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Abstract

This study explores male students’ experiences in physical education in an urban secondary high
school in Makkah, Saudi Arabia. Drawing on Pierre Bourdieu’s concepts of body habitus, social,
and physical capital, the purpose of this qualitative case study is to develop a better
understanding of Saudi youth body dispositions that influence their experiences in physical
education. The paper reports upon data generated by semi-structured interviews with 27 male
students between the ages of 15 and 20, all of whom attended one public secondary school in
Makkah during the fall of 2012. The PE teacher and the school director were also interviewed.
The study emphasizes that the early childhood experiences in particular the socialization process
within the family and among neighbourhood friends is important in shaping their body habitus.
The study reveals that students coming to the PE class embodied different social practices and
attitudes that reflect their family’s social and material conditions. In addition, family and peers
influences on students’ PE participation intersected with other conditions such as institutional
barriers (i.e. lack of funding, PE equipment, changing and showering rooms) and the PE
teacher’s pedagogical approach. The study indicates that the more initial support students receive
from their social networks in physical activity, the more they actively participate in the PE class.
Students with high physical body skills have a high level of participation in PE while those with
low physical body skills have a low level of participation, some then being marginalized.
Hygiene is another issue that concerns some students in ways that prevents them from
participation in PE. Surprisingly, the Saudi adult masculine identity associated with traditional
clothing (thawb) is also a condition that influences student PE participation.

Keywords: Saudi boys’ experiences, habitus, physical capital, physical education
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Chapter One: Introduction

This paper investigates Saudi male students’ experiences in high school-based physical
education (PE) and their involvement in physical activities at an urban high school in the city of
Makkah. The high prevalence of sedentary behaviors, physical inactivity, and unhealthy dietary
habits among Saudi adolescents is a major public health concern (Al-Hazzaa, Abahussain, Al-
Sobayel, Qahwaji, & Musaiger, 2011). It is assumed that PE is a suitable vehicle for the
promotion of healthy habits and well-being by introducing students to regular physical activity
(PA), as well as increasing students’ knowledge, skills, and awareness of the benefits of an active
healthy lifestyle. However, not all students actually participate in PE. This study thus seeks to
understand students’ experiences to make sense of their desire to take part in PE or not.

In his far-reaching and insightful work, Bourdieu explores a wide variety of subjects such
as education (1988, 1990a); lifestyle and social class (1984, 1993b); and sport (1988, 1990b). He
(1977) posited that social and cultural capitals are a major factor in educational inequality;
students with greater social and cultural capital are more successful than those with lower
capital. In addition to the impact of social capital, is concepts of habitus (as related to the body)
and physical capital seem to be best suited to explore the relationship between Saudi male
adolescents’ high school PE participation and their relation to their own body (i.e., tastes,
preferences, and choices relative to the body).

According to Bourdieu (1984), the social location of bodies (the material circumstances
of our lives such as where and how we live, our age, and geographical location) gives a social
form to the body habitus. Indeed, these class-based material circumstances “contextualize
people’s daily lives and contribute to the development of their bodies” (Shilling, 2003, p. 112).
The habitus refers to bodily dispositions to get involved in PA that arise out of the interplay of

different social, cultural and economic dimensions which form people’s reactions to familiar
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conditions or with a sense of what is comfortable (Quarmby, & Dagkas, 2010). The habitus
supports the development of tastes, including the inclination for particular lifestyle choices such
as dietary habits, style, and type of sports played. In turn, these symbolize an individual’s social
location, such as class identity (Bourdieu, 1984). In particular, bodies bear the imprint of social
class because of three main elements: a person’s social location; the formation of his or her
habitus; and the development of his or her tastes (Shilling, 2003). Broadly speaking, Shilling
(1993) viewed Bourdieu’s work as a fruitful approach to both the theory and research on the
body as he links “agency (practice) with structure (via capital and field) through the process of
habitus” (Wainwright, 2000, p. 10).

Bourdieu (1984) highlighted how people in France from the upper class and working
class manage their bodily practices differently in order to maximize economic and symbolic
profit. For example, upper-class French families generally prefer attending an opera rather than a
pop concert. In addition, he argued that working-class French families have a preference to
favour the sun and sand of Spanish resorts rather than the isolation of walking in scenic
surroundings. He concluded that these distinctive practices are not random but arise out of their
class-based body habitus. In Bourdieu’s theory, social location and habitus are considered to be
relatively long-lasting, but taste is more dynamic because it evolves in relation to the taste of
other classes. In other words, the development of a particular taste emerges out of a strategic
attempt by different classes to attain distinction (Stidder & Hayes, 2003). Staying with
Bourdieu’s (1986) logic, he states that different habitus give people different social relations,
cultural skills, educational practices and other cultural resources which are converted into
different benefits as people move about in the world. For example, high school PE students have

different experiences which are affected by social and cultural conditions (i.e., family, peers, PE
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teacher, PE resources, and neighbourhood friends). In this sense, students who belong to the
same social class are exposed to similar living conditions and materials, guiding them to
internalize ideas and rules of behaviours that result in similar dispositions.

1.1 Statement of Problem

A total of 6 years of personal experience as a teacher of PE in Saudi all-male schools has
afforded me the opportunity to make observations regarding the students’ attitudes toward PE
classes, especially in relation to how their participation rate varies. Even though PE is one of the
mandatory secondary school subjects for boys in Saudi Arabia, | have increasingly observed that
certain students do not participate fully in these classes at the secondary school level. This
phenomenon has also been repeatedly observed by many colleagues teaching PE. In high school,
students typically try to find ways to excuse themselves from PE classes. In my opinion, this
lowering of student participation in PE becomes problematic for three reasons: first, it defeats the
purpose of PE, which is to physically educate, by combining cognitive thinking skills and
physical movement; second, since team sports activities are often the vehicle for achieving this
objective, failure to participate compromises the team effort and, in some instances, creates
difficulties for other students who seek active involvement in PE activities; and third, PE
participation is associated to increased PA and well-being (Ward, Saunders & Pate, 2007).

This study seeks to understand the enabling, as well as the constraining, conditions in
experiencing PE in order to further analyze why certain students participate and others do not
participate in high school PE classes. As a result, the main research question is: What are the
experiences of Saudi boys who do participate/do not participate in high school PE in Makkah,
Saudi Arabia? In addition, a number of sub questions are posed to help answer the main

question: What is it about PE classes that students like and dislike? What, if anything, do they
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feel they gain in PE? In which circumstances would they rather not participate in PE classes?
Why?

Male student participants’ answers to these questions will provide the insights into the
experiences, beliefs, behaviours, and everyday routines that shape their bodies in relation to
participation in PE. This research illustrates, in a Saudi context, the influence of social and
cultural conditions on the multidimensional nature of adolescent boys’ PA patterns.

1.2 Significance of Study

Understanding the barriers or enablers to participation in PE among school boys in Saudi
Arabia is important because of the impact on overall PA practices, and the well-being of
students. PE has been identified as a critical avenue for promoting a physically-active lifestyle
(Ward et al., 2007) and research supports the link between more positive PE experiences and
higher levels of leisure-time PA in young adolescents. However, when students reach early
adolescence and make the transition into a secondary school setting, their cognitive, emotional,
and behavioural experiences in PE are diverse. They exhibit a wide range of behaviours,
including positive (e.g., enjoyment) and negative (e.g., anxiety) ones, values they place on PE,
concentration levels, effort and preferences for challenge during class (Cox, Smith, & Williams,
2008).

In terms of practical impacts, understanding students experiences that affect their
participation in PE may contribute to the development of teaching strategies in the PE curriculum
and sports policy in the Saudi and international education systems. Another outcome, which is of
equal importance, is the need to understand how to improve the PE school environment, in order
to increase the level of PA among students. This research captures the voices of high school

males as they contemplate the importance of PE in relation to their interests. Saudi male high
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school students are seldom invited to share their experiences and perspectives on PE. This study
is the first qualitative research case study approach in the field of sociology of sport that analyses
Saudi male high school students’ experiences in PE classes through a Bourdieusian lens.

1.3 Context of the Research
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Figure 1.1: Map of the Kingdom of Saudi Arabia

Saudi Arabia is the largest country in the Arabian Peninsula, covering an area of 2.1
million square kilometres (Ministry of Economy and Planning, 2007) and the population stands
at approximately 27.1 million, including 8.4 million foreign residents. The country is divided
into 13 provinces, each with its own governor and deputy governor. Each province also has its
own council which advises the governor and deals with the development of the province.
According to Ministry of Economy and Planning (2007), the four largest cities in Saudi Arabia
are the capital city Riyadh (population 4.7 million), Jeddah (3.2 million), Makkah, (1.5 million),
and Dammam/Khobar/Dhahran with a combined population of 1.6 million. The official language
of Saudi Arabia is Arabic. The Saudi political system is a monarchy based on Islam (Saudi

Embassy, 2012). Saudi Arabia is committed to conserving the Islamic tradition in all areas of
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government and society. The Holy Qur’an serves as the constitution of the Kingdom, and Islamic
law (shariah) is the core of the legal system. Islam, one of the world's great monotheistic
religions, has Saudi Arabia as its heartland. Historically, Saudi Arabia occupies a special place in
the Islamic world, for it is towards Makkah, where Islam’s most sacred shrine—the Ka'abah—is
located in the Holy Mosque, that Muslims throughout the world turn to devoutly pray five times
a day.

The following sections present a background on social stratification in Saudi Arabia, the
relationship between Islam and participation in sport and the Saudi education system as each is
important for the context of the research.

1.3.1 Saudi social stratification. The Saudi population has a high degree of cultural
homogeneity (all are Muslims and speak the Arabic language) but a high degree of social
stratification (Linjawi, 2005). One major element of social stratification is the division between
tribal (gabila) and non-tribal (khadira) belonging (Linjawi, 2005). Tribal membership is based
on bloodline, and can claim purity of descent from one of two eponymous Arab ancestors,
Adnan or Qahtan. Therefore, gabila can claim to possess the honor that stems from nobility of
origin but, khadira cannot claim gabila descent. To complicate matters further, Al-Sultan (1988)
argues that Saudi society is stratified by class, of which he posits there are three. He argues that
each class is composed of several occupational categories. The upper class consists of the elite
royal family, Islamic scholars, tribal chiefs, top-ranking government officials and military
officers, wealthy businessmen and large landowners. The middle class consists of shopkeepers,
real estate brokers, artisans, small entrepreneurs, small farm owners, recent college graduates in
professional and administrative positions, military officers, and senior oil employees. The

working class consists of journeymen workers, farm workers, fishermen, nomads, social security
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recipients, industrial workers, and lower echelon employees in the public and private sectors.
According to the Saudi Ministry of Economy and Planning (2007), 30.03% of the population are
middle class.

