uOttawa

L'Université canadienne
Canada’s university



T

FACULTE DES ETUDES SUPERIEURES m FACULTY OF GRADUATE AND
ET POSTOCTORALES uOttawa POSDOCTORAL STUDIES

L’Universite ¢ anadienne
Canada’s unversity

Kimberley A. Thompson
AUTEUR DE LA THESE / AUTHOR OF THESIS

Ph.D. (Education)
GRADE / DEGREE

Faculty of Education
FACULTE, ECOLE, DEPARTEMENT / FACULTY, SCHOOL, DEPARTMENT

On and Off the Ice: A Case Study of the Involvement of Parents in Competitive Youth Hockey

TiTRE DE LA THESE/ TITLE OF THESIS

Janice Ahola-Sidaway
DIRECTEUR (DIRECTRICE) DE LA THESE / THESIS SUPERVISOR

CO-DIRECTEUR (CO-DIRECTRICE) DE LA THESE / THESIS CO-SUPERVISOR

Cynthia Morawski Michael Racine

David Smith Kevin Young

Gary W. Slater

Le Doyen de la Faculté des études supéneures et postdoctorales / Dean of the Faculty of Graduate and Postdoctoral Studies




ON AND OFF THE ICE: A CASE STUDY OF THE INVOLVEMENT OF
PARENTS IN COMPETITIVE YOUTH HOCKEY

by
KIMBERLEY A. THOMPSON
B.Sc., University of Ottawa, 2001
M. A., University of Ottawa, 2003

A thesis submitted to the Faculty of Graduate and Postdoctoral Studies in partial fulfillment

of the requirements for the degree of Doctor of Philosophy in Education

Faculty of Education
University of Ottawa

Ottawa, Canada

© Kimberley A. Thompson, June 2010



Library and Archives Bibliotheéque et
Canada Archives Canada
Published Heritage Direction du

Branch Patrimoine de I'édition

395 Wellington Street
Ottawa ON K1A ON4

395, rue Wellington
Ottawa ON K1A ON4

Canada Canada
Your file Votre référence
ISBN: 978-0-494-73925-9
Our file Notre référence
ISBN: 978-0-494-73925-9
NOTICE: AVIS:

The author has granted a non-
exclusive license allowing Library and
Archives Canada to reproduce,
publish, archive, preserve, conserve,
communicate to the public by
telecommunication or on the Internet,
loan, distribute and sell theses
worldwide, for commercial or non-
commercial purposes, in microform,
paper, electronic and/or any other
formats.

The author retains copyright
ownership and moral rights in this
thesis. Neither the thesis nor
substantial extracts from it may be
printed or otherwise reproduced
without the author’s permission.

L’auteur a accordé une licence non exclusive
permettant a la Bibliothéque et Archives
Canada de reproduire, publier, archiver,
sauvegarder, conserver, transmettre au public
par télécommunication ou par I'internet, préter,
distribuer et vendre des théses partout dans le
monde, a des fins commerciales ou autres, sur
support microforme, papier, électronique et/ou
autres formats.

L’'auteur conserve la propriété du droit d’auteur
et des droits moraux qui protége cette thése. Ni
la thése ni des extraits substantiels de celle-ci
ne doivent étre imprimés ou autrement
reproduits sans son autorisation.

In compliance with the Canadian
Privacy Act some supporting forms
may have been removed from this
thesis.

While these forms may be included
in the document page count, their
removal does not represent any loss
of content from the thesis.

Canada

Conformément a la loi canadienne sur la
protection de la vie privée, quelques
formulaires secondaires ont été enlevés de
cette thése.

Bien que ces formulaires aient inclus dans
la pagination, il n'y aura aucun contenu
mangquant.



il

ABSTRACT

Initially played for fun, friendship, and an opportunity to exercise, hockey has since become
a Canadian tradition rendering it an obsessively competitive culture year-round (Russell,
2000). Several incidents of inappropriate parental behaviours at minor hockey games have
recently received national media attention (Robidoux & Bocksnick, 2010). Hence, it is
critical that parents examine their own beliefs and attitudes regarding what they believe youth
sports should be all about (Heinzmann, 2002), which highlights the need for research in the
area of parental involvement in youth hockey.

The purpose of this case study was to investigate the involvement of parents in competitive
youth hockey from a symbolic interactionist perspective. More specifically, the purpose was:
(a) to explore how parents create their role within the competitive youth hockey culture, and
(b) to explore how parents perceive and deal with prevailing issues of aggression within the
hockey environment.

The study focused on a ‘Peewee AA’ (11-12 years old) boys’ hockey team (parents, players,
coaches) registered in a minor hockey association. Within this specific team, three families
were also recruited to serve as multiple cases from which in-depth accounts were portrayed.
Data were collected throughout a hockey season using: direct observation, participant
observation, semi-structured interviews, and in-depth interviews.

Findings of this study showed that youth hockey becomes a “lifestyle”, whereby the demands
were remarkably comparable to that of a professional endeavour, allotting minimal time for
“kids to be kids”. Parents acknowledged that issues of aggression arise as competition
increases, yet they somehow did not recognize themselves as complicit contributors to their
existence. Rather, they projected blame on the conflicting yet prevailing beliefs embedded in
the culture. While parents expected their children to behave in the manner they deemed
“acceptable”, much of their own observed behaviours displayed incongruence, creating a
sometimes hostile environment among parents, whereby policies were neglected and
responsibility for helping ensure a healthy and respectful environment was disregarded.
Findings highlight the need for parents, with the support of the larger youth hockey
movement, to be held accountable for their behaviours as much as they need to be
responsible for sustaining this cultural creation.

