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INTRODUCTION

North Park College, @ liberal arts college, insti-
tuted a program of elementary and secondary teacher education
in 1958, 1Its philosophy is stated as the best education is
one that makes men wise and mekes them grow, It teaches
them why as well as how. It helps them to see life steadily
and see it whole. The iiberal arts, concerned with perma-
nent values, are stressed in its curriculum, believing that
young people need the steadying and maturing insights of
literature, history, the basic sciences, language arts, and
music, The leyalty to the liberal arts does not deny the
eventual necessity of specialization., The college attempts
to give the student a strong base on which to build his
vocation or profession -- and his life.l

The major problem in teacher education is the pre-
paration of qualified teachers. Teachers must teach children
how to learn by giving them the kind of intellectual disecip-
line and the depth of understanding that will enable them to
epply men's accumulated wisdom to new conditions as they

arise.? The institution preparing the teachers can not know

1 » North Park College Catalog, 1960-1961,
Chicago, North Park College, 1960, p. 37.

2 Charles E. Silbermen, "The Remaking of Ameri can
Education™, in Fortune, Vol, 43, issue of April, 1961,
P. 125-130, 194, 197-198, 201,
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how effectively it prepares its graduates unless the product
is evaluated. The program at North Park College is evaluated
by the demonstration of its product: the graduates.

North Park College's first two graduating classes
were in June 1960 and June 1961, and are now in the field. It
was imparative that the graduates give some indication of the
pre-service education they received at North Park College and
how they compared with the standards as expressed by the
employing schools. Beginning teachers can evaluate their --
education in light of their teaching success toward the end
of their first year of employment and while their college
education is still fresh in their minds, In the first year
of teaching, the new graduates will normally attempt to
apply the knowledge and skills acquired during the college
education; and they are very aware of their strengths and
weaknesses.,

The preparation of teachers does not end when the
student leaves college. The college can offer valuable
assistance with follow up services, especially during the
first two years after graduation., North Park College does
believe in a follow-up of its graduates as a very important
link between pre-service and in-service education, and
desires to be constantly aware of how its graduates fare in
their work as elementary teachers. Miel and lLindsey have
reported that this is a very desirable goal and- that the
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college cannot only follow up its graduates but also serve
as consultants in programs of im.provemants.3

This study is the formel seeking of answers to ques-
tions concerning the improvement of the elementary teacher
education program at North Park College. The college
already has received some remarks from the graduates through
visitations at the college or through contacts with the
head of the division of elementary education via corrsspon-
dence or visits. Since these were not formal answer seeking
devices they should be considered as chance answers. The
writer proposed the possibility of the study to the head of
the elementary education division because no fommal study
was contemplated at that time by the college, The nature
of the study was discussed and the study possibility was
taken to the Deam of the College. Formal approval of the
study was granted by the Dean, College records as needed
were made available, The study would be exploratory in
nature and designed to provide the college with some data
concerning the competencies of the teaching graduates, and
with some suggestions for the improvements of the elementary

teacher education program. The results of the investigation

3 Alice Miel and Margaret Lindsey, "Teacher kduca-
tion, Whose Responsibility", in Educational Leadershi
Vol, 2, issue of February 1953, Pe 75-77.
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were not to be considered as final and binding upon the
college but only as suggestions for possible future action,
The present report undertakes to identify strengths
and weaknesses of the elementary teacher education program
at North Park College by obtaining the reactions of the
graduates concerning the college program and obtaining the
opinions of the employing principals concerning the graduates
and thelr professional performance. To accomplish this pur-
pose a follow-up study of the elementary teaching graduates
of the 1960 and 1961 classes from North Park College was
made, This paper attempted to discover the nature of the
situation at North Park College and to describe it, There
may be a relationship between the process at North Park
College and the reality of the product--the begimning elemen-
tary teacher., This paper had to do with the education of
elementary teachers and the relationship between the educa-
tion and the product. ‘his study was concerned with the
problem of appraising certain aspects of the pre-service
elementary teacher education program at North Park College.
‘the study was done for practical implications upon the
college and any implications resultant upon the elementary
education field as applied., .It will provide valuable
information which may enable the college to perform its

function more efficiently.
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Quality teacher education must be sought in the
teacher education program, in the individusls aspiring to be
teachers, and in the eventual classroom performance of the
new teacher, This study endeavoured to determine an
evaluation of the first and the last of these three points.

The first portion of this paper presents a review
of the literature pertalning to teacher education evaluation
through follow-up studies of graduates. ‘the studies reviewed
were related to the writer’s investigation in that they all
were attempts to galn inaighta into the effectiveness of
teacher education programs in terms of the needs of the gra-
duates in actual teaching situations, ‘the instruments®
used were constructed according to knowledge gained from a
review of the literature.

The second chapter is concerned with a description
of the design of the study. ‘his chapter is divided imto
six sections., The first section deals with the limitations
of the study. The second deals with definition of terms,
In the third section, the basic assumptions are discussed.
Section four deals with the method of investigation, The
fifth section gives a description of the population sample.

The last section is concerned with the sources of data.

4 Appendices 1 and 2, p.195-205.
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The third chapter is concerned with the cons truction
of the instruments used in this study. One instrument was
designed for the teaching graduates and the other instrument
designed for the employing principals., A review of periodi-
cal literature is included to help support the items in the
instruments,

Chapter four is concerned with the responses of the
teaching graduates of North Park College obtained through
the use of the instruments discussed in chapter three.
Findings are presented and discussed,

Chapter five is concerned with the responses of the
employing principals obtained through the use of the instru-
ments discussed in chapter three, These responses may
furnish insights into the problems of teacher education that
may not be available from any other source, Findings are
presented and discussed. A camparison of the principals*
and graduates' responses is presented.

In the last section of this report a summery and
Trecommendations are given plus suggestions for further

study.
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CHAPTER I
REVIEW OF THE LITERATURE

The review of the literature includes some recent
research in the area of teacher education and preparation,
The research was concerned with teacher preparation as re-
vealed. through follow-up studies generally and this was a
linmiting nature of the review. Many research studies of tea-
cher education were not concerned with the follow-up techni-
que used with the graduates and could not be used by this
writer because this study was concerned with the evaluation
of a teacher education and preparation program of a college
as indicated by the effectiveness of its graduates as revealed
through a follow-up study.

The research reviewed in this chapter is in the area
of teacher education evaluation through follow-up studies of
the graduates and shows this was accomplished through the use
of interview guides or questionnaires., ZEach guide or gues-
tionnaire contained items of professional traits and qualities
expected of the professional teacher, which were to be eva-
luated by the respondents, and the criteria used for the
evaluation, 7The items of professional traits or gualities
and the criteria considered in the questionnaires and inter-
view guides appeared to repeat themselves in the various re-

search reports available that applied to this study. This
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lent jitself to a type of uniformity of items and criteria
that has been successful as an approach to the problem and
in the seeking of solutions to the problem. Many points were
found in the research literature that were not pertinent to
this problem and, as such, were not used in the interview
gulides constructed, The.}esults of research studlies done
elsewhere were not always pertinent to this study im that

the philosophy of North Park College in how it will attempt
to education elementary teachers is unique to itself. (North
Park College will not pattern its teacher education program
after any other program.) However, the methods of investi-
gation by which other research studies were conducted were of
great value in that they demonstrated the techniques and pro-
cedures that were successfully used., ‘'the review of the re-
search literature also revealed the traits and qualities

that were considered importent for effectiveness of the tea-
cher 1) in the classroom, 2) in relation with the administra-
tion, 3) in relation with the community, 4) in pre-service
education and growth, and &) in in-service growth and

education.
parr and bingerl made a comprehensive review of the
pre-service education of teachers but did not reach any pre-

service education conclusions, Their conclusions concerned

1l A.S. Barr and arthur Singer, Jr., "Evaluation
Studies of ‘leacher kducation", in The Journal of Teacher
Education, Vol. 4, issue of March 1955, p. 63-72.
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teacher effectiveness. They report that there is still much
to be done in the way of controlled evaluation, that findings
in various areas were sometimes in opposition, and that most
of the studies were isolated.

West® repar ted the results of an appraisal of St.
Augustine's College, Raleigh, North Carolina, in which he
used the interview method to obtain the data from the
beginning teachers and their principals., The processes and
difficulties encountered were set forth.

Letters were sent to the principals and teachers re-
gquesting the interview and explaining the purpose of the
study. The interview Gates were arranged and the interviews
were held with fifty teachers and thirty-six principals. 4&n
interview guide of twelve pages was used with the teachers
and an interview guide of four pages was used with the prin-
cipals. The questionnaires requested subjective ratings and
judgements, They purported to cover the various aspects of
the teacher education program and classroom effectiveness
which were general education, counseling and guidance, pro-
fessional subjects, student teaching, extra-curricular
activities, subjects in the major and minor fields, and

placement services.,

2 Gordon L. West, An JAppraisal of Selected Aspects of
& Teacher Education Program at Saint Augustine's College

Based Upon s Follow-up of Beginning Secondary School Teachers,
unpublished Doctor's thesis presented to the School of Educa-

tion, Indiana University, August 1959, ix-223 p.
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An analysis was made of the information and opinions
reported by the beginning teachers relative to 1) their
teaching responsibilities, 2) their professional develop-
ment, 3) their problems and difficulties, 4) the required
courses taken in the professional sequence, 5) certain
selected services offered by the college, 6) the courses
taken outside the Department of Education, and 7) the
courses taken outside their major fields. The opinions of
the principals were analyzed relative to 1) the difficulties
of beginning teachers, 2) the attitude of beginning teachers
toward supervision, and 3) the strengths and weaknesses of
their beginning teachers, Findings obtained from the data
secured in this study centered around the following topics:
1) the schools in which the beginning teachers were teaching,
and the beginning teachers who participated in this study;
2) the difficulties which were encountered by the beginning
teachers; and, 3) the appraisal of selected aspects of the
teacher education program for the preparation of secondary
school teachers at Saint Augustine's College.

Some conclusions reached were that 1) the teachers
should be educated to teach in various sizes of schools, 2)
the recreational, placement, and follow-up services of the
college appear to be inadequate in meeting the needs of be-
ginning teachers, 3) a majority of the teachers were not

making substantial progress in their professional growth,



REVIEW OF THE LITERATURE 5

4) the majority of beginning teachers' difficulties were re-
lated to instructional activities, S5) a follow-up program by
the college was indicated as needed to help the beginning
teachers make a more satisfactory adjustment to the demands
of teaching, 6) value of courses taken was judged in terms
of usefulness and as an aid to teaching skills, 7) student
teaching was very valuable, and 8) professional courses
offered met the needs of the teachers,

A study by Q,uanbeck3 using a mailed questionnaire as
an instrument sought information concerning pre-service pre-
paration and the teaching experiences of the graduates, in-
cluding their evaluation of their professional, general, and
specialized educations Additional data were gathered from
the colleges as well as the supervisors of the graduates
‘'who were teaching. Conclusions reached indicated that the
liberal arts college graduates valued their general educa-
tion more than their professional education while the
teachers college graduates valued their professional educa-
tion more than the general education. Student teaching and
methods courses were rated highly; general education subjects
were not rated highly by the graduates., The graduates were

considered to have weaknesses in subject areas taught,

3 Martin Quanbeck, A Study of Teacher Fducation in
The Lutheran Colleges of Minnesota Based on a Follow-up of
Graduates, unpublished Doctor's thesis presented to the
University of Minnesota, Minneapolis, 1952, viii-207 p.
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psychology, guidance and counseling skills, visual aids use,
use of community resources, helping students to develop in-
dependence and responsibility, knowledge of state education
bProgram, providing knowledge of newer and more democratic
classroom procedures, developing ability to help in cur-
riculum revision, student progress evaluation, and techni-
ques for helping students to develop study skills and to
evaluate their own achievements.

A study done by Parker4

provided many traits and
quelities that were deemed proper for evaluating teachers.
Although his technique was to use a guestionnaire method
"that was mailed instead of the interview, he was able to
reach effective conclusions for the college being evaluated.
He gathered the opinions of the graduates concerning the
program at the college and the ratings of %he graduates by
the employers., Among the findings were suggestions for
improving the college program that would provide a broader
academic background, concentrate more on methods of teaching,
provide more music, and selective admission.

Courses given relatively high ratings were: Student
leaching, English, Teaching of Language Arts, Speech,
Teaching of Arithmetic, Elementary Science, Health, Physical

4 Lafayette Parker, Evaluation of an Elementary
Teacher Fducation Program, unpublished Doctor's thesis pre-
sented to the Graduate School, University of Pittsburg,
Pennsylvania, 1957, x-180 p.
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Education, Educational Psychology, Social Problems, Arts
and Crafts, Literature, Biology, Curriculum Development,
Mental Hygiene, Problems of the Teacher, Science, Music,
Mathematics, and Testing amd Measuring.

Courses given relatively low ratings were: Geo-
graphy, Guidance, History, Philosophy, Economics, Western
Civilization, Orientation, Home Economics, Industrial Arts,
and Chemistry,.

A high rating was given the President's offices. Low
relative ratings were given the Bursar's office, Library,
Registrar's office, Dean's office, and Basketball.

Ways in which college experiences have helped gra-
duates were: getting along with people, adjustment, and
solving problems.

Areas insufficiently stressed by the college were:
appropriate instruction in specech, appropriate social life,
instruction in typing, sufficient instruction in sex educa-
tion and family life, pupil-teacher relatiomship, practical
guidance, and student teaching on primary and grammar levels
and in different types of schools for each student.

College experiences considered outstanding by the
graduates were: student teaching, organizations and group
work, lyceum and chapel programs, and music, including choir.

Areas which some graduates felt received too much

attention by the college or could well have been omitted
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were: algebra, economics (two graduates felt that it could
have been omitted), football, industrial arts, and
orientation to college.

Characteristics of graduates receiving relatively
high ratings by employers included: co-operation on school
projects, gocd character, good health habits, fondness for
children, co-operation in professional meetings, effective-
ness in relationship with parents and P.T.A., integrity,
respect for personality, effectiveness in staff relationship,
and belief in the worth of work.

Characteristics of graduates receiving relatively
low ratings were: effectiveness in routine matters like
accuracy of reports and promptness, ambition and initiative,
resourcefulness, understanding the phases of personal and
community health, writing clearly and effectively, apprecia-
tion of arts and music, understanding the community, emo-
tional stability, understanding the learning process, parti-
cipation as a citizen, appreciation of literature, speaking
easily and well, understanding the meaning and value of life,
social competence, scholarship, thinking ability, sound
philosophy of education, understanding other people, under-
standing human growth and development, effectiveness in
participation in gemeral community projects, knowing their
stPengths and weaknesses, abilities and limitations, under-

standing the techniques of evaluation of learning, breadth
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of knowledge, understanding scientific developments and appli-
cation in society, understanding world issues and pressing
racial, political, and economic problems.

Subjects in which employers felt graduates were not
adequately prepared by the college were: arithmetic, health,
language arts, art, social studies, physical education,
science, and music,

Observed weaknesses and questionable conduct of the
graduates were: general methods, ®nglish, speech, school and
community relations, inéompetence, questionable morels, and
disregard for community customs.

Observed outstanding strengths of the graduates were:
co-operation, knowledge of teaching methods and technigues,
competence, conduct, and loyalty.

Some suggestions for improving the college program
were: provide a broader academic background, concentrate more
on methods of teaching, provide more music, and selective

admission.

W‘ampler5 reported constructing twenty-four criteri.a6

for evaluating a teacher education program., He stated:

S Frederick Francis Wampler, An Analysis of the
Strengths and Weaknesses of the Teacher Education Program
at Bridgewater College, Based Ugon a Follow-up Inquiry of
Graduates of Three lonsecutive Years, unpublished Doctor's
thesis presented to the Graduate School of the University
of Maryland, 1959, ix-241 p.

6 Appendix 5, p. 214-.219.
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However, little experimental evidence exists
upon which to base a set of criteria that would
be useful in suggesting the components of a teacher
education program. Much of the writing in the
field of teacher education is the result of the
thinking of individual teacher educators, or the
consensus of thinking among groups of these
educators.”

Other individual educators have differing
concepts of what is best in teacher education,
some of them differences of degree, others in-
volving differences as to what the basic frame-
work of preparation should be., These differences
make it extremely difficult, in the absence of
experimental evidence, to develop criteria that
can be put forth with confidence as usable stan-
dards for developing better teacher education
programs.8
The criteria developed were based upon reports of the
American Council on Edueation, The American Association of
Colleges for Teacher sducation, the National Commission of
Teacher Education and Professional Standards, and the
National Council of Accreditation of Teacher Education.9
The twenty-four proved very useful in constructing
the interview guidew used in this study.
Wampler summarized his findings as follows:
Less than one-half of the graduates were satisfied
with the guidance program as it was related to the gualities

need for teaching. Guidance was indicated as being needed

7 Wampler, Op. Cit., p. 55.
'8 Ibid., p. 59.
9 Ibid., p. 59.
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in the field of education and there should be better
publicity about its availability.

In the area of general education most graduates
felt that the general education was of great value to them
as teachers. The graduates could see no need to spread the
general education over the four college years, and they
thought the college instructors should have related the
course material to public school teaching.

Very few graduates felt that the college gave them
sufficient experience in the aesthetic areas.

Improvements suggested in the general education
courses based on the needs of teachers were a basic grammar
course, non-technical secience course, and more general
psychology.

More variety in methods courses was suggested.

In the areas of specialization, most graduates re-
called that the college instructors related the courses to
teaching. English and history ranked lowest--cnly three
graduates recalled the association.

In the area of professional core almost two-thirds
of the graduastes indicated it had been of some value, about
one-fourth indicated great value, and the rest indicated
little or no value, The courses listed in order of greatest
value were educational psychology, required me thods, testing

and measurements, and history and philosophy of education.
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For improvements in the program, nine out of ten
would make no changes in the seguence of courses, one-fourth
would add special methods courses., Many graduates bad no
suggestion to offer, Almost one-half would want more
student participation in education courses.

Observation and student teaching were considered of
great value by two-thirds of the graduates. Room management
techniques were requested by many. Except for the student
teaching, two-thirds of the graduates could see the profes-
sional core courses as of only some value.

Greater attention might be given to encouraging
prospective teachers to belong to professional organizations.

The principals ranked the strengths as 1)} adherence
to a professional code of ethics, 2) enthusiasm for teaching,
ability to work with fellow teachers, and ability to work
with supervisors, 3) knowledge of subject matter field, and
conformity to community mores., The rank order of greatest
weaknesses were 1) ability to plan with pupils, 2) ability
to maintain classroom discipline, 3) amount of general
learning and knowledge of fields other than subject fields,
and 4) interest and participation in professional organi-

zations for teachers.lo

10 Wampler, Op. Cit., p. 175-195,
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Goldgruber—t

reported a study in which the teachers
were evaluated by the employing principals, He reported

that follow-up studies can be the means of determining the
success or failure of the product of teacher-preparation
institutions. The studies cause institutions to look beyond
their boundaries, to appraise their programs in the light of
performance of the product under conditions over which they
have no control. The follow-up study hopes to find problems,
strengths, weaknesses, needs, and suggestions for improvements
of the teacher education program. The appraisal of the gra-
duate in terms of preparation can contribute knowledge of
many phases of the teacher education program and may help
establish a basis on which the selection, guidance, general
education, professional education, and student teaching
program can be judged and improved.lz Authorities in the
field have recognized the value of the appraisal of the tea-
cher education program as reflected by the effectiveness of
its product.15

The interview-questionnaire guide was twelve pages

in length and it contained five major divisions, Part I

11 John J. Goldgruber, Study of the Pre-Service Edu-
cation of Teachers Graduated from Three Wisconsin Teacher
Training Institutions, unpublished Doctor's thesis presented
to the University of Wiscomnsin, 1957, xiv-424 p.

12 Ibig., De 2,
13 Ibid., pe. 6.
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consisted of Philosophy; General Education; School Urganiza-
tion Practices apnd Support; Pupil Health and Development;
Education Psychology; Educational Methods; Curriculum;
Guidance; Classroom Management; Tests, Measurements,
Evaluation; Professional Relations; and Community Helations.
A rating scale was used of 1 for "Poor™, 2 for "Good",

3 for "Excellent", and 4 for "No evidence on which to rate”.
Parts II and V pertained to the individual teacher's quali-
fications, strengths, weaknesses, and general preparation.
Parts III and IV perteined to the placement and follow-up
programs of the institutions studied. Parts IIT and IV

were not regarded as major parts of the study.l4

Goldgruber concjluded:15
1., The participants were rated higher in attitude
and knowledge than in performance, and teacher educatlon
institutions should study ways to improve the performance
area.
2« The graduate preparation in school administra-
tion, practices and support, and guidance are less than

satisfactory and improvement needs to follow in the presen-

tation of these areas by teacher education institutions.

14 Goldgruber,. Op. Cit., p. 45-44.
15 Ibid., pe 565-367,
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3. Superintendents and principals constitute a ready
source of know-how and knowledge that might be better used by
teacher education institutions. The new teacher should be
made aware of this potential of informatiom.

4, Superintendents and principals endorse block
practice teaching, under competent teachers in a public
school with a cross section of social, ability, and economic
student population. This would lead to fewer difficulties
later encountered by the greduates.

5. A persistent criticism of the greduates by their
superintendents and principals was their inadequate under-
standing of the value of a good public relations program,
The graduates do not become a supporting member of the
community and school in which they teach.

Zulaufrt®

reported data collected by the interview
method from forty-one beginning secondary teachers who gra-
duated from Northern Illinois State ‘i'eachers College in 1952,
1953, and 1954, and their thirty-eight principals.17 The
instruments were two interview guides, one for the graduates

and one for the employing principals.

16 Romeo M. Zulauf, An Appraisal of Selected Aspects

of a Teacher Education Program at the Northerm Illinois State
Teachers College Based Upon a Follow-up Inguiry of Beginning

Secondgfz Schocl Teachers, unpublished Doctor's thesis,
niversity of Indiana, 1956, x-312 p.

17 ibid., p. 227.
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Information and statements of opinions reporied by
the beginning teachers were analyzed relatively to: 1) the
positions they held and their teaching responsibilities;

2) their professional plans; 3) the difficulties they ex-
perienced; 4) the adequacy of selected services provided by
the college; 5) the value of courses required in the pro-
fessional sequence; 6) the value of courses outside the De-
partment of Education and outside their major and minor
fields, Principals' opinions were analyzed relative to: 1)
strengths and weaknesses of their beginning teachers; 2)
difficulties encountered by their beginningteachers; and,

3) the attitudes of the beginningteachers toward supervision.18

The findings obtained from the data in this study
were organized according to : 1) the schools in which the
beginning teachers were teaching and the beginning teachers
who participated in the study; 2) the difficulties encoun-
tered by the beginning teachers, and the supervisory assis-
tance given the beginning teachers by their principals; and,
3) the appraisal of selected aspects of the undergraduate
.program for the preparation of secondary school teachers at

Northern Illinois State Teachers College.lg

18 Zulauf, Op. Cit., De 227.
19 Ibid., pe. 231.
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The ranking difficulties reported by the beginning
teachers were: 1) adjusting to deficiencies in school equip-
ment, physical conditions, and materials; 2) motivating
pupil interest and response; 3) adapting to the needs,
interests and abilities of pupils; 4) lack of command over
subject matter and instructional materials; 5) handling
problems of pupil control and discipline; 6) participating
in social, religious, and recreational activities; 7) making
assignments; and, 8) keeping records and making reports. The
ranking difficulties reported by the principals were:

1) motivating pupil interest and response; 2) handling prob-
lems of pupil control and discipline; 3) lack of poise, self-
confidence, emotional stability, reserve, and dignity;

4) handling broader aspects of teaching techniques; 5) adapting
to the needs, interests, and abilities of pupils; 6) meking
assignments; 7) being able to establish and maintain proper
relationships with fellow teachers; ami, 8) lack of profes-
sional zeal and interest.zo

Three recommendations most frequently made by these
students for the college program were that the college
provide: 1) more time for actual teaching; 2) complete

responsibility for student teaching classes over a longer

20 Zulauf, Op. Cit., p. 241.



REVLEW OF THE LITERATURE 18

period of time; and, 3) instruction for supervising teachers
in what constitutes a good teaching experience.ZI
Six courses were in the required professional se-
quence. 1) General Psychology, 2) Personality Development,
3} Adolescent Psychology, and 4) Educational Psychology were
Judged to be of value by forty-six per cent of the graduates
who had taken the courses; thirty-four per cent of the
teachers who took the courses said they were of little value,
A general methods course, 5) Guidance of Learning, was re-
ported of much value by fifty-one per cent of the beginning
teachers; twenty-seven per cent reported it of little or mno
value., ighty-five per cent of the beginning teachers judged
6) Student leaching to be of much value; this was more than any
other course., ‘he supervising tTeachers were considered to be
of much value by the graduates. Opportunities for observa-
tion of pupils and participation in teaching activities prior
to student teaching were considered inadequate by seventy-six
per cent of the graduates. DMethods courses in the academic
subjects were judged to be of value by sixty-six per cent of
the beginning teachers while twenty-one per cent judged the
courses to be of no value., Forty-four per cent requested
that the college teach more practical and specific applica-

tions of theory in education courses; thirty-seven per cent

21 Zulauf, Op. Cit., pe 251,



REVIEW OF THE LITERATURE 19

asked to prepare the students for the actual conditions they
will face and duties they will have to perform; twenty-four
per cent reported to provide more time for responsible
student teaching; and twenty per cent requested to adjust
the curriculum for high school teachers to include the junior
high school.zz

The principals' responses indicated great strength
in the fifteen selected characteristics of beginning teachers;
seventy-nine per cent of the principals so indicated. Not
more than twenty-one per cent of the principals indicated
decided weakness of their beginning teachers relative to any
one of the fifteen characteristics.zs

Conclusions related to this study are:

1. The beginning teachers neea to be prepared to
teach in a wide variety of school situations and activities.

2, The beginning teachers generally continued their
professional growth,

3. The community relationships of these beginning
teachers were generally inadequate,

4, The great majority of the beginning teachers’
difficulties were related to their instructional activities.

5. The beginning teachers endorsed a planned

follow-up program.

22 Zulauf, Op. Cit., p. 247-254.
23 Ibid., p. 255.
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6. The extra class services offered by the college
were generally adequate.

7. Student teaching was the most valuable course in
the professional sequence,

8e Generally, the professional sequence courses
failed to meet the needs of the beginning teachers.

9. The courses in the professional seguence could
have been improved if they had (a) provided more laboratory
experiments, (b) presented more specific applications of
theories taught, and (c) prepared the beginning teachers
more adequately for actual conditions to be faced.,

10. The special methods courses offered by the major
departments were valuable, but emphasis needed to be given
to teaching the subject material at the seventh and eighth
grade level.‘?’4

The interview guides used by Zulauf were carefully
reviewed and used by the writer as & basic source for the
design of the writer's interview guides,

Davis®d reports a follow-up study made of graduates

of Wayne University. The instruments used were two

24 Zulauf, Op. Cit., p. 263-266.

25 Don E. Davis, An Evaluation of a Pre-Service Pro-

gram of Teacher Education Based Upon the O Opinions of In-
Service Teachers, unpublished Doctor's thesis, iiayne

University, Detroit Michigan, 1951, ix-262 p,
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questionnaires, one for the graduates, of eighteen pages, and
one for the principals and supervisors of the beginning tea-
chers of two pages. This study proved valuable especially
for its questionnaires., The questionnaire for the graduates
was in seven parts and covered: 1) general information;

2) evaluation of the teacher education program with reference
to the sequence of courses and distribution of courses; 3)
evaluation of certain courses offered bty the college of edu-
cation which are required of the majority of students; 4) an
analytical evaluation of selected courses; 5) a checklist

of possible difficulties encountered by beginning teachers;
6) an analysis of the attributes and factors which are
thought to be basic to successful teaching; and, 7) a self-
rating of teaching success,

A rating scale of teaching success was submitted to
administrators and supervisors with whom the Wayne University
graduates were associated,

The conclusions reached were as follows: 1) methods
or technijques of teaching courses presented an area of dis-
satisfaction; there should be a closer coordination between
such courses and student teaching; 2) there should be more
freedom of choice in elective courses; 3) basic education
courses were abéut right but there was a strong minority
expressing dissatisfaction; 4) placement and sequence of

courses need investigation; 5) difficulty of arranging
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conferences with supervising teachers; some teachers helped
and some teachers hindered; 6) there should be some improve-~
ment in the guidance procedures for courses and student
teaching help; 7) student teaching should be in the public
schoocl and under more realistic conditions; 8) dominant
class leadership was focused on the instructor in the
college courses and it was felt this was not acceptable;

9) student teaching rated very high in value followed by
psychology, basic education, and education orientation
courses; 10) the personality of the imstructor is very im-
portant as is his attitude toward his subject; 11) college
course objective not clearly defined or planned; 12) addi-
tional course needed in mental hygiene, There were high
ratings for the college in that the graduates knew the sub-~
ject matter, understanding of children, and a sound grasp of
methods that present a uniformly positive pattern.

A study by Keyes reported by Wampler and Zulauf26
bad the results based upon sixty-four interviews and the
returned questionnaires from two hundred and seventy-one
graduates. Student teaching was considered the most valueble

part of the professional education and the professional

26 A.L. Keyes, A Stu of Teacher Opinions Concerni
Their Pre-Service Preparation in North Carolina Colle es,
unpublished Doctor's thesis presented to the University of
North Carolina, 1950, cited by R.M. Zulauf, Op. Cit., p. 28-
30, and cited by Wampler, Op. Cit., p. 26-27.
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courses were considered more valuable than the academic
courses. Weaknesses of the teacher preparation program were
considered to be in the areas of inadequate use of community
Tesources; lack of adeguate guidance services; and a lack

of adequate health services.

ihe three conclusions that Keyes reached on the
basis of this study were that vrofessional education
courses were essentiagl in the pre-service preparation
of teachers and that they made more of a direct con-
tribution to the success of those teachers than any
other kinds of courses; that even though professional
courses were essential, they were of little value
unless: (1) college teachers of those courses had
desirable character traits and used up-to-date
materials and modern methods, (2) the purpose of
the courses and experiences within them were realized
by the prospective teachers, and {3) the teacher
candidate experienced cooperative planning and par-
ticipated in activities which lead toward the goals;
and that the teachers did not always understand the
contribution which general education made to their
preparation either because of: (1) lack of coordina-
tion and plenning among college teachers who teach
education courses, (2) the poor methods used by some
of them, or (3) the actual lack of the kinds of courses
in general education which made the greatest contribu-
tion to the background of the teachers,<7

The review of the research literature has been con-
cerned with related recent research studies regarding the
effectiveness of teacher education preparatiom of Trecent
graduates for teaching and the means of determining the
effectiveness. It has shown the successful techniques used

by other researchers who have worked in similar studies.

27 Keyes, Op. Cit., cited by Wampler, Op. Cit., p. 27.
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The review of the research literature has shown the
data were collected through several means, and the different
means were accepted as proper means of gathering data for
the study involved. Four studies used interviews of teachers
and principals; one study used an interview with the princi-
pals; and three studies used mailed questionnaires to the
graduates and principals. ‘'‘he respondents numbered from forty-
one beginning teache:s and thirty-six principals in one study
using the interview technique to 750 respondents in another
study using the mailed questionnaire technique. The studies
that used the interview technique used the smaller population
samples,

The research literature presented the 1) instruments,
2) items, 3) criteria, 4) techniques, and 5) procedures for
use in a study of this nature., These have proved very valuable
for this study.

The studies were concerned with:

l. The teaching positions of the gradusztes

2, The graduates' professional growth and plans

5¢ The graduates' difficulties by self-evaluation

4, The graduates' strengths by self-evaiuation

S+ Principals' evaluations of the graduates

6. The strengths and weaknesses of the undergraduate

general education and professional education
program

7. The strengths and weaknesses of the total educa-
tional complex of the college.
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8. Suggestions for improving the undergraduate
program.

