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INTRODUCT ION1

No subject was immune from the penetrating intellect
of G.K. Chesterton and very few escaped his pen, In all his
writings, which if collected would probably be equal to a hun-
dred good size books, relatively few subjects remain untouched.
When any modern group of thinkers come upon a problem, they can
be somewhat certain that they will be able to find a worthwhile
and refreshing treatment somewhere in the writings of Chester-
ton.

The "somewhere"™ is the crux of the problem. The out-
put of books by Chesterton since his death in 1936 is sufficient
indication of a sharp interest in his writings. Still, scarcely
anyone is able to tell what Chesterton said on any particular
topiec. Catchy little sentences and thought provoking paradoxes
are continually quoted by writers in nearly every field. Sel-
dom however does one find a somewhat complete or synthetic view
of Chesterton on any one subject. The reason for this is not
a lack of interest in his writings. The reason is that there
are, as a rule, no indexes in his published works; there is
usvually no order in his books of essays between one essay and
any other; often there is little or no order in one essay.
This was simply the way he preferred to write. He was a
bubbling personality and frequently his writings, like a catar-
act, are beautiful, profound, but tossing, roaring, laughing,

and dlisordered. Hence those wishing to fimd his outlook on

las a guide for factual statements was used, Ward, Maisie,

gilbert Keith Chesterton, N.Y., Sheed and Ward, 1943, xv, 685 p,
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any particular matter are confronted with the tremendous task
of going through a great number of books. Scarcely any book
may be safely disregarded since he may well speak of some econ-
omic problem in the middle of a paragraph on some seemingly
totally unrelated topic. The gems to be found are worth the
digging required but unfortunately few people have the time for
digging.

This thesis proposed to do a little digging in an attempt
to uncover Chesterton's ideas on education. No one has done
this before. Although he is sometimes quoted by edueators, no
one has given a full size presentation of just what he thought
about education,

This thesis has proposed only to investigate books of
‘essays written by G.K. Chesterton in an effort to find, examine,
and ‘analyze anything that Chesterton may have sald concerning
education, Then the final operation has been an attempt to
arrange this matter and present it in a logical manner. For
example, if Chesterton speaks of modern education in ten differ-
ent essays, a sentence here and another there, this thesis has
attempted to tie these statements together in an ordered para-
graph, thus hoping to present the view of a great contemporary
Catholic thinker and a literary light of the twentieth century.

No attempt has been made to weigh, prove, condemn or
approve anything that Chesterton has said on education. The

object of the work has been merely to find out what Chesterton
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said -on the subject of education and to present this in one
place in a somewhat ordered manner.

When the thesis topic was tentatively chosen, it was not
known whether sufficient matter had been written by Chesterton
to warrant a thesis such as this. As has been mentioned before,
the investigation has been conducted only in his published essays.
It was thought that his poetry and plays and novels could safely
be omitted in a hope to limit sufficiently the scope of the
thesis,

~0f the books of essays examined, it was found that he
wrote about education in twenty-eight books but some essays are
repeated in different books. Often a single book dealt with
education in six different places in perhaps just a few senten-
ces., He wrote very few essays on education explicitly. Any-
one looking for the word "education" in the tables of contents in
his books would find only one book with such a listing. Educa-
tion is more often treated by way of exemplifying another topic
or by way of parenthesis in another essay.

The mere fact, however, that he often turned to the sub-
ject of education for his examples and comments might indicate
that it was often a subject of thought for him. As will be seen
in this thesis or as may be seen in nearly any of his writings,
Chesterton was extremely fond of children. He set up children
as the model for adults. The simplicity and naturalness of

the child filled Chesterton with great awe and reverence.
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Hundreds of times in his writings he refers to children when
exemplifying some point. Any man so interested in children
and so full of love and admiration for them would naturally
be quite interested in their education.

Since education is always a topic of interest in any
age, nothing need be said of the timeliness of the topic or
of the usefulness of any study of the subject. Perhaps at
no time in the history of the world has there been so much
interest in education as there is in our present day. Some
will eertainly say that at no time during the past few cen-
turies has education gone through a greater crisis than it
is going through at the present time. Evident ly any work
which might uncover worthwhile material on the subject would
not only be extremely valuable but also most useful.

It might be well to explain briefly why the writings
of Chesterton were chosen as a field of research,

In the first place Chesterton is one of the outstand-
ing literary men of our time. Such a statement made forty
years ago might have been questioned by literary experts.
There seems to be little danger of any such question today.
His works are being more wildely published now than they were
ten years ago. Moreover he is recognized as one of the most
brilliant philosophers of our time. In his own time, let us
say from 1900 to 1936, he was best known as a thoran in the

side of the pseudo-scientific progressives of the time,
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He was then best known as a journalist. As the years have
passed, many of his writings have been forgotten, especially
much of his journalistic work which was by its nature something
short-lived. His essays which have been continually read and
re-published are now the basis for his fame. He has taken on
less the character of a thorn and more the aspect of a gem, a
Catholic thinker of outstanding worth. He has continued to
exercise his effect on an ever growing Chesterton public.
France, perhaps not the first place we would expect quick
approval of an English author, has come to know Chesterton.
He is one of the most popular foreign authors in France of the
twentieth century among the Catholic thinkers.

It is believed that there are no Catholic thinkers who
have disapproved of Chesterton and his writings in general.

Probably most people do not think of Chesterton as an
educator. He need not be an educator to be a good critic of
education of course. However, it is interesting to note that
Hilaire Belloc considered Chesterton a teacher, He said:
"Always, in whatever manner he launched the parallelism, he
produced the shock of illumination. He taught.

He made men see what they had not seen before. He

made them know."2

2pelloc, Hilaire, On the Place of Gilbert Chesterton
in English Letters, London, Sheed and Ward, 1940 39 p.



CHAPTER ONE
BASIC - IDEAS ON EDUCATION

In this chapter will be collected and presented Chester-
ton's scattered thoughts which show his basic ideas of education.
Thié chapter does not hope to give a complete idea of his ideas
on education. Were that the case the following chapters would
be useless. No clear idea of Chesterton's mind on the subject
can be had without seeing his words on education and the family,
education and the Church, education and the state, and the faults
of modern education. Here then will be shown his thoughts on
the essentials of education more or less abstracted from other
factors which will be considered later,

Chesterton speaking generally and not explicitly of edu-
cation, though definitely not excluding it, calls for a return
to philosophy. Man in general, Chesterton saw, would be defeated
without philosophy. Man would "Stagger on to a miserable death

nl These catchwords

with no comfort but a series of catchwords.
Chesterton cails "substitutes for thoughts."2 People are satis-
fied with the tail ends of somebody else's thinking. As is
commonly recognized, Chesterton's apostolate was to make people
think and only then act. He wanted people not only to have a

reason for preferring a tested system but to test the tests.3

lChesterton, G.K., The Common Man, London, Sheed and Ward,
1950, 173 Pe.
Ibidem, 173 p.

3ibidem, p. 176
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The fact that this general outlook of Chesterton is very
aptly applied to education will be made clearer, later in the
paper, especlially when he deals with the ills of modern educa-

tion.
I - The Object of Education

One of the first things to be seen in Chesterton's
basic ideas of education is what he sees as the object of educa-
tion. In one place Chesterton seems to express the opinion
that education as now understood is at the same time too broad
and too narrow in its scope. However, there is no contradic-
tion if the two statements are carefully compared.

In an essay, "A Grammar of Shelley", Chesterton says
that the discovery of the vastness of this word, education, is
a carse in modern life.* But in "As I Was Saying", he, on the
other hand, says that education implies enlargement.

Improvement implies all that is commonly called edu-
cation, and education implies enlargement and especial-
ly enlargement of the imagination, It implies exact-
ly that imaginative intensity of appreciation which

does not permit anything that might bg vivid or sig-
nificant to become trivial or vulgar.

The discovery of the vastness of the word, education,
is not in itself the curse. The curse lies in the way in

which the discovery has been handled by educationists, "The

hChesterton, G.X., A Handful of Authors; Essays on
Books and Writers, N.Y., Sheed and Ward, 1953, 82 p

5(}hesterton, G.K., "As I Was Saying" as quoted in Camm-
aerts, Emile, The Laighing Prophet, London, Methuen and Co., Ltd.,
1937, 156 p. (Original unobtainable).
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effect", says Chesterton,"of the great discovery has been
precisely the opposite to that which it should have been."®
He goes on to point out that discovering such a vastness or
inclusiveness of such a field as education should have been
the occasion for a return to the liberal education but instead,
educationists

have put the very follies of childhood into unim-

peachable grammars and constructed the most illib-

eral education the world has ever seen.”’

So Chesterton is not adverse to the discovery of the
field of education, Above he calls it "The great discovery."
What he is against is the illiberalizing effect which the dis-
covery has surprisingly had. By illiberalizing effect Chester-
ton means a nmarrowing of education to facts and undesirable and
impossible occupation with disconnected details. This he shows
when he gives an example of the illiberalizing effect. Immed-
iately following the quotation above about the .eéduncationists
constructing the most illiberal education the world has ever
seen, he says by way of example:

Let anyone who thinks such a description too strong to
be appropriate turn to the last page of an edition of
Shelley, which is called 'Teaching Exercises.' The
first question is as follows: 'Discuss the suitability

of the following expressions: 1lips of lurid hue; !'lorn
bard ... arrowy odour ... ‘' .o+ the vital

6Chesterton, G.K., A. Handfull of Authors, op.cit., 82 p

7Idem.
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objection to this question about the suitability of
certain poetic phrases does not lie in the fact that
no children could answer it, it lies in_the fact
that nobody in the world can answer it.8

Seaqch must be made in another place to get a clear
picture of what Chesterton is trying to portray. He ex~
plains rather well what he means by the curse of the dis-
covery of the vastness of the word, education, and at the
same time praisés the enlargement which education implies.
He plainly states that the chief object of education is
simplicity.

For my part, I should be inclined to suggest that
the chief object of education should be to restore
simplicity. If you like to put it so, the chief
object of education 1s not to learn things; nay,
the chief object of education is to unlearn things.
The chief object of education is to unlearn all the
weariness and wickedness of the world and to get
back into that state of exhilaration we all in~
stinctively celebrate when we write by preference
of children and of boys. eeo I would insist that
people should have so much simplicity as would

enable them to see 5hings suddenly and to see
things as they are.

The broadness of the field of education is not
objectionable to Chesterton. As a matter of fact, he de-
lights in broadening the field, "Culture is not only know-
ing the best that has been said: 1t is also knowing the best

that has been done, and even doing our best to do it,"10

8Idem.

9Chesterton, G.K., All Things Considered, London,

L0chesterton, G.K., G.K.C, as M,C., London, Methuen
and Co., 1929, xxii-272 p
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But the disintegration which has followed upon the discovery
of this broadness or vastness 4g objectionable. In brief,
there is nothing to hold the field together. The discovery
of this vastness of education is good. The logical thing
would have been to tie the field together, to have kept the
vastness in an ordered simplicity. When objects are multi-
plied principles must be more emphasized. But for this to
be achieved something else is necessary. That thing is

authority, or principles, or dogma, as we shall presently see.
IIy-Authority Basic to Education

Chesterton thinks that the disintegration which exists
in education is owing to the absence of any authority. With-
out authority education is not made liberal but just the opposite.
When authority disappears, liberal education disappears.

In the style so characteristic of Chesterton, he makes
the startling statement, "Of course, the main facet about educa-
tion is that there 1s no such thing."!l He goes on to explain
this statement. He says that education is not a word like
theology or geology but rather a word like inheritance or trans-

mission. In brief, "... it is notan object but a method.

