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ABSTRACT

The primarw queétion put forth in this sfudy sought
to investigate the effect of differing client.functioning levels
on novice counsellors' int?rview functioning.

'+ Fourteen volunteer student-counsellors from phe
.Univer§i£§’of Ottawa weég réndomly assigned to interview two
volunteer studentrclients from a pool of. four clienéKZroupsE
(1) sélf—assessed‘high self-explorers receiving exposure to a
twenty minute'Self—Explof!kionlVideotgpe‘Training pro;edure.
(2) self-assessed low self-exélorers receiving exposure to a
- twenty mihute Self-Exploration Videotape, (3) self-asseésed

high self—expiorerggzgceiving nsyexposure to Self-Exploration
Training, and (4) self-assessed low self-explorers receiving
no exposure to Self-Exploration Training.
The statisfic 1 analyses investigated a) the effect

of exposure to Self-Exploration Training upon level of rated

self-exploration in a standard interview and b} the differen-
tial effect of high fun¢tioning clients (mean level of standard

interview functioning ‘exXceeds or equals Level Three on Carkhuff's

Self-Explordtion Scale) akd low functioning clients (mean level

of standard interview funckioning does not equal or exceed

Level ‘Three on Carkhuff's Self-Exploration Scale) on counsellors'

level of rated empathy functiohing in the standard .interview.

t functioning on Carkhuff!s Helpee
V— )

i
L]

Independent judges rated c

e i i -
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Selfé£j6l6ration in Interpefsonal Processes:"A Scale for
Meastrement, and counsellor functioning on the Empathic Undet—
standing in Interpersonal Processes: A Scale for Measurement.
in ‘terms of rated qlient functioning, siénificant'differences
at the .01 level were found for Segment One of the standard
interview wh;le nonsignificant results were found for- Segment
T™wo, Segment Three and the overall mean interview ratlngs. In
cdhtrast, counsellors who interviewed high functlontgg clients
were found to produce a mean level of overall interview empathy
functioning significaqtly different, .at the .01 level, than
counzellors who interviewed low functioning clients. ' The results
indicated’that exposure to clients differing significantly in
terms of rated funct;onlng seemed to be related to 51gn1f1cantly
dlfferent levels of empathic functioning in novice counsellors.
Also counsellors interviewing rated hlgh functioning clients
were able to produce higher empathy ratings, judged as signifi-

cantly different from counsellors who interviewed rated low

functioﬁing clients. The results were interpreted as supporting

the efficacy of client pretraining.procedures, and in terms of

the novice counsellors!, as reversing a commonly held assumption

that counsellor functioning levels necessarily predominéte over

client functigning levels.

kgl s,
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INTRODUCTION . d

[}

b

The courdselling r%searcﬁ literature has exten {vely
docémented the relationship betwgen 1evqﬁ'of cqunsell r offered
condition§ of empathy and- the client lewvel of sélf—dia losure
and self-exploration. Underilying this research has been the
assumption that it is the counééllor who establishes the brocess
level in the counselling in;eréétioﬁ and ;E is the client who
responds to this stimulus. :Howéver, it may be asked, whether
the client process level may be co?Bribuging é;ually to the
counsellof production of empathy and facilitative conditions
in the counselling interview.

The present study seeks to investigate the effects of
differential levels of client fac@litative behaviour on counéelu‘
lor process level in a standard interview. Develoéing from the
counselling research literature the following chapter will
attempt to systematically isolate and examine the main influ-
encing variables in the counselling relationship. Previous
attenpts at coupéellor skills training will then be explored
with tﬁe intent to dete#mine which methods dre most efficacious.
Following from this, the client contribution to the counselling
interactien wili be fully examined - followed by an exémination
of previous attempts at client skills traiqing. ‘The final
summary éection will a) summarize the research'findings pertaining .

to client process levels and their contribution to the counselling

-
I
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relationship and b) present the rationale and purpose of the

experimental study undertaken to examine the effects differential

~

client procegs level on counsellor process level in a standard

counselling interview.

~
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CHAPTER I

REVIEW OF THE LITERATURE

)

The Counselling Relationship

In recent years 'a great deal of research interest has

- been focused upon the therapeutic relationship; Carkhuff and

Truax (1969, 1968) have extensive}y documented the relationship
between level of counsellor offered empathy and the client

level of self-disclosure and splf—éxploration. Myfick (1969)
states Ehat.the description of the counselling process is
related to encouraging the ciient's progressive self-disclosure
and self-exploration as one of the central happenings in the
process of counselling and psychotherapy.‘ Thus the central
objective in many approaches: to counselling has been client
self-awareness.’ Entailed in this objective seems to be an
active and felaiively non-defensive explératien by the client
of'psycholégiéally'significant expegiences; One of the counsel-°
lors' primary tasks then is to broviae conéitions tha£ will
facilitate self-exploration and increased self-awareness.
Programs of research-into the processes of individual and’

group couhselling and psychotherépy appear to have indentified
at least four critical process'vargables in effective'thefa—
peutic_processes .(Carkhuff and Truax, 1965). The dimensions
cited include a) theiapist accurate empathic uﬁderétanding,

b) therapist- warmth or positive regard, c) therapist genuineness

-

and self-congruence and d) patient depth of self—exploration./

) ) f—
N . ‘ .
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There is extensive evidence to indicate that the
"three therapist-dffered conditions predictab y
relate to the patient process variable of ifitra-
personal exploration and all four dimensiohs have
been ‘shown to relate significantly to a vdriety
. ) of positive patient personality and behavioural
changes (Barrett-Lennard, 1962; Braate T, 1961;

////’ Bergin, Solomon, 1963; Rogers, ;«Tomlinson-
‘Hart, 1962; Truax & Carkhuff, 64; Wagstaff,

Rice & Butler, 1960). ’

The level of counsellor facilitation is determined by
assessing the deéree to which the counsellor provides certain
core conditions during the péychotherapy session(s). The core

conditions that have received the most study are empathic

o~

/ ,
understanding, positive £€§ard and genuineness in counsellor

responses. Thus at higher lgvels the counsellor understands

the client's feelings (empatﬁy), cares deeply (positive regard),
is freely and openly himself in a constructive manner (genuine—
ness) and discusses specific feelings and experiencéS.*ﬁﬁ:n$\u’
contrast, a low functioning*counsellor misses many of the
.client's feelings, does not see his client's potential as a N
creative beifig, is not able to express his genuine experiences

with the client in a constructive manner and is vague and

abstract in discussién oflfeelings and events (Butler and

*
D,.

-Hansen, 1973).
Methods of Counsellor'T;éining~
Rapid and effective training ¢f neophyte deunsellors
and therapists,  in the acquisition of the core dimensions
< _

comprising facilitative functioning, is\thus a major goal in
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clinical psychology.- Moét supervisdgs agree that empathy,
warmth and genuineneés are desirable therapist cha;éctéristics
" and programs have beep:developed to jmpart these skills. Truax

and his aéspciates, for example, have developed a complex, -
sequential training program invplving eight graded steps. A
nimber of processgs are involved in thé Trudx program, but role-
pléying, various forms of verbal f;eéback and modellipg seem

» to be thénbasic treatmént Yarlables. The Ivey Microcounselling
Model (Ivey, 1968) similarily involves a&stepwise training
procedure that -uses feedback, 'modelling and generous amounts
ég social reinforcement t;;;hape such counselling skills as
attending behéviour,'reflectidn, summarization of feeling'énd

*

effects of roleplaying, videotape feedback and modelling on
L)
therapeutic skill and a number of other-behavioural and attitud-

\\\‘interpretation. Bailey, Deardroff & Nay (1977) assessed the

eophyte counsellors. They found

inal measures in forty-eight

that modelling was associated With the largest increase in

positive therapeutic behaviour, Wwith feedback next and role-

playing a poor third. Modelling was found to be especially

effective in transmitting spec fi& skills in t orm of better
. N L
question-asking and %?é frequency of verbal acceptance statements.

These statements were' incidentally also high-frequéncy.bé¢haviours

on the modellirig tape: questions, acceptance statements and

Teflections. Bailey et al concluded that modelling produced



change in specific criteribn behaviours whereas videotape
feedback tended to produce weak erratic effects, ThlS 1m§11es
further that modelling would be the treatment of ch01ce when
time is limited and shaplng of specific behav19urs is desired.
Gutrlde, Goldstein & Hunter (1973) also used role-

playlng along with videotape feedback, modelling and reinforce-

ment in what they called '%tructured psychotherapy’. Forty-five

'schlzophrenlc subjects observed videotapes of models displaying

soc1al interaction skills after whlch they receiveaqd videotape

/'

'feedback and positive relnforcement for role-playing the models'

-

behaviour. The treateg subjects were ‘then tested in a standarg
interaction Situation and were found to differ from controls

on a2 number of behavioural criterias including’ leaning forward,
eyg contact and smiling behaviours which are thought to be
consistent with good therapist style (Haase g Dimattia, 1970) .
Elsenburg & Delaney (1970) studied the relative effects of
modelling plus reinforcement, modelling alone, reinforcement'
alone and no treatment on certain targeted verbal behaviours
of forty-three graduate studeﬁt counseliors. They found hotﬁ
modelling groups to be superlor to the relnforcement and\
control groups at well beyond the .Dl'level of significance.
TH/ behaviours, however, failed to generali;e out of the N
experrmentél situation. Dalton (1973) used a very strong

videotape presentation involving a Preliminary didactic state-

ent, a modelling interview and covert practice with thirty—three
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undergraduéte students. He found this treatment procedure
superior to a reading control and a no treatment control
condition at the .05 level of significance. The findings
were retained at a one month follow-up and the authors concluded

that the modelling treatment had impacf on both the acquisition

and tfransfer of counselling behaviour.

-

L/

- Thus, in summary, much research concern in the coun-
selling literature has centered directly on ﬁhe role of
‘ therapists process levels and how most egfectively core l
facilitative behaviours can be taught to neophyte counsellors.
From these studies‘videptape modelling clearly stands 6ut as
- the teaching appfoach of choice with such variables as eiposure
:time and ‘stimulus qomplexity involved in differential feéults
with modelling procedures (Gutride, Goldstein & Hunter, 1973;
Bailey, Deardroff & ﬁay, 1977; Eisenburg & Delaney, 1970;

Dalton, 1973).
. Ny

. . J/’
The. Client €ontribution i

~ As Heck and Davisg (1973) point out, inherent in the
definition of empathy - both the therapist's sensitivity to
current feelings and his verbal facility to communicate this
understanding in a language attuned to the client's verbal

. feeling -- and evident in the counselling literature, is the

assumption that the level of empathy remains invariant for
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any given counsellor across different clients. Tﬁe importance
of examining this assumption can be found in recent summaries
of counselling research (Kiesler, 1966) and proposals made
concerping research design (Anastasi, 1958; Edwards & Cronbach,
1952). These summaries of counselling reSearch conclude that
counselling is differentially effective while the proposals
made for modifying research designs recommend that research
deliberately investigate the nature of interaction which pre-
sumapiy contributes to differential effects.

Rice (1973) carried out a study to investigate the
‘degree to which each membeF of thgrclientﬂtherapist dyad was
influential in shaping the quality of the counselling process,
specifically the prbcess level actually attained by the client.
She found that clients who were able to engage creatively in
perceﬁtual tasks of the Rorschach are able to.respond to the
demands of the therapy task in a way that is significantly
different from those clients with lower resources. Clients
interacting with therapiégs whose typical style of participation
involves an expressive voice guality qpa a level of responding
that stressés eVOCation, participate in the therapy task in
a way thét is significantly‘different from clients of less -
éxpressive and evocative therapists. The difference is not

significant in early interviews but éppears at a level that is

highly significant ih\E:i/teE;h/interview. Rice concludes that.
i S
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early in therapy, £he dlieqt may be more-influential in
determining process levels while the impact of ﬁh@ythefapist
increases as the relationship progresses. Rice in.essence is,
asserting the pre-eminence of client process levels in earl}
therapy sessions - an idea which ﬁirectly challgqges’the
assumed therapist influence in all psycho;herapy and counselling
sessions. |

Féiel, Kratchovil & Carkhuff (1968) investigated the
differential effects of client‘procéss on gounsellor facilita-
tion in the following study. .A sample of 32 graduate psychology
students were divided into four equal groups according to
experience and training emphasis. Each helper was given a set
'to be as helpful as you would ordinarily be if someone came
to you in a time of need'. Four standard clients or interviewees -
graduate students from another program - were given qizisifg;ts
'to explore real problems as fuliy as you can' during the first
and last third of the interviews (periods I and III) which
they conducted. During the experimental middle third of the
interview (Period II) the clients.deliberately lowered the
degree to which they explored themselves by introducing material
irrelevant to themselves or their problems and/or by reverting
to a mechanical, unfeeling discussion of any personally relevant

material introduced by the helper. Each client saw eight

helpers, two from each group, for approximately a forty-five



minﬁte'interview, They concluded that the multiple standard
interviewees, givén only a mental set and no rehearsal, were
able to successfully manipulate the depth to which they
explored themselves. Also, the helpers' process leveis were
manipulated by the.interviewees' experimentéi lowering of
conditions in Period II, thus suggesting fﬁat within the range
of funétioning of the helpers involved, the level of conditions
offered by the helper may be a function of the degree to which

the client explores himself. Thus, in spite of evidence_sug—l

gesting that\it is the therapist who determines the level of
W

conditions which he offers, the results indicate that a sudden
decline in client_ self-exploration has a significant effect
upon the level of facilitative condition offered by tﬁe helpsr.
0f tbirty—twd helpers, only three managed to offer increasingly
higher levels of conditions independent of client\self-explora—
tion, and all three of these helpers were fourtgk;ear clinical
trainees, thus suggesting some possible'gffect of the climical
training experience.

Holder, Carkhuff & Berenson (1967) investigated the

\

effects of manipulation of therapeutic cond?ons upon depth
high ' and low

of self-exploration of persons functioning
levels of empathy, respect, genuineness and concreteness.
Eleven college students were placed in a helping, role. The

three functioning at the highest levels of facilitative
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conditions and the three lowest functioning were selected to
participazérgs clients in a counéelling project where, unknown

=

to the clients, low levels of counsellor conditions were offered
.during the séégnd twehty minutes and high level conditions were
offered during the final period. Clieﬂts were given a set to
discuss any personal problems or experiences which they might

have had either now or in the past which they felt they would

be able to discuss with Eﬁe’EBﬁﬁsellor. Bergﬁson et al found
that high functioning clients functioned individually and as

a groub‘at levels of conditions which were significantly dif-
feéent (at the .01 level of significance) than the “low functioning
clients individually and as a group duriﬁg the interview.

Perhaps the most interesting result is the finding that clients
who are functioning at higher levels of facilitative conditions

: eV
explore themselves‘jﬁgpigher levels and thus, in general, would

appear to make bettdr use of the éounselling process than do
those who are functiloning at lower levels of conditions. The
finding that %igher functioning clients go on to function
indeéendently during periods when the therapist is functioning
at low levels has important implications for counselling and
therapy. The lack of demgpstration of significant differences
during the experimental period with high-level functioning

clients places a very important qualification upon earlier

findings of Carkhuff & Truax (1965). While it would appear

/
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that.low level (Lew One on Carkhuff's (1969) Self-Exploration

Scale) clients are depen&}ht upon the level of conditions )
offered by the counsellor, it is apparent that high functioning
clients with a high-level counsellor are not. This study
remains to be replicated with a low level counéellor.

In order to examine fhe degreé of influence client
reinforcement midht exert on counsellors, Dustin (1971) trained
clients to administer verbal reinforcement to bgginning counsel-
lors in daily counselling interviews. Only one class of
counselior behavior was reinfﬁrced. Counsellor understandipg
statements were designated as the dependent variable - the
behavior to be reinforced. The purpose of the experiment
wds to see whether one class of counsellor behavior could be
a function'of client reinforcement. The ten subjects Psed were
volunteer counselling students in a Masters Program in Psychology.
None had prior practicum training. Clients were selected from
a group of volunteers from undergraduate classes. The training
occurred in three gipup sessions. Twelve hours of practice and
training were sufficient to prepare the students for the tasks
of rating and serving as trained clients. Trained ciients met
each subject for three of four.acquisition interviews. During
these daily twenty-five minute interviews each counsellor's
understanding statements were reinforced by the trained client.

The number of such reinforced statements were Wised to plot a

learning curve showing the change in behavior for each subject.
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In this experiment understanding was divided into content and

o~
LS

feelings. Any sfatement in which the counsellor labeliled '
client's feeliﬁgs or tried to grasp the client's feeling

was rated'uhderstanding. Dustin suggests that the results
of this study indicate that clignts do influence cgunéellor
behaviours és some earlier writers had theorized (Krumholtz,
1967). By‘training counsellors fo lookmto‘clients for rein-
forcement, perhaps ¢ertain behaviours will be maintained in
the work seﬁting. A second impliEation lies in the use of
clients to provide a reinforcement that is intrinsic to the
counselling interview (Reddy, 1969).

Thus research evidence seems to suggest clearly that
the client plays a most important role in determining the quality
of the counselling interaction (Rice, 1973; Friel, Kratchovil
& Carkhuff, 1968; Dustin, 1971, Holder, Carkhuff & Berenson,
1967). Furthérmore, the direct;onaligy of influence may Le
seen to be dual and thus any comprehension of the counselling
relationship must attempt to ascertain the dynamic interaction
of the two participants - counsellor and client - and the
qualities which both bring to the encounter. With this perspec-
tive it then follows that both the therapist and client level of
facilitation must be assessed in order to determine accurately
the quality and effects of the therapy session. It also follows

that if client behaviour does contribute significantly to the

therapeutic encounter, perhaps differential pretraining of
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facilitative client prdcess variables may be just as valuable,
in terms of productive and efficient psychotherapy, as the

differential pretrai&{?g of counsellor process variables.

Methods of Client Training ‘ | \\\\(
- _ .
' One such ‘client pretraining variable which.has been

extensively investigated’'is the production of self-reference

or self-disclosure statements by clients,fkgyrick (1969) points
. A Y

out that self-disclosure isﬁzystyle of ﬂelking about self as

opposed to talking about others and exteﬂnal objects. Clients

that avoid talking about themselves havgfbeen termed the least
successful clients'(Braaten, 1961) . ﬁ;rick conducted a study

to investigate (1) if a model can be &§ed to or}ent the client

to a style of participation in the couﬁgelling process and

(2) if the client can be helped to taik more about himself

during the first interview with the use of a model. The findings
suggest that a model videotape or audiotape - when presented
prior to coungelling and when used as part of a program designed

to orient the \client to the'counselling process - does tend to

have an effect/on{verbal behaviour in counselling.  Myrick
states that the was a definite tendency for verbal behawtour
to be influenced when a model was used.