1.3.2 Islam and sport participation. The Qur’an verses (sura) and the written accounts
of the Prophet Muhammad’s teachings (hadith) are frequently used to portray Islam’s positive
view of sports. Thus, Walseth and Fasting’s study (2003) on Egyptian Muslim women stated that
Islam is supportive towards PA and sports. Many of their participants made references to the
benefits highlighted by Islam, including better health, enjoyment through recreation, and the
need to make people fitter for times of war. Regarding the recreational and leisure aspects of
sport, the authors made specific reference to three strong hadiths that make obvious the
importance of sport and PA. In particular, the authors highlight one hadith reported by Imam
Muslim that distinguishes between leisure activities and more serious pursuits although both
types are considered to be valued and legitimate:

Handala and Abu Bakr (first Caliph) both came to the Prophet Mohammad (peace

be upon him). They told the Prophet Mohammad (peace be upon him) they acted

differently when they were home with their families than when they were with him.

When they were at home they played with their children, and were not as concerned

with serious questions as when they were with the Prophet (peace be upon him).

The Prophet then said: “There is a time for this and a time for that.” (Walseth &
Fasting, 2003, p. 53).

With regard to the importance of PA, Islamic literature highlights that the second Caliph
(leader of Muslims), Umar Ibn Khattab, said, “Teach your children swimming and archery, and
tell them to jump on the horse’s back” (Walseth & Fasting, 2003, p. 53). The second hadith
highlighted by Walseth and Fasting told the story of the Prophet Mohammad (peace be upon
him) racing with his wife, Aisha, in order to please her but also to enjoy himself and to set an
example for his companions. Aisha said, “I raced with the Prophet and beat him in the race...”

(Walseth & Fasting, 2003, p. 53). The third hadith cited when the Prophet Muhammad (peace be
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upon him) said, “A strong Muslim is better and more beloved by God than a weak one, but both
are good” (Walseth & Fasting, 2003, p. 53). This hadith speaks of God wanting his servants to
be strong; therefore PA is legitimate for Muslims.

The body has not been ignored in the Islamic teachings. Farooq and Parker (2009) argue
that Islam suggests to take care of the body and to monitor one’s health, to gain high levels of
physical fitness and strength, to strive for a cleanliness and purification of the mind, the body and
the soul, and to control the intake of food and drink. All of these requirements for the disciplined
use of the body are as applicable to Western sports as to Islam.

The prophet Mohammad (peace be upon him) advocates the care of the human body by
stating that “Allah is beautiful and likes beauty, He is merciful and likes people who are
merciful, and He is clean and likes cleanliness” (Ahrabi, 1975, p.118). Another approach
connecting to the care of the human body is making wudu (cleaning preparation for the body)
required before every prayer five times a day. This emphasizes that cleanliness is the necessary
condition for purification of the body (Ahrabi, 1975).

The ideal healthy body is not obese; as the prophet Mohammad (peace be upon him) said:

No human ever filled a vessel worse than the stomach. Sufficient for any son of Adam

are some morsels to keep his back straight. But if it must be, then one third for his food,

one third for his drink and one third for his breath (Ahrabi, 1975, p. 118).

Also, fasting’s dietary value in getting rid of fat is indicated in the hadith: “everything
has a tax, fasting is the tax of the body” (Ahrabi, 1975, p.121).

In reference to the time allocated to PE in the curriculum, Farooq and Parker (2009) state
that PE classes and sports are afforded a high priority and allocated the most time at Dar-ul-Islam

high school in Britain. Each student received six hours of PE per week with an emphasis on team

sports such as field hockey, basketball, soccer, and cricket. Interviews with adolescent British-
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Pakistani Muslim boys attending the school indicated that PE, sports, and PA constituted the
second most important aspect of their lives, after religious studies.

In a study on the PA experiences of Muslim women who were born in or immigrated to
Canada, Nakamura (2002) states that the connection between Islam and PA is apparent in the
suggestion that Islam is a source of motivation for athletes, and that being physically active is a
form of prayer. The author argues that there are three areas in which PA within an Islamic
framework differs from that of a Western sports ideology: first, it requires a flexible and modest
dress code; second, it insists on gender segregation between males and females; and third,
controlled access to PA spaces is necessary to prevent men from entering the women’s section
and vice-versa.

1.3.3 The Saudi educational system. Developing the population through education
should be an important aim of all countries. If the education system is correctly focused, then
education lays the foundation for modernization and offers opportunities for citizens to better
fulfill their educational pursuits. This applies to the Kingdom of Saudi Arabia. In 1925, in a first
attempt to organize education, a Directorate of Public Education was established (Alsenbul,
1996). Thereafter, the Ministry of Education (MOE) was formed in 1953 to implement the
kingdom’s education policy in the rapidly expanding sphere of post-secondary education (MOE,
2012). The Ministry sets overall standards for the country’s public and private educational
system and also oversees special education for the handicapped. As in any country, the cost of
education can contribute to a child’s lack of access to education at all levels. The educational
policy in the Kingdom of Saudi Arabia stipulates that education of all types and at all levels is

free and open to all male and female citizens and foreign residents (MOE, 2012).
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According to Al Sadaawi (2010), education in Saudi Arabia is under the administration of
three main authorities: first, the MOE, which is in charge of general education (for males and
females), teacher training, special education and adult education and literacy; second, the
Ministry of Higher Education (MOHE), which supervises university education; and third, the
General Organization for Technical Education and Vocational Training, which is responsible for
developing technical and vocational programmes in response to national manpower
requirements. The high level objectives of the Saudi educational policy aim to ensure that
education becomes more efficient to meet the religious, economic, and social needs of the
country and to eradicate illiteracy among Saudi adults. In addition, the MOE aims to build the
students’ physically, emotionally, and intellectually, including through PE (Alsagheir, 1999).

1.3.4 The educational curricula in Saudi schools. According to Alheezan (2009), the
education system in Saudi Arabia consists of five levels: kindergarten for children aged 3 to 5;
primary school for children aged 6 to 11; intermediate school for children aged 12 to 14; high
school with optional programs in commerce, arts, and sciences, or a vocational school from 15 to
18; and university, in which students are typically aged between 19 and 24 years old. In public
education, male students are separated from female students. Likewise, male teachers teach male
students, and female teachers instruct female students. Saudi public high school consists of first
high school grade, second high school grade, third high school grade which are equivalent to the
tenth, eleventh and twelfth grades in the Canadian education system.

The educational curricula in Saudi high schools focuses on different subjects according to
whether the school is a public high school, a vocational high school, a business high school, a
Qur’anic high school (Islamic school) or a private school. Generally, a variety of subjects such as

mathematics, science, literature, history, PE, Arabic, and Islam are covered in all these types of
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secondary schools but with differing levels of concentration. Indeed, private schools, which are
usually found in the larger cities, are required to follow the same curriculum and teach from the
same textbooks as the public schools. Furthermore, Qur’anic schools also follow the same
curriculum and the same textbooks, but they put emphasis on the religious studies such as
Qur’anic recitation (tajwid), Qur’anic commentary (tafsir), Prophetic sayings (hadith), Islamic
jurisprudence (figh), and monotheism (tawhid) (MOE, 2012). This research focuses on male
public high schools.

Figure 1.1 demonstrates the high school subjects in the public education sector, with PE having
one class per week. In public high school, students follow a general curriculum in the first grade.
After that, each student specializes in either Arts or natural sciences for the next two grades. The
high school | studied for this research was built to give more opportunities for those who live in
neighbourhoods surrounding the school and it focuses on natural sciences starting from the
second grade. The following figure demonstrates the weekly time table of Saudi public
secondary schools.

Table 1.1: Public High Secondary School for Boys: Weekly Lesson Timetable

All Arts Natural Sciences
Subject 1% Grade | 2™ Grade | 3™ Grade | 2" Grade | 3™ Grade
Islamic studies 4 4 3 4 3
Arabic studies 9 11 11 4 3
Social studies 4 8 8 0 0
English language 6 6 6 6 6
General sciences 6 0 0 4 4
Mathematics 4 0 0 7 7
PE 1 1 1 1 1

Source: Al-Sadan (2000, p. 149)
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The (MOE, 2012) defines PE as a planned, sequential K-12 curriculum that promotes
lifelong PA and develops basic movement skills and sports skills (MOE, 2012). PE is the
environment in which students learn, practice, and are assessed on developmentally appropriate
motor skills, social skills, and knowledge (MOE, 2012). The Ministry promotes four major goals
of PE:

First: goals related to bodily health are: (a) improve and maintain physical

efficiency; (b) improve physical skill; (c) practice a healthy life, and (d) create

opportunity for athletics to achieve the highest level of champions. Second, goals
related to cognitive factors are: (a) improve sense; (b) improve thinking ability; and

(c) improve sport culture. Third, goals related to moral factors are: (a) improve

desired moral and social characteristics; (b) improve leadership and ability to

follow. Fourth, a goal related to leisure time is to improve students’ awareness
about using their leisure time properly (Alsagheir, 1999, p. 36).

However, the assessment of whether or not the goals of PE have been achieved depends on the
individual PE teacher’s selected tools that he considers to be appropriate to the situation.
Although, Al-Liheibi (2008) states that the Saudi educational system provides PE in schools to
help students build their bodies in a way that leads to a healthy lifestyle and PE is taught in
public schools for boys, only a small number of female private schools offer PE classes. Girls in
Saudi Arabia generally practice physical activities in female sports centres. Nonetheless, in April
2014, The Consultative Council approved the PE lessons for girls in public schools according to
Islamic principles and traditions.