. llchesterton, G.K., What's Wrong with the World,
New York, Dodd, Mean and Co,, 1910, 243-244 p
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.+« Theology and education are to each other like a love-
letter to the General Post Office. ... Education is tradi-

tion. LN 012

Chesterton here continues to give examples. One
teacher, a gangster, will teach certain things, another, a
vegetarian, will teach other things etc., but they are all
educating, are all educators. That is the only thing they
have in common, Then comes Chesterton's striking conclusive

statement,

The truth is, that there is nothing in common at all
between these teachers except that they teach. In
short, the only thing they share is the one thing

they profess to dislike; the general idea of authority.
It is quaint that people talk of separating dogma from
education. Dogma is actually the only thing that
cannot be separated from education. It 1s education.

A teacher who is got dogmatic is simply a teacher who

is not teaching.l

This conviction that authority is the most basic ele-
ment in education is further explained by Chesterton in
another essay. There he states that man has a responsibility
of affirming truth and of handing it on with an unshaken voice
of authority.lh

That is the one eternal education; to be sure enough
that something is true that you dare to tell it to a
child. From this high audacious duty the moderns are

fleeing on every side; ... they cannot convinig them-
selves enough to convince even a newborn babe,

12Tpidem 244 p
131bidem 246 p
14Ibidem 25% p
151pidem 254-255 p
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In still another essay Chesterton shows the logical
conclusion to his statement that there is no such thing as
education. What he says is in brief that, speaking of edu-
cation as a substance, it does not exist, But considered
as an abstract expansion then it is everywhere. The only
trouble he notes is that most people are not correctly ed-
ucated. People are being taught every waking minute of
their lives, by posters, advertidements and so on, They see
nothing of principles. They see only results.16

What is the answer to this problem? Chesterton re-
peatedly says, authority. Of course, the authority must be
valid if the education is to be walid. "41]1 educationists
are utterly dogmatic and authoritarian. You cannot have

free education; for if you left the child free you would not
educate him at all,"l? Thus, by authority, by some kind of
principle the vast field of education can be simplified, can
be a science, and would not be a mere mass of facts or re-
sults, as Chesterton calls them.

It is good that the field is broadened. But principle
or dogma or authority must be there to keep the field from be-

161pidem, 263-26% p
171bidem, 260 p
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coming a mere mass of objects. The task of culture is one
of selection and selection is impossible without some authority

or creed.18

III.-Nemd dat quod non habet

Two important ramifications follow immediately from
this doctrine of authority and are inseparably related to it.
One has to do with the educator and the other with the educant.
Chesterton consistently maintains that authority is absolutely
necessary for any kind of education. If this is so then the
educator must be authoritarian or a dogmatist, or a person
of principles. Thus Chesterton rejects the modern cry of
"Save the children." This slogan, in his mind, implies that
the fathers are hopelessly lost, cannot be saved. Education,
he defines as "truth in a state of transmission,"9 He asks
how can the children be saved if the transmitters are not saved.
Unless the fathers are saved the children can't be saved. How
can children be taught citizenship if the fathers are not citi-
zens? How can children be taught an ideal manhood if we can-
not find one for ourselves? In short it is the application

of the old philosophical principle of Nemo dat guod non habet, 20

181pidem, 275 p
191pidem, 248 p

O1pidem, 247-249 p
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The second ramification which has to do with the
educant is the necessity of refuting the common opinion that
education is principally a process of drawing out what is by
nature br heredity, latent in the educant. Obviously authority
would not. be nearly so necessary if education were merely a
method of uncovering what is already present.

fifst of all Chesterton disagrees with that interpreta-
tion of the word, education, which says that it comes from the
Latin, méaning to draw out, He mentions the possibility that
it may also have come from the Latin, meaning, to take out for
a walk as was the custom of the Roman schoolmasters. He 1is
not particularly interested in the history of the word, however.
But he emphatically denies the doctrine consequent upon the first
interpretation, the drawing-out opinion, He refers to those
maintaining this theory as "ecrazy pedants.“21 Immediately
following this appellation he proceeds in his characteristic
mahner to show the absurdity of such an opinion.

Somewhere far down 1In the dim boyish soul is a prim-
ordian yearning to learn Greek #ccents ... and the
schoolmaster only gently and tenderly liberates this
imprisoned purpose. ... The educator only draws out

the child's own unapparent love of long division .. n2l

Later he settles the matter as far as he is concerned.

To quote a brief exerpt will in this case serve better than a

2l1pidem 249 p

22Idem.
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summary account of his words.

es. 1 40 not 'agree with the doctrine; I think it
should be about as sane to say that the baby's

milk comes from the baby as to say that the baby's
educational merits do. There is, indeed, in each
living creature a collection of forces and functions;
but education means producing them in particular
shapes and training them to particular purposes, or

it means nothing at all. Speaking is the most
practical instance of the whole situation. You may
indeed "draw out" squeals and grunts from the child

by simply poking him and pulling him about, a pleasant
but cruel pastime to which many psychologists are
addicted. But you will wait and watch very patiently
indeed before you draw the English Language out of him,
That you have got to put into him; and there is an
end of the matter.

IV,-Summary

Chesterton's thoughts presented in this chapter may
be summarized as follows:

The discovery of the vastness of the field of educa-
tion is, in itself, a great discovery, Unfortunately the
discovery has resulted in a disintegration of education.

Men have been taken up with the numerous objects and divi-
sions while losing sight of the principles or the authority
necessary to keep the science intact. When objects are

multiplied, principles must be more emphasized.

23Ibidem, 251 p
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Authority‘is indispensable to education since educa-
tion is nothing but truth in a state of transmission. Ob-
viously truth can't be transmitted without authority. Thus
every teacher is a dogmatist or else is a teacher who is not
tééching.

Consequent upon the necessity of authority is the nec-
;ssity of saving the fathers before saving the children. One
cénnot transmit what one does not have. One must be convinced
before one can convince, The fallacious opinion that educa-
tion is a mere drawing-out of what is innate in the child must
Be diéproved. There are certain functions and forces in each
living creature. These, however, must be produced and trained.
In short the educant must be instructed. For example the
English language cannot merely be drawn out of the educant.

It must be put in.



Chapter II
STATE AND ERUCATION

I.,-State Replacing Parents in Education

Chesterton sees a threat to the place which the family
has in the modern mind., Some have gone to the extent of stat-
ing, iﬁ varying degrees of vagueness, that marriage can now be
replaced gy the state. Chesterton, of course, denies this and
calls the idea a mere delusion. The idea, he says, 1s one
foﬁnd‘not in the real history of states but rather in pseudo
ideal states such as the utopias of H.G. Wells. Nowhere in
history has the state successfully usurped the work of the family.
On the contrary, the state depends on the family. If mankind
had not been orgahized into families it could never have been
organized into states. The reason for this is that human cul-
ture is handed down in households, It can be done in no other
way.‘ “Tﬁe king’or government cannot be present in every nursery.
Many adversities may befall a government and it will stand as
long as the nation's family life is preserved. s an example,
Chesterton used China. When Chesterton wrote China was a so-
éalled repubiic, governed by five contending armies. The only
thing, he says, that has preserved China is its domestic relig-

ion. Tt had a domestic foundation.t

IChesterton, G.K., The Man Who Was Chesterton, New York,
Dodd, Mead and Company, 1902, 22 p
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Government grows more elusive every day.
But the traditions of humanity support humanity;
and the central one is this tradition of marriage.
And the essential of it is that a free man and a
free woman choose to found on earth the only voluntary
state; the only state which creates and which loves
its citizens. So long as these real responsible beings
stand together, they can survive all the vast changes,
deadlocks and disappointments which make up mere political
history. But if they fail each other, 15 is as certain
as death that "the State" will fail them.

The necessity of preserving the institution of the
family and the impossibility of its being replaced by the state
is seen best when applied to education. Social reformers who
advocate the elimination of the parental function of education
by the state base themselves on a "new superstition, the idea
of infinite resources and organization.“3 Reducing the re-
formers' tenets to absurdities, Chesterton in the same place
points out that men cannot be educated by machinery, nor can
a tutor be supplied for each child. Hence, the result would
be that one harassed person would look after a hundred children
and thus attempt to replace the parents. Worth noting too is
the fact that the normal parent performs this normal function

without salary. But the state-parent will have a salary.

TIdem.

3chesterton, G.K., The Thing, London, Sheed and
Ward, 1929, 39 p
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In Chesterton's own words:

WIf you cut off that natural force, and sub-
stitute a paid bureaucracy, you are like a fool who
should pay men to turn the wheel of his mill, because
he refused to use wind or water which he could get
for nothing. You are like a lunatic who should cgre-

fully water his garden with a watering cap, while hold-
ing up an umbrella to keep off the rain,"

The whole idea of replacing the parent by the State is
wrong on. many scores., But the most obvious thing is that it is
an illusion of wealth,? Among poorer people the five teachers
per child necessary to even approach an attempt at such parental
substitution would be quite impossible. Even in the case of a
wealthy child such a thing is not clearly possible since special-
ists are scércely a substitute for spiritual authority.6

Of course, the parent is not all-sufficient. Che ster-
ton admits this and admits the necessity of "educational special-
ists in loco parentis,"? The parents cannot be complete educators.
But as was mentioned above, they have the authority over the ed-
ucant. Even though the parents must turn to others tc help
educate their children, yet those aiding the mother and father
have certain obligations toward them, The complaint Chesterton

has agdinst these professional educators is that they do not work

YIdem.

SChesterton, G.K., Fancies versus Fads, London, Methuen
and Company, 1923, 19%4% p

6Ibidem, 195 p
7Chesterton, G.K., What's Wrong with the World, 31l p
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with the parents but against them. Here he has in mind prin-
cipally the poor, Instead of the educator capitalizing on
the beautiful tradition of the poor, which Chesterton always
champions, they replace these traditions with modern prejudices
of the rich. "Instead of their Christlike charity, their
Shakespearean laughter ... the poor have imposed upon them
mere pedantic copies of the prejudices of the remote rich,"8
Chesterton, in the same place, does not call for exact imita-
tion but he does think that the basically high tradition of
the poor should influence education and should not be replaced
with vapid prejudices or modern veneer of the present-day rich.
The responsibility in such matters rests to a great
extent upon the state, It is the state which so of ten assumes
that a child must be educated by the established schools or
else remain a barbarian. In brief, Chesterton's mind on this
matter can be accurately stated thus. Everyone in modern
society is in a certain sense educated before the school in-
fluences him, The schools, instead of realizing their res-
ponsibility to combat this street education derived from posters,
signs and newspapers and radios, and movies, fall in line with

these influences. Instead of correcting or simplifying the

8Chesterton, G.K., What's Wrong with the World, 311 p
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chaos, the schools foolishly add to it, The state should not
concern ltself with making war on the ignorance of the poor but

on their knowledge.? The schools, as they now work, would be

good for the uninstructed, But there are no uninstructed people
now. There is no question of whether our elementary education
1s better than barbaric ignorance because there is no such thing
as barbaric ignorance anymore. There is merely bad education,
bad instruction. In followihg such ‘a course‘'education is com-
baping the parental tradition, is adding to the confusion.
"&1l the newspapers, all the new advertisements, all the brass
of modern times -- it is against these that the national school
must bear up if it can,"10
Not only in parental substitution is the state a potential
danger to education, Chesterton points out briefly another
danger, the danger of a state using education as a part of its
machinery for satisfying a political greed. He uses Germany as
his example. National education in Germany was assigned the
duty of proving everything against a totalitarian movement to
be the result of ignorance.
It was pointed out that in Germany governments

and great employers thought it well worth their while

to apply the grandest scale of organization and the

minutest inguisition of detail to the instruction of

the whole German race, The government was the stronger
for training its scholars as it trained its soldiers;

9Ividem, 263 p
10Ipidem, 26% p
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Ege big businesses were the stronger foilmanufgctur-
g mind as they manufactured material.

