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Abstract
Sport is a cultural phenomenon that has spread throughout the world (Harvey & Houle, 1994).
For youth, sport is perceived as a context that can play a major role in person’s psychosocial
development across their life-span (Danish, Petitpas, & Hale, 2007). However, despite the
increase in research in this field, very little work has examined how sport may play a role in the
psychosocial development of youth with intellectual disabilities (ID). Moreover, an area of study
that has also grown related to the lived experiences of individuals living with a disability
including ID is social inclusion (SI). Similar to research related to psychosocial development,
very little research has been conducted to examine whether the context of sport can foster social
inclusion for youth with ID. Special Olympics Canada (SOC) is an organization “dedicated to
enriching the lives of Canadians with an intellectual disability through sport” (SOC, 2010, “SOC
Mission Statement”, para.1) and may be an organization that has the potential to positively
impact the lives of its youth participants. Thus, the purpose of this research was to examine
whether stakeholders perceived SO as impacting the psychosocial development and social
inclusion. The results indicated that SO, by all stakeholders, is perceived as an organization that
is facilitating the psychosocial development of its athletes through the incorporation of strong
social support networks and the development of life skills. In addition, SO was perceived as
facilitating social inclusion for youth, particularly in the context of school and their surrounding

community.
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Introduction

Sport is a cultural phenomenon that has spread throughout the world (Harvey & Houle,
1994). Increased awareness of the importance and the values of sport in today’s society have led
people of various ages, gender, disabilities, and ethnicities to participate in sport. Within Canada,
more than 51% of children aged 5 to 14, and 59% of children aged 15 to 19 participate in sports
(Statistics Canada, 2005, 2006). For youth, sport participation has the potential to foster physical,
mental, as well as psychosocial development (Coté & Fraser-Thomas, 2007), and is perceived as
a context that can play a major role in person’s development across their life-span (Danish,
Petitpas, & Hale, 2007). In recent years, an increasing amount of research has and continues to
be conducted to examine the role sport can play in youth development (Danish & Hale, 1981;
Fraser-Thomas, Coté & Deakin, 2005; Gould & Carson, 2008; Holt & Jones, 2007), and more
specifically, how sport can play a role in the development of life skills (Camiré, Trudel, &
Forneris, 2009; Holt, Tink, Mandigio, & Fox, 2008; Perkins & Noam, 2007).

Despite the increase in research in this field, there has been very little research that has
examined how sport may play a role in the psychosocial development of youth with disabilities,
and even fewer studies have focused on youth with intellectual disabilities. Currently, disability
affects 10% of the world’s population, including 4.4 million people in Canada. Of the 650
million people living with disability, 200 million people are estimated to have an intellectual
disability (ID; Disabled World, n.d., 2008; Special Olympics Inc. [SOI], 2009d). According to
Article 30 of the Convention of the Rights of Persons with Disabilities (United Nations [UN],
2006), all individuals with disability have the right to participate in activities in which persons
without disability participate. Therefore, research examining how participation in sport may

impact the development of youth with disabilities is warranted.
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An area of study that has also grown in recent years related to the lived experiences of
individuals living with a disability including ID, is that of social inclusion (SI). Bailey (2005)
identified four dimensions to SI: 1) spatial (minimizing various distances); 2) relational (sense of
belonging and acceptance); 3) functional (knowledge and skills improvement); and 4) power
(change in locus of control) (Bailey, 2005). While discussions still exist to date on how the
concept of SI emerged and what its true meaning is, these four dimensions provide a glimpse of
the complexity of SI. However, to date, much of the research has focused on physical inclusion
rather than the ‘social’ inclusion (Cummins & Lau, 2003). More specifically, within the field of
education, studies on SI have shown both positive and negative outcomes (e.g. Baron, Phillips, &
Stalker, 1996; Manetti, Schneider, & Siperstein, 2001; Hall, Healey, & Harrison, 2002; Wolfberg,
Zercher, & Lieber, 1999). Although having youth with ID included in schools has led to changes
in attitudes and behaviour amongst youth without ID, it appears that youth without ID are often
unwilling to take part in social activities outside of the classroom with youth with ID, such as
sports (Ash, Bellew, Davies, Newman, & Richardson, 1997; Low, 1996). Therefore, simply
providing opportunity for inclusion in one particular setting does not necessarily lead to SI
outside of that given setting (Siperstein, Parker, Norins-Bardon, & Widaman, 2007). As a result,
despite increased opportunities to be ‘socially included’ in recent years, youth with ID continue
to have limited opportunity for participation in sport and the developmental benefits that can be
accrued with such participation.

Special Olympics Canada (SOC) is one organization that is “dedicated to enriching the
lives of Canadians with an intellectual disability through sport” (SOC, 2010, “SOC Mission
Statement”, para.l). Persons with ID of all ages participate in SO, however, in recent years, the

number of young athletes participating in SOC has increased significantly. Between September
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2010 and January 2011 alone there was a 14% increase in participation for ages 2-6, an 8.5%
increase for ages 7-12, and a 1.5% increase for ages 13-21. In total, 9,939 athletes aged between
13 and 21 participate in SOC, in addition to 2,700 athletes between ages 2 and 12 (SOC, personal
communication, April 27" 2011). In general, Special Olympics (SO) has a potential to provide
youth with various benefits associated with sport participation. In fact, based on the framework
by Petitpas, Cornelius, Van Raalte, & Jones (2005) that is used to develop and examine the
effectiveness of sport programs in fostering psychosocial development for youth, it appears that
SO programs are designed in a way that may have the potential to foster psychosocial
development. However, to date there has been no research that has examined how participation
in SO programs is perceived by its stakeholders (e.g., parents, coaches, athletes) as impacting the
psychosocial development of its athletes and the SI movement.

Therefore, the purpose of this research was to examine whether participation in SO
programs is perceived to facilitate the psychosocial development of youth with ID and whether
participation in these programs is believed to facilitate or inhibit SI. This research was divided
into two separate studies. The first study examined the perceived impact of SO on the
psychosocial development of athletes with ID. The second study focused on SI, and intended to
examine whether participation is SO is perceived as contributing to SI.

To date, there are numerous studies that have been conducted on persons with disability
and sports participation. However, most of this research has focused on individuals with physical
disability as opposed to ID. In addition, research in the field of PYD needs to expand to include
research with vulnerable populations (Fraser-Thomas et al., 2005), which needless to say
includes youth with ID. Therefore, conducting this research will contribute to a number of gaps

in the literature. Moreover, one of the most significant contributions of this present research is its
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ability to give back to the Special Olympics community and to the larger ID community. By
disseminating the results of this research, SOC and its chapters will have a better understanding
of the impact its programs are having on their youth participants as well as insight into whether
there is a need for any changes to current programming.
Review of Literature

This chapter is divided into seven sections. Definitions of key concepts will be provided
in the first section followed by an overview of positive youth development. The third section
examines the research on social inclusion and disability and the fourth section examines research
on social inclusion and intellectual disability. The fifth section discusses Bronfenbrenner’s
ecological theory. The sixth section discusses the history and role of Special Olympics. Finally,
this chapter ends with the presentation of the purpose of the research and the research questions.
Definition of Key Concepts

For the purpose of this study, life skills was defined as “skills [i.e. behavioural, cognitive,
interpersonal, or intrapersonal] that enable individuals to succeed in the different environments
in which they live, such as school, home and in their neighbourhoods” (Danish, Taylor, Hodge,
& Heke, 2004, p.40). Life skills are one aspect that has been studied within the field of positive
youth development (PYD) as it is believed that life skills help youth to succeed in life and can be
learned through participation in sport (Camiré, Forneris, Trudel, 2009; Danish & Hale, 1981;
Theokas, Danish, Hodge, Heke, & Forneris, 2008; Gould & Carson, 2008; Holt et al., 2008).

ID is diagnosed when two of the following characteristics are present: 1) intellectual
functioning that is significantly below average, often an intelligence quotient (IQ) below 70; and
2) “impairment in carrying out varying aspects of daily life and adapting to the normal social

environment” (SOI, 2009b, p.8). Such adaptive skills include communication, self-care, social
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skills, leisure, health and safety, and community use and work (SOI, 2008). Persons with Down
syndrome or autism are amongst the most well known of those with ID. ID was once more often
referred to as “mental retardation,” however, with the current movement to eradicate the use of
the word “retardation” (e.g. “Spread the word to end the word” campaign by Special Olympics
and Best Buddies), the term “intellectual disability” has been more frequently used in research
today.

Some researchers claim that disability is not an outcome of bodily pathology; rather, it is
an outcome of social organization. More specifically, disability is a social production through
systematic patterns of exclusion that have been built into the society (Hughes & Paterson, 1997).
This is based on the understanding that disability is socially constructed (i.e. social model of
disability; Oliver, 1990), rather than physiological dysfunction (i.e. medical model of disability;
Swain & Trench, 2000). According to Weiner and Davis (1995), scientific research indicates that
only 15 to 20% of intellectual disabilities have organic causes. Therefore, the medical model of
disability does not provide explanation for majority of individuals living with an ID, particularly
those with “mild” ID. Therefore, the social model is useful in understanding those with ID whose
disability cannot be explained by an organic cause. The social model views disability as a
socially generated category and as an experience external to the body. The ‘body’ of the person
with impairment is being transformed by living in society, or defined based on the social
attitudes and norms as ‘disabled’ (Edwards & Imrie, 2003). In other words, it is the social system
itself that creates barriers to participation for persons with disability (Hughes & Paterson, 1997).
In short, ID is a disability that is viewed by many as socially constructed.

SI has been a focus for researchers studying persons with ID, as persons with disabilities

are one of the groups that participates in the SI movement. In order to define S, it is important to
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understand how the concept of SI emerged. Researchers to this day disagree about how SI came
to be. Some researchers (e.g. Berman & Phillips, 2000; Pierson, 2002) argue it emerged
alongside with the emergence of social exclusion while others (e.g. Donnelly & Coakley, 2002;
Frazee, 2005) argue it emerged as a value based concept that evolved as a result of understanding
where human beings want to be and how it should be achieved. In other words, SI is more than
eliminating boundaries or barriers between us and them; rather, it is about minimizing various
distances such as physical (e.g. gender, disability), and social (e.g. social status, sexual
orientation) that exists between people.

While nothing conclusive has come out of these arguments, through a comprehensive
review of literature, Bailey (2005) identified four dimensions of SI: 1) spatial (minimizing
various distances); 2) relational (sense of belonging and acceptance); 3) functional (knowledge
and skills improvement); and 4) power (change in locus of control).More specifically, Bailey
offered the following definition by employing these four dimensions within the context of sport:

[B] ringing individuals from a variety of social and economic backgrounds together

in a shared interest in activities that are inherently valuable (spatial); offering a

sense of belonging, to a team, a club, a programme (relational); providing

opportunities for the development of valued capabilities and competencies

(functional); and increasing ‘community capital’, by extending social networks,

increased community cohesion and civic pride (power). (Bailey, 2005, p.76)

As this definition incorporates all dimensions of SI and is specifically catered towards the

context of sport, the above definition was used for the purpose of this study.



CONTRIBUTION OF SPECIAL OLYMPICS 18

Positive Youth Development

Positive youth development (PYD) is a field of study that has developed over time as a
result of increasing interest in developmental science (Lerner, 2005). Lerner (2005) identified
three phases that help describe how the study of adolescence has evolved. The first phase viewed
adolescents as having deficits and were either ‘broken’ or at risk to be ‘broken’ (Hamburg, 1997;
Lerner, 2005; Shaffer, Wood, & Willoughby, 2002). The second phase viewed adolescents as
those who develop as a result of influential relations between various levels of the surrounding
social ecology (Catalano, Berglund, Ryan, Lonczak, & Hawkins, 2002; Lerner, 2005). Robust
evidence of diverse adolescent development in particular has contributed significantly in
maturing the study of adolescents, leading to the third phase which has been coined “positive
youth development.” This evolved approach to studying adolescence can be seen as a “paradigm
shift from deterrence to development” (Roth & Brooks-Gunn, 2003, p.94). As a result, PYD is an
area that places focus on understanding how youth can develop assets such as life skills, values,
and knowledge to enhance their potential as opposed to focusing on deficit correction (Damon,
2004; Danish, Forneris, & Wallace, 2005; Gould & Larson, 2008; Lerner, Almerigi, Theokas, &
Lerner, 2005). In PYD, youth are essentially seen as resources to be developed, and not
resources that need to be fixed or managed (Lerner, Alberts, Jelicic, & Smith, 2006; Roth &
Brooks-Gunn, 2003).

Over the years, researchers have identified attributes that are essential in fostering PYD,
such as the five C’s (i.e. competence, confidence, character, connection, and caring/compassion)
by Lerner, Fisher, and Weinberg (2000), the 40 developmental assets by Benson (1997), and life
skills by Danish and Hale (1981). Within the context of sport, however, the majority of the

research has focused on how youth can develop life skills through sport. Danish et al. (2004)
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assert that sport is an optimal context for the development of life skills because life skills and
sport skills are similar in that they can both be learned through demonstration, modeling, and
practice. In addition, due to the importance and value placed on sport in today’s society, more
than 51% of children aged 5 to 14 and 59% of children aged 15 to 19 participate in sport in
Canada (Statistics Canada, 2005, 2006). Therefore, sport arguably plays a major role in person’s
development across their life-span (Danish et al., 2007). As a result, an increasing number of
researchers are examining the ways in which sport may help youth develop diverse competencies
that will enable them to succeed in life (Gould & Carson, 2008; Holt, 2008).

Furthermore, Coté and Fraser-Thomas (2007) assert that youth sport has the potential for
not only improving physical health and the learning of motor skills, but also psychosocial
development (e.g. increased self-esteem, gaining leadership skills, and developing social skills).
In fact, some researchers emphasize the importance of learning life skills more so than learning
sport skills, and consider overall development to be the primary goal of sport participation
(Perkins & Noam, 2007). A study by Camiré, et al. (2009a) examined how youth perceive life
skill development within the context of high school sport. The results of this study showed that
many of these youth athletes believed various life skills can be developed through school sport
participation, such as development of time management skills, enhancement of personal
dispositions such as self-efficacy, expansion of social network, and developing social skills.
They also believed that these life skills can be transferred to other life domains, such as school.
Similarly, a study by Holt et al. (2008) indicated that participation in high school soccer had
contributed in developing life skills in youth even though such skills were not explicitly taught to
the youth. In other words, it was through their involvement in sport that the youth learned life

skills.
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However, despite its potential for development, research has also shown that sport can
negatively impact the physical, psychological, emotional, and social development of youth
(Danish, Petitpas, & Hale, 1993; Fraser-Thomas et al., 2005). For example, research has shown
that participation in sport has led to the stifling of physical and psychosocial as a result of early
specialization in sport (Wiersma, 2000), the development of eating disorders as a result of an
over-emphasis on body image (Sundgot-Borgen & Torstveit, 2004), and a number of physical
and psychological difficulties as a result of hazing and violence, particularly in team sports
(Fields, Collins, & Comstock, 2010).

A number of scholars assert that it is not sport itself but how the context of sport is
developed that determines whether sport facilitates or inhibits the development of youth (Danish
et al., 1993; Mahoney & Statin, 2000; Petitpas & Champaign, 2000; Petitpas et al., 2005).
Petitpas et al. (2005) observed that despite the growth in youth sport programs, many fail to be
structured in a way that facilitates development. In response, Petitpas et al. developed a
framework to guide the development of youth sport programs that aim to foster psychosocial
development. This framework was based on the belief that sport is “a vehicle to provide
experiences that promote self-discovery and teach participants life skills in an intentional and
systematic manner” (Petitpas et al., 2005, p. 66).

The framework is made up of four components: 1) context; 2) external assets; 3) internal
assets; and 4) research and evaluation (Petitpas et al., 2005; Petitpas, Cornelius, & Van Raalte,
2007). In terms of context, the activity needs to occur in an appropriate environment, meaning
the youth need to be participating because they have the desire to participate (want to) and not
because they are forced to do so (have to). It is believed that participating in a voluntary or freely

chosen action will enhance internal motivation, which in turn allows for one to work harder
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towards achieving their personal goals. In addition, it is critical that the context be structured in a
way that the youth feels valued (Petitpas et al., 2005).

Context is important; however, to foster psychosocial development in youth, it is also
essential to have support from within the community, in particular, caring adults and/or older
peers (e.g. parents, coaches, and volunteers). In other words, external assets also play a critical
role in the development of youth. Petitpas et al. (2005) assert that what matters more than the
program content itself is the quality of social interactions that take place within the program.
Furthermore, it is important that these social relationships remain consistent and occur over a
period of time (Petitpas et al., 2005).

The third component, internal assets, are also deemed essential in promoting PYD.
Examples of internal assets include, but are not limited to, life skills, a sense of identity, a sense
of purpose, and confidence. These internal assets can be gained through participation in sport as
sport often provides youth with opportunities to feel important, set and attain goals, and
encourages self-exploration. However, a number of researchers claim that it is not sufficient for
such internal assets to only be taught within the context of sport (Catalano et al., 2002; Gould &
Carson, 2008; Petitpas et al., 2005). These researchers assert that in order for internal assets, such
as life skills, to be effective in enhancing overall development, the individual needs to be aware
that the life skills learned within the context of sport can be transferred into other life domains.
Therefore, in order to enhance the transferability of life skills to other domains, it is an essential
that programs help youth identify transferrable skills, create opportunities to use those skills, and
provide support and encouragement to use the skills in everyday situations (Petitpas et al., 2005).

Finally, the forth component is evaluation and research, in which utilization of a

comprehensive evaluation system will allow researchers and practitioners to gain an
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understanding of the benefits associated with program participation. Efficacy of the program
needs to be monitored and recorded, and be evaluated by using standardized instruments and
methods (Petitpas et al., 2005). To date, there has been a lack of psychometrically reliable and
valid instruments to measure outcomes of sport youth programs (Catalano et al., 2002; Gould &
Carson, 2008; Holt & Jones, 2007; Perkins & Noam, 2007; Petitpas et al., 2005; Roth & Brooks-
Gunn, 2003). However, this forth component cannot be overlooked, as evaluation and research is
essential in grasping the impact of the program. It is only through such processes that the impact
that a program can evolve and provide greater opportunities to enhance youth development
(Petitpas et al., 2005). Therefore, one of the major contributions of this framework is that it
provides a mechanism to evaluate whether ongoing programs are fostering psychosocial
development. Programs that can be evaluated using and be benefiting from this framework can
range from school-based programs, afterschool programs, to community-based programs. As
stated above, in recent years, there have been numerous studies examining PYD through sport.
However, very little research, if any, to date focuses on the psychosocial development of youth
with disabilities through sport when almost 10% of the world population or roughly 650 million
people are living with disability, including 4.4 million people in Canada (Disabled World, n.d.,
2008). Therefore, research is needed to examine how the context of sport may enhance the
development of youth with disabilities, in particular, intellectual disabilities by utilizing this
framework.
Social Inclusion

As stated above, disability currently affects almost 10% of the world population and this
number is expected to increase due to medical advances. Disability certainly does not only affect

the people living with the condition, but also the society in which they live (Disabled World, n.d.,



CONTRIBUTION OF SPECIAL OLYMPICS 23

2008). Similarly, SI pertains to all human beings. People represent either those being included, or
those allowing others to be included (Donnelly & Coakley, 2002). Within SI research, persons
with disabilities, specifically children and youth with disabilities are of particular interest to
researchers, given that childhood experiences are a critical period in human development
(Alexander & Entwisle, 1996). However, much of the research on SI has occurred within
educational settings as school is an essential social institution that shapes the lives of children
and youth.

Findings from research in the educational setting have revealed numerous positive
outcomes. For example, research has identified that within schools there is minimal
exemplification of exclusion or hostility towards students with various disabilities (Ash et al,
1997; Baron et al., 1996; Low, 1996) and that exposure to individuals with disabilities in school
led to an increased willingness toward social acceptance of such individuals and a greater
understanding of disability (Manetti et al., 2001). Although these positive outcomes may be
significant considering the historical past of discrimination towards individuals with disabilities,
what must not be overlooked is that research studies have also found negative outcomes related
to SI. For example, there is evidence of impoverished social experiences of students with
disability compared to non-disabled students. Non-disabled students have been found to perceive
their peers with disability as not being competent in various domains (Ash et al., 1997). In
addition, despite the willingness of non-disabled peers to move towards social acceptance, their
attitudes and behaviour do not often reflect such willingness, leading to social rejection of peers
with disabilities (Manetti et al., 2001). Therefore, it has been revealed that social exclusion does
exist in schools. Perceptions of youth without disabilities influence how the peers with disability

are treated, thus these exclusions are likely enhanced due to the perceptions youth without
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disabilities have of peers with disabilities (Hall et al., 2002). What these negative outcomes may
suggest is that as perceptions of youth without disabilities play a big role in the treatment of
peers with disability, the concept of “disability” to non-disabled youth is rather socially
constructed. In other words, disability is an artefact of those who see particular individuals as
different, which ultimately is creating the barrier between youth without disabilities and peers
with disabilities.

The unfortunate reality is that the research that has shown positive outcomes often gained
attention in public, whilst the negative outcomes have often failed to be recognized. Yet, the
increasing attention in the positive outcomes of SI has led the public to believe that the SI
movement is successfully taking a step forward. This is not to deny that research studies showing
positive outcomes are important and valid; rather, what needs to be understood is that these
positive outcomes may not directly translate into “successful inclusion.” More specifically,
despite the positive outcomes, SI cannot be considered entirely successful if negative outcomes
continue to arise.

A study by Frazee (2005) revealed further complexity to the concept of SI. The study
discussed definitions of SI as perceived by youth with physical disability themselves and the
results suggest that the definitions are individualized, and are self-perceptive and self-determined.
Moreover, although inclusion in terms of the physical proximity was noted as, a contributing
factor for youth with physical disabilities, feeling a sense of acceptance and well-being by being
accepted for who you truly are is more critical. As such, Frazee states, “inclusion arises from an
ethic not of tolerance, but of active valuation of difference” (p. 114). This could be explained by
what Thomas (1999) discusses as the duality of restrictive forces on individuals with disabilities.

On one hand, numerous barriers and restrictions that persons with disabilities face can impact
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their active social participation, and this is what, thus far, has been the center of attention in
promoting SI by eliminating physical, structural, and systematic barriers to provide access. On
the other hand, these individuals also face number of restrictions in feeling secure and self-
worthy. Therefore, SI is also about the citizenship and about individuals being respected and
valued as a contributor who have rights, knowledge, and power (Thomas, 1999).

Similarly in a research by Cummins and Lau (2003), inclusion was approached from two
dimensions: physical and social. These authors advert to previous research on
inclusion/integration and have also recognized that much has been written in terms of physical
integration and not social integration. However, Cummins and Lau assert that it is the social
dimension that contributes to positive effect on well-being of people with ID, not the physical. In
conclusion, the authors suggest that the priority should be placed not on the physical integration
of individuals; rather, it should be focused on increasing sense of connectedness to the
community itself in order to achieve inclusion that promotes well-being of individuals with
disability, particularly for those with ID.

As such, it has become evident that there are both physical and social dimensions of SI,
showing its multidimensionality. Similarly, researchers to this day argue how the concept of SI
itself arose, whether it is something that arose alongside with the emergence of social exclusion
(e.g. Berman & Phillips, 2000; Pierson, 2002) or it is something that emerged as a result of
understanding what and where human beings want to be (e.g. Donnelly & Coakley, 2002; Frazee,
2005). Bailey (2005) conducted a review of existing SI literature, and identified four dimensions
of SI: 1) spatial (minimizing various distances); 2) relational (sense of belonging and

acceptance); 3) functional (knowledge and skills improvement); and 4) power (change in locus
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of control). More specifically, Bailey offered the following definition by employing these four
dimensions within the context of sport:

[B] ringing individuals from a variety of social and economic backgrounds together

in a shared interest in activities that are inherently valuable (spatial); offering a

sense of belonging, to a team, a club, a programme (relational); providing

opportunities for the development of valued capabilities and competencies

(functional); and increasing ‘community capital’, by extending social networks,

increased community cohesion and civic pride (power). (Bailey, 2005, p.76)
This definition by Bailey will be used for the purpose of this study since not only is this sport
specific, but because it brings in all dimensions of definitions that currently exist.
Social Inclusion for Individuals with Intellectual Disability

Of all persons with disability, social exclusion of persons with ID has been a particular
focus of research (Myers, Ager, Kerr, & Myles, 1998). One of the reasons why persons with ID
have been a focus of research lies in the fact that life experiences of persons with ID are often
different from individuals with non-ID disability, whose disabilities are often more physically
visible. Research has shown that of all persons with disability, those with ID reported greater
experiences of social exclusion (Myers et al., 1998). Furthermore, research by SOI (2009d)
indicated a higher sense of full parity with peers without disabilities was perceived amongst
individuals with non-ID disability than those with ID in the areas of access to education, school
inclusion, and classroom inclusion. Therefore, this research suggests that because persons with
ID experience things differently than persons with non-ID disability, to simply conduct research
pertaining to persons with “disability” in general is rather hazardous as it may not be an accurate

representation of the ID population.
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As previously stated, several studies have identified various frustrations of persons with
disability outside of school, due to unwillingness of students without disabilities to interact
outside of this context, and limited opportunities to take part in sports or other social activities in
general (Ash et al., 1997; Low, 1996). What this conflicting evidence shows is that although
youth without disabilities understand the moral and societal messages of accepting disability,
simply understanding its importance has not coincided with their attitudes and willingness to
include their peers with ID outside of school. In other words, it has become evident that simply
providing opportunities for SI in schools does not translate to successful inclusion outside of
school or in the community at large.

Bronfenbrenner’s Ecological Theory

As previously discussed, SI pertains to all people. The success of SI can vary
significantly depending on the surrounding social ecology of the persons who are being
‘included.” To understand how the surrounding ecology impacts the individual, ecological theory
by Urie Bronfenbrenner may afford some systematic explanations. Ecological theory is a socio-
cultural view of human development and a comprehensive model of environmental effects
(Bronfenbrenner, 1979; Emory University, n.d.). In this theory, the developing person is at the
center of five distinct layers of environmental systems where the systems interact and influence
individual development (see Figure 1). Each of the five layers is distinct in that it has specific
sets of determinants that form the basis of the interaction with the developing person (Avan &
Kirkwood, 2010; Shaffer et al., 2002). These layers are namely: 1) microsystem (immediate
environment; e.g. family, peers); 2) mesosystem (connections between the microsystems; e.g.
child’s teacher and parents); 3) exosystem (the larger social system; e.g. neighbours,

community); 4) macrosystem (cultural values, customs, laws, social class); and 5) chronosystem
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(changes in environment over time; e.g. parent’s death, aging of the child). Any changes or
conflicts in one layer will affect other layers. In other words, this theory outlines the need to
consider not only the immediate environment, but also environment in a larger context to gain a
fuller picture of human development (Bronfenbrenner, 1992; Emory University, n.d.; McLeroy,
Bibeau, Steckler, & Glanz, 1988; Paquette & Ryan, 2001).
Special Olympics

With an estimated 200 million people in the world with ID, persons with ID are one of
the most marginalized populations, and have been discriminated against in many contexts (SOIL,
2009d). For example, many individuals with ID who have communication and language-related
disorders often find themselves being discriminated against or limited in their employment
prospects, educational opportunities, social opportunities, and their overall quality of life
(Warren, Brady, & Fey, 2004). Youth with ID, although they may be provided an opportunity to
be educationally included in mainstream schools, often experience social discrimination outside
of the school classroom (Siperstein et al., 2007). Despite the discrimination they face, persons
with ID have the right to participate in activities in which persons without ID or any other
disability participate. Such rights are acknowledged in Article 30 of the Convention of the Rights
of Persons with Disabilities which was established in December 2006. This article outlines the
importance to protect and ensure equal enjoyment of rights and fundamental freedoms, including
the right to participate in cultural life, recreation, leisure, and sports for persons with disability at
all levels (UN, 2006). Such rights need to be acknowledged and practiced in order for persons
with ID to be fully included in society.

Fighting to contribute to the empowerment and overall improvement of the lives for

persons with disability has been the causal force of the disability movement that began in the last
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half of the 20" century (Oliver, 1990). Special Olympics (SO) is a world-wide organization that
was founded in 1968 and uses sports to empower individuals with ID; however, SO not only
focuses on the individual with ID, but also considers their surrounding social ecology and
inclusion. Such are reflected in the mission:

“The mission of Special Olympics is to provide year-round sports training and

athletic competition in a variety of Olympic-type sports for children and adults with

intellectual disabilities, giving them continuing opportunities to develop physical

fitness, demonstrate courage, experience joy and participate in a sharing of gifts,

skills and friendship with their families, other Special Olympics athletes and the

community” (SOI, 2010, para. 2.).
The SO movement has spread to 180 countries with over 2.8 million athletes, 750,000 volunteers,
and 300,000 coaches. Approximately 30,000 competitions are held every year worldwide, as
well as the World Games which takes place every four years (SOIL, 2009a; SOI, 2009c). SO is
also actively being practiced in Canada with more than 34,000 athletes, 16,000 volunteers, and
13,000 trained coaches nationwide. Mandates proposed by Special Olympics Canada (SOC)
align with the overall SO mandate as SOC aims to change attitudes of people without disabilities
regarding individuals with disabilities, increase community awareness, and to build a stronger
and supportive community for persons with ID (SOC, 2011). In addition, SOC also hopes to
“[b]e a change agent for social inclusion - advocating for and providing all athletes with
opportunities for integration through sport” (SOC, 2010, “Opportunity & Accessibility”, para.l).

Needless to say, an organization such as SO provides sport activities to children and

youth with ID who often find limited opportunities to take part in sport activities outside of

school. Interactions with volunteers and coaches may provide opportunities which they otherwise
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may not have in school, and may impact their psychosocial development. For example, Dykens
and Cohen (1996) found that social competence increased as a result of participation in Special
Olympics. However, other areas of psychosocial development need to be examined through the
use of a comprehensive framework such as the one proposed by Petitpas et al. (2005). Thus, one
purpose of this research was to examine the effectiveness of SO in fostering psychosocial
development. In addition, although effort is being put forth by SO to be an agent for SI, no
research to date has examined the perceived impact of SO on SI. Therefore, a second purpose of
this research was to examine how SO is perceived as impacting SI. Consequently, there were two
specific research questions: 1) Is participation in Special Olympics programs perceived as
impacting the psychosocial development of youth with ID?; and 2) Is Special Olympics
perceived as contributing to the social inclusion movement?
Method

Mixed Methods

The present study was a large scale study that intended to examine various aspects of
psychosocial development and SI within the context of SO. Mixed methods were utilized for this
research as mixed methods “combines elements of qualitative and quantitative research
approaches (e.g., use of qualitative and quantitative viewpoints, data collection, analysis,
inference techniques) for the broad purposes of breadth and depth of understanding and
corroboration” (Johnson, Onwuegbuzie, & Turner, 2007, p.123). Of the six primary mixed
methods designs proposed by Creswell, Plano Clark, Gutmann, and Hanson (2003), study 1
utilized concurrent triangulation strategy and study 2 utilized concurrent nested strategy.

In concurrent triangulation strategy, qualitative and quantitative data are collected

concurrently, and the two methods are often integrated at the interpretation phase (Hanson,
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Creswell, Plano Clark, Petska, & Creswell, 2005). The priority is equally given to both methods,
and the two methods are used to confirm, cross-validate or corroborate findings. However, in
practical application, priority can also be given to either one of the methods (Creswell, 2003).
This strategy tends to be favoured by those researchers who aim to incorporate both qualitative
and quantitative measures within a single study (Creswell et al., 2003; Morgan, 1998).
Specifically in Study 1, the quantitative data (i.e. online survey) which reflected the perceptions
of PYD by parents and coaches/volunteers involved in SO across Canada and the qualitative data
(i.e. interviews) that reflected perceptions of PYD by athletes, parents, and chapter
representatives involved in SO were used to interpret (in)consistencies of the two data sets and
cross-validate. The qualitative data was also used to provide a more in-depth understanding of
athletes, parents, and chapter representatives’ perceptions of whether and how SO was
contributing to psychosocial development.

On the contrary, researchers who use concurrent nested strategy (Study 2) understand that
the single data set may not be sufficient to explain questions that arise within the large
quantitative or qualitative study, and therefore use this design to gain broader perspectives by
using multiple methods instead of one (Creswell & Plano Clark, 2007). Priority can be given to
either qualitative or quantitative methods; however, the method that is given less priority is
embedded or nested within the predominant method (Muncey, 2009).The embedded method
serves one of following two roles: (a) to pose a different question than the one posed by the
predominant method (i.e. pose a question of secondary nature), or (b) to seek information from
different groups, levels and angles. The integration of the two methods occurs at the analysis
phase of the project (Creswell, 2003; Creswell et al., 2003). For Study 2, priority was given to

qualitative method as quantitative data obtained through online survey was only used to gain an
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overall sense of whether stakeholders across Canada perceive SO as a contributing organization
in SI movement, especially from coaches/volunteers as they were not interviewed. Similar to
study 1, the qualitative data (i.e. open-ended online survey questions and interviews) provided a
more in-depth understanding of how individuals define SI and whether they perceive SO as
contributing to SI, whilst providing insight into everyday issues they face regarding SI.
Pilot Study

Pilot interviews took place prior to the actual data collection process to finalize the
interview questions, such as the clarity and the order of the questions asked. This process was
necessary to ensure questions in the interviews, especially the athlete interviews, were asked in
the most effective manner to extract quality and valuable answers. Two sets of pilot interviews
were conducted with two athletes and their parent(s) who live in the Ottawa-Gatineau area and
participate in SO programs in Ottawa. In addition, one interview was conducted over the phone
with a chapter representative from Special Olympics Ontario (SOO). All interviews were
transcribed verbatim, and based on the observations made during the interview by the researcher
and feedback provided by an independent auditor based on the transcriptions, minor changes
were made to the interview questions such as changing the order of questions, splitting a few
questions into two separate questions and adding a question to the parent interview about what
type of school their child attends.
Participants

Participants of this research included chapter representatives, coaches/volunteers, parents
of athletes, and athletes involved in SO across Canada. However, because of the vast range of
coaches/volunteers who are involved with SO, only those who met the following criteria were

eligible to participate: 1) aged 18 years or older, 2) coaching/volunteering for at least one year,
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and 3) in regular contact (i.e. at least monthly) with the athletes. Thus, one-time event volunteers
such as regional, provincial, national games and/or fundraising volunteers were not eligible. The
coaches/volunteers and athletes recruited were those who participate in the regularly offered
SOC official sport programs (e.g., athletics, swimming, floor hockey, figure skating, and alpine
skiing).

In total 317 individuals responded to the online survey. However, due to the inclusion
criteria outlined above, 43 of the 317 responses were excluded. Six participants were under the
age of 18 and therefore their survey automatically ended after the this first question, 12
participants reported not having at least monthly contact with the youth and therefore their
survey ended after this question, 25 participants had been involved in SO for less than one year
and the survey ended after they answered this question. In addition, 10 parent surveys were
excluded because they had only completed the first few questions of the demographic
questionnaire.

Therefore, 274 participants (139 coaches/volunteers, 135 parents) completed the online
survey. One hundred and seventy-two participants completed the volunteer/coach survey. Sixty-
four of respondents were male, and 75 were female, whose age range varied from 18 to 78.
Respondents identified themselves as one or more of the following: coach (n = 127), volunteers
(n="77), and/or administrator (n = 44). Fifty-eight of the respondents also identified themselves
as a parent of a SO athlete. The median years of SO involvement was 9.8 years.

A total of 135 responded to the parent survey. Thirty-three of respondents were male, and
102 were female, with age ranging from 33 to 80. Eight respondents had more than one child
with ID participate in SO as an athlete. Responses of the type of ID of their child included Down

syndrome/trisomy 21 (n = 49), autism/PDD/PDD-NOS (n = 24), developmental delay (n =21);
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and other (n = 41) such as, but not limited to ADHD, epilepsy, Phalen-McDermid syndrome,
Prader-Willi syndrome, Aspergers syndrome, and Fragile X syndrome. The most popular sports
were aquatics (n = 64), 5 & 10-pin bowling (n = 63), and athletics/track & field (n = 52) which is
consistent with participation across SO as the top three SO sports are 5-pin bowling (n = 14,539),
athletics/track & field (n = 9,572), and aquatics (n = 7,451) which was followed by 10-pin
bowling (n = 4,789) (SOC, personal communication, April 27" 2011). Parents were also
involved with SO as a coach (n = 51), volunteers (n = 81), or administrators (n = 42).

For the interviews, 12 athletes, 12 parents, and four chapter representatives across
Canada were asked to participate for a total of 28 interviews. Those chapters included British
Columbia, Ontario, Quebec, and Nova Scotia, allowing for a good representation of the
population across Canada. More specifically, three athletes (ages 12-21) from each of the
selected four provinces with varying levels of SO experience were asked to participate in the
interview.

Procedure

In the present study, data for both study 1 and study 2 were collected concurrently
through an online survey and in-person interviews. Once the online survey was created, the link
to the online survey was distributed to potential participants through the e-mail by either SOC,
chapter/regional representatives (see Appendix E) who had access to the list of potential
participants. In addition, with assistance from SOC staff and chapter representatives, the online
survey link was posted on the website in hope to increase the number of respondents.

For the athlete interviews, participants were required to be verbally competent to take
part in a semi-structured interview; therefore, chapter representatives (e.g. sport managers) who

are most familiar with the athletes who were verbally competent in their province were contacted
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to each select three athletes (see Appendix D). Twelve parents, those of the athletes, were also
interviewed. Finally, four chapter representatives were interviewed. SOC staff that had regular
contact with numerous chapter representatives across the country were asked to suggest chapter
representatives who are most familiar with the local programs (see Appendix C for recruitment
text for SOC staff). The researcher had previous contact with SOC staff as well as chapter
representatives across Canada because the researcher served on the Athlete Development Sub-
Committee for SOC from 2009 to 2011. Therefore, there was confidence in the recruitment
strategy as a relationship of trust had developed between the researcher and the staff who
assisted in the recruitment of participants for the research.

