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IRTRODUCTION

The renown of Woodrow Wilson primerily issued from
his role as the twenty-eighth president of the United States
and winner of the Nobel Pemce Prize in 1918. This 1dentity
of the men with governmen! service has tended to obscure
his role a8 an educator, although in the years allotted to
him following the cempletion ¢f his formasl training, wWilson's
rols as an educator occupled virtually double the number of
years devoted to government service, It ls with these
twenty~-five years as a teacher and sdministrator im the
field of higher seducation that tiis thesis will concern
itsels,

The purpose of this study is to bring to light the
educstional ideals of Woodrow Willson, of which, unfortunately,
there 18 an apparent general lack of awareness within the
realm of some claessified a3 authorities in the fiecld of
higher education. The insplration for this thesis was born
of a trichotomous influences in part from Lr, Ramunas, the
adviser to the writer, from the writer's position as a
university lecturer in United states history, and from the
centennial theme of the Woodrow Wilson Foundation,which has
dedicated its being to the tesk of keeping slive the menmory
of this great statesmman., This aforementioned theme, 'iducc-
tion in the Hation's Service,” gquite apparently represents

but one aspeet of woudrow Wilson's educationsl ideals, This
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researcher will attempt to extend this theme and make it as
complete s3 possible within the confines of his abilities
and the facilities available to him. He is well aware that
in apite of his many efforts and censiderable time the
results cannot be considered s definitively exhaustive study.

The prodblem, therefore, 1s to delineate Woodrow
Wilson's role with reference to the crisis which developed
in American higher education between 1850 and 1500, This
erisis centersd about growing scientism, free election,
educational statism, vocationalism, and non-sectarienima,

The hypothesis, therefore, will endeavor to show that
Wilson's idesls of higher educstion were geét on s fourfold
foundation, One repressanted serious scholarshipy which he
deseribed es the embodiment of the liberal tradition. The
second repressnted gemuine democracy in which he cslled for
the elimination of the class system and monied I{nfluences on
the campus. The third represented service to the nation and
sankind in general which, he believed, spoke sloquently for
itself, The fourth represented education rooted in the
Christisn tradition which to him was the gine gus pon of
sduestion's very being. These idesls would, as he envisioned
them, bridgs the ever-widening gulfls between lats nineteenth
gentury scientism, free election, educationsl statisa,
vocationalism, and non-sectarianism.
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For this writer the objective to be realined and
the methods t0 be employed are relatively simple. After a
brief deseripiion of the crisis in American higher education
from 1850~1900 which relies heavily on the dest available
;ianaﬁaxy sources, an account ¢f Woodrow Wilson's ideals
will feollew. The method employed will reflect that of an
historical researcher pursuing systematic inveatigation of
those cutstanding sources, lergely primary, relating to the
theme, Aftar investigation, analysis and validetion of the
hypothesis, it 1s hoped that z new understanding of Weodrow
wWilson's educational 1deals will aecrue, the results of
whieh will besr favorably the light of careful examination
and thus conclude to a reasonable establishment of the
validity of the hypothesis,

In reviewing the literature the most accessible and
valuable primery source data that offer insight into ihe
psriod of Woodrow Wilson the Fducator ure the Princeton
Sollection (1879~1520) and the ota (1902-1910),
both housed et the Rare Book Room of the Firestone Library,

Princeton, New Jersey,l
The mest famous published and accessible primary
source is the Baker-Dodd edition of the Publiec Papers

1 These sources have recently been recatologued and
g::;au:%y bothh catezories sr¢ liated under Woodrow Wilson
SLtion,
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g in six vnlumas.a Because

Woodrow Wilson is one of the twentieth-century presidents
whose complete, or nsarly complete, public papers have not
been published to date, ihe Woodrow Wilson Foundation is
presently engaged in a one and & quarter million dollar
project ef editing said sources. Dr. Arthur Link, noted
Wilsonian schelar, is sditor-in-chief with the project
scheduled for completion in 197,

It i3 interesting to note that although Wilson was
the author of some ten books, none of tham deal with educs-
tion nor his role in this field, |His works include histories
of the United States, government, and essays. Some of
Wilson's biographers intimate that after his retirement
from public life he planned both to pursue & career and to
publish works in the field of education.

In the field of biography, word portraits of Weodrow
Wilson began to appear &3 soon a2 he achieved politicsl
prominence, These accounis continue to the present day.

Two problems arise with reference to biographies: number and
objectivity. Yet, among these, two were of exceptionally
fine quality and especially useful to this researcher. One

was R.8, Baker's second volume of joodrow Wilson, Life snd

2 Ray 3tnnnard Beker and w1lliam E. Dodé, (eds )y
8L Wi W ﬂ’dr LYY A D1 ze , g N&w
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Ln&&ax;.s published in 1927 by & man who served as Press
Director of the Ameriocan delegation at Versailles during the
peaca conference following World war I. His close agsocl-~

ation with Wilson dated back many years, The other, Milgon,
~ "
3

volume ons, by Arthuwe Link,
renown scholar who has spent his lifetime in a study of
Woodrow ¥Wilson, represents the most deflinitive snd exhaustive
study yet completed.

The aveilabiliiy of nen-pericdical reference sources
with respeact 6 the Princetion pericd of wWilson's career is
very limited., Those available clesrly Ilndicate & need for
discretion and caution, Hardin Cralg's book, ¥oodrow Wilsgon
ﬁﬂhﬂ!&ﬂﬁﬂﬁﬁﬁss is both perscnal and pro~Wilson. It is
bused almost in its entirety on the memory of its then
eighty~year old suthor, save for [leeting decumentation from
R.8, Baker's Yilgon's Life and L8, volume two, MHeMillan
Levis' boek, Mo 3, ®

is replete with a

y Btanngrd Baker, Woodrow Wilsen éé;g ggﬂ
&gﬁig;g ﬁNbv York, Buuhladay: Page and Co,, 1 y Yol, 2,
VY=3£, Po
b Artiur 5. Link, ¥ilsons The Roed to the White Hous
Princeton, New Jersey, Frinca “on University Press, 1947,
x115-57C p.

S Hardin Cralg, Woudro)
Oklaboma, University of

6 MeMillan Lewis, %gg;%g w;;go% of Princeton,
Narberth, Pennsylvania, Livingston Pu ing cﬁmpany, 1952,

xii-118 p,
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fund of human interest stories, It was compiled from the
responses received in answer to some four thoussend gquestion-
naires sent to Princeton alumni of the Wilson pariod and is
further supplementad by personal intervisws within the
confines of said group.

Additional light 18 shed on Wilson's role at Prince-
5,/ edited by wWilliam 8, Meyers,
by Charles 3. Osgood gt al.

But one thesis was uncovered by this researcher
pelating to Wilson and his influence as an educstor, This
unpublished doetoral thesis, The Edugational Contributions
gﬁ,ﬂgﬂﬁzgxgyglggn,g was written by Edward W, Clemsnt while
&t 3tanford University, Califernia, Dr. Clement begins with
a statement of Wilsen's philosophy of sducation, devoles

some four chapters to biographieal data, and concludes with
a discussion of Wilson's contributions to curriculum,
methodology, and administration., 1t would appear that by
prepoartion alone,of the entire one hundred end fifty pages
teo much emphasis is placed on blography thersby rendering

7 William Btarr Heyer, (ed.), Zome Princeion demorie
giinnntan, New Jersey, Prinaa%on University Praess, 1946, vi-
Pe

8 Charles 5. Osgood gt al.,

Prineeton, New Jeraey, Princeton nni?arﬁtt&wﬁm Prince
159 P

9 Edverd W, Clement,
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inefrectual and superficial in the feov remaining pages &
meaningful delineation of Wilson's major contributions to
sducation,

Diverse and voluminous is the periodical literature
detailing the person, beliefs, and philosophy of Woodrow
Wilson. Preobably the best and most extensive secounts eof
Wilson's carser ai Princeton are to be found ia The Daily
Princetonian and Ihe ¥ ikly, both published
by Princeton University. These periodicals, beginning with
1510 and contimuing to the pressnt, are replete vith sketches
and analyses of President Wilson, Though fev of these relate
directly to the topic under discussion, a fev are vorthy of
mention, “"Woodrow Wilson the Edueator,lC sppearing in the
NaEads Jdournal, Harch, 1924, was most useful. It discussed
Wilson as an educator of three dimensions: tescher-
sdninistrater, practical sducational philoesopher, and educa-
tional statesman whose aim wes to lead people "to a higher
Jevel of thinking.” "The Late President's Record of Achieve-
mentrit in sarch, 1924, Current Hiptory reviews Wilson's
sarly history, scholastic career, and successes and fallures

IG "Woodrow Wilson the Educator*, ,%g;;ggg;_ggggg;
R AdiDe. DMEDGS ¢ Yol. 1-3, Ho. 3| ague of ar

11 “Tha Late President's Record of Achievement®,
L History Magaszive, Vol. 19, No. 6, issue of Mereh
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in applying his 1deas to the practical problems of stite,
pational, and International politics., 7The autumn edition,
1956, of aw*? 15 devoted to a
series of scholarly articles written by some of the most
distinguished authorities in American histery on the subject
of Wilson. Finally, "The Academic Mind of Woodrow WilsanELE

by Leurence R. Veysey of Harvard in the Mareh, 1963 guerterly,
ical Review examines his

rols in the "first generstion of the American university.”
Most of the periodical literature ls largely e restatement
of what has already appeared 1n books dealing with Wilson,
Having introduced the topic, stated the problem and
hypothesis, surveyed in brief the literature, the plan of
this thesls is as follows: Chapter Cne will briefly review
the erisis in American higher education from 1850 to 1900,
Chapter Two will discuss Wilson's ideal of & basic, sound,
and enduring program of study for sollege. Chapter Three
will survey Wilson's fight against money and soclial distine~
tion gaining influence im the post-Civil VWar college period.

1&56-192% he Vireinie ’ 81y 5 LOW 4 angrow wi%aon
entenn fumber o ssue o
Autusn 19 56 y PPs wl"‘éw N ’ ' !

i3 Lunrungc n.‘Veyaay, ”Thn Acaéeuie Hund nr

Vel. kﬂ,wilfaan
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Chapter Pour will discuss unselfish service to the nation arnd
mankind as the all-important position of higher education.



CHAPTER I
CRISI: I. AMERICAN HIGHER EDUCATION

1. Political, Economic, and Locial Ferment
in the United States: 1850-19C0

The political, social, and economic forces of the
last half of the nineteenth century wvere so Inextricably
entwined in the fabric of American higher education that it
is incumbent upon this writer to broadly outline these forces
in order that the essentisl unity and coherence demandsd of
this thesis may sccrue within the histerical framework of
sald period. Politically, the United States was on the sve of
the great Civil War, the resolution of which ushered in the
traumatic peried of uphesval commonly called the Reconstruc-
tion., These turbulent years wiinessed the rise of that new
political amalgzamation known &s the Republican party, the
extension of the franchise to large groups hitherto denied a
voice in thelr government, and the myriad complexities of
implementing their constitutionsl guarantess of a full measure
of social, civil, and pelitical {reedoms secured under the
constitutional amendments.

The rampaging economic growth ¢f this era was &ccel-
erated by the changes wrought 1n the post Civil war period.
It ushered in the age of mass production, which necessitated

the formation of huge corporations. These corporations
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insvitably led to the formation of monopolies culminating
with the chartering of ths first million dollar corporation
in American history, the United States Steel Corporation.
Machine technology made great strides, and the dominance of
business and the manufacturing classes became s reality. The
most basic tenet of this capitalistic philesophy was an in-
satiable slaking of its thirst for economic acquisition, The
primitiveness of this creed was maaked behind & fucade which
publicly called for "[...] making more funds avallable for
the expansion and improvement of public educatiaa."1 Whether
the motives were altruistic or self-seeking, the immediate
result was the rapid enlergement of secondary schools,
colleges, and astate universities, This expansion triggered
the economic spiral of growth, the money for which emanated
from public generosity and private phllanthroples. As orig-
inally noted, disregarding the motives, the result was an
unprecedented expansion in American education.

Socislly it wes & period of upheaval, Many, diverse,
and complex were the reform and humanitarian movements. Num-
bered among these were the abolition of slavery, temperance,
the right of lebor to organize, vwomen's suffrage, and the
exercise of the Civlil Wer Amendments calling for socisl,
eivil, and politicsl equality. These concepts thsat

1 Ro Freenan Butts, rhé 5 G i
kew York, McGraw Hlll Book 'ampany,
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characterised this new sys were first put to the test with
the expansion of the American West., The growth of this new
frontier was predicated upon social demoerscy. The success
of this docirine of equal opportunity for all thus cast
serious doubt upon the wvalidity of the entrenched existing
forms of education, especially higher education, and a con-
comltant demend for expansion of existing facilitlies with
emphasis upon a more vocational and utilitarian sapproach.

2., Challenges to Hducation as Traditionslly

Constituted

American higher educstion thus cast in its politieal,
socio-aconomice context, an evaluatlon of the forces which
were to challenge education ms then constituted must neces-
sarily focus upon those forces that begen to question its
makeup. America was imbued with the principles of
Jeffersonlan~Jacksonian Democracy. This bellief called for
an open soclety and a hitherto unknown mobility of population
which pushed beyond the borders of geography, past the pre-
viously detailed frontiers of pollitical, social, and economic
understanéing, eand nov stood ready to challenge the domain

of education., As Hofastadter states:



CRISBIS In AMERICAN HIGHER EDUCATIOR L

American socisty was too democratic to accept
eomylotat{ the idea of & gentlemen's education,
too practical and perhaps too philistine to asceept
complacently its classical content, too dynamic
and competitive to accept indefinltely its static
character.?2
Again, speaking of this era, Rogers states:
This period, roughly 1860-189C, might well be
called the critical period in Amarican higher
education, for the rapid transformation of soclety
rendered obsolete much of the older learning, pro-
dueing nev and strident demands for a new education
for the new world.l
Having briefly ocutlined the politieal, economic, and
social ferment occurring in the United tates between 1850~
1875 with its later concomitant influences, there csme a
demand for curricular changes in order that the program of
higher education might be brought into harmony with the needs
of a practical growing people. The traditional ceollege pro-
gram, said David Starr Jordan, was "[...] a8 stagnant as a
Spanish convent and as self~-satisfied as s Bourbon duchy.”
Seemingly this indictment was further bolstered by Jumes A.

Garfield, future president of the United dtates, who "[...)]

b

exapined the catalogues of some twenty Hestern, Lestern, and

3 Walter P, Rogers, i dode
%g%gg;g&gg, Ithaca, New York, Cornell University Press,
Yhdy Po

L 4

 David Btarr Jordan, The
walter P. Rogers, Andrew D, K

Ops Clt., p. 6.
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southern colleges and found them all alike.“b In addition
to this uniform pattern, the academie level of most institu-
tions was pitifully low, In fact, Jsevins, speaking of
Harvard, said, "The law and medical faculties gave thelr
degrees to any man who had psid three term bills covering
elghteen months end had not been very irregular in attending
lcctures."é The prized position of the traditional college
vith its classical tradition centered ebout the Seven Liberal
Arts was to be shattered in the second half of the ninateenth
century, "The flood that engulfed them [the colleges],”
88id Schmidt, “came Irom three main scurces: the new Western
universities, German scholarshlp and higher criticism, and the
philosophy of evelntion.”7 Thus a two-pronged attsck on
American higher education was under way. The first of these
challenging influences was native whille the second was im-
ported. "inis," says Schmidt, “"marked the re-entry of EBurope
into American acadenic lifa."a

The proponents of the state universitlaes held that
their concept of the function of a university was not without

Y Allan Nevins, Ihe iitate Unilvergities and bemocre
Urbena, Illinois, University of Press, 1902, p.

6 Ibid., p. 6.

7 Georg;c P. Schmidt, th &l Ar
Lollege, in Hillinw W, Brickman and 3tn%§ey Le%% Zmds.g,
A _Century of ! ;aggg Bducation, ew York, Society'for the
hdvancement of kducation, 962, Pe 95,

v lpid.y p. 55,
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its foundation in antiquity. To them the roots of u state
university ides were vory old and, in a sense, treceable to
Greece and Rome. There the Academy of Athens and the
Rhetorical Schools at Rome represented state undertekings in
the field of education. Plato, for example, insisted that

it was “[...] the duty of the state to educats men for public
service and the Roman sages ingisted that it was the duty of
the state to inculcate civie vir?:uaza.”‘3 Again a type of
responsibllity for higher education was seen dQuring the

Middle Ages when “[...] Frederick I1I, in 1220, [...] estab-
1ished the University of Haples."'C 1ti111 later men like
Francis Bacon insisted "[...] that kncwledge is power [...“1'
According to Rousseau, "Educstion comes to us from nature, men,
and from things.®'? Roussesu also maintained that in our
older universities there was too great an influence on books,
lectures, and men, and too little emphasis on nature and
things; i.e., science, laboratories, and workshops. Obviously
the foregoing practices were the ingredients by which the pro-

ponents of the state universities Justified the necd for such
institutions in the United 3tates,

9 Merle Curtl and Vernon Carstensen, @

dhe University
%ﬁ'**‘9$§ﬁin‘ iadigon, wisconsin, University of wisconsin
ess, 9y Vol. 1, pp. 6-7.
1C Ipid., p. 7-

11 John &. Brubscher and Willis Rudy,‘ﬁ;gggg_ggggggigg
4n Iransition, tew York, Harper and Brothers, p. 1LC,
12 Nevins, 8p, Cit., p. 11,
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A further philosophical Justification for such
schools was found in the writings of Jeremy Bentham and John
8. Mills, who advanced the idea that "[...] the ethical
good, including truth itself, is relative to time and place
and to be determined by whatever promotes the greatest good
for the grsatest nn-bcr."13 These concepts, echolng at &
time when the industrial and commerclal forces were bacoming
dominant in Europe, served as & rallying point for those
segnents committed to the establishament and growth of state
universities,

Pushing from the histerical justifications found
in the Greek, Roman, and European chronolegy, the proponents
of the state universities offered historical proof for their
ideas in the domestic annals., 7They contended that colonial
eolleges were chartered by colonial legislatures, recelved
moneys from such Assemblies, and were supervised by colonial
visitors. Jot to be overlooked in their documentation was
the Ordinance of 1787, which set aside land for a state uni-
versity and thereby promoted the growth of the stete univer-
aity idea,

As if these forces were not sufficient, the state
university proponents were blessed with stil)l greater clinmsate
of favorability in which to implement their all-consuming ides
of education. Agaln, this climate of faverabllity was of

13 Curtl end Carstensen, Cp, Cit., p. 26.
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Europesan orplgin. 1t was a corcllary of late el htecnth cen-
tury Zuropean Enlightenment and Rising Hationallsa., dorman
Foerster, speaking of the foregoing movements, szald, "By the
close of the =ighteenth century, the centrsl festure nt' the

modern creed was well eatablishad.”‘h

Continmuing, he avers
that "[...] they concentrated upon the preasing clalas of the
prosent and dreamed of a golden future in which the natural
man, free, equal, and fraternal, might fully exprsss him-
selr."‘g' It mist be understood that they (the proponents of
the state universities) equated natursl man with economic
man. Thus economic wman, or natural men if you will, had as
his goal to conquer the physical and industrisl order. The
state university was to be the means by which he would ecquire
the necessary knowledge to enable him to reach his goal.

This doctrine achieved immedlate and widespread
papularity.‘é A perfect crystallization of this philosophy
is to be found in the writings of Curti and Carstensen when

they state:

1 Korman Foerster, Ihe aAmerican itate
Chapel #il1l, rorth Carolina, ]
Press, 1937, p. 47,

15 M" Pe 590
16 IM.@.': PP 59"66&
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S

[ees ] the term [state university)] implied that
providing for higher education was a vital function
of society, that the most suitable agency in the
United States to perform this functlon was the state,
independent of religious and private bodiesy that the
state university should crown the whole system of
public education with which it was to be closely
integrated; that the recipients of higher education
in & democratlc civiligation should not be an intel-
lectual elite, but all citizens capable of benefiting
from such tralning; and that the curriculum of a state
supported institution of higher sducation should
embody not only the scholarly purposes of traditionel
institutions but the irotessianal and practical needs
of the citiszenry, individually and collectively.l7

3. EBmergence of State Universities

Yot despite the realization of a climate favorable
to their being, the response to the state university idea
was slow to gain a foothold, The first public universities
located in Georgls, Verament, and North Carclina were nothing
more than & reflection of colonial traditions. "Their
charters treated them as if they were private incorporations;
and the courts backed up this 1ntarpretution."1b The trustess
of the universities were considered private, not public
officials, and in most cases were not appointed by the
legislatures of the states,

The University of Virginia, however, conceived in its
entirety by Thomas Jelferson, was the first bona fide stste
university. At this institution "[...] the bosrd of wvisitors

’7 Curti and Carstenaen’ wog P 30



CRISIS IN AMERICAN HIGHER EDUCATION 10

was sppointed by the governor of the state and approved by
its 1egislature."‘9 Operating funds were suppllied by the
state. Truly unique to this institution waz the breadth of
studies it offered.?C Though taken for granted today, the
University of Virginia offered a system of electives, itselfl
a revolutionary concept in higher educatlion. Added to this
was its designation as non-sectarian., However, despite the
evidence of adequate planning, all did not augur well for
Jefferson's brain child. The sccondary students were 1lli-
prepared for university work,resulting in lack of attainment
which had a8 demoralizing effect upon the faculty. Further,
denominational strifes lmpaired the proper functioning of

the university to which was added & general air of apprehension
that the existing private denominational colleges would be
dwarfed by the rise of state universities, These deleterious
influences tended to hamper the progress of the Jeffersonian
experiment. Yet it was to be enduring,and notwithstanding
the many problems confronting it,"[...] the design, short of
its embodiment, had 1ts effect on the subsequent development

of American higher oducation."21

19 John 3. Brubacher, A Century of the statec Unlversity
in Brickman and lLehrer, Cp, é;z., Pe 70, — ’

20 Ibid., p. 70.
21 Ih;do, pa 720
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b, wWestern Influence and State Universities

Though state universities could look to the South
for their real origin, their emergence and development “[...]
vould be defined in the great Midwest and West, where
frontier democracy and frontlier materialism would help to
support a practical-oriented populasr 1nat1tution."22 Here
in the West, America's new frontier, where the peopls were
less tradition bound and where social democracy was a de facto
vay of life, was to be found the truly necesssry climate for
the emergence of a state university. Though Western in
climate, its direction was Kastern since the leadership ex-
ertod in its behalfl came from those emlgrants recently srrived
from New Englanﬁ.zB These XNevw Englanders with their tradi-
ticnal faith in education offered leadership and encouragement
to the state plan., Supplementing this support was that offered
by other recently srrived eaigres. Wisconsin, for example,vwas
settled by Germans still mindful of their own universities and
imbued with ths German respect for lesrning; these were follow-
ed by Scandinavians with traditions of civic eooparatien.zh
Thus was created a milieu which was favorable to the rise of
the state university.

