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IKTKODUOTIOM 

The purpose of this thesis is to show that the 

philosophy of Frederioh wilhelct Froebel, in a modified form, 

is the underlying doctrine of the public educational system 

at all levels, kindergarten, elementary, end secondary, 

throughout the United States of America at the present tlxae. 

The inquiry is restricted to a study of only those facts 

which have affected the extension of the principles and ideas 

of Frederioh v. like In Froebel in the public educational system 

of the United States of America, 

In reference to the problem, the following topics 

will be considereds (1) the means by which the Froebellan 

kindergarten was established into the public school system of 

the United States; (2) the extent to which the Froebellan 

kindergarten spread throughout the United States; (3) the way 

by whioh the Froebellan doctrines entered the elementary and 

secondary levels of education in the United States) (4) the 

extent of the influence of the Froebellan doctrine on ele­

mentary and secondary education la the United States, 

The investigator found that little has been done in 

research on the Froebellan Movement in the United States of 

America. There have been a few historical studies and 

critical writings, and a Halted amount of experimental 

research that deals with the effect of the kindergarten on 

attendance, and play and play ootlves. In respect to the 
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historical studies that have been done, the investigator 

found but two booksi one by Miss Nina 0, Vandewelker, The 

Kindergarten in American Muoa,tlon. published in 1908; and, 

one by the Committee of nineteen, authorized by the Inter­

national Kindergarten Union* The Kindergarten, published la 

1913* The movement has been reported in historical form by 

Frederioh Shy in one section of his book, The Development of 

P̂*«Fft Education fa Theory, Qr^nJMlr^ffli 3ft*, FWM?«> 

published in 1934; and another study written by Paul Monroe 

in Textbook in History of Sduoatlon. published in 1906, In 

1912, S. C. Parker and Alice Textile published Unified and 

First Grade Teaching. Hone of these historical reports have 

shown the extension of the Froebellan movement into elestentary 

and secondary levels of education. 

The critical studies that have been done aret William 

H. Kilpatrick»s book, Analysis of Froebel»g Kindergarten 

Principles Critically Examined, published in 191a, and a book 

by J. A, UaoVannel, Tfro, ̂ m$t%Q^^9$Flptau .of, Froebel, njaft 

Herbert, published in 1903; an article by Use Forrest 

published in 1924 in the ^duoa^ff**! fltHmffafr, ?*HM*MPI called 

Influence of Klndarftartaa on AoMevoMcat in KeadiuAU and one 

by Patty S. Hill published in 1927, Forty Years of Kindergarten. 

In 1933, 1938, 1939* and 1940, the Association for Childhood 

Education published articles on the history of the kindergarten 



movement in each district of the United States, None of these 

affect the problem of this thesis. 

The subject is opportune and important. In consider­

ation of the faot that Frederioh wilhelm Froebel had looked to 

the United States of America, because of Its truly democratic 

nature, as the country in which his system might be most 
I 

successfully organized, and in consideration of the fact that 

at the time of the death of Frederioh Wilhelm Froebel, exactly 

one hundred years ago, no Froebellan kindergarten had been 

established in the United states of America, it seems oppor­

tune and important to discover the extent to which his prophecy 

has been fulfilled. 

In the process of this thesis, the Froebellan movement 

in the United States of America will be treated as follows! 

first, there will be a study of the attempts to establish the 

Froebellan kindergarten in the United states. The attempts 

will be discussed in Chapters I, II, and III under the titles 

Individual Attempts. OofeoUyc,, Afrftyjttftft, and lM£J*tujy,onaJt 

Attempts. The Chapters IV, V", and VI will discuss the exten­

sion of the Froebellan movement far beyond pre-school edu­

cation by the influences of Francis Wayland Parker, ft. Stanley 

Hell, and John Dewey. Chapter VII contains the Conclusion. 

1 Frederioh w. Froebel, Education of Man. Translated 
by William Nicholas Hallman, Hew York, Appleton, 1887, p. xx. 
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The methods used in this thesis are historical and 

philosophical. The investigator attacks the problem with 

the intention of eliminating any prejudice and any previous 

conclusions or implications that he may hold, and attempts 

to interpret, with an open mind, the results of the investi­

gation on the basis of the facts that he will have accumu­

lated In writing the thesis. 



CBAPTSK I 

Individual Attempts to latroduoe tha Froebellan Kindergarten 

in the United Jtatea of America 

In this chapter, individual attempts to establish the 

Froebellan kindergarten in the United states will be con­

sidered. Certain historical high points will help to pro­

vide a suitable background to show the significant influence 

of Frederioh wilhelm Froebel in the development of the 

kindergarten in the United states. 

In the year 1933, the United States will oelebrate 

the completion of a century of kindergarten education. For 

the informed participants and educators, this celebration 

will be not merely a salutation to the lapse of time, but 

the recognition of the evolution of an educational institu­

tion which is the start, not the finish, of a truly unique 

adventure in education. 

The origin of the kindergarten in the United States 

is traced to the migration 0f the German people to the 

United States as a result of the European devolutions in 1848. 

During the decade, 1830-1860, mny cultured Germans who had 

been influenced by the educational theories of Frederioh 

Froebel in Germany established private sohoola, bilingual in 

nature, in many parts of the United States. These achools, 

established by individuals, had considerable influence on 
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the future kindergarten and new educational movement. 

The first kindergarten was set up in 1833 at Water-

town, Wisconsin, by k'xs. Carl Sohurz, the Gorman-born v.ife 

of the ramous American writer and political figure, before 

her marriage to Carl tfohurz, hii:;s Margaretha Meyer had been 

a student of Froebel in donnany, and with her sister, Madam 

Bertha Ronge, had been an active worker in the kindergarten 

movement in Hamburg, Germany. Her school at Watertown, Wis­

consin, established for the convenience of her own children 

and a few children of relatives who lived near-by, was based 

on her knowledge of the Froebellan principles. Although It 

was a private school and bilingual In nature, it was the pro­

totype and pattern for the kindergartens of the next decade 
2 

in the United states. 

The second German-speaking kindergarten in the United 

States was founded in 1838 by another woman, Mrs. Caroline 

Frankenburg (Frankenberg), at Columbus, Ohio. Mrs. Frank-

enburg had been a student of Froebel when he first began to 

set up his kindergarten experiments In Germany. Her in-

1 Nina 0. Vandewalker, The Mt&%N&?%m fa ^FWPfam 
Education. New York, Jteomillan, 190b, p. 12-13. 

2 Ibid.. p. 13. 
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fluenoe in furthering the kindergarten cause and the Froe­

bellan movement lay in her extreme love and devotion for 

3 
children and in her admiration for Froebel»s methods. 

In i860, William Nicholas Hailman, "one of tha most 
4 

advanced and practical educators in the United States'*, 

returned from the United States for a visit to his old home 

In Zurich, Switzerland, where he investigated the schools 

and became interested in the kindergarten movement. 

At that time, Hailman was only twenty-four years of 

age. Already his work as a hir;h school teacher in Louis­

ville, Kentucky, had gained him a fine reputation, and his 

Interest in the most modern teaching methods had worn him en­

thusiastic admiration. As a high school teacher of science 

Hailman found that the practice of memorization by the stu­

dents was a great hindrance to his teaching and to the stu­

dents* learning. After investigating the elementary aohools, 

he was convinced that a radical change In teaching methods 

in the low grades was necessary before reorganization in the 

high school could be accomplished. He believed that the most 

important years of a child's development were his early years. 

3 Elizabeth P. Peabody, Muoatlon in tho Home, the 
Kindergarten, and the Primaryaohool. London. Sonnansohein 
1887, p, 161. 

4 Pioneers of the Kindergarten in America. *uthoriaed 
by the International Kindorgarten Union, î ew York, Century, 
1924, p. 243, 
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He ba^an to formulate a philosophy of education. 

Thus, when he was introduced, in i860, to the ideals 

and methods of Froebel, Hailman baoauo a sciontifio and open-

minded student of the Froebolian kindergarten. 

In I863, Mailman astablished a kindergarten In Louis­

ville, Kentucky, under the charge of a woman from Baltimore 

who had been trained in kindergarten work. The success of 

the sohool proved to Hailman that the Kindergarten should be 
3 

the basis of all educational systems. 

It was in 1872 that Hailman had his first opportunity 

to spread the Interest in the kinuer^arton and the theories 

of Froebel. At tr.e first meeting of the National Education 

Association in Boston, he presented a paper on Adaptation of 

Froebelvs Methods to American Institutions. His efforts were 

successful, and many educators began to Investigate the kiader-

garten system. 

In 1873» Hailman bacaoe president of the German-Amer­

ican Academy In Milwaukee, Wisconsin. That same year, four 

German kindergartens were established in the city of Mil­

waukee. Hailman inaugurated a new program in his academy 

for the training of kinderpartners. His wife organized an 

Kn^liah kindergarten for children of Amerloan patronage. 

3 ^bid.. p. 234. 

6 Vandewalker, 00. olt.. p. 22. 
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Hailman continually encouraged the adaptation of the 

kindergarten to the public school system of vilwaukea. With­

in ten years of the establishment of his training aohool for 

kindergartnora, a similar program was aet up in the Wisconsin 

State Normal School, and a kindergarten was inaugurated in 

the public school system of i-llwaukee. 

Among Hailman*s earliest writings on the Froebellan 

system was hi3 book, joinder tartan Uulture in the Family and 

Home, which was published in 1873* This book explained how 

the new education based on Froebel could be adapted success­

fully to American institutions. 

One of his twelva lectures on tha History of 

Pedaflô y delivered bafore the Cincinnati Teachers' Insti­

tute in 1873 was on Frederioh Froebel. In this lecture he 

explained briefly Froebel'a system and showed the influence 

of Froebel'a principles on the education of that times 

iiverywhere we see the tendency to technical 
education} drawing forma a branch of instruction in 
all woll-appointed aohool aysteuis, evan in our coun­
try; calesthenlc and gymnastic exercises f,aln ground 
day by day; music cheers the smiles of thousands of 
little learners, where a few years a.>;o there was 
only a monotonous drawl of recitations or excited 
tone of the rebuking teacher,' 

7 William N. Hailman, History of PedaftOfiV. Hew York, 
Wilson, 1874, p. 120. 
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Hailman acknowledged the leadership of women in the 

new education movement. He encouraged the employment of 

women teachers in tha kindergarten and elementary schools 

and traced that influence back to Froebal: 

He (Froebel) held that teaching the little ones 
is the natural calling of woman; that by her greater 
tenderness, her deeper sympathy for the yearnings of 
children, by her quicker perception of their needs 
and wants, by her more intimate relationship to tha 
child, by her readier adaptability to its ways, by 
her more craceful movement, and hor winning words, 
she is much better fitted than r*an, other circum­
stances being the some, to arouse the child to free 
obedience and eat;er self-activity, and to implant 
tha seeds of love and purity in its h^art.8 

With tha financial aid of tor. Carl Doefinger of Mil­

waukee and the ..great interest in the kindergarten that the 

people of Milwaukee possessed, Hallioan was able to establish 

in 1876 the periodical, The Hew Kduos-tlon. This monthly paper 

was in reality the continuance of The; .Kjjnder̂ ,ariten i>'assen̂ ;er 

which SSlizabeth P. Peabody had begun. For six years, Hailman 

used this magazine to act as tha loud-speaker for Froebel, 

and to propagate the new educational gospel. 
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In continuing the work begun by Miss iSll«*beth P. 

Peabody'a Kindergarten Messenger. Hailman stated* 

As the successor of The Kindergarten Messenger 
it (The New M u oat ion) will aim to continue the work 
so nobly begun and so generously carried on by Miss 
Peabody, of ??ivint; advice and encouragement, faith 
and support to brave men and woman who have under­
taken an arduous pioneer-work in the tsatafcllshmsnt 
of kindergartens and mothers' oleases throughout the 
land; of Keeping a full account of the process of 
the viork here and abroad. Vvlthout f®ar or favor it 
will praise what seems praiseworthy and struggle 
against the error and quackery to the extent of its 
power and ability.9 

Dr. ilailman's Laws of Ohllflhood. published in 1880 

was one of the first books written on the kincorgarten in 

the United states. It aliaed to acquaint tha public with 

the philosophy of Froebel. 

In 1883, Dr. Hailman was aade Superintendent of 

Public Gohools in Laporte, Indiana, This position gave him 

tho opportunity to extend Froebel»s Ideals and principles 

by establishing the now educational theory in the schools 

of laporte. A new public kindergarten was added to tha 

school ayatsra, and tha grades and hli;h school were reorgan­

ized alon.:: the lines of tho Froebellan principles of self-

activity, iiuch subjects as art and manual training were 

added to tho ourriculum. These subjects were justified on 

the theory that best educations! results come from aoan-

9" William If. Hailman, The iandcr&artim mamm^x and 
the Hew Education. Milwaukee, January, Xo78» vol, 1, No. 1, 
P» 4, 
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Ingful activity growing out of the child*a needs and interests. 

Credit for securing a kindergarten section of the 

National Education Association belongs to Dr. and i.rs, Hailman, 

In 1884, Mrs, Hailman organized the first kindergarten exhibit 

for the meeting of the National Kducation Association at 

Hadison, Wisconsin. The exhibit was excellent and attracted 

so much attention that the National Education Association 

adopted a kindergarten section. Dr. Hailman was the first 

president. 

One of tha greatest contributions to the Froebellan 

movement in the United States was the translation into illnglish 

of Froebel»s Sduoation of Man by Dr. Hailman in 1887. In the 

preface the translator writes1 

In 1836 Froebel in a remarkabla essay, The Renew­
al of Life pointed to the United atates of America 
as the country best fitted by virtue of its spirit 
of freedom, true Christianity, and pure family life, 
to receive his educational message and to profit 
thereby. To a large extant his prophecy has already 
been realised. May this translation help to hasten 
and strengthen Its still further and fuller real­
ization.!'-' 

10 Frederioh W. Froebel, Muoatlon of fffja* Trans­
lated ty W. N. Hailman, Hew York, Appleton, 18»7, p. xx. 
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The Education^ of Ĵ an has been used as a textbook in every 

reputable kindergarten training school in the country. It 

is invaluable to tho professional kinderpartner. 

Dr. Hailman extended his interest in kindergartens 

by introducing them in the government Indian schools in 1894 

when he was appointed superintendent of these schools. In 

four years, forty kindergartens were established. The kin­

dergarten methods of Froebel were extended further into the 

primary grades with success. These schools received much 

recognition throughout the country. 

As Superintendent of Schools in Dayton, Ohio, from 

I898 to 1903, Dr. Hailman was able to continue v.'ith his 

efforts in the advancement of the new education, not only 

in the kindergarton, but in the primary, elementary, and 

high school of the city. Once again his practical appli­

cation of Froebel«s principles won deserved recognition. He 

had gained another victory for the Froebellan movement in the 

United States, 

In 1914, Dr. Hailman became an instructor In the 

Broadoaks Kindergarton Normal School in Pasadena, California, 

His fifty years of study and propagation of the kindergarten 

mathods of Froebel made him invaluable as an instructor. 
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He spent his final days in teaching the principles and ideals 

which he had promoted the greater part of his life. He died 

in 1920. Of Hailman it has been written: 

Dr. Hailman knew the details of kindergarten 
work, and its development in this country owe© him, 
I think, a far greater debt than any other man.12 

The first English-speaking kindergarten in the United 

States was established in Boston, Massachusetts in i860 by 

Miss l&issabeth Palmer Pee body, e woman who became known as 

the apostle of the Froebellan kindergarten in the United states. 

In i860, Elizabeth P. Teabody was a woman, fifty-five 

years of age, who already had become well-known to tha American 

public by her enthusiastic and zestful championship of many 

causes. She had championed tho slave In America, the Hungarian 

in his struggle against oppression in Europe, the neglected 

Uegrc children in Washington, D. C , and the Indian in his 

struggle against the white man. 

Everything that J.*iss Peabody had dona previously con­

tributed to her success as the founder of the kindergarten 

in the United States. Her teaching experience gave her in­

sight in young people's problems; her relationship, as sister-

in-law, to the educator, Horace &iann, and to tha writer, 

12 Pioneers of the ICindorgarten in America. Authorized 
by the International Klndargertan Union, Now York, Century, 
1924, p. 246". 
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Hathanitil Hawthorne, gave hor prestige; her historical lec­

tures at Normal schools ond her selling of Hem's* Historloal 

Charts to private schools gained her wide acquaintances. 

She had a ready-made audience whon she became the voice end 

apostle of th© Froebellan raovemeut in the United states. 

lias Peabody became interested in the theories of 

Froebel In 1834 aftar she had road Dv, Barnard's report on 

the International ".xhibit of .ducational Jyatems and Materials 

in -upland. In I839, she read an article by Mrs. Mna D. 

Cheney and ,' ias Anna -„. T. Parsons that appeared in The 

Christian Lxsrslnor. This article, a description of the kin­

dergartens of Germany and a summary of Froebel»s principles 

as stated b,< the baroness von f4arenholtz-Bulow, aroused 

Elizabeth Peabody to utudy Frosoel. Her meeting with Mrs. 

Carl sohurz in fioston In 1839 gave her first-hand knowledge 
13 

of kindergarten methods. 

Piss Peabody was especially Interested in Froebel's 

theory of self-activity and his discouragement of introspec­

tion in tha very young. This theory was the direct opposite 

to Bronson ̂ lcott with whom she had worked, and with whom 

13 Vandewalker, OP. oit.. p. 13. 
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she differed on many theories: 

She had always hated to see Bronson Aloott's 
little scholars worrying', about the sins of the mind 
instead of believing thouaelves tha natural hairs to 
at lasst a little of the spirit of God.*4 

Thus, she became desirous to apply her knowledge of the new 

theory, and she began her kindergarten on Plnekney street in 

Boston in i860. 

In 1864, Elizabeth Peabody and her sister, Mary Mann, 

wrote and published, Moral Culture of Infancy and Kindergarten 

Guide. This book interested enough people so that a second 

edition was published. 

Miss Peabody'a desire to help the poor children of 

the slum district led her in her efforts to establish free 

public kindergartens. However, she realized she needed 

further study of Froebel's methods before she could extend 

her work further. 

In 1867, Miss Peabody went to Europe to study kin­

der martens at first hand. Her acquaintance with Mr. and Mrs. 

Carl Liohurz end their many letters to Germany helped her to 
13 

mast many influential people there. In Berlin, she visited 

the Kindergarten Seminary which was conducted by Baroness von 

Marenholtz-Bulow, « pupil of Froebel, She found what she was 

seeking—an insight into the practical application of Froebel, 

14 Louise Hall Tharp, The. Peabody, Slaters of Ualem. 
Boston, Little, Brown end Company, 1933, P. 319» 

15 Ibid-*» P* 222. 
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Miss Peabody persuaded tuany of the baat teachers to 

oome to Atasrioa. Amon& theoe were J.'adam Krie& nad har daugh­

ter who went to the Bouton kindergarten that was being run 

by Mrs. Mary Mann in the absence of her sister, kias Peabody. 

Mary Mann turned tho school ovor to tho experienced German 

woman, and shs be»an to write about tha kindergarten. 

Upon her raturn to the United Utatea, -Elizabeth Pea­

body decided x,o devote har timo to writing and lecturing on 

the Froebellan movement and to try to extend the kindergartens 

throughout the country. 

In 1870, Miss Elizabeth Peabody established, in Boston, 

the first free kindergarten in tha United tttatea. This school 

was supported by publio-minded citizens. Boston was too con­

ventional to accept the kindergarten in its public school 

system, and friends of the school found it Impossible to raise 

lar^c enough appropriations so that the school wso ^ivan up 

efter seven years of existence. 

1'isa I'eabody's lectures and writings on Froebol and 

the Kindergarten i/iovement were numerous, roat of her writings, 

published in book for& or in educational mat';azines, exerted 

influence on educators and the educated public. In 1870, 

Miss Peabody had an article, plea for Froebol'a iCinderamrtcn. 

appended to a republication of Cardinal Wiseman's lecture 

on Helations of Arts of Design and the Arts of Production. 
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In this paper, Miss Peabody set forth Froebel's kindergarten 

as a primary art-school which should be the foundation for 

the later art courses as required by the enaotment of the 

Massachusetts law in 1870, requiring free art classes in all 

Massachusetts towns of five thousand population. In her 

usual wordy manner, iiss Peabody wrotaj 

Froebel*s Kindergarten is a primary art-schoolj 
for it employs tha prodigious but originally blind 
activity and easily trained hand of childhood, 
from the age of three years, in intelligent pro­
duction of things within the childish aphcre of 
affection and fancy: ̂ ivint; thereby a harmonious 
play of heart and mind in actively educating— 
without straining tha brain—evon to the point of 
developing invention, vehil© it keeps the temper 
sweet and the spirits joyous with the pleasure of 
sucoass.16 

In this article she further stated that self-activity 

as in Froebel's kindergarten was guided into "beautiful pro-

17 

ductlon, according to the laws of creative order," To con­

duct a kindergarten properly required great art and therefore 

a special training for the kindergarten teacher. She made a 

plea that a fund be established either by private or publio 

donations, to provide for the training of enough teachers to 

lb Henry Barnard, Kindergarten and Child Culture 
Papers on Froebel's Kindergarten. Hartford. Amsrloan Journal 
of Kcuation, 1884, p. 674. 

17 WA*, P. 7̂3. 
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open kindergartens throughout the country and hence make the 

necessary radical reform in primary education. 

Also, In 1870, Miss Peabody wrote an article, 

Necessity of Kindergarten Culture In Our Systems of Public 

Instruction, which was first published In the Annual neuort 

of the Commissioner of Education for 1870. This article was 

reprinted in Henry Barnard's Kindergarten and Child Culture 

Papers in 1884, In the article t-liss Peabody ur^ed for the 

building up of the new system of primary education based on 

Froebel's idea. She claimed that, by the kindergarten methods, 

the ohild was removed from childish spontaneity and innocence 

and made a kind, Intelligent, artistic, moral being. She 

explained how Froebel'3 (lifts and Occupations developed 

intellect, skillful manipulation, self-discipline, as well 
18 

as forming habits of calculation, grace, and rhythm. 

In 1873, Elizabeth Peabody established, The Kinder­

garten keasenfiar. a monthly magazine. This periodical con­

tained reports from leading workers in the kindergarten field, 

correspondence, and original articles by kinderpartners. For 

three years, The Kindergarten bAeasen»ter continued to be pub­

lished regularly. In 1876, it became a seotion of The Hew 

England Journal of Education. Tho following year Kiss Pea­

body a?ain took over The Kindergarten Messenger, but, because 

18 Ibid., p. 617-624, 
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of lack of finanoial support, she collaborated with Dr. 

William Hailman, The Kindergarten Messenger was merged with 

Hallman's The New Education. 

In l88c, Miss Peabody published Lectures in the 

Training Schools for kinder partner s. Amon̂ '. the lectures in­

cluded in this book was The Education of the Kinder*"artnar. 

written in 1872. It had been ksias Peabody»o first lecture 

to interest the Boston public in Froebel*a theories on kinder­

gartens. 

That same year, Miss Peabody wrote the tTefaoe to the 

translation of Froebel»s &duoatlon of Man by Miss Josephine 

Jarvls. She wrotei 

This first work of Frederioh Froebel, published 
in 1826, is imperatively called for by the American 
public, whioh has become so widely Impressed with 
the value of his System of Education.19 

In 1887, Elizabeth Peabody»s book, Education in the 

Home, the Kindergarten, and the Primary School, was published 

in London. With this book, Miss Peabody tried to interest 

the people in the kindergarten movement, and, particularly, 

to urge how essential it is that the first few years of a 

child's life be guided, 

She maintained, 11K© Froabol, that the bluest 

attainment a woman could reach in education was to be trained 

as a kinderpartner. Elizabeth Palmer Peabody stated thus: 

19 Frederioh 'A. Froebel, Lduoatlon, of Man, translated 
by Miss Josephine Jarvia, New York, A. Lovell and Company, 
188s, p. v. 
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To be a klndorgartner is tne perfect development 
of womanliness—a working with Cod at the very foun­
tain of artistic ond intellectual power and moral 
character.20 

According to Miss Peabody, the foremost quelifications 

of a kindergartner were faith and love—faith that Clod will 

guide h9r and a strong patient love for children, aha sug­

gested the best way to further the kindergarten movement in 

America was to have kindergarten departments established by 

public authorities in state normal schools and to open public 

kindergartens as soon as anou^h teachers had been well-trained 

in Froebel'8 methods. In Education in the Home, the Kinder­

garten, and the Primary aohool. she further stated that the 

first objeot of a klndorgartner should be to arouse or awaken 

the feelings of harmony, beauty, unity, and conscience. The 

klndorgartner should direct the ohild to do right and assist 

him to form his own understanding so that he might awaken from 

the unconsciousness of infancy to a consciousness of all his 
21 

relations. 

Until her death on January 3, 1894, Elizabeth Peabody 

continued to Impress on the American public the importance of 

the kindergarten movement. Her influence was felt, not only 

20 Peabody, OP. olt.. p. 13 

21 Ibid.. p. 194. 
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In Boston but throughout the country: 

If without Baroness von Marenholtz-Bulow, 
Froebel would have lacked a clear interpreter 
in iSurope, certainly without Miss Peabody and 
her sister Mrs. Horace Mann, the kindergarten 
cause in America would not have stood where it 
does today.22 

Maria Boelte, a German woman who came to tha United 

States in 1872, inaugurated the Froebellan movement In New 

York and helped to extend it throughout the country. As a 

young girl, iJaria Boelte had been impressed by the theories 

of Froebel. At the age of eighteen, she went to Hamburg, 

Germany, to study the new system of education under Madame 

Frederich Froebel and Doctor Wiohard Lanre. Later, she 

went to England where she aided Jtiadame uonge, the sister 

of Mrs. Carl Sehurz, in the organization of kindergarten 

work both in Manchester and London. In 1862, Miss Boelte 

exhibited her kindergarten work in the London International 

Exhibition. In 1867, she wade plans to work with Madame 

Froebel in conducting kindergarten classes in Hamburg, 

Germany. Ill health forced her to alter her plans. 

