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Life oomea before literature, as the 
material always comes before the work. 
The hills are full of marble before 
the world blooms with statues. 

—Phillips Brooks 



1. 

Chapter I 

The why and the wherefore of a man's actions and 

philosophy are oftentimes linked with his personal and 

national background. It is the purpose of this chapter 

to outline Buskin* s family life, his works and his evolut­

ion from art critic to social reformer i.e. his personal 

background. 

While we are not primarily interested in his bio­

graphy nor in his philosophy of art as such, we, never­

theless, touch upon them because they serve as a necess­

ary prelude to his views on education. The man was a 

reformer in matters artistic and social. As a result, a 

good part of hi© writing is didactic. He did not limit 

himself to pointing out what he considered to be wrong. 

His was a more positive and constructive mind. Usually 

he tried to supply mankind with the blueprints for 

improvement. Because he was teaching so much, his mind 

frequently dwelt upon matters educational. With a 

general picture of the man and what he did and what he 

wanted to do, the reader is in a better position to 

appreciate his views on education. 

Ruskin was born in 1819 with a silver spoon in 

his mouth. His father, a prosperous wine merchant, was 

the type of men Matthew Arnold admired and wrote of as 

ideal. He was a man of cultured tastes. lie knew and 

appreciated painting. He had a taste for Byron's poetry 
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and was sot blind to the merits of Dickens. The elder 

Ruskin's business made it necessary for h ^ to travel 

throughout the British Isles and parts of the continent. 

European architecture Interested him always and it 

delighted him often. John Ruskint as a. boy, travelled 

mueh with his father and, needless to say, inherited 

much of his father* s enthusiasm. 

His mother, who has been described as a sort 

of stupid bigot and bully, was one of those persons 

who sets a high standard for herself and is determined 

that the members of the family will attain it too. 

Her love for her son was soiawwhat like that of Lady 

Macbeth for the thane of Glamis. She urged him on. 

She directed his reading. Her Puritan background 

inspired her to have him read the Bible every day and 

memorize long passages. In later years Ruskin often 

expressed his conviction that the Bible should be 

made required reading for everyone. Said he: 

My endeavour has hem uniformly to make 
them trust it more deeply than they do* 
trust it, no£ in their own favourite 
verses only, but in the sum of allj trust 
it, not as a fetish or talisman, which 
they are to be saved by daily repetition 
of; but as a Captain's order, to be heard 
and obeyed at their peril. (1) 

By the age of twelve John Ruskin had \>een through 

the Bible six times. It is probably uncharitable 

and untrue to describe her as the " bete-no ire •* 

of his life. That her love for him was a possessive 

Time and Tide.The Cyown of Uild Olive.by 
John Huskin, London:George Allen L Co.,Ltd., 191.1, 
p. 225. * 
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one there can be little doubt, but that she spoiled 

his chances for happiness is a moot question —— 

although the popular notion today. 

Ruskin saw much of rural England as a boy. 

His father's summer business journeys became annual 

family tours. The elder Ruskin may have had in mind 

Bacon's aphorism about travel being part of education 

in the younger ones. In any case, John Raskin's 

informal education gave him a remarkably fine ground­

ing in art and architecture. His formal education 

went along apace and in time he entered Christ Church 

College, Oxford. In 1842 he graduated with a B.A. 

degree. 

As had other illustrious predecessors, such 

as Milton and Burke, Ruskin disappointed his parents 

upon graduating by refusing to enter the ministry. 

Instead he drifted into the precarious field of 

writing. In his case, however, there was no starving 

and no living in a garrett because of the financial 

security he enjoyed from his father's sherry trade. 

Thanks to the above-mentioned informal 

education, Buskin had become an enthusiastic admirer 

of Turner's landscape art. When the latter was 

adversely criticized, Kuskin. came forward in his 

defense. The year following his graduation Ruskin 

published the volume fcodarn, Painters anonymously. 

His career as an art critic had begun. 

Ruskin's physical and mental health,during 

youthful years, was far from good. In 181G his grand-
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father had lost his mind. Ruskin's own parents were 

first cousins which probably did not help matters. 

Buvixxg his ' teens and after Ruskin was threatened 

with tuberculosis. His occasional fits of depression 

were relieved for a while in 1848 when he married 

Euphemia Gray. What promised to be a happy wedded 

life failed rather miserably and a few years later 

led to an annullment. This catastrophe has hitherto 

he®n "examined almost exclusively from Buskin's and 

from his parents' standpoint". (2) Only recently the 

John Ruskin-Sffle Gray correspondence has come to 

light and much of this marital unhappiness can now 

be attributed to a combination of mother-in-law 

trouble and Buskin's distressing periodic mental 

illness. 

Ruskin's happiness suffered an additional 

blow in the public's indifference to his pronounce­

ments on art ana architecture. Nor did artists and 

architects appreciate his writings any more than did 

the public. Hw was looked upon as a dilettante and 

by some as a pretentious amateur. The self-appointed 

Art Dictator did not take kindly to the fact that he 

had failed to create much of an impression. His 

disappointment turned to defiance and, like the fox 

in the fable, he sullenly and sulkingly decided to 

waste no more effort on those who were unworthy of 

his attention. 

(2) RUSKUT AND THE WOMEN,by P. Quennell. In The. 
Atlantic Mont^^yT February, 1947. 
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From about 1860 Ruskin began to pay much more 

attention to ideas he had toyed with in his earlier 

writings. It had been Buskin's claim that the rise and 

fall of Gothic architecture in Venice could be traced 

in the rise of domestic virtue and national worthiness 

there and in its later decline. This interest in the 

social scene of a foreign city,with its economic and 

political ramifications, led Ruskin to an in tenser 

preoccupation with similar matters in England. And so 

Ruskin began to turn from art criticism to social 

reform. 

This evolution — for evolution it was, in 

spite of those critics who mistakenly assume that there 

were two Ruskins — saw the reformer develop out of 

the art critic as effect follows cause. The devolution 

of beauty in architecture, he felt, mirrored a similar 

decline of social harmony. And so the vileness of man 

became his chief interest. Ugliness in art and archi­

tecture became for him a symptom of disease in society. 

And, logically enough, he believed that an 

improvement in these fields could only follow betterment 

of the social scene. And Ruskin shared Arnold's and 

Newman's conviction that among other things all was 

not well in the educational world of the nineteenth 

century in England. 

He felt that people who were not properly 

taken care of socially, economically and politically 

could not appreciate art. Admiration of painting and 

appreciation of architecture stood a much better 

chance when people were well fed, well housed and 
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happily employed. When brought face to face with the 

criminal exploitation of the poor during the heyday 

of the industrial revolution, Ruskin himself could 

not think of art but only of reform. 

I cannot painty nor read, nor look at 
minerals, nor do anything else that I 
like, and the very light of the morning 
sky has become hateful to me,because of 
the misery that I know of, and see 
signs of, where I know it not, which no 
imagination can interpret too bitterly. 
Therefore I will endure it no longer 
quietly | but henceforth, with any few 
or many who will help, do my poor best 
to abate this misery* (3) 

Hence the logical 

evolution of John Ruskin the art critic to John Ruskin 

the social reformer* * 

From this time of transition.on Ruskin became 

more and more devoted to the betterment of the poorest 

of mankind. In 1860 there appeared four articles on 

social and political economy in Cornhill Magazine. Two 

years later these essays were republished as a volume 

entitled Unto This Last . Another four articles on the 

same subject appeared in Fraser's Magasine in 1962-63 

and were later republished as Munera Pulveria. Along 

with occasional works and lectures on minaralogy, art 

and architecture, Ruskin continued his social work, 

fetters on the Ideal State appeared later. Between 1870 

and 1884 Ruskin wrote and published almost one hundred 

letters to workmen and labourers under the general 

title flora, Pitavtafffa* 

(3) Fors ciBvicraraT liy John Ruskin, Boston* 
Dana Estes and Company, page 4. 
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Ruskin did not limit himself to the written 

word. He practised what he preached. He had financed 

Rossetti, the Pre-Raphaelite, earlier and he now 

began to finance all sorts of Utopian schemes in the 

economic sphere. He helped found the Working Len's 

College where he taught for some time. He founded 

the famous St. George's Guild in 1871 and poured a 

lot of money into it. He led a group of Oxford under­

graduates in building roads in 1874. All this while, 

Ruskin's personal life continued to be unhappy. What 

he considered to be his failure as an art critic 

extended into his life as a reformer. An unfortunate 

love affair with a child of eleven, Rose LaTouche, 

did not heSLp matters. The girl was so much younger 

than Ruskin and could not return his love. This 

additional blow to his prestige contributed to his 

depression, languor and listlessness. When Rose died 

Ruskin came to believe that she was sending messages 

to him. This mental confusion grew until 1880 when 

he suffered his first ma^or attack of madness. Other 

attacks followed in 1881, 1882, 1885, 1886, 1889. 

He died, sane, from influenza on January 21, 1900* 
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g^ca^on 
Cfespierj ^ t h e 5&anier_2 

Nineteenth Century 

Throughout his life Ruskin was a man of the 

world in that he was familiar with and interested in 

the main currents of thought and either participated 

in or dwelt in thought upon the events of the time. 

In this thesis we are not interested in the 

world of art of the nineteenth and earlier centuries, 

although Ruskin was. For that matter, the economic world 

of that time lies beyond our scope. It occupied much 

of Ruskin's thought. Since this work has to do with 

his views on education, we are interested in the 

educational background of nineteenth century England. 

It is a truism to say that education moves 

forward most in times of political advancement and 

social progress. A nodding acquaintance with the 

history of nineteenth century England is sufficient 

to know of the vast strides taken in nearly all fields. 

It was a century notable for reforms. England came 

out of its quarter century struggle with Revolutionary 

and Napoleonic France champing at the bit for an 

evolutionary forward movement on the home front. 

The population of the nation is said to 

have aJbnost doubled in the first half of the century. 

The great cities were bulging at the seams with the 

great numbers of people who had flocked to them, 

the suffering and inevitable injustices that 

accompanied this growth are familiar to readers of 
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Thomas Hood, E.B« Browning and Charles Dickens. 

Science was on the move. The men of research 

and study as well as the men of invention were 

contributing no small share to the making of industrial 

England. This iron and steam age, with railroads criss­

crossing the English countryside joining one factory 

town with another, is today known as the England of the 

Industrial Revolution. 

With so mue$i going on in the world of action, 

it is not at all surprising that a corresponding fever 

of intellectual activity should also have taken place. 

The publication of Darwin's Origin of Species in mid-

century just about brought on a struggle for existence 

in the highly controversial intellectual jungle of the 

age. The utilitarianism of Bentham also left its mark 

on the century. The Oxford Movement shook the Church 

of England to its v&ry roots and led to a Neo~Catholie 

school in literature and an even more important second 

spring of Catholicism in the religious sphere. 

All this while, the social and political 

worlds were progressing. One Reform Bill followed 

another. Political power was extended to the middle 

classes. Religious freedom was extended too. 

As suggested above, the universities could 

not remain unaffected by all this. With the creation 

of a new wealthy class through industry, a new 

politically articulate class through Reform Bills, and 

a newly freed religious class through legislation, the 

attendance at universities increased tremendously. 
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The old curriculum did not satisfy this new 

student world. No longer were Oxford and Cambridge 

limited to the production of clergymen and statesmen 

chosen from the upper crust of society. More and more 

science found its way into the institutions of 

higher learning. 

The fever of reform spread to the field of 

education. The government, which in past centuries 

had paid little or no attention to education, found 

itself becoming involved in studying ways and means 

of improving and extending schooling. Thanks to 

people like Arnold, Newman, Dickens, Huxley and 

others, it became more and more evident that change 

was needed. Arnold deserves credit for the reorgani­

zation of the secondary schools. This was essential 

to university progress, since the latter works upon 

the raw material provided for it hy the former. 

Newman's Idea of a University, published in 1862, 

set out the blueprints for improvement. The mm of 

science, led by Huxley — Darwin's bulldog — fought 

for more science in the universities. In the work 

just mentioned,by Newman, the Cardinal tells of the 

controversy between the Edinburgh Review and the 

University of Oxford along these lines. The latter 

institution clung to tradition. The academical 

authorities in this venerable seat of learning 

believed in impressing youth with the need for true 

principles and clear thinking. Their notion of education 

was what has been described as • liberal '. Philosophy, 

literature and the rest of the humanities fomed the 



backbone of their system. The Edinburgh Review people 

made themselves the spokesmen for the new disciples 

of science. They judged things in terms of their 

usefulness. These utilitarians claimed that a liberal 

education did not advance industry, improve the 

economic conditions or lead to betterment in any 

field. Because of this and because it did not train 

youth for any particular profession, they were all 

for discarding the Oxford system and introducing a 

more ' practical ' , vocational, scientific curriculum. 

This controversy, which took place in the early 

nineteenth century, continued throughout the early 

years of the following century and, as a matter of 

fact, is far from dead at the half way mark of the 

twentieth century. In his Idea of a University. Newman 

gives a much more detailed aecountpf this whole 

controversy.(1) All in all, it was a time of rapid 

change, great activity and some progress. 

While Ruskin's name is usually associated 

with the expressions 'art critic' and 'social reforsaer', 

he did have opinions about education. He was more than 

an interested spectator. He, too, played a part on 

the academic stage. Ruskin was the Slade Professor of 

Fine Art at Oxford. He was also involved in the 

organizing of various philanthropic schemes for the 

educating of the working class. He lectured to the 

l)Tha Idea ofi a University, by John Henry Cardinal Newman, 
edited by C.F. Harrold, ITBW York: Lonynans,Green uid Co., 
1947, page 136. 
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workmen in London's Working Men's College in 1854, 

the year of its foundation. His teaching at Oxford 

was supposed to concern itself with art, but his 

catholicity of interests took him far afield. His 

students received a liberal education from this man 

who refused to be hedged in by a college calendar 

and never hesitated to encroach upon the cultural 

demesnes of his fellow professors. The lectures 

given by Ruskin were delivered to crowded halls. 

He appreciated the dramatic or visual element in 

teaching. He illustrated his remarks by the use of 

models, specimens, charts and diagrams. His students, 

therefore saw what he was driving at, just as he 

saw what education in England should have been 

driving at. This latter thought takes us to the 

next chapter wherein the point driven at in this 

thesis is to be explained. 
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Chapter III 

The Aim of the Thesis,. 

In the first chapter of this thesis we saw who 

Ruskin was, when he lived, what he did. The second chapter 

sketched the Victorian setting in which he shone and 

the implication throughout was that the whole work would 

deal with Ruskin and education. To make an understanding 

of his contribution to education and the particular 

point of view of this thesis clearer, it described the 

conditions existing in the world of education of the 

nineteenth century. It is against this background that 

we are to view his thoughts about education. The purpose 

of this third chapter is to establish the precise point, 

goal or aim of this thesis. 

What is the traditional approach to Ruskin ? 

Are there more than one ? If so, what are they 7 To 

begin with, there are the usual biographies. Most of 

these go back to the early years of this century. ( He 

died in 1900.) Some of these will be mentioned later 

in this chapter because they touch upon Buskin's 

educational views. For the most part, they were written 

by men who admired Ruskin very much and there is the 

inevitable tendency to whitewash him before setting 

him up on a pedestal as a paragon of virtue and a 

model for future generations. These biographies are 

valuable for their record of Ruskinian fact and they 

are interesting as examples of that school of 

biography which tended to deify the subject of the 

biography. 



Another group of writers limited their own 

treatment of Ruskin to one or other of the fields in 

which he was most active. And,so,we read of Ruskin 

the art critic or the social reformor. Here we meet 

with a different type of approach in biography. Here 

criticism is the keynote. Sometimes Ruskin fares well 

and at other times the violence of controversy deals 

roughly with him. With a man of Ruskin's temperament 

it is almost inevitable that violent likes and dis­

likes should arise. He was not a gentle and mild man 

in his pronouncements and stepped on more toes than 

the average man. In criticizing Whistler's 'Nocturne 

in Black and Gold', for instance, Ruskin e&Lled the 

painter a coxcomb and accused him of flinging a pot 

of paint in the public's face. This, Isy the way, led 

to a libel suit. His colourful career in the world 

of art continued when he became a aocial reformer. His 

ideas for social reform are praised hy some today as 

they were in his own time. George Bernard Shaw describes 

him as an out-and-out Communist and admires him for it. 

However, in the case of Shaw, it is always wise to re­

member that Chesterton said of Shaw: " Shaw is seen at 

his best when he is antagonistic. I might say that he is 

seen at his best when he is wrong. I mi|jht also add 

that he is generally wrong." (1) Other critics damn 

Ruskin. The Socialists of today in Great Britain claim 

him as one of the fathers of the movement. It is said 

(I) Autobiography.by Gilbert Heith Chesterton, 
London: Burns Oates and vashbourne Ltd., 19CC, p. f04. 
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that two of the most influential books in the economic 

thought of Europe during the past century were Das 

Kanital by Karl llarx and Unto This Last, by John Ruskin. 

One of the minor ironies of history is that while the 

two books were being written the authors lived within 

four or five miles of each other in London and never 

met. Ruskin did not even know that Marx existed. Marx, 

however, knew the writings of John Ruskin. A popularizer 

of modern history might well say that Russian Communism 

and British Socialism were both born in London and at 

the same time. These things, while interesting, lie 

beyond the scope of this thesis. There are, too, the 

usual volumes describing him as a major prophet. Very 

little has been written along these lines in recent 

years* 

He has, however, come back to our attention 

in a biographical way — - but it is biography with a 

difference. The pedestal school is gone. The best of 

the debunking school concentrated on other victims 

and Ruskin escaped unharmed. Today it is the clinical 

school of biography which has taken Ruskin apart to 

see what made him tick. The v/hole subject came up 

again a few years ago when Admiral James, tixe grandson 

of the Effie Gray who married Iiu3kin, published the 

John Everett llillais papers which vindicated the 

memory of Hiss Gray and explained the reasons for the 

dissolution of the marriage and her subsequent 

happier marriage with Miliais. After all these years 

of mystery about the whole unfortunate affair, it is 

good to have the truth throw out the fantastic 
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Freudian theories that have been advanced as explan­

ations. To satisfy the reader's curiosity, we quote 

a few lines from a New York Times book review (2) : 

He then falls in love with Effie Gray, 
marries her and discovers that he is 
impotent. His parents do all they poss­
ibly can to ruin Effie's conjugal 
happiness and in the end the marriage 
is dissolved and she finally marries 
the handsome and successful artist 
Liillais. Ruskin thereafter returns to 
his green-house, and, I am delighted 
to record, ends by going off his head. 

Probably the only real good that has come 

out of the whole thing with its revelations concern­

ing toe marriage has been a strong revival of 

interest in John Ruskin* This has led others to 

re-appraise his work. An example of this would be 

Graham Hough's The Last Romantics about Ruskin, 

Morris, Yeats and the Rossettis. 

This thesis is a similar attempt to re­

appraise the man. The aspect of his work dealt with 

here concerns education. While many of his opinions 

on education are to be found in Sasame and Lilies 

and A Joy for Everr as many more lie broadeast through­

out his works because the man never did get around to 

systematizing his teachings into any pattern. 

It is hoped that this thesis will vindicate 

Ruskin in some measure. He saw evils in education 

and proposed remedies. The evils are still with us 

(2) New York Sunday Times, book review of Peter 
Quennell's John Ruskin by Harold Nicolson,October 23, 
1949. 
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and his remedies are as sound today as they were 

then. It is proposed here to examine his thoughts 

and indicate the practicability of applying them. 

It is certainly time that credit went where credit 

is due, 

I have long been accustomed, as all 
men engaged in work of investigation 
must be, to hear my statements 
laughed at for years, before they 
are examined or believed; and I am 
generally content to wait the public's 
time* (3) 

?/hat has already been written about Ruskin 

and education ? Very little. In J. A. Hobson's (4) 

work entitled John Ruskin — Social Reformer, one 

chapter covers the whole subject. Eobson skims 

over the surface and is satisfied to touch upon the 

highest of the high-lights of Ruskin's thought. 

Nowhere does he take time to weigh and consider 

this thought. The book was published in 1899 

years before the current interest in education. 

The centenary of Ruskin's birth was 

celebrated in 1919. A series of papers on Ruskin 

was collected and edited by J, II. Whitehouse under 

the title Ruskin the Prophet. The contributors 

were John llasef ield, Dean Inge, Charles llasterman. (5) 
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Shorter pieces by others of less renown were also 

included* The only mention made of education was 

in Dean Inge's paper entitled • Ruskin and Plato '. 

The main point made was that both dlato and Ruskin 

wanted education for better citizenship. 

Of more recent date was the Annual Lecture 

On a Haster Hind, sponsored by the Henriette Hertz 

Trust of the British Acadetay, delivered by R. W, 

Livingstone in 1945. (6) The vfaole lecture was 

printed in a twenty pa^e pamphlet, one page of 

which touches upon education. Livingstone paid 

tribute to Ruskin's writings on education, mentioned 

Ruskin's stress on manual training, quoted five 

passages from Ruskin and went on to other things. 

In this thesis it is planned to go 

beyond the usual pats on the back. The aim of 

this work is to point out that what Ruskin proposed 

as a solution for yesterday's educational problems 

Las either been acted upon, is being acted upon, 

or could well be acted upon. It is not meant to 

suggest that the reformers actually followed blue­

prints prepared by Ruskin, but that they might 

have* And, finally, it is planned to show, Ify apt 

quotation, that Newman in his own day and the 

Haritains, the Sheens, the Ilutchins and Adlers of 

today have a kindred spirit in Ruskin* In fact, 

(6> Ruskin*by R.l'/. Livingstone, from the 
proceedings of the British Academy. Vol.XXXI, 
London:Geoffrey Cumberlege Amen House, 1945. 
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they have more than that in him. They have a man 

who said exactly what they are saying, said it 

more eloquently and received infinitely less 

credit for saying it than they. 
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Chapter SV 

The Aim of Education 

The use of the singular in the title of this 

chapter is misleading in a plurality of ways. In North 

American education in the first half of the twentieth 

century there has been little or no aim in higher 

education. There have hQ&n aims. There have been many 

goals and chaos was the almost inevitable result. In 

this babel of clashing ideals the utilitarian values 

have warred against the cultural. The aristocratic 

traditions have risen in their ivory towers above the 

plain of democratic aspirations in education. The 

religious roots have withstood trie storms of secularism 

in some cases and in others have been overthrown. 

A brief glance at the passing academic parade 

during the first half of the twentieth century reveals 

a number of aims reflected by different philosophies 

of life held by the students of different decades. 

In the early twenties, at the beginning of the 

century, in the thirties and in the forties national 

and international events left their mark on the student 

world. With trie dawn of a new century sincerity seemed 

to take hold of the average college campus. It was the 

rah-rah period, if you will, but the individual student 

believed that he could help make this a better world. 

Later,the post-Wold Var I student was a worldly-wise 

individual. Possibly influenced by the Remarques and 

Hemingways of the Lost Generation, this young scholar 
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was much better at tearing down than at building. It 

was a time when iconoclasm was in flower. Byron-like, 

they delighted in licking their wounds in public. Soon, 

though, attention turned from Flanders Fields to Wall 

Street and easy money put tixe war into toe limbo of 

forgotten things. But this did not last. The terrible 

depression followed and toe student world was stunned. 

Jobs were scarce. Undergraduates crossed their fingers, 

kept quiet and waited. Security became the 'suiamum 

bonum', but security seemed to be beyond their reach. 

And so they waited. The 1933 novel by George Weller 

Not to Eat. Not for Love gave a memorable picture of 

the typical student of the times. The title, which was 

a gem by itself, was lifted from Ralph Waldo Emerson 

who had once described " four snakes gliding up and 

down a hollow for no purpose that I could see — not 

to eat, not for love, but only gliding..," That whole 

generation glided into \#orld War II. And now, the 

student of toe forties has been atom-bombed into 

realizing that an educational institution is no picnic 

grounds. He is conscious of ' economic man' as were his 

immediate predecessors, but, imich more, he is conscious 

of 'spiritual man'. Unfortunately, that consciousness 

has not crystallized into any clear recognition and 

appreciation of toe whole truto* But toe groping is 

there. He is too knowing to fall for atheism as recent 

events in some Canadian universities have shown. He 

feels there should be a goal. An aim must exist and 

he is unhappy in that he does not know what toat aim 

is. 
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This chapter is meant to be a general state­

ment of the need for one aim, one common denominator. 

It is hoped, too, to show that John Ruskin saw this 

need and spoke out for it. In subsequent chapters a 

fuller treatment will be given to the various aspects 

of toe glories and shortcomings of education in America. 

Liuch of the confusion in education today is 

rooted in man's refusal to answer a few simple but 

necessary questions. Who is to be educated ? In other 

words, what is man ? J-Tny is he to be educated ? That 

is to soy, what is man's destined end ? How is he 

to be educated ? That is, what training will best 

lead him to that end ? 

These are fundamental questions and, until 

they are answered, no amount of high-sounding talk 

about education will help us. Man is body and soul. 

Education must have reference to both. The soul is 

more important, but the body cannot be ignored. The 

bread of life is spiritual as well as physical. It 

must be both. Man must realize this. In this realization 

we find the matter for the synthesis of interdependent 

elements. The truly educated man is he who orchestrates 

these diverse factors, who knows what he is and knows 

where he is going and how to get there. 

The self-centered go-getter who loses sight 

of toe greater goal in his blind striving for temporal 

welfare is not well educated. The superficial 

individual who always thinks in terms of utility and 

is lost to all perception of beauty is not a well-
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rounded man* The unethical character which has no 

respect for t ru th but adds falsehood as an alloy for 

the sake of serviceabi l i ty tends towards barbarism. 

These are toe people who, l ike Llacbeth, 

jump the l i f e to come and l ive for the moment upon 

t h i s bank and shoal of time. And, l ike llacbeth again, 

t he i r superf ic ia l view leads the fo i l s toe way to 

dusty death. In t h e i r concentration upon earning, they 

dry up the springs of learnings ^ t he i r mad scurry­

ing they confuse speed for progress. 

What Darwin advanced as a theory, they adopt 

as a rule of l i f e . They cut themselves off from society 

and without re l ig ious or cifcltural moorings they 

d r i f t through what they term " the struggle for 

existence » and f ran t ica l ly s t r ive to survive. The 

t ides push them toward ever-increasing specialization 

and ever-decreasing broadness of vision. Education, 

for them, becomes a matter of technique. 

They become more and more indiv idual i s t ic . 

Their individualism tends towards isolat ion and 

eccentr ic i ty . They cut themselves off depending upon 

themselves for a l l th ings . They l e t toe human family 

go i t s way and in t he i r self-imposed Isolat ion they 

t a s t e unhappiness. In t h i s way they contribute 

nothing to good c i t izenship . They are toe rot ten 

apple in toe bar re l of democracy* 

This same confusion i s to be found in 

higher education. There too, there are the f ie lds of 

study tha t do not f i t in to the general scheme of 

education for man. Because of toe fai lure of our 
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educational system to t race the superstructure to the 

roots , toe whole fabric i s becoming top-heavy and i s 

in danger of toppling. There i s need for reform. 

When we aave succeeded in bringing about a 

workable synthesis between toe individual, society 

and toe supernatural, we shal l be on toe r ight t rack. 

There i s need for soul-searching cr i t ic ism. Broader 

horizons reveal necessary re la t ionships . I t i s the 

role of education to d i rec t nan's aim to one goal. 

I-en of thought are about i t today. They might wisely 

remember Newman's over-al l view of the f ie lds of 

learning. 

We consider tha t a l l things mount up to 
a whole, tha t there i s an order and pre­
cedence and harmony in the branches of 
knowledge one with another as well as 
one by one, and tha t to destroy tha t 
s tructure i s as unphilosophical in a 
course of education, as i t i s unscient i ­
f ic in toe separate portions of i t . We 
form and f ix the sciences in a c i rc le 
and system, and give them a centre and 
aim, instead of l e t t i n g them wander up 
and down in a sor t of hopeless confusion. (1) 

The order and harmony called for by Bewman 

in education did not come about. On the contrary, 

t ha t the above-mentioned causes for concern about 

education do exis t can be seen a t a glance. The 

average man reads of meetings of educators in h is 

evening newspaper. Government inquir ies periodically 

investigate the health of our educational system. 

The Idea of a University, by Cardinal I'ewman, 
ed. by C.F, Harrold, New York: Longmans, Green and Co., 
1947, page 394. 
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Royal Commissions reaeh out to sound our schools* 

The post-war invasion of our colleges by veterans 

quickened toe academic pulse and, in many cases, 

these more mature minds challenged long established 

ways of educational thinking* Schools themselves 

sought answers to perplexing questions. At Harvard 

University a committee studied these matters for 

two years and then published a 267-page survey 

en t i t l ed flenexfiA S^uesMpn .to, ,a Free, .ffftcftyfcy. And 

President Truman prompted a similar study which 

resulted in the six-volume, 160,000-word Report of 

toe President ' s Commission on Higher Education-

Individual men of thought have also wri t ten much 

on the theme of education. A few random names and 

the books toey wrote wi l l suggest a number of others 

to the reader. There was Jacques Mari tain 's Education 

a t the Crossroads? Robert Maynard Hutchins' The 

Either Learning in America. S i r Richard Livingstone's 

The Future in Education and Education for a World 

Adrift and many others . 

Walter Lippmann sounded the keynote in an 

address when he said; 

. . . .what i s now required in toe educa­
t iona l system i s a "thorough reconside­
rat ion of i t s underlying assumptions 
and purposes...They (universities)have 
lo s t t he i r purpose, and t h e i r graduates 
today are the actors in the catastrophe 
which has befallen our c iv i l ized world 
•••••Thus where there was a substance 
of education there i s now a vacuum 
f i l l e d with spontaneous cur ios i t i e s of 
teachers and students, evincing no 
common moral and in t e l l ec tua l d i sc ip l ine . 
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Yet; the graduates of these modern 
schools are expected t o form a 
c i v i l i z e d community, to govern 
themselves, t o have a s o c i a l con­
sc ience , and to have a common 
purpose without a common c u l t u r e . (2) 

Consignor Ful ton Sheen a lso fulminates 

aga in s t lop - s ided education which concentrates upon 

one aspect of l i f e and ignores the whole p i c t u r e . 

The education of toe whole man e n t a i l s 
education on t h r e e l e v e l s : man must be 
informed about what takes p lace on the 
sub-human l eve l , and thus become acquai­
nted with toe Natura l Sciences! he must 
become acquainted with what takes p lace 
on t h e Human Level , and hence know the 
Humanities and l ie taphysics . F ina l l y he 
must become acquainted with what takes 
place on toe supra-human l e v e l , and 
hence be taught something about God and 
toe moral law and h i s e t e r n a l des t iny . (3 ) 

Without quoting from the men themselves, 

one might wel l add toe names of Hutchina and Adler . 

