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INTRODUCTION

The purpose of this theals 1s to show that the
philosophy of Frederich wilhelm Froesbel, in & modifled foru,
is the underlying dootrine of the public sducational asystem
at all levels, kindergarten, elementary, and sscondary,
shroughout the United States of Americe at the present tius.
The inquiry is restricted to a study of only those factas
which have affeoted the extension of the principles and ideas
of Frederioch Wilhelm ¥Froebesl in the public educational system
of the United States of Amerioca.

In reference to the problem, the followlng toplcs
will be considered: (1) the meons by whichk the Froebelian
kindergarten was established into the public school system of
the United 3tates} {(2) the extent to which the Froebelisn
kindergarten spread throughout the United States; (%) the way
by which the ¥roebellian dcetrines entered the elementary and
sscondary levels of education in the United States; (4) the
extent of ths influence of the Irosbelian doctrine on ele-
mentary and secondary education in the United States.

The investigator found that little has been done in
research on the Frosbelian Movement in the Unlted States of
America. There have been a few historical studles and
eritical writings, and a limited amount of experimental
research that deals with the effeot of the kindergarten on
attendancs, and play and play motives, In respect to the
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historical studlies that have been dons, the investigator
found but two books: one by kiss Nina C, Vandewalker, The
published in 1908; and,
one by the Committes of Nineteen, authorized by the Inter-
netional Kindergarten Unlion, Thes Kinderparten, published in
1913, The movement has been reported in historical form by
Frederich Bby in one seatlon of his book, The Development of

in Text
1912, S. C. Parker and Alloes Temple ~ublished Unifled and
First Grade Temohiniz. None of these historiocal reporta have
shown the extension of the Froebelian movement into elementary
and secondary levels of educstion,

The oritical studies thet have been done are: William

In 1935, 1938, 1939, and 1940, the issocistion for Childhood
Edueation published articles on the history of the Kindergarten
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movement 1n each district of the United States, None of thesze
affect the problem of this thesis,

The subjeot is opportune and important. In considere
ation of the faot that Frederich Wilhelm Froebel had looked to
the United States of Americs, because of ivs truly democratio
nature, as the country in whieh his system might be most
susosasfully orgnnized,xand in consideration of the fact that
at ths tima of the death of Frederioh Wilhelm Froebel, sxactly
one hundred years ago, no Frosbelian kindergarten had been
established in the United ‘itates of America, it seems oppore
tunes and important to discover the extent to which his prophecy
has been fulfilled,

In the process of this thesis, the Froebsiian movemsnt
in the United States of Amsrioca will be treauted as follows:
first, there will be a study of the attempts to establiash the
Froebelian kindergurten in the United States, The attempts
will be discussed in Chapteras I, II, and IXII under the titles
Iadividual jktenpis, Collective /ittempts, snd Ingtitutional
Attempts. The Chapters IV, V, and VI will dlscuss the oxten-
sion of the Froebelian movemsnt far beyond pre~school edu=
cation by the influences of ¥Yranocis Wayland Parker, G, Stanley
Hell, and John Dewey. Chapter VII contalns the Conclusion,

T Yrederioh %. Froabel, Q%ggﬁ&&ﬁg_%{_ﬁg&, Translated
by William Nicholas Hailman, New York, Appleton, 1887, p. xx.
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The methods used in this thesis are historical and
philosophical. The investigetor sttacks ths problem with
the intention of eliminating any prejudice end any previous
conclusions or imwplications that he may hold, end attempta
to interpret, with an open mind, the results of the investi-
gation on the basis of the facts that he will have accumu~
lated in writing the thesals.



CHAPTER X

Individual Attempts to Introduce the Frosbollan finderyurten

in the United states of Amerios

In this chapter, individual attempts to establish the
Froebellen kindergarten in the United States will be con=
sidered. Certain historical high points will help to pro-
vide a suitable basckground to show the significant lnfluence
of Fredorich “ilhelw Froebel in the dovelopusnt of the
kinder.;arten in the United Jtetes.

In the yesar 1955, the United States will celebrate
the completion of & century of kindergarten education., Xor
the informed partioipents and educators, this celebration
will be not morely & salutation to the lapse of time, but
the recognition of the evolution of an educational institu-
tion which is the start, not the finish, of a truly uanigque
adventure in education.

The ori; in of the kindergarten in the United Htates
is traced to the migration of the German people to the
United Stetes as & result of the furcpean wevolutiona in 1848,
During the decade, 1850-1860, many cultured Germans who had
been influenced by the educational theories of Frederioch
Proebel in Germany established privaete schools, bilingual in
nature, in meny parts of the Unlited States, These schools,

egtablished by individuals, had considerable influence on
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1l
the future kinderzarten and new educational movement.

The firat kindergarten was set up in 1855 at Water-
town, Wisconoin, bLy irs., Carl Sohurz, the Uerman-born wife
of the ramous American writer and political figurs., before
her marriage to Carl Schurz, lil:s Margaretha Heyer had been
a student of Froebel in Germany, and with her sister, ladam
Bertha Ronge, had been an active worker in the kindergarten
movement in Hamburyg, Germeny. Her sohool at Watertown, wWias-
sonsin, established for the convenlence of hsr own children
and a {ew ohildren of relatives who lived near-by, was based
on her knowledgs of the Froebelian principles, aAlthough it
was & private school and bilingual in nature, it was the pro=-
totype and pattern for the kindergertens of the next decade
in the United States.a

The second CGerman-spesking kinderzarten in the Unlted
States was founded in 1858 by another woman, Mrs., Caroline
Frankenburg (Frankenberg), at Columbus, Ohio. Mrs, Frank-
enburg had been a student of ¥roebel when he first vegen to

set up his kindergarten experiments in Germany., Her ine-

1 Hiina C., Vendewalker,
Xduecstion, lew York, Mscmillan,

2 ;b&d.. Pe 15.
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fluence in furtheriny the kindergarten cause and the Froe-
belian movement ley in her extreme love and devotion for
children and in her admiration for Froebel's methods,

In 1860, William Nicholas Hellmen, “one of the most
advanced and practiocal educators in the United States“,4
returned from the United States for a visit to his old home
in Zurich, Switzerland, where hs investigated ths schools
and bscame interested in the kindergarten movement,

At that time, Haellman was only twenty-four years of
age. Already his work as e hish =ohool tesaecher in Louls-
ville, Kentucky, had g eined him a fine reputation, and his
interest in the most modern teaching methods had wom him en-
thusiastio adwmiration. 48 a high school teacher of soliaence
Hallmen found thst the practice of memorization by the atue
dents was & great hindraunce to his teaching and to the stu-
dents' learning., After investigating the elementary sohools,
he was convinced that s radical change in teachin. methods
in the low grades was neoessary before rsorganization in the
high school oould be accomplished. He balieved that the most

important yeers of & child's development were his early years.

% Lilzaveth ©. Feabody, Zducatlor tho ilome, the
Linderyarten, and the Primary dohool, london, Sonnenscheln
» P» )
4 Ploneers of the K suthorized

by the Interanstional iindergasrten inion, lLiew York, Century,

1924, p, 245,
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He beyan to formulate a philosophy of educatioen.

Thus, when he was introduced, in 1860, to the ideals
and methods of Yroebel, Heilmsn boocawe a solentific aznd open~
minded student of the Froebelian kindergarten,

In 1865, Hallman established & kinderyarten in Loulse-
ville, Kentucky, under the charge of a woman from Baltimore
who had been trained in kindergsrten work. The succsss of
the sohool proved to Hellmsn thet the xindergarten should be
the basla of ull educetional syatems.5

It was in 1872 that Hellmen had his first opportunity
to aspread the interest in the kinuergarten and the theories
of Froebel. At tie first meeting of the Nmtional Educetion
Asgoclation in Boston, he presented a peper on Adsptation of
Froebel's Hlethods to American Institutiona. 1iis efforts were
successful, ﬂng many edusators began to investigate the kindere
garten systen,

In 1873, Hallmen became president of the German=imer-
ican Aceademy in Milwsukes, Wisconsin. Thet same year, four
German kindergartens were established in the oity of ¥Mile
waukee, Hallman ineugurated a new program in his ecadeny
for the trainin: of kindergartners, His wife organized an

English kindersarten for children of Ameriocan patronage.

5 ig;d-. P 254,

6 Vandewalker, Qs Q&to’ Poe 22



Hallmnn continuslly encoursyed the adeptation of the
kindergarten tc the public school system of :‘ilwaukee, Withe
in ten years of the establishment of his trainin. acheol for
kindergartners, a similer progren was set up in the Wisconsin
State Normal Gohool, and s kindergesrten was inaugursted in
the pubdlic school system of i“ilwaukes,

Among Hallman's searliest writings on the Froebelian
systen was his book, Linderyarten vulture in the Pawlly and
Homs, which was published in 1873. This book explainei how
the new educstion hased on Froebel ocould be adapted suocess-
fully to American institutions.

One of his twelvs lectures on the History of
Pedagosy deliversd bafore the Cinoinnati Toachers'! Insti-
tute in 1873 was on Frederioh PFroebel. In thia lecture he
explained briefly Frosbel's system and showed the influence
of Froebsl's principles on ths education of that time:

isverywhere we see the tendency to technlcal

education; drawing forms a branch of instruotion in
2ll welle-appointed school systens, evun in our coune
try; calesthenioc xd pgymnestic exercises psin ground
dey by day; musio cheers the smiles of thousunds of
little learners, where s few yeuars a.o thore was

only & monotonous drewl of reQitations or excited
tone of the rebuking teacher,

¥ Willlem N. Hallmen, History of Pedagozy, Hew York,
Wilson, 1874, p. 120.
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Hailmean acknowledged the leadership of womsn in the
new education movemont. He encouragod the smployment of
women teachers in the kindergarten and elementary schools
and traced that influence back to Froebel:

He (Froebel) held that teaching the iittle ones

is the natural calling of wonen; that by her greater
tonderness, her deeper sympathy for the yearnings of
children, by her quicker perception of their needs
and wants, by her more intimete relstionship to the
child, by her readier adaptebility to ite ways, by
her more . raceful movement, and her winnin- words,
she 18 much better fitted than ian, sther circum-
stances being the some, Lo earcuse the chlld to freo
obedienoe and sa.exr self-activity, and to irmplant
the seeds oif love and ocurity in its haart.