Stpne & Stebbins (1975) suggest that a major obstacle

to successful counselling concerns the clients' lack of infor-

mation of how to participate productively in the counselling
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process.
To produce a better fit between the clients'
feelings, attitudes and expectations about
counselling on the one hand and:the experiences
he/she ackually faces as a client on the other
hand, one might expose the client to a training
procedure prior to counselling in which the
client is faught what he/she needs to know, that
is, what is\good clidnt behaviour (1975, p. 17)

The ‘particular client behaviour Stone et al chose to
impart to their thirty client subjects was self-disclosure as
an interpersonal skill of disclosing psycﬁologically meaningful
personal information (Rogers, 1957; Truax & Carkhuﬁf, 1967).
They found that both video and audio éretraining procedures
significantly increased the occurances of self-references at
the .05 ievel of significance; Furthermore, tﬁe‘analysis of
absolute frequencies shows the video method was the most efféc—
tive. ‘However, at least three other investigators have directly
compared the effects of modelling and verbal instructions on
self-disclosure and achieved varying results. Doster (19?2),
who obtained no modelling effect, found that modelling added
nothing to verbal inétructions and found that only direct verbal
instructions elicited self-disclosure in an intervieﬂ.»Jacobsen
(1970) found that while models increased self-references in an
interview only direct verbal instructions increased subjects’
admission of problems. Whalen (1969) found that in a group
setting neither modelled nor direct verbal instructions alone
increased interpersonal openness but both together did\increase

openness,
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McGuire, Thelen & Amolsch (1975) examined the effect
of the variable of exposure to modelled and direct verbal
instructions on being disclosing in an interview. They felt
the time variable appeared to be relevant both to a) increasing
understanding'of,the conditions that facilitate imitation df .
verbal response classes in general and b) to explain s of
the inconsistencies noted in previous‘stﬂdies; McGuire et al
developed two videotape presentations, on;'qf€long duration
(25 minutes) and one of short duration (L2 minutes) and two
verbal descriptions - one ig%g and.one short. They compared
all fifteen subjects in each of the four conditions on four
measures of self-disclosure. The most salient finding of this
experiment was that lengthening time of presentation.increased
the effectiveness offthe demonstration (videotape) instructions
but had no effect on the descriptive instructions. This finding
has implicétions regarding some of the inconsistencies aﬁong
- studies that have compared two methods of instructions (Déster,
1972; Jacobsen, 1970; Whaleni 1969). Differences, across studies,
in time of instruction could well have contributed to these in-

consistencies. Time of instruction has varied across studies

from three minutes (Doster, 1972) to twelve minutes (Wwhalen,

~,

1969). Perhaps the modelled a}esentation was too short in some
~of these experiments for subject to fully comprehend what
behaviour they were being asked to display. McGuire reasons

that the descriptive and demonstrative modes of instruction

o ——
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differ in the demands they place on a subject so that one
requires longer to respond to,.than_the other. The finding
that the long,demonstra£ion elicited highest levels of self-
gisclosure'hay have some applied significance. {f a level of
self-disclosure is iﬁportanﬁ,'a relatively long demonstrétiph
"of self-disclosure appears to be a more effective method of
training than éﬁ%gct verbal instruction.c: g

A major é;zzggiéﬁ which can be levelled against the
foregoing studies is the type of criterion variable they |
choose to impart in their training videotapes. or verbal instruc-

H

tion sheets. Self-disclosure of a pérsonally relevant information
» : ' ’

can be seen as a narrow and isolated verbal response class when

one considers the‘depth and range of ¢lient behavior and process

level which occurs in actual psychotherapy sessions.
1] . LYl

Dittman (1966), after a thorough review of the literature,

doncluded that:

J

An atmosphere in many articles and conversations

on the subject’'seems to say that the production

of words is psychotherapy, and shaping the relative

production of various words classes is all ‘that

the therapist does. It appears that the process

of counselling is more than getting the client to
- talk and to continue to talk as once suggested by

Shaffer.& Lazarus [(1952).

Dittman asserts that instead of word producﬂgon, it is

the style of ﬁarticipation that is important. There are

approaches to client Pretraining where the emphasis is on more

than helping the client arrive at some specific behavior.
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Rather the description of the counselli process is related

to. encouraging -the clientsf'progressive self-disclosure as

well as self-exploration as éne of the centrai happeninge in

the process of counselling and therapy. The counselling procégs
is one of coming to verbalize and know one's beliefs, values,
‘mStives, perceptions of others, fears and life choices. The
r01Q.of the counsellor is to facilitate this process (Truax,
Carkhpff, Wago, Kodman &_Moles, L966).

Truax (1966) has reported the use of 'vicarious therapy
pretraining (VTP)' as a new method and technique in counselling.
The VTP technique consisted'bf_having a client listen to a tape
recordigg*&f ‘ésod‘ client behaviour, illu&trating how clients
ma% explore their feelings. When three basic populations weré
used - hogpitalized patients, institutionalized patients (Juvenile
delinquents) and out-patients - modest support was found for the
use of VTP and in no case was the control group superiorrto VTP
group. . -0 !

Kaufki (1971) carrfied out a study to investigate a
method for increasing g'client's self-exploratory behaviour
du;ing the initial c$§nseiling inﬁerview._ The method used was
also termed vicarious:ﬁﬂerapy pretraining (VTP). VTP is the
precounselling presentation to cl}ents of an audiotape model
of clients engaging in se%f—exploratoryvbehaviour. The exper-

\¥ . .

imental design was a.guasi-experimental post test only design.

A

Rl



: 4 17
The subjects were University Counselling Centre clients who ~/

L 3

were able to schedule initial counselling interviews with
one of four counsellors participasfng in the study. They

were assigned to 81th%$ an experlmental group (VTP), an active

o~

control group (AC) or an inactive control group (IC) The /’//’*
subjects in the experlmental group listened to a twelve mlnutel
audiotape consisting of eéxcerpts from simulated counsélling
interviews which involve transitional comments designed to
provide vicarious reinforcements. The subjects in the active

control group listened to an audiotape consisting of information

P ¥
about the counselling centre, but which did not include material

regarding the role of the client. The subjects in the inactive
control groﬁp did not receive a pPrecounselling treatment.

The subjects in all three groups’ had an initial coun-
selling interview of approximately thirty minutes in length.
These interviews were recorded and a four minute excerpt was
extracted from the middle of each'éf-the interviews. The
excerpts were recorded, randomized and placed on a master tape.
They were then rated by four judges on global and peak measures
of selfeexploration. “The results ingicated that the treatment
groups did not differ significantly in either global or peak
measuresiof self-explorgtion; a relationship which held even
when the data for sex and type of presentiné problem was

/ .
analyzed separately. Interestingly, they-did find that clients

A e i iieh el . L

B
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requesting‘personal counselling démonst;ated greater self-
exploration than clients requesting edﬁbationéi/vocafional
counselling. Kaufki suggests four possible_reasons‘for the

lack of significant differences in the three groups:

" .a) uncontrolled variables in the counselling
relationshipz- eg. differential reinforcement
negated pre ed pretreatment differences;

b) the modelling tape lacked significant potency;

LY

c) the population of clients had sophisticated -
perceptions of counselling relationships;

d) the clients were already functioning at a
level of self-exploration beyond which
modelling could be helpful. e -
' ' (Raufki, 1967, p. 361)

Thus, the-Qrevious research carried out in attempting
to impart a self—exp&?ring style of interaction with élients
by means of pretraining audiotépes has been eséntially unsuc-
cessful (Goi, 197); Kaufki, 1971; Galinsky, i??;). As suggested-
by Kaufkji (1971), an'éssential limitation of his étudy may have
been the choice of modelling presentation. It was limited in
that a) it provide@ only an audio stimulus and b) was of twelve
minutﬂs duration. Stone (197§) in his successful pretraining

of self-disclosure utilized a relatively extensive video pre-

. training film of‘twenty minutes duration. Thus, in terms of

future attempts at pretraining{in self-exploration, it would
appear that Stone's videotape format would be the most successful

in establishing signiﬁjéant results.

¥
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Rationale .
In summary, we have seen that the central objective

of most counselling approaches has been encouraging the clients’

progre551ve self-disclosure and self- exploratlon as one of the

\-5‘

central happenings in the. process of psychotherapy (Myrick,
]

1969). Extensive research evidence (Barrett-Lennard, 1962;

Braaten, 1961) has lndlcated that three therapist offered con-

ditions predlctably relate to thlS patiefit process variable of

1ntrapersonal‘EXPloratlon and all four dimensions ::jiszfg-
shown to relété significantly to a variety of posi' velpatient
personality and behavioural cﬁanges. Implicit in thiélformula—
~tion is the underlying assﬁmption that it is the counsellor
péocesslﬁariables which deﬁermine client interview behaViouf
and‘not the reverse. Rogers (1975) goes as far as to state /)
that if an empathic climate exists 'in a relationship, the
probéﬁility is high that the therapist is responsible. The
theraplst offers his particular style of interaction - it 1is
not e1101ted by certaln types of cllents {(Truax & Carkhuff,
1967). Howeyer, research studies examining this interaction

of client and counsellor process levels, in fherapy, have
prévided contfadiéting_results. Friel, Kratchovil & Carkhuff
(1968) tonclude, in their study of’high and low self-egploring
clients, that the level of conditions bffered by t\é—ﬁélper may

be a function of the.degree to which the cli nt explores himself.

Holder, ‘Carkhuff & Berenson (1967) investiga e the effects of
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manipulation of therapeutic conditions upon depfhlof Qelf-
exploration of a person functioning at high and low levels of
empathy, respect, genuineness and concreteness. Phey found
that clients who are functioning at highér levels of facilitative
conditions explore themselves at higher levels and appéar to
make better use than do those who are functioning at lower
levels of conditions. Thus, while it would appear that low
lével clients (Level One on Self-Exploration Scale, Carkhuff,
1969) are'dependent upon the level o% conditionsasoffered by the
counseilor, it is apparent £hat high functioning clients with
a high 1evei counsellor are not. ¥urther, Rice (1973) determiﬁéd,
in her investigation of the intéraction of client-counsellor
process levels, that early in therapy the client may be more
influential in determining érocess levels while the impact of
the therapist increases as the relétionship progresses. This
research evidence clearly suggests that thé client plays an
important role jin debermining the‘quality of the counselling
interaction;v//}n

However, the importance of the role of client process
level has been essentially overlooked in many research studies
which have used the level of counéellor facilitative conditions,
in a standard:interview, as the criterion m¢5§G§a\Qf success”

or failure for counsellor fkainind\programs‘(Dustin, 1971;

Carkhuff, 1968). The level of counsellor-offered conditions

\

\
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in these research studies has been assumed to reflect the
efficacy of the training skills program. Problems with this
fassumption are yeadily appareﬁt when one considers the research
“which ppints to the influence of client process levels on novice
counsellors (Rice, 1973). Thus, the several studies which
assumed thad the success of a counsellor training program was
accurately sessed by the counséllor—offered facilitative
‘conditioné, in a standard interview, may have been instead
assessing the level of facilitative functioning of the partic-
ular client(s) énd their influence on the counsellors. Thus-..
it‘i; clearly essential that future research should attempt
to differentiate the particula; contribution of each member of s
the counselling dyad and the degred to which éach member
influences the functioning of the other. .The 'type' of client
uti;ized in the stand¥rd assessment interview must be considered
a contributing variable in the counsellors' production of
faciiitative responses. ‘A crucial methodological criticism
whiﬁh has been levelled against previous research studies in
this area has‘been the use of coached clients or actors to
provide éounsellor trainees with a life-like experience of
therapy while providing the necessary control. and reiiability
(Freg & Rosso, 1973). Gormaily & Hill (1974) point out a major
research concern mdéf_be the question of whether the actors'

R . .
consistent behaviour was bought at the price &f realism. They

o T e e mamr ATl



25
suggest that further problems arise when several trainees
interview one volunteer élient (ﬁerenson, Carkhuff & Myrus, »
1966; Carkhuff, Piaget & Pierce, 1968; Kratchovil, 1969;

Friel, Carkhuff & Kratchovil, 1968}. Standérd client level
of self-exploration may be affected by many factors such as

‘bofedom, fatigue, length and time of interview as well as the
level of the counsellors' skills. When a client ié coached
tc discuss one standard problem, the self-exploration process
may be distorted because thelclient is ﬁore aware of what he
is supposé to be saying rather than reacting to the counsellor's
response. Dittman (1966), after a thorough review of the v
literature, concluded that an atmosphere in many‘artig}es on
the subject {(counselling) seem to say that-the'producfion of

words is psychotherapy and shaping the relativp_production of

words is the counsellor's primary function. Tﬁus, an essential
precondition for future research investigating the interaction

. of counsellor-client process levels, would seem to be the use

of subjects which most carefully apJ;;zimate and convey the

attitudes, behaviours.and exgeriences commonly felt by clients

in the psychotherapeutic relationship. To meet this precondition

it is necessary that subjects be required to par%icipate in the

counselling intervie@ in a manner which is both natural and
spontaneous for themselves, as opposed to.coached and planned.

However, in order to investigate the dynamic effects of differ-

ential client process levels, on counsellor process levels, it

A
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becomes necesdary to train subjects in selfhexploiatory Skllls
which they can naturally andgd comfortably engage in during an
interview procedure. Thus, once clients can maintain self-
exploratory skills of a minimally facilitative level, the
- effect of their process levels on the counsellor can then be
compared to the influence of non—facilitative clients on
counsellors. Stone and Stebblns (1975) demonstrated that the
amount of subject self- dlsclosure in .an interview could be
significantly increased by means of exposure to a twenty
minute pretraining videotape showiﬁg differential levels of
self-disclosing behaviour. This film showed both undesired
and desired client behaviour and spelled out clearly the dif-
ference between the two

Given the ‘efficacy 6f the client ‘pretraining
procudures, it would be expected'thét clients viewing the
videotape would be able to maintain a level of self—exploration,
rated as facilitative on Carkhuff's Helpee Self-Exploration
Scale (1969) in a standard interview. Furthermore, given the
dynamic nature of the counselling interaction, it would be
expected that novice counsellors inter&iewing clients functioning
at facilitative levels would Produce facilitative levels of.
rated empathy in a standard interview. Thus clients who are
able to openly explore personally meaningful problems, and
actively discuss feelings, would be expected to provide a

ready process in which the nowice counsellors wogld be able
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to insert beginning attempts at good eTEithic responses. In
: !

contrast, however, clients who are unwilling or unable to

discuss feelings and problems openly would be expected to

provide a most difficult challéenge to the beginning counsellor

in terms of responding empgthically. Thus not only must the
counsellor be aware of curreﬁt feelings but he must-a¥so encour-
age the clients to start a self-exploratory process in the first
place. Given the specificity of empathy training, inexperience
with real clients and the difficult challenge inherent in a
counselling session with a non;s%éFﬁexploring client, it would
be expected that novice counsellors interacting with nonfacili-
tative clients would produce nonfacilitative levels of empathy
in a standard interview. These predictions can also be seen

as supporting previous réseérch studies which have reaéoned

that ﬂovice-counsellors.;¥e mutually depen&ent on -their clients
qu‘the opportunity to- intera in a counsel%ing session in an

empathic manner.
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self-assessed high gelf-explorers who are in the
experimental pretraining film condition will
produce significantly higher levels of rated
self-exploration than any other group.

self-assessed low self-explorers who are in the
experimental pretraining film condition will
produce significantly higher leveks of rated
self-exploration than subjects in the control
condition but will be lower than subjects in the
experimental condition who were self-assessed as
high in self-exploration.

self-assessed high self-explorers who are placed

in the control condition will produce significantly
higher levels of rated self-exploration than low
self-rated self-explorers in the ,control condition
but will produce significantly lower levels of

srrated self-exploration than all subjects in the

experimental condition.

self-assessed low self-explorers who are placed in
the control condition will produce significantly
lower levels of self-exploration than all other
subjects.

no significance differences will occur between
subjects rated for self-exploration.

4
P

novice counsellors exposed to clients who engage

in a minimally facilitative level of self-exploration
will concomittantly produce a facilitative level

of counsellor offered empathy significantly different
from counsellors who are exposed to clients who do
not engage in a minimally facilitative level of
self-exploration.

there will be no significant differences in coun-
sellor process level as a function of exposure to
minimally self-exploring or non-self-exploring
clients.



CHAPTER I1I

EXPERIMENTAL DESIGN

Introduction \

The following section will detail the essential
components involved in the experimental procegure. Included
will be a) a description 0% the sample, b) a.description
of the éevelopment and components‘of the videotape, c) exper-
imental procedure, d) instrumentation and rating procedures
and e) a concise description of the statistics performed on

the data as well as a short summary of the chapter.

The Sample

The Counsellors
F4
L}

The counsellors were fourteen English speakiAg Masters
of Psychology students, at the University of Ottawa, who had *
just completed a four week Systematic Training course in which
basic counselling skilis were taught and practiced.- The
Systematic Training Program (S.T.P.) is taught at the Guidance
Centre ( a University of Ottawa Internship Training Facility)
and is a compulsory course requirement for students!in Clinical

Psychology at the Masters level.
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Based on the research into training program effect-
iﬁenesé, it is assumed that the fourteen graduate students,
haﬁing just completed the S.T.P., will have successfull;
acquired basic counselling skllls in both Human Relatlons
Training and Mlcrocounselllng techniques as described in
Appendix 8. The experimental procedure for tH%s study was

conducted on the last day of the S.T.P. which ensured that no

experience differences existed between different counsellors.