It was in London in l8?l that Maria Boelte met 

Henrietta B. Haines, the principal of a large school in New 

York City, Miss Haines persuaded her to come to America and 

assist in the kindergarten moveiBsnt in the United States, 

22' yioneerg of the Kindergarten in America. 
Authorized by the International Kindergarten Union, New York, 
Century, 1924, p. 24, 
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In 1872, Miss Boelte established a kindergarten and mother's 

class at 1.H88 Haines* aohool in New York Oity. Her work was 

exceptional and she attracted much attention to the klnder-
23 

garten movement. 

In 1873, Maria Boelte married Professor John Kraus, 

a leader In the Froebellan movement in the United states and 

author of the article, Froebel's Methods of Education in 

America. John Kraus had prepared this article in 1868 at the 

request of Dr. Henry Barnard, the first United states Com­

missioner of Education, to strengthen the recommendations of 

Dr. Barnard's Special deport on rubllo Instruction in the 

District of Columbia. Together Professor and Hrs. Kraus set 

up a training school with a model kindergarten, The Hew York 

Seminary for Kindergartners. The school attracted many 

students who later became well-known exponents of the kinder­

garten movement. For years after Professor Kraus' death in 

1898, Maris Kraus-Boelte carried on the work of the training 

school with remarkable success. Her influence was stamped on 

over three thousand people, more than two thousand of whom 
24 

were children, 

23 Richard O, Boone, Kduoatioa in the United States. 
Hew York, Appleton, 1889, p. 334. 

24.Pioneers of the Kindergarten In America. Authorized 
by the International Kindergarten union, New York, Century, 
1924, p. 81. 
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In 1873» when William Nicholas Hailman gave a report 

for the Committee of the National Education Association on 

the Froebellan system, Maria Kraus-Boelte presented a paper 

wnioh contained a complete explanation of Froebel'a theories 

and methods. This explanation added strength to the report 

of the committee on Kindergartens, For many years afterward, 

!<rs, Kraus-Boelte continued to keep the klnder&artsn movement 

before the Association. In 1899, she becaxae president of the 

Kindergarten Section of the national Education Association, 

At the Centennial Convention of the national Education 

Association held in Baltimore in 1876, Maria vraus-Doolte 

lectured and exhibited her kindergarten work, iihe also pre­

pared a special exhibit for the Bureau of Education in 

Washington, D. C. Later in the same year, this exhibit was 

sent to the Centennial Exhibition in Philadelphia. 

Undoubtedly, the most Important contribution to the 

Froebellan movement in the United States by Professor and 

Mrs. Kraus was their book, The Kindergarten Quids, which was 

written in 1877 after twenty years' experience in kinder­

garten work in Germany, England, and America. Professor 

Kraus and Mrs. Kraus-Boelte felt that the available books on 

kindergarten materials and methods were Inadequate to meet 

the needs of the many partially-trained and untrained kinder­

gartnora in the United states. The Kindergarten Guide 
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offered teohnical instruction in the use of kindergarten 

materials and methods for mothers, klndergartners, and 
23 

nurses, 

Heouuse of its systematic, logical organization, 

The Kinderaartan Guide gave & clear and practical insight 

into Froebel»s methods and ideals. In Volume I, the thirteen 

gifts of Froebel were outlined, and tha methods for use ex­

plained and illustrated, thus showing how those playthings 

were the means of education. It clearly explained the value 

of the ball in arouslnj dormant faculties of the child to 

activity and in creating an opportunity for the child to 

observe color, form, and motion. The exercises with the 

next few ^ifts-the sphere, cylinder, and cubes-showed how 

the child learned the fundamentals of mathematics and science 

and developed understanding, imagination, and will. The 

seventh, eighth and ninth tjifts, as illustrated, showed how 

the appreciation of beautiful forias and ramual dexterity were 

developed in the child, while, at the sane time, he learned 

to deal with plane figures as a step to geometry and art. 

With tho tenth and eleventh gifts, the instructions showed 

how tha child was taught by self-activity to recognize the 

numbers one to ton, to abstract tha outline of foras, and, to 

23 Maria Kraus-Doelte and John Kraus, The Kindergarten 
Guide. New York, ii, bteiger and Company, 1882, Vol. 1, p. iv. 
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strengthen tho faculties of memory and representation. The 

methods and illustrations used to present the twelfth gift 

or Thread-game were aotually a preliminary course in drawing. 

In the lessons prepared for tha last cift, the point, the 

authors kept in mind the aim of 11 lustra tin.: again som© of 

the basic facts or assumptions of mathematics. 

Volume II of the Kindergarten Guide illustrated the 

methods, aims, and purposes of the Occupations as devised by 

Froebel. The correlation between the Occupations and Gifts 

was clearly discernible in this book. The plan and illus­

trations showed how the Occupations gave insight and meaning 

to the beauties of Mature and, at tho same time, developed 

clearness of perception, concentration of ttought, and 

originality of ideas. Tho clear, logical development in 

Froebel»o kindergarten system is shown in the statement by 

the authors of the Kindergarten Guidet 

Froebel, in the first six Gifts, introduced 
the body, and by analysis arrived at the embodied 
plane. the tablet; the Intermediation between the 
plane and the line is represented in the slot} the 
embodied line In the little sticks, the rings and 
the half rings, the Thread-game*, and the embodied 
point in seeds and other small bodies. From tne 

S pfat, in the Occupations represented in Perforating, 
e ascends a^sin to tha lines and surfaces until he 
returns again to the body represented in Modelling.2o 

26 ibid.. Vol. 2, p. 29. 
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The year 1911 marked the fiftieth anniversary of 

Madame Kraus-Boelte'a start in the kindergarten field and 

the thirty-ninth anniversary of her establishment of the 

first Froebellan kindergarten in Hew York City. Muoators 

from Europe and America paid tribute to her as an outstsnd-
27 

ing klndergartnsr of America, England, and Germany, 

In 1913, Maria Kraus-Boelte retired from active 

service. .She died in 1913 leaving an indolible stamp on 

education in the United States: 

Her garden for children was carefully planted} 
the soil was rich, the plants have flourished, and 
the fragrance of the blossoms have long since 
penetrated through all of America's educational 
aystem.28 

From what has been said, it is apparent that the 

Froebellan Kindergarten was introduced into the United States 

of America by individuals and that these individuals were 

gaining continually more supporters by their earnest and 

sinoere efforts to establish the principles and theories of 

Froebel In the new educational system. Further development 

of the movement by groups of individuals will be shown in 

Chapter II, 

27 Pioneers of the Kindergarten in America. Authorized 
by the International Kindergarten Union, New York, Century, 
1924, p . 82. 

28 Ibid,. , p . 83. 



CHAPTIia II 

Collective attempts; /roebsllan Societies Qr^nniainK 

Kindergartens Throughout tfeo United States of .imerioa 

In the present chapter collective attempts to es­

tablish the Froebellan kindergarten throughout the United 

States are considered, not in great detail but with enough 

particularity (1) to show the Influence from abroad, par­

ticularly from England, in spreading the Froebalian Movement, 

(2) to indicate the extent and manner in which the Froebel 

Society and the International Kindergarten Union influenced 

public opinion concerning the kindergarten movement, and 

(3) to consider the influence of the many local Froeballan 

associations that were formed because of demands created by 

specific features of local situations. 

•vithln twenty years after the death of Frederioh 

Wilhelm Froebel in 1832, the kindergarten was introduced into 

almost every country In Europe and into the United states of 

America. The Baroness von karenholtz-Bulow, the most dis­

tinguished pupil of Froebel in Germany, was responsible for 

inaugurating the kindergarten movement in tha many areas of 

Europe: Holland, Belgium, Franoe, Italy, and .-i-.land. 
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Acknowledged by Froebel In 1849 as the one 
who more deeply than anyone else sew into his 
'last thought', she must be considered as his 
moat complete representative end most effective 
apostle.1 

In inaugurating the Froebellan kindergarten movement 

in these countries, Baroness von juarenholta-Sulow continually 

stressed the value of establishing societies and unions as 
2 

had Froebel. She persuaded by means of lectures and talks 

the most distinguished men of the time to accept the edu­

cational principles and Ideals of Froebel. Through these 

foremost citizens she was able to initiate and extend the 

cause and, at the sane time, gain their support in establish-
3 

ing the kindergartens. 

Indirectly the Gorman Influence was spread to the 

United States by Baroness von Marenholta-Bulow. Mrs. Carl 

Sohurz, iafiss Elizabeth P, Veabody, Madame Kraus-Doelte, Henry 

Barnard, William B, Hailman, Mrs. Matilda Krlege, Miss Ann 

Beld, Miss Susie Pollock, and John Kraus were a few of the 

Individuals who had met the Baroness in Cormany and who 

listened to her urging for the the formation of educational 

societies and unions to further tho Froebalian Movement 

1 Henry Barnard, KlnderKarten and Child Culture Papers. 
Hartford, Connecticut, American Journal of Education, 1BWA, p.8, 

2 Bertha von Marenholtzi-Bulow, The How Education By 

M. Translated by f«ra. Horace Mann, Camden',' New Jersey,11 

Dteohnic Institute, 1876, p. xli. 

3 Barnard, on. olt., p. 8. 
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in the United States, 

Ifuch of tha foreign influence in the kindergarten 

movement in the United States can be traced to England. 

Interest in the Froebellan principles began In ffla^JLand in 

1854 by lectures of Uaroness von &S&renholtz-Bul©w at the 

International Exhibit of Educational Systems and Materials 

at London. These lectures were supplemented by the practical 

work of Hadame Bertha Hon^e, who before her marriage was 

Bertha Meyer, a member of the Meyer family of Germany dis­

tinguished for its prominent educators. Madame Ronge was 

assisted in her work by her sister who later became the wife 

of Carl Sehurz. Dr. Henry Barnard visited the exhibit and 

reported it to AJ erica in an article in ThaAmarlcan Journal 

of Education in 1836. He stated* 

Tha system of infant-oultur© presented in 
the International Exhibition of Educational 
Systems and I-atorlalo at Ht. Martin's Hall, by 
Charles Hoffman of Hamburg, and Illustrated by 
Kadaoe itonge in hor Kindergarten in Tavistock 
Jquare, London, was by far the most original, 
attractive, and philosophical form of infant 
development the world has yet seen.* 

Among the distinguished tJnglishraen who patronised 

the Froebalian kindergartens and spread its influence to 

other countries was uecn Victoria of /in/,land. She not only 

4 Barnard, OP. alt., p. 1. 
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sent hsr own children to be educated in Froebellan kinder­

gartens, but also allowed herself to be callod "Lady .Patroness" 

of the training school for kindcrgartners at London. 

Charles Diokana was one of the oarly ;in{'JLl3h patrons 

of tha kindergarten. His influence on the movement was felt 

in the United states because of his prominence as a writer. 

One of the first writings on the movement in Bnglish, Infant 

Gardens. was written by Dickens in 1855 for the Household Words. 

Madame Kraus-Boelte was well acquainted with Charles Dickens 
5 

because of thoir mutual interest in children of poor families. 

The Froebellan associations that were formed in ^n^land 

during the period 1870-1875 were an example for tha United 

States, In 1872, The iianchoster Froebellan iissociation was 

forced by proraincnt fi *ures in Manchester, ̂ n^land. Among 

the organizers was Thomas Henry Huxley, the famed scientist 

and naturalist, who wao recognised In educational circles as a 

sponsor of a new liberal education. The jtenchester Association 

was responsible for the founding of a training school for kinder-

gartnars in ranchester. 

Tho London Froebel iJooiety was established in 18?4 by 

Miss Doreok, Miss Haerwart, ?41ss Bishop, Madame Mlohells and 

5 Pjoneera of tho Kindergarten in America. Authorized 
by the International Kindergarten Union, Baw York, Century, 
1924, p. 77. 
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Professor Joseph Payne. Miss Doreok who had started kinder­

garten work In i860 was the first president. This society 

was responsible for the establishment of the first examination 

of kindergartnora for certification in 1876. Miss Smily A. X« 

Shirreff became president of tho society In 1877* The purpose 

of the society waa to spread the knowledge and practical 

methods of Froebel} to draw together workers in various parts 

of England; and to set up a curriculum for the training of 
7 

kindergartnera• 

At the monthly meetings of the London Society, 

lectures on Froebel's precepts were given. Many of these 

lectures, sent to the United States on various occasions, 

stamped a definite English influence on the Froebalian Move­

ment in the United states. ; iss J. «. Manning's lecture, 

The Discouragements and Snoouragamants of the Kinderpartnera, 

was sent to 1 iss Eli/.obeth P. Peabody to be read at u meeting 

of the Froebel Society in the United states. &lss Emily A. JS. 

Shirreff»s lectures, Life of Froebel and Mew Lduoatlon were 

also read in the United States. 

a Frederioh ><• Froebel, MUtoblo^ra^fay. Translated and 
Annotated by Smilie Michaells and H. Keatley Moore, Syracuse, 
Hew York, C. W. Bardeen, 1908, p. 144, 

7 Emily A. IS. Shirreff, Froebel's Educational 
Principles in anftland. Proceedings of National Kduoatlon 
Association for 1392, New York, J. J. Little and Company, 
1893, P. 363. 

8 Barnard, optl oj&., p. 7. 
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The experience that Miss Elizabeth Peaoody gained In 

assisting in the establishment of a Froebel Society in England 

when she visited that oountry on her return from Germany was 

valuable to her in the organization of the American Froebel 
9 

Union at Boston in 1377. Associated with Idas Peabody in the 

founding of the American Froebel Union weret Madame Kraus-

Boelte, Mrs. Elizabeth Corry Agassiz, Mrs. Pauline A^assiz 

Shaw, Mrs. Ida Agassia Higginaon, Mrs. Horace Mann, Mrs. Asa 

Cray, Mrs. Kate Gannett s.ells, Miss M&xy J. Garland, Miss H. 

J. Weston, Dr. William T, Harris, Professor John Kraus, Henry 

Barnard, Mr. Augustus Hemenway, .Mr. '..illiam N. Hailman, 
10 

General Eaton, and Miss Ann Page. Each of these members had 

at some time in his own individual way contributed to the 

kindergarten movement in the United states, and each realized 

that some organization was necessary If his efforts to advance 

the kindergarten cause were to be successful. 

The American Froebel Union at Boston kept in close 

oontaot with the leaders of the kindergarten cause In other 

countries. As the first secretary of the Union, Visa nnn Page 

corresponded regularly with Baroness von Marenholtz-Bulow. 

The Union was responsible for having some of the writings on 

Froebel by Baroness von 2viorenholt2-Bulow translated into English. 

9 Louise Hall Tharp, The Peabody Sisters of Salem. 
Boston, Little, Brown, and Company, 1950, p. 323. 

10 Pioneers of the Kindergarten In America, authorized 
by the International Kindergarten Union, Hew York, Century, 
1924, p. 123. 
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A library for kindergartners and parents was begun 

by the American Froebel Union in 1878 with the publlnhing 

of a fac simile reproduction of Froebel's work, Mothers' Flay 

and Nursery Son^s. The explanatory notes for this publication 

were written by l&ss Josephine Jarris. The Kindergarten Guide. 

the work of Professor Kraus and Madame Kraus-Boelte, was also 

considered a part of tha library. 

In furtherance of the objects of the American Froebel 

Union, Henry Barnard had published, in l88l, a volume of 720 

pages on the history and exposition of Froebel's reforms. 

This book, Froebel. Kindergarten and Childhood Culture Papers, 

a complete enolyolopedia of the development of the kindergarten, 

included! the life, educational works, and methods of Froebel; 

articles by FreebeIs friends expounding the Froebellan System; 

and letters and articles by the leaders of the kindergarten 

moveaient in various countries, including writings by American 

propagators on the kindergarten work in the United states. 

This book is ono of the most comprehensive and Instructive 

volumes concerning the beginnings of the kindergarten. 

Another of the accomplishments of the American Froebel 

Union at Boston was to set up at the Normal aohool of Baltimore, 

Maryland, a kindergarten training school for the southern people 

who were interested in becoming kindergartners. This was made 
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possible by a grant of money ti.vsn to the Union by Urs. 
11 

Elizabeth Thompson. 

In 1379t the western Kindergarten Association was 

organized at Detroit, i4iohigan. This association held meetings 

alternately between Detroit and Chicago. The objects of the 

association were slmiliar to those of the union at Boston, 

namely: to encourage closer unityamong tha disciples of 

Froebel, to preserve the doctrines of Froebel from misinterpre­

tation, to interchange ideas, and to discuss plans for improv­

ing materials, methods of teaching, and the kindergarten. 

These organizations led to the establishment of the 

Kindergarten Department of the National Education Association 

in 1884. Prior to this time, individual leaders, such as, 

William N. Hailman, Susan Blow, and Marie Kraus-Boelte, had 

spoken on the general program at the meetings of the National 

Education Association, but there had been no provision at the 

meetings for a full kindergarten program. 

In 1884, i»rs. William M. Hailman, organised the first 

kindergarten exhibit for the meeting of the national Education 

Association at Madison, Wisconsin. The exhibit was excellent 

and Interested enough educators so thfet the Kindergarten 

Department was organized. This was an important step forward 

for the Kindergarten Movement j the kindergarten was ejiven a 

11 Barnard, OP. Pit., p. b24. 
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place in the general educational system. 

Moreover by becoming a department in the national 

Education Association, the kindergartners were afforded the 

opportunity to familiarize themselves with school problems 

and conditions and to impress the superintendents and public 

school officials with the value of the kindergarten as an 

integral part of the janeral educational system. Professor 

William N. Hailman, tha first president, stated the purpose 

of the organization was: 

To secure a thorough testing, and sifting 
of kindergarten principles and methods, and to 
devise ways and means for the full and generous 
application of what may be found valuable and 12 
available In the educational work of the school. 

Bach year the programs of the Kindergarten Department 

brought more Interest in the kindergarten cause. The leaders 

of the kindergartens met and discussed their problems with 

the educators from various sections of the country. Heports 

of the meetings were published and helped to acquaint the 

general public with the true values of the kindergarten. 

At the meeting of the organization at Saratoga Springs, 

Mew York, in I892, the International Kindergarten Union wao 

organized. The reasons for the consolidation were twofold: 

the National Education Association could not offer enough 

12 William M. Hailman, Opening flfldross t,o the Assembly, 
Proceedings of National Education iussoclution for 1885, New 
York, J. J. Little and Company, 1886, p. 549. 
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action for the increased interest in tha kindergarten causej 

and the leaders of the movement wanted to prepare an unprece­

dented exhibition at the Columbian imposition In 1893. The 

committee which recommended the new or :£;iii?.&tion consisted of: 

Mrs. Ada Marean hughes, Toronto; l.iss Angelina Brooks, liew 

York; *;is8 r>arah .i. 3tewort, Philadelphia; rise t^ry 0. 

McCulloch, St. Louis; and .Viss Annie Laws, Cincinnati. 

The first officers to be elected in the naw union 

were: President, oarah B. Cooper, a an Francisco; First Vice-

president, Lilah /Tingreo, Boston; Corresponding; Secretary, 

Caroline T. Haven, New York City; keoording Secretary, Mary 

C. McCullooh, Gt. Louis; and Treasurer, Tiva B, Khitraore, 

Chicago. 

One of the first moves of the organization was the 

distribution of a circular letter vfoieh stated: 

It (International Kindergarten Union) seeks to 
unite in one stream the various kindergarten activi­
ties already existing. Its function is to supple­
ment, not to compete with—to coordinate, not to 
supplent-the agencies which already are at work. It 
will combine tha advantages of central counsel and 
suggestion with local independence of control. Its 
mission is to collect, collate and disseminate the 
valuable knowledge already attained, and to inspire 
to greater and more intelligent efforts in the 
future. It falls naturally into the spirit of the 
times which is no longer that of Isolated effort but 
of concentrated harmonious action.13 

13 Ira L. Smith, Half a Century of jTOitreaa. 
Washington, D. C», The Association for Childhood Kduoation, 
1942, p. 14. 
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The first big project of the International Kindergarten 

Union was the organization of the kindergarten display for the 

Columbian Exposition in Chioago in 1892. In the spring of the 

year of tho Exposition, kindergartners from many nations m»% 

in one of the Exposition buildings. They discussed plans for 

the exhibit as they were anxious to make the display a gigantic 

affair in order to gain nation-wide interest in the kindergarten 

movement. 

The display at Chioago was a model kindergarten or 

Children's Home as it was called. The kindergartners who did 

the preliminary work of making the building look attractive 

showed the public the lovely and Ingenious side of kinder-

gartanin?*. Mothers brought their children to tha kindergarten 

rooms and observed the kindergarten at work. As a result the 

public began to realize that the facilities to train the young 

Child were ready to be put to use. The display also Inspired 

the kindergartners to strive for further achievea'snts and 

advancements toward the perfection of kindergarten Ideals. 

As part of the program at the Exposition, addresses 

were delivered; papers, read; and problems, discussed, itmong 

the papers read was one on tho Obstaolaa to Kindergarten Pro­

gress in Large Cities by Mrs. Klizabeth Blaker of Indianapolis, 

Indiana. In this article, Mrs. Blaker pointed out that the 
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kindergarten movement had been hampered because of erroneous 

views of the public who thought that thare was no integration 

between tha kindergarten and the primary school; that a child 

should not begin to have Instruction before six years of age; 

that the expenses were too groat for the number of pupils} and 

that the teachers were over paid since no ability was needed 

to play with the little children, oho urged that the work 

be done to oorreot the misunderstandings about Froebel*s 
14 

principles with the opposition. 

Other speakers at the Exposition talked on such 

contemporary problems as: The Dangers of Public ;Sxhlbits of 

Young Children: Free scholarships in the Kindergarten normal 

Training johools: and, Color in the Kindergarten. Problems 

and methods were discussed among tha members and ideas for 

improvements were brought back to their homes by the kinder­

gartners. 

Two years after the Columbian Exposition, the Inter­

national Kindergarten Union affiliated with the National 

Council of \ otien and the National education Association, It 

held a meeting with the national Council of ..'omen in Washington, 

D. C , and one with the National Kduoation Association in l)9rLV9rt 

Colorado. The meeting in Washington, D. 0., attracted much 

attention to the kindergarten movement from all parts of the 

country. 
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However, the critical highpolnt in the history of the 

International bindermarten Union occurred at its meeting with 

the national Lduoation Association at Denver, Colorado. Due 

to the increased Interest In the kindergarten movement and 

the crowded programs of the National Educational Association, 

the International Kindergarten Union broke affiliations with 

the two organizations and became a separate unit. 

The first meeting of the International Kindergarten 

Union as a separate body was held in I896 at Teachers' College, 

New York City. Despite the fact that only a few of the leaders 

were present at the meeting, the ."roup made plans which were 

valuable for the advancement of the kindergarten cause. They 

adopted a resolution that eaoh branch of the Union should 

establish a committee to report to the Union on its local 

legislative situation in regard to the kindergarten becoming 

a part of the public school. 

During the years between 1892-1900, the new psychology 

of eduoution and child study was developing into the system of 

education in the schools. The Child Study Movement stressed 

tho scientific rather than the philosophical approach and 

demanded a knowledge of tha Mental life of the ohild. The 

movement had be,;un in Germany in the seventies and attracted 

tho attention of the educator-scientists in America who saw 

the possibilities in application of the new psychology to 
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pre-aohool guldenoe of children. It caused a difference of 

opinions among the kindergartners. 

On the one hand, there were the conservative kinder­

gartners who desired no change in Froebel »s aystata of edu­

cation. They believed that Child IJtudy would weaken the 

Froebellan system and make It ineffective?. On the other hand 

there were the liberals who saw acrit in the new ideas as 

applied to the kindergarten and called for a general revision 

of the educational methods. 

The International Kindergarten Union offered a place 

for the conservative and liberals to meet, discuss their 

opinions and attempt to understand the opposing points of 

view. In 1897 at a meeting in rft, Louis, Missouri, the Child 

Study Co.imittee which had spent two years inveati,:atin»: the 

ohild study work of every Kind tn»t was carried on in the 

United States, presented outlines of the child study work done 

in the larger cities. 

At a :.ieetin̂  in Brooklyn, Mew York, In 1900, Caroline 

T. Haven, tho President of the International Kindergarten 

Union, presented tho following resolution: 
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That wo recognize as never before the 
services which the International Kindergarten 
Union had rendered to the kindergarten oeuse 
in making it possible to have free and im­
personal discussions of vital creations, 
believing that through the candid presen­
tation of different phases of work from many 
standpoints must com® clearer insight, truer 
progress, and, ultimately, a general ac­
ceptance of the kindergarten idea.13 

In 1903, the International Kindergarten Union 

appointed a Committee of Nineteen to study the differences 

of opinion that existed among the kindergartners. On the 

committee were represented the conservatives, the liberals, 

and the conservative-liberals or the middle of the readers. 

Members of the Committee of Nineteen were: Miss Susan Blow, 

ohairman, lilss Patty a. Bill, Mrs. Maria Kraus-Boelte, Mrs. 

Alice II. Putnam, Bias Lucy heelock, Miss Elisabeth Harrison, 

•las Laura Fisher, Mrs. Mary B. Page, Dr. Jenny B. Merrill, 

Mrs. Larriat Niel, Miss Mora Smith, Miss Fannlebelle Curtis, 

Miss Annie Laws, }*rs. James L. Hughes, Miss Mary C. McCulloch, 

fcfias Alice C. Fitts, and Miss Ulna Vandewalker. The study and 

investigation by tho committee resulted in the publication in 

1913 of The Kindergarten, a book which presented a comparison 

of tha methods of Froebel and other means of education. In the 

preface, Miss Lucy .hoolock, chairman of tha editing Committee 

13 Smith, OP, o>ft.. p. 23. 
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states: 

The Committee sends forth this volume in 
hope that it may help to clarify and verify 
the work of the kindergartner and to extend 
the educational influence of the great apostle 
of childhood.lo 

By 1911 the reconstruction of the methods had been 

recognised by tha liberals and by the conservatives who united 

to advance the moat recent developments in childhood edu-
17 

cation. A division of Kindergarten Education sponsored by the 

Commissioner of Education, P. P. Claxton, was created in the 

Bureau of Education, United states Department of the Interior. 

