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. ABSTRACT

The _majoi: purpose of this study was to document the activities

to which five-year-old children dre exposed-in Canadian ard Chinese & -

" kindergartens and to assess whether there were di fferences in their oo

e

structyral make-up. Systematie cbservations were odnducted for three
“school days" in eight kindergarten classes for five—year-olds in
Beljmg, China and eight klndergarten classes for flve-year—olds in
Ottawa ‘Canada. Two separate categorlzatlon systems were developed
along two d:l:rerlslms: 1. type of interaction among cluldren,. 2. extent
of self-direction allowed within the activity. Average relative time
for activities falling within each of these categ'olria: for each sehool
was calculated. A non-parametric statistical test was:conducted based

- 6
on the ranks of the relative time. ' '

'One -of the major findings of this study was that t.l';ere was more
relative time scheduled fo‘r individual-activity in the Chinese sanple
and more relative tin;e scheduled for class activity in the Canadian’
sample p = .10. A h{ger percentage of time was ‘alilotted to free play,
physical exercises and games 1.1"1 the Chinese kmdergartens The content
of children's literature, songs and rhymes in China also appeared to be

more cooperative in nature. More studies of this.type are needed to

better understand children fram a cross-cultural perspective.
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CHAPTER 1

-

- INTRODUCTION e
1. RATIONALE FOR THE STUDY

Every society is said to Jlove and treasure its children -
reminders of its past and the key to its future. In C'Ihina, .too, the
"flowers of the mthex:lénd“ are raifs‘ed,'protected, and educated with
great care. The Chin‘ese state assumes the responsibiiity for prcn;oting
"the all-round moral, intt.;.llectual and physical development of children
and young people" (Chin_a Pictorial, 1983:1). In 1982, 11,130,000_

Chinese children were enrolled in over 122,107 kindergartens (China

Facts and Figures, 1984).

N

v

A member of a group of American child psychologists who visited
Chirla in 1975 reported: "We were all moved - some of us shaken — by the
differences between Chinese and American societies, differences shown in
ideology, in art, in educational pracﬁice, and, most vividly for all of
us, in the lives of the children" (Kessen, 19%5: xii). ;'

After having been to China in-l972 ard again .'Lp 1982 Orlick
stated: "The Chinese children demonstrated a concern for cne another
v;hich is rare in other cultures. They are taught to love and care for
each other, and to be responsible human beings" (Orlick, 1978b: 57). In
1985 Orlick and Zhou conduc.:ted the first systematic study assessing the

{

e
"\‘U
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extent of cooperative behavior among Chinese pre-school children. They
found that S-year-old Chinese children engage in significantly more .
cooperative behavior man\tﬁeir'munterparts in Canadian kindergartens

-

(Orlick and Zhou, 1985).

After doing informal cobservations in China, Caldwell wrote:
"Dur.ing cur three weeks in China we saw thousands of’ young. children, 1in
sc:hool‘s, in their neighborhoods, in parks, arxi on city streets. Almost
~never did we see any antisocial behavior" (Caldwell, 1975: 108).
Similarly Sidel (1972)‘ reported that "Chinese children never push one

another, never grab a toy fram another child, do not have any hostile

interaction among themselves or with adults” (Sidel, 1972).

The systematic observations conducted by Orlié:k and Zhou (1985)
do n.ot 'entirely support this finding. When Chinese children are observ-
ed for entire days in natural free play settings it is clear that they
do in fact push, shove,. hit and grab t.oys However, they are much more
ézooperative and less aggressive than Canadian children in their overall

interaction with each cther.

In addition to praising the prosocial behavior in Chinese

children, Caldwell (1975) pointed out "the virtual absence of problem-

5

. Solving tasks as standard classroom acti‘\}ities" as compared to preschool
practice in the United States and other Western countries. “At least in
the pre—school years, . seldom saw the c.’nil? presentled with any activi—.
ties that reQJired him figure out _what to & or to . consider alterna-

»



tive solutions. Uniformly, children were being taught skills for
performing preset tasks rather than strategies for approaching new
problems" (Caldwell, 1975: 100). The validity of Caldwell's impressions

will be assessed by the present study
Kessen (1975) stated:

The orderliness of Chinese class‘rocxrs forces American
students of children to ask how such order is established
and maintained, and at what cost to individual variety and
creativity. We cannot hazard a guess, but we left China
convinced that we had seen radicél‘ly different ways of
thinking about and meeting children's needs fram the ways.
we knew as Américans. It will take many nore years and
more concentrated dbservations of children as they grow up
in the two soqieties before we can move fram speculation '_
and hypothesis- to principles defining the interplay of _
culture and the development of young. children (Kessen, '

1975: 221},
Q

Program Influences -~ Research on variables which are felt to

influence children's behavior in ::indefgarten settings has been conduct-
ed by many researcﬂ;uers. Quilitch and Risley (1973}, Connolly and Smlth
(197é), Stonem::m, Cantrell and Hoover-Dempsey (1983), and ;éower, .
Ilgazcardeﬁ a.ndNoor:L (l&Bj} investigated t_h-e influence of rhysical ‘

resources. Connolly and Smith (1978), 'Murphy, Hutchison and Bailey



(1983), Deutsch ({1949), Stendler, Damrin and Haines {1951), and Orlick
(1976) studied the effects of kindergarten learning structures and class

organization.

Quilitch and Risley (1973) undertook a study which investigated
“
the role of different kinds of toys in affecting social behavior. This
experiment established that "the type of "toys given to children within a
free-play settiing had’ a pronounced and dramatic e.ffecttcl;n their social
play ‘and the.arrount of time spent playing cooperatively with each other”
(Quilitcli and Risley, 1973:—57.7), milit& and Risley concluded:
"School and childcare centers can now take charge to maximize children's
opportunity to practice social and cooperstive play behaviors. This
social training, traditionally left to Me could be planned so that
all children have the maximum possible opportun'ity to develop their
social skills® (Quilitch and Risley, 1973: 577). |
\ o

Deutsch (1949)' demonstrated -experimentally that cooperative
learning structures resulted in more harmony among people than did
competitive 1earnmg stru‘ctures. Stendler, Darmin and Haines (1951)
conducted a study with 7-year-old chiidren which suppofted thei_r‘ find-
ing. Children's cooperative or competitive responses wér'eb‘pi:inllalrily a

function of the social situation to which they were exposed.

’

~

Sherif's {1956) Robber's Care Experiment showed that when
12-year-old boys were placed in situations in which e group could
achieve its aims only at the expense of another group', group members

¢



became ?bstile toward members of the opposing group, even though the
groups yefe camposed of "normal", well-adjusted individuals. Sherif
concluded, that the probability of achieving harmony is greatly enhanced
when individuals or groups are brought together to work toward ccammon

ends. ‘ -

Orlick {1976, 1978a, 1978b, 1979, 1981) experimented with the
physical medium of play Aa.nd games, as a means of influencing positive
cooperative socialization among children. A series of games was design-
ed so that it was necessary for children to interact in a cooperative
way to meet a challenge or to achieve the goal of the game. He demon-~ |
strated that through a well-designed cooperative games program, it was
possible to increase spontaneous ooope;'ative behavior among kindergarten

\,
children during unstructured free time.

With respect to overall program effects, Miller and' Dyer (1975)
found that the 4-year-old kindergarten progra;ms they studied did have
definite effeqts on children, both in terms of immediate impact and over
a 4-year pericd, _regardless o{.’ what programs they were exposed to at a

later age.

Chinese Program Effects. A systematic stﬁdy camparing the

structural camponents of kindergarten activities in China and Canada
appeared' to be a logical step in furthering the -understanding of chil- .
" dren's behavior especially in a cross—cultural context, At this point -

in. time, no systematic study has yet been done documenting the types of



activities to which Chinese.children are exposed. All that exists in .
-the literature are the J'.npre‘ssions of a few foreign scholars who visited
' Chinese schools for very brief pericds of time. Those conditions were
not likely representative of what children are exposed to in a narmal

school day. An in-depth systematic study under natural conditions is

needed to shed more light on this problem.

2. PURPCSE CP THIS STUDY

\

The I;urpose of this study was to record all kindérgarten activi-
ties to which 5—yeaj:~old children were exposed in Chinese and Canadian
kindergarten programs and to compare tifeir dstructural makeup. The foéus
of the study was on recording activities and then classifying them based
upon their structural camponents. More specifically an attempt was macle
to assess '\che extent to which activities were structured to elicit in-
dividual, class, cooperative, semi—cooperative or competitive responses‘:

and the extent to which activities were self-—directed, partiaily self-

directed or teacher-directed.

It was felt that by first, documenting, and then classifying the
structural components of the kindergarten activities in each country,
- existing differences could be clearly identified. It was hoped that
this in turn might lead to a better understanding of predominant
behaviors in each culture and a sharing of each cther's strengths and

cultural heritage.



CHAPTER II
- . REVIEW OF THE LITERATURE

The review of the literature deals with three main areas: 1)
Observations and comments on- Chinese children and-culture with emphasis
on the dimension of prosocial vs. anti-social behlavior, 2) Observations
and comments on North American children and culture with gnphasis on the
dimension of prosocial vs. anti-social be?ﬁ'vior,. 3) Observations and

comrents on North American and Chinese children with respect to the

dimension of self-directed vs. teacher—directed activity.

1. OBSERVATIONS AND OQOMMENTS QN CHINESE CHILDREN AND THE CHINESE
'CULTURE WITH EMPHASIS ON THE DIMENSICN Of' PROSOCIAL VS. ANTI-

! [

SOCIAL BEHAVIOR.

Having been to China twice, Orlick (1978) reported:

I could not help feeling the warmth of the people. I could not
avoid being impressed by the value structures of honesty, self
suffiéiency, cooperation, and concermn for others. Young chil-
.dren are taught to take care of each other and older children

n;:)t anly take care of each other h;t are also taught that they

'should "take more care of ymngér children." Chinese nursery

-



school children learn to button their own clothing but also
other children's clothing. Teachers encourage young childra;. to
hellp a classmate who has fallen down. If'an individual is not
doing well, the Chinese feel that it'is,{;p to everyone to help.
that person. It is a ocollective responsibility-to help another
deal with obstacles (Orlick, 1978b: 60).

ﬁ-.

In Women and Child Care in China, Sidel (1972) reported:

what is so amazing, of course, in walking the streéts of Peking
or Shanghai, or visiting a commine or urban neighborhocd, is
that we never saw aggression among the childr‘en. At one park in
Hangchow, one of us handed a piece of candy to a boy of about
ten, ‘ne immediately passed it c:n to his baby sister. He was ’
then handed a second piece, which he passed to his mother. He
kept the third piece, he had no om'a else to giwe it to !(Sidel,.

1972: 114).

In 1975, thirteen American scholars in child development visited
China. They observed and talked with children, teachers, educational

administators and parents in 28 schools throughout China. In the book

Childhood in China, Stone and Kagan {1975) _reported:’

Four of us spent part of a morning cbserving there (Rermin
Nursery) and two of us a whole day. A small. mumber of non-

Chinese children, whose parents were menbers of the diplamatic. '
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corps in Peking, attended.-this nursery. During a twenty-minute
observation we saw only One act of direct aggression and two
acts of gentle pushing displayed by 27 Chinese children, in
cantrast with five acts of aggreésicn or pushing for the three
non-Chinese children in this play area. It was rgvealing to us
that, at lunchtime, the only children who needed he11;> with the
food ar special encouragement to eat were the few non-Chinese
children (Stone and Kagan, 1975: 59).
Being a.sked about hyper_active ?;hildren, the Chinese teacher\:;b'fﬁ
the nursery said:
- ..
Same children are naughty. Usually the nainghty children are the
most active children, those who likgxto work ard like to learn
to do physical labor, those who like to ask questions and are
more clever than others. Therefore, we should fiisplay the,
naughty child;'en's good characteristics. If they like to move a

-
lot, we ask them ﬂg}-help the teacher. And since we have same
e

children who are slow in understanding the lessons that the
teacher is teadiingae ask the active ones, the naughty ones,
to help the slower children (Sid.el‘, 1972: 122).

An eye witness account by an American waman visiting a nursery

school in China reported: : v

@
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Ouﬁside,_one_ section of the school was in recess, and almost a
hundred children were engaged in a game of tug-of-war. Scme of

'.i", ?

our American wamen started choosing sides and shouting encour- "
agement. As if to answer us, the children stopped in the middle
of the .pulling and chanted to each other, “Friendship first,
cdrpetitim second. We learn from each other. " Suddenly an
American leaped into the fray, she chose a side, plcked up the
erd of the rope, and pulled w:|.th all her mght until all the
children fell down. - The cother American wamen laughed and
applauded, but I noticed that the children were very confused
and the Baacher looked mystified. The children got up, and the
teacher. s ed shifting the players, so that same of fhe
stronger idren would baAlance out the sides. She blew a.
whistle and they started again. This time, anofher American
jumped in. She added her strength to ane emd of the rope, and
n\a;laged to topple as many childr'en‘ as another American had. The
children were looking at us as if we were violent and aggressive
strangers who had care to play games to which we did ‘not know
the rules. We had disturbed their games, and we had even
applauded the disturbance. If the lesson of thel ‘game really was
to make competition secondary to friendship, we had made a mess
of the lesson. (Maclaine, 1975: 180).

wWhile watching a relay race in a Chinese kindergarten, several

American psychologists reported:

-



The cheer is directed toward all the racers; we did rnot see -
rooting for one team versus a;nﬂler, though we surely saw smiles
of pleésure in victory.” These races hrought children and teach-
~ers alike to a high pitch of enthusiasm, which did not in cur
experience deteriorate into partisan wrangling ar surging

forward to have a turn (Caldwell, 1975: 80).
While visiting a primary gchool, Maccoby {1975} reported:

When we observed extracurricular activities, chiidren ;:hallenged
us to games of ping-pong, and enjoyed winning, but were careful
to moderate their spectacular games so as not to make us look as
incanpétent as we were — "Friendship first, campetition second"

(Maccoby, 1975: 141).
Maccoby (1975) went.on to say:

Same interesting sidelights on problem-solving and cooperative”
behavior among second-graders and teachers' perceptions of that
behavior were obtained in a brief demonstration with a Western
apparatus. One of us brought to China a Mintz Jar - e; clear
Jp_;laatic jar with a hose for admitting water into the lower éor-
tion of the jar, and a single "escape hatch" at the top- through
mm ‘wooden "neﬁ",« attac}jed to strings, can be withdrawn one at

a time.



In the elementary school in Peking where this apparatus was
used, the "game" was first demonstrated to a group of teachers
and the principal. One teacher suggested that when the appara-
tus was brought into the classroom, the wooden men should
already be inside - if the students saw the men being put in, it
would be too obvious to them that - they could only pe.iss‘ through
the opening che at a time. Another teacher suggested that the
jar should be partly Filled with water befdre_ﬂme “go" signal,
t5 reduce the decision tJ.IT? and make the prcblem more diffi-

cult. The game was introduced to a class of 8-year-old children

in the following way.

These men (pointing to the wooden pieces an strings) are build-
J:.rrg a tunnel; a 1eaJ-'; has started and the wdter is rising; the
men mét get ocut of the tunnel before the water reaches them.
Each of you (three qhildren)_will hold a string, and must .t;ry to

pull your man out quickly as soon as 1 say "go".

The experimenter asked for three girls; the; teacher selected
three girls,'who came to the front of the room and each took the
end of a string. The girls then began to 'whisper among them-
selves who was to go first, who second, -vmo third. At the go

signal they followed their plan neatly and got all three men out

in minimal time.
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The experimenter then suggested nepeat{ng the procedure with
three boys. So the teacher called on three boys. They accepted
the strings without consultation with each other. At the "go"
signal, one reacted very quickly a.nd got his man out., The other
two jammed at the exit. Then cne boy (who was wearing a red
scarf) said softly to the other, "This is dangerous, you go
first and I'l1l go after you." He then rele.sased his string and
allowed the other boy's wooden man to exit, then pulled his out.
The teacher then put her arm around the boy's. shoulder, and‘
turned’hlra to face the class, saying, "It was good of you to let

the other one go first" (Maccobhy, 1975: 146-147).

There was one attitudinal study done by a Canadian child
psychologist in 1961 to'assess same of the attitudes of young Chinese
people, ages 10-16. He wanted to assess the character traits "which the
Chinese leaders had been trying to form in these youth over the last 12
years..." T‘hé most frequent answers to the question "WhéLt is the most
favorable thing tﬁat sameone could say about you?" were: “She does her
be.st_ for the mother éountry." "He is a good student and a good worker .
"He is selflessly devoted to the cause." The nost common answer to the
question “What is the best act you could perform?" were: "Help an old

" .person carry his packages." "“Help reconcile children who are fighting"
(sidel, 1972: 77).

\
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After a visit to China in 1972 Orlick commented, "The rewards of
the Chinese society came from-serving others. You can feel good about
yourself, you can feel good about cdntributing to others, and you can
gain recognition from your helpful acts" (Orlick, 1978b: 68).

At the S5th World Sport Psychology Conference held in Ottawa in

1981, one of the invited speakers from China stated:

Cooperative .education is better undergon:e in thé process
of activities in sports ar;d.pﬁysical training. The
. students must inevitably show different behavior in the
collective. . The instructors should be goad at observing
students' behavior in aétivities from their language and -
actions,. in which their at{:?ltudes are exposed. The in-
structors should take:ﬁlli advéntage of the educational
opportunity and give students timely feedback (Wang,
1982: 180). R
- . | v : : . :
The experienced instructc;rs may arrange some special or unusual
conditions for the members of the group. For example: ' Offer better and
worse, new and used equipfnént at the same time to the students to see if
they take the better or new ones for themselves land let 't1'1eir playmates
have worse and used cnes, or just the contrary. Assign a sgkilled and
unskilled student to prac‘t".ioe together to See if the skilled WRll he_lp
the unskilled warmly or show inpatiencé. Ask a successful student to

introduce and demonstrate his experience and technique to the growp to
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see if he is willing or does so with reserve. Offer a less sufficient
amount of equipment or apparatus to the group to see 'if everyone will
"grab" the opportunity for practice himself cr let playmates have the

practice opportunity first (Wang, 1982).

Talking about his own experience, this speaker said:

I
At school I ffequently tock part in gam% and campeti-
tion; 'I was never told or made to feel: "You must win."
"If you win, you will be rewarded." When the contest
came, the ooach told us simply: "Try your best." That
is all. On my teams, no one reproached when losing,
bu:t instead was encouraged. One was supposed to be
blamed only if he displayed poor sportsmanship. The,
lcoach did his best not only :u;_ teaching us skills, but J X
more important, in é&stablishing a cooperative relation-
ship within the team and with others. He made us
recognize arnd 4o our share for others' needs and our
concepts of disciéli.ne and oooperation were rooted in
our mind -at that time (Wang, 1982: 181).

13

In his bock, Winning Through Cooperation, Orlick stated that we

(in North America) tended to use sports as a training ground for
campetitive and aggressive behavior. But through a different Xind of
emphasis, China used sports as a trhining ground for cooperative and

collective behavior (Orlick, 1978b).
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Chinese athletes were very ncble and West in their approach to
the game as we saw in a provincial voll'e'fball'-"g}ane. Towards the end of
.a very clos‘ely contested game, a six—fbot, nine-inch Chinese ,;_Dlayer
ledaped into the air and spiked the ball with great accuracy to tie the
game at 14-14. _ After being awarded the point, on his own accord he
raised his hand to indicate to the official that he had touched the
net. The point was withdrawn.and the crowd cheered this athlete for his

o
honesty. Purposeful cheating or foul play was not acceiatable behavior.
The emphasis was placed on honesty, cooperat‘ion ard nutual help. The

" game never became more important than the people (Orlick, 1978b).