23 Brubscher and Rudy, Op, Cit., p. 150,
24+ Hofstadter and Hardy, Op, Clt., pp. W6-L47,
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The pacemaker among the early universities of the
West, from every point of view, was the University of
Hichigan.25 Here was renlized the earliest fulfillment of
the Jeffersonian ideal snd the plan for future state univer-
sities, of which the Universlty of Wisconsin i3 & notable
example. To Michigen must be ascribed the role as pacemaker
for a variety of reasons., Primarily Hdichigen favored a
centralized, tax-supported state system of education; further
they were blessed with a succession of able leaders to keep
the foregoing policy in affect.26 Outstanding among .‘ichigan's
educational leaders was Henry P. Tappan, who was greatly in-
fluenced by the Prussian educationsal system which he studied
at first hand. Rooted in this tradition, he dresmed of a
true university devoted to advanced studies at the top of
an integrated system.

As Tappan put it:

We hold therefore that Universities sre natural

To delay their creacion 1o to step i heng upen
;ﬁgﬁﬁi%;:57ate which represents the progress of
As to the form of the Institution, Tappen stated:

25 Brubacher and Rudy, Op. Cit., p. 153,
26 Ipid.y ». 153.
27 Henry P. Tappan, On Uni

Riehard dnfstndter and W1laan hm'th"meds; peucatd :
sdug Docuzente) gt ! Chicago, 1llinols, Taa
561, Vol. 2, p. 503.
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Unt We would take as Qodala in gunaral, the
varsity of Paris, the Universities of England
The Tniversities of Germeny 38 orieEes and

As to courses, Tappen held "[...] there should also
be established courses particularly designed for the benefit
of those engaged in commerce and the useful arts, "2’

With respact to the university's religious character,
Tappan belleved "[,..] an entire separation from ecclesias-
tical control and a renunciation of all sectarian pertiali-
ties, 30 Tappan planned a Prussianized version for the
American state university, controlled by the state and alded
by private munificence,

Despite his influence and achievements, Tappan's career
at dichigen was to come to naught., DBecause American national-
istic influences clashed with his Prusgsian lesnings and be-
cause seclarian pressures were brought to bear, the regents
of the university asked for and regeived his resignation in
1863, just eleven yosrs after he assumed the presidency at
Michigan.3! It was he "[,.,] who helped to lay the theoretical
foundations for the development of Western state universities,"32

26 Ibid., p. 50,
29 Ibid., p. 506,
30 Ibid., p. 507.
31 Ibid., p. 488, Introductory note.

32 Butts, Qp, Lilt., p. 155,
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It 15 safe to say that lMichigan, under his aegis and with
the help of the Morrill Act of 1862, helped to ploneer the
future developments at Minnezota, Wisconsin, and the "all
purpese® state university at Coernell.

The aforementioned Morrill Aet gave great aid and

a powerful impulae to the movement for state universities,

This act was designed to promote the establishment of
agricultural colleges. The Pederal Governmant donsted to

the states thirty thousand acres of public land for each
repregentative it had in Congress for the purpose of pro-
viding funds from land sales with which to found the eollage:.33
The lav further stated:

[«cs] ench state which may take and e¢laim the bene-
fit of this set, to the endowment, support, and main-
tenance of at least one college where the iﬁading
object shall be, without excluding other sclentific
and clasaicsl studles, and ineluding military tactics
[gasstd during the Civil War] to teach such branches
of learning as are related to agriculture and the
wachanic arts, in such menner as the legislatures
of the Btates may respectively prescribe, in order to
promote the liberal and practical aduea%ion of the
infustrial classes in tE' several pursults and pro-
fessions in 1ife [e.e]3d

wWhere the land grants were given to a single institution, such
a8 Cornell University in llew York, or given to the pre-existing

state university, the benefits were notable, But where the

33 Harry G. Cood, A Histo:
Hew York, The Msemillan éompsny,

3
and smith (e

Gk MOLE Sd 4 2&
ds. ), U
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grants were divided among several institutions, the results
were less fortunate., In time, the United States government,
by virtue of the second Horrill Act (189¢), the Bankhead-
Jones Act (1909), and the Nelson Amendment (1907), further
extended the original endewments.35 such courses of action
vere made necessary becsuse the earlier grants were insuffi-
cient or the proceeds [rom said grants were misused Ly state
legislatures,

In concluding this summary of the impact of the
rising state univeralty on American higher education the
question ariscs: what was its special signifleance and how
did it affect higher education? A number of asnswers lmmedi-
ately present themselves. First, the state university was
founded on democratic principles of equality of opportunity
which, per se, was an extension of the demands for soceial
and political democracy. Education-wise these took the form
of free election of studies. 3econd, the stats universities,
aided by the Morrill Act, offered a broad and utilitarian
program demended by the agricultural, commercisl, and industrisl
interests of the time. Third, service to the coamunity, such
as the "Legislative Reference Bureau" at the University of
Wisconsin to ald law-makers and public officlals, wes deemed
& valuable function and was justified by "[,..,] the help they
gave to ralse the standards of literste lesdership throughout

39 Ibid., Iutroductory note, p. 564,
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the .estern cuuntry.’“36 Pinelly, the Azcricun state uni-
versities ploncered in sucl. developments as secondary school
sccreditation, coeducation, extension -ducation, and emphasis

on graduate programsg of study.
S. Opposition to Jtate Universitics

Hotwithstanding the significsnt contributions of
Amorican state universities, these instititiong have come in
for some sharp criticism by such men as Foerster, Flexner,
and Butler. PFosrster charges the state unlversities as
characterizing the materisl soclcty which they serve, e
further charges the students at the state university as
devoted to the "Religion of Getting On", "Go=Geiters', and
primarily Interested in a diploma, student activities, and
Job preparatiun.3? Flexner refers to some of the state uni-
versities as "service stations for the generasl pnhlic."gé he
insists that "“[...] neitiur secondary, technicul, vocational,
nor popular education belong Lo the realm of tue univarsity.‘sg

iiicholas !4, Butler, in 1921, goes on to say:

36 Prubacher and Rudy, Cp, Cit., p. 164,

37 Focrster, Op, Git., pp. 6C-60,

34 Abraham Flmxner ' {
German, 'ew York, Cxford Univarsity

o Ibid., pp. 27-28.

’rass,‘ 93C, F. 38.



CRISI® I AJCRICAN HIGHER DUCATIOL 17

The ruling passion is not to kpow and to
underatand but to get shead, to overturn something,
te apply in ways that bring materiael advantage, some
bits of information or some acqguired skill, Both
schools and colleges have, in large part, taken off
the true business of education, which i{s to prepare
youth to live, and have fixed thew on socmethning
vhieh 1s vary suburdinn&e, namely, how to prepare
youth to make & 1iving, *C

The foregoing statement represents some of the indlictments
of the universities of the time, and though terse, they
indicate some¢ of the opposition the state universities

encountered,
6, Acceleration of the Osrman Influsnce

Toe second influendce to change the traditional char-
acter of American nigher education in tie last aall of the
nineteenth ceéntury was ithe Ilmpact 0. German scholarship,
Though there appears to be universal agreement a8 to the
magnitude of this lorce on the development of the American
university,

[e.e ] there i3 & wide gap in American histori-
ography. Only one study exlsts that directly attempts
to relate the German and Americen Univ:rsities, It is
Charles Franklin Thyind's The A

- LA .. . ..p

It is not the purpose of this writer to autnenticate the

foregoing statement, which no doubt ls true, but therse were

hetzper, The
od .tates, rew

41 Hichard Holstadler and walter P,
g L 1755, s 367, Footnote 1.

(4 ot 1) 4

ork, Columbls University iress,

i
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indeed great migrations to German universities, and these
migrations bore a later influence on thuir American counter-
parts., According tc Thwing, Benjamin Franklin, in 1776, was
the first American to pay a visit to the German univaraity.kg
Benjamin Smith Berten, “the Futher of Americeén Msteris
Hedicine,” vas belleved to be the first American, in 1704,

to receive & medical degree in Germany. BEverett, Tichnor,
Bancroft, and Cogswell were the “forerunners of & great host
of scholars and teachers to follovw this same route."*3 In
the hundred yoars which have passed (15615-191h) since the
foregoing took thelr degrees at 08ttingen, sbout ten thousand
Americen students have watriculated in German univeraities.“k
Thus by weight of sheor numbers it is difficult to deny the
de facto existence and extent of German scholarship.

7. 7The Bingular Attraction of German Universities

The question hes arisen: why the attraction to Germany
for study? why not the United States, France, or England?
The answers wore legitimate yet subile., The United Jtates
laeked opportunities for advanced study, and most sdvanced

dogrees vere moaningless, "As lzte ss 1825 the :azster of Arts

42 Charles Franklin Thwing, The German anc fmeriosn
' 1 g Jears of History, .ew ‘ork, The

tiTlan Companyy 1520, Pe 12,
43 Ibid.s PP. 16-17,
Wh Ibid., p. 37.
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degree wvas awarded 'in course' to any holder of a Harvard
Bachelor's degree sfter the lapse of three years and the
paynent of a fee.“u5 Few places, except perhaps Yale,
offered a Ph.D. degree before Johns Hopkins “helped to
establish a tromiin 1867 [...]"*6

France us & place of university study was not popu~
lar in the United 3tates primarily because Protestant
America objected to French Catholicism., Then there wss
oppesition in Hew England to French liberalism, and France
as a place of higher study was considered dangerous., Fin-
ally, France seemed to be neglecting sclentific instruction,
which was considered vital to Americans,

England as a place of study was alsc not without its
alleged deficiencies, The objections were similar to those
raised about Franece, Little instruction in sclence was
offered. HEmphasis was on the cultural or general education,
and the qualification that *[ ...] 8O one could be a candidate
for & degree unless he were an Anglican, a requirement which
remained in effect wntil 1871 was a further barrier. It is
important to note that neither did Oxford nor Cambridge make
apy provisions for advanced studiea.“u7

45 Brubacher and Rudy, Op, Git., p. 168,

W6 Ibid., p. 189.

“‘7 WQH. cowlﬂy l ‘;"' ek : LN
gL Amerig, in Edward Bradby '
Kurope, Lomdon, Oxford Univnruity

ress, 1939, P.
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Therefore, because advanced studlies were most limited
in the United Stetes and because students were "unwelcome”
in England and “"afraid" of France, Germeny presented itself
88 the most likely place, Yet, this attraction was far more
than & process of elimination, for the intensely stimulated
curriculs of the vigerous German universities served as a
magnet for American gtudents . O

Anerican students whe went to lermany for advanced
studies were imbued with the German concept of a university
and the methodology employed therein, To the Germans "[...]
the collective idea of & university implies a Zweck, an
objective study, and the Bedingungen, or conditions. The
object was Wissenschafi; the conditions, Lehrfreiheit.” By

Wissenschaft the Germans mean knowledge in the most exalted
sense of the termj ylz, the ardent, methodical, independent
search after truth in any and all of its forms, but wholly
irrespective of utilitarian applications., Lehrfreiheit meant

that the one who teaches “[...] is free to teach what he
cheoses, as he chooses, Lernfreiheit, or freedom ¢f learning,

denotes emmnecipation of the student from Schulzwang, compul-
sory will by racitation."he Therefore, the German university

was, aceording tc Rudolph, "[...] a body of scholars and

""3 m., P 53.

gruan Univer-
n Hofstadter
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students pushing forward the frontiers of pure knowledge."

It is significant to note that the emphasis was on purs
knowledge and freadom for the professor to lecture and say
viat he thought and the freedom of the studeni to attend sny
lecture, engage in any study he chose, and liberty to aove
from one university to another. Wwhile great freedom was
allowed the students in Germany, this Ifreedom was never
sbsolute. Before being swarded & degree, the students had
to pass rigid axaminations and give evidence of scholarly re-
search at the conclusien of their studles, American students
returning from Germeny bearing the prised Germen doctorate
brought back a nev concept of higher education.

These Awmerican students in Gersan universities observed
“the intimate uniomn of investigation and instruction [.-.]"51
whereas in BEngland at the time most of the great scholars
wvere not affiliated with the universities, the situation in
Germany was such that "[...] all university professors are
investigators and scholars and that all investigators and
scholars are teschers in universities,"’? This wes & very
important fact that 1n Cermany the students wmet face to face
with the great thinkers of the day, and the lmpressions such

50 Ruéalph, QQ., ﬁi&-’ Pe 3%

51 Priedrick Paulsen, The German Un
York, Charles Scribner Hon {st Eg .
tion by Frank Thilly and wllliau wang)

52 Ibides Po Mo
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men as Hegel, Fichte, snd Schelling left on the young wminds
of their day was indelible,

American students in Germany s&lsc observed that the
(German universities were "[...] almost entirely dependent
upon the state for funds. Departments cannot be developed
unless the state provides the monoy; new chairs cennot be
gatablished without the sanction of the educstion ministry.vﬁ}
Henew this statism, which was nothing more than the resliza-~
tion of Pichte's ldea that tie contrel of efucation was
necegsary if Cermany was to realize 1ts claracter and dustiny,
greatly influenced the returnin: American scholars.

deving received s new point of view as to what a
university meant in Germany, ihe American studgnts wers
pleased with the nevw methodoleogy they witnessed in Germany.
Americans were greatly impressed by the thoroughnessg in thinke-
ing and the rese¢arch in Germany., Here the most exsceting
standards were demanded., In addition, "[...] the Germans
applied the selentiflc method to every conceivable kind of
knawledge.”ﬁh‘ The new method was appliced to language, litera-
ture, and history and was to slter greatly existing methods in
the United States with the return of the American students
from Germany.

53 Flexner, Op, Cit., p. 347.

ol cowitg, The 1
America, in Bradby,
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While in Germany, Americans observed the elective
system in line with the Qerman concept of freedom for the
students. They also observed the lack of compulsory class
attendance and speclaligation, one of the main character-
istics of the German university. There were no dormitories
nor communal living in the German universities, and student
life was quite impersonal. Cowley and some American educa-
tors believe that the rise of extra-curricular activities
and athletics as & means of injecting a more personal note
into university life "[...] may be sscribed to this German~-
born impcrsonalism."s’

Here at the German unlveraities Americans saw the
best use of the lecture method, "The professor lectured on
his speclalty without demanding day-to-day recitations or
giving daily marks."7® The lecture as a means of bringing
the results of a resesrch specialist was scmething new to
American students and intensely appealing.

Besides witnessing the lecture method replacing the
prolectio of the medievsl period, the Americans observed
both the full use of the laboratory method in science and the
seminar. Replacing the old lecturse-~demonstration methed in

science, the German students undertook research in the

55 M" P 590

56 George P. Schmidt, I ey
Brunswick, New Jersey, Rutgers University Fress, 1757, p.
157.
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laboratory; “[...] working side-by-side with his master, the
student learnsd the methods of his diselpline and undertook
his own 1nveatigations."57 Outside the area of science,
beginning with the field of philosophy and gradually extend-
ing to other aress, the seminar as a method of instruction
developed., “The Seminar, whieh once hed been the means of
training acolytes In the art of disputstion, became, along
with the laboratory, a workshop of sclentific 9rogress."5B
This combination of teaching and research gave the German
universities a distinction that greatly impressed Americans.

Envious of the German universities, American students
returning from Europe were f{ired with a zeal to transform
existing institutions of higher learning in the United States.
One of two courses could be followed: either adept existing
colleges to the Cermen model or establish 2 new, independent
university type. The former plan was what Tichnor and later
Eliot undertook at Harvard. The latter plen was what Teppan,
Gilman, White, and Stanley !Hasll undertock,

Tichnor, in his Hemarh

57 Hofstadter and Metiger, Op, Cit., p. 373.
5¢ Ibid.y Pe 373,
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[eee] Opening Harvard to studenis who did nou

wish & degree; dividing the instructional staff

into separate departments of study [...] allovwing

a certain amount of choice of studies to students;

dividing classes according to proficiency.5’9
Eliot carried the principle of eleciion begiun by Tichnor to
its zenith and sav it as the answer to declining motivation
in our colleges at tne time and a means whereby he could
bring science to a level witihx the traditicnal subjects by
dropping prescription. £liot then proceeded to sirengihen
the professional scnools and grafted the graduate school as
a superstructure on the sxisting undsrgraduate college.
Opposition to Eliot's elective principle was immedlate,
¢apecially from the older eastern colleges; yei there was
hardly a college that dic¢ not have t¢ «xamsnc 1lis currliculum
in relation to Llict's projected reforums.

The second group of cclluge reformers attempied to
establish & new type o1 university. Li«.pan's ideus were
already aentioned in connection with the rise of the state
university. Tappan's plan of a German university integrated
with the lower levelsg of education "[...] were, however, too
far advanced for a plonssr culture."éc ~evertheless, Tappan's

plan was eventually realized, and his Prussianized version of

American education was used gag a model in otler states.

59 Butts, Op, Cit., p. 10k,

6¢ Cowleg, ]
Americs, in Bradby,
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Gilman, ermed with » grant in excess of three
million dellars, experimented at Johns Hopkins with a new
type of university, the research university. The aim of
Johns Hopkins, primarily e graduate collsge, was stated by
President Gilman as "[...] the encouragement of rese¢archj the
promotion of young men; &nd tue advancement of individual
schelers, who by their excellence will sdvance the sclences
they pursue, and the society where they dwoll."m with &
large stef{ of able teachers, abundant resources in the
laboratories, mdvanced liberal instruction, academic freedon,
and non-sectarian in chsrter, Gilman hoped to establlsh in
Baltimere an institutien which he termed as the “Touchstone
of Truth,.*"

G. Stanley Hall, who had been a member of the faculty
at Johns Hopkins, attempted to establish & graduate univer-
sity in Hew kngland at Clark University, wWorcester, Hassachu-
setts, Following the ssme principles laid down by Gilman at
Johns Hopkins, he proceeded with his plans but on & somewhat
smeller scale, VHowever, a wisunderstanding soon asrose be-
tween Hall and the school's founder, Joaass Gilman 01ark.“62

The latter came to oppose the president's emphasis on the

é1 Daniel Coit Gilman, "Inaugural Address February
22, 1&76” in David Andrew »eaver (ed.),
ori Lpiverplties, Alton, Iilinois, ahurtleff College
Press, 950, ¥ I’- 321,

62 Brubacher and Rudy, 9., Cit., p. 152, Footnote 77
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graduate side of the institution snd withheld finencial

backing.63

As a result, the Clark experiment received a
setback, and the hopes of the founder were not fully
realized,

Andrew D. white, who formulated the go~caulled Cornell
Plen, was to attract nationewide interesi., Rather than found
a trade school a&s Zzrs Cornell had intended, Wnite persuaded
the founder tc establish an institution that would join
scholarship with vocationslism and applied sclences implielt
in the land grant concept. Therefore, Cornell would unite
the liberal snd the practical in & non-sectarian, "all-
purpose® State Universitly placed at the zenith of the ew
York S5tate System of Education, Though white saw in Germany
his idenl of the true university, it musi be remembered that
the vocatlonal aspect of higher education is not in line
with the Cerman idesl.

In the process of tranzformation, our American
ecolleges grew both vertically and horizontally. The forces
that moulded our institutions

[¢e¢] were public and private, loecal and national,
lay and professional, Awericans éid not build their
universities with the logical consistency of the
Germans: for various reasons no sharp lines separated
colleges from xraduateégchools, or technleal from
intellectual concerns.

63 Ibid., p. 182, Footnote 78,
64 Hofstadter and “etzger, Qp, Cit., p. 37¢.
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As a result
Gur postwar [Civil War] instltutions of higher
learning were therefore not mersly motley, but
mongrel; not only different from each other in
sise, quality, independence, and sophistication
[ee.] but sclectic in their character and purposs
(which on the whole was something new).6%
It 158 not that & ples is being made for consistency, but it
Beams
[«cs] that our eclecticism was responsible
for a confusion and ambivalance in the relation of
the university to its public which affected in turn
the spirit and goals of academic research,%®
In coneluding these remarks on ti.c influance of the
German university on american higher education, a type of
hybrid institution was almost ilnevitable. To copy the
Gaerman system was impossible for us. ‘1he German institutions
wore state universities in an undemocratic society under the
control of a minister of education. In the United states
education is under state control in a dewsocratic, pluralistic
society, Higher education in the United States was largely,
and still is, under privatie auspices.
While this eclecticlsa carried many penalties, it

offered advantages:

65 Ikid.s ps 370,
66 Ibid., pp. 376-379.
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From the standpoint of sclence thers was
mick to be sald for keeping open the chennels
between pure and applied resesrch. From the
standpoint of social policy it could be argued
that there 13 somuthing intrinsicelly good sbout
g system that did not draw tight distinctions be-
tween one kind of interest and anotuer, one kind
of studan% and another, one kind of inquiry and
amﬂmr .