With the financial ald of ir., Curl Doefinger of il
waukes and the reat interest in the kindergsrten thuat the
people of Lkilwaukee possossed, Halluen wes able to estavlish
in 1876 the periodical, The Hew Idugation. This monthly paper
was 1o reality the continuance of The Kinder;arten iessenser
which Slizabeth P, Peabody had besgun. For six years, Hallmen
uged this ne;azine to aot as the loudespeaker for Froebs),

and to propageste the new sducationsal (ospel,

g ;_____EM¢’ pe 121,
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In continuin: the work begun by Miss flizsbeth D,

Peabody's Kindergarton tesssnger, Hellman stated:

As the successor of Tha Kinder:arten lssseln e
it (The New Zducation) WE%I aim to 00ntgnua the work
80 no begun and 3o genercusly carried on by ¥iss
Peaebody, of siving sdvice and snoouragement, faith
and support to brave men and women who have under-
taiten an arduous plopeer-work in the wstaclishwment
of kindergartens and mothers' ¢lesses throuhout the
land; of keepin, & full account of the progress of
the vwork here and abroed, without fear or favor it
will preilse what seens praiseworthy and struggle
against the error and .uackery to the extent of its
power and abilivy.

Dr. ilailmen's Laws of Childhood, published in 1880
waa one of the first books written on the kincergarten in
the United Utates. It almed to ecyuaint the public with
the philosophy of Froebel.

In 1883, Dr. Hallmen was made Superintendent of
Public Schools in Laporte, Indisna, This position gave him
tho opportunity to extend Froebel's ideals and principles
by establishing the new educational theory in the schools
of Leporte. A new public kinderyarten was added to the
school systen, and the grades and high school were reorgan=-
ized alon, the lines of the Frosbellan principles of self-
activity., {uch subjects us art and msnual tralning were
added to tho curriculum. These subjects were Jjustifisd on

the theory that best educational resulis come from msane-

g Wiillam N. Hollman,

8 lew atl Mllwaukee,
P »
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ingful activity growing out of the ohild's needsand intereats.

Credit for seouring a kindergarten sestion of the
National Education asssooclation velongs to Dr. and ixrs. Hailman,
In 1884, krs. Hailmen organized the first kindergarten exhibit
for the meeting of the Nations)l Education Asscoiation at
Hadison, Wisoonsin. The exhiblt was excellent and attraated
s0 much attention that the National Education Associntion
adopted a kindergarten sec¢tion. Dr, Hellmen was the first
president,

One of the greatest coantributions to the Froebelian
movement in the United Ststes was the translation into dnglish
of Froebel's Zduoation of lian by Dr. Hailman in 1887, In the
prefece the translator writes:

In 1836 Froebel in a remarkablo essay, 23__%23233

al of Life pointed to the United utates of Americe
a8 the country best fitted by virtues of its spirit
of fressdom, trus Chriatianity, asnd pure facdly lifes,
to receive his educational message and to profit
thereby, To a large sxtent his prophecy has already
been realized. lMay thias transleation help to hasten

and atrengthan 18 sti1ll further and fuller reasl-
izetion,1

10 Frederich W. Froebel, &ggg%gggghg§8%%g, Trense
lated by W. N. Hallmen, New York, Appletena, s Pe XX,
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The Xducation of ian hes been used as a textbook in every

reputable kindersyarten training school in the country. I1Ibv
is inveluable to the profeasional kinderiartner.

Dr. Hallmen extended his interest in kinderjartens
by introduoinig them in the government Indian iuohoole in 1894
when he was appointed superintendent of these schools, In
four years, forty kindergartens were eatablished. The Kkin-
dergarten methods of Froebel wers extsnded further into the
primary grades with success. These schools received much
recognition throushout the country.

As Superintendent of Schools in Layton, Ohio, from
1898 to 1903, Dr. Hailman was able to continue with his
efforts in the advancement of the new educetion, not only
in the kindergarton, but in the primary, elementary, and
hish seshool of the city. OCnce agailn his practiosl appli-
cation of Froesbel'!s principles won deserved recognition., He
had .ained another vioctory for ths Froebslian movement in the
United itates,

In 1914, Dr. liailmen became an instrustor in the
Broadoeks Kinder;arten Normal Sehool in Pasadena, Californie,
His fifty years of study and propagation of the kindergarten

mathods of Froebel made him invaluatle as an instructor,
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He spent hia final days in teaohins the principles and idesls
which he had promoted the greater part of his life, He dled
in 1920. Of Hallman it has besn written:

Dr. Hellman knew the details of ikindergarten

work, and its developmsnt in this country owes him,
I think, a far greater debt then any other man,l2

The first Onolish-spesking kindergarten in the United
3tetes was established in Boaton, Massachusetts in 1860 by
Miss Jlizabeth Palmer Pesbody, & women who bacame known as
the apostle of the Froebelian kindergarten in the United itates.

In 1860, Klizebeth P. Peabody wes s woman, fifty-five
years of age, who slready had become well-xnown to the Asmerican
public by her eathuslastic and zestful champlonship of many
causes, OGhe had champloned the slave in Amwrica, the Hungarian
in his strugele agsinst oppression in Burope, the neglected
Negro children in Washlngton, D, C., and the Indian in his
strugple agalnst the whlte man,

Everythin: that l'iss Peabody had dons previously con-
tributed to her success as the founder of the kinderyarten
in the United Stutes, Her teachin; oxperisence iave her in-
8ight in young people's problems; her reletionship, as sister-

in-~law, to the educator, liorace Mann, and to the writer,

12 Cionesry of L%e g;gderﬂ%%%an in Qﬂ$r;gg. Authorized
by the International Kindergerten Uniocn, New York, Ceatury,

1924, p. 246,
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Nathanlel Hewthorne, gave her prestige; her Listorical lec~
tures at Normal sohools und her sellin_ of Dem's Historical
Charts to privete schools galned her wide acqusintacocss,
she had a readye-mede audlence when she becane the volce and
apostle of the Proebellan movement in the United ..tntea,
iss Peabdbody nheoca.e intersated in the theories of
Froabel in 1854 after she had read Dr, Barnard's report on
the Internstiocnal xhibit of «duoetional _ystems and Katerials
in _nzland., In 1859, she read an article by Hrs. £dns D.
Chensy und ’iss Anne ... T. Parsons thet e, peared in The
Christien Exerinor. This article, a description of the kin-

der. -artens of Cormeany &nd a summary of ¥rosbel's principles
as stated b. the baroness von Harenholtz-Bulow, arcused
Elizabeth veabody to study Frosbel. Her meetins with lrs.
Carl schurz in soston in 1859 geve her first-hand knowladge
of kindergarten matnoda.l

’1as leabody was eapecially interested in ¥Froadbel's
theory of self-activity and his discoursgewsnt of introspec-
tlon ip the vary youny,., This theory was the direct opposite

to Bronson ..lcott with whom ahe had worked, and with whom

1‘37 Vﬁndewalkar. w.’ De 150



LLDIVIDUAL ATT ol TS 12

sho &iffered on many theories:
She had slways hated to gee Bronson Alcoti's
1ittle ascholers worrying about the sins of the mind
at loast & 11%t1e of the spirie of God.ld oot
.

Thus, she becare deairous to apply her knowledge of the new
theory, and she began her kindergarten on inckney 3treet in
Boston in 1860,

In 1864, Elizabeth Peabody snd her sister, Mery kann,
wrote and published, Moral Cuilture of Infanoy and Kindergarten
Guide. This book interested enough peoples so that a second
edition was published,

¥iss Peabody's desire to help the poor children of
the slum district led her in her efforts to sstablish free
publie kindercartens. However, she reslized she needed
further study of Froebal's methods bsfore she could extend
her work further.

In 1867, tiss Peabody went to Burope to study kin-
der.artsns at first hend. Her acquaintence with Mr., and Mrs.
Carl Uchurz and thelr meny lstters to Gerweny helped her to
meet muny influential people tnero.ljln Berlin, she visited
the Kinder;arten seminary whioh was conducted by Baroness von

Marenholtz-~Bulow, & pupil of Froebel. Uhe found what she was
seeking-~an insight into the practical applicatlon of Frosbel.

14 Louise Hall Therp, The Feabody Sisters of U R
Boston, Little, Hrown and Compeny, 1953, p. 5§§. .

15 1bid., p. 322.
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¥iss Pembody persuaded iany of the bast teachers to
oome to Amerioca. Amon: these wers lMadem Kriey aand her dsughe
ter who went to the Boston kindergarten that wes belng run
by Mrs. Mary Mann in the absence of her sister, ilss Peabody.
Mary Menn turned the achool over Lo the experienced (Garman
women, and she be;an to write about the kindergarten,

Upon her return to the United Utates, slizsbeth Feaw
body decided to devote her timo to writing and lscturing on
the Froebsliaen movemant and to try teo extend the kinder,artens
throughout the country.