The University of British Columbia hockey team travelled to

China in 1973 to play same Chinese teams. On one occasion, as reported

Ly the Toronto Globe and Mail, early ‘in the first period the spectators
moved to the edge of-their seats as a Canadian, tussling with a dlir;ese
in a corner of the ice, raised his fist in a fit of momentary anger.

The moment passed quickly, and as the two players skated back into the
play, the Chinese patted the Canadian on the arm in a gesture o}f concil~
iation. The Canadian, élpparently unfami liar with such mannerisms on the
ice, hesitated for a mament, before reciprocating with a pat. on the

behind. The crowd roared with approval (Orlick, 1978b).

 When the Chinese gymnasts conpeted in-the United States in the
early 1970's, one of the U.S. gymasts had problems with her floor exer-—
b ’ Oh‘
cise music. The Chinese pianist accampanying the Chinese team willingly

played for her, even though this was likely to increase their

"opponent.'s" score (Orlick, 1978b).
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Reflecting on how Chinese people to be as they are and how '

the very young Chinese child is br;bught peration, competence,

social grace and restraint, Kessen (1975) stated:

The adult knows what a c¢hild should be like; they behave

, as though it were 'certain the child would behave in the
expected way, andcn his s'ide the child joins a soéial

- structure where the deﬁhﬁti&a of his place and the
definition of hlS i;:roper behavior are, by and large,
y.;ithout anbiguity and without conflict. Apparently,
-under these c.i.r;:tmstances, the ideology of expectations
often becames the fact of the child behavio; (Kessen,

1975: 220).

2. OBSERVATIONS AND COMMENTS QN NORTH AMERICAN CHILDREN AND THE
NORTH AMERICAN CULTURE ON THE DIMENSION OF PROSOCIAL VS. ANTI-

SOCIAL BEHAVIOR.

o

4
Rittenbérg (1982), an American living in China for more than 30
years, reported his expefiences ard J'Jtlf)ressions during a return visit to

relatives in the United States:
- .
We visited a terrific museum - the NASN Museum. A four

year cold boy was walking in front of us; he was very
likeable, walking beside his mother. OQut of habit I

gently petted him on his head. He turned his head and
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sta‘;:ed at me, fear written all over his face. He said
to his mother, "Mam, that man touched my h‘ead." I told
a reporter abcx.;t -this and said, in China, wherever you-
go, the children, no matter how big or small they are, -
call everyone uncle or aunt. The children always feel
that if they should run into any difficulty, the uncles
and aunts are bound to be willing to help, them out.

Even. I, a fore_aign -‘unc'le, have often came across such

things (Rittenberg, 1982: 46).

.

A reporter (for the Washington Star said to Rittenberg:

You must understand, if you vére in the United States,
yoﬁ, too, wﬁuld teach your children not to speak with a
stranger and not allow themselves to be touched by a
stranger. That is for théi.r own protection. It is a
fundamental problem, not simply a nattér of social
habit; as our'cpildren'grw up, we are constantly wary

{Rittenberg, 1982: 46). f:
) k| . .
Another point was made by Yang (1982), who was born and grew up

" in China with American parents. After going to the United States he

cammented: o .

Because of the pervasive significance of the system of

private property, much tension exists between people.
: . \ :

¢
. L



,. In the United States, it is "every man for himself". If
you do not look out for yourself, nobody is going to
help you, and you cannot ‘live. You must first look
after yourself before you ‘look after others, otherwise,
)}ou're in trouble (Yang, 1982: 86). |
He%t a to say that in China, it was thé other way arcund; we
looked after other peoplé before\we - looked after ourselves, -and we look-
eci after the public good before we took care of our own; we tried to be
- ~—"public spirited and impartial. In the United States, what was your own
;:l\ first. When kids went to school, especially when it came to exams
in college, there was very intense campetition, so that they could
lawyers and doctors. The students went to the library to borrow
" books, ard they fought to ge£ the most crucial references. F_Scmetimes
they tore out the critical’ pages or dmapt'\ers before they return the
books, so that the other students could not read them. In this way,
they hoped to get better grades than the other students and thus /
graduate;d, perhaps, with a better diplama. The idea of every man for
himself, inevitably made everyone else an enemy, whether consciously or
subconsciously (Yané, 1982)..
Orlick reported an interesting incident that occurred with
respe;t'to “the rights of others" when the first group of mainland

Chinese students came to Ottawa to study English at Carleton University.

'+
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They (the Chinese students) were ]_i.vi}lg in a dormitory
and they told me they were having same trouble adjusti.né
to the custom of playing loud music into the late hours
of the night. It was difficult for them to imagine 'hcm
a few individuals could play their radios and stereos so
loudly when others were trying to sleep. 'I‘%ey were too
polite to say anything and wrote this off as a strange
Wesﬁérn custam. Samething e1‘5e which amazed them was
the North American game of tackle football. They could
not quite see the pdint of putting on "armor" and smash-

ing into one another (Orlick, 1978b: 68).

-
ot

On the same topic, Brofenbrenner (1979) also stated:

In the United States, it is now possible for a person

eighteen years of age, female as well as male, to gradu-

ate fram high school, college, or university without

ever having comforted or assisted ancther human being: . .

who real]..; needed help. The psychological conseguences
of SL;Ch a deprivatic‘n of human experience are as yet un-
known. But the possible social implication are obvious,
for sooner or later, ark:l usually sooner, all of us suf-
fer illnegs, loneliness, and the need for help, camfort,
or ccmpa:uonshlp No society can sustain itself unless
its members have learned the sensitivities, m:;tivations,
and skills involved in assisting and caring for other

human beings (Brofenbrenner, 1979: 53). ~

vy

»»
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In his book, Of Children, Lefrancois stated:

F

Research on pro and .ant.i_-social bg}:[vior in the United
States was clearly s;:i.mulated by "a rash 6f newspaper
reports in th/éqearly 1960s describing varicus brutal
murders, prapes and other violent crimes where bystanders
obsexl-ued but carefully and deliberately did not
intet:verfe.

One such report desc¢ribes the murder of a young woman,

later reported in the New York Times. Thirty-eight dif-

-ferent individuals watched this murder that took a fulls
half-hour to a::_nplete. Yet not a single ane offered
_assistance or even phoned the police. Subsequent inves—
ti;g,?ions of "altruism" reveal that a shocking majority

of people are unwillj;rxg to became involved even when

clearly capable of oc%;ﬁ.ng to the rescue of people in -
serious trouble, partic.uiarly when they are only one of
a number of others who could also come to the rescue

{Lefrancois, 1980: 3_82) .

In an article entitled "Who Says Samebody's Gotta Lose?"
‘Sapon-S'hevin (1980) repor::ed:
I walk mto a classroam of third graders doing indepen-—
dent seat work, and I see that they have built them— \> ’ \
st
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selves barricades of bocks so that their fellow will not
be able to see their papers, They curve their arms o{rer|
the tops of their -papers @t‘nat their nelghbor s eyes

will not see the answer, I mnder, where did they learn

—

to do this?

. I introduce a non—ocampetitive bingo game to a group of

' kindergarteners. A second grader, older, wiser, wanc;ers
ove¥ to oﬁserve. At the end of the game "he observes ten -
winners, all lean;infg, all happy - ard he locks at me
‘with disbelief anci says, "Hey, this is no fair. This is

an everybody wins game : samebody's gotta lose™

(Sapon—Shevm, 1980 1).

¥
"

- -
In The Second Cooperative Sports and Games Book, Orlick (1982)~

L1

«f contended:

When ypu plaee children J.n conpetitive king of the
mountain structures and you make them feel as if their
personal‘ecceptability or self-worth is dependent on
being tog, you create problems. ’I'nese problems sur-
face in the form of hlgh levels of distress, droppmg '
out, destructive aggressicp, and depression. If the
outcare is made to seem J.rrportant enough, pecple will
deceivé, cheat, hurt, and even kill to get to the top.

And the rules they learn as children will affect them



all their lives. By accepting the cmpetitivé goal as
all-important, people not only became more willing to

N M .
destroy others but may also destroy. themselves and their

families in.the climbing process (Orlick, 1982: 5).

_Orlick (1982} spoke of. a cooperative games workshdp he conducted
for a gtoup of teachers at a large city high school an a Saturday.
%
We were all outside playing together joyfully with para-
_chutes .bill'owing ard beach balls flying. In the midst
of our carefree f)lay, a group of 7-year—olds trotted
onto the fJ:.eld dréssed in a full ammor for a football’
war. They paused momentarily, glancing over, with a
wishful lock in their wide'—open eyes. The bellowing
holllar of the coach across the field silenced any
thoughts of playfulness; they were there to-do‘batt}e= : 'b
There was something ironic about the whole situat-ic'm,
especially when the m, 'Hit, Hit,' penetrate.v;i
through the laughter of our adjoining play space

~ (Orlick, 1982: 7).

Orlick (1982) stated, by pramoting physical aggression or
requiring it in the rules of a game, you teach children that it is ',
perfectly ac:;::eptable to hit, push, shove ard otherwise mistreat other
human beings. There is not a singl.e shred of evidénce to support the
position that aggmssive tendencies are reduced "harmtessly" by engéging

in physical aggression against others (Orlick, 1982).
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In Winning Through Coogeration, Orlick (1978b) stated:

In our own.culture we are besieged with competition. We .
reward Winners and Yeject losers. Our educational
system is based upon competition. We do n#% teach our
children to love learning; we teach them to strive for
“high grades. We do not teach children to love sports,

| we teach them to win games. Many people seem to feel
that in order to teach children to live and prosper in
society they must be prepared to be competitive and to
take advantage of others :.'before they are Eaken advantage
of. American children have became so corﬂitioﬁed to
carpgtition that they compete even when the situation
recquires coo;:eratioﬁ. Ten~-year—old children in Los
Angeles participated in lat series of experiments and
repeatedly failed to ‘get rewards for 'ymid‘\ they were ‘
striving because they were competing in games which
required cooperation. In cne experiment, both Mexican
and American children we-re given a series of cards which
allowed each child to choose the outcame for both him-
self and his peer. The American children often made
self sacrifices solely‘in order to reduce the rewards of
their peers. In another experiment with younger '
childreﬁ, a toy was given to one child and another child
was allowed to decide whether the first'c:hilgi should

keep it. The researcher concluded, Anglo American chil-
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dren are mot only irrationally campetitive, they are.
almost sadistically rivalrous. Given a‘choice, anglo
American children tock toys away fram their peer in
seventy-eight per cent of the trials even when they " .
could not keep the toys for themselves. Observing the l
success of their action, same of the children gloated,
"Ha, Ha, now you won't get a toy" (Orlick, 1978b: 23,

| 35). ! :

According to White (1975) this is not surprising at all because
being able to express hostility to peers and adults and compete for

equipment and attention are criteria for a "sotially competent" child in

North America. : -

Gallo and I-'k:Cl.:Lntock (1965_) reviewed many U.S. studies eamploying
the Prisoner's Dilemma game. Their review made it clear &mt the typi-
cal U.S. player of this game tenas to compete. This held true for play-
ers of diverse personality profiles amd of both sexes. This "ocnpletg"
. response was found over a wide variety of experimental manipulations,
for example, even with an experime.ntér's confederate making a high pro-
portion pf cooperatioh responées. The researdnars_ found that one way to
enhance cooperative playin:;.] was to have one player {a confederate of tl‘me
experi;nenter) cooperate consistently and "shame" the real player into
doing the same. Nevertheless, the prevalent tendency among U.S. players.
of Prisoner's Dilemma was to.attempt to Wil as much as possible by tak-

' ing ‘advantage of the other player (Segall, 1979).



Segall went on to say:

In an atmosphere like that of a msj_ng'ss school, compe-
titiveness may be so highly valued t};at campetitive .
behavior will emerge especially when a player is inter-
a'cf_i.ng with a person whose approval he or she seeks and
respects. A good msinesm may-'actﬁally enthance rthe
bond that exists between himself and a good friend by

taking advantage of himl (Segall, 1979: 144).

In "Competition: A Cultural Imperative?" Elleson (1983)
stated: |
In this country .(U'S') the school, workplace, social
gathering, athletic field and even the laborat;ory are
characterized by a competitive atmosphere. Campetition
hés been viewed as a'r;ormal part of the developmental .
process. Freud said that all éhildren engaged in rival-
ry for parental love, for possessions ‘and for space.
The América.n way of life presupposes climbing the ladder
to success, often, unfortunately, by pulling or pushing
others down and trampling on the bodies or psyches of

those e wishes to surpass (Elleson, 1983: 197).
- (

After returning fram her trip to China, Sidel (1972) reflected

in the 'follo.ving way':



- Finally, we might reevaluate our attitudes about child
rearing. Our umierstandmg of the psychology of éhil—
dren has beca'ne highly sophlstlcated in the past thirty
years and due to the mass media, relevant concepts have
been wldely disseminated “to the general pﬁbllc. Con-
cepts such as ambivalence, sibling rivalry, Oedipal
feélings, and the normalcy of aggression are common-
place, even if not referred to in technical terms.
Freudian thinking has been popularized an television,
day and night. .Now we expect love-hate relationships,
we expect Johnny to have mixed 'feelings about his baby
brother, we expect him to want ‘to do away with his
fathef, even if just m fantasy, and we expect anger and
aggression. And, as any newspaper or .news program tells
us, we get it. Perhéps ‘we have oame full circle. : Per-
haps now that we expect ‘i:ert-;ain pefsonality develop—
ments; our expéctatiop cr-eates their expression. ‘
Perhaps it is our anticipation of sibling.I rivalry which
exacerbates its manifestation. | The Chinese in the hand-
ling of their children seem to expect good behavior,

. cooperation and cbedience and, in general, get it. |

- Although they clearly recognize that the.re is a no'n—
cooperative, hostile, aggressive ;ide to man, they do
.not emphasize lt They emphasize the cooperative, not
the campetitive; the lbve, not the hate (Sidel, 1972:
188). ’

27
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Caments made by Leontiev, a Russian psychologist supports

Sidel's statement. *

It seems to me that Amefican rgsearcﬁers are oonstanﬁly
seeking to explain how the child comes to be what he is;
we are étriving to discover not how the child cames to

be what he.is, but how he can become what he not yet is

_(Brofenbrenner, 1979: 40).

3. OBSERVATION AND COMPARISON CF NORTH AMERICAN AND CHINESE
CHILDREN ON THE DIMENSION OF SELF-DIRECTED V5. TEACHER-DIRECTED

ACTIVITY. - .
.Y

- Foster {1971) stated that "training in 'how to think' will
assune far nore importance than the body of knowledge to be learned. 'In
other words, "the process of leé:ning will take preference over the end

product” (Fosﬁer, 1971: 44).
e
Jones (1972) agreed that "subjects are human creat;ions and the
children are not in school merely to learn of cther people's creative
work, but to prodﬁce their own" (Jones, 1972: 28). Jones (1972) alsd
pointed out that "it has been aé'reed by researchers and teachers that
children learn best what comes to them pleasantly and as a personal

discovety" (Jones, 1972: 28).

~——
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It appears that self-directed activity on the part of children

is valued in North America. McAllister (1980) stated: "After decades

" of dialogue, parents and educators do seem to agree an cne thing: that

the cultivation of creativity is an essential element of a child's
education because it prepares him for a more fulfilling life both inside

and outside the classrocm" (McAllister, 1980: 104).

.In an article entitled, "Techniques of Creatiwe Teaching”,
Hallman (1967) contended tha;t creative teaching provided for self-initi-
ated learning on the part of pupils. It sthnulai;ed pupils to associate,
imagine, and naice ':\rild guesses. It encouraget.i stﬁdents to shift their
positions of observation, to vary their approaches to problerns,l to lock
for new meanings in famillar materials, and to employ old meanings in
new cantexts. Creative teaching provided ogportugiti&s forstudents to
manipulate "n'aterialls, ideas, concepts, tools, and structures (Hallman,
1967: 327). - .
A~ o

A vivid example of, involving childrenh with self-directed and
partially self-directed activity is presented by a movie entitled, "The
Serious Businéss of Play". Preschool children are encouraged ‘to explore
the world by themselves, to create their own poems, to write diaries, to
use self-made i:>uppets to perform their own stories, to use paperboard to
build houses, to use dough and water oolor to make a three—dimensional
map. The cammentary says: "When I hear, I forget; vhen I see, I .
reme::nber; when I do, I understand."
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Creative dance-is another medium which allows for children's
self-directed and partially self-directed activity. For example, while
listening to music, children can be asked to express what they are feel-
ing by drawing—or dancing.’ The teacher can ask children to imagine
dancing with a balloon using a;Ll the gentle movements, or to imitate a

-

big animal with powerful movements.

As Jones (1972) pointed out: _ - ; {/

' Creative dance can be defined as the spontaneous
reenactment of emotion in movement, in yhich children
explore the limitations and potential of their own

‘bodies and minds. 'E.‘eeling and thought are expressed '
through movement, ;vz’rlid? for very young children is more
expressive't}"lan-speech. Through movement and dance,
many children are enabl;ad to.‘explore areas of experience
which may not yet be accessible to them through words

< (Jones, 1972: 57).

The following poem and song also reflect the concern for self-
directed and partially self-directed activity on the part of children in

education in North America.



. Tell Me, Teacher

Teacher, teacher, “tell me true,

Tell me.what I ought to do.

Teacher, teacher, where's my book?

Tell me where I ought to locok.

Tell me what to feel and how to think,
When to eat and what. to drink.

Tell me what :Lsgoodandwhat is bad,

When I'm happy and when I'm sad.

Tell me, tell me, what to do, e
Tell me, tell wme, what is true. . - .
Make me learn and make me know,

Watch me closely when I come and go.

For I am small and I am weak, .

Without your permission I cannct speak.

I cannot learn except by your decree,
Please, I beg you, give knowledge to me.

I am stupid and you are bright,-

I am wrong and you are right.

I am bad and you are good, .

"I must do what you say I should.

Ch teacher, teacher, loock what you've done,
I don't believe I'm anyone

Ch teacher, teacher, can't you see?.
Ipokatvﬁntyouvedonetomel

(Henry P. Cole, 1972: 204)

Flowers Are Red

The little boy went first day of school

He got same crayons and started to draw

He put oolors all over the paper

For colors was ‘what he saw '

And the teacher said .... wWhat you are domg young man
I'm painting flowers ‘he sa:Ld

She said .... It's not the time for artyoungnan
Ard anyway flowers are green and red

There's a time for everything young men

Ard a way it should he dorne

You've got to show concern for everyone else

For you're not the only one , !
And she said ....

Flowers are red young man

Green leaves are green

There's o need to see flowers any other way

Than the way they always have been seen

But the little boy said . )
There are so many colors in the ml_nbcw

So many colors in the morning sun :

So many ocolors in a flower and I see every cne
Well the teacher said .... You're sassy

—

31
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There's ways that things should be °

and you will paint flowers the way they are

S0 repeat after me ....

and»-she said .

Flowers are red young TEn

Green leaves are green :
There's no reed to see flowers any other way \
Than the way they always have bheen seen

But the little boy said .....

There are so many calors in the rainbow

So many colers’ in the morning sun

So many colors in a flower

and I see every omne

The teacher put him in a ocormer

She said .... It's for your oWn good

And yvou won't came out 'til you get it rlght
" And all responding like you should

‘Well finally he got lonely

Frightened though filled his head

And he went up to the teacher .
And this is what he said .... and he said
Flowers are red, green leaves are gree.n
There's mo néed to see flowers any other way
Than the way they always have been seen
Tima went by like it always does

And they moved to another town

And the little boy went to’ another school
And this is what he fourd

The teacher there was sniling '

She said .... Painting should be fun

And there are so many colors in a flower

" So let's use every one

But that little boy painted flowers

In neat rows of green and red ~

And when the teacher asked him why

This is what he said .... and he said
Flowers are red, green leaves are green
There'’s no need to see flowers any other way
Than the way they always have been seen.

