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INTRODUCTION

v

The concept of alienation‘hast:eceived considerable
attention in the literature of socioYdgy ‘and psychology.

In recent years, there has been much ‘controversy over the

i
1

definition'of.what was being ﬁeasﬁred and how to measure
it. In an effort to remove some o&ithe confusion
surrounding the term alienation, Séeman related its use
1n‘dy9 literature to six different varlants. He 1dent1f1ed
the'se as powerlessness, normlessness, meanlnglessness,
self-estrangement, soelal isolation and cultural estrange-
ment and provided an operational definition for each.

The, six variants as defiﬁed by Seeman bave'provided the
basic framework for most alienation studies that have been .
completed since 1959. Although all six variants have-been
used, powerlessness has received the greatest attention.‘

In Seeman's own seudies, he has-restrieted‘his measurement
of alienatien to-one-of_poweflessness.

A focus of attention in Seeman's ‘studies of powerlessness
. has been the Eelationship'between a generalized feeling of
powerlessness aﬁd the acquisition of control-relevant_

" knowledge. Seeman found that those who felt powerless in
social or political domains acquired less control-relevant
‘knowledge aboue their spécific social situation.' Since school
boards are politiéally;orienﬁed systems, the author suggested

that the high powerIlessness-low acquisition of control-

relevant knowledge thesis might be applied to barents in any

X



feeling of powerlessness correlated with a parent's attitu&i\;/ﬂq
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oﬁé specific school board. Thus the purpose‘of ;hé present

study waé to extend the studies QE Seeman to an educational | -
setting. The qpecifié'#esearch question was whetherlparents

who scored high oﬁ powgrlessnesspossessgales; control-
relevant~knowledge about the educational system that their
children';ttended than those parents who scored low on’

powerlessness. As an extension to Seeman's studies, the

researcher examined whether or not this same generalized
g 23

toward the local school board trustees and his child's -
education.
In the first chapter, Seeman's variants of alienation

are presented and discussed. Special note is made of the

‘powerlessness variant and the behavioral consequences of it,

In the second'chapter;.vgr?ous gépects of the experimental

ﬁeéign are presented. Specificai}y, the measuring instruments,

the research subjects, the .data ébl;ectioh p;ocedures and the

plan for'statisfical analysis are presented in separéte

sections. In chapte} three the reésearch findings are

presented relative to the rela;ionship between a parent's

sense of powérlessness and 5oth the amount of control-relevant .

knowlédge that he has and hiS‘éititudes toward his child's ’

education and the school board trusteeé.

-

~

. )




CHAPTER 1 e

Review of the Literature .

This chapter is arranged in four sectidns. 1In the

first section; Seéman's six variants bf"éxiena;i6n:aré
presented and discusseat ﬁexé, fhe relationship among

these variants iS'exémined relative to speéiﬁic criticisms
and support of Seeman's defiﬁitiéns. In seétion three, the
behavioral significance of the alienation variant powerless-
ness is consi@e;ed. Thé relationship betweén“bowerlessness
and both knowledge and attitudes is.discussed with feferencel
to selected empi:ic&l-?esearch. In the final sSection, the
ration?le and spéc{fic hypotheses for the present study are
preseﬁted.

Alienation

4

The concept of alienation is not new. SocioLogicél and
psychological writings have been repleté with peéms such as
,separéﬁion, objectivation, normlessness, unattaéheq and
isolation plus numerous others.‘ All ha&e been used‘to
indicate in one way or. another man's detachment or sepgfation
from something that was desirable. _A major problem has.béeﬁ:

\

" the lack of comgmon definition of aliemation. 'In an effort
to solve this-préb}em,,Seeman (1959) idgntified.and defined
five varianfs of éiieﬁétion; powerlessness, normlessness,‘
ﬁeaningléssness;‘isqlation and self~estrangement. In a 1972

revision, the isolation variant was replaced by value

isolation or cultural estrangement and social isolation.
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Each of Seeman's six variants of alienation is examined in

L

the first sectionsof this chapter.

Seeman's Variants of Alienation

In presenting ané.défining his six variants of alienation,
Seeman assumed a soc¢ial-psychological point of view. That
is, alienation was examinéd from the pérsonal standpoiht of
the actor within a social situation. Seeman borrowed the
cbncebtuof.expectanc{ from the social learning theory of
Rotter (1954) and used it as the basis for his definitions.
Rotter defined expectancy as:

The probability héld by the individual that a

particular reinforcement will occur as a function

of a specific behavior on his part in a specific

situation or situations (1972, p. 12). :

Expectancy, as Qefinéd by Rottef, is the individual's
personal feeling or anticipation about future happenings.
.The-individual bases his expectations upon what has happened

" in the pq&t in similar ar related situations.
Seeman defined four of his six variants of alienation
(poﬁerlessness, meaninglessness,'hormlésghess, and sopiél

*

isolation) in a form that was consistent with Rotter's
—~concept of expectancy. The value isolation and self-
estrangement variants were described in teims of rewar

value which.has some limited similarity to Rotter's

reinforcement value. In the following paragraphs; the
expectancy and value concepts relative to the six variahyp of
alienation as defined by Seeman (1959, 1972) are .elaborated.

-

<

"
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Powerlessness Lo 4

L

The powerlessness variant of alienation, from a subjec-
tive point of view and based upon expectancy, was defined-
by Seeman (1959, 1972) iqﬂﬁhé_following ﬁanner:-l

| A low expectancy that one's own behavio£ can -

control the occurrence of personal and social

rewards. - '

Thus.the individual who feels powerless expects and .
believes that he has little control over life situations.
He feels that other factors dictate what Happens to him.
facto;s such as faﬁe, luck ‘and powerful ofhers affect his
life q;thomes. By defining powerlessness in terms of the

individual's expectancy that his own behavior, can determine

the occurrence of the outcomes that he is seeking, Seeman

T
has provided an interest ﬂg corollary to Rotter's theory. .
Seeman's concept of the imdjyidual who feels powerless
(controlled by outside factors) is the.same as Rotter's L
“ . ’ '~ I ,/—, .
concept of one \Qo.ls governed by an ¥xternal locus .” '
L] - ' - \

of control. It is not surprising, therefore, that in -~

. : . - . L

 all of his studies involving a measure of powerlessness,

Seeman has employed a powerlessness scale that contains
many items.very similar to those ysed by Rotter (1966) in ' ‘
his Internal-External Locus of Control Scale.

T Two important restrictions of the powerlessness variant

~ »

;of alienation are worthy of note. First, ‘the individual's

- ~

* hY

: ~ \—/-7 5
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formally defined thisypariant as:
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‘expectancy for control as con51dered to be 1ndependent of

his sensed dlscrepancy betweén his expectatlons for control
and his de51re for control. " The frustration felt by the
individual when his level of control was less than he desired

-,
was ‘not con51dered in the deflnltlon. Secondly, Seeman

“suggested that he would 11m;t the use of thls varlant to

E exggrtanc1es that had to do w1th the 1nd1v1dua1 s sense of?

influence over soc1o—pollt1cal events, (Seeman, 1959, p. 785).
< .

Whereas powerlessness was an individual's sensed ’
inability to control Qutcomes, ‘Seeman's second variant of
allenatlon was used to-refer to one 's sensed 1nab111ty to_ﬂ
predict ‘future outcomes. ‘Seeman identified this variant of

. ) S

alienation as meaninglessness.

Meaninglessness . : ot

. . N - .
The individual who has a sense of meanlnglessness is

ldentlfled as hav1ng a low expectanqy thrat he personally
.4?
can predict the outcome of.certaln life 1tuat10ns. Seeman
- 'g\'

A low expectancy-that satlsfactory predlctions/.

about future outcomes‘can be made (1972, p, 472) . .
*

The individual who experiences a feeling of meaningless-

ness feels that the situation in whidh he is engaged is

-

incomprehensible. He is uncfear as to what he ought to
believe as his minimal standards for clarity in.decision
making have not been met. As a result, the individual has,

a low expectancy that he will be able to pred;ct.with
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confidence the consequences of hls‘"étlng on a given belief.
| A major distinction-drawn between meaninglessness and
powerlessness was that the latteﬁx/efers to one's expectancy
. that he cannot control the outcome of some event whereas
meanlnglessness refers to one s expectancy that he cannot..
predlct the outcome. "In his thlrd varlant of alienation, -
" : Seeman dlscussed expectanc1es related to the means of

achieving a goal. ThlS varlant was 1dent1f1ed as normless-—

ness.

‘Normlessness'

The 1ndLV1dual who experiences a sense of normlessness
' belleves that the soc1al norms regulatlng 1nd1v1dual conduct
have broken down and are no 1ongef“effect1ve rules for
behavior. His expectation is that soc1a1I&lapproved
behaviors will not result in the rewards that his is-seeking.
Seeman (1959, 1972) defined normlessneSS as:

) " A hlgh expectancy that socially unapproved means
are necessary to achieve given goals.

The individual who is ali'enated in the.normlessness'
sense experlences a dlsassoc1atlon*between culturally
prescrlbed asplratlons and socially structured avenues for
realizing those aspirations. Because the culturally approved
means for obtaining the'desired goals are not always
available to all its members, some individuals in society

h have found it necessary to resort to iilegitimatevmeans to

obtain these goals.
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Seeman suggested that this third\yariant was logically
L
different from the previous two (1959, p. 788). It was

[

assumed that expectancies concerning unapproved means could
vary independently of the individual's expeétancy that he °

could predict or control the outcomes, in a particular

-

situation.

In describing his fourth variant, Seeman presupposes a

sense of alienation from existing goals and standards.

¥ Seeman identified this variant as value isolation or

»

cultural estrangement.

Value Isoclation or Cultural Estrangement

The value isolation variant of alienation differs from -

b3 -

the variants described above in that Seeman did not define
it in terms of expectancies. It was defined in terms of
the individual's rejection of commonly held values in
society. Seeman defined this variant as follows:

The assignment of low réward value to goals or

behaviors thdat are highly valued ih the given

society (Seeman, 1972, p. 473).

L ./ 'g&? :

The value 1solat10n variant is. beéSt considered as a
measure of the individuval's lack of personal commitment
to those aspects of the culture that are generally accepted
Hy most members of society. That is, what iS'normally
considered. of value and sought after by people in general,

is often shunne& by the alienated 1nd1v1dual.

In his or1g1nal_ana1y51s’of allenatlon, Seeman (1959)
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provided only five variants. BAlthough the definition Qqﬁ the
same, value Aisolation was identified as isalation; The
isolatién variant was reviség (1972) and divi@ed into value
isolation (as described above} and social isolation which

is described ih the next section. ' .

Vo

Social Isolation

-
As man'is a social being, he strives for social

acceptance and inclusion within a group with his fellow man.

—t

Seeman (1972) identified one who had a low expectation for
success in this endeavour as being alienated in the sense of

social isolation. Seeman defined this variant of alienation

as follows:

The individual's low expectancy for inclusion and
social acceptance, expressed typically in feelings

of loneliness or feelings of rejection or repudiation
(1972, p. 473).

This- variant is most evident among minority members of
society such as those who are isolated by class, physicai
or mental handicaps and age. The alienated individual ‘in
the isolated sense feels separated from his community and

experiences a sense of loneliness.

- Although this variant was considered by Seeman in his

original anaifsis (1959) , he purposely abandoned it as

"not a very useful meaning“.(Seemgn, 1959, p. 789). His ..

k]
v
[

reason for this was that most aspects of this variant could

be subsumed under the other variants, particularly value
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iéolation and ﬂofmlessnesg. However, in reexamining his
definitions in 1972, Seeman cbnéludéd that there was
sufficient difference to consider it as a separate variant
(1972, p. 473). +Indeed, it wouid;éppear that a major
difference is in the perception of the individual. One
who is alienated in the normlessness sense rejecfs the
socially approved means to goals and one who is alienated
in tﬁe value isoiatiOn sense rejects the common values in

o

the society. However, one who is alienated in the social

. isolation sense has an expectancy that society in general

‘rejects him.

In the five variants ©of alienation that have already
been discussed, the alienated man was considered to be
separated from power, reason, means to goals, values and

his fellow man. The ultimate to this would appear to be

' a si;uatibn in which man is separated from self-fulfilling

activities. ' Seeman's sixth variant, which he identified
as self-estrangement, is an elaboratjon of this concept.

Self-Estrangement

Although Seeman was not able to define self-estrangement
as élearly as the qQther variants, he found that it was

generally characterized in the sociological literature as a
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loss of intrinsically meaninbfﬁl activity or pride in work,
"Related to a value aspect, he suggested.that to be self- '

estranged was:

To.be engaged in activities that are not-rewardiné
T in themselves (1972, p. 473). N .

The individual who is self—estfanggd depends upon
rewards that lie outside the activity itself.. He ishggéble
to find éelf-rewérding activities that engage him.- The
alienated ind}vidual senses a diébrepancy between his actual
self and his ideal self. That is, he feels that he is
sometﬂing less than he might ideally be if the circumstances
in sociéfy,'or-the particular situation in which he is
engaged, were different.

In summary, Seeman suggested_thét-six variants of
alienation could bé definéé in "terms of the person's ~
expectancieq or his values (1959, 1972). He identified
one who was alienated as habing a sense of one or more
of the following; powerlessneéé; meahinglessness, ncrmlessness,
value isolation, sélf-estrangement and socia% isolation.
| The cehtral fo?us of many discussions of Seeman's
variants has been 6n the question é} their inte;dependence.

' That is, can’ the vériants be thought of as related entities
in a'single concept identified as alienation?. This will be'

examined in the following section.
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Relationships Among ééeman's Variants of Alienation-

Many of the critic sms and discussiqns of Seeman's work
are focused upon the question of whether or not the variants
are ;nterrelated or independent entities of the concept
identified as alienation. Seeman stated that the si¥
variénts were ﬁa theoretically unintegrated lot-simply sii
variations derivable from classic usages" (1972, p. 512).

He considered his variants to be related to alienation in
much the same way as one would consider ;ainting andldancing
related to creativity (1972, p. 515). Several.writersuhave
disagrged with this and thus various approaches have been
used to "re-<establish” or verify a relations@ip among the
variants. Tbree such approaches will be .briefly examihed:
(1) unity through a social process, TZ).unity through
societal prerequisites, and (35 unity through statistical
coherence. . . -

Browning et al. (196l) argued that the varianté.were-
relatedxparts of a social process. .The variants qppeatedrin
a predetermined order with one leading to the next. The
phases of the alienated actor's experience, in the order
that they wéuld appear, were-powerlessness,’meaninglesénéss;
normlessness, cultﬁral eétréngement or valu; isolaticgn and_
-social isqlatidn. Seeman (1961) rejecﬁéd the argument of
Browning et al. on the g;ounds that it_@id not lgave room

for historical circumstances, situational pressures or

¢

Y 18

T
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v

personality type in shaping the specific form or eequence '

not allow for situations in which the actor felt powerless
but did nqQt find the situation meaningless.

Olsen (1969) also argued foo the unification of the
concepts through a social process.* He suggested that
powerlessness, meanlnglessneis and normlessness could be
considered the "content" of ; person s allenatlon attitude.
The content of the individual‘s attitude led to three
possible “ol:ajects"I of the ‘attitudes--value isolation,
self-estrangeéent and social isoletion. Thus a measure of
powerlessness, normlessness or meanlnglessness would be a
measure of the subjective feellng of the individual, whereas
a measure of valug isolation, self-estrangement or 5001a;

~isolation would be a measure of the individual's reaction
to his subjective feelings of powerlessness, normlessness'
or meaninglessness. .

Scott (1964) proposed that the relationship among -the
variants could best be understood if copsidered as part. of
a social theory. He viewed all socially meaningful

_.. behaviours as consisting.of values, norms, organization of

role and situational facilities. These components had a

hierarchical order to them with facilities and values being
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respecti&eiy the lowest and highest levels. ‘The sources of
alienation were found in a lack of: (a)} control of the
facilities, (b) responsibility in roles, (c) conformity to
norms, and (d) cdmmitment.to values. Thus the first
cSmponeﬁt in the hierarchy would be powerlessness. The-
similafities between the approaches of Scott and Browning
;re quite striking. Both suggest a predetérmined order of
occurrence iﬁ the differenE.variantS. |

Several researchers have used stétistical analysié to
confirm that the variants are interrelaﬁed. Dean found
that meaninglessness and self-estrangement could be-vieweq
as being so closely related to powerlessness théy'could be’
subsumed under that rubric (1969, p. 142). Scales to
measure the three remaining variants, powerlessness,
normlessness, and social isolatioh; were developed by Dean
and tested. For 384 subjects he found that the'correlations
between the variants were: powerleésness and normlessnéss-
.67, powerlessness and social isolation .54, and normlessness‘
and social isolation .41l. Dean concluded that it was quite -
" feasible to consider the three variants as belongihg to the
same general concept but that there appeared to be enough
independence among the sub-scales to warrant treating them
as separaté variables (1969, p. 150).

Simmpns (1966) used Dean's sub-scales with 391 university
students and'obtained results that were consistent with Dean's

findings. He foupd correlations of .43 between powerlessnessL
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aﬁd_noémleééness, .55 between powerlessness and social
isolation, and .33 between normlessness and social isolation.
Tolor (1974) found similar correlatlons of .45, .52 and .26
when he admlnlstered Dean's stale to 110 students.

Middleton (1963) de51gned a measurlng 1nstrument
consisting of six attltpde statements, “one to measure each-
variant, and administered it to 256 randomly chosen adults.
With the exception of cultural estranéement (Seeman's value
isolation), the association between each. variant of
alienation and each other varlant was moderatei} strong.
Correlations ranged from .46 to .81. The low and non-
uSignificant, with one exception, correlatidhs (.08 to .31)
'Betwegn cultyral estrangemgnt aﬁd-the other variants may
well have bden the result of the a£titude statement thaf was
used. Only done stafement had b&en ﬁged fbr each’%arlant.

Neal ;nd Rettig (1963, 1967) factor analyzed data ‘that
" they had collected ffom 603 subjects. Three measures were
used, pqwerlessness, éoliticél normlessngss and Srole's
-Apomié Scéle. Neal and Rettig concluded lhat there was an
empirical Sasis for viewing alienation as a generaiized
concept as the high loading ﬁariables of the first unrotated
factof consisted of alienatfﬁh_items from all three measures.

However, 10 of the 29 alienation items did not reach é.loading

of .30~~the minimum figure required by Neal and ‘Rettig to

N
[ FECRRC VI S T
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indicate loading on a speéific féctofﬁ Thus, éhey coﬁcludéd
that there was also an empirical basis for suggesting the
separability of the aiienation variants (Neal and Rettig,
1967, p; 58). It was concluded however “that the argument
was stronger for the separablllty of the allenatlon variants.
When the factors were rotated, three distinct factors with
moderate to high loadings on the items emerged. These
faépors were repreéentative of the three measuring
instruments.

Researchers have been able to provide Aata whi'ch )
supporﬁ the thesis that several variants of alienation
exist. Further, these vafiants are related in that theyl
are all used to measure in one way or ahother man s ~
sense of separatlon from something that is de51red. It
seems reasonable to conclude that at least the six
Jariants,_as described by Seeman, gxiétlas'sepaFate buﬁ
related entities of a concept which has been identified

as alienation. Based upon the subjective.point of view

-of the individual, these variants may be used to describe

the different forms that the feeling of separat£9n or
) - .
reaction to separation may take.
Seeman's variants of allenatlon have been changed very

llttle since their orlglnal conceptlon in 1959. 1In 1972

the-isolation variant was renamed value isolation and social

isolation_was-added as the sixth variant. Most social

Ft
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. . . ) L
alienation research that has been_dompleted since 1959 has

involved the use of Seéman's variants. Many hypofﬁeseé have
* been established and supported based upon the définitions.

If is of intefeét.to note thatrthe majority of the'res;éfch

has been 1i£ited primarily _to powerlessness, normlessness

and self;estrangement (Seeman, 1972, p. 474). The powerless-

ness variant has received particular aEtention from Seeman.

He postulated that a feeling of powerlessness"cfeéted in

‘ lndlvlduals a tendency to behave in a predlctable manner.

5]

.In the next sectlon the béhav1oral 51gn1f1cance of an
individual's sense of powerlessness will be examined with
specific reference to studies that have been conducted by

" Seeman. -

The Behavioral Significance of Powerlessness

Thg individual who feels powerlesé has a low expectancy
that his‘own behaviors can affect the outcome of his life
situations. ‘He feels that what ﬁappens”to him is controlled
by fate, luck or powerful others. One who has a high sense
of powerlessness believes that it is futile to try to
control his environment as there is really nothing that
people like'himself can do. Therefore, those indiviéuéls

" who have a high sense of powerlessness will have little
interest iﬁ, and consequently acquire little knowledge ébout
matteis\;hat ére.importént in controlling .their environment.

Seeman examined the acguisition of knowledge'as a

N
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behavioral consequence of alienation. He hypothe81zed that -
the 1nd{yldual s sense of powerlessness would be a factor in
determining the level of lnterest and thus the degree of .
knowledge that he would aoqulre concerning his affairs,

He suggested fhat one'who'felt'powefless would beiieve that
he was controlleo by'fate, luck or,powerfnl others and would
thegefore leafn 1eSS about s enviro;hent. Tnis lesining

or acquiring'of knowledge would be differentiated. That is,

" one who had a high sense Of powerlessness would acquire less

knowledge that was useful in controlling his life situations,
however, this would not necesserily be the case for other

types of knowledge (Seeman, 1962).

-

A major weakness'of.geeman's studies was his failure
- ' f'_. .
to clearly define .control-relevant knowledge. He used

Yarious terms and phrases to identify this type of knowledge;

' control-relevant information (;963, 1966); objective

: A
S ¢

knowledge thaf oné acquiredfconcerniné his life's%tuation-
{(1962) ; and knowledge thef had the potential to be useful in
controlling cone's destiny (1967). The-latter description
appears to provide the best basisffo; defining the'concept
that he was describing;"Therefore;it is proposed to define
control-relevant knowledge as knowledge that is useful in

¢ i

the planning, managing, or controlling of one's life

1

-satuatlon.

e

Seeman (ngib tested his hypothesis of a relatlonshlp

" ¢
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bétween poweflessness and knowledge using 887 white male -
patients in 10 tuberculosis hospitals in Ohio. ﬁgeq educa-

. h] . ' . a
tion, socilal class and residence on the same ward in the same

[

hespital were experimentally controlled through matching.

This pFovided 43 matched pairs of squects (N = 86). In'eacg
pair, the Bubjec;s diffeféd in tﬁe degrée.of powerlessnesé.

The QoWerlessness measure was ‘12 itemé which were very similar
tq?thé items in Rotter's Intefnal-E#ternal (I-E)‘SEale‘(Seeman,'
i962} P. 774). A measure of the subjécfzs-objective knowledge

about tubercu osis_was'obtained through a 20-item true-false

test. edicted ielationship-between powerlessness and

The

leérning W found. For the "highs"™ in powerlessnéss, the

3

3 level. A Pearson Product Moment correlation of

A

-.31 bgtween powefléssﬁess and knowledge was fbuné (Sgemaﬂ?
1962, p. 778). . r* A

To tést his hypothesis in‘a different social situation,
Seeman (1963) used 85 inmates in a refofmatory. Each
subject compieted a test of power;égéness. Six weeks later

each subject was presented with three different kinds of
inforﬁation'énd-wés sﬂbseduently tégted on his level of
acquisition. Information items relative to parole were
coﬁSidered to -be control-rilevant whereas the.other two ¢ .

kinds of .informaticn were deemed to be more of a general

¢ >
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nafore. As hypothe51zed, there was a subStantlal dlscrepanCy
' between the alienated and the unalienated inmates in the:
retentlon of parole knowledge 1temsr§ The correlation'betwéen ) ’
powerlessness and parole knowledge was —.23 (Seeman, 1963, _;;j
p. 276). | s e !
In the hospital and reform;hory etudies,Seeman tested'rz- o (,
his hypothesis in social situatiohs which were specific‘eﬂd
pq;fo;fln scope:_ He reasoned that a:mo;e effective test
oof fhe hypothesis would involve'soclety at large. The
sfhdies which were‘conducted in S@eden were. deslgned to
oy

accompllsh this as well as to test if the hypothe515 held

L4

across cultures. ;o : -

» ]

Seeman (1966)-, interviewed (in Swedish) 484 randomlj
\selgcted workers in Malmo Sweden. All sﬁbjects were oale
'end both manual (é = 302} and nonjmaﬁual (n = 182) workers
were represented:' The powefleesness meaedie consisted of
15 items from the I-E scale. A l6—item information test
about both Swedish politics and intérnational affairs, was
used as the measure of politicaf&&nowledge (control-
relevant knowledge). The correlatione between powerlessness
and polltlcal knowledge for ﬁk&gél‘end,noh-manual’workere
respectively were -.21 and ~.15. Those:éﬁbjects'who had
high powerlessness scores haq significantly lower polltical.
knowledge (control-relevant knowledge) scores (p<05). This

same pattern remained when income, occupational prestige,
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. age and mobllity were controlled (19866, P. 359;
A second stnay was conducted in Sweden by Seeman in

- 1967. The subjects ‘were 343 non—Amerlcan students from Lund
,Unlver51ty Three measures were used- (a} the Powerlessness
Scale consisting of 16 items 51mllar to those in Rotter's
—E Scale, (b) a«control—relevant knowledge test which
con31sted of 10 questions about nuclear weapon& and (c)‘a
cultural knowledge‘test contalnlng 10 statements relatlve
to art mu91c, books, fllms and other cultural matters
Other varlables controlled were scholastic achievement, -
age, and ‘sex. No relatlonshlp was found between powerless—
-nesg ang cultural knowledge is predlcted, high powerless—

,ness was found to correlate negatively with nuclear o
knowledge. ' The correlations for men and women respectively
were -.31 and -.18. )

In summary, Seeman foung/”tatlstlcal support for his
hypothe51s that the acquisition of knowledge and a sense of
powerlessness are related. 'However, this relationship .
was evident only when the knowledge to be acquired was
control-relevant. .An individpal who feels powerless is
less likely to pay attention to control—relevant knowledge
that is avallable in his env1ronment than one whp has a
sense of mastery.

