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INTRODUCT ION

The origin of this study took place five years ago
when the invostigator initlated a modified program for the
gifted in his own school. The preparatory phase of having
planned this program and surveying the current literature
resulted in meny unsolved problems and areas of doudbt and
uncertainty into the role of the Counselor. Investiyation
into loeal programs for the gifted revealed no pattern of
uniformity or consisteney. /£ similerity of techniques and
practices was found wanting. A well formulated achool policy
was virtually non existent.

The following year, the writer addresaed the National
Catholic CGuidance Conference on the subject of programs for
the gifted. Due to such a large number of inquiries, the
issue of the Counselor's role became rore pronounced in the
mind of this writer.

Consequently, this study grew from the above men-
tioned incidents. The investigator felt a contribution to
the Catholioc guidance movement, and to the Counselor in
partioular, could be realized, at lesst in part,

With an increased emphasis being placed on programs
for the gifted, today, the shortage of professionally trained
personnel becoming more acutes, and the stress of increased
numbers of ecunselees, this study would appear to be appro-

priate as well as important. Noreover, the investigator was



INTRODUCT1ON ix

unable to uncover any study of &« similar nature such as has
been attempted hoerein., Additional sattempts were also made
in an effort to learn of studies directly related to the
theals topic, (Appendix 3),

The central and predominant feature of this inveastie
gation was to learn more about the role of the Counselor in
& progran for the gifted.

Having surveyed the literature, the questionnaire
was divided into the following ereas:

1. Section I eonsisted of twenty=-nine items denoting
given practices with !: sub-divisiona for cach
item. Each subedivision gave a greater speci-
ficity to the practlice, 1tself,

2. Section II consisted of twentye-nine items denot=-
ing given practices with the omission of the
subedivisions for ecach item. Sectlon II waa
concerned with degrees of success.

3. Section III consisted of twenty-two 1tems which
denoted the functions of the Counselor's role.

The survey included eighty Catholic sesondary schools
for boys in New York State. A percentage of seventy was
returned., Co-educational schools were not included in the
study, due to curriculun patterns and variation, Also, 'rine
cipaleCounselor positions wero excluded. As a result, the
following numbers of respondants were used:

l, Program for the gifted

A. Principals 21
B. Counselors 18
2. NOo program for the gifted

A. Principals 21
B. Counselors 19
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The procedures have been amplified in Chapter II,
LY PTRIMENTAL DESIGN,

The following areas, containcd in Chapters III and
IV, in exploring the role of the Counselor, have been expressed
quantitatively in the Tables and qualitatively in evaluating
the significant differences with the literature. Section 11I,
denoting the functions of the Counselor, was used to define
the Counselor's role with support from Sections [ and I1 when
warranted.

The statistical techniques of direct probabllity and
chi~ square were used to compute the significant differences
from the raw data found in Appendix 2,

In essence, Chapter IIi eontains the following:

1. Presontation and Discussion of Resulta between

Principals and Counselors in a Program for the

"}lftOdo

A. Sub=hypotheslis: that there are no signifi-
cant differences between the ’rincipals
and Counselors in a program for the
gifted in defining the role of the Coun=~
selore.

2. Presentation and Discussion of Rosults between

Principals snd Counselors out of a program

for the Gifted.

A, Subehypothesis: that there are no signifi-
cant di/ferences between rrincipals and
Counselors in a program for the gifted
in defining the role of the Counselor,

In essence, Chapter IV contains the followings

1. Presentation and Discussion of LKesults between

Principals in and out of a Progrem for the
Gifted.
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A. Subehypothesis: that there are no signifi-
cant differences between Principals in
and out of a program for the gifted in
defining thc role of the Counselor.

2+ Prgsentation and Discussion of Results between

Counselors in and out of & program for the

Gifted.

A, Sub=hypothesis: that thore are no signifi-
cant differences hbetween Counselors in
and out of a program for the gifted in
defining the role of the Counselor,

The ma jor hypothesis is:

The role of the Counselor in end out of a program for
the rifted is not significantly different as perceived by
Principals and Counselors.

The SUMMARY AND CJUNCLUSIONS consist of a resume of
the results of the arecas examined in Chapters II1I and IV,

The CURCLUSIUHES have been outlined and aix recormenda-~
tions have been presented.

Finally, the investigator has stressed the fact that
the core of this study econsisted singularly in an attempt to
define the role of the Counselor in a program for the gifted,
only. This study has not eveluated programs or studied the
prectices followed in such programs.

Judging from the literature, thec writer has conceived
the Counselor's role, in an ideal manner, as that of being an
active participant in the functions outiined in Section III

of the questionnaire.



CHAPTAR I
REVIEW OF THE LITLRATURE

The study of literaturc, pertaining to the gifted
student, in professional journals and research studies, has
evidenced an abundance of material in the ares of methods,
ocurriculum, administration and guidance services.

However, sources specifically pertaining to the role
of the counselor in programs for gifted studenis have been
virtually non existent, lMost often, what had been reported
was t0o0 genoral. And where application was made to the
counselor, it ovolved cut of inference. Yet, this should
not be too surprising. Guideance procrams in the United
States have not given proper or adequate attention to the
gifted student, let slone identify the role of the counselor
and establish his proper relationship with this type of
student., Bish's statement seems significant when he says:

The best eatimete and, perhaps, & very generous one
is that not more than five per ocent of all high
schools are making some special provision to encour=-
age able or superior students to develop their aca-
demic potential,

Whatever was done for the gifted student has been, 1in most

1 Charles E. B&lh. "Can We Provide a Retter Hvogram
for tho Ablo Studont? ’ g : t
o 8 8hog
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cases, the result of individual interest and planninge.
There has boen little effort to effect a program of action,
Significant is the 1958 National Catholic Educational Assoe-
ciation Convention report that "there were but 7 Catholie
schools in the 200 secondary schools in 31 States whose
pupils took the May 1957 Advanced Placement Ixaminations."?
Such could hardly be styled s&s a plan of revolutionary
advancement,

Although the counselor rst treat all with equality,
his status toward the gifted student 1a one of desree. The
approach of the counselor calls for & "more pursonsl), more
specific, and mors immediately practicel one (approach)."3
(The parenthesis is ours.) Purther, the relationship between
the counselor and the gifted student has been concretely
eladborated upon since: '

Currently the study of the gifted is in the first

stage of the oycle, and it is in this stage that the
children are subjected to unusual pressurais,

As teachera, parents and others climb on the cur-

rent bandwagon thero is the feeling that something

rust be done noyWe This spaasmodic pressure-when added
to the onos that gifted chlldren, by the very nature

2 gntionnl Catholie Educational Association, "The
Advanced Placement Progrem", National Catholic Hducational

Q%g%gisg§gn?§g;;g§;§, Wuahington, D. C., The Assoclation
2y VOde » liloe 1, Do 221,

3 John ¥, M. Rothney and Norbort 5. Koopman, "Guid-
ance ot the thtod' in Fifrty
4 t

on, rart II, The
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of their giftedness, meet at all times-makes their
g:f e a much more difficult process than it need
80 many have voiced and continue to voice their
opinion in the area of the gifted student and have presumed
to offer solutions, If the administrator and the principal
have inherited new problems from the expert, as well as the
uninformed, so also has the counselor encountered those
same problems. Our non=professional educators such as poli=-
tielans, active and retired militery personnel and successful
busineasmen have set the pace for so-called crash programs
for gifted students. As a result, counselors feel the pres-
sures commensurate with the times.>
In reviewing the literature, it seemed that the

contribution of the well-known Conant Rgggrgb caused school
authorities to look & bit more closely at the role of the
counselor in programs for the gifted. The writer knows of
no other source whioch contains aoc much direction, construc-
tive ideas and insight into the problems as does this work.
What has not been mentioned explicitly in defining this role
oan be logleally inferred. This Egport has served as a basic

h ibid., p. 355.
5 m.. pPe 356.

6 James B. Conant, The Amer izh School Today,
New York, MeoGraw-Hill, 1959, xi111-15,0 p.
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source for the writer. Before highlighting its contents,
the remark of John W. Gardner, President of the Carnegie
Cornoration of New YIork bears mention:
In the present report lr. Conant concentrates on
those improvements in curriculum and school organi-
zation which ean ngw be adopted with confidence by
any school asystem.

Due to the nature and importance of the Conant Heport,
the writer has structured the following pointa for considera=-
tion by the counselor in reviewing Section III which embraces
twenty-one recommendations for improving public secondary
education, Only pertinent recommendations have been used

and commented upon,
Resommendation l: THE COUNSELING SYSTEM

Articulation between the elementary and secondary
school 1.5 vital in the thinking of the author. The coune
selor-pupil ratio has been set at two hundred and fifty to
300 with the counselor opersting on & full-time basis.
Stress 1s given to & knowledge of teating. Close contact
should be made with the parents as well s the students,
With the use of tests and tescher evaluation, the counselor
should work out the student's eleciive program each year,

Recommendation 1s made to the oounselor to identify

gifted students, It should be school policy that the

T Iblﬂo. P. xii.
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sounseclor arrange the sequence of courses in the elective
programs of all students., I'lowever, the counseclor may only
operate within the framework of the school poliecy. The

main task of the counselor is to persuade parents of bright
chlildren that these youngsters gshould take advanced subjects.

Recormendation 2: INDIVIDUALIZwD PROGHRAMS

Every student should have an individualized program,
School policy will be followed by the counselor in setting
up said programs. If flexibility and school policy exist
in regard to the academicelly talented and a <ood puidance

service 1s available results will be seen.
Recormendation 3% REWUIRLD MOCRAMS FOR AIL

Although Conant eastablished the minimum, it must be
remcnbered that the Departments of Educstion, found in esch

State, will legislate the curriculum.

Regommend: ion Lt ABILITY ~HOUPINC

In BEnglish, American !listory, ninth grade algebra,
biology and physical science, thore should be at least three
types of classes- one for the morc abdle, another for the
average and another for the slow readers. This is not the
across-the~board grouping where students are in a particular

gsection in all courses.
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Today, grouping i1s a highly controversial arca.

itecommendation 9t THi PROGRANS OF THE ACADRMICALLY
THLENTED

A poliey in regard to elective programs for the
gifted should be enacted and thereby serve as a guldoe for
gounselors. Identification of these bright youngsters is
imperative. IExceptional promrens may be ~iven to tle indi-
vidual student in exceptional cases., Course difficulty
should be explained to parents by the counselor. Si-ultane
ecusly, he should decide if the student 1s not considered to
be academiocully talented.

Recormmendation 10: MIGTLY GIFTED PUPILS

Por highly gifted pupils, special arrangements seem
to be in order. These students who are in the top three per
cent of the student population mey not be sufficient in
mumber and consequently have no class. When this corditlon
exists, @ speciel guidance officer should be :ssignod &s &
tutor. Identification should begin in the seventh or eighth
grades or earlioer.

When these special students reach the twelfth yeer,
the Advanced Plscement Prorram would be 1deally suited for

them,
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Resommendation 113 TH: ACADEMIC INVNTORY

To learn more about the academically talented, an
scademic inventory is highly recommended. This technique
includes the percentage who went on to either four or two
year oollege programs, Perhaps it should also be published.

Caution would be in order lest the guidance progranm
be evaluated as & result. The poliey of the sshool will
determine the effectiveness of the guidance procram.

Recommendation 12: ORGANIZATION OF Tilii 8CHLIL DAY

The greater number of periods in the school day
allows the academically telented the opportunity for elective

courses.

Regormendation 13: PREREQUISITES FOR ADVANCED ACA=-
DEMIC CJURSES

In order to advance in successive academic eourses,

& standard should be in effect. Again, the school polioy
will determine this.

It is unfortunate that thias recommendation is not and
has not besen heeded. It presupposes teacher orlientation and
accaptance before its application to the student body and in
particular to the academically talented. In this area they
do suffer acadenically.
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Recommendation 1li: STUDENTS SHOULD NOT BE GIVEN A
paNK IN CLASS ACCULDIHG 70
THLIR TRADES IN ALl SUBJFCTS
It would seem thut this recommendation will be
adopted rather slowly due to the existing demands of the
colleges and universities. The possibility of ranking stu-
dents only in the constants might be & possidble solution,
provided the eriteria established by the National iasociation

of Secondary School Principals 1s adhered to.

Recormmendation 15: ACADEMIG HONOKS LIST

Students who receive honor grades should be recog-
nized. Incentive and motivation for the continued choice of
elective academic subjects mist be stirmulated.

Rgcommendetion 16: DLVELOPMENTAL KLEADING PROGRAM

Developmental reading yrogrems have strong appeal
for able students., They realige the subsequent need in col-
lege. The counselor and teachers of English, eapecially,
should participate.

Recommendation 17: SUMMiic SCHOOL

The bright and ambitious student should be allowed
to take advantage of the tuition free surmmoer instruction in
order to broaden their scope of elective subjects. HKepeaters

must not be the only cnes allowed to benefit from surmer
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school programs. Schools with limited personnel, limited
currisulum or students who wish to advance more rapidly will
benefit greatly. Parental counseling is implied in such a

program on the part of the counselor.

Regumendution 18: FOREIGN LANGUAGES

Counselors should urge a foursyear sequence of &
foreign language provided they are capable. Such mastery
must include the ability to read the literature published in
the language. In the case of a modern language the student
should be able to converse fluently and accurately,

The study of a language for two years is impractical.
Also, a movement hap boen widely adopted of initiating for=
eign language instruction in the lower grades.

Regommendatign 19: SCIENCL COURSALS

Ab1lity grouping 1s necessary in physical sclience or
biology. Different levels of courses scemed to be called
for in order to accommodate the superior student as well as

the average and slow learner,

Resommondntign 203 HOMLR.OMS

Homerooms should be a coross section of the school in
terms of abllity and vocational interest. The acadeuically
talented should not be grouped together in the homerooums.
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Recommaendation 21: TWELFPR=GRADE SOCIAL STUDIES

There should be a heterogeneous :roujing of students
in this inatance.

In the above recommendationg, the writer has taken
only sections where applicuation could be epplied to the
gifted student, Many of the items in the questionnaire have
been incorporated s s result of the Conant lgport. The role
of the Counselor in programs for the gifted seems to be much
more cohesive in using and following this source.

If not more than five per cent of our Country's
secondary schools do not havo provisions for the bright

8 the assumption 1s a logzical

student on an organized basis,
one that the role of the Counselor would not be thoroughly

explored, let alone defined. When the lational Education

Aggsoclation Invitational Conference on the Acedemically
Talented Secondary School Pupil? was held in February, 1958,

a surmmary of the various expert contributions by two hundred

outstanding educators presented valuadble data on the Coun=-

selor. However, the material wes presented as to engage the

8 Lyle Spencer, "ImplementationdTho Effestive Use of
Iduntificatlon Toohniqgos » lhe Ide aticv and iducation

ry Schoo wgahington.”n.}C.. Nationsl nducation Association.
ﬁoﬁrunry. i958. pe. 40,

9 lational Edneation An;ooiation. The Identi:ication
t ) den alen
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counselor in a functional role a&s the practice demanded.
The raeport was not a direst approach to his rele in programs
for the gifted but only by way of inferenso., The writer has
used this source rather conaistently in the preparation of
the present work, The President of Science Research Associ-
ates has well stated the question in his remarks concerning
identifications
By aystematic programs to help superior students,

I refor to schools which have well=-organized programs

to 1dentify these students, followed by guidance and

counsel ing programs to get these pupils pointed in the

right academie direction and the provision of faste

track courses that permit them to learn at & challeng-
ing pace while providing aound preparation for eollege.

e & & o @ & O 2 o & & O & & & & O © 2 8 S s 0 0 O e &

e o o that academically superior aschool children
algo need gpecial school help-is & thought that

requires a !Smploto change of mental set to gain
acceptance.

This educatavIl continues that superior students
must be taught by superior teachers which further irmlies
the necesslty of incroased school budgets. Thore is a lack
of adequete teacher preparation for these bright puplls, too.
He continucs with the thought that one last barrier, which
will hinder programs for the gifted, once they are selected,
1s that gomething dirferent (the underlining is ours) will

be done than with the other children., The suggestion of

10 Speneer, Qp, git., P LO=Ll.
11 Ibid., p. L4146,
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special provisions were individual sounseling or group
orientation programs. This nay pose difficulties asince
nearly half of the high schools even employ a counselor who
devotes as much as half-time to the guidance of all students
found in the school. Multietrack programs and enrichment
programs could be started. Even these exist in too few
numbers. Moreover, only the squivalent of eleven thousand
full-time counselors exist in the schools and help to ocon-
duct sueh programse Mr, Spencer offers six suggestions, one
of which is the appointment of one person to develop & program
for the gifted. Preference is given to the trained guidance
person. Also, inservice training programs must be brought
into focus. PFinally, superior students and their parents
should receive orientation.