A letter of information detailing the research project (see Appendix A & B), a consent
form (see Appendix G & H), and an athlete assent form (see Appendix F) approved by the
University of Ottawa’s ethics committee were provided to the participants. The letter, consent
form, and assent form were sent prior to the interview by e-mail, which allowed enough time for
participants to review the details and ask questions if necessary. Duplicate copies were given to
each participant upon signing at the time of the interview, so that both the interviewee and the
researcher could have a signed copy for their records.

Measures

Online survey. Online surveys were posted on Survey Monkey in both official languages.
Two versions of the survey were posted: one for parents, and another one for coaches/volunteers
(see Appendix J & K). As explained above, the website link for the questionnaire was distributed
to parents, coaches, and volunteers via e-mail through Special Olympics Canada chapters and
regional representatives. The survey was online for a period of three months (December 2010-

March 2011).
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The survey for parents consisted of 6 sections: 1) Demographic profile; 2) Special
Olympics involvement; 3) Impact of Special Olympics on the psychosocial development of
athletes (for child 1 in case there is more than one child in the household participating in Special
Olympics); 4) Impact of Special Olympics on the psychosocial development of athletes (— for
Child 2 — if applicable); 5) Impact of Special Olympics on daily life; and 6) Impact of Special
Olympics on SI. The survey for coaches and volunteers consisted of 3 sections: 1) Demographic
profile; 2) Special Olympics involvement; 3) Impact of Special Olympics on the psychosocial
development of athletes. These surveys were created based on the measures used in previous
research examining whether the context of high school sport fosters youth development (Forneris,
Camiré, & Trudel, 2010). The majority of questions were quantitative in nature; however, a few
questions were open-ended, allowing participants to elaborate on their answers. The initial page
of all versions of the survey explained the details of the project, qualification of the researcher,
affiliation, contact information in case of questions, and informed consent.

Interviews. Semi-structured individual interviews took place concurrently with the
online survey. Recommended athletes and their parents were asked by their chapter
representatives to contact the researcher by e-mail or phone to schedule an interview (see
Appendix P for initial e-mail response). For interviews conducted in Quebec, Special Olympic
Quebec (SOQ; Olympiques spéciaux Québec) staff arranged all interviews as they all took place
at SOQ office since many interviews were conducted in French or were bilingual, and were
conducted with the assistance of SOQ staff while the researcher was present in the same room.
Having a staff from SOQ to be the translator was essential as the person translating also had

knowledge as to how to effectively communicate with individuals with ID. Prior to the interview,
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parents were asked to fill out a pre-interview questionnaire (see below for details) to gain
background information on the athlete.

The athlete interviews were approximately 30 minutes in length and the interview
questions pertained to their experiences in SO and possible changes in their lives as a result of
participation (See Appendix M). Athletes were asked to bring and share photographs taken
during their participation in SO to the interview. It has been suggested that use of photography is
also beneficial in that “images evoke deeper elements of human consciousness than do words”
(Harper, 2002, p.13). When photo-interviewing is employed in social research, photography is
used to provoke response (Hurworth, 2003). The approach taken in this study is called “reflexive
photography”, in which participants provided photographs that they produced and discussed
them with the researcher. In other words, reflexive photography provides an opportunity for
participants to react and reflect on the deeper meanings of their own photographs throughout the
interview (Parker, 2006). It is the image itself that generates data, and it is “reflexive” as the
participants share their meaning of their photographs to reflect back on their experience (Harper,
1987). Therefore, using photographs taken during their SO participation, athletes were able to
discuss the image with the researcher to reflect on the deeper meaning of their participation in
SO. Interviews with the athlete took place prior to the parent interview, so that parents could be
asked to clarify certain things mentioned during athlete interview, if necessary.

The parent interviews lasted between 45 minutes to two hours. Parents were asked
questions pertaining to their perceptions regarding how SO has impacted the psychosocial
development of their child and their perceptions of the role SO plays in SI (see Appendix N).
Interviews with chapter representatives lasted between 45 minutes to 1.5 hours. They were asked

questions pertaining to current status of youth athlete participation, issues surrounding
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participation and recruiting youth athletes, and the role of SO in the SI movement (see Appendix
0).

Pre-interview questionnaire. Upon scheduling an interview, a one page pre-interview
questionnaire was sent by the researcher via e-mail to parents of athletes who had agreed to
participate in a face-to-face interview. Questionnaires were asked to be returned to the researcher
at least two weeks prior to the interview. The intention of this pre-interview questionnaire was to
gain basic information of the athlete prior to the interview. Information asked included past
involvement in SO and other sporting activities, as well as their participation in provincial,
national, and/or world games. Given that the interviewee, the athlete, has an ID, this pre-
interview questionnaire was critical to helping the researcher understand the basic background
information of the athlete ahead of time and provided the researcher with an idea of how to build
rapport with the interviewee. In addition, it was also beneficial as the researcher did not have to
ask the athlete to clarify all details that may come up during the interview. It is not uncommon
for persons with ID to be distracted and become off track from the main topic when they are
asked to clarify little details.

Immediately following the interview, all English interviews were transcribed verbatim by
the researcher. Two bilingual graduate students were hired to transcribe interviews conducted in
French, and translate the interviews into English upon signing a confidentiality form (see
Appendix I). After all interviews were transcribed and all French documents were translated, the
data analysis for both study 1 and 2 were conducted using data from both the online survey and

the interviews. Details of the data analysis procedures are outlined in the following subsection.
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Data Analysis

Data analysis for the quantitative data obtained through the online survey was analyzed
using the data analysis software SPSS18.0. The analyses in SPSS were primarily descriptive in
nature (e.g. mean, standard deviation), as the purpose was to examine whether parents, coaches
and volunteers perceive SO as contributing to psychosocial development and SI. In addition, t-
tests were conducted to examine whether perceptions of SO differed across the different
stakeholders. For the present study, qualitative data were coded and analyzed using Interpretive
Phenomenological Analysis (IPA) (Smith & Osborn, 2003, 2008) method. Given that the
purpose was to gain an understanding of the perceptions and experiences of athletes with ID, it is
important that the form of analysis was appropriate and consistent with this purpose. IPA is a
phenomenological method which asserts that gaining direct access into a participant's life world
is impossible, and focuses on exploring participants' perceptions of their experiences (Smith &
Osborn, 2003, 2008; Willig, 2001). The IPA process is iterative and transcripts are read through
multiple times. During the first two readings, notes were made alongside the left margin to
highlight interesting or significant responses. In subsequent readings, the right margin was used
to note any emerging themes that captured the essence of what the participant stated or reflected.
A master list of themes was developed and then excerpts from the transcripts were provided to
support the identified themes. The results were then reviewed by an independent auditor that is
familiar with qualitative data analysis who provided feedback for theme integration, additions
and/or clarifications (Smith & Osborn, 2008). The software program NVivo7.0 (QSR
International Pty Ltd, 2007) was used to organize data and to help in identification of quotes that

supported the emergent themes.
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Presentation of the Articles

Given the size of the research, this research is presented in two separate articles. In the
first article, perceptions of how SO participation fosters psychosocial development using the
framework proposed by Petitpas et al. (2005). This article has been prepared for submission to
the Adaptive Physical Activity Quarterly. The second article placed a focus on the qualitative
data obtained to examine how various stakeholders perceive SO participation contributes to SI,
using Bronfenbrenner’s (1979, 2005) ecological theory. The second article was prepared for
submission to the Journal of Sport and Social Issues. As stated in the previous sections, both

studies utilized mixed methods approach, although taking slightly different approaches.
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Abstract
Positive youth development (PYD) is a field of study that developed as a result of increasing
interest in developmental science (Lerner, 2005). In recent years, a growing number of PYD
researchers have examined the context of sport and have acknowledged that participation in sport
has the potential to foster psychosocial development (Coté & Fraser-Thomas, 2007; Fraser-
Thomas, Cété, & Deakin, 2005). As sport is now widely practiced by a variety of individuals,
research in PYD needs to examine how sport can impact the development of different
populations, including persons with disabilities. To date, research on youth with disabilities in
general has focused on physical disability and very little, if any, research has included youth with
intellectual disabilities (ID). Special Olympics Canada (SOC) is an organization that provides
youth with ID the opportunity to participate in sport; however no research has examined whether
such participation has an impact on the psychosocial development of its athletes. The purpose of
this study was to examine whether participation in SO programs was perceived by stakeholders
as fostering psychosocial development. A number of themes and subthemes emerged from the
data including the meaning of Special Olympics, relationships with coaches, life skills, and
quality assurance of SO programs and indicated that SO is not simply an organization that
provides opportunities for sport participation but one that provides an opportunity for youth with

ID to excel in life.
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Introduction

Positive youth development (PYD) is a field of study that developed as a result of
increasing interest in developmental science (Lerner, 2005). It focuses on understanding how
youth can develop assets such as life skills, values, and knowledge to enhance their potential as
opposed to focusing on deficit correction (Damon, 2004; Danish, Forneris, & Wallace, 2005;
Gould & Larson, 2008; Lerner, 2005; Lerner, Almerigi, Theokas, & Lerner, 2005). This
evolvement in the approach to studying adolescence can be seen as a “paradigm shift from
deterrence to development” (Roth & Brooks-Gunn, 2003, p.94). In other words, from a PYD
perspective, youth are essentially viewed as resources to be developed, and not resources that
need to be fixed or managed (Lerner, Alberts, Jelicic, & Smith, 2006; Roth & Brooks-Gunn,
2003).

Sport is a cultural phenomenon that has spread throughout the world (Harvey & Houle,
1994). As a result, sport is enjoyed by people of various ages, gender, disabilities, and ethnicities.
With respect to Canada, over 51 percent of children and youth ages 5 to 14 and 59 percent of
youth ages 15 to 19 participate in some form of sport (Statistics Canada, 2005, 2006). In recent
years, an increasing number of PYD researchers have conducted research examining youth
development in the context of sport and have acknowledged that participation in sport has the
potential to foster psychosocial development (Coté & Fraser-Thomas, 2007; Fraser-Thomas,
Coté, & Deakin, 2005). Furthermore, sport is perceived as a context that can play a major role in
person’s development across their life-span (Danish, Petitpas, & Hale, 2007).

Attributes essential to what has been defined as PYD have been identified through years
of research; for example, the five C’s (i.e. competence, confidence, character, connection, and

caring/compassion) by Lerner, Fisher, and Weinberg (2000), the 40 developmental assets by
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Benson (1997), and life skills by Danish and Hale (1981). Most of the research within the
context of sport has focused primarily on the development of life skills. Life skills are defined as
“skills [i.e. behavioural, cognitive, interpersonal, or intrapersonal] that enable individuals to
succeed in the different environments in which they live, such as school, home and in their
neighbourhoods” (Danish, Taylor, Hodge, & Heke, 2004, p.40). Sport can provide an optimal
context for the development of life skills, as life skills and sport skills can both be learned
through demonstration, modeling, and practice (Danish, Forneris, Hodge, & Heke, 2004). In fact,
some researchers emphasize the importance of learning life skills more so than learning sport
skills, and have argued that it should be the primary goal in sport participation (Perkins & Noam,
2007). Moreover, research in recent years has shown that youth can learn life skills through their
participation in sport (Camiré, Trudel, & Forneris, 2009a; Danish & Hale, 1981; Theokas,
Danish, Hodge, Heke, & Forneris, 2008; Gould & Carson, 2008; Holt, Tink, Mandigo, & Fox,
2008; Perkins & Noam, 2007).

As sport i1s now widely practiced by a variety of individuals, research in PYD needs to
further examine how sport can impact the development of different populations, including
persons with disabilities. Disability currently affects 10 percent of the world’s population,
including 4.4 million people in Canada. Of the 650 million people living with disability, 200
million people are estimated to have an intellectual disability (ID; Disabled World, n.d., 2008;
Special Olympics Inc. [SOI], 2009). Given this large number, research should unquestionably
shed a light and importance on persons with ID as much as any other individual. To date, many
studies that have examined the impact of sport on youth with disabilities have focused
significantly on youth with physical disabilities and/or have focused on examining the health

related benefits. For example, Johnson (2009) conducted a systematic review of studies to
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analyze the benefits of physical activity for persons with developmental disability, which found
that although health benefits may vary depending on the type of sport, benefits of physical
activity include improved gross motor function and aerobic capacity, and higher levels of
satisfaction amongst participants and parents. Other studies include research on quality of life as
well as social factors such as differences in perceived physical competence and self-worth in
variety of settings (e.g. segregated, adapted, integrated, sedentary) (e.g. Ninot, Bilard, &
Delignieres, 2005). Identifying such benefits have undoubtedly made great contributions in
fostering the idea that sport participation is beneficial for persons with disabilities. Nevertheless,
despite an increase in research on PYD as well as on the importance placed on disability sport
itself, very little research has examined how sport may play a role in the psychosocial
development, in particular the life skills, of youth with disabilities, and even less research has
focused on youth with ID. Accordingly, research examining how participation in sport may be
impacting the development of youth with ID is warranted.

Special Olympics (SO) is a global organization that provides sport programs for
individuals with ID including youth. Special Olympics Canada (SOC), the governing body of SO
in Canada, 1s “dedicated to enriching the lives of Canadians with an intellectual disability
through sport” (SOC, 2010, “SOC Mission Statement”, para.l). The number of participants
involved in SOC continues to increase with child and youth participants showing most growth.
Between September 2010 and January 2011 SOC saw a 14% increase in participation for ages 2-
6, an 8.5% increase for ages 7-12, and a 1.5% growth for ages 13-21. In total, 9,939 athletes aged
between 13 and 21 participate in SOC, in addition to 2,700 athletes between ages 2-12 (SOC,

personal communication, April 27" 2011).
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A number of scholars assert that it is not sport itself but how the context of sport is
structured that determines whether sport facilitates or inhibits the development of youth (Danish,
Petitpas, & Heke, 1993; Mahoney & Stattin, 2000; Petitpas & Champaign, 2000; Petitpas,
Cornelius, Van Raalte, & Jones, 2005). Upon discovering that many youth sport programs fail to
provide programs in a structured manner that would facilitate development of youth, Petitpas et
al. (2005) developed a framework to guide the development of youth sport programs that aim to
foster psychosocial development, and to examine its effectiveness.

The framework is made up of four components: 1) context; 2) external assets; 3) internal
assets; and 4) research and evaluation (Petitpas et al., 2005; Petitpas, Cornelius, & Van Raalte,
2007). Petitpas et al. (2005) assert in order for programs to foster psychosocial development that
the sport context must be a safe environment in which youth are participating in an activity
because they desire to participate (want to), and not because they are forced to do so (have to0).
The youth need to have external assets, meaning older adults such as coaches and volunteers
who support them, appropriately challenge them to grow, and with whom they can develop a
relationship that occurs and is maintained over an extended period of time. Youth also need to be
intentionally taught internal assets, which include, but are not limited to life skills, a sense of
identity, a sense of purpose, and confidence. Programs must also intentionally support and
encourage the use of these skills in everyday situations in order to enhance the transferability of
life skills from sport into other life domains. The final component, evaluation and research,
simply recognizes the need to utilize a comprehensive evaluation system to understand benefits,
impacts, and efficacy of the program. When these four components are fulfilled in a program it is
likely that the program will foster the psychosocial development of its participants (Petitpas et al.,

2005).
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To date, no comprehensive evaluation or research has been conducted to examine the
impact participation in SO programs may have on the psychosocial development of youth with
ID. As such, the purpose of this study was to examine whether participation in SO programs was
perceived to be fostering psychosocial development.

Method
Design

A mixed methods approach was the chosen for this research study. Mixed methods
“combines elements of qualitative and quantitative research approaches (e.g., use of qualitative
and quantitative viewpoints, data collection, analysis, inference techniques) for the broad
purposes of breadth and depth of understanding and corroboration” (Johnson, Onwuegbuzie, &
Turner, 2007, p.123). More specifically, this study utilized concurrent triangulation strategy,
which is one of the six mixed methods designs proposed by Creswell, Plano Clark, Gutmann,
and Hanson (2003). Qualitative and quantitative data are collected concurrently in this strategy,
and often integrate at the interpretation phase (Hanson, Creswell, Plano Clark, Petska, &
Creswell, 2005). Although priority can be given to a specific method only for practical
application, usually no priority exist between the two methods, and the two methods are used to
confirm, cross-validate or corroborate findings (Creswell, 2003). In this particular study a
quantitative online survey and qualitative semi-structured interview were employed.
Participants

Online survey participants. Online survey participants included parents of SOC athletes,
as well as volunteers and coaches of SOC programs. Due to the vast range of volunteers and
coaches, inclusion criteria were set to include only those who 1) were 18 years or older, 2) had

been volunteering/coaching for at least one year, and 3) had regular contact (i.e. at least monthly)
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with the athletes. In addition, coaches being recruited were those who participate in the regularly
offered SOC official sport programs (e.g., athletics, swimming, floor hockey, figure skating, and
alpine skiing). Based on this parameter, one-time event volunteers such as regional, provincial,
national games and/or fundraising volunteers were not eligible.

One hundred and thirty nine participants completed the volunteer/coach survey. Sixty-
four of respondents were male, and 75 were female, whose age range varied from 18 to 78.
Respondents identified themselves as one or more of the following: coach (n = 127), volunteers
(n=177), and/or administrator (n = 44). Fifty-eight of the respondents also identified themselves
as a parent of a SO athlete. The median number of years of SO involvement was 9.8 years. A
total of 135 responded to the parent survey. Thirty-three of respondents were male, and 102 were
female, with age ranging from 33 to 80. Eight respondents had more than one child with ID
participate in SO as an athlete. Responses of the type of ID of their child included Down
syndrome/trisomy 21 (n = 49), autism/PDD/PDD-NOS (n = 24), developmental delay (n = 21);
and other (n = 41) such as, but not limited to ADHD, epilepsy, Phalen-McDermid syndrome,
Prader-Willi syndrome, Aspergers syndrome, and Fragile X syndrome. The most popular sports
were aquatics (n = 64), 5 & 10-pin bowling (n = 63), and athletics/track & field (n = 52) which is
consistent with participation across SO as the top three SO sports are 5-pin bowling (n = 14,539),
athletics/track & field (n =9,572), and aquatics (n = 7,451) which was followed by 10-pin
bowling (n =4,789) (SOC. personal communication, April 27" 201 1). Parents were also
involved with SO as a coach (n = 51), volunteer (n = 81), or administrator (n = 42).

Interview participants. A total of 28 interviews were conducted: 12 SO youth athletes,
12 parents, and four chapter (provincial) representatives from across Canada. British Columbia,

Ontario, Quebec, and Nova Scotia were chosen as this selection provided good representation
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across Canada. More specifically, three athletes (ages 12-21) from each of the selected four
provinces with varying levels of experience were asked to participate in the interview.
Participating athletes with ID had to be verbally competent to take part in a semi-structured
interview; therefore, chapter representatives (e.g. sport managers) who are most familiar with the
athletes and their communication skills in their province were contacted to each select three
athletes.

The average age of athletes who were interviewed was 16 but their ages ranged from12 to
21. One athlete had already graduated from high school, while others were currently in special
education schools or inclusion/integration schools. The diagnosis of the athletes varied, such as
Down syndrome, autism, microdeletion 22Q11, or simply a learning, developmental, or
intellectual disability. All but two athletes had participated in at least provincial level games,
some as far as world games. Many athletes participated in more than one sport: some even
participated in three to four SO sports per season. Parents who were interviewed were parents of
the athletes completing the interviews. Finally, four chapter representatives were interviewed.
These chapter representatives were recommended by a SOC staff. This staff member was asked
to recommend those chapter representatives who had a good understanding of their local
programs.
Procedures

The data from the quantitative online survey and in-person interviews were collected
concurrently. For the online surveys, an e-mail was sent out to12 chapter representatives
containing the details of research and links to the online surveys on Survey Monkey. In this e-

mail, chapter representatives were asked to forward a text to invite participants using the most
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appropriate approach for their chapter, such as e-mail, newsletter, and/or website. Responses for
the online surveys were collected over a three month period (December 2010- March 2011).

For the interviews, four chapter representatives from selected chapters in British
Columbia, Ontario, Quebec, and Nova Scotia, were initially recommended by SOC staff as those
being most familiar with their local programs and athletes. The selected representatives were
then contacted via e-mail, seeking for their assistance in recommending three athletes and their
parent(s) for an interview, as well as their participation in an interview. The interviews were
conducted in February and March 2011.

Measures

Online survey. An online survey was created based on research examining whether the
context of high school sport fosters youth development (Forneris, Camiré, & Trudel, in press).
Two types of surveys were created using Survey Monkey: the parent survey, and the
volunteer/coach survey. Both surveys were offered in both Canadian official languages (i.e.
English & French). The survey for parents comprised of six sections: 1) Demographic profile; 2)
Special Olympics involvement; 3 & 4) Impact of Special Olympics on the psychosocial
development of athletes (Section 4 in case there is more than one child in the household
participating in Special Olympics); 5) Impact of Special Olympics on daily life. More
specifically for sections 3 and 4 there was one question stem (“Participation in Special Olympics
programs allows my child to...”) with 23 life skill items (e.g., effectively communicate with
others, set and attain goals, develop a sense of teamwork) on a 5-pt likert scale (strongly agree to
strongly disagree). Section 5 consisted of two open-ended questions: “How has Special
Olympics helped your child in daily life situations?” and “Briefly describe what Special

Olympics means to you and your child” to allow participants to elaborate and provide specific
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examples. The survey for coaches and volunteers consisted of 3 sections: 1) Demographic
profile; 2) Special Olympics involvement; 3) Impact of Special Olympics on the psychosocial
development of athletes. Section 3 was the same as the parents except “athletes” rather than “my
child.”

Interviews and pre-interview questionnaire. The interviews conducted were semi-
structured in nature, and were conducted in either English or French. As stated above interviews
were conducted with athletes, parents and chapter representatives. The athlete interviews
averaged 30 minutes in length and primarily asked questions pertaining to their experiences in
SO. To facilitate the interview process athletes were asked to share photographs they had taken
during their participation in SO. This approach is known as “reflexive photography” and
provides an opportunity for participants to react and reflect on the deeper meanings of the
photographs through the interview (Parker, 2006). When photo-interviewing is employed in
social research, the photograph(s) is used to provoke a response (Hurworth, 2003). It is the image
itself that generates data which is “reflexive” because the participants share their meaning of the
photographs to reflect back on their experience (Harper, 1987). Research has shown that “images
such as photographs evoke deeper elements of human consciousness than do words” (Harper,
2002, p.13). Therefore, it was believed that using photographs taken during their SO
participation would allow the athletes to reflect on the deeper meaning of their participation in
SO.

Prior to the interviews with athletes, parents were also asked to fill out a one page pre-
interview questionnaire in order to gain background information about the athletes. Questions
included past involvement in SO and other sporting activities, and past participation in provincial,

national, and/or world games. This pre-interview questionnaire was considered a critical process
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in order for the researcher to gain basic background information of the athlete ahead of time to
build rapport with the interviewees. In addition, it was thought that this process would be
beneficial to keeping the athlete more focused during the interview because it is not uncommon
for persons with ID to be distracted when they are asked to clarify small details.

Parent interviews lasted between 30 to 45 minutes. They were asked questions pertaining
to their perceptions regarding how SO have impacted the psychosocial development of their
child. The interviews with chapter representatives lasted between 45 minutes to an hour, and the
questions pertained to current status of youth athlete participation, and issues surrounding
participation and recruiting of youth athletes. French interviews were conducted with the
assistance of a bilingual staff from Special Olympics Quebec (SOQ; Olympiques spéciaux
Québec). All of the interviews were audio-recorded.

Data Analysis

Quantitative data obtained through online surveys was analyzed using SPSS 18.0. The
analysis was descriptive in nature, as the purpose was to examine whether parents, coaches, and
volunteers perceive SO as contributing to psychosocial development of athletes with ID. T-tests
were also conducted to examine differences in perceptions of life skill development for the 23
life skills. Interpretive Phenomenological Analysis (IPA) (Smith & Osborn, 2003, 2008) method
was used to code and analyze qualitative data obtained through interviews, which were
transcribed verbatim following each interview. IPA is a phenomenological method which asserts
that gaining direct access into a participant's life world is impossible, and focuses on exploring
participants' perceptions of their experiences (Smith & Osborn, 2003, 2008; Willig, 2001).
NVivo 7.0 (QSR International Pty Ltd, 2007) was used to organize data and to help in

identification of quotes that support the emergent themes. Participant identification codes were
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assigned for each participant (BC= British Columbia, NS= Nova Scotia, ON= Ontario, QC=
Quebec; A= Athlete, CR= Chapter Representative, P= Parent). Furthermore, for identification
and confidentiality purposes, numbers are employed in relation to the order participants were
interviewed. For example, a third athlete interviewed in Quebec was coded as QCA3. The
province was omitted for quotes from chapter representatives as only one person was
interviewed from each province.
Results

The results are presented in two sections. The first section presents the quantitative
results while the section presents the qualitative results.
Quantitative Results

Descriptive statistics for each of the life skill items for coaches/volunteers and parents are
presented in Table 1. These results indicate that both coaches/volunteers and parents perceive SO
as facilitating the development of life skills as the mean scores ranged from 3.98 (develop
leadership) to 4.47 (foster social connections) on a scale from 1 to 5. Results of the t-tests
showed significant differences (p > .05) on 14 of the life skill items. More specifically, parents
scored significantly lower than coaches/volunteers for the following life skills: Effectively
communicate with others, ¢ (276) = 3.313, p = .001; Gain self-control, ¢ (275) = 2.506, p = .013;
Develop concentration skills, # (275) = 3.875, p = .000; Set and attain goals, ¢ (276) = 3.498, p
=.001; Develop a sense of fairness, ¢ (276) = 2.015, p = .045; Develop a sense of
sportpersonship, ¢ (275) = 4.635, p = .000; Develop a sense of teamwork, 7 (276) =3.597, p
=.000; Respect others, ¢ (276) = 3.372, p = .001; Develop leadership, 7 (265.657) = 3.641, p
=.000; Develop self-confidence, 7 (274) = 2.742, p = .007; Foster social connections, ¢ (260.400)

=2.920, p = .004; Develop a sense of purpose, ¢ (276) =2.329, p = .021; Develop a sense of
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identity, ¢ (259.541) = 2.564, p = .011; and Develop a positive view of personal future, ¢
(261.885) =3.457, p = .001.

No significant differences (p > .05) were found for the following nine life skills: Develop
compassion, ¢ (275) = 1.137, p = .257; Be honest, ¢ (275) = 1.594, p = .112; Be responsible, ¢
(275)=1.751, p = .081; Accept criticism and feedback from others, 7 (275) = 1.500, p = .135;
Effectively deal with winning and losing, 7 (276) = 1.815, p = .071; Working with people they
don’t necessarily like, # (273) = .893, p = .373; Be a team player, ¢ (276) = .272, p = .786;
Develop a good work ethic, ¢ (276) = 1.508, p = .133; and Have a sense of right or wrong, ¢ (276)
=1.322,p=.187.

Qualitative Results

A number of themes and subthemes emerged from the interview data. The overarching
themes included: (1) The meaning of Special Olympics; (2) Relationships with coaches; (3) Life
skills; and (4) Quality assurance of SO programs.

The meaning of Special Olympics. Within this first theme, a number of subthemes
emerged and provide an understanding of what SO means to the athletes, parents, and
coaches/volunteers involved in the organization. These subthemes included: A positive place to
be; sense of acceptance and social support; and the earlier the better.

A positive place to be. All of the athletes expressed positive feelings toward SO such as
“It’s beneficial for health, but also to meet new people and make friends” (QCAT1) and “I just
have fun” (NSA2). When asked what they like about SO, an athlete stated:

Meeting new friends and achieving my goals, and winning some bling bling!...I

suggest for those that aren’t involved with SO to get involved because it’s one of
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the most incredibly fantastic programs to be a member of, as you learn a lot and

have fun! (ONA3)

All parents also expressed positive feelings about SO. One parent stated “It means a whole new
world. Friendships, socializing, athletics” (NSP2). In addition to parent networks, some parents
noted SO also provides parents with a sense of pride: “it [SO] gives you a pride as a parent...that
my daughter is a successful athlete” (BCP2). Similarly, a parent stated:

You don’t think it [SO] is something that will be special, that will bring you

something positive. It won’t give you much but with SO, for the first time for us in

13 years, it did....The thing with SO, well, it’s like a nice tap on the back.... For us,

it’s the first time in 13 years where we told ourselves, you know what, it’s fun.

(QCP1)

Consistent with these results, chapter representatives all identified SO as a place that
provides a positive environment for athletes: “the very philosophy that we are built on takes care
of ensuring that every athlete is successful at some level in the organization” (CR1). Another
chapter representative stated,

For a lot of athletes, it’s their chance to be in a positive environment because

sometimes it’s not easy at home. Sometimes it’s not easy in school. But for once in

their life, or for once in their week, they come to a positive environment. They

come to a place where they are going to be able to grow and be themselves, and be

accepted by everyone and be smiling. (CR2)

However, despite an overwhelming positive response, some participants also expressed
that they initially experienced hesitancy when enrolling their child in SO. One parent

stated, ”Even saying it to my friends “my son is in SO”, first, it was almost like you are
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embarrassed or afraid to say it... Well, even admitting that he had a disability” (BCP1). A chapter
representative also conferred that parents often feel hesitant about SO in the beginning: “even
with the societal change that it’s not a big deal anymore, but for a lot of parents, it’s still a very
big deal” (CR3). However, it appears that overtime parents recognize the benefits of SO. One
parent explained that working through this hesitancy really leads to benefits for the youth, “At
the end of the day, who suffers? ...People are timid about coming forward and accepting. Think
who’s really suffering. It’s not the parents. At the end of the day it’s the child because they’re
losing a great opportunity” (ONP3).

Sense of acceptance and social support. The majority of participants discussed SO as a
context that fosters a sense of acceptance and belonging. One parent stated, “in SO, he’s
surrounded by people just like him and they’re all accepted. Nobody’s going to look at them
funny, they can build friendships. Build lifelong connections” (NSP2). Other parents shared
“There’s just that acceptance of everybody, regardless of ability or disability or where you
fit...it’s a supportive building group no matter what spot you’re in” (BCP2). Similarly, although
some athletes may be low functioning and non-verbal, it is perceived that such athletes are also
accepted. One athlete shared: “I find that [having lower functioning athletes] gives me a chance
to help that athlete...They just took me in as being their friends, and [ want to do the same”
(BCA3). Such acceptance by others was seen in matter of few weeks, according to one parent:

One thing that surprised me a lot, very quickly after 2-3 weeks, that there was an

atmosphere between all these youth of different age, different ability. [ even saw

older ones wanting to help those that had more difficulty, everyone encourages

everyone. (QCP1)
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These statements were consistent with athletes’ perceptions. Many athletes stated they
were shy or nervous when they first started SO, but instantly felt comfortable: “they liked me
right away and said ‘You are on the team’, and I said woohoo!” (NSA2) and “in SO, they almost
don’t look at your disability. It’s just like a new friend...It is a community. We always celebrate
our achievements together...So I find that it is more of a family than anything” (BCA3).

Many athletes also expressed social aspects of SO as their most favourite reason to be
involved in SO. When asked whether they would recommend SO to other individuals with ID,
which they all said yes to. The reasons included, “Let them have fun!” (NSAT1), and “They can
make lots and lots of friends” (QCA1). Another athlete stated:

There’s a lot of stuff which we need a lot of help in this world like sports, and with

SO, you can! And I think everyone should be in SO, and that would really help.

And you just meet a lot of people. It’s playing, laughing, doing all that stuff.

(NSA2)

Prior to getting involved with SO, parents noted that their child was often not accepted;
shy, non-social, very secluded, had low self-esteem, had no friends outside of school, and/or had
emotional issues to name a few issues. One parent stated, “She’s had difficulties being taunted
and made fun of. It really affected her to where she was becoming emotional...I wanted her to be
around other kids that are in the same situation as she is, that she make friends, lifelong friends”
(NSP1).

In the interviews, all parents agreed that SO is not only beneficial for their child but also
is beneficial for the parents as it provides them with social support and a circle of friends. One
parent stated: “we all feed off of the knowledge of each parent, and the experiences like in

education, day to day living, in what’s available in communities...You learn from other parents
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what else is out there for our children” (NSP2). Coach/volunteers and chapter representatives
also discussed how SO is beneficial to the parents. One coach/volunteer wrote: “[SO] supports
parents and caregivers in giving them a wider support network” (CVES83) and a chapter
representative shared: “When our athletes get together for their weekly activity, the parents
slowly get to know each other...There’s so much networking and cross referencing of
information that happens amongst parents” (CR4).

Earlier the better. All chapter representatives agree that the earlier the athletes start, the
better it is for both physical and social development: “If we can recruit them younger and get
them involved younger, they are learning multiple sport skills. So they’re teaching them sport
skills that they can use in a multiple sport, as opposed to having focus on just one sport” (CR4).
Furthermore, many of chapter representatives discussed how programs aimed for younger
participants such as Active Start and FUNdamental programs, which are part of the Long-Term
Athlete Development model in Canada (SOC, 2007), can be beneficial as athlete are learning
more general athletic skills rather than one specific sport skill. In one chapter, they see the
critical time of athletes to develop skills are early as 2 to 6 year olds:

Getting them out at 11 and 12 is great, but it’s not the ideal...We based everything

on the fact that that’s what we believe is we can get them in sooner and get them

active and connected, and then we’ll have more athletes and they’ll be healthier and

better athletes for sure. (CR1)

Many parents also agreed early participation is beneficial: “they have something to look
forward to when they are older. They can go to the next level of SO, and that’s great” (BCP3). In
addition, some parents how early participation in SO facilitates an easier transfer into a generic

sport program as without SO and the opportunity to develop sport skills in generic sport
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programs is more difficult, particularly as the youth age. “I would say when they hit somewhere
between 6 and 16, which is a huge gap, but somewhere between there, depending on the ability
level of those athletes, they start to fall off and not getting picked for the teams, and it’s hard for
them to be included [in generic sport]. (CR3)

Relationships with coaches. A number of participants talked at length about the
relationships the athletes developed with the coaches/volunteers and how these relationships
were perceived as positively contributing to the psychosocial development of the athletes. In
general, these coaches/volunteers were seen as very caring individuals who went the extra mile
to help their athletes. For example, although several athletes identified coaches as teachers, a
considerable number of athletes believed that coaches are like friend: “I like to be around them.
They are my friends” (BCA2). Another athlete commented, “I think they’ve been my mentors.
Sometimes, they’ve been my second parents or those ones that you can go to for backup. I have a
few of those that have been very strong influences and are definitely my friends” (BCA3).
Similarly, one parent also described coach as “extension of people that are like parents.
Somebody she can trust” (QCP3). Other parents have described coaches as “role models”
(BCP1), “people with a lot of love in their heart” (NSP2), and “a friend and a coach that allows
her to be comfortable, feel welcomed” (NSP1). An athlete shared a story about a coach when she
was training to go to the national games: “She [coach] contacts me by phone, maybe three, four
times a week to make sure I have been in the pool and so forth...She is more like my friend, and
she helps me set my goals” (ONA3). Speaking of the same coach, the parent described the coach
as “the first person she picks up the phone to...It’s somebody that she can call if she wants to

talk to somebody” (ONP3).
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A chapter representative noted that coaches/volunteers themselves provide athletes the
opportunity to see “themselves as a valuable individual...and the opportunity to interact with
adults other than their parents” (CR1). Likewise, a parent pointed out: “I don’t think these kids
get a lot of encouragement especially from average people. It has to be people from like them
(coaches), because they are so accepting and they don’t care [about their disability]” (ONP1).
Also when discussing the time and effort coaches put forth to help the youth learn and develop
their skills one parent noted how much patience there is within the SO programs “tolerance level
was much higher in SO than in mainstream...so you have a longer period of time to learn”
(BCP2).

Life skills. It was evident that athletes, parents, along with coaches/volunteers perceived
SO as helping the athletes develop a number of life skills. A parent shared “(SO) provided him
the means to develop social and life skills through sport” (NSP3). However, to gain a more
comprehensive understanding of participants’ perceptions of the life skill development, parents
were shown a list of life skills (see Table I) to help them understand the concept of life skills and
were asked to discuss the skills, if any, they thought their child had learned through SO. The life
skills discussed most by the parents were ‘to work with others’, ‘to communicate with others’,
‘to push yourself to the limit’, ‘to set and attain goals’, ‘to make a commitment and stick to it’
and ‘to be organized’. In addition, a number of subthemes emerged under this theme including
intentionally teaching life skills, transfer of life skills, impact of games participation and non-
sport opportunities through SO.

Many participants perceived that participation in SO helps athletes to learn how to work
with others. A parent stated, “When she first started, she would sort of hug the ball, and wouldn’t

really look at people in the eye and stuff. Definitely working with others” (NSP1). A chapter
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representative shared “Although it’s an individual sport [swimming], they have to work together
to set up or clean the pool, encourage a team. It’s more working with each other or being
assistance to each other. They definitely engage in a cooperative environment.” (CR4).

In relation to communication, one parent stated, “without SO and not having friends to
learn these life skills, how to communicate with others, he wouldn’t know how to interact”
(NSP3). Another parent stated, “gaining more social skills, getting more used to meeting new
people and interacting with them, they brought him out of his shell a lot.” (ONP1).

Many parents also discussed how SO helps their child learn how to work hard and put
effort forth. One parent explained “She really works hard at it. Like her swimming for the
games...she was swimming three to four times a week and very dedicated” (ONP3). Similarly,
many participants discussed how SO helped them develop the ability to set and attain goals. An
athlete stated, “SO makes me feel good because I am constantly making goals for myself to
improve my swimming and skiing skills for the next event” (ONA3). Another athlete stated, “I
just really think that it [SO] has been one of the most positive life changes for me. It’s done a lot
for me. It’s helped me to reach and set the goals for myself, and just keep doing that” (BCA3).

