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ABSTRACT

In a counterbalanced design using the Rokeach
Dogmatism Scale, three experimental groups of high-,
middle-, and low-intolerant Anglophone counselors-in-
training (N=42) saw four simulated clients on videotape
(two Francophone and two Anglophone) and were assessed by
judges' ratings on the Shapiro Semantic Differential Scales
on the facilitative conditions of empathy, unconditional
positive regard, and genuineness. Each counselor-in-
training completed a modified Barrett-Lennard Relationship
Inventory for each client seen. The general hypothesis
tested was that there is an inverse relationship between
the level of dogmatism and the expressed levels of the
counselor offered facilitative conditions towards clients
of dissimilar ethnicity. Results of a two-way analysis of
variance with repeated measure on one factor and multiple
regression analysis indicated that the counselors-in-
training, as a whole, demonstrated higher levels of the
facilitative conditions toward the Francophone clients
(Ethnic 1) than the Anglophone clients (Ethnic 2) with
the high-intolerant counselors showing significantly higher
levels of genulneness to the Francophones. On the Relationship
Inventory, high-intolerant counselors-in-training rated the

variables of empathy and regard higher for their own ethnisé



group. In this study, level of intolerance and client
ethnicity (and assumed belief incongruence/congruence)
were not significant determinants of the expressed levels
of the facilitative conditions. The conforming behavior
of the high-intolerant, the nature of the rating scales

as well as the content of the films, and the "integrative
orientation" of the bilingual university were discussed.
It was concluded that the expressed levels of the facilitative
conditions are the result of a complex interaction between
attributes of the client and attitudes of the counselor.
Research with experilenced counselors practicing in the

community was recommended,



CHAPTER I

INTRODUCTION AND REVIEW OF THE LITERATURE

The therapeutic relationship between counselor and
client has been stressed in recent literature on counseling
and psychotherapy as an important variable in the thera-
peutic process. Concurrently, attempts to delineate the
qualities, behaviors, or conditions that may contribute to
successful therapeutic relationships have been made. Con-
verging research evidence strongly suggests that the degree
to which the therapist offers the three essential thera-
peutic ingredients of empathy, unconditional positive
regard, and genuineness influences the degree to which he
is able to effect constructive personality change. Of
these three therapist-offered conditions, the quality of
empathy or empathic understanding is one form of behavior
most important in this relationship and the most univer-
sally accepted as vital to successful psychotherapy. Re-
search has observed that clients of counselors or therapists
who exhibit and communicate high levels of empathy improve,
while clients of counselors or therapists who exhibit and
communicate low levels of empathy show no change or even
deteriorate. Empathy, a quality present in all good human

relationships, is not constant — the person's expressed



level varying with the particular situation. As a coun-
selor characteristic, the level at which empathy is
expressed is affected by differences in clients, that is,
the therapist-offered level of empathy may be related to
therapist-client similarity. Possibly certain therapist-
client characteristics interact and produce an effect upon
the counselor's level of expressed empathy.

One characteristic of client and of counselor is that
of race. Until recently this variable was little researched.
Accumulating evidence reveals the influence of race on the
counseling relationship and on therapeutic outcome. Re-
search indicates that racial and ethnic differences may
affect the depth of exploration, the therapist's sensitivity
to and understanding of certain aspects of the culturally
different, and the establishment of a good counseling
relationship. Some, if not many, white counselors, it is
suggested, respond differentially to black clients, one
tenable area of differentiation being that of expressed
level of empathy to black and to white clients. However,
in the literature, not all white counselors demonstrate
ineffectiveness with black clients or have difficulty in
establishing counseling relationships with black clients.
Counselors who exhibit high therapeutic levels in the core
conditions (empathy being the critical condition) can
develop effective counseling relationships with the

culturally different client. Conceivably, counselors



providing high levels of empathy react differently to clients
who are culturally, ethnically, or racially different than
do counselors providing low levels of empathy.

Other characteristics of the client and the counselor
and interactional variables have been researched, such as
the personality traits of A and B therapists and type of
patient. Little, however, is written about the counselor's
subjective feelings and attitudes towards certain groups
and kinds of people and thus in turn towards particular
clients. Research on the effects of specific counselor
attitudes as a causal variable in the determination of
the characteristic of the counseling relationship and the
outcome is minimal. Dogmatism (or general intolerance) as
a specific personality trait or attitude that may be a
significant factor in the expressed levels of the facili-
tative conditions to the client in the counseling inter-

action is even less researched.

Review of the Literature

In this section, literature and research relevant to
the subject and design of the study is presented. First,
the importance of the relationship in counseling will be
discussed, and second, empathy and its measurement is
reviewed. Next, the focus is on recent literature and
research concerned with the relationship between intolerance

(dogmatism) and counseling, and finally the influence of



race (cultural differences) on the therapeutic relation-

ship is surveyed.

The Therapeutic Relationship

Within the many theoretical orientations and diverse
views of counseling and once semantic differences are
reconciled, the relationship between counselor and client
is considered important by numerous writers and by practi-
tioners of therapy.

Shaffer and Shoben (1956) defined psychotherapy in
terms of the relationship:

. + « the personal aspect of the relationship is

. + « an integral part of the client's therapeutic
experience. . . there is much more focus in psycho-
therapy on the changing qualities of the client
clinician relationship than in any interpersonal
situation outside the clinic wall (pp. 67, 69).

Lennard and Bernstein (1960) made an intensive study
of a small number of cases, examining the application of
behavioral science principles in a therapy setting. They
concluded: "We believe that the most important contribution
lies in experience, in the total recurrent pattern of
patient-therapist interaction extending over a period of
time" (p. 194).

Snyder and Snyder (1961) drew similar conclusions and
defined the therapeutic relationship as "the reciprocity

of various sets of affective attitudes which two or more

persons hold toward each other in psychotherapy" (p.270).



Coons (1972) compared and analyzed five approaches
to psychoanalytical therapy and noted wide variance in
theory and method appeared to bring successful outcome.

He stated:

« « o all these patients had one experience in
common; a warm personal relationship with a
sympathetic, empathic person (the therapist).
Within that relationship they were encouraged to
interact with the therapist and in group therapy
with the patients. This suggested that it is
the interaction within a non-threatening thera-
peutic atmosphere that produced therapeutic
changes (p. 6).

Hobbs (1962), referred to as an eclectic therapist
by Rogers et al. (1967), expressed the idea that:

The first source of gain is in the therapeutic
relationship itself. This is a widely accepted
notion, and I only wish to specify, which is
seldom done, what it is about the relationship
that has therapeutic impact. It is this: the
client has a sustained experience of intimacy
with another human being without getting hurt
(p. 117).

The essence of the client centered approach is the
relationship (Rogers & Dymond, 1954; Patterson, 1969) and
within this theoretical framework and others, the character-
istics of such an important helping relationship have been

studied.

Conditions of the Relationship

Counselors of divergent theoretical orientations are
in general agreement concerning some of the characteristics
or conditions that make for an effective relationship. Those

characteristics most frequently mentioned as desirable are



the counselor's warmth, non~retalitory permissiveness,
acceptance of and respect for, empathic understanding of
the client and the ability to communicate with him (Fiedler,
1950;. . Gardner, 1964; Strupp, Wallach & Wogan, 1964).

Rogers (1957) hypothesized the three characteristics
of the counselor in the relationship which he felt con-
stituted the necessary and sufficient conditions for
constructive personality change, and there is an increasing
amount of empirical data in support of his theoretical
contentions as well as those of Truax and Carkhuff (1967)
concerning the importance of the qualities necessary for
good interpersonal relations in counseling and in positive
counseling outcome. Rogers' three counselor conditions
of unconditional positive regard, empathic understanding,
and congruence are similar to the attitudes of warm concern,
non-retaliatory permissiveness and honesty of communication
postulated by Shaffer and Shoben (1956) and to the essential
therapeutic ingredients of non-possessive warmth, accurate
empathy and genuineness formulated by Truax and Carkhuff
(1967) .

Truax and Carkhuff (1967) have added to the work of
Rogers both theoretically and empirically. They explained
the necessary and sufficient conditions of psychotherapy
in terms of learning theory model:

(1) A counselor must have the ability to get his
message across to his client that he (the-counselor)



is non-defensive, congruent, authentic,
genuine, and mature.

(2) A counselor must have the ability to be ex-
quisitely sensitive to and understanding of the
client's feelings, fears, values, and strengths.

(3) A counselor must be able to communicate a caring,
loving acceptance, i.e., non-possessive warmth.

Truax and Carkhuff felt that any person or counselor who
truly exhibited high levels of warmth, acceptance, empathy,
and congruence is more likely to get positive results in
terms of treatment outcomes. They reasoned that the
counselor became a powerful positive reinforcing agent who
elicited high levels of affect from a client as a response
to their own positive affect.

Berenson and Truax (1967) summarized the state of
research in relationship therapy, stating that sufficient
evidence had been accumulated to show with confidence that
therapy interaction was largely a function of high thera-
peutic conditions. They contended that these conditions
were "therapist-offered" and felt that these conditions
cut across the usual parochial lines of theoretical de-~
marcation. They set forth a central core of attitudinal
and facilitating constructs which were described as major
contributing factors to the formulations of the therapeutic
process: (1) empathic understanding; (2) counselor

genuiness; (3) concreteness; and (4) warmth and positive

regard.



The commonality and usefulness of these factors were trans-
cendental in nature and independent of technique, method,
or specific theoretical orientation of the counselor.

Rogers (1957) does seem to require one further condition,
a sixth condition, necessary for the other conditions in
the therapeutic relationship to be effective and for con-
structive personality change -~ the counselor's ability to
communicate these qualities in the relationship. The
Wisconsin Study (Rogers, Gendlin, Kiesler & Truax, 1967)
supported this theoretical concept.

Truax and Carkhuff (1967) commented on the probability
that there are other conditions that facilitate growth and
change:

findings clearly indicate that accurate empathy,
nonpossessive warmth, and genuineness (at least
as they are currently measured) do not account
for nearly all the important therapeutic
characteristics of counselors and therapists.
Thus although the therapeutic conditions are
perhaps critically important for client outcome,
other therapist attributes, perhaps equally
important, contribute significantly to the
therapeutic triad that may or may not be
"necessary" but it is clearly not "sufficient".
These "other therapist attributes" are as yet
completely unidentified by research (p. 114).

Behavioral change can be brought about as the conse-
quence of other types of techniques or procedures such as
teaching, drug therapy, surgery. However, such methods are
not the methods employed to effect voluntary growth and
change which are the results of the powerful reinforcing

effects of the identified central therapeutic ingredients

offered by one person to another.



Truax and Carkhuff (1967) have demonstrated that
these conditions which facilitate change in the helpee
are not exclusive to professionally trained therapists
and counselors by training lay people to become facili-
tative counselors in approximately 100 hours.
Research also supports the importance of the
therapeutic conditions with a wide range of clients,
Truax and Carkhuff (1967) stated:
the person (whether a counselor, therapist, or
teacher) who is better able to communicate warmth,
genuineness and accurate empathy is more effective
in interpersonal relationships no matter what the
goal of the interaction (better grades for college
students, better interpersonal relations for the
counseling center out-patients, adequate personality
functioning and integration for the seriously dis-
turbed mental patient, socially acceptable behavior
for the juvenile delinquent. . . (pp. 116-117).
Considerable theory and research on the therapeutic
ingredients of empathy, warmth, and genuineness has been
generated within the last few years as a result of the work
of Rogers, Truax and their associates. The common fundamental
observation of most research to date appears to be that
people (clients) who are offered relatively high conditions
of empathy, warmth, and genuineness tend to have more success-
ful results than those people who are offered low levels of
these conditions (Carkhuff & Truax, 1965; Dickenson & Truax,
1966; Rogers et al., 1967; Truax & Wargo, 1966). 1In this
regard, empathy is held to be a critical condition of the

relationship in which therapeutic goals can be reached.
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The Empathic Process

Experiential Perspective

The empathic process can be defined in theoretical,
conceptual, subjective or operational ways. Fox and
Goldin (1964) described the phases of empathy as first
experiencing the patient's feeling by identification.
Next,submitting these feelings to critical scrutiny which
is the testing of the feeling against the reality of all
the analyst's knowledge of the patient. Then using this
process of critical scrutiny, the analyst makes the
appropriate empathic communication, thus furthering the
therapeutic process.

Carkhuff and Berenson (1967) believed that "the
ability to communicate at high levels of empathic under-
standing appears to involve the therapist's ability to
allow himself to experience or merge in the experience of
the client, reflect upon this experience while suspending
hisjudgments, tolerating his own anxiety, and communicating
this understanding to the client" (p. 27).

In the client-centered approach to counseling and
psychotherapy, empathic understanding plays a central role
and Rogers (1957, 1959, 1967, 1975) stated that empathic
understanding is one of the counselor conditions necessary

for constructive personality change. A current definition
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makes clear that being empathic is a complex, demanding,
strong yet subtle and gentle way of being.
The way of being with another person which is termed
empathic has several facets. It means entering the
private perceptual world of the other. . .It involves
being sensitive, moment to moment, to the changing
felt meanings which flow in this other person. . .
It means temporarily living in his/her life. . .with-
out making judgments, sensing meanings of which he/she
is scarely aware. . .It includes communicating your
sensations of his/her world. . .It means frequently
checking with him/her as to the accuracy of your
sensing, and being guided by the responses you re-
ceive. . .To be with another in this way means that
for the time being you lay aside the views and values
you hold for yourself in order to enter another's
world without prejudice. . .(Rogers, 1975, p. 4).
Truax and Carkhuff, former associates of Rogers,have
contributed greatly to the literature and research on empathy;
Truax through the development of an accurate empathy scale
and Carkhuff through his work on training in the facilitative
conditions. "Accurate empathy" is the term utilized by
Truax. Empathy, for him, not only involves the ability to
understand the client's meaning but, more crucially, also
to communicate this understanding. Accurate empathy is,
therefore, "the therapist's sensitivity to the current
feelings and his verbal facility to communicate this under-
standing in a language attuned to the client's current
feelings" (Truax and Carkhuff, 1967, p. 46).
An element common to all of these definitions is that
empathy is the sensitive and nonjudgmental awareness and

understanding of another person from an internal frame of
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reference along with the ability and sensitivity to
communicate this understanding of the other person back
to the person.

Katz (1963) approached the study of empathy from a
multidiscipline approach, and he ascribed the following
qualities to the highly empathic counselor: participation
in the client's experience by identification or merging,
experiencing real love and care for the client, accepts
himself, experiences motility and alternation of feeling-
states, toleration of anxiety, deep participation over
a full range of client feelings, roles and life situations,
and has courage and patience to suspend judgment (p. 136).

Katz's description of the importance of empathic
understanding in the counselor is very similar to the
client-centered view.

The effective empathizer succeeds in getting an
inside appreciation of his client. He also helps
his clients change. He tends to have repeated
experiences of attaining similarity to his clients.
He participates fully in their worlds. At the same
time he shows himself to be adept in balancing his
participation with his detachment walking a narrow
bridge between excessive empathy and myopic
objectivity (p. 161).

A particular aspect of empathy extremely relevant
to this study is similarity. Katz felt that it was more
difficult to empathize with those who are different from

us. However, he did not believe membership in the same

religious oe ethnic group need be a requisite to empathic
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understanding. He emphasized that we understand those
whom we resemble or are similar to, whatever the source
of such likeness.

Snyder and Snyder (1961) in discussing the psycho-
therapeutic relationship stated:

It might be said that people find it easier to
establish affect with persons or situations whom
they can understand by virtue of the similarity
to their own needs, values, and environmental
circumstances (p. 275).

In a study by Lewis and Wigel (1964) it was found
that the feeling of being understood is accompanied by
the belief that the understander shares with the subject
some subtle aspects of his outlook and belief. They
suggested that:

If we intend to stimulate in others a feeling of
being understood, it is not important that we gain
considerable information about them but rather
that we help them to see that we are able to
perceive other persons and situations as they do
(p. 157).

Smith (1966) cited studies to show that attraction,
generalization, and familiarity are related to empathy.
For example, Newcomb (1956) found the more we like a
person the more we assume he is like us. He also found that
the greater the attraction, the greater the empathy
(r = .69, p£.05). There was no significant correlation.
however, between attraction and actual similarity.

There is also some indications that at least moderate

similarity between counselor and client is associated with
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his willingness to become involved and continue in
counseling (Gardner, 1971; Mendelsohn, 1966; Mendelsohn &
Geller, 1963).

An assumption derived from client-centered theory
is that the expression of empathy maintains a constant
level of expression across different clients. That is,
the therapeutic climate is created and maintained by the
counselor who tends to demonstrate his own level of empathy
independent of what the client does (Anderson, 1968; Banks,
Berenson & Carkhuff, 1966; Hirschberg, Carkhuff & Berenson,
1966; Truax & Carkhuff, 1967; Truax et al., 1966). Contra-
dictory research findings, however, stress the variations
in counselor empathy (Bergin & Jasper,1969; Bergin & Solomon,
1963; Bohn, 1965; Heck & Davis, 1973; Hellers, Myers & Kline,
1963; Truax & Carkhuff, 1967' van der Veen, 1965). Person-
ality characteristics of the counselor, reactivity of the
counselor's feelings, client characteristics, training and
experience of the counselor have been viewed as causal
factors. While empathy may be considered a dispositional
characteristic possessed in different degrees by different
counselors (Dymond, 1949, 1950; Katz, 1963; Truax & Carkhuff,
1967), the level at which it is expressed is affected by
differences in clients. The variability of empathic ex-
pression may be a major contributing factor involved in
the variability of the effectiveness of the therapeutic

relationship and counseling outcome.
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Empathic understanding is also closely linked to the
other counselor conditions of genuineness and warmth, and
it can scarcely exist without there also being a consider-
able degree of positive regard and congruence. The three
ingredients are related and intertwined. Rogers and Truax
(1967) stated:
To be deeply sensitive to the moment-to-moment being
of another person requires of us therapists that
we first accept and to some degree prize this other
person. Consequently a satisfactory level of empathy
can scarcely exist without there being also a consider-
able degree of unconditional positive regard. But
neither of these conditions can possibly be meaningful
unless they are real. Consequently unless the therapist
is, both in these respects and others, integrated and
genuine within the therapeutic encounter, the other
conditions could scarcely exist to a satisfactory
degree (p. 100).

The majority of the theorists who have dealt with the
therapeutic relationship have emphasized the importance of
the counselor's understanding of his client or his empathy,
and from empirical research much has become known about

empathy.

Experimental Perspective

The study of empathy has become important to any
person or any group that has an interest in what another
person or another groups is thinking or feeling, especially
to therapists and counselors who seek a deep understanding

an empathic understanding, of the client's(s') verbalizations.



Truax and Carkhuff (1965) demonstrated that increases
in the level of counselor empathy and positive regard con-
tained within a single counseling session were positively
related to depth of client self-exploration. As the
counselor changed his level of empathy and regard, the
client's depth of self-exploration varied with greater
exploration occurring under high levels of these conditionms.

Truax, Wargo, Frank, Imber, Battle, Hoehn-Saric, Nash,
and Stone (1966) reported that the counselor providing high
levels of accurate empathy, nonpossessive warmth, and genuine-
ness were able to obtain greaterclient improvement than those
counselors offering lower levels of the same variables.

Van der Veen (1967) investigated the basic elements in
the psychotherapeutic process and found that case outcomes were
positively related to the level of the therapeutic conditions,
especially outcomes related to empathy and congruence, but
not particularly to unconditional positve regard.

Beutler, Johnson, Neville and Workman (1972), whose
study was limited to the initial therapy session, found neither
judgments or length of hospitalization was related to either
high or low levels of empathy ratings. In regard to the
relationship between accurate empathy and improvement, Bergin
and Jasper (1969) failed to obtain the expected result. They
concluded that, at least in regard to nonclient-centered
therapy, empathy as measured by the accurate empathy scale
may not be as significant a variable in importance as some-

times supposed.
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A number of independent attempts have been made by
various researchers to demonstrate that counselor-offered
conditions of high empathic understanding is most helpful
for a given client and is related to effective psycho-
therapy. Generally, results are positive with a few
exceptions. Those who display the quality of accurate
empathy at high facilitative levels are more successful
in producing beneficial therapy outcomes than those who
show lower levels of empathy.

The operational definition of empathy frequently
employed in these studies is the raters' judgment of the
degree to which the counselor communicates responsiveness,
acceptance, and warmth along a 5-, 7-, or 9- point scale
(Barrett-Lennard, 1962; Rogers, 1957, 1962; Strupp, 1960;
Truax & Carkhuff, 1967). Empathy, however, has been a
difficult and elusive term to define and measure (Patterson,

1962).

Measurement of Empathy

Two major approaches have been utilized in the
measurement of empathy: the predictive approach and the
situational test approach.

Dymond (1949) devised the predictive tests of empathy
in which one usually attempts to measure one's sensitivity
to a generalized or a specific other. Empathy, therefore,

is measured by evaluating the degree of similarity between
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an individual's rating of others and the others' actual
self-ratings. The technique has been questioned as to
whether or not these tests acutally measure empathy
(Lindgreen & Robinson, 1953). Also the measurement is
confounded by psychological variables such as projection
(Cowden, 1955; Hastorf & Bender, 1952; Norman & Leiding,
1954), attribution (Halpern, 1955), identification
(Jackson & Carr, 1955), conformity to social norms
(Hastorf & Weintraub, 1955), and self-image error
(Borgotta, 1960).

In situational tests of empathy the individual
responds to real or simulated situations of visual,auditory,
and kinesthetic stimuli presentations. Identification
of client feelings utilizing therapy records and typescripts
of actual interviews was explored by Reid and Synder (1947).
Fifteen subjects were required to identify each client
feeling expressed from sets of singular statements,

Chapman (1966) attempted to develop and validate an
instrument that tested the subject's ability to identify
the emotion. expressed by others in a series of video-taped
excerpts from actual counseling interviews. The subjects
viewed selected scences which were immediately followed by
four to seven descriptive adjectives. He was then asked to
réSpond to each adjective on a continuum indicating how

strongly they possessed the feelings described in the
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adjective at the end of each scene. Unfortunately, the
predictive validity of the test was non-existent.

Buchheimer, Goodman and Sircus (1965) developed a
situational film test of empathy consisting of three
parts: Part I--the silent set--the subject was required
to describe in writing his perception of the scene; Part
IT--the free response--the subject viewed a scene and
responded into a tape-recorder as if he were the counselor;
Part III--the structural response--the subject picked from
a pool of multiple-choice items the most empathic response.
The last section of the test was the best predictor of
empathy, for it not only required the person to be sensi-
tive to feelings, but also required the ability to discern
the one response most empathic and appropriate from a group
of responses.

The Affective Sensitivity Scale (Kagan, Krathwohl &
Farquhar, 1965) was a major contribution to the area of
situational tests of empathy. The instrument contained
videotaped excerpts from actual counseling sessions (41
scenes involving 11 different clients and counselor).
Accompanying each of these scenes were phrases or sentences
in a multiple-choice type of test structure that described
the various affective states the client had experienced
during counseling. The subject was required to identify
the feelings experienced by the client by forced-choice

selection. This instrument was effective in that it
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provided a standardized method of presenting a complete
set of stimuli from actual counseling situations and also
measured an operational definition of the concept of
empathy. There are several criticisms, and an inherent
limitation is that neither scenes nor multiple-choice
items allowed judges to determine and indicate the degree
of difficulty encountered in analyzing a scene.

The Truax Training Tape for raters is another effec-
tive instrument for determining counselors' empathic
behavior. Truax measures counselor empathy in terms of
nine distinct operational levels. The task of the raters
is to become familiar with examples of each level of
empathy and demonstrate this familiarity with the aid of
the training tapes. Once this is achieved, the raters
rate each counseling excerpt on a 1 to 9 continuum.

There are many who question whether empathy scales
are valid, that is, whether they are measuring the trait
they purport to measure. Chinsky and Rappaport (1970)
offer a critical argument, both conceptually and empiri-
cally, that the meaning and reliability of accurate
empathy ratings are questionable. They suggested that
accurate empathy ratings may reflect a gquality other than
that defined by the scale.

Kiesler,Mathieu and Rlein (1967) felt strongly, after

being involved closely in the Wisconsin study, that the
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accurate empathy scale is measuring a more global thera-
pist quality, such as "the therapist's communicated
commitment to therapy interaction and involvement in
problems of a specific patient in the interaction.”

zimmer and Anderson (1968), in a factor analytic study
of positive regard and empathy ratings, concluded that
these are multidimensional concepts; they cannot be defined
along a single continuum and that each of the concepts
should have many defining operations. Buchheimer (1963)
expressed a similar view.

Kurtz and Grummon (1972), in their study, compared six
different measures of empathy with each other and related
each empathy measure to the therapeutic process variable
and to several outcome measures. Actual correlations
between these measures were low and nonsignificant and
several were negative. The data thus revealed not a uni-
tary construct of empathy but six different variables
which are thought to be similar but in fact are not. They
concluded that the di ferent empathy measures were un-
related to each other qualitatively with respect to client-
perceived and tape-judged empathy (r = 31, p<.10). These
results tend to underscore the difficulty of measuring
empathy and of interpreting research which examines its

significance in the processes and outcomes of counseling

and psychotherapy.
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Astin (1957) found no relationship between a situ-
ational and a predictive measure of empathy, while Katz
(1962) found no relationship between judged and predictive
empathy, and Lesser (1959) found no relationship between
predictive empathy and counselor's perception of his own
empathy.