Allen and his participants have emphasized the point
that "to develop successful programns for talented students,
sehool personnel must first look toward the adequacy of their
guidance tucllitioe."lz
ence is also made in the use of sommnity facilities. Con-

In assisting these students, refer=-

tact should be made with professionals and use them as
resources. These same people algo contend that:

Some sehools have been successful in developing
close liaison with colleges. Speclal courses may

12 James E, Allen, Jr. et %%. "Society's Re
b:liti and Means of Provialng for o’Academieally Ta{on:od"
ope. 61t., p. 53.
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bring direct eollege faculty contact to both stu-
dents and teachers. Some schools have provided
university and college sourses in the high school
for highly selected students, Others have arranged
for astudents to attend classes at the local collog!
or university while they are still in high school. 3

In discussing the use of the community, Abraham and
his committee contended that:

It a8 well to involve the community from the
beginning in the development of a program for the
acadenicelly talented. Parents, teachers, children
and commnity leaders should all understand the pro-
posal from the start, and suggestions {ﬁpm all groups
should be given careful consideration.

Once more, a school policy must firast be in operation

before such developments cen be undertaken,

Strang and her assoolates, in disocussing motivation,
have indigcated that most gifted children are underachievers
to some extent and that from fifteen to 25 per cent in moat
school systsms fasll into this category. In some schools,
it is even highur.ls Certainly the role of the counselor
in programs for the gifted has great implications in this
instance,

Referense is also made by this game group to the

effect that teacher expectansy of these gifted students may

13 Ibid., p. Ske

1l Willard Abraham g, al., "Developing Comnunity
Acceptanse of Programs for the Academically Talented", op.

eit., p. 56.

15 Ruth str ot "Motivat the Academicall
Talenved®, ope aites 5. ine 7
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bs 30 low that the students adopt the attitude of indiffer~
ence or laziness. Purther,  rading systems must also not
be forgotten. There must be a valid marking system. Jppore
tunities for special projects, independent study, use of
television, greater usse of libraries and laboratorics must
be utilized, Counselors should study eumlative records and
interview the parents as well as the ntnd.nts.16

Witty and Passow have written at length on the
rationale, planning, development and methods of assiatance
all of which involve the sikilla and training of a properly
qualifried counselor.l?

Goldberg and her assoclates have indicated helpful
procedures for lateral onrichment and enrichment in depth.
Concreto suggestions and recommendations have been identified
by th.m.ls Even though the counselor will play & minor role
in this area, the prerequisite still stands that a policy
mist first be operative.

Pressy and his participants have outlined the
strengths and weaknesses of acceleration. Workable sugges-
tions and how t0 put them into operation have been clearly

16 lm.' Pe 61.62.

17 Paul A, Witty et ey "Gulding the Education of
the Academically Talented rupil in American Secondary Schools”,

QP 01!.. Pe 63'70.

18 Miriam Goldberg ot. al., "Providing for the Aca-

dw}{;ﬁ%& Talented in the MNon-specialized Class", op. cit.
Pe Ll 5 1
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enumerated by this group.."9 Some points may seem revolue
tionary but they could first be put into operation on a
trial basias before bein; condemned.

Undoubtedly, many administrators have been fearful
of special groupings. Oliver et al. have helped to air this
problem, Sensible surrestions have boen made with reference
to the administration and teacher problems. They conclude
thaet the strengths outweigh t he uoakne:sea.zo

With reference to the preparetion, teaching and
development of the talanted astudent in knglish, !cwilliaus,
Thaler et al. have noted the importance of the guldance
progrem in assisting the teachoers of Lnglish. Administra=
tive recommendations indicatoc some of the procedures to be
adopted, Likewise the area of curriculum and teacher prep-
aration arc relegated to a place of great emphaais. It is
interesting to note the recommendation made of unglish
teachers:

The teacher of the academicslly talented in all

probadbility should himself be academically talented,
A fine subject matter background should be stres:ced,

which in English involves more than literature. The
teacher must heve the ability to teach expository and

19 S8idney .. Pressey et al., "Strengths &and heak-
nesses gr Accelorating the Academlically talented", op, oit.
Pe 73=T70,

20 Albert I, Oliver et al., "Strengths end Weak-
nesses of Special Oroupings %ar the Academically Talented",

gg’ cl!., Pe 18-82.
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oritical writing. ie should have a good background
in gemantics and linguisties and a firsterate lidberal
education in order to qakn the English eourse a vglid
part of the inter=relationship of the humanitios.

Bristow, Wilson et al. have brought out some very
cruclal recommendations within the framework of teuching
sclence to talented pupils., une point which 1s seldom found
in the litereture 1s the apJlication of flexibility. Some
pupils mature later than others. And since the spocified
prorram has already started, this is no reason why he should
be penalized. He should be allowed to enter the prosram
when the necessary qualifications heve become manifest.

Other fauctors such as the philosophy of the sclence
curriculum for the gifted; methods of instruction and tech=
nique; teucher ability and training and practicsal sugrestions
eontribute  resatly in defining one's program for the glrtod.gz

Conant, in his closing remarks of this conference on

The Identification and Education of the Acedecmically Talented
Student in the Amerlcan Secondary School, has spoken out

clearly for the use of counselors in working with ifted

2l Earl M, i‘cWilliams and rearl Thaler, "iducation of
the Academically Talented Secondary School Pupil in knglish",

9ps oit., p. 90=96,

22 William H, Bristow and Robert ¢, Wilscn, "kduca-
tion of the Academically Talented Secondary School rupil in
Science”, op, ait., p. 109-116,
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students and especially their parents.23

In 1960, snother valuable primary source appeared,
Administration Procedures and School Practices for the Aca-
demically Talented Student.zh Logically, ilhis should be
regarded as & primary source since it evolved out of & confer-
ence on October 28, 1958 wherein many experts, for the first
time, produced an ideal source for supurintendents of schools,
principels, community leaders and those allied with developing
programs for the academically talented. This work gives
detailed analysis of such arecs &8 & phllosophy for programs
for the gifted, planning, ldentification, acceleration,
grouping, onrichment, guidance and counseling and administra-~
tive practices. Examples of school progrems presently in
operation or development give the reader mich food for thought.

The entire text has implications for the role of the
counselor in these programs. OJnce more, the writer feels
obliged in streasing that this text has not been specifically
written for the purpose of exemplifying the role of the

eounselor.

23 James B, Conant, “"Conference Summary", The Identi-

fication and Fducation of t Acaedemlically Talent Studen
rican Secondary School, op. ecit., p. 136.

2l Yational pducation Assocliation and the National
Assoclation of Secondary=School Principals, A

L gtratio
g;g%gﬁgggg 2§Q School Praetices for the Acades cally .alented
Student, Washington, D. C., The Associations, 1360, 52& Pe
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Chapter seven, Counseling and Guidance, offers a

limited insight into the problems confronting the coune
25

selor, Referance is made to the rationalet

If these noeds (services) are recognized for
children in general, they clesrly extend to the
gifted portion of the school population., The fact
that a student has above~average academic ability
or special talents placing him above the average
level of school performance by no means indicates
that he does not need guidance. Indeed, because of
his special nature and the problems often deriving
therefrom, he may be in even greater need of gulid-
ance services than are many of his average class-
mates. Part of the broad enrichment sought for
gifted cstldren. then, 1s an enriched guidence
pProgramn,

For those who offer objection or refuse outrightly
to recognise the counselor's part in the program, reference
is made wherein scounselors play an important role in the
administration, inecluding the program for gifted chlldren.

Gifted students should be made aware of their ability,
their responsibility and their potentielity., The talented
student wishes to be accepted by his classmates. He may play
down his talent if he thinks he will not be recognized by his
peers, Such a person needs help from & counselor. The util-
ization of school and family resources in the area of motiva-
tion and the need for achievement requires specialised help,

also,

25 ;bigo. Pe 95-1160
26 Ibid., p. 95.
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Hason has offered seven recormendations for the
guidance of talented students as a result of his studies
centered around achievement.Z?

The following 1s offered as a general procedure for
effective work with bright students:

The guldance offort of the school, then, as it
relates to gifted children, is four-fold. First, it
involves teachers a&s well as guidance specialists.
Second, it involves the parents as well as the gifted
children themselves. When the program is properly
oriented to take account of these multiple factors,
it can play 1its fullest role in the over-all enriched
pro designed to meot the speclal ﬂ@°ds of the
gifted boys and girls in our schools.

Laycock supports the contention thet parents of the
gifted children play the most significant role in the total
process 0of developing the specisl talents of these young
pooplo'29 His approach is a very understanding and thorough
one to this vastly important problem of special educetion.

Pritchard offers constructive advice for counselors

in thelir work with parents of gifted chlldren. She maintains

27 Leslie J. Nason, gc%goq;g achioveument of Gifted

E%fa_gggggl %ggﬁgntg, Loa Angeles, University of Southern

ifo » 1958, pe 92, quoted by the Rational Education
Association and the National Aassoclation of Secondary-School

28 National Lducation Association and the National
Associstion of Secondary-Sochool Principals, ops 6ite., pe. 116,

29 Samuel R. Layeock, "Counseling Parents of Gifted
Chilaren", §;§§8§Lgng;_gg;;gggg, Vol. 23, No. 3, December
1956. p. 10 - Y
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that there nust be a certain readiness for these people
because of the tendenscy to misuse what Lney have learned
about their ohild.Bo If aduinistrators eould grasp the
significance of her remarks perhaps guidance progruns would
include counseling ifor parents, especially thoso who have
been blessod wlth acadenlesally talented youngstorse.

Wooleook reports in Bulletin tp the Schoolg that New
York 8tate 1s centering more guidunce and counseling in the
eause of gifted students and programss for vinew. Sume of the
eounselor'a time has been snlfted toward effectively meeting
this objective., kight recommendations have been noted which
point to the fulfillument of this new policy. lMention is
likewine made of curriculum and teaching methods .31

An indigpensubdle source for the writer hes been the
study by Applbaum, A twenty-five page mimeorapned surmary
reports the special educational opportunities which are
being presented to gifted studenta throughout the Unlted
States.32

30 Miriam Pritchard, "Total 3chool flanning ior the
Gifted Chila", ﬁggggtional Children, Vol. 13, No. 6, March
1952, p. 17h~13 .

31 Cyril W. Woolcoek, "Changes in i.ducation for the
U. t b lletin to

32 Horrxa J. &pplbsum, A Sury :
N ‘ Jﬂ-lL,KIE?TTTIITI[SE?IEETII

! “lmlry _o umbla Univers
Pes (ninaographed).
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A questionnaire was sent both to Cortificate of
Merit winners of the National Merit “cholarship Qualifying
Examination and to the principals of these students. The
purpose was to learn what practices were being used in
teaching the gifted, how they wers followed and what was the
degres of success. Ten questions were of & general nature and
27 related specifically to the talented. Thirty-seven ques-
tions werse incorporated into the principals'. The study
included both the practical and theoretlcal approech, This
questionnaire proved to bs helpful as a oross-check in sur-
voying the literature.

The conclusion was well formulated and the researcher,
in this study, submitted an impreasive array of projects for
future development. One noticeable omission was research
pertaining to the role of the counselor,

Applbaum's study has been directed toward ourrent
practices which have counselor implication. In this sense
it proved valuable,

The Metropolitan “chool Study Councll prepared a
useful tool in assisting the educsator as to methods of

grouping and the value of each,33 "The reader of this

33 Metropoliten School Study Council, "Mow to Educato
tno Glrtod child: A 001100t10n of Practica% Suggoationa »
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pamphlet should look upon it as & collection of things which
could be done,"3

In 1954, the Teachers' Committee of the Philadelphia
Suburban School Study Council prepared a rewsrding handbook
for investigating the problems of the ;ifted student. Once
more, it has a practical velue but leaves much to be desired
in direeting the Counaelor toward these exceptional pup113.35

The writer reviewed the published work on the gifted
by the State Department of iLducation of (he University of
the State of lew York.36 True, this bulletin would be cone
sidered an invaluable tool for the administrator but would
be of practically no consciuence for the Counselor, except
to inform him of the prasctices to be adopted, adapted, or
both, in the curriculum. '‘he work contains only two-ande
one~half pages for guidance practices. The maximum utility
of this work would be found in the excellent bibliography.

Pinally, edministrators might one day accept the

organizational procedure of t he newly devised large-group

3& m_d_o. Poe 14.

35 Teachers' Committee, Group A, "iulding Your Gifted,
A Handbook for Teachcrs, Administrators and Parents", The
Philad g Su h study C 11, School of Fducae
tion, University of “ennsylvania, 1954, 11189 p.

35 Buresu of Secondary Curriculum Development, 5%
(-] Albany, lNew York, University o
12; State of New York, State Lducation Department, 1958,
Pe
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ingtruetion; individual study; and smalle:roup digcussion
technique recently advocated, For the counselor and his
work with the gifted this would greatly fecilitate group
muidance procedures as well as lecave avallabls classroom

space for special groups.37

37 Lloyd J. Trump, "Imapes of the Futu"e, a Neu
Approaoh to tho Seoondgry S:bool s Commlagl :
, ‘ t Z

Eohoo Principals. 1959. De



CHAAPT:R II
EXPERIMENTAL DESIGN

In this Chapter, the evolution of the experimental
design has been presented according to the following sequensce:
l. Construction and deseription
2. Population
+ Procedures
Analysis

: Rypothesis
+ Appendices

1. Construction and desoription

In the preparation and process of developing the
questionnaire, the predominant and central rationale was the
role of the Counselor in programs for the gifted. The investi-
gator wanted to learn whether such programs existed in given
schools or notj how successful they werej and what was the
perception, through evidenced opinion, of the Prineipals and
Counselors as to the role of the Counselor.

Having surveyed the literature, the writer chose to
divide the instrument into three distinct but inter-related
units.

Seetion I was composed of twenty-nine items. Sueh
were commonly accepted practices. Thereupon, each item had
4 sub=diviaions which gave greater specificlity to each prace
tice. The respondants, Principals and Counselors, were

instructed to choose 1 of the four gub-divisions for each of
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the twentye-nine items.

Section 1I consisted of the same iltems, as found in
Section I, with the omission of the sube-divisions for each
item. This Section was angwered only il a program for the
gifted exiated in a glven school. The Principals and Coune
aselors rated esch of the twenty-nine items in terms of graded
success, The following categories were used:

Circle "." - 1f very successiul (75-1004 of the time)

Cirele "B" - if moderately suceessful (about 50% of

Circle "C" - 1rt=;o§§f:ru1 to only & limited degree

(about 25% of the {1mo)

Cirele "D" « if unsuccessful

Sestions I and II were given an suxiliary value in
this study. The writer wanted to lesrn what practices were
being used and to what degree each was thought to be success-
ful., Such information was deemed necessary in interpreting
the role of the Counselor,

Section IIl congisted of twenty-two items which were
gleaned from the literature and Applbaum's study.l Each item
was indicative of the Counselor's role or function. The
Respondants were given the following categories for eech iten.
They were to select one,

Circle "A" - if the counselor should actively parti-
cipate with the principal, asslistant

pecial rovislong
\eado _~HiKIEETIESYXIFBRVE*YTl[J 1@
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prineipal, and/or curriculum coor-
dinator.

Circle "B" = if the eounselor should function only

as a consultant,

Cirele "C" « Af the counselor alone should be

responsidble.

Cirole "D" « if the ecounselor should not particie-

pate in the practice or 1f you
feel this is definitely not & part
of his function,

fhe questionnaire was lithographed and the colors of
pink and blue were employed. The purpose of the colors wus
to avold confusion when the questionnaires were sont to the
schools by mall, The plnk questionnaire was deal nwted for
the i'rincipals and the blue for the Counselors. 1In using
this technique, the school officiel would notice the differonce
in ocolor and thersedby not think a duplicate copy had been
enclosed,

The first page of the questionnaire contained a
letter which explained the purpose of the study. Basie
instyruetions were glven.

The Principal was requested to return the Counselor’s
ecopy 4f no Counselor functioned in his school., Both coples
of the questionnaire were to be returned if the achool in
question was co~educational., The writer wanted Boys High
Schools only, due to the curriculum and administrative
procedures.

On the following page of the questionnaire, the title
of the study was given and to whom the questionnaire had been

directed. Specific directions for completion of the Sections
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had been given and the prosedures to be followed if the
school had a program or if it did not,.

If a program for the gifted did exist, then the
Principal and Counselor replied to all three Sections.

If a program for the gifted did not exist then the
respondants were instructed to reply to section I and Sec~
tion III.

The definition of a progrem for the gifted was stated
as well as & definition of a guidance eocunselor.

For this study, the terminology "gifted™ and "aca-
demically salented" has been used synonymously.

In the program for the gifted an explenation was made
that 120 IQ was the cut-off point being used in this study.
Although such & distinction has been & mute one in education:

It mist be recognized from the ocoutset that

giftedness ia a matter o degree, not of kind,

Ho single trait possessed by gifted children 1is
poculiar to them alone, In defining what we mean
by giftedness, we are eoncerned with quantitative
and qualitative differences. ¥For purposes of this
report, gifted children are recognized as the top
ten per ocent of the general publie school popula=-
tion in terms of mental ability., ihis ten per cent
usually includea &ll pupils with an IQ of 120 or
better.2

Agreement in this area of identification has been

2 Metropolitan Sochool Study Council, "How to Edncato
gho Glftod Child: A Collection ofPraetical Su~~estions »
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lacking. Hitty3 and othomh also conour.

Finally, at the end of the questionnaire the respond-
ant was queried as to whether he wished to receive & summary
of the study or not and would the resuits be seriously weighed
either to improve the program tor the gifted or to initiste

Oone.
2. Populetion

The problem of how best to inveatigate the role of
the ocounselor in progrsms for the gifted presented a number
of approashes.