According to Alsagheir (1999), there are two institutions engaged in designing PE
programs: first, the MOE is responsible for managing the programs and setting policies; and
second, the MOHE represents colleges and universities, which are responsible for training and
preparing teachers at different stages of education. The national PE curriculum predominantly
involves instruction in individual sports (e.g., gymnastics, track and field) and traditional team

sports (e.g., volleyball, basketball, handball, and soccer). Despite, the various sports on offer,
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soccer is the activity that students practice the most in their PE classes, and it is the sport in
which they feel the most highly skilled (Al-Liheibi, 2008). Primary, intermediate, and secondary
schools are required to provide students with intra- and inter-school sports activities and
recommended traditional school sports. These activities are generally considered to be
extracurricular as they take place outside the school-based PE curriculum. Inter-school sports
activities usually involve team or individual competitions among schools, but intra-school sports
can be competitive or non-competitive. PE teachers organise school sports and minor games with
the whole school participating in sports league. Sometimes, teachers participate with students in
sport competition in the school.

However, students have insufficient time for PE classes. For instance, primary school-
aged students have two PE classes per week for a total of 90 minutes while intermediate and high
secondary school Saudi students have one PE class per week that lasts 45 minutes. A further
diminution of the importance of PE can be found in the fact that in terms of grades earned by
students in PE, there are no failures: all students pass the PE course, and this grade is figured into
the overall grade point average (GPA) (Al-Liheibi, 2008). In 2012, the Minister of Education
association with King Abdullah Project for Public Education Development worked to establish
the Saudi School Sports Development Program. This school program’ move towards advancing
sports participation for students by organizing competitions and providing workshops and
training for PE teachers.

1.3.5 Male Saudi students’ traditional clothes in school. Saudi Arabia’s traditional
clothing is one of its strongest binds to the past and reflects the faith and values of its people
(Embassy of Saudi Arabia, 2012). All students and teachers from elementary to high school wear

traditional clothes, except PE teachers and PE students who wear sports clothing whilst
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undertaking physical activities. Traditional clothing consists of the thawb, kufiyyah, and ghutra
(see Figure 1.1). The thawb is a loose length of wool or cotton material covering the body. The
kufiyyah (skullcap) is a folded cotton square worn over the head, while the ghutra is a red head
cloth worn over the skullcap. The thawb is the mandatory dress in male schools. Formally, for
the school staff (i.e. teachers and school employers), the ghutra is held in place by an igaal,
which is a double-coiled cord circlet. However, the students are not allowed to wear igaal during
the school day unless there is a special ceremony. There are different school events, such as open

day activities, during which students may be allowed to wear sport clothing instead of the thawb.

Figure 1.1: Male High School Students’ Traditional Clothing

During PE and sports in school, students have to wear athletic clothing consisting of
athletic pants and a t-shirt (see Figure 1.2). Sport clothing has to correspond to Islamic laws. The
male body, from the belly button to the knee, is not to be seen by others outside of the family.
For PE and school sports, students should change into sport clothing as it is not acceptable for
them to participate wearing traditional clothing. However, sometimes male students participate

in school sport wearing a mixture of traditional and sport clothing (see Figure 1.3). Wearing
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sport clothing is a basic requirement to attend the PE class, it is safer, and keeps traditional

clothes clean and neat during the school day.

Figure 1.3: Male Students’ Participation in School Sport Wearing a Mixture of
Traditional and Sport Clothing
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1.4 Outline of Thesis

This section provides a brief outline of the thesis. Chapter 2 outlines Bourdieu’s concepts
of body habitus, body and class, body and capital, and gendered body habitus (masculinity). This
information provides the theoretical basis for the research. In addition, Bourdieu’s descriptions
of capital and habitus contribute to the analysis of the data collected. In Chapter 3, a review of
relevant literature includes existing studies concerning Saudi Arabian education and literature on
the incorporation of PE into Saudi Arabian schools. Also in this chapter, the relevant literature
on PE in secondary high schools is reviewed. This material allows for a greater understanding of
students’ everyday experiences in order to compare and contrast with those of Saudi adolescents
in this study. Chapter 4 provides a description of the methodology, and details of the qualitative
case study. It also includes information on the importance of familiarization—and socio-
demographic details of participants. Chapter 5 is the thematic chapter and provides a detailed
analysis incorporating the research participants’ own words. It provides an analysis of the
context (i.e., PE students’ experiences) within which they live. In the concluding chapter, the
findings in relation to the experiences of Saudi male high school PE students are summarized. In

addition, the contribution of the study and proposals for future research are discussed.



SAUDI MALE HIGH SCHOOL PE EXPERIENCES 17

Chapter Two: Theoretical Framework

This research explores adolescents’ PE experiences from their own points of view and
draws on Bourdieu’s concepts in order to explain the related concepts and their application in
sport studies. How high school students’ habitus is shaped may influence their early and ongoing
participation in PE, and certainly the reasons behind engaging in activities. To reach a full
understanding of students’ participation in PE, this research must locate their experiences within
the larger framework of body habitus. Bourdieu’s (1984) key concepts provide an understanding
of the adolescents’ social world and the interplay of social and cultural dimensions that influence
their participation in PA. This chapter is divided into five sections: first, body habitus; second,
body and class; third, body and capital; fourth, gendered body habitus (masculinity); and
conclusion.

2.1 Body Habitus

According to Quarmby and Dagkas (2010), the habitus is a concept used to understand
how a variety of mechanisms enable the reproduction or conversion of specific behaviors.
Bourdieu (1984) defined habitus as a group of schemes of structured and structuring dispositions
that lead to certain practices, tendencies, and actions. The habitus, according to Bourdieu, is a
factor that influences the development of the body. In his 1984 ethnographic study, with regard
to one’s past experiences and life circumstances, Bourdieu observed that people who share
similar living conditions develop a similar body habitus. Bourdieu (1984) believes that the
habitus originates in the early years of life when one interacts with family members and other
social groups as in schools, the neighborhood, and one’s circle of friends. For example, family
life results from the way past generations lived, and the habitus is structured to a large extent by
these histories and reproduces their effects continuously (Bourdieu, 1977). He defines the early

experiences as:
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social pathway for people to live their lives, in which the habitus could be taken as
a subjective and not individualistic system of internalized compositions, methods of
perception, notion and action that is common for each member of the same class
and forms the prerequisite for all objectification and admiration (1977, p. 78).

Bourdieu (1984) explains that the habitus has an effect on every aspect of the human
embodiment, and the way people taste and experience physical activities reveals the innermost
dispositions of the habitus. Therefore, body habitus, in particular, is specifically pertinent to the
body and Bourdieu describes it as: a standard of categorization which includes various aspects
and dictates various kinds of incorporation, selecting and rectifying everything that has been
“ingested, digested, and assimilated” (Bourdieu, p. 190) by the body, either psychologically or
physiologically. It takes for granted that the body materializes class tastes most certainly and in
various ways, portrays a complete link with the body, like how it should be treated and taken
care of, as well as fed and maintained. This exposes “the deepest dispositions of the habitus”
(Bourdieu, 1984, p.190).

According to Shilling, bodies are shaped through the development of taste and he defined
it as the “process whereby individuals appropriate as voluntary choices and preferences,
lifestyles which are actually rooted in material constraints” while the development of taste “can
be seen as a conscious manifestation of habitus” (2003, p. 113). The development of taste is
“embodied and has an effect on people’s orientation to their bodies” and thus their orientations to
particular forms of physical activity (Shilling, 2003, p. 113).This research uses Bourdieu’s theory
in order to unpack the student experiences that have significant influence upon PE participation
starting at an early age, as the following sections explain.

2.2 Body and Class
Evans and Davies define class as “a set of social and economic relations that strongly

influence, if not determine and dominate, people’s lives” (2006, p. 798). Bourdieu developed
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habitus into the notion that conceives of “a generating principle of the totality of habits” that
compose lifestyles and are characteristic of the social classes (Laberge & Sankoff, 1988, p. 268).
Family socioeconomic status or social class represents “groupings in society based upon
occupation, education, and housing” (Dagkas & Stathi, 2007, p. 371). The importance of
Bourdieu’s key concept of social class is that it may have a positive or negative influence on
adolescents’ participation in physical activities (Green, Smith, & Roberts, 2005). Keeping this in
mind, Bourdieu argues that conditions of existence that can be objectively grouped (for example
income levels, educational qualifications, and cultural outlook) can mold a person’s habitus. In
this regard, habitus refers to an “internalized form of class conditions and of the conditionings it
entails” (Laberge & Sankoff, 1988, p. 268).

In his ethnographic observations in France, Bourdieu identified two differing
relationships to the body in his study on social class and sport, with social class considered to be
the main classification used to define the diverse ways in which people conceive of and treat
their bodies. Bourdieu uses the terms instrumental and reflexive relations to the body in order to
emphasize the different habitus of the working class and the upper class. Those who live in
prosperous social conditions believe that the body is an end in itself (which is the reflexive link
to the body). Hence, the body temperaments (dispositions) of this group give priority to their
bodies, health, and physical looks. They are involved in activities that improve their health (such
as exercising frequently, having healthy dietary habits, and making regular trips to physicians)
(Bourdieu, 1984). Thus, the upper classes have distinct tastes and preferences in food, bodily
appearances, and physical activities when compared to those living in disadvantaged social
settings. The disadvantaged believe that the body is actually a means to an end (which is the

instrumental link to the body). These people consider the body to be an instrument that enables
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them to obtain the suitable materials in order that they can fulfill their basic necessities (Shilling,
2004). The empirical research on medical services in France carried out by Boltanski (1971) has
similarly presented the relationship between living conditions and bodily dispositions among
social classes. He found that the increase of socioeconomic status causes an increase in the
attention provided to the body and health. Income, educational qualifications, and occupational
status were the key conditions that ascertained the extent of attention that the body received.

2.3 Body and Capital

Completing Bourdieu’s conceptual theory, and closely associated with both social class
and habitus, is the notion of capital. According to Bourdieu (1986), capital provides a
perspective on the ways in which a person’s resources are privileged, marginalized, traded, or
acquired within a given field.