Thesis Supervisor: Dr. Janice Ahola-Sidaway
Internal Evaluators: Dr. Cynthia Morawski, Dr. Michael Robidoux, Dr. David Smith
External Evaluator: Dr. Kevin Young (University of Calgary)



il

ACKNOWLEDGEMENTS

Throughout this journey, many people acted as sources of support, guidance, and inspiration. |
would like to take this opportunity to acknowledge their efforts and express my sincere thanks and
gratitude.

First, | would like to thank my parents - without you, this road would have been much bumpier!
Mom and Paps, your unconditional support and love through the many ups and downs of this
process provided me with strength and determination. Timmy’s, ‘communals’, and ‘The Show’ are
eternally etched in my heart! You have taught me to believe in myself, embrace challenges, and
strive to reach above and beyond. | am forever grateful.

To Jen and Dan, thank you for your support, understanding, and compassion through all of my life
events! Your easygoing attitudes and empathetic listening skills were always much appreciated. The
hang-out times and laughs we shared were rejuvenating and provided me with new-found energy
and focus.

| would like to thank my supervisor, and friend, Dr. Janice Ahola-Sidaway, who contributed
immeasurably not only to my undertaking and completion of this thesis, but to my development as
an academic. The endless hours you dedicated, the knowledge and constructive criticism you
provided, and the encouragement you shared have been invaluable in making this thesis a reality.
You are a mentor in every sense of the word. Thank you!

| would also like to extend my appreciation to my committee members, Dr. Cynthia Morawski, Dr.
Michael Robidoux, and Dr. David Smith for their time, expertise, guidance, and continued support in
the early proposal stages, during my comprehensive exams, and through to my final dissertation.
Your knowledge and constructive feedback were invaluable to me. To my external evaluator, Dr.
Kevin Young, your comments and insights were greatly appreciated.

To Yamers and Rosa, | sincerely appreciate your enthusiasm and encouragement along the way. You
have always been there for me and your constant cheering from the sidelines mean more than you
will ever know. Thank you for being such great friends.

To Shelley (aka Shel): Who knew that saying “I want your job” would have led to a lifelong
friendship. | am forever grateful for the doors you’ve opened, the experiences we’ve shared, and the
lessons I've learned. You have helped me grow not only as a coach, but as a person. To Susan Gail,
my coaching colleague, boss, and friend: Your upbeat attitude and positive outlook were
encouraging and contagious throughout this process.

Last but certainly not least, | would like to thank the ‘Peewee AA” Team who allowed me to embark
on this journey. | will be forever indebted to the parents, coaches, and players of this team who
shared their personal experiences with such honesty and openness. Without your cooperation and
participation, this research would not have come to fruition.

To family members, friends, teammates, and colleagues who frequently asked "are you done
yet?”.... The answer is finally YES!!!



iv

DEDICATION

This voad would have been much bumpier? Who am | kidding?

Thisjowwegj would not have been possible without the both of you.

[ dedicate this thesis to my parents, for providing me with every opportunity to pursue my

dreams, while challenging wme to be the best that tcan e. | Love you!


file:///ao/a

TABLE OF CONTENTS
ADSEITACE c.evveeerereeiteiniicite ettt s eessee e bt e s te e s e et sas e e sbas s s b e s bt e s be s b e s esb e s bR e e s b e s b e s e s e b s i
ACKNOWIEAZEIMENES ..eeivviiiriiiiiiiiiiiiineiienteereeereerereeeestrt e ste s s e s s st e s seesseeeneesssessaseesastessassesnassns i
DEAICALION. ...c..eiimiiiiiiiicccet ettt et n e st a e s ae st s a e sabs e b ea v
Table Of COMIENLS ...ooviiiiiiiiiii ettt a s sns e sab s n e ns v
LISt OF TaBIES ..ottt sttt st s b s X
List Of APPENAICES....uveiiiiiiiiiiiiiiiiccecrte e e eae Xi
Chapter 1: INtrodUCTION. ..ottt ettt s s e 1
Description Of the Problem .......c...coviviriiiiiiiiniiiiii ettt 4
Significance of the StudY ... 7
Organization Of the ThesSiS .....coociiiiiiiiee et 8
Chapter 2: Review Of the LAeTature .........c.coceevireiiiiineeiietecreeteeeesees ettt s csn e s 9
The Culture Of HOCKEY ...c.eviiiiiiieieeeeentt ettt 9
Structure of the Youth Hockey Environment...........ccoccovvviriiniieniecinnreninnccnicnnnens 10
Rules of the GamE .....oc.vvieiiiieee ettt s s 11
Aggression IN HOCKEY .....coiiniiiiiiiiiiiiite ettt s 13
The Youth Sport World.........ccoooiiiiiiiiiitctr e 16
Stages of Participation In SPOTT........cocueviereeriiriiieeceteere ettt saeesenens 17
SPOrt SOCIAHZALION .....eeiiiiiriiiiiiiiiie ittt rcee et st s sere s senreeeesans 20
Parental Involvement 1N SPOIT.......cocueiiicriniiiiiiiiiiniinectenre st sresee e seesneeneens 22
Chapter 3: MethOdOIOZY ..c.uviiviiiiiiieitieerir ettt ctne st st s rs e sne e s sbna s sbnesenns 30
Conceptual FrameworkK .......ooeeeiieiiiiiiieeiecree et 30
Schools of Symbolic INTETaCtiON ......ccoccuiiriieieieeiiiiireieeeeett et 31
The Chicago SChOOl.........viieiiiiiii et 32
TOWa SCHOOL ...t 33
Dramaturgical GENTE........ccocciriiiiiirieeerie ettt st s sas e ane s 34
EthnomethodolO@Y ....cooooiiiiiieeee e 35
Research Assumptions of Symbolic Interactionism ........ccccoccvevrerineeeieiiniennnennne. 36
Methodological Assumptions of Symbolic InteractioniSm.........cccocceveviiciniincnnnn. 37
Premises of Symbolic InteractioniSm.........cccevieeiereienieiniinininienniene s 39
Central Ideas of Symbolic InteractioniSm .........cccccevverieiiriiiviiiciiiiiniieeeaens 40
Importance of SYmDbOIS.......ccccoviiiiriiiiiniiiiiiici 40