The International Kindergarten Union paid salaries to special 

workers in the division to travel and spread the kindergarten 

movement. 

v/ithln the next few years much progress was shown by 

the International Kindergarten Union. In 1924, a national 

Headquarters was established at Washington, 1). C. By having 

a central office, tho International Kindergarten Union could 

keep in close touch with other educational agencies, such as, 

tha national Jduoatlon Association, tha Congress of Parents 

and Teachers, and tho United states Bureau of Kduoation. 

lb The Kinderfaarten. \uthorlzed by the International 
Kindergarten Union, Boston, Houghton > lfflin Company, 1913. 
P. v. 

17 Smith, OP. oit.. p. 44, 

file:///uthorlzed
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Also in 1924, the International Kindergarten Union 

began its official or^an, Childhood ISduoatlon. with Miss Mae 

Osgood, an assooiate editor. This magazine h«ra remained, ever 

since, the professional journal for teachers of young children. 

In 1930, the International kindergarten Union joined 

with the ?;«tional Council of Primary Education which had been 

founded in 1913. The new single organisation became known as 

the association for Jhlldhood Education. The new constitution 

provided that at least two bulletins on educational topics be 

sent each year to contributing nambers and Branch officers. 

In 1940 at an annual convention at Milwaukee, Wisconsin, 

delegates adopted tha four resolutions os a program of action. 

These resolutions were stated as topics: 

Living detaooratically in aohool. Providing 
educational opportunities for children. Evalu­
ating current practices. Improving conditions 
in the community,*" 

The International Kindergarten Union and more recently 

the Association for Childhood Education have cons much to give 

unity and furtherance to the kindergarten movement that had 

begun with tha principles of Froebol. However, without the 

Froebellan association network throughout tha United states, 

the movement could not have been successful on a large scale 

In various localities. ThroUî h thcae associations, each 
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peculiar to its own locality, general acceptance to the move­

ment Las been accomplished. 

A few Froebalian associations such as the ones organ­

ized in Mlwaukea, 'a'isoonsiu, and the dun -'raaoisco .Public 

Kindergarten Association, had $&&& astablir̂ .ad prior to 1880; 

but most of the associations were forced In the decade between 

I88O-I89O. 

One of the earliest and largest of the kindergarten 

associations was the uoldan Cato association, uutabiishsd in 

J&n Francisco in 1880 by Wrs. Sarah L. Cooper. By 189b when 

l.lrs. Cooper died, the Golden Cats x.ssooi&tion had given train­

ing to about thirty thousand children; it had received in 

endowments and contributions about fivy hun ired thousand 

dollars; It had supported forty-one kindergartens; and it had 

published over eighty thousand annual reports. The reading of 

these reports had resulted in the establishments of throe 
19 

hundred kindergartens. 

Other early associations had been organised in Phila­

delphia, Pennsylvania; Indianapolis, Indiana; Lou i.ngoles, 

California; Des Hoinos, Iowa; St. Taul, Jilnneaoka; Providence, 

Hhode Island; Cleveland, Ohio; Louisville, Kentucky; Denver, 

Colorado; Grand hapids, T'lohijcn; Now Fork City, Haw York; 

19 Susan u* Blow, History of the Kindergarten, in 
The Outlook. Vol. 33, No. 14, i.prll 3. 1897, p. 935. 
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Galveston, Texas; Charleston, Houth Carolina; 3pokane, 

Washington; and, Washington, D. C. By 1897 there were over 
20 

four hundred associations In the United Jtates, 

The purposes and plan of each association were 

different, but their aims were similar:: 

To furnish helpful suggestions to young 
mothers in meeting the problems that their 
own children presented; to establish kinder­
gartens and thus to advanoe the kindergarten 
cause; and to carry out a philanthropy that 
was increasingly felt to be necessary.21 

The first aim dated back to the beginnings of the 

kindergarten. The founders of the kindergarten, Froebel and 

his disoiples, stressed the importance of educating woman, 

teachers, mothers, and nurses,—to understand the principles 

underlying the kindergarten. The Baroness von Harenholta-

Bulow said of Froebel*a principles: 

Froebel has laid the basis of a true 
science for mothers, and we hope that many 
perversities of our oducational system may 
be 5truck at their roots, and misery of every 
description thus warded off.22 

Froebel's itother Play showed tha importance of infant 

education in the development of the child. The followers of 

Froebel maintained that the principles ond methods of Froebel 

should start at the very beginning of education in order to 

20 Nina C. Vandewalker, The Kindergarten in American 
Education. New York, Uacmlllan, 1917i P» 5^. 

21 Ibid., p. 58. 

22 Barnard, on. ô Lt.. p. 109, 
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gain full benefit of the kindergarten. The training of 

mothers was tha starting point for the complete oarrying out 

of his system. The early ..norioan pioneers of the Froebellan 

movement stressed the value of training mothers. When Madame 

Kraus-Boelte opened the Model Kindergarten in Hew York City 

in 1872, she invited the mothers of tha children to a confer­

ence and explained how they might apply the principles in the 
23 

nursery. Consequently a mothers' class was organized. 

The organization of mothers' classes by the associ­

ations gave inspiration to many mothers and was one of the 

primary reasons for the success of the movement. Clubs and 

organizations of mothers were founded for the purpose of 

studying eduoatlonal problems. Many American women gained 

insight into the educational problems and helped to further 

progressive educational movements. 

The mothers' classes afforded opportunity to many 

women to learn the unfavorable conditions of the lower classes 

of the community. A knowledge of these conditions helped the 

kindergarten cause among the poorer classes. Many wealthy 

people who began to roe1120 the social conditions, the poverty 

and unoleanliness of the slum districts willingly donated to 

the kindergarten oause that it might reach ana benefit the 

socially handicapped children. 

2THS., P. 551. 
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The associations established training schools for 

kindergartners that they might be bettor trained. As a 

result many young women were inspired to help the needy; they 

began to realize tha neoosslty of preparation for motherhood 

and the value of domestic science and child study In the 

colleges. 

The advancement In the kindergarten cause by organised 

efforts has been continuous from 1892 to the present day, and 

the present day reveals that fundamentally the alms and 

purposes of tha organised efforts have changed but slightly 

and that thase changes were effected only because of the pro­

gressive trends of the times. Credit for the advancements Is 

due to the increasing efforts of the organized educators and 

the unity of purpose for which they strive, 

statistics show the great progress of the movement 

from 1892-1942. In 1892 the International Kindergarten Union 

boasted of 63 contributing members, 1 life member, and 9 

Branches. In 1942 the association for Childhood Education 

had 2,937 contributing members, 114 life members, and 308 

Branches with a combined membership of 34,000 making a total 

of 37,081 members. Of the 308 Branches, 477 of them were 
24 

local Branches, and 21, state associations. 

24 Smith, OP. olt,. p. 33» 
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Further proof of the steady ̂ owth of the movement la 

revealed by the reports of the United states Bureau of Kdu-

oatlon. In 1874, according to the Bureau of Education, there 

were 1,636 kindergarten enrollments in the United States; in 
23 

I883, there were 17,002 kindergarten enrollments; in IQOO, 
2b 

thare were 243,447 children enrolled in kindergartens; in 1922, 

there were 333»°30 kindergarten enrollments; and in 1930, the 
28 

total enrollments in the kindergarten were 730,000* 

Stated briefly, tho Baroness von Uarenholts-Bulow ur&ed 

the formation of organisations and united action to further the 

Froebellan Movement in England. The English Influence was 

carried to the United stated by the individuals who visited 

that country and by English writers whose works were read in 

the United States. Important in spreading the English influence 

was Miss Slizabeth P. Peabody who was responsible for the found­

ing of the American Froebel Union at Boston. The Western 

Kindergarten association wea organised with similar purposes 

23 Commissioner of Education, Report, for tha,, Year 1883-
1884. Washington, D. C , Oovarnraent Printing Office, lUl?3f 
p. cxix. 

26 Commissioner of Education, Report for the Year 1900-
1901. Washington, D. 0., Covarnment ^Tinting Office, 1902, 
V01T2, p. 1390. 
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as those of the American Froebel Union. Both those organ­

izations led to the establishment of the Kindergarten 

Department of tha National Education Association which 

developed into the International Kindergarten Union and, 

hence, into the Association for Childhood Education. Th&a9 

organizations t'nv& unity, dignity, and strength to the kinder­

garten movement in the United States. The network of over 

four hundred associations supplied the larger cities and 

strategic localities with an agency which demonstrated the 

value of and need for the kindergartens. 

In the ensuing chapter, an effort is made to picture 

the najor Institutional attempts to further the Froebellan 

Movement in the United States and to show the progress made 

by the Incorporation of kindergartens into the public school 

systems throughout the United States. 



CHAPTSR III 

Institutional Attempts: Incorporation of Kindergartens Into 

the Public School System of the United states, of America 

The major aim of this chapter is to show how the 

Froebellan Movement in the United States of America was spread 

by the incorporation of kindergartens into the public school 

systems throughout the country and the establishment of kinder­

garten training sohools by various institutions throughout the 

country. It is a brief account of the establishment of the 

first kindergarten in the public school system In the United 

States, the extension of the kindergarten into other public 

school systems in other sections of the country, and, hence, 

the adoption of kindergartens and kindergarten training classes 

by public institutions. 

At the outset it may be well to recall that the early 

kindergartens in the United States of America were either 

privately owned or established by Froebellan associations. 

These kindergartens usually charged fees although they often 

received aid through private contributions and endowments. In 

the early days of the kindergarten movement, few voices were 

rsised to question whether the kindergarten was really calcu­

lated to serve best the Interests and needs of enough children 

to warrant its adoption into the public school systems. 
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Nevertheless, prior to tho time tl»at risa L'llzabeth 

P. Peabody set up the first free kindergarten at Boston in 

1870, intelligent arguments ware voiced to the offset that 

public school systems should incorporate the kindergartens. 

These arguments of prominent educators in the main wore un­

heeded. BUt the voices of such enthusiastic men and women us 

> ill lain Nicholas Hailman, Henry Barnard, John Kraus, William 

7, Harris, 3usan J. Blow, ̂ liaabath P. ^abody, .Madame Kraus-

Boelte, and Mrs, Sarah H, Cooper wofti rtwny Interested friends 

and workers in the kindergarten movement. Finally, In 1870, 

William Torrey Harris could recommend with the assurance of 

being heard by a considersble number of citizens the incorpo­

ration of the kindergarten into the ublic school system of 

St. Louis, Vlssourl. 

William Torrey Harris (1833-1909) was a product of Kew 

England and New England schools. He attended many private 

academies including Phillips Academy in imdover, Kaaaaohusetts. 

He was graduated from Yale University with a degree of Master 

of _,rts and from Princeton University with a degree of Doctor 

of Laws. In addition he held the title of Officer of the 

Aoademy from France, Commander of the Order of St. Mruric© and 

Lazarus from Italy, and a degree of Doctor of Philosophy from 
X 

the University of Jena. 

1 Pioneers of the Kindergarten ^n Amer^oa, 
International Kindergarten Union, New York, by the International Kindergarten Union, New York, Century, 

1924, p. 171. 



IlfoTITim OfaAL ATT'JAPTU *9 

Dr. Harris' broad education and his keen diplomacy 

made him a superb leader and educator. His conservative New 

England background and his critical but constructive mind 

united in him to make him an intelligent conservative who 

could carry out reforms and progressive ideas without making 

them appear radical. 

Dr. Harris moved to St, Louis, Missouri, when he was a 

young man, tit. Louis was an ideal location for him inasmuch 

as the people were not bound by traditional customs as were the 

people of Hew England; they were active and constructive. He 

fitted perfectly into the atmosphere of the city, and within 

ten years (1867), he became Superintendent of Public Schools in 

the City of St. Louis, His interant and enthusiasm on all sub­

jects, cultural and educational, aroused the citizens to look 

upon him as the intellectual spark from which they rodiated 

their culture. Of him, his intimate friend Dr. Snider said! 

He held easily the cultural primacy of St. 
Louis, itors than any other man or Institution, 
he dominated the intellectual character of the 
city. His influence was oentral and radistod 
through the whole community*2 

As Superintendent of Schools, Dr. Uarris was able to 

carry out his many improvements and progressive ideas on 

education. Bis interest in the kindergarten movement did not 

lay dormant. He expounded his viewpoints in his usual foroeful 

2 Denton J, Snider. The at. Louis ftJovsmsnt in Philosophy 
Literature, gduoatlon. Psychology, ot. Louis, kjiaaourl. olaiaa 
Publishing Company, 1920, p. 9b, 
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and verbose manner until ho had gained many friends to the 

cause. Of course, there were politicians in the City of St. 

Louis who, like most politicians in a growing community, 

opposed all new ideas which might not benefit them or laud 

them in the eyes of the public. Dr. Harris was able for all 

opposition. The combination of his prestige and diplomatic 

skill helped him to put across his arguments and obtain 

favorable results. 

Before Dr» Harris recommended that the kindergarten be 

incorporated into the Public School Oystem of fc>t, Louis, he 

made a complete study of Froebel's theory and methods and how 

these might be advantageous to a public school system. The 

kindergarten appealed to Dr. Harris because it afforded him 

an opportunity to make practical application of soma of hla 

philosophical and sociological theories, Froebel's law of 

self-activity of the pupil, his ideas of the Inner connection, 

of symbolism, and of member-whole convinced Dr, Harris that 

Froebel's philosophy of education was valuable. The Idea of 

inner connection is the establishment of a relationship be­

tween the unfolding of the chllds* faculties and the inner 

connections of nature. First, there is an Inner connection 

between the objects of nature; then there Is an inner con-
3 

neotion between mind and nature, 

3 ausan L, Blow, Symbolic liiduoatlon. Hew York* 
Appleton, 1894, p. xi. 
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To Dr. Harris, Froebel's Gifts and Occupations had 

educational significance in tho developmint of the child. Be 

believed that the Cifts concerned frsoffictrlc and space repre­

sentations and dealt with tho four fundamental rules of 

arithmetict addition, subtraction, multiplication, and di­

vision. Three sollds-the cube, the ;lobe, and the cylinder-

were adapted to the child's learning capacity and formed an 

introduction to the more advanced studies of later life. In 

regard to the Occupations, Dr. Harris used fabrics and weaving 

as an example. By weaving, the child learned that a linear 

can be made into a surface, and by the fabric, that strength 
4 

in one direction may become strength in two dimensions. Thus 

he showed the value of the Cifts and Occupations as an intro­

duction to mathematics, Froebel's ^ames and plays, according 

to Dr. Harris, pointed prophetically to civilization which 

reveals itself in adult occupations. 

Qx, Harris, like Froebal, believed that a child of 

four or five years is in a period of transition frow family 

life to school life. The child at four years begins to look 

beyond the family for enjoyment and self-expression; his will 

becomes active so that he no longer desires to act In mere 
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mechanical compliance to the wills of his parents. Thus, the 

kindergarten ivas the only solution. About the kindergarten 

he wrote: 

The genius of Froebel has provided a system 
of discipline and instruction which is wonder­
fully adapted to this stag© of the child's 
growth, when he needs tha gentleness of nurture 
and the rational order of school in due admixture. 
The 'gifts and occupations,* as ha calls them, 
furnish an Initiation Into the arts and sciences; 
and they do this in a manner half playful, half 
serious.3 

In order to Justify the making of the kindergarten a 

part of the public school system, Dr. Harris strasaed the 

following advantages: the utilization of tha a^a from four to 

six helped the community; the training of the eye and hand 

contributed to later success; the development of clo&nliness, 

politeness, self-control, and Industry contributed to the 

formation of t*ood habits for later schooling; obedience to 

the rules of tho supervisor aided in discipline; and tho 

training of tho mind to understand numbers and geometric 

figures and to draw ouch figures furnished the preparation 

for drawing and a training for future occupations. 

Dr, Harris was not entirely alone in initiating the 

kindergarten into the Public aohool tiyatei-: of .;t, Louia. 

Credit for the idea is duo Pies Jusan IS, Blow who In 1072 

consulted Dr. Harris in regard to ula allowiu, • h«r to carry 

5 Ibid., p. 629-630. 

6 ibJLd., p. 642. 
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out an experiment with the establishment of a kindergarten in 

the school system. Dr. Iit»rria agreed and with the support of 

the school board granted her permission to make tho experiment 

after she had taken a year's study in kindergarten work. 

Susan S, Blow spent one year in New York City to train 

as a kindergartner under Madame Kraus-Boelte. On her return 

to St. Louis in 1873, she established the first public kinder­

garten in the United States of America. This kindergarten was 

the first step in making the kindergarten an integral part of 

the public aohool systasi. Her kindergarten was established at 

the Des Peres School in Carondelet, a suberb of 3t. Louis* The 

members of the first kindergarten training class were Miss Sally 

Shawk and Miss Cynthia P. Dozier who later beoajue well-known In 

kindergarten olroles. 

By 1874, the training class was well-established. Many 

women came to the class in order to be instructed by i.liss Cusan 

£. Blow whose intellect and culture had won many admirers. The 

training classes continued to grow and the work extended. Miss 

Clara Beeson Hubbard, an exceptional kindergartner, became 

dlreotor. The curriculum for the training school was enlarged 

and broadened. Froebel's methods ware studied, but the students 

also received instruction in the Creak Tragedies, The Iliad, the 

Odyssey, Herodotus, Shakespeare's dramas, Dante, Faust, the 
7 

philosophy of history and psychology. 

" 7 Snider, OP. olt». p. 313-32&. 



The enthusiasm for the kindergarten was paramount* 

Concerning the early kindergartens in St. Louis, Dr. Denton 

Snider wrote: 

I believe the St. Louis Kindergarten spirit 
was at its highest during this its early period; 
the primitive purity of the cause had not yet been 
tainted by success, by fame, by partisan and _ 
personal ambition with Its bitter antagonisms." 

Despite the enthusiasm, the success of the St. Louis 

experiment was not achieved easily. Thare were many obstacles 

to surmount, and Dr. Harris and . iss Blow worked steadfastly 

to offset the dangers of defeat. One of the major arguments 

against the adopting of the kindergarten by the public aohool 

system was the expense. But, Dr. Harris was a genius for 

organization and by his expert planning, the expenses were 

reduced to a minimum. 

According to the Froebellan ideel that there be one 

teacher for each dozen pupils, the expense of maintaining a 

kindergarten would amount to five times as much per pupil as 

9 

was spent for each pupil in th® primary or grammar school. 

Dr. Harris' plan was to reduce the expenses by Increasing the 

number of pupils in a room. Instead of the ideal dozen, he 

suggested that the kindergarten be a large room with about 

seventy-five pupils, Kaoh room was to contain five or more 

BTSST, p. 321. 

9 Barnard, op. alt... p. 640. 
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tables at each of whloh thare were to be fifteen pupils. Jiach 

table was sponsored by a novitiate teacher or a learner. The 

entire room was supervised by a competent teacher who was well-

trained in the Froebellan method. The director of the kinder­

garten received the same salary as the principal of a primary 

school, but her assistants were novices who volunteered their 

service for a year. When the novitiate teachers passed an 

examination, they were paid as assistants, wftcr having had 

some experience and having passed a second examination, paid 

assistants wore eligible to become directors and were placed 

on a higher salary scale. Sixty pupils warranted on® paid 

assistant. For every thirty pupils beyond the sixty, another 
10 

paid assistant was hired. 

Part of the plan of the system called for instruction 

of the volunteer workers by a competent kindergartner. The 

instruction in the Froebalian methods and in cultural subjects 

raised the cultural and intellectual standards of the school 

system and of the city, 

.. third phase in Dr. Harris' plan called for two 

sessions of three hours each, one in the morning, one in the 

afternoon. One teacher, sufficiently oompetent and physically 

strong was able to direct both sessions. 
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In the matter of equipping the kindergarten with 

furniture, Dr. Harris suggested movable tables and chairs so 

as to allow for more and various activity and, at the same 
11 

time, to out expenses. 

The success of the experiment in St. Louis was due 

partially to Miss Blow's unselfish service, her intellect, 

and her inspiration. Of her, Dr. Harris wrote in 1879J 

In our 3t. Louis work we have been fortunate 
in having a lady of groat practical sagacity, of 
profound and clear insight, and of untiring 
energy to organize our kindergartens and instruct 
our teachers. Her (Miss Susan £• Blow's) dis­
interested and gratuitous services have been a 
means of securing for us a system that now 
furnishes its own directors, assistants, and 
supervisors,12 

In the first six years that Miss Susan ti. Blow was 

carrying on her experimentation, she instructed two hundred 

young women on the theory of Froebel's system, The value of 

her work was highly recognized. In a paper prepared for a 

meeting of the American Froebel Union in 1879, Superintendent 

Harris stated: 

I have thought that the benefit derived by 
the 200 young women of the 3t. Louis' Kinder­
gartens from the lectures of Uiaa Blow to be of 
sufficient value to compensate the city for the 
cost of tho kindergartens.13 

11 gblA., p. 642. 

12 Ibid., p. 641. 

13 £&&&•» P« 641, 
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, iss Susan i*;. Blow was an able and apt disciple of 

Froebel. fihe knew and Interpreted his philosophy in tha light 

of philosophical standards. 3he was known as Froebel's fore­

most In" rpreter. To viias Blow, Froebel's chief idea was the 

member-whole called Clled^anzes which she claimed embodied the 

final truth that may be demonstrated. The idea that man is a 

whole and a member of a larger whole is the basis of the 

philosophy of education. It is this idea thnt is the 1*0ot and 

aim of the educational method. The keyword of the system is 

self-activity, end the goal of education is self-activity 

14 

completely realised In a self-conscious being. Only a self-

conscious being can be a Gllcd^anzes because generic energy 

can duplicate itself in its product only In self-consciousness. 

Only in self-consciousness is self-active energy its own 

environment. 

Furthermore, according to Miss Blow, since self-activity 

Is the prinolpie of education, there is but one method of pro­

cedure: self-action, proceeded by consciousness of ourselves in 

that action, and, reflection on the form of activity which 
13 

reflection leads to higher self-knowledge. The kindergarten is 

14 The Kindergarten, Authorized by the International 
Kindergarten Union, Boston, Houghton Mifflin Company, 1913, p. 11. 

13 Ibid., p. 39. 
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Justified by that method of self-activity as is Froebel's 

symbolism in the gifts, songs, and games of the kindergarten. 

Through self-expression in the various forms of Industry and 

fine arts, the child's curiosity Is directed toward science 
16 

and mathematics. 

Miss Blow, like the true Froebellan disciples, be­

lieved that self-activity is the starting point in education, 

but that the action or deed should be carefully directed in 

order that the best educational results might follow. The 

best educational results can follow only when the motivation 

leads to expert reaction or to reaction that has an intel-
17 

lectual, moral, or physical value. 

The work in St. Louis was greatly Influenced by 

Froebel's Mother Play and by the recognition that this book 
18 

was the dearest exposition of the Froebellan ideal. Froebel's 

Mother Play is a book of poems and pictures with emphasis on 

child nurture. In this book the psychological insights of 

Froebel ere explained; and topics such as: impulse of movement; 

imitation and Its relationship to mental evolution and edu­

cation; correct training of sensation; gesture as a means of 

development; rhythm and its influence on thought and oharaoterj 

self-conscious and social sympathy are illustrated. The book 

16 Mi., p. 39. 
17 Ibid.. p. 13. 

18 Susan K. Blow, The History of the Kindergarten in 
the United States, in The Outlook. Vol. 33. April 3. 1897. 



IMttTITUTIOKaL ATTJBMWS 39 

describes the development of the child's personality and the 

mother's aid in such development. According to Miss Blow, 

the psychological facta that are presented in Mother Play 

arouses Interest and provokes thought. The emphasis on 

various phases of mental evolution and the ideals that have 

created literature instills a desire for a knowledge of 

science, history, poetry, and philosophy, and a craving for 

19 
higher culture. 

By studying science, literature, history, and phi­

losophy, the training classes learned not only the ideal of 

child nurture, but also the ideal of self-culture. It was 

Miss Blow's belief that the kindergarten was only as good as 

the kindergartners, as was expressed in her statement: 
The ideal Kindergarten demands the ideal 

Kindergartner,20 

Dr. Harris, as Superintendent of the .Public schools, 

and Miss Blow, as a kindergarten director, collaborated to 

make the kindergarten movement in Jt. Louis an example for 

the rest of the country. It was a cruoial experiment. If it 

had failed, it would have ba9a almost Impossible to have school 

boards in other cities adopt the kindergarten In their school 

systems. The St, Louis experiment proved that the kindergarten 

If Susan a. Blow, The Mottoes and Commentaries of 
Frederioh Froobel's Mother Play. New York. Appleton. 1911. 

20 Barnard, OP. Pit., p. 393. 
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could be an integral part of the public school system. It was 

only a matter of time before other cities began to recognise 

that the kindergarten was a vital part of and the first step 

in public education. 

Dr. Harris was a philosopher In ©very sense of the 

word. He could Interpret every question on art, science, poll-
21 

tics, or education in a sound philosophical manner. He saw 

the phases of the kindergarten Ideals that were valid; he recog­

nized the misconceptions of the kindergarten's exponents; he 

corrected the practical mistakes and psychological errors; and 

he emphasized the universal truths necessary for all systems of 

education. Of him, Susan X, Blow said: 

The kindergartners who worked under his 
(Dr, Harris') supervision can never be suf­
ficiently grateful for the Insights which 
directly or indirectly have coma to them 
from him, 22 

The mere fact that Dr. Harris was favorable to the 

kindergarten cause gave it extra momentum and dignity. He was 

a faithful and understanding member of the National Education 

Association. This organization afforded him an opportunity to 

exchange thoughts on educational theories with soma of the 

21 T. xiaymont, A Hjstory of Muoation of Younft Children. 
New York, Longmans, 1937i p. 289. 

22 Susan E. Blow, The History of frhe qMergarljqn, fam. 
United States, in The Wftwft, Vol. 33., April 3, 1897, p. 933. 
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leading educators of the country. In 1873, he was president 

of the national Education Association in which position he had 

opportunity to spread his ideas on educational theories and 

methods. The volumes of the Proceedings of the National Edu­

cation Association carried many of his messages to educators 

throughout the country. His Journal of Speculative Philosophy, 

which first appeared in 1867, was an influential publication 

on philosophy and had gained him a high reputation in the 

intellectual, philosophical, and educational circles. Many 

eduoators who had Ignored its claims until Dr. Harris became 

an exponent of the kindergarten movement began to show Interest 

in the cause. 