Chesterton would have the power of the state very care-
fully watched and limited especially in the field of education,
even in such a small matter as the censorship of books for the
young. He merely notes that the ever-multiplying censorship
is ridiculous. He does admit that there are some things which
obviously the young should not read. But one cannot censor
everything that may have a bad effect on a child simply because
one can never tell what will have a bad effect on any one child.,
What affects one badly has the opposite effect on another.

Here Chesterton has not primarily in mind moral effects but
rather psychological effects, 12

But how is the power of the state to be watched so care-
fully. It is not an easy matter. Chesterton has in mind
England in particular but the application may fit nearly every
government., Two things make it difficult to limit and watch
against state encroachments on education. One is that the
"heresy" of progress is so widespread today that even the modern
conservatives are admittedly progressive, Anything with the
laéel "pEOgress" whether it is genuinely so or not is immediately

championed by the modern legislator. The second reason for

1lchesterton, G.K., & Short History of FEngland, New York,
John Lane Company, 1917, 276 p

12chesterton, G.K., The Man Who Was Chesterton, 701-706 p
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the difficulty in limiting the state is that the voter is not
permitted to select a solution to the educational problem from
the ten different solutions which are perhaps offered but is
allowed to choose one of the two solutions offered by the leader

and the opposition party.l3
II.-Summary

The state of ten makes attempts to supplant the family.
There are some pedants who advocate such parental substitution.
Obviously this 1s impossible even from the merely practical econ-
omic viewpoint, It is based on a delusion of infinite resources
and organization, on a failure to realize that a state depends
on the family, and that human culture is handed down by means of
the family.

Educators are necessary to supplement the family but
must not work against it. Educators must use the beautiful
family traditions, especially evident in the poor, and not
attempt to substitute for it the modern prejadices of the rich.
This responsibility lies in great measure with the state.

The state should, By means of its schools, assist the parental

13Chesterton, G.K., Miscellany of Men, London, Methuen

and Company, 1912 (6th ed. 1930), 44 p; and What's Wrong with
the World, 273 p
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function and the parental authority. The state fails to

realize that its main function should be to destroy the

false knowledge or education and as a result merely adds

to the chaotic condition of education at the present time.
The state must be watched carefully and be limited

in its influence in the field of education. This is diffi-

cult because of the modern heresy of progress and the bi-

partisan system which limits the choice of the voter,



Chapter III
EDUCATION AND THE FAMILY

Part of Chesterton's thoughts on the relation of the
family to education has been given in the preceding chapter.
One could hardly give his outlook on the relation of the state
to education without involving much of his doctrine on the
family. Then, too, the chief danger with regard to the rela-
tion between state and education is not so much that the state
will sin by neglect but by excess, by trying to supplant the
rights of the family. Hence this chapter will deal with
Chesterton's thoughts on the family and education other than
those previously presented. However, the thoughts of the
last chapter must be a part of this chapter although they need

not be repeated,
I.-Importance of Parental Authority in Education

Chesterton laments the fact that he has read thousands
of times in the present day novels and newspapers

... certain phrases about the just right of
the young to liberty, about the unjust claim of the
elders to control, about the conception that all
souls must be free or all citizens equal, about the
absurdity of authority or the degradation of obed-
ience.

lchesterton, G.K., The Thing, 37-38 p
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Chesterton does not wish to take each of these things
up one at a time and argue them out. That is not his style
ordinarily. He proceeds along his characteristic pattern of
applying a bit of logical deduction leading to absurdity. The
next obvious question in Chesterton's mind is why should the
parent be obligated to the child if the child is not obligated
to the parent, He bases himself, as he implies, upon the phil-
osophy of relationship. In the present order one created
thing cannot be related to another without a mutual relationship.
Relationship by its very nature requires two at least. He
does not deny that the relationship may be one of equality but
he does deny that it is one of similarity.2

Not all progressive pedants, in the Chestertonian sense,
are in favour of such a violent disruption of nature as to wish
to free the child from obligation to parental authority. How-
ever, this problem of the relation between parents and educants
is one which interests so many educators that solutions are con-
tinually being offered.

The solutions offered represent nothing else than the
0ld battle over the primacy of authority. Chesterton himself

has not committed himself to any definite stand on the ideal

2Idem.
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relationship between parent and educant except that he does
demand the necessity of parental authority. In other words
he discards any theory which does away with parental author-
ity but has not taken a stand on which is the best way for
parental authority to be exercised.3
I have never tied myself to a final belief
eee3 Dbut I point out that the progressive, genera-
tion after generation, does elaborately tie himself

up in new knots, and then roar and yell aloud to be
untied.

Chesterton elaborates5 on three general types of solu-
tions which are frequently offered as solutions to the problem
of the relation between parent and educant. The three types
might be listed thus:

1. Reformed education.
2. Father with the stick.
3. Let the child find himself.

The first type which has been labeled "Reform education"
was the type prevalent in later Victorian times, according to
Chesterton, This was the school which advocated persuasive
authority with most emphasis on the persuasive. As Chester-
ton admirably characterized the school, it was one which
said, "You will not hurt father", rather than, "Father will

hurt you."6 At the time when Chesterton was writing, this

popular school of educators was violently rejecting the school

3Chesterton, Fancies Versus Fads, 137 p
%Ibidem. 138 p
5Ibidem 136-140 p

6Ibidem 136 p
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which had just completed an apostolate of reforming education,
which had meant reforming the father. Now they contend that
such delicate and considerate treatment actually trains the
child to deception and especially self-deception. Chesterton
finds it very amusing to hear his contemporaries in the field
of education accuse their parents of undue leniency.

The second type, which was busy, when Chesterton was
writing, at supplanting the school of leniency and delicate
treatment, was the type labeled, "Father with the stick".

After having condemned the great-grand-father of early
Vietorian timew for his disciplinary measures, modern pedants,
are returning to his methods. Chesterton implies that very
likely these modern educators would not readily admit that they
are returning to the educational methods of the early Victorian
period. But that he claims, is what most of them are doing
when they condemn the discipliné or lack of discipline of late
Vietorian times, Obviously when one laments the lack of
discipline the only other logical course is to approve the use
of discipline.

However, not everyone is logical in offering a solution
to the problem at hand. There 1s a third group or type labeled,
"Let the child find himself."



EDUCATION AND THE FAMILY 24

For the case of these moderns is worst of

all when they do try to find any third ideal, which

is neither the authority which they once condemned

for not being persuasion, nor the persuasion whigh

they now condemn for being worse than authority.

Chesterton can find no words sufficient to ridicule

this group. They have substituted for authority a kind of
freedom and for persuasion some vague idea of drawing out the

personality of the child.8 In refutation Chesterton merely

asks how the child is to decide whether he has found his true
personality. How do these educators propose to find out if
the transcendental notion of true personality has been realized.
The problem for the educators is especially great if we recall
Chesterton's opihion that they are at present working among a
multiplicity of detalls or objects oblivious of the principles
necessary.

What is summarized above covered several pages in
Chesterton's essay. However, when he gives the only answer
to this third school,he becomes quite serious and terse.
Hence, nothing better can be done than to give his own words,

Therefore, without feeling any fixed fanat-
icism for all the old methods, whether coercive or

persuasive, I do think they both had a basis of
common sense which is wanting in this third theory.

7Ibidem. 138 p

8see Chapter One for Chesterton's comment on the
interpretation of education as meaning to draw out.
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The parent, whether persuading or punishing the child
was at least aware of one simple truth. He knew that,
in the most serious sense, God alone knows what the
child is really like, or is meant to be really like.
All we can do to him is to fill him with those truths
which we believe to be equally true whatever he is like.
We must have a code of morals which we believe to be
applicable to all children. If it seems to be a part
of his personality to be a swindler or a torturer, we
must tell him that we do not want any personalities to
be swindlers and torturers. In other words we must
believe in a religion or philosophy firmly enough to
take the responsibility of acting on it ... And I
respectfully reply that God alone knows what there is
to draw out; but we can be reasonably responsible for
what we ourselves are putting in.%

II.-Importance of Family Life in Education

Although there are mny different schools of educators,

all of them, modern and old, admit the necessity of education.

Everybody admits the importance of education.t0 4 little note

of the satirical is evident when Chesterton makes the above

oObservation. The underlying reason for this attitude is not

that Chesterton thinks education unimportant but that he refuses

to go along with those who would sacrifice everything to educa-

tion, at least so-called, whether it is the family or the faith,

He says very beautifully:

IChesterton, G.K., Fancies Versus Fads, 140-141 p

10Ibidem, 19% p
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No man who worships education has got the
best out of educationj; no man who sacrifices every-
thing to education is even educated. ... What is
wrong is a neglect of principle; and the principle
is that w%thout a gentle contempt igr education, no
gentleman's education is complete.

Nevertheless, everybody is agreed that education is
important. Chesterton wants this fact well established and
openly admitted. The reason is that he uses it to explode
some other modern trends in thinking.

If education is so important why then do so many
modern thinkers advocate the so-called emancipation of woman?
Why work to liberate woman from one of the highest functions
in the whole world?

Domestic education is larger than public education
because it involves the whole child and his whole life. The
professional educator deals with more children but with only
a certain period in their lives. The educator deals with
the school life of the scholar and usually only a section
of the child's mind. The parent, especially the mother sees
fewer children but sees the whole of childhood and the whole
of the life of the child.l2 It is obvious then, that if one

exaggerates education, one must exaggerate the place of the

parent.l3

llchesterton, G.XK., The Common Man, London, Sheed and
Ward, 1950, 40 p

12¢hesterton, G.XK., Fancies versus Fads, 203 p

131bidem, 197 p
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Still, illogieally, this is that from which many
modern thinkers want the woman emancipated. She is to leave
this exalted position for the narrower work of the public.

If education were a trivial or merely mechanical matter, then
the mother could do her part in a few minutes every day and
thus leave herself free for public work. But these modern
educators tell us that education is a matter which concerns
every minute of a child's life.lu

Once again when Chesterton gives his conclusion to
the problem he is very terse.

If you exalt the education, you must exalt
parental power with it. «o. If you depreciate par-
ental power, you must depreciate education with 1it.