The Counsellees - Clients

Those who participated as counselleeg or clients in
this study were origiﬁélly selected from a first year Introd-
uctory Psychology clasé and a third year Social Psychology
class. All students from both classes were told briefly of
the thesis' content areé length of time participation in the
study and were lnstructed to complete a Self- —Exploration
Inventory Form (see Appendix I} . The Self-Exploration Inventory
;as administered in order to preseleét high-and low seif—éxplorers

naturally occuring in the subject pool. These high and low

natural self-explorers would then be subjected randomly to

1
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the vidéotape experimental condition' r no treatment condition.
This pre-experimental selection measuye was introduced in order
to circumvent Kaufki's (19715 criticism that lack of signfficant
results in His study may hawve been due fo the fact that his
clients were already functioning at a level of self-exploraticn
well beyond which'modelling could be helpful. The Self-
Exploration Injentory will be described fully in the instrument
subsectien. Out of qnloriginal sample of one hundred and
thirty-four student subjects who completed the Self-Exploration
Inventory, thirty-nine were chosen to participate in the study.
Of the thirty-nine students chosen, twenty were self-rated

high self—explorers as judged by ratings on the Self-Explora-
tion Inventory and nineteen were self-rated low self-explorers
on the Self-Exploration Inventory. An effort was made to
select equal numbers of male and female subjects for partica-
pation in the study. Of the thir£y-nine students asked to
participate in the study, twenty-eight were actually involved
in the experimental procedure. These}students were randomly
assigned to either the experimental treatment gr6up Fvideotape
role modelling film).or no treatment control group. Although
precautions were undertaken to assign extra students to each

of the t£§ conditions due to the failure of certain tape recor-
ders to ;éedrd the standard interview as well as the failure

of various high and low self-explorers to show, the following

- . \
distribution of subjects occurred. See Table I.

.
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TABLE I
ra

BREAKDOWN OF \SUBJECT SAMPLE SIZE
BY EXPERIMENTAL CONDITION

Groubs ' N Self-Assessed Self-Explorating Rating

High Low

~

Videotape l6 11 _ 05
Pretraining :
Control _ 12 04 , 08
Condition
Total . 28 - X 15 13
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Construction of the Video Tape
‘ - 3

4 LY

pretraining program was developed using the same

methods and guidelines as proposed by Myrick (1969) and

implemented by Stone and Stebbins (1975). As‘stated previoyly, © °

Stone and Stebbins were able to succefsfully pretrain students
to self-disclose in a standard interview, by means of a'twenty
minute videotape film. The success Lf Myrick's procedure. may

be judged by his following conclusions:
N .

According to the analyses, the findings
suggest that a model, when presented prior
to counselling and when used as part of a
program designed to orient the client to -
the counselling process, does tend to ve R
an effect on verbal behaviour in.couns lling.
» In this study there was.a definite tendency
for verbal behaviours. (i.e.-self-referepces)
to be influences when a model was used. =
: " < (1969, p. 188),
“ ' w

'Stone and Stébbins' (1275) prograﬁ depicted a simulated
counselling interview between a male c&unseliér.and a.halg
university student. The interview began by a client talking
abéut decision making pr@cedures’of others (e.g. '"they feel';
'he selects') and then moving towards-statements containing
selfjfeferences {e.g. 'I decide'; 'y think'). A maIe narratonrt
introduced, analyzed and bonclﬁééd the ihter&ie&. At,ﬁé;éral
points the narrator explgined he releyance of sglf—disclosure,
%a;e‘éx;mples‘and reinforc its use?‘ Based on the procedural

methodology utilized by Myrick 01@39) and:Stebbins (1975) a
. X..-—\ .

-
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-

- The videotape film was concebtually divided into two
sections. Section’ One defined the purpose of the film and

present what self-exploration or self-exploratory behaviour

-

is not. . Section Two presented the positive role model of
se}f—exploration, explained the positive effects .of self-
exploration and summarized the intentions of the film. A

narrator was selected and two Masters of Arts IT students

.undertaking a Counselling Internship agreed to participate

LY

in the film as a counsellor and cliené in an interview. The
student roleplayifig the client was male while both the coun-

sellor and narrator were, female.

. Section One

t

N .
The first part of Section One of the videotape served
as an 1ntroduct10n to - the purpose of the v1deotape. An attempt
was made tc descrlbe the purpose of the counselllng 1nteract10n

for both the client and counsellor. The term self-explqratlon

was then introduced and.explained more fully as a therapeutic

process variable. The %g;rator began:.

The film f;:lare‘dbout to see is concerned
Wwith counselling and the role of effective
client behaviour. Most clients in a new
counselling situation initially fo&use.on or
talk about vthers rather than themselves.
They seem to try and engage the “counsellor
in conversation and as such try to talk about
nonemotional, nonthreatenlng topic area
However, research has "found that during coun-
*selling, students who focus on themselves tend
‘ to get more from counselling than those who
speak about others. Also the counselling
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process takes much less time. The active®
focus of counselling on c¢lient statements
?about self is called self-exploration. Self-
exploration involves the active exploration
of the self in relationship to significant
others in the interpersonal environment.

The film you are about to see features a
counsellor and a university student. The
purpose of the film is to demonstrate client
behaviour in an initial interview. The topic
of discussion is Rick's (the client) views on

* . apartment living. Listen carefully to see how
Rick talks about his feelings and how he en-
gages in an examination of his views. The

. counsellor's role is to be an empathic listener
who helps the client explore his experiences,
feelings and behaviours. Now watch the film
carefully and try to pick out how Rick talks
about his concerns.

[N

The éollowing part of Section One involved the first
roleplay between Rick, the client-student, discussing his
displeasure about apartment living, and the counsellor. In
tpis roleplayiﬁg the client was instructed to purposefully
refer continually to the opinions and ideas of others’rather
than feelinég‘or ideas of his own. He was .further instructed
to skirt any attempt on the counsellor's-part to pin specific
;eelings down or have him discover his own copinions' or ideas.
The counsellor was instructed to utilize her therapeutic skills

as if conducting an actual counselling interview. An example

of their interaction from the videotape is as follows:

Client: When you're in residence you always have lots
: to do, lots of people around. You get up in
the morning and get a coffee and you have lots
of people around. .

Counsellor: It sounds like you sort of miss all these
activities, you had, living in an apartment.



Client: Not a lot of activity at the apartment -
you can't have all the people over that
you would have in residence: 4it's just
that you have more to do in residence.

Counsellor: So what's your feeling aﬁout living in

i the .apartment. v X

Client: - It's not that bad; a lot of my friends are
in that pos®tion too. ' They're not sure
what they want to do either . . .

The final part of Section One of the videotape film
featured the narrator -explaining what had occurred in the
roleplay just completed. An emphasié was placed on Rick's °
inability'to talk about his own feelings and ideas. The

narrator’'s script was as follows:

Now I'd like to interrupt here and. point out
a few important things which have occurred
in the counselling interaction so far. First
of all, Rick has been speaking mostYabout
other people - his friends, other students
and just other people in géeneral. He tends o
to begin, a lot of sentences with phrases such
as 'they say'; 'some of my friends feel';
" 'most people think', etc. Rick .rarely says
'I feel'; 'I think'; 'I am' orc¢'my feelings
are'. Rick doesn't disclose to the counsellor
emotions or experiences which he acknowledges
. are his own feelings. Let's watch a part of
the interview again and see if you can pick
¢ out how Rick avoids owning his own feelings
; and thoughts about apartment living.

1

At this time a representative section of the initial
roleplay was replayed'fér the benefit of the audience to select
instances of how the client does not explore. The fd&lowing

script .documents this interaction:
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Counsellor: 9© whatfﬂd you feel about apartment living,
Rick? . . :

Client: ' Well you know, it's like all my friends,
it's Jjust some kind of confusion - they
feel that things just don't happen as “
quickly, you're just not around it to be
included in the things happening - we've
talked about it, when you're on campus, it's
really easy to get something going but when - -
you're off campus it's a litte moreﬁeifficult. <f

.Counsellor: You see a lot of confusion in others and you
sort of feel the same way as this.

Client: Sure I . . . we all get together and talk
about this and we've. come to the conclusion
that that's the way it is, so that's why a
lot of people in my position have thought
~ about moving back in residence.

This representative roleplay ended Section Ong¢ and the

presentation of what self-exploration is not.

~Section Two
The purpose of Section Two of the videotave was to >
. s .

a) explain what self-exploration is in terms of verbal behaviour
in a counselling'intervigw and b) present a positive role model
of self-exploration in a counselling interview simulation. More

specifically, the following information was given by the naxra—'

tor:

. 7 ,
Rick's (the client) behavioyr is a common

occurrance in an initial iInterview. The

student tends to focus on others and avoids .

talking pbout himself - he doesn's acknowledge -

owning His own feelings. Research has found

however{ that during counselling, students who

focus u themselves tend to get more from

counselling than those who speak about others.

The most successful cljents have been found to
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voluntarily -introduce and self-disclose

matters of emotional concern to them. They

adopt a style of ,participatfon in the inter-

view which is focused on attempting to

understand and define their own beliefs, :
values, motives and ideas. It is the coun- ‘~\‘\\
sellor's role to listen empathically to the

client, clarify\statements and ideas which

the client talks about and to help the client
explore his feelings, problems and confusions. ’

»*Now let's watch Rick and the counsellor‘again

on film and this time try and focus on how
Rick engages in the process of self-exploration
and how that differs from the first;interview.

A simulated roleplay then followed which attempted to clearly

present how someone talks and what,fﬁey talk about when they

self-explore in a counselling interview. - Again the counsellor

was instructed to utilize her therapeutic skills, as if con-

dudting an actual counselhing interview. . An example of the

dialogue in the positive role model interaction follows:

Client:

Counsellor:

Client:

Counsellor:

Well, last year when I was going to school

I was living in residence and this yehr I
decided to move out into an apartmeny . . .

I don’'t know, for some reason it's jyst not
the same. . . You know in residence used

to hang around with a group of people that
were there and I pretty much stayed with that
group - We'd go down to breakfast together

and I'd have coffee with them 2 after that
we'd all go to class . . . a I was always
involved with whatever was gding pn and it's
just not like that for me this

Before you had all those people around you
and now it's just not quite the same.

Yeah, that's right. . . I know all the same
people but I'm not always . . . I'm not
always with them like I was last year.

You're sort of feeling a little separate-
from them . . .
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Client: Yeah . . . I still know them and I still
talk to them but I feel not a part of what's
going on - you know, like I'm living with
another guy and I thought we. had the same
interests but I'm findin§ his interests

and my interests are not the same and T
guess that I was really counting a lot on
him to like gojing downtown and to the bars
and things. I'm finding that well . . .
I'm just coming home and he's just going
out . . . .

The videotape presenéation was ended with a short
summary, presented by the narrator, in which optimal client
behaviour was emphasized and described;

The pretraining presentation was recorded on a Sony
Vidéotape ﬁecordef‘at the Guidance Centre, Uniyersity of
Ottawa. The film was approximaﬁely 18 minutes in total dura-
tion. A group of students and professors involved in counsellor
training viewed the completed videotape and concluded that it
successfully depicted instances of self-exploration and non-
self-exploring behavigur in a counselling.interview.

N
LR
- A

Procedure

The following section will detail a} the type of
design implemented to carry out the present study and b) the
specific procedural steps involved in carrying out the

experimental study.

a) In conducting research investigating variables involved

in the therapeutic interaction, the counselling analogue study

employing a quasi-counselling interview design jas been found




33

to be a highly effective and adaptable procedure.

Using analogue techniques an investigator
may do many experimental manipulations not
possible in the natural setting. He has
greater control over the investigation and,
depending upon his ingenuity, may investigate
a variety of aspects of the counselling pro-
cess. The analogue method has great
flexability In this regard. One main feature
of this methed is its potentiality for exper-
imental investigation of the specifics of the
counselling process, especially interaction ,
effects between counsellor characteristics
and client characteristics.

{Munley, 1974, p. 328)

Furthermore, as suggested by Munley (1974) and Strong
(1971) the experimental method of choice is the counselling
analogue study in which the stimulus therapy session satisfy

most clearly five essential boundary conditions:
!

a) counselling is a conversation between or among
people;

b) status differences between/among interactants
censtrain conversation;

¢) duration of contact between interactions in
counselling varies;

d) many clients are motivated to change and actively
seek counselling;

e) many clients are psychologically distressed and

heavily interested in the_behaviours they seek
to change.

Thus the experimental design impllemented in this study
may be termed a quasi-COunselliné interviéw design which
includes a simulation of both the cliént and counsellor roles.
This particular type of design can be seen to closely approx-

imate the demands inherent in a natural counselling situation. .
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With this design novice.counsellors were recruited to fulfill
the counsellor role and undergraduate psychology students to
fulfill the cliemt role. The following section will detail

specifically the expeérimental procedure carried out.

B) Fourteen English speaking Master of Arts I Graduate
Psychology students, having just completed a four week Coun-
sellor Skills Program {S.T.P.), were’requested to meet at the
Guidance Centre on October 14, 1976. Four of the students .
were assigned to a ﬁorning group and eleven students were
assigned to an afternoon group. As the steps involved in the
experimental procedure were identical for both morning and
‘afternocon groups no differentiation will be made between the
two groups in terms of the description of the procedure. All
fourteén Master of Arts T studerits were assigned a separate
office in ﬁhe Guidance Centre. Audiotape recorders, present
for recording the standard quasi-counselling interviews, were
;1aqed in each office. The counseiling students were informed
that their role in the study was a) to meet with two clients
and b) conducf two half hour interviews utilizing the counsel-
ling skills taught in the Sy<tematic Training Program.

Instructions given these students were as follows:

~
You will be meeting shortly with a student.
He or she is willing to share with you his or’
her feelings about things which are important
to him or her. Try to be as understanding as
possible and communicate this understanding
to him/her. The interviews will be tape rec-
orded; however, whatever is said by you and
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the student is strictly confidential and
will be used exclusively for reseach pur-
poses only. Please try to conduct the
interview for approximately thirty minutes.
An assistant will interrupt you when your
thirty minutes are up.

Thirty-six Undergraduate Psychology students, pre-
selected on the dimension of level of‘patural self-exploration,
were requested to meet at the Guidance Centre in order to
participate in the study. The students had been -informed
that the nature of the'study concerned counselling techniques
and that they would receive two bonus marks toward their final
Psychglogy grade in returg'for full participatidn. The volun-
teer students were randomly assigned to either a) the training
experimental condition in which students viewed a twenty minute
Self-Exploration Role Modelling Videot;;;, és described pre-
viously or b) a control group in which students were told that
there would be a short delay_and were instructed to wait in
a Conference Room for a few minutes. After termination of
both the Control and Experimental Group(ﬁériods (approximatély
twenty minutes) subjects were informed that they would be
undergoing a thirty minute interview with a student counsellor.
They were requested to select a meanipgful problem which they

would feel comfortable discussing with another person. The

instructions given the'subjects were as follows:

You will be meeting shortly with a Counsellor.
We ask you to share your feelings about things
that are important to you which can help him/
her to get a better understanding of you and
your feelings. The interview will be tape-



41

recorded; however, whatever is said by you
and the counsellor, during the interview,

is strictly confidential and will be used

exclusively for research. :

The fourteen subjects were then randoml§.as$igned to
one of the fourteen counsellors and brought directly to.the
counsellors' office by an experimental assistant. The
experimental assistant en introduced the counsellor tg
the client-subject and/iie preset"taperecorder was adjusted
"to record the ensuing -interview.

While the first standard inﬁerview was carrdied out,
twenty new undergraduate students( preselected on the dimension
of level of natural self-exploration, arrived at the Guidance
‘Centre to participate in the study. This second group of
subjects were subjected to an identical program as the first
group and given similar instructions to carry out the client
‘role. Upon termination of the first half hour interview this
second group of clients were randomly assigned to one of the
fourteen counsellors. A second and final standard interview
was then carried out. Upon termination of all the interviews
a) all audiotapes were collected and carefully coded for future
analysis and b) all subjects fulfilling the client role were
requested to fild—out a Self-Exploration Inventory for a
second time, An attempt .was made, in the random assignment
of subjects, to place high and low self-explorers equally into

the training %nd no-training conditions.
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This concludes the section describing the actual
experimental procedure. The following section will discuss
a) the instruments utilized in the present study and’ b) the
methodology involved in training judges to use the rating

scales/instruments effectively.

Instrumentation and Rating Procedures

Instrumentation

Fhe instruments used in thiﬁ research sﬁudy were a)
The Empathic Understanding in Interéersonal Processes: A Scale
for Measurement (Carkhuff, 1969); b) The Helpee Self-Explora-
tion }n Interpersonal Processes: A Scale for Measurement |
(Carkhuff, 1969) and c¢) The Self-Exploration Inventory
{Stein, 1976). Each of these scales will now be described,
along with reference to their reliability and vaiidity.

The Empathic Understanding Scale - Based on-Carkhuff's
definition, empathic understanding is operationally defined
as the ability to perceive the client'g feelings and to com-

municate this understanding to him. C4rkhuff defines empathy

as:

4

| {-..] the ability to recognize, sense and
understand the feelings that another person
has associated with his behavioral an? -
verbal expression, and to accurately com-
municate this understanding to him (Carkhuff,
Vol. 1969, p. 266). :

A similar definition was offered by Truax & Carkhuff

(1967) for their Accurate Empathy Scale (AES), upon which was

-

.
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based the revised Empathic Understanding in Interpersonal‘

Processes Scale (EMP). Their definition of Empathic Under-

standing is as follows:

Accurate empathy involves both the therapist's
sensitivity to current feelings and (his verbal
facility to communicate this ,understanding in
a language attuned to the client's current

feelings. ' ~ ‘ :

a

The AES is a nine-point scale while the EMP scale is
a five-point scale with midpoints, thus in effect making it

a nine-point scale ell. Levels 1, 2, 3, 4 and 5 on the

EMP scale correspo o levels 1, 3, 5, 7 and 9 on AES. The
EMP scale presents /a more simple and understandable opera-

tional definiti of empathy than the, AES scale. At the

lowest levels the EMP scale - Level 1 and 2 - the helpers'
responses do ‘not attend or detract signig}cantly (Level 1) or
subtract noticeably from the affect (Level 2) of the helpee’s
communication. The higher levels of the scale-— Level 4 and
5 - are additive responses indicating that the heiper's res-
ponse adds noticeably (Level 4) or significantly (Level 5} to
the findings and meanings of the helpee's expression. At
Level 3, the helper's response is considered to be 7at a
minimal level of empathic functioning since the helper neither
adds to, nor subtracts from the hélpee‘s expression. The
helper's communication is thus essenfially interchangeable

with the helper's communication in terms of feéeling and

meaniyg.' It is at least to Level 3 that the Empathic Training

R
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in the Systeﬁatic Training Program aspired. The EMP scale
is.contained‘in appendix 2.