BT AT Gl o 1 1 Lo =) § ORI 41



vi

Centrality of MINd .....ccoooiiiiiiiiiiiiiiiiieee et 42

S0cial INtEraCtION ....coocviiiviiiiiiiiiiiiciti et as e sene 43
SOCIBLY ettt et e e ne e s e e e 43
Symbolic Interactionism and SPOTT .......cccciiriiriiiiiiiinieinee e 44
Purpose of the StUAY ........cooiiiiiiiiiiii s 46
Research QUESTIONS .......uiieiiiiiiiiieeeiecietteeeeesitte e s e e s se e e eecnnvearraeeeesssssssrseeaaessessasseessannnn 46
Assumptions Of the STUAY ......oovviiiiiiiii et e 46
Research Design........ccceeeiieriiieneieeeeieeneecteee e e 47
PartiCIPANLS ......uciiiiieeiieiieeeee ettt ettt et st e et e e st e e seesseeeesetee e e beesaneesaee e reas 48
GaINING ENITY c.oeiiiiiiiiiiiiiii et sba e st s st 51
Data Collection ProCedures..........couiiiiiireiiiiiiiieinteeecte e 54
Direct ODSEIVALION ......ceiieeiiiiiiiiiiiieiecite ettt ree et etnr e as et te s ssbee e e st s e senbesesanne 56
Participant ObSEIVALION ......cocciiiiiiiiiiiriiieicceee et et s 58
Informal Semi-Structured INEIVIEWS ....cooueriiiiiiieerieeee et 61
IN-Depth INLEIVIEWS ....eeeieiiiiiiiiie ettt ettt e et ssee s s er e e enreesane 61
Researcher as INSIIUMENT ......cooiiiiiiiiiiie et e e sve e e saee e e 63
Sport Background.........cocciviiiiiiiiiiiniiiiiii e 64
ReSearcher PreSEnce .......coouuiiiiiiiiiiiiiiiiiiitert ettt ettt 66
Data ANALYSIS ..ccoouiieiiiiiiiiie ettt ettt sat e e st saesar e e 69
Preparing the Data ..ottt et e s rra e e s st enee e enene 69
Developing Meaning UnILS ........cccovieeriiniiniineenieniiieitecreeeeteeeecereeseeeeesstesaesaneens 70
Creating and Conceptualizing CateZOTIES ........ccovverviniirieeierenireiieieeereeeresieesaesenenas 70
Enhancing TrustWOrthiNeSS.....ceeeieciiiriiiriieieeiieieeireen et e s e saeeae e e seeeeeseeeenen 71
Limitations and Delimitations of the Study ........cccoceciiiiiniiiiiniieeceecee 74
Chapter SUIMIMATY ...cccveiiiiriiiiineieee ettt ee e sae e ree s s eeesnnesnaeesssseesmneseneeemeees 75
Chapter 4: Overview of the ‘Peewee AA’ Team and Season...........cccccvevviiiiiccinienicninniecneeen. 78
Team Exposé: “What Will Be, Will BE” ......ccccocovviiiniiiiiiiiiiiiieccccrrececece 78
Tryouts: “When One Door Shuts, Another Opens”......c..ccccovvivviiininiiinicnnnnicnrnneees 81
OVEIVIEW Of TIVOULS .eineiiiiieiiieieiie ettt ettt et e e s e e e sn e 81
Tryout DECISIONS ...cooviuiiiiiiiiiiiiieteee et s st s enae s 83
Hockey Experiences: “Live and Learn™..........cccocvviiiiiiiiiiiniiinieciiniicteere e 85
Family Ties: “One for All, All for One” .........cooiveomiiiiiiiiiiccicecee e 88
Family IMpPliCationS.......ccociiiieriiiiiieencecit ettt ar b 88
SacCrifices Of SIDIINES....ccvvieireeieeie ettt s sae s 90

Family SUPPOTT ...ciiiiiiiieieeeeeeteeeecer et ce s srassrns s eaes 92



vii

Boys’ Club: “Boys Will BE BOYS”.....cccoiiiiiiiiiiiiiiiiiiiiiccre e 94
Gendered PartiCiPation ..........cccveevriveeeriuieriiieeeerreeeserreseeeeesereressseeeseeeeeseneeeessnes 95
ONE OF the BOYS ..eiiiiiiiiitriiite ettt et s eesebe s sseeeesens 96