If the young are always right and can 4o as they like,
well and good; let us all be joly, old and young and
free from every kind of responsibility. But in that
case do not come pestering us with the importance of
education, when nobody has any authority to educate
anybody. Make up your mind whether you want unlimited
education or unlimited emancipation, but do not_be such
a fool as to suppose you can have both at once.l

It 1s not just the mother who is necessary for educa-
tion. The entire homelife is necessary. The lower animals
require no homelife or at most very little. They live by

instinect and need little education about how to live. But

131bidem, 197 p
14Tpidem, 19% p

15Ibidem, 197 p
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man is different.~ Man needs education. In answer to those
who say no education is necessary, Chesterton dismisses the
objection by noting that even these people needed education
to acquire a language with which they could speak such non-
sense, 16

The necessity of homelife and home-education is one
reason why the union of man and wife must be permanent and
not like that of the lower animals, Permanence of marriage
is necessary even after the maturity of the offspring because
there is needed a sense of security and an atmosphere of safe-
ty, an idea of the durability of the home. If the child
could suspect that the home would disintegrate as soon as he
becomes mture then obviously the atmosphere could not exist,1?
Here, it ’'might be well to recall from the previous chapter, is
where the state is prone to interfere at the invitation of
many modern thinkers, This possibility of the state replac-
ing the parents or giving the necessary stability for the ed-
ucation of the children is simply a delusion.18

Chesterton admires the Irish method of education.
In his mind, the Irish put the home above the school. He

is in hearty agreement with W.B, Yeats who says, "Irish

16Chesterton, G.K., The Man Who Was Chesterton, 19 p
171bidem, 19-20 p

185ece Chapter One, p. 1l of this thesis.
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Education must always depend on the fact that the child's mind

is full of the drama of the home."l9
III.-Summary

Some modern thinkers wish to free the child from any
obligation to parents. The next logical step would be to free
parents from obligation to children. A relationship implies
two bases. There can be no relationship merely on the part of
one. Not all will go this far, Many solutions to the problem
of the relation between parent and child are offered. One is
that the parent must use a delicate,inoffensive, persuasive
authority. Another violently rejects this school and calls
for a severe parental control such as was prevalent in early
Victorian times, & third group wish to leave the child entire-
ly alone except for assisting him in drawing out his personal-
ity. Chesterton does not take sides as regards the first two
schools but he wviolently rejects the third. Ohly God knows
what can be drawn out of a child, Our responsibility lies in
what is put in. We must have a creed which we can impose on

any child because we believe it is true and hence applicable

to any child.

19Yeats, W.B., Essays Irish and &merican, quoted
by Chesterton in, The Uses of Diversity 42 p
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If education is important as everyone is agreed, then
it is completely illogical to emancipate woman from the home
where she exercises this very noble duty in a higher or larger
way than it is exercised even in public education.

The permanency of the home is also required for educa-
tion. The young educant must have an atmosphere of safety
and permanence furnished only by a permanent union between

his father and mother.



Chapter Four
EDUCATION AND RELIGION
I.-Secularistic Education

Chesterton's attitude toward the much discussed matter
of whether education should be secularistic or sectarian is
one of weariness. This attitude might be called the background
of his thinking on the matter. He says:

If it be really true that men sickened of
sacred words and wearied of theology, if this largely
unreasoning irritation against "dogma!" did arise out
of some ridiculous excess of such things among priests
in the past, then 1 fancy we must be laying up a fine
crop of cant for our descendants to grow tired of.

«s+ Gibbon thought it frightfully funny that people
should have fought about the difference between
"Homousion" and the "Homoiousion." The time will

come when somebody will laugh louder to think that men
thundered against Sectarian Education and also against
Secular Education; that men of prominence and position
actually denounced the schools for teaching a creed and
also for not teaching a faith. The t wo Greek words in
Gibbon look rather alike; but they really mean quite
different things., TFaith and creed do not look alike,
but they mean exactly the same thing. Creed happens
to be the Latin for faith.l

From the above quotation it can be seen that Chesterton
is weary of the discussion. Usually this means that he is out
to settle a question with finality; for example, the discussion
of the doctrine of "drawing out' as the main process of educa-

tion.2 The quotation ahove is of more importance in that it

lohesterton, G.K., What's Wrong with the World, 242-243 p

2See p.10-11 of this thesis.
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shows Chesterton quite convinced that the problem of secular
education 1s not a permanent one. Indeed, the time will
come, he thinks, that discussion of the matter will be quite
forgotten.

Before presenting the new matter of this chapter, it
will be helpful to recall Chesterton's opinion that modern
education ignores the tradition of the poor; that it helps
so little, if at all, in forming families. Since many of
the traditions of the poor are rather intimately tied up
with the faith, the two problems, of education ignoring the
family and the problem of secular education are rather intim-
ately linked, Chesterton himself does not explicitly make
this link in so many words but a review of what he has to
say of education's ignoring the family would seem to link
itself with the present problem.3

The most basic trouble with modern thinking on the
problem of education's relation to religion is in Chester-
ton's mind the very same trouble which is experienced when
any modern thinking is examined. There is no authority,
there is no genuine thilnking. Instead of thoughts, modern

phrases have been substituted. Chesterton ment ions three

3Chesterton, G.K., What's Wrong with the World, 311 p
and p. 16 of this thesis.
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words which are favourite substitutes used to avoid discussing
what is good, namely, liberty, progress and education. He
sums up this modern attitude as being logically rendered thus:
"Let us not decide what is good, but let it be considered good
not to decide it."u This refusal to get at the seat of today's
illness and actually discover what is good, is especially
dangerous in the matter of education. So many modern thinkers,
according to Chesterton, say in so many words, "Neither in relig-
ion nor morality, my friend, lie the hopes of the race, but in
education."® Chesterton immediately notes that this thought
clearly expressed, means, "We cannot decide what is good, but let
us give it to our children."®

The modern educationist, our author says, is seeking for
religious liberty without determining what is religion or what
is liberty. The old priests may have forced certain statements
on the people but not without first making the statements lucid.
The moderns are persecuting for a doctrine without even stating
it.7 Thus Chesterton shows that, in his opinion, those favour-

ing secular education are doing so in the absence of principles,

uchesterton, G.K., Hereties, London, John Lane, 1905, 25 p
5ldem.

6Tdem.

7Ibidem, 14 p
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in the absence of thought.

Above, Chesterton speaks of the secularistic mode of
thinking or not thinking, to be more precise, in a broad im-
personal way. In another essay he speaks of the same secul-
aristic tendency but in a way which would probably be more
popularly convincing. He here endeavours to show the smpid-
ity of the frequently heard phrase, "I don't want to teach my
child any religion. I don't want to influence him; I want
him to choose for himself when he grows up." This, Chester-
ton notes, is like refusing to introduce a child to his uncle
or aunt so that he may be left free to choose his own friends
when he grows up. Of course, he admits that a mother can rear
a child without giving him any religion. But she cannot bring
him up without an environment and an environment without relig-
ion is an unngtural environment.8 Just as educationists in
general, calmour for freedom in the religio-educational field
so do many modern mothers in their role as educators.

It would not be fair to leave the impression that
Chesterton blamed only the poor mental operation of the moderns
for the secularistic tendencies of education, Chesterton

realized full-well that there had been external influences.

8chesterton, G.X., The Man Who Was Chesterton, 152 p
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One influence of which he speaks is the Germanic influence.
Germany, Chesterton thinks, used education as a means of protecting
corrupt ideals and the execution of these ideas. Anything con-
trary to the purposes of the totalitarian state was attacked by
another state institution called education and was called ignor-
anee. German education had also been warped as regards relig-
ion. Lutheran Germany painted a beautiful picture of Protes-
tant Germany and a picture of corruption and a black future for
Catholic France. This warped view and use of education cer-
tainly had its influence in England although Chesterton is

happy that it did not succeed absolutely.9 However this in-
fluence surely was a great aid in bringing about the modern

secularistic trends.
IT.-Views Consequent on Secularistic Doctrine

Obviously an education built on secularistic tendencies
has many facets, each of them dependent on the absence of prin-
ciple or as has just been discussed, the refusal to discover
what is good. Chesterton brlefly mentions several of these in
various places. The half-educated (and certainly the products
of secularistic education are half-educated) "regard school not

as a normal social institution ...j; but as some sort of entirely

IChesterton, G.K., A Short History of England 277-278 p
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supernormal ... factory, in ‘which perfect men and women are

made by magic."l0  with no religion, even with no philosophy,

to turn to, man has unduly exalted the science of education.
He has set it up as a kind of god to whom everything else must
be sacrificed., This state of things prompts Chesterton to
make the interesting observation that a man is not completely
educated if he does not have some contempt of education. He
obviously means that education is not the God and all of man.
He feels no contempt for education as such but only for educa-
tion &s it is thought of by so many of the modern secular
school,1ll It must be subservient to higher principles.

Such topsy-turvy thinking in education, such lack of
religion or morality has an influence deep in the life of the
individual. Chesterton with his vigorous manner points out
that educationists, avoiding discussion of moral and religlous
training have put thelr attention on physical cleanliness and
have made it appear much more important than moral cleanliness.
"It would really seem that so long gs a little boy washes his
hands it does not matter whether he is washing off his mother's

jam or his brother's gore."12

loChesterton, G.K., The Common Man, 39 p
llipidem, 39-40p

12chesterton, G.K., What's Wrong with the World, 304 p
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The modern educationists, Chesterton believes, have
made the Socratic error of assigning a moral virtue to the
habit of knowledge. Religion has no place in the modern educa-
tion of the secular type and so the emphasis is entirely on the
intellectual side.l3 The products of such an educational
system are indeed remarkable; at least Chesterton finds them
SO. He takes D.H. Lawrence for an example.

... He confessed himself (D.H. Lawrence), in

effect, that he could only worship Demeter from the

neck downwards. He could only do it by setting the

subconsciousness against the consciousness, or in

other words, the dreams against the daylight. It is

surely a remarkable gospel ... In a famous passage

he wrote, "In my dark heart gods are'", but added that

in his "white mind" they were not, having been washed

or whitewashed out by elementary education. But the

modern educated mind is not white; it is only pale.l“

Chesterton is aware that, sometimes, without the relig-
ious motivation schools become playgrounds, This he says is
the present situation in the great universities. Since para-
dise is a playground, he has no objection to a university being
such but since sanctity is demanded before one uses the play-
ground of paradise he would demand a certain amount of sanctity

before the university should be made such., Without sanctity

13cammaerts, Emile, The Laughing Prophet, 157 p

lhchesterton, G.K., The Common Man, 200 p
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it is a vanity.l5 One cannot be content "to enjoy the
pleasures and deny the perils."16

Secularistic education is also the mother of the
scientists who exceed their field and infringe on the field of
theology or philosophy. Science 1is not expected to be scien-
tifie; it is trying to replace the priest, the wife or ourselves.
One hears people speak of science shaking one's belief in relig-
ion as if religion were the object of science, like a gas.Ll?
"] want my ... physician to tell me wether this or that food will
kill me. It is for my private philosopher to tell me whether I

ought to be killed,"18
ITTI.-Catholic Schools

Although the most important reason for wanting sectarian
or religious education is for the sake of religion and the salva-
tion of souls, Chestertoh notes that even from a profane view,
religious or sectarian education is the only thing reasonable.

A creed is needed, some authority, some criterion of selection.

If it is not a theological creed it must be as firm as theology.19

15Chesterton, G.K., All Things Considered, 71-79 p
161bidem, 79 p

171bidem, 142 p

18 1gen.