; . Most of the reliability and validity data for the
Carkhuff scales are-based on the reliability aﬁé‘vali@jty
of previous empathy scales. Thus the evidence provided for N
the EMP scale is largely Based on previoﬁS«studies émploying
the longer, nine-point AES and will be reporfed here, starting
with reliability. .

) Tﬁe reliability of AES has usually been determined

by correlating different rater .ratings on the scale for the:
same sample of excerpts. .Truax and Carkhuff (1967) have
reported the correlations for tgfntﬁ-eight ftudies involving

a variety of therapist - client.populations.' The Pearson r
correlations and Ebel intraclasé reliabilities ranged from .43
to .95, dep;;E;;g on the study and/or judges using the original
scale. Truax and Mitchell (1971) also reported a'ﬁumber of
studies with their reliabilities for AES.

Friel, Kratchovil and Carkhuff'(lBGB) useé the five-
point Empathic Understan@ing in I%terpersonal Processes Scale
and reported Pearson r interzrater reliabilities for this |
scale as .54, .99 and .90. Inter-rater reliability was based
on the same sample and three 5udges were reported as .88,  .B7 .
and .85. A number of other researchers cited by Hefele and

Hurst (1971) feported similar Pearson correlations in the
]

.80's and .90's. Carkhuff (1971) also reports a number of



studies'yielding Eimilar reliabilities for~the EMP scale.

(—

.As Leckett (1976) points out:

regayding the use of .different point scales-
and the empirical relation of the constructs
between the original and revised scales,
there is no reason to beljeve, or evidence
presented,: to. suggest that AES or EMP scales
are not reliable ahd can in fact be T reliably
measured (p. 94) /

Althgugh'some Questions might be raised

The validity of the EMP scale is likewise dependent

. on the validity of previous research scales and Carkhuff has

provided no direct validating evidence for the revised EMP

. -

scale as such. "Rather, Carkhuff supports the validity of the

EMP scale when he states:

' The scale is derived in part from 'A Scale

}

for the Measurement of Accurdte Empathy' which
has been valldated in extensive process and
outcome research on counselling and psycho—
therapy, and in part from an earlier version
that had been validated 'in extensive process
and qutcome research. 1In addition, similar
measures of similar constructs have received
extensive support in the‘literature of coun-
selling and therapy and education. The present
scale was written to apply to all interpersonal
processes and .represents a systematic attempt
to reduce ambignity and increase reliability

" (Carkhuff, vol. II, 1969, p. 315)

Since the Carkhuff five-point Eﬁpathic Understanding

Scale is based on validity evidence of“g(gyious scales, namely

Truax's nine-point AES and Carkhuff's ‘earlier Empathic Under-

standing in Interpersonal Processes Scale, the research evidence

for their validity will be presented here. .The validity evid-

ence is based largely on predicfive and construct validity, but

~ ) | %




contex{t validity ‘has also&eﬁ provided. -
The validity of Truax's AES is based largely on the
relationshiﬁs found between AES ratings and indices of client
improvement or deterioration - i.e. therapeuti¢ outcome. A
number .of studies (Truax & Carkhuff, 1967) in counsellin?
and péychotherapy have coqsistently shown that clients of
theragists offering'high levels of accurate empathy show greater
gain and constructivq-personality‘change than do clients of
therapists low on accurate empathy.
Regarding the relationships between AES ratings-and
client cutcome, Truax (l§63) reported to significant -correla-

.

tion of .77 between AES ratings and case outcome measured by -
i

the final outcome criteria that included pszghological test
da té, diagnostic evaluations-of'personality change and a
sgzsure of the time actually spent in the hospital since initia-
tion of therapy. A second correlation of .48 was found between
the level of accurate empathy offered by the therapist and
diagnos£ic evaluation outcome criteria of constructive person-
ality change. g

Hefele anleurst {(1971) have presented four areas of
researqh that provide éredictive and construct validity.
particularly for Carkhuff's five-point scale, as well as other
interpersonal skills. The first two types of predictions are
that£

1) clients of high facilitative (ratings > 3.0)

counsellors or trainees would engage in sig-
nificantly more self-exploration than clients -

-
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) 1
of low facilitative counsellors (ratings
3.0) . '

2) the higher the rated communication level
of a person, the greater his discrimination
- skills, and, further that accurate dis-
_crimination does not necessarily imply a
higher fjpmunicatioﬁ level. (p. 62-70)

The authors also cited two other predictive and

),

construct validity findings. There were studies which estab- 7

lished "a link between rafihgs of the therapists' communication
skills and the direction of client movement, when rater’or
simila}‘dimensions of interpersonal processes or functioning™
(Hefe;g?“ urst,.197l) and those which'found'"the direct effect
of ciiglcal trainers' levels of facilitative’functioning on
traineesﬂulevels of facilitative functioning /...]"

In conclusion Hefelé et al state that,

"Thué we feel that the predictive aﬁd construct

validities have been fairly well established

with respect to client level of interpersonal
functioning and- client self-exploration.”
J

As reviewed by the same authors, the content validity

of the scales, as opposed to the content validity of the primary
instruments (raters) is believed to be very good and quite high.
Content _validation of the raters is more difficult to establish
and it is suégested that there is a need to involve raters'

descriptions instead of just ratings.

The Self-Exploration Scale - As in the case of the

empathy s®ile, 'the Self-Exploration in Interpersonal Processes:

K}
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A Scale for Measuremenf,'wés based on revisions of earlier /.
versions of self—exﬁloration scales (Carkhuff, 1968; Truax
& Carkhuff, 1967). This scale was desiéned to'perfbrm the-
dual function of a) measure the extent of client self-
exploration and b) assess the client's response to the
therapist. It was based on the theoretical and clinical . ,
rationale that self-exploration is anyantecedent to therapeutic
outcome and'thus a good mgasure of t:EXapist effectiveness.
These scalés were also descendents of the Process Scale devel-
oped by Rogers, Walkér & Rablen (1960). .

Truax and Carkhuff's'(1967) Depth of Intréipersonal
Exploration Scale (DX) is a nine-point scale with a zero point
that is used when no personally relevant material occurs and
there is no opportunity for it to occur. It ranges from the
lower level, where the patient actively evades personally'
relevant material wheﬁ)ghe therapist in£roduces it, to higher
levels where the patient actively explores his feelingg, his
values, his perceptions of others and his life choices.

Carkhuff's Helpee Self-Exploration in Ihterpersdnal
Processes: A Scale for Measﬁrement (sx) (Carkﬁuff, 1969).is
a shorter vefi?Pn containing a fivé—ﬁoint scale. It is the
scale that was' used in this research to define levels of self-
éxploration in the-client-subjects. At the lower levels, the

SX scale describes the helpee as not discussing personally

relevant material because of lack of opportunity or evasion
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(Level 1) Y%r respdnding to such material but in a mechanical

manﬁer without emotional feeling (Level 2). At Level 3 the

person voluntarily intfﬁaﬁaegﬁgfrsonally rélevant material,

but it lacks the characgeristics.pf emotional feeling of the
ﬁigher.levels, and may be‘p;egented in a rehearsed mechanical
manner. The SX scale is contained in Appendix 3.

As with the EMP scale, the reliability and validity
of the SX scale is largely_ﬁgsed on the earlier pcale versions

such as the DX scale (Truax et al, 1967). ~THése uthors have

reported that ;he reliabilities for the26§ obtained in %welve
réseérche; ranged from .59 to .88. Friei; Kratchovil and
Carkhuff's five-point Self-Exploration in Interpérsonal
Processes Scale of -88, .89 and .87 for intra-rater reliability
and inter-raéer reliabilities of .90,\.90 and .93. From these
reported reliabilites the SX scale can generally bé‘considered

reasonably reliable.

L)

Regarding validity, Truax. and Carkhuff have argued

that: N

[...] one must depend on the face validity
and the research evidence showing predictable
relationships to therapeutic outcome. Beyond

- this, the finding that experimental manipula-

\\ tion of levels of conditions produces predictable
changes in the measure of self-exploration, and
‘the finding that differential reinforcement
of self-exploration produces differential levels
of self-exploration and outcome add further
evidence for the validity and utility of the
measure. (Truax, 1967)

-t
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Earlier reséarch evidence comparing more successful
with less successful bounselling cases has tended to show that
the more successful clients explore their problems more and
make more self-references than less successful clients.

. (Leckett, 1976). During the course of therapy, patients
cléssifiqd as successful have been found to explore themselves
more, while therapeutic failures have shown little self—ekplora-
tion or emotional involvement.

Besides predicting butcome, the validity of the DX
and SX scales is based on studies illustrating the effects of
the experimental manipulation of the client therépeutic condi—
tions on client self-exploration.

In a study of thirty:hOSpitélized psythiatric patients
seen by four different group therapists, Truax (1968) explored
the effect of degfee of reinforcement on level of depth of
self-exploration by the.patient, on consequent effects on
outcome. Patients who had received high levels of reinforcement
when they self-explored also showed better outcome than patients
receiving low or negative reinforcement. These findings further
support the relationship between the.therapeutic conditions and
self-exploration, as well as that between self—exploration‘and

outcome.

As Leckett (1976) points out, the SX scale, as
‘useful measure'of'self-exploration, would seem to be supported
by areas of research cited previously. It's predictive

validity is established in its relation to outcome égd/as a
\w
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theoretical construct it follows that SX can be affected by

changes in the levels of interpersonal conditions.

The Self-Exploration Inventory - The Self-Exploration
Inventory (see Appendix I) was administered in order to pre-~
select high and low self-explorers naturally occuring in the
subject poél and sq?ject éhem randomly to either the experimental
or control condition. This pre-experimental seleqtion‘ﬁeasure
was primarily introduced in order to circumvent\ Kaufki's (1971)
criticism that lack of significant results in his study may
have been due to the facttthét his clients were already func-
tioning at a level of self-exploration beyond which modelling
could be helpful. The Self-Exploration Inventory was adapted
for its present use from an eariier version developed by Stein

~

(1976) - She was primarily interested in

. \ ")

client self-ratings of self-exploratory behaviour in a counselling
interview. Thus the questions were limited to circumstﬁnces ‘
which natur#lly arise in the counselling interaction. The
adaptation of the Self-Exploration Inventory employed in this
study was adapted to include situations which ocecur with friends
and family in which self-exploratory behaviour may be an integral
part. The scoring system developed by Stein (1976) was incor-
porated for use in the present study. Thus subjects scoring

30 or below on the Self-Exploration Inventory were assigned to

the low self-rated self-éxploration group and subjects scoring
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40 and 50 were assigned to the high self-rated self-exploration
group. A sﬁpdent t-test for equal n's wae performed on the
high and 1lgw subject scores and results were found to be
significégi at the .001 level. It was thus assumed that the
high and low scorers on the Self-Expleration Inventory were
two distinct entities or categories and could be treated as
Separate categories. Out of an origina; sample of one hundred
and thirty-four student subjects, thirty—nine\were chosen to
participate in the Study. Of the thirty-nine students chosen,
twenty were self-rated high self-explorers and nineteen were
self-rated low self-explorers onothe Self-Exploration Inventory.
For interest sake, subjects were requested to cohplete another
"Self-Exploration Inventory after the completion of -the standard
interview.

This concludes the presentation of the scales of
measurement and inventories utilized in this study to rate
the coensellor and client process levels. The foilowing eection

will describe a) the training of judges tg rate the tape

excerpts, b) selection of tape excerpts, and c¢) reliability

#

. of the judges.

Training of Judges - Two different sets of judges were
recruited for the rating of excerpts on the Empathic Understandlng
in Interpersonal Processes Scale and the Helpee Self—ExploratHE?

u’_\ .
in Interpersonal Processes Scale. The training procedures for

the different judges will now be described, beginning with the
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training of the judges for ‘the counsellor process variable,

empathy.

Empathic Understanding - Two students were chosen
from the Graduate Psychology Program to train as raters for

this study. The two raters were given the following training:

l. presentat™™n of theoretical material related
to empathy and discussion of it '

2. presentation and explanation of Carkhuff's
Empathy Scale with taped, verbal presentations
. o
3. review of the scale and practice rating

4. test on Index of Discrimination

The Index of Discrimination is composed of sixteen
expressions by helpees of problems and in response te each
expression there are four possible heléer responses. The rater
taking the test is asked to rate each response on the empathy

scale devéloped by Carkﬁuff (1969). It is then possible to

compare the trainees' ratings with those provided by Carkhuff.

5. discussion of the trainees' ratings given
on the Index of Discrimination

L

6. rating and discussion of thirty more excerpts

After each stage where rating occurred the interjudge

lities were computed to determine the level of agreement
\\\ between the judges. The interjudge correlation coefficients

these three stages were .70, .78 and .85 respectively.

Bé&ed on,these levels.,of correlation achieved it was felt that

further training would not have greatly increased .the
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reliabilities of the judges. At this point both judges were
assigned to the taperecorded excerpts from the standard inter-
view used in this research for rating empathy of the counsellor.

»
Self-Exploration - Two Graduate Psychology students,
not involved in the empathy rating procedures, volunteered
to train as raters for Carkhuff's (1969) Helpee Self-Exploration
Scale. The following trainihg brogram, originally developed

by Leckett (1967?, was administered:

1) theoretical material related to the scale was
presented.

2) presentation of Carkhuff's Self-Exploration
Scale, with explanation, examples by trainer
and discussion of the five levels.

3) presentation of eleven audio excerpts to be
rated for self-exploration; during this stage,
the judges followed, each excerpt on typed
transcript and gave their ratings. Following
each excerpt, judges gave their ratings and a
discussion of each judge's ratings took place.

4) discussion of the five-point scale, clarifica-
tion of judges' ratings.

5) rat¥ng of twelve new excerpts but without use
of written transcript.

6) discussion of ratings
7) rating of thirteen new excerpts

8) discussion.

After each of the stages where rating of excerpts was
completed, the interjudge reliabilities were computed to determine

}he agreement between the judges. The interjudge correlation
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coeffic}ents we}e .58, .75 and .82 respectively. Based oﬁ the
levels of correlation achieved it was felt that furtﬁer training
would not have greatly increased the reliabilities of the
judges. At this point both judges were assigned to the tape-

recorded excerpts from the standard interviews used in this

research for rating self-exploration of the client.

Selection of Excerpts - Although it would have been
ideal to have judge rate the enfire interview, this was clearly
not feasible due to time limitations. Thus it was necessary
to select excerpts from the interviews. Based on a number of
studies undertaken by Carkhuff and his associates on segment
length‘and location, Carkhuff (1969) proposes the followfﬁé
pfocedures:

1. It is usually most efficient to employ samples
of the briefest duration (two minutes).

2. Random or predesignated means of sampling, or
a combination of both (random sampling within
designated periods) will increase the probab-
ility of securing representative excerpts.

3. Excerpts should include, at a minimum, a helpee-
helper-helpee interaction.

{(pg. 223)

In this study, approximately two-minute excerpts were
randomly selected from segmenﬁs of the first, middle and last
third of each interview. all excéipts included a helpee-helper-
helpee interaction. In those instances where a helpee-helper-

helpee interaction did not take place, another excerpt meeting

Y
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this requirement was randomly selected in that third of the-

-

interview. A total of 78 excerpts were: selected in this mannegj

Rating - Once identified, and coded, the 78 excerpts
were copied frém the interviews onto another tape. These coded
excerpts were then randomized and placed on maséer taﬁes and
presented to the four judges for rating. Twenty-five excerpts
were randomly selected and presented to the judges For rerating
so as to determine their intrajudge reliabilities.

The judges indicated each rating, with its accompanying
code, oh a separate sheet so as to avoid being influenced by
the previous rating (see Appendix 4). The judges worked indiv-

idually and determined their own schedules within a set deadline.

Reliaﬁility of Judges - With regard to the ratings gigen
by £he two sets of judges to the étandard interviews, two 'typés'
.of reliability measures 'will be reported: first, interjudge
reliability which refers to the agreement between the two judges'
ratings for each scale; and second,'ﬁhe intrajudge reliability
which refers to the consistency with which the same judge
ascribes a rating to the same excerpt in two different time

-~

periods. > |
Table II indicates the inter and intrajudge reliabilities
for the judges rating client Self-Exploration in the staldard

interviews. The interjudge re%}abiiity was calculated by means

of the Ebel intraclass reliabiiity measure (Guilford, 1954).
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TABLE II
EBEL INTRACLASS. RELIABILITY COEFFICIENT,
PEARSON r COEFFICIENT FOR INTRAJUDGE RELIABJILITY
FOR BOTH JUDGED EMPATHY AND SELF~EXPLORATION RATINGS
Rating Scale  Ebel Intraclass Pearson .r Coefficient
" Reliability Coefficient  Intrajudge Reliability
, i
#

TR - JUDGE ONE JUDGE TWO

Empathy 2 .96 .83 .78

Self-Exploration .91 ' .76 .81

)
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' 3
Based on 78 excerpts it was .91. The intrajudge reliability

was calculated.by means of the Pearson r correlation coefficient
L ) )
on 25 excerpts: Reliability for.Judge One was .76 and Judge
1
Two .81. - SN

\
\‘

\
Statistics and Summary !

In order to test Hypothesis One which is examining
the efficécy of the client pretraining €£ilm, four univariate
analysis of variance F Ratios were conducted on the three
segment means and overall inte;vieé means. The independent
variables for this inveétigatioﬁ wére a) the amount‘of_
pretraining received by the clients and b) level of self-
assessed self-emploration as measured by the Self-Exploration T
Inventory (Stein 1976). The dependent variable designated was
rated level of{self-explonation in a standard ihgerview.
Further analysig investigated the presence of linear trends in
the aata for the following four client '‘groups - 1) self-assessed
high self-explorers receiving pretraining for Self—eyploration,
2) self-assessed low self—explorersgfeceiving pretrainiﬁg,
3) self-assessed high self-explorers receiviné no ;raining and
4) self-assessed low sei£4éxplorers receiving no training.
Hypothesis Two investigated the differential effect of facili- n

tative vs nonfacilitative clients (as rated on Carkhuff's

Self-Explofation Scale) on the level of novice counsellor

“F
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empathy in a standard interview. Four univariate analysis
of variance F ratios were conducted on thé‘counsello; data

2ey
_from the three segment means as w 11 as the overall intef%iew

mean. The independent variable s 'type' of client inter-
viewed - facilitative vs nonfacdilitative - while the dependent

‘ ]
variable was level of rated counsellor empathy. Level of

confidence for possible rejection of the Null H ofheses was
set at the .05 level. The power of the :statistical procedures

is presented in Appendix 9.

v

: 4ﬂ?summa;i, this the second chapter of this study
has discussed the sample employed, the counsellor Systematic
Training Program, development of the videotape training film, '

r

client treatment groups, instrumentation and’procedures,'

A - .
ratin%’Pnd training‘of judges as well as thz:ffayﬁftics per-—
N\

formed on the collected data. . o
e t ) . l . - -
The following chapter will a) present the results
"for the statistical analyseé employed to test the hypotheses
presente&'in Chapter. One and b) discuss the results and '
» . L

pQ:
recommend new strategies for further researcq‘

.\ 3

. &r
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b CHAPTER III
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Presentatiqngand Discussion of Results ’

-

The first section of this chapter deals with the }
pPresentation of the results of the analyses performed on the

»

experimental data. The findings of these analyses are dis-
» P '
cussed in the second section and finally the chapter ends with

suggestions for further research.