Finally, a number of participants talked about how SO helps athletes develop
organizational skills. One athlete said, “I have a lot of medals and stuff, and I want to keep my
room organized so I can invite people to come see them” (NSA2). Many parents also noted on
how the athletes learn how to be organized and prepared for their practices “She gets all the gear
ready the night before and she knows how to put everything on the body and not to lose it”
(ONP3). A chapter representative added, “many of our athletes are in multiple sports, so they
have to organize their schedule to accommodate all the sports and competitions, so that requires

a lot of organization on their part” (CR4).
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A Parent, reflecting back on the skills their child had learned through SO, stated “it
makes my kid feel good. She’s feeling good about herself, she has good self-esteem” (QCP2). A
chapter representative further stated, “You just need an hour in SO to see how the athletes grow,
just even a practice session. It’s unbelievable. It has a major affect on them and their families.”
(CR2).

Intentionally teaching life skills. While discussing life skills, many parents noted that
these need to be intentionally taught and they discussed how that SO, compared to generic sport
programs, is structured in a way that the coaches take the time to teach life skills to the athletes.
One parent stated, “it’s almost like when you are in generic programs, it’s almost a given. They
don’t teach these things. When you are in SO, it’s an opportunity to learn those skills” (BCP3).
Furthermore, another parent stated, “[coaches have] more willingness to teach these skills and
give time because they know it’s going to take time” (BCP2). In support of the parents’
comments, a chapter representative added “our volunteers will strictly engage in conversation to
teach them skills.”(CR4)

Transfer of life skills. Participants also discussed how the coaches and the structure of
SO can and does help facilitate the transfer of life skills learned to other contexts such as school.
One parent shared “[SO] is adapted to the needs of the children, giving him [child] a chance to
grow and mature, and practice those skills he needs in the world” (BCP1). Another parent stated,
“The way he behaves in sport, there’s a good chance that it’s going to be the same in life, so if
he’s able to play as a team, to consider others, he’ll do the same in his everyday life” (QCP1). An
athlete explained:

It made me more confident and being able to achieve everything. It might take me a

bit longer, but I have no reason to just give up now and quit...In school, not shying
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away from the challenges of harder school work and stuff like that...So SO made

me confident, and it made me believe that although I have that disability in me,

anything is achievable. It may be a little barrier, but it’s not going to stand in my

way forever. (BCA3)

Another athlete, through the experiences in SO has decided to become a fitness instructor for
persons with disability and is currently taking online courses to become certified. The athlete’s
parent stated, ‘“We don’t know if that’s something he can make a career out of, but he can help
other athletes. So has definitely helped him in other ways like his job too- to stick with it, to
respect others. Definitely helped’ (BCP3).

In addition, two of the athletes shared their experiences participating in an Athlete
Leadership Program (ALPs) through SO. It was perceived that such opportunities helped the
athletes further develop life skills, such as communication and confidence, which they could
transfer to other areas of their lives. One athlete shared “I just really wanted to voice my opinion
on SO...I wanted to be the voice for the athletes that might not be able to, but I could be their
voice...I was able to partake in big events and spoke in front of about 1000 people” (BCA3). The
parent of another athlete who had taken part in the same program noted, “She can stand and she
can write a speech. She can do that in school, and people are blown away” (BCP2).

Moreover, a chapter representative stated, “They can certainly engage these skills in their
school or home environments, and sometimes even in generic environments. That helps them
gain and earn respect in that generic sport environment as well because they’ve learned those
skills in SO” (CR4).

Impact of games participation. All but two athletes who were interviewed have

participated in provincial, national, or world games with SO. Similar to the everyday SO
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programs, participation in games helped the athletes have greater social opportunities and again
experience a sense of acceptance and social support. “It’s a great place to meet friends and new
friends” (NSA2). Another athlete in particular stated “That’s where I celebrate the most and
that’s where I get my enjoyment, and why I want to be in SO” (BCA3). Similarly, a parent also
stated the social factors of games participation: “Competition is a small part of going to games. |
would say the social atmosphere and the enrichment that comes of the games itself is
benefiting...I think for the athletes, it’s the socialization part and feeling they belong” (BCP2).
Another parent noted: “to be successful at something because at school, she’s never the one
that’s successful at something” (ONP3).

Participants also perceived the opportunities to participate in games helped to enhance the
life skills they were learning through SO. One chapter representative stated: “The development
in a weekend of an athlete being away and having their own room, and having to take care of
themselves, and pack and unpack, it can be life changing” (CR3). Similarly, a parent noted
“every time my daughter goes away, she would come back more independent” (QCP3). Again a
chapter representative stated “They [parents] couldn’t understand that when they [athletes] come
home, they learned so many life skills and developed as individuals and became stronger as
individuals although they may only be 13” (CR4). Aligning with this statement, a parent shared a
story about her child when she first returned from a game:

The first games she went to, she’d never had taken a shower. She came home and

she was taking showers. They only had showers there so she ended up learning to

take a shower, which I hadn’t been able to achieve, but the coach did...So when

she first came back and was in the shower, my jaw was on the ground! (QCP3)
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A chapter representative also agreed that the games allow the athletes to strengthen their life
skills “the fact is that with the bigger events, our athletes have better chances to improve on their
psychosocial skills” (CR2).

Many athletes also mentioned opportunities to take part in mental training sessions or
nutrition sessions as part of being on the team to go to the games: “They talk to us about if you
are feeling a bit nervous, how do you make it go away or to keep yourself positive. This has
helped me a lot in the last couple of years” (BCA3). Another athlete shared her experience of
how she has lost significant amount of weight by being part of the team and is now has healthy
eating habits. She keeps record of what she consumes such as “Fruits and vegetables are green,
the yellows are the grain and pasta, and the blue ones are cheese and milk, and the red is the meat
and steaks!” (QCA3).

Quality assurance of Special Olympics programs. When the chapter representatives
were asked whether formal evaluations were conducted to assess whether their local/community
program aligns and meets the mission of SO, they all shared how their programs are monitored
or the ways in which they would like to see their programs monitored. Only one province
incorporates a solid formal evaluation process where staff visit each program throughout the year
in order “to ensure it is incorporating the seven components of a good program, that they’re
incorporating the things that they learn within the NCCP [National Coaching Certification
Program], that it’s a safe environment, that it’s a age appropriate etc”’ (CR1).

In another province, the chapter representative discussed that there have been past
initiatives where meetings were held in town halls, allowing the athletes to share their thoughts

about the various SO programs. In addition, some athletes in this province sit on the community
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or regional council, where they are given the opportunity to discuss any concerns formally or
informally.

If they [programs] are not meeting the needs of the athletes, then we review them

and figure out what needs to be changed or adapted so it becomes more of an

athlete focused environment. So the evaluation is ongoing...If our programs are not

meeting the athlete’s needs, we will certainly hear about it...they [stakeholders]

have the opportunities to come and talk to us at any time. (CR4)

In another province, a formal evaluation has yet to occur. The chapter representative
stated, “It’s supposed to be being done...Our feedback on that is through regional coordinators,
volunteers, and our coaches. And the other feedback is at the provincial games” (CR3). While
the importance of evaluation in increasing the quality of the programs is acknowledged, a
concern was raised that “People that are running the program are the best ones to be evaluating
[all of the programs in the province] and they barely have time to do their own [evaluation of
their own local program]” (CR3). Thus, they see the next step as the need to hire field staff who
could then examine the quality of their programs.

Similarly, another province noted “we don’t have formal evaluations of the different
programs. I think it’s just time that is missing to go and check what happens” (CR2). However,
unlike the previous province, this province has Sport Coordinators who occasionally make field
visitations but these sport coordinators only observe and do not conduct any formal evaluations.
Nonetheless, frequent meetings and training sessions with coaches are being held to imbue
philosophies and missions of SO in order for them to provide quality programs. Furthermore, it
was stated that “when we see our athletes grow, when we see our athletes happy, when we see

them, I think we have got proof that it’s going fairly well” (CR2).
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Discussion

It is questionable whether sport participation automatically prepares youth for the future;
however, what has become apparent is the increasing evidence that sport participation can
prepare youth for the future when it is appropriately structured (Petitpas, Van Raalte, Cornelius,
& Presbrey, 2004). The purpose of the present study was to examine whether SO is perceived as
fostering psychosocial development for athletes with ID. After examining the results from both
the quantitative and qualitative data it was clear that stakeholders involved in SO perceive the
organization as one that fosters the psychosocial development of athletes. With regard to the
quantitative data both parents and coaches/volunteers agreed that participation in SO led to the
development of a variety of life skills. However, it was also observed that parent’s perceptions of
life skill development were significantly lower than coaches/volunteers for many of the life skills.
Although the reason for this discrepancy was not examined, a potential explanation may be that
although both coaches and parents invest much time and energy in sport they may differ in their
expectations based on their type of investment. Parents are the ones who choose to place their
child in sport and spend a large amount of time and money supporting their child’s involvement
(Camir¢ et al., 2009b). Therefore, parents may have more heightened expectations of coaches
and the sport to enhance their child’s development (Jambor, 1999). Whereas, coaches are in a
position where they have chosen, often times volunteered, to be involved in coaching and
research has shown that coaches often have an ideal image of what sport should accomplish as it
relates to positive youth development (Lacroix, Camiré, & Trudel, 2008; McCallister, Blinde, &
Weiss, 2000; Trudel, Lemyre, Werthner & Camiré, 2007).

As introduced in the literature review, the framework developed by Petitpas et al. (2005)

indicates that sport can foster the psychosocial development of youth when it is conducted
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within an appropriate environment (context), includes opportunities to develop a variety of life
skills (internal assets), has supportive individuals to oversee the youth (external assets), and
incorporates a system of evaluation. The following section will discuss the themes that emerged
from the qualitative data within the context of Petitpas et al.’s framework.
Context

Through the interviews, it was evident that SO is perceived as a welcoming environment
for athletes with ID. The athletes perceived SO as a great place to make friends where they feel
accepted, and parents also perceived SO as a safe place where their children can thrive and
experience a sense of belonging. Past research has shown that individuals with ID experience
difficulty being socially accepted and supported in everyday life, particularly within the school
system (e.g. Ash, Bellew, Davies, Newman, & Richardson, 1997; Manetti, Schneider, &
Siperstein, 2001), which was further supported by comments from parents in this study. Athletes
also expressed that SO benefits them and others socially, and parents and chapter representatives
recognized that SO provides a social network that they may not acquire elsewhere. In other
words, the context of SO was perceived as one that is positive and therefore meets the criteria of
appropriate context outlined by Petitpas et al. (2005) as a program that involves an activity that is
voluntary, happens over time, is psychologically safe and one in which youth can find a valued
role within a group.

Based to the results, parents and chapter representatives also urge early participation in
SO. It is believed that the younger the athletes become involved the earlier they develop the
necessary skills that will enable them to continue to enjoy sport later in life. Childhood and
adolescence are critical time periods for human development (Alexander & Entwisle, 1996) and

researchers have found that the first stage of sport participation for children and youth, also
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known as the sampling years, is critical as in this stage the child develops identities and values
related to sport in addition to fundamental motor skills (Coté & Fraser-Thomas,2007; Coté &
Hay, 2002). Thus, initiatives within SO such as Active Start and FUNdamentals may be ideal
environments for youth to begin their sport participation (SOC, 2007).

External Assets

Many of the athletes identified their coaches as mentors and friends. The literature shows
that having someone in a mentoring role and establishing quality relationships with the mentor
plays a critical role in fostering positive outcomes for the youth (Catalano, Berglund, Ryan,
Lonczak, & Hawkins, 2002). Parents also agreed that coaches are often role models and that they
are quite patient and take the time to help the athletes enhance both their sport and life skills.
Moreover, many of the parents recognized that a significant aspect of the coach-athlete
relationship in SO is that the coaches in are able-bodied individuals. In other words, with
coaches, athletes have an opportunity to interact positively with non-ID adults. Research has
shown that one of the effective ways to enhance the communication skills of persons with ID is
likely acquired through interactions with non-ID individuals (Butterfield & Arthur, 1995;
Parsons and Mitchell, 2002).

Furthermore, in the interviews, both parents and chapter representatives stated that SO
was also beneficial for parents who are also external assets for youth. It was highlighted that SO
provides parents with opportunities to network with other parents. Moreover, some parents
expressed that, as a result of seeing their child grow so much through SO, they themselves
become an active member in SO and advocate to get more people involved. In other words, the
variety of networking opportunities that occur informally in SO was perceived as helping parents

become stronger supporters (i.e. external assets) of the athletes. Therefore, it appears that the SO
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environment has a number of external assets including caring coaches who take the time to learn
from and develop relationships with their athletes, and parents who, through SO, further engage
and can provide even more support for their child.
Internal Assets

Petitpas et al. (2005) state that sport programs that foster psychosocial development must
intentionally teach life skills and develop the confidence to transfer the life skills learned in the
sport to other life domains. From the analysis of both the online survey data and the interview
data it was evident that all participants perceived SO as helping the athletes develop variety of
life skills, such as, to work with others, to communicate with others, to push yourself to the limit,
to set and attain goals, to make a commitment and stick to it, and to be organized. Participants
discussed how SO coaches take the time to intentionally teach athletes the life skills and that
these skills are being transferred by into other domains of the athletes’ lives such as school and
work. In addition, games experience and opportunities beyond sports through SO such as ALPs
was also perceived as leading to the development of life skills and that the skills gained through
such opportunities transfer into everyday life. Thus, overall SO is perceived as providing athletes
the opportunity to develop life skills and transfer these life skills.
Evaluation

As identified earlier, no comprehensive evaluation has been conducted to examine the
psychosocial developmental impact that SO programming may have on youth with ID. To gain
an understanding of whether program evaluation is conducted and how it is conducted
provincially, chapter representatives were asked to discuss whether their programs are monitored
or evaluated in any way. Although efforts to evaluate the quality of programs have been made in

each province, whether informal or formal, results showed that the emphasis placed on
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evaluation significantly varied from province to province. Chapter representatives noted
resources, both monetary and human (e.g., staff numbers), as major barriers to conducting
ongoing formal evaluations, especially since there are a number of programs implemented at the
local level in each chapter. Acknowledging that formal evaluation may indeed be hard to carry
out, Cutt and Murray (2002) note that evaluation in not-for-profit organizations is the first step in
improving its accountability, by showing the effectiveness of their programs and services to its
stakeholders. As such, while efforts have been made in each chapter, no formal ongoing
evaluation is being conducted on a nationwide scale to ensure programs maintain the quality
needed to foster psychosocial development of youth with ID. Therefore, although SO appears to
be an organization that can foster psychosocial development as it holds three components of the
framework, the fourth component of evaluation needs improvement. Therefore, developing a
comprehensive and systematic evaluation system at the national level is necessary.
Limitations and Future Directions

A number of limitations are to be noted for the present study. First, as the athletes
interviewed were selected based on their ability to verbally communicate and comprehend the
interview questions, many of them were higher functioning athletes. Although insightful
thoughts were shared, these may not necessarily reflect the thoughts of all athletes, particularly
lower functioning athletes participating in SO. Therefore, the results cannot be generalized to
reflect the entire ID youth population. Second, given the participants involved in the study are
those who are and continue to be involved in SO they may have a positive bias towards the
organization. Third, in this study only perceptions related to psychosocial were examined.
Therefore, more research is needed that may provide further objective data such as observations

and pre-post measures of psychosocial development.
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Although this study provides insight into the SO organization and an understanding of
how it may be fostering the psychosocial development of its youth participants, it also provides
insight into directions for future research. First, more research is needed at the grassroots/local
level of sport organizations with the local administrators who are operating the programs. This
research is needed to examine challenges the programs are facing in providing ideal structured
programs to foster psychosocial development for youth. Second, as the present study measured
PYD were perceptions of those involved in SO, research examining PYD using more objective
measures would add another dimension to the current research. Third, more in-depth research on
how programs are being evaluated in different chapters across the country should be conducted
in order to create an evaluation system that suits the need of all chapters. Finally, a longitudinal
comparative study between with younger athletes involved in Active Start and FUNdamentals
(SOC, 2007) and those just starting SO during their adolescent years is needed to examine the
impact of early participation in SO given that SO is now focusing recourses into these programs.

Conclusion

Youth with ID unfortunately are still at risk of being bullied and being picked on in
everyday life (Bramston, Fogarty, & Cummins, 1999; Sheard, Clegg, Standen, & Cromby,
2001); however, this is not to say that they do not deserve to develop just as youth without ID.
From the PYD perspective, all youth are viewed as resources to be developed and not resources
to be fixed or managed (Lerner et al., 2006; Roth & Brooks-Gunn, 2003). Research has shown
that sport can facilitate psychosocial development provided the right environment (e.g. Coté &
Fraser-Thomas, 2007; Danish et al., 2007) and this research showed that SO is an organization
that is perceived as facilitating the psychosocial development of youth and supports the

framework developed by Petitpas et al. (2005). SO appears to provide a safe and supportive
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environment that has both the external assets needed to foster such an environment and
intentional opportunities for the youth to develop internal assets that are being transferred into
other domains of life. Although the evaluation component needs improvement, it should be
acknowledged that the chapters understand the importance of evaluation and are beginning to
develop initiatives to evaluate their programs to the best of their abilities. In sum, SO does not
simply provide sport opportunities; it provides an ultimate opportunity for youth with ID to excel

in life.



CONTRIBUTION OF SPECIAL OLYMPICS 75

References

Alexander, K. L., & Entwisle, D. R. (1996). Schools and children at risk. In A. Booth & J. F.
Dunn (Eds.), Family-school links: how do they affect educational outcomes? (pp.67-88).
Mahwahi, NJ: Lawrence Erlbaunr Associates.

Ash, A., Bellew, J., Davies, M., Newman, T., & Richardson, L. (1997). Everybody in? The
experience of disabled students in further education. Disability & Society, 12, 605-621.

Benson, P. L. (1997). All kids are our kids: What communities must do to raise caring and
responsible children and adolescents. San Francisco: Jossey-Bass.

Bramston, P., Fogarty, G., & Cummins, R. A. (1999). The nature of stressors reported by people
with an intellectual disability. Journal of Applied Research in Intellectual Disabilities,
12(1), 1-10.

Butterfield, N., & Arthur, M. (1995). Shifting the focus: Emerging priorities in communication
programming for students with severe intellectual disability. Education and Training in
Mental Retardation and Developmental Disabilities, 30, 41-50.

Camiré, M., Trudel, P., & Forneris, T. (2009a). High school athletes” perspectives on support,
communication, negotiation and life skill development. Qualitative Research in Sport and
Exercise, 1(1), 72-88.

Camiré, M., Trudel., P., & Forneris, T. (2009b). High school athletes’ perspectives on support,
negotiation processes, and life skill development. Qualitative Research in Sport and
Exercise, 1 (1), 72-88.

Catalano, R. F., Berglund, M. L., Ryan, J. A. M., Lonczak, H. S., & Hawkins, J. D. (2002).
Positive youth development in the United States: Research findings on evaluations of
positive youth development programs. Prevention & Treatment, 5, Article 15. Retrieved

from http://journals.apa.org/prevention/volume5/pre0050015a.html



CONTRIBUTION OF SPECIAL OLYMPICS 76

Cote, J., & Fraser-Thomas, J. (2007). Youth involvement in sport. In P. Crocker (Ed). Sport
psychology: A Canadian perspective (pp.270-298). Toronto: Pearson.

Coté, J., & Hay, J. (2002). Children’s involvement in sport: A developmental perspective. In J.
M. Silva and D. E. Stevens (Ed.), Psychological Foundations of Sport (pp. 484-502)
Boston, MA: Allyn & Bacon.

Creswell, J. W. (2003). Research design: Qualitative, quantitative, and Mixed Methods
Approaches (2™ ed.). Thousand Oaks, CA: Sage.

Creswell, J. W., Plano Clark, V. L., Gutmann, M. L., & Hanson, W. E. (2003). Advanced mixed
methods research designs. In A. Tashakkori & Teddlie, C. (Eds.), Handbook of mixed
methods in social and behavioral research (pp. 209-240). Thousand Oaks, CA: Sage.

Cutt, J., & Murray, V. V. (2002). Accountability and effectiveness evaluations in non-profit
organizations. New York, NY: Routledge.

Damon, W. (2004). What is positive youth development? Annals of the American Academy of
Political and Social Science, 591, 13-24.

Danish, S. J., Forneris, T., Hodge, K., & Heke, 1. (2004). Enhancing youth development through
sport. World Leisure Journal, 46(3), 38-49.

Danish, S. J., Forneris, T., & Wallace, 1. (2005). Sport-based life skills programming in the
schools. Journal of Applied School Psychology, 21 (2), 41-62.

Danish, S. J., & Hale, B. D. (1981). Toward an understanding of the practice of sport psychology.
Journal of Sport Psychology, 3, 90-99.

Danish, S. J., Petitpas, A. J., & Hale, B. D., (1993). Life Development Intervention for athletes:

Life skills through sports. The Counselling Psychologist, 21(3), 352-385.



CONTRIBUTION OF SPECIAL OLYMPICS 77

Danish, S. J., Petitpas, A. J., & Hale, B. D. (2007). Sport as a context for building competence.
In D. Smith & M. Bar-Eli (Eds.), Essential readings in sport and exercise psychology
(pp-412-422). Champaign, IL: Human Kinetics.

Danish, S., Taylor, T., Hodge, K., & Heke, 1. (2004). Enhancing youth development through
sport. World Leisure Journal, 46(3), 38-49.

Disabled World. (2008). Disability Statistics Canada. Retrieved from http://www. disabled-
world.com/disability/statistics/disability-statistics-canada.php

Disabled World. (n.d.). Facts and Statistics. Retrieved from http://www.disabledworld.com/
disability/statistics/

Forneris, T., Camiré, M., & Trudel, P. (in press). The development of life skills and values in
high school sport: Is there a gap between stakeholder’s expectations and perceived
experiences? International Journal of Sport and Exercise Psychology.

Fraser-Thomas, J. L., Coté, J. L., & Deakin, J. (2005). Youth sport programs: An avenue to
foster positive youth development. Physical Education and Sport Pedagogy, 10(1), 19-40.

Gould, D., & Carson, S. (2008). Life skills development through sport: Current status and future
directions. International Review of Sport and Exercise Psychology, 1(1), 58-78.

Hanson, W. E., Creswell, J. W., Plano Clark, V. L., Petska, K. S., & Creswell, J. D. (2005).
Mixed methods research designs in counseling psychology. Journal of Counseling
Psychology, 52(2),224-235.

Harper, D. A. (1987). Working knowledge. Skill and community in a small shop. Chicago:
University of Chicago Press.

Harper, D. (2002). Talking about pictures: A case for photo elicitation. Visual Studies, 17(1), 13-

26.



CONTRIBUTION OF SPECIAL OLYMPICS 78

Harvey, J., & Houle, F. (1994) Sport, world economy, global culture, and new social
movements’. Sociology of Sport Journal, 11, 337-55.

Holt, N. L., Tink, L. N., Mandigo, J. L., & Fox, K. R. (2008). Do you learn life skills through
their involvement in high school sport? A case study. Canadian Journal of Education,
31(2), 281-304.

Hurworth, R. (2003). Photo-interviewing for research. Social Research Update, 40. Retrieved
from http://sru.soc.surrey.ac.uk/SRU40.html.

Jambor, E. (1999). Parents as children's socializing agents in youth soccer. Journal of Sport

Behavior 22, (3), 350-59.

Johnson, C. C. (2009). The benefits of physical activity for youth with developmental
disabilities: A systematic review. American Journal of Health Promotion, 23(3), 157-167.

Johnson, R. B., Onwuegbuzie, A. J., & Turner, L. A. (2007). Toward a definition of mixed
methods research. Journal of Mixed Methods Research, 1(2), 112-133.

Lacroix, C., Camiré, M., & Trudel, P. (2008). High school coaches’ characteristics and their
perspectives on the purpose of sport participation. International Journal of Coaching Science,
2(2),23-42.

Lerner, R. M. (2005). Promoting positive youth development: Theoretical and empirical bases.
White Paper prepared for the Workshop on the Science of Adolescent Health and
Development, National Research Council/Institute of Medicine. Washington, DC: National
Academy Press.

Lerner, R. M., Alberts, A. E., Jelicic, H., & Smith, L. M. (2006). Young people are resources to
be developed: Promoting positive youth development through adult-youth relations and

community assets. In E. G. Clary & J. E. Rhodes (Eds.), Mobilizing adults for positive



CONTRIBUTION OF SPECIAL OLYMPICS 79

youth development: Strategies for closing the gap between beliefs and behaviours (pp.19-
40).

Lerner, R. M., Almerigi, J. B., Theokas, C., & Lerner, J. V. (2005). Positive youth development:
A view of issues. Journal of Early Adolescence, 25(1), 10-16.

Lerner, R. M., Fisher, C. B., & Weinberg, R. A. (2000). Toward a science for and of the people:
Promoting civil society through the application of developmental science. Child
Development, 71(1), 11-20.

Mahoney. J. L. & Stattin, H. (2000). Leisure activities and adolescent antisocial behavior: The
role of structure and social context. Journal Adolescence, 23(2), 113-127.

Manetti, M., Schneider, B. H., & Siperstein, G. (2001). Social acceptance of children with
mental retardation: Testing the contact hypothesis with an Italian sample. International
Journal of Behavioral Development, 25 (3), 279-286.

McCallister, S.G., Blinde, E., & Weiss, W.M. (2000). Teaching values and implementing

philosophies: Dilemmas of the youth sport coach. Physical Educator, 57, 33-45.

Ninot, G., Bilard, J., & Deligniéres, D. (2005). Effects of integrated or segregated sport
participation on the physical self for adolescents with intellectual disabilities. Journal of
Intellectual Disability Research, 49(9), 682-689.

Parker, L. (2006). Photo-elicitation: An ethno-historical accounting and management research
project. Paper presented at the Interdisciplinary Perspectives in Accounting Conference,
Cardiff, Australia.

Parsons, S., & Mitchell, P. (2002). The potential of virtual reality in social skills training for
people with autistic spectrum disorders. Journal of Intellectual Disability Research, 46(5),

430-443.



CONTRIBUTION OF SPECIAL OLYMPICS 80

Perkins, D. F., & Noam, G. G. (2007). Characteristics of sports-based youth development
programs. New Directions for Youth Development, 115, 75-84.

Petitpas, A. J., & Champaign, D. E. (2000). Sport and social competence. In S. J. Danish & T. P.
Gullotta (Eds.), Developing competent youth and strong communities through after-school
programming (pp.115-137). Washington, DC: CWLS Press.

Petitpas, A. J., Van Raalte, J. L., Cornelius, A., & Presbrey, J. (2004). A life skills development
program for high school students-athletes. Journal of Primary Prevention, 24, 325-334.

Petitpas, A. J., Cornelius, A. E., Van Raalte, J. L., & Jones, T. (2005). A framework for planning
youth sport programs that foster psychosocial development. The Sport Psychologist, 19,
63-80.

Petitpas, A. J., Cornelius, A. E., & Van Raalte, J. L. (2007). Youth development through sport:
It’s all about relationships. In N. Holt (Ed.), Positive youth development through sport (pp.
61-70).

QSR International Pty Ltd (2007) QSR NVivo 7.0.274.0 SP3. Cambridge, MA.

Roth, J. L., & Brooks-Gunn, J. (2003). What exactly is a youth development program? Answers
from research and practice. Applied Developmental Science, 7, 94-111.

Sheard, C., Clegg, J., Standen, P., & Cromby, J. (2001). Bullying and people with severe
intellectual disability. Journal of Intellectual Disability Research, 45(5), 407-415.

Smith, J. A., & Osborn, M. (2003). Interpretative phenomenological analysis. In J. A. Smith
(Ed.), Qualitative psychology: A practical guide to research methods. (pp. 51-80).

London: Sage.



CONTRIBUTION OF SPECIAL OLYMPICS 81

Smith, J. A., & Osborn, M. (2008). Interpretative phenomenological analysis. In J. A. Smith
(Ed.), Qualitative psychology: A practical guide to research methods. (2™ ed., pp. 51-80).
London: Sage.

Special Olympics Canada. (2007). Long Term Athlete Development for Athletes with an
Intellectual Disability. Retrieved from http://www.specialolympics.ca/en/images/
pdfs/soc Itad dec 4 2007 english.pdf

Special Olympics Inc. (2009). Status and prospects of persons with intellectual disability.
Washington D.C.: Author.

Special Olympics Canada. (2010). About us: Our mission. Retrieved from http://www.special
olympics.ca/en/default.aspx?tabid=10000012

Statistics Canada (2005). Culture, tourism and the centre for education statistics: Sport
participation in Canada, 2005. (Catalogue No. 81-595-MIE2008060). Ottawa, ON: Fidelis
Ifedi.

Statistics Canada (2006). General social survey on time use: Overview of the time use of
Canadians. (Catalogue No. 12F0080XIE2006001). Ottawa, ON.

Theokas, C., Danish, S., Hodge, K., Heke, 1., & Forneris, T. (2008). Enhancing life skills through
sport for children and youth. In N. Holt, Positive youth development through sport (pp.71-
82). New York: Routledge.

Trudel, P., Lemyre, F., Werthner, P., & Camiré, M. (2007). Character development in youth
sport: The perspectives of ice hockey coaches and baseball coaches. International Journal of
Coaching Science, 1 (2), 23-42.

Willig, C. (2001). Introducing qualitative research in psychology: Adventures in theory and

method. Buckingham, UK: Open University Press.



CONTRIBUTION OF SPECIAL OLYMPICS 82

Table 1: Development of Life Skills as Perceived by Parents, Coaches/Volunteers

. . Coach/ t-test for
Combined Volunteer Parent Equality of Means
Tvpes of Life Skills Mean  SD AMean  SD Mean 5D t Sig.
Effectively commumicate with others 4.08 826 424 718 392 897 3313 001
Gain self-control 425 708 436 658 415 743 2.506 013
Develop concentration skalls 433 668 4.48 640 4.18 663 3.875 000
Set and attain goals 421 832 438 754 404 875 3498 .001
Develop compassion 397 851 403 821 391 818 1.137 257
Develop a sense of faimess 4.07 834 4.17 831 3.97 828 2.015 045
Develop a sense of sportpersonship 440 734 460 622 420 785 4635 000
Develop a sense of teanmwork 4.37 a1 4.53 673 4.20 830 3.597 000
Be honest 4.02 829 4.10 798 3.94 855 1.594 112
Be responsible 416 776 424 764 407 782 1.751 J081
Respect others 4.33 731 4.48 640 419 788 3372 .001
Accept cniticism and feedback from others 4.08 759 4.15 789 4.01 725 1.500 135
Effectively deal with winning and losing 409 757 417 758 401 750 1.815 07
Working with people they don't necessanily like  3.94 822 3.99 816 3.90 828 893 373
Develop leadership 3.78 898 397 795 359 957 3641 000
Develop self-confidence 446 646 457 638 436 639 2742 007
Foster social connections 447 720 459 623 434 788 2920 004
Be a team player 429 753 430 727 428 781 272 786
Develop a good work ethic 4.07 832 4.14 810 3.99 B850 1.508 133
Have a sense of right or wrong 3.99 819 4.05 825 392 811 1322 187
Develop a sense of purpose 425 766 436 690 414 824 2329 021
Develop a sense of identity 433 763 444 660 421 B4 2564 011

Develop a positive view of personal future 4.03 348 4.20 751 3.85 907 3457 001




CONTRIBUTION OF SPECIAL OLYMPICS

Article 2

&3



CONTRIBUTION OF SPECIAL OLYMPICS

Running Head: SPECIAL OLYMPICS IMPACT ON SOCIAL INCLUSION

Can Special Olympics contribute to social inclusion?
Inoue, C., & Forneris, T.

University of Ottawa

84



CONTRIBUTION OF SPECIAL OLYMPICS 85

Abstract
Disability is no stranger to anyone in society as it affects not only the people living with the
condition, but the society in which they live (Disabled World, n.d., 2008). More specifically,
individuals with intellectual disability (ID) account for 200 million around the world (Disabled
World, n.d., 2008). Similarly, social inclusion (SI) is an issue that has an effect on all human
beings throughout the world as individuals are either the ones to be ‘included’ or allowing others
to be ‘included’ (Donnelly & Coakley, 2002). Research in the early 1990°s showed that 98
percent of Americans believed that all individuals should have opportunities to participate in
mainstream society (Wehman, 1993). As such, efforts have been made to promote SI throughout
various institutions of society such as in schools, the workplace, and in sport and recreation
programs. One organization that promotes the well-being of individuals with ID is Special
Olympics (SO) and SO aims to “[b]e a change agent for social inclusion - advocating for and
providing all athletes with opportunities for integration through sport” (SOC, 2010, “Opportunity
& Accessibility”, para.1). However, no research has been conducted to examine whether SO
contributes to SI. Therefore, the purpose of this study was to examine stakeholders perceptions
of SO in the SI movement. Overall, the results indicated that stakeholders perceived SO as an
organization that facilitates SI in a number of ways, including through the development of life

skills and providing opportunities to participate in sport outside of SO.
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Introduction

Disability is no stranger to anyone in society as it affects not only the people living with
the condition, but the society in which they live (Disabled World, n.d., 2008). In fact, disability
currently affects 650 million people accounting for approximately 10% of the world’s population.
In addition, this number is expected to rise due to the advancement of medical technologies.
More specifically, individuals with intellectual disability (ID) account for 200 million around the
world (Disabled World, n.d., 2008; Special Olympics Inc. [SOI], 2009¢). Similarly, social
inclusion (S]) is an issue that has an effect on all human beings as throughout the world as
individuals are either the ones to be ‘included’ or allowing others to be ‘included’ (Donnelly &
Coakley, 2002). Research conducted in the United Stated in the early 1990°s showed that 98
percent of Americans believed that all individuals should have opportunities to participate in
mainstream society (Wehman, 1993). As such, efforts have been made to promote SI throughout
various institutions of society such as schools, work place, and sports and recreation programs.

The concept of “Social Inclusion” arose fairly recently. Some researchers (e.g. Berman &
Phillips, 2000; Pierson, 2002) argue that the SI was a concept that appeared alongside the
emergence of social exclusion. On the contrary, some researchers claim SI as a value based
concept that evolved as a result of understanding where human beings want to be, and how it
should be achieved. In other words, SI is not simply about eliminating boundaries or barriers
between us and them; rather, it is about minimizing various distances that exist between people,
such as physical (e.g. gender, disability), and social (e.g. social status, sexual orientation). As
such, these researchers view Sl as a proactive, human development approach to social well-being

(Donnelly & Coakley, 2002; Frazee, 2005).
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Research by Frazee (2005) revealed varying definitions of SI among youths with physical
disability. What this research suggests is that the definition of SI is often self-perceptive and self-
determined. Frazee concludes that although physical proximity may be a contributing factor in
inclusion, inclusion for youth with disabilities is inseparable from their quest for identity and
feeling a sense of well-being. To use her own words, “inclusion arises from an ethic not of
tolerance, but of active valuation of difference” (p. 114). Such differences arise from what
Thomas (1999) discusses as the duality of restrictive forces on individuals with disabilities. On
one hand, persons with disabilities are faced with numerous barriers and restrictions that impact
their active participation in the social world. This aspect has thus far been the center of attention
in promoting SI, to provide access by eliminating physical, structural, and systematic barriers.
On the other hand, persons with disabilities face numerous restrictions in feeling secure and
feeling self-worthy. SI is also about the citizenship of those who are afflicted, and not just
physical and structural access. This includes access to respect, access to identity and being
oneself. It is about being respected as a valued contributor who has rights, knowledge, and power
(Thomas, 1999).

Due to differing opinions regarding the concept of SI, various conceptualizations of SI
appear in the literature. For the purposes of this study, Bailey’s conceptualization of SI will be
used. Bailey (2005), through a review of literature on SI, found four dimensions of SI: spatial
(minimizing various distances); relational (sense of belonging and acceptance); functional
(knowledge and skills improvement); and power (change in locus of control). Employing these
dimensions within the context of sport, Bailey offered the following definition:

[B] ringing individuals from a variety of social and economic backgrounds together

in a shared interest in activities that are inherently valuable (spatial); offering a
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sense of belonging, to a team, a club, a programme (relational); providing

opportunities for the development of valued capabilities and competencies

(functional); and increasing ‘community capital’, by extending social networks,

increased community cohesion and civic pride (power). (Bailey, 2005, p.76)

This definition will be employed for the purpose of research as it incorporates all aspects of SI
that are currently recognized, in addition to being sport specific.

Persons with ID have often been a particular focus of SI research as opposed to other
disabilities, as the life experiences of persons with ID and non-ID individuals whose disability
are often physically visible differ significantly. Persons with ID are particularly vulnerable to
discrimination (Tsai & Fung, 2009). For example, a study showed that those with ID experience
greater social exclusion than any other type of disability (Myers, Ager, Kerr, & Myles, 1998),
while another study found that a higher sense of full parity with non-disabled peers was
perceived more amongst those with non-ID disability than those with ID in the areas of access to
education, school inclusion, and classroom inclusion (SOI, 2009c).

Given that childhood and adolescence are deemed critical time periods in human
development (Alexander & Entwisle, 1996), much of the research on SI has been conducted
within the educational setting, as school is an essential social institution that shapes the lives of
children and youth. Results from the research have been mixed. At the positive end of the
continuum some studies have found minimal exemplification of exclusion or hostility towards
students with various disabilities (Ash, Bellew, Davies, Newman, & Richardson, 1997; Baron,
Phillips, & Stalker, 1996; Low, 1996), while another study found that opportunities to be
exposed to individuals with disabilities have led to increased willingness towards social

acceptance of such individuals and a greater understanding of disability (Manetti, Schneider, &



CONTRIBUTION OF SPECIAL OLYMPICS 89

Siperstein, 2001). However, at the negative end of the continuum, research has shown that
students with disability have impoverished social experiences compared to their able-bodied
counterparts, and that students with disabilities are often seen as not being competent in various
domains by their peers (Ash et al., 1997).