The studies consider the graduates as the products of

the colleges who will reflect the total education received

at the college.

several

Some research results appear consistently in the

studies, ‘'lhese findings are:

1. Student teaching is the most valuable course

2. General education is valuable

3. Psychology courses are valuable

4, Professional courses are very necessary

5. College courses are considered of value in the
degree they meet the immediate teaching demands
of the beginning teachers, and

6. College courses are considered of value, also,
in the degiee of positive teaching by the college

teaecher

7. OSpecific methods courses were considered of
value

8. There should be specific methods courses

9, The liberal arts courses should be related to
teaching

10. The non-class services of the college were
generally adequate

11, The students need more appropriate social life

12, The materials of teaching must receive more
attention

13, Counseling and guidance should receive more
attention
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Enthusiasm for teaching is a very valuable
asset for the beginning teacher

The greduates rate high in attitude and know-
ledge but need help in performance

The graduates must realize the value of pro-
fessional organizations and professional
literature

The interview method is a valuable means of
gathering data from the graduates and principals

Questionnaires can be used to gather data from
the graduates and principals

The comments of graduates and employing prin-
cipals are valuable supplements to the struc-
tured guides and questionnaires

Leachers must be educated to teach in various
sizes of schools

A majority of graduates do not make substan-
tial progress in professional growth

The majority of beginning teachers®' difficul-
ties were related to instructional activities

The follow-up of the graduates is a valuable
method and hopes to find strengths, weaknesses,
needs, and suggestions for improvement for the
college and the graduates

Graduates must know human growth and development

Graduates must have a broad background of
experience

Graduates must be able to evaluate themselves.

next chapter will give a description of the

design of the study.



CHAPTER II
DESIGN

Chapter II is concerned with the design of the study.
The chapter is divided into the following sections: 1) limi-
tations of the study, 2) definitions of terms, 3) basic
assumptions, 4) method of investigation, 5) the population:

sample, 6) sources of data,
l. Limitations of the Study.

This follow-up is limited to the graduates of North
Park College in 1960 and 1961 who prepared to teach in ele-
rentary education and who were teaching in regular teaching
positions in the school years of 1960-1961-1962, and to the
employing principals and supervisors of these teaching
graduates.

it is further limited by the degree of validity and
reliability of the interview method where used, the response
to the guides where the interview method was possible to be
used, and by the degree of insight into teaching problems
present in the thinking of the graduates and the employing
principals and supervisore involved in the study.

Another limitation of this study is the validity of
the treits and qualities desired in successful teachers as

determined by a review of the literature and the demands of

the employing principals.
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2. Definitions of Terms.

Gepneral Educstion is the liberal arts which North

Park College stresses:

(.00) believing that young people need the
steadying and maturing insights of literature,
history, the basic sciences, languages, art, and
music, The ideal education is one that prepares
the student for a life as well as for a living.
(e.o) There remain certain constants of the mind
and spirit around which education should be built.
The liberal arts are concerned with these permanent
values.

This loyalty to the liberal arts does not deny
the eventual necessity of specialization. Today
there must be specialists of various kinds. But
what kinds? (...) North Park agrees with the philo-
sopher who observes that "men are men before they
are lawyers or physicians or manufacturers: and if
you make them capable and sensible men, they will
make themselves capable and sensible lawyers or
doctors™,

It is a program that can lead to broad under-
standing and maturity. It is the kind of learning
that will give the student a strong base on which 1
to build his vocation or profession--and his life.

General education has becen referred to as those

phases of:

(o0s) non-specialized and non-vocational
education that should be the common possession,
the common denominator, so to speak, of educated
persons gs individuals and as citizens in a free
society.

1 , North Park College Catalog, 1960-1961,
Chicago, North Park College, 1960, p. 957.

2 American Council on Education, A Design for General

Education, Washington, D.C., American Council on Education,
1944, p. 7.
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General education refers to that part of the program required
of all students, regardless of the field of specialization,

Professional Education refers to those courses at
North Park College offered:

(eee) to develop the attitudes and skills of

an effective teacher; and to meet the legal re-
quirenments for teaching in Illinois and in other
states.®

Professional education is a:

{s+s) sequence of courses in technical edu-
cation in a teacher-education institution that
emphasized the study of history, philosophy,
psychology, content, methods, etc, of education
as it relates to schools.?

It 1s any course offered in education, psychology, and methods
by the college.

An elective is an optional course not required of all
pupils "but taken in accordance with the individual aptitudes
of special interest; or any of a number of studies from which

5
the student is allowed to select™.
Employing Principal refers to the principal of the

school in which the teacher is employed. It slso refers to
those district-wide supervisors who have supervised the

teachers, there being two such respondents.

3 » North Park College Catalog, 1960-1961,
Chicago, North Park College, 1960, p. 70

4 Carter V., Good, Dictionary of Kducation, New York,
MeGraw-Hill, 1945, p. 108.

5 Ibid., p. 148.
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Beg;nning Teacher refers to the teacher who is

entering the teaching profession with no previous experience
other than student teaching and is now in her first year of
teaching. All teachers in this study have completed one
year of teaching except one teacher who has completed one

and one-half years of teaching.

Pre-Service Education refers to the undergraduate
collegiate teacher education program and experience for
elementary school teachers at North Park College.

In-Service Education refers to the education program

for professional growth offered through the employing school
for its teachers.

A Minor refers to the‘subject or area of concentra-
tion in which a student earned enough credit hours to
constitute a minor at North Park College.

Difficulty is any problem or deficiency experienced

by the beginning teacher which is related, directly or
indirectly, to her teaching,

Satisfactory is used to indicate an acceptable manner

of professional performance for a first year teacher as

adjuged by the employing principal, and by the teacher.,

3« Basic Assumptions,

The following basic assumptions are recuisite for

this study:
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le The beginning teacher taught in accordance with
the total education experienced at North Park College.

2. lhe employing principal was considered as the
person to set the eriteria for any one situation in which
any one teacher wss employed.

3. The responses to the items in the guides do re-
veal how well the teacher was meeting her teaching obliga-
tions and what causes her to react to her teaching situation
as she does,

4. he responses to the items in the guides are
useful in the appreisasl of the pre-service education of the
teachers,

Se The product is the ultimate test of the effective-
ness of the program of teacher-education,

6o lhe follow-up technique has definite value for

studying teacher-education programs,
4. Method of Investigation,

The interview, an oral type of questionnaire, was
the basic method of research used in this study. Data were
gathered through the use of two questionnaeires, or interview
guides. One guide was constructed for use with the teachers
and the other guide was constructed for use with the employ-
ing principals. Two teachers and three principals were unable

to donate their time for personal interviews; and two teachers
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and three principals were in areas not readily accessible for
pversonal interviews because of the extreme distances involved
from the home of the writer--the distances were from 400 to
1600 miles--and each was sent a guide to complete as a
qQuestionnaire.

1he interview technique is the superior method to
be used to gather data for this type of study.6 It is
necessary to use some means of gathering data relevant to
the nature and scope of the problem.7 In the interview
guide each question becomes an open-ended question and the
thoughts can be discussed by the interviewer and the inter-
viewee if required. The method has advantages in obtaining
information pertaining to opinions, judgements, and the
attitudes of people.8 An opportunity is offered the inter-
viewer to receive impressions of the person from whom infor-
mation is sought. Some unexpected responses should be

expected, for, as Best writes:

6 Pauline V. Young, Scientific Social Surveys and
Research, Englewood-Cliffs, N.J., Prentice-Hall, 1949,
Chapter XI.

7 dJohn W, Best, Research in Education, Englewood-
Cliffs, N.J., Prentice-Hall, 1959, Pe 167-169,

8 Gordon L. West, An Appraisal of Selected Aspects
of a Teacher Education Program st Saint Augustine's College
Based Upon a Follow-Up of Beginning §§condarz School Tea-
chers, unpublished Doctor's thesis presented to the Senool
of Education, Indiana University, August 1959, ». 13,
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Through the interview technique the researcher
may stimulate the subject to greater insight into his

(eee) The preparation for the interview is a critical

and stimulating comments that will Systematically bring
out the desired Teésponses, A written outline, schedule,

Good and Scateslo state that through the interview the inves-
tigator is able to gather informstion of & more confidential
nature, and can better get the interviewee to respond,

The method used in this study was the follow-up

Study descriptive method of research,ll,l2

have left an institution after having completed g pro-
gram, a treatment, or a course of study. The study is
concerned with what has happened to them, and what has
been the impact of the institution and its DPTogram upon
them. By eXamining their status or seeking their opinions,
one may get some idea of the adequacy or inadequacy of
the institution’s brogram. Which courses, eXperiences,
or treatments proved zo be of value? Which broved to
be ineffective or of limited value® Studies of this
type enable an institution to evaluate varigus aspects
of its program in light of actual results,

9 Best, Op. Cit., p. 168.

10 Carter V. Good and Douglass E, Scates, Methods of
Research, New York, Appleton, Century-Crofts, 1954, p, 637.

11 Ibid., p. 549.
12 Best, Op. Cit., p. 102-124.
13 Ibid., p. 120.
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(ese) The follow-up study investigates the
influence that a course of study, a process, or an
institution has_had upon an individual or a group
of individuals.l4
The use of the interview method involved a visit to
the school and community in which the beginning teachers
were employed and afforded the writer an opportunity +to
observe the environment in which the teachers worked,
The college mailed an introductory letter to all
the graduates concerned and their employing principals. The
letters to the graduates contained a return postcard for a
'reply from the graduate to indicate proper information needed
for further contact by the investigator. There was g hundred
per cent return., The investigator was to contact the em-
ploying principals through the return information contained
on the postcards; this was accompiished. The contacts with
the principals were made through telephone calls, personal
visits, and letters for appointments for a discussion of the
interview guides, Six principals were unable to have per-
sonal interviews due to time commitments or distances in-
volved, but informed the writer that they would answer the
guide questions as though they were on a questionnaire., There
was a hundred per cent response,

To help the interviewees obtein a clzar understanding

of the nature of the interview guides with which they would

14 Best, Op. Cit., p. 123.



DESIGN 35

be concerned the investigator mailed a copy of the guide to
each for their perusal before the actual interviesw, A4ll
interviewees expressed grateful thanks for this gesture for
they appreciated knowing in advance the nature of the guides
and to be able to formulate answers in keeping with the
sincere purpose of the study. Each interviewee indicated
that he had spent some time reading the guide before the
actual interview and had come to some conclusions regarding
most of the questions., There were no unexpected difficult
questions and a very informal atmosphere prevailed at all
discussions.

The shortest interview was about forty-five minutes;
the longest interview was about four hours. All interviewees
indicated a desire for complete understanding of terminology
and to supply answers with thoroughness. The interviews with
the principals were shorter than those with the graduates due
perhaps to the comparative shorter guide used with the prin-
cipals, All interviews were completed by may 26, 1962, and
all forms were returned by that date.

Data were tabulated as the interview progressed.,
this was made especially possible by the respondents having
the guides in their possession before the interview took
place, The interviewees were very receptive to the idea of
the interview and encouraged the interviewer to take notes,

even repeating parases, by their own volition, to be sure
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the interviewer was getting the proper wording. bSoth the
interviewer and the interviewee had a copy of the guide
before them during the discussion and this helped immensely
to expedite the flow of thought. at all times there seemed
to be complete rapport. both parties to the discussion knew
the order of the discussion and the order of the points to
be discussed. mach interviewee knew that the other inter-
viewees were to follow the same pattern and format, “he

interviewees were &

they were not being evaluated
but their respgqg the education received
by the gradug e,

ccord with acceptable
ying principal, then
the principal sponse, J1f the teacher
found her educa Lccord with the requirements
of on-the-job teachil™ B she so indicated in her res-
ponses. Likewise, any strengths or satisfactory education
factors were so indicated. The points to be resolved by the
principals were 1) how well the teacher was meeting her
teaching obligations in her present position, and, 2) what
causes her to react to her present teaching position as she

does.
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the interviewer was getting the proper wording. bsoth the
interviewer and the interviewee had a copy of the guide
before them during the discussion and this helped immensely
to expedite the flow of thought. At all times there seemed
to be complete rapport. soth parties to the discussion knew
the order of the discussion and the order of the points to
be discussed. =fach interviewee knew that the other inter-
viewees were to follow the same pattern and formete. ‘the
interviewees were assured that they were not being evaluated
but their responses were to reflect the education received
by the graduates at morth Park College.

of the teaching were not in accord with acceptable
principles as understood by the employing principal, then
the principal so indicated in his response. 1f the teacher
found her education not to be in accord with the requirements
of on-the-job teaching, then she so indicated in her res-
ponses., Likewise, any strengths or satisfactory education
factors wére so indicated. The points to be resolved by the
principals were 1) how well the teacher was meeting her
teaching obligations in her present position, and, 2) what
causes her to react to her present teaching position as she

does.
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5. The Popdlation Sample.

The population sample consisted of twenty-nine of
the thirty graduafes of the 1960 ang 1961 classes of North
Park College who majored in elementary school educeation and
were full-time teachers. One full-time teacher graduate did
not participate; she answered no correspondence, All

subjects in the sample were female.,
6. Sources of Data.

The sources of data for this study were:

l. Books on teacher education, periodicals, and
pamphlets.

2. Pertinent records of North Park College.

3. Related studies and doctoral theses.

4, Opinions, Jjudgements, and attitudes obtained from
the sample graduates of North Park College and from their
employing principals through the use of the interview éuides.

The next chapter is concerned with the construction

of the instruments.



CHAPTER II1
CONSTRUCTICN OF 4HE INSTRUMENTS
1. General Information.

An examination of the North Park College Elemmntary
Education Division records indicated that the graduates of
the college who were teaching held positions in schools that
were distributed over a wide area., Most of the respondentsl
were within & distance that would make the interview method
feasible with the exception of two teachers and their em-
ploying principals. Through discussions at the college, it
was decided that the interview method would be the basic
means of gathering the data, It was further decided that
the best means available under these circumstances was the
construction of an interview guide and checklist of signifi-
cant items which the recipients could check without a great
expenditure of time and would enable the respondents to be
interviewed and the items discussed for clarity where needed.
To be able to gather data from the two distant teachers and
their empldying principals that would be in keeping with
the data gathered from the respondents through the interview
technique the instruments were. constructed so that they

could be used, within reason, as checklist questionnaires.

1 Appendices 3 and 4, p. 206-213.
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Special letters of instructions were mailed with the guides
when they were to be used as mailed questiomnaires. The
instructions had to be clearly stated to avoid confusion or
misinterpretation of the intent of the item. ‘the identical
ins truments were sent to all respondents to ensure replies
to identical items; the teachers received the Teachers:®
Interview Guide Schedule and the employing principals re-
ceived the Principals' interview Guide.

The items placed into the interview guides were
determined by the review of the literature and through dis-

cussions at North Park College.
2, Periodical review,

a) Introduction.- To help support the items on the
instruments, a review of the periodical literature was made.
The review included articles, reports, and published results
éf research, activities, and opinions of professional indi-
viduals, associations, commissions, lay groups, and lay
individuals relevant to this study. ‘the demands of the
patrons can be ascertained through lay reports; the expected
traits, qualities, and competencies or effective teaching
are indicated through the thinking of individual teacher
edu.cators, the consensus of groups of educators and/or the

lay critics of the schools. Many problems are spawned and
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resolved through these articles; challenges are given to the
teaching profession and must be met.

The Research Division of the National Education
Association reported a studyz concerning first year teachers.
Some of the objectives were to compile facts on personal and
professional traits and characteristics which, in most cases,
are helpful in analyzing and evaluating the problems of any
special group.

important conclusions drawn were:

1. Learning about and becoming interested in profes-
sional organizations takes place after the teacher begins to
teach. Apparently, little knowledge or interest was acguired
during the pre-service education.3

2., A little over half the respondents attended at
least a majority of the professional meetings available.
Almost twenty per cent atiended no professional meetings.4

3, 4bout thirty-three per cent of the beginning
teachers planned to continue their educatiom. This rate of

return indicates a high interest in professional advancement

and a desire to offer better service.5

2 Research Division, "First Year ‘weachers in 1954-55",
in National Education Association Research Bulletin, Vol. 34,
issue of tebruary 1956, 47 D.

% Ibid., De 14.
4 ibid., p. 15.

5 Ibid., p. 16.
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4, Proportion of teachers becoming involved in com-
munity affairs was small.

5, almost two-thirds of all beginning teachers were
not registered to vote.7

6. nine of ten respondents got their first teaching
job either through applying on their own or through help
given by a college placement office.8

7. 'the amount of supervisory help varied.g

8. the amount of help from fellow Teachers was
greatolo

9, much help was needed in many areas. ( 1) Under-
standing the goals of the school, 2) developing better per-
sonality qualities as a teacher, 3) voice, 4) poise, 5) emo-
tiopal control, 6) understanding and using special school
services, 7) keeping and making out official reports,
8) understanding and using courses of study and curriculum

guides, 9) making effective use of community resources,

10) handling discipline problems, 11) planning for and

6 N.E.A., Research sulletin, Op. vit., p. 26.
7 1bid., p. 28.
8 Ibid., p. 30.
9 Ibid., p. 33.
10 ibid., p. 34.
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working with gifted and retarded punils, and 12) getting
acquainted with the community philosophy.)ll

10. No serious conflicts in educational philosoPhy.lz

b) The Teacher.,-~ A bulletinls of the National Com-

mission of Teacher Education and Professional Standards
defines a teacher as:

(c..) @ll persons professionally engeaged ‘in
educational services in any institution such as a
school, college, university, educational association,
or government agency

and states that teachers and the profession must self-
evaluate and cause the profession to grcw.l4

The teacher appears to be all things to all people

with the result that the teacher must be of high integrity,
sensitive to children, and professionally educated to per-
form the teaching function. The dimensions of relevance of
knowledge have expanded as have the means of acquiring know=-

ledge and understanding. Instructional techniques, materials,

and buildings have changed radically. The elementary school

11 N.E.A. Hesearch Bulletin, Op. Cit., p. 34-36.
12 ibid., pe 37.

13 Nationel Commission of Teacher Education and
Professional Standards, Lhisg is TEPS, Washington, D.C.,
N.E.A., (no date), (Printers' Code: GAP-9/60-25m).

14 Ibigd.
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lays the foundation for future understandings and education
of the pupils.l5

Definitions of a teacher are offered by Redden and
Ryan:l6 ?(,..) one who has a measure of authority over know-
ledge, attitudes, and ideals consonant with their true
nature and ultimate end™; and Bruner:l7 "the immediate
personal symbol of the education process”, These authors
point out that the teacher must know methods end be the
dynamic force in the process of education, must inject the
human elements into the teacher-learning situation, and is
a model and image. O*Dowd and Beardslee18 report concern-
ing the imege held by the population in gemeral and by the
students as do Belok and Dowling.l9 The teacher must serve
as the tool and education should serve as the means of

training well-balanced citizens for a democracy. The course

15 Bducational Policies Commission, Contemporary

Issues in Elementary Education, Washington, NEA, 1960,
P ° 10-140

16 John D. Redden and Francis A, Ryan, A Catholie

Philosophy of Education, Milwaukee, Bruce Publishing Company,
1956, p. 286-289.

17 Jerome S. Bruner, The Process of Education,
Cambridge, Harvard University Press, 1960, p. 90.

18 Donald D, 0'Dowd and David C., Beardslee, "The

Student Image of the School Teacher™, in Phi Delta Kappan,
Vol. 42, No. 6, issue of March 1961, p., 250-254.

19 Michael Belok and Fred vowling, "The Teacher
Image and the Teacher Shortage™, in Phi Delte Kappan, Vol.42,
No. 6, issue of March 1961, p. 255-256,
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material must be structured in that the teacher must help
the student to understand how things are related and through
this to contribute to the emotional and social development
of the child., The teacher must teach with scrupulous

20 that the teacher

intellectual honesty. Bruner reports
must be the sole and final arbiter of how to present a

given subject and what devices to use. The implication of
this position is that every effort should be made to educate
the teacher to a deep knowledge of his subject that he may
do as good a job as is possible,

Mzyer :L'eportszl traits of a superior teacher as res-
pect for personality, community mindedness, rational be-
havior, skill in operation, increasing knowledge, skill in
mediating knowledge, friendliness with children, understanding
children, social understanding and behavior, good citizen-
ship in the school and society, skill in evaluation, faith
in the worth of teaching, sympathy, personal eppearance,
address, sincerety, optimism, enthusiasm, scholarship,
physical vitality, fairness, and reserve and dignity. He
must be compassionate, knows individual development is most

important, has faith in his subject, and his enthusiasm

20 Brumer, Op. Cit., p. 1-16.

. 21 Frederick Mayer, A History of Educational Thought,
Columbus, Ohio, Charles E. Merrill Books, Inc., 1960,
p. 374-378.
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radiates. A superior teacher relates his subject to our

contemporary civilization. The task of the teacher is that
he must communicate ideas, be a representative of a creative
way of life, a symbol of peace and serenity, the guardian of

civilization, and the protector of progress.

Goul writes about evaluation of teachers.

b2 .
24 writes

Stinnettzs writes about qualified teachers. Carr
about competent teachers. The three call for the vest tea-
chers possible: broadly educated, devoted comservators of
our culture, equipped with a usable understanding of human
growth and development, familiar with principles of
learning, resourceful, and adept in the skills of teaching.

25

Morgan reports that teachers must keep faith with their

calling in that they must be adequately prepared.

26

Dewey =~ wrote about motivation, growth, guidance,

teacher planning, presentetion, interaction, use of facts,

22 Samuel B, Gould, "The Teacher's Impact on the
Curriculum™, in School and Society, Vol. 88, issue of April
1960, p. 175,

23 T.M. Stinnett, “Competent ‘i'eachers for America’s
Schools: Lay-Professional Action Programs to Secure and
Retain Qualified ‘leachers™, in Report of the Albany Confer-
ence, Naticnal Commission of ‘l'eacher Education and Profes-
sional Standards, NEA, Vashington, D.C., 1954, p. 3.

24 William G. Carr, "Devouring the Seed Coran"™,
ibid., p. 12-14.

25 Joy Elmer Morgan, "The School That Built a Nation",
lbid., p. 38-39.

26 John Dewey, Democracy and kducation, New York,
The Mecmillan Co., 1916, p. 4-7, 85, 166, 188, 277,
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proper use of body and mind, and experience of the child.
Maritain®! wrote that the task of the teacher is to liberate
the good energies, to encourage. The real art of teaching
is to make the child heedful of his own resources and poten-
tialities for the beauty of well being. The teacher must be
concerned with discerning and seeing, with getting vision
rather than collecting facts and opinions, The hands and
mind must work together; a great stress is laid upon work
in connection with learning. #&ducation and teaching must
start with experience. Teaching must liberate intelligence
instead of burdening it. Teaching must result in the
freeing of the mind tarough the mastery of reason over
things learned. Counts®® writes about the power of the
teacher, creene®® states the task of the teacher is to
educate human beings. Pope Pius X130 writes that good

schools are the result of good teachers.

27 Jacques Maritain, Education at the CUrossroads, New
Haven, Conn., Yale University Press, 1943, p. 36-39, 43-50,

cited in Joe Park, (ed.), Selected Readings in the Philosophy
of Education, New York, The Macemillan Co., 1958, p. 346-3595.

28 George Counts, Dare the School Build a New Social
Order, New York, The Jchn Day Co., 1932, p. 27-30, in Park,
Ibid., p. 143-145.

29 Theodore Greene, Liberzl Education Reconsidered,
Cambridge, Mass., Harvard University Press, 1953, p. 24-25,
in Park, Ibid., p. 195-210.

30 Pope Pius XI, Encyclical Letter, Divini Illjus
Magistri, New York, The American Press, 1936, p. 2-35, in
Park, 1lbid., p. 300-332.
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The teacher must be ever aware of human variability

and learning. The teacher and teaching must not be an im-

31 k32

Denemar, discusses

o4

position to the learner and learning.
human variability and learning. Sarason33 and Alpert
discuss anxiety and motivation. Thelen.‘rs5 writes about group
relationships, and Lippitt56 writes about the learner and

classroom groupSe Taylor37 writes about creativity. The

teacher must be ever aware of these traits., Cummin5358
found that the knowledge alone of the facts and results

obtained in the pre-service classroom do not make the tea-

cher successful, The teaching efficiency in the classroom

31 Walter B Waetjen, (ed.), Humen Variability and
Learning, Wwashington, V.C., Association for Supervision and
Curriculum Development, N.E.A., 1961, p. v-vii.

32 George W. Denemark, "Human Variability and
Learning™, 1bid., p. 1-13.

33 Seymour B. Sarason, "Anxiety and Learning" Ibigd.,
p. 14-23,

34 Richard Alpert, "The Shaping of Motives for
Learning", 1bid., p. 24-40.

35 Herbert Thelen, "The Group Contributes to the
Individual®™, Ibid., p. 41-49.

36 Ronald Lippitt, "The Learner and the Classroom
Group®", l1lbid., p. S50-61.

37 Calvin W. Taylor,"Creativity and Learning™", 1Ibid.,
p. 62“79.

38 Ralph W. Cummings, An Analysis of Certain Selected
Factors Characteristic of Students Who Succeeded in Teacher
Education at Ball State Teachers College, unpublished Doctor's
thesis presented to Indiana University, 1955, reported in
Studies in Education, School of Education, indiana University,
1956, p. 79-84,
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can be measured only by the work done in the classroom.
Beaty39 reports about teacher-pupil planning: complex group
skills must be taught, learned, and practiced.

The teacher must evaluate the pupil's progress.
Thelen%C writes about marks. Marks signify two things that
cannot be measured together. They try to measure the pupil's
standing, judged against standards we have assumed; and they
try to measure what the child has done compared with what he
might be capable of doing. Children are going to have to
manage others; interpret the world around them; make disco-
veries; ferret out facts; and persuade, promote, criticize,
analyze, guide, console, and teach., The teacher must eva-
luate as this takes place or unfolds before him and must
concentrate on doing something for the student. Alexander
states that the teacher education institution must give some
experience to the teaching candidate in the area of

evaluation,

39 Betty Beaty, Use of Group Process in Teacher-Pupil
Plapning of the Day's Activities in Grades One, ee ,and
Five, unpublished Doctor's thesis, presented to Indiana
University, 1955, Op. Cit., p. 27-32.

40 Herbert A. Thelen, "The Triumph of 'Achievemen t!
Over Inquiry in Bducation™, in Elementary School Journal,
Vol, 60, issue of January 1960, p. 190-197.

4] William M. Alexander, "Reporting to Parents--Why?
How?", in NEA Journal, Vol. 48, issue of December 1959,
Pe 15-18.
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¢) The Freparation of ‘leachers.- Much has been
written concerning the preparation of teachers as to the
amount of general education and professional education that
should be offered and required. The raising of standards

42

will increase professional competence. The level of pre-

paration of elementary teachers has increased so that more

professional and general education are required.45

‘Teachers
must be better educated. Teaching is a science and an art.
Teacher education is usually in specialized subject matter

and professional education. Content from the field of educa-
tion is combined with content from other fields in the art of
teaching. All content used must be considered as professional.

A very strong liberal arts foundation seems to be requisite

along with a very strong professional foundation. Whaley,44

42 Nationzl Commission on Teacher Education and Pro-
fessional Stendards, Milestones in Professional Standards
Movements, 1946, NEA, Washington, D.C., (four page leaflet).

43 Educational Policies Commission, Op. Cit., p. 27.
44 R.,M. Whaley, "The Future--In Our Hands", in The

Journal of Teacher Education, Vol. 11, December 1860, p.
553-557.
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G-rinnell,45 Page,46 Haskew,47 Vander Werf,48 Strider,4g

52 and Cook55 write about the

Van Dusen,so Barnes,sl Bean,
need of having strong liberal arts and professional educa-
tiones The gemneral education program should be the same as

for all other educated persons. Kline54 states that a well

45 John B. Grinnell, "The Teacher Education for the
Sixties", in Illinois Educatlon, Vol. 49, April 1960, p. 341-
344,

46 Ralph E.Page, "A Liberal Arts Dean Looks at Cer-
tain Perennial Problems of Teacher Education™, in Report of
Study Groups, 1960, Regional TEPS Conferences, The Education
of Teachers: Considerations in Planning Institutional
Programs, TEPS, NEA, Washington, D.C., p. 39-43.

47 L.D, Haskew, "Planning Institutional Programs",
Ibid., p. 44-47,

48 Lester S. Vander Werf, "4 Single Profession for
All Teachers™, Ibid., p. 48-49.

49 Robert E.L. Strider, "All Things to Peaceful
Counsels", Ibid., ps 50-53.

50 A.C. Van Dusen, "New Elements in Teacher Educa-
tion", in The Journal of Teacher Education, Vol. 11, March
1860, p. 1035-106.

51 Donald Barmes, "Changing Emphasis in Teacher Edu-
cation™, in The Journpal of Teacher Education, Vol. 11,
September 1960, p. 343-9544,

52 John E. Bean, "Arithmetical Understandings of
Elementary-School Teachers®™, in The Elementary School Journal,
Vol. 49, May 1959, p. 447-450.

53 Walter W. Cook, "Why Train Tbachers", in The
Journal of Teacher Educatlon Vol. 9, September 1958,
Po 235=234,

54 Clarice Kline, "Possible Fruits of the Cooperative
Approach to Strengthening Teacher Education", NEA Journal,
Vol. 47, issue of April 1959, p. 29-31.
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prepared teacher must know more and more subject matter of
meny kinds and also how to transform it into meaningful
experiences.,

Mead55 presents a case for a sirong professional
program. Teachers must keep up with the rapid change
affecting education today. Zirbe356 writes that students
must be provided with a base for liberal learning, for
scholarship, citizenship, an abiding interest in humen affairs,

S7 writes

and must have direct concrete experiences, Hoover
that a student must be taught to assume responsibility in
directing his own learning, end be encouraged to bring his
creativity amnd originality to bear upon the solution of a
real problem. The effectiveness of a teacher is determined
many times by the professional manner ir which the subject

matter and the students are considered and handled. Schwa.mm58

considers the importance of voice in teaching. Betts59

55 Margaret Mead, "Why is Education Obsolete?", in
Harvard Business Review, Vol., 36, November-pDecember 1958,
pPe. 23-30.

56 Laura Zirbes, "What Should We Know About Learning?®,
in Childhood Education, Vol. 36, December 1959, D. 153-157.

57 Kenneth H. Hoover, "Learning Through Teacher-
Planned Activities™, in The Journal of Teacher Educationm,
Vol. 11, March 1960, pe. 50-54.

58 Gustave Schwamm, "The Teacher's Voice™, in Quar-
terly Journal of Speech, Vol. 31, December 1945, Dp. 488-489,

59 Emmet A. Betts, "Reading is Thinking", in The
Reading Teacher; Vol. 12, February 1959, p. 1l-4.
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states that one of the earmarks of a competent teacher is
the ability to plan for insuring the necessary conditions of
learning. Sternigeo reminds that competent teachers do
professional reading.

Woodring61 insists that every teacher should have a
clear view of what he is trying to accomplish and of how
his aizs are related to basic problems of reality, truth,
and value. The philosophic issues in education are impor-
tant. Students must know the difference between aimless
mental activity and orderly thought.

d) Traits and GQualities.- The Thirty-Ninth Yearbook
of the 2Association for Student Teachingsg presented many
traits and qualities considered requisite for effective tea-
ching. The evaluation of teachers and teaching wes also
suggested by the competency approach., A good teacher has
been defined as behaving in certain ways: "The listing of
competencies represents agreements that these are the ways

w63

that teachers should behave. "The professional program

60 John Sternig, "I Never Have Time to Read”, in The
National Elementary Principal, Vol. 38, October 1958, p.l2-13.

61 Paul Woodring, "The Decline of Educational Philo-
sophy™, in Phi Delta Kappan, Vol. 40, October 1956, pe 6-10.

62 The Association for Student Teaching, Evaluating
Student Teaching, Thirty-Ninth Yearbook, Cedar Falls, lowa,
State Teachers College, 1960, Xv-288 D.