Group Dynamics: “It Takes ALl SOTES™ .......cooriieriiieieereeeece et 97
Parental CoRESION.......ciiviiiiieie ettt 98
Parental Social INtEractions ..........cccceeverveeriiiiiniininnienientee et 100
Parental Enjoyment and Entertainment .........cccceeevveereimeireinnieienieneeeeeeseeeee e 103

Parental Team Jobs: “Business before Pleasure”.........ccocevvevinieiiiniiininnnnnecncnnennn. 105
Core Parental Staff ... 106
Additional Parental DUIES ........cccccoviioiiniiininiiiiiiccecnitcciceteit e sane s 108
Parent-Volunteer EXpectations.........coouiiiiiriiiieveeeiiiirieteeeeceeieteee e e rnereeeseeninreeenes 110

Coaching Volunteerism: “Easier Said than Done™ .........ccccccooveiiiinniinnniiniiiccceens 111
Coaching Issues from Previous S€asons ......ccccceeveievieeenieeenerieeenerecieeire e 112
Optimism for New Coaches ........cooueeiiiiiiiniriiieeeee e 114

Essence of Time: “There is No Time like the Present” .........ccoocieiiiiiiiiiinnicnicenneen. 116
Overview of Time COMMILMENT ......cocuiiiiirrireinirerieeeee e rre e eetre e s snne e 116
Time Constraints and Challenges..........cccoeveeviiiiieincrciictienc e 118

Financial Pocket: “Another Day, Another Dollar” ............ccociiiiiiiiniiiiicnniicnee. 121
Competitive Hockey EXPEnses......ccoueiiiviiiiniiiiiiiiiciiinieicnetec e 121
Team FUnAraiSing.......ccociviuiiiiieie ettt e e e sreeesrnnee s 123

Chapter SUMMATY .....ccoiiiiiieeceece ettt s s srr s sane e 124

Chapter 5: Parental Involvement in Competitive Youth Hockey ........cccconiriininiiininniiciniiinn, 126

Introduction to Hockey: “History Repeats Itself”.......cocoeiiiiniiiniieiiieeeecernee 126

Values Instilled: “Nothing Ventured, Nothing Gained” ..........c.cocceviiniiiiniiiiniiinnnnenns 129

Family Commitment: “It Goes Without Saying”......c.ccccceeveriieiiiiiiiiieiiieeeeceeeeree e 132

Parent-Child Relationships: “A Good Example is the Best Sermon”.........c.cccooivnnnenne. 135
Parent-Child INTEractions.........ccveeeeiiiiiiiiiiiiiieiniiiie et 136
Parental Coaching on the Side.........cccoociiiiiiniiiiiiiiii e 140
Parental Pride and DiSappOintment ...........ceeceeeriiiiiiniiiereiiiieeeeee e esrreeesenee s 145

Parental Roles and Responsibilities: “All in a Day's Work™ ..........cccccvvivnniiniiiniincnne. 148
Responsibilities of Mothers and Fathers ... 152

Coaching Inferences: “Knowledge is POWEr”........c.cocoviiiiiiiiiniiniiicieeee 155
Coaching Strengths.........cccoiiieiiiiniiiiiii et 155
Coaching Behaviours ......ccc.cocriiiiiniiiiiiiiiiine e 158

Coaching WeaKnesses ......cccoeevviininiiiiiiniiiiiiinin s esse s eane s 160



Parent-Coach Relationships ........cccccovvvviiviniiniiniiciirercitcee 164
Reflections on the Season: “All is Well that Ends Well” ............cocccccovinninnnninnn 168
Challenges Encountered: “When it Rains, it Pours™........ccccccoociiiiiiinniinnneneeeeieeen. 170

Challenges Faced by Players......cccveiveciiiiiniiiiieniee e secnree e 170

Challenges Faced by Parents..........ccoveeiiiiiniiiiiciiiniiienecner e 172
Hopes and Expectations: “The Best is Yet to COme” .......cccccevciveevveririeenneenennieniiieesann. 176
Plans for the Near Future: “Where There is a Will, There is a Way”.........c.cccovvveneeneene. 180
Chapter SUMMATY ......ociiiiiiiireereeiniiecere et sette s setretreeesseeessssnarasssosssssassseeesans 183

Chapter 6: Aggression and Parental Conduct in Youth Hockey .......coccoevvreeniiinnicinninniinnninn. 185
Competitive Youth Hockey Culture: “Rome Was Not Built in a Day”.......ccccccccevueennee. 185

Value of COMPELILION .....coveeiirieienienireeeeeeteeeee e e e srte e e ere e e e semssessaressanens 186
Views on Body Checking: “There Are Two Sides to Every Story” ......cccccconviinivinnnnnn. 189

Playing with Body Checking........ccoooieiiiiiiiiieitteceeeetceece st 190

Body Checking Preferences .........cccooeveviiiinieiiciiiiiictcieeieesee st 192
Layers of Aggression: “The End Justifies the Means” .........ccccoveiriieiiieeiienniienneennnne 196

Examples of On-Ice INCIAents .........ccccooviiiriiiniiiniiiiiiiiiiiececee et 196