In addition, various studies have found that persons with disabilities, although they
experience a sense of inclusion while in school, experience increasing levels of frustration as
non-disabled students are unwilling to interact with them outside of the school context which
often limits opportunities to take part in sports or other social activities (Ash et al., 1997; Low,
1996). A study by Hall, Healey, and Harrison (2002) revealed that the perceptions of the able-
bodied counterparts influence how individuals with disability are in fact treated. Similarly,
another study found that although there is increased understanding and possible willingness to
move towards social acceptance of persons with disabilities, such increased understanding and
willingness are not reflected in the actual attitudes and behaviours of able-bodied counterparts
(Manetti et al., 2001).

Therefore, although able-bodied youth understand the moral and societal messages of
accepting individuals with disabilities, such understanding has not led actions to include peers
with ID in social activities. It is one thing to accept inclusion as a philosophy, and it is another to
practice full acceptance of that philosophy (Siperstein, Norins, Corbin, & Shriver, 2003). This
evidence demonstrates that simply providing SI opportunities in school does not directly
translate to successful inclusion outside of schools such as in the communities for youth with ID.

One organization that promotes the well-being of individuals with ID is Special Olympics
(SO). SO is a global organization that provides sport programs at local levels as well as

organized competitions from local to world level for individuals with ID. SO currently have 2.8
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million athletes with ID as well as 750,000 volunteers and 300,000 coaches that spread through
180 countries (SOI, 2009a; SOI, 2009b). More specifically, Special Olympics Canada (SOC), the
governing body of SO in Canada is “dedicated to enriching the lives of Canadians with an
intellectual disability through sport” (SOC, 2010, “SOC Mission Statement”, para.l), has 34,320
athletes as of September 2010. Furthermore, participation rates for children and youth are
increasing with a 14% growth for ages 2-6, an 8.5% growth for ages 7-12, and a 1.5% growth for
ages 13-21 from September 2010 to January 2011 (SOC, personal communication, April 27,
2011). Recent research has shown that SO provides an environment that may foster the
psychosocial development of youth with ID by developing life skills and facilitating the transfer
of these skills into domains beyond sport (Inoue & Forneris, 2011). Therefore, SO may also be
an environment that plays a role in SI, and SOC hopes to “[b]e a change agent for social
inclusion - advocating for and providing all athletes with opportunities for integration through
sport” (SOC, 2010, “Opportunity & Accessibility”, para.1). However, no research has been
conducted to examine whether SO contributes to SI.

The ecological theory developed by Urie Bronfenbrenner (1979, 2005) is the theoretical
framework for this study. Using the ecological theory in SI is warranted given that success with
regards to SI is dependent on the surrounding social ecology of those being “included”, thus
ecological theory may afford systematic explanations. Bronfenbrenner’s ecological theory
recognizes that an individual’s biological makeup is a primary determinant in his/her
development but that this development is also influenced by the social-cultural environment.
According to Bronfenbrenner (1979), the developing individual is placed at the center of five
distinct layers of environmental systems and each system interacts and influences the

individual’s development (Avan & Kirkwood, 2010; Shaffer, Wood & Willoughby, 2002).
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Namely, the layers are: 1) microsystem (immediate environment; e.g. family, peers); 2)
mesosystem (connections between the microsystems; e.g. child’s teacher and parents); 3)
exosystem (the larger social system; e.g. neighbours, community); 4) macrosystem (cultural
values, customs, laws, social class); and 5) chronosystem (changes in environment over time; e.g.
critical life events, physiological changes during adolescence). Changes or conflicts in one layer
affects other layers, thus this theory outlines the importance of considering biology of an
individual combined with the surrounding social environment and the immediate environment to
gain the fuller picture of human development (Bronfenbrenner, 1992, 1995, 1999, 2001; Emory
University, n.d.; McLeroy, Bibeau, Steckler, & Glanz, 1988; Paquette & Ryan, 2001). Thus,
utilizing this theory in SI research is logical given that it not only does it consider the individual
but also the surrounding environments in which the individual operates and the interactions
between the ecological layers or environments.

Although there has been much work on promoting SI very little research has been
conducted to examine the effect and success of SI, particularly in the context of sport. Bailey
(2005) suggested that there is a need for more empirical research to support SI through sport
participation in order to justify that SI is more than a simple theoretical aspiration. Furthermore,
in a society where SI is heavily valued, what also needs attention is the role of non-inclusion
sport programs in SI. How or can disability specific organizations such as SO play a role or
contribute to the SI movement? As a result, the goal of this study was to empirically investigate
perceptions of how SO impacts and plays a role in SI.

Therefore, the purpose of this study was to examine the perceived impact and role of SO

in SI from the perspectives of all stakeholders. More specifically, the intent of this research was
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to examine 1) how stakeholders define SI, and 2) whether they perceive SO as an organization
that is contributing to SI.
Method

Design

For this study, a mixed methods approach was chosen as it “combines elements of
qualitative and quantitative research approaches (e.g., use of qualitative and quantitative
viewpoints, data collection, analysis, inference techniques) for the broad purposes of breadth and
depth of understanding and corroboration” (Johnson, Onwuegbuzie, & Turner, 2007, p.123).
More specifically, of the six mixed methods designs proposed by Creswell, Plano Clark,
Gutmann, and Hanson (2003), concurrent nested strategy was employed. With this strategy,
researchers use multiple methods to gain a broader perspective as they understand that one data
set may not be sufficient to explain questions that may arise within the large quantitative or
qualitative study (Creswell & Plano Clark, 2007). Priority can be given to either method, which
in this study is given to qualitative method. The method that is given less priority (i.e.
quantitative) is embedded or nested within the predominant method (Muncey, 2009), and serves
to seek information from different groups and angles. The two data sets are integrated at the
analysis phase (Creswell, 2003; Creswell et al., 2003). In this study, one question on SI was
asked in a quantitative online survey within the context of a larger research study (Inoue &
Forneris, 2011) whereas the qualitative semi-structured interview was the primary data collection
method. Given that perceptions of individuals with disability are often ignored when studying SI
(Frazee, 2005), utilizing this mixed method approach provided the opportunity to examine SI

more in-depth from multiple points of view and also perceptions from a large number of
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participants. This was especially beneficial as the SI may be perceived differently by parents,
volunteers/coaches, and athletes.
Participants

Online survey participants. Participants for the online survey included parents of
athletes and coaches/volunteers. Over three month period, a total of 274 (135 parents; 139
coaches/volunteers) participants completed the online survey. Inclusion criteria for
coaches/volunteers were set to ensure the data received met criteria for ethics approval and was
of high quality, which included the following: 1) 18 years or older, 2) coaching/volunteering for
at least one year, and 3) regular contact (i.e. at least monthly) with the athletes. In addition,
coaches being recruited were those who participated in the regularly offered SOC official sport
programs (e.g., athletics, swimming, floor hockey, figure skating, and alpine skiing). Therefore,
one-time event volunteers such as regional, provincial, national games and/or fundraising
volunteers were not eligible based on the set parameter.

For coaches/volunteers, sixty-four of the respondents were male, while 75 were female.
The age ranged from 18 to 78. Fifty-eight of the respondents also identified themselves as a
parent of a SO athlete. For the parent survey, a total of 135 responded, which included 33 male
respondents and 102 female respondents, whose age ranged from 33 to 80. Eight respondents had
more than one child with ID that participates in SO as an athlete. The type of ID of their child
included: Down syndrome/trisomy 21 (n = 49); autism/PDD/PDD-NOS (n = 24); developmental
delay (n = 21); and other (n = 41) such as, but not limited to ADHD, epilepsy, Phalen-McDermid
syndrome, Prader-Willi syndrome, Aspergers syndrome, and Fragile X syndrome. While their
child participated in variety of sports, the top three sports were aquatics (n = 64), 5 & 10-pin

bowling (n = 63), and athletics/track & field (n = 52). These were consistent with the top three
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participated SO sports, which are 5-pin bowling (rn = 14,539), athletics/track & field (n = 9,572),
and aquatics (n = 7,451) which was followed by 10-pin bowling (rn = 4,789) (SOC. personal
communication, April 27" 2011).Some parents also identified themselves as a coach (n = 51),
volunteer (n = 81), or administrator (n = 42).

Interview participants. A total of 28 interviews were conducted with twelve SO youth
athletes, fourteen parents, and four chapter representatives from British Columbia, Ontario,
Quebec, and Nova Scotia which were chosen specifically to allow good representation across
Canada. From each province, three youth athletes with ID (ages 12-21) were chosen by chapter
representatives to take part in the interview. The chapter representatives were asked to select
participants who had varying years and levels of experience in SO and those whose disability
does not limit them verbally so that they could participate in a semi-structured interview. The
average age of the athletes was 16. Only one athlete had already graduated from high school
while the others are still in school either in special education schools or inclusion/integration
schools. Their diagnoses varied from Down syndrome, autism, micro deletion 22Q11, and/or
learning, developmental, or intellectual disability. All but two athletes had at least participated in
provincial games, some as far as world games. Many participate in more than one sport; some
even participate in three to four SO sports per season. Only two athletes participate in generic
sports (non-SO sport programs) along with peers without ID. Parent(s) interviewed were those of
the interviewed athletes. The chapter representatives were selected based on the
recommendations made by a SOC staff that had regular contact with numerous chapter
representatives across the country, who was asked to suggest chapter representatives who are
most familiar with the local programs

Procedure
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The online survey and the semi-structured interviews were conducted concurrently. For
the online survey, twelve chapter representatives across Canada were contacted through e-mail.
This email explained the details of the research and included the links to the online surveys on
Survey Monkey. In this email the chapter representatives were asked to distribute the
information and links to the survey to potential participants in whatever way each chapter felt
most appropriate ( e.g., e-mail, newsletter, and/or website). Responses were collected over a
three month period (mid-December 2010 to mid-March 2011).

For the interviews, SOC staff was initially contacted to recommend chapter
representatives from the four selected chapters (British Columbia, Ontario, Quebec, and Nova
Scotia) who were most familiar with the athletes and programs in their own chapter. The selected
chapter representatives were then contacted via e-mail to possibly recommend three youth
athletes and their parents who met the criteria outlined above, in addition to their participation in
an interview. All of the interviews were conducted by the first author; the French and bilingual
interviews were conducted with the assistance of a bilingual staff member from Special
Olympics Quebec (SOQ; Olympiques spéciaux Queébec) to ensure participants felt comfortable
and the correct terminology was employed during the interview. All interviews were audio
recorded. All procedures for this research were approved by the Office of Research Ethics and
Integrity at the University of Ottawa.

Measures

Online survey. The online survey used for this study was created for a larger study that
examined the perceived impact of SO on positive youth development. Two types of surveys were
created on Survey Monkey; one for parents, and a second one for coaches and volunteers, which

were both offered in both Canadian official languages (i.e. English and French). There were six
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sections on the parent survey and three on the coach and volunteer survey in the larger study;
however, for this study, only the section on demographics and SO involvement and the section
pertaining to perceptions of SI were used from the survey. Participants were asked using 1 item
whether they perceive SO as contributing to SI in which they responded to a on a 5-pt likert-
scale (totally disagree to totally agree). Following this question was an open-ended section that
asked participants “to please provide an explanation to the choice you selected above. In addition,
a second open-ended question asked parents to describe in their own words a situation where

they believed SO has contributed to SI for their child.

Interviews and pre-interview questionnaire. The interviews conducted were semi-
structured in nature, and were conducted in either English or French. As stated above interviews
were conducted with athletes, parents and chapter representatives. The questions asked included
topics such as general experience with SO, non-SO sport experience, school experiences and SI.
Athlete interviews were approximately 30 minutes. In addition, athletes were asked to share
photographs taken during SO to facilitate the interview process, also known as “reflexive
photography.” Reflexive photography is a process by which participants share photographs they
have taken that relate to the experience at hand with the researcher. This approach allows the
participants the opportunity to react and reflect on the deeper meanings of the photographs
through the interview (Parker, 2006). In social research, such photo-interviewing is employed to
provoke responses from participants (Hurworth, 2003). The image itself is what generates the
data, and it is “reflexive” as participants reflect back on their experience to share their thoughts
about what is in the photographs (Harper, 1987). Hence, this approach was employed for this
study as the researcher believed using photographs taken during their SO participation allow

athletes to reflect and express deeper thoughts on their SO participation, as past studies have
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shown that “images such as photographs evoke deeper elements of human consciousness than do
words” (Harper, 2002, p.13). Furthermore, prior to the interview with the athlete’s parent(s) were
asked to fill out a one page pre-interview questionnaire about their child’s past involvement in
SO programs and SO games. The researcher deemed this information as vital for gaining an
understanding of the athletes experience prior to the interview and to help build rapport early in
the interview.

The interviews with the parents lasted between 30 minutes to 2 hours. In the interview,
parents were asked questions pertaining to their experiences with SO, changes in child’s
development, and about SI, Meanwhile the interviews with chapter representatives lasted
between 45 tol.5 hours. The chapter representatives were asked questions pertaining to the role
of SO in SI and how they currently approach SI.

Data Analysis

Quantitative data from the online survey was analyzed using SPSS 18.0. More
specifically, descriptive statistics and a T-test were conducted to examine whether there were
differences between parents perceptions and coaches/volunteers perceptions with regard to the
impact SO is having on SI. To analyze qualitative data, the interviews were transcribed verbatim.
Interpretive Phenomenological Analysis (IPA: Smith & Osborn, 2003, 2008) was then used for
coding and analyzing the data. [PA is a phenomenological method which asserts that gaining
direct access into a participant's life world is impossible, and focuses on exploring participants'
perceptions of their experiences (Smith & Osborn, 2003, 2008; Willig, 2001). The IPA process is
iterative and the transcripts are read through multiple times. Following the procedure as
identified by Smith and Osborn (2008), notes are made alongside on the left margin to highlight

any interesting or significant responses that were found during the first two readings. The
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transcripts were read multiple times afterwards, in which times notes were made on the right
margin to note emerging themes that captured the essence of the responses. A master list of the
themes was developed and excerpts from the transcripts were provided to support the identified
themes. An independent auditor who was familiar with qualitative data analysis provided
feedback for the theme integration, additions, and/or clarifications after reviewing the results.

To organize data and to help in identification of quotes that supported the emergent
themes, NVivo 7.0 (QSR International Pty Ltd, 2007) was used. Participant identification codes
are provided for each quote (BC= British Columbia, NS= Nova Scotia, ON= Ontario, QC=
Quebec; A= Athlete, CR= Chapter Representative, P= Parent). Furthermore, for identification
and confidentiality purposes for athletes and parents, numbers are employed in relation to the
order participants were interviewed. For example, a third athlete interviewed in Quebec was
coded as QCA3. The province was omitted for quotes from chapter representatives as only one
person was interviewed from each province. In addition, participant identification codes for the
online surveys were provided for each quote (CV= Coach/Volunteer, P= Parent, E= English, F=
French) along with numbers to identify the order in which the responses were submitted.

Results

The results are presented in two sections. The first section presents the quantitative
results from the online survey whereas the second section presents the qualitative results from
the interviews and online survey.
Quantitative Results

Descriptive analyses indicated that overall participants perceived SO as contributing to SI.
The mean score was 4.26 (SD =.92) on a 5 pt-likert scale.

Qualitative Results
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Four themes emerged from the qualitative analysis: 1) ‘Social inclusion’ is hard to define;
2) The contribution of Special Olympics to the social inclusion movement; 3) Special Olympics
serves as vehicle for inclusion in sport; and 4) Impact of Special Olympics on social inclusion.

‘Social inclusion’ is hard to define. When athletes were asked what they think SI means,
most of the athletes had difficulty responding and so the researcher followed up by asking what
made them feel included. The majority of athletes stated that they feel included when others
invite them to participate in other activities, in other words, it was the social aspect that was the
crucial aspect for athletes to feel included: “When people invite me over to activities is probably
when I feel included... than I feel happy” (ONAT1). Another athlete stated:

A lot through sports or if someone mentions that they are going somewhere and ask

if I’d like to go or stuff like that. I find that’s a big way that I know I’m included in

a group, not being left out. That’s the way I really notice that people are really

liking me or trying to include things. (BCA3)
Similarly another athlete discussed feeling included when she was able to hang out with friends
she had met through sport: “when I’m in a group with couple of the friends that I know in sports”
(BCA2). When asked whether or not they believed that SO helps them feel included all of the
athletes reported that SO makes them feel included: “Yes I do” (NSA3), “Yes!” (BCA2).

Although parents had similar ideas to the athletes, there appeared to be greater variations
in the responses regarding the definition of SI. Some parents talked about the importance of
having a social network: “to feel a part of a network that is like a family unit and comfortable to
them” (ONP3), “Total acceptance of any disability” (NSP2). Others talked more about being

able to function independently within society: “be able to get work with other people, to have an
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apartment, to be autonomous” (QCP1), “being as close to normal as possible” (NSP3) and “to be
accepted at the level that you are able to be included in the society” (BCP3).

One parent noted that SI is different for each individual, therefore is hard to define and to
evaluate whether it is successful:

SI for some athletes from what I can see, it would be very different from what it

would be for my daughter because SI to some who have very little communication,

just sitting there may be very happy and just loving it, but they can’t express it

verbally. So it’s hard to tell how you succeed other than the smiles on their face at

the end of the day. (ONP3)

While many parents struggle to define SI or give criteria for what is successful SI, all
parents agreed that SI goes beyond providing physical opportunities for athletes and have
observed that a gap still exists between stating a program/school is inclusive and the reality of
that inclusion. This finding aligns with the point made by athletes that social aspect is crucial.
For example, a parent, speaking of the child’s school experience stated:

As an ID child, you don’t get invited to birthday parties, after school events,

sleepovers. They’re not included. So even though there’s full inclusion [talking

about the school being inclusive] and they may have friends, it doesn’t mean they

want to come over for a play date...I guess SI is being socially accepted regardless

of your disability, whatever it may be. That would be a perfect world, wouldn’t it?

(NSP2)

Similar to parents, the chapter representatives did not appear to have one agreed upon
definition of SI: “Well, I don’t think we have a formal definition” (CR2), while another shared

her perspective:
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When we talk about SI, inclusion, we see it not specific to SO. We see that

meaning anything that contributes to the athlete, being able to take part in

physical activities, social activities, whether inside or outside of SO... So we look

at inclusion as inclusion in society, so that there is nothing essentially their

“disability” that prevents them from whatever they want to do. So it’s a broad

broad broad...and so our focus isn’t inclusion is this, inclusion is being on a

generic team. We just want them to be active, be involved. Do whatever they want

to do. And whatever that takes, we’re okay with that. That’s our provincial

mindset. (CR4)

The contribution of Special Olympics to the social inclusion movement. All parents
who were interviewed perceived SO as an organization that is contributing to the SI movement.
The parents talked about how the structure and opportunities through SO along with its name (i.e.
brand) and the efforts placed on marketing and publicity were all factors playing a role in the
social inclusion movement. Although it is stated on the SOC website that SOC “hopes to be a
change agent for social inclusion” (SOC, 2010, “Opportunity & Accessibility”, para.l), only one
parent had formally heard of this mandate. Most parents may not have heard it formally, but they
certainly recognized that SO plays a role in SI. One of the parents shared: “By having this kind
of criteria [consistent programming] and the expectation of what behaviour is [acceptable], it
makes us acceptable to the mainstream” (BCP2). Another parent stated “Without SO, my child
would not have had the chance to show people, so called ‘normal’, his sport and social abilities”
(PF6)

In terms of SO being a well-known ‘brand’ one parent stated that the name “Special

Olympics’ itself contributes to SI: “SO to me is a big name...I think having the label of SO in the
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community, people may have heard of it, so they kind of know what to expect. I think it helps
that way” (ONP3). Similarly, a chapter representative shared:

It’s not so much awareness of the overall organization, but it’s the awareness of the

fact that our athletes are contributing individuals in the society and that they can

compete in the highest levels with the generic sporting environment or the SO

environment and be competitive, and be socially accepted because they have had to

train as hard as the generic counterpart and have made same commitment as a

generic counterparts. (CR4)

Another chapter representative mentioned a publicity campaign that took place as part of
the 30™ anniversary of SO in their province and explained that the purpose of this publicity
campaign was to change how people see SO athletes in order to promote SI: “a lot of those
[praises about the campaign] were from organizations that were all for integration, because our
campaign was more about our athletes are athletes, and they should be recognized as athletes no
matter what...slowly, I think it’s changing” (CR2).

On the contrary, several coach/volunteer responses from the online survey did not
perceive SO as contributing to SI, as SO is exclusively for persons with ID. One coach/volunteer
stated, “I agree that it helps athletes to be valued and respected for their efforts (people are
always cheering athletes on because they are proud of their accomplishments) but it doesn't
include them into mainstream sports, it segregates people with disabilities” (CVES9), while
another stated:

I think that SO provides athletes with the opportunity to develop socially with their

fellow athletes and coaches but also segregates them from the mainstream athletic

and social world. There is good and bad to this as the SO program provides them
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with a safe and supportive environment of like individuals which definitely

supports development of social skills but it also labels them as "Special" and

separate from "regular" programs and people. (CVE31)
Chapter representatives stated that they occasionally face parents who view SO as an exclusion
or non-inclusive organization as it is catered only towards persons with ID. However, a chapter
representative also noted that the number of such parents have significantly decreased in the last
15 years because “we’re educating them [parents] and they realize the opportunities that are
available within the environment of SO” (CR4). As one parent described:

Although SO segregates people with developmental disabilities, it provides

exposure to activities that the normal population enjoy, opportunities to work with

'normal' people, e.g. coaches, supporters, siblings, etc. and other people see our

children in an environment they also enjoy so our children can develop a sense of

community and others can recognize the skills and attributes of our children.

(PE76)

In addition, another chapter representative stated that the fact that SO is a non-inclusion
program can also be seen as a benefit:

For us in SO, having a program that is not as inclusive, for us, we were able to

take any athlete no matter what their level of ability no matter how autonomous

they were. We were able to get them in the sports club and get the moving, get

them physically fit. So in that sense, it made us so much more accessible for

everyone. (CR2)

Similarly, another parent stated:
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I love that aspect of it that everybody is included, whether they are someone who

walks the 400 or my daughter who runs it. They all have an equal chance. That

part I love about, where as mainstream, everybody’s bunched into one...That’s

one thing I love about SO, the way everybody gets a chance. Not just the top guys.

(QCP3)
As such, many parents have expressed problems with inclusion in schools. One parents stated:
“the regular kids, they just don’t integrate them no matter how much you try. The school doesn’t
do anything for them, and this [SO] is the venue for them” (ONP3). Another parent shared: “a lot
of kids that don’t have disabilities can be very cruel, so she had a lot of problems with that in
some of the school areas” (NSP1). Parents discussed that full inclusion is not always positive and
they value SO because it is an ‘exclusive’ program designed just for their children with ID.
Perhaps one parent said it best by stating “exclusion with a bit of inclusion enhances that
inclusion” (BCP3).

Special Olympics can serve as vehicle for inclusion in sport. Participants discussed
how participation in SO has led to increased inclusion, particularly within the context of sport. A
chapter representative explained how SO can help athletes participate in generic sport programs
with non-ID youth:

The skills they’ve learned in the SO environment transgress into the generic sport

environment. So they’re socially accepted in that environment because they’ve

learned proper communication skills, they’ve learned the respect, they’ve learned

how to communicate with whether it be SO athletes or non-SO athletes. So that’s

helpful in that generic environment, being considered an equal athlete within that
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environment but also being respected in that environment, being respected within

that sport organization. (CR4)

Another chapter representative talked about young athlete programs such as Active Start and
FUNdamentals, which are part of the Long Term Athlete Development model in Canada (SOC,
2007), contribute significantly to inclusion in generic sports: “they’re given the opportunity to
learn the social skills that they may not be learned through the generic sport environment... [It]
helps them gain and earn respect in that generic sport environment because they’ve learned those
skills in SO” (CR4).

One parent talked about how her child has been able to participate in a generic sport
program: “She’s with 11, 12 year olds although she’s 17. She’s very comfortable with that
because intellectually, they are the same level, so when they speak, there is no barrier” (QCP2).
Participants also discussed how SO athletes’ participation in generic sport programs helps to
facilitate SI as it leads to increased openness on behalf of non-ID individuals. One chapter
representative shared:

We have athletes going to Canada Games as part of Team (name of province) and

our athletes are equal members of the team. Even though they are SO athletes, they

are engaged as regular athletes...Our athletes are gaining the respect of those

generic athletes, and I think that’s the most important part of that SI movement.

(CR4)

Chapter representatives also talked about the impact of SO athletes on the non-ID participants:
“It’s very educational for the athletes on the team, especially young Canada Games athletes...it

opens up or challenges their thoughts” (CR3). In addition, a parent shared how participation in
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generic sports helps SO athletes be more acknowledged "Through [generic] competitions and in
other ways, they [athletes] are more in the public eye in a positive way” (PES).

Impact of Special Olympics on social inclusion. The participants also expressed a
number of ways or experiences they have had in relation to SO positively influencing SI at
various levels. In particular, participants discussed how participation in SO has had an impact on
the individual athlete, their families, their schools and their communities. As a result four
subthemes are presented below: impact on the individual, impact on the family, impact at school
and impact in the community.

Impact on the individual. Many parents, chapter representatives, and coaches/volunteers
discussed that participation in SO has helped their child develop a number of life skills which
they perceive has helping the youth integrate into mainstream activities. One parent shared: “SO
provided him means to develop social skills through sport...Without SO, he wouldn’t know how
to interact...So a little by little, he’s socializing with the mainstream kids at school, not just
special needs now” (NSP3). Another parent stated “It’s given her confidence to have more
confidence at school and to not keep herself sheltered in her learning class, and expanded the
socialization with other students in school because she has some confidence”(BCP2). Similarly
two chapter representatives shared similar observations. “They are given the opportunity,
environment to learn at their ability level and their learning level, they can then take those skills
and go back into and being competitive in the generic sporting environment” (CR4) and “The
more life skills that you develop the more likely it is that you can do whatever you want...So |
think that’s how we help them...It’s a pretty safe environment to build those skills” (CR3).

Many coaches/volunteers also agreed that impact of SO contributes to SI for the athletes.

On the survey one coach/volunteer wrote “SO and all the learning opportunities and skill
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development that it provides, both physical and social, strongly supports holistic SI. These skills
are transferred to the many social interactions in the athlete's life” (CVE36). Another
coach/volunteer wrote: “Many of the athletes I’ve known for years have gone on after graduating
from school to becoming employable, responsible, contributing members of our community. I
think our program has helped them become more self-assured and capable to pursue new
activities” (CVE®7). Finally, a third coach/volunteer shared:

SO contributes to the athletes’ physical well being which helps them be healthier

and more productive to be able to be included in society on all levels of abilities.

SO contributes to the athletes’ social well being by giving them an avenue to make

friends with coaches, volunteers and other athletes which leads to social interaction.

SO contributes to the athletes” mental abilities by stimulating all sorts of personal

feelings, strengths and weakness which are faced daily by members of today's

society. (CVES8)

Parents from the survey also stated that SO significantly contributed to SI: “She is learning how
to use appropriate behaviour and what is expected of her in social situations. It is easier for her to
practice these skills with people who won’t judge her because of her autism” (PE18).

Impact on the family. Many parents discussed how SO has impacted their family, in
particular themselves as parents. More specifically, parents discussed how SO provides social
support and social networks that have led to increased knowledge on resources and activities
outside SO for their child. As one parent stated: “we all feed off of the knowledge of each parent,
and the experiences like in education, day to day living, in what’s available in
communities...You learn from other parents what else is out there for our children” (NSP2).

Another parent further elaborated:
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Also another extremely useful benefit is the parents and caregivers of these people

get to network while they're athlete's are in the program. Much friendship and

comrades happens at SO. Also, information about other programs besides SO like

government sponsored things, local community events, and other school events,

like a college class I just found out about at SO from other parents. Valuable

information is passed around at SO programs... We connect, share, make friends

too and share valuable information. (PES3)

Chapter representatives also discussed how they believe SO has an impact on the family.
Many of them discussed their experience of seeing parents develop into stronger advocates for
their child as a result of networking with other parents through SO. One chapter representative
explained this well with the following statement:

When our athletes get together for their weekly activity, the parents slowly get to

know each other...There’s so much networking and cross referencing of

information that happens amongst parents...Just the opportunity for word of

mouth and networking gives them more power. It helps them empower each other,

it empowers themselves because now they know more information, they’re

learning from each other. And they’re learning from themselves, they’re learning

from the athletes, and they’re learning from their coach. (CR4)

Impact at school. The participants discussed extensively about how their experience at
provincial, national and/or world games made an impact on the school environment. Athletes and
parents talked about how after a games competition the youth were given opportunities to speak
about their experiences. For example, one athlete explained: “They [students at the school] were

all really proud of me. They all see me grow and having some challenging times throughout my
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school, they are all proud of what I do” (ONA3). Another parent shared a story about the time
when her child had returned from a world games and the school had created a bulletin board for
the athlete to show all her accomplishments to other students...those are good things to feel part
of your school community” (BCP2). Similarly, another parent shared how her child’s
participation in SO and the national games led to her child winning an award at school which led
to greater acceptance and awareness: “She won Athlete of the Year in this regular school. It
made the regular students aware that someone with special needs was able to accomplish
something. It was benefit to both of them [athletes and their peers]” (QCP3). Through the survey
parents also shared similar experiences. One parent wrote “My daughter now goes to school after
a competition bragging about her ribbons/trophies just like the other kids. She even has
classmates asking about how she did and wanting to come and cheer her on” (PES) while a
second parent shared: “My son has won several medals at the provincials, this has given his self-
confidence a large boost and when he shows them to his classmates they are very impressed by
what he can accomplish and look at him with respect” (PE91).

Impact in the community. SO was also perceived as having an impact on the larger
community. For example, a chapter representative explained how the aforementioned publicity
campaign that took place in one province resulted in praises from organizations that: “Giving
them [athletes] those [life] skills will facilitate their SI. So in that sense now, we’re being used as
an example by (name of provincial association for community living) as opposed to being
completely almost rejected back 12 years ago” (CR2).

Through the survey coach/volunteers also expressed that SO is having an impact in the
community and society in general. One coach/volunteer summarized the impact of SO on SI as

the following:
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I have witnessed the impact that SO has on not only the athletes, but the volunteers

and family members and community. It absolutely fosters better social relationships

and opens opportunities for a wide variety of people to get together and have fun.

(CVE1®6)

Another coach/volunteer “SO allows people to know the reality and existence of persons with
disability and their great abilities. SO shows that these people have the same aspirations, the
same dreams, and same concerns as the rest of the population” (CVF20). A parent similarly
responded:

SO has shown what athletes with intellectual disabilities CAN do. They have

supported each athlete to work hard and treated the athletes with respect as athletes,

not as a do-good project. Because of the attitude of SO, society has seen these

athletes in a different light. (PESS)

A number of parents also explained that through SO their child’s accomplishments have been
acknowledged by their community, indicating that SO is having an impact beyond the individual.
One parent shared how her son won an achievement award from the city after he won a medal at
the National games.

In addition, several parents also stated that they have also observed an impact on the
coaches/volunteers who are also crucial members of the community. The parents noted that the
more the coaches/volunteers get involved, the more they understand what these athletes can do
which opens their eyes. For example, referring to the high school age volunteers in her
daughter’s program, a parent stated “Young volunteers are being made more aware of our
athletes and some of the struggles that they have, so that becomes an acceptance” (BCP2).

Similarly, a coach stated, “I believe it is more about the volunteers being exposed to these
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amazing members of our society, having their lives touched and going out and teaching their
friends and families about compassion and inclusion” (CVE35).
Discussion

The purpose of the present study was to examine the perceived impact and role of SO in
SI for youth with ID from the perspectives of all stakeholders. The results from the both the
quantitative data and qualitative data indicate that stakeholders perceive SO as contributing to SI.
Although the results showed that SI was not an easy concept to define and that various
individuals had different conceptualizations of what SI means, it was clear that SI is considered
multidimensional. The athletes, in particular discussed how to feel included means to be invited
by others to participate in social activities. This finding is consistent with what Frazee (2005)
found with research on youth with physical disabilities, although each perceptions varied, all
youth placed more importance on social acceptance rather than physical opportunity to be
included.

Definitions from parents, coach/volunteers and chapter representatives also varied but all
of these stakeholders also talked about social acceptance as being an important aspect of social
inclusion. As research by Thomas (1999) demonstrated, SI is also about the citizenship of
individuals. It is about being respected as a valued contributor who has rights, knowledge, and
power. This is consistent with the parents perceptions that SO has helped to prepare their child
for the generic/mainstream world, that SO allows athletes to show able-bodied counterparts their
abilities and become a subject of respect. Therefore, physical inclusion opportunities such as
inclusion in schools and community sport alone do not necessarily translate into successful SI
according to the participants in this study and particularly from the youth living with an

intellectual disability. The parents’ discussed their concerns with the school system and



CONTRIBUTION OF SPECIAL OLYMPICS 112

explained that although the school physically includes youth with ID into their institution, school
was not an inclusive environment as the social acceptance amongst peers without a disability was
not very present. A recent study by Graham and Harwood (2011) supports these perceptions as
their results revealed that the struggle for inclusion in schools is still very present.

With unsuccessful SI within the schools, results from the present study suggest that many
parents are grateful that SO provides an optimal environment where their child is socially
accepted no matter what, and are provided with the opportunity to excel at their own level, to the
best of their abilities. Thus, SO is perceived as a stronger and safer place for athletes to be than
many school settings, and therefore perceived as providing what may not be available to them
within the context of school. As a result, participants believed that SO was contributing to the SI
movement as SO is a large organization that has gained recognition in Canada and as a result has
provided opportunities for the youth to demonstrate their abilities to non-ID individuals,
particularly within the context of generic sport. However, some participants also perceived SO as
an exclusion organization and although they recognized that SO helps the youth develop skills
and be socially accepted within the organization, SO programs separate youth with ID from
mainstream activities. In addition, chapter representatives reported that they occasionally face
parents who are hesitant to enrol their youth in SO because they are exclusive. However, a
number of parents also valued having an exclusive program that was designed for their child
which helped them develop the skills necessary to be able to engage in mainstream activities
outside of SO. Therefore, the results from this study suggest that although participants recognize
that SO is an exclusive organization, many parents value such a program for their child and

perceive SO as contributing to the SI movement.
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Results from the present study also suggest that SO may have an impact on SI at the
various levels (microsystem, mesosystem, exosystem and macrosystem) identified by
Bronfenbrenner (1979, 2005) in his ecological theory. Parents and chapter representatives
discussed that through participation in SO the athletes were developing a number of life skills
and social skills that they believed enabled the athlete to socialize more effectively with other
non-ID youth and to succeed in activities outside SO. In particular, parents and chapter
representatives discussed that as the athletes gain the skills that allow them to participate in
generic sports or competitions they have the opportunity for able-bodied individuals to see their
ability which can impact on how they view the athletes with ID. Parents also shared that
participation in SO competitions enabled their child to share their accomplishments with their
able-bodied peers at school, which has also helped lead to greater respect from their non-ID
peers. This is what Bronfenbrenner refer to as bi-directional influences in which the developing
individual also affects others in this layer such as parents and peers (Paquette & Ryan, 2001). As
such, SO appears to have a significant impact on the developing individual’s microsystem and
mesosytem with regard to SI.

Exosystem and the macroystem, the third and fourth layers, do not involve the
developing individual directly, but impact the individual through the larger social system such as
community based resources and social forces such as cultural values, customs, and laws (Berk,
2000; Krishnan, 2010; Paquette & Ryan, 2001). The results of this study suggest that increased
awareness of SO, inclusion into Canada Games and other generic sport programs and
competitions indicative of how SO is contributing to SI at these levels. First, chapter
representatives in this study explained that SO assists in the process of making these

opportunities happen locally, nationally and globally. However, it is the athletes themselves who



CONTRIBUTION OF SPECIAL OLYMPICS 114

entered into these situations, and proved their ability to the able-bodied participants which may
have lead to increased opportunities for SI. Second, it was identified by chapter representatives
that many generic organizations within their communities are now recognizing the impact SO
has on the individual and now, after years of rejection have started to use SO as a prime example
to promote SI. This is a clear reflection of how SO impacts the Macrosystem, by changing the
mindset of other organizations by changing their values and policies which in turns have the
ability to foster greater SI.

Finally, the chronosystem, which places its emphasis on the dimension of time as the
child develops, is also relevant with regards to SI and the result of this study. The majority of
parents recognized that as their child continued to be involved in SO over time, they had
increased opportunities to participate in various competitions and non-sport programs such as the
Athlete Leadership Program. These opportunities have enabled the athletes to develop a wider
variety of life skills and to increase their self-confidence over a number of years which was
perceived as enabling the athletes to succeed in other domains outside of sport in particular
school and be able to interact more effectively with non-ID peers

Going back to the definition used for this study by Bailey (2005), the results provide
support all four dimensions of SI. First, in terms of ‘spatial” dimension, SO is perceived as
minimizing the variety of distances that exist between athletes within SO, athletes in generic
sport and non-ID peers, as well as between SO athletes and their non-ID coaches/volunteers.
With regards to the second dimension of ‘relation’, all stakeholders perceived SO as providing
its athletes with a sense of belonging and acceptance. Furthermore, SO was perceived as helping
athletes develop a number of life skills and sports skills in a safe environment, which fulfills the

third dimension of ‘functional.” The development such skills lead to the fourth dimension of
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‘power.’ Participants perceived that SO helps the youth and parents alike build social networks
that extend that to the community by participating in generic programs or games and sharing
their accomplishments with non-ID peers and community members. These opportunities
ultimately lead to increased community involvement and capacity for change.

Although the results of the study indicated that SO is perceived as contributing to SI'in a
number of ways a number of limitations exist for the present study. First, as the athletes who
were interviewed were selected based on their verbal ability to take part in a semi-structured
interview with the researcher, most of the athletes are higher functioning individuals. Thus, their
statements may not mirror what youth with ID who are of lower functioning may be
experiencing. Second, the data collected are participants’ perceptions rather than an objective
evaluation of whether SO is contributing to SI. Third, it is possible given that the participants in
this study, are and continue to be active participants in SO that they may be biased with regard to
how well SO is contributing to SI.