(Harry Chapin, 1978)
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Bééeti on the limited literature on Chinese educational prac-
tices, self-directed ac’éivity on the part of child did n(:rtf appear to be
a major concern in China in the 1960'§ and 1970's. While talking about
"hat is not in the Chinese program,” Caldwell (1975) pointed out the
virtual absence of problem-solving tasks as standard classroom activi-
ties. He’report;ed: |

. At leést in the preschool years, we seldam saw the child
presented- with new activities that required him to
figure out what t;\ do or to consider alternative solu-
tions. Uniformly, children were being taught skills for
performing preset tasks rat}.}er than -strategi&s for

.approaching new problems (Caldwell, 1975: 100).

. Caldwell goes on to say that "in contrast to the ever-present
and E'y;‘)'ically brilliant songs, dances and ‘theatriéal performances, we -«
rarély observed any spontaneous dramatic play. The dramatic play we
observed (people on a train helping an old lady home fram work, store-
keeping, feeding dolls) all apparently followed a previously written
scenario” (Caldwell, 1975: 101).

N "The group recitation not only involved collective answers to
questions, but also the playing cut of little ﬁd@es. In such cases,

it was always obvicus that the children knew their lines in advance and

that there was no improvisation in the exchange" (Caldwell, 1975: 85).

-~
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In the classroam of four—ahd—a—half-year—olds; we .cbserv-
ed, the teacher had drawn a model on the blackboarti, aﬁd
each child was coloring six -cutlined ﬁalloaw.s. The
teacher was instructing the childr_eﬁ:f "Use red and
yellow crayons. Stay inside the lines." She told us
that the children actually could use any colors they
chose; on the pictures later given to us, however, all
. )

- the balloons were indeed red'and yellow (Caldwell, 1975:.
99).

Similarly, in another kindergarten, Caldwell {1975) reported:

The task for the children was to oolor with pencils a
trolley bus, the outlines of which had previously been
duplicated and distributed to the children. On a
display board at the front of the .rocm the -teacher had
placed a previously colored model slightly larger than
the one the children were to color. After talking for a
fairly 1ong" time about what the children were to do and
how tﬁey were to colar their pictures, the -teacher took
one of the. duplicated designs, clipped it to the easel -
. beside her, and began to color it as a model not only of
st.ructufe but of procedure. Afterwards, the children
workgd Qery slowly and carefully. Same of t'_he children
stiii cafefully working o their drawings same twenty
~minutes later ‘Wwith not a deviant colar used and hardly a

stroke out of place (Caldwell, 1975: 93).
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Fram the author's experience, same of the dbservations were
quite accurate. The author once worked asan intei;preter with foreign-
ers who visited a kindergarten in Beljmg The children presented a
won_derful perfornﬁnce to the quests. However, when they were asked to
.J.'.xrprovise'arﬂ to create their own movements acoording to the rusic, they
were at a’ loss. The author felt that the reason they were not able to
do this was that they had never.; .been asked ar encouraged to doh this; it
was not that they lacked the inhea:'ent abiiity.

¢
‘Recalling her own experience in kindergarten in China in 1958,
the author was never asked to write her own poems, but was requlred to
rr'nenori:«ﬁe those writ.ten by sameone else. The teacher told stories to thé
children but the children never created their .own stories. In drawing
2

and handcraft activities, children were generally required to follow the

example provided by the teacher.

In order to shed more light on the self-direction damain as it
exists in kindergarten programs in China and North America today, this

dimension was explored in a systematic way as a part of gthis study.



CHAPTER II_I

METHODOLOGY
This chapter discusses the research procedures followed in this
study beginning with an Overview of the study, followed by Selectfon of
Subjects, Collection of Data, Categorization of Activities by Spructural

Camponents, Inter-observer Reliability and Analysis of Data. -

)

1. OVERVIEW CF THE STUDY

This study atte@taﬂ o explore and document uthe structural
campenents of kindergarten programs in two different cultt{res, China and
Canada. Systematic observations were conducted in eight kirﬂergartén
classes in China's capital city, Beijing, and in eight kindergarten

classes in Canada's captial city, Ottawa.
i 4

A "school day” for S5-year-old children in China is a camplete
day (from 8:00 am - 5:00 pm) while a "school day" for S5-year-old chil-
dren in Canada is one morning (9:00 - 11:30 am) ar one afterncon (1:00 -

3:30 pm). All program elements were recorded  .three sepax"fte "school

days" in each kindergarten in China and Canada.
o
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. In the Chinese.sample two of the kindergartens were live—in |
Kindergartens. The children live there for S days and nights each
week. The period of recording time for these schools was the same as
for the Chinese da'y kindergartens. A&er all prorjram elax{nfté were
recorded m each schodl these elements were classified and cx:xrpared to

ascertain whether structural differences existed and if so, what sorts

of differences.
2. SELECTION COF SUBJECTS

The .s'ampi-l.e. selected for tluis"study consisted of eight
kindergarten classes, for 5—yéar-old children, frdm eight intact kinder-
gartens inh Beijing — tﬁe capital of China and eight kindgrgarten
‘classes for S-year-old éhildrm fram eight intact’ kindergartens in

Ottawa, the capital of Canada.

'-Ihe age group was dwogen on the basis of a) the expectatioﬁ that
this is a major 'cpportmity for the inculcation of cultural values with-
in an organized setting in both culture.s, and b) the literature reported
that cultural differences appear to alréady be evident at this age

level.

Due to practical limi tations (e.g., time, distance, finances,
availability), random sampling was not possible. However, a sincere v
effort was made to maximize the representativeness of the sample for

each country.
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For the Canadian sample, the eight schools‘ were selected by the
Research Ccnmittee of the Ottawa Board of Education on the basis of
proviaing represen‘t.ativeness in terms of socio—econamic background (See,
Table 1). The sample covered a wide geographic range within the city of

Ottawa.

TABLE 1

SOCIO~-POONCMICAL BACKGROUND INDEX FOR EACH OF THE EIGHT SUBJECT SCHOOLS
IN THE CANADIAN SAMPIE

School # . Socio~econamic Background

1 . below average

2 average

3 —dbove average

4 below average

5 average

6 ” . average

A4
7 above average
8 ) average’ )
' it

Selecting subject schools based an socic—econamic background was
not appropriate in China. Instead, the sample was chosen to include
schools which represent the different types of a&r;inie;;:rative orgaﬁi-za—
tions for schools in China (See Table 2). The samplé covered wide

geographic range in the city of Beijing.



5 - -
: TABLE 2 - .
ADMINISTRATIVE ORGANIZATION FOR FACH OF THE EIGHT SUBJECT SCHOOLS IN THE
- CHINESE SAMPLE

h -

School” # Administrative Ofganizatfi.on : -
1 University administered. *
‘ S

. 2 - . City administered

3 - Ccmrunity' administered

- 4 Air Force administered ' 4

5 City adrninisﬁered

6 University administered

7 . Factory administered

8 Central Committee of Youth

League - Govermnent administered

3. ; COLLECTION OF DATA

Before begimﬁ.ng recording procedure a périod of at least e
o _ .
school day was allowed for a wanm-up period for everyone to acclimatize

.. to the presence of an observer in the classrocm.

.

4
On each of the three school days for which data was collected in

each kindergarten, the observer arrived at the gc:hool before the school
day began and found an uncbtrusive corner in the classroam in which ‘to
sit. All activities in the program were recorded and described in
detail includipg the teacher's instruction and the available time.
Continuous observation was done for three entire "school day" programs

in each kindergarten class.
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"Available time" for an activity refers to the entire duration

of, time for which a spécific activity was accessible to the children.

The "available time" was recorded

from the time when the teacher intro-

duced the activity to when the teacher announced the activity was over

(e.g., "Put your bocks away now.") ar introduced the next activity

‘ (e.g., "Now go and play outside."). The recorded time was rounded off

J

.to the nearest minute. Continuous cbservation was conducted for three

separate school days in each kindergarten both in.China and Canada. An

atteﬁpt was made to utilize days during the week for recorded observa-

tions as oppesed to the first and

last day of fthe school week.

Activities observed on each school day were recorded and

,ciescribed ol a dail_y Data Sheet.

recording the a::railab;l;e time for the activit.)"/, for categorizing the

1

This sheet included columns for

'

activity, dnd for descrif)ing the specific activity (See Appendix A).

4. CATBGORIZATION COF AQPIVI’PIES BY STRUCTURAL CIJ‘"[P(]\IENI‘S

T

In arder to classify the data oollected in this study ‘m‘/a

- [}

. meaningful way, two separate sets

two major dimensions of interest:

Activities were slotted according

carponents.

-

of categories were developed, based on
Interaction, and Self—direction.

“to the following structural
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A. INTERACTION: CLASSIFICATION BY TYPE OF "INTERACTION" AMONG CHILDREN ¢

1) Class activity (CL)

2)  Individual activity (IN) .-
3) ‘.Cooperative activity {COOP)

4) Semi—oooperatg'_ve_acf_ivity (SCPj

4

5) Competitive activity (CP) g

Operational Definitions of Categories Above

1. h Ciass activity (({L): A class of childrfan individually engage in
the same activity at thé same time, as a v\.;hole group. There is o
structural requirement for either cooperative or.;oﬁpetitive inter—
action. For example, the whole class listens to ;h'e teacher's instruc-
tions, story or rmsié. " The whole class’ watcﬁes‘the‘ teacher’'s demonstra-
tion, movie ar TV. ) Everybody in the class draws/j; picture, folds a -
figure, reads a book, does physical éxerciseﬁ or plays a "follow the
teacher" gamé‘, at th;a same time. Children in the class take turns
answering teacher's questions or talk about sdnething proposed by the
tleache_r‘. B

I ' e _
27' Individual activity (IN): A class of children individually engage
in activities where there is no requirement for doing the same ac;;ivi{:y
as a group at the same time, nor is t‘:‘nere any structural requirenents_
for either cooperative ar competitive interaction. For example, _playing

on the playground or indoor free play where children are free to play’

J
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with different things and to play by themselves; or activity StathL
where children engage in dlfferent tasks by choice ard don't have to

mteract with others)}.

3. Cooperative activity (COOP): A class of children engage in activi~
ties w’nere groups of two or more children (up to including the whole
class) 'cooperate, share, do cooperative role play, sing and/or dance
together as a unit, or engage in affectionate physical contact. There
is a structural requirement or expectation for cooperative interaction
or harmony. For example, games.\«mere children hold hands or pass balls
or otherfcbjects to each other; singing amd/or clapping games with co-
operati\‘ze content Qr verses where childrenlpass lead to each other; role
playing positive interaction in a dramatic setting such as in a store
between cus_torr;ers_arﬂ salesperson; inclusion games éudn as "I've lost my
partner" where children skip armnd‘the circle- and brigg in more and
more people to skip together: singing in harmony as a grbup: performing
a- darice routine as a group; making Jjello or pumpkin bread together as a

group; show and tell when sharing "show thngs" with others.

.

. 4. Semi-cooperative (SCP): A class of children engage in an activity
which is structured to elicit cooperative interaction among a group of

participants but competitive interaction between groups. For example, a
group relay race with two dr more groups; a game like "picking the b
>

\
beans" where two groups compete to see who can get their beans back to

the basket '"first".



5. Competitive activit'y (CP): A class of children engage in an
: P T :
activity which is structured to elicit competitive interaction among

‘individual participants. The structure encogrageé children to compete

against other children on an individual basis withdut any cooperation.
: !

’,

For. example, elimination ch as traditional misical chairs and

other games wheire children are spposed to sit down in a circle after
hearing a signal and where slower anes are eliminated; chasing games

where chasers compete against all others with no cooperation.

B. SELF-DIRECTION: CLASSIFICATION BY EXTENT OF SELF-DIRECTION

1) Teacher (or other) directed activity (TD)
2) Partially self-directed activity (PSD)

3) Self-directed activity (SD)

Operétional Definitions of Categories Above

1. Teacher (or other). directed activity (TD): A class of.childrc-:n is .
presented with an activity where the teacher pre-sets (bt aly the task

theme within which the children .rrust work or play, but also the specific
content which they smist act cut within the theme. This activiﬁy pro—

vides no opportunity or very limited opportunity for a self-directed /
approach an the part of children. For example, chi%dren are presented

~ with pictui'es and asked to tell the pre-set story about each pi%ture:

children practice a pre-set routine ar program, directly repeat the

‘model presented by the teacher, have to respornd in only one '"correct" s
way, have to engage in structured games where a very specific sequence

or step-by-step patterﬁ mast be followed, or where the children must

model the teacher's movements or- actions.

!



' “Specific exanples include listening to story, music, or instructions
presented by teacher; watching teacher's demonstrations: d;ing exercises
or playin_g a game with preset pattern led by teacher; run a relay race;
drawing, folding, or cutting and pasting a model given by teacher;
answering ae-correct-answer questions asked by teacher; learning ar
performing a song, rhyime o;/prese't dance routine. Other activitio_f. SL_‘C]‘
as watching television ar movies and listening to "others" recitations

were classified as "other" directed and also included in this teacher/

other directed category. .

2. Partially self-directed activity (PSD): A class of children is
presented with an activity where the teacher assigns a task t‘neme" within
which children must work or play but are free to act cut the theme in

- their own way. This activity provides some opportunity for a self-
directed approach an the part of éhildren, but is not gntirel_y self-
directed. For exanple, -children talk about one given topic freely such
as ."things that ‘nappened at home", "my mbther", "d.)r last t-;rila", etc.;
children go outdoors and lock for "spriﬁg" (gi_ve::1 theme)}; show and tell-
where children are required to bring samething by their choice to school
and talk about it to the class; childrer.l make suggestions about writing

a letter to sameone (which the teacher writes, down).

3,.. Self—directged activity (SD): A class of children is given tﬁe
opportunity to engage in an act‘ivity where the children are free to_
choose both the task theme within which ‘they will work or play and the .
way they will act out the content of the theme. This activity provides

for a completely self-directed approach an the part of children.
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'S. INTER-OBSERVER RELIABILITY v«

' ‘The structural definitions for this study went thiough substan-
tial testing "on-site" in Canada and China and were refined several
times hefore they were used in their final form. Once all the revisions
and refinements had been completed, the definitions were then utilized

for classification purposes and for inter-rater reliability testing.

The inter-rater reliability was done two ways. First, observer
#1 (researcher) and observer #2 (adviser) gsat in the same classroom {or
play area) independently récording the activities and classifying them
according to the structural ‘c‘nrponents. The results of these two cbser-
vations demonstrated that two independent cbservers could reliably
record and classify the program elements'.' This was true in both China

and Canada (see Tables 3, 4 and 5).
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ON-SITE INTER-OBSERVER RECORDING AND RELIABILITY TEST IN CHINESE KINDERGARTEN

1

Interaction Self-Direction
Activity Observer 1 | Cbserver 2 | Observer 1 | Observer 2
a. - . .= >
1. Classroom teaching with '
teacher in front o @ L TD TD
numbers
2. Children pick up eight P
dots - directed by
teacher and work indi- L CL ~TD ™ -
vidually at tables
3. Child find the mumber .
"1" directed by teacher L CcL TD D
in front of the class
4., Outdcor free play )
: IN. IN SD sh
5. Station activity where . .
children can nove fram IN: IN SD SD
one to the other
6. Outdcor free play :
IN IN SD SD
7. Outdoor 'windmill" game-
where kids follow a pre-~
set pattern, hand in Q0OP QooP TD ™D
hand ) :
8. Outdoor game
"dodgeball" cp cP "D TD
9. Outdoor free play
IN IN sD SD
. +
10. Indcor free play
IN IN SD Sb
N agreement = 100% . agreement. = 100%
¢ l- N
CL. - Class Activity . P - Competitive Activity
IN - Individual Activity TD - Teacher-Directed Activity )
COOP - Cooperative Agtivity’ PSD - Partially Self-Directed Activity
SCP - Semi-Cooperative Activity SD - - Self-Directed Activity ,
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ON-SITE IN'I‘ER-OBSERVER RECORDING AND RELIABILITY TEST IN CGIINESE KINDERGARTEN

. - Interaction ‘Self-Direction
Activity Coserver 1 | Cbserver 2 | Observer 1 § Cbserver 2
1. Morning exercises led
by teacher CL CL ™D D
2. language learning led
by teacher CL ‘ CL D TD
3. Painting the model
presented by teacher CL L ™ TD
4. Outdoor free play
: IN IN SD SD
5. Teacher told a story
to the class CL L D D
6. Outdcor free pléy
CL CL ™ TD
7. Teacher told a story
to the class CL L TD D
I .
agreement = 100% agreement. =. 100%

Class Activity

CL, -
IN - Individual Activity
COOP - Cooperative Activity

SCP - Semi—Cooperative Activity

v
CP - Campetitive Activity

™ - Teacher-Directed Activity
PSD - Partially Self-Directed Activity
SD - Self-Directed Activity .
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TABLE 5

ON-SITE INTER-OBSERVER RECORDING AND RELIABILITY TEST IN CANADIAN KINDERGARTEN

. -t
Interaction " Self-Direction
Activity Observer 1 | Cbserver 2 | Observer 1.| Observer 2
1. Prayer L CL ™D ™D
2. Singing in a circle QooP Qoop TD D
3. Teacher gqave instruction| ' & CL D TD
"4, Teacher asked the date ,
children count rumbers L L TD D
5. Teacher wrote down a
rhyme and asked kids L L D ™ .
to find certain letter
6. Game "I've lost my
partner" where kids QOOP QOoP D ™D
skip in the circle and
find a friend
7. Indoor free play IN IN sD sh
8. French class with story
and teacher led came L - CL ™ TD
9. Movie CL L TD TD
) égreement = 100% agreement = 100%
CL - Class Activity P - Ocmpetltlve Activity
IN - Individual Activity - ~ TD - Teacher-Directed Activity
COOP - Cooperative Activity PSD - Partially Self-Directed Act1v1ty
SCP .- Semi-~Cpoperative Activity SD - Self-Directed Activity
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A second check on reliability was done after the data had been
recorded ard classified by the researcher (cbserver #1). Observer #2
was given the description of activities along with the instructions
which the teacher gave fb the.children. He then indeperdently classi-—
fied each activity by utilizing the definitions provided for the dimen-
sions of interaction and self-direction. The results of this inter-
rater reliability check clearly shcﬁed that an independent rater who was
familiar with the definitions could classify the activities in the same

manner as the principal ‘researcher (See Tables 6, 7, 8, and 9).
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INTER-RATER RELIABILITY TEST BASED (N DIfOMTiON RECORDED (N.THE DATA SHEET FOR
CHINESE KINDERGARTEN. .

Interaction * Self-Direction
Activity Observer 1 | Cbserver 2 | Observer 1 | Observer 2

1. Exercises led by teacher o CL ’ D D
2. Indoor free play . IN N sD sD
3. Outdoor free play IN N s SD
4, Paper folding following .

a model L CL D D
5. Outdoor free play IN N SD sD
6. Children in the class . o
‘ try individually to find CL CL TD D

an abject hidden by the

- teacher

7. Indoor free play N IN . sD SD
8. Chasing game - e cp TD T™D
9. Two people hold hands

and rotate QoOP 0P D TD
10. Outdoor free play - IN i N SD SD
11. Indoor free play T IN N SD SD

Y
12. Outdcor free play IN N sD SD
agreement = 100%. agreement = 100%

CL. - Class Activity CP -~ Camwpetitive Activity
IN ° -~ Individual Activity TD ..~ Teacher-Directed Activity
.000P - Cooperative Activity ' PSD - Partially Self-Directed Activity.