63 Ibid., p. 167.
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is a series of experiences chosen to further student teacher

growth in the areas of teaching that lead him on to an aware-

ness of the teacher's role

P64 Teaching competencies are

listed under several abilities required of teachers in the

following roles:

1.
2o
Se
4,
Se
6.

tturtis and

65

Director of Learning
Counselor apd Guidance Vorker
Mediator of the Culture
Member of the Staff

Liaison with the Community
Member of the Profession.

Andrews supply a list.66 They call the competen-

cies teacher responsibilities and they closely resemble the

above list:

1.

2o
3o
4,
Se

6.
7.

Pupil growth in the educationsl program
4, Classroom program
B. Extraclass program

Pupil guidance and counseling
Intrafaculty activities
Administrative relationships
Parent relationships

Community relationships

Professional self-growth.

64
65

66

The Association for Student Teaching,Op.Cit.,p. 168.
toid., p. S1l.

Dwight K. Curtis and Leonard 0. Andrews, Guiding

Your Student Teacher, Englewood Cliffs, N.J., Prentice-Hall,
1954, p. 1l.
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Barry67 sets forth many qualities essential to teacher

compe tence:
1. High degree of intelligence
2. Capacity for vigorous actica

3, Social consciousness: the result of home,
books, schooling, community, economic factors,
and travel

4, Knowledge of subject matter

5. Capacity to get along with children and
adults.

Grirrith®8 tells of three general types of teachers:

1) custodian; 2) imnstructors; subject matter purveyors, and,
3) those teachers who inflame the mind and stir up the
imagination--who, in a split second of time, open an in-
sight to the full view of the student so that, no matter how
long he lives, he can never forget that moment. The tea-
cher must go beyond his materials. QuiggleGg reported that

a teacher must function as a catalyst with the responsibility
to bring all available resources into the solution of

problems, New teachers should be aware of the new ideas

67 Franklyn S. Barry, "Selecting a Successful
Teacher", in The School Executive, Vol. 78, issue of July
1959, p. 21-23.

68 Llewellyn O. Griffith, "The Human Comedy and
Bducation", in Educational Horizons, Vol. 38, issue of
Summer 1960, p. 240-244.,

69 Robert H, Quiggle, "My Changing Concept of Leader-
ship in Education™, in The Bulletin of the National Associa-
tion of Secondary-School Principals, Vol. 45, February 1959,
Pe. S5=9.
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of teaching and be able to use them; this is an indication
of competency.

Rhodes and Peckham70 wrote about the evaluations of
beginning teachers., They found that the three most desirable
items under personal gqualities were: 1) emotionally poised;
2) health and vitelity; and, 3) enthusiasm and forcefulness.
In professional competence, the three highest items were:

1) ability to plan and motivate lessons; 2) development of
pupil morale; and, 3) knowledge of basic skills and attention
to individual differences. Checklists were presented. One
list had the personal gqualities of 1) appearance, 2) tact,

3) enthusiasm, 4) forcefulness, 5) voice, 6) vocabulary,

7) cultural background, 8) emotionally poised, and 9) health
and vitality. Another checklist had the professional compe-
tencies of 1) knowledge of subject matter, 2) versatility in
presenting subject matter, 3) use of modern and approved
methods, 4) knowledge of pupil morale, 5) leadership quali-
ties, 6) creativity in teaching, 7) quality of pupil progress,
8) ability to plan and motivate lessons, 9) attention to
individual differences, 10) management of classroom environ-

ment, and 11) routine duties.

70 kred G. Rhodes and Dorothy R. Peckham, "Evalua-
tions of Beginning ‘teachers: Pointers and Opinions™, in The
Journal of Tescher #ducation, Vol. 11, March 1960, p. 50-54.
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Good teaching involves much more than the mere
techniques and procedures for carrying through
planned teaching activities. In fact these
technical aspects of teaching could probably be
developed to vhe point of perfection, and yet
many of the major goals of educational growth for
children be absent. It has been said that the most
effective methods and techniques of teaching are
closely related to the teacher as a person, and
that he is his best method.

It is evident that a true evaluation of the self
is the most difficult area of all evaluation, being
not only a threat, but also involving much of the
intangible. (...} Bvaluation of the self, as a
person, and as a teacher, must be honestly and syste-
matically approached if the maximum professional
growth as a teacher is to take place.?l

e} Periodical Summary.~ In summary, this review of
the periodical literature in support of the items on the
ins truments, consisted of three major divisions: 1) the
teacher, 2) the preparation of teachers, and 3) traits and
qualities considered requisite for effective teaching.

The teacher znd educating the teacher comnsists of
many things. This review has shown the nature expected of
the professional teacher and what the preparing institution
must do to assure its product to be acceptable as a profes-
sional teacher. The teacher education institution is chal-
lenged to teach that which may appear trite, obvious, and
repetitious; but to the inexperienced beginner, who is
searching for something to attach to, those things may be

just the practieal things wanted to start on the path to

71 The Association for Student ‘teaching, Op. Cit.,
p. 171,

56
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CONSTRUCTION OF THE INSTRUMENTS

Good teaching involves much more than the mere
techniques and procedures for carrying through
planned teaching activities. In fact these
technicel aspects of teaching could probably be
developed to the point of perfection, and yet
many of the major goals of educational growth for
children be absent. It has been said that the most
effective methods and techniques of teaching are
closely related to the teacher as a person, and
that he is his best method.

sue evaluation of the self
. > all evaluation, being
not only, : ' volving much of the

i . : B the self, as a

summary, this review of
frt of the items on the
ins truments, ccN ¥ major divisions: 1) the
teacher, 2) the preparation of teachers, and 3) traits and
gualities considered requisite for effective teaching.

The teacher and educating the teacher consists of
many things. This review has shown the nature expected of
the professional teacher and what the preparing institution
must 4o to assure its product to be acceptable as a profes-
sional teacher., The teacher education institution is chal-
lenged'to teach that which may appear trite, obvious, and
repetitious; but to the inexperienced beginner, who is

searching for something to attach to, those things may be

just the practieal things wanted to start omn the path to

71 The Association for Student ‘teaching, Op. Cit.,
p. 171,
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professional success. The thoughts thet epply to the begin-~
ning teachers here, also epply to the college prafessors.
Chapter four will reveal that the gradustes, too, had these
thoughts for their dollege professors.

The beginning and end products of teacher education
are people--individuals who achieve as educators chiefly
because of being the persons they are. Teacher education
must be for affecting people. ‘L‘he teacher must have ability
to acquire and comtrol knowledge with the control of know-
ledge being the appropriate use of it in varied situations.
The "why"™ of student behavior must be understood that indivi-
dual differences can be assessed. ‘rhe teacher vreparation
must provide for a wide range of activities for developing
special competencies and giftedness of varied types. Practi-
tioners must be ready to practice according to the high stan-
dards that have been estsblished, The teacher has a personal
commitment to understand and use the significance of his role
as an educator. The gifted teacher is usually a richly
living, broadly informed person who will expose his students
to intriguing new worlds. The teacher must seize teaching
opportunities when they arise. The teacher must have zeal,
fervor, and an intense interest in both subject matter and
human beings. The teacher must motivate., He must read
widely, study his field, have excellent health, and have
tolerance and respect for the dignity of all mankind. The
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teacher must be skilled in the transmission to the student of
all things requisite. He must have the knowhow; this is
acquired through education; through understanding of the
learning process; through the quality of the education in
depth of subject matter and professional aspects, The tea-
cher must develop the art of teaching. The purpose of the
curriculum in teacher education is to prepare competent

teachers,
3¢ Two Instruments.

‘'he methcds of investigation, the review of the 1li-
terature, and the items to be included indicated that two
instruments had to be constructed: one instrument was to be
for the teachers and the second instrument was to be for the
employing principals, The two instruments had forty-one items
in common, but some of the items on the teachers®' guide were

not pertinent to the employing principals and therefore were
not included in that instrument. A few items were pertinent
only to the employing principals and therefore only appeared
in that instrument,

The interview guides were revised many times through
discussions with the head of the department of elementary
education at North Park College and after trial interviews
with teacher and administrator friends of the writer. It
was felt that the items in the instruments as finally deter-

mined would receive the studied opinions of the graduates
and their employing principals. 4 majority of the items were



CONSTRUCTION OF THE INSTRUMENTS 59

concerned with the attitudes, opinions, and judgements of
the respondents concerning the teacher education program.

The Teachers' Interview Guide Schedule,72 the instru-
ment, in final form included the following divisions:

A. General Background Information

B. Coxmunity Activities

C. Professional Growth

D. General Education Courses (at college)

B, Professional Education Courses (at college)

F, Student Teaching

G+ General Experiences: College Years

H, Professional Experiences

I. Professional Traits or Qualities (on the job)

Je Summary (narrative answers)

The Principals' Interview Guide,73

the instrument,
in final form included the following divisions:

A. General Background Information

Be. Traits or Qualities (of the teacher)

C. Summary (rarrative answers)

It was believed that recent graduates experiencing

the demands of their teaching positions may have valuable

insights to contribute to this type of study. The pcssibilities

72 Appendix 1, p. 195.
73 Appendix 2, Pe 203.
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cf the values to be received through the interview guides
were ever in mind as the items were constructed. The
majority of the items were constructed to elicit subjective
ratings or judgements. The appraisal of the graduate in
terms of preparation can contribute knowledge of many phases
of the teacher education program and may help to establish
a basis upon which to re-evaluate the program. There are
meny possible teaching situations for any given teacher,
There are many types of responses to any given situation.
To determine the situations in which the graduates were en-
ployed and the preparation for those situations was a prime
purpose for the items as formulated.

The discussion that follows concerns the Teachers®

Interview Guide Schedule.
4, Teachers'! Interview Guide Schedule,

The teachers' interview guide schedule consisted of
ten main sections.

a) General Background Information.- The purpose of
the General Background Information was to determine general
information concerning the graduate and teaching conditions
among the several teaching graduates. Those items could not
be well placed into any other section of the guide. The
items' answers were essential to the understanding of the

answers later received in the guide, The writer was interested
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in any relationships indicated among the several items and
tried to cover all possible fields. Preparation facets were
included in the general information. Was the minor field
of preparation wortawhile for public elementary school
teaching? Where was the graduate teaching and what was the
socio-economic situation? Tid the college prepare for the
type of position the graduate held? Did the college assist
the graduate to get the position best suited for the
education of the graduate®

b} The Community sctivities.- The Community Activi-
ties section was expected to reveal if the community would
encourage the activity and if the graduate would seek the
activitys

¢) The Professional urowth.- The Professional Growth
section was expected to reveal in what manner, if at all,
there was any professional growth. Professional growth
covered many possibilities. ‘Whe school district may have
provided for the growth, the graduate may have been near a
place where advanced professional growth was possible through
academic undertakings, and the teacher may have had plans
for future study. A determination to be made was if the
graduate cared to seek further professional study and growth,
especially if the school district of employment had placed
the teacher into a situation where the teacher's preparation

may not have been adeguate.
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d) The ueneral Education Courses.- The General
Education Courses section was expected to be an evaluation of
the general education courses as offered by the college and
received by the graduates in light of the experiences the
graduates had while on the job teaching., Did the genereal
education courses meet the needs of the graduates now tea-
ching? A breakdown of the courses into the most valuable
and the least valuable was desired., This would give the
college a starting point from which to work and further eva-
luate internally, if it were found necessary. This section
would also give the college an opportunity to evaluate the
minors the graduates had pursued while =2t college and to
determine if such a program were justified., Through this
section an attempt was to be made to determine what meade
the courses valuable or not valuable,

e} The Professional Education Courses.- The Profes-
sional Education Courses section wes an evaluation of the
professional education courses offered in light of the needs
as found by the graduates in on-the-job teaching. Did the
graduates receive acceptable professional education through
these courses to enable the graduates to teach in an accept-
able manner as expected by their employing principals?

These courses were the professional core courses offered by
the college and almost all of the courses are required of

the students enrolled in the elementary education division.
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Since most of the courses were on the programs of almost all
of the graduates, it was possible to have a rating scale for
the first time in the interview guide. ‘he rating scale

74 of the courses: a value

involved a qualitative description
judgement was placed on the professional courses offered.

A four point rating scale was used so that the numbers on

the scale represented the values of: 1l1l-much, 2-median,
3-1little, and 4-none. for example, each teacher reflected
upon each professional course and placed a value upon 1t as
it applied to her teaching. It was recognized that the
values could not be perfectly in keeping with each respon-
dent's value system but the interview technique employed
would help to compensate for any discrepancy.

f) The Student Teaching.- The Student Teaching
section was an evaluation of the student teaching experiences
of the graduate. All the students were required to do stu=-
dent teaching and it was possible to employ a rating scale.
The numbers on the rating scale represented the values of:
l-much, 2-median, 3-little, and 4-none., Whenever a rating
scale was used in the guides it was recognized that the

values as indicated on the printed page could not be per-

fectly in keeping with each respondent's value system but

74 John W, Best, Research in Education, Englewood-
Cliffs, N.J., Prentice-Hall, 1959, p. 164-165.
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the interview technique employed would help to compensate
for any discrepancy, The.items used in this section were
included only after extensive conferences with the director
of the division of elementary education at the college and
with friends of the writer who were recent college graduates
but who were not graduates of North Park College. 1t wes
believed that the items included in the guide were basic to
the student teaching experiencess

g) The General Experiences: College rears.- The
items in the General Experiences: College Years section was
an attempt to evaluate many general phases of the college
progrem not included in the specific academic program. It
was believed that these phases of the college program would
have a close bearing on the college student and the resulting
type of graduaste. <the attitude of the college student in the
general college surroundings would have an effect on the
college student.

h) The Professional Experiences.- The Professional
Bxperiences section with its essay type answers was intended
to get a general reaction before answering the next section.

i) The Professional Traits or Qualities.- The Pro-
fessional Traits or Qualities section called for critical
self-evaluation by the respondent teacher, in light of the
education received at Horth Park College, of certain

selected attributes and factors which were thought to be
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basic to successful teaching. This section called for

value judgements of a nature more critical than any previous
section. & rating scale of six points was used with the
values of: l-strength, 2-satisfactory, 3-not applicable,
4-1little difficulty, S-some difficulty, and 6-great
difficulty. =ach teacher used the scale .to self-evaluate
her professional application of each item in the list. for
example, the teacher considered her professional use of
visual aids as 1) a strength, 2) satisfactory, 3) not appli-
cable, 4) a little difficulty, 5) some difficulty, or 6) a
great difficulty. DBecause of the great stress placed upon
this section, the scale was divided into strengths and wegk-
nesses divided by the number 3-not applicable. The number
3-not applicable was placed in the scale to divide the
strengtns and weaknesses in the expectation of reducing the
possible error of central tendency of choice; it was further
hoped that more thought would be given to the selection of a
number on the rating scale throughn this mesnipulation.

j)} The Summary.- The Summary section, containing
three questions, was intended to be a section to give the
respondents an opportunity to include thoughts or value
judgements that the respondent would deem important that
may not have been covered in the previous sections of the

guide. The respondent's thinking was directed toward 1) the
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experiences, 2) strengths, and 3) weaknesses offered or
encountered at North Park College.
The discussion that follows concerns the Principals’

Interview Guide.
5, Principals' Interview Guide.

The Principals' Interview Guide consisted of three
main sections,

a) General informstion.- The purpose of the General
Information section was to get selected information concern-
ing the school teaching situation that could be best acquired
from the principal.

b) The Traits or Qualities.- The Traits or Qualities
section listed traits or qualities that should be considered
important in educational work., Forty-one items were dupli-
cates of the professiomal traits or qualities of the Tea-
chers' Interview Guide Schedule. The other items were a
condensation of items from other sections of the teachers'
guide that would call for only a general response from the
principal; they were 1) interest and participation in profes-
sional organizations for teachers; 2) interest in continuing
his a) general education, b) subject matter education, and
¢c) professional education; 3) conformity to community mores;
4) working effectively in the community as a local citizen;

5) extra-curricular activities; 6) reaction to community
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1iving conditions; 7) personal recreational activities; and,
8) adherence to a professional code of ethics., The rating
scale used was the same as for the traits and qualities sec-
tion of tke teachers' guide, By using the same scale, a
direct comparison was made of the responses of the principals
and teachers; this comparison is shown in Chapter five. A
six point rating scale was used and was designed to reduce
the possibility of the error of central tendency. It was
hoped, also, that more thought would be given to the selec-
tion of a number on the rating scale through this manipulation.
c) the Summary.- The Summery Section contained four
questions and was concerned with: 1) the help given a begin-
ning teacher; 2) the attitudes displayed by the North Park
College graduate; 3) what the principal liked best about the
graduate; and, 4) if there were any suggestions for the
improvement of the elementary teachers' program at North

Park College.
6. Chepter Summary.

A periodical review for item support, the two
instruments' major divisions and purposes, and rating scales
were presented.

The next chapter is concerned with the responses of

the teaching graduates.



CHEAPTER IV
RESPONSES OF THE TEACHING GRADUATES
l., Introduction.

This chapter is concerned with the responses of the
teaching graduates of North Park College as revealed through
the answers given to the items on the Teachers' Interview
Guide Schedule and is divided into sections in accordance
with the sections of the guide. Each section of the chapter
offers information believed to be distinet from that of the
other sections. The first responses are to the general back-
grourd information necessary for the study and information
that could not well be included in any other section of the
chapter. Other sections of the chapter are the community
activities, professional growth, general education courses,
student teaching, general eiperiences during the college
years, professional experiences, professional traits or
qualities, guide summary, and chaptef summary. The data
presented in this chapter are from the responses, and an
attempt is made to interpret the data.

Before presenting the data, it must be noted that an
attempt was made to contact all the full-time teaching
greduates of North Park College. Contact was made with all

th@se teaching graduates with one exception who did not
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answer correspondence, The one exception was not recommended
as a teacher by the college but did find employment as a
teacher without college approval, The principal of this
one graduate was contacted and did reply, and his responses
are included in the chapter concerning the principals' data,
Since this graduate was not considered as a competent tea-
cher by the college her lack of respomses will not be con-
sidered as influencing the responses of the other graduates
considered as cualified by the college.

lhere was a total of twenty-nine graduates teaching
full time who were recommended as qualified teachers by the
college. Of this total, sixteen were graduates of the 1960
class and thirteen were graduates of the 1961 class; this
represents the entire graduating classes in elementary
education for those two years who were teaching full time
and recommended to teach, FPersonal interviews were held
with twenty-four graduates and the other five used the guides
as mailed questionnaires., When the five used the guides as
majiled questionnaires they also received special letters of
instruction concerning the guides and the information re-
quested, The data in this chapter was compiled from the
responses of the twenty-nine graduates to the interview

guides,
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2+ General Background Lnformstion.

The ages and marital status of the graduates are
indicated in Table I, The table shows a high proportion of
the graduates were not married; this proportion being twenty-
four of twenty-nine., ‘he age concentration was twenty-two
to twenty-four years, there being only one graduate not in
this age grouping.

The minor field of preparation of the teachers is
represented in Table II. Art, music, speech, and religion
appear as favorite minors.,

The grades taught by the graduates are shown in
Table II1 on page 73. The table indicates the graduates are
employed to teach at all the grade levels of the elementary
school. The great preponderance of graduates teach at the
primary level of kindergarten through the third grade. The
employmnent at these grade levels assumes great importance
with the information that the graduates did not receive any
specialized primary level education., Nineteen of the twenty-
nine graduates are so employed. The interviews revealed the
graduates felt the professional courses offered at North
Park College were of too general a nature to be of specific
value at these grades, Similar reactions were received from
the teachers employed at the intermediate level of grades

four to six, The graduates felt the courses should have
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Teble I, -
Ages and Marital Status of the Teachers.
N:29

Age Marital Status Number
22 Single 12
22 Married )
23 Single 9
23 Married 1
24 Single 2
24 Married 1l
37 Single 1

71
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Table II o™

Minor Field of Preparation of Teachers.

Minor Field Number of Teachers
N:29

Art
Music
Speech
Religion
English
French

Chemistry

- K M B OO O o

Psychologya

a This teacher had a French minor, too.

72
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Table IIT "Sad

Grades Taught by the Graduates and the Number of ‘'eachers
Teaching Each Grade.

Grades Number of Teachers
N:29
Kindergarten 4
1l 3
2 6
3 6
4 7
S 1
6 1
7-8 1
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been related to the levels of the elementary school: K-3,
4-6, and 7-8. The graduate on the job teaching could see
the value of the courses in relationship to the teaching now
to be done, but this was in retrospect by the teachers and
they found it difficult to reassimilate the thoughts and
apply them specifically to the level and area being taught.
The interviews also revealed the instructors in the liberal
arts courses should relate the material to the elementary
level of education.

Tabie IV on Page 75 shows the class size, the faculty
size, and the number of students in each school where the
graduates taught, The class size was the number of students
in the class of the graduate, The table indicates the class
enrolments for the beginning teachers ranged from a low of
twenty-two in a second grade to a high of thirty-seven in a
third grade. (The kindergartens meet for a half day whereas
the other classes meet for the full school day.) An impli-
cation from the table is that the graduates must be prepared
to teach a class of almost any size, in a school of an enrol-
ment from one hundred sixty-eight to 1,382, and work on a
faculty as small as six members or as large as foriy-seven
members, The table has a further impact in that it reveals
the multitude cf situations in which a new teacher mey find
herself. The college has an immense task to prepare the

students for these various situations and have the graduates
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Table 1V.-

75

trade ‘raught; Class, Faculty, and School Sizes in Schools
Where Beginning Teachers Taught.

Grade Class faculty Schoel Size
Taught Size Size (Pupils)
K 23 26 809
X 31 17 .600
K 34 29 1008
K 35 22 659
1 24 8 260
1 27 14 393
1 33 27 740
2 22 6 168
2 24 7 225
2 25 18 569
2 26 22 660
2 27 13 356
2 a7 21 553
3 24 23 660
3 24 13 400
3 29 20 562
3 30 16 505
3 32 19 604
3 37 28 750
4 25 13 470
4 28 22 638
4 30 20 654
4 30 19 604
4 31 27 722
4 33 a7 740
4 35 22 659
5 28 47 1382
6 27 16 485
7-8 33 34 780
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do an acceptable and satisfactory teaching jobs The table
further brings out the great number of graduates feaching at
the K-3 level of the elementary school: four kindergarten,
three first grade, six second grade, and six third grade
teachers.

rable V shows the number of minutes in the school
teaching day which does not include the time before school,
after school, or lunch hour time., The times shown are those
minutes when the teacher has the students in her classroom
during the scheduled teaching day. The table shows the
length of the teaching day can vary from a low of 270 minutes
to a high of 390 minutes with the students, It is important
to note the result must be accomplished in the short tea-
ching day as well as in the long teaching day. Table V
indi cates the teachers must be educated to have excellent
teaching planning to make the best use of the time alloted
to them to be with their students. A school day of 300
minutes 1s afforded to sixteen teachers; a day of 330
minutes is had by five teachers; while the other lengths of
days are given to two teachers or one teacher,

Table VI, Page 78, indicates the primary activities
of the beginning teachers during non-class scheduled time.
This non-scheduled time is sometimes referred to as "free"
time, The "free” time is defined as a class period during

which the teacher did not teach a class, Only five teachers
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'.L‘able V o=

Number of kinutes ‘ieachers Have Students in Jlass,
and Number of ‘L'eacners.

Minutes® sumber of ‘eachers
270 2
285 2
300 16
330 S
350 1
360 2
390 1

a the minutes before school, after school, and
during the lunch hour are not included.



KESPONSES OF THE IEACHING GRADUATES

j'able Vie—-

Activities of Beginning Teachers During Non-Class
Scheduled Time.

Activity? Number of Teachers
N:29

Preparation of
lessons 21

Correcting papers 20

Working on school
records S

Relaxing 5

Getting room in order:
bulletin boards,
windows, etc, S

VWorking on room
projects 4

Discussion of school work
with other teachers, ob-
serving special teachers 4

No non-class time available

W

a These activities were specifically listed
by the teachers but the interviews indicated all
teachers did all things as the particular situation
allowed, with the exception of the two teachers who
indi cated that they had no non-class time available.
This table reflects the foremost activities each
teacher does.

78
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indicated the non-class time was used for relaxing, and two
teachers responded they haed no non-cless time in their daily
schedule., The interviews indicated all teachers did all
things, with the exceptions of two teachers who had no
scheduled non-class time, and that relaxing was very neces-
sary at certain times in the school year such as the approach
of holidays, nearness of vacations, programs, parents' days,
and inclement weather days., The table shows the teachers
use their non-scheduled class time most of ten for prepara-
tion of lessomns and correcting papers. The other teaching
chores occupied the time of the teachers to a lesser extent.
The graduates were asked to indicate the subject
areas they did not teach in their classrooms. The responses
indicated art, music, and physical education were the three
areas that were not taught by the classroom teacher and were
generally taught by a special teacher, Nine teachers d4id
not teach their own art classes and the teachers were in
the second, third, fourth, fifth, sixth, and seventh-eighth
grades with two teachers in the third grade level and three
teachers at the fourth grade level, Music was not taught
by thirteen teachers as follows: first grade-one teacher;
second grade-two teachers; third grade-three teachers; fourth
grade-five teachers; sixth grade-one teacher; and, sevanth-
eighth grade-one teacher. Physical education was not taught

by twelve teachers with a distribution as follows: one
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teacher each in the first, fifth, sixth, and seventh-eighth
grades; two teachers in the second grade; and three teachers
each in the third and fourth grades. This is shown in
Table VII. The same teacher could appear in more than one
category and did., This was possible because teachers often
do not teach more than one subject area; and these subject
areas are taught by specialists. A4 special reference is
made to the listings in ‘rable VIII, Page 82.

Teble VIII amplifies the information contained in
Table VII in that it shows the particular teachers and the
subject areas they do not teachs No pattern is discerned
at any grade level for not teaching any one subject area;
a result to be drawn is that all teachers must be educated
to be able to teach in all areas depending upon the school
district of employment. No graduate should expect to not
teach any one subject. It must be noted fifteen of the
twenty-nine teachers in the study are included in ‘Yable VIII
and of these fifteen teachers, only seven do not teach the
three subjects listed in the table., Eight of the fifteen
teachers do teach at least one of the three subjects listed,
{there are three such teachers), and some of the teachers
teach two of the subjects listed, (there are five such
teachers). By grades, it is noted that all grades are

represented except the kindergarten.
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Table V1II,.-

Subject Areas Not Taught by Classroom Teachers at Different
Grade Levels, and Number of Teachers.

Areas Grade Number of
Levels Teachers®
Art 2 1
3 2
4 3
S5 1
6 1
7-8 1
Music 1 1
2 2
3 3
4 5
5 0
6 1
7-8 1
Physicel 1 1
Education 2 2
3 3
4 3
S5 1
6 1
7-8 1

a The same teacher could appear in each subject
area, This has happened. See Table VIII, Page 82.
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Table VIII,.-
T'eachers by Grade Taught and Subjects Not Taught at That
Grade.
Grade Music Physical Art
Education

1 x
1 x
2 X X
2 X X x
3 X P b:4
3 X X X
3 X X
4 X X X
4 X X X
4 p.d X
4 X
4 X X
5 X p:d
6 X P X
7-8 X X X
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Teble IX shows the grade levels and the number of
teachers at that grade level who are reguired to teach all
the subject areas, There is no pattern derived from the
responses of the graduates except that the kindergarten
teachers must be able to teach all the material of that
level., The fifth, sixth, and seventh-eighth grade teachers
are not represented in this table. ‘the total number of tea-
chers represented in the table is fourteen, of the twenty-
nine in the study. The information in this table, plus the
information from Tebles VII and VIII, indicates the college
must educate the students to be able to teach all the
material to be presented at any one particular grade level.
“he small number of teachers at the fifth through eighth
grade levels makes it impossible to accept those results as
a trend, and they must be included in the findings for the
rest of the teachers,

+the item on the guide concerning how the graduates
ohtained the teaching positions revealed twenty of the
twenty-nine graduates obtained the position by direct appli-
cation. OUf these twenty, six graduates were employed in the
district in which they nhad done their student teaching.
Bight of the graduaﬁes indicated they received their positions
through the initiative of the college, and one graduate got
her position through the efforts of her husband who had pre-

viously received a position in the school distriect and made
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Table lXo had

«rade Levels and the Number of ‘teachers Who Must
l'each All Areas.

Grade Levels Number of Teachers
Kindergarten 4
1 1
2 4
3 3
4 2

Total 14
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an inquiry concerning employment for his wife., During the
interviews different ideas of college help were developed.
All graduates recognized the college sent out the credentials
but some graduates indicated the college was very slow in
doing this function. The college suggested some graduates
communicate with the county superintendent of séhools con-
cerning any school vacancies in a particular county; the
college did not have a list of vacancies availlable the gra-
duates could use or of which they were aware. Some graduates
considered the college helped them somewhat by placing them
into a desirable student teaching situation. The graduates
followed up their student teaching situation in some manner
that resulted in a teaching position in the school district,
Only one graduate felt the college had done enough to assist
in the finding of a desirable teaching position in keeping
with the education received at the college. The graduates
were very concerned about the apparent disregard of the
college sending out credentials to the school district of
prospective employment. One graduate indicated she was hired
without the superintendent receiving any credentials,

The graduates indicated the coilege could have been
helpful in several ways. The employment office could have
had a more complete file of suburben Chicago, Illinois,
school openings and vacancies. The prospective teachers were

nct made aware of the vacancies that the college had
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information about, if the college did have any information.
One graduate believed the college had been of all the help
necessary and could not think of any way in which the college
could have been of more help. ‘Phis graduate indicated the
same concern over the credentials as the other graduates but
did not believe this essential as an answer. Several gra-
duates, (three), believed there should have been some instruc-
tion about the proper procedures of the job application. All
but one graduate believed the college needed an awareness of
the anxiety of the prospective teachers about finding a tea-
ching position and should offer guidance to that ends A very
active placement bureau should be established.

The salaries of the teachers for their first full
academic year 1960-1961 are shown in Table X. The one tea-
cher in the Niles, illinois No. 63 school district receiving
$4,600, had taught part of the previous school year and, as
a result, received $100 more than the other first year tea-

. chers in that district. The range of salaries was from $4,100
to $4,600, and this range was not influenced by the length

of the school year or the length of the school day. The
teacher working the longest school year, (ten months), re-
ceived the least salary, ($4,100), The nine months school
year teachers received salaries of $4,250, $4,300, $4,400,

and $4,50C. The nine and one half month school year salary

was also $4,500 for four school districts and the five
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Saleries of Beginning Teachers, 1560-1961,
by School Districts.
Salary Months in School Number of
(Dollars) School Year District ‘teachers(N:16)
4100 10 dartford, Conn. 1
4250 9 Rudyard, lich. 1
4300 9 Cedar rapids, Iowa 1
4400 S Mkorton Grove, lll.
No. 67 1
4500 9 Niles, Iil.
No. 63 2
4500 9 Norridge, 111.
No. 80 1
4500 9 Columbia Heights,
idinn. 1
4500 9 Rockford, Ill. 1
4500 9% Glenview, Il1l,
No, 34 3
46C0 9 Niles, Ill.
No., 63 1l
4600 9% Morton Grove, Ill.
Ko. 69 1l
4600 9% Lincolnwood, Ili.
No. 74 1
4600 9% Blue Island, Ill.
No. 130 1
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teachers involved. Three school districts had a nine and
one half month school year and paid a salary of $4,600., Each
graduate was well pleased with the starting salary received.