Based on the results and discussions in this present study, several future research
recommendations can be made. First, as generic sport opportunities were said to be one initiative
that many chapters set out to provide for their athletes, research should be conducted to examine
the impact of such initiatives on youth with an ID and non-ID youth. Second, since the athletes
interviewed in the present study were mostly higher functioning athletes, research needs to be
conducted with lower functioning athletes with ID to examine what SI means for them. Third, as
the present study focused on perceptions of the respondents, future research using more objective
measures to understand the success of SI through SO is warranted. Finally, longitudinal research
should also be conducted to examine how SO can indeed influence athletes’ lives over time in

relation to SI.
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Several recommendations can also be made for SO based on the results. First, if SOC in
fact is trying to be a “change agent for SI” as its mission states, it is necessary to identify what
they mean by SI, and to clearly illustrate what it is that they are trying to achieve. Second, if
providing physical opportunities for generic sport is part of how SO wants to promote SI they
also should place consideration on the social aspect of SI as that is what is deemed as an essential
criterion for athletes. Third, SO Canada may want to consider incorporating Special Olympics
Unified Sports®. This program matches athletes with ID and able-bodied athletes that are of
similar athletic ability level to enjoy sports together (SOIL, 2011). A study by Townsend and
Hassall (2007) suggested that participation in Unified Sports® will likely lead to more peer social
acceptance by able-bodied individuals and research conducted by Dowling, McConkey, Hassan,
and Menke (2010) suggested that Unified Sports® leads to increased SI through changing minds

of participating able-bodied athletes as well as the wider community. Lastly, SOC and its
chapters should continue to work with government and communities to strengthen relationships
and collaboratively work towards providing greater opportunities for all athletes.
Conclusion

Despite years of aggressively promoting SI especially in the education sector, the reality
of SI is that it is complex. Although numerous studies have been conducted on SI for persons
with disabilities, most studies placed its focus on the physical aspect of SI and not enough on the
social aspect of SI (Thomas, 1999); however, this research has revealed the importance of the
social aspects of SI (Frazee, 2005). Some parents consider SO as an “exclusion” organization as
its programs are intended to serve only persons with ID. However, at this point, integration in the
community at large is perceived to be extremely difficult to achieve (Cummins & Lau, 2003).

Therefore, disability specific organizations such as SO may play an integral role in SI by
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impacting persons with ID and their surrounding environments. The results of this study
indicated that SO is perceived as having an impact on the various levels of Bronfenbrenner’s
ecological theory (1979, 2005) and supports the four dimensions of Bailey’s definition of SI.
According to Bronfenbrenner (1979, 2005) change in one layer impacts changes in other layers
and so it may be that the more athletes develop through their participation in SO, the greater the
impact on their families, schools, and communities which then in turn can lead to greater SI and
support for enhanced resources. These increased resources can then be allocated back to the

developing athlete and the cycle continues.
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General Discussion and Conclusion

The intention of this research was to examine whether SO is perceived as providing
programs that foster psychosocial development for youth with ID and whether SO is perceived as
contributing to the SI movement. The first study focused on psychosocial development, while the
second study focused on SI. Moreover, this research sought to provide a multi-dimensional view
to the themes in question by compiling responses from various stakeholders of the organization
including athletes, parents, coaches/volunteers, and chapter representatives across Canada
through nationwide online surveys and face-to-face interviews. Both studies utilized a mixed
methods approach as this approach “combines elements of qualitative and quantitative research
approaches for the broad purposes of breadth and depth of understanding and corroboration”
(Johnson, Onwuegbuzie, & Turner, 2007, p.123), thus allowing for a more comprehensive
understanding than utilizing only one method can provide. In both studies, Interpretive
Phenomenological Analysis (IPA; Smith & Osborn, 2003, 2008) was utilized to analyze the
qualitative data since this method is based on the assertion that it is impossible to gain direct
access into a participant’s life, thus focuses on exploring participants’ perceptions of their own
experiences (Smith & Osborn, 2003, 2008; Willig, 2001).

As mentioned above, the first study intended to examine whether SO programs were
perceived as fostering psychosocial development for youth using the conceptual framework
proposed by Petitpas et al. (2005) for sport programs aiming to enhance psychosocial
development. This framework identifies four essential components should a program aim to
foster psychosocial development for youth: 1) context; 2) external assets; 3) internal assets; and
4) research and evaluation (Petitpas et al., 2005, Petitpas et al., 2007).The results indicated that

SO is perceived as providing an appropriate context that allows athletes to participate,
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voluntarily in sport, and most importantly feel a sense of belonging and acceptance. Athletes and
parents also expressed that SO benefits them socially as it provides a social network that they
may not achieve elsewhere.

With regards to external assets, the athletes and parents identified the SO coaches as
friends and role models. The literature shows that having someone in a mentoring role and
establishing quality relationships with the mentor plays a critical role in fostering positive
outcomes for the youth (Catalano, Berglund, Ryan, Lonczak, & Hawkins, 2002). Furthermore, in
the interviews, both parents and chapter representatives stated that SO was equally beneficial for
parents. Parents expressed that as they watch their child grow through SO, they themselves
became more involved and help to get more people involved, which in turn is perceived as
helping parents themselves become stronger supporters of the athletes. As a result, it appears that
the SO environment has a number of external assets including caring coaches and supportive
parents.

All stakeholders also agreed that athletes with ID gain a variety of internal assets through
participation in SO as the existence of the strong external assets such as coaches/volunteers take
the time to intentionally teach life skills. In particular, participants perceived SO as helping
develop life skills such as the ability to work with others, to communicate with others, to push
yourself to the limit, to set and attain goals, to make a commitment and stick to it and to be
organized. In addition, games experience and non-sport opportunities provided through SO were
also perceived as leading to the development of life skills and that the skills gained through such
opportunities transfer into everyday life.

With regard to program evaluation, variation in practices was observed across the

different provinces. As the majority of the evaluations were not conducted in a systematic or
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comprehensive manner, it is recommended that SOC work with the different chapters to improve
their program evaluation activities. Overall, the results suggest that SO is an organization that is
perceived by its stakeholders as facilitating PYD. In addition, the structure of SO appears to
align well with Petitpas et al.’s (2005) framework and thus further supports the notion that SO, as
an organization, has the ability to foster the psychosocial development of its athletes.

The second study intended to examine the perceived impact and role of SO for SI,
especially for youth with ID. The results revealed that SI was hard to define. Most evident was
that all of the participants, particularly the athletes, talked about the importance of being included
socially to feel valued and accepted. Hence, successful SI appears to be more than just
eliminating physical barriers to participation. In this study, the ecological theory by
Bronfenbrenner (1979, 2005) was utilized. Results showed that as the athlete gets involved with
SO, they develop a variety of competencies including various social skills and life skills. It was
perceived by participants first positively impact the development of the athlete who is at the
center of the systems and over time these skills impact other levels such as the mesosystem, the
exosystem, and the macrosystem. Changes at these levels in turn will impact the developing
athlete and the cycle continues. As such, these bi-directional relationships in nature are
synergistic (Krishnan, 2010).

The stakeholders in this study did perceive SO as contributing to SI on a number of levels.
Reflecting back on the definition used for this study by Bailey (2005) that incorporates all four
dimensions of SI (i.e. spatial, relational, functional, and power), the results from the present
study demonstrate that SO fulfills and contributes to all dimensions of this definition. Although
SOC aims to“[b]e a change agent for social inclusion” (SOC, 2010, “Opportunity &

Accessibility”, para.1) it is clear from the results of this research that there is no one solid
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definition of SI within the SO organization and therefore it is necessary that SO continues to
recognize the multi-dimensionality of SI and develop a more strategic plan to enhance
opportunities for increased SI with their athletes. It is important to note that not all participants
perceived that SO contributes to SI as some participants argued that SO is an exclusion
organization as it caters only those with ID. Nevertheless, it is also important to acknowledge
that there were a number of parents who viewed SO as an exclusion program but they believed it
was beneficial for their child as it was one of the only environments in which their child was
thriving and developing psychosocial skills that enabled them to function in mainstream
activities and/or generic sport. Consequently, SO can be identified as an organization that may
contribute and play a critical role in the SI movement.

This research was divided into two studies; however, the results from the two studies
build upon one another. First of all, both studies showed that stakeholders perceive a number of
benefits through participation in SO programs. It was perceived that SO provides a safe and
welcoming environment that includes strong external assets and develops a number of internal
assets (i.e. life skills) which parents and chapter representatives strongly believed led to
increased SI at many levels. In other words, stakeholders perceived that through SO athletes with
ID have the opportunity to develop a variety of life skills. These life skills help them successfully
navigate the challenges in their daily lives which then positively impact the perceptions, attitudes,
and ultimately increased acceptance by members of their community. The researchers did not
expect to find what now seems to be a clear link between life skill development and SI. This link
became evident as the interviews progressed and emerged on its own as there were no questions
on the survey or interview that asked the participants about the possible relationship between life

skill development and SI.
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Second, the importance of early participation emerged from this research. In the first
study, early participation was specifically advocated for by parents and chapter representatives as
it was perceived that early participation helped young athletes to develop the basic skills needed
to participate in a variety of sports, in particular generic sport programs at a later age. Coté and
his colleagues (Coté & Fraser-Thomas, 2007; Coté & Hay, 2002) assert that participating in a
variety of sports at an early age (i.e. sampling years) is important as it is during this first stage
that one develops important fundamental motor skills and psychosocial skills. If youth with ID
develop such skills through sport participation at a young age, it was perceived that by the time
they reach adolescence they are better prepared for their future which may impact the various
levels of Bronfenbrenner’s (1979, 2005) theory and could lead to increased SI.

A large contribution of these studies lies in the fact that to date, no comprehensive study
that uses frameworks or theories to examine stakeholder’s perceptions, including the athletes
with ID themselves, has been conducted. Although SO, from the outset, may have seemed to be a
positive environment for youth with ID and has the potential to contribute to SI, the results of
this research indicate that it is indeed an organization that is perceived as fostering psychosocial
development which ultimately is perceived as contributing to SI. Through my personal and
professional involvement in SO around the world, I have observed that a number of skills,
including both sport and life skills, can be fostered because SO has the resources and capability
to fulfil the specific needs of those with ID. Nonetheless, to develop a greater understanding of
how stakeholders perceive SO as contributing to both psychosocial development and SI through
research as opposed to personal experience was exciting. These results can be used in creating
greater awareness of the benefits of SO participation and hence have a positive impact on the

lives of more youth with ID. In addition, many participants, especially the parents, noted that
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until they were interviewed, they vaguely acknowledged how SO had impacted their child’s
development and SI, but by engaging in the interview, they were better able to reflect and
understand the impact SO participation has had in their lives. As a result, it appears that this
research may have also enabled stakeholders to reflect upon their own experiences which could
lead to stronger advocacy for SO.

Through this research it was also observed that there are commonalities and links
between Petitipas et al.’s framework (2005) that seeks to enhance psychosocial development
through sport and Bronfenbrenner’s (1979, 2005) ecological theory that was used to understand
the processes related to SI. First, what Petitpas et al. (2005) discusses as internal assets relates to
the developing individual at the center of the ecological layers (microsystem) and Petitpas et al.’s
description of external assets is equivalent to the mesosytem in the ecological theory
(Bronfenbrenner, 1979, 2005). Gaining internal assets is perceived as leading to changes in the
other layers, in particular the mesosystem and exosystem. Second, Petitpas et al. emphasizes the
social relationships between the individual and the external assets must remain consistent and
occur over a period of time, while Bronfenbrenner (1995, 2001) especially in his later work,
deemed time was an essential component and that these bi-directional relationships between
levels need to occur over a period of time for optimal development. Therefore, these studies have
not only theoretically provided evidence for contribution of SO in facilitating PYD and SI, but
also provided a valuable, multi-dimensional perspective of how various theories and models may
work together to help explain processes related to PYD and SI.

As with any research, the present research had several limitations. First, as athletes
selected for the interview were selected based on the ability to verbally comprehend in a semi-

structured interview, many of the athletes could be described as higher functioning. Therefore,
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their perceptions and experiences may not accurately portray those of lower functioning athletes.
Second, as all participants in the study are those involved and continue to be involved in SO,
they may have a positive bias towards the organization. Third, this research only examined
perceptions and did not include objective measures of PYD and SI. Fourth, although this is a
nationwide study, the athletes selected for the interviews were mostly residing in or close to
metropolitan/urban areas and their experiences may be different from those who live in the rural
areas.

Based on the research and its limitations, the following are suggestions for future
research. First, a study with lower functioning athletes such as non-verbal athletes should be
conducted. Although this may be challenging, longitudinal case studies may allow an
examination of changes and impact over time. Similarly, longitudinal research is needed to
examine how youth with ID develop over time is necessary to understand the true impact of SO
participation. Third, a comparative longitudinal study between participants who started at an
early age and those that started during their teenage years will be beneficial in understanding the
impact of early participation. Fourth, as games participation was repeatedly mentioned as a
significantly contributing factor in both PYD and SI, studies focusing solely on the games
experience may be beneficial. Fifth, a study with participants from rural areas whose resources
and community structure may be significantly different from the urban population should be
examined. Finally, as this present research was conducted with the stakeholders of SO,
conducting a study with non-stakeholders such as able-bodied peers at athletes’ schools and
general community members to understand how they perceive the athletes with ID or changes in

these individuals since participating in SO is warranted.
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This research demonstrated that fostering psychosocial development for youth with ID
may be directly linked to SI. However, in order to maximize the effects of both, work is needed
to improve program evaluation to ensure optimal quality, and identification of the essential
components in achieving ‘successful’ SI as it relates to SO. Furthermore, it has been discussed
that early participation is perceived as being beneficial. If the individual becomes a stronger
individual at an earlier stage of life, there is a greater chance of having an impact on the
remaining ecological layers which may ultimately strengthen and contribute to SI earlier in life.
As such, the current focus placed on young athlete programs such as Active Start and
FUNdamentals across Canada by SOC and its chapters is warranted (SOC, 2007). In sum,
although SO may be an organization that caters to only those with ID, its benefits are so
significant that even able-bodied individuals, communities, and other organizations are starting
to see SO as contributing factor to SI. Therefore, SO may be identified as an optimal

organization that can foster both PYD and SI for youth with ID.



CONTRIBUTION OF SPECIAL OLYMPICS 133

References

Alexander, K. L., & Entwisle, D. R. (1996). Schools and children at risk. In A. Booth & J. F.
Dunn (Eds.), Family-school links: how do they affect educational outcomes?(pp.67-88).
Mahwahi, NJ: Lawrence Erlbaunr Associates.

Ash, A., Bellew, J., Davies, M., Newman, T., & Richardson, L. (1997). Everybody in? The
experience of disabled students in further education. Disability & Society, 12, 605-621.

Avan, B. 1., & Kirkwood, B. R. (2010). Review of the theoretical frameworks for the study of
child development within public health and epidemiology. Journal of Epidemiology &
Community Health, 64, 388-393.

Bailey, R. (2005). Evaluating the relationship between physical education, sport and social
inclusion. Educational Review, 57(1), 71-90.

Baron, S., Phillips, R., & Stalker, K. (1996). Barriers to training for disabled social work students.
Disability & Society, 11(3), 361-377.

Benson, P. L. (1997). All kids are our kids: What communities must do to raise caring and
responsible children and adolescents. San Francisco: Jossey-Bass.

Berman, Y., & Phillips, D. (2000). Indicators of social quality and social exclusion at national
and community level. Social Indicators Research, 50(3), 329-350.

Bronfenbrenner, U. (1979). The ecology of human development: Experiments by nature and
design. Cambridge, MA: Harvard University Press.

Bronfenbrenner, U. (1992). Ecological systems theory. In R. Vasta (Ed.), Annuals of child
development. Six theories of child development: Revised formulations and current issues.

(pp. 187-249). London: Jessica Kingsley.



CONTRIBUTION OF SPECIAL OLYMPICS 134

Bronfenbrenner, U. (1995). Developmental ecology through space and time: A future perspective.
In P. Moen, G. H. Elder, Jr., & K. Luscher (Eds.), Examining lives in context: Perspectives
on the ecology of human development (pp.619-647). Washington DC: American
Psychological Association.

Bronfenbrenner, U. (1999). Environments in developmental perspective: Theoretical and
operational models. In S. L. Friedman & T. D. Wachs (Eds.), Measuring environment
across the life span: Emerging methods and concepts (pp. 3-28). Washington, DC:
American Psychological Association Press.

Bronfenbrenner, U. (2001). Growing chaos in the lives of children, youth, and families: How can
we turn it around? In U. Bronfenbrenner (Ed.), Making human beings human:
bioecological perspectives on human development (pp. 185-197). Thousand Oaks: Sage.

Bronfenbrenner, U. (2005). Making human being human: Bioecological perspectives on human
development. Thousand Oaks, CA: Sage.

Camiré, M., Trudel, P., & Forneris, T. (2009). High school athletes™ perspectives on support,
communication, negotiation and life skill development. Qualitative Research in Sport and
Exercise, 1(1), 72-88.

Catalano, R. F., Berglund, M. L., Ryan, J. A. M., Lonczak, H. S., & Hawkins, J. D. (2002).
Positive youth development in the United States: Research findings on evaluations of
positive youth development programs. Prevention & Treatment, 5, Article 15. Retrieved
from http://journals.apa.org/prevention/volume5/pre0050015a. html

Coté, J., & Fraser-Thomas, J. (2007). Youth involvement in sport. In P. Crocker (Ed). Sport

psychology: A Canadian perspective (pp.270-298). Toronto: Pearson.



CONTRIBUTION OF SPECIAL OLYMPICS 135

Coté, J.,& Hay, J. (2002). Children’s involvement in sport: A developmental perspective. In J. M.
Silva and D. E. Stevens (Ed.), Psychological Foundations of Sport (pp. 484-502) Boston,
MA: Allyn & Bacon.

Creswell, J. W. (2003). Research design: Qualitative, quantitative, and Mixed Methods
Approaches (2™ ed.). Thousand Oaks, CA: Sage.

Creswell, J. W., & Plano Clark, V. L. (2007). Designing and conducting mixed methods research.
Thousand Oaks, CA: Sage.

Creswell, J. W., Plano Clark, V. L., Gutmann, M. L., & Hanson, W. E. (2003). Advanced mixed
methods research designs. In A. Tashakkori & Teddlie, C. (Eds.), Handbook of mixed
methods in social and behavioral research (pp. 209-240). Thousand Oaks, CA: Sage.

Cummins, R. A., & Lau, A. L. D. (2003). Community integration or community exposure? A
review and discussion in relation to people with an intellectual disability. Journal of
Applied Research in Intellectual Disabilities, 16, 145-157.

Damon, W. (2004). What is positive youth development? Annals of the American Academy of
Political and Social Science, 591, 13-24.

Danish, S. J., Forneris, T., & Wallace, 1. (2005). Sport-based life skills programming in the
schools. Journal of Applied School Psychology, 21 (2), 41-62.

Danish, S. J., & Hale, B. D. (1981). Toward an understanding of the practice of sport psychology.
Journal of Sport Psychology, 3, 90-99.

Danish, S. J., Petitpas, A. J., & Hale, B. D., (1993). Life Development Intervention for athletes:

Life skills through sports. The Counseling Psychologist, 21(3), 352-385.



CONTRIBUTION OF SPECIAL OLYMPICS 136

Danish, S. J., Petitpas, A. J., & Hale, B. D. (2007). Sport as a context for building competence.
In D. Smith & M. Bar-Eli (Eds.), Essential readings in sport and exercise psychology
(pp-412-422). Champaign, IL: Human Kinetics.

Danish, S., Taylor, T., Hodge, K., & Heke, 1. (2004). Enhancing youth development through
sport. World Leisure Journal, 46(3), 38 49.

Disabled World. (2008). Disability Statistics Canada. Retrieved from http://www. disabled-
world.com/disability/statistics/disability-statistics-canada.php

Disabled World. (n.d.). Facts and Statistics. Retrieved from http://www.disabledworld.com/
disability/statistics/

Dykens, E. M., & Cohen, D. J. (1996). Effects of Special Olympics International on social
competence in persons with mental retardation. Journal of the American Academy of Child
and Adolescent Psychiatry, 35, 223-229.

Donnelly, P., & Coakley, J. (2002). The role of recreation in promoting social inclusion.
Toronto: The Laidlaw Foundation.

Edwards, C., & Imrie, R. (2003). Disability and bodies as bearers of value. Sociology, 37(2),
239-256.

Emory University (n.d.). Urie Bronfenbrenner. Retrieved from http://www.des.emory. edu/mfp/
302/302bron.PDF

Fields, S. K., Collins, C. L., & Comstock, R. D. (2010). Violence in youth sports: hazing,
brawling and foul play. British Journal of Sports Medicine, 44, 32-37.

Forneris, T., Camiré, M., & Trudel., P. (2010). The state of youth sport: Is there a gap between

expectations and experiences? Manuscript submitted for publication.



CONTRIBUTION OF SPECIAL OLYMPICS 137

Fraser-Thomas, J. L., Coté, J. L., & Deakin, J. (2005). Youth sport programs: An avenue to
foster positive youth development. Physical Education and Sport Pedagogy, 10(1), 19-40.

Frazee, C. (2005). Thumbs up! Inclusion, rights, and equality as experiences by youth with
disabilities. In T. Richmond & A. Saloojee (Eds.), Social inclusion: Canadian perspectives
(pp. 105-125). Halifax, NS: Fernwood.

Gould, D., & Carson, S. (2008). Life skills development through sport: Current status and future
directions. International Review of Sport and Exercise Psychology, 1(1), 58-78.

Hall, T., Healey, M. & Harrison, M. (2002). Fieldwork and disabled students: Discourses of
exclusion and inclusion. Transactions of the Institute of British Geographers, 27 (2), 213-
231.

Hamburg, D. A. (1997). Toward a strategy for healthy adolescent development. The American
Journal of Psychiatry, 154, 6-12.

Hanson, W. E., Creswell, J. W., Plano Clark, V. L., Petska, K. S., & Creswell, J. D. (2005).
Mixed methods research designs in counseling psychology. Journal of Counseling
Psychology, 52(2),224-235.

Harper, D. A. (1987). Working knowledge. Skill and community in a small shop. Chicago:
University of Chicago Press.

Harper, D. (2002). Talking about pictures: A case for photo elicitation. Visual Studies, 17(1), 13-
26.

Harvey, J., & Houle, F. (1994) Sport, world economy, global culture, and new social

movements’. Sociology of Sport Journal, 11, 337-55.



CONTRIBUTION OF SPECIAL OLYMPICS 138

Holt, N. L. & Jones, M. 1. (2007). Future directions for positive youth development and sport
research. In N.L. Holt (Ed.), Positive youth development through sport (pp. 122-132). New
York: Routledge.

Holt, N. L. (2008). Introduction: Positive youth development through sport. In N.L. Holt (Ed.),
Positive youth development through sport (pp. 1-5). New York: Routledge.

Holt, N. L., Tink, L. N., Mandigo, J. L., & Fox, K. R. (2008). Do you learn life skills through
their involvement in high school sport? A case study. Canadian Journal of Education,
31(2), 281-304.

Hughes, B., & Paterson, K. (1997). The social model of disability and the disappearing body:
Towards a sociology of impairment. Disability & Society. 12(3), 325-340.

Hurworth, R. (2003). Photo-interviewing for research. Social Research Update, 40. Retrieved
from http://sru.soc.surrey.ac.uk/SRU40.html

Johnson, R. B., Onwuegbuzie, A. J., & Turner, L. A. (2007). Toward a definition of mixed
methods research. Journal of Mixed Methods Research, 1(2), 112-133.

Krishnan, V. (2010, May). Early child development: A conceptual model. Paper presented at the
Early Childhood Council Annual Conference, Christchurch, New Zealand.

Lerner, R. M. (2005). Promoting positive youth development: Theoretical and empirical bases.
White Paper prepared for the Workshop on the Science of Adolescent Health and
Development, National Research Council/Institute of Medicine. Washington, DC: National
Academy Press.

Lerner, R. M., Alberts, A. E., Jelicic, H., & Smith, L. M. (2006). Young people are resources to
be developed: Promoting positive youth development through adult-youth relations and

community assets. In E. G. Clary & J. E. Rhodes (Eds.), Mobilizing adults for positive



CONTRIBUTION OF SPECIAL OLYMPICS 139

youth development: Strategies for closing the gap between beliefs and behaviours (pp.19-
40).

Lerner, R. M., Almerigi, J. B., Theokas, C., & Lerner, J. V. (2005). Positive youth development:
A view of issues. Journal of Early Adolescence, 25(1), 10-16.

Lerner, R. M., Fisher, C. B., & Weinberg, R. A. (2000). Toward a science for and of the people:
Promoting civil society through the application of developmental science. Child
Development, 71(1), 11-20.

Low, J. (1996). Negotiating identities, negotiating environments: An interpretation of the
experiences of students with disabilities. Disability & Society, 11,235-248.

Mahoney. J. L. & Stattin, H. (2000). Leisure activities and adolescent antisocial behavior: The
role of structure and social context. Journal Adolescence, 23(2), 113-127.

Manetti, M., Schneider, B. H., & Siperstein, G. (2001). Social acceptance of children with
mental retardation: Testing the contact hypothesis with an Italian sample. International
Journal of Behavioral Development, 25 (3), 279-286.

McLeroy, K. R, Bibeau, D., Steckler, A., & Glanz, K. (1988). An ecological perspective on
health promotion programs. Health Education & Behavior, 15(4), 351-377.

Morgan, D. L. (1998). Practical strategies for combining qualitative and quantitative methods:
Applications to health research. Qualitative Health Research, 8(3), 362-376.

Muncey, T. (2009). Does mixed methods constitute a change in paradigm? In S. Andres & E. J.
Halcomb (Eds.), Mixed methods research for nursing and the health sciences. Oxford:
Wiley-Blackwell.

Myers, F., Ager, A., Kerr, P., & Myles, S. (1998). Outside looking in? Studies of the community

integration of people with learning disabilities. Disability &Society, 13, 389—-413.



CONTRIBUTION OF SPECIAL OLYMPICS 140

Oliver, M. (1990). The politics of disablement. Basingstoke: Macmillan.

Paquette, D., & Ryan, J. (2001). Bronfenbrenner's ecological systems theory. Retrieved from
http://pt3.nl.edu/paquetteryanwebquest.pdf.

Parker, L. (2006). Photo-elicitation: An ethno-historical accounting and management research
project. Paper presented at the Interdisciplinary Perspectives in Accounting Conference,
Cardiff, Australia.

Perkins, D. F., & Noam, G. G. (2007). Characteristics of sports-based youth development
programs. New Directions for Youth Development, 115, 75-84.

Petitpas, A. J., & Champaign, D. E. (2000). Sport and social competence. In S. J. Danish & T. P.
Gullotta (Eds.), Developing competent youth and strong communities through after-school
programming (pp.115-137). Washington, DC: CWLS Press.

Petitpas, A. J., Cornelius, A. E., Van Raalte, J. L., & Jones, T. (2005). A framework for planning
youth sport programs that foster psychosocial development. The Sport Psychologist, 19,
63-80.

Petitpas, A. J., Cornelius, A. E., & Van Raalte, J. L. (2007). Youth development through sport:
It’s all about relationships. In N. Holt (Ed.), Positive youth development through sport (pp.
61-70).

Pierson, J. (2002). Tackling social exclusion. New York: Routledge.

QSR International Pty Ltd (2007) QSR NVivo 7.0.274.0 SP3. Cambridge, MA.

Renn, K. (2003). Understanding the identities of mixed-race college students through a
developmental ecology lens. Journal of College Student Development, 44(3), 383-403.

Roth, J. L., & Brooks-Gunn, J. (2003). What exactly is a youth development program? Answers

from research and practice. Applied Developmental Science, 7, 94-111.



CONTRIBUTION OF SPECIAL OLYMPICS 141

Shaffer, D. R., Wood, E., & Willoughby, T. (2002). Developmental psychology: Childhood and
adolescence (1" Canadian ed.). Scarborough, ON: Nelson.

Siperstein, G. N., Parker, R. V., Norins-Bardon, J., & Widaman, K. F. (2007). A national study
of youth attitudes toward the inclusion of students with intellectual disabilities. Council for
Exceptional Children, 73(4), 435-455.

Smith, J. A., & Osborn, M. (2003). Interpretative phenomenological analysis. In J. A. Smith
(Ed.), Qualitative psychology: A practical guide to research methods. (pp. 51-80).
London: Sage.

Smith, J. A., & Osborn, M. (2008). Interpretative phenomenological analysis. In J. A. Smith
(Ed.), Qualitative psychology: A practical guide to research methods. (2nd ed., pp. 51-80).
London: Sage.

Special Olympics Canada. (2007). Long Term Athlete Development for Athletes with an
Intellectual Disability. Retrieved from http://www.specialolympics.ca/en/
images/pdfs/soc_Itad dec 4 2007 english.pdf

Special Olympics Inc. (2008). What is intellectual disability? Retrieved from http://www.special
olympics.org/uploadedFiles/Fact%20Sheet Intellectual% 20Disabilities.pdf

Special Olympics Inc. (2009a). Fact sheet: Special Olympics Overview. Retrieved from
http://www.specialolympics.org/uploadedFiles/Fact%20Sheet SOI1%20General%200vervi
ew.pdf

Special Olympics International (2009b). Special Olympics Philosophy. Retrieved from
http://www.specialolympics.org/uploadedFiles/S0%20-%20Philosophy.pdf

Special Olympics Inc. (2009¢). Special Olympics Philosophy. Retrieved from

http://www.specialolympics.org/uploadedFiles/SO%20%20Philosophy.pdf



CONTRIBUTION OF SPECIAL OLYMPICS 142

Special Olympics Inc. (2009d). Status and prospects of persons with intellectual disability.
Washington D.C.: Author.

Special Olympics Inc. (2010). Special Olympics mission. Retrieved from http://www. special
olympics.org/mission.aspx

Special Olympics Canada. (2011). About us: About Special Olympics Canada. Retrieved from
http://www.specialolympics.ca/en/default.aspx?tabid= 10000011

Statistics Canada (2005). Culture, tourism and the centre for education statistics: Sport
participation in Canada, 2005. (Catalogue No. 81-595-MIE2008060). Ottawa, ON: Fidelis
Ifedi.

Statistics Canada (2006). General social survey on time use: Overview of the time use of
Canadians. (Catalogue No. 12F0080XIE2006001). Ottawa, ON.

Sundgot-Borgen, J., & Torstveit, M. K. (2004). Prevalence of eating disorders in elite athletes is
higher than in the general population. Clinical Journal of Sport Medicine, 14 (1), 25-32.

Swain, J., & French, S. (2000). Towards an affirmation model of disability. Disability & Society.
15(4), 569-582.

Theokas, C., Danish, S., Hodge, K., Heke, 1., & Forneris, T. (2008). Enhancing life skills through
sport for children and youth. In N. Holt, Positive youth development through sport (pp.71-
82). New York: Routledge.

Thomas, C. (1999). Female forms: Experiencing and understanding disability. Buckingham,
England: Open University Press.

Tudge, J. R. H., Mokrova, 1., Hatfield, B. E., & Karnik, R. B. (2009). Uses and misuses of
Bronfenbrenner’s bioecological theory of human development. Journal of Family Theory &

Review, 1(4), 198-210.



CONTRIBUTION OF SPECIAL OLYMPICS 143

United Nations (2006). Convention on the rights of persons with disabilities. Retrieved from
http://www.un.org/disabilities/documents/convention/convoptprot-e.pdf

Warren, S. F., Brady, N. C., & Fey, M. E. (2004). Communication and language: Research
design and measurement issues. In E. Emerson, C. Hatton, T. Thompson, & T. Parmenter
(Eds.), The international handbook of applied research in intellectual disabilities (pp. 385-
405). Hoboken, NJ : Wiley.

Weiner, T. S., & Davis, F. (1995). Sociological theory and mental retardation. International
Journal of Sociology and Social Policy. 15(7), 1-21.

Wiersma, L. D. (2000). Risks and benefits of youth sport specialization: Perspectives and
recommendations. Pediatric Exercise Science, 12, 13-22.

Willig, C. (2001). Introducing qualitative research in psychology: Adventures in theory and
method. Buckingham, UK: Open University Press.

Wolfberg, P. J., Zercher, C., & Lieber, J. (1999). “Can I play with you?” Peer culture in inclusive
preschool programs. The Journal of the Association for Persons with Severe Handicaps,

24(2), 69-84.



CONTRIBUTION OF SPECIAL OLYMPICS 144

Appendix A- Information Letter for Online Survey
(E-mail for Chapter Representatives)

Dear Special Olympics (chapter name) representative:

I am requesting your assistance in a research study examining the relationship between Special
Olympics participation and psychosocial development of athletes and its impact on social
inclusion. The proposed study is supported and funded by Special Olympics Canada and
Research Centre for Sport in Canadian Society.

The purpose of the proposed study is to understand whether participation in Special Olympics
programs is perceived to facilitate the psychosocial development of youth with intellectual
disability and whether participation in these programs is believed to facilitate or inhibit social
inclusion.

Findings from this study will provide a better understanding of the impact its programs are
having, and by identifying any needed changes to current programming.

As part of the research, the researchers would like parents of athletes, Special Olympics
volunteers and coaches from across Canada to participate and by agreeing to participate will
complete an online survey that should take approximately 15 minutes to complete.

Your assistance in the proposed research entails forwarding e-mail to an appropriate personnel in
your chapter (e.g. Regional Coordinator), and to ensure that they forward e-mail to possible pool
of participants. This e-mail will include links to online survey for parents, volunteers, and
coaches. Additionally, I would also like to ask if you can post the link on your chapter website to
encourage participation in the study, if possible.

Participation in this research is voluntary, and anonymity is assured as participants do not have to
identify themselves. All of the data that is collected will be stored in a locked office and will
have no identifying information attached.

Should you have any questions with regards to the ethical conduct of this research, you may
contact the Protocol Officer for Ethics in Research, University of Ottawa: [Contact Information
Provided Here]

Sincerely,

Chiaki Inoue, MSc, MA Candidate Dr. Tanya Forneris, PhD

Principal Investigator Research Supervisor
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Annexe A- Lettre d’information pour sondage électronique
(Représentant de division)

Chér-e représentant-e des Olympiques spéciaux (nom de division):

Je demande votre appui pour une recherche qui a pour but d’examiner I’impact de la
participation des jeunes athlétes aux programmes des Olympiques spéciaux sur leur
développement psychosocial ainsi que sur leur inclusion sociale. La recherche susmentionnée est
appuyé¢e et financée par Olympiques spéciaux Canada et le Cendre de recherche sur le sport dans
la société canadienne.

Le but de la recherche est d’examiner si la participation aux programmes des Olympiques
spéciaux est per¢ue comme facilitant le développement psychosocial et I’inclusion sociale des
jeunes ayant une déficience intellectuelle.

Les résultats de cette recherche permettront de comprendre I’impact des programmes tout en
identifiant les changements qui devraient y étre apportées (si c’est le cas).

Pour cette recherche, les chercheures demandent la participation des parents d’athlétes, des
bénévoles des Olympiques spéciaux et des entraineur-e's de partout au Canada. Cette
participation comprend : 1) compléter un sondage en ligne d’une durée d’environ 15 et/ou 2)
accorder une entrevue en personne avec 1’'un des membres de 1’équipe de recherche.

Votre appui pour cette recherche comprend : transférer un courriel au-a la responsable de section
approprié (ex : coordonateur-trice régional) et assurer qu’il-elle transfére le courriel aux
participant-e's potentiel-les. Ce courriel contiendra le lien pour accéder au sondage €lectronique
pour les parents, les bénévoles et les entraineur-e-s. De plus, j’aimerais ¢également vous demander,
si cela est possible, d’afficher le lien du sondage sur le site internet de votre section pour
encourager la participation a la recherche.

La participation a cette recherche est completement volontaire. L’anonymat est assuré en raison
du fait que les participant-e-s n’ont pas a s’identifier. Toutes les données qui seront recueillies
seront entreposées dans un bureau verrouillé et aucune information qui pourrait servir a les
identifier n’y sera jointe.

Si vous avez des questions quant aux procédures éthiques de cette recherche, vous pouvez
communiquer avec les Responsables de la déontologie en recherche de I’Université d’Ottawa:
[Coordonnées fournies ici]

Sincérement,
Chiaki Inoue, MSc, Dr. Tanya Forneris, PhD
Candidate a la maitrise Superviseure de recherche

Chercheure principale
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Appendix B- Letter of Information
(E-mail for Parent Interviewees)

Dear (Name of parent interviewee):

My name is Chiaki Inoue and I am a Masters student at University of Ottawa, currently
conducting a research that examines the relationship between Special Olympics participation and
psychosocial development of athletes and its impact on social inclusion. The proposed study is
supported and funded by Special Olympics Canada and Research Centre for Sport in Canadian
Society.

The purpose of the proposed study is to understand whether participation in Special Olympics
programs is perceived to facilitate the psychosocial development of youth with intellectual
disability and whether participation in these programs is believed to facilitate or inhibit social
inclusion.

Findings from this study will provide a better understanding of the impact its programs are
having, and by identifying any needed changes to current programming.

As part of the research, I am currently recruiting youth Special Olympics athletes and their
parent(s) for an interview. Athlete interview will take approximately 30 minutes, and parent
interview will take approximately 30 to 45 minutes. I will personally be conducting the interview
at your choice of location (e.g. residence, local café, community hall, public library).

I have been in contact with your chapter representative regarding this study. In discussions with
him, he identified you as being a family who fits well the selection criteria for this study. For this
reason, I would like to invite you to participate in this study by allowing me to interview both
yourself and your child.

