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INTRODUCTION 

The origin of this study took place five years ago 

when the lnvostigator initiated a modified program for the 

gifted in his own school. The preparatory phase of having 

planned this program and surveying the current literature 

resulted in many unsolved problems and areas of doubt and 

uncertainty into the role of the Counselor. Investigation 

into local programs for the gifted revealed no pattern of 

uniformity or consistency. A similarity of techniques and 

practloea was found wanting* A well formulated school policy 

was virtually non existent. 

The following year, the writer addressed the National 

Cathollo Guidance Conference on the subject of programs for 

the gifted. Due to such a large number of inquiries, the 

issue of the Counselor's role became more pronounced in the 

mind of this writer* 

Consequently, this study grew from the above men­

tioned incidents* The investigator felt a contribution to 

the Cathollo guidance movement, and to the Counselor in 

particular, could be realised, at least in part. 

With an Increased emphasis being placed on programs 

for the gifted, today, the shortage of professionally trained 

personnel becoming more acute, and the stress of increased 

numbers of counselees, this study would appear to be appro­

priate as well as important. Moreover, the investigator was 
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unable to uncover any study of a similar nature such as haa 

been attempted herein. Additional attempts were also made 

in an effort to learn of studies directly related to the 

thesis topic, (Appendix 3). 

The central and predominant feature of this investi­

gation was to learn more about the role of the Couneelor in 

a progran for the gifted. 

Having surveyed the literature, the questionnaire 

was divided into the following areas: 

1. section I consisted of twenty-nine items denoting 
given practices with h sub-divisions for each 
item* Each sub-division gave a greater speci­
f i c i ty to the practice, i t s e l f . 

2. Section II consisted of twenty-nine items denot­
ing given practices with the omission of the 
sub-divisions for each item. Section II was 
concerned with degrees of success* 

3* Section III consisted of twenty-two Items which 
denoted the functions of the Counselor's role. 

The survey included eighty Catholic secondary schools 

for boys In New York State. A percentage of seventy was 

returned. Co-educational schools were not Included in the 

study, due to curriculum patterns and variation. Also, rln-

cipal-Counselor positions were excluded. As a result, the 

following numbers of rospondants were used: 

1* Program for the gifted 
A. Principals 21 
B. Counselors 18 

2* No program for the gifted 
A* Principals 21 
B* Counselors 19 
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The procedures have been ampl i f ied i n Chapter I I , 

EXPmimaiTAL DESIGN. 

The following areas, contained in Chapters III and 

IV, in exploring the role of the Counselor, have been expressed 

quantitatively in the Tables and qualitatively in evaluating 

the significant differences with the literature. Section 111, 

denoting the functions of the Counselor, was used to define 

the Counselor's role with support from Sections I and II when 

warranted* 

The statistical techniques of direct probability and 

chi- square were used to compute the significant differences 

from the raw data found in Appendix 2. 

In essence, Chapter III contains the following: 

1* Presentation and Dlsousslon of Results between 
Principals and Counselors in a Program for the 
lifted* 

A. Sub-hypothesis: that there are no signifi­
cant differences between the Principals 
and Counselors in a program for the 
gifted in defining the role of the Coun­
selor* 

2* Presentation and Discussion of Results between 
Principals and Counselors out of a program 
for the Gifted. 

A. Sub-hypothesis: that there are no signifi­
cant differences between Principals and 
Counselors in a program for the gifted 
in defining the role of the Counselor* 

In essence, Chapter IV contains the following: 

1* Presentation and Discussion of Results between 
Principals in and out of a Program for the 
Gifted* 
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A. Sub-hypothesis: that there are no signifi­
cant differences between Principals In 
and out of a program for the gifted in 
defining the role of the Counselor. 

2* Presentation and Discussion of Results between 
Counselors in and out of a program for the 
Gifted* 

A. Sub-hypothesis: that there are no signifi­
cant differences between Counselors in 
and out of a program for the gifted in 
defining the role of the Counselor. 

The major hypothesis is: 

The role of the Counselor in and out of a program for 

the ifted is not significantly different as perceived by 

Principals and Counselors. 

The SUMMRY AND CONCLUSIONS consist of a resume of 

the results of the areas examined in Chapters III and IV. 

The CJNCLUSIJNS have been outlined and six recommenda­

tions have been presented* 

Finally, the investigator has stressed the fact that 

the core of this study consisted singularly in an attempt to 

define the role of the Counselor in a pro pram for the gifted, 

only* This study has not evaluated programs or studied the 

practices followed in such programs. 

Judging from the literature, the writer has conceived 

the Counselor's role, in an ideal manner, as that of being an 

active participant in the functions outlined in Section III 

of the questionnaire. 



CHAPTER I 

REVIEW OF THE LITERATURE 

The study of literature, pertaining to the gifted 

student, in professional journals and research studios, has 

evidenced an abundance of material in the area of methods, 

curriculum, administration and guidance services* 

However, sources specifically pertaining to the role 

of the counselor in programs for gifted students have been 

virtually non existent* Most often, what had been reported 

was too general* And where application was made to the 

counselor, it evolved out of inference* Yet, this should 

not be too surprising* Guidance programs in the United 

States have not given proper or adequate attention to the 

gifted student, let alone identify the role of the couneelor 

and establish hie proper relationship with this type of 

student* Blsh's statement seems significant when he says: 

The best estimate and, perhaps, a very generous one 
is that not more than five per oent of all high 
sohools are making some special provision to encour­
age able or superior students to develop their aca­
demic potential*1 

Whatever was done for the gifted student has been, in most 

1 Charles E. Bish, "Can We Provide a Better Program 
for the Able Student?", The Bulletin of the national Aaaocla-
tlon of Secondary School Principals. Vol. h2. So. 2L2. 
December 1950* P* 15* 
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oases, the result of individual interest and planning* 

There has been little effort to effect a program of action. 

Significant is the 1958 National Catholic Educational Asso­

ciation Convention report that "there were but 7 Catholic 

schools in the 200 secondary sohools in 31 States whose 

pupils took the May 1957 Advanced Placement Ucaminatione."2 

Such could hardly be styled as a plan of revolutionary 

advancement* 

Although the counselor must treat all with equality, 

his status toward the gifted student is one of decree. The 

approach of the counselor calls for a "more personal, more 

specific, and more immediately practical one (approach)."3 

(The parenthesis is ours.) Further, the relationship between 

the counselor and the gifted student has been concretely 

elaborated upon since: 

Currently the study of the gifted is in the first 
stage of the oyele, and it is in this stage that the 
children are subjected to unusual pressur33. 

As teachers, parents and others climb on the cur­
rent bandwagon there is the feeling that something 
must be done now* This spasmodic pressure-when added 
to the ones that gifted children, by the very nature 

2 National Catholic Educational Association, "The 
Advanced Placement Program", National Catholic Educational 
Association Bulletin. Washington, D. C , The Association, 
195U, Vol. 55$ lio. 1, p. 221. 

3 John V.r. M. Rothnoy and Norbert E. Koopman, "Guid­
ance of the Gifted", in The Fifty-Seventh Yearbook of the 
National Society for the Study of Education. Part II. The 
University of Chicago, 195^, p. 3L1.0. 
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of their glftedness, meet at all times-makes their 
guidance a much more difficult process than it need 
be.5 

So many have voiced and continue to voice their 

opinion in the area of the gifted student and have presumed 

to offer solutions. If the administrator and the principal 

have inherited new problems from the expert, as well as the 

uninformed, so also has the counselor encountered those 

same problems* Our non-professional educators such as poli­

ticians, active and retired military personnel and successful 

businessmen have set the pace for so-called crash programs 

for gifted students. As a result, counselors feel the pres­

sures commensurate with the times.^ 

In reviewing the literature, it seemed that the 

contribution of the well-known Conant Report° caused school 

authorities to look a bit more closely at the role of the 

counselor in programs for the gifted. The writer knows of 

no other source which contains so much direction, construc­

tive ideas and insight into the problems as does this work. 

What has not been mentioned explicitly in defining this role 

oan be logieally inferred. This Report has served as a basic 

k m&*$ P. 355. 
5 Ib£d.., p. 356. 

6 James B. Conant, Tho American High School To< 
New York, MoGraw-Hill, 1959, xiit-iCo p. 
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aouree for the writer* Before highlighting its contents, 

the remark of John W. Gardner, President of the Carnegie 

Corporation of New York bears mention: 

In the present report tfr. Conant concentrates on 
those Improvements in curriculum and school organi­
sation which can now be adopted with confidence by 
any school system.7 

Due to the nature and importance of the Conant Report, 

the writer has structured the following points for considera­

tion by the counselor in reviewing Section III which embraces 

twenty-one recommendations for Improving public secondary 

education. Only pertinent recommendations have been used 

and commented upon* 

Recommendation 1: THE COUNSELING SYSTEM 

Articulation between the elementary and secondary 

school is vital in t he thinking of the author* Tho coun­

selor-pupil ratio has been set at two hundred and fifty to 

300 with the counselor operating on a full-time basis. 

Stress is given to a knowledge of testing. Close contact 

should be made with the parenta as well as the students. 

With the use of tests and teacher evaluation, the counselor 

should work out the student's elective program each year. 

Recommendation is made to the oounselor to identify 

gifted students* It should be school policy that the 

7 IMd.. p. xli. 
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counselor arrange the sequence of courses in ths elective 

programs of all students, however, the counselor may only 

operate within the framework of the school policy. The 

main task of the counselor is to persuade parents of bright 

children that these youngsters should take advanced subjects. 

Recommendation 2s INDIVIDUALIZED PROGRAMS 

Every student should have an individualised program* 

Sohool policy will be followed by the counselor in setting 

up said programs. If flexibility and school policy exist 

in regard to the academically talented and a cood guidance 

service is available results will be seen. 

Recommendation 3* REQUIRED PROGRAMS FOH AIL 

Although Conant established the minimum, it must be 

remembered that the Departments of Education, found in each 

State, will legislate tho curriculum* 

Rooommenation lu ABILITY ^OUPINO 

In English, American History, ninth grade algebra, 

biology and physical science, there should be at least three 

types of classes- one for the more able, another for the 

average and another for the slow readers. This is not the 

across-the-board grouping where students are in a particular 

section in all courses. 



REVIEW OF TIE: LITEIlATURE 6 

Today, g rouping i s a h i g h l y c o n t r o v e r s i a l a r e a . 

Recommendation 9 l THE PROGRAJiS OF THE ACADEMICALLY 
TALENTED 

A policy in regard to elective programs for the 

gifted should be enacted and thereby serve as a guide for 

counselors. Identification of these bright youngsters is 

imperative* Exceptional programs may be riven to the indi­

vidual student in exceptional cases. Course difficulty 

should be explained to parents by the counselor. Simultan­

eously, he should decide if the student is not considered to 

be academically talented* 

Recommendation 10* HIGT!LY GIFTED PUPILS 

For highly gifted pupils, special arrangements seem 

to be in order* These students who are in the top throe per 

cent of the student population may not be sufficient in 

number and consequently have no class. When this condition 

exists, a special guidance officer should be ;s^ignod as a 

tutor. Identification should begin in the seventh or eighth 

grades or earlier. 

When these special students roach the twelfth year, 

the Advanced Placement Propram would be ideally suited for 

them* 



REVIEW OF THE LITERATURE 7 

Recommendation 11J THr. ACADEMIC INVENTORY 

To learn more about the academically talented, an 

academic inventory is highly recommended* This technique 

includes the percentage who went on to either four or two 

year oollege programs. Perhaps it should also be published. 

Caution would be in order lest the guidance program 

be evaluated as a result* The policy of the school will 

determine the effectiveness of the guidance program* 

RCCQi^on^Uoa 12* ORGANIZATION OF THE SCHOOL DAY 

The greater number of periods in the school day 

Allows the academically talented the opportunity for elective 

courses. 

Recommendation 13J PREREQUISITES FOR ADVANCED ACA­
DEMIC COURSES 

In order to advance in successive academic courses, 

a standard should be in effect. Again, the school policy 

will determine this* 

It la unfortunate that this recommendation is not and 

has not been heeded* It presupposes teacher orientation and 

acceptance before its application to the student body and in 

particular to the academically talented. In this area they 

do suffer academically. 
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Recommendation llit STUDENTS SHOULD NOT BE GIVEN A 
RANK IN CLASS ACCJKDING TO 
THEIR GRADES IN A LI. SUBJFXJTS 

It would seem that this recommendation will be 

adopted rather slowly due to the existing demands of the 

colleges and universities* The possibility of ranking stu­

dents only in the constants might be a possible solution, 

provided the criteria established by the National association 

of Secondary School Principals la adhered to. 

Recommendation 15: ACADEMIC HONOhS LIST 

Students who receive honor grades should be recog­

nised* Incentive and motivation for the continued choice of 

elective academic subjects must be stimulated* 

Recommendation 16: DEVELOPMENTAL READING PROGRAM 

Developmental reading programs have strong appeal 

for able students. They realise the subsequent need in col­

lege* The counselor and teachers of English, especially, 

should participate* 

Recommendation 17* SUMMEi< SC'IOOL 

The bright and ambitious student should be allowed 

to take advantage of the tuition free summer Instruction In 

order to broaden their scope of elective subjects. Repeaters 

must not be the only ones allowed to benefit from summer 
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school programs* Schools with limited personnel, limited 

curriculum or students who wish to advance more rapidly will 

benefit greatly* Parental counseling is implied in such a 

program on the part of the counselor* 

Rocuarieudatlon 18| FOREIGN LANGUAGES 

Counselors should urge a four-year sequence of a 

foreign language provided they are capable* Suoh mastery 

must include the ability to read the literature published In 

the language* In the oase of a modern language the student 

should be able to converse fluently and accurately. 

The study of a language for two yeara is impractical. 

Alao, a movement has been widely adopted of initiating for­

eign language instruction in the lower grades* 

Recommendation 19t SCIENCE COURSES 

Ability grouping is necessary in physical science or 

biology. Different levels of courses seemed to be called 

for in order to accommodate the superior student as well aa 

the average and alow learner* 

Recommendation 20I HOMERvOMS 

Homerooms should be a cross section of the school in 

terms of ability and vocational interest* The academically 

talented should not be grouped together in the homerooms* 
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Recommendstlon 21s TWELPTR-GRADE SOCIAL STUDIES 

There should be a heterogeneous grouping of students 

in this instance. 

In the above recommendations, the writer has taken 

only sections where application could be applied to the 

gifted student* Many of the items in the questionnaire have 

been incorporated as a result of the Conant Report. The role 

of the Counselor in programs for the gifted seems to be much 

more cohesive in using and following this source* 

If not more than five pw cent of our Country's 

secondary schools do not have provisions for the bright 

student on an organised basis, the assumption is a logical 

one that the role of the Counselor would not be thoroughly 

explored, let alone defined. When the National Education 

Association Invitational Conference on the Academically 

Talented Secondary School Pupll^ was held in February, 1956, 

a summary of the various expert contributions by two hundred 

outstanding educators presented valuable data on the Coun­

selor* However, the material was presented as to engage the 

8 Lyle Spencer, "Implosiontation-The Effective Use of 
Identification Techniques", The Identification and Education 
of the Academically Talented Student in the American Second­
ary school. Washington. D. C . National Education Association, 
February, 1953, p. lj.0. 

9 National Education Association, The Identification 
and Education of the Acadgmipally Talented Student in the 
American Secondary jSeiuwdT IbI3*. loOot 
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counselor in a functional role as the practice demanded* 

The report was not a direct approach to his role in programs 

for the gifted but only by way of inference. The writer has 

used this source rather consistently in the preparation of 

the present work* The President of Science Research Associ­

ates has well stated the question in his remarks concerning 

identification! 

By systematic programs to help superior students, 
I refer to schools which have well-organized programs 
to identify these students, followed by guidance and 
counseling programs to get these pupils pointed in the 
right academic direction and the provision of fast* 
track courses that permit them to learn at a challeng­
ing pace while providing sound preparation for college* 

• * * that academically superior school children 
also need special school help-is a thought that 
requires a complete change of mental set to gain 
acceptance*10 

This educator11 continues that superior students 

must be taught by superior teachers which further inplies 

the necessity of increased school budgets. There is a lack 

of adequate teacher preparation for these bright pupils, too. 

He continues with the thought that one last barrier, which 

will hinder programs for the gifted, once they are selected, 

is that something different (the underlining is ours) will 

be done than with the other children. The suggestion of 

10 Spencer, OP. olt*. p* 1,0-Ul* 

11 IU&*, p. Ul-J+6. 
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special provisions were individual counseling or group 

orientation programs. This may pose difficulties since 

nearly half of the high schools even employ a counselor who 

devotes as much as half-time to the guidance of all students 

found in the school. Multi-track programs and enrichment 

programs could be started. Even these exist in too few 

numbers* Moreover, only the equivalent of eleven thousand 

full-time counselors exist in the schools and help to oon-

duct such programs* Mr* Spencer offers six suggestions, one 

of which is the appointment of one person to develop a program 

for the gifted* Preference is given to the trained guidance 

person. Also, lnservlce training programa must be brought 

into focus* Finally, superior students and their parents 

should receive orientation* 

Allen and his partlelpants have emphasised the point 

that "to develop successful programs for talented students, 

school personnel must first look toward the adequacy of their 

guidance facilities." In assisting these students, refer­

ence is also made in the use of community facilities. Con­

tact should be made with professional* and use them as 

resources* These same people also contend that: 

Some schools have been successful in developing 
close liaison with colleges* Special courses may 

12 James E* Allen, Jr. et al*. "Society1a Responsi­
bility and Meana of Providing for the Academically Talented", 
op* olt.* p. 53* 
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bring direct college faculty contact to both stu­
dents and teachers* Some schools have provided 
university and college courses in the high school 
for highly selected students. Others have arranged 
for students to attend classes at the local college, 
or university while they are still In high school.1' 

In discus31ng the use of the community, Abraham and 

his committee contended that: 

It la well to Involve the community from the 
beginning in the development of a program for the 
academically talented. Parents, teachers, children 
and community leaders should all understand the pro­
posal from the start, and suggestions from all groups 
should be given careful consideration*11^ 

Once more, a school policy must first be in operation 

before such developments can be undertaken* 

Strang and her associates, in discussing motivation, 

have indicated that most gifted children are underachievers 

to some extent and that from fifteen to 25 per cent in most 

school systems fall into this category* In some schools, 

it is even higher.1^ Certainly the role ot the counselor 

in programs for the gifted has great implications in this 

instance* 

Reference is also made by this same group to the 

effect that teacher expectancy of these gifted students may 

13 Ibid., p. $k* 

Ik Vlllard Abraham »Ju_al*f "Developing Community 
Acceptance of Programs for the Academically Talented", op* 
alt*, p. 56. 

15 Ruth Strang at* al** "Motivating the Academically 
Talented", oju^iai*. P. W . 
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be so low that the students adopt the attitude of indiffer­

ence or laziness. Further, eroding systems must also not 

be forgotten. There must be a valid marking system* Oppor­

tunities for special projects, Independent study, use of 

television, greater use of libraries and laboratories must 

be utilised* Counselors should study cumulative records and 

interview the parents aa well as the students.16 

Witty and Passow have written at length on the 

rationale, planning, development and methods of assistance 

all of which Involve the skills and training of a properly 

qualified counselor*1? 