The salaries of the 1961-1962 beginning teachers are
shown in fsble XI. The increase in starting salaries shown
in Table XI over those shown in Table X is a result of the
rising cost of living. ®Tach graduate was well pleased with
the starting salary received.

The length of the school year had no apparent effect
on the amount of salary received by the beginning teachers.
The teachers were pald on an academic school year basis,

| The tables reveal that the Niles, Illinois school
district has employed a total of nine of the twenty-nine
graduates; and the Glenview, Illinois school district has
employed six of the twenty-nine graduates, The interviews
did not reveal any particular reason for this mode of employ-
ment other than the graduates are very well pleased to be
employed by the school districts and feel the school dis-
tricts are a wonderful place in which to work., The amount
of salary was comparable to other school districts, and the
length of the school year was not considered when seeking
employment.

All but six graduates were very satisfied with their
positions. Two each were well satisfied, had some dissatis-

faction, or were very dissatisfied., Reference is to Table ZXII.



RESPONSES OF THE TEACHING GRADUATES 89

Salaries of Beginning Teachers, 1961-1962,
by School Districts

Salary Months in School Number of
(Dollars) School Year District Teachers(N:13)
4400 9 Princeton, 111, 1
4400 9% Manchester, Conn. 1
4750 9 Niles 48, 111,
No. 63 6
4750 9% Glenview, Ill.
No., 34 3
4800 10 Columbus, Chio 1
5000 o% Stone Park, Ill, 1
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Table XI1,-

Relationship by Teachers of Plans to irewurn to Present Posi-
tion and Plans to biake Teaching a Life Professiom.

Teacher Return Life's Profes-
Reply sion wxeply
1 No Yes
2 No Uncertain
3 Yes No
4 Yes No
S5 Yes Uncertaln
6 Yes Yes
7 Yes No
8 Yes Yes
9 Yes Yes
10 Yes Uncertain
11 No No
12 Yes Yes
13 No No
14 Yes Yes
15 Yes Yes
15 Yes Yes
17 Yes Yes
18 Yes No
19 No Uncertain
20 Yes Yes
21 Yes Yes
22 Yes Yes
23 Yes Yes
24 Yes Uncertain
25 Yes Yes
26 No No
27 Yes Yes
28 Yes Uncertain

29 Yes Yes
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A total of six graduates did nct plan to stay in their tea-
ching position for a second yesr, but only one of the six was
changing due to difficulties. The one teacher was very dis-
satisfied as she believed the administration did not give
her sufficient support in her work and she needed more assis-
tance from the administration. She claimed she had a very
difficult position due to discipline and learning problems
and felt she was not adequately prepared to handle such a
position as a beginning teacher. The other five teachers
indicated they would change positions because of marriage,
the spouse was moving to another location, or an opportunity
to teach nearer home.

Table XI1 also shows how many teachers indicated
they would make a career of teaching. The seven responding
in the negative held a reservation of returning to teaching
at some later date; there was an indication of family duties
taking priority over teaching at this time. The six indi-
cating uncertainty felt they must prove themselves adequate
as teachers in their minds before reacning such a decision.
Sixteen graduates indicated they will make a career of the

profession.
3¢ Community Activities.

The Community Activities section of the interview

guide was an attempt to determine the things & teacher does
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in the community to understand the community so as to be
able to do a better teaching job. Twenty-three teachers be-
longed to the parent-teacher association and attended the
meetings regularly; twenty-seven teachers belonged to a
church group; twenty-five teachers were registered to vote.
There were many other activities accounted for in the res-
ponses and among them were service clubs, scout leaders or
youth leaders, fraternal orders, politics, fund drives, conw
cert organizations, social clubs, and civic groups. These
last named activities were engaged in by a few teachers each.,
The main activities of the teachers were the P.T.A. and church
groups.

The teachers engaged in many cultural activities.
Attending concerts was the foremost activity with twenty-five
teachers responding they attended concerts of all kinds:
orchestras, choral groups, and ensembles. The next prominent
activity was attendance at plays with twenty teachers res-
ponding they attended plays. In descending order of activity,
engagenents were visiting museums, art galleries, and exhibits,
listening to fine music on records and radio, watching the
better plays on television, and participating in musical
groups, 4ll teachers indicated they took part in some cul-
tural activities as a participant or as an observer and
spectator. Most of the teachers lived near large metropolitan

centers and could and did attend the cultural events avallable.
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4, Professional Growth.

The section on professional growth was an attempt
to determine the professional growth of the graduates since
their graduation from college., The graduates were now with-
out college vrofessor or academic credit to spur them on to
do things; they were now "on their own™ to do things, to
grow under their own program for growth and not under a pro-
gram set down by others. The education at the college may
be born out by the amount of professional growth the graduates
attempted without it being forced upon them by others. Lltems
were placed in the section called Professional Growth to
determine this attempt at self-growth, and were concerned
with the professional activities of the graduates in their
reading habits, professional organization membership, atten-
dance at meetings, and participation in theé programs of the
professional organizations. What were the plans of the gra-
duate for advanced professional study? What were the extra-
curricular activities at the school, how well prepared was
the teacher for these activities, and what did the teacher
do about the preparation? Some school districts provide for
the professional growth of the teachers by having professional
advancement activities, Some school districts require the
teachers to attend college courses to maintain their re-
employment rights and to retain their place on the salary

schedule,
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To help determine professional reading habits several
items were included in the guide in this vein. One item
related to the professional periodicals the teachers sub-
soribed to revealed that twenty-two teachers received the
state education association jJournals of the state in which
they taught; nine teachers received the National ®mducation
Association Journal; six teachers received the instructor
Periodical; six teachers received the Grade Teacher; and one
teacher received the Elementary Teacher, The state associa-
tion journals and the N#A Jourmal were received as a result
of holding memberships in the organizations. One teacher
did not receive any periodicals, She did not belong to any
association nor did she subseribe to any professional
periodical,

1eble ZUIL indicates the professional periodicals
that were availéﬁie to the teachers but for which they did
not have to subscribe, the schools had these titles available
in the offices or teachers' rooms for the use and reading by
the teachers, or a friend of the teacher had them available
for the teacher., ‘the table reveals the titles that were
available to the teachers and the number of teachers who
had access to the title. ‘'he periodicals Elementary Instruc-
tor and Grade Teacher were avallable to ten teachers each;
the NEA Journal was available to nine teachers; the English

Teacher and Art Irnstructor were accessible for five
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‘i‘able XITII,.-

Professional Periodicals to Which ‘“eachers had Access But
for Which They Did Not Subseribe, and the Number of
Teachers for Each Title.

Professional Periodicalsa Number of
Teachers
Elementary Instructor 10
Grade ‘Yeacher 10
NEA Journal 9

English Teacher
Art Instructor

Parent leacher Association
1l1linois Education Asscciation
Journal

Arts and Crafts
Language Arts

mathematics Forum
Connecticut Bducation issociation

Schocl Health

Safety Education
Arithmetic Teacher

Iowa tducation 4association
¥idland Schools

Saturday keview

HERMHERE P I & i 0o

a Four teachers indicated that no periodical was
available to them other than the perioaicals they per-
sonally received.

95
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teachers each; the Parent Teacher issociation and Illinois
bducation association Journal were available for four teachers
each; Arts and Crafts and Language Arts were available to
three teachers each; the Mathematics Forum and Connecticut
Education Association Journal were available to two teachers
each; and School Health, Safety Education, Arithmetic
Teacher, Towa Education Association Journsl, Midland Schools,
and the Saturday Review were availaﬁle to one teacher each.,
Four teachers indicated in the response to the guide there
were no professional periodicals available to them other
tnan the vperiodicals they received personally.

4Another item in the guide was to attempt to deter-
mine which of the periodicals were read., The responses in-
dicated that twenty-five teachers read at least one periodi-
cal every issue; and twenty-five teachers indicated they
found things of value in each issue of each periodical
available to them. However, three teachers indicated they
seldom read a professional periodical even though the periodi-
cals were avallable to them or they subscribed for them; and
one teacher responded that she never read a professional
periodical., (The last indicated teacher claimed she sub-
scribed to one periodical; and she also indicated that no
periodicals were available to her in the school where she
was employed. An investigation by the reporter, and with

the employing principal, revealed that fourteen professional
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titles were available in magazine racks provided for tae
purpose in two teackers' lounge rooms used for lessca prepara-
tion apnd lunches.) It appears that the college has a big
responsibility to educzate the students and teachers-to-be to
realize the value of belonging to professional organizations
and to read the professional periodicals,

lhe items in the interview guides concerning the
books read - professional and non-professional - and tThe
non-professional magazines read and subscribed to revealed
a similar answer as that indicated concerning the professional
magazines read: there was little time for e first year tea-
cher to read books and magazines; much time was occupied with
lesson preparation and teaching well., The books read were
books that were in areas of teaching and offered assistance
in being able to teach better; the purpose of using the books
was more as reference materizl to be able to teach better.
Entire books wefe not necessarily read, but secticns of
books were read. The following areas were reported as areas
in which professional books were used:

l. <teaching French

2. Art Methods

3 Kindergarten Curriculum

4, United States History

S. Public Relations

6, How to teach arithmetic

7. Dbiscipline
8. Improving reading instruction
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9o Child development

10. Learning problems

11, Guidance

12, Curriculum guide

13, Science

14, Teaching in the elementary school

15, Re-reading college texts,

All teachers reporting indicated they felt, as individuals,

a particular weakness in the above listed areas and that was
the reason for the use of the books., These areas presented

primary problems and the need for immediate resolution.

The graduates belonged to professional organizations
to the extent that twenty-three teachers joined the state
education associations and one joined the American Federation
of Teachers. Ten teachers joined the National Education
Association. All teachzrs joined the local teachers' educa-
tion association available to them. One teacher was a dele-
gate to a state association meeting. All teachers attended
many professional meetings during the first year of teaching.
The meetings were of a much varied nature and were sponsored
by many different organizations and covered many topics
associated with elementary teaching. A great variety of
workshops, curriculum meetings, seminars, in-service meetings,
grade level meetings, subject area meetings, institutes,
conferences, and building meetings for professional help
were attended, This item evoked much interest as the gra-

duates could not specifically answer due to the great number

of in-service professional meetings attended by each
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respondent. Many respondents did not indicate a certain type
of meeting as a professional meeting but through the inter-
view method it was realized that the meeting weas a profes-
sional in-service meeting. All graduates indicated the great
value of the meetings as the meetings pertained to the res-
pective positions of the teaching situation. The respondents
indicated there was a need for the meetings and much could be
gained from critical attention to improve in the teacher-
learner professional situation. The college had started

the education for the professionel teaching position but the
meetings had brought greater insight of the teaching problems
as they exist for the teachers in their professional dutles.
The graduates indicated the college should have done more in
the area of professional application of the materials of
teaching in that the graduates had a general information but
not & specific informetion which was now being given to them
through the professional meetings. One graduate was required
to attend professional meetings concerning the teaching-
learning areas of physical education, music, art, reading,
mathematics, health, and penmanship. This type of professional
instruction in the teaching-learning areas was indicated by
all graduates., The terminology of what congtituted a certain
type of meeting was resolved in that some school districts

called a meeting a workshop and another district called the
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same type of meeting a seminar. The type of meeting was
resolved in that it was indicated professional advancement
was the purpose of all meetings regardless of the pame, The
teachers attended the following major types of meetings.

The district teachers' association meetings and the state
association meetings were grouped under one heading because
of a duplication of meaning and in sponsorship; and twenty-
five teachers attended this type of meeting, Twenty teachers
attended local teachers' association meetings; and teachers
attended forty-six workshops, seminars, and curriculum
meetings,

Teachers were urged (o become members of the local,
district, state, and national education.associations by the
school authorities where they teach.

The means of professional growth appeared adeguate
except through the medium of professional reading and be-
longing to professional orgenizations, Professional reading
was very limited.

The ccllege can be considered remiss to the future
teachers and to the teaching profession: if the graduates
enter the teaching profession without reelizing the tremen-
dous importance of the professional organizations and the
literature, The students must be made aware that the tea-
ching profession education does not end with the college

diploma; that when one enters the profession much reading
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must be done to keep abreast of the trends and findings in
the profession. It appears that the college must spend more
time in teaching the value of the periodicals and the
professional organizations.

Some thoughts revealed through the interviews were
that the teachers were very interested in reading the periodi-
cals to further their professional knowledge but the time
available to a first year teacher for reading was very
limited due to the demands of first year teaching. The gra-
duates indicated they were very interested in doing a
thorough job of teaching, and teaching well, and would spend
much time in lesson preparation, self-evaluation, and lesson
recapitulation. These thoughts do seem a paradox.

Items on the interview guide concerned the number of
hours of additional education taken by the graduates since
graduation from North Park College and the plans for advanced
professional study. The interviews revealed that two tea-
chers had taken one semester hour of study each, and no other
teacher had taken any work during the first year. The
teachers advanced the reasons that the first year of teaching
was so filled with the duty of teaching that very little time
remained for other things, such as reading or taking more
formal education. However, twenty-seven teachers declared
they were planning for advanced professional study to begin

the following summer or within the next four years.
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Nine teachers planned to do graduate study and work towards
a Masters Degree.

One teacher was assigned an extra-curricular acti-
vity, Junior Red Cross, and she felt she was adequately
prepared but not because of ner college education. No tea-
cher felt she was adequately prepared to handle any extra-
curricular activity as a result of her college education.
‘ihose teachers with music minors felt best prepared to
handle a music activity; the English minors indicated they
were best qualified to handle some éctivity in that field;
and the art minors felt best qualified in an art activity.
There was an indication of a lack of security to handle any
activity, with the one exception stated above. One teacher
expressed a desire to nandle any club or newspaper even
though she claimed no special education in the area. Eight
teachers indicated club activity while at North Park College.

The Professional Growth section of the interview
guide indicated fthe teachers did not subscribe to profes-
sional magazines, generally, other than those periodicals
they received as members of organizations. The graduates
did reed the periodicals available to them although there
was no great number of the periodicals available to any one
teacher that she was aware of, and one teacher reporting
she had no periodicals available other than those to which

she subscribed. Most teachers attended professional meetings.
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The teachers did not read professional books, as a group,
but did use the books for research into the problems en-
countered in teaching. A great majority of the teachers
belonged to professional organizations, especially at the
state organization level. Two teachers had taken college
work since graduation; a great majority have plans to take
college work after the first year of teaching, with nine
teachers planning to do graduate study. The college must
inculcate in the students the values of belonging to profes-

sional organizations and reading the professional literature.

5¢ General Education Courses.

This series of items in the interview guide was
intended to reveal the impact these courses, facets of
these courses, the instructors, or combinations of these,
had upon the teaching graduates. The intent further was to
locate the most and least valuable courses in general educa-
tion and the value of the instruction of these courses. ‘he
recent graduates could view the program in light of their
first year of teaching and thus place some value upon the
generel educatioa courses. The graduates were asked to
give their opinions concerning the effectiveness of the
general education college program in helping them to meet

the requirements and demands found in on-the-job teaching.
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item one asked "Other than professional courses,
list the three most wvaluable courses you took at North Park
College. Why?". There was no intent to ask the graduates
to list the courses in any rank order; the courses were to
be considered as the three most valuable courses. The
twenty-nine graduates listed twenty-six different courses.,
The twenty-six different courses and the number of teachers
considering the course as one of three most valuable courses

in the general education {(liberal arts) sequence are as

follows:
1. American mistory (18 teachners)
2, wpiology (11 teachers)
3. FPsychology of Human Uevelopment (10 teachers)

4, wmethods in Art ZBducation (5 teachers)
5. uwmusic ‘iheory (4 teachers)

the following courses were nominated by three teachers each:

6. trundamentals of Speech
7. English Literature

8., Introduction to iusic
9., Philosophy of Religion
10, Physical Science Survey

‘'he following courses were nominated by two teachers each:

11, ¥rench, Elementary and intermediate
12, Abnormal Psychology

13, Crafts

14, Argumentation and Debate

15. Geography of North America

The following courses were nominated by one teacher each:

16. Storytelling

17. 0il painting

18. Camp counselling

19. Diplomatic History of the United States
20, Advanced VWriting
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2l. World Masterpieces

22. Basic Drawing

23, Design and Illustration

24, Life and Letters of Paul

25. Christian Doctrine

26, Comparative Religions

Some typical comments were:l

These courses helped me to understand children
better as far as what their drawing may mean,

etc. and in giving me many good ideas for art work.

Because this is the social studies curriculum
of my fifth grade class.

Debate develops ability to think.

Teachers very excellent.

Appreciation of music.

Was valuable because the professor made it so.

The interest of the material.

Excellent and provided a good background for teaching.
The courses are easily applied.

Useful for teaching.

the instructor gave inspiration to teach,

Presented vpsychology with meaningful examples.

The personal satisfaction and the use of the
course materials in teaching.

Item two considered "Other than professioral courses,
list the three least valuable courses you took at North Park
College. Why?"”, Here, again, there was no intent to cause

the graduates to list the courses in any rank order. Ir the

1l See Appendix 6, p. 220, for further comments.
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list that follows it will be seen thne twenty-nine zraduates
listed twenty-Bine. courses to De considered as the leest
valuaeble. The twenty-nine courses and the nurber of teachers
considering the course as one of tThe three least vszluable
courses in the general education (liberesl arts) sequence ere
as follows:

Courses nominated by seven teachers each:

1, Introduction to Socizl Sciences
2., Elementary Statistics

Courses nominated by five teachers each:

3. Hebrew Prophets
4, Swedish, Zlementary and lLntermediate
5. Life and Teacnings of Jesus

Course nominated by four teacners:
6. ZIZxperimental Psychology
Courses nominated by three teachers each:

7. introduction to Fsychology
8. Comparative Religions

9, Organic Chemistry

10, World Literature

1l. Physicsl Science Survey
12, Pailosophy of Education

Courses nominated by two teachers each:

13. Bible Exegesis

14, General Biology

15. french

16, Spanish, Elementary and lntermediate

Courses nominated by one teacher each:

17, Educational Psychology

18, Food Marketing and Cooking

19, 0ld Testament Survey

20, Psychology of Human Uevelopment
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21, German, Elementary and Intermediate
22, Fundamentals of Art

23. Zoology

24, Storytelling

25, Introduction to Christian Education
26, English Literature

27 Introduction to usic

28, U.S. History Since the Uivil war
29+ Personality ‘theory

Typical comments offered by the beginning teachers

- . 2
concerning wny these courses were least valuable were:

courses

Chemistry, zoology, and Swedish were least valuable
because they d4id not help me in my teaching. I
enjoyed the courses and learned a lot from them. I
am a fourth grade teacher,

LI use the courses least in teaching and in my
personal life.

Social Sciences and puman Growth and Levelopment had
poor teachers. Comparative Religions was too
philosophical,

Tne course material is not used now. The professor
was poor. (Introduction to Social Sciences).

Spanish is not used now.

‘the courses were poor because the instructors were
poor.

‘'he material has not helped me in my teaching.

The Biology Survey was a waste of time,

The presentation of Social Sciences was very bad.
The teacher in World Literature was not inspiring.
The comments given to support the opinions why some

are the most valuable and some courses are the least

2 See Appendix 7, p.222, for further comments.
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valuable in the general education sequence seem to gather

”-around the ideas of whether a course is of immediate value

ching. There seems to be very little thought concerning the
abstract values inherent in the courses., The concern of the
graduates was to be a better teacher in the immediate situa-
tion with an apparent disregard to the overall value of some
of the courses. The professor had much to do with the wvalue
of the course; if a professor presented the material well
there was an acceptance of the course as a good course., Some
courses were of little value due to the poor imstruction in
the opinions of the students, Other courses were of little
value due to the course not being related to the teaching
situation or the material of the course being foreign to the
teaching position., There appears to be a need for the in-
structors to better relate the courses and course materials
to the prospective teaching situsations, regardless of the
course material. Also, there appears to be a need for
better guidance in the direction of the students into the
courses they study to the end that the courses may fit the
teaching situation better than the graduates now believe
they do,

item three considered "Other than your minor and
professional courses, list the three most valuable elective

courses you took at North Park College™, This item was
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intended to allow the graduates to disregard the minor and
professional courses and evaluate only the remaining courses
they had programmed, The thought behind the item was that
the professional and minor courses were preferred and re-
quired to meet professional needs and personal desires; the
other courses were dictated by the college as prerequisite
for graduation and to meet, as the college contended, the
needs of a general or liberal education in keeping with the
philosophy of the school. The point to determine was whether
These courses were valuable to the teaching graduate employed
in the public schools as viewed by the teaching graduate.

A list:5 of twenty-seven courses was nominated by
twenty-two graduates. ©Seven graduates did not nominate any
courses for this listing.

The graduates were asked why these courses were con-

sidered as most valuable and typical answers®

given were
similar to the answers given toc item one above. The seven
teachers who made no additional selections other than the
courses nominated in item one indicated that the selection
of courses granted to the students was rather small and

felt the nomination mede in item one was inclusive also for

3 Appendix 8, p. 224.
4 Appendix 9, p. 225,
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item three. Those courses indicated by the seven graudates
are not-relisted in the list,

As jtem four, the teachers were asked to indicate
the least valuable courses taken outside the minor and profes-
sional courses. The teachers indicated a total of twelve
eourses5 in this category.

The beginmning teachers were asked why they believed
the courses were of 3deast:value to them and they responded6
in a mapner quite similar to the responses given to item
two. The respomses indicated-the}college must make the stu-
dents more aware of the values of courses in the list., The
graduates indicated they are looking for courses with a
practical application to teaching. The aesthetic and cul-
tural values of the liberal arts seem to be ignored,

Iwenty-one teachers did not nominate any courses in
this item in addition to the courses mentioned in item two,
‘hey indicated a belief the courses mentioned in item two

were the courses in their college studies that should be
classified as the least valuable and no other courses should
be indicated., ‘this evidence appears to indicate that twenty-
one teachers believe there is a small amount of least
valuable courses offered at the college, and they cannot

indicate a total of more than three such courses. The

S Appendix 10, p. 227-228,
6 ibid.
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dominant reasons for placing a course in the least valuable
grouping appears to be poor instruction and a belief that
the course does not apply to the grade level being taught by
the beginning teacher in the public school.

An item inviting responses concerning the value of
the liberal arts education received twenty-three nominations
of "Great™, six nominations of "Some(Median)", and no
nominations of "Little" or "None". These responses were
given although previous responses caused long lists of least
valuable courses to be compiled. A relationship to be drawn
from the lists of least valuable courses and the information
above 1s that the graduates do place great value on the
liberal arts program at North Park College and also want all
courses to have great value for them. The least valuable
courses do not have the teaching application value for the
graduates in their immediate professional situations; the
students must be enlightened in their undergraduate days
that they, the students, must see long term relationships
in their courses and not short term and immediate goal values.
The interviews revealed that the graduates desired the strong
liberal arts background but they do not seem to know how to
apply it in their profession. The graduates also revealed
through the interviews that they realized that mature pro-

fessionalism does not occur in the first year of teaching.
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Item six in this sequence on the guidesheet asked
whether the general education instructors related the courses
to elementary education. The responses were that five gra-
duates believed there nad been some relationship made to
elementary teaching, while twenty-four graduates stated there
had not been any relationship made to elementary teaching.
The graduztes strongly desired that there should be a rela-
tionship made; the primary teachers felt a greater need for
the relationship tnan 4id the other teachers, The primary
teachers indicated there had been no provision made for their
professionel use of material as teachers; they did not re-
ceive specialized kindergarten-primery education and had to
relate the material as best they could when confronted with
the aspect of teaching. <The methods courses offered in the
general education areas are not geared to the divisions of
the elementary level: kindergarten-primary, intermediate,
and junior nigh schceol.

“hen asked how the general education courses prepared
them for teacning, elghteen graduates responded they believed
the generzl education courses were sufficiently adeguate, and
eleven graduates belleved the general education was very
adeguate for teaching in the elementary schools. The idea
of suificiently adequate was acceptable to the graduates in
that they felt they had received enough education through

the courses to be able to do an acceptable and satisfactory
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professional teaching job the first year. There was & con-
cern for the application of the material for the grade level
taught in elementary educetion, and a concern about the
proper manner of presentation of the material at the level of
the elementary school student. No graduate considered the
general education as inadeguate for her needs, and although

expressions7

were made concerning the relating of the
material by the college professors, the graduates considered
themselves capable, with help from the administrators, to
relate the material to the elementary level they were tea-
ching. The relating by the college professors would have
helped.

‘Lhe graduates were asked, as elementary teachers, to
suggest improvements ir the general education program. The
responses revealed that the course offerings, type of courses,
and sequence of courses should be more suited to elementary
education, and this response was made twenty times., The
methods of instruction were mentioned sixteen times. The
graduates indicated a desire for better guidance in the
selection of courses they should follow for elementary tea-

ching as some courses were too distantly related to the

profession of elementary public school teaching.

7 Appendix 11, p. 229+230.



-~
\

RESPONSES OF 'HE TEACHING.GRADUATES 114

The graduates did not desire that the general educa-
tion sequence be spread out over the four college years; they
preferred it to remain as a concentration during the first
two years and then specialize in the profession during the
last two years.8

Item ten in this series asked if the graduates were
teaching in any areas in which they believed thelr prepara-
tion was not adequate. Four teachers believed they had adequate
preparation, while twenty-five teachers believed they 4id not
have adequate preparation., One of the four indicating ade-
quate preparation also indicated she would have liked pre-
paratiorn in K-3 areas, especially reading. The four teachers
indicating adequate preparation were teaching in the K-3
primary level., The detailed inadequacies from all the tea-
chers were the teaching of reading, phonics, remedial reading,
language arts, science, music, world history, and methods in
all areas. All K-3 teachers, except the three noted above,
suggested special preparation in the K-3 areas,

All teaschers indicated that the college provided
ample opportunity to develop and receive sufficient prepara-
tion in aesthetics and non-verbal skills, except one teacher.
211 teachers, but one, indicated & need for them in their

teaching. The one teacher did not believe aesthetic skills

8 Appendix 12, p.231-232,
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and understanding were needed in a fourth grade. One teacher
believed she had not received sufficient non-verbal skills.
Twenty-eight teachers indicated they had received sufficient
preparation in aesthetics and non-verbal skills.

Question twelve in this sequence asked, "What value
has preparation in a minor been to you as an elementary tea-
cher?”, The graduates were asked to respond in one of four
levels of a scale of great, median, little, or none. Twelve
graduates responded "great", seven graduates responded
"median", four graduates responded "little", and six graduates
indicated "aone".

There were eight minors earned by the twenty-nine
graduates as follows: art by seven graduates; music by six
graduates; speech and religion by five graduates each;
English by three graduates; French by two graduates; and
chemistry and psychology by one graduate each. One greduate
earned two minors, Table XIV shows art was considered the
most valuable minor; music received its low value judgements
because three of the teachers did not have to teach music;
speech was given a relatively high value judgement; religion
was given a value judgement in each category because some
teachers thought of the moral values involved and some
teachers thought only of the immediate teaching application
in a public school. The low ratings given were due to the

lack of direct application considered by the teachers; knglish
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Teble XIV,-

inor Concentretions, Values Placed upon the liinor
ocncentrations, and the Number of ‘leacners
Placing the Value Judgements.

kinor Value Judgements
Concentrations?® Great Median Little None
ATt PLE.

kusic S 1l 2
Speech S 2

Relizion 1l 2 1l 1
French 1 1
Psycnology 1

English 3
Chemistry 1

a One tescher had two minors.
b Numerels indicate the number of teachers
meking the value judgements.,
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being placed in this category by K-3 teachers. The teachers
here, again, are placing value judgements on the areas of
concentration in relationship to immediate teaching need;
when an area has an immediate application it is rated highly,
generally.

Table XIV seems to indicate the teachers should be
guided into minor concentrations that would be more appro-
priate to their future employment if the minors are to be
of direct application. The teachers seemed to believe
they would prefer minors that would be more closely related
to the specific task of teaching. The overall value of a
minor is accepted by all teachers, The ® llege could do
more to enlighten the students as to the value of any minor,
even though it is not used directly in elementary school
seaching. All studies pursued at college have some value
to the teaching professional and this must be brought to
the attention of the students., The students appear 1o be
forgetting that they are teaching the whole child, and are
not teaching subject matter to the children. Yet, through-
out the interviews, it was readily apparent that the gra-
duates were very interested in the personality of the
students and how that personality was unfolding; they were
jnterested in what the students were becoming. It could
be that the graduates were using the moral values involved

without recognizing that they were so doing. In the next
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chapter the principals bring out that the graduates were
using the moral values in teaching. Seventeen teachers
placed median, little, or no value on their minor prepara-
tion. ‘l'welve teachers placed great value on their minor
preparation, One teacher nad two minors and placed great

value on both,
6. Professional Education Courses.

The section in the guide concerning the professional
education courses was an attempt to determine the value of
the courses as the graduates view them after one year of
teaching.,

Table XV indicates the value of the professional
education courses as the graduates view them, The rank
order of value is given in the table with the course con-
sidered tane most valuable at the top and the course con-
sidered to be of least value at the bottom. Questions were
asked in an attempt to determine why the selections were
made as they were., lhe responses were to the effect that the
higher value courses afforded the graduate something more
tangible ror application in teaching. Student teaching was
rated so highly because it gave the students an opportunity
to apply the theory they had learned in class and to deter-
mine in a live situationr their teaching ability. The

implication seems to be a rich experience in student teaching
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Value of Professional Courses as Judged Dy the Graduates,
and the Number of Graduates lMaking #ach Judgement.
(Numerals show number of graduates meking judgements)

Table XV,~-
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Course Title Values
much some 1little none
{median)

Student ‘leaching 26 2 1 0]
Psychology of Humean Growth 16 7 2 1
Mathematics for Elementary

Grades 10 10 4 S
Techniques and Curriculum 8 15 S 1
General Psychology 8 12 6 1
Seminar in Elementary

Education 7 16 6 0
Hezlth and Physical

HEducation 7 16 S 1
Teaching the Lanugage

Arts 6 15 7 1
Philosophy of Education 3 10 11 S
American Public

Education 1 6 14 7
Audio-Visual Methods 1 S5 0 7
History of Education 0 3 1 6

Note: Net all graduates were required to have

Audio-Visual Methods and History of Education.
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and an opportunity to galn some professional experience. The
teachers indicated that student teaching was an active pro-
cess in the use of ideas from experience and thinking. A4l1
the courses, all the college experiences, and all the pro-
fessional courses were put to use in student teaching. The
other courses were judged in value as they contributed to

the teaching situation.

Using a criteria of twenty-three nominations or more
in the values of "Much®™ and "Some(Median)"™ combined, the
following professional courses were considered as satisfac-
tory by the graduates: 1) Student Teaching, 2) Psychology
of Human Growth, 35) Techniques and Curriculum, 4) Health
end Physical BEducation, and 5) Seminar in Elementary Educa-
tion. The following ccurses were of marginal satisfaction
with nominations of twenty or twenty-one nominations:

1) Teaching the Language Arts, 2) iathematics for Elementary
Grades, and 3) General Psychology. Some courses were rated
as low value because of the instructor in the course not
presenting the material in a manner understood by the gra-
duate. Other things that made for least value judgements
were the lack of K-3 material, language arts being too
general and not enough emphasis at the E-3 area, and the
mathematics methods course also did not present material
sufficiently for the K-3 area. The techniqgues and curriculum

course was too general.
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The graduates offered several means for improvezents.
The courses should be related to elementary teacaing. Pupil-
teacher planning should be practiced. Reading methods should
be taught as a separate course, and the problems of reading
should be included, K-3 area should receive special atten-
tion. The philosophy of education and the history of edu-
cation should be related to the implications of today's
professional teaching demands, ‘lhe graduates indicated
these suggestions were not to be construed to the extent
that the courses were of no substance for =lementary tes-
cning, but the ideas are for improving courses. ‘The materials
of the courses are very necessary and the graduates found
all to be very worthwhile when the course materials could
be assimilated in teacning. The graduates felt they could
have been better teachers if these things had happened

wnile they were in college.
7. Student Teaching.