SCP - Semi-Cooperative Activity SD - Self-Directed Activit¥

-
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TABLE 7

. INTER-RATER RELIABILITY TEST BASED ON INFORMATION RECORDED QN THE DATA SHEET FOR
' : CANADIAN KINDERGARTEN

QO0P — Cooperative Activity :
- Semi-Cooperative ‘Activity

SCP

PSD

Interaction Self-Direction
Activity Observer 1 § Cbserver 2 | Cbserver 1 | Cbserver 2
1. Singing in circle Qoop Qoop D . . TD
2. Counting numbers . L D D
3. Some children do "show
and tell" and share CCOP 86.0)% PSD PSD
object with others in
the class
4. Making pumpkin bread
together-led by teacher ooop Qop ™ TD
5. Teacher announces rules
for free play CL L D TD
6. Indoor free play IN IN SD SD
7. French class led Ly
teacher CL CL TD D
8. Singing and doing pre—
- set routine to the music Qoop QooP TD TD
as a whole group
9. Teacher showed weight
scale to children and CL CL T TD ‘™D
- the hread they made .
10. Reciting a rhyme .as a .
group ' e ¥ CL ™D ™D
agreement = 100% agreement = 100%
CL - Class Activity CP - Cadmetitive Activity
IN - Individual Activity - Teacher-Directed Activity

- Partially Self-Directed Activity
- Self-Directed Activity
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TABLE 8 ,
INTER-RATER RELIABILITY TEST BASED (N JNFORMATION RECORDED N THE DATA SHEET FOR
’ ' CHINESE KINDERGARTEN

-~

Interaction Self-Direction
. Activity Cbserver 1 | Observer, 2 | Observer 1 | Observer 2
1. Children read teacher .
distributed work L L ™D TD
2. Children play with . .
construction toys CL L PSb PSD
) < '
. ] ' \ - :
3. Exercises led by teacher a - & TD ™
4. Teacher led lesson on ’ ‘
math =~ - ' o CL D D
'S. Recess ‘ IN IN _ SD T sD
6. Free painting class - L Psh . PSD
7. Watching T.V. - a . CL D D
8. Indoor free play. N IN sD SD
. 9. wWatching T.V. ~ L CL m |
10. Watch puppet show CL a ™D ™D
agreement = 100% agreement = 100%
. - Class A}:tivity P - Campetitive Activity
IN -~ Individual Activity TD - Teacher-Directed Activity
COOP - Cooperative Activity PSD - Partially Self-Directed Activity
SCP - Semi-Cooperative Activity 8D - Self-Directed Activity
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~ INTER-RATER RELIABILITY TEST BASED (N INFORMATION RECORDED CN THE [DATA SHEET FOR

N

' é\ - Qlass Activity ~

- Individual Activity

QOOP - Cooperative Activity

SCP - Semi-Cooperative Activity

o

- Campetitive Activity
Teacher-Directed Activity
Partially Self-Directed Activity
Self-Directed Activity

Interaction Self-Direction
Activity Observer 1 | Cobserver 2 | (bserver 1 | Cbserver 2
1, Singing in a circle oooP . Qoop D ™
2. Teacher and children
talked about news from CL CL PSD PSD”
hamne
3. Teacher asked date CL+ fo? ™ D
< :
4. Exercises led by teacher CL CL ™D ™D
5. Teacher told a story CL L D TD
6. Teacher gave instructions L CL TD D
7. Indcor free play IN b1 sp SD
8. Sing in circle QooP QooP ™ ™D
9. French class led by
teacher CL CL ™D TD
'~ 10. Watching movie cL CL ™ D
B - .
N agreement = 100% agreement = 100%
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6. BANALYSIS COF DATA

Data Analysis

Drawing upen the raw data recorded on the data sheets, which

' included a description of each activity and the time allotted for each

' activity, several sorts of analyses were done. -

For purposes of statistical analysis, each school was treated as
a singlefsubject, giving eight subjects in China and eight subjects in
A‘Can.e-ida, which met the requirements for using the non-parametric Mann-
Whitney U Test. This test is based on the sum of ranks (Marascuilo and

A

McSweeny, 1977).

To cbtain'a single' sco;:'e o each categery for each school, the
three "school days" were éveraged. The relative time for, each category
for each school was calculated by assessing the proportion of time

* scheduled for one cai:egory over the sum of available time for all

categories (See Table 10).
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TABLE 10 )
THE , PROCEDURE FOLLOWED FOR CALCULATING REIATIVE TIME FOR
EACH STRUCTURAL CATEGORY
Day | Day | Day Average ‘Relative
School #1 1 2 3 Time (Min) Time
cL 84 {787 | el 77.3333 .5844
IN 41 42 52 45 . 3400
coop ol 11| 19 10 .0756
SCD 0 0 0 0 O
cp ol ol o 0 0
™ 751 95| 77 82.3333 .6222
-PSD 9 o{ 3 4 .0302
so 41| a5 | =2 46 .3476 -
Total Time for :3
Average Day in Minutes 132.3333
3 3 . . . . (\——/
— Class Activity CP - Competitive Activity
- Individual Activity TD - Teacher-Directed Activity
COOP - Cooperative Activity PSD - Partially Self-Rirected Activity
SD - Self-Directed Activity

SCP #- Semi-~Cooperative Activity
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7
To utilize the Mann-Whitney U test, each of the sixteen kinder-
garten_claségs'uas ranked based-on the relative time score for each
category. A statistical comparison between .thg two samples was done in
each of the following areas: '

A. INTERACTION DIMENSION:

1. Class activity (CL)

2. Individual activit.y (IN)

3. Cooperative activity (COOE)

4. Semi-cooperative activity (SCP)

5. Campetitive activity (CP)

B.  SELF-DIRECTION DIMENSION:

1. Teacher (or other) —directed activi@(TD)
2. Partially self-directed activity (PSD)

3. Self-directed activity (SD) .
- | . .
The .10 level of significance was established as medting the

criteria for statistical significance in this study. It was felt that

this would help highlight important relative differences between

L

countries in this @_cplor‘atory study.



RESULTS

This chapter is divided into three major sections: an overview
of the programs observed in Ch:l.na and Canada, the results of the statis-

tical analys:.s, and- results with no statlstlcal analy51s

L

To give the reader a ge.neral plcture of the programs observed in

both China and Canada, a proflle of the ' average school day" w1thm each'-

sample is presented in Figure 1, and the total tJ.me devoted to each-
major classification category arnd its proportion within each sample is

presented.

The Average School Day*

The "average school day" was calculated fram the timetable by
averaging the amount: of time sgheduled in the timetable for' each major
daily acti\}iti; in the eight Chiﬁesé schools, ;axnd following the same
procedure for the eight Canadian schools, even though there were some
variations in their timetables between schools ‘(see Appendix B for

detailed timetables for each school). ’
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In the average school day i'.n the Chinese sample the children
attended kindergarten for 10 hours per day, 6 days-per week, for 11
months of_ the year In a full year children had between 2 weeks and 2
months of vacation depending upon the administrative prganizatj_on.‘ In
sane schools within tlﬁe Chinese sample the children oould attend school

all 12 months of the year if their parents so desired.
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' Tl;ei avérage school .day in tl;e‘cn'linese samplle was to arrive at I
~ 7:30 am, do teacher led exercises at 7:45, breakfast at 8:00, free play
at B:30, class at 9:00, recess at 9:30, class a£ 9:45, free play and |
games at 10:15, hot lu}ldi at 11:00, ﬁap at 12:00, snack at 2:30, free
play and games'at 3:15, supper at S:OO, and dismissal ét'5:30 sy |

In the average s;‘:hool dayl.n the Canadian sample the children
attended kindergarten for 2 :hours and 45 minutes per déy, 5 days per
week, for 8 months of the Sfear. The children attended either a mérning
class or an, afternoon class, In a mornirx__:; class the children arrived at
8:45 am, had circle time at 9:00, free play at 9:30, French or English
class at 10:30, snack at 11:00, mvie/r;usic or circle time at 11:10, and
dismissal at li:‘BO am. 1In an aftemoon class the children arrived at
12:45 pm, had_jﬁrc-le time at 1:00;- free play at 1:30, French or English’
class at 2:30, snack' at 3:00, movie/music or circle time at 3:10, and
dismissal at 3:30 pm.

Given the fact that in the Ccfmgdiah kindergartens ohserved,
children attended school either in the rrornihg ar in the afternoon, they
spent t‘ne other ha;lf of the day either, in day—care centers or at hame
where normally the activities were likely similar to the afternoon part
of the obée_rved Chinese p-rograms' (e.g., no or minimal teacher—directed
activities). To take this fact into considex:atim and analyze the data
in det‘ail, in addition to ccmparir;g the full day Chinese prolgram with
the 'nalf.da\y Canadian program, -carpa.risa'ls between the morning part of
the Chiﬁese sample (half day) and the Canadian-sample (half day) were

also done.
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The total tnne for t:he average school day within the Chinese
sample was found to be 585 minutes, and 150 minutes within the Canadian
sample The total time for class, circle time, movie, music and exer-
cises was 71.25 minutes for the Chinese sample and 80.63 minutes far the
Canadian sample. 'I‘he total time for free p;ay and games in t:he Chinese
sample was 183.13 minutes in the full day program and 95 minutes in the
}roming bart of the prOgram In the Canadian sample 63.’75 minutes were

allotted for play and games in the.daily program (see Table 11).

/
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TARLE 11

COMPARISON OF AVERAGE SCHOOL DAYS WITHIN THE (HINESE SAMPLE
AND THE CANADIAN SAMPLE

ITEMS - - CHINA CANADA. -
Total time (minuﬁes) for
the average school day 585’ 150'
Total time for class, circle -
time, movie, music and exercises 71.25" 80.63'
Total time for free play and Full day [183.13'
games 63.75'

: . Morning 95" - :

The Total Time for Each Major Category and Its Proportion

The total time for: all the activities actually observed in eight -

schools (three days for each) was divided by the majar classification
categories -and then comparisons were made between the Chinese sample and

the Canadian sample (see Table 12).

-

L}

Differences worth noting were as follows: In the.Canadi.an
sample, 52.2% of the total time was devoted to class activity as compar-
ed to 38.9% in the Chinese sample. Forty-nine point two per cent of the
t:ot‘;al time was devoted t;o individﬁal activity in the Chinese sanple |
while compared to 37% in the Canadian sample. Only Q.2% of- the total
‘time was spent on competitively structured activity in the Canadian

sample as compared to 2.9% in the Chinese sample. -
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In tﬁe Canadian sample, 57.5% of the total time was devoted to
teacher (or other) directed activity as compared to 47.1% in the Chinése
sample. In the Chinese sample, 48.8% of the total time was spent cn
self-directed activity asl campared to 37% in the Canadian ,s_amilale (see -

Table 12).

.

TABLE 12

COMPARISN CF TOTAL TIME FOR EACH MAJOR CATEGORY AND ITS PROPORTION .

CHINA ~ | CANADA
Total] - Total
Time |- % [Time | %
total time for all the activities
cbserved (8 schools x 3 days) 5462'| 3163
class activity : 2127'138.9 (1651'(52.2

"individual activity 2686'[49.2 {1169']37.0

cooperative activity : 432'| 7.9 | 336'|10.6
semi-cooperative activity 60'| 1.1} -0 0
competitive activity 157'| 2.9 7'] 0.2 “

teacher (otler) directed activity |2576'|47.1 |1819'|57.5

partially self-directed activity | 222'| 4.1 | 175'| 5.5

self-directed activity 2664'148.8 |1169'| 37

N



2. RESULTS OF THE STATISTICAL ANALYSIS .

The non parametric Mann-Whitney U test was utilized to analyze
the data in this study. The formula for the statistical procedure are
as follows: . e |

ny (np + 1} )

l‘il n2+—2._-‘Rl

c
Il

v

np ny +np (ny +1)

c
n

._R2
2
In-this study, n; was the Chinese kindergarten classes observed
and ny was the Canadian kindergarten classes cbserved. R; and Ry
referred to the'ranks for the Chinese sample and the Canadian sample

respectively.

A. U-Test Results for Class Activity

" 1. More relative time was scheduled for "class activity" (where the
entire class does the same thing at the same time) in the Canadiar pro~

grams than in the Chinese programs. This was significant at the .08

level (see Table 13').

. 2. There was no significant difference in the amount of relative
time scheduled for class activity when the morning part of the Chinese

4
programs was campared with the Canadian programs (see Table 14).
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B. U-Test Results for Individual Activity,

1. More relative time was scheduled for individual activity in the
Chinese programs than the Canadian programs. This was significant at
the .10 level (see Table 15).

2. There was no significant diffe.fence in the amount of relative
time scheduled for individual activity when the morning part of the

Chinese programs was campared with the Canadian programs (see Table 16).
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TABLE 13

. MANN-WHITNEY U TEST FOR RELATIVE TIME FOR CLASS ACTIVITY
: CHINESE SAMPLE (Nj) VS. CANADIAN SAMPLE (N»)

L4

100 - 85 = 15

U = = .

U' =100 - 51 = 49

p = 0.08

[~
Rl t Y N 1 Nz R2
5/ h- .5381 .5063 8
15 . 2459 .4939 9
10 .4429 .6269 2
11 L4172 .3280 12
16 L1961 | .5366 6
‘1 .7120 .5161 7
14 2622 | .5952 1 4
13 .3270 L6175 3
85 51
TABLE 14

MANN-WHITNEY U TEST FOR RELATIVE TIME FOR CLASS ACTIVITY
MORNING PART OF CHINESE SAMPLE (N;) VS. CANADIAN SAMPLE (Np)

"

v U =100 - 72 =28
U' =100 - 64 = 36"
- noop = 0.72
Rl Nl N2 Ry
1 L7440 1 .5063 | 10
12 .3577" .4939 1
8 .5263 .6269 3.
5 .5968 .3280 14 -
16 .3004 <+ 5366 7
2 .6346 '.5161 9
.15 .3266 .5952 6
13 .3422 .6175 4
72 64




TABLE 15

MANN-WHITNEY U TEST FOR REIATIVE TIME FOR INDIVIDUAL ACTIVITY
CHINESE SAMPLE (N;) VS. CANADIAN SAMPLE (Nj)

- \
U =100 - 52 = 48
p = 0.10 ‘ . "™
-
Rl Nl N2 R2
6 .4076 .3401 13
2 . 6862 .3042 14
12 .3429 .2569 15
5 4831 . 5809 4
1 .7052 .3639 9
16 ..2333 .3549 10
3 .5610 *©.3700 8
- } 7 .4070 .3475 11
L
52 84
TABLE 16

MANN-WHITNEY U TEST FOR RELATI.VIE TIME FOR INDIVIDUAL ACTIVITY ~
MORNING PART (F CHINESE SAMPLE (N1) vs. CANADIAN SAMPLE (Nj) -

=100 - 70 =30 °
U' =100 - 66 = 34
p = 0.88
R N N R
- 1A 1 N2 2
16 | .2259 .3401 10
3 .5632 | .3042 14
13 .3263 .2569 | ‘15
11 .3360 5809 . 1
4 .5570 .3639 6 -
9 .3445 .3549 7
2 .5789 .3700 57
12 .3311 .3475 8
70 66
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.C. U-Test Results for Cooperative Activity -

+

1. -There was no significant difference in the amount of relative
time scheduled for cooperative activity between the Chinese programs and
the Canadian programs (see Table 17).

- -

2. There was no significant difference in the amount of relative

time scheduled for cooperative activity when the morning L;art of the

Chinese programs was compared with the Canadian programs (see Table 18).

‘D. U-Test Results for Teacher-{or other) Directed Activity .

1. There was no significant difference in the amount of relative
time scheduled for teacher {or other) directed activity between the

Chinese programs and the Canadian programs (see Table 19).

2. There was no significant difference in the amount of relative
time scheduled for teacher (or other) directed activity when the morning
. ~- ,

part of the Chinese iprograms was compared with the Canadian programs

(see Table 20).
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- TABLE 17
X w
MANN-WHITNEY U TEST FOR RELATIVE TIME FOR QOOPERATIVE ACTIVITY
CHINESE SAMPLE (Nj) VS. CANADIAN/SAMPLE (N,)

100 - 76 = 24

U = =
U' =100 - 60 = 40
p =0.44
-
Ry Nl No R2
14 .0362 - .1536 2
- 11 .0679 .1849 1
' 6. .1071 .1162 5
7 . .0997 - L0911 a
10 .0779’ . 0995 8
13 ~0453 1220 4
12 0506 .0348 16
3 .1395 .0350 15
76 . 60
TABLE )8

MANN-WHITNEY U TEST FOR RELATIVE TIME FOR COOPERATIVE ACTIVITY
MORNING PART GF CHINESE SAMPLE (N;) VS. CANADIAN SAMPLE (N,)

U =100 - 79 = 21 .
U' =100 - 57 =43 : " ¢
p = 0.28 - .
R]_ Nl N2 R2
16 0 .1536 3
10 .0791 1849 1.
7 - .1053 .1162 5
12 L0672 .0911 9
-6 .1084 L0995 | -8
15 .0209 L1290 | 4
11 .0704 | .0348 | 14
2 .1788 ..0350 13
79 . 57
1




TABLE 19

.70

MANN-WHITNEY U TEST FOR REIATIVE TIME FOR TEACHER-DIRECTED

+

(OR OTHER) ACTIVITY
CHmESE SAMPLE (Nl) VS. CANADIAN SAMPLE (Nz)

i

o

100 - 81 =19
100 - 55 = 45 .
0.19 u? -
Rl Nl N2 R2
10 .5743, .6297 5
15 .3274 .5815 9
i . 5929 6697 1
11 .4249 . 3667 13
16 .2948 .6361 3
2 . 6467 .5830 8
14 . 3400 L6300 4
6 .5930 .3975 12
81 55
TABLE 20

MANN—WHITNEY U“TEST FOR RELATIVE TIME FOR TEACHER—DIRBCTED

{OR OTHER) ACTIVITY,

MORNING PART CF -CHINESE SAMPLE (Np) vs. CRNADIAN SAMPLE (No)

U
U
P

100 -~ 71 =29
100 - 65 = 35 .
0.80 - s
R Ny -Nz Ro
1 . 7440 .6297 6
12 .4565 .5815 9
7 .6211 .6697 2
1 10 . 5565 .3667 16
13 .4430 6361 4
11 . 1407 , 5830 8
14 .4095 6300 5
3 . 6682 .3975 15
71 65
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E. U-Test Results for Partially Self-Directed Activity

i) *
*d

‘1, There was no significant difference in the &mount of relative
time scheduled for partially self-directed activity between the Chinese

programs and the Canadian programs (see Table 21).

2. 'There was no significant differencé®in the amount of relative
\ h

time scheduled for partially self-directed activity when the norning -

1. .
part of the Chinese programs was compared with the Canadian programs

{see Table 22).

F. U-Test Results for Self-Directed Activity

J , ‘
1. More relative'time was scheduled for self-directed activity in
the Chinese programs than in the Canadian programs. This was signifi-

AY

cant .at the .10 level (see Table 23).

2. There was 1o significant di‘ffe'rence in the amomat of reljtive
. LY N ! 2

time scheduled for self-directed-activity when the morning p

Chinese programs was campared with the Canadian programs (see fs
. , _

”

”~



TABLE 21

MANN-WHITNEY U TEST TIME FOR PARTIALLY SELF-DIRECTED ACTIVITY
CHINESE SAMPLE (Nj) VS. CANADIAN SAMPLE (N,) |

U =100 - 73 = 27 )
U' =100 - 63 = 37
p = 0.65
13%‘ Nl ‘ N2 R2
10 .018L |* .0302 9
11 .0163 1144 | 2
6 | 1.0643 | .0734 5
4 .0920 .0524 ]
14.5 0 o |14.5
1 .1200 .0622 7°
12 .0090 0 |14.5
14.5 0 | .1050 3
@ 73 ‘ 63 |

TABLE 22

MANN-WHITNEY U TEST TIME FOR PARTIALLY-DIRECTED ACTIVITY
MORNING PART OF CHINESE SAMPLE (Nj) VS. CANADIAN SAMFLE (N}
!