- 1. Prese;g;;;;zfggd;;e Results of Analyses .
d T:;ﬁ/ﬁéutégziizzients a) the results from the standard
interview for the var of client rated self-exploration in

o
order to examine Hypothesis 1: subseéctions h hz,_h h,, and

: : L " 1’ 37 47
b) the results from the staﬁﬁard interview for the variable of

. sated counsellor empathy correspondlng to rdfad client self-

g

exploration level in order to examine Hypothe "

' The hypotheses re&%rding differences zzf}coreS'or

/\e—.—"t N .

pa rns of scores on rated client self-exploration in stagf;;ﬁ
interviews, with fespect to level of self—r;;;;\ggif-exploratiOn
and exposure to videotape training, were tested by four separate
Univariate Analyses of Variance F ratios.

The results are reported in a similar manner for each

~0of the Experimental Hypotheses:

L ~ o S

segment means and‘overal interview means; ..

e -

P an
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2. Univariate F ratios and corresponding significance
levels

The individual scores obtained by the twenty-six clients,
in all four groups, for the variable rated self-exploration,
can be found in Appendix 5. ?hese individual scores represent
the summated judges' ratings for each of the three interview
segments as well as an overall mean score representing the
aﬁérage rated self-explpiation level for the entire interview.

Table III presents the segment mean ratings and overall
mean ratings for rated self-exploration in the stan&ard interview.
The scores are sgsdivided to represent the four experimental
groups. As seen from the Table, the trained eclients' overall
means (2.9%49, 3.25) exceed the ovérall means fo£ both untrained
groups (2.582, 1.928). The mBans for the trained clients who
rated themselves low self-explorers (3.30, 3.05, 3.40) exceed
'all other types of clients across the three inte;view segments.

n terms of the Helpee Self-Exploration in. Interpersonal Processes
Scale (Carkhuff, 1969), this group of clients can bé‘s?id to have
achieved a consistent performance of minimally facilitative
fupctioning (2 3.0) in the standard interview. Interestingly,
the trained high self-rated qlients achieve such a mean.level
only in the first segment of the interview (3.25) and drop to
2.95 and.2.65 for the second and third segments respectively.

Both untrained groups of clients fail to reach a level of minim-
ally facilitative functioning across all three segments. In

g &

terms .of rank order the trained clients self-rated as low self—‘

o
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explorers are highest, trained clients self-rated aJ high self-
explorers are gecond higheét followed by untrained clients rated
as high self-exploreré and finally the untrained clients rated
as low self-explorers were the lowest.

In order to test for significant differences between
the means fér the four glient groups, for the variable rated
self-exploration in the standard interview, four Univariate
Analysis of Variance F tests were conducted. Thus alllfour
client group means for each segment of the interview, as well
as a summated meén score yielding an ovefall interview mean
score, were compared separately to yield four F ratios.

Table IV presents the Univariate Analysis of Variance
results for the dependent variable rated self-exploration for
the four client éroups. The order of’sfésentation of Univariate
F ratio results begigf with a compa?ison of all four client
groups for Segment One, proceeds to Segment Two, then egment
Threé and the final Analysis of Vériance Table examines the four
client groups' rated self-exploration in terms of ovérall inter-
view mean. The Univariate F ratios for Bated self-exploration
in the first third of the interview was 4.51712, significant
at the .05 level. Thus there would appear to be significant
differences among the four client group on the variable rated
self-éxploration in the first third of‘the standard interview.
The Univariate F ratios for the variéble/self—exploration, in

b
the second and third segments of the interview, were .74295 and

“
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. _ TABLE IV

UNIVARIATE ANALYSIS OF VARIANCE FOR THE VARIABLE
RATED SELF-EXPLORATION FOR THE FOUR CLIENT
GROUPS FOR SEGMENT ONE, TWO, THREE
AND OVERALL MEAN VALUES'

67

Source
Groups daf Ss ms Univariate
F Ratio
Segment 1 3,22 10.08653 3.36271 4.51712 p< .05
16.375 .74431
- 26.4@153
Segment 2 3,22 2.540384 .84679 .74295 NS
25,075 1.139772
27.6153
Segment 3 3,22 "7.140705 2.380235 1.618602 NS
‘ - 32.35208 1.470549
39.49278 .
Overall 3,22 5.774931 1.924977 2.63124 N§
Interview 16.09485 . 731584
21.869784
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1.618602, respectiveiy and both were not significant statisti- .
cally. Finally, the Univériate F ratio comparing the fogf//~
client groups in terms of overall mean rated self-exploration
level was also not significant (2.63124). Thus in terms Ofipn
Hypothesis One, which predicted no significant differen s in
rated self-exploration between the four client groups, tﬁé\\
Null Hypothesis is rejected for Segment One of the standard.’

interview. However, in terms of overall interview rating as

well as Segment Two and Three ratings, the Null Hypothesis failed

to be rejected.

Hypothesis One - subhypotheses H H H H4 were

P 1" 72" 73
further tested by a means of a trend analysis such that it was

expected that high self-rated trained cliegi;Awould attain the

highest mean ratings, followed by the trained low self-rated

‘elients whose ratings would exceed the untrained high self-rated
untrained clients and finally the low self-rated untrained -
clients would achiéve the lowest self-exploration ratings overall.
Orthogonal Polynomial Coefficients were employed to determine \\\\\_/
linearity of trend for the data across the three in%erview seg-

ments as well as overall mean values—adjusted computational

procedures, as described by Kirk (1968), for data involving

unequal intervals and unéqu n's was employed. Table V pres-

ents the results of the Orthogonal Polynomial tests for linear -

trends in the data. As can be seen from the table, the F ratio

for linearity for Segment One is 12.641238, significant at the
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TABLE V
ORTHOGONAL POLYNOMIAYL RATIOS FOR LINEAR TRENDS IN THE b

, DATA FOR SEGMENT ONE, TWO, THREE AND OVERALL MEAN
- - VALUES IN TERMS OF RATED SELF-EXPLORATION
Source

daf ss lin ms lin ms wg F ratio
Segment 1 1 9.409 9,409 . 74431 12.641 p(.‘Ol
Segment 2 1 2.209 2.209 1.1397 1.938 NS
Segmenf\: 3 1 3.6 3.6 1.4705 2.44 NS
Overall 1 5.3173 5.3173 .73158 7.2682 pL .05
Means . i

/.
™
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.01 1eve1._ An examination of the mean self-exploration level
for the four client groups reveal support for the aésertion of
a linear trend-component in Segment One although the order was
not exactly as'predicted. Thus the low self-rated trained
clients are highest, followed by the high self-rated trained
clients in second place and the untrained clients following in
‘order as predicted. Replicating the pattern of résults evident
in the Univariate F ratio results, the F ratios examining linear
trends in the data for Segment Two (1.9381) and Segment Three
'(2.44) were non significant suggesting fhe present of a non-
linear trend component in these two segments. The test for
linear trends for the overa%} mean values however did y}eld an
F ratio (7.268235) which was found to be significant at the .05
level. An examination of the mean self-exploration level for
the four client groups again revealed the order or ranking
discussed in the description of Segment One results. Thus the
trained low self-rated clients appear to exceed all other groups
foilowed by the trained high self-rated clients, untrained, high
self-rated clients and untrained, low self-rated clients following
successively. |

Thus it can be concluded thatasignificant linear relation

existé between a combination of the variables of self-assessed
self-exploratory behaviour and exposure to training, in relation
to the dependent vapiable of rated self;exploratory behaviour
in terﬁs of both/(;zZZirst segment of the interview as well as

the overall interview rating.
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Thus in summary, for the results pertaining to Hypothesis
One, the Null Hypothesis was not rejected for data peéxtaining
to rated self-exploration for Segments Two and Three of the
interviews as well as for therovg;aﬁl interview mean values.

The Null Hypothesis was rejected in terms of data pertaining

to Segment One of the rated client interviews. 1In terms of the
assertion of a significant linear trend existing between the
dependent measure of rated self-exploration and the independent
variables of exposure to training and self-assessed ability, the
Null Hypothesis was rejected for the ratings of Segment One as
well as for the overail interview mean r;tiﬁgs. However, tests
for linearity of trend were found to be nénsignificant for both
_Seément Two and Three suggesting the presence of Konlinear trends
in this daté. The assertion of no differences as put forth in
the Null Hypothesis was not rejected.

The Hypothesis regarding differences in scores or
patterns.of scores for rated counsellor empathy in standard
-interviews, with respect to mean level of rated client function-
ing, were tested by four separate Univariate Analysis of variance
F ratios. The results for Hypothesis Two are repofé;d in a
similar manner to Hypothesis One,

1. segment means and overall interview means;

2, Univariate F ratios and corresponding significance
levels. -

P .
First, in order to examine Hypothksis Two the clients-

inyolved in the study were divided into two groups reflecting

¥ d
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the mean level of client achieved self-exploration as rated in

the standard interview. Clients were selected as belonging to

‘Groﬁp One if their mean overall interview level of functioning

equalled or exceeded Level Three on Carkhuff's Helpee Self-
Exploration in Interpersonal Processes Scale (1969). Carkhuff
(1969) has asserted that client functioning which meets or
excéedé Level Three can b;)termed facilitative client functioning.
In turn, clients who failed to equal or exceed Level Three, in
terms of rated mean level of overall functioning in the standard
N -
intervigw,HWEre designated belonging to Group Two. Group
One will also be referred t:ﬁéq the high functioning client
group and-Group Two will be referred to as the low functiocning
client group in order to fa;ilitate differentiation of the two
groups in terms of descriptive qualities. It was found that
eleven clients were designated as belonging to Group One or
high functioning clients and fifteeﬁ cgients were placed 1n'
Group Two and designated as low fuﬂctig;ing clients. ' In order
to verify that Group One and Group Two did indeed reflect two
significantly different levels of client functioning a T test A
was qarried out on the data pertaiging td overall mean level of
rated self-exploration for both groups. Table VI presenté th;
results from this analysis. As\can be seen from éhis table, the
t ratid (8.5079) is significant at the .01 level of significance

which asserts that the level of client functioning in Group One

is significantly different to that of Group Two. An examination
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TABLE VI.

T DISTRIBUTION RESULTS FOR RATED HIGH FUNCTIONING
(GROUP ONE) AND RATED LOW FUNCTIONING -(GROUP TWO) CLIENTS

Groupsgl(
s N x _ ('Ex)2 EX> t -
" Group 1 11 3.628  1592.808 146. 4065 8.507 p< .0l
Group 2 15  2.020 918.6961  65.1113
' . N
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of the mean level of functioning for both groups reveals that
Group One mean (3.628) significantly exceeds Group Two mean

Once established that Group One indeed reflected a

value (2.02).

significantly different level of client functioning than Group
Two, rated counsellor offered empathy scores were then matched
to the corresponding client scores, yielding two groups of

counsellor empathy'ratings. Thus, Group One counsellor ratings

. were the rated empathy levels offered to clients who were rated

as high functioning. Group Two counsellor ratings were the
rated empathy levels offered to clients who were designated as
low functioning.élienés.s Appendix 6 presents the ratings for
client offefed,self-exploration matched with- the corresponding
ceunsellor empathy for bofh the Higﬂ Functioning (Group One) -
and Low Fﬁnctioning (Group Two) grbups. The individual scores
represent the summated judges' ratings for each o% the three
interview segments as well as an overall mean score representing

o :
the average rated process level for the entire interview.

‘ Appendix 7 pfésents the’Counsgllor Empathy ratings for Group

One and Two separately. Thus all four Univar%ate Analyses of
Variance statistical procedures were carried out using the
corrésponqing Empathy rating data for Group One and Two. Both
groups were compared in terms of empathic level of functioning

for all three interview segments as well as in terms of the

-
-

overall interview mean score. -
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Table VII presenté the segment mean ratings and overall

mean ratings'for rated empathy in the standard intef&iew for

both Group One and Two. Ag seen from the table; the counéellor's

overall Empathy mean from Group One (2. 8309) exceeds the overall

mean for Group Two (2 032). Thig relatlonshlp of Group One

mean level of empathy functioning exceeding GrouﬁLTwo mean 1evei

of functicning exists conslstently across all three 1nterv1ew ‘ .

segments - 2. 909 2.4772, 3.2045. for Group\pne as opposed to

1.983, 2.3 and 1.8666 for Group Two:”&nterestingly, seven of

the eight segment means, for both groups, fail to reach a level

of functioning consid&red facilitative'on the Empaﬁhic Under- L\\

standing in Interpersonal'Processes Scale (& 3.0) Only Group

One, in the third segment, manages to achieve a mean ievel of

fadilitative counsellor functioning (3. 2045) 4 TN
! »

In order to test fof\slgnlflcant differences between

!

Group One and Group Two, in terms of rated Empathy in the standard.
intgrview, four Univariate Analysis of Variance F ratios were
carried But. .Thus both counsellor group means for each segment -
of the interview, as well .as a summated overall interview meaﬁ
écorg, were compared sepalately to yield four F ratios.

Table VIII presents‘the Univariate Anélysis of Variance
res;lts for the_ﬁependent variab¥e rated empathy for the two
céunsellor groups. The order of presentatfon of Univariate F -
ratios results begins with a comparison of all four Elient érouﬁé

for Segment One, proceeds to Segment'Two,‘thn Segment Three and
- v
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TABLE VIT

v - - SEGMENT MEANS AND' OVERALL INTERVIEW MEANS OF COUNSELLORS'
! - LEVEL OF RATED EMPATHY FOR COUNSELLOR GROUP, ONE

) AND GROUP TWO' IN THE STANDARD INTERVIEW
T —
. - LS B i
@ . ' Groups . i Co ' . ~ 0
N . Segment 1 Segmen't 2 Segmént; 3 Overall
' Group One 11 2.909 2.4772 3.2045  _  2.8309
4 A . ] . .
. Group Two 15 '1.983 2e3}— © - 12866 . ©2.032
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~ TABLE VIIT .
UNIVARIATE ‘ANALYSIS OF V. ANCE FOR THE VARIABLE RATED
EMPATHY FOR COUNSELLOK/GROUP ONE AND GROUP TWO FOR
SEGMENT ONE, TWO, THREE AND OVERALL MEAN VALUES
s,
Source
Groups af sS ns Univariate
: F ratio
Segment™1 1;24 ‘gjﬁa 5.4387 5.5035- p<.05
. 23 J7175 .9882
' 29.15625 \
Segment 2 1,24 .19943 .19943 .2096 NS .
22.83182 .95132
23.03125
- Segment, 3 1,24 11.3591 11.3591 15,7993 p<.01
17.18962 . .7189 -
28.54872 _::> .
Overall- ‘1,24 - 4.05071 11.429446 p<.01
Means . 8.5059 ' [
. 12.5558
(]
L
L
\
s
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the final Analysis of Variance Table examines the two counsellor
groups' rated eﬁpathy in terms of overall interview mean. The
Univariate F ratio for ratéd empathy in the first third of the
interview was 5.50353, significént at the .05 ievel of signifi-
cance. Thus, there is a significant difference amohg the two
counsellor groups, differentiated for type_of client interviewed
(High vs Low Functioning), on the variable rated self-exploration
N in the first third of t?e‘standard interview. The Univariate
F ratio for Segment Two (.2096) waé not significant' indicating
’/&;hat the two counsellor groups did not differ s%gnificantly in
terms of rated level of functioning during the second third of
the interview. The Univariate F ratios for the variable empathy
in the third segment of tﬁé interview, as well as for a comparison
of summed mean scores representing an overall interview ratiﬁg
- were 13.7993 And 11.429446 respectively, both significant at
the .01 level. Thus in terms of Hypothesis Two, it can be seen
_that statistically significant differences were fﬁund for the
overall interview mean values comparing droup One énd Group‘Twé
in terms of rated émpathic functioning. The Null Hypothesis'%s
rejécted'for Hypothesis Two. Further analysis reveals that
‘statkstically méaniﬁgfﬁlldifﬁerenceq were also found Hétweeh-
the two groups for Segment One aﬁd Three. Segment Two results .-
were nonsiagnificant and thps the N;lI Hypbtﬁégis was not fejgbted
for Segmeént Two. - ) o T 2.
: ~

. This completes the presen:;;)on of the resuylts. The

next section deals with a discussion of the findings reported here.

-
R . d \I +
.
.
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2. Discussion of tﬁe Results

This section presents a brief summary of the results,

‘a discussion of these results and hypotheses tested, possible

limitations to the present research, and suggestions foy further
reséarch.

a) Summary of the Results - The primary question put
forth in this research study sought to investigate the effect
of differing client, functioning levels on novice coﬁnsellor
interview functioning. 1In an attempt to produce differing

levels of client functionjing, a twenty minute training video-

tape was_devéloped in order to provide a model for cliégys to

emulate in a simulated standard interview. ‘Hence, Hypothesi§
One inveétigated the level of rated client functioning (self-
explora£idn) as a function of a) preinterview self-asgessed
level of interview functioning and b) amount of gxperimental
trainipg received. in terms of the-statistical anaiyses,
significant differences were found aﬁong the_client groups for .
Segment One while nonsignificant results_;ere;fbund for Segment
Two, Segment Three and the overall'ihterﬁiew mean ratings. Thus
the Null Hypothesié-was rejected for Segment One, but failed to
be rejected for Segment Two, Segment Three and the Overall

Interview Means. Further statistical comparisons Suggested a

significant linéar trend in the data for both the Segment One

hY

and the overall interview means such that- ‘low self—assessed

'self-explorers recelving training recelved the hlghest ratlngs, /

-
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followed successively by low self-rated trained clients, high
self—raﬁed untrained ciients and low self-rated untrained
clients. Nonsignificant results fpr.the liini/Frend analysis

) \
were found for Segment Two and T%;ée results

‘H§pothesis Two sought to invegti ate.the presencéf%or
absence, of'differentiél effects on counsellor pé;formance in
relation to client rated ievel of éelf-expldration. Thus
clients were azbided into two groups reflecting whether;;heir 3
overall mean score of rgted self-exploration had achievedla
minima{}y fdbiliéétivé level of fﬁnctioning (2:3;0{ éf had

fai‘];? to reach a mean level of facilitative functioning (< 3.0).