Bourdieu (1984) explains that when certain groups have access to various kinds of capital
(social, cultural, and economic), they exercise power and control over others, which may trigger
feelings of superiority or powerlessness. The dimensions of economic capital (financial links,
goods, and services), social capital (such as peers, friends, colleagues, and traditional
background, in addition to the expertise, knowledge, and capabilities that young people possess
and discover from being a member of a certain social class), and cultural capital (education
credentials and continuing dispositions of the body and mind) are all incorporated in the work of
Bourdieu (see Dagkas & Stathi, 2007). For instance, greater levels of economic capital may
allow a greater access to cultural capital in the form of higher levels of education that help to
establish a successful career and attain a higher salary. Therefore, capital is a source that

empowers people and allows them to be in control of their life opportunities and to obtain social
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esteem (Gorely, Holroyd, & Kirk, 2003); in contrast, when access to the volume of capital is
lower, the person becomes less able to encounter future contingencies of life.

The long-lasting disposition of body and mind, which has been defined by Bourdieu as
the “embodiment” aspect of cultural capital, is also referred to as “physical capital” (Dagkas &
Stathi, 2007, p. 371). The authors mention that the production of physical capital refers to the
development of bodies in ways that are recognized as possessing value in the social field while
the conversion of physical capital refers to the translation of body participation in leisure, sports,
and physical activities into different forms of capital. They note that “physical capital can be
converted into economic capital (in the form of professional sports and sponsorship), cultural
capital (in the form of scholarships to universities and enhanced education) and social capital (in
the form of social networks and connections through sports organizations” (Dagkas & Stathi,
2007, p. 371). Shilling (2003) also stresses the importance of physical capital, arguing that the
body is a form of capital and that physical capital is a way of modeling the body according to
socially valued standards. Thus, through the management of the body, the formation of physical
capital is obtained through athletic competency, healthy behaviors, and physical appearance
(Shilling, 2003); therefore, physical capital brings other forms of valued resources (e.g., income,
occupational prestige, social networking, social value, etc.). Similarly, Bourdieu considers bodies
as possessing physical capital that can be conceived as vessels used within particular social fields
to accrue economic, cultural, and social capital. Therefore, individuals arrive at a point at which
they acquire various amounts of these forms of capitals based on their specific form of habitus as
constituted and recognized within a particular social setting (Koca, Atencio, & Demirhan, 2009).

As access to capital is important, Bourdieu highlights the important role of cultural

obstacles or “hidden entry requirements” (1978, p. 838) such as “family traditions, early training,
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clothing, and techniques of sociability that keep certain sports, and their privileges, closed to
people of lower classes” (Lee, Macdonald, & Wright, 2009, p. 63). These hidden requirements of
particular forms of cultural and social capital are not obvious markers of distinctions;
nevertheless, they highlight how inequalities are not merely about money but are linked to subtle
forms of differentiation that are taken as natural attributes of individuals (Lee et al., 2009). This
research notes the importance of the hidden entry requirements in its exploration of the Saudi
male adolescents’ experiences as it draws on Bourdieu’s essential concepts of habitus and capital
to understand adolescents’ body dispositions in PE.

2.4 Gendered Body Habitus (Masculinity)

Gendered habitus roughly refers to the “social construction of masculinity and femininity
that shapes the body, defines how the body is perceived, forms the body’s habits and possibilities
for expression, and thus determines the individual’s identity—Via the body—as masculine or
feminine” (Krais, 2006 p. 121 in Thorpe, 2010, p. 194). According to Bourdieu (1997), gender is
an “absolutely fundamental dimension of the habitus that, like the sharps and clefs in music,
modifies all the social qualities that are connected to the fundamental social factors™ (translated
by Krais, 2006, p. 128 in Thorpe, 2010, p. 194).

The notion of habitus highlights the ways in which gendered values and expectations are
ingrained in our bodies; however, some may resist gender norms, or have little room for change,
according to Bourdieu’s work (Thorpe, 2010). Masculinity “as an unconscious strategy forms
part of the habitus of men that is both transposable and malleable to given situations to form
practical dispositions and actions to everyday situations” (Coles, 2009, p. 39 in Thorpe, 2010, p.
195). According to the author, men perform and act upon the masculine behaviors that are

influenced by their position in a particular social field such as sports, family, and school. The
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author stated that habitus has the ability to facilitate “insights into how men use masculinity (e.g.,
posture, gait, gestures, speech, etc.) as a “resourceful strategy,” to negotiate space, and access to
capital, within particular fields” (Coles, 2009, p. 38 in Thorpe, 2010, p. 195).
The focus of this study is on the masculine gender. Lee (2008) defines masculinity as:
traditional belief, attitude, value, and behavior associated with what it means to be
male in society. Masculinity is based on biological, physical, psychological and
social-cultural characteristics of maleness. It is also defined as traditional belief,

attitude, or behavior, about the meaning of maleness that is historically, socially,
and culturally constructed (2008, p. 16).

This definition is a valuable means to represent the features and attributes that characterize men
who participate in reinforcing dominant forms of masculinity. Bourdieu’s work has mostly dealt
with social class, but his theoretical work has recently been applied to gender and masculinity
(Lee et al., 2009; Dumas & Bournival, 2011).

In Masculine Domination, Bourdieu (2001) argues that the gendered habitus is an
important dimension that is characterized by generating gendered bodily dispositions, and thus
the gendered habitus is the individual internalizing gender appropriate behavior and external
values as it is the outcome of long-lasting socialization processes shaped by social conditions of
existence.

Two perspectives lead us to understand the body in the social sciences that are accorded
to understand the research of the body in connection to men’s health: first, the body is
understood as a system of cultural importance that can be seen as “body-as-representation”
(Dumas & Bournival, 2011, p. 36); this concentrates on the values and norms that reform social
representations of masculinity. The authors argued that masculinity is socially constructed, so
this perspective is intended for understanding types of social representations of masculinity
produced by a certain society. Second, the body is the bastion of experience and action, and

special attention must be paid to the “lived body” as well as the shapes of “embodied experiences
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of masculinity” seen in our daily lives (Dumas & Bournival, 2011). The authors therefore stress
the importance of feelings, emotions, and social practices and provide an understanding of “the
transformative power of social structure onto the material aspects of the body” (Dumas &
Bournival, 2011, p. 36). Therefore, both perspectives enhance the understanding of the social
mechanisms that rule the series of actions in gender related to the body. In relation to gender,
“masculinity participates in fashioning both a vision of the world and a relationship to the body
that is inscribed in power relations through ways of treating the body, caring for it, feeding it,
and otherwise maintaining it” (Dumas & Bournival, 2011, p. 39). Bourdieu’s concept of
gendered body habitus is useful for understanding the explanation of male students’ body habitus
in PE and understanding the social practices that are shown through acts of practical and
symbolic masculine domination.
2.5 Conclusion

Taking into account the qualitative approach of this research, it is methodologically
necessary that my access to the habitus be through the study of lifestyles. In order to explore the
Saudi male high school students’ PE experiences from their own perspectives, this study adopts
Bourdieu’s framework in an effort to understand these students’ habitus for PE.

The focus of the next chapter is a review of the literature that led to an inquiry into the
experiences of male high school students in PE and how these experiences may have affected

their participation in high school PE class.
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Chapter Three: Literature Review

This chapter sets out to identify the national and international research that informs the
current study. The findings pertain to social and cultural conditions that influence high school
students in PE, but not all studies surveyed adopted a sociological (qualitative) perspective.
Since the focus of this thesis is on the Saudi male high school students’ experiences in PE
classes, the opening of this chapter sets out to inform our understanding of the students’
participation in PE. The next sections explain the students’ experiences in PE class, including the
social and cultural conditions that act as facilitators or barriers to participation.

3.1 Physical Education

PE is viewed as an important element in establishing life-long PA habits for young
people (Brownson, Boehmer, & Luke, 2005; Pybus, 2009). Furthermore, PE has the capability to
affect the development of adolescents’ knowledge, attitudes, beliefs, and behaviors in positive
and meaningful ways that can continue throughout their lives (Yesalonia, 2009). In addition, PE
classes enable students to be physically active during the school day (Strong, Malina & Blimkie,
2005). As students spend a large part of their day in school and are given compulsory PE over 9
to 12 years of schooling, school-based PE offers a significant opportunity to positively influence
the PA patterns of students (Cale, 2002; Gibbons & Gaul, 2004; Kahn, Ramsey, Brownson,
Heath, Howze & Powell, 2002; Trudeau & Shephard, 2005). Nevertheless, despite the promising
role that PE can play in increasing the health and PA of adolescents, research adds a degree of
caution to this optimism. Researchers who have studied students’ perspectives reveal that PE is
something that many adolescents find irrelevant and painful and, as such, it fails to fulfill its

promise.
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3.2 Youth Sport Rates

Although physical activities can supply students with a wide variety of opportunities to
exercise motor skills, increase PA levels, and expand their PE learning while participating in
activities (Mohnson, 2003), studies reported that male adolescents’ participation in elective and
compulsory PE classes is declining (Allison, Dwyer, Goldenberg, Rein, Yoshida, & Boutilier ,
2005; Smith, 2009; Tergerson & King, 2002). Sulz, Humbert, Gyurcsik, Chad, and Gibbons’
(2010) study showed that in Canadian high schools, particularly in Ontario, when PE becomes an
elective subject in grade 10 the enrollment decreases significantly from 95% in grade 9 to 49% in
grade 10. In addition, a study indicated that young people, within as well as across schools,
experience PE differently (Penney, 2002b).

Regarding the PA rate level in Saudi Arabia, Al-Refaee and Al-Hazzaa’s (2001) study of
1,333 Saudi males aged 19 years and older in Riyadh revealed that over 53% were inactive,
27.5% were irregularly active, and only 19% were active on a regular basis. In the city of Al-
Khobar, Saudi Arabia, a self-reported study conducted by Taha (2008), on 2,571 male and
female students (1,240 male, 1,331 female) in 9™ grade intermediate schools and all three grades
of high secondary schools, found that 45.6% of male students were active compared with 33.7%
of female students. The previous study shows that more than a half of the male students were still
inactive. A review by Al-Hazzaa (2000) pointed out that the percentage of young adults who
were active dropped from 22% to 15% among Saudi college male students in the city of Riyadh.
He stated that Saudi Arabia has witnessed tremendous lifestyle changes over the past few
decades, and sedentary lifestyles are becoming particularly prevalent among Saudi children and

youth. With considerably low rates of activity level, youth commented that they lack time to
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participate in physical activities outside of school because of schoolwork, part-time jobs, and
responsibilities at home (Al-Hazzaa, 2000).