Undoubtedly, the personal interview would huve been
preferable. Another method would have been to survey all
Principals and Gounselors in Catholic secondary schools for
boys throughout the entire United States,

Having faced the situation realistically, the invese
tigator would not have received permission to conduct personal
interviews during the school year from his Religious Superiors,
As for visiting Principals and Counselors during the summer
months, it was not likely that they would have been available,
especially since such personnel were Keligious,

3 Paul Witty, "The Girfted Child, What is Spocisal
About Special Educationt?", Eﬁggggggng;__g;;ggggb Vol. 19,
No. 7, April 1953, p. 255=2

ly Teachers! Committee, Group A, "Guiding Your :ifted,
A Handbook for Tocchera, Administratorl and Parents", The

1School of Educa~
L ]
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Due to the growth and expansion of Calhclic secondary
education in iiew Xork State, the wriior eonferred with sev-
oral Superintendents of Catholic schools to determino if the
aanpling of New Yorx State could be considered represeontae
tive., On the basis of their opinions and the investigator's
knowledge of the sampling aree as well as trends throughout
the Country, the writer resolved the queation., Hence, this
writer did not feel it wes nocessary to survey the entire
Country since New York State seemed to have beon & repre-
sentative sample.

The official Handbook of accredited schools of the
New York Stete Department of Education, Number 2i, was used
to contact approved Catholie Secondary Schools for boys.

In this category, sighty were found.,

Hence, ths investigator felt a definite und real con~
tribution would be made in atSempting to contact, through a
survey, all Catholic Seeondary Schools for boys in New York
State.

3. Procedures

The queationnaire was thereupon sent to all Princie-
pals and Counselors in the eighty achools. The writer had
no way of knowing, previously, whether & Counselor functioned
in these schools or if a program for the gifted existed.

An envelope was addressed to the Principal and



Table 1

Questionnaire Returns of irinecipals and Counselors
from 79 Catholic Secondsry Schools
for Boys of New York State, 1960.

o—————
e et

Classification | £ of Returns
Questionnaires, completed and returned 111 70
fuestionnaires, not completed and returned 20 13
Questionnaires, not returned 27 17

e

NOISHEA TYIRTHI H7dXA



Table II
Respondants Classified Aecording to Existing Programs

——

P —

ﬂﬁegpm

Classification Prin. Couns. Prin.=Couns. Totals
Program for the Gifted 21 18 3 L2
Ro Program f~- the Gifted 21 19 8 8
Co-educational, Prcgram for

the Gifted 11 10 21
Co-educationsl, no Program for

the Gifted

ROISAA TYIRTRIHIIXH

P —— e ——
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oontained the questionnaire for himself and t he Counselor
with a self-addressed, self-stamped return envelope. Only
one school returned the materiasls with the notation that
this was to have been their last year of operation.

¥Within four days, from the initial mailing, returns
were evidenced., It is important to note that the vast major-
ity of returns were made separately. Questionnaires from
both the Prineipal end Counselor, togethsr, rarely were
returned together,

In the first mailing, forty-five per cont came back.
After a twoeweek period, the investigator sent a double post
card as a reminder to the rrincipal or Counselor, as the case
warranted, noting two choices. If the respondant returned
the questionnaire, or if he was in the process of 80 doing,
he would check the appropriate designuation on the post card.
If he misplaced the questionnaire, and wished to have another,
he would also make the proper designation, This device proved
very helpful,

Two weeks later, or four weoks from the initial mail-
ing, a personal letter was sent to each Principal or Counselor
who had not already made returns. The following week saw the
final returns. Of all who received the questionnaire, eighty-
three per cent had been accounted for.

The next step was the categoriging of the data. To
have sorted the responses by hand would have been a most
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arduous task with a great possibility of error. Thus, Inter-

national Business !Machines, Inc. key punched the returns.

The following groups or categories were then made for the

sake of clarity and uniformity onto I1.B.M. cards.

1.
2o

;

Principals with & program for the gifted.
Counselors with a program for the gifted.
Principals without e program for the gifted.
Counselors without & program for the gifted.
Prineipals who served both &8s principal and
counselor with a program for the gifted.
Principals from oco-educational schools
without a program for the gifted.
Counselors from co=educational achools
without a program for the gifted.

International Business Machines programmed the data

according to the following schemat
Columm l. Principals were identified by the number

onej; counselors by number two; principsls
and coungelors, together, by number three.

Column 2. A program for the gifted was identified by

the number onej &nd without a program by
nunber twWo.

Column 3. This number designeted responses from

co=-educational schools. This category
was excluded from the study even though
returns were made.

Column Y. Thia designated the Sections which were

categoriged. Section I, the practices;
Section II, degrees of success; Section
III, role of the counselor.

Column 5, The items for each Section were categorized.

Column 6. The total number of responses, in each

Section, for the first of four cholces
had been identified.

Column 7. The total number of responses, in each

Section, for the second of four cholces
had been 1dentifled.



Colum 8.

Column 9,

Column 10C.

Column 11,

Column 12,

Columm 13,

Column 1‘4.

Column 15.

Column 16,

Column 17.

Colurn 18,

EXPLEIMENTAL DESIGM k113

The total number of responses, in each
Section, for the third of four choices
had bean fdentirfied.

The total number of resvonses, in each
Section, for the fourth of four choices
had been identified.

The totel, in each Section, where no
response wes indicated for a gilven item
or the practice did not apply had been
identified.

The total number of responses for the
cholees in each Section, independently,
of Items A, B, C and D had been identified.

The cumulative number of responses for
the cholces in each Section of cholces
A, B, C, D and no response had been given.

The purcentage of responses in esuch Sece
tion for the first of four choices had
been given,

The percentage of responses in esch Sec~
tion for the second of four choices had
been given.

The percentage of responses in each Sec-
tion for the third of four cholces had
been given.

The percentage of responses in each Sec-
tion for the fourth of four choices had
been givene.

The percentage for each Section where no
response was indicated for the gliven item,
or the practice did not apply, had been
given,

Thoe total percantaze of responses A, B,

C, and D had been indicated. The percent-
age of no response had been excluded from
the total,
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Thereupor, I.B.ii. produced the above data from punch
cards onto accounting shoots. !lence, the materisl was then

ready for analysis.
L4« analysis

The following divisions have been reported in the
ssquence of Sectlon I, practices; Section II, degrees of
success; Section II1I, the role of the counselor,

1. ?rincipals in a program for the gifted.
Counselors in a program for the gifted.

2 Principals out of a program for the gifted.
Counselors out of a program for the gifted.

3. Principals in a program for the gifted.
Principels out of a program for the gifted.

ljo Counselors in a program for the gifted.
Counselors out of a program for the gifted.

In Table III, Section I (Appendix 2) the raw dats wes
had for responses made by Prineipals and Counselors in a pro-
gram for the gifted. The Table was so constructed that for
each Item there was the selection of A, B, C and D, Where no
reply was made, such was noted under & no response column.

In computing tho significunces, consideration had to
be given to the N in each cell, ihen each cell was five or
greater, the chi asquare technique was unod.5 When a cell wvaas
less than five, the technique of direct probabllity wua

S Lawrens n‘z 8 lque, Ottawa,
L'UnIVOPlth a'Ott.ua. 58, Do
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6 Pisher also has supported this tochniquo.7

exployed,

In eomputing the raw data, a uniform pattern was
followed for all caleulations., Each time, the largest cell
with its corresponding cell of the opposite classification,
encireled in the example, was matched againat the remaining
cells of their respective groupingsi

Table III (Appendix 2) Item 17:

s | @
12 €

The no reaponse column was not used in the calculations since

the practice did not apply or the respondunt omitted the
selection of a cholce of practice.

In Table IV, Section II (Appendix 2) denoting success~
ful practices, the investigator computed the raw data in
Category A against B, C and D, Item 1:

@9 L
® 11

The direct method was used sinee the contingeney table con-

tained a cell or cells of less than five.

6 Quinn McNemar, Psychological Ctatistics, New York,
wiley, 1949, p. 210-242.

7T George A. Ferguson, tistical lyais ychole
QEy and Edugation, New York, Mcﬁ'g(}m" ‘!'!'w-m"!ﬁ. %%9. Pe ﬁs-%*iﬂ
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As an example, the following method of computation
was used in Table IV, Seotion II (Appendix 2) denoting

successful practices, Item one:

16 Y 20
L 11 18
20 18 36

For cells 20, 18, 18 and 20 the following factorial
logarithms were hads8

18. 386 12
15. 806 34

15, 802 g;

63, 384 92

For cells 38, 16, L4, 1l and k:

4. N8 52
13. 320 62
1, 320 62

lg. 40 §

71. 680 38

68, gah 92

Differences ., 704 Sh- L4 (log quotient)
« 00053 {quotient)

8 Herbert Arkin and iwymond i. Colton, Tablef §§§
Statisticiens, New lork, Barnes and Noble, 1950, pe 3.

9 Ernst R, Breslich, Purposeful lMathematics, Al eura-
giggaasgggglg, New York, T.uidlew, Table of Common Logarithms
o rs, Pe 3=20,
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The above procedure would be followed in each con-
tingency table until zero was reached in the finsl cell or

cells.

According to MocNemar, Item one would be expressed:

Pe ! 181 13} 2

pe  {201) (181) (131) (20

e (3 3 31
pe (201) (181) (181) (20

3 GBI i 5
pe (208) (131) (16!) (20!

L i 1

P 201) (131 81) (201
g 3 0 0

The sum of these Probabilities gives Ps ,00053.

Consequently, Item one, Section II, Table IV a,
denoting successful practices, resulted in a significance
of P2 ,01 through the technique of direct probabllity.

In Table IV, Section II (a4ppendix 2) denoting unsuc-
cessful practices, the investigator computed the raw data in
Category D against A, B and C. Item 3:

@ 3
6)) 10

The direct method was used.
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Signifiecanees found in all subsequent lables have
been computed in the mannor described for Table III, page
thirty-six.

According to the investigator's retionale, the quane
titative analysis has beon utilized through the statistical
method. The qualitative analysis has been accomplished in
examining the significances or lack of such and their rela-
tionship to the current literature. Chapters I1l and IV have
dealt with the qualitative analysis.

The summary and conclusions have been presented in
the light of the findinzs drewn both from the queantitative
and qualitative analysis in determining what the role of the
counselor in programs for the gifted should probebly be.

Se Fypothesis

The role of the Counselor in and out of a progranm
for the gifted is not significantly different as percelved

by Principals and Counselors.
6. Appendices

Appendix 1 contains a sample copy of the questionnaires
used in this stuady.

Appendix 2 conteins the raw data,

Appendix 3 contains two leiters written by authorle
ties in the field and in support of the investigator's search
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for related studies.

Appendix ) contains the thesis abstract.

4o



CHAPTER IIIX

PRESENTATIOR AND DISCUSSION OF RESULTS BLTWEER PRINCIPALS
AND COUNSELORS8 IN A PROGRAM FOR THE GIPTED AND PRINCIPALS
AND COUNSELORS OUI OF A PROGHAM POR THL GIFTLD

For the sake of readabllity end clarity, the writer
chose to incorporate the statistical data, as found in the
following Tables, with the analysis and interpretation,

frime oconsideration has been given to Soction IIXI of
the questionnaire which pertained to the role of the Coun-
selor and consisted in Tables V and VII, located in this
Chapter.

A leaser consideration has been given to Tables III
and VI, practices in programs for the gifted, found in 3Sec-
tion I of the questionnaire} and Tables IV a and 1V b, suce
cessful and unsucceasful practices, found 1ln Section Il of
the questionnaire.

However, no inference has been intended, directly or
indirectly, to relegate Sectiona I and II of the question-
naire as arbitrary or unimportant. Reference to the data in
these Sections has baeen made when the results had bearing
upon Seotion III, in the opinion of the writer,

The significant data, or lack of it, represented how
the Prinoipals and Counselors, both in and out of & program
for the gifted, as used in this study, perceived the role of

the Counsslor, The current litorsature may or may not
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substantiate the reported significant data. An effort has
been made to relate the findings with the recommended proced-
ures advocated within the Iframework of authoritative sources,

The Tables represent the levels of significance which
have been calculated from the raw data found in the Appendix.

The term, Item, referred to the specific questions
found in each section of the quostionnaire.

The word, Category, referred to the specific prace
tices in Sectlions I and II and the degree of participation in
Section IIi,

Pinally, the sub~hypotheses for each ma jor unit under
discussion has been pivon at the beginning in order to show
the logical development in interpretation and as an aid to
the reader.

The sub=hypotheses that no significant differences
between the rrincipals and Counselors in a program for the
gifted, in defining the role of the counselor, must be

rejected 1in part and not rojected in part,.
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1, Prinoipals and Counselors in a Program
A Frincipals in
l, Table III

Table II1 showed four significant differences which
were not in harmony with ourrent and suthoritative referonces.
Referral to this data has been made to support the negative
findings in Tadble V.

The findings in Table III, as expressed by the : rine
cipals, appeared to have been contradictory with the literature.

Item 9 was as follows:

"Have provisions been made in your school for the
identification of the gifteda?"

The significant difference was Category B with the
response!

"Identification is made by the principal,.”

COnant.l however, advocated that the Counselor should
play a vital role.

Item 10 was as follows:

"Do your gifted students attend summer sessions in

programs for the gifted?"

1 James B. Conant, T H School To
New York, MeGraw-Rill, 1959, p. E%-
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Table IIIX

Levels of Significance of the Differences detween
Principals and Coungelors {P< .05) and the Ca
Concerned for Those Items that Yielded Significan
Differenses in & Progran for the Gifted, Section I.

1
b Lategory J%__

item
9 Ol B
10 .05 D
13 Ol A
17 +05 c
20 «05 B
23 .05 D
29 «01 c
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Table IV a

Levels of 3ignificance of the Differences betwoen Principals
and Counselors (PZ .05) and the Category Conserned for Those
Items That Yielded Significant Differences in a Progran for
the Gifted, Denoting very Sucocessful Practices, Section II,

b ———. == e
Item Z&l%& Cmg_g_]g_u

p § .01
e <01
8 <01
9 <0l

10 .01

15 0l

20 .01
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Table IV b

Levels of Significanse of the Differences between Principals
and Counselors (P < ,05) and the Category Concerned for Those
Items that Yielded Signifieant Differences in a Program for
the Gifted, Denoting Unsuccesasful Praectices, Section II,.

e e e ]

Principals Counaelory
Item p P
3 01
L .01
S .01
10 .01
11 .01
1Y .01
22 .01
23 .02
27 -0l
28 <05

29 .01
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Table V

Levels of S ficance of the Differences between

Prineipals Counselors (P= ,05) and the Category

Concerned for Thoso Itoms that Ylielded Significant
Differences in a Program for the Gifted, Section III,

oSt e -
e i —_—

Principals Counselors

Iten P Catezory P __Category
3 «01 A
10 0l B
15 +05 A .01 B
21 <05 B
22 .05 T

ol ST -
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The response was Cetegory I:
"No, they do not,"

Once more, Connnt.,2

in his recommendations, stresased
the importance of this special phase of educaiing the gifted
student,

Item 17 was 88 follows:

"Do teachers dovote more time to the leas able than
to the gifted?"

The response was Category D3

"No, they do not."

Indication was mado that tecachers gave the same amount
of time to the less ablrs &s thoy did to the gifted. .lowever,
the literature supported the philosophy of teachers devoting
more time to the gifted than to the less able.’ In the light
of specisal teacher-tralning progreams, speciel budgets, special
tcexts, aspecial scheduling and other allled and extraordinary
features, it sppeared that no injustice would be rendered to

the less sble student.

2 Ibid., p. 68.

3 Glenn Snider, "Praegervice and In-service iducation
for Toachers of the Gifted”, working with Superior Studenty:

§go%rggl gn% Practices, Chioago, Sclence hcesearch Associates,
960, p. 209~ .
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Item 23 was as follows:
"Are gifted students given opportunities to serve aa
assistants in the laboratory?"
The response was Category Di
*No, they 4o not."
Rowever, many sources have been available in support
of the teshnique where students serve as laboratory assiste

ants. An excellent source has been eltod.u
2« Table IV a

Item I was a8 follows:
"How successful has your poliocy for the gifted been?"
A significant difference was found to indieate that such a
poliey was very succeasful, But, in Tadble III, pertaining
to the prastice of this poliey, no significance was found,
The same ean be cited for Item 2%
Does your school have a trained eounselor who
functions in the capacity at least half of the
school day (here we refer to one who has been trained
professionally in guidance or paychology).

Item 8 was as followst

L4 william H. Bristow and Robert C. Wilson, "Education
of the Academiocally Talented Secondary School Pupil in Sel-
ence", The Identification and Educatlion of the Acedenically
I!l!ﬂ‘oa Student in the American Sesondary Sohool, Viashington,
De. Co, National rducation Association, February 1958, p. 112.
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"How successful is the achool's participation in the
College Entrance Examination Advanced Placement Prozranm?®
In this area, & significant difference was found pertaining
to success while in Table III no significance wes found pere
taining to the practice.

The same apparent contradiction was found for Item 20
whiech read aa followas:

"How succesaful has your program been of encouraging
glfted students to do indepsndent research and study in the
ladoratories?”