., Pregmatism and Evolution Protrude

The third force to shstter the historical traditions
of the classical curriculuxz was the impact of science with
the attending theory of evolution and the philosophy of
pragmatisc, Prlor te the mid-nineteencl. century attempts to
introduce science in the college curriculum had failed both
in England and the United ttates., In the United states both
Franklin and Jofferson had suggested the introduction of
scisnce; but the collsges controlled by classicists and
religionists “[... ] looked with unconcealed disdain upon what
they considered to be the spiritually unprofitable ;rubbings
of the scientists.“68 But while sclence dic not enter the
college curriculum, rosearcn was going on outside the college
doors., Thls antipathy for sclence prior to 1050 was readily
understandable. In & piloneer country whicl was largely
agriculturel and not yet industrialized, the importance of

67 1bid., p. 362.

66 Cowley, Ihe U I8 :
Americs, in Bradby, .QE....G.&.L: p. 6
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science was not realized, Calvinism and the influence of
Gorman ldealism also led many American philosophers to a
monistic view of the universe--a fixed place in relation to

the whole, and where truth waes flxed, uniform, and eternal.
wWith such a philosophy 1t 15 easy to understand the rationale
for the classical curriculum of the prevalling libersl arts
college, Butts ststes "[...] for inasuwuch a2 truth was

alwvays the samae, a single group of unchanging studies could
always be prescribed as the best meens of arriving at truth.“é9
With the rise of industrialization and the frontler to be
conquered, this philosophy appesars c.. of step in the United
gtates, iuch more appealing was the phllosophy of pragmetism
sdvocated Ly James which "[...] lecoked upen the universe as
essentially incomplete and changing; varieties of exlstence
and experience werce set over against the organic unity and
homogenity of 1éealism.“7ﬁ In eother words, "Truth became
plural and became subject to change whenever better methods
of scting and thinking vere devised to meet the exigencies of
11fe."’V Difficult indeed was the task of the traditionalists
to defend the cellege curriculus in the light of this new

philosophy.

69 Butt‘g Mo s P 1&3-
76 MO' p. 163.
val m;, P 163.
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Of sven greater significance than the philosophy of
praguatiszm was the theory of evolution which challenged the
sclentific and religious notiong of the cighteenth century,
Darwin's Oripins of the Cpecias, published in 1859, held that
the world was net created by God but evolved over wmilllions
of years and "by natural processes the simpler forms of
1life became more complex, and that man and gll living things
were branches of a cvommon stock of 11fe," 7% If man is
matter only, then the fmmortality of the soul and redeaption
are nothing but delusions, If the world is not directed by
God but some impersconal force; prayer is ridiculous. If the
world is governed only by laws, the Geriptures and tradition
are ayths. In time, as science gained acceptance in the
college curriculum and as sclience became converted to evelu-
tion, the Darwinian legucy shatiered our college tredition.

The man to apply and popularisze the evolutionary
concepts of Derwin was Herbert Spencer, From Jpencer came a

plea for gcience in educstion., This ples sppeared in nis

worth. To Cpencer sclence
was good for training the memory. Spencer held Ythe superier-
ity of sclence over lenguage as a means of discipline in

that 1t cultivated judgmunc."’3 VWnhereas u langumge leads to

72 Ibié., p. 162,

73 Herbert 8pencer, fducation, Intelle
and Physical, London, Watis and Company,
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dogmatic teaching beczuse of 1ts reliance on the teacher's
word, authority, and dictionaries, ":ielence mukeos constant
appeal to individual reason., Its truths are not accepted on
authority alone, but all are at liberiy to ilest them."7u
Spencer even went go far s to state tuat sclence is superior
“leee] because of thc religlous culture wiloh 1t giv@a.”75
what & terrible thing for the unliverse and {ts causcs not to
be studied for "Tevotion to sclence iIs & tacit worship--a
tacit recegnition of worth in things studied and by iamplica-~
tion thelr eauses."75 Spencer concludes witnh the admonition:

[+e0] that for discipline, &s well as for guid-

ance, science is of chiefest value. In all its
¢ffects, learning the meaning of things i3 better
than leerning the meaning of words. Whether for
intelleetual, moral, or relizious training, the

s of surrounding phenomena 1s immensely superior
to the study of gramusar and lexicons.??

The impact of Spencer on American educatlion was tre-
nendous. He helped lay the foundastions of modern progressive
education, Spencer argued for education for life which meant
the curriculuxm should be as brosd s life. He held to the
lmportance of science 1n education both in L rexlm of the

natural =znd soclal ordor and the scientiflc nethod as the

7% Jbid.y ». 50,
75 1kld., ». &.
76 Ibid., p. 61,
77 Ibid.y p. 63.
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means for attainment. He, like Rousseau, insisted that
student interests were important and that the natural
[facts] not the artificial [words] was the way to student
interest., This was the good way to education according to
Hofstadter and Metzger "[.,..] first because nature was
good and guarsnteed human perfectibility; second because
control of nature was good and insured competitive

success, "%
5. Traditionasl Colleges React

What was the reactlion of the traditional colleges
to the Darvwinian and Spencerisn doctrines? Certainly these
wera alien doctrines, doctrines which had far-reaching
implications and attacked the very foundations upon which
the older colleges rested, Evolutlonists attacked religious
authority, the Scriptures, and the Bible., Evolutionists
attacked sectarianisz and doctrinal moralism--"[..., that
veracity was a funetion of faithy that only the believer
could be believed,"’-

The reaction of the colleges to Darwinism was by no
means the same everywhere., In some of the smaller religious
eolleges the study of evolution was forbidden., It is a
familiar story in the history of higher education when the

76 Hofstadter and Metzger, Op, Cit., p. 3%59.
79 1pid., p. 353.
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professor in a small religiocus~bound denominational college
attempted to broach the subject in cless suddenly found
bhimself without a position. In some of the larger, less
religious~bound c¢olleges of the East when sclence lmpinged
upon philesophy, the president of the college, sometimes
with the aid of trustees, attempted reconciliation or
nedistion, It wust be remembered that prior to 1860 most
college presidents were clerics and usually taught & course
in morsl philosophy or ethics to seniors. Most evolutione-
ists, however, nttacked "[.,.)] the competence of the clergy
te judge the issues of saienee."aa The truti: of the matter
was that most of the ministers of the time were not trained
in selence and were not prepared to enter into debate with
the srdent scientists of the day. 4o0st of the emerging
state universities and such institutions as Harvard, Cornell,
and Johns Hopkins aceepted evolution and the role of sclence
in their broad and free design,

All of these had shattering effects on the harmeny
of the colleges. Wwith the impact of science and Spencer's
belief that education should be as broed as life, many new
subjects were added to the currieculum. This increase in
the curriculum aided both specialization and the system of
freec electives which Eliot instituted at Harvard. As the
philosophy of ideallsm ceme under attack, this philosophy

80 1bid., p. 347.
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slowly gave way and wes replaced by pragmatism in which
truth depended upon the conssquences that resulied when wen
ected in a certein msnner. As a result of the strug:le,
the dismppearance of the glergy as a force became s reality.
Both the office of the president of the college and the boards
of trustees became secularized. HEliot was the first layman
as president of Herverd (1869), followed by such secular
and scientific men as G, Stanley iall at Clark, David Starr
Jordan at Stanford, and ¥,A.P. Bernard at Columbia.a‘ Slow-
ly but inexorsbly rellgicus worship in Amerlcan colleges
became voluntary, not compulsory.

Commenting on the influence of Derwinism on this period
in American higher education, Hofstadter and Hetzyer statsd:

For the great Darwinian debate was richer in
significant issues than sny in the annals of dis-
putation. It went beyond the substantive problen
of whether evolution was true, and far beyond the
psychological problem of how to hold to acquired
science while retaining birthright bellefa. Touching
on the ngture and sanctions of authority, the methods
and problems of verification, the standards of
scientific debate, the Darwinian controversy lmpli-
cated all that was prodblematic ln the srea of bhumsn
Judgment., The philoscphy of sclence, psychology
cf learning, the metes of intelleotusl freedom, all
entered the purview of the controversy. In conse-
quence tuere was not a war, but wany particular wars:
& war between two kinds of knowledge--clerical and
scientific; between two soris of educational control--
sectarian and secular; between two fundamental ways
of knowing-~ihe authoritarian and the empiricist;
between two basic approaches to instruction~--the
dooctrinel and the natural.c2

81 Hofstadter and Hardy, Op, Cit., p. 33.
82 Hofstadter and Metzger, Op, Cit., p. 346,
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10. Ewolving Patterns of the Hew Univeraities

Huving indicated the sociaml, economlic, and political
forces at work in the United States in the second halfl of
the nineteenth century and those forces which vied with the
traditionalists in the battle for educatlonal supresacy, it
may be well to examine the ultimate goal of these American
educational innovators ané the concomltant affect on the then
existing American institutions of higher educatiocn. These
innovators whoss efforts led to the establishment of state
universities were motivated in pari by the desire to crecte
universities in vhich Asmerica would favorably compete with
the Cerman universities. That their efforts changed the
traditional charscter of American higher education is &
matter of historical fact, It was, however, an unsettled
pericd, and the momentum and direction of the nevw educational
tide was in the process of precise definition. The question
of changing the strict demominstional college, tradition-
bound with class recitation and devoted to the genteel pur-
suits, was a thing of the past. Change was inevitable. %he
preacribed mammer of change was 2lso indicated, A German
model graduate school grafted on the existing English type
college was to evolve., Research would be at the center of
this graduate enterprise. Ultimately this new fusion would
wvitness secience gaining an equal footing with classical
studies and the sclentific approach being applied to other
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fields of study such az language, history, philosophy, and
literature., Specialization and the adoption of methods and
training to the practical problems of the age so as to in-
sure legs misery, poverty, and ignorance would alsc be the
philosephy undeplying this new being,

Referring to this post-Civil War cerisis in American
higher education and admiradbly summarizing wvhat has deen
presented, Berelson says:

gc it is by no means hyperbole to call this

pericéd one of educational revolution. In 1676
college vas at the top of the educational program
with a largely ministeriasl faculty, & classical
and traditional-centered curriculum, a recitation
class session, & small student body selected from
the gentility and soclal status, an unearned
Master's degree given to alumni for good belhavier
after gradustion, and seriocus sdvenced students went
sbroad. By 1900, in a short twenty-five years, the
university vas firmly established in America and was
leading the educational parsde with its professionsl
character, its utilltarian and community centered
programs, its stress on sdvancing learning, its
new subjects of study, its seminars and laboratories
and dissertations, itz growing attraction for & new
class of studentse--all capped by the earned Ph,D.

aduate was on the road of growth and of incressing

portance in Amserican education: 1t was institu-
tionaslized in the graduate schoola of the importiant
Universities, it had dodicated faculties, it had
embitious studentis, 1t had adequate funds, a&nd it had
sn important misslon, ng faco of American education
would never ba the same,

3 Bernard Berelson

p. .
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11, Wilson's Reole in the ducational Crisis

The gquest: ons then arise as to the role of Wilson In
this eduwestional crisis and its possibility of delineaticn.
According to Laurence R. Vesey and others, .t s possible to
categorize the acsdemic lcaders of the period into four
rether well-defined positions =8 te the role o. Americen
higher aduc&tion.ah This iz not to say that every scudemic
leador of the period cen easily be placed into one of the
four categories; but certainly, ss the literuture guggests,
four trends are discernible,

The first group represenis tbe zxponenis of the tradi-
tiongl college as it existed before 146C. These cducationsl
leaders believed in prescripticn, baged on the old classical
curriculum with heavy emphasis on Greek and Latin, These
leaders also endorsed mental discipline sz the psychelo:icel
foundation of learning with relliglon as the basis of the
course of study. .cCosh and Pstton of Princeten, Hosh Porter
of Yale, and ti.¢ smaller denominat.onal college presidents
were the clilef ropresentatives of tre tradlitional college :nd
hoped to exert thelr influence to preserve the existing
system, even though their supporters were fow and their

leaders fsst becoming extinct.

bl Leurence R. Veaey, "The hcadamic Mxnd of Woodrow

Wilson'y The Mis o g
Ko, b, igsue of 4areh
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The second group of educational leaders aaw the
rising university as primarily veecational and utilitarian.
These men envisioned the university as a means of practical
and professional training for the new society. &ducation
for democracy, citigzenship, and the good 1ife were their
‘watchwords.” Free slection and the "all-purpose” state
university characterized thelir educational philosophy. The
chief representatives of vocationalism and utiliterianise
vere Ellot, White, and the builders of the state universities,

A third group of sducational reformers viewed higher
education, especially the university, as a place for originasl
research, the use of scientific metbod, and freedos for
teachers and students. These men hoped to replace the English
model with the German type., The chief representatives of the
resesrch university were Gilmen of Johns Hopking and G.
Stanley !all of Clark.

The fourth group, of vwiiieh Wocdrow Wilson was ons of
the chief representatives, advocated the "liberal culture."
These men were inspired by the Englisn system of higher edu-
cation rather than the (Germen type. They

a4 e 124,000, 0, Y oF, P, ggrsence
college studies as fragmentized, haphazard, and
divisive, and to rejec speeialization in éither of
1t8 two gulses: as practical training for livelihood

or ag the abstract investigation of compsriments of
knowledge 85

85 Iuid., pp. 616-617,



CRISIS IN AMERICAN HIGHER EDUCATION Lo

They advocated brosad training in literature, philosophy,
mathematics and science, and in wWilson's case, politiesl
science and modern langusge.

They wanted to infuse ecertain standards, includ-

ing those of morality as well as taste, downward
and outward towerd the masses, This they would do
by educating leaders to a common pattern. They
CAriegte iyt Keatlemen, Y Tg concern forahe
Yale and Princeton Universities provided tue atmosphere con-
ducive to the exponents of the *liberal culture.”

Thus, from the foregoing, Wilson's position with
reference to the revolution in higher education is both
clear and, in a sense, unigque, Though not a traditionalist,
Wilson belleved in the wvalue of latin, Greek, and religion
and insisted upon the unity of human experience advocated by
the exponents of the traditional college., Though not & true
progressive because he rejected sclentism, utilitarianism,
professionalism, and free electlon, neverthelass he did see
value (if somewhat reluctantly) in the study of scilence and
some of the new disciplines, Therefore one may conclude that
what Wilson aimed to do was "[,,,] to balance innovation with
& keen sense for the value of the past [...]"87 end what may

have been considered archalc and lacking vision at the time,

86 Ibid., p. 617.

§7 Hofstadter and Smith, Qp, Cit., p. 595.
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yet Wilson insisted in 1902 that "[...] the true American
university seems to me to get its best characteristica, its
surest guarantee of sane and catholic learning, from the
very heart of a college of liberal arts."ag

88 woodrow Hilamga "Education for the Xation's Service",

in David Andrew wWeaver (ed.), Bul D&) n Unive;
Op, Clt., Ps 77,

k]




CHAPTLR II

CHRISTIAW LIBERAL CULTURE VERSU3 PROFESSIONALISHM,
UTILITARIANISM, FREE ELACTION, AND 3CIENTIGM

1. wilson's Opposition to Emerging College Patterns

Central to the educational beliefs of woodrow wilson
is his consistently negative attitude sand oft-repeated
opposition to professicnalism, utilitarianism, and sspects
Germusn (especially with reference to science). On the posi-
tive side he displayed & predllection for and preached the
doetrine that undergraduate college programs must be rceoted
in the tradition of & Christian liberel culture. These be-
liefs were mirrored in hls tenurc as President of Princeton
University wherein he resisted all sttempts, though they
were popular, to make uaiverssl & college education which
vitisted against its efficiency.

Thus for a more sdequate understanding of wWilson's
adamant resistance to¢ the emerging collegs patterns of the
professionalisas and utilitarienism of his day, it is incumbent
to examine his conceptions of the functlon of the cellege,

To him its primary purpose was to train youny men to use their
minds rather than ¢ be preocccupied in the pursuit of an
occupation, Furthesr, no interest at the university could be
personal. It was the studeni's obligation to develop in c¢olleye

an outlook designed to be broad and Iin the interest of service,.
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2. OUpposition to Profesaaionalism

Wilson was well aware of the professional tempser of
his time. In faci, he once stated, “"The separation of gen~
eral and gpecific training 1s an acute syaptom of the
specialization by which we are now so sorcly afflict&d."’
The causes for these “affllictions” were most obvious., & new
class of men--sons ol business people who had lately pros-
pered--were entering the eolleges, and social distinction
rather than scholarship locmed before them., Alsc, in an age
where "“efficiency with us is accomplisnment, vhether the
accomplishment be by Jjust and well-consldered means or notj
and this standard of acehblevement 1t {5 that is debasing [...]
the intellectual morals of our awe.“z Ths guestion of the
proper professional trsining wmust be considered from two
points of view-~the individual and soeclety. The individual
likes to move rapldly and to achieve his professional goal as
quiekly as possible, but soclety should demand of the preo-
fessional more than were technical training. Techaical

1 Woodrow Wilson, “Should an Antecedent Liberal Educa-
tion be Required of Students in Law, “edicine and Thealo:~?"
in Ray Stannnrd Ba%or unﬁ w1liian E. Dodd (saa.), ihe Public

:AI’--—\U‘-;A

2 ~ewwe--=y "The Training of the Intellect" in
James Milton 0'%&111 (ed,), Modern Sho Behies, fiew York,
Century Co., 1924, p. 266,
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training discloses special skills, but a liberal education
discloses general principles., 1f a liberal education 1is no%
attained before the scquisition of professional training, it
is dirficult to obtain a subsequent equivalent at & later
date., Wilson's atititude was aptly exprassed in an address
wvhich he delivered in Chicago when in speaking of a student
of medicine he posed the question as to how one such "[...]
could understand the physical life of man wlthout understand-
ing the physical 1ife of the universe,"3 or in the case of &
minigter of religicn he opined that he toc would be "[...]
a poor pretender 1f no serious survey of other subjects pre-
cedle and asccompany his direct preparation for the ministry."“
And again, when spesking of the lavyer, hé stated, "[...]
the worst enemy to the lsw 1s the man who knows only itis
technical detalls and neglects its generative prineiples
[+.. 1% Wilson thus concludes that professionalism has caused
us to lose sight of our common standards of training and that
the spirit of the professional school has not been the spirit
of learning, for "[...] it is necessary that the spirit of

3 ¥oodrow Wilson, "Should an Antecedent Liberal
Education Be Rsquired of Students in Law, #4edicine and

Theology?" Qp. Cit., p. 225.
“' Mo’ Pa MC

§ eewenee-, "The Legal Education of Undergraduates",
in Baker &nd Dodd, Vol. 1, Op, Cite., p. 234,
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scholarship be detached, disinterasted, end not immersed in

6 The college then must not be & place

particular intereats,"
to make men excellent servants of & trade but a place where
the student could find himaelf,

Wilson then proceeds to question the demoeratic
function of that college which i3 serving specisl and not
general needs, He concludes that the professionsl temper of
this school i1s un-Americen. Buck a conclusion is besed on
the principle that Aserican life which has cmansted from its
American heritage demands versatility and sdaptibility, or
in his own words, “[...] all specialism--including profes-
sionzlism and semi-professionalism--is individualistic in
cbject."7 Here the point of view centers on self and not on
soaiety or service. His reasoning leads him to the belief that
when one's bread and butter is affected by cheice that 1t be-
comes well nigh impossible to operate in terms of the "spirit
of learning.” Thus he can conclude that the college is not a
place for particular interests or learning practical and
utilitarian skills. Rather, "the college is a place of orienta-

tion; the professional school is a place of concentration."a

6 woodrow Wilson, "The Training of the Intellect",
Op, Clt.y p. 266.

7 -==w=--=, "Pogition and Importance of the Arts

Course as Distinct from Professional Courses*, in.%%;ggggg
Q eview, Vol., 12, He. 2, issue of Marcn 1910, p. 210,

8§ ~erewcwe, "The § irit of Learning”, in Baker and
Dodd, Vol. 2, Op, Cit, p. 103,
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3. Opposition to Indiscriminate Free Zlection

Concurrenit with emerging professionalism in the
college of his time was the principle of free election which
ellowed for as many courses of study as feagible in & college
with freedom of choice of selection of subjects., To ¥Wilson
this was intrinsieally wreng., To him education was an
organic whole, The parts that comprised the whole must be
related to each other in a rational fashdon, eclection of
subjects was permissble but only within defined sreas and
following some coherent pattern. To be carried away with
frea election would cause a confused groping and *[...] a
very negation (of the essence) of education, "’

vtill, curiously enough, despite bis adherence to an
opposite educational belisf, Wilson acknowledged iliot's
service to higher educstlen. S8peakin: in New York in 1910,
¥Wilson observed that when Eliot arrived on the Americen educa-~
tional scene, he succeeded in convineing suthorities that
universities should open their doors to the new areas of
learning, especially sclence. Previous to this, girca 1050,
most American colleges were committed to 8 definitive program

of studies. 'The great new bodles of wmodern studies that were

9 Woodraw Wilsau, "The Meaning of a Liberal Education”,
in High 8choo pcherst Assoclietion of JYew York City, Vol. 3,
(no number), 1ssua 0F 1900~y Po 224
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then pressing thelir way into the educationsl limelight, and
espeelally science, were gathering mwomentum. The traditicnal
colleges remainsd adamant in their refussl to conceds that
there was any value in the study of sclence and thus made no
provision for it within their curriculum. It was Ellot wno
insisted that universities should open their doors to science.
"That was [bis] functien," said Wilson. “He battered down
all ihe closed doors of the university world. He fought until
he had destroyed all the established prejudices of academic
men. e insisted that there was no body of learning which
by reason of traditional prejudices had precedence over any
otber body of learning [...]“10
Thus Wilson sppraised £liot's mission as a success

but hastened to add that the time, Eliot's, was not cne
fsvorsble to consiructive programs. To Wilson's way of
thinking the time had come to organize the unorganized and to
glve unity and coherence to the college program, There is
according to Wwilson, “[...] 8 natural sequence of studies,
there is a natural hierarchy of studies, there is a natural
combination of studies. I mean natural as dased upon the

nature of the studies themaalves."11

10 wWoodrow Wilson, "Address at the Princeten Club of
New York, April 7, 1910%, in Princeton Ajunni seekly, Vol.
10, 50. 37, issue of April 13, 191G, p. |

1 ;m., p. b8,
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Wilson then set cut to implement this program at
Princeton by abolishing the considerable free slection
allowed at that institution in the junior and senior years,
vwhich program was instituted by former President MeCosh., From
this Wilson foresaw the feasibility to "re-coordinate the
unclagssified studies" into a loglesl echerent schems which
would bensfit Princeton and serve possidbly az & pattern for
other colleges sand universities.
b, Oppositien to Major Geruanic Influences:
Standardization
wilson then focused his thinking on the German

influence which constituted still another threat to the
gollege as constituted in his time. "Historically," saild
wilson, "the American University is compounded of the college
which must be at the heart of 1t and its vital motive forces,
and the achools of advanced and professional learning which
naturally spring out of the college and which are the neces~
sary modern means of supplying the nation with thoroughly
equipped men for iis various professiona and enterpriaaa.“12
Conssequently, to wilson,the university was not specialized
professional schools apart from the University College, but

12 Woodrow Wilson, "Address of Mr, Wilson to the
westarn L:soeiatiaa ef Frinacton Clubs at 5t. Louis, March 26,
‘919“ n NIAR0N- =k (15 pEanes 3CH~161 y in muaﬁrip% ﬁivillﬂn,
?rincaton Oniversity Library, pp. 1-2.
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it vas from the Liberal Arts College that the university
received its vitality.