In 2009, Al-Hazzaa and co-workers conducted a comprehensive study in 12 schools in
the cities of Riyadh, Jeddah, and Al Khobar concerning the prevalence of PA, sedentary
behaviors, and dietary habits among 2,908 Saudi public and private high school students (1401
male, 1507 female) aged from 14 to 19. The results showed that 84% of males and 91.2% of
females spent more than 2 hours per day online, and almost half of the males and three-quarters
of the females did not meet the minimum daily PA guidelines of 60 minutes (Al-Hazzaa, 2011).

The issue of students’ experiences and their participation in PE is gaining interest in
Saudi Arabia in view of the fact that students engage in a significantly low level of PA. Existing
literature focusing on students’ experiences in PE identifies the social and cultural conditions
that explain why male adolescent students do or do not participate in PE.

3.3 Students’ Experiences in Physical Education and Physical Activity

According to Jenkinson and Benson (2010), schools are learning environments with the
ability to provide students with quality programs that will ensure young people are given the
opportunity to become physically educated individuals. The provision of a quality PE curriculum
can be affected by many conditions, some of which can assist or hinder participation. A
phenomenological study by Yesalonia (2009) in the U.S., consisting of 8 middle school students
(4 male, 4 female), found that participating in a PA is a unique and individual experience and the
activity experience can be impacted by a person’s knowledge, motor skills, physical fitness,
attitudes, past activity experiences, and the type of activity being considered.

Al-Liheibi (2008) surveyed 480 students to investigate the differences between middle

and high school students’ attitudes towards PE in two cities, Riyadh and Makkah, in Saudi
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Arabia. The study highlighted three different attitudes: first, high school students had more
positive attitudes towards PE than did middle school students; second, students who had access
to a gym had more positive attitudes towards PE than students who did not have access to a gym;
and third, students who engaged in daily physical activities outside of school had more positive
attitudes than students who randomly practiced or did not practice sports and PA in the family,
neighborhood or community.

Participation levels can be affected by barriers. Allison et al. (2005) defined PA barriers
as the obstacles faced when undertaking, maintaining, or increasing PA. Research shows that a
number of barriers exist for adolescents who wish to participate in PE and PA (Allison et al.,
2005; Jenkinson & Benson, 2010). These barriers are not limited to personal ones such as time
and money but also include social barriers such as lack of a social support network as well as
physical or institutional barriers such as a lack of accessible recreational facilities and issues in
the home environment such as time spent watching television, playing video games, and using
computers (Allison et al., 2005). The latter barriers tend to make sedentary behaviors very
attractive, especially when parents fail to regulate their children’s access to these forms of
entertainment (Ward et al., 2007). Moreover, Dwyer, Allison, LeMoine, Adlaf, Goodman, and
Faulkner (2006) explored perceived barriers to participation in moderate and vigorous PA among
Ontario secondary school students in Canada. The authors noted that barriers to participating in
PA included: lack of time; involvement in technology-related activities; influence of peers,
parents, and teachers; concern about safety; inaccessibility of facilities and the cost of using
them; competition; and body-centered issues (2006, p. 75).

In Saudi Arabia, Al-Aifan’s (2000) survey of 1,928 male students from 23 private and

government high schools in Riyadh aimed to identify the obstacles to participation in PE. The
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results revealed that the intrapersonal barrier was associated with the student’s ability to
participate in that he was not taking advantage of the PE class to develop knowledge associated
with physical literacy, enhance physical fitness, and increase motivation to play with other
students. Al-Aifan’s results indicated that students lack the desire to participate, since they prefer
doing something they perceive as more beneficial (i.e., doing homework or studying). Also, the
PE class is characterized by a lack of diversity of sports and physical activities and lack of
facilities. The study mentioned that the time allotted to the PE class is too low and is not
sufficient to meet the desires of the students. Furthermore, the study reported that PE teachers’
class management skills and teaching style were unsatisfactory, which led to reduced student
participation. Regarding the students’ activity outside of school, Al-Aifan’s study reported that
students preferred to engage in individually based technology-related activities such as playing
computer and video games rather than participating in PA.

Although the personal dimensions are unquestionably important in explaining
adolescents’ PA, other significant conditions, such as social ones, are also important in
understanding the students’ experiences in PE. In Jordan, specifically in Irbid city, Kanan (2005)
collected questionnaires from 526 male and female students (grades 8, 9, and 10) in order to
identify the enabling conditions that encourage students’ participation in PE. His quantitative
study revealed that the most important conditions were friends, followed by parents, mass media,
and lastly schools facilities and availability of sport equipment. There were significant
differences between boys and girls and these differences were in favor of males. Boys had higher
participation rates because they have greater opportunities to practice sports inside and outside
school. According to the study, female students’ lower participation in PE was due to the small

number of suitable sports provided in the PE program. Furthermore, girls were not physically
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active outside the school because of a lack of female sport clubs that aligned with Islamic law
and the family traditions that conflict with their activities outside of the family home. The
following sections discuss four social and cultural dimensions: family, peers, the PE teacher, and
the PE environment.

3.3.1 Family. In the research, social support emerges as a consistently imperative
association in relation to PE participation. For example, Dwyer et al. (2006) identify family and
friends’ support (or lack of) as playing a significant role in affecting the level of PA. There are
convincingly consistent results suggesting that the greater adolescents’ perceptions of parental
support for PA, the greater their participation in PA (Sallis, Prochaska, Taylor, Hill, & Geraci,
1999). For instance, a Canadian research project examined the correlates associated with PA for
a sample of boys and girls in grades 4 through 12. The study found that family support for PA
had a strong and consistent association with PA participation (Sallis et al., 1999). Similarly, in an
American study of seven high schools serving 4,308 students (49.5% male, 50.5% female),
Smith (2009) found that parents have the greatest impact in the early stages of a child’s life, as
they are the ones who initially involve their child in sports and PA. Since children at a young age
seek support and recognition, parents have added influence in their child’s PA experiences
(Smith, 2009).

Regarding the decline of adolescents’ participation in PA, specifically in gym classes,
Allison et al. (2005) indicated that both participants and non-participants limited their PA
because their parents placed a higher value on academic study than PA and PE, allowing them to
take part in PA only when their homework was completed.

The parental influence in Saudi Arabia is an area for future research. Rabaan (1994)

surveyed 180 male youth sport participants (aged 11 to 19 years old) from the Eastern province
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sport clubs in Saudi Arabia. He found that parents no longer wanted their sons to participate in
sports because they were concerned about their children doing poorly in schools. In Saud Arabia,
a high cumulative GPA on the high school diploma is necessary to be able to go on to tertiary
education such as university or college. This pressure influences parents, as well as the students,
to refrain from physical activities in order to gain better scores (Rabaan, 1994). Nonetheless, a
growing body of evidence indicates a positive relationship between PE-based activities and
academic achievement. In 2010, the American Centre for Disease and Control examined 50
existing studies and concluded that there was substantial evidence showing PA can help improve
academic achievement, as well as standardized test scores.

In relation to the social class of the family, a study by Duncan, Woodfield, Al-Nakeeb, &
Nevill (2002) supports Bourdieu’s theory of the relationship between social class and
participation in PA. The study of 301 boys from British secondary school years 7, 8, and 9
suggested that higher socio-economic status is linked with higher involvement in PA.
Furthermore, a variety of studies from Canada (Flack, 2009), America (Wilson, 2002), and
Britain (Dagkas & Stathi, 2007) reported that adolescents from low socioeconomic backgrounds
are linked to low involvement in PA lessons. In addition, the authors found that higher
educational attainment and family incomes contribute to higher involvement in PA.
Nevertheless, studies from Brazil and Bolivia (Andrade et al., 1997; Kemper et al., 1996)
reported that children from low socio-economic class backgrounds are more physically active
than those from their high socio-economic class counterparts. Thus, Duncan et al. (2002b),
having reviewed Bourdieu’s theory, stated that the variation in PA between groups of high and

low socioeconomic status may result from these groups’ habitus.
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3.3.2 Peers. McDevitt and Ormrod (2002) argue that students begin their schooling with
differences in knowledge, skills, and perceptions that were formulated during their early
childhood in their homes, from their neighbors, and from peers. Specifically, the influence of
peers has been recognized in the literature as an important condition and either a facilitator or
barrier for PE participation (Smith, 2009). Similarly, Schaffer (2004) argues that peers play an
important role in the PE environment and may affect or shape students’ achievements, thoughts,
and behaviors.

Lubans, Morgan, and McCormack (2011) conducted a study of 249 adolescents (126
boys and 123 girls) aged 15-18 from 10 secondary schools in Australia. The students deemed
school sports an imperative opportunity to be physically active. Similarly, the same study
indicated that students believed enjoyment and being able to select activities with their friends
were the main reasons for selecting school sports activities. In relation to Bourdieu’s theory,
Allison et al. (2005) indicated that students who were engaged in PA in order to socialize were
able to spend time with friends and expand their social network, indicating they valued social
capital.

In contrast, in school-based PE, lower skilled students are more likely to avoid
participating when they feel that they are alienated by peers because of their lack of skills and,
consequently, do not enjoy the class (Portman, 1995). A further barrier highlighted by Allison et
al. (2005) is the fear of failure, which included concern that peers would tease students if they
performed weakly. Therefore, students who face this barrier become spectators during the PE
classes (Tousignant & Siedentop, 1983). Marginalization is considered to be one of the

constraining conditions that create negative attitudes among students toward PE. As a result of
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this negative experience, the marginalized students think that participation in PE class is
meaningless (Carlson, 1995).

3.3.3 The physical education teacher. The PE teacher is a further influence that is
strongly linked to participation. From a sample of Muslim Arab students in a secondary school in
Jerusalem, Arar and Rigbi (2009) found that a highly skilled and qualified PE teacher is in a
better position to create a greater awareness among students about the benefits of PE to their
well-being. However, even a very highly skilled and devoted PE teacher will not be able to
encourage students to participate in PE if he or she lacks proper organizational support. Al-
Liheibi (2008) and Al-Aifan (2000) both argue that physical educators should work more
actively to develop their programs and adapt them to the educational environment, such as by
giving students choices of activities and, in general, meeting students’ interests. Both authors
posited that this could result in greater participation in PA in schools. In an American high
school study, Smith (2009) found that PE teachers and sports specialists in schools set in motion
a strong positive impact on athletic students during their late adolescence. During PE class, the
teachers provide feedback to students, which can greatly impact adolescents’ participation levels
(Smith, 2009).