These Chicago Univers i ty Thomists have crea ted qui te 

a s t i r i n the academic world by t h e i r unorthodox 

methods and i n s i s t e n t demands for the recogni t ion of 

a purpose and aim f o r h igher educat ion. 

A l l s ince re reformers i n t h e f i e l d of 

advanced l ea rn ing have pointed out the need for 

s tudents to see beneath the s u p e r f i c i a l and grasp 

and understand the r e a l . In toe mind of t h i s w r i t e r 

no one has more c l ea r ly and eloquently expressed 

(2)Lefore the American Associat ion for toe 
Advancement of Science a t the U. of Pennsylvania, 
Dec. 29, 1940, p r in t ed in The American Schiar (Spring, 
1941 . ) . 

(o)PhilpaQRfriea,,a^ War^by i i sgr .Ful ton Sheen, 
ITew York:Charles S c r i b n e r ' s Sons, 1943, page 160. 
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t h i s need than Dr. Sydney Smith, President of toe 

University of Toronto, epaking a t the Convocation 

Exercises of toe University of Ottawa on June 9, 

1946. The graduates, he declared, should: 

. .have toe capacity to divine excellence 
without having i t labelled or tagged for 
you 5 you should have toe power to think 
c lear ly and eourageaslyj you should be 
endowed with in t e l l ec tua l humilityjyou 
should now be able to dist inguish money 
from wealth, interference from influence, 
notoriety from fane, false pride from 
self - respect , speed from progress,luxury 
from elegance, fashion from refinement, 
respectabi l i ty from wortoiness.volubility 
from eloquence, and toe temporal from the 
e te rna l . (4) 

And so, we have glanced at toe problem of 

toe lack of a goal or aim for education. I t i s toe 

contention of th i s thes is tha t John Ruskin saw the 

same problem and suggested a remedy. To begin with, 

he was a b i t unhappy about toe education of his own 

day. 

Modem 'education' for toe most par t 
s ignif ies giving young people toe 
fa tui ty of thinking wrong on every 
conceivable subject of importance to 
them, (5) 

He also f e l t tha t i t needed a goal and tha t 

a l l ta lk about education was point less u n t i l the 

question of i t s purpose was se t t l ed . 

(4) The Fulcrum, news organ of toe Jiiglish-
speaking undergraduates of toe U. of Ottawa,October, 
1946. 

(5)Sesarae and Lilies.Unto t h i s Last, and The 
Poll-cical Economy of Art rby J VRuskln, London: C asse l l 
end Co., Ltd. , page 70 (footnote)• 
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I want you to feel, with me, toat 
whatever advantage we possess in 
toe present day in toe diffusion 
of education and of literature,can 
only be rightly used by any of us 
when we have apprehended clearly 
what education is to lead to. (6) 

This fundamental question has been too 

often ignored. The result has been confusion and 

chaos where order should have bean. Along with 

Kewiaan and a number of discerning critics of our 

educational system today, Ruskin asked the basic 

question and then proceeded to draw up plans for 

a true programme of studies in a balanced curri­

culum. 

It might be matter for dispute what 
processes have toe greatest effect 
in developing the intellect; but it 
can hardly be disputed what facts 
it is most advisable toat a man enter­
ing into life should accurately know. 
I believe, in brief, that he ought to 
know three things: 

First* Where he is. 
Secondly. Where he is going. 
Thirdly. What he had best do 

under those circumstances. 
The man who knows these things, and 
who has had his will so subdded in 
the learning toem,that he is ready to 
do what he knows he ought, I ahouM 
call educated? and toe man who knows 
them not, uneducated, though he 
could talk all toe tongues of Babel. (7) 

John Ruskin did not look to education for 

a means of increasing one's material comfort or 

social position. He knev that otoers felt toat way. 

<6) -Sesame and Lilies, by John Ruskin, 
page 117-

<7) The stonap of Venice.by Ru3kin,New York: 
Peter Fenelon Collier & Son, 1900,vol.iii, 
pp. 216-216. 
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He knew i t because toey had come to him when he was 

teaching and made i t very c lear to him toat what 

mattered most was the material element. They judged 

toe value of an education by toe wealth and social 

posit ion i t brought. In the following l ines Ruskin 

denounces tha t philosophy of education: 

I t happens toat I have prac t ica l ly some 
connection with schools for different 
classes of you^f and I receive many 
l e t t e r s from parents respecting the edu­
cation of t h e i r children. In the mass 
of these l e t t e r s I am always struck by 
toe precedence which the idea of a 
"position in l i f e " takes above a l l other 
thoughts in toe parents ' minds. "The 
education bef i t t ing such and such a 
a c t i o n ifl Hffe," — t h i s i s toe phrase, 
tois toe object, always. They never 
seek, as far as I can make out, an 
education good in i t s e l f ; even toe con­
ception of abs t rac t rightness in t r a in ­
ing rarely seems reached hy toe wr i ters . 
I t never seems to occur to the parent 
toat there may be an education which in 
i t s e l f i n advancement in Lifej toat any 
other than toat may perhaps be advancement 
in Death. (3) 

Ruskin thought of toe individual 's soul and 

not of h i s bank-account. Education, for him, was meant 

to improve man himself and not h is "stat ion in l i f e " . 

Education i s toe leading human souls to 
what i s best , and making what i s best 
out of them* (9) 

Throughout hi3 writings there i s th i s insistence upon 

the fundamentals. Ee was not mislead by the f r i l l s nor 

was he blinded hy toe superf ic ia l tilings in l i f e . 

(8) Sesame and L i l i e s , uy -Luskin, pp. 38-39* 

(9) Stones of Venicerhv ruskin ,vol . i i i ,p .220. 
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In another of h i s works, Ruskin pictured the ideal 

product of education. 

And toe ent i re object of true education 
i s to make people not merely djj the r ight 
things, but enjoy toe r igh t things:—not 
merely industrious but to love industry 
—not merely learned,but to love knowledge— 
not merely pure, but to love puri ty— not 
merely Jus t , but to hunger and t h i r s t 
a f te r just ice* (10) 

Today, a common fallacy i s to consider a man 

to be educated i f he i s o warehouse of fac ts , a walking 

encyclopedia or a f i l i ng cabinet of information* Ruskin 

did not so e r r . 

The great leading error of modern times 
i s toe mistaking erudition for education. (11) 

Ear l ie r in tois chapter, President Smith,of 

Toronto University, was quoted and praised for words 

he addressed to the graduating class of '46 a t toe 

University of Ottawa. Ruskin often spoke along the 

same l i n e s . For instance: 

By sens ib i l i t y I mean i t s natural perception 
of beauty, f i tness and rightnesstor of what 
i s lovely,decent,and j u s t : facul t ies depen­
dent much on race,and the primal signs of fine 
breeding in man} but cult ivable also by edu­
cation, and necessari ly perishing without i t . 
True education lias,indeed, no other function 
than the development of these facul t ies , and 
of the re l a t ive w i l l . I t has been toe great 
er ror of modem intel l igence to mistake 
science for education. You do not educate a 
man by t e l l i n g him what he knew not, but by 
making him what he was not . (12) 
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I t i s a truism toat beauty and vi r tue go hand 

in hand* Beauty, v i r tue , t ru th , goodness are a l l f i t 

subjects of study and admiration. Too often our modern 

educators dwell with great d e l i s t upon what i s sordid, 

mean and base* J'hile doing tois toey lay the f l a t t e r ing 

unction to t he i r souls tha t toey are being r e a l i s t i c 

and facing what they l ike to c a l l " toe facts of l i f e " . 

Ruskin would countenance no such deceitful nonsense* 

All education to beauty i s f i r s t — in 
toe beauty of gentle human faces round 
a childj secondly, in the f ie lds —• 
f ie lds meaning', grass, water, beasts , 
flowers and sky. Without these, no man 
can be educated humanly. He may be made 
a calculat ing machine —— a walking d ic t ­
ionary —a painter of dead bodies — a 
twangler or scratcher on keys or catgut 
— a discoverer of new forms of worms 
in mud. But a properly so-called human 
b e i n g — n e v e r . . . . . see f i r s t toat i t s 
r e a l i t i e s are heavenly. (13) 

Chesterton once complained toat in our colleges 

there were too many philosophers and too few students 

of philosophy. Today we see in our 'progressive' schools 

tha t the students are given a great deal of power in 

self-government and even, in some cases, in administra­

t ive matters toat properly belong to toe au thor i t i es . 

According to toe elect ive system f i r s t introduced lay 

President El io t , of Harvard, toe student decides what 

courses he i s to follow. He i s not guided,he d ic t a t e s . 

The weakness of such a system \-<iIeh places upon 

inexperienced and unknowing youth toe direct ing of 

careers en,-* curricula i s obvious. Ruskin f e l t toat 

(13) John Ruskin—His Life and Teachings.by 
M. Mather, London: F. Warne and Co.,1902,pages 101-102. 
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ins t ruct ion could only come from those who knew 

whereof toey spoke and whose judgment could be re l ied 

upon as authori ta t ive rather than mere matter of 

opinion. 

Do not ta lk but of what you know; 
do not think but of what you haVe 
materials oo think j u s t l y upon. (14) 

Ee f e l t tha t t h i s vas a lesson to be 

taught to youth and impressed upon them. When one 

considers the confusing' and contradicting opinions 

which clash in many modern philosophy classes with­

out any reference to guiding principles or basic 

t ru ths , one i s tempted to shout out Ruskin's words 

from the roof-tops in spi te of a l l the l ip-service 

paid to freedom of opinion and discussion. 

I t has often been facetiously pointed out 

toat modern man doesn' t know where he i s going and 

i s in a great hurry to se t there . The claim i s non­

sensical enough to be amusing and true enough to be 

sad. I t i s r fact toat we confuse speed wito progress. 

Automobiles, t r a i n s , planes and ships are always 

being boasted of because toey are fas te r than ever 

before. No mention i s made of where they are taking 

us i l/asn't i t Arnold, the Victorian, who asked what 

toe use of a t r a in was tha t took us from a dismal 

and i l l i b e r a l l i f e in Isl ington to an equally dismal 

and I l l i b e r a l l i f e in Cambarwell ? John Ruskin was 

(14) Time and Tide.by John Ruskin, p . 103. 
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another Victorian who refused to be hoodwinked by 

th i s mad desire to race a l l over the surface of toe 

earth* 

Ho changing of place a t a hundred miles 
an hour . . .w i l l make us one whit stronger, 
happier or wiser. . .As for "being able to 
t a lk from place to place, tha t i s indeed, 
well and convenientj but suppose you have, 
or ig inal ly , nothing to say 1 We sha l l be 
obliged a t l a s t to confess what we should 
long ago have knom, tha t the rea l ly 
precious things are thought and s ight , 
not pace. I t does a bu l l e t no good to go 
fast} and a man, i f he be t ru ly a man,no 
harm to go slowj for h i s glory i s not a t 
a l l in going, but in being. (15) 

And, elsewhere, taking up where Arnold l e f t 

off, Ruskin wrote: 

You have despised Nature: tha t i s to say. 
a l l the deep and sacred sensations of natural 
scenery. The French revolut ionis ts made 
s tables of the cathedrals of France, you 
have made racecourses of the cathedrals of 
the ear th . (16) 

What food for thought there i s in toe follow­

ing Ruskinian gem 1 How common among us i s toe 

expression ' k i l l i n g t ime ' . To what great lengths and 

effort do we go in our vain and foolish attempts to 

' k i l l time* .. True education would have taught us 

what Ruskin saw so c lear ly . 

A fool always wants to shorten space and 
time j a wise man wants to lengthen both* 
A fool wants to k i l l space and timej a 
wise man.first to gain toem, then to 
animate them.(17) 

(16) Munera Pulveris.by John Ruskin ,vol . i i i , 
p . 320. 

(16) Sesame and frft3,iagThv John Ruskin,p.88. 
(17) Frondes Aisrestea.by John Ruskin,London: 

George Allen, 1906, p . 145. 
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Finally, Buskin's eyes were indeed open to 

what many of us are ©lowly discovering. Man is, by 

himself, puny and inconsequential, weak and powerless, 

._an is a social animal and needs his fellow-man* In 

unity is strength and in co-operation is life. The 

role of education is to underline our dependence upon 

God, upon other men and other nations. Self-sufficiency 

id dead* Isolation has been bombed out of existence* 

Recognizing our own littleness is the first step 

towards wisdom. Ruskin said: 

False education is a delightful thing, 
and warms you and makes you every day 
think more of yourself* And true edu­
cation is a deadly cold thing and 
makes you every day think worse of 
yourself. (IB) 

With this in mind, his salutary humility inspired 

him to say: 

Every great man is always being helped 
by everybody, for his gift is to get 
good out ©r all flings and all persons. (19) 

With these truths clearay understood, toe lesson of 

co-operation is more easily learned. Alone we can 

accomplish littlej together toe impossible is done. 

If education produces a sufficient number of these 

great men, the nation profits thereby. 

You are to spend on National Education 
and to be spent for it, and to make by 
it, not more money, but better menj... 
They are to be your ' money's worth '.(20) 

(3£) Time and Tide.by Ruskin, p. 168. 
W grofldoj ACTeffka>by Ruskin, P.146* 
(20) Crown of Wild Olives .bv Ruskln,p.345. 
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The la i s sez - fa i re policy he fears . The 

skullduggery of modern p i r a t i c a l commercial practices 

he fears . Modern man must contribute to society and 

not only take from i t* 

. . . • . s e l f - i n t e r e s t being but toe fu l ­
fi l lment of toat which once brought 
schism into the Policy of angels,and 
ruifc into toe Economy of Heaven. (21) 

Ruskin believed in working with and for otoers. 

Although financially independent he spent himself and 

toe fortune he inherited from h is father in various 

ventures which had for purpose the betterment of toe 

l o t of the workers and toe eventual prosperity of 

iingland. This social consciousness which Ruskin wanted 

to see developed in a l l worthwhile ci t izens i s toe 

lifeblood of democracy* Any people which boasts of 

i t s self-government and l imi ts i t s par t ic ipat ion in 

that government to voting on elect ion day i s gui l ty 

of self-deception —nays even, in time, of self-

destruction* 

Ruskin i s not alone in h i s claim toat a 

well-educated man must know who he i s , what he i s , 

where he i s going and liow to get there . Consignor 

Fulton Sheen gets down to toe fundamentals when he 

points out the need for an appreciation of toe basic 

things in education. His stand i s toe common-sense 

(21) Unto This Last.by John Ruskin,London: 
Cassell and Co., Ltd*, page 1S5* 
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Viewpoint of Catholic teachings 

The prime purpose of education i s toe making 
of a man and i t i s impossible to make a man 
without giving him toe purpose of being a mm. 
Unless we make sense out of l i f e , we f a i l in 
education. Life can be bearable without foot­
ba l l , without f r a t e r n i t i e s , without junior 
proms, without moving p ic tures , without a 
cheap press , without a cocktai l hour, but life 
cannot be bearable unless a coordinating and 
evaluating pr inciple i s given to toese and 
a l l other ac t i v i t i e s of l i f e . So long as we 
educate without defining toe purpose of l i f e 
and toe standards of l i f e and without develop­
ing a sense of r igh t and wrong, we are losing 
our souls* (22) 

The average man or average student of today 

has no frame of reference. He studies a hodge-podge 

of subjects with no hierarchy of importance. Philoso­

phy i s dismissed as so much 'opinion' and Theology i s 

ignored completely. There seem to be no basic 'musts' 

among toe welter of ideas he i s asked to absorb. What 

i s r igh t * and what i s wrong f What i s good and what i s 

ev i l ? Ruskin wanted h i s students to know toese things. 

Some modern educators jo in him in wanting the same 

thing. S i r Richard Livingstone, of Oxford University, 

wr i tes : 

. . . . u n l e s s we get a c laer and r igh t idea 
of good and ev i l , our new order wi l l come 
to l i t t l e , i f i t comes in to being a t a l l . 
I t i s a task for education in toe widest 
sense, and needs f i r s t an educational 
system which wi l l make i t possible and 
next,within tha t system, an education which 
wi l l achieve i t* (23) 

(22)Philosophies a t w?rTby Magr. Sheen, 
pp.159-160. 

(23)Edu,gat,ion f^r a, for^d, Adrftn,by Sir 
Richard Livingstone,Toronto:llacMillan Co. ,p .27. 
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Clear thinking seems to be a matter of the 

past or of the future, but not of the present. At leas t , 

c r i t i c s of our educational system imply as much. They 

have in a l l generations. One i s tempted to classify 

c lear thinking wito toe humour in the magazine PUNCH. 

I t i s n ' t what i t used to be — i t never was I Cardinal 

Newman ins is ted upon the importance of the essence of 

things in education. 

I t ( a universi ty t raining) teaches him 
to see things as they are , to go r ight 
to toe point, to disentangle a skein of 
thought, to detect what i s sophis t ica l , 
and to discard what i s i r re levan t . (24) 

In an ea r l i e r section of th i s chapter,mention 

was made of Ruskin's ideas about socia l consciousness, 

Ruskin looked upon education in par t as a preparation 

for good ci t izenship. He also practiced ?*hat he 

preached. Ofcers have preached toe same thing. Ruskin 

i s in good company here* For instance, Plato had th i s 

to say: 

By education I mean toat t ra in ing in 
excellence from youth upwards which makes 
a man passionately desire to be a perfect 
c i t izen , and teaches him how to ru le , and 
to obey, wito j u s t i c e . This i s toe only 
education which deserves the name; the 
other sor t of t ra in ing, which aims a t toe 
acquisit ion of wealth, i s not worthy to be 
called education a t a l l . (25) 

Today, po l i t i c a l leaders fee l toe same way. 

Selfishness on the personal, nat ional and internat ional 

(24) Idea of a Univers i tybv Cardinal Hewman, 
p.157* 

(25) LAWS I , 643-644, in The Dialogues of Plato. 
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levels has proven I t s e l f to be a barren thing. Men of 

good wi l l hope to see toe po l i t i c i an give way to the 

statesman* The p&itieian explained toat toe principle 

which determined h i s conduct was "the greates t good 

for the greates t number". When asked what toe greates t 

number was, he t ruthful ly repl ied: " Number one 1 ". 

David Li l ien toa l , former Chairman of the Atomic 2nergy 

Commission, shows toe aptness of th i s remark in toe 

f ie ld of education* when he wri tes : 

When my generation was graduated from 
college, in the Twenties, we had a 
rather def ini te philosophy. This guiding 
general pr inciple can be summed up in 
tois phrase: " Take care of Number One".(26) 

Li l ientoal then proceeded to point out the fallacy 

and suggest a Ruskinian remedy. 

But to say tha t "Taking care of Number 
One" did not work i s a masterpiece of 
understatement. Judged by toat implacable 
and merciless t e s t of resu l t s —a pros­
t r a t i ng depression followed by a t e r r i b l e war 
— i t was soon made c lear toat the phi los­
ophy of my generation was somehow t ragica l ly 
in error. . . .What I propose in i t s stead 
I can compress in th i s phrase: " Be an 
ac t ive , l iv ing par t of toe t imes." (27) 

In conclusion, toe question of toe aim of 

education seems to be much discussed toese days. The 

experts agree in recognizing a lack of unity in the 

goals toward which our in s t i t u t ions of higher 

learning teaad* In tois chapter we indicated toat 

— — — — — — — » i in i i • • ' " i 

(26) FOR UNIVERSAL PUBLIC SERVICE,by David 
Lilientoal,in toe Hew York Sunday Times,June 27,1948. 

(27) ibid. 
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Ruskin was not ignorant of this problem. By quotation, 

we attempted to prove that vfcat Ruskin advanced as a 

solution for toe problem was no eccentric whim or 

impossible scheme* In fact, ancient and modern and 

even contemporary opinion i s remarkably at one with 

him in proposing a solution for the lack of an aim 

in education* 
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In our democratic system privileges are not 

or should not be limited to any one group* In theory, 

a t l eas t , a l l men are created equal and therefore 

share equal r ights and responsib i l i t ies* The great 

French philosopher, Jacques Maritain, expresses toe 

idea in toese words: 

In a social order f i t t ed to toe common 
dignity of man, college education should 
be given to a l l* so as to complete toe 
preparation of the youth before he enters 
toe s t a t e of manhood. (1) 

Stringfellow Barr, of 'Great Books' fame, feels very 

strongly along toe same lines* 

Since l i be ra l education i s toe sor t toat 
enables each man to think as well as h i s 
native powers permit* i t i s by defini t ion 
appropriate to a l l men. I t i s # / not for 
toe r i ch alone, nor toe i n t e l l e c t u a l e l i t e 
alone. • .A free society toat l imi t s i t to 
a small fraction of i t s c i t i zens , does so 
a t toe p e r i l of i t s existence* (2) 

In sp i t e of toe imperfections in our system 

of education, everyone seems to want an education. 

Because perfection i s not of t h i s world, tois universal 

wish must often go unsatisfied* However, ways and 

means are always being devised whereby the millions 

(l)BflBMrtitoft a t t ^ t . g r o s s r ^ a d ^ , ^ Jacques 
Uaritain, New Haven:Yale University Press,1943,p*64* 

, (2)RepQrt tf toe Prjs iden^by S. Barr, 
St .John's College,Annapolis,Maryland,July 19*t2,p. 14* 
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might attend colleges and un ive r s i t i e s . In toe United 

S ta tes , President Truman's Commission of Higher Educa­

t ion has proposed for 1960 an enrolljaent of 4.6 million 

students in American ins t i tu t ions of h i^ ie r learning. 

In 1948 there were 2.5 millions enrolled and th i s was 

eight times as many as there were a t toe turn of toe 

century. While toe numbers would be smaller for Canada, 

toe tendencies would probably pa ra l l e l those in toe 

United S ta tes . 

I t i s therefore seen toat tois i s a pressing 

question in our country today. I t i s introduced into 

tois toesis because John Ruskin had some most in te res t ­

ing ideas concerning toe average man's r igh t to an 

education* 

I f for the sake of argument you deny toe 

average c i t i z e n ' s having a rigtit to education, you 

cannot very well deny toat i t i s to toe country's 

advantage to have as many college and university 

graduates as possible . The effectiveness of a l l key 

professions and occupations i s in d i rec t proportion 

to toe excellence and thoroughness of education* Our 

l eg i s la to r s who shape toe na t ion ' s in te rna l and 

external pol ic ies are in a b e t t e r posit ion to acquit 

themselves of t he i r duties and respons ib i l i t i es when 

they have enjoyed toe benefi ts of advanced learning. 

The heal th of toe ci t izenry wi l l depend in good part 

upon toe excellence of toe medical schools. The more 

important moral heal th of souls w i l l suffer i f toe 

theologians and men of God have not learned how to hold 
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toe shepherd's staff and mastered toe art of saving 

souls* This task can best be prepared for in seminaries 

and schools of theology* The teachers who mould our 

youth must be trained in schools of pedagogy. In this 

war-ridden twentieth century toe scientist is a 

necessary figure upon whom we depend for security 

against ever-present foes. Turn where you will, education 

is needed* 

Unfortunately, education is also expensive. 

The wish to gratify toe wide desire for education and 

toe ability to satisfy this desire are two different 

things. Nevertheless, it is widely agreed upon toat the 

desire must be satisfied* The logical agent to turn to 

for the necessary financial assistance is toe government. 

More and more, we hear of education for good citizen­

ship* When we see totalitarian states taking over toe 

education of youth to warp their minds and make them 

tools of a false ideology it becomes clear toat 

democratic governments* in a gesture of self-preservation,, 

must gird their citizens wito toe conviction of toe 

justice and soundness of a system of government based 

upon toe recognition of man's dignity and right to 

freedom and respent* 

Mortimer Adler made this point in an address 

delivered in toe Fall of 1940, when a world at war lent 

dramatic emphasis to his remarks* Education was best 

fitted to give democratic man toe basis for an intelli­

gent understanding and appreciation of his system of 
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government, he felt* 

one cannot have reasons for af f i r ­
ming Democracy and at toe same time 
deny toe truths of philosophy and re l ig ion. (3) 

These, needless to say, can only be laemed i n s chool. 

Thus, i t i s seen toat one aspect of a country's national 

defence i s in an educational system which provides toe 

ci t izen wito the necessary cul tura l antibodies to 

counteract toe virus of t o t a l i t a r i a n infection. 

This demand for f inancial assistance for 

higher education i s a l l toe more in s i s t en t when one 

considers toe vast sums of money spent for indifferent 

and even downright evi l purposes. For instance, toe 

Dominion Bureau of S t a t i s t i c s reported toat in 1948 

Canadians spent $ 941 mill ion on l iquor and tobacco 

and only $ 65 mill ion on education* According to 

s t a t i s t i c s published recently (4) , in 1932 American 

colleges and univers i t ies spent 420 mill ion dollars 

which was one percent of toe national income toat year. 

In 1947, toey spent l e s s than one half of one percent 

AND THE ENROLMENT HAD DOUBLED SINCE 1932 J 

Our seats of learning need money and we need 

our seats of learning. The money exis ts but i t i s too 

often channelled into purposeless eddies of waste. Our 

governments must d i rec t toe needed financial assistance 

to out schools. 

(3) Q«rt «nd the Professors.by Mortimer Adler, 
Our Sunday Vis i tor Press, Huntingdon ,Indiana, 1940, 
pp. 32-33. 

(4) THE THREEFOLD CRISIS IN OUR UNIVERSITIES, 
by Seymour Harr is , in toe Lew York Sunday Times,Oct.30, 
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The above ideas are not toe wr i t e r ' s only. 

They are being bruited about more and more and toe tone 

i s becoming increasingly ins i s t en t . V/riting in a well-

known Canadian newspaper, Rodney Grey had tois to say: 

Canadian univers i t ies face a c r i s i s in the i r 
business affairs* To maintain present stand­
ards and to make toe necessary additions to 
plant, toey must have more money. They can 
get i t only from increased government grants , 
from appeals to private c i t izens and from fee 
increases. (5) 

In an interview wito correspondents of a leading news 

magazine of toe United Sta tes , toe Very Reverend J , C. 

Laframboise, O.M.I., Rector of the rapidly growing 

University of Ottawa, i s quoted as having said: 

I t ( a $250,000 grant toe Ontario government 
gave toe medical school in 1947 ) was not ,g 
grantj I t was toe f i r s t grant . Make no mis­
take about that* (6) 

Principal Wallaee of Queen's University echoed toe 

above sentiments. 

Qualifications for admission should be 
intellectual, rather than financial... 
toe university must increase her revenues 
without raising student fees still higher. 
The annual government grant is helpful,but 
by ho means lar̂ fe enough to cover toe gap 
between toe amount paid hy students and 
the cost of operations. (7) 

From coast to coast, university people are 

being joined by toe. more serious citizens in their 

appeals for help before toe tides of material&S.m and 

(5) MONEY PROBLEMS ARE HAMSTRINGING OUR 
CANADIAN IDNIVERSITIES.by Rodney Grey. In Saturday 
Night. April 19, 1949. 

(6) TIME magazine,October 25, 1948, p. 24. 
(7) from article quoted in footnote (5). 
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u t i l i t a r i an i sm engulf toe few remaining islands of 

dwindling western cul ture . These c i tadels of funda­

mental c lass ic wisdom which are toe basis of our 

democratic way of l i f e are imperil led. They are in 

need of support* Without tha t support they wi l l 

perish and toe weHsprings having toereby disappeared, 

toe decline and f a n of what we cherish most — 

freedom, digni ty, r igh t — wi l l follow* 

The ideas expressed in toe preceding para­

graphs sound f a i r l y commonplace today. The average 

reader of the daily press i s familiar with toe 

general tenor of toese c r ies of alarm and appeals 

for governmental support. The average reader also 

toinks toat a l l tois i s a development of recent years . 

The adage about there being nothing new under the 

sun i s t rue here as elsewhere. Al l toe above ideas 

and otoers more revolutionary and s t a r t l i ng are to 

be found in John Ruskin's works. For instance: 

The f i r s t duty of government i s to see 
tha t people have food, fuel and clothes. 
The second, tha t toey have means of 
moral and in t e l l ec tua l education. (8) 

In tois one quotation we see in a nut -shel l 

toe whole career of John Ruskin. He began as a lover 

of a r t and learning who t r i e d to spread toat enthusiasm 

to toe people of England. When he met wito l i t t l e or 

no response he was disappointed. He was also puzzled. 

(8) Fors Cl*wigera.T by John Ruskin,Boston: 
Dana Estes and Co., l e t t e r 67, vo l . i , p.246. 
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VUby could these people not appreciate beauty ? When 

he investigated he found toat toeir standard of l iv ing 

was so low toat toe need for be t t e r food, clothing 

and shel ter eclipsed a l l desire for toe f iner things 

of cul ture . I t was then toat Ruskin saw toe need of 

taking care of f i r s t things f i r s t . I t was then toat 

he became a social reformer. From toat time on he 

worked for toe be t t e r material welfare of toe people. 
when 

Only/this was provided for could they go on to what 

he had or iginal ly wanted to bring them. He looked to 

toe government for aid In toese th ings . For tois and 

similar reasons, he i s looked upon as one of toe 

founders or s p i r i t u a l ancestors of present-day English 

Socialism. He once appeared before a House of Commons 

Committee on Public Ins t i tu t ions which was studying a 

proposal to open museums for toeedification and education 

of toe working people. Ruskin was called in to be 

interrogated because he was an ins t ruc tor a t toe 

Working i'.en's College and was known to have taken a 

great i n t e r e s t in the welfare of the people. Ruskin 

f e l t toat toese men had not made toe discovery he had 

made and, therefore, took advantage of toe opportunity 

to point out toat i t was fu t i l e and pointless to ta lk 

of improving toe cul tura l standard as long as toe 

l iv ing standard was permitted to be as low as i t was. 

He therefore ins is ted toat steps be taken to 

improve conditions in boto spheres. »e are not , in tois 

t he s i s , primarily in teres ted in h i s suggestions for 
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economic reform. V/e are concerned with his views on 

education* 
Not only did Ruskin want aid from toe 

government, but he considered i t to be toe duty of 

s t a t e to make education compulsory and to make i t s 

aid so extensive toat no such thing as tu i t ion fees 

for students would ex i s t . In h i s usual categorical 

manner, he says: 

Compulsory 1 Yes, by a l l means • "Go ye 
out into toe highways and hedges, and 
compel them to come in . " Compulsory i 
Yes, and g ra t i s a lso . Dei Gratia t toey 
must be taught, as, Dei GratiaT you are 
s e t to teach them. I hear strange ta lk 
continually, "how d i f f i cu l t i t i s to 
make people pay for being educated I" 
Why, I should think so I Do you make 
your children pay for t h e i r education, 
or do you give i t to them compulsorily, 
and g ra t i s ? You do not expect them to 
pay you for toeir teaching, except by 
becoming good children* Why should you 
expect a peasant to pay for his ,except 
by becoming a good man ? —payment 
enough, I think, i f we knew i t* (9) 

As s t a t i s t i c s quoted above indicated i t i s a common 

pract ice today to contrast the vast sums spent on 

amusement to toe petty sums spent on education. Ruskin 

was conscious of toese disgraceful contrasts too. 

