself would

(14) Unto This Last,by Je Rusking,ppel43=ldd.
(15) ibids p. 185.
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have to nractice what 1t preached. Bducation that
limitew itself to the nini of ..an and ignored his
soul would be imperfect. The soul of cducatien
rmat be the soul. That wss Ruskin's thene. The
dezens of other brancies »f leainiii »ould be the
limbs and outywrd flourishes of educsition, These

ideas are by no means out of date.

L otaite 1t tret nest of our educotional
instltntions are end must remain secular,
la the sense ..t they are not controlled
by an;s chuech and arz open to everybody

re o wrdless or s religious raith or lack
cf it. But threre is another kind of
secudaris:. thal bescls the higher learning
in America, and that is secularism in the
Lllnhe Ll viricih we ooy that religion is
ingignificant, it 1s ocutmoded, it is
ecuivalent to supersitition, This kind of
gecularisn hi lier education can and should
repel...1f & coliege 1s to think and

think about iriortat things, then it must
1.iink about .uoralse (16)

laritain put it tils weye

The tesk of morasl re~education is really

» natter of mublie cmersency. Lverv gerious
oucerver raecognizes wie faet that children
1:ve not only to be trained in proper
conduct, leaw observaince, and politeness,
ut v:at this ver;r wraining remain. defi-
cient and precardious if there is no
renuine intermal formation, (17)

These iceas were rawskin's 1Loo:

A11 education .ust ke uworal first, intellec-
il seconuorily, latodiectaald, olore -—
e, more without —— moral educction, is

(26) orals, ‘elirion, snd Licher Dducation,

b}/ Re it ;lutgi-lilbg Jle. wa

(17) Gducation &l ihe «rog8siogds,by Jacques
Marita:l.n, P 93.
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in corpletenesc impossible; :xd in
incompleteness, ‘2 calimity, (13)

This sc.w idea vas Yurtler dovelosed L. that
other Culcagoan, ortioer Adler, in .- sddress
entitlcd 'doul el the Prolescurs' o ven at the
Conference o {cic kf.’ ihilowoplyy 2. ..eligion
held in iy ‘.«’o:r“}; LTosoptashery 1240, The address
proved to be an ..o u:.ic LOLDLARLY L ’Ll.‘xe
canmus of the Undiversit” o. Chicyi o ouciise the
cenile o tue erei oz viclent demunciation

and most liv:ly e e Woe 1ind the vssence of

Rucsidn's thou bt orought to bear on the

Ve

internationsl situation ol 1540,

Religion camnot be regarded as Just
caother aspact of aulture, one zmong
LT T A occu Talons, of dndiierent
woortance along vild sclence wi art,
history an€ philosopay. Religion is
gither t.e su e w hunan discipline,
because it 1. God'. Jdisedipline oi 1an,
and as such do.inate: our culfurce, or
it has no.placc at all. The mere
tolersnce of relirion,which implies
indillerence to or dendial of it. claims,
oroluces s secularized culture as mich
cs L lalitant othedes or Jazd ndiilisn, (19)

fuskin had enéugjz counon sense to
think in terms of eternity ratber ithan in terms
of time on caxrth, His knowledge of Christian

(15) m&w by John xuskin,
Boston: Dena Eses & ey e%ter 67y Pe2604

(19) GO AVYD e FROFES530T, by MlAdler,
Our Sundsy “Visitor .ross, Muntingdon,Indiena,
De 4o
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truths and his insistence upon using them as -
frame of reference gave him a sense of perspective
that made for clearer vision. Tducation that set
its sights on wordly targets, he recognized as
incomplete. In one memorsble passage he condemns
parents who want an education for their children
in order to see them climb the social ladder or
live in comfort here below, He takes violent
exception to the idea of 'advancement' in society
as the gummum bonum of education. As usual, he
menages to express .is opposition to the ides in
striking languege:

It never seems to occur to the parents

that there may be an education which,

in itself, jg advanceuent in Lifej; —

that any other then that may perhaps

be advancement in Deathesse (20)
By the former, of course, he means morsl education;
and by the latter, worldly education, Iiis views in
this matter are strikingly similer to the Catholic
position:

Christian education is a cultursal

process by vhich the reasonacie Leing

ushered into this world is prepared,

during the yesrs of childhood and

adolescencey to play his part worthi-

ly as a citizen of the city of men
and as a citizen of the city of God.(21)

(20) 8 y by John Ruskin,
Oxford University Press, London, 1912, pp.24-25,

(21) ; 7,0y Ddwaerd Leen,
Ce3.5pes llew York:Sheed and Ward,l1944, p. 47,




7

This worll's mad pursuit of wealth asnd
pronens:s to knael before the Almichty Jollar
filled uskin.with indipration. How manv of oux
schools 1reasure the degres of asucc ss of their
grefuates in terms of dellays 13 cent. ! How
mary of our gchools desi m their whole curriculum
in such a ay as to push forwerd the rioney-making
subjetts, Thet is, theyv direct their students"
into the study of those subjects whiclh. are most
likelr 4o prove rioct highly remunerative. Their
Bducstior 4& for earnin and not learning, Ruskin
reduced the whole thing to its fundeamentals in
the Follnyin pannage:

You ot serv. Lwo masters:i-— you
misl, servé ore or other, If your
vork dis Lirst wiw: youy and your
fee gecond, work 1s your master,and
the 1ord of worky.ne 18 Gode nutl 4L
your fe:> 1is first with you and your
WCTK second, iee ls your nmaster,and
the lord of fee, who is the Devilg
but thie lowest or wevils —tihe 'least
erected fiend thet fell!, So there
you nave it iun wrield terusj work
firat —vou are God's servantss fee
1irst —~vou are tile Iiend's. (25)

Nurs 1s e science-mnad world. L.illiens
of dollars are spent annuelly on scientifie
resecrch, while the study of the hunenities
withers away fLor vart of financial encouragemant.

The study of »hilosorhy and theology is carried

P

Caer J

(onY The Crovi of L idd Clive, o John
—uaking e T4
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on by a handful of 'eccentrics' and is completely
ignored by the vast majority. Some of the latter
pay lip-service to moral training but, in practice,
relegate it to the lowest level of the educational
structure,

In recent years we have witnessed an
upsurge of interest in philosophy and theology.
The activities of Hutchins and Adler in this field
are too well known to meke repetition necessary,
worthy of mention, though, because they have been
unfairly forgotten, are Ruskin's views. .ie never
tired of repeating ihlmself on this score. Religion
in educetion was described by Ruskin as essentiel.
After a1l these years we are coming around to his
opinion, The straws are in the wind,

Deep, penetrating thought is usually the
contribution of the great scholar and philosopher.,
Because of the profundity of his research and the
far-resching effectes of his conclusions, he seldom
makes a direct appeal to or impression upon the
masses. i@ does reach the popularizers, however,
and it is their function to re-word and water
down his thought for popular consumption. And, in
this way, the nectar of scholarship filters down
through the sieve of the popularizers to anoint

the minds of nmen with the dew of clearer under-

gtanding,
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An example of this very tiing Las appeared in our
time and we are actually witnessing the spreadin:
of ideas that required many years to aivive at.
Armold Toynbee'!'s 1s probably one of the greatest
namnes in the field of historical study today. in
the past few years his work Las becoame mosgt popular,
Becauge some of the ouiter paris of 1t are far
from being easy to grasp and appreciated fully,
the usual interpreve.s and coumsentators have
appeared. ‘hey pass on Toynbee's thought in more
easily-digested drilletis.

Adl this, we feel, is a good thing
because soue of Loynbee's thought is well worth
passing on. For instance, we have seen in this
chapter thai uskin insisted upon having religion
at the very core of education, . ost of our
confugea modermna look upon that ides as 'medieval',
outwoin and most impraciical, The mechine has
replaced the séul, they feel, There is some truth
in this because our whole western tradition has
reduced itself to a mastery of technology, We mgy
have begun with Christian roots but they have
long since ceased to nourish the upper branches,
Today our technology stands on its own feet. Ours
is an industrisl civilization and the machine is

our gode
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Toynbee makes this point of the primary
importunce of technology in our western eivilization,
He e¢laims that it is our technology, rather than
our Christian faith, that we have exported to the
mmerically-superior remaining part of the world.

In fact, he denies Christopher Dawson's thesis that
our western tradition is the iradition of Christen-
dom. He would very much like to sgree with Dawson,
but he feels that the Christian tradition has not yet
won a complete vistory over the pagen tradition ——
it may never win !

Unfortunately, the technology that we did
export is not controlled by Christian piinciples.

Not Christ but the god of power, the lust for rule,
is the guiding prineiple. Toynbee, thaerefore, sees
the day when the non-westiern parts of {the world
will heve mestered our techniques and thereby
mastexred us by sheer weight of numbers. The moral
is that we must expori Christienity and its messege
of love before we disappear.

Toynbee's broad view of the world and its
different cultures enables him to see what our pride-
bound minds fail to see, Christianity is not the
same thing as the western tradition, Christianity
is biggere It can do without us. It can go on to
ofther peoples, other cultures, other civilizations,
Vhen it does, our western tradition will wither
away completely. This thought heaunts and frightens
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Toynbee &3 he points out that the future of the
world lies with the Christian tradition, but that
that tradition mgy not be our western tradition.

The moral of a1l this is that we must
grab before it is too late, We must make up for
pasat folly. Christianity 4is the root of true and
good life in our cultural soil. Because it has
not been cared for, tie tree-lop is treubling,

We must go back to the roots, know our charistianity
and live it a3 wells .o must do more — we mst
export ite That can only be done when it Decomes the
most vital thing in life 0 us. Our educational
systes must £ill the minds of youtnh witha the all-
embracing importence oy tiis thought.

If Toynbee's hawniting fear is {0 be
eliminated, part of the cure lies in lLuskin's
teaching sbout religien as the heart of true
education.
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Modern education seems to have developed
more frills than the education of any two or
three past centuries of learning put together.
And for the frills there has come into being a
highly speeialized pedagogical jargon.

Progregsive educetion is a favourite
description of the newer systems with those
who are critical of the older schooling. These
critice are not too sure what the progress is
towards, but they will willingly accept and follow
any movement - even circular - as progress.
They can be eddying about in a ecloud of purpose=-
less dust, but as long as there is dust belng kicked
up by all the activity they are happy.

The child«centered school also has its
advocates. The general idea of this system is
that the ehild is to be spoon-fed amnd coddled
along. Regular attendance at classes is rewarded
by passing grades, All in all, the teacher has
been sweet, the pupil heppy and the parents
proud, Nothing much was learned, but the education
was painless,

Painless education certainly sounds

attractive and is, no doubi, a consumuation
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devoutly to be wished, Unforumatel.y, under our
present system it is {00 often & disguise or
reagk for cheaotic disorder,

These trial and error systems are not
limited to primary and secondary education, In
our colleges the same experimenting goes one, We
hear of the life-activities centered curriculum,
the studenteinterest centered eurriculum, and
the professor-interest centered curriculum, In
the first case, the categories of the activities
of former graduates make up the plan of aetion
for the current curriculum. The second csse is
en ofishoot of the Eliot elective system, The
studeni decides what he wants and the lwculty,
having no idea of what should go into sny college
course, caters to his wentss Writing of the
third system, Robert Meynard Hutchins says:

The professor-interest centered
curriculum is the more usual
variety, Cach professor and each
department, want the whole time of
the student so that he can be
thoroughly trained in the professor's
or the department's specialty. Since
it is obviously impossible for the
student’s whole time to be spent in
this way, the curriculun is determi-
ned by a gmcaas of pulling,henling,
end logrolling; and finally emerges
as a sort of checkerboard across
whieh the bewildered student moves,
absorbing from each square, it is
hoped, a little of something that
each professor or each department
has to offer him, (1)

(1) MO a8
by R. i, Hautchins
No., 617, January 3.

ieldgions end Higher EQues
U.of Chicago Round Table,
5, 1950,
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As implied in the descriptions of the
three systems of curriculunm orgenizing there is
no order of subjects baseu upon relative impor-
tance, As much attention goes to the entertaine
ment of the student as to his training., The
importence of whet the student body so inelegantly
calls ' ath-a-letics ' is a good exemple of this.