3. Table V

In the analysis of Table V, page forty-seven, emphasis
has been given to the one significant difference as expressed
in the Prinsipels' perception of the role of the Counselor,
Failure to have derived significances, other than the one,
appeared to have been the vital factor in interpretation.

Item 15 was as follows:

How should the oounsolér function in the develop~
ment of articulation betwsen the high sochool and the
colleges in reference to the gifted in your school?

The significant difference was Category A which indl-

cated that the counselor should actively participate with the

administration., This concept has been specifiocally amplified
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and aedvocated by AMS and his committee.

e Summary
& Table IIIX

Prom t he four significent differences, as expressed
in Table 11I, page forty-four, concerned with given practices,
& negative interpretation has been given due to variance with
the literature.

b Table IV a

Due to the presentation of the findings in Table IV a,
2 negative interpretation has been given because of the find=-
ings in relationship to Table I1I, The contra=-indication was
quite pronounced. A detailed analysis between the practices
and their success, or lack of it, has not been included as
part of this study. Sufficient evidence, it seemed, has
merited a negative interpretation,

¢ Table V

The Principals' perception of the role of the Coun=-
selor, in a program for the gifted, as expressed in Table V,

S Arthur S, Adnma ot al., "Articulation and the Aca-
domioauy 'ralantod ., antifs ) of
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has been interpreted negatively due to the finding of but ome
signiflicant 4aifference.
In conclusion, strong indication has been found to
interpret the Principals'! perception of the role of the Coun-

selor as a sonfused one.
E Counselors in
1. Table III

A seemingly apparent contradiction has been indicated
for Item 20

"Are gifted studenits crnoouraged to do independent
research and study in the laboratories?"

The counselors responded to Category 3 which indlcated
that the students seldom did research on an independent basis.
Seldom referred to &t least twice a month,

Nevertheleas, in Table IV a, page forty-five, the
Principals regarded the practice as a very successful one.

Agreement with the literature was had for Item 29:

"Are teachers of the g ifted provided with special
consultant services?”

In Table III, the Counselors responded that special
consultants were available bu$ the teachers had to take the
initiative, themselves, and approach the consultant, While
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in Table IV b, page forty-six, this prectice was reported to

have been unsuccessful according to the Principals.
2+ Table IV a

In denoting very successful practices, iItem 10:

“How successful have your gifted students been who
attend summer sessions in programs for t he gifted?", contra~
dicted the same Item in Table III since the Principals
reported that thelir students did not attend summer sessions.

3. Table IV b

In denoting unsuccessful practices, a contradiction
appeared to have baen in svidence for Item 10, previcusly
reported, The Frincipals noted the practice to have been
unsuccessful while in Table IV a the Counselors reported the
same practice to have been very successful.

Here, Table IV b, the responses by Principals yleld-
od eleven significant differences out of 29 items. While
the Counselors either regarded the practices as sucocessful
or they failed $o commit themselves since no signifiocant
dirferensces were found from their responses.

4. Table V

Alshough five signifiecant differences were found in
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the Counselors' perception of their own role in a progrem for
the girted, a favorable interpretation could not be inferred
from the data, It was found that four of the 5 significanses
plased the Counselor as a consultant,

In Table V, Section III of the questionnaire, the
following items were found to de significant:

Item 33

"How should the Counselor function in the identifica-
tion of the gifted in your sochool?"

The result fell into Category A wheredby the Counselor
should actively partieipate with the prineipal, assistant
prineipal, and/or ourrisculum coordinator, This was in keeping
with the literature.®

Item 103

"How should the counselor function in interpreting
the program for the gifted to the faculty in your school?"

The response was in Category B which indicated that
the Counselor should funetion only as a consultant, The
1iterature indicated that he should actively participate with
the adninistration in instructing and 1nterprot1ng.7

6 Conant, 9ps cites Pe 57

7 National Education Association and the Nstlonal Asso-
eiation of Socondary-School Prinoipnla, Adms ; . .
oduro . ade
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Item 15¢
How should the sounselor function in the develope
ment of articulation between the high school and the
colleges in reference to the gifted in your school?

The response was in Category B which indicated, onsce
more, that the Coungelor was to be s consultant., Reference
has already been cited, page fifty-one, wherein the Counselor
should actively pertieipats in this given practice of arti~
culation.®

Item 21 was as follows:

"How should the counselor function in in-service
prograus for teachers of gifted students?”

The response placed the Counselor &g a consultant.
Rowever, Endicott9 has written that teachers definitely need
the added help of the Counselor for a proper understanding
of his, the teacher's, role and participation,

Item 22:

"How should the counselor function in the orientation

progran for teachers of gifted students?"

8 Adams ot al., loc. eit.

9 Frank S. lkndicott, Guiding §uge§10r and Talented
1 chool Students, Chiosgo, Superior a alented Student
gFgaocE, North Central Association of Colleges and Secondary
Schools, 1961, pe. L47-L49.
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Once more, the Counselor was designated as a consulte
ant. However, an authoritative sourcolo hed placed the role
of the Counselor in the odnoafional program, itself, as a
ma jor responsibility along with administrative decisions and
assisting teachers.

Reference has also been made of the differences in
perceiving, as reported in expreased opinion, between the
Prinaipals and Counselors in Table V, Section III, Item 15,
denoting how the Counselor ghould function in articulation
between the high school and eolleges. The Principals placed
the Counselors as active participants while the Counselors

placed themselves as consultants.

5. Summary
a Table 11l

Due to sontradiction, or at least an implied contra-
diction, and the lack of constansy in the responses, evidenced
in the significant differences, a negative interpretation has
been given by the investigator.

10 National Education Association and the American
Personnel and Guidance Association, G for the Aca C=
ly T S washington, D. C., The Assosliations,

» Pe .
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b Table IV a

Becsuse of the contradiction and only two signifie
cances which were found, a negative interpretation has been
given, An implied weakness on the part of the Counselors
sesmed to have been evidenced,

¢ Table IV b

A negative interpretation has dbeen given here on the
part of the Counselors since no significances were found
while eleven were found for the Principals.

d Table V

The Counselors! perception of their own 1le, in a
program for the gifted, as expressed in Table V, page forty-
seven, has been intox;proted negatively due to the position
of the Counselor as a consultant, On the secondary level, the
literature has not sapported such opinion.

In eonslusion, once more atrong indications have been
found to interpret the Counselors' perception of their own
role to have been one of confusicn, lack of uniformity and
uncertainty.

The sub=hypotheses that no significant differences
between the Principals and Counselors out of a program for
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the gifted, in defining the role of the Counselor, must bve

rejected in part and not rejected in part.
2. Principals and Counselors out of a Program
A Principals out

1. Table VI

In Table VI, four significant differences uiro found,

Item 9 was as follows:

"Have provisions deen made in your school for the
identification of the ~ifted?"

The reaponse was Category B whieh placed the irincie
pal as the responsible person in identification. RKeference
to this prectice has already been cited on page forty-three
indicating that the Counselor should also play a role in
identification,

Item 2 was as follows:

Does your school have a trained counsselor who
functions in the capacity et least helf of the school
day (here we refer to one who has besn professionally
in guidance or psychology)?

The response was negatlve,

This was considered to be noteworthy by the writer.

Item lj was as follows:

"Is speclal equipment available for use in teaching
the giftea?™
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Table VI

Levels of Significance of the Differences between

Prinecipals and Counselors (P = ,05) and the Category

Concerned for those items that Yielded Significant
Differences out of a Program for the Gifted, Seection I,

Prinec C selors
Item P Category P __Category
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Table VII

Levels of Significance of the Differences betwoen
Principals and Counselors (P = ,05) and the Category
Conserned for Those Items that Yfelded Significant
Differences out of a Program for the 0ifted, Section III,

P e e e e

Principals ____ Counselors
Item P c.togorg P cn.m
16 05 A

b e e e e e e
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The response was negative.
Item 29 was as followst
"Ars teachers of the gifted provided with special
consultant services?”

The response was negative.
2« Table VII

Again, emphasis has been given to the one significant
difference as expressed by the Principals in their perception
of the role of the Counselor among those who did not have a
program for the gifted.

In Table VII, Section IIX of the questionnaire, Item 16
woes as follows:

stonily R IR S hen 1 2 ke
in the strengthening of your program for the gifted?

The response was Category A which indiocated that the
Counselor should function as an active participant. Thig
was in keeping with the literature, Barbour!l and his come

mittes have rocognited the importance of community level

11 Richmond Barbour ¢t al., "Co-ordinstion and Imple~
mentation at tho Local Level of ’rogrnms rbr the Acndcnic&lly
Talented"”, 1 dentific . | E t w 0 A pond

lashington, D. c.,lﬂationa aducation Aaaoc at on, February

1958, p. 83.
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interpretation. In this ares, the Counselor plays & vital

role a8 & team nmember,

3. Summary
& Table VI

Since the Principals were of the opinion thaet they
should be iolpansiblo for 1dentifying the gifted and no
trained Counselor was operating within the school, a negative
interpretation has beon given aince the basic structure and
philosophy of programs for the gifted has been lacking.
Certainly, no positive implisations have been in evidence.

b Table VII

The Prineipals' perception of the role of the Coune
selor, among those Prinsipals out of a program for the gifted,
has been interpreted negatively. Only one significant diffe-
eronce was found and the Item, in the opinion of the writer,
was not a highly impartant area in comparison to other funce-
tions of the Gounselor,

B Counselors ocut
1. Tabdble VI

The same interpretation has been given to this area

as above with reference to the perception of Counselors toward
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their own role among those out of & program for the gifted
toward their concern in given practices,

2, Table VII

No significant differenses were found with reference
to the Counselors' perseption of their own role among those
out of & progran for the gifted, These negative results
sould poasidly have resulted either from a lack of training
on a professional level or unfamilliarity with this specisl
phase of education,

3. Summary
& Table VI

A negative interpretation has been advanced for the
lack of positive and definite indications and evidence.

b Table VII

A negative interpretation has been advanced for the
lack of positive and definite indications and evidensce.
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PRESENTATION AND DISCUSSION OF RESULTS BETWEuN
PRINCIPALS IN AND OUT OF A PROGRAM FOR THL GIFTED AND
COUNSELORS IN AND QUT OF A PROGRAM POR THE GIFTED

The sub=hypotheses that no significant differences
between Principals in and out of a program for the gifted,
in defining the role of the Counselor, muast be rejected in

part and not rejoocted in part.
l, Prineipals in and out of a Program
A Principals in
l. Table VIII

Either a seemingly contradictory perception has been
indicated in Table VIII or the programs for the gifted have
been highly developed. The Principals chose the most ideal
of practices while their concept of the Counselor's role was
not in keeping with practices indicated in the ocurrent litera-
ture. The writer was unable to arrive at an explanation over
this discrepancy.

It seemed that 1f the accepted practices had been
followed, then the Counselor would have been identified as
an astive participant. Table IX showed the Counselor had
1ittle or no share in the program for the gifted. No gener-
alization has been attempted herein, but the sample seemed
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Table VIII

Levels of 8ignificance of the Differences between
Prineipals (P = .05) and the Category OConcerned for Those
Items that Ylielded Significant Differensces Inand Out of a

Program for the Gifted, Section I.

b — e ——

In Prinoipals Jut

Item P Category P Category
1l 201 A «01 D
2 01 A «01 D
N «01 A <01 D
8 01 A .02 D
9 .02 A <01 ¢
13 .03 B

15 <01 B 01 D
17 .01 B

18 «02 A

19 .02, ,01 A, B .01 D
20 .01 A

2 <0l A

22 <01 A

25 o0l A +01

26 <0 A «Ol

27 «05 A o0l
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Table IX

Lovels of Significance of the Differences between
Prinocipals (P = .05) and the Category Concerned for Those
Items that Yielded Significant Differences in and out of a

Program for the Gifted, Section I11.

Iten P Category P Category
3 «05 B .05 A
L .01 D
5 +05 D
7 .02 D
9 .02 A

10 01

12 «05

13 «05

1Y +05 A
16 «05 c +01

17 «05 D

18 <0l B .01 A

19 <05 D «05 A

20 «05 D °05 A

21 .01 D 01 A

22 «01 D
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to reveal scontra-indications between the practices followed,
Table VIII, and the role of the Counselor as perceived by
the Principals, Tadble IX.
0f all the significances found in Table VIII, the
writer has seen £it to comment on one practice which ran
contrary to the literature.
Item 15:
"How are gifted students grouped?®
The response was Category B which showed that students
were totally grouped for all subjects. Due to the variations
and degrees of talent, "across the Board" grouping in all
subjects has been frowned upon. The "track plan" has been
more widely udopted.l
Conant also has deferxied this method of grouping
vherein different levels have been utilized in keeping with

abdbility sruuping.a

1 Albert I, Oliver op "Strengths and Weaknesses
cf Spooial Groupings for the icademically Talantod" The
e ' W tion of the Academicall .

‘.: “Y. .: 20 «aB !‘8 ] c.’
Fucation Assoclation, lebruary 1958, pe 80—81.

2 Janos B. Conant, The American High jeheol Todal,
New York, MeGraw-Hill, 1959, pe. 49,
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. 2. Table IX

In the opinion of the writer, Table IX yielded very
important results in judging the Principals’ concept of the
role of the Counselor. The data ylelded fourteen signifi-
cant differences out of 22 Items. The Counselor wes not
placed as an active participant in any of these fourteen signi-

ficances. In the opinion of these Prinecipals, eleven, or

£irty per cent, indiecated that the Counselor should not parti-
cipate in a given practice or they felt such was definitely
not & part of his function. The current literature has not
supported this thinking. In eddition, two significances
placed the Counselor as e consultant and 1 significance placed
him as the reaponsible person for the given practice.

The informetion gained through the findings in Table
IX indicated the Principals had very definite ideas as to the
Counselor's role. It appeared that the Counselor had little
or nothing to do in the operation of a program for the gifted,
having arrived at such a judgment from the results.

In Table IX, the following significances were found:

Item 3 was as follows:

"How should the counselor function in the identifica-
tion of the gifted in your school?"

The response was Category B which indicated that the
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Counselor should be a consultant. Refercnce was previously

made on page fifty-four,.

Item I} was as follows:

"How should the counselor function in the seheduling
of eourses ror the gifted?"

The response was Category D which indicated the Coun-
selor should not participate in the practice. Conant3 does
not agree but says the Counselor must function ascording to
the polisy of the school. However, as school people well
know, the Prinecipsl sets the policy to be followed,

Item 5 was as followa:

"How should the counselor funetion in the development
of an enriched program for the gifted in your school?!"

The response was Category D wherein the Counselor
should not participate. Administrators, however, ascording
%0 the litsrature, should not only lean but depend upon guid-
anse personnel to help and assiast in the planning of educa-
tional goals for tho academioally talented. Curriculum
development in the area of programs for the gifted is not
cutside the realm of the Counselor.lt

3 Ibide, pe 45

i National REducation Association and the Ameriocan

Persomnsl and Ouidance Association, Guil fo cea C=
W washington, D. C .!.Eimaiﬁe" Aa:acmE EI'ZJa tLronn, —

’p' °
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Item 7 was as follows:

"How should the eounselor function in the planning
of the Advanced Placement Progrem in your school?"

The response was Category D once more. However, due
to the high selsotivity standards demanded by the College
Intrance Examination Board, the Counselor would appear to
have been invaluable in assisting the school administration.
The philosophy and rationale of the Counselor being a partie
cipant was strongly indicated in the Advanced Placement
Prorrap Syllsbus.’

Item 10 was as followas

"How should the counselor function in interpreting
the program foar t he gifted to the fasulty in your school?"

The response was Category D which ghowed the Coun~-
selor should not function in this prastice. Once more, a
contra-indication was found which strongly indicated the
Counselor should emphasize his role in assisting teachers.

Item 12 was as follows:

6

5 College Entrance Examination Board, édﬂﬁg Plac o=
Wﬁ&lﬁ New York, The Association, ’
Pe 3.
6 Frank Se &\dicott, ¢ S r and Ll
ir S g‘lw tu ch:.ua:. iupert!or %11 T"'Iend!ﬁ sw&nt
L odd 4 on Assoclation of Colleges and Secondary
Sobooll. 1961. Pe hM9O
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“How should the counselor function in assisting
teachers in their work with the gifted in your school?®

The response was Category D; The literature was in
atundance to indicate that the contrary was desirable,!

Item 13 was as follows:

"How should the counselor function in interpreting
the program for the gifted in your school to the commnitys"

The reaponae was Category D, It was advocated, how=
ever, in the literature, that the school and comunity had
consultant and resource services which gshould be used for the
development of these young people with special noeds.B

Item 16 was as follows:

Row should the counselor function in the rela-

tionship between the school and community agencies
in the strengthening of your program for the gifted?

The response was Category C which indicated that the
Counselor alone should be responsible. Placing the Counselor
in such & role seemed to contradict Item 13, This waa the
only significance which placed the Counselor as the sole,

reaponsidle person for a given practice in Table IX.

7 Bndloott, log..git.

8 Metropolitan School Study Council, "How to ELducate
the Gtrtod Child: A Collection of Practical Suggestions",

LI

g
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Item 17 was as follows:

How should the oounselor function with outside
consultants and specialists with reference to ecurri-
culum, educational and vocational guidance in your
program for the gifted?