In 1870, Miss Slizabeth Peabody established, in lioston,
the Iirst free kindergarten in the United 3tates. This school
was supported by publlioc-minded citizens, Boston was too con-
ventional to accept the kinder:arten in 1lts public school
system, and friends of the achool found 1t ixmpossible to ralse
lar-e enough approyriations so that the school was piven up
after seven years of existeuce,

Viss Tembody's lectures and writlngs on Froebel and
the Kindergarten lovement were numercus., Post of her writings,
published in book for: or in educational na;azines, svxerted
influence on sducators and the educated public. In 1870,

Miss Peabody had an artiocle, [I'les for {roebel's XKindergarten,
appenged to 8 republicatlion of Jardlasl Wisemmn's leoture

on_itelations of Arts of Uesiyn eund the Arts of rroduction.
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In this paper, lMiss Pesbody sst forth Froebel'as kindergarten
as a primeary art-school whioch should be the foundation for
the later art courses as reguired by the enactment of the
Massaochusetts law in 1870, requiring free art clusses in all
Yassachusetts towns of five thousand populaetion. In her
ususl wordy msnner, ! issg reabody wrotes
Froebel's Kindergurten is a primary ert-school;

for it employs the prodiglous but originally LLlind

aotlvity and easily trained hand of childhood,

from the age of three yzars, in intelligent pro-

duoction of things within the childish sphere of

affection and fanog{ siving: thereby & harmonious

play of heart and mind in actively sducatingwe

without strainin:; the braine-even tu the point of

developing inveantion, while it keeps the temper

sweetl and the spirits Jjoyous with the pleesure of

succass,.l

In this article she further stated that self-activity

a8 in Proebel's kindergarten was guided into "baau{lrul pro-
duction, acocording to the laws of creative order," To cone
duct a kindergarten properly reqguired great art and therefors
a special training for the kindergarten teacher, B8he made a
plea that a fund be established either by privete or publioc

donations, to provide for the training ol enough ®achera to

16 Henry darnard, ggngarﬁaﬁte% and Child Gq;§§£g
Papers on ¥roebel's deriuarten, Hartford, Amsriocan Journal

of Leuation, s Do .

17 _I_Q&oo Do 675-




INDIVIDUAL ATTHMOTS 15

open kindergartens throughout the country and henoce make the
necessary radical reform in primary educstion.

Also, iu 1870, Miss Peabody wrote un article,

Heceasity of Kinderpgurten Culture in Systems of kublic
Instruction, which was firat published in the Anpual) report
f the Commissioner of Educatio 1870, This article was
reprinted in Heanry Barnard'!s ainder arten and C cult

Papers in 1884, In the artiole liiss rFeabody urged for the
building up of the new systen of primery education besed on
Froebel's ldea, She oleimed that, by the kindergarten methods,
the ohild was removed fiom ohildish spontaneity and innocence
aund made a kind, 1lntellipent, artistic, moral being, She
explained how Froebel'!s (iifts and Oocupations developed
intellect, skillful manipulation, self-discipline, as well
as formin: hebitas of calouletion, graoce, and rnythm.la

In 1873, Klizebeth Pealody established, The Kinder-
arten lessenger, a monthly magazine. This periodical con-
tained roports from leading workers in the kindergarten field,
correspondence, and orisinel articles by kinderyartners, For

three yeuars, The Kindersarten iaessen;er continued to be pube
1ished rszularly, In 1876, it becaws e section of The liew

England Journal of Educstion., Tho following year iiiss lea=

body arain took over The Klndergsarten Messen.-er, but, because

IB EEIQQ. p. 617"624‘|
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of lack of financlal support, she collaborated with Dr.

Willlam Hailman., The ) en Messenrser was morpged with

Hallman's The New Kducation.
In 188b, Miss Pesbody published Lectures in the
Iraining Schools for kinderpaertners., Amony the lectures in-
cluded in this book was The iducetlon of the der;a
written in 1872, It had been lizs Peabodyls first lecture
to interest the Loston public in Froebelt'a theories on kinder-
gartens.,
That same year, iiss Peabody wrote the ireface to the
translation of Froebel's Zducation of Man by Miss Josephine
Jarvis., 8he wrote:
This firat work of Frederich Froebel, published
in 1826, 18 imperatively called for by the Amsrican
public, which has become 80 widely impressed with
the value of his System of Education,i9

In 1887, Elizebeth Peabody's book, Educat the

Home, the Kindersurien d_the Primary School, was published

in London., With this book, iiss Peabody tried to interest
the pesople in the kindergarten movement, and, particularly,
to urge how essentiel it is that the firat few years of a

child's 1ife be guided,

5he maintalned, llxe Frosbel, that the highest
attainment a woman could resch in education was to be trained
a8 a kindergartner., slizabeih Palmer Pesbody stated thus:

19 Frederioh %, Froebel, iducation %t Man. .ransleted
bg ¥iss Josephine Jarvia, New York, 4. lovell and Compeny,
1885, p. v.
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To be & kindergartner is tne perfect developuent
of womanliness--a working with Cod &t the very foune
tain of artistic end intelleotual power and moral
sharacter,20
Acoording to Miss Peabody, the foremost quelifications
of a kinderpartner were falith and love-~falith that God will
guide her and & strony patient love for children, She Buge
gested the best way to further the kinderrarten movement in
Amarica was to have kindergarten departments e¢stabllshed by
public authorities in state normal schools and to open public
kindergartens us soon as snough teachers had been well-tralned
in Froebel's methoda. In hducetion in the Home, the Kinder-
arten, and the Jr dohopl, she further stated that the
first objesot of u kindergartner siould be to srouse or aweaken
the feelings of harmony, bsauty, unity, and consciencs, The
kindergartner should direct the ohild to do right and assist
him to form his own understandin.; so that he might awaken from
the unconseiousness of infency to a consciousness of all his
rolations.21
Until her deuth on Januery 3, 1894, Blizebeth Peabody
continued to lmpresa on the imerican publie the lmportunce of

the kindergarten movement., Her influence was felt, not only

wpﬂa‘bOQY. DD QLto, P ].3
21 Ibid., p. 194.
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in Boston but throughout the ocountry:
If without Baroness von Marenholtzebulow,
Froebel would haeve lacked a clear interpreter
in Zurope, certsinly without Miss Peabody and
her siaster iMrs. Horace dann, the kindergarten
cause in Amsrioca would not have stood where it
does today,22
Maris Boelte, @ Germsn woman who came 1o the United
States in 1872, inasugurated the Froebelian movement in New
York and helped to extend it throurhout the sountry. As &
young xirl, ilarie Boelte hed been impressed by the theories
of Froebel, At the age of ei Lteen, she went to Hamburg,
Cermany, to study the new system of education under Medame
Frederich Frosbel and Dootor Wichard Lanse. Later, she
went to Engzlend where she aided Medeme «onge, the sister
of iirs, Carl 3churz, in the organization of kindergerten
work both in Manchester and London. In 1862, Miss Loelte
exhibited her kindergsrten work in the lLondon Internationsl
Bxhibition, In 1867, she made plang to work with Madame
Froesbel in conducting kindergarten clssses in Hamburg,
GCermany. Ill health forced hsr to alter her plans,
It wes in London in 1871 that Maris Boelte met
Henrietta 5. Haines, the principal of a large school in New
York City. Miss Halnes persuaded her te come to smsrioca and

assist in the kindergerten movemwsnt in the United Stateas,

onears the iiinderzarten americs,

18

Authorized by the International Kindergarten Unlon, New York,

Century, 1924, p. 24,
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In 1872, Wiss Boelte established s kindergarten snd motherts
class at :iss Halnes' school in New York City. rier work was
exceptional and she attrsoted much attention to the kinder-
garten movemant.a3

In 1873, Maria Boelte married Profeasor John Kraus,
a leader in the Froebelian movement in the United Stetes and
author of the article, Froebel's Methods of Lducation in
America., John Kraus had preparsed this artiole in 1368 at the

regquest of Dr. Henry Haruard, the first United States Coue
missioner of Education, to strengthen the recommendations of

Dr. Barnard's Speciasl iteport on rublie Instruction in the

Distriot of Columbig. Together i‘rofessor and krs. Kraus set
up a training school with a wmodel kindergerten, The lew York
Seminary for Kindergartners, The sohool attraocted wmany
students who later becene well~known exponentis of the kinder-
garten movement, For years after Irofessor Kraus' desth in
1898, Maris Kraus-Boelte carried on the work of the training
school with remarkeble suoccess, Her influenoe was stamped on

over three thousand people, mors than two thousand of whom
4

wers children.

23 Riochard G, Boona, md%oagiog in the United States,
New York, Appleton, 1889, p. .

24,Pioneers of the Klgﬂerqarton Lﬁ America, suthorized
by the Internatlona nderzerten Unlon, New York, Century,

1924’ D. 810
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In 1873, when William Nioholes lellman gave a report
for the Committee of the Natlonal Educetion irssooiation on
the Frosbelian syatem, Maria Kraus-hoelte presented & paper
wiiich contained a complete explenation of Froebel's theories
and methods. 7This explanation added strength to the report
of the committee on Kindergartens, For many yeurs afterward,
trs., Eraus-Boslte continued to keep the kindergarten movement
before the Association. In 1899, she becsue president of the
Kindergarten 3ection of the iHational Education asssoclation,

At the Centennlal Convention of the National Zducstion
Assoclation held in Beltimors in 1876, Maria sraus-ioelte
lectured and exhibited her kindergarten work. Jhe also pre-
pared a speclial exhibit for the Bureau of kducation in
¥ashington, D. C. Later in the same year, this exhibit wus
sent to the Centennlal Exhibition in Philedelphia.