No doubt, = scholarly treetise could
be published on these trends. It would probably
take you back to Jear vacques Rousseau CBUOT
oti.ers. lis notion of liberty was so confused
( and un~Ruskinien § ) thet a whole crop of
errors crept into his theories of education., Msgr,

Fulton Sheen mentions some of them in his recent

masterpiece, Thilosophy of Religion:

The inspiration which came to Roussean
essthat man is naturalg good and it

is civilization which makes him wicked,
is applied to educetion in his work
entitled Em eeseIn Dook IT he reminds
us that the child should never do any-
thing by obedience. There should never
be & command, nor should the child

know that we exercise any authority
over him, His disorders must never draw
from us a single word of reproach,
Educetion in the early stages is purely
negative. It does not consist in incul=-
cating virtues positively, nor in incul-
caling them negatively by holding up
the evils of vieciousness, as the Greeks
did in their dramas, but in permitting
the c¢hild to develop according to his
"natural state", which is goode (20

(2) $1os Reli s Dy .18gre

Fulton She;n, New Yorks: Appleton-Centui, -lroiis,
Incey 1948, pe 33e
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Much of the foul fauna of modern education
has sprung from such insane premises. The notion
of not interfering with the child's liberty when
he goes off on a wrong tengent, which is so often
found in today's progressive schools, finds a
sympathetic ear in Rousseau. WVhen a child threatens
to misbehave, modern parents are advised to
switch his attention. That is what our parents
did to us — but they did not call it our
' attention ' |

Today the very words authority and
dlscipline have lost favour through confused
thinking, The average mind associates the two
ideas with the practices of the dictators and
shudders at the very thought. The professional
educator, fearful of being called a martinet,
goes to the other extreme and lets what he is
pleased to call ' democracy in education !
operate in the schools. The result is no discipline,
no esuthority, no democracy, but riot, anarchy
and dictatorship by the student over faculty
and curriculum,

Huskin saw the evils we deprecate today
appearing in his own time, He did his best to
point out the problem, For instance:

e e Bk ming. sesinst educational

law: we think no man's liberty should
be :{nterfered with €11l he has done
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irrevocable wrong; whéreas it is
then Jjust too late iox the only
rracious and kingly interference,
which is to hinder hin from doii::
ite (3)

Ruskin wes not dazzled, as were the
earlier nineteenth century poets and reformers,
by all the high-falutin' talk about liberty
and the dignity of men., He saw thc good, of
course, out he also saw the possibility of
evil,

Tiizt treacherous phantom which men
call Libertyees (4?

lioreover, Ruckin did not belonz to the
sciwol of educators vhich looks upon z college
cempus a8 a necessary evil for the suprort of
the much more importent football team. Ilis
gentiments in this matter have been egliced in
our time by Hutchins of Chicago, who just about
killed football at that schoole VVhern we read
the following sentence Tro.: Ruskin, we zlmost
antomatically 1ift our hand in a 'mea culpa'
gesture:

We once taught tiaa (youths) o
nake Latin verses, and called them

educated; now we teach them to leap
anito row, te hit a ball with & bat,

st o s

(3) Untg Thi Other Es
Dol T eonory s DY John Em:;‘.:m%%%m
Jelis Dent and Sons Lidey Pe 2724

norw

The Seven Lamps of Architeciure, oy
J. Ruskin, Boston: Dana EBstes & Co.y Pe138,
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and cell them educated, (5)

Ruskin .es moot comscious .. t.c A ers
of puinless educatlons e [eli the need Tor diszcie-
nline in its broad end ner.ow scnsess - his owr
Ccase e eascaped evil becausc of the »rotection
aloried hia by L1s perents, ratuer thes. by
personal virtuc ariivse. at by practice.

In the nzirvover sense of U ¢ word, uskin
Qou-dnden. 8trict discipline and evan puniciiient
io extie e cases:

It is better and kinder to flog &
men to his work, then Lo lcewve .idnm

idle till lLe robs, and flog him
alterwards. (<)

Elsewhere,he wrotes

wake your educational lawe str.ci
and your criminal ones may be gen%le;
but, lewve youth 1w liberty, and
you vill have 1o dig dungeons for
8L (7)

Ruskin, in short, a - reciated the value
and necaessity of juide:ce in education. 'The
teacher was to direct the student alony the way
of good conduct and tauth and to do thiis he had
to have the necessary authwority tw interfere

when the student went astray.

(5) Sesame and Lilies,by John .luskin,
London: Casgell and Co.y Ltley pa 222,

() Issey on Politicel Tconorrr, by Je
Ruskin, p. 284,
(7) ibid. p. 272.
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e sothe notion of Discipline and
Interference lies at the very
root of &ll human progress or
poweri that the " Let alone "
principle is, in all things which
men has to do with, the principle
of death; that it is ruin to him,
certain and total, if he lets his
lend alone — if he lets his fellow-
men alone - if he lets his own
soul alone, (8)

All this confusion in education hinges
upon a failure to claerify issues and define terms,
The word gisecipline, for instance, as sucsested
previously, is interpreted in a broad and in a
narrow sense. In the latlter case, it is nothing
more then a synonym for punighment.

Opposition to this form of discipline
ig fairly universal. Jacques liaritain sumuarized
the whole thing in one line:

Laueation by the rod is positively
bad education. (9)

There ave those, however, whe feel that
gparing the rod does spoil the child. Samuel
Johngon is often given credit for hawing pointed
out that when flogging was forbidden in a school
the students learned less. What the studentis
gained at one end, they lost at the other. In
some of his pronouncements, Ruskin is in sympathy

with the great Doctor. Let us not quibble about

T

(8)m§ Eglij 'Igra“! uggnw [ y by ve
Ruskin, p. 11,

(9)Education al tie Crossrogds,by Jacdues
aritain, New Haven: Yale U, rress, 194c, De32e
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the merits or demerils of discipline teken in
this narrow sense.

Most of whatl Ruskin had to say applied
to0 diseipline in its broad sense, The Oxford
dictionary derines the word as "training of the
kind thet produces self.control, orderliness,
obedience and eapacity for ceo«operation,” As
an added notion, the Oxford dietionary includes
"mainténanee of proper subcordination in an ermy
or school or the like,"

Thus, we sec that the effect of true
discipline should be the production of lawe
ebiding, morally clear-seeing citizens who have
a respect for law and truth and disapprove of
unsocial setien.

Ruskir. wanted to meke that end perfectly
clear, He slso wanted 1o nske people reallze
that the road to that end would have to be laid
out by guides or teachers and that the travelling
over it would at times be difficult. Ruskin knew
that selfw-imposed mental diseipline,. guided by
teachers, is &s hecessary a cuality as any other,
but, like g1l the rest, it involves work. The
laying out of the road by the teacher was not an
infringement upon the liberty of the student.

It was end is the task and duty of the teacher,
Moreover, protectiing the learner fron evil was

not interfering with Lis liberty. All these
notions, which are still struggling for widespread
recognition, are to be found in Ruskin.
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The idea of gu:.dlng the young was a
fevourite theme with RDuskin:

Educate, or govern, they are one and
the same word, Lducation does not mean
teaching people to know what t.ey do not
know, It means teachine tie. to beanave
as they do not behave.,..Ilt is trsining
them into perfect exercise of kingl-
continence of their bodies and souls.
It is a painful, continual, and
difficult work; to be done by kindness,
by watching, by warning, by precept,
and by pralse,—-—but above all — by
example., (10)

This is the kind of discipline that
Newnan had iu mind. The great Cardinal looked
upon the result of such diseipline as something
highly desirable.

The resnlt is & formation of mind,-—
that is, & habit of order and systicu,
a habit of referring every accession
of knowledge to what we already know,
and of adjusting the one with the
other; and, moreovery as such a it
implies, t’t’m actual acceptence and
use of certain principles as centres
of thought, around which our knowledge
grows and 1s located. (11)

To those who ingisted that all this
interfered with the liberty of the leaxrmer,Ruskin
pointed out that:

oo liberty is lost only vlien inter-
ference hinders, not vin 1t Liclpu.
You do not take cwiey @ uh's 1rCiuua

by showing hi:a his road ——nor by
meking it smoother {or him: nor eren

td.

(11) The Idea of a Universiti, by Newmen,

a1tV sl emermang.Grecill &Cn.0.378
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by fencing 1t Lor hin, il tlere
is an open ditch at the side of it.(12)

Authority is ncecessars, Rusiiin believed
and preached it, Other grest men have carried on
his beliefl and »reaching.

The right of the child to be educated
requires {toct the edvcator shall have
moral authority over him, and this
authority is nothing else than tae
duty of the adult to the freedow of
the youth, (1&)

Rusgkin, as a true Christian, not only
wanted to protect the young from what was evil,
but wented to show them what was good as well,

If this was not done, he felt, crime would follow,
Too many of our educators expose students to all
forms and examples oi evil, They do this because,
they clalm, the student should be faniliar with
what these educators call "the facts of life",
They refuse to shelter youth from contagion,
arcuing that the freedom of the individual would
thereby be compromised. It is this kind of false
philosophy which explains the fact that on many
collere campuses in Canada and the United Ctates
Comminists have been invited to lecture to the
students. This was done with the knowledge and,
presumchly, with the blessing of the authorities.

- on e ar

(12) Dgery.on Polifdesd Toouoiy, by John
Tuskin, p. 220

(1) Bducalion at the Crogsroads, by

Jacques lLaritain, p. 33
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It is the old story of a crazy intorpretation
of the l1ldez of 'freedom of expression'. Tuskin
would noti lay that flattering unction to his
souls, IL.c did not go to the other extreme, elther,
i.is position was the happy medium,

And this being so, it is the practical

duty of a wise na‘:;ion, Tirst to withe

draw, as far as mgy be, its youth Iroum

destructive influences; then to iry its

materesil as fer as possible, and to lose

the usze of none that is good. I do not

mean by "withdrawing from destructive

influences" +the keeping of youths ocut

of trials% but the keeping them out of

the way of things purely and absolutely

mischievous. .. L&t your youth labour

and suffery but do not let it starve,

nor steal; nor blaspheme, ( 14)
Ruskin went on frou this negative stand to a
more constructive prepocals He advocated bring-
ing morally~good models before the student forx
his edification and imitation. Couldn't we
profit by this advice ? In our survey courses
of litersture, for instance, we study atheistis
and worse, At the same tine we ignore vriters
whose literary excellence is matched by thie high
quality of their moral tone, Coventry Pautmore,
a favourite .f Ruskin's, would e en wiviple of
a most noeticzlly aloguent spekesman for ithe
Cuthiolic coneantion of marriage. The study of his
works would probably be of greater ben »iil 1o a
student the: an intinete kuowled . of ile

(14) Politiczl Zconomy of Art, .y Je
Ruskin, p. 92,




113

marital standing of a Lyrun or a 3helley., For
every pegen Swinburne, Inglish Catholic litera-
ture can provide us with a Franels Thompaonj
for an educationel reformer who wept over hig
losa of Paith, Catholicism can boast of Mevman
as more than an eqivalent for poor Ilatthew
Arnolds instead of the highly imsginative and
prejudiced tellins ol history found in the works
of ®ells, Catholic scholership cen offer a
Dawaon or a Belloc. And so it goes in case after
case. 1t 1s possible to combine literary
excellence with personsl excellence., [uskin was
convinced of thig:

«se.t0 teach reverence vightly is to

attach it to the right persons and

thingss first, by setting over your

youth nasters whom they cennot but

love and respect; nexi, by gathering

for them out of nast history, whatever

has been most worthy in humen deeds

end humen passion; and leading theun

contimually to dwell upen such

ingtsnces, makir " this the principal

element of emotional excitement to

them; and, lestly, by letiing then

jus feel, os Tar as mey be, the

smellness of their o.m powers o.0

knowledge, as compered with the attaine

ments of others. (18)

Fuskin's ideas about the danger of
erime arising out of a failure to impese discie
pline were touched upon earlier in thig cheapter.
There can be little doubt thet where there is

no discipline we fincé a breeding place for crime.

(16) Time end Tide,by J. Ruskin, p.102.
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This primeiple is true in oi outl of school. “hen
by the word @ddcipline we mean punishment for

crime, we are using the word in its narrovest

senses Discipline also keeps a men on the straight

and narrvow path. As good an example as eny to

1llustrate this point would be the Royal “anadian

Mounted Police. Their motio is written in three
French words worn on tite coliar badges of theix
uniforu., These three I'rench words ere ugdntiens
e droit. To cuote frow a former member of that
orgenization, who appeared on a radic program
sponsored by the National Broadcasting Coupsany
in the United Stetes:

oo .they ( the R,C,li.Pe ) have worked
aliigy: on the theory that the greater
pert of a policeman's work must be
gpent in the prevention of crime end
not in detections..They have become
more fomous because they have slways
made themselves friends of all tae
peoples..and that friendly attitudecs.
has crested...a much heslthier respegt
for the law. (1<)

This idea of discipline in its broadest

and truest sense was spplied by Ruskin to education,

He loocked to it to produce a respect for law and
authority.

gy, even as regards lower and nore
defined crimes, the assigned punisihe
ment is not to be thought of as a
preventive means; but only as the
seal of opinion set by society on

(1€) Fulletin of America's Tovn [leeting

of the Air, Vol.3,No0.22, Columbia University Press,

New York, P 16,
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the fact. Crimc canrot be hindered
by punishment; it will always find
some shape or outlet, unpunish.il.
or unclosed. Crime can only be truly
hindered by letting no men grow up

a criminal —-by taking awey the will
to comzdit sing not by mere punishe
nent of its comuission. Crime,small
and great, can only we truly stayed
by education. (17)

Returning to the dictionary's definition

of discipline as that training vwhich nroduces

gself-control, ord.riiness, cvbeldlence, arl

capacity for co-operation, we see the wisdom

of John Ruskin in this matter. Once nmore we

marvel at the fact that he has been i xored for

s0 long.

(17) Time and Tide, by John "uskingp.98.



Zhe Great Bookg

3ince the time of Caxton, expexrts have
divided books into a great number of categories,
clessifications end types. Bagon's description
of the different kinde of books is familiar to
most readers. He claimed that some books are to
be tasted, others to be swallowed, and some few
to be chewed and digested. His idea, which he
developed in one of hls essays, was that while
we Zo through some books, other books are meent

to go through us, DeQuincey is famous for dividing

the vhole field of litersiure inite literature of
knowledge end literature ox power, izany other
eritics have suggested their own divisions down
through the years.