Goldberg and her associates have indioated helpful 

procedures for lateral enrichment and enrlohment in depth* 

Concrete suggestions and recommendations have been Identified 

by them.1® Even though the counselor will play a minor role 

in this area, the prerequisite still stands that a policy 

must first be operative. 

Pressy and his participants have outlined the 

strengths and weaknesses of acceleration. Workable sugges­

tions and how to put them into operation have been clearly 

16 Ibid*, p. 61-62. 

17 Paul A. Witty ct. al.. "Guiding the Education of 
the Academically Talented Pupil in American Secondary Schools", 
OP* olt*. p. 63-70. 

18 Miriam Goldberg et. al*. "Providing for the Aca­
demically Talented in the Non-specialized Class", op. clt. 
p. 71-73* 
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enumerated by this group*1" Some points may seem revolu­

tionary but they could first be put into operation on a 

trial basis before beinr condemned. 

Undoubtedly, many administrators have been fearful 

of special groupings. Oliver et al* have helped to air this 

problem* Sensible surgestlons have boon made with reference 

to the administration and teachor problems. They conclude 

that the strengths outweighthe weaknesses*20 

With reference to the preparation, teaching and 

development of the talented atudent in English, ? cfcilliame, 

Thaler et al. have noted the importance of the guidance 

program in assisting the teachers of English. Administra­

tive recommendations indicate some of the procedures to be 

adopted* Likewise the area of curriculum and teacher prep­

aration are relegated to a place of great emphasis. It is 

Interesting to note the recommendation made of j&iglish 

teachers: 

The teacher of the academically talented in all 
probability should himself be academically talented* 
A fine subject matter background should be stressed, 
which In English involves more than literature. The 
teacher must have the ability to teach expository and 

19 Sidney J* Presaey et al., "Strengths and Weak­
nesses of Accelerating the Academically talented", op. cit. 
P. 73-78. 

20 Albert I. Oliver et al** 'Strengths and keak-
neases of Special Groupings for the Academically Talented", 
OP. cit.. p. 78-82. 
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critical writing* He should have a good background 
in semantics and linguistics and a first-rate liberal 
education in order to make the English course a valid 
part of the Inter-relationship of the humanities.21 

Bristow, Wilson et al* have brought out some very 

crucial recommendations within the framework of teaching 

sclenoe to talented pupils. One point which is seldom found 

in the literature is the application of flexibility. Some 

pupils mature later than others* And since the spoclfled 

propTam has already started, this is no reason why he should 

be penalised* He should be allowed to enter the program 

when the necessary qualifications have become manifest. 

Other factors such as the philosophy of the science 

eurrleulum for the gifted; methods of Instruction and tech­

nique; teacher ability and training and practical suggestions 

contribute greatly in defining one's program for the gifted*** 

Conant, in his closing remarks of this conference on 

The Identification and Education of the Academically Talented 

fitudent in the American Secondary School, has spoken out 

dearly for the use of counselors In working with rifted 

21 Earl M. I cWilliams and Pearl Thaler, "Education of 
the Academically Talented Secondary School Pupil in English", 
9?t Y U « » P» 90-96* 

22 William H. Br i a tow and Robert ^. Wilson, ''Educa­
tion of the Academically Talented Secondary School Pupil in 
science", OP. cit.. p. 109-116* 
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students and especially their parents.23 

In I960, another valuable primary source appeared, 

Administration Procedures and School Practices for the Aca­

demically Talented Student.2** Logically, this should be 

regarded as a primary source since it evolved out of a confer­

ence on October 28, 1958 wherein many experts, for the first 

time, produced an ideal source for superintendents of schools, 

principala, community leaders and those allied with developing 

programs for the academically talented* This work gives 

detailed analysis of such areas as a philosophy for programs 

for the gifted, planning, identification, acceleration, 

grouping, enrichment, guidance and counseling and administra­

tive practices* Examples of school programs presently in 

operation or development give the reader much food for thought. 

The entire text has implications for the role of the 

counselor in these programs. Once more, the writer feels 

obliged in stressing that this text has not boon specifically 

written for the purpose of exemplifying the role of the 

counselor* 

23 James B. Conant, "Conference Summary", The Identi­
fication and Eduoatlon of the Academically Talented Student 
in the American Secondary School, OP. cit.. p. 136. 

2I4. National Education Association and the National 
Association of Secondary-School Principals, Adrain!stration 
Procedures and Sohool Practices for the Academically lalentod 
Student. Waahlngton. D. C*. The Associations. 1960. 22k p. 
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Chapter seven. Counseling and Guidance, offers a 

limited insight into the problems confronting the coun-

25 
selor. Reference is made to the rationale: 

If these needs (services) are recognized for 
children in general, they clearly extend to the 
gifted portion of the school population. The fact 
that a student has above-average academic ability 
or special talents placing him above the average 
level of school performance by no means indicates 
that he does not need guidance* Indeed, because of 
his special nature and the problems often deriving 
therefrom, he may be in even greater need of guid­
ance services than are many of his average class­
mates* Part of the broad enrichment sought for 
gifted children, then, is an enriched guidance 
program.26 

For those who offer objection or refuse outrightly 

to reoognlse the counselor's part in the program, reference 

la made wherein counselors play an important role in the 

administration, including the program for gifted children* 

Gifted students should be made aware of their ability, 

their responsibility and their potentiality* The talented 

student wishes to bo accepted by his classmates. He may play 

down his talent if he thinks he will not be recognised by his 

peers* Such a person needs help from a counselor. The util­

isation of school and family resources in the area of motiva­

tion and the need for achievement requires specialised help, 

also* 

25 Ibid., p. 95-116. 

26 Ibid*, p. 95* 
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Naaon has offered seven recommendations for the 

guidance of talented students as a result of his studies 

centered around achievement. " 

The following is offered as a general procedure for 

effective work with bright students; 

The guidance effort of the school, then, as it 
relates to gifted children, is four-fold* First, it 
involves teachers as well as guidance specialists. 
Second, it involves the parents as well as the gifted 
children themselves. When the program is properly 
oriented to take account of theae multiple factors, 
it can play its fullest role in the over-all enriched 
program designed to meot the special needs of the 
gifted boys and girls in our schools.20 

Layoock supports the contention that parents of the 

gifted children play the most significant role in the total 

process of developing the special talents of these young 

people.2^ His approach is a very understanding and thorough 

one to this vastly important problem of special education. 

Pritchard offers constructive advice for counselors 

in their work with parents of gifted children. She maintains 

27 Leslie J. Naaon, Acade lie Achievement of Gifted 
High School Students* Los Angeles, University of Southern 
California, 1958, pV 92, quoted by the National Education 
Association and the National Association of Secondary-School 
Principals, Administration Procedures and School Practices 
for the Academically Talented Student. The Associations, I960. 

28 National Education Association and the National 
Association of Seoondary-Sohool Principala, OP* cit*. p. 116. 

29 Samuel R. Laycock, "Counseling Parents of Gifted 
Children".Exceptional Chl^dr «^. Vol. 23, No. 3. December 
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that there must be a certain readineaa for these people 

because of the tendency to misuse what they have learned 

about the ir child*^ If administrators could graap the 

aignificanoe of her remarks perhaps guidance pro{;r&£>s would 

include counseling for parents, espec ia l ly those who iiave 

been blessed with academically talented youngstors* 

Wooleook reports in Bul let in to the Schools that New 

York State i s centering more guidance and counseling in the 

cause of g i f t ed students and programs for then* Some of the 

counselor's time has been shif ted toward e f fec t ive ly meeting 

th i s objective* Eight recommendations have been noted whioh 

point to the fu l f i l lment of th i s new pol icy . Mention i s 

l ikewise made of curriculum and teaching methods.^1 

An indispensable source for the writer has been the 

study by Applbaum. A twenty-five page mimeographed summary 

reporte the special educational opportunities wnich are 

being presented to g i f t ed students throughout the United 

States .32 

30 Miriam Prltehard, "Total School Planning for the 
Gifted Child", Exceptional Children* Vol. 18, No. 6, March 
1952, p . 17l*-lS0T"^ 

31 Cyril W. Wooleook, "Changes in Education for ths 
Gifted", Th,e U n l v o r s ^ or tea, Statf of New Xork Bullet in to 
the Schools* Vol. ao. No. 2 . October 1939. P* 65-frS* 

32 Morris J* Applbaum, A Survey of Special Provisions 
~~ "Superior Students in the 

University, New York (no 
rffi ^ t jflB»ftUgq ftX AcfdemAcany Superior Students: m thj 
United Statea. Suaaapy, rnTumhi* TTT 
date), 25 p., (aimeographed). 
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A questionnaire was sent both to Certificate of 

Merit winners of the National Merit Scholarship Qualifying 

Examination and to the principals of these students* The 

purpose was to learn what practices were being used in 

teaehing the gifted, how they were followed and what was the 

degree of success. Ten questions were of a general nature and 

27 related specifically to the talented. Thirty-seven ques­

tions were Incorporated Into the principals'. The study 

included both the praotioal and theoretical approach* This 

questionnaire proved to be helpful as a cross-check in sur­

veying the literature. 

The conclusion was well formulated and the researcher, 

in this study, submitted sn impressive array of projects for 

future development* One noticeable omission was research 

pertaining to the role of the couneelor* 

Applbaum1 a study has been directed toward current 

practices which have counselor implication. In this sense 

it proved valuable* 

The Metropolitan ^chool Study Council prepared a 

useful tool in assisting the educator as to methods of 

CFOuping and the value of each*3* "The reader of this 

33 Metropolitan school Study Council, "How to Educate 
the Sifted Childi A Collection of Practical Suggestions", 

SB^teS'J0 T T m t i t m m l Chilfc*"* *nd J***9****? ?£ yCHAaOE Hagasine,. »«.w Yni.kf Tha A.aociation. 1956. 5tS p. 
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pamphlet should look upon it as a collection of things which 

oould be done."^ 

In 195U» the Teachers' Committee of the Philadelphia 

Suburban School Study Council prepared a rewarding handbook 

for investigating the problems of the gifted student. Once 

more, it has a practical value but leaves much to be deaired 

in directing the Counselor toward these exceptional pupils. 

The writer reviewed the published work on the gifted 

by the State Department of Education of uhe University of 

the State of tiew York*3° True, this bulletin would be con­

sidered an Invaluable tool for the administrator but would 

be of practically no consequence for title Counselor, except 

to Inform him of the practices to be adopted, adapted, or 

both, in the curriculum. The work contains only two-and-

one-half pages for guidance practices. The maximum utility 

of this work would be found in the excellent bibliography. 

Finally, administrators might one day accept the 

organizational procedure of the newly devised large-group 

3k IMd*. p. 11. 

35 Teachers' Committee, Group A, "Guiding Xour Gifted, 
A Handbook for Teachers, Administrators and Parents", The 
Philadelphia Suburban School Study Council. School of Educa-
tion, University of Pennsylvania, 195U» 111-39 p* 

35 Bureau of Secondary Curriculum Development, £6 
Practices for the oift*wl. Albany, New York, University of 
the State of New York, State Education Department, 1958, 
129 p* 
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instruction; individual study; and small-rroup discuasion 

technique recently advocated. For the counselor and his 

work with the gifted this would greatly facilitate group 

guidance prooedurea as well as leave available claasroon 

space for speoial groups*37 

37 Lloyd J. Trump, "Images of the Futu"o, a New 



CHAPTER II 

EXPERIMENTAL DESIGN 

Xh this Chapter, the evolution of the experimental 

design has been presented according to the following sequence: 

1* Construction and description 
2* Population 
• Prooedurea 
• Analysis 
• Hypothesis 

6* Appendices 

1* Construction and description 

In the preparation and process of developing the 

questionnaire, the predominant and central rationale was the 

role of the Counselor in programs for the gifted. The investi­

gator wanted to learn whether such programs existed in given 

schools or not; how successful they were; and what was the 

perception, through evidenced opinion, of the Principals and 

Counselors as to the role of the Counselor* 

Having surveyed the literature, the writer chose to 

divide the instrument into three distinct but inter-related 

units* 

Section I was composed of twenty-nine items. Such 

were commonly accepted practices. Thereupon, each item had 

k sub-divisions which gave greater specificity to each prac­

tice* The reapondanta, Principals and Counselors, were 

instructed to choose 1 of the four sub-divisions for eaoh of 
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the twenty-nine items. 

Section II consisted of the same items, aa found in 

Section I, with the omission of the sub-divisions for each 

item. This Section was answered only if a program for the 

gifted existed in a given school* The Principals and Coun­

selors rated each of the twenty-nine items in terms of graded 

success* The following categories were used: 

Circle ";." - if very successful (75-100^ of the time) 
Circle "B" - if moderately successful (about 50$ of 

the time 
Circle "0" - if successful to only a limited degree 

(about 25% of the time) 
Circle "D" - if unsuccessful 

Sections I and II were given an auxiliary value In 

this study* The writer wanted to learn what practices were 

being used and to what degree each was thought to bs success­

ful. Such Information was deemed necessary in interpreting 

the role of the Counselor* 

Section III consisted of twenty-two items which were 

gleaned from the literature and Applbaum1s study*1 Each item 

was indicative of the Counselor's role or function* The 

Reapondanta were given the following categories for each item, 

They were to select one* 

Circle "A" - if the counselor should actively parti­
cipate with the principal, assistant 

•iiUTT-tfra 

1 Morris J* Applbaum, A Survey of Special irovlalona 
of Academically Superior StadontaHGo" &hc 

Nummary, Columbia University, New York, (no 
dateJ,25P* (mimeographed). 
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principal, and/or curriculum coor­
dinator* 

Circle "B" - if the counselor should function only 
as a consultant. 

Circle "C" - if the counselor alone should be 
responsible. 

Circle "D" - if the counselor should not partici­
pate in the practice or if you 
feel this is definitely not a part 
of his function. 

?he questionnaire was lithographed and the colors of 

pink and blue wore employed. The purpose of the colors was 

to avoid confusion when the questionnaires were sent to the 

schools by mail. The pink questionnaire was desi ;m.ted for 

the Principals and the blue for the Counselors. In using 

this technique, the school official would notice the difference 

in color and thereby not think a duplicate copy had been 

enclosed. 

The first page of the questionnaire contained a 

letter which explained the purpose of the study. Basic 

instructions were given* 

The Principal was requested to return the Counselor's 

copy if no Counselor functioned in his school. Both copies 

of the questionnaire were to be returned if the school in 

question was co-educational. The writer wanted Boys High 

Schools only, due to the curriculum and administrative 

procedures* 

On the following page of the questionnaire, the title 

of the study was given and to whom the questionnaire had been 

directed. Specific directions for completion of the Sections 
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had been given and the procedures to be followed if the 

school had a program or if it did not* 

If a program for the gifted did exiat, then the 

Principal and Counselor replied to all three Sections* 

If a program for the gifted did not exist then the 

respondants were instructed to reply to section I and Sec­

tion III. 

The definition of a program for the gifted was stated 

as well as a definition of a guidance counselor* 

For this study, the terminology "gifted" and "aca­

demically talented" has been used synonymously. 

In the program for the gifted an explanation waa made 

that 120 IQ waa the cut-off point being uaed in this study* 

Although such a distinction has been a mute one in education: 

It must be recognised from the outset that 
giftedness is a matter or degree, not of kind. 
No single trait possessed by gifted children is 
peculiar to them alone. In defining what we mean 
by giftedness, we are concerned with quantitative 
and qualitative differences. For purposes of this 
report, gifted children are recognised aa the top 
ten per oent of the general public school popula­
tion in terms of mental ability* ihis ten per oent 
usually includes all pupils with an IQ of 120 or 
better** 

Agreement in this area of Identification has been 

2 Metropolitan School Study Council, "How to Educate 
the Gifted Childt A Collection ofPractical Suggestions", 
Committee on Exceptional Children and the 1 eporters of 
EXCHANGE Magaaino. New York. The Association. 1956. p. 3* 
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looking. Witty^ and others^ also concur* 

Finally, at the end of the questionnaire the respond­

ent was queried as to whether he wished to receive a summary 

of the study or not and would the results be seriously weighed 

either to improve the program for the gifted or to initiate 

one* 

2. Population 

The problem of how best to investigate the role of 

the oounselor in programs for the gifted presented a number 

of approaches* 

Undoubtedly, the personal interview would have been 

preferable. Another method would have been to survey all 

Principala and Counselors in Catholic secondary schools for 

boys throughout the entire United States* 

Having faced the situation realistically, the inves­

tigator would not have received permisaion to conduct personal 

interviewa during the school year from his Religious Superiors. 

As for visiting Principals and Counselors during the summer 

months, it was not likely that they would have been available, 

especially since such personnel were Religious* 

3 Paul Witty, "The Gifted Child, What is Special 
About Special Education?", Fxocptlonal Children. Vol. 19, 
No. 7, April 1953, P« 255-2567 

k Teachers' Committee, Group A, "Guiding iour rifted, 
A Handbook for Teachers, Administrators and Parents", The 
Philadelphia Suburban School Study Council,. School of Educa-
tlon. University or Pennsylvania, 115h» P* 1* 
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Due to the growth and expansion of Catholic secondary 

education in *«*ew *ork state, the writ or conferred with sev­

eral Superintendents of Cathollo schools to determine if the 

sampling of New York State could be considered representa­

tive* On the basis of their opinions and the investigator's 

knowledge of the sampling area as well as trends throughout 

the Country, the writer resolved the question* Hence, this 

writer did not feel it was necessary to survey the entire 

Country since Now York State seemed to have been a repre­

sentative sample* 

Tho official Handbook of accredited schools of the 

New York State Department of Education, Number 21+, was used 

to contact approved Catholic Secondary Schools for boys. 

In this category, eighty were found* 

Hence, the investigator felt a definite and real con­

tribution would be made in attempting to contact, through a 

survey, all Catholic Secondary Schools for boys in New York 

State* 

3* Prooedurea 

The questionnaire was thereupon sent to all Princi­

pals and Counselors in the eighty schools. The writer had 

no way of knowing, previously, whether a Counselor functioned 

in these schools or if a program for the gifted existed. 

An envelope was addressed to the Principal and 



Table I 

Questionnaire Returns of Principals and Counselors 
from 79 Catholic Secondary Schools 
for Boys of New York State, I960. 

Classification N % of Returns 

Questionnaires, completed and returned 111 70 

Questionnaires, not completed and returned 20 13 

Questionnaires, not returned 27 17 



Table II 

Reapondanta Classified According to Existing Programs 

Respondent^ 
Classification Prin. Couna. Prin.-Couno. Totals 

Program for the Gifted 21 18 3 l& 

No Program f-->r the Gifted 21 19 8 Ĵ8 

Co-educational, Program for 
the Gifted 11 10 21 

Co-educational, no Program for 
the Gifted 
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contained the questionnaire for himself and the Counselor 

with a self-addressed, self-atamped return envelope. Only 

one school returned the materials with the notation that 

this was to have been their last year of operation. 

Within four days, from the initial mailing, returns 

were evidenced. It is important to note that the vast major­

ity of returns were made separately. Questionnaires from 

both the Principal and Counselor, together, rarely were 

returned together* 

In the first mailing, forty-five per cent came back. 

After a two-week period, the investigator sent a double post 

card as a reminder to the Principal or Counselor, as the case 

warranted, noting two choices* If the respondent returned 

the questionnaire, or if he was in the process of so doing, 

he would check the appropriate designation on the post card. 

If he misplaced the questionnaire, and wished to have another, 

he would also make the proper designation. This device proved 

very helpful. 