Truax and Carkhuff (1967) addressed the issue of the
validity of the accurate empathy scale:

Establishing validity raises the guestion . . .

does the accurate empathy scale measure accurate

empathy or something else? That kind of question

is more difficult to answer in any clear fashion.

The reader can assess the face validity of the

scales themselves as he reads them. Beyond that,

we know from the evidence cited in the next chapter

(Chapter III) that these scales are significantly

related to a variety of client therapy outcomes.

From this we might say that whatever they are

measuring is what we believe the theory should say

constitutes the central therapeutic ingredients
(p. 44).

The fundamental question raised by such data just
reported is whether anyone has been able to measure therapist
empathy successfully with the exception of some correlations
between tape-judged empathy and client perceived empathy.
Several dimensions are probably involved in the "best"
empathy measures.

Presently empathy measures may be tapping other aspects
of therapist behavior and the therapeutic relationship which
accounts for certain findings, but there is little doubt
that there is a relationship and perhaps a very substantial
relationship between what has been called empathy and thera-

peutic outcome. Thus empathy as a dispositional characteristic

is an important quality in the counselor's personality.
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Dogmatism and Counseling

Historically, researchers in the behavioral sciences
have inquired about the counselor's personality and its
effect on the counseling relationship. Consistently
demonstrated by divergent orientations is that the empathic
personality of the counselor remains one of the most important
factors in counseling (Mordock & Patterson, 1965). Dymond
(1948) reported that the empathic person was less guarded,
more flexible, more spontaneous, less hostile, more optimistic,
and more controlled in emotionality. Other counselor person-
ality characteristics associated with positive relationships
with clients were naturalness (Strupp, Wallach & Wogan, 1964),
psychological openness-"willingness" to engage in feelings-
(Allen, 1967) and an openness and readiness to share personal
information (Halverson and Share, 1969).

Certain characteristics inherent in the personality
structure, however, may be negatively related to therapeutic
competence or successful outcome, for example, anxiety and
defensiveness (Bergin & Jasper, 1969). One type of personality
structure with its associated traits of a counselor that may
have a negative effect on his ability to produce those con-
ditions essential for effecting certain changes in a client's
behavior is the dogmatic personality system.

The Dogmatic Personality and Intolerant Attitudes

In Rokeach's (1956) formulation, dogmatism is:

(a) a relatively closed cognitive organization of beliefs
and disbeliefs about reality, (b)organized around a central
set of beliefs about absolute authority which , in turn,
(c) provides a framework for patterns of intolerance and
qualified tolerance towards others (p. 3).
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Ideological dogmatism refers to a closed manner of
thinking, an authoritative outlook on life and intolerance
towards others with dissimilar beliefs (White & Alter,
1965). A dogmatic personality system includes closed-
mindedness, authoritarianism, intolerance, resistance to
change, and sufferance with individuals harboring similar
beliefs (Rokeach, 1960; Vacchiano,..Strauss, & Shiffman
1968) .

Rokeach proposes that the functionsof dogmatic belief
systems are defenses against threat and attempts to satisfy
the need to know the world one lives in. According to
Rokeach, the closed-minded person seems to identify and
isolate contradictory beliefs in his complete system in
order to avoid the threat of examining novel ideas and
beliefs. If the closed-minded person operates under this
threat and isolates incoming information, it follows that
"the extent to which a person can receive, evaluate, and
act on relevant information received from the outside on
its own intrinsic merits" is dependent on the extent to
which he is closed- or open-minded (Rokeach, 1960, p. 57).
Furthermore, a person is open-minded to "the extent to
which he can receive, evaluate and act on relevant informa-
tion received from outside on its own intrinsic merits
unencumbered by irrelevant factors in situations arising

from within the person or from the outside" (Rokeach,

19601 po 57) .
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Studies of belief congruence (the proposition that the
dogmatic person is much more likely to reject persons who
disagree with him than he is to reject persons because of
their group identities) indicate that if knowledge of the
belief of others is not fully available, assumptions re-
garding the beliefs of one's own group, institutional
patterns, and individual tendencies other than belief will
strongly affect the results. 1In other words, belief con-
gruence requires support. Under certain conditions, it
is either strong or weak in its influence or prejudice.
Whether or not the perception that a person of another race
holds the same beliefs will govern one's attitudes towards
that person depends upon the issue involved (interactions
of a more personal or intimate source may be more affected
by race than belief), other individuals' perceptions and
attitudes (some persons are more sensitive to race than
others), the response of others to the situation (regional
differences indicating greater or lesser support for atti-
tudes based on belief congruence), and doubtless other
variables. There is an interplay of belief with other
factors.

Triandis and his associates have, in a series of
papers, supported the idea that perceived racial similarity
or differences governs responses more than perceived belief

similarity or differences. They have suggested that belief
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may be more influential in the non-intimate circumstances
(Triandis & Davis, 1965; Triandis & Loh, 1966; Triandis,
Davis & Takezowa, 1965).

From the theories of Heider (1958), Newcomb (1956) and
others, persons would be attracted to those who hold similar
values and attitudes and, in the absence of knowledge of
the stranger's values and attitudes, would attribute one's
own to strangers who belonged in one's preferred groups,
and conflicting values and attitudes to those belonging to
disliked groups. Byrne and Wong (1962) found support for
this view. Prejudiced judges believed Negroes were more
dissimilar from themselves than were white strangers.
Prejudiced judges believed Negroes were more dissimilar
than did the non-prejudiced judges. Similarly, Stein,
Hardyck, and Smith (1965) stated that "the correlation
presented . . . seem to indicate that the inference made
by most subjects about a Negro teenager, in the absence of
other information, is that he is unlike them."

Studies involving the assessment of dogmatism and
its relation to prejudice involve factor analysis. 1In
two factor analytic studies, Rokeach reported dogmatism
and the california Ethnocentrism (E) Scale to measure
prejudice all load on the same factor (Fruchter, Rokeach
& Novak, 1958;Rokeach & Fruchter,1956). Pyron, using a
modified and expanded E scale (Rejection of People Test)

in two studies, found dogmatism and prejudice load on a
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common factor. The zero-order correlations between

scores were -,38 and -.51 (Pyron, 1966; Pyron & Lambert,
1967). In seven separate samples, Rokeach (1956) reported
correlations ranging from .30 to .53 between scores on
various 10-item measures of ethnocentrism and several

forms of his dogmatism scale. Rokeach and Fruchter (1956)
reported a correlation of ,52; Roberts (1962) a corre-
lation of .56; and Sheikh (1968), a correlation of .65).
(Most correlations reported p-¢ .0l). Other measures of
prejudice add to the substantial support for this principle
(Bailes & Guller, 1970; Karabenick & Wilson, 1969; Kirtly &
Harkless, 1969; Peabody, 1961).

Lee and Ehrlich (1971) provided an exceptional
rigorous test of the relation of dogmatism to attitude
toward others. Since seven items of the dogmatism scale
refer to self-beliefs and two items refer to beliefs about
others, the researchers removed those items to avoid
building in any correlation. Using a 3l-item scale of
attitudes towards others which they constructed, they
obtained a correlation of .51 between the two scales in
a sample of 444 college students.

Data from these researchers are indicative of the
relevant cognitive function of closed-mindedness, that is,
it provides persons with the socially polarized categories

for the coding of others. In one of Rokeach's crucial
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studies on the effect of perceived similarity on personal
distance toward religious groups, an independent analysis
was conducted on the effects of dogmatism. In almost
every instance (47 of 48 comparisons) highly dogmatic sub-
jects displayed greater personal distance at each level of
perceived dissimilarity. The effect of closed-mindedness,
then, was to increase the acceleration of the curve of

rejection.

Dogmatism and the Thgrapeutic Encounter

Counseling is a dynamic process built on the relation-
ship existing between counselor and client, and it is
generally precluded without the establishment of a close
relationship between the two persons involved. The work
of Combs and Soper (1959, 1963), Fiedler (1950), and Heine
(1950) suggested that the effective relationship seems
dependent upon the nature of the helper's attitudes, and
"ways of perceiving" himself, his clients and the task of
counseling. The dogmatic counselor may lack the imperative
personality traits or characteristics necessary for the
establishment of a functional relationship with the client.
For example, the dogmatic counselor tends to control and
manipulate (Combs & Soper, 1963).

Counselors perceived as "effective" by fellow coun-
selors were found to have lower scores on the Rokeach

Dogmatism Scale (Stefflre, King & Leafgren, 1962).
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Brammer and Shostrom (1960) and Tyler (1961) stated
that the counselor has a professional obligation to be
empathic, understanding, friendly, tolerant, accepting,
and respectful of the client's beliefs. Therefore, by
definition, they should be non-prejudiced towards their
clients.

High, or closed-minded, scores on the Rokeach Dogmatism
Scale seem to be related to a number of characteristics
undesirable for counselors. Among these are the retention
of misconceptions about people despite the learning of
general psychological principles (Costin, 1968); the ten-
dency not to believe that people have the inner resources
to cope with emotionally traumatic events (Juan & Haley,
1970) ; and the tendency to attempt diagnoses and procedures
beyond the limits of one's competence (Heikkinen, 1973).

In addition, closed-mindedness on the Dogmatism Scale is
negatively related to measures of counseling effectiveness
(Mezzano, 1969; Milliken & Paterson, 1967; Russo, Kelz

& Hudson 1963). Kemp (1962) demonstrated that the open-
minded counselor tended to be more permissive, understanding
and supportive than the dogmatic counselor.

A study by Milliken and Paterson (1967) failed to show
statistically that the "good" counselor did have lower
ratings on prejudice and dogmatism than did "poor" coun-
selors. The only significant difference was on the rank

on the Rokeach Dogmatism Scale when "good" and "poor”
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counselors were defined from the supervisor's composite
score. Further research was suggested as needed in order
to ascertain if there is a true relationship between
counseling, dogmatism, and prejudice.

Kemp (1960) contended that dogmatism adversely affected
the quality of thought. He noted that there was a move
toward "closure" without sufficient consideration of all
the various aspects involved and, therefore, the dogmatic
person may not perceive the problem as it really exists and
may reach conclusions not based on inclusion of all the
elements of the problem.

He (the dogmatic person) may have difficulty discarding
preconceived ideas as he may be disposed toward increased
closed-ness of his conceptual system and, therefore, wards
off events and stimuli that deviate very far from his
simple and narrow-banded interpretive schemata (Harvey, 1963).
Dogmatism also is related to a tendency among counseling
students to simulate desirable change on attitude measures
in conformity to situational expectations (Kemp, 1962).

Heikkinen and German (1975) stated that closed-
mindedness may possibly be detrimental to counselor perfor-
mance. There was evidence of closed-mindedness interferring
with attitude change and that the more dogmatic counselor
was more conforming to situational expectations, that is,

this type of counseling student tended to simulate desirable



31

change on attitude measures in conformity to situational
expectations.

The ambiguous character of the counseling relation-
ship can be threatening to the counselor since it can lead
to more intense expressions of feeling and greater anxiety
on the part of the client (Bordin, 1955). Counselors with
little tolerance for ambiguity are less successful in
creating a communicative counseling relationship in the
counseling interview (Brams, 196l1). Dogmatism disposes
an individual toward a higher intolerance of ambiguity and
a greater need for structure of stimuli (Harvey, 1963).
The extreme dogmatic person may even avoid contact with
stimuli, people and events that threaten his internal
belief system (Rokeach, 1954).

Numerous authors have hypothesized and researched
factors which contribute to the "making" of an effective
counselor and to positive therapy outcome, the counselor's
personality and his characteristic traits and way of re-
sponding being one such factor extensively studied. The
counselor is generally considered responsible for the

relationship process. Certain characteristics, including
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personality traits, of the counselor may help or hinder
the therapeutic encounter or, even more basically, in his
understanding the client in order for him (the client) to
be influenced by the counseling relationship or to initiate
a positive behavioral change. The concept of dogmatism

as a personality trait of the counselor and as an attitude
towards people, things and events may influence and/or
affect his ability to empathically understand the client
and to communicate to him this understanding. More re-
search is needed in order to become more aware of the
psychological significance of dogmatism in counseling

and to determine the relationship between dogmatism, pre-~
judice, and counselor's empathic ability.

Dogmatism (general intolerance) in the therapist thus
may have a possible effect on the various aspects of
counseling. Regardless of his or her learning, training
and state of self-insight, the counselor is probably never
totally free from the influence of his/her own attitudes
(dogmatic or tolerant), belief systems (open or closed),
as well as cultural variables. Each participant—counselor
and client--~brings his/her own socio-economic culture,
preferences, expectations, language, racial and ethnic
background to the therapy encounter. Direct and indirect
evidence indicates that such attitudes and personal
characteristics may produce counselor-client similarity

or dissimilarity and may affect (facilitate or hinder)
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the counselor's attempt to do therapy, the establishment
of the relationship, and the therapeutic outcome. For
clients who are different, for example, racially or ethni-
cally, may not be treated the same as others because of
unconscious judgments about them from learned "truths” of
a belief system that may affect the character of the

responses of the counselor.

Influence of Race in Counseling

Since counselors are members of some society and as
therapeutic agents immersed in any existing social con-
flict (the Catholic and Protestants in Northern Ireland,
the Blacks and Whites in the United States, the Jews and
Arabs in the Middle East, and the Francophones and Anglo-
phones in Canada) may have learned attitudes or acquired
beliefs about others that may affect the counseling
relationship and subsequent therapeutic outcome.

Since empathy is an essential ingredient in the coun-
seling relationship, it is a quality that should be present
in all good human relationships. However, a person's level
of empathy is not static, but varies with the character-
istics of a particular situation. Sometimes it is diffi-
cult to establish empathy with those who are different in
terms of age, sex, socio-economic level, and race. What,
then, about the counselor and his beliefs and attitudes

towards clients who are different racially or ethnically
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from him? The possibility exists that the therapist
offered condition of empathy may be affected and thus
affect the counseling relationship and subsequent thera-
peutic outcome.

There is limited evidence (available literature is
meager and there are few research studies) of an empirical
and of an experimental nature that indicates that the race
of the client can affect the quality of the counselor's
functioning in the helping relationship.

Some information may be extracted from related areas
such as the effect of the social class of the client or
counselor on the nature of the treatment received, continu-
ation in therapy, outcome, and so forth (Benedek & Wallace,
1963; Bernard, 1963; Hollingshead & Redlich, 1958;

Lowinger & Dobie, 1968; Meyers & Schaeffer,1954;Mooré,Rébinson,
& Meyers, 1954), or from the recent literature developing

on the counseling of the "disadvantaged" or "culturally
different (Amos & Grambs, 1968; Collins, 1969; Johnston &
Scales, 1968). Some useful but limited information may

be obtained from these related areas.

Vontress (1969) analyzed some of the possible cul-
tural barriers in the counseling relationship. He focused
on the interaction between black client and white counselor,
although the culturally different could include many
different groups. He discussed racial attitude, ignorance

of the client's background, language barriers, client's
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unfamiliarity with counseling as cultural barriers. He
contended that the counselor's and the client's reciprocal
racial attitudes often presented an obstacle to the
relationship, one or both may be consciously or uncon-
sciously rejecting the other.

Many writers stressed the necessity for the counselors
to understand themselves and their feelings regarding such
factors as race and class. Orem (1968), for example, wrote:

The counselor must be conscious of his own feelings
regarding race and class. He must look inward while
observing externally, recognizing and overcoming any
antipathies that could block the establishment of
rapport (p. 1l15).

Many researchers feel that language can constitute
another cultural barrier (Amos, 1968; Gordon, 1968; Oren,
1968; Vontress, 1969). Gordon (1968) felt that in social
interactions with representatives of a large culture,
minority group members tend to become verbally inhibited;
avoiding speaking is a possible means of coping with threat.
Also the role of the client "requires him to manipulate
words to structure and restructure his experiences from an
internal frame of reference" (Gordon, 1968, p. 128).
Arbuckle (1969) sees the communication gap and believes a
key and crucial role of the counselor is to somehow bridge
that gap.

A frequently referred to obstacle in counseling is

the lack of knowlege and understanding of the culturally
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different client. Pearson (1968) stated:

Counselors whose experiences and background

differed greatly from that of the culturally

different individual may because of these

differences, be somewhat limited in their

ability to be sensitive to and understand

certain aspects of these individuals (p. 75).

Millikan (1965) conducted a study on difference in

prejudice between "effective" and "ineffective" male coun-
selors. Two separate analyses were conducted dichotomizing
counselors into effective and ineffective groups on the
basis of practicum grades and on the basis of supervisor's
ratings. Prejudicial attitudes were measured by the
Bogardus Ethnic Distance Scale. The findings revealed that
prejudice affected successful counseling as assessed by
practicum grades but not by supervisors' ratings, that is
the criterion utilized for success determination in this
study. The study was exploratory and further research is
needed to elaborate this relationship. A possible inter-
pretation is that the counselor may be effective and still
hold certain cultural prejudices. His effectiveness, however,
would be limited to those clients for whom he held no
prejudice.

Two studies were conducted on the effects of counselor
race in the counseling process by Carkhuff and his associates.
In one study, Banks, Berenson and Carkhuff (1967) investi-~

gated the effects of counselor race and training upon the

counseling process with Black counselees in a counterbalanced
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design. Eight Black clients were each seen in an initial
interview by an undergraduate Black student serving as a
counselor and three white counselors of varying degrees of
experience and types of training. The authors concluded
that experience per se may be independent of counseling
effectiveness with Black counselees but race and type of
counseling orientation appeared to be more relevant variables.
In the other study, Carkhuff and Pierce (1967) attempted to
investigate the differential effect of the race and social
class of the counselor upon client depth of self-exploration.
The results of the study were that race and social class of
both the client and the counselor were significant sources

of effect upon client depth of self-exploration. The clients
most similar to the race and social class of the counselor
involved tended to explore themselves most, while clients
most dissimilar tended to explore themselves least.

Gardner (1972) attempted to determine how counselor's
race, education and experience were related to their facili-
tative effectiveness as seen k7 Black college students.
Significant differences were reported for these variables in
the ratings. In the eyes of Black students, counselors of
different levels of education, experience and race can function
at least as minimally effective change agents, but within the
confidence band of acceptable facilitative functions, race and
experience are major factors that determine maximum effective-

ness with Black students.



Waxenburg (1972) found contrary results in her study
on the relationship between levels of therapeutic conditions

offered by counselors and fropping out or staying in brief

family therapy. The therapists in her study offered signifi
cantly higher levels of empathy and regard to white than to
Black or Hispanic clients. The results suggested that white
therapists respond different to clients who are Black or
Hispanic, poor or minimally educated than they relate to
clients who are more similar to themselves.

Truax (1967) felt that when selected counselors provide
high levels of the therapeutic conditions, then counseling
with the disadvantaged proves effective. He cited the study
of Truax, Wargo and Silber (1966) in support of this. He
concluded on the basis of this study:

We find . . . that some counselors do provide low
levels of counseling relationships to certain groups
of clients whom they are prejudiced against and
therefore have poor outcomes. We also find that when
selected counselors provide high levels of therapeutic
counseling (in specific accurate empathy and non-
possessive warmth) then counseling with the disadvantaged
proves significantly effective (p. 210).
The study was conducted on female institutionalized delingquents
representing the lower-middle and upper-middle classes. The
race of the subjects in the study is not reported, therefore,
some caution must be undertaken unless the racially different
were in fact represented in the study.
The literature and the research suggest that some, if not

many, white counselors respond fifferentially to Black clients

and have difficulty in building effective relationships with
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clients who have been variously called the "culturally
different", the culturally disadvantaged", and so forth., It
is tenable that one of the areas causing the differentiation
is that of empathic understanding. White counselors may
exhibit a different level of empathy to Black clients than
they do to whites.

However, there is likewise some suggestion in the
literature that not all white counselors are ineffective with
Black clients. Counselors who provide high therapeutic levels
in the core conditions (empathy being the critical condition)
can develop effective counseling relationships with culturally
different clients. It is possible then that there is a dif-
ference in the way counselors with low levels of empathy
react to clients who are culturally, ethnically, or racially
different. Further, attitudes, probably prejudicial, may
underlie the differential effects of race on counseling
effectiveness. This raises the question of the effect of
general intolerance or a rigid belief system orientation in

counseling with or without overt racial overtones.

Summary and Implications of the Review

The therapeutic relationship as a vehicle for personality
and behavior change and for positive counseling outcome

is regarded by many, regardless of their theoretical
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approach to counseling, as very important and is the major
concern in current research into psychotherapy and counsel-
ing. There are certain qualities of the counselor--empathy,
warmth, and genuineness--which have been substantiated by
research and which provide the non-threatening atmosphere
necessary for the client to initiate behavioral change for
positive outcome. Those clients which received high levels
of the therapeutic conditions seem to improve according.to
research results, while those who received low levels of
the therapeutic conditions did not seem to improve and may
have even deteriorated. Many counselors (often the white
counselor) fail to provide these qualities necessary to
develop good interpersonal relationships with the client
(often black).

Authors of diverse theoretical orientation stress the
counselor's empathy as an important variable in counseling
and psychotherapy- Rogers formulated the most explicit
theoretical statements about the relationship between
empathy therapy process and therapy outcomes. He treats
empathy, along with the other qualities, as a therapist
condition variable which has a direct influence on the
therapy process and outcome. Considerable research has
been reported on the relationship between empathy and
effective therapy; generally, results indicate that the

greater the therapist's empathy, the more likely the
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therapy process will be initiated which in turn will
produce positive client changes.

Empathy has been a construct whose definition and
measurement has been difficult, and many have attempted to
measure it: Dymond, Kerr-Sperooff, Hogan, Strupp, Truax,
Carkhuff. The survey of definitions of empathy used in
theory and research reveal that many contain the idea
that the empathic process involves identification and role-
taking. Operationally, empathy is frequently defined in
terms of a 5-, 7-, or 9-point scale. While some research
questions the meaning of accurate empathy ratings, the
issue whether empathy maintains a constant level across
different clients needs to be considered. If empathy is
an important characteristic related to effectiveness but
does not remain constant, then the nature of differential
effects of counseling may become clearer. Counselor and
client characteristics interact and produce an effect
upon the counselor's level of expressed empathy and thus,
in turn, affect process and outcome variables.

Findings of a number of studies suggest that personal
attributes or characteristics of counselor and client are
related to the level of counselor interpersonal function-
ing along the dimensions of empathic understanding, positive
regard, and genuineness. Dogmatism, as a personality trait

and an intolerant attitude in the counselor, may adversely
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affect his ability to be empathic with culturally and
linguistically different clients.

Race of the client is another variable that is demon-
strated to have a differential effect on counseling and on
the facilitative conditions.

While psychology recognizes that there are variables
and conditions which influence empathic behavior, there
still is a need to delineate further and more precisely
those variables which either foster or hinder the thera-
peutic ingredients. Thus this study relates itself di-
rectly to the question of the intrusion of ethnic bias on

empathic behavior in counseling.

Statemenf of the -Problem and Hypotheses

The problem in general is to isolate and to explore,
by experimental manipulation, the interaction of some
counselor trait with the counselor offered facilitative
conditions. In this particular study, the purpose was to
determine the possible relationship between the counselor's
intolerant (dogmatic) attitude and its effect on the counselor's
level of empathy, unconditional positive regard, and genuine-
ness communicated to a client of an ethnic background
different from that of the counselor. The contention is
that variations in the counselor offered conditions in the
counseling analogue with clients who differ in ethnic

background and maternal language are related to the
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counselor's level of intolerance (dogmatism). More
specifically, the research is directed at answering the
following questions. Is the counselor's level of empathy
related to the degree to which he is intolerant? That is,
is the high-intolerant (dogmatic) counselor less likely

to provide an empathic atmosphere than a low-intolerant
counselor? Is there any difference in the level of empathy
of counselors as they respond to videotapes of counseling
problems presented by different Anglophone and Francophone
clients? That is, does the counselor tend to display
constant personal levels of empathy regardless of differ-
ences across clients' ethnicity, or is he more likely to
respond differentially to the various ethnically different
clients he treats? 1Is there any difference in the way
counselors (Anglophones, in this instance) high in terms of
intolerance (dogmatism), and Anglophone counselors measur-
ing low in terms of intolerance (dogmatism) differ in the
level of empathy of their responses to Francophone and
Anglophone clients? That is, is the high-intolerant
counselor providing lower levels of empathy to ethnically
dissimilar clients? Does such a counselor, an intolerant
one, also tend to be less accepting and less genuine and
hold the ethnically different client in lower regard than
the ethnically similar client in the counseling relation-
ship? How do differences in response to clients of

different ethnic backgrounds relate to the counselor's
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rating of his counseling relationship with this client?
That is, when asked to evaluate the quality of the rela-
tionship established in terms of empathic understanding
and regard for the client, does the intolerant counselor
tend to rate his relationship with an ethnically dissimilar
client as poorer?

