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INTRODUCTION
Individuals within the.cdunseling profeséion have
recognized the family environment as a powerful influénce
upon adolescents'’ attitudes and behaviors. This recognition

- hds stimulated the widespread group counseling of parents.

However, empirical investigations and support for these

. . parent counseling efforts. are limited or inadequate in

>

design and scope. The lifits or inadequacies of empirical

investigations as to the relative effectiveness of the

parent counseling médium accentuate the need for the present -

study. — L

The present stu@y was designed Eo provide greater
blarity in_me;suring the effectiveness of parent counseling
by placing the focus qun two ;bmmonly held theoretical
models of parent counséling. - The reiationship of parental
practices to the development of adolescent self-esteem is
examined witﬁin the study. Specificg&ﬁ}, the formulations -
“0f Adler and Rogers regaraing the Qevélopment of'f;ciiiﬁat—
ing family climates through parent'céunseling are ériticall&
examinedi An empirical investigatioﬂ foliows to determinéﬂ

“‘the effﬁé%iveness of such climates upon adolescent

self-esteem.

e e g g ey ok e e m 4o = A mmr == 7ot -
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INTRODUCTION - «

The thesis .is developed within the.follqﬁiﬁg

chapters: Iﬁ: Parent Counsei;ng Modéls, II.- Research
Design, III. Presentation and Discussion of Results,

IV. Sdmmary, Conclusions, and Recommendations. Several

~ -
"o

appendideS'are‘included.thch pertain to various-fécets

of each parent counseling model.

\ -
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a\ CHAPTER I
PARENT, COUNSELING MODELS

The theoretical effectiveness of both Adlerian and

Roéerian family climates on adolescent self-esteem is

. \ . .
examined in this chapter. The chapter is comprised of

sections on the concept of self-esteem, Adlerian theory
and Rogerian theory of adolescent self-esteem development
with respective subsectiogs on parent counseling models,

critical review of emp%;icai research, summary and
& .
conclusions, statement of problem and hypotheses.

-
»
»

1. The Conceét of Self-Esteem

The concept of self-esteem and its importance to

the ‘present research investigation is presented’'in this
section.

)]

Self-esteem is defined ih terms of evaluative
attitudes toward the self and is considered a major vari-

able by several personality theorists: Adlerl, Erickson?

r
[

1 Heinz L. Ansbacher and Rowena R. Ansbacher,-Thé ’
Individual Psychology of Alfred Adler, New York, Basic
Books, 1956, p. 124-125. - ' '

-

2 Erik ' H. Erikson, Identity Youth and Crisis, New )
York, W. W. Norten and Company, 1968, p. 208-2085.

.y

N R | S
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PARENT COUNSELING MODELS T2

Rogersj, and Snygg and Combs4; Adler5 and Rogers6 utilize
the terms self-esteem and self~regard, respeptively,‘to
explain how the adolescent strives for personal worth in
the f;mily climéte. .Adler7 defines the §erm selfhestéem_

as a feeling of personal significance and value, whereas

8

Rogers™ defines self—regérd as positive attitudes toward

oneself. However, Rogersg‘has recently utilized the

terms’ self-esteem and self-regard. The terms, self-esteem

-

and self-regard, whether used by Rogers or by Adler, are .

o,

judged to express the same essential meaning of'positive

feelings and attitudes toward oneself. This definition of

-

3 Carl Rogers, On Perscnal Power, New York,
Delacorte Press, 1977, p. 242. ‘

4. Donald Snygg and Arthur W. Combs, Individual
Behavior, A New Frame of Reference for Psychology, ‘New
York, Harper, 1949, p. 62-63.

!
- 5 Ansbacher, Op. Cit., 1956, p. 155.

6 Carl Rogers, "A Theory of Therapy, Personality
and Interpersonal Relationships, as Developed in the Client-
Centered Framework," in S. Koch, Editor, Psychology: A
Study of a Science, Vol. III. Formulations~-of the Person
and the Social Context, N, 1959, p. 209.

7-Ansbacher, Op. Cit., 1956, p. 155.

8 Rogers, Op. Cit., 1959, p. 209.
9 Rogers, Op. Cit., 1977, p. 242.
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self-esteem will be referred to throughout the present
research.

The importance of self-esteem has been supported
through research investigat?onslq‘as a key.va?iable which
differentiates the c?eat;ve, éontr;buting.pefson from the
ﬁonproductf;e person. Furthermorg, adolescent self-esteem
appéars to be directly related to parental behaviors and
practices which charactefizg an adélescent'g family climate.
Coopersmithllléeports'that individuals witﬁ high selffesteem
tend to be reared unde£ parental praétices of acceptance,
clear definition of rules, respect, and appear to develop

.

competent and socially skillful behaviors.

L

7.
Westley and Epsteinlz, in foqgfing upon the issue
- . of parental coht:ol, report that families marked by well-
defined limits of behavior, clear statements of rights and

privileges, and less harsh forms of punishment, seem to

rear children with high self-esteem.

10 John V. Gilmore, "The Productive fersonality,"
in Journal of Education, Boston University School of Education,
Vol. 154, No. 1, 1971, p. 8. :

11 Stanley.Coopersmith, The Antecedents of
Self-esteenm, San Francisco, Freeman, 1967, p. 236-237.

-

12 William A. Westley and Nathan B. Epstein,
Silent Majority, San Francisco, Jossey-Bass, 1970, p. 73-89.
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’ ’ ' PARENT COUNSELING,MODELS
Coopersmithl3 states the control and acceptance,
expressea by children with high self-esteem, are more
complex than they. appear oﬁ the éurface, ﬁor they are
likely to contain what may be construed as contradicﬁory
components; Thus, the parents of children with.high seif—
esteem, who are more 'caring and accepting about't@eir
children, may aiso be more demaﬁding.
~ N Coopersmith14 suggests that parental control
apparently provides the adolescent with an interpretation
Al W
of acceptable behavior that markedly reduces the réhge
of permissible alternatives and'provides a context that
is more concrete and'manageable. Furthérmore, restric-
"tions seem likely to provide a greater sense of order and
more freguent occasions for mastering a circumscribed
environment,'whereas respect and acceptance lead to self-
" respect and positive self-evaluations.
It is difficult tq assess whether the

15

restrictions rather than the other parenting practices

promote high self-esteem. Research findings by

13 Coopersmith, Op. Cit., 1967, p. 256.

14 Ibid., p. 259-260.

/15 1bid., p. 259. -
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Backmanls, Gecasl7, Gilmorels, Medinnuslg, and Rosenbesezo-
lend support to tRBe previously reported findings, and by
way of summary, characterize an equalitarian family climate
as being one of acceptance, warmth or 103?, clear empathic
commsnication, cultivatihg independenee or autonomy, shared
responsibilities, and some form or semblance of control

as being necessary requisites for high self-esteem, full
maturity, and soeial ﬁsefulness or productivity.‘

21

Although an adolescent's self-esteem reflects

his own self-evaluations, these evaluations are in turn

16 J. H. Backman, Youth in TransitiOn,‘Universityr
of Michigan, Institute for Social Research, Vol. 2, 1970,
p. 135.

17 Victor Gecas, "Parental Behavior and Dimensions
of Adolescent Self-evaluation," in Sociometry, Vol. 34,
-December 1971, p. 466-482:

18 John V. Gilmore, The Productive Perscnality,
San Francisco, Albion Publishing Co., 1974, p. 226-233.

19 Gene R. Medinnus, "Adolescents' Self-Acceptance
and Perceptions of Their Parents," in Journal of Consulting
Psychology, Vol. 28, No. 2, 1965, p. 153-154.

20 Morris Rosenberg, Society and the Adolescent
Self-Image, New Jersey, Princeton University Press, 1965,
p. 144-145.

21 E. Douvan and M. Gold, "Modal Patterns in
American Adolescence," in Review of Child-Development

" Research, New York, Russell Sage Foundation, Vol. II, p. 516.

o ———— ————— .;._..-.lu.tm&“



PARENT COUNSELING MODELS . 6

depeﬁdent on the evaluations reflected to him by other
people -- iﬁ partiéular, parents. Researchers, Bowerman and
Kinchzz, Chorost23, and Baumriné%4,'imply that in adoles-
cents domination, rejection, and punishment on the part bf
parents may serve to lower self-esteem_and foster rejéction
and withdrawal from parental, school, and community influ-
enées. External fg&ceé-such as péers become the essential
motivational forces in the adolescent's search for positive
self—definition.

The present research has been founded on the reéog— T
nized importance of the concept of self-esteem and that
self-esteem appeafs to be directly related to parental'
behaviors and practices which characﬁerize_an adolescent's

family climate. Adlerian and Rogerian theories of adolescent

self-esteem development are examined in the following sections.

F

L4

22 C. E. Bowerman and J. W. Kinch, "Changes in
Family and Peer Orientation of Children between Fourth
and Tenth Grades," in Social Forces, Vol. 37, 1959,
p- 207-211.

_ 23 Sherwood Bruce Chorost, "Parental Child-Rearing
Attitudes and Their Correlates In Adolescent Hostility,"
in Genetic Psychology Monographs, Vol. 66, No. 1, 1962,

p. 85-86.

“ C .

24 Diana Baumrind, "Effects of Authoritative
Parental Control On Child Behavior," in Child Develcopment,
Vol. 37, 1966, p. 892-904.
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2. Adlerian fheory of Adolescent
Sel?—EsteemlDevelopment

A theoretical examination of the following gquestion
is presented in this éeétion: Does the Adlerian family
climate promote. an incfease in adolescent.self-esteem?‘
-Tﬁelexamination of Adler's concept of "social
_ interest" is central to the theoretical examination of
the role of family climate in the development of adolescent’

25 formulates social interest as an

self-estéem. Adlgr
inﬁate potentiality which hecessitates training to become
'a useful tool for social living. Behaviorally, social
interest refers to the skil1?® of making contact and
codperating27'28 with people as well as compensating for

29, social interest

feelings of inferiority; Intellectually
refers to the individual's social understanding and empathy

for self and for other people. Once developed, social -

25 Ansbacher, Op. Cit., 1556, p- 134-135.
26 Ibid., p. 295.
27 Ibid., p-. 135.
28 Ibid., p. 154.

29 Ibid., p. 135-137.

U P U U S Uy
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. 30 .. . s - {' .
interest 0 is assumed to acquire secofidary characteristics,

in the form of attitudes and interests, which develop self- .

31

esteem and influence the directicon of the individualts

goal~directed strivings.-
'~r52 o cqay . .
Adle argues that the child's degree of social
interest and thus the child's self-esteem, can either be
augmented or diminished by parental practices (family
climate}. The -parental préctices33 of acceptance, encour-
agement, management policies, and cooperative efforts of

family members develop a productive goal rather than a

fictional goal of superiority. The family climate which

develops from the practices of parents may then become
the resource for cultivating the innate social potentiality
of the adolescent. An adoles'cent34 trained according to

the practices of social interest becomes concerned with

gaining self-esteem by overcoming difficulties which are

30" Ibid., p. 119.
31 Ibid., p. 142.
32 Ibid., p. 127.
33 Ibid., p. 114.

34 Ibid., p. l44.
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'appreciated by self and by family members as well as other
individuals. His goal of superiority now includes the
~welfare of others which'in-turn generatgs positive feelings

of self-esteem.

g

Of course, the family climates®

may aléo be per-
ceived by the child in a biased or mistaken fashion because
of immaturity and inadeguate parental training in social
interest. According to Adler, these mistaken meaninés

and inadeguate parenﬁél behaviors are the major sources

of inferiority feelings oé_low self-esteem. TheAmore
excessive36-the inferiority feelings that have been experi-
enced in the family'élimate, the more impergtive is the |
compensatory striving to overcome them. A fictional goal37
of success is constructed by the édolescent to experience

a feeling of superiority amidst present inferiorities.

38

Hence; increasing adolescent self-esteem”” would parallel

enhancement of social interest which decreases feelings

35 Ibid., p. 134-135.
36 Ibid., p. 116.
37 Ibid., p. 99.

38 Ibid., p. 155.
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of inferiority. Therefore, the‘blending39 of_;bcial
interest with. the striving for superiority is a.necessity;
otherwise, tﬂe striving tends toward the non-productive
side of life.

In summary, Adler describeé the adolescent as striv-
ing for self—esféem in ; family climate of social interest.
Parental piactices initiate this family‘climate and should
increase self-esteem through cooperative efforts ané famiiy

AN
management policies. The family climate which is génerated
by all membe;ﬁAbecbmeé a resource fof increasing positive
self-feelings rather than feelings of inferiority.

A theoré%i;él examination of how the Adlerian family

climate maﬁ develop and increase adolescent self-esteem is

presented in the following section.
a. The Adlerian Parent Counseling Model

Within the Adlerian40.parent counseling model is

delineated a didactic method of re-educating parents in

39 Ibid., p. 145

40 Rudolf Dreikurs, R. Corsini, R. Lowe, and
M. Sonstegard, Adlerian Family-Counseling, University
Press, University of Oregon, 1959, p. 17. o
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developing a family climate which may increase adoles-

4l Jnitiate the

cent self-esteem. Group facilitators
re—educatiﬁe.prbcess by didactically offering to.parents
Adlerian child-raisiﬁg practices. The expectei outgrowth

of the didacﬁic process is Adlerian parental practices

which encompass a famiiy climate of social interest. Parents

introduce the Adlerian practices42

as an integrgl part
of the family climdté through the process of encouragement
and organizational methods which are then hopefully propa-
gated by the entire family group. The family climate would
tﬁen be characterized by acceptance, autonomy, and firm
c0ntrol.; )

Parents initiate the development of the Adlerian
family climate43 by not utilizing critical or derogatory
statements in attempting t? correct adolescent misbehavior.

Parents' negative communication may serxe only to lower

adolescent self-esteem and increase reliance on fictional

1}
41;Vicki Soltz, Study Group Leader's Manual, Chicago,
Alfred Adler Institute, 1967, p. 12-13.

3 .42 Rudolph Dreikurs, Shirley Gould, and Raymond J.
Corsini, Family Council, Chicago, Henry Regnery, 1974, p. 5.

43-Rudolph Dreikurs, Children: The Challenge,
New York, Hawthorn Books, 1964, p. 37-38. -
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" goals for personal secugity. Resistance toward working

cooperatively within the family may also occur. According

' . .44 '
to Adler, the parental emphasis  should become a delib-

_erate and consistent encouragement of positive adolescent

attitudes and behaviors. He argues that parents should
consistently encourage tpgi: adolescent's first attempts or
efforts to help family members. The results of parental
encouragement%s, sypport, and acceptance are the enhance-
ment of positive communfgation-and‘a non;restricted view
of the adolescent's capabilities. Consequently, communi-
46

cation - between parent and adolescent may be utilized

for the sharing &f positive feelings and opinions which
reduces ?ersonal threat and devaluation. Parents47 who
try to encourage open and clear communicétion.in the
family climate are fostering adolescent self-esteem,

autonomy, and a.willingness to strive cooperatively toward

family ideals.

44 1bid., p. 54. - »

45 Alfred Adler, The Education of Children,
Chicago, Henry Regnery, 1930, p. 126.

46 Ibid., p. 1l21.

47 Dreikurs, Op._ Cit., 1974, p. 19
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.Paren£s48 may maintain opeqrand clear communication
as part of the family climate by initiating weekly family
council meetings. The council ﬁeetings become a forum for
family.members.to revie; achieveﬁents and problems of the
- week wpiqh should de-emphasize daily gquarreling and argu;ng.
.Therefore, less attention by the family may be devoéed to

%

conflict$ and more to cooperative efforts. The Adlerian

L =

model illustrates the importance of mutual cooperation by
utilizing49 initial council meegings to a§0ertain individual
-

hogsehold ;espogsibilities which are rotated—weekly'among
famify members. Everyone in the family shouid becéme aware .
of the neéessity to contribute to the positive growth of

the family. Parents no longer assume all hoﬁsehold
responsibilities thereby depriving oéhers of Ehe opportunity
to ‘learn skills ‘and contribute to the family's management.
Consequently, the organization of family needs, the
establishment of order, anq the sharing of responsibilities

by family members removes the focus of authority from parehts

and shifts it to-the family as a unit.

48 Ibid., p- 19.

49 1bid., p. 61.

r
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PARENT COUNSELING MODELS 14

The familg council meétingso is the Onlf authority

which can exert firm control u§0n members. Adlerian %irm
. »

control®’ dces not imply a harsh, restrictive climate but
one in.whicﬁ shared responsibilities, mutual respect,
acceptance, the enco&;agement of autonomoué functioning,
andvcooperat%pn are bound together to promote a %amily
climate of social interest. Because of firm control,
disciplinary concg;nsrare no longer met with rewards.and

52

punishments. Parents are re-educated to initiate the

Adlerian practice of logical consequences which defines
situaéions where a consequencé is forthcoming when rules,
agreed upon bY.faﬁily members, are broken-or disturbed.
Due to the consistent order tha£ regulates pafenta} and
adolescent behavior, par%nts are ablé to maintaiﬁfaﬁ aﬁti-
tude of acceptance. (

53

The .practice of logical consequences replaces

reward and punishment which, according to-Adler, are

-

50 Dreikurs, OE} Cit., 1959, p. 31.

51 Dreikursg, O Clt., 1874, p+ 3-6.

52 Dreikurs, Op. Cit., zb59 p.

53 Rudolf Dreikurs and Loren Grey, L;gical Conse-—

guences, A New Approach To Piscipline, New York, Hawthorne,
1968, p. 66-67.
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ineffective in guiding adolescents because of the insurgence

’,

of equalitarian values in the social climate of Western
culture. Conseguently, adolescenté no longer regaid a
re&ard as an expression of a benevoien£ agéhority but mefely
as a personal right. |

Family members:SS may reach decisions thfoqgh dis-
cussions and mutual agreements during the fémily council
meeting which should complement the egualitarian social
climate. This cooperative process is encouraged by parents
who regard-éompetition as the antithesis to family unity,

cgpesiveness, and mutual respect. In addition, parents56

-

do not display attitudes which compare, overprotect,

. .
dominate, pamper or enhance dependency.

'Family57 activities and goals are planned in the

- .

interests of the unigue capabilities of each family member.

The fear of failure, which is detriﬁental'to self-esteem -

—

dnd learning, may be thereby .eradicated. -At the same time,

each family member's autonomous style is enhanced by his/her

~

54 Dreikurs, Op. Cit., 1959, p. 18-19.
‘55 Ibid., p. 19-20.
: 56 Adler, Op. Cit., 1930, p. 112.
&

57 Dreikurs, Op. Cit., 1959, p. 29-31.
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cooperative and productive efforts to benefit Tthe family.
The Adlerian family climate of social interest>8 developeé

above is -best characterized by parental practices of accept-

"ance, the granting of autonomy, and firm control. In such

-

a family climate, it is exﬁéctedjthat each family member's

innate capacity for social interest may be developed and

-become the motivational force for enhancing self-esteem.

In summary, according to adler; the development of
a family climate'oflsocial interest characterized by éccept—.
énce, autoﬁomy,‘énd firm control may be.stabilized'thrbugﬁ"
the process of encoufag?mepp and ofgénizational methods.
As'the family.climate deveiops, the_adolescent's1inferi-
ority feelings are expected to decrease and social interest

and self-esteem to increase. .

A critical review of Adlerian parent counseling
[ ]

research is presented in the fdllowing'éection with a focus

-

as to whether or not parents and children acguire and bene-
fit from the child-rearing practices in Adlerian parent

group programs.

58 Ibid., p. 28.
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b. Critical Review of Adlerian
Parent Counseling Research’
59 . . . .
T Berrett assessed the effects of a ten~week Adlerian
parent study group upon motpers' attitudes and behaviors and
upon children‘s behavior. An additional research focus was
to investigate reliability and validity of the following

instruments:. the Attltude Toward the Freedom of Children-I1

ATFC II developed by Shaw and Wright, 1967, the Child

Rearing Practices Scale (CRP_n and The Children's Behavior

Checklist {(CBC), both designed by Freeman, 1971.
Three experimental groués were utilized, two with
eleven mothers each and one with £ive mothers. The larget

groups were obtained by sendtng letters to parents of

"~ elementary school children explaining the purpose of the
study and welcomlng thelr patt1c1patlon. Mothers who
volunteered were randomly assigned to groups A, B, and C.
droups A and C received the‘Adlerlan parent study group

program. Group B was des;gnated as the control group. All -

three groups were administered pre- and post-tests. The .

™

S

59 Richard D. Berrett, "Adlerian Mother Study Groups: -
An Evaluation,” in Journal of Individual Psychology, vol. 31,
1975, p. 179-182.
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smaller group C consisted of mothers of hearing-impaired
children who were students in a special education-érogram
within ﬁhe same school district. The data analyses consisted
of independent and dependent t-tests between appropriate means.
Mothers who participated in the study groups (A and C) dis-
rplayed lower scores on tﬁe ATFC-II, ;hich indicated more
liberal attitudes versus authofitarian attitudes towards
their.children. Tﬁe CRPS is designed to assess the effective-
ness of Adlerian study groups in affecting mothers' child-
rearing p#actices and childgeh's behaviors. The CRPS necessi-
tatés utiliziné an informant selected by each mother to ob-
serve .afid rate mother's behavior in véripus areas of child-
rearing. Observer rétings suggested that mothers were apply-
ing child-rearing practices discussed in the study group.

Findings reported on the CBC show that although chil-

argn in the experimental groﬁp_ténded toward a lower occur-
fence of bothersome behaviors, they were not significantly
aifferent from children of mothers who haﬁingt attended the

'group. ‘Berrett reports that the children's bothersome behav-
10ors decreased as mothers applied the préctices discussed.

' However, a lower oégurrence of bothersome behaviors was

found for the learning-impaired children.

-
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The find%ngs reéorted by Berrett must $e regarded as
inconclu;ive because of design limitations and weaknesses.
The possibility exists that the dependent variables were.
affected by variables other than the study group. Each
.mother selected her own informant to assess her child-
reariné‘préctices and her child's behavior. A direct
assessment of the above variables would have been more

) ”

appropriate and would have dispensed4;;%h/ihe resulting
ambiguities.

60 attempted to investigate how

Croake and Burness
many Adlerian pareﬁt‘study group sessions were necessary
5efore measurable changes occurred in tﬁe parents and their
children. The effectiveness of Adlerian parent study groups
was evaluated after four and six sessions utilizing results
from several instruments: the ATFC—II was used %o measure
parents' child-rearing attitudes, the CRPS to assess
parents' behavior in relation to ;Peir child, and CBC to

evaluate thé percentage of bothersome behaviors which

oCccur.

60 James W. Croake and Mary Regel Burness, "Parent
study Group Effectiveness After Four And Six Weeks," in
Journal of Individual Psychology, Vol. 32, No. 1, 1976,

p. 108-1ki.

.
-
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Two experimental groups were drawn from ten Adlerian
parent study groups which were pre-tested foilowingAthe
initial meeting. Group A was composed of forty-three
mothers and post-tested during'the week ﬁéllowing the fogrth
meeting; group B, composed of thirty-two parents, was éost-
tested during the week following the sixth meeting. It is.
unclear as‘to whether or not these groups were established
prior to the beginning of the research program. Further--
more, random assignment procedures are not reported.

Three control groups were formed, two of whicﬁ com-
pieted the pre-tegt in the first week and the post-test in:
the fourth week (group C, N=ll).or the sixth week (group D,
N=13). Group E éonsistéd of eight mothers who voluntérily
completed one set of guestionnaires ﬁer week for eight weeks.
The guestionnaires completed-zuring the fourth week were
considered as the post-test measures between Groups A and Cj
those combleted du?ing the sixth week were used in compari-
sons between Groups B. and D. Pre- to post-test gain scores
were computed on all groﬁps for each subject with complete
data on each of the four véfiabies being studied: the

ATFC-11, the CRPS, and the two parts of the CBC.
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Parents who were tested in study group A after four
weeks made significantly greatér {prob. 6.05) mean gains on
the ATFC-II and the CRPS than both control Groubs C and E.
The researchers Fepqrt that parents' attitudes and behaviors
were effectively changed after fou; sessions. Parent study
group B, tested after six weeks, did not show significantly
more change than control Groups D.and E. Statistically
significant differences were not found between the Adlerian
parent study groups and the control groups on the CBC. The
researchers' explanation for the positive attitude and

behavior changé by parents who were tested after four weeks

versus the lack of statistically significant findings for

those tested after six weeks lies with the repeated
measures. |

No‘evidence that children's behavior improved during
the course of the Adlerian parent study groups was fouﬁd.. .
Major design weaknesses prevent interpretation of the
reported finéings. It is difficult to determine whether
parent volunteers ﬁfré already part of a pre-existing
Adlerian parent sﬁudy group program. _Random asa}gnment of
parents to groups, children's ages and sex,'and follow-up

-

features are not reported.
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Frazier-;nd Matteé61 assessed the effect of a parent
education program based on an Adlerian model and another
based on a behavioral counseling model. Both models were
" assessed relativé to each other and to a coﬁtrol group with
reference to parental child-rearing attitudes and their
children's behavior. A total of fifty-five ﬁarents volun-
teered to participate in the program. Their children were
elementary school age. ?orty—niné parents were randomly
asSigned to one of two Adle;ian or one of two behavioral
parent groupg ana-the reméinder to a control grou?. Nine-
teen additional parents volunteered after thé program began
and were éssigned to the same control group.

The four gréups of parents met for ten weeks. Each
counselor taught one parent group wﬁich studied the Adlerian
approach and one parent group which studied the behavioral
approach. Parents who attended at least sixty percent of
the meetings as well as parents in the control group whol
completed all research instruments were included in the

.study. This resulted in eighteen parents from the Adlerian

L

61 Fred Frazier and William A. Mattes, "parent
education: a comparison of adlerian and behavioral
approaches,” in Elementary School Guidance and Counseling,
Vol. 10, Neo. 1, October 1975, p. 31-38.
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group and sevenﬁe;n from the behavisral group being used in
the data analyses.

Frazier and Mattes report that coﬁnselor effect on
each group approach was controlled not-only by assigning
counselors to teach each approach but by parental evalua-

. N ‘s
tions of the counselors. Parents completed The Facilitator

Rating Scale, in order to identify different behaviors

related to group leadership skills, knowledge of subject
matter, and leadér‘bias.‘- '

_ several instruments were administered to parents
upon completion of the program. The ATFC-II was employed to
assess parental attitudes toward freedom for children.
Significant differences were reported ;mong parents in the
adlerian, behavioral, and cont;ol groups at the .001 level.
Parents in the Adlerién groﬁps had a significanfly higher
mean (M=137.07) than parents in the behavioral groups
(M=117.16} and those in the control group (M=105.75): The
difference between the parents in the behavioral and control
groups was significgnt at.the <05 level. Frazier and Matteé
concludéﬁ that parents in the Adlerian group were less

restrictive in their attitudes toward children than either -.

the behavioral or control group. Parents in the behavioral

e e gy
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group were less restrictive than those in the control group.
The CRPS was utilized to gather information regard-
ing differences in parental child-rearing pehaviors® The

information was gathered through a one-week observation of

' the parent-child relationship by an observer familiar with

the home environment. Frazier and Mattes report that

~

parents in the Adlerian group seem to exhibit more frequent
t T

employment of Adlerian thinking, e.g., logical consequehces;}

than parents in either of the other-groups.

The remaining instrument employed was the CBC,
whereka parent observes and reports a child's behavior dur-
ing a specific twenty-four hour period. The information
obtained ffom the checklist indicated no sigﬁificant dif-
ference among parent groups on the percentage of bothersome
beﬁaviors, e.g., thumb-sucking.

Frazier and Mattes suggest that parent education
programs‘do have an impac?, but the reséarch results are
limited by the loss of parent subjects between pre- and
post-testing and the type of control group established.
Although the attitudes and behavior of the parents differed
significantly on various dimensions, there was no apparent

) .

impadt on the children's behavior. 1In concluding, Frazier

-
[
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and Mattes stress the need to examine the validity of the
assumption that to chahge the child you change the“parent.
| It would seem tﬁat design éonsiderations iimit thé
£indings of this study. Sseveral limiting factors are noted,
such as the inclusion of additional parents into the control
group éfter parent volunteers had been randocmly éssigned,
absence.of information and identifying data on parenté'
children, the observer utilized in the CRPS, and attrition
rate. Furthermore, children's behaviors which were expected
to change were not identified theoretically nor assessed
directly by Fraziér and Mattes. , . -
Freeman62 assessed the effects of-Adlerian mother
study (AMS) groups and traditional mother discussion (TMD)
groups on mother's child-rearing attitudes and practices,
relative to each other and to a control group. In the
TMD groups, mothers present éoncerns within their group for
discussion; whereas, in the AMS group a set.cgrribulum is

provided toi all parents.

. 62 Charles Way Freeman, Adlerian Mother Study Groups
and Traditional Mother Study Groups: A Comparison of -
Effectiveness. Unpublished Doctoral Thesis, University of
Ooregon, 1972, Pp. 1-160. T -
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Forty-eight mothers of elementafy school children
were randomly assigned to five groups: two Adlerian, -two
traditional, and one control group. Nine mothers dropped

[

out by the initiai meeting due to pefsbnal reasons, and
three mothers réfuseé to £ill out measurement scales. There-
fore, the.total number of méthers participating in the study
for which data were available was thirty-six. The toéal
number of children, on whom data were gathefed, was
fifty-five. |

There were two group leaders utilized in the study;
one was trained in the Adlerian approéch_while the second
was trained in the traditional or open-ended discussiop——-
methed. Each lea@e; led one-of each group sd“thég‘various
effects of treatment could be controlledf/ All study groups
net for ten weekly one and one-half hour meetings, while
the control group was given no parent éducation program.

Sévefal instruments were administered to parents in
all groups. On the ATFC-II, which measures parents' child-
rearing attitudes, the Adlerian grbup of mothers reported-
significantly less restrictive child-rearing attitudes than

did the control group of mothers. Mothers in the Adlerian

groups held'significantly different practices from the
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’&ntrol group on the CRPS which measures~”parents’ behavior
in relation to their_ children. *The remaining instrument was

FEd

Ehe gggf.designed to measure moﬁhers' reports on the per-
centage of bothefsome'behaviors that.occur with their qhil-
dren. Alﬁhough no significant differencgs occurﬁéd among
agl grouﬁs, the researcher reports that the trend was
towards mothers.in the Adle:ian group reporting fewer
troublesome behaviors than mothers in the traditional dis-
cﬁssion_g;oups and those in the control group.