One division vhich has been mentioned,
ut not often encugh, is ithe simple oreak-down
into good and bad books. This is not a reference
to the binding, the print or the literary style,
It is a moral Jjudgment. The existence of the
Catholic Church's Index of Prohiblted 3ooks is
based upon this distinction. The occasional
instences of censorship by civil govermments
takes into sceount the existence of tne morally
good and the morally bad in books. In tais

matter the common sense of the majority of the
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readers of the nation sgrees with the decision of
the elected representatives,

There are so many books in rrint today
that 1t is impossible for the individusl to reed
them all. e Qoes not even have time to resd gll
the good ones, In faect, even a voracicu: reader
cen only read a small fraction of the latter.
Ruskin put it nicely in the following woids:

These ( great books ) are all at your

choicey and Life is short. You have

heard as much before; yet have you

measured and mapped out this short life

end 1ts possibilities ? Do you know,

if you read this, thai{ you cannot read

thaty that what you lose today you

gannot gain tomorrow v Will you go

and gossip with your housemald or your

atable-boy, when you may talk with

cueens and kings 7 (1)
What & tragedy, then, to see real effort going
into the reading of trashe. When bad books are
read becsuse §f invincible ignorance on the part
of the resder it is a tragedy; when bad books are
read becsuse of vincible ignorance it is a sin,

The descriptive words 'good'! and ‘bad!
can be and are often used as an appreciztion or
criticism of a book's culturul or educ.ilonal
value, A good book, in tuis seuse of w:.e word, is

one from which we can leame It is a bLook whigh

(1) Segeme gnd Lilleg,Unto This Lagt and

P}
Po cal Deonoryy of y by John Ruskin,
London: Cassell anc Coe., Lide, 0. S0,
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will kindle in us the deiire Jor Zurthcr Imowledge,
It is a tome whicl will broaden horizons, create
a catholicity of toste ond Uourht, diiindsh any
provineislisn and tend Lo vard iz To woine of an
ecuceted 1one fens of thes: horks Cecd crith idess.
They sre not wlweys «asily recd.

eeoothis eourt of the past differs

fros all living aristocracy in tliisyme

it is open to labor and to merit, bLut

t¢ nothing elseses 1L you vill not rise

to usy we cannot stoop te you. (2)
These books, indeed, challenge the reader who soon
realizes that he is not sitiing in judgment upon
the book but that it is sitting in judgment upon

him, These books are the 'musts' and the best-salling

monthly choices of the various book clubs are
usually so ruch worthless pulp and print compared
to them.

0f these 'good' books is it also true that
enough time does not exist for the reading of them
all., The man vwho craves true learning wisely steers
clear of the popular works and goes for guidance
4o the all-time favourites, the books which have
maintained their fascination for men of thought
from generation to generation and from century to
century., These are so well known that they exist
in trznsletion form Ifor the resder who uoes not

happen to have mastered the lanfpueage tic) were

(2) Sesame snd Lilies,by J. -uskin,
Pe Sle

bl saba
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written in,

When & reader does finally find a classie,
what does he do ? Well, first, here are a few things
he doean't do | He doesn't lend it, Wasn't it sip
Velter Scott who said that although his friends
ware poor arithmaticians, they were all good booke
keepers ? The Americen writer of jingles, Gelett
Burgess had the following lines writien in his
own books:

The errant cat, though long astray,
Comes back to home at last one daX{n
Ah, may this boox when lent bLe feline
Inough to niake a howeward beeline |
iost of us long-suffering lenders of books would
like to belong to the outspoken Scotti-Durgess
achool, but we have not the courage to spesk our
minds, Another evil 1is to let one's respect for
the printed word grow sv great that the adding
of a marginal note or underlining of & key weord
takes on the crimsen hue of sacrilege, It goes
without segying that books arec not to be bought
by eolour or by weight, Sone people, thougih, do
that very thing -~ or worse:
His study ! with al enthors is it steored 7
In books, not authors, curious i. .3y lord.
To all tﬁeir dated backs he turns you round;
These Aldus printed, those DuSucil has bound;
Lo, some are vellum, and the rest as good,
For all his lordship knows — bui they ?rﬁmmmd.
3

A disceriminate reader is not deceived nor misled

(3) Mpred Egsays-bpistle IV,by Alexander
Pope, lines 133~.138,
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by the hue and cry of thr Iuckaterc of the book-
trade. The bect-~sellers are usually horrible
examples of the 1lliteracy em® rullibility of the
reading public rather tho: models of fine writing.

The »1iter of tuis th-sls -1+ o5 to the
vortinmer Adler school in the matter of reading
ana vriting in hocks., Do not limit yoursclf to
reaeding between the lines. It is 8 i-mortant to
«rite bDetween the lines. Adler claims tict
marking up a book is not an act of mutilation,
but an act of love. .'sedless to say, you ust own
the bool before you display such love ! The
books of friends and of libraries are to be
denied these added gems of wlt and sparkling
comrent, Adler mekes e dlstinction between
reverence for the craft of the nrinter and the
genius of the author. The former mesns loing
what Alexandexr Pope's friend did ~—reverencing
paper, publisher and print; the latter means
appreciating the author's thought and his
expreasion of it, By all means, jot dovn random
thoughts of your ovwn in the text 2tself and in
this wey the book becomes part of you.

Thugs far, a few general 1dec. ave been
expressed relative to the readin: of good books,
Throughout our school yewrs, in popul«s unagazines
snd in books vre have been told Iou to Tiad and
how to read worthvhile works. The advice is not

new. Ruskin covered this ground long berlore the



Bryces and the Adlers.

Ruskin's views on reading :ndé on cieat
books l:z.e broadczst throurhout his works. However,
in ic vterb to the Pall 1ol Cazette amd in the
1ectu3." " Xing's Treasurics s contained in the
volume entitled Seseme ang lilieg, there can be
found & reasonebly complete expogitior of his
opinions.

| Pcssihlﬁr inspired by Bacon and DeQuincey,
Ruskin alsc divided books into categories,
For all books are divissable into
two classes: the books of the
hour, and the books of all time, (4)

A standard example of what fuskin had in
mind would be that of Pope and Jwift, the two
eigﬁteenth century satirists, Describing Pope as
an eighteenth century satirist is not at all
misleading becauae he did give us a picture of
the society of that time. e ridiculed the foibles
end pretengions, but it woe the loss ond meamers
of the people of Queen fnnec's reign that Pope
lampooned, Swift, on the other hand, Lelongs to
all centuries, His viciim was man ~-ien of all
tines and of all manmers, liis scverse sitire was
more universalas lils books would thereiore be of
all tie end might even be gaid to belong to

the field of philosoply, ~“herzos Po o'l vaelon

(4) Sesnme end Lilies,ny ce -wokiD,PedBe
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to the eightecnth cenin:e -ul .otl .o LOTecs %o

historye.
To Ruskin, the *books of all time' were

more then gems of printing or models of style, He
aprreciated these, of course, but he denied supreme
value to' them, The measure of & truly great book
was the grandeur of the author's soul.

Ie v.*ouldii‘c;in set i}fcﬁwm forever,
en%m'va on rock e could,saying
this is the best of mes; for ‘tha ?v:tf’
I ate snd drank and slept, loved and
rated like ancthers iy life 1:3 ao
the vepor, mmd is noty but this I saw
anc knew,-—this, if agything of nilne,
is worth your memory. (&)

Ruskin, in the following passcs-e, develops
his idec of what books 'of all time' really means.
o« .the young reader..should be coniirmed

‘in the assurace...that there ig such a

thing as essentiel good, and esseniial

evil, in books, in art, and in characiteria

that this egsentlial goocdness and badness

exe Independent of epochs, fashions,

opinions or revolirtions, (6)
What food for thought in these lines for the
govhisticated moderns who co ~1ibly say: ¥ 0T
course, this is the tWwontieth century ! Chesterton
pilloried this kind of thinking in his delishtful

bock entitled Qrihodoxy:

(G) Sesame and ILilics,by luckin, p.49

{(G) ibid. (preface)
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An imbecile habit has arisen in
medern controversy cf seying thet
such and such a creed cen be held
in one age but cannot be held in
another, Some dogma, we are told,
was credible in the twelfth century,
but is not credible in the twentieth.
You might as well szy thet @ certain
gt}iloao' can be believed on liendays,
t camnet be believed on Tuesdays,
You might ss well sey of a view of
the cosmos thet it was sultable to
helfpast threey but not suitable 1o
half-pagt four, What & men cen believe
depends upon his philesophy, not upon
the clock or the century, (7)

Ruskin, along with men of true profundity
and even along with ordinaxry men ol co.mon sense,

saw through the sham ol those who harnessed morality

to time,
lle did velne time, though, in another

way. He felt it was to be made the most of by
the conscieantious reader,

Life being very shori, and the quiet

hours of it fewy we ought to waste

none of them in reading valueless

In introducing Adler's ideas about the

method of reading a book in a preceding paragraph,
we were Ilnspired by a thought of Ruskin's which
might well have served as an inspiration for Adler,
If it did not serve as an inspiration for the

Chicago sage, it could serve as & table of contents

(7) gggmggm By Geune Chesterton, iTew York:
John Lane Compsny, 905, Pre 1lE8-12C, ’

(8) Sesame gnd Iilles, by Joun Iuskin,
(preface)
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for hiis booke iusKili TEVOU.L Gl Uwililly o DOua i
order thal one uighy have e lilcroy i time
to read it over e oyer auG wilos i b @l

become part of it as 1¢ Lecoiwes pwv 04 youe

The very cheapness of literature is
aeking even wise people foipel Ll

if a ie worth reading, 1t is vorth
buyding, vo book ds worli. wyl.dry uic.
is not worth much; nor is it serviceable,
until it has been e, and le-rsoc, and
loved, and loved again; and marked, so
that sou can rorer Lo %m DBl CH TTou
want in ite (9)

If tihe Pfollowdng iincs fiow .inlin were
to be read to a modern student .0 va. wbreast
of the times in waliers cducational, and were he
asked tw identify tho writer, he would clmost
certainly name one of the men popularly associated
with the 100 Great .ocls moveument ol today. Vhat
John _aaskin seys hers hos nDecn paieascced any
mnber of times by our mid-wenileth ceutuxry

educators.

The firat use of education was to
enable us 1o consult with the wisesy
end the greatest men on all points
of earnmest difficuliy. That to use
books rightly was to go to them for
help; to appeal to them when our ovn
knowledge and power of thought fzlleds
to be led by them into wider 8igit,
purer conception;--than our own, zud
to receive from theu the united scu-
tence of the judges and councils of
all time, a‘i?.nst our solliary and
unsteble opinion. (10)

R

(9) Seseme and Lilies,by <. Tu.liin,ppelt-83.
(10) 1bid, p. 121,


http://hv.cn

125

The French philosopher, Jacques Maritain,
i3 greatly respected in our time, His ideas often
agree completely with those of Ruskin, For instance,
compare Ruskin's words to these by .aritain:

o+ othe direct reading and study of
books written by great authors is the
primary educational meansj..This,..is
ell the more profitable as the books
in question are not too many in number
and therefore may be seriously and
lovingly scrutinized, (11)

Because of his great respect for the
written wisdom of former greats, Ruskin plenned
t0 form e library of standerd books which could
serve the working men he had in mind for his
St. George's Company., The first book he chose
was the Economist by Xenophon. This "bibliotheca
pastorum" was meant to contain some of the gems
of past thought. The Books of lLioses, the Psslms
of David, the AEneid of Virgil, Dante, Chaucer
and meny other gients of the past were ineluded,
This enthusiasm for the past's great works and
his convictien that a well-grounded philosophy
of life could be built upon such a foundation
does indeed find an echo in the " 100 Great
Books " movement of today. To read many of our
modern periodicals and reviews one would imagine
that John Erskine, who teught a number of the great
books to a selected group &t Columbia from 1920
to 1930, was the originator of ithe whole ideas
Barr and Buchanan at St. John's picked tiie idea

(11) Educeldon at the Crossroadg,by laritain,
New Haven: Yale U, Press, 1943, p.70.
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from Erakine, Vi:n tho Locor. Creslioae ood Dean
av Dle John's they introduced e idec on thut
campuse That was in 1037. . arr aic Tuchoron, the
great .00& twiha, put w.oir sclcol o the nap
pscholestically speakings e coliere's rotte is

" Tacio Libe;ms ex Liberig Litrig Libr.cu. " which
tronslcted roughly would add up to scclidng like
" I w1l Free llen out of Children L onngof
Books cnd Baslances." Ruskin cnticip:‘ied their
work by many , meny years. Newman soi¢ in the
Vigtorian age what some of our moderns cre anazed
‘o £ind ocut for th:wmselves todoy.