In the present study, the author proposed a second

behav1ora1 consequence of a sense of powerlessness. It was

¢ ! *
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hypothesized that thosé-;ndividuals who have a higﬁ sense of
-poweilessness would hold more negative attitudes toward a
spgcifié political system. fhe local school board was
identified éS‘tﬁisipolitiCal gystem.'- . | !

: In the present study, Nunnally's definitioh f attitudes
was used. He defined gttitudes as one of a group, of three
overlépping sentimgnts or terms used to indicaée likes and

.dislikes.
V——

-

Attitudes concern feelings about particular social
» objects--physical objects, types of people, particular .

~\\’E) persons, social institutions, government policies and
others. o

The feature that dégéznguishes atﬁitudes from intereéts
and values is the fact that attitudes always concern a
particular target or object.(1967, p. 515).
. Itlseems reasénable to éssume tha€ there may be some
i relation between attitudes and various alienaiion measures.
| The variants of alienalion as identified by Seeman; (1959,
1972) are defined in attitudinal terms. That is, Seehan
describes powerlessness a; one's sensed expectancy that he
has little control over social and politicél systems. The
individual is, to use Nunnally's defindtion, ekpréssing a
.feeiing toward a social system. Further, if‘one_exaﬁines
the alienation ferminoloé}, it is found to be replefe'with‘
,terms-that express feelings orxr aﬁtitudes. EA'small éample .
would be helplessness, normlessness, loneliness, powerlesé;
. /Peés: senéed separation and despair. . It ié notgd thét all
\ : .
f\fﬂ\qof the variants: of alienation as identified by Seeman
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(1959, 1972) are defined in negative “terms. That is,
powerlessness, meaninglessness, normlessness and self-
estranggment are defined as opposéd to mastery, insight,
understanding, and such.

Seeman has acknowledged that the proposed relationship
between alienation and attitudes does in fact exist. |
Support for this is found in.thé fbllowing quotationss

Alienation in turn, has attitude'and behavioral
consequences (1967, p. 275).

Since it is entirely likely . . . that alienated
persons have related attitudes_(1967a, p. l22).

o

The idea of.alienatiqn is customarily associated
with both a view of history and an attitude
- (generally negative) about the effects of this

historical drift on the individual (1972, p. 468).

Several researchers have found a correlation between
the variants of alienatiop and various negative attitudes.
Clark (1959) used a variation of Seeman's concept of
powerlessness to assess the aliepation of memberg of\¥
farm. cooperative. The attitudes of the members were
defined in terms of each subject's perception of the
degree to which his expecéation for the cooperative waé
perceived to h;ve been accomplished. A cofrelatioﬁ of
-.62 between powerlessness and satisfaction led Clark to
conclude that the more powerless the members of an-
orgénization feel, the more likely they are té be dis-

satisfied with its operation (p. 851). That is, the more

likely they are to hold a negative attitude toward it.
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Within the political domain, a negative vote for an

individual or for some specific proposal may be viewed as
an §ver§ expression of negative-feélings or attitudes
toward the individual or propesal. Researchers have found
that the_éendency to vote-negatively is coirelated with
various forms of alienation. Thompson and Horton (1960)
examined the correlations between voting patterns and
alienation among comﬁunity members on a school bond proposal.
Political a}ienation was defined as a ieactién to a perceived
relative inability to influence or control one's sociq&i
-desfiny (1960, p. 191). Each subject was”interviewédrand
assrqgéd ; political alienation score based upon his -
respénses to two types of items. The first type was used
to measure the subject's perception of his role in‘the'
power structure'of the community. The second type was used
as a measure of the individual's belief that the exé;cise\
of power is separatgd‘from the activities‘of the ordinary
citizen. The percentage of alienated vote£s who voted
against the bond was consistently higher tgan_the percentage
" of non-alienated voters whHo voted against the bond.: Tﬁis
difference in attitude between the alienated and non-
alienated voter persisted independently of soéial stratifi-
cation. ' ~ ‘ ’ . ' ~

' feﬁpleton (1966)ICOmpared the tendency of voters to

» "

vote in favour of local, issues with their alienation scores
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_as measured by Srole's Anomia Scale. This scale measures a
variant of alienation that is more closely relaéed to .
normlessnéss than powerlessness. It is noted however that
Templeton argued it would be unlikelj his results would
‘have been appreciably modified by using one of, the other
measures of alienation (fempleton, 1966, p. 252). This is
supperted by'the.findings of other researchers who have
found Srole's Anomia Scale and powerlessness to be related
(.32, Neal, 1959; .33,. Neal and Seeﬁan, 1964; .45, Seeman
;g% Evans, 1967). The respondents were questioned about
how they had voted dn three issues:’ (1) a proposal to add
fluoriaes to the water supply, (2) a proposél to authorize
the school board to float bonds for local educational

]
improvements, and (3) a measure to increase the school tax

. . . ' N
rate. The percentage point differences between the low a dﬁw\

high alienation g{oup§ on each of the three issui? were:
(a) non-manual, 19 28 and 29, and (b) manual 8, 4 and 27.
On each of tﬁe threé issues, both manual and non-manual
workers, who obtdined high alienation Scores,wer% inclined
to vate negatively. That is, they held more negative feel-
ings or expressed more negaéive attitudes.

Other researchers have found various fofms of alienation
to be related to such negative attitudes as: dissatisfagtiqh

with work and the work situation (Pearlin, 1962) and

displeasure with and mistrust of those in power (Thompson

S~
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and Horton, 1960), political cynicism and negaﬁive.votes
for increased school budgets (Agger and G&ldsteiﬁ, 1971).
Olsen (1965) listed a number of studiés of political
alienation which have shown political alienation’ to be
related to such phenomena as lack of interest iﬁ politics,
failu:e to vofé, shifting betweeh bdlitical parfiés: little
familiarity with politiéal issues, ignorancé of‘locall
power structures and negativism toward issues that aré
strongly suppor?ed by the majority of the community (p. 203) .
Hanemann Lystad (1971}, in her review of the current'sociai“
alienatidn'literature, reite;ated and extended Olsen's
iisting of'sfudies in which a relationship between the -
variants of alienation ana Attitudes was examined. In
each-caée, a negative attitude was fouﬁd to be éorreLated
with glienatibn.

Thus, it, seems regsonable to conclude both‘ffom ?
theoretical and empirical point of view that a rel;tionship
exists between certain variants of alienation and neéative

attitudes.

Rationale and Hypotheses

Seeman (1959, 1972) proposed that there are at least

LN

six variants of alienation that can be operationally

-

defined and measured. . The powerlessness variant has received
considerable.attention in both the sociological writings.and

empirical research. Seeman (1962, 1963, 1966, 1967) .

*

Ta
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demonstrated that specific Behavioral consequences of
alienation 'could be predicted and measured. In several
situations and with various types of information, Seeﬁ;n
was able to show that the acquisition of knowledge and
powerlessness were correlated. This rélationship was not
: eviden£ with all information but rather.with information
that was useful in planning, managing or controlling life
outcomes. The individual who feels powerless believes
that he is controlled by fate, luck or powerful others.-
Therefore, the control-relevant knowledge that ﬁay be
available in his environment appears irrelevant to him.
He choses to ignore it rather than to acquire it.

In the pre§gnt'study Seeman's hyéothesized relationship
between powerlessness and control-relevant knowledge was
reexamined using a different social situation with
appropriate changes in the knowledge factor. The
relatibnship between a pareﬁt's sense of powerlessness
and control-releygnt knowledge, relative to the local
-school board and his child's education was’ examined.
Applying Seeman's thesis to the situation of a-barent
within the confines of a political system known as al
schooi board, it seems reasonable to conclude that those
parents who have a high sense of powerlessness‘yill view

control-relevant informaﬁion about the school board and the

education of their children as irrelevant to them. As a
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result, they will possess‘less qontrollrelevant knowledge
relative to the education of their children "and the-local
school board than those who have a sense of mastery.

‘A second behavioral consequence of powéflessness was
proposed. If one feels that he is controlled by fate, luck,
or powerful others (a sense of powerlessness), it is likely
that he will hold negative éttitudes-toward his life
situation or toward those who control his life situation.
Other researchers have found correlatibns between the variants
of alienation and different negative attitudes. Thus, it
~ seems reasonable to éonclude thét those parents who héve a
high sense of powerlessness may display more negative
afiitudes toward the educational system than those who have
a sense of mastery. The parent is likely-to see the school
board trustees as one source 6f‘power. He beliéveé that
the trustees are his elected representatives and thus they
should be responsible to him. However in reality, he feels
that he is powerless to control his child's education or the
school board. Therefore‘ the focus of the parent's negative
attitude may be the school board trustees. This negativé
‘éttitude toward the trustees may be transferred to a generall
negativism toward all areas over which the school board
trustees have jurisdiction.

Based upon the above, it is hypothesized that:

1. Those parents who score high on powerlessness will



-9

35

Review of the Literature

have less control-relevant knowledge relative to the local

school and the school board than fhose parents who score
low on powerlessnessy - '

2. Those parents who score high on powerlessnegé ?ill‘
display more negative attitudes toward the school boaxd
trustees aﬁg the education of their children than/those
parents who score low on powe;lessness. |

In the next chapter the research design and methods

of data analysis are discussed.

'
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Experimental Design

This chapter is arranged in three secticns: In the
first section, the measuring-instruments are described.
;nformation;relative to the re5earch subjects and the data
collection procedures is presented in section two. 1In,

section three,the procedures for the statistical analyses

" are outlined.

Measurlng ‘Instruments

Four measuring 1nstruments were used ln~the present
study. They were the Powerlessness Scale (P), - the Parent
Attitude‘Scele (PAS), the Occupational Code (Oé), and the
Control-Relenant Knowledge Scale (CRK). "These were compiled
into one instrument which was named the Survey of Parenté'
Attitudes Toward and Knowledge of the EdUcetlon of Their
Children (SPAK). The complete instrument with scoring.dodes.
is found 1n Appendix 1. Descriptions and data relative to
each 1nstrument comprlslng SPAK are presented in the next.
section. |

*

The powerlessness‘scale. The Powerlessness Scale (Neal

[y

and Seeman, 1964) was chosen' as the measure of powerlessness.

This scale was ‘based upon Seeman's definition of powerless-

ness. ‘This instrument, or variations of it, was used by

. T e

Seeman in his research into the relationship between *
’ : ETS

powerlessness and knowledge. ~o

Durlng the early development of this scale, Seeman '

-
[

Y
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workéd closely with Liverant and Rotter. Thus, there are
many similarities iﬁ‘rationale_apd items ‘between thié scale
and Roﬁtef's Internal-External Locus of Control Scale (1966) .
For example, Rotter described one who had an external locus
of conérol as belié%iﬁg'that he was controlled by fate, luck
or ﬁowerful‘others.‘ Seeman described this'type of individual
és one wﬁo had a high sense of powerlessness. The items in
both scales were originally devised. to measure the
individual's belief‘concernipgshow much control he had over.
events in his environmént (internal) versus the belief that
these were outsideuhis control (eﬁ%ernal). In describing
his variants of alienation, Seeman restricted the.powerless—

ness variant .to use in the socio-political domain. of

Rotter's 23 items, five appear to measure the subject's

M - - . . o". /'/‘ -
. sense of control in the socio-politi¢dl domain. Seeman's

original items are similar and in one case identical to

tﬁe§3 five items. That is}ﬂRotter's item 12 and Seeman's
item 5 are identical, and“similarities are evident between
the'fqllowing:/ Rotter's numbef 3 and Seeman's number 10;
Rottef's number 17 and Seeman's items 3, 6, 8 and 9; Rotter's
numbéf 22 and Seeman's 5 and 12,.Rotter's number 29 andT

. , ) )

Seeman's number 7. . . Y -
Neal and Se@man's.original Powerlessness Scale consisted

of 12. items, however, five itehms were dropped after testing

for "séalability" (Neal and Seeman, 1964, p.-219). Therefore, .
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the scdale presently consists of seven forced-choice items.

. In each itent the respondent is asked to chose between two

.

-

gtatements, one feflecting pqwagléssness, the o£hgr masterf.
One point is given fof.eéch étatément‘selected wpich reflgctsi
éowerlessness. Thus, scores range ffom 0 to 7 and are .
‘indicative of a continuum from mastery tp 'high powerlessness.
_ThehPowerlessneés Scale appearé to measure a ﬁnidimensiqnal

concept. Néél ana Seeman (1964), using a community-wide

| ranéom sample of 604 male subjects, found that the seven

]

items yielded a reproducibility coefficient of .87. Neal
and gettig (1963,'1567)1f0und.fon both -manual and'nOn—manpal
workers, that the seveﬁ items generally'had factor loadings
of .28 or more on one;factor.

Contéﬁdictory evidence has been fouhd relative to a
correlation between the Powerlessness Sciie and Srole's
‘Anomia Scale. Neal (1959), Neal and Seeman (1964), .
Bullough (1967) and'Seeman and Evans (1967) found correlations.
ranging from .32 to .43."Nea} aﬁé/;éﬁtig (1963, 1967) found

the two tests to measure separate and unrelated dimensions

.

of alignatien. ) ,

Evidence for ﬁonétruct validity has be;; found in sevérél
studies. Seeman and Evans (1962) found support for their
_hypothesis.of a difference in knowledgé acqu?éition relative :

to powerlessness., Similar findings were reported by. Seeman

(1963, 1966, 1967, 1967a). Neal and Seeman (1964) found the >

N

Aikat m. o e nu
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hypothesized difference in powerlessness between members of,
'work;;glatéq orghnizations and those who were unorganized.

‘As hypothesized, Bullough (1967) found that those negro
subjecté living in the ghetto had a higher mean powerlessness
score than those who had lived in Fhe ghetto but moved out.

)

Seeman and Evans-(1962} found the Powerlessness Scale to
]

have a reliability coeffiéient of'. 0 whgn the spllt ~half
method was appiied to data from 887 subjects. No test-
rete5St data have been reported. To address this problem it

- y t : ) . ' * 7 .
was decided to administer the Powerlessness Scale to 104

subjects. ' Seven weeks aftér”fhe initial testing, 94 of the
ofiginal subjects took the same test again. The test group-
consistgd of 1p male and 78 female‘spudents who were enrolled

b 4 ) ‘ ;
in the Bachelor of Education/Teacher Education program at

.

the, University of Ottawa. All shhjects.had at legst one
undergraduate university degree.
As the subjects were in three different classes at the
Faculty of Eaucation; thgee.separate groups here tested.on
* each occasion. No special directions were givén on the
first test occa51on, other than éhose pertaining to the test.
'!Bese directions are found in the 1ntroductory paragraphs of
- Test 1, Appendlx 3. Seven w s after the inltlal testing,

the same teét was again

. :of the three groups. Sp_cific'direc ions which were used '

‘for this testlng may be d in Appendix 3. Test-retest
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rellablllty coeff1c1ents which were computed for the 1ndlv1dual

»

jitems (phi) and the total test scores {Pearson Product

L )

Moment) are found'in Table 1. J

The coeff1c1ents for items and for the total test were:
satisfactory. Th® test-retest correlatlon exceeded the
split-half fignre of .70 which was obtained by Seeman and
Evans (1962). |

-

The reported rellablllty data plus the present test- \
retest firndings, indicate that the £\$erlessness Scale is
a reliable measure of one's sensed poO erlessness. The

s been reasonably
ﬁ

valldlty of the measuring 1nstrument

' well established. It measures a unldlme s;onal concept

and has been used to test seueral hypothesesﬂ The scale

. 2 . .
measures one's generaliz ectancy for control over

obtain a measure of an 1nd1v1dual expectancy for control
on a continuum from high mastery tghigh powerlessness

mantic differential - ™

The parent attitude scale. Th

-{0Osgood, 1957) was chosen as tﬁﬁxmei d to be used in

obtaining'a-meaeure of the attitude of parents. Therefore,
h .
the descrlptlon of the Parent Attltude Scale (PAS) will
actually be a description of an approach (the semantic S

differential) rather than a specific test. '

The semantic differential is a method of observing and
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Table 1 :

Test—Retest/Reliability Coefficients for

Items- and Total Score onsthe Powerlessness

b ' J//bcale (N = 94, 7-week test interval)
- . .
Ea T . h . .
Varjable , Correlation coefficient
Item 1 - | - .62
‘Item 2 ' ' .50
Item 3 ‘ _' ‘ - .48 \
Item 4 ‘ | ' .85 )
Ttem 5 - o .56
/ Item 6 . ' . ; . .66 .
Item 7 v ' - _ .70 / °
Total Test o | ' 79 L '

/\ff
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measuring the psychological meaning of things, usually .
“corncepts. Tt is essentialiy a combination of controlled
association and scaling procedures (Osgood,‘1971,_p. 20} .
The measuring instrument consists.ofia concept (any objecﬁb
that -you wish to measure) .and scales (sets of bipolar
a&jedfives to measure what the concépt means to the subject).
" 0sgood (1957) found that the bipolar adjectives ‘
clu;teréd arsund various factors with the highest factor
loadings repeatedly %alling on three factors. These-were
idéntified as evaluative, potency, and,actiéity factors.;
Researchers have consistently fqqu'the evaluaﬁive'féctor go
be statistically the strongest.c Thé evaluative dimension
is consistently’regafged as a measure of éttitﬁde, 'Nunnallf .
suggested.that: .

the evaluative factor almost serves as a definition

for the term attitude and consequently scales on.

the evaluative factor should serve well as measures

of verbalized attitudes (1967, p. 537}.

In the presenE.study, two concepts were measure&._ They -
were the parent's atti;uaes toward'the-educatibn that his/her
child was receiving éAL his/her attitudes toward the school
board trustees. Eleven different scales, each cohsisting
of a pair of bipolar adjectives, were chosen fo;%each concept.
The scales were .selected based upon their assumed relevance
to the particulargconcept and their potential to- load on the

evaluative factor for that coﬁcept; " The scales used in

' = ] ” * » . Al
measuring each of the twod concepts are found in Section '3 -of

"
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SPAK (Appendix 1) .

Two sete ofbipolar adjectieeS'(strong—weak'aﬁd fast—:'
"slow), in .the scales for the parent's attitudes toward his
child's educat}dn, aﬁpeared to 1oaa‘more strongly on the
potency and activity factors£ However, it also seemed
reasonable to assume that these scales would load on the
evaluative factor when the concept being measured was the
ieducatlon of ore's Chlld. The same was anticipated,for
the biéoldr adjectives powerful—weak and active-passive when
the concept to beameasured was the parent's attitedes toward
the school board trustees.‘ Nunnally (1967) suggeseed that
most activity and potency scales.would.also load on the

evaluative factor.

Typically it is found that even the best scales for
measuring potency and activity also correlate with
the factor of evaluation .(p. 537)

A measure o titude, uSLngzthe semantic aiffereﬁﬁial,
was obtained bjf;ZEigning one point to each_step betﬁ en the
polar’adjectiﬁes. _Thus,_ehe range of scores on any ogre
ecafe wae ffom_l.to 7. Tbtal scores for each coﬁcept Were
-obtained bf summing the scale scores for ‘the particular

. concept. In the present study, the range of scores for
each of the two concepts was 11 to 77° \
The questién of Qelidity vis-i-vis the semantic

differential does not rest with the validation of a spec1f1c

test but rather with .establishing that the semantic

k)
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differential can be usedﬁtd measure attitudes. . Osgood (1971)
‘reported twolcases in which tﬁe scores on the evaluative
dimension of the semantic d?ffgrential were found to
correlate significantly with other accepted att;tude
measuress Thrée EOncepts, the Negro, the church, and
capital puﬂishment, were rated by 50 subjects using five
purelybevaluative scales of the semantic differential.
Tﬁése samé subjects indicated their attitudes on Thurstone
scales specifically designed to measure attitudes in these
areas. The scales used were the Standard Scale for the

" Church, Form B of The Negro Scale and Form A of The\Capital
Ppnishment“Scale'(Thurstone, 1931). The product moment
correlatiqns between the three Thurstoﬁe scales and scales
.measuring similar concepts on the'semantic differential.

| rangéd from .74 to .82.

s ., 1In the second case reported by Osgood, a 14~item

~

Guttman-typé ééale (reproducibility coefficient, .92) had
begn-develpéed to assess the attitudes of farmefs to&ards

| tﬁe practice of crop rotation. At the same: time, the
semantic differential was being used in coﬁnection‘withra
series of television progr&ms,aboﬁt agricultural practices.

-

One of the concepts being measured was crop'rotaﬁion.

&

« Twenty-eight subjects- were found who had been exposed to both
measuring instruments. Because the two studies were being

conducted independeﬁtly, the time that had elapded between

”’
-
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the two testings varied from %Subject to subject (from three
days to four weeks). fhe rauk‘éider correlation between the
two. instruments was ;78 indicatinérthat the semantic,
differential was measuring, to a.considerabie dégrée, the
same thing as the Guttman scale. ' \
Test-retest réliability was established by Tannenbaum \\\vﬁq/Y'
(1953)' using 135 subjects. Each subject judged each of six
‘concepts against six evaluative scales. With five weeks
between testings, the test-retest coefficients éor concept
scores ranged from .87 to .93 10sgdéd, 1971, p. 192)% Other
test-retest reliability data were collecéed by Osgood who
aéked.Sd subjects to judge each of three conéeptg using five
evaluative scales.: After two weeks, test-retest correlations
of .é? to .91 were found for concept scores (1971,‘b. 193).
In summary, the semantic differential is a re}iable and
valid procedure to employ in the measurement of attitude$.
The flexibility of th; approach was @eémed to be advantageous
in the present study. That is, the quect'tb be rated is
referred to as a concept and anything that can be named can,
. be rated (Nunnally, 1867, p. 5%5). Thus, by using the |
semantic differential, it was possible™to obtain a specific
measure of the attitudes of'a parent to two concepts;'

»

(1) the education that his/her child was receiving, and - d

{2} the school board trustees.

4
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The occupatiodnal code. Social stratification was used
as a blocking variable in the present study. Tﬁis was
deemed advisable to ensﬁre thay differences in attitudes
and knowledge were not mgrely a functi&h_of education,
income or other social class variables.

Two majorhp:oblems were anticipated in any effort to

obtain , measure of social class in a public survey. First,

ubjective meaéure of social class was used the gubjects
ight tend to overrate themselves. Secondly, some of the
research subjects mighé ﬁét wish to share personal informa-
tion such aé amount of income aﬁd education. For these

- .

reasons, it was decided that occupational prestige would

s

.
be the most reliable means to use in obtaining a measurEM

of social class. Few people object to being asked to

.describe their occupétion. The validity of establishing

a level of social stratification in Canada based upon the

prestige level of one's occup;tion has Pee» well established
(Blishen, 1967; Blishen and McRoberts,‘fﬁﬁG:.Pineé and
Porter, 1973; Pineo et al., 1977). |

If one has a description of the o;cqpation of a‘research
subfect, the subject's occupation can be coded using the

Occupation Classification Manual, Census of Canada, 1971 and

the Canadian Classification and Dictionary of Occupations

(CCDO).  Using the latter two resources, it is possible to

identify any occupation and assign a 4-digit number to it.