Endorsement Of AZZIESSION ...c.c.covuirvririieriiiiiiitiniciiint ettt sre e sae e 198
Officiating Nightmares: “Enough is Enough” .......cccccccvniininniiniinnnnicine. 201

Reactions to OffiCIals ...cocemeiiiiiiiiiiiii et 202
Perceptions of Aggression in Hockey: “A Little Knowledge is a Dangerous Thing”....206

Parental Definitions Of Ag@reSSiOn ........ccocvvviiviriieiininiiiiiineeeenie st 206

Personal Experiences with AgEression .......cocecveviiiniiniininnieenneenniteereenecesieesnesnnee 208

Rationalizing AZEIeSSION .....c.cceciiiiiiireiieeeieetteeereeereee e esteeseebeeeseteesbeeessnessnneenne 210
Perceptions of Violence in Hockey: “Do As You Would Be Done By” .........cocceuen. 213

Integration of Violence in HOCKEY ......cccceeviriiiriiiiiiiniiniiiiiieceeccctcecneceeeeneeees 213

Violence within the EnvIronment...........cccooviiiiiiiiiiiiiiiiicciiiiecceeeecnenaneens 216
Parental Conduct in Youth Hockey: “Look Before You Leap.”......ccccccceeiiinnieennennnnene 220

Defining Parental MiSCONAUCT........oovvvireieeeiiieiteciencetr ettt 220

AbUSING OFffICIAlS ....ooiiiiiiiiiee e 224
Overstepping Coaching Boundaries ........c.ccccocciiviiiiiiniceniiieccecceceeeee e 228
Pressuring YOung Players.......cccocierieeiinicniiniiiiiiiinenee et 229
Comparing and COMPELING ......cceevuerrriiriinienineeniiiiie ettt seeeeseeessesaneaes 231
Perceptions of Parental Misconduct: “Old Habits Die Hard”..................c.conn. 232
Parental Behaviours within the Team .........cccecvevinnininiiiiiniiiiecieneeeeeeienne 233

Making Sense of Parental Misconduct.........cceeverviiiiiniiniinniiniiiiiiiicecicicinns 236



iX

Parents’ Reflections on their Behaviours .........ccccooveiveeiieinniiieniieeceniee 238
Parental Roles in Promoting Sportspersonship: “Practice What You Preach”............... 244
Chapter SUIMIMATY ...cocvviiiiiiiiiiiiiieis ettt sa et a e s s 249

Chapter 7: Discussion Of FINAINES «...cooviiiiiiiiiiiniiiiceientccecceccresrceee et 251
Competitive YOuth HOCKEY ...cocuviiiiiiiiiiiiieiicetiit e 253

EXClusive COMIMILIMENL .....coocutiiiiiiiiieeiieeire et et eneeetteeeseesebecesate s saeeesmeeesaeenenes 254

EXplicit Demands .........coooiiiiiiiiiiiiei ettt e 259

‘AA’ Hockey INFErences......c.oouiivuiiiiiiiiiiieeiiciiitcctceccte sttt 265
Value of On-1C€ AZEIESSION ..co.uuviiiiiiiiiiieiieee ettt st e e e e 270

Body Checking EXPOSEd ......cccouiiiiiiiiiiiiiiiiiieiiiteceec sttt 270

UnWIitten RULES...ccoonmiiiiiiiiiie ettt s saee e 277

Prevailing INflUENCES ........ooviiimiiniiiiiiic et 283
Gendered Representations. ... eeiiiiiiiicriereeeiciteire vt sen e at e 288

Gendered Nature of Sport Organizations ..........ccocevivviieciecnenninesenneenieenessnennenne 289

Parental Division of Labour ........ccooiiiiiiiiiiiiicineceeeceenre e 292

Hegemonic MasCUlINILY .....ccociveeiiciiiiiiiiiiceiciiciiticce ettt eseae s 296
Paradoxes of Parental InVOIVEMENL........ccooiiiiiiiiiiiiiiiiiiiiceeeece st 302

Parental Approaches and PractiCes.......ccoveeveviiniiiiniiinnnciniiiiiciic et 303

Conflicting Parental Behaviours............ccooceerriiiiiicinieeeececeereeeee e 310

Parental versus Coaching Rights.......ccoooiiiiiiiiiiiiieceeeceeeceeee 316

Implementation of Parental Codes of Conduct ..........ccccoiiiviiriieinieiniiieiiceieceeene 318

Chapter 8: CONCIUSION .....coviiiiiiiiieiiie et srs e sre e b e s ere s sanssnessne s 323
Summary of Key FINAINGS ......ccooiiiiiiiiiiiiiiiiiiieitenite et 324

Roles of Parents in Youth HOCKEY ......cooomiiiiiiiiiiiiiiiiiie 325

Perceptions of Parents on Aggression in Hockey.......cocviiiiiiiiiiiniiiniinicn. 327
Practical IMPlICAtIONS.......cccciermiiiiiiieiieiiii ittt sr s s 330
Recommendations for Future Research ...........cccooviiiiiiiiiiiiiiniiiieeeeeiece 331

R EICIICES ettt e eee e e ettt e e e eesaneeeeeer e e e s e s s bttt aaeseesaeseetseeeereeeesnsassssssssassssssssnrsrsssrrnsseseens S