Undoubtedly, the nost important contribution to the
Froebelian movement in the United 3tates by Professor and
Mrs., Kraus was their book, The hinderperten Gulde, which was
written in 1877 after twenty years! experience in kinder-
garten work in Germany, sngland, and America., Professor
Kraus and Mras. Kraus-Hoelte felt that the svallable books on
kindergarten materinls and methods were inadequate to meet
the needs of the many partielly-trained and untrained kinder-
gartners in the United states. Ihe erzarten Gu
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offered technical instruction in the use of kinderigurten
materials and mothods for mothers, kindergsrtunars, and
nursaa.25

Beoause of its systemstic, log;loal orgenization,
The ergarten Guide wave a clear and practical insight
into Froebel's methods and ideals, In Volume I, the thirteen
gifts of Fruebel were outlined, and the methods for use 86X«
plained and illustrated, thus showing how thess playthings
were the means of education., It clearly explained the value
of the bell in arousin: dormant faculties of the ohild to
activity and in oreatin: an opportunity for the child to
obaserve color, form, and motion., The exercises with the
next few ;ifts-the sphere, oylinder, and cubes-showed how
the ochild learned the fundamentals of mathemstics and sclence
and developsd understanding, imaginstion, and will, The
ssventh, eighth and ninth ifts, as lllustrated, showed how
the appreciastion of besutiful forms snd mmnual dexterity were
developed in the child, while, at the sane time, he learned
to deal with plane figures aus a step to geometry and art,.
With thoe tenth and eleventh gifta, the instructions showed
how the child was taujsht by self-motlivity to recognize the

numbers one to ton, to abstract the outline of forms, and, to

3% Herla Kraus-Boelte and John Krsus, The Kinder;ar
Guide, New York, i. uteiger and Compeny, 1882, %of. 1, p. iv,
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strengthien the faculties of memory and rapresentation, The
methods and 1llustrations used to present the twelfth gift
or Thread-game were aotually a preliminary course in drawing,
In the lessons prepared for the last [ ift, the point, the
authors kept in mind the sim of $llustretin: azain some of
the baslc fects or assumptions of mathematios.

Volume II of the kindermarten Gujide illustrated the
methods, aims, and purposes of the Ococupations ss devised by
Frosbel, The correlation betwean the Ocoupstions and Gifts
was Olearly discernible in this book., The plan and illus-
trations showed how the Cccupations gave insight and meaning
to the beautiss of liature and, at the same time, devaloped
¢learness of percepntion, concentration of tiought, end
originality of idesa. The clear, logical development in
Froebel's kindersparten system is shown in the statement by
the authors of the Kindergparten Guide:

the body, ad by enalyals arrived ab the smbodled
e body, and by sn

2%%&2, the tablot; the interwsdiation botween the
plane and the line 1s represented in the slot; the

enbodied L%ﬁ‘ in the little stioks, the rings and
the half rings, the Thread-game; and the ggggg%gg
gﬁift in seeds and other small bodies. From the
oint in the Ococuputions represented in rFerforating,

6 ascends apein to the linaw and s ges until he
returns agein to the gggx‘repruuentoﬁ o ﬁodalling.ZG

26 Z§I§., Vol. 2, p. 29.
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The year 1911 msrked the fiftieth anniversary of
Hademe Kraus-Boelte's start in the kindergarten field and
the thirty-ninth anniversary of her establishment of the
first Frosbelien kinderygsrten in New York City. Eduocators
from Zurope and Americs psid tribute to her gs an outstend-
ing kindergertner of Americs, EZngland, and Garmany.27

In 1913, laria Kraus-Boelte retired from active
service. She died in 1918 leaving an indelible stamp on
education in the United States:

Her garden for children was carefully planted

the 501l was rich, the plants have flo {ancd.
the fragrance of the blossoms have long sinoe
ponotrutgd through all of Amerioca's educational
system,?

From what has been said, it is appurent thet the
Froebelian Hindergarten was introduced into the United Htates
of America by individuals and that these individuals were
gaining ocontinually more supporters by thelr earnest and
sinoere efforts to establish the principles and theories of
Proobel in the new sducetional system. Further development

of the movement by groups of individuals will be shown in

Ohapt‘r 1I.

] 16 K1 b4 i An americs, Authorized
by the Internntiona nion, 1 fork, Century,
1924, p. 82.

28 Lm.. Po 831




CHAPTLK IX

Golleotive .theupts: Jrosbellan Sgeclevies Organizing

In the present chapter collective attempts to sa-
tablish the Froebelian kindergzarten throushout the United
States are considered, not in great detail but with enough
partiocularity (1) to ahow the influence from abroed, par-
tioularly from Englend, ln spreading the Froebalisn Movement,
(2) to indiocuate the extent and manner in whieh the ¥Froebel
Soclety and the International Kindergarten Union influenced
public opinion concerning the kinder zarten movement, and
(3) to consider the influence of the many local Froebelian
asgociations that were forwsd becuuse of demandsoreated by
spacific festures of local situstions,

“ithin twenty years after the death of Frederich
Wilhelm Froebel in 1852, the kindergarten was introduced into
almcat every ocountry in Hurope and into the United States of
America, The Baroness von larenholtz-bBulow, the most dlgw
tinguished pupll of Froebel in Germany, was responsibls for
inaugurating the kindergarte:;. movement 1ln the many areas of

Europe: Holland, Belgium, France, Italy, end .nsland,
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Acknowledyed by Froebel in 1849 as the one
who more deeply than anyone else ssw into his
Nlast thought', she must be consldered es his
2;2:;3:?{13t8 representetive and moat effectlve
In inaugurating the Froebslian kinderpgarten movement
in these countries, Baroness von i@renholtz-dulow continually
stressed the value of establishing socleties and unions es
had ?roebel.z She persuaded by msans of lestures and talks
the most distinguished man of the time to sccept the edu~
catlonal principles and ldeals of Froebel. Through these
foremost citizens she was sble to initiste and extend the
cause and, at the asane time, gain thelr support in establish-
ing the kindorgartuns.5
Indirectly the Ueormen influence was spread to the
United 3tates by Harvueses von Kerenholtz-Bulow. lMrs. Carl
Sehurz, kiss Blizabeth ¥, resabody, ludame Kreus-bpelte, Henry
Barnard, ¥%illiem N, Hailman, irs, Hatllde Kriege, Mlss Ann
Held, #iss Susie Polloeck, and John Kraus were & few of the
indi{ vidusla who had wet the Baroness in Gurwany and who
listened to her urging for the the formetion of educational

socioties and unions to further the Froebellen wovement

Hartford, -onnecticut, American Journsl of lducatlon, 18034, p.é.

2 Borths von karenholtzeBulow, The liew cducaiion Dy
Eﬁfﬂ. Translated by Lrs, Horace Menn, Uawmden, New Jersey,
Philoteshnic Institute, 1876, p. xii.

3 Barnard, op., olt., pe 8.




26

in the United States,

¥uch of the foreiun influence in the kindergerten
movament in the Unlted States can be treoced to angland.
Interest in the Froebelian principles begen in £n:land in
1854 by lectures of Laroness von Marenholtz-Bulow at the
Insernational .Ixhibit of Bducational Jysteums and Materials
at London., These lectures wsre supplsmented by the practioal
work of liadame Bertha Honye, who before her marriage was
Bertha Meyer, a nember of the leyer family of Cermany dise-
tinguished for its prominent educators. Msdame RoOnZe was
sssisted in her work by her sister who later becene the wife

of Carl Schurz. Dr. Henry Barmmrd visited the exhiblt and

reported it to Arerics in an article in TheAmarican Journal
of Education in 1856. He stated:

The systern of infant-oulture presented in
the International Bxhibition of Zducationsal
Systems and etariels st t. Martin's Hall, by
Charles Hoffman of Hambury, snd illustrated by
Vadane ilonge in her Kindergarten in Tavistock
Jquere, London, was by far the most original,
attractive, and philosophiocal forn gr infant
davelopucnt the world has yet seen,

Among the distinguiahed iinglishmen who patronized
the Froebelian kindergartens and spread its influence to

other countries was . ueen Victorla of .n.land. She not only

4 Barnard, op. oit., p. 1.
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sent her own children to be educated in Froebellian kinder-
gartens, but elso allowed herself to be ocalled "Ledy iutroness®
of the trainin. school for kindergartners at London.

Charles Diokena was one of the early »n/lish patrons
of the kinder arten., His influence on the movement was felt
in the United .itates because of his prominence &3 a writer,
One of the first writin:s on the movement in ¥nglish, Infant
Gardens, was written by Diokens in 1855 for the Houasehold Words.
Madame Kraus-Boeslte was well acjualoted with Charles Dickens
bacause of thoir mutuel interest in children of poor families.

The Froebellan associations thet were formed in Ingland
durins the period 1870-1875 were an example for the United
States, In 1872, The ianchester Froebelian .ssoclstion was
formed by prominent fi-ures in lLanchester, :ingland. Among
the oryranizers was Thomas Henry Huxley, the fsmed soientist
and naturalist, who wao recognized in educational oilrcles as a
sponsor of o new liberal education. The .enchester Assooclation
was roesponsible for the founding of & training school for kinder=-
gartners in !'anchester,

The London Froebel Soolety was established in 1874 by

Miss Doreck, i/isa Haerwart, !iss Bishop, Mmdame BNichells and

Pioneers of the rparten iu g8, Authorized
by the International Kindergarten Union, Hew York, Century,

1924, Pe 77-
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6
Professor Joseph Payne, Miss Doreck who had atarted kindere

garten work in 1860 wes the first president, This society
was responsible for the sateblishment of the first examination
of kindergartners ror certifricaetion in 1876. Idss Eally 4. H,
Shirrerf became preasident of the scciety in 1877. The purpose
of the soolety was to spread the knowledge and practical
methods of Froebel; to draw together workers in various parts
of England} and %o set up & curriculum for the training of
kindcrgartnera.7

At the monthly meetings of the London Zoclety,
leotures on Prosbel's procepts vwere given. Many of these
lectures, sent to the United Jtates on various occasions,
stamped a definite Knglish influence on the Froebslian Move-
ment in the United States., Liss J, «. Manning's lecture,

The Discourapements and bnooursgzements of the Klnder-artners,

was sent to )iss Zli.ebeth P, Peabody to be read at ¢ weeting

of the Froebsl Society 1n the Unitved Utates. Niss Emily 4., B,

Shirreff's lectures, [ife of Froebel and New LAucaetion were

alsc read in the United itates,

® Frederich v, Froebel, sutobloursphy, Translated and
Annoteted by Zmilie Michaells and I, Keatley iloore, Jyracuse,
New York, C. W. Bardeen, 1508, p. 144,

7 Emily A. E. 3Shirreff, ebel's Educatio
gglgg%glfg_gg_ggﬁéggg. Proceedings of Natlonal bducatlion
Assoolation for 1092, New York, J. J. Little and Compuny,
1893, P 56 .