19Chesterton, G.K., What's Wrong with the World, 275 p
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They say that noadays the creeds are crumh-
ling; I doubt it, but at least the sects are in-
creasing; and education must now be sectarian educa-
tion, merely for practical purposes. Out of all this
throng of theories it must somehow select a theory...20

It is also better for the mere process of instructing
if the teacher has religious dogma to use. Thus thought is not
explicitly proposed by Chesterton although one feels it in all
he says about education. It is part of his theory of simplicity
being the object of education as was shown in Chapter One. There
is good pedagogy behind this insistence of Chesterton according
to an expert on Chesterton, Emile Cammaerts. He says:
Dogmas are forbldden, but prejudices are en-
couraged. Even if they were not there would be no
escape from them, for science cannot be adapted for
school consumption without becoming to a certain ex-
tent unscientifie, Religious dogmas, when simplified,
lose nothing of thelr essential value, Even a small
child can understand when he is told that he has a
Father in Heaven, while he cannot possibly grasp the o1
full meaning gnd implication of a word like "heredity".
Enough about the natural reasons for sectarian or relig-
ious education. The fact that Chesterton regarded the necessity
of a religious education as dependent on the necessity of relig-
ion has been shown above. An important matter in any consider-
ation of religious or sectarian education is the topic of Cath-

olic Education, if for no other reason than that most sectarian

20Ipidem, 276 p

2lcammaerts, Emile, The Laughing Proohet, 157 p
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education is Catholic, at least in that part of the world which
Chesterton wrote for. The thing which is most important for
G.K. Chesterton in Catholic education is, as might be suspected,
the authority with which it teaches. In modern education the
intellect is left free to destroy itself and thinking is being
reduced by one generation telling the next that there is no val-

idity in human thought.22 The absence of that authority which

is of the essence of Catholic education makes it impossible for
education to function properly. When religion goes, reason
goes, says Chesterton. The reason for this is that they "are
of the same primary and authoritative kind"23, that is, God is
the author of both. While modern educationists have been busy
destroying the idea of divine authority, they were apparently
unaware that they were also destroying human authority. Chest-
erton himself sums up what he has been saying in his own inimitable
style. "With a long sustained tug we have attempted to pull
the mitre off pontifical man; and his head has come off with
ig,n2h

In a letter to his friend Maurice Baring there is a

clear summary of his thoughts on the authority of the Church

22Chesterton, G.K., Orthodoxy, N.Y., John Lane Company,
1909, 57-58 p

23Ibidem, 59 p

24Tpidem, 59-60 p
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in its teaching mission. The Church, Chesterton thinks, whigh
really has divine authority must be a power capable of being
decisive first and proved right afterwards; an authority which
does not discover but knows.25

Chesterton, as we shall see, did not speak as much as
might be expected on the problem of Catholic education. Why
Hé did not is not too evident. Of course, little would be ex-
pected in his pre-conversion writings. Perhaps the reason why
there was not more after his conversion was that he was afraid
of offending the powers of England, thus making it even more
difficult for the future of Catholic education, Perhaps he
thought that his reading public would be logical enough to apply
what he said on a broader plane to the matter of education.

It is most interesting to note that Chesterton had a
certain evolution of thought in the matter of Catholic educa-
tion. In general very little difference can be detected in
his pre-conversion writings and in his post-conversion works.
As he himself says:

The change I have made is from being an

Anglo~Catholic to being a Roman Catholie, I
have always believed, at least for twenty years,

25Chesterton, G.K., From February 1%, 1923 letter

to Maurice Baring, quoted in Ward, Maise, G.K, Chesterton,
New York, Sheed and Ward, 1943, W57-459 p
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in the Catholic view of Christianity.26

However it is easily seen that he was not always fully
appreciative of the traditional Catholic view of education.
In 1902, the Education Bill was introduced by the Conservative
Party and this bill advocated financial support to Church
schools. Chesterton was in general in agreement with the oppo-
sition, namely the Liberal Party. He thought that parents
could give at home the religious instruction which they thought
their children should have,27

At the very same time, however, he refused to go along
with the Liberals in what was called the Bible compromise.
This compromise offered as a solution to the teaching of relig-
ion in the schools that simple Bible teaching would be given
to all alike. Chesterton considered this unfair to the
Catholics., He was not yet a Catholic, of course, He thought
the compromise favoured the Protestants over the Catholics.
The Protestants, he noted, held that this book, the Bible, is
the means of salvation, whereas Catholics held that the Church
is the means of salvation and that the Sacred Scriptures are a

part of that one means of salvation and must be taken as a part

26Chesterton, G.K., from a letter to the correspondent
of the Toronto Daily Star, undated, quoted in 0'Connor, John,
Fatheﬁ Brown on Chesterton, London, Frederich Muller, 1937, p
139-140.

27Ward, Maisie, G.K. Chesterton, 289 p
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of it and in connection with it. He saw that the Liberals
were not merely making a case on reiigious instruction but the
whole issue was developing into an anti-Popery cause.28 Ches-
terton, nevertheless, stood staunch and refused to be influenced
by the irrationzlity which the movement took on. Some time
later he pointed out that teaching the simple Bible or teaching
it simply as literature would never be satisfactory. He said,
"I should not mind children being told about Mohammed because
I am not a Mohammedan. If I were a Mohammedan I should very
much want to know what they were told about him,"29

We can see how much more definite he became on the
issue of Catholic education when we examine an essay, The New

Case for Catholic Schools. "Our demand for a complete culture,

based on its own philosphy and religion, is a demand that is
really unanswerable."30 He thinks it is irrefutable even when
presented to the most modern psychologists and this on the
basis of their understanding of the word, atmosphere. They
should realize that they are arguing in favour of Catholie
education when they insist that education must be treated as

a whole, that nothing stands alone and separated in the field

of education. It is quite old fashioned to refuse to under-

28chesterton, G.K., from a letter to the Daily News,
not dated, quoted in Ward, Maisie, G.K. Chesterton, 289-290 p

291bidem, 290 p

30Chesterton, G.K., The Common Man, 165 p
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stand that Catholic children mpst have an entirely Catholic
education. Those who do so, put themselves in that group of
reliecs who insisted on a mere drilling in the three R's; in
that group of uneducated men who shouted for education, who saw
no connection between a boy learning his letters and a man of
letters. These of the old school thought it sheer nonsense
that things should be taught in a spiritual atmosphere or that
there was a Catholic way of teaching the alphabet,31

Chesterton insists that there is a Catholic way of teach-
ing everything, even the alphabet. He says:

There is a Catholic way of teadhing the alphabet;
for instance, it prevents you from thinking that the only
thing that matters is learning the alphabet; or from des-
pising better prople than yourself, if they do not happen
to have learnt the alphabet.32

The solution offered by some, that of omitting religious
education, is utterly impossible. Every education teaches a
philosophy or it isn't education. It must convey some general
view of life if it is education, at least by suggestion, implica-
tion, or atmosphere. Educationists agree with this and contin-

ually reassert it until the question of Catholic education is

presented. These opponents are outrageous when they suggest

3libidem, 167 p

321dem, 168 p
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that Catholic education be taken care of in a half an hour
process and expect this to last all week, "in a world soaked
through and through with a contrary concevtion of life,"33

The whole trouble can be resolved to this. The modern
world has and holds two inconsistent ideals of education. It
expands the scope of education and at the same time excludes
religion and philosophy.

But this 1is sheer nonsense. You can have an
education that teaches atheism because atheism is true,
and it can be, from its own point of view, a complete
education. But you cannot have an education claiming
to teach all trutﬁ and then refusing to discuss whether
atheism is true.3

The only conclusion one can come to about modern edu-
cators who insist on bringing out the aesthetic, athletic,
political, sides of a student and will have nothing to do

with the religious side is that they are simply behind the

times and not acquainted with scientific education,3?

SUMMARY

Chesterton is wesry of the cant of modern education-

ists.

The basic trouble with the relation between education

and religion is the same as the basic trouble in any other

33Ibidem, 168 p
3”Ibidem, 169 p

35Idem.
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phase of modern problems. There are no principles, there are
no dogmas, Phrases have been substituted for thoughts, Edu-
cationists are refusing to find out what is good but are at the
same time trying to decide what to give their children.

From this kind of thinking proceeds the often heard
opinion that children should be allowed to choose their own
religion.,

There is no denying that there has been some external
influence towards this way of thinking and that influence has
come from Germany where education was warped to fit the desires
of the state.

Lack of religion and lack of philosophy which inevitably
follows upon the reduction of religion have led to an undue ex-
altation of education. Thus a certain contempt for education
is a sign of genuine education. This same spirit has led to
an exaltation of science in general. Science has entered into
fields where it does not belong. It has become such a great
part of the process of education that it is now watered down
for the consumption of the young until it is no longer genulne
science, Theology, on the other hand, loses none of its
essential character when simplified.

Chesterton speaks less than we would suspect on the
problem of Catholic education specifically although his many

thoughts on religion and philosophy could and should be applied
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to education.

His thinking as regards Catholic education underwent
an evolution. In the early part of the twentieth century he
could not see why parents could not give their children the
necessary religious instruction at home. About thirty years
later he could not see why modern educators were so old
fashioned as not to see that a Catholic education must be
completely Catholic. This he bases on the continual re-
assertion of modern educationists and modern psychologists
that education is a whole, that an integral education is
necessary, that atmosphere is so important for total educa-

tion.

L7



Chapter Five
PROBLEMS AND ERRORS OF MODERN EDUCATION
I.-Introductory Thoughts

"§ great many of us think that education ... has got
very much into a rut and is likely to become as narrow as any
other routine."l  Thus Chesterton gathers education into his
vast sweeping criticism of the 1lls of modern times. Narrow-
ness and ruts are unbearable to Chesterton. To some moderns,
principles mean narrowness and ruts but as has been noted
throughout this thesis principles, or dogmas, or authority are
the only means of keeping away from narrowness and ruts, When
principles are disregarded, something else takes their place,
assumes their role of guidance. For example, when morals bhe-
come less important, manners become more important. When men
cease to fear God they begin to fear man, begin to sink into
bondage. The result of breaking the great laws or principles
is not liberty. It is not even anarchy but merely gives rise
to the small laws.2

Chesterton maintains that the trouble with modern edu-
cation is something very basic, is a matter of principles.
Since it is a matter of principle, since the errors are evident
in such huge gaps in our culture and in whole departments of

education being lost to a generation, then not only may the

lchesterton, G.K., Come to Think of It, 160 p

2Chesterton, G.K., Charles Dickens; A Critical Study,
New York, Dodd, Mead and Company, 1934, 200-201 p
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experts in the field of education make an examination to find
out what is wrong but every man may enter in since principles
are the concern of all. Defects and such disproportion in
learning give the ordinary man the right to question the logic
of the experts.3

Already Chesterton gives evidence that modern education
is going to fall under his general condemnation of the lack of
thought, lack of principles, lack of logic. Education is mis-
used today much like a spelling book may be misused. A spell-
ing book is intended not primarily to teach people how to spell
but ultimately and principally to teach them how to read and
write, So today people learn tags or phrases of language
which they have been taught to apply to a certain thing. They
never dream of applying the phrases to some other object. They
never experience a train of thought.“

The present task of educators is not to teach men to
drink in science and knowledge in general. The present task
is to turn drunkards into wine tasters; to guide the process
of education by virtue of principles.5

So often, however, a school will boast of having the
latest idea in education when it has not even the first idea.
Education has come to mean the education of the people but not

by the people. Everything rests in the hands of a little

3Chesterton, G.K., Fancies versus Fads, 186 p

o S , The Man Who Was Chesterton, 151 p
R , What's Wrong With the World, 256 p
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oligarchy. Chesterton's system of education presupposes

that men who govern themselves can govern their chlldren.6
IIi-Criticism of What is Taught

Crudities of modern culture are not mere outbreaks
of human nature but are the result of a systematic impression
on that nature. Some of the more prominent education today
has taken the form of schools of commerce or journalism, for
example. There 1s a big distinction between such education
and the classical education. People who think little of learn-
ing Latin and Greek will admit that they did lead the student
to an admiration of the Latins and Greeks. The school boy had
something to admire, something toward which he had a feeling
of inferiority. The modern departments such as those men-
tioned above do got teach him to admire but to make himself
looked up to. Journalism doesn't lead to a love of litera-
ture; nor does commerce lead to an admiration for Rockefeller.?
"... it is a fact that the school of commerce or the school
of Jjournalism might almost as well be called a school of im=-

pudence or a school of swagger or a school of grab and greed."8

6Idem.