The response was Category D which indicated that the
Counselor should not partieipate, Abrahnm? has explored the
. importanee of the necessity and proper use of human reasources
in the community, Within such & framework, the Counselor
would play a vital role as an aotive participant in helping
to strengthen this special phase of the school program,

Item 18 was as follows:

"How should the ecounselor function when the program
for the gifted in your school must be changed or modified?"

The response was Category B which indicated that the
Counselor should be a consultant,. However, evidence supports
the thinking that guidance specialists are to play an import-
ant part in the adminiatration of the total program for the

academically talented.L.l

9 Willard Abraham, "School and Community Resources
for Superior and Talented Students”

s Horking i,tm Superioer
Studg%gﬁg Igfgiégl ggg Egasﬁgcgg, Chicago, Sclence Research
saociaves, o Po - .

10 National Lducation Assoclation and the National
Assoclation of Seecondary-Sechool Principals, Administration

t SO O AL
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Item 19 was as follows:

"How should the counselor function in the evaluation
of programs for the gifted?"

The reaponse was Category D which indicated that he
should not partiseipate. Research in this areac needs evalue
ative studies and the Counselor has a definite contribution
to make. The Counselor and his responsibillities in research
have been indicatod.ll

Item 20 was as follows:

"How should the counselcr function in the selection
of students in programs for the gifted?"

The response was Category D. Conantl2 has indicated
otherwise., For the Counselor should have & contribution to
make in this area.

Item 21 was as follows:

"How should the coungelor function in in-service
programs for teachears of gifted students?”

The response was Category D. However, the Counselor

does have a role of participation hore.13

11 National Lducation Association and the American
Personnel and Guidance Assceiation, 9ps 6ite, Pe 87=96,

12 Conant, Qpe. cit., Pe 57,
13 Endleott, lag, oit.
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Item 22 was as followst

"How should the counselor function in the orientation
program for teachers of gifted students?"

The response was Category D. Again, rofsrence to the
Counselor's role has been previously ocited in this instance

on page fifty-six.ll

3. Summary

a Table VIII

S8ince no need was indicated for the services of the
Coungelor, and the practices, as indicated in Table VIII,
appearad to have been most ideal, a definite and clear inter-
pretation seemed most difficult., The practices being followed
have been advocated by the literature, The writer felt that
Counselors may have been functioning as such in these pro-
grems but the Prinsipals would prefer not to rely upon their
services to any great degree, at least in theory, if not in
practice. There appeared to have bveen many implications fronm
the f£indings.

1l} National Education Association and the American
Personnel and Guidance Assoclation, log, cit.
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b Table IX

A favorable interpretation could not de assumed from
the data presanted in Table IX relative to the Principals!?
perseption of the role of the Counselor among those in a
program for the gifted, Thus & negative finding has been
implied because the Counselor was not thought to be an

active partieipant even once out of fourteen significant
differences.

Is there the possiblility that once a program has been
establighed that the Prinecipals would find no need for the
servicea of a Counselor? The implication appeared to be a

strong one.
B Prineipals out
1, Table VII1

Principals who did not have a program for the gifted
indicated no special oconcern for current practices., No
positive thinking waas uncovared from the data, with the
supposition &s to what they would have done, had they initi-
ated a program for the gifted.
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2. Table IX

Prineipals who 444 not have a program for the gifted
indicated a completely opposite opinion in their perception
of the role of the Counselor as 4id Principals who had a
program, Table IX, Sestion IIlI. The reader will note that
the eight significant differences placed the Counselor as a
partioipant.

3. Summary
& Table VII1

Principals who d4id not have a program for the gifted
indicated no definite opinion as to practices whieh should
be followed.

b Table IX

Prineipals out of a progran for the gifted ind cated
that Counselors should be aotive participants. This was just
the opposite to the opinion of Prinecipals in a progran,

The subehypotheses that no significant differences
between Counselors in and out of a program for the gifted,
in defining the role of the Counselor, rust be rejected in
part and not rejected in part.
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2. Counselors in and out of & Progran
A Counselors in
1. Table X

Table X indicated sixteen significant dlfforences
out of 29 Items, With the exception of two Items, the
remainder were advocated in the current litorature. Deaplte
such exemplary prograns, the Counselors still perceived thetr

role as that of consultant (Table XI). The writer was
inclined to have expected the Counselors, in defining their
role, to be that of a partieipant rather than a consultante.
serhaps the school policy had determined othoerwise.

2e Yable XI

In Table XI, which indlcated the Counselors' percep~
tion of their own role in a program for the gifted, four
significant differences were found, It was noteworthy that
of the four significances, 3 indicated that the Counselor
should function &8 & consultant and the other that he should
not participate in the given practioce.

Itom 4 was as follows:

YHow should the counselor function in the scheduling

of courses for the gl:ted:"
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Table X

Levels of Significance of the Differences between
Counselors (P = ,05) and the Category Concerned for Those
Items that Yielded Significant Dirrerences in and ocut of a
Progrem for the Gifted, Rection 1.

in Counselors Jut

Item P Cateyory P Category
1l 01 A «01 D
2 .01 A
b «0L A .01
6 05
7 «02, O} A, B
8 01 A 01 D
9 «03 A «03 c
10 «02 c .01 D
13 .05 A .05 c
15 +05 B +05 D
18 »02 A 03 D
19 «O0l, .01 A, B .01 D
22 «02
25 .01 A .03 D
26 <01
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Table XI

Levels of 8ignificance of the Differences batween
Counselors (P = ,05) and the Category Concerned for Those
Items that Yielded 3ignificant Differerces in and out of a
Program for the Gifted, Section III.
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The response was Category D which indicated that he
should not de a partioipant. This response coincided with
the findings in Table IX wherein the Prinoipals shared the
same Opinion, The only possible explanation sesmed to have
been that the Counselors' rcle had been determined by school
poliecy.
conantls would have the Counselor assist in the
scheduling of courges. However, he &lso said that "the
framework in which the counselor operates dopends upon
school policy."™ It has not been the task of the writer to
say whether such policies have dbeen right or wrong, especially
vhen sugh policies run contrary to the literature.
Item 7 was as follows!
"How should the counselor function in the planning of
the Advanced Placement Program in your school?"
The reaponase was Category B where the Counselor should
function as & consultant, Referring to tho results of the
Advanced Plagsement P gremn, Dum“’ has written:

15 Conant, Op» Oito' Pe uso

16 Calvin J. Daane, "College Information for Superior

and Talented Students", ¥ 3
cas0, Sclence liesearch issociates,

» Do *
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There are many of these experinental programs
(Early Admissions Flan), and they vary in offerings
and procedures, The counselor will need to scan
publications and keep in touch with colleges in order
to keep informed in e repidly changing and experie
mental field, New programs open continually, and it
is diffieult to f£ind descriptions that are current
and accurate,

The implication ias that the Counselor should have a
definite role in working with the Advanced Placement Program.
- I%em 9 was as follows!

How should the sounselor funsction when the neces-~
sity ariges that a student be changed from the gifted
soction because of low or inadequate achievement?

The response was Category B indieating that the Coun~

selor should funcotion as a consultant,

Conantl7 has written that:

If the counselor becomes convinced that a atudent is
having difficulty with one or the other subjects

(mathematies or es) he should then decide if
the student in quostion $s not acadenically talented,

Item 22 was as followa:

"How should the counselor function in the orientation
program for teachers of gifted students?®

The response was Category B, As previously mentioned,
the Counselor's role in the orientation program for teachers

17 Conant, 9pa $ites Pe 59.
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would appear to be more than that of a consultant, particu=

larly as it's related to the gifted.:’

3. Summary

a Table X

A favorable interpretation has been given since the
findings supported the literature,

b Table XI

The writer has interpreted the results negatively
since the literature has not supported the findings. Moast
assuredly a program for the gifted would have diffioculty in
survival if the Counselor only functioned as a consultant,

B Counselors out
l. Table X

The data revealsd eleven significant differences.
Since these Counselors were not in a program for the gifted
they gave evidence of negative cholces with reference to
aceeptable practices, as advocated by the literature.

18 National Education Associstion and the iAmericaen
Personnel and Cuidance Assoclation, Ope eit., p. 56=57.
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2. Table XI

In the Counselors' perception of their own role,
ameng those who were not in a program for the gifted, two
significanses were found,
| Item 7 was as followst

"How should the counselor funstion in the planning of
the Advanced Placement Program in your school?"

The reasponse was Category A which indicated that the
Counselor should partieipate actively. Reforence has bheen
clted on page eighty, supporting the role of the Counselor
in the area of the Advanced Flacement Program, This was in
contra-distinction to the opinion given by Counselors in a
program, Table X,

Item 22 was as follows:

"How should the counselor function in the orientation
program for teachers of gifted atudenta?"

The response was Category A whereby the Counselor was
to be an active partioipant. Again, this wes in contra-
distinction to the opinion given by those Counselors in a

program,



PRESENTATION AKD DISCUSSION OF RESULTS BETWEBN
PRINCIPALS IR AND OUT OF A PROGRAM FOR THE GIFTED AND
COUNSELORS IN AND QUT OF A PROGRAM FOR THE GLFTED

3. SW’

a Table X

Since no program was in gperation it was to be
expeoted that 1desl practices would have been omitted.

b Table XI

The Counselora'’ perception, among those not in a
progran, indicated that they perceived their function to bde
that of an active participsnt. Such was in keeping with the
1iterature. However, due to the dearth of significant 4iffw
Mu, the writer could not infer a positive interpretation.

cm.fou. who were in & program for the gifted,
defined their rolo as that of & consultant. The writer was
swvare of the differences but the reasons for this difference
would not have been a part of this study. However, many
hypotheses sonld have been offered or at least aassumed.

Sinse the “cunselors were not in a progrem, perhaps
their 1deas or knowledge of their role have not besn suffie
elently erystaliged,



SUMMARY AND CONCLUSIONS
1. Resume of Results
A Principals and Counselors in a Progranm

A negative interpretation has been given of the Frine
oipals' and Counselors' perception, through expressed opinion,
in defining the role of the Counselor in a program for the
gifted,

Among the Principals, the differences were not signi-
ficant, with the exception of one.

Among the Counselors, thelr role was thought to be
that of a consultant while the literature advocated their
role to be that of a participant.

Accordingly, the sub~hypotheses that no significant
differences between the FPrincipaels and Counselors in a pro-
gram for the gifted, in defining the role of the Counselor,
must be rejocted in part and not rejected in part,

B Principals and Counselors out of a Progran

A negative interpretation has also been given of the
Principals' and Counselors' perception, through expressed
opinion, in defining the role of the Counselor out of a pro-
gram for the gifted.
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Outside of a single exception, the differences were
not significant relative to the Frincipala.

No significant differences were found relative to
the Counselors,

Acoordingly, the subehypotheses that no significant
differences between the Principals and Counselors, out of a
program for the gifted, in defining the role of the Coun-
selor, must be rejected in part and not rejected in part.

C Principals in and out of a Program

A negative interpretation has been given of the Prin-
cipals' perception, through expressed opinion, in defining
the role of the Counselor in and out of a program for the
gifted.

The Prineipals in a program allocated the Counselor's
role to have been that of a non participant, which the litera-
ture has not supported.

The Prinoipals out of a program indicated the opposite.
They placed the role of the Counselor as an active participant
in agreement with the literature.

Aceordingly, the sub=hypotheses that no significant
differences between Prineipals in and out of & program for
the gifted, in defining the role of the Counselor, must be
rejected in part and not rejected in part.
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D Counselors in and cut of a Program

A negative interpretation has been given of the Coune
selors' pereeption, through expressed opinion, in defining
the role of the Counselor in and out of & progranm for the
gifted. | 2

The Counselors, in a program, advocated their own
role to have been that of & consultant, The litersture has
not supported this concept.

The Counnolors; out of a program, advooated their
role to have been that of a partiecipant. However, only two
signifisances were found,

Aoccerdingly, the sub=hypotheses that no significant
differences between Counselors in and out of a program for
the gifted, in defining the role of the Counselor, must be
rejected in part and not rejected in part.

2. Presentation of Conslusions

Generally, the role of the Counselor, as perceived by
Principals and Counselors, both in and ocut of a program for
the gifted, was not defined, according to the literature.

Specifisally the following distinotions have been

made:

A Prineipals and Counselors in a progream for the
gifted 4id not define the rele of the Counselor.

B Principals and Counselors out of a program for the
gifted d41id not define the role of the Counselor,
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C Principals in & program did not define the Coun-~
selor's role while Principals out of a program
D Counselors in & program did not define their role

while Counselors out of a program did.

Aceording to the rationale of this inveatigator, with
support of the literature, the role of the Counselor, in an
1desl manner, would oonsist in the selection of Category "A"
for the twenty-two items in Section III of the guestiomnaire.

Therefore, the hypotheses, that the role of the
Counselor, in and out of a progrom for the gifted, 1s not
significantly different as perceived by Principals and Coun-
selors may be generally upheld.

Specifically, this hypothesis mat be rejected in

part and not rejected in part.
3. Recommendations

The following recommendations, resulting from this
study, have deen presented in an effort to help strengthen
programs for the gifted in Catholic seeondary achools for
boys in New York State:

A That an established policy be put into effect for the
adoption of speeific and acceptable practices in a
program for the gifted,

B That a clarification be made of the role played by
Prineipals and Counselors and that such be defined.

C That schools begin a program of experimentation.

D That schools intensify the training of their Counselors
on a professional level,

E That a speeial committes, representing a program for the

1fted, be estadlished which would represent the admin-
g-mtion, the counseling staff and the teaghing starf.

P That evaluation and followsup be initlated,
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This work is the result of the Pe s 1958 Confer~
ence pertaining to the Acadenically Talented wherein some two
hmndred outstanding educators and laymen made their contrie
butions. This Report is conserned with the areas of Identi-
fication, Culturel Attitudes, Development of Goals, Progranms,
Curriculum Development and Professional Concerns,

The National BEduecation Association and the American
Personnel and Guidance Assosiation, Ouéﬁgg for the Academic~-
W Washington, D. he Associations,

[ 4

This publication is concerned with principles of
guidance for the Academieally Talented, Areas of Identifi-
cation, Motivation, Edusational Provisions, Counseling and

Rumh constitute the of this work. School Counselors
on the Secondary level s 4 be asquainted with this source.

The National Education Association and the muoml
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In essence, this contribution will be invaluable for
a8 school Principsl who would like to have & source readily
available as he develops & program for the Academically
Talonted. Practices of individual schools haa beon cited.

Of special interest is the excellent and lengthy bibliogrephy
contained herein,

Price, Jack, "How 8 School System Can Avoid an
Advanced Placement Pro The Ciearing House, Vol. 3k,
No. 8, April 19“. Pe Ezs.b&

Suggested practices for small secondary schools in an
effort to obtain equivalent results as those produced by the
Advanced Placemont Progranm.

Pritochard, Miriam, "Total School Planning for the
Gifted child” Exgeptignal Children, Vol. 18, ko, 6, March
1952. Po 50

Hino basic principles of & program for the gifted
are outlined., Working with parents, in-service tescher educa~
tion, record keeping and currioulum are noted.

Shortscr. Bruoo, (Editor). Efgg;gg_!1§9_§ggg;;gg
Bt _Th Log & 2 lceg, Chiocapo, Sclience Hesesarch

- 370

leoin aro represen od different points of view,
relevant research and practices for the able student pre-
sently in operation on the part of an administrator and
counselor representing one hundred schools. This book ia
surrent, written for a wide variety of readers and embraces
the iod and multiple areas of working with gifted students.
It contains an expellent bibliography.

Strittaatter, Lawrence R., "Advansed-Standing Course”,
Vol. 60. lioe 3, March 1 60’

p .
* iho writer has ocutlined the procedures used in his
own school in inaugurating the Advanced Placement Program.

Teachors! Committee, Group A., "Guiding !our Gifted,
Wnndbook tor Toaohoxa. Adminiatratore and Parents®,
p ly Coung School of che

if; voro ty of Ponnay1v= 5 -0Y

This work is the rotult or a rive yenr study, begine
ning in 1948, of investigating a suitable program for the
education of the gifted., It's orientation to the selementary
school classroom teacher is the strong point of this study.
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Trump, Lloyd J., "Images of the Future, a New
Appro-eh to th- soeondary Sehool”, Commlassion on the Experi-
. ' _ t f in Jecondayy

Sc 00 Principals. 1959. Pe
The problem of how to eope with 1ncreasi:§ numbers in
our schools without saorificing quality of education is the
coro of this work., Administrators and counselors will find
many challenging and stimulating explorations herein. It's
concerned with the evolution of the modern secondary school.

Witty, Paul, "The Gifted child. What is Special
about Spesial Edueation?®, Chil Vol. 19,
No. 7, April 1953, p, 355'
The definition, phllonothn identification, curriculum
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general survey with stress on the importance of this phase of
npooill education is offered to the reader.

Woolooek, Cyril w.. "chnngos in Education for the
Gi“‘d‘. he U .V 4 e o W :_.-
~"-D 0 ' e

A report on tho author s vlait to n&noty-tour lchooln
or school districts in lew York State and e study of over two
hundred school reports about the gifted in these schools.

It notes changea and trends,

States Gova'mnt. 1956; 57 pe

A review of avallabdble literature to establish stand-
ards in assisting students with science and mathematiecs
aptitudes. An excellent and extensive bibliography is found
within, Stress has been given to guidance on the elementary
and Junior High levels.