Two weeks later, or four weeks from the initial mail­

ing, a personal letter was sent to each Principal or Counselor 

who had not already made returns. The following week saw the 

final returns. Of all who reoelved the questionnaire, eighty-

three per cent had been accounted for* 

The next step was the categorizing of the data* To 

have aorted the responses by hand would have been a most 
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arduous task with a great possibility of error. Thus, Inter­

national Business Machines, Inc. key punched the returns. 

The following groups or categories wsre then made for the 

sake of clarity and uniformity onto I.B.M. cards. 

1* Principals with a program for the gifted* 
2* Counselors with a program for the gifted* 
3. Principals without a program for the gifted. 
£(.• Counselors without a program for the gifted. 
5* Principals who served both as principal and 

oounselor with a program for the gifted. 
6. Principala from oo-eduoatlonal schools 

without a program for the gifted* 
7* Counselors from co-educational schools 

without a program for the gifted* 

International Business Machines programmed the data 

according to the following schema: 

Column 1. Principals were identified by the number 
one; counselors by number two; principals 
and counselors, together, by number three. 

Column 2. A program for the gifted was identified by 
the number one; and without a program by 
number two* 

Column 3. This number designated responses from 
co-educational schools. This category 
was excluded from the study even though 
returns were made. 

Column k* This designated the Sectlona which were 
categorised. Section I, the praotioes; 
Section II, degrees of success; Section 
III, role of the counselor. 

Column 5« The items for each Section were categorized. 

Column 6* The total number of responses, in eaoh 
Section, for the first of four choices 
had been identified. 

Column 7* The total number of responses, in each 
Section, for the second of four choices 
had been identified. 
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Column 8. The total number of responses, in each 
Section, for the third of four choices 
had been Identified. 

Column 9* The total number of responses, in each 
Section, for the fourth of four choices 
had been identified. 

Column 10. The total, in each Section, where no 
response was indicated for a given Item 
or the practice did not apply had been 
identified. 

Column 11. The total number of responses for the 
choices in each Section, independently, 
of Items A, E, C and D had been identified. 

Column 12. The cumulative number of responses for 
the choices in each Section of choices 
A, B, C, D and no response had been given. 

Column 13. The percentage of responses in each Sec­
tion for the first of four choices had 
been given. 

Column U*. The percentage of responses in each Sec­
tion for the second of four choices had 
been given. 

Column 15* The percentage of responses in each Sec­
tion for the third of four choices had 
been given. 

Column 16. The percentage of responses in each Sec­
tion for the fourth of four choices had 
been given* 

Column 17. The percentage for each Section where no 
response was indicated for the given Item, 
or the practice did not apply, had been 
given. 

Column 18. Tho total percentage of responses A, B, 
C, and D had been indicated. The percent­
age of no response had been excluded from 
the total. 
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Thereupon, I.B.H. produced the above data from punch 

cards onto accounting shoots. Hence, ths material was then 

ready for analysis* 

k* Analysis 

The following divisions have been reported in the 

sequence of Section I, practices; Section II, degrees of 

success; Section III, the role of the counselor* 

1* Principals in a program for ths gifted. 
Counselors in a program for the gifted. 

2* Principals out of a program for the gifted* 
Counselors out of a program for the gifted. 

3* Principals in a program for the gifted* 
Principals out of a program for the gifted. 

k* Counselors in a program for the gifted* 
Counselors out of a program for the gifted. 

In Table III, Section I (Appendix 2) the raw data waa 

had for responses made by Principals and Counselors in a pro­

gram for the gifted. The Table was so constructed that for 

eaoh Item there was the selection of A, B, C and D. Where no 

reply was made, auch was noted under a no response column* 

In computing the significances, consideration had to 

be given to the N In eaoh cell* When eaoh cell was five or 

greater, the ohi square technique was uaed.^ When a oell waa 

lesa than five, the technique of direct probability was 

S Lawrence T. Dayhaw, Manuel do Statlstiaue. Ottawa, 
L«Univeraite dtottawa, 1^58, p. 378-379* 
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exployed. Fisher also haa supported this technique*' 

In computing the raw data, a uniform pattern waa 

followed for all calculations. Each time, the largest cell 

with its corresponding cell of the opposite classification, 

encircled in the example, waa matched against the remaining 

cells of their respective groupings1 

Table III (Appendix 2) Item 17: 

8 

12 
@ 

0 
The no response column was not used in the calculations since 

the practice did not apply or the respondent omitted the 

aelection of a choice of practice* 

In Table IV, Section II (Appendix 2) denoting success­

ful practices, the investigator computed the raw data in 

Category A against B, C and D. Item 1: 

® 
® 

k 
Ik 

• 

The direct method was used since the contingency table con­

tained a cell or oells of less than five* 

6 Qulnn McNemar, Psychological statistics. New Xork, 
Wiley, 1949, p. 2U0-2l*2. 

7 Oeorge A. Ferguson, Statistical Analysis in Ps^ch 
ISduaatiiM^ New York, McGraw-Hill, 1959, p. 173-17k* 

hoi-
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As an example, the following method of computation 

was used in Table IV, Section II (Appendix 2) denoting 

successful practices, Item one: 

20 

18 

20 18 36 

16 

k 

k 

Ik 

For cells 20, 18, Id and 20 the following factorial 

logarithma were had:** 

18. 366 12 
15* 806 3k 
15* 806 3k 

68. 3&i 92 

For cells 38, 16, k$ 1U end UJ 

W w 718 $2 
13* 320 62 
1* 320 62 

10. 91*0 
JUJgo. 
71. 680 38 

68* 38q. 92 
ML 68. m 

Difference* • 704 5U- k (log quotient) 
;*9 00053' (quotient) 

8 Herbert Arkin and "aymond i>* Col ton, Tables for 
Statisticians. New iork, Barnes and Noble, 1950, p* 10B-U3* 

9 Ernst R. Breslieh, Purposeful Mathematics* Alrebra« 
Second Courae. Hew York, Laidlaw, Table of Common Logarithma 
of Numbers, p. 3-20. 
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The above procedure would be followed in each con­

tingency table until zero waa reaohed in the final cell or 

cells. 

Aeoording to McNemar, Item one would be expressed: 

pi i8i) iffii mm™ 
p. (201) (181) (131) (201) 
pa lidll lift) (3I) (1515 (3t) 

ps ism iaii ntwmhm 
* m mm m\ <u> 
Psj (201) (131) (181) (201) 

5 (30U Uoti HY)y don (oi) 

The sum of those Probabilities gives P* .00053* 

Consequently, Item one. Section II, Table IV a, 

denoting succeasful practices, resulted In s significance 

of P* ,01 through the technique of direct probability. 

In Table IV, Section II (Appendix 2) denoting unsuc­

cessful practices, the investigator computed the raw data in 

Category D against A, R and C. Item 3: 

® 
G) 

i 
10 

The direct method waa used. 
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Significances found in all subsequent Tables havo 

been computed in the manner described for Table III, page 

thirty-six* 

According to the investigator's rationale, the quan­

titative analysis has been utilised through the statistical 

method. The qualitative analysis has been accomplished in 

examining the significances or lack of such and their rela­

tionship to the current literature. Chapters III and IV have 

dealt with the qualitative analysis* 

The summary and conclusions have been presented in 

the light of the findings drawn both from the quantitative 

and qualitative analysis in determining what the role of the 

counselor in programs for the gifted should probably be. 

5* Hypothesis 

The role of the Counselor in and out of a program 

for the gifted is not significantly different as perceived 

by Principals and Counselors. 

6. Appendices 

Appendix 1 contains a sample copy of the questionnaires 

used in this study. 

Appendix 2 contains the raw data. 

Appendix 3 contains two ?.etters vritten by authori­

ties in the field and in support of the investigator's search 
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for related studies* 

Appendix k contains the thesis abstract. 



CHAPTER III 

PRESENTATION AND DISCUSSION OF RESULTS BETWEEN PRINCIPALS 
AND COUNSELORS IN A PROGRAM FOR THE GIFTED AND PRINCIPALS 

AND COUNSELORS OUT OF A PROGRAM FOR THE GIFTED 

For the sake of readability and clarity, the writer 

chose to incorporate the statistical data, as found in the 

following Tablea, with the analysis and interpretation* 

Prime consideration has been given to Section III of 

the questionnaire which pertained to the role of the Coun­

selor and consisted in Tables V and VII, located in this 

Chapter* 

A leaser consideration has been given to Tables III 

and VI, practices in programs for the gifted, found in Sec­

tion Z of the questionnaires and Tables IV a and IV b, suc­

cessful and unsuccessful practices, found in Section II of 

the questionnaire* 

However, no inference has been intended, directly or 

indirectly, to relegate Sections I and II of the question­

naire as arbitrary or unimportant* Reference to the data in 

these Sections has been made when the results had bearing 

upon Section III, In the opinion of the writer* 

The significant data, or lack of It, represented how 

the Principals and Counselors, both in and out of a program 

for the gifted, as used in this study, perceived the role of 

the Counselor* The current literature may or may not 
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substantiate the reported significant data. An effort has 

been made to relate the findings with the recommended proced­

ures advocated within the framework of authoritative sources. 

The Tables represent the levels of significance which 

have been calculated from the raw data found in the Appendix. 

The term. Item, referred to the specific questions 

found in each section of the questionnaire. 

The word. Category, referred to the specific prac­

tices in Sections I and II and the degree of participation in 

Seotlon III. 

Finally, the sub-hypotheses for each major unit under 

discussion has been tfivon at the beginning in order to show 

ths logical development in interpretation and as an aid to 

the reader. 

The sub-hypotheses that no significant differences 

between the Principala and Counselors in a program for the 

gifted, in defining the role of the counselor, must be 

rejected in part and not roJoeted in part. 
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1* Principals and Counselors in a Program 

A Principals in 

1* Table III 

Table III showed four significant differences which 

were not in harmony with current and authoritative references* 

Referral to this data has been made to support the negative 

findings in Table V. 

The findings in Table III, as expressed by the i rln-

clpals, appeared to have been contradictory with the literature. 

Item 9 waa as follows: 

"Have provisions been made in your achool for the 

identification of the gifted?" 

The significant difference was Category B with the 

responses 

"Identification is made by the principal." 

Conant,1 however, advocated that the Counselor should 

play a vital role* 

Item 10 was as follows: 

"Do your gifted students attend summer sessions in 

programs for ths gifted?" 

1 James B* Conant, The American High School Today. 
New York, McGraw-Hill, 1959, p. 57. 
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Table III 

Levels of Significance of the Differences between 
Principals and Counselors (P= .05) and the Category 
Concerned for Those Items that Yielded Significant 
Differenees in a Program for the Gifted, Section I* 

L2H. 

9 

10 

13 

17 

20 

23 

29 

P Category 

.Ok 

.05 

•05 

.05 

B 

D 

C 

D 

..... &MB( 
p cn 

.ok 

•05 

•01 

K8SLX 

B 
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Table IV a 

Levels of Signifieanee of the Differences between Principals 
and Counselors (P = .05) and the Category Concerned for Those 
Items That Yielded Significant Differences in a Program for 
the Gifted, Denoting very Successful Practices, Section II* 

Item 

1 

2 

8 

9 

10 

IS 

20 

Principals 
P 

.01 

,01 

•01 

.04 

•01 

Counselors 
P 

•01 

•Oil 
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Table IV b 

Levels of Signifieanee of the Differences between Principals 
and Counselors (?* .05) and the Category Concerned for Those 
Items that Yielded Signifieaat Differences in a Program for 
the Gifted, Denoting Unsuccessful Practices, Section II* 

Item 

3 

k 

5 
10 

n 
14 
22 

23 

27 

28 

29 

P 

.01 

•01 

.01 

•01 

.01 

•01 

.01 

•02 

.ok 

•05 

•01 

Counselora 
p 
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Table V 

Level* of Significance of the Differences between 
Principals and Counselors (P = .05) and the Category 
Concerned for Those Items that Yielded significant 

Differences in a Program for the Gifted, Section III. 

Item 

3 

10 

1$ 

21 

22 

Principals 
P Category 

.05 A 

Co 
P 

•01 

•0l|. 

.01 

.05 

.05 

una el or s, 
Category 

A 

B 

B 

B 

r 
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The response was Category l>: 

"No, they do not*" 

Once more, Conant, in his recommendations, stressed 

the importance of this special phase of educating the gifted 

student. 

Item 17 was as follows: 

"Do teachers dovote more tlt&e to the less able than 

to the gifted?" 

The response una Category D: 

"No, they do not." 

Indication was made that tcachors gave the seme amount 

of time to the less ablr as they did to the gifted, however, 

the literature supported the philosophy of teachers devoting 

more time to the gifted than to the less able*3 In the light 

of special teacher-training programs, special budgets, special 

texts, special scheduling and other allied and extraordinary 

features, it appeared that no injustice would be rendered to 

the less able student. 

2 Ib id .* P . 68 . 

3 Glenn Snider , "Pre-aervlce and I n - s e r v i c e Tvducation 
for 'Poachers of the Gifted", Working with Superior Students: 
Theories and P r a c t i c e s . Chicago, Sc ience Research A s s o c i a t e s , 
1960, p . 269«28b* 
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Item 23 waa as follows: 

"Are gifted students given opportunities to serve as 

assistants in the laboratory?" 

The response was Category D: 

"No, they do not." 

However, many sources have been available in support 

of the technique where students serve as laboratory assist­

ants. An excellent souroe has been citedA 

2. Table IV a 

Item I was as follows: 

"How successful has your policy for the gifted been?" 

A significant difference was found to indicate that such a 

policy waa very successful. But, in Table III, pertaining 

to the practice of this policy, no signifieanee was found. 

The same can be cited for Item 2t 

Does your school have a trained counselor who 
functions in the capacity at least half of the 
school day (here we refer to one who has been trained 
professionally in guidance or psychology)* 

Item 8 was aa follows1 

k William H* Brlstow and Robert C. Wilson, "Education 
of the Academically Talented Secondary School Pupil in Sci­
ence", The Identification and Education of the Academically 
Talented student in the American Seeondarr School. Washington, 
D. C.f National Education Associstion, February 1958, p. 112. 
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"How successful is the aohool's participation in the 

College Entrance Examination Advanced Placement Program?" 

In this area, a significant difference was found pertaining 

to success while in Table III no significance was found per­

taining to the practice. 

The same apparent contradiction was found for Item 20 

which read as follows: 

"How successful has your program been of encouraging 

gifted students to do independent research and study in the 

laboratories?" 

3. Table V 

In the analysis of Table V, page forty-seven, emphasis 

haa been given to the one significant difference as expressed 

in the Principals1 perception of the role of the Counselor* 

Failure to have derived significances, other than the one, 

appeared to have been the vital factor in interpretation* 

Item 15 was as follows: 

How should the counselor function in the develop­
ment of articulation between the high school and the 
colleges in reference to the gifted in your school? 

The signifioant difference was Category A which indi­

cated that the couneelor should actively participate with the 

administration. This concept haa been epecifieally aaplified 
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and advocated by Aeesur and h i s eommittee* 

k. Summary 

a Table III 

From t h e four s igni f icant dif ferences , as expressed 

in Table I I I , page forty-four, concerned with given practicea, 

a negative interpretation has been given due to variance with 

the l i t e r a t u r e . 

b Table IV a 

Due to the presentation of the findings in Table IV a, 

a negative Interpretation has been given because of the find­

ings in relationship to Table III* The contra-indication waa 

quite pronounced. A detailed analysis between the practicea 

and their euecess, or laok of it, has not been included aa 

part of this study* Sufficient evidence, it seemed, has 

merited a negative interpretation* 

e Table V 

The Principals1 perception of the role of the Coun­

selor, in a program for the gifted, as expressed in Table V, 

5 Arthur S. Adams et al., "Articulation and the Aca-
demieally Talented ", The Identification and Education of the 
Academically Talented Student in the American Secondary School. 
Washington, D. C , National Education Association, February 
1958, p. 88-89* 
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has been interpreted negatively due to t he finding of but one 

significant difference* 

In conclusion, strong indication has been found to 

interpret the Prineipala* perception of the role of the Coun­

selor aa a confused one* 

B Counselors in 

1* Table III 

A seemingly apparent contradiction has been indicated 

for Item 20: 

"Are gifted students oneouragod to do Independent 

research and study in the laboratories?" 

The counselors responded to Category 3 which indicated 

that the students seldom did research on an independent basis* 

Seldom referred to at least twice a month* 

Nevertheless, in Table IV a, page forty-five, the 

Principals regarded the practice as a very successful one* 

Agreement with the literature was had for Item 29: 

"Are teaohers of the g ifted provided with special 

consultant services?" 

In Table III, the Counselors responded that special 

consultants were available but the teachers had to take the 

Initiative, themselves, and approach the consultant* While 
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in Table IV b, page f o r t y - s i x , t h i s practice was reported to 

have been unsuccessful according to the Prineipala* 

2* Table XV a 

In denoting very successful practicea, Item 10: 

"Hew successful have your gifted students been who 

attend summer sessions in programs for the gifted?", contra­

dicted the same Item in Table III since the Principals 

reported that their students did not attend summer sessions* 

3* Table IV b 

In denoting unsuccessful practices, a contradiction 

appeared te have been in evidence for Item 10, previously 

reported* The Principals noted the practice to have been 

unsuccessful while in Table IV a the Counselors reported the 

earns practice to have been very successful* 

Here, Table IV b, the responses by Principals yield­

ed eleven significant differenees out of 29 items. While 

the Counselors either regarded the practices as successful 

or they failed to commit themselves since no significant 

differoneee were found from their responses* 

k* Table V 

Although five aignlficant differenees were found in 
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the Counaelore' perception of their own role in a program for 

the gifted, a favorable interpretation could not be inferred 

from the data* It wee found that four of the 5 slgnifloancea 

placed the Couneelor as a consultant* 

In Table V, Section III of the questionnaire, the 

following items were found to be significanti 

Item 3: 

"How should the Counselor function in the Identifica­

tion of the gifted in your eehool?" 

The result fell into Category A whereby the Couneelor 

should actively participate with the principal, assistant 

principal, and/or eurrieulum eoordiaator* This waa In keeping 

with the literature.0 

Xtea 10t 

"Row should the counselor function in interpreting 

the program for the gifted to the faculty in your school?" 

The response was in Category B which indicated that 

the Counselor should function only as a consultant. The 

literature indicated that he should actively participate with 

the adralnla tret ion In instructing and Interpreting .7 

6 Conant, OP. cit*. p. 57 

7 National Education Association and the National Asso­
ciation of Secondary-School Principals, Administration Pro­
cedures end school Practices for the Academically Student. 
Washington, i). C , The Assoclationa, 1960, p. 26-28. 
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Item 15: 

How should the counselor function in the develop* 
raent of artioulation between the high school and the 
oollegee in reference to the gifted in your school? 

The response waa in Category B which indicated, once 

more, that the Counselor was to be a consultant* Reference 

has already been cited, page fifty-one, wherein the Couneelor 

should actively participate in this given practice of arti-

eolation* 

Item 21 was aa follows: 

"How should the oouneelor function in in-eervioe 

programs for teaehere of gifted studentsT" 

The response placed the Couneelor as a consultant. 
q 

However, Sndicott' has written that teachera definitely need 

the added help of the Couneelor for a proper understanding 

of his, the teacher'a, role and participation* 

Item 22» 

"How should the counselor function in the orientation 

program for teaehere of gifted students?" 