St. Louis in the early a ays was the center of the kinder­

garten movement. However, other cities were slow in establishing 

the kindergartens as a part of their school systems. The writer 

could find no records to show that any other city incorporated 

the kindergarten into the public school system between the years 

1870-1880. There were many reasons for the delay, but tho two 

most general reasons were the expense and the legal aspect. 

The expense of maintaining kindergartens prevented the 

school boards of the larger cities from favorably considering 

the adopting of the public kindergarten plan. The number of 

teachers required for instructing the children was large in 

proportion to the number of children. A teacher for every 

twelve or fifteen pupils would place a heavy burden on the school 



INSTITUTIONAL dHBMFfa b2 

budget. 3t. Louis had been fortunate in having as competent 

a kindergartner as Mas Susan &• Blow to give her services 

free. Moreover, f.ias Blow had attracted many novices who were 

anxious to work for little or no pay in order to gain the 

experlenoe of being associated with such a cultured and Intel­

lectual person as she was. Moreover, other cities were less 

fortunate than St. Louis in as much as they did not have super­

intendents as foreslghted as Dr. William T. Harris who were 

able to organize an effective system and, at the same time, 

reduce the expense. Added to the teacher's salaries, there was 

the itera of materials. Kindergarten materials were expensive, 

and the initial installation of materials and classrooms ex­

ceeded the budgets on which the school boards had to operate. 

Many sohool systems encouraged the use of kindergarten 

materials in the primary school. The primary schools used 

many of the kindergarten songs and materials. Modeling clay, 

seissors, papers, sewing cards, plants and pictures were notice­

able in many first grade classrooms. Many educators were 

satisfied with applying the Froebellan methods to the primary 

school and they considered that the kindergarten as a separate 
23 

step in the educational system was unnecessary. 
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The school laws in a number of states prevented school 

boards from using aohool funds to educate the children of the 

kindergarten age. New York, New Jersey, Maine, Vermont, New 

Hampshire, Mississippi, Michigan, Minnesota, Iowa, Kansas, 

Nebraska, Connecticut, Wisconsin, and Oregon had state laws 

which prevented ohildren of five years or under from being edu­

cated by public school systems. There was no limit on the age 

in Massachusetts and Khode Island, and no special legislation 

was needed in these states in order to establish public kinder-
24 

gartens. 

Moreover, in states such as Alabama, Virginia, and Texas 

where the sehool age was seven or eight, special legislation was 

necessary before kindergartens could be successful. Of course, 

there was always the question whether a child of seven years or 

older would benefit by kindergarten instruction. According to 

Froebel's ideal the ages for such training were between four 

and seven years. The lowering of the school age In any state 

meant a great deal of extra work and organization on the part 

of the public educators. Kecorda show that between the decade 

I88O-I89O three states enacted laws to make way for the establish­

ment of kindergartens. These states were Indiana, Connecticut, 

24 Commissioner of Mucation, Keport for the Year 1882-
I883. Washington, D. 01, Government Printing Office, 1884, 
p. cix. 
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and Vermont, However, cities in other states adopted the 
23 

kindergarten by moans of powers within their own charters. 

Between 1880-1890, the kindergarten was adopted as 

part of the public aohool system in the following large cities: 

In Missourit St. Louis; In Wisconsin: Milwaukee, Burlington, 

Bayfield, Baraboo, Lake Geneva, Hayward, and Bheboygan; in Hew 

York: Kochester, New Eoohelle, Mt. ?ernon, White Flains, Yonkers, 

Port Chester,and Carlstadt; in Michigan: ifluokegan, Grand Rapids, 

Ann Arbor; In Colorado: Fort Collins and Pueblo; in Iowa: Des 

Moineai in Maine: Portland; in Louisiana; Mew Orluans; in 

Connecticut: Hartford; In Massachusetts: Boston; in Pennsyl­

vania: Philadelphia; in California: Los Angeles; In Bhode Island: 
26 

Providence and Newport, 

The four largest cities in the group mentioned were 

Boston, Philadelphia, 3t, Louis, and Milwaukee, When these 

cities adopted the kindergarten into the public school systems, 

they took over only a few of the kindergartens that had been 

established in their cities. For example, when, in 1888, the 

Boston Sehool Board voted to incorporate the kindergarten into 

the Boston School System, It assumed fourteen of the thirty-two 

kindergartens that had been maintained by l/xs. Pauline Agasslz 

Shaw. These schools had an enrollment of about 800 pupils. In 

23 Coaalssioner of iidueation, lie port for tho Year 1889-
1890. Washington, D. C , Government Printing Off loo, 1892, 
foTT2, p, U51. 

2b Ibid.» p. 1132. 
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that same year, Philadelphia adopted thirty kindergartens that 

had been established and maintained by the Sub-Primary School 

Sooiety in Philadelphia. The growth of the public kindergartens 

in Boston and Philadelphia during the next few years is indica­

tive of the growth and spread in other cities and towns. In 1892 

there were thirty-six kindergartens in the Boston Public -ohool 

System with an enrollment of 2,008 children. This was an increase 

of over 1,100 pupils in a period of four years. In Philadelphia 

in 1892, there were sixty-four public kindergartens with an 

enrollment of 3,800 pupils. 

In the decade between I890-I9OO, kindergartens found their 

way into many public school aysterns. The report for the year 

I897-I898 of the United states Commissioner of Kduoation, William 

T. Harris, stated that there were as many as one hundred eighty-

nine cities that maintained kindergartens in their public school 

systems. The report also stated that in the one hundred eighty-

nine cities there were known to be three hundred sixty-five 
28 

public kindergartens. In I9O3 there were reported to b© over 
29 

four hundred cities with nubile kindergartens. 

27 William Taloott, Kindergarten Movement, in The 
Century. Vol. 43, January, 1893, p. 377. 

28 William T. Harris, Llementary Kduestion,. in ISdu-
oaUon fa the P ^ ^ ^ l i Monograph No. 3, Albany, iiTTT, 
57 B. Lyon Company, 1904, p. 36. 

29 Commissioner of Education, Report for the Year 
1903-1904. Washington, D. C , Government Printing Office, 
1905, p. 831* 



At the opening of the twentieth century tho five states 

having the largest number of cities to have adopted public 

kindergartens were: New York, 86 cities; Wisconsin, 71 cities; 

Hew Jersey, 36 cities; Michigan, 43 cities; Massachusetts, 34 

30 

cities. These figures show that the public kindergarten move­

ment was more widespread in the .Eastern and North Central Jtates 

than in the Western or Southern States, In the West, California 

and Colorado were first to establish public kindergartens. In 

California, the Froebellan movement had spread rapidly, and the 

Colden Gat« FT99 Kindergarten association had dona a great deal 

to advance the movemeit by establishing free kindergartens. How­

ever, Lea Angeles was the first city in California to adopt the 

publio kindergarten. That adoption was not until the year 1889, 

In the South, most of the states had made legislation 

to adopt publio school systems. The number of cities to adopt 

them were fewer than in the North. By 1904, according to a 

survey made by Miss Eveline A, Waldo of Hew Orloans for a meet­

ing of the National Education Association at £it, Louis, Missouri, 

all the Southern States except ttouth Carolina, Florida, Tonnesea, 

"~ 30 Commissioner of Sduoation, Report for the Year 1899-
1900. Washington, D. 0., Government Printing office, 1901, 
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31 
and Arkansas had established publio kindernortens. 

The pressure put on state legislatures was heavy enough 

so that by the turn of the century most states had reduced the 

legal age for school entrance in order that public kindergartens 

might be established legally. There were ten states at that 

time without proper legislation for adopting kindergartens in 

publio aohool systems: Delaware, Morth Carolina, South Caroline, 

Georgia, Mississippi, Arkansas, Kentucky, Tonnesee, North Dakota, 
32 

and Idaho, 

The movement was extended by the states into institutions 

for the deaf, blind, and orphaned children in the period beginning 

1883. These institutions for defective children were numerous 

throughout the country. In 1390 there were over six hundred such 

institutions In the United States with a total enrollment of over 
33 

63,000 children. In 1833 a kindergarten was added by the State 

of Michigan at the Coldwater Institute. In 1386 the Institution 

for Improved Instruction of Deaf Mutes in Hew York City es­

tablished a kinder -arten. The Wisconsin Industrial School in 

Wisconsin, Illinois, added a kindergarten about 1883. Kinder­

gartens were also connected with the Texas Institute for the 

Pro-
Illinois, 

University of Chicago Press, 1904, p. 411, 

32 Commissioner of Education, its port for the Year 1900-
1901. Washington, D. 0,, Covernmoat Printing Office, 1902, p.cxiv. 

33 Commissioner of Education, Heport for the Year 1S9Q-
1891. Washington, D. 0,, Government Printing Office, I894, Vol. 2, 
PVT131, 
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Blind, Corsloana, Texas, in 1883, and with tha Texas -tat© 

Orphans* Home at Austin,Texas In 189I. In Alliance, Ohio, 

as early as 1387, a kindergarten was set up at the Fairmount 

Children's Home, At Atchinson, i£anoas, the state controlled 
34 

a kindergarten connected with the Soldiers' Orphans' Homo. 

By 1900 of tho fifty-seven state institutions for teach­

ing of the deaf, thirty-seven had kindergartens connected with 

them. Although the deaf were un&bla to obtain the true value 

of the songs and music, the educational value of the Occupations 

and games was the saoie as for normal children. 

The blind gained much enjoyment and benefit from the 

kindergartens established at the institutions for the blind. 

The senses of sound and feeling are known to be more acute in 

blind children so that the kindergarten offered them an effective 

means of education. The ear was cultivated by the soru/s and 

stories; the hands were made dexterous by the Occupations; and 

the consciousness was aroused by the self-activity. 

Along with the introduction of kindergartens in the 

state institutions, mention should be made again of the suocess 

of the kindergartens established In the Government Indian 

Schools by Professor William H. Hailman in 1893* In 1894, 

Professor Hailman beoatae Superintendent of tho Covernment Indian 

Schools, and the following year, he established tho kindergarten 

34 Ibid., p. 1133-1137. 
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as an Integral part of Indian education. By 1897 there were 

forty kindergartens established in the Reservation Boarding 

Schools. Professor Hailman also reorganized the primary 

school system so that methods of Froebel carried over into 
33 

the primary work. 

The spread of the kindergartens into public school 

systems necessitated better trained kindergartners, and the 

work of training them was placed, for the most part, on the 

state normal schools. Many states added kindergarten de­

partments to their normal schools. Until I89O, Kindergarten 

Training Classes had been organised mostly by private insti­

tutions or by Institutions supported by Froebalian and kinder­

garten associations. In the report of William T. Harris, 

United States Commissioner of Bduostlon, for tha years I89O-

1891, there were listed seventy-five training schools and 

classes for kindergartners in twenty-one states of the Union. 

Of these seventy-five, the commissioner listed no more than 
36 

ten that were supported by stats funds. Mention has already 

been made of the exceptional classes for kindergartners at 

St, Louis, Missouri, under the direction of Hiss tjusan E. Blow, 

As early as 1876 the Providence Normal School in Rhode Island 

55 Pioneers of the Kindergarten In Africa. Authorised 
by the International Kindergarten Union, Now York, Gontury, 
1924, p, 238. 

36 Commissioner of Education, Keporft for tho Year 
1890-1891. Washington, D. C , Government mating Office, IG94, 
vol, 2, p. 1160-1163. 



INSTITUTIONAL ATTEMPTS 70 

added a Kindergarten Department. In Connecticut, by 1883, the 

State Normal School in New Britain end the Welsh Training 

Sohool, a public institution in New Haven, had kindergarten 
37 

departments. 

Among the state normal schools that added Kindergarten 

Departments by 1900 were: in Massachusetts: The Bridgewater 

and North Adams Normal Schools; in New York: The Albany, 

Buffalo, Plattsburg, and Cortland Normal Schools; in Colorado: 

The Greeley State Normal Sohool; in Pennsylvania: The Slippery 

Rock and California Normal Schools; in Michigan: The Mount 

Pleasant Normal Sohool; In California: The Los Angeles and San 

Jose Normal Schools; in Wisconsin: The Milwaukee Training Class; 

in New Jersey: The Trenton Normal Sohool; and In Pennsylvania: 
38 

The Loch Haven Normal Sohool. 

By way of summary, it may be said that the spread of 

the Froebellan kindergarten into public sohool systems and 

publio institutions throughout the United States of America 

was largely a result of the St. Louis Experiment; that the 

success of the St. Louis Experiment was due to the ingenious 

organization and outstanding intellects of William Torrey Harris 

31 Ibid., p. 1160, 

38 Commissioner of iilducotion, aeoort for the Year 1S?9-
1900. Washington, D. C , Government Pr int ing Office, 1901, 
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and Miss Susan 2, Blow; and that the incorporating of the 

kindergarten into publio sohool systems was a slow process 

due to the great expense and unsatisfactory sohool laws in 

the various states. It also has been shown that the kinder­

garten movement was spread with success into institutions for 

the blind, the deaf, and the orphaned children; and, that the 

state training schools throughout the country, controlled by 

public funds, encouraged the spread of the movement by adding 

departments for the Instruction of kindergartners in the 

methods and theories of Froebel to their institutions. 

In the following chapters, the extension of the 

Froebellan Movement in the United States of America beyond 

the pre-sohool education will be considered. Certain theories 

in educational psyohology advocated by Franois '.. Parker, G, 

Stanley Ball, and John Dewey will be dlsoussed as outgrowths 

of the philosophy of Froebel. 



OHAPBSR IV 

Sxtenalon of the Froebellan Movement Beyond Pre-«ohool 

Education by the Influence of Francis Wayland Parker 

The next few chapters attempt to set forth an 

account of the extension of the Froebalian Movement in the 

United states far beyond pre-school education. Although 

confined to the high points of only a few of the general 

theories which have been formulated during the past eighty 

years for the Improvement of teaching ut the elementary and 

secondary levels, it aims to show how these theories were 

outgrowths of the educational principles of Frederioh 

Wilhelm Froebel, This chapter will concern one of three 

essentially contemporaneous movements, or since each has 

been influenced by Froebel, it is more accurate to call them 

distinct phases of the one movement. Specifically, it will 

deal with the self-expression theory of Francis Wayland 

Parker, as an outgrowth of the Froebellan doctrine. 

At the same time that Miss Elizabeth P. Peabody was 

advocating reform in the educational system and propagating 

the Froebellan Kindergarten, another reformer was applying 

practically tho principles laid down by Froebel In the ele­

mentary sohool. Colonel Francis Wayland Parker, in the midst 

of ridicule of conventional New England, revolutionised tho 

Q,uinoy System on the basis of his self-expression theory. 
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Colonel Francis Wayland Parker, born In a typical 

New England town near Manchester, New Hampshire, grew up in 

a purely demooratio atmosphere. AS a small boy of eight 

years, he was obliged to help his widowed mother by working 

on a farm, except in the winter months when ha obtained his 

formal education. This experience was beneficial to him in 

as much as he learned his geography and science the practical 

way rather than through books. An a youth, he worked his way 

through the Mt. Vernon Academy in New Hampshire, At the ago 

of sixteen, he started on his teaching career, in a one room 

aohool in New Hampshire, t the age of twenty, in 1838, ho 

went out to Carollston, Illinois, v.here he became the princi­

pal of a high, grammar, and primary school, all in one build­

ing. 

During the Jivll War in the United States, Francis ... 

Parker enlisted as a private in the Union Army, but was soon 

given the rank of lieutenant. Ills courage, enthusiasm, and 

bravery won him tho rank of colonel before hi© discharge at 

the close of the war. 

Although a superior soldier, Colonel Parker's heart 

was in teaching. He hated war and believad in educating the 

people to enjoy the freedom of a democracy. Be believed that 

the success of democracy au a way of livin depended upon tho 

acquired characteristics of the people living in a democratic 
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way, Sinoe the democratic way of living masnt that a sub­

stantial majority of citizens were capable to live intelli­

gently, with due regard to the rights of others, in a social 

and physical environment, the educational system should 

teach for democracy. 

When Colonel Parker left the army, he returned to 

teaching. In 1868, he obtained a position of principal of a 

school in Dayton, Ohio, At Dayton, he found that the tra­

ditional methods-the practice of memorisation and routine 

recitations-ware being used. He began to place emphasis on 

activity in the classrooms. Although he w«s ridiculed by the 

other teachers who were satisfied with the recitation method, 

he impressed the board of education to the extent that they 
2 

elected him principal of the first Normal Training School, 

In 1871 he became Assistant Superintendent of the Dayton 

Public Schools, In that capacity, he tried to set up a 

system which did not depend entirely on textbooks but which 

based the teaching-learning cycle on practical applications 

of self-activity. 

At this point in his career, Colonel Parker rsalis&ed 

the need for further study in educational theories and 

1 Francis w. Parker, Talks on Poda^o^ca. Now York, 
Kellogg, 1894, p. 419. 

2 Francis "»'. Parker, Talks on Teaching. New York, 
Barnes, 1893» Appendix, p. 11. 
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psychology. The United states did not offer him what ho 

was seeking. Germany was the center of progressive edu-

datlonal theories. Henoe, in 1872, he went to Europe to 

study at King William* s University at Berlin. The two and 

one half years that he lived in Germany, he spent studying 

the subjects he felt most necessary to help him in his teach­

ing in the United States. Ee studied psychology, pedagogics, 

philosophy, and history. When he returned to the United 

States, he had formulated his educational philosophy which 

3 

he claimed was based on the underlying principles of Froebel. 

In 1873, he was elected as an educational expert to 

reorganize the sohool system at wuinoy, Massachusetts* For 

four years, he held the position of Superintendent of the 

Qninoy,Publio Schools, AS Superintendent, he was able to put 

into practice the theories that he had been formulating. 

The t;ulnoy Schools underwent a radical transformation 

under the direction of Superintendent Parker. The primary 

schools in particular attracted wide-spread attention. The 

^uinoy Methods were discussed among the educators of the day. 

Thousands of teachers visited the schools to observe the new 

methods that were proving successful. Actually Colonel 

Parker was applying Froebel's kindergarten methods in the 
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primary school. 

Colonel Parker put into practice methods based on 

his self-expression theory which he had derived from Froabel'a 

doctrine of self-activity. Colonel Parker was the first great 

disciple of ifroebel who advocated Froebel's Idea for ele­

mentary education. Froebel offered a system of education 

which he claimed was ideal for development in a democratic 
4 

country like the United States. Colonel Parker had gone to 

Germany to study educational philosophy and theories so that 

he might find principles which would be suitable to the demo­

cratic spirit of the United States, He had found Froebel's 

doctrine of self-activity a solid foundation on which he might 

build, 

Frederioh Froebel's fundamental law was the law of 

unity. To him, the end of education was to make the unity be­

tween man and his Creator a perfect unity; the means to that 
3 

end was through nature. To him, there was unity between man 
6 

Individually and man collectively; there was unity between 

childhood, youth, and manhood because that was a continuous 
7 

growth; and there was unity in the powers of man-physical, 

4 Frederioh W. Froebel, Kduoation of Kan. Translated 
by William N. Hailman, New York, ..ppletoa, 1U87, p. xx, 

3 Ibid.. p. 3. 

6 Ibid.. p. 19. 

7 Ibid., p. 27. 
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intellectual, and spiritual, 

Froebel's fundamental process of education was self-

activity. To him, the child was the center of all education. 

The self-activity of the child,according to Froebel, is truly 

valuable only when the self-activity pertains to the whole 

child. Froebel's self-activity implied that the child's 

whole being is active at all times and the activity involves 
9 

all phases of the child working as a unit. To him, self-
10 

activity meant harmony between insight and achievement. i.s 

a child gains knowledge, he should also be given the oppor­

tunity to execute that knowledge in his own creative manner. 
11 

Through self-activity the child learns to realise freedom. 
Self-activity was the way Froebel suggested to increase 

knowledge, to develop reasoning, and to define the person-
12 

aUty. 

Froebel had developed a method of teaching young 

children by symbolism. Through his symbolism of the Gifts 

and Occupations, Froebel had set up a clear plan for the 

order in which knowledge should be presented to the child's 

aXkli.. p. 128. 

9 Ibid.. p. 11. 

10 Ibl<U. p. 33. 

11 Ibid., p. 33. 

12 Ibi,d.. p. 33-36. 
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mind, Froebel had pieced nature as the means by which the 

child gained religious truth and developed imagination. 

Nature laid the foundation for a knowledge of the child's 
13 

self and a preparation for use of that knowledge. Froebel's 

Gifts and Occupations represented a system of teaching by 

symbolism by which growth is fully developed through self-

activity of the child. The teacher presented the Gifts and 

Occupations and guided the child to self-activity that was 

spontaneous. The Gifts and Occupations represented s system 

that showed correlation of subject matter. He stressed that 

form plays an important pert in the education of little 
14 

children. By moans of the forms he designed for presentation 

to the child, ell fields of subject matter were closely al­

lied. He mentioned nothing about core subjects, but his Gifts 

and Occupations stress mathematics as the core subject to 

which all others ere correlated and on which others are based. 

His was a unified program developed through symbolism and play 

and by whioh the self-expression of the child was developed. 

Colonel Parker accepted the doctrines of Froebel con­

cerning self-activity. At (<>uincy, Massachusetts, he reorgan­

ized the school »ysts»£a by extending these principle;J of self-

activity into practical applications of his self-expression 

15 Sfcit, p. 131-132. 

1* I*4d.. p. 279. 
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theory. The schools In „uinoy became schools where the 

children wore educated by work. Text books were Infrequently 

used as text books, but books for supplementary reading were 

in abundance. Emphasis was placed on suoh subjects as draw­

ing, modeling, form, color, and natural history. Drawing was 

used as a maana of expression. The child was the center of 

education. Examinations and promotions wore not stressed. 

Subject matter was secondary to the full development of the 

child's expression. Memorization of recitations ware re­

placed by the expression of original thought. The teachers 

were free to use any method, technique, or device provided 

they did not violate the underlying principles of self-
13 

expression. 

Miss Leila E. Patrldge, a student of Colonel Parker) 

who visited the ^uinoy schools stated about the elementary 

system: 

It was harmonious education:-the moral and 
physical natures were recognized and trained 
along with the mental. There was that alter­
nation of action which results in pleasing and 
useful variety of work and play. - - - It is 
true that the pupils were taught to read and 
write, and ultimately to cipher: that is, the 
form of the work don© belonged to the old edu­
cation, but tha ideal being no longer the 
gaining of skill and knowledge, but the higher 
one of growth, the spirit in which it was done 
was of the new.16 

13 Leila K, Pstridge, The fculnoy Methods. New York, 
Kellogg, 1883, p. xlii. 

16 Ibid., p. xill. 
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Katiier than stressing the value of self-activity In 

the form of play and symbolism, Colonel Parker advocated 

self-activity in gesture, speech, writing, modeling, paint­

ing, drawing,and music. The kindergarten had developed each 

of these expressions In connection with symbolic patterns-

the Gifts and Occupations. Parker developed them as self-

expression without the aid of formal symbols. 

After f Ive,* years of supervising the Q,uincy Schools, 

Colonel Parker was elected as supervisor in the schools of 

Boston. In 1883, he became principal of the Cook Normal 

Sohool In Illinois. As principal of the normal school, he 

was able to teach his doctrines, explain his theories, and 

extend the self-expression theory which became one of the 

most important phases of his doctrine of concentration. 

The question now arises, in what respects wore the 

theories of Francis w. iarker congruent with the theories of 

Frederioh Froebel, If there is similarity of theories there 

should be oongruenoe of the end and aim of education. In 

Talks on Teaching. Colonel Parker stated what he considered 

should be the aim of education. He said: 

Froebel announoed the true end and aim 
of all our work—the harmonious growth of the 
whole being. This is the central point.17 

17 Franois '»». Parker, Talks on Teaching. New York, 
Barnes,»1893, p. 18. 
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Parker explained further that every phase of edu­

cation - every method, technique, and act - should lead to 

that end and that knowledge and skill are the means to the 
18 

attainment of that end. It is quite evident from Parker's own 

words that his principle, that subjects should be taught as 

the means by which development Is attained, is oonsiatont with 

Froebel's Idea since their final objective is tho same. 

In order to obtain the true and of education, Parker 

advocated that knowledge and skill and powers of the indi­

vidual should be developed by spontaneous aeIf-activity of the 

child. Parker stated in his Ta^ka on ff^oMffii 

If the adaptation of the subjoct to the mind 
is wrong, the action of the mind Is Impaired and 
weakened by ineffective attempts to grasp it.20 

Throughout the Muoatlon of fcj&n. Froebel had Implied 

that activity originating in the child developed the oper­

ative, controlling, and creative powers of the child. 

Froebel had Inferred that soIf-activity of the child should 

be complete aotlvlty of his whole being, He had stressed 

the spontaneity of action and the adaptation of all action 

18 Ibid., p. 18. 

If Francis w. Parker, Talks- on, frflafiftfi&M* **•* York, 
Kellogg, 1894, p. 113. 

20 Franoio W, Parker, Talks on Teaching. New York, 
Barnes, 1893• P« 169* 
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21 
to the child's power, 

Self-aotivity had the same meaning for Parker as it 

had for Froebel, To each of them it meant that activity Is 

from the whole child and that every phase of his being is 

active simultaneously. To each of tham, self-aotivity de­

velops the child's power provided that the activity is adapted 

to the ohild's capacity and needs. 