In terms of the predictive hypotheses:

1. the high-intolerant counselor measures lower in
base level of empathy and exhibits lower levelg of
the facilitative conditions in the counseling
analogue as compared to the middle- and low-
intolerant counselor;

2. counselors respond differentially in levels of the
facilitative conditions to the various clients
they see based on counselor-client similarity in
ethnicity;

3. high-dogmatic counselors communicate lower levels
of facilitative conditions to clients who are
ethnically dissimilar to them;

4. high-dogmatic counselors tend to rate their rela-
tionship poorer in empathy and regard with clients
who are ethnically dissimilar to them.

The possibility that certain counselor traits and
attitudes affect the counseling relationship warrants
serious study. As with the client, the counselor, regard-
less of his learning and training and the state of self-
insight is probably never totally free from the influence
of his own needs, attitudes, and cultural values in the
conduct of psychotherapy or counseling. For counselors-

in-training, such knowledge may help in the development of

an awareness for the identification of traits and attitudes
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consistent with counseling effectiveness and the establish-
ment of a good therapeutic relationship with a client of
a different ethnic background and maternal language.
Empathy is an essential ingredient in the counseling
relationship and in social interaction in general and,
therefore, is recognized as a significant area for research.
Again, the possibility that certain counselor traits and
attitudes may affect the expressed level of empathy (uncon-
ditional positive regard and genuineness) communicated to
particular clients and thus the therapeutic process as
well as outcome emphasizes the importance of any such
investigation.
This study will hopefully contribute to the growing
fund of knowledge on empathy and, in an exploratory way,
to the much needed empirical data on the influence of
the counselor's intolerant (dogmatic) attitude on the
facilitative conditions communicated in the counseling

relationship.

Limitations and Assumptions of the Study

This study is concerned with the counselor offered
gualities of empathy, unconditional positive regard, and
genuineness, and the counselor's demonstration of these
core conditions, in particular, empathy. However, in
effective counseling, in addition to possessing and to

showing these qualities, the counselor must be able to
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effectively communicate them to the client. The present
study does not attempt to ascertain the counselor's ability
to communicate the condition of empathy or the ability of
the client to perceive these qualities in the counselor.

Another limitation is the utilization of simulated
counseling situations, the counseling analogue, rather than
real life, in vivo, counseling sessions to measure a
counselor-in-training functioning level of empathy as he
reacts to either Anglophone or Francophone clients.
Although the counselor's analogue may closely approximate
his performance in an actual counseling situation, there
is always the possibility that this may not be the case.

In addition, it should be noted that the use of the initial
therapy session may impose limitations on the results, as
such a first interview session may not adequately reflect
emphasis in later sessions. However, this does not mean

to detract from the crucial elements and interactions be-
tween counselor and client in the first encounter.

There is a limitation inherent in the instrumentation;
hence, inferences drawn may be valid only to the degree
that the research instruments are valid and reliable.
Within this is the rating of segments by judges using
scales. Though there are indications of validity in the
findings of this study and other studies, the method of
using persons as instruments always leaves room for unknown

subjective elements.
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The investigation 1ls limited to the intensive study
of a small number of counselors-in-training at the bilingual
University of Ottawa. Therefore, the generalizations of the
findings of this study is restricted to this population.

Within these limitations, examining the issue of
whether empathy 1s an invariant characteristic despite
counselor's intolerant attitude and across differences in
clients would seem to have extremely important theoretical,
research, and training applications.

Underlying this research study are three important
assumptions:

First that empathy 1s influenced by various factors
in social interaction and in the more specific interaction
of the psychotherapeutic relationship;

Second that the establishment of a good counseling
relationship 1s extremely difficult if the counselor 1is
unable to empathize with the client and, therefore, empathy
is crucial to effective counseling; and,

Third that the counselor's functiloning in the
counseling analogue is meaningfully related to his usual

functioning in the real therapy sessions.



CHAPTER II

DESIGN AND METHODOLOGY

Subject Population

Forty-two graduate students (21 Anglophone females
and 21 Anglophone males) enrolled in either the Faculty
of Education M.A. or Ph.D. Counseling Program, or in the
Faculty of Psychology M.A. or Ph.D. Clinical-Counseling
Program, who had at least a minimum of four courses in
the counseling area or a practicum experience in counsel-
ing, were paid participants in this study. Their experi-
ence level was commensurate with what one might expect in
a counseling program at the graduate level, that is,
ranging from one semester of course work to several years
of field experience.

The various counseling courses and the programs as
a whole stress the importance of the core conditions and
the counseling relationship. The counselors-in-training
generally, with some differences, held the same theoreti-
cal orientation of client-centered to their work.

The counselors-in-training were ranked according to
the obtained Dogmatism score on the Rokeach Dogmatism

Scale, Form E (Rokeach, 1960), and were divided into high,



middle, and low experimental groups. A high-dogmatic
(intolerant) counselor, for the purpose of this study,
will refer to those counselors-in-training who obtained
the highest Dogmatism scores (raw scores greater than
155) in the procedure to measure social attitudes.
Middle-dogmatic (middle intolerant) counselors will refer
to those counselors-in-training whose Dogmatism scores
cluster around the mean obtained by the participants in
the procedure to measure social attitudes (raw scores
falling between 140 and 125). Low~-dogmatic (tolerant)
counselors will refer to those counselors-in-training who
achieved the lowest scores in the procedure to measure
social attitudes (raw scores below 110).

A series of t ratios indicated that there was no
significant sex, theoretical orientation, or base level
of empathy differences within and between the three
experimental groups. Table 1 presents a description of
the sample characteristics of the counselors-in-training
into the pertinent categories. (See Appendix AA.)

Not until the experiment was terminated were the
participants informed of the problem, the hypotheses, and
the goals of the research. The precaution was necessary

in order to avoid contaminating the results.

48
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Measuring Procedure

Measuring procedures were necessary in order to:

1. obtain the degree of intolerant (dogmatic)
attitudes;

2. establish a base level of empathy;

3. obtain empathy ratings, unconditional positive
regard and genuineness ratings as counselors-
in-training responded to simulated Anglophone
and Francophone clients on videotape;

4. obtain the counselor's perceptions of his

therapeutic facilitativeness of empathy and
regard.

Obtaining an Attitude Score

In order to obtain an attitude score for each coun-
selor-in-training, a composite scale was constructed and
the measuring procedure was done during classroom sessions

which preceded the experiment proper.

The Instrument

The Rokeach Dogmatism Scale (RDS) was developed by
Milton Rokeach. 1Its developmental, philosophical, and
theoretical framework has been described in his book, The

Open and Closed Mind (1960). The scale used in this study

is the most recent of five revisions which have attempted
to continue refinements in theoretical formulations and to
increase test reliability. Form E contains 40 items (in
this study one item was dropped as the question is not

relevant to Canadians) which contain a 6-point continuum
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ranging from strong agreement (+3) to strong disagreement
(-3) . The higher the score the more "dogmatic" or
"intolerant" for the particular person taking the scale.
The lower the score the less "dogmatic" or "intolerant" for
the person taking the scale.1

In Form E, each of the scale items attempts to measure
a specific characteristic of the theory of dogmatism. The
instrument generally is purported to measure individual
differences along a continuum of openness to closedness of
belief systems (Rokeach, 1960, p. 71).

Reliability. Reliabilities on Form E, as reported in

Rokeach (1960, p. 90), range from .66 to .93 with a median
of .78. All but two of these reliability coefficients were
calculated by the split-half method and corrected by the
Spearman Brown prophecy formula for increasing test length.
Test-retest reliability coefficients yield .84 with 1-
month interval, and .73 with a 5- to 6-month interval. 1In
addition, Zagona and Zurcher (1965) have confirmed these
data with a test-retest reliability coefficient of .697
with a 15-week interval. Rokeach (1960) reported a series
of studies which indicated total means, standard deviations,

and reliabilities for selected groups of subjects on the

Dogmatism Scale.

1The terms intolerant and dogmatic will be used
interchangeably in this study.



51

Validity. Content validity is presented in the instru-
ment because its construction is based directly on Rokeach's
description of the qualities of dogmatism. Although valid-
ity studies do not yield validity coefficients, consistency
of findings indicates that it is significant enough to be
involved in a variety of situations (Klein, 1965; Riley &
Aymlin, 1965; Stricht & Fox, 1966).

Response Booklet. The questionnaire contained a face

sheet for census information, a set of brief instructions,
and a section of 100 test items to which the counselors-in-
training responded in terms of degree of agreement or dis-
agreement on a continuum of +3 (strong support) to a -3
(strong opposition). There was no neutral response
available.

The directions were:

The following is a study of what the general public
thinks and feels about a number of important social
and personal questions. The best answer to each
statement below is your personal opinion. We have
tried to cover many different and opposing points
of view. You may find yourself agreeing strongly
with some of the statements, disagreeing just as
strongly with others, and perhaps uncertain about
others. Whether you agree or disagree with any
statement, you can be sure that many people feel
the same as you do.

Administration. The following procedure, involving

deception, was generally adapted to measure the attitudes
of the counselors-in-training.
A "researcher" (not the author) entered the classroom

with the cover explanation that he was collecting normative
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data on certain scales for this type of college population.
The graduate students were informed in ambiguous terms that
the "test" was measuring social attitudes, and in clear
terms confidentiality of the results was stressed. Scores
would not be made available to staff, therefore, results
could not affect grades in the course or the professor's
evaluation. The graduate students were asked to respond

as honestly as possible (signing of the name was optional),
but such census information as sex, date of birth, place
of birth, maternal language, and academic program and year
was required. The research task, a paper-and-pencil ques-
tionnaire, was completed during the class period.

Scoring. The 39 items of the Rokeach Dogmatism Scale
were scored by adding a constant of 4 to each response of
the counselor-in-training. These scores were summed over
the test items to obtain the total score for dogmatism.

Background to the Measurement Instrument and Proce-

dure. The questionnaire was constructed from four differ-
ent attitude scales: Adorno's F test forms 40, 45 (1950),
Adorno's Ethnocentrism Scale (1950), Lay and Jackson's
Attitudes Towards French Canadians (1972), and the Rokeach
Dogmatism Scale, Form E (1960). (See Appendix A.) The 100
test items were randomly ordered from the various scales.
One or two scale items were omitted from tests since their
content was judged unrelated or irrelevant to Canadian

society.
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Deception was utilized in an attempt to obtain as
unbiased a measure of attitude as possible, to reduce
social desirability responding, and to control for demand
characteristics. At this educational level there is a
certain degree of test sophistication and the potent
connotations of any instrument seen as potentially evalu-
ative of a student's performance. In addition, certain
problem areas such as intolerance and prejudice cannot
be adegquately studied if subjects are aware of the nature
of the experiment (Gallo, Smith & Mumford, 1973; Seeman,

1969) .

Establishment of the Base Level of Empathy

In order to establish the base level of empathy for
each counselor-in-training, a method developed by Carkhuff
and his associates (Carkhuff, 1969) and slightly modified
by the investigator was used.

The measuring procedure was done in one session which
preceded the experiment proper by at least two days and
consisted of two parts: (1) an audio-tape presentation of

16 helpee expressions, and (2) a response form.

The Instrument

The audio tape, a brief standardized index known as
the Index of Communication, consists of 16 helpee (client

stimulus expressions (Carkhuff, 1969) representing feelings
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and content in different problem areas (see Table I). The
helpee is female and involved in all instances. The range
of expressions can easily be from the first contact or from
the first few contacts. ©None of the material relates to
the material in any of the other excerpts. The test demands
that the person taking it place himself in the role of the
counselor and formulate a response to the helpee's verbal-
ization. The responses can be scored on different dimen-
sions. All 16 stimulus expressions appear in Appendix B.
Carkhuff (1969) has stated in a review of the studies which
use the test that the limitations of the test are that it
is written and that it is not the usual response style of

a client. Furthermore, in the written response, much
information is lost, for example, tone, expression, speed
of delivery. However, Carkhuff goes on to state that the
instrument seems to be "an economical and efficient means
of obtaining a good index of functioning in the helping
role" (p. 270).

Validity. 1Indirect evidence on validity is provided
by Carkhuff (1967, 1969) by comparing the mean level of
functioning as determined by the Index of Communication
with the mean as determined by the standard interview with
similar populations. On a 5-point scale the means are
approximately 1.5 for the general population and 3.0 for
trained experienced counselors. Carkhuff (1969) reported

two unpublished studies as more direct evidence for wvalidity.
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Table 1

Index of Communication: Feelings and Content
of the 16 Helpee Stimulus Expressions

Feelings
Depression Anger Joy
Content Distress Hostility Excitement
. . a

Social~-interpersonal 1 2 3
Educational-vocational 4 5 6
Child rearing 7 8 9

Sex - marriage 10 11 12
Confrontation by the client 15 16 13
Silence 14

a
Number refers to excerpt number
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The research of Greenberg (1968) established that

both written and verbal responses to helpee stimulus
expressions are valid indexes of assessment of the counselor
in the acutal helping role. Antouzzo and Kratochvil (1968)
established a "close relation" between the verbal and re-
corded presentation of the 16 helpee stimulus expressions
and the written responses of the subjects. 1In a pilot
study, with eight subjects, Carkhuff (1960) reported a
Spearman rank-order correlation of +.89 between the levels
of communication obtained from written responses of helpers
to the Index of Communication and obtained from verbal
responses of helpers when cast in the helping role with

a standard client prior to training.

Also a factor analysis of communication responses
indicated a principal factor which accounted for approxi-
mately 66 percent of the variability, suggesting that the
16 excerpts basically are measuring the same variable
(Carkhuff, 1969).

In the summary of his discussion of this measuring
procedure, Carkhuff stated:

Indexes of Communication have been devised,
standardized, and validated in the most direct,
straightforward and economical ways, and the
empirical search testifying to such has been
presented (p. 110).

Response Booklet. The booklet contained a set of

brief instructions, a section in which to write responses

to each of the 16 helpee stimulus expressions and a
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section to gather biographical and census data (see
Appendix C and Appendix D).
The directions were:

The following excerpts you will hear represent
16 helpee stimulus expressions; that is, expres-
sions by a helpee of feeling and content in
different problem areas. In this case the same
helpee is involved in all instances.

Formulate responses to the person who has come

to you for help. The following range of helpee
expressions can easily come in the first contact
or first few contacts; however, do not attempt

to relate any one expression to a previous expres-
sion. Simply try to formulate a meaningful
response to the helpee's immediate expression.
(Silence, although sometimes therapeutic, is

not a permissible response.)

Administration. The counselor-in-training was tested

in an office. He sat at a desk with a tape-recorder to his
right or left and with a response booklet in front. He
read the instructions, had the opportunity to ask questions,
and then was instructed in the use of the tape-recorder.
The tape-recorder was to be stopped after each excerpt in
order to allow the person to write his responses to the
excerpt. The entire procedure lasted approximately 65
minutes (5 minutes included for establishing the counselor-
in-training in the testing situation and for introductory
and explanatory remarks.

Scoring. Each of the 16 responses made by each
counselor-in-training was rated according to a 7-point
semantic differential on the continuum of understanding -

not understanding (Shapiro, 1968), to assess the functioning
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level of the counselor's empathy in his communications to
the client in the counseling session. 1In other words, to
assess the counselor's expressed understanding of the
client's thoughts, feelings, and expressions. Level 1
represents a low level of empathic understanding of a
very ineffectual therapist. Level 7 represents a high
level of empathic understanding of a very empathic and
facilitating counselor. ILevel 4 is arbitrarily defined
as the minimally facilitative level of empathic under-
standing. Below level 4 the expressions of the counselor
detract from those of the client; at level 4 the expres-
sions of the counselor and client are interchangeable,
whereas, above level 4, the responses of the counselor are
additive in nature (see Figure 1l). A sum of the judges'
ratings for all 16 excerpts was obtained for each counselor-
in-training. The excerpts were also rated for genuineness
(congruence) on the scale of false-genuine and for uncon-
ditional positive regard on the scale of accepting-
rejecting.

The genuineness scale (genuine-false) concerns the
degree to which the counselor's expressions represent the
accurate, open, and appropriate expression of his experi-
ence of the client, of himself, or of their interaction.
At level 1, the counselor is presenting a facade with a
marked discord between feelings and content of his

expressions. At level 4 the counselor provides no
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"negative" cues of a discrepancy between what he says and
what he appears otherwise to be experiencing. He makes
appropriate responses. At level 7, the counselor is
freely and deeply himself, with full integration of the
feelings and content of his statements (see Figure 2).
The Unconditional Positive Regard Scale (Nonpossessive
Warmth) (accepting - rejecting) is concerned with the
quality of liking concern for and respect for the other
person in the encounter uncontaminated by evaluation of
his thoughts, feelings, or behaviors. Level 1 represents
verbal expressions that communicate a negative regard for
the client and may even communicate a total lack of respect
for the feelings, experiences, and potentials of the client.
Level 4 represents communication of minimal acknowledgment
of regard for the client's position and concern for his
feelings, experiences, and potentials; communicated is the
possibility that who the client is and what he does may
matter at least minimally to the counselor, Level 7 re-
presents communications of the highest regard and deepest
respect for the client's worth as a person and his poten-
tial as a free individual. (See Figure 3.) Scores for
unconditional positive regard and for genuineness were
the sum of the judges' ratings on the 16 excerpts.

Before submission to the judges for scoring, the
written responses were typewritten and coded in order to

prevent the identification of the counselors-in-training'sg
ethnic background and to control for rater bias. Each

rater receieved both the excerpts and the counsellors-in-training
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in a different random order in order to control for order
and serial effects. Due to the practical limitations, the
three scales were rated concurrently by each rater; some
contamination could not be avoided by this procedure.
However, the concepts were sufficiently dissimilar to
avoid confusion. Four rating sheets were randomly ordered
for each rater to control for possible response set. (See
Appendix 5.)

Background of the Rating Scale. Empathy, as a rater's

judgment along a 5-, 7-, or 9-point stage scale of the
degree to which the counselor communicates warmth or
understanding, is frequently utilized and observed in
research (Barrett-Lennard, 1962; Berenson, Carkhuff &
Myrus, 1966; Feiffel & Eells,1963; Halkides, 1958; Rogers,
1957; Strupp, 1960a, 1960b; Truax & Carkhuff, 1967).
Shapiro (1968) has investigated the Truax rating
scales which he feels are rather demanding in the time
they require for rater training. He created three seman-
tic differentials to represent the Truax defined dimen-
sions of accurate empathy, nonpossessive warmth, and genuine-
ness. As previously cited, they are: understanding - not
understanding, accepting - rejecting, and genuine - false,
respectively. He then prepared tapes to be rated in
accordance with Truax's procedure and presented them to
students in an introductory psychology class who rated

them on the semantic differential scales. He also trained
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raters to use the Truax scales and had them rate the same

tape recordings.l

He found significant positive correla-
tions (p <.0l) between the students' responses and the
responses of the trained raters. Thus naive raters were
Just as able to discriminate high and low therapeutic
conditions as were well-trained raters. He concluded

that the requirement of using professional raters of
highly defined scales, of extensive training time, and

of paying raters in research on the core conditions was
not merited. 1In a second study, Shapiro (1970) asked
naive untrained raters to place Truax and Carkhuff's (1967)
examples of the levels of empathy on a continuum of under-
standing - not understanding. The rho for the mean rankings
of the raters with Carkhuff and Berenson's levels was .90.
These results suggested that valid estimates of the levels
of therapeutic conditions are not dependent upon skilled
trained raters or sophisticated instruments. Shapiro
(1973) reported three studies in which three different
groups of naive judges ranked sets of transcripts of
recorded psychotherapy, representative of the ranges of
the Accurate Empathy, Nonpossessive Warmth and Genuineness
Scales as developed in the United States, to measure
therapeutic conditions. The aim of the studies was to
replicate the results of the preliminary study of accur-
ate empathy and to extend its method to the nonpossessive

warmth and genuineness scales. The results supported

1The correlations between the Shaprio Scales qnd the
Truax Scales were: .67empathy; .89 warmth; .78 genuineness

(p &.01) .
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the conclusions of the early research, but did not permit
generalization of the other two scales. The rho for the
mean rankings for accurate empathy (understanding concept)
was .86, .90, and .70, respectively, in the three studies.
Naive judgments are of interest because patients whose
perception of the conditions is held to be important to
their effectiveness (Truax & Carkhuff, 1967) and naive
raters share their ignorance of the scale manuals. Also,
the lengthy and detailed rater-training procedure employed
by Truax and Carkhuff may not be necessary.

Selection and Training of Raters. Having reviewed

the different ways of measuring empathy--evaluated by

the client, evaluated by the therapist, or evaluated by
outside judges--Gardner (1967) concluded that the third
way seemed to have the most validity.

The raters in the study were contacted by the experi-

menter and offered employment in the research project.

No attempt was made to obtain clinically sophisticated
raters, for example, psychology or counseling students,

because:

1. Rogers et al. (1967) found that clinically sophis-
ticated raters tend to rate on the basis of clinical
judgments rather than the definitions provided by
the scale.

2. Arnhoff (1954) and Cronbach (1960) studied the use
of naive raters and their findings suggested that
they are often more reliable in their judgments
because they confined their judgments to the
dimensions at issue.
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3. The therapy basic to the research suggests that

the therapeutic conditions are effective only if

they are communicated to the patient and the

clinically naive rater would be freer to adopt

the set necessary for rating conditions (Rogers

et al., 1967).

4. The advantage of the semantic differential scale

of the concept of understanding was devised as

an alternative to the Truax and Carkhuff scales

which required extensive rater training.

The raters were "trained" in an informally supervised
practice session conducted by the experimenter. The raters
judged five data samples consisting of 10 excerpts, each
of which were taken from the demonstration practice tape
from the procedure to measure the functional level of the
facilitative conditions of the counselors in an analogue
situation. After each sample, the experimenter obtained
the interrater reliability coefficient and reported the
results. The raters and the experimenter went over the
independent ratings of the raters. After each sample was
rated, interrater reliability was obtained, ratings were
compared, and more discussion ensued. The rating of the
data samples continued until the criterion was reached
that demonstrated they understood the scales and were
proficient in their use. (See Appendix F.) An inter-
rater reliability of .60 was the minimally acceptable
level since it had been established in previous research
(Rogers et al., 1967). However, Melloh (1964) recommended

.70 before judges can be considered reliable to rate

samples of subjects.
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The raters, although trained together, worked inde-
pendently during the ratings of the study data. They
were warned about response sets and the effects of fatigue.
The judges were not informed of the design of the study
and the hypotheses being tested. They proceeded to rate
the experimental data over approximately a 2-week period.
The rating scale used was discussed previously in this
chapter. In the preparation of the typewritten responses
to the simulated clients on videotape, it was necessary
to delete any references to a client's name by a counselor-
in-training in order to prevent the detection of the ethnic
background of the client and to control for rater bias.

Measurement of Empathy Toward Anglophone and
Francophone Clients

The procedure to measure the functioning levels of
empathy (as well as unconditional positive regard and
genuineness) of Anglophone counselors as they responded
to Anglophone and Francophone clients consisted of two
parts: (1) a videotape representation of Anglophone and
Francophone clients in the counseling analogue, and (2) a

response booklet.
Instrument

Since the stimulus situation is so important in
determining the counselor's response and to control for

potentially confounding situational variables, it was
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necessary to standardize the interviews and the clients.
Several researchers (Bohn, 1965; Heller et al., 1963;
Strupp, 1960; Zimmer & Anderson, 1968) have utilized such
taped client-counselor interactions.

In the development of the videotapes, prior to the
filming, each student actor was met for an orientation
meeting. At this time, the problem to be role-played was
discussed and the procedure for the filming presented.

In the individual taping sessions, spontaneity and
naturalness were encouraged in terms of verbal and non-
verbal behavior.

The Anglophone and Francophone assignments were
similar in nature and each problem identical in structure
which included an introductory statement with sufficient
information to identify ethnic background and the reason
for coming to the counselor. The client was primarily
concerned with the relating of his difficulties. The
complete scripts are presented in Appendix G.

Each videotape has ten excerpts which vary in length
from 30 seconds to 1-1/2 minutes, with a total running
time, with 30-second stops, approximately 15 minutes. Up
to a 90-second silence between each excerpt was given
to each counselor-in-training to write his response
to the client statement. The periods of silence were
identifiable by still shots of the client. Two sample

excerpts were prepared as practice segments for the
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counselors-in~training in order for them to become
familiar with the format of the videotapes and the pro-
cedure for responding.

The videotapes were filmed on 1/2-inch black and
white SONY tape at the Royal Ottawa Hospital with the
assistance of the audio-visual technician. The TV camera
was focused to videotape a front view of the client,
generally the upper half of the body, as he sat by the
corner of the counselor's desk.

The difference in the four videotapes was in ethnic
background. To ensure discriminable differences, five
raters independently judged the tapes, agreeing that the
variable manipulated was ethnic background and that the
segments were credible representations of an initial inter-
view. The judges were not otherwise connected with the
study. The rating forms and the results of the analysis
are presented in Appendix H..

There were 24 possible sequence orders of adminis-
tering the four client videotapes. However, only seven
sequences were selected on the basis that no two identical
ethnic clients appeared in succession in an attempt to
control for demand characteristics. In addition, only a
limited number of subjects were available who fulfilled
the requirements to participate in the study. There was
no reason to suspect that the order effects were more

probable within the unused sequences than with the used
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sequences, and an analysis for order effect within the
sequences used was done.