Do not auppose; that in thus apgea}ing )

1o the aneionts, I sm throwlngs becl the
world two thousand years, and feltering
Philosophy with the reasonings of pagsane
ign, While tha world lasis, will Aristotle's
dootrince on those -natiers ia&‘t, for he

is the oracle of nature and of tiuth.(12)
..» This is the situation todsy: the University
of Chicago's extonsior school ic trying to epread
the 100 Gremt Books movereént 1 rouchout America
as an experiment in adult cclcations In vaiious
cities classes are being organized ivc.. 21l the
strete of society. They meet weekly or monthly
end under the chairmanship of two ins:iv:ctors
(usually professcrs fror a nearby unive: sity)
discuss the bock of the week or nortl.. The Looxs
sre & cathollc representation of genius. For
instencey rere are the fifteen avthors the

o e

(12) Ihe Idea of a University,by Cardinal

Noumanm_ad_Tw O_F_HorvealAd_N_YV_ tLanomame.Craon & Co..
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extenaion school chose to begin with:

Platos Apology, Crito, Gorgies

Thaeydidesa: History ? ’

Aristophenes: Lysistirata, Clouds,

Aristotle: Lthics, Politics,

Plutarch: Lives

Ste Augustine: éonfessions,

Ste Thomas: Treatise on Law,

liachiavelli: The Prince,

Montaigne: Essays,

Shakespeare: lanlet,

Locke:s Of Civil Govermment,

Rougseau: The Social Contract,

Hadison et al.: Federalist Pepers,

Smiths The Wealth of ilstions

larxs Commmist Menifesto. (13)
Hutching sometimes refers to this whole curri-
culun as the Great Conversation. The way he
describes it, the Great Conversation began with
the Greeks, the lebrews, the Iindus, and the
Chinegse and has continued to the present day.
For the most part, the Great Conversation deals
with morals and religion. The questions of the
nature and existence of God, the nature and
destiny of man, end the organization and purpose
of humen society are the recurring themes of the
Great Comversation. According to Hutehins the
object of higher education is to continue and
enrich the Great Conversatione

Only a starry-eyed idealist would
consider this movement cr system of education
to be the best of all possible systems, It has,

however, mruch tc be said for it., It is a

(13) TIME magazine,June 10,1846,
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begirming, a stop in the right direction. ith

more ingistence upon basing this study on sound
rrinciples oni arrivin~ »t eowally sound conclu-
gions, the movement ' ~ulc esar e the o ar_e tlat

the only =advantece to he -rired fro. <+ would

r—

be the nroduction of sreoat Reokwor <, Tais
insistence is being made, Ar example 1ould be
the " Symposium or the First Year's Pro-ram of
the Creat books Foundetion ¥ entitled “he Great

Booke — A Chrigtisn Apnraissl. In the introdue
ction ,written by Father Harold C,. Gardiner, S,J.,
we find:

Ay move to broaden ‘wie wvases oi
popular culture is, without doubt,

& movement i w0 GClselTion .

wrdng wruly denocratic ideals nore
operative in Armerdicin 1ifCesces
Ingsofar ag the 'ireat Books,there.
Tore, cen and will contribute to

such & heppy conclusion,femiliarivy
e themy an tie widening on wlii
familierity to include all American
citizens cupable of pursuing ‘their
study, 18 a :ictrer Lor every citizen's
concern and interest,...the student
swuld not sprroach a study of the
Lreat docks with the noticn that he
ig _cing to find in them only the
great, noble, uplifting thoughts that
men have conceived, It ugy be recrette
sbie that such thoughts are not the
only ones te be found in books th.t
have moved or shaped oux* world c.ad
i‘LS Ci‘:’iliz;’.tlﬁrl, butw sss0eas (1“:)

The thoughus expressed by this eminert cesuit
are W we round in .wskin. w.e, 100, cousd

(34) The .reut DoQis — h vwiri-tian
A_Q_tg'%j.ﬁ_@_., ecited by I, C. Gardiner, . ...,
New York: The Devin=Adair Co., (inuroduction)
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distinguish between the important effect a book
had had and the moral value of that booke It was
all a question of degrees of greatness. Ruskin's
measure of greatress we find in the following
quotetions:

He is the greatest aritist who has

embodied, in the sum of his woiks,

the greatest number of the greatest

ideas. (15)
Ruskin went on from there to make the point that
all art is great according to the greatness of
the ideas it conveys, not according to the
perfection of the means adopted for conveying
them,

Art 1s valuable or otierwise,only

Sotivity and Living berception of

a good and great hwaan soul, (16)
Ruskin wented his student to know the greats of
the past, but he also wanted hia to be able to
assess that greatness in terwus of wmorality and
truth, This wes all the more important in the
case of young people because their whole future
and, in some cases, the future of the nation
depended upon thieir grasping the essence of the
thought of the great intellects and mesasuring

e

(15) i i s Dv’ J. :‘:L\Skirl’
London:s G, Allen’ ,VO].. s Da 12,

(16) The Stones of Venice, b;” J. Tuskin
New York: P, F, Collier & Som, 1900,Volsiii,p.170.
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that thought ageinsti Christian doetrine., Ahove
all else, Ruskin appreciated th.e importince of
the humsn soul, Vhen the education of vouth was
involved, Ruekin did not forget that soul. He
was at one with Father Gardiner in reco:nizing
the necessity for a Christian epproisal of the
masterpileces of past tines. The soul is a
delicate thing and .uskin insisted tl.ct it be

ecared for in a very s"pecial way :

w06 nuuas souldy iu youth, io %
a machine of which you can pelisi
tue COpw ile wuy Kelp o1 birics-
dust near at handj and having got
mtu WO+ kKdg QTULLy &l 00Uy

2oty end olled serviceableness,
...tr..rt your iwaorial logouictive st
twenty-five years old or mirty,
exXpress frow, the vuradt Laue on
the Narrow loads The whole perioa
. youtis i one essesiially oo
.Lo.mation, edification,ingtructions
...nt.uh:mg,, ol stow 28, €0 wehlishment
in vital hablt&a, hopes snu fd.L‘r.hs.
e do not s ggzuf Qi
irembling witn destiny.

There was wuotier whin. Ruskin vas very parvicular
alb.oute iic wanted tu.c student 1o go w 1L.1c source
anG not to et the twoughto of cical o at
second inlule e vauleiei~.ovwi: Conteentauv and the
HOL'E V. LEud LCQULIGWE Gustemy) wdw L8170 e GOLde e T
realized ot Loi.. w e origiunal wou.. mean

@ore .oike Yhat , to wliuy weo aimost a . oof iat

-

(17) Z_‘m Wi GI"", b;-," e Rus\k,inj
Vol. ivy pe 426,
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the thought of the author was vworth looking for,

And be sure also, if the author ig
worth anything, inat you will not
get at his meaning all at oncey—
nay, that at his whole meaning you
will not for a long time arrive in
any wise...They do not sive it ou
by way of help, but of reward, and
will make themselves sure that you
degerve it before they allow you to
reach it. (18)

He realized that the ore of & great man's thought
could only be extracted that way. Othervise for
every ounce of ore there would be less than an
ounce of effort. Ruskin felt that the thought
would not be appreciated that wey. Vhen man has
to work hard for something he values it all the

more highly,.

The metal you abte in search of being
the anthor's mind or meaning, his
words are as the rock which you have

to c¢rush and swelt in order to get

at 1t. And your pickaxes are your own
care, wit, and learning; your smelting
furnace is your own thoughtiul soul.

Do not hope to get at any good suthor's
neaning without those tools and that
firesy often you will need sharpest,
finest chiselling;, and patlentest
fusing, before you can gather one grain
of the metal. (19)

Ruskin was not one to coddle and spoon=-
feed his students, He believed in effort crowned

by success. The latter could not come without

ieg, by <. Luskin,

(19) ibid. pp. 53=54.
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the former, He was never satisfiled vith second
grade moterial. Because he congidered a trang-
lation of Plato Ly a man naned Jowett to be g
disgrace to Oxford and to Platp, he undertook
to translate the LAWS himself,

This last thought brings up the matter
of Ruskin's interest in words and in their
pregise meaning, This was no mere hobby with
him, He wanted all men to share that interest
because he considered it to be clouding the
issue when words of vague and approximste
meaning were used or misused,

And, therefore, first of all, I
teli you earnestly and authorite-

tively ( I know I en right in

thia) you must get into the habit

of looking intensely at words, and

assuring yourself of their meaning,

sylleble by sylleble -~nay, letter

by letter. (20)
At first glance, the man's supreme confidence
and faith in the importance of his own words is
amsing, but on second thought we realize how
very right he is., In this twentieth century we
are witneseing a dialectical struggle in which
words are weapons. Just as in warfare e soldler
mist be familier with his weapons, so must we
know the meanings of words. We must develop an

intelligent respeet for the definitions of the

(20) Sesame end lLilieg,by uskin,p.54.
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terus we use. We musit{ also remember Laal the
fow has no regpect for thc meanings of words,
In fiction, it is {rue, this Label of
tongues can be amusing: " There's glory for you | v
continued Humpty Dunpty.—— " I don'i know what
you azeau by "glory"," Al.ce seld. luaply Dumpty
smiled contemptucusly.—— ' Of course you don't e
+ill I tell you. I meant " there's a nice kneck-
down argument for you " — " Bui, 'gloxy!
doesn't meen ' a nice knock-down argument ',"
Alice objected, —— " When I use a word," lumpty
Dumptly said in rather a scornful tdne, " it
means just what I choose it to mean— neither
more nor less." — " The question is," said
Alice, " vhether you can make words mean s0 meny
different things." -— " The cuestion is," aaid
Humpty Dumpty, " whieh is to be master — that's
all." In fietion, we repeat, this can be amusing,
However, we live in a non-fiction world.
With Stalin and his henchmen, words are
one thing, actions are another. Good words are
e mask for concealuent of bad deeds.
Just how does Ruskin fit in to this
discussion of words used by men of evil in
order to deceive ? Ruskin saw the same thing
happening in his own day. From the following
quotation it is clezr to us that history does
repeat ltself,



There are masked words droning and

skulking about us in Europe just

NOW oo ovizleh nobody understands,

but viich everyiLudy uses,and ost

people will also fight for,live for,

0. even Jdile fory fancying they mean

this or that or the other of .in -

wear 1o waemy for sucu words wear

chemeleon clogks, (7070)
Because he saw such dangers, ruskin insisted
upon w« corwsecy knowledge of the precise weanings
of words. laniliarity wita the linsage of language
would clear the aif of coniusion.

oo ewhataver lonruass he ( o well.

slucuted puille.<si) knows, he knows
precisely...Above 211, he is learned

in the pgerage ol words, Xnows the

words o%descent and onelient

bLoodeesss (5D
Having heerd Vishinsky ond Geoiyko snd having been
siekened by their evasions znd iisuse of the words
of honest men, we can ohce moré appreciate the
soundness and remarkable topicallity of Rusgkin’s
theught,

Tn eonclusion, we fe2l justifi:d in
paylng tritute to the conius of wskin o dvew
up ‘the blueprints for muci: of what educationel
reformsars are being aprlauded four today, Tad we
not forgotten Ruskin so seon and dismise«d hiim
a8 " one of those stuffy Victoriams ", we might
well have saved ourselvcs much unnecessary effort
snd thought,

(€1 and CGP) Cesmmc crr 1iiies, Oy Joun
Rusking pp«S5S-56.
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Zucation for Vener

. =

There was a tune in the dim and distant
paat when it was almost universally accepted
that men were meant Lo be tihe leaders in the
world enn wue breai-winuels in e iwdily. Along
with this belief went the convietion t.at a
women's place was in the home. ‘nstitutdons of
higher learning were tuereiore or anizeuw Lo
the teaching enu treiiling oi mea,

Times have changed, though, end with
the ever-increasing clamour for waumen's rightis
the world has secn women enter tlo world of
education. It beran with tue founding oi' various
collceres Lor woren anc itou to coedul . tion on
the rritury, secondary, coliege aud university
levels. In Ingland, wusen's Codlege was the
first one founded for wouen. The yeo. vas 1847,
Since then, meny others have iollowed. Lundom
University admitted women to its degrees in
1378, the Scotelr universlties in 18502, Oxford
after Vorld Lar I, and Cembridge has cnly
admitte. them recently, if al alle. i1 e Undted
States, lount Holyoke cane into existence
in 1837. The wore fawous Vasiar was Zounded in

1865, Since t.ais chaenutes wall dook i Joud Dert



with the Catholic position in the matter, it
might be of interest to mention that in 1895
the School Sisters of l'otre Dane opened the
first foureyear coliege for women under Jathelie
enspices in the United States. The College of
Notre Uane of Maryland is thus known as the
mother" of Catholic women's collegas.,

In the early days these schools were
tolerated by some, derided by many and entiiue
siasticelly sup-orted by a iew. Those days are
gone, Today the college fo. wouen is he:e to
stay. In the academic year 1340-1950 it is
estimated that there are 700,000 girls curolled
in American colleges. The nuaber of Catholic
men's and women's colliefes in tue United
States totals 189 and only a little uader half
of these are for women,

at'ter all these years, a fundamental
question 3till remains unanswered, What is the
aim of woman's education ¥ Those who shouted
most for women's richts harpefl upon 1. couality
of men and woman, 11 was therefore their plen
to give women an identical course of i.cucuction
a8 that given to men, In lact, the wajority
of these women's colleges were organl...’ along
the same lines as the averege college for nen,

Their courses paralleled the curricula of men's
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colleges. Thae poawdi win gl wvancn vere ( and
axre z) Leling edcaived Lo Luosuceisoiul wen. The
difficulty then was et nay of del e b
WAt al:i over u&,wu IR AL, 7'« JEPOY oo W
.;ucce»sfmj women § This is oftem neccosary .
chau.se, .evan today, the 'career woi.' Is

the ..ciber of a ainoiily grovpe Clatistics prove
Wis. Yo are lew to doubt this fact lLecwuse .|
statistics wre cried down ly the shrill cherus

of tue overly-loud and frighiguingly-eloquent
axponents of. ecual vights {or wouen. Lowevesr,

e najority,or the .owe. graduutes of iese
aghQols dg marry. Loere wey e an inlerval,
batwean graductior and marri: c Guring which they
satlsfy their egos by holding down souwe prestige=
¢reating position, but the way. of society are
guch j“het in, time they fit into wcture's niche
for them in famlly Jfes . . . b,

wls oo .. a she problen is &81ill, there. I the.
mpjority of women become wives and wolliers, should
their. education Le orienteded along L.c lines
of man's edycation ¥ Should they be trained
for garning in order to support theuselves, o
sheuld tney be led elong the paths of leaxming
in ordaer to serve as models for their fiililies ¥
Moregver,,the case in question involves 2oth
Gathodie and non~-denominational schools, should
they be educeted for tiue or for eternity ¢
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i ey Shese are the .quesidons which we hepe
0" anaver m this chapter, Ta kagin with we
shall point out the Cathalic poeition in the
nekels aving conc thaw, we-sualld o <to-Busiin to
aee how his views aquarc with the stand teken «i-
g 4he Chaicch,

Any intelligent mnd practicsd theaky
af, education mmat Le"evolved aboul men:-against
the bagkground-of the sociely in which he lives
and in view of his jdmmortal destiny. . .There-im,
therelore, the im .adinte preseny.to ‘eonsider
with its Loedediate probleme ‘and the ddsiont,
view ta kedp. in mind with it moreé. pePmanent
Probleniks.