, -The finding that mothers of the Adlerian group held
significantly less authoritariaﬁ attitudes than mothers in
the control_groué cannot be regarded as conclusive due to
design limitations. The limited numbér cf groups--two
within each apgroach—-consis;ing of thirty-six mothers,
whereas the controi group was comprised of nine mo£hers,
seems inadeqﬁate to sd}bort any generalization from ;he
findings. -

Goula®? investigated the effects of an Adlerian

parent study group with a communication training component

63 John Robert Goula, The Effect of Adlerian Parent
Study Groups With And Without Communication Training On The
“Behavior of Parents And Children, Unpublished Doctoral
Dissertation, The University of Arizona, 1976, p. 1-71.

“
Taea s
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and one~without a communication tiaining component relative
to each ofher and to a no-treatment control groﬁp. The
sample consisted of-forFy-twb volunteer moﬁhers and their
children (ages 4 to 1lfﬂwith whom they wished to improve
their relationship. Fifteen mothers were randomly assigned
to each oﬁ the experimental groués and twelve to the control
group. A total of éleﬁen mothers were excluded from the
daté analysis for not attendiné at least fié; of ten sés—'
sions and not completing the administered tests. The group
size at tﬁe time of the data analysis was ten mothers in the

Adlerian group with the communication "training component

and eleveﬂ in the second experimehtal'group without the

-

communication component.

Two group leaders were rqndomly:assigneé’to treat-l
ment groups and selected accordiﬁg to the téite ia,of p;ior
leadership trainiﬁg in- a parent study group, prior partici-
pation in an Adlerian parent study group, and group leader-
ship skills as‘determ;ned7Qy an expert in the fiéld of

Adlerian parent study groups.

The Adlerian Parental Assessment of Child Behavior

Scale'(APACBS).déveloped by McKay was utilized to measure

-

‘mothers’ perception of their children's behavior. ° The

-



PARENT COUNSELI\X}G MODELS ' 29

-

Mother-Child Interaction Exexcise (MCIE) developed by Goula
and McKay, a decision-making exercise, was utiIiz;d to
measure the number of facilitating and non-facilitating
statements Aade by mothers to their children.

This study utilized a pre- and post-test control
group design. Hypotheses were tested at the .05 level of -
significance. No significant differences were found among

: Y
all groups on any.of the dependent var;ables, mot?ers'
perception of their children's behavior, mothers' facili-
tating statements, and’g?thers' non-facilitating statements

+o their children.

Several design weakne it intexpretation of

¥
the reported results. Goula reported that the instruments

. >
employed in this study may need fefining to measure'whgt was
intended. ;t is unfortuﬁate that children were not assessed
directly rather than toéaily relyind on mothers' subjective
ratings of their childrén's behgvior for the study. It is
also unclear as to why gleven mothers failed to meet minimum
criteria for inclusion into the aata analysis. The absence

'of follow-up features is an additional weakness. ' 5

“

g
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Gruen64 investigated the compérative effectiveness

of an Adlerian-based parent study group program} Systematic

Training for Effective Parenting, STEP, facilitated by lay

versus professional leadérs. The effectiveness of the pro-
gram'waé based upon the measurement of changes in parental
child-rearing attitudes, child behavior,'a?d parental
behavior.
- The research éopgiation consi'sted of thirty—ﬁwo
parent voluntéérs, sixteen couples, of prefscﬂ$o; children.
Parent researfh subjects were randomly assignéd‘zo one of
three groups. Professional g;oup leaders, who had experi-
ence using the STEP program as well as leading parent
groups, facilitated experimental group I\whiie group I; was
co-facilitated by male and female la} leaders who héd_nO'
eXperience in leading parent groups or the STEP program.

7
Group IIXI was a control--no program group. Parents;in each
experimental gfohp met $¥or two hours‘weekly for nine weeks.

Instruments administered to all parents as pre- and

post-tests were the ATFC-II which measures parents’

b}

64 Shirley Neugebauer Gruen, Effects of A Systematic
Parent Training Program On Parental . Attitudes And Child
Behavior, Unpublished Doctoral Dissertation, Texax A & M
University, 1978, p. 1-87.
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. child-rearing attitudes, the APACBS which measures mothers’
perception of their children's behavior, and the Child

Rearing Practices Scale (CRPS) which assesses parents'

é&havior in relation td their childreﬁ's) On each of the
three scales administered to Raren£s, significéht differ-
ences were reporte; among the pre- and post-test means of
all three groups on each variable measured. Parents in

STEP group I and II developed more liberal, democratic

. child—réaring;at;itudes, more'efféctive child-rearing prac-
tices, and fostered more reséonsible’behavior in their
children. éimilar changes were not found in tﬁe control -
group. Gruen interpreted these f£indings as indicating that:
regardless'of group leader expgrtise, STEP is an effecﬁive

.

program for changing child-rearing attitudes of parents,

as well as the behavior of parents' children.

The reported significant changes are important but
require additional research investigaﬁion, especially the
-findings related to children's behavior. The finéings would

likely have been more valid if'children's behavioral changes
‘Gere directly assessed rather than through mother's observa-
.tions. F;rthermore, a follow-up ﬁesting period would have

-

strengthened the findings if changes remained stable or

NSUPTEEP Tl By
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increaﬁed bfer a twe— or three-month period after the pro-
; .
gram's completion. -

- Mahohe;GS investigated'the comparative effectiveness
of several group treatments in reducing parental discipli-
nary beliefs, in reducing the need éé overprotect children,
and j incréaéing skills of fecognizing children's goals as
well as coping with theif mistaken éoals.

’ Sixty-two pérent volunteers who had children between
the ages of nine and twelve in the Calganpy Catholic thool
System were randomly assigned to an Adlejéan parent study
group, a counseling group which was eclectic in natdre,'and
a control group. In addition,.a group of parents read about.
the Adlerian method but did not meet as.a group to*discuss
Adleriap child-rearing principles. The control and readiné
. groups were delayed wﬁile the Adlerian study group and
counseling groups began first._ )

Cne instrument was utilized in this stEdy, the

Maryland Parent Attitude Survey (MPAS) a child-rearing,

attitude scale, of whHich only the Disciplinarian,

-

65_.Kent F. Mahoney, The Effect of Adlerian Groups
On .The Authoritarian Child-Rearing Practices of Parents,
Unpublished Doctoral Dissertatioft, University of Wyoming,
1974, p. 1-174. | (
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Protection, Goal RecognitiBn, and Correction Measure sub-
scales were employed. Thg instrpment was administered to
Adlerian and counseling grbups at the closing session;
whereas, the éontrél and reading groups were tested at the h\3
beginning of their delayed sesgion.
No differenées were foundIOn the Discipiinarian or

Protection subscales. Significant'differenceg’(.os‘level)
wére réported when comparing the Adlerian studf group and
counseling groups on the Goal Recognition and the Correction
Measure subscaies to the control and reading groups.

! Altﬁouéh disciplinarian attitudes and overprote;tion
did npt change, a;siggificant incuease in-parental skills in
goal recoghitioﬁ and cﬁrrecfion was found. It is upfortu— -
nate that thé scopé of this research did not\extendlto,
~ assessment of treatment effects upon chiidren'g behavior Q;d
émploymént of appropri;te folléw—up proceduées, especially

since the overall design appeared to be carefully implemented.

McKay66 assessed the effectiveness of an Adlerian-

based parent study group program, Systematic Training for

‘66 Gary _ Dean McKay, Systematic Training For Effec-
tive Parenting: Effects On Behavior Change of Parents And
Children, Unpublished Doctafal Dissertation, The University
of Arizona, }976, p. 1-83. '
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Effective ParentiﬂgvggTEP), in changing mothers' perceptions

of their children's behavior and mothers' verbal behavior.

The research subjects involved were twenty-six vol-
unteer ﬁothers who had a child between.the ages of four and
thirteen. Fourteen mothers were randomly assigned to the
STEP*group and twelvé to the contro{/;roup. Mothers who
;ttended at least seven of the nine STEP group sessions
were included in the data analysis. Two mothers in the
control group dropped out of the program for personal
reasons. This resulted in ten mothers in each group. The
.‘leader'of the STEP group was skilled in Adlerian parent
study groups.

The pre-test - post-test cantrol group design was
utilized in this study. Hypotheses were tested at the .05
level of significance. The instrgments utilized were the
APAégS to measure parents' perceptions of their children's
behaviors and the MCIE to measure the number of facilitating
and noﬁffacilitating statements made by mothers to their
children. Mothers in the STEP program perceived their
children significantly more positively than the‘contrdl
group. All other dépendent measures-yielded non-significant \

results.
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Several design weaknesses make interpretation of

the reported findings difficult. Sample size was sﬁall;

+

children were not directly'assessedKfor attitude or béhav—
ioral change, and the skill of the observér-in utilizing

the gggg to sbjectively rate mothers on facilitating and
pon—facilitating staiements.is also guestionable. .Whether .
the observer received training is not clearly reported in
the research. Lastly, the absence of follow~up test;pg
further weakens the reported findings.

Meredith and Benninga67 assessed the effectiveness

of an Adlerian-based program, Systematic Training for

Effective Parenting (STEP), upon children's self-concepts.

Pafents of eighty-five chijdren in grades kindergarten
through two were informed by letter of the parent study
program. Of the parents who volunteered, fourteeﬁ were
randomly assigned to an experimental ‘group and.fourteen to
the cont;ql group. All parents were adminiétered a pre-—-test
instrument which only five control group parents completed

according to instructions. Because of the unexpected result

-

67 Ruth Meredith and Jacques §. Benninga, "counsel-
ing with parents to benefit children,” in Elementary School
Guidance and Counseling, Vol. 14, No. 1, October 1979,

p. 36-42.
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‘with the control group parent;, Meredith and Benninga chose_
a second control group from teachers, who were leolparents,
attending 4 graduate course at a University. °
The experimenﬁal éroup censisted of four couples,
five mothers who attended without their husbands, one -
aivorcgd.mother, and thei}.eleven children.‘ The control
group < isted of six fathers,.nineteen mothers, and their
twenty-eﬁght children. This particular STEg‘prdgram met
for eigh£ weeﬁly two-hour sessions and was led by an-experi--
enced elementary school cognselorf
Parenfs;were administered two instruments as pre-
and post-teéts, the F-Scale (Adorno, 1950) which provided a
mgasure of anti-democratic teﬁdencies, and the ATFC-II which
provided a measure of parental attitudes towérd children's

rights and freedom.

Children were administered the Sel*-Concept Appraisal

(sca) developed by Crouthamel, 1975, pre- and post-test.
Children scoring below the mean only were involved in this
study. As a result, from a total of eighty;five children,
‘forty—six scored above the mean on the SCA measure and

were not further involved in this study.
L3
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No significant‘diffefences were reported from the
analysis for all.groups on tﬁe ATFC-II. Although non-
significant, a tendency for-paients in the experimental
group to be less restricting is réported. The F-Scale
analysis revealed a significant difference existed betweeg
experimental and control gro;ps in thg%'experimental group
parents held less autherxitarian attitudes. No significant
differences were found for children's self-concepts; self-

. concepts increased for controls and decreased for experi-
ﬁental subjects. F

Interpretation of the reéults is made difficult
because of several confounding factors. The inclusiS::Bf a
second control group weakened the iﬁitial-random assignment
of.subjects to groups. No explanation is proyided as to thé
control group children's self—cohcept increase over the

: '

experimental periocd. ! Furthermore, reliability and validity
data on the SCA instrument were not reported.

68 : :
Noble investigated the differential effects of two

systemaﬁic approaches to educating parents, Parent i

14

68 Robert Dwight Noble, An Evaluation of Parent
Effectiveness Training and Adlerian Parent Groups: Changing
Child-Rearing Attitudes, Unpublished Doctoral Disserta,ji:ionr
Indiana University, 1976, p. 1-79. ‘
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Effectiveness Training (PET) and Adlerian parent groups.

The PET and the Adlerian parent group approaches are didac-
tic, educational programs. However, the ggg program has
similarities in content, e.g., communication skills, with
the Rogerian counseling approach. Parent child-rearing
attitudes regarding-controlling technigues, awareness of the’
" emotional needs of children, and parent-chiid communications
were examined in this study. The research subjects con-
éisted of thirty-three volunteer parents who wére randomly
assiéned to both pfograms. Twelve parents were assigned

to PET, twelve to the Adlerian parent group, and nine to a
control group. Both programs met once a week for two hours

over a six—gzek period. Research subjects were pre- and

poét-tested on the_Parent Attitude Research Instrument (PARI}
devéloped by -Schaefer and Bell. Six parent; ceased their
involvement in the study and did not complete the post-test.
Three factors of the PARI were utilized as dependent
variables in this study; controlling technigques, awareness
of emotional needs of children, apd parent-child communica-
tions. Data analysis procedures include one-way analysis of
variance. Significant changes were defineq at .05 level.

No significant differences between the stwo programs and

-
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‘ contrpl groups were reported by Noble. However, parents in
both programs changed significantly (;01) on their expressed
< .

ag;itudes toward the employment of controlling techniguyes
with their chiléren."Neither group of parents signifi-
cantly changéd awareness of their children's emotional needs,
or parent-child communications, as measured by the PARI.

Noble suggests that similar principles within each
program may be the reason for this finding. Additional
research exploring basic principles within each program may
serve to clarify and support this finding. Furthermore,
Nobl; fails t6 identify why six parents did not complete the
administered post-test. The inclusion.of children's ages
and sex as well as follow-up featuresbwould have strengthened
the research design.

Runyan69 assessed the effectslbf Adlerian parent
study upon parents' attitudes and upon children's reading
achievement, locus of contrel, and home—s;hool behaviors.

The sample was selected from eight public elementary schools

and one parochial school involved in a federally funded

69 Aanita Joan Runyan, Parent Education With Fémilies
of Children With Extreme Reading Problems, Unpubllshed
Doctoral Dissertation, University of Oregon, 1372, p. 1-122.°

. 5
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Extreme Learning Problems-iﬁLP) program. Families of chil-
dren with the most sevére adjustment problems were referred
by the ELP teacher in each of'tﬁe schools. The Ehildren
ranged from grades one through six. Parents End their chil-
dren were randomly assigned, with parochial school subjects
élternately assigned to one of the twae experimental groups
and'a.control group.

The experimental group consisted of twenty-seven
parents, twelve fathers and fifteen mothers, and their six-
teen children, elevsf.boys and-five girls. The control
group included thirty parents, ten fathers and twenty
mothers, and Eheir twenty-one children,:éixﬁéen males and
five ﬁemaleé. Parents ;n the two experimental groups
received the Adlerian study program for twelve'gwo-hgur
weekly sessions. Three families were excluded due to
absence or attendance at less than half.the sessions.

Pre:tests and posﬁwtests were ééministered for the

five dependent variable measures. The dependent measures

were the Metropolitan Reading Achievement Test (MRAT),

-the ATFC-II which measures parents' child-rearing attitudes,

-

the Children's Locus of Control Scale {CLCS), which measures

internal or external control behaviors, the Children's
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Béhavior Checklist (CBC), which measures the percentage of

-

bothersome behaviors which occur, and the Walker Problem

Behavior Identification Checklist (WPBIC), which measures

the percentage of bothersome behaviors in school. Data“

-

were aqaly;eﬂ using two-way analysis of variance with a
repeated meésﬁge dé;ign. Significance was determined at
.Ol“lével.- o : "
Runyan reported that the MRAT had to be excluded
from aﬁalysis due to faulty a&ﬁinistratidh; On the ATFC-1I,
parentg in the experimentél groups were significantly dif-
ferent from coqtral gxoup farents in holding less authori-
" tarian child-;earing attitudes. Ehildrén of parents in tﬁeﬂx
experimental groups had significantly imprpved behavior in
"comparison to control group children on the CBC and the
WPBIC. Runyan reported.that the results support the effec-
Fiveness of Adlerian parent stﬁdy groups in changing paren-
tal attitudes and childreﬁ’s Behavior at home and at schpol.
Uncontrolled variables may have affe?;ed the
dependént variables. The subjectivé a;sessmenﬁ of child
behavior and absence of follow-up proceghres further weaken
' the research design and limit the reported findings. Addi-

tional research seems necessary before a statement of

—

Prast
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effectiveness of Adlerian parent study groups ip changing
parents' and their children's attitudés and beha&ior can -~
be made without reservation.

Turrai1l’0 investigated gie differential effects of
sensitivity and Adlerian parent training upon adolescent
underachievers'.grade point averages, self-esteem, and
parental child-rearing attitudes. The research subjects
were 135 male adolescents in grades nine, ten, -and eleven
at four Canadian secondary schools and their parents. Fami-
lies were randomly assigned to one of four groups, each
led by a professional leader. The research design iﬁcor—
porated the pre-test - post-test contr;l group desién‘with
follow-up.

Group 1 was exposed to six successive 2 1/2 hours_gﬁ;,

. Vg
sensitivity‘training experience based on the National Train-
ing Laboratory Model; group 2 was exposed to six successive
2 1/2 hours of parent training based on Adlerian child- }

rearing principles; group 3 to separate but simultaneous

eXperiences--sensitivity training for students and- Adlerian

-

70 Graham Malcom Turrall, Differential Effects of
.Sen51t1V1ty Tralnlng And Adlerian Parent Training Upon The
Self-Esteem of Academic Underachievers, Unpublished Doctoral
Dlssertatlon, Boston UnlverSLty, 1875, p. 1-73.
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; - ' Y.
pafépt_tralnlng for parents; group 4 was considered a
control gréup.

The instruments utilized in this study were the SEI-

and the Marvyland farent Attitude Survey (MPAS). Parent
groués were admini;tered the MPAS as a pre- and post-test.
The SEI was administered to adolescents as a pre- and post-
test and again threé months laﬁer as a follow-up measure.
One-way a;alysig of covariance was the statistical method
utilized to test main hypotheses. The covariate used was

the pre-test scores. Hypotheses were tested'a£ the .05

~level of significance. 7

™ *

The group prOgrams'had no differentia}’effect upon

students' mean grade point averages and self-esteem. How-

"ever, the three—monih follow-up testing revealed self-esteem

as increasing significantly when fathers participated in

-

Adlerian parent training and their adolescents in sensiti~-
vity training. An absence of differential effects in

changing parental attitudes toward child rearing was also
reported. =
Turrall's finding that adoiescent self-esteem

- b - - - - 3 . 3 . -
increased when they received sensitivity training in combi-

nation with their fathers receiving Adlerian parent training

&
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requires further research. ” It would seem according to
Turrall,_that not only is a father's involvement a crucial
ingredient to developing adolescent sgkf—espeem but ﬁhat
offering adolescents a simﬁitaneous téeatment program

'

designed to enhance self-awareness is necessary: )
‘The review of Adlerian-related research has helped

to provide a-sharper focuéfas to whether or no; parents

learn Adlerian éhild—rearing'practices through 'parent group

programs. Frazier and Mattes, Gruen, Noble, and Turrall

have reported that Adlerian parenting skills and less

-

restrictive child-reariﬂg,@ttitudes were acqqired from
parent participants. By less restrictive cHild-rearing
attitudes, one is able to surmise that the degree of
Adlerian control includes parental. acceptance and the grant-
ing of autonomy within defined social limits.

Changing children's behavior as a result of their

~

parents' practices has not been found.. However, the major-
ity of the research reviewed did not directly assess chil-
dren's attitudes énd behavior changes but relied upor
mothers' evaluations. Consequently, evidence that chil-

dren's behavior changes due to their parent's participation

in an Adlerian parent group program is unclear. Turrall
T
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is the major exception in that adolescentAself—esteém

‘
increased significantly. However, this occurred only when
fathers participated in an Adlerian parent program and
their adolescénts recelved sensitivity training.

Changes in parental attitudes and behaviors as a
result of participating in, an Adlerian program were found.
However, the research limitatiens, which included lack of
lrandom assignment of parents to groups, restricted sample
size, absent comparison groups, subjective measurement of
dependent variables, and lack of follow-up accentuate the
need for further empi}idél investigation.

To conplude; the adolescght's innate potentiality
for social interest was ascertai;ed to be in need of paren-
tal encouragement and guidance. An increase in adolescent
self-esteem -appears to parallel th; development of social
interest in a familf climate where meﬁbers receilved accept-
ance and autonomous functioning bound by encouragement aﬁd
the caoperative go§ls of the family. Parental éﬁthoriéy was
replaced by agregd upon rules for responsible behaviors.

The Adlerian child-rearing préctices are closély -

interrelated to provide a family climate of acceptarice,

the granting of autonomy, and firm ‘guidelines or control

-
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}
-

of each family member's behavior. It appears that firm con- "~
trol is mandatory for the family climate's development.
.Adolescents receive consistent edcéuragément because of
their display of cooperation with Qtﬁer family members
along wiﬁh their strivings toward common family goals.
Acceptance and autonomy are granted if family goals are_ /,m//
engaged by each person. The importance of ignoring misbe-
havior is readily apparent in that parental acceptapce and
encouragement isfforthéoming only when members follow the
Adlerian design. Furthermore, an absence of critical or
derogatory stétements ce}tainly exerts a firm pressure to
seek parental acceptance from éocially approved goals. The
control exerted is subtle in that initiation by parents is
soon adhered to and shpported by family members. As a fesulé,
the family climate exerts firm control on all fami%y members’
behaviors and attitudes. }J/
The granting of autonomy and shariné responsibili-
ties is predicated upon cooperative, social hghaviors.
Since responsibilities necessitatehthe p:actiée éf new
skills, eventually the:adolescent is expected to expand his

.- personal capabjlities within the family unit. Feeling

inferior to other family members is not reinforced or
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encouraged, especially since competition, ‘overprotection,

domination, and pampering are extinct values in the Adlerian

)
family climate.

Manipulation and control of behavior through the
use of rewards and punishment are no longer utilized; rather

the organizational policies.and logical ésysequences are
- ) {l .
relied upon to change bhehavior. Rationaltéiscussion of

points of conflict are encouraged. r

The Adlerian practices are expected to permeate the

family éiimate rather than to be focused upon specific

¢
adélescent behaviors.‘ The Adlerian parent counseling pro-
gram relies upon pareﬁts to transfér their acquired Adlerian
kﬁgwledge into attitudes and behaviors which hopefully will
be perceiyed by adslescent and other family members. Imple-

menting a changed structure is certainly dependent upon the

flexibility of parents, for a personal changé in parental

_attitudes and behaviors may be contrary to ingrained person-

ali;y features which contradict an equalitarian approach to
family living.

In summary of this section, the critical review of
Adlerian reseaé%;:;lported above does not offer clear evi-

dence for changes in children's behavior dut to their
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parents’ participétion in” an Adlerian child—fearing program..
It was also reported that, although changes éccurred in
parental attitudes and behavior as a result of partici-
patiné in an Adlerianprogram, the limits and inadequacies
of the available reseagch accentuate the need to empirically
investigate the Adlerian model.

Incliuded in the;following section is a theoretical
examination of the following guestion: Does the Rogerian

family climate promote an increase in adolescent self-

esteem?

4

3. Rogerian Theory of Adolescent
Self-Esteem Development .

The development of adolescent self-regard7l according
to Rogers rests upon his supposition of a growth-enhancing
enérgy source witﬁin the person, referred to as Fhe actual-
‘izing tendencﬁ. The actualizing tendency serves to enhance
the person byrmeéting_his basic needs, as well as his moving
toward greater autonomousﬁfunctioning. Rogers postulates

that ‘a major expression of actualization is the development

'of self-regard which may be augmented or may be diminished

]
4

-~

- 71 Rogers, , Op. Cit., 1977, p. 246-247.°
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by parental child-rearing practices, in pafticular, those
which reflect parental acceptance.

Presumably, the adolescent's need72 to be accepted
.“by parents ;t times is contrary to the needs of the adoles-
cent's actualizing tefidency. The values and behaviors of
which the adolescents are aware are somPtimes contrary to
parental values which Rogers refers to as conditions of
worth. The adodescents may take into their own system of
self-rnegard those experiences receiving parental acceptance
and avoid those which do not. ?hese conditj.ons73 for paren-
tal a;éeptance would then become part of the adolescent’s
self-regard system. Accordingly, positive or negative self-
regard may be experienced dépending upon which self-
experiences are in accord with the paren;al conditions

of worth.

-

72 Ibid., p. 246-247.

73 Carl R. Rogers, "Toward a Modern Approach to
values," in Journal of Abnormal and Social Psychology,

“Vol.—68, 1964, p. 225.

e,

{-=
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In order for adolegcents74 to maintain their posi-
tive self-regard, their actions should be in-.accordance with
parental conditions of worth. Howe;er, the’> actualizing
tendency does not necessarily cease upﬁn being denied
exprassion. Its persistence poses a special problem. The
édolescent may perceive experiences selectively, now dgfined
" in part by the conditions of worth and the actualizing
tendency. Rogers believes this occurrence would cause the
adolesceﬁt's perceptioné to become distorted or denied and
a state of incongruen;e between self and experience wéuld
e#ist. The preseénce of'anxiety can resuit.in defense
'mechanismé which help to protect one's self-regard. Because

of the need to defend against accurate perceptions of experi-
ences which are contrary to paremtal conditions of worth and

the actualizing tendency, a rigidity of self-percepﬁions may

"result which would produce negative self-regard.

74°Carl R. Rogers, "A Theory of therapy, personality
and interpersonal relationships, as developed in the client-
centered framework," in S. Koch, Editor, Psychology: A Study
of a Science, Vol. III. Formulations of the person and
the social context, New York, McGraw-Hill, 1959, p. 226.

75 Rogers, Op. Cit., 1977, p. 247-250.
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In the Rogerian76 family climate, adolescents should
receive parents' uncohditional,acceptance and understanding,
'whereby they bécome aware of previously denigd experiences
and the full expression of the actualizing fendency is
- fostered. Therefofef 3ogérs‘postuiat¢s this family climate
assists in exchanging conditions of worth for a t%ust and
valuing of the wisdom.of the actualizing tendénc&. In
conclusion, the Rogerian parent counéeling program is the
theoretical vehicle, the re—educatifé process, by which
adolescent self—regarﬁ may be iﬁéreased.

A theoretical examination of how the Rogerian family
<é;limate may deVelop ard ‘increase adolescent self-esteem is

presented in the following,section.'

-—

a. The Rogerian Parent Counseling Model

Within the Rogerian parent counseling model is
delineated an experiential process of re-educating parents
“in developing .a family climate which may increase adolescent

self-regard. Group facilitators initiate the process by

76 Ibid., p. 246-247.

~
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assisting parents to experience77

in a non-threatening group
climate the inter-related attitudinal gualities of genuine-
ness, empathic understanding, and unconditional positive
regard. The expected outgrowth of the experiential process
‘
is parents78 who trust and value themselves as originators
~ _ -
of responsible and productive parenting practices.
\\_\J///Theoretically,qparents develop a Rogerian family

climate79

by relating with their ado%escent as a psycho-
logically equgl partner. Pa‘rent‘al80 genuineness is vital to
this partnership. The parents convey present feelings with-
out a pretence of gaining some degree of power over adoles-

cents. Furthermore, p@rgntsal should not be thinking or

feeling one thing and then communicating something else

#77 Ccarl R. Rogers and Charles B. Truax, "The Thera-
peutic Conditions Antecedent to Change: A Theoretical View,"
in Carl R. Rogefs, Editor, The Therapeutic Relationship
And Its Impact, A .Study of Psychotherapy With Schizophrenics,
Madison, The University of Wisconsin Press, 1967, p. 1ll.

78 Rogers, Op. Cit., 1977, p. 30.

79 ibid., p. 29-30.

80 Ibid., p. 9. |

8l Carl R. Rogegs, l"'I‘he Necessary and Sufficient
Conditions of Therapeutic Personality Change," in Journal

of Consulting Psychology, Vol. 21, No. 2, April 1957,
p. 98. o

. -
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which would jeopardize the partnership. It is expected that
whatever parents reveal is a genuine aspect of themselves,

not a response growing out of defensiveness or need to

overpower.

.

The absence of a need to overpower may egable the
parent82 to empatpically understand tﬁe adolescent's .
expréssed feelings and attitpdes. Imagining83 what it would
be like to live the adolescent's experience 1is one way for
the.parent to develop empathic understanding. In this

P
.manner, the parent's understanding, according to Rogers, 1is
organiémié, that is, both intellectual and emotional. - Cdn:

seguently adolescents84

may perceive parental empathy as an
unconditional acceptance of their feelings and attitudes.

Conseguently, both parent and adolescent begin to

express genuine feeling585 without concern for evaluative

82 Rogers, Op. Cit., 1977, p. 10.

83 Betty D. Meador and Carl R. Rogers, "Client
Centered Therapy," “in Raymond Corsini, Editor, Current

Psychotherapies, Illinois, F. E. Peacock publishers, 1973,
p. 138.

84 Rogers, Op. Cit., 1877, p. 1ll.

85 carl R. Rogers, On Becoming a Person, A
Therapist's View of Psychotherapy, Boston, Houghton Mifflin,
1961, p. 326-327.

&-"
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judgments which previously lessened adolescent self-regard.
Siﬁ%e parent aﬁg adélescent may now énter into each.other's
frame of reference with acceptance, the personal choice of
adolescent behaviors is a result of the balancing of both
points of‘view, i.e., lax control.

Although lax control reflects an absence of firm
rules and regulations, the control aspect is present in that
parents86 méy express judgments about ﬁheir adolescent's
‘behavior, yet unconditionally accept their adolescent as
a person. Adolescents may then rgtain open "ownership"‘of
their féelings. Lax control would then mean that adoles-
cents' behaviors would be a realistic balance, taking igto.
consideration their own feelings and the-known and open
feelings of parents. A possible'{result87 would be the
dévelopment of both parent and adolescent as autonomous
individuals with unique goals and-values.

Consequently, adolescent self-regard is enhanced by

parental trust in the adolescent to choose in any situation

-

86 Carl R. Rogers, "Barriers and Gatewéys to
Ccmmunication," in Harvard Business Review, Vol. 30,
No. 4, July—-August 1852, p. 36.