Response Booklet. The response booklet was comprised

of a clip board that contained a face sheet with brief
instructions concerning the procedure, a section in which
to write responses to each of the simulated client's
statements (a separate sheet for each response), and a
modified version of the Barrett-Lennard Relationship
Inventory. (See Appendix I.)

The counselors-in-training were asked to respond to
each excerpt to the following:

During these stops, in writing, you are as the

counselor to respond therapeutically to the

client. That is, please respond to the client

as you would if you were actually working with

him in a counseling situation.

The counselor-in-training was thus instructed to try
to assume the role of the counselor at the periods of
silence and to write a response which would be most
consistent with their understanding of this assumed role
of counselor and which would most closely resemble what

they would say.

Administration. The counselor - in-training appeared

at his scheduled appointment time and was seated at the
desk. (See Figure 4.) Introductory remarks and directions
concerning the procedure were made. The counselors-in-
training were not informed that they were seeing actors.

After the demonstration tape of sample excerpts, the four
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videotapes were presented in a particular experimental
order. Following each client statement, each counselor-
in-training was given sufficient time to write a response
in the response form booklet. They were strongly encour-
aged to respond as soon as possible. After each videotape
presentation, the counselor-in-training completed the
Relationship Inventory for the client just seen. Time
for administration was approximately 1-1/2 hours, five
minutes for introductory and explanatory remarks and 6 0-75
minutes for viewing, responding, and completing the
inventory.

The experimenter presented all treatments to the
counselors-in-training to control for experimenter bias.

Scoring. The scoring procedure and scales were
identical to that in establishing base level of empathy.
Each counselor-in-training obtained a score reflecting
the amount of empathy communicated by him to the client
which was the sum of the judges' ratings of the responses
over the 10 excerpts of each videotape.l The responses
were rated on the dimensions of unconditional positive
regard and genuineness as well. In the analysis, the sum
of the judges' ratings for each ethnic group was combined.

Francophone 1 and Francophone 2 were combined for Ethnic 1,

lHereafter, empathy ratings will refer to the judges'
ratings of the counselor's responses unless otherwise
specified.
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and Anglophone 1 and 'Anglophone 2 were combined for

Ethnic 2.

Measurement of the Counseling Relationship Between
Counselor and Client

The measurement procedure consisted of the counselor-
in-training completing the Relationship Inventory for each

simulated client videotape.

Instrument

The Relationship Inventory was devised by Barrett-
Lennard (1962) as a research instrument to provide measur-
ing scales for four therapist variables: empathic
understanding, level of regard, unconditionality of regard,
and congruence. Each of these relationship variables is
conceived of existing on a continuum ranging from a maximum
level to a minimum level, that is, of having a positive or
negative value. The multiple-choice questionnaire, which
is prepared in parallel forms for client and therapist
respondents, makes provision for three grades of "yes"
and three grades of "no" identified by +1, +2, +3 and -1,
-2, -3, respectively.

There have been revisions and adaptation of the
Inventory since 1962, but most studies employ the author's
64-item revision form. The instrument has been used in

over 60 studies with very diverse samples of subjects
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and in the context of a wide variety of specific research

problems. The instrument can be applied in almost any
situation where there is significant involvement and
interaction between persons (for example, between the
subject and the referent others). The interpersonal per-
ceptions on the levels of "How I perceive a particular
other's response to me" and "How I see my own response

to the other person" can be tapped. By appropriate
changes in the instructions and the pronouns referring to
self and other it yields a variety of other levels (fox
example, one's prediction of the other's perception of
oneself in the relationship).

Reliability. Barrett-Lennard (1962) reports split-

half and test-retest coefficients for the earlier versions
of the Relationship Inventory ranging from .89 to .96

for the therapist data on the relationship variables. For
the present 64-item revision, Barrett-Lennard (1969)
reported product moment correlations between test and
retest scores (using an interval ranging from 2 weeks to

6 weeks) ranging from .86 to .92 for the relationship
variables. In another study using an interdisciplinary
group of professional persons, each of whom rated their
own response to the last client to have counseling with
them, Barrett-Lennard reported pre-post correlations
representing conservative estimates of reliability.

The results ( r N=28) ranging from .85 to .91

Tr1r Leo



75

for the four variables. Mills and Zytowski (1967) have
also reported test-retest reliability data for the

revised Relationship Inventory obtained from a sample of
undergraduate women students who answered both forms of
the Inventory for the relationship with their mothers
(N=79, test interval 3 weeks). The reported figures range
from .74 to .90 on form 0S, and .80 to .86 on form MO for
the variables.

validity. The issue of validity of the Relationship
Inventory, considered in relation to the procedures used
in developing and applying the instrument, and the original
evidence of reliability and scale intercorrelation data,
is discussed in the author's monograph (Barrett-Lennard,
1962, pp. 6-7, 11-13). A content validation procedure
was included, and is reported in this original work on
the instrument.

The further evidence for or against validity derives
from research in which the Inventory has been used, in
particular, from carefully designed and conducted studies
in which predicted associations between Relationship
Inventory measures and other variables stem directly from
the theoretical and logical scheme on which the instrument
is based. There is a very substantial pattern of supporting
evidence now surrounding the principle that the discrimin-
ated relationship variables represent or reflect dimensions

of fundamental importance in human interactions and its
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effects. Studies in addition to the author's own work
which add evidence relevant to the validation of the
Relationship Inventory include studies by Thorton (1960),
Clark and Culbert (1965), @ross and DeRidder (1960),
Cahoon (1962), Emmerling (1961), and Van der Veen (1965).
Cahoon (1962) found that experiencing levels (Process
Scale) and open-mindedness (Dogmatism Scale) of practicum
counselors were, in general, significantly related to the
client-perceived quality of their counseling relationships
as measured by the Relationship Inventory scales.

Response Booklet. The Relationship Inventory con-

sists of a brief set of instructions and 30 selected
items from the empathic understanding scale and the level
of regard scale of the Barrett-Lennard Relationship
Inventory, arranged in a similar format to the 64-item
revised inventory.

The directions were:

Listed on this questionnaire are a variety of

ways that one person may feel or behave in

relation to another person. Please consider

each statement with reference to your relation-

ship with the client just seen.

Administration. Each counselor-in-training immedi-

ately after each client videotape in the experiment
proper completed the inventory. Total time for filling
in the inventory was approximately 5 minutes for each

client seen by the counselor-in-training.
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Scoring. The scoring procedure involved face
value weighting of the numerical answer categories and
allowed every answer to the items for a given variable
to either add or detract from the resulting score,
according to the direction of the theoretical meaning.

The specific method is to reverse the sign of the
subject's answers to the theoretically negative items
and then sum the relevant item scores for each variable.
This method yields a possible scoring range of -3n to
+3n where n is the number of items used for the particular
variable.

A summary of all the experimental measures and their

designations are summarized in Table 2.

Experimental Procedure

First, the experimenter obtained the attitude scores
on the 42 Anglophone counselors-in-training through the
use of deception, a confederate, and a composite attitude
measure. The counselors-in-training were ranked from
the highest to the lowest Dogmatism score and three
groups were created in which they were designated as
high-dogmatic (intolerant), middle-dogmatic (intolerant),
and the lower third of ranked counselors-in-training were
designated as low-dogmatic (tolerant) counselors. Next,
the base level of empathy was gathered individually for

each counselor-in-training by using the Index of
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Table 3

Summary of the Experimental Measures
and their Designation

Designation

Measure

General Intolerance
(dogmatism)

Base Level of Empathy-

Facilitative Conditions

Empathy

Unconditional Positive
Regard

Génulneness

Counselor's Empathy and
Regard

Rokeach's Dogmatism Scale,
Form E (1960)

Carkhuff's Index of Communication
(1969) (judges' rating)

Shapiro's Semantic Differential
Scales (1968) (judges' rating)

understanding-not understanding:
accepting-rejecting
genuine-false

Modified Barrett-Lennard
Reélationship Inventory
(1968) (self-rating)
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Communication which is comprised of 16 client expressions
on audio-tape and the counselors-in-training responded in
writing to each of the 16 excerpts. These responses were
rated by the raters according to the semantic differential
concepts of understanding-not understanding, accepting-
rejecting, and false-genuine of Shapiro (1968). Each
counselor-intraining obtained a score which was the sum

of the judges' ratings on the 16 excerpts.

Each subject within each group was then randomly
assigned to view one of the experimental orders of the
videotape presentation to obtain a measure of the expressed
levels of the facilitative conditions, empathy being the
critical condition. The counselors'-in-training offered
facilitative condition scores were the sums of the judges'
ratings on the 20 excerpts for the Ethnic 1 representing
Francophones, and the sums of the judges' ratings on the 20
excerpts representing Ethnic 2, the ™Anglophones. After
each vidoetape, the counselors-in-training rated the
quality of the relationship variables of empathic under-
standing and regard on a modified version of the Barrett-

Lennard Relationship Inventory.

Null Hypotheses of the Study

In terms of the null hypotheses:

l. There are no significant differences among the mean
scores of base level of empathy of the Anglophone
counselors-in-training in the three experimental groups of
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intolerance and that there are no significant
differences among the mean scores of the facilitative
conditions expressed by the Anglophone counselors-
in-training of high-, middle-, and low-intolerance.

2. There are no significant differences among the mean
scores of the facilitative conditions offered to
Francophone and Anglophone clients.

3. There are no significant differences among the mean
scores of the facilitative conditions for the high-,
middle-, and low-intolerant Anglophone counselors-—
in-training expressed in the counseling analogue;
and that there are no significant differences among
the mean facilitative condition scores of the Franco-
phone and Anglophone clientsj;and that there are no
significant differences among the mean scores of the
facilitative conditions offered by high-, middle-,
and low-intolerant Anglophone counselors-in-training
to the Francophone ethnic group.

4, There are no significant differences among the mean
scoresg of the rated relationship variables of empathy
and regard for the high-, middle-, and low-intolerant
Anglophone counselors-in-tralning on the Relationship
Inventory in the counseling analogue; and that there
are no significant differences among the relationship
variable '‘scores of the Francophone and Anglophone
clients; and that there are no significant differences
among the mean scores of the relationship variables
for the high-, middle-, and low-intolerant Anglophone
counselors-in-training to the Francophone clients

Statistical Analysis

Analysis for Interrater Reliability. In this study

Ebel's intraclass : correlation is the statistical procedure
used for estimating the reliability of the mean k ratings
for each subject. This formula 1s the statistic used most
frequently by Truax and his associates (Truax & Carkhuff,
1967) in estimating the reliability of their instrument.

Ebel's formula essentially yields an average intercorrelation,
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and has the advantage of minimizing the distortions caused
by differences between raters in the general level of
rating.

Analysis for Hypothesis Testing. The determination

of whether or not high-dogmatic and low-dogmatic Anglophone
counselors-in-training offered significantly different
levels of empathy, unconditional positive regard, and
genuineness to clients who are dissimilar in ethnic back-
ground was accomplished by means of a two-factor analysis
of variance with repeated measure procedure on one factor.
The repeated measure design is potent in controlling for
subject heterogeneity and in achieving within block
homogeneity. Further, it permits economy in terms of
subjects (Winer, 1962). By varying the person stimuli
(more than one client of each ethnic background) to the
subjects, individual difference characteristics are -
controlled and, therefore, differences observed are a
function of the ethnic factor and not to the physical
characteristics of clients. There is a need to sample the
stimulus population (Brunswik, 1947; Hammond, 1954;
McGuigan, 1963). The relationship between dogmatism,
facilitative conditions, and ethnicity was also explored
through multiple regression analysis even though the
equivalence of the two systems is recognized. Multiple
regression analysis makes possible the construction of a
regression equation from which a "criterion" score, in this

instance, empathy, can be predicted.
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To determine the conditions under which the counselor
offered high and low levels of the facilitative conditions,
empathy being the critical condition, the following compari-
sons were made by t tests and F tests: between the three
experimental groups and the Francophone clients (Ethnic 1),
and between the three experimental groups and the Anglo-
phone clients (Ethnic 2).

Additional Analysis. An intercorrelation of the

scales of empathy, unconditional positive regard, and
genuineness was computed to determine whether three
distinct therapeutic conditions are being measured or
whether only a single trait is being tapped. A principal
factor analysis with varimax rotation was done to detect

any underlying pattern of variables of the scales.



CHAPTER IIT
RESULTS

The relationship of general intolerance to the facili-
tative conditions was assessed by measuring the expressed
level of empathy, unconditional positive regard, and
genuineness of three experimental groups (high-, middle-,
low-intolerance) of counselors-in-training in a counseling
analogue situation with clients of similar or dissimilar
ethnic backgrounds. The major dependent measure was
Shapiro's 7-point semantic differential scale which was
employed to obtain judges' ratings of the counselor's
offered facilitative conditions (empathy, the major focus)
for each of the clients. Another dependent measure, a
modified version of the Barrett-Lennard Relationship
Inventory, was utilized to obtain the counselors' sSubjective

erceived

ratings of the quality of the/gelatlonship with each client

in terms of -empathy and regard.

Preliminary Analysis

In this section the various statistical analyses
undertaken before the testing of the major hypotheses are
presented. t tests and F tests are reported on the three

experimental groups for establishing three separate groups,
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assessing for possible sex differences, determining
possible differences on base level of empathy, analyzing
for order effect in film presentation, and creating the
ethnic factor. 1In addition, the results of interrater

reliabilities for the judges are given.

General Intolerance

General intolerance scores were obtained for all
counselors-in-training on a composite attitude survey. The
counselors-in-training were then ranked from high to low,
according to their raw scores. The scores ranged from a
high of 187 to a low score of 83. The mean score of all
counselors-in-training (N=42) was 132.88 (SD=26.88). The
counselors-in-training were then split into three groups
of high-, middle-, and low-intolerance. The mean intoler-
ance score of all high-~intolerant counselors-in-training
(n=14) was 165.07 (SD=11.69); for all middle-intolerant
counselors-in-training (n=14) it was 130.14 (SD=3.86); and
for low-intolerant counselors-in-training (n=14) it was 103.42
(sb=8.37). A hiatus in scores between the experimental
groups was maintained to ensure three distinct groupings on
the dimension of intolerance. The mean general intoler-
ance scores of the resulting three experimental groups

are reported in Table 3.1 The counselors-in-training

lMeans and standard deviations of the other attitude
tests contained in the composite battery for the three
experimental groups are presented in Appendix J .
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Table 3

Means and Standard Deviations of Intolerance Scores of Male
and Female Counselors-in-training Subjects in the Three
Experimental Groups and for Each Experimental Group

Mean
Intolerance Standard
Category N Scores Deviation
High-intolerant group 14 165.07 11.69
Female 7 161.00 8.66
Male 7 171.14 10.62
Middle-intolerant group 14 130.14 3.86
Female 7 127.85 2.58
Male 7 131.57 2.66
Low-intolerant group 14 103.42 8.37
Female 7 103.00 8.88
Male 7 103.85 7.13
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within each of these experimental groups were then
randomly assigned to view one of the experimental viewing
orders.

To determine if the three groups were, as intended,
different in terms of intolerance (dogmatism scores) and
to determine if male and female counselors-in-training with-
in each of the three experimental groups (high-, middle-,
low-intolerant) could be combined for all further anlayses
of data, a two-way analysis of variance was computed on
the intolerance scores. Results, which are shown in
Table 3, indicate the three groups are significantly dif-
ferent and that there was/gff§ég2%£écgg§ween the means

of the sexes within each experimental group.

Base Level of Empathy

Base level of empathy was determined for each
counselor-in-training by using the 7-point Shaprio semantic
differential scale (1968). Level 1 represents a low level
and level 7 represents a high level of empathic understanding.
Level 4 is classified as minimally facilitative.

Scores for base level of empathy ranged from a high
score of 193 (sum of the two judges' ratings on 16 excerpts
of the Index of Communication) to a low score of 130. The

mean score of all counselors-in-training (N=42) was 163.1l1



Table 3

Two-way Analysis of Variance (Sex X Intolerance Group) on

Dogmatism Scores of Rokeach Scale

Source af MS gé

Sex (A) 1 252.59 3.91
Intolerance group (B) 2 13852.78 214 .74 %%w
A XB 2 79.16 1.22
Error 36 64.50

a -
F o5 (1,36) = 4.11

ﬁl*g & .001

87
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(SD=13.63). The mean base level of empathy for the
high-intolerant counselors-in-training was 165.28 (SD=
14.12), for the middle-intolerant counselors-in-training,
157.64 (SD=14.93), and for the low-intolerant counselors-
in-training the mean score was 166.42 (SD=10.70). The
mean base level of empathy of the counselors-in-training
in the various categories (high-, middle-, low-intolerant)
are highly similar. (See Appendix K for the distribution
and range of scores.) 1In order to assess whether the

three experimental groups of counselors-in-training were
not significantly different in base level of empathy and to
determine if there was a possible sex difference in base
level of empathy between the three experimental groups,

a two-way analysis of variance was computed to test the
differences in means between the three groups and the means
between the sexes. Results of the analysis indicate for
the groups of high-, middle-, and low-intolerant counselors-
in-training and of the sexes within each group that there
is no significant difference between the means in base
level of empathy and establishes the similarity in base
level of empathy between the three groups. The results

are reported in Table 6.
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Two-way Analysis of Variance (Sex X Intolerance Group) on
Base Level of Empathy Scores

Source daf Ms Eé
Sum of judges' ratings
on 16 excerpts
Sex (A) 66.88 .35
Intolerance group (B) 319.45 1.67
A XB 22.59 11
Error 36 190.98

a —_—
F oc(1,36) = 4.11

F 5(2,36) = 3.26
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Analysis for Order Effect

Before the hypotheses were tested, it was first
necessary to analyze the data for the possibility of an
order effect, despite randomization and counterbalancing
in the procedure and design. That is, was the functioning
level of empathy an expression of the particular sequence
of videotapes or the result of the experimental manipula-
tion of the research variables? A 4 X 4 (Film X Position)
analysis of variance was computed. The results are re-
ported in Table 6. The obtained F ratios are not signifi-
cant and differences between groups in expressed level of
empathy to the client videotapes varying in ethnicity could
be attributable to variables other than a simple order

effect.

Ethnicity Factor

T™wo two-way analyses of variance were computed to
determine if there were significant differences across
clients within each ethnic group. If the analyses indi-
cated no significant differences between the means of two
actors simulating Francophone clients and between the means
of two actors simulating Anglophone clients, the video-
tapes could be combined for Ethnic 1 and Ethnic 2, re-
spectively, for the repeated measures factor. For the

three experimental groups as a whole, results showed no
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Two-way Analysis of Variance (Film X Position) for Order
Effects of Presentation
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Source daf Ms Eé
Empathy scores from
sum of judges' ratings
to videotapes
Film (A) 3 40.11 .57
Position (B) 3 126.28 1.80
A XB 9 104.41 1.49

Error 152 69.83

8 g5 (3,152) = 2.67
E'g2(9,152) =
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significant main effect for Anglophone and for Francophone

on empathy scores from judges' ratings; therefore, the
videotapes were combined such that Francophone 1 plus
Francophone 2 equals Ethnic 1, and Anglophone 1 plus
Anglophone 2 equals Ethnic 2. (See Tables 7 and 8..)

For the major analysis, the empathy scores for the counselors-
in-training were the sum of the judges' ratings on the two
Francophone videotapes for Ethnic 1 and for Ethnic 2, the

sum of the judges' ratings on the two Anglophone client

videotapes.

Interrater Reliability

Ebel's formula (1951) was used to compute interrater
reliability. Separate correlations were computed for the
ratings by the judges of counselors-in-training responses
to the Index of Communication and their ratings of the
counselors-in~training responses to the four client
videotapes.

The reliability of the two ratersl on the response to
the 16 excerpts of the Index of Communication for empathy
was .77; for unconditional positive regard, .62; and for

genuineness, .60. The reliability of the two raters on

lOriginally, three judges were trained, but one judge
was eliminated from the study as a result of the low corre-
lations of this judge with the other two judges, and the
poor test-retest reliability demonstrated by this judge
(see Appendix L.).
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Table 7

Two-way Analysis of Variance (Intolerance Group X Franco-
phone) for Ethnic 1 Factor

Source af MS F2
Empathy scores .
sum of judges' ratings
for . Francophene clients
Intolerance group (A) 2 11.15 .16
Francophone (B) 1 82.01 1.23
A XB 2 76.51 1.14

Error 78 66.56




Table g.

Two-way Analysis of Variance (Intolerance Group X Anglo-
phone) for Ethnic 2 Factor

Source af MSs Eé
Empathy scores
sum of Judges' ratings
for Anglophone cllents
Intolerance group (A) 2 185.51 2.29
Anglophone (B) 1 .00 .00
A XB 2 3.89 .04
Error 78 792.39
ap . (2,78) = 3.11
.95,

Flga(1,78) = 3.96
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the counselors'-~-in-training responses to the 40 excerpts
of the four videotapes was .72 for the empathy scale, .58
for the unconditional positive regard scale, and .58 for
the genuineness scale (see Table 9').

Froﬁ the preliminary analyses, it was found that:

1. There were three separate experimental groups on
intolerance.

2. Male and female subjects within each experimental
group could be combined for the analyses to test
the hypotheses.

3. There was no significant differences on base level
empathy between the three experimental groups.

4. An order effect did not exist to account for the
differences between the experimental groups in
expressed level of empathy to the client videotapes.

5. There was no significant differences across clients
representing the same ethnic background so that the
client videotapes could be combined for Ethnic 1
and Ethnic 2.

In addition, interrater reliability coefficients
were sufficient as to consider the scores obtained from

the judges' ratings as trustworthy.

Major Analyses

The concept of dogmatism is broad and multifaceted,
involving a number of traits and attitudes (general
intolerance) on the part of the counselor which may influ-
ence a number of his/her sensitivities and abilities (the
facilitative conditions, in particular, empathy). The
general proposition which is delineated in the specific

hypotheses is ‘that there is arnegative relationship
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Table "9
Interrater Reliability of Ratings for the
Two Judges
Sample Average Ebel
Raters Size Empathy UPR Genuineness
Index of
Communication 672
Judge 1
Judge 2 .77 .62 -60
Four videotapes 1680
Judge 1 .72 .58 .58

Judge 2
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between intolerance and the "basic abilities" (empathy,
unconditional positive regard, and genuineness).

This section will present, after a consideration of
the intercorrelations of the scales, the results of the
statistical analyses (two-way analysis of variance with
repeated measure on one factor and multiple regression
analysis) to test the hypotheses of the research study.
Frequently, the data are analyzed by various other statis-
tical procedures and the obtained results, which are

comparable, are reported.

Intercorrelations of the Scales

One question that concerns the use of the Shapiro
scales is whether three distinct facilitative conditions
are being tapped. An "among variables" analysis (involving
all of the interacting conditions of empathy, unconditional
positive regard, and genuineness) was undertaken to find
out if they share any significant common variance which
may underlie the total therapeutic effort. The inter-
correlations of the scores of the interacting facilitative
conditions are presented in Table 10.

Inspection of the results indicates that the rated
facilitative conditions are intercorrelated both posi-
tively and substantially. In a statistical sense, the
fact +that all the intercorrelations are positive and

large immediately suggests that at least one major



Table 10

Intercorrelations of the Shapiro Scalgs for the Three
Facilitative Conditions

Unconditional
Empathy Positive Regard Genuineness

Empathy 1.00
Unconditional
positive regard .630 1.00
Genuineness .628 .8438 1.00

aN=168

98
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underlying factor may be responsible for the shared vari-
ance. The intercorrelations were factor analyzed by the
principal factors procedure with varimax rotations. As
seen in Table 11, one factor accounts for 80% of the vari-
ance of the rated facilitative conditions and may be at
the basis of the whole therapeutic endeavor. The present
findings suggest the strong likelihood that only one
factor is at play in the three Shapiro scales. Since the
hypotheses were originally framed in terms of three
separate scales, empathy, unconditional positive regard,

and genuineness will be treated separately in this paper.

Findings Related to Hypothesis 1

It was hypothesized that level of intolerance is a
significant determinant of base level of empathy such that
high-intolerant counselors would measure lower on this
dispositional trait than low-intolerant counselors and
that, in addition, such high-intolerant counselors, as a
whole, tend to express lower levels of the facilitative
conditions (empathy being the critical condition) than do
low-intolerant counselors in the counseling interaction
with the client.

Correlations. Pearson product moment correlations

were computed between base level of empathy as measured by
the Index of Communication and the Dogmatism Score (general

intolerance on the Rokeach scale for each of the experimental
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Table 11

Principal Factor Analysis with Varimax Rotation of the
Three Shapiro Scales of Empathy, Unconditional Positive
Regard and Genuineness on 168 Cases

Variables Factors Variance
1

Empathy .683 466

Unconditional positive regard .921 .848

Genuineness .919 .844

Contribution of factor 2.41

Percent of total variance 80.30
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groups (n=14 per group). The obtained correlations
suggest that there is no relationship between base level
of empathy and intolerance. Base level of empathy scores
correlated -.08 with the intolerance scores for the high-
intolerant group; =-.44 for the middle-intolerant group;
and -.34 for the low-intolerant group. The obtained
correlations did not reach significance at the .05 level.
Pearson product moment correlations were computed
between the Dogmatism scores of the counselors-in-training
of the three experimental groups (n=42) and the expressed
levels of empathy, unconditional positive regard, and
genuineness scores obtained from the judges' ratings for
each of the ethnic groups in the counseling analogue
situation. Separate correlations were computed for each
of the experimental groups between the Dogmatism scores
and the facilitative conditions for each of the ethnic
groups. (See Table 12.,) The obtained correlations do not
reach significance at the .05 level. For the high-intolerant
the correlations varied from .159 to -.271 as compared to
.317 to .029 for the low intolerant counselors-in-training.