If you and your child would be interested in participating in this study, please contact me at
[Contact Information Provided Here] to express your interest, and I will provide more details of
your participation. Should you have any questions or concerns, I will be happy to answer any
questions you and/or your child may have.

Please note that participation in this research is voluntary. You and/or your child may choose to
withdraw from the study at any time and/or refuse to answer any questions, without suffering any
negative consequences. You and your child’s decision to take part or not take part in the study
will not be notified to any Special Olympics personnel. In addition, participation or withdrawal
in this study will not affect the quality of the services received from Special Olympics.

Anonymity of personal information (e.g. name, geographical information) will be assured.
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All of the data that is collected will be stored in a locked office and will have no identifying
information attached.

Should you have any questions with regards to the ethical conduct of this research, you may
contact the Protocol Officer for Ethics in Research, University of Ottawa: [Contact Information
Provided Here]

Sincerely,
Chiaki Inoue, MSc, MA Candidate Dr. Tanya Forneris, PhD
Principal Investigator Research Supervisor

[Contact Information Provided Here] [Contact Information Provided Here]
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Annexe B- Lettre d’information
(Courriel pour les entrevues des parents)

Cher (nom du parent en entrevue):

Mon nom est Chiaki Inoue et je suis candidate au niveau de la maitrise a I'Université d'Ottawa
puis je méne actuellement une recherche qui examine 1’impact de la participation des jeunes
athlétes aux programmes des Olympiques spéciaux sur leur développement psychosocial ainsi
que sur leur inclusion sociale. La recherche susmentionnée est appuyée et financée par les
Olympiques Spéciaux Canada et le Centre de recherche sur le sport dans la société canadienne.

Le but de la recherche est d’examiner si la participation aux programmes des Olympiques
spéciaux facilite le développement psychosocial et I’inclusion sociale des jeunes ayant une
déficience intellectuelle.

Les résultats de cette recherche permettront de comprendre I’impact des programmes tout en
identifiant les changements qui devraient y étre apportées (le cas échéant).

Dans le cadre de la recherche, je suis en train de recruter des jeunes athlétes des Olympiques
spéciaux et de leur parents pour une entrevue. L' entrevue avec les athlétes prendra environ 30
minutes, et 1'entrevue avec les parents prendra approximativement 30 a 45 minutes. Je vais
personnellement diriger l'entrevue a votre choix de l'emplacement (e.g. de résidence, un café
local, salle communautaire, une bibliotheque publique).

J'ai été en contact avec votre représentant de la division concernant cette ¢tude. Dans les
discussions avec lui, il vous identifié comme étant une famille qui correspond bien aux criteres
de sélection pour cette étude. Pour cette raison, je voudrais vous inviter a participer a cette étude
en me permettant d'interviewer vous et votre enfant.

Si vous et votre enfant serait intéressé a participer a cette étude, s'il vous plait contactez-moi a
[Coordonnées fournies ici] pour manifester votre intérét, et je vous fournirai plus de détails sur
votre participation. Si vous avez des questions ou des préoccupations, je serai content de
répondre a toutes vos questions.

La participation a cette recherche est complétement volontaire.Vous et / ou votre enfant peut
choisir de se retirer de I'é¢tude a tout moment et / ou de refuser de répondre a nos questions, sans
subir de conséquences négatives. Votre décision et la décision de votre enfant de prendre part
ou de ne pas prendre part a 1'étude ne seront pas portées a la connaissance du personnel des
Olympiques spéciaux. En outre, la participation ou le retrait de cette étude n'aura aucune
incidence sur la qualité des services regus des Olympiques spéciaux.
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L’anonymat est assur¢ en raison du fait que les participants n’ont pas a s’identifier. Toutes les
données qui seront recueillies seront entreposées dans un bureau verrouillé et aucune information
qui pourrait servir a les identifier n’y sera jointe.

Si vous avez des questions quant aux procédures €thiques de cette recherche, vous pouvez
communiquer avec les Responsables de la déontologie en recherche de 1’Université d’Ottawa:
[Coordonnées fournies ici]

Sincérement,

Chiaki Inoue, MSc, Candidate a la maitrise Dr. Tanya Forneris, PhD
Chercheure principale Superviseure de recherche

[Coordonnées fournies ici] [Coordonnées fournies ici]
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Appendix C- Recruitment Text
(E-mail for SOC staff)

[NOTE] I will be contacting the Director of Sport at Special Olympics Canada, who has worked
for the organization for over 25 years and are in contact with chapter staff on a daily basis, and
knows all chapter staff across the country. As Special Olympics Canada is funding this research,
I have had numerous opportunities to talk to her, thus she is well aware of what the study is
about.

Dear [Name of the Director of Sport at Special Olympics Canada],

Hi! How are you? This is Chiaki from Ottawa.
I hope everything is well with you!

The reason I am contacting you today is because I would like to ask for your assistance in
recruiting participants for my research. As you probably already know, my research intends to
understand whether participation in Special Olympics programs is perceived to facilitate the
psychosocial development of youth with intellectual disability and whether participation in these
programs is believed to facilitate or inhibit social inclusion.

As part of the research, I am intending to interview some people (chapter representatives,
athletes, and parents) across Canada for my research that is being funded through Special
Olympics Canada. I will be interviewing 28 participants in total- three athletes and their parents,
as well as one chapter representative from the selected four chapters, namely, British Columbia,
Ontario, Quebec, and Nova Scotia.

My plan is to get in contact with a staff from the chapters named above, and have them
recommend me with athletes/parents that would be eligible and would be willing to participate in
the interview. In addition, I will also ask them to take part in a face-to-face interview with myself
to discuss about their perspectives of development and social inclusion.

Therefore, I was hoping if you can recommend me one staff from each chapter (BC, ON, QC,
NS) that would be most knowledgeable about their chapter situations and can speak on their

chapter’s behalf, and that can also assist me in finding athlete and parent participants.

If you have any suggestions, would you provide me with their names and e-mail addresses so I
can contact them?

Thank you very much for your time and assistance in advance!
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* Should you have any questions with regards to the ethical conduct of this research, you may
contact the Protocol Officer for Ethics in Research, University of Ottawa: [ Contact Information
Provided Here]

Sincerely,

Chiaki Inoue, MSc, MA Candidate Dr. Tanya Forneris, PhD

Principal Investigator Research Supervisor
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Appendix D- Recruitment Text for Interview Participants
(E-mail for Chapter Representatives)

Dear Special Olympics (chapter name) representative:

I am requesting your assistance in a research study examining the relationship between Special
Olympics participation and psychosocial development of athletes and its impact on social
inclusion. The proposed study is supported and funded by Special Olympics Canada and
Research Centre for Sport in Canadian Society.

The purpose of the proposed study is to understand whether participation in Special Olympics
programs is perceived to facilitate the psychosocial development of youth with intellectual
disability and whether participation in these programs is believed to facilitate or inhibit social
inclusion.

Findings from this study will provide a better understanding of the impact its programs are
having, and by identifying any needed changes to current programming.

As part of the research, the researchers would like to conduct interviews with youth athletes and
parents of athletes from across Canada. More specifically, I will be interviewing athletes and
parents from four chapters across Canada, one of which is your chapter.

Athlete and parent interviews will be conducted at their most preferred location, and will take
approximately 30 to 45 minutes each upon agreeing to participate. In the interview, I will be
asking questions pertaining to their perspectives of development and social inclusion.

Your assistance in the proposed research entails recommending participants that may be able to
participate in an interview. [ wish to recruit three youth athletes (ages 12-21) and their parents
from your chapter. More specifically, I am looking for...

® | youth athlete with 1-3year Special Olympics experience & their parent(s)

® | youth athlete with 3-5 year Special Olympics experience & their parent(s)

® | youth athlete with 5+ years of Special Olympics experience & their parent(s)
In addition, athlete who is to be interviewed should be verbally competent enough to take part in
a semi-structured interview.

Would you be able to recommend me three athletes and their parent(s) that meet the above
criteria in your chapter who would possibly be willing to participate in the research? Once you
have identified potential participants, can you e-mail the attached recruitment text outlining the
details of the project to potential parents/athletes? Their participation is voluntary, so should they
decide to proceed on with the research, please have them contact me directly to express their
interest, and we will further discuss their participation.
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In addition, I would also like to ask your participation in a face-to-face interview with myself
which will be approximately 45 to 60 minutes long. I will be asking questions regarding
programs in your chapter, as well as questions in regards to development of athletes and social
inclusion.

Participation in this research is voluntary, and your decision to take part or not take part in this
study will not be notified to Special Olympics Canada personnel. Privacy will be protected and
anonymity will be assured. All of the data that is collected will be stored in a locked office and
will have no identifying information attached.

Should you have any questions with regards to the ethical conduct of this research, you may
contact the Protocol Officer for Ethics in Research, University of Ottawa: [Contact Information
Provided Here]

Sincerely,
Chiaki Inoue, MSc, MA Candidate Dr. Tanya Forneris, PhD
Principal Investigator Research Supervisor

[Contact Information Provided Here] [Contact Information Provided Here]
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Annexe D- Lettre d’information pour participants a I'entrevue
(E-mail pour représentant de division)

Chér-e représentant-e des Olympiques spéciaux (nom de division):

Je demande votre appui pour une recherche qui a pour but d’examiner I’impact de la
participation des jeunes athlétes aux programmes des Olympiques spéciaux sur leur
développement psychosocial ainsi que sur leur inclusion sociale. La recherche susmentionnée est
appuyée et financée par Olympiques spéciaux Canada et le Cendre de recherche sur le sport dans
la société canadienne.

Le but de la recherche est d’examiner si la participation aux programmes des Olympiques
spéciaux est per¢ue comme facilitant le développement psychosocial et 1’inclusion sociale des
jeunes ayant une déficience intellectuelle.

Les résultats de cette recherche permettront de comprendre I’impact des programmes tout en
identifiant les changements qui devraient y €tre apportées (si c’est le cas).

Dans le cadre de la recherche, les chercheurs souhaitent mener des entrevues avec des jeunes
athlétes et les parents des athlétes de partout au Canada. Plus précisément, je vais interviewer les
athlétes et les parents de quatre chapitres a travers le Canada, dont 1'un est votre chapitre.

Entrevues avec les athlétes et les parents seront menées a leur endroit le plus préféré, et prendra
environ 30 a 45 minutes chacun apres d’accepter de participer. Dans l'interview, je vais poser des
questions relatives a leurs perspectives de développement et de 1'inclusion sociale.

Votre aide dans la recherche proposée consiste a recommander des participants qui peuvent étre
en mesure de participer a une entrevue. Je tiens a recruter trois jeunes athlétes (agés de 12-21) et
leurs parents a partir de votre chapitre. Plus précisément, je suis a la recherche ...
® (1) Une jeune athlete avec 1-3 années d'expérience des Olympiques Spéciaux et de leurs
parents (s)
® (1) Une jeune athlete avec 3-5 ans d'expérience des Olympiques Spéciaux et de leur
parent (s)
@® (1) Une jeune athléte avec 5 + ans d'expérience des Olympiques Spéciaux et de leurs
parents (s)
En outre, 1'athléte qui doit étre interrogé oralement doit étre suffisamment compétent pour
participer a une entrevue semi-structurée.
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Seriez-vous capable de me recommander trois athlétes et leurs parents (s) qui répondent aux
critéres ci-dessus dans votre chapitre qui serait éventuellement disposé a participer a la
recherche? Une fois que vous avez identifi¢ les participants potentiels, pouvez-vous envoyer un
courriel ci-joint avec le texte de recrutement précisant les détails du projet aux parents et athletes
potentiels? Leurs participation est volontaire, si elles décident de procéder a la recherche sur les,
s'il vous plait les faire communiquer directement avec moi a exprimer leur intérét, et nous allons
continuer a discuter de leur participation.

En outre, je voudrais également demander a votre participation a un entrevu, en personne, avec
moi-méme qui sera d'environ 45 a 60 minutes. Je vais poser des questions au sujet des
programmes dans votre chapitre, ainsi que les questions en matieére de développement des
athletes et l'inclusion sociale.

La participation a cette recherche est complétement volontaire. L’anonymat est assuré en raison
du fait que les participants n’ont pas a s’identifier. Toutes les données qui seront recueillies
seront entreposées dans un bureau verrouillé et aucune information qui pourrait servir a les
identifier n’y sera jointe.

Si vous avez des questions quant aux procédures éthiques de cette recherche, vous pouvez
communiquer avec les Responsables de la déontologie en recherche de 1’Université d’Ottawa,
[Coordonnées fournies ici]

Sincérement,
Chiaki Inoue, MSc, Candidate a la maitrise Dr. Tanya Forneris, PhD
Chercheure principale Superviseure de recherche

[Coordonnées fournies ici] [Coordonnées fournies ici]
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Appendix E- Recruitment Text
(E-mail for Online Survey Participants)

[NOTE] This e-mail will be forwarded to potential online survey participants by Special
Olympics Canada chapter representatives and/or regional representatives as they will have their
contact information.

*** La version frangaise suit.***
Dear Special Olympics volunteers, coaches, and parents:
Hello!

My name is Chiaki Inoue, MSc, MA candidate at the University of Ottawa. My colleague and I
are currently conducting a research titled “An Opportunity for Sport or an Opportunity for
Development: Is Special Olympics Perceived as Contributing to Psychosocial Development and
Social Inclusion?”. The goal of this project is to examine whether participation in Special
Olympics programs is perceived to facilitate the psychosocial development of youth with
intellectual disability and whether participation in these programs is believed to facilitate or
inhibit social inclusion. Therefore, as part of the research, the researchers want to collect
information from athletes, parents, volunteers and coaches from across Canada.

An online questionnaire has been developed for volunteers, coaches, and parents. If you are a
volunteer/coach of Special Olympics program and have at least monthly contact with athletes,
and/or are parent of a Special Olympics athlete, you are invited to take part in the survey!

The questionnaire should not take you more than 15-20 minutes to complete. If you can take
some time completing the questionnaire by clicking the link to the online survey below, your
assistance is greatly appreciated!

[Survey for Coaches and Volunteers]

<English> https://www.surveymonkey.com/s/soccven

<French> https://www.surveymonkey.com/s/soccvir

[Survey for Parents]

* Parent who is also a coach or a volunteer, you are more than welcome to fill out both surveys!
<English > https://www.surveymonkey.com/s/socpen

<French> https://www.surveymonkey.com/s/socpfr


https://www.surveymonkey.com/s/soccvfr
https://www.surveymonkey.com/s/socpen
https://www.surveymonkey.com/s/socpfr
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It is important to mention that you are entirely free to participate in this research and anonymity
is assured as you do not have to identify yourself.

In addition, all the data collected will be stored in Dr. Tanya Forneris’ laboratory where only her
research team has access. If you have any questions with regards to the ethical conduct of this
research, you may contact the Protocol Officer for Ethics in Research, University of Ottawa
[Contact Information Provided Here]

Thank you very much for your time and cooperation in advance, and should you have any
questions regards to this research, please feel free to contact me at [Contact Information
Provided Here]

Sincerely,
Chiaki Inoue, MSc, MA Candidate Dr. Tanya Forneris, PhD
Principal Investigator Research Supervisor

Chers bénévoles, entraineurs et parents des Olympiques spéciaux:
Bonjour!

Mon nom est Chiaki Inoue, MSc, candidate de maitrise a I’Université d’Ottawa. Mon collegue et
moi completent une recherche intitulée « Une opportunité pour le sport ou une opportunité pour
le développement: Est-ce que les Olympiques spéciaux sont pergus comme contribuant au
développement psychosocial et a I’inclusion sociale? ». Le but de ce projet est d'examiner si la
participation dans les programmes d’Olympiques spéciaux est percue pour faciliter le
développement psychosocial de jeune avec 1'déficience intellectuelle et si on croit que la
participation en ces programmes facilite ou inhibe l'inclusion sociale. Pour y parvenir, en tant
qu'élément de la recherche, les chercheurs veulent recueillir des informations des athletes, des
parents, des bénévoles et des entraineurs d'un bout a I'autre du Canada.

Un sondage ¢électronique a ét¢ développé pour les bénévoles, les entraineurs et les parents. Si
vous étes un bénévole, un entraineur ou les parents des athlétes spéciaux du programme des
Olympiques spéciaux et garder le contact avec les athleétes au moins une fois par mois, vous étes
invités a prendre part a I'enquéte!
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Cette tache ne devrait pas prendre plus de 20 minutes. Si vous pouvez prendre le temps de
remplir le questionnaire en cliquant sur le lien du questionnaire en ligne ci-dessous, votre aide
serait grandement appréciée!

[Sondage pour les entraineurs et les bénévoles]
<Anglais> https://www.surveymonkey.com/s/soccven
<Frangais> https://www.surveymonkey.com/s/soccvfr
[Sondage pour les parents]
* Parent, qui est également un entraineur ou un bénévole, vous pouvez remplir les deux sondages
si vous le désirez!
<Anglais> https://www.surveymonkey.com/s/socpen
<Frangais> https://www.surveymonkey.com/s/socpfr

Il est important de préciser que vous étes entierement libre de participer a cette recherche et si
vous décidez de participer, I’anonymat sera garanti car vous n’avez pas a vous identifier.

De plus, les données recueillies seront entreposées dans le laboratoire de recherche de Dr. Tanya
Forneris ou seulement les chercheurs de son groupe y auront acces. Pour toute question se
rapportant a la conduite éthique de cette recherche, vous pouvez vous adresser a la Responsable
de I’éthique en recherche, Université d’Ottawa : [Coordonnées fournies ici]

Merci beaucoup pour votre temps et coopération a I'avance et si vous avez des questions
concernant cette recherche, s'il vous plait n'hésitez pas a me contacter a [Coordonnées fournies
ici].

Sincérement,
Chiaki Inoue, MSc, Dr. Tanya Forneris, PhD
Candidate a la maitrise Superviseure de recherch

(Chercheure principale)



CONTRIBUTION OF SPECIAL OLYMPICS 159

Appendix F- Athlete Assent Form

Hi! My name is Chiaki Inoue from University of Ottawa. I am doing a research to understand
and learn about your experiences with Special Olympics as a youth athlete, and how
participating in Special Olympics helps you in everyday life. | am inviting you to take part in a
research study because you are a youth participating in Special Olympics!

What happens to me if I choose to be in this study?

If you decide to participate in this study, you will have a face-to-face interview with us for about
30 minutes. In the interview, we will be asking you questions about what you think about your
experiences with Special Olympics, such as what you enjoy or not enjoy.

We will also be asking you questions how your participation in Special Olympics has influenced
or not influenced your everyday life.

You will also be asked to share pictures you took during your Special Olympics programs, and to
share stories! You are only asked to share the pictures during the interview, and you do not have
to give us the pictures at the end of the interview. The interview will be tape recorded.

What will happen with the information I give you?

Other people will not know if you are in this research study. We will put things we learn about
you together with things we learn about other athletes across Canada, so no one can tell what
things came from you. When we tell other people about my research, we will not use your name,
so no one can tell who we are talking about.

The information collected about you during this study will be kept safely locked up. Nobody will
know it except the people doing the research. We will keep all your answers private, and will
not show them to your coaches, or your friends.

Are there any risks if I participate in the study?

We do not think that any big problems will happen to you as part of this study, but we may learn
something that will help other youth with intellectual disabilities to encourage participation in
Special Olympics.

So you can feel good about helping us to understand about youth athletes participating in Special
Olympics, so your chapter or local staff can try to recruit more youth to come and enjoy Special

Olympics!
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What if I do not feel like participating in the study?
You should know that...

¢ You do not have to be in this study if you do not want to. You won’t get into any trouble or
no one will be mad at you if you don’t want to be in the study. It’s up to you.

¢ You can say OK now, and change your mind later. All you have to do is to tell us you want
to stop. If there is a question you don’t want to answer, you don’t have to answer them.

e Your parent(s)/guardian(s) were asked if it is OK for you to be in this study. Even if they say
it’s OK, it is still your choice whether or not to take part.

What if I have questions?

Before you say yes or no to being in study, you can ask any questions you have. If you join the
study, you can ask questions at any time. You or your parents/guardians can contact me at
[Contact Information Provided Here]. You or your parents can also contact my supervisor, Dr
Tanya Forneris, at [Contact Information Provided Here].

I will give you a copy of this form to you and your parents/guardians, in case you want to ask
questions later.

Agreement

We will also ask your parents/guardians for their permission for you to help us with this study.
Please talk with them before you decide whether or not to participate.

If you check “yes” in the box below, it means that you have decided to participate even though
you know that you don’t have to do it. You have also read everything that is on this form, and the
researcher, Chiaki Inoue, has answered all your questions.

I:I Yes, I, , would like to participate in the study.
(Print your name here)

Your (Athlete’s) Signature Date

Researcher’s Signature Date



CONTRIBUTION OF SPECIAL OLYMPICS 161

Annexe F- Formulaire d’assentiment athléte

Bonjour! Je me nomme Chiaki Inoue de 1I’Université d’Ottawa. Je fais présentement une
recherche pour comprendre I’expérience des jeunes athlétes aux Olympiques spéciaux. Je suis
intéressée a comprendre 1’impact de la participation des jeunes aux Olympiques spéciaux dans la
vie de tous les jours. Je t’invite donc a faire partie de ma recherche, car tu es un-e jeunes athlétes
qui participe aux Olympiques spéciaux.

Que m’arrivera-t-il si je choisis de participer a cette recherche?

Si tu décides de participer a cette recherche, tu auras a faire une entrevue avec nous en face-a-
face d’une durée d’environ 30 minutes. Cette entrevue sera enregistrée a 1’aide d’un
magnétophone digital. Durant I’entrevue, nous te poserons des questions au sujet de ton
expérience aux Olympiques spéciaux, telles que ce que tu aimes le plus et ce que tu aimes le
moins. Nous allons également te poser des questions quant a I’impact des Olympiques spéciaux
sur ta vie de tous les jours.

De plus, nous te demanderons de partager des histoires ainsi que certaines photos que tu as prises
durant ta participation aux programmes des Olympiques spéciaux. Vous étes seulement demandé
de partager les photos lors de I'entrevue, et vous n'avez pas a nous donner les photos a la fin de
l'entrevue. L'entrevue sera enregistrée a 1’aide d’un magnétophone digital.

Qu’allons-nous faire avec ’information que tu nous donneras?

Ta participation a cette recherche est anonyme. Les gens ne seront donc pas que tu y participes.
Les informations recueillies a ton sujet seront combinées avec celles recueillies au sujet des
autres athletes de partout au Canada pour que personnes ne puissent distinguer ce que tu as dis.
Lorsque nous parlerons de cette recherche, nous ne mentionnerons pas ton nom. De cette fagon,
personne ne saura que nous parlons de toi.

Les informations recueillies a ton sujet durant cette recherche seront gardées en sécurité dans un
endroit verrouillé. Personne ne saura ou elles se trouvent a I’exception des chercheur-e-s qui
participent a cette recherche. Nous garderons toutes tes réponses anonymes et nous n’allons pas
les montrer a tes entraineur-e-s ou tes ami-e-s.

Y a-t-il des risques a ce que je participe a cette recherche?

Nous ne croyons pas que ta participation a cette étude te cause de problemes. Ta participation
pourrait méme nous permettre d’apprendre des choses qui aideront a encourager d’autres jeunes
avec des déficiences intellectuelles a prendre part aux Olympiques spéciaux.

Alors, tu peux te sentir fier-fiere que tu nous aideras a comprendre 1’expérience des jeunes
athlétes aux Olympiques spéciaux afin que le responsable de section ou I’employ¢ local puissent
recruter d’autres jeunes comme toi pour qu’ils puissent bénéficier des Olympiques spéciaux.
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Que m’arrivera-t-il si je choisis de ne pas participer a cette recherche?

e Si tu choisis de ne pas prendre part a la recherche, il n’y aura aucune conséquence
négative. Tu ne seras pas dans le trouble et personne ne sera fiché contre toi.

e Tu peux accepter de prendre part a la recherche maintenant et changer d’idée plus tard.
Tu n’auras qu’a nous dire que tu ne veux plus participer. S’il y a des questions que tu ne
souhaites pas répondre, tu n’es pas obligé-e.

e Nous avons ¢galement demand¢ la permission a tes parents/gardiens pour que tu puisses
participer a cette recherche. Tu peux choisir de ne pas participer a la cherche méme si tes
parents/gardiens ont dit « Oui ».

Si j’ai des questions?

Si tu as des questions, tu peux les poser avant de choisir de participer a la recherche. De plus, tu
peux poser des questions en tout temps, méme apres avoir accepter de participer a la recherche.
Toi ou tes parents/gardiens pouvez communiquer avec moi [Coordonnées fournies ici]; ou
communiquer avec ma superviseure, Dr Tanya Forneris, [Coordonnées fournies ici].

Je te donnerai une copie de ce formulaire afin que tu puisses le ramener a la maison au cas ou toi
ou tes parents/gardiens auriez des questions pendant la recherche.

Consentement

Nous allons également demander la permission a tes parents/gardiens pour que tu puisses
participer a la recherche. Est-ce que tu peux s’il te plait en discuter avec eux avant de décider de
prendre part a la recherche.

Si tu coches « oui » dans la case ci-dessous, cela signifie que tu as choisis de participer a la

recherche méme si tu avais 1’option de ne pas y prendre part. Tu as également lu ce formulaire en
entier et la chercheure, Chiaki Inoue, a répondu a toutes tes questions.

I:I Oui, j’accepte de participer a cette recherche.

(Nom en lettres moulées)

Signature de 1’athlete Date

Signature de la chercheure Date
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Appendix G- Consent Form (Parents/Guardians)

Project Title: An Opportunity for Sport or an Opportunity for Development: Is Special
Olympics Perceived as Contributing to Psychosocial Development and Social Inclusion?

Researcher: Chiaki Inoue, M.Sc., Master’s candidate, School of Human Kinetics, University of
Ottawa, [Contact Information Provided Here]

Supervisor: Dr. Tanya Forneris, Assistant Professor, School of Human Kinetics, University of
Ottawa, [Contact Information Provided Here]

Purpose of the Study: The purpose of this research is to examine whether participation in
Special Olympics programs is perceived to facilitate the psychosocial development of youth with
intellectual disability and whether participation in these programs is believed to facilitate or
inhibit social inclusion.

Participation: My child/athlete and I (parent/guardian) will be asked to participate in this study
separately.

1) Participation of my child will consist of one in-person interview with the researcher. The
interview will last approximately 30 minutes. The goal of the interview is to gain
understanding of the lived-experiences of youth participating in Special Olympics. During
the course of this interview, the researcher will ask my child questions pertaining to his/her
participation in Special Olympics programs. In addition, providing pictures for the interview
is encouraged for my child to tell a story about her participation. The pictures will only be
used for the interview, and the researcher will not ask for a copy of the pictures.

2) My participation will consist of one in-person interview with the researcher. The interview
will last approximately 30 to 45 minutes. The goal of the interview is to gain parent’s
perspective of how participating in Special Olympics impacts your child’s psychosocial
development and social inclusion. During the course of this interview, the researcher may
also ask me to clarify things mentioned by my child during the aforementioned interview. In
addition, I will also be asked to fill out a pre-interview questionnaire that asks for basic
background information of my child, should my child agree to participate in the research.
This pre-interview questionnaire will take no more than 10 minutes, and need to be returned
to the researcher at least two weeks prior to the interview.

Risks: No negative effects during or following voluntary participation in this project is
anticipated.
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Benefits: The participation of my child and myself in this project will help contribute in
providing a deeper understanding of impacts of Special Olympics participation. Further, this
project will contribute to individuals with intellectual disabilities who have not yet participated
in Special Olympics by informing them of its benefits and widening the possibilities through
participation.

Confidentiality and anonymity: The information my child and I will share in the interview will
remain strictly confidential. The information from this interview will only be used for the
purpose of this research project, and confidentiality of my child and myself will be protected.
Apart from the consent form, the name of my child or myself will not be recorded in the
interview. No information that could lead to identification of my child or myself, including
names will appear in research reports, presentations and/or publications.

Recording Procedures: The interviews will be recorded using a digital voice recorder. No
identifying information, including individual names, will be recorded.

Conservation of data: This consent form and interviews data will be stored separately in a
locked filing cabinet in a locked office. Only the researcher and her supervisors will have access
to transcriptions and audio files, stored on a password-protected electronic device. All research
material will be destroyed after a period of 10 years.

Voluntary Participation: The participation of my child and myself is completely voluntary. My
child and/or I may withdraw from the study at any time and/or refuse to answer any questions,
without suffering any negative consequences.

If you have any questions about the study, you can contact the researcher or her supervisor.

If you have any questions regarding the ethical conduct of this study, you may contact the
Protocol Officer for Ethics in Research, University of Ottawa: [Contact Information Provided
Here]
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Consent: I have read this consent form and I understand the procedures of this research project.
Also, I understand that the participation of myself and my child is completely voluntary and s/he
may withdraw from the study at any time without penalty. My signature indicates my consent for
myself and my child to participate.

There are two copies of the consent form, one of which is mine to keep.

I:I I permit my child/athlete to participate in this project

I:I I permit myself to participate in this project

Name of Child/Athlete (Please Print) Name of Parent/Guardian (Please Print)

Signature of Parent/Guardian Date

Signature of Researcher Date
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Annexe G- Formulaire de conscntement (parent/gardien)

Titre du projet : Une opportunité pour le sport on une opportunité pour le développement: Est-
ce que les Olympiques spéciaux sont per¢us comme contribuant au développement psychosocial
et a ’inclusion sociale?

Chercheur : Chiaki Inoue, M.Sc., candidate a la maitrise, Ecole des sciences de I’activité
physique, Université¢ d’Ottawa, [ Coordonnées fournies ici|

Superviseure : Dr. Tanya Forneris, Professeure adjointe, Ecole des sciences de D’activité
physique, Universit¢ d’Ottawa, [Coordonnées fournies ici]

But de la recherche : Le but de la recherche est d’examiner si la participation aux programmes
des Olympiques spéciaux est pergue comme facilitant le développement psychosocial et
I’inclusion sociale des jeunes ayant une déficience intellectuelle.

Participation: Mon enfant/athléte et moi (parent/gardien) seront demandé de participer
séparément a cette recherche.

1) La participation de mon enfant consistera a faire une entrevue en personne avec la chercheure.
L’entrevue sera d’une durée d’environ 30 minutes. Le but de cette entrevue est de
comprendre I’expérience que vivent les jeunes lors de leur participation aux programmes des
Olympiques spéciaux. Durant 1’entrevue, la chercheure demandera & mon enfant des
questions quant a sa participation aux programmes des Olympiques spéciaux. En outre,
fournir des images pour l'entrevue est encouragé pour mon enfant de raconter une histoire au
sujet de sa participation. Les images ne seront utilisées que pour I'entrevue, et le chercheur ne
sera pas en demander une copie des images.

2) Ma participation consistera a faire une entrevue en personne avec la chercheure.. L’entrevue
sera d’une durée d’environ 30 a 45 minutes. Le but de cette entrevue est de comprendre la
perception des parents quant a I’impact qu’a la participation de leur enfant aux programmes
des Olympiques spéciaux sur leur développement psychosocial et leur inclusion sociale.
Durant ’entrevue, la chercheure me demandera possiblement de clarifier certains énoncés
mentionnés par mon enfant lors de I’entrevue susmentionnée. En outre, je vais également étre
invité a remplir un questionnaire de pré-entrevue qui demande des informations de base de
mon enfant, si mon enfant devrait accepter de participer a la recherche. Ce questionnaire de
pré-entrevue ne prendra pas plus de 10 minutes, et doivent étre retournés au chercheur d'au
moins deux semaines avant l'entrevue.

Risques : Aucun effet négatif n’est anticipé lors de ma participation ou suivant la participation a
cette recherche.
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Bénéfices : Ma participation ainsi que celle de mon enfant a ce projet de recherche aideront a
approfondir les connaissances quant a I’impact de la participation des enfants aux Olympiques
spéciaux. De plus, ce projet contribuera a informer les jeunes ayant une déficience intellectuelle
qui n’ont pas encore participé aux Olympiques spéciaux par rapport aux bénéfices que peuvent
procurer ceux-ci et de I’accroissement des possibilités qu’ils pourraient en retirer s’ils y prennent
part.

Confidentialité et anonymat : Les informations que mon enfant et moi partagerons pendant les
entrevues seront strictement confidentielles. Les informations recueillies lors des entrevues
seront seulement utilisées dans le cadre de ce projet de recherche. Mise a part du formulaire de
consentement, mon nom ainsi que celui de mon enfant ne sera pas enregistré pendant 1’entrevue.
Aucune information servant a m’identifier ou a identifier mon enfant, notamment nos noms,
n’apparaitra dans le rapport de recherche, les présentations et/ou les publications.

Procédures d’enregistrement : Les entrevues seront enregistrées a 1’aide d’un magnétophone
digital. Aucune information servant a identifier les participant-e's ne sera enregistrée, et ce,
incluant les noms.

Conservation des données : Ce formulaire de consentement et les données recueillies par
entrevue seront entreposés séparément dans un classeur verrouillé dans un bureau également
verrouillé. Seules la chercheure et sa superviseure auront acceés aux enregistrements audio et
transcription qui seront sur ordinateur dont 1’acces est protégé par un mot de passé. Tout le
matériel de recherche sera conserve pour une période de 10 ans et sera ainsi détruit par la suite.

Participation volontaire : Ma participation ainsi que celle de mon enfant est complétement
volontaire. Mon enfant et/ou moi pouvons nous retirer du projet a n’importe quel moment et/ou
refuser de répondre a certaines questions sans qu’il y ait de conséquences négatives.

Si vous avez des questions par rapport a cette recherche, vous pouvez communiquer avec la
chercheure ou sa superviseure.

Si vous avez des questions par rapport aux procédures éthiques de cette recherche, vous pouvez
communiquer avec les Responsables de la déontologie en recherche de 1’Université d’Ottawa :
[Coordonnées fournies ici].
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Consentement : J’ai lu ce formulaire de consentement et je comprendre les procédures de ce
projet de recherche. De plus, je comprends que ma participation et celle de mon enfant sont
complétement volontaires et que nous pouvons nous retirer de la recherche a n’importe quel
moment, et ce, sans conséquences. Ma signature indique mon consentement pour ma
participation ainsi que celle de mon enfant.

Il y a deux copies de ce formulaire de consentement, dont I’une est pour moi.
I:I Je consens @ mon enfant/athléte participe a cette recherche.

I:I Je consens a moi participions a cette recherche.

Nom de I’enfant/athléte (lettres moulées) Nom du parent/gardien (lettres moulées)

Signature du parent/gardien Date

Signature de la chercheure Date
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Appendix H- Consent Form (Chapter Representatives)

Project Title: An Opportunity for Sport or an Opportunity for Development: Is Special
Olympics Perceived as Contributing to Psychosocial Development and Social Inclusion?

Researcher: Chiaki Inoue, M.Sc., Master’s candidate, School of Human Kinetics, University of
Ottawa, [Contact Information Provided Here]

Supervisor: Dr. Tanya Forneris, Assistant Professor, School of Human Kinetics, University of
Ottawa, [Contact Information Provided Here]

Purpose of the Study: The purpose of this research is to examine whether participation in
Special Olympics programs is perceived to facilitate the psychosocial development of youth with
intellectual disability and whether participation in these programs is believed to facilitate or
inhibit social inclusion.

Participation: My participation will consist of one in-person interview with the researcher. The
interview will last approximately one hour. The goal of the interview is to gain understanding of
how participating in Special Olympics impacts youth’s psychosocial development, as well as to
gain understanding of the role Special Olympics plays and issues it is facing in the social
inclusion movement from an administrative point of view.

Risks: No negative effects during or following voluntary participation in this project is
anticipated.

Benefits: My participation in this project will help contribute in providing a deeper
understanding of impacts of Special Olympics participation. Further, this project will contribute
to individuals with intellectual disabilities who have yet participated in Special Olympics by
informing its benefits and widening the possibilities through participation.

Confidentiality and anonymity: The information I will share in the interview will remain
strictly confidential. The information from this interview will only be used for the purpose of this
research project, and confidentiality will be protected. Apart from the consent form, my name
will not be recorded in the interview. No information that could lead to my identification,
including my name, will appear in research reports, presentations and/or publications.

Recording Procedures: The interviews will be recorded using a digital voice recorder. No
identifying information, including individual names, will be recorded.

Conservation of data: This consent form and interviews data will be stored separately in a
locked filing cabinet in a locked office. Only the researcher and her supervisors will have access
to transcriptions and audio files, stored on a password-protected electronic device. All research
material will be destroyed after a period of 10 years.
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Voluntary Participation: My participation is completely voluntary. I may withdraw from the
study at any time and/or refuse to answer any questions, without suffering any negative
consequences.

If you have any questions about the study, you can contact the researcher or her supervisor.
If you have any questions regarding the ethical conduct of this study, you may contact the

Protocol Officer for Ethics in Research, University of Ottawa: [Contact Information Provided
Here]

Consent: [ have read this consent form and I understand the procedures of this research project.
Also, I understand that my participation is completely voluntary and s/he may withdraw from the
study at any time without penalty. My signature indicates my consent to participate.

There are two copies of the consent form, one of which is mine to keep.

Name of Chapter Representative
(Please Print)

Signature of Chapter Representative Date

Signature of Researcher Date
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Annexe H- Formulaire de conscntement
(Représentant de division)

Titre du projet : Une opportunité pour le sport on une opportunité pour le développement: Est-
ce que les Olympiques spéciaux sont percus comme contribuant au développement psychosocial
et a I’inclusion sociale?

Chercheur : Chiaki Inoue, M.Sc., candidate a la maitrise, Ecole des sciences de 1’activité
physique, Université d’Ottawa, [Coordonnées fournies ici]

Superviseure : Dr. Tanya Forneris, Professeure adjointe, Ecole des sciences de I’activité
physique, Universit¢ d’Ottawa, [Coordonnées fournies ici]

But de la recherche : Le but de la recherche est d’examiner si la participation aux programmes
des Olympiques spéciaux est per¢gue comme facilitant le développement psychosocial et
I’inclusion sociale des jeunes ayant une déficience intellectuelle.