8 Bﬂrnﬂrﬁ, gEl g&t.’ p. 70
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The experience that Miss Elizabeth FPeavody ,elned in
asaisting in the establishuent of e Froebel Society in England
when she visited that country on her return from Germeny was
valuable to her in the organization of the Ameriocan Froebel
Union at Boston in 187?.9 Apsociated with }iass Peabody in the
founding of the Amsriocan Froebel Union were: lademe Krause
Boelte, Mrs, Elizabeth Corry sgasalz, Mrs, Pesullne A, assiz
Shew, Mrs, lda Agassiz Higginson, Mrs., Horace MNann, Mrs. Asa
Gray, Mrs. Kate Gannett Wwells, Miss Mary J. Garland, Miss R,
J. Weston, Dr. william T. Barris, Professor John Kreus, Henry
Barnard, Mr. Augustus Hemenwsy, :r., “illism N. Hallman,
Genersl Zaton, and Miss Aun Pnga.lokaoh of these members had
at some time in his own individual way contributed to the
kindergerten movement in ths United Ltates, and each realized
that some orpanization was necessery if his efforts te advance
the kindergarten csuss were Lo be sucoessful.

The Ameriocan froebel Union at DBoston kept in close
contact with the lesders of the kindergarten cause in other
countries, As the first seoretary of the Unioun, iss ,nn age
corresponded regularly with lLaroness von Marenholtz-Bulow,

The Union was rasponsible for heving some of the writings on

Frosbel by Baroness von Marepholtz-Bulow translated into unglish,

~ 9 Loulse Hall Tharp, The Peabod% Bisters of Salem,
Boston, Little, brown, and Company, s Do .

Americe, suthorized
Hew York, Century,

10 Ploneers o g K3 rearte

Tearten Unilon,
1924, p. 123,
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A library for kindergartners snd parents was besgun
by the American Froebel Union in 1878 with the publishing
of a fag simile reproduotion of Froebel's work, Mothers' Play
and Nursery Sonss. The explanatory notes for this publication
were written by Miss Josephine Jervis. The Kindergarten Guidse,
the work of Professor Kraus and Hadane Kresua-Boelte, was also
considered a part of the library.

In furtherance of the objeots of the Amaericen Froebel
Union, Henry Harnard had published, in 1881, a volume of 720
pages on the histaory snd exposition of ¥roebel's reforms.
This book, Froebel, iindergarten snd Childbood Culture lapers,
s complete enclyclopedia of the development of the kindergaerten,
included; the life, educational works, e&nd methods of Froebel;
articles by Froebels friends expounding the Froebellan Uystem;
and letters and articles by the leaders of the kindergarten
movement in various ocountriles, including writings by American
propazators on the kindergarten work in the United ..tateas.
Thias book 18 one of the mont comprehensive esnd instructive
volumes concerning the besinnings of the kindergarten,

Another of the mccomplishments of tihe Amsrican Froebel
Union at Boston was to set up at the Norial Sohoeol of HBaltimore,
Meryland, s kindergarten training school for the southern people
who were interested in becoming kindergertners, This was made
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possible by a grant of money ,iven to the Union by iirs,.
Elizabeth Thampaon.ll

In 1379, the Western Kindergarten Associstion waa
organized at DLetroit, #iohigan., This assovclation held meetings
alternately between Detroit and Chicago. The objedots of the
assoclation were similiar to those of the union at Boston,
namely: to enocurage closer unityamong ths discoiples of
Froebsl, to preserve the doetrines of Froebel from umisinterpre-
tation, to interchanse ideas, asud to disouss plans for improve
ing materials, rethods of teeching, and the kindergarten.

These organizations led to the establishmesnt of the
Kindergarten Department of the Naetionsl :ducetion Assvciation
in 1884, Prior to this time, individual leaders, such as,
William N, Hailman, Susen Blow, and Marie Kraus-Boelte, had
spoken on the general program at the meetings of the Netional
Education iAssoeiation, but there hed been neo provision at the
meetings for a full kindergarten program.

In 1884, irs. vwilliam N, iteilman, organi.ed the first
kindergarten exhibit for the meeting of the National Educatioca
Associution at ladlson, Wisoonsin, The exhibit was excellent
and interested enough sducators so thwt the Kindergarten
Department was organized. ''his was an inmportant step forward

for the Kindergerten MNMovement; the kindergarten wes piven a

mﬂrn&rd, 0D OLEO’ Ps b24,
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17

place in the general educatlionnl systenm,

Moreover by Lsooming a8 department in the liational
Bducation assooclation, the kindergartners were afforded the
opportunity to familiarize themselves with school problens
and oonditions and to impress the superintendents and public
gochool officiels with the value of the kindergarten a&s an
integral part of the sneral educetional system. iProfessor
William N, Hallmen, tha first president, stated the purpose
of the orgzanization wes:

To secure a thorough testing and sifting

of kindergarten principles and methods, and to
devise ways and nmeans for the full and generous
application of whaet may be found valuable and 12
aveilable in the educational work of the school,.

Baceh year the programs of the Kindergerten Department
brought more interest in the kinderpgarten cause, The leaders
of the kindergartens met and discussed their problsms with
the eduostors from various sections of the country. RHReports
of the meetings werse published and helped to ecgualnt the
goneral publio with the true values of the kindergarten,

At the neeting of the organlretion at Saratoga Uprings,
New York, in 1892, the International Kinder;arten Union wasn

organized. The reasons for the consolidation wers twolold:

the Hational HLducation Association ocould not offer encugh

1Z wlliiam N. Hailmen, Qpening: ~ddress 4o 5%6 Agsembly,
Proceedings of Hational HEducation sssoclistlon for 1 s Naw

York, J. J. Little and Company, 1886, p. 349,
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aotion for the inoreassed interest in the kinder . arten daugss
end the leaders of the movement wanted to prepsrs an unprece-
dented exhibition at the Columbian Lxposition in 1893, The
committee which recommsnded the new or-enization consisted of:
lrs. Ada Marean Hushes, Torontoj :‘iss anzeline Brooks, liew
York; »lss Darah .. Stewart, Fhilsdelphia; 'iss tiary C.
¥eCulloch, St. Louils; and kiss Annie Laws, Uincinneti,

The first officers Lo be elected in ihe nsw union
werea: Ureosident, Jarch ¥. Cooper, usn Francisco; Pirst Vice-
president, Lilah _ringres, noston; Correspondin .lecretary,
Caroline T. laven, New Yurk City; lLecordin; Hescretary, Mary
C. MeCulloch, Ct. Louls; and Treasurer, Lva [i, whitmore,
Chicegzo.

One of the first moves of the orgeuization was the
distrivution of a circular letter which stated:

It (Internationsl Kindergarten Union) seeks to

unite in one strean the various kindergarten activi-
ties already existins. 1Its funotion is to supple-
nent, not to compste with--to coordinate, not to
supplent-the agencies which already are at work, I%
will combine the advanteges of central counsel and
suggestion with looal indepandence of control. Its
mission is to golleot, collate and disseminate the
valuable knowladge already sttalned, and to inspire
to greater and more intelli unt efforts in the
future, It falls neturally into the s irit of the

times which 18 no leonger that of isplated effort hut
of conocentrated harmonious asctlon.t

17 Ira L. Smith, Hell a Geg%urx ?r rrgﬁgaag,
Washington, D. C,, The Assoclation for Childhood rducation,

1942, Do 14,
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The first big project of the Internctional Kindergarten
Unlon was the organization of the kindergerten display for the
Columbian Txposition in Chicago in 1892. In the apring of the
year of the Exposition, kindergartners from meny nstions mst
in one of the Exposition bulldings. They discussed plans for
the sxhiblt as they were anxious to meke the display & glgantioc
affeir in order to gain nation-wide interest in the kindergarten
mcvement,

The display at Chicago wae a model kindergarten or
Children's Home as it was called, The kindergertners who d&id
the preliminsry work of making the building look attractive
showed the public the lovely and ingenious side of kinder-
gartenin:, Mothers brought their children te the kindergarten
roons and observed the kindergarten st work. As a result the
public begen to realize that the racilities to train the young
¢hild were ready to be put to uss, The display slso lnapired
the kindergesrtners to strive for further schievements und
advancements toward the perfection of kinderyarten idsals,.

As part of the program at the Ixposition, addressea

were delivered; papers, read; and problems, discussed, .imong

the papers read was one on thoe Obstuolss to Kinderparten rxo-
gress in large Cities by hrs. ©lizabeth Llaker of Indisnapolls,

Indiana. In this article, !'rs, Blaker polutod out that the
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kindergarten movement had been hampered Lecause of erronsous
views of the public who thought that there wes no integration
between the kindergarten wnd the primury school; that a child
should net begin to have instruction before six years of age;
thet the expenses were too great for the number of puplls; and
thet the teaochers were over paid since no ability was needed
to play with the l1little children. .he urged that the work
be done to corrvot the misunderstandings about Froebalts
rrinciples with the oppoaitlon.l4

Other speakers at the Exposition itelked on such

contemporsry problems as: The Lengera of iublic :xhibits of

Yo C dren; Ires i.cholarships in the xinderzerten il
Training Uchoels; and, Color in the Xinderpurten. ~Froblems
and methods wsre discussed among the members and ideas for
improvements were brought back to theiy homes by the kinder-
gartners,

Two years after the Columbian Exposition, the Inter-
national Kindergarten Unlon affiliated with the HNational
vouncil of ‘Vomen and the Natlonal LEducation Association. It
held 2 neeting with the Netional Council of lomen in Washington,
D, C., and one with the Natlonal frducation asssoclation in Denver,
Colorado., The meetiny in Washington, L. C,, stirsoted much
attention to the kindergarten movement Irom #ll parts of the

country,.