I t appears toat of our public moneys, for 
every pound toat we spend on education we 
spend twelve e i ther in charity or punish­
ment} ten millions a year in pauperism and 
crime and eight hundred thousand in ins t ruc t ­
ion^ (10) 

(9) Time apq Tlfle.Tha grown, of Wild Olive, 
by J . Ruskin, London JGeorge Allen & Co., Ltd. ,1911, p . 345. 

(10) ibid, p.346. 
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In an even more sarcas t ic vein, Ruskin returns to th i s 

same theme in another of h i s works* 

I say f i r s t we have despised l i t e r a t u r e . 
What do we, as a nation, care about 
books ? How much do you think we spend 
altogether on our l i b r a r i e s , public or 
pr iva te , as compared wito what we spend 
on our horses ? . . . 0 r , to go lower s t i l l , 
how much do you think the contents of 
toe book-shelves of toe United Kingdom, 
public and pr ivate , would fetch, as com­
pared with the contents of i t s wine-
ce l l a r s ? (11) 

Ruskin proceeded to develop tois l i ne of toought wito 

answers toat made i t c lear that education was not 

receiving toe support i t deserved* He did not , however, 

l imi t himself to t h i s negative approach of pointing 

out how much money went elsewhere* He went on to 

emphasize the fact , so fully appreciated today, toat 

education i s a most valuable thing* In the vernacular, 

i t pays off handsomely. But i t does not necessari ly 

pay off in dol lars and cents* 

You do not learn toat you may live—you 
l ive tha t you may learn* You are to spend 
on National Education, and to be spent 
for i t , and to make lay i t , not more money, 
but be t t e r menj to get into tois Br i t i sh 
Island the grea tes t possible number of 
good and brave Englishmen* They are to be 
your " money's worth "• (12) 

Ruskin ins i s ted upon tois need for " good " 

men* His re l ig ious upbringing and great famil iar i ty 

with Holy Scripture coloured h i s every toought and 

(U) Sesame and Ml ies .by J . Ruskin,London: 
Cassell & Co*, Ltd . , pp. 81-82. 

(12) Time and Tide t The Crown of \fild Olive, 
by John Ruskin, p . 345. 

file:///fild


utterance* ( Incidental ly, h i s prose s tyle did not 

suffer from his frequent reading of toe Bible.) There 

are times when Ruskin sounds very much l ike Leon Bloy. 

The following quotation combines toe desire for 

reform wito the f iery eloquence of toe French 'pilgrim 

of toe absolute' • 

•But", i t i s answered,"they cannot receive 
education," Why not ? That i s precisely 
toe point a t i s sue . . . .The r ich not only 
refuse food to toe poor j toey refuse wisdoms 
toey refuse vi r tue j toey refuse salvation* 
Ye sheep without shepherd, i t i s not toe 
pasture tha t has been shut from you. but 
toe presence. Meat I perhaps your r ight to 
toat may be pleadablej but other r ights 
have to be pleaded f i r s t* Claim your 
crumbs from the tab le , i f you wi l l ; but 
claim them as children, not as dogs $ claim 
your r igh t to be fed, out claim more loud­
ly your r igh t to be holy* perfect and pure* (13) 

There were times when Ruskin seemed far ahead 

of h i s times. Upon occasion he would assume toe mantle 

of toe seer and reach out into toe future. In toe lig&t 

of what has happened in Canada and toe United States 

in toe l a s t decade, how pregnant wito meaning are toe 

following l i ne s ; 

I believe toat toe masses have a r igh t to 
claim education from toeir government 5but 
only so far as toey acknowledge toe duty 
of yielding obedience to toeir government* (14) 

Might the l ines not well and wisely be read to those 

educators whose notions of freedom are so confused toat 

they harbour on toeir campus a variety of shades of 

"" (13) Uyyfco This Last.by J . Ruskin* London: 
Cassell & Co.. Ltd*, p . 1£7. 

(14) Po l i t i c a l Economy of Art, by J . Ruskin, 
London: Cassell & Co*, Ltd*, p . 11 . 
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Bad* We have read of schools where undergraduate 

societ ies have been formed lay pinks and fellow-

t rave l le r s wito toe blessing of the author i t ies i 

These nouveaux Russes would be denied 

toe r ight to free education by Ruskin. How logical 

h is stand i s can be appreciated by Canadians who saw 

a number of t h e i r universi ty graduates undermine the 

very government which made i t possible for them to 

attend school. Surely a man who plans your destruction 

i s not ent i t led to your support and encouragement. 

The whole thing smacks of suicidal fol ly — or, 

criminal hypocrisy on the par t of educators who pay 

l ip-service to toe ideals of democracy while, secre t ly , 

they genuflect to toe Kremlin* 

These are not mere theoret ica l problems. 

Quite a fuss was created a year or so ago when, in toe 

United Sta tes , a student who admitted being a Communist 

was granted a government scholarship • What should 

have been a clear-cut affa i r denying toe scholarship 

to toe student turned out to be a long-drawn out f ight 

over academic freedom. Obviously, confusion does ex is t . 

I t i s about time we turned our backs on some of our 

modern pseudo-philosophers and sought wisdom in the 

toought of yesterday. A deep study and understanding of 

toe above-quoted Ruskinian toought would have cleared 

toe a i r of much Communist-inspired confusion in recent 

times. Ruskin i s not dead. We would be a heal this? nation 

i f we remembered toat f ac t . We harp upon r ights so 

much toat we forget du t ies . Ruskin saw both* 
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PtoflPtor VI 

Vocational Guidance, 

Chapter V was entitled ' The Right to Edu­

cation ' • This chapter might have been entitled • The 

Right to the Right kind of Education'. Today more 

than ever before it seems to be most important for 

toe student to have at least some special training 

in toat field in which his aptitudes can be made 

toe most of. In toese post-war years North American 

education is plagued wito overflowing campuses, 

jammed classrooms, over-populated laboratories and 

understaffed faculties. Under toe circumstances, there 

has inevitably come about a great deal of mass 

production in education. There was and is 30 much 

to be done and so few to do it toat toe technique of 

toe assembly line had to be introduced into schools. 

It has resulted in a monotonous and unhealthy 

production of mediocrity. There has been little or no 

time to separate the grain from toe chaff. There was 

a time when toe selected few attended university; 

now toe unselected many pretend toey study there. The 

average student receives a tv/entieto of toe individual 

attention his counterpart received two or three decades 

ago. 

The purpose of tois chapter is to record 

Ruskin's solution for toe problem. His remedy would 

work best under ideal circumstances and as implied 
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in toe preceding paragraphs education today is going 

through an abnormal period. However, the calm follows 

toe storm* A levelling off in enrolments may well be 

on its way. To know what to do then to better our 

educational set-up, we might wisely turn to Ruskin* 

Anyone who has done any teaching —or for 

toat matter, anyone who has done any observing — 

knows from sad experience toat an average class runs 

the gamut of intelligence from A to Z, The teacher 

of mathematics suffers in trying to teach embryonic 

poets. The instructor in chemistry finds toat toe 

student preparing for journalism is no catalyst in 

toe laboratory. The rhytomic subtleties of Hopkins 

are lost on toe bright light in electricat engineering. 

Some students are in toe wrong course. 

Other students shouln't be in any course. 

They have not got toe necessary Intellectual curiosity 

to enable toem to investigate strange fields, not toe 

assimilative powers to retain what toey have studied. 

The evil arising from this is toat toe rate 

of advancement of a class is set by the lowest 

common denominator. The bright student is almost 

forced to coast and toereby lulled into idleness. In 

tois way, the best materail is wasted. The mo3t is 

not being made of toese potential leaders. Therein 

lies toe problem. Overcrowding in education, as in 

housing, turns toe school into an intellectual slum. 

The more truly progressive schools have 

devised systems whereby such maladjustment can be 

remedied. A student who is a misfit in one class 
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might conceivably do very well in anotoer. His ta lents 

might open vis tae to hii;. tha t form a blank wall to a 

Classmate, compulsory orientat ion plans d i rec t toe 

Student along toe most helpful paths leading to h i s 

chosen career or along paths toat put his ta lents to 

toe best Us®. Seachers meet individually v.dto the 

pupi ls . Together they map out a c lear , over~r.ll plan* 

Together toey take a long range view of t he i r choice 

of a major* 

This does not necessari ly make for a lop­

sided t ra ining. Concentration upon a major i s not to 

be confused wito "speo i^ l i t i s " of -Men r:e shal l have 

more to say l a t e r . I t if, t rue tha t schooling iz ideally 

meant to learn to l ive end think in te l l igen t ly . I t 

should gi.ve a broad cul tura l background rather then a 

narrow t ra ining in a t rade . Trovertheless, education can 

do toe former and not neglect the l a t t e r completely* 

Only a Utopian would deny toat education does make a 

major contribution to one's profassioncJ. success. In 

toe words of Jacques Maritain: 

Tne u t i l i t a r i a n aspect of education — 
which enables toe youth to get z. job and 
make a living—- must surely not be d i s ­
regarded, for1 toe children of man are not 
made for a r i s toc ra t i c leisure* (1) 

Rather than, allov/ a student to choose a course 

because i t i s easy, or beeause his friends tool: i t , or 

because toe hours are convenient, or because he can ' t 

think of anything e lse , ux' n o i i choose v.lto ca rHr in 
min$? 

http://over~r.ll
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Find out what a s tudent ' s i n t e r e s t s , l ikings and 

hobbies are and use these as a guide in mapping out 

the blueprint of h i s scholast ic ef for t . Find out 

what his aversions are and waste no time trying to 

f i t a round peg into a square hole. 

Today, toe be t t e r schools put be t te r students 

into special classes and toey advance more rapidly 

and profi tably. There i s so much to be done in the 

world and such great need for toe best minds to 

solve our problems that i t i s suic idal folly to 

dull keen in te l l ec t s and delay eager minds. 

The students themselves should be made to 

appreciate the i r own equipment and ambitions. This 

cannot be done in any dim and vague way, but only 

by giving the 3tudent helpful vocational counseling* 

The average individual has some forte or, a t l eas t , 

some one asset to offer. Does he rea l ize i t ? Too 

often he doesn' t and as a r e s u l t d r i f t s through 

a college course without a glance a t toe hard 

economic r ea l i t y s tar ing him in toe face toat some­

day soon he wi l l have to earn a living* Since too 

few can or wil l do ©lis for themselves, toey 

should be screened in such a way tha t toey, toe 

school and society benefit* 

The ideas about guidance and orientat ion 

writ ten of in toe preceding paragraphs were not 

strange to John Ruskin* He saw toe problem, fore­

saw toe danger and suggested r> solution. 
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This solution was not to limit toe number 

of people educated, but to direct toem into toe 

fields toey were cut out for. Let toe cream of the crop 

be destined for leadership and given toe necessary 

training for toat task. Prepare those less well 

endowed wito intelligence for earning a livelihood. 

Give toem the means to live in relative comfort, but 

waste no time in talking above toeir heads. The 

distinction is being insisted upon here because 

some thinkers would deny education to toe " masses ", 

feeling that it is caviare to toe general and is 

probably a source of greater evil than good. They 

see toe Caliban in man and, like Prospero, deem 

some men incapable of goodness. Toynbee, for inst­

ance, puts toe whole matter this way: 

One unforeseen stumbling-block has been 
toe inevitable impoverishment in toe 
intellectual results of Education when 
toe process is reduced to its elements 
and is divorced from its traditional, 
social and cultural background in order 
to make it "available" for toe "masses" 
• The possibility of turning Education 
to account as a means of amusement for 
toe masses— and of profit for toe entre­
preneurs by whom the aimisement is pur­
veyed—has only arisen since toe intro­
duction of Universal Education of an 
elementary kindj and tois new possibility 
has conjured up a third stumbling-block 
which is the greatest of all; for it is 
tois toat has cheated our educationalists, 
when they have cast toeir bread upon toe 
waters, of toeir expectation of finding 
it after many days. The bread of Universal 
Education is no sooner cast upon toe waters 
of social life than a shoal of sharks 
rises from toe depths and devours toe 
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children's bread under toe philan­
thropist's eyes. In toe educational 
history of England, for example,the 
dates speak for themselves.Universal 
compulsory gratuitous public instruc­
tion was inaugurated in this country 
in A.D. 1870: the Yellow Press was 
invented some twenty years later — 
as soon as toe first generation of 
children from the national schools 
had come into the labour market and 
acquired some purchasing power — -
by a stroke of irresponsible genius 
which had divined toat toe education­
al philanthropist's labour of love 
could be made to yield toe newspaper-
king a royal profit. (2) 

This would be the almost inevitable result 

if all men were to be given the very same training 

or education. Some soils are barren and desirable 

plants fail to take root in toem. Ruskin had an 

idea toat would help solve tois problem. 

His TRIAL SCHOOLS were meant to weed out toe 

weak and direct them into fields where toeir limited 

abilities would be used, and to take advantage of toe 

more intelligent in preparing toem for careers of 

greater responsibility. He recognized the disparity 

in toe intellectual equipment of men* V/riting of 

education and the aptitudes and talents of students, 

he wisely pointed out toat: 

...there are other divinely-appointed 
differences, eternal as the ranks of 
toe everlasting hills, and as toe 
strength of toeir ceaseless waters.(3) 

(P^A Study of Historyfby Arnold J. Toynbee, 
Oxford University Press, 1936, pp.193-194. 

(3)Time and Tide, by John Ruskin, London: 
George Allen and Co.,Ltd., 1911, p. 167. 
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Developing t h i s idea in much c r e a t o r d e t a i l , Ruskin 

wrote elsewhere: 

•• .whatever toe per fec tness of toe edu­
ca t iona l system, t he r e must remain 
i n f i n i t e d i f ferences between toe na tures 
and capac i t i e s of men; and toese d i f f e r ­
ing na tures are genera l ly range able under 
toe two q u a l i t i e s of l o r d l y , ( o r tending 
towards ru l e , cons t ruc t i on , and harmony), 
and s e r v i l e (or tending towards mis ru le , 
des t ruc t ion , and d i s c o r d ) : and, s ince toe 
lo rd ly p a r t i s only i n a s t a t e of p r o f i t ­
ableness while rul ing* and toe s e r v i l e 
only in a s t a t e of redeemableness while 
serv ing , toe whole hea l th of toe s t a t e 
depends on toe manifest separa t ion of 
these two elements of i t s mind. (4) 

The d i f fe rences , he r e a l i z e d , were there 

and education could do l i t t l e o r nothing about toe 

presence of t a l e n t i n one person and i t s absence 

in another . 

You c a n ' t manufacture man, any more than 
you can manufacture gold. You can f ind 
him, and re f ine him: you can d ig him out 
as he l i e 3 nugget-fashion i n toe mountain 
stream: you br ing him home; and you make 
him i n t o cu r ren t coin, o r household p l a t e , 
but not one g ra in of him can you o r i g i n a l l y 
produce. (5) 

Ruskin saw toat among men the re was good 

and bad, wisdom and foo l i shness . He knew toat man­

kind does no t always make toe most of the good. And 

he knew, t o o , toat toe f a u l t l ay no t i n our s t a r s 

bu t i n ourselves toat we are unde r l ings . 

(4) Unto This Last & Other Essays on Art 
and P o l i t i c a l Economy .by John ifoskin, Everyman's 
Library , London: J .U, Dent & Sons ,Ltd . , pp.270-271* 

(5) The P o l i t i c a l Economy of Ar t , by John 
Ruskin, London: C as s e l l & Co*, L t d . , p . 14. 
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Said Ruskin: 

. . .we find toat "of thousands of seeds, 
He (God) often brings but one to bear", 
often not onej and the one seed which 
He appoints to bear i s allowed to bear 
crude or perfect f r u i t according to toe 
dealings of toe husbandrian with i t . . . . 
toe seeds of good and evi l are broad­
cast among men, jus t as toe seeds of 
t h i s t l e s and f ru i t s are? and tha t , acc­
ording to toe force of our industry, 
and wisdom of our husbandry, toe ground 
wiH bring forth to us f igs or t h i s t l e s . 
So toat when i t seems needed tha t a 
cer tain work should be done for toe 
world, and no man i s there to do it ,we 
have no r igh t to say toat God did not 
wish i t to be done: and therefore sent 
no man able to do i t . The probabili ty 
i s , toat He sent many men, hundreds of 
men, able to do i t ) and tha t we have 
rejected toem, or crushed them: by our 
previous folly of conduct or of i n s t i ­
tut ion, we have rendered i t impossible 
to dist inguish, or impossible to reach 
them. (6) 

Having declared man's " nea culpa " for h is 

fa i lure to use t a l en t to toe best advantage* Ruskin 

began looking about for a solution. What was to be donel 

How was man to proceed ? I t became obvious toat 

special t raining had to go to special aptitudes and 

t a l en t s . livery man could not be profitably thrown into 

toe same mould. I t would be necessary to analyse, 

study and appreciate the man, and toen decide how to 

get toe best out of him: 

One man . i s made of agate, anotoer of oak; 
one of s l a t e , anotoer of clay. The edu­
cation of toe f i r s t i s polishing; of toe 
second, seasoning: of toe third,rending; 
of toe fourth,moulding. I t i s or no use 

(6) The Po l i t i c a l Economy of Art, by John 
Ruskin, London: Cassell & Co.,Ltd., p . 91 . 



69 

to season toe aga te : i t i s vain to 
t r y to po l i sh toe s l a t e : bu t boto 
are f i t t e d , by toe q u a l i t i e s they 
possess , f o r s e rv i ce s i n which they 
may be honored.(7) 

This p repara t ion for l i f e , which today has 

blossomed in to toe necessary and he lpfu l f i e l d of 

voca t iona l guidance, was a toought which often came 

to Ruskin. We f ind i t here and the re throughout h i s 

w r i t i n g s . One of toe d i f f i c u l t i e s in studying" Ruskin 

i s tois unfor tunate h a b i t of h i s of broadcast ing h i s 

toou^it h e r e , t h e r e and everywhere. I t i s toe t ask of 

toe s tudent and admirer of Ruskin to gather toese 

d ispersed medi ta t ions i n to a l o g i c a l order and more 

ava i l ab le form. In The Crown of Wild; Olive f Ruskin 

re turned to toe theme. 

No teacher can t r u l y promote toe cause 
of education, u n t i l he knows toe mode 
of l i f e f o r which t h a t education i s to 
prepare h i s p u p i l . (8) 

Ruskin did no t went to do away wito the 

di f ferences between men but to measure, manifest and 

employ toem. ( 9) He advocated toe establishment 

i n every important town of ' schools of t r i a l ' which 

would do the pruning and s e l e c t i n g of t a l e n t . He 

developed toe idea in a famous passage in h i s Th§ 

P o l i t i c a l Economy of Ar t : 

(7)The Stones of Venice.by John Ruskin.New 
York:Peter Fenelon C o l l i e r & Son,19CO,vol . i i I ,pp.220-l 

(8)The Crown at Wild Olive,by J . ^ k i n , 
London:George Allen & Co. ,Ltd*,1911, p . 2dd. 

(9)Time and Tide.by J . "luskin, p . 1^7* 
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But toe general pr inciple of t r i a l schools 
l i e s a t toe root of toe matter —of schools, 
toat i s to say, in which toe knowledge toat 
i s offered and discipl ine enforced sha l l be 
a l l part of a great assay of toe human soul, 
and in which the one sha l l be increased, toe 
other directed, as the t r i ed heart and brain 
wi l l best bear, and no otherwise,...One 
thing, however, I must say, tha t in tois 
t r i a l I believe a l l emulation to be a false 
motive, and a l l giving of prizes a false 
means. All toat you can depend upon in a 
boy, as s ignif ica t ive of true power,likely 
to issue in good f r u i t , i s h is wi l l to work 
for the work's sake, not his desire to sur-
paso h i s school-fellows; and toe aim of toe 
teaching you give him ought to be, to prove 
to him and strengthen in him his own separate 
g i f t , not to puff him into swollen r iva l ry 
wito those who are everlastingly greater 
than he; s t i l l less ought you to hang favours 
and ribands about toe neck of toe creature 
who i s the greates t , to make toe r e s t envy 
higu Try to make toem love him and follow 
him, not struggle wito him* (10) 

What sound and r ich pedagogical advice i s 

contained in toe l a s t par t of toe foregoing quotation 

Ruskin, who did not l imi t h is teaching to Oxford 

but reached out to broaden toe horizons of toe 

working man as well, put f i r s t things f i r s t . He l i t 

competition play second fiddle to t rue learning. 

Surpassing a school-fellow in scholast ic r ivalry may 

not mean very much i f h i s academic standing i s below 

par* True, you are be t t e r than he i s . The important 

thing i s tha t he i s not very good. The mediocre i s 

be t te r than toe poor, but who wants to be mediocre ? 

Ruskin wanted each student to do h i s best and not 

j u s t be t te r than h is fellows. I f some of our modern 

schools paid less a t tent ion to grades and more 

. (10) The Po l i t i ca l Economy of Art, hy John 
Ruskin, p . 92. 
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at tent ion to true accomplishment and progress i t 

would be an improvement. JSvery student and every 

man can and should do h i s best ; no man can do more. 

Wito Ruskin, a l l tois t a lk about making 

toe best of every creature was not pious pla t i tude 

and loose t a lk . He moant i t . He considered i t to be 

a duty and he considered fa i lure to do I t a dere­

l i c t i on of duty. Ruskin was a re l igious man and he 

described tois necessary task as a duty to God. 

If, indeed, no effort be made to discover, 
in the course of toeir early t ra in ing, for 
what services toe youths of a nation are 
individually qualified; nor any care taken 
to place those who have unquestionably 
proved toeir f i tness for certain functions, 
in toe offices toey could best f u l f i l l , — 
then, to ca l l the confused wreck of social 
order and l i f e brought about by malicious 
col l is ion and competition, an arrangement 
of Providence, i s quite one of toe mo3t 
Insolent and .wicked ways in which i t i s 
possible to take toe name of God in vain* (11) 

Wiser words were seldom spoken. Ruskin i s 

in very good company in t h i s matter, for St . Thomas 

Aquinas puts the same toought in toese words: 

. . . in human government disorder resu l t s 
when man i s se t In authority, not because 
of h i s excellence in i n t e l l e c t , but because 
he has usurped toe government by bodily 
force, or beeause he has been appointed to 
rule-through motives of sensual des i re . 
Nor does Solomon omit to mention tois 
disorder for he says (Jccles . x .C ,6 . ) : 
"There i s an evi l toat I have seen under 
toe sun, as i t were by an evU proceeding 
from toe face of toe prince; a fool se t in 
high digni ty ." Nov; the divine providence 
i s not denied by a disorder of tois kind. 
For I t r e su l t s , by Cod'a permission, from 
a defect in toe lower agento. (12) 

(11) Time and Tide, by J . -tuskin, p7TT6T~~ 
(12) nmrtr* G^t.ilGa.bv 3t.Thomas,3,LXOCI, 
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Upon sober r e f l e c t i o n , Ruskin 's views exposed 

i n tois chapter s t r i k e one as eminently sane . Ruskin 

recognized toe f a c t toat i n s p i t e of toe f ine t a l k 

about everyone being born equal , toe f a c t was t h a t , 

i n t e l l e c t u a l l y speaking, t he r e were degrees of i n t e l l i ­

gence. Such th ings as ap t i tudes and a b i l i t i e s e x i s t in 

one ind iv idua l toat a re no t to be found in another, 

A coming chapter w i l l develop Ruskin 's ideas 

about manual t r a i n i n g . In the proper p lace , h i s i n s i s ­

tence upon everyone doing something along these l i n e s 

w i l l be t r e a t e d . The preceding p a r t s of tois chapter 

have mentioned Ruskin 's ' T r i a l Schoo l s ' , In toese 

schools , toe s i z i n g up of toe ind iv idua l would enable 

toe a u t h o r i t i e s to guide, d i r e c t o r o r i e n t a t e him along 

the paths he v/as b e s t equipped to follow. In t h i s way, 

the born leader would receive t h a t t r a i n i n g which would 

enable him to make toe most of h i s t a l e n t s fo r h i s own 

b e n e f i t and toat of h i s country. On toe otoer hand, toe 

s tudent with a p r a c t i c a l and s c i e n t i f i c type of uind 

would be d i r ec t ed accordingly. 

I t would be i n t e r e s t i n g to f ind an example of 

a country whose educational system was based upon 

Ruskinian p r i n c i p l e s , Recent news despatches (13) des ­

c r ibe coming reforms in the French school system t h a t 

square remarkably wito toe p r i n c i p l e s advocated by 

John Ruskin. 

( 13) UPHEAVAL IN SLOW MOTION,Time Magazine, 
February 6, 1950, p . 36 . 
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During toe German occupation Frenchmen began 

to brood over t h e i r p l i g h t and a g r e a t dea l of sou l -

searching went on. The whole f ab r i c of soc ie ty was ana­

lysed wito the g r e a t e s t ca re . In toe case of education, 

i t was r e a l i z e d t h a t Napoleonic laws, going back to 

1806, s t i l l ex i s t ed . Na tu ra l ly , c r i t i c s claimed t h a t 

modern times and problems ca l l ed for a modernized system 

of school ing. 

The French government d id what so many otoer 

governments have done i n r ecen t y e a r s . I t s e t up a 

commission t o i n v e s t i g a t e , r e p o r t and suggest needed 

reforms. After th ree years work the r epor t was returned* 

This was i n 1947. The French government toen did what 

so many o toer governments have done throughout toe 

y e a r s , i t proceeded t o ignore the r e p o r t . 

F i n a l l y , i n December 1949, toe Minis ter of 

Education Yvon Delbos decided to do something about i t . 

whether he succeeds or f a i l s w i l l no doubt depend in 

p a r t upon toe ups and downs of French governments. How­

ever , toe r epo r t i t s e l f i s i n t e r e s t i n g to any s tudent 

of Ruskin's views on educat ion. 

I t i s planned to have ch i ld ren a t tend primary 

school for s ix years during which time toere w i l l be 

s p e c i a l emphasis on whax Til J magazine descr ibes as 

" learn ing by doing methods". Ruskin ( 3ee chapter jn 

Spec ia l i z ing ) advocated manual work for ch i ldren . 

Following tois primary education, France plans ti have 

a two-year o r i e n t a t i o n program le . During toe^e yecrs 

every e f fo r t i s to be made to tost toe s tudents for 



64 

aptitudes and a b i l i t i e s , Ruskin iiaa th i s same idea in 

mind when he described h is 'T r i a l Schools'. After tois 

sort ing out process, French students are to continue 

t h e i r education or t ra in ing in manual trade schools, 

technical schools, or universi ty preparatory schools. 

In very much toe same way, Ruskin wanted to separate 

the cream of toe in t e l l ec tua l crop and prepare toem 

for future leadership. 

I t i s not meant to suggest toat toese French 

reforms were actually bu i l t according to Ruskin blue­

p r in t s . I t i s merely meant to emphasize toe fact that 

Ruskin's ideas were no eccentric, wild and impossibly 

Utopian schemes. His thoughts on education made sense 

in h i s day and are s t i l l applicable. 
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Chapter 301 

Ruskin and Speedy, g ^ r y ^ 

The his tory of education has been a record 

of attempts to s t r ike a sui table balance between 

tha t t ra ining which produces a man of culture and 

tha t which enables a man to maintain a decent stan­

dard of l iv ing . At different times, in different 

schools, under different systems toese attempts have 

fai led and toereby brought about a renewal of toe 

cry for be t t e r compromises. The educators who con­

centrated upon the acquisition of culture looked 

down the i r noses at toe science-mad mechanics who 

toought only in terms of mater&jy. comfort. The l a t t e r 

described toe B.A, degree as toat which enabled i t s 

holder to scorn toe money i t made i t impossible for 

him to earn. The purpose of tois chapter i s to draw 

a brief sketch of tois educational warfare in America 

especially and to point out toat Ruskin saw toe 

opposing camps shaping up and even provided U3 wito 

the answe^r to the problem. This answer wi l l be 

given in par t in th i s chapter and more fully develo­

ped in the chapter en t i t led ' The Heart of education ' . 

Without going in to toe hundred and one 

va r i e t i e s of solution to toe curriculum problem, i t 

would probably be fa i r ly accurate to say toat toe two 

main camps in North American educational warfare are 

the followers of John Dewey and toe followers oJ 
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Robert Maynard Hutchins. 

Roughly speaking, Dewey might be compared 

to toe extemists of the French Revolution who 

wanted a root and branches revolution. They would 

break completely with toe past and erect toeir new 

Utopia in a vacuum of sorts. To continue wito toe 

comparison, Hutchins and company are more like 

Edmund Burke, who insisted upon building toe 

future upon toe tried and true formulae of the past. 

Dewey's followers are toe advocates of 

vocational training almost exclusively. They 

believe in learning by doing and not by being 

told what to do. They are toe materialists belong­

ing to toe science school. They are positivlsts 

who, whether they admit it or not, relegate 

philosophy to the field of opinion. They pay it 

U p service but refuse to grant it supremacy over 

science* They see no hierarchy among toe subjects 

taught in our seats of higher learning* One 

subject is as noble and important as another 

according to toeir way of thinking. Their Natura­

lism will not allow any supernatural Theology. 

Metaphysics is on a par wito physics. One opinion 

equals anotoer. There is no settled truth. The 

man who concentrates or majors in one field, no 

master which, is as well educated and as nicely 

balanced culturally as any otoer specialist in 

any other field* They cannot see toe point to 
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toe joke that a specialist is one who learns more 

and more about less and less until finally he knows 

everything about nothing. 

Dewey's theory of education, which has 

admittedly had tremendous influence in America, is 

not always too clear as to toe alms of education. 

We agree toat we are uncertain as to 
where we are going and where we want 
to go, and why we are doing what we 
do. (1) 

This is not too surprising in view of toe fact toat 

Dewey refuses to look to the past for guidance. Boast­

ing of his system of education as ' liberal*, he 

deplores the cramming of information down toe 

throats of students as the authoritarians do* He 

insists upon freedom from control of any religious 

group, dogma, convention or tradition* A H this 

amounts to a foolish refusal to accept truth from 

past generations and a petulant adolescent insistence 

upon finding things out for oneself. It leads toe 

student down the labyrintoine ways of specialization 

and bars him from toe heights whence the truth of 

the past can be seen and assimilated* According to 

Dewey toe things taught must have immediate applica­

tion* Education should appeal to desire rather than 

to duty. The desire is created in toe student by 

having him see and understand the immediate applica­

tion of what is taught. 