Analysis of Variance. In the preliminary analysis, the

obtained F ratio of 1.78 failed to reach significance at the
.05 level (§1,34) = 3,23). High-intolerant counselors-in-
training do not demonstrate lower base levels of empathy as
measured by judges' ratings than do low-intolerant

counselors-in-training.



Pearson Product Moment Correlations

Table 12

102

Between Dogmatism Scores of High-, Middle-, and Low-Intolerant
Counselors-in-Training and the SCores for Empathy, Regard, and
Genuineness for Francophone and Anglophone Ethnic Groups

Experimental Group

Facilitative High Middle Low
Condition Intolerant Intolerant Intolerant Total
N=14 N=14 N=14 N=42
Empathy
Francophone -.161 ~-.324 .029 -.035
Anglophone 271 -.352 .295 -.129
Regard
Francophone .041 -.354 .048 -.048
Anglophone -.036 ~.456* .237 -.026
Genuineness
Francophone .159 -.395 .037 -.128
Anglophone -.064 ~.478% .317 -.054

*P £.05
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Results of the analysis do not support the general
hypothesis that there is a significant difference between
high- and low-intolerant counselors-in-training on base
level of empathy and on the facilitative conditions in the
counseling analogue. That is, these results do not permit

rejection of the hypothesis as stated in the null form.

Findings Related to Hypothesis 2

It was hypothesized that ethnic differences across
clients would elicit different expressed levels of
empathy, unconditional positive regard, and genuineness
from the counselors-in-training.

Differences Between Means. t tests were computed

between Ethnic 1 (Francophone) and Ethnic 2 (Anglophone)
for the three experimental groups of counselors-in-training
on the three facilitative conditions. Inspection of the
results (see Table 13) shows that significant differences
in the levels of counselor offered facilitative conditions
do not occur across ethnic differences in clients.

Bivariate Regression Analysis. The same findings

are expressed in terms of a regression analysis in Table
14, which illustrates the strength of the relationship
in addition to its significance.

The relationship between empathy, unconditional

positive regard, and genuineness scores and ethnicity is
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t Tests on Facilitative Conditions Offered to Clients Based

on Ethnicity?@

Facilitative

Condition M SDh EP
Empathy
Ethnic 1 95.95 8.89 64
Ethnic 2 96.79 8.10
Unconditional positive
regard
Ethnic 1 93.86 6.49 1.20
Ethnic 2 95.11 6.95
Genuineness
Ethnic 1 92.14 7.47 1.79
Ethnic 2 94.26 7.84
Ethnic 1 = Francophone
Ethnic 2 = Anglophone
b = 1.98

df=82% 95
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Table 134

Bivariate Regression Analysis for Predicting Facilitative
Conditions for Client Ethnicity

Dependent Variable Multiple R 32 Ea
Empathy . 049 .002 .414
Unconditional positive

regard .077 .005 1.00
Genuineness .121 -014 2.50

£.95(1,166) = 3.90
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not significant and less than 1 percent of the variation
in the facilitative conditions scores is explained by the
ethnic factor.

Analysis of Variance. A one-way analysis of variance

(facilitative condition by ethnic) procedure was utilized
and similar results were observed. Counselors-in-training
do not express varying levels of empathy, unconditional
positive regard, and genuineness based on the client's
ethnic background. (See Tables 15, 16, and 17.)

Results of the various data analyses do not support
the hypothesig that ethnicity is a significant determinant
of the counselor's expressed level of the facilitative
conditions and does not account for a significant proportion
of the variation in conditions across clients. In terms
of the null hypothesis, rejection was not warranted by

these results.

Findings Related to Hypothesis 3

It was hypothesized that high-intolerant Anglophone
counselors-in-training tend to express lower levels of the
facilitative conditions of empathy, unconditional positive
regard, and genuineness to clients who are ethnically dis-
similar, in this instance, Francophones.

Differences Between Means. The findings in the form

of the t statistic reveals that the three experimental

groups of Anglophone counselors=-in~training do not express



Table 15.
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Summary of One-way Analysis of Variance on Empathy Scores
by Ethnic Groupa

Source af MS gb
Sum of judges' ratings
on the 10 excerpts
(client videotape)
Between 1 30.00 h1h
Within 166 72.38
Total 167

dEthnic Group 1 = Francophone
= Anglophone

Ethnic Group 2

b -
F o5(1,166) = 3.90
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Table 16

Summary of One-way Analysis of Variance on Unconditional
Positive Regard Scores by Ethnic Group?2

Source af MS EP
Sum of judges' ratings
on the 10 excerpts
(client videotape)
Between 1 66.00 1.45
Within 166 45.25
Total 167

@Ethnic Group 1 = Francophone
Ethnic Group 2 = Anglophone

b =
F 55(1,166) = 3.90
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Table .17

Summary of One-way Analysis of Variance on Genuineness
Scores by Ethnic Groupa

Source daf MS g?
Sum of judges' ratings
on 10 excerpts
(client videotape)
Between 1 189.00 3.21
Within 166 58.70
Total 167

2Ethnic Group 1 = Francophone
Ethnic Group 2 = Anglophone

b -
F o5(1,166) = 3.90
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differential levels of the facilitative conditions to the
clients who differed in ethnic background (See Table 18, 19,
and 20.). Inspection of Table 20 indicates that the high-
intolerant counselors-in-training as a whole, in this study,
offered a higher mean level of genuineness (192.42) to the
Francophone clients than to the Anglophone client in compar-
ison to the middle- and low-intolerant counselors counselors-
in-training (186.00 and 189.64 respectively).

Analysis of Variance. A two-way analysis of variance

with repeated measure on one factor (Facilitative condition
by Intolerance by Ethnicity) was used to test the hypothesis
of an interaction between counselor intolerance and client
ethnicity to affect the expressed level of the facilitative
condition to clients of a different ethnic background than
the counselor. Inspection of the results reported in

Tables 24 and 22 for the facilitative conditions of empathy
and unconditional positive regard shows no significant

main effects or interaction effects. The trends are in

the opposite direction as predicted in the hypothesis in
that counselors-in-training, high in intolerance, tend to
offer higher levels of the facilitative conditions to the
Francophone clients than to the Anglophone clients. For

the counselor condition of genuineness, the ANOVA procedures
yield F ratio values for theéthnic main effect and for

the interaction effect which were significant
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t Test Between the Ethnic Groups on Empathy Scores for the
Three Experimental Groups on Intolerance

Ethnic 1 Ethnic 2
(Francophone) (Anglophone)
Groups Compared M SD ta M SD ta
High intolerant 194.21 11.20 38 187.35 13.14 40
Middle intolerant 192.14 15.73 190.28 22.87
Middle intolerant 192.14 15.73 42 190.28 22.87 08
Low intolerant 194.42 11.67 190.92 14.53 )
Low intolerant 194.42 15.73 05 190.28 22.87 es
High intolerant 194.21 11.20 187.35 13.14

a = =
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Table 19

t Test Between the Ethnic Groups on Unconditional Positive
Regard Scores for the Three Experimental Groups on

Intolerance
Ethnic 1 Ethnic 2

(Francophone) (Anglophone)
Groups Compared M SD 2 'Y SD ta
High intolerant 190.42 12.75 og 186.92 6.12 .
Middle intolerant 190.57 14.70 °° 189.92 14.81 °°
Middle intolerant 190.57 14.70 30 189.92 14.81 30
Low intolerant 192.14 10.97 187.85 11.01
Low intolerant 192.14 10.97 36 187.85 11.01 26

High intolerant 190.92 12.75 186.92 6.12

Jdf=26t 55=1.70
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Table 20

Ethnic Groups on Genuineness Scores for

the Three Experimental Groups on Intolerance
Ethnic 1 Ethnic 2
(Francophone) (Anglophone)
Groups Compared M SD t4 M SD £8
High intolerant 192.42 11.55 183.85 8.86
Middle intolerant 186.00 11.26 -*43 189.35 15.58 110
Middle intolerant 186.00 11.26 g1 189.35 15.58 1.4¢
Low intolerant 189.64 11.51 181.64 10.91
Low intolerant 189.64 11.51 51 181.64 10.91 56;
High intolerant 192.42 11.55 183.85 8.86

%df=26t ¢5=1.70
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Two-way Analysis of Variance with Repeated Measure on One

Factor of Empathy Scores for the Three Experimental

Groups on Intolerance

114

s
—

MS

Source of Variation af F°

Between Subjects 41
Counselorsin-training (A) 2 27.58 .07
Subjects within groups 39 394.17

Within subjects 42
Ethnicity (B) 1 348.10 3.04
A X B 2 45.46 .39
B X subjects within groups 39 114.49

ﬁ

a
F =
_195(1,39) 4,08

|

il
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Two-way Analysis of Variance with Repeated Measure on One
Factor of Unconditional Positive Regard Scores for the
Three Experimental Groups on Intolerance

Source of Variation df MS Eé

Between subjects 41
Counselors-in-training (Aa) 2 13.08 .01
Subjects within groups 39 224.00

Within subjects 42
Ethnicity (B) 1 84.00 1.60
AXW 2 76.32 1.45
B X vsubjects within ' groups 39 52.46

a =
F o5(1,39)=4.08
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at the .05 levels, respectively (see Table 23). The
Francophone ethnic group clients received higher levels

of genuineness from counselors-in-training than did the
Anglophone ethnic group clients. However, since the
interaction effect is also significant, it becomes neces-
sary to modify this conclusion somewhat. Specifically,

as graphically represented in Figure 5, there is a tendency
for high- and low-intolerant counselors-in-training to offer
higher levels of this facilitative condition to Francophone
clients, while the middle-intolerant counselors-in-training
tend to offer approximatley similar levels of genuineness
to both ethnic groups. Analysis of simple effects indicates
that there is a significant difference between Ethnic 1

and Ethnic 2 among those with high-intolerant scores;

and there are no significant differences between Ethnic 1
and Ethnic 2 among those with middle-intolerant scores

and among those with low-intolerant scores (see Table 24).
In addition, high-intolerant counselors-in-training offer
significantly higher levels to theprancophone clients than
to the Anglophone clients as compared to the middle-

and low-intolerant counselors-in-training (post hoc cell
comparisons operationalized in terms of Scheffé; Winer,

1962).



Table 23

Two~-way Analysis of Variance with Repeated Measure on One
Factor on Genuineness Scores for the Three

Experimental Groups on Intolerance

107

Source of Variation as MS Fa
7
Between Subjects 41
Counselors-in=-Training (A) 2 50.39 .25
Subjects within groups 39 240.21
Within Subjects 42
Ethnicity (B) 1 377.19 6.68%
A X B 2 302.86 5.36*
B X subjects within groups 39 56.40

e e e

a

F 95(1, 39) = 4.08

F (2, 39) 3.23

=.95
*p< .05
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ETHNIC1
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Figure 5

Interaction Between Ethnicitya and Intolerance Group

%Ethnic 1 = Francophone
Ethnic 2 = Anglophone
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Table 24

Analysis of Variance Summary Table for Simple Effects on
Genuineness Scores on Ethnicity (B)
by Intolerance Group (A)

Spurce;of Variation af MSs ga
Between Subjects
Between A at b1 1 441.75 47.07%%*
Between A at b2 1 291.00 30,99%**
Within Cell 78 9.39
Within Subjects
Between B at a, 2 157.14 4,55%
Between B at a, 2 10.55 .18
Between B at a5 2 223.99 3.96
B X subjects within groups 39 56.50

a
£ 45(1,39) = 4.08

*pg - 05
***p £ .001
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Multiple Regression Analysis. The hypothesis was

tested by a multiple regression method which yielded F
ratios through the significance of the predictor (intoler-
ance score) as a source of variance in the regression.
Table 25 reports the results. The intolerance score does
not account for any significant proportion of the variance
in the scores for the facilitative conditions, which is
similar to the results obtained for ethnicity in the
regression analysis reported earlier in the study.

The question remains as to why counselors-in-training
who, on the basis of measured intolerance, might be predicted
to express lower levels of the facilitative conditions when
interacting with a client who is ethnically different from
him yet demonstrates high levels of these therapeutic
conditions to these clients. There may be, therefore,
other confounding variables that are influencing the
strength and direction of the relationship. Experience,
for example, is known to be significantly related to the
level of empathy expressed by counselors. Several variables
known to be related to empathy and/or intolerance were
first considered in a multiple regression analysis (see
Table 26), then through a stepwise linear multiple regres-
sion procedure. Inspection of the results using the vari-
ables of intolerance, experience, sex, age, and ethnicity
as predictors of empathy shows that only 28% of the

variance in empathy is attributable to the joint action



Table 25

121

Multiple Regression Analysis Predicting the Facilitative

Conditions from Intolerance Levels

Dependent Variable | Multiple R B? Eé
Empathy . 069 .004 .80
Unconditional positive regard .041 .001 .29
Genuineness .060 .003 .60

a =
E 95(1,166)=3.90
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Table 26

Multiple Regression Analysis Predicting the Facilitative
Conditions Using the Variables of Sex, Age Experience,
Intolerance and Ethnicity

Dependent Variable Multiple R E? Eé
Empathy .537 .289 2.93
Unconditional positive regard .385 .148 1.25
Genuineness .452 .205 1.85
a

E o5 (1,162)=3.90
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of the five variables. Of these only experience and sex
account for an appreciable proportion of the variance in
empathy scores with the effects of age, intolerance, and
ethnicity negligible. (See Table 27.)

For the criterion of unconditional positive regard,
these same five variables account for only 14% of the
variance and the stepwise regression procedure indicates
that age and experience are significant predictors of this
facilitative dimension. (See Tables 3¢ and 28.)

Similar results are obtained in the regression analysis
for the criterion of genuineness. The five variables of
sex, age, experience, intolerance, and ethnicity account
for only 20% of the variance in genuineness scores, and
that of these five variables only age and experience are
related to the genuineness scores variation. (See Tables
26 and 29,)

Analysis of the data by the various statistical pro-
cedures does not support the predictive hypothesis of
differentially offered levels of the facilitative condi-
tions to clients who are ethnically dissimilar from the
high-intolerant counselor. The null hypothesis of no
significant interaction between high intolerance and
ethnicity on the offered five conditions cannot be rejec-
ted. Age and experience of the counselor appear to be
more significant predictors of the facilitative conditions

that will be expressed to the client in the counseling
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Table 27

Summary of Stepwise Linear Multiple Regression Analysis
to Obtain the Optimal Predictor Variables for the
Prediction.of Empathy Scores

Variables Variables Variance

Held Constant Included Accognted Fa
(x<)

Sex

Age .

Intolerance Experlence -253 13. 57***

Ethnic

Age .

Intolerance Experience 283 14.,43%**

Ethnic Sex . 1.61

Age Experience 14.04%**

Ethnic Sex .288 1.66
Intolerance .10
Experience 12,10%%*

Ethnic Sex 1.70
Intolerance -289 14
Age .16
Experience
Sex
Intolerance Tolerance Level
Age Insufficient
Ethnic

a

F g5(1,162) = 3.90

*x*p £,001
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Summary of Stepwise Linear Multiple Regression Analysis to
Obtain the Optimal Predictor Variables for the Prediction

of Unconditional Positive Regard Scores

Variables Variables Variance: a
Held Constant Included Accognted F
(x4)

Sex

Experience

Intolerance Age .107 4.81*

Ethnic

Intolerance Sex 2.21

Sex . . .

Ethnic Experience 137 1.34
Age 2.40

Sex

: Experience 148 1.18
th L]

Ethnic Intolerance .41

Age 2.23
: Experience 1.21

Ethnic Intolerance .148 .42
Sex .07
Age
Experience
Intolerance Tolerance Level
Sex Insufficient
Ethnic

a

F o5 (1.162)

*p .05
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Table 29

Summary of Stepwise Linear Multiple Regression Analysis
to Obtain the Optimal Predictor Variables for the
Prediction of Genuineness Scores

e

Variables Variables Variance 5
Held Constant Included Accognted F
(x<)
Sex
Experience 7.90%
Intolerance Age -164 9
Ethnic
Sex Age 3.88
Intolerance Eiperience .203 1 8¢
Ethnic
Age 3.64
Intolerance Experience 204 1.86
Ethnlc Sex . . 05
Age 3.39
Experience 1.85
Ethnic San .205 02
Intolerance .04
Age
Experience
Sex Tolerance Level
Intolerance Insufficient
Ethnic

a
F .95 (1,162) = 3.90

*p .05
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relationship with the counselor. High-intolerant counselors-
in-training do express higher levels of the facilitative
condition of genuineness to the Francophone client as com-
pared to the middle- and low-intolerant counselors-in-

training.

Findings Related to Hypothesis 4

It was hypothesized that counselors-in-training
subjectively rate their own levels of the facilitative
conditions of empathy and regard towards clients who are
ethnically similar to them as higher than with clients
who are ethnically dissimilar to them.

Differences Between the Means. The results of the

comparisons of the means between the three experimental
groups on the relationship variables of empathy and

regard are reported in Tables 30 and 31. Significant
differences occur between the low- and high-intolerant
counselors-in-training on mean scores of empathy to the
Francophone ethnic group, with the low-intolerant counselors
rating their relationship higher in terms of this variable
than the high-intolerant. The low-intolerant, in comparison
to the middle group on intolerance, offers significantly
more empathy to the Anglophone ethnic group. On the

regard variable, again high and low differ significantly
with the low holding the Francophone ethnic group in

higher regard. On the Relationship Inventory, the high-
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t Tests Between the Three Experimental Groups on the Scores
for the Relationship Variable of Empathy for the Two
Ethnic Groups

Ethnic 1 Ethnic 2
(Francophone) (Anglophone)

Groups Compared M- SD Eé M SD Eé
High intolerant 23.92 13.12 27.50 19.59
Middle intolerant 28.92 14.81 2% 19.28 23.96 - °°°
Middle intolerant 28.92 14.81 2.00 19.28 23.96 5 26%
Low intolerant 42.42 19.25 39.85 22.23
Low intolerant 42,42 19.25 2~&6f*39.85 22.23 1.50
High intolerant 23.92 13.12 27.50 19.59

YR =T 24
dt=261199=2.47

*p& .05
**E ¢ .01
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Table 31

t Tests Between the Three Experimental Groups on the Scores
for the Relationship Variable of Regard for the Two
Ethnic Groups

Ethnic 1 Ethnic 2
(Francophone) (Anglophone)

Groups Compared M SD EE[ M. SD t
High intolerant 39.35 14.91 45.57 19.51
Middle intolerant 46.21 18.06 19 39.42 23.08 ‘73
Middle intolerant 46.21 18.06 1.41 39.42 23.08 1.93%
Low intolerant 55.42 14.96 55.57 19.16
Low intolerant 55.42 14.96 2o86**55'57 19.16 1.31

High intolerant 39.35 14.91 45.57 19.51

a ='m =
§£7262‘95 1.70

.df=26 t

£.99=2:47

*p <.05

**p < .01
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dogmatic does rate the relationship poorer in empathy and
regard with the ethnically dissimilar client though not
necessarily obtaining the lowest self-ratings on the whole
for these variables. The middle- and low-intolerant rate
the relationship as high or higher on these conditions

for the Francophone ethnic group in comparison to the
Anglophone ethnic group.

Analysis of Variance. The results of the two-way

analysis of variance with repeated measure on one factor
are presented in Tables 32 and 33. On the empathy scale
of the modified Barrett-Lennard Relationship Inventory,
counselors-in~-training of the three experimental groups
do subjectively rate this relationship wariable différen—
tially for the clients of different ethnic background,
and the interaction effect approaches significance. As a
group, high-intolerant counselors-in-training tend to rate
the relationship poorer with the ethnically dissimilar client
in comparison to their rating of the Anglophone clients.
The low and the middle-intolerant tend to rate the relation-
ship higher on this variable for the ethnically dissimilar
client (Scheffé& post hoc comparisons of the means; Winer,
1962).

For the relationship variable of regard, there is a
significant difference between the three experimental
groups of counselors-in-training on intolerance, but no main
effect for ethnicity or an interaction effect between in-

tolerance and ethnicity. Post hoc comparisons of the means
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Two-way Analysis of Variance with Repeated Measure on One
Factor on Empathy Scores of the Barrett-Lennard
Relationship Inventory

Source of Variation as MS F
Between Subjects 41
Counselors-in=-training 2 2477 .24 3.55*
Subjects within groups 39 696.39
Within Subjects 42
Ethnicity 1 174.29 .56
A X B 2 306.08 3.09
39

B X subjects within groups

e
————

a
F ¢5(2,39) = 3.23

*p £.05
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Two-way Analysis of Variance with Repeated Measure on One
Factor on Regard Scores of the Barrett-Lennard Relationship

Inventory

Source of Variation af MS Eé
Between Subjects 41
Counselors-in-training (2) 2 1543.74 3.79%*
Subjects within groups 39 407.07
Within Subjects 42
Ethnicity (B) 1 .42 .01
A X B 2 296.17 .89
B X subjects within groups 39 330.17
—— —
e
a
F 2 = 3,
f:95( +39) 3.23

*p £.05
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(Scheff&; Winer, 1962) shows that the high-intolerant
counselors-in~training hold the Anglophone ethnic group
in higher regard than the Francophone, and that the
middle-intolerant holds the Francophone in higher regard
than the Anglophone, while the low~-intolerant does not
differ significantly in regard offered to either Franco-
phone or Anglophone.

The results are in the direction of the stated
hypothesis for the high-intolerant counselors-in-training.
Middle- and low-intolerant counselors-in-training tend to
rate the relationship with the ethnically dissimilar high
or higher in these conditions. Thus, in this case, the null
hypothesis was rejected.

In summary, the major analysis of the counselors-in-
training in the three experimental groups of intolerance
scores on the facilitative conditions of empathy, uncondi-
tional positive regard, and genuineness in the counseling
analogue with clients of similar and dissimilar ethnic
background does not support the major contention of a
negative relationship between intolerance and empathy. 1In
this research study, high and low-intolerant counselors-in-
training were rated as being more facilitative with the
Francophone ethnic group in comparison with the Anglophone
ethnic group. One exception is is the counselor's-in-
training subjective rating on a modified relationship

inventory. In this instance, the high-intolerant
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counselors-in-training , as a group, rated themselves as
being more empathic and holding the Anglophone ethnic group
in higher regard (though the low-intolerant, it must be
noted tended to obtain the highest self-ratings, as a group,

on these relationship variables).



CHAPTER IV
DISCUSSION

The major purpose of this study was to investigate
the relationship between a counselor's-in-training level
of intolerance (dogmatism) and his or her expressed level
of the facilitative conditions (empathy, unconditional
positive regard, and genuineness) to the various clients
seen in a counseling situation. Specifically, the answers
to the following questions were sought. Do high-dogmatic
counselors-in-training exhibit overall lower base levels
of empathy and is their intolerance a significant factor
in determining the level of expressed facilitative condi-
tions to clients? Are the counselors'~in-training offered
levels of empathy, unconditional positive regard, and
genuineness related to counselor-client ethnic similarity?
Do those counselors-in-training higher in intolerance offer
lower levels of the facilitative conditions to clients who
are of a different ethnic background than do less intolerant
counselors-in-training? And do counselors-in-training rate
the quality of the relationship on the conditions of empathy
and regard poorer for clients who are ethnically dissimilar

as compared to clients who are of a similar ethnic background?
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The major findings of the researhc were as follows:

Levels of intolerance ere, in most instances, not
significantly related to the counselor's-in-training
ability to communicate empathy, unconditional positive
regard, and genuineness.

)
Ethnicity of the client was not a significant predictor
of the expressed levels of the facilitative conditions
of the counselors-in-training.

There was a significant interaction between intolerance
and ethnicity on the facilitative condition of genuineness.

Counselors-in-~training subjectively rated the relation-
ship variables of empathy and regard differently towards
the ethnic groups on the basis of intolerance.

Specifically:

Correlations between base level empathy and intolerance
scores were low and not significant as well as the
correlations between the scores on the facilitative
conditions for each of the ethnic groups and the
intolerance scores for the counselors-in-training in
the low and high groups.

Less than 1 percent of the variation in the scores for
the facilitative conditions in the three experimental
groups of hihg-, middle-, and low-intolerant counselors-
in-training is explained by linear regression on the
ethnic variable.

Main effects and interaction effects were not significant
for empathy and unconditional positive regard in the Anova
repeated measure procedure. Ethnicity and the interaction
between ethnicity and intolerance were significant for -
génuinenesg for the three experimental groups with the
high-intolerant counselors-in-training expressing higher
levels for the Francophone ethnic group.