While social influences, such as family, peers, and PE teacher, impact adolescents’ PE
participation, the literature shows that institutional dimensions are also important.

3.3.4 Physical education environment. Students need to be able to access a quality PE
environment in schools that consists of adequate and safe facilities and equipment (Yesalonia,
2009). Generally speaking, some American schools lack sufficient gym spaces or lack adequate
financial resources to effectively support extracurricular sports activity programs. There are

some school constraints associated with PE, such as budget deficiency, insufficient resources,
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reductions in time allocated in the curriculum, lack of sports equipment and tools, and lack of
appropriate venues (Al-Aifan, 2000; Al-Ghamdi, 2005; Al-Wetshi, 2001; Jenkinson & Benson,
2010). In a similar context, Jenkinson and Benson (2010) administered a questionnaire to
Australian PE teachers who reported that the three major institutional barriers they faced were
the lower priority given to PE, the absence of performance measures for PE and other sports
activities, and insufficient infrastructure.

In relation to Saudi Arabia, Al-Ghamdi (2005) asked 235 PE teachers from three cities in
Saudi Arabia—Makkah, Jeddah, and Altaif—to identify the difficulties that constrain school
sports participation in Saudi Arabia. The respondents identified 20 constraints, and the highest
five in order of importance were: a) a lack of sports venues in rented buildings (buildings that
were originally intended for domestic use but due to shortages of schools the MOE is renting for
schooling), 93%; b) a lack of sports equipment and tools, 92%; c) a lack of financial resources,
89%; d) not taking into account sports needs when building new schools, 81%; and e) the
different infrastructure from one school to the next means that the PE course content changes
from one school to the next based on the availability of space and equipment, 77%. Also in Saudi
Arabia, Al-Liheibi (2008) highlights the impact of institutional dimensions. His study showed
that students who had access to a gymnasium in school had more positive attitudes toward PE
than those attending a school without a gymnasium. This is in part because the gymnasium
shields students from the weather, and students feel safer practicing PE inside a gymnasium (Al-
Liheibi, 2008; Al-Wetshi, 2001).

One questionnaire study aimed to identify the important goals of PE at the secondary
high school and to understand if there are statistically significant differences in the application of

these goals in PE class regarding the PE teachers’ qualifications and years of experience.
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Samargandi (2007) conducted his study in Algunfutha (a town 350 km south of Makkah) in
Saudi Arabia and targeted three PE supervisors, 43 PE teachers, and 38 school directors at the
high school level to examine their perceptions toward the goals of PE in terms of learning
domains: cognitive, affective, and psychomotor. The quantitative analysis indicated there were
deficiencies in achieving the goals of PE. Both PE teachers and supervisors agreed that the
reason for not achieving the goals of PE were due to the lack of sports equipment and facilities in
government school buildings and insufficient infrastructure in rented schools (Samargandi,
2007).

With respect to school policies, it is commonplace for regularly scheduled PE to be
cancelled in order to accommodate other school functions that may require use of the PE
facilities (Alsagheir, 1999; Smith, 2009). For example, this regularly occurs at the end of the
school year prior to examination days in Saudi schools (Alsagheir, 1999). Furthermore, it is
ordinary practice to withhold PE and/or recess attendance from students on an individual basis as
a form of punishment or to address academic inadequacies (Smith, 2009). In addition,
unfortunately, school PE programs in many countries, particularly in Saudi Arabia, suffer from
major deficiencies in both the quantity of weekly-allocated PE class time, as well as the quality
of the programs afforded. For instance, in primary schools, students have 90 minutes of PE per
week, while in the intermediate and secondary levels it is only 45 minutes per week (Al-Liheibi,
2008). Saudi studies of intermediate and high schools demonstrate that the actual time for PE
lessons was not greater than 32 minutes (Al-Hazzaa, 2000). The time lost is due to the need to

change from traditional to athletic clothing.
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3.4 Masculinity and Physical Education Based Activities

According to Brown and Evans, schools, particularly secondary schools, are powerful
masculine institutions, which formulate structures of masculine domination in the world,; this is
particularly the case in the areas of male PE and school sports, which have been identified as
“bastions for the construction and expression of dominant masculinities” (2004, p. 54). PE sports
practices are associated with toughness and competition and bodily skills, an association that
causes some boys to be marginalized (Azzarito, 2004). Among Australian high school students,
Martino (1999) showed that while boys as a group are advantaged by the association of sports
and masculinity, individual boys, more than is supposed, experience PE negatively.

Sports has been shaped for young men as “character building and as promoting courage,
chivalry, moral strength, and military patriotism” (Lee et al., 2009, p. 61) and as a means through
which to gain values such as being competitive, successful, and strong (Lee et al., 2009). Thus,
in a U.S. study of 528 students (262 females and 266 males), Azzarito pointed out that gender
discourse about the body influences girls’ and boys’ “construction of physicality — girls feared
masculinization, boys feared feminization, and both feared being sexualized” (2004, p. 11). She
stated “The social construction of the boys’ physicality through masculinizing processes benefits
skillful boys’ engagement in physical activity and discriminates against girls’ participation” (p.
11).

In relation to Bourdieu’s theory, a Canadian study of masculinity and sports conducted by
Laberge and Albert confirms a connection between the construction of masculinities and social
class. They found that the boys from upper and middle classes valued intelligence and sociability
as characteristics of masculinity while the boys from working class backgrounds valued “male

chauvinism and masculine showing-off” (2000, p. 201). They explain that these distinctions are
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ascribed to the living condition discrepancies among the social classes. On one hand, the upper-
class boys would most often socialize with the aspiration of leadership positions in the labor
force and this class position means that they are unlikely to aim for occupations requiring
physical strength, thus decreasing the importance of physical toughness in the evaluation of
maleness; in contrast, the working class boys were more likely to illustrate overstated
“embodiments and verbalizations of masculinity to convey power over others within a context of
perceived powerlessness” (Laberge & Albert, 2000, p. 202).

However, Davison (2000) conducted a research study in Western Canada based on
interviews with 11 adults (aged between 18 to 58 years old) who were asked about their
memories of masculinities in school. The author indicated that PE teachers may not acknowledge
important issues for boys regarding the healthy development and appreciation of their bodies. If
boys cannot shape themselves into the masculine model required in PE classes, they run the risk
of being embarrassed. One illustration of this is the typical process of having to line up to be
selected by a team. Those who are chosen to participate last are obviously viewed as weaker, less
fit, and having less masculine bodies. With regard to the physical embodiment of maleness,
Davison argues that the physical sense of maleness occupies size and shape, habitual posture,
and movement, specifically physical skills; these elements of maleness are significant within the
school environment. For example, if a boy’s body is smaller than other boys’ bodies, or less
coordinated in sports, he may be seen as a weakling and be alienated and humiliated in PE class
(Davison, 2000).

Focusing on the educational setting of an all-male Islamic independent school in England
with subjects aged between 14 and 19 years old, Farooq’s (2011) study highlighted the important

role of football as a leisure activity and as a central role in the processes of self-reconfiguration.
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This indicates that participation in football tends to refresh mind and body because it eliminates
bad feelings and in turn enables participants to focus more on God’s will. From another
perspective, an important aspect is that certain participants regard football as important because
following the rules, rather the control of the violent aspect of the sport, is reflected in self-
discipline. This implied that sport (football) had the essential elements to enable control and
regulation of subjects’ bodies, enabling them to restrain negative tendencies. Farooq’s (2011)
study highlighted a better understanding of the physical self (bodily appearance); muscular Islam
was not essentially a way of increasing one’s own power or building a muscular physique in the
football pitch, “but rather a means to an end”; in other words, “this being character-development,
ethics, morals, and devotion to God “ (p. 158).
3.5 Conclusion

Although the focus of this literature review is to provide a background to understand
Saudi male students’ experiences (the body habitus) as participants in PE classes, the literature is
limited in understanding the Saudi males’ participation in school PA from the perspective of
sport sociology. The Saudi literature focuses on students’ attitudes towards PE and PA in terms
of health, psychology, and environment in school sports participation (Al-Aifan, 2000; Al-
Ghamdi, 2005; Al-Liheibi, 2008; Al-Wetshi, 2001; Taha, 2008; Al-Hazzaa, 2011). These studies
did not specifically examine the variety of social and cultural contexts (e.g., family, peer, and
school), which influence adolescents’ PE participation; it is understandable that one’s habitus,
constituted within these social fields, significantly shapes one’s capacity to engage in school-
based PE. Moreover, the various analyses found in Saudi or Arabic journals, with respect to PE
and sports in school, are primarily obtained through the use of surveys (Al-Aifan, 2000; Al-

Ghamdi, 2005; Al-Liheibi, 2008; Al-Wetshi, 2001; Taha, 2008; Samargandi, 2007,
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Alsagheir,1999; Rabaan,1994; Kanan, 2005; Abu Abdo, 2002), which is limiting findings to a
list of predetermined and possibly biased perceptions (Hohepa, Schofield & Kolt, 2006). The
subsequent statistical analyses are an inadequate means to illustrate the depth of Saudi male
adolescents’ PE experiences.