He further objected to the universities patterned
after the German model by & denunciation of the American's
insistence upon mimicking these models, the natural result
of which would lead to standardization., In an address in the
florthwest, Wilson stated that "a true university should atand
for something of its own [...]“‘3 lHe further observed that
"leee] the strength of democracy 1s in its variety [...]“1“
Somewhat reluctantly he conceded the merits of the German
university pattern, but he ves adamant in his opposition to
its wide acceptance in the United 3tates. .‘ore specifically
he objected to the imperscnalization associated with the Cer-
man method of instruction which was diametrically opposed
to his conception of the university as & “community of
scholars*~-living and working together--and thus creating the
environment whereby undergraduates could profit from mature
association with these advanced scholars. Thus a striking
contrast is drawn between the concept of community and the
German predilection for individual attainment, He added

substance to his objection by observing that the method of

13 Woodrow Wilson, "President Wilson in the Horthwest",
. aand Weeikly, Veol. 3, do, 30, issue of 'wmy 2,

th weoceewe, " pddress to Harvard, June 26, 1507",
rard Graduste Megazine, Vol. 16, do. é1, issue of Septembar
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instruction employed in German universities was especially
unsuited to the type of students who gained admittance to
American universities. It was axiomatic tlat young umen
entering German universities from the Gymnagiums were better
prepared for university level studies than their American
counterparts coming from the many and diverse American high
schools and scademies,

a) Resoarch.- 3till fleshing out the substance to
his objections, Wilson steedfastly maintsined that the role
of the American university was national in scope., 3Specifi-
cally this meant that our nstional cultural heritage must be
sdvanced. "A university should be an orgen of memory for
the state for the transmission of 1ts best tradition.!? He
posed the dilemma: How could the United States mimic the
German pattern when the cultural asnd political heritage of
each was 80 different? Doubtlessly Wilson further objected
to the "dry as dusk® methods of researeh enforced on the uni-
versities of the United States following the German pattern,
¥Wilson himself despised these methods, to which he was subject-
ed while a graduate student at Johns Hopkins University. He
once sald that the supreme mathod of graduste resssrch was

15 Woodrow Wilason, "University Training and Citigen~
81’119", in Baker and Dodd, Vol. 1, w-’ P 2"’6.
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not minute research but “"divination." Essentially then,
wilson would prefer to subordinate ths faots to the subtleties
that lie bekind the facts.

b) Preedom.- Finally, Wilson could not accept the
freedom of the scholar whioh was indigencus to the German
type university. This to wilson presuppesed a predilection on
the part of the student. He failed to comprehend how an
unschooled young men laeking guidance or expericence was to
know whiech courses to pursue, It was possible for a few to
chart their courses, but the vast majority of young wen
needed the guidance of prudent couns¢lors with years of
experience to show them the wany.

The impact of science inherent in the influence of
Geraman universitiscs on American higher education was & further
item which aroused wWilson's ire. As some biographers indi-
cated, Wilson never really eradicated the anti-scientific bias
he held, Others felt that his views as thereln reflected were
in line with his "loyal Presbyterian background." In the
1890'a, when the scientific thrust had reached the American
universities,wWilson was known to be quite vocal in his opposi-
tion to the scilentific influence on the colleges. In 1895
Wilson warned: "Keep the microbes of sclentific conceptions
out of our higher education," But as time progressed and more
especially during his tenure as President of “rinceton Univer-

sity, he exhibited a much more tolerant view of pure science
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but continued his dogged resistance to practical secience.

Here again the general principles of biology, physices, and
chemistry were an indispensible foundatlion for the practical
sciences, He felt that to lesrn specific teechniques in the
ever-changing modern industrial) word was to render one use-
less shortly after the techniques were acquired. Thus he con-
tinued to abhor the sclientific method of inguiry which was
gradually becoming the method of {nvestigation. He conceded
it to be a valid method tmt stoutly insisted that 1t was but
one and not the only method, and he regretted the great impact
mede by the method of seclentiflc inquiry. Speaking at the
Sesquicentennial of Princeton in 1896, wilson said:

I have no indictment agsinst what science has
done; i have only & warning to utter against the
atmosphere which was stolen from laboratories into
lecture rooms and into the genersl air of the world
8t large. 8clence--our science is new, It is a
child of the nineteenth century. It has transformed
the world end owes little obligation to any past
age[.., ] But thelr work the sclentists has been so
stupenddus that all other men of all other studies
have been set staring at thelr methods, imitating
thelr ways of thought, ogling their results ...

This is the digservice sclentific study has dong for
usg it has given us agnosticlism in the realm of
philosophy, sclentific anarchism in the field of
politiecs., It has made the leglislator confident that
he can create and the philogopher sure that God cannot.
Pest experience 19 discredited and the laws of matter
are supp?ged to apply to spirit and the make-up of
soclety.

16 voodrow wilson, "Princeton in the ‘wution's Service',
in Baker and Dodd, Vel. 1, Op, Clt., p. 202,
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This then was what Villson called "the noxious intoxicating
Zas" which had seeped into the lungs of the academic world
and had to be checked., Wilson strongly belioved that sclence
bad not sltered the laws of soclal growth, made history
saner, or human nature essier to understand or reforam. dSaid
Wilson, "We wust make the humanities human againj we must
recall what manner of men we are; must turn back once more
to the regilon of practicable 1deals, "7
Thus it is possible to conclude that Wilson was

somevhat of an idealist who was given to describing "the
perfect place of learning” as he envisicned it. He conceived
it to be a free place, 1tself & world with sagaclous men, with
singleness of purpese, with men with a will, where ideals
are kept in heart, vwhere the truths of the idems of the past
are heard, and vhere debates about present affairs ensue. A
university is a place vwhere science snd literature take their
place and the windows of thls place "opan straight upon the
street where many stand and talk, intent upon the world of
men gnd business,”'® This was the idealized Wilsonian

conception of the college.

17 Ibid., pp. 283-284,
18 Jbid., pp. 28k-285,



CHRISTIAN LIBERAL CULTURE VERSUS PROPESSIONALISM, 5l
UTILITARIANISM, FREE ELECTION, AND SCTYENTISM

. Wilson's Philosophy of HHigher Rducation

Hoving from this ldeallzed concepilon of the true
American university, one ls then confronted with the detailed
extracting of Wilson's philosophy of higher sducation. Con-
fusion had here been compounded as a result of nebulous
planning. In ocur colleges, development had fellowed develop-
ments in the nation; yig., “apparent dispersion, competing
interests, and rivel forces.” 7This being acknowledged, our
gollegas must come under examination and be reexamined from
time to time., Yet, in tuls process Wilson cautioned that
to tear down and engage in destructive criticlsm and offer
no constructive programs was to be ilmmorsl.

The statesman in sny field is a man of idesus and
action. In an ¢ffort to reconsiruct the disintegreting and
chaotic college progrems,some college suthorities were trying
new fads end theories. To this Wilson bitterly objected.

In a speach Iin the Horthwest, Wwilson said:

The educator has no buainess to be trylng new

things, It is his buasiness to gather the best of
the past and present it in forms which have the
sanction of time instead of running after new fads
&nd theories,l9

He thus divorces himself from curious speculation and new

theories. Also embraced in this sres of distaste were

19 Woodrow Wilson, "President Wilson in the Northwest',
Op, Cit., pp. L92-493,
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pedagogical methods. In ruling out thelr acceptence for
sducators he asserted:

There is something offensive in the word
pedagogue. [r.s] & man who is an eminent teacher
feels insulted 1f he 13 ecalled a pedsgogue; and
yet we make & sclence of being pedagogues. [...] I
suppose a great many dull men must try ilo teach, and
if dull men have to teach, they have to teach by
method that dull can follow.2C

It becomes increasingly clear then that Wilson viewsd teach-
ing a3 an art rather than a sclence,

This statement representing his analysis of the

problems at hand, ¥ilson then offered this sclution:
what the eolleges necd is what the nation needs:
to have a synthesls made of its variety; tec have its
varlety made unityl its rival and inconsistent
interesis brought into a resl and working community
of interests.2
This was the Wilsonian assessment of the dilemmz and to

resclve this i3 what Wilson at Princeton attempied te do.
6. The True Americsn University

How was Wilscn to accomplish this? He visusligzed the
true American university as belng comprised of many parts:

20 Woodrow Wilson, "The American College" in O'Neill,
ons Clte, Po 207,

2} ~-mweew-, “Life of the College”, in %g;nggggg
4339¥;_ygg;;z, Vol.’9, No. 5, issue of Octaber s 1906,
p. 71,
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At 1ts heart stands the college, the school of

general training. Above and sround the college

stands the graduate and technical achools in whiceh

specisl) studies are prosecuted and preparation is

given for particular professions and occupations,22
The graduate school of the university formed s necessary
part of the university, but the technical schools, though
not a necessary part ¢f the university, greatly benefited
from thelr association with the university.

At the heart of the university stands the college of
libersal arts apart from any particular interest or concern
and not affected by the material interests of the outside
world. Here it was that the young men retired for four
brief years--away from the hustle and bustle of worldly con-
cerns., It is here that the student “learns to release his
faculties” for use., It is here the student is "mmde 3 citl-
gan of the modern intellectual and social world.” It is here
the student learns the "proper adjustment to the physieal
and social world,” It is haere the "“spirit of learning” per-
vades and the student i3 "trained %o use his mind and connect
it with the past."”

A young man 1s not educated by degrees and by the per-~
formance of tasks, For tasks are for the slementary and

secondary schools., And college is not acquiring information,

"The Idaal Unlversity"”, in
<; in Manuscript Divisien, Prince-

22‘Woodrow Wilson
i versity Library, p.
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wvhich to wWilson's observations, seemed to be the bulk of
college work. In fact, said Wilson, "Information may clog
the powers of the mind instead of drawing them rarth.”33
What one does with informstion is important, not aegquiring
it, Bducuotional training 1s that training, acecording %o
Wilson, that comes in advance of informsation &nd puts the
“mind in condlition,” Wilson drev & very interesting anslogy
when he stated that the liberal arts was like & gym.

A liberal education consists in putiing the
mind in such shape that all 4{ts powers, like the
muscles of the body, will have bean ilad into
exercise, will have been given a certain degree
of development, so that the mind will not find it~
selfl daunted in the midst of tasks of the world
any wore than the body itselfl, and will be able to
turn itself in the right direction even as the
atihlete, quickly and grscefully not overwhelmed by
the strain and sble to accomodats the aev&ral

facultizg s0 thet {hey will uait in carrying th
strain.

Aptly did vilson stete his vision of the true university:

[+¢.] the ideal at the heart of the American
university is intellectual training, the swakening
of the whole man, the thorough introduction of the
student to the lire of America and the modern
world [...]

| 23 WQodrow w1lson, “Sehool and Collage“, in Proceed-

wal Convention o 8 _Asgocdation of
ﬂaEﬁ113laﬂltﬂﬂlﬁ!mﬁljlﬁlilliﬁﬁﬂ
. or number),

e s "The Heaning of a Liberal Rdueation",
QBs Clte, po 24,

2§ ewwceme=, "The Ideal University", Op. Cit., p. 2.
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7. Btudent Selectivity iIn lmerican Univeraitics

Consequently, if "the ideal at the heart of the Ameri-
can university is intellectual training,” it becomes obvious
that higher education 1s not for the majority but for the
ainority. Wilson made this quite certain when he stated,

"It [college] is for the minority who plan, who conceive,
vho superintend, who mediate between group and group and must

26 This exclusive view of education was

se¢ wide as a whole,"
certain to come under criticlsm in a demoeracy where "equali-
tarianiam" was basic both a3 & political creed and the educa-~
tional creed being advanced by the emerging state universities,
Nonetheless Wilson held steadfast to this view, and though it
appears exclusive and un-American, Wilson felt that whereas

in some countries of the world nebility and birth determined
educational opportunity, in the United States we must recog-
nigze the fact that intellectual potentisl is even more vital

for leadership in a democracy.
6. The Christian Liberal Culture

Kow if the ideal at the heart of the true American
university is intellectual training, and 1f "liberal culture*
is the mesans of achieving the college objective, then a

26 Woodrow Wilson, “"Princeton for the Nation's Service",
in Bsker and Dodd, Yol. 1' M-, Po Lh§,
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careful snalysis is needed of Wilson's meaning of "liberel
culture.” To him liberal in its best sense meant "popular";
is8., "open~-minded, catholic, and broadly human" lacking
any alass prepossessions or narrowness. %Yet when one says
liberal lacking any class preposscssions or narrowness, it
cannet be inferred that ““ilson acquiesced to the philosophy
of the rising state univeraities., In fact ,Wilson declined
offers of tie presidency of several state universities be-
cause he felt that private rather than public Instituticns
were, for the most part, free from state politics and legis-
lative control. Aware of the fact that taxpayers are utili-
tarlan, Wilson 1o 1903 asserted that state education was
valid enly “[..,] if we can get lcgislatures %o pay for
giving men the right to think for themaelves [...]"27 1In
addition,wilson's "liberal culture" was to be infused with
the spirit of religion--alwaysz strong at Presbyterian Prince-
ton, and this could hardly be done at the state universities,

G, The Object of the Liberal Arts Course

The means of liberalizing the student was toc be
through a pursuit of the liberal arts course, andé this wss
intended solely for preliminary training. This concept must

27 ‘Moodrow Wilson, "State Bducation: Its Relation to
Political Life and Development™, in Bogton Trenscripi, lssue
of Jerumry 3, 1503, p. 3.
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pe brought to reslity despite the currlicular discrganization
that had come wbout in the past two generations and despite
the fact that courses of study were nothing but a mess of
subjects and despite the fact that "[...] the old curriculum
nave been 50 sdded to and varied and expanded thut all
comaon standards have been loat .. 25 wilson, in lie
spiriv of & reformer and not an innovator, pleaded for a
return to the "lforgotten virtuss.” what Wilsen sought im
the revision of the course of study at Princeion was aost
explicit, for as he remerked, "The resl difficulty, then, is
that there is no course of study, hecause Ly & course of
study, I mean & course laid outy s course messursd, a course
surveyed, & course determinaé.“29 The course whieh Wilson
envisionad bad & unifyivg effsct of planned ordsar along with
a type of coordination and sequence. IU certainly was not
8 grand tour, an excursion by the student over a "miscellany
of unrelsted subjects.” In Wilson's "Anmual Raport to the
Board of Trustees of Princeton University in 1904" he clearly
stated that the object of the course revision was

20 2t woodrovw Wilson, “Life of the College", Qp, Cit.,
P .

2} womeewes, "The Colloge Courge sand HMethods of
Instruction”, in Apnmus) Report of Zchoolaugstey Assnciati
%aw York and Vielni 1is]

P “7&

o & Pt B A
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[ees ] to give & cousistency to the selectlon
of studies which undergrsduates are not-at-large
ealled upon to make smong the multitude of courses
and subjects of modern instruction. Its course
revision object is organizations to present for
use of the student an organlc body of studies con-
ceived according to & definite and counsistent systex
and directed toward a single comprehensive aimj
ramely, discipline and development of the mind,3C

10. 8pecifics of Course Reforam

some features became immedlately discernible in the
Wilsonimn course refors at Frincelon. .ost apparent was that
the object of undergraduate training was general rather than
specialized skills, a famlliarity with principles rather
than tie acquisiticn of knowledge. It was emphamsized that a
look at the graduate ten yeers aiter gradumtion would reveal
how much of the knowledge he received was actually retained.
Ho doubt it would be licvtle; bul iLhe graduate should have
been taught "[...] woat to do with the mind in receiving
knowledge, taught to see, taught to discriminate, taught to

31 Knowledge is the

sympatiise, and enabled to comprenend,’
aere waterial upon which habdblts are lfoimed, Tunese nabits

include "[..,] stating idess with precision, remsoning with

30 Woodrow wWilson, "Annual Report of the President of
Princeton University 19Ck, to the Trustees of the University",
in B on Alumni Weekly, Vol. 5, To, 13, issue of January

31 v=wwewe—-, "Position and Importance of the Arts
Course as Distinct from Professional Courses", Qp, Cit.,
Pe 210,
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cxactness and fearlessness and wmoving from premise to
eencluaion."Ba This then was the type of discipline a young
man should receive frox the liberal artsg course,.

Gecondly, Wilson insisted on organic unity in the
program of studies, Hoting often tust the growth of ihe
American university in the past two generations had been
inorganic, merely miscellaneous, ungystematic asdditions to
the course of study, wilson suggested that the American
universities which Lad developed around ihe college must be
part ol or integrated into an organic whole., Therefore, in
woadergraduate study Wilson elmed it au organic system by

[eee] cutling ousr subjects that wers not

central and fundemental, and arranging in each

depariment of study a discipline which would

gerve the student best, not only for general

Gl ture, but 48 4 Joundation for any subsequent

more advanced study he might wish to undertake. 33
Just as in the human organism if one part of the body should
develop disporportionately in relation te the other and
cause the individual to become grotesque, s0 in education
the lack of proportien and balance would have the same gro-

tesque result.

32 M., Pe 210,

33 woodrow Wilsen, “Brooklyn Speech, March 21, 1910,
eton Alumpl Weekly, Vel. 10, No. 24, issue of March
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1. Liberal Training Involves kinlightenment,
Orientation, and Discipline

Following in logieal progression the raceipt of the
object of liberal training--proportioned general preliminary
treining~-Wilson then proceeded by observing that this
sducation should involve “enlighternment, orientetion, and
diseipline.” An understanding of each is essential to the
Wilsonian ideal of higher education,

a) Enlightenment,- By way of understoring that
liberal training involved "enlightenment," Wilson in a
speecl at Harvard, declared, "The object of liberal training
iz not learning but disceipline and enlighienment of the
aind.*3% By enligutenment Wilson most assuredly did not
understand the term in its eighteenth~century context. e
rejected the "Age of Enlightenment® that was rooted in
Cartesian rationalism, Newtonian science, and Lockian
empiricism, which undermined the established patterns of
cturch, state, and study and were far too divisive as well
23 far too destructive. Purthermore, Wilson never abandoned
his belief in a kind of intuitive power which, to him, was
surely at odds with the scientific thrust of his time. It is

for this reason that wWilson sometimes described himself as a

b 109 34 woodrow Wilson, "The Spirit of Learning", Qp, Git.,
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"modern of the non-scientific moderns.” Alsc rejected by
Wilson was the notion that enlightenment could be a narrow,
confining religious concept which he believed to be the view
held by MeCosh, & former President of Princeton University,
as well as rumerocus other leaders of strictly religious
oriented colleges. Conversely, Wilson understood enlighten-
ment to be a3 term used almost synonymously with education,
meaning “sn illuminating perception of what things mean.”3§
This perception was Lo be realized by penetration into &
subject.
It is a great desl better to see¢ one thing than

to merely look at & thousand; it is & great deal

betiter to penstrate to the heart of zome one nyatarg

then to 1dly speculste about a score of mysteries,l
It wes hoped that as a result of this g¢nlightenment one would
come out of his provinecialism and know what the world at
lurge was thinking. It wes further hoped that &s a result
of this enlightemment the educated man could be

[ee«] dimcovered by his point of view, by the

temper of his wmind, by his attitude towar& life

angd his falr way o; thinking., He can see, he ce&n

diseriminate, he can combine idesxs and perocelve

whither they leads he has insight and comprehension
His mind 18 & practiced iastrument of nppreeiation.37

75 35 Yoodrow Wilson, “3chool and College",Q0p, Cit., p.