Mean scores between the low- and high-intolerant counselors-
in-training were significantly different on the variables

of empathy and regard for the Francophone and Anglophone
clients. Overall the low-intolerant offered higher levels
of these conditions than the high-intolerant, but the -high
intolerant counselors-in-training rated themselves

as more empathic and holding their own wthnic group,
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the Anglophones, in higher regard than the Franco-
phone ethnic group. This is in the direction of
the stated hypothesis.

Facilitative Conditions and Level of Intolerance
(Dogmatism)

Despite the relatively small number of counselors-in-
training per experimental group, a fairly consistent body
of results emerges relating high levels of facilitative
conditions to clients regardless of measured intolerance.
When base levels of empathy and counselor facilitative
conditions offered to clients are compared with the
Dogmatism scores of the counselors-in-training, it was
found that the base levels of empathy did not correlate
substantially with levels of intolerance.

The dyadic encounter is one situation in which intoler-
ance may manifest itself. One person is required to disclose
self and the other person receives and acts on external
information. Dogmatism appears to be relevant to informa-
tion processing. Rim (1970) proposed that the dogmatic
person is synonymous with the closed person. Dogmatic
persons' belief-disbelief systems are closed, and they
experience difficulty in receiving and acting on relevant
information external to themselves (Rokeach, 1960). Closed
persons seem to agree and disagree with, accept and reject,
individuals who hold similar belief-disbelief systems.

In the context of empathy theory (Barrett-Lennard, 1962),

closed persons view man as inadequate, helpless, and unable
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to cope with life situations, and may behave in a critical
and non-accepting manner towards others. Assuming that
the concept of the closed person plays a definite role in
limiting disclosure (Kemp, 1961; Tosi, 1970) and empathic
relationships, one would expect dogmatic counselors to
behave more critically and less empathically than non-
dogmatic counselors during a dyadic relationship. It also
seems reasonable to assume that counselors who differ in
dogmatism level have distinct base levels of empathy.
Heck and Davis (1973) found that counselors who vary in
conceptual levels demonstrate diverse base levels of
empathy. They concluded that the empathy base level varies
because the expression of empathy across different clients
does not maintain a constant level. It also stands to
reason that the expression of dogmatism across individual
counselor-client relationships is an unstable variable.
Findings with regard to counselor dogmatism and empathy
indicate that high-dogmatic counselors tended to be rated
as empathic as low-dogmatic counselors who consistently
received high empathy ratings. High-dogmatic counselors
did not differ significantly on the dimension of uncondi-
tional positive regard as judged by the raters, and this
may indicate that they strove to be viewed as less evalu-
ative of the client during the counseling relationship.
Genuineness was the only condition on which high-dogmatic

counselors-in-training differed significantly from low-
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dogmatic counselors-in-training by expressing higher levels
of genuineness to the Francophone client, suggesting that
the high-dogmatic counselors-in-training experienced the
client in an open manner during the counseling analogue.
It is conceivable that the deeper the counselor's-in-
training level of empathic understanding, the greater will
be his acceptance and genuineness, the freer expression of
himself in the "relationship," and the less likely the
influence of dogmatism in his performance. However, an
alternative explanation is in the relationship between
dogmatism and conformity. Dogmatism is also related to a
tendency among counseling students to simulate desirable
change on attitude measures in conformity to situational
expectations (Kemp : 1962). A concomitant of dogmatism is
conformity. Among others, Harvey (1963) and Wilson (1964)
have demonstrated that high dogmatics conform significantly
more than do low dogmatics. Webster (1967) found that
high-dogmatic counselor trainees made significant gains
toward more effective counseling responses during a
practicum experience but that these changes had not been
integrated perceptually, thus the change was of conforming
not integrated nature. Therefore, in this study, the
expected behavior was to be facilitative to the client
and, in accordance with the expectations of the setting,
the high-dogmatic counselor is extremely facilitative.

Sensitive to his own achievement needs, and the role of
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"authority" (the researcher and counselor educators)
plays in this, the high-dogmatic counselors-in-training
may conform and give appropriate and acceptable answers
during the research project. The low-dogmatic is able

to divorce himself from authority, doing what is socially
correct, viewing others on their own merits, and is more
permissive in his relationship with others. Thus there
is no apparent discrepancy in his performance and his
dogmatism (tolerance) .

Facilitative Conditions and the Attributes of
the Client

Much attention has been given to the role of similar-
ity between individuals as a factor in understanding the
other person (Halpern, 1955; Fiedler, 1951; Lesser, 1961).
Also, a number of studies have demonstrated the importance
of attitude similarity~dissimilarity in determining the
interpersonal attraction. A significant relationship has
been shown between perceived attitude similarity and a
person's attraction to a stimulus person (Byrne, 1961,
1962; Byrne & Clore, 1966; Byrne & Nelson, 1964). Rokeach
et al. (1960) concluded from research findings that
belief differences and not ethnic or race predict
attraction when both race and belief are varied. A
crucial question which has been asked is whether the

counselor offered levels of the facilitative conditions
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conditions are related to patient-therapist similarity.
Being ethnically dissimilar (white therapist-black client;
white therapist-hispanic client) has been found related
to noncontinuance in therapy (Waxenburg, 1972). Lesser
(19431) stated that "without a correct perception of similar-
ity, counseling progress and empathic understanding may be
hindered" (p. 335). When a counselor correctly perceives
the degree of similarity between himself and the client,
he apparently perceives more correctly what the client is
saying and feeling. It was hypothesized that counselors
would be more attracted to and more understanding of a
client similar in ethnic background and in attitudes.
Rogers (1957), on the contrary, emphasized that each
therapist tends to offer to all his patients approximately
the same level of facilitative conditions, which are
regarded as primarily attitudinal in nature, and that this
level is independent of who the patient is and what he con-
tributes to the dyadic interchange. That is, the facilita-
tive conditions are offered by the therapist nonselectively
to the clients he sees. Thus the variables are conceived
to be invariant. Evidence questions the stability of
these counselor variables (Truax, 1966; Kiesler, Mathieu
& Klien, 1967; Moos & MacIntosh, 1970; Vesperani, 1969).
Kiesler et al. (1967) point out that the definitions of
the various stages of each rating scale for the facilita-

tive conditions incorporate cues from the patient's
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verbalization or from the interactive aspects of the
relationship. The richer the material the client provides,
the greater is the counselor's score for exercising his
talents, but if the client's communications are sparse

or relatively devoid of relevance, or heavy with confusing
messages, the lower his score will be. Methodologically,
despite judges' ratings of no differences between the
client videotapes on the presenting problem, counselors-
in-training may have perceived certain clients as providing
a slightly . richer structure for them as counselors-in-
training to function within. Therefore, the effects of
intolerance on the facilitative conditions may have been
moderated.

An important finding is that, within a group of coun-
selors, a counselor-in-training maintains approximatley
the same relative position on empathic behavior (actual
fregaency and accuracy of empathic responses) regardless
of the client with him he is communicating.

While many researchers contend that the client con-
tributes heavily to the establishment of a climate in which
the counselor can function effectively, the counselor has
a responsibility to this relationship - to communicate to
the client that he is employing the "basic abilities"
(empathy, unconditional positive regard, and genuineness)

in their relationship. Counselor traits and behaviors, as
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in this research, have been studied in an attempt to
delineate facilitative counselors from poor therapists.

Researchers investigating therapies of individual
patients and families concluded that the therapist's active
and affective behavior as opposed to rejecting attitude
(Bierman, 1968) and interest in the problems of the client
(McNair, Lorr & Callahan, 1966) are more likely to hold
them in treatment.

However, therapy is viewed by this author and others
as a two-way interaction and should be analyzed in terms
of what both participants bring to the encounter. The
nature of the client-therapist interaction is considered
next. It was hypothesized that certain characteristics
of the client would interact with certain traits of the
counselor to effect the expressed levels of the facilita-
tive conditions.

Facilitative Conditions and Counselor-Client
Interaction

The power of belief incongruence to promote disaffec-
tion between ethnic groups has often been illustrated.
Anisfeld and Lambert (1964), Byrne (196l1l), Byrne and Wong
(1962) , Lambert, Gardner, Barik and Tunstall (1963),
Rokeach (1960) , Rokeach and Rothman (1965), Rubenowitz
(1963), Stein, Hardyck and Smith (1965), and Weinreich

(1953) have shown that the most significant variable which
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affects an individual's bias for or against members of
other races or ethnic groups is his perception of the
other's beliefs as being either similar or contrary to

his own beliefs. Specifically, an individual who perceives
another person as having beliefs similar to his will prefer
that person over some other person whose beliefs he sees

as being contrary to his, without apparent regard for

race or ethnic affiliation. That this is true for groups
as well has been demonstrated by Rokeach (1960).

Rokeach's main proposition that the disaffection
between ethnic groups is a matter of the.perceived incon-
gruence of belief systems is a possible explanation of
the disaccord which can exist between French-speaking
Canadians and English-speaking Canadians. One of the
main asgumpticig of this study is that differences in re-
sponses by English-speaking counselors-in-training (Anglo-
phones) to French-speaking clients (Francophones) may be
in terms of assumed belief incongruence. Rokeach (1960,
p. 15) found subjects high on a measure of dogmatism or
intolerance "cognitively tuned" to discriminate in terms
of belief and not in terms of ethnicity. Anderson and
Coté (1966) found in their sample that French-speaking
canadians evaluated English-speaking Canadians in terms
of belief congruence and not ethnicity, especially the

highly dogmatic.
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It was hypothesized that counselors, in particular,
the highly dogmatic, would be attracted to and more
understanding of clients of the same ethnic background
(assumed belief congruence and attitude similarity) and,
therefore, would be more empathic, higher in acceptance,
and more open. The counselors-in-training, in particular
high and low dogmatic, according to judges' ratings of
the therapeutic responses, displayed higher levels for
the ethnically dissimilar client on empathy and uncon-
ditional positive regard, and significantly higher levels
of genuineness by the high-dogmatic counselors-in~-training
to the Francophone ethnic group. Ethnic affiliation as
well as belief congruence did not seem to be major
determinants of the facilitative conditions for the
counselors~in-training in the three experimental groups ofi
intolerance. Unfortunately, estimates of the extent tp
which responses were determined by ethnic affiliation or
belief congruence, or both, were not obtained. It is
possible that in the client videotapes ethnic group was not
as salient a cue as well as belief for response discrimination
by the intolerant counselors. Stereotypic behavior and
French accent were not emphasized, and the fact that
all clients were university students may have minimized

certain value and belief differences.
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It would seem that ethnicity with its connotations
for belief dissimilarity-similarity would be a determin-
ant in shaping a counselor's response to a client. It
was assumed that ethnicity is an unavoidable element
that stands out in the moment-to-moment interplay, a
potential obstacle or potential catalyst, between client
and counselor for all that it signals in terms of exis-
ting differences between the two. Other client character-
istics such as education and vocation beyond a certain
minimal level are not as explicitly evident in the client's
appearance or vocabulary nor do they carry the same degree
of emotional impact. Variations that did occur among the
counselor-in-training groups did not appear to be anchored
in the specific demographic characteristics of ethnic
background and maternal language. The finding may suggest
something about the nature of the empathic process in that
in the moment of understanding empathically, a person sets
aside all outside or additional information that he has
about the other person.

In addition, different levels of genuineness of
high-dogmatic counselors-in-training were offered to
Francophone clients as compared to the Anglophone clients.
One explanation may lie in the construction of the scales,
especially in the genuineness scale. It is possible for a
therapist to obtain relatively high scores in this condi-

tion while expressing feelings about the client that are
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negatively toned, provided that his communications are
congruent with his inner experience. The following
interchange is a case in point:

Francophone client:

The whole thing is pretty frustrating. I don't know

if I should be in university or not. I guess I

should be, but there's always "Should I be here

or not? How should I feel towards the teachers?

No one ever told me. Even with the kids in

class, I don't feel a part of it.

High-dogmatic counselor:

Yes, maybe you'd be better off outside of university.

Have you ever considered it? Did you really consider

your decision to go to university? You'd probably

be happier elsewhere.

Counselors' communications to Francophone and Anglo-
phone clients might well be scored similarly for genuineness
while conveying messages that are different in affective
quality, ranging all the way from friendliness to condem-
nation. In contrast, scales for empathy and regard both
imply positively toned, noncondemnatory responses.

More positively, the differences in rated facilitative
conditions (higher levels to Francophone clients as compared
to Anglophone clients) may reflect a greater commitment to
understanding the communication of Francophone clients
and a greater degree of acceptance. Lambert (1963, p.

114) postulates the concept of an "integrative orientation"
which, when characteristic of parents' attitudes to the
members of a group speaking another language, is one of

the principal factors promoting efficient language

acquisition. Lambert defines his concept as a sympathy
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with the other group and a desire to know more about it
with the possibility of joining it eventually (p. 115)
which results in parental reinforcement of the correspon-
ding and congruent behavior on the part of the child

(p. 115). The integrative orientation is sustained by
perceived belief congruence as well as by parental
reinforcement. The research was conducted in a university
known for its bilingual and biculturalism in its history
and tradition. Thus an "integrative orientation" may be
in operation in which the characteristic attitude of
administration and staff (parent) fosters a sympathy with
the other group and sustains a perceived belief congruence
on the part of the students and staff. However, in the
general world of private practice and public facilities,
the initial phases of psychotherapy may be colored by
general stereotypes, prevalent prejudices, and varying
attitudes in both therapist and patient that may be
curtailed by the university setting and atmosphere. There
may even exist a cultural pressure on the counselors-in-
training which heightens the conforming behavior of high-
dogmatics to like the client, resulting in a reluctance

to admit to dislike. However, under certain conditions,
counselors may express feelings indirectly indicating an
affiliation with their own ethnic group. This, however,

remains conjectuxe on the basis of the results obtained.
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Yet, the levelling of observed empathy across the differ-
ing degrees of dogmatism perhaps represents a phenomenon,
albeit a negative one, and worthy of further investigation.

Facilitative Conditions and Counselor's Self-
Ratings

Considerable lack of agreement occurs in the litera-
ture among counselors, clients, and objective judges in the
rating of counselor empathy. Correlations have varied,
with strong relationships found between judges' ratings
of the therapeutic conditions and the client's perceptions
of them with only moderate correlations between judges and
counselors and no correlation between clients and counselors.
In this study, high-dogmatic counselors tended to rate them-
selves as expressing higher levels of empathy (and regard)
to Anglophone rather than to Francophone clients; while
judges rated the counselors' responses as being more
empathic and more accepting with the Francophone clients.
These results may be due to differences in the measurement
instruments used by the participants. The counselor
responded to a paper-and-pencil test, the modified Barrett-
Lennard Relationship Inventory, immediately following the
session. The judges, on the other hand, made their dis-
criminations of empathy and regard on Shapiro's rating
scales. These judgments were made on the basis of reading

brief excerpts from the session and rating each individual
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counselor response. Thus differences in measuring instru-
ments may have produced the nature of these results.

It has been hypothesized that a relationship exists
between patient-therapist similarity and the counselor's
levels of expressed facilitative conditions. Waxenburg
(1972) and Parker (1968) found support for such a rela-
tionship in which therapists and trainers, respectively,
offered higher levels of facilitative conditions to those
of their own race. Mullozzi (1972), using the Barrett-
Lennard Relationship Inventory, had white counselors rate
the facilitative conditions they provided to white and
black clients. White counselors rated themselves as
being more congruent and more empathic to white than to
black clients. In this research, only the high-dogmatic
rated their performance with their own ethnic group as
more empathic and higher in regard. This finding indicates
that, while in the counseling analogue, the high-dogmatic
counselor may have strove to be viewed as less evaluative
of the client and be conforming to the expectations of
the testing situation. In the subjective sphere of personal
feelings tapped by the Relationship Inventory, the high-
dogmatic counselor responded more congruently.

A new consideration of dogmatism as an incomplete
concept for understanding levels of openness and closeness
is useful. These results have implications for understan-

ding that the more dogmatic counselors when rated on various
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conditions of empathic understanding do not necessarily
achieve aggregate low ratings, and while one's belief
system is an important aspect of personality and i1s related
to the type of interpersonal relationships one establishes
in certain dyadic encounters, the closed belief system may
not be an operative pgychological variable significantly
related to counseling effectiveness and may be only dis-
closed in limited ways. Dogmatism was found to be an
unstable characteristic of counselors-in-training during a
counseling analogue. Therefore, counselor dogmatism may
possibly be dependent on immediately expressed client
concerns, length of the counseling sessions, sex of the
client, the client's personal or social history, as well

as the client's willingness to take action.

Methodological Problems and Other Considerations

Various reasons have been considered for the failure
of the study to obtain results that support the various
hypotheses that have been predicted with the exception of the
high-dogmatic counselors-in-training self-rating of the
relationship variables of empathy and regard being higher
for the clients of a similar ethnic background.

There are certain factors and variables that may
have had an overall effect on the research project. The
range of counselcors'-in-training level of experience was

wide within: and between the experimental groups. Though
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experience was not a significant determinant of empathy,
as indicated by the multiple regression procedure, there
maychave. been confounding effects that were not controlled
by the randomization procedure.

Another is the validity and reliability of the films
as a measurement tool for assessing the level of facilita-
tive conditions. The counseling analogue 1s not an exact
replica of the real counséling situation and much of the
nonverbal behavior and spontaneity of responses 1s elimin-
ated by the pencil and paper procedure. Analysis of
variance of each film by excerpt for the three experimental
groups and by the sexes may reveal wide differences in
response patterns and in the consistency of the individual
excerpts to elicit empathic responses. A factor analysils
may show that multidimensional constructs are being measured.

A related aspect is that of counselor fatigue. Even
though the films were seen 1n varlous sequences among the
subjects, the 1-1/2 hour performing on the research task
may have been exhausting. Counselor responses tended to
be briefer for the latter films.

Finally, there 1s the question of demand. ocharacter-
istics. Most students reacted strongly to taking an
attitude survey and objected to the nature ofdthe wording.
and of the type of question. Many scores may reflect a

guarded or restricted response. Also, in the counseling
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analogue, the expectations might have been perceived to

be as empathic as possible or to meet some other perceived
expectations of the researcher that was not valid, for
example to assess sex differences between male and female
counselors-in~training to male clients.

Overall, the resultsl obtained have been attributed
to the failure of ethnic affiliation and of belief
congruence/incongruence to be salient cures for response
discrimination in counselors-in-training. Other factors
may be the conforming behavior of high-dogmatics in
certain situations, certain methodological problems and,
finally, on a positive note, may have been the reflection
of a greater degree of acceptance and of a greater
commitment to understanding the communication of a client

who was ethnically dissimilar.

1 The results must be considered within the context
provided by a restricted independent variable(the range of
intolerance scores may not sample the higher levels of dogmatism
since the highest possible score on this test is 273 but the
highest score obtained by sample is 177) and an extremely
variable dependent variable ( inter-rater reliability for
genuineness was .58, though Truax and Mitchell (1971) cite
studies with lower reliability ratings) and thus the
results are a indication of the judges'.performance and not
the behavior of the counselors-in-training.
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SUMMARY

This study explored the relationship between the
expressed levels of the facilitative conditions offered
to clients of similar and dissimilar ethnic background by
high-, middle-, and low=intolerant counselors-in-training.
More specifically, the following relationships were
investigated: the relationship between intolerance level
and base level of empathy; the relationship between
counselor-client ethnic similarity and the levels of the
facilitative conditions; the interactional relationship
between high intolerance and client ethnic dissimilarity
on the levels of facilitative conditions offered; and the
relationship between counselors' self-rating of empathy
and regard and client ethnicity.

The subject population consisted of 42 counselors-in-
training who were divided into high-, middle~, and low-
intolerance groups on the basis of raw scores obtained on
the Rokeach Dogmatism Scale, form E. The participants were
students at the Univeristy of Ottawa in the Faculty of
Psychology and the Faculty of Education who met a minimum

requirement of having had four courses in the counseling
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area and who were Anglophone.

The facilitative conditions were scored according
to the Shapiro Semantic Differential Scales for measuring
empathy, unconditional positive regard and genuineness.
Measurements were based on counselor-in-training responses
to four client videotapes (two Anglophone and two Franco-
phones) consisting of 40 segments of client statements.

A fairly consistent body of research findings emerged
indicating that intolerance_and client ethnicity (and
assumed belief congruence) were not significant determinants
of the expressed levels of the facilitative conditions. As
a whole, counselors-in-training, based on judges' ratings,
offered higher levels of the facilitative conditions towards
the Francophone clients (Ethnic 1) than to the Anglophone
clients (Ethnic 2) with the high-~dogmatic counselors-in-
training offering significantly higher levels of genulneness
to the Francophone clients. This disparity in scores, on
the positive side, may reflect a greater commitment on the
part of Anglophone caunselors to understand the communication
of Francophone clients and a greater degree of acceptance,
or on the negative side, an outcome of the conforming behavior
of high-dogmatics. Significant differences were found on
the modified version of the Barrett-Lennard Relationship
Inventory with the high-dogmatic counselors-in-training
rating the relationship variables of empathy and regard

higher for their own ethnic group.
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Clients who, on the basis of ethnié¢ity and belief in-
congruence might have been predicted to receive lower
levels of the facilitative conditions tended to be offered
relatively high levels of empathy, unconditional positive
regard and genuineness by counselors-in-training regardless
of the counselor's measured level of intolerance.

These findings support the assumptions of Rogers that
the PRaelilitativeicenditions are offered nonselectively by
the counselor to the clients he sees (despite possible
cognitive awareness of internal feelings as seen in the self-
ratings). This may suggest something about the nature of
the empathic process and highlights the attitudinal phenomena
of a discrepancy between the cognitive and affective
components and the overt behavioral component. Results of
ther study suggest a complex interaction of attributes of

the clients and attitudes of the counselor.

Implications for Future Research

The present study sought to investigate a perscnality
tralt involving an attitudinal disposition (dogmatism) of a
counselor-in-tralning and 1its relationship to the levels of
the facilitative conditions offered to clients of different
or similar ethnicity. One logical outgrowth of the present

study would be to investigate this relationship in natural
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settings with experienced counselors. What is the
relationship between the attitudes measured and the
behavior of the experienced counselor in the practilice of
psychotherapy and would responses be different to real life
Francophones as compared to responses to Francophone video-
taped clients? One obvious limitation of this type of study
1s the ethics of research with human, beings experiencing pain,
thus preclyding the rigid experimental manipulation of the
facilitativé condittons. The other is the potential lack
of cooperation on the part of established coumselors who
would be sensitlive to admissions of feellngs of discrimination
against their own clients, Perhaps, the appropriate and
reliable application of psychophysiological measures would
help to discriminate between conscious response and uncon-
scious processes. In this study the possibility of a
confounding differential between these two levels of psychilc
functioning may reflect the action of ego defenses intervening
between intent and response.

Efforts to tap the client's perception of the counselor-
in-training should be included. The design of this study
did not allow for discerning whether the facilitative
conditlons being offered would be perceived by the client.

In addition, better research instruments are required,

Many researchers using the various availlable rating scales

assyme that these facilitative conditions are unidimensional,
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orthogonally related, and represent a genuine scale capable
of legitimate measurement. It is possible, however, that
they may be more effectively described in terms of multiple
characteristics. Zimmer and Park (1967) and Zimmer and
Anderson (1968) have demonstrated the efficacy of using
factor analytical procedures for extracting various
dimensions within these variables and recommend an approach
of multiple operationalism.

Often the procedures to test or evaluate empathic
ability do not reveal the contribution of the counselor's
personality to the act of empathy. And correlations with
scores on personality tests or attitude scales with scores
on empathy scales and tests still fail to reveal this
contribution or the personality dynamics in a given act of
empathy. More creative research and measurement is needed
to discover the conditions under which an individual manifests
a given kind and degree of empathy or other facilitative
conditions. OQuoting Moos and MacIntosh (1970):

The relevant research question is not whether
accurate empathy is or is not a therapist trait;
it is rather a further specification of the
proportion of variance in accurate empathy

accounted for by different sources in different
settings (p. 305).
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Table 34

Mean Age and Mean Experience of the Sample of Male and
Female Subjects of the Three Experimental Groups
on Intolerance

b ]

High Middle Low
Intolerant Intolerant Intolerant
Group Group Group
Males (N=21)
Mean age in years 30.00 33.28 30.28
S.D. of combined
ages 7.29 9.72 3.03
Mean experience in months 30.85 26 .57 30.00
S.D. of combined
- experience 40.16 31.34 22,96
Females (N=21)
Mean age in years 29.00 35.00 32.42
§.D. of combined
ages 5.71 7.07 7.87
Mean experience in months 17.14 34,85 23.14
S.D. of combined
experience 20.02 29.61 21.75
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APPENDIX A

e Following is a study of what the general ni)lic thinks and fe. is stont a nambex
wortaat social and personal questions, The lest aasvor po sach staieneant bol- s your
onal oninion. We have tried to cover many different and apposing point. of vi.» fou
find yourself agreeing strongly with some of the statements, disagreeiny just as strongly

others, and perhaps uncertain about others. Whether you agrec or disagrec with any
ement, you can be sure that many people feel the same as you do.