(1) CHALLENGE TO LIBERAL THOUGHT, by John 
Dewey. In Fortune. August 1944, p. 165. 
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A gospel of duty separated from empi­
rical purposes and results tends to 
gag intelligence. (2) 

He does not believe in any law of delayed 

action in education. He fails to see toat seeds 

planted in youth might well bear fruit in later 

years. Dewey Is a fairly mild man; his disciples 

are not. Sidney Hook is to Dewey what Huxley was to 

Darwin —his bulldog. Along wito Hook, are Irwin 

Edmanaa and thousands of American teachers. They 

are pragmatic, utilitarian, vocational, professional 

and concentrate on * how to make a living '. 

The exaggerated importance assigned to 

specialization combined wito Dr. Charles Eliot's 

introduction of the free-eleetive system at Harvard 

led to serious lop-sidedness in education. It 

produced men who were all science and knew little 

or nothing of toe humanities. 

The early members of what could for conve­

nience be called toe Hutchina-Adler school seemed 

to lean toe other way. Their solution lay in toe 

100 Great Books. They preached a return to Latin 

and Greek thinking. They sought wisdom and not 

technique* Van Doren and Erskine at Columbia, Barr 

and Buchanan at St. John's, Adler and Hutchins at 

John 
tete»«Min Philosophy and Political by 

Dewey, N.Y.iHenry Holt, 1915, p.54. 
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Chicago were toe biggest names in tois return to 

Socrates, Plato, Aquinas and otoers . They claimed 

some subjects were more important than others . 

They preached hierarchy in a college calendar. 

Theology would be king i f possible. In *iitchins' 

own words: 

The curriculum, toen, should include 
toe knowledge and understanding of 
toe principles of morality* I t should 
include boto natural and sacred theo­
logy; for how can a man c a l l himself 
educated who does not grasp toe lead­
ing ideas toat since the dawn of h i s t ­
ory have animated mankind ? (o) 

" Faute de mieux »«, in a non-denominational 

school, metaphysics would top toe l i s t . But t ru th , 

arrived a t deductively as well as inductively, 

would be sought and toey claimed could be found. 

Educated man would be produced by the exchange 

and study of ideas in a round table discussion 

and not found in a laboratory tes t - tube exclusively. 

The educational system or movement 

sponsored by t h i s group i s sometimes called ' Edu­

cation for Freedom ' . Whereas the Dewey followers 

look for fructiferous resu l t s from education, 

toese neo-Newmanites ( and neo-Ruskinians I ) 

look for luminiferous resu l t s from knowledge. They 

want a universi ty to be primarily in t e l l ec tua l . 

And toey want i t to teach a student how to l ive 

(3) Morals.Religion.and Higher Education, 
by H.I.I. Hutchins, U.of Chicago Round Table, 
January 15, 1950. 
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r a t h e r than how to make a l i v i n g . These ideas are 

coming to the genera l p u b l i c ' s a t t e n t i o n more and 

more and toe Dewey forces are f igh t ing back. The 

Cathol ic schools have l i ned u-p v.ito Hutchins i n 

tois qua r r e l . Rev. Leo R. \<ard, C.3.C. hoicks 

s i m i l a r views i n h i s B^eprfort, fpr_Jaj^&hojj(c. 

Universi ty ( Herder, 1S4S), The vie-*/- of Dewey, 

Hook, e t c . are expressed in a book e n t i t l e d The 

AutfaprJtre&ffi.Afcl^Pt to £fflsa*r^_jjdi*cxAioj|, by 

John Dewey, Sidney Hook and o toers (ftev; York: 

King's Croud P r e s j . ) . 

For a while t he r e appeared toe danger 

toat toe Hutchin i tes might lOvie themselves in 

en t i cu i ty and not adjus t themselves to toe modern 

world in which we must a l l l i v e . For tuna te ly , 

having seen the b l ind groping and sad i s o l a t i o n ­

ism of too scient is ts l o s ing -themselves in the 

foggy, foggy dew of Deweyism, they t r i e d no t to 

go to toe o toer extreme. As a r e s u l t , r ecen t 

developments have ind ica ted toat a happy medium 

i s being s t ruck between toe two f i e l d s of 

academic endeavour. 

Hutchinisa has nea t ly s idoste^reC toe 

i nev i t ab l e accusat ion of s t i f l i n g h i s t o r i c a l 

provincia l ism l^y a t t r a c t i n g toe wor ld ' s g r e a t 

s c i e n t i s t s t o the Universixy of Chicago. These 

nen f ind Chicago's f l u i d world of thought to 

toeir l i k i n g . They have reached out of t h e i r 

s c i e n t i f i c l a b o r a t o r i e s and borrowed from toe 
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technique of toe philosopher. Hutchins is not a 

science-worshipper, but he does recognize our need 

for it* The xientists themselves are net deified 

at Chicago, but respected. They are net put up on 

pedestals, true, but then toey are not ..ebunked or 

pilloried either. They are recoyiized afo umbers 

of a community of scholars wito toeir cualitios and 

toeir limitations, in being reminded of toe latter 

their eyes are cleared and toeir horizons widened. 

That, roughly speaking, would te a pic­

ture of education in i'jorto America today. Leaders 

in toe educational fields have recognised toe 

cleavage and spoken out about it on more than one 

occasion. 

During toe centenary celebrations at toe 

university of Ottawa in 1948, Dr. Robert C. A. 

Wallace, Principal of Queen's University, explored 

toe possibilities of toe coordination of Canadian 

higher education. His masterly discussion of toe 

problem was, in good part, an application of the 

problems exposed in preceding paragraphs to Canada* 

He said: 

There are clearly two different philos­
ophies of education in Canada....They 
(the English group) were a practical, 
pioneering people, and expressed toe 
practical things in school and college. 
They have proved toeraselves to be 
excellent applied scientists. TLe devel­
opment of toe resources of toe country 
has until recent years been largely in 
toeir hands. Tl.ey Lave laid stress on 
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science, mathematics, engineeriii£. 
From a purely material standpoint 
toe emphasis has paid,... But it 
cannot be said toat equal promin­
ence has been given to language 
and literature, to philosophy, to 
toe fine arts, to religion as has 
been given to science and applied 
science. We of toe English-speaking 
cominunity are not distinguished by 
our fine sense of language, lay our 
philosophical insight, by our deep 
religious sense. There is a danger 
that our culture may become some­
what hard, inflexible, materialis­
tic, if too serious an unbalance 
is created... The French-Canadian 
background is different The 
languages* ancient and modern, 
philosophical and metaphysical 
studies, and instruction in reli­
gion provided toe basis of the 
curriculum in toe classical coll­
eges..... It would be unfortunate 
if those who are in Canadian edu­
cational life and who are aware 
of toe development of Latin cult­
ure and of Anglo-Saxon culture 
under Canadian skies, should not 
endeavour to take toe best of boto, 
and integrate into a balanced whole. (4) 

Any number of differently worded express­

ions of toe same idea can be found in toe wi'itings 

of Livingstone of Oxford, Hutchins and Adler of 

Chicago, Lippmann of popular pundit for.e and a 

host of others. 

For in s t ance , Horard jlunford Jo- es , the 

Dean of the Graduate School of Arts and "ciences 

a t Harvard Univers i ty , has tois to say; 

The t r u e c o n f l i c t in education i s 
between an inc reas ing demand for 
t echn ic ians of a l l s o r t s and an 

(4) THE COORDINATION OF CANADIAN HIGHER 
EDUCATION, by Dr. R. C. 'rfcilace. In toe Revue de 
l ' U n i v e r s i t e d1 Ottawa. Vol .1 . No. l , Jan- . .a rs ,1949. 
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increasing feeling toat the po l i ­
t i c a l innocence of our armies r e ­
veals so great an ignorance of 
civic issues as to ca l l for a new-
deal in values. (5) 

The values he feels are so necessary 

are based upon toe Christian conception of toe 

dignity of man and of his inalienable r ights 

to certain freedoms. These can only be under­

stood from a philosophical and moral study of 

toe issues involved. The laboratory i s not toe 

cradle of Christ ianity or democracy. More and 

more educators are coming to rea l ize toe t ruth 

of tola fundamental fact . 

Dr. James Rhyne Ei l l i an , President of 

toe Massachusetts Ins t i tu t e of Technology, 

believes toat e l ec t r i ca l engineers, chemists 

and otoer technically trained men should have 

a deeper understanding of toe humanities* In 

March 1949, in h i s weekly column in the Hew 

York Times, Benjamin Fine gave an account of 

an interview wito President Killian* The l a t t e r 

disclosed at toat time tha t a change was on i t s 

way in toe M.I.T. curriculum toat would in t ro ­

duce more and more courses in toe f ie ld of 

general education and the humanities. We nuote 

here a sentence or two from toat newspaper 

interviews 

(5) CITIZEN 01. LUCilALTC ? by Howard 
Mumford Jones. In toe Saturday Review of L i t ­
erature t Vol.XXVI No. 38, Sept. 18, 194S. 
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Because engineering programs are 
crowded with technological sub­
jects, there has been a tendency 
to drop toe so-called "non-essen­
tial" courses. But toat is an 
extremely short-sighted move, Dr. 
KiUian feels.to) 

Newspaper reports from the campuses of 

toe nation indicate toat toe humanities are 

coming into toeir own once more. The Hew York 

Times recently (7) carried a story toat toe 

humanities had regained toe lead at Princeton 

University. To quote from toe item itself! 

An analysis of undergraduate course 
selections show3 toat toe average 
Princeton student is now spending 
more clasocom-hours studying religion, 
philosophy, English, music and art 
than toe several social sciences, 
his former preference. (7) 

Tills tendency, if it is indeed a ten­

dency, reflects toe philosophy of education of 

John Ruskin. As win be further developed in 

the chapter entitled ' The Heart of Rducation », 

Ruskin emphasized toe importance of toe moral 

element in all true learning as being basic* 

He then went on to the more specialized forms 

of training. 

Thus far we have exposed toe problem 

of producing an educated man and we have glanced 

at the opposing factions wito toeir panaceas, 

toeir cure-all courses. We have leaned U) toe 

(6) New York Times, Kar* 27, 1949, 

(7) Hew York Times, Jan. 15, 1950. 
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side of Hutchinism amid toe excited shouting of 

the test-tube tribe. 

To toe reader of John Ruskin all tois 

is old hat* A Ruskinian scholar doesn't need to 

read most Of toe modem 'epoch-making' books 

offering the 'long-awaited' solution to toe 

problem, Ruskin saw toe need for boto forms of 

education. He saw toe evil and danger of letting 

one outdistance the otoer. He paid tribute to boto, 

gave priority to one and anticipated toe best 

ho dint measures of our twentieto century thinkers. 

Ruskin, who was not a professional 

educator, wanted education to do toe two things 

at toe same time. On toe one hand, he wanted toe 

individual to receive the proper education for an 

enlightened citizen. At the same time, he wanted 

special training tout vould make it possible for 

toe ctudent to occupy a sufficiently advanced 

position in society for him to put his general 

training to toe best use. What good would an 

individual's general education do if he did not 

occupy a position of at least some influence "? 

In ̂ .uskin's world and in ours toe latter can only 

come about wito sufficient specialized training. 

Therefore, he advocated a bit of both. The better 

Victorian reformers agreed in tois. JJewaan 

admitted toe need for concentration in one field 

in order to earn a living. He merely insisted, 

alons wit'i Ruskin, toat it was not toe most 
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important thing. 

You see, toen, here are two methods 
of Education t toe end of toe one is 
to be philosophical, of the other to 
be mechanical; toe one rises towards 
general ideas, toe other is exhausted 
upon what is particular and external* 
Let me not be toought to deny toe 
necessity, or to decry the benefit, 
of such attention to what is particu­
lar and practical, as belongs to toe 
useful or mechanical arts; life could 
not go on without toem,...I only say 
that knowledge, in proportion as it 
tends more and more to be particular, 
ceases to be knowledge. (8) 

Ruskin was no narrow-minded partisan 

either. He saw toat specialization was good and 

necessary. However, he realized toat philosoph­

ical study and work in toe humanities might well 

be lost on some minus, wot only might this 

education fall on barren ground, but tois ground, 

which might otherwise be productive, could 

conceivably be lost beyond saving* How often 

have teachers seen students wasting toeir time 

and lives in studying the humanities when toeir 

every inclination and talent leaned towards 

science* Too often toey fail in toeir academic 

careers and tois failure foreshadows similar 

failure in life* Wrote Ruskina 

For one man who is fitted for toe 
study of words, fifty are fitted 
for toe study of things, and were 
intended to nave a perpetual, 

(8) Idea of a University» by Cardinal 
Newman, ed. by C. F, Harrold, New York; Longmans, 
Green and Co., 1947,pp.99-100. 
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simple, and religious delight in 
watching toe processes, or admi-
rin̂ ; the creatures, of toe natural 
universe* Deprived of this source 
of pleasure, nothing is left to 
toem but ambition or dissipation5 
and toe vices of too upper class 
of lurope are. I Relieve, chiefly 
to be attributed to tois single 
cause. (9) 

Ruskin went further. He felt toat even toe 

man of books should leave his ivory tower periodically 

to spend some time at toe carpenter's bench. There 

is a perfect blending of toinking and doing in 

liuskin's ideal education. 

But for toe continual education of 
toe whole people, end for toeir 
future happiness, they must have 
such consistent employment as shall 
develop all the powers of the fingers, 
and toe liiauo, tnd toe brain and toat 
development is only to be obtained 
by hand-labour. (10) 

•"lsevrhere, Ruskin amplified tois ideal 

It would be part of my scheme of physical 
education that every youth in toe state— 
from toe king's son downwards,—should 
loam to do something finely and thorough­
ly with his hands, so as to let him know 
vrhat touch neant; and what stout crafts­
manship f-xeantj and to inform him of many 
things besides. :;hich no man can learn but 
by some severely accurate discipline in 
doing. (11) 

f?)The Stones of Venice, by John Ruskin, 
I'ew York: Peter Feneloh Collier & Son, 1900, 
Vol. iii, r* ~1€* 

» ^ 1 P *™d ™ e «°* 'AM Crown of Wild Olivf. 
bv J . Huskin,London: G. Allen & Co . ,L ta* , 19I l ,p .351 . 

(11) Ibid, p. 134. 



78 

Ruskin did not limit his support of toe 

non-philosophic part of education to manual wort. 

He was among toe most eloquent and insistent 

champions of toe introduction of science into toe 

University of Oxford* His own catholicity of 

intellectual curiosity, which extended from art 

and botany to geology and zoology* was communi­

cated to his students whom he took on various 

field expeditions. 

However, as with Howard Mumford Jones, 

Robert Maynard Hutchins and Mortimer Adler today, 

Ruskin insisted upon toe priority of moral 

education* 

Without... (moral education) • • .no 
man can be educated humanly. He 
may be made a calculating machine 
— a walking dictionary — a painter 
of dead bodies — a twangler or 
scratcher on keys or cat-gut ̂ — 
a discoverer of new formi of worms 
in mud. Bat a properly so-called 
human being — never..... see first 
that,..( a child's )...realities 
are heavenly. "(22) 

In an earlier paragraph of tois chanter 

we quoted from Howard tSumford Jones' article in 

toe Saturday Review of Literature entitled 

'Citizen or Mechanic ?'• Doesn't Ruskin say toe 

same thing in toe following lines 1 
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But to feel toeir souls withering 
within tosa untoanked, to find 
toeir whole being sunk into an 
unrecognized abyss, to be counted 
off into a heap of mechanism^ 
numbered wito its wheels, and 
weighed with its hammer strokes; 
— this nature bade not,— tois 
God blesses not,—-tois humanity 
for no long time is able to endure.(IS) 

In our Indus tidal civilization wito its 

mass production ana assembly lines v/o too often 

make a tool of man* Because of the world's needs 

wee take great pride in being toe granary of toe 

world and toe arsenal of democracy* What we 

don' t stop to consider is toe tremendous and 

calamitous cost of all tois. Ruskin toought of 

itt 

We have much studied and much perfected, 
of late, the {jreat civilized invention 
of toe division OJ. labor 5 only we £,ive 
it a false name. It is not, truly speak­
ing, the labor toat is divided: but the 
men;- Divided into mere segments of men-
broken into small fragments and crumbs 
of lifej so toat all toe little pfece of 
intelligence toat is left in a man is not 
enough to make a pin, or a nail, but 
exhausts itself In making the point of a 
pin. ox* toe head of a nail* Nov it is a 
good and a desirable thing, truly, to 
make many pins in a dayt but if we could 
only see wito what crystal sands their 
points were polished,—sand of human 
soul, much to be magnified before it can 
be discerned for what it is,—we should 
think there night be some los3 in it also. (14) 

(13) The Stones of Venice, hy cohn 
Ruskin, Vol.ii, p. 105. 

( 
(14) ibid, iv lbb-lbu. 
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Applying tois idea to toe broad f ie ld of 

education, which i s what Ruskin had in mind, we 

find toat our nineteenth century sage anticipated 

toe great academic discoveries of toe educational 

reformers of today. For too many years now have 

toe side-shows of education been put t ing the main 

t en t out of business. Courses in cosmetics, ha i r -

cut t ing and a l l i ed top p r io r i ty f ie lds of cul tura l 

study and sc ien t i f i c investigation have made a 

circus of what was once the serious pursui t of 

learning. Voices of protes t , reminiscent of 

Ruskin',.., are being heard* 

I attacked vocationalism, and toe 
University of California announced 
e. course in cosmetology, saying 
' The profession of beautician i s 
toe fas tes t growing in th i s slate. • (15) 

A careful reading of tois chapter would, indicate 

Utdt Ruskin saw eye to eye wito today's reformers* 

In an amaaing number of s i tuat ions and in language 

toat i s equally amazing for i t s resemblance to 

u'.iat i s beiiig saic: today Ruskin spoke out against 

uuat lie considered to be wrong with education* 

The point of th i s t r e s i s i s toat h is nineteenth 

century words make i;uch sense in th i s twentieth 

century. 

(1-) Education for Freedom, by Robert U* 
Hutchins, Louisiana State University Press, 1943, 
p . 19* 
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Chapter Yixi 

The Heart of Sducatlflfl 

The heart of this chapter will be toe 

pointing out of Ruskin's insistence upon toe 

primacy of toe soul in man and toe consequent 

primacy of religion in education. Before getting 

to the heart of tois matter, however, we deem 

it necessary to sketch the skeleton, toat i&9 

give the setting or atmosphere which brought 

Ruskin to tois conviction. This matter of Ruskin's 

views of religion in education is all toe more 

Important and interesting in toat we of this 

twentieto century face many of toe same problems 

and man;'- of us see toe remedy in that very solution 

succ^sted by Ru3kin. 

Offhand it seems strange toat Ruskin 

should have felt it necessary to make a plea for 

religion in education in a Christian country. 

However, a glance at history clarifies the matter 

and justifies Ruskin*s alarm. 

Going bacl: to beginnings we see that, 

however wrong, toe Anglican Church was full of 

life and vitality in toe seventeenth century* It 

was a tine of growth and development when pamphlet­

eers argued religious questions and the Puritans 

made toe whole population religion-conscious. A 
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glance at the literature of toat century would 

lend emphasis to toe claim toat it was a religious 

age. The King James Version of toe Bible belongs 

to toe early part of the century. Later toe 

religious poetry of Hilton and the religious prose 

of Bunyan continued toe tradition* 7/ito toe 

Restoration, toe Puritan influence declined* In 

toe eighteenth century toe Anglican Church had 

lost its crip upon toe people to such an extent 

that VJesley broke away and founded Methodism* The 

LVangelical Movement was an Anglican counter­

attack. In time, it lost much of its earlier 

vigour. The Anglican Church, therefore, in eight­

eenth century pulpits had become coldly rational 

and lost its hold on toe hearts of toe people. 

In the nineteenth century, science raised its 

dangerous head. There followed toe sad, unnecessary 

and clumsy collision between religious and 

scientific extremists, Boto sides in toe Contro­

versy were guilty of much ignorance of toe ether 

side's possession of truth* Human nature being 

what It is, toe ignorance in no way affected toe 

categorical statements coming from toe two camps* 

As the century ran on into toe Victorian age, 

rationalism seemed to gain toe upper hand* A good 

part of Vietorian history is an account of toe 

men who fought against it. To quote Chesterton* 
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The rest of toe intellectual history 
of toe time is a series of reactions 
against it (rationalism), which come 
wave after wave* They have succeeded 
in shaking it, but not in dislodging 
it from toe modern mind. The first 
of toese was the Oxford Movement: a 
bow toat broke when it had let loose 
toe flashing arrow toat was Newman. 
The second reaction was one man; 
without teachers or pupils—Dickens. 
The third reaction was a group that tried 
to create a sort of new romantic ?rotes-
tantisa, to pit against boto Reason and 
Rome —-Carlyle, Ruskin. xllngsley* I aurice 
—perhaps Tennyson* (l) 

And so we see thai. Ruskin was among 

those who fought tois form of godles^ness. He 

knew toe past and toe good things of the past. 

Ruskin saw, too, how his own age differed from 

that past. Saturated as he was wito toe wisdom 

of former centuries, Ruskin enjoyed toe advantage 

of broader horizons than many of his fellow-

Victorians. He was not dazzled by toe surface 

changes brought about by toe Industrial Revolution 

in England* Through toe smoke and the steam and 

toe dust Ruskin never lost sight of toe basic 

facts of man's mental and morel welfare* When 

most people concentrated on what material progress 

could do for the body, Ruskin cried out in 

alarm at what it was doing to the mind and soul* 

As he was always interested in education, he 

looked to it to see what effects tois age of 

machinery was having on toe schools of toe land. 
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What do you suppose was toe substance 
of good education, the education of 
a knight* in toe Hiddle Ages ? What 
was taught to a boy as soon as he vas 
able to learn anything ? First, to 
keep under his body, and bring it into 
subjection and perfect strength^ toen 
to take Christ for his captain, to live 
as always in his presence and, finally, 
to do his devoir — mark toe word — 
to all men , Now, consider first, toe 
difference in their influence over 
toe armies of France, between toe anc­
ient word devojLr, and toe modern word 
jgloirp. And, again, ask yourselves 
vh&t you expect your own children to 
be taught at your great schools and 
universities. Is it Christian history, 
or toe histories of Fan and Silenus ? 
Your present education, to all intents 
and purposes, denies Christ and that 
is intensely and peculiarly modernism* (2) 

We are not Victorians, but we ean easily 

apply toe words written above by Ruskin to our 

schools today. There are those \a4io argue toat 

toe subtleties of Christian doctrine are far 

beyond toe grasp of students in primary and 

secondary schools. These people do not seem to 

realize toat toere is a law of delayed action in 

religious instruction. What is planted as a 3eed 

in youth may not take root for a long long time. 

Later on in life toat seed will take root and 

grow and develop. Then toe adolescent or mgytoe 

even toe man will profit ty what was taught him 

in his childhood. With tois in mind, Ruskin called 

for greater emphasis on religious instruction. 

(2) Pre-RanhaelAttsffl. by John guskin, 
Everyman's Library, # 218, J.M, Dent & Sons,Ltd*, 
p. 157* 

file:///a4io
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Ruskin did not limit himself to any such 

slight criticism of toe un-Christian character of 

education developing in ̂ n^land. saturated, as he 

was, wito toe spirit of toe uible and, therefore, 

wito the appreciation of toe impox'tance of religion 

in life, he detected toe evils in many fields not 

normally associated wito toe Church, The I^ustrail 

Revolutio?'- together wito toe spokesmen of toe new 

science had materialized much iiiglish thinking. 

Ruskin cried out against tois tendency j 

I know no previous instance in history 
of a nation's establishing a systematic 
disobedience to toe xirst principles of 
its professed religion. The writings 
which we ( verbally ) esteem as divine, 
not only denounce toe love of money as 
toe source of all evil, and as an idola­
try abhorred of toe Deity, but declares 
mammon service to be toe accurate and 
Irreconcileable opposite of God's service: 
and, whenever tney speak of riches absolute, 
and poverty absolute, declare woe to toe 
rich, and blessing to toe poor. Where­
upon we forthwith investigate a science 
of becoming rich, as toe shortest road 
to national prosperity. (3) 

While John Ruskin was interested in and 

spoke out about art, architecture, social economy 

and everything else which affected the moral healto 

of toe nation, he consiueA-ed toe educational 

system to mark toe pul&e 01 toe intellectual life 

of the people. A regular and healthy pulsation 
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in this member of the social body was, in Ruskin's 

mi-id, indicative of a soundness in the whole of 

society as well. This was something fundamental* 

If religion held its own in toe schools, all was 

not lo;̂ t. The toiiw-uii, oi' toe nation v/aa something 

of the soul, whereas political science and econo-

aics and allied subjects were of the body. If toe 

soul ",ao healthy, all would be well. Education's 

task was to care for toe soul above all. Therefore, 

to .cuskin, toe place occupied by religion in toe 

curriculum was of paramount importance. And*, eveny 

toere, he saw caiî a for alarm: 

.... in toe very institutions of which 
tne administration may be considered 
a;; toe principal test of the genuine­
ness of national religion, those devoted 
to education, toe Pagan system is 
completely triunphant; and toe entire 
body- of toe so-called Christian world 
haa established a system of instruction 
for its youth, vherein neither toe 
history of Jhriat's Church, not toe 
language of God's law, is considered 
a .itudy of toe smallest importance; 
\fterein* of rJLl subjects or human 
inouiry, hib oim religion is toe one 
in Vn.icZi a youth's ignorance is most 
easily forgiven. (4) 

It is interesting to note how toe milder 

tones of I'ewman carried toe same note of insistence 

upon toe place education should make for religion. 

To these who said toat religion should be off by 

<<L) The "tones of Venice,, by John Ruskin, 
He'.. YOJAS.: Peter Tendon Collier & Son, 1900, 
Vol. iii, *>?. 111-112. 

file:///fterein*
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i t se l f and should not be permitted to interfere in 

education with toe more 'practical' subjects, toe 
great Cardinal a aids 

In a word indeed, and in idea* it is 
easy enough to divide knowledge into 
human and divine, secular and religious 
and to lay down toat we will address 
ourselves to the one without inter­
fering with the other* but it is 
impossible in -fact* (o) 

Newman went beyond toat and pointed out toat a 

true university, by its very definition, had to 

include Theology* 

A University, by Its very name professes 
to teach universal knowledge j Theology la 
surely a branch of - knowledge j how toen is 
it possible for it to profess all branches 
of knowledge, and yet to exclude from toe 
subjects of its teaching one which* to say 
the least, is as important and as large 
as any of toem ? (6) 

Finally, he spoke of the relative importance of 

toe various fields of study in a college curriculum 

and claimed a first place for religion. It was basic* 

It was, according to Hewraan, 'toe heart of the 

matter. And, ̂ e au.Je&, toat toe systematic omission 

of any subject from a school's catalogue upset toe 

whole schaTie* Newman toought of toe whole thing In 

terns of cause and effect. V.'itoottt God toere would 

be notoing. Therefore everytoing toat exists depends 

upon God. Since any logical study of things should 

begin with toeiz* cause, God must- necessarily be 

(5) The Idea of a University.by Cardinal 
Newman, ed.by C.F. Harrold, N.Y.:Longmans,Green & 
Co..1947, P* 24. (6) ibid*pp* 18-19. 
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included in a sensible program of 3tudie3. 

In a word, Religion and Religious 
Truth are not only a portion, but 
a condition of general knowledge. 
To b lo t i t out i s notoing short , 
i f I may so speak, of unravelling 
the web of University Teaching. 
I t i s , according to toe Greek proverb, 
to take toe Spring from out of toe year. (6) 

When reading quotations of tois kind from 

Newman and Ruskin one has to remind oneself time 

after time toat toe \;ay&z were writ ten in toe nine­

teenth century and not in l a s t week's l a t e s t 

review of modern education. Anyone familiar vrito 

our schools recognizes toe ident ica l s i tuat ion 

facing our world today. So true i s tois, tha t 

the wise men of toda^ are crying out for the same 

remedial measures .advocated by Ruskin. Jacques 

Ucultain, for instance, who i s a spokesman for 

toe Catholic world of toought today as well as 

for more and more non-Catoolic groups, has never 

ceased ins is t ing upon toe absolute necessity for 

a re l ig ious oasis for our educational systems 

Thus toe fact remains toat toe complete 
and integral idea of man v;HIch Is the 
prerequis i te of education can only be a 
philosophical and rel igious Idea of man..** 
When I s t a t e toat toe education of man. 
in order to be completely well grounded, 
must he based upon toe Christian idea of 
man j I t i s because I think toat to is idea 

(6) Tha Idea of f> University, by Cardinal 
Newman, p* 62* 
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of men is toe true one, not because 
I see our civilization actually 
permeated with this idea* (7) 

Although not a Catholic, Robert liaynard 

Hutchins agrees wito Jacques Maritain to this 

matter. In an address delivered at Western 

Llichigaa College of education in Kalamazoo, 

ilichircjn, on October ££, 1949, Hutchiii.* expressed 

toese ideas very clearly. 

The institution ( a university ) mu3t 
be cc;:uitteu to tokto;; morality and 
religion seriously. This commitment 
Involves a.thirds if. toe object of 
higher education is toe truth, then, 
in order to toLo morality and religion 
seriously, toe Institution must believe 
toat toere is some truth and some 
discoverable truth about morality and 
religion, (S) 

Thus far, we have seen Ruskin point out 

toe evil and we have quoted from Maritain and from 

Hutchins who agreed with ranch of what Ruskin said. 

As Christians we applaud toe two twentieto century 

philosophers for toeir categorical affirmations 

of faith* 

In fairness we should extend toat applause 

to include Ruskin as well, because he expressed toe 

same ideas long ago. He realized toat toe material 
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things were not enough. Things of toe spirit 

counted too. And toey counted for much more than 

the materail things. Justice, honesty, right and 

decency were far more than words to Ruskin. 

For no human actions ever were intended 
by the Maker of men to be guided by 
balances of expediency, but by balances 
of justice. (9) 

Applying this thought to toe field of educatien*. 

he wrote; 

.... to make your children capable 
of honesty is toe beginning of 
education, (10) 

The reader might object toat toe last 

two quotations from :.uskin are very vague and 

general and toat toey can hardly be given as 

evidence of firm conviotion eloquently expressed* 

The objection aaay be valid. Let us go on to see 

what else Ruskin said toat might add weight to 

toe above* Political economy was an up-and-coming 

science in his day* Ruskin watched its so-called 

progress very careiuuy ana wamea against its 

going astray. There it* a beautiful logic in most 

of Ruskin's thinking* He knew what toe uioat fun­

damental truths were aud he measured everytoing 

in relation to toese truths* If toe principles of 

what \;ao new fitted in wito the eternal truths 

mmmm— n • • • i mwmmm^mmmmmmmmmmim M i n W»»»»MI*W***»**^*W*W^****I»1.>I • • i i i . m • I***MW—r 

(9) Unto This Last.by John Rutakin,p,118* 

(IQ)Time and TMrn+Thm Crown of Wild Olive. 
liy John Ruskin,Londons G. Allen & Co.,Ltd, , 1911, 
p* 45* 
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taught to him as a child, Luskin was ready to 

accept what was new. Otherwise he was on guard. 