7Chesterton, G.K., Sidelights on New London and Newer
York and Other Essays, 89-90 p

8Ibidem, 90 p
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The very simple explanation of this puzzling
contradiction (that is, the timid rudeness with wyhich
the products of such an education ask questions)” is
that they were perfectly nice and normal people in
themselves, but they had never been left to themselves
by those who were always telling them to assert
themselves, They ‘had been bounced into bouncing and
bullied into being bullies. And the explanation is
the existence of this modern heresy, or false ideal,
that has been preached to everybody by every organ
of publicity and plutocracy; the theopry that self-
praise is the only real commendation.

This education by facts unfortunately does not have its
bad effect in external manners only. Facts do not always
create a spirit of reality and often have a maddening effect.
Men suffering from a delusion can amass a startling number of
facts in favour of their argument. Men can be maddened by
material facts. They lack proportion. Proportion is not
something material. All this is merely another argument for
classical education. Culture should really give a mental
health comparable to physical health.ll

The body, like the mind, knows its own equili-
brium, But it knows it better than the mind; be-
cause the problem is simpler and the physical instincts
are less paralysed by false teaching. Now the true
teaching, which strengthens and steadies the mind so
that it knows and rejects madness at sight, has, in
fact, come down to us very largely from the culture
of those great languages in which were written the

works of the last Stoles and the fiﬁst Saints, the
Greek Testament and the Roman Law. !l

9Parenthetical explanation mine.

10chesterton, G.K., Sidelights on New London and Newer
York; and Other Essays, 90 p

llchesterton, G.K., Come to Think of It., 49 p
121pidem, 50 p
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There 1s a lot of talk, Chesterton notes in another
essay, about antiquated pedantry. But the worst of all
pedants is the one who is too limited to be antiquated. He
déuts himself off from antiguity and thus cuts himself off
from humanity. He refuses to learn from anything but theories.
Ironically he insists on teaching by experiment but will not

learn by experience.l3 The oldest things should obviously

be taught to the child first; only assured and experienced
truths should be put to the baby. In modern school life the
baby usually must submit to a system younger even than himself .l
This championing of the classics fits in well with
another complaint against what is being taught in the schools
of our century. The matter portrayed in the classics is pro-
found but at the same time simple and easily understood, at
least basically, by the child. But Chesterton thinks that
today the most complicated things are presented to the child
first. Why should a child be taught the atmosphere of puri-
tanism or the evolution of the English Constitution when the
child does not know his own community. The complicated mor-
ality of Puritan government, Chesterton thinks, must be very
complicated indeed to a youth just learning that there is
any morality at all. "The general truth remains that we

should teach, to the young, men's enduring truths, and let

131pidem, 184 p
l4Chesterton, G.K., What's Wrong with the World, 255 p
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the learned amuse themselves with their passing errors, 19

Even if children were allowed to speak for themselves
and tell us what they want instead of what they are supposed to
want, we would probably discover that the old rhymes are more
like the mind of a child than anything they presently receive, 16

Chesterton treats the teaching of history in the same
way. Modern education emphasizes the need for knowledge of
the present and consequently puts less emphasis on the past.
History books now must be full of the realities of the modern
world, the divislion of labour between countries, the application
of sciences, new methods of transportation. This Chesterton
thinks is exactly the opposite of what should be contained in
the books. 411 these things are matters of daily experience
and the child will learn them even if he has not a course in
history at all. Chesterton very briefly shows what the object

of history really is. He says:

The whole object of history is to enlarge ex-
perience by imagination. And this sort of history
would enlarge neither the imagination or experience.

The whole object of history is to make us realize that
humanity could be great and glorious under conditions
quite different and even contrary to our own. It is

to teach us that men could achieve most profitable labour
without our own division of labour. It is to teach us
that men could be industrious without being industrial,
It is to make us understand that there might be a world
in which there was far less improvement in the transport
for visiting various places, and there might still be a
very grest improvement in the places visited.l

15chesterton, G.K., The Uses of Diversity, 108-109 p
16 o , G.K.C. as M.C., 224 p

) . , Fancies versus Fads, 175 p
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Were one to admit the necessity of teaching modern day dis-
coveries and improvements, still Chesterton would criticize
the commercialization of teaching these things. Education,
he thinks, has been swamped with advertisement. Education
has come too much from the town and has meant little else than
teaching the things of the city to the people of the country
who didn't want to be taught such. Chesterton advocates a
reversal of procedure and feels confident that there are many
in the towns who would welcome such an education.l8

Perhaps an even greater error than that which Chester-
ton sees in the modern methods of teaching history is the
modern attitude toward the teaching of English, both grammar
and literature, The neglect of the study of English, Ches-
terton thinks, is the origin of the unhealthy type of national-
ism which he believed prevalent in England. 4 study of Eng-
lish literature would make nationalism a generous and delicate
thing simply because nobody can study the literature of Eng-
land and still despise other nations for which England has
done so much. It seems to Chesterton quite amazing that Eng-
lish is neglected in English schools. Even more amazing are
the reasons given for such neglect. It seems that one prin-
ciple reason given by educators is that much of what might be
learned in the study of English is acquired in learning Latin

and Greek. Chesterton observes that this 1s comparable to a

18chesterton, G.K., Qutline of Sanity, Leipzig, Bern-
hard Tauchnitz, 1927, 138 p




PROBLEMS AND ERRORS OF MODERN EDUCATION 55

baby learning to walk in the process of learning to hop.19
Surely the obvious foundation of all education is the language
in which that education is conveyed; if a boy has only time
to learn one thing, he had better learn that.20  Such a gross
absence of study of the national literature is not only an in-
tellectual error but a spiritual error according to Chesterton
since it is much worse to fail to appreciate ourselves than to

fail to appreciate other nations,21
IITI.-Criticism of Business Education in Particular

Of all the various criticisms which have been noted
with regard to the subject matter of modern education, it is
evident that Chesterton demands an education based on principles
and an education which broadens and enriches the life of man.

Perhaps this is the reason why he attacks with excep-
tional seriousness modern business education.

Chesterton says that what is generally meant by a bus-
iness man is'"a man who khows the way in which our particular
sort of modern education does generally work."22 Such a man

is incapable of suggesting some other methods if the present

19Chesterton, G.K., The Defendant, 170-171 p

2OIbidem, 171 p
2l1pidem, 172 p

22Chesterton, G.K., All Is Grist, 17 p
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method does not work. Obviously such an education is a very
narrow thing. It is precisely the direct opposite of what an
education should be. Chesterton rezlized the dangers, even in
the economic field, of such an education. In 1931 he noted
that the time was near when everybody would be looking for bus-
iness men who could think, men who could find other ways of

bus iness,23

The whole point of education is to give man principles
or abstract standards or in other words to equip man to think,

& lit tle later in the same essay Chesterton says the object of
education is to broaden the mind. Of course business education
narrows the mind.

The people who are so practical as to insist on business
education object to their son's having to study about ancient
culture and civilization when these sons are going to be plumbers
or doctors, Chesterton tells them that such a classical educa-
tion will give the young man the power of comparison which is
nothing but the power of reason and judgment. Classical educa-
tion enables a man to be a critic whereas business edwation
prevents that activity of the mind necessary for criticism,

They begin by stuffing the child, not with the
sense of justice by which he can judge the world, but

23Igem.
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with the sense of inevitable doom or deducation by
which he must accept_ that particular very worldly
aspect of the world.2’+
The child grows up being taught to admire certain ex-
isting principles of business but is never equipped to criticize
these principles or to test them by general and eternal prin-
ciples.
Needless to say, Chesterton 1s not against specialization
as such but is violently opposed to specialization not built on
a general or liberal education. Before anyone attempts to spec-
ialize in any field he should have a general view of the history
of man, the nature of man, and the nature of God. Such studies
equip a man to criticize whatever kind of community he belongs
to whether it be cannibalistic or commercial.
If he is immediately initiated into the mysteries
of these institutions themselves, if he is sworn in infan-
cy to take them as seriously as they take themselves, if
he becomes a trader not only before he becomes a traveller,
but even before he becomes a true citizen of his own town,
he will never be able to denounce those institutions --
or even to improve them. Such a state will never have
the ideas or imagination to reform itself; and hustle and
bustle and business activity will have resulted in the
dead fixity of a fossil.2
Chesterton noted that America is the seat of such bus-
iness education and that the false ideal was spreading to Eng-
land, He was much surprised to find one of the best defences
agdinst business education coming from an American business man.

Chesterton gives no citation for his quotations from a speech

24Tpid. 19 p
251bid. 21 p
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delivered by this outstanding business man but thoroughly
agrees with him when he calls for an unpractical education

and declares that a training to make a living is not education
at ally that a practical education may be the very thing which
will prevent a man from making a good living; that a practical

S

training cannot be learned in a school anyway.26
IV.-Criticism of the Methods of Modern Education

Many of the methods of modern education have already
been treated in previous chapters especailly with regard to
the state, the family, and religion. In this section only
those methods which have not been considered explicitly will
be dealt with,

One of the basic reasons for unsatisfactory methods in
education is the fact that a man can impose education without
having it, although he cannot hand on education or tradition
without having it. Today there is a vast increase iIn that
type of education which is imposed and a decrease in the tradi-
tional or instructional type. A politician who decrees that
a certain book must be distributed to every school, is in that
sense ignorant. Learning the arts is a personal thing and so
a labourer showing his son his method of doing a job is in that
sense a learned man. Commercialism has made even educators

commercial and thus there has been this dangerous increase in

261pidem, 17-18 p
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imposed education by people who are not educated .2’

Besides this basic error underlying the errors in
methods of teaching there is another worth noting. The
learned man today is highly specialized and often works in
his particular field oblivious of the larger field of educa-
tion. Since Chesterton here expresses the central idea very
beautifully and briefly, his own words may be quoted:

It is rather a question of opening the mind
wide enough to understand something easy. It 1is not
to be obtained by years of labourj; it 1s more likely
to be attained in a2 moment of lazinessj; when the map-
maker who has long been pouring over the map with his

nose °l°§§ to Cork, may lean back for a moment and see
Ireland,

Thus having seen the two basic errors which might be
called unqualified administration and short-sightedness, we
can now approach some of Chesterton's specific criticism of
modern methods.