LIST OF TABLES
Table 1: Overview of the ‘Peewee AA’ TeaM .......covviiiiiiiiiiiiiiireerecre e 49
Table 2: Overview of the ‘Peewee AA’ Core Staff........ccooiiiiiiiiinie e 50
Table 3: Season Overview of Researcher’s Time Commitment ..........cccvveeeevernvieerieneeseneeenees 55
Table 4: Monthly Breakdown of Researcher’s Time Commitment .............ccceevveeeveeernnenenne. 55
Table 5: Overview of the Team’s Monthly Schedule ..o 79



X1

LIST OF APPENDICES

Appendix A: Letter of Information for COaches ..........ocuivvuervirreninninrienicecentceiennesecenessenaee 363
Appendix B: Letter of Information for Parents ..........ccccoveiervieeniniinnnnnenieesccrenince e 364
Appendix C: Consent Form for Coaches..........cccovvieeiiiieiieiniennieeceeciecieneceneecnte e 365
Appendix D: Consent Form for Parents (Part 1) .......ccocevvirinienineeinenienecniineeneeseeeeneece e 367
Appendix E: Assent Form for Players (Part 1).......cccccooiviiiiciiininiiicieniniceteceeeceecnees 369
Appendix F: Consent Forms for Parents (Part 2) ........cccoccvieeiiienvereeereneenneennteeinieneseseeesneenenees 371
Appendix G: Assent Forms for Players (Part 2)......ccocceevveereveriieniceniceecniincininnecnniesnssssseesnsens 373
Appendix H: Breakdown of the Researcher’s Commitment............cocvveevivinimnnvninniinnennninnnnns 375
Appendix I: Informal Semi-Structured Interview Guide.........ccecervvreerverririicniinnicnnncecnnenecnnnne 376
Appendix J: In-Depth Interview Guide (Coaches).....c..ccovieeiineeceinieceninniinenecerceieneeiees 377
Appendix K: In-Depth Interview Guide (Parents) ..........ccceeeeveeveineeeerenniniiieineencnenneceniennee 378

Interview #1 - Initiation to Hockey and Parental Involvement.........c..cccceeuvinvvnnnnnnnnne. 378

Interview #2 — Hockey Culture and Perceptions of Aggression.........ccovevvvvivcniineninnne. 379

Interview #3 — Reflections on the S€ason........ccocevcieeriiiceieciniiirienieee e 380

Appendix L: In-Depth Interview Guide (Players)........cccoevveereiniiniiinniinniiineiineinieecenneennenene 381



CHAPTER 1

INTRODUCTION

Sport is one of the most common types of activities in which youth engage worldwide
(Ewing & Seefeldt, 2002). In recent years, a large growth rate in youth sports has resulted in
more children participating in community programs and interscholastic events (Papacharisis,
Goudas, Danish, & Theodorakis, 2005; Smoll, 1998). Evidently, the youth sport world
inherently represents a social context that intersects with other important social contexts,
such as school, family, and community life (Wiese-Bjornstall, LaVoi, & Omli, 2009).
Consequently, the experiences children have in sport should be rewarding and provide
opportunities to learn lifelong values and develop sound fundamental skills (Brustad, Babkes,
& Smith, 2001; Coté & Fraser-Thomas, 2007). Not only does sport stimulate growth and lead
to improved physical and emotional health, it also has the potential to enhance personal
development (Smith & Smoll, 2002). Participating organized sport allows children to meet
new people, develop special bonds, as well as affiliate themselves with a team (Coakley,
2004). Research has also shown that children who participate in sport get higher grades in
school and have higher educational aspirations than non-participative children (Marsh &
Kleitman, 2003). However, the effects of participation in youth sport can result in both
positive and negative outcomes (Mahoney & Stattin, 2000).

Although sport is considered a forum for ongoing learning, many people also believe
that it has the potential to create negative environments (Coaching Association of Canada,
1997; Robinson, 1998). In contact sports, such as hockey, intimidation, aggression, and
violence are used as strategies for winning games, promoting athletic careers, as well as

increasing fan-based entertainment (Coakley, 2004). Although the practice of hockey



depends on how the rules are written and how they are interpreted and enforced (Theberge,
1997), it appears that certain types of behaviours are not only praised but also expected
within this environment (Robidoux & Bocksnick, 2010). Hockey Canada’s (2010) mission
statement reads: “Lead, develop, and promote positive hockey experiences.” Their mandate
states that the organization believes in creating positive hockey experiences by emphasizing
sportspersonship and ensuring safe environments. It seeks to develop lifelong skills and instil
the values of honesty and integrity in all participants. Finally, it stresses the importance of
promoting a proud and successful representation of our Canadian tradition. But is this really
the case? Consequently, this concern has led researchers to further explore how coaches,
teammates, and the media promote and defend aggressive behaviour in sport, including
hockey, which may shed light on our understanding of why and how aggression has become
an important feature within the hockey culture.