Mark each statcement in the left margin according to how much you agree or disagrce
it. Please mark every one. Write +1, +2, +3 or -1, -2, -3 depending on how you feel
ach case

T AGREE A LITTLE (slight support) ~-1: 1 DISAGREE A LITTLE (slight epposition)
I AGREE ON THE WHOLE (moderate support) ~2: 1 DISAGREE OM THE WHOLE (moderate opposition}
1 AGREE VERY MUCH (strong support) -3: I DISAGREE VERY ™UCH {strong opposition)

ot ponder too long over your responses; usually the first reaction is the most relisble.

1. Nobody ever learned anything really important except through suffering.

2. It is not right to ask Canadians to accept bilingualism and Biculturalism i they
do not honestly believe in it.

3. In the long run the best way to live is to pick friends and assoicates whoses tastes
and beliefs are the same as one's own,

4. The highest form of government is a democracv and the hiphest form of democyracy is
government yun by those who are the most intelligent.

5. People should be hired on the basis of ability, regardless of cultural background.

6. Nowadays when so many different kinds of people move around and mix together so
much, a person has to protect himself especially carefully against catching an
infection or disease from them.

7. To compromise with our political opponents is dangerous bhecause it usuglly leads
to the betrayal of our own side.

g8. Knowing many French Canadians would broaden me as a person.

7. Public schoonls are a place for formal trainine, not for the proposed cultural
broadening of children through the teaching of the French languape

16, It is often desirahle to reserve judgment about what's going on until one has had
a chance to hear the opinions of those one respects/

11, The French Canadians should be accorded equal rights through bilingualism and
biculturalism.

12. While T don't like to adi it this even to myself, my secret ambition is to become
a great person like Einstein, Anna Freud, or Shakespeare,

__13. A man who does not believe in some great cause has not really lived.

__14, In the historv of mankind there have probably been just a handful of really great

thinkers.
15. No weakness or difficulty can hold us back if we have enowph will pover,

— 16. The tendency of French Canadians is to follow only the directives given them vy
their recligious leaders.

17. Man on his own is # helpless and miserable creature.

18. It is only natural and right for each persom to think that his family is bLeiter
than any other.

19. The French Canadians excessive birth rate has led to their economic and social
difficulties.

20. The main thing in 1life is for a person to want to do something important.

21. Canada may not be perfect, but the Canadian way of life has hrought us about as ~lose
as human heings can get tp a perfect society.

. Once T get wound up in 2 heated discussion. I just can't stop,

. Prench Canadians are capsble of mz' inpg 2 number of contributions to our society
esperyally in the Arts,
Y. Ciie a tieneh Canol'an a high noesition in povernment and he «i 1 not abouse 1.

T dvipes and res eet for autoority ars the most inportant yirtues children s!ould

oo

LA ¥
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Unfortunately. a good many psople with wiom 1 have Jdiscussed important soci.’ i:u
moral problems don't really understand what's goiup on.

27. An insult to our honor shouid always be punished.
£8.Bilingualism would result in greater understanding between French zad Engiisn

29.

39.
31.

32.
33.

34,
35.

36.
37.
38'
39.
40,
41,

42.
43,

44,

45.
46.

47.
438

49.
50.

5i.
52.

53.
545

55.
56.

57,

58,

Canadians,

The wild sex life of the olden times was tame compared to some of the goinps-on in
this country, even in places where people might least expect it.

There is so much tc be done and s¢ little time to do it in.

What the youth needs is strict discipline, rugged determination, and the will (o
work and fight for family and country.

In this complicated worid of ours the only way we can know what's golng on i: to
rely on leaders or experts who can be trusted.

French Canadians are using the idea of separation as an axe to wield over the jcad
of the Federal government.

A person who thinks primarily of his own happiness is beneath contempt.

If he were qualified I would be willing to vote for a French Canadian as a member
of my city cecuncil.

Most people don't realize how much our lives are comntrolled by conspiracies planmsd
in secret places.

French Caznadians should try to make better use of what they have before declaring
that it is inadequate.

There is hardly anything lower than a person who does not feel great love, gr>tiuude
and respect for his parents.

I become inscenced whenever a person stubbornly refuses to admit he's wrong.
Homosexuals are hardly better than criminals and ought to be severely punisiiad.
Science has its place, but there are many important things that can nsver possibly
be understocd by the human mind.

If people would talk less and work more, everybody would be better off.

Nowadays more and more people are prying into matters that should remain personsl
and private.

In times like these, it is often neceszsary to be wmore on guard against ideas pus
out by people or groups in one's own ranks than by those in the opposing facfion.,
French Canadians seem to annoy English Canadians.

In times like these, a person must be pretty selfish if he considers his own
happiness.

The businessman and the manufacturer are much more important to society than the
artist and the professor.

The worst danger to the Canadians during the last 50 years has come from foregino
jdeas and agitatoxs,

The present is all too often full of unhappiness. It is only the future taat curmts
Every person should have complete faith in some supernatural power whese decisic».
he obeys without question.

A person who gets enthusiastic about too many causes is likely to be a pretyy wuax
sort of person.

Wars and social troubles may someday be ended by a natural disaster like an sarti-
quake that will pretty much destroy the whole worid,

Biiingualism is more trouble than its worth,

Of all the different philosophies which exist in this worid there .s probatiy onty
one which is correct,

A French Canadian coulid make as good a friend as an English Canadian.

It is only when a person devotes himself to an ideal or cause that life becomss
meaningful.

A group which tolerates too much difference of opinions among its own members cunat
exist for long.
The majority of PFrench Canadians have little to offer,
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»3. Canedions should have a common poal of overtual bilingualisw in every cosmmunity.
C Lt Fuslliurity brzeds contempt,
&1, In a heated discussion 1 generally become so absorbed in what I am going to <ay
that 1 forget to listen to what others are saying.
4 itaaan nature being what it is, thetrs will siways be war and conflict.
03, There are a number of peopie [ have come to hate because of the things they
stand for.
_. 8%, tost of our social problems would be solved if we could somehow eliminate the
dissolute, the criminal, and the mentally retavded jpeople.
65. it is only natural that s pwrson would have a much better acquaintance with
ideas he believes in than with ideas he opposes.
66, The fight for bilinguslism and biculturalism is a fight for democracy.
67. Youry people sometimes get rebellious ideas, but as they grow up the ought ic
get over them and settle Jown,
_ 68, Certain people whe refuse to sing the national anthem or honor the flag should
be forced to conform to such patriotic actions, or else be heavily fined.
9, What this country needs wost, more than laws and political programs, is a few
courageous, tireless, devoted leaders in whom the people can put their faith.
70. French Canadians are justified in involving religion in the issue of
biylingualism and biculturalism.
71, I am willing to have a French Canadian as a clese perscmal friend.
72. People can be divided iato two classes:the weak and the strong.
73. A qualified French Canadian makes as fine a government offical as a qualified
English Canadiau,
74. 1f given the chance I would do something of great benefit to the world.
75. The worst crime a persor could commit is to attack publicly the people who
believe in the same thing he does.
76. Bilingualism in the pubiic schools would be beneficial to both English and
French Canadian children alike.
77. Some people have an inherited impulse to jump from high places.
78. Foreigners ars all right in their place, but they carry it too far when they
get too familiar with ws,
79. There are two kinds of people in this world: Those who are for the truth and
Those who are against the truth.
80. Bilingualism in public places such as trains, buses, theatres, restaurants.
hotals, should not be required by law across Canada.
81. Canadian politics have not been enhanced by the participation of Fremch Canadians.
82. The best quarantee of our country's security is for Canads to develop its armed
services to the large:t in the world and to develop its nuclear weapons.
83. When it comes to diffs:rences of opinion in religion, we must be careful not to
compromise with thoss who believe differently from the way we do.
84, It is better to be 2 dead herc than to be a live coward,
85. French Canadians wi'l bote for a French Canadian candidate without considering
T if he is the beSter mam.
8G. When a person has 2 problem or worry, it is best for him not te think about it
but to keep busy w'th more cheerful things,
87, I'd like it if I c>uld find someone who could tell me how to solve my personal
' problems.
88. Even though freedem of speech for all groups is a worthwhile goal, it is
unfortunately necessary to restrict the freedom of certain political groups.
89. Prenc: Canadians do not desexve the same privileges as English Canadians.

b
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90. If a porson is to accomplish his mission in life, it is cometimes 7a.L28L3LY L0
gamble "all or nothing at ali'.

91. A person who has bad manners, habits, and behavicur can hardly be grnecr.d Lo
get along with decent people.

92. In a discussion I often find it necessary to repeat myself several times o nilc
sure I am being understood.

93. Sex crimes, such as rape and attacks on children deserve move Vvhen lmprisvam™.%,
Such criminals should be capitally punished by death,

94. Most people just don't know what's good for them.

95. Most of the ideas which get printed nowadays aren’t worth the paper they are
printed on.

96. Most people just don'‘t give a damn for others.

97. Fundamentally, the world we live in is a pretty lonesome place.

98, Now that the U.N. and the Third World (Arab States) are involwed in internativi:}
relations Canada must be sure that she loses: none of her independence and pover
as a country.

99. Prench Canadians are highly prejudiced against other minority groups.

100, It is only natural for a person to be rather fearful of the future,

v ———
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Robert R. Carkhuff

EXCERPT I:

I don't know iIf I am right or wrong feeling the
way I do. But I find myself withdrawing from people. I
don't seem to socialize and play thelr stupid little games
any more. I get upset and come home depressed and have head-
aches. Tt all seems so superficial. There was a time when
I used to get along with everybody. Everybody said:"¥Isn't
she wonderful. ©She gets along with everybody. Everybody
likes her." T used to think that was something to be really
proud of, but that was who I was at the time. I had no depth.
I was what the crowd wanted me to be - the particular group

I was with.

EXCERPT IT:

I love my children and my husband and I kike
doing most householdd things. They get boring at times but
on the whele I think it can be a very rewarding thing at
times. T don't mlss working, going to the office every day.
Most women complain of being Just a housewife and just a
mother. But, then, I wonder if there is more for me. Others

say there has to be. I really don't know.



183

APPENDIX B

INDEX OF COMMUNICATION

EXCERPT IIT:

Sometimes I question my adequacy of raising
three boys, especially the baby. I call him the baby -
well, he is the last. I can't have any more. So I know
T kept him a baby lenger than the others. He won't let
anyone else de things fer him. If someone else opens the
door, he says he wants memmy to do it. I encourage this.

I do it. I den't know 1f this Is right or wrong. He in-
sists on sleeping with me every night and I allow it. And
he says when he grows up he won't do it any more. I don't
know if this comes<out of my needs or if I'm making too much
out of the situation or if this will handicap him when he
goes to school - breakling away from Mama. Is it going to be
a traumatic experilence for him? I do worry more about my

children than I think most mothers do.

EXCERPT IV:

Tt's not an easy thing to talk about. I guess
the heart of the proeblem is sort of a sexual problem. I
never thought I would have thils sort of problem. But I find
myself not getting the fulfillment I used to. It's not em-
Joyable - for my hushand either, although we don't discuss it.
I used to enjoy and look forward to making love. I used to

have an orgasm but I don't anymore. I can't remember the last
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time I was satisfied. I find myself being attracted to other
men and wondering what it would be like to go to bed with them.
I don't know what this means. Is this symptomatic of our

wiple relatienship as a marriage? Is something wrong with us?

EXCERPT V:

Gee, those peagple! Who do they think they are?
I just can't stand interacting with them anymore. Just a
bunch of phonges. They leave me so frustrated. They make
me so anxious. I get angry at myself. I don't even want
to be bothered with them anymore. I just wish I could@ be
honest with them and tell them all to go to hell! But I just

can't do it.

BXCERPT VI:

They wave that degree up like it's a pot of gold
at the end eof the rainbow. I used to think that too, until I
tried it. I'm happy being a housewife; I don't thre to get a
degree. DBut the people I assoclate with, the first thing they
ask is, "where did you get your degree?" I answer, %I don't
have a degree." Christ, they look at you’like you are some
sort of a freak, some backwoodsman your husband picked up
along the way. They actually believe that people wihh degrees

are better. In fact, I think they are worse. I've found a
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EBt if people without degrees that are a hell of a lot

smarter than these people. They think that just because they
have degrees they are semething special. These poor kids

that think they have to go to college or they are runbed. It
seems that we are trying to perpetuate a fraud on these kids.

If no degree, they think they will end up digging ditiches the
rest of their lives. They are looked down upon. That makes

me sick.

EXCERPT VYI:

® get sp frustrated and furious with my daughter.
I just don't know what to do with her. She is bright and sen-
sitive, hut damn, she has some characteristics that make me so
on edge, I can't handle it sometimes. She just - I feel my-
self getting more and more angry! She won't do what you tell
her to. She tests limits 1like mad. I scream and yell and lose
control and think there is semething wrong with me - I'm not
an understanding mother or something. Damn! What potential!
What she could do with what she has4 There are times she
doesn't use what she's got. She gets by too cheaply. I just
don't know what to do with her. Then she can be so nice and
then, she can be as onery as she can be. And then I scream
and yell and I'm ahout ready to slam her across the room. I

don't like to feel this way. I don't know what to do with it.
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EXCERPT IX:

T finally found somebody I can really get along
with.> There is no pretentiousness about them at all. They
are real and they understand me. I can be myself with fthem.
I don't have to worry about what I say and that they might
take me wrong, because I do sometimes say things that don't
come out the way I want them to. I don't have to worry that
they are going to criticize me. They are just marvelous
people! I just can't wait to be with them! For once I
actitally enjoy going out and interacting. I didn't think I
could ever find people like this again. I can really be my-
self. It's such a wonderful feeling not to have people
criticizing you for everything you say that doesn't agree with
them. They are warm and understanding, and I just love them!

Ttts Just marvelous!

EXCERPT X

I'm really exclited! We are going to California.
I'm going to have a second lease on life. I found a marvelous
jobhjon! It's great! I have a secretarial job. I can be a
mother and can have a part-time jobe which I think I will en-
joy very much. I can be Whme when the kids get home from
school. It's too good to be true. I¥ts so exciting. New
horizons are unfolding. I just can't wait to get started.

It's great!
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EXCERPT XI:

I'm so pleased with the kids. They are dolng
Just marvelously. They have done so well at school and at
home jthey get along together. It's amazing. I never thought
they would. They seem a little older. They play together
better and they enjoy each other, and I enjoy them. Life has
become so much easier, It's really a joy to raise three boys.
I didn't think it would be. I'm just so pleased and hopeful
for the future. For them and for us. It's just great! I

can't believe it. It's marvelous.

EXCERPT XTT:

I'm really excited the way things are golng at
home with my husband. Tt's just amazing! We get along great
together now. Sexually, I dddn't know we could be that happy.
T didn't know anyone could be that happy. It's just marvelous!

I'm just so pleased, I don't know what else to say.

EXCERPT XIIT:

I'm so thrilled to have found a counseldp like
you. I didn't know any exlisted. You seem to underssand me
so well. 1It's just great! I feel like I'm coming alive again.

I have not felt like this in so long.
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EXCERPT XIV:

Ne response (moving about in chair).

EXCERPT 2 XV:

Gee, I'm so disappointed. I thought we could
get along together, and you could help me. We don't seem to
be getting anywhere. You don't understand me. You don't
know I'm here. I don't even think you care for me. You don't
hear me when I talk. You seem to be somewhere else. Your J
responses are lndependent of anything I have to say. I don't
know where to turn. I'm just so dodoggone it - I don't know
what I'm going te do, but T know you can't help me. There

Just no hope.

EXCERPT XVI:

Who do you think you are? You call yourself a
therapist! Damn, here I am spilling my guts out and all you
do is look at the clock. You don't hear what I say. Your
responses are not attuned to what I'm saying. I never heard
of such therapy. You are supposed to be helping me. You are
so wrapped up in your world you don't hear a thing I' saying.
You don't give me the time. The minute the hour is up you
push me out the door whether I have something important to say

or not. I - uh - It makes me do goddamn mad!
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NAME:

DATE OF BIRTH3__ 35X
PLACS OF BIRTH;s _
ACA DEIC PROGRAU

AXD TLAR:
PHONZ NUMBLR:
MATERNAL LANGUAGE:

INSTRIQTIONS

The Lfollowing excerpte you will hezr represent 16
helpee stimulus expressions; that i3, expressions by o helpee
of feellng and content in different prcolem areas. In thiz -
case the saume helpe2 is involved lu all instances,

Formulate ryasponses %o the pnerscun who has come to you
for belp. The followlng rangas of helpsé croressions can sasily
come in the first contact or first few contacts; howsver, do nov
attem»>t to relate any one expression to a previocus expression,

Slnply try to formulatz a uweanipgful response Ho the the helpoe 4

immediate exyression. (Silence, although scmetimes therapsusic.
is not a pemissable resyonse)

Please use a separate sheet for F2U?P responses to #ach
excerpt,

When you finish, please complete the attached biographicsl information
sheet, XA11 identifying datas will be coded for complete confidential ity and for

the data analysis,

Thank you for participating!
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1 As Age: Date of Birth: = 24. Sex: {Clrcle one] M ¥

3A. Number of years Schoollng: 42, Highest acadenic degrez:

54, ¥Yajoxr oprofessional affiliation (Check one)
Psychlatrist Guidance counselloer
- Psycholozist Other (s»ecify):
soclal worker

64. Professional activitles: (List your major activities and the peree.iz «
of your work veek devoted to csach: (e.g., private practice of ngyLusur
25%)

4 of my work waek

— 9 of my work week

% of my work veek

7 of my work week

Fhe %f youeare p;esently a student, clrecle the year of your acadenic pro:l..
8A., Status of your professional applied tralning
I have completed my training and am a member of
{professional assolcation). .Year of completion: 19 .
I am preseuntly in training, which started in 19__
I plan to enter in training apporoximately in 19 -
I have no training,
94. Eave yom received any tralning iun psychlatry, nsychotherasy,
cnunseﬂwﬁﬁetc., not listed above? If so, specify; if aone; write RN B

104. How much training have you received in psychotherany/counselling
principles and techniques? {Check one)
None
Very little
A falr axount
A great deal
2la, How much experience have you had in psychotherapy/counselling?
(Check one)
None
Very little
A falr amount
A great deal
Approximately how manyyears: {full-~time) NOPEH: Lif some of youv
experlencs has been Jiflhw
time, convert 4Lt to fali..
tiuwe exoerelince
12A. How would you rate your present comnetence as a jrsychothexapist?
Or counsellor? (Check one)
Fully comvetent
Reasonably competent
3lightly conpetent
Not very competent

R s AT

DL st RS O O

s

134, What kind{s) of >sychothera»y or connselliny do you »ractice most
typically?. (Describe briefly the kind{s) of therapy o: auli-uce ou
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134, (conty do, such as cllent-centered, bLehavicr modiffction, analyriucil)
oriented therapy, etc,)

o

43, What tyce(s) of patients/eclients do you primarily deal with ¢

58, Do you nrefer to trzat any particular type of patient/client?
If so which ones?

LéA, How leng do you see the average cliant/patient? {(Check one}

Less than 3 months Between 1-liyears

Between 3=-5 months Between li-2years

Between 6-12 months Betwee than 2 years
L7A. How offem do you see the averaze patient/client {Check one)

Once 2o week 4 Simes a week

Twice a week 5 times a week

3 times a week 6 Other (syecify)

L84, If your therapeutlic work has beeun supervised, approximately how man;
hours of supervision have you had?
. hours

194, How would you characterize ycur own thecrstical orientation wlth
respeet tc your psychotherapeutic work or counseiling$ (From the
following list select the orlentation whicih best describes yous it 13
recognized that infiuences are usually multiple, Gheck one,)

Freudian Eclectic (specify):
Adler Skinnerian
Horney Multi-modal (Lazarus})

Rogers (client-centered) Other (specify)s

204.. How would you characterize your trainlig suvervisor's theoretlcsl
orientation? (Use one of the above labels and write it below,)

Rame
Address




APPENDIX E

JUDGES'S RATING SHEETS



APPENDIX E

196

NOT-UNDERSTANDING UNDERSTANDING
REJECTING ACCEPTING
FALSE : GENUINE
UNDERSTANDING - NOT-UNDERSTANDING
ACCEPTING REJECTING
AEFNUINE FALSE
UNDERSTANDING NOT-UNDERSTANDING
ACCEPTING REJECTING
GENUINE : : : : : FALSE
UNDERSTANDING : : : e NOT-UNDERSTANDING
REJECTING ACCEPTING
GENUINE __ FALSE
UNDERSTANDING NOT-UNDERSTANDING
ACCEPTING N REJECTING
GENUINE 1 ” s FALSE

N
NOT-UNDERSTANDING : : .UNDERSTANDING
ACCEPTING REJECTING
FALSE GENUINE
UNDERSTANDING - NOT-UNDERSTANDING
REJECTING ACCEPTING
FALSE GENUINE
NOT-UNDERSTANDING UNDERSTANDING
ACCEPTING REJECTING
GENUINE FALSE
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UNDERSTANDING NOT-UNDERSTANDING
ACCEPTING REJECTING
GENUINE FALSE
NOT-UNDERSTANDING UNDERSTANDING
ACCEPTING REJECTING
FALSE GENUINE
NOT-UNDERSTANDING UNDERSTANDING
REJECTING ACCEPTING
FALSE GENUINE
UNDERSTANDING NOT-UNDERSTANDING
ACCEPTING REJECTING
FALSE GENUINE
NOT-UNDERSTANDING UNDERSTANDING
ACCEPTING REJECTING
GENUINE FALSE
UNDERSTANDING NOT-UNDERSTANDING
REJECTING ACCEPTING
GENUINE FALSE
UNDERSTANDING NOT-UNDERSTANDING
ACCEPTING REJECTING
GENUINE FALSE
NOT-UNDERSTANDING UNDERSTANDING
REJECTING ACCEPTING
FALSE GENUINE
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UNDERSTANDING NOT-UNDERSTANDING
ACCEPTING REJECTING
GENUINE FALSE
UNDERSTANDING NOT-UNDERSTANDING
ACCEPTING REJECTING
GENUINE i FALSE
NOT-UNDERSTANDING UNDERSTANDING
ACCEPTING REJECTING

FALSE i GENUINE
UNDERSTANDING NOT-UNDERSTANDING
REJECTING ACCEPTING

FALSE R GENUINE
NOT-UNDERSTANDING UNDERSTANDING
REJECTING ACCEPTING

FALSE GENUINE
UNDERSTANDING NOT-UNDERSTANDING
ACCEPTING REJECTING

GENUINE _ FALSE
UNDERSTANDING NOT-UNDERSTANDING
ACCEPTING REJECTING

FALSE GENUINE
NOT-UNDERSTANDING UNDERSTANDING
REJECTING ACCEPTING

GENUINE FALSE
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UNDERSTANDING NOT-UNDERSTANDING
ACCEPTING REJECTING
GENUINE FALSE
NOT-UNDERSTANDING UNDERSTANDING
ACCEPTING REJECTING
FALSE GENUINE
UNDERSTANDING NOT-UNDERSTANDING
REJECTING ACCEPTING
FALSE GENUINE
NOT-UNDERSTANDING UNDERSTANDING
REJECTING ACCEPTING
FALSE GENUINE
UNDERSTANDING NOT-UNDERSTANDING
ACCEPTING REJECTING
GENUINE FALSE
UNDERSTANDING NOT-UNDERSTANDING
ACCEPTING REJECTING
FALSE GENUINE
NOT-UNDERSTANDING UNDERSTANDING
REJECTING ACCEPTING

! GENUINE __:___ FALSE
UNDERSTANDING i NOT-UNDERSTANDING
ACCEPTING % REJECTING
FALSE GENUINE
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Judges' Interrater Reliability on Five Training Data Samples

Average Training Data Samples

Ebel & 1 2 3 5
Empathy .758 .579 .634 .850 .879
Unconditional
Positive Regard .758 .667 JTTT .868 .851
Genuineness Lhh1 .646 .739 .881 .881
a

Based on three raters
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EXCERPT I:

My name is Danny LaGroix. I've been at the
University of Ottawa for awhile now. I come from St. Foy,
and my friend Deni told me to come here because I have
problems. I just broke up with my girifriend. I've been
going with her for almost a year and well it just didnit
work out. I was. . .well, I don't know how to start. We
went out. We were doing 0.K. We had lots of fun and one
day it wasn't working anymore. So I said, "Let's stop

going out."

EXCERPT IT:

Anyway. . .we started going out. We had lots
of fun. She was. . .well she made me feel really good, but
she started to do things I didn't like. She got mad at me
bBecause I wouldn't make decisions. We wanted to go out and
I'd wait to find out where she wanted to go and she didn't
like that, She wanted me to say 1t all the time, but I.didn't
want to. I wanted her to make the decisions and, I don't

know, she got mad at me all the time.
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EXCERPT ITIT:

Well, I didn't like to make decisions because I
didn't want to be pushy and I'd rather somebody else make the
decision instead of me because I don't like to show that I'm
boss all the time, So I let her make the decisions, but some-
times she didn't want to and she wanted me to. I didn't want
to because. . .well I Just didn't want to. One night we were
suppose to go out and she sald, "Where are we going?" and I
said, "I was goling to leave that up to you." She said, "I
want you to say it." And T said, "Wherever you want to go."
She got mad and she said, "Well, we're not going then." She
said,"T don't want to go out tonight." So we didn't go out.
We went on for awhile and then she started to be dishonest.
She told me she couldn't go out because she was sick or some-
thing, but that wasn't true. She just didn't want to see me

anymore .