8 Adams et al*. \<pn cA|, 

9 Frank S* Endieott, Guiding Superior and Talented 
High School Students. Chioago, Superior and Talented Student 
Project, North Central Association of Colleges and Seoondary 
Schools, 1961, p* U7-U9. 
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Once more, the Counselor was designated as a consult­

ant. However, an authoritative source10 had placed the role 

of the Couneelor in the educational program, itself, aa a 

major responsibility along with administrative decisions and 

assisting teachera* 

Reference has also been made of the differences in 

perceiving, as reported in expressed opinion, between the 

Principals and Counselors in Table V, Section III, Item 15, 

denoting hew the Couneelor should function in articulation 

between the high school and colleges. The Principals placed 

the Counselors as active participants while the Counaelore 

placed themselves as consultants. 

5* Summary 

a Table III 

Due to contradiction, or at least an implied centre-

diction, end the laek of eonataney in the responses, evidenced 

in the significant differencee, a negative interpretation haa 

been given by the investigator. 

10 National Education Association and the American 
Personnel and Guidance Association, Ouldance, for the A^djnfl*-
ally Talented Student. Washington, D. C*, The Assoclatione, 
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b T a b l e IV a 

Because of the contradiction and only two signifi­

cances whioh were found, a negative interpretation has been 

given* An implied weakness on the part of the Counselors 

seemed to have been evidenced* 

o Table IV b 

A negative interpretation haa been given here on the 

part of the Counselors since no significances were found 

while eleven were found for the Principals. 

d Table V 

The Counselors' perception of their own role, in a 

program for the gifted, as expressed in Table V, page forty-

seven, has been Interpreted negatively due to the position 

of the Counselor as a consultant* On the oeoondary level, the 

literature has not supported such opinion* 

In conclusion, once more strong indications have been 

found to interpret the Counselors' perception of their own 

role to have been one of confusion, lack of uniformity and 

uncertainty* 

The sub-hypotheses that no significant differences 

between the Prineipala and Counselors out of a program for 
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the gifted, in defining the role of the Counselor, roust be 

rejected in part and not rejected in part* 

2. Principals and Counselors out of a Program 

A Principals out 

1. Table VI 

In Table VI, four significant differencee were found* 

Item 9 was ss follows! 

"Have provisions been made in your school for the 

identification of the rifted?" 

The response was Category B which placed the Princi­

pal as the responsible person In Identification* Reference 

to this practice haa already been cited on page forty-three 

Indicating that the Couneelor should also play a role in 

identification. 

Item 2 waa as follows: 

Does your school have a trained counselor who 
functions in ths capacity at least half of the school 
day (here we refer to one who haa been professionally 
in guidance or psychology)? 

The response was negative* 

This was considered to be noteworthy by the writer* 

Item k was aa follows: 

"Is special equipment available for use in teaching 

the Rifted?" 



PRESENTATION AND DISCUSSION OF RESULTS BETWEEN PRINCIPALS 5 9 
AND COUNSELORS IN A PROGRAM FOR THE GIFTED AND PRINCIPALS 

AND COUNSELORS OUT OF A PROGRAM FOR THE GIFTED 

Table VI 

Levele of Signifieanee of the Differenees between 
Principals and Counselors (P = .05) and the Category 
Concerned for those Items that Yielded significant 

Differenees out of a Program for the Gifted, Section I. 

Item 

2 

k 
9 

29 

Principals 
P 

.Oij. 

.ok 

.03 

*05 

Category 

D 

D 

B 

D 

Counselors 
P Category 
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Table VII 

Levele of Signifieanee of the Differences between 
Principals and Couneelore (P =1 .05) and the Category 
Concerned for Thoae Itens that Yielded Significant 

Differences out of a Progren for the Oifted, Scot ion in* 

mnclpalrff Counfe^ore 
Item F Category P Category 

16 .05 A 
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The response was negative* 

Item 29 was as follows: 

"Are teachers of the gifted provided with special 

consultant services?" 

The response was negative* 

2* Table VII 

Again, emphasis has been given to the one significant 

difference aa expreased by the Principals in their perception 

of the role of the Counselor among thoae who did not have a 

program for the gifted* 

In Table VII, Section III of the questionnaire, Item 16 

waa as follows: 

How should the counselor function in the rela­
tionship between the school and community agencies 
in the strengthening of your program for the gifted? 

The response waa Category A which indicated that the 

Couneelor should function as an active participant. Thla 

waa in keeping with the literature. Barbour11 and his com­

mittee have r©cognised the importance of community level 

11 Richmond Barbour et al** "Co-ordination and Imple­
mentation at the Local Level of Programs for the Academically 
Tf±* n£*f' ?*?* ^•flWloatefffl *^.E*to«»n<E* 9f tbnC Agfdoalo-
ally Talented Student in the American Secondary School* 
Washington, D. C«, National Education Association, February 
1958, p* 83. 
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interpretation. In this area, the Counselor plays a vital 

role aa a team member* 

3* Summary 

a Table VI 

Since the Principals were of the opinion that they 

should be responsible for Identifying the gifted and no 

trained Counselor was operating within the school, a negative 

interpretation haa been given since the basic structure and 

philosophy of programs for the gifted haa been lacking* 

Certainly, no positive implications have been in evidence* 

b Table VII 

The Principals' perception of the role of the Coun­

eelor, among thoae Prineipala out of a program for the gifted, 

has been interpreted negatively, only one significant diff­

erence was found and the Item, in the opinion of the writer, 

waa not a highly important area in comparison to other func­

tions of the Counselor, 

B Counaelore out 

1. Table VI 

The aame interpretation has been given to this area 

as above with reference to the perception of Counselors toward 
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their own role among thoae out of a program for the gifted 

toward their concern in given practices* 

2* Table VII 

No significant differenees were found with reference 

to the Counselors* perception of their own role among those 

out of a program for the gifted* These negative results 

could possibly have resulted either from a lack of training 

on a professional level or unfamiliarlty with this special 

phase of education* 

3* Summary 

a Table VI 

A negative interpretation has been advanced for the 

lack of positive and definite indications and evidence* 

b Table VII 

A negative interpretation has been advanced for the 

leek of positive and definite indications and evidence. 



CHAPTER IV 

PRESENTATION AND DISCUSSION OF RESULTS BETWEEN 
PRINCIPALS IN AND OUT OF A PROGRAM FOR THE GIFTED AND 
COUNSELORS IN AND OUT OF A PROGRAM FOR THE GIFTED 

The sub-hypotheses that no significant differencee 

between Principala in and out of a program for the gifted, 

in defining the role of the Couneelor, must be rejected in 

part and not rejected in part. 

1. Principals in and out of a Program 

A Principals in 

1. Table VIII 

Either a seemingly contradictory perception has been 

indicated in Table VIII or the programs for the gifted have 

been highly developed. The Principals chose the most ideal 

of practices while their concept of the Counselor's role waa 

not in keeping with practices indicated in the current litera­

ture. The writer was unable to arrive at an explanation over 

this discrepancy. 

It seemed that if the accepted practices had been 

followed, then the Counselor would have been identified aa 

an active participant. Table *X showed the Counselor had 

little or no share in the program for the gifted. No gener­

alisation haa been attempted herein, but the sample seemed 
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T a b l e V I I I 

Levels of Significance of the Differencea between 
Prineipala (P = .05) and the Category Oeneerned for Thoae 
Items that Yielded Significant Differenees In and Out of a 

Program for the Olfted, Section I* 

Item 

1 

2 

k 
8 

9 

13 
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26 

27 
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• 01 
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• 01 

.01 

.03 

•01 

• 01 

•02 

•02, .01 

.01 
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•01 

•01 

•01 

•05 
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A 

A 

A 

A 

A 

B 

B 

B 

A 

A, B 

A 

A 

A 

A 

A 

A 

Principals 
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•01 

.01 

•01 

.02 

• 01 

.01 

.01 

•01 

•ok 

.ok 

Jut 
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D 

D 

D 

D 

C 

D 

D 

D 

D 

D 
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T a b l e IX 

Levels of Signifieanee of the Differences between 
Principals (P ~ .05) end the Category Concerned for Thoae 
Items that Yielded Significant Differences in and out of a 

Program for the Gifted, Section III* 

M Principala Out 
Item F Category P Category 

B .05 A 

D 

D 

D 

•02 A 

D 

D 

D 

•05 A 

C .01 A 

D 

B .01 A 

D .05 A 

D «05 A 

D .01 A 

D 

3 

k 
5 

7 

9 

10 

12 

13 

lfc 

16 

17 

18 

19 

20 

21 

22 

•05 

.01 

.05 

•02 

•01 

•05 

•05 

•05 

•05 

•01 

.05 

•05 

• 01 

•01 
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to reveal contra-indicationa between the practices followed, 

Table VIII, and the role of the Couneelor as perceived by 

the Principals, Table IX* 

Of all the significances found in Table VIII, the 

writer has seen fit to comment on one praetlee which ran 

contrary to the literature* 

Item 15: 

"How are gifted students grouped?" 

The response wae Category B which ehowed that students 

were totally grouped for all subjects. Due to the variationa 

and degreee of talent, "across the Beard" grouping in all 

eubjeete haa been frowned upon* The "track plan" haa been 

more widely adopted.1 

Conant also haa defended thia method of grouping 

wherein different levela have been utilieed in keeping with 

ability grouping*2 

1 Albert I* Oliver et el** "Strengthe and Weaknesses et al. 
e Acad 

New York 
2 Jamee B* Conant, The American High School Today* 
:, MeGraw-Hill, 1959, p* h9* 
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2 . Tab le IX 

In the opinion of the writer, Table IX yielded very 

important results In judging the Principals1 concept of the 

role of the Counselor. The data yielded fourteen signifi­

cant differences out of 22 Items. The Counselor was not 

placed as an active participant in any of these fburtê n signi­

ficances. In the opinion of these Principals, eleven, or 

fifty per cent, indicated that the Counselor should not parti­

cipate In a given practice or they felt such was definitely 

not a part of his function. The current literature has not 

supported this thinking. In addition, two significances 

placed the Counselor as a consultant and 1 significance placed 

him as the responsible person for the given practice. 

The information gained through the findings in Table 

IX indicated the Principals had very definite ideas as to the 

Counselor's role. It appeared that the Counselor had little 

or nothing to do in the operation of a program for the gifted, 

having arrived at such a judgment from the results. 

In Table IX, the following significances were found: 

Item 3 was as follows: 

"How should the counselor function in the identifica­

tion of the gifted in your aohool?" 

The response waa Category B which indicated that the 
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Counselor should be a consultant. Reference waa previoualy 

made on page fifty-four* 

Item k was aa follows: 

"How should the counselor function In the scheduling 

of courses for the gifted?" 

The response waa Category D which indicated the Coun­

eelor should not participate in the practice. Conant^ dees 

not agree but aays the Counselor must function according to 

the policy of the school. However, ss school people well 

know, the Principal acts the policy to be followed* 

Item 5 waa aa follows: 

"How should the counselor function in the development 

of an enriched program for the gifted in your school?" 

The response wee Category D wherein the Couneelor 

should not participate* Administrators, however, according 

to the literature, should not only lean but depend upon guid­

ance pereonnel to help and assist in the planning of educa­

tional goale for the academically talented* Curriculum 

development in the area of programs for the gifted is not 

outside ths realm of the Counselor** 

* £&&•» P. US 
k National Education Association and the Amerleen 

Pereonnel end Quidsnee Associstion, Guidance for the Acadcmio-
TOhT T*X*LL*J'i8t^^<f^^' waehington, D. C , The Aasoclations, 
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Item 7 waa aa followa: 

"Row ehould the counselor function in the planning 

of the Advanced Placement Program in your school?" 

The response was Category D once more* However, due 

to the high selectivity standards demanded by the College 

Entrance Examination Beard, the Couneelor would appear to 

have been Invaluable in aesieting the sohool adminiatration* 

The philoeophy and rationale of the Couneelor being a parti­

cipant was strongly indicated in the Advanced Placement 

Pro^rajuSZii&feHt*5 

Item 10 waa ae follows: 

"How should the oounselor function in interpreting 

the program for the gifted to the faculty in your sohool?" 

The response was Category D which showed the Coun­

selor ehould not function in this practice* Once more, a 

contra-indication wee found which strongly indicated the 

Couneelor ehould emphasise his role in assisting teaehere* 

Item 12 wee aa followa> 

5 College Entrance Examination Board, Advanced Place-
n ^ p^a*-, STJlabua. New York, The Association, 195o, 
p. 8-13. 

6 Frank S* End loot t , Guiding Superior and 'ifclonted 
girrh schoftl ae»<^»r|r Chicago, Superior and Talented btuaent 
Project, North Central Association of Collegee and Seeondary 
Sohoole, 1961, p . U7-49. 
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"How ehould the couneelor function in assisting 

teaohera in their work with the gifted in your school?" 

The response was Category D. The literature was in 

abundance to indicate that the contrary waa desirable*7 

Item 13 was aa follows: 

"How should the counselor function in interpreting 

the program for the gifted in your echool to the community?" 

The response was Category D. It was advocated, how­

ever, in the literature, that the school and community had 

consultant and resource services which should bs used for the 

development of these young people with special needs.3 

Item 16 was as follows: 

How should the counselor function in the rela­
tionship between the sohool and community agenolee 
in the strengthening of your program for the gifted? 

The response was Category C which indicated that the 

Counselor alone should be responsible* Placing the Counselor 

in such a role seemed to contradict Item 13* This waa the 

only significance which placed the Counselor as the sole, 

responsible person for a given practice in Table IX. 

7 Endioott, l aa^j i l t . 

8 Metropolitan School Study Council, "How to Educate 
the Gifted Child: A Collection of Practical Suggestions", 
Oaauattti 911 faieDtlonal Ch^dren and ftc, R a t e r s it A 

lew xork, The Association, iv^b, p. 8. »X!J&&ili* 
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Item 17 was as follows: 

How ehould the counselor function with outside 
consultants and specialists with reference to curri­
culum, educational and vocational guidance in your 
program for the gifted? 

The response was Category D which indicated that the 

Couneelor ehould not participate. Abraham^ haa explored the 

importance of the necesaity and proper use of human resouroes 

in the community* Within such a framework, the Counselor 

would play a vital role as an aetive participant in helping 

to strengthen this special phase of the school program* 

Item 18 waa ae followa: 

"How ehould the counselor function when the program 

for the gifted in your echool must be changed or modified?" 

The response waa Category B which indicated that the 

Couneelor should be a consultant. However, evidence supports 

the thinking that guidance apocialists are to play an import­

ant part In the administration of the total program for the 

academically talented* 

9 Willard Abraham, "School and Community Resources 
for Superior and Talented Students", Working w^th Runorlor 
Students: Theories and Practicea. Chicago, Science Research 
Associates, I960, p. 291-29U. 

10 National Education Association and the National 
Association of Secondary-School Principals, Admlnistrati< 
Procedures and School Practice* for the AcadomTcallv2T 
Student, Waahington, D. C*, The Assoclstiona, i960, p. 

ontod 



PRESENTATION AND DISCUSSION OF RESULTS BETWEEN 73 
PRINCIPALS IN AND OUT OF A PROGRAM FOR THE GIFTED AND 
COUNSELORS IN AND OUT OF A PROGRAM FOR THE GIFTED 

Item 19 waa as follows: 

"How should the counselor function in the evaluation 

of programs for the gifted?" 

The response waa Category D which indloated that he 

should not pertieipate* Research in thie area needs evalu­

ative etudiee and the Counselor haa a definite contribution 

to make* The Counselor and hia reaponslbilities in researeh 

have been indicated* 

Item 20 was aa follows: 

"How should the counselor function in the selection 

of students In programs for the gifted?" 

The response was Category D* Conant12 has indicated 

otherwise* For the Counselor should have a contribution to 

make in this area* 

Item 21 waa as follows: 

"How should the counselor function in in-service 

programs for teachers of gifted students?" 

The response was Category D* However, the Counselor 

does have a role of participation here.13 

U National Education Association snd the American 
Pereonnel and Guidance Association, OP. olt*. p* 87*96* 

12 Conant, OP* cit.. p* 57. 

13 Endieett, loc* cit. 
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Item 22 was as follows: 

"How should the counselor function in the orientation 

program for teachers of gifted students?" 

The response was Category D* Again, reference to the 

Counselor's role haa been previously cited in this instance 

on page fifty-eix.1^ 

3* Summary 

a Table VIII 

Since no need waa indicated for the aervieea of the 

Counselor, and the praetieee, as indicated in Table VIII, 

appeared to have been most ideal, a definite and clear inter­

pretation aeemed most difficult* The practices being followed 

have been advocated by the literature. The writer felt that 

Counselors may have been functioning as such in these pro-

grama but the Principals would prefer not to rely upon their 

services to any great degree, at leaat in theory, if not in 

practice* There appeared to have been many implications from 

the findings* 

Ik National Education Association and the American 
Pereonnel and Guidance Association, loc* cit. 
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b T a b l e XX 

A favorable interpretation could not be assumed from 

the data preeented in Table IX relative to the Principals* 

perception of the role of the Couneelor among these in a 

program for the gifted* Thus a negative finding has been 

implied because the Couneelor waa not thought to be an 

active participant even once out of fourteen significant 

differences* 

Is there the possibility that once a program haa been 

eatabliahed that the Principals would find no need for the 

eervieea of a Counselor? The implication appeared to be a 

strong one* 

B Principals out 

1* Table VIII 

Principals who did not have a program for the gifted 

indicated no epeelal ooneern for current practices. No 

positive thinking was uncovered from the data, with the 

euppoeition ae to what they would have done, had they initi­

ated a program for the gifted* 
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2* Table XX 

Principals who did not have a program for the gifted 

indieated a completely opposite opinion in their perception 

of the role of the Counselor as did Principals who had a 

program. Table IX, Section III* The reader will note that 

the eight eignifieent differences plaoed the Couneelor aa a 

participant* 

3. Summary 

a Table VIII 

Principals who did not have a program for the gifted 

indieated no definite opinion ae to practices which should 

be followed* 

b Table XX 

Prineipala out of a program for the gifted indicated 

that Counaelore should be aotlve participante* This waa just 

the opposite to the opinion of Principals in a program. 

The sub-hypotheses that no significant differences 

between Counselors in and out of a program for the gifted, 

in defining the role of the Counselor, must be rejected in 

pert and not rejected in part* 
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2. Counselors in and out of a Program 

A Counselors in 

1* Table X 

Table X indicated sixteen significant differences 

out of 29 Items* With the exception of two Items, the 

remainder were advocated in the current literature* Deapite 

3uch exemplary programs, the Counselors still perooivod their 

role as that of consultant (Table XI). The writer was 

inclined to have expected the Couneelors, in defining their 

role, to bo that of a participant rather than a consultant* 

Perhaps the school policy had determined otherwise. 

2* Table XI 

In Table XX, which indicated the Counselors' percep­

tion of their own role in a program for the gifted, four 

significant differences were found* It waa noteworthy that 

of the four significances, 3 indicated that the Couneelor 

ehould function as a oonaultant and the other that he should 

not participate in the given practioe* 

Item k was as followa: 

"How should the couneelor function in the scheduling 

of courses for the gii'tcd?" 
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Table X 

Levels of Significance of the Differences between 
Counselors (P = .05) and the Category Concerned for Those 
Items that Yielded Significant Differenees in and out of a 

Program for the Gifted, rection I. 