Parker advocated sclf-sotlvity through modes of ex­

pression: gesture, voice, speech, music, making, modeling, 

painting, drawing, and writing. He defined expression QS: 

the manifestation of thought and amotion 
through the body by means of physical agents.22 

To him, the proper educative exorolse of these modes 

of expression meant the harmonious growth of tho whole being 
23 

which was Froebel's ideal. Through expressions of tho child, 

the teacher can learn the child's individual needs. Parker 

21 Froebal, OP. clt.. p. 10-12. 

22 Francis v.. Parker, Talks on̂  Peda^OKlcs. New York, 
Kellogg, 1894, p. 224. 

23 Ibid., p. 223. 
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aaid: 

Expression is the extreme means of develop­
ing motive, and motive determines the right 
method.—The central subjects of study present 
the conditions for study; the different modes 
the conditions for the expression of thought 
thus acquired.—All acts of expression con­
dition a study of color or form and include 
moat, if not all, of the attributes of exter­
nality, 24 

Parker stressed form as a basis of Intellectual de-

23 

velopment. The studies of nature - the sciences of in­

organic matter and the sciences of organic matter - are 

based on form observation. Parker stated: 

A knowledge of form, then, Is the greet 
entrance hall to all knowledge; without knowledge 
of form other knowledge is not possible.26 

He further stated that the development of concepts are baaed 

on form because form is the mode of judgment. 

Form study had been an important phase of the edu­

cational system of Froebel. The symbolism used In the Gifts 

which Froebel had designed for the development of the child's 

intellectual, moral, and phyaioal development are forms. 

These objects are Intended to give the child various aspects 

of the external world. 

U Ibid., p. 238-239. 

23 Ibid.. p. 239. 

26 Ibird., p. 33* 
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Along with form as a basis of knowledge, Parker 

stressed observation as a preliminary to the study of tho 
27 

central aubjeots and to other related subjects. By the 

central subjects, Parker meant the subjects of nature: 

geography, geology, mineralogy, physics, chemistry, botany, 

soology, anthropology, history, and physiology. By related 

subjects, he meant arithmetic and language. Observation, he 

claimed led to imagination, and both together led to reason. 

In like manner,Froebel had stated that Instruction in matter 
28 

follows observation of nature, 

Parker advocated music as a mode of expression to 
29 

develop graoe of the body and as an Instrument of the soul. 

He expressed his belief that music is a means to the develop­

ment of spiritual growth. As such, he maintained, music 

should be used as a mode of expression and as an educational 

agent for the cultivation of emotions which influence the 

motives of man. Music, to Parker, motivated man to the 

development of courage and zeal and to the cultivation of a 

feeling of religion in him, Evon a baby's emotions are 

2TIEH.. P. 580. 

28 Froebel, op, pjft., p. *73. 

29 Francis v„ Parker, Talks on Peda^.o^los. New York* 
Kellogg, 1894, P. 381-382. 



aroused by music, Jlverything in life has a musical cadence. 

Therefore, he placed music as a natural mode of expression 

for all human beings. 

Froebel had stressed the value of music in education. 

The kindergarten system which he advocated emphasized tho 

value of songs and music. Froebel had said: 

The indirect suggestlon-e.g,, in the mirror 
of a song without moralizing applications—gives 
to the soul and will of the boy inner freedom, 
which is so necessary for his development and 
growth.30 

Moral training was a definite characteristic of the 

teaohings of both Parker and Froebel. Parker taught: 

All education is Inherently moral and 
ethical. Education is the development of the 
attitude of the being towards truth.31 

To Parker, every mode of expression should manifest 

truth. Education should develop only those motives which 

result in the highest and best action. In freedom of ex­

pression there Is obedience. 

30 Froebel, OP. ait., p. 267 

31 Francis W. Parker, Talks on Peda.ioglos. New York, 
Kellogg, 1894, p. 383. 



Parker based his principle of moral training on tho 

assumption: 

that the human being was created and de­
signed for the exercise of the highest moral 
power; that In each individual there are 
germs of the divine; and that all education 
is the outworking of this design of God.32 

Parker assumed that the ohild is predominately moral 

of himself and that education is the means by which the 

highest moral power is developed. Education is by self-

effort. Self-effort working towards exercising the highest 

moral power is of itself right. Natural methods conforming 

to law and adapted to self-effort is, therefore, intrinsi­

cally moral. He placed no separation between intellectual 

and moral training since morality is the direction of mental 

power, 

Parker maintained that good predominates over evil, 

and the nature of the child leads him to ohoose the good 

provided the training Is normal. By normal training, ho 

meant the presentation of the good, but no presentation of 

the evil. The evil comas of itself. By having been pre­

sented the good, the child will of his own choice select the 

good in preference to the evil. By training through choice, 



the will is trained. The will is trained by doing that which 

is to be done. By developing the will, the child finds the 
33 

truth, 

Parker disapproved of the system of education which 

rewards the child for tloin- good and punishes the child for 

doing wrong. He believed corporal punishment is evil In it­

self. It develops fear end distrust in the Individual, Ho­

wards such as prizes, promotions, high marks, develops 

selfishness. The system of prise-giving affects the slower 

child and makes him despair, Parker approved of awarding 

self-effort as measured by the Individuals own capacities. 

Prises and rewards lead to cheating and oopylng and Interferes 
34 

with the developing of morality, 

Froebel had stated his principle: 

Sduoution should lead and guide man to clear­
ness concerning himself and in himself, to peace 
with nature and to unity with God; hence it should 
lift him to a knowledge of himself and of mankind, 
to a knowledge of God and of nature, and to the 
pure and holy life to which such knowledge leads.33 

To Froebel, the child is predominately rood. He loves 

to do good rather than evil. Kduoation should therefore be 

positive. Evil should not be defined into the consciousness 

M Ibid., p. 348-333. 

34 ?hia.. p. 367-371. 

33 Froebel, OP,,,, qlt., p. 3. 



of the ohild. The child should be led Into productive self-

aotivity, beoause development by creative self-aotivity 

destroys evil. By showing what Is good,not evil,the ohild 

will choose the good! Froebel had opposed the methods which 
36 

bribed a ohild Into doing good by means of rewords. He had 

implied that moral training and latalleetual training are 

developed simultaneously by productive se l f -aot iv i ty . Froebel 

had stressed that character and morals as allied to character 

should be developed by progressive development according to 

law and nature. 

In the development of his system of Gifts and Occu­

pations Froebel had kept in mind the continuous stages of 

growth and had developed each Gift to meet the proper capacity 

of the child. He had organized his system to develop moral 

culture in harmony with the development of the whole child. 

Art was considered a mode of self-expression in 

Parker's educational system. Froebel had emphasized it in his 

Education of Man. To each man, It served as a means of de­

velopment of intrinsic personality by expression. 

Parker stated the eduoativo value of art to be three­

fold: (1) the motive, (2) the concept, (3) the thought. In 

art there is the motive to express the Inner personality; art 

Is an expression of individual concepts which are the symbols 

3e Froebel, OP. clt.. p. 244, 



of thought, and art expresses thought by the partial symbol 

of a complete concept. By a partial symbol Parker meant a 

concept that in expreysod with emphasis on one of its many 

phases. For example, painting is a partial concept ex­

pressed in color; modeling is a complete form without color; 

and drawing is modeling in two dimensions. Art is valuable 

not in the concept or form but in its expression of thoughts 

and amotions as observed by others. Art is most valuable 

when it carries an inspiration or an amotion to the ob-
37 

server. 

Froebel had expressed muoh the same thoughts concern­

ing art in education. He had defined art as: 

the pure representation of the inner life.2" 

He had stated that art should be considered in the compre­

hensive plan of education as one of the most important sub­

jects of instruction to aid the child to his full development 

and to enable him to appreciate true art. 

Speech was an Important means in Parker's self-

expression theory. Behind speech lies a motive to make others 

understand. There is a thought to be expressed. The will 

37 Francis W. Parker, Talks on Pedagogics. New York, 
Kellogg, 1894, p. 237-2*3. 

38 Froebel, OP. oit.. p. 227. 



must be exorcised to control the thought and the expression. 

Out of •.» each comes language. The method by which the child 

learne-s to speak is by spontaneous 3elf-aotlvity. In­

struction in speech should be patterned on the method used 

by the child in learning. The method used to develop speech 
39 

should be the natural on® of observation and imitation. 

Froebel had considered speech as an important phase 

in development of the ohild by aelf-activity. He had empha­

sized the natural way that the child learns to spaak, throufih 

observation and imitation. Speech constitutes an element in 

which the ohild lives. Froebel had also stressed tha value 

of speech as the means by which the child expresses his inner 
40 

life outward. 

According to Parker, writing as a means of self-

expression comes more natural to the child than speech. By 

the time the child enters school, ha has already had active 

use of his whole body; he has exercised his mind; and he has 

learned to speak, writing is acquired in much the same 

manner as speech, - by observation and imitation. Observation 

of forms before him and imitation of those forms como easily 

39 Francis ... Parker, Talks on Peda^o^ics. How York, 
Kellogg, 1894, p. 308-312• 

40 Froebel, op. olt.. p. 33-34. 



mmnxnt 91 
41 

as a result of the child's desire to express himself, 

Froebel had included writing In his list of the 

chief groups of subjects of instruction. He had considered 

writing as the result of thought and self-observation* He 

had stated in the Sdueatlqn of Han: 

Vtriting is the first chief-act of free and 
self-active consciousness.42 

To Parker, making was a vary important mode of ex­

pression. He defined making as follows: 

Making may be defined as the complete ex­
ternalizing of the individual concepts -
concepts acquired either by observation or 
constructed by imagination.45 

Making, according to Parker, can be either imitation 

or Invention. Making was valuable as a mode of expression 

because (1) the motive is aroused by a definite need; (2) 

there is concentration of thought in the concept to be ex­

pressed; (3) tho will is trained by controlling the acts 

necessary to present the concept; (4) the body is used in 

41 Francis w. Parker, Talks,,, on .Peda^pfAM* N-* *orkt 
Kellogg, 1894, p. 248. 

42 Froebel, OP. alt., p. 223. 

43 Franois J. Parker, Talks on PedaaorJLoa. New York, 
Kellogg, 1894, p. 233. 
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executing the demands of the will; (3) there la need for 

continued evaluation in order to adapt the object to the 

need that was the motive. In making, there is correlation 

of thought that involves the will and physical use of the 

body. Parker considered making as a primitive and necessary 

means of growth. 

Froebel had emphasized making or construction as one 

of the most important phases in educating man to a full 

harmonious growth. Froebel had stated his belief that tho 

desire of the ohild is to express his inner nature. Men who 

have been most helpful to human welfare are those who have 

produced some visible work as the result of an inner concept. 

All human beings desire to express their inner nature by 

making or constructing. Froebel had developed his system of 

Occupations on the theory: 

?£an is developed and cultured toward the 
fulfillment of his destiny and mission, and is 
to be valued, even in boyhood, not only by what 
he receives and absorbs from without, but much 
more by what he puts out and unfolds from him­
self .44 

Gesture was the first of the modes of self-expression 

mentioned by Parker. It is important to education as an all-

sided action which leads to grace, beauty, and speech. As a 

44 Froebel, OP. olt.. p. 278. 
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medium of speech, Parker gave an illustration of sign 

language which is used hy deaf-mutes. Gesture is closely 

related to all forms of expression connecting rhythm with 
43 

dancing and music; speech with interpretation and poise. 

Froebel had not mentioned this expression as gesture, 

but he had stressed the necessity of developing grace in 

action even in the young baby. 

It Is apparent that Froebel had laid the foundation 

for Parker's theory of self-expression, Parker developed 

the Ideas of Froebel on tho basis of progressive educational 

values, Each mode of self-expression starts from a self-

motive which arouses a thought or an emotion to force the 

will to act in accordance with the thought and produces an 
46 

expression which satisfies the original motive, Parker took 

Froebel's kindergarten system based on self-activity and de­

veloped it Into a system for elementary schools, 

Parker taught the principles upon which he thought 

the elementary school should be based. He left the tech­

niques of instruction to be developed by the teachers accord­

ing to their own initiatives and personalities. 

43 Francis -7. Parker, Talks on, ?MWMxfaft* New York, 
Kelloge, 1894, p. 229-231. 

46 Ibid., p. 229. 
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In his desire to vitalise education and the ohild 

who was the center of his education, Parker advanced the 

principles of Froebel and extended them beyond the kinder­

garten into the elementary schools of the United iitates. 

As an educator, he taught teachers to treat education from 

the standpoint of the ohild. lie taught that subject matter 

is subjective to the child. As a reformer, Parker offered 

no ideas or theories that were new to education, but he de­

veloped the principles of the kindergarten, that had been 

laid down by Froebel, into the field of elementary edu­

cation. 

Colonel Parker's achievement In education as a 

disciple of Froebel were summed up in the statement made by 

Dr. William N. Hailman at the time of Parker's death in 1902: 

'.Ye owe much to Colonel Parker and much that 
we shall never lose. The growing reverenoe for 
childhood in the work of the school, the steady 
expansion of its Interests, the recognition of 
the child's immediate purposes as a valid factor 
in the work of education, the consequent respect 
for individuality, the love that feeds the soul 
and opens the mind, the liberation of the hand 
as a distinctive creative organ, the cultivation 
of the esthetic sense and the consequent 
strengthening of moral attitude on the part of 
children, - ail these and many other things that 
are blessing the schools of the day are largely 
due to Colonel Parker's convincing initiative.47 

47 Francis W. Parker, Talks on Teaching. New York, 
Barnes, 1893» Appendix, p. 31. 



It has been shown in this chapter how Francis 

Wayland Parker extended the Froebellan l4ovement In the 

United States beyond pre-school education by developing 

Frederioh Froebel's ideas of education into the self-

expression theory and by his application of the self-

expression theory to the elementary schools. 

In Chapter V further extension of the Movement will 

be considered. An effort will be made to show how the do­

ve lopmentalism and culture-epoch theory of G. Stanley Hall 

as an outgrowth of the philosophy of Froebel influenced the 

educational system of the United States. 



CHAPTSH V 

Further Extension of the Froebellan Movement Beyond 

Fre-sehool Muoatlon by the Influence of 0. Stanley Hall 

In this chapter, the development a Ham and culture-

epoch theory of Q, Stanley Rail will be considered. This 

theory merits consideration in the extension of the 

Froebellan Movement in the United States for two reasons: 

(1) it is the outgrowth of tha philosophy of Frederioh 

Wilhelm Froebel, and (2) it has extended the Froebellan 

Movement into higher 1avals of the educational system of 

the United States. 

During the later part of the nineteenth century, 

the Froebellan doctrine took on new significance in the 

United states under the influence of 0. Stanley Hall. In 

the early seventies, the Darwinian theory of evolution had 

led to a rapid development of the naw psychology in Germany. 

A different interpretation wss put on life. It was believed 

that both body and mind are a result of the evolutionary 

process. C. Stanley Hall had gone to Germany, at the time 

that the movement was at its height, to study physiological 

psychology under Yftindt and Ludwig. The knowledge and German 

influence that Hall acquired in Germany was brought back to 

the United States by him. 



As a professor of psychology and pedagogy at the 

John napkin's University, Hall developed the first American 

laboratory of psychology in the United etatea. The psycho­

logical laboratory soon became a part of the educational 

Institutions throughout the country. 

The new psychology stressed the evolution of the 

mind as well as the body. This led to the study of the 

child, end genetic psychology was the outcome. The new psy­

chology became the basis for a new educational system. 

Although the new psychology had be.jun in the seven­

ties and G-. Stanley Hall had Influenced the movement while 

he was at the John Hopkin'S UdLversity, it was not until the 

period between I89O-I9OO when Hall was President of Clark 

University that it received popular attention. 

The new psychology was the beglnninc of tha movement 

of developmentalism in the United States. The movement 

aimed to improve methods and instruction In education accord­

ing to the principles that govern the natural development of 

the ohild. Developmentalism stressed the psychological 

approsoh to education rather than the philosophical. The 

psychological development of a ohild was development from 

within - a natural unfolding of the child's abilities and 

powers from the standpoint of natural growth. It aimed to 

develop the whole individual under the influence and guidance 



of all forces, inner and outer, which affect him. 

An snalyai3 of the fundamental principles of de­

velopmentalism and culture-epoch theory as advocated and 

t»u,:ht by C. Stanley Hall will disclose how it is an out­

growth of the philosophy of Frederioh wilhelm /roebel. 

G. Stanley Hall advocated that the only rational 

type of education is based on the knowledge of the growth 

of the mind, body, and soul of children. He maintained that 

the law of recapitulation contained the most general formu­

lation of all tho facts of development. Tha law of reca­

pitulation stated that tha ohild repeats the history of life, 

repeating its stages. The individual in the process of de­

velopment passes throu4'>h star.es airailiar to and in the surae 
1 

order as those through which the race has passed. Interests, 

habits, and physical traits of the individual are continuous­

ly changing. Uaoh function appears for a time, then dis­

appears, but reappears in a higher stage and Is transformed. 

The four developmental stages are infancy, childhood, 

youth, and adolescence. Infancy by physical traits, habits, 

and movements, shows that the infant is passing through the 

stage similar' to that of the simians. In childhood, tho 

http://star.es
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activity of play indicates the habits and instincts of 

primitive taan. In youth, the individual is adjusted to his 

environment. He is then passing through the atag© in whloh 

the race was stable. In adolescence, the individual passes 

through a stage which repeats the life of the raoe in higher 

civilization. Adolescence is a period of upheaval - a 

period of transition. The adolescent child represents the 

race at a future stage of civilization. Hall stressed the 

need for more and better educational guidance at the time of 
2 

adolescence. 

Instincts and feeling are racial; therefore, they 
3 

are the deepest elements of our nature. Instincts and 

emotions are inherited. The fe-alin̂ s of the anoostors of the 

child are transmitted through generations, uoalfied or en­

larged, to the ohild. The effects of disaster, joy, and fear 

of the raoe are stamped on tha individual. 

Hall emphasizei the instincts of an individual -

hunger, sex, play, laughter, fear, anger, and pity - as being 

hereditary and not defects in the mechanism of tha mind. Pity 

is more complex than anger or fear and represents a later 

2 G. Stanley Hall, »dolesoenoe. Hew York, Appleton, 
1903, Vol. 1, p. x-xiv. 

3 C. Otanley Hall, The Hew Psychological Daais of 
Sduoatlon. in Forum. Vol. 17, August 1894, p. 714. 
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4 
stage of civilisation. Every emotion is better understood 

by studying primitive feelings. Religion, he stated, is 

instinct. All phases of religion, prayer, oreeds, dogmas, 

doctrines, sacrifice, sacraments,are problems of higher 

emotions whioh parallel the stages of development of the 
3 

feelings of the individual with those of the race. 

The intelleot of a child is subjeotive to the form 

and content of his inner-forces, and growth follows naturally 

along the line of instincts and methods chosen by nature. 

The mental powers of the individual evolve out of feeling and 

emotion. 

Developmentalism stressed that since the ohild is the 

center of education, the first step in eduoation is child-

study. The study of the ohild should be from the point of 

view of the history of tho race. Education should be both 

praotical and cultural. The sohool should teach that which 

is practical and that which is cultural. If the child is 

allowed to develop naturally along the linos of nature, living 

each stage of racial history in his own manner, he will attain 

practical knowledge whioh will be also cultural according to 

his ability. 

4 G. Stanley Hall, Muoational Problems. New York, 
Appleton, 1911, Vol. 2, p. 137. 

3 Ibid.. Vol. 1, p. 137. 
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According to Hall, education should begin in play, 

and all work should be done in tho spirit of play. The 

child develops abilities and functions while at play. 

Through play, work is accomplished beoause in play the inner 

motives activate the mind. Work accomplished through play 

is accomplished more easily and with less strain on the 

child. 

Methods used In education should be developmental. 

Nature should have its own way in the development of the 

child. Materials for instruction should be chosen In ac-

oordance with the child's particular stage of development. 

Properly selected cultural material will utilise all the 

child's forces and develop in him an interest that will grow 

and develop in preparation for the next stage. If the child 

has sufficient material suited to his own stage of develop­

ment over whioh he might linger, he will develop his powers 

slowly yet progressively enough for him to attain a solid 

foundation. The child who learns by imitating adult ways 

matures too rapidly and develops a shallow foundation upon 
7 

which he oannct build, studies imposed on tha ohild from 

the adult's point of view of logical order impedes the 

6 G. Stanley Hall, Adolescence. New York, Appleton, 
1903, Vol. 1, p. 233. 

7 G. Stanley Hall, iSduoatlonal Problems. Mew York, 
Appleton, 1911, Vol. 1, p. Ib2. 



growth of the child, but education which considers the inner 

development of the child's interests not only trains the 

will but also results in mental unity. Kduoation that Is 

based on the elemental instincts of the child develops 

personality,, increases thought and makes a foundation for 

later specialization. Cultural material selected with tho 

child's present needs, interests, and capacities in mind 

results in higher amotions and virtues. 

Health played an important part in tho educational 

psychology of G. Stanley Hall. According to him, health that 

comes from free activity is the basis of interests and en­

thusiasm. He stressed the need for school conditions which 

would bring about better health - proper ventilation, proper 

o 

lighting, and proper haeting. Uost of ©11 he stressed motor-

activity in play, Industrial training, manual training, and 

gymnastics or physical culture to develop tha muscle power 

which is vital in health. 
Hall believed that more children have greater interest 

9 
in constructive activity than in intellectual activity. Loot 

children have no desire for cultural studies. Tha child who 

has no interest in culture usually leaves sohool at an early 

8 G. Stanley Hall, Health of Children as Affected by 
ffchpol BuAJdlttfig. in Proceedings of National Education 
Association for 1892, Hew York, Little, 189^. p. b03. 

9 G. Stanley Hall, Educational J'robloias. Mow York, 
Appleton, 1911* Vol. 1, p. 34o. 
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age. The sedentary life does not appeal to the boy In his 

teens but often develops habits of Idleness and a lack of 
10 

definite purpose in life. He believed that proper Industrial 

training stimulates the child's instinctive powers. The 

school should provide opportunity for selective Interests ond 

keep the youth in touch with real life. 

To Hall, moral training Is the most important factor 

11 

in education. He maintained that all education is moral be­

cause all education aims to complete the moral growth of the 

individual. Knowledge Is taught not for its own sake but to 

improve conduct. Moral life begins In the stage of infancy. 

Good habits of hygiene, sleep, feeding, and clothing are part 

of moral education. The mother's attention to the infant 

influences the child for good or evil. 

Hail believed that the child should not be guarded too 

closely from a knowledge of evil. The faults of childhood 

transform themselves into virtues through the child's own 

Inner forces, although the impulses of the child should re­

ceive guidance and moral Impetus, it is wrong to try to appeal 

to his conscience. Literature and religion are the sources of 

instruction in morality. Hail advocated that the sta,!e of 

adolescence is the time when work In practical morality is 

10 Ibia.. p. 617-618. 

11 Ibid., p. 200, 
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most beneficial. The pupils in high school and colleges are 

at an age when formal morality is most needed. Hell divided 

the core of morality into three phases: health, honor, and 

loyalty to life's task. All moral achievement its based on 
12 13 

health; loyalty to the race is based on honor; self-respect 
14 

and achievement are based on loyalty to life's task. 

According to Hall, social morality is a big problem 

in education. Good government and obedience to law are 

essential in a democracy. The school la obliged to teach it. 

Student government in the sohool is © «ood social factor and 
13 

moral agent if it Is not overdone. Hall emphasised that the 

punishment of adolescents should be Infrequently administered. 

The four chief branches of study, according to Hall, 

are science, art, literature, and religion, each of whioh is 

originated in nature. In all departments of education, kinder­

garten, grammar sohool, high school, and college, all aspects 

of nature studies should be taught first in a comprehensive 

way. Instead of beginning with clasaifioations, science should 

12 Ibid.. Vol. 1, p. 273. 

13 Ibid., p. 284. 

1* & & • » P« 287. 

13 Ibid;., p. 310-311. 



begin with the general and load to the partloal:r. At 

adolescence the Individual Is interested in nature in an 

alive form, not in the laboratory, oclence as taught in the 

high sohool should be general and correlated with other sub­

ject matter. The high school student needs knowledge for 

application, not specialization. 

Hall's opinion concerning mathematics in the school 

followed the same principle that It should be practical and 

applied. Alertness and rapidity of process arc tha aims of 

early arithmetic, &!athematloa as an exact science with 

logioal proof has its place only after the fundamentals hsve 
16 

been learned and applied. 

History has its place In the ourriculum because of 

its great moral value. At adolescence, in particular, tho 

moral purpose of history is very important. Uiutory in all 

grades should meet the demands that the stage of development 

of the ohild requires, story telling as an initial stop to 

history arouses interest and enthusiasm. The history for the 

adolescent should be filled with moral lessons and ideals 
17 

which will remain as motives for good throughout life. 

The value of music and dancing, art and drawing, in 

an eduoatlonal system Is great. Music has Its place in 

16 loin.. Vol, 2, p. 393-396. 

17 Ibid., p. 287. 
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18 
educating tho feelings; dancing has its place in correlating 

19 
feeling and movement; drawing has its place In developing 

20 
observation, imagination, and manual skill; art has its 

21 

place in arousing emotions and cultivating sentiment. Accord­

ing to Hall, all these modes of expression are valuable if 

they are taught by following the order of the child's natural 

interests. 

The conservative kindergartners under the leadership 

of Uisa Susan E, Blow considered the educational psychology 

of 0, Stanley Hall as opposed to the philosophy of Frederioh 

Wilhelm Froebel. Hall olalmed himself a disciple of Froebel, 

He stated: 
Again, let me premise that I believe heart 

and soul in the kindergarten as I understand it 
and, insist that I am a true disciple of Froebel, 
that my orthodoxy Is the real doxy which if 
Froebel could come now to Hew York, Chicago, 
Worcester, or even to Boston, he would approve.22 

One of the ideas of Froebel which became the keynote 

of genetio psychology and the basis of Hall's oulture-opooh 

theory was the law of recapitulation. Froebel had stated In 

IB Xbla.. Vol. 1, p. 93. 