ﬂ :E:gn. pl 160
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However, the oritical highpoint in the history of the
International :Uinderrarten Union ocourred at its meeting with
the National Lduoation issociution at Denver, Colorado. Due
to the increased interest in the kindergarten movement and
the orowded programs of the National Educational Aascelstion,
the International Kinderxarten Union broke affiliestions with
the two orgenizations and becams & separste unit.

The first meetings of the International Kindergarten
Union as 8 separate body wes held in 1896 zt Teachers' College,
New York City. Desplte the fact timt only a few of the leaders
were present at the meetin,, the ,roup made plens which were
valuable for the advaucement of the kindergarten cause. They
adopted & resclution that esch bLranoh of the Union should
eatablish a committee to report to the Unlon on its local
legislative situation in regsrd to the kindergarten becoming
a part of the public school.

During the years between 1892-1900, the new psyochology
of educution and ohild study was developing into the system of
education in the schools, The Child Study Movement stressed
the scientific rather than the philosophical approach and
demanded a knowledye of the nontal life of the child, The
movement had be;un in Gerusny in the seventies and attraoted
the atteution of the educator-scientlsts in Amexrioca who saw

the possiblilities in upplication of the new psychology to
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pre-school ;uidance of children. It ocecused a difference of
opinions exong the kinder artners,

On the one hand, tliere were the conservative kinderw
gartners who desired no chengs in Froebel's system of edue-
cation. They believed that Child Study would weaken the
Froebelian system and make it ineffective, On the othor hand
there were the liberals who sew merit in the new ideas as
applied to the kindoergarten and called for u general reviasion
of the educvational msethods,

The International Kindergarten Unlon offered a place
for the conservative end liverals to meet, discuss thelr
opinions und attempt to understand the opposing points of
view, In 1897 at a meetin, in t, Louls, issouri, the Child
study Co.umittee which had spent two ysars lavesti,stiing the
ochild study work of every kind tiuat was carried on in the
United States, preseuted outlines of the child study work done
in the larger cities.

At a .ieetin: in Brooklyn, Mew York, in 1900, Caroline
T. Haven, tho rresident of the Internutional Kindergarten

Union, praesented the followin; resolutions
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Thet we recognive as naver before the

services which the International Kindsrgarten

Union hed rendered to the kinderusrten ceuse

in making it possible to have free snd ime

personal discussions of vital questions,

believing thet through the candid presen-

tation of different phases of work from meny

standpoints must come olearer insight, truer

progress, and, ultimetely, a general ac-

ceptance of the kinderzarten idea.id

In 1903, the Internstional Kindergartsn Unlon

eppointed & Committes of Nineteen to study the differences
of opinion that existed amon;; the kindergertners. On the
committes were reprasented the conservatives, ths liberals,
and the conservetive-liberals or the middle of the roaders,
Members of the Committee of Nineteen were: Miss Susan Blow,
ochairman, !ilss Patty o. Hill, Mrs. Marie iraus-Boelte, iirs.
Alice i, Putnam, !das Luey "heeleck, Miss :Llizabeth Harrison,
i‘{ss Leura Fisher, Mrs. Mery B, Page, Dr. Jenny B. lerrill,
Mrs, Larriet Niel, Hiss Hora Smith, Miss Fanniebelle Uurtis,
Kisas Annie lews, »rs. Jawes L, Hughes, MWiss Lury C. MeCullooh,
Kioss Alice C, ¥itts, and Miss line Vandewalker. The study and
investigation by thv oommittee resulted in the publicatien in
1913 of The Kinderjurten, m book whioch presented a comparison
of tho methods of Froebsl and other mceans of education. Ia the

preface, Niss Lucy wheelock, chairman of the :xditing Committee

15 Smith, op, 6it., p. 23.
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states!

The Committes sends forth this volume in
hope that it mey help to clarify and verify
the work of the irindergartner and to extend
the educational influence of the great apostle
of childhood.l

By 1911 the reconstruction of the methods had been
recognlized by the liberals and by the oonservstives who united
to advence the most receut developmsants in c¢hildhood edu~
oation.l7A division of Kinderwarten Edusstion sponsored by the
Commissioner of Xducetion, P, ». Claxton, was created in the
Bureau of ducetion, United .tates Department of the Interiocr.
The Internstional Kindergarten Unlon peid salaries to special
workers in the diviaion to trevel and spreasd the kindergarten
movement,

Within the next few years much progress was shown by
the Internations) Kindergarten Uniom. In 1924, a National
Headquarters was established at washington, U. €. By bhaving
a central office, the Internstional Kindergurten Union could
keep in close touch with other sducational agenclos, such as,
the ‘istional .duocation association, the Coungreass of Ferents

and Teachers, snd the United itates Bureau of r~ducation,

16 ihe kE_;‘ nga;y,gf_gep, \ubhorized by the Internstional
Kindergarten on, Boaton, Houpghton . ifflin Compeny, 1913,
Pe Vo

17 swith, op. eit., p. 44.
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Also in 1924, the Internstional Kindergarten Union
boegan its official or:an, C [} d lducation, with Hiss Mae
Osgood, &5 mssooliate editor. This marezine has remsined, ever
sinoes, the professional jJournsl for teachers of young children.

In 1930, the International nindergarten Union jolned
with the Letional Council of Primary Sducation which had been
founded in 1915, The new sincle organization becsms known as
the .ssociation for Jhildhood iLducation. The new oconstitution
provided that et leest two bulletins on educational topics be
sent each year to contributing nexbers and Branch officers,

In 1940 et an annual coanvention at 'ilwaukes, Wisconsin,
delegates adopted the four resolutions as & progran of action.
These rescolutions were stated as toples:

Iiving demooratically in school, Iroviding
aducational opportunitics for childran., oLvalu-
2zigg632§;:3§1£§?$31098. Improving conditions

The Iaternantional Kindergerten Union and more recently
the Aszsociution for Childhood Education have done much to give
unity and furtherance to the kindesrgarten movement that had
begun with the principles of Froebel. However, without the
Froebelian associstion network throu-hout the United Utates,

the movement could not have been successful on e large scale

in various localities. Through those wasoclations, each

IB :E;Eop Pe 470
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peculiar to iis own loculity, geunersl acceptance to the move-
ment L.us been accomplished,

A few Proebelian associations such as the ones organ=-
ized In l'ilwaukes, 'Wisconsin, and the dan "ranoisco Subliec
Kindergarten issociution, haed vesn establisced prior to 1880;
but most of the ussoclations were forwed in the deocsds batween
1880-1890,

Cne of tho earliest and largest < the kKinderpgarten
asgociations was the Golden Gate .ssocistion, vstablished in
wen Franoisoo in 1880 by #rs. Sarah .., Coopsr. By 1896 when
lirs. Cooper dled, the Geolden usate -.ssocletion had glven truin-
ing t< about thirty thousand children; 1t had recaived in
sndowments ond contributions about five hun.ired thousand
dollars; it had supported forty~cns kindergartens; and it had
published over elghty thousand annuel resports. The readlng of
these reports lhad resulted in the establichments of thraee
hundred xlndargartons.19

Other early ussocletions had been organized in Phila-
delphis, sonaylvunis; Indianepolis, Indiana; Los snpoles,
California; Des loines, Towsnj 5t. "mul, Kinnesotaj Providence,
Rhode Island; clevelend, Ohloj Louisgville, dentucky; bsnver,

Colorado; Grand iwapids, i“iehi cn; MNew Vork Clity, Hew York;

19 cusan .. Blow, History of the K%nggﬁggtgg, in
The outlook, Vol, 55, No. 14, ‘fpril 3, 1497, p. 935.
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Calveston, Texasj Charleston, South Cerolina; 3Spokane,
Washington; and, Washingtonr, D. C. By 1897 there wers over
20
four hundred assoolations in the United .tates.
Ths purposes and plan of each association were
different, but their alms were similer::
To furnish belpful suggestions to youny
mothers in meeting the problems that their
own children presented; to establish xinder-
sartvens and thus to advance the kindergarten
ceuse; and to carry out a philanthropy ihat
was increasingly felt to bs necessary.>
The first aim dated back to the be innings of the
kindergarten. The foundars of the kindergarten, Froebel and
his disciples, stressed the ilmportance of educating wouen,
teachers, mothers, and nurses,--to understand the principles
underlying the kindergarten. The Baroness von darenholtz-
sulow sald of Froebel'!s principles:
Proebel has lald the basis of a true
goience for mothers, snd we hope that msny
perversities of our oducationsl systu..s may
be struck at thelr roots, ang nmisery of every
desoription thus warded off,22
Froebel's lother Play showed the importance of infant
education in the development of the child. The followers of
Proebel meintalined that the prinoiples cnd mothods of Froebel

should start at the very begsinning of education 1ln order to

20 Rina C. Vandewalker, The Einderﬂartag in Amerioan
Education, New York, Maomlllan, 1917, P 57

21 Mo, Pe 580

22 Barnard, op, oit., p. 169,
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galn fuil benefit of the kindergarten., The tralning of
mothers wus the starting point for the campleta oarrying out
of his aystem. The early .merican pioneers of the Froebelian
movement stressed the value of treining mothers. When Hadaue
Kraus-Boslte opened the iodel Kindergarten in New York City
in 1872, she invited the mothers of the children to a cohfer=
once and expleained how they might apply the principles in the
nursery. OConssguently & mothers' aless was organized.z3