Modern politicrl economy stands or. a 
precisely siiiil&r basis. Assuming, 
not toat toe "vw.cn being has no skele­
ton, but toat it is ell skeleton, it 
founds an ossifiant theory oi progress 
on this negation of soul....(11) 

R'e hear r.iany eloquent denunciations, of 

toe doctrine of • economic man ' in our Christian 

press. Our present-day Catholic philosophers are 

unaninous in their insistence upon toe existence 

of toe soul. Lionsi^nor Fulton Sheen can be given 

as ax? example of a loaui;-̂  churchman who has never 

ceased emphasizi:^ this idea. 

First, educate the vRole man, not the 
part man. The vjhole man is not only 
economic, nor political, nor sexual, 
but is moral. Lecause he is moral, he 
is economic, political, and social, 
and not vice versa. (12) 

Ruskin pointed out toe same fact to toe political 

scientists of M s day. He played toe role of a 

teacher for men whose education he considered to 

be false. 

It would be so, if toe servant ware an 
engine of vhich the motive power ̂ as 
stftm, maguetisr., gravitation, or any 
other agent of calculable force. But he 
being, on the contrary, an engine whose 
motive power is a Soul, toe force of 

fi-n^nto This Last.by John Ruskin,p.U6. 

Mg'tffln.pspphies at War.by :.:*>,T.Sheen, 
New York: Charles Gcribner's Sons, 194G, p. 150. 

http://vw.cn
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this very peculiar agent, as an 
unknown quantity, enters into all 
the political economists* equations, 
without Iiis knowledge, and falsi­
fies every one of the;".r results* (13) 

Even today, toe same confusion continues* 

In Canada, we are often reminded of Jir /ilfrid 

Laurier's prediction that toe twentieto century 

would belong to Canada* In toese years of post­

war expansion, when our nortolands are being 

opened up and exploited, we read headlines about 

our potential we alto and articles about our 

natural resources. In all this talk, toe material 

is exaggerated and toe spiritual completely 

ignored* Canada's eastern marine enterprise, 

increased by the coming of Newfoundland into 

Confederation, is cried up* The iron-ore of 

Labrador promises to develop beyond all past 

expectations. The minerals of northern 'Quebec 

and Ontario continue toeir fabulous yield. Oil 

is toe 'open sesame' in toe prairies and talk 

of anotoer gold rush is heard from toe Pacific 

coast* Seldom, if ever, is anything heard about 

toe moral welfare or future of toe country* The 

worth of toe individual citizen is pretty well 

forgotten in toe noise of ticker tape reporting 

toe rise and fall of gold shares. Mines have 

(13) i,frrtfr Th4f» L^strbv John iiuskin,p*119. 
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p r io r i ty over souls* History repeats i tself* Buskin 

®ked a pdvfced question inspired by a s imilar frame 

of mind in ringland. 

In fact , i t nty be discovered tha t the 
t rue veins of weaito are purple—-anl 
not in Rock, but in Flesh—perhaps even 
tha t toe f ina l outcome and consummation 
of a l l weaito i s in toe producing as 
many as possible ful l -breatoed,bright-
eyed, and happy-aearted human creatures . 
• . . .Nevertheless , i t i s open, I repeat , 
to serious question, whether, among 
national manufactures, t ha t of Souls of 
a food quality may not a t l a s t turn out 
a quite leadingly lucrat ive one ? (M) 

When we today read of our college graduates 

haviruj toe smallest families, we wonder what kind of 

philosophy or morality is . being taught in our i n s t i ­

tutions of higher learning. Certainly Ruskin i s not 

receiving toe at tention ue deserves, when next we 

Lear cabinet ministers or leading indus t r i a l i s t s 

boasting of our national weaito, we should answer 

toeir s tc . t i s t ics and graphs wito toese words of John 

Ruskin '3? 

There i s no Weaito but Life**..That 
country i s r iches t which nourishes 
toe greatest number of noble end 
happy humans. (15) 

Believing tois as he did, Ruskin looked 

to eaucation to plant toe idea fiimly in toe na t ion ' s 

mind. In order to do tois, education i t s e l f would 

(14) Lfoto Tfoia Laatfrtor J . RttSkin,pp* 143*144* 

(16) ib id . p . IBS. 
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have to -practice what i t preached. Education toat 

l imitea i t s e l f to the iiiziJ of ..an and ignored h i s 

soul would be imperfect. The soul of education 

must bje toe soul. That was Ruskin1 s toene. ^he 

dozens of otoer branches ~>f l e a m i u vould be the 

limbs and outv.'-rcl flourishes of education. These 

ideas are by no means out of date . 

1 take i t toat nest of our educational 
ins t i tu t ions are end must remain secular, 
lu toe sense tout they are not controlled 
by any church and are open to everybody 
r« t ;u\iless of J lis rel igious fa i th or lack 
of i t . But toere i s anotoer kind of 
secularise toa£ besots toe higher learning 
in America, end tha t i s secularism in toe 
;>un;>e in which we ^ay toat religioii i s 
insignif icant , i t Is outmoded, i t i s 
ecuivalent to superstition* This kind of 
secular! sn h i ' a or education can and should 
r e p e l . . . I f a college i s to think and 
think about irij-orW-t things, than i t must 
t-iirik about .iioralj* (16) 

I.aritoin put i t tois way? 

The task of moral re-education i s rea l ly 
v na t te r of public emergency* Every serious 
observer recbgnizua the i ae t toat children 
Rr.ve not only to be trained in proper 
conduct, law observancej and pol i teness , 
Rut t xat th i s very training remain^ def i ­
cient and precarious i f toere i s no 
genuine internal formation. (17) 

These iaeas were Raskin's too; 

All education .au,:t be moral f i r s t , i n t e l l e c -
tuLj. seconaarily. In te l l ec tua l , ^ i o r e — 
•ucR mora without — moral education, i s 

(16) R^fflfl&a-^fc&aU-J^ 
by R. Ii. RutCi-lni^j R.' ^. 

(17) ad^c^tAPji^At,:^^vffl§*?<?ttAe >ty Jacques 
Maritain, p . 93. 
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in completeness i npos s ib l e ; end in 
incompleteness, a cal:^aity. (IS) 

This of.ic idea '-as fai-toer developed by toat 

o toer Cuicagoan, R o r t i i c r Adler, in u" address 

e n t i t l e d 'Go,', auC the Professors ' - iven a t toe 

Conference of c e i c . e e , rhilot>opl.y tj<. ^e l ig ion 

helc! in .Uy* York 1/ JcptAjber, 1>R_. The address 

proved to be an ...... u . i c Ro,_R^Roll t . u toe 

campus of toe uVdversiti* oi Chicago ^ccuae the 

c e n u v of toe ucemu 02 v i o l e n t denunciation 

and most l i v e l y aJb^to* t.R f ind toe essence of 

Ku^Rin's thouRR.t orou&ht to bear on toe 

i n t e r n a t i o n a l s i t u a t i o n of 1940. 

Religion cannot be regarded as j u s t 
r . iother aspect of c u l t u r e , one among 
-uav" "TJ »an occu "at ions, or i nd i f f e r en t 
:to ortance along v i t h science auR a r t , 
h i s t o r y an«£ philosophy* i le l igion i s 
e i t h e r t .e su' .reio hunan d i s c i p l i n e , 
because i t i^ Uol1.- Uisc ip l ine o.t i>an, 
and as such nominate-J our c u l t u r e , or 
i t has no.place a t a l l . The mere 
to le rance of rel iRion,which implies 
indifference to or denia l of i t , , c laims, 
pro'Iuces a secu la r i sed cu l tu re as much 
f,s n i „ i t « n t utooi^.: or Uazi n i ' i i l i s n . (19) 

ihiskin had enough common sense t o 

toink i n terms of e t e rn i ty , r a t o e r toan in terms 

of time on earth* His knowledge of Chr i s t i an 

(1&) -fors qifiVAfcftpfo hy John Kuskin, 
Boston: Dana Estes & Co., L e t t e r 67, p .260. 

(!'*) (JCJ WD TtL* I-^OFS-JSORO hy S£.Adler, 
Our Sunday V i s i t o r - r o s s , Fimtingdon,Indiana, 
p . 24. 

http://ceic.ee
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truths and his insistence upon using toem as a 

frame of reference gave him a sense of perspective 

that made for clearer vision. Education toat set 

its sights on wordly targets, he recognized as 

incomplete. In one memorable passage he condemns 

parents who want an education for toeir children 

in order to see toem climb the social ladder or 

live in comfort here below. He takes violent 

exception to toe idea of 'advancement' in society 

as toe summum bonum of education. As usual, he 

manages to express hi3 opposition to toe idea in 

striking language; 

It never seems to occur to toe parents 
toat there may be an education which, 
in itself, ĵg advancement in Life 5 — 
that any other toan toat may perhaps 
be advancement in Death*... (20) 

By the former* of course, he means moral education5 

and by the latter, worldly education. I£is views in 

tois matter are strikingly similar to the Catholic 

positions 

Christian education is a cultural 
process by which toe reasonable being 
ushered into tois world is prepared, 
during toe years of childhood and 
adolescence, to play his part worthi­
ly as a citizen of toe city of men 
and as a citizen of toe city of God. (21) 

(20) Sesame and Lilies, by John Ruskin, 
Oxford University Press, London, 1912, pp.24-25, 

(21) \1h&t Is Education ?.by Edward Leen, 
C.S.Sp., Hew York:Sheed and Ward, 1944, p* 47* 
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This wor ld '3 mad p u r s u i t of weai to and 

pronene^s t o kneel"before toe Almighty J o l l a r 

f i l l e d Huskin-with ind igna t ion . How many of our 

schools naaeuro toe degree of succ ss of toeir 

graduates in terms of do H a r t f-nd cento i How 

many of our schools design toeir whole curriculura 

in- such a vay as to push forward toe rioney-iaaking 

sub jec t s . Th*t i s , they d i r e c t toeir s t u d e n t s ' 

in to the study nf those sub jec t s which are most 

l i k e l y to prove noct h ighly remunerat ive. Their 

education I s for earning and n o t l ea rn ing . HUskin 

reduced the r/hole t h i n r to i t s fundamentals i n 

toe foll<'>¥irlnr passage: 

You c;m*ot se rv - two masters:—you 
rnuwt servo ore or o the r . I f your 
work i s f i r s t v i w you, and your 
fee second, work i s your master , and 
too lord of work,\.uK> i s God. but i f 
your ' f e^ i s f i r s t with you and your 
work second, let; i« your master.and 
toe lo rd of f ee , who i s the Devi l ; 
but toe lowest ox uev i l s —toe ' l e a s t 
erected fiend t h a t f e l l * . So toere 
you have i t in or ie l ' terms j work 
f i r s t —you are God's s e rvan t s ; fee 
i i r s t — y o u are the P l e a d ' s . (22) 

Ours i s a science-mad world. jLi l l iens 

of d o l l a r s are spent annually on s c i e n t i f i c 

research , while toe study of toe humanities 

withers away for v/ar.t of f i n a n c i a l encouragement. 

The study of philosophy and theology i s c a r r i ed 

'22) r>R-.,R^QR'̂  ° ; : ' i i £ Oliver K' John 
Ruokin, R. 244, 
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on by a handful of 'eccentrics' and is completely 

ignored by toe vast majority. Some of toe latter 

pay lip-service to moral training but, in practice, 

relegate it to toe lowest level of the educational 

structure. 

In recent years v/e have witnessed an 

upsurge of interest in philosophy and theology. 

The activities of Hutchins and Adler in this field 

are too well known to make repetition necessary, 

worthy of mention, though, because toey have been 

unfairly forgotten, are Buskin's views. Re never 

tired of repeating himself on this score. Religion 

in education was described by Ruskin as essential. 

After all toese years we are coming around to his 

opinion. The straws are in the wind. 

Deep, penetrating toought is usually toe 

contribution of the great scholar and philosopher. 

Because of the profundity of his research and toe 

far-reaching effects of his conclusions, he seldom 

makes a direct appeal to or impression upon toe 

masses, lie does reach toe popularizers, however, 

and it is toeir function to re-word and water 

down his thought for popular consumption. And, in 

tois way, toe nectar of scholarship filters down 

through the sieve of the popularizers to anoint 

toe minds of men wito toe dev of clearer under­

standing. 
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An example of this very thing has appeared in our 

time and we are actualJy witnessing the spreading 

of ideas that required many years to arrive at. 

Arnold Toynbee's is probably one of toe greatest 

names in the field of historical study today. In 

toe past few years his work has becoae most popular. 

Because 3ome of toe outter parts of it are far 

from being easy to grasp and appreciated fully, 

toe usual interpreter's and commentators have 

appeared* They pass on Toynbee's toought in more 

easily-digested driblets. 

All tois, we feel, is a good toing 

because some of loynbee's thought is well worth 

passing on. For instance, we have seen in tois 

chapter toat liuskin insisted upon having religion 

at toe very core of education. . ost of our 

confused modems look upon that idea as 'medieval', 

outworn and most impractical. The machine has 

replaced the soul, toey feel. There is some truth 

in tois because our whole western tradition has 

reducea itself to a aastery of technology. We may 

have begun with Christian roots but they have 

long since ceased to nourish toe upper branches. 

Today our technology stands on its own feet. Ours 

is an industrial civilization and toe machine is 

our god* 
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Toynbee makes tois point of toe primary 

ifflportance of technology in our western civilization. 

He claims toat it is our technology, rather toan 

our Christian faith* toat we have exported to toe 

numerically-superior remaining part of toe world* 

In fact, he denies Christopher Dawson's toesis toat 

our western tradition jyj the tradition of Christen­

dom* He would very much like to agree wito Dawson, 

but he feels that toe Christian tradition has not yet 

won a complete victory over toe pagan tradition — 

it may never win * 

Unfortunately, toe technology that we did 

export is not controlled by Christian principles. 

Not Christ but toe god of power, toe lust for rule, 

is toe guiding principle* Toynbee, therefore, sees 

toe day when toe non-western parts of toe world 

will have mastered our techniques and toereby 

mastered us by sheer weight of numbers. The moral 

is toat we must export Christianity and its message 

of love before we disappear. 

Toynbee's broad view of toe world and its 

different cultures enables him to see what our pride-

bound minds fall to see. Christianity is not toe 

same thing as toe western tradition* Christianity 

is bigger* It can do without us* It can go on to 

o$her peoples, otoer cultures, otoer civilizations. 

When it does, our western tradition will wither 

away completely. This toought haunts and frightens 
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Toynbee as he points out tha t toe future of the 

world l i e s wito toe Christian t r ad i t ion , but toat 

toat t r ad i t ion may not be our western t r ad i t ion . 

The moral of a l l t h i s i s tha t we must 

grab before i t i s too l a t e . We must make up for 

past folly* Chris t iani ty i s toe root of t rue and 

good l i f e in our cu l tura l soil* Because i t has 

not been cared for, toe t ree- top i s treribling. 

We must go back to toe roots , know our Christ ianity 

and l ive i t as well* »e must do more — we must 

export i t* That can only be done when i t becomes toe 

most v i t a l thing in l i f e to u s . Our educational 

system must f i l l toe minds of youth wito toe a l l -

embracing: importance of tola thought* 

I f Toynbee's haunting fear i s to be 

eliminated* par t of the cure l i e s in Kuskin's 

teaching about re l ig ion as toe heart of t rue 

education* 
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Chapter IX 

The Question of Discigllng 

Modern education seems to have developed 

more frills toan toe education of any two or 

three past centuries of learning put together. 

And for toe frills there has come into being a 

highly specialized pedagogical jargon. 

Progressive education is a favourite 

description of toe newer systems wito those 

who are critical of toe older schooling. These 

critics are not too sure what the progress is 

towards, but toey will willingly accept and follow 

any movement — even circular — as progress. 

They can be eddying about in a cloud of purpose­

less dust* but as long as toere is dust being kicked 

up by all toe activity toey are happy. 

The child-centered school also has its 

advocates. The general idea of tois system is 

that toe child is to be spoon-fed and coddled 

along. Regular attendance at classes is rewarded 

by passing grades. All in all, toe teacher has 

been sweet, the pupil happy and toe parents 

proud. Notoing much was learned, but toe education 

was painless* 

Painless education certainly sounds 

attractive and is, no doubt, a consummation 
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devoutly to be wished. Unfortunately, under our 

present system i t i s too often a disguise or 

taask for chaotic disorder. 

These t r i a l and er ror systems are not 

l imited to primary and secondary education. In 

our colleges toe same experimenting goes on* We 

hear of toe l i f e - a c t i v i t i e s centered curriculum, 

toe s tudent - in teres t centered curriculum, and 

toe professor- interes t centered curriculum* In 

toe f i r s t case, toe categories of toe a c t i v i t i e s 

of former graduates make up toe plan of action 

for toe current curriculum* The second case i s 

an offshoot of the El io t elect ive system. The 

student decides what he wants and toe faculty, 

having no idea of what should go into any college 

course, caters to h i s wants* Writing of toe 

th i rd system, Robert Maynard Hutchins says: 

The professor- interest centered 
curriculum i s the more usual 
var ie ty . Saeh professor and each 
department want toe whole time of 
the student so t ha t he can be 
thoroughly trained in toe professor 's 
or toe department's specialty* Since 
i t i s obviously impossible for toe 
s tudent ' s whole time to be spent in 
tois way, the curriculum i s determi­
ned by a process of pulling,hauling, 
and logrol l ing; and f inal ly emerges 
as a sor t of checkerboard across 
which the bewildered student moves, 
absorbing from each square, i t i s 
hoped, a l i t t l e of something tha t 
each professor or each department 
has to offer him. (1) 

(1) Morals* religion* and Higher Education. 
lay R. M. Hutchins, U.of Chicago Round Table, 
No. 617, January 15, 1950* 
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As implied in toe descriptions of toe 

three systems of curriculum organizing toere is 

no order of subjects basea upon relative impor­

tance. As much attention goes to toe entertain­

ment of toe student as to his training. The 

importance of what the student body so inelegantly 

calls * ath-a-letico ' is a good example of tois. 

Ho doubt, a scholarly treatise could 

be published on toese trends. It would probably 

take you back to *>ear- Jacques Rousseau .unoî  

otRera, Ills notion of liberty was so confused 

( and un~Rusklnian i ) that a whole crop of 

errors crept into his toeories of education. Msgr. 

Fulton Sheen mentions some of toem in his recent 

masterpiece, Philosophy of Religioni 

The inspiration which cane to Rousseau 
•.. .that man is naturally good and it 
Is civilization which makes him wicked, 
is applied to education in his work 
entitled Smile ....In Book II he reminds 
us toat the child should never do any­
thing by obedience. There should never 
be a command, nor should the child 
know toat we exercise any authority 
over him. His disorders must never draw 
from us a single word of reproach. 
Education in toe early stages is purely 
negative. It does not consist in incul­
cating virtues positively, nor in incul­
cating them negatively by holding up 
toe evils of viciousness, as the Greeks 
did in toeir dramas, but in permitting 
the child to develop according to his 
"natural state", which is good*(2$ 

Pulton 3heen, New York: Appleton-Centuxi —roits, 
Inc., 1948, p. 33. 
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Much of toe foul fauna of modern education 

has sprung from such insane premises. The notion 

of not interfering with toe child's liberty when 

he goes off on a wrong tangent, which is so often 

found in today's progressive schools, finds a 

sympathetic ear in Rousseau. Y/hen a child threatens 

to misbehave, modern parents are advised to 

switch his attention. That is what our parents 

did to us — but toey did not call it our 

• attention ' I 

Today toe very words authority and 

discipline have lost favour through confused 

thinking. The average mind associates the two 

ideas wito the practices of the dictators and 

3hudders at toe very thought. The professional 

educator, fearful of being called a martinet, 

goes to toe otoer extreme and lets what he is 

pleased to call ' democracy in education ' 

operate in toe school. The result is no discipline, 

no authority, no democracy, but riot, anarchy 

and dictatorship by toe student over faculty 

and curriculum. 

Ruskin saw the evils we deprecate today 

appearing in his own time. He did his best to 

point out toe problem* For instance: 

There is a highly curious feeling 
in toe English mind against educational 
law: we toink no man's liberty should 
be interfered wito till he has done 
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irrevocable wrong $ whereas i t i s 
toen Just too l a t e loi* the only 
E:raciou3 and kingly interference, 
which i s to hinder him from floiijR 
i t . (3) 

Ruskin was not dazzled, as ¥/ere toe 

ea r l i e r nineteenth century poets and reformers, 

by a l l toe h igh-fa lut in , t a lk about l iber ty 

and the dignity of man. He saw the good, of 

course, but he also saw toe poss ib i l i ty of 

ev i l . 

That treacherous phantom which men 
c a l l Liberty . .* (4) 

lloreover, Ruskin did not belong to the 

school of educators which looks upon a college 

campus as a necessary evi l for toe support of 

toe much more important football team. His 

sentiments in th i s matter have been echoed in 

our time by Hutchins of Chicago, who j u s t about 

k i l l ed football a t toat school. Mhen we read 

toe following sentence frou Ruskin, we almost 

automatically l i f t our hand in a 'mea culpa' 

gesture: 

We once taught to«u (youths) to 
make Latin verses , and called them 
educated} now we teach toem to leap 
ami to row, to h i t a b a l l with a bat , 

(3) Unto This Last and Otoer Essays on 
Art and Po l i t i c a l 5conoay,by John Rualiin, London: 
J.U, Bent and Sons Ltd. , p . 272. 

(4) The Seven Lacros of Architecture, by 
J . Ruskin, Boston: Dana Bates & Co., p.138. 
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and call toem educated* (5) 

Ruskin .,&s moot conscious :.R tx riin̂ ers 

of painle^ education. JJe felt the need for disci­

pline in its broad and narrow senses. J-i his own 

case he escaped e-„il because of toe protection 

afforded him l>y Lis perento, ratoer tou. by 

personal virtue arrive^, at by practice. 

In toe narrower sense of ti z i,ord, Ruskin 

aou-jaJLeu strict discipline and even punish.lent 

in extreme caues; 

It is better and kinder to floe & 
man to his work, than to leRve uin 
idle till he robs, and flog him 
afterwards. (<J) 

Elsewhere,he wrote: 

Rake your educational lav/* strict, 
and your criminal ones may be gentle 5 
but, l©w.ve youth iU* liberty, and 
you will have to dig dungeons for 
age. (7) 

Ruskin, in short, appreciated the value 

and necessity of t,"ulda_:ce in education. The 

teacher was to direct the student aloiu toe way 

of good conduct and truth and to do this he had 

to have toe neceet.ary autoority to interfere 

when toe student went astray. 

(5) Sesame ana Lilies.biz John Ruskin, 
London: Casoell and Co., Ltd,, p. 223, 

(tf) Essay on Polltlcol Economy. by J. 
Ruskin, p. 284. 

(7) ibid. p. 272. 
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...toe notion of Discipline and 
Interference lies at the very 
root of all human progress or 
power: toat toe " Let alone " 
principle is, in all things whiGh 
man has to do with, toe principle 
of death 5 that it is ruin to him, 
certain and total, if he lets his 
land alone — if he lets his fellow-
men alone — i f he lets his own 
soul alone. (8) 

All tois confusion in education hinges 

upon a failure to clarify issues and define terms. 

The word discipline, for instance, as suggested 

previously, is interpreted in a broad and in a 

narrow sense. In the latter case, it is nothing 

more toan a synonym for ijunishment. 

Opposition to tois form of discipline 

is fairly universal. Jacques Maritain summarized 

toe whole thing in one line: 

Education by toe rod is positively 
bad education. (9) 

There are those, however, who feel that 

sparing the rod does spoil toe child. Samuel 

Johnson is often given credit for having pointed 

out that when flogging was forbidden in a school 

the students learned less. What toe students 

gained at one end, they lost at toe other. In 

some of his pronouncements, Ruskin is in sympathy 

with toe great Doctor. Let us not quibble about 

(8lTne PolitJxal_̂ fiOJlQJ3aL̂ £-î > ^ 'J« 
Ruskin, p. 11. 

(9)Educatioi? fit- +ft* Crossroadsfby Jacques 
tlarltain, New Haven: Yale U. Press, 194o, p.^« 
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the merits or demerits of discipline taken in 

tois narrow sense* 

Most of what Ruskin had to say applied 

to discipline in its broad sense* The Oxford 

dictionary defines toe word as "training of the 

kind toat produces self-control, orderliness, 

obedience and ampacity for co-operation." As 

an added notion, the Oxford dictionary includes 

"maintenance of proper subordination in an army 

or school or toe like." 

Thus, we see toat toe effect of true 

discipline should be the production of law-

abiding, morally clear-seeing citizens who have 

a respect for law and truth and disapprove of 

unsocial action. 

Ruskin wanted to make toat end perfectly 

clear. He also wanted to make people realize 

toat the road to toat end would have to be laid 

out by guide* or teachers and toat toe" travelling 

over it would at times be difficult. Ruskin knew 

that self-imposed mental discipline, guided by 

teachers, is as necessary a quality as any otoer, 

but, like all toe rest, it involves work. The 

laying out of toe road by the teacher was < not an 

infringement upon the liberty of the student. 

It was and is toe task and duty of toe teacher. 

Moreover, protecting the learner frora evil was 

not interfering wito his liberty. All toese 

notions, which are still struggling for widespread 

recognition, are to be found in Ruskin. 
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The idea of guiding toe young was a 

favour i te theme with Ruskin: 

Educate, o r govern, toey are one and 
the same word* Education does not mean 
teaching people to know what toey do not 
know. I t means teaching toe-j to beaave 
as toey do not b e h a v e . ^ . . I t i s t ra in ing 
them in to pe r f ec t exerc ise of kindly 
continence of toeir bodies and sou l s . 
I t i s a pa infu l , con t inua l , and 
d i f f i c u l t work5 t o be done hy kindness, 
by watching, by warning, by precept , 
and by p r a i s e , - — b u t above a l l — by 
example. (10) 

This i s toe kind of d i s c i p l i n e toat 

Newman had in mind. The g r e a t Cardinal looked 

upon toe r e s u l t of such d i s c i p l i n e as something 

highly d e s i r a b l e . 

The r e s u l t i s a formation of mind,— 
toat i s , a h a b i t of order and system, 
a h a b i t of r e f e r r i n g every accession 
of knowledge t o what we already know, 
and of adjust ing toe one with the 
o toer j and, moreover, as such a hub i t 
impl ies , the a c t u a l acceptance and 
use of c e r t a i n p r i n c i p l e s as centres 
of thought, around which our knowledge 
grows and i s loca ted . (11) 

To those who i n s i s t e d t h a t a l l t h i s 

i n t e r f e r ed with t he l i b e r t y of toe l ea rne r , Ruskin 

pointed out toat: 

. . . . l i b e r t y i s l o j t only when i n t e r ­
ference h inde r s , not when i t holpt.. 
You do not take awcy a man' j i r c ^ u 
by showing hiia h i s road —nor by 
making i t smoother fo r him: nor even 

(10) Time and Tide.Rue crown of \ a l d 
Olive y "oy J . Ruskin, London: G. Allen & Co.Ltd. 
1911, p» 344. 

(11) The Idea of a Univers i ty , by Newman, 
, - T..- v .T >^rmiQr>a.ftt»een &f lQ-r>.373 
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\gy fencing i t for hin, i,; toere 
i s an open ditch a t toe side of i t . (12) 

Authority i s necessary. Ru.^rin believed 

and preached i t . Other great men have carried on 

his bel ief and preaching. 

The r igh t of toe child to be educated 
requires t ac t toe educator shal l have 
moral authority over him, and tois 
authority i s nothing else than toe 
duty of toe adult to toe freedom of 
the j 'outo . (13) 

Ruskin, as a true Christian, not only 

wanted to protect toe young from what was ev i l , 

but wanted to show them what was good as well . 

If tois was not done, he f e l t , crime would follow. 

Too many of our educators expose students to a l l 

forms and examples of ev i l . They do th i s because, 

toey claim, toe student should be familiar wito 

what these educators ca l l "toe facts of l i fe"* 

They refuse to she l te r youth from contagion, 

ar&uing tha t toe freedom of the individual would 

toereby be compromised. I t i s t h i s kind of false 

philosophy which explains toe fact toat on many 

collefe campuses in Canada and toe United States 

Communists have been invited to lecture to toe 

s tudents . This was done with toe knowledge and, 

presumably, with the blessing of toe autoor i t ies . 

(12) aaaiSLjm J i a l i U c a l Sgarafire, DY J o h n 

Ruskin, p . 220. 

(13) Eauoation a t toe GVQMSESJlfe* by 
Jacques Llarltain, p . 33. 
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It is toe old story of a crazy interpretation 

of toe idea of 'freedom of expression'. Ruskin 

would not lay that flattering unction to his 

soul. Ko did not go to toe other extreme, eitoer. 

His position 7/a& the happy medium. 

And tois being so. it is toe practical 
duty of a wise nation, first to with­
draw, as far as may be, its youth from 
destructive influences\ then to try its 
materail as far as possible, and to lose 
the use of none that is good. I do not 
mean by "withdrawing from destructive 
influences" the keeping of youths out 
of trials: but toe keeping toem out of 
the way of things purely and absolutely 
mischievous. ... let your youth labour 
and suffer} but do not let it starve, 
nor steal, nor blaspheme. ( 14) 

Ruskin went on from tois negative stand to a 

more constructive proposal* He advocated bring­

ing morally-good models before toe student for 

his edification and imitation. Couldn't we 

profit by this advice ? In our survey courses 

of literature, for instance, we study atheists 

and -worse* At the same time we ignore t.-riters 

whose literary excellence is matched by the high 

quality of toeir moral tone, Coventry Pataore, 

a favourite <>f Ruskin's, would be an e-.:-\iple of 

a most poetically eloquent spekesroan for toe 

Catholic conception of marriage. The stucjy of his 

works would probably be of greater ben .lit to a 

student to fail an intiiiate kuowled;> of LRe 

(14) gslltfoal Economy of Art, by J. 
Ruskin, p. 92* 
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mari ta l standing of a 2yron or a ohelley. For 

every pagan Swinburne, English Catholic l i t e r a ­

ture can provide us with a Francis Thompson} 

for an educational reformer who wept over Ms 

loss of fa i th , Catholicism can boast of ITevnan 

as more toan an equivalent for poor Ratthew 

Arnold^ instead of the highly imaginative and 

prejudiced te l l in; ; of history found in toe works 

of teells, Catholic scholarship can offer a 

Dawson or a Belloc. And so i t goes in case af ter 

case. I t i s possible to combine l i t e r a ry 

excellence wito personal excellence. Ruskin was 

convinced of t h i s : 

. . . . t o teach reverence r ight ly i s to 
attach i t to toe r ight persona and 
things5 f i r s t , by se t t ing over your 
youth masters whom toey cannot but 
love and respect; next, by gathering 
for them out of past his tory, whatever 
has been most worthy in human deeds 
and human passion} and leading toem 
continually to dwell upon such 
instances, makir.R tois the principal 
element of emotional excitement to 
toem: and, l a s t l y , by l e t t i ng toeii 
Jus t ly f ee l , as fa r as may be, the 
smallness of t he i r o-..n powers a-ir1 

knowledge, as compared with toe a t t a i n ­
ments of otoers . (15) 

Ruskin's ideas about toe danger of 

crime ar is ing out of a fa i lure to impose d i sc i ­

pl ine were touched upon e a r l i e r in tois chapter. 