\

Y
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This.number,is used to identify the Unit Group, Minor Group,
andlMajor Group to which the occupation belong§ based upén
the Canadian Census. ﬁut, can the census groupings of
‘occupations be used to obtain a measure of social stratifi-
‘cation? Pineo et al. suggested that it would be impossible
to not consider soc}al class in an undertaking so é%haustive
as are the census groupinés.

It would be almost impossible to create so many
categories and not have sufficient raw material to'
produce a measure of socioeconomic status. As well,
in forming any code of occupations,’ regardless of ~
their intention, those designing it could scarcely
have ignored social status, perhaps unconsciously,
but also, too, because of using education as a
criterion since it contributes so much to social
status (1977, p. 93). o st

F

Two problems are evident in any attempt” to use the census
codes for grouping relative to socioceconomic status. Firsf,
the numbers within the "Groups" are large. That is, there
-are 486 Unit Groups, 8l Minor Groups and 22 Majo;kGroups.
Secondly, there is the problem of lack of hoﬁoégheity
relative to socioeconomic standing within each group. [This
is the result of the particular criterion that was used by

the Dominion Bureau of Statistics to classify occupations .

into groups.

rious groups of the classification contain
occupations found to have a desirable degree of
homogeneity with respect to "kind of work performed”.
"Kind ¢f work performed" has been selected as the
basic principle of the classification . . . analysed
(Canada Statistics, 1971, p. 7).

L
L]

That is, occupations may be grouped together that are in
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quite different classes relative to social standing but are

related relative to the kind of work performed. This was
best illust;ated by Pinec et al. (1977) using the Major
Groups of the census codes and the Pineo-Porter Canadian
Occupational Prestige Scales (Pineo and Porter, 1967).
Pineo et al. were able to place 193 of the 196 occupation
titles in the Pineo;Porter scales (1967) into the appropriate
M?jor éfoup of the census codes for 1971. The mean prestige
. score and'standard deviation for the total occupations in
each category were computed and tested for'homogeneity._
Homogeneity was arbitrarily'definéd by Pineoc et al. as a
standard deviation less than 10. Sixteen of the 22 Major
Gréups were found to have ét least five occupations that
could be matched w%th the Pineo-Porter scale. Of these 16,
nly nine were found to be homogeneous in sociceconomic .
standing (Pineo et al., 1977, p. 95).

in summary,fthe major probleém with using the.census
codes ps the sole measure of social stratificatiOn‘;s the
lack o ;homogeneiQy among occupations within each group.’ ]
Pineo et al. (1977) suggested én‘alternative approach based ‘
upon the Unit Groups of the census codes.

Pineo et al. (1977) in their Occupational Code (OC)
gréuped the 486 census Unit Groups into 16 categories. Census

Unit Groups forming each sociceconomic category are listed

in Appendix 4. The major criterion‘uséd in the grouping
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was that the occupations in each category would have a A
logical socioeconomic relationship as identified by
sociologists. The grouping was completed by altefm of
four sociblogists using any of ﬁhe resources available:
to ﬁhem. That is, each socipiogist made an informed
assessment df,the‘social standing (or occupational. prestige)
of the occupation (Pineo et él., 1977, p. 97) .:

Pinéo et al. testéd the categories of the Occupafional

—— T

‘Code for homogeneity relative to. socioeconomic standing. \
The procedure used’was the“same as hgd been applied to the . H_’H\X
_Méjor Groups of the census‘éodes. The 196 titles in the
Pineo-Porter Canadian Occupational Prestige Scale were
diétfiﬁuted through the categories of the Occupational i
Code. A mean prestige score aﬁd standard deviation for | ~
each categ&ry—was cimputed and the test for homogenéity was
carried out. Of the:&ﬁ categories in the Occupational
Code, 1l contdined at leaﬁt'five matched pccupatidns. Ten
out of the”ll catégories were found to be homogeneous
.relative to socioeconomic standing {Pineo et al.,fl977,
p. 98). -

Further support for using the Occupational Code as a
measure of sociai status‘may be’ found in the mean‘prestige
scores of the éétegories established by Pineo et él.' With -
the excgptioh of one category, a clear gradient in avegsge

prestige is evident from self-employed professionals to farm .



Experimental Design

o~

labourefs (Tabie 2}, \\

| with 16 eategories, the Occupational Code was more
detailed than was requlred fog the present study. It Was'
deemed adv1sable to collapse the 16 categories into three
based upon the mean prestlge scores as calculated by Pineo

et al. (1977, p. 98)‘ " These three categoried were identified
~as high soc1oeconomic status (hlgh SES), -middle SES and lew 7
'SES. The two-digit codes, socioeconomlc categories and
mean presblge 'scores are prov1ded ‘in Table 2, -

In summary, it would appear that the Pineo et al.
Occupational Code is a more suitable predictor of soc1o-
economig status than the Maior Groups of the census codes.
%he use of the Occupational Code id.conjuhcfion with|tbe
CCDO would seem to be a valid means of obeainin%\i:%easure
of soc1oeconom1c standlng within Canadian society. . ‘

Control- relevant knowledge scale. The Control-Relevant

Knewledge Scale (CRK) was developed for the present study in
order to measure the amount of knowledge possessed by a
parent relative to the local educational system.“Control—
relevant knowledge was.operationally defined as information
that ds useful in the planning,ihanaging or controlling of
oneis life situations. Specifically in the present study, it

was defined as knowledge that could be useful to a parent in

the"planniﬂg, managing or controlling of the local school
; - . i :
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T_éble 2

Spcioeconpmic'Stdtuq'Groupings and Mean Prestige Scbres

¢|
.

for The Pineo et al..Océgpational Code Categories

+ Occupational code category . Mean prestige score

. High SES . : ] h

01 Self-employed professionals . 78.6 ‘
02 Employed professionals - 68.0 n
03 High-level management ' 67.7

05 Technicians e ‘ _ 67.2

06 Middle management ‘ 64.8

‘ Middle SES |

04 Semi-professionals . 56.7

07 Superyvisors : ' 46.3 °

08 Foremen ' - 51.0

09 Skilled-clerical-sales-seryvice : 47.4

10 Skilled crafts and trades 40.3

11 Farmers - o 40.9

‘ . Low SES d

12. Semiskilled clerical-sales-sérvice L 34.2

13 Semiskilled manual - 32.4

14 Unskilled clerical-sales-service . 29.7

15 Unskilled manual . 24 .7

l6- Farm labourers N 23.3

. i - .
#Lv -
, 3
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board and/or-his‘chlld s edugatlon. Two types or levels of
control-relevant knowleége were identified. ~First there
was‘control—relevenr knowledge tpet would be useful to a
parent at tﬂe gommunitf sehool lerel. This is in%drmation
that would be useful to ﬁim in rhe plannipg,'manag;ng or
controlllng of ‘'his own child's education. If the parent
"were to act on tﬁls type of 1nformetlon, he would focus

his actions upon the local school. Secondly, there was
contrel—relevant knowledge tiat %oﬁld:be useful.to the
parent at the school board and school board trustee level.

- This informatiee‘would be useful to the parent in the
plenn%ng, managing ercontrolling'of sehool‘Poard spoﬁsered.
'or controlled acrivities. ,Ary‘act}on taken by a perent on
this type of knowledge is Iiﬁely_to be taken at the school
board and school board trustee leﬁel rather than the loc;i
_schgel level. Detailed definitions fer botﬂ'types 6f\. -
.control—relevant knowledge arelﬁeund in the directions for
judges sectlon (Appendlx 5) ‘ ‘ 7"

A scale con51st1ng of 33 multlple ch01ce‘questloes was
developed‘by the researcher to measure the -amount of control-
'releveﬁl knowledge that a parent pessessedi.'séren judges
were used 'to establish the content validity Qf 1tems
comprising this scale. With the exceptlon of ode judge,
who was an official with the Ministry of Education for
-Ontario; all judges were teacﬁere_in the Faculty of Education,

: . o

P e .

’ z
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University of Ottawa. ~'Each judge was provided with written

/d - oW operational definitions of the two types of control-relevant
knowledge and was requested to sort items. based upen these
deflnltlonsi Eleven of the items werehgpentlfled by the
researcher as fitting the control-relevant knowledge—school
board category and 12 the control relevant knowledge—rocal

| _ school category. Ten items were 1dent1f1ed as belng non—

w | i control-relevant knowledge 1tems. That is, knowledge items
\

_that would not be useful to the parent as it relates to his
|| /"-._..—-\,

P . child's education.

B ; .
lj ' { The dlrectlons whlch were glven to the- judges, a. llSt of -

-

the statements that were rated and the results that were

o obtalned are found in Appendix 5.
. ) : ‘ .

The criterion for including any item was’that there shoull

~be agreement by at 1east,fiVe of seven judges as to'the

e ) category for which the item was written. Of the 33 items

rated, only three dld not meet the mlnlmum requlrements. For
_19 items all seven judges agreed on the category, for five
1tems 31x of sevenigudges agreed and fon7the remalnlng items -
five of seven.judges agreed. As a result, 11l 1tems each for
the two control-relevant knowledge categories and eight items

//\\\/_for the non—control—relevant knowledge_categorg‘remained./

Construct validity was established by factor analysis

K for the 30 items which remained. A questionnairef(Appendix-

_5) containing the 30" items was distributed to 170 parents who
. )
i ) w



Ny

54

“. - Experimental Design

P

had chlld;en attending schools under the Jurlsdlctlon of a
-large separate school beard in Eastern Ontario. The~131
* gquestionnaires which had been returned were_scored and the
item'ecores factor analyzed; Two factors were anticipated;
_(l) EOntrol-relevant knowleng—local level, and (2) cdntrol;
‘relevant knowledge-hoard level. £%?was expected that items
which had been identified as nén*control—relevant knowledge
would not obtain a significant loading on any _factor as there
seemed to be no common elefent. ¢These items were drawn from
' la varlety of contentﬂareag and held onlyione thing in common
--all were identified as not being control-relevant.
Using Kaiser's Second Generation Little Jiffy with
orthobllque rotation, a two factor solutfbn was completed
é{ The first six elgenvalues of the unaltered correlatlon matrix
were 3,6, 2. 4,_1 .8, 1.7, 1. 6, and 1.6 respectlvely. From
-an examination of these elgenvalues, it appear‘d that only
.two factors were present dewever, a dec151on was’ taken to
complete a three- factor solution to ensure the validity of
. the non-contrqlfrelevant knowledge items. It was ghticipated
:that the npn—cqntrol—relevant knowledge items woulznnot_
Secondlf, it was anticipated that the non-control-relevant
_knewlegge items would not load on any factor even when a‘
,: threeﬂfactor solution was conpleted. " This was confirmed_ln

-~ ' part. The rotated factor loadings for two- and three-factor

s , cluster together to form a third factor. This was confirmed.
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'soldtions are found in Table 3.

’When a three;factor'solution was completed, faetor‘three
was found to be more strongly related to factor one than to
factor:twéz The correlations Between rotated factors were;
factor one to fagtor three (.31) and factor two to factor
three (.05). The thii@'factor'was an extension of factor
one and was not composed of those items identified as r

._non—contrel—relevant knowledge item?\w_Three non-control- ’
relevant knowledge items (14, 19 and 21) which did not have
\;Jloadlngs beyond -25 on a tworfactor solution dld thain

loadlngs beyond .25 on a three- factor solution. Two loaﬁed
on factor one while -one loaded on factor three. Uaing the
critetiagﬁescfibed below, a decision was made to droé these
iteme from the nonffont;ol—relevant kaowledge section of the
questionnaire. -

The follow1ng crlterla were-considered the minimum
requlrement to establish the validity of any item:

(a) a mlnlmum factor loading of .30 on the predicted i -
factor for control relevant knowledge, .

(b) those items 1dent1f1ed as non-control- -relevant were
not expected to oEEain a signlficant loading on any,factor.

The following ltems met- the prescrlbed crlterla when two

—-—

and three factors were extracted. control-relevant kiffigggg:’/’_ﬁ‘l

board, items 4, 6, 9, 10, 15 and 27; control-relevant

knowledge—school, items 1, 8, 12, 16, 22 and 23. Items

'
i
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* “ Table 3 ' : .
Rotated ?acto:jLOadings for the Knowledge Test. . 36
' Items--2 and 3-Factor Solutions (Validation Group) /

-

Category of Items i :
Selected by 2-Factor solution . 3-Factor solution
Judges i . : '

Factor 1 Factor 2 Factor'l Factor 2 Factor 3-

Control-relevant lzy} e .
, knowledge-board . . . ) .
’ 3 ST - .259 - .-
2 - .480 - .535 . - -
6 . .511 -, .560 - Z
7 . 427 . - . 275 - .302
9 “.467 - -390~ = -
, ) 10 . L.401 - .407 - -
15 311 - 327 - - -
20 " - L= = - . -
26 ..321 - t.251 0 - - -
27 ©.3570 - .323 - -
30 .293 - - - ; - \
e Control-relevant
: knowledge-school ' o
K\_d N 1 - .487 - 473 -
: 5 - .290 - 304 -
8 - : .417 - .435 -
12 - .362 - .396 -
. - 13/ - - T , 277 -
’ 16 - .491 - .483 - -
18 . - - - - -
22 . . - . .467 L= 476 . -
23 A : .344 - . .315 -
* 24 .321 - .269 - -
25 . .262 - . .- ~ .583

Non-control-
relevant knowledge

4

2 - - . ~ .- -

_ 11 * . - | - - - -
Lo ' 14 - - - - .324

T 17 . - - - - -

19 - - = . .261 .. - -

21, . - - .255 - -

28 - - - - -

"t 29 - - - - -

Note. Only loadings of .25 br greater are included.

LR
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.2, il, i?, 28 and 29-from_tﬁe‘noh—conQ}ol—Félevant knowiedge
category also met the m}nimum requirements. '
Therefore, the CRK consisted of 17 -multiple choice

questions. Of the 17 itemsh si# were control-relevant
knowledge-board, six were control-relévant gnowledgé~school
and five were consideredlnon—cdntrol-re}evant_knowledge
items. One point was assigned foi‘ each, item that was
answered correctly.. The ranges of possible scores were: |
contreol-relevant knowleége-board; 0 éo 6; céntrol-reievant
‘knowledgefschoolf 0 to 6 and non-control-relevant

. l-.h knowledge, 0 to 5.

o The CRK was combined with the other measuring -instruments

to form the SPAK (Appendix lf, .

In Sectibn 1 6f SPAK, questions 1, 4, 5, 9, }3 and 15 are
control—relevaﬁ? knowledge~-school items; queétioﬁs 2, 3, 7, il,
' 12 and 16 are control-relevant knowledge-board items;'and ques-
‘tions 6, 8,‘18,_14 and_li are nbn—control—releyanﬁ'knowledge

t

items.

| /
Research Subjects ;

The research subjects were parents whothad hildren attend—
ig the English elementary schools of a medium gize\separate

~ .
school board in Eastern Ontario. The total student population - .

within the schools under the jurisdiction of the school

board was aﬁproximately 4,500.. Of the total number of

Echools under the jurisdiction of the school board, 13 were

surveyed, and 'six were excluded. 0f those excluded, four were

-
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ldcated outside the majér metropolitah‘area, one washa.Fnanch
school and one was a junior high school. It was decided t6
omit the six schools for the following reasons; (1) geogréph;
ical distance and accessibility, (2) the survey forﬁs‘had been:
validated in English, ang.FB) £he knowledge questions.in'

SPAK were related to the elementary schools.

Data Collection Procedures

| All data were collected ﬁsing the SPAK a copy of‘hh;ch is
'found in Appen;ix 1. The‘fPAK was distributed to the oldest
éhild in each family who attended the research schools. The ‘
students were asked by‘the classroom teachers to deliver the

survey forms to their-parents and to return.the. forms to the

classroom teacher when they had been completed. Return envelopes

o

"were provided for all éubjects to insure confi&entiality.

To overcome the problem of families with more Ehan one
child in a school réceiving.more-than one survey form, the
SPAK was sent home to each family with the oldest child
attending the school. bqr any fémily with more than one
child attend%ng a school;'the claésroom teachers were able
to identify the-old?st child from the family lists maintaiﬁed
‘by“the school principal. In most.schools‘ these students
"had already been identified as they.normally were the ones
who delivered s;hool newsletters_and notices sent hope to

thé'parents.

5 . ‘o . .
Teachers were given specific directions for the
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distribution of—the SPAK (Appendix 6). The fo}lowing points
were stressed: (1) only the oldést cﬂild’iﬁ-each family was
to receive a form and (2) the students were to stress to
their parents the importance of returning the form and that
only one parent should complete the form The 1atter point
was felt necessary as the Powerlessness Scale was a very
subjective measure. That is, it measured the individual's
‘belief coﬂéérning how}gﬁch control hé/she had over events in
his/her environment. The teachers were given directions to
remind the students to return the forms three days after they
had been distribuéed; All SPAK forms that had been returned

were collected from the schools at the end of a five-day

‘period following their distribution.

Procedures for St;tistical Analyses
Forfeach subject, total scores for control-relevant
knowledge-board, control-relevant knowledgeﬂschool;
powerIessness,“attitude toward child's education, attitude
toward the school board trustees, and social class based upon
Voccupatio;ai grbuping, were qomputed. By means of a median
sp%it applied to the powerlessness scores ang a socio-
economic status grouping based upon the occdiat&bnal
prestige scores, it was proposed that the suﬁjects would be
assigned to the appropriate cells of a 2 X 3 factorial

design. It was proposed that a two-way anaiysis of variance

would be computed to check for significant differences for
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each of the fgur‘dependent vafiablés: (1) control-relevant

knowledge-school; (2) contrél—felevant knowledge-board;

{3) attiﬁude ﬁoward chiid's education} (4) attitude toward

’

. the school board trustees.

Alternativeiy, Qtrwas propo;ed td conside£ mulfivariéte
analysis of variance using two sets‘of dependeﬁf variables;
(1) control-relevant knowledge-board and attitude towara
school board trustees and (2) control-relevant knowledge-
school and attitude toward the education of one's child.

It was proposed that the final decision as to univafiate
or multivariate analysisiwould be based upon the relation-
ship’ between the knowledge and attitude measures.

The .05 level of significance was specified.

In. the next chapter, the reéeafch findings are presented.
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CHAPTER III

Presentation and Discuseion.of Redults

?his chapter is arranged in seven sections. In sections
one end two the research findings reletive fo the independent
and dependent varlables respectlvely; are presented and |
dlscussed Following thls, the descrlptlve StatlSthS that
awere obtalned from SPAK are presented. In,sectlon four, the
results of the statistical analyses are_presented and 3
_discuseed. This is followed by a presentation of supple-
mentary findings which are relevant to the present study.

. In sectidn six, the summary and some conclusions are offered.

The chapter is .concluded with some recommendations for future

4

research.

Independent Variables

Powerlessness. The administration of the Powerlessnessl

Scele resulted in scores with a range of O‘todd. However,
Seeman-did not specify what score mighF be considered as an
indication_ofihigh or low powerlessnese. Rather,.the-
instrument measures powerlessness on a continupm. Seemen

- {1972a) reported the mean scores for’24l.subjects to be 3.08
for unorganized workers and 2.64 for organized workers. For

the 927 subjects in the present study, the mean score was ) ’fﬁh\

L]

3.37 and the median was 3.35.
Originally, it had been the plan to dichotomize the
powerlessness scores by means of a medien split. However,

from an examination of the data obtained, a trichotomy
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appeared to be more logical and useful. By categorizing
the subjectq as being lo&, midd}e or high on powerlessness, .
it was possible-to‘distinguish more clearly‘the low and ﬁhe
high powerlessness grouﬁs. In a dichotomy,'the middle. or
marginal group_tend to have a moderating effeét on the other’
~ two extreme groups. Furthef, from an exéﬁination of-the
d;ta, it was conclﬁded that three groups,'each of acceptable -
size, could be obtained.’ Subjécts were grouped based upon
their total scores on the Powerlessness Scale ana the
following cri;eria: (%) low powerlessnesé——total scores of
0, i or 2; (2) middle poweflessness~ﬂtotal scores of 3 Or 4; -
(3) high powerlessness--total $cores of 5, 6 or 7.

The frequency distribution for the powerlessness scores
and the different powerlessness groﬁpings used in tﬂe

analyses of the data, are found in Table 4,

—

————

Social class. Three levels (high, middle and low) of

social class had- been identified based upon the Occupational
Code scores (Table 2). Therg were some indicators that the

three social groups were adequately represénted in the study.

Firstly, all the major census groups, as reported by

 Statistics Canada in the Census Tract Bulletin, 1971 Census

of Canada, Were iepresented. Secondl&, each Major Census
Group was represented as a percent of the total respondents
in approximately the same proportion that it was of the

total population in the Census Tracts. Hdwever, these census

-
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Table 4
) Fréqqency Distribution of Scores e~
on the Powerlessness Scale
Level of B ) ,
power~ Powerlessness Frequency of score % of total
lessness scores subjects
Low 0 53 > 5.7
. 1 107 11.5
]u"..'_‘ - .
2 Je3 17.6
otals 323 34.8
Middle 3 165 17.8
4 _ 185 20.0
- Totals 350 37.8
High 5 108 11.7
6 104 - 11.2
7 : 42 4.5
Totals 254 27.4

¥
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groups were not based on religious preference, whether the

_subject had school -age children or whether he was a

supporter of the separate schools. Therefore, it must be
'When the Occupational Code waslused/as fhe basis for
examlnlng the percent of sub%J;ts in eacﬁ group, 26. 2% of -
the subjects who responded were desmgnated as high SES,
31.3% mlddle SES and 42.5% low SES. From these: percentages,
it would appear that the low’SES subjects were reéresented{
more than either of the other two classes. It seems
reasonaple-to conclude that this was the case as 54.4% of
those subjects whe responded had children attending schools
that would be designated "inner city scpools"; These
schools generally have ; high percentage of children from. .
low or lower middle-class families.

. : ol
Dependent Variables . : . .

Parent attitudes. To determine if the bipolar aajectives,‘
that had been chosen for each of- the two concepts, were
loading suff1c1ently on the evaluative factor, a factor
analysis was computed. Using Maximum Likelihood Factor
Analysis with direct oblimin rotatien, a two-factor solution
was completed. The rotated factor loadings for eeEh scale
of -each concept are found in Table 5., |

From the eigenvalues of the unaltered correlatlon matrix,
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Table 5 L -
¢ ) 5 . .
Rotated Factor Loadlngs for Attltude Concepts h
and Scales (2-Factor Solution)
B L N— .
Concepts and scales L AN 2=Factor
- solution .
. - ‘ Factor'l Factor 2

The education that your
child is receiving

good. . .had _
valuable...worthless .
pleasing. ..annoying ' /)
positive...negative
satisfactory...unsatisfactory
favourable...unfavourable
strong...weak
exc1t1ng...dull .y
fast...slow" _ >
meaningful...meaningless
precise...vague

-

The school board trustees

-e

powerful .. .weak
good...bad
valuable...worthless
active...passive

efficient...inefficient

successful...unsuccessful
opern...secretive
effectlve...lneffectlve
careful...careless.
important...unimportant .
sincere...insincere

.601
.807
.807
.831

©.844

.797
.767
.846
774
. 761

".803

.831

724

.827
.776
.891
.886
L21F

.648
. .649

.742
.698

Note. Only locadings of .25
. ] . .

= .927.
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it appeared that two factors were present. The first five
eigenvalues weré 10.96, 3.40,%.78, .75 and .59. The correla-

tion coefficient for the two factors was .54. The scalesf

‘

" for each cdnoept were - found Eo have fastoruloadings\ranging

from .601 to .891 on one faotor. TWO faotoré'oorresponding

-to the two concepts oeing measured were observed. Thus, it

was concluded that all scales were evaluative and that the
two concepts emérged as related factors'in a measure of,
attitude. > - . . N

————

Control-relevant knowledge. As the oontrol-releuant-_;cff
knowledge scales had been validated using research subjects
from a different’school board and from a different part of
the province of Ontario than”the preaent subjects, it was
decided to reaffirm the validity of the two scales. A
correlatlon coefflcient {Pearson Product Moment) was-"
computed for Control Relevant Knowledge- éoérd and Control-- d
Relevant Knowledge\S?hool and was found to be .45. -

Using the data “from the validation group, "two contrel-
relevant knowldge factors had been found. = They were control-.j
_ relevant knowledge—board and control—relevant knowledge-
school. -Therefore.u51ng.Kaaser s Second Generatlon Little
Jiffy with orthoblique_rotation and data from the research
subjects, a two-factor solution .was completed for the two

scales plus those items that had been 1dent1f1ed as non-

cont;ol—relevant knowledge items. The rotated factor

1



loadings for each of the solutions are found in Table 6. ™

 two rotated factors was .78. On the basis of the eigenvalues

s
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.