Participation: Ma participation consistera a faire une entrevue en personne avec la chercheure.
L’entrevue sera d’une durée d’environ une heure. Le but de I’entrevue est de comprendre
comment la participation des jeunes aux programmes des Olympiques spéciaux a un impact sur
leur développement psychosocial et de comprendre le role des Olympiques spéciaux ainsi que les
difficultés qu’ils rencontrent en matiére d’inclusion social d’un point vue administratif.

Risques : Aucun effet négatif n’est anticipé lors de ma participation ou suivant la participation a
cette recherche.

Bénéfices : Ma participation ainsi que celle de mon enfant a ce projet de recherche aideront a
approfondir les connaissances quant a I’impact de la participation des enfants aux Olympiques
spéciaux. De plus, ce projet contribuera a informer les jeunes ayant une déficience intellectuelle
qui n’ont pas encore participé aux Olympiques spéciaux par rapport aux bénéfices que peuvent
procurer ceux-ci et de I’accroissement des possibilités qu’ils pourraient en retirer s’ils y prennent
part.

Confidentialité et anonymat : Les informations que je partagerai pendant ’entrevue seront
strictement confidentielles. Les informations recueillies lors I’entrevue sera seulement utilisée
dans le cadre de ce projet de recherche. Mise a part du formulaire de consentement, mon nom ne
sera pas enregistré pendant 1’entrevue. Aucune information servant a m’identifier, notamment
mon nom, n’apparaitra dans le rapport de recherche, les présentations et/ou les publications.

Procédures d’enregistrement : Les entrevues seront enregistrées a I’aide d’un magnétophone
digital. Aucune information servant a identifier les participant-e's ne sera enregistrée, et ce,
incluant les noms.
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Conservation des données : Ce formulaire de consentement et les données recueillies par
entrevue seront entreposés séparément dans un classeur verrouillé dans un bureau également
verrouillé. Seules la chercheure et sa superviseure auront acces aux enregistrements audio et
transcription qui seront sur ordinateur dont 1’accés est protégé par un mot de passé. Tout le
matériel de recherche sera conserve pour une période de 10 ans et sera ainsi détruit par la suite.

Participation volontaire : Ma participation est complétement volontaire Je peux me retirer du
projet a n’importe quel moment et/ou refuser de répondre a certaines questions sans qu’il y ait de
conséquences négatives.

Si vous avez des questions par rapport a cette recherche, vous pouvez communiquer avec la
chercheure ou sa superviseure.

Si vous avez des questions par rapport aux procédures éthiques de cette recherche, vous pouvez
communiquer avec les Responsables de la déontologie en recherche de 1’Université d’Ottawa :
[Coordonnées fournies ici]

Consentement : J’ai lu ce formulaire de consentement et je comprendre les procédures de ce
projet de recherche. De plus, je comprends que ma participation soit complétement volontaire et
que je peux me retirer de la recherche a n’importe quel moment, et ce, sans conséquences. Ma
signature indique mon consentement pour ma participation.

Il y a deux copies de ce formulaire de consentement, dont 1’une est pour moi.

Nom du représentant de section
(Lettres moulées)

Signature du représentant de section Date

Signature de la chercheure Date
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Appendix I- Confidentiality Agreement
(Interpreter/Translator/Research Assistant)

I, . agree to keep confidential all information
(name of interpreter, translator, or research assistant)

that I learn as a result of my participation in Ms. Chiaki Inoue’s research project called “An

Opportunity for Sport or an Opportunity for Development: Is Special Olympics Perceived as

Contributing to Psychosocial Development and Social Inclusion?”. Furthermore, I will not reveal

the identity of participants with anyone else.

Name (print):

Signature:

Date:

Witness

Name (print):

Signature:

Date:
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Appendix J- Survey (Parents)

uOttawa

L'Universitg canadlbenme
Canada’s universily

'IP SUR LE SPORT DANS L4 FOR GPORTIN
SOCIETE CANADIENNE CANADIAN SOCIETY

CRESC/RCFCE
AR,
S
Special Diympics
Ohympigues speciaux

Coanado

Chiakl ingws, M3c, MA cardidate at the Unilversity of Okawa and her collsagues are curmenty conducting & reseanch funded by Speclal
Olympics Canada and Research Centre for 3port In Canadlan Sockely tRied “An Cpportunity for Sport or an Gpportun By for Development: ks
Speclal Olympics Fercelved as Condributing to Psychosoclal Developmient and Soclal Inclusion . The goal of this project Is to examine
whether paricipation In Speclal Oymplcs programs Is percelwed to faclliate the psychosocial develiopment of youth with Intellectual disablity
and whether participation in these programs |s believed to fadiitate or Inkibit social Inclusion. Therefore, as part of e research, thie
researchers want o collect information from athietes, parents, wolunieers and coaches from across Canada. A guestionnalre has been
developed and you are invit=d to complets It The guestionnaire shoald not take you more than 15-20 minubes to complete. [ is Important to
menbon thak you are enfirely free io particlpate s this reseanch and anorymity s assured as you do ok have bo Identify pourself. In addibon,
all the data collzck=d will b= stored In Or. Tanya Forners’ laboratory where only her reseanch ieam has access. i you hawe any questions wkh
regarnds io the ethical conduct of this research, you may contact the Frotocol Cficer for Ethics In Research, University of Ottawa, Tabaret Hail
S50 Cumberand Strest, Room 159, Ottawa, ON KA1N SNS, tel.2 613-362-5841, e-mall: sthicsiuottyss.ca

Section 1: Demaographic Frofle

Section - Speclal Slympics Irvalvement

Section 3: Impact of Speclal Slymplcs on Athleb=s

Section 4: Impact of Special Clympks on Athlebes— only applicable to those with multiple athletes per household
Section S: Impact on Dally Life

Section 62 Impact of Special Olymplics on Soclal Inclusion

By clicking on "Nexf” bufion below, you have agresd o take part In this surey.
" 31 yous praferez rfpondre 8 ce sondage en frangals, syp alker & hips:wWww Surveymonkey. comistsocpdT
** This surey s for parents only. Yolunbeers and coaches who are also parents of a Special Oiympics athiete are weicome to participate. I you

are a wolunieericoach and are nof a parent of a Speclal Siympics athlefe, please follow this link for wolunteer & coach survey:
hifp=_Farwa surveymonkey. com' sl so oy en
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2. Section 1: Demographic Profile

1. Age

2. Gender

D Male O Female
3. Region'Province

D Alberta Q BMova Scotla

D British Columbla O‘ Onibario

D Manitoba O Frince Edward Island
D Hew Branswick O Quebec

O Neatoundiand & Labrador D sk e Wan

D North-aesiem Teriores D Yukon

4. Marital Status

O Single W Separated
D Mamied D Widowed
[:::I Divorced L Common Law

5. Education

o High 2choal O uUniversky (Bacheiory
I:-:] Cégep D Unheersity (Masier)
D Some Caollege O Unheersity {Cochorates)

O Cither ipleass specy)

6. Number of Children

T Number of Children with Intellectual Disabilities
|
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3. Section 2: Special Olympics Involvement

1. How many children in your household participate in Special Olympics as an athlete?

|
2. What and how long is your invoelvement in Special Olympics? (Complete all that apply)

Years of Involvement as a Farenit/Legal Guardian

Years of Invelvement as a Coadh
Years of Involvemeant as a Yolunteer (excluding coach)

Years of Invelvement &5 a Administrxior

3. How did you hear about Special Olympics?
|
[ |

&4, For what reasoni(s) did you decide to have your child participate in Special Olympics?

“l

|
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4. Section 3: Impact of Special Olympics on Athletes (Child #1)

= Afenbon®"
The next section focuses on enderstanding your child’s iInvolvement In SEpeclal Olymplcs and your perceptions of how thelr nvolvement
Impacts Beir developmient. f you have miulfiple children involved In Speclal Olymplcs you will be able io complete a secbon for sach child.

1. Age of Child #1

2. Gender
D Male OI Female

3. Type of Intellectual Disability
|

4, How many years has the athlete been involved in Special Olympics? (e.g. 5 years 3
manths)

I
5. What sport does the athlete participate in? (Check all that apply)

D Athletics (Track & Fleld) D Sofball D Floor Hockey
I:l Aquatics I:I Alpime 2kling I:I Curilng

D Fower Ifting D Mordic (Cross Country ) 2Eling D Artive Biart
D 5810 Pin Bowling D Flgure Skating D FUNdam=ntals
|:| REythmic SymmasHcs |:| Speed Ekafimg

I:l Socoer |:| Snowshoeing

D Cither ipleass specy)

6. What is the highest level of Special Olympics competition has the athletes participated
in?
Q Hone (hawe not parficipated n any competition] Frovinclal Sames

O Hatioral Games O‘ Workd Games

|: ) Reglonal/Local Games
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5. Section 3: Impact of Special Olympics on Athletes (Child #1)

"=ttimpostant - Flease read the following Instractions before answsning guestoms """

For each statemient please answer by reSsmring to the scale (to@ily desgres, disagres, nedlral, sgree, lotally agres)

1. Participation in Special Olympics programs allowed my child (child #1) to...
disagres nieutral agres

ESectvely communicabe wEh others
Galn seff-contnol

Cevelop concentrafon skliis

St and atfain goals

Cevelop compassion

Dewvelop a sense of falmess

Develop & sense of sporpersonship
Develop a sense of teamwork

Be homest

Be responsibhe

Respect obfers

OCOO0000000C000
OOO0000000C000
OCOO00O00O00CO00
OOO0000000000

Accept crEicism and feedback from others

fotally agres=

000000000000
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6. Section 3: Impact of Special Olympics on Athletes (Child #1)

"t important - Flease read the Tollowing Imstnactions before ansaering guesioms"""

Faor each staterment please answer by refsrring to the scale [follly disagree, disagres, newtral, sgree, iofally agre=)

1. Participation in Special Olympics programs allowed my child (child #1) to...

disagres neutral totally agres

Effectively deal with winning and losing
Working with peopie they don't necessarily Ike
Deevelop l=adershiilp

Ceevelop seff-confidence

Foster social connecSons

Be a team plager

Crevelop a good work efhic

Hawve a sense of right or wrong

Cevelop a sense of purposs

Ceevelop a sense of dentity

Ceevelop a posithee view of personal fubane

OOOO00000000
OOO000000000
0]0]0/0]00/0[0]0[0]e)
00000000000 §
OCOO0O00000000
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7. Number of Athlete per Household

1. Do you have more than one child at your household who participates in Special
Olympics?

O Yes, | have 2 or more chilkdren paidpating In Speclal Shymplcs.

O Mo, | only have 1 chilld participating in Bpecisl Olymplcs.
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8. Section 4: Impact of Special Olympics on Athletes (Child #2)

= Afenbon®"

This s=cHan |5 only applicable to those whio have muiiple children parficipating in 3pecial Olymples. i yow only have one child parficipating
In Special Olymples piease seiect FREV below and then select the option that states you only have one child participating In Speclal
Qlympics.

1. Age of Child #2

2. Gender
O Male Ol Female

3. Type of Intellectual Disability
|

4, How many years has the athlete been invelved in Special Olympics? (e.4. 5 years 3
meanths)

I
5. What sport does the athlete participate in? (Check all that apply)

|:| Athlefics (Track & Fleld) |:| Softball |:| Floor Hockey
I:l Agquatics |:| Alpime 2xling |:| Curling

D Power Ifting D Mordic [Cross Country) 2king D Acthve 3tart
|:| 5210 Pin Bowling |:| Figure Skating |:| FUMdamentals
|:| REythmic SymmasHcs |:| Speed Ekafimg

I:l Socoer |:| Snowshoeing

D Cither ipleass specy)

6. What is the highest level of Special Olympics competition has the athletes participated
in?

I:_:]I Hone (hawe not participated in any competition] i}l Frovinclal Games

O National Games D Workd Games

I: :]I Reglonal/Local Games
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9. Section 4: Impact of Special Olympics on Athletes (Child #2)

"=ttimpostant - Flease read the Tollowing Instractions before answsning guestons """

For each statement please answer by ref=mring to the scale (to@ily dsagres, disagres, newiral, sgree, iotally agres)

1. Participation in Special Olympics programs allowed my child (child £#2) to...
disagres nieutral agres

ESectvely communicabe wEh others
Galm seff-control

Ceevelop concentrafon skllks

St and attain goals

Ceevelop compassion

Dewvelop a sense of falmess

Develop a sense of sportpersonship
Cevelop a sense of teamraork

Be homest

Be responsibhe

Respect obfers

OO0O00O00O0O00CO
OO0O00C0000000C0
COO00O00O000000
OOO000000O000

Accept crEicism and fesdback from others

Eokally agres

9000100000000
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10. Section 4: Impact of Special Olympics on Athletes [Child #2)

"= timportant - Flease read the following Imstructions before answesring guesbons "

For each skatemient please answer by refsnring to the scale folily disagres, disagres, newtral, agree, iokally agres)

1. Participation in Special Olympics programs allowed my child (child #2) to...
disagres neutral agres Fotally agres

Effectively deal with wimning and losing
Wiorking with people they don't necessarily ke
Cevelop [=adershilp

Ceevelop seff-confidence

Foster soclal connectons

Be a t=am plager

Ceevelop a good work ethic

Hawve a sense of right or wrong

Develop a semse of purposs

Ceevelop a sense of dentity

Cevelop a posithie view of parsonal fubane

OOCO000000C0O
OQOOCO000C0000
00000000000
OQOOO00000000
OOCO00000000
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11. Section 5: Impact on Daily Life

1. How do you think Special Olympics has helped your child in daily life situations? Feel
free to use examples.

_|

- |
2. Briefly describe what Special Olympics means to you and your child.

|
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12. Section 6: Impact on Social Inclusion

1. Please rate how much you agree with the following statement:
totally
disagres

L] ﬁ-
Special Siympics coniributes o soclal Inclusion. O W O o O

"Social Imclusion In this study s defined as a proacthee, human development approach o s=oclal wel-being in which people ars bo be walusd
and respected as confribating memibers of sodety. It |s more San simply removing boundaries or barriers bebwesn peopls; rather, It s about
minimizing varfous distances betwesn people, such as physical {e.g. gender, disablityl and social {=.g. soclal status) (Donnely & Coakley,

dizagres neutral sgree tatally agres

20027 Frazee, 2005)

2. Please provide a brief explanation for the choice you selected abhove,

|

=l
3. (OPTIOMAL) Please describe a situation where Special Olympics participation
contributed in social in¢lusion for yvour child.

“

Annexe J- Sondage (parents)
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1. Grandes lignes d'enquéte
g
——
I
uOttawa
L'Uidve i2ine Canal b
Canada’s universiny
‘? CENTRE DF RECHERCHE RESEARCH CENTRE

SUR LE SPORT DANS LA FOR SPORT IN
SOCIETE CANADIENNE CANADIAN SOCIETY

CRESC/RCECE
A
S
Special Dlympics
Ohympigues speciaux

Conada

Chiakl Inows, MEc, MA candidate & 'Universite @°Cttawa et ses colégues complétent une recherche financeé et souteny par Canada
Olymplques spédauy ot Cepire de recherche sur = 3port dams |3 soclébd canadienne inbiulées 2 Une opporfunEs powr = spori on ume
opportunEs powr le développement: Estoe gue les Chympigues spclaur sont pargus comme contribuant au développement psychosocial et a
Iinclusion sociale? s. L= but de ce projet est d'examiner sl la paricipalion dans les programmes d'Oiymplgues spéciaus est pergues powr
facliiter = développement psychosockl de jeuns avec MFdéficlence Inteli=cboelle =t =l on crolt que 2 participation &n ces programmies facllib:
od Inkibe Finclusion soclale. Poar y parenir, &n tant qerdement de la rechierche, ies chercheurs vedkent recus=ilir des Informations des
athigtes, des parents, des bénévoles et des enfraineurs d'un bowt & Fautre du Canada. Un quesSionnaire a && développd ot vous Stes Inwikd A
le compléter. Cette tliche ne devralt pas prendre plas de 15 4 20 minutes. || est Important de préclser gue wous 4tes entlérement llbre de
participer & cette rechenchie et 51 vous décider de participer, Famonymat sera garantl car vous n'avez pas A vous idenfifer. De plus, les données
recuelllies seront entreposées dans k= laboraioire de recherche de Or. Tanya Fomeris od s=ulement les chencheurs de son grougs ¥ suronk
accks. Powr toule quesfion se rapportant 4 la condulte #thique de cette recherche, vous pouver yous adresser A la Responsabie de Féthigue en
recherche, Unilversibd d'Citawa, Favillon Tabaret, 550 rue Cumberand, pléce 153, Ottawa, ON K1H SHE, &l : §13-552-5841, courriel -
ethicsBuottawa ca.

Section 1: Frofil démographlgue

Section - Impiication Olymplgues spéciauy

Sectlon 2 : Impact de les Chymipigues spéclaux sur les athlét=s

Section 4: Impact de les SHymplgues spéciauy sur les athilétes- applicable & ceux avec les athlétes multiples par ménage
Section 5: Impact sur la vie guotidienne

Secflon & : Impact de |=s Oiympigues spéclaux sur dinfégration soclal=

En cliquant "sulvant™ cHiessous, vous aver accepit de premdne pat & cefle enguste.

=" Srould you prefer io answer this survey In English, please o0 to hips iwaw Surveymonkey . com s soopen

" Cefe enqudte st pour les panents. Les bEnéyvokes £t =5 eptralnewrs qul sont auss! des parents dun athidte des Clmplguss spiciauy sont
Inwitds & participer. S vous Sies un bdnéwole ou un sntrainewr et wous r'dtes pas un pansnt dun athigk: des Clymplgues speclaux, svp sulvez
ce lien pour Fenguéte aupnts des bantvoles &t des entraineurs-htps: tewa. surveymonkey .comisisocovir
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2. Section 1: Profil démographique

1. Age

2, Sexe
D Masculin O Fé&minin

3. Region/Province

D Alp=rta O mouvels-£oosze
D Colombl=-Sritannique O‘ Onbaio

O Manitoba O Tlle-du-Prince-Edouard
D Houveau-Srunsaick C} Quibec

O Tere-Heuve-si-Labrador il Baskyichiewan

D Terrfinires du Nord-Owest O Yukon

4, Statut marital

O C&lipataire i SEpard

O Warid O VeuT

[i:]l Divorce L Conjoint de falt

5. Education

O Secondalre O Universk& (Eaccalaurdat)
O Cagen O wniversibs [Aianrise)
D Collége O UniversEé [Doctorat)

O Autre{s]: (specHez)

6. Nombre d'enfantis)

7. Nombre d'enfant(s) ayant une déficience intellectuelle
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3. Section 2: Implication Olympiques spéeciaux

1. Combien denfants dans votre ménage participent aux Olympigues spéciaux en tant
guathléte ?

2. Qu'est ce et de quelle longueur est votre réle dans les Olympigues spéciaux ?
(Cocher tous qui s*appliquent)

Années d'engagement en tant que parent

Années d'engagement comme entralmear

Années d'engagement comme bénéyvoles (excl. sntrainewrs]

Annédes depgagemient =n tant quadminisérabaur

3. Comment avez-vous entendu des Olympigues spéciaux ?

|

=]
4, Pour guelle raison (5) avez-vous decidé de faire participer votre enfant dans les
Olympigues spéciaux 7

“l
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4. Section 3: Impact de les Olympiques spéeciaux sur les athletes (en...

e gtrenHion "
La section sulvanie s& conce=nére sur la compréhension de la participagion de vobre enfant auxy Olymplques spéclauy ot vobre peroepiion de la
fapon dont leur participabion Impact leur développemant. 31 vous aver pluskzurs enfants Impligeds suy Siymplgues spiolauy, wous SErEE &n
mesure de remplir gne sechon pour chague snfant

1. Age d'enfant #1

2. Sexe
D Masculin O F&minin

3. Type d'deficience intellectuelle

|

4, Combien d'années I'athléte a-t-il été impligué dans les Olympigues spéciaux? (e.qg. 5
année 3 mois)

5. Comment fréquent I'athléte participe-t-il aux programmes de Olympigues speciaux (en
moyenne) 7

périodesisemalne | |

Reuresds=maine | |
6. Quel sport I'athléte participe-t-il dedans? (Verifiez le tout qu'appliquez)

D Athlatizme [&preupves de plste &1 D Bofball D Hockey ImiErisur

CONCOES)

|:| 2l alpin |:| Curling
|:| Hatation

|:| B4l de fond [skl nordigque) |:| Entant acil

|:| Dynamophiie
D Falinage artistigue D Samuser grice au sport
I:' 5 et 10-qullles

D Gymrastgue rrthmigue

D Soceoer

I:' Autre{s): (spécHez)

D Fabtinags de viEsse

D Ragustte

7. Ce guoi le plus haut niveau des Olympigues spéciaux que les athlétes ont participe
dedans?

O Aucunes (n'ont particlp & auwcunes compebiton] C} Jeux Frovinclaur

O JEuUT Nationaur D Jeux Mondiaux

O seux RéglonalLocal
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5. Section 3: Impact de les Olympiques spéciaux sur les athléetes (en...

" Important — Svp llsez les nstnuctons sulvantes avant de répondne aux quesdons """

Powur chaque &moncd, pridne de répondre =n vous fdférant & PEchelle [fotalement en désaccord, en désaccord, neufrs, =n accond, fobalement en
accord).

1. La participation de mon enfant (enfant #1) aux programmes des Olympigues spéciaux
Iui on permit de d'...

totalement =n totalement =n
en déssooond nuire £n accord
désaccord accord

Communiquer efMcacemeant awec autrul
Acguérir du conkndle personmel

Se concentrer

Esabilr =t astzindre des objech®s
Ceéveiopper de la compassion
Cévelopper un sens de | justice
Dedveloppeer |'esparit 5o

Apprendre 4 travalller &n &guipe

Etre honn&te

Etre responsabis

Respecier =5 aulres

000000000000
0]0[0]0/0]0/0]0/0/0]0]0)
OOCO00COO0CO0CO0
OOO00O00O00O000

COOCOOOCO00000

Accepter la crElque ef les commentalres o awebrul
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6. Section 3: Impact de les Olympiques spéciaux sur les athlétes (en...

Pour chaque #moncd, pridne de répondre &n vous référant & PAchelle (fobtalement en désaccord, en désaccord, neuire, &n accord, fotalement en
accond).

1. La participation de mon enfant (enfant #1) aux programmes des Olympigues spéciaux
Iui on permit de d'...

totalement =n totalement &n
en désaooond &n accord

désaccord accord

Gérer eMicacement la victoine 21 1a defaite

Travallier avec des gens powr lesquels Isfelizs n'ont pas
n&cessairement drasne

Ceévelopper du leadership

Cévelopper de la conflance

Mouer des |lens sockuy et des amites
Travalller powr ke blen de 'équipe
Céyvelopper de Donnes hablbades de traval
Falre |a différemce enkre le ben et e mal
Etre motivé envers un objectt

Cévelopper une denbbé posibive

000000000 OO
OOO0CO0000 OO
ololololololelolo)olof
000000000 OO
000000000 OO

Cedveiopper ane vision positive face & son futur
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7. Nombre d’athlete par ménage

1. Avez-vous plus d'un enfant a votre foyer qui participe aux Olympigues spéciaux?
Q Cul, Fal 2 enfants ow plus participant aux Olymplques spéclaus.

O Hion, je el gue 1 enfant participant sux Oiymplgues speclauy.
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8. Section 4: Impact de les Olympiques speciaux sur les athletes (en...

= Attention "

Cetie secilon S"appligue aniguement & ceux qui ont plusieurs enfants participant aux Olymplques spéclaux. 21 vwous navez gu'un s=ul =nfant
parficipant aux Symplgues spacaux 5 wous plalt cholsissez cHiessous PREC puls sélectionmez 'option qul Indigue que vous R'avez qu'un
sewl enfant participant aux SHymiplgues spéclaux.

1. Age d'enfant #2

D Masculin O F&minin

3. Type d'déficience intellectuelle

|

4, Combien d'années 'athléte a-t-il été impligue dans les Olympigues spéciaux? (e.g. 5
année 3 mois)

5. Comment fréquent I"athléte participe-i-il aux programmes de Olympigues spéciaux (en
moyenne) ?

pEriodes'semalne | |

Freuresds=malne | |
6. Quel sport I'athléte participe-t-il dedans? (Veérifiez le tout qu'appliquez)

|:| Athlétizme [&prewses de plste =t |:| Softball |:| Hockey inddrieur

CONCOErs)

I:l Bkl alpin I:l Curilng
|:| Natation

D 24 de fond (skl nordique] D Entant actil

D Dynamophilie
D Fabimage amistigue D Sramuser grice au sprt

|:| 5 &t 10-qullies

|:| Fatinage d= viiesse
|:| Gymmastque rgthmiqus

I:l Raquetts

|:| Socoer

D Aulre(s): (specHez)

7. Ce quoi le plus haut niveau des Olympigues speciaux que les athlétes ont participe
dedans?

I:_::] Aucuns (n‘ont participd 3 awcuns compd ttion ) r":_'} Jeuxy Frovinclaux

O Jeux Nationaur O Jeux Mondliaux

O JEUE Réglonallocal
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9. Section 4: Impact de les Olympiques speciaux sur les athletes (en...

== Important — Svp llsez les mstuctions sulvanies avant de fpondne JuX questdons """

Pour chagque Smponcé, pridne de répondre &0 vous reférant & P&chelle (fotalement en desaccord, en desaccord, neurs, &n aocond, totalement en
accord).

1. La participation de mon enfant (enfant #2) aux programmes des Olympigues spéciaux
Iui on permit de d'...

totalement =n totalement =n
en déssooond nEuire En accord
désaccord accord

Communilquer efficacemeant awer aabrul
Acgudrr du conkbrdle personmel

Se concentrer

Efabilr ef afisindre des object®s
Céveiopper de & compassion
Dedvelopper un sems de |3 Jusfioe
Ceévelopper 'esprit spacrid

Apprendre 4 travalller en &guipe

Etre honnébe

Etre responsabie

Respecier s auires

00/00]0/0/0/0/0/0/0]0
0]0[0/0/0]0/0]0/0[0]0])
0]0[0]0]0]0]0[0[0]0]0].
0]0(0]0]0/0/0/0/0/0/0].
9/0/00/0/0/0/0/0/0/0]0.

Accepler s crRique ef les commentalres daabrul
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10. Section 4: Impact de les Olympiques spéciaux sur les athléetes (en...

Pour chaque émoncd, pridne de répondre =n vous reférant & Péchelle (fobkslement en désaccord, en désaccord, neufre, =n accord, fotalement en
accond).

1. La participation de mon enfant (enfant #2) aux programmes des Olympigues spéciaux
lui on permit de d...

totalement =n totalement =n
en désacoord £n accord

désaccord accord

Girer eMficacemenit & victolne 21 |3 defalte

Trawvallisr avec des gEns powr l=squesls Isizlizs n'ont pas
n&cessalrement d'afMnte

Développer du leadership

Cévelopper de la conflance

Mouer des |lens sockyuy Bt des amités
Travallier powr k= blen de 'équipe
Ceévelopper de bonnes hablbedes de traval
Faire la diftrence entre le bien &t e mal
Etre motivé envers un object

Ciévelopper une dentite positive

Cévelopper une vision posiive face & son futur

O00000C000 OO
COOO00CO000 OO
OO0000000 0O &
OO0000000 OO
OOC0O00000 OO
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11. Section 5: Impact sur la vie quotidienne

1. Comment pensez-vous des Olympigues spéciaux a ont aidé votre enfant dans les
situations de la vie quotidienne? N'hésitez pas a utiliser des exemples.

_|

- |
2. Décrivez brievement ce gue signifient les Olympigues spéciaux 4 vous et a votre
enfant.

|- |
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12. Section 6: Impact de les Olympiques spéciaux sur d’intégration so...

1. §%il vous plait le taux combien vous approuvez la declaration suivante:

totalement en totalement =n
en désaroond nEuire En accord
desaccord accord

L&z Olymplques spACiUT contribuent & Mnclusion D C} i O D
b
social”

"Limclusion soclsle dams cefte dtude est définie comme une approche proactive de développement humain ag Hen-2ire soclal dans lequel les
g=ns dolvent &ire valoristes ot respectees en fant gue membres de |3 socie. || est plus gue de simplement supprimier 25 ImEes od barrieres
Entre les gens, mals plutds, || s'agit de minimiser k= distances entre les dEférents peuples, tels gue physigue (par exemple = genre, e
handicap) et =oclaux (par exemple, e satat sodal) (Donrelly & Coakiey, 2002; Frazes, 20050

2. 5%il vous plait fournir une bréve explication du choix que vous avez selectionneé ci-
dessus,

|

=l
3. (FACULTATIF) Décrivez svp une situation ol la participation dans les Olympigues
spéciaux contribuait a I'inclusion sociale de votre enfant.

|
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Appendix K- Survey (Coaches/Volunteers)

1. Survey Outline

uOfttawa

L' Uimive s b canadlbenme
Canada's universily

"} SUR LE SPORT DANS LA FOR SPORTIN
SOCIETE CAMADIENNE CAMADIAN SOCIETY

%ﬂ'r*jfh
37

Special lympics
fympigues speciaux

Canada

Chiakl ingus, M3c, MA candidaie at the Unlwersity of Oitawa and her colleagus are curmsnily conducting a ressanch funded and supporied by
Speclal Oiympics Canada and Reszarch Centre for 3port In Canadian Soclety tiled “An Opportunity for Sport or an Opportunilty for
Cevelopment: |5 Special Olympics Percelved as Contributing to Psychosocial Development and Soclal incasion®™. The goal of this project is to
examine whether participation in 3pecial Olympics programs Is pencelved to faciitabe the psychosoclal development of youth with inbellechaal
disabliity and whether participation In these programs |3 belleved to facliftate or inhibit social imclusion. Therefore, az part of the research, the
researchers want to collect information from athietes, parents, wolumieers and coaches from across Canada. A guestionnalre has been
developed and you are invited fo complebe [t The guesfionnaire should not take you more than 10-15 minubes to complete. & s Important io
menticn that you are entimely free o particlpate In thils research and anoaymity &= assured as you de mot have to Identfy yoursel?. In additon,
all the data coliect=d will be stored In Or. Tanya Fornens” laboraiory where only her research team has access. If you have any guestions wkh
regands fo the ethical conduct of Ehis reseanch, you may contact the Frotocol Cfficer for Ethics In Ressarch, University of Ottawa, Tabaret Hall
S50 Cumberand Street, Room 159, Ottawa, ON KN SNE, tel.2 513-562-5541, e-mall: sthics Juocttaes.ca

Section 1z emographic Proflz

Section X Special Clymplcs Involvement

Section 3: Impact of Speclal Clympics on Athilebes

By clicking on "Nexi” bufion below, you have agreed io take part Im this surney.

= 3l wous préférez ntpondre & e sondage en frangals, svp aler & hipsiwaw . surseymonk ey ComisisecovT

** Thiz suriey k& for volunteers and coaches. Parents who are also volunteers or coaches are welcome o participate. ¥ you are & parent and are
niot a volunteer or a coach, please follow this link for parent survey: Bips:\ews surreymonkey comis/'sorpen
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2. Section 1: Demographic Profile

1. Are you 18 years or older?
O Yes (18+) D Mo (17 amd under)

2. Please select the type of involvement in Special Olympics.
(Choose one that is most applicable)

I:l Volunt=eriZoach at on-poing sport programs {e.g. weekly, bl-aeekly programs)
|:| Club manager, fundralser, ardicr admiinistrative posidons ak local Speclal Clymplcs
D Spedal Clympics Canada =taff or chapber staff

D Special events wolunteer (2.Q. fundralsers, loosl meets, prowinclal games, national games)

|:| Other (nl=ase speciy)

3. Do you have regular (at least monthly) contact with Special Olympics athletes?
O Yies O Mo

4, Have you been consistently volunteering with Special Olympics for at least a year?

() res D Mo
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3. Section 1: Demographic Profile

1. Age

2. Gender

D Male

3. Region'Province

D MAlberta

D Eritich Colmbla
O Manitoba

D New Bramswick

O Newfoundiand & Labrador

D North-aesiem Temriorss

4. Marital Status

I::I Divorced

5. Education

O Criher (pleas=s speciy)

O‘ Queber

O uUniversky (Bacheiory
O Unheersity (Masier)

D Unheersity {Cochorates)

6. Number of Family Members with Intellectual Disability (enter a numerical value)

200
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4. Section 2: Special Olympics Involvement

1. 1. What and how long is your involvement in Special Olympics? (Complete all that
apply)

Years of Inovivement a5 a Farent! Legal Guardlan
Years of Invelvement s a Coadh
Years of Involvement as a Volunbeer (excluding coach)

Years of Invohrement &5 an Adminlstrator

2. How frequent do you involved in Special Olympics programs (on average)?

Emesiwesk | |

Foursiwesk | |

3. What sport do you participate in? (Check all that apply)

D Athietics [(Track & Fleld) D Bafball D Floor Hockey
|:| Aquatics |:| Alpine 3kling |:| Curling

I:I Power Ifting |:| Mordic (Sross Couniry | S2kling |:| Arthve 3tart
D E&Z10 Pin Bowling D Sigare Skating D FUMdamentals
D REythmic Gymnastcs D Speed Skating

|:| Soccer |:| Znowshoeing

I:' Ciher (please speciy)
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5. Section 2: Special Olympics Involvement

1. How did you hear about Special Olympics?
— |

|
2. For what reason(s) did you decide to get involved in Special Olympics?
=]
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6. Section 3: Impact of Special Olympics on Athletes

== 'important - Flease read the following Imstructions before answesring guesbons "

Secflons 3 will focus on understanding thie athletes’ Invohvement in S3pecial Olympics and your perceptions of how thelr involvement impacts
thelr developmient.

For sach stxiement please answar by ressrring to the scale (tolily dissgres, disagree, newtral, sgree, totally agres)

1. Participation in Special Olympics programs allows athletes t0...

disagres neutral Fotally agres

E=ectvely communilcabe wkh others
Zaln seff-contnol

Cevelop concentrafion sklils

St and atlain goals

Cevelop compassion

Develop & sense of faimess
Develop a sense of sporipersonship
Develop & sense of feamrwork

Be homest

Be responsibie

Respect obfwers

Accept crEicism and fesdback from others

000000000000
000000000000
000000000000
000000000000 §
000000000000
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7. Section 3: Impact of Special Olympics on Athletes

Faor each staterment please answer by refsrring to the scale [follly disagree, disagres, newtral, sgree, iofally agre=)

1. Participation in Special Olympics programs allows athletes to...

botally

disagres neutral
disagres

totally agres

Effectively deal with winning and losing
Working with peopie they don't necessarily Ike
Deevelop l=adershiilp

Ceevelop seff-confidence

Foster social connecSons

Be a team plager

Ceveiop a good work eshic

Hawve a sense of right or wrong

Cevelop a senss of purposes

Cevelop a sense of Mentity

Ceevelop a posithee view of personal fubane

OOO000000000
OOO000000000
OCOO0OCO0CO0OCO0
OO000000000 §
OO0O00000000
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8. Section 3: Impact of Special Olympics on Athletes

1. Please rate how much you agree with the following statement:

tatalhy
disagnee

Speclal Hymplcs comtributes o soclal inclusion® O O O O O

"Soclal Inclusion In this study Is defined as a proactive, human development approach o soclal wel-being In which people are bo be vwalued
ard respected as confribeting members of sodety. i s more @an simply removing boundark=s or barters bebvesn p=opls; rather, It Is about
minmizing varicus dstynces bebwesn peopls, such as physical {e-g. gender, disabliity) and social {=.g. =eclal status) (Donn=ly & Coakley,
2002; Frazres, 2005)

diszgres n=ubral agree tokally agre=

2. Please provide a brief explanation for the ¢choice you selected above.

||
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Annexe K- Sondage (entraineurs/bénévoles)

uOttawa

L' Universié canadienme
Canada’s universily

'? CENTRE DF RECHERCHE RESEARCH CENTRE
SUR LE SPORT DANS LA FOR SPORT IN
SOCIETE CANADIENMNE CANADIAN SOCIETY

Special Nympics
Dhympigues speciaux

Canadn

Chiakl Inowe, MSc, MA candidate & Miniversitd d'Cttyes et ses col&gues complétent une recherche financé &t souieny par Canada
Olympigues spédauy et Centre de recherche sur le 3port dans |a soclébd canadlienne inbtulée « Une opportunid powr & sport on une
opportun Bé powr ke développement: Esice gue les Clhympigues spéclaur sont pergus comme confribuant au développement prychosockl ef A
I'nclusion soclale® ». L= but de ce projet est d'esxaminer 3l & parficipaiion dans les programmies d'Oiymplquess spéciaux est perpus pour
facliiter = développement psychosoclal de jeune avec Fdéficlence Inteli=choslle =t =l on crolt que [a parficipation en ces programmes Tacllibe
ou Infilbe Fincluslon soclale. Powr ¥ parnenir, =n tank qudément de la recherche, les chercheurs veul=nt recusllir de=s Informations des
athigtes, des parents, des bénévoles et des enfraineurs d'un bout & Fautre du Camada. Un questionnaire a &bs développe et wous Stes Invite 4
Iz compléter. Gethe BSche ne desralt pas prendre plus de 10 4 15 mineies. || &st important de préclser gue wous &es snténement libre de
participer 4 cette recherche et 5| vous décidez de participer, Fanonymat sera garant! car vous n'avez pas 3 vous [denffer. De plus, les données
recuelllies seront snireposées dans b= laboratoire de rechenche de Or. Tanya Fomeris ol seulement les chencheurs de =on groupes y auronk
accks. Powr fowis quesiion se rapporiant 4 la condulte éfique de cetbe rechenches, yous pouvez wous adresser & la Responsabie de FeEthiques en
recherche, Unilversite d'Citass, Favilion Tabaret, S50 rue Cumberasnd, pléce 159, Ottawa, ON K1N §N5, t2L : §13-552-5841, courriel @
erhicsfuottaea ca.