- 87 Rogers, Op. Cit., 1977, p. 30.
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in.whigh thef feel capable df bearing the conseqﬁencés‘of
that choice. Parent andzadolescept mutually work toward
. developing .2 self—diécipline that 'is an in;egral part of
autonomy with responsibility an@ lax control which may
emekge from ihe'reéiprocal communication of feelings.
N Beéause both parent and adolescent88 are presumgbly
'continualiy aware of their own feelings which-have been
expressed and’accepted, both develop with a minimum of
defensive and negative se}f-feelings. These hoped for
parental practices chould be infused with the attitudinal
quali%ies which entail the Rogerian family climate and
characterize it as being one of accep@aﬁce,'the granting;of
autonomy, and lax control. The family climate now should be
perceived by parent ahd adolescent as a source for mutual
'selfsenha;cement:

! In summary, the Rogerian family climate and the

- ¥
attendant att;tudinal gualities of acceptancé, genyineness,

and empathic understanding should serve to encourage both
pareht and adolescent to experience self-acceptancé,

autonomous growth, along with lax control which emerges from

~ the caring and prizing of each other's communication.

1 4

g8 Ibid., p- 31.
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Release from conditions which depreciate self-regard and
productive growth is possible for the adolescent as well as
the parent.

-

A critical review of Rogerian parent counseling
LN
research is presented in the following section wi?h a focus
as to whether or not parents §nd chiidren benefit from the
child-rearing practices in Roéerian parent group programs.

C o A .
b. Critical Review of Rogerian
Parent Counseling Research

Rogers has provided substantigl empirical support
for the necessity ﬁé the attitudinél qualities in the
therapy rélationship. He has addressed89 the need.to
investigate whether or not these same attitudinal
qualities are necessary and sufficient in the parent-child
relationship. .Howevér, there appears to be limited)émpirical
research into the Rogerian group counseling of parents.

N L

‘ . S 90 .
Parent Effectiveness Training (PET) is one

approach;developed.ﬂy Gordon which utilizes elements of

89 Rogers, Op. Cit., 1977, p. 249.

90 Thomas Gordon, Parent Effectiveness Training,
New York, Wyden Books, 1870, p. 29.
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.Rogers' theory of thérapy, such as active listeni and

"I-messages."” Active listening incorporates the attitudinal

conditiéné of nonjudgmental positive regard; whereas,

"I-messagés" involve the communication of genuine statements
of feelingé. _PET prograﬁs usually consist of eight three-
hour weekly sessions which include lectures,‘readings,'
demonstrations, ané homewbrk aséignments. Program goals
include parental acqqisi£ion and use of therapy skills to
improve the parent-child relatiénship.

g%g is a parenting program separate from R&gers'
parent group coupseling model, despite the identification
with certain Rogerian_practice;. However, becausg'of this
identification with Rogers' approach, several research

studies will be reviewed.

Larson91 investigated the comparative effectiveness
2 . .

of a Parent Effectiveness Training group, an Achievement

‘Motivation Program group and a’ Discussion-Encounter group.

The PET group was composed of forty-three mothers who

received a standard program. The Achievement Motivation

91 R. S. Larson, "Can parént classes affect family
commgnicat?ons?% in The School Counselor, 1972, Vol. 18,
p- 261-270.

-~ o

e b WA B ek g e emr e e s e cmemn M AR s st e
.



PARENT COUNSELING MODELS 58

Program group was composed of thirty-three mothexs who
received tréining in personal .goals, values, and cqqflicts
of values in the context of individual strengths. The
Discussion—Encéunter group was composed of eleven mothefs
who received training in beingfdirectly and accurately
expressive of their emotions. Each of the three groups

met for a total of twenty-four hours of training.

The Parent Attitude Survey (PAS), -developed by

Hereford, 1969, was administered to parents as a pre- and
post-test in order to assess parental child-rearing atti-
tudes. The PET and Achievement Motivation Program groups.
showed siightly greater pre- to post-test improvéments éhan
the Discussion-Encounter groups. However, an absence of
‘inferential statistics ﬁakes interpretation of these results
impessible. Furthermore, research subjects were.not ran-
domly assigned"to groups but were assighed to the group of
their choice.

In the following study Rogers' theoretical posiéion
in regard tofparent-child relationships is investigated.

Therefore, it must be considered apart from the review of

Rogerian parent group counseling literature. .
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Novak and van der Veen92 investigated the hypotheses
that the disturbed child perceives less positive attitudes,
positive regard, empathic understanding, genuineness, and
unconditional regard théﬁ the non-disturbed sibling and
control group of normal childgen.

The subjects of this s;udy Qere thirteen clinic

[
families each having a disturbed child, ages eleven to

_eighteenﬂdénd at least one other adolescent sibling who did

not have serious emotional problems. The control group

_consisted of adolescent children who were high in social

and emotional school adjustment} one from each of thirteen’
communities. The experimental groups of children, patierfts,
normal siblings, and normal controls, had a mean. age of

fifteen years each.

Each group of children was administered the RI in

-

their homes, for the purpose of assessing children's percep-

s

tions of whether or not their parents' provided a facilitat-

"ing relationship. Measured in the RI is a person's percep-

~

tipns of the way in which another person'relates to him

92 Arthur L. Novak and Ferdinand van der Veen,
nperceived ‘Parental Relationships As A Factor In The

_ Emotional Adjustment of Adolescents,” Reprint from the

P;oceedings of the 77th Annual Convention, 1969, p.‘563-564.

—
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along feur major variables:  positive regard, e@pathic. .
understanding, genuineness, and unconditional regard. Scores
on each‘vagiable were combinq@ into a total score.

The results of the testing were that the patient
group saw both fatherxrs and mothers as providing a less
facilitative relationship than did their siblings and the
control troup. They saw both parénts as lower on pdsiti&é
regard and empathic understaﬁding and the father as lower on
genuineness. ] i\

. o

Therefore, the first prediction that disturbed
adolescents perceive the parent as lower in the four vari-
ables thaﬁ non-disturbed siblings and normal children in
the control group was supported with the eﬁception of uncon-
ditional regard. A non—significant ai£ference'waé reported
for the secondlprediction that the nén—disturbed siblihg
does not differ from the normal control child in his per-
ceptions of parents' attitudes toward him. The remaining
predictiog that maéernal and paternal attitudeé tend to be
viewed similarly by the child was supportea. In addition to

these findings, a significant trend was noted for mothegf to

be rated higher on the variables than fathers-with the

exception of unconditional regard.

-
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7 The researchers discuss the failure of differentia-

-

tion between £h§/;f the groups on unconditional regard. It

is suggested that this variable does not differentiate

* positive from negative parent-child relationships, which is

in strong contrast to what has been found for the psycho-

. therapy relat&onship. On the other hand, the other three

-

variables appear important both to therapy and parent-—
child relationship.

. Although the predictiéns were supported with the
exception of unconditional regard, the limited number of

research subjects is inadequaﬁg to regdrd the findings as .

conclusive. Nevertheless, the signilficant research findings
lend support to Rogers} theoretical josition. Furthermore.,
the effectiveness of the direct application of Rogers
. {
attitudinal qualities to parents is a research area which

apparently has not been investigated extensively.

Perkins and Wicas93 investigated the effectiveness

.of Rogerian group counseling with underachieving ninth grade

males and/or their mothers. Dependent variables were school

\\
. kY
93 John A.’Perklns and Edward A. Wicas, "Group
Counseling Bright Underachievers and Theixr Mothers,™ in
the Journal of Counseling Psychology, vol. 18, No. 3, 1977,
p. 273-278.
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absences, grade point averages, self-acceptance, study
habits, anxiety leQels, and teacher ratings. Five male
counselors from the participating junior high scpools were
selected and trained tgboffer tﬂ; programs in their respec-
) _
tive schools. Counselors ayérdged two years of counseling
éxperiencghinfhe éIientjpentered counseling approach.
Each counselor also completed a fofty-hour, ten-
session tiaining program based upon Truax and Carkuff, 1967,
'which focuses upon the development of Rogerian attitudinal
qualities. Counselors developgd prescribed functional
leﬁ?ls of accarate empath&, positive regard, and genuine-

ness. Each counselor's operational level for these condi-

tions was measured by Truax's (1967) Therapist Rating Scales.

- The sample consistea of‘tw;nty:four ninth grade.
boys and.eighteen mothers drawn from each of five junior
high schools. Counselors randomly established f;ur groups
;f underachieving nintﬁ grade boys and their mothers in
thgir(respective school settings. Underachievers received
group counseling sessions on school premises during the day
while mothers received group counseling in the evening.

Treatment group-I was composed of six boys who met for

twelve weekly one-hour group counseling'Sessions. Treatment
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group II was composed éf six boys who met for one hour a
week for twelve weeks while their mothers were placed in a
second group and réceivéd the same treatment. Six boys in
group III received no treatment while their six mothers
received twelve weekly oge-hour.g;éup counseling sessions.
Six boys and tﬁeir gix mothers were plaééd in a fourth group
which was des;gnatéd as a no—-treatment con;rol gfoup.

Pre- and post-test data were collecte@Jdn six

dependent variables and.five months later as a follow-up

measure. ° Insiruments utilized were the Interpersonal -Check

List (IGL) developed by LaForce and Suczek, 13853, to measure

self-acceptancé, survey of Study Habits and Attitudes by
Brown and Holtzman, 1956, to measure study habits, the

IPAT Anxiety Scale (Cattell, 1957), a measure of anxiety.,

and the Haggerty—-Olson-Wickman Behavior Rating Scale,

Scﬁedule B, an assessment of underachievement. "Each boy's
midyear grade point average and school absences were col-
lected by the counselors. Group counseling in comparison

to a control group produced a significant (P<.01l) increase
in grade point average and self-acceptance. Groups II and
1II which involved mothers had a sigpificant positive impact

A .
on underachievers' self-acceptance. Since the effect on
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1

self-acceptance with boys alone was no greater than the
control group, mothers! involvement in group II thch pro-
vided the.same treatment to both mother-and son .and group
IIIHin which mothers alone received the treatment appearéd'
to have significant influéﬁce: Fﬁrthermoée, follow-up
post-test measureg showed.that mothers in treatment III were
a strong contributing factor to their child's grade point
averages.

However, results of the follow-up tgsting five
months Ffter treatment ended showéa that Limited results
were sustained. Perkins and Wicas suggested that to .sustain
results,'underachieveys would need additional focused help,
i.e., supportive éfforts and attitudes which emphasize
qempathy, éositive'regard, and genuineness from counselors
and mothers. 'The findings regarding the Rege?ian group
counseling of mothers and their significant effects upon
‘their underachieving male children warrants further research

a

consideration.

A
]

The review of Rogerian.rgsearéh has helped to pro-
S
vide'a sharper focus as to whethér or not parents transfer
the Rogerian experiential learnings acquired in Rogerian

parent group programs. The reported study by Novak and
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van der Veen was ngt reviewed with reference to parent

céunseling’models but to lend further support to Rogers'

" ®
fﬂxﬂ—a_ﬁxg;oretical position.

Perkins' qnd Wica's findings are important in that
.Rogerian group counseling of mothers had a significant
impaEt upon their underachieving sons' grade point averages
and self-acceptance. .However, the available research
materials reviewed on the Rogerian'group counseling of\

’

parents is extremely limited and thpse that have been T
reviewed are either severely limite by scope and design

features or are initial research investigations.

)

o~

" 7o conclude, the adolescent's self-regard may be
increased in a family climate where parents are genuine,
unconditionally accepting of their adolescent's feelings,
and émpathic in understanding his point of view. These
interrelated attitudinal gualities are expected te eventu-
ally be reciprocated by the adolescent which may éncourage
both parent and adolescent to develop autonomously with
unique values and goals. Furthermore, the need to ovér—
power each other becomes absent since their mutually
empathic “communicatio# allows each to become less anxious

. ) S . -
and defensive and moré willing to listen, .accept, and

- ~
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incorporate each other's communication. Theoretically,
_pafents are free to judge and express their judgment on
aéoleédént behavior which they find hnacceptqble. However,
firm rules and regulations which woula reflect a conditional
) parentaf'accéﬁﬁance are absent. The-important'ingredient in
this prbcess is that feelings can be owned and accepfed by
parentuand adolescent. The parental control is lax in that
the outcome shoula be a balancing both ¢f both poin?s of

_ ' A
view.

The Rogerian attitudes are expected ;o permeate the
family climate rather than £$ fogused upon specific adoles-
cent behaviors. The Rogerian parent counselin? program
relies upon parents' transference to their adolescen£ of
their relationship eﬁperience with their co-=facilitators in
the parent group. Hopefully, the pé}ent group experience
wiil affect parents perscnally so that a new family climate
. can develop. ‘ %?

. The c¢ritical feview of Roge;ian research reported
gbove does not offer clear evidence for changes in chil-
dren's behavior due to their parents' involvement in a

Rogerian parent program. It was also reported that,

although changes occurred in parental attitudes and -
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behaviors.as a result Qf participating in a Rogerian program,
the researcher,‘in particular tﬁose dealing with PET, are
severely limited in scope and research design.: The studies
reported were limited by many of the following: an absence
of inferential statistics, random assignment of research |
subjeéts to treatment groups, an §b;ence of comparis;h
grdups which enhances speculation that reported differences
_ may be a function of non-specific variables other than
treatment, fnbjective asSessment of child's behavior, and
a 1limited number of research subjectsj .
Conseguently, evidence that children's behavior
changes due to their parents invélvemept in a Rogerian
parent group program is unclear. XAs a result, the need to
empirically investigate'thé Rogerian parent group model is

accentgated.

N ' N ’
The following section is a summary of the discussion

-
-

of both Adlerian and Rogerian parent counseling models.‘

- 4. Summary and Conclusions

The Adlerian parent counseling model provides a
didactic method of re—educating parents:in Adlerian child-

raising practices which encompass a family climate of social

4
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interest. It is argued that parental application of these
practices results in an increase in social interest and.
adolescent self-esteem. The practices become an inteérél'
part of the family climate through the process of encourage-
ment ané organizational methods which are presented to the
parent and are practicéd by the entire family .unit. The

vfamily Flimate of social interest ié characterized by mutual
accept&nce, autonomy, and firﬁ control. Firm control is
established thrbugh the shar&ng of responsibilities in the
familfAﬁHIch shifts authority from parepts to the family as
a unit. The effectiveness of the Adlerian family climate on
increasing adolescent self-esteem rests specifically on t?&
-aécrease of inferiority feelings‘through cooperative efforts
which support the unique capabilities of the adolescent.

T”j: - The Rogerian parent éounseling model is.an expefi—_

enﬁial-process of re-education wherebf rental behaviors

and practices are infused with attitudina ies which

characterize the family climate. Parenta) application of
these qualities results in an increase in adolescent self-
regard. - The Rogerién family climate with the attendant

attitudinal gualities of genuineness, acceptance, and

empathic understanding encourage both parent and adolescent
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-

to experience self-regard énd.autonomous growth. This
resuit§ in 1ax;pontrol which emerges from the cafing, ériz—
ing, and incorporation ef each other's communication. Thi
absence of firm rules and rqulations.permits ﬁhe adolescent

andrparent_td be released from conditions of worth whith

EJ

depreciate. self-regard and productive growth.

The devélopment of self-regard rests upon the

theoretical supposition of an enhancing source of energy
referred to as the actualizing tendency. A major component

of actualization is the development of self-regard which 1is
- - :
dependent upon parental attitudinal gualities which enable

.

the inherent tendency to fu;fill its organismic purpose.

The effectiveness f the Rogerian family.climate on

increasing adolescent self-regard rests specifically on

P

the eﬁpressiou_of the adolesce®tit's acualizing tendency which
involves exchanging parental values and_jﬁdgments, condi-

N . 3
tions of worth, for a trust inm the wisdom Qf the actualizing

tendency. . |

=

o The Adlerian and Rogerian theories of adolescent

sef!Lesteém development are interrelated to their respective

pargnt'counéeling mé@els. Both positions clearly delineate

why and how the family climate increases adolescent
-

'x R
E

4 ekt 2l
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self-esteem. Howéve;, limited research has-been accom-
plished to eﬁpirically;evaluate the Adlerian‘pqrent.coﬁnsel-
ing models The available research was limited-in s&ope and
research design. Control conditions and folIQﬂrup were also
noted as‘either absént or inappropriate. The available
ﬁbgerian resdarch lends further support to the theorética;
effectiveness of the Rogerian parent counseling model but
fails to empirically evaluate it. The oﬁerall limiteé
reseafch in both Adlerién and Rogerian parent counseling
models‘accentuates the need to empirically investigate each
model. . |

The Sectioh following.concludes Chapter I with a
statement of problem and:reéearch.hypotheses. |

¢
» .

5. Statement of Problem and Hypotheses

L

&
The purpose of this study is to investigate the

effectiﬁeness of the Adlerian and the Rogerian family

;limates as a means of increasing édolescent self-esteem.
‘The majbr hypothesis for 'this empirical study is:

Adoleﬁcents whose parents h§vg experien;ed-an

Adlerian or Rogerian'parent counseling program exhibit

higher self-esteem .than adolescents whose parents have not
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LY

<
experienced an Adlerian or Rogerian parent counseling-
program. | . -
‘ The mingr hypotheses for this empirical stud?‘are:
. Ll Adolescents/Lhosé parenés have experiencéd an
Adlerian oquogerian parent counseling program perceive
more change in“their family ciimate ﬁhan those adolescepts
Wwhose parents have not experienéed a parént counseling
progfam. -
2. - Adolescents. whose parents have experienced an
Adlerian parent counseling prdgram perceive a greater degree

of firm control than do adolescents whose parents have

-
experienced a Rogerian parent counseling program.

\‘

i
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CHAPTER 1II
RESEARCH DESIGN

The explanation of procedural steps and materials
used in .implementing the research design of -this study is

. presented in this chapter. The chapter;iELgivided accord-

3
ingly: 1. Research Subjects, 2. Instrumentation,

3. Counselor Training 'Programs, 4. Evaluation of Parent

Sessions, 5. Data Collection and Data Analysis.
- y .

- 1. Research Subjects

The research subjects in this study were parishion-

"ers, parents and their adolescents, from urban churches
€
within the city limits of Ottawa, Ontario. The researcher

contacted the clergy of two Anglican, eight Roman Catholic,\\\

and two United Church of Canada churches ahd regquested

permission to conduct a parent counseliﬂg pfogram within

each of the churc% communities. Clergy of eight churches,
six %oqen Catholic and two Anglican, acgepted the invitation.
Clergy from the remainin%¢§0ur churches expresqed an interest

in the program but because of prior commitments were unable

to participate.

-

- @
A personal interview was scheduled with each parish

priest during the initial teleghone contact. The pufpose of

-
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the .interview was to explain the parent counsdiing program:

L N

and request that certain procedures be -followed for dis-

7

seminating pertinent information to parents. A letter —

(appendix one) addrgssed to parents which introduced the

- parént counseling program t§ parislrioners was provided to
parish priests: The program was presented in the parent
letter as an opportunity for pareﬁts having adolescents to
improve the pafent-adolescenﬁ_relationship and their -~
adolescents' self-confidence. »
‘ Parish priests read the letter at the'conclusion of

//\Sunday church services and posted the letter on their f

respective church bulletin boards for four weeks prior to -

the beginning of the parent counseling program. Also,

L
-

. parish priests announced to parishioners at the conclusion

rof Sugday church services Prerarranged dates, times), and
church logatiohs for meetings with the researcher
clarification pf parental concerns and program guidelines‘
could be discussed and finalized.

Parents volunteered for the ﬁ%ogram by giving their
names, addresses, and telephone numbers to their respective

parish priests. At this time, each parish priest r iterated

e

to parents the pre-arranged date, time,' and place /ffor a

A}
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meeting with the reseéarch

At the conclusi urth week of advertising,
. R .
the researcher was telephoned by each parish priest who pre-

sented the pames of all parent volunteers who agreed to

. . ) N
meet with the researcher at the pre-arranged dates, times,
X . ‘

asﬁ church locations.

At the scheduled parent meetings, the researcher

explained the purpose of the research study and the benefits

parents could reasonably-expecﬁ to accrue. It was further

.

explained that,'thfough a ;andom selection procedure, a
limited number of paren;;/from certain churches would not

s L
receive the parent coun%eling program at the .present time,
. N

~

but that the program would be offered at some later date if
they would still be.interested, It was also explained that
parents would be randomly assigned into groups and then one

]
of two cggpseling approaches would be randomly assigned to

‘their group.' This was necessary for research purposes. In

addition, all parents .‘ceed to have their adolescents
complete two instruments to aid in the Searcher's attempt
to measure, adolescents' perceptions ‘of self and parent. The

researcher expressed to parents that such an attempt’ should

help'to imprové the effectiveness of the parent counseling

program.: ' b‘ . . - T | N

\_

%
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- -

The remainder of the parent meeting was utilized to

-

finalize tentative dates for the first parent _

session. A consensus f%r the initial.start?ng dé_e was
arrived at through discussion with parents. The st% ting
date was then confirmed by t‘lgpﬁoning each parenthvolunteer
one eveniﬁg in advance. -gfffﬁts were alﬁé told, a} Fhis
ti@e, which parent program aqﬁ group they had been éssigned
fo in their respective churches. )

The research subjects of this study consisted of- -
152 parent volunteers, sixty-nine parent couples, a d four-
teen single parents, ané tgeir éighty-four adolescents. " The
adolescent subjects rénéed from thirteen to seventéen years
of age. One or more parent groups were forméd in each
chufbh, depending on the- ber of parents vplunteering.
Since the number éf parentsvvolunteering varie§ within each
church, the size of the groups formed varied. Tiﬁqnumber of
Adle?ian, Rogerian, and controf.groups within each,of‘the
eight churches are presented in Table I. .

v - R 3

The parent counseling program's effectiveness was

compared to a cﬁntrol group which was selected randoﬁly

from two churches of the orfiginal eight. It was comprised

of fifty-eight parent volunteers, twenty-seven couples and
. " \
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. Table I.~ The Number of Adlerian, Rogerian and
Control Groups Formed Within Eight Churches
] )
‘Groups 1 2 3 4 6 [fotal
!
Adlerian TOXEl XX | . X 5
Rogerian XX X 5
5 z o7
™ -
Control X X 4 2 |
, . o e
* Group.
-
\‘.
N e '
« .
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four single parents, and their thirty-two adolescents. This
procedure of randomly selecting churches rather than people
as controls ensured that thelﬁarents would remain inrtheir
respecﬁiye churches to receive the counseling progran.

. ‘parents in the remaining churcﬁes wer® randomly
assigned to groups and then each group forﬁed was randomly
assigned either the Adlerian or Rogerian counéeling program.
'Fifty—fiﬁe parent volunteers, twenty-six couples énd thgee
sinéle parents; d E?eir twenty-nine adolescents formed
five groups and were assigned the-A§1erian coungeling pro-
gram while thirty—niqg‘iafent voluntég;s, sixteen couples,
aﬂd\seven singlé parents, apg their twenty-three aq%lesceﬁts
formed five groﬁps which were assigned the Rogerian counsei—
ing program.

In the following section, the two measuring instru-

- - .
men;;}%tilized in the study are examined.

(-]

2. I!str dmentation 5

-

.
The two measuring instrumentszftigized were Stanley

Coopersmith's Self-Esteem Inventory.(S.Eai.) and Earl S.

n

L

Schaefer's Children's Reports of Parental.Behaviorﬁ an '

Inventory (C.R.P.B.I.}. The Self-Esteem Inventory was

4 Y
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chosen because both Adler'sl and Rogers'2 definitions of

self-esteem and-self—r;?n d,|respec§ively; reported above,
are in agreement with Coopersmiéh's conéeption of self-
esteem. Coopersmith states £hat, T[...] self-esteem is a
personal judgment of qorﬁhiness that 1s expressed in'the

3

attitudes the individual holds toward himself." Adoles-

ceﬁté"total self—e;teem and self;eéteem parent subscale
will be assessed with this jinstrument. The adolescent's
perceptions of parental prac;ice;_in the hofle were evalu-
ated using Schaefer's C.R.P.B.I. whilch was designgd'by him

- A

for this purpose. The eight dependent variables in this

>

v~ ‘ ) . ]
research are mothers® and faihgrs' acceptance versus rejec-

‘tion, mothers' and fathers' autoncmy versus control,

mothers' and fathers' firmness wversus lax control, total

N

‘self-esteem, and self-esteem parent subscale.

Igﬂ

»)> Heinz L. Ansbacher and Rowena R. Ansbacher,
(Edltors), The Ind;v;dual Psychology of Alfred Adler, New
York, Basic Books, 1956, p. 99.

~

v ‘2 Carl R. Rogers, On Becoming A Person, A
Therapist's View of Psychotherapy, Boston, Hougliton
Mifflin, 1961, p. 9l. ' \

\

) 3 Stanley Coopersmlth The Antecedents of Self-
Esteem, .San Francisco, ‘w. H. Freeman, 1967, p. 5.
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Stanley Coopersmith's Self-Esteem Inventory

There are two forms (appendix two) of Coopersmith's

Self-Esteem Inventory. Form A4 contains fifty-eight items

and a total of five subscales (General Self, Social, Parents,
School, Lie Reaction),.and Form B contains twenty—five items
and no subscales. Form A provides a éeneral assessment of
self-esteem which may be differentiatea into compcnent sub-
scales depending on thHe researcher's goals. ftitakes
approximately five minutes to complete. The total scores of
Form A and Fdrm B correlate .86. Since Form B was based on
an analysis of twenty-five items from Form A which showed
the hiéhest item, tétal-écﬁre correlatioﬁ, this high
correlation.is not surprising. |

.'The,fifty—eight items of the S.E.I. Form AS are
regponded to by placing a checkmark in gither the "Like Me"

or "Unlike Me" column. Each item reflecting high or low

«

‘self-esteem receives twb or one points respectively. For

each omission on the S.E.I. a score of 1.5 was assigned.

Eight items are designated as being defensive reactions

d

i

N

H

’ -
4 Ibid., p. 9&).' .

*

j o—

L3
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-
-

which assess extremely socialized response sets. Subjects
with a defensive score of five or more are usually excluded -

from research participaf{;n. .

Coopersmithsfggports that Form A has been used with-
s . . ,

out difficulty on a group'basis with populations rangiﬂg

from ages nine -to twenty-three. Coopersmith has found no

4

significant differences in self-esteem between males and’

females, and poin;s out that the curve is skewed in most

samples in the direction of high self-esteem, with means

“£rom 70 to 80 and standard deviations of 1l to 13. The

Y

composite norm for ages nine to twenty-three is 73.
Specific norms are listed for females ages nine to fifteen
as 70.1, for males ages.niﬁe to fifteen as 72.2, and for

young adults ages sixteen to twenty-three as 76.0. Kuder-

Richardson-20 reliability is reported for 757 males and

738 females in the eighth grade as .90; for 100 students

in grades nine and twelve respectively, as é86 and‘ABO. In

concluding, the S.E.I. is judged to be a relatiyely reliable

and valid instrument to assess adolescent self-esieemh
s .

6 Ibid., p. 10.
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Earl S. Schaefer s Children's Reports.of Parental Behav1or-
- An Inventory {(C.R. P. B.I.)

The 1965 revision of the C.R.P.B.I.7 (appendix
" three) is a 192-item description of concrete, specific,
easily observable parental behaviors which are combined
into éighteen'scales of either eight or sixteen items. The
eighteen §cales compriSe‘three major dimensions of parenting
behavijors. e

The eighteen.scaiess of the C.R.P;é.I,} six of
which are based on sixteen items- and twelve of which are
based on eiéht items, consist of parental behavibrs‘which
the research subject responds to py choosing one of £he
following responses: "Like," "Somewhat Likey" or "Not Like"
the parent being described. The respenses for each item are

scored three, two, one respectively and summed to yield

scores on individual dimensions. A value of "two" is

assigned a missing response. In appendix four the eighteen :

7 Earl 5. Schaefer, "A Configurational Analysis of
Children's Reports of Parental Behavior," in Journal of
Consulting Psychology, Vol. 29, No. 6, 1965, p. 552—553.

*

‘ 8 The scoring 1nstruct10ns were rece;ved in an
information packet for C.R.P.B.I. research from Dr. Earl S.
Schaefer, August, 1974.

. | | /\"ﬂ }
o- ’- : .
. ' . .

{
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measures. A -hypothetical circumplex model for parent-
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. _ ] .
.scales ‘and the respective items describing parental behavior

are listed. Various researchers, including Schaefer,- report

that the C.R.P.B.I. has been used without difficulty onm a ;

group basis.
9 developed the C.R.P.B.I. ﬁrqﬁfprébious-

w

Schéefer

analyses of psycholoéists' ratings of parental attitude

'behavior that included many molar parent.behavior concepts

~was developed from a generalization of empirical data.

\ The scales of the C.R.P.B.I. were designed po:saﬁple
all sectors of the circumplex model. Criteria fbr itém
selection were "[..:;‘Bigh prgdictéd item vériability, high
predicted item-scale correlation, and applicability of the
item to both maternal and pate?nal behaéior:"lo |

The itémsll were ﬁhen administered by Schaéger;and

colleagues to various groups of children. Three dimensions

labelled acceptance versus rejection, psycholégical auvtonomy

-

i

‘ 9 Earl S. Schaefer, "A Circumplex Model for
-.ﬂaternal Behavior," in Journal of Abnormal and Social

wPsychology, Vol. 59, 1939, p. 226-235.

10 Schaefer, Op. Cit., 1965, p. 552.

1l Ibid., p. 552-555

~
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versus psychological control, and:léx control versus firm

control Qere then obtained through factor analyses of four

correlation matrices of the éighteen scales of reports of

maternal and pafernal behavior by children. Each of the

four correlation matrices was dnalyzed using the principal
components methoﬁ. It was judged that the fi;st.three'
principél components included most of the common wvariance
of each 6f the four matfides. The three principal compo-
nents.were then rotated to simple structufe by the varimax
method séparétely for each of the four f;;tor matrices.