There can be l i t t l e doubt toat where toere i s 

no disc ip l ine we find a breeding place for crime. 

(16) Tftme and Tide.by J . Ruskin, p . 102. 
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This prdbeeiple i s t r u e i n or out of school , l.lien 

by the word $Mti$Vi?.1.m we mean punishment fo r 

crime, we are us ing toe word in i t s narrowest 

sense . D i sc ip l ine a l so keeps a man on toe s t r a i g h t 

and narrow pa th . As good en example as any to 

I l l u s t r a t e t h i s po in t iiould be the Royal Canadian 

Mounted p o l i c e . Their motto i s wr i t t en in t h r ee 

French words worn on the c o l l a r badges of t h e i r 

un i foru . These t h r e e French words ere juaintiena 

l e d r o i t s To quote from a former member of toat 

organizat ion* who appeared on a radio program 

sponsored hy t he Nat ional Broadcasting Company 

i n t he United S t a t e s : 

. . . t o e y ( t he R.C.LI.P. ) have worked 
al\/ays on toe theory t h a t the g r e a t e r 
p a r t of a policeman's work must be 
spent in. t he prevention of crime and 
no t i n detec t ion*. .They have become 
more famous because toey have always 
made themselves f r iends of a l l toe 
peop le . . . and t h a t f r i end ly a t t i t u d e 0 . . 
has c r e a t e d . . . a much h e a l t h i e r r e spee t 
fo r the law. ( l c ) 

This idea of d i s c i p l i n e in i t s broadest 

and t r u e s t sense was applied by Ruskin t o education. 

He looked to i t t o produce a r e spec t fo r law and 

a u t h o r i t y . 

Kay, even as regards lower and more 
defined cr imes, the assigned punish­
ment i s no t to be toought of as a 
prevent ive means 5 but only as the 
s e a l of opinion s e t by soc ie ty on 

(16) B u l l e t i n of America's Town fleeting 
of t he Ai r , Vol.3,No*22, Columbia Univers i ty Press , 
New York, p . 16* 
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the fact. CriciG cannot be hindered 
by punishment; It w i n always find 
some shape or outlet, unpunishable 
or unclosed. Crime can only be truly 
hindered by letting no man grow up 
a criminal -^jy taking away the will 
to conduit sin3 not by mere punish­
ment of its commission. Crime, small 
and great, can only be truly stayed 
by education. (17) 

Returning to the dictionary's definition 

of discipline as toat training which produces 

self-control, orderliness, obedience, ar_d 

capacity for co-operation, we see the wisdom 

of John Ruskin in this matter. Once more we 

marvel at the fact toat he has been ignored for 

so long. 

(IV) Time and Tide, by John Ru.3kin,p.95. 



116 

Since toe time of Caxton, experts have 

divided books into a great number of categories, 

classifications and types. Bacon's description 

of the different kinds of books is familiar to 

most readers. He claimed that some books are to 

be tasted, others to be swallowed, and some few 

to be chewed and digested. His idea, which he 

developed in one of his essays, was toat i-vhile 

we go through some books, other books are meant 

to go through us. DeQuincey is famous for dividing 

toe whole field of literature into literature of 

knowledge end literature of power, iiany otoer 

critics have suggested toeir own divisions down 

through toe years. 

One division which has been, mentioned, 

but not often enough, is toe simple break-down 

into good and bad books. This is not a reference 

to toe binding, the print or toe literary style. 

It is a moral judgment. The existence of toe 

Catholic Church's Index of Prohibited Books is 

based upon tois distinction. The occasional 

instances of censorship hy civil governments 

takes into account the existence of the morally 

good and toe morally bad in book3. In kiis 

matter toe common sense of the majority of the 
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readers of toe nation agrees with toe decision of 

toe elected representatives. 

There are so many books in print today 

toat it Is impossible for the individual to read 

toem all. lie does not even have time to read all 

toe good ones. In fact, even a voracious reader 

can only read a small fraction of the latter. 

Ruskin put it nicely In the following words; 

These ( great Ĵ ooks ) are all at your 
choicej and Life is short* You have 
heard as much before; yet have you 
measured and mapped out this short life 
and its possibilities ? Do you know, 
if you read tois, toat you cannot read 
that} toat what you lose today you 
cannot gain tomorrow 'i Will you go 
and gossip with your housemaid or your 
stable-boy, when you may talk wito 
queens and kings ? (1) 

What a tragedy, toen, to see real effort going 

into the reading of trash. When bad books are 

read because of invincible ignorance on toe part 

of toe reader it is a tragedy} when bad books are 

read because of vincible ignorance it is a sin* 

The descriptive words 'good' and 'bad' 

can be and are often used as an appreciation or 

criticism of a book's cultural or educational 

value. A good book, in tois sense of toe word, is 

one from which we can learn* It is a book which 
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w i l l kindle in U3 toe de:;ire for further Iziov/ledge. 

I t i s a tome which wi l l broaden horizons, create 

a cathol ic i ty of tr.ste and thour'ht, ddiinish any 

provincial ise and tend to vai-d the- foiv.i 'c of an 

educated rexu Vviij of the;;- bo^ks deal '.-ito ideas. 

They are not aiw-ys easily re.-.x.. 

. . . . t o i s court of toe pas t dif fers 
fro;: a l l l iving aristocracy in this,-—• 
i t i s open to labor and to merit , but 
tc nothing e l s e . . . . I f you wi l l not r i s e 
to us , we cannot stoop to you* (2) 

Tliese books, indeed, challenge the reader who soon 

real izes toat he i s not s i t t i n g in Judgment upon 

toe book but toat i t i s s i t t i n g in Judgment upon 

him* These books are toe 'musts' and toe bast -se l l ing 

monthly choices of the various book clubs are 

usually so much worthless pulp and pr in t compared 

to toem. 

Of these 'good' books i s i t also t rue toat 

enough time does not exis t for toe reading of them 

a l l . The man who craves •true learning wisely s teers 

c lear of toe popular works and goes for guidance 

to toe all- t ime favourites, toe books which have 

maintained t h e i r fascination for men of thought 

from generation to generation and from century to 

century. These are so well known toat toey exist, 

in t rans la t ion form for toe reader who does not 

happen to have mastered the language tody were 

M f — — i - i H I — i i i — i i i m in IIII«I*J »• * - •mm«ma • • . • • • — — - ^ » • "»• •»••' 

(2) £ftaBj&Q_fin£^ia£e£,by J. Ruskin, 
p. 51* 
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written in* 

When a reader does finally find a classic, 

what does he do ? Well, first, here are a few things 

he doesn't do I He doesn't lend it. Wasn't it Sir 

Walter Scott who said that although his friends 

were poor arithmeticians, they were all good book­

keepers ? The American writer of jingles, Gelett 

Burgess had toe following lines written in his 

own bookss 

The errant cat, though long astray. 
Comes back to home at last one dayt 
Ah, may tois book when lent be feline 
"Jnough to nake a hoaeward bee line I 

Host of us long-suffering lenders of books would 

like to belong to toe outspoken Scott-Burgees 

school, but we have not toe courage to speak our 

minds. Anotoer evil is to let one's respect for 

the printed «ord grow so great toat toe adding 

of a marginal note or underlining of a key word 

takes on toe crimson hue of sacrilege. It goes 

without saying- that books arc not to be bought 

by colour or by weight. 3one people, though, do 

toat very thing — or worse: 

His study I with vhat authors is it stored ? 
In books, not authors, curious II. \jy lord. 
To all their dated backs he turn** you round} 
These Aldus printed, those DuSucil has boundj 
Lo, some are vellum, and toe rest as good, 
For all his lordship knows-— but toey are wood. 

(3) 

A discriminate reader is not deceived nor misled 
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by the hue and cry of th- hr.cksterc of the book-

t rade . The bes t - se l l e r s are usually horr ible 

examples of the i l l i t e r a c y and r u l l i b i l i t y of the 

reading public ra ther tonr. nodels of fine wri t ing. 

The *-riter of th is thesis Vlr£*o to toe 

Rortiner Adler school In toe matter of reading 

jnd \ r t t i n g In books. Do not l imi t yourself to 

reading between toe l i ne s . I t i s £S Important to 

••rite between toe l i ne s . Adler claims t h r t 

marking up a book i s not an act of mutilation, 

but an act of love. Reedloss to say, you nust own 

the book before you display such love ! The 

books of friends and of l i b r a r i e s are to be 

denied these added gems of wit and sparkling 

comment* Adler makes a d is t inc t ion between 

reverence for toe craft of the pr in ter and toe 

genius of toe author. The former means loing 

what Alexander Pope's friend did —reverencing 

paper, publisher and print} the l a t t e r means 

appreciating toe author 's toought and his 

expression of i t . By a l l means, j o t down random 

thoughts of your own in the t e x t I t s e l f and in 

th i s way toe book becomes part of you. 

Thus far , a few general idee, have been 

expressed re la t ive to the reading of food books. 

Throughout our school years, in popular magazines 

and in books we have been told he;, to fi-id and 

how to read worthwhile works. The advice i s not 

new. Ruskin covered t h i s ground lonR before toe 
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Bryces and the Adlers* 

Ruskin'o views on reading UKL on great 

books lie broadcast throughout his works. However, 

in letters to the Pall ::ali Gazette and in toe 

lecture " Ring's Treasuries ", contained in the 

volume entitled Sesame ana Lilies*• there can be 

found a reasonably complete exposition of his 

opinions* 

Possibly inspired hy Bacon and DeQuincey, 

Ruskin also divided books into categories* 

For all books are di vis able into 
two classes: the books of toe 
hour, and the books of all time* (4) 

A standard example of what Ruskin had in 

mind would be that of Pope and Swift, toe two 

eighteenth century satirists. Describing Pope as 

an eighteenth century satirist is not at all 

misleading beoause he did give us a picture of 

toe society of that time. Ke ridiculed the foibles 

and pretensions, but it v.ras toe jloes and manners 

of the people of Queen Anne's reign toct Pope 

lampooned* Swift, on the otoer hand, belongs to 

all centuries* His victim was man —aen of all 

times and of all manners. His savt^o satire was 

more universal* His books would therefore be of 

all tiue and might even be said to belong to 

toe field of philosophy? "hereru Po/e't, b̂ sLoiv, 
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h'd.Oi.r t o to the eighteenth century LUR 
his tory . 

To Ruskin* toe *books of a l l time' were 

more than gems of pr in t ing or models of s t y l e . He 

appreciated toese, of course, but he denied supreme 

value to toem. The measure of a t ru ly great book 

was the grandeur of toe author 's soul . 

He v.'ould fain se t i t do^n forever, 
engrave i t on rock i f he could,saying, 
t h i s i s the best of we; for the .rest, 
I ate and drank and s lep t , loved and 
hated l ike anotoer. Ry l i f e vas as 
toe vapor, and i s not} but th i s I saw 
and knew,-—this, i f anything of &il:x». 
i s worth your memory. (6) 

Ruskin, in toe following passage, develop© 

his idea of what books 'of a l l time' rea l ly means. 

* . . toe young reader. .should be confirmed 
'in the assurance., . t ha t there ^s such a 
thing as essent ia l good, and essent ia l 
ev i l , in books, in a r t , and in character*-
toat tois- essent ia l goodness and badness 
are Independent of epochs, fashions, 
Opinions or revolutions. (6) 

What food for toought in toeoe l ines for the 

sophisticated moderns who co gl ibly say: " Of 

course, tois i s toe twentieth century 1" Chesterton 

p i l lo r i ed t h i s kind of toinking in his delightful 

book en t i t l ed Orthodoxy: 

(G) Sesame and Li l ies .bv Ruskin, p.49 

(6) ib id , (preface) 
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An imbecile habit has arisen in 
modern controversy of saying toat 
such and such a creed can be held 
in one age but cannot be held in 
another. Some dogma, we are told, 
was credible in the twelfth century, 
but is not credible in the twentieth* 
You Blight as well say that a certain 
philosophy can be believed on Mondays, 
but cannot be believed on Tuesdays* 
You might as well say of a view of 
toe cosmos that it was suitable to 
half past three, but not suitable to 
half-past four* What a man can believe 
depends upon his philosophy, not upon 
the clock or toe century. (7) 

Ruskin, along wito men of true profundity 

and even along wito ordinary men of couinon sense, 

saw through toe sham of those who hamesaed morality 

to time* 

He did v&lue time, though, in another 

way* He felt it was to be made toe most of by 

toe conscientious reader* 

Life being very short, and toe quiet 
hours of it few* we ought to waste 
none of toem in reading valueless 
books. (8) 

In introducing Adler's ideas about toe 

method of reading a book in a preceding paragraph, 

we were inspired hy a toought of Buskin's which 

might well have served as an inspiration for Adler. 

If it did not serve as an inspiration for the 

Chicago sage, it could serve as a table of contents 

(7) Orthodoxy.bv G.IC. Chesterton, Hew York: 
John Lane Company, 1009, pp. 126-136. 

(8) Sejaffie,, .and, Ljjfljg, by John Ruskin, 
(preface) 
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for Iiis book, iaiskia f a v o r e d o^i-h^ » bow«. in 

order toat one lii&lvw have toe l i b e r a ^.,i t&ae 

to read i t over and oyer and »,riw; iii 1L uud 

become p a r t of i t as i t Lc^ou^to p ^ u of you. 

The very cheapness of l i t e r a t u r e i s 
..laking even wis© people forget t ^ ';. 
i f a book i s worth read ing , i t i s \;orto 
buying*; ho book i s worth ^vtoir_R sdiic** 
i s n o t worth much: nor i s i t s e rv iceab le , 
u n t i l i t has been reed., and r e - r a a c , and 
loved, and loved agalns and marked, so 
toat you can io fo r to toe pasc^c;;, you 
want In I t * (9) 

I f toe following l i n e s frox -u^Rin were 

t o be read to a modern s tudent :.ho ;,tw abreas t 

of toe times i n laattera educa t iona l , and were he 

asked to iden t i fy the w r i t e r , he would almost 

c e r t a i n l y name one of toe men populax'ly assoc ia ted 

with toe 100 Great Rooks movement of today. What 

John rusk in jays here hc£ hv.cn j;>ara>.u\».::ad any 

number of times by our laid-twentieth century 

educa tors . 

The f i r s t use of education was to 
enable us t o consul t with the wises t 
and toe g r e a t e s t men on a l l po in t s 
of ea rnes t d i f f i c u l t y . That to use 
books r i g h t l y was to go to toem for 
help} to appeal to toem when our oxxi 
knowledge and power of toought f a i l ed} 
to be l ed by toem in to wider s i f i r l , 
purer conception,—toan our own, &:.KL 
to rece ive from toem the uni ted sen­
tence of the judges and counci ls of 
a l l t ime, a f a i n s t our s o l i t a r y and 
uns tab le opinion, (10) 

(9) Sesame and L i l i e s , b y R. Ru>;':in,pp.C^-83« 

(10) i b i d , p . 121* 

http://hv.cn
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The French philosopher, Jacques Karitain, 

is greatly respected in our time* His ideas often 

agree completely wito those of Ruskin* For instance, 

compare Ruskin1 s words to these by Raritaini 

...toe direct reading and study of 
books written by great authors is toe 
primary educational means}•.This,..is 
all toe more profitable as toe books 
in question are not too many in number 
and therefore may be seriously and 
lovingly scrutinized* (11) 

Because of his great respect for the 

written wisdom of former greats, Ruskin planned 

to form a library of standard books which could 

serve toe working men he had in mind for his 

St* George's Company. The first book he chose 

was toe Economist by Xenophon. This "bibliotoeca 

pastorum" was meant to contain some of the gems 

of past thought. The Books of Hoses, toe Psalms 

of David, toe AEneid of Virgil, Dante, Chaucer 

and many otoer giants of toe past were included* 

This enthusiasm for toe past's great works and 

his conviction that a well-grounded philosophy 

of life could be built upon such a foundation 

does indeed find an echo in toe " 100 Great 

Books " movement of today* To read many of our 

modern periodicals and reviews one would imagine 

that John Erskine, who taught a number of toe great 

books to a selected group at Columbia from 1920 

to 1930, was toe originator of toe whole idea* 

Barr and Buchanan at St* John's picked toe idea 

(11) ifflttQftUffla flt fee CrQssrQada,by Uaritain, 
New Haven? Yale U. Press, 1943, p.70* 
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from Erskine. Wh^n thRR boca.:. Prcji-.c.it _.d Dean 

a t S t . J o h n ' s toey introduced the idee, on t h a t 

campus. That was i n 1C37. .' a r r zi.c. :uch«:*cja, toe 

g rea t -Rooks twins, put toeir school c:. the nap 

s c h o l a s t i c a l l y speaking. irhe co l lege ' . ; r.otto i s 

" Racio Liberos ex Liber ie L ib r i s Libr,. cu. " which 

"translated roughly would add up to something l i k e 

" I -ich^ Free Her..-out of Children' t\, r.crjw of 

Books cud Balances ." Ruskin c n t i c l p r t e d toeir 

work by many , many y e a r s . Newman zrdd. in the 

Victor ian age what some of our modems ere amazed 

to f ind out f o r themselves tod* —v 

Do not suppose, toat in tons appealing 
to toe ancients, I am throwing beck the 
world two thousand years, and fettering 
Philosophy wito the reasonings of pagan­
ism, while tofc world lasts, will Aristotle's 
dootrine on those-matters last, for he 
is toe oracle of nature and of truth.(12) 

_. .... This is toe situation todey: toe University 

of Chicago's extension school is trying to spread 

toe 100 Great- Books movement U roughout America 

as an experiment in adult- education* In various 

cities classes are being organized ±rc.: all toe 

strata of society. They meet -.'.xekly or monthly 

and under the chairmanship of two ins;motors 

(usually professors fTon a nearby- unive: sity) 

discuss the book of toe week or month* The books 

are a catholic representation o£ genius. For 

instance, I"1 ere are toe fifteen authors the 

(12) Ofoe Idea of a University.by Cardinal 
'N'AmmMt-Ari.'hv n_FRHi»T<YvOr?_'NRV_ tLAncnn«ns.(vT»Aen St Co. » 
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extension school chose to begin v/ito: 

Plato* Apology, Crito* Gorgias, 
Thucydides: History. 
Aristophaness Lysistrata, Clouds, 
Aristotles Ethics, Politics, 
Plutarch: Lives, 
St* Augustine: Confessions, 
St. Thomass Treatise on Law, 
Machiavelli: The Prince, 
Montaigne: Essays, 
Shakespeare: Hamlet, 
Locke: Of Civil Government, 
Rousseau: The Social Contract, 
Madison et al.j Federalist Papers, 
Smiths The Weaito of Nations, 
Marx: Communist Manifesto.(IS) 

Hutchins sometimes refers to this whole curri­

culum as toe Great Conversation* The way he 

describes it, toe Great Conversation began v/ito 

toe Greeks, toe Hebrews, toe Hindus, and the 

Chinese and has continued to toe present day* 

For toe most part, toe Great Conversation deals 

wito morals and religion. The questions of toe 

nature and existence of God, toe nature and 

destiny of man, and toe organization and purpose 

of human society are the recurring themes of toe 

Great Conversation. According to Hutchins toe 

object of higher education is to continue and 

enrich toe Great Conversation* 

Only a starry-eyed idealist would 

consider tois movement cr system of education 

to be toe best of all possible systems. It has, 

however, much to be said for it. It is a 

(IS) TIME magazine,June 10,1946. 
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beginnings a stop in the r igh t direct ion, vitfc 

more insistence upon basing th i s study on sound 

principles cni a r r iv inr r t eroipJiy GOIUKX conclu­

sions, the novenent i rvl<,. eso; ->e th3 c arRO toat 

the only advantage to be Tired fro. i+ r/ould 

be toe production of j roa t Pootovo'" <:. rRiis 

insistence i s beln^ made. An example vould be 

the " Symposium or* the F i r s t Year1 s P r e rem of 

toe Great books Foundation " en t i t led .The Great 

SBOJCSL — A Sgm&t^Jxsm&BSl* In the introdu­

ction ,wri t ten by Father Harold C. Gardiner, S .J . , 

we findt 

Any move to broaden vie uases 01 
popular culture i s , without doubt, 
a taovG&ent ii. u^o uii'^ctioi. oR 
i«kin|- t ruly democratic ideals nore 
operative in American l i f e . . . , . 
Insofar as the <rreat Books,there­
fore, can and wi l l contribute to 
such a happy conclusion , famil iar i ty 
v-ith theiu, atiu thu vriucnin^ ui t-u.t 
familiari ty to include a l l American 
ci t izens capable of pursuing toeir 
study, i s a na t t e r for every c i t i z en ' s 
concern and i n t e r e s t . . , . t h e student 
should not approach a study of toe 
ci-eat Books with toe notion that he 
i s ^oing to find in them only too 
great , noble, upl i f t ing thoughts tha t 
men have conceived. I t may be regre t t ­
able t ha t such tooughts ©re not toe 
only ones to be found in books tfut 
have moved or shaped our world aau 
i t s civili^j'.tion, b u t . . . . . . . . (I-1) 

The tooughts repressed by th i s eminert Jesu i t 

are to ae xounu in Rouskia. .ue, too, couxd 

Appraisal, edited by II. C. Gardiner, . .J"., 
New York: The Devin-Adair Co., (introduction) 
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distinguish between toe important effect a book 

had had and toe moral value of that book. It was 

all a question of degrees of greatness. Buskin1 s 

measure of greatoess we find in the following 

quotations: 

He is toe greatest artist who has 
embodied, in the sura of his works* 
the greatest number of toe greatest 
ideas* (15) 

Ruskin went on from there to make toe point toat 

all art is great according to toe greatness of 

toe ideas it conveys, not according to the 

perfection of toe means adopted for conveying 

them* 

Art is valuable or otherwise,only 
as it expresses toe personality, 
activity and living perception of 
a good and great human soul. (16) 

Ruskin wanted his student to know toe greats of 

toe past, but he also wanted hia to be able to 

assess toat greatness in terms of morality and 

truth* This was all toe more important in toe 

case of young people because toeir whole future 

and, in some cases, toe future of toe nation 

depended upon toeir grasping toe essence of toe 

toought of toe great intellects and measuring 

(is) Modern gejntors, *v J« huskin, 
London: G. Allen, 1906,Vol. i, p. 12. 

(16) The Stones of Venice, by J. Piuskin, 
New York: P. F, Collier & Son, 1900,Vol.Iii,p.170, 
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toat toought aga ins t Ch r i s t i an doct r ine* Above 

a l l e l s e , Ruskin apprecia ted toe import;Jice of 

toe human soul* V/hen the education of youth was 

involved, Ruskin did no t fo rge t toat s o u l . He 

was a t one wito Father Gardiner In r e c o r d zing 

the neces s i ty fo r a Chr i s t i an appra i sa l of toe 

masterpieces of p a s t t i n e s . The soul i s a 

d e l i c a t e th ing ana xcuskin i n s i s t e d th<-t i t be 

cared for in a very spec i a l way: 

*oe unman sou l , i n youth, ii> not 
a machine of which you can pol i sh 
too Co**.* \ . i th uu^ kelp or b r i ck -
dust nea r a t hand 5 and having got 
iiito woxkix% oruur, tnu ^oou., 
e:.\?ty end oilejl^gerxic^aSJeiieSja, 
s t a r t your imwortai locomotive a t 
twenty-five years old or t h i r t y , 
express frou to^ iJtruLt Cute en 
the Narrow Road. The whole period 
01 youth ii, one e s s e n t i a l l y oR 
formation, e d i f i c a t i o n , ins t ruc t ion? 
int&Uii\; oi' s t o r e s , eotablifeimient 
i n v i t a l hatoits, hopes and f a i t h s . 
Ti,tĉ -c,,,A&.-jaQ3L.̂ -L.ftpittf:.ô  &V yut i s 
& ^ m M ^ j : d ^ L j ^ t 4 u y . (17) 

There was uxother t h i n j Kuskin i.as very p a r t i c u l a r 

about, he wanted to^ s tudent to go to too source 

and no t to ue t toe thoughts of ^ r c a t i~e\. a t 

second h.jid. The vaterec.-Rcv/ii cou_eiita»R< and toe 

more o.<. le^s accurate <_a±tR-̂  .hu l e f t .ai^ cold . Ee r 

r e a l i s e d tout Loi-*j to too o r i g i n a l WOUJ.^ mean 

xaore uorh. That , to juiw, \,<„e almost a : .-.-oof t h a t 

(17) Modern ^ u i n t c r a . by R . Ruskin, 
Vol . i v , p . 426. 
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toe toought of toe author was v/orth looking for. 

And be sure also, if toe author is 
worth anything, that you will not 
get at his meaning all at once,— 
nay, that at his whole meaning you 
will not for a long time arrive in 
any wise...They do not £ive it you 
by way of .help, but of reward, and 
will make themselves sure that you 
deserve It before toey allow you to 
reach it. (IB) 

He realized toat toe ore of a great men,s thought 

could only be extracted toat way. Otoervd.se for 

every ounce of ore there would be less toan an 

ounce of effort* Ruskin felt toat toe toought 

would not be appreciated toat way. i/hen man has 

to work hard for something he values it all toe 

more highly. 

The metal you afce in. search of being 
toe author's mind or meaning, his 
words are as toe rock which you have 
to crush and smelt in order to get 
at it. And your pickaxes are your own 
care, wit, and learning5 your smelting 
furnace is your own thoughtful soul. 
Do not hope to get at any good author's 
meaning without those tools and that 
fire 5 often you will need sharpest, 
finest chiselling, and pationtest 
fusing, before you can gather one grain 
of toe metal. (19) 

Ruskin was not one to coddle and spoon­

feed his students. He believed in effort crowned 

by success. The latter could not come without 

(IB) Sftaame and Uliflfli by J. huskin, 
pp* 52*53. 

(19) ibid. pp. 53-54. 

http://Otoervd.se


132 

toe former. He was never satisfied v/ito second 

grade material* Because he considered a trans­

lation of Plato by a man neraed Jowett to be a 

disgrace to Oxford and to Plato, he undertook 

to translate toe LAWS himself. 

This last thought brings up toe matter 

of Ruskin's interest in words and in toeir 

precise meaning. This was no mere hobby wito 

him. Ee wanted all men to share toat interest 

because he considered it to be clouding toe 

issue when words of vague and approximate 

meaning were used or misused* 

And, therefore, first of all, I 
tell you earnestly and authorita­
tively ( I know I am right in 
tois) you must get into the habit 
of looking intensely at words, and 
assuring yourself of their meaning, 
syllable by syllable —nay, letter 
by letter. (20) 

At first glance, toe man's supreme confidence 

and faito in the importance of his own words is 

amusing, but on second toought we realise how 

very right he is. In tois twentieto century we 

are witnessing a dialectical struggle in which 

words are weapons. Just as In warfare a soldier 

must be familiar with his weapons, so must we 

know toe meanings of words. We must develop an 

intelligent respeet for toe definitions of the 

(20) Sesame and Lilies,by ::uskin,p.54. 
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terms we use. We must also remember that toe 

foe has no respect for too meanings of words. 

m fiction, it is true, tois Label of 

tongues can be amusing: " There's glory for you I " 

continued Hurapty Dumpty.— " I don't know what 

you aean hy "glory",'1 Al*ce said. R-acpty Dumpty 

smiled contemptuously.— ! Of course you don't —> 

till I tell you. I meant " toere's a nice knock­

down argument for you t" —- " ait, 'glory' 

doesn't mean ' a nice knock-down argument '," 

Alice objected. — " V¥hen I use a word," hurapty 

Dumpty said in ratoer a scornful tene, " it 

means Just what I choose it to mean— neither 

more nor less." — " The question is," said 

Alice, " whether you can make words mean so many 

different things." — " The question is," said 

Humpty Dumpty, " which is to be master — that's 

all." In fiction* we repeat, tois can be amusing. 

However, we live in a non-fiction world. 

Wito Stalin and his henchmen, words are 

one thing, actions are anotoer. Good words are 

a mask for concealment of bad deeds. 

Just how does Iftiskin fit in to tois 

discussion of words used l>y men of evil in 

order to deceive ? Ruskin saw the same thing 

happening in his own day. From the following 

quotation it is clear to us toat history does 

repeat itself* 
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There are masked words droning and 
skulking about us in Europe ̂ Juat 
now •....vrhleh nobody understand, 
but which everybody uses,and most 
people will also, fight for,live for, 
or ever, die for, fancying they mean 
this or toat or toe otoer of thir,- -. 
coar to toemj for such words wear'' 
chameleon cloaks. (HI) 

Because he saw such dangers, liuskin insisted 

upon u correct knowledge of toe precis© meanings 

of words* i'amiliarity with toe lineage of language 

would clear toe air- of confusion* 

•. .whatever lanruare he ( a well-
educated £,v-utifcs~.cji) knows, he knows 
precisely*..Above all, he is learned 
in toe paerafia of words, knows toe 
words of true descent and nnclent 
blood. • • • • (L2.) 

Having heard Vishlnsky end Groisyko end having been 

sickened by toeir evasions aid inisuse of toe words 

of honest men, we con once more appreciate the 

soundness and remarkable topica l i ty of Buskin's 

toought* 

In conclusion, v;e feci justified in 

paying tribute to the genius of Ruakiu wVo drew 

up the blueprints for much of what educational 

refomaer3 are being: applauded fo::* today. l-ad we 

not forgotten Jluskin so coon and dismissal him 

as " one of those stuffy Victorians ", we night 

well have saved ourselves much unnecessary effort 

and thought* 

(El) and. (P^T^scSc^^rTllt
fi^s« by John '" 

Ruskin, pp. 55-56. 
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^ ^ ^ y j O ^ f p T R l T r.ier. 

There was a time i n toe dim and d i s t a n t 

p a s t when i t was almost un ive r s a l l y accepted 

toat men were meant to be tot* leaders in toe 

world ana tue bread-winners in t i e l a z i l y . Along 

wito t h i s b e l i e f went toe convict ion toat a 

woman's place was in the home. I n s t i t u t i o n s of 

h igher lea rn ing were toerei'ore or^.ttfixzeu fo r 

toe teaching ana t r a i n i n g of men. 