This section was an attempt to evaluate the student
teaching experiences of the graduates. The teachers nad an
opporturity to place a value on their student teaching ex-
periences and to place values on selected experiences within
the student teaching. Twenty-six teachers plsced a judge-
ment of "much" value on their student teaching experiences;

and three teachers placed a judgement of "some" valus on
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their student teaching experiences. No teachers considered
the experiences as of "little™ or "no" value. The student
teaching was the most important professional experience
engaged in at college.

The interviewees indicated that the judgements of
much value were definite strengths of the program, and those
of some value could be considered as of some strength. An
added strength was the fact of being able to student teach
in two different schools with two different age levels.

The comments9 of the graduates indicated student
teaching was a difficult task due to the heavy academic
load being carried at the college, but also indicated much
was learned and applied during student teaching.

Table XVI shows the evaluation of student teaching
by the graduates. The experiences are arranged in rank
order with the experience receiving the highest value judge-
ment at the top. The conferences with the supervising tea-
cher was judged highest because all the other items listed,
with the exception of the conferences with the college
supervisor, had to do with the supervising teacher. The
supervising teacher worked with the student daily and
assisted with the suggestions, allowed the teaching ex-

periences, identified the strengths and weaknesses, assisted

9 Appendix 13, p. 233-234.
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Table XVI,.-
Student Teaching Zxperiences Judged Most Veluable by the
Graduates, and the Number of Graduates kaking Each
Judgement.

(Numerals show number of graduates making judgements)

Experiences Values
much some little none
(median)

Conferences with

Supervising ‘Teacners 24 3 2 0
rReceiving Helpful

Suggestions 22 6 1 0
Sufficient ictual

‘ieaching Zxperiences 22 5 2 0
ldentifying

fieaknesses 19 6 3 1
Identifying oStrengtis 19 6 ] 1
Assistance with rroblems 18 8 2 1
Preparing Units of Work 15 10 S 1
Assistance for Personal

Growth 14 12 2 1
Preparing Procedures 13 13 3 0
Conferences with

College Supervisor 9 13 6 1

123
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with the problems, helped prepare units, assisted with
personal growth, and helped with procedures. The college
supervisor did this slso, but the classroom supervisor was
in daily contact with the student teacher.

The items receiving low evaluations of 1little or
none were the result of poor student teaching situations.
The situations were poor generally because of the lack of
help from the supervising teacher.

The student teschers were looking for helpful sug-
gestions and received them in student teaching; the item of
receiving suggestions was ranked second as a result. The
students wanted to teach and the item concerning teaching
was ranked third. ieaknesses, strengths, and problems are
grouped closely as fourth, £fifth, and sixth and the students
were concerned with solving and knowing teaching applica-
tions. The teachers felt they could prepare units of work,
they would grow in professional stature so the teachers
rated these items as seventh and eighth in rank order.

The student teaching program could be summarized as
follows. t1he indications are the student teaching program
is a strong program as the beginning teachers reflect on
their experiences. ‘he program could be strengthened by
having a lighter college class load. The teachers felt a
full day of student teaching should be the goal. ‘here are

many experiences that should be well known before student
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teaching, e.g. methods, student folders, services of the
school, visual displays, sharing of experiences with cnil-
dren, and assisting teachers of different age level studenis.
Observation and participation experiences before student
teachins is worthwhile; the barrier between reality ia the
classroom and theory idealism in the collzegse —ust be over-
come. The thinking of the public schools should e sculht
concerning this area of teacher educztion.

Table XVI and the interviews indicea.e tze teacaers
want methods of proper presentation of zaterizls ror t:ne
different age levels being taught, and want to know 20w W
relate the college total education to the professicnel
job

v

situation. The tremendous desire to do a professional

pervades the attitudes of all the respondents.

8. General =xpericnces: College Years.

The purpose of this section was an attempt to deter-
mine the value of the total college experiences and services
other than the classroom academic wOIK.

lable XVII represents twenty-two facets of college
general experiences and services judged by the graduates as
to effectiveness for the students in reaching the under-
graduate goals of the college. ‘hese facets were rated on
a four point scale of "great™, "median", "little or none"

and "not applicable”. The order of appearance in the table
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T&ble m. -

Value of College General Experiences and Services as Judged
by the Graduates, and the Number of Graduates Making Rach
Judgement. N:29
(Velue Judgements: l-Much, 2-Median, 3-Little or None, and

4-Not Applicable)

General Experiences Velue Judgements
1 4

Were there positive faculty-student

relations? 19 10
Buildings and Grounds generally ‘ 13 15 1l
Library Services 13 14 1 1
Office of Dean of Students (effective

for you) 13 13 2 1l
Residence Hzlls 11 12 1 S
Individual Guidance and Counseling 11 9 7 2
Improvements 11 S 7 6
¥hen was guidence and counseling

available? 10 13 S 1

What cultural advantages accrued to

you? 9 18 1 1
Health Services 9 13 5 2
Specific cereer guidance 9 12 8
Office of Registrar (effective for

you) 8 12 5 4
Guidance and counseling program

(general} 6 20 2 1
Food Services 6 17 3 3
College activities: yours 6 14 8 1
Office of the President (effective for

you) 5 12 6 6
Off-Campus Employment ) 11 3 10
Were there sufficient opportunities for

the development of special interests

through clubs, groups, hobbies, etc.> 3 18 6 2
Was the variety in social activities

adequate 3 16 9 1l
On-Campus Employment 3 S 9 12
Community services performed 3 1 9 16
What elective offices did you hold? 1 8 8 12

— ———
—— —
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is the rank order of "Much™ evaluation nominations. Value
judgements of "much" and/or "median™ should be considered as
positive in value and to be desired. The "little or nomne"
should be considered as negative,

The graduates considered the positive faculty-
student relations as the outstanding item on the list. The
1) buildings and grounds, 2) library services, and 3) office
of the dean of students grouped next. The 1) residence
halls, 2) individual guidance and counseling, and 3) improve-
ments possible followed as a group. The 1) time of availa-
bility of the counseling and guidance services was valued
next, closely followed by the 2) cultural values of North
Park College, 3) health services, and 4) specific career
guidance. The office of the registrar followed. The next
valued items were the 1) gemeral counseling and guidance
program, 2) food services, and 3) college activities avail-
able. The 1) office of the president and 2) off-campus
employment followed. Low positive value judgements were
given, in rank order, to 1) sufficient opportunity for the
development of special interests, 2) adequate social acti-
vities, 3) on-campus employment, 4) community services, and
5) elective offices held. Items considered of little or no
value were determined by a use of the strict standard of
seven or more nominations for "little or none” value

judgements, In this category are place 1) on-campus



e

RESPONSES OF THE TBACHING GRADUATES 128

employment, 2) adequacy of variety in social activities,

3) community services, 4) college activities, 5) elective
offices held, 6) specific career guidance, and 7) individual
guidance and counseling. The college should be concerned
about these items.

The value julgements would seem to indicate the
college also should be concerned with those items receiving
low value ratings or few nominations for the "much" value;
the general guidance program seems to fell into this consi-
deration; as does the opportunities for the development of
special interests through clubs, groups, and hobbies; and
variety in social activities.

The "not epplicable® judgement also indicates that
the graduates did not experience that item, and therefore
would not pass judgement.

" ‘fhe data show that most of the services and activi-
ties were adequate and effective for the undergraduate.

+'he guidance program received special comments from
the graduates. Several graduates thought the supervising
teacher should not be the counseling advisor. This seemed
to place a burden on both the counseling teacher and the
student seeking counseling. Jlmprovements suggested were
that the career counseling should be available in the fresh-
man year, and the students should be made aware of the

counseling, Some graduates claimed they were not aware of
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the full guidance program until the senior year. One tea-
cher suggested a course in guidance and counseling be added
to the curriculum.

The office of the registrar received some negative
comments in that the credentials were not sent out promptly.
This situation led to other difficulties for the graduates,
such as no teaching certificate until January for one gra-
duate. One graduate phrased her remark as having a “terrible
time™ with transcripts; another indicated the other extreme
in service in that the office sent the application to the
county superintendent's office for her, The problems indi-
cated on pages 85 and 86 of this chapter are reflected in
this item. The responses to this item indicate that positive
changes should de made in the office of the registrar or

the office handling the placement of the graduates.
9, Professional Experiences.

The purpose of this section was to invite a general
reaction from the graduates concerning their attitude about
supervisory visits, and che type of help they received as a
result of the visits,

The graduates, except three, d4id not believe a visit
from a college representative during the first year would

have been of help.



RESPONSES OF THE TEACHING GRADUATES 130

The graduates reported that some adrinistrators
visted several times a week, while other administrators
seldom visited. As a result of the visits, formal help in
presentation of materials was given., The K-3 teachers seened
to indicate they received the most help. Informal visits
were reported by all teachers. The teachers believed the
most help was derived from the informal visits and discus-
sions that followed the visits, In the informasl discussions
the teachers and administrators discussed all problems and
other teachers entered into the discussions. The teachers
indicated they received the help well and felt they profited
from the visits and discussions. Many sources of help were
available to the beginning teachers, and they were aware of

them.
10, Professional Traits or ualities.

+he purpose of this section was a self-evaluation
by the graduates using forty-one selected professional
traits or qualities. The self-evaluation was an inquiry to
determine the strengths and weaknesses of the teachers using
these traits or qualities as criteria. Lt was believed
these were the items that would be the crux of the teacher
in the profession. Items judged as a strength would indi-
cate the beginning teacher could do well in that phase of

the profession. Items evaluated as satisfactory would
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indicate the teacher believed she was doing a satisfactory
professional job as she understands it to be done and is
satisfying the administration as she interprets the admin-
stration's indications to her, Difficulties would indicate
the educetion of the graduates needed to be strengthened in
that area. +This was an important step in the evaluation of
the North Peark College elementary teacher education programg
to determine the strengths and weaknesses of the graduate on
the Jjob teaching through self-evaluation.

Table XVIIT shows an over-all satisfactory appraisal
of the self as a professional group.

‘'here were four items checked as of great difficulty;
eand they were checked by one teacher. ‘1he four items were
1) ability to work with pupils, 2) pupil motivation, 3) main-
taining pupil interest, and 4) general working conditions
reaction. ‘these items seem to be of paramount importance
for any teacher and the college should strengthen its pro-
gram in these areas, The teacher was in a difficult situa-
tion for a beginning teacher and felt her education was
inadequate for the situation,

4 total of seven teachers checked twelve items as
being of some difficulty with four of the items receiving
more than one nomination each: 1) use of community resources
had three checks, 2) speaking easily and well, 3) working

through professional organizations to improve the profession,
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Table mn [ Tt

Self-Evaluation by the Beginning Teachers Using Selected
Professional Traits or Qualities.
(Value Judgements: 1-Strength, 2-Satisfactory, 3-Not
Applicable, 4-Little Difficulty, 5-Some Difficulty,
6-Great Difficulty. N:29)

Professional Traits Value Judgements
or Yualities 1 2 3 4 5 6

Ability to work with others:

Fellow Workers 16 12 1
Principals 14 13 2
Pupils 18 9 1 1
Parents 14 13 1 1
Other School Patrons:

The Community 6 14 8 1

Effective Teaching Through:

Teacner-Pupil Planning 2 19 2 6
Planning of teacher-learning

situations in accord with

acceptable principles of

learning 3 22 1 1
Use of freedom and control

in:

Classroom 9 14 1 S

Building 6 20 1 2
Use of Developmental Psych. S 20 1 S
Bvaluation of learning S 19 S
Instructional procedures 5 20 4
Use of audio-visual aids 3 20 1 4 1
Use of broad background to

enrich pupils'experiences 6 19 1l 2 1l
Use of community resources 2 15 4 S 3
Pupils'cumulative folders 6 17 3 3
School counseling service 6 17 4 2
Speaking easily and well 7 17 3 2
Emotional stabili ty 13 16
Assignments S 17 1l S 1
A philosophy of education

consistently applied ] 20 1 S 2
Pupil motivation 4 20 4 1
Maintaining opupil interest 6 18 4 1
Knowledge of subject matter 8 16 4 1
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Table XVII1.- (Cont'd.)

Self-Evaluation by the Beginning Teachers Using Selected
Professional Traits or Qualities.

Professional Traits Value Judgements

133

or qualities 1 2 3 4 S 6

Effective Teaching Through:
Communication skills

facility 6 21 2
Enthusiasm for teaching 15 12 2
Skill in discussion 5 20 2 1 1
Kesourcefulness 7 18 4
General scholarship 4 23 2
Special areas: art, music,

physical education 7 17 2 2 1
Developing American ideals

of democracy 11 15 2 1

Other professional values:
Keeping records ) 22 2

Constructing records 5] 21 2 1
Bducational materials 5 20 1 3
General clerical duties 4 22 2 1
Administrative duties 4 22 3
Pramptness 11 14 4

Lnterpreting the school

program to and counsel- )

ing with parents 8 16 1 4
Appreciating the social

importance of the

profession 13 14 1 1
Working through profes-

sional organizations to

improve the profession 17 7 3 2
General working conditions

reaction 8 19 1 1
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and,4) a philosophy of education consistently applied had
two checks each, The eight items with one check were

1) planning of teacher-learning situations in accord with
acceptable principles of learning, 2) use of audio-visual
aids, 3) working with parents, 4) use of broad background to
enrich pupils' experiences, 5) assignments, 6) knowledge of
subject matter, 7) skill in discussiom, and,8) &ppreciating
the social importance of the profession. The college should
investigate these areas to determine a need for improvecent.

There was a total of seventeen items checked in the
two values of some and great difficulty.

Thirty-seven items were checked by twenty-two teachers
under the value judgement of 1little difficulty. The apparent
great number of items checked should not be considered as
abnormal as first year tezchers are going to experience a
little difficulty in some areas. Six nominations were given
to teacher-pupil planning, a trait that is not easily ac-
quired, Three items had five nominations each: 1) use of
freedom and control in the classroom; 2) evaluation of
learning; and, 3) assignments. Eight items received four
nominations each: 1) promptness; 2) interpreting the school
program to and counseling with parents; 3) pupil motivation;
4) maintaining pupil motivation; 5) knowledge of subject
matter; 6) resourcefulness; 7) instructional procedures;

and, 8) use of audio-visual aids. Six items received
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taree nozinutions each; nine items received two nominations
each; =nd ten items reccsived a poaxinetion of one eech.

wenty-six items received nominations as not being
epplicable to the teacher in Ler teaching situations. 4n
analysis of the totals may indicate some stertling
izpliccotions.

Seven teachers indicated that working through profes-
sional orsanizetions did not epply. <Yhere viere five, from
above, who indicated some degree of difficulty for a total
of twelve checks nct positive.

Eight teschers indicated thet workin: with the com-
ounity did not apply. Four teachers (plus eight who indicated
as a éifficulty) incdicated the use of comrunity resources did
not apply. xive tecchers were in Dboth groups.

A very serious implication could be drawn from the
two teachers (»lus one with little difficulty) who indicated
tnet developing imerican ideels of democracy did not apply
in taeir teacaing.

‘'he college apparently must do some re-evaluating of
the teac..ing process at the college in light of the fore-
going findinzs.

‘'he following received two nominetions each as not
applying to the particular teacaing position: 1) teacher-
pupil planning (plus six indicated difficulties); and, 2)

skill in discussion (plus two indicated difficulties).
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Some items were checked as not applying because the
school did not have the service or the teacher was not re-
quired to perform the duty, e.g., 1) counseling, 2) cumula-
tive folders; 3) teaching, music, art, or physical education;
and, 4) keeping certain records,

it must be considered important and worthwhile that
beginning teachers are able to recognize areas where they
are weak and need further education and help. However, a
general strengthening of the education program to emphasize
the points involved would help the future teachers who
graduate from North Park College.

The long list of items considered as not applying to
a particular teaching situati on could be considered of more
concern to the college then the list of difficulties. This
list could represent a lack of awareness of what is needed
and requisite for the profession.

Some standard had to be establisned to interpret
Table XVIII., The original thought was to set a minimum
selection by at least fifteen teachers of "satisfactory™ and
"strength™ combined as an acceptable standard., An inspec-
tion of the returns indicated this was too low a standard.
The minimum selection was raised to at least twenty-two
teachers for an item to be considered as an acceptable
standard of proficiency for the profession, for a beginning

teacher. This produced a short"sub-standard™ list as
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explained later. The minimum selection number was raised to
at least twenty-four teachers and this new standard produced
a slightly longer "sub-standard” list. A standard of at
least twenty-two teachers to select an item was considered
very adeguate.

Teble XVIII indicates the proportion of strengths and
satisfactory judgements to non-applicable and difficulties.
By setting an arbitrarily high standard of a nomination of
twenty-two selections of "satisfactory™ and "strength™ com-
bined, it is noticed that only four items would be less than
standard: 1) Ability to work with other school patrons:

The Community; 2) Effective teaching through: Teacher-Pupil
Planning, 3) Use of community resources; and, 4} Working
through professional orgenizations to ilmprove the profession.
By raising the standard to twenty-four selections of items
judged "satisfactory™ or "strength" the sub-standard list
would gain four items: 1) Use of freedom and control in:
Classroom; 2) Use of audio-visual aids; 3) 4issignments; and,
4) A philosophy of education consistently applied. Two
items: 1) Pupils' cumuletive folders; and, 2) School
counseling service would not be added because two school
districts do not have these items for two teachers responding
as "not applicable". <Table XVILI seems to indicate a pre-
ponderance of "strengths™ anmi ngatisfactory™ applications as

judged by the teachers,
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The following list is a rank order of items judged
"strength" according to the number of nominations given by
the teachers. The number in parenthesés is the combined
number of "strength™ and "satisfactory™ judgements. DBecause
of the difference in value Jjudgements among the respondents,
the combined values may be a more proper evaluation than the
"strength™ listing. The numeral before the item is the
number of "strength™ nominations.

18, Ability to work with others: Pupils (27)
16. Ability to work with others: Fellow workers (28)
15. Enthusiasm for teaching (27)

14. Ability to work with others: Principals (27)
14, Ability to work with others: Parents (27)

13, Emotional stability (29)
13, Appreciating the social importance of the
profession (27)

11, Developing American ideals of democracy (26)
11, Promptness (25)

9, Use of freedom and control in the classroom (23)

8. Generel working conditions reaction (27)

8. Knowledge of subject matter (24)

8. Interpreting the school program to and counseling
with parents (24)

7. Resourcefulness (25)

7. Speaking easily and well (24)

7. Special areas: art, music, and physical
education (24)
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6. Communication skills faecility (27)

6., Use of freedom and control in the building (26)

6. Use of broad background to enrich pupils’
experiences (25)

6, Meintaining pupil interest (24)

6. Pupils'! cumulative folders (23)

6. School counseling service (23)

6. Ability to work witn others: Other
school patrons (20)

S5 Planning of teacher-learning situations in
accord with acceptable principles of learning (27)
5. Keeving records (27)
5., Constructing records (26)
5. Use of developmental psychology (25)
5. Instructional procedures (25)
5., Skill in discussion (25)
5. Educational materials (25)
5. Evaluation of learning (24)
5, Assignments (22}

4, General scholarship (27)

4, General clerical duties (26)

4, Administrative duties (26)

4., Pupil motivation (24)

3. Use of audio-visual aids (23)

3. A philosophy of education consistently
applied 23)

2, Effective teaching through teacher-pupil
planning (21)

2. Use of community resources (17)

0. Working through professional organizations to
improve the profession (17)

The self-evaluation expressed through Table XVIII
could be construed as a general over-all indication of satis-
faction in the elementary education program at North Park
College in connéction with the items considered of value
as professional traits or qualities and listed on the

teachers' interview guide. ‘‘here should be a follow-up at
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the college concerning the items indicated as difficulties
or thought to be not-applicable to the teaching profession.
Some typical comments concerning the selected traits

10
or qualitcies will be found in Appendix 14.

11. Guide Summary.

The purpose of this section was to allow the teachers
to give responses concerning matters which may not have been
covered in the items pleced earlier into the teachers®
interview guide. The three items were intended to guide the
respondent to follow three lines of thought in answering:

1) omissions; 2) outstanding strengths; eand, 3) outstanding
weaknesses at North Park College in elementary teacher edu-
cation. The responses were in keeping with the previous
responses as checxed ip the listed items in the interview
guide. OSpecial emphesis may have been a determining factor
for adding the thoughts by the teachers as all teachers
interviewed felt very strongly about the responses in the
three finsl items., The guestlions were nct expected to re-
ceive an essay tor a response but only a one item or
thought response, and tiois was the basic type of response
received, Each graduate tried to determine omne point for

each question item.

10 Appendix 14, p. 235.
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The first item was "What experiences should North
Park College have provided to have helped you to become a
better teacher?". The replies were:

Miore concentrated study of elementary subjects.
{intermediate teacher)

I think there should be guided observation either in
the sophomore or early Jjunior year. There should be
some student teaching in the junior year and full day
training in the senior year. (intermediate teacher)

An education course in elementary music would have
helped me, as the general education course had nothing
to do with teaching the elementary grades, although

it was a good course and helped me in the appreciation
of music. (intermediate teacher)

More help on discipline and guidance. Much more
phonics and reading methods, especially how to
present reading. This appears very weak to me now.
(K-3 teacher)

Thorough reading program study would be very great.
(X~3 teacher)

More extensive reading methods. (K-3 teacher)

kore methods - planning and providing for individual
differences. Learning more about second grade work,
e.g., metacds, variety of children’s activities,
provision for seatwork for different levels of
ability. (X-3 teacher)

Methods courses, especially for primary grades.
Longer day for student teaching. (K-3 teacher)

Education - professional - for primary grads level,
(X-3 Leacher)

Observation of children and work with children earlier
in college, more imstruction in curriculum areas of
grade school methods, especially at the lower levels.
(K-3 teacher)
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Observation of all grade levels earlier to help
decide grade interested in. Reading and arithmetic
worksheets and education courses in these areas at
grade level., Art file and experience with media.
First grade in student teaching. (K-3 teacher)

More student teaching. liore specialized professional
courses: K-3. (K-3 teacher)

liore practical teaching situations. Also teaching
theory and presentation of materials at grade
levels, (K-3 teacher)

I would have liked a children's literature course.
Methematics methods should have taught how to present
a method of teaching actual numbers rather than just
theory. (intermediate teacher)

we nave fine gemeral courses, but we need more specific

education., (intermediaste teacher)

I needed some training in handwriting and in reading,
especially for slow readers. (intermediate teacher)

A summary of the remarks indicates a great demand for

education in the presentation of materials at grade levels.

The general education courses apparently must be supplemented

wito specific methods courses. It appears the individual

differences of the grade levels and within the grade levels

should be emphasized.
The secord item wes "What do you consider as the
outstanding strength of the elementary teacher education

nrogram at north Park College?". The replies were:

Good contacts with excellent teacning positions.
Concern for your feelirg about what you are receiving
in education. (intermediate teacher)
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General education is combined with the program.
(intermediate teacher)

The teacher-student relationship. (intermediate
teacher)

The elementary department is small enough to have
individual help for the students. (intermediate
teacher)

The quality of fellow students. The morals of North
Park are very high and this makes for a more "ideal®
all-earound character. This reflects on teaching.
(intermediate teacher)

Student teaching, as this is where you learn from
realistic situetions. (intermediate teacher)

Liberal arts background., Good student teaching
experience.(X-3 teacher)

the student teaching program is strong because of
excellent systems in the vicinity to teach in. Two
periods are very helpful to get two ideas and
programs.{K-3 teacher)

Over-all teacher education program is excellent.
(K-3 teacher)

Student teaching program., (K-3 teacher)

Values of life, humean values are not only taught but
practiced at North Park, These values are necessary
for excellent teaching. (K-3 teacher)

The informal teacher-pupil planning program. Our
reguests for subject matter were asked for and con-
sidered. 'Lhe consideration of the student.

(K-3 teacher)

The emphasis placed on being a Christian teacher.
{K~-3 teacher)
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Minor. Friendship of College. Rapport of faculty and

students, (K-5 teacher)

The teacher in charge of elementary education super-

vision. She was very good, even though she had so very

much to do., (XK-3 teacher)
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This will cerry

Sincere interest of :ne T .
eacher)

over into oy teacring. (X-

The individusality of tze teaszers at North Pur<. I
will try to teach lixe thet: as an indiviiuel.
(K-3 teacher)

Helpfulness of tesciers. TIreedom of telkin: over

probleazs, (x-O5 tTewcher)

Teacher-stucdent relations - size of cclleze mekes
this possible. Zxcellent bacxaround for tezciing.
(X-3 teacaer)

e teechins fielé con-

North Park did sernd z=e into th
itustion I mey face.

fident I could handle any s
(X-3 teacnhner)

Freedem to develop your own ideas in tescrnins and

presenting of your material. (X-3 teacher)

North Perk tezcines more tian subject m=tter,
(intermediate tTeacher)

The suameary of the coxzzments indice the feeling
of the graduates for an outstzrdiags human valuec exnerience
at sNorta Parx Colleze. lae finual coxzxzent seews a fine

ude tahrourzhout the investirsation is re-

4-

summary. ‘Lhe att

}Jo

flected in the respons=2s to these two items ia that z2ll
responses were Jiven in the spirit of the investi~ztion and
intended to offer help to improve a situation that may need
improveament althoush it, the situation, was of nish guality
as it was in the minds of the graduates.

1lhe third item was "What do you consider as the
outstanding weakness of the elementary teacher education

progrem at snorth Park volleger". The replies vere:
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4 great leck of knowing about children's literature
as well as visual aids. (intermediate teacher)

The theories presented are not always the most
practical to carry out in actual teaching ex-
perience - such as those concerning discipline,
(intermediate teacher)

rieading instruction.{intermediate teacher)
leke the courses applicable. (intermediate teacher)

Kot enough actual training for a good reading
program outside of study teaching. (intermediate
teacher)

Need more specific help for primary level work -
too general, ( XK-3 teacher)

There is really nothing weak enough to be outstanding.
Over all, I feel North Park has a fine program and
they shall continue to improve. (X-3 teacher)

One half day studentteaching. (X-3 teacher)

Imbalance of class scheduling with student teaching.
LToo much of an academic load for also doing student
teaching. (X-3 teacher)

liore professional coursegat the primary level,

Have more teachers in elementary education depart-
ment. (X-3 teacher)

The lack of a good course instrucing a teacher in
philosophy, and method of reading and phonics., This
is so important for those of us in the primary grades.
(K-3 teacher)

A, Lack of practical teaching situations until end
of courses. B. Dwelling on philosophies and history
of education rather than learning what real teaching
is, C. Need K-3 primary courses. (K-3 teacher)

Elementary education division head is overworked.
She has far too much to do. She cannot reach all her
students as a result. (K=-3 teacher)
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K-3 training. Not enought K-3 professional courses.
More specialized grade level courses needed.

(K-3 teacher)

More emphasis on collection of actual teaching
materials. There were no children's literature
classes or actual sample literature. (K-3 teacher)

No courses in the state of Illinois required con-
stitution test. Require more geography. (K-3 teacher)

Lack of more varied courses iz elementary educstion.
(K-3 teacher)

More practical methods. (intermediate teacner)

Too heavy a class load during student teaching.
(K-3 teacher)

A summary of the comments seems to indicate there
should be more practical application of theories and an
emphasis on methods of presentation. The teachers are
looking for something specific and definite, especially at
the K-3 level..

The responses to the three items indicated that
some experiences were inadequate, omitted, or very substan-
tial. The concern for humen values was reflected in res-
ponses” to item two, especially in the concern for the
workload of the supervisor or head of the division of elemen-
tary education. No one response can be ignored or placed on
a level above or below that of another response. Any one
response could be the one that would determine the ultimate
change needed to be of inestimable importance to the
college. Only the staff at North Park College will be able

to make that decision, The similarity of ideas expressed
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in the responses to items one and three is that they con-
cerned the want of more concrete gpplication of theories,
and & desire to have a specific knowledge of methodology of
professional teaching. The teachers were very interested in
being the best of teachers and their responses must be con-

sidered in that light.
12, Chapter Summary.

The general background items produced the following
information concerning the graduates,

The age concentration was twenty-two to twenty-three
years. ‘The minor concentrations were art, music, speech,
and religion. The graduates were employed to teach at all
grade levels of tihe elementary school with nineteen of the
twenty-nine graduates teaching in the K-3 level, The tea-
chers were in a great variety of situations., Many teachers
teach all the subjects of the school day.

The graduates were not satisfied with the operation
of the registrar’'s office in the manner of forwarding cre-
dentials and having information concerning teaching position
vacancies.

lwenty-three teachers were very well satisfied with
their present teaching positions. Only six did not plan to
return to their present positions, but only one was changing

due to difficulties.
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The professional reading habits of the graduates
could be improved. 4lso, necessity of belonging to profes-
sional organizations for professional growth seems foreign.
The teachers attended many professional growth meetings.

The three most valuable courses were 1) American
History, 2) Biology, and 3) Psychology of Human Development.
Iheattempt to find the three least valuable courses resulted
in five courses closely grouped: 1) Introduction to Social
Sciences, 2) Elementary Statistics, 3) Hebrew Prophets,

4) Swedish, and 5) Life and Teachings of Jesus. The basic
reasons given for the selections were the practicality, or
lack of it, for elementary teaching, and the effectiveness,
or lack of it, of the professors. The students appeared
unaware of the aesthetic, culturEL'and long term values of
the liberal arts courses. Yet, they placed great value on
the liberal arts program. The liberal arts program should
be related to elementary education.

Better preparation for teaching was desired in
1) teaching of reading, 2) language arts, 3) science,

4) music, 5) world history, 6) methods in all areas, and
7) K-3 teaching.

The minor preparation was valued highly when it was
directly connected with elementary teaching.

' Professional courses weTe evaluated by the graduates

in light of their epplication to immediate teaching needs,



RESPONSES OF THE EACHING GRADUATES 149

Long term values were ignored. The graduates want the
courses to be applied to the X-3 and intermediate levels
of elementary education to maske the courses more valuable;
the courses now are too general., Five courses were judged
to be of satisfactory wvalue: 1) Student Teaching, 2) Psy-
chology of Human Growth, 3) Techniques and Curriculum,

4) Health and DPhysicel mducation, and 5) Seminar in Ele-
mentary kducation. Three courses were considered of mar-
ginal satisfactory value: 1) Teaching the Language Arts,
2) kathematics for Elementary Grades, and 3) General
Psychology. The other courses were not considered satis-
factory by the graduates.

The student teaching program i1s a strong program,
The graduates ask for a lighter academic class load while
student teaching; a full day of student teaching; and some
observation before student teaching.

The general experiences of the college years as
offered at North Park College were deemed to be generally
satisfactory. The outstanding item was the positive
faculty-student relationship. JLtems considered of little
or no value were determined by use of the striet standard
of seven or more nominations for 'little or none" wvalue
judgements. in this category were placed: 1) on-campus
employment, 2) adequacy of variety in social activities,

3) community services, 4) college activities, 5) elective
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offices held, 6) specific career guidance, and 7) indivi-
duel guidance and counseling. All other items were con-
sidered as satisractory.