Item 

1 

2 
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26 

£»-. 
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Table XI 

Levels of Signifieanee of the Differencea between 
Counaelore (P = .05) and the Category Concerned for Those 
Items that Yielded Significant Differences in and out of a 

Program for the Gifted, Section XXX* 

Item 

k 

7 

9 

22 

? 

.01 

•02 

•02 

•02 
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B 
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The response waa Category D which indieated that he 

should not be a participant. Thie response coincided with 

the findings in Table XX wherein the Principals shared the 

eame opinion* The only poseible explanation seemed to have 

been that the Counaelore1 role had been determined by eohool 

policy* 

Conant" would have the Couneelor assist in the 

scheduling of courses* However, he also said that "the 

framework in which the counselor operates depends upon 

eohool policy." It has not been the teak of the writer to 

eay whether such polieiee have been right or wrong, eepeeially 

when such policies run contrary to the literature* 

Item 7 was as follows: 

"How ehould the counselor function in the planning of 

the Advanced Placement Program in your school?" 

The response waa Category B where the Couneelor ehould 

function ae a consultant. Referring to the results of the 

Advanoed Placement Program, Daane* has written: 

15 Conant, op. cit*, p. l|5« 

16 Calvin J* Daane, "College Information for Superior 
end Talented Students", Working.wjfli SwWagT fitoMtentoH 
|hgorl«« and Practices. Chicago, 3cience Research Associates, 
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There are many of these experimental programs 
(Early Admissions Plan), and they vary in offerings 
and procedures. The couneelor will need to scan 
publications and keep in touch with colleges in order 
to keep informed in a rapidly changing and experi­
mental field* New programs open continually, and it 
la difficult to find descriptions that are current 
and accurate* 

The implication la that the Counselor should have a 

definite role in working with the Advanced Placement Program* 

Item 9 was aa followaI 

How should the counselor function when the neeee-
sity ariues that a student be changed from the gifted 
section because of low or inadequate achievement? 

The response was Category B indicating that the Coun­

eelor ehould function as a consultant. 

Conant1? has written that: 

If the counselor becomes convinced that a student la 
having difficulty with one or the other subjects 
(mathematics or languages) he should then decide if 
the student in question is not academically talented* 

Item 22 was as follows: 

"How ehould the counselor function in the orientation 

program for teachers of gifted students?" 

The response was Category B. As previously mentioned, 

the Counselor's role in the orientation program for teachers 

17 Conant, SBUSlb>» P» 59. 
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would appear to be more than that of a consultant, particu­

larly as it's related to the gifted*18 

3. Summary 

a Table X 

A favorable interpretation has been given since the 

findings supported the literature. 

b Table XI 

The writer has interpreted the results negatively 

since the literature haa not supported the findings. Moat 

assuredly a program for the gifted would have difficulty in 

survival if the Couneelor only functioned aa a consultant. 

B Counselors out 

1* Table X 

The data revealed eleven significant differences* 

Since these Counselors were not in a program for the gifted 

they gave evideneo of negative choices with reference to 

acceptable praotiees, as advocated by the literature* 

18 National Education Association and the American 
Pereonnel and Guidance Association, OP. cit.. p. 58-57* 
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2 . T a b l e XI 

In the Counselors' perception of their own role, 

among those who were not in a program for the gifted, two 

signlficancea were found* 

Item 7 was as follows: 

"How ehould the counselor function in the planning of 

the Advanced Placement Program in your school?" 

The response was Category A whioh indieated that the 

Counselor ehould pertieipate actively* Reference has been 

cited on page eighty, supporting the role of the Counselor 

in the area of the Advanced Placement Program* Thie was in 

oontra-distinctlon to the opinion given by Counaelore in a 

program, Table X. 

Item 22 was as followa: 

"How ehould the counselor function in the orientation 

program for teachera of gifted students?" 

The response wae Category A whereby the Counselor waa 

to be an active participant. Again, this was in contra­

distinction to the opinion given by those Counselors in a 

program* 
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3. Summary 

a Table X 

Since no program was in operation it was to be 
e 

expected that ideal practices would have been omitted. 

b Table XX 

The Counselors' perception, among those not in a 

program, indieated that they perceived their function to be 

that of an aetive partieipant. Such wae in keeping with the 

literature* However, due to the dearth of eignifieent diff­

erences, the writer oould not infer e positive interpretation* 

Counselors, who were in a program for the gifted, 

defined their role as that of a consultant* The writer wae 

aware of the differencee but the reasons for thie difference 

would not have been a part of thie study. However, many 

hypotheses oould have been offered or at least assumed. 

Since the ̂ ouneelors were not in a program, perhaps 

their ideas or knowledge of their role have not been suffi­

ciently crystal!ted. 



SUMMARY AND CONCLUSIONS 

1. Resume of Results 

A Prineipala and Counselors in a Program 

A negative interpretation has been given of the Frin-

olpala* and Counselors' perception, through expreesed opinion, 

in defining the role of the Counselor in a program for the 

gifted* 

Among the Principala, the differences were not signi­

ficant, with the exoeptlon of one* 

Among the Counselors, their role was thought to be 

that of a oonaultant while the literature advocated their 

role to be that of a participant. 

Accordingly, the sub-hypotheses that no significant 

differencea between the Principals and Counselors in a pro­

gram for the gifted, in defining the role of the Couneelor, 

must be rejected in part and not rejected in part. 

B Principals and Counaelore out of a Program 

A negative Interpretation has alao been given of the 

Principals1 and Counselors' perception, through expressed 

opinion, in defining the role of the Counselor out of a pro­

gram for the gifted. 
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Outside of a single exception, the differences were 

not significant relative to the principala. 

No significant differenees were found relative to 

the Counselors* 

Accordingly, the sub-hypotheses that no significant 

differences between the Principala and Counselors, out of a 

program for the gifted, in defining the role of the Coun­

selor, must be rejected in part and not rejected in part* 

C Principals in and out of a Progren 

A negative interpretation haa been given of the Prin­

eipala' perception, through expreaaed opinion, In defining 

the role of the Couneelor in and out of a program for the 

gifted* 

The Principals in a program allocated the Counselor's 

role to have been that of a non partieipant, which the litera­

ture haa not supported. 

The Principals out of a program indicated the opposite. 

They placed the role of the Counselor as an sctive participant 

in agreement with the literature. 

Accordingly, the sub-hypotheses that no significant 

differencee between Principals in and out of a program for 

the gifted, in defining the role of the Counselor, must be 

rejected in part and not rejected in part* 
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D Counselors in end out of a Program 

A negative interpretation haa been given of the Coun­

selors' perception, through expressed opinion, in defining 

the role of the Counselor In and out of a program for the 

gifted* 

The Counselors, in a program, advocated their own 

role to have been that of a consultant* The literature has 

not supported this concept. 

The Counselors, out of a program, advocated their 

role to have been that of a participant. However, only two 

significances were found* 

Accordingly, the sub-hypotheses that no significant 

differences between Counselors in and out of a program for 

the gifted, in defining the role of the Couneelor, must be 

rejected in part and not rejected in part* 

2. Presentation of Conclusions 

Generally, the role of the Couneelor, aa perceived by 

Principals and Counaelore, both in and out of a program for 

the gifted, waa not defined, according to the literature* 

Speolfleally the following distinctions have been 

made: 

A Principals and Counselors In a program for the 
gifted did not define the role of the Couneelor. 

B Principals and Counselors out of a program for the 
gifted did not define the role of the Couneelor* 
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C Principala in a program did not define the Coun­
eelor' s role while Principals out of a program 
did* 

D Counselora in a program did not define their role 
while Counselors out of a program did. 

According to the rationale of this investigator, with 

support of the literature, the role of the Couneelor, in an 

ideal manner, would oonelst in the selection of Category "A" 

for the twenty-two items in Section III of the questionnaire* 

Therefore, the hypotheses, that the role of the 

Counselor, in and out of a program for the gifted, is not 

eignificantly different aa perceived by Principals and Coun­

aelore may be generally upheld* 

Specifically, this hypothesis must be rejected in 

part and not rejected in part* 

3. Recommendations 

The following recommendations, resulting from thie 

study, have been presented in an effort to help strengthen 

programs for the gifted in Catholic seeondary echools for 

boys in Hew York State: 

A That an established policy be put into effect for the 
adoption of specific and acceptable practiees in a 
program for the gifted* 

B That a clarification be made of the role played by 
Prineipala and Couneelora and that such be defined* 

C That schools begin a program of experimentation* 
D That schools intensify the training of their Counselors 

on a professional level. 
E That a apecial committee, representing a program for the 

5ifted, be established which would represent the admin-atratlon, the counseling staff and the teaehing staff. 
F That evaluation and follow-up be initiated. 
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Bishop Fal lon High School 
O B L A T E F A T H E R S 

1 2 3 8 Main Street R»- Georje H. Momn, OJ4.I. 

Buffalo 9 , New York 0-J«*» IWt«» 

Dear Principal : 

With the passing of each day we seem to hear and read more about the gifted student on the 
secondary level . Pr incipals and their staffs are becoming more conscious of the exceptional 
student. Many of our Catholic secondary schools have initiated special programs for the gifted 
in an effort to help their bright pupils . Unfortunately, very l i t t le research has been undertaken 
in our school system. If more s tudies were made, perhaps our programs for the gifted would 
improve. As a priest-educator it i s my conviction that our Pr incipals and Guidance Counselors 
could make a substant ial contribution for the advancement of special education. 

In accord with these convictions I am turning to you, the Principal , for your a s s i s t ance . With 
your experience, background and training I am sure your response would be respected a s well 
a s followed. I feel, moreover, that you would be interested in the research I am undertaking to 
define the role of the counselor in programs for the gifted. Such a definition would not only 
a s s i s t your school but would further the progress of programs for the gifted in our Catholic 
schools of New York State. 

Although the enclosed questionnaire i s lengthy, every effort has been made to present the 
enclosed in such a fashion that very l i t t le time will be taken from your busy schedule. Would 
you be kind enough to complete th is study which i s intended for the Principal , whether you have 
a program for the gifted or not? Also, p lease have your Guidance Counselor complete his ques­
tionnaire, independently, for the value of the study, whether you have a program for the gifted 
or not. The copy in pink i s for you, the Principal . The copy in blue i s for your Guidance Coun­
selor. Each of you i s requested to make separate returns. If more than one counselor functions 
in your school , p lease have the Director answer the questionnaire. 

The Principal i s asked to return the counselor ' s questionnaire provided no counselor 
functions in his school . You are requested to return both your own and the Guidance Counselor ' s 
quest ionnaires if your school i s co-educational. 

Each questionnaire has a code number which i s known only to me. This will allow me to 
contact an individual school should the necess i ty ar ise . Be assured that the returned information 
will remain str ict ly confidential under all c i rcumstances. 

With my experience as President of the Western New York Catholic Guidance Council and 
responsible participation in the New York State Association of Deans and Guidance Personnel , 
New York State Counselors Associat ion, Western New York Personnel and Guidance Associat ion 
and Cathol ics in APGA, I feel strongly that this study will influence the role of the counselor in 
programs for the gifted a s found in Catholic Boys High Schools of New York State . 

May I enlist your cooperation in asking that the enclosed questionnaires be returned a s 
soon a s poss ib le? Self addressed, stamped envelopes have been enclosed. Thank you very much 
for your cooperation. 

Yours in J C and 

JLOA4£(T. n\Gn<L«*~t 0«>l.,. 9 -VJLOA.4C U • ">-<"* 
A J ReidGeorge H. Moreau, O.M.I. 



THE ROLE OF THE COUNSELOR IN PROGRAMS FOR THE GIFTED 
IN CATHOLIC BOYS HIGH SCHOOLS OF NEVl YORK STATE 

This questionnaire is being sent to PRINCIPALS of Catholic Boys High Schools of New York State to 
determine the role of the counselor in programs for the gifted. 

PLEASE NOTE 
If a program for the gifted does exist in your school, please reply in all three Sections, I, II, and III. 

If a program for the gifted does not exist in your school, please reply in Section I (answering in terms 
of how you think the practice would function if it did exist in your school) and also, Section III. 

CHECK ONE 
( ) A program for the gifted does exist in our school — reply in Sections I, II, and III. 

( ) A program for the gifted does not exist in our school — reply in Sections I and III. 

DEFINITION OF TERMS 
Program for the gifted:— Any organized system of education for gifted students of 120 IQ and higher, 

taught by one or more teachers, with the approval of the principal. 

Guidance counselor:— One who assists students in a school on an organized and professional bas­
is within the framework of educational, vocational, personal or moral guidance, 
with the approval of the principal. 

( 
( 
( 
( 

) 
) 
) 
) 

SECTION I 
Please check only one of the four which best applies to your program. 

1. Has your school developed a policy for the gifted? 

(a) Yes, it is followed 100% of the time 
(b) Yes, it is followed about 50% of the time. 
(c) The policy has been developed but it i s not followed. 
(d) Our school has no such policy for the gifted. 

2. Does your school have a trained counselor who functions in the capacity at least half of the school 
day (here we refer to one who has been trained professionally in guidance or psychology)? 

(a) Yes, our counselor performs guidance duties at least half of the school day. ( ) 
(b) No, our counselor does not perform guidance duties at least half of the school day. ( ) 
(c) We have a professionally trained guidance counselor but he does not perform guidance duties 

in our school. ( ) 
(d) We have no one professionally trained in the field of guidance. ( ) 

3. Does the school budget include provisions for the gifted in your school? 

(a) Our school budget includes special provisions for the gifted and it is used in its entirety for 
such a purpose. 

(b) Our school has a special budget for the gifted but only 50% of it is used for this purpose 
(c) Our school has a special budget for the gifted but it is not used. 
(d) We have no special budget for the gifted. 

4. Is special equipment available for use in teaching the gifted? 

(a) Yes, it is available and is used 100% of the time, when needed. 
(b) It is available but used about 50% of the time, when needed. 
(c) It is available but not used. 
(d) No special equipment is available. 

( 
( 
( 
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( 
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) 
) 

) 
) 
) 
) 



5. Is the system of marking used for evaluating the achievement of the gifted different from that used 
with other students? 

(a) Yes, the passing mark of gifted students is 85% or better. ( ) 
(b) Yes, but differs from the above. ( ) 
(c) Yes, but the system fluctuates and the policy is not a standard one. ( ) 
(d) No, all students are marked according to the same system. ( ) 

6. Is there special articulation between the elementary and high school to avoid overlapping or the 
creation of gaps in the educational program for the gifted? 

(a) Yes, such special articulation for the gifted is a deliberate, well planned part of our 
school program. ( ) 

(b) Yes, however it is not effected in an organized manner. ( ) 
(c) No, however articulation is general and applies to all equally. ( ) 
(d) No special articulation exists whatsoever nor is there a regular program of articulation. ( ) 

7. Is there special articulation between the high school and colleges with special reference to the . 
gifted? 

(a) Yes, such special articulation between the high school and the college is a deliberate, well 
planned part of our school program. 

(b) Yes, however it is not effected in an organized manner. 
(c) No, however articulation is general and applies to all equally. 
(d) No special or regular program of articulation exists whatsoever. 

8. Does the school participate in the College Entrance Examination Advanced Placement Program? 

(a) The school has a formal, organized class, with a trained teacher who prepares such students. 
(b) The school has an informal class with a trained teacher. 
(c) The students prepare themselves for the Advanced Placement Program without a teacher. 
(d) The school does not participate in the Advanced Placement Program. 

9. Have provisions been made in your school for the identification of the gifted? 

(a) Provisions on an organized basis of the principal, counselor and teacher relationship exists. 
(b) Identification is made by the principal. 
(c) Identification is unorganized, accidental. 
(d) No identification is made. 

10. Do your gifted students attend summer sessions in programs for the gifted? 

(a) Yes, such classes are held in our own system. 
(b) Yes, such classes are held in the public school system. 
(c) Yes, the class is held on a college campus. 
(d) No, they do not. 

11. Are gifted students exempt from final examinations? 

(a) Yes, if they attain a predetermined mark. 
(b) Exempt automatically. 
(c) Exempt by teacher recommendation only. 
(d) They are not exempt. 

12. Does the school call in specialists in which gifted students are often interested (engineers, etc.)? 

(a) Outside specialists are a part of our school program and they visit during school hours. 
(b) Outside specialists are a part of our school program but they visit after school hours. 
(c) Gifted students must seek our specialists themselves as their own responsibility. 
(d) No program exists. 
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13. Are gifted students encourages to assist other learners? 

(a) Yes, such gifted students are looked upon as an integral part of the program and they operate 
on a scheduled basis. 

(b) These gifted students only assist students who are failing. 
(c) The contribution by gifted students toward other learners is voluntary and operates in an 

informal setting and not scheduled by the principal. 
(d) No, they do not assist other learners. 

14. Are gifted students excused from courses required of other students? 

(a) Yes. ( ) 
(b) Yes, provided they have scored sufficiently high on an achievement test which measures 

the area of this subject. ( ) 
(c) If they study the subject privately. However they must take the examination. ( ) 
(d) No. ( ) 

15. How are the gifted students grouped? 

(a) They are grouped together for each subject. ( ) 
(b) Gifted students are totally grouped for everything such as classes, gymnasium, laboratory 

work, etc. ( ) 
(c) Gifted students are grouped for certain courses according to their aptitudes. ( ) 
(d) No special grouping exists. ( ) 

16. How does enrichment for gifted students take place? 

(a) Classroom teachers divide their classes into smaller units. 
(b) Enrichment for the gifted is stimulated on an individual basis. 
(c) Enrichment for the gifted functions outside the classroom, after school. 
(d) No enrichment takes place for the gifted. 

17. Do teachers devote more time to the less able than to the gifted? 

(a) Yes, the less able receive more time from teachers. ( ) 
(b) Yes, but in individual cases only. ( ) 
(c) The same amount of time is given to all. ( ) 
(d) No, they do not. ( ) 

18. Do teachers devote more time to the gifted than to the other students? 

(a) Yes. ( ) 
(b) The same amount of time is given to all. ( ) 
(c) Yes, but in individual cases only. ( ) 
(d) No, they do not. ( ) 

19. Are gifted students assigned teachers with special training which training is not usually found 
in teachers of average students? 

(a) Yes, gifted students are under the supervision of all specially trained teachers. ( ) 
(b) Gifted students are under the supervision of some specially trained teachers. ( ) 
(c) Gifted students are under the supervision of one specially trained teacher. ( ) 
(d) Gifted students are under no teacher who has been trained to teach the gifted. ( ) 

20. Are gifted students encouraged to do independent research and study in the laboratories? 

(a) Yes, they do independent research frequently (frequently refers to at least twice a week). ( ) 
(b) Yes, however the students seldom do independent research (seldom refers to at least 

twice a month). ( ) 
(c) The students are encouraged, but fail, to do independent research. ( ) 
(d) No, they are not encouraged to do independent study and research. ( ) 
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21. Are gifted students encouraged to do independent research and study in the library? 

(a) Yes, they do independent research frequently (frequently refers to at least twice a week). ( ) 
(b) Yes, however the students seldom do independent research (seldom refers to at least 

twice a month). 
(c) The students are encouraged but fail to do independent research. 
(d) No, they are not encouraged to do independent study and research in the library. 

22. Are special seminar groups available for the gifted? 

(a) Special seminar groups operate as part of the program for the gifted. 
(b) These groups meet on an informal basis but not too frequently (vg — once a semester). 
(c) These groups meet on an informal basis but frequently (vg - at least once a week). 
(d) No special seminar groups are avilable. 