EXCERPT IV:

(Sigh) I knew she wasn't sick all the time(sigh).
I knew that there was probably somebody else, well it made me
feel. . .I didn't feel good because it had happened before with
another girl and i1t was just as if it was starting all over again.
So I asked her why and she said, " Well, you should know why!"

But, well, that's stupud!
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EXCERPT V:

When that happens to you, you feel mad, but you
don't want to do anything because you still want to hold on and
that was what I was doing. I was holding on to her because I
still needed her. T couldn't do without her. I wanted to say,
"Let's stop or let's start agdin." But I couldn't and she
didn't want to. With my first girlfriend the same thing was
ha;pening, but I made an effort to try again. . .to try again
a new kind of relationship because the old one wasn't working.
The second was Jjust about the same, but when I tried the first
time, it worked for a few weeks and then it was Jjust finished.
So I didn't want that to happen to this second one. I thought
that if I don't try something new it will be better or last

longer, but it didn't. So I don't know what to do.

EXCERPT VI:

The first time it happened with the first girl,
I tried not to show her the way I really felt because I thought
it was. . .well then it wouldn't work for sure. So I just dis-
regarded it and I kept on. I thought of other things%Y I'd go
out and try to meet new people, but I'd still be thinking of
her and T still felt bad. Then I met the second girl. It was
really good In the beginning, but when it started to happen

again, I felt really sad.
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EXCERPT VII:

With both girls I didn't want to be pushy. I
didn't want to be the powerful one. I wanted them to be power-
ful and to make the decisions. I wanted them to be the most
important, because I wasn't use to helng the one that was always
in charge. I wasn't mme to that at all, so I wanted them to
be. DBoth girls didn't like it. They wanted me to show them

some authority saome of the time.

EXCERPT VILI:

I'm not feéling... .I'm feeling pretty bad and
I don't understand if it's me or if it's the girls. But I
think it's me because it doesn!lt happen twice and . . .well
I don't know why. I want to be happy. I don't know where to
start now. I don't know 1f I should go back or try to get

somebody new, but then I'm afraid because it might happen agadn.

EXCERPT IX:

What made it worse is I went home and my mother
started to ask me questions because she knew I wasn't feeling
the same, T didn't look the same as I legk all the time and
she started to ask me about school and if my work was O.K. T
said yes. She said, "What's wrong? Is it a girl?" and I really

didn't want to tell her at all, because I just didn't think
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it was any of her business;but she kept trying to get me to

talk and then I'd get mad. I didn't want to talk to her.

EXCERET X:

She kept on trying to find out. She started to
say, "It's not your fault. It's the girl's." That wasn't
true, hecause it was my fault too, but she kept on saying, "
"No, it's not you. It's the girl." But I didn't want her
saying that because I still liked her. I still felt some-
thing for the girls I had gone out with. She kept it up.
She didn't want to say that I was wrong, that it was my
fault. She wanted to put the blame on the girl. That made
me feel lost. I felt lost. T didn't wamn .I felt lost because
she had done that before when I was younger and I'd lose a
competition or if I'd get a bad mark on my notes she'd say,
"It's not you, it's the teacher." So she started to say the
same thing again, but how could shen say that ibecause she

didn't even know the girl.
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EXCERPT I:

My name is Robert Ford and I came down here from
Toronto to go to this university and I'm in pre-med here. A
friend of mine down at the Unicenter recommended that I come
down here for advice on my problem. I'm having trouble with
my studles. Exams are coming up in a few weeks and I can't
come right down to studying. I'm having alot of trohble
concentrating I guess. It's at the point where I should be
spending several hours a night reviewing material and boning
up. Barmakky I don't have any trouble, but my concentration
is really non-existent now. I don't know why. I've alwaygg
been a student. I never had troubhle with covering my material,
but now I don't seem able to focus on it. I don't know if it's
a physical or a mental thing or what. I get restless. I go
to the library and get out my books and I get ready. I line
up the portions of material I am suppose to cover and I sit
down and my mind starts to wander. How do you make yourself
get interested? I normally am, but my mind just keeps

wandering off.

EXCERPT II:

Naturally I am starting to feel quite worried
about all of this hecause it 1s the end of the year and it's

been alot of money and time and aldt of commitment fto this
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work. The system is that you got to come up with it at the
end of the year. You can go the whole year and then blow it
at the end, 1Tketwhat I might be going to do. Then the whole
year is wasted no matter how much work you put into it before.
That's what worries me. Here I am-I'm interested, I've done
all this work} it's review. You know this material and you've
got to review it. I Jjust can't do it. It's really worrying

me quite a bit.

EXCERPT III:

Well (sigh) like I say this starting to effect
me in every area and every area is kind of backlashing on me.
I don't si&eep well. T toss and turn every night. I get up and
I feel groggy then I feel T gould sleep. But you've got to
get to the lectures because that's new material being ocovered
there. But I can't focus in on the lectures now. Then there's
study time and I can't concentrate there. I think well maybe
if I went out for a walk. I go out for a walk and it's 0.K.,
but I go hack and I sti1ll can't concentrate. I think I'11l get
something to eat and I go and eat something. I really not into

it, I have a meal and then I think about taking an after dinner

nap and that kind of thing. It's really ridiculous. . .(sigh).



209

APPENDIX G

ENGLISH CANADIAN:ROBERT FORD

EXCERPT IV:

Usually I have a falr idea of what I'm doing.
I have a fairly clear ildea in my mind about my own actions.
But with this I dont't seem to have a really firm ground to
stand on and take a look at what I'm doing and I say to my-
self, "Yea, I'm not studylng and do I know why?" I don't
know why. And I have no idea why I can't concentrate on it.
It's like you're sitting there and looking at the books and
the words just seem. . .I can't comprehend them really. I
mean either they are completely matter of fact or I lbnok at
them for awhile and I realize 1'v already read the same sen-
tence for the last five minutes and I really don't grasp it.
My mind's drifted off where I'd rather be...daydreams. I've
had this prohlem before but never as bad as this, It is

really right out of control.

EXCERPT Vi

There T am with all the activities of my day.
Normally I have this well-adjusted cycle I go through everyday,
but now if one thing is off, the other thing is off and the
next thiang is offoand . . .I can't seem to get the feel into
any particular thing I do and that screws up the next thing
and then the whole day 1s shot. This 1s going on and on. It's
just a vicious cycle and I don't know where I can step outside

this process and get a solid footing to try and fouus again.
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EXCERPT VI:

What really confuses me about the whole thing
Is that this 1Is such an allen state of being for me. I've
never heen this tense and confused, misdirected or muddled or

whateven I'veé just never heen like this hefore.

EXCERPT VII:

These exams are coming up and short of an act of
God, I've got to come up with this material now. Now is the
time to sit down and lddk at the books. It is not bad once
you start to do it. I've always gotten through fine. I could
do it. I'd plot my time. I'd set aside a certain amount of
time each evening and them L could do it. I'd feel so good
at the end of the day. I was proud of that. There was a
feeling of accomplishment that I could marshall my time just
as intelligently as anyone. Now it is a question of review-to
study and review the material, that isn't too much} but now
I don't know why I just cantt vaderstand it at all. I could
maybe if I'd been kike this before. I'd would have some udea
of how to deal with it, but just. . .Jesus. I feel so bad

about 1it.
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EXCERPT VIII:

(Sobbing) TIt's 1like I've always had to work up
to a high degree of expectatlons. I'we always been able to do
it. That's the thing. Everybody always said I'd go far-the
principal in high scheool, all the giidance counselors, Yourre
one of the hrighter people in class. It was always taken for
granted. I always could do it and now I just don't.. W@ rden't

. .1 really can't do 1t. I don't know why, but I can't do it.

EXCERPT IX:

I always had quitean.anount of faith and sélf-
confidence and its getting severely bloody rotten now. It's
Just building up 1In me. I mean maybe I'm just not that good.
Maybe everybody'!s bheen mistaken all the time. Maybe it's a
front all this time that I've heen putting on for so long. I
don't knww If it iIs all justiflied, all the work. Can I really

do it or am I just cracking up right now.

EXCERPT X:

(Sobbing) I'm really. . .I just don't know why
.I can't get to the bottomoef it, and I dontt understand.
I'm still there. I'm still me inside this head. I still have
the same ambitions in me. I'm still here. There is something

else, TI'm not doing i1t and I don't know why.
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EXCERPT L:

My name is Lawrence Foster. I've come down here
from Toronto to go to school. TImhm just about finished my first
year. I'm having alot of problems, I don't know, adjusting,

I guess. Uhmmm (sigh) well, like some people told me that I
should maybe come down and see you people here. . .see 1f I
could get some help and here I am. It's been. . .since I've

left home, it's been pretty hard for me.

EXCERPT ITY:

When I come home from my classes, I'll try and
open my books and get something done, to get some work done,
but. . .I just feel really lousy. I can't. . .I have a hard
time to concentrate on what I'm doing. I sit and I open my
books and Just find myself wondering and my mind's wandering.
I'm not really happy about what I'm doing and I don't feel

like I am getting anywhere.

EXCERPT III:

I'm really looking at the books, and I just
can't get anything out of them. There's just. . .I'm really
worried. I don't know what L am going to do. I'm afraid my
marks are really going to bhe shitty (sigh). I just don't seem

to see anyway out. I spend alot of time doing nothing. I
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gliBss (sigh), I mean I want to progress, I want to get
through but I don't seem to have any ambition. I feel very

lonely alot of the time. I spend alot of time by myself.

EXCERPT IV:

When I leave school and T do go home and I really
try to get some work done, but it doesn't seem to work. I seem
to find myself opening my books, sitting there staring at the
book and all of a sudden I burst out crying. I realize at

that point there's definitely something wrong.

EXCERPT V:

I think to myself, "Christ, Am I going to be kike
this for the rest of my life?" Or I'11l go down to the library.
I figure maybe it's just the atmosphere or something/ I'll go
where there's people. They're all sitting there in 1little
groups or at least aitting in twos. I still feel isolated,

still by myself (sigh). I'th,just really alone.

EXCERPT VI:

I mean I just sit and I'm worrying and worrying
and worrying. I sit and look out the window. I'm not really
seeing anything. I don't even now where my mind is or what I
am really thinking except that I am wondering and I'm worried

about what's going to happen to me. I haven't always been
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like this. Where does it come from? I just don't know what's

going to happen to me. I feel really dowun.

EXCERPT VII:

I'm afraid I'm just not golng to get through
this year and I'm going to have to drop out. I'm really
scared. I'm scared inside. I don't know where to go from
here. Things just seem to be worsening and worsening and
I'm not spending too much time with other people. I don't
feel free and I'm not free around them. I get very uptight.
I spend alot of time thinking ahout how upfight I get. I

really don't know what to do.

EXCERPT VIIT:

I don't think, I don't really remember, but
when I first came here I don't think I was this bad or at
least I didn't have too much pP a problem to soclalize as
I do now. I can recall when I first cameI could ask girls
out without too much problems and now I just can't/ I just

can't ask anyone out. I'm just afraid.
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EXCERPT IX:

I don't know, I have this feeling all the time
that I'm just not going to pull out of this thing whatever
it is. I sit there and I just feel really down and I Jjust
don't know what to do about it. I'm worried about my school
work. I know I'm not going to progress, at least, I really

don't think I will if I keep having this problem.

EXCERPT X

Like take a Friday night. I go home and I go
to my room. I Just don't know what to do. Everybody, most
of the people I know, they're all going out somewhere to a
movie or lecture and having a good time. They seem able to
enjoy themselves. I find myself sitting there and I am all
alone, Jjust all alone. There's nobody there. The room is
hollow. I feel like I am talking to myself. I feel really

depressed, really really down!
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EXCERPT I:

My name is Michel Demers and I was born in
Montreal and I'm in University here in Ottawa. My philospphy
teacher sent me here. Well I Just didn't thin me and the
teachers had a good relationship that any teacher and any
student should have/ For other kids in the class, it went
0.K. ,btt for me. . .I always felt the teacher had something
against me, well maybe not against me, but I got on his nerves
all the time. When I was in high school, the teachers would
say to participate all the time, to raise your hand and to a
answer and to really get lnto the subject the teacher was
teaching. I thought it's part of me to do that. I wouldn't
take a subject unless I was really interested in it and of
course 1f I'm interested in 1t, I feel 1like participating.
A few teachers were always after me that I speak too much or
that I move too much or sometimes just the way I thiank. Three
weeks ago a teacher told me to shut my mouth right in the
middle of class. I was just answering a problem of course.
I added a few Jokes. You can't be serious all of the time. I

think I'm serious enought-that's no problem at all.
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EXCERPT I1:

I took a psychology course and we went on
child counselling. I was enthusiastic because I had read
alot of bhooks. I was speaking about the problem and the
teacher wasn't listelmng. A guy in class told me to shut
my mouth. I got really angry and picked up my books and
left the class. The teacher called me into his office, and
he asked me if T had any mental problems. Is it a mental
problem to answer a questlion in class? It hasn't happened
all the time. Other kids make jokes. I remember I handed in
a paper to a teacher and it was a very good paper and the
teacher even said I had the highest mark in the class, but
the way she said it. "If Michel can do it, how come nobody
else can." and was just laughing. I just felt like grabbing

her ribs and twlsting them togebher.

EXCERPT NN

T feel really funny whenever those things
happen. I don't know how to explain that. 1It's just there
all of the time. You can't let 1t out. I feel all the time
that just people are laughing at me all the time. It's more
than that actually. I just can't say anyhhing good anymore.
You're always wondering 1if whatever you do or say is good

anymore/ It's more than that. I had a relationship with a
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gIRL. I use to be very sure of myslef with stuff like that
but I didn't even know if I was doing things géod or whatever.
I feel. . .I wake up in the morning and everything is really

heavy.

EXCERPT IV:

I've noticed my marks on my reports. Teachers
always on the last page write their notes and what they think
of the eassay youlve been handed back and they always put
negative things. There was thils exam, the teacher, I feel,
as soon as he read my name, he got negative about the whole
thing. Maybe I made a few werors).but that's not a reason to
he very negative as soon as they see my name on a report. I'm
pretty sure in two courses and mayhe a third one too that I'm

going to fail the course because of that.

EXCERPT '

The whole thing is pretty frustrating, like I
don't even know if I should be in university or not. I guess
I should be, but after awhile there's always-"Should I be
here or should I not?" How should I feel towards the teachers?
Like no one ever told me. FEven the kids in class. . . I really

don't feel part of the class anymore.
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EXCERPT VI:

There was a school in the Btates which
offered the same subject I'm in. I thought maybe I should go
Eheretr. Of course I feel this distance between the way I
think and the way other people think. It's impossible when
T think of it logically, hecause there should be at least a
few who kind of think like me and there doesn't seem to be.
T look hack and I wonder why. Of course people react to me
for other things. We can have the same political opinions,
But we just can't communicate at all. There's just no way.
There was one girl, last year, I remember I could, but she
went away this year. I'm feeling pretty alone I think.
THITRPT

EXCERPT VII:

I don't know. You see kids all around you all
the time with lots of friends in the campus center. Oh I can
Bpéaks to people and I can relate to people. The people next
door where T live, we'll speak, but just about 1little thingss
like it's nice out, but as far as getting into really speaking-
I don't know. Thgy Just have something to do or they Jjust
tell me nicely that they don't want to have any digcussion

with me. I feel as L am crude 1n speaking, but I am not.

Tt's really frustrating.



220

APPENDIX G

FRENCH CANADIANEMICHEL DEMERS

EXCERPT VIII:

I guess 1it's very hard to explain. The teacher,
uhmm, there was one of them,umm, in the beginning of the year-
he had me feeling kike I was normal, just like any other kid
in the class, but after a few months the whale thing changed
and he just got to be like any one of the other tehehets:

I guess I panic sometlmes.

EECERPT IX:

It's a vicious cycle and I feel really that

everyday I'm going lower in that.

EXCERBT X:

I guess on a university campus there is so
many of us. We're all young and we should be the ones who
should really communicate alot. I don't know if it's every-
body, I doubt it, but it's just like you see all those people
and I guess alot of different opilnions and we just can't
communicate. We just gather in the halls and go to class. I
could understand it 1f it was big classes but some of my classes
have eleven or twelve students all young, I mean l&ving the
same way. But there's no. way. You get tense inside you and

I just really don't knaow.
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JUDGING OF THE FOUR CLIENT VIDEOTAPES

(1) JUDGE'S RATING FORMS
(2) RESULTS OF THE ANALYSIS
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Table 38

Mean Scores and Standard Deviations
of the Attitude Tests

High Middle Low
Intolerant Intolerant Intolerant
Group Group Group
F-Test a
Mean 90.78 73.42 62.92
SD 20.93 12.58 11.56
Ethnocegtricism Scale
Mean 22.57 14,78 16.42
SD 8.60 2.04 4,58
French Canadian
Attitudg sSurvey
Mean 84,21 79.14 75.57
SD 23.24 20.59 18.43

aRange of possible scores - +7 to +182 (low authoritarianism to
high authoritarianism)

bRange of possible scores - +7 to + 49 (strong anti-ethnocentrism
to strong enthnocentrism)

cRange of possible scores - +7 to +196 (pro-French Canadian to
anti-French Canadian
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,Yas the variable being manipulated easily discernible?

, Yere you aware of any gross differences between the sets of films
reoresenting English Canadians and French Canadians?

In terms of physical appearance and attractiveness of client?
In terms of severity of the presenting problem?
In terms of the structure of the interview?
In terms of the actor's performance?

. Dow influential is the introductory statement is estatlishing a

set of etnnicity?

. Was the presence of a French accent significant in any of your reactions

What is your overall impression of the videotapes?
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Directions: }ndica’te your judgment of the client videctape on the follwilu,
f~point evaluational secales:

1. The overall physical anpearance of the client is
GO0D : : s 3 ¢ H BAD

28 The intelligibility of spesch and English of the client is
GooD : ] : : g g BAD

2y )

3. Comprehensibilty of the presenting problem is
B : : H s g GOuD

L]
=3 moc Seceny aEsTEe =

b, gzgrt{: g:(' severity of the mesenting problem for counsellors in training %o
nd

Goab : : ) H : H BAD

. Congruence of case msterials and symptoms is
BaD H H s : s H 300D

6. 4bility to empathize to material presented is
Bxh 2 e : s 2 s cocn

7. Creedibility of representation ar nortion of an initiagl interview is
GOoD H H : s : : BAD

8. Credibility of representation of client by actor is
GoaD : H g H 2 e BAD

O eI

9, Indication of selected points for theraplst response is

Bm - . . . [ . Goo]j

. * . L .
e Sz eaEE. 1 | CBEIIED | Gen IR QISR DRSS 3

20. Quality of the £ilm production is

GooD : g : t s BAD
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Table 36

Mean Score of the Rating Scales for Each Client Videotape

Francophone Anglophone
Judge 1 2 1 2

MS S MS  MS
Judge 1 5.7 6.1 6.0 6.0
Judge 2 5.8 5.1 5.9 5.1
Judge 3 4.5 3.1 h.7 5.1
Judge 1 5.9 5.7 5.9 6.2
Judge 5 6.0 6.1 6.4 6.0
Judge 6 5.5 5.0 6.0 5.5
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Summary of One-Way Analysis of Variance on Rating Scores
by Client Videotape
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Source ar MS F @
Sum of judges ratings
dm 7-point scales
Between 3 .29 .67
Within 36 L
Total 39
a

= 2.86
F.95 (3,36)
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RESPONSE BOOKLET FOR PART IIL

(1) WRIITEN GENERAL INSTRUCTIONS

(2] WRITTEN INSTRUCTIONS FOR EACH VIDEOTAPE

(3) MODIFIED VERSION OF THE BARRET-LENNARD
RELATIONSHIP INVENTORY
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IN THIS PART OF THE RESEARCH PROJECT, THERE ARE FOUR (4) VIDEOTAPED SEGMENTS OF
EDITED INITIAL INTERVIEWS WITH TYPICAL CLIENTS THAT COME TO A UNIVERSITY COUNSELLING

CENTRE. IN EACH CASE YOU ARE TO ASSUME THAT YOU ARE THE ASSIGNED COUNSELLOR.

EACH SEGMENT IS APPROXIMATELY 15 MINUTES LONG, AND THERE ARE 10 STOPS INTERSPERSED
IN THE CLIENT"S PRESENTATION OF HIS PROBLEM. THE STOPS ARE INDICATED BY '"'FREEZES"

IN THE CLIENT"S POSE, AND ARE 30 SECONDS IN LENGTH.

DURING THESE STOPS, IN WRITING, YOU ARE AS THE COUNSELLOR TO RESPOND THERAPEUTICALLY
TO THE CLIENT. THAT IS, PLEASE RESPOND TO THE CLIENT AS YOU WOULD IF YOU WERE

ACTUALLY WORKING WITH HIM IN A COUNSELLING SITUATION.

AT THE END OF EACH VIDEOTAPED SEGMENT, YOU WILL BE ASKED TO COMPLETE A SHORT

RELATIONSHIP INVENTORY.

THE FOLLOWING IS A SHORT DEMONSTRATION TAPE CONSISTING OF A PORTION OF AN INITIAL
INTERVIEW TO FAMILIARIZE YOU WITH THE FORMAT OF THE VIDOETAPE AND THE PROCEDURE

FOR RESPONDING TO THE CLIENT. PLEASE RESPOND TO THE EXCERPTS.

THANK YOU FOR PARTICPATING"
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WAME:

DTS OF BIRRH SO
PLACE OF BIACH T
ACADEMIC PROGRAN

AliD YHAR

CLIERT ¢ .

INSTRUCTIONS

During the stops, in wyriting, you as the counsellor are
to respond therapeutically to the ellent, That 1s,please
respond to the client as you would 1f you were actually
working with hinm 1a a counsellingz situation. {Silence,

although sometimes therapeutic, 1s not a permissitle response.}

When recording your response(s), please use a separale shee®

of paper for sach of the stops in the videolape.
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RELATIONSHIP INVENTORY

Client: 229
Name @ D.0.B.: Sex:

Directions: Listed on this questionaire are a variety of ways one
person may feel or behave in relation to another person. Please
consider each statement with reference to your "relationship" with
the client Just seen.

Mark each statgment in the left margin according to how strongly
you feel that it Is True or Not True in this "relationship".

Write +1, +2, +3, or -1,-2,-3, to stand for the following answers:

+1:Yes, I feel that it 1s probably

1:No, I feel that it is probably

true or more true than untrue. untrue or more untrue than true.
+2:Yes, I feel it 1is true. -2:No, I feel it is not true.
+3:Yes, I strongly feel that it -3%No, I strongly feel that it

is true. is not true.

Please Mark Every One!

respected him as a person.

wanted to understand how he saw things.

really liked him.

understood his words but did not know how he actually felt.
did feel impatient with him.

nearly always knew exactly what he meant.

appreaciated him as a person.

liiked at what he 4id from my own point of view.

felt indifferent to him.

usually sensed or realized how he was feeling.

found him rather dull and uninteresting.

What he said or did sometimes aroused feelings in me that
prevented me from understanding him.

I card for him.

Sometimes I thought that he felt a certain way, because
that's the way I feel myself.

did feel disapproval of him.

could tell what he meant, even when he had difficulty saying 1
put up with him.

usually understood the whole of what he was saying.

feld friendly and warm toward him.

ignored some of his feelings.

appreciated just how his experiences felt to him.

didnt't like him as a perscn. ’

Somehow he irritated me.

At times I didn't know how touchy or sensitive he was about
some of the things he discussed.

At times I felt contempt for him.

I understood him.

I truly am interested in him.

I often responded to him rather automatically, without taking
in what he was experiencing.

T felt deep affection for him.

When he was hurt or upset I could recognize how he felt without

getting upset myself.

T
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APPENDIX J

MEAN SCORES AND STANDARD DEVIATIONS
OF THE ATTITUDE TESTS

(1) THE F-TEST
(2) THE ETHNOCENTRICISM SCALE
(3] THE FRENCH CANADIAN ATTITUDE SURVEY
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DISTRIBUTION OF BASE LEVEL OF EMPATHY SCORES
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APPENDIX %
Table 894
Distribution of Base Level of Empathy Scores?
D DD
High Middle Low
Intolerant Intolerant Intolerant
Group Group Group
Males Males Males
159 151
igg 146 173
175 153 174
165 152 167
17k 149 162
175 160 156
Females Females Females
150 1749
178 170 179
172 193 175
174 153 170
142 171 164
148 168 172
189 158 171
155 130 141

aSum of the judges ratings on the Index of Communication
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INTERRATER RELIABILITY OF THREE JUDGES

(1) RATINGS ON PART I AND PART II
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APPENDIX L

Table 40

Ebel Correlations for Interrater Reliability for Three Judges

a, .
r, and r, o and rq ;} %Ed.zg Combined r
Part I
Index of Coomunication
Empathy 77 .28 .35 .54
Unconditional Positive
Regard .62 .37 LAy .51
Genuineness .60 .32 A1 A7
Part II
Client Videotapes
Empathy .72 .18 27 .52
Wnconditional Positive
Regard .58 .20 .36 .49
Genuineness .58 .30 .30 .i5

aSubscripts refer to judges