Section 1: Frofll démographigue

Section X Implication Clymplgues spéclaux

Section 3 : Impact de les Chmpigues spéclauy sur les athletes

En cligeant "sulvan " cHdessous, wous aver acoepié de prendre part 4 cetie enguéte.

= @hould you prefer to answer this survey in English, pleases go to ipsoUwww. Surnsymon K ey 0omisiSoccven

= Gette enquide &st pour les bénévoies et les entraineurs. Les parents qul sont auss] des bénévoles ou des eptralneurs sont invEes A participer.

2| vous 8fes wn parenk et n'est pas wn bdnévwole ou wn entralmevr, svp suivez o= llen pour MFepqudie suprs des
parenksiip s iwaw . Sarreymon key.comisisocpfr
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2. Section 1: Profil demographique

1. Vous avez 18 ans ou plus?
Q Sl [12+) Q Mon (17 ams et moins]

2. 5'il vous plait sélectionner le type de participation a des Olympigues spéciaux.
(Choisissez-en un gui est le plus applicable)

D Bemtvoles /| Entralnesurs & Gn programme 9e sport £n Cours (X, hebdomadaire, programmes bimansuels]
D Directzur du club, codlecteur de fonds, 8/ ou des posies sdministratfts su nivead local des CHymplguss speosus
D Clympigues speclaus Cansda personnsl ou division personne

|:| Volontare aux &wdnemenis (ex. collectes de fonds, réponse locales, jeux provinclaur, Jeur natiomaux]

D Autres): (specHez)

3. Avez-vous (au moins une fois par mois) le contact réguliers avec les athlétes des
Olympigues spéciaux?

O Sl O Non

4, 4, Avez-vous toujours éte bénéveole pour les Olympigues spéciaux pour au moins un
an?
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3. Section 1: Profil démographique

1. Age

2. Sexe
D Massculin

3. Region/Province

D Alberia

O Colomble-Sritamnigue

O Manitoba

D Nouveau-Srunswick
O Terre-Neuve-=i-Labrador

D Terriioires du Mord-Owest

4. Statut marital

I:-:,I Mutre{s): (specHez)

numerigue)

C‘ Fé&minin

D lle-du-Prince-Edouard

C} Québec

-

i}l Sépard
O Weut
E::l Conjodint de fakt

O Univer=Eé (EBaccalauréal)

D Universibe (altrise)

D UniversEe (Dioctorat)

6. Nombre d'membres de la famille avec une déficience intellectuelle (entrez une valeur
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4. Section 2: Implication Olympiques speciaux

1. Qu'est ce et de quelle longueur est votre réle dans les Olympigues spéciaux 7
(Cocher tous qui s'appliquent)

Anndes d'engagement n tant que parent

Années d'empgagement comme entralmnewr

Anndes d'emgagement comme bémtvoles (EXcl. snbraineurs)

Annges fd'engagement &n tant qu'adminisirabeur

2. Combien fréguent participez-vous aux programmes de Olympigues speciaux (en
moyenne) ?

periogesisemaine | |

Fieuress=malme | |

3. Quel sport participez-vous dedans ? (Vérifiez le tout qu'appliguez)
D Athlgtizme [&preuves de plsie &1 D Soankcall D Hockey inierisur

CONCOWrs)

I:l 2kl alpin |:| Curling
|:| Natatian

I:l 24 de fond (sk| nordique’] |:| Enfank actif

D Dynamophilie
I:l Fatimage artistgues |:| Samuser gridce au sport

|:| 5 &t 10-qullles

|:| Fatinage de vizsse
D Gymnrastigue rythmigque

I:l Raquetts

D SocceEr

D Aulre(s): (spECHez)
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5. Section 2: Implication Olympiques speciaux

1. Comment avez-vous entendu des Olympigues spéciaux?

“

|- |
2. Pour guelle raison (5) avez-vous décidé de faire participer vous dans les Olympigues
spéciaux ?

|- |
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6. Section 3: Impact de les Olympiques speciaux sur les athletes

" Important — Svp lisez e instructions sulvantes avant de épondne auy quesions """

L=z sectons 3 5= comcenirent & comprendre = nlle de athlébes dams les Siymplgues spéciaux ef vos percepiicns de comment l=ur rdle & un
Impact sur lewur développament.

Powur chaque #mponcé, priére de répondre &n vous référant & Péchelle fotalement en désaccornd, en désaccord, neufre, sn accond, fobalement em
accond).

1. La participation de athlétes aux programmes des Olympigues spéciaux lui on permit
de d...

tobslement =n totalement =n
EA desaooond neutre &n accord
désaccond accord

Communiquer eMcacemeant avec autrul
Argurr du contndle personmel
Se concendrer

Efabilr ef afieindre des objech®s
Ceévedopper de b3 compassion
Ceévelopper un sens de la justios
Ceévelcpper |'ssprit sporas
Apprendre & travalller =n &guipe
Erre honn gt

Etre responsable

Respecier s autres

Accepler & criigus ef les commentaires daabrul

0]0]0/0/0]0/0]0/0/0/0]0.
OO00O000O00O000
0]0]0/0/0]0[00]0/0.0]0.
0]0]0/0/0]0/0]0/0/0/0]0.

000000000000
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7. Section 3: Impact de les Olympiques spéciaux sur les athléetes

Pour chaque #moncd, pridne de répondre =n vous référant & PAchelle (fobslement en désaccord, en désaccord, neuire, =n aocond, fotalement en
accond).

1. La participation de athlétes aux programmes des Olympigues spéciaux lui on permit
de d'...

totalement &n totalement &n
en désacoord £n accord
desaccord accord

Gerer eMicacemenit la victolne 21 |3 défaite

Trawvallizr aves des gens powr lesquels Isizli=s n'ont pas
n&cessalrement d'afnme

Ceévelopper du leadership

Cévelopper de la conflance

Mouer des llens sockux et des amites
Travallier powr k= blen de 'équipe
Cévelopper de bonnes hablbades de traval
Falre la différemce enkre = bi=n et = mal
Etre motivé snvers un objectf

Cévelopper wne denbbé posibve

olololololelololofole)
OOOCO00O00 OO
OO000000C0 00
OO0O000000 OO
OO00C0O0000 0O

Ceévelopper une vision posiive face & son futur
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8. Section 3: Impact de les Olympiques spéciaux sur les athlétes

1. 5'il vous plait le taux combien vous approuvez la declaration suivante:

botadement &n

iotalement en
en désaocond newtre e=n aooond [ B
desaccord accord
momemmes O O O O O O
contribuent & Mrclusion

soclal”

"LimClusion soclale dams cefte &tude 25t definle comme uns approche proactive de développement humaln ag Hen-2re soclal dans legqusl ies
g=ns dohvent &re valoristes =1 respeciies 20 tant gue membres de 13 soceie. || est plus gus de simplement supprimier |25 ImEes ou bBaridres

endre les gens, mals plutds, || s'agit de minimiser ks distynces snkre les différents peuples, tels gue physique (par sxemple = genre, =
handicap) =t soclaux (par exemple, & sSabut sodal) (Conmelly & Coakley, 2002; Frazes, 2005

2. 5l vous plait fournir une bréve explication du choix gque vous avez sélectionné ci-
dessus,

|
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Appendix L- Pre-Interview Questionnaire

Please answer the following questions. This pre-interview questionnaire is only used to gain
background information of your child who has agreed to participate in the research and is being
interviewed, and all information will be kept confidential.

After completing this form, please return this form to the researcher via e-mail [Contact
Information Provided Here] or physical mail [Contact Information Provided Here], at least two
weeks prior to your scheduled interview.

1. Your child’s name that is being interviewed:

2. How many years has your child been involved in Special Olympics?
years months

3. How old was your child when he/she first started to participate in Special Olympics?
years old

4. What programs does and has your child participated in? Please list all programs.
(e.g. athletics, floor hockey, FUNdamentals)

5. How frequent does your child participate in Special Olympics programs (on average)?
times/week hours/week

6. Has your child ever participated in Special Olympics regional, provincial, national, and/or
world games? oYES oNO

Please list the games that your child has attended, if any:

ANNEE LEVEL LOCATION SPORT
(e.g.) 2010 National London, Ontario Athletics

Thank you!
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Annexe L- Questionnaire préalable a I'entrevue

S'il vous plait répondez aux questions suivantes. Ce questionnaire de pré-entrevue est
uniquement utilisée pour obtenir des informations d'arriere-plan de votre enfant qui a accepté de
participer a la recherche et est interviewé, et toutes les informations seront gardées
confidentielles.

Apres avoir complété ce formulaire, s'il vous plait retourner ce formulaire aux chercheurs par
courriel [Coordonnées fournies ici] ou par courrier physique [Coordonnées fournies ici], au
moins deux semaines avant votre entrevue.

7. Nom de l'enfant qui est interviewé:

8. Combien d'années I'athléte a-t-il ét¢ impliqué dans les Olympiques spéciaux?
année mois

9. Quel age avait votre enfant quand il / elle a commencé a participer aux Olympiques
spéciaux? ans

10. Quels sont les programmes que votre enfant participe couramment et quels sont les
programmes que votre enfant a déja participé ? S'il vous plait la liste de tous les programmes.
(ex. athlétisme, hockey intérieur, S’amuser grace au sport)

11. Comment fréquent l'athléte participe-t-il aux programmes de Olympiques spéciaux (en
moyenne) ?
périodes/semaine, heures/semaine

12. Votre enfant a-t’il/elle-déja participé a les Olympiques spéciaux régional, provinciaux,
nationaux et / ou des jeux du mondiaux? oOUI oNON

S'il vous plait écrivez la liste des jeux que votre enfant a assistés:

Année Niveau Emplacement Sport
(ex.) 2010 Nationaux London, Ontario Athlétisme

Merci!
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Appendix M- Interview Guide (Athlete)

Project Title: An Opportunity for Sport or an Opportunity for Development: Is Special

Olympics Perceived as Contributing to Psychosocial Development and Social Inclusion?

Introduction

1.

3.

Purpose of interview: The purpose of this interview is to understand and learn about
experiences with Special Olympics as an athlete, and how participating in Special
Olympics helps athletes in everyday life. We are particularly interested in personal
development through participation, with a focus on psychosocial development.
Psychosocial development can be measured through things such as learning how to
communicate with others, recognize individual differences, and manage personal
feelings. You can freely talk about both good and bad experiences.

Recording of Interview & Confidentiality: Would it be okay to record this interview with
a digital recorder? Any personal information mentioned during the interview will be

private.

Clarification of above statements if necessary.

Demographic Information

1.

Can you tell me about yourself- age, family, education/school, hobbies etc? What do you
like to do to have fun??

Special Olympics Program Participation

1.

What programs Special Olympics do you participate in? (*More to remind them what
programs they have been participating based on pre-interview questionnaire.)

What is your most favorite program, and why?

You have been asked to take some pictures during your Special Olympics program. Can
you share those with me? (Discuss about the picture. Ask them about details of the
picture to tell a story.)

How do you feel about Special Olympics program?

What does participation in Special Olympics do for you?

How would you describe your relationship/interaction with your peers, coaches, and
volunteers? How do they make you feel?
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7.

10.

11.

Do you think you have learned the following skills by participating in Special Olympics?

e Concentration skills e Respecting others
e Goal setting e Be responsible
e Time management (etc.)

e Teamwork
*Ask for examples on each one if they answer “yes”.

Do you think these skills have helped you as a person? Do you have an example? (Follow
up question: Do you think these skills have helped you in school? Do you have an
example?)

Do you participate in sport programs outside of Special Olympics? If so, what do you do,
and how is it different from Special Olympics programs?

Are there situations where you do not feel comfortable in Special Olympics programs?
Would you change anything about Special Olympics programs?

Do you think if people with intellectual disabilities who have not participated in Special
Olympics programs can benefit from participating in Special Olympics? In what way?

Social Inclusion

1. How do you feel being in Special Olympics programs than you are outside of the
program? How does it make you feel being in Special Olympics situations?

2. When do you feel like you are “included”? What makes you feel like you are part of
something?

3. Based on what you have just said, does Special Olympics makes you feel that way?

4. Since your participation in Special Olympics, do you think things have changed around
you in school or in your community? If so, how?

5. (Ifapplicable) Can you give specific stories how your participation in Special Olympics
helped you feel more socially included?

Wrap Up
1. Is there anything else that you would like to share or talk about? Is there anything

important for us about your experience as an athlete in Special Olympics?
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Appendix M- Guide d’entretien (athlete)

Titre du projet : Une occasion sportive ou une occasion de développement : Les Olympiques
spéciaux sont-ils percus comme un agent contribuant au développement psychosocial et a
I’intégration sociale?

Introduction

1.

3.

But de I’entretien : Le but de cette entretien est de mieux comprendre les expériences des
athlétes participant aux Olympiques spéciaux ainsi que la manicre dont cette participation
leur aide dans leur vie quotidienne. Nous sommes surtout intéressés a comprendre la
manicre dont cette participation influence le développement personnel, particulierement
au niveau psychosocial. Le développement psychosocial peut étre mesuré en évaluant
I’apprentissage de diverses capacités, tel la communication avec autrui, la reconnaissance
de différences chez les individus et la gestion des émotions. Sentez-vous libre de parler
de vos expériences positives ainsi que de vos expériences négatives.

Enregistrement et confidentialité : Est-ce qu’il est possible pour moi d’enregistrer cette
conversation avec mon enregistreuse digitale? Tout ce qui sera mentionné durant cette

rencontre restera privé.

Clarification des propos précédents, au besoin.

Informations démographique

1.

Pouvez-vous me parler de vous-méme — age, famille, éducation/école, loisirs, etc.?
Quelles activités faites-vous pour vous amuser?

Participation au programme des Olympiques spéciaux

1.

Vous participez a quels programmes des Olympiques spéciaux? (* Pour leur rappeler les
programmes auxquels ils ont participer selon le questionnaire pré-entrevue.)

Quel programme préférez-vous et pourquoi?

On vous a demandé¢ de prendre des photos lors de votre programme d’Olympiques
spéciaux. Pouvez-vous les partager avec moi? (Discuter a propos des photos. Demander
aux participants de partager des détails ou une histoire en lien aux photos.)

Que pensez-vous des programmes des Olympiques spéciaux?

Qu’est-ce que votre participation aux programmes des Olympiques spéciaux vous
apporte?

Comment décririez-vous votre relation et vos interactions avec les autres athlétes? les
entraineurs? et les bénévoles? Comment vous font-ils vous sentir?
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7.

10.

11.

Pensez-vous que vous avez appris les compétences suivantes en participant aux
Olympiques spéciaux? (Se reporter a la fiche)

e (Concentration e Lire phonétiquement
e Fixer des buts e Respecter les autres
e Gérer le temps e FEtre responsable

e Travailler en équipe (etc.)

* Demandez des exemples sur chacun d'eux s'ils répondent « oui ».

Est-ce que ces compétences vous ont aidé en tant que personne? Avez-vous un

exemple? (Question de suivi : Est-ce que ces compétences vous ont aidé a 1'école ?

Avez-vous un exemple?)

219

Participez-vous a des programmes de sports, autre que les Olympiques spéciaux? Si oui,
quel(s) programme(s)? Que faites-vous? Comment est-ce que ce(s) programme(s) sont

différent(s) des Olympiques spéciaux?

Est-ce qu’a certains moments vous vous étes sentis inconfortable lors de votre

participation aux programmes des Olympiques spéciaux ? Changeriez vous quelque

chose aux programmes des Olympiques spéciaux?

Croyez-vous que des personnes avec des déficiences intellectuelles n’ayant pas
participés aux Olympiques spéciaux pourraient bénéficier de tels programmes?
Comment?

Intégration sociale
Comment vous sentez-vous €tre dans les programmes de Olympiques spéciaux que vous
étes en dehors du programme? Comment vous sentez-vous lorsque vous vous trouvez

1.

dans le contexte des Olympiques spéciaux?

Quand vous étes vous sentis "inclus"? Qu'est-ce qui a fait que vous vous sentiez comme

si vous faisiez partie de quelque chose ?

Selon ce que vous venez de dire, est-ce que les programmes des Olympiques spéciaux

vont permettent de vous sentir ainsi ?

Selon votre définition d’intégration sociale, croyez-vous que votre participation aux

Olympiques spéciaux a contribué a mieux vous intégrer socialement? Si oui, pourquoi?

Depuis votre participation a des Olympiques spéciaux, pensez-vous les choses ont

changg¢ autour de vous a I'école ou dans votre communauté? Si oui, pourquoi?

(s1 pertinent) Pouvez-vous me donner un exemple qui décrit comment votre

participation aux Olympiques spéciaux vous a permis de vous sentir mieux intégré

socialement ?
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Wrap Up
1. Voulez-vous mentionner autres choses? Y a-t-il d’autres choses importantes a savoir au
sujet de votre expérience en tant qu’athléte aux Olympiques spéciaux ?
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Appendix N- Interview Guide (Parent)

Project Title: An Opportunity for Sport or an Opportunity for Development: Is Special
Olympics Perceived as Contributing to Psychosocial Development and Social Inclusion?

Introduction

1. Purpose of interview: The purpose of this interview is to examine whether participation
in Special Olympics programs is perceived to facilitate the psychosocial development of
youth with intellectual disability and whether participation in these programs is believed
to facilitate or inhibit social inclusion. We are particularly interested in personal
development through participation, with a focus on psychosocial development.
Psychosocial development can be measured through things such as learning how to
communicate with others, recognize individual differences, and manage personal
feelings. You can freely talk about both good and bad experiences.

2. Recording of Interview & Confidentiality: Would it be okay to record this interview with
a digital recorder? Anything mentioned during the interview will be confidential.

3. Clarification of above statements if necessary.
Demographic Information

1. Can you tell me about yourself- age, family, career/work etc?

2. Can you tell me about your child (athlete)- type of disability, time of diagnosis etc.?
Clarification of Details from Athlete Interviews (If necessary)

[NOTE] If the athlete mentions an event or fact that was not mentioned in the pre-interview
questionnaire, the researcher may ask the parent to clarify some details of the event/fact. Parent’s
answers should only be stating the facts, and no personal opinion of the event/fact should be
stated.

Special Olympics Program Participation

1. How long has your child participated in Special Olympics? (Clarification)

2. How old was your child when they initially started to participate in Special Olympics,
and what did they first participate in? (Clarification)

3. How did you first hear about Special Olympics?
4. What encouraged you to enrol your child in Special Olympics programs?

5. What was your initial goal as a parent to have your child participate in Special Olympics?
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6.

7.

8.

9.

Has that initial goal been achieved? In what ways?
What is your current goal?

Are you personally involved in Special Olympics as a coach, volunteer, or
administrator/staff? If so, can you explain your type of involvement?

Does your child participate in sport programs outside of Special Olympics? If so, how are
they different from Special Olympics programs?

10. Have you noticed any other differences between Special Olympics programs and non-

Special Olympics programs?

Psychosocial Development through Special Olympics Participation

1.

Do you believe that participation in Special Olympics has helped your child develop? If
so0, in what way?

. Any other ways you believe Special Olympics has helped your child?

Comparing from the time your child initially got involved with Special Olympics, have
you observed any positive by participation in Special Olympics?

Have you observed any negative by participation in Special Olympics?

How would you describe your child’s relationship/interaction with their peers, coaches,
and volunteers?

What do coaches and volunteers mean to your child?

What do you expect from the coaches/volunteers? What kind of environment do you
want them to provide?

Life skills are skills that help you achieve or be successful, such as concentration skills,
goal setting, time management, teamwork, and respecting others. (Show list below) What
kinds of life skills do you think the athletes are learning? Can you provide some
examples? (Touch on each of the following skills.)

e Concentration skills e Respecting others
e (Goal setting e Be responsible
e Time management (etc.)

e Teamwork
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10.

11.

12.

Can you give me an example? — do this for each one of the skills if they do not provide an
example.

Are there any other life skills you think your child has developed as a result of Special
Olympics?

Have the skills learned through participation in Special Olympics programs helped them
(psychologically, emotionally, socially etc) in everyday situations? Can you give an
example?

Do you think the life skills she has learned through Special Olympics has helped him/her
in school? In what ways?

(If applicable) Has your child’s experience in going to the national games/world games
impacted your child? If so, how?

Social Inclusion

1.

According to the website, Special Olympics Canada hopes to “[b]e a change agent for
social inclusion” (SOC, 2010, “Opportunity & Accessibility”, para.1). Do you know
about social inclusion?

As a parent, what does “social inclusion” mean? What is a “successful” social inclusion?

If someone asked you for a definition of social inclusion, how would you define it?

In general, how do you think Special Olympics participation affects social inclusion
(directly or indirectly)?

How has participation in Special Olympics affected your child’s social inclusion?
How do you see the role of Special Olympics in the social inclusion movement?

Based on your definition of social inclusion, do you think Special Olympics inhibited
social inclusion for your child? If so, how?

(If applicable) Can you give specific stories how your child’s participation in Special
Olympics helped them be more socially included?

Special Olympics in General (**changed order from the original)

1.

2.

3.

What does Special Olympics mean to you and your child?
Can you tell me what you like about Special Olympics?

Has Special Olympics benefited or helped you as a parent? If so, how?
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4. Are there situations where you do not feel comfortable in Special Olympics programs?
Would you like to see any changes or improvements in Special Olympics?

5. Do you think if youth with intellectual disabilities who have not participated in Special
Olympics programs can benefit from participating in Special Olympics? In what way?

Other
1. What type of school does your child go to, and what prompted you to make that decision?
Wrap Up

2. Is there anything else that you would like to share or talk about? Is there anything
important for us about your experience as a parent in Special Olympics?
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Appendix N- Guide d’entretien (parent)

Titre du projet : Une occasion sportive ou une occasion de développement : Les Olympiques
spéciaux sont-ils percus comme un agent contribuant au développement psychosocial et a
I’intégration sociale?

Introduction

1. But de I’entretien : Le but de cette entretien est d’examiner les effets de la participation a
un programme des Olympiques spéciaux sur le développement psychosocial de personnes
avec déficience intellectuelle. Elle cherche aussi a comprendre le lien entre la
participation a ces programmes et I’intégration sociale des participants. Nous sommes
surtout intéressés a comprendre la maniére dont cette participation influence le
développement personnel, particulieérement au niveau psychosocial. Le développement
psychosocial peut étre mesuré en évaluant I’apprentissage de diverses capacités, tel la
communication avec autrui, la reconnaissance de différences chez les individus et la
gestion des émotions. Sentez-vous libre de parler de vos expériences positives ainsi que
de vos expériences négatives

2. Enregistrement et confidentialité : Est-ce qu’il est possible pour moi d’enregistrer cette
conversation avec mon enregistreuse digitale? Tout ce qui sera mentionné durant cette
rencontre restera prive.

3. Clarification des propos précédents, au besoin.
Démographique Information

1. Pouvez-vous me parler de vous-méme — age, famille, de carriere / de travail etc.?

2. Pouvez-vous me parler de votre enfant (athleéte) — type d’handicape, moment de
diagnostique, etc.?

Clarification des détails des entrevues avec les athletes (si nécessaire)

[A NOTER] Si I’athléte mentionne des événements ou des éléments qui n’ont pas été mentionné
pendant I’entretien, le chercheur peut demander au parent de donner plus de détails. La réponse
des parents devrait se limiter aux faits et éviter d’exprimer des opinions.

Participation aux programmes d’Olympiques Spéciaux

1. Depuis combien de temps votre enfant participe aux Olympiques spéciaux?

2. Quel age avait votre enfant lorsqu’il a commencé a participer aux Olympiques spéciaux?
11 participait a quel programme?
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3. Comment avez-vous appris de I’existence des Olympiques spéciaux

4. Qu’est ce qui vous a motivé a inscrire votre enfant a un programme d’Olympiques
spéciaux?

5. Pour quel but avez-vous inscrit votre enfant aux Olympiques spéciaux? Avez-vous atteins
ces buts? Qu’el este votre but présentement?

6. Avez-vous un réle actif au sein des Olympiques spéciaux (en tant qu’entraineur,
bénévole, administrateur, etc.)

7. Votre enfant participe-t-il a des programmes de sports en dehors des Olympiques
spéciaux? Si oui, comment sont-ils différents des programmes de Olympiques spéciaux?

Effets des Olympiques Spéciaux sur le développement psychosocial

1. Croyez-vous que les Olympiques spéciaux on aidé au développement de votre enfant? Si
oui, comment?

2. Avez-vous observé des changements chez votre enfant a la suite de sa participation au
Olympiques spéciaux?

3. Avez-vous remarqué des changements/effets positifs chez votre enfant depuis le début de
sa participation aux programmes des olympiques spéciaux ?

4. Avez-vous remarqué des changements/effets négatifs ?

5. Comment décrieriez-vous les relations/interactions que votre enfant entretient avec ses
pairs, ses entraineurs et les bénévole?

6. Qu'est-ce que les entraineurs et les bénévoles signifie pour votre enfant?

7. Qu'attendez-vous des entraineurs et des bénévoles? Quel type d'environnement vous
voulez qu’ils créent pour votre enfant?
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8.

10.

11.

12.

Les compétences de vie, telles que la capacité de concentration, 1'établissement
d'objectifs, la gestion du temps, le travail d'équipe et le respect des autres (voir la liste ci-
dessous), sont des compétences qui aident a atteindre le succes. Quels types de
compétences de vie pensez-vous que les athlétes apprennent? Pouvez-vous donner
quelques exemples? (Discuter par rapport a chacune des compétences suivantes.)

e (Concentration e Respecter les autres
e Fixer des buts e FEtre responsable
e Gérer le temps (etc.)

e Travailler en équipe

Pouvez-vous me donner un exemple? - demander pour chacune des compétences si ils ne
fournissent pas un exemple.

Y a-t-il d'autres compétences de vie que vous pensez que votre enfant a développées a
cause de sa participation aux programmes des Olympiques spéciaux?

Selon vous, est-ce que les habiletés que votre enfant a apprises en participant aux
Olympiques spéciaux 1’ont aidé, psychologiquement, émotionnellement, socialement,
etc., dans sa vie quotidienne? Pouvez-vous me donner un exemple?

Pensez-vous que les habiletés que votre enfant a appris lors des Olympiques spéciaux
I’ont aidé a 1’école ? De quelles fagons?

(Si pertinent) Est-ce que la participation de votre enfant aux jeux nationaux/mondiaux a
eu un impact sur lui/elle? Si oui, comment?

Intégration sociale

1.

Selon le site web d’Olympiques spéciaux Canada, cette organisme espere "[b] étre un
agent de changement pour l'inclusion sociale"(SOC, 2010, “Opportunity &
Accessibility”, para.1 — traduction libre). Que savez-vous au sujet de l'inclusion sociale?

En tant que partent, qu’est-ce que le mot ‘inclusion sociale’ veux dire? Comment savoir
que ’inclusion sociale est réussite?

Si quelqu'un vous demande une définition de I'inclusion sociale, comment le définireriez-
vous?

Généralement, comment pensez-vous que la participation aux Olympiques spéciaux
affecte (directement ou indirectement) 1’intégration sociale?

Comment la participation aux Olympiques spéciaux affectés inclusion sociale de votre
enfant?
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6. Quel rdle attribuez-vous aux Olympiques spéciaux au sein du mouvement d’intégration
sociale?

7. Selon votre définition d’intégration sociale, croyez-vous que votre participation aux
Olympiques spéciaux a contribué a mieux votre enfant intégrer socialement? Si oui, pour
quoi?

8. (si pertinent) Pouvez-vous me donner un exemple qui décrit comment votre participation
aux Olympiques spéciaux vous a permis de votre enfant sentir mieux intégré
socialement ?

Les Olympiques spéciaux en générale
1. Pour vous et votre enfant, qu’est ce que les Olympiques spéciaux symbolisent?

2. Pouvez-vous me dire ce que vous aimez des Olympiques spéciaux?

3. En tant que parent, avez-vous bénéficié¢ de la présence des Olympiques spéciaux? Si oui,
comment/pourquoi?

4. Est-ce que, par moment, vous vous étes senti inconfortable dans le contexte des
programmes des Olympiques spéciaux?

5. Croyez-vous que les jeunes avec déficience intellectuelle qui n’ont pas participé aux
Olympiques spéciaux pourraient en bénéficier? Comment?

Autres

1. Votre enfant fréquente quel type d'école ? Qu’est-ce qui vous a incité a prendre la
décision de I’envoyer a ce type d’école ?

Wrap Up

1. Voulez-vous mentionner autre choses? Y a-t-il d’autres choses importantes a savoir au
sujet de votre expérience en tant que athléte aux Olympiques spéciaux ?
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Appendix O- Interview Guide (Chapter Representative)

Project Title: An Opportunity for Sport or an Opportunity for Development: Is Special
Olympics Perceived as Contributing to Psychosocial Development and Social Inclusion?

Introduction

1.

3.

Purpose of interview: The purpose of this interview is to examine whether participation
in Special Olympics programs is perceived to facilitate the psychosocial development of
youth with intellectual disability and whether participation in these programs is believed
to facilitate or inhibit social inclusion. We are particularly interested in personal
development through participation, with a focus on psychosocial development.
Psychosocial development can be measured through things such as learning how to
communicate with others, recognize individual differences, and manage personal
feelings. You can freely talk about both good and bad experiences.

Recording of Interview & Confidentiality: Would it be okay to record this interview with
a digital recorder? Anything mentioned during the interview will be confidential.

Clarification of above statements if necessary.

Demographic Information

1.

Can you tell me about yourself?

What is your role as a staff member in Special Olympics and how long have you been a
staff at Special Olympics?

What prompted you to work for Special Olympics?
Do you also volunteer/coach at Special Olympics program?

(If applicable) What attracts you to volunteer/coach with Special Olympics on a purely
voluntary basis?

Psychosocial Development through Special Olympics Participation

1.

Based on the mission and philosophy of Special Olympics Inc. & Special Olympics
Canada, Special Olympics programs are designed to foster psychosocial development,
such as increased self-esteem and social competence. Do you think the programs in your
chapter are designed to foster psychosocial development? If so, why? Can you provide
some examples?
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10.

What are the main goals of the programs in your chapter?

Are the programs being evaluated to ensure its goals, objectives, and program content
aligns with Special Olympics mission? How are the evaluations done? How frequently
are these evaluations conducted?

How can youth with intellectual disabilities benefit from participating in Special
Olympics? Do you believe that your programs foster psychosocial development and teach
life skills for youth? If so, how can these skills help youth in the long run?

Life skills are skills that help you achieve or be successful, such as concentration skills,
goal setting, time management, teamwork, and respecting others. (Show list below) What
kinds of life skills do you think the athletes are learning? Can you provide some
examples?

e Concentration skills e Teamwork

e (Goal setting e Respecting others

e Time management e Be responsible
(etc.)

. Have the skills learned through participation in Special Olympics programs helped

athletes (psychologically, emotionally, socially etc) in everyday situations? Can you give
an example?

. What do you think are the main responsibilities of volunteers and coaches?

. What kind of environment are volunteers and coaches expected to provide for the

athletes?

. Do you think interactions with coaches, and volunteers impact psychosocial development

of athletes? If so, why?

Do you think being part of a team going to national games and world games impacts
athletes’ development? Do you have any specific examples pertaining to youth athlete
that went through the games experience? Can you provide an example of an athlete who
have changed and developed significantly through games experience?
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Social Inclusion

1.

According to the website, Special Olympics Canada hopes to “[b]e a change agent for
social inclusion” (SOC, 2010, “Opportunity & Accessibility”, para.1). How do you/your
chapter define social inclusion? What is a “successful” social inclusion?

. How does your chapter see the role of Special Olympics in the social inclusion

movement? How can it contribute to the social inclusion movement?

. In general, how do Special Olympics participation (directly or indirectly) affects social

inclusion?

. Can you provide some examples where you have observed or heard successful social

inclusion as a result of their participation in Special Olympics? Can you also provide
some examples of where you have observed or heard unsuccessful social inclusion as a
result of their participation in Special Olympics?

. In the past 10 years, there has been an increasing attention and awareness of social

inclusion in society. How has it impacted Special Olympics? Do you think it has
contributed in the recruitment of athletes?

. Some parents may see Special Olympics as an “exclusion” program as it is an

organization that specifically advocates for individuals with intellectual disability. Have
you faced any situations where this was an issue, and if so, how did you or would you
respond to the situation?

. Do you think there are specific benefits for athletes because Special Olympics programs

are exclusively for individuals with intellectual disability rather than an integrated
program? If so, what are the specific benefits that Special Olympics can provide to athlete
by being an exclusive advocate for athletes with intellectual disabilities?

Youth Athlete Recruitment

1.

2.

3.

Do you have any issues recruiting youth participants? What are the biggest challenges
your chapter is facing in recruiting youth participants?

Are there specific initiatives taken in your chapter to increase or to promote participation
of new youth athletes? Please describe.

Has the social inclusion movement positively or negatively impacted recruitment of
youth participants?

Wrap Up

1.

Is there anything else that you would like to share or talk about? Is there anything
important for us about your experience with Special Olympics?
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Appendix P- Text for Initial Contact with Participants
(E-mail Response for Parents)

Dear (Name of parent interviewee):
Thank you for your interest in participating in my research study.

To remind you, the purpose of the proposed study is to understand whether participation in
Special Olympics programs is perceived to facilitate the psychosocial development of youth with
intellectual disability and whether participation in these programs is believed to facilitate or
inhibit social inclusion.

Findings from this study will provide a better understanding of the impact its programs are
having, and by identifying any needed changes to current programming.

As part of the research, I am currently recruiting youth Special Olympics athletes and their
parent(s) for an interview. Athlete interview will take approximately 30 minutes, and parent
interview will take approximately 30 to 45 minutes. I will personally be conducting the interview
at your choice of location (e.g. residence, local café, community hall, public library).

I have attached the parent consent form and athlete assent form which both outlines the details of
this research as well as the interview. Should you have any questions or concerns, please contact
me, and I will be happy to answer any questions you and/or your child may have. Once you have
read the forms and after I have answered all of your questions/concerns, please let me know
whether you and your child would like to participate in this study, and we can set up an interview.

Please note that participation in this research is voluntary. You and/or your child may choose to
withdraw from the study at any time and/or refuse to answer any questions, without suffering any
negative consequences. You and your child’s decision to take part or not take part in the study
will not be notified to any Special Olympics personnel. In addition, participation or withdrawal
in this study will not affect the quality of the services received from Special Olympics.

Anonymity of personal information (e.g. name, geographical information) will be assured.
All of the data that is collected will be stored in a locked office and will have no identifying
information attached.

Should you have any questions with regards to the ethical conduct of this research, you may
contact the Protocol Officer for Ethics in Research, University of Ottawa:, [Contact Information
Provided Here]
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Sincerely,
Chiaki Inoue, MSc, MA Candidate Dr. Tanya Forneris, PhD
Principal Investigator Research Supervisor

[Contact Information Provided Here] [Contact Information Provided Here]
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Annexe P- Texte Pour un Contact Initial Avec les Participants
(Courriel de Réponse Pour les Parents)

Cher (nom du parent en entrevue):
Merci pour votre intérét a participer a mon étude.

Pour vous rappeler, le but de la recherche est d’examiner si la participation aux programmes des
Olympiques spéciaux facilite le développement psychosocial et I’inclusion sociale des jeunes
ayant une déficience intellectuelle.

Les résultats de cette recherche permettront de comprendre I’impact des programmes tout en
identifiant les changements qui devraient y étre apportées (le cas échéant).

Dans le cadre de la recherche, je suis en train de recruter des jeunes athlétes des Olympiques
spéciaux et de leur parents pour une entrevue. L' entrevue avec les athlétes prendra environ 30
minutes, et 1'entrevue avec les parents prendra approximativement 30 a 45 minutes. Je vais
personnellement diriger 1'entrevue a votre choix de I'emplacement (e.g. de résidence, un café
local, salle communautaire, une bibliothéque publique).

J'ai joint le formulaire de consentement des parents et le formulaire d'assentiment de

1" athléte qui présente les détails de cette recherche ainsi que l'entrevue. Si vous avez des
questions ou des concernes, s'il vous plait contactez-moi, et je serai heureuse de répondre a
toutes vos questions. Une fois que vous avez lu les formes et apres avoir répondu a toutes vos
questions et préoccupations, s'il vous plait laissez-moi savoir si vous et votre enfant souhaitent
participer a cette étude, et nous pouvons organiser une entrevue.

La participation a cette recherche est complétement volontaire.Vous et / ou votre enfant peut
choisir de se retirer de I'é¢tude a tout moment et / ou de refuser de répondre a nos questions, sans
subir de conséquences négatives. Votre décision et la décision de votre enfant de prendre part
ou de ne pas prendre part a 1'étude ne seront pas portées a la connaissance du personnel des
Olympiques spéciaux. En outre, la participation ou le retrait de cette étude n'aura aucune
incidence sur la qualité des services recus des Olympiques spéciaux.

L’anonymat est assuré en raison du fait que les participants n’ont pas a s’identifier. Toutes les
données qui seront recueillies seront entreposées dans un bureau verrouillé et aucune information
qui pourrait servir a les identifier n’y sera jointe.
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Si vous avez des questions quant aux procédures éthiques de cette recherche, vous pouvez
communiquer avec les Responsables de la déontologie en recherche de I’Université d’Ottawa :
[Coordonnées fournies ici]

Sincérement,

Chiaki Inoue, MSc, Candidate a la maitrise ~Dr  Tanya Forneris, PhD
Chercheure principale Su  perviseure de recherche

[Coordonnées fournies ici] [Coordonnées fournies ici]
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Figure 1. Social Ecology Surrounding Special Olympics Athletes
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Figure 1. lllustration of the social ecology surrounding athletes with intellectual disability based
on Bronfenbrenner’s (1979, 2005) ecological theory. Adapted from “Developmental Psychology:
Childhood and Adolescence (1st Canadian ed.),” by D. R. Shaffer, E. Wood, & T. Willoughby,
pg. 63. Copyright 2002 by Nelson.