Bishop Fallon High School
OBLATE FATHERS
1238 Main Street Rev. George H. Mozean, O.M.1.
Buffalo 9, New York Guidance Director

Dear Principal:

With the passing of each day we seem to hear and read more about the gifted student on the
secondary level. Principals and their staffs are becoming more conscious of the exceptional
student. Many of our Catholic secondary schools have initiated special programs for the gifted
in an effort to help their bright pupils. Unfortunately, very little research has been undertaken
in our school system. If more studies were made, perhaps our programs for the gifted would
improve. As a priest-educator it is my conviction that our Principals and Guidance Counselors
could make a substantial contribution for the advancement of special education.

In accord with these convictions I am turning to you, the Principal, for your assistance. With
your experience, background and training I am sure your response would be respected as well
as followed. I feel, moreover, that you would be interested in the research I am undertaking to
define the role of the counselor in programs for the gifted. Such a definition would not only
assist your school but would further the progress of programs for the gifted in our Catholic
schools of New York State.

Although the enclosed questionnaire is lengthy, every effort has been made to present the
enclosed in such a fashion that very little time will be taken from your busy schedule. Would
you be kind enough to complete this study which is intended for the Principal, whether you have
a program for the gifted or not? Also, please have your Guidance Counselor complete his ques-
tionnaire, independently, for the value of the study, whether you have a program for the gifted
or not. The copy in pink is for you, the Principal. The copy in blue is for your Guidance Coun-
selor. Each of you is requested to make separate returns. If more than one counselor functions
in your school, please have the Director answer the questionnaire.

The Principal is asked to return the counselor’s questionnaire provided no counselor
functions in his school. You are requested to return both your own and the Guidance Counselor’s
questionnaires if your school is co-educational.

Each questionnaire has a code number which is known only to me. This will allow me to
contact an individual school should the necessity arise. Be assured that the returned information
will remain strictly confidential under all circumstances.

With my experience as President of the Western New York Catholic Guidance Council and
responsible participation in the New York State Association of Deans and Guidance Personnel,
New York State Counselors Association, Western New York Personnel and Guidance Association
and Catholics in APGA, I feel strongly that this study will influence the role of the counselor in
programs for the gifted as found in Catholic Boys High Schools of New York State.

May I enlist your cooperation in asking that the enclosed questionnaires be returned as
soon as possible? Self addressed, stamped envelopes have been enclosed. Thank you very much

for your cooperation.
Yours in JC and t)/x
' - . 0 n e Al d . ’h. I,
(e Prcsge T O

George H. Moreau, O.M.1.



THE ROLE OF THE COUNSELOR IN PROGRAMS FOR THE GIFTED
IN CATHOLIC BOYS HIGH SCHOOLS OF NEW YORK STATE

This questionnaire is being sent to PRINCIPALS of Catholic Boys High Schools of New York State to
determine the role of the counselor in programs for the gifted.

PLEASE NOTE

If a program for the gifted does exist in your school, please reply in all three Sections, I, II, and III
If a program for the gifted does not exist in your school, please reply in Section I (answering in terms
of how you think the practice would function if it did exist in your school) and also, Section III.
CHECK ONE

( ) A program for the gifted does exist in our school — reply in Sections I, II, and III.

( ) A program for the gifted does not exist in our school — reply in Sections I and III.

DEFINITION OF TERMS
Program for the gifted:—~ Any organized system of education for gifted students of 120 IQ and higher,
taught by one or more teachers, with the approval of the principal.

Guidance counselor:—  One who assists students in a school on an organized and professional bas-
is within the framework of educational, vocational, personal or moral guidance,
with the approval of the principal. '

SECTION |

Please check only one of the four which best applies to your program,

1. Has your school developed a policy for the gifted?

{a) Yes, it is followed 100% of the time

(b) Yes, it is followed about 50% of the time.

(c) The policy has been developed but it is not followed.
(d) Our school has no such policy for the gifted.

NN SN N

2. Does your school have a trained counselor who functions in the capacity at least half of the school
day (here we refer to one who has been trained professionally in guidance or psychology)?

(a) Yes, our counselor performs guidance duties at least half of the school day. (
(b) No, our counselor does not perform guidance duties at least half of the school day. (
(c) We have a professionally trained guidance counselor but he does not perform guidance duties

in our school. (
(d) We have no one professionally trained in the field of guidance. (

3. Does the school budget include provisions for the gifted in your school?

(a) Our school budget includes special provisions for the gifted and it is used in its entirety for
such a purpose.

(b) Our school has a special budget for the gifted but only 50% of it is used for this purpose

(c) Our school has a special budget for the gifted but it is not used.

(d) We have no special budget for the gifted.

4. Is special equipment available for use in teaching the gifted?

(a) Yes, it is available and is used 100% of the time, when needed.
(b) It is available but used about 50% of the time, when needed.
(c) It is available but not used.

(d) No special equipment is available.

I~ TN TN N
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10.

11.

12.

Is the system of marking used for evaluating the achievement of the gifted different from that used
with other students?

(a) Yes, the passing matk of gifted students is 85% or better.

(b) Yes, but differs from the above.

(c) Yes, but the system fluctuates and the policy is not a standard one.
(d) No, all students are marked according to the same system.

Is there special articulation between the elementary and high school to avoid overlapping or the
creation of gaps in the educational program for the gifted?

(a) Yes, such special articulation for the gifted is a deliberate, well planned part of our
school program,

(b) Yes, however it is not effected in an organized manner.

(c) No, however articulation is general and applies to all equally.

(d) No special articulation exists whatsoever nor is there a regular program of articulation.

Is there special articulation between the high school and colleges with special reference to the
gifted?

(a) Yes, such special articulation between the high school and the college is a deliberate, well
planned part of our school program.

(b) Yes, however it is not effected in an organized manner.

(c) No, however articulation is general and applies to all equally.

(d) No special or regular program of articulation exists whatsoever.

Does the school participate in the College Entrance Examination Advanced Placement Program?

(a) The school has a formal, organized class, with a trained teacher who prepares such students,
(b) The school has an informal class with a trained teacher.

(c) The students prepare themselves for the Advanced Placement Program without a teacher.

(d) The school does not participate in the Advanced Placement Program.

Have provisions been made in your school for the identification of the gifted?

(a) Provisions on an organized basis of the principal, counselor and teacher relationship exists.
(b) Identification is made by the principal.

(c) Identification is unorganized, accidental.

(d) No identification is made.

Do your gifted students attend summer sessions in programs for the gifted?

(a) Yes, such classes are held in our own system,

(b) Yes, such classes are held in the public school system,
(c) Yes, the class is held on a college campus.

(d) No, they do not.

Are gifted students exempt from final examinations?

(a) Yes, if they attain a predetermined mark.
(b) Exempt automatically.

(c) Exempt by teacher recommendation only.
(d) They are not exempt.

Does the school call in specialists in which gifted students are often interested (engineers, etc.)?

(a) Outside specialists are a part of our school program and they visit during school hours.
(b) Outside specialists are a part of our school program but they visit after school hours.
(¢) Gifted students must seek our specialists themselves as their own responsibility.

(d) No program exists.
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13.

14.

15,

16.

17.

18.

19.

20.

Are gifted students encourages to assist other leamers?

(a) Yes, such gifted students are looked upon as an integral part of the program and they operate

on a scheduled basis.

(b) These gifted students only assist students who are failing,

(c) The contribution by gifted students toward other leamers is voluntary and operates in an
informal setting and not scheduled by the principal.

(d) No, they do not assist other learners.

Are gifted students excused from courses required of other students?

(a) Yes.
(b) Yes, provided they have scored sufficiently high on an achievement test which measures
the area of this subject.

(c) If they study the subject privately. However they must take the examination.
(d) No.

How are the gifted students grouped?

(a) They are grouped together for each subject.

(b) Gifted students are totally grouped for everything such as classes, gymnasium, laboratory
work, etc.

(c) Gifted students are grouped for certain courses according to their aptitudes.

(d) No special grouping exists.

How does enrichment for gifted students take place?

(a) Classroom teachers divide their classes into smaller units.

(b) Enrichment for the gifted is stimulated on an individual basis,

(c) Enrichment for the gifted functions outside the classroom, after school.
(d) No enrichment takes place forthe gifted.

Do teachers devote more time to the less able than to the gifted?

(a) Yes, the less able receive more time from teachers.
(b) Yes, but in individual cases only.

(c) The same amount of time is given to all.

(d) No, they do not.

Do teachers devote more time to the gifted than to the other students?

(a) Yes.

(b) The same amount of time is given to all.
(c) Yes, but in individual cases only.

(d) No, they do not.

Are gifted students assigned teachers with special training which training is not usually found
in teachers of average students?

(a) Yes, gifted students are under the supervision of all specially trained teachers.
(b) Gifted students are under the supervision of some specially trained teachers.
(c) Gifted students are under the supervision of one specially trained teacher.

(d) Gifted students are under no teacher who has been trained to teach the gifted.

Are gifted students encouraged to do independent research and study in the laboratories?

(a) Yes, they do independent research frequently (frequently refers to at least twice a week).

(b) Yes, however the students seldom do independent research (seldom refers to at least
twice a month).

(c) The students are encouraged, but fail, to do independent research.

(d) No, they are not encouraged to do independent study and research.
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21.

22,

23.

24.

26.

2/.

28.

Are gifted students encouraged to do independent research and study in the library?

(a) Yes, they do independent research frequently (frequently refers to at least twice a week).

(b) Yes, however the students seldom do independent research (seldom refers to at least
twice a month).

(c) The students are encouraged but fail to do independent research.

(d) No, they are not encouraged to do independent study and research in the library.

Are special seminar groups available for the gifted?

(a) Special seminar groups operate as part of the program for the gifted.

(b) These groups meet on an informal basis but not too frequently (vg — once a semester).
(c) These groups meet on an informal basis but frequently (vg — at least once a week).
(d) No special seminar groups are avilable.

Are gifted students given opportunities to serve as assistants in the laboratory?

(a) Yes, they assist the teacher as part of the school program.

(b) Yes, but only when the student asks if he may assist.

(c) Yes, but this participation is not creative (vg — he does not set up the lab nor does he
take charge of the materials).

(d) No, they do not.

Are gifted students permitted to complete their high school work in less than the usual number
of years?

(a) Yes, the administration is enthusiatic toward this.
(b) Yes, however the administration only permits it.
(¢) Yes, but the administration only tolerates this.

(d) No.

. Are gifted students given homewotk different from that given other students?

(a) Yes, their assignments are different in both quantity and quality.
(b) Yes, but their assignments differ only in the quantity.

(c) Yes, but their assignments differ only in quality.

(d) No.

Are gifted students provided with a wider variety of reading materials than that provided for
less able students?

(a) Yes, classroom teachers refer students to a special section of the library for gifted
students as part of the school program.

(b) Yes, classroom teachers recommend the gifted to a special section on a voluntary basis.

(c) The student uses special readings on his own initiative.

(d) No, they are not.

Are teachers of the gifted given additional time to prepare for the teaching of the gifted?

(a) They carry fewer teaching hours and have adequate time.

(b) They have fewer teaching hours but additional study hall assignments or other duties.
(c) They have a greater teching load than regular classroom teachers.

(d) No additional time is given to these teachers of the gifted to prepare for their classes.

Is there a special in-service program for teachers of the gifted?
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(a) A special in-service program for teachers of the gifted is held each year before school begins.

(b) A special in-service program for teachers of the gifted is given with regularity (vg — at least
twice a month, each month).

(c) An in-service program for the teaching of the gifted is on a voluntary, informal and unorganized

basis.
(d) No.,



29. Are teachers of the gifted provided with special consultant services?

(a) Yes, special consultants come to the school with regularity (vg — at least twice a month). « )
(b) Yes, special consultants come to the school on occasion (vg — at least once every six months). ()
(c) Special consultants are available but the teacher must take the initiative and visit the

consultant. ¢
(d) No. « )

SECTION I

DIRECTIONS: Please reply ONLY if a program for the gifted exists in your school.

Rate the practice in terms of how successful you are finding the practice to be in your high school.

Circle ““A”’ — if very successful (75-100% of the time).

Circle ‘B’ ~ if moderately successful (about 50% of the time).

Circle “C”’ — if successful to only a limited degree (about 25% of the time).
Circle “‘D’’ — if unsuccessful.

PLEASE NOTE

If one or more of the following practices do not exist in your school situation please do not circle any of the
letters A, B, C, or D.

. How successful has your policy for the gifted been?
. How successful has your counselor been in the program for the gifted?
. How successful has your school budget been in its provisions for the gifted?

. How successful has your special equipment been in the teaching of the gifted?

. How successful has the system of marking been which is used for evaluating the

achievement of the gifted but which is different from that used with other students?

. How successful is the special articulation between the elementary and high school

which avoids overlapping or the creation of gaps in the educational program for the
gifted?

. How successful is the special articulation between the high school and tolleges with

special reference to the gifted?

. How successful is the school’s participation in the College Entrance Examination

Advanced Placement Program?

. How successful have been the provisions which were made in your school for the iden-

tification of the gifted?

. How successful have your gifted students been who attend summer sessions in programs

for the gifted?

. How successful has the policy been of exempting students from final examinations?

. How successful has the program been of calling in specialists in whom gifted students

are often interested (engineers, etc.)?




13.

14.

15.

16.

17.

18.

19.

20.

21,

22,

23.

24.

25,

26.

27.

28.

How successful have gifted students been in assisting other leamers?

How successful have gifted students been who are excused from courses required of
other students?

How successful has your method of grouping gifted students been?
How successful has your program of enrichment for gifted students been?

How successful has your program for the gifted been when teachers devote more
time to the less able than to the gifted? (With the assumption that such a philosophy
serves in the greater interest of the student body as a whole.)

How successful has your program been of teachers who devote more time to the gift-
ed than to other students?

How successful have teachers with special training been which training is not
usually found in teachers of average students?

How successful has your program been of encouraging gifted students to do indepen-
dent research and study in the laboratories?

How successful has your program been of encouraging gifted students to do indepen-
dent research and study in the library?

How successful are your special seminar groups which are available to the gifted?

How successful has your program been in giving gifted students the opportunity to
serve as assistants in the laboratory?

How successful has your program been of permitting gifted students to complete their
high school work in less than the usual number of years? (Students who begin the pro-
gram but do not finish must be considered in this evaluation of success.)

How successful has your program been of giving homework to the gifted that is differ-
ent from that given to other students?

How successful has your program been in providing a wider variety of reading materials
than that provided for less able students?

How successful has your program been in giving teachers of the gifted additional time
to prepare for the teaching of the gifted?

How successful has your program been in providing a special in-service program for
teachers of the gifted?

How successful has your program been in providing teachers of the gifted with special
consultant services?



SECTION Il

The PRINCIPAL is asked to respond to each of the following questions which are concemed with the role and
degree of participation by the counselor in programs for the gifted.

DIRECTIONS: If a program for the gifted exists within your school please reply in Column I. If such a program

COLUMN 1

A B C
A B C
A B C
A B C
A B C
A B C
A B C
A B C
A B C
A B C
A B C

does not exist, please respond in Column II, indicating how you think the counselor should func-
tion if such a program did exist.

Circle ““A’’ — if the counselor should actively participate with the principal, assistant prin-
cipal, and/or curriculum coordinator.

Circle “B’’ — if the counselor should function only as a consultant.

Circle ““/C’’ — if the counselor alone should be responsible.

Circle “D’’ — if the counselor should not participate in the practice or if you feel this is definite-
ly not a part of his function.

COLUMN II

D 1. How should the counselor function in the development of a A B C D
policy in programs for the gifted in your school?

D 2. How should the counselor function in determining the scope A B C D
and degree of the counseling and guidance program for the
gifted in your school?

D 3. How should the counselor function in the identification of the A B C D
gifted in your school?

D 4. How should the counselor function in the scheduling of cour- A B C D
ses for the gifted?

D 5. How should the counselor function in the development of an A B C D
enriched program for the gifted in your school?

D 6. How should the counselor function in the selection of special A B C D
materials used by classroom teachers in programs for the gift-
ed in your school?

D 7. How should the counselor function in the planning of the A B C D
Advanced Placement Program in your school?

D 8. How should the counselor function in assisting parents of the A B C D
gifted in your school?

D 9. How should the counselor function when the necessity arises A B C D
that a student be changed from the gifted section because of
low or inadequate achievement?

D 10. How should the counselor function in interpreting the program A B C D
for the gifted to the faculty in your school?

D 11. How should the counselor function in reporting the progress of A B C D

gifted students?



. How should the counselor function in assisting teachers in

their work with the gifted in your school?

. How should the counselor function in interpreting the program

for the gifted in your school to the community?

. How should the counselor function in the development of artic-

ulation between the elementary and high school in reference to
the gifted?

. How should the counselor function in the development of artic-

ulation between the high school and the colleges in reference
to the gifted in your school?

. How should the counselor function in the relationship between

the school and community agencies in the strengthening of your
program for the gifted?

. How should the counselor function with outside consultants and

specialists with reference to curriculum, educational and voca-
tional guidance in your program for the gifted?

. How should the counselor function when the program for the gift-

ed in your school must be changed or modified?

. How should the counselor function in the evaluation of programs

for the gifted?