All of the scales have substantial loading on one 62

more of the first three factors and the communality of each

scale for those three dimensions is roughly proportional to

" the scale reliability. The three dimensions extract an

average of 66% of the total variance, which is estimated as

approximately 90% of the reliable variance. Since the

scales probably contain some specific variance, it was

v

judged that only three dimensions can be identified from
, ,

» LY
these matrices. Various researchers, Cross12

’ Rensoqri,

- ¢

12 Herbert'J. Cross,_"College Students' Memories Of
Their Parents: A‘Factor Analysis. 0f The C.R.P.B.I.," in
Journal of Consulting and Clinical Psychology, Vel. 33,
No. 3, 1959, p. 275:%;8.-
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Schaefer and Levle,.and Schludermann and Schluaermanhl4,

and Armentraut and Burgerls, have obtained through factor

-

'~ analyses the same dimensions.

16

Schaefer's three-dimensional model which

accounted for a major portion of the variance of parental

behavior is presented in Figure 1.

_Figure'l.— Three Dimensional Model of Parental Behavior

. .
Psychological Autonomy

Lax Control

””’//,, Acceptance

Firm Control

joéction

psycholo&ical Control -

®
P .

13 Gisele J. Renson, Earl S.-Schaefer, Bernard I.
Levy, "Cross-National validity Of A Spherical Conceptual
Model For Parent Behavior,® in Child Development, 1968, -
Vol. 39, p. 1229-1235 '

14 Shirin Schludermann and Eduard Schludermann,
nadolescent Perception of Parent Behavior.. {C.R.P.B.I.}) In
Hutterite Communal Society," in The Journal of Psychology.,
1971, Vol. 79, p. 29-38.

g

15 James A. Armentraut and Gary XK. Burger,
nChildren's Reports of parental Child-Rearing Behavior at
Five Grade Levels,” in Developmental Psychology., 1972,
vol. 7, No. 1, p. 44-58.

16 Earl S. Schaefer, "A Circumplex Model for
Maternal Behavior," in Journal of Abnormal and Social
Psychology., Vol. 59, 1959, p. 226-235.

84
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fﬁe defining scalesl7 for the'psychological autonomy

versus psychological contfo;.dimension\are: control,
hostile control, inétilling persistent anxiety, control
through intrusivene;s, cpntrol‘gpfbugh guilt, enforcement
possessiveness, and withdrawal of reIations. sSuch defining

]

scales describe "[...] covert, psychological methods of

~ -~

controlling the child's activities and behaviors that

would not permit the child to develop as an individual

18

-

épart from the parent." For autonomy‘versus control the
range of scores is 240-80.‘ A low score reflects a greater
degree of autonomy, whereas a high score reflects a greater
degree of control.

The defining scaleslg_for the acceptance-rejection
dimension are: acéeptance, pOSitivé involvement, child-
centgredness, acceptance oﬁ individuation, hostile
detachment, and rejection. Schaefer has rep;rted that

the heaviest negative'loadings for this dimension indicated

"[...] a more detached, less involved type of hostile

17 schaefer, Op. Cit., 1965, p. 555.
18 Ibid., p. 554.

19 Ibid., p. 555.
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reaction to the child."?? The thirty-two items which

comprise the‘hostile detachment and rejection scales are
negativel§ loaded #nd r;guire reverse scoring. For
agceptance_versus rejection the range of scores aie 237-29.
A low score reflects a greater degree of rejection,

wh%;eas a high score reflects a greater degree of

//

acceptance.

The defining 5cale521.for the lax control versus

»

firm control dimenszhe are: nonenforcement, lax discipline,
extreme autonomy, and inconsistent discipline. The
positive loadings reflect for this dimension "[...] the

degree to which the parent makes rules and regulations,

1

sets limits to the child‘'s activies, and enforces these

wl2

rules and limits. For firm versus lax control the

range of scores are 96-32. A low score reflects a greater’

degree of firm control whereas a high score reflects

éreater degrees of lax control.

20 ‘Ibid., p. 554.
21 Schaefer, Op. Cit., 1965, p. 555.

22 Ibid., p. 555.
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Préggeted in appendix five are loadings23 on the
varimax (orthogonal) rotated factors and the communalities

for each C.R.P.B.I. subscale. Also presented is the propor-

tion of commoﬁ‘variance of each scale and total variance
accounted for by each factor obtained using the data of a
representative:study.

The median internal consistency reliaéillﬁy by.
Scheefer24 and others on the scales for both mothers and
fathers by adolescent males and females was .76 (ranging
from .56 to .93). Table.il which follows cqntains KR-20
reliability and teSt—retest reliability data25 on each
of the eighteen subscales. The C.R.P.B.I. is judged to

be an instrument with adequate reliability for the purposes

of the present study.

23 Philip J. Patsula, The Individual's Felt
Powerlessness as Related to Perceived Parental Behavior,

Unpublished Doctoral Dlssertatlon, University of Alberta,
1869, p. 160-163.

24 Schaefer, Op. Cit., 1965, p. 552.

25 Ibid., p. 49.

A
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Pable II.- Reliability Measures of the C.R.P.B.I. Subscales*

~Subscale No. earson pProduct Moment | KRpo Internal
of (test-retest.reliability, |consistency index
) . . Items one-month interval
' ‘ N=56 N=56 IN=220 N=220
Mother Father Mother Father
1. Acceptance 16 538 579 926 830
2. Child-centeredness 8 694 324 784 802
3. Possessiveness 8 452 335 563 641
4. Rejection 16 656 686 - 878 . 875
5. Coritrol 8 - 476 632 614 745
6. Enforcement 8 548 480 744 784
7. Positive 16 619 470 864 831
" Involvement T , :
g. Intrusiveness 8 654 368 731 760
‘9. Control through 8 416 473 762 796
Guilt
10. Hostile Control 16 732 597 837 837
11. Inconsistent 8 396 606 647 688
) Discipline
12. Nonenforcement 8 616 535 662 685
13. Acceptance of 16 598 486 861 864
Indivuation : . )
14. Lax Discipline 8 526 370 674 730
15. Instilling Per- 8 554 516 794 795
sistent Anxiety -
16. Hostile Detachment 16 666 611 891 848
17. Withdrawal of 8 . 498 488 780 788
Relations )
18. Extreme Autonomy 8 662 412 784 753

*Decimal points have been omitted-.
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3. ‘Parent Counselor Training Programs

Twenty-one graduate students in the counseling
program at the University of Ottawa and three graduates

of the same program were trained in eitﬁer the Adlerian

89

or Rogerian parent counseling approaches. 2among the twenty-

L 4
four counselors, twelve had practical experience in coun-

seling. Each of the experienced cougselors was raﬁdomly
paired with.one of the other twelve who had no practical
experience. This procedure ensured that eadh dyad had‘-
one counselor with some degree of practical experience

in counseling. As a precautionary measure against unfore-
seen difﬁicﬁlties, there was an extra dyad in each
appfoach. The Adlerian and Rogerian parent counseling

programs were then randomiy assigned to each dyad.

\

The trainers, a Ph.D. student having specialized'

training in adlerian counseling and a staff member having

.specialized training in Rogerian counseling, were selected

——

from the University of Ottawa's Faculty of Education.
Their specialized training involved intensive academic
study, training workshops, and prac;iéai éxperience with

their respective counseling approaches. Each trained

twelve counselors in their respective approaches according
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to the procedures and identified materials in the Adlerian
(appendix.six) and Rogerian Trainer's Manuals (appendix
seveﬂ). The organized procedures and identified materials,
texts, articles, and ;ole-playiné exercises were utilized
by ‘trainers to ensﬁrekthat counselors obtained a cogni-
tive understanding of pértinept informationnas well as

key elements necessary to effectively counsei the parent
groups.

The Adlerian Counselor's Manual (appendi# éight)
was developed by the researcher from Adlerian materials,
which spedified child-rearing practices and methods of
leéding a parent‘counseling group. _In addition; the
Parenting Manual (appendix nine) was developed from
Adlerian texts and articles which encompass standard
Adlerian child-rearing practices offered in Adlerian
parenti?g programs. This éarticular manual was used in
the training.of counselors in Adlérian practices and wés
used as a frameworﬁ for re-educating parents during each
session. Counselors and parents used the manual as a
reference }of discussing each paregting practice.

The Rogefian Counselor's Manual {appendix ten}

-was developed by the researcher from Rogerian materials
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and texts whiéh specified guidelines as to how t; implemenf )
attitudinal_cqnditidns‘with a parent counseling group.

The respective manuals were used by t¥ainers
anq counselors to maintain established Adlerian and
Rogerian standards of training and practice. The reli--
ance upon standard training méterials and praétices
ensured that parents would receive their respective.
programs as théoretica;ly preécribed. Rogers' guide-
lines consisted primérily of attitudes and behaviors

'which the counseior offered parents in the group. An‘-‘
absenge of didactic materials.is char;Cteristic'of this
group program.

In.gaﬂition, all counselors completed, with
paper and pencil, Carkhuff's Discrimination Scale
{appendix eleven) for the purpose of gﬁsessing coun-
selor's facilitatifé level of functioning. In the

'presentrstudy, each counselor was judged to be func-
tioning adequately, with the average score attained
being 54. 8. Carkhuff reports a maximum score of 60.5
and a minimum score of 40 on the scale. )

Presented in Table III are the individual scores

attained by counselors on the scales. The mean score for

-
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Table. III.- Counselor's Scores on Facilitative

RESEARCH DESIGN

Level of Functioning

Counéelors

_ Adlerian Rogerian
Scores Scores
59.5 57.5
58.5 59.5
50.0 57.0
© 57.5 50-0
52.0 57.5
50.0 50.0
46.5 56.0
60.5 58.5
60.0 48.5
53.0 59.5
s1.5 54.5
51.5 56.0
§=54.2i X=55.4

e
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Rogerian counselors is slightly higher tﬁan the mean
score for Adlefian counselors. This was expected since
the scale items reflect the attitudes and behaviors which
predominate in the Rogerian facilitator approach. The
hfgg\?cores for.the Adlerian counselors seem also £o

~

reflect a grasp of communication skills which were

addrgssed during the training program.

P -

An assessment of each coUnselor{s‘facilitative
level of functioning was one necessafy Sfep to ensure
that parents in the Adlerian and Rogerian éroups would
be we;l counseled. A second step was tﬁe dyadic model
of group counse;ing employed in'both the'Adleria§ and
Rogerian parent cbunseliqg programs. In the Adzéfian
program, the dyadic model was comprised of a task-
centered counselor and a gfoup—centered counselor, the
former counselor being the ﬁresenter of parental practices
and the latter the clarifier of parents' feelings and
attitudes with regard to other group memberSAZpd their
practices.

Within the Rogerian dyadic model both counselors

were group-centered -and their major role was to clarify

parents' feelings and attitudes towards other group

93
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‘members during the group discussions. The complementary

nature of the'dyadic parent counseling model ensured
that both parents were dealt with more effectively thaﬁ
if only one counselor were.responsible for a parent
group. Tfainers then personally evaluateé eéch céunselof
as adequately prepared to cou#sel the assignéd parent

groups.

4. Evaluation of Parent Sessions

s

Ten counselors of the five Adlerian ahd eight
counsglors Qf the four Rogerian parent groups agdio tape~-
recorded five out of ten seséions which werelrandoml§
seiacted;by the researcher. The reasén for four rather
than five Rogerian groups was'that one parent g;oup
dropped out oflthe program after the first session.
Parent participants consented to the audio-taping
procedures: Upon completion éf the ten-week tre;tment,
five segmenés of two consecutive minutes of taped inter-
action were randomly selected from each of the five
Adlerian parent counseling sessions and the four Rogerian

parent counseling sessions. The segments were then rated

by five judges, four Ph.D. students and one Master's
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student in the counseling prbéram.

-

~ Each judge was_well versed in both Adlerian and
Rogerian theories and was given a one-hour training program,
whiqh included discussion of the criteria (appendix

twelve) to be Qtilized in evélu;ﬁing and classifying

audio;tape segments as representative of the Adlerian

- .

or the Rogérian'parent counseling models. As a préctice.
"exércisé,.six segmén;s.éxplusive of the random segmeﬁts' ‘
-ﬁe¥e-evaluated acéprdihg to the discussed criteria.
Agreeﬁeﬁt in evaluéting and classifying the .six practzse
gaped segments represéntative of the Adlerian or. 'the
Rogerian pa;eh; counséling models was 90%. This précticg
procedure established judge reliability in that éacﬁ

judge was evaluating the audio—taﬁe segments uniformly.
according to stated criteria.
Following the training program, the jﬁdges as

a group listened to the forty-five taped segments and

evaluated each segment as being either representative

A

or non-representative of the Adlerian or Rogerian counsel-
ing approaches: The evaluation of forty-five rather than
fifty taped segments as reported above resulted because

- one Rogerian parent group discontinued the counséling
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-

prograh'aféer the first session. These parents discon-
tinued the p?ogram expressing a desir; for more specific
info:mation regarding adolescent development. Percentages-
of agreement in evaluating and classifying the forty-five
'taped segmentg as represenﬁative of the Adlerian or the

Rogeriag parent counseling models by the judges for each
. \ .

of the Adlerian and Rogerian groups are provided in

) Taﬁle Iv. ‘ ,‘

The percentage of agreement (72%) for Rogerian
group four was somewhat lowerJ fhah the other groups.
However, the evalqation procedure established that parents
did in fact recéi;é the p?opose@ counseling approach

assigned to their group.

-

T - 5. Data Collection

LY

. The researcher provided all parents, at the @

first session of the parent counseling program, with 9

Ehe\shorté?orm (B) of the S.E.Y. to be completed by

»
-

their adoiescents as a pre-test. The general pufpdse
. . . _

of this initial procedure was to assess all adolescents'
self-esteem levels. In addition, the pre—fest provided

an assessment as to whether or not the adolescent
; <

A
-
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Table IV.- Classification by. Judges of Audlo—Taped .
Segments of Parent Counseling Sessions

w

The percentages of égreement by five'

dropped)

2 judges in five randomly selected two-
' minute tape segments appear below
Groups, Percentages of
- Agreement By The Judges
[ ~ N
A
2 P -
1. 2dlerian N 84%
2. Adlerian \“ . 92%
3. Adlerian 92%.
4. Adlerian p) 802
5.. Adlerian - 84% .
1. Rogerian 76%
¢
2. Rogerian 80%
3. Rogerian 84%
4. Rogerian 72%
5. Rogerian - (group was
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‘groups were homogeneous along the self—esfeem variable
.pre—test. The control group retlrned the S.E.I. through
the mail service since parents were unable to bring
their adolescents to their respective churches due to

prior commitments. ‘The counseling group parents
-

returped their. S.E.I.'s at the beginning of the second
segsion. .

" Adolescents in the experigental groups and the
control_group were group post-testq§ with the‘é.E.I.
1ong'form {A) and C.R.P.B.I. in théﬁr respective church
halls during the conélusion of.theltenth parent counsel-

ing session. Parents in the counseling groups brought

their adolescents to be tested at the last counseling

-

session. Adolescents of parents in the control group
agreed to be tested in.their respective church halls
at the pre-arranged date and time.

Adolescents were verbally instructed to respond
to the S.E.I. items designated as either "Like Me" or
"Unlike Me.; For items reflecting high or low self-
esteem, the “Liﬁe-Me“ optioh was assigned a value oé

two or one, respectively.

1
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Upcn completion of the S.E.I., adolescents were
administered separate but identical forms of the C.R.P.B.I.
> LeR.r-D.1.

. e
for mothers and fathers in contra-balanced order. adoles-

cente of single parente were asked to.complete one form. -
Adolescents were verbally instructed to respond te the
C.R.P.B.I. items designated as either "Like,L "Somewhat
Like," or "Not Like" thelr parent at the present time by
filling in the space marked A, B, or C, respectlvely, on the
enswer sﬂeets provided. The Adlerian, Rogerian, .and control
._ gréup data‘for mothers'.and fathers' acceptance versus
rejection, control vefsgs autonomy, lax-versus firm control,
adolescent self-esteem, end.self-esteem/ﬁarent subscale
appear in ap?enaix)thi;teen. Scores for each adolescent in
the Adlerian, Rogerian, -and cqntrol groups appear in eppen—
dix ﬁourteen. Table V, which follows, contains the number
of adelescents in the control, Adlerian, and Rogerian groups
at the pre-_aﬁd post-test periods.

‘One set of parents and their adolescent in the
control gretp refused to complete the post-tests due to
personallreaeons. In the Rogerian post-test group, one

parent and his adolescent refused to take the post-test.

Although three pafents in the Rogerian group diecontinued
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" Pable V.- Number of Adolescents in the Cénprol,

2ddlerian, and Rogerian Groups
at-Pre- and Post-test Periods.

Groﬁps : : Pre-Test ’ Post-Test
N - N
Control . 32 31
Adlerian . 29 ) 29
e
Rogerién S . 23 22
Total N N=84 N-82

100
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-

the program after the first session expressing a desire for
more specific information regarding adolescent development,

PR

their adolescents completed the post-tests. -
Analysis of Data

All hypotheses testing yas done using the means
of each counseling group as the units of analysis. The
pre- and post-test measures of self-esteem were analyzed
ﬁsing an univariate analysis of variance. A multivariate
analyses of variance was used for each of the three pairs
of mothers' and fathers® scores on the three dimensions of
autonomy versus contFol, acceptance versus rejectipn, and
firm versus-lax.control of the C.R.P.B.I. The level of

significance was sef at .05.



CHAPTER 111

PRESENTATION AND DISCUSSION OF RESULTS
LN

This chapter is a presentation and discussion of the
résults of testing the hypotheses and research findings. A

brief summary concludes the chapter.

1. Presentation of Results .

A pre-test was given to eighty-four adolescents on
the.short form (B) of the S.E.I. to assess addlescents'
self-esteem levels. The pre-test self-esteem means and
standard deviations appear in Table VI; The_univariate
;nalysis of variance compleged on the pre~-test S.E.I1.
revealed similarity of adolescent self-esteem means across
the control, Adlerian, and Rogerian groups. The self-
ésteem means were be¥dw the norms reported'in Chapter II.
These results on adolescent self-esteem were expected
because the prograﬁ_was advertised as a possible method of
improving adolescent sélf—esteem.

Tabl% ViI contains the post-test group @eans and
standard deviations for each of theﬁsix'dependent variables
(three pairs); acceptance versus rejection, autonomy versus

control, and firm veérsus lax control for adolescents' per-

ceptions of mothers' and fathers' practices.
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Table VI.- The Pre-Test Group Means and Standard
Deviations on the Dependent Variable
of Adolescent Self-Esteem

Groups . Pre-Test
means sd N
Control 68.5 17.8. - 32 -
Adlerian '~ 68.5 17.4 29

J“|

Rogerian 64.6 18.1 23
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Pl
™

For each of the three dimensions a high mean score
feflec;g a greater degree of parental acceptance, psycho-
logical control, and lax contrecl respectively..

- The reported means on the dependent variable of
acceptance éersus rejection for mothers' and fathers' prac-
tices in both the Adlerian and the Rogerian parent counsel-
ing groups were expected to be higher than the control
grouprreflecting greater degrees of accéptance. Although
the means were not in the expected direction, the difference
in comparison to the control groﬁp is slight.

For autonomy as well, the means were not in thé
expected direction. Once again, the slight difference in
means found in the counseling gxouﬁs in comparison to the
control group were unexpected.

It was expected that Adlerian groups would be
reported as having firm control, whereas Rogerian groups

N
would be reported as having lax control. However, the
results were unexpected since thé means across all three
groups were quite similar.
. In Tabie VIII are adolescents' total self-esteem

and self-esteem parent subscale mean scores and standard

deviations for each of the three groups. The means for
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-
. Table VIII.- Post-Test Data

The Group Means and Standard Devidtions of
the Dependent Variables: Total Self-Esteem
and Self-Esteem Parent Sub-Scale.

Total Self-Esteem Self-Esteem No.
Groups Parents' Sub-Scale of
' Groups
X SD X sD <
LEY: 3

Control 70.2 4.4 11.0 1.0° 5
Adlerian 75.7 6.1 12.3 1.6 5
Rogerian 73.6 2.1 ‘ 11.5 1.86 : 4
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e

the total self-esteem and self-esteem parent sub—scalg‘
were higher for Adlerian and Rogerian groups as compared

to the control group. These results were in the expeﬁted
direction.

Table IX contains the correlations amongst the
dependent vgriébles. The differencés in sample size for
some of the dependent variables reflects adolescents from
single parent families.

The researcher's expectation was that the dependent
variables would be méderately to highly correlated. Mothers'
and fathe;s' scoreé on each of the three dimentions were
correlgteé mgderafly;.acceptance (r=.40), psychological
control (r=.39), and iax control (r=.39). The support
found in these correlations are of a size which encourages

7 ‘
the use of a multivariate analysis of variance with three

separate pairs‘of dependent variables, mothers' acceptance
and fathers' acceptgnce; mothers!' lax control and fathers'
lax cﬁntroi, and mothers' psychological control and fathers;
psychologigal control. It is interesting to ﬁote that the
correlations amongst most of the-other combination of

dependent variables are very low. While‘valges are small,

there seems to be a consistent relationship between lax.
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" control and the total self-esteem and self-esteem parent

sub~scale scores. Also, 2 low negative cqrrelation is
found for acceptance and lax control.

* Table X contains the ;ésults of testing the hypothe-
ses, utilizing a multivariate analyses of variance on each
of the pairs of dependent variables; mothers' and fathers'
acceptance versus rejection, éutonomy versus control, and
firm versus lax control. The results of_ a univariate

analysis of variance on the dependent variables of total

self-esteem and self-esteem parent sub-scale are also

reported in Table X. WNo significant differences were found
—a

on any of the dependent variables. )
Because of the unexpected research results, a )

decision was made by the researchér to gain follow-up data

two and one-half months later on subjects who were avail-

able. Adolescents in the experimental groups and control

group were tested with the S.E.I. Long Form A as a follow-up

measure. The parent sub-scale on the §.E.I. was not

ytilized duriﬁg the follow-up testing because the number of -

_res&prch subjects was reduced.

Counselors of each parent group contacted parents

and requested that their adolescents complete the S.E.I.
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Table X.- host-Test Data

The Results of Multi- and Univariate Analyses
of Variance for Testing Hypotheses.

H

Dependent Variables ’ df Approximate F P
Father's Acceptance Ys. Rejection 4,22 1.176l .35°
Mother's Acceptance 3:. Rejection
Father's Autonomy vs. Control . 4,22 1.7631 .17

. Mother's Autonomy vs. Control

Father's Firm vs. Lax Control 4,22 .0855 .99
Mother's Firm vs. Lax Contral - i
Total Self-Esteem 47 2,12 2.1052* .16
Self=Esteem Parent Scale 2,12 -8497* -45

*Exact F Statistic.
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onée again. Parish priests were also contacted by‘the
counselors and aﬁ:agreed upon time aﬁé date were set whereby
space w;é made available' for sixty-eight adole nts to be
group administered the S.E.I. in their respegtive cﬁurches.

arents of the control group were télephoned by the

-

researcher and asked to—qgrperateawith the follow-up
testing procedures. - /

. The purpose of the follow-up S.E.I. test was
explained to parents and parish priests és a method of
determining the possible self-esteem benefiés adolescents
may have accrued during the Fwo—and—one—half;month interval
since the counseling proéram's eonclusion. . It was a%so
explained that possible bénefits could be a result of their

L .
continued application of learnings obtained f%om the
program.

’ At the follow~up testing period, many adolescents in
‘the control group were unwilling to meet at a church- hall at
a specified time. Parental con%ent was received to test
their adolescents with the S.E.I. in their resﬁective home s
at pre-arranged times, .on two consecutive days.

The follow-up testing of adolescents in the control

group in their respective homes was an unavoidable

¥
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-

departure from the research design. As a conseguence, the
results obtained must be interpreted guardedly due to
uncontrolled variables which may have been operative. In
addition, ten adolescents and their parents were unable to
participate in the foilow-up testing'due to prior persogal
commitments.

In the Adlerian group, one adolescent and parent

decided to discontinue participation in the follow-up test-

ing because of personal reasons.

The three parehts in the Roggrian group, who discon-
tinued the program after the first sessiébn but completed
the post-tests, refused to allow their adolescgnts to parti-
cipate in éhe fbllow—up testing.

Table. XI, which follows, contains thg follow—up
means, standard deviations, and ﬁumber of adolescents in
the control, Adlerian, and Rogerian grou%s. The Adlerian
and Rogerian group meaﬂé in comparison to the congrplrgroup

*

were higher and in the expected direction. Table XII con- "'

tains the results of testing on the ten-week €pllow-up for

_the dependent variable of adolescent self-ésteém {Long

Form A). No significant differences were found.
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4

Table XI.- The Ten-Week Follow-Up

Means and Standard Deviations
on Adolescent Self-Esteem

4

No. ) Total
of Subjects”
Groups X SD | Groups Tested
Contro.l' 74.5 5.8 5 21
Adlerian’ 81.1 7.9 5 - 28
Rogerian - 71.9 . 4.8 . 4 19
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Table XII.- Univariate Analysis of Variance
on the Ten-Week Follow-up
of Adolescent Self-Esteem.

Source ss af ms X F
Between Groups |~ 208.45 2 104.23 1.65
Within Groups 696. 87 11 63.35

Totals ; 905.32 13 167.58 . .
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Two interesting relationshipé were shown by the
correlations which are worthy of speculation. First, scores
for both mothers' and fathers' lax control were éorrglated'
negativel? with total self—estee@ and self;eéteem parent
sub—scale; This finding wouldléeem to suégesfzzgét lax
control is not as effective ag firm control in indregsing

3 _ °‘_£Z ’
self-esteem. When parents are-~perceived by.A&dolescents as
practicing lax control, sélffesteem seems lower. This
relationship seems to suggest that parental practices with
few ‘firm limi£s may be a Felat;onship which deoesn't produce
very high adeolescent self—esteeﬁ.' fhis speculation cer-

. . > .
tainly lends support to the Adlerian ratjonale for parent-

ing practices which include firm control in order to improve

= .
self-esteemn.

Secondly,‘for mothers' score, a negative relation-
ship with acceptance and- lax control was foﬁnd.‘ The same
relationship was present.when examining fathers' scores.
This relationship seems to suggest that when parents are .
perceiﬁed to follow léx contfol practices they may not be
perceived as. accepting of t@eir adolescent as when they

follow firm control practices. In addition, adolescents

just may perceive lax control as too much freedom, that
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is a lack of acceptance. However, this also may be a func;
tion‘of the measuring instruments.

On the other hand, ﬁogers' theory would not seem to
gain sﬁpéort for its advocacf of -acceptance with lax control.
However, Rogerian theory dcesn't argue for a total'absencef-
of control but a more subtle control which parent; deliver
through their communication of ﬁeelingsf This subtle con-
trol may be more difficuit to measure. Further research
directed toward these dependent variables of acceptance and
lax versus firm control may clarify whether these findings

were merely accidental or real.
2. Discussion of Results

The researcher's purpose in the present study was to
determine the effectiveness of én»Adlerian parent counseling
program and a Rogerian parent counseling program on increas-
ing adolescent self-esteem. In ad@ition, adolegcent;;were
" expected to perceive higher parental practices of acce;t-
ance, autonomy, and either firm or lax control. Sincé no
significant differences were found among the Adlerian,

Rogerian, and control groups for any of the dependent vari-

ables, the research hypotheses were not supported. In view

. *
"

s
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of these findings, a discussion of several facﬁors is in
order.

The unexpected findings Qould not seem to be due to'
a defecgive research desigg. Randomization procedures were
adhered to rigorously; Adlerian and Rogerianlt;ainers and
training programs were designed and offered as theoreti-
cally prescribed. Counselor's.facilitative levels and
understanding of their ?éspective counseling approaches
were assessed and reported t¢o be within a helpful range.
Random taped segments of parenting sessions were carefully
analyzed by trained judges to ensure that parent volunteers
received their respective programs as theoretically pre-
scribed. Reliable, objective testing instruments were used

he hope of accurately assessing the dependent variables.

PeEﬁé_s additional parenting groups and counselors would

e
¥ /
rd

have béen.advantageous to this research. waevér,‘the
@ifficulties involving advertising the parenting program
and selecting and organizing many more volunteers frpm
churches were not-possible due ﬁo limited resources at
the time this research was undertaken. |

The unexpected results may be due to the use of:

parent volunteers as research subjects. Parents may in

r
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faq; ch%nge or be changed because of their act of dgciéing
they needed help or needed to cﬁange. Therefore, adoles-
cents in the control as wéll as experimental groups may
perceive a changed or‘chahging parent. If, ip fact, adocles-
cents did perceive change, then it would be reasonable to
expect that they may have developed mofe positive self-.
concepts.

To test this possibilitg, a "t" test was utilized to
examine changes in adolescent self-esteem of all fourteen
parent groﬁps. There was a significant difference from
pre-test to post-test self-esteem measures,

{(t=3.014, df 13, P<.01). On the pre- to follow-up self-
esteem measure, significant differences are also reported,
(t=3.9, Af 13, P<.01). These significant findings would
seem to suggest Ehat the fact parents volunteer may‘indicate
that they have alregdy'begun to  change their behaviors
toward their fdolescgnts in such a way as to improve adoles-
cent self-esteem.

The parent voluntee;g iﬁvolved_fh this research may
have been unusual in several other aspects. fhere is
reasonably good evidence.that a strong relationship existed

between parents and their adolescents with the clergy*

-

'R
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involved in this study. This influential relationship may
also have been a counseling re}a;iﬁnship.. Consequently;
parents may have been receiving iong-term individual coun-
seling concurrently while participating in the parent coun-
'seling prograﬁ. This may also have been the case for many
of the adolescents and be partly responsible for the changes
in their self-esteem. As a result, it seems reasonable to
speculate that theif relationship with their clergy was.
important and influential, especially since the relationship
may have been counséling oriented:

Support for adolescents' direct counseling as well
as parent counseling to improve self-esteem waé{pointed to
in two particular studies revieﬁed. Turrall's study pointed
;o improved adolescent self-esteem when fathers partici-
paéed in an Adlerian éarenting péogram, while their adoles-
cents received sensitivity training. Perkins' and Wicas'
study pointed to improvements occurring in adolescents'
self-acceptance and grade point-average wﬁ%m mothers parti-
cipated i# Rogerian group cSunséling. For the benefits
which occurred to continue, Perkins and Wicas suggest
mothers' long-term support%ve efforts would be mandatory.

However, there may be other variables which affected the
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results of this. research, but they seem difficult to iden-

’

tify within this research.