19 Ibid., p. 42. 

20 Ibid.. Vol. 2, p. 3^7-348, 

21 Ibid., p. 342. 

22 Ibid.. Vol. 1, p. 10. 
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his Education of Man: 

Man, humanity in man, as an external mani­
festation, should, therefore, be looked upon 
not as perfectly developed, not as fixed end 
stationary, but as steadily and progressively 
growing in a state of ever-living development, 
ever ascending from one stage to another 
toward its aim whioh partakes of the infinite 
and eternal.— 

Indeed, each successive generation and 
each successive Individual human being. Inas­
much as he would understand the past and 
present, must pass through all preceding 
phases of human development and culture, and 
this should not be done in tha way of dead 
imitation or mere copying, but in tne way of 
living, spontaneous self-activity.23 

It had been believed by Froebel that man is not to 

be taken as completed but as continuously unfolding towards 

a goal. All individuals and ail generations pass through 

the entire development of the human raoe by growth and not 

by imitation, Froebel had emphasized throughout his Edu­

cation of U*n that the development of man is from within 

and the continual use of his inner powers strengthens and 

extends those powers. 

By comparing human life with plant life, he had 

reasoned that, if the conditions and environment, as well as 

care, determine the character and growth of the plant, the 

23 Frederioh a, Froebel, Kduoatlon of Man. Translated 
by William H, Hailman, New York, ^ppleton, imi$ p, 17-18. 
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24 
same might be applied to human beings. He devised a system 

for the training of the child throng tha four stages of 

development which he classified as infancy, childhood, 

youth, and manhood. ftaoh stage of development is incomplete 
23 

In Itself, but growth is continuous throughout all stages. 

Aooordlng to Froebel, Instruction at each stage is In harmony 

with the child's needs and capacities at that particular 
26 

time. There is no one stage more important than another, but 

the development in the earlier stages lay the foundation for 

the later stages. Every stage should represent a higher 

stage of physical, intellectual, and moral culture than the 

preceding on&» Education is a moans of development of human 
27 

beings by a progressive self-active process. 

Emotions and sensations had received recognition by 

Froebel as the motives for the development of the will and 

intellect. The depth of feeling and the definiteness of 

sensations determine to what extent the mind and will can be 

developed. Froebel's Mother Play illustrates the importance 

ho had plaoed on the development of the child's mind by 

stimulating the emotions and senses. 

24-jss;., P. 9. 

23 Ibid;.. p. 27. 

26 Ibid.. p. 30, 

27 Ibid.. p, 11, 
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Spontaneous self-aotivity had been the keyword of 

Froebel's system. The first instinct of the child is 

activity. This activity If utilized in the proper manner 

widens the experiences of the child and defines these ex­

periences so that they become germ centers for the develop­

ment of the will and character. 

Play, according to Froebel, revealed the Interests 

and abilities of the child. Concerning play, he had stated: 

Play Is the highest phase of child-develop­
ment - of human development at this period; for 
it is self-aotive representation of the inner -
representation of the inner from inner necessity 
and Impulse.— 

The plays of childhood are the germinal 
leaves of all later life.28 

Play, then, according to Froebel should be the motive 

for work, A child who plays earnestly will grow up earnest 

and capable. In play, the child's inner self Is seen. Games 

of boyhood are beneficial to him not only in strengthening 

the boy, but also in stimulating moral and mental forces. 

Self-control, justice, presence of mind, and kindness are de-
29 

veloped through garaes of boyhood. 

Health had been of primary concern to Froebel. He had 

stressed the value of health in the infant. He had advised 

2THS., p. 34-33. 

29 Ibid., p. 113. 
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the mothers in ways of hygiene and cleanliness. Only through 

health can development be gained. 

Froebel had considered child-study in the establish­

ment of his educational system. He had stressed that the 

ohild is the center of education. The chllo is bis own agent 

in education. Everything the child does Is significant to 
30 

his development. Teachers are necessary, but their capacity 

should be one of guidance and direction. Teachers should 

know and understand the child's processes of self-development, 

Froebel had suggested that the teacher and the mother of the 

ohild aid in the direotlon of self-activity, but before they 

can guide successfully, they should know the characteristics 

of the stages of development, 

Froebel had believed that the parents should live for 

the child, because the development of the child determines 

the type of civilization that the future generation will en­

joy. The extent of the growth of the ohild In one generation 

will effect the type of civilization of future generations. 

It had been Froebel's belief that the faults of child­

hood reotify themselves. Punishment gives emphasis to tho 

error. Coercion and restriction by the teacher Impedes the 

30 Frederioh w. Froebel, Podag^lcs Qf tfr« PMftff-

erten. Translated by Josephine Jarvis, Mew York, Appiaton, 
5?TP. 67. 
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growth of learning by the child. Discipline will take care 
31 

of Itself in the manner nature has provided, 

Froebel had not used the words child-study or 

culture-epoch in his ambiguous writings, but from his phi­

losophy, it is obvious that his ideas were the basis of the 

new psychology, developmenlullsm, and the child-study move­

ment. Hall's theory was the outgrowth of the principles that 

Froebel had taught. Principles common to both Froebel and 

Hall ware: (1) the child repeats the history of the race; 

(2) feelings and instincts are motives for the development of 

the intellect and will; (3) spontaneous self-activity and 

play are creative; (4) the faults of childhood will outgrow 

themselves; (3) each stage of development determines what tho 

ohild should do; (6) health is tha greatest need of the child 

for complete development; and, (7) the way of development is 

the way of nature, 

Froebel's system had been set up for the development 

of the individual at the stage of childhood. Hall went 

further and aimed to set up a system whioh would develop tho 

ohild from childhood through adolescence. Hall's main field 

was the field of adolescence; Froebel's main field had boon 

childhood, 

31 Frederioh ... Froebel, Sduoation of Man, Translated 
by William N. Hailman, Hew York, Appleton, 185*7# P* 126. 
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G. Stanley Hall influenced the reconstruction of tho 

kindergarten, grammar aohool, and high sohool. His influence 

was particularly noted in the establishment of the connecting 

or integrating schools - the junior high sohool and the junior 
32 

college. Since Hall's chief interest was the development at 

the stage of adolescence, it was the higher levels of the 

educational system in the United States that were most 

affeoted by his psychology. 

In the last decade of the nineteenth century, Hall 

aroused the kindergartners of the United States In hope that 

the new psychology might produce further development of the 

kindergarten idea. In 1893• G. Stanley Hall, then President 

of Clark University, offered a summer session on ohildhood 

education at Chicago, Illinois. After the opening address by 

Hall, only two of the thirty-five kindergartners attending 

the session remained. Patty B* Hill and Anna E. Bryan were 

the only two who sew merit in Hall's ideas. With Hall, these 

two women became the leaders of the new reconstruction move­

ment for the kindergarten. By 191C, enough of the kinder­

gartnora had been sufficiently well-versed on the merits of 

Hall's program that they be.;tm to reach into the new scien­

tific investigations to find ways for advancing and improving 

32 Patriok J. MoCoriaiek, History of Education. 
Washington, D. C , Catholic Kduoation Press, 1946, p, 367. 
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the kindergarten. 

Hall urged for the extension of the kindergarten 
33 

methods in the primary sohool. He advocated less formal 

drill and more development of imagination and perception. 

Nature, life, and language should be foremost In the in­

struction of the first few years in school. The primary 

school should be the connecting link between the kindergarten 

and grammar school. 

The grammar sohool, he advocated, should be the place 

for subjeota requiring motor technique, such as, language. 
34 

spelling, and arithmetic. 

One of the most Important contributions made by Hall 

to secondary education was his book, Adolescence, which was 

published in 1904, The two volumes were the result of an 

extensive study of previous literature and an investigation 

by means of the questionalre• The book was the first ex­

tensive study on the subject of adoleaoence. The questlon-

aire which was sent out by Hall to adolescents was the oause 

of much concern and investigation. 

Hall treated the subject of the adolescent from the 

standpoint of his physical, instinctive, moral, religious, 

33 G. Stanley Hall. Educational ifrobloma. New York, 
Appleton, 1911, Vol. 2, p. 626-o27. 

3* Ibid., p. 627. 
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and social development. In Interpreting the results, he 

made use of the theory of recapitulation. The book offered 

much from a genetic point of view in the study of youth. 

It was advocated by Hall that the senior high aohool 

reaeh down to the seventh grade to include the ohild just 
33 

approaching adolesoenoe. The break between the eighth and 

ninth grades would thereby be eliminated ond unification of 

the sohool system would take place. Tha first junior high 

schools appeared shortly before 1910. 

Hall advocated that tho individuality of each child 

should be broû iht out in the hich sohool as opposed to the 

prevailing idea that secondary education should be alike for 
36 

all. This was an advancement of Froebel's idea that tho 

individual should be allowed to learn according to his own 

level of development. It is also one of the characteristics 

of the high sohool as advocated in the United statea today 

that education should bring out the individuality of eaeh one 

to the fullest extent by adopting a program to meet the common 
37 

end the individual needs of the pupils. 

S3 ibid., p. 648. 

36 Ibid.. p. 631. 

37 Hoy 0. Billett, Fundamentals of ueoondary aohool 
Teaohlng. Boston, Houghton Mifflin, 1940, p. 13. 
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The books and published articles on the philosophy 

of education by G. Stanley Hall, numbering over three hundred, 

stamped an influence on the schools and thought of the day. 

G. 3tanley Hall focused the attention of the teachers on tho 

need for child-study as the basis of educational methods. He 

made the development of the child more important than tho 

subject matter taught. His influence was felt by arousing 

Interest of a controversial nature to his theory of oulture-

epooh. The opposition that he received led the way for 

further study by teachers and educators. Hall's department 

of psychology at Clark University did much to foous tho 

attention of psychologists on the development of the ohild at 

various stages of growth. Hall's influence on the education 

of morals, feelings, religion and motor life of the individual 

planted the seed for later reformers In the field of education, 

G. Stanley Hall, in his effort to revive and revise tha 

educational philosophy of Froebel and his attempts to extend 

it into higher levels of education,inspired many educators to 

the conalderation of his ideas. G. Stanley Hall did not have 

too many followers who claimed to be his disciples. Tho 

histories of education in the United states written since tho 

turn of the century do not stress G. Stanley Hall as a great 

•duoa&ional reformer, but the writings of his contemporaries 

and later eduoators indicate that he had some influence on 
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their theories. John Dewey, who had been a student of Hall's 

at the John Hopkins University, shows the influence of Hall 

In his many works whioh emphasize tho nature and needs of the 

pupils, and education by doing or experience, Even Itomy*® 

theory of social progress shows the influence of Hall, 

A brief summary of the chapter reveals that u. Stanley 

Hall formulated the theory of culture-epooh and develop­

mentalism which aimed to base educational practices on tho 

four fundamental stages of growth. The theories of G. Stanley 

Hall were baaed on psychological experiments and considered 

the philosophy of Frederioh 'llhelm Froebel as the basis of 

tho genetio psyohology in education. The culture-epooh theory 

made the publio conscious of the need for child-study. G. 

Stanley Hall advanced the kindergartens by arousing the 

kindergartners to consider child-study from the genetic point 

of view. Hall's book, Adolescence. caused much investigation 

into the study of application of theory for that age group. 

Hall influenced the establishment of the junior high school 

in order to better Integrate the development of the child. 

Former students of Hall were influenced by his philosophy of 

education and modified his ideas so that they might be appli­

cable to modern education. In short, the culture-epooh theory 

of Hall was the outgrowth of Froebel's philosophy, and it 
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aided in the advancement of the Froebellan Movement into 

higher levels of education throughout the United states. 

The next chapter will consider the self-activity and 

socialization theory of John Dewey as an outgrowth and modi­

fication of the Froebellan doctrine. 



CHAPTER VI 

Extension of the Froebellan Movement Far ^evond Pre-Sofaool 

Muoatlon by the Influence of John Dewey 

This chapter is devoted to the self-activity and 

socialization theory of John Dewey. It alms to show that 

Dewey's socializetion theory was an outgrowth and modification 

of the Froebellan doctrine, and that it was a means of extend­

ing the Froebellan movement in the United btates far beyond 

pre-school education. 

John Dewey was a New iSnglander whose childhood and 

youth were spent in a democratic atmosphere. His education 

was obtained In the publio schools. Jauch of his time was 

spent in outside reading and in doing the necessary chorea 

around a New England homestead. 

Ho attended and graduated from the State University in 

Vermont where he had been greatly impressed by the sooratlo 

method of teaching of Buokham, President of Vermont University. 

At the Vermont University he came in contact with German 

spiritualistic idealism. He was impressed by Oomte's Positive 

Philosophy. The Idea that the existing social life was com­

pletely disorganized and that there was need for finding a 
1 

social function foi? science influenced Dewey's thought. 

1 The Philosophy of John Dewey. Paul A. Johllpp, 
Kditor, iivanoton, Northwestern University Press, 1939. p. 12. 
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Influenced by William T. Harris' Saooulutlv Philoso­

phy and his own desire to learn about the German thought, 

Dewey went to the John Hopkins University for further gradu­

ate study. <\t John Hopkins University, he vma a student of 

G. Stanley Hall who had reaently returned from Oanaany. He 

was influenced by G. witanley Hall's lectures to believe that 

there was a olose relationship between psyohology and phi­

losophy and that a new experimental psyohology was needed 

because experiment was overthrowing rational psychology. 

In 1886, while teaching at the University of l̂ lohlgan, 

Dewey married u sohool teacher of solid Hew England stock. 

Dewey attributed much of his skill in so-called intuitive 
2 

judgment of situations and persons to his wife. From her ho 

acquired the belief that a religion was indigenous in natural 

experience. 

Dewey made an objective study of the learning prooess. 

At Teachers* Institutes, he gave addresses on various learning 

processes: attention, memory, imagination, and thinking. Ho 

W*» to r.,11*. th.* « « . - as.0 oyr.ctlo.1 „p0rl.ac. 

to cheok and develop t heo re t i ca l ideas . 

2 I b i d . , p. 21. 

3 I b i d . , p. 27. 
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In I894 he began to teach at the University of 

Chicago, Under his direction, the Laboratory Aohool, popu­

larly known as the Dewey sohool, was founded for the purpose 

of establishing an education different from any other avail­

able in Chicago. He introduced pedagogy Into the department 

of psyohology and philosophy. His university elementary 

sehool formed a part of the pedagogical work at the University. 

The School and Society, one of Dewey's famous books, conaiats 

of talka given to raise money for the school. 

Through his experimental school, Dewey formed many 

contacts. The friendly conflict of different schools of 

objective thought may be considered as the beginning of pro­

gressive education. 

Dewey's logical theories were partially the result of 

the influence of a former student of his, Professor Angell. 

At Chicago, Dewey's interest was in the development of moral 

theory in terms of Interplay of Impulses, habits, deaires, 

emotions, and ideas. These ideas were the background of hia 

book, Human Nature and Conduct published at a later date, in 

1922. 

As a result of the experiences at Chicago, Dewey 

wrote How wo Think and Democracy and flduoation which wore 

published In 1910 and 1916, respectively. 

In 1903, Dewey resigned as a professor at Chioago 
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University and accepted a position at Columbia University, 

At Columbia, l)«vmy found himself in a philosophical atmoa-
4 

phere where the realistic movement was paramount. Hero 

Dewey was made aware of the possibility and value of meta­

physical theory which did not profess to rest upon principles 

not empirically verifiable, 

Dewey's ventures into the political field gave him 

opportunity to apply his social philosophy. He was an active 

supporter of woman suffrage based on the belief that enfran­

chisement of women was a necessary part of political democracy. 

Dewey explains the influence of public activities on 

his technical philosophy in his statement: 

The Ides that lay beck of my educational 
undertaking was a rather abstract one of tha 
relation of knowledge and action. My school 
work translated this into a much more vital 
form,—I doubt if the force of the idea in the 
theory of soolal aotlon would have come home 
to me without my experience in social and po­
litical movements.—My belief in the office 
of intelligence as a continuously reconstruct­
ive agency is at least a faithful report of my 
own life and experience.3 

The brief aocount of Dewey's life is given here to 

show the sum of the experiences of him who believed oxperlenoo 

la education, and to show the Immediate influences that led 

4 Ibjd*. p. 33. 

3 Ibid., p. 43. 
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him to sot up an educational system that stressed self-

aotivity and society, 

Dewey's philosophy of education is contained in his 

statement: 

I believe that the individual who is to be 
eduoated is a social Individual, and that so­
ciety Is an organic union of Individuals. If 
we eliminate the social factor from the child, 
we are left only with an abstraction; if wo 
eliminate the individual factor from society, 
we are left only with @n inert and lifeless 
mass, Sduoation, therefore, must begin with 
a psychological insight into the child'a ca­
pacities, interests, and habits. It must be 
controlled at every point by reference to these 
same considerations. These powers, interests, 
and habits must be continually interpreted - we 
must know what they mean. They must be trans­
lated Into terms of their social equivalents -
into terms of what they are capable of in the 
way of social service.6 

According to Dewey, the whole purpose of education 

la to develop the child's innate capacities, instincts, and 

impulses to the fullest extent from the standpoint of his 

aooial environment so that he might bo able to use his powers 

for aooial progress. Education la a continual aooial process 

of development by experience. 

The school should be an embryonic community represent­

ing existing aooial life in a simplified form. This simplified 

aooial life should be a continuation of the environment of tho 

6 John Dewey, Education Today. Hew York, Putnam, 1940, 



home so that tho ohild might have a continuous growth with a 

background of past experience. In a social atmosphere with 

past experience as a background, the child is able to extend 

his sense of values. The teaoher should be marely a member 

of the community who is there to choose the influences that 

will stimulate the child and to help him to respond in the 

proper manner according to the need that the influence has 
7 

created. 

According to l>m&yt the subject matter of education 

should be cantered around the child's own self-activity and 

based on his naeds in a social environment. The powers of 

the ohild are developed by self-activity which should bo 

directed in the sane general order as has been followed by 

civilization. The types of activity that make up the exist­

ing civilization should be the same activity performed by tho 

ohild. The constructive activities of social living, in­

dustrial arts, manual training, cooking,and sewing, should bo 

the central subjeots in the school. All other subjects of tho 

8 

ourriculum should relate to these central subjects. Tho sub­

jects of the curriculum are important only as tools to tho 

7 Ybla1:. p. 6-8. 

8 Ibid.. p, 9-12. 
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development of "new attitudes towards and new interests in, 
9 

experience.M 

Dewey states the method to be employed in education 

should be adapted to the child's individual needs, intoreata, 

and capacities. Material should be presented to the child so 

that he might be the active recipient of knowledge. Intel­

lectual and rational processes are the result of activity. 

The methods employed should train the child's powers of 

Imagery, and these images should continually grow until they 

become e part of tho child's experiences. The interests of 

the child should determine the type of method used by the 

educator. Through interests the oorreot habits of action and 
10 

thought can be developed. 

The sohool, according to Dewey, la the swans towards 

aooial progress and reform. The duty of the sohool is to 

develop the activity of the individual to social consciousness 

which leads to sooial progress. Both psyohology and sociology 

are the basis of education of the individual. Psychology aids 

in the development of the Individual according to the laws of 

nature; sociology olds in the development of the individual 

according to the laws of society. Correct development of the 

9 Ibid., p. 12. 

10 Ibid., p. 12-13. 
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individual cannot be accomplished without both the psycho-

11 
logical and sociological approach, 

Dewey's entire educational theory or ^pedagogic 
12 

creed", as he called It, is based on self-activity and 

socialization. It is in respect to his self-aotivity and 

socialization program that he accepted und modified the edu­

cational doctrine of Frederioh *'. Froebel. Dewey's experi­

mental aohool at Chicago may be considered an exponent of the 

Froebellan kindergarten* This sohool carried out certain 

principles of Froebel's doctrine which will be considered, 

Frederioh V. Froebel had. advocated that the sohool 

should be a continuation of the family life of the child at 

home. He had advocated union of instruction with life, and 
13 

union of homo with school life, Froebel's law of inner-

conneotion had expressed the idea of unity between man ®n& 
14 

humanity, between man as an individual and man as a race. 

Hla aim had been to make the individual as perfect as possi­

ble so that he might improve the whole of humanity. In other 

words, Froebel had Implied that there Is unity between indi­

viduals and society. Froebel's kindergarten was an embryonic 

11 ibid'., p. 13-17. 

12 Ibid.. p. 3. 

13 Frederioh **.. Froebel, atfluoatlon of Man. Translated 
by William K, Hailman, Hew York, Apple ton, lo"87, p. 230, 

14 Ibid., p. 3. 
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society in the sense that the children shared responsi­

bilities, respected individual rights, and willingly co­

operated with each other, Froebel's kinder,;«srten aimad to 

develop character by self-action in an atmoaphar© of freedom* 

Froebel's fundamental process of education was self-

actlvity. Froebel's idea of self-aotivity has been defined 

in a previous chapter. Here it will suffice to state that 

Froebel's self-activity meant activity as a result of tho 

child's own impulses, not the activity of the child which 

results from an external suggestion of another, 

Froebel had made use of constructive materials in 

order to train the powers of the child to acquire knowledge, 

Froebel's materials or objects ware used in his educational 

system to develop the powers of the mind towards originality. 

Be had used objects as agents of self-expression and self-

revelation. His objects aimed to have the child express hia 

own concepts with real objects. The place of manual training 

in education had boon definite to Froebel, The hand should 

develop the mind. Manual training offered an opportunity to 

develop the child's creative powers end coordinate his brain, 

and, at the same time, to encourage him in proper use of 
13 

material things. 
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Dewey's experimental aohool made use of the above 

principles of Froebel. The purposes of the sohool were: 

(1) to unite the child's experienoes at school and at home; 

(2) to disoover how much a child can acquire In knowledge of 

the world and of historical and social growth, und in ability 

to express himself; (3) to disoover how instruction in tho 

formal aubjeota can be given so as to correlate subject matter 

with experience; and, (4) to provide individual attention in 
16 

order to meet the needs and abilities of the children* The 

aohool was an embryonic community and aimed to coordinate the 

life at home with the life at sohool. The amae attitude that 

prevailed at home woa found in the school. The same motives 

used at home to create Interest in doing things were utilized 

at the aohool. Handwork in the work shop with to*Is, in cook­

ing, in aewing, and in weaving, waa made the core of the work 

of the ohild at aohool. The aim of the occupational work waa 

to maintain the same interest in sohool as in the home, and to 

ayatamatize the work so as to lead continuously from one factor 

of skill to another ond from one intellectual activity to 
17 

another. 

Dewey justified the place of the occupations In tha 

firat throe years of the elementary school on the basis that 

lo John Dewey, The aohool and ooolaty. New York, 
MoClure, 1900, p. 116-119V 

17 Ibid., p. 121. 
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cooking, sowing, weaving, and carpentry were the most im­

portant activities of society. Manual activity trained tho 

sensoa and gave practice in coordinating the eye and the 

hand. The practical occupations gave a background for the 

aubjeota of chemistry, geometry, geography, and history. By 

doing, the ehildren learned the stepa of the development and 

progress of civilisation. The experience gained in the occu­

pations led to the later study of history. Science was de­

veloped by first training the child to the observation of and 

intoreat in plants and animals. This led to geography and tho 

study of the earth, and, hence, to the application of natural 

forces to the service of man. Work was done in music and in 

art in order to develop powers of attention, observation, and 

organization. The atmosphere was one of self-activity and 
18 

freedom and one in which the child assumed responsibilities, 

Dewey's socialisation theory was self-activity in a 

aooial community. It was the outgrowth of Froebel's principle 

of self-activity and the law of unity between man and humanity. 

Dewey's self-activity program did not mean that the 

Child should be left to his means of development so that his 

inner nature may be unfolded according to the ways of nature. 

Dewey believed that the child should gain educational experi­

ences in whioh the qualities of his self-directed activities 

18 M . . p. 120-128. 
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are given sufficient materials and opportunity for full 

development. Activity la the only meana to effective learn­

ing. The aotivity of tha Dewey aohool meant the undertaking 

of a project aueh aa, preparing a speech, writing an article, 

ordering a dinner, or winning a game. By undertaking such 

projoota, the learning prooasaea become active. The ohild la 

trained by auoh activity to determine his own undertakings, 

to realise his own problems, to set up his own objectives, and 
19 

to find meana to accomplish theae objeotivea. Activities 

which require perception and judgment are educational activi­

ties, 

Froebel's system had offered objects or symbols which 

were presented to the child for him to use in a creative 

manner, Dewey's program offered the child crude material 

which might be uaed in constructing useful articles, Dewey 

believed that before the child can produce a finished work, 

he must meet with situations which made him conscious of tho 

problems involved and the ways of solving them. Dewey's 

system provided for the ohild'a learning by forming hia own 

material; Froebel*a system provided for the child's learning 

by using material already formed. To Dewey, the ohild'a 

foundation for understanding of more advanced subject matter 

depends on his doing, handling, and constructing according to 

19 John Daway, Education Today. Row York, Putnam, 
1940, p, 71. 
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his needs. His foundation Is his past experience. Tha 

child's work in sohool is working with others, and learning 

from them what he needs to know. 

According to Dewey's theory, education is the direct­

ing of activity into meaningful experiences which increase 

one's ability to undertake the next experience. To Dewey, 

education Is living or growth. Its greatest faotor is self-

activity directed according to needs, capacities, and Inter-

rests, into meaningful experiences which are the roots of 

intellectual efficiency. The self-activity of Dewey's sohool 

is derived from Froebel's interpretation of activity, that is, 

activity as a result of the child's own interests and impulses, 

and not activity as a result of someone else's suggestions, 

Deway believed that moral principles are Inherent in 

community life and in the working of the Individual, and, 

therefore, they are Inherent in the school tfhick is a 00m-
20 

aunity. Dewey held that oirotimstanoos arising from experience 

determine what is i:ood or bad for the individual. Criteria 

for determining what is good or bad is bancd on the accepted 

uses of society. Morality is experience that is beneficial 

to the individual and to society in ther© Interrelations. To 

20 John Dewey, Moral Principles In Education. Boston, 
Houghton Mifflin, 19^9« p. 38. 
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Dewey: 

All morality la social,21 

The basis of this statement was the result of Dewey's pramlso 

that moral judgment and moral responsibility are the result 

of social environment, 

Dewey maintained that the testing of experience In 

various possible courses of aotion determines the source of 

duty. The social ideal is the greatest good of the greatest 

number. Conflicts between the individual and society demand 

that the individual, as an agent of society, remove that 

whioh presents itself to frustrate his growth by intelligent 

aotion through adjustment and environment. 