There was an overall satisfaction indicated in the
responses to the traits and qualities items. A six point
rating scale of two positive points, one non-applicable,
and three difficulty points was used to determine each
teacher's judgement of each item. Only one item, teacher-
pupil planning, received as many as six checks of "little
difficulty". Only one item, use of community resources, re-
ceived as many as a total of eight difficulty checks. Be-
ginning teachers are expected to have M"little difficulty"”
in some areas; the items checked "some difficulty"™ and
"great difficulty™ then can become means of measurement of
difficulty encountered. Only one item, use of community
resources, received as many as three checks in these value
categories; three items received only two checks each in
these value categories: 1) speaking easily and well, 2) a
philosophy of education consistently applied, and 3) working
through professional organizations to improve the profes-
sion. There were thirteen items that received only one
nomination each, The graduates' self-evaluation was an
apparent overwhelming vote of professional confidence. To
interpret the positive nominations a standard was set that

was tantamount to 75 per cent of all nominations being in
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the satisfactory or strength categories, combined, before
an item could be considered as satisfactory. This high
standard produced a list of only four less-than-standard
items: 1) ability to work with other school patrons: the
community; 2) effective teaching through teacher-pupil
planning; 3) use of community resources; and, 4) working
through professional orgenizations to improve the professionw
The first five items according to the most strength reports
are: 1) ability to work with pupils; 2) ability to work with
fellow workers; 3) enthusiasm for teaching; 4) ability to
work with principals; and, 5) ability to work with parents.

The responses to the free answer type questions
concerning the experiences needed were to the effect of
1) more specific methods, 2) reading methods, and 3) the
curriculum of the elementary grades.

The outstanding strengths of the program were the
1) liberal arts, 2) concern for the student, 3) morals of
the college, 4) teacher-stu;;nt relations, and 5) humen
values taught.

The outstanding weaknesses of the program indicated
1) need for more practical courses, 2) need for a good
reading methods course, 3) need for more student teaching,
4) less course work required while student teaching, and

5) lack of a K-3 specialization.
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The teachers were very interested in being the best
of teachers and their responses must be considered in that
light., There is a positive relationship indicated between
the responses to the three free answer items and the wvalue
Judgements indicated concerning the 1) professional traits
and qualities, 2) professional education courses, 3) student
teaching, and 4) general experiences during the college
years, The consistency of reaction to the items of the
teachers® interview guide, intermingled with the expressions
of human values in teaching, seems to indicate a well
developed approach to goals desired by the graduates; they
seem to know how to go about correcting discrepancies, ‘ihe
moral apprach to all phases of teaching was always expressed
during the interviews, although it could not be specifi-
cally indicated in the type of answers reguested. The
college apparently teaches more than academic class work;
it apparently teaches human values, too.

4 loyalty to North Park College was very evident
throughout the interviews; the graduates seemed more than
willing to want to help and improve their college. All
suggestions were made in a positive attitude.

The next chapter concerns the responses of the em-
~ploying principals. A comparison of teachers' and principels?

responses is presented, also,



CHAPTRR V
RESPONSES OF THE EMPLOYING PRINCIPALS
l. 4introduction.

This chapter is concerned with the responses of
the employing principals of the North rark Graduates as
revealed through the answers given to the items on the
Principals' Interview Guide. ‘Ihis chapter is divided into
sections in accordance with the sections of the guide. xach
section of the guide offers information that is believed to
be distincet from that of the other sections. The order of
the responses is the "general background information™
recessary ror the study and such inforcetion that could not
well be included in any other section of the guide; "Traits
or Qualities™ of the teacher that should be importent in
professional teaching as observed and judged by the enploy-
ing principals in relationship to the demands of his school
and school district; guide summary; and a comperison of the
principals' and graduates' evaluation responses, ‘the "Traits
and Qualities® sections are further subdivided into ability
to work with others®”; "effective teaching through certain
traits or qualities™; and "other professional values”; and
summary remarks., The responses of the employing principals

were gathered through a principals' interview guide. The
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principals are in a valid position to offer opinions con-
cerning the strengths and weaknesses of the teachers under
their supervision. It must be noted that there were thirty-
two principals' or supervisors' evaluations of the profes-
sional teaching work of thirty beginning, first year, teachers,
Three principals evaluated more than one teacher each; one
prircipal evaluated four teachers; and two principals eva-
luated two teachers each, The two supervisors presented a
unique situation in that they could present an evaluation

of the North Park Ccllege graduates from a supervisor's
viewpoint and relate the graduates' work with that of other
beginning teachers in the system., One supervisor worked
with K-3 teachers and the other supervisor worked with inter-
mediate teachers., The responses ¢f the supervisors were
found to be acceptable to the nature of the study.

The principals and supervisors (hereafter referred
to as principals) used the criteria of the guide to reach
their conclusions concerning the teachers. All principals
of the teachers cooperated in the study. Three principals
found it impossible to donate the time for an interview and
three principals were in areas not readily accessible for
personal interviews because of the extreme distances
involved from the home of the writer but used the guides
as a questionnaire; special letters of instructions were

included with the guides mailed to these principals. The
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principal of the non-participating teacher did participate
in the study. There were, therefore, thirty-two principal
responses for the twenty-nine participating plus one non-
participating teachers.

The principels must evaluate the professional tea-
ching job of the teachers under their supervision for the
school district; they must evaluate the professiona job as
it is unique to the building in which the teacher teaches
and with the group of children placed under her charge and

entrusted to her cars,
2. General Background Information.

The purpose of this section was an attempt to get
sufficient background information for the study.

Twenty-one princivals féported they formally visited
the fooms of the beginning teachers often; ten reported
rerely; and one reported never. Often was found to mean
from seven visits to fifty visits., The principal indicating
"never" also reported he visits only in an informal meanner;
the other principals also indicated they visit a classroom
many times in an informsl manner.

All principals indicated they were able to have some
sort of conference after the classroom visits, Very often
the conference was held in an informal menner., The

principals generally held to the belief the informal
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conference was the better situation and the non-class time
of the teacher was the time for the professional discussions
involving the teacher, her work, the scancol, and total
relationships. Many conferences were held without first
having a classroom visitation as areas for discussion were
prompted during the informal teachers' meetings and the
free exchange of thought aided the beginning teacher imme-
diately. 'the new teacher was encouraged to offer her thin-
king and this security invitation assisted the new teacher
to solve her problems or to prevent the problems from
occuring., The new teachers indicated a willingness to par-
ticipate in the discussions and to accept the suggestions;
they wanted to learn. ome discussions had to be private
due to the personal nature of the material for discussion.
'the other data assembled from the background

information has been presented in Chapter four.

3o Professional iuraits or yualities.

The purpose of this section was an attempt to have
the principals evaluate the beginning teachers by using
fifty-one selected professional traits or qualities. ‘the
inquiry was to determine the strengths and weaknesses of
the teachers by using these traits or qualities as criteria.
i1t was believed these were the items that would be the crux

of the teacher in the profession. 4items judged as a strength



RESPONSES UF 1Hi EMPLOYING PRINCIPALS 157

would indicate the beginning teacher could do well in that
phase of the profession. JLtems evaluated as satisfactory
would indicate the principal believed the teacher was doing
a satisfactory professional job in her situation. Difficul-
ties would indicate the ecucation of the graduates needed to
be strengthened in that area. This was an important step

in this study of the evaluation of the North rark College
elementary teacher education programs to determine the
strengths and weaknesses of the graduate on the job teaching
through principal evaluation.

‘ihe forty-one professional trait or quality items on
the teachers: interview guide were repeated on the principals®
interview guide plus ten other items.

Some standard had to be established to interpret
jable XIX, A strict standard was desired; therefore, a mi-
pimum selection of twenty-four nominations of other than
difficulties was set, and a short 1list of "sub-standard™
items was obtained. By Taising the standard to twenty-five
nominations for a first year teacher to be comnsidered
professionally proficient in an item a slightly longer list
of "sub-standard™ items was secured. A more stringent
degree of rating was used in the principals' nominations
than in the teachers' nominatious because of the use of the
"non-applicable® items. Lt was felt the principals were in

a better position to determine if an item were "non-
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able XIX o=

Principals' Evaluation of Beginning ‘leachers Using Selected
Professional iraits or zualities., (N:32)
(Value Judgements: 1-Strength, 2-sSatisfactory, 3-Not
Applicable, 4-Little vifficulty, S5-Some Difficul ty,
6~-Great Difficulty)

Professional Traits Value Judgements
or Qualities 1 2 3 4 5 6
Ability to work with others:
Fellow workers 18 12 1 1
Principals or supervisors 20 11 1
Pupils 15 10 3 4
Parents 11 16 3 2
Other Scrnool Patrons:
The Community 9 15 7 1

Effective Teaching ‘‘hrough:
Teacner-Pupil Planning 6 20 3 3
Planning of teacher-lesarning
situations in accord with
acceptavle principles of

learning 6 21 2 3
Use of X¥reedom and Control in:

Classroon 7 16 1 7 1

pbullding 5 18 1 ) 2 1
Use of Developmental Psych. 4 21 1 4 2
tvaluation of Learning 7 19 3 2 1
Instructicnal Procedures 8 16 7 1
Use of Audio-Visual iids 4 1¢ 1 5 2 1
Use of Broad Background to

Enrich Pupils'Experiences 9 14 6 2 1
Use of Comnunity xesources 1 20 3 ) 2 1
Pupils' Cumulative Folders 6 18 3 3 2
Scincol Counseling Service 6 13 7 3 2 1
Speaking Easily and ‘ell 11 14 3 4
Emotional Stability 186 9 3 2 2
Assignments 7 15 S 2

A Philosophy of Education

Consistently Applied 8 1g 2 4
Pupil Liotivation 8 17 6 1
Maintaining Pupil Interest 10 14 6 1 1
Knowledge or subject Liatter 12 12 6 1 1
Communication 8kRills kacility 7 20 1 3 1
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Table XIX.~- (Cont'd.)

Principels' Eveluation of Beginnifg T
Professional Traits or Qualit

159

eachers Using Selected

ies., (¥:32)

Professional Traits

Value Judgements

or Gualities 1 2 3 4 5 6
Effective Teaching Throuzn:
Interest and Participation
in Professional Organiza-
tions for Teachers 9 15 5 2 1
Interest in Continuing Her:
General Zducation ) 11 14 2 2
Subject Field BEducation 3 10 14 3 2
Professional Education S 10 13 4 2
Enthusiasm for Teaching 22 4 2 3 1
Adherence to a Professional
code of Ethics 20 9 1 2
Conformity to Community
kiores 11 16 3 2
Skill in Discussion 7 18 5 2
Rescurcefulness 7 18 4 1 2
Generzl Scholarshiv 8 19 3 1 1
Speclal 4reas: 2Art, iusic,
Physical zduczation 8 186 4 5] 1
Developing American Ideals
of Democracy 10 1s 2 1
Other Prolessionel Values:
Keeping Records 11 17 ) 1
Constructing Records 2 25 3 1 1
Zducational Material 6 17 7 1 1
General Cierical Duties 5] 23 3 1
Administrative Routines 6 22 2 1 1
Promptness 16 11 4 1
Interpreting the school
Program to and counseling
with parents 8 17 4 3
Working Effectively in the
Community as a local citizen 5 9 16
Appreciatirg the Social Impor-
tance of the Profession 13 13 1
Working through the Profes-
sional Organizations to Im-
prove the Profession 2 17 6 4 1 2
General Working Conditions
Reaction 14 14 3 1
Extra-Curricular Activities 4 10 13 4 1
feaction to Community Living
Conditions 9 19 4
Personal Recreation Activities 5 13 12 2 1
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applicable™ or not for the teaching situation for any one
particular teacher. Therefore, the "non-gpplicable™ items
could not be considered as difficulties, or as negative
assessments. With this strictness in mind, an item with
nine ®"difficulty™ nominations became an "unsatisfactory"
item; items with eight "difficulty"™ nominations bscame
marginal satisfactory items. The standard of nine "diffi-
culty™ nominations to select an item for Munsatisfactory”
was considered very adequate for first year teachers,

Using the standards set forth above, Table XIX shows
the following items as less than standard: 1) Use of freedom
and control in the classroom; 2) Use of community resources;
3)Use of broad background to enrich pupils' experiences; and,
4) Use of educational materials. A total of twelve teachers
received these difficulty checks. By changing the standard
to include only eight difficulty nominations, Table XIX
shows the following items to be added as marginal satisfac-
tory items: 1) Use of freedom and control in the building;
2) Instructional procedures; 3) Use of audio-visual aids;

4) Maintaining pupil interest; and 5) Knowledge of subject
matter. The marginal satisfactory items were spread over
a total of eleven teachers; the eleven teachers are included
in the twelve teachers of the unsatisfactory items mentioned

above,
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Seventeen principals marked no difficulty checks
for the teachers under their supervision; fifteen teachers
were included by these seventeen principals., One teacher
Teceived one difficulty check from her principal; two tea-
chers received three difficulty checks; one teachers re-
ceived four difficulty checks; and one teacher received six
difficulty checks. The overwhelming number of difficulty
checks in Table XIX were received by ten teachers as follows:
two teachers received eleven checks each; and each of the
following totals was received by one teacher each: thirteem;
fourteen, twenty-one, twenty-two, forty-one, forty-two,
forty-six, and forty-eight.

By continuing to use the high strict standard set
earlier in this chapter, we find the last eight teacher
totals in the previous paragraph may cause concern for each
teacher involved to be considered as having too many diffi-
culties, These eight totals could be further divided into
groups with "little difficulty" with thirteen and fourteen
checks; teachers with "some difficulty" with twenty-one and
twenty-two checks; and teachers #ith "great difficulty" with
forty-one, forty-two, forty-six, and forty-eight checks., Of
the teachers in the "difficulty” eight, only one teacher has
changed teaching position due to the difficulties of the

position at the time of the study.
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Table XIX shows an over-all satisfactory appreisal

of the teachers as a professional first year group.

The following list is & rank order of items judged

"strength®™ according to the number of nominations given by

the principals., The number in parentheses is the combined

number of "strength", "satisfactory", and "non-applicable”

judgements. Because of the difference in value judgezents

among the respondents, the combined values may be a more

proper evaluation than the "strength™ listing. The numeral

before the item is the number of "strongth™ nominations.

22°

20,
20.

i8.

16.
16.

15.
14.
13,

1l.
1l.
11i.

10.
1c.

tnthusiasm for teaching (26)

Ability to work with principals or supervisors (31}
Adherence to a professional code of ethics (29)

Ability to work with fellow workers (30)

Promptness (27)
Emotional stability (25)

Ability to work with pupils (25)
Generel working conditions reaction (28)

Appreciating the social importance of the
profession (26)

Knowledge of subject matter (24)

Conformity to community mores (274 3)
Keeping records (28)

Ability to work with parents (27)
Speaking easily and well (25)

Developing smericen ideals of democracy (29)
Maintaining pupil interest (24)



9.
9.

9.

9.
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neection to coamunity living conditions (28)
Interest and participation in professional
organizations for teachers (24)

ability to work with other school patroas:
the cozmunity (24 + 7)

Use of broad background to enrich pupils®
experiences (23)

weneral scholarship (27)

A philosophy of education consistently applied (26)
Pupil motivation (25)

Interpretizs the school program to and

counselins with parents (25)

Izstructional procedures (24)

Special ereas: art, music, physical education (24t 4)

cozwunication skills faecility (27)

Tvoluetion of learning (26)

Skill in discussion (29)

Rescurcefulness (25)

Assiznmencs (295)

Use of frcedom anu control in the classroom (23)

adziniscrative routines (28)

Placninz of teacher-learning situations in accord
with acceptable principles of learning (27)
Iffective teaching through teacher-pupil
planning (26)

Pupils' cumulative folders (24t 3)

sducetional material (23)

School counseling service (13 + 7)

General clerical duties (28)

Use of freedom and control in the bmilding (23 + 1)
Personal recreation activities (18 +11)

Viorking effectively in the community as a local
citizen (14+ 16)

Use of developmental psychology (25)
Use of audio-visual aids (23t 1)
Bxtra-curricular activities (14 +13)

Interest in continuing her:
General educatioc (14 +14)
Subject field education (13 r14)
Professional education (13 T 13)
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2, Comnstructing records (27)
2, Working through professional organizations to
improve the profession {19+ 6)
1. Use of community resources (20 +3)
Some items on the interview guide were judged to be

"not applicable" for first year teachers by some of the
principals, In all cases where the principal evaluated as
“non-applicable” he indicated the teacher did not have the
responsibility, was not expected to do the task, or have the
trait as beginning teacher. &Heferring to ‘table XIX we find
that seven principaels indicated the teachers were in such a
community that they would find it difficult to work with
the patrons of the school as the school had no community
aspect about itself. The use of community resources came
under this same consideration. Three kindergarten teachers
were excused from handling pupils® cumulative folders. ©Seven
teachers worked in school districts that did not have school
counseling services, The first year teacher was not expected
to continue her academic education during the first year of
teaching; the principals indicated the teacher should first
get to know what is expected of a professional teacher
during the first year and maybe the second year. The tea-
cher could have the interest in cogtinuing her education and
this was expressed to the principal by her and he evaluated
her with a combination of her expression during the year and

the attitude that a first year teacher should not take
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academic college work during the first year. The conformity
to community mores was thought to be impossible in several
schools because of the nature of the community in that the
school did not represent any particular community. Four
principals requested that their teachers not be efaluated

on the special subjects as they had special teachers teach
these areas, and the teachers should be comsidered in the
non-applicable category concerning the carry-over into the
other areas in the classwork. Sixteen principals felt it
impossible for the teacher to work in the community as an
effective citizen due to the nature of the district and the
teachers had to live ocutside the district. Six principals
did not believe their teachers should engage in professional
organization work the first teaching year. ZEleven principals
indicated they felt the personal recreation activities of
the teachers was "non-applicable®™ because they had no
information on which to evaluate.

During the interviews some principals expressed the
opinion they hoped the new teachers would be satisfactory
in most categories or items, but they expected the teachers
would exhibit some strengths.

Table XIX, under "Other Professional Values" pre-
sents a listing of value judgements of items of effective
teaching through administrative professional values which
generally do not have a pupil contact involved. These items

are very essential to teaching for these are items that
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generally make for a smoother operating profession. Nine
principals indicated that nine teachers are not making pro-
per use of the educational materials furnished them; seven
teachers are indicated as not doing a proper job of inter-
preting the school program to and counseling with parents;
six teachers did not seem to understand the social implica-
tions of the profession. These three items are critical
items for the profession; the college should give these
items some consideration for further study in programming.
Further consideration seems warranted by the eollege teo
ensure that all graduates realize the tremendous impact the
profession has upon society.

The over-all evaluation of the items under "Other
Professsional Values" indicated a satisfactory professiomal
function by the graduates. This could be accepted as an
approval of fhe manner in which the elementary education
teaching graduates of North Park College were meeting their
general administrative obligations in their teaching
positions;

The summary of the responses of the employing prin-
cipals indicated the teachers were able to work well with
those people with whom a teacher must be able to work:

1) fellow workers; 2) principals or supervisors; 3) pupils;
4) parents; and, 5) other school patrons: the community.

Most of the items under "Effective Teaching Through®™ received
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satisfactory evaluation. Items receiving less than standard
evaluations were: 1) discipline control; 2) instructional
procedures; 3) use of visual-audio aids; 4) use of broad
background to enrich pupils' experiences; 5) use of community
resources; 6) maintaining pupil interest; 7} knowledge of
subject matter; and, 8) interest and participation in pro-
fessional organizations for teachers.

The over-all response summary indicates the college
is producing satisfactory teachers, with the exceptions
noted.

lypical comments of the principals in support of
their responses to the items on the guide follow:

Lacks knack of knowing when to use pupil motivation
and when to try to maintein motivation.

She is very conservative, not outgoing, very
youthful. This is good.

She does not seem to understand when teaching is

being done: when students are learning. She must
learn to evaluable much better; this is very weak,

She must learn to evaluate as she proceeds through
the lesson. ©She has much to learn about teacher-
pupil planning; she needs a good review of psychology
of teaching and learning although she does well in
learning how to teach, The room control needs help.
¥irst year is difficult for all teachers and the
college should do more to make the first year more
successful. She is aware of first year difficulties
and is trying to overcome them. $She must provide more
for individual differences. She was very receptive

to help in instructional procedures. She knows very
little about the use of machines in teaching: visual
aids. The college should provide courses in specific
areas to define the objectives of the area. The basics
are important. Develop a K-3 program. The American
ideals of democracy are well done. Public relations
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work must be better developed in working with
parents of all levels of students® abilities.,

The teacher had difficulty sharing and gaining pro-
fessional eXperiences at her level, She has a
tendency to stay with herself: she must be drawn
into the group. She lives alone and goes home for
lunch, She had too much to learm concerning teacher-
pupil planning; her class was too teacher dominated.
There was advice to follow the manuals and ouild
from unit to unit and year to year. Much more could
be done with the use of psychology in the classroom;
there appears to be much more need ror more educa-
tion here. She needs much help in room management
and classroom processes; e€.g. she tries to teach
from sitidng at her desk and does not move about

the room. She seems very lnsecure; the college
should have done more to prepare the girl, although
she has great potential. ZEmotional control is

lost at times in that she does not always speak
easily and well and loses control. More work at
college should be done in giving the graduates a
better idea of preparation of assignments for the
students. The girl has a tremendous interest in
wanting to learn. Her teaching of art is weak., She
works several nights a week with her church., There
is some wonder if she liked her children, and if she
belonged in teaching.

North Park graduate was a good first year teacher.

She was able to progress well with the limitations

of supervision and will do a good job. She does very
well with children, she seems to know the kindergarten
work very well. she works well wich the professional
staff, There are limitations ip her kindergarten
education wnich she has been able to overcome very well.

et teaching experience first., Get to learn good
classroom procedure first. Has worked with teacher

on a better use of the voice, and the teacher has made
good progress. Stress good diseceipline first. Contact
with parent is a necessity, and college could do more
in this area. '‘he principal wants the teacher to get
to the root of the problem in her classroom work. £he
must learn to do this in private: locate the student;
if nothing works then bring problem to office. ‘'the
principal can take over, and well., dMust plan the day.
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The teacher must know management in the bhilding.
There is a very strong emotional stability. The new
teacher must mellow a bit before going om to further
study. The teaching of art must be improved: the
college could do much here. A first year teacher
must go along with the professional organizations.
There could be a better understanding of K-3
materials, situations, children, and general condi-
t ons. For a first year teacher she does a general
satisfactory professional teaching job, with the
limitations indicated.

She needs much help in the teaching of reading.

There seems to be a lack of good understanding of the
primary level work and outcomes expected. She does
very well, though. She has good control and authority
as a teacher. wood teacher manner. She works on a
curriculum committee, There is a need for the learning
of basics of teaching. She has received much subtle
supervision. There is a cheerful classroom and accep-
table motivation, She is a flexible teacher. Parents
came to school To consult and she did very well.

When she needed help she sought it out.

Interpreting the school program comes with maturity.
The teacher has too close a tie with the college. She
should learn to sever apron strings with the college
and try to associate with other teachers when choice

is available. She selects college instead of selecting
her professional associates, at least her fellow new
teachers. She has a very determined effort to be
helpful; to help the college; and to help other new
teachers. The follow-up by the coilege is adeguate,
and maybe too much. The college should allow graduates
to grow in the profession., There is satisfactory work
for a first year teacher.

I do not expect too much from a first year teacher.

She must try to improve. She should try to learn to
teach well before she considers further education. She
keeps to herself, is not outgoing but does a satisfac-
tory job for a first year teacher., She is pleasant.
Good number concepts are used in teaching erithmetic.
The teacher is learning to carry on a discussion with
second grade students. She is resourceful as a first
year teacher But must improve.
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Teacher has grown; the potential must be there to be
able to grow. She has shown fairness in her teaching.
She considers all levels in her work, A& very satis-
factory first year teacher.

Teacher is a very superior persom; class is doing
very well; she is doing a terrific job. Send us
more teachers like this girl.

I find my teacher does a satisfactory professional
teaching job in all areas indicated in the interview
guide. ‘“the college must do a very fine job to have
such a fine teacher,

These teachers do a fine teaching job--satisfactory
with many strengths as indicated on the guide.

My teacher is satisfactory or better in all areas.

She is inexperienced; a first year teacher, but has
shown great growth. Could become the outstanding
teacher in the district, Now, she is superior to
exXperienced teachers. Had difficulty in reading, at
first, but does well after supervision; she realized
her shortcomings here, Handles individual differences
well.

The guide items are satisfactory or better. The
ccllege does a fine educational job preparing these
teachers.

The teachers never complain. They are very prompt;
they seem to understand well the importance of the
profession upon society. They do things very ade-
quately. They accept all children, treat all alike:
this we like. The college could do a better job with
audio-visual aids of all kinds. 7e like our teachers
to have more poise in front of a classroom: we have
worked here,

Very cooperative teacher; does the items well-superior
in all ways.

Outstanding outlook on teaching; fine background ;
sincerety of purpose in all items. A wonderful
teacher to have on the staff.
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4, Guide Summary.

After the principals evaluated the teachers*' traits
and qualities they were asked to respond to four general
questions. The purpose of this section was to allow the
principals to give responses concerning matters which may
not have been covered in the items placed into the principals:
interview guide. The items were intended to guide the res-
pondents to follow certain linmes of thought in answering:
omissions, teacher difficulties, teacner ettitudes toward
supervision, strengths of North Park graduate(s), and
weeknesses or area(s) of improvements suggestzd for North
Park College. The'responses were in keeping with the pre-
vious responses as checked in the listed items in the inter-
view guide. Special emphasis may have been a determining
factor for adding the thoughts by the principals as all
principals interviewed felt very strongiy about the responses
in the four final items. The questions were not expected
to receive an essay for responses, although some responses
were rather lengthy, but only one item or thought response.
Hach principal tried to determine one point for each
question item. ‘fhe questions and responses follow:

Question One: If a difficulty is very serious,

what help are you able to give to a beginning teacher?

Initiate conference, refer him to another teacher, or
Wait for him to request help? Other:
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The adzminisirutors responded that =211 would initiate
cozferences, ten edrinisir:tors would refer the teachers to
other teachers ror zelp, also, and none would wait for the
tescrer 0 irnlicute some form of aelp wes needed. JLncluded
iz lhe referrins 10 ciner teachers for help was the reference
L0 supervTisizs .euciers, specialist teachers, and consul-
tents.  ..ue zrizeipuls' cozzeats indiceted a varied reaction

0 lze lzcuat cecntecst of the cuestion:

Joe pricipll vwould taxe over the class, arrenge for
visile lo o.zer teachers' rooms, Or take the most
iiporiunt protlcezs «s they arise. The teacher has
a2ud ell, wus eager for =ll, waes receptive for all,
gud prerived.

T zisses tpe point of difficulties; she
provlezs to the office,

melpinog teccaer wus essigned at the outset, but she
docs not use ner adeguately. ‘Leacher does not seem

L0 recog.iie need to recuest help or is too proud.
School furnished substitute so that a teacher may g0
Lo szolner school to observe, but this has not been
done Ly tnls teucaer. 7The helping teacher has helped.
<nere 1s a conflict of personalities with another
veecler wien the other teacher will not help her.

iZe nrincipul initiates the conference.

~riocipal initiates conrer=nce. MNeetings on grade
level are very helpful.

if principal is aware he initiates conference.
Action *o follow may be another teacher, the principai,
counselor, = demonstration, etc.

Initiate the conference. Also, refer to curriculum
consultant,

leachers xnow they are welcome to visit every day,
and they do. 1 initiate the conference when I know
about any difficulty.



RESPONSES (F WHE EMPLOYING PRINCIPALS 173
There 1s a master teacher for each area. She accepts
supervision very well.,
A combination of all three depending upon the
seriousness of the problem, There should be an
attempt made to develop the kind of rapport that
would encourage the teacher to share problems from
the beginning. This is the duty of the principal to
encourage.
Gould refer her to the assistant principal, but L
have not had to. She talks sometimes Jjust to pass
the time of day.

The statements of the employing principals seem to
indicate the beginning teachers were offered many opportuni-
ties for supervision and most of the teachers were able to
accept the supervision in the professional manner desired
by the principals.

qguestion ‘iwo: In your judgement, what is the

attitude of North Park College's beginning teachers
toward supervision?

The general tone of the responses was of satisfac-
tion, and there was an indication the teachers generally had
a fine attitude toward supervision. The guestion is closely
related to the first question and the responses were in a
similar vein. ‘“There was an indication of the teachers using
the results of supervision for improvement in the profession,
with one exception. Typical principal responses follow:

Very cooperative.

Very fine in all respects. Possesses ability to
evaluate teaching and seek help in needed aress.
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Her attitude toward supervision is all that I would
ask from her. Very receptive, follows through -
truly a "gem" in this area.

We have one graduate who is a well adjusted person,
serious, willing to learn and improve, also interested
in her profession.

Excellent attitude. The people who attend North
Park College nust be excellent people if all are like
this teacher,

Very well, excellent.

With wiss , it has been excellent. She has
been very appreciative of all help offered.

Accepts willingly -- wants to learn.

These girls so far have seemed to be of the highest
quality. They accept help, criticism, etc. very well.

This teacher is very cooperative and self-confident.
Yielcomes supervision. The teacher wants to improve.

Very cooperative., Takes criticisms and suggestions
well with the result that improvement results.

Most receptive.

Cooperative but not effective; it 1s like water off
a duck's back. She needs supervision.

Very:! Excellenti:

Outstanding person. Human nature is tops. Very good!
Characteristics of most beginning teachers, but she
is about the best.

Very fine, agreeable, and cooperative.

Very excellent., Very receptive all the way. This
teacher seems a bit remote and appears to have

difficulty recognizing the need for help by herself.
she should ask for nelp sooner.

Very excellent.
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1t is a very fine attitude. They are not suspicious
or afraid. It would be hard on them if they were
suspicious or afraid in our system.

Better than average. Very good. Very satisfied.
kxcellent attitude. Not a typical school of educa-
tion approach, A tremendous desire to want to do
things well, not just to get by with an average
result.

very excellent. They look for help, expect it,

and use it. They seem to keep the principal "on
his toes" and that is wonderful.

Commendable,

Very good. A4Lccepted help. Asked for help. Tried
to follow through,

Question Three: What do you like best about
North Park College's graduates?

The responses of the employing principals seem to
indicate the graduates have a fine background as teachers
for working with children. +here was an indication that
certain individuals needed help in some areas but the general
overall reaction was of satisfaction om the part of the
principals, with one exception. There is a strong indication
of teaching success possible: the spirit and enthusiasm for
teaching, love of children, and sincerety of purpose. The
responses follow:

Willingness to work and high moral quality of
their moral fibre.

This teacher knmows her subject matter.

Fine job. Uommendable enthusiasm and desire --
fine attitude.,
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Good plans, preparation well done -- cooperative and
good classroom management., Promptness and apparent
love of teacning children.

Seem to be very stable persons. Vhether this is a
personal make-up or confidence in their skills, 1
do not know.

Eagerness, friendliness, ability to take hold of a
joo, self-confidence, humbleness, etc.

Where do we find any nicer group of people? Family
background? Very friendly, natural, sinceritty of

purpose.

this teacher is in control of the classroom and it
always seems a learning situation prevails.

=+hugjagsm exist from another
A very fine teacher,

Would this tremendous e
colleger Or, what

My observation “th North Park
graduates hav j
vigorous spijy
teaching, lc
terize the ¢

enthusiasm for
'vity charac-

Morally excel
teacher. oSt
reliance; fit

to be a good
ceacher, self-
teachers.

Good worker. GJ
learning and thinN
grooming.

very amendable to
Ppoes hard. Good

Good manner as a teacher.

Their "down to earth" approaci to living -- andé
teaching:! Maturity is a keynote.

Enjoys her work, smiles, attracts children, children
just love her.

I like the ability to work consistently at teaching.
This means the ability to do daily planning -~ to
organize work and materials well ahead of the time
they will be used by the pupils. She also seems very
conscientious about routine duties and about being
prompt with records due, and on time at meetings.
They must be a wholesome, sincere group of students.
We want more of them,
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Good plans, preparation well done -- cooperative and
good classroom management. Promptness and apparent
love of teaching children.

Seem to be very stable persons. Whether this is a
personal make-up or confidence in their skills, L
do not know.