. when a two-factor solution was completed, a clear

- ; 3

distinction between control-relevant knowledgerboard and '
contfel-relevantuknowledée—school failea to emerge. This
mggjhaVe reeulted from_the use of e.differenf group of ‘
subjects or from local c1rcumstances. Just prior to the
dlstrlbutlon of the SPAK to parents in the research schools,
the School Board Trustees and the Dlrect%? of Education had o
becomL very. 1nvoived at the local school level due to the
closing of a small Schoel.' The amount of publicity that this

receivedfin-the‘ldeal.newspaper plus the fact that_several

N . : . . 9
areas within the school board have quite small community

- schools, ‘may account for the shlftlng of some items from

'belng board items to school 1t s. .It should be noted

» . .

_hoWeyer, that the non-control-relevant knowledge ;tems did

. C o4 . .n.\
not change in that they failed to obtain a loading of .20

L

or greater on either factor. ‘ o ) v
When the eigenvaiues of the unaléered correlation matrix \\Q

were' examlned, lt appeared that enly one factor was present.’

The flrst five elgenvalues were 2.62, 1.28, 1.22, 1.08 epd '(r*

- 1.06. Further) the factor correlation coefficient for the

-p

and the hlgh factor correlatlon for the rote}ed factors, it

was decided to“cempute a one—factor solution. The rotated

+ : f
i
4 . -

factor loadings for  ane-fagtor solutipn are found in Table 6.

~



— . ' . >
s N ° - .
s
' .

[

17 - -

‘Table 6
. ) 68
tated Factor Loadings for Knowledge Test ’
Items--1 and .2-Factor Solutions kResearch'Group)
) ., ' 1-Factor , 2-Factor
solution solution
. . S T _ .- Pactor 1 Factor 2
Items measuring control- -
relevant knowledge-bhoard i
2 S .37 383
3 - "o .226 - - .
7 - 2212 ..201° - '
11 .413 . .395 -
12 S - .364 .384 -
16 ' , .315. - .388
Items measuriné con 1-
relevant knowledge-school (/“”’“\
1 : - To-
4 7 [ . +260 -
, 5 ‘ .290 -
- 9 ‘ - .331-
13 - .302 -
15 .334 -
. . vy
Items measuring non-
control-relevant
knowledge
6 r - - -
8 .206 - . -
10 . ¢ P S48 -
14 N - - - -

Note. Item numbers refer to the guestion numbers in

Section 1 of SPAK. . . ‘

Only loadings of .20 or greater are included.

N = 927.

-
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" When a one-factor solption was compuﬁe@{ factdr loadings
of .20 or greater were obtained.on all con£r01~relevant
khowledge ltems’/ The non-control- releva;t knowledge 1tams
dld not obtain the mlnlmum loadlng spec1f1ed w1th one
exceptmonﬂ The exceptlon was 1tem 8 with a loading of .206.
This loading may be explained by the fact that coqtrol—'
relevant and non-control-relevant knowledge were viewed 55
part.of a continuﬁm'with some items beiﬂg'of'a marginal

. . nature. That is, the particular circumstance may have an

e -

A - effect'upqn wheEPe: a marginal iteﬁ is control~relevant or

f . . . .

‘ - non—control-relevant: Item 8 may have been more non-

cohtroi-relevant with the validation subjects than with the

feééarch subjects. | |
* 4

D A decision was made.to combine the Control-Relevant

Knowledge—BOa?d Scale and the-Coﬁtrol-Relevant.Khowledge-
v ‘- School Scale ‘into one Control Relevant Knowledge ﬁﬁale
(CRK) for the followin® reasons. )
| 1. Conceptually, the only differencérin;the two scales

was - the .level upon which the action was taken. These levels

4 i
) appear to be affected by local circumstances. \\

2. The two scales had anl acceptable level off correlation.
\ . ' 3. One factor emerged when the data for tHis specific

L]

group f research subjects were factor an
k/,-;._JTh reliability coefficient for the tota trol-Relevant

Knowledge Scalé (Cronbach's alpha) was .64 (N = 927) .
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Deecriptive Data

b

SPRAK returns. The SPAK was distributed to 1,782 parents

who had chlldren attendlng the schools of a medium size
separate school board in Eastern Ontario. Of thls,number

927 or.52.l% were returned. The distribution and return -by

- school is found in Table 7.

Al though the rate of retura was only 52.1% there was

" some evidence that the subjects were drawn from the various

social classes. A discussion of the representativeness of

" the group'vis-a-vis social class was presented in an earlier

. section.

/

It is difficult'to resolve the question of whether ox
not those who were most powerless did or did not reply to the
‘survey. However, it would appear that some of the most
powerless subjects did reply. Fronlfhe frequency distribution

of powerlessness scores (Table 4) it can be seeﬁ that 42:

‘subjects obtained a score of 7, indicating extreme powerless-

-

P

ness. At the other extreme, 53 subjects obtaired a’score of

0 which was,inﬁicative of a high sense of mastery.

Raw subscale scores-for each subject are found in

2
r

Appendix 2.

Descriptive Statistics

Descriptive statistics for the dependent variables are
presented in Table 8. The combined means for each dependent

variable-appear to be in the direction pfedicted.



Table 7

'SPAK Distribution and Return By School

Séhool number - Distributed | ‘Rétﬁfned "% Returned
01 . 151 .66 43.7
©o02 . | 173 72 T .41.6
03 . 193 100 51.8
04 .11 v 134 63.5
05 o103 _ 103 - 51.8
06 119 61 51.3
07 35 . 20 57.1
08 40 28 . 70.0
09 - 4?/// 20 50.0
10 117 - 45 ) 38.5
B . 102 . 56 . 54.9
12 ' 189 95 " ..50.3
13 218 127 - 58.2
Totals T,781 527 : 52.1
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Results of Statistical Analyses

In this ééction'each hypothesis will be reviewed and
tested in the null form. Because of unequal cell size, a

least squares solution was chosen when doing the analyses

of variance.
It had been-proposed to.consider multivariate analysis
of variance using two sets of dependent variableézif_d
rmoderate or high correlation coefficient was found tetween
the knowledge and attitude measures. The correlation
coefficients (Pearson Product Moment);were: control—televant
knowledge-school and a parents attitude toward his child's
_edudation, -.03; control-rglevant knowledgéﬂboérd and a
~ parent's attitude toward the school -board trustees, -~.12.
%imilar results were obtained when the two control-relevant
knowledge subscales were‘combined to form a totél coﬁtrol—'
televant knowledge score. Therefore, to test the nall form
of hypothesis one, a.univariate analysis of varlance was
used to determlne the effects of powerlessness and social?

class on eontrol-relevant knowledge.

Hypothesis One

It was predicted that. F;;Ese_parents who scored
high on powerlessness would have less control-.
relevant knowledge relative to the local school
and the school board@ than those parents who scored
low on powerlessness.

The results of the analysis of variance are presented in

Table 9,
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Table 9 '
' Analysis of Variance for
S Control-Relevant Knowledge by
Powerlessness and Social Class
Source : ‘ af Ms F.

i . ’ - ' ©
Pov;verlessness | (A) 2 L ' ‘38.27‘7 6.221%
Social Class (B) 2 . 342.712 55.710%%
AXB 4 7.021 1.141
Error 918 - 6.153

;ﬂ' .

Note. N = 927.

*P_<.01.

_*%p<.001,

i . -

oed -
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There were-significant main effects of powerlessness,

a

and social class. lfhe interaction between powerlessness
and social class was not significaﬁt.

. The predicted difference in control-relevant knowledge
relative to powerlessness was supported. To determine which
differences were significant, the Scheff& procedure was, used
to construct confidence intérvals‘for differences between the

control-relevant knowledge means of the high, middle and

’ )

low powerleséness groups. The ;esulté of thisranalyéis are
found in Table 10. | )

'The difference between the mean controlQrelevant
knowledge scores in the high and low powerlessness subjects
was significant (p<.0l) with the high powerless subjects
having a lower.(6.206i mean control-relevant knowiedgg
score than the low powerless subjects (6.923).

Ther fore,hypothesis one was supported ip the direction
predicte . That is, those subjects who scored high on
powerlessnessg did have siqnificantly less control-relevant
knowledge relative to the ‘local school and the school board.
thaﬁ those sgbjects who scored low on powerleésness.‘

| It may be concluded that those parentégbho had a high
sense of powerlessness felt that control-relevant knowledge
about the school or the school board was of little value to

them. They felt that they were controlled by fate, luck or

éowerful others. Consequently, they chose to ignore most of
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Table 10
Scheffé' Confidence Intervals for the
Differences Between Control-Relevant Knowledge

Means for the High, Middle and Low Powerlessness Groups
(.99 Intervals) .

* Compared means df Upper limit Lower limit
X - X, Tvo2,918 1.321 . 0.167%
X -X 2,918 1.351 0.083%
'x'2 - YB_ - 2,918 0.597 -0.651

P i

Note. N = 927.

Xl = Low Powerlessness.

T('2I= M.J'-.ddle Powerlessness. e

"}'('3 .= High Powe;lessness;

*p<.01l. Lo &
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the control—televant information that was availeble to them
in their.environment. Fﬁrther, it would appear that this
relationship existed even for those subjects who obtained
powerlessness scores in the middle powerlessness range. .

The difference in the amount of control-relevaet knowledge
possessed by those who were in the middle powerlessness range
(M = 6.179) and those who were low‘oo powerlessness (M- =-6.923)
was found to be significant (p<.0l) . However, no significant
difference was found between those who were in the'middle
range of powerlessness and those who were high on powerless—
ness. From these flndlngs, it may.be concluded that the -
effects of powerlessness on the acguisition of control—
relevant knooledge may be more extensive than previously
anticipated. That .is, “the effects were found not only when
the higﬁ poyerlessness group was compared to the low

o poweriessness groop, but also when the middle powerlessness
group was compared‘to the low powerlessness group. |

Hypothesis Two

Two dependent vafiables‘were considered in tpe testing
of hypothesis two; a parent's attitude toward his/her child's
educatlon and a parent's attltude toward the school board
trustees. The correlatlon coeff1c1ent (Pearson Product
Moment) for these two variables was .58. As this correlation
coefficient was of suffioieﬁt magnitude, multivariate ‘

analysis of variance was used to determine the effects of

(3
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powerlessness and social class on a parent's attitudes toward
» P : .

both his/her child's education aud;the school board trustees,

. "

In hypothesis two, it was predicted that:

Those pakents who scored hi
. would display more negati atititudes toward the'
. school board trustees towa¥Xd the education

.0of their children’ than those wh® scored low on

powerlessness. )

on powerlessness

Significant main effects were fouud or powerlessness
F (4,1834) = 5.552, p < .001 and social class F (4,1834) = 4.230,
B < .Ol. The interaction between powerlessh 58 afg/ségdal class
was not S.tgnlflcant F (8, 1834) = 1. 008 p > .05.° 4

The predlcted difference in a parent's attitude toward his/
her chlld's education and the school board trustees as a
function of his/her feelings of powerlessness was supported.
To determine which differences were significant, the Roy-Bose
procedure for multivariate ana1y51s was used to construct
confldence 1ntervals for dlfferences between the attitude ‘z
means of the high, middle and low. powerlessness groups.
The results of thls anah§51s are found in Table 11%.

' The difference between the mean attitude scores for both

a parent's attitude toward his/her child's education and his/
her attitude toward the school board trustees was 51gn1f1cant
(p < .01). In both cases, those subjects who had high -
powerlessness_scores had’lower mean attltude.scores (The
Education That Your Child is Receiving, M = 57.84; The
School ﬁoard Trustees of the Separate School Board,

M = 53.15) than’ those subjects who had low powerlessness
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PR . Rby4ste Confldence Intervals for the leferences
. S .
Between Attitude Means for the
o '”ﬁ ' ngh Mlddle an&ﬁgow Powerlessness Groups
' ‘ (.99 Intervals)
. Compared meens gf ﬁ@per limit '. Lower limit
. ' .‘ . . . , B . ) . )
‘ ) - ) ] . ﬁ\. |
e * The education. that your
a‘J— . ) ‘ . child is receiving *. S
. .-_’ _ . ] ‘\ -~ \
X - X, '4,1834 3.542 . -1.729
X, - X . 4,1834 _  5.948 . 0.164%
: S : :

- X/~ 3 ~ .-7.4,1834; . 4.935 . ~ -0.838

The trustees ¥f the
separate school board

. 4,1834 4.069  -1.603
R 4,1834 . 7.7777 © 1.553%
w3 i ; . £ 0.199%

X, = Xy /—/4)_,1834 | 6.400 0.199
. Note. N = 927. | ‘
_ . . &,
X, = Low Powerlessness. o )
fiz = Middle Powerlessness. '

3 High Powerlessness.

| *p<.01. _ - T

o liv et dide el ST
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scores (M = 60.67 and ﬂ = 57.30 respectlyely). Therefore,
. > . f .

hypothesis two was supported in the directien predicted.
. . P »

Tﬁat is, those parents who scored high on powerlessness
did'display more negative attitudes toward the éducation
that their children‘%%re receiving and'toward the school
board trustees than those who were low on powerlessness.

As can be seen from Table lL there was also a significant
“difference in mean attitude score ‘between the middle and
hlgh powerless groups relatlve to thelr attitudes toward the
school board trustees. Those who were hlgh on powerlessness
were fonnd to express smgnlflcantlmeore negatlve attltudes
toward the trustees'(M = 53.15Y'than those who were.in the

mlddle range of. powerlessness M = - 55'02) This sahe trend

-~ o

was not found when the attitudes held by parents toward the
educatlon of thegr .children were ekamlned. These results
.appear to support the suggesti6h that a sense of powerless:
ness.results-in more. extremes of attltudes relative to

o
'school.board;tgustees than it does,relatlve to the education—

- »
, of one's child. The fact/that most parents believe an

8 \-rating effect on pow;;lessness. That is;révenfthe
' * - - * . [§

t who experiences an extreme sense of powerlessness,
may have positive attitudes toward hls/her chlld's:eduoatlon.
The reason for tHis may- -be the bellef that an educa$1on is

a nece551ty for the child s future. éfﬂ*‘\,

9

A ® .

.

3,
4
i
L0
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h“In sﬁmmary, hd{; hypothesis one and hypothesis two
were supported in the direction predicted. Those parents
who had a high sense\of powerlessness, as measured by .
‘the Powerlessness Scale, did appear to have acqulred
less;control—relevant knowledge about‘the_educatlon
‘of .their'child.ren %nd th%_local schoo! board. Further,

those subjects-with a high ‘'sense of powerlessness were

.

~found to have 1ower mean attltude scores when asked

3

to 1nd1cate thelr atiltudes toward both the educatlon

of thelr'chlldren the school. board trustees. .

. Seeman found support for his hypoth/;ﬂf)\\x L

relatlonshlp between powerlessness and control-relevant 2

JEHknowledge u51ng varloqf settings; tubercu1051s hospltals,
a reformatory, and the male populatlon in Malmd Sweden.

In. the present study, Seeman's the51s was.supported usmng
B R . v ’ 3

a different social setting-va school board and the parerits

served by it. v o )
( 2 . . 3

. ; . - R
~In the»theoretlcal ratlonale it had Jbeen argued =

o that those parents who had a. hlgh sense of pbwerlessness

would belxeve that they were controlled by fate, IUCk or

powerful others. Thus, any control—relevant knowledge

that was made auallable to them in the1r environmernt

A

would appear 1rre1evant to them. They would chose to"

_ 1gnore rnformatlon of thlS nature rather thap to ac

- -

_'re it.

e, N a

I
‘ =g

N
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.local school board was consrdered control- relevant knowledge.
It was knowled that was useful in th& plannlng, managing
and oontrolling of one's life situation.” It must be'assumed
that the sane information was made'availéble to all parents
within a.particular'school board setting,and yet‘a difterence
. iﬂusted in the amount of information held by varlous
1nd1v1duals. 5001al class, no doubt, had some effect but
when this varlable was controlled the digference was Stlll
evident. To a sxgnlflcant degree, this dlfference-was.
found to.be e function of the parent's sense of powerless-
ness. _- ’ B <

- A second behavioral consequence of powerlessness was

proposed. It was argued that one who had a hiéh sense of

Y,

powerlessness would,hold more negative attitudes toward his/her

. 1life situation and toward those who controlled hls/her life
situation. In the present study, this life situation was the-
education of one's child and those who controlled.itAyere
the school board trustees. When social:glase was statisti;'
cally contxolled, those parents who had a high sense-of |
powerlessness were found to dlsplay more negatlve attltudes
_toward their 11fe SLtuatlon (the education of "their chlldren)
and those who_controlled thelr-llfe situation: (the school ” _

-

. poard trustees). - ' -
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Sugplementary Flndlngs

Social class. Although socmal class was used only as a

blocking variable in the preseht study, some of the flndlngs

are teported here as they ma& be of interest_to researchers
in the ftttre:' I ' _— N
There weré eignificent differences found for the main

effects-of social class for both contro -relevantlknowledge,',
F .(2_,‘918) ~ 55.710, p < 001, ,and attitudes ‘toward ‘the

" -education of one's child aﬁd the school board tfuetees; F
(4,1834) = 4;230, p < .0l. Usihd the same post hoc prooedtres

*  used’ for testing the hypotheses,-co;trOI-relevahtvknowledge‘
- was‘found tg have. a direct relationship to S:cial class.

The differences between the control-relevant knowledge means

for the 1ow (M= 5. 61), mlddle (M = 6.38) and hlgh M= 7. 888)
. SES subjects were all, 31gn1f1cant (p < .01) It would appear
. that the amount of control relevant knowledge that Oone
Qossesses is, athleast in part, a, function of such soc1al
clasé-variEbles as education. The post hoc analysis, to
test for eiénificaht méan‘diffetences in attitudes, produced
_-similar results for both types'of attitudes. The only
,;a signlflcant dlfference found between social classes was .
.betyeen the high and middle qroups. .ﬂmevmlddlenclass subjects “
v;vere found to hold signi-ficently' more 1t1ve att:.tudes "
both towards the educatlon of the1r¥hhildren (M = 60 92) and
the'schoolﬂboard.trustees‘(g -.53.75)—than the high soe;al

-

-~
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class sugﬁectS'(E = 58.21 and M = 53.75 respectively).
| The more positive attitudes expressed by the - '

" middle-class subjects may be a reflection of ¢heir feelings

i

‘of the importance of a’"good" education. Middle-class
' subjects are likely to be "upward mobiles" and to gee

education as the key to their children achieving this. As

the high social class sunjects already have "status", they.

may view education as a "right" whereas - the middle-class

subjects may view it as a "need". - ;

Nonjcontrol-relevant’knOWIedge. ‘ﬁecanse of the reievence
 to the present researoh.ano to future research, the fj&gings
for nohioontrol—relevant knowledge are presented. : . K

Seeman (1963, 41967) stressed that learning associated ; |
with powerlessness was difterential ih nature. That is,
<.powef1essness was-correlated with the‘acquisition of control-
-relevant knowledge but npt nonfconttoﬁ;felevant knowledge.
This Qas tested _using the data from the present stuéy. As
- reported earller, there was a signlflcant difference between
the high and low powerlessness m ans*for control- relevant L.
knowledge, however,‘tkls was not the case for non-control- -
relevant knowiedge,'F (2,918) = 0.4559; 25‘ 05, Thexnen-
control-relevant knowledge means for the high, middle and - _ N

‘.If an individual feels powerless, ﬁe/she»choses‘to

low powerlessness groups were 2.16, 2.10 and 2.21. K’

-

ignorerontrol-relevant knowledge that is available'infhis/her

-

s

. L . o
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,enVironment. He/she belleVes that thls(type of 1nformatlon is-
irrelevant to him/her-as powerful others really control what
happens. However, ln the case of non—-control-relevant
knowledge, he/she does not necessarily chose to 1gnore 1t. It
=‘T.~P s not 1nformat10n that can be acted upon in the near future
and. thus there 'is no questlon of control. The 1nd1v1dual
may acqulrg 1t or ‘ignore 1t, dependlng upon hls/her 1nterest
af that partlcular timg.. ;o i S

The fact that no differences were found using’ non—control-
relevant knowledge as a dependent varlable allows the
researcher to feel mo;e confldent that the thEOr tical
argume t relatlng powerlessness tQ/bontrol relevjat kﬁowledge

e

.\hg is & val\d argument. N ’ _.4353‘4'

g Summary ‘and ConcIusions'

The/purpose of the present study was to examané’hehaV1oral :)

consequences of the alienation of parents w1th1n a SpElelC ///
'5001a1 system——the _local educatlonal system respons1ble for

educatlng thelr chlldren. The variant: of allenatlon usedx

was powerlessness whlch Was defined as a low expectancy that

one s own behav1or can control the occurrence of personal

. and social rewards,(Seeman, 1959, 1972) . ‘ .
* It was hypothesized that there would be a relatlonshlp

'between powerlessness and two behav1ora1 consequences of it:

L0 4 th acqulsltlon of control—relevant knowledge, and (2% -
'-the g!press1on of attltudes. The hypothe31zed relatlonshlps .

' ‘wefg’supported. Thoée subjects who were high.on powerlessness

I . e e

?
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pdssessedless co?trol—relevant knowledge relative to the

local school and the schooT*board; Further, they ‘expressed

+

more negative attitudes toward the education of their

chlldren and toward the school board trustees.

-
,-

In summary{ the present study is .supportive of Seeman's .

- ¢ 1
thesis of the universality of the'relat;wnSQiE_EiE:een.,
powerlessness and control-relevant knowledge. See\anfs
behavioral consequence of poweflessness rsf expanded to =+

. & SN .
include attitudes. : )

3

_The implications of the presenﬁ stuay for school
personnel and'scbool boards will be most strongly fe1¢ in
the area of publlc relatlons School boards and schools

- !
have changed quite dramatlcally 1n recent,years. What was

', once the small local school board in charge of a very s 11

number of community schools has become a large decentralized

+ school board-with“responsibilities for large aﬁagoften

decentralized school units.” With this has come increased
' R '—"L...-_, -+ .
social distance between .the parent and the scheol brnard.
- - . ) / .
*\?his ifn turn has lead to increased alienation in the form
: :

of powerlessness. In general,'school board trustees and
N L&

school, prlnc1pals h%xg attempted to compenggte for these

problems by developlng publlc relatlons prodr s. However,

the mpest common function of the personfln charge of the

pub ¢ relations program, as it relates to the parents, has
L
been one of dlstrlbutln‘g information to them. School boarﬁ )

i

“ e
. ,

Lo e SN
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trustees publish 1nformatlon bulletins, annual reports and
such while school principals send out newsletters or call

meetlngs to. present 1nformat10n on hew programs. HoweVer,

" those parents who are in the high and in some ‘cases in the

mlddle'range of powerlessness, are not likely to attend the .
1nformatlon meetlngszor to - read the 1nformatron bulletins.

They may v1ew this 1nformat10n as 1rrelevant to them or as

1nformat10n that they personally can do llttle with or about.

.
-

At the.same tlme, these Pa ents may well be those who Rold
the most negative atti es. Therefore, 1t would seem that
he objectlves for any public relatlons program should place
b

ess empha51s oh g1v1ng out 1nformatlon and more empha51s on\

decrea51ng the feelings of pcwerlessness in parents. 1If thlS
e 4

is to be effective, parents must feel that thelr 1nvolvement,

-

before the fact,-ls 1mpo;$ant and welcome.' One way to

accompllsh “this mlght be for school board trustees and

prlnc1pals to seek input from the parents rather than merely

*

prov1d1ng output, For eXample, ‘each month a' newsletter could

be sent out £0 10% ofhthe‘ratepayers within the jurisdiction'

~""of the school board. ‘This newsletter could be used.by the

trugtees as a means of bringing to the attention of the.rate-

payers some" of the more 1mportant de0131ons to bhg made in the

near futqre. -Fnrther,_lt c d be constructed in such‘a way

as thsolicit input from th ratepayers relative to the

N " . . ’ .
decisions to be made. B¥ged npon a’l0-month schogl_year,

LY

3 "' . .

¢
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' at least one'oppo!tuﬁity.tothqve some input into-School

board decisiohs. " In the initie%'stages, it would be vital

that the parents have some feedback and could see some- .

‘évidence of the school poard trustees recognizing their -
Input. ‘As the perents come to feel less pewerless, their
control-relevant knowledge relative to the education of
their children may increase and their attitudes toward. the
education of their ehildreh and ‘the elécted representatives
may become mote éositive. —

. -

Recommendations for Future Research

In the present study, support for the hypéthesized

relationship between powerlessness\@nd both control—re}evaht T

: kno dge and.attitudes was found. Howeve:,-any cause and
TR -

eﬁ ct relatlon hip was assumed, baBed upon Seeman's .

findings 1n hls reformator study (1963) .. “This relationséié

P - Y
~ . . . Aew

should»be conflrmed. : .