=

-

In concluding, the present research-addressed the
need for empirical clarification of the éffectiveness of
Adlerian and Rogerian parent counseling models dn increasing
adolescent self-esteem. Limiéed research in the area of
adolescent self-esteem and family climate has been accom-—
plished. Tﬁe designs of ﬁfior research attempts, noted ‘in
Chapter I, in the Adleri;n model appear limited ig,design
énd scope, especially when the verbal reports of parents
were the cri#eria for improvement in their children’s atti-
tudes and behaviors. The majority of §tudies focused only
upon younger children. Similarly, "Rogerian research"
appears to be limipgd by the amount, of reseérch_in the
group counselihg of parents. Consequently, the theoretical®
and practical model of counseling parents of adolescents in
groups seems not to have been investigated or clarified
empirically. h .

Although no significant results éere found in tﬂe
present research, several interesting relationships were

noted. The possibility that parent volunteers' decision to

participate in the parent counseling program was sufficient

;"'\-‘;.
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impetus to change or begin changing was offered, as a possi-
bility in explaining experimental and control groups'
improvement in adolescents’ self;esteem.

The interesting negative relationship between
mothers' and fathers' lax control and self-esteem, mothers'
and fathers'.acceptancé and lax control, as well as the low
positive relationship found between mothers' and fathers'
acceptance and psychological control may provide insights
into Adlerian and Rogerian theories which can be empirical}y
investigated. BAs a result, the findings of the present
research help expand the scope of investigations into the
group counseling of parents. . with adolescents and offer
different directions for further replications and extensions -
into two models which appear in whole or in part in various

parent counseling programs.



CHAPTER IV
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Presented in this chapter is a brief summary
of the research and the conclusions which developed
from the testing of the hypotheses. The chapter
is concluded with recommendations for further

research.
1. Summary and Conclusions

The purpose of the research was to determine
the relative effectiveness of an Adlerian parent coun-
seling model and a Rogerian parent counseling model as
a means of increasing the self-esteem of adolescents.
In Adlerian and Rogerian theofies, self-esteem and a
family climate characterized by pafental practices of
acceptance, autonomy, firm and/or lax control are
positiﬁely related. Adqlescent self-esteem was measured

by Coopersmith's Self-Esteem Inventory, and parental

practices were measured by Schaefer's Children's Report

of Parental Behaviors: An Inventory. The research

L

e

subjects were 152 parent volunteers and their eighty-four

adolescents. _ -
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The test of the theories involved the following
major and minor research hypotheses. The major
hypothesis for this empirical study is:

Adolescents whose parents'have experienced
an Adlerian or Rogerian parent counseling prograﬁ
exhibit higﬁer self~esteem than adolescents whose
parents have not experienced an Adlerian or Rogerian
counseling program.

The minor hypotheses for this empirical study

1. Adolescents whose_parepts have experienced
an Adlerian or Rogerian parent counseling program
pgrceive_more chanée’in th?ir family ciimates than
those adclescents whose parents have not experienced
a parent couﬂseling program.

2. Adolescents whose parents have experienced
an Adlerian parent counseling program perceive a
-greatef degree of fiim control than do adolescents -
whose parents have experienced a Rogerian parent

counseling program.

123



. ' . S
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS . 124

The pre-test ata on adolescent self-esteem
were analyzed by means of a univariate analysis of
variaﬁce. ‘The results were that no significant differ-
ences existed. Thé Aﬁiérian; Rogeriég,-andlcontrol
group means were obgerved tb_be’below the norms.

' Three .separate multivariate ‘analyses of vari-
ance were pompleted on each of the depeﬁden£ variables; '
mothers' and fathers' accept;nce versus rejecti;n,
autpnomf'versus control, an@'firﬁ versus lax control.
Two separate univariate anal&sea of variance were' -

completed on the total self-esteem and self-esteem

parent subscale. No significant differences were

observed among the means of the dependent variables. As

N

a result, the research hypotheses were not supported. A

_univariate analysis of variance was completed on the ten-

-

week foliow—up measure of adolescedt'self—ggteem {Long

Form-&).  No significant differences were observed. To-
" ‘ . e - . s o
The researcher discusséd the nonssignificant
findings among' the Adlerian, Rogerian, and control groups
and the non-support of the research hypotheses. The

discussion'focuéed upon the poséibility that parent

volunteers in this study changed or were changiné
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X

because 6f their act of deciding they needed help or
needed to change. A "t" test was then utilized to examine
changes in adolescent self-esteem of all fourteen parent

gréups. The significant differences reported seemed to

suggest that volunteering by itself may be sufficient.
-2.- Recommendations for Further Research

:1. Replication of the present study is recommended
with a major‘focus upon the parent volunteers' decision
to receive help whi;h may be the beginnings of change
for parent and adolescen£:

2a ‘Replication of the pregénﬁ study is recommended

‘

with Farent and adolescent volunteers ffom representa-
tive community groﬁps. Having parents volunteer from
the community would seem to avoid powerfﬁl and influen-
tiai extraneous influences,‘long—term counseling éxperi-
enceé‘with their crérgy, upon parents and adolescents in
.developing a“family climate which may increase seif-

esteem. Appropriate time considerations for the

formatdion of volunteer parent groups through advertise-

. - '

ments are an important consideration.for this research

-
approach.

-
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3. Research to identify the éollowing variables may
be considered in future research: e;éectatiohs of parents
pgior to participation in a.parent program, as well as
pfior participation};p a parent program, and prior coun-
geling involvement.

4, Research is also recommended into the relation-

_ships between the pa;ent'variébles of mothers' and fathers'
iax control and adolescents' self-esteem, mothers' and
fathers; acceptance'and psycholagical control, as well
as other variables. This would serve to further clarify_.
Adlerian and Rogerian theories as well as the aﬁpropriate—
ness of parenting practices in promoting self-esteem and
identifying variables detrimental to self-esteem i

adolescents.
1

5., The use of Schaefer's Parent Attitude Research
Instrument to assess parents' perceptiqns of tﬁqir practices
is suggested in addition to Coopersﬁith{s S.ﬁ.l. and Schaefer's
é.R.P.B.I.
In summary, recommendations for replicating the
present s;udy were offered; The recommendations focused
upon tﬁe variables of parent volunteers, identification of

- .. . 4
intervening variables prior to initiating parent counseling,
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and parenting variables which are related to improving

adolescent self-esteemn.
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Adler, Alfred, Social Interest: A Challenge To
Mankind, John Linton and Richard Vaughan, Translators,
New York, Capricorn Books, 1964, 313 p. ‘

A summation of Adler's theories of human nature and
the importance of social education. A discussion of problems
that people face relative to attitudes toward work and love.

\\- --------- , What Life Should Mean To You, Alan Porter,
Editor, London, George Allen and Unwin, 1960, 287 p.

Alfred Adler pursues the basic problems which affect
the development of the human personality. Causes of depres-—
sion, anger, rejection, and failure are highlighted. Excél-
lent treatment of the adolescent's struggle toward maturity.

. m

———————— , The Education of Children, Chicago,
Henry Regnery, 1930, 305 p. '

adler's pedagogical technique based on developing
the child's social interest seems as appropriate today as
it 'was forty years ago. Useful for all educators. The °
style is simple and reliable.

+

ansbacher, Heinz F.,.Rowena R. Ansbacher,
Superiority and Social Interest: Alfred Adler, New York,
_Viking Compass, 1964, 434 p.

-Contains twenty-one of Adler’'s latex writings. The
author ' speaks of man as constantly striving toward an indi-
-vidually conceived superiority because of an innate aptitude
for social interest. An excellent summation of Adler's
thought. )

Dinkmeyer, Don, Gary D. McKay,_Raising & Responsible
Child, New York, Simon and Schuster, 1973, 256 p-

The .authors offer specific, family-centered,
egalitarian methods that benefit both parent and child
and create a healthy family environment. A practical hand-
‘book for parents. '

‘ﬁreikurs, Rudolf, Shirley Gould and Raymond Corsini,
Family Council, Chicago, Henry Regnery;, 1974, 114 p.

A complete and authoritative guide to settifig up.
maintaining, and operating a Family Council in the home.
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————————— , and Loren Grey, Logical Conseguences,
New York, Hawthorn Books, 1968, 216 p.

‘ The authors distinguish between natural and logical
consequences in disciplining children. Written in simple
language, the treatment is nonetheless exhaustive and theo-
retically sound. Excellent for parents and all educators.

————————— , Children the Challenge, New York,
Hawthorn Books, 1964, 335 p. . .

A handbook for parents based on a consistent
philosophical-appréach_and illustgafed'with an abundance
of individual case studies. Its strength lies in its
easy-to-follow format couched in simple language.

o = ---, and R. Corsig}ﬁ R. Lowe and M. .
sonstegard, Adlerian Family Co fiseling, Oregon, University
of Oregon Press, 1959, 170 p. :

Presents a series of articles designed to-acguaint
the reader with Adlerian principles as well as practical
measures in setting up Adlerian Family Centers. Of
practical value and special interest to professional
educators interesteéd in parent education.

------- ==, Psychology in' the Classroom, New York,
HBarper and Row, 1857, 284 p. . '

A manual for teachers combining helpful theory and
effective technigues for dealing with behavior problems in
-a democratic setting. Stresses changing motivation and

group discussion as a means to problem solving.

--------- , The Challenge of Rarenthood, New York,
Hawthorn- Books, 1948, 334 p. : . ) .

Contains practical advice for specific prdblems in
parenting.. Suggests basic attitudes of mind and heart
toward child training designed to encourage and reassure

parents. Excellent manual for both parents’ and professionals.
- : b -

Gilmore, John V., "Parent Counseling And The
Productive Personality," Journal of Education, vol. 154,
No. 1, October 1971, p. 2-92.

. A model of re-educating parents is presented. The
productive pérsonélity is the theoretical base from which
parents are shown how to raise their children more
effectively. An innovative approach to parent counseling.
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Rogers, Carl R., On Encounter Groups, New York,
Harper and Row, 1970, 172 p.

The - four necessary and sufficient condltlons of
therapy are applied to groups with additional emphasis on
therapist transparency. Very practical in its approach
to problems in business organizations and school systems.

——

--------- , Freedom To Learn, Ohio, Charles E.
Merrill, 1968, 358 p.

_This book treats concerns such as peace, family
stability and personal growth. The author outlines defects
in present methods of education. Also deals with human
values in science.. '

s

———————— ;, Editor, The Therapeutic Relationship And
Its Impact: A Study of Psychotherapy with Schizophrenics,
Madison, The University of Wisconsin, 1967, 625 p.

The necessary conditions for therapeutlc personallty
change to take place are applied to a schizophrenic popula-
tion with success and failure. -The results of the intensive
study show that certain counsellng variables' are mQre suc-
cessful with certain groups than with others. Unconditional
positive regard appears to be ineffective with schlzophrenlc
patients. ©Not accepting certain behaviors -appears more
helpful.

- mmm———————, and Barry Stevens, Person To Person:
The Problem of Being Human, California, Real People Press,
1967, 276 p.
Rogers and Stevens present their thinking on values,
interpersonal relationship, and what it means to be free.

— e, Cllent -Centered Therapy, Boston,
HoughtOn Mifflin Company, 1965, 415 p.

This book is a synthesis of the rationale of Client-
Centered therapy. The final chapter is an especially useful
coverage of Client-Centered theory. : '




" SELECTED REFERENCES 131

-

————————— , "The Therapeutic Relationship: Recent
Theory and Research," Australian Journal of Psychology,
Vol. 17, 1965, p. 95-108.

Rogers speaks of research on the three necessary
conditions for therapeutic change and posits a fourth:
client perception of these conditions. This fourth condi-
tion is supported by research and basic to Rogerlan
-technique.

—

-

~-M\z=z--, "The Interpersonal Relationship: The

Coxe of Guidance," Harvard Educational Review, Vol. 32,

No. 4, Fall, 1962, p. '1-13.

: Rogers describes the therapeutic relationship which
he believes to be the most significant element in determin-
ing counseling effectiveness. Some of his best descriptions
of the attitudinal characteristics desirable in a counselor
- are given. ’ '

¥ AN——— , On Becoming A Person, Boston, Houghton
Mifflin, 1961, 450 p.

A collection -of papers written to develop his
coynseling rationale. The most essential document 'for
describing Rogerian concepts. il

————————— ‘ "The-Process Equation of Psychotherapy.,™
Amerlcan Journal of'Usychotherapv Vel. 15, No. 7, January
1961, p. 27-45 —

- Rogers presents the process—--in equation form--
b which change in personality and behavior is achieved
rough client-centered thexapy.

/  memmm————— . "A Note on the Nature of Man," Journal
‘'of Counseling Psychology, Vol. 4, No. 3, 1957, p. 199-203.

Rogers preéents his-views on the basic character-
istics of the human organism. The entire client-centered
therapy .process is oriented on this philosophical conception
of man.

-~

C e ————— , "Persons or Science: A Philosophical
Question, " American Psychologist, Vol. 10, No. 7, July
1955, p. 265-78.

Rogers presents the issues raised in himself
conseguent to being both a therapist and a scientist and
Tattempts to reconcile theé two points of view involved.
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————————— , "Some Observations on the Organization .
of Personality,"™ American Psycvologist, Vol. 2, No. 9,
September 1947, p. 258-368.

Rogers presents his concept.of the perceptual field
as the real determinant in behavior and adjustment.

——m==----, Counseling and Psychotherapy, Boston, .
Houghton Mifflin, 1942, 450 p.

This is the initial statement of the Qogerian
position--the practice and research which led to its
formulation.
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————————— , The Clinical Treatment Of The Problem
Child, Boston, Houghton Mifflin, 1939, 385 p.

Rogers offers an answer to the guestion: "To what
extent have we developed rational means of treating child-"
hood symptoms so as to prevent later serious conseqgquences?"
This work is valuable in that it.traces the beginnings
of Rogerian theory.

Stoltz, Vicki, Study Group Leader's Manual, Chicago,
alfred Adler Institute, 1967, 141 p.

A handbook designed to assist leaders who lead
groups based on "Children: The Challenge."”
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-

Pdarent Letter

September 29, 1974

“

Dear Parents:

>

An opportunity is'being offered.for you to improve -
communication with your teenage son «xxr daughter. A parent
education program offered by Bob Dimitri with the coopera-

i
tion of the Counselor Educatioh Department of the-University
of Ottawa will begin the second week in October. Small
groups of parents will meet one evening a week for ten weeks

with two counselors from the University of Ottawa. The

focus of the program is the improvement of- the parent-.

adolescent relationship and adolescenF self-confidence.

fhis program is specially des:S§%d for Parents and
Single Parent families whé have teenagers. -Please show yﬁur
interest in this program by speakihg with you? priest or
minister. There is no fee for this‘program.

Thank you,

(

~

Bob Dimitri
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L

.7 SELF-ESTEEM INVENTORY (SEI), Form A

v AN .
Please mark each statement in the following way:

1€ the statement describes how you usually feel, put an (X)
in the column "LIKE ME." .

If the statement does not describe how you usually feel, put
an (X) in the column "UNLIKE ME."

Thére are no right or wrong answers.

LIKE ME|UNLIKE ME

1. I spend a lot of time daydreaming.
2. I'm pretty sure of myself.
3. I often wish I were someone else
4. I'm easy to like.
5. My parents and I have 2 lot of fun
. together.
LIE 6. I never worry about anything.
2. I £ind it very hard to talk in
front of the class.
8. I wish I were younger.
9. There are lots of things about .
myself I'd change if I could. -
10. I can make up m¥ mind without
. too much .-trouble.
11. I'm a' lot of fun to be with.
. 12. I get upset easily at home.
LIE 13. I always do the right thing.
¢ 314. 1'm proud of my school work. )
15. Someone always has to tell me what todo. ‘
16. It takes me a long time to get
used to anything new.
17. I'm often sorry, for the things I do. .
18. 1I'm popular with kids my own age. N
19. My parents usually consider. my
feelings.
LIE 20. I'm never unhappy.
72]1. 1I'm doing the best work that I can.
22. I give in very easily.
23. I can usually take care of myself.
24. I'm pretty happy- -
25. I would rather play with children
younger than me.




LIE

LIE

LIE

LIE

26.
27.
28.
29.
30.
31.
32.
33.

34.
35.

36.

37.

38.
39.
40.

41.
42.

43,

44.

45,

46.
47.

"48.

49.

50.
51.
52.
53.

54.

55.
56.
57.
58.

APPENDIX 2

My parents expect too much of me.

~ 149

LIXE ME{UNLIKE ME

I like everyone I know.

I like to be called on in class.

I understand myself.

It's pretty tough to be me.

Things are all mixed up in my life.

Kids usually follow my ideas.

No one pays much attention to me
at home.

I never get scolded._ -

I'm not doing as well_in school
as I would like to.

I can make up my mind and stick to it.
I really don't like being a
boy - girl.

I have a low opinion of myself.

I don't like to be with other people.

There are many times when 1'd
like to leave home.

I'm never shy.

"I often feel upset in school.

I often feel ashamed of myself.

I'm not as nice looking as most
people.

If I have something to say.,
I usually say it.

Kids pick on me very often.

My parents understand me.

I always tell the truth.

My teacher makes me feel I'm
not good enocugh. :

I don't care what happens to me.

I'm a failure.

I get upset easily when I'm scolded.

Most people are better liked

- than I am.

I usually feel as if my parents
are pushing me.

I always know what to say to people.

I often get discouraged in school.

Things usuglly don't bother me.
I can't be depended on. :
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, S.E.XI., Form B h
Name ) - . Date
Age Sex

Please mark each statement in the following ways:

If the statement described how you usually feel, put
a check () in the column "LIKE ME."
n . ) .
_ If the statement does not describe how you usually
feel, put a check-. () in the column "UNLIKE ME."

There are no right or wrong answers . [zixE ME|UNLIKE ME}

Example: ~ I'm a hard worker.

************************************************************

LIKE ME|UNLIKE ME

1. I often wish I were someone else.

2. T find it very hard to talk in front
of the class.

3. There are lots of things about myself
T'd change if I could.

4. I can make up my mind without too much
trouble.

5. I'm lots of fun to be with.

6. I get upset easily at home.

7. It fakes me a long time to get used
to anything new.

8. I'm popular with kids my own age.

PLEASE TURN TO PAGE TWQ. THANK YOU.
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S.E.I. (continued)

10.
11.
120
13.
14.
15.
16.
17.
18.

19.

~usually say it.

20.

21.

22.

23.

24,

25.

My parents usually. consider my feelings.
) v
I give in very easily.

151

LIKE ME |UNLIKE ME

My parents expect too much of me.

It's pretty tough to be me.

*

Things are all mixed up in my life.

"Kids usually follow my ideas. 2y

I have a low opinion of myself.

There are many times when I'd like
to leave home.

I often feel upset in school;

I'm not as nice looking as most people.

If I have something to say, I

My parents understand me.

Most\i?ople are better_liked thgn I am.

1 usuafI?‘féel as if my parents are
pushing me.

I often get.discouraged in school.

Things usually don't bother me.

I can't be depended on. -

THE END. THANK YOU.
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C.R.P.B.I.
INSTRUCTIONS

We are interested in learning more about the differ-
ent experiences people have had in their families. We are,-
therefore, asking a number of people to report their experi-
ences during their home life. If yod did not grow up with -
your real mother or father, but someone took the place of
that parent in your life, please describe that person.

Read each item on the following pages and black-in on the
answer sheet the answer that most closely describes the way
each of your parents acts toward you. BE SURE TO MARK EACH
ITEM FOR EACH PARENT.

If you think the item 1is LIKE your parent, black-in
"A" on the answer sheet. .

" If you think the item is SOMEWHAT LIKE your parent,
black-in "B" on the answer sheet.

If you think the item is NOT LIKE your parent,
black-in "C" on the answer sheet.

LIKE SOMEWHAT NOT

2 - . LIKE LIKE
f} .

A B -
Section "A" deals with four mother's behavi%; in

relation to you.

Section " deals with your father's behavior in
relation to you.

Note:?”When'you have finished the guestionnaire, please
place your answer sheets into the large brown envelope
provided. This envelope will be sealed after all of
the students' answer sheets have been placed in it.

a4

* PLEASE BEGIN. . ) -
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, - Some-
. _ : what Not
Form for Mother and Father Like Like Like

1. Makes me feel better after talking
" over my worries with him.

2. Likes to talk to me and be with me much

' of the time.

3. Isn't very patient with me.

4.  Sees to it that I know exactly what I
.- . may or may not do.

5. Says I'm very good-natured.

6. Wants to know-exactly where I am and

what I am doing.

7. Decides what friends I can go around with.

8. Soon forgets a rule he has made.

9. .Doesn't mind if I kid him about thlngs.
10. Is easy with me. ‘
11. Doesn't talk with me very much. .
12. Will not talk to me when I displease” hlm. \
13. Seems to see my good points more than

‘ my faults.

14. Doesn't let me go places because
something might happen to mea

15. Thinks my ideas are silly.

16. Is very strict with me.

17. Tells me I'm good-looking.

18. Feels hurt when I don't follow
advice. -

19. 1Is alwavs telling me how I should
behave.

20. Usually doesn't find out about my
misbehavior.

21. Enjoys it when I bring frlends to my
home.

22. Worries about how I will turn out,
because he takes anything bad I
do seriously.

23. Spends very little time with me.

.24. Allows me to go out as often as
I please.

NIH-71 (Formerly PHS-4092)
Rev. 1-64
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Some-

what Not
Form for Mother and Father Like Like Like

25. Almost always speaks to me with. a
warm and friendly voice.

26.- Is always thinking of things that
will please me.

27. Says I'm a big problem.

28. Believes in having a lot of rules
and sticking to them.

28. Tells me how much he loves me.

30. 1Is always checking on what I've

“been doing at school or play.

3l. Keeps reminding me about things I
am not allowed to do.

32. Punishes ‘me for doing something one
day, but ignores it the next.

33. Allows me to tell him if I think my
ideas are better than his.

34. Lets me off easy when I do something
Wrong.

35. Almost never brings me a surprise or
present.

36. Sometimes when he disapproves, doesn't
say anything but is cold
and distant for a while.

37. Understands my problems and my worries.

38. Seems to regret that I am growing up and
am spending more time away from home.

39. Forgets to help me when I need it.

40. Sticks to a rule instead of allowing a
lot of exceptions.

41. Likes to talk about what he has read
with me.

42. Thinks I'm not grateful when I don't obey.

43. Tells me exactly how to do my work.

44. Doesn't pay much attention to my
misbehavior.

45. Likes me to choose my own way to do things.

46. If I break a promise, dcesn't trust me
again for a long time.

47. Doesn't seem to think of me very often.

48. Doesn't tell me what time to be home
when I go out.
NIBE-71 (Formerly PHS-4092)
Rev. 1-64
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Some-
® what Not
Form for Mother and Father Like Like Like
49. Enjoys talking things over with me. '
50. Gives me a lot of care and attention.
51. Sometimes wishes he didn't have any
childrer.
52. Believes that all my bad behavior
should be punished in some way.
53. Hugs and kisses me often.
54. Asks me to tell everything that happens
when I'm away from home.
55. Doesn't forget very quickly the things
I do wrong.
56. Sometimes allows me to do things that
he says are wrong.
.57. Wants me to tell him about it if I don't
~ like the way he treats me.
58. Can't say no to anything I want..
59. Thinks I am just someone.to "put up with."
60. Speaks to me in a cold, matter-of-fact -
voice when I offend him. :
61. Enjoys going on drives, trips or visits -
with me.
‘' 62. Worries about me when I'm avay.
63. Forgets to get me things I need.
64. Gives hard punishments.
65. BRelieves in showing his love for me.
66. TFeels hurt by the things I do.
67. Tells me how to spend my free time. .-
68. Doesn't insist that I do my homework.
£§9. Lets me help to decide how to do things ‘
we 're. working on.
70. Says some day I'll be punished for my
bad behavior.
71. Doesn't seem to enjoy doing things with me.
72. Gives me as much freedom as I want.

NIH-71 (Formerly PHS-4092)
Rev. l1-64
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Some-
M what Not
Form for Mother and Father . Like Like Like
73. Smiles at me very often. .
74. Often gives up something to get-
something for me.
75. 1Is always getting after me.
76. Sees to it that I'm on time coming
home from school or for meals.
77. Tries to treat me as an egual.
78. Keeps a careful check on me to make sure
I have the right kind of friends.
79. Xeeps after me about finishing my work.-
80. Depends upon his mood whether ‘a rule is
enforced or not. )
8l. Makes me feel free when I'm with him.
82. Excuses my bad conduct. <\
83. Doesn't show that he loves me.
84. Is less friendly with me if I don't
see things his wéy.
85. 1Is able to make me feel better when
I am upset.
86. Becomes very involved in my life.
87. Almost always complains about what I do.
88. Punishes me when I don't obey.
89. Always listens to my ideas and opinions.
90. Tells me how much he has suffered for me.
1. Would like to be able to tell me what
" to do all the time. '
92. Doesn't check up tc see whether I have \\
done what he told me. .
93. Asks me what I think about how we should
: do things.
94. 'Thinks and talks about my misbehavior
long after it's over. . -
95. Doesn't share many activities with me.
96. Lets me go anyplace I please without
asking. '
NIH-71 (Formerly PHS-4092)
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AR what Not
Form for Mother and Father Like Like Like

97. Enjoys doing things with me.
9g8. Makes.me feel like the most important
person in his life.
99. Gets cross and angry about little
things I do.
100. Believes in punishing me to correct
: and improve my manners.
101. Often has long talks with me about the
causes and reaseons for things.
102. Wants to know with whom I‘fve been
when I've been out.
103. - Is unhappy that I'm not better in
school than I am.
104. Only keeps rules when it suits him.
105. Really wants me to tell him just how
I feel about things.
106. Lets me stay up late if I keep asking.
107. Almost never goes on Sunday drives or
picnics with me.
108. Will avoid looking at me when I've
diszppointed him.
109. Enjoys working with me in the house
or yard. :
110. Usually makes me the center of his :
- attention at home.
111. Often blows his top when I bother 'him.
112. Almost always punishes me in some way
when I .am bad.
113.  Often praises me.
114. Says if I loved him, I'd do what he
. wants me to do.
115. Gets cross and nervous when I'm noisy
around. the house.
116. Seldom insists that I do anything.
117. Trigs to understand how I see things.
118. S that some day I'll be sorry that
I wasn't better as a child.
119. Complains that I get on his nerves.
120. ILets me dress in any way I please.

NIH-71 (Formerly PHS-4092)
Rev. 1-64
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~Some-
what Not
Like Like Like

way I like.

121. Comforts me when I'm afraid.
122. Enjoys staying at home with me more
than going out with friends.
123. Doesn't work with me.
124. 1Insists that I must do exactly as !
. I'm told. ' 7
125. Encourages me to read.
126. Asks other people what I do away
from home.
127. Loses his temper with me when I don't
: help around the house.
128. Frequently changes the rules I am
supposed to follow.
129. Allows me to have friends at my home
) often. -
130. Does not insist I obey if I c0mpla1n
or protest.
131. Hardly notices when. I am goo@ at
home or at school.
132.. If I take someone else's side in an
: argument, is cold and distant to me.
133. Cheers me up when I am sad.
134. 'Does not approve of my spending a lot
of time away frofn home.
135. Doesn’t get me thlngs unless I ask
C over and over again. ;
136. Sees to it that I obey when he tells
me something.
137. Tells me where to find out more about
. thin I want to know.
138. Tells me of all the things he has
done for me.
139. Wants to control whatever I do.
140. Does not bother to enforce rules. .
141. Makes me feel at ease when I'm with him.
142. Thinks that any misbehavior is very
serious and will have future. .
conseguences.
143. Is always finding fault with me.
144. RAllows me to spend my money in any

NIH-71 (Formerly PHS-4092)
Rev. 1-64
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Some-
what Not
T.ike Like Like

145. Often speaks of the good thlngs I do.
146. Makes his whole life center about
his children.

147. Doesn't seem to know what I meed or want.

148. Sees t6 it that I keep my clothes
neat., clean, and in order. .
149. 1Is happy to see me when' 1 come from
: school or play- .
150. Quéstions me in detail about what my
friends and I discuss.

151. Doesn't give me any peace until I do
what he says.

152. 1Insists I follow a rule one day and -

_ then forgets about it the’ next.
153. Gives me the choice of what ‘to do
. whenever possible.-

154. I can talk him out of an order, if I

: complain. :

155. Often makes fun of me. )

156. TIf I've hurt his feelings, stops talk-
ing to me until I please him again.

157. Has a good time at home with me.
158. Worries that I can't take care of
. myself unless he is ‘around.
159. Acts as though I'm in the way.
160. If I do the least little thing that
'I shouldn't, punishes me.
161. Hugged or kissed me goodnight when
. I was small.
‘162. Says if I really cared for him, I would
not do things that cause him to worry.

163. 1Is always trying to change me.
164. Lets me get away without doing work I
had been given to do.

165. 1Is easy to talk to.

166. Says that sooner or later we always pay
- for bad behavior.

167. Wishes I were a different kind of

) person.

168. Lets me go out any evening T want.

NIH-71 (Formerly PHS-4092)
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Some-

- what Not

Like

Like Like

169.

170.~

172.,

173.

174.

Seems proud of the things I do.
Spends almost 21l of his free time

with his children. :
171. Tells me to guite "hanging around the )

house™”

and go somewhere.
I have certain jobs to do and am not
allowed to do anything else until
they are done.
Is very interested in what I am 1earning
at school.
Almost always wants to know who phoned
me or wrote to me and what they said.

A

J

175.
176.

177.

178.
179.

180.

Doesn't like the way I act at home.
“Changes his mind to make things easier
for himself.

‘

Lets me do things that other chlldren

my age do.
Can be talked into things ea51ly.
Often seems glad to get away from me
for a while.

When I upset him, won't have anything

to do with me until I find a way
to make up.

181.
182.

183.
184.

185.
186.

Isn't interested in changing me,.but
likes me as I am. _
Wishes I would stay at home where he

could take care of me.
Makes me feel I'm not loved.

Has more rules 'than I can remember,

s0 is often punishing me.
Says I make him happy.
When I don't do as he wants, says I'm not

grateful for all he has done for me.

187.
188.
189.
190.

191.

192..

Doesn't let me decide things for myself.
.Lets mé get away with a lot of things.
Tries to be a friend rather than a boss.
Will talk to me again and again about .

anything bad I do.