In one of his less convincing essays Chesterton nearly
condemns the doctrine of inheritance. He refuses to admit
that we can know or base any conclusions on the fact of inheri-
tance. He does not seem, however, so opposed to innheritance
as such, but rather to inheritance as it was used and ex-
plained by psychologists and educators of his time. Chester-

ton understood some of these men to propose inheritance as a

27Chesterton, G.K., G.K.C. as M.C., 232-233 p

28Chesterton, G.K., The Common Man, 233 p
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kind of simple addition or substraction. Following their
logie to its absurd conclusion Chesterton notes that they
might as well say that since the mother had two legs and the
father two legs, the child will have four, He notes that
there has never been a case of anyone placing a bet on the
basis of inheritance. He denies that there 1s any science
of such subjects and that nobody has ever justified any

theories of moral heredity in a truly scientific sense,29

There is, to quote our author no science on such subjects,
"But only a sort of ardent ignorance,"30

Chesterton can be easily misunderstood here. A&s men-
tioned above, he is not so opposed to inheritance as such but
to inheritance as it was used and explained especi lly in ed-
ucation circles at his time. On grounds of research in the
problem of heredity, endowments were sought and the poor
oppressed. Unjustified conclusions were declared from in-
sufficient certainty. These things would seem to be what
Chesterton is so opposed to. However, he 1s not very clear
on the matter and, as mentioned, this essay would probably
not be one of his more convincing works. He admits that
heredity is a notion like a dream and although not necessarily

untrue is nevertheless a dim, groping and unsystematized notion.3l

29Chesterton, G.K., What's Wrong with the World, 235-236 p
30Ipidem, 236 p

3lipidem, 237 p
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In an entirely different attitude Chesterton attacks
in bis usual sharp, accurate manner, the school favouring ex-
perimental education. As will be evident, Chesterton is con-
cerned with a rather extreme school of experimental education
and it must be borne in mind that it is this school which he
condemns,

Chesterton deals with experimental education in his
book on G. Bernard Shaw and selects education as an example of
the madness of Shaw and some others advocating similar things.
The madness of Shaw, Chesterton contends 1s consistency. What
Shaw applies to adults he consistently applies to children.,
Thus Shaw uses the idea of Herbert Spencer, according to Ches-
terton, the idea of teaching children by experience.

..+ perhaps the most fatuously silly idea

that was ever gravely put down in print, On that

there 1s no need to dwell; one has only to ask

how the experimental method is applied to a preci-

pice and the theory no longer exists.B2

In the same category as exXperimental education is
another closely related development for which Chesterton
blames Shaw. This development is that a child should never be
told anything without hearing the opposite opinion. Chesterton

seizes this statement and gally reduces it to a series of

absurdities. However, the reason for Shaw's errors, Chester-

320hesterton, G.K., George Bernard Shaw, London,
Bodley Head, 1909, 174 p
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ton says, is his failure to understand the unavoidable para-
dox of children: "Although a child is much better than I,
yet I must teach it, Although this being has much purer
passions than I, yet I must control.it,"33

In another place in the same book, Chesterton very
briefly attacks the new educational school, which he accuses

Shaw of later championing, which declares that education is

62

to be disregarded; everything depends on breeding. Chester-

ton gives only what he calls the "first and most obvious objec-

tion" thus:

The first and most obvious objection to it of
course is thisj that if you are to breed men as pigs,
you require some overseer who is as much more subtle
than a man as a man is more subtle_than a pig. Such
an individual is not easy to find,3%

Rather closely allied to the suggestion that a child
always be presented with the opposite opinion whenever he is
told anything is the whole doctrine of freedom in education.
This has been treated.earlier in the thesis but might be well

to recall in this connection, Chesterton maintains that a

child is naturally bored with the infinite. His mind is nat-

urally finite, even more evidently so than that of an adplt.

If limits are not given to the child he will invent his own,3?

331pidem, 176 p
3%Ipidem, 206 p

350émmaerts, Emile, The Laughing Prophet, 164-165 p
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Perhaps this is as good a place as any to mention
Chesterton's method of trying and testing new suggestions such
as these in education. First of all one needs ideals to test
all realities. This is taken for granted by Chesterton and he
does not dwell on 1t, The necessity of principles has been
shown to be part and parcel of Chesterton's ideas on education,
But he also notes that there must be a reality to test ideals
too,. Many ideals proposed by thelr exponents would die an early
death were they but put to the test of reality., Thus Chester-
ton upon hearing an ideal presented applies it to an actual per-
sonality. Chesterton then proceeds to show by example an appli-
cation of an ideal to a reality, in this case to a boy he knew
in school. The example is not important but the method of test-
ing used by Chesterton is very important as an aid toward under-
standing his mode of attack which often seems facetious to the
superficial reader,36

Another principal fault in methods is the failure of
the teacher to understand the complexity of boyhood. Chester-
ton takes, for example, the matter of literature. People spare
no expense to arouse the aesthetic sense of the little boy.

But, illogically, when this sense has been aroused he 1s then

360hesterton, G.K., Alarms and Discursions, 49-51 p
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"put off with books and papers which are not literature at
all."37 Neither do educators appreciate noble aesthetic sense
of love of adventure. If a child loves colour he is applauded
for his aesthetic sense but if it 1s adventure which he loves,
the statement is merely tolerated. "... if a boy says, 'I
like a story about priates', he is treated as if he had asked
for another piece of pork."38

Moreover, the instructor must realize the external atti-
tude of a boy towards scholastic things in general and poetry in
particular, Some are inclined to labhel boys as barbarous. The
truth is that their school life is public and ceremonial and nat-
urally the uninstructed is shy of what is public. Chesterton
notes, "Boys, like dogs, have a sort of romantic ritual which is
not always their real selves."39 Chesterton goes on to say that
by this he means that boys are really very sentimental and that
the most sentimental thing possible 1s to hide one's feelings
since it is merely making too much of them. Thus a boy hides
his romanticism and pretends to be much more masculine and mat-
erialistic than he is. Chesterton concludes this main part
of his observation with a final observation. "Stoicism is

the direct product of sentimentalism; and school-boys are

37Chesterton, G.K., The Common Man, 230 p

381dem.

39Chesterton, G.K., Alarms and Discursions, 52 p
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sentimental individually, but stoic collectively."”o

It logically follows then that the relationship exist-
ing between the teacher and the student is of great importance.
As noted in the paragraph above, boys are more themselves when
taken as individuals and not as a group. The tendency of modern
education is not to dezl with the boy on the basis of authority
exercised by a private relationship, nor indeed to deal with boys
collectively. Instead, many modern educators are constantly
occupied with the object with which the boy is concerned. Ches-
terton elucidates by using a simple example. If one wishes to
stop a boy from throwing stones it will avail little to attempt
to remove all stones, or to start a reform for asphalt roads.
The problem can only be solved by trusting "to your private re-
lation with the boy, and not to your public relation to the
stone."L"l

V.-Teaching Health

"Health is the most unhealthy of topics."l+2 This sen-
tence of Chesterton gives a rather good synopsis of his opinion
of hygienic culture. He notes that those who support this cul-
ture consider themselves very practical and compare their own

materialism with the classicists who cared not much for this

4013em,

41chesterton, G.K., The Man Who Was Chesterton, 715 p

42Chesterton, G.K., Come to Think of It, 47 p
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new culture, When they begin to put their opinions into prac-
tice, they do have some difficulties, There is no difficulty
in treating of health and facts of nature in general. The diffi-
culties arise when educators begin to teach this matter just as
mathematics or science is taught. Morbid fears are aroused in
the very young. Even many who belong to the school supporting
the teaching of health will admit the inadvisability of preach-
ing malformations and foul diseases to the very young. But
they contend that the older children should be able to be given
such instruction. Chesterton thinks they have it backwards.
Little harm, he fancies, would be done to the small child by
hearing such. But at the period of the boy's life at which
they propose to give such instruction is precisely that period
of life when it is most dangerous. Young peoole of this age
are very often full of concentrated internal cares and commonly
imaginary maladies are the object of the inward-working imag-
lnation, It is also a case of a little knowledge being a dan-
gerous thing. Often, even in medical schools, students become
a little unbalanced in such matters, Chesterton says a doctor
told him, How much greater is such danger among the young
redeiving such ideas but in a less scientific atmosphere

aMtwme43

43Ibidem, 47-48 p
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VI.-Sex Education

Proceeding through Chesterton's works one realizes
that he always looks for principles or sources for any malady.
He makes no exception in the matter of eex instruction. &
basic error or an error in principle is the fact that the mor-
ality of the so-called gutter-boys is discussed while at the
very same time people are discussing whether there is such a
thing as morality. Chesterton's implication is that before
much constructive thinking can be done about the morality of
youth it is certainly necessary that the thinkers themselves
be convinced of the principles of morality.hu

Chesterton attacks no problem of education as carefully
as he attacks this one,. Usually, as has been seen before in
many instances, he will take the modern tendency or modern
school on a particular subject and in a gay attitude reduce
the tenets of that school to absurdities. Not so in the
matter of sex education, He, first of all, points out that
he will not deny that the modern tendency of analyzing sex is
a good one, He does admit that there is entirely too much
hypoerisy about sex in newspapers and books in England. He
will not agree that there is any hypocrisy when one English-

man speaks to another on the matter of sex. He advocates a

L*“Chesterton, G.K., The Man Who Was Chesterton, 619 p
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complete absence of any hypocrisy in the matter, There are
extremes to be avoided, however, One extreme has been the
exXaggerated chivalry of sex as portrayed by some Victorian poets.
There has been the exaggerated realism of sex taught by the old
monks. Neither of these is ideal. Chesterton concedes alto-
gether that the modern method of dissecting sex and putting it
into pigeon-holes is just and necessary. He does not say that
the tendency has even gone too far, But his great warning, his
only conclusion is =-- what will happen if it does? The matter
of sex 1s being handled in a satisfactory manner at present.
Chesterton is merely aware of the chaos which would be the result
of the modern tendency of dissecting if it should get out of hand.h5
The above 1s Chesterton's warning. However, he has a
principle which he offers to guide all sex education including
the problem of coeducation which will be discussed next. He
states his principle briefly as follows:
It is better thst they should not have the

knowledge until they have the reverence and charity.

We want no premature puppyish 'knowing all about girls'.

We do not want the highest mysteries of a Divine dis-

tinction to be understood before they are desired, and

handled before they are understood. That which Mr.

Shaw calls the Life Force, but for which Christianity

has more philosophical terms, has created this ...

division of tastes and habits for that romantic purpose,

which 1is also the most practical of all purposes. Those
whom God has sundered, shall no man join.

L"5Chesterton, G.K., The Common Man, 130 p

46Ibidem, 143 p
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VII.-Coeducation

The first thing to be ascertained about Chesterton's
ideas on coeducation is his ideas on female education, since
one's ideas on female education may well have a great influ-
ence in determining one's opinion on coeducation.

Chesterton has nothing against female education. He
implies that a liberal education could be of great value to a
woman, Chesterton declares that there are no new ideas on
female education. The only thing that modern educators have
done 1s to take a look at what they were doing in male educa-
tion and proceed to apply it absolutely to girls. This 1is
of course quite illogical, Anyone can realize that even from
a physical viewpoint, not everything in our modern education
which is good for the male is at the same time good for the fe-
male, And incidentally, Chesterton makes the very practical
observation about homework. The same homework is handed out
to both boys and girls despite the fact that the girl has home-
work other than that brought home from school,.

Rather than to have woman a product of such indiscrim-
inating education, Chesterton would definitely prefer the ultra-
feminine product of the Victorian age. Several points of Vie-
torian education Chesterton finds quite desirable.

