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Introduction Results Figure 1: Types of Language-Related Questions Asked by 43 English Conclusion

43 of the 64 school boards contacted School Boards in Ontario

responded (67% response rate).
The total number of language-
related questions extracted was 132

Do school boards in Ontario recognize the
idea of having more than one native
language, or do they subscribe to the more
traditional view of a single native
language?

» 91% of the boards ask questions
compatible with a traditional view of a
single native language or ESLA, but not

* Globally, there has been an increased recognition
that being bilingual or multilingual is more common
than being monolingual, and that monolingualism
should be considered an exception rather than a
norm (Baker 2011; Crystal 1987; Dewaele et al. 2003; and these were grouped into 13
Romaine 1995). different categories, as indicated in
Current research (De Houwer 2009, 2011; Meisel Figure 1.

1989, a.o.) distinguishes between two types of tlighest occurring categories: .
childhood bilingualism: Bilingual First Language Language(s) Spoken at Home with BFLA. Although it is evident that

Acquisition (BFLA) and Early Second Language (81%) and “First Language” (72%). o school boards are well aware of the
Acquisition (ESLA). BFLA children are exposed to the » Categories compatible with the X ‘ ' > potentially diverse linguistic backgrounds
two languages from birth, while ESLA children are concept of ESLA: “First Language” of incoming students, they may not be
initial monolinguals who become exposed to a (72%), “First Language Student conceptually or methodologically equipped

second language under the age of 6, and thus have Learned in the Home” (19%) . | to recognize the full spectrum of linguistic
> Categories compatible with the Types of Questions Asked complexity associated with bilingualism.

concept of BFLA: “Language Student
is Most Fluent” (7%). * The number of questions asked by each school board is shown in Figure 2.
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the potential of becoming bilingual.
The traditional concept of a single first or native
language has been challenged by research on BFLA.

That is, children who grow up acquiring more than Figure 2: Number of Language-Related Questions Asked By Each School Board profiling of students across Ontario?
one language from birth may have a stronger and a » Variation does occur among school boards

weaker language, but it is theoretically and > Hiohest oot of as some ask as many as 7 language-related
empirically inaccurate to identify only one language ighest RUmMbEro questions while others ask as few as 0. This

as native in such cases. 5 s N | :ue§tiog§ as.ked:7Yorkd variation may be related to some degree to
The distinction between BFLA and ESLA is 4 VR Yegllocn r:StrnC;;c)'( ).an - difference in population density and
particularly applicable to a Canadian context where PR ork Catholic District (6) diversity in various parts of the province.

o > Average number of
exposure to the two official languages or a = o B B i :
I I :F T I II i questions: 3; mode: 2. e What’s next?
» Boards that did not ask » Continue acquiring data from English
-.:ﬂ"

Is there variation in the extent of linguistic
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combination of official and heritage languages may

occur from birth or during early childhood.
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RN S { District and comparisons with the results from the

(&. &D \bﬁ
L & ’ c, s X & Northeastern Catholic English school boards; add data from other
Objectives S ‘ - District -
A , provinces.

* This project examines to what extent public school * ' 6 » Analyze forms as clusters of questions as

boards in Ontario differentiate between ESLA and g ool Boards opposed to by individual questions.

BFLA, whether they recognize the concept of having » Collect additional language-related data
more than one native language, or whether they * The number of questions asked by each school through other publicly available resources

: o : : Figure 3: Number of Language Related Questions Asked By . . :
subscribe to the more traditional view of a single Northern and Southern Ontario School Boards board, and the geographic location of the boards (e.g. analyze language-related questions

native language. across the province is shown in Figure 3 (public asked by province-wide tests at the

 The project also investigates how much variation school boards only). primary and secondary school levels”).

exists in the linguistic profiling of students across
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