The organization of mothers' oclasses by the associ-
ations cave lpspiration tv many mothers and was one of the
primery reasons for the success of the movement, Clubs and
organizations of mothers were founded for the purpose of
studying eduocationsl problems, Many imerlcan wouen gained
insight into the educational problems and helped to further
progressive educational movements,

The mothers! classes afforded opportunity to many
women %o learn the unfavorable conditions of the lower olasses
of the community. A knowlsdge of these conditions helped the
kindergarten cause among Lhe poorer classes., Many wealthy
psople who began to reslize the soclal conditions, the poverty
and uncleanliness of the slum districts willingly donated %o
the kindergarten cause that i1t might reaoh ana benefit the

soclally handicapped children,

53 mﬂa Pe S5l



The essociations established treining schools for
kindergartners that they mizht be better itreined., Az a
Tresult many young women wers inspired to help the ueedy} they
began o realize the necessity of preparstion for motherhood
and the value of domestic scioence and ohild study in the
coclleges,

The advancement in the kindergarten ceuse by organized
efforts has baen continuous from 1892 to the preasent day, und
the present day reveals that fundamentslly the aims and
purposes of the orpanixed efforts have ohmngsd but slightly
and that these changes were effeated only bedause of the pro-
gressive trends of the times. Credit for the sdvancements is
due to the inoreasing efforts of the organized educators and
the unity of purpoae for which they strive,

“tatistics show the great progress of the movement
from 1592-1942. In 1892 the Internstional Kindergarten Union
boasted of 68 ocentributing members, 1 life momber, and 9
Branches., In 1942 the issoclation for Childhood Zducation
had 2,957 contributing members, 1ll4 life members, and 508
Branohes with a combined membership of 34,000 making s total
of 37,081 members. Of the 508 Branches, 47g‘or them wers

local Branches, snd 31, state asscoletions,

28 5nlth, 9Re Od%es P+ 33.



COLLECTIVE ATTL-PTS 45

Further proof of the asteady . rowth of the movement is
ravealed by the reporta of the United Stutes Dureau of Hdu~
cation. In 1874, according to the Buresu of BEducation, thers
were 1,636 kindergarten enrollments in the United States; in
1883, there were 17,002 kindergarten enrollm@ntﬂijin ;200,
there were 243,447 children enrolled in kindergertens; in 1922,
there were 555,830 kindergerten anrollmants? and in 1930, the
total enrollments in the kindergaerten were 750,000.28

3tated briefly, the Baroness von Narenholtz-Bulow urged
the formetion of organizetions and united sction to further the
¥roebelian Movenment in Englsnd. The Hnglish influence was
carried to the United Stuted by the individuals who visited
that country and by Engliah writers whose works were read in
the United States., Important in spresding the .inglish influence
was Mias Tlizabeth P, Peebody who wes responsible for the found-

ing of the Ameriocan Froebel Unlon st Boaton. The Western

Kindergsrten .asociation wes organized with similkr purposes

25 Commissioner of Education, ueport the 383 -
1884, ‘vashington, D. C., Government Printiné 0%%!00. %5?5,

p. oxix.

26 Commissionsr of iducation, ii t for the Year 190Q-
waahington, D. 0., Government ernggng 5¥TIce, 1902,

0L 2, Do 15900
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as those of the American Froebsl Union., Both thuse organe
izations led to the establishment of the Kindergarten
Deapartment of the Nationa)l Sducetion Associution whioh
developed into the Internetional Kindergarten Union and,
henoce, into the Association for Childhood Eduoetion. Theae
orgenigations ,uve unity, dignity, end strenzth to the kinder-
garten movement in the United Jtates. The network of over
four hundred ussoclations supplied the larger citiez and
strateglo locallties with sn sgency which dempnatrsted the
value of end need for the kindergartens,

In the ensuing chapter, an effort is masde to ploture
the major inatitutional attempts to furthsr the Froebelian
Movement in the United Atates and tc show the progress made
by the incorporation of kindergartens into the public school
systems throuchout the United States,



CHAPTER IIIX

Institutiona) Attempts: Incorporation of Kindergertens into
the Public Sohool Lvstem of the United tates of JAmeric

The major alm of this chapter is to show how the
Froebelian kovemsnt in the United States of America was spread
by the incerporation of kindergertens into the public school
gystems throughout the country and the establishment of kinder-
garten training schools by various institutions througheut the
gountry., It i1s a brief account of the establishment of the
first kindergarten in the public school system in the United
States, the extension of the kindergarten into gther publie
school systems in other sections of the country, and, hence,
the adeption of kindergsrtens and kindergarten treining classes
by public institutions,

At the outset it may be well to recall that the early
kindergertens in the United States of America were elther
privetely owned or established by Froebellian asscciations,
These kinderyartens uasually ocharged fees slthough they often
received ald through privete contrivutions und endowments, In
the early days of the kindergarten iwvement, few volces were
raised to juesation whether the kindergsrten was really caloue
lated to serve best the lnterests and needs or enough children
to warrent its edoption into the public school aystens,
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Nevertheless, prior to the time thet Miss Llizabeth
P. Peabody set un the first free kindergarten ut Beston in
1870, intelligent srguments were volced to tie effact that
public school systems should incorporate the kinder. urtens.
These asrguments of nrominent aducstors in the msin were une
heeded, Bat the voloces of such senthusiastic men and wonmen as
:11liam Nicholes Hallman, Henry Barnard, John i{raus, Willlam
7. Harris, Susan .. Blow, Slizabeth I'y Peabody, Medame Kraus-
Boelte, and Mrs, Sarah 1, Cooper won many interested rriends
and workers in the kindorgarten movemsnt, Finally, in 1870,
111iam Torrey Harris could recommend with the assurance of
being heard by a considersble number of c¢itizens the incorpo=-
ration of the kindergarten into the ~ublic school systenm of
5t. Louls, ¥issouri.

william Torrey Harris (1835-1909) wes a product of New
gngland and Yew Englend schools. He sttended meny privete
academies inaluding Phillips Academy in isndover, kassachusetts.
He was greduated from Yels University with a dsgres of Master
of .rts and from Princeton University with a de,ree of Doctor
of Laws. 1In addition he held the titles of Officsr of the
Academy from PFrance, Commander of the Order of 3t. Mrurice and
lazarus from Italy, andla desree of Doctor of i’hilosophy from

the University of Jena,

Pl 3 KAt arte D _Americs, Authorized
by the Internat erygarten Unlon, | ork, Century,
1924’ p. 171'
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Dr. Harria'! broad eduscation and his keen diplomacy
made him a superd leader and educator, His conservative llew
Bogland background and his oritical but coustruotive mind
united {n him to make him au intelll. ent conservative who
sould carry out reforms snd progressive 1deas without making
them appoar radioal.

Dr. Harris moved to St. Louls, Missouri, when he was a
young nan, ot. Louls was an ideal locetion for him inasmuch
as the peopls were not bound by traditional customs as were the
people of New Zngzlend; they were aotive and constructive, He
ritted perfectly into the atmosphere of the city, and within
ten years (1867), he became Superintendent of .'ublic lohools in
the City of St. Louis. His interest and enthusiasm on all sube-
jecta, cultural and educational, aroused the oltizens to look
upon him @3 ths intellectual spark from whioch they rediated
their culture., Of him, his intimate friend Dr, Salder asald:

He held easily the cultural primecy of 3t.

Louis. ilors than any other man or institution,
he dominated the intellestual cherscter of the
eity. His influence wan osnjral and radlated
through the whole ocommunity.
AB Superintendent of Sohools, Lr, Harris was able to

carry out his many improvements and progressive ideas on

education, His interest in the kindergarten movemsnt did not

lay dormant. He expounded his viewpolints in his usual forceful
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and verbose manner until he had .:ained meny friends to the
cause, Of course, there were politicians in the City of It.
Leuis who, like most politiciens in e ;rowing commmunity,
opposed all new 1deas which might not benefit them or laud
them in the eyes of the public, uUr. Herris was able for all
opposition. The combination of his prestiie and diplomatio
skill helped him to put across his argusents and obtain
favorabls results,

Before Dr, Harris recommended thet the kindergarten be
incorporated into the Public School System of ot, Louls, he
zmude a complete study of Froebel's theory and methods and how
these might be advantageous to a public school system, The
kindergarten appealed to Ur, Harris because it afforded him
en opportunity to make precticel application of some of hls
philosophical and sociological theories, Froebel's law of
self-activity of the pupll, his ideas of the inner connection,
of symbolism, and of member-whole convinced Dr, Harris that
¥roebelt's philosophy of sducation was valuable. The idea of
inner connection is the establishment of a rslatlonship be=-
tween the unfoldin; of the childas! faoulties and the Lnner
oconnections of nature, First, there 1s sn inner oconnection
between the objects of neture} then there is an lnner con-

nection between mind and neture,

¥ Gusan . Blow, iymbollio iducation, New York,
Appleton, 1894, p. xi.
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To Dr. Harris, Froebel's Gifts and Ocoupations had
eduocational significunce in the dovelopment of the chlld., Ue
believed thut the Gifts concerned vometric and space repre-
sentations and dealt with the four fundamental rules of
arithretio: addition, subiraction, multiplicstion, and di-
viasion, Three solids~the cubs, the ;lobe, and the oylinder-
wore asdapted to the child's learnling capacity snd formed an
introduction to the wore advenved studies of later life, 1In
regard to the Oocoupations, Dr, Harris used fabrics and weaving
as an example., By weaving, the child learned that s linear
can be made into & surface, and by the fabric, thet strength
in one direction may beooms atroength in two dimnnaions.¢ Thus
he showed the value of the Gifts and Cocupations as an intro-
duction to mathematisos, Froetel's .ames and pleys, sccording
to Dr, Harris, pointed prophotically to civilization which
reveals itself in adult occupations.