Zagerness, friendliness, ability to take hold of a
joo, self-confidence, humbleness, etc.

Where do we find any nicer group of people? Family
background? Very friendly, natural, sincertty of
purpose.

this teacher is in control of the classroom and it
always seems a learning situation prevails.

Would this tremendous enthusiasm exist from another
colleger Or, what causes it? A very fine teacher.

My observation of and experience with North Park
graduates have been very limited but I think the
vigorous spirit for full living, the enthusiasm for
teaching, love of children, and sincerity charaec-
terize the graduate, iiss .

Morally excellent. A burning desire to be a good
teacher. Stability as a person and teacher, self-
reliance; fit in so well with other teachers,

Good worker. Good personality. Very amendable to
learning and things taught. 4ries hard. Good
grooming.

Good manner as a teacher.

lheir "down to earth" approaci to 1living —- anré
teacning!: Maturity is a keynote.

Enjoys her work, smiles, attracts children, children
just love her.

I 1like the ability to work comsistently at teaching.
This meens the ability to do daily planning -- to
organize work and materials well ahead of the time
they will be used by the pupils. She also seems very
conscientious about routine duties and about being
prompt with records due, and on time at meetings.
They must be a wholesome, sincere group of students.
We want more of them,
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They are such wholesome girls, interested in their
profession, and anxious to improve.

1f I had a daughter, I would like her to be just like
this girl.

I will hire all the North Park graduates I can.

OQutstanding human attitude, character, moral fibre,
dedication, gets utmost from child. ZEmphasis on the
individual child.

Agreeable and cooperative.

4 sincere desire to teach, wonderful personality. 4
desire to do a very fine teaching job. This may be
a weakness because they work so very hard for success.

Dedication to the job, ILife is real and life is
earnest. Loyalty to the job.

They seem to know where they are going; have their
feet on the ground; and a wonderful concept of values.

Broad liberal arts education. Better than average
professional attitude. Willing to learn; not afraid
to admit she must learn more. I hope I get more
teachers like these North Park graduates.

Wonderful appearing teachers. uresses well, clean
looking-shine, wholesome look and attitude., %Wish

we had more of them. VWill hire two more North

Park graduates of next class. They measure and
exceed ones from other schools. A teacher must
know more than academic know-how, and these teachers
do.

Sincere interest in teaching. Better than other
beginners.

The wholesomeness of personality. They seem to know
that there should be help and they expect to receive
help. It is a pleasure to have teachers who are so
willing to learn., They seem to be well founded as
teachers,

4bility to work with supervisors, other teachers, and
students. Wholesome attitude in teaching. Good sense
of humor.



RESPONSES OF 1HE EMPLOYING PRINCIPALS 178

Moral fibre is very good.

Knows how to organize a class efficiently. Friendly
and warm with children.

No comment.
An apparent love of children.

The fourth of the four questions had to do with
suggestions the principal would make for the improvement of
the elementary teachers education program at North Park
College as evidenced from the experiences with and observa-
tion of the graduate(s) under nls supervision.

Juestion Four: What suggestions would you make
for the improvement of the elementary teachers program
at North Park College?

Typical responses follow:

Hzve students spend a longer time at one school
when student teaching; primary teachers, especially,
should come in the morning.

I suggest “"on-the-job"” seminars with various teachers,
principals, and other administrative staff invited to
be present from time to time.

Perhaps all of the middle grade teachers could
participate in such meetings at one time, and ell the
primary teachers at others. “On-the-job™ means held
in _(name of city) during a specified morning with
the suggested teachers, principals, administrative
staff sharing turns by being present to help in any
way designated by Miss (college supervisor).

In no way has anyone from North Park College sug-
gzsted a conference with me about the student teachers
in our middle grades, or any phase of our middle grade
program in the T¥name of city] schools. No one
hed defined my role in the total progrem, nor asked me
what 1 feel my role should be in such a program.
lherefore, 1 suggest that contact of the college with
the school personnel be a broader definition than it
is at present.
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K-3 training education; addition of education in the
primary grades.

On the most part, L feel the program is most adequate,
outstandingly good. I wonder if "screening™ is done
to the degree it might be before the students are
ready for student teaching. In conference could
personal attributes be discussed and worked upon:
dress, appearance, personal grooming. First impres-
sions by student teachers should be improved. The
college should allow girls to grow in the profession.

More attention should be paid to reading and phonics.
‘ihere should be a X-3 special education. There seems
to be a lack of good understanding of primary level
work and outcomes expected.

The teacher should have XK-3 education for more
confidence in XK-3 work.

K-3 special education needed, but keep up the good
calibre of graduates.

If they were all as good as Miss there would
not need to be too many suggestions for improvement.

The education department should offer special educa-
tion in K-3, 4-6, and 7-8 levels,

Perhaps more help, or a course if not already provided,
in juvenile literature. This seemed to be an area
where our teacher was weakest -- in knowing about and
choosing library and supplemental books.

Selection is good. Reading course in lcKee's reading
and children's literzture is needed.

Stress importance of identifying learring situations

on pupil's levels. Use of pupil planning and organi-
zation with the classroom. Stress ability to evaluate
pupil growth and improvement. TUtilizing community
resources for learning, using audio-visual aids, recog-
nizing and adjusting instruction to individual differences
with the class, Summarization: We have one of the tea-
chers here. Being her first year she shows most of

the symptoms coming from a lack of experience. However,
as experience was gained, together with counseling and
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y & STesd deal of drosress hes been saown.
s candi.ale nas done a nice job and she
cood becxzgsround. I would pe siad to get
ZOre tuaclers llike lLer,
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LeLrz how o work with little chilcren: K-3 education.

2002 zuaesgenent, clussrooa orgenization procedures.
wOlLO.z: 8Le .3 ut zer desk ccnstantly. ability of
znacCx of freeodex und coptirol. She zust realize the
Zelr sze sets Irox tae priacipal.

= tecznisues of classrooz control. Evaluation
tutericl is reaching the czild. xore professional
8. -0 specirric cducation in reeding, arith-
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, «od cociel studies. sore depth in these
. Uzderstezding what to expect at the age level.
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1 sounz becxsround in teeching reeding, K-3,
e.rution of tests needed.,

NO Cczmeat offared.

hcre speciulized educction in the elementary area:

=elrs touvcner Lo relax, to tuke a stand, to seek help
tcen to welt Zor it to come to them.

niax ey soould be allowed to cbserve various
ce: pefore choosing an assignment.

wmCIre em,;asis o ve placed in the areas of reading and
arithmetic, especielly «£-3 preparation.

necoding, poonics, XK-3 specialization. Teach more
iaporizcznce of ‘“obessional aettitudes. Heve ample time
to teach reading in practice teacaing. Provide for
individual iizferences.

Specialized X-3 education. This teacher has done a
wonderful job of teaching. I feel she could have been
2 ouch better teacher if she had specialized kinder-
garten education. She had to learn as she went

along, and she did a wonderful job of learning.

Judging from the record of subj:ct (our) teacher
the college should strive to prepare all teachers as
well.
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Special level preparation. More awareness of
application of techniques or appreaches in = given
situation. A general Tésponse is not always the
solution. Stress brofessional attitudes ang appear-
ances.

Minor comment: understand more about clerical rou-
tines, such as keeping 2 Tegister;, ete. Realize that
in a large school baper work is also essential,

No comment.

The principals seemed to have many ideas for the
improvement of the elementary education program at North
Park College. Some of the principals had associations with
the college as Supervising principals of student teachers in
addition to having a graduate on the staff. The replies of
suggesting specialized preparation for the several levels
of elementary education was the most pronounced. This ques-
tion seemed to summarigze the reactions to the evaluation of
traits and qualities; and the major suggestions for improve-~
ment were to: 1) have Specialized education at the K-3, 4-6,
and 7-8 levels; 2) need for primary education; 3) methods;
4) evaluation; v) student teaching improvement; 6) curricu-
lum understanding; and, 7) teaching of reading.

The responses to the questions indicated a direction
toward which the college program could be pointed. The posi-
tive responses should be bprogrammed to be kept, the negative
Tesponses should be considered for action necessary to

change to a positive response, while gll the responses &hould

be considered in g further analysis of the college program
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for elementary teacher education. Some responses indicated
a certain trait as a strength, and other responses indicated
the same trait as a weakness: this pould be construed as an
individual's nature rather than the education received at
the college,

From a positive point of view as reported by the
principals it will be noted the teachers had a strength of
ability or willingness to assume responsibility, accept
suggestions, and accept supervision. There is a positive
approach in relaztionship with their fellow workers; a
genuine interest in the profession; and the teachers have
indicated to the principals a good teacher-pupil relation-
ship., There was a definite positive teaching personality.

5. Comparison of Principals' and Uraduates’

Zvaluation Kesponses.

Appendix 15, Table LX,l is a comparison of the
principals*® evaluation judgements and the teachers®' evalua-
tion judgements of the respective identical items of the
tralts and qualities lists of the two interview guides. In
preparing this table the responses of the two supervisors and
the one principal whose teacher did not participate in the

study were not considered in the principals®' totals so as

1 Appendix 15, p. 236-239.
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to make the respomses more accurate in correspondence of

one principal to one teacher. That would allow a rather
direct comparison of egual totals: the total responses from
each group became twenty-nine as a result., In interpreting
Appendix 16, the reader must recall that most degree of
difficulty evaluations made by the principals were received
by eleven teachers of the total of twenty-nine teachers
participating in the study. Therefore, a criterion of using
the difficulty evaluations applies only to eleven teachers,
Further, the criterion of using the positive values of
"strength" to determine comparisons only would apply to the
other eighteen teachers. A third comparison was possible by
using the full group of teachers and combining the "strength"
and “satisfactory”™ evaluations of the teackers into.one
total. ‘he three types of comparisons were made.

A standard for determining the over-rating or under-
rating evaluations was a difference of three in the difficulty
judgements.,

The non-applicable items of the teachers were not
accepted as a negative evaluation as the teachers did not
believe the item applied to their situation. It follows
that the total number of difficulty evaluations affected the
total number of combined strength and satisfactory evalua-

tions, therefore, the "strength™ comparison was made.
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An inspection comparison of the group with diffi-
culties evaluations indicated those teachers over-rated
themselves in the following i1tems: 1) working with pupils;
use of freedom and control in the 2) classroom and 3)
building; 4) use of developmental psychology; 5) use of
broad background to enrich pupils' experiences; 6) school
counseling service; 7) emotional stability; 8) enthusiasm
for teaching; 9) skill in discussion; 10) comstructing
records; 1ll) use of educational materials; 12) administra-
tive routines and duties; and, 13) appreciating the social
importance of the profession.

There were no under-ratings made by the difficulty
group teachers in the difficulties evaluations.

An inspection comparisan of the strength group's
evaluations indicated those teachers over-rzted themselves
in the following items: 1) ability to work with pupils;

2) ability to work with parents; and, 3) use of freedom and
control in the classroom.

& further inspection comparison of the strength
group's evaluavtions indicated the teachers under-rated them-
selves in the following items: 1) ability to work with prin-
cipals or supervisors; 2) teacher-pupil planning; 3) use of
freedom and control in the classroom; 4) use of broad back-
ground to enrich pupils' experiences; 5) speaking easily and

well; 6) a philosophy of education consistently applied;
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7) pupil motivation; 8) maintaining pupil interest; 9) en-
thusiasm for teacaing; 10) general scholarship; 11) keeping
records; 12) constructing records; 13) promptness; and,

14) general working condi tions reaction.

The eleven teachers in the difficulty group over-
rated themselves in thirteen items, and they did not under-
rate themselves in any items, The teachers in the satis-
factory and strength group over-rated themselves in three
itens, and under-rated themseives in fourteen items.

By combining the strength and satisfactory totals,
another comparison was made. Using the criteria of a dif-
ference of three evaluations, the table shows the following
nine items as over-rated by the graduates: 1) ability to
work with pupils; 2) use of freedom and control in the
building; 3) imstructional procedures; 4) use of broad
background to enrich pupils' experiences; 5) school coun-
seling service; ©6) emotional stability; 7:; enthusiasm for
teaching; B) use of educational materials; and, 9) appre-
cilating the social importance of the profession. Using
the same criter.a, the table shows no teachers under-rated
themselves.

‘'he table reveals the need for more professional
guidance in the aspects of the items on the lists. The
teachers appear eager and confident to assume the respon-

sibilities of working with children, and this eagerness and
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confidence appears in the evaluations expressed in the

responses to the list items.
6. Chapter Summary.

There were thirty-two principal reporis for the
thirty teachers.

‘he graduates received much supervision and accepted
it well. dost of the supervision was informal,

The principals evaluated the teachers by using a
fifty-one item list of traits and qualities that included
the items from the teachers®' list., <The items were evaluated
along a six-point scale. The items evaluated as at least
satisfactory indicated the teacher was doing a satisfactory
professional first year job of teaching. To interpret the
nominations, a standard was set that was tantamount to
have 75 per cent of all nominations be in the satisfactory
or strength categories, combined, before an item could be
ccnsidered as satisfactory. Eight items were indicated as
less than standard: 1) discipline control; 2) imstructional
procedures; o) use of audio-visual aids; 4) use of broad
background to enrich pupils' exXperiences; 5) use of community
resources; 6) maintaining pupil interest; 7) knowledge of
subject matter; and, 8) interest and participation in

professional orgenizations for teachers.
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Seventeen principals marked no difficulty checks
for the teachers undér their supervision.

The strength nominations produced a list of very
positive itemss; The first four items according to the most
strength nominations were: 1) enthusiasm for teaching;

2) ability to work with principals or supervisors; 3) ad-
herence to a professional code of ethics; and, 4) ability
to work with fellow workers.

Nine teachers were indicated as not making proper
use of the educational materials available; seven teachers
were indicated as not properly interpreting the school pro-
gram to and counseliug with parents; six teachers d4id not
seem to understand the social implications of the profession.

The principals indicated teaching success possible
through: 1) the spirit and enthusiasm for teaching; 2) love
of children; 3) sincerity of purpose; 4) high moral values;
5) human values evident; and, 6) dedication.

The principals suggested the following improvenents
for the elementary teacher educztion program: 1) have
specialized education at K-3, 4-6, and 728 levels; 2) methods;
3) evaluation; 4) student teaching improvement; 5) curricu-
lum understanding; and, 7} teaching of reading.

4 comparison was made of the same items self-
evaluated by the teachers and evaluated by the principals.

Two groups of teachers emerged: 1) those with the difficulty
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checks; and, 2) those with no difficulty checks, Compari-
sons were made of the evaluations made by each group with

the evaluations made by the principals. A comparison was
made of the total group's positive self-evaluation checks
with the principals' evaluations. “his made for three com-
parisons. Fourteen teachers received all the difficulty
checks from the principals., The difficulty group of tea-
chers over-rated themselves in thirteen items and under-rated
themselves in no items. ‘'he positive items group over-rated
themselves in three items and under-rated themselves in four-
teen items. When the two groups were combined and tahe total
nominations of strength and satisfactory values were used,
there was an over-rating of nine items and an under-reting of
no items by the teachers.

There was an indication of great confidence by the
teachers.

The difficulties reported by the principals seemed
about general instruciional technioues and activities
including subject matter levels and evaluation of outcones.
The subject matter of the aze and grade level taught ves
not within the command of the beginning teacher, and the
principals had to give much attention to this concern; the
instructional meterial to be used and how to use it also

received much supervisory attention.
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reen soewa the principals believed most

tisfuczory first yeur professional teaching.
srctlews inarcuted, but most of them were



SUMMARY AND CONCLUSIONS

Anelysis of responses indicate North Park College
does prepare satisfactory elementary teachers,

The graduates taught in many different situations.

Outstanding items concerning the college were the
positive faculty-student relationships amd the teaching of
human velues which were reflected throughout the responses.

The graduates placed great value on the liberal arts
and on a minor preparation but indicated they should be re-
lated to their expected teaching level., American History,
Biology, and Psychology or Human Development were selected
as the three most valuable liberal arts courses, The two
least valuable liberal arts courses were Introduction to
Social Science and Elementery Statistics., Selection was
based on the degree of practicality of the courses and the
effectiveness of the professors.

The professional courses were considered very
necessary., Bight of the twelve professional courses were
considered as satisfactory, with Student Teaching considered
the outstanding course, Guidance in the professional area
was less than satisfactory.

The graduates' responses indicated several considera-
tions for change and improvement. All students must be

prepared to teach all subjects in all teaching situations.
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A very active placement and registrar's office was urged.
More stress should be placed upon professional growth
through the professional organizations and professional li-
terature. The cultural values of courses should be stressed.
The professional courses should be related to practical
teaching and this should include preparation in specific
areas with methods courses, especially in the teaching of
reading, language arts, science, music, and X-3 areas.
Observation should occur before student teaching, and while
student teaching the collegé ¢lass load should be lightened.

There should be more preparation about teacher-
pupil planning, use of community resources, philosophy of
education and its relationship to practical teaching, emo-
tional stability. X-3 education should receive special
attention.

There was an apparent overwhelming vote of profes-
sional self-confidence by the graduates.

The principals' responses indicated much satisfaction
with the teachers. The principals saw the teachers as re-
vealing a strong indication of teaching success, spirit,
en chusiasm, and love of teaching. They saw a strength of
ability or willingness to assume responsibility, accept
supervision, & positive approach in relationship with
fellow workers, a genuine interest in the profession, a good

teacher-pupil relationship, and a definite positive teaching
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personality. Fifteen teachers received no difficulty
evaluations from their principals.

The principals offered some suggestions for program
improvement. ‘'‘he teachers must better realize the social
implications of the profession., The teachers must make
better use of the educational materials available. The
principals, also, suggested the same areas for improvements
the teachers suggested, with a great emphasis upon the K-3
areas. The difficulties revolved about general instructional
techniques and methods, evaluations, and grade level
understandings.

Most teachers did satisfactory first year professional
teaching.

Some suggestions for future research are:

l. A4 continuing investigation of the preparation of
elementary teachers; and,

2. A study of the inheritance 2nd enviroamental
backgrounds of the North rark College graduates’
personalities.
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APPENDIX 1

TEACH:RS' INTERVIEW GUIDE SCHEDULE
GENERAL BACKGROUND IN#ORMATION

Name Age Sex Date
Marital Status Minor Field in College
Teaching address(School) (Street)

(City) (State)

Principal's Name

What grade or areas do you teach? (K-3, 4-6,7-8, ete.)

Number of pupils (or average)

How meny minutes do you teach each day? Periods?

How do you spend your free school time?

If you have a self-contained classroom, what subject
areas do you not teach?

How did you obtain this teaching position? Direct applica-
tion, Through the college, Through friends, Employer

jnitiative, BEmployment office-not the college, Advertise-
ment, Other

‘o what extent was the college helpful in helping you get
your first teaching position?

in what way could the college have been more helpful?

What is your teaching salary for the school year?

How well satisfied are you with your present position?
(Very, well, Some dissatistaction, Very dissatisfied)

Do you plan to stay in your present position for another
year?

Do you plan to make teaching your life's profession?
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1TEACHERS' INTERVIEW GUIDE SCHEDULE
COMMUNITY ACTIVITIES
l. Active as member or officer of: PTA , Lhurch Group ,
Service clubs , Scouts , Fraternal , Civic
Group » Ffund vrives , Politics , Others

2.Are you registered to vote? Where?

3. What cultural activities have you engagea in during the
school year, as a spectator or participant?

PROFESSIONAL GROWTH
1. To what professional magaezines do you subscribe?
2. To what professional magazines do you have sccess?

5. Which of these magazines do you read each icsue?
(Regularly, Seldom, Never)

4. What professional books have you reed this year?
5. What non-fiction books have you read tkis school year?

6. What non-professional megazines do you read? Regularly,
Often, Seldom

7. To which of these do you subscribe©

8. VWhat fiction books have you resd this school year?

9. To what professional orzenizations do you belong?
(Specify if an officer) NEA , State Tducation ..ssocia-
tion , District Educetion 2ssociation » Local School
District Education Association , Others, e.g. ASCD,
AERA, etc, (Indicate if you have a special assignment in
any above,)

10. What professional meetings nave you attended this ysar?__
(Place a number) Curriculum committee , Seminars ’

Borkshops , Local Teachers' Associsztion , bistrict

Teachers' Association , State Educetion issociation_

NEA » Others (e.g. lnstitutes, Conferences)

(Please indicate manner of participation: member, officer,

delegate, read a paper, other)
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| ey e eeme =g g e e -
EACEERISTINUZRVIEW GUIDE SCHEDULE

il. Lince our baccelaurcute degree, how many hours of addi-

licozal cducelion zZuve you taxen® , Courses®
rzere’ ) wnhen

li. what pluns do you huve Zor advanced professional study?
Srucuste, suzz.er, extension, full time, where?

2. As & Leucuer, wiast are your extra-curriculer activities?
{(e.-. zozercoz, club, newspaper, annuel, student council,
elC. !}

4. zCw well prepurci were you for this sponsorship?
Leoguetely” Inadegquately:

GEXERAL EDUCATION COURSES

1. Ciner wnen prcfescsioral courses, list the three most
¢. l...ie courses you took at North Park College. Way?
e. d. C.

'y
"

~rcrcesional courses, list the three least
T.oluLlle courcses you took at lorta Perk College, Why?
e. b. C.

an your ziznor end professional courses, list the
st wvuluuonle elective courses yocu took at North
lcse.  auyt

a. D. C.

4. Ctoer Lzza your ainor and professional courses, list the
tiree leust veluuble courses you took at North Park
vollexe, way?

a. b. C.

5. A3 a teacuer, including your minor, what value do you
pluce on college generel euucation. (Great, Some (Median) ,
Li..le, l.oze,.

6. Did general educction instructors relate the course to
elezentury educution teaching? Yes , No . ITf yes,
what course?

Do you believe tnis would nave been helpful, and how?

7. In general, aow adecuate do you feel your general education
prepuration hus been for teaching in elementary education?
Very Sufficient Inadeguzte
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TEACHERS' INTERVIEW GUIDE SCHEDULE

8. As a teacher in elementary education, what improvements
would you suggest in general education: Course offerings,
Type of courses, Sequence of courses, Methods of instruc-
tion in the courses, Others (specify)}? (circle one)

9, Would you have been better prepared to teach if your
general education courses had continued throughout the
four years of college rather than concentrated in the
first two years? Yes , No » Explain.

10, Are you teaching in any areas in which your preparation
is not adequate? ZExplain.

11. Did you receive sufficient preparation for elementary
teaching in the following areas of general education?
Aesthetics Yes No Needed ,Not Needed

Non-verbal skills Yes No Needed ,Not Needed

How would you suggest that these areas be improved?

12, What value has preparation in a minor been to you as an
elementary teacher? Great , Medlian , Little___ None

PROFESSIONAL EUUCATION COURSES

l. As an elementary teacher, what value do you place on the
professional courses offered at North Park College? Please
circle the numbers to indicate l-iwuch, 2-Some{Median),
3-Little, and 4-None.

Techniques and Curriculum
American Public Education

General Psychology{in general education)
Psychology of Humen Growth
Teaching the Language Arts
Health and Physical Education
Philosophy of Education
Mathematics for Elementary Grades
Student Teaching

Seminar in Elementary Education
Audio-Visual Methods

History of Education

HFHHRHERPRRHRR
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2+ What values in this area have helped you must as a
teacher?

3. What in this area has been of least value to you as a
teacher?
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TEACHERS' INTERVIEW GUIDE SCHEDULE

What improvements would you suggest in the professional
area to make it more useful to you as a teacher?

Course offerings___, Sequence of courses____, Type of
courses___, llethods of imnstructions in the courses
Other improvements (indicate)

Was teacher-pupil planning practiced in your professional
courses? Yes___, No___. If yes, how does that experience
benefit you now? If no, would that experience be of
benefit now?

STUDENT TEACHING

What value do you place- on student teaching?
Much , Some{lledian) , Little , None .
What experiences in Student eaching helped you most as

an elementary teacher? Circle a number to indicate
l-ikiuch, 2-Some(lMedian), 3-Little, and 4-None.

Sufficient actual teaching experiences 1234
Receiving helpful suggestlions 123 4
Assistance with problems 1235 4
Preparing units of work 1234
Preparing procedures 1293 4
Identifying your weaknesses 12534
Assistance for personal growth 123 4
Conferences with college supervisor 1234
Conferences with supervising teacher 1234
Identifying strengths 1234

In what manner should the student teaching program be
strengthened? (e.g. more realistic, more preparation,
more time allowed)

GENERAL EXPERIENCES: COLLEGE YEARS

Circle a number to indicate the value each experience had
for you as a teacher preparation experience: l-Great,
2-ledian, 3-Little or none, and 4-Not applicable., If
necessary, explain each response.

What on-campus employment did you have?

What off-campus employment did you have?

What were your college activities?

What elective office d4id you hold?

Was the variety in social activities adequater
Was there sufficient opportunity for the develop-
ment of special interests through clubs, groups,
hobbies, skill groups, etc? 1234

S
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14,
15.
16.
17,
18.

What community service work d4id you perform? 123
What cultural advantages accrued to you? 123
Were there positive faculty-student relations? 123
Guidance and counseling program., (general)

8. ¥When was it available to you? 123
b. Specific career guidance? 123
C. Individual guidance and counseling 123
d. What improvements would you suggest 123
Health services 123
Library services 123
HKesidence Halls 1223
Buildings and grounds generzlly 123
Food services 123
-Office of the President (effective for you) 123
Office of the Registrar (effective for you) 123
Ofrice of the Dean of Students (effective for you) 123
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TEACHERS' INTERVIEW GUIDE SCHEDULE

PROFESSIONAL EXPERIZNCES

Would a visit from a college representative have been of
value to you during your first year of teaching?

Please explain.

How often does your supervisor or principal observe your
teaching? (number of times and interval)

VWhat type of assistance did you receive as a result of
supervisory observations?

PrOFESSLONAL TRAITS OR QUALITIES

Below are listed some traits or gualities that should be
important in educational work. What do you consider your
strengths or weaknesses (difficulties) as a beginning
teacher? DPlease circle the rumbers to indicate 1-Strength,
2-Satisfactory, 3-Not applicable, 4-Little difficulty,
S5-Some difficulty, and 6-Great difficulty.

Ability to work with others:

a. Fellow workers 1

b. Principal 1

c. Pupils 1

é. Parents 1

e. Other school patrons: the comuunity 1

Effective teaching through:

a. Teacher-Pupil planning 1

b. Planning of teacher-learning situations in
accord with acceptable principles of learning 1
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1EACHERS®' INTERVIEW GUIDE SCHEDULE

Use of freedom and control in the:
Classroom

Building

Use of developmental psychology
Evaluation of learning

Instructional procedures

Use of audio-visual aids

Use of broad background knowledge to
enrich pupils' experiences

Use of comnunity resources

Pupils' cumulative folders

School counseling service

Speaking easily and well

Emotional stability

Assignments

A philosophy of education consistently
applied

Pupil motivation

Maintaining pupil interest

Knowledge of subject matter
Communication skills facility
Enthusiasm for teaching

Skill in discussion

Hesourcefulness

General scholarship

Special areas, e.g., art, music, phy. ed.
Developing American ideals of democracy

Other professional values:

a.
b.
Ce
d.
e.
f.
8o

h.
i.

Je

Keeping records

Constructing records

Educationel materials

General clerical duties

Administrative duties

Promptness

Interpreting the school program to and
counseling with parents

Appreciating the social importance of
the profession

Working through professional organizations
to improve the profession

General working conditions reaction
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TEACHERS' INTERVIEY: GUIDE SCHEDULE

1. What experiences should North Park College have pro-
vided to have helped you to become a better teacher?

2. What do you consider as the outstanding strength of the

eleuentary teacher education program at North Park
College®

3. What do you comsider as the outstanding weakness of the

elementary teacher education program at North Park
College?
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PHEINCIPALS' INTSAVIEW GUIDE
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PRINCIPALS® INTERVIEW GUIDE
GENERAL BACKGROUND INFORMATION

Name Date
School XAddress:(Name) (District)
(Street) (City) (State)

Type of Schnool (K-8, K-8, 7-8, etc.)
Length of school day (minutes, periods)
Length of school year (momths, days)
Number of faculty members North ©Park College graduates
Number of students Average size class

How often are you able to visit the classes of your beginning
teacners? Often__ Rarely _, Never____. (Place a number)

Are you able to have a conference with your beginning

teachers after a classroom visit and discuss competencies

and weaknesses? Often_ , Rarely___, Never___ .(Place a number)

TRATTS OR QUALITIES

Below are listed traits or qualities that should be important
in educational work. Wwhat do you consider to be the strengths
or weaknesses (difficulties) of your beginning teacher|(s)

who graduated from North Park College? Please circle the
numbers to indicate 1-Strength, 2-Satisfactory, 3-Not Appli-
cable, 4-Little Difficulty, 5-Some Difficulty(Median), and
8~ureat pifficulty.

l. Ability to work with others:

a8, Fellow workers 12345 8
b, Principal or supervisor 1234568
¢c. Pupils 1234568
d. Parents 123455
. Other school patrons: the community 1234568
2. Effective teaching through:

a. Teacher-pupil planning 1234568
b, Planning of teacher-learning situations

in accord with acceptable principles of

learning 1234586
Cs Use of freedom and control in the:

Classroom 1234568

Building l12345%
d. Use of developmental psychology 1234568
8, Evaluation of learning 1 23458
f. Instructional procedures 1234568
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FrINCIPAISY INTIRVIEN GUIDE
Use of audio-visual aids
Use of broad background knowledgse to
enrich pupils' experiences
Use of community resources
Pupils' cumulative foliers
School counseling service
Speaking easily and well
Emotional stability
Assignments
A philosophy of educetion consic-er
applied
Pupil motivation
lainteining pupil interest
Knowledge of subject matter
Communication skills Tecllizy
Interest and participaticn in ;rerescl o
organizations for tezcaers
Interest in continuing hexr:
General education
Subject field educztion
Professional educztion
Lnthusiasm for teaciing
~dherence to a professionel code of
ethics
Conformity to cozrunity zores
Skill in discussion
Resourcefulness
General scholarship
Special areas, e.g. art, ousic, pay.ed.
rlease identify areas.
Developing imerican ideals of
democracy

+

Other professional values: y

a.
C.
d.
e.
t.
e

h.

Keeping records

constructing records

Educational materials

General clerical duties -
Administrative roucines

Promptness

Interpreting the school prograa to and
counseling with parents

Working effectively in the cozzunity as
a local citizen

appreciating the social importance of
the profession

Working through the professional
organizations to improve the profezsion
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s 210 0iPALS' INTERVIE. GUIDE

fe JuLeTual worxins conditions reaction 123456
L. ZXi.ru-curriculer activities 123456
~. aeuction to comzunity living conditions 123456
2. Derscnal recrectional activities 123456

e 27 u .iviicdir is very serious, what nelp are you able
t¢ ive o teginning veacner? Initiate conference,
serer Lin Lo unozer teacher, or wait for him to request
euah
cLaer:

L. Lz wvour fudge.snt, whzt is the atuitude of Liorth Park
Jzllcss'e pesinnins teachers towsrd supervision?

. ..t dc wvou lixe bvest =2bout North Park College's
TrTalLLsues

7. .out sutooStions would you make for the improvement of

tae elomentary teacher's program at North Park College?
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PRINCIPALS WHO PARTICIPATED IN THE STUDY
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APPENDIX 3

PRINCIPAIS +HO PARTICIPATED IN THE STUDY

Mr. Henry Alexander
Principal

Ballard School

8320 Ballard Road
Niles 48, Illinois

Mr. Bugene Baker
Principal

Hutledge Hall

6850 North East Prairie
Lincolnwood, Illinois

Mr. Joseph Beja
Principal

Nelson School

8901 North Ozanam Street
Niies 48, Illinois

Miss Inez Bishop
Supervisor

Glenview Public Schools
Glenview, Illinois

Miss Catherine Carroll
Principal

Hynes School

9000 National

Morton Grove, Illinois

ur, Richara Clifford
Principal

Rugen School

901 Shermer Road
Glenview, Illinois

Mr. Frank Dagne

Principal

Oak School

7540 Main Street
Niles, Illinois
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10.

11.