U =100 - 73 = 27
U' =100 - 63 = 37
p = 0.65
' @
~R; Ny No Ry
70 | .0301 .0302 9
11 0237 .1144 2
7 .0526- 0734 5
3 L1075 .0524 4 8.
14.5 -0 . 0 14.5
1 .1148 .OGZE 6
12 .0126 . 14.5
14.5 Q .1050 4
70 63




TABLE 23

MANN-WHITNEY U TEST FOR REIATIVE TIME FOR SELF-DIRECTED ACTIVITY
CHINESE SAMPLE (Nj) V5. CANADIAN SAMPLE (N)

U =100 - 52 = 48
U' =100 - 84 = 16 *
p =010 .
Rl ¢ Nl N2 R2
6 4076 | .3401 13
2 . .6563 .3041 14
12 .3428 .2569 | 15
N 5 - .4831 " .5809 4
"1 .7052 . 3639 9
16 T L2333 .3548 10
-3 .6510 . 3700 8
7 . .4070 .3475 | 11
) 52 84
- TABLE 24

MANN-WHITNEY U TEST TIME FOR SELF-DIRECTED ACTIVITY
MORNING RART OF CHINESE SAMPLE (Ny) VS. CANADIAN SAMPLE (Np)

U =100 -70 =30 . :
U' =100 - 66 = 34 .
p = 0.88
-Ry - Ny No .RQ '
] 16 .2259 .3401 10 .
. 4 .5198 .3041 14
13 .3263 .2569 15
11 .3360 | .5809 1
3 L8570 | .3639 €
9 .3445. |- .3548 7 o —
2 .5779 . 3700 5
; 12 .3311 .3475 8
7C ) 66




CHAPTER V  N__

/ DISCUSSION S

This chapter has been divided into nine topics beginning with an =

43

overview, followed by differences related ;o,cooperation, differences .
reiated to ‘a)rrpetition, differences f%lated to self-direction, diff,e'r.- ‘
.ences related to teacher—direction, advantages of partially self-

directed activity, reflection m the literature. difficulties in this

-

study, and in pursuing a good balance.

1. OVERVIEW
£’ [ N Q
The statistics have shown that cofrp:.fihg the full school days
dbserﬁed in China with the school days (morning of afternocn) 0bserved

in Canada, there was more relative time scheduled for individual and

self-directed activity in China and nore relative time scheduled for

.class activitj( in Canada. No signif:‘i.cant _Ldifference was found in any

Ly

other categories.

 of the Chinese school{ days observed with the Canadian school days

observed, there was no

-4 . )

any category.

icant difference hetween two countries for

SR
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The significant differences detected in '_che comparison between
full day program in .two samples may have been influenced by the fact

that the Chinese children attended school for a much longer time each

day than the Canadian children., Individual and self-directed act;_i;vity
in both samples \:as onmprised mainly of free play. The Chinese children
normally had free play before norning classes and for the whole
afternoon. This greater amount of total time and free play time in the

pre-school environment for tJ;e Chinese sample also influences the lesser

relative time for class activity which was mainly composed of lessons,
circle time, music and movies.
>

N 3,

The statistical analysis did not demonstrate that the Chinese
programs had relatively rnofe cooperati»;e structures and the Canadian
progr"e__:rs relatively more self-directed structures .as had heen expected.
However, the programs observed in the two samples did present the re-
seereher with a different general picture in these two areas. In order

to shed 1lght an what was oPeratmg in the programs that the structural

.t

approach might have missed, a closer examination was conducted based on

the raw data, and the author's experience of several months'! dbgfrvation .

- in sixteen kindergartens in Ottawa and Beijing axﬁ‘ﬁmVersations with

more than 25 teachers and directors in- both oountries.

"It was apparent that part of the urwntben mrnculu.m which fell

outsif the st.ructure of act:.vxtles, such as the message carried in the
pictures, songs, storl&c, rhynes, shows, teacher's e_xpectatlons and re—

ﬂmforcenent was very different between two sanples It is 1ntere5tmg
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to note that the Chinese philosopher Mao who was in power for 37 years
in China always maintained that man's social being dété.rmined his think-
ing; however, his thinking also actsrcn his‘being in return. His
remarks, surely held true in this case and his thinking did play an

important role in making the difference.

2. DIFFERENCES RELATED TO COOPERATION

-

Teacher 's Expectations and Reinforcement -

-QCCur.

In 'additirg*x\ to the differences noted in the content of pictures,

LY

songs, stories, Irhymes and shows (gee table 27) the teacher's attitude
and reinforcement in the Canadian kindergartens suggested that getting
along, taking care of cnesélf,' being fair and not offen_ding others were
the main expectations for children. From the author'; observation, /
teachers sametimes solved a conflict such as grabbing toys by suggesting
children share their play things, | but they never taug‘h«t‘ shfaring in the

first place before the conflict happened. Sometimes teachers told chil-

dren to ask others -for help if needed, but tjwey never tanight children to

offer their own help to the others. Sometimes, helping behavior happen-
ed spontanecusly, however it didn't seem to receive any reinforcement

from tne teacher. _ ' .
Contrary to this, teachers in the Chihese kindergartens chserved
always reminded children” of sharing before free pWrted. They also

gave very positive timely feedback when children's helping behavior did
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Free Plax

¢

By definition, there was no structured requirement for inter- -

action amcng children during free play. However, the type of activitie$ .
which were available during free play made a clear difference in the

:

extent of interaction. In the Chinese kindérgartens observed, many
teachers put cut role-play stations for free play such as play house, -
doctor's officle, cock, sch.ool, zoo and store which elicited interaction
and ccoperation among c¢hildren. However, there was anly cne_of-these

kinds of activity cbserved in the Canadian sample, which was playhouse.

Impression of Children's Behavior :

In same of the Canadian kindergartens cbserved during free play

time, it wag really hard to find even two children playing together

-

rather than enc;';aging in parallel play. 1In the Chinese Kindergartens
observed, it was the norm that children were playing together. 1In addi-
tion, in Chima children's social competency in helping was devélopéd
through teaching why to help, when to help and how to help, from differ; 3
ent learning channels. The éhildre,n exhibited a.more extensive reper—

toire in helping behavior (such as consoling, taking care of a newoomer, |

.

making a bed far others, etc.) .

v
:

. '
. , ] _ ) Y
’ .
. * - +
. - . . :
. + -'
. . ‘ . . 1
bl )
' . . N B ' :
- - . B X3 N



'lty, it is st]./lj. hard to change the traditional nentalxty over mght

In a free drawing class observed, the teacher kept on checking drouqd

78

3. DIFFERENCE REIATED TO COMPETITICON
]

In the Chinese kindergartens-' cbserved, no rejection ar elimina-
tion was cbserved in the competitive or semi—competitive ga:r.\es. Teach-
ers presented the gane‘alxs samething fun to do. Iustead éf' just winﬁing,
teachers reir;fofced hoﬁesty, fair play, perseverence and cooperation in
the games. The whole class often clapped spontaneously for the '

winner{s) at the end of the game. Normally the "loser(s)" would sing a

song for the whole qkass, in which case before long the whole class

"started clapping and singing along. It would have been hard for them to

imagine th'at a child felt sad and wept during a game just because he was
caught, which was observeci twioe in the Canadianl kindergarteﬁs. Atti-

tude a’ppeared to come into play to mke the dlfference Perhaps if ‘
Canadlan children were "taught" to take care of each other, espemally
the_ycunger mes, they would practice this with their younger Irothers

and sidters instead of engaging in sibling rivalry.

As Mao stated: "his thinking would act cn his being.” They

would interpret situations differently.

. : , § .
- 4. DIFFERENGES RELATED '[0 SEI..F-—DIRE(_.TI‘UIQ ) L

. r’
i Even though an “education reform” was carried ocut in‘the past .

-

few yearg in China thh new. enphasxs on self—dJ.rectlcn anl on creativ-

-
*

ﬁr'
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e« and asking children "where is the door of your house?", "how come the
truck is in the sky?", etc. As a result of this '}'ci'nd of "hidden struc-
'tur;a" it was also cbserved several timés tﬁat. in different schools in
free ing class, only a ntirbfity of the class (e.g..' 3 out of. 28
childre:l) actually went beyond modeling what the teacher had paught" be-
fore. 1In contrast to t.hls in- the Canadian kindergartens, when. asked to

color a pre—drawn jécket (model) a child freely added a face and pants

to it, and several others followed her lead.
5. DIFFERENCES RELATED TO TEACHER-DIRECTION
Rigid vs. Flexible Teacher-Direction

D

Within the category of teacher—directed activity, it was felt

that there was a-clear difference.in the directing style (rigid vs.’
flexible) between teachers in the two countries (see ta¥le 28), even
though the.relative tlme of teacher directed activity did not separate
programs statistically. ' : 0’

For example, in ‘language class, noslt of the teachers cbserved in
the Ca,nadJ.an kindergartens were very playful. They combined stt.;)i:'ies,
nﬁsic and games into their teachf‘ng. Children were observed to be
'active‘ar;d happy in the class. But"'ih_mg_ Chinese kindergartens
observed, the preval'eﬁt pattern of teaching wasve.ry tradijlﬁnal and
out_ntxﬁed. ‘Children generally sat there passively listening to teacher"s

instructions Qrf 'waiting for their “turmn" to practice, which only came

&~ . -

1 = .



once ar twice in a thirty—minutﬁe class. Several language classes in
China cbserved were especially rigid. All the children had to do was to

repeat a story told by the teacher word for word in exactly the same

order.
‘
) g
- Bmphasis of Teacher-Directed Activity )

“

In the Chinese‘kindergarten, it was felt that the emphasis of.
-f‘,he teacher—directed activity was very much o the end product instead
of the proéess of the activity. -Clean and neat drawings were put on the
wall, Unifo'rrn dance performances were presented to honored quests.
Those "end products" appeared to attract much wore attention and appre-~
ciation than how the children carried it cut and benefitted fram it. As .

a result of this task-orientation, teachers normally gave very restrict-
ed clar;d detailed step-by step instructior.ls, even in art and supervised
»very closely. . Children were éushed to hurry along the preset channel
into the end product. Any "fooling around".ox; "trial and error" wasn't
accepted, even though this is more J.nportarrt and meaningful for a

child's learning than just the end product.

6. ADVANTAGE OF PARTIALLY SELF-DIRECTED ACTIVITY

w In addition to ‘ree play, parfially self-directed activity

. appeared to be a good medium for nurtu:mg creativity (see examples

/rcm the raw data in Appendix D). - °
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Under this structure, teachers can provide t‘hemes or stimili
w‘hid_'l are appropriate for children's capability to bring out their
potential to the fullest. With the teacher's ir;put, other qualities
such 'as cooperation can also be cultivated at the same time. It was un-
fortunate that not many partially .sellf_-dire.(_:ted acti_vitiés we:.;e evident.
in either country. It was felt that thlS is an aréa having rruc’n to

offer and which warrants more study.
7. REFLECTION (N THE LITERATURE

'Based on the literature review cne would conclude that Chinese
children wex;e seldom presenteq with any activities that required a
self—directed approach in the pr.esc-hool years, Uniformly, they were
reported as being taughl: skills for performing pr;aset tasks rather than

" strategies for aéé“ﬁaaching new pféblems (Caldwell, 1985). The results
of this sltudy did not support the statements made foreign visitors 1in
the 1970s. The dfscrepancy’ could relate to the fact that it whs thd
commen practice for Chinese kindergartens to arrange performances; out of
'hospitality, rather than prgsenting a normal school day to fon:eign visi-
tors. It could also relate to an education "reform" 'intr'oducedﬁ_,in the
1980s which was aimed at ‘nurturing more inde[:;erxienee arid:crgativity
among. the next generation. . 3 Y

© . -

~ - | N

’ - . "+
. B

It was also reparted in the literature that the -Chinese chiidren
~hever pushed cne ancther, never -grabbed toys and never showed hostility

"% toward others in their day-to-day life (Sidel, 1972)}. This was not
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’supported by the author's observation in this stﬁdy.‘ " The 'discrepancy
c;'Juld relate to the cultural changes that tock place in the last ten to
twenty years in China such as 1. 1970s s:Lngle duld pollcy which
tended to make the onlty Chlld more self-centered and 2. 1980s “"open
policy'f gnd "rllew econc:nic. policy", which switche? the érphasis from
cooperation to carpetitiq%r in the society and brought in mass media pro- )
|
grams from "cutside” \mic};} included violence. It could also relate to
tiwe fact that foreign visit.tors did not have access to normal prograné
conducted in their normal day—,to;-day manner, and did not observe for
extended periods of time.

""h:.s was the flrst systematic study conducted on pre-school
learning structures in China. Previous reports wejre based an relatlvely
short-term observatlons and most ly mpreSSJ.ons. This was also the ,f).rst
time that observations were conducted and reported by a Chinese citizen
who wa.s raised and still lived in China..‘ Previous reports cam from
foreign visitors who did not have the same aécess"to complete p@mm
over a long period of time and in malny cases who lack proficiency in |

Chinese cultural &nd language skills. These differences likely af fected
: . '

the diffierent impressions reported in previous literature.
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_ which might have caused slight differences in the results.

“ ! . \Q
8, DIFFICULTIES IN THIS STUDY -

A, _ There was no accepted procedure to follow to get into the -

“w Chinese kindergéfters to- & the obse(:vations. Great amounts of time and

energj were spent o arganizing and gaining access to do the ~

_observations.,

B. Because of the prz_actical limitations, it was inpossible to start

the cbservations in China and Canada at the same time.of the school year

v

.C. . It was beyond the scope of thls study to try to develcp a

measure which could tell the extent to which an mdlmdual was self—.‘
‘dlrected. However,. same light would be shed on the self—dlrectz.m lssue
by locking at thg cpportunity given to children to direct themselves and

other variables within school. o

9. IN PURSUIT OF GOOD. BALANCE
‘r )

. As ;:1 result of this study and subsequent reflections, some
interestinrg quest-iohs oolie to. minu Was it always the case that con-
brOlled orderlmess ‘and prosocial behav10r were galned at the expense of

< s

creatn.v:Lty? Would it be posslble t0 nurtare ooq:eratlm and self- _

dlrectxm among children at the same tme?

X
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Looking mrough all the r:étfnods utilized to pramte q:;q:\erat'im
recorded in the: Cﬁinese'prograrrs and the methods utilized to foster‘-
self-dirge-ctiom recorded in the Célrmadian programs (see Appendices E and
F), there did Eo_t seem to be‘,. any contradiction in their ba.slc nature.
Moreover, it dppears necessaky to nurture both jin arder to raise fully

functioning: children. The "delicate balance" which Parnes and Biondi

(197’_5} were seek.ing appears to. provide excellent evide for the

necessity for obtaining harmony and unity of opposites, o

ey

This delicate balance concept is dramatically presented

in an illustrated book entitled THE DOT AND THE LINE

v ~

(1963). As you read the synopsis bélow, ask yourself,,

2 (

Am I a rigid line, a chaotic squigile;. or havé 1 discov-
. . .. . o ] . [']

ered my dynamic balance between Ume-tm_'e'xt_x;emeé'? :

. A
. .

i
Essentially the bock portrays the trials ani tribula-
tions of a very straight, rigid line as he attempts to

: . o :
become more free and open, ‘more uninhibited and spontan-

eais, in arder to win the love of a dot. We have found i
that the story has 'deep meaning for those interested in  °
the study of thg'creé'tive process and the creative -

- . . ) . .
person. The line in the story learns o berrl and twist -
. - _ w
‘into all-forms oOf complex and versatile shapes and .
) . =

structures, including complex elipses, tetragrams, etc. |

He treaks the rigidity in his being — in hls structare = ~O
’ ’ . Y] “
v ‘ . .

— into dazzling and profousd displays .of form that hiawe
Y . .

1Y - Ly
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not cnly uniqueness but also relevance and meaning.

This, of caurse, is the true nature of the creative

process —— creating new relationships that are not anly

- unique but relevant and meaningful The line's rival in

&

the little parable is an unruly, wide squlggle, who is
undlsc.tpllned unconventlonal um.nhlblted, etc. In the
story, "the sqq:l.ggle loses cut in his oorrpetltion with
the line after the line has 1earned to merge his innate
freedom and spcnr.anelty with his leamed SEIf—d:LSC1p11ne
and responsxblllty sO as to produoe "channeled freedom.
The squiggle does not know how to'direc?;‘.and d'xarmel his
freedom, and goes on being only a wild and unkerpt bit
of anarchy (Parhes and Noiler, 1973}.
As the line learned to free hi.s‘cha.nnels, so could the 7

squiggle hav% learned to channel his - freedom.. This then

* becomes .th\e .delicat:_e balance‘ in creative behavi(?r ——'

freeing channels/channeling freedom, a much needed bal-

ance which doe$ not remain static, but whlch oscillates

constantly so as to allow for the nyr:fad .of different

challenges we face dai_ly" Parnes and Biondi,, 1975: 49).

Indeed, ﬂ'\ere is a great need for balance in this world. So,
bridging the gap between two cultures, shar:.ng each other s strengths
" and pursuing a good balance may become the most meaningful long term’
contribution of this study. It is hoped that. further work can be done

along this conbined new dimension.



CHAPTER VI —
SIMMARY, OONCLUSIONS AND RECQ"MEND}TI@S' &

1. SURMARY

In the last twenty years, various inpression_é on the differences
between-kind_ergarten prograné in China and North America were reported
in the literature. To identify in a ’systematic way whether structural
differences existed, was the ma’ip purpose of this gtudy.

Eight classes for S—year-old children from eight kindergartens
in Beijing, China and eight classes for' S5-year-olds from eight kinder-
gartensv in Ottawa, Canada were selected for the purpose of this study.._ :
A systematic‘: obéervation was conducted for three separate school days in
each class.

~ , The cbeervation focused an two major dimensions: 1. type of
interactim among ‘childrenr,- 2. extent of self-directicn. 'IWO 'indeggx;—
dent éategorization systems weré developed and the relative tiﬁe for
each category was calculated and averaged for each school. Statistical-
comparisons between programs in China and Canada were carried cut by
utilizing A Mann-Whitney U non-parametric statistical test which is
based on the ranks of the relative time. Non-statistical comparisons
were also made based on the raw data armd author's several months experi-

ence in conducting this étudy.



2., ONCUSINS -

A. ' Comparing the full school days in the Chinese sanmple with the
school dayé {porning/afternoon) in the Canadian sample, it was found
that more relative time was scheduled for Individual and self-directed -
activity in China and more relative time was sc‘heduléd for class activ-
ity in Canada (p = .10). No significant di:fference was found in any
other categories. Comparing the morning part of the school days in the
Chinese sample with the school days {morning/aftermoon) in the Canadian
sample, no signiﬁicant difference was found in any category.

B. Elements in the kindergarten programs which fall outside the

. structural make-up such as children's literature, sngs and teacher's

expectation and reinforcement appeared to be different in China and

i
Canada. It was found that there were more pictures, songs, stories,

.rhymes and shows with cooperative content existing in the Chinese kin-

dergartens cbserved. When activities were teacher directed the teacher

direction was more rigid in the Chinese kindergartens observed. Much

more -relative time was devoted to physical exercise and games in the

.

Chinese programs.

4



" 3. RECOMMENDATIONS FOR FURTHER STUDY

A. The general categories used for the dimension of self_—-direction
in this study could gain from further develcopment to make finer separa-
tidns possible. It was felt that if a more refined degree of separation
had been possible some significant differences may have been uncovered
between countries within this general area. The categories used in th:]'.s
study could be further refined to increase the precision of the data |
obtained and its representativeness of reality.

B, It would also be useful to go beyond the bhasic stl'_ructural
camponents of programs to look more closely at specific activities in
‘eactt culture and how each is approached and acted out.

C. In an attempt to further explain ;::hildren's behavioral
differences in China and Canada, it is remnded that further ;'_;ross
cultura"l studies be.oonduc-ted to explore: 1. existing __différences in
the content. of cl'lildrén'ls literature, movies, songs ard play', 2. the
‘teachclar's expectations ‘arxi-reinf'orcenent, 3. the parent's expectations
ard reinforcanent’, and 4. the ch'ildren's perception of M they should

play and interact with others.