23. Are gifted students given opportunities to serve as assistants in the laboratory? 

(a) Yes, they assist the teacher as part of the school program. 
(b) Yes, but only when the student asks if he may assist. 
(c) Yes, but this participation is not creative (vg - he does not set up the lab nor does he 

take charge of the materials). 
(d) No, they do not. 

24. Are gifted students permitted to complete their high school work in less than the usual number 
of years? 

(a) Yes, the administration is enthusiatic toward this. 
(b) Yes, however the administration only permits it. 
(c) Yes, but the administration only tolerates this. 
(d) No. 

25. Are gifted students given homework different from that given other students? 

(a) Yes, their assignments are different in both quantity and quality. 
(b) Yes, but their assignments differ only in the quantity. 
(c) Yes, but their assignments differ only in quality. 
(d) No. 

26. Are gifted students provided with a wider variety of reading materials than that provided for 
less able students? 

(a) Yes, classroom teachers refer students to a special section of the library for gifted 
students as part of the school program. 

(b) Yes, classroom teachers recommend the gifted to a special section on a voluntary basis. 
(c) The student uses special readings on his own initiative. 
(d) No, they are not. 

2/ . Are teachers of the gifted given additional time to prepare for the teaching of the gifted? 

(a) They carry fewer teaching hours and have adequate time. 
(b) They have fewer teaching hours but additional study hall assignments or other duties. 
(c) They have a greater teching load than regular classroom teachers. 
(d) No additional time is given to these teachers of the gifted to prepare for their classes. 

28. Is there a special in-service program for teachers of the gifted? 

(a) A special in-service program for teachers of the gifted is held each year before school begins. 
(b) A special in-service program for teachers of the gifted is given with regularity (vg - at least 

twice a month, each month). 
(c) An in-service program for the teaching of the gifted is on a voluntary, informal and unorganized 

basis. 
(d) No.. 
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29. Are teachers of the gifted provided with special consultant services? 

(a) Yes, special consultants come to the school with regularity (vg - at least twice a month). ( ) 
(b) Yes, special consultants come to the school on occasion (vg - at least once every six months). ( ) 
(c) Special consultants are available but the teacher must take the initiative and visit the 

consultant. ( ) 
(d) No. ( ) 

SECTION II 
DIRECTIONS: Please reply ONLY if a program for the gifted exists in your school. 

Rate the practice in terms of how successful you are finding the practice to be in your high school. 

Circle " A " - if very successful (75-100% of the time). 
Circle " B " - if moderately successful (about 50% of the time). 
Circle " C " - if successful to only a limited degree (about 25% of the time). 
Circle " D " - if unsuccessful. 

PLEASE NOT E 

If one or more of the following practices do not exist in your school situation please do not circle any of the 
letters A, B, C, or D. 

A B C D 1. How successful has your policy for the gifted been? 

A B C D 2. How successful has your counselor been in the program for the gifted? 

A B C D 3. How successful has your school budget been in its provisions for the gifted? 

A B C D 4. How successful has your special equipment been in the teaching of the gifted? 

A B C D 5. How successful has the system of marking been which is used for evaluating the 
achievement of the gifted but which is different from that used with other students? 

A B C D 6. How successful is the special articulation between the elementary and high school 
which avoids overlapping or the creation of gaps in the educational program for the 
gifted? 

A B C D 7. How successful is the special articulation between the high school and Colleges with 
special reference to the gifted? 

A B C D 8. How successful is the school's participation in the College Entrance Examination 
Advanced Placement Program? 

A B C D 9. How successful have been the provisions which were made in your school for the iden­
tification of the gifted? 

A B C D 10. How successful have your gifted students been who attend summer sessions in programs 

for the gifted? 

A B C D 11. How successful has the policy been of exempting students from final examinations? 

A B C D 12. How successful has the program been of calling in specialists in whom gifted students 
are often interested (engineers, etc.)? 



A B C D 13. How successful have gifted students been in assisting other learners? 

A B C D 14. How successful have gifted students been who are excused from courses required of 

other students? 

A B C D 15. How successful has your method of grouping gifted students been? 

A B C D 16. How successful has your program of enrichment for gifted students been? 

A B C D 17. How successful has your program for the gifted been when teachers devote more 

time to the less able than to the gifted? (With the assumption that such a philosophy 
serves in the greater interest of the student body as a whole.) 

A B C D 18. How successful has your program been of teachers who devote more time to the gift­
ed than to other students? 

A ° C D 19. H O W successful have teachers with special training been which training is not 
usually found in teachers of average students? 

A B C D 20. How successful has your program been of encouraging gifted students to do indepen­
dent research and study in the laboratories? 

A B C D 21. How successful has your program been of encouraging gifted students to do indepen­
dent research and study in the library? 

A B C D 22. How successful are your special seminar groups which are available to the gifted? 

A B C D 23. How successful has your program been in giving gifted students the opportunity to 
serve as assistants in the laboratory? 

A B C D 24. How successful has your program been of permitting gifted students to complete their 
high school work in less than the usual number of years? (Students who begin the pro­
gram but do not finish must be considered in this evaluation of success.) 

A B C D 25. How successful has your program been of giving homework to the gifted that is differ­
ent from that given to other students? 

A B C D 26. How successful has your program been in providing a wider variety of reading materials 
than that provided for less able students? 

A B C D 27. How successful has your program been in giving teachers of the gifted additional time 
to prepare for the teaching of the gifted? 

A B C D 28. How successful has your program been in providing a special in-service program for 
teachers of the gifted? 

A B C D 29. How successful has your program been in providing teachers of the gifted with special 
consultant services? 



SECTION III 
The PRINCIPAL is asked to respond to each of the following questions which are concerned with the role and 
degree of participation by the counselor in programs for the gifted. 

DIRECTIONS: If a program for the gifted exists within your school please reply in Column I. If such a program 
does not exist, please respond in Column II, indicating how you think the counselor should func­
tion if such a program did exist. 

Circle " A " - if the counselor should actively participate with the principal, assistant prin­
cipal, and/or curriculum coordinator. 

Circle " B " — if the counselor should function only as a consultant. 

Circle " C " — if the counselor alone should be responsible. 

Circle " D " — if the counselor should not participate in the practice or if you feel this is definite­
ly not a part of his function. 

COLUMN I COLUMN II 

A B C D 1. How should the counselor function in the development of a A B C D 
policy in programs for the gifted in your school? 

A B C D 2. How should the counselor function in determining the scope A B C D 
and degree of the counseling and guidance program for the 
gifted in your school? 

A B C D 3. How should the counselor function in the identification of the A B C D 
gifted in your school? 

A B C D 4. How should the counselor function in the scheduling of cour- A B C D 
ses for the gifted? 

A B C D 5. How should the counselor function in the development of an A B C D 
enriched program for the gifted in your school? 

A B C D 6. How should the counselor function in the selection of special A B C D 
materials used by classroom teachers in programs for the gift­
ed in your school? 

A B C D 7. How should the counselor function in the planning of the A B C D 
Advanced Placement Program in your school? 

A B C D 8. How should the counselor function in assisting parents of the A B C D 
gifted in your school? 

A B C D 9. How should the counselor function when the necessity arises A B C D 
that a student be changed from the gifted section because of 
low or inadequate achievement? 

A B C D 10. How should the counselor function in interpreting the program A B C D 
for the gifted to the faculty in your school? 

A B C D 11. How should the counselor function in reporting the progress of A B C D 
gifted students? 



A B C D 

A B C D 

A B C D 

A B C D 

12. How should the counselor function in assisting teachers in 
their work with the gifted in your school? 

13. How should the counselor function in interpreting the program 
for the gifted in you'r school to the community? 

14. How should the counselor function in the development of artic­
ulation between the elementary and high school in reference to 
the gifted? 

15. How should the counselor function in the development of artic­
ulation between the high school and the colleges in reference 
to the gifted in your school? 

B 

B 

B 

B 

A B C D 

A B C D 

16. How should the counselor function in the relationship between 
the school and community agencies in the strengthening of your 
program for the gifted? 

17. How should the counselor function with outside consultants and 
specialists with reference to curriculum, educational and voca­
tional guidance in your program for the gifted? 

B 

B D 

A B C D 

A B C D 

A B C D 

A B C D 

A B C D 

18. How should the counselor function when the program for the gift- A B 
ed in your school must be changed or modified? 

19. How should the counselor function in the evaluation of programs A B 
for the gifted? 

20. How should the counselor function in the selection of students A B 
in programs for the gifted? 

21. How should the counselor function in in-service programs for A B 
teachers of gifted students? 

22. How should the counselor function in the orientation program A B 
for teachers of gifted students? 

Do you wish to receive a summary of this study? yes ( ) 
no ( ) 

Will the results of this study be seriously weighed either to 
improve the program in your school for the gifted or to initi­
ate a program for the gifted? 

yes ( ) 
no ( ) 



Bishop Fallon High School 
O B L A T E F A T H E R S 

1238 Main Street **•• Geo^e H. Mo»«u, O.M.I. 

Buffalo 9, New York Q u i J " c e D™c t o t 

Dear Fellow Counselor: 

Our guidance journals and newslet ters are constantly reporting on the gifted student. So 

much has been written on the relationship of the exceptional student to the principal, t eachers , 

administrators, and curriculum planning. One urgent need, which needs to be explored, especia l ­

ly in Catholic education, i s the role of the counselor in programs for the gifted. So l i t t le has 

been done in this area. 

As a priest-counselor, I firmly believe that your response to the enclosed questionnaire can 

be of inestimable value. As we know, the counselor plays a vital part in this special phase of 

education. It i s unfortunate that our position, to date, has been a confused and inaccurate one. 

If programs for the gifted are to progress and prosper, clarification of the counselor ' s role i s 

absolutely necessary. I feel certain that you will be interested in the resul ts of th is study. 

The enclosed questionnaire i s indeed very lengthy. However, every effort has been made to 

make it practical in order that you, the counselor, will take but a few moments from a busy 

schedule. Would you be kind enough to complete the enclosed whether you have a program for 

the gifted or not? In the letter to your Principal I did request that the questionnaires be complet­

ed independently, for the value of the study. The copy in pink is for the Principal and the one in 

blue is for you, the counselor. P lease make separate returns. 

Each questionnaire has a code number which i s known only to me. This will allow me to 

contact an individual school should the necess i ty ar ise . Be assured that the returned information 

will remain strictly confidential under all circumstances. 

With my experience as President of the Western New York Catholic Guidance Council and 

responsible participation in the New York State Association of Deans and Guidance Personnel , 

New York State Counselors Association, Western New York Personnel and Guidance Associat ion 

and Cathol ics in APGA, I feel strongly that this study will influence the role of the counselor 

in programs for the gifted a s found in Catholic Boys High Schools of New York State. 

As a fellow priest-counselor may I enlist your cooperation in asking that the enclosed ques­

tionnaire be returned a s soon as possible? A self addressed, stamped envelope i s enclosed. 

Thank you very much for your cooperation. 

Yours in JC and MI 

Rev. Getorge H. Moreau, O.M.I. ' 



THE ROLE OF THE COUNSELOR IN PROGRAMS FOR THE GIFTED 
IN CATHOLIC BOYS HIGH SCHOOLS OF NEW YORK STATE 

This questionnaire i s being sent to COUNSELORS of Catholic Boys High Schools of New York State to deter­
mine the role of the counselor in programs for the gifted. 

PLEASE NOTE 
If a program for the gifted does exist in your school, please reply in all three Sections, I, II, and III. 

If a program for the gifted does not exist in your school, please reply in Section I (answering in terms 
of how you think the practice would function if it did exist in your school) and also, Section III. 

CHECK ONE 
( ) A program for the gifted does exist in our school -reply in Sections I, II, and HI. 

( ) A program for the gifted does not exist in our school — reply in Sections I and III. 

DEFINITION OF TERMS 
Program for the gifted:- Any organized system of education for gifted students of 120 IQ and higher, 

taught by one or more teachers, with the approval of the principal. 

Guidance counselor:— One who assists students in a school on an organized and professional bas­
is within the framework of educational, vocational, personal or moral guidance, 
with the approval of the principal. 

SECTION I 
Please check only one of the four which best applies to your program. 

1. Has your school developed a policy for the gifted? 

(a) Yes, it is followed 100% of the time ( ) 
(b) Yes, it is followed about 50% of the time. ( ) 
(c) The policy has been developed but it is not followed. ( ) 
(d) Our school has no such policy for the gifted. ( ) 

2. Are you a trained counselor who functions in the capacity at least half of the school day (here we 
refer to one who has been trained professionally in guidance or psychology)? 

(a) Yes, I do perform guidance duties at least half of the school day. ( ) 

(b) No, I do not perform guidance duties at least half of the school day. ( ) 

(c) I am a professionally trained guidance counselor but I do not perform guidance duties in ( ) 
our school. 

3. Does the school budget include provisions for the gifted in your school? 

(a) Our school budget includes special provisions for the gifted and it is used in its entirety for 
such a purpose. 

(b) Our school has a special budget for the gifted but only 50% of it is used for this purpose 
(c) Our school has a special budget for the gifted but it is not used. 
(d) We have no special budget for the gifted. 

4. Is special equipment available for use in teaching the gifted? 

(a) Yes, it is available and is used 100% of the time, when needed. 
(b) It is available but used about 50% of the time, when needed. 
(c) It is available but not used. 
(d) No special equipment is available. 
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Is the system of marking used for evaluating the achievement of the gifted different from that used 
with other students? 

(a) Yes, the passing mark of gifted students i s 85% or better. ( ) 
(b) Yes, but differs from the above. ( ) 
(c) Yes, but the system fluctuates and the policy is not a standard one. ( ) 
(d) No, all students are marked according to the same system. ( ) 

Is there special articulation between the elementary and high school to avoid overlapping or the 
creation of gaps in the educational program for the gifted? 

(a) Yes, such special articulation for the gifted is a deliberate, well planned part of our 
school program. ( ) 

(b) Yes, however it is not effected in an organized manner. ( ) 
(c) No, however articulation is general and applies to all equally. ( ) 
(d) No special articulation exists whatsoever nor is there a regular program of articulation. ( ) 

Is there special articulation between the high school and colleges with special reference to the 
gifted? 

(a) Yes, such special articulation between the high school and the college is a deliberate, well 
planned part of our school program. 

(b) Yes, however it is not effected in an organized manner. 
(c) No, however articulation is general and applies to all equally. 
(d) No special or regular program of articulation exists whatsoever. 

Does the school participate in the College Entrance Examination Advanced Placement Program? 

(a) The school has a formal, organized class, with a trained teacher who prepares such students. 
(b) The school has an informal class with a trained teacher. 
(c) The students prepare themselves for the Advanced Placement Program without a teacher. 
(d) The school does not participate in the Advanced Placement Program. 

Have provisions been made in your school for the identification of the gifted? 

(a) Provisions on an organized basis of the principal, counselor and teacher relationship exists. 
(b) Identification is made by the principal. 
(c) Identification is unorganized, accidental. 
(d) No identification is made. 

Do your gifted students attend summer sessions in programs for the gifted? 

(a) Yes, such classes are held in our own system. 
(b) Yes, such classes are held in the public school system. 
(c) Yes, the class is held on a college campus. 
(d) No, they do not. 

Are gifted students exempt from final examinations? 

(a) Yes, if they attain a predetermined mark. 
(b) Exempt automatically. 
(c) Exempt by teacher recommendation only. 
(d) They are not exempt. 

Does the school call in specialists in which gifted students are often interested (engineers, etc.)? 

(a) Outside specialists are a part of our school program and they visit during school hours. 
(b) Outside specialists are a part of our school program but they visit after school hours. 
(c) Gifted students must seek our specialists themselves as their own responsibility. 
(d) No program exists. 
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13. Are gifted students encourages to assist other learners? 

(a) Yes, such gifted students are looked upon as an integral part of the program and they operate 
on a scheduled basis. 

(b) These gifted students only assist students who are failing. 
(c) The contribution by gifted students toward other learners is voluntary and operates in an 

informal setting and not scheduled by the principal. 
(d) No, they do not assist other learners. 

14. Are gifted students excused from courses required of other students? 

(a) Yes. ( ) 
(b) Yes, provided they have scored sufficiently high on an achievement test which measures 

the area of this subject. ( ) 
(c) If they study the subject privately. However they must take the examination. ( ) 
(d) No. ( ) 

15. How are the gifted students grouped? 

(a) They are grouped together for each subject. ( ) 
(b) Gifted students are totally grouped for everything such as classes, gymnasium, laboratory 

work, etc. 
(c) Gifted students are grouped for certain courses according to their aptitudes. 
(d) No special grouping exists. 

16. How does enrichment for gifted students take place? 

(a) Classroom teachers divide their classes into smaller units. 
(b) Enrichment for the gifted is stimulated on an individual basis. 
(c) Enrichment for the gifted functions outside the classroom, after school. 
(d) No enrichment takes place for the gifted. 

17. Do teachers devote more time to the less able than to the gifted? 

(a) Yes, the less able receive more time from teachers. 
(b) Yes, but in individual cases only. 
(c) The same amount of time is given to all. 
(d) No, they do not. 

18. Do teachers devote more time to the gifted than to the other students? 

(a) Yes. 
(b) The same amount of time is given to all. 
(c) Yes, but in individual cases only. 
(d) No, they do not. 

19. Are gifted students assigned teachers with special training which training is not usually found 
in teachers of average students? 

(a) Yes, gifted students are under the supervision of all specially trained teachers. ( ) 
(b) Gifted students are under the supervision of some specially trained teachers. ( ) 
(c) Gifted students are under the supervision of one specially trained teacher. ( ) 
(d) Gifted students are under no teacher who has been trained to teach the gifted. ( ) 

20. Are gifted students encouraged to do independent research and study in the laboratories? 

(a) Yes, they do independent research frequently (frequently refers to at least twice a week). ( ) 
(b) Yes, however the students seldom do independent research (seldom refers to at least 

twice a month). ( ) 
(c) The students are encouraged, but fail, to do independent research. ( ) 
(d) No, they are not encouraged to do independent study and research. ( ) 
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21. Are gifted students encouraged to do independent research and study in the library? 

(a) Yes, they do independent research frequently (frequently refers to at least twice a week). ( ) 
(b) Yes, however the students seldom do independent research (seldom refers to at least 

twice a month). 
(c) The students are encouraged but fail to do independent research. 
(d) No, they are not encouraged to do independent study and research in the library. 

22. Are special seminar groups available for the gifted? 

(a) Special seminar groups operate as part of the program for the gifted. 
(b) These groups meet on an informal basis but not too frequently (vg — once a semester). 
(c) These groups meet on an informal basis but frequently (vg — at least once a week). 
(d) No special seminar groups are avilable. 

23. Are gifted students given opportunities to serve as assistants in the laboratory? 

(a) Yes, they assist the teacher as part of the school program. 
(b) Yes, but only when the student asks if he may assist. 
(c) Yes, but this participation is not creative (vg — he does not set up the lab nor does he 

take charge of the materials). ( ) 
(d) No, they do not. ( ) 

24. Are gifted students permitted to complete their high school work in less than the usual number 
of years? 

(a) Yes, the administration is enthusiatic toward this. 
(b) Yes, however the administration only permits it. 
(c) Yes, but the administration only tolerates this. 
(d) No. 