Times have changed, though, and wito 

toe ever - increas ing clamour fo r wwiaen's r i g h t s 

toe world has seen women enter too world of 

educat ion. I t beran wito toe founding of var ious 

col leges for woren anu i'.iu. to coeducation on 

toe primary* secondary, coJLLe&t cud un-Lverslty 

l e v e l s . In England, jueen's College was t h e 

f i r s t one founded for woaien. The yucw was 1847. 

Since then, many o toers have followed. London 

University admitted women to i t s degrees i n 

1S78, toe Scotch u n i v e r s i t i e s i n 1802, Oxford 

a f t e r V'orld i.'ar I , and Cambridge has only 

admitted them r e c e n t l y , i f a t a l l . iii the United 

S t a t e s , Mount Holyoke came i n to exis tence 

in 1837 • The <uore fbiiiouo Vas Jar was founded i n 

1865. Since tois chc-.ptor v/xhx d.^1 i - RO-JC-. Rai t 
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with toe Catholic position in the matter, it 

might be of interest to mention that in 1895 

the School Sisters of lotre Dame opened the 

first four-year college for woman under Oatholie 

auspices in toe United States. The College of 

Notre Dane of Maryland is thus known as toe 

"mother" of Catholic women's colleges. 

In toe early days toese schools were 

tolerated by some, derided "by many and enthu­

siastically supported oy a few. Those days are 

gone. Today the college for v;oi.ien is he.ie to 

stay. In toe academic year 1349-1950 it Is 

estimated that there are 700,000 girls enrolled 

in American colleges. The number of Catholic 

men's and women's colleges in the United 

States totals 189 and only a little undor half 

of these are for women. 

after all these years, a fundamental 

question still remains unanswered* What is toe 

aim of woman's education ? Those who shouted 

most for women* s rights harped upon t ^ ocfuality 

of men and women. It was therefore toeir plan 

to give women an identical course of i/it> ̂ ruction 

as toat given to men. In fact, toe majority 

of toese women's colleges were organii.eR along 

the same lines as toe average college for men* 

Their courses paralleled toe curricula of men's 



1*77 

col leges* The r e s u l t - ^ t h a t '.VOUCH t o r e ( end 

are J bcint; educated to to s u c c ^ t o a l men. The 

di f f icul t ly toon vest* tha t u ^ ' to toe... "-R u to 

*itart a l l over i^'uto iu>.u i c ^ ' . ; t o toco. x. 

succei^iful women I .This i s often necessary 

because, .even ^.today, toe ' c a r e e r vou-to i s 

the ».^aber of a 4*inority £ro»".±;* w t a t i s t i c a prove 

t M * . Tto a re leu t o doubt tois f a c t because .,. 

statiu-U.es a re c r i e d down by the s h r i l l chorus 

of toe over ly- loud and f r igh ten lngly-e loquant 

exponents of. ec.aal r i g h t s for women, however, 

tike maj o r i ty* of ^toe >;Q*MI.^ gr«uuute.j of these 

e^hjQpls && marry. ^ner** uxhy b«,;an i n t e r v a l , 

between graduct ior and n a r r i < : c during which they 

s a t i s f y toeir egos by holding down soxue p r « s t i g e -

cxea t ing .pos i t io i i , bu t the way-., of soc ie ty a r e 

such ./.hat ir.s ticia,-they f i t i n to f u t u r e ' s niche 

for "them i n family l i f e * , . , . 

..&*** . o i1** problem i s s t i l l , there* I f to*. 

Majority of women become wives and mothers* should 

toeir education be o r i en t a t ed along Lie l i l i es 

o|!c man's education ? Should toey be t ra ined 

for .earning,!1 1 order to support toemselves, or 

fheuld toe^ be led .a long toe paths of l ea rn ing 

in order t o serve as models fo r toeir f. - i i i l ies ? 

Majreever,«toe case in quest ion involves boto. 

Cathol ic and non-denoriiinational schools , should 

toey be educated for time or fo r e t e r n i t y ? 

http://statiu-U.es
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9t w£z,-T<Thm* are- toe creation* *hicsh we hope 

to ansv«r in toi& ciiapter. To begin v/ito we 

sha l l pointRout toe £a toa l ic posi t ion - in . toe 

isa&fc&i** Laving Cone ,that, we1-shall go ^.to-.Buskin to 

see how Me. views acjuaro with toe stand .taken *Oh, 

?¥ -tiie ChUi-ciu 

Any I n t e l l i g e n t end p2;aatia*jt toeery--. 

Of. education must be":evolved about man»against 

toe background of the -society i n wiitdh he l i v e s 

and in view of- h i s Jamosptal destiny..'.There-ia* 

therefore, toe :k»L.adiato «pfr»3«wfcr„to 'consider 

«i to i t s hiueciRate probleMB 'and the d i s t an t 

view tor jseep.ia wind wito itpraKKv. ae&B&nent 

p32©lal«Biitt*. 

0u# wlieiet 'iveaiverii c u l t u r e ^ raw itfesn 

and .out, of Ckriatian foundations. to<„ reason 

toe supersrfer»cture i s tottering today, i s tha t 

toe basis.of our society,has* been* pret ty wen 

forgotten. There haa- been a sJ»w but cer ta in ' 

dlttgertden; of .toe .bel iefs tha t went into .-to* 

oJSigiRai^premching of Chris t iani ty . Today, 

people pay l ip -serv ice to re l ig ion arid f a l s e . 

philosophies of freedom Yiave substi tuted opinion 

for dogma* QneAopinion i s baianced'.by anotoer 

and confusion ensues. Moral principles,cno 

longer based upon unanimously accepted oogma, 

are: on toe * way, out* The* name-of God i s a cause 
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of embarrassment and material comfort is sought 

after instead of spiritual peace. 

All tois has had a shattering influence 

upon all phases of life, tocauae education is 

so fundamental a thing, toe effect has been felt 

toere too* Because toe education of women is so 

important a thing, toe tragedy has extended to 

it as well* Woman, from whom life on earth 

springs and upon whose shoulders rests toe task 

of forming toe character of toe child, cannot 

help but react to toe moral atmosphere in which 

she lives. It is therefore of paramount import­

ance toat her place in toe general plan be 

determined. Needless to say, toe education of 

woman will be based upon toe answer to toe 

(question; What is her role to be ? 

The Catholic stand is toat toe laws of 

God and of nature dictate toat woman is meant 

for motherhood. As a source of life and light 

for toe child, her education should emphasize 

toe spiritual element and enable her to pass 

on toat moral training. This is exactly what 

toe champions of women's rights ignore. They 

cry out for toe complete enjoyment of modern 

living. Catholics realize toat toe development 

of economic and social conditions make education 

for earning necessary because all women are not 
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destined for marriage. This type of education 

is good and necessary, but it is not enough. 
4" 

There jaetat- be a broader basis upon which to 

form the "whole woman". The Idea of motherhood 

can be extended beyond its literal meaning of 

giving birth to children. Woman, by hex1 very 

nature, can and should be a source of good* 

The encyclicals have underlined the 1*0le of 

woman as a refining influence. It is in her*"* "' 

power to fight coarseness and immorality. From 

toe citadel of purity she can bring back right 

principles and necessary virtues. These things 

are included in toe notion of motherhood* The 

maternal instinct extends to toe domain of 

grace, right and virtue* 

This being so, it is necessary to 

point out to those charged with the education 

of girls that guiding principles exist. In 

toe encyclicals of the Supreme Pontiffa' this 

toeme is an oft repeated ohe. In toe encyelical 

letter Bhriatian Eduea&on of Youth by Pope 

Pius XI, light is thrown upon this whole 

problem* His Holiness is speaking of the necessary 

differences between the desirable education 

for girls and the necessary education for 

boys* V/hen the voiee of Christendom speaks out 

from toe See of Peter, mankind might wisely 

turn an attentive ear* 



141 

Tut ux-eator has ordained and disposed 
perfect union of the sexes oily in 
matrimony, and, with varying degrees 
of contact, in the family and in 
society. Besides toere i s not in nature 
i t s e l f , which f cushions the too n.ute 
different In oi'ganism, i n temperament, 
in a b i l i t i e s , anything to aur ;o ; t 
toat there can be or ought to bo pro­
miscuity, and much less oourRLity, in toe 
t ra in ing of toe two sexes." These In 
keeping with toe wonderful d e s i ; ^ of 
the Creator are destined to complement 
er.ch other in the family end to society. 
precisely because of toeir differences* iX) 

In a l l education, ho?*ever, there must 

be a solid substratum of moral traintor.. 

fnf 
Any training of young minds which 
neglects or repudiates toe feelli 
and toe spirit of toe Christian 
religion is a crime of high treason 
against Him who is "King of &In£s 
and Lord of Lords." (8) 

Catholic toinkers who have vritten 

about education aave been inspired by the 

papal pronouncements* Clear thinking, which 

is typical of Thontistically-trained minds, 

always insists upon ascertaining from the 

very begiiudng what toe function of woman Is* 

Father Leen puts it this wayJ 

...to educate firls rightly one 
must have an adequate notion of 
what a woman is and of the role 

(1) Encyclical Letter of his Holiness 
Pope Pius XI on Christian Education of i'outo, 
published by The Paulist Press, Mew York, p.26 

(2) The Encyclical- Summi Pontifi­
cates, Sec.IV - The Autonomous State and the 
Evils It Brings* 
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she i s t o play i n l i f e . . , . . T o 
understand T.'om^jJs t r a e r o l : 
i n toe world we must go back 
to toe o r ig in of th ings ETVI see 
what she was des t ined for by 
Almighty Cod, toe Author of 
Rature . Genesis t e l l s us t h a t 
Cod ri&de the vro??.;.r to he a 
helRur-.tc of nan. I f toat i s 
the ord ina t ion of r.j-tore, i t 
i s unna tura l and therefore bad 
t h a t she should be e r i v a l . ( 2 ) 

Because of t h i s , Cathol ics elf ITS t h a t 

he r education should d i f f e r from toat of man, 

The t rend in ^irleV education tort 
has made I t ©pproxiriate more and 
more to t h a t of boys IGJ then, to 
be deplored. Education i s a t r a i n i n g 
for U f a . The l i f e of man i s 
d i f f e r en t from t h a t of woman in 
n a t u r e ' s ccheme, The prepara t ion 
for t h e i r r e spec t ive r o l e s ought 
t o be d i f f e r e n t . «•.•) 

A l l tois c.Rvice on vhat eRucotion fo r 

woman should be sounds eminently wane «nd comes 

as no su rp r i se from Cathol ic sources , however, 

o toers who are not Cathol ic share these con­

v i c t i o n s . Unfortunately they are too often 

r e l u c t a n t to express toeir thought* Kuckin 

shared toese convict ions and did not h e s i t a t e 

o r shr ink from speaking out eloquently and 

convincingly. I t was toe very na ture of t h e 

man to f e e l s t rongly about whatever he bel ieved 

to be t rue end i n p o r t a n t . For Euskin, t r u t h 

was not to be s i lenced but to be heard* 

(S) ond (4) miS^M.JSa£S^SSLli^/ Edward 
Leen, C.S.Sp. , h'.x. Oueeu ICJC ..'ard,1944, > 2 3 0 
and p . 235* 
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Ravinf rrovr*. up on the " ib le , '^vs'-ln 

appreciated the ^rr clous influence of p. pood 

woman. Thic r r ca t rop-p^ct for ^oror VPS r3so found 

lay Ruskin in the works of toe world's r r e r t 

a r t i s t s . In toe essay •fvueen,s Gardens' he writest 

Let us see whether toe greates t , toe 
r i s e s t , the purest-hearted cf a l l 
ages are agreeo. in eny wise on tola 
point; l e t us hear the t es t inor" the-*o 
has been l e f t by toem respecting tha t 
toey held to be the true dignity of 
woman and her mode of help to man* (b) 

Kuskin then roes on to oiote from Shakec^oore, 

Dante, Scott, Patmore end o there . All these men 

In the quotations chosen hy Ruskin speak in the 

highest terms, of womanhood* Having gone to . these 

men of wisdom. Ruskin incaiires i " Are a l l these 

men mistaken or are we ? " He leaves the 

reader , r i to l i t t l e doubt as to '.-here ho stands. 

Ear l ier in. tl.i3 chapter ncntion was ri\de of the 

maternal Ins t inc t of * omen and of her influence 

tor r/ood« This idea i s found in many p l rces . 

I s n ' t toe fact tha t 'Veen Victoria occupied toe 

throne of "n^land for 'OFJT/ years often Riven as 

a reason for the lack of coarseness and vulgari ty 

in the l i t e r a tu re of toat age ? hnskin -vas a 

Victorian and he shared th i s high respect for 
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womankind. He looked upon her as a source of 

v l r t u e i 

You caimot toink toat toe buckling 
on of the k n i g h t ' s armour by h i s 
l a d y ' s hand was a mere capr ice of 
romantic fash ion . I t i s the type of 
an e t e r n a l t ru th* toat the s o u l ' s 
armour i s never wel l s e t t o toe 
h e a r t un less a woman's hand has 
braced i t ? and i t i s only v/hen ohe 
braces I t loosely toat the honour 
of manhood f t i l l s . (t>) 

Before d i scuss ing toe ac tua l education 

of woman, Ruskin pointed out i t would be neoess-

axy to determine what, her r o l e i n l i f e i s meant 

to be . 

We cannot determine T/hat toe queenly 
power of women should be u n t i l we are 
agreed what toeir ordinary power should 
be . we cannot consider how education 
may f i t toem for any widely-extending 
duty u n t i l we are agreed what is'' toeir 
t rue constant duty. (7) 

u i s Ideas in t n i s mat ter were not vague 

and h i s expression of toem was b lun t and forceful* 

His toought i s remarkably Catholic to tone and 

c e r t a i n l y v i o l e n t l y opposed to the teachings of 
CI 

toe advocates of birth control — or, rather, 

birth prevention, as Chesterton insisted upon 

describing it.. In Fors Claviftara, he mentions: 
••*.. . i • - — — - ~ — ~ . ~ — - ... 

(6) Sesame and Lilies .by J.Ru.skin,p. 133. 

(7) ibid. p*,119. 
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English yeung woau»n,J a.irive.l frou 
. J . . «,. - tuax o R.ili,— ox.t, o toe 
'career'^of toe orunvn i j too 
Ih.xted t. one, aud toat uû ox-ji 
pol i t ica l economy can nmvMe 
them. Miwiu ' - a d -ivi« lucxatlve 
occupations than toat 'of nursing 

Ruskin returns to this iden'elcewh »re in terais 

toat ere even more Leon - loy-iah 1 

JR ne puis tivuver dee terries assess 
forts pour exprimer la haine et l e 
.tepria quo- j eres tens pour l'idee' 
moderne eu'une femtoe dolt cesaer 
d'etre luere. f i l l c ou fcuius povu-
ou'elle pulese Jeveriir eodoiis ou 
ingenfeui.' (9> 

While Ruskin put f i r s t things f i r s t , he 

netrertheless 'realised that there was need'of 

eftrtatlon for girls* In addition to isotoerhood* 

Rttakdn sew in "won̂ n toe helpmate of rv .1. This 

help wfcs keV a form ot slavery larV ratoer a 

nettle partmrehip. 

Aiiu t.o\ ies~ L . 0;^ 1 J « .t. • j...w«»- v«.*>/ 
women i s only- toe shadow and c-tic/* d a i t 
i u ^ e of her loru, oraa^. -il* Uk thoa^ht-
l e s s and serv i l e obedience, sffld sSi„ -b«ed 
altocetoer 1-'- her weakness, *</ ti*y " ru-
ettineikee e f h ie fortitude* This,' $ jay, 
i ; toe -'.oat j.ooii*.i o_ a l l erjfcro ro»-
peetin/ her » .to was madeHj.be toe h^lrf-* 
mate <J/ uan. As i f he could oe a.-elp^u 
"effectively by'a shadow, or \/orthiV M/ 
c jl«. vc . (10) . 

" CbT13SISffiQ-^Ja3» by J . $V":t~, 
Bottom Dana î stew» & Co., hooter XkXV, p • U34* 

(9) Arrows of, y,e fift&ge,by •* ihiskin, 
V 0 l . i l , P . ' •••!. 5 « t o « . U . C Pcv-^e.^ C o . 

(10) jafafiffflft and Li^ief f o„. i i '^in,p*12Q» 

http://madeHj.be
http://V0l.il
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He refused to become involved in toe 

foollsk argument about toe ' super ior i ty ' of one 

sex to toe otoer . He saw toat toey -were different^ 

each completing too otiher, and being completed 

"by toe other* The preceding ojiotation indicates 

h i s Idea of woman's r o l e . In order for her to 

aceomplish her task she needs toe proper prepara­

t ion . Said Raskin* 

You bring up your g i r l s as i f toey 
were meant for,s4.de^erd^oz>namentS, 
and then complain of t he i r f r ivo l i ty . 
Give thmpthe same advantages toat 
you give t h e i r brothers} appeal to 
toe same gsend ins t inc t s of v i r tue 
in toem j teach toem . also, toat 
courage and.truth are toe pi l lars . , 
of toeir being* (11) 

liere, in. Ruskin, we find.toe.same iln«4$tea<seR 

upon toe need for i\tndamentJil3 i n -noretls toat. ». 

we found,,earlier in pe^al exK^Qlicals and in 

toe writings of Father Lean. Buakin was • 

compared to Leon Bloy i s a passing remark'in 

an e a r l i e r paragraph of tois aftfepter* The two 

men have tola Xn comaon that-toey stobbox^Oy 

held f a s t to what toey consider to be true* 

Buskin sees in woman a potent ia l mother and 

helpmate* To him, tois i s her highest calling* 

Anything e l se i s only incidental and of 

secondary or minor importance. 

( I I ) Sesame and Lilies« by J . Thiskla, 
p* 149* 
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It Is of no moment to her own worth 
or dignity that she should be acqu--/ 
ainted wito this science or that; 
but it is of toe highest toat she 
should be trained in habits of aec-/ 
urate thought; that she should 
understand toe meaning, toe inevi-
tableness, and the loveliness of 
natural laws**••(12) 

The reader might be disappointed in Ruskin 

for failing to see that in many cases modern woman 

must go out into toe world and find employment to 

support herself. This necessity makes it imperative 

for her to seek an education toat will equip her 

for the making of a living* This education has to 

be of a vocational nature* To get along in toe 

world a worldly training is necessary. In fairness 

to Buskin it should be pointed out toat he lived 

at a time when women actually were found in toe 

home ratoer than in toe office. The demands for 

women's rights were just beginning to be heard 

and he could not be expected to lay down toe rules 

for conditions yet unborn* 

In toe following quotation, however, he 

seems to be speaking to our generation rather toan 

to his own. 

And if she can have access to a good 
library of old and classical books, 
toere need be no choosing at all. Keep 
the modern magazine and novel out of your 
girl's way; turn her loose into toe old 
library every day, and let her alone.(IS) 

(12) Sesame and Lilies* by J. huski:,,p. 
p. 141 

(13) ibid, pp. 147-148. 
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On the whole, we see toat while Ruskin 

had l i t t l e of a constructive nature to say to 

us about toe actual curriculum for an education 

of an ordinary modern working g i r l of toe world, 

he did draw toe blueprints for tha t education 

which i s basic and necessary for a l l women. He 

described what today's educators are slowly 

coming to appreciate as toe core of a t rue 

education. He called for tha t preparation for 

l i f e in tois world and in toe next which Catoolic 

colleges have always claimed to be toeir aim. 

The fact toat some of toe l a t t e r ins t i tu t ions 

have fai led to l ive up to toeir professed ideals 

might suggest toe toought toat a reading of 

Buskin would be of great help and inspiration* 
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Garden^ Ci-friea and, Afrflfl Efflmaî ri 

It has been pointed out before in tois 

thesis toat Ruskin began as an art critic and 

as a lover of beauty. This appreciation which 

led to a desire to publish his opinions on art 

can be partly traced to toe fact toat John 

Ruskin's father owned some Turner paintings. 

When toe pulilic failed to give Turner toe praise 

Ruskin felt he deserved, Ruskin wrote Uodern 

Painters as a tribute to Turner. From painting 

he proceeded to architecture. All toe while, he 

enjoyed and studied toe beautiful. 

His studies led him to toe conclusion 

toat beauty in art was produced by human souls toat 

are at peace wito toaaselves and with society. 

The perfection of art depended upon the social 

conditions from which it grew. The same thing 

applied to man's appreciation of beauty. 

When Ruskin failed to find toe enthusi­

asm for art toat he expected in the Unglish 

public, he therefore looked for the reason in 

toe social conditions. He came to the conclusion 

toat toe latter would have to be greatly 

improved before toe former could ever exist. 
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What exactly did Ruskin find upon looking 

at toe social scene ? For one toing,' The Industrial 

Revolution' was the chapter of history that was 

being written in toe factories and mills of toe 

British Isles. As Goldsmith had predicted in his 

poem The Deserted Village, written in toe eighteento 

century, toe population of toe English cities 

increased beyond all reason and cheap labour as 

well as exploitation and unemployment followed. 

Cities like Liverpool and Manchester trebled toeir 

population in fifty years. The result was local 

over-population, or, as Ruskin described it, 

a degree of population locally 
unmanageable under existing 
circumstances. (1) 

As a result, while toe villages and toe country­

side were being foolishly abandoned, in toe cities 

unemployment usually increased. Ruskin described 

toe existence of the people as 

diminished lives in toe midst of 
noise, of darkness, and of deadly 
exhalation. (2) 

He described the city of London in the following 

terms: 

(1) Unto This Last, by John Ruskin, 
London: Cassell and Co*,Ltd., p. 159. 

(2) ibid, p. 190. 
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...toat great foul city of London 
there, — rattling, growling,smoking, 
stinking,—- a ghastly heap of fer­
menting brickwork, pouring out 
poison at every pore....(3) 

While not a complete machino-clast, 

Ruskin saw toe evils toat came with toe machine, 

admitting toe increase of English manuf actured 

products, Anglian exports and weaito, he pointed 

out toe decrease in toe number of happy human 

beings. The rugged individualism of toe few was 

leading to toe ragged individualism of toe many. 

Lien, who were not machines, were being used as 

such* The operative was being degraded into a 

machine. Ruskin abhorred toe severance of toought 

from labour. 

In all men, however simple and rude, he 

saw seeds of betterment end toese he wished to 

cultivate and see grow. Recognizing toe dignity 

of man, he v;anted him to enjoy a certain leisure. 

Feeling as he did about big cities, Ruskin had 

various remedial plans* He advocated garden cities 

toe recovery of waste lands and government action 

if necessary to bring toese things about. He felt 

toat toe big cities of Rncland were too big. In 

a giant city problems are brobdingnagian too. 

Transportation, food distribution, community 

enterprises, etc. are of such vast proportions 

(3)The Crown of Wild Olive.bv John 
Ruskin, London: G. Allen & Co.,Ltd. ,1911, 
pp. 236-P37. 
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tha t much time and effort are wasted in toe 

minutiae of planning, not to mention toe 

d i f f i cu l t i e s of execution. Ruskin preferred five 

smaller well-nigh se l f -suff ic ient towns to 

one big c i ty . He was one of toe early c r i t i c s 

of overpopulation in c i t i e s . 

• . .you get some curious laying out 
of grounds toat beautiful arrangement 
of dwelling-house for asm and beast, 
by which we have grouse and blackcock— 
so many brace to toe acre, and iaen 
and women —so many brace to toe 
garre t . I do often wonder what toe 
angelic builders and surveyors— toe 
angelic builders who build toe 'many 
mansions * up above there; and toe 
angelic surveyors who measured toat 
foursquare c i ty wito toeir measuring 
reeds — 1 wonder what toey think of 
toe laying out of ground by tois 
nation. (4) 

Ruskin and Morris preached in favour of smaller 

s a t e l l i t e towns and toey called them 'garden 

c i t i e s ' . Disciples of Ruskin have b u i l t thee 

in many par ts of England. 

These are designed, as we know, not 
merely wito a view to promoting 
healto and an appreciation of beauty, 
but also to encourage toe amenities 
of l i f e and to solving toe question 
of housing. (5) 

Wherever Ruskin looked he saw the old, 

lovely and sweet Auburns disappearing and being 

(4) The Crown of Wild.. _01JLVfl» by John 
Ruskin, pp. 237-238. 

(5) A History ^ fflffwnjLft 2os^^^y 
Gide and Rist, D.C* Heato & Co*,Boston, 1913,p.251, 
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replaced by crowded and sooty towns. The old towns 

had not grown according to any plan but toeir very 

smallness had prevented toe lack of planning from 

having very serious consequences. However, wito 

toe increasing urban population brought about by 

toe rapid and amazing industrial expansion, toe 

rows of dreary houses thrown in amongst smoke-

belching factories were becoming a blight on toe 

landscape* 

Ruskin saw all tois and called for reform. 

He wanted toe people to love beauty. But how 

could toey when toey were living amidst ugliness ? 

The answer was to get toem away from toe smoke, 

soot and congestion. The Romans knew of town 

planning and showed it in toeir choosing town 

sites for strategical advantages. Why couldn't 

England do the same thing wito toe advantages of 

better living conditions in mind ? This led 

Ruskin and Morris to encourage toe garden city 

movement* 

These new cities are built wito toe 
express purpose of relieving toe 
worst features of industrial life, 
and are so planned as not to inter­
fere in any way eitoer with toe 
beauties of nature or wito the healto 
of toe citizens* (6) 

Ruskin favoured toese towns because his great 

work of educating the people of Rngland could 

(6) A history of Rcononic Doctrines, 
by Gide and Riat, p. 513. 
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best be realized when toe living conditions of 

toe people he hoped to teach were improved. 

...no great arts were practicable by any 
people unless toey were living contented 
lives, in pure air, out of toe way of 
unsightly objects, and emancipated from 
unnecessary mechanical occupation. (7) 

Ruskin wanted to set toe stage properly for. his 

great dream of educating toe people to a sense 

of appreciation for beauty and a willingness 

to live as good citizens. Before he could ever 

dream of educating toem, he felt that toey had 

to be better clad, housed and fed. He toought 

it could be done because toe money was toere —~ 

only it was being directed into the wrong 

channels. It went on producing more and more 

ugliness because a small number of men Wanted 

more and more personal weaito. 

Though England is a rich country, 
having worked herself literally 
black in toe face to become so, 
she finds she cannot afford to 
keep a Queen any longer. (8) 

Ruskin did his part to brin£ about toe 

Improvements he desired* His ideas about education 

were not limited to toe youth of England. Ruskin 

had plans for education of the adult population 

as well. He felt toat education could prosper 

f7lFnra, Clavigera. by John Ruskin, 
ioston: Dana Estes & Co., Vol. i, p. 177. 

(8) ibid. 
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best away from toe big cities. 

...your schools must be in fresh 
country, and amidst fresh air, 
and have great er.tents of land 
attached to them in peimanent 
estate. (9) 

However, he did not wait for toe garden cities 

to come into existence before doing something 

practical about educating the adult population* 

Ruskin contributed to toe education of the 

working men ay teaching toem. When toe Christian 

Socialists in 1854 organized a course of lectures 

for working men in London RuaJtin volunteered to 

give a few addresses. At different times 

evening classes of one sort or another were given 

in some of toe big cities. Whenever we read of 

tois education for working men, we run into toe 

names of Kingsley and Ruskin and Laurice. The 

Rev. F. D. Kaurice founded toe Working ken's 

College in 1S54. It was when Ruskin heard about 

tois toat he wrote to Ilaurlce and volunteered 

to help. Ruskin was devoted to tois work and 

his philanthropic spirit lea bin to vorh for 

tois cause for a number ox years. Duri.it much 

of tois time Ruskin was present week after week 

end month after month. Even a cursory reading 

on adult education in oigland leada one to 

(9) Time and Tide, by John Ruskin, 
London: George Allen & Co.,Ltd.,1911, p.101. 

http://Duri.it
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some mention of working men's colleges at Oxford, 

in London and elsewhere* Many of toese were called 

Ruskin Colleges I Reading through toe works of 

Ruskin we find that many of his essays were 

originally lectures given in toese colleges* For 

instance, in The Crown of Wild QHve. toe first 

lecture on 'Work' was delivered before toe 

Working Glen's Institute, at Caoberwell, on January 

24, 1865* In toe same book, toe second lecture on 

' traffic • was delivered in toe Town Hail In 

Bradford in 1864* Fors Clavigera. is a series of 

letters to working men* Time and Tide is described 

as twenty-five letters to a working man of 

Sunderland on the laws of work. In Letter III of 

Time and Tide. Ruskin refers to toe time he had 

occasion to speak to toe members of toe London 

forking Lien's College. 

In all these talks we find a refusal to 

talk down to toese men because, as Ruskin put its 

I often find working men know 
many things which one would 
have thought were out of toeir 
way. (10) 

Ruskin wanted to prove and succeeded in 

proving that toe labouring classes could be 

interested in Art. He might almost be said to have 

wanted to make artists out of artisans. 

CIO) Time and Tide, hy J. Ruskin, 
p* 67. 
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Ruskin went even further than all this* 

he founded St. George's GuilR which -.â  a private 

little plan of his for c;i Rhglish agricultural 

Utopia. As in toe case of nearly all these 'dream 

societies' there were plans and rules etc. The part 

of toe whole scheme which interests us is that 

having to do v/ito education. It was fov toe schools 

in tois St. George's Guild toat Rtsskia planned 

his " Ribllotheca Pastorum " of -;.hich VJ wrote 

in the chapter on the Great Rooks. So.no of toe 

books were meant for the home library whilst otoers 

were to be left in central libraries. Actually, 

a number of books were purchased* Ruskin's first 

Guild Jluseura was situated at Sheffield because 

tois town was an industrial one, it v/ai> central, 

set in a region of scenic beauty and at toe same 

time close to many other industrial towns. In time 

toe Guild faded and, when Ruskin no longer directed 

it, wandered off into oblivion, he are not parti­

cularly interested in its fate. 

What we are interested in making a point 

of is that Ruskin had very definite ideas about 

educating those who were beyond toe normal student 

age and toat he acted upon those ideas* 

He wrote about toe advantages of breaking 

up toe larger cities into smaller one-j. iais 

would, he thought, roake it more practicable to teach 

working men_ about things beautiful luiu admirable. 

http://So.no
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By getting toem out of toe slums and closer to 

toe loveliness of pure-aired nature, ..j.jkin 

felt that toe chances of educating thc-i would 

improve greatly. 

In toe meantime, Ru3kin spent himself 

in lecturing in toe evenings to working men in 

many of the bigger cities. For years he lectured 

regularly. $hen his travels and his health made 

this impossible, he continued to lecture whenever 

he could* 

Ruskin also spent himself and a conside­

rable aaount of money as well in his Utopian 

venture to organize Rt. George's Guild, hducation 

was an important element in tois as in all his 

otoer work. 