36 IRidey Pp. 79-8C.

7 ===-=-==, "The 8pirit of Learning”, Op, Cit., p.
109,
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To Wilson this "practiced instrument” meant discipline,and
“appreciation” meant a type of inspirational love of culture.
Hence what would amanate from the illuminating effects of
enlightenment would be & sense of uplift--both of mind and
ef soul,

b) Orientation.~ Yet enlightenment as a primary
function of education must be complemented by orientation,
for Wilson vas well aware that the "continent of knowledge"
was vast and forever increasing. Jo program of general
studies or single currlculum could ever lead cne through the
wheole dody of knowledge. The road to traverse wes seemingly
limltless, and the time of the undergraduate was short. But
wilson felt that it was possible by proper selection to ac-
quaint the student with modern learning by eclectic sampling
in the flelds of philosophy, ons of the sclences, languages,
history, and politice., It was within the framework of this
orientation that the student was to receive:

[eee] valid naturalization as a citizen of the

vorld of educetted men--and no smatterer merely, able
barely to spell its constitution out, tut a man whe
has really comprehended and made use of its chief
intellectusl processes and is ready to lay his mind
alongside i1ts tasks with scwe confidence that he cen

master them and egn understand why and how they are
to be performsd.3

& woodrow Wilgon, 'What 1s a College For?" in
Baker Dodd, Vol. 2, Op, Cit., pp. 167-160.
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¢) Diseipline.- Finally, education involved dis-

eipline., If any word coccupies a position of prosinence in
the many Wilsonian educational pronouncements, it ig the
vord diseipline, 1In 1907 Wilson stated:

enlig;z::;:n:.iﬁgdngagg'::i2g%itigh?uguﬁageagggg

riogped talking Wbout assetpiine, ' oo cnier
Certainly Wilson 4id not understand discipline in the nid-
nineteenth tentury context of the conservative college
president, for the term then connoted “"mental disclipline”--
the sharpening of the mind through exercises in Greek, Latin,
and mathematies, Indeed, to Wilson, the curriculum was far
more inspirational than the conservative view of mentsl
digeipline., Learning wes by “contagion" and the association
of the mature mind with the immature mind, However, it is
possible to ascribe even greater cowprelbiension to wilson's
use of the term discipline, for he stated, in 1907, that the
classical course of ancient learning is always most desirable
a8 a3 means of limbering-up before the process of narrowing
one's self bezina.ha Reallgzing that the circle of lidberal
studies had been extended and enlarged and that the old

discipline of Greek, Latin, and matheamatics could not be

wWoodrow Wilson, “8chool end College', Qp, Cit.,

L™
VS

pp. 61-82.

) wowenme~, "Address at emphis, Tannﬂssag, Hovenber
7, 1907y in Pripceton Alumni Yeekly, Vol, &, lo., 9, issue of
Hovember 2C, 19
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required of all undergraduates, Wilson insisted that the
eolliege program inelude diseiplinary studies in the fivst
two years. 7This would include mathematics, sclence, and
some language. wWilson's purpose is thus evident when ue
states,
They are indeed éiseciplinery. i« mind takes
fibre, imeility, strengu. ad&pt.abnity and cer-
wainty ol touci. froam handiing v6® [o..] They are
disciplinary only becsuse of their definitensss
and thelr established metnodsy and they take ir
daterminateness from their age end perfection.
0f coursa tiis required & teacher who knew the art and the
power of the subject., Therefore, the liberal studies re-
quired treining, prefersbly classical, whicn would discipline
the mind and make it serviceable for our intellectual life,
12, Elesment of Libersl hducation: The Four
Bodieg of Digcipline
Bstablishing that education imveived “enlightenment,
orientation, and diseipline”, Wilson tien setiled on the
¢lements that were to comprise & liberal training. A4s pre~
viously noted, Wilson was well awere of the plethorsa of
knowledge sasociated with the then medern learning. 7To this
disuanity he sougnt to bring some degree of couerence, pro-

portion, and an acquaintaince witi certain fundsmental aress

4] Woodrow Wilson, 'Princeton for the Nation's
Service' , Qpy Cit., p. W5l-U452,
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of human experisnce and thought, "what we sesk', sald
wilson, "[...] is not universal knowledge, but the opening
of the mind to a catholic appreclation of the best achleve-
ments of men and the best processes of thought since days of
thought set in."42 The college program of liveral studies
should contain planned order and sequence and afford the
student & "rounded vhole,” 80 &3 to spare us {rom intellec~
tuel "yokels" snd "provinclisls' condemned to servitude by
sprawling superficial knowledge, Knowledyge 1s trustworthy
only when it is complete.

Against this backgrouni~ilsen placed four ceategories
of fundamental knowledge which would provide the content of
a liveral mastery of life., 8aid «ilson, "There are four
bodies of discliplinev~-elements which make up the ’'good
studies,"” These lncluded pure science, pure literature,
pure philosophy, and history and politics--meaning political
economy. Of the four sreas of fundamental knowledge wilscn,
in all probability, would emphasize pure literature and his-
tory because of his personal conviction that tne importance
of education lay in service to the nation and mankinéd, It
may be well to note in passing that wilson further exhibited
those chLaracteristics by which he deserves to be ranked among

the moderns in that he granted recognition to socisal

‘-&2 ;Qig., Pe !*51-



CHRISTIAN LIBERAL CULTURE VERSUS PROFESSIONALISM, 69
UTILITARIANISM, FREE ELECTION, AND BCIENTISM
science~-a relatively new discipline in the liberal arts
curriculum,.

Basic in this wWilsonian concept of the curriculum
was "thorough érill in some part of pure science.," It 1s
important to note that Wilson consldered physics, blology,
chemlistry, geology, and astronomy to be the pure sciences,
There was no place for general science and never sny thought
of practical seience which, to Wilson, was anasthema, [le
reasoned thet pure science claimed an essential place in
the curriculum of libersl studies because it affords

[ees] us direct intreduction into the most

essentiel, analyticul, and retional processes of
sclentific study, impart penetration, precision,
candor, openness of mind, and afford the close
contacts of concrete thinking.%3
From the diseipline of some part of pure sclence " ..,
the mind can never afterwards shake off the prepossessions
of scientific 1nqn1ry."“h wWhile Wilson acknowledged the
place of pure science in the liberal arts curriculum (in
view of his earlier anti-scientific bent), he was a hostile
eritic of soientism--the thesis that the methods of naturel
science were the only methods of investigating in all areas

of learning. This he abhorred and feared, and to him is

“’3 M" P '4'5"-

bl Yoodrow wWilson, "Position and Importance of the
Arts Course as Distinct from Professional Courses", QOp, Cit.,
P 212.
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gttributed the statement that he feared notl:ing worse than
& revolution led in the scientific spirit. Perhaps this was
a touch of clairvoyance, for years later when President of
the United States he witnessed the Communist Revolution of
1917 end the advent of sclentific sccislismy which still
plagues the world,

The second elesment of the liberel studies was pure
literature, and Wilson's first preference wes classicsl
literature. "The classical literature gives us, in tones
and with an suthentic accent we can nowhere else hear, the
thoughts of an sge weé cannot v‘.‘LaﬂA;."l"5 The writers of
literature wvere to Wilson the best expounders of polities,
for, a3 he once observed, he found more political interpreta-
tion in the peets than in the writers of political science
textbooks., In the study of literature thorough grounding in
English, the mother tongue, was also basie, Thus pure litera-
ture, embraeing the written and spoken word, had to be an
indigenous element, for lLow could & man be wade "fres of the
world of thought” witliout a knowledge of his own literature
and the mystery of his own tongus.

Trhe third element of the liberal studies ineluded
history and politics. 7The inclusion of these subjects is not

45 vWoodrow wWilson, "Princeton for the Hation's
gervice", 0p, Cit.s p. W52,
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surprising in view of wilson's own background; viz.,
history, law, and government. while Wilson offers few if
any concrete reasonz for the inclusion of history and
politics, it is fairly logical to deduce that Wilson's firm
faith in the belief that institutions of lesrning are not
private but public snd that "affairs’ have a legitimate
existence within the university and thus conclude that his-
tory, politics, and econcmics form a necessary part of the
liberal arts. FPrevicusly slluded to and a topiec whioch will
later be considered in detail “education 1n the nation's
service,’ the theme of two of wilson's great addresses, con-
firms the need for the study of history. Wwilson stromgly
believed that to serve was to comprehend. The logieal
eorollazry of this belief then is the impossibility of intelli-
gent service to nation and msnkind withouwta knowledge of
institutions both at bhome and abroad. By way of summation it
may be sufficient to note that wilson was fond of remembering
that to be a MNull man one must be a good citizen and that the
universi ty had as its function tralning in citizenship.

The final element of a liberal educetion which Wilson
considered basic was scme elsment of pure philosophy. By
pure philosophy he meant "[...] an explanstion of nature
and haman life which seeks to include all the elaments[...]ké

46 woodrow wilson, "Position and Importance of the
Arta16aurln &8 Distinct from Professional Courses', Op, Cit.,
p. 212,
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It 4s hardly possible to belleve th:t VWilson restricted
this concept to a Yphilosopher's philoeophy," whioch despite
its merits could be as narrowing and speclalized as some
subjects in vogue in the curriculum, Hence to Wilson "the
final syntlhiesis of learning is phlilesophy,” and the baest
index to the spirit of the univeraity iz found in the
philosophy it teaches., Apparently Wilson would ultimately
construe this to result in a philosophy of right conduet
whieh would probably be the result of the student's knowledge
of the "thought and affeirs” of the generstions that preceded
him, Admittedly nebulous and relying largely on abstract
language, Wilson nonstheless is somewhat pregsatically capable
of admonishing that, “We were not put into the world to sit
still and know; we are put into it to act.““7 He sums up
his philoecphical deliberations in the spirit that right
actions and right behavior will result from the study of
phiiogsophy, or perhaps it would be more appropriate to say
that such was to be devoutly wished,

13, Christian Character of the Liberel Arts

“ilson moved easlly from the objects to the elements
of the liberat arts, structuring it on four basic studies
and then ascribed to one such basic-philosophy~-a revered

47 woodrow wilson, "Princeton for the Hation's
Bervice®, Qp, Cit., p. 459,
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poesition which he chose to term "the final synthesig of
learning.” He freely concluded that from & proper pursuit
of this study right conduct proceeds, Wittingly or unwitting-
ly he had thus entered the field of morality which became
inextricaltly entwined with his religious convictions, He
vas {irmly convinced theat any university would be found
wvanting “[...] 41 its tezchinge be not informed with the
spirit of religion and that religion of Christ and with the
energy of positive fnith."h& Reared in a strict Presbyterian
tradition with ministars of religion on both sides of his
family, including his father, the influence of religion was
to remzin atrong throughout his life, Educated at Presby=-
terian Princeton, Wilson asserted in 1696, "she [Princeton)
had alwvays been a school of religion, and no one of her sons
who really loved her 1ife has escaped that steadying touck [...)'?

t4%. Religious Foundation of wilson's Educational

Thinking

The strong influence which religion exerted in his
personal life is & key ingredient te the understanding of his
educational thinking. The regard for the individual in the

wilsonian concept of education is primary and fundamental.

W8 Ibid., p. W55,

ko Yoodrow Wilson, "Princeton in the Nation's Service",

0p, Cit., p. 270.
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Sven though he often spoke of the commun!tarian spirit in
higher education, his regard for the individual was evidenced
by bis fostering of the preceptorial system, the special
honora program, and the selective dispensation {rom required
courses of study for those of special native endowments,
This bellef in the individual i1s underscored by ¥ilson's
statement; "The end and object of Christianity is the
individual, and ihe individusl i3 the veulele of Christianity.
There can be no other valus," 0
It was the obligation of education to inculcate in
this individual a strong sonse of duty. Tne whole program
of the liberal arts was to make the individual serviceabls.
To Wilson it was religlon that strengthons the idea orf ser-
vice. In his Sesqui-Centennial Address of 1896 he asserted,
"There is nothing that gives such pith to public service as
religlon. A God of truth is no mean proumpter to the
enlightened service of mankind [ve.]®d?
Wilson's dislike for science, though somewhat modiried

when he became President of Princeteon University, probably
stemmed from the godlessness associated wiih many early

5¢ Stanley A. Hunter (comp.), Lhe Religl
B _President, Indla, The Allahbad Press, oth, p.

51 Woodrow uilson, *Princeton in the Nation's Service”,

OB CiLes P 27C.

‘4“. 0 S S gia. 4l




CHRIETIAN LIBERAL CULTURE VERSUS PROFES3IONALIGM, 75
UTILITARIANIG!, FREE ELECTION, AxU BCIENTISM
sclentists. The sttitude of ihe latter izt religion and
sclence were incompatible Jjust could not be accepted b,
wWilson, G&peaking of the scleniist, Vilsen stated:

They know there 1s & spirituel segment in the
complete eircle of knowledge which they cannct supply
and which must be supplied if the whole circle 13 not
to show 1ts imperfection and incompleteness,’?2

tlenece the spiritual pspect must be considered if the work of
the scientist is to be complete and acceptable,

Wilson's dislike of practical education siemmed from
the belief that practical judgmenis change from age to age
but principles abide. Hence the proper study for college
was & program that concerned itself with general principles,
such 28 in pure secience and not technical education which
could become obsolete. Buperseding in importance, general
principles vere ideels. With deep religious conviction
Wilson ssserted:

Cur true wigsdom is in our ideasls. Practical

Judgments shift from age to sge, but principles
abide; and more stable even than principles are
motives which asimplify and ennoble life. That, I
supposs, is why the image of Christ has grown not
less, but more distinet in the consciousness of the

T&Ce since ;ho tragic day in which He died upon the
eross [oco] 3

52 Hunter, Op, Cit., p. 14,
53 1kdd., p. 19,
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Wilson foressw that the i1desl of man !s Christ, the "complste
&nd unzlterabdble epitome”™ of what man 13 and ghould be--a
eltizen of two worlds,

The wvhole argument that raged over efficiency in
education, sald Wilson, “[...] can have no permanent validity
if the officlisncy sought be not moral es well as intellec-
tual.”™ Wilson cbserved that the ages of achievement have
been times of strong moral convictions, espscially Christian.
The history of the United 3tates was proof of this. Perhaps
ths strongest arguuent that Wilson advenced for & liberal
training was in his statement of 1902 which claimeds "Moral
efficlency is, in the last analysls, the fundamental argu-

ment for Jiberal culture,®’ >
15. Breadth Flus Depth in Education

Before taking leave of what Wilson considered to be
the elements of the liberal culture sand its foundations, it
must be mentioned that exposure to besic areas of human
thought was not sufficient. To become intellectually mature
& young man must supplement breadth with the discipline of
depth in some ares of learming. With faculty assistance

4 Woodrow Wilson, 'Princeton for the Nation's
Servicet, Op, Cit., p. ‘*3’3.

55 M“’ Pe 1‘59-
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Wilson instituted this plan during his tenure s President
of Princeton University, vhere the young student moved from
the fundamental and digeliplinary subjects in the first twe
yeara (necessitated by ithe varied snd unequal background of
the students) to concentration and choies of a course of
study in the third amd fourtn yesrs., Here the student chose
from & scheme or vrelated subjects, In the process of this
reform, Wilaon established at Princeton Univeraity four
divisions which he hoped would eventually be separats schools.
Philesophy, art and archasology, language and litersture,
and mathematies and science were the four divisiens, Under
these divisions were crganized twelve departments of study.
For exampie, the Division of Philesophy eontained the Depart~
nentsof History, Politiczal Science and Economics, and the
Pepertment of Philesophy. The Division of Languages and
Literature contained the Departmentis of Classics, Engliah,
and Modern Languages, The Divislion of Mathematics and Scisnce
contained the Departments of Mathematics, Puysics, Chemistry,
Geology, and Biology. (Astronomy was included in this divi-
sion but not yet structured into a separate department.) Art
and Archaeology cemprised & single division bearing the same
nsme, In the scheme of reorganizaticn each departiment
offered to junior-level students two well conceived subjects,
(History was the exception which offered three to junior-

level students.) HRach jJunior pursued rive courses (revised
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downward from a previcus sevea), two ¢f which were from a
ginglc depuriment, plus cne ‘n a related division, ouw out-
side the divislon, snd one electivz, Tharofore it was hoped
that the Junior year not only would be expository in naturg--
hy adding new subjects--but would serve ag : foundation for
gore speclalized work In the senior yezr as well as serving
for the foundation for exaet scholarship to follow in the
I'uture.sé
In the senjor ysar the course plan somewhat followod

the scheme of the junior year, sllowing for three o five
courses in & aingle department. But since no depertment
offered more than thres upper-c¢lass courses, the student
“"[ess] could easily quallfy himself for elther of two cognates,
or even centrasted departments in his senior year."57 Hence
the aim of the currleulun reform represented elasticity with
provision for chenge from one department ol situdy to another
in addition to breadth and variety. O course, special pro-
visions wore mede for hLoners courses and independent research,
Here an independent research project served ng the germ from

whieh Princeton's present plan of independent study for

5% Woodrow Wilson, “Anmisl Report of the President
of Princeton University 150k, to the Trustees of the Univer-

Bity", Gps Clte, Ps 216,
57 Ipid., p. 217,
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Juniors and senliors emerged, culminating in a plece of thor-
ough, scholarly, and originel research manifested in the
senior thesis which is an university requirement, Thus
Wilson proved himself & true educational statesman by
implementing nias ldeals with practicsl and lasting reforms
which much of the literszture of Urinceton University's
history testifies is the blueprint from which modern Prince-
ton has been built,

In the Wilson plan there wss no opportunity to tra-
verse a miscellany of unrelated subjects, no narrow speeial-~
ization tut smacks of system and consistency. As the student
reached the senlor year, the courses were more detailed and
specializedy yet the program exuded slastlicity which allowed
for change of major éven in the senlor year, The aim was
"[eos) to draw the general training of the earlier years to
as definite a completion as may be along particular lines."-Y
In other words the student progressed from the general to the
specianl, and Wilson considered the drill of the first and
second years as important to the senior year as the introduc-
tory view of large subjects offered in the third year. The
entire plan vas formulated so as to enable undergraduates

to make a systematic choice alded by the mature judgmentis,

58 Ibid., p. 217,
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16, ‘tethod

Finally, in the schema of reform, sttention should
be given to method--in this case the preceptorial systeam.
This was Wilson's method of giving body and action to his
philosophy. He envisioned the preceptorial system as &
method of welding the colleges into a real community of
liberal learning. Wwilson's practical concern was personal
reality in education. Toward this end wilson instituted the
preceptorial system, over which he had been meditating at
least ten years.sg This new order was really not a systen,
nor 4id it dispense precepts. "Tutorial method® was probably
& bettur term, but somehow the apparent misnomer "stuck", It,
no doubt, was nothing new in the field of education, and it
was a method well known at the English universities, But
here at i'rincsten one distinetion stands out over the British
system, At Princeton the forty-seven “preceptors" appointed
in 190% were designated as full faculty members with the rank
of asslistant professor.50 In England the tutors did not
enjoy professional rank. Wilson hoped that in time all pro-

fessors would be "preceptors", for his ideal concluded

nio" 59 voodrow w%§gon, "University Trulning and Citigzen-
8 p ? QE. gig.’ pc .

60 ==rww=es, YAnnual R:g:rt of the President of
Princoton Univeraiey 1905,

Trustees of the University",
Y, Vol. 6, No. 13, issue of January
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‘“We are all preceptors." The care with which Wilson select-
ed the preceptors is astounding. Host of the literature
relating te "new system at Princeton" testifles thatl it was
his remsrkable insight, careful work in selecting preceptors,
and personal sppeal which enabled him in a single stroke to
bring to Frinceton one of the most remarl.able groups of
scholars. Robert K. Root, instructor in Englisn at Yale,
who came to Princeton &s one of the ori insl preceptors in
1505 said of his interview with Wilson:
My interview lasted some forty minutes., Mr.

“ilson asked me no questions about myselfl, but apoke

with winning eloguence about his plans for Prineeston.

Before {ive minutes passed ] knew that I wes in the

presence of a very great man. Of course I was not

sufficiently a prophet to forsee the scope of his

subsequent achievements, that his great qualities

of mind and spirit were to make themselves felt not

only in academic circles but throughout the country

and the whole circuit of the world., Eut I d4iad

recognize that 1 had never hefore taslked face to

face with so compelling a person., Before the talk 6

was over ay loyalties were entirely committed to him, 1
Most of the preceptors vwere young scholars ssasoned in the
ordeal of attaining a doctorate who had, for the most part,
partaken either first or second hand in German university
training end who were awere of its virtues and limitations.

Most of these young schiclars were eager to escape the

61 Robert K. Root,'.iilson anﬁ tha 9rec&ptors“, in
villiam Starr Myers (ed.), uWocdx 10 TR ; RN
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limitations lmposed upon them at other institutions and to
participate in a new, refreshing educational undertaking
which was both appealing and challenging.

Three qualities were regarded as important by Wilson
in the selection of these tuters., He required that they be
scholarly, gentlemanly, and lively. And the preference that
he gave to the first two qualities is worthy of note. 1In
1905 wilson, speaking of the qualities of preceptors, stated,
"1f their qualities as gentlemen and as scholars conflict,
the former will win them the place."sz It is interesting to
observe further that wilson as an sdvocate of the "libersl
culture" was quite definite in the relatlion of the university
to the American political and social scene., 1In an effort to
influence certain standards of taste and morality downward
and outward to the masses, the need for the gentleman-scholar
vas essential for common pattern necessary to function
properly in the republic.

The general theory of the precaeptorial system is
that college is different from high school. College was not
“[ase ) merely getting up tasks, learning the lectures and ideas
of particuler instructors, or mastering textbooks, but the
student should fesl that they are reading up subjeets for

62 woodrow Wilson, "Practical Journalism in University
Liter, in mq.ug.umgim, Vol. 30, No. 41, {ssue of April
7 s Po 1o
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their own unka."ﬁs The preceptors were to direct reading
intelligently and to acquaint the students with the chief
matters involved in several astudies. It was hoped that as
a result of this system the student would be given independ-
ence in handling himself under competent guidence and would
be stimulated by scholarly association. The liberaliszing
influence resulted from very hard work rather than from
studies,
wilson reasoned on the theory that work in the

classroom "[...] 18 never calculated to deeply interest &
man in atudy.“ék And while the small college sllows contact,
1t does not necessarily give the broad community life and
"quickening rivalries” of the great university. Therefore,
the object was to make the university s place of close
intimete contaets, lost or diluted at present, “by the
general msss of men.” This 1s exactly vhat Wilson had in
@ind when in 1905 he stated that the aim of the "preceptorial

system" was;

63 wWoodrow wilnon, "New system to be Introduced”,
¥ tincetenlian, Vol. 30, ¥+ ) ‘*6, issue of April

6k s---=-==y "The Hew Preceptorial System", in
bon_alumni Weekly, Vol. 5, Jo. 28, issue of April 22,
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[ess ] to give the underpgreduates in & grest
university the advantage of the same sort of close
and intimate contact and counsel with his instruc~
tors thgg the undergraduate of a small college

anjoys.
The aim ol this nev system was "direct personal contact" or
"Tuse] to get hold of the personal equation of each man
[¢0a]%  1Thiz was not to be done by merely enlarging the
faculty or by some mere extension of classroom work., Each
student was to be treated as an individual end encouraged to
put zest into his wvork.