25. Are gifted students given homework different from that given other students? 

(a) Yes, their assignments are different in both quantity and quality. 
(b) Yes, but their assignments differ only in the quantity. 
(c) Yes, but their assignments differ only in quality. 
(d) No. 

26. Are gifted students provided with a wider variety of reading materials than that provided for 
less able students? 

(a) Yes, classroom teachers refer students to a special section of the library for gifted 
students as part of the school program. 

(b) Yes, classroom teachers recommend the gifted to a special section on a voluntary basis. 
(c) The student uses special readings on his own initiative. 
(d) No, they are not. 

2/ . Are teachers of the gifted given additional time to prepare for the teaching of the gifted? 

(a) They carry fewer teaching hours and have adequate time. 
(b) They have fewer teaching hours but additional study hall assignments or other duties. 
(c) They have a greater teching load than regular classroom teachers. 
(d) No additional time is given to these teachers of the gifted to prepare for their classes. 

28. Is there a special in-service program for teachers of the gifted? 

(a) A special in-service program for teachers of the gifted is held each year before school begins. ( 
(b) A special in-service program for teachers of the gifted is given with regularity (vg — at least 

twice a month, each month). 
(c) An in-service program for the teaching of the gifted is on a voluntary, informal and unorganized 

basis. 
(d) No* 
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29. Are teachers of the gifted provided with special consultant services? 

(a) Yes, special consultants come to the school with regularity (vg — at least twice a month). ( ) 
(b) Yes, special consultants come to the school on occasion (vg — at least once every six months). ( ) 
(c) Special consultants are available but the teacher must take the initiative and visit the 

consultant. ( ) 
(d) No. ( ) 

SECTION II 
DIRECTIONS: Please reply ONLY if a program for the gifted exists in your school. 

Rate the practice in terms of how successful you are finding the practice to be in your high school. 

Circle "A" - if very successful (75-100% of the time). 
Circle "B" - if moderately successful (about 50% of the time). 
Circle "C" - if successful to only a limited degree (about 25% of the time). 
Circle "D" - if unsuccessful. 

PLEASE NOTE 

If one or more of the following practices do not exist in your school situation please do not circle any of the 
letters A, B, C, or D. 

A B C D 1. How successful has your policy for the gifted been? 

A B C D 2. How successful have you been in the program for the gifted? 

A B C D 3. How successful has your school budget been in its provisions for the gifted? 

A B C D 4. How successful has your special equipment been in the teaching of the gifted? 

A B C D 5. How successful has the system of marking been which is used for evaluating the 
achievement of the gifted but which is different from that used with other students? 

A B C D 6. How successful is the special articulation between the elementary and high school 
which avoids overlapping or the creation of gaps in the educational program for the 
gifted? 

A B C D 7. How successful is the special articulation between the high school and Colleges with 
special reference to the gifted? 

A B C D 8. How successful is the school's participation in the College Entrance Examination 
Advanced Placement Program? 

A B C D 9. How successful have been the provisions which were made in your school for the iden­
tification of the gifted? 

A B C D 10. How successful have your gifted students been who attend summer sessions in programs 

for the gifted? 

A B C D 11. How successful has the policy been of exempting students from final examinations? 

A B C D 12. How successful has the program been of calling in specialists in whom gifted students 
are often interested (engineers, etc.)? 



C D 13. How successful have gifted students been in assisting other learners? 

C D 14. How successful have gifted students been who are excused from courses required of 
other students? 

C D 15. How successful has your method of grouping gifted students been? 

C D 16. How successful has your program of enrichment for gifted students been? 

C D 17. How successful has your program for the gifted been when teachers devote more 

time to the less able than to the gifted? (With the assumption that such a philosophy 
serves in the greater interest of the student body as a whole.) 

C D 18. How successful has your program been of teachers who devote more time to the gift­
ed than to other students? 

C D 19. H O W successful have teachers with special training been which training is not 
usually found in teachers of average students? 

C D 20. How successful has your program been of encouraging gifted students to do indepen­
dent research and study in the laboratories? 

C D 21. How successful has your program been of encouraging gifted students to do indepen­
dent research and study in the library? 

C D 22. How successful are your special seminar groups which are available to the gifted? 

C D 23. How successful has your program been in giving gifted students the opportunity to 
serve as assistants in the laboratory? 

C D 24. How successful has your program been of permitting gifted students to complete their 
high school work in less than the usual number of years? (Students who begin the pro­
gram but do not finish must be considered in this evaluation of success.) 

C D 25. How successful has your program been of giving homework to the gifted that is differ­
ent from that given to other students? 

C D 26. How successful has your program been in providing a wider variety of reading materials 
than that provided for less able students? 

C D 27. How successful has your program been in giving teachers of the gifted additional time 
to prepare for the teaching of the gifted? 

C D 28. How successful has your program been in providing a special in-service program for 
teachers of the gifted? 

C D 29. How successful has your program been in providing teachers of the gifted with special 
consultant services? 



SECTION III 
The COUNSELOR is asked to respond to each of the following questions which are concerned with the role and 
degree of participation by counselor in programs for the gifted. 

DIRECTIONS: If a program for the gifted exists within your school please reply in Column I. If such a program 
does not exist, please respond in Column II, indicating how you think the counselor should func­
tion if such a program did exist. 

Circle " A " - if the counselor should actively participate with the principal, assistant prin­
cipal, and/or curriculum coordinator. 

Circle " B " — if the counselor should function only as a consultant. 

Circle " C " — if the counselor alone should be responsible. 

Circle " D " — if the counselor should not participate in the practice or if you feel this is definite­
ly not a part of his function. 

COLUMN I COLUMN II 

A B C D 1. How should the counsebr function in the development of a A B C D 
policy in programs for the gifted in your school? 

A B C D 2. How should the counselor function in determining the scope A B C D 
and degree of the counseling and guidance program for the 
gifted in your school? 

A B C D 3. How should the counselor function in the identification of the A B C D 
gifted in your school? 

A B C D 4. How should the counselor function in the scheduling of cour- A B C D 
ses for the gifted? 

A B C D 5. How should the counselor function in the development of an A B C D 
enriched program for the gifted in your school? 

A B C D 6. How should the counselor function in the selection of special A B C D 
materials used by classroom teachers in programs for the gift­
ed in your school? 

A B C D 7. How should the counselor function in the planning of the A B C D 
Advanced Placement Program in your school? 

A B C D 8. How should the counselor function in assisting parents of the A B C D 
gifted in your school? 

A B C D 9. How should the counselor function when the necessity arises A B C D 
that a student be changed from the gifted section because of 
low or inadequate achievement? 

A B C D 10. How should the counselor function in interpreting the program A B C D 
for the gifted to the faculty in your school? 

A B C D 11. How should the counselor function in reporting the progress of A B C D 
gifted students? 



B C D 12. How should the counselor function in assisting teachers in 
their work with the gifted in your school? 

B C D 13. How should the counselor function in interpreting the program 
for the gifted in your school to the community? 

B C D 14. How should the counselor function in the development of artic­
ulation between the elementary and high school in reference to 
the gifted? 

B C D 15. How should the counselor function in the development of artic­
ulation between the high school and the colleges in reference 
to the gifted in your school? 

B C D 16. How should the counselor function in the relationship between 
the school and community agencies in the strengthening of your 
program for the gifted? 

B C D 17. How should the counselor function with outside consultants and 
specialists with reference to curriculum, educational and voca­
tional guidance in your program for the gifted? 

B C D 18. How should the counselor function when the program for the gift­
ed in your school must be changed or modified? 

B C D 19. How should the counselor function in the evaluation of programs 
for the gifted? 

B C D 20. How should the counselor function in the selection of students 
in programs for the gifted? 

B C D 21. How should the counselor function in in-service programs for 
teachers of gifted students? 

B C D 22. How should the counselor function in the orientation program 
for teachers of gifted students? 

Do you wish to receive a summary of this study? yes ( ) 
no ( ) 

Will the results of this study be seriously weighed either to 
improve the program in your school for the gifted or to initi- yes ( ) 
ate a program for the gifted? no ( ) 
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Table III,- Dlffereneee In Roaponao to Items and tho Cate­
gory Concerned between Prineipala and Counaelore 
In a Program for the Gifted, Section I* 

Classification 

P 
C 

P 
C 

P 
C 

P 
c 

p 
c 

p 
c 

p 
c 

p 
c 

p 
c 

p 
c 

p 
c 

p 
e 

p 
c 

Item 

1 

2 

3 

k 

5 

6 

7 

0 

9 

10 

11 

12 

13 

A 

16 
12 

a 
3 
5 
6 

7 
1 
1 

0 
2 

5 
7 

9 
9 

17 
17 

0 
0 

0 
1 

2 
6 

0 
k 

B 

1 
k 
2 

0 
0 

2 
5 

2 
3 

2 
2 

8 
6 

6 
5 

1 

3 
3 

0 
0 

6 
3 

a 

Category 
c 

0 
0 

0 
0 

0 
0 

0 
0 

2 
3 

6 
6 

2 
3 

1 
1 

0 
0 

7 
11 

0 
1 

2 
3 

6 

D No response 

0 
0 

0 
0 

18 
13 

13 
6 

16 
11 

12 
7 

6 
2 

5 
3 

0 
0 

11 

k 
21 
16 

10 
6 

k 
k 

1 
1 

0 
0 

0 
0 

0 
0 

0 
0 

1 
1 

0 
0 

0 
0 

0 
0 

0 
0 

0 
0 

1 
0 

0 
0 



APPBSDIX 2 113 

Table III Continued*- Differenees in Response to Items and 
the Category Concerned between Prin­
eipala and Counselors in a Program 
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k 

I 
k 
3 

5 
5 
5 
6 

10 
5 
9 
8 

6 
7 

2 
3 

1 
0 

15 
11 

6 
8 

k 
2 

B 

0 
1 

12 
7 

12 
7 

1 
5 
7 
5 
11 
8 

6 
10 

11 
9 

2 
1 

2 
3 

1 
2 

1 
0 

8 
5 

1 
2 

Category 
c 

0 
0 

6 
6 

2 

k 
12 
5 
9 
6 

1 
0 

3 
3 

1 
1 

2 
3 

1 
3 

0 
0 

3 

k 
3 

0 
1 

D Ho 

20 
16 

1 
1 

1 
0 

I 
0 
1 

k 
k 

2 
0 

0 
0 

11 
7 

i 
19 
16 

1 
k 

1 
2 

15 
13 

response 

0 
0 

0 
0 

3 
3 
1 
1 

0 
1 

0 
0 

0 
0 

0 
0 

0 
0 

1 
1 

0 
0 

0 
0 

2 
0 

1 
0 
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Table III Continued** Differenees in Response to Items and 
the Category Concerned between Prin­
eipala and Counaelore in a Program 
for the Gifted, Section 1. 

Classification 

P 
C 

P 
C 

Item 

28 

29 

A 

0 
0 

1 
0 

B 

0 
0 

2 
1 

Category 
C 

I 
1 
7 

D 

13 
12 

17 
10 

No response 

1 
0 

0 
0 
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Table IV.- Differencea in Response to Iteme and the Category 
Concerned between Principals and Counselors in a 
Program for the Olfted, Section II**** 

Classification 

P 
C 

P 
C 

p 
c 

p 
c 

p 
c 

p 
c 

p 
c 

p 
c 

p 
c 

p 
c 

p 
c 

p 
c 

Item 

1 

2 

3 

k 

5 

6 

7 

8 

9 

10 

11 

12 

A 

ia 
k 
17 
2 

3 
2 

6 
2 

1 
2 

0 
0 

5 
2 

9 
0 

17 
9 

0 
6 

0 
1 

2 
0 

B 

k 
12 

k 
11 

0 
k 
2 
U 
2 
0 

2 u 
8 
9 

6 
7 

u 
9 

3 
5 

0 
1 

6 
6 

Ca 
c 

0 
2 

0 
3 

0 
k 
0 
5 

2 
5 

6 
3 

2 
1 

1 
5 

0 
0 

7 
3 

0 
l 

2 
U 

tegory 
D Ko 

0 
0 

0 
0 

18 
3 

13 
2 

16 
1 

12 
2 

6 
1 

5 
2 

0 
0 

11 
0 

21 
1 

10 
2 

response 

1 
0 

0 
2 

0 
5 

0 
5 

0 
10 

i 
9 

0 
5 

0 
k 
0 
0 

0 
k 
0 
1U 

l 
6 

a Very successful practices. 
b unsuccessful practices.. 
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Table IV Continued** Differencea in Reaponse to Items and the 
Category Concerned between Principala 
and Counselora in a Program for the 
Oifted, Section II*»D* 

C lasalfloatlon 

P 
c 

p 
c 

p 
c 

p 
c 

p 
c 

p 
c 

p 
c 

p 
c 

p 
c 

p 
c 

p 
c 

p 
c 

p 

c 
p 
c 

Item 

13 

14 

15 

16 

17 

16 

19 

20 

21 

2a 

23 

2k 

25 

26 

A 

0 
3 
1 
0 

2 
7 

I 
k 
0 

5 
3 

5 
l 

10 
l 

9 
1 

6 
3 

2 
0 

1 
0 

15 
7 

6 
8 

B 

8 
6 

0 
k 

12 
8 

12 
9 

1 

k 
7 
5 

11 
6 

6 
7 

11 
6 

2 
1* 

2 
2 

1 
1 

1 

k 
8 

5 

Category 
C 

9 
3 

0 
0 

6 
2 

2 

k 
12 
3 

9 
1 

1 
1 

I 
1 
6 

2 
2 

1 
k 

0 
1 

2 

1 

D 

0 

20 
0 

1 
1 

1 
0 

3 
2 

0 
0 

k 
1 

2 
2 

0 
1 

11 
0 

15 
2 

19 
1 

1 
0 

1 
0 

No response 

0 
6 

0 

14 
0 
0 

3 
1 

1 
9 

0 
9 

0 
9 

0 

4 
0 
2 

0 
9 

1 
10 

0 
15 

0 

5 
2 

k 
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Table IV Continued*- Differences in Reaponse to Items and the 
Category Concerned between Prineipala 
and Counselora in a Program for the 
Oifted, Section II*'** 

Class i f icat ion 

P 
C 

P 
C 

p 
C 

Item 

27 

26 

29 

A 

i 
0 
0 

1 
0 

B 

1 
3 
0 
1 

2 
2 

Category 
C 

0 
0 

7 
k 
1 
k 

D No 

15 
2 

13 
1 

17 
2 

response 

1 
11 

1 
12 

0 
10 
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Table V** Differencea in Reaponae to Items and the Category 
Concerned between Principals and Counselors in a 
Program for the Oifted, Seotion III* 

Classification 

P 
C 

p 
C 

p 
0 

p 
C 

p 
C 

p 
C 

p 
0 

p 
c 

p 
c 

p 
c 

p 
c 

p 
c 

p 
c 

p 
c 

Item 

1 

2 

3 

k 

5 

6 

7 

8 

9 

10 

11 

12 

13 

24 

A 

14 n 
16 
14 

7 
13 

10 
k 
10 
7 

5 
3 

10 
8 

13 
10 

6 
7 

9 
8 

9 
9 

5 
5 

7 
7 

7 
6 

B 

5 
6 

2 

10 
k 

\ 

7 
10 

10 
9 

5 
8 

2 
11 
11 

k 
9 

3 
7 
9 
11 

I 
I 

Category 
0 

0 
0 

1 
0 

1 
0 

0 
0 

0 
0 

1 
1 

0 
0 

3 
1 

2 
0 

1 
0 

3 
1 

3 
0 

k 
0 

2 
0 

D No reaponae 

2 
1 

2 
0 

2 
1 

7 
5 

k 
1 

* 

5 
2 
2 
1 

2 
0 

6 
1 

5 
1 

4 
2 

k 
2 

5 
3 

0 
0 

0 
0 

1 
0 

0 
0 

0 
0 

1 
0 

1 
0 

0 
0 

0 
0 

1 
0 

1 
0 

0 
0 

1 
1 

2 
1 
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Table V Continued*- Differencea in Reaponae to Items and the 
Category Concerned between Principals 
and Counselora in a Program for the 
Oifted, Section III* 

:t!|lj'i
l,

li":CT i»"••,••••.••,.; • » - -

Classlflostion 

P 
C 

P 
C 

9 
C 

P 
C 

P 
C 

P 
C 

p 
C 

p 
c 

Item 

15 

16 

17 

18 

19 

20 

21 

22 

A 

12 

5 
6 
6 
8 
9 

8 
9 

9 
9 
9 
11 

i 
7 
k 

•"',„•• t :,•„,; 

B 

2 
10 
8 
9 

. 

11 
8 

7 
7 

7 
7 

6 
11 

6 
11 

:::,.: a. M'f mar, 
Category 
C 

k 
2 

k 
0 

k 
2 

0 
0 

0 
1 

1 
0 

0 
0 

0 
0 

D No 

2 
1 
2 
2 

k 
1 

2 
1 

k 
1 
u 
0 

8 
1 

6 
2 

response 

1 
0 

1 
1 

1 
0 

0 
0 

1 
0 
0 
0 

3 
1 
2 
1 
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Table VI*- Differencea in Reaponae to Items and the Category 
Concerned between Principals and Counselors out 
of a Program for the Gifted, Section I* 

Classification 

P 
c 

p 
c 

p 
c 

p 
c 

p 
c 

p 
c 

p 
c 

p 
c 

p 
c 

p 
c 

p 
0 

p 
c 

p 
c 

p 
c 

Item 

1 

2 

3 

k 

5 

6 

7 

8 

9 

10 

11 

12 

13 

14 

A 

0 
1 

6 
9 

0 
1 

0 
0 

0 
0 

1 
1 

1 
1 

1 
1 

6 
12 

0 
0 

0 
1 

\ 

0 
0 

1 
0 

B 

2 
1 

5 
7 

0 
0 

0 
2 

0 
0 

0 
0 

3 
1 

2 
2 

5 
0 

2 
1 

0 
0 

3 
2 

2 
1 

0 
0 

Category 
c 

2 
2 

1 
1 

0 
0 

0 
0 

2 
3 

5 
3 

0 

5 
3 

2 
5 

2 
2 
0 

2 
0 

14 
12 
1 
2 

D No 

17 
13 

9 
0 

21 
16 

21 
15 
19 
14 

15 
13 

10 
7 

13 
11 

2 
0 

16 
12 

19 
16 

12 
10 

I 
19 
15 

response 

0 
2 

0 
2 

0 
2 

0 
2 

0 
2 

0 
2 

0 
2 

0 
2 

0 
2 

0 
2 

0 
2 

0 
2 

0 
2 

0 
2 
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Table VI Continued** Differenees in Response to Items and the 
Category Concerned between Prineipala 
and Counselors out of a Program for tho 
Gifted, Section I* 

Claaaifieatlon 

P 
c 

P 
c 

p 
c 

p 
c 

p 
0 

p 
c 

p 
c 

p 
c 

f 
G 

P 
C 

P 
0 

p 
c 

p 
c 

t 
c 
p 
c 

Item 

15 

16 

17 

18 

19 

20 

21 

22 

23 

2k 

25 

26 

27 

26 

29 

A 

3 
3 

1 
2 

k 
3 

0 
0 

0 
1 

1 
1 

3 
3 

0 
1 

I 
0 
0 

2 
2 

0 
1 

0 
1 

0 
0 

0 
0 

B 

1 
2 

11 
7 

6 
6 

10 
4 
1 
1 

12 
11 

12 
11 

5 
3 

2 
1 

1 
1 

0 
0 

6 
9 

0 
0 

0 
1 
0 
1 

Category 
C 

8 
6 

I 
7 
U 
8 
6 

1 
1 

5 
2 

3 
2 

1 
3 

2 

0 
0 

i 
7 
4 

0 
0 

3 
3 
2 
6 

D No 

9 
6 

k 
3 

2 
4 
3 
7 
19 
14 

3 
3 

I 
14 
10 
12 
6 

20 
16 

15 
11 

6 
3 

20 
16 

17 
13 
16 
9 

response 

0 
2 

2 
2 

0 
2 

0 
2 

0 
2 

0 
2 

0 
2 

1 
2 

0 
2 

0 
2 

1 
2 

0 
2 

1 
2 

1 
2 

3 
3 
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Table VII.- Differencea in Reaponae to Iteme and the Category 
Concerned between Prineipala and Counselors out 
of a Program for the Oifted, Section III* 

. 