. 4. .END NOTE
- : { .
'I'h-e purpose of this stzudy.was to a;sess_.argi categorize tht; _major'
structure of learning to wiﬁc:h Chinese and Canadian children were .
. - . , : 3
exposed. A global classification system uas developed and applied. The
next logical érogréssi'on' is to look more closely at what happens within’
these major learning structures. Pk',w dp chiu’ld'ren function, inter;)r'et
:':arxi interact within each of ‘the séparate structures? What are the
s_‘becific elements wlthm structures which differ between schools and’
cultures? For example, children may be exposed to.an individual learn-
ing structuré wherein each child can choose a book to read; ho;;ever, the
social content of those books may be dfamatically different. |
In that the speci'.ficl purpose of this study was to focus on t}'1e
" glohak assessmnt_cf ieaming stryctures, the results have been limited
to that focus. It should, however, be noted that while engaged in this
research, the researcher became 'ayére of difference,s which ?ppeared to
exist within various structures. Same ocomments relateti to this have
been presented in Appendix A.

Although these perceived differences fell cutside the stated
research focus of this ‘study they were deemed important and should .
become the focus of future rese_arch.‘ It would also be interesting to
submit the data 1n this and 'future studies to fur’the.r_ analyses in order L

to examine within country variability more thoroughly. ‘
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. - T s . APPENDIX A
. v

" DATA SHEETS FOR THREE SCHOOL DAY'S OBSERVATION IN

EIGHT CHINESE KINDERGARI'?;{AND EIGHT CANAPIAN KINDERGARTENS

& _' ' -

~ - -

- ) . ¢

“ " In order to assist the reader in better understanding the

- ‘fé.:elings of the researcher with respect to the results of this study, it
- wds decnied to include tl;is Appendix which contains results and spec ld.-'-
Ei@n;skwhidm‘fai-l’_outside the specifically defined‘resreard*«,mrpose of
this study. .

- - N

1

" Semi—-Cooperative Activity and Campetitive Activity

SenﬂWrative activity was obsefved in two classes in the’
Chinese sample and not observed at all in the Canadian sample (see Table
'_‘25). 'chfpetitive activity was observed in six classes in the Chinese
] sample and in one class 1'.n"th‘e' Canadian sample (_see Tablé 26).

; "Ihe-l\haa‘nn—"&hitney U Test was ngt_conducted far the categories of
‘sérni—éoéi?erat;ve and ocompetitive aci;_ivity due to the low frequency of
thesé activities-and the hich ngmber of tied rarks. The power of the
Mann-¥hitney U Test is d‘ecreased when the number of tied scores is

large, since the analysis is based on ranks. The raw data is presented

" in Tables 25 and 26.
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TABLE 25

RELATIVE TIME FOR SEMI-COOFERATIVE ACTIVITY
IN CHINESE AND CANADIAN PROGRAMS

Chinese Sample . Canadian Sample

0 o - /
0. 0 ’
0.0214 0
0 3 0
. O 0.
0 0
0, 0
0.0654 . -0
TABLE 26

RELATIVE TIME FOR COMPETITIVE ACTIVITY
IN CHINESE AND CANADIAN PROGRAMS

Chinese Sample b Canadian Sample

.0181 0
0 L0170

.0857 0 §
0 4 ‘ ) 0 ‘lf'.
.0217 : o

.0094 - 0

.0362 0

L0611 0
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Difference Related to Cooperation in Pictures, Songs, Stories, Fhymes

All the pictures, songs, stories, ‘rhymés and shows with coopera-
tive' content. cbserved in this study were recorded for both countries |
u,nder ‘the raw data (see Appendix D). .

Within the domain of cooperation, they were further divided into
three sub-categories as 1. getting along, 2. sharing, and 3. helping.
There were a totalj- of 14 items recorded: in the' Chinese sarnplé. as p‘.aving
a dooperative element. Seven of them fell in£o thé sub-category of
"getting along", two items iln "sharing" and five items in "helping".
There were a total of 6 items recorded in the Canadian sample as having
a cooperative element. Four of thém fell into the sub—category of
"getting along,” two items in "sharing" and none in "helping" (see Table
27). | | . X

TABLE 27

. |
COMPARISON OF THE COOPERATIVE ELEMENT IN PICTURES, SONGS, STORIES, .
' RHYMES, AND SHOWS OBSERVED IN CHINA AND CANADA

China Canada
1. getting along ‘ 7 4
2. sharing 2 2
3. helping 5 * 0
Total 14 6



\f’-\ . - )
. .

100

-Isiftf'erences in Directiné Style'in Tee;éher Directed Activity
. : = _

A further breakdam of teacher—directed act1v1ty (see Table 28)
was omducted based on the raw data to better understand those results. .
All the beacher—d:.rected activity observed in eight schools (three days
for each) m both countries was divided into eight sub-q.ategorles: 1.
passive listening (e.g., children listening to teacher's instructions or
camrents). 2. active involvement in learning (e.q., chiidren engaged in

L

some activity organized ty Vthe teacher where every child can practice
what has been taught such as children using playdough to make numbers
- just learned)}. 3. under rig.id requi:?ement for cutocome (e.g., children
repeating story told by ﬁeacher word for word; children drawing a pic-
. t'ure by following teacher's model exactly;‘ children answering teacher's
ql.iesti::n with only one possible correct énswer). 4. active participa-
tion with some self-direction (e'.g., children answering teacher's open-—
ended question during teacher's demonstrdtion; children pasting a pre-
drawn figure then .rraking the face). 5. Stqu, music, movie, TV or book:
reading. 6. singing, dancing or rhyme-reciting. 7. physical exercis-
es. B. game, '_ | ‘

Differences worth mt;ing were as follows: In the-Canadian
sanple 34% of thé total time was devoted‘to activity with children's "
active participation while this occurred for only 8% of the total time
in the Chinese sanple. In the Chinese .sanple, 26% of the total time was
devoted to acti_vilty under teacher's riéid requirement for ocutcome,

"whereas only 11% of the total time in the Canadian sanple.' fell under
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this category. In.addition, there was much more time devoted to physi-
chl exercise and games in the Chinese sample than in the Canadian
saerie. Twenty six per cent of the total time in the Chinese sample was

allotted for the combined categories of exercise and games as opposed to&\

4% of the total time in the.Canadian sample {see Table 28). °

Fri
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COMPARIS(N OF TOTAL TIME FOR EACH SUB-CATEGORY AND- ITS PROPORTION
' WITHIN TEACHER-DIRECTED ACTIVITY BETWEEN
THE CHINESE SAMPLE AND THE CANADIAN SAMPLE

CANADA

CHINA
Total Total
Time % Time %
' Total time for teacher-
directed activity 2576 1819'
(8 schools x 3 days)
passive listening .
' 156' 6 122 7
active involvement
(in learning) 195" 8 617" 34
under rigid réquirenent .
for cutcome 66l'| 26 195" 7| 11
active participation with
* some self-direction | 244° 9 190' 10
story, music, TV,
kock reading .360' 14 363" 20
singing, dancing,
rhyme-reciting - 278" 11 262" 14
physical exercises
‘ 29} 11 42' 2
game ‘
‘ 392'| 15 28'* 2

, * not including games in language class



aw APPENDIX B

. DATA SHEETS FOR THREE SCHOOL

DAY'S OBSERVATION IN

EIGHT CHINESE KINDERGARTENS AND EIGHT CANADIAN KINDERGARTENS

China School #1, Day 1, Jan. 17

FR(M TO MINUTE: CATEGORY ACTIVITY
B:47 8:54 7t 1D CL .- <calerdar
8:54 9:00 - 6 ™ CL jogging led by teacher
9:08 9:27 19' TD CL tell a story according to
a picture, have to follow
. teacher's pattermn
9:27 9:33 -6 D CL teacher makes comments
: ' . . the class
9:45 9:55 10' PSD (L play with handkerchief
9:55 10:30 35 ™ CL modeling a tree
10:30 11:00“ .30 TD CL outdoor skipping
3:25 - 3:45 20’ TD CO0P . sing and dance together
3:45 4:15  30' 8D IN outdoor free play
4:15 © 4:45 - 30" SD N indoor free play
China School #1, Day 2, Jan. 18 "
FRCM ™ - MINUTE CATBEGORY ACTIVITY
8:55 9:00 5 ™ calendar led by teacher '
9:00 9:06 6' -'TD CL exercises led by teacher
9:10 9:35 25" ™ CL repeat a story told by teacher
9:50 10:20 30° TD CL learn Chinese characters
10:20 -~ 10:25 - 5! ™ CL. ' teacher introduces rulls
10:25 10:55 , 30' Sh IN indoor free play
m .
3:30 3:55 25° ™D L cut a comb pre-set
SD IN

3:55 4:40 45"

"TD - Teach (or other) directed activity
PSD - partially self-directed activity
SD -~ self-directed activity
CL - class activity
IN - individual activity
COOP - “tooperative activity
SCP - semi~cooperative activity
CP - competitive activity

outdoor free play ’



. o | B " 104

China School #1, Day 3, Mar, 6

FROM® - j1e) MINUTE * CATEGORY ACTIVITY

B:45 8:50 5' TD CL calendar led by teacher

8:50 © 9:00 10' D CL . exercises led by teacher

9:00 9:25 25' ™ L learn Chinese characters

9:32 9:42 - 10' D CP . outdoor chasing game

9:42 10:05 23' ™ CcL tell story according to teacher

‘ ‘ . presented pictures with pattem

10:05 10:50 45’ sD N outdoor free play
m .

3:30 3:55 25' D L teacher tells stories

3:55 4:40. 45' sD N outdoor free play °

China School #2, Day 1, Mar. 7 . S

.
=

FROM ™ - MINUTE  CATEGORY ACTIVITY
7:40 7:50 10° SD N outdoor free play
7¢50 7:57 7! D L exercises led by teacher
8:15 B:30 15" SD IN ' indoor table free play
8:30 . 8:50 20" SD IN outdoor free play .
8:50 9:15 . 25 ™ . CL teacher de.non#trateﬁ sugar,
, salt and water
9:15 9:20 5' SD IN ‘outdoor free play
9:20 9:25 5! ™ OOCP  outdoor hand in hand game
9:25 9:35 10 SO IN outdoor free play
9:40 10:05 25' TD CL English clas
0:05- 10:20 15' SD N outdoor free play
0:20 10:50 30' sD IN mdoor free play
PM
3:30 4:45 75' sD IN ocutdoor free play

TD - Teach (or other) directed activity
PSD - partially self-directed activity
SD - self-directed activity

CL - class activity

IN - individual activity

OO00P - cooperative activity

SCP - semi—cooperative activity

CP -~ competitive activity
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TD - Teach (or other) directed activity

PSD IN

PSD - partially self-directed activity
SD - self-directed activity
CL - class activity

IN

- individual activity

COOP - cooperative activity
SCP - semi—cooperative activity
CP - campetitive activity

-

FROM TO MINUTE CATEGORY ACTIVITY
7:40 7:50 10' SO IV outdoor free play
7:50 7:57 7' TD CcL exercises
8:15 8:30 15! sD N indoor table play
8:30 8:53 23! sD N outdoor free play
8:53 9:00 7 PSD » CL talk aboyt child's mother
9:00 9:10 10’ TD L " reciting rhymes for mothers
9:15 9:18 3! ™ L exercises
9:18 9:40 22! SD IN indoor table play
9:40 10:10 30' ™ L math class .
10:10 10:23 13! SD IN outdoor free play | T .
10:23 10:45 22" . ™ talk to mothers under
) teacher's instruction
10:45 11:00 15 sD IN indoor free play
2o .
3:30 4:40 70" sD IN autdoor free play
4:40 4:50 10 D COOP . dance together
China School #2, Day 3, Mar. 9
FROM O MINUTE  CATEGORY ACTIVITY
7:40 7:50 10' SD IN outdoor free play
7:50 7:57 7' ‘™ L exercises -
8:15 B:30 15! SD N indoor table play
8:30 8:45 15" sD N " outdoor free play
8:45 9:10 25' TD CL teacher introduces role play
: ushoppingu ]
9:15 9:25 10° ™ L outdoor exercises led
. ' teacher
£ 9:35 10:05 30! TD 000P role play shopping gquided by
' ' teacher - clerk introduce goods
to customer, etc.
" 10:05 10:10 5'° PSD QO0P free role play shopping
10:10 10:30 . - 20°' sD IN .outdoor free play
10:30 10:55 25" ™ CL teacher comments on the role
play -
™ , )
3:30 4:45 75" theme activity by children's

choice
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China School #3, Day 1, Mar. 11 . .
FRCM O MINUTE CATEGORY ACTIVITY
7:40- 7:45 5" 7T L exercises led by teacher
8:30 9:00: 30 . sD N cutdoor free play
9:00 9:25 25" ™ L language teaching with games
9:25 - 9:35 10' SD IN. autdoor free play :
9:35 9:40 5' ™D L paper folding a cup (model)
9:40 9:50 10' PSD CL free paper folding
9:50 10:00 10' "D CL 'find animals hidden by teacher
10:00 10:05 5' PSD CP find animals hidden by teacher
10:05 10:10 5 D cpP outdoar chasing game
10:10 10:20 10! PSSO @ find animals hidden by teacher
10:20 10:45 25' ™ & teacher tells story
10:45 10:55 10' SD IN - outdoor free play
10:55 11:05 10* TD L reciting rhyme
11:05 11:15 10° sD N outdoor free play
3:20 3:35 15* D QOOP  outdoor game se.ndmg turnips
- to ny friemds" ~ee.
3:35 3:50 15' ™D SCP * relay race
3:50 4:20 30" SO IN - outdoor free play
4:20 4:30 10" ™ L listen to music
China School #3, Day 2, Mar. 12
FRCM TO MINUTE  CATRGORY ACTIVITY
fa)
7:40 - 7:45 5' ™ & exercises led by teacher
8:30 8:55- 25' SD B, outdoor free play
8:55 9:25 30! ™D CcL learn to use certain words
9:25 9:35 .- 10' SD N outdoor free play
9:35 10:00 25! ™D CL " draw a flower model )
10:05 10:20° . 15' D cp out8oor chasing game
10:20 10:35 15' ™ CL teacher tells a story
10:35 10:45 10" D L indoor finding object hidden
Iy the teacher
10:45 11:10 25! TD Q0P outdoor hand- in hand gan‘e
g )

J.

TD - Teach (or other) directed activity

PSD - partially self-directed activity
SD - self-directed activity

CL - class activity

IN - individual activity
COOP - cooperative activity -

SCP - semi-cooperative activity

CP - competitive activity
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" China School #3, Day 2, Mar. 12
FROM TO MINUTE  CATEGORY ACTIVITY
™ : : "
3:15 *3:35 20' ™ CP musical chairs
3:35 “3:45 .10 T COOP musical game "making a call to
. . my friend !
3:45 4:05 207 ™ . CP indoor game “planting the seed"
4:0% 4:20 15 . s IN outdoor free play - -
4:20 4:30 10* - S - IN indoor free play
4:35° 4:40 5 TD CL listen to music
Chinpa School %3, Day '3," Mar. v]:3 )
'FROM TO  MINUTE ' CATEGORY ACTIVITY
7:40 7:45 5! ™ L exercises led by eacher
8:30 4:00 30" SD mw outdoor free play ,
9:00 .+, 9:25 25" ™ @ CL learning numbers
9:25 9:35 10’ sD N tdoor free play
9:35- 9:50 15! - TD COOP™  sikg together
9:50 10:00 10' ™ COOP ‘musical game "making a call to
’ oo ‘ . . my friend"
10:00 10:15 15! ™ L watch teacher dancing
10:25 10:40 15' sD IN ‘outdoor free play
10:40 10:55 T 15" ™ L " teacher tells story
10:55 11:00 -1 sD IN autdoor free play
PM.
3:20 3240 200 T L paper folding (mfiel)
3:40 4:00 20' PSD (L free paper folding
4:00 4:30 20 S IV outdoor free play
4:30 4:35 5' ™, L~ teacher tells story

ey

T - Teach (ar other) dixg;zjted activity
PSD -~ partially self-directed activity
SD - self-directed activity

CL - class activity

N  “Aindividual activity

_COOP — cooperative activity

SCP - semi-cooperative activity

CP - competitive activity
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China School #4, Day 1, Mar. 18
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IN - individual activity
COOP - cooperative activity

~ SCP '~ gsemi-cooperative activity

CP - campetitive activity

FROM TO MINUTE CATEGORY ACTIVITY
7:25 7:35 10! ™ L exercises
8:25 8:40 15’ SD . IN indoor free play
8:45 9:05 20' D CL learn the names of vehicles
9:05 9:20 15’ SD 1) indoor free play
9:20 10:00 40' ™ CL draw a picture “spring"
' i with model :
10:00 10:05 5' sh IN indoor free play
10:05 10:45 40 SD IN cutdoor free play
M <
3:30 .3:50..  20' SD N indoor free play
4:00 5:10 —— 70' sD IN autdoor free play *
China School #4, Day 2, Mar. 19
FRCOM TO MINUTE  CATEGORY ACTIVITY
7:25 7:35 10' gy L exercises led by teacher
B8:25 B:40 15' gD m indoor free play
8:50 9:07 17! TD L language class led by teacher
9:25 9:45 20' PSD CL playdough free making
9:55 10:15 20' sD b outdoor free play .
- 10:15 10:30 15' D L teacher criticizes the children -
10:30 10:45 15! S CL one child tells a story
™
3:30 4:00 30 ‘™ CL teacher teaches a game
4:10 4:50 40° D COOP  play train {(holding hands) game
4:50 5:10 20’ SD N outdoor free play
T - Teach {ar other) directed activity
PSD - partially self-directed activity -
SD - selfxdirected activity
CL - class activity
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FRM T0 MINUTE  CATEGORY ACTIVITY

7:25 7:35 10' ™ CL exercises

8:25 8:40 15' SD N indoor free play

9:00 9320 20! PSD L free painting class
9:35 10:10 35! ™ CL physical exercises
10:10 10:35 25' TD COOP sing and dance together
10:35 10:45 10! ™ CcL teacher makes comments
PM .

3:30 4:20 ' 50 SO -IN indoor free play

4:30 4:50 20' PSD L locking for the spring
4:50 5:20 30" sD IN outdoor free play’

China School #5, Day 1, Jan. 16 '
FROM TO ‘ MINUTE  CATEGORY

ACTIVITY

7:45 7:55 10’ ™ CL erercises led by teacher
. 8:07 8:35 28' sD Y indoor free play

8:45 9:10 25" ™ CL lanquage teaching with a

short show

9:10 9:15 51 "D CP outdoor chasing game
9:15 9:45 30! TD L learn a dance

9:45 10:00 15’ Sp' W » outdoor i free play

10:00 - 10:02 2! TD CL -  exercises_ .

10:02 10:45 43! sD IN indoor free play

10:55 ©11:00 5 SD IN "outdoor free play -
PM - . :
3:00 3:40 40" SD IN  outdoor free play-

3:40 3:45 5' TD CL teacher's instruction
3:45 4:30 45' SD - indoor free play

4:30 4:40 = 10 sD IN

TD - Teach (or other). directed activity
PSD, — partially self-directed activity
SD -~ self-directed activity.