This vaz no small Job., ¥First of all Wilson realized
that it is more difficult “[.,.] to stimulate other minds to
do things than it is to do the thing yourselt.”67 Anyone
who has taught will vouch for that. $econdly, the new
system was very expensive, It reguired an immediate addition
of some [ifty professors that, fortunately for Wilson, the
Board of lrustees spproved, Thirdly, not all professors are
suited for preceptorial work, Wwhile it is to Wilson's credit
that the inlitial group of preceptors hired were cutstanding,
vhen thie asystem was extended to regular university staff

members, some did not qualify. It is a paradox that such was

65 hoodrow Wilaon, "Statement on the Tutorial System,
GeOI ALVBUILL wWEaklly Vol. 5| %0 o 20| issue of Fﬂbmry

66 ~—=w---- "Practical Journalism in University Lifev,
00, Cikey 2. 1.
67 ~rmmwm——— y "The deaning of a Liberal Education*,
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the case of Wilson himself. While & professor ol Juris-
prudence at Princeton, he would lecture to as many as four
hundred students and render the class spellbound by his
eloquence, In fact, the literature indicates that it was
not uncommon for the class to stand and applaud at the con-
elusion of his lecture., Yet in small seminars Wilson was
largely ineffective, His aloofness and reserve rendered him
ineffectual in places that demanded close personal contact,
Finally, the burden of course reading and the evalustion of
required papers imposed on tlie preceptors were extremely
taxing which few but the most dedicated of acholars could
endure,
The mechanics of the new system demanded that the

student attend two lecturss and one preceptorial meeting.
The latter would be limited to very small groups--perbaps
sven & single student. These occurred st a convenlient place
and time--some, in the professor's homs., During these meet-
ings there would be discussion pericds involving the assigned
resdings, and with Socratie skill the preceptor would challenge
his students. In sdditieon, there was much written work
(somewhat on the order of an informal thesis course), and
the resulting papers were Jjudged on both content and the correct
use of ihe English language. The ablility to express idees
vith preecision was a paramount requlisite. GShould weaknesses

in diction or mechanics manifest thewsselves, thr student was
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referred to the English department for corrective treatment,
The preseptors did not prepare ths examinations; however,
when a student's performence at tha preceptorial conferences
indicated lack of progress, the tuter would frequently
sugzest that this student be excluded from the final
examination.

The preceptorial system scon attracted national atten-
tion. Duly neted were the substantial changes in the study
of subject matter and the tremendously ineremsed circulation
of library books. UHot to be overlooked either were the ex-
panding numbers of students who were now able Lo express
their ideas with precision and effectiveness and close snd
lasting associgtions vhich daveloped between professors and
students. Princeton's firm belief in the value of this type
of instruction i1s evidenced by the fact that even today sonme
seven hundred preceptorial meetings are held each week at
Princeton University--s glowing testimonisl to the vision and
ideals of Woodrow Wilson.

The system was born of the convietion that it was
necessary to get rid of the schoolboy idea that s course
consists of lectures, quiszes, exercises, and cramming for
final exsminations and supplant it with the very different
idee that demands the discipline of hard work with care and
thoroughness snd
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[.vo] that & course is & subject of study to
be got up by as thorough ané extensive reading as
ousible cutside the classroow; that the classroom
s merely a place of test and review, and that lec-
tures, no matter how authoritative, sare no more
then a means of directing breudaninx 111uminating
or supplanting the student's reaéing.é
The governing idee of the system was subjects, not course,
The process was individualized reading, comparing and reflect-
ing, and daily methodical study, not cramming for examinations,
This was to be accomplished through the prudent use of skilled
preceptors who served as expositors, advisers, and friends,
Proudly d4id ¥Wilson report in 19C5 that the proceptorial
system
[ess] has systematised and vitalized study, made
reading men of schoolboys, established intimate
teacher-pupil relationships and yet the system is
elastic enough so that the individual gifts and talents
of the preceptors 'might have {ree play.' Ygt amidst
2ll the variety there have Leen no fal uras.
Having detailed Wilson's oppesition to professional-
ism, utilitsrienism, {ree election, and things Germsn as they
emerged in the late nineteentl. and early twentieth century

American universities and having delineated Wilson's

66 vioodrow Wilson, “Annual Report of the President
of Princeton Univeraity 1 05, to the Trustees of the Univer-
A luani Weskly, Vel. 6, lc. 1%, issue of

69 ~-wee-==, "Anmigzl Report of the Presgident of
Princetan Univernity to the Trustees of the University 1906",
ncaton i Weekly, Vol. 7, Ne., 15, issue of Jannary
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preference for the Christlen "liberal culture*, including
the elements, content, and method, it is now necessary to
address the social milieu or climate necessary for the
Christian "liberal culture® to flourlsh.



CRAPTER 111

DEMOCRACY VERBUS CLASS AND 30CIAL
PRIVILEGE IN HIGHER EDUCATION

l. Socisl Coordination: The foundation

Having expounded hig thesis of tie Christian Liberal
Culture and initisted the preceptorial system &3 & means of
broadly implementing this all-inclusive and zll-perveasive
congept of the funection of higher education, Wilson and the
Board of Trustees, since he had to operste with their
sanction, moved into an arex fraught with the explosive
ingredients of weslth, class distinction, and privilege
whogse very being was tnrextened with snnihilation as the
revelutionary method of the preceptorial system moved to itis
logical conclusien., Strong personal conviction, altrulsm,
resction, honest differences of opinion, and the uncertzinty
of tresding uncrnarted educsational terrsin played their parts
in the ensuing drema which wag, at times, accompanied by
acrimonicus debate, faltering vacillation, and flurries of
positive actlion,

The initial setting for this move was the meeting of
the Board of Trustees on June 1C, 1907, Wilson, now at the
peak of his power at Princeton, advanced & propossl “hereti-
eal in character,” as he so stated, but yet "a necessery
ecorollary” for the ultimstie objective of the precepiorisl
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system whieh had been recently established., Tbe latter, in
conjunction with the new order of study, was considered by
Wilson *[...] the greatest strateglc move [...] in the
whele history of American universities.”l rhe very founde-~
tion of this system demanded s new “social coordination”
of the Univeraity which would truly knit the students to~
gether into an organic body and insure tnose vital intel-
lectusl contacts, which must rank fundamental in the life
of the college, With this first premise sccepted by the
Board of Trustess it followed that the second necessitated
an organizing of the undergraduate students into residential
quads--whieh would replace the then popular eating clubs,
or--at the very least--thelir sbaorption inte the said resi-
dentisl quadrangles or colleges vhere the undergradustes
would live and eat, By these Quads or colleges Wilson did
not mean colleges of the English type charscterized by
separate autonomy but residentisl colleges designed to break
down the barriers of class and soclal adhesion which inter-
fered with the primary function of the University. The
eating clubs, as Wilson noted, were underamining the “old

domocratic spirit” of Princeton,

1 Woedrow wilson, ‘Report on the Secial Cawrdinatian
of the Univeraitib June 1C, 1907" Pringeton Alumn
HWeekly, Vol. 7, 36, issue of
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2. Development eof kBating Clubs

Fating clubs at Princeton had their origin during
the tenure of President McCosh., It was he who caused the
abolition on campus of Gresk letter fraternities, In their
stead cume the sating clubs necessitated by the inadequacy
of avallable dining facilities; these eating clubs were
scemingly ianocucus and destined for a short life, a transi-
tional expediency comprised chiefly of upper~classmen, Yet,
these sating clubs proved to be hardy and popular and led
to the acquisition of luxurious homes, elegantly furnished
in sttractive settings that became, and still are, the show~
places of the town of Princveten. Wealthy alumni bequeathed
huge sums of money to the clubs where they once lived, and in
time these eating clubs amassed sizesdle fortunes. Lifse at
the clubs waes elegant, and the socials and parties sponsored
by them becams the prime motive for attendance at Princeton,
This prompted Wilson to say in 19G9, "The sidestows [...]
have sweallowed the circus, eand those who perform in the main
tent must often whistle for thelr sudiences, discouraged

and humiliated.”? Being sdmitted to the right club, since

2 woodrow Wilson, "What is College Fort", in Ray
thnnard Bakor and w1lliam B. Dadd, cds._, 1oe Public
_ ‘ Arey_sllgon, Collase And St 18975101

y How
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there was s hierarchy of clubs, was the supreme concern of
under-graduates. Toward this end, but with subtle reserve,
freshmen and sophomores sought to make the *"right acquainte
ances” and used all poessible influence to achieve thelr
desired goals. Thus there came into being freshmen and
sophomore ¢lubs which served for preliminary training in
gaining admittance to their exclusive counterparts of the
upper class level., 3pring time was the period of recrult-
ment, and these spring campaigns assumed the role of prinei-
pal importance while university work, for all prectical pur-
poses, came to a halt. Though many of the clubs considered
this situation regrettable end entered into treaties of
gooperation with the University which alse viewsd the situ~-
ation as undesirable, Baker states that "[...] under the
compulsion of rivelry, [the slubs® could not resist the
tendency toward more exclusiveness, more luxury, more polie
tics in sesiking underw~classmen who were known for their
family connections, or their money, or as athletes, or ss
'soclally desirable'."3 That college was becoming a place
to acquire “social background“ rather than to receive s real

sducation was of concarn to many thoughtful educators. In
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feet, the commencement speaker at Columbia University's
graduation of June 12, 1906, Charles Frincis Adams, called
tttention to this evil and advocated = plan similar to that
later proposed at Prineeton by w11san‘h But while many con~
ceded the evils of the clubs as constituted at Princeton,
Tow were willing o do anything save talk, Any attempt to
change this firmly entrenched social stiructure ran headlong
into powerful opposition which wes most formidable. It was
against this background that Wilsen, nenetheless, procesded
vith resoluts conviction. Using one of his favorite quota-
tions of the Fnglish orator and statesman, Fdmund Burke,
he stated, "Public duty demands and requires, that what is
right should not only be made known, but made prevalent
that what is evil ahould not only be detected, but defeated, "5
Therefore duty, as God gave him to ses it, demanded a change
in the present social policy at Princeton, and wilsen set
out to effect the change.

It would appear that the key to unlocking the thought
procesass, the personslity, and the motivating forces behind
his evaery aetion is to be found ip this--Wilson's resolute-

ness. Not spontanecus nor impulsive, he was glven to long

b 1kid., p. 216,
5 Edmund Burke y qw)tﬁﬂ by Baker R Yo Wi ,
SiMe L@l (eI H *,.m% l gon

y OB, Git., p. 21¢.
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periods of study, analysis, and reflectionsg out of which
ceme his conclugions snd Jjudgments., Thusly committed nethe
ing could deter him from his usually well-conceived anéd wall-
formulsted course of action. Such was the case in his
sdvocacy of the abolishment of the exting clubs (which was
inherent in his quad plan), but it is highly improbable that
he realized the problems he would encounter &z he attempted
to uproot “vested property rights, cersmonial traditions
snd soeciaml privilege." This is not to reflect adversely on
his abllity to deliberate but rether is probably best ex-
plained by the fact that he envisioned 1in others the same
purity of motives that sparked his thinking snd consegquently
coneluded that moved by the same spirit of sltruism s
similar assent of the will would follow,

ilson's nttack on the eating clubs stemmed primarily
from his indictment that the club system separated the social
function from the intellectual funciion of the University.
Wilson boldly stated in 1906°*{...] that the university exists
first, last, snd at every turn for intellectusl ab:ects."s
¥ilson viewed the college as & community--“a place of close,

natural iniimste assoclation,” He disliked sharply displayed

é wo¢draw wzluon, “Addreas at ?1t&aburgh, day 2,
ALl BER ke AT L Bl Y + Vel. 6; ¢ 32, i«sue of
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sdges such as specialization and particularization. This
attiiude is mirrored in Wilson's belief regarding the "true
American attitude' wherein he pointed out rthat it consiste in
combining interests &nd ignoring sarticular interests.
Therefore to gpesk of agrieultural, labor, or husiness Iinter-
ests was, as far as Wilson was concerned, to talk of illegi-
timate interests, Hence the rationale for the evils uttend-
ing the c¢lubs as outlined in his Report of 1907 tec the Board
of Trustees is understendablce against trils background,
If the college is an intellectual cormunity then
"laev] leisure and study ought not tc be sepsrated in air-
tight compartments., Leisure ocught to be enviched :né diver~
sified by the interest which study creates."? The sim of
the “Preceptorial System' was for cleose natural relationshins,
easy and informal, between teschers and students trat would
"pevitalize" study al Princeton. This method required:
{.0.] & new social coordination--a coordinaiion
which will not only make sure of & constant and
natural intercourse betwesn nupll gnd tescher, but
also knit the student body iteelfl together in sous
truly organic way which will ensure vital intellectusl

and acedemic contacts but witi cthe comradeship of a
common life with common ends,.”

7 Woodrow wWilson, “Report on the 3ocisl Coordination
of tae Universiiy, June 10, 107", QOn, Clt., p. 607,

8 Mog P' 607i
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Wilson believed that the best wey Lo do this wes 1o establish
residential guedrangles and eboliah the clubs whicli repre-
sented obstacles to the fulfillment of social coordination.
Club life bespoke a division of the classes into seguments
and sepsrated the underclassmen from the upperclassmen. 3Such
& structure deprived these underclassmen from association
with the upperclassmen; howevar, thls sssoclation was vital
in the forming end developing of points of view of the
underclassmen.

Aggravating an already bad situation was the fact
that not all sophomores wore sdmltited to clubs., "Akout one-
third arc left out in the electionsy and thelr lot is a
litile less taan deplarable.“9 Those who were not elected to
clubs were bitter. They were lsoleted and cut off from the
elegted club members and went on to graduatlion “[...] like
men who are in the Universiiy but not of 1t."10 Jome nmen
left ihe university becsuse of the humillation felt by not
being elected to a club. All of this, ¥ilson indicated, was
most damaging "to our university democracy.,’ Yel the saddest
thing of all was thai desplie the noble ambitions and nigh
ideels of students to devote themselves to study, they could

not resist the atiractions of club life, "In brief, the

9 ikdd.y bs 060G,
10 jhid., p. 60Gd,
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soclal ambitions crested by the existing system of elub life
were too strong for individual henor [...}”ll Therefore,
Wilson suggested that the only snswer was the end of the
elubs and "[,..] the absorption of the soelal 1ife into the

acadenia."la
3: New Social Coordination Plan

On Juna 16, 1907, '“Wilgon presented the Beport @

tu e Board -7 Trustees

for approvel, “ith great core ¥ 1lsom worked long and hard
on this repori whieh bo hod rscd to and discussaed with bis
committies for their approval. Twenty-five of the twauly~
geven trustess were rasent for this nlistoric meeﬁzn@.l3
After hearing the Report, tho trustees adopted tie plan and
gave »ilzon permission to maturc it, being certeln to prepare
minuts details of the proposal for the trustecs' coatlinuing
inspection and to seqk the ceoperation snd counsel o2f ihe
¢lubs st every turn,

Th& ,F'{ '

glty, which one blographer of Wilson stsics ought Lo be

1}. Ibig L) Q. 60'*" .
12 Ikid., pe 61C.
13 %kﬂr, QE& Qi‘;g’ p. 2?1\.}.
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considersd cne of the "permanent canona" f{n the history of
education, emphasiszed the intrinsic evils of the clubz and
their eventual effect on the university even though they vere
sanctioned by the University.
The University, which gives life to these clubs
and constitutes thcir autanaiblulﬁg;;g@_g;g;;g
seams in dunger of becoming, if Lhe present tenden~-
¢les of undergraduate org&nizstian are allowed to
work out their legical results, only an srtistic
setting and background for life on Prospect street.ll
The University was, therefore, sanctioning an evil., Conse~
quently Wilsen had to rid Princeton of this evil, If the
social 1life of the University was undermining the intellectual
life of the University, which was the chief and only legiii-
mate object of the University, then what wes needed for the
student was "[...] sn interpenetration of lis experience
inside the classroom and c¢onference and his experience outside
scadamic exerclses [...}“1§ The Reperi continues by outline
ing ihe previously mentioned evils which club life fostared,
The committee, reluctanily scquiesecing, then advanced some
sugrgestions for remedylng the evils. Wwilsen continued to
cutline his plan, Az previously moted, it called feor grouping
the four classes in residentis)l guadrangles wit. common rooms
gnd common dining. Eech would hsve & residentisl master ond

1k wWoodrow wilson, "Report on the Hocial Coordination
of the Universitiy, June 15 17"y ORa Likey pe 609,

15 m.g Boe 5%.
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preceptor, In a memorandum attached to the end of the
Beport, wWilson summarized the plan:

The plan in its briefest terms .s this: to draw
the undergraduates together into residential quads
in which they shell eat a5 well as lodge together,
and in which they shall, under the ;residency of
& resident member of the Paculty, regulate their
corporate life by some simple method of gelf-
govermment, For this purpose it would be necessary
to place all future dormitorics in relation to place
slready eracted as to form close geographical unitis,
and to erect in connection with each group a build-
ing wihien should contain a dining room, kitchens
and serving roomsz, a handsoms common reom for socigl
purposes and rooms for the member of the Paculty
who shall preside in the Quad--tl.aat is, to tehke his
meals there as well a3 lodge there; and the residents
of each quad would be made up &% nearly as nighe be
of equal numbers of 3eniors, Junlors, idcphomores,
and Frestmen: becsuse it i3 clear o everyone ihal
the life of the University can Pe best regulsmued
and develicoped only when the under-classmen upon such
teras a3 1o be formed and guided by them., The self
sovermment of esch group would naturally be vested
in 3eniors, or in Jeniors and Juniors, wio were
members of the quad. 6

The object of hid srrangement wag threefold; first,
to bring unmarried members of the Faculty %o live in closs
contast with the undergraduates sand knlt the social and
intellectual life of the place, BJecend, to sllow 211 four
classes to live fogether in & t{ruly organic body and get rid
of “cliques and separale soclal organization.” Third, to

allow the University that type of "social consclousness

16 m" ?t 61.""0
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that would come from closer soclal contacis or the contacts
of “daily sturer,?

This was the object of the new plan. Wwilson hoped
that the clubs would make the supreme sacrifice in the
University's interesi to become, by "natural process,” part
of the quad arrangement and even possibly retain their his-
torical identify by incorporsting as 2 unit into the quad-
rangle. Immediately the question arose as to the property
rights of the clubs. In response to this Wilson suggested
that the property rights of the clubs be vested in the hands
of some small board of trustees selected by the clubs and
administered in behalfl of the University with the sid or
direction of University authorities., This new scheme of
soelal coordination required a capital outlay of some two
million dollars and guite apparently the ald of the clubs

and alumnl was necessary to effectuste the plam.l6

k., Social Coerdinstion and the Graduste College

It was nigh to an exerecise in futility for Wilson
to believe that his plan s constituted could schieve success,

17 Mo’ Pe 61“.

18 Arthur 8. Link’ ! O he Ro t. W
yggg%, Princeton, N.J., Princeton ﬁnﬁversfty Press, 1%é§,
p.
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published the
This

brought to the thousands of alumni the complete proposal, and
& raging controversy ensued, most intensely bstwesen June and

September of the ssme year.lg

The general reaction both
among alumni and faculty wes tnhat wilson and the Board of
trustees had acted in unwise haste., It wes a complete shock
to the older members of the faculty in general end Dr, Andrew
F. kest in particulsr. As Dean of the Graduate Bchocl he had
already had his differences with wWilson concerning the loca~-
tion of the proposed new building for the Graduste Collega.ao
wast envisioned an elegant building apprecisbly set apert
from the other buildings, Moreover, he was possessed of many
influential friends and had garnered powerful alumni support
for his plan, west further desired an autonomous structure
in the graduate school which he would fully control. These
were diametrically opposed to Wilson's scheme of social co-
ordination and sparked a controversy between Wilson end west,
both headstrong individuals, which finally culminated with
Wilson's resignation. According to Link, Dr., West wrote to

woodrow Wilson and

19 Woodrow Wilson, “The (uad Plan', in Yoodrow Wilson
%g};gg;;%g, #danuseript Division Princeton University Library,
no publication dats or date), p. 1.

20 Jhid., p. 1.
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{ee.] mecused him not only of presumptious action
but also of moral wrongdoing. West pointed out that
the action of the board had been tsken without
sllowing any opportunity for faculty opinion tc be
heard and had now msde impossible unconstrained
discussion of the fundamental gquestions involved,Z2l

Sharply does West state his point--to wit, "I the spirit of
Princeton is to be killed, I have little interest in the

detalls of the funnrul.“22
examination of the existing literature, that Wilsen had

It would appear, based on an

unfolded his plan to only a few of his most intimate assocl-
ates on the faculty.