There is a dearth of literature study to examine Saudi male high school students’
experiences and to identify the social cultural influences that affect their participation in PE
classes. Adolescent students’ experiences in PE have not been examined among Saudi male high
school students from the qualitative case study approach. The findings from the existing research
investigating participation in PA in other countries may not be culturally appropriate in Saudi
Arabia. First, mostly, reviewed studies are cross-gender studies, which focus mostly on women
or on the comparison between males and females in PE and physical activities in general (Kanan,
2005; Taha, 2008; Al-Hazzaa, 2011). Second, many reviewed studies are based on the American,
European, and Australian population and few focus on other ethnic or cultural populations (Sallis
et al., 1999; Allison et al., 2005; Dwyer et al., 2006; Lee et al., 2009; Azzarito, 2004; Laberge &
Albert, 2006; Franko & Streigel-Moor, 2002). Third, most of the existing empirical work
examining constraining conditions influencing activity consists of quantitative studies and
reviews the correlates and predictors of PA, exercise, and sport, but few qualitative studies
explore male adolescents in PE (Allison et al., 2005). Hence, these studies do not provide a full
picture to understand Saudi male adolescent participation in PE. What can be drawn from the
studies on adolescent participation in PE is that it is influenced by social, cultural, and
institutional dimensions (Allison et al., 2005; Dwyer et al., 2006; Jenkinson & Benson, 2010;

Sallis et al., 1999; Jenkinson & Benson, 2010; Smith, 2009; Yesalonia, 2009).
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In this context, there needs to be a better understanding of Saudi male students’
perspectives of the conditions that enable or constrain their PE participation. To my knowledge,
there is no such qualitative information on the thoughts of Saudi male students concerning their
experiences in high school PE and PA. Robinson (2009) reinforced the need to continue studies
that give adolescent males an opportunity to have their voices heard.

The intent of this qualitative research is to discuss an analysis from a sociological
perspective drawn on a Bourdieusian theoretical framework regarding Saudi boys’ experiences.
The question explored is, “Why do some Saudi male students participate in an urban public high
school PE class, while others do not?” The following chapter outlines the methodology that is

used in this thesis.
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Chapter Four: Methodology
4.1 Qualitative Case Study

In order to understand adolescent boys’ experiences in PE in Saudi Arabia, the study uses
a qualitative methodology. Creswell defines qualitative research as “an inquiry process of
understanding based on distinct methodological traditions of inquiry that explore a social or
human problem. The research builds complex, holistic pictures, analyzes words, reports detailed
views of informants, and conducts the study in natural setting” (1998, p. 15). Denzin and Lincoln
provide a more generic definition by stating that qualitative research attempts “to make sense of
or interpret phenomena in terms of the meanings people bring to them” (1994, p. 2). Thus, rather
than trying to manipulate variables, the qualitative researcher focuses on the participants’
viewpoints and meanings regarding a particular issue (Creswell, 1998; Denzin & Lincoln, 2000).

In this research, the qualitative case study is used to explore male Saudi students’
experiences in PE at school and to develop a better understanding of the relationship between
students’ body habitus and its effect on their participation. Bonoma (1985) states that case
studies allow replication and extension of individual cases; that is, an individual case such as the
urban high school selected for the research study can be used for independent corroboration of
specific propositions that help to perceive patterns more easily and to eliminate issues, allowing
the researcher to draw a more complete theoretical picture.

The interview questions for this study focus on how and why Saudi students participate
in, describe, and make sense of particular elements of their lives—in this case, the act of
participating in the PE classroom. The questions are to understand why some male adolescent
Saudi students participate and others do not in high school PE classroom; and how family, peers,

and the PE environment affect Saudi male high school students’ participation in PE. These
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questions of “how” and “why” will help uncover boys’ lifestyles in relation to their body habitus
and the ways these intersections shape their participation in PE classes.

For the purpose of my research, the case is the Saudi male high school students’
experiences who participate or not in PE class. This research study can be described as an
intrinsic case study (Stake, 2005), because it served to develop a better understanding of the
students’ experiences and helped in identifying the social and cultural conditions that affect their
participation in PE. The results are specific to the male high school students’ participation in PE
classes and serve to improve the participation level in PE itself rather than be used as tools to
draw generalizations that can be applied elsewhere.

4.2 Qualitative Interview Method

The specific qualitative method used in the research is interviews. According to Fontana
and Frey (2005), in-depth interviews are usually conducted face-to-face and involve one
interviewer and one participant. According to Gratton and Jones (2010), research interviews can
gather data concerned with assumptions that are difficult or unsuitable to measure and tend to
answer the questions of “why” and “how.” According to Mack, Woodsong, MacQueen, Guest,
and Namey (2005), in-depth interviews are helpful for learning about the perspectives of
participants; moreover, they are an effective method for getting people to talk about their
personal feelings, opinions, and experiences. In addition, interviewing has its natural basis in
human conversation; this can be important if the research is concerned with how respondents
look at the social world, which is the subject of this investigation (Hannabuss, 1996).

Interviews can take a number of forms. However, the form used in this thesis is a semi-
structured one, which involves a series of open-ended questions. The open-ended nature of the

questions is meant not only to describe the topic under investigation but also to give
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opportunities for both interviewer and interviewee to talk about certain topics in more detail
(Fontana & Frey, 2005). The semi-structured interview was chosen to facilitate the collection of
qualitative information, mainly due to the freedom that it allowed to modify the interview
protocols as the process unfolded.

4.2.1 Interview guide. Hannabuss highlights that the purpose of interviewing is “to find
out what is on someone’s mind... We interview people to find out from them those things we
cannot directly observe” (1996, p. 2). For Bourdieu (1999), interviews are useful in order to
reconcile the social, historical, and demographic elements that contextualize how the
participant’s social position influences their perspectives regarding an issue.

As Appendix H shows, the questions were structured from broad to specific. Socio-
demographic information was collected in the interview in order to contextualize the
participants’ life and to enrich the participants’ personal history. It includes the participants’ age,
parental occupation, and education. Formulating the questions from Bourdieu’s work is helpful
in understanding boys’ participation in PE as it relates to their social structures (i.e.
neighborhood, PE environment, friends, family, etc.). In addition, further information gained
from the interview included: (a) characteristics of the socio-economic milieu (e.g., past
experiences and backgrounds); (b) students’ likes and dislikes; and (c) perceptions and attitudes
of resources available (e.g., barriers to PA).

4.3 Research Sample Description

The data reported in this paper were collected over a two-month period between
November and December 2012 in a male secondary public school in Makkah. The PE teacher in
this school received his bachelor’s degree in PE from the University of Umm Al-Qura in 1993.

His undergraduate training consisted of many opportunities to experiment with teaching PE at
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different grade levels. At the time of this research, he had been teaching PE at the school for six
years. He participated in a 21-minute semi-structured interview in the seventh week of the data
collection period. It was difficult to set an appointment with him in the school or even outside the
school. He always left the school immediately after finishing the class. He said “Just let us do it
after interviewing the students.” Just one week before the examination period started, | finally
interviewed him at the school. | covered all the questions that | wanted and did my best to get
details about the school provision, the students in school in terms of experiences in PE, and the
PE curriculum. It was important to get the PE teacher’s point of view regarding obstacles and
advantages that student’s experience. The school director who has been in this school for three
years was interviewed in the fifth week in order to gain an understanding of the institutional
dimensions that influence the students’ participation in PE. He participated in a 62-minute audio
recorded semi-structured interview that gave an in-depth insight into the school, the student

population, and the PE curriculum.



SAUDI MALE HIGH SCHOOL PE EXPERIENCES 45
4.3.1 Socio-demographic details of Saudi male high school student interviewees
Table 4.1 (A). Participants in PE class
Number | Grade | Age | Participation | Participation | Parents’ Location
in PE Out of Class | Occupation and

Education

1 11 17 Always Rarely Father: retired Near
customs clerk (high school
school)
Mother:stay-at-home

3 10 16 Mostly Sometimes | Father: first class Alhujun
sergeant (high
school)
Mother:stay-at-home

4 10 16 Always Always Father: school Alomrah
director (soccer
(baccalaureate) field)
Mother:stay-at-home

11 12 18 Always Always Father: employee in Alomrah
MOE (soccer
(baccalaureate) field)
Mother:stay-at-home

12 12 18 Always Always Father: major (high Azzahir
school) (soccer
Mother:stay-at-home field)

13 12 18 Always Always Father: distributor in | Sahteslam
cement company (soccer
(high school) field)
Mother:stay-at-home

16 10 15 Always Always Father: religious Sahteslam
clerk (high school (soccer
diploma) field)
Mother:stay-at-home
(high school)

27 11 20 Always Always Father: head of Sahteslam
maintenance in (soccer
branch of ministry of field)

water (high school)
Mother: stay-at-
home (high school)
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Table 4.1 (B). Non-participants in PE class

46

Student

Grade

Age

Participation
in PE

Participation
Out of Class

Parents’
Occupation and
Education

Location

10

16

Never

Never

Father: real estate
broker (intermediate
school)
Mother:stay-at-home

Near school

12

17

Never

Always

Father: master
sergeant (high
school)

Mother: teacher
(baccalaureate)

Near school

11

17

Never

Rarely

Father: retired
sergeant
(intermediate school)
Mother:stay-at-home

Annuzhah

10

16

Sometimes

Always

Father: head of staff
affairs in division of
passports (high
diploma)

Mother: teacher
(baccalaureate)

Alsteen

11

17

Never

Never

Father: retired
sergeant,
businessman
(intermediate)
Mother:stay-at-home
(illiterate)

Annuzhah

10

16

Never

Never

Father: retired
corporal
(intermediate)
Mother:stay-at-home
(illiterate)

Annuzhah

10

10

16

Never

Individual
activities

Father: deceased
(contractor)
(intermediate school)
Mother:stay-at-home

Sahteslam
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Table 4.1 (B, continued). Non-participants in PE class
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14

10

19

Never

Never

Father: retired vice
sergeant(intermediat
e)

Mother:stay-at-home

Near school

15

10

17

Sometimes

Sometimes

Father: retired
sergeant
businessman (high
school)

Mother: teacher
(baccalaureate)

Azzahir

17

10

16

Never

Never

Father: deceased
(employee in branch
of MOE) (high
school)
Mother:stay-at-home

Near school

18

19

15

Never

Never

Father: school
director
(bachelorette)
Mother:stay-at-home
(high school)

Alomrah

19

11

18

Never

Never

Father: employee in
hospital (high
school)
Mother:stay-at-home
(intermediate)

Near school

20

10

16

Sometimes

Sometimes

Father: employee in
civil status
management (high
school)

Mother: deceased

Annuzhah

21

12

18

Sometimes

Sometimes

Father: education
ministry employer
(baccalaureate)
Mother:stay-at-home

Alfayha

22

10

16

Never

Never

Father: retired
teacher (college
diploma)
Mother:stay-at-home

Near school
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Table 4.1 (B, continued). Non-participants in PE class