CL. - class activity'

IN - individual activity

CO0P - cooperative activity- |

SCP - semi-cooperative activity

CP = campetitive activity

outdoor free play’

P
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PSD - partially self-directed activity

SD - gelf-directed activity
.CL =~ class activity
IN - individual actiwvity

CO0P — cooperative activity
SCP - semi-cooperative acti
CP -~ campetitive activity

N

vity

China School #5, Day 2, Mar. 17 .
FROM TO -MINUTE  CATBEGORY ACTIVITY
k)
7:45 7:55 10' ™ L exercises
8:15 = 8:45 30 SD IN indoor free play
8:45 9:00 15' S - IN outdoor free play
9:00 9:20 20 ™ CL paper folding a model
9:20 9:45 + 25 SD 1IN . outdoor free play
9:45 10:15 . 30! TD CL find something hidden by
N B ’ teacher ’ ) N
10:15 10:45 - - 30 sD IN indocr: free play
10:50 11:03  13' ™ Ccp outdoar chasing game
11:03 11:08 5 TO. COOP holding hands and rotating'
. with two people
. m .
3:05 3:27 22' SD IN outdoor free play
3:27 4:30 63' s . IN . indoor free play
. 4:30 4:45 15° S IN outdoor free play
China School #5, Day 3, Mar. 22 . ¢
FROM O MINUTE  CATEGORY ACTIVITY
7:45 7:55 10' TD CL exerdises .
8:15 - B:45 30' SD N indoor free play |
8:45 8:55 10! SD IN outdoor free play
8:55 B8:58 3 ™ OOCP  singing ‘and clapping game .-
8:58 9:11 13! _TD L telling story according to
. a picture ;
9:11 9:15 4' TD QOCP  telling self-tmde story in
' group of two
9:15 9:23 8' ™ CL teacher tells the story
9:23 9:45 22" sD IN outdocar free play
9:45 10:15 30! ™D QO0P  sing and dance together
10:15 10:55 40" SD IN = outdoor free play
10:55 11:00 15! ~TD QQP  sing together
m ‘ .
3:00 3:13 13’ SD., IN . outdoor free play
3:13, 3:20 7! ™ OO0P singing and clapping game
3:20 4:15 557 SD IN indor free play
4:15 4:45 30! SD IN outdoor free play
) L]
TD - Teach {or other)-directed activity
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‘China School #6, Day 1, BApr. 18
FRCM TO MINUTE  CATEGORY ACTIVITY
8:00 8:35 33" ™ CL half of the class reads books
N : given by teacher; half prac-
¥ tices dance routine individually
8:35 8:55 20 PSD CL play with construction toys
9:00 9:05 5' ™ L exercises led by teacher
9:05 +  9:40 35 TD L math class led by teacher
9:40_ 9:53 13 sD ™ recess .
9:53 10:15 22! PSD free drawing class
10:15 10:30 15! o L ~watch TV
10:30. 10:45 15! SD IN indoor free play
PM a
3:00 3:50 50' oD CL - watch TV
3:55 4:40 45" oD CL watch puppet
China School #6,. Day 2, Apr. 19
FROM TC MINUTE - CATEGORY ACTIVITY
[
i3
8:00 8:40 40' SD IN indoor table play
8:40. 9:07 27" ™ CL exercises led by teacher
9:07 9:25 18' sD N indoor table play
9:25 9:30 - 5! sD po) recess
9:30 10:03 33! ™ CL paper cutting with model
10:03 10:20 17 sD m recess
10:20 10:42 22' SD: 1IN outdoor free play
10:50 11:00 10’ D QO0P singing and clapping game
™
3:00 3:10 10' ™D CL: read books given by teacher -
3:10 3:30 20' ™ LC0o0P dance together - .
3:30 4:33 63" TD CL walk as a group K -
4:33 4:40 7' ™ CP outdoor chasing game
4:50 10! gD N

outdoor free play

T - Teach (ar other) directed activity
PSD - partially self-directed activity
SD - self-directed activity

CL - class activity

IN - individual activity

O00P - cooperative activity _
SCP - semi—cooperative activity
CP - competitive activity

A
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China School #6, Day 3, Apr. 20 - s
FRM = TO ' MINUTE CATEGORY ~ ACTIVITY .
s : P :
8:00 8:15 15 ™ CL  practice standing in line
8:15 . 8:25 10° SO IN  indoor free play
8:35  8:55 20' ™ L exercises
8:55 . 9:00 5' oD CL .- two children demonstrate dance
9:08  9:42 _ 34 ™ CL  puzzles for mtellectujal
‘ L . development
9:42 *  9:55 13 PSD CL  comments the whole weék
' (teacher and chlldren)
9:55 10:05 10! 1) N outdoor free play
10:05 10:30 25' - 0D CL watch ™V ’
10: 30 10:45 15 SD N outdoor free play |-
L) : |
3! !
3:60 3:27 27! "TD CL exercises r
3:33 3:37 4' ™ C0OP  sing together
3:40 4:15 35! PSD L free painting class
China School #7, Day 1, Apr. 22
FRM =~ TO MINUTE  CATEGORY ACTIVITY
8:05 8:35 - 30! sD indoor free play
B8:40 9:00 20! ™ CL ). learn the characteristics of
. ) e giraffe
9:10 . 9:50 | 4 ™m CL learn names of different shapes
9:55 10:00 5' TD QO0P outdoor hand in hand game
0:00 10:45 45' - 8D N outdoar free play . @
PM
3:25 3:40 15" D CL paper folding a model
3:45 3:50 5' TD CcpP outdoor chasing game
3:50 4:15 25" sD IN oatdoor free play

™ - Teach {(or other) directed activity
PSD - partially self-directed actlw.ty
8D - self-directed activity

CL - class activity

IN - individual activity

COOP - cooperative activity

SCP - semi-cooperative activity

CP - campetitive activity
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C{u'.na School #7, Day 2, Apr. 24

FROM - TO MINUTE CATEGORY ACTIVITY

B8:05 8:35 20’ sD N indoor free play

8:40 9:00 20' T™D L learn a rhyme

9:15 9:38 23' TD QOOP sing together

9:40 10:00 20! .SD N indoor free play

10:05 10:15 10! ™D CP - outdoor chasing game
10:15 10:45 30' sD IN outdoor free play

™ .

3:15 3:35 20" SO 1IN indoor free play

3:45 3:50 5' TD cp autdoor chasing game
3:50 4:15 25' sD IN oudoor free play
China School-#7, Day 3, Apr. 25

FROM TO  MINUTE CATEGORY.  ACTIVITY

8:05 8:35 30 $b° IN  indoor free play

B:45 8:10 25' D L math class led by teacher
9:25 9:30 5' ™ CL teacher introduces May lst
9:30 9:35 5' PSD (L children tell what to do

) ' in holiday

9:35 9:50 15° TD L teacher talks about May Ist
9:50 10:00 10' .S T IN indoor free play

10:00 10:45 45! SD | IN outdoor free play
P - 4 )

3:15 4:15 60! sD N indoor free play

TD - Teach (ar other) directed activity
PSD - partially self-directed act1v1r.y
SD - self-directed activity

CL - class activity

IN - individual- activity

«O00OP - cooperative activity

SCP -~ semi-cooperative activity

CP - competitive activity
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FROM TO  MINUTE CATEGORY  ACTIVITY

7:40 7:50 10' ™ COOP darge together
. 7:50 8:10 20° SD IN oufggpor” free play

8:10 8:40 30" ™  OO0P ¥ together

8:40 8:45 5! TD L recess led by teacher

9:00 9:20 20' aD CL watch TV )

9:20 9:30 10 . TD SCP  outdoor gqame "pick up the bean"
9:30 9:37 7 ™D CP outdoar game "make a group”
9:37 9:45 8' ™D CL volleyball

9:45 10:40 55' SD N outdoor

2:40 3:05 25' . TD CL  learn the use of different paper
3:10. 3:25 15" ™ Q00P dance together

3:30 3:40 10' TD SCP.  compete smashing volleyball

. . between boys amd girls .

3:40 3:50 10' D SCP  relay race

3:50 4:15 25' SD N indoor free play -

China School #8, Day 2, Apr. 26

FROM TO MINUTE  CATEGORY ACTIVITY

7:40 7:50 10' ™ CP outdoar chasing .game.

7:50 7:55 5 SD IN  outdoor free play ~
8:00 8:28 28 - T COOP singing ard dancing together
8:28 8:40 12! TD CL recess lgg by teacher

9:00 9:15 15' cD L watch T™V

9:27 9:40 13’ . TD CCOP dance together

9:40 - 9:50 10’ ™D CP  outdoor chasing game

9:50 10:30 40 SD IN outdoor free play

2:45 3:10 25' D L language class led by teacher
3:10 3:50 40! SD IN indoor free play T
3:50 4:30 40" Sb N indoor free play *

TO - Teach (or other) directed activity
PSD - partially self-directed activity

3D - self-directed activity

CL =~ class activity

IN -~ individual activity

COOP ~ cooperative activit‘:?

SCP -~ semi-cooperative activity

CP - competitive activity
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China School #8, Day 3, Apr. 27
FROM gle) MINUTE CATEGORY ACTIVITY ‘
7:45 8:05 20" ™ CL  read books given by teacher
8:10 B8:15 5! ™D CL exercises led by teacher
8:15 8:30 15" T  SCP relay race
8:30 8:45 15! ™D cp outdoor chasing game
8:50 8:55 .5 oo . L a few children demonstrate dance
8:55 10:00 65" Ob ' CL "~ watch TV T
10:00 10: 30 30! 4] N outdoor free play
P .
3:05 3:25 20" TD L math class led by teacher
" 3:25 3:50 25' SD. m outdoor free play
%
TO - Teach (ar other) directed agtivity !

PSD — partially self-directed activity
SD -~ self-directed activity

CL - class activity

IN - individual activity

COOP - cooperative activity

SCP - semi~cooperative activity

CP - competitive activity
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Canada School #1, Day l,lOct.'23, M

FROM TO MINUTE CATEGORY ACTIVITY
9:00 - 9:07 7' - TD COOP - singing in circle !
9:07 -7 9:10 3 TD CL ‘calendar
9:10 9:14 4' *TD CI. - reciting a rhyme
9:14 9:23 9! PSD CL children talk about what they
saw in the woods asked by

. teacher

9:23 3:28 5 ™ CL teacher demonstrates cutting
e . a pampkin and shows some photos

10:32° - 10:58 26' ™ CL English class led by teacher
11:05 11:35 30 TD L teacher tells a story

2,
" Canada .1-% #1, Day 2, Oct. 2%, AM
R

FROM O MINUTE CATEGORY ACTIVITY
9:00 9:07 7' ' CO0P singing in circle
:07 9:10 3¢ "PSD kids talk about things

“happening at hame
15 9:22 7'
822 9: 31 9!
31 9:45 ‘14"

TD singing together
™
™D
:45 10:14 29! sD
oD
TD
0D
5D

CcL

coop
. CL teacher tells story

CL cut a lantern medel

IN indoor free play

COOP grade 1 kids eome to tell their
self-made story cne on one
French class led by . teacher
watch movie .
.outdoor free play

117 “10:28 11"

+35 10:59 24"
204 11:27 23’
:27  11:40 13!

EEL

. “TD - Teach (or other) directed activity .
PSD - partially self-directed activity -
SD - self—directed activity )
CL' - class activity .
IN - individual activity
CO0P -~ cooperative activity
SCP - gemi—cooperative activity ‘. L
CP = - campetitive activity - . : ‘
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Canada School #1, Day 3, Oct. 30, AM
FRM _ TO MINUTE - CATEGORY ACTIVITY -
9:04 9:10 6 ™ OO0P singing in circle
9:10 - 9:23 13 TD CL teacher makes a lantern
9:23 9:27 4' ™D COOP - singing together
9:27 9:41 14' ™D L teacher tells stories
9:41 10:19 - 38’ . 8D Byl indoor free play
-10:27 10:30 3 TO - OOOP singing and skipping game
"I've lost my partner"
10:36 11:00 24! TD L French class led by teacher
11:10 11:26 16' TD, COOP makirng jello together led by
teacher
I1:26 11:40 14' SD IN  outdoor free play
-
Canada School #2, Day 1, Nov. 6, AM
FRM ~ TO MINUTE  CATEGORY ACTIVITY
9:02 9:09 7' D Q0P  singing in circle.
9:09 9:12 3! ID L count numbers
9:12 9:25 13' PSD  COOP  show and tell and let everyone
‘ . hug the doll, etc.
9:25 9:27 2! ™D CL° " go through body parts led by
teacher e
. 9:27 9:35 - & PsD CL ask kids what they like about
o themselves & what they do well
9:35 10:00 25" ™ CL paste-a figure and draw a face
- on it _ B
10:00 10:25 25! so* ha indoor free play
10:30 10:56 126" TD CL French class led by teacher
11:08 11:29 21° ™D QOOP  -singing and playing instrument
’ together
11:29 11:38 9! T cL story
W =,

TD - Teach (or other) directed activity

PSD - partially self-directed activity
7~ SD - self-directed activity -

CL =~ class activity -

IN - individual activity

Q0P - cooperative activity

SCP - semi-cooperative activity

CP - competitive activity
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Canada School #2, Day 2, Nov. 7, 2M

FRCM yLe] MINUTE  CATEGORY ACTIVITY
9:02 9:17 15 1D CL count numbers, tell birthday,
) . " telephone rumber -
" 9:17 9:27 10! PSD (QOOP show ard tell, showing the
_ objegt to everyme
9:27 9:33 6' ™ learn body parts led by teacher
9:33 | 10:23 50' SD N ‘indoor e play
10:32 10:55 23" ™ L French class led by teacher
11:05 11:09 4'. TD (QOOF singing together
11:09 11:16 777 ™ cp musical game, eliminate those
who don't sit down when music
stops
11:16 11:21 5' D L tell story arnd rhyme
™D CL color pre-drawn figure

11:21 11:37 16"
. \

v

Canada School #2, Day 3, Nov. 8 AM

FROM TO MINUTE CATEGORY ACTIVITY

9:02 9:23 21' ™ sing in circle, same mvement

9:23 9:39 . 16! PSD (L show and tell

9:40 10: 30 - 50° SD ™ indocr free play

10:32 10: 50 18' ™ CL French class led by teacher

11:00 11:12 12' ™ L teach "in" ard "out" concept

11:12 11:25 13' ™ .CL° draw care bear by tracing lines

11:27 . 11:33 - 6', 1D L throw a tag into a pail at a
certain distance T

L »

TD - Teach (or other) directed activity
PSD - partially self-directed activity

" 8D - self-directed activity

CL - class activity

IN - individual activity

QO0P - cooperative activity

SCP - semi-~cooperative: act1v1ty
CP - conpetitive act1v1ty

L .
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Canada School #3, Day 1, Nov. 6, PM

FRM TO MINUTE  CATEGORY ACTIVITY

1:02 1:08 6! TD CcL calendar led by teacher

1:08 1:14 6' psb L show and tell

1:14 1:16 2’ ™D COOP .singing and moving together

1:16 1:29 13' ™ L teacher tells story and shows
- pictures

1:30 1:44 14 SD IN indocor free play

1:46 2:17 31 ™ CL French led by teacher

2:20 2:31 11° 8D NI indoor free play

2:55 3:09 14' D COOP  singing and moving \.ogether

3:09 3:18 9! oD

CL watch movie

Canada School #3, Day 2, Nov. 7, PM

FROM TO MINUTE  CATBGCRY ACTIVITY

-1:06 1:1% 5 TD COOP singing in circle

1:11 1:17 6' ™ CL.  calendar, count nunmbers

1:17 | 1:23 6' * PSD CL  show and tell

1:23 1:27 4! o) CL story

1:27 1:30 3 PSD CL - ask kids what they saw on farm
. and draw it '

1:30 1:45 15° sD IN indoor free play

1:47 2:15 « 28° ™ L Prench led by teacher

2:20 - 2:30 10' SD IN , indoor free play

2:55 3:07 12' TD QOOP  singing together

3:07 3:23- | &' oD CL watch movie

L]

.TD - Teach (ar other)-directed activity
PSD - partially self-directed activity
SD - self-directed activity

€L - class activity '

IN - individual activity

CQOP - cooperative activity

SCP - semi-cooperative act1v1ty

CP - conpetitive actiw_ty

[

\
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N :
Canada School #3, Day 3, Nov. 8, PM .
N
FROM TO MINUTE  CATEGORY ACTIVITY
1:02 | 1:08 6' TD L calendar -
1:08 1:11 3 PSD CL show and tell,
1:11 « 1:14 3 ™ L exercise led by teacher
1:14 1:20 v &' ' PSD & ask kids what they saw on the
: - ‘ farm and draw it
. 1:20 1:29 9! TDe CL story
1:29 1:3 °~ .5" . T COOP  singing and moving together
'1:34 1:44 10" ‘sD. 1IN indoor free play
1:45 2:15 30 TD CL- . French class led by teacher
2:15. 2:25 10' SD IN indoor free play
2:40 2:54 14! SD N outdoor free play
3:03 3:23 20" oD CL watch movie
Canada School #4," Day 1, Nov. 12, aM - %
FROM TO MINUTE CATEGORY ACTIVITY
9:05 9:10 5! T® ° OO0OP singing together .
9:10 9:18 8 PSD - COOP show and tell with showing
. things around
9:18 9:21 - 3! ™D L physical exercises
9:21 9:26 5 TD L story
9:28 10:00 32' 5D I indoor free play
10:05 10:32 27! D L French led by teacher
10:35 11:22 47" sb’ I indoor free play
11:28 11:38 10" oD ¢L  watch movie
Canada School #4, Day 2, Nov. 13, aM P
FROM TO MINUTE CATEGORY,  ACTIVITY
9:03 9:07 4' TD QXOP  singing together
9:07 . 9:15 8' PSD QOCOP show and tell with showing
: K things around
9:15 9:25+ . 10' ™ QOOP . singing together
9:25 9:40 ~1s! ™ story
9:40 ™ 10:00 20" SD+ 1IN indoor free play
10:05 10:30 25' - ™ L count and demnstrate numbers
Sb N

10:35. 11:40 . 65" indoor and outdoar free play

TD - Teach (or other) directed activity
PSD - partially self-directed activity
SD - self-directed activity g

CL - class activity

IN - individual activity

COOP - cooperative activity .

SCP -~ semi-cooperative activity

CP  ~ campetitive activity .