If Chesterton were forced to give a brief and serious
answer to the question of what kind of education should a girl

receive, he would answer: a liberal education with no spec-
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lalization, Naturally he presumes that the art of house-
keeping is learned in the home. He 1is auite against specializa-
tion so that woman may be free to be a queen and not a private
soldier. X7

The question of coeducation has already been answered to
a certain extent in portraying Chesterton's thoughts on femle
education, More can be added, however, explicitly dealing with
coeducation,

The entire question of the value of coeducation Chester-
ton would settle by examining the aims or object of coeducation.
Otherwise he is indifferent to the problem and doesn't think it
would make much difference. He passes over the pnroblem as far
as the very young are concerned and accepts coeducation at this
age as certainly desirable. Nor does he think there could be
much harm come from the practice in older groups. He bases
this opinion on another opinion, namely, that the school is
not nearly so important as commonly thought today. The home
is the really important place.LF8

In examining the possibilities and limitations of co-
education in the school, Chesterton examines its effects in

the home, The school will certainly not be able to do more

47Chesterton, G.K., What's Wrong with the World, 314-318 p

uBCheétértOn,*G.K.; The Common Man, 141 p
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in the field of coeducation than the home can do. Chesterton
notes that even the home cannot make boys and girls ordinary
comrades and therefore the school need not hope to accomplish
such a feat by coeducation. There is a wall between the sexes
which prevents such comradeship. The wall, according to Ches-
terton, can be broken down by two things, love or lust.
The school can hope to achieve the goal of getting
boys and girls to work together in the classroom because the
home shows us that they can work together in the breakfast
room.49
Even among teen-agers coeducation cannot establish a
sexless comradeship. Even the older children will ignore or
disdain the opposite sex. The reason is that the sexes never
understand each other except by
"an exaggerated tender and mutual interest. To put
the matter in one metaphor, the sexes are two stubborn
pieces of iron; if they are to ES welded together, it
must be while they are red-hot."
Chesterton therefore maintains that it 1is better for
the sexes to misunderstand ohe another until marriage.
He concludes as he began the discussion, that the good
or evil of coeducation depends entirely on the objective sought.
It is, therefore, a question of what are really
the co-educators' aims. If they have small aims, some
convenience in organization, some slight improvement in

manners, they know more about such things t%ﬁn I. 3But
if they have large aims, I am against them.

YIpidem, 141-142 p
50Ibidem, 142 p
5lIbidem, 143 p
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VIII.-Miscellaneous Errors in Modern Education

One need not read far in Chesterton before discover-
ing that he is definitely not an enthusiastic promoter of the
empirical sciences. He cannot be called anti-scientific but
he is extremely critical of science and makes doubly sure that
science observe its proper limitations.

He believes that most scilentists are afflicted with
too much of the wrong kind of knowledge; they are full of
knowledge of the details proper to their field whereas their
knowledge of man and society "is quite exceptionally superfic-
ial and silly."52 For this reason he so vehemently attacks
the modern doctrine of inheritance already treated.53

In a similar way Chesterton attacks the modern preach-
ing of Calvinism by which Chesterton designates some modern
opinions about pre-natal influence. He insists that in deal-
ing with the child it is not eugenics which is importamt but
education. It is not heredity which is important but envir-
onment, However, even in the matter of environment Chesterton
is not all enthusiastiec. He does accept the importance of
envirmment but he does not accept the unlimited extent to which
some modern scientists carry the matter. He insists that en-
vironment may work positively in one case and negatively in

another, As one example he says, "It may be that the High-

5'2Chesterton, G.K., Alarms and Discursions, 82 p

53----=--- s What's Wrong with the World, 234-238 p
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landers are poetical because they inhabit mouantains; but are

the Swiss prosaic because they inhabit mountains?"su

Environment 1is, according to Chesterton, the modern
term for what the word 'education' used to mean, Environment
is the way by which a child must be molded. For example, en-
vironment is the method of correcting the present evil of
class distinction. A child being taught by a woman of the
lower class will always respect the lower classes simply be-
cause he has learned, while a child, to respect a member of
that class.55

In ending this chapter on Chesterton's criticism of
the errors of modern education, it would not be fair to give
the impression that Chesterton holds little hope for education
and finds so much wrong with it that it would seem scarcely
any good could come from it, It would seem that Chesterton
often -criticizes most severely those things of which he 1is
most hopeful. The fact that he puts great stock in education
and looks to it for great things, can be seen from the follow-
ing quotation.

Nevertheless, it remains the working reality
that what we have to deal with in the case of children
is, for all practical purposes, environment; or to

use the older word, education. When all such deduct-
ions are made, education 1s at least a form of will-

S%Ipidem, 239 p

55Chesterton, G.K., Charles Dickens; & Critical Study,
199 p
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worship, not of cowardly fact-worship; it deals
with a department that we can control; it does not
merely darken us with the barbarian pessimism of
Z0la and the heredity-hunt. We shall certainly
make fools of ourselves; that is what is meant by
philosophy. But we shall not merely make beasts
of ourselves; which is the nearest popular defini-
tion HPf merely following the laws of Nature and cow-
ering under the vengeance of the flesh. Education
contains much moonshine; but not of the sort that
makes mere mooncalves and idiots, the slaves of a
silver magnet, the one eye of the world. In this
decent arena there are fads, but not frenzies.
Doubtless we shall often find a mare's gest; but
it will not always be the nightmare's.5

X, -Summary

Since the main trouble with education is basic, a
matter of principles, every man, and not only the specialists,
has a right to question the logic of the experts. Today people
learn tags of language which are substituted for thoughts. The
trouble is not that people do not learn. They learn too much
and never learn to think or discern, Much of this chaos is
the result of education being in the hands of a small oligarchy.
Education is of the people and should be by the people,

As regards what 1is taught in our modern schools, Chester-
ton sees that the main error lies in the fact that the matter
is a factual education and does not give mental health nor pro-
mote mental activity. What is needed is the broadening effect

of the classics. Experience proves the value of such an educa-

56Chesterton, G.K., What's Wrons with the World, 24l p
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tion but modern educators claim to teach by experiment but re-
fuse to learn by exverience. Not only do the classics give a
firm, broad education but they are profound and yet simple and
thus quite adaptable to the education of the young. wost of
the things taught to the young today are guite complicated thirgs,
simplified until the substance is scarcely there at all.

Eistorians, too, err in teaching contemporary events
which will be learned outside the school room anyway. Zven in
teaching modern events commercialization has marked the vrocess.,

Almost inexplicable is the modern vractice of the neg-
lect of the study of English, ‘Yhereas it is the first thing
which should be learned, it is left to be picked up during the
study of other discirlines.

Of all the subject matter of modern education none is
so objectionable as business educaticn. it has a narrowing
effect on the mind and teaches nothing of princirles and gives
no abstract stamlards.

As regards the methods of educaticn, the basic frouble
is that education czn be imposed by ignorant men who know no-

thing of edqucation. “hen too, the modern learned man is so

(o]

[

of the

}—*

specialized in his field that he often works Zorgetfu
whole field of =sducation.

Chesterton condemns the doctrine of inheritsnce as 2
modern method employed in the science of educsticn, Tlth even

more forcefulness he condemns Lthe school o
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that is, the school that holds that children must be allowed to
learn for the most part by personal experience, Along with the
condemnation of this school, Chesterton condemns the grocup who
would never tell a child an opinion without at the same time
telling him the opposite opinion.

An important factor forming the methods of education
should be an understending of the complexity of boyhood. In-
stead of the instructor working on the basis of a private rela-
tionship to the boy, he now works rather on the basis of a public
relation to the problems of boyhood.

The teaching of health 1is one of Chesterton's complaints.
Fe has no abjection to discussion of health but does think the
teaching of health in a way one would teach geometry may be very
harmful to the mind of the young.

In the closely related field of sex education, Chester-
ton feels that it 1is quite necessary and just that the subject
be thoroughly studied. He wants no hypocrisy in the matter.
However, great caution must be exercised lest the matter get out
of hand. As a gulding principle Chesterton thinks that the
young had better be left in ignorance of sex until they have
learned the virtues of reverence and charity.

Coeducation does not particularly interest Chesterton
as a matter for discussion. Ee thinks thot it is not very im-

portant whether there is or is not cceducation. If the alrms
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of those championing coeducation are small, then Chesterton
will support'them. If their aims are large and they hope
to establish a sexless comradeship between the sexes then
Chesterton is against them since theilr aim is unattainable.
Not even the home has been able to unite the sexes thus,

Also the education of females should not be conducted as is
the education of males, Since girls a&re different from boys
their education must be adapted to their condition and the
methods of teaching boys should not be applied completely to
girls.

In general, Chesterton thinks modern education is
entirely too factual and specialized, The mind has no opp-
ortunity to be trained in the great broad principles. For
this reason he is a strong advocate of the classical educa-
tion. However, he 1s not pessimistic about modern education.
It is our hope for the future but not the only hope, nor the

first hope.



SUMMARY AND CONCLUSION OF THESIS

The object of the thesis was stated in the introduc-
tion as an attempt merely to investigate the essays of Ches-
terton in an effort to find out what he said about education
and then to attempt to arrange thils material in such a fashion
as to present his scattered thoughts in a unified and logical
manner,

The following is a summary of Chesterton's thoughts on
the many topics on which he was found to have expressed his
opinion,

The discovery of the vastness of the field of education
has led to a preoccupation with objects and divisions which has
caused educators to lose sight of principles. This is disas-
trous since authority, principles or dogmas, are absolutely
indispensable.

The absence of authority causes education to be an un-
stable and insecure thing. The state tries to supplant the
family. Obviously such a thing is impossible even from the
economic viewpoint. The state is by nature incapable of usur-
ping successfully the function of the family.

Modern educators have perhaps unconsciously aided the
state in reaching too far into the process of education, by
attempting to free children from obligations toward parents,
Chesterton points out that philosonhically speaking a rela-
tionship implies two parties, If the child has no obligation
toward the parent why should the parent have such toward the

child? There are three schools of thought on the relation-
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ship between parent and child in the process of education.

One advocates strictness, another advocates inoffensive per-
suasive authority and a third wants the child left completely
alone except for assistance offered him in drawing out his
personality. Chesterton does not take sides as regardz the
first two schools but severely condemns the third as omitting
the importance and responsibility of instruction and formation.

Chesterton calls our attention to the incongruity be-
tween the great emphasis on education today and, at the same
time and by the same people, the advocating of the emancipa-
tion of the woman, the chiefest of educators, from the home.
Likewise permanency of the home, absence of divorce, 1s essen-
tial for good education.

Educators are denying religion a place in education,
They try to decide what to give their children without decid-
ing what is good. "Children should be ajlowed to choose their
own religion", is often an expression of this type of unprin-
cinled thinking.

At one time Chesterton himself did not see the impor-
tance of religious education to the extent that he would advo-
cate separate Catholic schools. Some years later he emphat-
ically proposed such necessity on the same basis used by so
many modern educators in their proposals for other things,
namely, an integral atmosphere or environment, or educatiocn.

Among other deficiencies in modern education Chester-
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ton mentions the absence of real thought and the substitution
of mere tags of language.

The subject matter of modern education is greatly in
need of reform, Modern education is to a great extent factual
with little or no emphasis upon principles or the development
of mental faculties, The extreme in factual education 1s the
new business course which tends to narrow the mind, offers it
no object of admiration and teaches the young person greed
and arrogance,

Science is also condemned by Chesterton for over-reaching
its proper field. He condemns the teaching of health as a
regular subject. However, sex education receives his approval
providing it 1s watched carefully and not allowed out of hand
at all. Coeducation, which is closely related to the above,
does not particularly interest Chesterton. If the aims of
those proposing coeducation are slight then he thinks it would
be good. If they have as their object the establishing of a
new comradeship between the sexes then he withdraws his support
because such an aim is unattainable.

Although education is in a pitiable state it is still
that to which we must have recourse when dealing with the
child, It is the hope of the future but not the only hope

nor the first hope.
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Chesterton did not write explicitly as an educator
nor as a critic of education. He very often used educa-
tion in examples and frequently commented on the subject in
brief, Since he is accepted as such a great mind his
thoughts on the subject are most valuable and useful.

The work of this thesis has been to discover and
analyze and present in an ordered manner Chesterton's thoughts

on the subject of education,
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