. How should the counselor function in the selection of students

in programs for the gifted?

. How should the counselor function in in-service programs for

teachers of gifted students?

. How should the counselor function in the orientation program

for teachers of gifted students?

Do you wish to receive a summary of this study? yes (

no (

Will the results of this study be seriously weighed either to
improve the program in your school for the gifted or to initi- yes (
ate a program for the gifted? no (



Bishop Fallon High School
OBLATE FATHERS
1238 Main Street Rev. George H. Moreau, O.M.1.
Buffalo 9, New York Guidance Direstor

Dear Fellow Counselor:

Our guidance journals and newsletters are constantly reporting on the gifted student. So
much has been written on the relationship of the exceptional student to the principal, teachers,
administrators, and curriculum planning. One urgent need, which needs to be explored, especial-
ly in Catholic education, is the role of the counselor in programs for the gifted. So little has
been done in this area.

As a priest-counselor, I firmly believe that your response to the enclosed questionnaire can
be of inestimable value. As we know, the counselor plays a vital part in this special phase of
education. It is unfortunate that our position, to date, has been a confused and inaccurate one.
If programs for the gifted are to progress and prosper, clarification of the counselor’s role is
absolutely necessary. I feel certain that you will be interested in the results of this study.

The enclosed questionnaire is indeed very lengthy. However, every effort has been made to
make it practical in order that you, the counselor, will take but a few moments from a busy
schedule. Would you be kind enough to complete the enclosed whether you have a program for
the gifted or not? In the letter to your Principal I did request that the questionnaires be complet -
ed independently, for the value of the study. The copy in pink is for the Principal and the one in
blue is for you, the counselor. Please make separate returns.

Each questionnaire has a code number which is known only to me. This will allow me to
contact an individual school should the necessity arise. Be assured that the returned information
will remain strictly confidential under all circumstances.

With my experience as President of the Western New York Catholic Guidance Council and
responsible participation in the New York State Association of Deans and Guidance Personnel,
New York State Counselors Association, Western New York Personnel and Guidance Association
and Catholics in APGA, I feel strongly that this study will influence the role of the counselor
in programs for the gifted as found in Catholic Boys High Schools of New York State.

As a fellow priest-counselor may I enlist your cooperation in asking that the enclosed ques-
tionnaire be returned as soon as possible? A self addressed, stamped envelope is enclosed.
Thank you very much for your cooperation.

Yours in JC and MI

@0 ;{A,{, e 7§( M oor ea.ul o.M,

ev. George H. Moreau, O.M.I.



THE ROLE OF THE COUNSELOR IN PROGRAMS FOR THE GIFTED
IN CATHOLIC BOYS HIGH SCHOOLS OF NEW YORK STATE

This questionnaire is being sent to COUNSELORS of Catholic Boys High Schools of New York State to deter-
mine the role of the counselor in programs for the gifted.

PLEASE NOTE

If a program for the gifted does exist in your school, please reply in all three Sections, I, II, and IIL

If a program for the gifted does not exist in your school, please reply in Section I (answering in terms
of how you think the practice would function if it did exist in your school) and also, Section III.

CHECK ONE
() A program for the gifted does exist in our school —reply in Sections I, II, and III.

( ) A program for the gifted does not exist in our school — reply in Sections I and III.

DEFINITION OF TERMS
Program for the gifted:— Any organized system of education for gifted students of 120 IQ and higher,
taught by one or more teachers, with the approval of the principal.

Guidance counselor:—  One who assists students in a school on an organized and professional bas-
is within the framework of educational, vocational, personal or moral guidance,
with the approval of the principal.

SECTION |

Please check only one of the four which best applies to your program.

1. Has your school developed a policy for the gifted?

{a) Yes, it is followed 100% of the time

(b) Yes, it is followed about 50% of the time.

(c) The policy has been developed but it is not followed.
(d) Our school has no such policy for the gifted.

2. Areyou a trained counselor who functions in the capacity at least half of the school day (here we
refer to one who has been trained professionally in guidance or psychology)?

(a) Yes, I do perform guidance duties at least half of the school day. (
(b) No, I do not perform guidance duties at least half of the school day. (
(c) I am a professionally trained guidance counselor but I do not perform guidance duties in (
our school.
3. Does the school budget include provisions for the gifted in your school?

(a) Our school budget includes special provisions for the gifted and it is used in its entirety for
such a purpose.

(b) Our school has a special budget for the gifted but only 50% of it is used for this purpose

(c) Our school has a special budget for the gifted but it is not used.

(d) We have no special budget for the gifted.

PN TN N N

4. Is special equipment available for use in teaching the gifted?

(a) Yes, it is available and is used 100% of the time, when needed.
(b) It is available but used about 50% of the time, when needed.
(c) It is available but not used.

(d) No special equipment is available.
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5. Is the system of marking used for evaluating the achievement of the gifted different from that used
with other students?

(a) Yes, the passing mark of gifted students is 85% or better.

(b) Yes, but differs from the above.

(c) Yes, but the system fluctuates and the policy is not a standard one.
(d) No, all students are marked according to the same system.

6. Is there special articulation between the elementary and high school to avoid overlapping or the
creation of gaps in the educational program for the gifted?

(a) Yes, such special articulation for the gifted is a deliberate, well planned part of our
school program,

(b) Yes, however it is not effected in an organized manner.

(c) No, however articulation is general and applies to all equally.

(d) No special articulation exists whatsoever nor is there a regular program of articulation.

7. s there special articulation between the high school and colleges with special reference to the
gifted?

(a) Yes, such special articulation between the high school and the college is a deliberate, well
planned part of our school program,

(b) Yes, however it is not effected in an organized manner.

(c) No, however articulation is general and applies to all equally.

(d) No special or regular program of articulation exists whatsoever.

8. Does the school participate in the College Entrance Examination Advanced Placement Program?

(a) The school has a formal, organized class, with a trained teacher who prepares such students,
(b) The school has an informal class with a trained teacher.

(c) The students prepare themselves for the Advanced Placement Program without a teacher.

(d) The school does not participate in the Advanced Placement Program.

9. Have provisions been made in your school for the identification of the gifted?

(a) Provisions on an organized basis of the principal, counselor and teacher relationship exists.
(b) Identification is made by the principal.

(c) Identification is unorganized, accidental.

(d) No identification is made.

10. Do your gifted students attend summer sessions in programs for the gifted?

(a) Yes, such classes are held in our own system.

(b) Yes, such classes are held in the public school system.
(c) Yes, the class is held on a college campus.

(d) No, they do not.

11. Are gifted students exempt from final examinations?

(a) Yes, if they attain a predetermined mark.
(b) Exempt automatically.

(c) Exempt by teacher recommendation only.
(d) They are not €xempt.

12. Does the school call in specialists in which gifted students are often interested (engineers, etc.)?

(a) Outside specialists are a part of our school program and they visit during school hours.
(b) Outside specialists are a part of our school program but they visit after school hours.
(c) Gifted students must seek our specialists themselves as their own responsibility,

(d) No program exists.

Y a Y e X PN SN NN PN I NN P X W an Wan ¥ Ve Wan W W N PN NN N PN N N PN

NN SN

N N e’ W o

' Nl N o e N Nt Nt A A et St N N’ Nt o e N oS

N’ N N



13.

14.

15.

16.

17.

18.

19,

20.

Are gifted students encourages to assist other leamers?

(a) Yes, such gifted students are looked upon as an integral part of the program and they operate

on a scheduled basis.

(b) These gifted students only assist students who are failing.

(c) The contribution by gifted students toward other leamers is voluntary and operates in an
informal setting and not scheduled by the principal.

(d) No, they do not assist other learners.

Are gifted students excused from courses required of other students?

(a) Yes.
(b) Yes, provided they have scored sufficiently high on an achievement test which measures
the area of this subject.

(c) If they study the subject privately. However they must take the examination.
(@) No.

How are the gifted students grouped?

(a) They are grouped together for each subject.

(b) Gifted students are totally grouped for everything such as classes, gymnasium, labor atory
work, etc.

(c) Gifted students are grouped for certain courses according to their aptitudes.

(d) No special grouping exists.

How does enrichment for gifted students take place?

(a) Classroom teachers divide their classes into smaller units,

(b) Enrichment for the gifted is stimulated on an individual basis.

(c) Enrichment for the gifted functions outside the classroom, after school.
(d) No enrichment takes place for the gifted.

Do teachers devote more time to the less able than to the gifted?

(a) Yes, the less able receive motre time from teachers,
(b) Yes, but in individual cases only.

(c) The same amount of time is given to all.

(d) No, they do not.

Do teachers devote more time to the gifted than to the other students?

(a) Yes.

(b) The same amount of time is given to all.
(c) Yes, but in individual cases only.

(d) No, they do not.

Are gifted students assigned teachers with special training which training is not usually found
in teachers of average students?

(a) Yes, gifted students are under the supervision of all specially trained teachers.
(b) Gifted students are under the supervision of some specially trained teachers.
(c) Gifted students are under the supervision of one specially trained teacher.

(d) Gifted students are under no teacher who has been trained to teach the gifted.

Are gifted students encouraged to do independent research and study in the laboratories?

(a) Yes, they do independent research frequently (frequently refers to at least twice a week).

(b) Yes, however the students seldom do independent research (seldom refers to at least
twice a month).

(c¢) The students are encouraged, but fail, to do independent research.

(d) No, they are not encouraged to do independent study and research.
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21.

22

23.

24.

25.

26.

2/.

28.

Are gifted students encouraged to do independent research and study in the library?

(;1) Yes, they do independent research frequently (frequently refers to at least twice a week).

(b) Yes, however the students seldom do independent research (seldom refers to at least
twice a month).

(c) The students are encouraged but fail to do independent research.

(d) No, they are not encouraged to do independent study and research in the library.

Are special seminar groups available for the gifted?

(a) Special seminar groups operate as part of the program for the gifted.

(b) These groups meet on an informal basis but not too frequently (vg — once a semester).
(c) These groups meet on an informal basis but frequently (vg — at least once a week).
(d) No special seminar groups are avilable.

Are gifted students given opportunities to serve as assistants in the laboratory?

(a) Yes, they assist the teacher as part of the school program.

(b) Yes, but only when the student asks if he may assist.

(c) Yes, but this participation is not creative (vg — he does not set up the lab nor does he
take charge of the materials).

(d) No, they do not.

Are gifted students permitted to complete their high school work in less than the usual number
of years?

(a) Yes, the administration is enthusiatic toward this.
(b) Yes, however the administration only permits it.
(c) Yes, but the administration only tolerates this.
(d) No.

Are gifted students given homework different from that given other students?

(a) Yes, their assignments are different in both quantity and quality.
(b) Yes, but their assignments differ only in the quantity.

(¢) Yes, but their assignments differ only in quality.

(d) No.

Are gifted students provided with a wider variety of reading materials than that provided for
less able students?

(a) Yes, classroom teachers refer students to a special section of the library for gifted
students as part of the school program,

(b) Yes, classroom teachers recommend the gifted to a special section on a voluntary basis.

(c) The student uses special readings on his own initiative.

(d) No, they are not.

Are teachers of the gifted given additional time to prepare for the teaching of the gifted?

(a) They carry fewer teaching hours and have adequate time,

(b) They have fewer teaching hours but additional study hall assignments or other duties.
(c) They have a greater teching load than regular classroom teachers.

(d) No additional time is given to these teachers of the gifted to prepare for their classes.

Is there a special in-service program for teachers of the gifted?
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(a) A special in-service program for teachers of the gifted is held each year before school begins.

(b) A special in-service program for teachers of the gifted is given with regularity (vg — at least
twice a month, each month).

(c) An in-service program for the teaching of the gifted is on a voluntary, informal and unorganized

basis.
(d) No®
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29. Are teachers of the gifted provided with special consultant services?

(a) Yes, special consultants come to the school with regularity (vg — at least twice a month). « )
(b) Yes, special consultants come to the school on occasion (vg — at least once every six months). ()
(c) Special consultants are available but the teacher must take the initiative and visit the

consultant. ¢ )

(d) No. « )

SECTION I
DIRECTIONS: Please reply ONLY if a program for the gifted exists in your school.

Rate the practice in terms of how successful you are finding the practice to be in your high school.

Circle “A”’ — if very successful (75-100% of the time).

Circle ‘B’ — if moderately successful (about 50% of the time).

Circle “C’’ — if successful to only a limited degree (about 25% of the time).
Circle “‘D’’ — if unsuccessful.

PLEASE NOTE

If one or more of the following practices do not exist in your school situation please do not circle any of the
letters A, B, C, orD.

A B C D 1. How successful has your policy for the gifted been?
A B C D 2. How successful have you been in the program for the gifted?
A B C D 3. How successful has your school budget been in its provisions for the gifted?

A B C D 4. How successful has your special equipment been in the teaching of the gifted?

A B C D 5. How successful has the system of marking been which is used for evaluating the
achievement of the gifted but which is different from that used with other students?

A B C D 6. How successful is the special articulation between the elementary and high school
which avoids overlapping or the creation of gaps in the educational program for the

gifted?

A B C D 7. How successful is the special articulation between the high school and tolleges with
special reference to the gjifted?

A B C D 8. How successful is the school’s participation in the College Entrance Examination
Advanced Placement Program?

A B C D 9. How successful have been the provisions which were made in your school for the iden-
tification of the gifted?

A B C D 10. How successful have your gifted students been who attend summer sessions in programs
for the gifted?

A B C D 11. How successful has the policy been of exempting students from final examinations?

A B C D 12, How successful has the program been of calling in specialists in whom gifted students
are often interested (engineers, etc.)?



A

14.

15.

16.

17.

18.

20.

21,

22.

23.

24.

25.

26.

27.

28.

. How successful have gifted students been in assisting' other leamners?

How successful have gifted students been who are excused from courses required of
other students?

How successful has your method of grouping gifted students been?
How successful has your program of enrichment for gifted students been?

How successful has your program for the gifted been when teachers devote more
time to the less able than to the gifted? (With the assumption that such a philosophy
serves in the greater interest of the student body as a whole.)

How successful has your program been of teachers who devote more time to the gift-
ed than to other students?

How successful have teachers with special training been which training is not
usually found in teachers of average students?

How successful has your program been of encouraging gifted students to do indepen-.
dent research and study in the laboratories?

How successful has your program been of encouraging gifted students to do indepen-
dent research and study in the library?

How successful are your special seminar groups which are available to the gifted?

How successful has your program been in giving gifted students the opportunity to
serve as assistants in the laboratory?

How successful has your program been of permitting gifted students to complete their
high school work in less than the usual number of years? (Students who begin the pro-
gram but do not finish must be considered in this evaluation of success.)

How successful has your program been of giving homework to the gifted that is differ-
ent from that given to other students?

How successful has your program been in providing a wider variety of reading materials
than that provided for less able students?

How successful has your program been in giving teachers of the gifted additional time
to prepare for the teaching of the gifted?

How successful has your program been in providing a special in-service program for
teachers of the gifted?

How successful has your program been in providing teachers of the gifted with special
consultant services?



SECTION 1l

The COUNSELOR is asked to respond to each of the following questions which are concemed with the role and
degree of participation by counselor in programs for the gifted.

DIRECTIONS: If a program for the gifted exists within your school please reply in Column I. If such a program

C

COLUMN I
A B
A B
A B
A B
A B
A B
A B
A B
A B
A B
A B

does not exist, please respond in Column II, indicating how you think the counselor should func-
tion if such a program did exist.

Circle “A’’ — if the counselor should actively participate with the principal, assistant prin-
cipal, and/or curriculum coordinator.

Circle “B’’ — if the counselor should function only as a consultant.

Circle ““C’’ — if the counselor alone should be responsible.

Circle “D”’ — if the counselor should not participate in the practice or if you feel this is definite-
ly not a part of his function.

COLUMN II

D 1. How should the counselor function in the development of a A B C D
policy in programs for the gifted in your school?

D 2. How should the counselor function in determining the scope A B C D
and degree of the counseling and guidance program for the
gifted in your school?

D 3. How should the counselor function in the identification of the A B C D
gifted in your school?

D 4. How should the counselor function in the scheduling of cour- A B C D
ses for the gifted?

D 5. How should the counselor function in the development of an A B C D
enriched program for the gifted in your school?

D 6. How should the counselor function in the selection of special A B C D
materials used by classroom teachers in programs for the gift-
ed in your school?

D 7. How should the counselor function in the planning of the A B C D
Advanced Placement Program in your school?

D 8. How should the counselor function in assisting parents of the A B C D
gifted in your school?

D 9. How should the counselor function when the necessity arises A B C D
that a student be changed from the gifted section because of
low or inadequate achievement?

D 10. How should the counselor function in interpreting the program A B (o] D
for the gifted to the faculty in your school?

D 11. How should the counselor function in reporting the progress of A B (o D

gifted students?



D 12
D 13
D 14

D 17
D 18
D 19
D 20

. How should the counselor function in assisting teachers in

their wotk with the gifted in your school?

. How should the counselor function in interpreting the program

for the gifted in your school to the community?

. How should the counselor function in the development of artic-

ulation between the elementary and high school in reference to
the gifted?

. How should the counselor function in the development of artic-

ulation between the high school and the colleges in reference
to the gifted in your school?

. How should the counselor function in the relationship between

the school and community agencies in the strengthening of your
program for the gifted?