121

Canada School #4, Day 3, Nov. 16, AM
FRM TO MINUTE = CATEGORY ACTIVITY

5:03 . 9:08 5' T OOOP singing in circle

9:08 9:15 A PSD & show and tell

9:15 9:25 10! ™ L listen to music

9:25 9:30 5. TD (L story

9:30 9:35 5' "D CL some instruction from teacher
9:35 10:00 25° SD IN indoor free play '
10:05 10:37 o 32" -=wD - CL Frerich led by teacher

10:35 11:41 66' SD IN outdoor and indoor play

'S

Canada School #5, Day 1, Nov. 13, PM

FROM e MINUTE  CATEGORY ACTIVITY
2:45 1:00 - 15' sh IN outdoor free play
1:07 - 1:23 1g’ ™ CL calendar, count numbers
1:23 1:57 34' SD IN indoor free play
2:00 2:06 6 TD L go through body parts led
- by teacher
2:06 2:12 6' TD COOP. moving to music together
2:15 2:19 4’ D QOOP  singing together
2:19 2:22 -3 ™D L reciting rhyme
2:25 2:52 27! D CL French class led by teacher
2:58 3:07 9! oD CL watch movie
3:07 3:15 8! ™ CL use tape recorder to record

kids' voices

Canada School #5, Day 2, Nov. 14, PM

FROM O MINUTE CATEGORY ACTIVITY

12:55 1:15 20’ s - IN outdoor free play

1:21 1:35 14' . TD CL calendar, introduce sense of
_ smell

1:35 2:02 27" SD IN ~ . indoor free play

2:07 ©2:12 5'+ T CL - listen to music

2:15 2:22 7' TD QOOP  singing together -

2:25 2:55 30! ™ CL French led by teacher

2:55 3:08 13’ ™D CL teach 5 senses with a fruit

3:08 3:14 &' ™D L story

TD - Teach (or other) directed activity
PSD - partially self-directed activity
SD - self-directed activity

CL - class activity

IN - individual activity

COOP —~ cooperative activity

SCP - semi-cooperative activity

CP - competitive activity
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N
Canada School #5, Day 3, Nov. 15, PM e
FROM TO* MINUTE CATESORY ACTIVITY
12:50 1:05 15! ™ CL calendar, count numbers,
. _ introduce new activities
1:05 1:48 43" sD IN - indoor free play o
1:58 -2:05 7' oD L 1 kid demaistrates break dance
2:05 2:10 5 ™ COOP  moving .to music together
2:12 «2:22 10 ™ COOP  singing together
o .2:25 2:58 - 30' ™ CL - French led by teacher -
' 2:58 3:07 9' ’(.‘TD' CL reciting rhyme -
3:07 . 3:13 6' T ~CQO0P passing ball in the circl
3:13 " 3:20 7. ™ teacher talks about five 'senses
« -/
Canada School #6, Day 1, Nov. 20, AM -
FROM TO MINUTE CATBGORY'  ACTIVITY
8:59 9:20 - 21'. ™ L prayer, calendar, exercises
9:20° 9:30 19° ™D L story
9:30 9:40 10" . TD CL introduce new activity
9:40 10:23 43" SD N indoar free play
10:23 10:32 S9! - TD O0OP ~ dancing together
10:32 10:42 10’ PSD COOP- sharing toys (show and tell)
10:42 11:16 =~ 34' ™ L French led by teacher
11:16 11:20 4! ™ QXOP  singing together
11:25 11:35 10 SO IN outdoor free play

Canada School #6, Day 2, Nov. 21, AM

FROM TO MINUTE  CATBGORY ACTIVITY
8:59° 9:15 16' - TD CL -+ prayer, calendar, exercises
9:15 9:24 9! ™ . CL story .
. 9:24 9:30 6' D CL ¢+ introduce new activity
©9:30 10:15 ~ 45" sb I indoor free play
10:24 10:33 = 9 TD cL teacher gives instruction
10:33 1041 8' PSD COOP sSharing toys (show ard tell)
10:45 .  11:13 - 28 ™ CL French led by teacher
11:16 11:26 10' Qb CL watch movie -
11:29 11:35° 6' TD  QOOP singing together

TD - Teach (ar other) directed activity

PSD - partially self-directed activity

SD - self-directed activity . .
CL - class activity '

IN - individual activity

coop - coc:pemtive activity

SCP -~ sefii-—cooperative activity

CP - competitive activity o

Can -
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Canada School #6, Day 3, Nov. 22, AM
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FRCM _' TO MINUTE CATBEGORY ACTIVITY

8:59 9:32 33 “ID°  CL . 'calendar, counting, exercises
. ’ ard instruction

9:32. . 10:28 56' SD N indocr free play

10:28 10:32 4' * TD L listen to music

10:32 10:41. 9 PSD QOOP sharing toys (show and tell)

10:45 . 11:14 29' ™ L, French led by teacher

11:15 11:20 5' D CL story

11:20 11:30 10' TD - COOP singing together

Canada School #7, Day 1, Nov. 27, PM

FROM TO MINUTE  CATEGORY | ACTIVITY -

12:55 1:03 8' TD COOP singing,together

1:03" 1:26 23" ™ L show number bock, instruction
1:26 2:14 48' SD IN indoor free play

2:18 2:20 2! TD CL ~show a painting picture done

by kids

2:25 2:54 29 ™ L French

3:05 3:13 - 8 ‘D CL listen to music

3:13, 3:23 10! ™ CL story
Canada School #7, ‘De;y 2, N}\ 28, ™M

FRCM TO MINUTE  CATBGORY ACTIVITY

12:50 .1:18 28’ O CL calender, counting, teacher's
- o instruction

‘1:18 2:04 46' sD N indoor free play

2:25 2:48 23! TD CL. French

2:55 3:08 13' ™ CL story

3:08 3:15 7' D CL porrow books fran the llbrary,

. “write down own name

TD - Teach (or other) directed activity

PSD - partially self-directed activity
SD - self-directed activity

CL - class activity =

IN - individual activity

COOP - cooperative activity

SCP - semi—cooperative activity
CP - competitive activity



Canada School #7, Day 3, Nov. 29, PM
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ACTIVITY

TD - Teach (or other) directed Tactivity
PSD - partially self-directed activity

SD - self-directed activity"

Cl. - class activity

IN - jndividual activity

CO0P - cooperative activity

SCP -~ semi-cooperative activity
CP - conpetitive activity

FRCM MINUTE CATEGORY

12:52 1:16 24 ™ CL calen uniber boak,

1:16 2:00 44 sD m indoor free play

2:05 2:10 5 D QOOP singing together

2:10 2:35 25 ™ L book bonanza

2:36 2:50 14' TD L Frengh

3:00 3:09 9! D CL listen to music

3:09 3:16° 7! TD CL story

~ Canada School #8, Day 1, Nov. 28, AM

FROM MINUTE CATEGORY ACTIVITY

8:57 28' SD IN cutdoor. free play

9:28 6’ ™ COGP  singing together

9:34 1 D L introduce new activity

9:45 15' 8D N indoor free play

10:05 29! TD CL French

10:36 21" s IN irdoor free. play
11:02 5 TD CL read bocks in circle individu-'

» ally by one's own choice 4
11:07 10° ™D CL calendar, counting nurbers
11:17 12* PSD CL write a ''thark you" note to -
' scmecne; kids suggest what to
: - .say '

11:29 6' TD CL story
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_Canada School #8, Day 2, Nov. 29, AM
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FRCM TO MINUTE  CATEGORY BCTIVITY

8:55 9:03 8' D COOP  singing together

9:03 9:15 12’ D CL exercise

9:18 9:29 11 PSD CL talk about what they saw the
other day

9:29 10:06 37 sh IN  indoor free play

10:10 10:37 27! ™ CL French

10:43 °~  10:55 12 ™ CL reciting rhymes

11:00 11:15 15' oD CL watch ‘movie ’

11:15° 11:18 3 ™ CL exercises

11:18 11:23 5' PSD CL teacher asks what is favorite
part in the movie

L show and tell

11:23 11:37 14 PSD

Canada School 48, Day 3, Nov. 30, AM

ACTIVITY

FROM - - TO MINUTE CATEGORY

9:04. 9:15 11’ TD CL calendar, counting, rhyme
9:23 9:33 10 ™ CL go to an art work show
9:35 9:47 =~ 12'  TD CL story and instruction
9:47 10:02 - 15' Sb IN - ' indoor free play

10:05 10:35 30! TD CL French

10:37 11:00 23" o) ™ .indoor freé play

11:23 11:35 12 ™ €L  story

TD - Teach {or other) directed activity
PSD - partially self-directed activity
SD - self-directed activity

CL, - class activity

IN - individual activity

COOP - cooperative activity

SCP - semi—cooperative activity

CP - campetitive activity

-
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_ APPENDIX C
TIMETABLES OF KINDERGARTENS IN THE CHINESE AND CANADIAN SAMPLES

China, School #1 )

A.M. 7:30 - B8:30 arrival
é:30 - 8:45 _morning exercises
8:45 - 9:15 class #1
9:15 - 9:30 drink

9:30 - 10:00 class #2
10:00 ~ 10:50 play
11:15 - 12:00 lunch
12:00 - 2:30 nap

P.M. 2:30 - 3:00 get up
" 3:00 - 3:20 snack
3:20 - 4:50 play
5:00 - 5:30  ‘suppef”
5:30 -~ 6:00 dismissal

= China, School #2

AM. 7:30 - 7:40 arrival .
' 7:40 - 7:50 outdoor plé§>\ /
. 7:50 - 8:00 morning. exercises
Y

8:00 — 8:15 breakfast ' o , -
8:15 - 8:30 quiet play

8:30 - 8:45 autdoor play

8:45 - 9:15 class #1

9:15 -~ 9:40 drink and ocutdoor play

9:40 - 10:05 ° class #2

10:05 - 10:20 drink and ocutdoor play

10:20 - 11:00 table play

11:15 12:00 lunch

12:00 - 2:30 nap

P.M. 2:30 -, 3:00 get up
3:00 - 3:30 snack .
3:30 -

4:45 play



- China, School #3
AM.  T7:00 -~ 7:40
?:40-— 7:45
7:45 - 8:00
8:00 - 8:30
8:30 — 9:00
9:00 - 9:30
9:30 - 9:45
9:45 - 10:15
10:15 - 11:00
11:00 - 11:45
11:45 - 2:30
P.M. 2:30 -. 3:30
3:30 - 4:50
4:50 - 6:30
China, School #4
A.M, 7:25 - 7:35
7:35 - 7:50
7:50 - 8:20
8:20 - 8:45
8:45 - 9:15
1 9:15 - 9:30
9:30 - 10:15
. 10:15 - 11:00
11:00 - 11:15
11:15 ~ 12:00
12:00 - 2:30
P.M. 2:30 - 2:45
2:45 - 2:50
2:50 - 3:30
3:30 - 5:00
5:15 -

‘indoor free play
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arrival k
morning exercises

preparation for breakfast
breakfast .

ocutdoor free play

class #1

recess

class #2

outdocr play : -

lunch

nap
. ¥

get up and snack
play ,
supper and dismissal

. morning-exercises

quiet play
breakfast

class #1

recess

drink

outdoér play -
preparation for lunch

lunch

nap

get up
exercises

snack

,_play :

supper



China, School

#5

A.M.

P.M.

7:30
7:45
7:55
8:15
8:45
9:00
9:30
9:45
10:15
11:15
12:00

2:30
~3:00
5:00

China, School

A.M.

P.M.

7:00
7:30
8:00
8:45
9:00
9:30
9:40
10:10
11:15
11:45
2:30
3:00
4:00
5:15

7:45
7:55
8:15
8:45
- 9:00
9:30
9:45
10:15
11:15
12:00

2:30°

3:00
- 5:00

7:30.

8:00
8:45
9:00
9:30
9:40
10:10
11:00
11:45
2:30

3:00
4:00
5:00
5:30

¥
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) b 2
arrival

morning éxercises
breakfast

table play
outdoor play
class #1

recess

class #2 e
play

lunch

nap

. get up amd snack

play

- supper

arrival
breakfast

quiet play °
morning exercises
class #1

drink

class #2

cutdoor play
lunch

nap

get up ard énéck
indoor play
outdoor play
supper
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'China, School #7

AM.

P.M.

"~ 11:00

7;20 -
7:30
8:00
8:30/-
9:00 -
9:30
'10:00

11:30

2:30 -
3:10 -
4:10 -
4:45 -

China, School #8

7:30
8:00
B8:30
9:00
9:30
10:00
10:45
11;80

2330 -

3:10
4:10
4:30

5:10

A.M.

PaM.

:120 —

:10 -
145 -
:00 -
:20 -
11:10 -

\.D\D(DCD:J-.I

11:30 -

2:30 -
2:40 -
3:10 -
5:10 -

"7:10
7:40
8:10
8:45
9:00
9:20

10:40

11:30
2:00

2:40

3:10

4:30

arrival
breakfast
quiet play
class #1
recess

class #2
outdoor play
lunch

nap

'getuparﬂsnack

autdoor play
indoar play

supper -

morning exercises
breakfast

play

class #1

drink

watch TV

outdoor play
lunch -

nap

. snack

cl@ss #2
play
supper



- Canada, School #1

ALM. 8:50 - 9:00
9:00 - 9:30
© 9:30 - 10:30
10:30 - 11:00
11:00 — 11:15
11:15 - 11:40

Canada, School #2
A.M. 8:45 - 9:00
'9:00 - 9:30
9:30 - 10:00
.10:00 - 10:30
10:30 - 11:00
11:00 - 11:15
*11:15 - 11:40

Canada, School #3

P.M.

o

12:50

1:00
1:30
1:45
2:15
2:30
2:;50

1:00

" 1:30

1:45
2:15
2:30
2:50
3:15

Canada, School #4

A.M,

8:55
9:05
9:30
10:00
10:30
10:45

R

9:05
9:30
10: 00
10:30

10:45

11:30

arrival

class activity
individual activity
French/Engiish
snack

movie, outdoor play, library, etc.

.arrival .

class activity

ofie project
individual activity
French .

Juice

class activity

arrival

class activity

individual activity
French
individual acﬁivity
snack

class activity

arrival

class activity

" individual activity

French
recess

individual actiQity

130
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arrival
class activity
iﬁdividual activity.
class music activity — «
French

A

class activity

ar;ival”
class activity
individual activity
snack and ého# & tell
French '

class activity or cutdoor play

arrival

class activity
individual activity
French

snack

class agtivity

4
outdoor play

]
individual activity and snack
4 - -t

- Frendh .

]
Canada, School #5
P.M. 12:40 - 12:55
¥ 12:55 - 1:15
1:15 - *2:00
2:00 - 2:20
e 2:20 - 2:50
5 2:50 - 3:20
Canada, School #6
AM. 8:55 - 9:00
9:00 - 9:30
9:30 - 10:30
10:30 - 10:40
- 10:40 - 11:10
11:10 - 11:30
‘ . Canada, School #7
P.M. 12:45 - 12:50
12:50 - 1:30
1:30 - 2:20
2:20 =+ 2:50
2:50 — 3:00
’ 3:00 - 3:20-
Canada, School #8
AM. 8:50 - .9:25
) ’ 9:25 - 10:00
10:00 - 10:30
10:30 --11:10
. . 11:10 - 11:40

‘individual activity °

class ?ctiﬁity

- - v
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APPENDIX D.
' PICTURES, SONGS, - STORIES, RHYMES AND SHOWS WITH COOPERATIVE QONTENT
OBSERVED IN THE CHINESE SAMPLE AND THE CANADIAN SAMPLE

I CHINESE SAMPLE

Pictures for language class- (look and say):

s« 1. two kids play blocks together with cne handing a piece of block
to the other. (ii) -

2. five kids build a snow man together. (i)

!
3. invite friend to play with a new toy Jjust brought back by
‘mommy . {ii) ) '

4. give ang's ovn seat to an old man an bus., (iii)

-

Singing with performance:

5. "You help me to & my hair. T help you to button your

clothes. We are gooad friends." _ (iii)

6. "A little kid fell on the street. She was crying 'Mommy'. I
ran over and helped her up very fast. I sent her back home

“happy."  (iii)
7. "I'm making a call to a friend. Hello friend." ' (1)
8. "My little drum, don't make noise, my little sister is

sleeping. No disturbing. (i)

. (i} getting along; (ii) sharing: (iii) helping
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Stories: *
L} i .
9. A kitten was lost. Different animals helped him to find his
own hame. (iii) ' '

10.'Grahny left home for weekend. The wind blew hard @and the dates

she grew fell down o the ground. The hedgehog helped her to

harvest them without earing any." (iii)

El -

-

Rhyme::

11. "The sheep stepped on the rooster and hurt his paw. The sheep
said 'sorry'. The rooster smiled and said 'It doesn't
matter'. (i) .

12. Say nice words to people around in everyday life. (1)

Shows:

13. Puppet show: Three friends living on the same tree were lazy
and expect®d others to ask woodpecker to help with the worm.
Finally the tree fell and they cooperated to build a new

house. (1)

14, Older kids came and j_iut o a short show for language teaching.
A girl was run into by a boy and fell an the ground. The boy
helped her up and suggested playing together. (i)

II CANADIAN SAMPLE -

Singing with performance:

1. “Good morning. I'm happy. I hope you're happy too." (i)

(i) getting along; (ii) sharing; (iii) helping &
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2. !Such a happy day. You snile at me and I smile at you. We
take turns and share play things. You'll be happy.” (ii)

3. "Hello to you, ny friend." (i)

[

4., "Good morning. How are you x x x (those who were absent the
day before)?" (i)

Stories:

5. Witch let the ghost live with her because she didn't have a

place to live. (ii) o

6. Send a birthday gift to the moon. (1)

(i) getting along; (ii) sharing; (iii) helping

*
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APPENDIX E
EXAMPLES OF PARTIALLY SELF-DIRECTED ACTIVITY OBSERVED
IN CHINA AND CANADA

Children's discussion on one topic suggested-by the teacher (such
as things happened at home; my mother; our last trip; our behavidr
in the last two days}.

/
Outdoor activity —— looking for the spring.

Show & Tell.

Children talk about what they like about themselves and what they
can do well.

Children make suggestions for writing a “thank you" note.
Game "Uncle helps me to find a friend" in which "me" describes a

friend's appearance verbally and the "Uncle" will find the person
and bring him/her to “me". ’
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N “APPENDIXF' - e v
posrrma ELEMENTS IN PR)GRANS ‘OBSERVED IN CHINA AND CANADA
G. -

AY

l. Teacher reminds children to share before free play stagts'.

2. Teacher suggests the whole class clap for those who give the

correct answers ar & things wekl.
3. Teacher reinforces helping behavior at- timely moments.
Teacher handles conflict well by leading the child to take other's’

rspective and teaches alternatives (e.g., provides a polite way
to ask for a turn to play with a toy).

5. Teacher jplays with children in free play.

6. In games, teacher reinforces fair play, honesty, ard perseverance
instead of just winning.

7. There is time for physical exercises everyday.

Canada:

1. Language class is well designed. Teacher is playful A lot of
garres, stories, music and harﬂlcraft invoived. Chlldren are happy
and active.

2. Teacher .gives children chance to improvise in group singing.

3. In the whole class with two teachers, teachers let a few children
be involved in same special activities at their cwn level amd give
more J.ndlv}dual attention. Those children go back to the class
activity when they finish. Teachers make sure that every child has -
a tum.



10.

11.

13.

14.
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In the circle teacher sits at the same lewvel as the children do.

.- Teacher is very Coservant and tries to meet different needs of

different individuals. Teacher gives child very personal gare and
instruction. Teacher leads~different individuals at -their owmn
Eﬂce- MEE Y

Teacher helps to write down the children's stories on children's
paintings.

~»

Teacher calls children "my friend".

Teacher takes time to listen to children during circle time.

Teacher greets every child at the beginning of,a school 'day.

~

Teacher gives a hug to those who didn't come the day before.

Teacher has very good relation with children and never yells ar .
punishes children. Discipline is carried out in a‘pleasant way.
Teacher channels instead of inhibits children's curiosity and
spontangity.-

Teacher always talks positively with children.

Teacher encourages children to leave "show" toys in the class for
others to play with. ' Y

- . -~ ' '
Teacher arranges dressing up in a circle so that children can talk
and nmove to help each other.
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| APPENDIX G
EXAMPLES OF COOPERATIVE ACTIVITY OBSERVED IN CHINA AND CANADA

-

Singing and dancing as a group

Outdoar, games with children hand in hand.

Free role-play positive interaction between customers and shop

assistants in a store setting with goods.

Outdoor hopping game. A group of children pretend to be rabbits to

send paper turnips to the next group — their friends.

Musical game "Making a call to ny friend" in which one child passed

the lead to the other — his friend. '

Teacher arranges children in groups of two. They tell self-made

stories to each other. ' '

+

Singing and clappmg games in Whld"l chlldren pass the lead a.mong

themselves., e

Passing the ball in group of two.

Game "Uncle -helps me to find my friend" in which "me" is supposed

to Elescrlbe “ny friend" (e.g., clothes, faoe, ha:Lr,. etc.) verbally,

t.‘nen "Uncle" is supposed to go and find the rlg‘nt person and brmg
Sram/fer—to—'me".

Game "I've lost rry partner” in which some children skip in the
circle and ‘nrmg in more people to skip together.

- -

Older children come to tell their self-made stories cne-cn-one.



12,

- 13.

14.

15.

16.

? : 139

/N

- Teacher arranges a pro;]ect which needs ]omt effart (e.g., make
. jgllo or purpkin bread together).

g\

- "Show & Tell" with sharing the objects afterwards (e.g., let

everyme hug the doll, let a friend operate the robtot).
Game "hot potato” in which children pass the ball in the circle.

Combine snack and "Show & Tell" together in which children are free
to move, to share tdys or food and socialize by their choice.
Tedacher mekes sure nobody is .left out (e.g., nobody pays attention
to his show thing) and sometimes reads book brought by children).

Singing and/or moving together.