Morals as established In Dewey's system are explained 

in the following exoerpt: 

21 John Dewey, Human Nature and Conduct. Kew York, 
Holt, 1922, p. 316. 
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But in fact morals is the most human of 
all subjects. It Is that which is closest to 
human nature; it la ineradicably empirical, 
not theological nor metaphysical nor mathe­
matical. Since it directly ooncerns human 
nature, everything that can be known of the 
human mind and body in physiology, medicine, 
anthropology, end psychology Is pertinent to 
moral inquiry. Human nature exists and oper­
ates in an environment,—It is of them, 
continuous with their energies, dependent 
upon their support, capable of increase only 
as it utilises them, and as it gradually re­
builds from their crude indifference an en­
vironment generally olvlilzed. Hence physios, 
chemistry, history, statistics, engineering 
solenoe, are a part of disciplined moral 
knowledge so far as they enable us to under­
stand the conditions and agencies through whioh 
man lives, and on account of which he forms and 
executes his plans. Moral science is not some­
thing with a separate province. It is physical, 
biological, and historic knowledge placed in a 
human context where it will illuminate and 
guide the activities of men,22 

The poaitlon taken by Vwmy on tho education of 

morals la aimilar; to that which had been taken by Froebel 

in respeot to the fact that both believed that activity is 

the prooesa of moral growth, Froebel had believed that ex­

perience gained by development of the inner self-active 

foroea resulted in good oonduct and character, and that mo­

rality la a progreaalve growth in feeling and thought in 

whioh the community, freedom end creative aotivity are the 
h 

necessary elements. That was also Dewey's belief. 

m a aa . . p. 293-296. 
23 Frederioh W. Froebel, Sauoatlon ?£.%*&• Translated 

by William N. Hailman, Kew York, Appleton, 1887, p. 243-246. 
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However, Dewey departed from Froebel In the defi­

nition of morals. Dewey stated that morals and religion are 

entirely separate. Froebel had used the terms synonymously. 

Svny denied any sanction of morality above society itself. 

Froebel had recognised a morality based on religion - a 
24 

religion of complete unity of Cod and man. That is, Froebel 

had believed that Cod and man are fused as one; that tho 

divinity of Cod exists within the man himself. He had be­

lieved that the eduoation of man Is merely the unfolding of 

the innate divinity within man. Hence, all education la 

moral or religious. 

Both Dewey and Froebel used self-aotivity as a moans 
23 

of development of Intellectual powers. Froebel had suggested 

that unconscious acts awaken tho consciousness of the ohild 

that develops into intellectual activity. Dewey analysed 

formally the process of thought which results from unoonscious 

aota and more definitely from conscious acta. Dewey's book, 

How Wo Think, analysed the correct prooesa of thinking and 

stressed the need for proper educational activity to develop 

this process of thinking. In any unconscious act, according 

to Dewey, one can notice all tho elements of thought prooesa. 

These unconscious aota become conscious by repeated use or 

2"4ibiq.. p. 1-2. 

23 Ibid., p. 236. 
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experience and the habit of proper thinking Is thereby de­

veloped, Dowoy described the thought process aa following 

oertain logical atepa: (1) the individual faces a felt need 

or difficulty;(2) ha attempts to define It, (3) he studies 

the situation and gathers together all facts pertinent to 

the felt need or difficulty m& organizes them; (4) by dis­

regarding facts not pertinent to the situation and organizing 

those that are essential, ha arrivas at a suggested solution 

whioh nay be called the hypothesis; (3) he tries the solution. 

If it la a successful solution, the thought cycle is empiri­

cally complete, but (6) the scientific person will try tha 

new response in a number of different situations that are 

related to the original one in order to assure himself that 

the solution is o true ons. If the solution is not true, tho 

only way to arrive at the proper conclusion is to repeat tho 
26 

prooesa. 

The thought process of Dewey is the basis of probles*-

aolving and the problom method. Dewey placed problem-solving 

as the means to further experience and to gain social and 

intellectual growth of the individual. Concerning the problem 

solving aspects of life as referred to childhood, Dewey 

26 John Dewey, How We Think. Boston, Heath, 1933$ 
P. 106-118. 
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His primary problem is mastery of his 
body as a tool of securing comfortable and 
effective adjustments to his surroundings, 
physical and social. The child has to learn 
to do almost everything, to so®, to h*>ar, to 
reach, to handle, to balance the body, to 
creep, to walk, and so on,—These operations 
of conscious selection and arrangement consti­
tute thinkinc, though of & rudimentary type,27 

These adjustments as stated are similar to Froebel's 

statements concerning the importance of the child's develop­

ment in the use of his body and limbs at an early stage of 

life: 

Standing represents the use of tho body 
and limbs in their most complete totality; 
it is the finding of the center of gravity. 

This bodily standing is as significant 
for this stage as the first smile, the physi­
cal finding of self, wss for th© preceding 
stage, and as moral and reil&loxuj equipoise 
is for the highest stage of human develop­
ment ,28 

The both men realised tho importance of this stage 

of development. The difference In tho underlying thoughts 

Is that Dewey attaches no concern for rcligiono development 

and considers thinkinc as a fuctor determining tha develop­

ment of morals. Both men, however, stressed the importance 

of developing proper attitudes in the child aa an Infant in 

order to make further development a continuation of that step, 

ilTXbia1., p. 203-206. 

28 Frederioh w. Froebel, Question of gan. Translated 
by William N. Hailman, Hew York, Appleton, 1 W , p. 48. 
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Furthering this idea on thought, Dowoy classified 

tho thought prooesa into four types, beginning with the 

rudimentary phase. At the lowest lovol, he Included within 

tha naaning of thought: idle fancy, day-dreaming, or anything 

that flitted across the mind, 3tage two of thought included 

imaginative stories and stories not based on fact, Stage 

three ineludad belief for which there is no procf. stage four 

represented the reflective thought. At the fourth stage a 

orltioal inquiry Into the nature and correctness of beliefs 
29 

constituted the highest form of thought, D%vmy stated: 

Whatever - no matter how alight and 
oooaonplaoe in character - perplexes and 
challenges the mind so that It makes belief 
at ail uncertain, there Is a genuine problem.30 

Further tying the problem with reflective thinking, 

ha said: 

The problem fixes the end of thought and 
tha and controls the process of thinking.31 

Dowoy considered the element of interest of tho 

child in hla idea of constructive or problem work. Ha main­

tained that the activity of the ohild ahould lay hold on hla 

•motions and desires and offer an outlet for his energy in 

order to keep his mind on the work he is doing-by himself. 

2T7onn Dewey, How we Think,. Boston, Heath, 1933. 
P. 3-9* 

30 John Dewey, X>hilo»ophy and Civilization. New York, 
Kinton, 1931, p. 9. 

31 Ibifd. m p. 12, 
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The activity ahould be Intrinsically worthwhile to the ohild 
32 

in order to hold his Interact, The purpose of the activity 

must be meaningful to tho child; otherwise the interest 

becomes external. If the original activity or problem is 

meaningful and purposeful to the child and holds an intrinai-

cal value for him, the interest will be transferred to 

matters and knowledge that are indirectly and intellectually 
33 

connected with the original activity. 

Dewey believed that Interest is an individual matter. 

It is impossible to obtain Individual effort without first 

arousing individual interest. Individuals differ in their 

intoreats, needs, and capacities. Ho subject matter which of 

itself and by itself will satisfy the minds of every ohild. 

The work of the aohool should provide sufficient activities 

related to the subject so as to arouse the interest of each 

Individual, with intrinsic Interest comes effort to do well. 

In order to provide for individual differences, the materials 

seleoted by the school or teacher should integrate the sohool 
34 

work with the outside world. 

Dewey held that education ond damooraoy are mutually 

dependent. Democracy is education inasmuch as the citizens 

32 John Dewey, How we Think. Boston. Heath, 1933» 
p. 218. 

33 Ibid., p. 223-226. 

34 John Dewey, Muoatlon Today. New York, Putnam, 
19*0, p. 273-274, 
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participate in the vital affairs of the government, both 

social and political. Tho mere participation in f:ov«rnu«ntal 

affairs la experience whioh In turn la education. In compar­

ing aduoatlon and democracy, Dewey stated that democracy is 

education since the individual has a right s»nd a duty to form 

and express hia opinion by voting and since his opinion counts 

for aa much as the opinion of any other individual. The final 

result of the election is tha cooperstive expression of all 

ideas of several people. The school contributes to democracy 

when eaoh individual contributes something from his own ex-

perlenee or background, and the final solution is a coopera-
33 

tive expreaaion of the various opinions expressed. 

The sohool, according to Dewey, is the chief agent 

for democracy. The type of sohool represents the type of 

democracy that will exist. The school that develops character 

and Intelligent behavior by cooperative action truly con­

tributes to democracy. Dewey believed thot the school should 

develop individuals for active, intelligent participation in 

the building and rebuilding of the democratic society which 

la ever ohanglng. The schools should develop mutual respect, 

mutual toleration and cooperative expression of experiences 
36 

in order to be successfully democratic. 

M !Cbld.. p. 361-362. 

36 Ibid., p. 363. 
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Dewey felt that democracy demands cooperative think­

ing and acting. He ux*(?ed for democratic administration in 

the schools to tha extent that the toaoher participate in the 

arranging of the curriculum and In tha selection of methods 

37 

to be used. 

Self-aotivity, freedom of mind, greater activity of 

play in the child lead to the growth of Intelligence. Tha 

freedom of expression should lead the child to further ex­

perience. The school is the place for tooting that experi­

ence, and the cooperative expression of experiences lead to 

the democratic way of life. 

Dewey's sohool was on© of fraadon. To him, freedom, 

meant mental discipline, ^11 real education ended In disci­

pline beoause discipline Is the result of activity of a 

worthwhile and purposeful nature. Freedom is the power to 

act without external tutela&e. The only way that freedom can 

be achieved is by overcoming obstacles or difficulties that 

preaent themselves. These difficulties should be welcomed by 

the educator as natural motives and stimuli for reflective 

thinking. Freedom is achieved through conquering the diffi­

culties that seem to impede the progress of aotion. Hatural 

development can be obtained only by exercising observation, 

memory, and imagination with thought. Every stage of activity 

37 Xbla., p. 346-347. 
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prepares for the next by building up experionoe, Do*oy 

maintained that thinking begins with the baby In playing with 

a ball which he has lost. In seeking to recover the ball, 

the baby's mind i;oes through stops of experimentation towards 

the realization of the recovery of tha ball. Only by continu­

ally exerciaine the thought factor in the ohild can reflective 

thinking take place at the ata.jo of adolescence. Because 

freedom rests on the power of thought in the ability to make 
38 

decisions, it is intellectual. 

In Pedagogica of the kindergarten. Froebel had stated 

one purpose In presenting the ball to the child as his first 
39 

play thing was that the ball trained the ohild to think. 

According to the law of opposltes, the helplessness of the 

ohild and his Inward power are opposite forces. In handling 

the ball and following the series of plays that Froebel had 

devised, tho child's hslplaaaness Is overcome by hla inward 

power. The child in his various activities with the ball 

meets new difficulties whioh seem to retard his outward pro­

gress. By overcoming these difficulties by means of will 

power and Inward action, the child gains joy, peace, and 

freedom of his own consciousness. The helplessness as one 

force working against his own will as an opposing force leads 

38 John Dewey, How Wa Th^nteiBoaton. Heath, 1933 • 
P. 83-90. 

39 Frederioh Froebel, Pjydâ oaioa of the Kinder;-arten. 
Translated by Josephine Jarvia, Kew York, Appleton, 11395* 
P. 59. 
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the child to independent activity, free activity, self-

ooeupation and self-employment* Continual use of the will 

in overcoming the difficulties exorcise the child's intellect 

to perceive, to remember, and to recall. These in turn lead 
40 

to freedom which is the basis of later intellectual growth. 
41 

Like Froebel, Dewey frowned on the giving of high 

marks and rewards as being a negative way to motivate activity. 

He advocated that the democratic sohool should develop interest 

by allowing the ohild to be self-active. The success of the 

child's work should be his reward or hla motivation to pursue 

knowledge further. The child who sees the value in his work 

also sees progress. Activity calls for positive qualities, 

energy, initiative, and originality. The aohool should train 

the ohild so that he can meet the responsibilities of society. 

By giving the child freedom, he knows how to use it when ha 

needs it. By developing active qualities of initiative, 

Independence, and resourcefulness, the child will be able to 

assume his responsibilities in a democracy. Education should 
42 

meet the needs of every individual, 

Dewey believed that if the sohool reoognissed the needs 

of ell classes of pupils and trained each one to become a 

40 Yblot.. p. 26-33. 

41 Frederioh W. Froebel, Sduoatlon of'Man, Translated 
ay William H. Hailman, New York, Appleton, l«b7, p. 244. 

42 John Dewey, Schools of Tomorrow. New York, Dutton, 
1915, p. 297-298. 
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valuable citizen, the work would be selected so as to give 

the pupil the rieht attitude towards society and train him 

to have ©nought control over his environment so that he 

night be cble to be eoonomioally Independent. For this 

reason, Dewey believed strongly in industrial education, not 

as a separate unit or an isolated part of the acedesiio school, 

but as part of the general educational system which makes use 

of the whole environment of the ohild in order to giro motive 
43 

end meaning to the work. 

Dewey maintained that the sciences developed from 

fundamental occupations. Man's scientific knowledge and 

technical abilities grsw out of the fundamental problems of 

life. Out of the practical needs to keep healthy grew anatomy 

and physiology; out of the neoeasity to measure and build grew 

geometry and mechanics; out of the noads for dyeing and metal­

lurgy grew chemistry. Scientific discoveries are continually 

leading to industrial Improvements. If the child is given 

intelligent constructive work in gardening, oooJelng, weaving, 

or building, he will gain knowledge of practical and scien­

tific importance. According to Dewey, the type of occupation 

adopted into the sohool should be of educational value. Tho 

conditions which make any project educational are: (1) It 

must create interest; (2) it must be intrinalcally worthwhile; 
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(3) it must present problems that create a demand for Infor-
44 

nation; and (4) it must require a long time span, 

Froebel had expressed thia same idea in hla Education 

of Man. He had stated that tha child ahould have some defi­

nite industrial or domestic duties to perform and that ho 

should receive inatruction in these duties from farmers or 

mechanica. The child should spend at least two hours every 

day in performing some type of productive work, External, 

physical, and productive work mixed with intellectual work 

strengthens tha body and tho mind. The occupational work 

givea the child new energy and Intoreat in pursuit of intel-
45 

leotual knowledge. 

The influence that Dewey asserted on the aohool ayatom 

of the United states has been very great, John J, DeBoer 

emphasized the influence of John Dewey on education in hla 

statement: 

If our generation ahould escape tho doom 
so often predicted for it, the succeeding 
centuries will look book at our ago and think 
first of John Dewey. For thousands of hla 
contemporaries ha has bean—a friend and 
aider of those who cherish intelligence, 
freedom and seourity.46 

p, 216-218, 
44 John Dowey, How We Think. Boston, Heath, 1933• 

45 Frederioh ?</., Froebel, Mucation of Man. Translated 
by William K, Hailman, New York 

46 John J. DoBoer, Influence of John Deway On Edu­
cation, in Educational Trends. Nov.-Dec. 1959. P. 15 
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Henry Suzzallo, professor of philosophy of education 

at Teaohara Collage, Columbia University stated his opinion 

of Dewey's influence in the following phraset 

—«A thinker whose vital influence upon 
the reform of sohool methods la greater than 
any of hla contemporaries.47 

Another quotation from a contemporary of Dewey, 

William H, Kilpatrick, atataa hla opinion of Dewey's con­

tribution to education: 

Sehool life everywhere in our country and 
in many distant parte Is finer, sweeter, and 
more fruitful beoauae of what he has taught.48 

The problem method as suggested by Dewey involved 

intoreat and effort. Interest and effort are the keyworda of 

education today. The problem method developed from the influ­

ence of Dewey considers the reflective-thought prooesa of 

Dewey. Other phases of Dewey's theory of socialisation are 

noted in the methods advocated by educators during the 

twentieth century, 

Iaaae L, Kandal, in speaking of the influence of John 

Dewey on eduoation,atated that Dewey's greatest contribution 

47 John Dewey, floral f f r fop^ss fa fl&.uoat.Lon,, Hew 
York, Houghton Miffl in, 1909, p. x. 

48 John Doway The Man and Hla Philosophy. Edited by 
tha Harvard Graduate aohool of Eduoation, Ca/abridge, Harvard 
University Press, 1930, p. 5* 
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to eduoation was hla insistence« 

-—on stimulating thought, on the develop­
ment of a critical attitude, and on the appli­
cation of individual effort to the solution of 
problems as they are recognized.4? 

William H, Kllpotrick, a student of Dewey who was 

greatly Influenced by his teacher, undertook to oeater at­

tention upon the unit of purpooeful activity. He appropri­

ated the name project to bear this emphasis. The definition 

of a project by Kilpatrick shows the influence of Dewey's 

emphasis on intoreat combined with activity, Kilpatrick 

defines the project ast 

Wholehearted purposeful aotivity proceed­
ing in aooial environment, or more briefly in 
tha unit element of such aotivity, the hearty 
purposeful act,50 

Frank U. MoMurry reflects the influence of Dewey in 

the organisation of his educational proposals. He advocated 

in hla proposal for units that they include the solutions 

for only those types or topics with many variable applica­

tions to everyday life, Frank U. Ko&urry stated his 

4YIBE., p. 74. 
$0 William H. Kilpatriok, The Project Method in 

Teacher's Collage lie cord. Vol. 19. 3apt. 1918, p. 320, 
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indebtedness to Dewey In his remark: 

Wo man in the world In my opinion has 
had half the influenoa on American eduoation 
in the last forty years that Dewey has had, 

~ •• ib: -In these two aubjeota (tha doctrine of 
interest and effort ond moral principles in 
education) and in many others, I fool a 
groat personal indebtedness to Dewey.51 

Harry L. Miller's unit advocated a learning-oyolo 

that shows tha influenoa of Dewey, Hla three atop teaching-

learning oyole involveaJ (1) problem ralaing, (2) directed 

study, (3) organisation and unification. His method suggests 

that tha function of the taaoher la to help the pupils to 

find problaraa whioh seam worthy of a solution, and to diraot 

tho efforts of the pupils in finding the solution of tho 
52 

problem, Dewey's influenoa la especially noted in the fact 

that Miller's teaching-learning cycle begins with problem 

raising. 

Carleton w, washburno shows Dewey's Influence in his 

statement on the nature of the group, socialized, solf-

51 JPM | > W i p*jm MM*f IMIgffiopjjy,* Edited toy 
tha Harvard University Graduate Sohool of Education, Cambridge, 
Harvard Univeralty Press, 1930, p. 55-56. 

52 Harry L, Millar and Hlohard T, Hargreave's, The 
Self Directed 3ohool. How York, Soribnar, 1925. p. 3 8 - 3 ~ 
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experience, or creative activities: 

These groups and oreative activities are 
frequently cantered around tha children's 
work in aooial solenee or literature. They 
also include, however, appreciation of music, 
art, and literature, self-governing assem­
blies, playground activities, shopwork, tha 
writing, editing, illustrating and printing 
of a soIf-supporting sohool newspaper, and a 
wide variety of other means for stimulating 
oreative work on the part of the ohild and 
for developing in him a social consciousness.53 

Another similiarlty between Dewey's system and tho 

wlnnetka plan la tha awarding of no marks. Instead of award­

ing marks, tha plan gives the ohild a goal card on which the 

taaoher rates certain traits of the child by meana of a 
54 

graph. Promotions in tha Wlnnetka plan are "Individual, oon-
55 

tinuous, and by subjects", again reflecting Dewey. 

Tha DaIton Plan by Helen Parkhurat reflects Dewey's 

idea of a socialised community by making the sohool a way of 

l i f e . 

Progressive schools in the United States are largely 

a result of Dewey's work. The investigator found a partial 

l iat of theae aohoolo in Grave's A.fitetffflft'ff, BiHrtPWr ffX M%» 

cation. This l i s t included schools in a l l sections of tha 

53 cariaton W. ivaohburno, Jtastkfk in ^ o f t l ,anfl 
Society. Vol. 29, January 12, 1929# p. 

54 Ibid., p, 28-30, 

^ Ibid" P« >4, 
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united States from Massachusetts to California, from How York 

to Alabama, Among theae were: Tha school of Organic Sdu-

aation in Falrhope, Alabama; The City and Country Day aohool 

in New York City; The Beaver Country Day sohool in Brookline, 

Massachusetts; Tha Chevy Chase Country School in Washington, 

D, C , and, tha John Dewey sehool in Hollywood, California, 

Influenoa on administration, ourriculum revision, and 

methods have resulted in a large measure from the writings of 

John Dewey. Among these writings acre, the following booksi 

Tft* ?9ftPÔ  # M W « * 7 » 1899S Tfte Qftmi qftfl tfrs 0^rrfayjm§ 

1902; The Bdncatlpna^ ĉ ua.ftl.e-n,, 1902; floral ***ftoM»ff, til 

%*W*%fa** 1909; ffow iff .Tblnk,, 1910; Democracy and Bd;uoaM<ffi, 

1916} Souroea of a science of JSducatlon. 1929s Mucation 

Tj&ajr, 1940. 

The seven cardinal principles of secondary eduoation 

in the United States which were sat up by the Commission on 

the Reorganisation of Secondary Eduoation appointed by tho 

national Eduoation Association in 1913 raflaot tha thought of 

Dewey's socialization in education. The alma of secondary 

eduoation aa formulated by tha Commission contained such 

objectives aat health, command of the fundamental prooeaaea, 

worthy hone membership, vocation, civic eduoation, worthy usa 

Haw York, Maemillan, 1936, p. 540, 
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of leisure, and ethical character. Of these objectives at 

least four reflect Dewey's educational proposals, (1) Worthy 

home-membership meant the development of those qualities which 

mads an individual a worth-while member of the family, (2) 

Yosation means that the eduoation should fit tha individual to 

find a vocation which best suits his own development, provides 

a meana of livllhood, and makes him a worthy member of society, 

(3) Civic eduoation means that the eduoation should develop in 

tha individual tha neeeaaary qualities for him to act intelli­

gently in all olvie matters* (4) Stoical character means tho 

development of such character by proper selection of materials 

and methods of instruction, by activities organized by tho 

students themselves, and by the aplrit of democracy that perme­

ates tha entire aohool. These general goals have boon aooepted 

widely aa tha basis of aohool administration and teaching in 
57 

tha United States. 

A summary of the chapter shows that John Dewey's 

thoughts and ideas were partially a result of his experiences 

and paraonal oontaota. John Dewey's tey Padaisoitio Creed stated 

hla theory of eduoation which was hla self-activity and 

socialisation theory. Dewey*a Experimental Sohool at Chioago 

University was bused on fundamental characteristics of 

57 Walter J. Cifford ond Clyde P. Shorts, Problems In 
Bducatlonal Psychology. New York, Doubleday, 1931, pTl. 



Froebel'a kindergartent oooperstive and mutually helpful 

living, self-aotivity, and creative use of aotivltias in 

constructive work. It has been shown that the self-activity 

of Dewey's sohool was the same as the self-activity of 

Froebel's school. Both Dewey and Froebel made self-aotivity 

tho means to intelleotual, moral, and aooial growth, Dewey 

piaoad no sanction of morality beyond society; Froebel be­

lieved in the union of Cod and man, Dewey modified the 

doctrine of Froebel to meet the neada of education beyond tha 

kindergarten by advancing the self-activity theory into the 

problem method and by introducing education for social living 

into the elementary, grammar, and high schools, Dewey's 

influenoa waa felt throughout the United states as a result 

of his experimental aohool and his many books, Tha problem, 

project, or unit methods advocated by leading educators, such 

aa, Frank %£• UoHurry, Harry 0. Miller, William K. Kilpatrick, 

Carleton Washburne, and Helen Parkhurst were based In part on 

Dewey's socialization theory. The seven cardinal principles 

of secondary eduoation In the United States reflect Dewey's 

theory of social-living. Thus, it hae been shown that tha 

self-aotivity and socialization theory of John Dewey is an 

outgrowth and modification of the doctrine of Frederioh 

Wilhelm Froebel, and that the wide-spread adoption of Dewey's 

ideas extended tha Froebellan movement far beyond pre-school 

education into tha elementary and secondary aohool levels. 
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This thesis began with the introduction of the 

philosophy of Frederioh wilhelm Froebel into the United 

States of America by the establishment, almost one hundred 

years ago, of one kindergarten, privately owned, at later-

town, Wisoonsin, The establishment of the Froebellan kinder­

garten aa a vital and integral part of the publio sohool 

system was begun with earnest and sinoere efforts of indi­

viduals, diaoiples of Froebel and propagators of the Froe­

bellan doctrine, and was completed by organisational methods 

of the local, national, and international unions and associ­

ations that gave strength, dignity, and unity to the cause. 

At the praaant time, the Froebellan kindergartens are es­

tablished as a part of the public school system in practi­

cally every large city and town throughout the country and 

in publio institutions for the blind, deaf, and orphaned 

children In all sections of the United States. 