A}

Seeman descrlbed what he ‘called the sztuatlon—allenatlon-

Cd
behav1or mede%’ That 1s, certain 31tuatlons 1n soc1ety lead

!

to alaenatlon which results in Jdentﬁéaable b av10rs. What
are the 51tuatlons in 30c1ety that lead to pargnt allenatlon?

- Are other varlants of allenatlon dlsplayed by parents
s

-

. relatlve to the educat10na1 system? What are the behav10ral

, 4 1

‘ consequences,ofqthese otheEXVarlants if they exist?

. . L}
* Oné recommendatlon that Was put forth as a result of this

study was that school boards should attempffto decrease

-

e g

LI . '.. . - ‘a '.. . . . ‘
‘ | . /\ ! » . '\;‘ " .' ..-‘ {.u. v I.l

d
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the parent's sense of powerlessness relative to educatlon.
. Is this possible?,.. What means would be most effective?
"~' Those research subjects who scored high on powerlessness
vere found to have lower mean attitude scores than those
who scored low on powerlessness. Does this‘relationship
apply only to . the “two concepts that were measured° Is it
possmble that those who have a high- sense of powerlessness-
generally express more negative attltudes, no matter the
concept, than those who are low on powerlessness°

A major objectlve of the researcher was to determine 1&7’
there was a relarlonshlp between powerlessness and both
-controlrrelevant knowledge and attltudes as they relate to
-the'edccational setting. It would appear that the relation-
ship does in fact‘exrst. Therefore, the present research is-
but a starting point. It is hoped that the questions posed
in thls section will not only encourage futurelresearchers

to examine them in detail but perhaps also provide some

starting points for any such,research.
A ' .

-
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. . .
. .
a

N
.

v r



’-

References

[ ]

Adams, M. J. et al. Qualiiy Education in Ontario: A Survey
» . :

of the Parents' Perspective. TPhe Ontario Department of
5 .

Education, 1972. . . . -

Agger, R. E. and Goldstein, M. N. Who Will Rule the Schoois:

A Cultural Crisis. california: Wadsworth Publisﬁﬁng

Company, Inc., 1971.

‘Blishen, B. R. A socioeconomic index for occupations in

Canada. Canadian Review of SocioIogf and Anthropology,

"1967, 4,.41-53.

St

Blishen, B. R. et al. Canadian Society. Toronto:

-

MacMillan Company of‘Caﬁaéa'Limiteg,—lQGB.

Blishen, B. R. and McRoberts, H. A. A revised socioeconomic

.

index for occupations in Canada. Canadian Review of

Sociology and Anthropelogy, 1976, 13, 71-79.°

Brownlng, c. J et al. On the. meaning of alienation.

-

American 8001olog1cal Rev1ew, 1961, 26, 780.

Bullough, B. Alienation in the ghetto.. American Journal
. A

of Sociology, 1967, ‘72, 469J£78J

Canada, Department of'Manpower and Immigratign. Canadian

Classification and ﬁlctionary of Occﬁpations, Vol._%,/
Classifications and Definitions; Vol. 2, Occupational
Qualification Requirements, 1971.

Canada, StatistidE'Canada. Census Tract Bﬁllefin, 1931,

1

Census of Canada Populatlon and Housing Characterlstlos

QL//) by Census Tracts: Kingston, July 1974.




¥

.
-

91

References

]

‘canada, Statistics Canada. Occupationél Classification Manual

Census of canada, 1971 Based on Canadian Classification

and Dictionary of Occupations, Vol. 2, 1971.

-

clark, J. P. Measuring alienation within a social system.

Americén Sociological Review, Noveﬁber iQSBZ‘Zi, 849-852.

Coleman, J. S. et al. Eguality of Education Opportunity.

w-

‘Gove;hment Printing Office} Washington, D.C., 1966.

Coleman, J. S. Seeman's alienation and social learning in
- " - . " - L .

a reformatory: ‘Implicationé of the findings on alienﬁtion.

American Journal of Sociology, July 19647 70, 76-78.

Curtis, J. E. and Scott, W. G. .Social Stratificationﬁ
Canada. Scarborough, Ontario: Prentice~Hall of Canada

Ltd., 1973.

-Dggéﬁ_n. G. “Dynamic Social ﬁsychology, Toward Appreciation

and Replication. New York: Random House, 1969.

Dean, D. G. BAlienation: its meaning and measurement.

American deiological Review, 1961, 26, 753-759.
. B . o+ ‘u

= -

Reprintéﬁﬁin The Dyramic Social“Psychology,’D; G. Dean,

1969.

Educational Statistics Ontario, 1977. Ministry of Education .

-

Gntario.

Feuer, L. What is alienation? ‘The carser of a concept.

New Politics, 1962, 1, 116-134.

.Figcher, E. The Essential Marx. New York: Herder and

‘l

- Herder, 1970.



\.,4
- 92

References : .- -

Franklyn, G. J. Alienation and. achievement among Indian-~

*

' Mefis and non-Indians in the MacKenzie District of the

Northwest Territorigs.‘ The Alberta Journal of Educational

' Researchw. June 1974, 20, 157-169.

Gamson, W. A. ‘The fluoridation ialogue: is it an ideological

conflict? Public Opinion QUarterly, 1961, 25, 526-537.
Haneﬁann LyStad, M, H. Social aliénation: a review of .

bﬁf&ent literature. Sociological Quarterly, Wintef 1971}

a

13, 90~113. -
Horowitz; I. L. The New Sociclogy. New York: Oxford
/ ' L |
University Pressk\lBS?. B : - e

Horton, J. E. and Thdmpséh}'ﬂﬂ?Ea Powerlessness and
politicéi negativism: ‘a study of defeated local

,referendﬁms. The American Journal of §oci0109y, March

1962, 67, 485-493. - “»4::3

— -

~Hyman, H. H. and SH8atsley, P. B. - Some reasons why

‘information campaigns fail. Public Qpinion Quarterly,

Fall 1947, 11, 412-423. . S ]

Johnson, F. Alienation: Concept, Terms ahd-Meanings,'

) . . A
New York: Seminar Press, 1973. ¢

—~—

Josephéon, E. and Josephson, M. Man Alone: Alienation in

t MbdernJSdciety.'\New York: - Dell qulishing Co., Ltd.,
- : , , , L

L

1968. v L



¢

Y
References

Kaufman, A. S. On Alienaﬁ%on.‘-lnguirx; 1968, 141—165. o
s ' T .
Reprinted in Alienation: Concept, Terms and Meanings
. - .\ B R

by F. Johnson.

-

Kerlinger, F. N. Foundations of Behavioral Research.

New York: Holt, Ringhart and Winston Inc., 1966.

’ . ¢ : ‘ '
Kornhauser, ‘W. . The Politics of Mass Society. New York:

The Frée Préss of Gléncoe, 1961,

-

Livingstone, D. W. Public Attitudes Toward Education in

Ontario, 1978. 'The Ontario Institute for Studies in;

-

Education, Toronto, Ontario, 1978. . .
4 e ' ) * . -
Merton, R. K. and-Nisbet,.R. A. Contemporary Social

- Problems. New York: Harcourt Brace and Worlﬁ,.lQéG.

Middleton, R. Alienation; race and education. American

Sociologiéal Review,  December 1963, 28, 272-97T,

. Miller, D. C. Handbook of Research Design and Social .
. . - ) d

Measurement. New York: David.McKay Company Inc,, 1970. .
- . . Ve . .

Mouledous, J. C.. and Mouledous, E. C. Seeman's‘giiégatiQn'

and social learning theory in a reformdtory: -’ criticisms’ -

of the concept of alienation. American Journal of
1 ' - o A

Saciology, July 1964, m,\?-e-\zj'z. . \ - >
Co

Neal, A, G. Stratification Conc ﬁ&t&%ts of Powerlessness

-and Normlessness: A Study of Political and Economic.

»

: Arienation._\pHPUblishéd Ph.D. thesis, The Okio State ..

"

University, 1959. . Y e

Xl -
-

. v
. . . . L
A . . = .

. E : “ - . _ -
. . . . - -, - -
- . . ( ‘ h | | ) “
X “' * u..’ -
) . ' . . - ks
. . . . .

[ - ’ ’



N o 94w’

References

e ®
- ” L

Neal, A. G. and R'ttlg, S.' Dimensioné“bf_alienaﬁion among

~manual. and non-manual workersr’ Amerlcan Socmologlcal

Rev1ew, August 1963, 28, 599-608.

-

Neal A.'G. and‘Rettlg, S. . 06n the dlmen51ona11ty of

%

alienation. Amerlcan Socrologlcal Rev1ew, February e

1967' 3_2_, 54,—64,. _ + o
. ' " A . 4.
Neal, A. G. and Seeman, M. Organizations and powerlessness:

-

3

Reviéw, April 1964, 29, 216-226. .

Nettler, G. A measure of alienation;; ﬁﬁerican\Sociological

Review, December 1957, 22, 670-677. e

r

Nunnally, J. C. Psychometric Theory.. New York:_lMeGraW—Hrll

. 1/
- ' Bodk Company, 1967.' .

N\
Olsen, M. ‘E. Alienatidﬁ and-politicel opinions. ~Public
. - ] ./‘N ) :
Oplnlon QuarterlxJ 1965, 200 212 o

e

- Olsen, M E. Two categorles of pOlltlcal allenatlon. Sociai'

- " Forces, 1969, 41, 288-298. | B | L

'y . ’ ) co. . .,
’

». S
‘Qsgood, G. E. et al. - The Measurement of Meaning. Urbana:

| Unlver31ty of 1111n015 Press, 1971 ‘ _V
{

’ Pdtsula, P. J.° Felt Powerlessness as Re&hted to Percelved

,w_- Parental Behav1or. Unpﬁblrshed Ph D theSlS, The
Unlver51ty of Alberta, 1969 P A
Pearlmn, ‘L. I.- Allenatlon from work ‘a stﬁdy of nursing,.

‘\
personnel. Amerlcan Soc1oldglcal Rev1ew,'1962, 27

C3ig-329. < BRI

, .
- .
o SR : : . T

1v' a test of the mediation hyPothegis;- American'sdciologicalﬁ

N

. -
doa



[ ' . ' s ‘ 9 5

References

Pineo, P. €. and Pdrter, J. Occupational prestige in Canada.

Canadian Review of Socidlogy and Anthropology, 1967, 4,

1

24-40.

P

Pineo, P. C. et al. The 1971 census and the socioceconomic

classification of occupations. Canadian Review of e

Sociology and Anthropology, February 1977, 14, 91-102.

Rebinson, J. P. and Shaver, P; R. Méasures of Social

Psychological Attitudes. Ann Arbo Michigan: Institute

for Social Research, University of Michigan, 1973.

Rotter, J. B. et al. Applications of a Social Learning

Theory of Personality. New York: Holt Rinehart and
. : - : - TT—,
Winston Inc., 1972. ‘ : -
18
Schacht, R. Alienation. Garden City, New York: Doubleday

and Company, Inc., 1970.

Scott, M. B. The Social Sources of Alienation. Cited in

The New Sociology, Horowitz, I. L., 1964, 239-251.

Seeman, M. On the weaning of alienation. American
- . - . ————

Sociological Review, 1959, 24, 783-791.

Seeman, M. Reply to the Whittier group. American

Sociological Review, 1961, 26, 781.

_Seeman, M. and Evans, J. W. Alienation and learning in a

hospital setting. American Sociological Review, December

1962, 27, 772-789.

Seeman, M. Alienation and social learning in a reformatory..

American Journal of Sociology, 1953; gg, 270—284.



96

References

a

Seeman, M. Seeman's alienation and social learning in a

refofmatory: a jreply to the.reaction of Mouledous and

Mouledoﬁs. American Journal of Sociology, July 1964,
| . :

zﬂf 82-84 .

Seeman, M. Alienation, membe;ship and political knowledge:

a comparative study. Public Opinion Quarterly, 1966,
30, 353-367.

Seeman, M. On the personal consequences of alienation in

work. American Sociological Review, April 1967, 32,
273-285.
Seeman, M. Powerlessness and knowledge:' a comparative

h)
study of alienation and learning. Sociometry, 1967a,

30, 105-123.” - R \j

Seeman, M. et al. Community and Control in a Metropolitén

Setting. In Race,'Change and Urban Society, Edited by

- Orleans, P. Beverly Hills, California: Sage Publicgtioné,

1971, 423-450.

Seeman, M. Alienation and knowledge-éeeking: a note on

attitude and action. Social Problems, 1972, 20, 3-17.

Seeman, M. Social Learning Theory and The Theory of Mass

Society. - Paper presented at the Annual Meetghggof the
American Sociological Society, Los Angeles, September

1963a. Reprinted in Applications of a Social Learning

Theory of Personality, Rotter et al., 1972, 395-404.



- References

o™

Seeman, M. Alienation and Engagement. In The Human

Meaning of Social Change, ed. A. Campbell and P. E.

Converse. New York; Russell Sage,'1972a, 467-527.

Seeman, M. Alienation studies. BAnnual Review of Sociology,

. 1975, 1, 264-305.
Seeman, M. Some real and imaginary consequences of Social
moBility: a French-American Comparison. American

Journal of Sociology, January 1977, 82, 757-782.

Simmons, J. L. Some intercorrelations among "Alienation"
I}

measures. Social Forces, March 1966, 44, 370-372.

-

Templeton, 'F. Alienation and political participation: some

research findings. Public Opinion Quarterly, Fall 1966,

30, 353-367.

Thompson, W. E. and Horton, J. E. Political ienation as-
‘a fizpe”in political action.  Social Eorﬁgzi March 1960,
3s, Aso-195. - .

Tolor, A. Alienation as measured by three different

instruments. The Journal of Psychology, 1974, 86,

297-302.



APPENDIX 1
THE SURVEY OF PARENTS' ATTITUDES TOWARD

AND KNOWLEDGE OF THE EDUCATION

OF THEIR CHILDREN (SPAK)
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Dear Parent:

. Your school has been selected to take part-in a
survey of parents. The purpose of the survey is to gather
information on how you feel and what types of information you
have about your school system. '

Different groups of parents are being surveyed
throughout the ] Separate School
Board area. As your school represents one of these groups,
it is very important that You complete the survey form. If
you do not reply, there is a serious risk that those with.
opinions like yours will not be fairly represented.

After completing every question, please return the.
survey to your child's teacher. A return enveiope has been
provided for this purpose.

Thank you for your help and co-operation,

Yours truly,

HF et

G.F. Bates,
Principal Researcher.

/slt
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SURVEY OF PARENTS' ATTITUDES TOWARD AND KNOWLEDGE OF

100
THE EDUCATION OF THEIR CHILDREN

+

The purposés of this survey are:
1) to find out how parents generally feel about events that they face and
specifically how they feel about the educational system,

2) to determine how much and what k1nds of information the school board is
providing for parents.

DIRECTIONS

1. Please answer EVERY question. If you are not sure which
answer is correct, you should choose the one that you
think is the most likely to be correct.

2. NO signature is required.

3. Place the completedgurvey form in the envelope provided

and return it to your 'child's teacher the next school day
after receiving it.

. SECTION 1
There are several answers provided for eacﬁ question in this

section. Please select the one answer which you believe to be correct.

Indicate your answer by placing a circle around the letter immediately
to the left of the answer you selected.

Example: Who was the Prime Minister of Canada in 19787
(a) Broadbent
(b)- Clark

(c) Davis
Trudeau

1. Who has the major responsibility for supervising and evaluat1ng the
teachers in the school that your child attends?

(a) Ministry of Education officials
( The Teachers' Federation

‘The School Principal
(d) Other teachers



A record is kept of what happens at each regu1ar schoo1 board meeting
and this record may be examined: .

f;% by any taxpayer
by trustees only
; by Ministry of Education Officials only

by any taxpayer if he is accompan1ed by a school
board trustee ,
/-/

o
Who supervises the school safety patrols/crossing guards?

%fi A safety officer from the school board
c

(c
(d

- The police department -
Canada Safety Council
(d) Frontenac County Safety Council

Who decides what extra curricular programs will be offered in your
child's school?

(E; The principal and staff
( A board-wide committee
(c) The school board trustees
(d) The Teachers® Federation

In any elementary school the maximum amount of homework that a teacher
may assign to a student is controlled by:

%fi the school board trustees-

" the principal
¢c) the Teachers' Federation
(d) the Minister of Education

How many school board trustees are there on the
Separate School Board?

At regular school boal:\abetings, presentatioﬁs By parents are:

not permitted
permitted if permission.is requested and granted
before the meeting
permitted if the presentation deals only with
school curriculum

(d) permitted during the first half hour of each
board meeting




10.

1.

12.

13.

The number of trustees who are e]ected tdb any school board in Ontario
is:

a) 14 |
%%3 decided by the school board trustees before each election
)

based upon -the population of the area they represent
20

The official school records which are kept on your ch11d may be examined
by you: -

E;} at any time during regular school hours
if a written request is sent to the Director of Educat1on
(¢c) if the classroom teacher agrees

{d) 4if the principal gives his permission

How many students attend the schools of the
Separate School Board?

(a) 2,000 - 3,000
4,000 - 5,000

c) 7,000 -‘8,000

(d) more than 10,000

The Director of Education -for any school board in Ontario is:

(E) hired by the school board
) elected for a 2 year term
(c) _appointed by the Minister of Educat1on

(d) Tappointed by the Teachers Federation

The decision to close a school which has a small enrolment is made by:

(a) the Minister of Education
the Director of Education.
the School Board Trustees
a committee of the Teachers' Federation

Who decides how many pr-‘
child's school?

(a) The school princj "
The teaching staff of the Echool
The school boarg trustees )

( The Teachers' Fpderation

essioral activity days there will be for your



14. ‘How many years of education after grade 13 are now required to become

a teacher?
(a) 1 year
(b) 2 years

3 years
4 years

15% 1In your child's school, who decides how the school budget for pupil
- supplies and equipment will be spent?
a) The School Board.Trustees
The Director of Education
The School Principal
Officials from the Ministry of Education

'16. Regular school board .meetings are open to the public.

Never .
Always
) 1f:requested by 10 taxpayers

c
(d) When the school board trustees decide
that they will be :

17. Mhat is the approximate total cost to the .

_____,___.Separate School Board to educate one elementary school
student for one year? ' A

(a) $1000
$1600
$2000

}  $2500

18. The amount of control that I have over the education of my child now is:

(a) considerable
(b) some
(c) very little
(d) none

19. The amount of control that I would like to have over the education -
~of my child is: ' '

(a) much more than 1 have now
(b) more than I have now
(c) about what I have now
(d) less than I have now
(e) much Jess than I have now



SECTION 2

The purpose of this section 1s to find out what you think about
certain events which we face in our society. FOR EACH OF THE 12 QUESTIONS
LISTED BELOW, PLACE AN X BESIDE THE.STATEMENT THAT YOU MORE STRONGLY BELIEVE
TO BE TRUE. Be sure to check the statement you actually believe to be true,

rather than the one you think you shou]d check or the one you would 1ike to
be true.

T. X - I think we héve adequate means for preventing run-away inflation.
There's very little we can do to Keep prices from going higher.

2. If I had a problem related to my child's educatfon, I would feel
free to call the School Board office.

F . As a parent, I would hesitate to call the School Board office
agput a problem related to my child's education.

3. X Persons like myself have~\ittle chance of protecting our personal
interests when they conflict with those of strong pressure groups.’

I feel that we have adequate ways of coping with pressure’ groups.

.l

4, ' As a parent, I.have considerable control over the type of educa-
tion-that my child receives.

F  People other than parents are the ones that really control the
educational system.

5; A lasting world peace can be achieved by those of us who work
L toward it.

X There's very little we can do to bring about 2 permanent world
peace.

)
6. \ X  There's very little persons 11ke myself can do to improve world
\ opinion of Canada.

I think each of us can do a great deal to improve wor]d op1n1on
of Canada. -

Note. X is powerlessness measure for the Powerlessness
. . Scale.

F is a filler,



10.

11.

12.

Parents are provided with many opportunities to become involved
in making educational decisions.

Parents seldom if ever are given an opportunity to become
involved in making educational decisions.

This world is run by the few peopie in power, and there is not
much the 1ittle guy can do about it.

The average citizen can have an influence on government

decisions.

There is too much ehphasis on athletics in high schogl.

Team sports are an excellent way to build character.

It is only wishful thinking to believe that one can rea11y
influence what happens. in society at large.

People Iike me can change the course of world events if we
make ourselves heard.

Parents' ideas .about how schools should be operated and what

they should teach are often adopted by the School Board.

When it comes to deciding how schools should be operated and
what they should teach, parents are generally not consulted .

. or if they are, they are the last ones to be consuited-.

More and more, I feel helpless in the face of what's happening
in the world today.

I sometimes feel personally to blame for the sad state of
affairs in our government.
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) SECTION 3

'\

In this section we would like to find out how you feel about:

7~ (A) THE EDUCATION THAT.YOUR CHILD ‘IS RECEIVING,
~(B) THE SCHOOL BOARD TRUSTEES OF THE SEPARATE SCHOOL BOARD,

Under each of the above headings,
valuable-worthless.
. there are 7 numbers,

good-hdd and

you feel, and place an X on the line above it.

EXAMPLE :

- fair

7 ..

. X : : : :
7 6- 5 4 3 2 1
Here is what each number means in the example.above:
fair 3 ..
quite fair - 2 ..
slightly fair 1 .. unfair

6 ..
5 ..
4 ..

good
valuable
p]ea%iﬂg
positive
gatisfactory
favourable
'stfong
excjting
fast
meéningfu1

precise

undecided ox. no opinion

unfair

slightly unfair
quite unfair

(A) THE EDUCATION#THAT YOUR CHILD IS RECEIVING -

—_
.1 T : : ___: bad
7 6 < § 3 7 1
: ‘ : : ; A worth1es§
< 5 & 3 7T T -
: . : : :  annoying
b 5 ! 3 Z | 1
: : : : ____ negative,
7 6 5 4 3 2 1 '
: : : : - unsatisfactory
7 3 5 =z 3 Z T '
: : : : : unfavourable
7 6 5 4 3 2 i (be
: : : ", : a
7 6 5 4 3 Z 1 :
oy : : : - dull
7 6. 5, .4 3 2 1. :
S . : : ;> slow '
7 76 - 3 2 1
: : : s : : meaningless
% .5 '7ff =3 .2 T
: e : : : ' : T vague
- % 5T - 3 7z T

-

there are several pairs of wards such as,
Between each of these pairs of words,:
You are to select the number that best represents how

-



3}

. - ‘ : .- 8 - -
-« (B) THE SCHOOI_. BOARD TRUSTEES OF THE
' , ~ SEPARATE SCHOOL BOARD d
‘ powerful i R SN weak
4 3 .
- good : : bad.
. 4 3
valuable » - worthless
- 4 3
active : P passive
T4 3
efficient : : : : inefficient
‘ S il
.. successful : : unsuccessful
4 T3
open : B secretive .
4 3
effective : : : ineffective .
4 3
careful D : : : -careless
T 3 |
- important : : unimportant -
4 3 '
sincere : : insincere
] 4 3
& ’
A 5 K
: P‘ g
A A
- .
. "
v - \d: . -
@ e

.ﬂ r'

w o
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. o | SECTION -4 -

v

The 1nformat1on obtaine in this section will be used to determine
how representative those people.who Ycomplete the survey are of parents who
have children attending the schools f the

Separate School Board. . ’
' 1 ,
1. How. many. children do you have attending the schools of the

Separate School Board and in what grades? - .

Number of ch11dren Grades

2. Indicate the number of years that you havé'lived,in

: ___years

[ 3. Sex of thé person whd completed this survey - Male Female

4. Hhat‘ls the occupation of the major wage earner in your family? Please
be as spec1f1c as possible. (for examp1e sales clerk at Sears,
women's shoes)

CODED USING THE CENSUS CANADA CODING MANUAL AND_ERANSLATEO

S~

INTO THE PINEO ET AL. OCCUPATIONAL CODE

5.- What does the major wage earner spend his/her time on the job doing?
(descr1be briefly) N

A}
- .

. ) " - . ,__.
"HAVE' YOU COHPLETED EVERY QUESTION? THANK YOU FOR YOUR HELP AND COOPERATION -
PLACE THE COMPLETED SURVEY IN THE ENVELOPE PROVIDED AND RETURN IT TO YOUR

CHILD'S TEACHER.

r
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) 110a
RAW DATA

b

Subject Powerlessness SES CRK Attitude(l}  Attitude(2) NCR

Group . Group ) _ :
01100 3 3 70 72 3
01101 2 1 5 44 Y 4
01102 2 3 7 68 69 - 1
01103 2 3 7 . 67 69 1
01104 2 7 6 66 59 1
01105 3 *1 9 33 44 ] 2
01106 3 2 12 70 _ 67 1
01107 2 2 4 53 44 1
.