5. Opposition and Defeat of wilson's Plan

As the protesis mounted, wWilson responded with the
statement that the Board of Trustess wanted full and free
discussion of the plan, This may or may not have been sn
artful dodge, but the essence of the problem remeined; if
the Board of Trustees had approved the "essential ides” and
only the details of maturing the plan were required, then
any such discussion wves mesningless. Perhaps the best
crystallization of this facet of the controversy was expressed
by one of the older members of the faculty, Henry van Dyke,

whe in a communique to wWilsen characterized the 'essential

21 Link, Op. Cit., p. 49,
22 Dean West to Woodrow Wilsen, July 10, 1907, in

Baker, M&" p. 251,
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idea" @8 the concept that made & radical change at Princeton
Univarsity.23
Wilson did not waiver, and with respect to the basic
issue he proved himself to be totally uncompromising--a
patiern which he was to duplicate in his political career.
Perhaps this 's what prompted Link to write:
The Princeton period was the aicrocosm of &

later macrocosm, and & politicsl observer, had he

studied eareruliy Wilson's career .8 Praesident of

Princeton University, might have forecest accurately

Wilson ves President of tne Un.ted Statos. e o
The obstacles confronting the plan for maturing the "social
coordination’ of Princeton University were staggering. The
glumni, which held the purse strings, opposed it; the clubs
s0 vitally affected oppesed it; and the faculty in many
respects opposed it., Undsunted, wilson moved forwsrd his
plan of execution, relying heavily on asssts which he deemed
surficient to the challenge. His revered position at
Princeton University and his growing nstional fame as an
cutstanding educator wuen coupled with his close relationship
with the Board of Trustecs would, in his opinion, marshal the
support of the majority of the faculty. To be sure, the

fifty precaeptors who enjoyed foculiy status would, to a man,

23 Link, Qp. Qlt., .. 4¢.
24 Ipid., p. 9.
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support him, Yet these proved insufficient. Powerful cpposi-
tion led by some of the older and more influential members of
the faculty were not to be denied. Then wilson expected,
sonewhat naively, that the students and the alumn! would act
on the highest motives "[...] assuming a discipline of mind,
a devoticon to purpcse oqual to his own.”2 In a letter to
Mr. Imbrie, one of the trustecs, whereln he reaponded to
several questions regarding the quads, Wilson concluded by
saying that he was sure the bulk of the alumni would undertake
the radieal plan for his Alma Mstcr.aé Yet, though Wilson
had sccomplished much at Princeton, he wes asking for more
than he could reasonably expect,

Central to the issue is that in the scheme of reform
Wilson initiated the fight and had made some serious charges
sgainst the clubs., Justly were they accused of snobbery,
exclusiveness, and the undermining of the democratic spirit
at Princeton. Had he continued his struggle based on the
issue of social democracy (as recommended by Jacobus and

Jones of the Board of Trustees),z7 he would doubtlessly have

25 Baker, QOp, Cit., p. 2k,

26 woogzaw WélsonarzrheJﬂzsig;nt%né Quads®, Letter
by wilson to Amndrew C, Imbrie ¥ 907, in Pri
‘iggn;_!!!g;x, Vol. 8, No. 1,’1ssue cf'Septeﬁber 5@%3§§§§?
Fe .

27 Link, Ope Cit., P+ 50
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received the wider support of the press (which well-
publicized the controversy), other colleges, and the
nation-at-large. It must be remembered that the United
8tates was then well in the throes of Progressivism, under
the aegls of President Theodore Roosevelt, a reform move-
ment which had as its objective politicel, economic, and
soclal reform--combating the problems of great wealth,
proper ralationships of capitsl and labor, graft, and mis-
mansgement. Thus Wilson's educational reform fit perfectly
into the national temper of the time. rost of his blo~-
graphers state that this struggle at Princeton brought
Wilson into national prominence, and talk began of consider-
ing Wilson &s presidentiel timber,

But Wilson rather chose to fight the issue on educs-
tional grounds--glossing over the evils of exclusiveness
and snobbery which were indigenous to the clubs. Surpris-
ingly 41d Wilson state to Jacobus that the life and spirit
of the elubs waa excellent and that the “whole point” was
that the social consequences of club life stood in the way
of the intelleotual purposes of the Bnlvnrsity.as Though
this was & somevhat strange line of logie, it has bezn
suggested that Wilson pursued the line of good to the
University rather than the evils of the clubs in an sffort

2§ Woodrow Wilson to M.W, Jacobus, July 6, 1907,
Baker Fapers, quoted by Linmk, Op, Cit., p. 51.
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te mveold further antagonizing thess c¢lubs., Thus !t was
that Wilaon settled on stressing the theme of socisl demo~
eracy. Certuinly after 1907, and tu the end of his Presi-
dency of Princeton in 1910, Wllson was relentlessly scathing
in his attacks on wealth, class and privilege that were then
flourishing st the American colleges and universities,

ihe opposition of those antagonized followed two
general llaes~-"First, the proposed remedy in itself was gll
wrong [and] second, the metLods of the rzformer were all
wrong."29 The argusents against the remedy persisted, How
could & unilvarsity, in Justlcs, tamper with inviolable pro-
perty rights? Wilson obvicusly held these rights to be
sacred. To confiscate or to pressure clubs to turn over
their vested property rights to some administrative board
was tantamount to seizure, The clubs rebelled end were
vocal 1n their opposition, The clubs further believed that
class spirit played no swmall part at Princeton and that his-
torically this same spirit, which was club fostered on the
campus, was largely responsible for the generous financial
outpouring of the slumni which proved a boon not only to the
clubs but to Princeton University as well. Thus the clud
members reasoned that any abolition of the present system
sould have drastic future results on the well-balng of the

29 Baker, Op, Cit., p. 245,
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University. What the clubs could not or would not understand
was that Wilson foresaw & new spirit--an intellectual spirit
whiech would replace the old end become all-engrossing.
Apparently Wilson was mlstaken and far too idealistic in
view of tiie realities of the time, A by-product of the
objections to Wilson's remedy was tne [ostering of bitter
resentsent toward wWilson and the Board of Trustees for
dictating how students were to carry on their socisl life--
a pattern not very different from today.

Thus Wilson stood indicted as 'too drastic™ and "too
dictatorial” in regard to nis method of reform. These
charges against Wilson were comparable to the charges against
President Theodore Roosevelt (19C1-(3) in his attacks on the
"malefactors of great wealth." Wilson's aim was not the
reform of tne clubs, for it was he who said, "We are not
seeking better clubs.,” Rather his aim wa&s the elimination
or absorption of the clubs inte the quads, Therefore, the
argument of ccncilistion and evolution rather than revolu-
tion had no place in the Wilsonian schene,

Ho doubt mistakes were made. Wilson wes human,

He was toc impatient with dullness; he was sc swift
end clear in his own mental processes that ne 4id

not explain enougl; an% lL.alf-meagures--ieeble passes
irritated nim sharply.3C

30 Ipid., p. 2ho.
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The storm clouds of proteat threatened to engulf
Wilson completely. Opposition to him and nhis plan for
"social coordination” wes sharpening. An estimate indicated
that cpposition te the plan by the alummnl ren from “three-
fourths to nine-tenths.”3l  The members of the Board of
Trustees were poised on theé horns of a dilemma., At this
point they even questioned whether they reslly had approved
the essential idea of the plan., Thus & meeting of the
Board of Trustees wus convened on Gctober 7, 1910, and the
members thereof wlthdrew the previously granted approval of
the plan of social coordination,32

5, Wilson's Despalr and Course of aAction

Wilson was substantially broken by this action of
the Board of Trustees, Never before had he experienced
such discouragement snd defeat. ils immediate impulse was
to resign as Fresident of Princeton University, but,
according to Link, ss Wilson began o write his letter of
resignatien, *[...] he just could not bring himself to de¢

1t, "33 Those who have studied Wileson's csreer know he was

31 Link, Qp, Cit., p. 52.

L 32 Woodrow Wilson, "The Resldential wuads", Op, Cit.,
pv .

33 Bsker, Qg. Cit., p. 262,
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a fighter and resigning was not nis way of waging battle--
especlally when he was convinced of tihe righteousness of
his cause, By now some of his friends on the Board of
Trustees had urged him to continue the strugzle of democracy
againat the forces of class snd soclal privilege, There-
fore, Wilson foresock the attitude of hopelessncss and de~
feat and assumed & posture of grim determination to wage tie
battle in a positive vein,

He dacided to carry his sppesl directly to the
alumn! and to ignore the Trustees of the University. It was
not, however, without s sense of impending rebuff, for in
responge to the comment of his brother-in-law, 8tockton
Axsion, “"You'll win yet", Wilson replied, "No, I won't, What
I am opposing is privilege. They would let me do snything
in educaticnal reform, but here I am attacking sccial
privilege. 3"

Wilson ecommenced the struggle in 1908 with an appesl
to the Baltimore &lumni. Here wilson, in & rather moderste
tone, asks the alumni “[...] that something be done to put
the intellec¢ctual instead of the social interests of the

University at the front, both in tne consclousness end in

34 Donald Day, (ed.), on's Own & R
Boston, Little, Brown and Co., 18%2, De %%T_____!E_éiggz
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the activities of the unﬂargraduate."35 The address was
qulte conciliatery--ne reference was made to the democratic
feature of the “"quad" fight., In feci, Wilson went so far
as to state that *[...] he would most cheerfully cooperate
in the perfecting of any such plan,“36 Shortly thereafter,
on #arch 12, 1906, in Chicago, Wilson spoke of the clubs as
"[ees] perfectly legitimate snd eoven admirable," but he
charged that "[...] the University obliges its undergradustes
to devote thelr energies to the creation of a social life
practically independent of the University itself {...4'37
Wilson, therefeore, called for reform end insisted Lliat
"learning in order to be pervasive must be scecial in ita
eperation.“Ba Once again Wilson's speech was somewhat
general, and ke failed to speak out on the clubs at Princeton.

In the main, wWilson's atiempts to appeal directly
te the aslumni were a complete failure, The necesssry support

of this group to provide the funds necessary to effeci thne

35 wOodrou Wilson. "Addraaa at Baltimore, “arch 6,
1506, 31 on 4 pekly, Vol. &, No. 23, issue of

Marck 11, 16CE, p. 37
36 1bid., p. 371.

37 ~--~~-, "President wxlaon's Chicege Speech,
“hrCh 12’ 1908" FrLOCeLON ALLmn NRESLT Y Vol. 33 HOQ 25’
issue of .arch 25, I‘Gw, p.

38 1hid., p. WOh,
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social coordination of the University was never fortheoming.
Though the bitter struggle culminated in defeat, Wilson
proved himself a formidable fighter. His loas, however,
was not without personsal costs, for i1t left nim bitter and
frugtrated, 8Sald Link,
The conclusion is inevitsble that Wilson's
intransigence in the matter of soclal coordination,
his refusal to compromise by accepting s refecrm
of the club system, and his refussl to treat
tolerantly those who oppose him were among the
major mistakes of his career.39
Having detailed Wilson's failing efferts to effect
the soclial coordination of Princeton~-~which atmosphsre he
considered essential te the proper functliening of & univer-
sity in a democratic scclety--it msey uow be in order to
examline the whole basls of the projected Wilsonian reformg

vig., educstion for the nation's servica,

39 Link, Qp, Cit., p. 57.



CHAPTER 1V
EDUCATION IN THE NATION'S SERVICH
1, The Wilsonian Ideal

Cne of the distinguishing features of Ligher educsa-
tion in America is its “[...] positive dedication to the
aervice of an evolving dynamic demoecratic community.“l It
i1s difficult to envisage any men who placed greater emphasis
on the 1deal of service than Woodrow Wilson, This beliefl
represented the foundation of his educationel thinking, for
education, sccording o Wilson, had as its objJect to fit &
man not only for life-in-generzl but for ithe gpecific life
of the community. "College students”, sald W.lson in 1596,
"are to be citlzens and world survants in every field of
practical endeavor [...}"2 Previously, in 1lés4, he stated
tnet "[..., every man sent out from a university should be

3

& man of his nation, a8 well &8 & man of his times.”

1 John 5. Brubacher and Willls Rudy, Hi ” -
y New Yerk, Harper and Brothers, 1550,
Pe .

2 Woodrow Wilson, "Princeton in the Nation's Ser-
in Ray &tannard Baker und Willlam E. Dodd, (eds,)

vl ce",
e

-eeenmee, "University Training end Citizenshipr,

3
in Baker snd Dodd, Op, Cit., Vol. 1, p. 2ko,
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A thorough understanding of ¥Wilson's conception of
the meaning of service must take into account that he viewed
it in somewhat of an aristocratic fashion wiich was not in
keeping with the scademic milien of the early twentietn
century. Leadership and politiesl purification so sorely
needed in thls same perlod in the United 3tetes, charscter-
ized by a corrupt ers: of both local tnd state polities and
in the abuse of economic power, demanded disinterested
expertise and not trhe power of wealth and political machines.
The remedy, according to Wilson, "[...] lay in divoreing
government from tne lnterests of i1he wesalthy, in plecing it
upon the pedestal upon which it rightly belonged."u Thus
this remedy demanded sn arocused civic econsciousness, "Thourh
Wilson spoke ol an aroused civie consciousness, he placed
his trust in an educated elite'.’

Wilson looked tc leadership in a properly trained
governing cisss, free of private or particular interests,

The idesl for us is a e¢ivil service, cultured

and sufficient enougn Lo act with sense and vigor,
end yet so lntimstely connected witn popular thougnt

[.... a8 to find erbjtrariness or class spir't quite
out of the question.

L %william Liamond, "The Lconamlc fhought of woodrow

L ienee, Baltimore, MarJland The Johna
Bopkins Fress, Series 61, No. 4%, 1943, p. kg,

5M01 Po )(.’.

6 woodrow Wilson, "The Study of Admin!stration”, in
Beker and DOdd M-, e 152"153
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Consequently, Wilson was to pul his trust in an educated
class, capables of snalysing the problems of governmenti and
not afraid to put Lhought inco action for tne common good of
our democracy.

This concept of education f{or intelligent lesdership
is no doubt rooted in tie ancient Greek bellief of the "[...]
Platonic ideal of tiie philesopher-guardian of society {...I“?
To Wilsen, therefore, democracy could only be preserved and
made 1o flourish by putting into power the best minds, This
may explain why Wilson idealized thoss countries that placed
scholars nigh in ike reaim of poliiics. 1. also offers an
explanation for Wilson's admiration of the ancient Greeks
as well as nis great esteem for the British. TiLis is,
perhaps, vwhy seversl writers suggest that Wilson sav in
such men as Bagehot and Burke s model for himself and, at
times, a reflection of himself,

The ideal of service assocleted wiil tne American
universities (though 1. was to assume different forms and
interpretations) greutily impressed foreign visitors., Lord
Bryce “[...] found it to be unique in the modern history of
education. Josial Royce [...] viewed this idea as represunt-

ing not gross wmateriallism and utilitarianignm, t rather the

7 Di&mond, g»?« Qlkoy P- 50#
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highest form of idealism which was broadsning and deepening
the entire national life,*d

It is impertant to note that Wilson's concept of
service in eduecation iz not to be confused with an emerging
pattern of the same periocd. The notion of a type of pro-
fessional expertise as fashioned st the University eof Wis-
consin was rejected by Wilson, The Wisconsin formuletion
traced its erigin to the elesction of Robert LaFollette as
Governor in 1900, The new governor, s Progressive, enlisted
the 8id of the experts from the university to assist him in
offics. 1n addition, through the creation of a'legislative
Raference Bureau', legislastcors could obtain advice on the
drafting of bills. Eventually this idea was to gain momentum
and become a part of many state universities,

Wilson envissged the idea of service as placing in
position of leadership men who were esducationmally trained
by the university, net peliticians. who had to depend on
the stats university for advice and diraction,.

2, Role of the University is Public, Not Private

Realizing Wilson's deep rezard for educmtion in the
nation's service, the question must necesserily erige as to
how such a comprshensive gupply was to be obtained. It is
axiomstic that the relation bhetween sdueation and the nationsl

é Brubscher and Rudy, Op, Cit., p. 370.
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strength wvas implicit in the many Wilson pronouncemenis.
Wilson supplied the answer in his Inaugural Address of 149Gz
when he stated that "[...] the service of institutions of
learning is not private but public“.9 In a dynamic evolving
society, as the problems of the natlon grovw in slze and
intensity and as the influence of the country goes beyond
its continental boundaries, the universities must supply the
leaders neceasary to wmeet the challenge, Tnis wes to be no
private affals but a publie charge, and tue universities
sust prepare themsslves to meet this vastly increased need.
Universities, even though chartered under private
auspices, have a transcending public obligation which in
service., A vital part of t:is transcending obligation would
require that the universities transmit Lhe best traditions
of the state. In the transmission process the institutions
of higrner leerning thus gerve ss rorgans of memory" of the
siate and become national in character. 7To Lorrovw ine
traditions of the Luropean universities as a model for
patterning Americen bigher education would have tie effect
of denationslizing in the sense that they would not be
trepnsmitting those characteristics of owur own national
culture. Against wnis background uhen does the foous of the

wilson pronouncemen: of 1U0h become exceedin ly clear when

9 Woodrow Wilson, "Princeton for the Hation's
Service", in Baker mnd Dodd, Op, Cit., Vol. 1, p. Wh3,



EDUCATION IN THE NATION'S SERVICE 117

he seid, "Universities ahould not denationalize, but
nationaliza”.lo

in the public service, universitles have as their
duty “[...] also to advance civilizsilon™.** wWhile Wilson
recognized the role of the university in satisfying the
individusl's curiosily and perfect.ng, as ue said, * the
spirii of the individusl,' Institutions of nigher education
as the seats of learning had incumbeni upon tiem the advence-
ment of civilizatlon, Tn.s was & sclemn and transcending
public obligation of private universities.

Recognizing tke publlic nature of universities, Wilson
vas more prone o relegate ihat functien to private rather
than public universities., 7rivate Iinstitutlions were in &
betier position to advance these ecducational objectives
“[eon. because unlike state un!versiiies thsy are not

obliged Lo seek changing lavor ol politieians“.12

Also, the
doilitarian inclinations of many of the stmte univers:tiss
were incompatible wit!. the intellactusl function of the

university &s Wilson conceived it.

10 Woodrow Wilson, "University Trazining end Cliizen-

ship”, Ops Cite, Po 251,
11 1bid., p. 243,

12 wrwwmens, 'Praaident Wilson in the Horthwest",
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3. University Mirrors National Imege

To serve & nation properly the university must
reflect the lmage and 1life of toat nation, Because t.is
represented a cenirsl tenet of the Wilsonian ideal, Wilson
vigorously opposed the attemptis by many educators in his
time to trsnsplant the German model or type Lo the United
States. Obviously the image of life reflected in Germany
in the nineteent: century was quite different from the
image of life reflected in the United Stetes. Conversely,
here in the United ttates

[ese) the American universities serve s frec

nation whose power, whose progperity, whose

nappiness, vwhose integrity depends upon individual

then apart o'a charecver and arvice ot toate sen.13
Thus 1t is reedily understandedble why Wilson rejected 2ll
types of propesed educational reformation irat was inconsis-
tent witn life in a frey democratic soclely which placed
its trust in tihe individual end not the state.

While Wilson recognized tnet wniversity lesrning
was cosmopolitan and without geograprical boundaries, he
still insisted upen a natlonal feature. Thies national
feature was specificelly identified in lonh when Wilson

wrote thot “[...] scholarship [...] selects the truihs it

13 Woodrow Wilson, "Princelion for the Netion's
Bervice", O, Git., P. b3,
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shall sesrch for and emphasize., It is thls selewction that
shouléd be nationnl”.lk Wilsen further elsborated as to how
this netionel characier of & university might best be
achieved,

In order to be nationsl, 2z university should

have, at the center of iis %raininf courses of
instrue tion inm that lilterature whﬁuh contains ths
ldoals of its resce and ell tre nico proofs znd
subtle inspirations of the charscter, spiriti, and
tnonght of the nation which 1t serves; mnd basidas

instruction in the ristory and leading con-
ceptiona of those institutions which have served
the nation's ensrgies in the preservation of corder
and tha maintenance of Just stexduards of eivil
virtue and public purpose.l.

This, Wilson insisted, was t0 be the common f{ounda-
tion for all university students, regardless of their field
of stuly. Then having teen sciwoled in the common traditions
and ldeals of Awmerica, the greduate could gafely take his
place =5 a private or public citizen and meke his contribu~
tion to the life of the nation.

> sharpen furtiher ihe focused image of life in the
United Siates the universities and the secondary scheols
mast empneize basic iduals of America, Democracy is the
acst lmportant ol these ldesls, Jsince the United states was
the first modern country .o achieve democrucy, these idesls

should be siressed w re-emphasized, To Wilson democracy

1b woodrow Wilson, “University Train'‘ng and C.ilzen-

ship”, Qb Cit., p. 247,
15 mbp P M.
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was the antithesis of all government by privilege., Maintain-
ing that this wes obviously the best form of government,
Wilson stated that "[...] demecracy is unquestionably the
most wholesome and lovable kind eof government the world has
Yet triad [...] They [the people] are themsmelves the sovereizn
autkarity“.lﬁ Wilson thus believed tihat this form of govern-
ment represented the highest ideals of duty and sense of
brothernood the world hes ever known, It could enly be
preserved and made to flourish by intelligent understanding
and safeguards sagsinst abuses., This, perhaps, offers a
further reason why wWilson so objectsd to tie exclusiveness

of the club system at Princeton and sought dy every means to
offect social democracy et Princeton, for it must necsssarily
follow that 1life st Prineston ill equipped young men to dis-
charge ihelr duties in s democratic seclety where c¢lass and
social privilege were rampant,

A seoond 1desl which needed smphasis in schools and
colleges was liberty. Wilson insisted that liberty was not
abstract and not without restraints. Rather, he viewed
“[ees] Libarty as the best sdjustment betwesn goveramental

pover and individual 1nit1at1vv'tl7 Hie observed ihat in the

16 Hvodrcw Wilson, "On Liberty and Higher kducaiion’,
oplon 4 Meskly, Vol. 60, No. 46, {ssue of May
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history of the world liberty appeared to be the speciaml
privilege of some pariicular group or groups., The problem
with & free class is that it refuses to recognize the "[...]
conditions pregedent to the liberty of the classes undernests
thnm".la In & soclely where there are no economic¢ or social
privileges, it is easy for liberty to teke hold, But in its
continuing growth and development, such a8 in the United
States, the realization of evonomic weslth brought privilege,
power, and prestige., In such circumstances the concepi of
liberiy is likely to be lost, It is lmcumbent, therefore,
upon Lie schools and colleges to emphasize Liw vital role

of liberty in a dsmocracy. Wilson suggested thal the schools
sccomplial tils by bolding ithe Golden Rule before thelir stu-
denis a3 the norm of conduct.