. How should the counselor function with outside consultants and

specialists with reference to curriculum, educational and voca-
tional guidance in your program for the gifted?

. How should the counselor function when the program for the gift-

ed in your school must be changed or modified?

. How should the counselor function in the evaluation of programs

for the gifted?

. How should the counselor function in the selection of students

in programs for the gifted?

. How should the counselor function in in-service programs for

teachers of gifted students?

D 22. How should the counselor function in the orientation program
for teachers of gifted students?
Do you wish to receive a summary of this study? yes (

no (

Will the results of this study be seriously weighed either to
improve the program in your school for the gifted or to initi- yes (
ate a program for the gifted? no (

~? s
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Table III Continued.~ Differences in Response to Items and
the Category Concerned between Prin-
oipals and Counselors in a Program

Classification Item A B C D o response
P 28 0 O Z 13 1l
c 0 O 12 0
P 29 1l 2 1l 17 0
C o 1 7 10 o
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Table 1IV.~ Differences in Response to Items and the Category
Concerned between Principals and ccugula‘u in a
Program for the Gifted, Sution 118

Category
Classification Item A B C ___D_ Yo response
1 15 hy 0 0 1
c L 12 2 0 0
2 17 L 0 0 0
c 2 1 3 0 2
P 3 3 0o o 18 0
¢ 2 4 4 3 5
P L 6 2 0 13 0
c 2 4 5 2 5
P 5 1 2 2 16 0
c 2 0 5 b 10
P 6 0 2 6 12 1
c 0 I 3 2 9
P 7 s 8 2 6 0
C 2 9 1 1 1
P 8 9 6 1 5 0
¢ o 7 5 2 b
P 9 17 L 0 0 0
c 9 9 0 0 o
? 10 0 3 7 11 0
¢ 6 5 3 0 h
P 11 0 0 0o 22 0
c 1 1 1 1 1
P 12 2 6 2 10 1
c 0 6 b 2 6

& Very successful praotices.
b Unsuccessful practicea.



116

APPENDIX 2

grcgrlm for the

Gifted, Section II®» D,

Category Concerned between Principals

Table IV Contimued.~ Differences in Response to Items and the
and Counselers in &

Category

C

No response

D

A

Item

Classification

O

20

o0

alal

15

LD

16

(ol al

NN

17

oo

18

19

ot

20

8.0

oN

22

23

owm

25

US4

~O

26



APPENDIX 2 117

Table IV Continued.e Differences in Hesponse to Items and the
Category Conserned detween Prineipals
and Counselors in Ia groyam for the
Gifted, Section II%»",

Classification Item A B c D No resionse
P 27 g 1l 0 15 l
Cc 3 0 2 11
P 28 0 O 7 13 1
c 0 l L 1 12
P 29 l 2 1l 17 0
C 0 2 4 2 10
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Table V Continued.~ Differences in Response to Items and the
Category Concerned between Principals
and Counselors in a Progranm for the
Gifted, 8ection III.

—— e — e
Category
Classification Item A B C D No response
4 15 12 2 L 2 l
C S 10 2 1l 0
P 16 6 8 L 2 i
c 6 9 0 2 1
P 17 8 lz L L 1
C 9 2 1l 0
P 18 8§ 11 4] 2 0
Cc 9 8 0 1l 0
P 19 9 17 0 h 1l
C 9 T l 1 0
P 20 9 1 p | L o
C 11 7 0 0 0
P 21 ? 6 0 8 3
¢ 11 0 1l |
P 22 7 6 0 6 2
[ L 11 0 2 1l
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Table ViI.- Differences in Hesponse to ltems and the Category
Concerned detween Principals and Counselors out
of & rrogram for the Gifted, Section 111,
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Table VII Continmued.~ Differences in Response to Itoms and the

Catagory Concerned between Principals
and Counselors out of a Program for
the Gifted, Section I1i,
——— e —— — e —— —
Category

Clagsification Item A B c D No response

P 15 15 2 3 0 p |

c 10 5 2 0 2

P 16 16 z 0 1l 1

c 9 0 2 2

P 17 14 L 2 0 1

c 11 L 1l 1l 2

P 18 17 ﬁ (o) 0 l

C 13 0 0 2

P 19 16 L 0 0 p §

c 13 L 0 o] 2

P 20 16 L 0 0 1l

(o] 11 b 2 0 2

P 21 12 6 0 0 1

c 1 L 0 1 2

P 22 12 7 1 0 1l

c 10 L 1 2 e
e s e e et e —
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Table VIII.= Differences in Responase to Items and the Cate~
gory Concerned With Prineipals in and out of a
Progrem for the Gifted, Section I,

Category
Classification Iten A B C D No response
In 1l 16 L 0 (¢ l
Out 0 2 2 17 0
In 2 1 0 0 0
Out Z % 1l 9 o
In 3 3 0 0 18 0
Out 0 0 o 2 0
in L 6 2 o 13 0
out 0 0 0 21 0
In 5 1 2 2 16 e
Out 0 0 2 19 0
in 6 0 2 6 12 1l
out 1 0 5§ 15 0
In 7 5 8 2 6 0
out 1l 3 7 10 0
In 8 9 6 b { 5 0
out 1 2 5 13 0
In 9 lg ? 0 0 0
Out 6 2 0
In 10 0 3 7 1 0
vut (o] 2 3 16 4)
In 11 0 0 o 22 0
Out 0 N 2 19 0
In 12 2 6 2 10 1l
out I 3 2 1° 0
In 13 0 8 9 | 0
oat 0 2 1 S 0
In 1L 1 0 0 20 0
Oous 1l 0 1 19 o]
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Table VIII Contimued.~ Differences in Response to Items and
the Category Concerned With Princi-
pals in and out of & Program for the
Gifted, Section I.

s ¢

ggto
Clagalfication Itenm A [¢] No response
In 15 2 12 6 1l 0
Out 3 p | 8 9 0
In 16 g 12 2 p | 3
Out 11 3 L 2
In 17 L 1 12 3 b §
Oout L 8 1 2 0
In 18 S 1 g (v} 0
Qut 0 10 3 0
In 19 s 1 b § L 0
Out 0 ) | l 19 0
In 20 10 6 3 2 0
Oout 1 12 s 3 (1]
In 21 9 1 )} 0 0
out 3 112 3 3 0
In 22 é6 2 2 1 0
Out (4] s 1l 1l 1l
In 23 2 2 1 15 1
Jqut 5 2 2 12 0
In 2L p | 1l 0 19 0
out 0 1l 0 20 0
In 25 15 1 4 1 0
Out 2 0 3 15 1
In 26 6 8 L 1 2
out 0 8 T 6 (v}
In 27 L 1l 0 15 1l
out 0 0 0 20 1
In 28 0 0 7 13 1
Oout 0 0 3 17 1
In 29 1 2 1 17 0
Qut 0 0 2 16 3
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Table IX.~ Differences in Response to Items and the Category
Concerned With Principals in and ocut of & Program
for the 0ifted, Seotion III.

T D e e S e

c:togorz
Llassification  Item A B ___C D DNo response
In l 14 S 0 2 0
out 19 1 0 0 1
In 2 16 2 1 2 0
out 17 3 0 o 1
In 3 7 10 1 2 1
Oout p 1Y L 2 0 1
In L 10 L 0 7 0
Out 12 5 3 0 1
In S 10 7 0 L 0
Out 15 5 0 0 1
In 6 S 10 1 L 1
out 8 10 1 1 1
In 7 10 5 0 [ 1
out T\ 6 0 0 1
In 8 13 3 2 0
out 1 ﬁ 5 o 1
In 9 6 11 2 2 0
out 1 5 1 0 1
In 10 9 L 1 6 1
out 1y [3 1 0 1
In 11 9 3 3 S 1
Out 12 3 1 1
In 12 5 9 3 L 0
out 8 1 1 0 1
In 13 7 5 4 L 1
out 13 6 1 0 1
In 14 7 S 2 S 2
out 1 A 1 1 1
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Table IX Contimued.~ Differences in Response to ltems and the
Category Concerned With Principels in
and out of a Program for the Gifted,

Clegsgificatic Item A B Cc D No response
In 15 12 2 L 2 1l
Out 1% 2 3 0 1l
In 16 é 8 L 2 1l
Out 16 3 0 1l 1l
In 17 8 L L L 1l
out il I 2 0 1
In 18 8 1 0 2 0
out 17 3 0 Y 1
In 19 9 7 0 4 1
Out 16 L 0 0 1
In 20 9 7 ) | L 0
out 16 L (o} 0 p
In 21 L 6 0 8 3
Qut 1y 6 0 o 1l
In 22 7 6 o 6 e
out 12 7 1l 0 1l
- e ——— S e— — o o
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Table Y.~ Diffarences in Reaponse to Items and the Category
Conecerned with Counselors in and out of a Progran
for the Gifted, SectionI.

Category
Classification Iltem A B C D No response
In 1 12 5 0 0 1
Oout 1 1 2 13 2
In 2 16 2 0 0 0
Out 9 7 1 0 2
In 3 5 0 0 13 0
out 1 0 0 16 2
In L 7 5 0 6 0
out 0 2 0 15 2
in 5 1 3 3 1 0
out 0 0 3 1 2
In 6 2 2 6 7 1
out 1 0 3 13 2
In 7 7 6 3 2 0
Out 1 1 B 7 2
In 8 9 5 1l 3 4]
out 1 2 3 1 2
In 9 17 1 0 0 ")
out 12 0 S 0 2
In 10 0 3 1 L 0
Out 0 1 L 12 2
In 11 1 0 1 16 0
Out 1 0 0 116 2
In 12 6 3 3 6 o
Out 5 2 0 10 2
In 13 b L 6 L 0
Out 0 1 12 Y 2
In 1 1 1 0 16 0
Out 0 0 2 15 2
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Table X.Centinued.~ Differences in Response to Items and the
Category Concerned with Counselors in
and out of a Program for the Gifted,

Section 1.
Category
Claggification Item A B C D N ons

In 15 L 7 6 1l 0
Out 3 2 6 6 2
In 16 7 L 0

out 2 T8 3 3
In 17 3 5 E i 1
Out 3 b I 2
In 18 5 E 6 1 1
out 0 6 7 2
In 19 6 8 0 L 0
Out 1 1 1 2
In 20 5 10 3 0 0
out 1 1 2 3 2
In 21 8 9 1 0 0
out 3 1 2 1 2
In 22 7 1 3 7 0
Out 1 3 3 10 2
In 2 8 1
ou > i 3 . & 3
In 24 0 2 0o 16 0
out 0 1l 0 16 2
In 25 11 0 e L 0
Out 2 0 11 2
In 26 8 [1 2 0
Oout 1 9 ﬁ 3 2
In 27 2 2 1l 1 Z 0
out 1 0 0 1 2
In 28 0 0 6 12 0
out 0 1 3 13 2
In 29 0 l T 10 0
Out 0 1 6 9 3
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Table Xl.~ Differences in Response to Items and the Category
Concerned with Counselors in and out of a Program
for the Gifted, Section I1II,

et - e A e e Sttt e g 5 - o et Ao e b L it . A s 4 et o S g A et e . e S

Category
Classification ILtem A B C D No response
In 1l 11 6 0 1 0
Jdut 15 2 0 0 2
In 2 1, L 0 0 0
Out 13 3 1l 0 2
In 3 13 4 o 1 0
out 13 2 2 o} 2
In L L 9 0 5 0
out 10 4 2 0 2
In 5 7 10 0 1 0
out 10 T 0 0 2
In 6 3 9 1 5 0
out 6 8 0 2 3
In T 8 8 0 2 0
Out 1 2 1l 0 2
In 8 10 6 1l 1 0
Out 9 3 L b § 2
In 9 7 11 0 0 0
out 10 5 2 0 2
In 10 8 9 0 1l 0
out 12 5 0 0 2
In 11 9 (4 1 1 0
out 9 ki Iy o] 2
In 12 S 11 0 2 0
Out 1 10 0 0 2
In 13 7 3 o} 2 1
Out 11 5 1 4] 2
In 14 6 8 0 3 1l
Out 9 6 1l ) § 2
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Table XI Continued.~ Differences in Reaponse to Items and the
Category Concerned with Counselors in
and out of & Frogram for the Gifted,
Section III.

e —— T - — -~ = T
Category
Clasaification Item A B C D Lo response
In 15 5 10 2 l 0
Out 10 5 2 0 2
In 16 6 9 0 2 1
ut 9 6 0 2 2
In 17 9 6 2 1l 0
Out 11 L 1l 1l 2
In 18 9 8 0 l 0
out 13 L 0 0 2
In 19 9 T 1l 1l 0
out 13 L 0 0 2
in 20 11 7 0 0 0
out 11 Y 2 0 2
In 21 5 11 0 1l 1l
out 12 L 0 1l 2
In 22 L 11 ¢} 2 1
out 10 L 1l 2 2
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259 East Erie Street Chicago 11, lllinois WHitehall 4-7861

February 24, 1961

Rev. George H. Moreau, O.M.I.
Missionary Oblates of Mary Immaculate
St. Peter's Province

443 Daly Avenue

Ottawa, Ontario, Canada

Dear Rev. Moreau:

Dr. Bryan is out of town and will not return to Chicago
until the end of March. Therefore, I will attempt to
give you the desired information regarding ''the gifted
and the counselor."

Presently, I am writing a publication which is designed
to aid secondary schools in initiating and implementing
a talent development program. One section of the book
is devoted to a roles-function analysis of school per-
sonnel within the talent program. Therefore, I have
gathered some material on the subject with which you are
concerned. In addition, we are in the process of pub-
lishing a monograph by Dr. Frank S. Endicott on Guidance
for the superior student.

I am enclosing some bibliographical references; actually,
the research in the field is scant. The only area which
has received some attention is the one concerned with un-
derachievement and counseling. I hope the enclosed material
is of some value to you. I will see that your name is in-
cluded on our mailing list so that you receive copies of

our future publications. I am also sending, under separate
cover, a copy of our sourcebook in the gifted student field:
Working With Superior Students: Theories and Practices.

If I can be of any further assistance to you, please do
not hesitate to write to me. Good luck in your research
activity and please inform us of your results in the field.
Sincerely,
- meg(?&ﬁw/u.
June Sochen

J

JS/nbm



TEACHERS COLLEGE
COLUMBIA UNIVERSITY
NEW YORK 27, N.Y.

HORACE MANN-LINCOLN

INSTITUTE OF SCHOOL March 31, 1961
EXPERIMENTATION

Reverend George H. Moreau

Missionary Oblates of Mary Immaculate
St. Peter's Province

L43 Daly Avenue

Ottawa, Ontario

Canada

Dear Reverend Moreau:

I have your letter of March 18. I do not know of any study in the
area of "identifying the role of the secondary counselor in programs
for the gifted.® The National Education Association has recently
published a pamphlet titled "Guidance for the Academically Talented Students .
It is pretty thin and certainly does not add anything in the way of
research to the area. I try to keep abreast of research developments

and can only say that I have not come across any study which deals with
the same area.

Very truly yours,

Ct%%
A, Harry Pasggow

AHP/ps Professor of Education
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ADSTRACT OF

in this study, a questionnaire was used to survey a&ll
Catholie Boys High Schools of lNew York State, seventy-nine
in mumber, to investigate the role of the Counselor in pro=-
grams for the gifted,

Although much has been written on the gifted, this
investigator found no eviderse that any study had been
attempted in defining the Counselor's role on the secondary
level.

The current literature served as the basis in
determining the content of the instrument. The following
comprised the core of the queationnaire:

1, Section I consisted of twenty-nine ftems
denoting given prectices with L sube
diviaions for each item. Each sube
division gave a greater speclificity to
the practice, itself,

2. Section II consisted of twenty-nine items
denoting given practices with the omission
of the subedivisions for sach {item. GSece
tion Il was concerned with degrees of success.

3. Section III consisted of twenty-two items which
denoted the funotions of the Counselor's role.

1 George R. Moreau, 0.!.I., doctoral theais presented
to the School of Psychology and Fducation of the "niversity
of Ottawa, Ontario, May 1962, x1-135 p.
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in easence, itns following ereuas constitubted thae heart
of the study buged upon the guestlionnaire returns of fortye
two Jrineipals and thirty-geven Counseloras

1. frosontation and Discusaion of Regulia between
Ppincipal. and Counselors in a program for
tho -ifted and srincipaly and Counselors out
ol a prograr. for the —iftaed.

2. Prosentation and Uiscussion of Resulis between
Ppincizels In wnd out of a program for the
cifted and Counselors in and out of a progranm
for the ifted.

The hypothesis that the role of the lounselor, in and

out of & program for the gifted, is not signifficantly dif-
ferent, as perceived by rfrincipals and Counselors, was
generally upheld,

The statistical btechnigues consisted of chi~ square

and direct or exact probabllity when the latter was warranted.
‘“he role of the Counselor, opertationelly, and with
support of the literaturse, consisted In the twanty-two fune-
tions proposed in Gection III of the questionnaire with the
Coungelor participating actively in each,

8ix recommendations, resulting from the study, have
been offered as & means of strengthening and improving pro-
grams for the Gifted in Catholic secondary schools for boys
in New York Stats. That & poliecy be adopted by individual
schools and that & clarificetion of the Prineipal's and

Counselor's role boe defined were the two most important recom=

mendations proposed.