All in all. Ruskin can be looked upon 

as a pioneer in toe field of adult education — 

a field that is growing by leaps and bounds today* 
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g^apter XJH 

The..Seven Lamps of Education 

In 1S49 John Ruskin wrote The Seven Lamps 

of Architecture as a defence of Gothic architecture. 

The principles he applied were toe seven lamps. He 

wrote of ' toe lamp of sacrifice ', for instance, 

as a treatment of toe principle toat toe material­

istic aims should be sacrificed to toe spiritual 

aims* There were also toe lamps of Obedience, Truto, 

Memory, Power, Life and Beauty* 

Let us, in tois chapter* borrow Ruskin* s 

outline and apply it to the field of education* We 

hope to prove that toe ideas believed in and preached 

by Ruskin would make for light* Ruskin's seven 

lamps of education would be the guiding principles 

and fundamental bases of toe educational structure 

he advocated erecting* 

The peak of the educational system is found 

in supernatural knowledge and calls for religious 

instruction. This would be toe "Lamp of raito". 

Natural knowledge can be broken down Into physical 

and mental. The former would include gymnastics and 

exercises of that kind. This WQ,..1R he the "i.̂ ap of 

Health". The knowledge described es '.lental' in­

cludes a number of subdivisions. There v, <->-!£ be, 
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for instance, toe popular vocational training 

which might be described as education for earning. 

In this chapter we shall call tois too "Lmp of 

Utility". In addition to vocational training toere 

exists cultural training which might Ge described 

as education for learning. This cultural ti'uining 

covers a vast area. Of cultural interest would be 

toat appeal to aesthetics and imagination iVand in 

artistic training. This woulu be toe "La-np of Beauty". 

Loral training is something different. It has to do 

with di scipline and might well come under the heading 

of toe "Lamp of Character". Finally, under cultural 

training, there would come toat education primarily 

directed to toe intellect. This would include toe 

study of toe principles of philosophy as well as toe 

analysis of scientific facts. Thv latter deals with 

facts and toe clear-sightedness of toe scientist owes 

much to toe "Lamp of Knowledge". Philosophic study, 

on toe otoer hand, deals wito principles and in tois 

case we have the "Lamp of Truto". 

For toe sake of greater clarity (since we 

are dealing wito lamps) toe whole plan of education 

involving toe "Seven Lamps of Education" would be 

broken down in accordance with the following outline: 

,ffhe„ fieyen hsm^-QL^diS^Han 
Supernatural: religious instruction (L«jap of Faito) 
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Natural: 
Physical: gymnastics, etc. (Lamp of healto) 
Mental: 

Vocational: education for earning ( Lamp of 
Utility) 

cultural: education for l^amiivj* 
Imaginative: artistic training 

(Lamp of ^caity) 
Koralt disci-olinary training 

(Lamp of Character) 
Intellectuals 

Scientific: dealing i/itu facts 
(L. of Knowledge) 

Philosophic:dealing v/ito prin­
ciples (L.of Truth) 

The Purpose of toe Jeven Lamps 

Myself when young did eagerly frequent 
Doctor and Saint, and heard great Argument 
About it and about j but evermore 
Came out by toe same Door as in I went. 

(Omar Khayyem'3 'Rubaiyat') 

This quatrain quoted from the famous Persian 

suggests the confusion toat exists in toe minds of 

men about toe aim of education. Part of toe toeme of 

tois toesis is to prove toat anyone guided by Ruskin's 

"Seven Lamps of Education" would have his way along 

toe path of learning lighted for him through toe 

labyrinthine ways of a variety of opinions and through 

toe- quagmire of educational theories. Let it not be 

toought toat tois confusion of aim is found only in 

undergraduates. It is unfortunately also found in toe 

very men who are looked upon as toe guides of youth. 

The names of Hutchins, Adler, Laritain and otoers 
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have bean mentioned often enough in tois toesis for 

toe reader to know where toey stand ao to «._\: aim of 

education. The Dewey school hat been deserih<.-.R as 

well. Lest toe reader conclude toat all tois argument 

about aim be past history, wo call his attention 

to a very recent declaration from anotoer key figure 

in toe vorld of education. 

Jame3 B. Conant is the tventy-to.ir.-~ president 

of Harvard University, ho is more than that. I Is career 

has been toat of a universit,- aduiiiistrator, education 

reformer, international statesman and ctomic bomb 

expert. Because he Is the head of what most people 

consider toe greatest university ii toe United States, 

hie views are listened to with great respect* 

The New York Sunday Times of February 12% 1960, 

carried a news item wherein Comnt " warned American 

educators that attempts to forge a urifying philosophy 

for tois country, comparable wito that in Soviet 

Russia* would seriously endanger our democratic freedom 

and our educational system*" 

Conant went on to praise diversity of opinion 

and called It "toe first premise of our whole educational 

structure"* He vents tois diversity to be encouraged* 

Now^. all tois sounds very democratic, but 

toere are seeds of danger in this supreme tolerance. 

How far is toat tolerance to esfrtend ? Does Conant 

not recognize truth as being one anc i..divisiole ? 

There is toe danger toat thi- &ia.*Ist-tona'-C-p*'--ident 

http://tventy-to.ir.-~
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la typical of many self-appointed detectors-general of 

toe intellectual fallings of his fellow-men* It is our 

fear toat his philosophical premises are not toe soundes 

Any philosophy of education is going to depend 

upon toe philosophy of man, toe theory of human nature, 

held by those theorists on education* If one is a 

materialist or a naturalist or a behaviourist, toen 

obviously everything spiritual or supernatural is 

irrelevant* If toere is no specific or essential 

difference between man and brute, obviously toe school 

system should be hardly different from* a training ring 

in a circus or menagerie or zoo* If man has neither 

Intellect nor free-will, pedagogy will be reducible 

to a system of conditioned reflexes and sensory 

associations will auff!«e since Insight and intellectual 

thought are myths and delusions* 

"'' There Is nothing to indicete that Conant1 s 

ideas do not imply an unconscious acceptance of such 

confusion. Conant to toe contrary notwithstanding, toere 

is need for a unifying philosophy of education* Other-" 

wise we make Arnold's words about toe Victorian age 

apply to ours: 

"'" Each strives, nor knows for what he strives, 
And each half lives a hundred different lives* 

-'' Chapter 4 of this thesis gives Ruskin's 

views on toe aim of education* His ideas are in 

direct conflict wito those of Conant* Ruskin wants 

to produce a man who appreciates his place in toe 

connainity, a man who is guided by universally 
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accepted standards of t ruto and Jus t ice , a man who 

belongs to toe social body in hia recognition of a 

unifying philosophy, fie looked to toe "Seven Lamps 

of Education" to l i gh t toe way. In toe following 

pages we sha l l throw l igh t on the lamps themselves* 

1. The Lamp of Faith 

The gift of tongues without the Holy Ghost 
Is but a Babel, not a Pentecost* 

( Robert liiHyer ) 

One unifying philosophy not understood or 

appreciated by Conant of Harvard Is basic religious 

truth* Had toe man studied more philosophy and less 

chemistry he might toink of man as the temple of toe 

Holy Ghost rather toan forty odd cents worth of 

chemicals* Had he read the following lines by Ruskin 

on the general temper and purposes of modern science 

he might appreciate toe need for a unifying philosophy! 

It gives lectures on Botany, of which 
toe object Is to show that toere is no 
such thing as a flower j on Humanity* 
to show toat toere is no such thing as 
a Man, but only a Mechanism; no such 
thing as God, but only a series of 
forces* (1) 

(1) Fors ClaviKera. by John Ruskin, Bostoni 
Dana Sstes and Company, Letter 5* 



I ^ t - I 

"wito a l l due respec t to toe s c i e n t i s t , i t I s 

neces>;:.iy to pointout toat thcro are more things 

betweer. he-iva; ar-d oarth to^r. d ' t to.j«_„ ,X. oi to toeir 

phi losophies , i t IAR* o;:ce oUCl-ested toat a world 

government of g r ea t .vcient ioi j and -_re:t johola rs 

might do more harri than Rood. 'totm i t ;,as proposed 

t h a t toe cont ro l of toe atomic boub Re, toft to toe 

wor ld ' s s c i e n t i s t s , Charch i l l p o i n t e i ^..t the t while 

s c i e n t t o t o n iph t wel l know how to make a bo.to, the 

cont ro l of i t should be l e f t to the moral i ty of men* 

This u o r a l i t y to produced by toe study of 

r e l i g i o n . Tho "Lsup of RcJLth" to the ^.ruatoJt guide 

he re . In chapte- 2 of" th to t h e s i s , I .uDil i ' s views 

on toe R1.".C-3 of r e l i g i o n in : ....4 cat ion are „ iven* 

When .scholars become too scholar ly toe^ ofton are b 

bl inded by toeir cu l tu re to ordinary morto^i,/* They 

develop contempt for t t o b e l i e f s of ordinary men* 

Higher l o y a l t i e s move in and the canons of moral 

conduct are forgotten* Lxaarples of tois confusion of 

toought have become depress ingly common i n l a t e 

years* The recen t confessed t reason of Klaus Fuchs 

i s only one of many examples* 

The po in t made to tois toesis and found i n 

chapter . 8 i s t h a t Ruskin 's toought i n tois ot- t t e r 

i s c lear* he i s to be l i f t e d along vrito tol those 

modern reformers who cry out for toe r e t u r n of r e l i g i o n 

t o toe curriculum* 



2. The Lamp of Health 

Ruskin had little to say explicitly about 

toe healto of toe body as taken care of by education 

but his doctrine is rich in iraplication or oujjestion 

and indirect allusion. In chapter 12 on *Garden Cities', 

we met with Ruskin*s desire to carry on education in 

toe purer air of toe countryside* When teaciiin:; at 

Oxford, it was Ruskin*s custom to take his students 

out on field work* On one occasion, toey became road-

builders* This practical aspect of his educational 

work can, no doubt, be traced to the Interest in and 

love for nature he developed on his many trips through 

toe British Isles and Europe. 

Ruskin appreciated toe. value of healto and 

never lost sight of toe need for exercise in education. 

Therefore, first touch..." The Laws of 
Health, and exercises enjoined by toem;" 
and, to tois end, your schools must be 
in fresh country, and amidst fresh air, 
and have great extents of land attached 
to toem in permanent estate. Riding, 
running, all the honest, personal exercises 
of offence and defence, and music,should 
be toe primal heads of this bodily education*(2) 

This was not an end in itself but merely a means to 

the true end of education which was intellectual* Ruskin 

(2) Time and Tide, The Crown._QiR.wiId .Olive, 
by John Ruskin, Londons George Allen and Co.npany,Ltd* 
1911, p. 101* 

http://Crown._QiR.wiId
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could ce r t a in ly no t be co^sto.erec to bo a 3 p i t i t u a l 

ancestor of such schools cw Joutoej.*^ --ethoaist 

Universi ty to h t . l tos , Texas, ' tois s e c t cR cu l tu re 

has j u s t befeun a new one—credit course in b a i t -

cas t ing i ( o ) . S.h.U, also of fers i ^ s t r ac - i on in 

w e i g h t - l i f t i n g , baoainton auu the modem diJice 1 

3. The Lamp of utility 

In to t h i s Universe, ?zic< jjgiy no t knowing^ 
Ror whence. l i k e Water wil ly-ni l j . ; - flowing; 
And out of i t , a s Wind along toe has t e , 
l know not whither , w i l l y - n i l l y Lio-.dLng. 

( OMLT - ucjryvui1 -> 'Rubs to^t' ) 

>ocause Iftzshin sir toe t r u t h mentijiiud here 

in toe ten t -maker ' s cjuatrain, he i n s i s t e d upon helping 

youth f ind toeir o-vm t a l e n t s end i n guiding thau to 

toeir choice of occupation. In chapter 6 of tois 

toesis, Ruskin and h i s T r i a l Rchools were d iscussed . 

Ruskin pave h i s ovm. s tudents a t a 3 t e of var ious kinds 

of work. As mentioned in the preceding sec t ion , he 

often took toem out and sau to i t t h a t they worked 

wito toeir hands. E a r l i e r i n tois toesis more was sa id 

about Ruskin* s f ee l ing t h a t a l l men should be able t o 

do something v/ito toeir hanos. This whole i&.tter i s 

s t i l l a con t rove r s i a l subject* u-any of our- u n i v e r s i t y 

graduates consider i t to be beneath toemr d ign i ty t o 

(C) THE THINGS THEY TEACH, Time rat^csine, 
February 20, 1950, p . 42 . 
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soil their pvecieus hands. As that wonderful Catholic 

periodical "Integrity" put it. 

L!y daddy was a laborer, 
And, good Lord, so were You, 
But now that I have my decree, 
'Joust I get dirty too *' 

Coming closer to home, here are editorial lines from 

toe Ottawa Journal ( July 5, 1949 ) s 

Mr. Pat Cenroy* two-fisted secretary-
treasurer of toe Canadian Congress of 
Labor, doesn't write books on economics, 
nor deiRL much in graphs and charts, hut 
on Saturday, speaking to toe International 
Association of Public "employment Services, 
hQ packed more truto into two para&r^phs 
toan toe economists f;et into their boohs. 
Said ha: 

" The rising generation and their 
parents are becoming ao damned 
respectable toey don't want to 
dirty themselves.Bvery father 
wants to send his son to college 
and to keep him as far away as 
possible from overalls. 
I don't know what toe answer is. 
Parents are conditioning toeir 
children toils way. he must bring 
our parents down to earth* There 
still is a lot of pioneer work to 
be done with a pick and a shovel, 
with grime and sweat and rolled 
up sleeves and much initiative. 
And in doing it ourselves we will 
be so such toe better nation*" 

In our twisted minds and in our false pride we tend 

to take away toe dignity of labor. Ruskin never made 

that mistakes 

The rough work is at all events real, 
honest, and, generally, though not 
always, useful j while toe fine \/oi\c 
is, a great deal of it, foolish and 
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false, as well as fine, and there­
fore dishonourable. (4) 

Having to do with this matter of "The Lamp 

of Utility", we might remind toe reader oi' Ruskin's 

views on specialization (chapter 7) wherein he 

recognized toe need for some special field of effort. 

At toe same time, Ruskin favoured toe orchestration 

of toe integrated courses of what we sometimes call 

a core curriculum* Ruskin, who advocated the intro­

duction of science into Oxford, did not believe in 

the unlimited power of science, he arreod with 

duNouy and otoer leading modern scientists ttot more 

was needed* Science provided man with skills but a 

philosophy of life was also to be given the student* 

For toat reason, Ruskin can be and Is listed among 

those Twfeo favour toe table d'hote of required courses 

to toe a la carte cafeteria style of atomisation of 

subject matter. 

Too often toe fragmentary courses of our 

universities produce fragments of men. The specialist 

in science is an ignoramus in everything else. In 

fact, our seats of learning have seldom devised 

science courses for students destined for non-scientific 

fields. Most of these courses are meant for the 

specialists and consequently there is no teaching of 

the relation of one science to toe otoers, nor of 

(4) The Croim of Wild Olive, by John Ruskin, 
page 249. 
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all of them to toe broader culture of mankind* The 

result has been that in life we are led by scientific 
"r 

ignoramuses and In the sc ien t i f i c icooiv tory we have 

p o l i t i c a l and sc ien t i f i c i l l i t e r a t e s * 

A care | fu i reading of chapters 4 and 7 of 

t h i s thes is wi l l serve as evidence of toe soundness 

of Ruskin's views concerning these matters and of toe 

s imi lar i ty of h i s thought to toat of toe be t t e r 

modem reformers In education. 

to I.**.. - - • i mi ii i i Htdt ii 

4. The Lamp of Beauty 

Utoere i s no heroic poem in toe world but 
i s a t bottom a biography, toe l i f e of a 
manj also i t may be 3aid, toere i s no 
, l i fe of a man* fai thfully recorded, but i s 
a heroic poem of i t s sort* rhymed or 
unrhvioecU % 

—Sir Walter Scott 

These l i ne s of. Sco t t ' s apply t o Ruskin and 

h i s heroic effor ts to extend toe appreciation of • 

beauty to a l l men* Chapter 1 of t h i s toesis, which 

gives the l i f e story of John Ruskin, makes c lear 

the fact toat toe Ruskin story i s one long crusade 

en h i s par t to enrich the l ives of other Lien. 

Although many cf toe things he fought 

against were ugly, "the common toeme of what he 

fought for was beauty. In h i s Modern Pair.tera end 

fc* his ?^MH ?f ^r«"j,̂ «»1 to choose two among many 

examples, the reader finds Ruskin's aesthet ics 
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exposed, explained and I l l u s t r a t e d . Pain t ing and 

a r ch i t ec tu re meant much to him and he \:LU ;Rrieved 

to see m a t e r i a l i s t i c England tu rn away from these 

t h i n g s . The u t i l i t a r i a n philosophy vhiich c r i s s ­

crossed toe English countryside with r .J tooaRs and 

toereby d i s f igured i t s ocenic riarnificence .cas a 

source of pa in t o Ruskin. In ch^r tor 4 of t h i s 

toesis t he r e are to he Round ' uo to t to ru i/. .us!:in 

about the spreading t e n t a c l e s of t h i s s t e o l octopus. 

There was even beauty i n too prose s t y l e 

used by Ruskin to preach h i s necso^c. C i to^ r t Keith 

Chesterton, who wxs an aut >ority on Victoi j.cn 

w r i t e r s , pays t r i b u t e to RtuRin's s t y l e to' the 

followirR l i n e s : 

As en artist in prose he is one of the 
most miraculous products of the e.:rtre,<ialy 
p o e t i c a l genius of Ungland* The length of 
a Ruskin sentc-fco i s l iRe t h a t len^fo-'i in 
toe long arrow toat \ ; u boasted of by toe 
drawers of the lonr" bov. Ke drc.\rs, not L 
clo th-yard shaf t but a long lance to h i s 
ear 5 he shoots a 3pear. Rtrt toe -whole goes 
l i g h t as a b i r d and s t r a i g h t as a bu l le t* (5) 

The garden c i t y movu-aent vhich v/c often t r a ce 

to Ruskin and other Vic tor ians would be one more 

example of h i s devotion t o lovely surroundings* 

Throughout h i s l i f e and teachings we find the "Lamp 

of Beauty" shining br ight ly* tfliat he aw cud enjoyed 

and appreciated, he wanted to share wito a l l men* 
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.5. Tne Lanp of Character 

Character is based upon such things as belief 

in God, 'respect for one's fellow-nan and recognition 

of one's own dignity. It includes a familiarity wito 

decent standards of conduct and a strong desire and 

detomination to live up to their.. 

In chapter 8 of tois work entitled "The Lamp 

Character" or "The Heart of the matter" we have 

exposed Ruskin's views on toe need for religion at toe 

core or heart of the curriculum, he feared a soulless 

philosophy which, acIinowlocL. i: j no higher power, 

made a mockery of loyalty and justice. Rere scholar-

ship cannot provide mankind wit., toe philosophy of 

life necessary to satisfy toe individual's hunger 
.41 .-

for peace of soul and mind and society's claims upon 

toe individual. 

In chapter 9 of tois toesis entitled 

"lUscipline" we find toe essence of Ruskin's thought 

about "The Lanp of Character". Ruskin interpreted 

the word in its broad and narrow senses and stressed 

the importance of each. In Ruskin1 s mind toe 

discipline of toe individual paralleled toe religious 

backbone of toe curriculum. Both were neces. ary for 

toe production of the whole man. In St. George's 

Gft&ld* organised by Ruskin along Utopian lines, toere 

existed a solid substratum of discipline as well. 
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6. The Lamp 01 Knowledge 

Slight not what's near toroa^n u-iming 
at what's far. — hirtoices. 

It is all vary well to speak oi aixs, ends 

and goals but these can only be reached by "ays, 

means and skills. Luripides was right. Jo Ret at 

what's far man has to travel over what's near. Some­

thing of the same idea was in too mina oi the man 

who pointed out toat perfection w^o maae ur of 

trifles but that perfection was no trifle. Ran 

need3 equipment to accomplish his task5 Churchill 

asked for the tools to finish toe job. 

V/ito toese sound principles in mind, Ruskin 

shied away from philosophical abstractions and 

subtleties as the whole of education. Fe recognised 

the need for the practical, down-to-earth mastery 

of means. His "Trial Schools" and his chanpioning 

of toe introduction of training in science into 

Oxford point to this. 

The very fact toat this art critic turned 

to social reform which included educational reform 

is indicative of hi3 burning desire to spread learn­

ing and culture. Along wito so many others, Ruskin 

realized that the only thing more expensive than 

education was ignorance. 

In Chapter 12 of this toesis an account 
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IS given of toe efforts made hy Ruakin for the 

cause of adult education. Throughout his life he 

held toe lamp of knowledge on high in his attempts 

to dispel toe darkness of Ignorance, ̂ e did his 

very best to unroll the ample pa^e of time wito 

its rich spoils of knowledge to the people of 

England. 

7. The Lamp of Truto 

A great book is the precious life-
blood of a master-spirit, embalLiud 
and treasured up on purpose to a 
life beyond life. 

— Milton 

In chapter 10 of tois thesis we find 

Ruskin's views on great book3. he realized*, togetoer 

wito his friend Carlyle, that a true university is 

really a collection of books* 

Because he sincerely believed toat tois was 

true, he organized libraries for his Ct* George's 

Guild, he also insisted that the individuals have 

their own books and that they own them* In this 

way, he felt, the books would be thumbed through 

thoroughly and toe toought of the author become 

that of toe reader through familiarity. 

Ruskin did not limit himself to toe great 

hooks (chapter 10); he also wanted it made clear 

where toe books were taking toe student (chapter 4), 

He felt toat it was all right to have a train of 

thought if you had a terminal* Moreover, toe 



study of the g r ea t books was to be ca r r i ed on 

aga ins t toe background of toe everlast ing: t r u t h s 

of r e l i g i o n (chapter 8 ) . 

Go îe educators want a completely techno­

l o g i c a l t r a i n i n g because, they claim, the \.orld 

i s ru led by sc ience . Others demand a c l a s s i c a l 

education because, t h e t claim, toe c l a s s i c s contain 

everytoing of Importance ever thought of by man. 

Otoer groups have t h e i r own pe t toeories of what 

education should be . A careful reading of Ruskin 's 

philosophy of education revea ls t t o t he wanted to 

coordinate toe^c f ine and nac^ssary th ings in to 

one balanced v/hole. His toeao vere fi.oant to avoid 

a lop-s ided education. 

Lamplight for- ..very one 

I t was in making education no t only 
common to a l l , bu t i n some sense 
compulsory on a U , toat t h e des t iny 
of toe f r ee Republics of America 
was p r a c t i c a l l y s e t t l e d . 

— James Russe l l Lowell 

We have seen what the seven lampu of 

education are and we have t r i e d to t i e the i i n 

wito Ruskin 's thought. One l a s t po in t to be made 

is that Ruskin agreed with James Russell Lowell 

that toe lamplight should not be limited to any 

one class or group. In a free society where 

Justice prevailed, Ruskin wanted all men to 

receive the advantages of education. He claimed 

toat it was the duty of toe government to assure 

tois education. 
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The same demands are being heard today. 

PjNisIdent Truman's Commission of Higher Education 

calls for more buildings, more students, more 

everything. Expansion is the 'summum bonum1 and 

toe accent is on quantity. 

Voices of protest have been heard. Chicago's 

Hutchins is not alone in tois. Father Gannon, 

former President of Fordham, claimed that all tois 

expansion would produce " tides of mediocrity ". 

Robert Gordon Sproul, President of the University 

of California, spoke the following words to the 

freshman class in 1947s 

I hope you will not take tois too 
personally but I think toere are 
10^000 too many of you. You would 
all be happier if somehow toe 
10,000 could go elsewhere. (6) 

Ruskin recognized this danger of over­

crowding and had a solution for it. He did not 

want to see students all stampede into the same 

fields. It was to prevent this that he advocated 

toe setting up of his trial schools to direct 

different students into the spheres of activity 

where toey might contribute most to the welfare 

of toe nation. If democracy is to be government 

by the people, toey must be equipped for it by 

education. We need leadership in democracy and it 

(6) BIG MAN ON EIGHT CAMPUSES, Time 
magazine, October 6, 1947. 
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Mist be widespread, otherwise soc ie ty i s ru led by 

m i n o r i t i e s , c l iques and in time by a Fuehrer . 

Ruskin ' s ideas on tois voca t iona l guidance a re to 

found i n chapter 0 . 

William Lloyd Garrison once said* " R*h«never 

toere i s a human beinfc, I see God-£.iven r±i u t s 

inherent i n toat being, whatever may be toe sex 

or complexion." Uill iam wordcworto wrotes 

Tue re«u»on i l i u , toe tompeiate v^iil, 
hndurancc, fo re s igh t , s t r eng th , and s k i l l ; 
A per fec t tfouau, nohly planned, 
To warn, to comfort, and co^-raicl, 

CxiapLer 11 (.eleven) ox tois toesis i s an 

exposi t ion of R>i,3kin'd &£veeaieut wito ua r r i son and 

Wordsworth, ^oun Ru^kla hau soi^t-toiiig to say about 

educat ion. h= included txiuj^tion i o r women wm, 

as usua l , h i s thought in tois .uauter i s aeserving 

of carefu l cons idera t ion . 

Anotoer group toat Rusicin wantec t o . see 

enjoy the benefit--;* of the t>ev<ii: lamps of eaucation 

was toe adul t working populat ion, ilany of these 

people wero underprivi leged but toeir ora ins were 

good. Ruskin considered i t to be wrong to ignore 

such p o t e n t i a l g rea tnes s . God sendt> men of genius 

to us and we have t o f ind toem and use toe:i t o the 

be s t advantage. These Ruskinian views on adu l t 

education are to be found in chapter 12. tils vjork 

in tois f i e l d i s going on today in Rngiana in var ious 

Working Men's Col leges . In America, J iutchl-s pushed 
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toe Great Books program which in /idult Rducation 

has thou sends of busine Somen attending night 

seminars in dozens of c i t i e s . 

The purpose of th i s chapter was to show 

that Ruskin supplied much .-f the power to keep 

toe seven lamps of aducotior. 'uuniiJig wi-ighuiy in 

the Tnodem v:or?R'. 
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Chapter Xx\f 

Mm& 

Alas , toat Sprint, should vanish \ JR_R too Rose ! 
That Youth's toweet-sceirted Lanuscr ip t should 
The l . ight ingale thc.t in toe branches z&i£"9 (close I 
Ah, whence, and whither , flown again. v.ho knows 2 

(Omar Khayyam's ' Rhhaiyat ' > 

We have come to toe end of toe t h e s i s . I t ' s 

purpose was not to deify Ruskin. I t i s sadly r e a l i z e d 

toat in some th ings he was wrong. Re could bo un fa i r 

and b igoted . Much of what he sa id d e a l t v i t a problems 

of h i s own day and we read i t as wee do h i s t o r y . His 

tone was not always toat ox" sweet reasonableness ; he 

could be v i o l e n t and pugnacious in h i s s t y l e . These 

th ings are unfortunatdy t r u e and fo r tuna te ly only 

p a r t of toe p i c t u r e . 

There was much toat was good about Ruskin 's 

opinions and more and more people of our t ime .are 

coming to r e a l i z e i t . hase f i e ld expresses th io thought 

admirably t 

I suppose we are all hardened in our 
beliefs and styles and political 
opinions and personal hatreds. Yet 
i know one thing: 
I f toe f igure of Ruskin were t o appear* 
here suddenly, with h i s eager look, 
and blue eyes and h a r e l i p , and were 
to speak again wito t h a t o ld si lver-
tongue, and t o sayt "Come on, have 
done wito a l l tois f o l l y ; we w i l l 
remake the world, we w i l l make t h i s 
England l i k e a b$nty among s t i l l 
waters , l i k e a green o l i v e - t r e e i n 
toe house of God forever and ever , " we 
would r i s e up as he bade u s . 
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These lines of Masefield1s which appeared 

in toe book Ruskin toe Prophet edited by j. H. 

Whitehouse are typical of toe tributes paid to 

Ruskin in toat volume. 

One of the reasons Ruskin has failed to 

make a greater impression upon our generation is 

that his toought is not set out in an orderly 

fashion but broadcast throughout his works. He 

may have had himself in mind when he wrote: 

And be sure also, if the author 
Is worth anything, toat you will 
not get at his meaning all at 
once.—nay, toat at his whole 
meaning you will not for a long 
time arrive in any wise. (1) 

However, when toe effort is made, wisdom 

is toere to be found. His ideas about toe reform 

of education occupied our tooughts in toese pages. 

It was our hope to show the soundness of his 

toought by comparing it to toat of such clear-

thinking moderns as Msgr. Fulton Sheen, Jacques 

Maritain, Robert Maynard Hutchins and otoers. 

In toe book Some Memories of Ruskin , 

Henry Nevinson writes: 

I well remember how in toe last 
lecture of one course he so over­
whelmed us wito solemn awe, toat 
When he closed his book no one moved 
or spoke. We sat toere absolutely 
silent. We no more toought of the 
usual thunder of applause than we 

(1) Sesame and Lilies, by JoluiTaTskin," 
London: Cassell c- Co. ,Ltd. pp.52-53. 
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should have thought of clp.pninr en c.'-Rel's 
song t-iat makes the ue.--.vens be uutw. 

After a few seconds, Ruskin looked 
up as though surpr ioed a t the u n u s u d s i l e n c e . 
Then he turned to toe dr&\7in,rs, -uade a few-
casual remarks about t.-oi", brin^in/. us hack 
t o t h i s present ^vorld, and disappeared. The 
appl&use broke l i k e a storm. 

Could i t not be t h a t h i s views on education 

have done to us what toat one l e c t u r e did to those 

few admirers ? Some day soon recogni t ion of h i s 

taremrandouj? work msy come. This toesis was meant t o 

prove tort such recogni t ion i s not impossible . Ruskin 

sank Into obl ivion for a while I t i s t r u e , but he 

may well ree/opepr to a l l h i s f lo ry . In too v:ords 

used by R13ton in ' L y c i d a s ' : 

So sinks toe day - s t a r i n toe ocean bed, 
And y e t anon r e p a i r s h i s drooping head, 
.and t r i c k s m a Deans, and v/ito new-spangled ore 
F l r i e s in the forehead of toe morning sky* 

* * * * * * * * * 

The Moving Finger w r i t e s | and, havim? w r i t , 
Moves on; nor a l l toy Pie ty nor h i t 
She l l l u r e i t back to cancel h a l f a faine, 
Nor a l l toy Tears wash out a Word of i t . 

(Omar Khayyam's 'Ruba iya t ' ) 

http://ue.--.vens
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