& third ldeal to be stressed by the schools and
collegeos vas equality., Wilson cautionsd sgainst tihe isking
of the concept literally as stated in the Declaration of
Indapundence.lg Speaking before the meeting of the Hew
Englend Assceistion of Colleges and Preparatory 8Schools in
1657, ne explained thati equality means equal opportunity snd
equal Justice for all before the law, This wes not true at
this time in the United States, for lobbyists, the inordinate

18 Ibid., p. 61k,
19 1kid., p. 616.
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expenditures of money in elections, and the crushing weight
of politicel machines served to negate this ideal. If these
abuses and thelr deleterious effects on an individual's
liberiy were to be chwcked, it wouléd require tha: tney become
generally known and identified., Then ine wuighti of public
epinion and officials imbued with ihe ldesl of service m.ght
initiete ameliorative sction.

Finelly, schools must instill a sense of patriotism
in the young. "Patriotilsm,” said Wilson, "expresses itself
in sentiment, buc it does noi eonsist of sentiment, Patriot-

2 Wilson enviaioned

ism is & principle, not a sentiment.
patriotism as & principle of devotion, characterized by
sellflessness and manifested in service to others. To be
patriotic, Wilson admonished, one must thoroughly under-

stand the object of his devetion., It is not blind allegl-
ance but eriticism if necesgary and robullding or reconstrucie
ing true to our origin, This placed a greatl burden of res-
ponsibility on the schools snd teachers, Tne task of the
teachers with reference to patriotism was “[...] to show

what {8 inherent and essentisl in t..e¢ character of American
institutions and g0 call out Lhese generous sentiments which

pust rise at the sight of lovely obj@cts'.zl

20 Ibid.,s p. 599,
23 M-y P M‘jo
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b, Vitality Inherent ia a Complete Hducation

To serve the nation properly the education offered
al the unlversity must be alive, vital, and complete. To
achlieve these purposes required that education be & complete
preparation for life. It precluded a cloistered sheltering
and in its stead required & comprehensive commitment that
vould admit of no other demands, Home lifs, outside
pursuite--none must interfere, On the part of the university
it required & metsphorical opening of the windows to let in
the alffairs of the nniien, No nerrov academic must pre-empt
this vital sapect. Wilson did not understand this "rushing-
in" process of the affairs of the nation to be & forum for
partisan politics but rether an occasion for the university
to bring to the attentien of the students the problems snd
responsibilities of the nation., Thus, this vitel and llving
aspeect of educstion could not content iteelf with the dry-
as~dust processes of mere research., Wnile Wilson recognized
the essentisl role of re¢search, he was prone to relegate
it to a few scholars, anid while Wilson recognized tnat facts
were essential in reseurche-and ocspecially historical re-~
ssarche«he was much more concerned with whet one did with
the facts., Under the eircumetances education must come
alive through implementation-~a process toat would demand
action ané involve the whole man. Coneretely did Wi.lson
express his views on thig subject in 19049 when he sald
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that the American university had as its ideal
[+se] the awakening of the whole man, the

thorough introduction of the student io {ha life

of Americs and of the modern world, the completion

of the tasks undertaken by the gremmar and hign

;g%g:i;sgfprggiaping him for the full duties of

Education to be of service amust be not only vital

and alive but complete, For tuis reason Wilson rejected
university treaiming which was fragmentary or specialised, In
the alective system Wilson saw education as fragmentary and
irorgenie. To e serviceedble educstion must be orgenic, The
parts must be related (o the whole, Education wss not the
amassing of credits without direetion or unity. This type
of education could not render sn individual serviceszble to
the nation. In addition, university iraining was not
specialization, Specializstion required 2 preliminary
orientation to make one serviceable., Furthermore, speclal-
ization was self-centered, and university training demanded
unselfish service to the nation, regardless of the field
pursued, This, perhaps, explains why Wilson in 1%02 so
emphatically Insiated on a certain general education before
specialization because "[...] we mean simply that every
minéd needs for its highest serviceability a cvertain pre-

liminary orientation thet it mey get its bearings snd

22 Woodrow Wilson, “"The Ideal University', in -
- y Manuseript Division, Princeton Unlver~

sivy L. PRIY ¢ P L4
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relsase its perception for a wide and cathelic view“.23 i 3

is in history, litersture, philozophy, and science that the
sxperiences of the world are summarized. Therefore in the
liberal culture was the best means to give the student the
broad cathollic orientation for servicesbility. ‘'"Now, the
eollege of liberal arts is the intellsotual gymnasiun”.ah
Hewe it is theal the brein is put in shape for service.
Understood in this context, the simple implication of
the college program wes hard work., In a smanner of spesking
one could not simply study books, but he must "get inalde”
the books, He must weigh end deliberate. He must expose
himself to as many shades of thought as practicable., While
his knowledge must be rooted in the past, he mast ever be
svare of the preseat., This then was the meana te proper
enlighterment, The responsibility was the student'a, but it
was the obligation of tne univergity te foster the "spirit
of learning,* Therefore, sall that would tend (o distrac:
the student in college from the "spirit of learning” must
bs removed., Feorhaps, this explains Wilson's objectlions to
the oversmphasis on sports and soclal life. This "spirit

of learning,"” according (o Wilson, could beat be conveyed

23 ¥Wocdrow Wilson, "Frinceton for the Hation's

dsrvice”, w.; Pe W?.

24 ~emencoem, "Remarks of Wo.dprow Wilson '79'", In
(no title&, Washington, D,C,, Press of Gibson Brothers,
l?lli 2 Feo e
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by coantagion, that is, daily personal contact of 'l maiure
with the immature mind,

In the progess of instruction at the university, a
student not only should cbtain & bread and catholic view
but be taught o connect his mind with the best thimking of
the past. Wilson considered the worst enewmy of scciety as
"[avs] the man who with a strong faculty for reasoning snd
for action, s cut loose in hLis standards of Judgment from
the past".zs Universities which attempt training without
its proper connsction to the past are "instruments of des-
truaiion,” admonighed Wilson., He further averred that no
Bman i3 ever severed from the past and anyone who thinks so
is foulish, Again this offers u possidble explanation of
Wilson's bias toward sclence. This field owed but & limited
amount t¢ the pasgt and, to Wilsen, potentially bred a
spirit in college which was destructive,

Pinally, university iraining, sa!d Wilsom, should
put & student “[.,..] in possession of the materials for a
systematic eriticism of life, 20 By this he meant the
ability to see¢ and analyze the problems of life and after
having achleved this, to offer some constructive solutions.
To pick apart snd tear down without offering constructive

25 g?idrow W;égon, "University Training and Citizen-
ship", Qp. sy Peo ’

26 iBigdes P 35#-
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eriticism was, in nls vicw, fmacra.. It followed tlat
fregmentary oducation and speclalization did not eguip an
irdividual for a "systematic criticism of life." This type
of education was incomplete for useful service in tnis regsrd.
Neither was the selentific education that was {in vogue
capable of offering & satisfactory explenation. To Wilson
seientific training is, in the main, analytiesl and picks %o
pleces those objects or ideas that come under its rutiny.
It i3 jeslous and often intolersnt of treditional views, 1t
relies almost exclusively on the facultiy of ressoning.

"How, it happens that the pure ressoning faculty, whose only
standaré 1s logic snd whose only data are put in terms of
deierminable force, 18 the worst possible instrumsnt for
reforming soeiety."27 It appears thart Wilson could met
sccept the idea that in the efforts to reform soclety we
eonsider men as specimens and sttempt sclentific experimenta-~
tions with them in the hopes of reform. To reform, one

mist understand the human apirit, and this s to be achieved
by a study of litersture, institutions, history, and
philosophy. Therefore, tne combination of the humanities
properly pursued with the study of science would put one

*in possession of the materials for & systematic vriticism
of life."

27 Ipid., p. 2%%.
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5. University's Reuson for Being is 3Jervice

The ldeal of service represented the very heart of
all Wilsonlen edueational reform. It was, in a sense, the
syntheais of &ll Wilsonian reform. As such not only was it
the primary duty of the university (o serve iue siate but
ultimately it was the university's only reason for dbeing.
Consequently, the iraining a. the university must d.vu.lop
good citigenship, honesty, and the faithiul responsibility orf
service.

To Wilson, "Berviece [...] consists chiefly in com-
prth-nsion."za Te serve, one must know and undersiand lhe
necds of the nation., Tuis was to be obilained by proper
training and an awareness of the affairs of the na.lon which,
sccording o wilson, had & legitimmie place in the university
curriculum. Jservice wus not poasible if 1t was cherecierized
by a condescending atiitude. Ths true idesnl of service
demanded that one place nLimself on the level of the one
being served, This seemingly compulsive preoccupation with
service and the unique marner in which 1L wss to be rendersd
may be partly explained by Wilson's own special training
in the science of govermaen., hiz grest concern for poliiic:l

rectitude, and the liberty~loving atatesmanship which he fult

25 wWoodrow Wilson, “Remarks of Woodrow Wilson '7u'v,
Qo5 Gdkes Do 74



EDUCATION IN THE MATION'S SERVICE 129

was 80 iantrinsieally bound in the historical sense of the
American forafsthers. Purther slucidation may be found in
the understanding of Wilson's concept of patriotism., He saw
the birth of the Americen republic as possible only through
the coursage and moral force of generous-spirited men, Thus,
this groat ideal could only be made to grow and flourish
through the aimilar action of other men imbued with this
self-same ideal of devoted sarvice.

Wilson's own devetlon to this service wes rooted in
his strong moral sense. 7This morality pervkded his whole
being. Hence, there could be no seperation of morality snd
politics, The university must infuse standards of moreality
80 as to uplift and annoble the poliiical 1ife of the country.
The university, wvhile thusly serving the state is, in a
broeder sense, serving mankind., In his person Wilson
epitomized the example of this service,

It would, then, s¢em ressonable to conclude that
most of Wilson's ideals ware, so to spesk, derived from or
concomitant with his belief of the university as s wvehicle
of publiec service for the general welfare, He reasoned
that 11 disesse could be alleviated &3 a result of ithe
study of medicine and the problems of business sclved by
ssarching of the problems in the selentific laboratories,
why oould not the elimination of sbuses in politics result
from a clearer understanding of the nationsl history,
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sunicipal and state goverrment, and public finances, Thus
the university was the key to the bsiterment of society, or

in his own words:

The only thing that lifts the world froa century

10 century is the accumulating pover and purity
of the nhuman spirity and the university is a place
in which spirits are bred, in which idesls are
formed, in which dreams are dreamed--not dreams
that go to the celling as the smoke out of our
pipes, but dreams in which one sees mankind

and being served in sll the great tesks
of enlightenment whieh ought to be undsrsicod by
the rulers and the gradustes of & university
Petter than sny other body of men in the world,e?

27 1id., P+ 7.



SUMMARY AND CONCLUSIONS

Tha problem with which this thesis concerned itself
wss to delineate the role of Woodrow Wilson in the late
nineteenth century orisis in American higher educsticn.
Briefly stated, the crisis was the rapld and poverful emerge
ence of growing sclentism, f{ree election, educational sisiism,
vocationalism, and nen-sectarisnism which threatened to
smasculate and seriously diminish in influence the heretofore
generally accepted primacy of the liberal arts tradition as
the most efficacious means of structuring American higher
sducation., Wilson sew in this philosophy a dangerous chal~
lenge which, if carried to its logical conclusion, would
destroy that education which wes rocted in the Christian
tradition. This was the very antithesis of all the edues-~
tional beliefs and ildeals of Woodrow Wilson and, as such,
demanded an alleconsuming response which knew no limitationg~-
not even sscrifice of self.

By the foregoing it is not intended that Wilson
should be characteriszed as seeing thls emerging challenge
a8 & total intrinsic evil but reiher to emphasize that 4if
this new educational philosophy were to gain a total
acceptance, the import would be one of destruction, Thus
Wilson chose from the tenets of ithis newly emerging belief
those aspects which he bellieved desirable and conzonant
with what he was prone to describe as & "Christian liberal
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culture,” This culture would serve as the basic content,
Bupplementing it would be the campus practice of democracy.
The end or purpose of this education would be serviece to

the nution snd mankind, Thus Wilson, throughout the crisis,
maintained & middie~of-the~road posture, calling for accepi-
ance of those aspects of the new belief which he considered
worthwhile and benaeflcisl, while maintsining sn unylelding
refusal to compromise those principles which he considered
to be the gine gus nop of all educationsl endsavors,

This uncompromising posture on the essentials is
understandable in light of his view of education g3 an
organie whole-—~a unitary process., Specifically, this meant
that higher educttion demanded a core of subjects embodled
in the liberal srts tradition., Prom this general core the
student would proceed to specific aress of concentration,
which areas must besr a discernible relationship te the
organic whole. Responsibility for the necesssry planning
of this progression wos te be vested in university suthore
ities who were experienced in the specific aress of individuasl
pursuit, Wise snd expericnced counselors would aid the stue
dents in the pursult of studies which were to follow &
planned order, Thus Wilson sdmitted of the advissbility of
& latitude of chelce but seriously objected io the free
slection system as propounded by Ellot, Hereln he saw but
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a migeellany of subjects and o mere smassing of credits which
would result in fragmentsry or incomplets education.

Agaln, Woodrew Wilson believed that education involved
not only proper orientstion ef the liberal srts but also the
ioplemantation of discipline, He wag net so unyielding as
te believe that mental dlscipline could be accomplished only
through rote drill in Oreek and Latin but that the introduc-
tion of modern lamguages to the curriculum could serve for
8iscipline a3z well as to meeti & new~felt need by the innova-
tors, Hence Wilson included 4rill subjects such as mathems~
tios and languages in his core grouwping of basic subjects.
He reasoned that these drill subjects gave the mental fibre
and discipline necessary for the more speclalized work.

The emphasis on mental disclipline leads ome to the
conclusion that to Wilson the training of the intellect wvas
basic to the function of the college, Uncesmaingly did he
state that the aim of the college was "first, last, and
always an intellectual function.” This then would tend to
place him within the circle of the Platonic-Aristotelisn
idesl]l which trusted in the bellef that the highest power is
intellectual power. From this premise he bLrought to the
schexm of reform the insistence that philosophy was, per ge,
the core of the university program of studies. Philosophy
to Wilson was "the finsl synthesis of learaing" and the best
index of the spirit of the university. It was Wilson's
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fervent hope that as & result of the study of philosophy
right behavior would result.

Thus ¥Wilson moved inte the field of morality. The
latter was 30 closely sntwined with his understanding of
religion a8 %o cause him to use the words almost inter-
changeably. Hence he was fond of stating that there conld
bs no real sducstion which was not infused with the “spirit
of rueligion” and “the anergy of positive failth.® This he
then combined into a single judgment which maintained that in
the final analysis intellectual virtues could not exist
vithout a maral force,

The attainment of these deaired goals, according to
Wilaon, could best be realised in s residential college,

The college must do a closely-knit community. Thus a resid-
ence collage would provide & place of “close, nstural, and
intisste associations®, where the "spirit of learning® would
be conveysd by contaglon. Im this respect Wilsen showed
his strongest link with the mid-nineteenth century advocates
who insisted thst college be a resideniisl experisnce,.
Hereim, there could be no barriers to divide the students,
This would necassitate the slimination of any device such
as upper an? lewar classmen or sating clubg which were pre-
dicated upon wealth or sccial distinetion, Rather, Wilson
would emoourage an intermingling so that tne associstion of
the immature mind with the msture mind mizht foster the
“gpirit of learning.”
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A a conseguence, aduestion was to be further served
by direet persenal contact, From this bellef stemmed the
basis for the preceptorial system. Little was to be gained
from sxclusive use of the lecture system, While admitting
its wvalue for the purpose of introducing a subject, or for
synthesis, the small informal meeting, he maintained, was the
best method of instruction.

Finally, the ehief reason for the existence of the
university was service to the nation and mankind in general,
"To serve wis to aomprehend,’ Comprehension demanded the best
and most complete education possible, Here Wilson pleced
his trust in an educated elite~~“the man of letters" who
sould understand and analyse the problems of government and
society and then feshion the mcasures neceszary for their
eorrection,

The exposition of Wilson's educational thinking and
idesls having been completed, it ias, perhaps, desirable te
detail those forces which moulded his aducetiensl tuninking.
There was little that was original and, by and large, it
reflected an affinity for the Englisb system of education,
England, vhieh remsined largely untouched by the German
and Prench educstional influences, retained her classieal
culture and a strong religicus influence., In the Americen
counterpart for s simllar atmosphere Wilson empnasized the
importance of the "man of letters”, a religious basis for
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education, and sn snti-sciemtific hent, (The latter was most
severely promounced in his enrlier years.) He expressed a
liking for the rosidential college and the preceptorial plan
which wers of Bnglish origine The idea of the best minds
serving the nation was a further manifestetion of Bnglish
influence.

fiig educationsl thinking slso gives evidence of his
birth and rearing. Born inte a family of "fair® means with a
background of Presbyterisn ministers on botu sides of the
family, be was educated ai private schools. This may serve
to explain his predileciion for a religious~criented
sducation and the pre-eminent poesition which he sttached to
private schools. He ranked high ss 8 scholar with a vapied
educational background that iacluded Princeton, the Univerw
sity of Virginias lLavw Sohool, and Johns Hopkins University.
From the latter institution he was granted & Ph.D, dagree
in Political Bcience. His biographers picture him as a
serious student whose achlevements were note-worthy. His
twenty=five years as an educator, «hiefly at Princeton as a
tescher and administrator, were years of distinetien, Thus,
with good resson did he picture himself as & “man of
lattars,”

Wilson's fame g3 an educator resulied largely from
his unerring ability to diagnose problems end fashion solu~
tions, His most notable triumph was his role in the late
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nineteenth centwry corisis in American bigher education, He
foresav the evils of rampant spscialiszation and outlined in
itz steed a core of libkeral aris to serve &y the foundation
for o later period of gulded specialisation. He saw in the
elactive prineiple s fragmenting of education whiceh 111
squipped ihe man for his rightiful plsce in a democratic
society., He rightfully viewed the sclentific method ss but
one means of imgquiry and warned against a universal accept-
ance of it as the sole means of searching for truth, In
non-sectarianism he questioned the possibility of inevleating
intellectual virtues devoid of moral foundation, 1In exelu-
sivenesa in higher education he siv a negation of one of the
basic tenets of American democratic life,

Thus Wilson presched a doctrine of “in media vep

He adwvoeated & middle-cof-ihe~road course between mid-
nineteenth century presceripiion slong the lines of the old
clagsical currienlum and the sdvocates of free election,
specislizetion, and vocstionsliam. He acknowedged the
place of science in the college curriculum. He accepted
the relativealy new discipline of the social sciences and
smbodied them in his plen., As 2 result & picture of Wilson
emerges 2s & discerniny and contemplative administrator who
viewed education as an organic whole, Within this process
was the student, indivisible, whose education wmust refleqt
this seme unlity., Thus he .nsisted that the only proper
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eduention was that which developed the whole mean with hia
transcending obligations,

Parhaps the most adeguate testimonial to this man of
visicn 1s the reconstruction of the college curriculs., This,
¢f course, poses & problem for further investigstion as te
the scope and depth of the sccepiance of the Wilsoniasn ideals
in modern-day American universities,
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ABSTRACT OF
The Educationsl Iduals of Woodrow wilsont

This thesis had as its purpose to examine the role of
Woodrow Wilson with reference to the crisis whicn developed
in Americen higher education between 185C and 192(. This
crisis centered about the threat which growing scientism,
free election, educational statism, vocationalism, and non-
sectarianisa posed to the entrenched, religlously-or.ented
system of the liberal arts tradition,

The thesis moves from the ststement of the problem
to a brisef survey of tue literature and tien proceeds to
examine Wilson's role under four genersl chapter headings.
Chapter one briefly reviews the crisis in American higher
education from 165C to 19C0. It treats in detail of the rise
of state un.versities, the influence of things Germanie, and
the impact of Evolution and Pragmatism., Wilson is cast in the
light of & moderate who sew value in the study of the classics
as well as in the study of science. e emsrges &s sn educator
who wisnes “to balence innovation witi. a keen sense for the

values of the past.“

l A:chael J, Nittoll, doctorel thesis presented to
the Faculty of Psychology and Educstion of the University of
Gttﬂwa, 1966’ XiV-lSO p.
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Chapter two discusses Wilson's ldeal of a basic
program of study for college. This sound and enduring pro-
gram for higher education involved proper orientatien,
enlightenment, and discipline rooted in the Christian tradi-
tion. The method of instruction demanded close and intimate
assceiastion between teacher and student,

Chapter three discusses democracy ss opposed to class
and social privilege. It exzmined Wilson's fight sgainat
money and social distinetion that had geined greater influ-
ence in the post Civil Wer peried., Wilson is pictured as a
valiant though defeated protagonist in his efforts to
achlieve roform in the face of heavy opposition from the
eating clubs and weslthy alumni,

Chapter four discusses the object of Wilson's sntire
projected reforms in Ligher education with the object of
making the college graduate serviceable to the nation and to
mankind in genersl,

The thesis concluded with a summery which is a syn-
thesis of Wilson's educational ideals, It underlines his
unique ability to diagnose problems and fashion solutions,
It takes due note of the supreme importance of the training
of the intellect by which a core of subjects embodied
in the Christian liberal culture would serve as that genersl
training from which areas of speciflic concentration might
later proceed, This would then give sn orgenic unity to the
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entire process of education. 7The setiing for this process
was of major importance--Wilson insisting that 1t be a
residential experience witn no barrlers of class or soclial
distinction, for the association of the ilmmature mind with
the mature mind must obtein at all levels, both in and out
of the classroom, The importance of the preceptorial method
was paramount for enly through direct personal contact eould
the personal dimension be infused into the educatlional pro-
cess. Thus leerning becams s personsl experience which went
beyond the classroom, the lecture, and the testing, which
though: admittedly important, rather emphasized tha up-to-
then impersonal nature of learning. The end product of this
process should result in an sducated elite--"the man of
letters” who would serve the nation,

The adequacy of the proposed Wilson remedy to the
erisis in American higher educstion poses another problem
for further investigationy viz., what has been the scope and
the depth of acceptunce of the aforesentlioned Wilsonian

idesls in modern-dsy Americsn universities?