. : N
Gro One clients were thus denoted as High Functioning Clients

- (£ 3.0)_ and Group Two clients (< 3.0} were Eenoted as Low

Functioning Clients. A statistical comparison utilizing the
mean scores of the two groups confirmed the assertion that

Group One and Group Two-;ndeed reflected significantly different.
levels\of ;1ient functioniné.‘ Rated counsellor empathy scores
werélihen matched to the client scores yieI3ing two groups of

counsellor ratings. Group One counsellors were individuals who

had interviewed high functioning clients while Group Two coun-

" sellors were individuals who had interviewed low functioning

- S
clients. The results of the statistical procedures, carried
[ ' t . ~

'_oug to investigéte differences in counsellor rated empathy,

were found tg be sigﬁificanﬁ at the .01 level, feor .the overall,
[ Y . R

LY

meap¢va1ués,~ Further analyses found that results- * both
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Segment One and Segment Three were-significanf(.OB‘& .01 respectively)
while Segment Two data yielded nonsignificant results. Thus,.
in terms of Hypothesis Two, the Null Hypothesis was fejectéd
for the overall mean empathy rétipgs as well as Segment-One
and‘Three ratings, -but failed to be rejected for Segment Two
ratings. ‘ |

In brief then, it can be concluded that e#posure to
clients differing'eigﬁificantly in terms of rated fﬁnbtioning
seemed to be related to significantly differeﬁf'levels of | 1
empathic functioping in novice counsellors. Furthermore, coun-
sellors, 1nterv1ew1ng rated high functlonlng clients were able
to produce higher empathy ratings, judged as significantly

different, from counsellors who interviewed rated low functioning

. Dlscusslon of Hypothesls One - The flrst hypothesis
was concenned with the overall expectation that cllents dlfferlng
in term‘ of a) self-asessed level of self-exploration and

b) amount of experimental training received, would differ sig-

-nifipanply in terms of rated self-exploratipn in a standard..’

i ~~
1nterv1ew such that high self—assesseq self—explorers‘rece1v1ng

4

tralnlng would achieve the highest levels of rated self-explora- -

————

tlon followed succe551vely by low self-assessed self-explorers,.
trained, hlgh self-assessed self-explorers recelvzgz no training

and low self-assessed self-explorers receiving no ttralning.

8 ey T \ '
’ In terms of significant differences in ratgd level of

. ey
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selfzéxploration in the standard interview, the Null Hypothesis
was not rejected for the overall interview mean values. Further
analyses revealed that both Segment Two an"khree results alg;\aJ
failed to reject the Null Hypothesis. Only in Segment One
(the first 10 minutes of the interview) was the Null Hypothesis
rejected, ‘What then are the implications of these results?

Clearly two Eb551ble interpretations are ev1dent when
cdn51der1ng the lactjsf SLéggflcant differences for rated self-
exploration in the four client groups. Either the training
modality was insufficiently potent to efféct significant learning
in the clients selectéd for exposure, or the self-assessed level
of self-exploration, whlchethe cllent reported in the Self-
Exploratlon Inventory, was‘not really predictive of the\level

of rated Belf—exploratlon in the standard 1nterv1ew. As

Hyp?tﬁé?is One is putforth; %t is expected that the subjects'
i, ¢ .

1 self-rating of levél of self-exploration will pbsitiveIgzinflu—
_ence their functioning as clients in the. interview. Consequently,’

_ it was expected that subjects who self-assess themselves as high

self-explorers, and receive exposﬁ%e to the training film, will

produce hxgher levels’ of ‘rated self,exploratlon than subjects

-~

who rate themselves as low self- explorers and receive exposure

'to the training film. Similarlly, of the subjects who receive

nq exposure to fhe tra1n1ng £ilm, hlgh self—asseé/ed elf-explorexs

were, expected to do better than lowrself-rated self-ekplaration

h’*

subjects.- COntrary to- thls assertlon hOWever, the 11near trend
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analysis revealed that a significant linear relationship "did -
exist between the groups for the overall mean values but not

in the order expected. It was found that the low self-assessed
self-explorers who received training exceeded all other groups

in terms of rated level of self-exploration.

)

High self-assessed

‘ trained clients followed closely, with the untrained clients

falling in the ondér expected;

Thus whilé nrained clients did appear to do better
ﬁhnn untrained clients, the self-assessed ratings of self-
exploratory behaviour did not seem to differentiate successfully,
rated functioning in the standard interview. To investigate
the‘differential effects of self-rating of sélf—exploratory
behaviour on the one hand, and expgéure to the training film
on the other, tworstatistical analyses were nnaertaken. Ffrst,
to investigate the 1nfluence of self- assessed level of self-
exploratlon, the four client groups were collapsed into two
groups - high self-assessed subjects and low selg-assessed
subjects. If the Seif—Exploration Inventory accurately reflects
level of subject self—exploration functioning one would expect
that subject self-assessed as hlgh self—explorers - tralned

and untrained - would as a group, do 31gnif1c§gtly better.qpan

& .
low self-assessed self-explorers - trained and untrained. A

T distribution for uneven groups was calculated to .see if sig- ™
-0

'nificant differéfces existed between the two groups in terms of
.o 1 .

1

'rateé‘interview self—exploration as expressed by the overall

»
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, interview means. Ashéan be seen from Table IX, the T ratig
{.7941) is nonsignificaﬁt with the high self-assessed self-
explorers group mean (2.826) slightly higher than the 1ow
self—assessed self-explorer% group mean (2. 529). Thus in
terms of rated interview self-exploration, subjects who
assessed themselves as high self-explorers do not significantly
differ from subjects wh® assess themselves as low selffexplorers.
It is interesting to note that both high and low self-explorers,
undifferentiated as to training exposure, failed to achieve
a level of interview functioning which could be determined as
minimélly facilitative (Carkhuff, 1969) on the Helpee Self;
Exploration Scale. |
Thus the Self-Exploration Inventory (Stein, 1976), as

adapted for this study, can be seen to differentiate subjects \
poorly in terms of opjectively rated self-exploration in a
standard interviewi A possible explanation may be that the
Inventory assessed more the.individﬁqls' ideal self—percéption,
in terms of self-exploratory behaviour, rather than their actual
functioning in®terms of interpersonal relation;hips. Based qg
these results it is evident that before this Invenﬁory can be
used éffectively more research shéuld be conduéted to ascertain

a) what is measured by thié tool, and b) what relatlonshlp
) EXlStS between the level of self-assessed self-exploratlon, as
measured by the Inventory,kgnd objectively rated self-exploration. -)'

A self-administered qpestionnalre which .could _accurately measure
[ ] .
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TABLE IX

T, DISTRIBUTION RESULTS FOR SELF-ASSESSED HIGH FUNCTIONING
AND SELF-ASSESSED LOW FUNCTIONING CLIENTS IN
TERMS OF RATED INTERVIEW SELF-EXPLORATION

Groups

N X €Ex)2 Ex t

Self-agsessed
Hi self-explorers 15 2.826 1797.76 132.351~ ,17941

Self-assessed ] . ' '
Lo .gelf-explorers 11 2.529 773.95" 79.166

NS
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self-exploration behaviour would be a most helpful tool when
considering pretraining clients for therapy. If a questionnaire
was able to accurately asseés an individual's level of acquired
self- exploratory skills, judgments as to length and depth of
client pretralnlng for therapy could .be determined. Thus
c%%ents assessed as possessing high self—exploratoryvibills
would require briefer exposure to the role induction methods i

than clients self-assessed as possessing fewer self-exploratory

behaviours and skills. However, as stated previously, it appears

" that the Self- Exploratlon Inventory, at 1ts pPresent stage of

dqyelopment does not adequately fulflll these requlrements
In terms of the present research, the self—assessments by the'
subjects of thelr level of self—exploratlon skllls can be seen
to be unrelated to rated level of self—exploratlon as ocdurrlng
in the standard interview, ) '

The sec¢ond statistical analysis undertaken coﬁﬁared
the four client grgups in terms of exposure to the v1deotape
tralnlng film only. Thus those who vlégya the v1deoéape‘§ete

place-\ln the Training Group and those subjects who did not

21 of rated self- exploratlon. As can be seen
from Tdble X, the T ratio was 51gn1f1cant at th% .05 level.
Thus the Trained and Untrained client groups differed signifi-

cantly in terms of the level of rated self-eXplorationfunctioning’

"
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A
TABLE X
L] .
* T DISTRIBUTION RESULTS FOR CLIENTS RECE1VING TRAINING
AS COMPARED TQ CLIENTS RECEIVING NO TRAINING IN
TERMS OF RATED INTERVIEW SELF-EXPLORATION
Pl
Groﬁps ' -
N x (Exz) EX2 t ratio
. " .
Trained ' ‘
Clients, 15 3.049  2092.147 © 146.461 = 2.424 p<.05
. /
No Training. ;
Clients 110 2.225 559.270 " 65.056
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in the standa ipterview. A comparison of the group means
reveals tqag the Trained Group mean (3.049) exceeds that of
the No Training Group (2.225). Aalso in terms- of Carkhuff's

(1969) Scale, the Trained clients were able to achieve a mean

level of functioning which can be termed as_minimaily facilita-

tive while the No Training Group faileq to do‘so.‘rFurthermore}
it appears that the,twenty minute videotape film, 'which e#hibits
adaptive client behaviour 'in terms of sel vexploration skills,
was poteﬁt enough to ipfluence subject‘be:>xiouf to such a
degree that not only do subjeéts Qho view it differ significantly
from those who do th; but they are able to aéhieve'a type Of ‘
functioning determined as facilitative in nature.

Further T distributions were carried out on the data

pertaining to the three interview_eegments in order to compare

ained/trained client groups in terms of rated self-

loration. Thus Table XI presents the results of the three
statistical analyses. ~ 'As can be seen from the Table, only the

results for Segment One are significant statlstlcally (t - 3.237

)

P> 01) Both Segment Two and Segment Three fall to yield

significant results indicating that the trained and untrained
groups do not differ, in terms of ratedagélf-eXploration, for
the 1aet two thirds of the{intervieﬁ. What could account for

o _ )
thesé inconsistent results# Firstly,‘it appears that the trained

' -

clients lndeed came prepar d to the interview to self explore.

-7 -

Hence the tralned ellents n -the flrst ten mlnutes of the inter-

view managed to achieve a ean rated self—exploration level
. ! ; T
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T DISTRIBUTION RESULTS FOR CLIENTS RECE

G TRAINING AS
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o

RATED SELF-EXPLORATION FOR SE (ONE, TWO AND THREE
—~ ‘I' o ‘
‘ il
y -
Groups.
- - -
N . _ x _ ’ t ratio.
. . &+ . 3 .
. : _ A
~ Trained No Training ° !
B ,‘Segment 1 . 26 3.266 . .2.136 3.237 p<£.0L -
Segment 2 26 2.983 .- '2.383 1.4561 AS
' Segment 3 26 2.9 - - 2.159. - 1.525 NS-
- . ‘.* . ' s
-
N .. K .
2 - / » '
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- '
r . - P .
. . - . . ‘ .
A < - * i
' = ?
- ~
L4 - - 'l an
o . .~ 1} k



P Ty e e e g e e s oo TS

. i . o | 90
(;nggi\g)ceeding Ggrkhuff's_chtoff level for facilitative

) functigning. However, examination of the ratings for the

finalrtwenty minutes reveal a decline in functioning such

that the trained clients, fail to a) differ significantly

from untrained clients and- b) achieve or maintain a level

of facilitatiue functioning. In term§ of the trained clients

thémselvss, a ‘possible explanation is that after opening up

at the beginning of the inte;view,‘and attempting to explore

alproblem.area, ﬁhey found or experienced more feelings/

emotions than they bargained for. Although prepared to try

out a new technique,_ the clients in the trained group may not

have been equally prepareg fdr'the psychological and emotional

fesulté of doing so. Thus a crucial drawback found in this

. study may be that\the clients were in fact students who may,

or may not, have’/been prepared to really experience and fullf
' explore problem areas with én&ther person. Thgs,éhe firs£
-;égment of the interview may represent £he'trained clients’
aé%empt at engaging in the'.technique, and the_sécond-qnd third
segments may represent a withdrawal in réactiqp to the effects
of the se}f—exploratioﬁ whiqﬁ they generally were not prepared
to emotionaily share with the counsellor. Hénée, the clients'
essential willingness or unwillingness to self-explore fully,

~ - .
with a counsellor, may be a basic predictor.as-to whether self-

exploration pretraining techniques will be successfully acquired.

As Strong (1971) points out, an essential boundary condition

Y
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of counselling is {he fact that most clients are psychologically
distressed and heavily interested in the behaviour th'y seek
to changégand thus are motivated to participdte in t counsel-

lipg proceéss. Gormally and Hill (1974) point out, '\\

olunteer client sub§ects are not motivated to
explore their feelin and may seek a personal
relationship rather . than help in solving spec-
ific problems. * (p. 541)

Thus in terms of both trained and untrained clients,
the abseﬁcé of facilitative ievels of functioning may in fact
represent a basic unwillingness to diéchss personal problems
Qith a counsellor.. Fﬁrﬁhermore, Warman (1960) nd that
students and faculty attending. a Univérsi;y Céu:::IIEng Centre
felt that counsellors treated primarily educational-vocational

problems. Thus, in this study, the counsellors may have been

attempting to focus on th& clients' emotions and feelings

involved in the wvarioug-Client problem areas. This focusing

on the emotional Aspects of e problems may have in turn

proved discrepanéato both trained #nd untrained clients in

! -

that a) he/she as.unmotivated and hence unwilling to explo;e
feelings and emctions with the counséllor and b) he/she did
not feel personal feelings (problems) were appropriate to dis-
cuss with aluniversity counsellor. The implications of these
criticisms in terms of future research will be discussed‘fully
in a later section ofﬂthi; chapter. -

Thus, in summary, it can be seen . that when tr?ined énd‘

L-J
untrained clients are compared in terms of rated level of

»
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functioning, Significant-differences are-noted in the initial

b
ten minutes of the standard jnterview. A possible explanation

.for’thevlack of significant differeﬁqe; between the two Jroups
for Segment Two and Thfee may be é) as a result of the modelled
videotape techniques, the trained'clientg éxpgrienced mere
em&tional involvement -in the“process than bq;gained for, or
expeeted, anq'thus backed off from engaging in self-exploration
—fG;thér, b) both trained and, untrained clignts were essentially
unmotivated .to seek ‘out personal éounsellfng and hence unwill-
ing to discuss pefson&l problems_with a counsellor and c¢) both
trained and'gntraiped clients assumed thatj%ocial]vocational
problems were most appropriate to disdhss with a un@versitj
counsellor and consqqueﬁtly_ayoided discussion of pe;éonal
fee%ﬁngs.

In terms of the counselloré‘ contributién,'a,lack o#
significant results between the client Qroﬁps may also be
partiallx/g result of the counsellors' iéck of.expertise in ‘ \\¥\
terms of enhanqing and furthering the selffexploratiqn process
in the client. Hence, the trained clients may have attempfed
to engage themselves in a self-exploratory ﬁrocess in fhe first
segmégt of the interview but faced with detracting séatemeﬁts,
frank ineptitude or disinte%est on the counsellors' part, gave
up thié techhique in favour of a less risky or challenging

interaction. As Leckett (1976) asserts, if clients were not

predisposed to discuss personal problems, it would have been
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up to the counsellor to initiate and encourage self-exploration.
In'ggdefﬂto accomplish such a task, the -helpers would have
.needed to function at levels of empathy considered as minimally
facilitative on Carkhuff's scale (Z 3.0). Table XII, presents
the r;sults of counéellor rated empathy, in terms of whether
‘a trained or untrained client was interviewed, for the three
interview ségments as well as overall interview means. As
can be seen from Table XII, while the rated empathy mean
valugs for tae Trained Client Group slightly excegg,tn_'" of :
the Untrained Client Group, at no point do either cpunséllor

~

groups achieve a level of funétioning whi/ch could be designated

fact, it can be seen .

-

that the ceunsellors' level of fu ioning was consistently

rated as falling in_a rangewhi Carkhuff (1969} describes

in Ehe following manner:

- Level 2 ‘
While the first person responds to the expressed
feelings of.the second person, he does so in
" such a way that subtracts noticeable affect
from the communications of the second person,
The first person tends to respond to other than
what the second person is expressing or indicating.

Thus, in teéms of the trained ciients, the counsellors’
detracting statemen£§ and lack“of responée to the eésential
feelings and ideas conveyed in the first part of the interview'
may hav:Lhindered the clients' self-expléfatory process in
the latter two-thirds of the interview. More specificgily,

.

it is possible that the trained clients found themselves more
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- JTABLE XII.: .
. . /
MAIN LEVELS OF RATED COUNSELLOR EMPATHY FOR SEGMENT
ONE, TWO, THREE AND OVERALL MEAN VALUES IN -

TERMS OF TYPE OF}CLIENT INTERVIEWED AT
) - LS . ‘ . ' ”
T . Y ' .
© 7 Groups " Mean Empathy Ratings
N . Segment 1 Segment 2 Segmént'B . Overall
o [
Trainegd ' - .
Clients 15 2.65 - 2.43 . 2.50 2.504
No Training .
Clients ll 2,00 2.29 2.34 2.210




§ S |

‘ | 95
deeply involved in their feelings and emotions in the first
éeément than they had expected they would. * Based on the rated .
levels of empathy fuﬂctfoning of the counsellors, it seems
unlikely-tha£ the counsellorS'wéﬁe‘eqqipbéa with the expertise
to encoﬁrage,the-client fo stay with the process rather than

.

"flee_from it.

In term; of the untrained clients, it seems
that the counsellors' level ofvfupctioning was such th
feelingg of somewhat hesitant or unwiiling clients wer
overcome and consequently both counsellor and client le
remained low in terms Pf counselling process levels.