Is never interested in meeting or

talking with my friends.

Lets me do anything I like to do.

NIH-71 (Formerly PHS- 4092)

Rev.
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C.R.P.B.I., DIMENSIONS AND ITEMS

ACCEPTANCE, DIMENSION II

Makes me feel better after talklng over my worrles
with her. .

Seems %o see my good points more than my faults.

Almost always speaks to me with a warm and friendly
voice. ’ _

Understands my problems and worries.

Enjoys talking things.over with me.

Enjoys going on drives, trips or visits with me.

.Smiles at me very often. ' :

Is able to make me feel better when I am upset.

Enjoys doing things with me. -

Comforts me when I'm afraid.

Enjoys working with me in the house or vyard.

Cheers me up when I am sad. '

Often speaks of the good things I do.

\ ‘EEQQSfproud of the (things I do. . ..

as a good time at home with me.

Hugged and kissed me goodnight when I was small.

-
-

CHILDCENTEREDNESS, DIMENSION II

Likes to talk to me and be with me much of the time.

Is always thinking of things that will please me.

Gives me a lot of care and attention.

Cften gives up scomething to get something for me.

Makes me £feel like the most important person in hlS/
her life.

Makes his/her whole life center aboyt his/her children.

Spends almost all of his/her free time with his/her
children. .

Enijoys staying at home Wlth me more than g01ng out
- with friends.

Fa

POSSESSIVENESS, DIMENSION I

Doesn't let me go places because something might
. happen- to me.
Seems to regret that I am growing up and spending
more time away from home.
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POSSESSIVENESS, (CONT'D)

‘Worries about me when I'm away.
Does not approve of my spending a lot of time away
from home. . ‘
Becomes very involved in my life.
Usually makes me the center of his/her attention at
_home. ‘ ’ ) g
Worries that I can't take care of myself unless he/
' she's around. - .
Wishes I would stay at home where he/she could take
care of me.

REJECTION, DIMENSION ITI-

Thinks my ideas'are silly. N
Forgets to help me when I need it.
Acts as though I'm in the way-

"sSays I'm a big problem.

. Always complains about what I do. A
Sometimes wishes he/she didn't have any children.
Forgets to get me things I need. ' '

Is always getting after me. :

Doesn't get me things unless I ask over and over again.

Doesn't seem to know what I need or want. »

Gets cross and angry about little things I do.

Makes me feel I'm not loved. '

Tells me to quit "Hanging around the house™ and go
somewhere.

fsn't very patient with me. . 3

Often blows his/her top when I bother him/her.

Doesn't work with me. .

CONTROL, DIMENSION

Sees to it that I know exactly what. I may or may not do.
Believes in having a lot of rules and sticking to them.
Believes that all my bad behavior should be punished
in some way. : . \
Sees to it that .I'm on time coming home from school
or for meals. -
Believes in punishing me to correct and improve my’
manners. :
Insists that I must do exactly as I'm told.
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CONTROL, (CONT'D)

I have certain jobs to do and,am not allowed to do
anything“else until they are done.

Sees to it that I keep my clothes neat, clean and
in order.

ENFORCEMENT, DIMENSION I

Is very strict with me . :

Always sticks to a rule instead of allow1ng a lot
of exceptions.

Sees to it that I obey when he/she tells me something.

Almost always punishes me in some way when I- am bad.

Punishes me when I don't obey.

Gives hard punishments. ~

If I do the least little thing that I shouldn't,
punishes me. ,

Has more rules than I can remember, so is often

punishing me.

POSITIVE INVOLVEMENT, DIMENSION II

Says I'm very good-natured.

Tells me how much he/she loves me.

Tells me I'm good-looking.

Hugs and kisses me often. .

Believes in showing his/her love for me.

Likes to talk about what he/she has read with me.

Tries to treat me as an equal. '

Always listens to my ideas and opinions. §P

Often has long talks with me about the causes arld
reasons for things.

"Often praises me.

-Is happy to see me when I come home from school

Says I make him/her happy.

Is very interested in what I am learning at school.

Encourages me to read.

Often speaks of the good thlngs I do.

Tells me where to find out more about things I want
to ‘know.

e

-
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CONTROL THROUGH INTRUSIVENESS,,DIMENSION I -

i Always wants to know exactly where I am and what I

am doing. ;

Is always checking on what I've been, d01ng at school
or at play-

Asks me'to tell everything that happens when I'm away
from home.
Always wants to know with whom I've been when I ve
been out. T
Keeps a careful check on me to make sure I have the
: right kind of friends.. .
Asks other people what I do away from home.
Questions me in detail about what my friends and I
discuss.
Always wants, to know who phoned me or wrote to me
and what they said.

L

CONTROL THROUGH GUILT, DIMENSION I -~

-

Feels hurt when I don't follow advice.

Thinks I'm not grateful when I don't obey-

Feels hurt by the things I do. ' :

Tells me how much he/she haé suffered for me. f.

Tells me of all the things he/she has done for me.

Says if I loved him/her, I'd@ do what he/she wants me
to do.

Says 1f I really cared for him/her, I wouldn t do v v
things that cause him/her to worry.

When I don't do as he/she wants, says I'm not grateful

;
-for all he/she has done for me. ‘ -

. HOSTILE CONTROL, DIMENSION I

Deczdes what friends I’ can go aground with.

Keeps reminding me about things I am not allowed to do.
Is always telling me. how I shoutﬂfbehave.

Always tells me exactly how to do my work.

Tells me how to spend my free time.

Wants to control whatever T do. '

" Doesn't forget very qulckly the things I do. wrong.
Keeps after me about finishing my work. :
Would llke.to be able to tell me-what to do all the

time.

Ty

k-

.
e e et s

ke



APPENDIX 4 _ 167

HOSTILE CONTROL{ (CONT'D)

Is unhappy that I'm not better in school than I am.

Loses his/heX_temper with me when I don't help around
the house. '

Gets cross and nervous when I'm noisy around the. house.

Doesn't give me any peace until I do what he/she says.

Doesn't like the way I act at home.

Is always trying to change me.

Doesn't let me decide things for myself.

INCONSISTENT DISCIPLINE, DIMENSION IIZX

Soon forgets a rule he/she has made.

Insists I follow a rule one day, but forgets about
it the next.

Punishes me for doing something one day and ignores

" it the next?&

Depends upon his/her mood whether a rule is enforced
or not. :

Keeps rules when it suits him/her.

Fregquently changes the rules I am supposed to follow.

Changes his/her mind to make things easier for

himself/herself. .
Sometimes allows me to do things that he/she says are
wrong. .
~ NON-ENFORCEMENT, DIMENSION III 3

Usually doesn't find out about my misbehavior.
Doesn't py much attention to my misbehavior.
Doesn't check up to see whether I have done what
he /she told me.

Doesn't ihsist that I do my homework.
Seldom insists that I do anything.
Does not bother to enfoxce rules. -
Lets me get away without doing work I had been given

~ to do.
Lets me get away with a lot of thlngs.

ACCEPTANCE OF INDIVUATION, DIMENSION IX

Doesn't mind if I kid him/her about th;ngs.
Enjoys it when I bring friends to my home.

-

I
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“

. ACCEPTANCE OF INDIVUATION, (CONT'D)

Likes me to choose my own way to do things. - “
Allows me to tell him/hér if I think my ideas are
better than his/hers. ' N T
Makes me feel free when I'm with him/her. ' ‘
Makes me feel at ease when I'm with him/her.
Wants me to tell him/her about it if I don't like
the way he/she treats me.. )
Lets me help to decide how. to dp things we're working on.
Really wants me to tell him/her just how I feel about
things. s
Allows.me to have friends at my home .often.
Tries to understand how I see things.
Asks me what I think about how we shguld do things.}’/i”/
tits me do things that other children my age do. -
Tries to be a friend rather than a boss.

Gives me the choice of what to do whenever possible.
Is easy to talk to. ST :

LAX DISCIPLINE, DIMENSION III

is easy with me..

Lets me off easy when I do something wrong. -

Does not insist I obey if I complain or protest.
can be talked into things easily.

Can't say no to anything I want. ‘
Excuses my bad conduct. ,

Let's me stay up late~if I keep asking. .

I can talk him/her out of an order, if I complain.

.

INSTILLING PERSISTENT ANXIETY, DIMENSION I

Says some day I'll be punished for my bad behavior.

Thinks that any misbehavior is very serious and will 5
have future consequences. ’ ,f

Thinks and talks about my misbehavior lofig after
it's over. '

Worries about how I will turn out because he/she -
takes anything bad I do seriously.

Says that some day I'll be sorry that I wasn't better
as a child. : ' 2

Says that sooner or -dater we always pay for bad
behavior. :
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INSTILLING PERSISTENT ANXIETY, (CONT'D)

~
If I break a promise, doesn't trust me agaln for a
long time.
Will talk to me again and agaln about- anythlng bad
I do. -~

HOSTILE DETACHMENT, DIMENSION II

Never brings me a surprise or present.

Doesn't seem to think of me very often.

Thinks I am just someone to "put up with."

Doesn't seem to enjoy doing things with me.

Doesn't talk with me very much.

Spends very little time with me. ~ . -
Doesn't show that ,he/she loves me.

Almost never goes .on Sunday drives or picnics with me.
Doesn't 'share many activities with me.

Hardly notices when I am good &% home or in. school.

-

Often seems glad to get away from me for a while..

Complains that I get on His/her nerves. .

Wishes I were a different kind of person.

Is always finding fault with me. r.

Often makes fun of me. €

Is never interested in meeting or talking with my
friends.

-WITHDRAWAL OF RELATIONSHIP, DIMENSION I

-/

Will not talk to me when I displease him/her.‘

Speaks to me in a cold, matter-of-fact voice when I
offend him/her. :

If I take someone else's side in !i argument, is cold
and distant for a while.

. If I've hurt hls/her feelings, stops talking to me

until I please "him/her again.
Sometimes when he/she disapproves, doesn t say anythlng
but is cold and distant for a while.
Is less friendly’ W1th me if I don't see things
his/her way. ,
When I upset him/her, won® t have anything to do with _ ¢
me until I find a way to make up. )
Will avoid looking at me when I've disappointed
him/her. a
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EXTREME AUTONOMY, DIMENSION .III

4
Allows me to go out as often as I please.
Doesn't tell me what time to be home when I go oﬁt.
Gives me as much freedom as I want.
Lets me dress in any-way I please.
Lets me go out any evening I want.
Allows.-me to spend my money in any way I 11ke.
Lets me.go anyplace I please without asking. -
‘Lets me do anything I like to do.
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C.R.P.B.I., FACTOR LOADINGS
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—

ADLERIAN TRAINER'S MANUAL
S . . . .
. The trainér of the Adlerian programlﬁyil provide
each counselor with the following reading materials:
) " . /ﬁ“ "o
(a) Pepper, Floyd C., "Why Children Misbehave," in
Newsletter of the Council for Children with

Behavioral Disorders, Vol. 9, No. 1, Fall 1971,
. p- 1-11. '

(b) Stolz, Vicki, "Why Not Praise?"™ in Study Group
Leader's Manual, Alfred Adler Institute of
Chicago, 1967, p. 69-71.

{c) Dresikurs, Rudolf, Children: The Challenge,
New York, Hawthorn Books, 1964, p. 335.

{d) Dimitri, Robert H., Principles for Effective
Parenting, Unpublished.Adlerian® Parent Manual,
1974, p. 1-20. (Appendix nine)

(e) Adlerian Counselor Training Manual.
(Appendix eight) . *

It will be lndlcated to all counselors that the materials
must be thoroughly understood by the end of. the tralnlng .
program.’

The primary goals of the Adlerianutfaining program
consfst of_tﬁe qognftive-understanding of the following
list of key elements neceesery to provide the Adlerian

. b4 . . B
parent counselj model to- parents of adolescents:

- -

{a) personaiity theory and counseling methodologz.

(b} principles for effective parenting.

A A . «
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“~

(c) famiiiarity with Dreikurs' text,
Children: 4he Challenge.. -

(d) counselor responsibilities|aﬁd behaviors. \

L

ﬁe) dyadic competency.

Dates for -training sessions:

- Sessién I: September 25, Wednesday, 4:00 P.M.
Session II; September 30, Mon&ay 
Sessidn ITIi: October 1,- Tuesday
Session IV: October 3, Thursday .

Objective: Session I will provide a‘clear under-
.standing of the Adlerian personality theory, counseling
model, the differences between praise.and encouragemeﬁt]
and reason for children's misbehavior.

1. The trainer of the Adlerian program will
'indiéate to all dyads that approximately 30 minutes will
be ;lloﬁted for the reading and discussion ofJEh%\materials
aeaiing with personélity theOIY'aﬁd parent counséling quel.
The trainer will Qecide upon the appropriaéé time to bring
all dyads into one group "for further'discussiqp and feedback
-~ 45 to the accuXacy of their interpretatioﬁs of the reading

ﬁgtprials (approximate time for No. 1, one hour).

2. Coffee break.

~
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3. The trainer will dindicate to all dyads, that
. z ' \‘
approximately 30 minutes will be provided for the reading

and discussion of the articles'by Floyd Pepper and Vicki

Stolz. The trainer will decide upon the'appropriate time
to bring all dyads into one group' for discussion and feed-

back as to the accuracy of the counselor interpretations and

understanding of the articles (approximate time for No.. 3,

1/2 hour).

.

4. The traiqSF will ask all counselors to read the

" complete Dreikurs' text,. Children: The Challenge, during

-

the courée of the tgaining program. Aall couﬂéeldrs will be
.asked to be_préparéd to discuss Chapters one and two of
Dreikurs' ﬁexfffor Session II.

Objective: .Session i1 w}ll provide én underétanding :

.of the dyadic’model, counselor responsibilities, and princi-

" plés found_ih Topic 1I1: Encouragement, of the.Parent Manual.

1. The trainer will devote approximately one hour

-

. . to facilitating discussion.and understanding of the

materials dealing with ‘the dyadic model and counselor

. .

responsibilities.

2. The tra%ner”will_ensure, through group discus-

-

) - .
sion, that all dyads have a proper understanding of Chapters

~

- - »
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one and two of Dreikur§"text, Children: The Cﬁélienge' '

(approximate time, 20 minutesf:
3. Two pairs of dyads, in rotation, will counsel

the group utilizing the Parent Manual. The dyads not coun®

»

seling the ‘group will be -asked ‘to develop a.psychological

mind-set, i.e., parents of adolescents.with various concerns.
. i . i -

-

They will try to react to the pradtices being dealt with as

they think their parent grdﬁps will react.

4. The practices féund in Topic II: 'Encouragement
will be dealt with during this session. |

Si The trdiner wiil observe -all dyads and proYide
feedback so that all dyads may begin to function in terms of

the dyadic model and according to the counselor réspopsibi—

lities and behaviors. )

-
.
L

Objective: Session III will provide -a thorough
understanding of the dyadic_model} counsel respbnsibilities
and behaviors, through role playing exercises which will

' <
utilize Topic III: Family Climate of the Parent Manual.

1. The trainer will encourage all dy#&ds to develop

- .
Lk

-a psychological mind-set, i.e., parents of adoleécents with

various concerns. Beginning with Topic III: Family Climate

witfin the Parent Manual, dyads will counsel the group for

e
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approximately 20 minutes. All other dyads will assume the

L)

-

counselor's role in an orderly rotation.

2. The trainer will observe the dyads counseling
the group and offer suggestlons and feedback te ensure.thatf'
the dyadlc model and attendant counselor responszbllltles

and behaviors are thoroughly understood.

Objective:_ Session IV will complete the full

understandlng of the remaining topics: Communlcatlon and

Competition of the Parent Manual and further enhance cogn-

selor responsibilities and behaviors.

- The trainer will employ Topic IV: Communication

and Topic V: Competition of the Parent Manual within the

-

same framework utilized for Session III aceerdiné to the

counselor responsibilities and behaviors.
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ROGERIAN TRAINER'S MANUAL
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ROGERIAN TRAINER'S MANUAL  °

The trainer of the Rogerian program will provide-

each facilitator with the following.reading materials:
- - L. ?f"' .
(2) Rogers., Carl, Carl Rogers on Encounter IGroups.,
New York, Harper, 1970, p. 172. N

(b) —==————= ., "some Elements of Effective Inter-
personal Communication," Talk given at the
California Institute of Technology, Pasadena,
California, November 9, 1964. v

(c) —======= ' "The Inter-personal Relationship:
the Core of Guidance,” in Harvard Educational
Review, Vol. 32, 1962, p. 416-429. -

A(d) ———————- ;, "Barriers and Gateways to
¢ Communication," in Harvard Business Review,
Vol. 30, No. 4, 1952, p. 46-50.

(e) The Rogerian Counselor"s Training Manual-
(appendix nine) . S )

It will be indicated to all counselors that the materials’

must be read thoroughly for Session II of the training

]

progran.

Thé‘primary goals of the Rogerian training program

consisﬁAof the cognitiﬁe and experiential ﬁndersianqing of

_the following list of key elemeﬁts necessary to provééé the

ﬁogerianlparent counseling model to parents of adolescents:
(a) pe;sénglity theory and counseiing methodology.

(b) the necessary and sufficient faciliﬁative
conditions.
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(¢} counselor guidelines.
{d8) dyadic competency. o

Dates for training sessions:

"Session I: ' September 24, Tuesday, 4:00 P.M.
- Seésién II:  September 30, Monday. |
Sessi;n III: October 1, - Tuesday .
Session,IV: October 3, Thiursday
Training Session I . | o S

Objective: Session I will provide ,a ciéaf under-
standing of how the Rogderian orientation relates to the
grouﬁ counseling of par nts in terms of personaiity théory,
counseling rétionale aﬁd counselor behaviors.

1. The traiﬁer of ﬁhe Roéerién program will indi-
cate to all dyads that approxlmately 30 minutes ‘will be
allotted for the reading and dlscusélon of the materlals
dealing with-personality theory and counseling model. The
trainer will decide upon the'approériate time to bring
. all dyads into one group for furtﬂer discussion and feedback
as to £he accuracy of their interpretations of the reaéing

materials. (Approximate time for No. 1 - one hour.)

2. Coffee break.
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F

3. The tféiner will indicate to all dyads that
approximately 30 minuéés will be provided for the_readingf.
and discussion of the materials entitled "“The Group" and
guidelines for counselors. Tﬁe trainer wiil decide upon the
appropriate time to bring all dyads into one group for ‘an
iniéial discussion and feedback as to the acburacy of the
counselor's interpretati&ns of the_reading materials.
Further discussion of the counselor;s guidelines will be
provided in the femaining sessions. (Appréximate time
for No. 3 - 1/2 hour.) '

4; The last 1/2 hour_of the first tréinihg sgssion
will be devoted to a group_;ole-playing exercise. Dyads
will be asked to také several minutes to'develop a psycho-
logical mind-set, i.e., parents of adolescents with various
concerns. A dyad will be asked by the trainer to counsel
the remaining dyads who "are role-p¥aying parents of adoles-

cents. The instructor will observe and provide feedback to

all counselors.

Training Session II
Objective: Session II will provide an initial
understanding of the process, dynamics, and therapeutic

conditions of working with a parent group._ Also dyadic
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,

competency will be enhanced in creating a Rogerian counsel-

-

ing group.

1. The trainer will indicate to all dyads that
group discussion and feedback will ehsue for approximately
50 minutes dealing'with_the followiﬁg ﬁaterials:

(a) Carl Rbgers - on Encounter_Gfoups.

(b) "Some Elements of Effective Interpérsonal
Communication. "

(c) "The Interpersonal Relationship: The Core
of Guidance." -

(d) "Barriers and Gateways to Communication.™

Key elements encompassing articles (a)., jgl and (c) are the
dynamics and process of groups,'and the creation of a coun--
seling r;lationship, i. e., key attitudinal qualities of
congruency, empathy and unconditional positive regard. Item
{d) is self-explanatory and serves as a general methodology
of applying the key elements. The trainer will fécilitafe
a clear ﬁnderstanding of these key elements to emerge within
"each of the dyads.

2. The trainer will ask the dyads to develop a
psychological mind-set, i.e., parents Sf adolescents-wit§
_ va:ious concerns. Egch dyad_wil; gounsel the groqp ipi

orderly rotation for approximately 20 minutes each. The.

P
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trainer will observe and provide feedback to the dyads

counseling the group.
-«

Note: 'The feedback provided by the trainer
‘shouid entail the academic transference of the
key elements and counselor guidelines to their
practical application.

Training Session III
r

. Objective: Session III will further enhance the
understanding of the process, dynamics and facilitative

conditions of working with a parent group, also, dyadic

1Y

competency in creating a Rogerian parent counseling group.
1. The trainer will initiate the third seésiOn by
providing all.dyaAS an opportunity to meet with him person;
ally to share any and all eoncerns that they may have within
the parameters of the parent counseligg program.
| 2. The trainer will engage the group of dyads in
a discussioh‘of the reﬁaining two articles which further.
enhance the key elements and behaviors necessary for
creating a counséliné'relationship.
3. - The last hour will be devoted té the continua-
tion of the role-playing gxercisé with dyads rotating the

counseling of the group.
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Training Session IV -

Objéctive: A thorough- understanding of the.procgss,
dynamics, and facilitative conditions of working with a
parent group and dyadic competency in cfeating a Rogerian
parent counseling.group will be attained.‘

1. The trainer will initiate thg fourth sessi;n
with-éhe role-playiﬁg exercise, ensuring that all dyads have
an opportunity to counsel tﬂe group. Th;s exercise should
last for approximately 1 1/2 hours. The instructor will
provide appropriate feedback at any time during the

. exercise.

2. During the last 1/2 hour, a question-answer
period will be- provided for the concern of all dyads. The
researcher, Bob Dimitri, will arrive to present additional
information céncerning the time, place, and necessar&
materials fo# initiating the first session of the parent

counseling group.
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ADLERIAN COUNSELCR'S TRAINING MANUAL

~
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‘ADLERIAN COUNSELOR'S TRAINING MANUAL

The dyadic model of group counseliné is comprised pf
a task-centered and group-centered éounsel;r, tﬁe former
being the pres;hter and the latter the glérifier.. This model
emphasizes that both counselors underséaﬁd eagh other's role
to ensure that they will maintain their particular role

roles when the need emerges. The complementary nature of

this model will ensure that all parents will be dealt with

more effectively than if one counselor were responsible for

a particular parent group.

-
I

The counseling model, as'gbplied to the Adlerianl
parent groups, 1is presented in the following pages with

¥

specified functions appropriate to both counselor roles.

Task Centered: Role of Presenter

1. The presenter .initiates ‘each parent coﬁnseling

session. - i

2. He presents the Adlerian practices and possible

- methods of applying them in the home.

1 Soltz, Vicki, Study Group Leader's Manual,

Chicago, Alfred Adler Institute, 1967, p. 7-34.
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3. He initiates discussion of all the Adlerian

practices.

4. He review preceding maéerial offerediduring -
each session.

5. He?bffers advice whenlit aﬁpears to be necessary
due to an improper understandiﬂg'of how to apply any of the

practices.

6. He keeps parents informed as to.the successes
achieved by pafehts iq applying the practices discussed in
order that all members may feel encouraged about general
progress. ' L .

7. ﬁe will offer p;rents the opportunity to examine

specific problems relating to their adolescent, or in terms

of their application of the Adlerian practices.

Group Centered: Role of Clarifier

1. He is sensitively aware and resppnsive to emerg-
ing Qarentél concerns and clarifies them in relation to
themselves, their adolescent, and the pfactices presented;

2. He is sensitively aware and reséonsive to non-

" verbal communications and clarifies this reaction in order

to facilitate greater understanding and group participation.
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3. He is sensitively awafé and responsive as-to
how parents are receiving informationjfrom the presenter.

4. He is seﬁsitively aware and responsive toward'
‘parental reactions in terms of the Adlerian prac;ices.

5. He is sensitively aware and responsi%e to‘group.
‘apathy,.ihdiﬁferenée,_acceptance or resistance. _ ' .‘,
’

6. He is sensitively aware and responsive to group

interaction.

7. éensitivity and'awarenegé to- the previoué'iﬁemS"Q
{1-6) will enable the counselor to clarify, elaborate,
paraphr;se or recapitulate anf or all -of the abéve reactions,
ensuring that each ihdividual parent‘will tho;ougﬁly-under?
stand the.Adlerian practices, receive encouragement to
apply the Adierian practices in their reséective-homes, and
to change their own behaviors in relétionship to their
adolesceﬁt..

The training sessions will inclu@e,'bésides the pie-_ .
vious material pfesenteé, a thorough un?erstanding-of the
following statements and counselor.respOnsibiliﬁies so
that the gquality of iﬁplementing thém in‘£hé parent groups
will increase, resulting in a mofe-effedtive'éfferihg

of the parent model.
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1. ihe counselor will be reéponsiﬁle for eétablish—
. ing a non-threatening, rélaxed, and opén group c¢limate
.duringJeach session.
-

2. The counselor will emphasize to parents that
pétience is Aeeded for the sucéessful implementation of the
Adleri;n practices, for their present family situatioﬁ took
time - to form and will reéuire.patienée to change.

) 3. Thé counselor wili stress tﬁe iﬁportance of both-
parents ﬁttgnding the gréup,sessions and applying the
Adlerian practices.

4. The c¢ounselor wiil maintain a sense of hiémor and
A '
show empathic understanding to all group members.
5. The coﬁnselor will encourage all parents to
— /L
implement the practices at hom&. Encouragement is %;ég;me
facto;qin motivating parents to acquire a wo;king k;owledge
_of"the Pfaztices of equality angd thei} aéﬁiication to'family

living. | ' ‘ : - ‘ "i
;C> 6. The cdunselor will invite parents to discuss

their individual successes and difficulties in implementing

the practices at the beginning of eaéh session.  Anecdotes

may include what the parents did, said, and felt aﬁd what

their adolescent did, séid, and'aﬁpéared to feel. Parents

* Vot
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who ‘have been immediately successful will serve as a major

© impetus to those'pafénts meeting witf difficulties.,

7. The counselor will invite parents who have

specific problems to examine, together with the group,
. o . o
which practices would be most helpful as a corrective

. ’ N .
action. &H‘
8. The counselor's emphaéis will be on presenting

the practices for discussion rather than.a detailed discus-
. N .
. e ‘
sion of the examples presented in Dreikurs' text,

Chidren: The Challenge.
~

9. The counselor will permit silent periods to

°

encompass the group iﬁ)the‘hope that parents are reflecting
* upon what has occurred in the group. When group silence
continues, after a reasonable time passes the counselor

will restore group communication. _ -
'

10. The counselor will refer to behavior as being
effective or-ineffective, which emphasizes the action and

per formance rather than right or wrong, which involves a

i

loss of personal worth.
. <

11. Counselors mﬁst recognize that some guilt may

be present with thé'pérgnts and may interfere with their

acceptance of recommendations or suggestions. To overcome

3
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this, the counselors must take the opportunity to‘reassure

the parents of their good intentlons and desire to help

their adolescent.
. . ‘ .

The First Session of the Adlerian parent group will

be dealt with as follows:
’ 1. The counselors will arrange chairs in a ciffeular
fashion and provide coffee for all group membérs.ﬁ
2. Counselors will pass out the S.E.I. near the_end
of the session and ask parents fo éncourage their adolesqent
to complete the ent;ré instrument. Coﬁnselof% will encour-
age.parents to reéurn the S.E.I. at the beginning of
Session II. |
3. The counselors will introduce themselves and
'expiain éhg purposes of the céunseliﬂg sessions. -They will
indicate that' the purpose is founded in the belief That ‘their
adolescent has the potential to AChieve in school more than
he is at present, to tncrease in.creativity, leadership, gnd
feel self-confidence or esteem.__' |
| 4. 'The counseior will invite all parents‘to'intro—

ducé themselves.

5. Dreikurs' text, Children: The Challenge, will

be sold to parents and/or made ,available at a special
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lending rate for those unable to a:forﬁ the text.

| 6. The counselor will receive a copy_df the
Adlerian Pafeht ﬁaﬁual.with,tpe Adlerian practices organized
into ten sessions. Parents will also be'g%ven.a‘copy of-the
manuél so that a handy referen is.immgdiatély availablg |
for each session and home use.éﬁ\“\\

77. Thg cbunsélor will explain that five sessions
will be recorded tb aid the ;esaa;cher in examining coun—-
selor’'s effecéﬁvéness in faciligating the pérént seésion;.

8. Parents will be encouraged to read fhe.assigned
chapters fpf each session so that aﬁstragted key practices
deIineated for each seséion will be more gasilf understood
aﬁd aéplied to the family'siﬁuation;

| 9. The eounselor will‘impress‘upén all parents that
F 4 . .
although many of the problems presented by adolescents have
iittle in cormon with those of younger children, the basic
‘pract;ces found in Dreikurs' text always apply in ény
interpersonal relatipﬁship;,h
”iO. The ceﬁhselor wili impress upon.all'ﬁarents that

the examples in Dreikurs' text are not recipes to follow,

but ideas for considering other effective alternatives.



APPENDIX 8 o 197

’

Sessions 2-9 will be dealt with in accordance with

the organization of the Adlerian Parent Manual. Parents

will be asked to bring their adolescent son or daughter to
the last session for the purpose of completing

questibnnaiies.
- * ) . /
'‘.Session 10 will conclude the Adlerian counseling

[

program with any comments parents wish to make. Instruments

will be administered to all adolescents.

‘\l
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ADLERIAN PARENT MANUAL:
.PRACTICES FOR EFFECTIVE PARENTING

The Adlerian practices and readings presented in
~this manual will aid pareﬁts iﬁ organizing a hoﬁe environ-
ment characterized by positive communication, responsibility,
cooperation, affection, independence, and firmné€ss. If.
parents apély these practices and show a positive acéepting
attitude, changes in their adolescent's behavior should -
occur and improvement in his or her school functioning. The
solutions to difficult situations of-adolgscent and other

family members usually lie in the following practices and
;.

readinés.

.

TOPIC I: INTRODUCTION

Session One

/

1. The assigned readings'for all the sessions

(1-10) are selected from Rudolf Dreiku.'rs' Children: The

Challenge.