13,

14.

15.

APPENDIX 3

PRINCIPALS WHO PARTICIPATED IN THE STUDY

Miss Elizabeth Dennehy
Principal

Brackett School

54 Westlund Street,
Hartford, Connecticut

Mrs. Lillian Fort
Supervisor

Glenview Public Scnrools
Glenview, Illinois

Mr, William Glas
Principal

Grant Primary

1303 North 55th Street
Stone Park, Illinoils

Mr. Harry Halves
Frincipal
Sullivant Scnool
791 Griggs Street
Columbus, Ohio

r. Willard M. Harlan
Principal

Melzer Scnool

9400 Oriole

liorton Grove, Illinois

Mr., Leonard Zaupt
Principal

igstbrook Schnool
1333 Greenwood Road
Glenview, Illinois

Mr. Ropert Hillerico
Principal

Henking School

2941 Linneman Street
Glenview, Illinois

Mr. Harriss Kahl
Superintendent

Rudyard Elementary School
Rudyard, kichigan
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16.

17.

18.

19.

20.

2l.

23.

APPIENDIX

PRINCIPALS WEQ PixTICLPAIED 1IN

lr. John Leizh
Superintendent

James Giles Scnool

4251 North Oriole avenue
Norridge, Illinois

lirs. Bugenia Lencuist
Principal

Turner 3School

1400 Brozdway
rockford, Illinois

Mr., Doyle LicLaughlin
Prinpncipal

Thomas 4., Edison School
8200 Grosse Point Road
l.orton Grove, Illinois

kr, Jonn MeLuinn
Princival

Ashland Park Scnool
4768 g Street
Omzhe, Nebraska

lir, Lester Palmer
Principal

Greenwood zlepmentary School
Blue Island, Illinois

Kiss Zthel . robb
Principal

uaddell School
Broad Street
Manchester, Conn.

Miss Lrytle Hugen

Principal

Glenview Junior Hizh School
2701 Central Road

Glenview, Illinois

Dr. Hd.lte Stroyan
Principal

Hoffman School

2000 Harrison Street
Glenview, Illinois

)

THE STUDY
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PRINCIPALS WHO PARTICIPATED IN THE STUDY

24. Mr, Fred Tatting
Principal
Nelson School
S101 - 5th Street, N.E.
Minneapolis, uinnesota

25. Mrs, Merzgaret Wittrig
Principal
Noelridge School
1010 Regent Street
Cedar Rapids, Iowa

26. lirs, Myrtle Zink
Washington School
siercer Street
Princeton, Illinois
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APPENDIX 4

BEGINNING TEACHERS WHO PARTICIPATED IN JHE STUDY

Miss Ruth Abramson
Brackett Scaool

54 Westlund Street
Hertford, Connecticut

Miss Blizabeth Anderson
Qak School

7640 lMzin Street

Niles, Illinois

Mrs., Glen Anderson
“ashington School
Mercer Street
Princeton, Illinois

iiiss kary Anderson
Melzer School

9400 Oriole

Morton Grove, Illinois

Miss Patricia Blake
Henking School

2941 Linneman Street
Glenview, Illinois

Mrs. Joan Walker Calguhoun
James Giles School

4251 North Oriole ivenue
Norridge, Illinois

kiss Betty Campbell
Rugen School

901 Shermer Road,
Glenview, Illinois

iidiss Sonja Engberg
Thomas A. Edison School
8200 Gross Point Road
Korton Grove, Illinois

Liss darilynn Hansen

Blue Island Public Scihools
12446 South Maple

Blue Isiand, Illinois
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19.

20.

21.

24.

o

S.

26.

27.

APPENDIX 4

BEGINNING TEACHERS WHO PARTICIPATED IN THE STUDY

Miss Marilyn Olson
Westbrook School
1333 Greenwood Roazad
Glenview, Illinois

3iss LaVonne Pearson
Nelson School

5101 - Sth Street, N.E.
Minneapolis, Minnesota

kiss Nancy Peterson
pallard School

8320 Ballard Road
Niles 48, 1llinois

Miss Shirley Pfenning
Nelson School

8901 North Ozanam
Niles 48, Illinois

ldss Judith Ramgren
Eynes School

9000 Ngtional

iorton Growve, Illinois

»iss Joyce Robson
Glenview Junior High School
2701 Central road
slenview, Illinois

1iss Nancee Sackrisen
i.elzer School

9400 NWorth Oriole
Liorton Grove, Illirnois

Lisc Esther Steigerwsldt
lielzer School

9400 North Oriole
lorton Grove, Illinois

iiiss Ruth Swanson
Grant Primary

1303 North 35th Street
Stone Parx, Illinois
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BEGINNING TEACHERS WHO PARTICIPALED IN IHE
iliss Barbara Wallace
Melzer School
9400 North Oriole
Morton Grove, Illinois

lirs. Jerry Young
Noelridge School
1010 Regent Street
Cedar Rapids, Iowa
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APPENDIX S

TWENTY-FOUR CRITERIA FOR EVALUATING A TEACHER

EDUCATION PROGRAM REPORTED BY F. ¥F. WAMPLER

l. A good teacher education program prepares a
student to begin to teach; therefore, it should so stimu-
late the prospective teacher that he will continue his edu-
cation beyond that of college, in general education, in his
field of specialization, and in his professional education.

2. A good teacher education program will provide
early and adequate guidancefor the prospective teacher, in
relation to his needs, the area of teaching for which he
desires to prepare and his own characteristics and capabili-
ties. This program should be the responsibility of the
faculty in the professional education field, but should
involve the regular counseling program and the faculty in
the academic fields.

3¢ A good teacher education program is dependent
upon planning and participation by the entire faculty of
the college with assistance from employing school systems
and supervising teachers, and from professional orgeniza-
tions. The entire faculty, utilizing the help of these
other groups, must take responsibility for the teacher
education program by developing continuous programs of

action and evaluation.
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4, A good teacher education program will provide
that a minimum of forty per cent of the ¢lass time during
the four years be devoted to the field of gemeral education.

S¢ To be most effective, the general education
program should not be confined to the first two years, but
should be a part of each year's study during the pre-service
preparation.

6e Specific efforts need to be made in general edu-
cation courses to emphasis implications of the area for the
professional concepts of teachers,

7. A good teacher education program will provide for
adequate specialization and academic competency in a field
of learning other than education, To this end, there should
be a minimum of twenty-four semester hours in a major field
of specialization and eighteen semester hours in a minor
field of specialization.

8 This instruction in the field of specialization
should be conducted so that implications for the teaching
of the subject in schools are developed oconcurrently with
the subject matter itself,

9. Academic scholarship in the field of speclaliza-
tion should be equal to that of persons preparing in that
speciality for service in other fields,
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10. A good teacher education program will provide
for certaimn constant and differentiated experiences in the
professional sequence for the prospective teacher.

The constants should include:

(a) General principles of humen growth and
development;

(b) General principles of learning;

(¢c) The place of teaching and the school in
society, both in the past and present, and
with implications for the future;

(d) Development of a philosophy of life and
teaching, involving thorough commitment to
alms of teaching.

The differentiated elements should include:

ta) Methods in special azees;

(b) Types and extent of laboratéry experiences;

(c) Content and skills related to the curriculum
at the various levels of public instruction,

1l. A good teacher educational program will experi-
ment with improved methods of teaching $hé constants in the
professional sequence. One method that may well provide
excellent results would be to integrate these constants into
broad areas, taught with a seminar approach, and related to
the laboratory and observation experiences of the prospective
teacher.

12, A good teacher education program will provide
opportunities for the prospective teacher to participate
in the various elements of the learning-teaching process
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in his professional courses, as well as to study about
them,

13, Such experiences should include opportunity for
individual and group plenning for research, for individual
and group participation in effective téaching.procedures,
and individual and group participation in ewaluation.

14, A good teacher education program will provide
experiences in the aesthetics, and non-verbal expression,
and should produce teachers whose aesthetic taste and
Judgements are of the highest order.

15. A good teacher education program will provide
opportunities to observe children, and to work with children
on a graduated basis throughout the four year college
program.

16. This experience with children should provide
Opportﬁnities to see and work with children in the informal
learning experiences of playground and community as well as
the more formal experiences in & classroom situation.

17. The culmination of these graduated experiences
with children over the four year period should be a directed
program of student teaching in the prospective teacher's
area of specialization.

18, This student teachirg should be done under com-

petent, superior teachers in the public school, and under

the direction and guidance of a member of the college faculty.
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19, The student teaching experience should involve
the student teacher not only with the problems of instruc-
tion in his field, but with the sochool, the students, and
the community, including areas of staff relations, adminis-
trative routines, co-curricular activities, and community
interest and organizations.

20, The student teaching experience should be so
organized that during its duration and afterward the ex-
perience will be the subject of conferences and on-going
evaluation with some member of the college staff, the super-
vising teacher at the school, and other student teachers
involved in the student teaching program,

2l. A good teacher education program will include
opportunities to work in a community of out-of-school
activities that involve practice in humen relationships,
and opportunities to better understand structure, conflicts,
and interaction in general society,

22, The entire program of teacher education, inclu-
ding out-of-class campus experiences should be organized
to ensure the balanced growth of the student teacher as an
educated person, with broad cultural background and ex-
periences, and with the desire and capability to be not only
ean effective classroom teacher, but an effective, responsidle,
and enthusiastic citizer in the immediate community as well
as in relation to state, national,and worldresponsivilities.
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23. 4 good teaahsr edncation program will provide
for placemszt services for graduates, far planned follow-
ups, both with graduates and esploying school systeas,
for the purpose of oontinually eveluating und improving
the preparstion of its leachers,

4. A €004 teacher education program will influence
prospective teackers so ibat they are eactive in promoting
the growth and strength of the profession through member-
ship and participstion in the varying professional
organizations available for this purpose,
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FURTHER TYPICAL COMMENTS MADE BY TEACHERS GIVING REASONS
YHY SOME COURSES IN THFE GENERAL EDUCATION SEQUENCE
‘ . OF MOST VAIUE .

Although none of the course material applies at
the first grade level the instructor was inspirational and
I would like to pattern my teaching after him. (History
instructor)

The Psychology of Humen Development is a valuable
course, especially at the second grade level, Teachers
must know how children grow and what to expect at the
different age levels,

Speech is very important for a teacher.
Biology offers much necessary background material

that can he very useful and gave me knowledge of subject
matter to teach in she field,

Art is very useful in kindergarten teaching,

The teachers of these three were excellent. They
motivated use to go beyond the boundaries of the courses.

The counseling can be applied.

The ideals of Christian Doctrine can be applied at
all levels, The values are important.

The values and facts of history are very necessary
for American teaching.

To broaden general education. A broad general
education is very essential for teaching,

They all gave valuable information needed for tea-
ching, However, the main reason was the excellent teacher.
(history) A teacher must inspire, and he did. A good
teacher makes the course good.

The English course helps make English more interes-
ting. Personal value. 4nd, helpful in social studies,
A good teacher in all made the course wonderful for me.

Personal broadening values.
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The ideas are needed for teaching. X very fine
instructor.

Good professor, Professor brought out good ideas
which were apart from things we had experienced.

Information needed for teaching.
Helpful now. A good professor.

Most thorough, well tasught, and applicable to basic
knowledge needed for teaching.

Facts needed for teaching. Well taught.

~ The content is very necessary for teaching. A fine
professor who kept the students interested in the course.
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FURTHER TYPICAL COMMENTS MADE BY TEACHERS GIVING REASONS
WHY SOME COURSES IN THE GENERAL EDUCATION SEQUENCE WERE
. OF LEAST VALUE

Worthless, both academic value and the teachers®
presentation of applying these courses to situations.
(Elementary Statistics, Swedish, ILife and Teachings of Jesus,
and Hebrew Prophets)

ILittle use for these in my teaching: Life and
Teachings of Jesus, Bible, and World Literature.

Not much use for these courses in my teaching. We
should be offered courses that will directly apply to our
future teaching, This time could be spent in more specific
preparation for public school teachinge.

‘+hese courses (Fremch, Bible, and Philosophy) do
not fit my teaching requirements., The courses are all right
for a general education but the time should be used to
better help us become better teachers.

The Fundamentals of Art course was too dull.

‘+he courses (Life and Teachings of Jesus, Hebrew
Prophets) are not required for public school teaching.
the presentation was not good.

World Literature was not challenging.

Chemistry is not applicable at the third gradse,

The materials do not apply to teaching first grade.
(Statistics, History of U.S. Since the Civil War, and
Hebrew Prophets)

Poor instructor.

Not well taught.

Not applicable, too genmeral, poor imstructor.

Not made applicable by the instructor.

Not told how to use it in our field - poor
ins tructor.
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Not told how to use the material, I enjoyed it but
I have not used it,

Do not use it, (Spanish)
Do not use it. (French)

These courses lacked appeal and scope of necessary
areas which should be covered.

Elementary Statistics, Experimental Psychology -~
poor teaching in the presentation of the material, Did
not relate the material to the needs of elementary
education,
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A LIST OF T™HE 18xEx MOST VALUAELE COUxSES AT XORM PARK

course:

10.

12.
13.
14,

15.
16,
17.
18,
138.

20,
21,

23,
24,

26,
27.

COLLEGE OTHER THAN MIKOR AND PROFESSI ONAL COURSES

The 1list and number of teachers noaina ting each

Courses nominated by four teachers:
General Biology
American History

Courses nominated by three teachers:
Geography of North America

Abnormal Psychology

Introduction to General Psychology

Courses nominated by two teachers:
Fundamentals of Art

Fundamentals of Speech

English Composition

Psychology of Human Development

Courses nominated by one teacher each:
Christianity and Society

Nutrition and Health

Yrench, Elementary and intermediate
Philosophy of Religion

Crafts

Camp Counseling

Swedish, Elementary and intermediate
introduction to Social Science )
Diplomatic History of the United States
State and Local Government and Politics

life and ‘reachings of Jesus
Christianity and Society
Band

Music: EKlementary School Methods
English Literature

Comparative Heligion
Design and lllustration

4All methods courses in the general education
areas.
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TYPICAL RESPONSES CONCERNING THE NOMINATION OF CERTAIN
COURSES OUTISIDE THE MINOR AND PROFESSIONAL FIELDS
: AS MOST VALUABLE v ,

Responses to support list indicated by Appendix 8,
Page 224.

The psychology courses helped me to understand child-
ren better, I had Abnormal Psychology, Psychology of Humen
Development, and General Psychology. These courses are
very valuable and should be required of all persons in the
teaching divisions.

Crafts, American History, and Biology -- these are
the three I use most in teaching. (fifth grade)

U.S. Government, Biology, Geography, and French --
excellent teachers and approach used in the classes, I feel
that all teachers should have a good foundation in U.S.
Government, Biology, and Geography. A teacher should also
know a foreign language, A strong liberal arts education
is very worthwhile for teaching,

Christianity and Philosophy--Nutrition, and American
History--fundamental background material, There were good
instructors in history. Teachers need a strong fundamental
background to be able to teach in an enlightened manner and
be able to reach all students,

Swedish was worthwhile because it gave me an under-
standing of a foreign language, I hope to make a practical
use of this language.

Geography, Speech, and English are basic to teaching
and should be required of all teaching candidates,

History courses--histary provides much general
knowledge that is wvaluable to me as a teacher and a person.

The teacher of history was wonderful and an inspira-
tion, He was able to have me see the value of a good
background in history.
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Soclial Studies--an outstanding teacher, The good
teacher can make ordinary course material valuable, Social
Studies are necessary for proper teaching; they lay a wvaluable
foundation.

Abnormal Psychology, Geogresphy, and Band--Abnormal
Psyohology offers some basic understandings for teachers,
Geography is a basic need for teaching. Band was fun and I
find it was a valuable background for teaching music,.
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4 LIST OF THE LEAST VALUABLE COURSES TAKEN AT NORTH PARK
COLLEGE, OTHR THAN THE MINOR AND PROFESSIONAL COURSES,
AND SUPPORTING COMMENTS i

Numbers indicate the number of teachers nominating

the course:

l. Hebrew Prophets (3)

2, Life and Teachings of Jesus (3)
3. Blementary Statistics (2)

4, Physical Science Survey (2)

5. Comparative Religion (2)

6. Introduction to Social Science (2)
7+ Burope in the Nineteenth Century (2)
8. Fundamentals of Art (2)

9. Swedish (1)
10, Gemman (1)
11, World Masterpieces (1)
12, Philosophy of Religion (1)

Art - nothing of value was presented.

Physical Science Survey - The survey was a waste of
time, Students should be required to take a more advanced
course.,

Iife and Teachings of Jesus - Has no apparent
direct value for a public school teacher, (Also, Hsbrew
Prophets)

Swedish, Life and Teachings of Jesus, and Hebrew
Prophets - no practical teachiug applieation.

Social Science and World Literature - The presenta-
tion was very poor. The instructor d4id not have an
interesting manner of teaching the course.

Hebrew Prophets - more suited to Sunday School ma-
terial and level than college level, Elementary Statistics -
no practical application for teaching., Physical Science
Survey - very poor instruction #nd teaching hadbits., A poor
instructor made the course uninviting,
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Life and Teachings of Jesus - poor instructor

Early Modern Europe - I use this least in my teaching
and in my personal life.

Early Modern Burope, Elementary Statistics, and
Philosophy of Religion - These courses were the least
valuable as far as helping me in my teaching,.

Fundamentals of Art, Life and Yeachings of Jesus, and
Christienity and Society - Lhe manner in which they were
taught was not goode A poor teacher caused me to believe
these courses to be of little value, With good instruction,
i believe these courses gould be worthwhile, L got very
little from them. :
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TYPICAL RESPONSES BY GRADUATES CONCERNING PROFESSORS
RELATING GENERAL EDUCATION COURSES TO ELEMENTARY
TEACHING

Yes, so we could apply these subjects and realize we
will need to use these things.

The instructor just presented the course., More
should have been done. However, a professional person
should educate himself and be able to apply his knowledge
to any situation.

Yos, the course may have seemed more practical to
the prospective teachers.

Probably not possible directly seeing all members of
the class were not elementary education teachers, It would
have been helpful to see the need for the course when

teaching,

Not particularly needed, I'd rather draw my own
conclusions and relate them to elementary education.

Yes, for crafts, I would especially like the crafts
related,

Yes, especially in science, geography, English,
and literature. The instructor should relate the material
to elementary school level,

No, except for the courses in psychology. ihe psy-
chology courses were related to elementary education and
were very helpful for teaching.

4ll courses should be related to better prepare
students for the work ahead,

if the instructor did not relate the course, I did.

The instructor should b available for informtion
or consultation if the material is not related in class,
Hg shggld be available about the materials of elementary
educa (o) « P
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The instructor shdould isdicete what is expected at
the elemsntary level.

Eot for primary grades. Methods teachers should do
this.

il really can‘t say how this oould have been done.

Tais should bdo related, especially for 4th-7th grade
teachers. Somsone ahould do it. This would bDe very helpful.

It aight have deen very helpful, dbut we are capable
of doing cur own relating.

It would have been hZelpful, but there were aany
students in the classes who were not teechers-to-be.

This would Rhelp o prepare teachers.

The students should know what %0 expect whan they
teach,

Ko, L feel they (general educaticn subjects) should
be unrelated to major field.

Yos, we should know what 1is expected at the grade
levels,

The olasses were heterogenious so it would have been
impossible. Someonms should do it, though,

This would be very helpful as the elementary teacher
aust inow the general education material.
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TYPICAL RESPONSES BY GRADUATES CORCEENING WHE1HER TO SPKEAD
THE GENERAL EDUCATION COURSES OVER THE FOUR YEAR COLLEGE-SPAN

Yes, some professional courses should be offered
earlier. +this would make the offering of general education
courses spread out over the four year span.

Yes, even as rreshmen a glimpse is needed of what
they want to get into.

No, liberal arts should take most - not all, perhaps -
of the first two years.

nNo, I believe the general eourses should be concen-
trated to dewote time to our major the last two years,

No, L have found the placement in the first two years
very satisfactory.

nNo, they were continued somewhat, Courses taken later
could not have been taken earlier.

No, need time to concentrate omr teaching profession.

No, get education first apd then apply it to student
teaching.

No, concentrate on teachimg courses during the last
two years.

No, concentrate on elementary education during last
two years.

No, it is better to get it early and then apply it to
education courses and student teaching the last two years,

Concentrate in first two years, as now, before pro-
fessional so professional courses eam be related,

1 feel by having these courses over I was able to
concentrate on my major field by the third and fourth years.

Concentrate on professional courses during last two
years,
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I did not begin to seriously think about teaching
until the last two years, so professional courses esarlier
would have been taken too lightly.

Need to concentrate on professional courses when
student teaching.
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COMMENTS CONCERNING STUVENT TEACHING EXPERIENCES AND HOW
STUDENT TEACHING MAY BE IMPROVED

The two experiences presented challenges to some of
the students in that the situations were so very different.
the student teaching program was of the greatest value in
preparing the teachers-to-be for the profession, Lf the
program could be one semester without courses (at the
college) the student could devote full time to student
teaching and the result would be better.

Our college supervising teacher has too many duties
to perform and too little time in which to perform them.

The student teaching experience was not lcng enough.
More preparation is needed before student teaching; the
preparation should be in the items listed in the interview
gnide, The college should not require classes, at the
college, after the student has done the student teaching for
the day. The student teacher should be afforded some time
to discuss the day's work with the classroom supervising
teacher.

‘‘“he student teaching should be more realistic, The
student should be in the situation for ome day; spend all
day in ome school, The student should be able to have
conferences with the room teacher, The seminar course is
related to student teaching and too often there appears to
be a personaiity conflict with the instructor. Miss
discusses with the teacher while observing and tells bad
points but not how to improve. The points offered are
very worthwhile and helpful, but should be positive.

I feel the student teaching program is quite
adequate,

Too strong an academic load with the student tea-
ching. There should be more observation before student
teaching. I liked the half day of student teaching and then
back to the campus. The supervising teacher for one term
did not give any help; she just ieft the room, amd said 1
was to take over., . had to sink or swim, I think my ex-
perience was very realistic, but 1L needed more preparation
for such a situation. 1 learned.
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More preparation, e.g. earlier observation in
first two years and more time givem to actual student
teaching: e.g. full days.

More education courses before student teaching. he
college should develop areas of assistance for personal
growth, conferences with college superviscr, conferences
with supervising teacher, and identifying strengths., ‘The
seminar should be more discussion end not just reading a
paper; the discussion should be ebout the problems snd
solutions of elementary education. Mach could be exchanged
through the group worke.

Supervisor could have made more visits to the school
and also, supervisor should have met emd talked to super-
vising teacher before I began. This may be 0.K. now. First
experience excellent, Second mediocre but averaging the
two, they average out to be very good.

More observing needed before student teaching.
Learned what to do in one school anrd what not to do in the
other school., But could have been guided more by the school
as to what areas to teach in, (our duties). Student teacher
should be there all day but s¢ill have two experiences.

I feel I could have gotten mere out of student tea-
ching if I could have been in the classroom, both to observe
and to teach, for full days instead of half days, I also
feel very strongly that I could have done a better and more
complete job with my student teachimg if I had not been
taking eleven hours of other subjects beside student tea-
ching. I think during student teachimg one should not be
required to spend several hours in class at college each
day and then be expected to keep up with assignments, there
when so much time should be spent with planning, etc. for
teaching the next day again. One ends up doing half a job
of bothe I did like being able to have experience in two
different systems and different age groups.

Due to great differences in supervising teachers, I
feel I learned what was good and not good in teaching
children, There should be a type of observation esarlier
in college education to help in decision of grade level.
Have full days of teaching.

Student teaching should include at least four or
Tive weeks of actual teaching. The program should be
changed from just half days to full days. Much more actual
teaching experience is needed, My present situation is
much too different; I have problems not encountered in
student teaching.
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TYPICAL GRADUATES' COMMENTS CONCEENING PROFESSI GRAL
TRAITS OR QWALITIES

There is limited use for skill in discussions i3
kindergarten.

I need more experience in teacher-pupil plesnaiag at
the kindergarten level.

I have room for growth for all items even though I
‘may rate myself high now.

Teaching needs a- strong background in psyohology.

College should do more with papil sotiwatioa; more
experience needed, especially concerning the maintainming of
interest. It i1s one thing to motivate, but Qquite amothsr
thing to maintain the interest. We should learn acre adout
a six year old child.

_ Lots of educational materials available dat little
time to get to dig them out.

I have had to learn most of my grade fssal work by
trial and error. The college should have K-3 educatiom
courses, I definitely needed K-3 educatiem.

We need more help with use of viswal aids.

My philosophy of education is to have fun; meke
learning fun for the children.

41 am learning school counseling service here, after
school, We should have had some of this at college.

4 learned about assignments from student tsaching.
we should bhave had something about this sooner.

When counseling with parents 1 can talk about the
problems, but 1 have trouble to say things when theroc are
no problems,

Third grade disoipline is difficult.

The interview list made me A0 a Treal self-
evaluatior.
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hble no -

A Comparisosn of Teachers' and Principals' Evaluations of Pro-
fessiomal Traits and Qualities Listed on the
Intorview Guides.
(Value Judgements: 1-Streagth, 2-Satisfactory, S-Nomn-
- Applicable, 4-Little difficulty, 5-3ome difficulty,
6-Great difficulty. The principals' evaluations are
represented by the top number; the teachers’' evalua-
tions are represented by the bottom number. )
Principalst E:29 Toachers® K:29

Professional Praits . ____1rjgg§g;§g§5gggygL_t
or Qualities 1 .

Abilify to work with others: :
Fellow workers _ 16

12 1
16 12 1
Principals or supervisars i8 11
14 18 2
Pupils 13 10 e 4
18 9 1 1l
Parents 10 15 2 2
14 13 1l 1l
Other school patroms: 8 14 8 1
The community 6 14 8 1l
Effective Teaching Through: |
Teacher-Pupil Plarmning 5 1¢ 2 S
g 19 2 é
Planaing of teacher-lecarning
situnatioms im aceord wisth
aceeptable primeiples of 6 19 b ¢ S
learniag S 22 1 1
Iglsle of Freedom amd Ceomtrol
) Classroom 5 16 1 & 1
( 9 14 1 S



APPMNDIX 15 257
fable XX.- (Comt'd.)
A Comparison of Teachors' emd Principals' Evaluations of Pro-

fessional Treits amd Qualities Iisted on the
Interview Guides _

Professiomal Traits - Yalue Judzems
or wualities -

BEffective Teaching Through:
gse of Freedom and Control
ns: .

Building 4 17 1l S 1 1
6 20 1 2
Use of Developmental
Pgychology S 20 1 4 1
5 20 1 3
Evaluatior of Learning 7 17 S 1 1
S 19 S
Instructional Procedures 7 15 6 1
S 20 4
Use of Andio-Visual Aids S 18 1l 4 2 1
. i S 20 1l 4 1
Use of Broad Background to 8 12 S 2 1
" Enrich Pupils' Experiences 6 19 ) e 1
Use of Community Hesoureces 1 19 3 5 2 1
2 1S 4 5 S
Pupils' Cumulative Polders S 17 3 2 2
6 17 S 3
Sehool Counseling Service 5 12 4 2 2 1
: 6 17 4 2
Speaking Basily and well 11 12 S 3
. 7 19 3 2
Emotional Stability 14 9 3 2 1
13 16
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Table XX,- (cont ‘do)

A Comparison of ‘reachers‘ and Principals Evaluations of Pro-
fessional 1raits and Qualities Listed on the
Interview Guides

Professional Iraits Value Ju %
or Qualities 1
Bffeetive Peaching ﬁrough:
Assignments S 18 4 2
. - S 17 1 S 1l
A Philosophy of Education
Consistenly Applied 6 18 2 S
3 20 1l S 2
Pupll Motivation 8 15 S 1
4 20 4 1l
Nainteining Pupll Interest 9 13 S 1 1
6 18 4 1
Enowledge of Subject Matter 10 12 S 1 1
. 8 16 4 l
Communication 8kills Facility 7 18 1 1
6 21 2
Enthusiasm for ‘feaching 20 4 2 2 1
15 12 2
Skill in Discussioa 7 16 4 2
S 20 2 1
Resourcefulness 6 17 S 2
7 18 4
General Scholarship 7 18 S 1
4 23 2
Special Areas: Art, Husie, 7 15 4 2 1
Physieal Educatiom 7 17 2 2 1
Dovel oping Americam ldeals 9 18 2
11 1S 2 1

of Demoeracy
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Table XX,.~ (Comt'd.)

A Comparison of Teachers' and Principels' Evaluations of Pro-
fessiomal Traits amd Qualities Iisted om the
Iaterview Guides.

Professiomal Traits Y Jd
or Qualities , 6

Other Professional Valmes:

- Keepiag Records 10 16 2 i
5 22 2
Constructing Records 2 23 2 1 1
5 21 2 1l
Educational Materials S 16 6 1 1
5 20 1l 3
General Clerical Duties S a2l 2 1
4 22 2 1l
Administrative Routines
(duties) 6 20 2 1l
4 22 S
Promptness 14 11 S 1l
11 14 4
Interpreting the school
.program to and counseling 6 17 4 2
with parents 8 16 1 4
Apprecliating the soclal
importance of the prefessiom 12 12 1 S 1
14
Working Through the Profes-
sional Orgapizatiomp to 1 16 6 4 1 1
Improve the Profession - 17 7 3 2
Gemoral Workimg Comditioms 13 13 S
Reaction 8 19 1 1l
-







p

4 program for the education of elementary school

teachers must have its graduates perform before its success
can be determined. The object of this study was to deter-
mine the degree of success of the elementary teacher educa-
tion program at North Park College through the professional
work of its first two graduating classes: 1960 and 1961.

Two interview guides - teachers' and principais' -
were prepared from a review of the literature for the pur-
pose of determining professional strengths and difficulties
of the beginning teachers. The professional reaction of
the teachers was assumed to be as they were baught.” The
areas of investigation wére ééneral background; ccmmunity
activities; professional growth; reaction to eollege general
education courses; student teaching; gemeral eXperiences:
college years; professional experiences; professiomal traits

or qualities; and free-answer summary questions. '

1 Russell S. BEnde, doctoral thesis presemted to the
Sehool of Psyechology amd Edueatior of the University of
Ottawa, Sntario, Septeamber, 1962, xiii-241 p,
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Twenty-six principals (thirty-two responses) and
twenty-nine teachers responded to the guides. The results
indicated North Park College did prepare satisfactory elemen-
tary sehool teachers. The teachers, except three, were
indiecated to have satisfactory professional traits or quall-
ties, and, through the principals, they revealed a strong
jndieation of teaching success, a spirit and enthusiasa for
teaching, love for teaching, and sincerity of purpose. Areas
for improvement were: specialize in age and grade levels of
preparation; teaching of reading; value of professional
growth; values of the liberal arts program and the profes-
sional courses must be better related by the elementary
levels, especially K-3.

The teachers evaluated the college courses in terms
of current value; the effectiveness of the instructor; and
a personal satisfaetion. Adjustments should be made in
the presentation of courses to suit elementary teacher de-
meandg. Deteils of the teaching professiom should be
emphasized.

A follow-up s‘audy, similer to aﬁ’is, should be imsti-
gated by the eollege ﬁo ascertain the ebntinuin; iesvei ot em
success of % gradﬁates in relatio,;fah.ip m tha » w .
tion. Anpther sﬁgestmn is a ggﬁdy of ‘the 1 4
eavirqamemsal @aekgmmds of fgﬁe Nﬁi:th Park
gra&ﬁates' pengonahties. L

and