-A furtheri%mplipation of the pfesehce of'varying
ievels of funbtionin% across interview segments, as was found
with the trained clients, is that all parts of the standard
interview must be assessed in order to present an accurate
representation of the client/counsellor interaction. Thus, a

. '

standard practice in some stud;ea {Boulet, 1975) has been to
disregard the first five to téh minutes of fhe interview as it
is expected that the ﬁature of the interaction at the beginning
of the interview (i.e. introduction of names, etc.} is such
that it could not be assessed suitably in terms of counselling
process levels. However, contrary to this assumption, in the .
present study the ﬁighest levels of client functiahing were

found in, this segment of the interview. This strongly'éuggests

that the tounselling interac¢tion and hence process levels are
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most assuredly evident in the first ten minutes of the standard
interview and thus rating is both suitable and recommended in
order to achieve a full representation of the counselling inter-
action.
. c) Discugsion of Hypothesis Two‘; The second majdr
hypéthesis was concerned with tﬁe overall expectation that
counsellors who interacted wi;h high functioning clients in a
standard interview would produce significantly higher levels
of empathy than counsellors interacéing with low functioning
clients. ' . : :

In terms of.the assertion of significant differences
in rated level of empathic Functioning in the standard interview,
the Null Hypothesis was rejected for the overall mean values.
Further analysis revealed that the Null Hypothesis was also
rejected fér Segment One and Three results but failed to bé
rejected for Segﬁent Two nieans.

Thus, in essence, the counsellors who interacted with

¢lients functioning at levels rated as faciiitative, on Carkhuff's

(1969) Helpee Self-Exploration Scalg, were found to produce

"empathy levels which were significantly higher than counsellors

who interyiewed low functioning clients. These results were
interpretkd as supporting the assertion, explicated in Chapter
One, that liehtS'may indeed influence novice counsellor func-
tioning such that the cBient level of functioning li the

predominant 1nf1uence The results of this research can also
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be seen as supporting Rice's (1973) assertion that early in
therapy the client may be more influential in determining
process levels while the impact of the therapist increases
as the relationship progresses. Why were high functioning
clients associated with higher levels of counsellor functioning?

It seems duite evident that clients who engaged in

the ;6unselliné interview, in such a manner which may be des-
cribed as facilitative, seemed to also encourage the novice
counséllors to respond in a manner which conveyed higher levels
of empathic uhdersfanding. fhis basic interrelationship between
client and counsellor functioning suggests further that client
pretraining in self-exploration skills méy not only aid the
client to achieve facilitative levels of functidning, but it
would also seem to encourage higher levels of functioning on
the couns :lofs' part too! 'Why is this so? )

| Cz;stly; an examination of subjects composing the High
Functioning client group reveals that eight of the eieven subjects
had received exposure to the videotape pretraining. Thus over
three-quarters of th; High functioning group had viewed mode}led
insgructioné as to af what happens in a counselling session,
and ‘5) what the client role is specifically in this process.

Stone and Stebbins (1975) point out

among the most serious impediments to progress

~ 1in counselling are those related to the clients'
expectations and their congruence with realities
of the counselling experience. i major obstacle
concerns the clients' lack of information on how
to participate productively in the counselling
process ... to produce a better fit between the
clients' feelings, attitudes and expectations
about ‘counselling on the one hand, and the
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experiences he/she .actually faces as a elient
on the other, one might expose the client to
a training procedure prior to counselling

in which the client is taught what he/she
needs to knoq, that is, what is a good client.

S ' . (p. 17)

fhus in terms of the.pretraining bideotape utilized in
this research, the tfaiAed clients and hence most'of the High
Functioning clients were given specific information regarding
'good client behaviour' which aidgd the facilitative interaction
between client and counsellor.

It was shown in the Discussion of Hypothesis One, results
that students who ﬁieweq the training film were able to produce
a ra£ed mean level of self-exploration considered facilitativé
on Carkhuff's Scale. Thus it furthér seems probable that those
cliehts viewing the film a) wer; achaiﬁted;with the role °
expectations of the ‘client' in the cbunselling séssionsvand
hence were better able to fulfill the démands as such when
interaéting with £he counsellor, and b) provided the counsellor
with a s\?le or type of interaction - known aS'self-exploration -
which closely fits the counsellors' expectéiions and previous
experience and consequently allowed the counsellor to respond
at higher lévels of rated empathy. 1In summary, the cliﬁnt pre-
training/§i1m, detailing self-exploration behaviours and skills,
may have prepared the subje;;glwho viewed it to interact as
clients, in a manner which fits the expectations of-the counsel-

lors and as such encouraged higher levels of empathic responses

from those counsellors.
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A oloser examination of the counsellor empauhy'means\

. in response to High Functioning (2.82) and Low functaoning
(2.032) c}ients, reveals houeve; that a) although significantly
‘aifferent statistically, both group means fail to reach a level
considered facilitative on Carkhuff's Scale and hence b) neither
interactionlwith'a'High Functioning client nor exposure to the
Systematic Training Pfogram were sufficient to effect a consis-
tent level of facilitative functioning on the counsellors' paft:
Although High Functioning clients were able to engage counsellors
in a style of interaction which‘was designated as facilitative
in Segment‘Threea(§ = 3.2), both Segment One and Two means:

(x = 2.9; X =ﬂ2 4) fall below this level, This apparent inab-
111ty of counsellors to respond at fac111tat1ve levels of
empathlc functlonlng for both high and low functioning cllents
may be due to a combination of several of the following reasons.
F1rst of all the client-subjects in this stud; were
/'the fdrst 'real’ é&ients the novice counsellors had interviewed.
Up to this polnt in time counselllng interactions had been under—

-

taken w1§h fellow students roleplaying clients with various
pr{giems. - Thus the counsellors may have felt rather inhibiteé
and shy about utilizing newly acquired skills with an individual
who may behave in ah unapprec1at1ve or unpredlctable manner.

,// —r—F8rthermore, the nOVlce counsellors were, for the first time,

solely responsible for the 1nteract10n occurring with the client.

The 'weight' of this responsibility may have influenced the
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counse}lors'in;thaf'they may have been less risky in their
interventiéns and hence more willing to let the Nlient estab-
lish the type or level of functioning in the intg.ew. In/g
simi1a£ vein it is possible that ;hé Syktematif Train%ﬁg/égurse
failed to teach fhe trainees sufficiently éffective téchniques
in terms'of how to initiate a Self-exploratory‘proeess with a
client as well'as'how to maintain the client on that course.
Thus in summary, the éounselldrs;'inability to demofstrate

facilitative levels of empathic functioning may reflect a) in-

experiehce with real clients ahd hence an/ﬁnsecurity”regarding

_newly acquired skills, b) hesitance to‘pursué fully the

counsellihg interaction for fear of being personally responsible
for what could perhaps be negative results, and c¢) lack of
skills pertaining specifically to initiating self-exploratory
skills in clients and maintaining this process.’ .

In terms of recommendations for future counsellor

'training programs it would seem beneficial if a) trainees could

be exposed to counselling sessions with clients .for periods
longer than five to ten minute roleplays in oxder to accust;m
stddents fully to the demands of‘a session and g) receive more
training in terms of.specific skills related to initiating self-
exploration in the clients as well as encouraging the client to

stick with the self-exploratory process once begun.

N The implicdtions of these results for evaluative studies

of counsellor training programs (Dustin 1971; Carkhuff, .Holder

et —
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& Berenson, 1967; Friel, Kratchovil & Carkhuff, 1968) are
4

tremendous. Based on the results of the present study, quite

' glearly the clien;s'-levél of self—explération behaviour tends
to.influence the level of counsellor offered empathy in a
standard interview. Thus,,noﬁice counsellors interviewing
clients who interact in a facilitative manner will tend to

" produce higher levels of counsellor offered conditions than

counsellors interacting with low functioning clients. In this
LY

light, it would seem prudent_in future research to report the
clients' level of interview functioning on relevant variables

as well as the counsellors. Furthermore, in terms of under-
standing the interaction of cliént/counsellor functioning, the
relative experience level of the counsellor as well as exposure
to skills training, seems to be very_important.' Thus, the
assertion of predom@nance of counsellor functioning 1eve; in

the counselling interaction would seem to be faulty when a) the
clients are functioning at facilitative levels on Carkhuff's
Scale (1969) and b) the counsellors are inéxperienceé. Thus
more regearch should be conduched to plot specifically when

(or if) this balance of influence seems to shift towards the {
counselloré' level of fun;tioning\(Roger, 1975). With this
research perhaps the specific contributions of both the counsel-
lor and client to facilitative counselling interactions may be
better understood.

The results of this research thus indicate that §fter

L
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viewing a twenty minute videotape modelling client self-
exploration, subjects were ablevéo produce levels of rated
self-exploration in a standard interview which were considered
facilitative on Carkhuff's Scale (1969). 1In éontrast, subjects
who did not Yiew the film were unable to produce facilitative
levels of self-exploration. Furthgp analysis of these results
also indicated tha£ the Self-Exploration Inventory employed.
in this study was unable to differentiate objectively rated
high and low Qélf-egplorerg in the standard interview. Further-
more, when ‘novice counsel}or functioning levels were investigated,
in terms of type'of‘client interviewed, counsellors interacting
with high Eunctioning clieﬁts produced significantly higher
levels of empathy than counsellofs interviewing low functioning
clients. Results were‘intefpreted as indicating the predomin-
ance of client functioningklevels in early therapy sessions
with novice counsellors. It was felt that the clients who
received training were better equipped to meet Bhe demands of
the wcounselling session and thus encouréged the novice, inexj
perienced counséllor to prodgée higher levels of functioning.
However, neither group of counsellors were able to produce a,
consistent level of empathic functioning which could be termed
facilitative. Lack of experience on the counsellors' part as
well as insufficient exposure to specific skills related to
initiating and maintaining cljent self-exploration were cited

as possible reasons for these results.

< .
o~



T it e e R ma

e e e T e —————— s —— T g Sy AT e T . T - - f . .

- .
3

v : _ ' 103
/S ] The results of this study are unfortunately limited
in their genera%}zability due to several specific reasons. '
©ne s limitation is based on the 'type' of clien} and
'type' o ﬁounsellor employed in the tanéard.interview. Thus, -
in thls study, the/counsellors were novice, inexperienced—
" students who for .a' variety of reasons, such as lack of motive-
.tion, inéecurity regarding counselling experience and sheer
étage fright, may not heve been interacting in the.intervieWS'

. at optimal capaeity. It would seem very useful to extend the
" L } I

. present study in future.to include the investigation of exper-
" (_ 1enced counsellors' functlonlng in relatlon to high and low -
,_/

functioning clients. Also, in terms of assessing the efflcacy

of the training film, it was noted that the client/éubjécts'*
basic willingness to share a problem with a counsgllor was

. \\u,///\“ unknown in this~researph: Thus future research in this field

shoﬁld attempt to assess the clients' willingness to pafticipate

-

fully in the demands of the counselling ihteraction. As

o

Cartwrlght and Lesner (1963) establlshed in ;helr study, a

S ‘ pabaent s 1n1t1a19need to change may be” dlrecﬁiy related to ’
1mprovement’fn therapy. Thus fdture research, which attempts
to approxlma€@~the demands of feal therapy, should select sub-

ects which are assessed for deqree of willingnesé to participate -
J pPar _

s

in the demands of éounsélling and furthermore feel the procedure
- ‘ ! ,

to be worthwhile. The elf—Explofation Inventory, which ettempted
. . ' ) Qs : . ' -
\ -.* to as®ess subjects’', level of self-exploratien, was also found

i o ) N
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to be a limiting factor in that the inventory was found ?o
:poénly differentiate ciienéé in terms pé actual rated funé—
tioning levels in the standard intérview. Thus more research
) mgﬁi be undertaken to akcertain more clearly a) what' the
ihventory measures and€” b) how this'is'reléted to actual
self—explorétion in a standard inEerviéw; Further, it was
hypothesized that ;n its present form, the inventory may assess
more the students' idealized perception or sglf-concept,rather
than self-exploratory skills %ﬁkreality.

In tédrms of the traiﬁigé £ilm, althQEEh esséq}ially
successful in imparting ﬁasic self—éxploratory skills, gener-
alization of these results throughout the entire interview
as opposed to one or two segments might be better achieved if
, a) “&he length of'the videotape was extended-and presented a
more detailéﬁ explanation %Ezfye’film's intent and-,b) practice
sessions wg;évgst ﬁp such tﬁéﬁ'subjects could discuss any ]
difficulties regardifg the technique. And finally, an essential
iimitation of the preéent study was the relétively small sample
sizes for the client groups. Thus the presence of the small
samples must necessarily dilute the strength of the assértion
of the results, of this study, to other groups and settings.
However, as Kirk (1968) points out

The two most common procedures for increasin§
power are (l) to increase the size of the
sample and (2) to employ an experimental
design that provides a more precise gstimate

of treatment effects and a smaller error term.

, (pg. 10)
, »
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An attempt was made in this study to provide a more precise
Measure of the treatment effects and hence a smaller error .
variance,'by.preselectigg\subjec£s according to self-assessed

;}évels of self-exploration (Self-Exploration Inventory, Stein,

i
1976). However, as documented previously, this preselection

seemed to assess and predict poorly actual rated levels of
self-exploration in the standard interview. Thus the power
of the experimental procedures in this study could be signifi-

cantly increased if a) an accurate measure of pretrainjing

e

level oflself-exploration could be effectively ascertained,

and b) the subject sample size was significantly increased.

Analysis of the power of the statistical procedures are pres-

ented in Appendix 9. : ‘
3. Buggestions fQF Further Research

Some further questions poséd by the present research

findings are: N

1) how does client 'willingness' to participate in a counselling
interaction affect acquisition of pretraining skills as well
as production of rated self-exploration in a standard inter-

_ view; -
if counsellors are to engage their clients in self-explora-
tion, do they also need some training in the discriminatjon .
of levels of self-exploration; B o

do high functioning clients differentially affect experienced
counsellors' level of -.empathic functioning;

do real counselling clients substantially benefit from
exposure to pretraining procedures-as detailed in the present
study; - :

5) further investigation of the Self-Exploration Inventory as
to a) what does it measure and. b) does this relate to
opjectively rated self-exploration in a standard interview

. yd

v

-
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summary and Conclusions

' The primary question put forth in this research study‘
sought to investigate the effect ofﬁpiffering client function=
-ing levels on novice couﬁsellof interview functioning. In an
attembt to produce differing levels of client functioning, a
twenty minute training videotape was developed in order to N
provide a model for clieﬁfisubjects tb emulate in a simulated
standard interview. Hence, Hypothe51s One investigated the
level of rated client functlonlng (self- Exploratlon in Inter-
personal Processes: A Scale for MeasPrement) as a function
of a%ﬁpﬁﬁlnterv1ew self-assessed level of interview functioning

(Self- Explorat;on Inventory) and. b) amount of experimental
training received. In terms of the statlstlcaf-analyses,
significant differences were found among the client groups for
Segment One (first ten minutes of the interview) while non-
significant results were fou;d for -Segment Two, Segment Three
and the overali interview mean ratlngs. Further stat15t1ca1
comparlsons suggested a significant linear trend in the data for
both the Segment One and overall interview means such that low
self-assessed self-explorers receiving training achieved the
highest level of Functioning followed successively by high self-
assessed self-explorers trained; high self-assessed self-explorers
no training and fina%ly low self-assessed self-explorers no
training. It was also found that the Self-Exploration Inventory

(Stein, 1975) was not able to differentiate high and low

S, e

e e e o e B o
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Eunctioning subjects aé rated in the ;tandard interview and -
recommendations for furthér research with this instrument
. were put forth. The final-statisticgi.anaiysis established
that clients receiving training (exposure to videotape) were . -
able to produce levels of functioning in self-~exploration
during the interview that were a) designated ﬁp/fécilitative
on Carkhuff's Scale and b) signifig;ntly difﬁerent from levels
cf functioning achieve@ by clients who did noé view the video-
ftape. It was concluded that the videotape training £ilm had
successfully imparted selj;éxploratdry skills such that
clients who viewed this film were “ablesto interact in the
counselling session in a facilitative manner which was signi-
ficantly different from-clients who did not view the film. Non-
sigE}ficant results for the client groups for Segment Two and
Segment Three were interpreted as reflecting client hesitance
or unwillingness to share personal problems as well as inability
of e novice counsellors to initiate and maintain self-exploratory
behavio in clients.
| Hypdthes{F Two sought ‘to inﬁestigaté the presence, or
absence, of differential effects on counsellor performance, in -
relation to client fgteérzével of self-exploration. Thus
clients were divided into two groups reflecting whéther their
overall mean level of rated self-exploration had achieved a
minimally facilitative limit (2 3.0 on Carkhuff's Scale) or.

had failed to ach&eve'a mean level of faciletative functioning

i
/
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(< 3.0 on carkhuff's Scale). Group One clients were thus

-~

denoted as High Functioning clients (273.0) and Group Two

!

clients were denoted as Low Functioniga clieqts (< 3.0). A
statistical comparison utilizing the mean scores of the twé
grohps confirmed the f#ct that the two groups did indeed
achieve significantly different levels of rated self-explora-
tion. Group One counsellors were thus individuals who had
interviewed high functioning clients while Group Two counsellors
wre individuals who had interviewed low functioning clients.
The results of the statistical prééedures'found that Group One
and Two counsellors produced significantly différeﬁt levels

of rated empathy (Empathic Understanding in Interpersonal
Processes: A Scale for Measurement} such that Group One
counsellors achieved a higher level of functionihg than Group
Two counsellors. These results were interpreted as supporting
the assertion that, with novice counsellors, client levels of
process functioning will predominate in a standard interview.
Recommendations for inclusion of c¢lient process levels when
reporting counsellor process levels were put forth. Further
analyses investigated the mean leavels of the counsellors'
functioning and found that both Group One and Group Two coun-
sellors failed to achieve a consisten£ level of functiocning
which could be designated Facilitative on Carkhuff's Scale.
These-results were interpreted in terms of novice counsellors’
inexperience and lack of specific training. Recommepdations

for future counsellor training programs were put forth.
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Thus, in the context of these limitations,lthe present

research 1nd1cates that a videotape pretf&ining film can suc-

cessfully 1mpart self-exploratory skills to clients who view

it. Furthermore, théﬁe clients appear to 1nteract In a coun-

selling session in a style which encourages novice counsellors

to achieve levels of empathy significantly higher than counsellors

who interact with low functioning clients.' The results were

interpreted as supporting the efficacy of client pretraining
procedﬁres, and in terms of the novice counsellors, as reversing
a commonly held assumption that counsellor functioning levels

necessarily predominate over client functioning levels. Varia-

»
tions in both client and counsellor functioning levels were
noted over the three interview segments and several recommenda—
tions for further research were put forth in an attempt to

establish more consistent experimental effects. Among some of

FUREPE e Y ) R T

the suggestions for further research were: training counsellors
in discrimination of levels of self?exploration in addition to
empathic understanding; further development of the Pretraining
vVideotape such that more extensive explanation of the intent

of the film is given as well as adding a discussion session

with the subjects to iron out difficulties or problems with
the skills exemplified in the film; the use of experienced
counsellors and real clients in the standard interviews and
finally assessing the degree of the clients' willingness to
fully participate in the demands of the self-exploration

[
process and counselling interaction.