Claaslfloation 

P 
C 

P 
0 

P 
C 

p 
C 

p 
c 

p 
c 

p 
c 

p 
c 

p 

c 
p 
c 

p 
c 

p 
c 

p 
c 

p 
0 

Item 

1 

2 

3 

k 

5 

6 

7 

8 

9 

10 

11 

12 

13 

14 

A 

19 
15 

17 
13 

14 
13 

12 
10 

15 
10 

8 
6 

14 

11 
9 

Ik 
10 

13 
12 

12 
9 

8 
7 

13 
11 

14 
9 

B 

1 
2 

3 
3 

k 
2 

5 
5 

5 
7 

10 
8 

6 
2 

k 
3 

5 
5 

7 
5 

k 
k 

11 
10 

6 

5 
4 
6 

Category 
C 

0 
0 

0 
1 

2 
2 

3 
2 

0 
0 

1 
0 

0 
1 

i 
1 
2 

0 
0 

I 
1 
0 

1 
1 

1 
1 

D No 

0 
0 

0 
0 

0 
0 

0 
0 

0 
0 

1 
2 

0 
0 

0 
1 

0 
0 

0 
0 

1 
0 

0 
0 

0 
0 

1 
1 

response 

1 
2 

1 
2 

1 
2 

1 
2 

1 
2 

1 
3 

1 
2 

1 
2 

1 
2 

1 
2 

1 
2 

1 
2 

1 
2 

1 
2 
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Table VII Continued*- Differencea in Reaponse to Itoms and the 
Category Concerned between Prinoipala 
and Counaelors out of a Program for 
the Gifted, Section III* 

Classification 

P 
C 

P 
C 

P 

c 
p 

c 
p 

c 
p 

c 
p 
c 

p 
c 

Item 

15 

16 

17 

18 

19 

20 

21 

22 

A 

15 
10 

16 
9 

14 
11 

17 
13 

16 
13 

16 
11 

a 
12 
10 

B 

2 
5 

i 
it 
I 
it 
it 
6 

k 

I 

;.;:,:.,: mass 
Category 
c 

3 
2 

0 
0 

2 
1 

0 
0 

0 
0 

0 
2 

0 
0 

1 
1 

D 

0 
0 

1 
2 

0 
1 

0 
0 

0 
0 

0 
0 

0 
1 

0 
2 

No response 

1 
2 

1 
2 

1 
2 

1 
2 

1 
2 

1 
2 

1 
2 

1 
2 
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Table VIII.- Differences in Reaponse to Iteme and the Gate* 
gory Concerned With Principals in and out of a 
Program for the Oifted, Section I* 

Classification 

In 
Out 

In 
Out 

In 
Out 

In 
Out 

In 
Out 

in 
Out 

In 
Out 

In 
Out 

In 
Out 

In 
Jut 

In 
Out 

In 
out 

In 
Out 

In 
Out 

Item 

1 

2 

3 

k 

5 

6 

7 

8 

9 

10 

11 

12 

13 

14 

A 

16 
0 

"I 
3 
0 

6 
0 

1 
0 

0 
1 

5 
l 

9 
1 

xl 
0 
0 

0 
0 

2 
4 
0 
0 

1 
1 

B 

4 
2 

\ 

0 
0 

2 
0 

2 
0 

2 
0 

6 
3 

6 
2 

\ 

3 
2 

0 
0 

6 
3 

3 
2 

0 
0 

Category 
C 

0 
2 

0 
1 

0 
0 

0 
0 

2 
2 

6 
5 

2 
7 

1 
5 
0 
6 

7 
3 

0 
2 

2 
2 

9 

14 
0 
l 

D No 

0 
17 

0 
9 

18 
21 

13 
21 

16 
19 

12 
15 

6 
10 

5 
13 

0 
2 

11 
16 

21 
19 

10 
ir> 

k 
5 

20 
19 

reeponee 

1 
0 

0 
0 

0 
0 

0 
0 

0 
0 

1 
0 

0 
0 

0 
0 

0 
0 

0 
0 

0 
0 

1 
0 

0 
0 

0 
0 
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Table VIII Continued** Differencee in Response to Items and 
the Category Concerned With Prlnci* 
pale in and out of a Program for the 
Gifted, Section I* 

Classification 

In 
Out 

In 
Out 

In 
Out 

In 
Out 

In 
Out 

In 
Out 

In 
Out 

In 
Out 

m 
out 

In 
out 

In 
Out 

In 
Out 

In 
Out 

In 
Out 
In 
Out 

Item 

15 

16 

17 

18 

19 

20 

21 

22 

23 

24 

2$ 

26 

27 

28 

29 

A 

2 
3 

I 
k 
k 
5 
0 

5 
0 

10 
1 

9 
3 

6 
0 

2 
5 

1 
0 

15 
2 
6 
0 

4 
0 
0 
0 
1 
0 

B 

12 
1 

12 
11 

1 
8 

7 
10 

11 
1 

6 
12 

11 
12 

2 
5 

2 
2 

1 
1 

1 
0 

3 
8 

1 
0 

0 
0 
2 
0 

Category 
C 

6 
8 

2 
3 

12 
7 

I 
1 
1 

I 
1 
3 

2 
1 

1 
2 

0 
0 

4 
3 

4 
7 

0 
0 

7 
3 
1 
2 

D No 

1 
9 

1 
4 
3 
2 

0 
3 

4 
19 

2 
3 

0 
3 

11 
14 

15 
12 

19 
20 

1 
15 

1 
6 

15 
20 

13 
17 
17 
16 

reaponae 

0 
0 

3 
2 
1 
0 

0 
0 

0 
0 

0 
0 

0 
0 

0 
1 

1 
0 

0 
0 

0 
1 

2 
0 

1 
1 

1 
1 
0 
3 
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Table IX•- Differences in Reaponse to Items and the Category 
Concerned With Principals in and out of a Program 
for the Oifted, Seotion III* 

Category 
Classification 

In 
Out 

In 
Out 

In 
Out 

In 
Out 

In 
Out 

In 
Out 

In 
Out 

In 
Out 

In 
Out 

In 
Out 

In 
Out 

In 
Out 

In 
Out 

In 
Out 

Item 

1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

13 

14 

A 

14 
19 

16 
17 

7 
14 
10 
12 

10 
15 

I 
10 
14 

13 
11 

6 
14 
9 
14 
9 
12 

5 
8 

7 
13 

7 
14 

B 

5 
l 

2 
3 

10 

4 
4 
5 

7 
5 

10 
10 

5 
6 

I 
11 
5 
4 
5 

I 
9 
11 

5 
6 

5 
4 

c 
0 
0 

1 
0 

1 
2 

0 
3 
0 
0 

1 
1 

0 
0 

\ 

2 
1 

1 
1 

3 
3 

3 
1 

4 
l 

2 
1 

D 

2 
0 

2 
0 

2 
0 

7 
0 

4 
0 

4 
l 

5 
0 

2 
0 

2 
0 

6 
0 

5 
1 

4 
0 

4 
0 

5 
l 
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IX Continued*- Differences in Response to Items and tl 
Category Conoerned With Prineipala in 
and out of a Program for the Gifted, 
Seotion III. 

Category 
slfics-tisn Item A B C D No response 

In 
Out 

In 
Out 

In 
Out 

In 
Out 

In 
Out 

In 
Out 

In 
Out 

In 
Out 

15 

16 

17 

18 

19 

20 

21 

22 

12 
15 

6 
16 

8 
14 

8 
17 

9 
16 

9 
16 

lit 
7 
12 

2 
2 

6 
3 
4 
4 

l l 
3 
7 
4 
7 
4 
6 
6 

6 
7 

4 
3 
4 
0 

4 
2 

0 
0 

0 
0 

1 
0 

0 
0 

0 
1 

2 
0 
2 
1 

4 
o 

2 
0 

4 
o 

4 
o 

8 
0 

6 
0 

1 
1 
1 
1 

1 
1 

0 
1 

1 
1 

0 
1 

3 
l 
2 
1 
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Table X** Differences in Response to Items and the Category 
Concerned with Counselors in and out of a Program 
for the Gifted, SectlonI* 

Claaaification 

In 
Out 

In 
Out 

In 
Out 

In 
Out 

In 
Out 

In 
Out 

In 
Out 

In 
Out 

In 
Out 

In 
Out 

In 
Out 

In 
Out 

In 
Out 

In 
Out 

Item 

1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

13 

14 

A 

12 
1 

16 
9 

5 
1 

7 
0 

1 
0 

2 
1 

7 
1 

9 
1 

17 
12 

0 
0 

1 
1 

6 
5 

4 
0 
i 
0 

B 

5 
l 

2 
7 

0 
0 

5 
2 

3 
0 

2 
0 

6 
1 

5 
2 

1 
0 

3 
1 

0 
0 

3 
2 

4 
1 

1 
0 

Category 
C 

0 
2 

0 
1 

0 
0 

0 
0 

3 
3 

6 
3 

3 
8 

1 
3 

0 

5 
11 
4 
1 
0 

3 
0 

6 
12 

0 
2 

D No 

0 
13 

0 
0 

13 
16 

6 
15 

11 
14 
7 
13 

2 
7 

3 
11 

0 
0 

4 
12 
16 
16 

6 
10 

it 
16 
15 

response 

1 
2 

0 
2 

0 
2 

0 
2 

0 
2 

1 
2 

0 
2 

0 
2 

0 
2 

0 
2 

0 
2 

0 
2 

0 
2 

0 
2 
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Table X Continued*- Differences in Reaponse to Items and the 
Category Concerned with Counaelore in 
and out of a Program for the Gifted, 
Section I* 

Category 
Claasificatioi 

In 
Out 

In 
Out 

In 
Out 

In 
out 

In 
Out 

In 
Out 

In 
Out 

In 
Out 

In 
Out 

In 
out 

In 
out 

In 
Out 

In 
Out 

In 
Out 
In 
Out 

n Item 

15 

16 

17 

18 

19 

20 

21 

22 

23 

24 

25 

26 

27 

28 

29 

A 

4 
3 

4 
2 

3 
3 

5 
0 
6 
1 

5 
1 

8 
3 

7 
1 

I 
0 
0 

11 
2 

8 
1 

2 
1 

0 
0 
0 
0 

B 

7 
2 

7 
7 

5 
6 

I 
8 
1 

10 
11 

9 
11 

1 
3 

3 
1 

2 
1 

0 
0 

5 
9 

2 
0 

0 
1 
1 
1 

C 

6 
6 

* 

i 
6 
6 

0 
1 

3 
2 
1 
2 

3 
3 

I 
0 
0 

I 
I 
1 
0 

6 
3 
7 
6 

P 
1 
6 

0 
3 

4 
4 
1 
7 

lit 
0 
3 

0 
1 

7 
10 
8 
8 

16 
16 

4 
11 

2 
3 

n 
12 
13 
10 
9 

No reaponse 

0 
2 

3 
2 
1 
2 

1 
2 

0 
2 

0 
2 

0 
2 

0 
2 

1 
2 

0 
2 

0 
2 

0 
2 

0 
2 

0 
2 
0 
3 



APPENDIX 2 130 

Table XI*- Differencea in Response to Items and the Category 
Concerned with Counselors in and out of a Program 
for the Gifted, Section III* 

Claaaification 

In 
Out 

In 
Out 

In 
Out 

In 
Out 

in 
Out 

In 
Out 

In 
Out 

In 
Out 

In 
Out 

In 
Out 

In 
Out 

In 
Out 

In 
Out 

In 
Out 

Item 

1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

13 

14 

A 

11 
15 

14 
13 

13 
13 

4 
10 

7 
10 

3 
6 

8 
14 

10 
9 

7 
10 

6 
12 

9 
9 

5 
7 

7 
11 

6 
9 

B 

6 
2 

4 
3 

4 
2 

9 
5 

10 
7 

9 
8 

8 
2 

6 
3 

11 
5 

9 
5 
7 
4 
11 
10 

8 
5 
8 
6 

Category 
C 

0 
0 

0 
1 

0 
2 

0 
2 

0 
0 

1 
0 

0 
1 

1 
4 
0 
2 

0 
0 

1 

4 
0 
0 

0 
l 

0 
l 

D No 

1 
0 

0 
0 

1 
0 

5 
0 

1 
0 

5 
2 

2 
0 

1 
1 

0 
0 

1 
0 

1 
0 

2 
0 

2 
0 

3 
1 

response 

0 
2 

0 
2 

0 
2 

0 
2 

0 
2 

0 
3 

0 
2 

0 
2 

0 
2 

0 
2 

0 
2 

0 
2 

1 
2 

1 
2 
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Table XI Continued.- Differences in Reaponse to Items and the 
Category Concerned with Counselora in 
and out of a Program for the Oifted, 
Section III. 

Classification 

In 
Out 

In 
^ut 

In 
Out 

In 
Out 

In 
Out 

In 
Out 

In 
Out 

In 
Out 

Item 

15 

16 

17 

18 

19 

20 

21 

22 

A 

5 
10 

6 
9 

9 
11 

9 
13 

9 
13 

11 
11 

5 
12 

4 
10 

B 

10 

5 
9 
6 

6 

4 
8 
4 

7 

4 
7 
4 
11 
4 
11 

4 

- • „- r a.'.":." 

Category 
C D 

2 
2 

0 
0 

2 
1 

0 
0 

1 
0 

0 
2 

0 
0 

0 
1 

1 
0 

2 
2 

1 
1 

1 
0 

1 
0 

0 
0 

1 
1 

2 
2 

uo response 

0 
2 

1 
2 

0 
2 

0 
2 

0 
2 

0 
2 

1 
2 

1 
2 
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LIAISON COMMITTEES 

Southern Association 
Colleges and Secondary Schools 

Harris W Dean, Chairman 
A. D. Albright 

George J Oliver 
Joseph M. Johnston 

Jameson M. Jones 
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Rev. George H. Moreau, O.M.I. 
Missionary Oblates of Mary Immaculate 
St. Peter's Province 
443 Daly Avenue 
Ottawa, Ontario, Canada 

Dear Rev. Moreau: 

Dr. Bryan is out of town and will not return to Chicago 
until the end of March. Therefore, I will attempt to 
give you the desired information regarding "the gifted 
and the counselor." 

Presently, I am writing a publication which is designed 
to aid secondary schools in initiating and implementing 
a talent development program. One section of the book 
is devoted to a roles-function analysis of school per­
sonnel within the talent program. Therefore, I have 
gathered some material on the subject with which you are 
concerned. In addition, we are in the process of pub­
lishing a monograph by Dr. Frank S. Endicott on Guidance 
for the superior student. 

I am enclosing some bibliographical references; actually, 
the research in the field is scant. The only area which 
has received some attention is the one concerned with un-
derachievement and counseling. I hope the enclosed material 
is of some value to you. I will see that your name is in­
cluded on our mailing list so that you receive copies of 
our future publications. I am also sending, under separate 
cover, a copy of our sourcebook in the gifted student field: 
Working With Superior Students: Theories and Practices. 

If I can be of any further assistance to you, please do 
not hesitate to write to me. Good luck in your research 
activity and please inform us of your results in the field. 

Sincerely, 

June Sochen 
J 

JS/nbm 



T E A C H E R S C O L L E G E 

COLUMBIA UNIVERSITY 

NEW YORK 2 7 , N . Y. 

HORACE MANN-LINCOLN 
INSTITUTE OF SCHOOL 

EXPERIMENTATION 
March 31, 1961 

Reverend George H. Moreau 
Missionary Oblates of Mary Immaculate 
St. Peter's Province 
443 Daly Avenue 
Ottawa, Ontario 
Canada 

Dear Reverend Moreau: 

I have your letter of March 18. I do not know of any study in the 
area of "identifying the role of the secondary counselor in programs 
for the gifted." The National Education Association has recently 
published a pamphlet titled "Guidance for the Academically Talented Students 
It is pretty thin and certainly does not add anything in the way of 
research to the area. I try to keep abreast of research developments 
and can only say that I have not come across any study which deals with 
the same area. 

AHP/ps 

Very truly yours, 

A. Harry Paqeow 
Professor of Education 



APPENDIX k 

ABSTBACT OP 

aho Rô e, of t^e Counselor lfl Programs for the Gifted, 
in, Cafool^ Boys 'ftfa Schools ,ftfjff *<*** ^ » H A 

In this study* a questionnaire was uaed to survey all 

Catholie Boys High Schools of Mew York state, seventy-nine 

in number, to investigate the role of the Counselor in pro­

grams for the gifted* 

Although much haa been written on the gifted, tills 

Investigator found no evidence that any study had been 

attempted in defining the Counselor's role on the secondary 

level* 

The current literature served as the basis in 

determining the content of the instrument. The following 

comprised the core of the questionnaires 

1. section Z consisted of twenty-nine items 
denoting given practices with h sub­
divisions for eaoh item* Each sub­
division gave a greater specificity to 
the practioe, itself* 

2* Section II consisted of twenty-nine items 
denoting given practices with tho omission 
of the sub-divisions for eaoh item* Sec­
tion II was concerned with degrees of success* 

3* Section III consisted of twenty-two items which 
denoted the functions of the Counselor's role* 

1 George R* Moreau* O.I'.I., doctoral thesis presented 
to the School of Psychology and Education of the University 
of Ottawa* Ontario. Kay 1962* xi-135 p. 
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In essence, the following areas constituted the heart 

of the study based upon the questionnaire returns of forty-

two Principals and thirty-seven Counselorss 

1. froaontatlon and Discussion of Results between 
Principal.; and Counselors in a program for 
tho riftod and rrincipalu and Counselors out 
of a prograrr. for the gifted* 

2. Presentation and Discussion of Results between 
Principals in i.n& out of a program for the 
giftod L.n& Counselors in and out of a program 
for the • lifted. 

The hypothesis that the role of the Counselor, in and 

out of a program for the gifted, is not significantly dif­

ferent, as perceived by Principals and Counselors, was 

generally upheld. 

The statistical techniques consisted of chi- square 

and direct or exact probability when the latter was warranted* 

The role of the Counselor, operationally, and with 

support of the literature, consisted in the twenty-two func­

tions proposed in Section III of the questionnaire with ths 

Counselor participating actively in each* 

Six recommendations, resulting from the study, have 

been offered as a means of strengthening and improving pro­

grams for the Gifted in Catholic secondary schools for boys 

in Hew York State. That a policy be adopted by individual 

schools and that a clarification of the Principal's and 

Counselor's role be defined were the two most important recom­

mendations proposed* 