Quz yhele wasterit culiure.prew upon
and ol of Cindolian fomnietiong, L. Teason
the supergtruciazre is tollering lLodey .is that
e haais of our socieiy. hag-bean. pretty well
wrgotians Therc has been s siow but cercain »
dasertion: of ti.e.beliefs that went into.the
ommalwmhing of Cardistlienity, Todey
people pay lip-service to religion and false.
philosophies of freedom have substituted opinion
for degma. One.opinion is balanced.by ancther
and senfusion ensues, Morel principlas,:ne
longer based upon unanimously accepted dogus,
are on the:wey out. The name-o¢f God 1s a cause
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of embarrassment and materiai comfort is sought
after instead of spiritual peace.

All this has had a shatiering influence
upon all phases of life. UJccanse educsation is
so fundsmental a thing, the effect has been felt
there too., Because the education of women is so
importent a thing, the tragedy has extended to
it as well, Woman, from whom life on earth
springs and upon whose shoulders resis the task
of forming the character of the child, cannot
help but react to the moral atmosphere in which
she lives, It is therefore of paramount import-
ance that her place in the generel plan be
determined., Needleas to say, the education of
woman will be based upon the answer to the
question: What is her role to be 7

The Catholic stand i1s that the laws of
God and of nature dictate that woman is meant
for motherhood, As a source of life and light
for the child, her education should emphasize
the spiritual element and enable her to pass
on that moral treinini. This is exactly what
the champions of women's rights ignore. They
cry out for the complete enjoyment of modern
living. Catholics realize that the development
of economic and social conditions make education

for earning necessary because all women are not
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destined for mazrriage, This type of education
is good and nac:essary, but it is not enough,.
There muat be a broader basis upon which to
form the 'whole women'. The idea of motierhood
can be extended beyond its literal meaning of
giving birth to children. Woman, by her very
neture, can and- should be a source of gooda.
The eneyclicals have underlined the-role of
woman a5 & refining influence. It is in Ler™
power to Tight coarseness and imworality. From
the citadal of purily she can bring back right
principles and necessary virtues. These things
are included in the notion of motherhood, The
maternal instinat extends to the domain of
grace, right and virtue.

This being so0, it 1s necessery to
point out to those charged with the education
of girls 'tha't. g,qxiding principles exizt, Tn
the encycllcals oi‘ the Supreme Pontiffs this
t.heme is an oft repeated ohe, In the éncyelical
letter 1an Eduestdon Jouth by Pope
Pius XTI, light 18 thrown upen this whole
problem.‘ His Holiness is speakiny of the necessery
differchces between the desirable education
for girls and the necessary education for
boyse When the volce of Christendom speaks out
from the See of Peter, mankind might wisely

tun an attentive ear,
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Tue Lreator has oruained and disncsed
nerfect union of the gexss o lx in
matriuo and, with varying degrees

of gdntgyc%, i.n"bhe fem?g and in
sociely. Pesides there 1s not in nature
itaelf, which frshionsg the tuo cuite
dirverent in organism, in temperament,
in abilities, amything to sur ot

that there can be or ought to be pro-
miscuit,ry, and much less couclity, in the
training of the two sexes. These in
keeping with the wonderful desi i of
the Creator sre destined to complement
erch other in the family endd 1~ society
precisely because of their differencea, tl)

Tn all education, hovever, therc must
be a s80lid substratum of moral tralnlo;,

Any training of young minds which
neglects or repudistes the feeliry
gnd the spirit of the Christian
religion a orime of high tresson
agedinat dim who is "King of Kings
and Lord of Lords." (2)

Catholic tninkers wiho uLave vwitten
about educatlon ucve been iuspired Ly the
papal pronouncementss Clear thinking, which
is typical of Thomistically~-txrained mindg,
always ingistc upon ascertaining from the
very Lepin:.diy what the iunction of woinan is,.
Fathier Leen puts 1t this ways

oo 10 educete girls rightly one

mist have an adequate nolion of
wheat a woman is and of the role

(1) Encyelical Letter of liis Holiness
Pope Pius XI on Christian Education of Youth,
published by The Paulist Press, New York, p«.26

(2) The Eneyclical- Summi Pontifi-
catus, Sec,IV - The Autonomgus State and the
Evils It Brings.



she 18 to le in 1ifeeeee 1O
understond womornls true rol:
in the world we must go bhack
to the ori~in of thin~s &3 gee
whal she was destined for by
Almiehtr Cody tiie Author of
Mature, Geneais tells us that
Cod niade the vomur to be &
helwirte of man, I thet is
ti:e ordination of rcture, 1t
iz unnaturasl and therefore had
that she should be ¢ rival, (3)

Because of this, Catholics cleinm that

her education should differ from that of man,
The trend in sirld' education thet
has made ‘1t gpproximate more and
more to that of boys is, then, to
be deplored., IZducation is a iralning
for 1ifa, The 1life of men is
different from that of vomen in
nature's ccheme, “he ~reparation
fer their rospective roles ought
to he different. ()

A1l this edvice on vhal educotion for
woman should be sounds eninentl: sane wad comes
&s no surprise from Catholic sources. lowever,
others who are not Catholic ghare these cone
victions. Unfortunately they are too often
reluctant to express their thought, Luckin
shared thiese convictions end did not hesitate
or shrink from speakxing out eloquentiy and
convincingly. It was the very nature cf the
man to feel strongly about vhatever he believed
to be true and irportent. For Puss<in, truth

was not to ne gllenced but to be hearda

(3) and (4) ¥hat Is Edycation %,0v idward
Leeny CoSeSPey irate Ll il /&IQ,1044, 2230

and pe 235,




Favine rrovn up on e "ible, “us™in
appreciated the grecious influence of & ~ood
woren, Thic greal resvaet for vorer wes lso found
by Puskin in the ;.;rorks of the worlci's frect
artists. In the O.;.‘,&“«" tCueents Gardens' he writes:

Let us see whether the greatest, tuec

vwicest, the purest-hearted cf ail_

ages are .greec in By wige on tuls

point: let us hesr ile testimor - t.e.n

has becn left by them respecting uviwt

they held to be the true dignity of

woman and her mode of help to man, {(d)
Ruskin then r"'oe;s on to ruote from Shekes~~ore,
Dante, Scott, Patmore ond otherz, All these men
in the cuotations chosen by Ruskin spesk in the
highest terms of wamanhood. Having gone to. these
men of wicdom. Ruskin incuires 3 " Are all théae
men misteken or sre we 7 " He leaves the
veader --ith littie doubt ss to .“ere he stands.
Barlier in .15 charter nontion wos made of the
maternal inztinct of . orem and of her ixw:'.‘lnenc&
for rood, Thig idea is found in many n14~
Isn't thc fact that "ween Victoria occuried the
throne of Tnclznd for weryy vears often riven as
& reason for the lack of coarseness and valgarity
in the literature of that age ? akin was a
Victorian and “ie shared this high respect for

s o ooy rs

(8) Segar.c ond Lildles, Unto This Laost,
The Political ,:uonouk; wf Art, Ly Johar Lusking
London: Cassel 7T U0y Li.ng De 121,

o
1

?"l
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wonankind. Fe looked unon her as a source of

virtues

You carnot think that the buckling
on of the knight's armour oy his
lady’'s hand was a mere caprice of
romantic fashion. It is the type of
an eterngl truths that the soul{'s
armour ig never well set to the
heart unless a woren's hand has
braced it; ond 1t is only when she
braces it locosely that +the honour
of manhood fuils. (6)

Before diseussing the actual education
of woman, Ruskin pointed out it would be necesse
ary to datem.ma ‘what_her rcle in 1life is meant,
‘o ba.

We cannot determine what the cueenly
power of wemen should be until we are
apreed what thelir ordirary power should
bes We cannot consider how edutation

may £4% them for any widely-cxtiendi

duty until we are ggreed what is' thelr
true constent duty. (7)

t:is ideas In thils melier were not vague
and his expression of them was blunt and forceful.
His thought is remarkably Catholic in tone and
certainly violently oppoesed to the ‘i:.eac_:hings of
the advocstes of bir‘t.h contrgl — or, rather,
birth pmvent.ion, as Chesterton ingisted upon

describing it..In Fors Clavigera he mentions:

of

(6) S e 1 i-i c,by J01~MSKM’pOlBB.
(7) ibid. p.l19.




soe e L€ Wi ulci8C v uddin codbely,
Inglish yoamg women, Jdarived froo
.ie ve wbuBI G “lll, TUCURU PPV -
tcarger!. of the sdourn 15 too
i ated ¢ oney, auc tiav wucessl
political econcy can nrovide
Uithes oo wlv.: ! .ucu wvie luciatlve
ocqupations than that of nirrsing

Ruskin returns to ti.is idea clievwt 're in terms

that cre even movre leon . lor-ish |

Jo ne puis truuver des ‘termeg assez
fom pom atpriner”la haine ¢t le
o’ je ressens pour l'ides
‘eu'une femma doit cesser
dtetre mere, Tille ou feuzle pou
cqulelle se Jevenir esomniz ou
ingantbur. (93

While Ruskin put firsgt things first,y he
nevertielaess realized thet: there was need of
edsation for girls. In sidition td notherhood,
Raalkdn saw in wom:n the helymate of rv .., This
help wos noti a form of slavery but rather a
noble partnerahip,

AL 200 LeBe . Lo L ibrdces Ve
women is only- the shadow azid ' tkr Ada at
Luge of ey loway ovauy i A

less and seérvile’ l!:nadimcﬁ,emd ;u ?‘f‘gd
1fopetaecr 1:. her weaokness, gi A T Pue
euinence of his fortitude. . B, ;ay,
i: the 06t fovids.a u- dll EPRY’D Capm
peetin’ her 1.0 was made’ts bé the “1alne
mate o/ ane 48 L. 0 coudd vé . \,..pw.
effectively hy‘a shadow, or wori:il Ly

< ch Vie (1\))

. e ———

(8) Lars Clava ova, Dy J. 43 i
Boston: Dana sives & Lo, -:t,bw XalVy - o ke

(9) Arrows of the Chage,by ‘. lusking
VOJ..ii’ Ve’ ke Boston . L.C Po.%a< Co.

(10) Seame and Lilieg, u. /. nilypel20e
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He refused to become involved in the
3 )
foolish argument about ilie 'supecricrity' of one

. P

B
ko

sex to the o;lier. Te saw that they were differemt}
each cmpleting the e;tlwr, and being completed
by the othy;, The preceding quotation indicates
his idea of woman's wole. In order foi her to
aceomplish her task she needs tane proper prepara=
tdon. Said Rusking

You bring up your girls as if they

were meant for sldeleard.ornamnenis,
and then gomplain of their frivolity,

Give them, seme adventeges that

you give thedr Lrothers; appeal to

the same grand Inatincts of wvirtue

in them§ teach thew , also, that

courage and truth are the pillars,

of their being, (11)
Here, in Rusicin, we tind the seme insigience.
upon the need for Amdamentals in moralg that.-
we found.earliier in pepal -engyqlicais end in
the writings of Father Lean. Ruglin wag-
asmpared to L.eon Bloy is a pessing remawk “in
an earlier paragrspl of this ckhpter. The two
men have this in c¢amion that. they stubbomly
held fast to whai they consider to ha true,.
Ruskin sees in woman a potential mother and
helpmates To him, this is her highest calling,
Anything ealse iz enly incidential end of

e g
gecondary or minor importance,

oy e— bt o v e oy

(11) Seseme and Lilieg, by J., uskin,

pe 149,
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It is of no moment to her own worth
or dignity thet she should be acqu~”
ainted with this science or that;
but it is of the highest that she
should be trained in habits of acc-/
urate thoughtij that she should
understend the meaning, the inevi-
tableness, and the loveliness of
naturel lewsSees.(12)

The reader might be disappointed in Ruskin
for failing to see that in many cases modern woman
mst go out into the world and find employment to
support herself. This necessity makes it imperative
for her to seek an education that will equip her
for the making of a living. This education has to
be of a vocational nature. To get along in the
world a worldly training is necessary, In fairness
to Ruskin it should be pointed out that he lived
at a time when women actually were found in the
home rsther than in the office, The demands for
wonen's rights were just beginning to be heard
and he could not be expected to lay down the rules
for conditions yet unborn,

In the following quotation, however, he

seems to be speaking to our generation rather than

to his own.