01108 3 3 5 57 56

. Note. Powerlessness Croup... 1 - Low
. | 2 - Middle
o 3 - High.
SES Group... 1 - High
' ' 2 - Middle
- 3 - Low.
CRK - Control-Relevant Knowledge.
Attitude (1) - The Education That Your Child is
Receiving.
Attitude (2) - The School Board Trust es of the
Separage Schocl Board.

NCR - Non-Control-Relevant Knowledge.



. 111
RAW DATA

Subject Powerlessness SES CRK Attitude(l) Attitude(2) NCR

Group Group

01109 1 1 10 61 55 3
01110 2 1 4 45 55 2
01111 1 1 10 70 60 3
01112 1 2 4 67 64 3
01113 2 2 9 58 68 1
01114 1 1 10 58 57 1
01115 2 53 77 77 2
01116 1 11 27 . 40 . 2
01117 3 3 n 68 44 2
01118 2 1 6 63 70 1
01119 1 1 10 44 61 1
01120 3 1 8 61 65 0
01121 3 1 3 61 60 3
01122 2 2 3 70 69 2
01123 1 1T 12 64 56 3
01124 1 1 9 .62 64 3
01125 1 3 3 66 66 - 3
01126 1 2 4 62 47 2
01127 1 2 8 42 33 2
ofizs 2 3 6 66 48 2

3 2 6 55 57 2

3 2 7 75 76 2
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RAW DATA '

Subject Powerlessness SES CRK Attitude(l) -Attitude(2) NCR

Group Group
01131 3 3 3 . 67 63 2
01132 2 3 6 44 | 44 2
01133 3 2 8 66 - 67 2
01134 2 1 10 65 . 62 2
01135 2 2 5 59, a4 1
01136 1 3 7 62 . 44 4
01137 3 3 6 74 77 2
01138 2 111 38 | 32 -
01139 1 2 11 59 58 2
01140 2 3 4 50 60 )
01141 1 19 67 66 3
01142 2 . 2 6 67 55 1
01143 1 17 65 89 -3
01144 2 1 5 66 70 1
01145 - 2 2 3 39 52 3
01146 2 1 5 49 T 1
' 01147 2 3 6 62 68 2
01148 1 1 8 64 a9 2
01149 2 1 8 37 47 3
01150 2 2 7 63 72 4
01151 1 3 4 68 64 1
01152 1 111 62 55 2
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RAW DATA

Subject Powerlessness SES CRK Attitude(l) Attitude(2) 'NCR

. Group © Group
01153 1 2 8 65 64 2
01154 1 2 11 61 sl 4
01155 2 1 10 66 - 40 4
01156 1 3 9 66 44 3
01157 1 2 4 63 57 2
01158 2 2 5 70 67 2
- 01159 3 2 4 74 6s 4
01160 2 1 9 73 69 2
01161 2 2 7 55 . 44 2
01162 3 '3 5 44 44 3
01163 2 1 6 39 40 2
01164 1 3 4 60 53 .3
01165 3 1 6 66 | 55 3
02100 "3 2 6 75 77 1
02101 1 3 5 57 - 44 2
02102 2 3 6 59 61 2
02103 1 3 9 66 72 1
02104 3 3 4 a2 53 3
02105 2 3 8 63 . 60 S |
02106 2 3 6 70 72 2
02107 1 '3 6 56 55 2
02108 2 T2 8 61 64 3



114.
! RAW DATA

Subjeqt Powerlessness SES CRK Attitude(l) Attitude(2) NCR

Group Group
02109 . - 3 3 2 "77 . 46 - 0
02110 2 ' 3 12 77 65 4
02111 2 3 8 12 | 65 2
02112 1 - 33 44 72 1
02113 2 3 5 75 63 2
.02114 | 2 3 4 65 75 2
02115 1 2 8 1 T 77 2
02116 2 3 4 28 13 2
02117 1 13 68 " 44 2
02118 ° 2 2 5 . 46 ’. 57 2.
02119 3 2 5 55 55 3
102120 1 210 73 44 3
02121 2 3 7 73 71 3
02122 2 303 77 77 1
02123 1 2 1 58 39 1
02124 1 1. 11 - 41 60 3.
02125 2 3 3 73 62 - 3
02126 3 2 5 56 -1 1
02127 1 2 11 59 .60 1
02128 2 3 6 56 48 1

1 2 7 63 63 3

02129

02130 3 2 4 a1 . 41 2
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RAW DATA

Subject Powerlessness SES CRK .Attitude(l) Attitude(2) NCR

Group Group
02131 3 3 3 ¢« 66 66 3
02132 3 2 4 11 - 72 0
02133 1 3 4 70 68
02134 1 2 6 65 64 2
02135 2 3 3 69 63 0
02136 2 3 6 ‘i; 40 1
02137 3 i g 66 31 0
02138 1 2 7 77 68 2
02139 3 2 7 72 74 2
02140 1 3 7 41 58 3
02141- 3 3 10 35 37 1
02142 3 3 4 61 67 1
02143 2 3 4 - 56 51 3
02144 1 3 2 68 | 71 2
02145 3 3.1 77 77 2
02146 2 3 1 71 60 3
02147 2 3 3 67 68 2
02148 2 2 3 53 57 1
02149 3 3 3 53 62 1
02150 3 2 6 49. ' 52 2
02151 1 2 7 77 77 2
02152 1 3 6 64 74 1

\
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RAW DATA Lo

erlessness SES CRK Attitude(l) Attit'ude(Z) NCR
- Group Group ’ -

02153 3 3 6 69 73 1
02154 2 R 70 68 2
02155 3 2 10 a1 48 3
02156 2 3 6 717 73 0
02157 1 © 3 5 72 76 0
02158 2 3 -6 &1 43 1
02159 3 - 2 .1 77 - 77 2
02160 2 3 2 67 67 2
02161 2 .3 4 61 68 2
02162 3 3 4 67 77 3
02163 3 37 77 44 2
02164 3 3 12 66 77 0.
02165 2 3 3. 59 54

02166 3 1 6 53 45
02167 - 1 2 4 69 66
02168 3 2 6 71 66
02169 2 2 6 53 45
02170 3 2 7 62 44
02171 1 3 4 59 53
03100 1 3 3 68 59
03101 '3 2 PP 61 - 5

03102 -2 2 4 67 61 2
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[ . ' RAW DATA

. ' e .
quject Powerlessness SES CRK Attitude(l) Attitude(2) NCR

Group Group
03103 2 - 1 11 69 69 2
03104 T 3 7 67 61 2
03105 3 . 2 5 53 55 2
03106 1 1 7 72 . 64 2
03107 3 . 2 7 66 63 2
" 03108 2 2 4 | 60 - 60 4
03109 2 3 6 56 54 3
03110 '. 2 -3 s 55 . 44 1
03111 2 1 7 49 47 1
03112 2 3 4 55 43 2
03113 1 3 10 58 55 o
03114 1 1 11 35 ' 43 3
03115 2 2 5 60 75 2
03116 3 3 6 68 57 3
03117 1 1 8 40 47 2
03118 3 3 2 70 - 55 1
03119 3 - 2 2 68 ‘ 44 2
03120 2 1 5 66 ‘15 1
03121 1 1 5 36 36 1
03122 2 2 5 69 48 1
03123 - 1 1 10 . 62 - 59 2
© 03124 3 1 8 65 44 4
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RAW DATA

. Subject Powerlessness SES CRK Attitude (1) Attitude(2) NCR

Group Group
03125 3 1 6- 59 ° 60 2
03126 2 3 4. e 57 2
03127 2 2 9 55 60 ¢ 4
03128 3 1 4 22 33 0
03129 - 1 17 s6 64 3
. 03130 2 2 7 65 49 1
03131 1 2. 4 52 ° 63 1
03132 = 2 > 7 62 50 2
03133 1 1 8 57 44 4
03134 1 1 10 64 60 2
03135 3 2 9 70 . 74 1
03136 2 3 5 52 58 1
03137 1 110 68 51 1
03138 1 2 8 61 59 2
03139 2 - 2 6 65 63 3
03140 1 2 3 sl - 51 1
03141 . . 2 19 67 61 3
03142 1 1767 73 1
03143 2 1 12 69 55 3"
03144 2 1 7 52 42 3
03145 2 .3 3 61 50 3
03146 2 1 2 66 58 3



RAW DATA
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",

Subject Powerlessness SES CRK Attitude(l) Attitude (2) NCR

Group Group S
03147 2 1 10 73 69 3
03148 3 1 4 51 57 1
03149 1 2 8 77 55 2
03150 1 1 12 59 53 2
03151 3 3 8 61 54 2
03152 2 2 5 50 45 3
03153 1 2 5 77 55 2
03154 2 1 3 66"“\ 61 3
03155 3 37 66 66 2
03156 1 3 6 52 39 3
03157 1 17 63 63 2
"~ 03158 1 2 8 63 61 2
03159 2 2 3 61 68 0
03160 ' 1 2 5 58 64 1
03161 3 ’\2 .9 56 71 1
03162 2 1 s 62 64 1
03163 1 2 9 67 61 1
03164 ! 1 5 65 44 0
03165 N 3 3 6 66 65 2
03166 3 3 2 62 59 0
03167 1 2 10 70 65 1
\ 03168 3. 2 4 64 63 3



Subject ' Powerlessness SES- CRK Attitude(l) Attitude(2) NCR

RAW DATA

120

Group . Group .
03169 2 2° 4 60 63 1
03170 3 3 3 66 44 3
03171 1 3 4 66 55 2
03172 3 2 s 33 40 3
03173 2 3 2 40 39 3
03174 1 2 6 . 45 " 50 2
03175 2 1 12 65 53 2
03176 . 2 3 _é' 63 61 '3
03177 1 3 8 15 51 1
03178 2 1 10 66 58 4
03179 2. 301 64 61 i
03180 2 2 4 68 70 3
03181 1 1 10 61 58 4
03182 3 2 5 71 70 4
03183 1 3 9 61 50 3
03184 3 1 9 60 52 2
03185 1 2 6 67 67 2
03186 3. 1 .10 41 40 - 3
03187 1 2 3 75 .76 3
03188 3 17 72 47 a
03189 1 2 9 63 68 3
03190 1 17 57 48 2

~



-
”~ N . ~ e
. ., 3 ] L . . . '_r’ Sy
- - » - *
. - R T T e ' '
“ . Vo ] L N h b ! ;- 1
Wol AN ey R . 24T e
- * - o T ‘ . A
. ,,t:’, A - LB - IRV & i T
: - L . . . ‘\.“ ‘.\-

SO : I ST R . 121
R . " “RAW DATA - @. . .
T AR e ' R - 9 =

ot
A

LR C _ . - J " - "o, . ’ -
" Subject Powerlessness SES CRK Attitude(l) Attitude(2) NCR
» " Group - - Group T ' . -

-

—

03191 2 1 10 73 e N1
03192 2 - -1 9 65 . 60 3
03193 - 3 - 1 10 77 ... 43 3
103194 2 38 73, . e2 2
03195 2 2 s 59 ST R |
03196 3 344 oaa 4
03197 7. 61 - 66 |

03199

1
03198 1
1 8 67 67
1 ] i

1
1 4
1 .9 63 83 3
1 | ' 2

04100 .. 1

: a0l 2 33 s8¢ .~ s5 )

04102 - 3. 3,10 39 - 53 3

o 04103 1 1 6 65 ™ .44 3
g 04104 3 2 11 58 60 3
" 04105 2 2 10 45 55 - 3

" 04106

04108

l . .

| 04107 1 2 9 60 60 4
3 2 11 % 63 . 67 - 4
2

04109 8 53 ' 55

041104 2. S 9 61 . 62

L - 041IL. 3 2 2. 2 62 42

vy -

NN W

04113 . 1 2 10 74 - 74 3
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RAW DATA

Su.l{:ject Powerlessness SES CRK Attltude(l) Attitude (2) NCR
Group, Group ) ’ '

‘o' e

104113 1 2 9 66 -4 66 . 2
04114 1 1 s 60 52 2
' 04115 1 '3 7 " s5. 50 5
04116 =3 1 8 a9 . 44 2
04117 1 2 11 - 'ss s 2
04118 3 1 s 18+ 24 2
04119 1 17 77 66 2
104120 3 . 3 10 = 51 T4 3
04121 1 2 8 7 54 3
04122 3 3 5 59 53k} 1
04123 1 2 5 48 a8’ 1
04124 1 3. 6 65 T a3 2
04125 2 .3 8 T a4 44 5
04126 1 110 61 42 4
04127 1 2 5 77 77 1
04328 2 1 2 53 60 2 ¢
04129 2 2 8 46 A1) 3
04130 1 1 é;' - 64 65 4
04131 2 W, o2 4 58 56 2
04132 1 | 3 7 66 62 2
04133 1 T2 9 57 63 4
04134 2 8 45 44 -2

N
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RAW DATA

Subject Powerlessness SES CRK Attitude(l) Attitude(2) NCR '

Group Group R N
04135 .3 2 5 76  ' 66
04136 -~ .1 1 9 68 | 69
04137 2 3 8 14 44 2
04138 3- 1 8 a8 4s 2,
04139 . 2 2 10 - 63 44 3
.64146 2 1 '5 51 . 45 3
04141 1 1 6 52 © 53 Y
04142 2 1 11 35 58 4
04143 3 1§ 50 55 2
oa1as 2, 3 8 61 60 3 5
04145 3 37 11 69 a0 T3
‘oa1a6 3 3 6 57 54 2
04147 3 1 4 54 ;4 B!
04148 2 17 a4 44 2
04149 1 1 9 44 57 3
04150 3 2 11 64 .57 2
04151 2 1 6 51 48 1
04152. 1 1 10 64 64 3
04153 2 1 8 67 69 2
04154 1 18 77 67 3
04155 1 2 7 57 63 - 2
04156 3 3 s 33 53 3



124
, RAW DATA

Subject Powerlessness SES CRK Attitude(l) Attitude(2) NCR -

Group " Group
04157 1 3. 6 76 63 2
04158 1 2 7 51 . 58 o
04159 1 2 9 69 55 - 2
04160 2 2 8 62 ) 56 1
04161 2 2 7 © 68 44 1
04162 1 3.1 710 s8 4
04163 2 . 1 10 56 - 57 4
04164 2 - 1 3 50 67 1
04165 2 2 a4 44 - 44 2
04166 2 3 9 32 28 5
04167 2 2 T - 82 '. 30 2
04168 3 1 4 56 . 50 3
04169 1 19 61 57 3
04170 3 110 58 55 3
04171 2 1 3 64 56 - 4
04172 3 17 43 54 1
04173 3 1 7 71 64 2
04174 1 1 6 47 42 3
04175 2 1. 10 77 63 3
) ) e— - .
04176 1 110 49 4
04177 3 3 7 77 44 3

04178 2 _ 3 1 73 66 1
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Subject Powerlessness SES CRK Attitude(l) Attitude(2) NCR

- Group Group

~04179 2 1 7 62 70 3

) 04180 3 1 4 59 57 3
04181 3 2 9 48 49 1
04182 2 3 5 62 59 3
04183 3 1 8 59 32 3
04184 . 1 3 6 44 44 2
04185 2 3 1o 71 70 3
04186 1 ) R 43 52 1
04187 2 1 12 66 66 4
04188 3 1 10 76 44 3
04189 1 3 10 44 44 2
04190 2 3 5 64 64 2
‘04191 3 2 7 50 56 2
04192 2 2" 5 69 66 2
04193 3 1 4 47 46 2
04194 1 2 9 77 55 2
04195 2 3 3 57 57 -3
04196 1 3 6 58 59 2.
04197 2 3 7 66 66 2
04198 2 2 6 70 44 3
04199 ;”/ﬁ\#/ 2 9 64 66 1
04266'>" 1 2 1 :67 0

66
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RAW DATA '

Subject Powerlessness SES CRK Attitude(l) Attitude(zi NCR

Group Group
04201 3 2 6 44 65 2
04202 1 3 4 66 66 1
04203 1 2 4 59 58 2
04204 3 3 6 39 44 2
04205 2 37 14, 55 4
04206 1 2 4 65 64 s
04207 1 19 61 55 2
04208 1 1 6 56 . 57 2
04209 2 '3 5 67 65 3
04210 3 1 9 51 60 4
04211 1 2 7 65 66 2
04212 1 3 2 67 60 2
04213 3 17 25 53 2
04214 1 1 1o 65 \70' 3
04215 1 2 7 71 66 2
04216 1 2 5 51 44 2
04217 3 2 7 66 66 2
04218 2 -3 11 62 | 4 1
04219 2 - 2 5 57 55 2
04220, 3 3 5 33 33 2
04221 2 1 6, 60 53 3

04222 2 1 8 68 70 2
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’
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Subject Powerlessness SES CRK Attitude(l) Attitude(2) NCR

Group Group
04223 1 2 s 67 53 2
04224 3 2 4 66 44 1
04225 3 2 6 64 ’ 62 1
04226 1 2 6 34 32 1
04227 2 111 66 66 - 3
04228 2 1 8 64 66 2
04229 1 1 7 64 45 4
04230 3 2 6 59 - 51 1
04231 2 1 s . 49 58 2
04232 1 . 111 48 59 2
04233 1 1 8 55 54 3
05100 2 "3 5 34 50 3
05101 1 1 7 57 | 68 1
05102 2 2 6 63 57 - 4
. 05103 1 1 6 61 35 3
05104 1 17 77 33 3
05105 1 1< 11 66 60 2
05106 1 2 5 2 70 55 1
05107 1 3 2 77 77 2
05108 2 1 11 55 33 1
105109 1 1 g_ﬂ,/’“ng\\‘ 67 . 1
05110 3 4\ £ 2 7 - 47 30 2
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Subject Powerlessness SES CRK Attitude(l) Attitude(2) NCR

Group Group
05111 3 T3 2 58 36 2
05112 3 3 2 65 66 3
05113 1 2 5 75 66 3
05114 2 3 8 54 44 .2
05115 3 2 5 55 . 58 1
05116 1 3 6 37 - 61 3
05117 2 17 66 62 2
05118 1 3 10 65 55 4
05119 3 1 4 a7 47 2
05120 2 3.6 62 48 2
05121 3 2 4 77 45 4
05122 2 1 4 57 . 54 2
05123 3 2 6 63 50 -2
05124 2 o2 5 "62 65 4
05125 1 1 11 66 . 671 . 4
05126 3 T 7 50, 48 2
05127 2 3+ 3 73 65 3
05128 3 1 7 - 51 44 2
05129 2 3 6 46 '_". 41 2
05130 1 35 60 59 3
05131 2 3 6 60 51 3

05132 1 3 6 - 17 32 3
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T RAW DATA

.'fshbjeét Powerlessness SES  CRK Attitude(l Attitude (2) NCR

Group - Group :
05133 2 3 6 66 59 3
05134 1 3. 3 66 53 3
05135 2 1 5 64 . 44 2
'65;36 1 3 2 66 66 2
05137 2 3 8 57 55 2
05138 3 2 10 51 49 2
05139 1 2 7 77 ' 76 2
05140 2 2 5 55 55 1
05141 3 3 5 61 60 2
05142 1 3 8 68 71 2
* 05143 2 2 5 58 77 1
05144 2 3 7 60 65 1
05145 2 3 4 69 57 1
05146 1 T2 6 53 50 2
05147 -2 2 10 55 ' 63 1
05148 1 2 5 67 67 1
05149 1 36 62 63 1
05150 2 2 7 58 50 2
1 5 68 44 2
2 9 33 /// A7 .3
3i¥~f9’f"ﬁ"ﬁﬁ/ 45 2

1 6 56 - 56 4
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Subject Powerlessness SES CRK Attitude(l) Attitude(2) NCR

Group Group
05155 1 1 8 77 77 2
05156 3 1 10 62 46 - 3
05157 | 3 3 8 70 44 1
05158 2 T2 9 59 61 4
05159 2 3 6 59 46 3
05160 .~ 2 111 70 45 3
05161 1 3 5 77 76 0
05162 3 2 8 56 EETI 2
05163 3 3 6 64 : 44 3
05164 1 2 5 75 . T 60 0
05165 3 2 s 63 . 43 2
05166 3 3 2 55 ;?, 69 1
05167 3 2 1 70 64 2
05168 1 2 6 65 70 . 3
05169 3 112 57 55 1
05170 2 1 1}° 69 74 3
05171 3 | 2 4 61 " 66 1
05172 1 36 67 56 4
05173 ' 2 3 4 33 38 2
05174 2 3 7 66 66 2
1

05175 1 3 7 ' 51 44

05176 ’ 1 2 5° 66 66 2
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RAW DATA

‘Subject Powerlessness SES CRK Attitude(l) Attitude(2) NCR

Group - Group
05177 2 1 8 . 55 37 2
05178 2 2 5  ~m53 ss 3
05179 2 3 3 69 62 1
05180 2 1 10 56 66 3
05181 3 2 6 42 48 2
05182 1 2 7 60 62 13
05183 1 2 6 59 a 64+ ;2'
05184 3 3 8 63 77 2
05185 3 1 s 64 22 1
05186 3 U310 59 55 2
05187 3 35 68 55 2.
05188 2 1 8 52 39 2
05189 1 1 10  _71 , 54 2
05190 2 1 9 63 | 72 2
05191 . 1 3 s 72 Y 1
05192 3 B2 64 72 3
05193 2 1 7 66 - 66 3
05194 3 3. 2 73 73 0
05195 1 3 3 63 70 2
05196 3 3 3 66 70 4
05197 é 3. 4 61 70 1
05198 3 37 59- 22 2
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. subject Powerlessness SES CRK Attitude(l) Attitude(2) NCR

Group Group -
05199 3 3 4 39 44 1
05200 1 1 11 66 54 4
05201 3 3 4 ' s2 45 2
05202 1 1 4 61 63 1
06100 2 3 7 49 47 0
06101 2 1 9 44 a4 1
06102 2 2. 6 '54 52 4
06103 3 3 4 65 60 2
06104 2 1 10 58 61 4
06105 3 3 6 65 8l 2
06106 1 3 7 65 57 3
06107 1 2 3 73 74 1
06108 3 37 51 52 2
06109 2 2 i4 | 71 55 2
06110 1 1 8 63 60 . 2
06111 1 3. 2. 64 66 1
06112 2 3 4 74 58 0
06113 1 3 4 50 47 2
06114 1 .1 8 55 55 1
06115 1 2 6 . 57 59 4
06116 = 2 1 6 72 57 3

06117 ' 1 3 9 62 61 1



Subject Powerlessness SES CRK .Attitude(l)

RAW DATA

(

133

Attitude (2) NCR

Group Group
) ’
06118 2 2 3 70 77 2
06119 , 2 3 10 73 60 2
06120 1 3 5 69 74 4
06121 2 2 5 46 a4 2
06122 1 2 6 53 64 "2
06123 2 1 2 77 77 2
06124 3 109 62 66 4
06125 3 2 10 53 47 2
06126 1 3 2 42 44 3
06127 2 3 3 33 33 0
06128 1 2 5 33 38 1
06129 2 2 1u 60 54 2
06130 2 2. 10 68 66 2
06131 1 1 10 58 55 2
06132 3 . 7 56 51 2
06133 3 3 2 64 65 1
06134 3 2 5 69 22 2
06135 1 2 5 68 66 2
06136 3 2 10 57 %2, .3
' 06137 3 3 6 50 14 ¥
06138 2 2 - 8. 's7 60  ~.2
06139 3. 3 4 53 38 2
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Subject -Powerlessness SES- CRK -Attitude(l) Attitude(2) NCR

Group Group .