23 10 16 Never Never Father: design Annuzhah
engineering, (Soccer
business field)

(baccalaureate)
Mother:stay-at-home

24 11 16 Never Never Father: employee in | Sahteslam
branch of health
ministry (high
school)

Mother: teacher
(baccalaureate)

25 10 16 Never Never Father: officer, Alomrah
business (high
school)
Mother:stay-at-home

26 11 20 Never Never Father: retired Sahteslam

employee (real estate
bank) (high school)
Mother:stay-at-home

Importantly, the school has students from different neighborhoods and all students live with their
families. Thus, the students’ adolescents in the study represent a cross section of the urban
middle class in Saudi Arabia as defined by Al-Sultan (1988) in the introduction. It is noteworthy
to give more information with regard to professions and fathers to gain some insight into the
characteristics of middle class students. For example, military, police officers, soldiers,
administrative positions, and university graduates corresponding to the middle echelon in the
government sector (Students 3, 4, 5, 7, 11, 12, 13, 16, 18, 19, 20, 21, 23, 24, 25, 27). The retired
parents are receiving two sources of income: a) the retirement wage, and b) the social guarantee
wage (Students 1, 6, 9, 14, 22, 26) corresponding to the low middle echelon comparing to the
previous patterns. Even though some fathers are retired, they worked as real estate brokers,

shopkeepers, or contractors (Students 2, 8, 10, 15). The spouses of deceased parents receive only
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retirement wages (Student 17) which is the lowest household income comparing to the previous
patterns. All students relied on family for income support, transport, and recreational activities.
Most student participants and non-participants live in neighborhoods that lack parks, soccer
fields, playgrounds, sidewalks, and community centers. However, Alfayha is the only urban
neighborhood that has a community center in which a variety of social and sports activities are
organized (Student 21) and it has a mixture of gabila and khadira families. The locations are
primarily inhabited by gabila families who have been living together in this neighborhood for a
long period of time. For example, the neighborhood surrounding the school is mainly home to
the Almehmadi and Alsobhi families who belong to the Alharbi gabila and a minority of families
belonging to the khadira. In addition, a very small area of the Annuzhah neighborhood is home
to the family belonging to the Alzahrani gabila.

4.3.2 School setting. Students at the school come from a number of different
neighborhoods either around the school or at a distance (up to 4 km) and mainly come from a
middle class background with a minority having upper-middle class and lower middle class
backgrounds. According to the School Director, the school has 332 male students, the majority
of whom are Saudi except for 61 foreign students, mostly from Mediterranean countries, with the
rest from Asia and Africa. In my study, all the interviewees were Saudi students.

The school is located in a government building that was built in 2007. The school has 13
classes. The 10™ grade has six classes, 11" grade has three classes, and 12" grade has two
classes. In addition, two classes are special education classes. Of 13 classes, there are 26 to 36
students in each of the 11 regular classes.

A full range of equipment and supplies were not available for PE during the time of the

research. The PE office room was about 25 by 10 feet and located at the school yard. The school
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yard was large and it accommodated the volleyball, basketball, and handball fields; besides the
yard, there was an artificial grass area used to play soccer. There was only equipment for soccer.
No balls, nets, or other equipment was available for volleyball, basketball, or handball despite
the dedicated field and court space for these sports.

4.4 Research Process

Data was collected during an observation period of three weeks, following which
individual interviews were conducted with students, the PE teacher, and the School Director.
Interviews with the students, which were audio-recorded, took place in the resource center at the
beginning of each PE class, during the school recess, or in the student’s spare time. The
interview with the PE teacher took place in the teachers’ room and the interview with the School
Director took place in his office during working hours. The recruiting procedure of the
participants, which followed the ethical guidelines of the University of Ottawa Ethics Board, was
done through purposive sampling.

4.4.1 Pre-research data collection (familiarization). On the first day at the school, |
met with the principal and explained the purpose of the study, which was to explore the PE
students’ experiences. I explained the rationale for the study and the importance of their
participation and asked for his support. We also discussed the students’ interview location and
informed consent procedures. The next day, | approached the PE teacher and explained the
purpose of the study and his potential role. I informed the PE teacher that | was studying the PE
experiences of students. I notified him that he would be invited to participate in a 30- to 60-
minute individual interview and that | would also observe his PE days and take notes. Indeed, I
spent the first three weeks in the school gathering contextual information. I conducted

observations of each high school PE class, along with observations of the high school students at
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recess. These observations were collected through note-taking, and the observation period was
helpful in making me familiar with the research setting. In addition, it helps me be aware of
students’ discussions as well as to draw from them when | conduct the interviews.

The observations took place in two different settings. Some of the observations took
place in the PE environment (the soccer field). I was curious about the students’ behaviors and
social dynamics. | concentrated on the behavior of the students and their interactions with the
peers in their PE class. The second set of observations took place during the recess in order to
take notes on the students regarding the soccer school league. My focus was on how the school
league was organized and what students wore (whether or not they changed into sporting
clothes). As an observer, | decided to make unannounced entrances into the PE class. | did not
tell the PE teacher when | was coming to the school so that the PE teacher would not consciously
or subconsciously bias the data by organizing the classes in a special manner. During the
observation period, I assumed an outsider role by sitting in a corner of the soccer field and
observed but did not interrupt the PE classes. Sometimes I answered students’ questions,
especially when the research setting was first entered, by providing general explanations of my
presence. | told them that | am a Masters student and | am here to collect information through
note-taking and then individual interviews with students regarding their participation in PE.

4.4.2 Recruitment of student participants. The PE teacher’s role was limited to
categorizing all students in grades 10 to 12 based on their varying frequency of attendance in PE
classes as: always attends; sometimes attends; and never or rarely attends classes. Although the
sampling approach that was used allowed the PE teacher to identify participants based on
students’ levels of participation, I effectively conducted the selection process by watching the

students beforehand and inviting participants who displayed a wide range of skill and
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participation level while establishing rapport over time. Therefore, less-skilled students were
selected along with medium- and top-performing students.

| used my notes about the student participants and non-participants during my period of
observation. 15 students from each category were then randomly selected to create a total sample
of 45 students. The rationale was the need to “intentionally select individuals and sites to
understand the central phenomenon” (Creswell, 2005, p. 204). Each student was given letters of
parental information/consent forms, following the school’s usual method of communication with
parents. This letter informed them of the general purpose of the study (i.e., examining the PE
experiences of students) and made them aware that the interviewees would be asked open-ended
questions, focusing on the many different aspects of the PE class, school, and/or social dynamics.
The parents/guardians were requested to sign the consent form and return it to the researcher via
the student. The students and their parents were reminded that this research study would in no
way affect the student’s grade in PE class. | was ready to address any student or parent/guardian
concerns through direct meetings, phone discussions, or e-mail communications.

In the first phase, only 11 students brought back a signed letter of information/consent
forms. As a result, a further 45 letters were distributed to students, again chosen randomly from
the three categories. In the second phase, only 18 students signed their consent forms, making a
total of 29 consents. These students were all invited to partake in an individual audio-recorded
interview to discuss their experiences in PE. 27 interviewees were transcribed as two were
eliminated as these adolescents were asthmatics and they did not share many of their ideas,
perceptions, and experiences about PE. I verified their medical conditions with the school
advisor. In total 27 students aged between 15 and 20 years old, along with the PE teacher and the

school director were interviewed. The size of the sample was considered adequate by qualitative
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standards according to Creswell (2005). The number was sufficient to ensure the feasibility of
the study within a single school and in light of time constraints, and to ensure a variety of student
perspectives, thereby offering a rich picture of student experiences in PE.

At the school | made arrangements with the participants to schedule individual interviews
at a time and place that did not disrupt the students’ class schedule. The PE teacher did not know
which students were invited to participate in the interviews. The duration of the semi-structured
student interviews was between 20 and 48 minutes and covered questions such as: What is it
about PE classes that they enjoy? What is it that they dislike? What do they feel they gain in PE?
When would they rather not be participating in PE classes? Why?

4.5 Ethical Considerations

Recruitment methods followed the ethical guidelines of the University of Ottawa Ethics
Board. To meet the ethical standards requirements for the research prior to going to the school, it
was important to obtain the permission from the school board in order to conduct the interviews
with the secondary high school students. On receiving a letter from the General Administration
of Education in the Holy-Capital Makkah, the relevant details were forwarded to the School
Director of the selected school. After the period of observation, the researcher highlighted the
details of the study and emphasized that participation was strictly on a voluntary basis.

| was aware of the possibility that some students could experience psychological or
emotional discomfort in describing or explaining why they disliked PE. To mitigate this
possibility, the researcher did his best to establish a climate of trust and a friendly environment
during the interview, thereby encouraging an authentic conversation between the participant and
the researcher. In cases where participants required further help dealing with potential

discomfort, | was prepared to direct them to the counselor at the school’s resource center.
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There were no potential repercussions for the students from the PE teacher since he was
unaware which students had been invited to participate in interviews or which students were
ultimately interviewed. The interviews took place in a private room in the resource center (not in
an area near the gymnasium or PE office) located on the third floor of the school. The PE teacher
left the school immediately after he finished his schedule, and I ensured each student met me in
the interview location rather than us walking together to the room. To protect anonymity, there
are codes allocated to each student. However, the PE teacher and the School Director are
identified by their official title: PE Teacher and School Director.

4.6 Data Analysis Procedures

My research drew from a thematic analysis approach utilizing several steps (Braun &
Clarke, 2006). First, after transcription, | read and re-read each interview to familiarize myself
with the data. While | was reading, | highlighted initial codes and ideas related to the enabling
and constraining conditions identified in the review of literature as well as new codes and ideas
emerging from the interviews. Then, | attached the initial ideas and codes to the text in order to
identify sub-themes in the data. Third, | combined the ideas, codes and sub-themes into specific
major themes and reviewed these themes to ensure that the concepts and codes were coherent
with the text as well as the identified themes. Fourth, I gave a specific name to each theme based
on the sub-themes in the texts. Organizing and regrouping the data according to anticipated
themes in relation to literature reviewed and emerging themes in relation to the research
questions are essential components for analysis and coding. Because this study dr