And if she can have access to a good
library of old and classical books,

there need be no choosing at alles Keep
the modern magazine and novel out of your
girl's way; turn her loose into the old
1ibrary every dsy, and let her alone,(13)

(12) Sesame and lLilieg, by Je. Ruskii, o

Pe 141
(13) ibid, ppr. 147-148.
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On the whole, we see that while Ruskin
had little of a comnstructive nature to say to
us about the actual curriculum for an education
of an ordinary modern working girl of the world,
he did draw the blueprints for that education
which is basic and necessary for all women. He
described what today's educators are slowly
coming to appreciate as the core of a true
education, He called for that preparation for
life in this world and in the next which Catholic
colleges have always claimed to be their aim,
The fact that some of the latter institutions
have failed to live up to their professed ideals
might suggest the thought that a reading of
Puskin would be of greal help and inspirations
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It has been pointed out before in this
thesis that Ruskin began as an art c¢ritic and
as a lover of beauly. This gppreciation which
led to a desire to publish his opinions on art
can be partly traced to the fact thal John
Ruskin's father owned some Turner paintings.
Vhen the public failed to give Turner the praise
Ruskin felt he deserved, Ruskin wrote ligdern
Zainters as a tribute to Turner, From painting
he proceeded to architeeture. All tae while, he
enjoyed and stufiied the beautiful,

Ilis studies led him to the conclusion
that beauty in art was produced by human souls that
are at peace with themselves and with society.
The perfection of art depended upon the social
conditions from which it grew. The samse thing
spprlied to man's appreciation of beauty.

When Ruskin falled to find the enthusi-
asm for art that he expected in the ILnglish
public, he therefore looked for the reason in
the social conditions. He came to the conclusion
that the latter would have to be greatly

improved before the former could ever existi.
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What exactly did Ruskin find upon looking
at the soeial scene ? For one thing,'The Industrial
Revolution' was the chapter of history that was
being written in the factories and mills of +the
British Isles. As Goldsmith had predicted in his
poem Th ser Village, written in the eighteenth
century, the population of the English cities
increased beyond all reason and chesp labour as
well as exploitation and unemployment followed,
Cities like Liverpool and Manchester trebled their
population in fifty years. The result was local
over-population, or, as Huskin described it,

a degree of population locally

unnmanageable under existing

circumstances. (1)
As a result, while the villages and the country-
8lde were being foolishly abandoned, in the cities
unemployment usually increased. Ruskin described
the existence of the people as

diminished lives in the midst of

noise, of darkness, and of deadly

exhalation. (2)
He described the city of London in the following

terms:

(1) Unto This Lasi, by John Ruskin,
London: Cassell and Coe,Ltde, p. 159

(2) ibid, p. 190.
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.« o that great foul city of London
there, — rattling, growling,smoking,

stink y—— & ghastly heap of fer-
menting brickwork, pouring out
poison at every poree...(3)

While not a complete machino-clast,
Ruskin saw the evile that came with the machine,
Admitting the increase of Inglish manufactured
products, lnglish exports and wealth, he pointed
out the decrease in the number of happy human
beings. The rugged individusliam of the few was
leading to the ragged individuelism of the many.
ilen, who were not machines, were being used as
such, The operative was being degraded into &
machines Ruskin abhorred the severance of thought
Trom labour.

In all men, however simple and rude, he
saw seeds of betterment and these he wished to
cultivate and see grow. Recognizing the dignity
of men, he wanted him to enjoy a certain leisure.
Feeling as he did about big cities, Ruskin had
various remedial plens. He advocated garden cities,
the recovery of waste lands and government action
if necessary to bring these things about. He felt
that the big cities of :ngland were too big. In
a giant city problems are brobdingnagian too.
Transportation, food distribution, community

enterprises, ete. are of such vast proportions

(3)The Crowyn of Wild Olive,by John
Fuskin, Londons G. Allen & Co.,L1td.,1911,
pp. 236"5;370
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that much time and effort are wasted in the

minutiae of planning, not to mention ghe
difficulties of execution. Ruskin preferred five
smaller well-nigh self-gufficient towns to

one blg city. He was one of tiie early critics

of overpopulation in cities.

o oyou get some curious leying out
of ground: that beautiful arrangement
of dwelling-house for man and beast,
by which we have grouse and blackcoCk-—
80 many brace to ithe acre, and en
and women --g0 many brace to the
garrets I do often wonder what the
angelic builders and surveyors— the
angelic builders who Duild the 'many
nansions' up above therej and the
angelic surveyors who measured that
foursquare city with their measuring
reeds — I wonder what they think of
the laying out of ground by this
nation. (4)

Rugkin and Morris preached in favour of smaller
satellite towns and they called them 'rarden
citiea', Disciples of lwskin have built then
in many parts of England,

These are designed, as we know, not

merely with a view to promoting

health end an appreciation of besuty,

but also to encourage the amenities

of life and to solving the queation

of housing, (5)

Wherever Ruskin looked he saw the old,

lovely and sweet Auburns disappearing and being

—

(4) The Crown of Wild Olive, Dy <ohn

R-“Skin’ pI(J.)23'7-238o b
5 i c L i y
Gide and Rist, D,C, Heath & Cos,Boston,1913,pe251.
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replaced by crowded and sooty towns. The old towns
had not grown according to any plen but their very
smallnegs had prevented the lack of planning from
having very serious consequences. Lowever, with
the increasing urben population broughit about Ly
the rapid and amazing industrial expansion, the
rows of dreary houses thrown in amongst smoke-
belching factories were becoming & blight on the
landsceape,
Ruskin saw all this and called for reform.

He wanted the people to lave beauty. But how
eould they when they were living amidst ugliness 7%
The answer was to get them awsy from the amoke,
soot and congestion. The Romans knew of town
planning and showed it in their choosing town
sites for strategical advanteges, Why couldn't
England do the same thing with the adventeges of
better living conditions in mind ? This led
Ruskin and Morris to a&ncourage the garden city
movement,

These new cities are built with the

express purpose of relieving the

worst features of industrial life,

fore in any way olther with the o

beauties of neture or with the health

of the citizens, (6)
Ruskin fevoured these towns because his great
work of educating the people of “ngland could

(6) A idstory of Scopomic Jocirines,
by Gide and Riﬂt, Pe 513.
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beat be realized when the living conditions of
the people he hoped to iteach were improved,

.+on0 great arts werse practicable by any

people unless they were living contented

lives, in pure air, out of the way of

unsigl'xtly objects, and emancipated L{rom

unnecessary mechanical occupation. (7)
Ruskin wanted to set the stage properly for his
greal drean of educating the people to & sense
of appreciation for besuty and s williincmneas
40 live as good citizens. Before he could ever
drean of educating them, he felt that tliey had
to be better clad, housed end fed, He thought
it could be done because the money was there ——
only it was being directed into the wrong
ckennels. It went on producing more and more
ugliness because a small number of men wanted
more and more personsl wealth,

Though Ingland is & rich country,

having worked herself literally

black in the face to become 80,

she finds she cannot afford to

keep a Queen any longer. (8)

Ruskin did his part to bring about the
improvements he degired, His ideas about education
were not limited to the youth of Ingland, Ruskin
had plans for education of the adult population

as well, Ke felt that education could prosper

(7)29&.91&21&%%5 by John Ruskin,
~oston: Dena Estes & Coey oi. i, pe 177

(8) ibid.
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best away from the blg cities.

eesyour schools must be in Ilrech

country, and amidst fresh air,

and have great ertents of 1dnd

attached to them in permanent

estate. (9)
however, he did not wait for the garden cities
to come into existence before doing something
practical gbout educating the adult pomulation.
Ruskin contributed to the education or' the
working men by teaching them., When the Christian
Socialists in 1854 organized a course of lectures
for working men in London :suskin volunteered to
give a few addresses. At different tiues
evening classes of one sort or enother were given
in somec of the big cities. Whenewver we read of
this education for working men, we run into the
nemes of Kingsley and Ruskin and |.aurice., The
Reve Fa D liaurice founded the Working hen's
College in 1854, It was when “uskin heard about
this that he wrote to llaurice and volunteered
to help. Ruskin was devoted to this work and
his philanthropic spirit led hiit to wori Tor
this cause for a nuuber oir years. Duriy mnuch
of this time Ruskin was present week aiter week
and month after month. Lven a cursory reading
on adult education in mngland leads one 1o

(9) Time and Tide, by John .uskin,
London: George Allen & CoeyLtdey1911l, pe10l,


http://Duri.it

156

some mention of working men's colleges at Oxford,
in London and elsevhere. lany of these were called
Ruskin Colleges | Reeding through the works of
Rugkin we find that many oi his essays were
originally lectures given in these colleges. For
ingtance, in ZThe Crown of Wild Olive, tie firat
lecture on 'Work'! was delivered before tae
Working ilen's Institute, atl Camberwell, on Jamuery
24, 1865, In the same book, the second lecture on
'Eraffict was delivered in the Town llall in

Dradford in 1864, ZXFors Clavigera is a series of
letiers to working men., X iide is deseribed

as twenty-five letters to a working man of
Sunderliand on the laws of work. In Leiter III of
Time and Tide, Ruskin refers to the time he hed
occasion to speak to the members of the London
Working ilen's Collegc.
In all these talks we find a refusal to
talk dovm to these men because, as Ruskin put its
I often find working men know
heve thought were out of their
ways (10)
Ruskin wanted to prove and succeeded in
proving that the labouring classes could be
interested in Art. le might almost be said to have

wanted to make artists out of artisans.

(10) Iime and Tide, by J. Ruskin,
Pe 674
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Ruskin went even further +.an 211 +this,
ite Tounded Tt. George's Guill which ~ &3 & private
1ittle plan of his for :n “nglish srricultural
utopla. As in the case of ncearly all tiese 'dream
societies! there were plans and rules etc. The part
of the whole scheme which Interests us is that
having to do with education. It was £ the schools
in this 5t. George's Guild that uskin planned
his " ribliotheca rastorum " of which vo wrote
in the chapter on tlie Creat llcokse Doae oi the
books were nmeant for the home library whilst others
were to be left in central libreries. Jctually,

a number of books were purchased, Ruskin's first
Guild Juseum was situated at "heffield because

this towm was an industrial one, it wais central,
set in a region of scenic beauty and at the same
time close to many other industrial towns. In time
the Guild faded and, when "wskin no lonrer directed
it, wandered off intc oblivion. ue are noi partie
cularly interested in its fate,

What we are interested in neking a point
of is that Ruskin had very definiic .deas sbout
educating those who were beyond the norual student
ege and that he acted upon those ideas,

He wrote about the advantages of breaking
up the larger cities into smaller one... iais
would, he thought, make it more practicable to teach

working men. about fhings beauiliiui wii aduirable,
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By getting them out of the slums and closer to
the loveliness of pure~szired nature, ..::kin
felt that the chances of educating t'.:1 would
improve greatly.

In the meantime, Ruskin speni himgelf
in lecturing in the evenings to working men in
many of the bigger citlies. For years he lectured
regulerly. When his travels and his health made
this impossible, he contimued to lecture whenever
he could,

Ruskin also spent himself and a conside-
rable anount of money as well in his utopian
veniture to organize St. George's Guild., uducation
was en important element in this as in all hie
other work,

All in all. Ruskin can bhe looked upon
&5 & pioneer in the field of adult education -

a field that is growing by leaps and bounds today.
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In 1849 John Ruskin wrote The Seven Lamps
of Architecture as a defénce of Gothic architecture.
The principles he applied were the seven lamps. He
wrote of ' the lamp of sacrifice ', for instance,
as & treaiment of the principle that the maiterial-
istic aims should be sacrificed to the spiritual
aims, There were also the lamps of Obedience, Truth,
Memory, Power, Life and Beauly.

Let us, in this chapter, borrow Ruskin's
outline and gpply it tc the field of education, Ve
hope to prove that the ideas belleved in and preached
by Ruskin would make for light, Ruskin's seven
lamps of educatiog would be the guiding principles
and fundamental bases of the educatiional stiucture
he advocated erecting.