06140 = . 3 3 4 69 73 . 2
06141 2, 3 6 . 58 " 65 2
06142 2 2 8 68 70 ‘ 3
06143 1 3 8 ¢55 44 1
06144 2 1. 8 60 37 4 -
06145 . . 2 | 46 17
06146 2 64 3
06147 1 V72 0
06148 1 3 .5 77 . 67 2
06149 3 19 63 s34
06150 3 '3 6 68 - 68 fog
06151 2 2 10 61 61 3
06152 2 3 6 33 33 4
06153 2 2" 7 68" 69 1
06154 1 1 10 67 45 2
06155 3 - 3 6 56 a7 2
06156 1 1 12 56 55 4
06157 2, 3 4 - 68 6 2
06158 3 ‘ 3 3 a1 71 2

. 06159 2 3 8 '52 ‘ 18 1.
06160 2 3 4 60 | 58 1
07100 R T 7 71 | 53 - 3
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Subject Powerlessness SES CRK Attitude(l) Attitude(2) NCR

Group - Group .
07101 2 3 2 67 . 66 ' 2
07102 3 1 11 .59 44 2
07103 3 1 5 47 53 2
07104 1 3 - 3 66 68 1
07105 2 3 5 17 41 2
07106 2 2 - 3 62 . 66 . 2
07107 1 3 6 58 a4 2
07108 2 3 g o 4 aa 1
07109 1 3 9 66 B X & 2
. 07110 3 2 8 60 56 , 2
07111 1 1 6 63 63 4
07112 2 .3 9 g0 55 1
07113 - T R - 1
07114 2 - 3 1 54 : 47 1
07115 r 3 10 48 ‘ 44 3
07116 2 2 2 77 ST 2
07117 3 1 1 23 , 17'h 3
07118 ~2 38 77 g4 3
07119, 2 - 3.5 15 73 1-
08100 1 3 2 7 68 | 77 3
08101 3 2. 4 66 ' 66 . 2
08102 1 3 6 60 | 48 3
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b o - -
o )}\ , _ RAW DATA | . .
. Subjectf Powerlessness SES CRK Attitude(l) ‘Attitude(2) NCR
: o Grgup Group : ' -
g 08103 2 3 2 69 49 2
08104 2 2 10 66’ a7 .3
Sv 08105 2’ 3 5 ' 57 57 2
T 08106 2 3 8 62 63 1
© .. 08107 2 2 s 7% 11 2
08108 2 3 7 68 58 3
By " 08109 \ 1 2 8 43 29 2
.oo8uo. . 2 ' -3 7 53 61 2
\_08111 2 3 7 34 35 2
. 08112 o1 2 3 44 44 ., 2
. 08113 2 3 6 66 11 C2
08114 2 377 46 51 4
08115 2 3 10 70 - 66 2
08116 =~ 2 2 3 58 e 2
08117 1 2 8 (:%i 3 4
08118 1 3 9 40 YN 4
08119 s;f 3 10 0 41 25 4
08120 2 2 5 52 14 2
08121 . 1 3 1 s7 49 4
08122 3 3 4 65 45 3
08123 3 3 9 68 57 2
-
08124 2 "2 6 59 64 2
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Subject Powerlessness SES CRK. Attitude(l) Attitude(2) NCR

Group - Group '
0s12s - 2 . 8 59 - 47 2
08126 '3 | io " 50 . 20 4
08127 1 "1 2 53 .. 54 | 3
09100 1 "1 12 58 . 65 3
09101 T3 .3 4 68 o ;' 55 2
09102 3 2 s 74 w55 1
09103 3 .37 65 - 65 3
0910 | | P
09104 2 3 4 67 .64 1
. 09105 1 2 6 65 ' 57 3
09106 3 3T 3 a2 53 0
09107 1 2 11+ , 57 60 4
polog 1 3 5 57 . 51 2
09109 2 2 6 . 55 . 52 3
09110 3 1 9 el 46 4
09111 3 3 8 61 R (A
09112 '3 (/ﬁ\z 5 53 67 2
09113 1 2 8 49 _ 42 3
09114 1 3 5 -29 26 3
09115 - 1 2 5 72 . 64 2
09116 2 3 6 50 42 3
09117 3 3 9 53 38 1
09118 2 2 3 67 68 1
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Subject Powerlessness SES CRK Attitude(l) Attitude(2) NCR

Group Group - -
09119 2 1 12 a7 | 39 1
10100- 3 : 3. 8 59 49 3
10101 3 1 10 48 - 44 2
10102 3 1 10 s8 s8 2
10103 1 2 12 . 60 65 3
10104 1 2 10 65 ) 75 2
10105 2 3 8 66 66 1
10106 3 3 4 44 69 2
10107 - 2 2 9 62 50 0
10108 1 3 6 55 44 (3
10109 1 3. 6 55 55 1
10110 2 3 6 71 62 !
10111 1 2 10 71 a4 2
10112 1 2 9 48 | 46 2
10113 3 3 8 65 62 2
10114 2 2 4 61 58 1
10115 3 _ 1 12 © 50 ~ 48 3
10116 1 3 9 54 44 2
10117 3 .3 5 74 57 3
10118 1 2 9 62 72 2
10119 3 17 38 35 3

10120 1 2 12 43 43 4
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Subject Powerlessness SES CRK Attitude(l) Attitude(2) NCR

- Group Group
»
10121 2 2 4 73 74 0
10122 3 1 1 61 62 1
10123 2 1 10 70 a6 - 3
10124 1 1 10 64 | 63 2
10125 2 2 8 52 - © 50 3
10126 3 3 11 38 38 2
10127 2 1 8 35 40 2
10128 1 2 7 64 37 2
10129 1 2 11 ‘63 a8 . 3
10130 A 1 11 56 46 3
10131 3 .3 5 61 53 4
10132 3 3 5 47 59 2
10133 2 2 6 a4 44 0
10134 2 1 8 33 44 3
10135 2 2 5 66 66 2
10136 1 . 1 12 - 67 44 4
10137 2 2 4 ' 55 64 1
10138 1 1 6 53 77 2
10139 1 2 10 50 66 1
10140 2 1 1 33 33 3
10141 3 | 2 2 34 54 3
10142 1 1 g 59 . 61 3
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RAW DATA

Subject Powerlessness SES CRK Attitude(l) Attitude(2) NCR

Group Group .
10143 2 3 8 48 68 2
10144 1 1 7 63 59 3
11100 3 39 44 46 2
11101 1 2 6 62 | 61 3
11102 1 3 8 72 57 - 2
11103 3 3 3 55 44 2
11104 2 3 2 67 69 2
11105 3 2 5 54 60 2
11106 1 3 -6 62 62 3
" 11107 3 2 4 55 56 1
11108 1 1 6 . 65 64 2
11109 1 3 5 24 44 4
11110 2 2 8 49 87 1
11111 1 1 11 64 50 5
11112 2 2 2 44 44 2
© 11113 3 2 6 60 57 2
11114 1 ‘ 2 10 74 64 2
11115 2 3 4 72 6l 3
11116 1 2 7 77 63 3
11117 2 3 4 s8 64 0.
11118 1. 3 2 67 68 2
11119 jﬂ 3 8 63 61 : 1
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Subject Powerlessness SES CRK Attitude(l) Attitude(2) NCR

N Group Group
. > _
11120 3 3 8 63 48 4
11121 1 2 6 58 54 2
11122 3 | 3 4 69 - 32 2
11123 1 3 7 65 59 2
11124 1 2 9 56 55 2
11125 3 3 5 67 71 2
11126 3 | 2 6 66 58 2
11127 2 3 6 59 62 2
11128 2 2 3 77 44 1
11129 - 3 . 2 4 68 52 1
11130 2 3 2 77 77 2
11131 3 | 3 7 65 67 1
11132 2 2 1 69 53 3
11133 1 ‘ 311 66 -2
11134 2 3 4 61 65 2
‘11135 3 2 8 56 56 2
11136 . 2 3 5 44 44 1
11137 1 2 10 N37 40 1
11138 2 3 9 67 _ 44 2
11139 2 2 6 64 71 1
11140 2 3 .5 58 -~ 53 2

11141 2 3 4 69 63 3
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Subject Powerlessness SES CRK Attitude

142

(;g Attitude(z)_ucn

Group Group )
11142 2 35 61 57 1
11143 2 17 59 58 3 -
11144 2 2 7 74 73 4
£ 11145 3 3 7 63 63 1
11146 1 3 11 46 63 2
11147 1 3 5 67 77 3
11148 3 3 3 64 56 2
11149 2 2 9 77 64 1
11150 3 1 9 74 67 2
11151 1 3 8 71 a1 2
11152 3 3 4 69 33 2
11153 3 37 55 56 1
11154 1 31 61 55 3
11155 2 3 s 69 71 1
12100 2 3 4 48 44 3
12101 3 1 1 64 a4 4
- 12102 1 2 9 70 76 2
12103 2 3 4 67 68 3
12104 2 3 11 46 67 1
12105 1 2 8 49 45 2
12106 2 3 -9 65 62 2
12107 3 5 67 68 3



Subject Powerlessness

RAW DATA

SES CRK Attitude'(l)

143

Attitude(2) NCR

Group Group
12108 3 1 11 60 44 4
12109 1 1 10 62 69 -1
12110 2 1 -1 65 60 2
12111 2 2 2 68" 70 4
12112 2 111 69 59 2
12113 2 1 9 57 53 5
12114 3 2 8 55 51 3
12115 1 2 7 56 59 2
12116 2 3 5 67 77 4
12117 3 3012 48 41 3
12118 ; 2 1 5 49 52 3
"12119 1 1 1 60 51 1
12120 2 2 6 55 62 1
12121 2 1 10 65 52 2
12122 2 1 6 57 44 3
12123 3 2 9 64 28 1
12124 1 1 6 46 52 3
12125 2 2 8 64 61 2
12126 ° 2 3 4 66 66 S
12127 3 2 7 64 52 3
12128 3 19 52 53 4
12129 2 39 38 42 1
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/

Subject Powerlessness SES CRK Attitudé(l) Attitude(2) NCR

Group Group
12130 2 '3 1 60 44 1
12131 ‘2 3 5 = 58 71 .2
12132 1" 3 10 58 70 1
12133 2 1 10 54 a 3
12134 "3 3 4 y 55 62 1
12135 - 1 2 9 60 "59 3
12136 3 3 6 60 62 0
12137 1 2 1 54 62 0
12138 2 1 8 51 53 3
12139 2 1 5 68 .69 1
12140 1 2 7 67 ' 72 1
12141 1 1 10 59 60 2
12142 ' 1 1 4 77 | 61 3
12143 1 2 4 47 49 3
12144 1 2 1 63 54 3
12145 1 2" 7 67 - 66 ° 3
12146 3 2 6 49 44 3
12147 1 2 . 6 64 60 '3
12148 1 1 5 75 69 3
12149 2 1 7 62 44 2
12150 2 2 6 72 69 2

12151 I 1 6 " 75 70 2
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RAW DATA

Subject Powerlessness SES CRK Attitude(l) Attitude (2) NCR

“ Group Group : .
12152 3 2 10 @ 22 22 . 4-
12153 2 3 4 55 491
12154 1 1 12 6l 37 4
12155 1 2 9 68 34 3
12156 3 3 6 59 36 4
12157 1. 3 8 64 56 '3
12158 2 3 9 47 ' 67 2
12159 2 3 4 69 68 4
12160 2 3 10 63 75 4
12161 2 3 7 44 6 1
12162 2 18 59 ' 49 3
12163 1 .3 4 56 58 2
12164 2 .2 4 73 _ 65 0
12165 2 3 8 . 3
'12166 2 1 11 44 ) 61 2
12167 1 3 5 77 77 1
12168 2 3 5 56 56 1
12169 3 1 7 62 56 3
12170 3 2 8 67 60 2
12171 3 2 3 55 61 X 3
12172 3 2 3 27 51 2

12173 1 1 6 ¢ 70 67 _ 4
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» 146 °

Subject Powerlessness SES CRK Attitude(l) Attjitude(2) NCR

Group ° Group 2
12174 2 1 1 47 .51 2
12175 2 3 7 57 56 2
12176 2 1 8 61. 44 g
12177 3 3- 5 56 36 2
12178 2 1 11 62 49 3
.12179 1 2 5 58 44 2
12180 2 2 6 64 56 3
12181 3 3 7 42 44 2
12182 2 1 7 41 26 3
12183 3 1 6 62 56 4
12185 2 s 1 4 71 58 3
12186/ 3 2 2 65 55 1
12187+ 2 1 7 66 53 4
12188 2 | 3 5 59, 52" 2
12189 3 2 6 69 67 4
12190 3 3 1 62 49 2
12191 1 1 s 64 49 2
12192 3 3 8 66 44 2
12193 1 -1 9 49 8 . 3
12194 2 2 4 65 71 1
13100 3 3 7 55 44 4
13101 1 3 10 66 73 ‘ 3
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. RAW DATA

subject Powerlessness SES CRK Attitude(l) Attitude(2) NCR

Group . Group 7
13102 1 2 s 72 70 1
13103 2 3 2 55 66 2
13104 1 | 2 8- 44 a4 | 3.
13105 3 3 "4 65 61 1
13106 2 .3~ 2 55 56 1
13107 1 2 9 62 67 1
13108 1 2 8 64 71 2
. 13109 3 3 6 a4 a4 1
13110 2 31 | 65 62 2
13111 1 2 7 77 | 77 0
13112 - 2 3 6 67 46 1
13113 1 3 5 ~ 48 Y 1
\13114 1 .3 5 63 59 4
13115 - 1 2 4 63 61 3
13116 2 3 2 62 : 44 3
13117 ° 3 37 4 40 55 3
13118 .- 2 2 10 66 | 45 2
13119 3 3 '3 62 49 2
13120 1 2 3 67 57 2
13121 1 3 4 74 76 1
13122 1 1 11 48 45 2
, 13123 1 17 10 55 48 1
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-RAW DATA

‘Subject Powerlessness SES CRK Attitude(l) Attitude(2) NCR

\“'\‘b/" Group Group '

13124 1 3 10 . 60 54 2
© 13125 2 12 73 54 5
13126 .3 © 3\ - 5 56 , 44 3
13127 3 2\ 4 65 | 63 3
13128 2 1 4 T 59 2
13129 3 3 6 56 41 2
13130 1 . 3 10. ¢ s1 " 50 . 2
13131 2 .3 2 70 69 1
13132 2 3 5 51 46 -0,
13133 2 3 3 55 Y 3
13134 3 3 3 33 66 2
13135 2 3 6 63 67 3
13136 1 3 5 62 | 51 1
13137 1 1 ;\\‘H' 48 | 5 2
13138 3 3 8 .33 59 . 2
13139 1 3 5 72 70 1
13140 1 2 2 65 | 68 1.
13141 © 1 3 4 53 72 1
13142 . 3 37 56 44 2
13143 . 3 2 4 57 45 2
13144 2 ° 3 4 44 Y 2
13145 2 2 5 66 ' 66 - 1



Subject Powe

RAW DATA

SR ———

149

rlessness SES CRK Attitude(l) Attitude(2) NCR

13167

Group Group

) - 7
13146 1 2 2 - 44 _ 44 1
13147 3 2 7 72 68 1
13148 2 1 5 72 ‘65 1.

. 13149 2 3 7 4é 46 37
13150 3 3 5 66 64 3

. 13151 . 2 3 4 65 71 2
13152 ' 1 10 52 - 58 5
13153 ffj’ 3 4 44 44 2
13154 2 2 5 46 50 2
13155 2 3 4. 44 44 3
13156 . 3 3. 4 64 42 4
13157 1 3 4 62 52 2
13158 3 18 62 52 3
13159 2 3 3 59 60 2
13160 1 3 3 72 70 1
13161 i 2 9 76. 67 4
13162 3 3 1 53 s 47 2
13163 3 2 6 61 . 51 2
13164 3 3 7 70 63 2
13165 1 3 5 46 44 2
13166 1 3 5 53 46 1

3 2 3 64 63 2
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RAW DATA
Sukject Powerlessness SES ‘CRK Atﬁitude(l)"Attitude(2) NCR
‘ Group Group ‘ : ‘
13168 1 3 s 74 70 1
13169 2 3 9 51 45 1
13170 1 3 4 60 58 0
13171 1 1 7 60 65 2
13172 1 3 3 65, . 68 1
13173 1 1 4 a8’ 45 3
13174 1 3 3, 54 44 4
13175 \\/j 2 127 69 66 3
13176 2 3 5 60 64 1
13177 1. 3 6 .607 50 3
13178 1 .3 5 72 .70 1
13179 2 3 5 52 - 58 1
13180 -3 '3 4 58 60 3
13181 1 2 7 68 62 2
13182 3 306 ' 59 ¢ 59 0
13183 - 1 3 6 57 574 2
13184 " 3 1 5 46 46 1
-13;35' 2 . 3 T8 77 77 0
13186 3 2. 10 61 . 30 4
13187 3 3 4 50 52 2
13188 3 3 ‘4 55 55 0
13189 2 6 72 66 3
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RAW. DATA '

Subject Powerlessness SES CRK . Attitude(l) Attitude {2) NCR

‘ Group  Group

13190 1 3 3 67 57 2
13191 1 3 4 72 . 62 3
13192 2 36 35 34 1
“ 13193 3 3 3 53 | 59 1
13194 1 2 11 56 44 2
13195 1 303 61 | 64 1
13196 3 33 67 66 1
13197 1 3 .5 59 55 2
13198 1 17 55 47 2
13199  2° 1 9 - 17 . 77 1
13200 2 3 11 © 59 | 58 2
13201 2 2. 3 67 44 "2
13202 2 3 6 1{7?. 1 72 1

' 13203 1 2 3 44 ) 47 0
13204 1 3 8 66 62 2
13205 1 3 s 30 33 4
13206 1 3 3 _ 67 69 3
13207 2 3 8 54 | 57 0
13208 2 2 9 61 36 2
13209 2 3 4 46 45 - 2
13210 2 3 6 54 55 1

13211 2 -3 6. = 55 45 - 2
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RAW DATA

Subject Powerlessness SES CRK Attitude(l) Attitude(2) NCR -

Group Group
13212 3 2 9 69 66 1.
13213 3 1 5 63 61 4
13214 - 2 ‘ .3 5 57 46 1
13215 1. 2 s 44 44 1
13216 2 3 5 57 - 46 1
13217, 1 3 2 - 57 55 1
13218 2. 3 6 44 _ 44 3
13219 3 3 g 59 59 3
13220 2 3 4  _55 61 0
13221 2 ' 3 7 74 71 )
13223 3 3 3 56 43 1’
13223 2 2 7 1 73 55 1
13224 3. 3 7 48 50 2
13225 3 1 12 44 ‘ 20 3

13226 2 1 10 46 30 5
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TEST 1

The purpose of this survey:is to find out what the public
thinks about certain events which we face in our society.
Each item consists of a pair of statements. Please select the
one statement of each pair (and only one) which you more
strongly believe to be true. Be sure to check the one yod
actually believe to be_more nearly true; rather than the one
'you think you should check or the one you would like to be
true. This is a measure of personal belief; obviously, there
are no right or wrong answers. 'Again, be sure to make a |
choice between each pair of statements.

FOR EACH OF THE 10 QUESTIONS LISTED BELOW, PLACE AN X
BESIDE THE STATEMENT THAT YOU BELIEVE TO BE MORE NEARLY TRUE.

1. I think we have adequate means for preventing run-away
inflation.

X There's very llttle we can do to keep prices from going
~  higher.

2. Children get into trouble because their parents punish
them too much. g

_____The trouble with most children nowadays is that thelr
parents are too easy with them.

3. X Persons like myself have llttle chance of protecting
T our personal interests when they conflict with those
of strong pressure groups. :

I feel that we have adequate ways of coping with

pressure groups.



TEST 1

4. A lasting world peace can be achieved by those

~who work toward it.

X There's very little we can do to bring about a

permanent world peace.

5. There are certain people who are just no'good.

There is some good in everybody.

6. X There's very little persons like ﬁYseLf can do
improve world opinion of Canada.

155

of us

to

I think each of us can do a great deal to improve

world opinion of Canada.

7. X This world is run by the few people in power, and

there is not much the little guy can do about it.

The average citizen can have an influence on
government decisions.

8. There is too much empha51s on athletics in high '

school

Team sports are an excellent way to build character.

9. X It isionly wishful thinking to believe that one can
really influence what happens in society at large.

People llke me can change the course of world events

if we make ourselves heard.

10.X More and more, I feel helpless in the face of what's

T happening in the world today.

I sometimes feel personally to blame for the sad

state of affairs in our government.

Note. X is the powerlessness response.

Numbers 2, 5, and 8 are fillers.
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TEST 2

DIRECTIONS FOR RE-ADMINISTERING THE POWERLESSNESS SCALE

ONE VALID, SCIENTIFIC WAY OF TESTING THE RELIABILITY OF A
QUESTIONNAIRE IS SIMPLY TO HAVE INDIVIDUALS PILL OUT THE
SAME QUESTIONNAIRE TWICE.
ALTHOUGH THE QUESTIONNAIRE WHICH I WILL PASS OUT TO YOU
CONTAINS THE SAME QUESTIONS WHICH YOU ANSWERED BEFORE,
PLEASE. ANSWER EACH ITEM AS YOU NOW FEEL. OVER A PERTOD OF
A FEW DAYS OR WEEKS, AN INDIVIDUAL'S OPINIONS AND FEELINGS
SOMETIMES DO CHANGE-AND SOMETIMES DO NOT ‘CHANGE. THEREFORE,
PLEASE DO NOT MAKE ANY SPECIAL EFFORT TO RECALL HOW YOU
ANSWERED THE QUESTIONNAIRE ITEMS LAST TIME. RATHER, SIMPLY
ANSWER THE QUESTIONS AND STATEMENTS AS YOU FEEL TODAY. THAT
kgiL\TRY TO ANSWER THE QUESTIONNAIRE AS IF YOU WERE DOING IT
FOR THE FIRST TIME.

PLEASE READ CAREFULLY THE DIRECTIONS AT THE TOP OF THE

QUESTIONNAIRE. FOR EACH QUESTION, SELECT THE ONE CHOICE

THAT YOU BELIEVE TO BE MOST TRUE.



APPENDIX 4
DIRECTIONS FOR USING

THE OCCUPATIONAL CODE
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The Occupational Code *

Directions for Use

-Each research subject'has beén asked to provide the
folld@ing information relative to éhe occupation of ‘the mafor
wage earner: | |

1. Title of his/her occupation.

T 2. What he/she does while at work.

Using the alphabetical index in the Occupational

Classification Manual Census of Canada, 1971 locate the

occupation-title from the informgtion provided in number 1
above. If it is clear from the title that there is only one
possible occupation being considered, the research subject
is coded as per tﬁe A-digit code printed immediately to the
left of the title. Care should be taken to ensure that
‘oply one title is possible for any occupation.l For example,
the.occupation "teacher" appears quite'ciear howevet, if

" the coding manual is checked closely, numerous titles are
listed, all with different code numbers.

If an océupation title is not rea@ily recognizable through
the Alphabetical Index of thé Coding Manual; the coder should
chose'what éppears to be the most apprbpriate unit groﬁping
and cross-check with the more detailed titles in the Classified

.Index of the coding manual. This will probabl& be sufficient
to enable any rater to code the majority of the occupations.
If any doubt still remains, howeﬁer, the Canadian Classifica-

S _ . .
,tion Dictionary of Oc¢cupation (CCDC) should be consulted T~
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The Occupational Code

before any final decision is made.

The census code obtainedlfor_eabh subject in the method
described above; is tfanslated into the appropriate 2-digit
numerical code of the Pineo et ‘al. Occupational Code (1977).
The Census Unit groups and the-2-digit codes with titles
are presénted in the section immediately following these

directions.

Census Unit Groups Forming Each Socioeconomic Category

Self-employed professionals 01

2141, 2343, 3111, 3113, 3115

Employed professionaié 02 .