Over the past decades, many studies have focused on the role and influence of
coaches on the development of young athletes (Brustad et al., 2001). Naturally, coaches have
many responsibilities but their primary concern should be to create environments which
allow for optimal performance and quality attitudes for young athletes (Coaching Association
of Canada, 1997). Unfortunately, there are endless reports of coaches throwing their
clipboards in disbelief or taunting and mocking opponents (Coakley, 2004). As the level of
competition increases, coaches often integrate aggression into their game plans, influencing
the athletes™ views on the acceplability of certain behaviours (Loughead & Leith, 2001;
Robinson, 1998). Furthermore, coaches often use language that promotes aggression as a
means to increase their players’ motivation and intensity (Pappas, McKenry, & Catlett,

2004). For example, coaches will use language that refers to hard hits, intimidation, playing



with guts and courage, as well as ‘taking one for the team’ during pre-game pep-talks in
order to try to psyche up their players. According to Smith (1979), hockey coaches believe
that aggressive play not only helps win hockey games, but strengthens the character of
athletes. The message most coaches send to players is that competence is linked to aggressive
behaviours (Pappas et al., 2004).

Additionally, research has shown that through interactions, peers influence and
reinforce the attitudes and behaviours of others (Brustad et al., 2001). In hockey, boys
discover that by being aggressive, they avoid social labels, such as ‘wimp’ and ‘sissy’
(Ingham & Dewar, 1999; Smith, 1979). Players are aware that turning away from fights or
avoiding rough play will earn them the labels of weak character and team failure (Weinstein,
Smith, & Weisenthal, 1995). Although these expectations are not formulated into explicit
codes of conduct, they are nevertheless part of an informal set of understandings that are used
by players to make sense of aggressive behaviours on the ice (Robinson, 1998; Sheldon &
Aimar, 2001), which are also often highlighted by the media.

Many professional sport leagues use images of intimidation, retaliation, aggression,
and even violence to promote their sport (Coakley, 2004). Robinson (1998) highlights how
the famous hockey commentator Don Cherry implicitly encourages language of aggression.
During his television segments between periods of National Hockey League (NHL) games,
he often applauds big hits and promotes aggressive play, while his video compilations isolate
and praise aggressive acts within the sport (e.g., “Rock’Em Sock’'Em™). According to
Coakley (2004), children who watch these types of media coverage are more likely to imitate
athletes when they are themselves engaged in informal games and/or organized youth sports.

As such, if the NHL serves as an ultimate dream for hockey players, it is reasonable to expect



younger players to try to emulate their sporting idols (Visek & Watson, 2005). Evidently,
exposure to these types of behaviours may be harmful to the physical and emotional health of
children (DeArth-Pendley & Cummings, 2002). Clearly, however, the media does not reflect
reality, which is why adult viewers have a responsibility for revising, organizing, and making
sense of the messages and images promoted by the media (Coakley & Donnelly, 2009). It is
unjustifiable to solely blame the media for the use of aggression and violence in sport, both at
the professional and youth levels (Coakley & Donnelly, 2009). Nevertheless, when
tendencies of aggression in sport occur, people are quick to assume that society’s moral
foundation is thinning and children are learning undesirable behaviours (Dunning, 1999),
from not only coaches, teammates, and professional athletes, but parents as well.

Although the literature provides insight into the influence of parents in youth sport
(Anderson, Funk, Elliott, & Smith, 2003; Coté & Hay, 2002b; Weiss & Hayashi, 1995), the
degree of understanding in terms of how parents create their roles within the competitive
hockey environment and how they deal with prevailing issues of aggression within the sport
is minimal. Therefore, this study focuses on the involvement of parents in competitive youth
hockey by taking us into the daily lives and sharing the experiences of parents, players, and

coaches of a ‘Peewee AA’ team throughout the course of a season timeline.

Description of the Problem
With more than 500,000 Canadians registered in minor hockey (Hockey Canada,
2010), it is unfortunate that the youth hockey environment has become synonymous with the
problematic behaviours of parents. In the past few years, several incidents of parental
violence at minor hockey games have received national media attention (Robidoux &

Bocksnick, 2010). For example, a police constable in Winnipeg was arrested and charged



with threatening another parent during his nine-year-old son’s hockey game (Deacon,
McClelland, & Smart, 2001). Another incident occurred in January 2005 when a proud
hockey father was ordered to take anger management classes after allegedly choking his
son’s coach until he blacked out because the coach had benched his son for missing team
practices, which was an association policy the coach was obeying (Kohler, 2005). A few
months later, a Toronto father was charged with assault after allegedly jumping onto the ice
surface and punching two officials (Kohler, 2005). Finally, the following example made
headlines worldwide. It is the criminal case of Thomas Junta, a dedicated hockey father, who
was charged and found guilty of involuntary manslaughter after a fatal fight with another
parent (CNN, 2002, January 25). It has been said that the two men argued and fought over
the rough play between their sons during a hockey practice.

There have been numerous cases of parents banned, fined, and even arrested for
inappropriate behaviours at youth sporting events (Robidoux & Bocksnick, 2010; Shields,
LaVoi, Bredemeir, & Power, 2007). Although these cases may be considered random and
infrequent, there are many examples that demonstrate how aggression has become a part of
youth sport (Bergin & Habusta, 2004). For example, how many times are parents in the
stands seen harassing referees or publicly disagreeing with the coaching staff? It is not
uncommon to see parents emphasizing winning at all costs, even to the detriment of the
development of their children’s social and moral skills (Durand-Bush, Salmela, &
Thompson, 2004).

Clearly, youth sport programs have a responsibility to ensure that their environments
cater to the positive characteristics of sport (Eitzen, 2006; C6té & Fraser-Thomas, 2007).