The peak of the educationzl system is found
in supernetursl knowledge and calls for religious
instruections This would be the "Lamp of I'aith",
Natural knowledge can be broken down into physical
and mental. The former would include gymmastiics and
exercises of that kind. “his vo.ll bLe the Yiewnp of

Tl

Health"., 7he knovledge described ss '.ertel! ine

cludes a number o: subdivisions. There vu.1ld be,
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for inmstance, the popular vocutional truining
which might be described as education for earning,
In this chapter we suiall call this the Y"Laap of
Utility". In addition to vocational training there
exists culturel training which might Ge dewcribed
as education iJor learning. This culiurali treining
covers w vust area, O cultural interest would be
that appeal to aesthetics and imagination vound in
artistic training. This woulu be the "Laap of Beauty!.
loral training is something diirerent. It has to do
with di scipline and might well come under the heading
of the "Lamp of Character", Finally, under cultural
training, there would come that education primarily
directed toc the intellect. Thils would include the
study of the principles of philosophy as well as the
analysis of scientific facts. The lutier deals with
facts and the clear-sightedness of the scientht owes
mach to the "Lamp of Knowledge". Philosophic study,
on the other hand, deals with principles and in this
case we have the "Lamp of Truth',

For the sake of greater clarity (since we
are dealing with lemps) the whole plan of ecucation
involving the “Seven Lamps of Iducation'" would be

broken down in accordence with the following outline:

e 5 aims oI sducetilon
Supernaturals religious instruction (L.mx» of Faith)
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Naturel:
Phyaical: gymmastics, etc. (Lamp oi {{ealth)
Mentals
Vocational: education for earnins ( Lamp of
Utility)
cultural: education sor Loarmilug:
Imeginative: artistic training
(me of I‘.":-‘I.,A‘JW)
Moral: discinlinary training
(Lamp of Character)
Intellectual:
Scientifics dealing witi facts
(L., of knowledge)
Philosophie:dealing wiith prine
civles (Ll.of th)

The Purpose of the seven lLanps

lMyself when young did eagerly frecuent

Doctor and Saint, and heard great Argument

About it and sbout; but evermore

Came out by the same Door as in I went,
(Omar Khayyem's 'Rubaiyet!')

This quatrain quoted from the famous Persian
suggests the confusion that exists in tbe minds of
men about the aim of education. Part of the theme of
this thesis is 1o prove that enyone guided by Ruskin's
"Seven Lamps of Lducation' would have his way along
the path of learning lighted for him throu:.. the
labyrinthine ways of a variety of opinions and through
the. quagnmire of educationel theories. Let it not be
thought that {this confusion o. aim is found only in
undergraduates, It is unfortunately also found in the
very men who are looked upon as the guides of youth.

The nemes of Hutechins, Adler, i.aritain and ot.ers
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have been mentioned often enough in this thesis for
the reader to know where they stand zs to ::; aim oz
education, The Dewey schoocl iec been descrii.. as
wells Lest the reader conclude that =11 tais argument
about aim be past history, we call Lis atientinn

to a very recent declarzstion fron another key Ticuvre
in the world of education.

James Be Conznt is the wonty-thir. »resident
of Harvard University. e is more than that. }is career
has beenn T.ict of a universiir adulnistrator, cducation
reformer, international stetleswan and :tomic bomb
expert. Secause he 1g the head of vhal most neople
conslder the greatest universit” it the United States,
higs views are listened o vith great resrects

The New York Sundegy Times of Februery 12, 19250,
carried 2 news item wherein Comnt " wvarned /i.erican
educators that attempts 1 forge a urifying philosophy
for this country, counparable with thaet in Soviet
Russia, would seriously endanger our democratic freedom
end our educational systeme"

Conant went on to preise diversity of opinion
and called it "the first preaise of our whole edncational
structure", He vants this diversity to be encouraged,

Nowy all this sounds very democracic, but
there are seeds of danger in this supreuse tolerancue
How far is that toleronc: to extend ? Does Joneant
not recognire truth as being one ano i.aoivisicle ¥

There is the danger ithet t.i. Cle..si~tuinel-p.o.cident
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ia typical of many self-appointed detectors-general of
the intellectual failings of his fellowe=men. It is our
feay that his philosophical premises are not the soundes-—
Any philosophy of education is going to depend
upen the philosophy of msen, the theory of human nature,
held by those theorists on education, If one is a
materialist or a naturalist or a behaviourist, then
obviously everything spiritual or supernatursl is
irrelevant. If there is no specifie or essential
difference between man and hrute, obviously the achool
system should be hardly different from"a training ring
in a eircus or mensgerie or zoo, If man has neither
intellect nor free-will, pedagogy will be reducible
4o a system of conditioned reflexes and scnsory
associations will sifYiwe since Insight and intellectual
thought are myths and delusions, :
““%~ - Thepe is nothing to indicate that Conant's
ideas 0 not imply an unconsc¢ious scceptence of suech
eonfusion, Conment to the contrary notwithstanding, there
13 need for a unifying philosophy of educatidn. Otherw
wise we make Arnold's words about the Victorian age
epply to ourss

** Each strives, nor knows for what he sirives,
And each halt lives a hundred different lives.

-* Chapter 4 of this thesis gives Ruskin's
views on the aim of education, lis ideas are in
dircct”cou-xflict with those of Conant. ‘uskin wents
to0 produce a man."who apprecietes his place in the
commnity, & men who is guided by universelly
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accepted atendards of truth and justice, a iman vhe
belongs to the socirl body in hLis recognition of a
unifying philosophy. He looked to the "Seven Lamps
of Education" to light the way. In the following

pages we shall throw light on the lamps tiicnselves.

1. The Lamp of Faith

B gl vithon e oty Gunes
( Hobert idllyer )

One unifying philosophy not understood or
aprreclated by Conant of Harvard is basic religious
truth, Had the mam studied more philosophy and less
chemistry he might think of men as the temple of the
Holy Ghost rather than forty odd cents worth of
chemicals. Had he read the following lines by kuskin
on the general temper and purposes of modern science
he might appreciate the need for a unifying philosephy:

It gives lectures on Botany, of which
the object is to show that there is no

guch thing as a flower; on Iwnanity,
to show that there is no such thing eas
a lMan, but only a lMechanismj no such
thing as God, but only a series of
forces. (1)

(1) Fors Clavigers, by John Ruskin, Bostons
Dana Estes and Company, Letlter &,



With ell due recsgscet Lo wee scientist, it is
neces.c iy to pointout that licre are more Luings
betwecr he w2 ond corth Lhon cie Jvea WO 0f i~ their
philosoplide.s 11 woa oue wuZzested v.et a vorld
gévernment of great wcientiois and -recy sl.olars
might do more har than Joode Wicu it was provosed
that tice control of <.t woonie boub Lo Lout 1o the
world's scientiots, Chmrchill poinvel ..t i t while
scientict. i it well kmow Lor to make a bo.b, tae
eontrol o it zhould be left to the worelity ol men,

fuis aocrality io produced by the study of
religiones Tho "Lan.p of redth" i, the frealost guide
here, In chzotes 2 o 1hl. thesis, ruskin's views
on the lres of religici, in :.wcition are | Lven,
When scholar: becorie too zcholiarly they oft.n are »
blinded by their culturc to ordinary mor«i.v,e They
develop coniempt for .. beliefs of ordinei’y uene
Higher loyaltiecs move in and the canons of moral
conduct are Torgotten, Lxamples of this confusion of
thought have become depressingly common in late
years. The recent confessed ireason of Klaus Fuchs
is only one of many examples.

The po.nt made ia this thesis and ifound in
chapter. 8 is that lLwuskin's thought in this .& tter
is8 clear, Iz is to be listed along vith :2. those
modern reformers who cry out for the return of religion

to the curriculum,



2. The Lamp of Health

Rugkin had litile to say explicitly about
the health of the body as taken care of by education
but his doctrine is rich in iwplication o1 uu__estion
and indirect allusion., In chapter 12 on "Garden Cities',
we met with Puskin's desire to carry on educ:ition in
the purer air of the countryside, When tecciuin: at
Oxford, it was Ruskin's custom to teke his students
out on field work. On cne occasion, they became road-
builders, Thias prectical espect of his educational
woxrk can, no doubt, be traced to the Interest in and
love for nature he developed on his many trips through
the Britdieh Isles and BEurope.

Ruekin appreciatled thé value of heslth and
never lost sight of the need for exercise in education.

Therefore, firgt tewch..." The Laws of

Health, and exercises enjoined hy them;"

and, to this end, your schools must be

in fregh countyy, and amidst fresh air,

and lLave great extents of land attached

% them in permanent estate. Riding,

running, all the honest, personal exercises

of offence and defence, and music,should

be the primal heads of this bodily educctiona(2)

This was not an end in itself but merely & mecans to
the true end of education which was intellectual. Ruskin

(2) WWMLQ%Q&%@
by John Ruskin, London: Georce Ailen and CoIpenyLides
1911, p. 10L.
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could certeinly not be cousli.erec to be a gpititual
ancestor of such scinools co sout..esn -ethoailsy
Univeroity i Jelles, Texas. Tails seol o culture
has Jjusl bepun a new one-crecit course in vaite
casting § (5)e 54U, olgo offers L .ustruc.iorn in

weight-1lifting, bauminton aud the modern dicice |

B R e U

L azom e

Se The Lamp of ULTilityy

P RIS IR T K A UG £ A NAST o) TN AIOD it SO MR

Into this Universe, =ma yhy not knowing,
Lor whenge, like Water willy-nil.i - flowings
And out of it,as Wind along the laste,
e e R i 1)
N ‘.
ecauge usiin cu  t.e truth menti.nied here
in the tent-maker's cquatrain, he insgisted upon helping
youth find their own talents and in guidin. the: to
their choice of occupation, In chapter 6 of this
theslis, Ruskin and his Trisl “chools were discussed.
Ruskin cave his own students a taste of v.rious kinds
of work. As mentioned in the preceding gsection, he
often took them out and sa to it that they worked
with their hands. Barlicr in this tlesis :aore was said
about Ruskin's feeling that all men should be able to
do something with their hanas. “his vhole w.tier is
still a controversial subject, rany of our univirsity

graduates consider it to be beneuth thedr di nity to

(0) THE THINGS THEY TEACH, Time meozine,
February 20, 1950, p. 42.
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80il theéir precious hmnds., As that wonder<ul Catholie
periodical "Integrity” putl it.

My Geddy was & leoorer,
And, good Lord, so were ¥You,
But now that I have ny decrec,
wust I get dirty too ¥

Coming closer to home, hiere are editoriazl lines from
the Otilawe Journal ( July &, 1949 ) :

¥r. Pat Conroy, two-iisted secretary-
treasurer of the Canadian Congress ou
Leboy, doesn't write books on econonics,
nor decl much in ;raphs ana churts., buat
on Soturdey, cpeaking to the International
Agsociation of Public =Zuploymenti Services,
he packed more truth into two paragruphs
than the economisite pet into their booxs,
Seid he:
¥ The rising generation and their

rarents wr'e becoming go darmed

respcctable they don't want two

dirty themaselves,Xvery lather

wants to send his son to college

and to keep him as far awey &s

pogsible from overalis,

I don't know wheat the answer is.

Parents are conditioning their

children this waye Ve must bring

our parenis down to esrths There

8till is a lot of pioneer work to

be done with a pick and a shovel,

with gridwe and sweat and rolled

up sleeves and much initiative,

And in doing it ourselves we will

be so ruch the betlter nation.”

In our twisted minds and in our felse pride we tend
4o take awey the dignity of labor. Buskin never made
that mistakes

The rough work is al all eveats read,

honest, and, %enerall,y, though not

always, ugeful; wihile e Line wors
18’ a great deal of it’ foolish and
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felse, as well as fine, and there-
fore dishonourable. (43

Having to do with this matter of The Lamp
of Utility", we might remind the reader oi Iuskin's
views on specialization (chapter 7) wherein he
recognized the need for some special field of effort.
At the same time, Ruskin favoured the orchestration
of the interrated courses of what we sometimes call
a core curriculum, Ruskin, who advocated the intrge
duction of science into Oxford, did not believe in
the unlinited power of science, le arreczd with
duNouy snd other leading modern scientist: tict more
was needed, Science provided man with skills but &
philosophy of life was also tc be given the studente.
For that reason, Ruskin can be and is listed among
those who favour the table dthote of recuired courses
to the & la carte cafeteria style of a‘tomiﬁation of
subject matter,

Too often the fragmentory cmurses of ouxr
universities produce fragments of men. The specialist
in sclence is an ignorems in everything else. In
fact, our seats of learning have seldon devised
science courses for students destined for non-scientifie
fields. lMost of these courses are meant for tae
specialists apd consequently there is no teaching of

the relation of one science to the others, nor of

age 249 (4) Ihe Crovn of Wild Olive, by John Ruskin,
P .
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all of them to the broader culture of menkind., The
result has been that in 1ife we are lea by scientific
igprmoramses and In the sciertific iz.oor tory we have
poli*acal and scientific i1lliterates.

A cnxv\?.mi reading cf chapters < and 7 of
this thesis will serve as evidence of the soundness
o;’ Iusgkin's views concerning these matters and of the
similerity of his thought to that of the better

modern refomees in education.

O N il -

4. The Lamp of Beeuty

There e no hernic noem in the world but
is at bottom a biogruphy, the life of a
manj also it mey be sald, there is no
Aife of a man, faithfully regarded, but is
a herodic poem of ite sort, rhymed or
warhyued.