1171, 211f, 2112, 2113, 2114, 2131, 2133, 2142, 2143, 2144,
2145, 2147, 2151, 2153, 2154, 2155, 2157, 2159, 2160, 2161,
2181, 2311, 2313, 2315,12331, 234i, 2350,.2351, 2391, 2511,
2711, 2731, 2733, 2793, 2795, 3151, 3152, 6116

High-level management 03 . —

1113, 1130, 1131, 1132, 1133, 1134, 1135, 1137, 1147

1
Semi-professionals 04

2163, 2183, 2189, 2319, 2333, 2339, 2349, 2399, 2513, 2519,
2719, 2739, 2791, 2792, 2797, 2799, 3117, 3119, 3130, 3131,
3137, 3153, 3154, 3311, 3313, 3314, 3315, 3319, 3330, 3332,

3333, 3335, 3352, 3355, 3359, 3373, 9111, 9151

Technicdians 05

2117, 2119, 2135, 2139, 2165, 2169, 2353, 3155r 3156, 3157,
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‘8116, 8146, 8176, 8336, 8396, 8526, 8535, 8736, 8796, 9113,
9153

Middle management 06

1111, 1116, 1119, 1136, 1141, 1142, 1143, 1145, 1149, 1174,
1175, 1176, 1179, 3370,:3371, 5191, 6131, 6141, 7131

Supervisors 07

1115, 4110, 4130, 4140, 4150, 4160, 4170, 4190, 5130, 5170,
5190, 6120, 6130, 6160, 6190, 9910

Poreman 08 . " |

7180, 7311, 7510, 7710, 8l1lo, 8130, 8150, 8160, 8210, 8230,
8250, 8260, 8290, 8310, 8330, 8350, 8370, B390, 8510, 8530,
8540, 8550, 8570, 858q, 8590, 8710, 8730, 8780, 92110, 9130,
9170;’%%20( 9310, 9510, 9530, 9550, 9590

Skilled clerical—salQé-service 09

2359, 3133, 3134, 3337, ,3339, 4111, 4131, 4143, 4192, 5131,
5133, 5171, 5172, 5i73, 5174, 5177, 9553, 9557

Skilled crafts and trades 10

6111, 6112,°6113, 7511, 7516, 7517, 8131, 8133, 8135, 8137,

8141, 8L43,‘8151, 8;55, 8lk6l, 8163, 3165; 816?, 8231, 8311,

8313, 8316, 8333, 8335; 8337, 8351, 8376, 8391, 8395, 8399,l
85251.8529, 8537, 8541, 8553, 8555, 8581, 8582, 8583, 8534,' -
8585, 8586, 8588, 8591, 8592, 8731, 8733, 8735, 8781, 8782,
8784, 8785, 8791, 8795, 9119, 9131, 91 .;, 9511, 9512,
9513, 95;4, 9515, 9517, 9531, ?539,/§551, 5555, 9559, 9916

-
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Farmers 11l

7112

—

Semiskilled clerical-sales-service 12

3135, 3139, 3159, 4113, 4133, 4135, 4137,
| 4143, 4155, 4157, 4159, 4161, 4169, 4171,
| 41J5, 5135, 5137, 5179, 5193, 5199, 6123,
6145 ' |

Semiskilled crafts and trades 13

6117, 6121, 7313, 7513, 7711, 7713, 7715,
8113, 8115, 8149, 8153, 8156, 8171, 8173,
8223, 8225, 8226, 8227, 8233, 8235, 8236,
8261, 8263, 8265, 8267, 8271, 8273, 8275,
8296, 8315, 8319, 8331, 8334, 8339, 8353,
8371, 8373, 8379, 8393, 8511, 8513, 3515,
8533, 8534, 8536, 8546, 8549, 8551, 8557,
8566, 8569, 8571, 8573, 8575, 8576, 8587,
8711, 8713, 8739, 8783, 8786, 8787, 8793,
9171, 9179, 9191, 9193, 9315, 9519, 9591,

Unskilled clerical-sales-service 14 °

LY

4172, 4173, 4177, 4179, 41%4, 4197, 4199,
6129, 6139, 6147, 6149, 61935

Unskilled labourers 15

3375, 3379, 5145, 6115, 6119, 6133, 6135,
6191, 6193, 61%8, 7315, 7319, 7518, 7519,

8148, 8158, 8159, 8178, 8179, 8217, 8221,

4139,
"4175,

6125,

7717,
8211,
8251,
8276,
8355,
8523,
8561,
8589,
8799,

9599
5141,
6162,

7718,

8228,

4141,
4191,

6143,

7719,
8213,
8253,
8293,
8356,
8527,
8562,
8595,

9135,

5143,

6165,
8118,

8229,

lel

4151,
4193,

6144,

8111,
8215,
8256,
8295,
8357,
8531,
8563,
8596,

9157,

5149,

6169,
8119,

8238,
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8239, 8258, 8259, 8278, 8279, 8298, 8299, 8359, 8528, 8538,

8539, ‘8548, 8568, 8578, 8579, 8593, 8598, 8599, 8715, 8718, .

8719, 8738, 8798, 9139, 9155, 9159, 9173, 9175, 9199, 9313,
9317, 9318, 9319, 9518, 9918, 9919

Farm labourérs 16

7182, 7195, 7197, 7199

]
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. O%eagh slip of paper thg:;e is .a factual statement or
question. Please read eaéh_statement/quesfion éaréfully
and fa?e what it measures according ththé“categories and
definitiuns:provided below. This rating is;coméléted'by

placing each slip of paper in the appropriately marked:

envelope. Each statement must be rated once as follows:
"CONTROL~RELEVAYT KNOWLEDGE - LOCAL SCHOGOL (CRL)

o
CONTROL—RELEV%T KNOWLEDGE ~ -BOARD (CRB) -

or
NC@-CONTROL-RELEVANT KNOWLEDGE - (NCR)
or :

UNCERTAIN

You.shouid.not assess how the individual would .answer
the question. Your job is simply to indicate wh;E‘bhp item
tends to.measﬁre, Eéch item should be assessed on its own
merité separately from each of the other items.
’ Afﬁer sbrting all the papers, you may review the place-.
ments that you have made. However, if any changes are made,
"you are asked to note thé following on the back of any slip
of paper that is rated differéntlyf\ : b
- 1. How the statement was ratéa the first time.-

2. Why you felt that the first ratiné was incorrect

when you reviewed your placements.

CONTROL-RELEVANT-KNOWLEﬁGE - LOCAL SCHOOL LEVEL AND BOARD LEVEL
* There are ‘two categories of control-relevant knowledge:
(1) control-relevant knowledge at the local school level, and-

(2%7contrdl—relevant knowledge at the level of the school

J
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board. The two types differ only in the levels at which they
are observed and employed. Therefore, whéthe;Jit-be control-
relevant knowledge at the board or at the schoal leVel,'this;
type of information has thé following characteristicé.
1. This is knowledge that is useful in the plannlng, ‘.
managlng or controlling of life 31tuatlons. In- the present
study the particular llfe situations con51dered are:

1) the education of one's chilad

2) the parent's influence on the school board.

Thése may or may not be mutually exclusive.
2. Control-relevant knowledge is information thgt‘can be
used in planhing, managing or controlling and can be acted
upon. That is, if one has this information he can do
- something with it or use it in some way relative to his
' child's education or relative to h%é_influencing the school
board. |
3. It is knowledge that maﬁ be useful now and/or in the
foreseeable future. Control-relevant knowledge has the
potential to be useful in an ongoing manner.

The Two Categories of Control-Relevant Knowledge

A. Conﬁrol-Reievant at the Local Schooi Level (CRL)

L

This is information that a parent would find useful
at the level of his local commun}ty school. This
information would be useful to-him in the planning,

managing or controlling of his own child's education.

"
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Any action taken by a parent on phis type of knowledge would

F
be taken at the school level and would involve personnel,
is child on a day

»

{ .
ﬁacilities and so on directly affecting h

fto day basis.' '
; B. Control-Relevant at the School Board Level (CRB)
| This is information that a parent would find useful at

| the level of the school board. This information wéuld
be useful to him in the planning, manéging or:cohtrolling

of the school board or board sponsored or board

" controlled activities. Control-Relevant Knowledge at

the Board level may involve any action' taken by a board
that affects most if not all schools in the system;'

Any action taken by parent on this type of knowledge is likely

to be taken at a level other than the local school. It is

most likely to be acted upon at the school board and school

board trustee level.

ﬁON”CONTROL—RELEVANT KNOWLEDGE
.Igformation that is categorized as non-control-relevant
knowlédgé has the following characteristics. ‘
1. It is the opposite of control-relevant knowledge.

That is, this ‘information in itself is of little or no
value to a parent relative to his planning, managing or

controlling the school board and/or his child's

educaéion. Further, if one has this type of information,

there is very little that he can do with it. It cannot
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N

be acted upon.
‘2.. It is qenerally'ﬁescribtive data., That is, it
. consists largely of purely‘factual information éuch
as dates, numbers and so on.
UNCERTAIN
Any statement/question which you believe‘doés not clearly
fall in one of: (a) control-relevant knowledge--local
scheool, fb) controlwrelevaﬁt know;edge;—board, or (c). the
non-control-relevant knowledge category should be rated
"uncertain”, indicating your uncertainty as to its placement..

Thank you for your help.
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KNOWLEDGE QUESTIONS RATED BY THE INDEPENDENT JUDGES

Who has_thé major responsibility for supervising and evaluatimg
the teachers in the school that your child attends?

{a) Ministry of Education Officials
(b} The Teachers' Federation

(c) The School Principal

(d) Other teachers.

’

What is the approximate total cost to the Separate
School Board to educate one elementary school student for

-one year? ' .

(a) $1,000
(b} $1,500
(c¢) $2,000
(d) $2,500

Home teleplione numbers of the school board trustees are:

(a) ZListed with the school board phone number in the
telephone book

(b) Obtainable by calling the school board office
(c) Not given out by school board personnel

(d} Available through the Director of Education if
requested in writing. ‘

E /
Regular school board meetings are open to the public.

(a) Never

(b) Always

(c) If requested by 10 taxpayers ‘

(d) .When the school board trustees decide that they will be.

Who selects the type of report card that will be used in your
child's school?

(a) The School Board Trustees and/or the Director of
Education and'-the Superintendents of Education-

(b) The staff of the school develop their own report card

(c) The Minister of Education for Ontario

(d) A committee of the local Teachers' Federation.
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- r

Which is used most often in a language experlence approach
to readlng?

-

{a) All the stories in the chilaﬁs reader
(b) The child's own stories:

(c} Stories made up by the teacher

(d) Stories in the reader that ¢an be acted out.
a

A record is kept of what happens at each school board meetlng
and this record may be examined:

(a) By any taxpayer
(b} By trustees only
(c) By Ministry of Educatmon officials only

(d} By any taxpayer if he is accompanied by a school board
trustee.

School buildings (gymna81um etc.) are available for community
use:

]

Provided it does not interfere with the regular operation
of the school

(b) Never
(c) Only during the summer months

(d) If the school prlnc1pal is available to supervise the
activity.

{a}

In'your child's school, who decides how the school budget
for pupil supplies and equipment will be spent?

(a). The School Board Trustees
(b) The Director of Education
(c¢) The School Principal

(d) oOfficials from the Ministry of Education.

The Director of Education for any school board in Ontario is:

(a) Hired by the school board
(b) Elected for a 2-year term
(c) Appointed by the Miniswer of Educatlon
(d) Appointed by the Teachers' Federation.
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At regular school board meetings, presentatlons by parents
are:

(a)
(b)

(c)
(d}

Not permitted

Permitted if permission is requested and granted before
the meeting

Permitted if the presentation deals only with school
curriculum :

" Permitted during the first half hour of each board’
meeting,

- 4

- -

The number of trustees who are elected to any school board
in Ontario is:

(a)
(b)
(c)
(4)

14
Decided by the School Board Trustees pefore each election

Based upon the population of the area they represent
20

. The official school records which are kept on your child may
be examined by you: -

(a)
(b)
(c)
(d)

At any time during regular school hours

If a written request is'sent to the Director of Education
If the classroom teacher agrees

If the principal gives his permission.

hY

As a parent, you have a right to ask that any comment made
on your child's official school record be changed.: The

school principal must either change it or justify his refusal.

(a)
(b)
(c)
(d)

True

True only¥if the child is in a special education class
False

Not sure.

wWhich schéol board has the largest student population?
Include elementary and secondary school students.

(a)
(b)

(&

Carleton Board of Education

Carleton Roman Catholic Separate School Board
Ottawa Board of Education

Ottawa Roman Catholic Separate School Board.
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The decision to close a school which has a small enrolment
is made by:

Ja) The Mlnlster of Education
(b) QDlrector of Education
{c) The.School Board Trustees
(d) A committee of the Teachers' Federation.

School attendance is compulsory between the ages of:

{a) 5 and 15
(b) 5 and 16
-(c) 6 and 16
(d}y 6 and 18 ‘ ‘

In any elementary school the maximum amount of homework that
a teacher may assign to a student is controlled by:

{(a) The School Board Trustees
(b) The principal

(c), The Teachers' Federation '
(d) The Minister of Education. i

How many years of education after grade 13 are now required
to become a teacher? :

(a) 1 year
(b) 2 years
(c) 3 years
(d) 4 years

) ;

Under the Ontario law, the respon51b111ty for the dlSClpllne
of any child while at school rests with:

(a) The School Board Trustees
(b) The parents of the child
(c) The principal of the school
(d) The Minister of Education.
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-  KNOWLEDGE QUESTIONS RATED BY THE INDEPENDENT JUDGES

How many elementary schools does the Separate School
Board have in operatlon? .

{a) 30 to 39
{b) 40 to 49
(c) 50 to 59
(d) 60 to 69

Who makes the final decision as to whether or not a new school
may ‘be built 1n any area?

(a) The Minister of Education
{b) The School Beoard Trustees
(c) A parent advisory committee o
(d) The Director of Education.

Approximately how many school boards are there in Ontario?

{a) 20
(b) 50 -
(c) 100
(@) 200

Who decides what extracurricular programs will be offered in
your child's school?: :

(a) The pr1nc1p4} and staff

(b) A board-wide“extracurricular education committee
(c) The School Board\Trustees

(d) The Teachers' Federation.

* Who decides how many professional act1v1ty day% there will
be for your child's school?

‘(a) The school principal

{b) The teaching staff of the school

(c¢) The School Board Trustees ‘ .
(@) The Teachers' Federation. :
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Who has the authority to decide whether or not a child may
stay at school during the lunch hour? :

‘(a) The parent

(b} The classroom teacher

(c) The principal

(d) The lunch hour supervisors.

P

Textbooks (readers, spellers) that are used by the pupils
-are chosen by: . '

(a) The principal from a list of approved books which is
published by the -Ontario Ministry of Education

(b) A committee of parents

(c) The School Board Trustees

(d) The principal from a list of approved books which is
published by the Teachers' Federation. .

. ¥

In the elementafy schools, physical education must be .part
of every pupil's program. '

{a) False

(b) True only if the school has a gymnasium
(c) True -

(d) Not sure.

')

Who is. in charge of school bus transportation?

(a) The school principal -

(b) 'A transportation officer for the board .
(¢} A supervisor from the Ministry of Education
(d) The Ottawa-Carleton Safety Council.

Who supervises the\school.safety patrols?

{a) A safety officer from the school board
(b) The police department

(c) Canada Safety Council

(d) Ottawa-Carleton Safety Council.

y
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-

How many School Board Trustees are there on the
Separate School Board? .

(a) 14
(b) 16
(c) 17
(d) 20
How many students attend the schools of the - Separate

School Board?

{a) 13,000 to 14,000 : '
(b) 18,000 to 19,000
(c) 38,000 to 39,000

{d) more than 40,000

Who is the.chairman of the Separate School Board?

(a) R. Anderson
{(b) J. Dobell
(c) H. Jakes
{(d) Y. O'Neill.
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PARENT 'SURVEY

vour school has been selected to test a measuring instrument
that was designed to assess how much knowledge parents have
about their local school board. As your school is the only
‘school involved in this project, it is very important that
you complete this form and return it to your child's teacher.
This will ensure tWAt all the parents from your child’'s

school are equally represented in the.survey results. NO
signature is required. '

DIRECTIONS

Each question is followed by 4 possible answers.
Please select the one answer.(and only one answer)
which you believe to be true. If you are uncertain
or do not know which one is correct, select the one
that 'you believe to be the most nearly true. Indicate
your answer by placing a circle around the letter
immediately to'the left of the response you selected.

Example: - . The Prime Minister of Canada is:
" (a) Broadbent . ’ »
(b) Clark
(¢) Davis -
Trudeau

1. Who has the major responsibility for supervising and
evaluating the teachers in the school that your child
attends? : :

(a) Ministry of Education officials

(b) The Teachers' Federation -
(c) 'The School Principal

(d) ©Other -teachers

2. What is the approximate total cost to the ' Separate

. School Board to educate one elementary schocl student
- for one year? ' :

A{a) $1,000
(b} $1,500 . B ‘ .
(c) $2,000 - '
(d) $2,500
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3. Home telephone numbers. of the.schooi board trustees are:
”(a) Llsted w1th the school board phone number ln the
¢ . telephone book
(b) Obtalnable by calling the school board office
"(e¢) ‘Not given out by school board personnel
(d) - Available through the Director of Education if
requested in wrltlng ‘

4. Regular school board meetings are open’to“the public. .
(a) Never
(b) Always. .
{c} If requested by 10 taxpayers
(d) When the School Board Trustees decide that they
w1ll be.-

5. Who selects the type of report card that will be used
: in your child's school?

(a) The School Board Trustees and/or the Director of
Education and Superintendents of Education

(b) The staff of the school develop .their own report
card » .

(c) The Minister Qf Education for Ontario :

(d) A committee of ‘the local Te%Fhers' Federation. . -:

[

%o

6. A .record is kept of what happens at. each school ‘board
meeting anﬂ.thls record may be examined:
(a) .. By any taxpayer
(b) By trustees only . '
{(¢)' By Ministry of Education officials only
{d} By any taxpayer if he is accompanled by a School
,Board Trustee., -

]

7. School buildings (gymnasium etc.)tare available for
' -commun%ty use: _

.Provided it does not interfere’ w1th the regular
operation, of the’ school :

Never

Only during the summer months '

If the school principal is avallable to superVLSe
the activity. ‘

12

[

=%
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In your chlld's school, ‘who decides how the school

178

budget for pupil supplies and eguipment w1ll be spent?

. (a) 'The hool Board Trustees '
(b) The Director of Education

{¢) The Schodl Principal
(d) Officials from the Mlnlstry of Education

~
The Director of Education. for any school. board in

Ontarlo is: . -

{(a) Hired by the school board

(h) Elected for a 2-year term
(c) Appointed by -the Minister of Educatron
(a) Appointed by the Teachers' Federation

At regular school board meetlngs, presentatlons by -
parents are: .

-

-

{a) Not permztted
{(b) Permitted if permission is requested and granted
before the meeting
(c} Permitted if the presentation ‘deals only wrth
. schopl. currigulum
(d), Permitted during the first half hour of-each|board

meeting.

The number of trustees who are elected to any school
‘board 1n Ontarioc is: . .

(a)
(b)

(c)

(ar,

14 .
Based.upon the populatlon of the area that they
represent

‘Based upon the number of students who attend the

schools of the board . %
20 : '

The official school records'which are kept on your
Chlld may be examlned by you:

(a)

At any time durlng regular school hours

(b) "If, a written request is sent to the Dlrector of
. o Bdncatlon'

(c): IE the classroom teacher agrees

(@) 'If the principal gives his permigaion.
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14.

15.

1l6.

17.

.o
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As a parent, you have a right to ask that any comment

'made on your child's-official school record be changed.

The school principal must either change it or justify

his refusal. , :

{a)  True : ,

(b) True only if the child is in a special education
class .

{(c)} False

(d) Not sure

Which school board has the laréest student population?
Include elementary and secondary school students.

(a) Carleton Board of Education '

(b) Carleton Roman Catholic Separate School Board
(c) Ottawa Board of Education ' -
(d) Ottawa Roman Catholic Separate School Board

The decision to close-a school which has.a small enrolment
is made by: i ) _ :
(a)” The Minister of Education

(b) The Director of Education

{(c) The School Board Trustees

(d) A committee of the Teachers' Federation

‘ + :
In any elementary school the maximum amount of homework

that a teacher may assign to a student is controlled by:

{a) The School Board Trustees
(b) The Principal

(¢) ThHe Teachers' Federation

(d) The Minister of Education

'How many years of education after grade 13 are now
required to become a teacher? '

(a) 1 year
(b) . 2 years
(c) 3 years ,
(d) 4 -years ‘ o

Y- ; ¥
! . { )
. .
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20.
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Under Ontario law, the respaonsibility for the discipline
of any child while at school rests with:

(a) The School Board Trustees - §
(b} The parents of the child

(c) The principal of the school

(d) The Minister of Education

How many eleméntary. schools does the Separate -
School Board have in operation?

“(a) 30 to 39

{(b) 40 to 49
{(c) 50 to 59
(d) 60 to 69 .
Who makes the final decision as to whether or not a new
school may be built in any area? Lt

(a) The Minister of Education
(b) The School Board Trustees
(c) A parent advisory committee
(d) The Director of Education

Approximately'how many school boards are there in Ohtario?
. J . '

(a) 20
(b) 50 '
(c) 100
{(d) 200

Who decides what extracurricular programs will be offered
in your child's school?

(a) . The principal and staff

(b) Pbagrd-WLde extracurricular educatlon committee
(c Th chool Board Trustees .

{ The Teachers Federation

Who decides how many professiﬁﬁgi activity days thexe

. will be for your child's school?

(a) The school principal ' _ : -
(b): The teaching staff of the .school .

(c) The School Board Trustees,.. T . o
(d) The Teachers' Federation :
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24. Who has the authority to decide whether or not a
child may stay at school during the lunch hour?

(a) The parent

(b) The classroom teacher

(c) The principal

}d) The lunch hour supervisors

In the elementary schools, physical education must be
part of every pupil's school program. ’

{(a) False i

(b) True only if the school has a gymnasium
(c) True..

(d) No Sure

Who is.in charge of school bus transportation?

(a) The school principal : .
(b) ‘A transportation officer for the board

(c) supervisor from the Ministry of Educatioﬁf
T (a) The Ottawa-Carleton Safety Council

4

L)

. 27. Whd supervises the school safety pafrols? -

(a) A safety officer from the school board

(b} The police department

(c) cCcanada Safety Council '

(d) Ottawa-Carleton Safetwn Council fﬂx{f

28. ﬁow many School Board Trustees are.there on the \n
Separate-School Board?

(a) 14 - . | ) :
. (b) 16 T

(c) 17 - o S

(@ 20 ° - : |

. ) . W
29, How many studehts attend the schools of.the ~
Separate School Board? '

(a} 13,000 to 14,000
(b) 18,000 to 19,000 , '

(c) 38,000 to 39,000 e
(d). more than 40,000 -



30. Wwho

(a)
{b)
(c)
(d)
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is the chairman of the Separate School Board? -

R. Anderson . \
J. Dobell . ) ,
H. Jakes

Y. O'Neill

l
1 ) 1 .

BAVE YOU COMPLETED EVERY QUESTION? THANK YOU FOR YOUR HELP

AND COOPERATION - PLEASE RETURN THE COMPLETED SURVEY TO YOUR

~ CHILD'S TEACHER
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APPENDIX 6
DIRECTIONS TO TEACHERS FOR

THE ADMINISTRATION OF SPAK
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®yjemo to Teachers . -

From Garry F. Bates

Re Instructions for the distribution of.the Parent Survey Form
A 5 . '

Thank'you for your help in distributing @nd collecting
the.ﬁurvey'f;rms. I am we{l aware of the extra work and effort
that is involvedlin doing this and want yo; to know théf it is
appreciéted. |
The foilow1ng procedures are fecomgznded
1; Distribute the forms to the oldest child in each
famlly .'_ ) | o .

‘0
2. Empha51ze the ollowing:

(a) The .impo tance of"ihe parents completing

) and retu nlng the forms; - .
(b) Only 1-pa ent should complete the form i.e.-
 pithen ﬁoth or father, =not bbth. -
3. Three days after th;.forms h#we been sen; out, remind
9%; ' . +.the students to return thé compieted {orm if they have -
- not already done SO. . |
C%.-Send all completed forms plus any extras to the office.
‘where I will pick them.up. -g N
Thank you aggin fo¥ you he}P and co;ophrationf A
. April,. 1978 o T ’ a' o
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APPENDIX 7

ABSTRACT OF PARENTS' ATTITUDES

TOWARD AND KNOWLEDGE OF THE.

EDUCATION OF THEIR CHILDREN AS

'A FUNCTION OF THEIR FEELINGS

' OF POWERLESSNESS

-
~
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Abstract
Seeman's hypothegizéd'relationship between powerlessness,
a specific variant éf alienation, and the acquisition of’
control-relev;ﬂt knoﬁledge was extended té an‘educational
setting.,lAs an extenéibn to-éeeman's studies, a relation-
ship was pfopqsed between powéélessness and a parent's
attitude éoward the education of his chilé angd thé school
" board trustees. : | 7 .
The research subjects were 927 parents who had children
attending the English elementary schools of a mediu@ size,
separate school board in Eastern Ontario. All data were
collected using a survey of parents which was distributed
through the schools. The depeﬁdent variables were contgol;
relevant knowledge,omeasured by a scale unique‘to the study
gnd pafent attitudes ob%afhed usiné Osgood's semantic
differential. Tw6 independent variableé were used:
pqwerlesénéss as measured by the Neal and Seeman Powerless-
_ness Séaie; an&?sgcial class as measured by the Pineo et al.
0ccupat10na1 Code. Soc1al class was used as a blocking
-varlable to ensure that the obtalned differences were not
merely a reflectlon of social claés varlilies such as
education“and incomex
The essential predictions were that thoie parents.
scoriqg high-on powérlessness'would; (1) possess 1eés
eonttoi;relevant-knOWledge relative to the eduéation of
their chiﬁdreq and the school board, and (2) diéplay mﬁr

‘ | -

-
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negative attitudes toward both the educatidn .that thgir "t

children wéré receivingxénd the scho61 board trustees. |

The findings confirmed these érédictions. The relevance

- of fhese associations_between powerlessness and the

acquisition of controlmrelevﬁht knowledge and attitudes

was indicatea for schobl‘board trustees and school

(el

principals.