. - — e
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"i‘ APPENDIX I 3

. r

INDIVIDUAL ITEMS IN THE SELﬁ:EXPLORATION INVENTORY
(STEIN, 1976) AS ADAPTED FOR THIS STUDY

Self-Exploration Inventory

' The following statements concern the depth of self-
explorﬁtlon which you usually engage. in’when you deal with
emotional or personal concerns with another person - be it a
counsellor, friend or parent. I would like ypu to recall a
recent conversation in which emotional concerns were present.
The_.subject matter may have ranged from-thoughts about a boy/
girlfriend, parents, %ﬁéﬂ%ifﬁiculty experienced in a particular

" relationship or the lack bf relationship in your life. &elf-

exploration in this context means examining and attempting to
understand and clarify your own beliefs, values, motives, goals
or actions. .Several of the statements refer to "personally
relevant material". This phrase refers to emotionally tinged
experiences oX feelihgs that are significant tog you. Now
consider eachK\E%tement and decide whether it is true or false
when applied t he recollected conversation I asked you to
recall gnd examine. If the statement is mostly true, circle
the 'T' before ‘the item. If it is mostly false, circle the

'F' before the item. Please answer all the items as best you
can. .

T F l. I felt there was no opportunity for personally
relevant material to be discussed.

T F 2. I entered thé‘convergation knowing I wanted to
discuss some of my experiences and feelings.

T F 3. At times, I did initiate dlscu531on of personally
relevantamaterlal '

T F 4. I wanted\to explore my feellngs at deeper levels
than I did&.

T F 5. I thought it best during the conversation to
. remain emotionally detached from any personal
material I might have talked about.

T F 6. When my'friend talked about hls/her personally
relevant material, I communicated my feelings
about it.

G



4

/‘T

10. T really felt there was not much sens
my problems or experiehces in the conversation with

1.

7. I really didn't make much of an éffort to dis-
cover new feelings about my concern in the
conversation: . o )

8. I spoke objectively, without becoming emotionally

involved.

relevant material in the conversation.

9. I was able to spontaneously talk about pers na*iy\“'\\\{h//

my friend.

1. I found the conversation helpfhl as it allowed
me time to talk about ‘things that mean ¢ lot to

me.

12. I felt I was emotionally involwed in what I said.

13. I was'quite cautious and reluctant to talk about
personal matters.

14. I really had no desire in or during the conversa-
tion to explore or examine my feelings toward
anything.® . i
”

15. It generally is a big effort for me to disclose

very personal material and I think it's pProbably
evident to my friends. '

16. I did not talk about emotionally tinged feelings

17.

Or experiences about me in the conversation.

In the cdnversation I think I tried to discover
new ways of looking at my ‘decisions/problems or
experiences.

18. I really-did not want to initiafe discussion of

1

2

personally relevant material.

9. I avoided letting the other person know about
personally relevant material.

0. I think I actively searched to discover new

feelings about myself and my environment ﬁn the
conversation. .

i S
examining .
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APPENDIX 2

EMPATHIC UNDERSTANDING IN INTERPERSONAL PROCESSES
: A SCALE FOR MEASUREMENTI :

\

Level 1 - ~
- el
The verbal and behavioral expressions of the helper
either do not attend to or detract significantly from the
verbal and behavioral expressions of the helpee(s) in that
they communicate significantly less of the helpee's feelings
and experiences than the 'helpee has communicated himself.

Example: The helper communicates no awareness of even the
most obvious, expressed surface feelings of zgiedj::>

helpee. The helper may be bored or disinter

or simply operating from a preconceived frame of
reference which totally ‘excluded that of the 1
helpee(s}.

In summary, the helper does everything but express that he is
-listening, understanding or being sensitive to even the most
obvious/feelings of the helpee in such a way as to detract
significantly from the communications of the helpee.

Level 2

While the helpér responds to the expressed feelings
of the helpee(s), he does so in such a way that he subtracts
noticeable affect from the communications of the helpee.

Example: The helper may communicate some awareness of

: obvious, surface feelings of the helpee, but his

\ communitvations drain off a level of the affect
and distort the level of meaning. The helper
may communicate his own ideas of what may be going
on, but these are not congruent with the expressions
of the helpee.

In summary, the helper tends to respond to other than what the
helpee is expressing or indicating. .

. ” ,é«
A
_yol.

1. R. R. Carkhuff, Helping and Human Relation\ 1. 1, Holt
Rinehart and Winston, N. Y.; 1969, p. 174<175,

1
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Level 3

The expressions of the helper in response to the
expressions of the helpee(s) are essentially interchangeable
with those of the helpee in that they express essentlally the
same affect and meanping.

Example: The helper responds with accurate understanding
‘ of the surface feelings of the helpee but may
not respond to br may misinterpret the deeper
feelings.

In summary, the helper is responding so as to neither subtract

from nor add to the expressions of the helpee. He does not
respond accurately to how that person really feels beneath

the surface feelings; but he indicates a willingness and open-
ness to do so.' Level 3 constitutes the minimal level of
facilitative interpersonal functioning.

ST

Level 4
The responses of the helper add noticeably to the
expressions of the helpee(s) in such W as to express

feelings a level deeper than the helpee w able to express
himself, '

Example: The helper communicates his und
expressions of the helpee at 1 deeper than
they were expressed and thus e [} the helpee-
to experience and/or express fe gs he was
unable to express previously.

In summary, the helper's responses add deeper feeling and
meaning to the expre551on9 of the helpee.

e
Level 5 ““/

The helper s responses add significantly to the
feeling and meaning of the expressions of the helpee(s) in

such a way as to accurately express feellngs levels below what .

the helpee himself was able to express or, in the gvent of
ongoing, deep self-exploration on the helpee's part to be fully
with him in his deepest moments.I .
Example: The helper responds with accuracy to all of the
helpee s deeper as well as surface feelings. He
is "tuned in" on the helpee s wave length. The

]
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helper and the helpee might proceed together
to explore previously unexplored areas of
human existence.

In summary, 'the helper is responding with a full awareness '

‘of who the other person is and with a comprehensive and accurate

empathic understanding of that individual's deepest feelings.

6,‘,

Lo
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A SCALE FOR MEASUREMENT (CARKHUFF, 1969)
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APPENDIX 3

HELPEE SELF-EXPLORATION IN INTERPERSONAL PROCESSES:
A SCALE FOR MEASUREMENT (CARKHUFF, '1969)

Level 1

The second person does not discuss personally relevant
material, either because he has had no opportunity to do such
or because he is actively evading the discussion even when it
is introduced by the first person. . '

Example: The second person avoids any self-descriptions or
self-exploration or direct expression of feelings
that would lead him to reveal himself to the first
person.

In summary, for a variety of possible reasons the second person
.does not give any evidence of self-exploration.

Level 2

_ The second person responds with discussion to the
introduction of personally relevant material by the first person
but does so in a mechanical manner and without the demonstration
of emotional feelings. , '

Example: The second person simply discusses the material
without exploring the significance or the meaning
of the material or attempting further exploration
of that feeling in an effort to uncover related
feelings or material.

In summary, the second person responds mechanically and remotely
to the introduction of personally relevant material by the first
person. ‘ : '

Level 3

The second person voluntarily introduces discussions
of personally relevant material but does so in a mechanical
manner and without the demonstration of emotional feeling.

Example: The emotional remoteness and mechanical manner of
the discussion give the discussion a quality of
being rehearsed.

r
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In summary, the second person introduces personally relevant
material but does so without spontaneity or emotional proxim-
ity and without an inward probing to discover new feelings and
experiences. '

Level 4

The second pe¥son voluntarily introduces disgussions
of personally relevant material with both spontaneitg/gnd
emotional proximity. -
Example: The voice quality and other characteristics of
the second person are very much "with" the feelings
and other personal materials that are being verb-
alized. i

In summary, the secand person introduces personally relevant
discussions with spontaneity and emotional proximity but without
a distinct tendency toward inward pedbing to disEOver' new feel-

ings and experiences. //////

The second person actively and spontaneously engages

in an inward probing to discover new feelings and experiences
about himself and his world.

Level 5

Example: ' The second person is searching to discover new

- feelings concerpingsgfmsg}f and his world even

though at the moment he may perhaps be doing so
fearfully and tentatively.

In summary, the second person is fully and actively focusing
upon himself and exploring -himself and his world.

References:

Anderson, S., Douds, J., Carkhuff, R. R. The effects of con-
frontation by high and low confronting therapists. In Beyond
Counselling and Therapy. New York: Holt, Rinehart & Winston,
-Inc,, 1967.
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APPENDIX 4

RATING FORM UTILIZED BY JUDGES
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APPENDIX 5

INDIVIDUAL SCORES FOR THE FOUR CLIENT GROUPS FOR RATED
SELF-EXPLORATION IN THE STANDARD INTERVIEW
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CLIENT OFFERED SELF~EXPLORATION RATINGS MATCHED WITH
CORRESPONDING COUNSELLOR EMPATHY FOR
HIGH AND LOW FUNCTIONING CLIENTS
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APPENDIX 7

1
-

COUNSELLOR OFFERED EMPATHY SCORES IN RELATION
TO HIGH AND LOW FUNCTIONING CLIENTS
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APPENDIX 7 --

GROUP ONE AND GROUP TWO: COUNSELLOR EMPATHY RATINGS

"GROUP ONE

ID# Segment One Segmer& Two Segment Three Overall x
. . \
141 3.25 3.00 3.50 . 3.25
091 ' 2.75 4.00 1.00 2.58
123 3.50 1.25 ) 3.75 2.83
133 2.00 3.50 3.75 3.08
051 3.25 2.00 3.00 ' 2.75
023 4.00 1.50 3.50 , 3.00
093 2.00 2.00 3.00 o 2.33
111 « 4.00 4.00 ‘ 3.50 3.83
022 4.00 1.00 ' 4.25 ' 3.08
122 2.00 3.00 - 3.00 2.66
114 1.25 2.00 3.00 . 2.08
[d
GROUP TWO
R

_ID%, Segment One Segment Two Segment Three Overall x
061 1.50 1.00 1.25 1.25
073 2.25 .2.50 . 1.50 ’ 2.08
043 3.00 3.00 3.00 3.00
081 3.25 2.25 2.00 2.50
101 1.00 3.50 : 1.50 2.00
011 3.50 . 1.00 1.50 1.83
033 1.00 - 2.00 1.75 1.58
014 1.25 1.50 1.00 1.25
042 1.50 3.50 1.00 2.00
132 3.25 3.00 . 2.00 2.75
032 1.00 1.00 “1.00 1.00
054 3.75 3.25 2,00 B 3.00 .
072 1.00 ‘ 2.00 1.50 1.50-

104 1.00 : 3.00 4.00 2.66

- 084 2.00 2.00 3.00 2.33
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SYSTEMATIC TRAINING .PROGRAM: RESEARCH AND DESCRIQ%& N
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Microcounsell}ng =

The Program focuses on counsellor use of the following
skills: 1) attending behaviour (open questions, minimel ﬂ\\‘\\
encouragere), 2) selective Jlistening (reflection of feeling,
paraphrasing), 3} skills of personal sharing (therapist sharing
his own experience and'obsefvations with the person with whom
he is working), 4} interpretation (analysis, coghitiﬁe restruc-
turing, ‘and providing alternative meanings for the client).
Ivey's program of instruction is a multi-level one including
instruction in "cue discrimination in the kofm of videomoﬁgls,—d//
supervisor comments, and operant leinfereement of newly learned
behaviour" (Ivey, 1976), but the forte of this .program is in its
use of videotape. ‘Iveylstates ghat "perhaps most important is
the opportunity for trainee self-observation. Seeing oneeelf

is a powerful and meaningful experience” (IBID).

-

On the.other hand, Carkhuff's (1969) program attempts
to present both "facilitative and action oriented interpersonal
dimensions (empathy, respect, cencreteness, genuinenefs, self-
disclosure, confrontation, immediacy)" as the critical ingrediente
of effective interpersonal‘process. In this training program,
empathy is regarded as the key ingredient of helping, and training
in this dimension proceeds with group discussion of its meaning,
function and effect in the therapeutic setting.: - Trainees are
then introduced to a five point scale describing various levels
of empathy and are taught to discriminate between different

levels of the'scale. The third level of the scale denotes a
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minimally facilitative response and trainees are taught the

137

qualitative differences between a facilitative and nonfacili-
tative response. Finally, individuals in the ?rogfam are givén
practice communicating the dimension in role-played audiotaped

dyads. *

A Both th;_ﬁfR}T. Program and Microcounsélling Progfam are
assumed to result in S:i%nee érowth on the dimensions they attempt
to teach. Carkhuff's R.T. is assumed to result primarily in
growth on dimensions 'which essentially describe the affective

and paralinguistic aspects of interpersonal communications
"J>(Toukmannian & Rennie, 1975) while Ivey's program results prim-
arilylin growth in the area of 'lexical and grammatical choices
used by the counsellor to facilitate the communication process'
(;BID). Thus, it seems that different skills‘are offered by

each of these programs and fhat a combination of the two programs
would provide trainees with a broader, more complete spectrum

of counsellor skills.ﬂ’Iveyfﬁgfact recognized the possibility
when he.states,

"jit ig possible to combine aspects of the Micro-
counselling format with other approaches and to

bring forth new megthods of training.”
(Ivey, 1976, pg. 173)

Many studies in the counselling literature have attempted
to evaluate the relative effectiveness of Carkhuff's H.ﬁ.T. or
Ivey's Microcounselling in training neophyte counsellors
(Gormally, 19743 D'Augelle & Danish, 1976; Ivey, 1976), Butler

& Hansen (1973) found that a short (10 hrs.), integrated
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level, the level of facilitative functlonlng, in forty first ///

experiential program can significantly increase, at the .05

year Graduate Psycholoay students, whether assessed from /

/
written or oral responses. 'Toukmanian & Rennie (1975) assigred

twenty-four undergraduates randomly to one of two counsellor \\\
training systems. Twelve Human Relations training subject
recelved tralnlng in Carkhuff's seven core condltlons
Mlcrocounselllng subjects were tralned in the u
behav1oqp{'mi;1mal gb\1v1ty respeonses, verbal foi o %
open ynqu1ry and reflzébi\p of .
bﬂggjth_Human Relatlons/9ndfzi:rocoun e roups signifi-
cantly dlffe;aa‘xatzthe .00l level, from two control groups on

empathy anq preselected communication categories. They con-

cluded that,

The overall results of the present study
supplement the expanding literature indica-
ting that Microcounselling and H.R.T. increase
communicational effectiveness.. Relative to
the performance of no training control groups,
both training conditions yielded significant
gains on empathy and significant shifts on
three communication categories.

(Shake, Toukmanian & Rennie, 1975, p. 350)

-

Thus, an effective synthesis ¢of the Microcounseiling
Program and Human Relations training would seem to be a viable
method of imparting trainee growth on the dimensions offered
iﬂ)both programs. This is precisely the rationgle underlying
the Systematic Training Program (S.T.P.) offered at the

0
University of Ottawa.
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As stated previously, the 5.T.P. is a four week program
of instruction combining aspects of the training programs
offered sy Carﬁhﬁff'énd Ivey. More specifically, the first
two weeks of training bo;row heavily from Carkhuff's H.R.T.
with the first week devoted to imparting attending skills
(eye contact, body posture and verbal following) and technigues
of questioning {open vs closed qﬁeétionsj direct vs indirect
questions, double questions, bombarding}. During the second
week the concept ofAempathy is introduced. Training in empathy
involves a) learning Carkhuff's (1969) five point Empathic
Understanding Scale - see Appendix.z, b) practice sessions
in which trainees are required to differentiate between various
levels of responses according to scale definitions and c)
practice in formulating written and verbal responses to stan-
dard client statements.

The final two weeks of instruction are orientedu;owards
integrating the various skills the trainees have been taught

L3

in the preceding two weeks. Trainees receive instruction in
modes of responding, the effects of specific body postures on
the blient, as well as information on how to set and maintain
the pace of an interview. This part of the program relies on
the extensive use of videotapeqand in so doing resembles Ivey's
Microcéunselling Prograﬁ. During the videotape procedures\
trainees alternate participating as clients and counsellors in

videotaped simulations of the counselling interview. This

approach provides each trainee with a valuable insight into



the counselling situation from both the clients' and counsel-
lors' perspective. At each step of the four week.training
program trainees are provided with both peer and supervisor
feedbaci immediately after each of their videotaped interviews.
This enables the participants to analyze the%;,acquisition of

the counselling training skills.



APPENDIX 9

POWER OF THE ANALYSIS OF VARIANCE F RATIOS
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POWER OF THE ANALYSIS OF VARIANCE F TEST

RATED SELF-EXPLORATION FOR THE FQUR CLIENT GROUPS

Source

Groups df p ) . power

Segment 1 3,22 l.6272 .68 p .05
Segment 2 3,22 .39502 .33 p .05
Segment 3 3,22 ;. .68099 .33 ° p .05
Overall 3,22 1.150508 .40 p .05
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RATED EMPATHY FOR GROUP ONE AND TWO COUNSELLORS

Source

Groups af '} power

Segment 1’ 1,24 . 1.50128 .50 p .05
Segment 2 1,24 .6286 .30 » p .05
Segment 3 1,24 2.7219 .94 P .05
Overall Means 1,24 2.286 - .84 P

.05

* Note: given the lower Power percentiles established for the
Self-Exploration Results . research with larger samples of
subjects would seem both valuable and warxanted.