The extension of the Froebellan cootrine into tho 

elementary and secondary schools was the result of tha influ­

ence of Francis Wayland Parker, 0, Stanley Hall, and John 

Dawey whose theories were outgrowths and modifications of tha 

Froebellan philosophy, Francis Wayland Parker was the first 

great diaeipls of Frederioh .Ilholm Froebel to extend tha 
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Froebellan principles Into the elementary school, Parker's 

self-expression theory was an outgrowth of Froebel's 

dootrine. The developmentaliam and culture-epooh theory of 

C. Stanley Hall, an outgrowth of Froebel's philosophy, 

promoted the ohild study movement and advanced the reorgani­

sation of the sohool system from the kindergarten up through 

the secondary school. Both Parker and Hall led the way for 

John Dawey who, influenced by pragmatic philosophy and his 

interest in social institutions, gave a reatatement with a 

few modifications of Froebel's dootrine In his self-aotivity 

and socialization theory, Tha theories of these throe men 

are the foundation of educational practices and methods in 

usa in all lavala of the publio sohool system throughout the 

United States at the present time. 

It has,therefore, bean shown that the philosophy of 

Frederioh wilhelm Froebel, in a modified form, is the under­

lying dootrine of tha public edueational system at all levels, 

kindergarten, elementary, and aeoondary, throughout the United 

States at the present time. 
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AN ABSTRACT OF 

1 
The froebellan Kovcment in the United fftatcs of America 

The purpose of the thesis is to show that the philoso­

phy of Frederioh Wilhelm Froebel, In a modified form, is the 

underlying doctrine of the publio educational system at all 

levels, kindergarten, elementary, and secondary, throughout 

the United Statea of America at the present time. 

The Froebellan movement began In the United statea of 

America with the Introduction of the first kindergarten, 

bilingual in nature, by Mrs, Carl Sohurs at latertown, Wis­

oonsin in 1855. The movement was nourished by the attempts 

of other individuals to establish kindergartens and to 

propagate the Froebellan doctrine, Mrs. Louise Frankenburg 

founded the second German-speaking kindergarten at Columbus, 

Ohio in 1858, More important work In propagating the new 

eduoatlonal theories was done by William Nicholas Mailman, 

His translation of Froebel's book, Education of Man, gave 

opportunity for kindergartners and educators to obtain an 

insight into the philosophy of Frederioh wilhelm Froebel from 

the original source. Through the medium of the national Edu­

oation Association and The Hew Mucatlon. a magazine, Hailman 

1 Paul Vinoent McLaughlin, The F|oaMlJ,an teyeaen^ fa 
the United States of Amcrlea. Unpublished Doctor's Thesis, 
Lowell, Massachusetts, 1952, 
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oontinually brought the values of the kindergarten before the 

minds of prominent educators• The enthusiastic writings and 

lectures given by Miss Slisabeth P, Peabody, exerted much 

influence and gained many supporters. She established the 

first English-speaking kindergarten in Boston in i860 and 

organized the first training school for kindergartners in 

1868, Marie Kraus-Boelte, the inaugurator of the Froebellan 

movement in New York, offered a praotioal advancement of the 

cause by the establishment of her kindergarten and kinder­

garten training and mother's class in 1872, and by the publi­

cation of her KAnderfia.rto.ffl,: W i » ** 1877. 

The influence exerted by individuals and the influence 

from abroad, particularly from Bngland, led to the organi­

zation of Froebellan societies throughout the United States of 

America. The American Froebel Union at Boston, organized in 

1877, furthered the movement by establishing a library for 

kindergartners and by establishing kindergartene and kinder­

garten training schools. Henry Barnard's book, Kindergarten 

and Child Culture Papers on Froebel's Kindergarten was 

published in furtherance of the kindergarten cause. The 

Western Kindergarten Association, similar to the one at 

Boston, was established at Detroit, Michigan with the objective 

of encouraging the establishment of new Froebellan kinder­

gartens and of improving the already existing kindergartens. 

These two organizations led to the formation of the Kinder-
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garten Department of the Katlonal Education Association which 

helped in spreading the movement by acquainting the publio 

and the educators with the true value of the kindergarten. 

From this organisation grew the International Kindergarten 

Union whioh extended lta energies toward the establishment of 

the kindergarten Into the publio school system, and aided in 

the proper development of the child-study movement in the 

kindergarten. In 1930, the International Kindergarten Union 

adopted the name Araerioan Association of Childhood Education 

and continued to ,;ive strength, dignity, and unity to the 

movement. The network of over four hundred local associations 

helped in the wide-spread establishment of kindergartens, 

kindergarten training classes and mothers* classes whioh pro­

vided insight into Froebel's doctrine and led to the recog­

nition of the value of the kindergarten work. The collective 

attempts of the Froebellan societies resulted in a steady 

increase in the number of kindergartens that were established 

and an increase in the kindergarten enrollments throughout 

the country. 

The St, Louis experiment proved that the kindergarten 

could be a vital and Integral part of the publio sohool system. 

The establishment of the kindergarten in the school system of 

other cities and towns showed slow progress at first due to 

the expense and legal aspects that confronted the school 

boards. By the turn of the century, the Froebellan kinder-
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garten had been established as an Integral and vital part of 

the public school system in most of the large cities and in 

numberoua towns throughout the country. Kindergarten training 

classes became a part of most state normal schoolst and many 

public institutions for the deaf, blind, and orphaned children 

throughout the United States had established kindergartens by 

1900, 

The extension of the Froebellan movement beyond pre­

school education in the United 3tates began with the self-

expression theory of Franois Wayland Parker. Els theory used 

in the reorganization of the publio schools in quinsy, i&assa-

ehusetts was an outgrowth of the philosophy of Frederioh 

Wilhelm Froebel. An analysis of the theories of both men 

showed that the theories of Parker coincided with Froebel's 

dootrine in respect to the end established; the definition and 

application of soIf-activity; tha emphasis on the modes of ex­

pression, gesture, speeoh, writing, form, music, art, and con­

struction; and in the development of morals, 

G. Stanley Hall's developmentalism and culture-epooh 

theory was based on the theory of recapitulation whioh had 

also been recognized by Froebel in his Education of Man,. A 

comparison of the principles of Hall from his writings with 

those of Froebel in his Mucatlon of Man revealed Identity in 

the following theories% (1} the child repeats the history of 

the raoe; (2) feelings and instincts are motives for develop-
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ment of the intellect; (3) spontaneous self-aotivity and play 

are oreative; (4) the faults of childhood outgrow themselves; 

(5) eaoh stare of development determines the work the child 

should do; (6) health is the greatest need of the child for 

complete development; and, (7) the way of development Is the 

way of nature. Hall's Adolescence changes the organization 

of aeoondary education. The child-study movement was 

advanced by the oulture-epooh theory. Hall's numerous 

writings affected the educational thought of the time, 

John Dewey's self-activity and socialisation theory 

was congruent to Froebel's doctrine in respect tot the child-

centered school; spontaneous self-activity; intellectual 

growth; construction work; development of powers of thought 

through experience; sohool as a continuation of the home-life-

an embryonio community. In regard to morals both believed the 

development of the child through proper self-aotivity leads to 

moral living; Dewey placed no sanction on morality above 

society; Froebel had believed in the fusion of God and man, 

Dewey's socialization theory was a current restatement with 

modifications of Froebel's dootrine influenced by pragmatle 

philosophy and concern for social Institutions. Dewey influ­

enced many contemporaries, and followersj and his philosophy 

has been adopted into the methods, especially the problem-

method, used in alimentary and secondary schools today. 
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The conclusion reached was that the philosophy of 

Frederioh wilhelm Froebel, in a modified form, is the under­

lying dootrine of the public educational system at ail levels, 

kindergarten, elementary, and secondary, throughout the United 

States of America at the present time. 

THE END 



^ 



CHAPTER VII 

An Appraisal of the Froebellan Movement in the United States 

The Froebellan movement began in the United States 

of America at a time when educators were seeking an education 

different from the then existing disciplinary and restrictive 

type. It is usually assumed that the economic conditions of 

the times and the parental attitude «are the factors which are 

chiefly responsible for the phenomenal growth of educational 

institutions in the country. The desire of the parents to 

give their children a chance to rise in the world has beoome 

an Amerioan tradition whioh was in its infancy after the 

Civil War in the States. This desire and the economic con­

ditions after the Civil War and in the more recent years of 

prosperity and of depression have been, perhaps, the most 

important forces in the establishment of the Froebellan 

principles in the country. 

However, the conscious efforts of the pioneers of 

the Froebellan movement to establish a kindergarten suited 

to the needs of all the children of all the people were the 

means b/ whioh the demands of the times were satisfied. The 

fact that the Froebellan movement began in the lowest level of 

the educational system, the kindergarten, obscures, perhaps, 

the value of the work of tha pioneers in affecting the entire 

educational system of the country. In the spreading of the 



Froebellan dootrine, it seems logical that the ideas be 

applied flr8t to the kindergarten since it was for that 

particular age group that the system of Frederioh Wilhelm 

Froebel hod been completed. The Froebellan movement in the 

becinnlni: was no more than an independent educational Insti­

tution embodied in a new gospel of the educational theories 

involving play and handiwork - a gospel of innate divinity 

fostering the democratic hopes of the American people. 

The individuals who introduced the Froebellan doctrine 

into the United states worked under difficulty. They had to 

translate and interpret the ambiguous writings of Frederioh 

wilhelm Froebel; they had to modify those ideas to apply them 

to the existing conditions of the country; and they had to 

propagate the dootrine in order to , aln support and success. 

Their translations, their Interpretations,their applications, 

and their influences may be considered the first practical 

steps in the reformation of the American system of eduoation 

In the trend of eduoation by development and self-activity, 

Henry W*. Holmes, Dean of the Harvard Graduate Sohool 

of Kduoation, wrote in 1924i 

To the pioneers of the kindergarten, American 
eduoation owes as much, perhaps, as to any other 
group that helped to develop the new education 
out of the old.l 

1 Pioneers of the Kindergarten in America. Authorized 
by the International Kindergarten Union, New York, Century, 
1924, p. lx. 



Dr. Patrick j. McCormlck, Hector of the Catholic 

University of America, stated! 

Although Froebel's psychological methods 
were applied only in the kindergarten, his 
ideas on self-aotivity and development, like 
Pestalozsi's 'observation* and Herbart's 
'interest', have profoundly affected all sub­
sequent educational practices. No successful 
method today disregards them, or the principle 
of expression which he elaborated,* 

The establishment of the Froebellan principles In 

the educational system should not be considered as the cause 

of the new trend of educational thought. It may be more 

correctly considered as the effect of the popular realisation 

that the rigid, restricted, and traditional Instruction In 

the 3 B's were not successful methods of development. The 

early pioneers of the kindergarten movement did much to 

supplant the older conception of education with the funda­

mental principles of the Froebellan doctrine. Their work 

may perhaps be termed as supplementary to the many factors and 

forces of economics and science which have not been the oon-

oern of this thesis. The fact that the pioneers of the move­

ment were able ID gain many followers whose unity amd strength 

steadily increased Is open to two inclusive interpretations! 

(1) that the pioneers were successful agents in introducing 

2 Patrick J, McCormlck, History of Sduoatlon.. 
Washington, D. C , Catholic Education Press, 194b, p, 449-550, 
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the kindergarten; and, (2) that the Froebellan doctrine 

offered something that satisfied the needs of the *merioan 

public. 

Perhaps, cs William Kilpatrick su&ccats, tha effect 

of Froebel's writings, "by their striking opposition to the 
3 

existing ideas and practices" created Interest and that 

Froebel's "philosophy of education worked out into a oorre-
4 

lative system of procedure" challenged thought. It seems, 

however, that the moat popular interest and tha most pro­

gressive results did not become widely apparent until 

Froebel's underlying principles were extracted from the 

philosophical background and the system of prooedure as 

advocated by Froebel were modified. The early Interest 

among the average population was aroused by the sympathetic 

appeal of the propagators of the doctrine to the women and 

mothers of young ohlldren. The mystioisa and the correlative 

prooedure did not interest them as much as their philanthropic 

and motherly desires to experiment with &ny idea that advo­

cated better development for their own children and children 

in general. 

3 Isaac L. Kandol, 'jwonty-fllyp, Yecrs ,of Ajyr^.an, 
Education. New York, Maomillari, 1924, p. 5S* 

4 IbJLd.. p. 59' 
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The early pioneers In their Interpretations of the 

doctrine of ^rederloh %'ilhelio Froebel probably placed too 

great an emphasis on his established prooedure of "gifts" 

and "occupations" than on the general elm, general method, 

and m«ans of hla educational system. Miss Elizabeth P. 

Peabody's interpretation of Froebel's writings showed 

evidenoe of little discernment between his philosophy and 

psyohology, Maria Kraus-Boelte was clearer in her expression 

of the proposed method of Froebel. Perhaps, this was due to 

the fact that she, as a German, better understood his ambigu­

ous writings and his spiritual temperament. She, too, advo­

cated strict adherence to the "gifts" and "occupations'* as 

the only method of prooedure in the kindergarten, but the 

Kraus Kindergarten Guide &ave better insight into the mean­

ings of Froebel's symbolism than did the numerous wordy 

writings of the enthusiastic Elisabeth P. Peabody. 

Likewise Susan s. Blow advocated strict adherence to 

the principles of Froebel based on his mysticism, but her 

interpretations were profound and sufficiently clear to 

emphasize the important phases of the Froebalian doctrine, 

namely, his aim, his method, and his means of education. 

The great phenomenal Increase in the number of kinder­

gartens and kindergarten enrollments jfter 1900 may be con­

sidered a reault of the modifications of the Froebellan 
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doctrine. ;rhen tha reformers in tho kinderftarton aov®;..ant 

under the leadership of Patty 3. Kill based the underlying 

principles of the Froebellan doctrine on pragr.otism rather 

than mysticism, th© kindergarten be^an to show its greatest 

value in respect to increased enrollflsnts, at this tine it 

may be said that Froebel*• educational elm of individual 

development, his educational method of soif-activity, and 

his educational moans of aooial environment became more 

applicable to and characteristic of the American way of 

life - the democratic way. 

Professor John 3. Brubaoher of Yale University 

stated: 

Liberated from th® cramping of necessity of 
extracting certain symbolic effects from games, 
songs, and art activities, Patty Hill and Alice 
Temple conducted the first modern kindergarten 
where the activities were enjoyed for their own 
sake. Freedom was accorded children in these 
activities in order that they might learn to 
adapt materials and activities to achieve 
purposes of their own. It was this conception 
of the kindergarten which came to predominate 
in the twentieth century,5 

Ifina C, Vandewalker In her study on the kindergarten 

movement in America stated: 

The kindergarten movement is one of the most 
significant movements in American eduoation,6 

5 John a. Brubaoher, A. Matorv, pjf, frheiyptflqms of 
Eduoation. New York, MOGraw-Hill, 1947, p. 407. 

6 Nina 0, Vandewalker, The Klnderprten In American 
Education. Kew York, Maomillan, 190b", p. I. 



AW 1PFRAPJAT, 
' • ' ••NiMH Wn urn •«>•« Wii . m « W 

To the kindergarten, Mine Vj.id3'„ulk'sr govs or.viit an one 

of the chief agencies in tho tranafor ration of education 

in the United States during the nineteenth and early 
7 

twentieth centuries. 

The three most important contributions to the edu­

cational system in tho United states from the Froebolian 

kindergarten have been, probably, individual development, 

self aotivity, and social snvironwant. Considering that 

individual developnsnt Is a result of self-activity and that 

social environment lca&a to self-activity, it may be said 

that self-activity Is tha t;roatest contribution of tha 

8 
Froebellan kindergarten. One phase of self-activity is mean­

ingful play whioh has been ;;iven emphasis in the educational 

system. Ellwood P. lubberly in his History of Mxicatlon 

stated: 
Today, largely as e result of tho spreading 

of the kindergarten spirit, tha world Is coming 
to recognize play and grimes at something like 
their real social, moral, and educational 
values, wholly aside from thsir benefits as 
concern physical welfare, :ind in many places, 
directed play is bain^ scheduled as a rerular 
subject in sohool programs,9 

7 Ibid,, p, 1. 

$ Mccormick, oo. clt.. p. 55C. 

9 Ellwood P. Cubberly. Tjhs„ History 0g Kduoation. 
Boston, Houghton Mff l in , 1948, p. 768. 
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At an cr.rlisr dds, t*aul ?«onroe had stated: 

One of the mo«t mruo& influences of frorabol 
upon tha practical work of the schools was the 
demonstration of the value of play in th® earlier 
stages of eduoation—But the general value of 
the use of play activities in the kindergarten 
has consisted largely In the demonstration to the 
educational publio at large of « truer conception 
of the meaning of education.10 

The kindergarten of Froebel influenced also the 

11 

development of constructive wor.c in the schools. The kinder­

garten t;ave a oreative v«lua to constructive work as a form 

of self-activity or solf-expresalon. The proposal of <roebel 

that this work begun in the kindergarten, weaving, needlework, 

work with clay and sand, be extended and developed in higher 

education was aooomplished throu/th his disciples. The develop­

ment of industrial arts and manual training courses in the 
12 

elementary and ni/Ji school la attributed to Froebel. 
The value of the constructive work in the United States' 

educational system is summed up by Cuoberly in his statement: 

In the United states the work has been 
individualized perhaoa more than anywhere else, 
applied in many new directions - clay, leather, 
cement, metal - and used as a vsry important 
Instrument for self-expression and development 
of individual thinking.13 

10 Paui l/onroe, A Text-book in the Lis tor./ of education. 
Mew York, tecmillan, 190b", p. 661-662. ~~" " 

11 IbJLd,., p. 662. 

12 Cubberly, OP. olt.. p. 768. 

13 Ibid.. p. 772. 
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Paul Monroe considered construction work as: 

the most concrete form of expression of ideas, 
a most definite process in the formation of 
habits or shaping of character,14 

From the kindergarten phase of the Froebellan move­

ment has also come cultural values. The amphasis on music 

in the kindergarten brought into tha schools methods of 

teaching music that were in agreement with the kindergarten 
15 

ideas. 

The extension of the Froebellan doctrine into higher 

stages of education shows more ola&rly the social effects of 

the Froebellan aovenwnt. As a kindergarten movement, it had 

stamped its effect on the educational system In respect to 

awakening the American educators and the general public to 

the realization that self-activity properly guided in a social 

environment could result In the growth of the individual and 

that the development of skill and knowledge could be the 

results of activity of the child and not the ond of education. 

It would be folly to say that educators found in the kinder­

garten the answer to the question they are constantly facing: 

How are men to be inducted into the life indicated by demo­

cracy. But, the principle of cooperative action as found in 

14 Monroe, OP, olt.. p. 664, 

15 Cubberly, op. o^y. »• 768. 
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the kindergarten influenced the educators In their efforts 
16 

to solve the problem, Such men and reformers as Francis 

W, Parker, U, Stanley Hall, and John Dewey saw In the 

ambiguous writings of Froebel, steep©d in va^^ries and 

mysticism, certain salient fo&tura*.; that they deemed valu­

able to education for social llvinj in a democracy, 

Francis V, Parker's self-expression theory, an out­

growth of the Froebellan dootrine, probably had more Influence 

on the development of an eduoation based on th* child's own 

activity than can be determined. It has been said that 

Colonel Parker had great influence in bringing about the 

acceptance of the principle of self-activity as applied to 

17 

the elementary school. In consideration of the fact that 

Colonel Parker's work was accomplished prior to the sanction 

of the Froebellan doctrine by modern psychology, it is logloal 

to think that his self-expression thsjory was the beginning of 

the new social trend in education. At least his emphasis on 
the child as the center of education has been acclaimed aa a 

18 
"far reaching and enduring reform." His development of 

le Vandewalker, pp. cit.. p. 250. 

17 Ibid., p. 250-251. 

18 Brubaoher, © j ^ U ^ . , p. 411. 
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Froebel's principle of self-expression has bmn the basis 

of every successful method in use today. 

G. Stanley Hall's culture-epoch theory basing 

Froebel's principles of education on the Darwinian theory 

of evolution led to the child-study movement. Founded as it 

was on a false conception of man and his nature, his theory 

influenced the trend towards the setting uo of educational 
20 

alms that are purely materialistic. 

The Froebellan movement actually tco>c on a social 

significance under the leadership of John Dewey, cJlnoe Dewey 

is looked upon as "the moat authoritative representative of 
21 

contemporary American thought in the field of education," 

end since he is the vital force of the Froebellan movement 

at the present time, any consideration of the Froebellan move­

ment In the United States todwy concerns the philosophy and 

educational theory of John Dewey. It was through Dewey's 

pragnatio philosophy that eduoation today has become concerned 

with social outcomes. It wen through the Influence of Dewey 

and by means of his socialization theory that the educational 

19 fttoCoriaiok, on, olt.. p, 550m 

20 John 3, iteddon and Francis A. iiyan, A Catholic 
Philosophy of Education. Milwaukee, Bruce, 1942, p. 184, 

21 Frans De Hovra, Philosophy and gducatlon. Trans­
lated by Sdward B. Jordan, Hew York, Bow&iger, 1931", p, 101. 
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aim has becosso more aooial than individualistic, with the 

establishment of the educational alia aa the growth of the 

individual in a social environment, the ultimate end of 

education has become society. 

Kuoh controversy has resulted in respect to the 

value of such materialistic alias. From a philosophical and 

theolociocl point of view, the absence of an $&<& beyond 

society is fundamentally unsound. The theory of socialism 

is based on a false foundation and a faulty interpretation 

of the aim of education. According to Catholic philosophy, 

the primary and ultimate end of all education Is the knowledge 

of God and the enjoyment of eternal happiness with Hln. in 

heaven. In order to achieve this ain, the Catnolio viewpoint 

offers as secondary alias such objectives as tend to icvtslop 

the individual as a social «av3 a Moral beliv;. Th© primary 

ain Is, therefore, spiritual and the secondary aims ere 

individualistic. The Catholic viewpoint contradicts the 

socialistic premise of Dewey that the individual is sub­

ordinate to society. In reference to this theory, Dr. iledden 

and Dr. a yea stated! 

Guoh a philosophy presents a false interpre­
tation of life, of the individual end of society.22 

22 iteddeu and iiyan, op., ojlt,.. ?. 427. 
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In an evaluation of the educational theory based on 

experimentallam Into which category Dewey's theory of 
25 

socialism has been placed, Dr. Redden and Or, Hyan have 

pointed out the fallacies of the theory as determined by the 

norm of scholasticism. The study presents the following 
24 

fallaoles in the theory: 
1 The creation of the soul is denied. 

2 Tha experimentalist holds that 'mind' 
develops organically*—Knowledge la relative, 
ond truth is indeterminate. 

5 All truth is relative and is the outcome 
of tested consequences of experience.— 

4 Knowledge and results of knowledge are 
identified. Knowledge is a form of experience, 
and one with aotion, 

5 Freedom of will as an Inherent power of 
man is denied.—The affects of original sin 
and their consequences on man's conduct are 
negated. 

6 Circumstances are the sole determinants of 
morality, Society by means of the application 
of pragmatic sanctions judges what is good and 
what is bad. The mores can make anything right. 
In his own experience, the individual tests for 
himself all judgments of morality independent 
of any supernatural sanction over ond beyond 
mere personal experience. Society sets tho 
norma for conduct. 

23 Mi» P- *76. 
24 IbJLd.. p. 522-550. 
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7 There Is no ultimate criterion of morality 
since morality cannot be separated from experi­
ence but rather must be subjeot to science and 
its tested thought products. Thus, moral 
oonduot is a natural product of the occasions 
offered by social life and motivated solely by 
the sanctions of service to society, 

8 Duty or moral obligation is founded on ex­
pediency. Its sanction rests in society. 
Through pragmatic results of experience, the 
experimentalists seek to make totality of life 
better. Duty and social amelioration are one, 
and are limited entirely to a materialistic, 
evolutionary notion of man and society. 

9 The ideal charactor Is adjusted to his 
surroundings. He is one with society, and 
exists solely to serve its interests. All 
that man is, all that he hopes to be, are 
determined by society. 

10 Democracy implies 'meaningful living in 
the present' as the best preparation for the 
future. The social order Is evolutionary, ilo 
limit is set, by a higher law of values, to the 
adjustments to be made in case of conflict be­
tween institutions and individuals. There is 
no interrelation between democracy and religion. 

11 There must be a scientific morality rooted 
in human nature independent of metaphysics and 
religion, Morel and religious codes are mere 
hypothesis to be tested by experience. A 
personal, immutable Cod Is unrecognized and 
denied, 

Aoeording to this evaluation, the froebalian aovouont 

may be orltloized for its unchristian pragmatic foundation. 

In its interpretation of the nature of the child as the chief 

agent of experiences, in its emphasis on development by ex-

perlenoos through self-activity that is motivated by the 



child's felt need, in its emphasis on moral training that 

is based on social standards, and in its omission of a 

spiritual end, the Froebellan movement fails to fulfill the 

requirements necessary to attain the harmonious growth of 

the individual. 

Present day methods reflect Parker, Hall, and mostly 

Dewey, In the use of self-activity, self-expression, and 

development. It has been said that self-expression, self-

aotivity, and development ©re essential to every successful 
25 

method In use today. 

The value of aelf-aotlvity as a mam of education 

is dependent upon tbc amount of control and direction that 

is supplied by the teacher. The self-aotivity of the Dewey 

school, however, allows the child to adjust himself to 

situations through experience without proper guidance, Dr, 

Hodden and Dr, -Ryan present the investigator's point of view 

in their statement: 

Activity whioh stresses pupil initiative, 
self-adjustment, and self-development, whora­
in tha ohild, through his own efforts subject 
at all times to the control of constituted 
authority, achieves the full measure of self-
realisation consonant with his true nature and 
that of society, is wholesome and deslrable,26 

25 isocormick, oj^ej^., p, 550. 

26 Redden and Hyan, OP, alt., p. 532. 
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Since self-expression and development are results 

of self-activity, what has been said concerning self-activity 

is pertinent to self-expression and development. 

The wide-spread influence of tho Froebellan movement 

on public sohool eduoation is due to the work of the propa­

gators and dlsolples of Frederioh Wilhelm Froebel, but the 

acceptance of the advocated theories in part or in their 

entirety by publio school education is due, to a great ex­

tent, to the faet that the democratic spirit of the Froebellan 

philosophy seemed to meet the needs of the American people. 
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