2. The assigned readings for ssion Two are:

Chapter

1 - Our Present Dilemma
Chapter 2 - Understanding the Child
Chapter 3 - The Child's Mistaken Goals
11 - Eliminate Criticism and

Chapter 7 7
: Minimize Mistakes
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Weekly Goal: Encourage your child when he least
expects it; even a comment about somethingbsmall and insig-

nificant to parents may have great importance to a child.

TOPIC II: ENCOURAGEMENT

Session Two

1. Eﬁcourage'every positive aéhievement, keeping in
mind that the child's greatest need is-to be accepted as a
person and not for his skills. If your child is overly con~

ce:aed with personal acceptance, he cannot develop adequate

~
i

'sﬁills; Parental recognition of this basic need increases
an individual's self;esteem and serves as a major indicator
of parental acceptance. | )
| 2. Watch for your child's first atteﬁpts to help
you or to do things for himself. Encourage ﬁhese attempts.
3. Do not refer to'§our child as 1azy“- A statement

such as, "You could accomplish so much-if you were not so
lazy,” serves onlj to indicate your lack of acceptance, and
your child becomes convinced that he:no'lénger has to-prove
‘his ability.. |

| 4. Give deliberate and systematic encouragement for
ali positiﬁe attitude§ aﬁdAbehaviprs to help aévelop confi;

dence in any skill and ébility. If your child reaches
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certain levels of achievement or makes marked improvement,
parents can give extra privileges in addition to
encouragement.

5. Encourage your child's efforts, whether success-—
ful or upsuccessful,'by showing affectionate enthusiasm for
every accomplishment, whether‘great or smali; Quiet accept-
ance or the absence of criticism is not enough. Consis-
tently express appreciétion for your adolegcent's appearance
and manﬁer of dress.

6. Avoid findinglfault in family members but
emphasize the correct way. The formér always discourages
and impedes an individual's achievement.

Assigned Readings:

Chapter 22 - Refrain from Overprotection
Chapter 23 - Stimulate Independence
Chapter 27 - Deon't Feel Sorry

Weekly Goal: Give deliberate and consistent encour-

—

agement for -all positive attitudes,c?ehaviors, and efforts.
Express appreciation for manner of dress and appearance.

Session Three

7. Arrange for the display, or at least the‘open
approval, of yoﬁr child's achievement. Provide opportuni-

ties in the family for each member to do well in some
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actifity or have a leading Part without being compared with
gthers in the family. |

8. Talk in terms of goals to be reached in all
activities. Discuss remote educational or vocational goals
of his choice.and the needed level of achievement required
to reach those go%ls.

9. T"Never do fér a child what he can do for him-
self" is an adage that parents should apply. Overprotecting,
dominating, pampering, indulging, oppreésing and neglecting
yoﬁr child result in the breakdown of a person’'s Qelf-esteem,
Self—reliancé, and foster dependency.

10. ﬂFeeling pity for vour child can be harmful,
‘léading to self-pity and to‘the belief that life owes him
something. Life's satisfact;ons depend ﬁpon one;s ab}l;ty
to move with the tide.

Assicned Reading:

‘Chapter 39 - The Family Council : K

Weekly Goal: Provide opportunities in the family

for each member to do well in some activity'or have a lead-

ing part without being compared with others in the family.

-~
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TOPIC III: FAMILY CLIMATE

Session Four -

11. An excellent technigue for enhancing family
cooperation; cohesiveness and security 1s to organize a
family council. Its purpose is to deal with family_coﬁberns
such as: information giving, making plang, éstablishing
rules, expressing and settling complaints oOX conflic;s,
reaching agreements, andé making decisions. All problems
and complaints are expressed_only at the scﬁeduled council
meetings. By following this pattern, daily gquarreling and
arguing -are éliminated:‘ parents must also keep all their
complaints for the family council meeting. The principles
which follow are essential for the implementation and
practice of the family council:

() A parent should be the first chairman of the
famil§ council, and each succeeding week this function
rotates to the other family members. The most important
aspect 1s that each member ‘experiences the privilege of
being ¢hairman and its accompanying responsibilities.

(B} The chairman's duties involve beginning and
cldsing the meeting at the prearranged time, despite late Or
absent members. A meeting will usually last for an hour at

the maximum.

Sy
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(C) The éhairman maintains Ordgr‘so that each.q; 
family member can be.heard. He makes certain that all
proints of view-afe heard by encouraging'everyone to partici-'
pate.. The group focuses on each issue, permitting no
changes until opportunity is given for complete discussion
and resolution of concerns.

(D) Remember that the_family'council requifes per-
sistenqe, a willingness to see d&nd lea}n from our mistakes,
the ability to change our attitudes and to respect those of
other family members. The emphasis is always on improve-
ment, not solutioﬁ. |

| (E) Each family member is given the opportunity to
express himself in personal matters as well as those per-
taining to the family grétp, and_to participate in the
fanily's :espohsibilities. When a person is speaking, no
interruptions or complaings about the individual's behav;or
or speech are permitted,l

(F) The council meeting is the most beneficial time
for dealing with recurring problems that cause conflict. In
times of conflict, the individuals involved are mainly con-
cerned witﬁ_vict0ry and’ventiné fheir-émotions,'but the
meeting should provide a chance ;o review the problem in a

calm setting.
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(G) As members begin aiscuSSing concerns and try to:
convince each other of the virtue of their own choice, the
" discussion Qidens, viewpoints change. and agfeement becomes
possible. Agreement can.be reached only if each member
feels satisfied\at the logic of the total situation.

(H) Not al;rmeetings need to deal with complaints.
Mahy parents find opportunities to communicate any progress
family members are making in areas such as: academics,
neighbo€hood activities, athletics, schoél clubs, etc.
Announcement of boming events such as vacation plans, week-
end trips, etc., is a matter for the council's attention.

(I} Parents should‘not preach or‘impose théir will,
nor should the council deteriorate into a griée sesgién.
Each parent can merely submit his point of wview to the group
iﬁ the same way as each child can and should. Parents will
gain cooperation more eéSily by aliowing their adolescent to
participate-in decision;making that’affeéts him directly.

a
Plané and decisions are more satisfactory when they result
from group thinking, increased involvement, and the
cooperatibn of all family members.

(J) Members can object and criticize whatever they

dislike and seek solutions. At the same time, everyone has
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to accept responsibility for what occurs in the family.

(K} 2An appeal to your child's go;d‘sense is more
effective in the council discussion than an attempt to éub—
due him' intellectually. Adolescents are usually more.

- xeasonable in an objective discussion of their problems.

For example, the question of how late an adolescent may.stay
out is a common concern of parents. Parents should ask them
what time -they feel they should be home. When this approach
is used, parents are often surprised to find their children

hafder on thegselves than the parents would have been.

Since this cannot be guaranteed, parents have the last word

in case the adolescent's request is 3:00 AM. L

(L) Attendance in the council is voluntary.' No one
is urged or forced to attend the meetings. Decisions can be
made that influence members who choose not to attend. ‘

(M) The nature of decisions to be made by the coun-
cil requires careful consideration. They should serve the
benefit o£ all, and not any one particular interest. It is
important that the emphasis is always on what we caﬁ éo
rather than on'what one member should do. A discussion of

the most effectivé method to share responsibilities and

cooperate in accomplishing tasks is necessary. Rotating
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responsibilities among members seems to be the most demo-

cratic practice. There are a variety of necessary tasks to

£

be accomplished which involve the preparation of food,

clearing the table, dishwashing, garbage disposal, house-

cleaning, and running errands. Too many parents "assume all

the responsibilities, depriving other family members of the
%

'
opportunﬁi? to learn skills, contr?bute to the family and

become independent.

{(N) Wrong decisions are favorable educational

-

experiences.- Instead of trying to prevent a wr9n§ decision,

‘

parents should allow their children to experigﬁce the conse-

qﬁences._'At the next meeting, they will be,ﬁore willing to

’ l .
accept an alternative which parents may consider as more

appropriate.
{0)" All decisions can be changed only at another
meeting except when life is endangered. Any emergency

o

méetings or cancellations regquire unanimops agreement.

() When no unanimous decisigﬁs‘or agreements can
be reached on issues, the matter may-be-put aside until néxt
week's meeting. The natural conseguence 6f a lack;oﬁﬁagreé—

ment is that family members cannot act in that area until

agreement is reached. Voting should take place only if

r
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o

everyone agrees in advance to abide by the majority's will.
| (Q) The family céuncil is the only authority. No 

individual member can ;mpdse his will or make aecisions for
other members. On the other hand, no one person is burdened
wi}h'the responsibility. for the well functioning oflthe
- household. Parents mﬁstﬁggdcareful-not to act as authori-
ties, or:as if it is their meeting. This is a family ﬁeet—
ing betwegn eguals_who are treated with respect.

fR) As each weekly meeting is concluded, a listing
of decisions and responsibilities for all family members
should be posted in a freéuentea area'of the home.

(S) The family council meetings may be ineféegtive
. for a short period, but they shO%ld not be discontinued.
Making the éouncil eféective may'&mpose'hardships on the
parents for the time being, but in the fhturé.produces beﬁe-
ficial effects for gll concerned.

First Family Council Session

-

1. Parents should meet with the entire family and
explain their -offering of a weekly family méeting. The pur-
poses and necessary functions for council meetings should

be thoroughly discussed.
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2. Parents should then proceed to ask their chil-

-

dren if they would like to join. Those who do are asked to
help decide on a meeting place and time. Should none of the

children want to join, the parents will announce that they

will have their‘meeting at a specific place and) time and
invife the children to attend if they wish to.T

3: parents should be at the agreed place on time.
They should not cail the other family members or remind them
or §énd one of the children to call the others. If the
chiidren should not arrive, the éarents begin the meeting
between.themse;ves. .

Assigned Readings:

Chapterls - The Fallacy of Punishment

and Reward
Chapter 6 - The Use of Natural and Logical
' Conseguences *
Chapter 9 - Induce Respect for Order
Chapter 12 - Maintain Routine
Chapter 14 - Win Cooperation

'Wéékly Goal: Parents should find out how each indi-
vidual in 'the family feels about a given friction point.and
what can be done by the family as a whole to improve matters.

Session Five

P

12. Family order is to be maintained through adher-

ence to rules which are subject to no exceptions. Each
N ) .
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-

family member has definite rights and responsibilities and
.must be granted.full importance as a significant and‘

appreciated member of the group.

]

13. family members must be cleérly $wa;erof ﬁheir
respénsibilities before adjusting'propekly.- Children and
adults due to the recurrence of similar experiences
and, hence, cén’cpmp;ehend definite rules oﬁly if they
apply consisteRtly at a}l times under all ciréumstgnces.

14. Rewad and punishment are ineffective means of

dealing with yﬁur ild. Although your child mé? tempofqrf
ily conform to your desires, rgw;fd and punishment serve,
onlf to indicate your power and authority. A child soon
considers a reward his right and demands a reward for every-
thing. He considers‘fhat punishment gives him the right to
punish others, and the‘retaliation of ,adolescents is usually
more effective than adult puﬁishment;'

- . +15. Orderliness and peacefulﬁess can be secured if
each family member underétahds_the logical consequences
which follow his behaviorf Logical conseguences aéfine
situations where the conséquence is forthcoming when the

-rules, agreed upon by the family members, are broken or

somehow disturbed. This practice allows a benevolent
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attituae to be maintained by all individuals, espéciaily
pérents, sinée‘it is the cdnsistent orderlthét regulates
your behavior as wéll as your child]s; As a result,”the
person is accepted although the behavior is not.

Examgié: During Fhe.family council meeting (see

‘No; 11), ali mgmbe?s have agreed to place their unclean
clothing into the clothes baéket'br hamper?\\if this is not
done by an& member, hislclqthes will not be cleaned. Thus,

. no Oné is £o be pitied.or blamed because the chaice was .
clearly presented: = to ha%e clean clothes one must deposit
them into the clothes basket-;r hamper.

16. Distinguish betwéén'positive and negative
attention. Positive attention is any'action toward the
lchild that is basically friendlyi#yhile negafive attention
is basically one of ahnoyance, aﬁger, etc. If your child
-bénefits from his.inéppropriate Eehavior.(negative
.attention), he will continue wiéh this course pf'actioﬁ.

Assigned Readings:

Chapter 16 - Sidestep the Struggle

o | ‘ for Power .
Chapter 17 - Withdraw from the-Conflict
Chapter 24 - Stay Out of Fights!
Chapter 34 -~ .Downgrade “Bad! Habits
Chapter 21 - ' Avoid that First Impulse: -

Do the Unexpected
Chapter 15 - Avoid Giving Undue Attention
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Weekly Goal: Ensure that all family members are:
aware of their weekly reéponsibilities either through the
family council alone, or by poéting.individual responsibili-

ties in a frequented area of the home.

Session Six - ‘ . . '

17. Avoid all‘conflicts when your child attempts to
involve you in a.power stru%E?E or seeks tndue attention.‘
~ When parents feel challenged ahd inclined to prove to their
._child that they can make.him do "it," the child is usually
strivihg for significancé through his.goal of power. With-

draw, from-this érovocation, not your child, by finding a

neutral area in your Pome——p;eferaﬁly the bathroom. The
less attention receiveé when disturbances occur, the more
that is needed when qoope;ating. Pafents must aecide to
avoid both fighting and giving in and then discuss the
difficulty with the_wholg‘family.‘-LoéiCal consequehceé are
not applicable to the power-driven chilad. ’g

iBT Fighting within the home prevents thé dévelop;
mént of family solidarity and damages the parent-child
relatiénship. Thé 6ccurrence of fighting ipdicates a viela-

tion of respect for the other individual and surrender is

disrespect of one's own dignity. Either alternative creates
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addi£ional COnflicﬁs wheré the losers seek other opportuni-
ties to re-establish th;ir lost prestiée.. Therefore, reach-
ing agreement without conflict or surrénder is a goal to'be
emphaéized in tﬁé family.

19. Providing attention for negative 5ehaviors such
as l?ing ahd improper‘léngﬁagg mérely strengthené their use.

. 20. Ref;aid from acting on a first impulse which

tends to intensify a person's misbehavior patterns aﬁd
habits rather than to correct them. |

Assigned Readings

Chapter 31 - Listen ' ,
Chapter 38 - Talk With Them, Not To Them
Chapter 32 - Watch Your Tone of Voice
Chapter 18 - Action! Not Words 7
Chapter 19 - Don't Shoo Flies

Weekly Goal: Avoid all conflicts with your child

by withdrawing from the situation. - , Y

TOPIC IV: COMMUNICATION

)
Session Seven : - L

21. Arrange some time when you can talk quietly

- alcone with your child, encouraging open expression of feel-

ings, whether negagiye,or positive. Parents should attempt

o

to recognize the feelings as- well as the content of their

child's talking. Encourage him to tell you anything that

~
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has happened in échoél, or in any situation, without feaf
of criticism. Permit him tq do most of the talking while
you listen.

22. Avoid the use of all derogatory gtatehentg, for
they only serve to humilia#e your child.‘ Criticism, threats
and persuasion do not increase a person's desire to do
Setter in school oxr any other area of achievement. These
reactions damage his_self:ésﬁeem, which'resulté in greater
inferiority feelinés, and strengthen his resistance toward
P
working céoperatively with the family.

23. Segarate the deéd ffom the doer. A patent's
" tone of voice and manner should imply that the persoﬁ is
valued even though his actions'are‘not; This can be accom- -

: '
plished more easily by talking giggﬁrﬁther than at your
child. | |

24. Talkihg should not be employed as a means of
discipliner Decide whenever you talk Qith your child
whether you wish to speak fér the release of your éwn ten-
sioné, annoyance, anger, or to help ?our'chila undeﬁstan@,
Talking when calm places parents in the position ﬁo speak

constructively.
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25; Replace the word must with may: the former
deprives your child of acting vqluntarily and is the dictate
" of individual authority.

26. Reserve commands or direct orders oﬁly for
real emergencies; otherwise they lose thei; intended effect.
Many cemmands can be reéleced with suggestiohs such as:

"I would like having you do....".

Assigned Readings:

Chapter 20 - The Care in Pleasing: Have
. the Courage to Say "No"
Chapter 8 - Show Respect for the Child.
Chapter 25 - Be Unimpressed by Fears
Chapter 33 -~ Take It Easy )
Chapter 29 - Follow Through -- Be Consistent
Chapter 10 - 1Induce Respect for the nghts

. of Others
Chapter 7 - Be Firm Without Dominating

Weekly Goal: Share your ideas and feelings with

your child but do not employ talking as a means of
~ . ,

discipline.

Session Eight

27. Remember that parents serve as models for their
.. )
child's behavior. Positive actions and statements, as well

i

as the opposite, bring similar behaviors from your children.

28. Parents should be specific when answering alli

-

guéstions from their child. Generalizations will direct

-
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your child to another individual, possibly outside your

home.
29. Ask for your child's judgment, advice, and

opinions about family matters. Parents should not hesitate

to reveal their personal concerns, but emphasis should be

placed upon'reaching agreement over any difference.

30. PFirmness is necessary in guiding a child's
development. The.firmneSS'Cf ouf intention is brought from
the inflecfioﬁ of the voice. This naturaily excludes a
loud and angry tone. |

31. 'Sﬁow some physical o;.verbal expression of
affection such as a smile, béaf hug; or simply touching
your child's arm thie speaking with him can do wonders to
increase his perscnal worth. |

32. Writela letter weekly, indicating your affec-
tion, i1f you £ind it diffiéult to.express yourself verbally
and physically. -

Assigned Readings:

§9~

- Chapter 35 -~ Have-Fﬁn Together
Chapter 30 - Put Them All in the Same Boat
Chapter 13 - fTake Time for Training

'Weeklz-GoalE ‘Ask for your child's'judgmepti advice,

and opinions about family métters, remembering that parents
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TOPIC V: COMPETITION

Session Nine

33. Develop activities in which the entire 'family
can cooperate‘and participate, such as camping trips,
athletic evénts, games, movies, plays, house chores, etc.

34. .De—emphasize'competition in tge family, which
serves only to stress winning rathér than cooperation and
contribution. Competition alsc disrupts the unity of acti-
vity, common interests-énd'family cohgsiveness.

35. Comparing your child with other individuals in
any area (behavior, appearance; schobl) serves only to
decrease his personal signifi#ance'and increase feelings

of inferiority.

Assigned Reading:

Chapter 26 - Mind Your own Business

Weekly Goal: De-emphasize all competitive efforts

.

by family members.

Session Ten

36. Pparents should cultivate a sense of humor.
Laughing with your child helps to relieve the strain and

tension in yourself and your child. Other necessary

é
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qualities to be cultivated for effective family living are

[ }
- T

tolerance for others, honesty, and frankness. - -

37. Promises made by parents should be kept, other-
wise your trust and reliability are shaken. Asking your
child to make a promise is not ; good idea sinée their
keeping may be impossible and the result is a stigma of
faithlessness and unreliability.

38. Create a completely permissive atmosphere
during mealtimes, encouraging your child to relate his
daily experiences. _

39. Disregard the influences of other adults; but
accept respohsibility'for‘what you can ao. Utilize'the full
potential of your own constructive influence.

40. Parents sﬁould not imitate the acts of their
;hildren. Remember what you as a child had to suffer from
yQur parents’ inadequacies.

-

Optional Readings: °©

Chapter 36 - Meet the Challenge of T.V.
Chapter 37 - Use Religion Wisely

-
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ROGERIAN COUNSELOR'S TRAINING MANUAL

*
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ROGERIAN COUNSELOR'S TRAINING MANUAL

The material thch follows will serve:as guidelinesl *
for thg co-facilitators' behaviors, and as a traininé device
tb enhance the effective offering of the attitudinal guali-
ties to the.parent-members, As ;he theory states, if the
paren; members perceive these attitudinal qua;ities to a
minimal degree, then certain parent attitudes and behaviors
will result, such as: less dependence, reduced.perceptual

distortions, greater reliance on one's own valuing process

/ -

L

lpne’;ess reliancé upo§ introjected values. Clear, empathic
communication and p?sithg se}f—at?itudes {high self—esteem)///fm_
will_élso chafacteffzenégéental attitudes and behay}dfgf
The dyadic model as employed in the Roger{;n model

'concéives_of both counselors as being group-centered and

their major role as that of clarifier. This dyadic model
ensures that each parent member will be effectively and
tﬁérapeﬁtically counseled toward becoming a more fully
functioning parent. The guidelines ares:

1. The counselors are responsible for providing a

non-threatening group climate and facilitating clear

. 1 Rogers, Carl, Carl Rogers on Encounter Groups,.
New York, Harper, 1970, p. 172.

-
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4

communication within and between gréup members.

2. The counselors will be no other person than &hat
the§ really are: honest and personally congruent individu-
als. -Th; key to the csunselor‘s congfuence i; his/her
intense concentration upon his own accurate awareness of-his
‘ongoing experieﬁces in ;he';elationship.

. o 3. The counselor will Qevelop a psychologically
;safe group .climate for all parents by respecting and listen-
ing to all of their-communicaﬁion as authentic expressions
of themsglves whether personal, absurd, hostile, or cynical..

5. The'cliﬁ%te established by éhe counselors will
induce parents to lower their natural defensiveness and
utilize the situation to explore and express ﬁheir attitudes
and feeiings in relatiop to the counselors, themselves, .
thei; adolescent, and other parent members.

5. The counéelors' empéﬁiic understanding and
communication will help to clgrify within and between
- parents the superficialities, cohtradictions, and incon-

siétencies_in attitudes and behaviors which are expressed.
w * .
6. The counselor may_eﬁploy, tentatively, some

technigues or modes_df responding such as reflecting and

paraphrasing to initially clarify the-parent member's "
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communication. It would be unnatural, initially, to be
oneself with complete strangere. The .counselor's movement
is always from technique to person, with the counselors
becoming more freely themselves in the relationship.

7. The counselor'will be- patient and accepé-the
group exactly where it is, even if the parent members intel-
lectualize, discuss superficial problems, or are frightened
‘by‘personal communication.

8. Counselors will become as much participants in
the group as the parent members and at times express their
feelings, attiéhdes, and thoughts primarily directed toward
quilitatrng the gro%rh'of other parent members.' - .

9. The counselor will make it clear “that the occur-
rences in the_group are a result of the group's choices. As.
the counseleors become increesingly participating memgers of
the group, they will carry their share of influence.

lb. The counselors will be willing for silent
périods to envelop the group provided it.is not unexpressed
pain or resisrance.

11. The counselors will attend to different aspects

of the group process. 'While one counselor is centered upon

the parent who 1is speaklng, the other is centered upon the
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remaining group members and is sensitively aware aﬁd eventu-
ally responsive to any non;verbal‘communicatidn.

12. Thg counselors will "validate" each parent mem-
ber by listening as carefully, accurately, and se;sitively
as bossible £o each ﬁarent's ;erbal and non-verbal expres-

=

sions whether supefficial or significant.

13. The cﬁunselors wili give some sign, verbal or"t
non-verbal,  to indicaté to parents that they are psycho- -
logical compénions t; them duripg moments of pain'and joy.

14. The counsgldrs will accept parental cémmunica-
tion at face valué, permitting parents to correct their
communicaﬁion at some later session. ¥

15. The counselors will extend. their empathic
understan?ing to both sides of a d;fference in feeling
which is being expressed by any pgrent member.

16. The couﬂselorshwill‘atgempt to uﬁderstand the
-exact meaning pf what eafh parené is communicating. This
kind.of'understandiné extricates the excess detdils and
returns to the parént'membe; the meaning that he/she has
communicated. This p¥00ess'clarifies the message for the
speékerrand aids the group to Pnderstgnd and not waste time

asking questions about or respohding to the complicated
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details presented.

17. The counselors will respond to pargnéal communi-
. N :
cation selectively. They will be less interested‘iﬂ‘the_
details than in the meaning ahd-accompanying feélingslthat
the communicati&n has for each parent.

18. The cbunselors.wili'select, when parental
communication 'is generalized or intellectualized, the self-
referent meanings to respond to out §f the total context.

13. The couhsélors'néed not answer paréntal ques-
tions but should respond empathically_tb the other‘mes;ag;s
in it which are more important than the gquestion itsglf.

20. The counselors and parents wiL% éxperiencg each
other as fully as possible due to the unconditional positive
regard of the counselors. The essential communication which
is often implicit is, "With me you are free to .be who you
are." Behaviors that are harmful or poténtially harmful to
other parent members are limited by the counselors communi-
cating their fgelings about such behaviors. 1In this seﬂ;e,
the term unconditional pogitive fegard is a misnomei, for no
one is totally unconditional in relatiqgn to another

[+
individual.
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21. The unconditionality of the counselors.involveg
'the suspension of all poteptially psychohoxiéus feelihgs,

attitudes, and ﬁudgmenﬁs which may havé a restrictive or
destructive effect uéon the expressions and .behaviors of the
parents. This kind of communication.éstablishes the'b;sis
for a secure relationship'wiphinlwhich the parents can’
experiehce and experiment among themselves;'

22. The'counselors will ﬁbt furnish an interpreta-
tiocn, jﬁdgment, diagnosis of the meaning or causes of par- =
epts' experiences or_experiencin§ process, for this may‘r
aroﬁse defensiveness or strip them of their defenses, Leav;
ing them Qulnerablé. Pa:ent members'are to generate their-
ownl understandiﬁg‘of'the meaniné of ;heir experiences. In
this way,Aparénts become gware_of and accept the valid;ty of
their own experiencingjprocess as a guide for behévioral
action.

23. The counselors will make use of their own feel-

ings as they exist in the present moment. whether in rela-

tion to the group as a whole, or to one individual, or to

4

themselves. -
sensitive to moments

r

.24. The céuﬁ?élgys'will'be

_ when a parent member is feeling a readiness to speak.

f
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25. The counselors.may communicate to the group
members persiétent feelings which they may experience toward

the group as something exdisting within themselves. Such

expressions may occuxr inthe latter part of the parent group.

26. Tﬁe counselors may confront'inéividualﬁ on
épecifiCS'of their beh;viors if.they contradict previously
given communlcatlon.“\lf the-confrbntation~dz§€;i:ses the
1na1v1dual the fadilitators will ask the parent if he/she

would like to be left alone.
o~ _ ‘
27. 'The counselors will employ role-playing exer-—
cise€s in order to extend and clarify parental communication.
A counselor or parent may play the adolescent role while
another parent assumes the same role and the experience

being dealt with is played'out.

'28. The counselors will refrain from making.cdm—

- - l\—/_ " .
ments as to the progress of the group;.this should come .

Parent Sessions : -

Session I

+

{a) The counselors and parents will introduce each

other while coffee is being served.
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(b) Counselors will explain to parents that five
sessions. will be recorded to aid the researcher in examining
counselor's effectiveness in- facilitating the parent

sessions.
r

(c) The counselors will initiate the first session

—_

with an introduction as to the purpose of the meetings,
-~
1nd1cat1ng that everyone present in the group has an adoles-

cent who has the potential to increase hlS academic achleve-
ment, creativity, leadership ability. and self—confldence or
esteem, and that parents may flnd it beneficial to share

J

their concerns with the group SO that clarlflcatlon of
. their .desires -and methods of achleV1ng them will be more
probable.

Sessions 2-10

S}nce the client—oentered counseling.sessions are
less didactic, emphasizing the experiential factor, the
" structure for all remaiuing sessions becomes the éouhselor's
. consistent employment of”his person to attainrthe'guide;
lines previously and the attitudinal quaiities dnherent to
them.‘ It is assumed that by facilitating dlSCUSSlOn

'between group menbers: and encourag;ng the sharlng of"

personal feelings and experlences, such as the materlalland
* - \ T, . . -

0
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-~

.paredt—adoleséent relationship, parents will be more able to
. | .

transfer this experiential learning to their respective -

family situationg. -Thus, the parent-adolescent relationship

-

willieventually encompass the gqualities which Rogers

“JDelieves to be necessary for the mature, fully functioning

individual.
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A DESCRIPTION OF HELPER RESPONSES
TO HELPEE STIMULUS EXPRESSIONS:
INDEX OF DISCRIMINATIONL

The following excerpts involve a number oﬁ helpee
stimulus expressions and, in turn, a numbér of helper'
responses. There are sixteen expfessions‘by helpee§ of
problems and, in response to eacﬂ expression, there are
four possible helper responses. l . YT

i
These helpees can be considered to be helpees in

very early contacts.. They may nﬁt be formal helpees. They
may simply.be people who sought the hélp of another person
in a time of need. In this example, the same helpee.and';he
same helper are involvea. You may raﬁé these taped expres-
. LS ‘ ‘
sions, keeping in mind that those heiper responses which the
helpee can employ mgst effectively are rated the ﬁ:ghest;
The facilitatorliS'a person who is living effec-
tivelf himself and who discloses himself in a genuine and
constru?tive fashion in response to others; He communi-

" cates an accurate empathic understanding and a respéect for

all of the feelings of other persons and guides discussions

-

1 Robert R. Carkhuff, Helping and Human Relaticns, A
Primer for Lay and Professional Helpers, Vol. 1, Selection
and Training, New York, Holt, Rinehart and Winston, 1969,
p. 114-123. ' S
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with those persons into specific-feelings and experiences.
He comgunicates confidence in what.he is-doing, and is
spontaneous and  intense. In aédition, while he is open and
flexible in his rélations with others; in his commitment to;
the welfare of the other person he is quiteicapégle of
active, assértive and even confronting behavior when it is

apppropriate.

You will hear a number of excerpts taken from

_séssions. Rate each excerpt l.O..:l.S; 2.0...2.5;

3.5; 4.0...4.5; or 5.0, using the continuum below:

1.0 1.5- 2.0 2.5 : 3:0 o 3.5 .
None of these condi- [ Some of the conditions |All of the ‘conditions
tions are communicated | are communicated and | are communicated at a
to any noticeable some are not. minimum facilitative
degree in the person. level. ' ‘

) 4.0 4.5 L 5.0
. A
- . . ¢

All of the conditions are ' All-of the conditions are

communicated, and scme "fully communicated siml-

communicated fully. taneously and continually. {
-
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EXCERPT ONE

HELPEE:

 HELPER
'RESPONSES:

>

EXCERPT TWO

HELPEE:

APPENDIX 11 , 232

I don't know if I am right or wrong feeling

the way I do. But I find myself withdrawing
from people. I don't seem to socialize and
play their stupid little games anymore. It
all seems so superficial.  There was a time
when I used to get along with everybody.
Everybody said, "Isn't she wonderful. She
gets along with everybody. Everybody likes
her." I used to think that was something to
be really proud of, but that was who I was at

. the time. I had no depth. I was what the

crowd wanted me to be--the particular group
I was with. '

1.  You know you have changed a lot. There
are a lot of things you want to do but no
longer can.

2. You are damned sure who you can't be any

longexr, but you are not sure who you are.
Still hesitant as to who you are yet.