: ~51r Walter Scott ™

These lines of Scoti's apply to Ruskin and
his hewoic efforta to extend the appreciation of .
beauty to all men., Chepter 1 of this thesis, which
gives the life story of John Ruskin, makes clear
ﬂx'esfaet that the Ruskin story is one long crusade
on his part to enrich the lives of ‘other ricn,

Although meny c” tie things e Zought
sgainat were ugly, thé comuon theme of vhat he
fought for wes beauty. Ir his Mgdern Peiriters and
ix his Stopm of Venice, to choose two among many
expuples, the reader £inds Ruskin's sesthetics
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axposed, expleined snd illustrated, Painting and
architecture meent much to hiin and he 11y : rieved
to see materialistic Fnglend turn awsy from these
things., The ulilitarian puilosoply -=daich crisse
crogsed the mnglish countryside with ruilicals end
thereby disfisured its scenic renificence .as g
source of pain to Ruskin., In oo tor 4 of Lhais
thesis there are %o be Yound -uotatisns 1, ushin
about the spreading tentacles of this stecl cctopus,
There was even bezuty in the rose style

uged by uskin to Hreaech his mecsorc, Ziloert Keith
Chesterton, who w23 an aut ority on Viectoi.on
writers, neays tribute te Juslin's etyle i the
followir: lines

As an artist in prose he is one of the

most miraculous products or the extrzuuelyr

poetical genius of Z_Ingland. The length of

a Puakin sentowen ig like tact lenmwon in

the long arrow bhut wis bOc‘LS'bed. oi’ by the

dravers of the low - bove He drurvs, umot o

cloth-yard shaft but a long lance to his

ear; he ghoots & aspears 't the whole goes

light as a bird and straight as a Lullete(5)

The rarden city moveuent thiich woe often trace

to Ruskin and other Victorians would be once more
exanple of his devotion to lovely surroui:u.iy S.
Throughout his life and teacuings we find the “Leup
of Beauty" shining brightly. What he su. ond enjoyed

and apprecieted, he wanted to share wit: «ll men.

. e

(6) Ihe Victopian Ace dn Liter o, Gl

Chesterton, liew York: Henry .uit ¢. CO.s - Loy Ps 65
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5o Tne Lanp of Character

Character is based upon such things as bellef
in God, respoct for one's fellow-iian and recognition
of one's own dignity. It includes a familiarity with
decent stendards of conduct and a strong desire and
d.q%q;mingiﬁj.qn to live up to them,

In chepter 8 of this work entitled "The Lamp

e

Character“ or "’I’he Heart of the .atter" we have
exposed nuskm S views on tiie necsd for religion at the
core oI heart of the ecurriculu:i.. lle feared a soulless
philoeophy vhich, aclmowled i:_ no hlgher power,

Mc a mockery of loyalty and Justice, Lere scholar-
ship cannot provide uwankind wit.. tie philosophy of
mg_necaosaxy to satisfy the individual's hunger

t

fo;;peace of soul and mind ana sqciety's claims upon
ﬂ‘u individual.

In ghepter 9 of this thesis entitled
"g.scipl;ine" we Tind the essel;ce of Ruskin's thought
about "The Lamp of Character". Ruskin interpreted
the word in its broad and narrow senses and stressed
the importence of each. In Ruskin's mind the
disgipline of the Individuzl parelleled tiie religious
baskbone of the curricuiwn. Both were neces..ary for
the production of the whole man, In St. George's
Guild, orgenized by Ruakin along utopian lines, there
existed & solid substratum of discipline as wells
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6. The Lamp oi Knowledge

S5light not vihat!'s newr Wwroa . wiming
at vhatts far. -  Jurlices,

It is all very well 10 speak oi uixs, ends
and goals but these can only be reached by ays,
means and skills. burdipidss was right. .0 Jet at
what's far man has to travel over what's near. Some-
thing of the same idea vus in the ming oi the man
who pointed out that perleciion w.o made ur of
trifles but that perfection was no trifie. l.an
needs equipment to accomplish his task; Churchill
asked foi ilie tools to finish the job,

With these sound principles in mind, Ruskin
ghied away frdém philosophical abstractions and
sbtleties as the whole of education. e recognized
the need for the prac¢ticsl, down-to-eartis mastery
of means, His "I'rial Schools" and his chanpioning
of the introduction of training in science into
Oxford point to this.

The very fact that tuis art eritic turned
40 social rerorm which included educationzl reform
is indicative of his burning desire to 8 .c.d learn-
ing end culture. Along with 8o muny others, Ruskin
realized that the only thing more expensive than
education was ignorance,

In Chepter 12 of this thesis an account
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18 given of the efforts made by Ruskin for the
cause of adult education. Throughout his life he
held the lemp of knowledre on hish in his =itempts
10 dispel the darkmess of ignorance. *«¢ did his
very best to unroll the ample pse of time with
ite rich spoils of knowledge to the people of
Engleand,

7. The Lamm of Truth

A great book is the rrecious iife-
blood of a master-spirit,emvaliicd
end treesured up on purnose to a
life Deyond life.
- Milton

In chapter 10 of this thesis we {ind
Rugkin's views on greal books. he realizedy together
with his friend Carlyle, that a true universlty is
really a collection of bookse.

Because he sincerely believed that this was
truey; he organized libraries for his Ui. George's
Guild. lie also insisted that the individuals have
their own books and that ti.ey own them, In this
way, he felt, the books would be thumbed through
thoroughly smd the thought of the author become
that of the reader through familiarity.

Ruskin did not limit himgelf to e great
books (chapter 10); he also wanted it made clzar
vhere the books were taking the student (chapter 4),
He felt thet it was all right to have a train of

thought if you had a terminal, NMoreover, the



study of the great books was tc be carried on
againgt the background of the everlastins truths
of religion (chapter 8).

Souwe educetors want o completely technoe
logical training because, they cloding the vorld
is ruled by gcience, Others demand a classical
education because, thet claim, the classics contain
evarything of importance ever thought of v man.
Other grours have their own pet thecries of what
education should he. A careful reading of Ruskin's
phailosophy of education revesls th.t he anted to
coordinate taesc fire ond nsersscry thinss into
one balanced whole., His icdecs vere scant to avoid

a lop-sided education.

ight for Iveryone

It was in making education not only
common to ally but in some sense
cowpulgory on all, that the destiny
of the free Republics of America
was practically settled,
—- Janes Pussell Lowell
We have geen whatl the seven lamps of
education are and we have tried to tie the. in
with Rusgkin's thought. One last point to e nade
is that Ruskin agreed with Jamnes Russell Lowell
that the lamplight should not be limitel to any
one class or group. In a free soclety vhere
Justice prevailed, Ruskin wanted all men to
receive the advanteges of education, ile cledimed
that it was the duty of the government to assure

this education.
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The seme demands are being heard today.
Presldent Truman's Commission of Higher Education
calls for more buildings, more students, more
averything, Expansion is the 'sumuum bonum' and
the accent is on quantdty.

Voices of protesi have been heard. Chicago's
Hutchins 1s not alone in this. Father Gannon,
foymer President of Fordham, claimed that all this
expangion would produce " tides of mediocrity ",
Robert Gordon Sproul, President of the University
of California, spoke the following words to the
freshman clags in 1947:

I oope you will not take this oo
personally but I taink there are
10,00Q too many of you. You would
all be happler if somehow the
10,000 eould go elsewhere. (6)

Rusgkin recognized this danger of overs
¢rowding and had a solution for it. He did not
want to see students all stampede into the same
fields. It was to prevent this thel he advocated
the aetting up of his trial scnools to direct
different students into the spheres of activity
where they might contribute most to the welfare
of the nation, If democracy is to be government
by the people, they must be ecuipped for it by

education. We need leadership in democracy and it

(6) BIG MAN ON EIGHT CAMPUSES, Time
magazine, October 6, 1947,
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mist be widespread, otherwlse society is ruled by
minorities, clicues and in time by a Fuehrer,
Ruskin's ideas on this vocational guldance are 1o
found in chapter C.

villiam Lloyd Garrison once saids ' lichever
there is o human being, I see God-given ris iuts
inherent in that being, whatever mey he the sex
or complexion,” Uilliwau vordsworth wrote:

e CasOn Liilay ie waipelule widl,
Induranze, foresi:ht, strength, and gkill,
A perdedl wouell, nowly plained,

To warn, to comfort, and co...and,

Caapuer a1l {(eleved) of this thesis 18 an
expogition of ligskin's wgveecent wiu: vearrisonr and
Wordswolrtie o 0wt nuskli baw Sowething 1o say about
education. iz Included guliciovioin 100 LOMEN o)y
as usual, his thougul in wiis wailver 1s ueserving
of careiul consideration.

Another group thau auskin wanteu 10,.3ee
enjoy twie venwliue of the sever sampe of equcation
was the auullt working nopulation. i.any of these
people werc underprivile-ed bui thelr praing were
good. Ruskin considerea it to be wrong to isnore
such potential greatlness. GOou senis men ol Cenius
10 us and we have to find them and use ‘the: to the
best adventage., These huskinien views on adulv
education are to be iound in chapter 1z, lLiis vork
in this field is going omn today in ‘nglana n various

Working iien's Colleges, In aAmerica, Hutchi s mushed
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the Great Books program which in Adult Zducation
hag thoussnds of businessmen atiending nigiat
seminars in dozens of cities.

The purpose of this chapter wvas {o show
that muskin supplied numice oF the power to Keeap
the gaven lamns of cducotior Luaninyg Lvigi.uwly in

the modaern world,
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Chepter XIV

Alas, that Spring should veedsh o', W Rose §

That Youth's sweel~sceniled Lanuscript should

™ie Liightingale thotin tbelrenches cuwiy, (close §

Ah, whence, and virither, flown again, vho knows !
(Cmar fueyyam's 'ubeiat')

Ve have come to ithe end of the thesis. It's
purpose was not to deify Buskin, It is sadly realized
that in some things he was wrong. ‘e could be unfair
and bigoted. kueh of whal he gaid deall witu problems
of his own day and we read it as wec do nislory. lis
tone was nov alwoys that or sweel reasonableness; he
could be violent end pugnacious in his atyle., These
things are unfortunatdy true and fortunately only

part of the picture.
There was much that was good about huskin's

opinions and more and more people of our time are
coming to realize it. asefield expresses ihiz thought
admirablys

I suppose we are all hardened in our
beliefs and styles and political
opinions and personal hatreds. Yet

i know one thing:

If the figure of Ruskin were to appear
here suddenly, with his eager look,
snd blue eyes and harelip, and were

t0 speak again with that old silver
tongue, and to say: '"Come on, have
dene with all this folly; we will
remake the world, we will mske this
England like a bmutly among still
waters, like a green olive-iree in
the houge of God forever and ever,! e
would rise up as he bade us,
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These lines of Masefield's which appeared
in the book Ruskin the Prophet edited by J, H,
Whitehouse are typical of the tributes paid to
Ruskin in that volume,

One of the reasons Ruskin has failed to
make a greater impression upon our generation is
that his thought is not set out in an orderly
fashion but broadcast throughout his works. He
mey have had himself in mind when he wrote:

And be sure also, if the an‘bhgl
is worth enything, that you will
not get at his meening all at
once,--ngy, that at his whole
mean you will not for a long
time arrive in any wise, (1)

However, when the effort is made, wisdom
ig there to be found, His ideas about the reform
of education occupied our thoughts in these pages.,
It was our hope to show the soundness of his
thought by comparing it to that of such c¢lear-
thinking moderns as Msgr. Fulton Sheen, Jacques
Maritain, Robert Maynaerd Hutchins and others,

In the book Some Hemories of Ruskin ,
Henry Nevinson writes:

I well remember how in the last
lecture of one cotirse he so over-
whelmed us with solemn awe, that
when he closed his book no one moved
or spoke, We sat there absolutely
silent, We no more thought of the
usual thunder of applause than we

(1) Sesame an. Lilies, Ly John .uekin,
London: Cassell ¢ Coe,Litds PPe52=53
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ghould have thourht of clsrning an ciiceltls
song toeat mages Lie uecvens be cwute.

After a few seconde, Duskin louiked
up as though surprised at tie unusu:.l silence,
Then he turned to the draovingcs, uedec a few
casuel remarks about ..oty Lringins us back
to this vresent worlid, and disapreaced, The
applause Lroke like a stoun,

Could it mot be that his views on sducation
have done to us what that one lecture did ‘o those
few sdmirers 7 Some dgy soon recognition oi his
tremendous work may come. This thesis was meant to
prove thet such recosnition is not impossible, Ruskin
sank intc oblivion for & while it is true, but he
may well reenrear in sll his ¢lory. In the words
used D 'ilton in 'lycicdes’:

50 sinks the dsy-ster in the ocean bhed,
nd yvet anon repairs his drooping head,

and tricks nis Leans,and with new-spangled ore
Flemes in the forehead of the morning sky.

% % % % % % » % %

The Moving Finger writes; end, havinge writ,

Moves onj nor all thy Piety nor Uit

Shell lure it back to cancel half a Line,

Nor ell thy Tears wash out a Word of it.
(Omar Khayysm's 'Rubaiyat')
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