DeFrancesco and Johnson (1997) revealed that there is a definite need for youth sport



programs and associations to pay more attention to parental behaviours deemed inappropriate
and out of control. Consequently, in 1997, Hockey Canada developed and implemented the
“Speak Out” program in order to raise awareness and prevent bullying, harassment, and
abuse in hockey across Canada. During the 2002 and 2003 seasons, mass national media
campaigns entitled “Relax, it’s just a game” were launched in an effort to educate parents
who have children playing in youth leagues (Hockey Canada, 2010). The purpose of these
campaigns was to create and send powerful messages to parents, coaches, and spectators on
the issues of inappropriate parental behaviours not only in minor hockey, but youth sports in
general. Finally, another youth hockey initiative that gained great currency consisted of
implementing codes of conduct for all members (e.g., athletes, coaches, referees, parents,
administrators). Although these codes of conduct list acceptable behaviours, it is difficult to
estimate the power that the hockey sub-culture has on parents, where institutionalized types
of aggression are promoted (Robidoux & Trudel, 2006). According to Heinzmann (2002),
implementing codes of conduct is not ‘the solution’ but only one approach to help curtail this
current ﬁational predicament.

If the Canadian world of hockey is to truly follow the mandate and mission put
forward by its national organization, changes need to be made. To ensure that hockey is a
positive and learning environment where young hockey players’ dreams can be fulfilled, a
better understanding of the culture is required (Robinson, 1998). As stated by Smith (2003),
what society perceives as aggression “has a great deal to do with what people are willing to
do about it” (p. 215). In essence, the cultural definitions and expectations within youth
hockey potentially create a range of conflicting beliefs for parents, which is why it is

important that their involvement be further investigated.



Significance of the Study

Over the years, numerous studies have found that a positive relationship exists
between parental involvement and children’s performance in various domains, such as in
academic success (Englund, Luckner, Whaley, & Egeland, 2004; Taylor, Clayton, & Rowley,
2004), literacy abilities (Senechal & LeFevre, 2002), and achievement in music (Davidson,
Howe, Moore, & Sloboda, 1996; Sichivitsa, 2007). In sport, research has repeatedly shown
that parents play a significant role throughout the sporting career of their children (Baker,
Horton, Robertson-Wilson, & Wall, 2003; C6té, 1999; Coté & Hay, 2002b; Durand-Bush,
2000). As stated by Coakley (2004), parents essentially play multiple roles (e.g., banker,
chauffeur, cheerleader, and cook) in order to enable their athletic child to pursue sporting
endeavours. However, little is known about the involvement and behaviours of parents
specifically within the competitive environment of youth hockey, a longstanding Canadian
tradition. According to Baker and colleagues (2003), the importance a country places on a
particular sport can highly influence the meaning it is given by its participants.

This study is significant in light of the current gaps that exist within the world of
youth sport, specifically as they relate to parents. The findings of this study add to the
existing youth sport literature on the involvement of parents in competitive youth hockey,
whereby there is little knowledge as to why and how parents choose to behave within the
youth sport world (Wiersma & Fifer, 2008). In fact, much of the literature on parental
involvement in sport focuses on the perceptions of athletes and coaches, while limited studies
have included the perceptions of the parents themselves (Harwood & Knight, 2009a). As
such, this study recognizes the importance of understanding the experiences of parents

through the meanings and definitions they give to situations, people, and physical things



within the competitive youth hockey environment. This study therefore provides a voice to
parents while acknowledging the complexity of parental involvement in youth sport and the

need to be sensitive to a range of perceptions and behaviours.

Organization of the Thesis

This thesis is divided into eight chapters. Chapter 1 served to introduce the research
topic, further describe the research problem, and highlight the significance of this study. The
next chapter, Chapter 2, presents a review of the literature which focuses on pertinent
empirical information on several domains relevant to the present study, including the
ideologies and practices of the hockey culture, as well as the youth sport world and parental
implications. Chapter 3 outlines the conceptual framework, purpose of the study, research
questions and assumptions, as well as the research design that guided the present study. It
also presents the methodology and procedures that were used to collect, analyze, and
interpret the data. The limitations of this study are also discussed in this chapter. Descriptive
accounts of the findings of the study are presented in Chapters 4, 5, and 6. According to
Wolcott (2009), the descriptive account in qualitative research provides the “foundation upon
which qualitative inquiry rests” and represents the major contribution of the phenomenon
under study (p. 27). In chapter 7, the findings are subsequently discussed in light of the
literature within and beyond sport. The conclusions are outlined in Chapter 8, along with

practical implications and recommendations for future research.



CHAPTER 2

REVIEW OF THE LITERATURE

Although limited research specific to parents in hockey exists, many studies have
been conducted in sport that may offer some insight into researching how parents make sense
of their involvement within youth hockey. More specifically, research has focused on the role
of parents in the development of expertise, the nature of their involvement throughout their
child’s athletic career, as well as their overall influence on the child’s sport participation in
terms of support, pressure, expectations, and so forth. The following literature review
presents research in several domains relevant to the present study. The first section discusses
the ideologies and practices that persist today within the culture of hockey, while the second
section provides a brief overview of the youth sport world as it relates specifically to the

involvement and roles of parents.

The Culture of Hockey

Hockey may be recognized as a social construction created and continuously
modified in cultural and social environments (Coakley, 2004; Whitson & Gruneau, 2006).
With its roots on frozen North 