3. Who are these people that make you so
angry? Why don't you tell them where to get
off! They can't control your existence. You
have to be your own person.

4. So you have a social prablem involving
interpersonal difficulties with others.

I love my childreh and my husband and I like

doing most household things. They get boring

at times but, on the whole, I think it can be

a very rewarding thing at times. I don't miss

working, going to the office eve}y day. Most
women complain of being just a housewife and

just a mother. But, then again, I wonder if

there is more for me. Others say there

has to be. I really don't know.

~
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HELPER - : |
RESPONSES: 1. Hmmm. Wwho are these other people?

2. So you find yourself raising a lot of
guestions about-yourself——educationally,
vocationally.

‘3. Why are you dominated by what others see
for you? If you are comfortable and enjoy
being a housewife, then continue in this job.
The role of mother, homemaker can be a full- -
time, self-satisfying job.

-t
s ¥

4. While others raise these guestions,

these guestions are real for you. You don't
know if there is more out there for you. You
don't know if you can find more fulfillment
than you have. ' *

EXCERPT THREE

HELPEE: _ gometimes I guestion my adequacy of raising

: three boys, especially the baby. I call him
the baby--well, he 1is the last. I can't have
any more. So I know I kept him a baby longer
than the others. He won't let anyone else
do things for him. If someone else Opens the
door, he says he wants mommy to do it. If he
closes the door, I have to open it. I encour-
age this. I do it. I don't know if this is
right or wrong. He insists on sleeping with
me every night and I.allow it. And he says
when he-grows up he won't do it anymore.
Right now he is my baby and I don't discourage
this much. I don't know if this comes out
of my needs or if I'm making too much out
of the situation or if this will handicap him
when he goes to school--breaking away from
Mamma. Is it going to be a traumatic experi-
ence for him? Is it something I'm creating
for him? I do worry more about my children

e than I think most mothers do. “



HELPER
RESPONSES:’

EXCERPT FOUR

HELPEE:

HELPER
RESPONSES:
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1. So you find yourself faising a lot of
questions as to if what you are doing is
right for your child.

2. 1Is it perhaps possible for you to have

the child become involved in a situation such
as some experiences in a public park where the
child could play and perhaps at a distance you
could supervise--where the child c¢an gain some
independence? '

3. Could you*™tell me--have you talked to
your husband about this? '

4. While you are raising a lot of questions
for yourself about yourself in relation to
your youngest child, you aré raising some more
basic questions about yourself in relation to
you. -In lots of ways you're not certain
where you are going--not sure who you are.

It's not an easy thing to talk about. I guess

_the heart of this problem is sort of a sexual

problem. I never thought I would have this
sort of problem. But I find myself not get-
ting the fulfillment I used to. It's not as
enjoyable for my husband either, although we
don't discuss it. I used to have an orgasm but
I don't anymore. I can't remember the last
time I was satisfied. I find myself being
attracted to other men and wondering what it
would be like to go to bed with them. I don't
know what this means. Is this symptomatic of
our whole relationship as a marriage? Is
something wrong with me or us?

1. Perhaps you feel your marriage and role
of mother is holding you back and preventing
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you ‘from being something else you want to .be.
vour resentment here against your husband is
_ manifested in your frigidity. Perhaps it is
your way of .paying him.back for keeping you
v " .. down in this role, for comfining you, for
) restricting you. ’

2. What about yqur'relationship with your

*nusband, his role as father and companion?
.8 * . ‘

pree

~ 3. You don't guite know what to make of all
this but you know something 'is dreadfully
wrong and you are determined to -find out for
yourself, for your marriage.’

4. wWhat's happened between you and your
husband has raised a lot of guestions about
you, about him, about your marriage. '

o -

- EXCERPT FIVE

HELPEE: Gee, those people! Who do they think they
are? I just.can't stand interacting with them
anymore. Just a bunch of phonies. They leave
me so frustrated. They make me SO anxious.

I get angry at myself. I don't even want to
be bothéred with them anymore. I just wish
I could be honest with them and tell them all
to go to hell! But I guess I just can't do
it. :

HELPER o

RESPONSES: 1. They really make you very angry. You
wish you could handle them more effectively
than you do. ‘ -

2. Damn, they make you furious! .But it's

not just them. It's%ith yourselff too,

because you don't act on how you feel.

3. Why do yoit feel these people are phony?

What. do. they say to you? ,

e & ot o e



EXCERPT SIX

HELPEE:

HELPER
RESPONSES:
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4. Maybe society itself is at fault here--—,
making you feel inadequate, giving you this
negative view.of yourself, leading you to-be
unable to successfully interact with others.

~—

They wave that degree up like it's a pot of
gold at the end of the rainbow. I used to
think that too, until I tried it. .I'm happy
being a housewife; I don't care to get a
degree. But the people I associate with, the
first thing they ask is, "Where did you get
your degree?"” I answer, "I don't have a
degree." Christ, they look at you like you
are some sort of a freak, some backwoodsman
your hiSband picked up along the way. They
act@%lly believe that people with degrees afe
better. In fact, I think that they are worse.
I've found a lot of people without .degrees
that are a hell of a lot smarter than tkese
people. They think that just because they
have degrees they are something special.
These poor kids that think they have to go

to college or they are ruined. It seems that
we are trying to perpetrate a fraud on these
kids. If no degree, they think they will

end up ‘digging ditches the rest of their
lives...that they are looked down upon.

That makes me sick.

1. You really resent having to meet the
goals other people set for you.

2. What do you mean b& "it makes'me sick"? -

3. - Do you honestly feel a degree makes a
person worse or better? Do you realize
society .perpetrates many frauds and sets many
prereguisites such as a degree? You must
realize how doors are closed unless you have

a degree;ﬁtzguijadltches are certainly open.

i



EXCERPT SEVEN

HELPEE:

HELPER
RESPONSES:

APPENDIX 11 237
. : : , /
4. 'A lot of these expectations make yau
furious. Yet, they do tap in on something §
in yourself you are not sure of--something
about yourself in relation to these other-
people. ’ :

I get so- frustrated and furious. with my
daughter. I just don't know what to.do with
her. She is bright and sensitive, but damn,
she has some characteristics that make me

o on edge.. I can't handle it sometimes. She
just--I feel myself getting more and more

angry! She won't do what you tell her to. She

tests limits like mad. I scream and yell and
lose control and think there 1is sormething .

- wrong with me--I'm not an understqn&ing mother

or something. There are times she doesn't use
what she's got. She gets by tooﬂcheaply. I
just don't know what to do with her. Then she
can be so nice and then, boy, she can be as
ornery as she can be. And then I scream and
yell and I'm about ready to slam her across
rhe room. I don't like to feel this way-

"I don't know what to do with it.

1. So you find yéurself screaming and yelling
at your daughter more fregquently during the
past three months. .

.2. Why don't you try giving your daughter
some very precise ;imitations; Tell her what
you expect from her. <No excuses.

3. While she frustrates the hell out of you,
what you are really asking is: "How can I
help ‘her? How can I help myself? How can I
help myself, particularly in relation to
this kid?2"-

Ry

!
i
3
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-

4. While she makes you very angry, you
really care what happens to her.

EXCERPT EIGHT - ‘ . AT

HELPEE: He is ridiculous! Everything has to be done
' when he wants to do it, the way hé wants .it
done. 1It's as if nobody else exists. It's
everything he wants to do. There Fs a range
of things I have to do--not just be a house- N
wife and take care ofs¢the kids. O©Oh no, I
have to do his typing for him, errands for
him. If I don't do it right away, I'm stupid--
I'm not a good wife or something stupid
like that. I have an identity of my own, and
I'm not going to have it wrapped*up in him.
It makes me--it "infuriates me! I want to
punch him right in the mouth. What am I
\\;- go}ng to do? Who does he think he is anyway?

HELPER . .
RESPONSES: 1. It really angers you when you realize

in how-many ways he has taken advantage
of vyou.

_ 2. Tell me, what is your concept of a good
v marriage?

3. Your husband makes you feel inferior in
your own eves. You feel incompetent. In
many ways you make him sound Iike a very
cruel and destructive man.

4. It makes you furious when you think

of the one-sidedness of this relationship.
He imposes upon you everywhere, particularly
in your struggle for your own identity.

And you don't know where this relationship
is going.

ot
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EXCERPT NINE

HELPEE:

HELPER
.RESPONSES:

 EXCERPT_TEN

HELPEE:

. B
APPENDIX 11

4

I finally found somebody I can really get
along with. Theré is no pretentiousness
about them at all. They ware real and they
understand me. I can be myself with them.
I don't have to worry about what 1 say and
that they might take me WIONg, because I do

sometimes say things that don't come out the
'way I want them to. 1 don't have to worry
that: they are going to ‘criticize me. They

are just marvelous people! I just can't
wait to be with them! For once I actually
enjoy going out and interacting. I didn't
think I could ever find people like this
again. I can really be myself.. It's such
a wonderful feeling not to have people .
criticizing you for everything you say that
doesn't agree with them. They are warm and

"understanding andiI Just love them! It's

just marvelous.

/

1. Sounds like you found someone who really
matters to you. ‘ o

2. Why do these kind of people accept you?

3. That's a real godd feeling to have someone
to trust and share with. "Finally, I can be

myself."

4. Now that you have found these people who
enjoy you and whom you enjoy, spend your time

with these people. Forget other types who
make you anxious. Spend your time with the

people who can understand and be warm with you.

I'm really excited! We are going to
california. 1I'm going to have a second

239
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HELPER
RESPONSES:

EXCERPT ELEVEN
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lease on life. I found a marvelous job! It's
great! It's so great I can't believe it's
true--it's 'so 'great! I have a secretarial job.
I can be a mother and can have a part-time
job which I think I will enjoy very much.

I can be home when the kids get home from
school. It's too good to be true. It's so
exciting. New Horizons are unfQlding. I

just can't wait to get started. 1It's great.

1. Don't you think you are biting off a

little more than you.can c¢hew? Don't you

think that working and taking care of the
children will be a little bit too much? How
does your husband feel about this?

2. Hey, that's a mighty good feeling. You
are .on your way now. Even though there are
some things you don't know along the way,
it's just exciting to be gone.

3.. Let me caution you to be cautious in.
your judgment. Don't be too hasty. Try to
get settled first. :

4. It's a good feeling to contemplate‘dding
these things.

~

HELPEE:

I'm so pleased-with the kids. They are doing
just marvelously. They have dene so well at
school and at home; they get along together.
It's amazing. I never thought they would.
They seem a little older. They play together
better and they énjoy each other, and I eé%oy
them. Life has become so much easier. It's
really a joy to raise three boys. I didn't
think it would be. I'm just so pleased and
hopeful for the future. For them and for us.
It's just great! I can't believe it. It's
marvelous. :

A



HELPER
"RESPONSES:

EXCERPT TWELVE

we
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1. 1It's a good feeling to have your kids
settled once again. ‘

2. Is it possible your kids were happy
before but you never noticed it before? You
mentioned your boys. How about your husband?
Is he happy?

3. Do you. feel this is a permanent change?
4. Hey, that's great! Whatever the probiem,
and you know there will be problems,~it's
great to hagve experienced the positive side

of it.

HELPEE:

HELPER
RESPONSES:

EXCERPFT THIRTEEN

I'm so thrilled to have found a counselor
like you. I éidn't know any existed. You

- seem to understand me so well. It's just

great! I feel like I'm coming alive again.
I have not felt like this in so long.
1. ‘Gratitude is a natural emotion.

2. This is quite nice but remember, unless
extreme caution is exercised, you may find

'yourself moving in the other direction.

3. That's a good feeling.

4. Hey, I'm as thrilled to hear you talk
this way as you are! I'm pleased that I have
been helpful. I do think we still have

some work to do yet, though.

R

HELPEE:

No response~ (Moving about in chair.)
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RESPONSES:
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l. You can't really say all that you feel at
this moment. T
2. A penny for your thoughts.

3. Are you nervous? Maybe you haven't made
the progress here we hoped for.

4. You just don't know what to say at this
moment.

EXCERPT FOURTEEN

HELPEE:

HELPER
RESPONSES:

Gee, I'm so disappointed. I thought we could
get along together and you could help me. We
don't seem to be getting anywhere. You don't
understand me. You don't know I'm here. I
don't even “think you care for me. ' You don't
hear me when I talk. You seem to be somewhere
else. Your responses are independent of any-
thing I have to say. I don't know where to
turn. I'm just so--doggone it--I don't know
what I'm going to do, but I know you can't.
help me. There is just no hope.

‘1. I have no reason to try and net to help

you. ' I have every reason to want to help you.

2. Only when we establish mutual understand-
ing and trust, and only then, can we proceed
to work on your problem effectively.

‘3. It's disappointing and disillusioning to

think you have made so little progress.

4. I feel badly that you feel that way. I do
want to- help. I'm wondering, "Is it me? Is -
it you, both of us?" Can we work something
out? -
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EXCERPT FIFTEEN

HELPEE:

HELPER

RESPONSES:

Who do you think you are? You call yourself a
pherapistl Damn, here I am spilling my guts
out and all you do is look at the clock. You
don't hear what I say. Your responses are not
attuned to what I'm saying. I never heard of
such therapy- vou ure supposed to be helping
me. - You are sO wrapped up in your world you
don't hear a thing I'm saying. You on't give
me the time. The minute the hour is’up.you

~ push me out the door whether I have something

important to say oOr not. I--uh--it makes. me
so goddamn madi

- You-are suggesting I'm wrapped up in

myself. Do you think that perhaps, in fact,

“‘this is your problem?

2. I'm only trying to listen to you. Really,
I think we are making a whole lot of progress
here. ‘

3. - You are pretty displeased with what has
been going on here: :

4. All right, you are furioﬁs, but I wonder
if it's all mine or is there something élse
eating you. ' :
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TRAINING PROGRAM FOR JUDGES:
THE. EVRLUATION AND CLASSIFICATION OF TAPED
SEGMENTS OF PARENT COUNSELING SESSIONS
The intent of this o#eehour training, program is to

examine ehe'eriteria whice you, “the judges, will utilize in
evaluating and classifying.audio-tape§ segments ef parent
counseling sessions. Eour task is. to determine whether the
taped segments are representative of the Adierian or
Rogerian pareﬁt counseling model. Your evaluation and
classification will lend support te whepher or not each

model was implemented.byithe counselors as specified in the

Adlerian and Rogerian counselors' training programs (see

appendices eight and nine). The materials which follow are

¥
divided into several sections: 1. Training Program;
5. .Criteria: - Counselor and Parent Behaviors; 3. Classi-
fication and Evaluation of the Random Taped Segments.

1. Training Program

L3

The procedure outlined below will comprise your

training in evaluating and cla551fy1ng the random tapqﬂ

segments as either representlng the Adlerlan or Rogerian

]

_counseling model.

(a) The Adlerian criteria will be discussed along

with a corresponding taped example of each criteria.

s
i
»
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The taped exémples are gleaned f;om counseling sessions.
exclusive of the random taped segments.-
| {b) Thé Adlerian Paregt Manual,'which-;xplicates thé
éarénting practices, will be'giveh to you. This manual will
serve as a éetailed extension of.the Adlerian criteria.

(c} The Rogerian criteria will be discussed alohg
with.a‘cbrresponding éaped example of each criteria; The
‘taped examples are gleaped from counseliﬁg sessions exclu-
sive of the random taéed ;egménts. ..

(d), A practice exercise consisting of the gvaluation
and classification of "six segménts of tﬁb cbnsecutive
minutes will be conducted. A discussion will begin this
Jpractice session soc as to fﬁrtﬁér clarify aﬁy concerns énd
difficﬁlties which may Ee,éhcoun;ered in the actual evalua-
t;on and'élassification of the raﬁdom taped segments.

2. Criteria: Counselor and Parent Behaviors S T

The material following is the normative criteria of
counselor and parent behaviors with which you are to evalu-

ate and classify the random taped segments as being repre-

sentative of the Adlerian or Rogerian counseling model.

Adlerian Counseling Criteria: Didacticism and

-

encouragement are the two comprehensive criteria which

P
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<

characterize the behaviors of the dyads counseling the
Adlerian parent group. The following material presenté

these criteria with their subdivisions.

1. Didacticism: Structure is brought to each
parent session by the counselor in the form of a didactic
presentation of Adlerian parenting practices.

(a) Participant: Counselors are active participants

in the discussion of the practices.

(b) Information: Counselors didactically impart
information regarding the Adlerian conception of personality

development.

(c) Parent Manual and/or Text - Children: The

Challenge, by R. Dreikurs: Counselors refer misunderstand-
ings for clarification regarding the intent and use of the
Adlerian practices to the manual or text.

2. Encouragement: Counselors encourage parents to

empioy the Adlerian practices in.their respective homes with
their 'adolescent.

(2) Empathy: Counselors gttémpt responding to the
parents' frame of reference‘when discussing the Adlerian
practices and their consequences. Parents feel encou:aged

to implement the practices with their adolescent. & -
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(b) Attentive: Counselors are attentive to parental
communication, encouraging éhem to discuss at each session
their successes and difficulties in impiementing the prac-

-
tices with their adolescent.
.(c) Sharing: Counselors direct and ask pa;énts to
share §heir understanding of the Adleriah practices gnder
discussdiocn.

F

(d) Practices as Referent: Counselors encourage

parents to operate from the Adlerian practices in order to
overcome inconsistent behavior.

{(e) Open-ended Questions: Counselors ask open-

ended guestions to encourage expansion of parental communi-

cation regarding the Adlerian practices for parénting.

r (f) ,Clarification: Paraphrasing the content and
reflecting the affective aspects of pérental communication
encourages the expression of vague feelings concerning their

adolescent and the implementation of the Adlerian practices.

Parent Behaviors

>

(2) Encouragement: Parents encurage other parent

members to implement the Adlerian pragtices.

{(b) Questions: Parents ask guestions as to how the

practices aré.;elated to each other and as to their

4

implementation.
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"

(¢c) Sharing:” Parents share personal occurrences

]

'aboﬁt their adolescent and how the use of the Adlerian

A\":.

practices aided in.helping-both parent and .adolescent -

overcome difficulties.

(d) Suggestions: Parents dffer suggestions regarding

LS

the implementation and practice of the Adlerian practices.

(e) Adolescent Reactions: Parents refer to the
positive and mixed reactions of théi: adolescents in regard
to the implementation of the Adlerian practices.

Rogerian Counseling Criteria: The criteria listed

below characterize the behaviors of the dyads counseling the

"

Rogerian parent counseling groups. The criteria focus on
the emerging contextugl concerns of parents reéa:ding their
adolescents, which are claﬁifiéd by the counselor's behav-.
iors of empathy, unconditional positive. regard, and congru-
éncy. The sessions reélect an emerging structure pervaded
by a cl%mate characterized‘;s non-threatening.

Counselor Behaviors

' (a) Silences: Verbal communication is not evident

during periods of the parent sessions.

L 4

+ {b) Non—exgert:—'Counselors do not provide answers

to parental questioné and confusions about parental

. ot e et i e s K M B gt
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communications are stated.

(c) Participant: Counselors express their féelings;
attitudes, and though%s which are‘directed toward facilipat—
ing the growth of parent members.

(d) Attentive: Counselors are attentive to pareptal
communicatipn which convéys a priziﬁg of each parent r.
Pgrents'are encouréged to verbalize and explore ideas and.
concerns.

\

' (e} Empathic Understanding: Counselors' responses

are indicative of attemptiné to achieve the parents' frame

of reference.

(f) Selective Responses: Counselors select, when
parental communication is g?neraliied or intellectualized,

self-referent meanings to respond to. They are less inter-

ested in details than in the meanings and accompanying

feelings that the communication has for each parent.

(g) Unconditional Positive Regard: Counselors’

receiv@parental concerns in a non—judgqeptal fashion.
Communication is accepted at face value, permitting parents
to correct themselves at a later time.

-

(h) Summarization: Counselors' summarization brings

the emerging concerns of parents into fdcus, where they can
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be dealt with more adequately.

(i) Clarification: Paraphrasimg content and

. ~ - . : )
reflecting the effective aspects of parental communication
aids in bringing vaguely expressed feelings into parental
awareness.

(j)‘ Open-ended Questions: Parental communi&ation

is expanded by a counselor's employment of open-ended

questions.

¥ -

t

(k) Feed¥back: cOunsélorstpoint out, honestly and

in a caring way, contradictions, superficialities, and
inconsisténcieé in parental attitudes and behaviors. .feed— .
back is stressed asAbeing'}rom the counselor's poi;t of view

the accuracy of which is left to the parents to decide.

Parent Behaviors

-(a) Expressivity: Parent expréssivity\indiCates

L

the existence of a non-threatening group c¢limate.

T

(b) . Quest}oniné: Parents quéstion the worth of the
counseling sessions.

{c) Sharing:' Pareqts offer their experiences as
a guide for other parents in the group.

(d) Utilization of Group: Parents utilize the group.

situation to explore and express their attituésffand
. : : =
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feelings in relation to counselors, themselves, other

(
parentsg; and their adolescents.

(e) Self as Guide: Parents generate their own
understanding of the me;ning of their experiences whereby
they become aware of and accept the validity of their
experiences.as a guide to action.

3. Classification and Evaluation of the Random
Audio-Taped Segments

The training program is not completed. Please read
the following directives for the evaluation and classifica-
tion of the random taped segments:

(2) Please listen to each recprded tapedlsegmgnt
carefully. Refer to the listed criteria as frequently as

r

needed.

(b) The s;und of a bell indicates the completion of
each taped segment. You may ask for the segmen£ ﬁo be
repeated if heeded._

(c) Placé a check (v) 'in the column marked number
one (1) if the segment is classified as representative of
the Adlerian counseling model.

(d) Place a check (V) in the column marked number
two (2) if the segment is classified as representative 9f

the Rogerian counseling model.
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(e) Place a‘check (Y} in the column marked numbex
three (3) if the segment is classified as not representative

of emther the Adlerian or Rogerian- counseling model.
-

- -+

THANK YOU.

TP FR St [P § ST PP
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Tape 1 ’ 2 3 Non-

Segments - Adlerian ngerian\‘ Classifiable

10

11

12.

13

15

16

17

18

19

20

L
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Tape- N 1. ’ 2 ' 3 Non-
-Segments Adlerian Rogerian Classifiable

"2

21 i |

22

23

24

25 -

26

27

28

29

30

31

AT T

32

33

.34

33

36

3'li 4

{38
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40
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THE ADLERIAN, ROGERIAN, AND CONTROL GROUP DATA
_FOR MOTHERS' . AND FATHERS' ACCEPTANCE VS.
REJECTION, CONTROL VS: . AUTONOMY, LAX VS.
FIRM CONTROL, ADOLESCENT SELF-ESTEEM, AND

SELF-ESTEEM PARENT SUBSCALE
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"' SCORES FOR EACH ADOLESCENT IN THE
ADLEKIAN, ROGERIAN, AND CONTROL GROUPS

~
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SCORES FOR EACH ADOLESCENT IN THE.
- ADLERIAN GROUPS
Mothers Fathers
Acc. Con. . Lax | Acec. Con. Lax " SET
Adler. vs. vsS. vs. vs. VS. vs. Total Parent
Groups Rej. .Aut. Firm| Rej. Aut. Firm SEI Subscale
1- 153 -176 51 137 195 58 80 16
160 171 54 131 168 65 88 16
151 194 74 1 144 187 69 82 14
130 168 59 121 194 54 68 14
152 163 58 - - 86 10
2 165 173 57 | 165 . 182 43 80 14
167 168 54 115 189 62 56 10
147 195 50 154 190 51 82 16
© 171 182 51 - - .- 80 12
179 165 48 164 '180 51 48 10
152 183 54 157 185 45 78 12
146 162 45 | 135 172 47 88 16
3 146 168 43 159 178 40 84 14
167 174 49 | 142 165 40 80 . 16
152 183 56 | 143 197 55 86 16
179 161 52 149 175 57 68 10
170 172 64 146 173 53 64 10
4. 146 162 51 { 127 142 48 88 8
. 167 154 43 | 142 . 177 49 9r 14
127 175 52 116 156 56 88 12
183 185 54 134 198 . 71 68 6 .
161 185 41 164 185 37 86 14
218 197 57 202 197 49 62 6
5 152 185 . 46 152 189 45 78 14 .
125. 160 63 125 168 86. 64 -8
148 190 50 150 191 49 90 16
165 158 42 130 173 55 68 12
139 190 68 112, 157 51 . 60 © 10
157 176 39 | 124 156 54 44 8
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SCORES FOR EACH .ADOLESCENT IN THE -
ROGERIAN GROUPS
Mothers Fathers - -
Acc. Con. Lax AccC. Con. Lax SEI
ROgers Vvs. vs. vs. vs. vs. vs. Total Parent
Groups Rej. Aut. Firm [ Rej. Aut. Firm SEI Subscale
1 185 188 50 |. 146 190 54 76 14
180 174 50 162 173 48 68 12
134 182 57 128 155 52 78 16
. AV ‘
\ 2 145 169 4 49 152 158 39 88 14 |
| 179 206 63 181 210 60 38 4
159 189 50 132 146 55 . 70 - 1.0 |
1 178 160 44 150 178 40 72 i2 !
| 142 152 46 146 165 . 39 66 10
. 161 194 44 155 157 41 100 16 |
H N ¥ 1
3 114 144 77 94 127 75 64 4
| 146 171 57 141 192 53 82 12 |
124 168 57 162 178 63 86 10
g 179 192 50 118 163 63 68 16
r 165 169 52 175 194 58 70 14
4 185 190 58 | 157 - 176 64 60. - 12 ‘
155 190 54 179 186 50 88 2
1§45 184 45 134 171 46 78 14
’j}s_ 185 69 140 191 79 58 :Eiﬂ/}/
5 172 181 54 155 180 52 90 16
123 172 45 - - .- 90 16
137 186 60 125 174 43 68 2
154 170 53 133 196 - 65 58 2
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SCORES FOR EACH ADOLESCENT IN THE
CONTROL GROUPS
Mothers Fathers
. Acc. Con. Lax | Acc. Con. Lax SEI ;
Control vs.  vs. vs. | Vs.- vs. vs. Total Parent
Groups Kkei. Aut. Firm| Rej. - Aut. Firm SEI SuBscale
| e |
1 166 195 39 - - - .90 16
183 188 66 178 205 46 48 0 -
146 175 60 140 165 64 60 8
170 184 59 159 168 55 72 16
233 156 52 120 181 78 68 6
161 187 52 132 142 64 76 14
2 159 129 45 140 162 59 88 0
157 168 75 188 176 51 80 14 !
143 168 .51°| 145 178 63 50 10 |
255 167 43 188 148 51 84 8 |
144 176 56 141 184 60 74 16
186 197 56 104 151 67 80 14
180 144 42 191 . 147 36 72 6
3 190 169 38 195 208 61 80 16 ﬁ
150 155 43 187 165 38 68 10 |
143 152 56 118 162 56 10
167 200 53 164. 176 51 14
158 180 48 - - - 78 16
171 150 45 1317 144 44 2
4 147 186 50 137 190 55 88 16 _J
' 177 157 50 147 177 46 86_ 14
157 142 40 137 147 45 86~ 16
148 168 43 - - - - 10 0
148 164 67 181 198 57 170 10
162 187 61 | 153 190 54 82 14
5 142 176 70 174 188 64 80 6
175 158 52-| 135 183 63 70 8
110 162 77 127 154 60 64 8
116 157 71 133 165 63 44 4
137 179 53, 133 176 47 80 14
173 196 38 173 196 38 96 16
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ABSTRACT OF

The Effectiveness of Family Climate ‘
On Adolescent Self-Esteem ot

A

o~
-

?he‘purpose of the present stuéy was to ipveséigate
empi;icall§ the effeéﬁiyeness of Adlerian‘and Roge?iah |
family climates on adoiescent self-esteem. Fifty-five
parents received the Adlerxian parént counseliné program;

thirty-nine parents experienced the Rogerian parent counsel-

ing program; and fifty-eight parents received no counseling

. T
program. Both Adlerian and Rogerian programs were of ten

-

weeks' duration.

" “The facilita@érs for the five'Adlerian parent coun-

seling®groups and the five Rogerian parent counseling groups

were twenty-four graduate students in the Mastef'; counsel-

iné program at the University of Ottawa ®ho had regeived
, : : -~

specialized training in either Adlerian or.Rogerian theoxy

and methodology. The Adlerian and Rogeriah programs were
4 e -

_randomly assigned to each pair of counselors.
» --._f‘
—

Following the ten-week program, twenty-nine adoles-
L
cents whose parébtsgreceived the Adlerian counseling pro-:
. . ' & .
gram, tweénty-two adolescents whose parents experienced the -

Rogerian eliné program, and thirﬁ?-dne adolescents

-
w
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- -3
whose parents received no counseling program were adminis-

tered Schaefer's Children's Report of Parental Behavior:

An Inventor§ and Coopersmith's Self-Esteem Inventory, R

thereby determining their perception of the famlly climate
and’ measuring their level of self-esteem. Ten weeks later
as a follow-up measure sixty-eight adolescents were re-

administered the Self-Esteem Inventory.

The pre-; ﬁost—, and ten—weeﬁ foliow-up data on
self-esteem were analyzed using separate. univariate analysee‘
of varianee.. Three seperate pultiﬁariate analyses of vari-
ance were completed on Eheee.pairs of mothers' and fathers'_-

- -
acceptance versus rejection, autonomy’ versus control, and
firm versus lax control. No significant result; were
obtained and the fesearch“hypotheees were not sﬁpporeedﬁ?'

Hé&ever, significant differences were‘reperted'
'ffem £he results of a "t" test on adolescent self-esteem
on all groups, pre-, post—, and follow-up. The unexpected
feseerch results‘maf be due to the use of.parent volunteers‘
as reseefch‘subjeets. Following the discus;ion of iesults,

a number of recommendations were made regardlng replicating

or expanding the present study.