Dr. Harris, like Froebel, belleved that & ohild of
four or five vears is in a period of transition from famlily
14fe to school life. The ohild at Tour years hegins to look

beyond the family for enjoyment and self-expression; his will

becomes active 5o that he no lonzer deslires to act ln mere
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mechanical compliance to the wills of his porents. Thus, the
kindergarten was the only solution, about the kinderuparten
he wrote:
The genius of Froebsl hes provided a systenm

of disoipline and inastruotion whioh is wonder-

fully adepted to this stage of the ohild's

growth, when he needs the gentlensss of nurture

and the rational order of school in due sdmixture.

The 'gifts end ocoupations,® as he calls them,

furnish an initiation into the arts and scisnces;

and they do this in a manner half playful, helf

serious,

In order to justify the naking of the kindergerten a
part of the publicsshool systen, Dr. Harris stressed the
following sdvantages: the utilizetlion of the ace from four to
gix helped the compmunity; the trainin,: of the eye and hand
contributed t¢ later success; the development of cloenliness,
politeness, self-control, and lndustry contributed to the
formation of [ocod habits for later schoolln:; obedlence to
the rules of the supervisor aided in disciplinej and the
training of the mind to understand numbers and geometric
figures and to draw such figures lurnished the pregarati@n
for dravwin: end & training for future ecoupations,

br, Herris was not entirely alome in initiaeting the
kindergarten intu the rublio Jchool uUysts. of .t. Louls.
Credit rfor the idea is due I'isa Lusan . Blow who 1n 1872

consulted Lr. larris in regard to uls allowlin - hoer to carry

o5 Ps 629-630,
6 M" Pe 642,
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out an experiment with the sgteblishment of a kindergarten in
the sohool aystem. Dr, jisrris agreed and with the aupport of
the sohool board granted her pormission to meke the experirent
after she hed taken a yeer's study in kindergsrten work.

Susan &. Blow spent one year in New York City to train
as a kindsrgartner under luzdame Araus-bBoelte, On her return
to St. Louis in 1873, she estsblimied the first puilic kinder=-
garten in the United States of America., This kindergarten was
the first step in making the kinder - :arten an integral npart of
the public school asystem. Her iindercarten wes eatablished at
the Des leres School in Carondelet, & suberb of 5t., Louls. The
menbers of the first kindergerten trainin; class were liss Sally
Shawk and Miss Cynthia .’e Dozier who later beceme well-known in
kindergarten oliroles,

By 1874, the training olass was well-estublished. uany
women came to the class in order to be instructed by iilss Susan
E. Blow whose intelleoct and culture had won many admirers. The
tralning olessses continued to g row and the work extended. Kiss
Clara Beeson Hubbard, an cxceptional kindergartmer, beoane
direotor. The curriculws for the tralnin;. school wes enlarged
and broadened, Froebel's methods were studied, but the students
8lso recoived inmstruotion in the Greek Tragedies, The Ilied, the
Odysaey, Herodotus, ihaekespeare's dranas, Desnte, Fuust, the

philoseophy of hismtory end paycholouy.

T 8nider, op, oit., p. 315-326,



5 ¢ ATTHL IS 54

The enthusiaam for the kindergerten was paraumount,
Concerning the early kindergartens in St. Louls, Ir, Denton
Snider wrote:

I believe the St. Louls Xindergarten spirit

was at its higheat during this its esrly perlod;
the primitive purity of the cause hed not yet been
tainted by success, by fams, by psrtisan and
personal ambition with its bitter antagoniama.a

Despite the enthusiaswm, the sucoess of the st, Louls
expseriment was not achieved eesily. There were many obstacles
to surmount, and Dr, ilarris and .iss Blow worked steadfastly
to offset the dangers of defeat. One of the major srguments
against the adopting of the kindergarten by the public school
system was the sxpense., but, Dr, Harris was a genius for
orgenization and by his expert planning, the sxpenses were
reduced to a minimum,

Aooording to the Frosbellan 1desl that there be one
teacher for each dozen puplils, the expenss of meintsining a
kindergarten would amount to five times as much per pupll as
was spent ror each pupil in the primery or grammer sohool.9
Dr, Harris! plan was to reduce the expenses by increasiny the
number of pupils in & room. Instesd of the 1deal dozen, he
suggested that the kindergarten be a lerge room with about

asventy-five pupils. kach room was to contein five or more

B ZEIE., pe 321,
9 Barnerd, op, 8ite., p. 640.
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tables at eash of whioh there were to be fifteen pupils., Lach
table wes sponsored by a novitiate teacher or a learner. 7The
entire room was superviged by a competent teacher who was welle
trained in the Froebelian method. The director of the Kindore
garten received the sawe salary as the principal of a primary
school, but her assistants were novices who volunteered thelr
service for a year, Uhen the novitiete tsechers passed an
examination, they were pald as usasistents. sfter having had
some experisnce and having pessed e second oxanination, pald
assistants woers eligible to besore directors and were placed
on & higher salery scale. Oixty puplls wearranted one pald
assistant. For every thirty pupils beyond the sixty, another
paid asslstent waes hirod.lo

Part of the plan of the system called for instruction
of the volunteer workers by o ocompetent kinderzartner. The
instruotion in the Froebelian methods and 1n cultural subjeots
raised the ocultural and intellectusl standards of the achool
syster and of the oity,

.. third phasse in Dr. Harris' plan called for two
sessions of threse hours oach, one in the morning, one in the
afternoon, One teacher, sufficlently compstent and physlcally

strong was able to direct both sesslons,

10 :E:go. Pe 641,
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In the matter of equipping the kindergarten with
furniture, Dr. liarris suggested movabls tables and chalrs so
a8 to allow for uore ag& various activity and, at the sune
$ime, to cut expenses,

The suoccess of the sxperiment in St. Louls was due
partially to Miss Blow's unselfish ssrvice, her intellect,
and her inspiration. Of her, Dr, Harris wrote in 1879:

In our 3t. Louis work we have been fortunate

in having a lady of great practiocsl sagacity, of
profound and clear insight, and of untiring
energy to organize our kindergsrtens and lnstruct
our teachers, Iier (Miss Susan E. Blow's) dise
interested and gratuitous services have been &
means of securing for us a system that now
furnishes its own dirsctors, sssistants, and
supervisors,l2

In the firast six years that Miss Susan ¥, Blow was
sarrying on her experimentation, she instructed two hundred
young women on the theory of Froesbel's asystenm, Ths value of
her work wes highly recognized. In a paper prepared for a
meeting of the imericsn Froebel Union in 1879, duperintendent
Harris stated:

I have thought that the benerit derived by

the 200 young women of the Bt. Louls! Kinder-
gurtens from the lectures of lMiass Blow to be of

sufficient valus to compensate the clty for the
sogt of the kindergartens.l3?

II IBIKQ. D- 64‘20
12 Ibid., p. 641,
13 Ibid., p. 641.
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i‘iss Susan <. Blow wes an able and apt disciple of
Froebel. (he knew and interpreted his ;hilosophy in the light
of philosophicsel atandards., 3he wes known as Froebel's fore-
most ir*® ‘rpreter. To .iiss Blow, Froebel's chief ides was the
menber-vhole called Gliedyunzes whioh she claimed enbodied the
final truth thst may be demonstreted. 7The idea thet nan is a
whole and & member of a larger whole i3 the hasis of the
philosophy of education., It is this idea that is the root and
aim of the educational method, The keyword of the systen is
splf-activity, end the soal of education is self-activity
completely reaslized in a self-conscious bein&.l‘Only & gelf-
conscious being can be a Glied;anzes because generic energy
oan dupliocate itaelf in its product only in self-oconsciousneas,
Only in self-consciousness is self-aciive energy its own
snvironment,

Furthermore, according to Miss Blow, since aself~activity
is the prinocliple of education, there is but one method of pro=-
cedure: self-action, procesded by consclousness of oursslves in

that action, and, refleotion on the form of activity whioh
15
reflection leads to hligher self-knowledge., The kindergsrten is

14 !ha Kinder;urtou, Authorized by the Internationsl
Kindergarten Union, boston, Houghton Mifflin Company, 1913, pe. 1ll.

15 Ibld., p. 39.
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Juatified by that method of self-sctivity ss is Froebel's
symbolism in the gifts, songs, und gemes of the kindergarten,
Through self-expression in the varicus forms of industry and
fine arts, the ohild's curiosity is directed toward science
and ma:humntics.lé

}Miss Blow, like the true Froebeliasn disoiples, be-
lieved that self-activity is the sterting point in education,
but that the action or deed should be cersfully directed in
order thst the best educational results might follow. The
best educational results cean follow only when the motivetion
leads to expert reaction or to reactien that has an intel-~
lectual, umorsl, or physical value,

The work in &t. Louls was greatly influenced by
Froebel's Mother rlay end by the recognition that thig book
was the olearest exposition of the Froebellan idoal.l Froebel's
lother Play is @ book of poems and plotures with emphasis on
¢hild nurture., In this book the psychologlcal insights of
Froebel are explained; and topics such as: impulase of movement}
imitetion and itz relationsiip to mental evolution and edu-
ocation} correot training of sensetion; gesture as a means of
development} rhythm snd its influence on thought and charaocter;

sslf-conscious and social sympethy are lllustrated. The book

16 m'l Pe 39,
17 M‘, P 15.
18 Susan B. Blow, The

29

the U%;tad gtates, in The O t'4@ 
P. 955,
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describes the development of the ochild's personality and the
mother's aid in such development. According to Miss Blow,
the pmyohological faots that are presented in Mother Ilayv
arouses interest and provokes thought. The emphasis on
various phases of mental evolution and the ideals that have
oreated literature instills e desire for a knowledge of
science, hiatory, poetry, and philosophy, and a oraving for
higher oulturn.19

By studying soience, litersture, history, and phi-
losophy, the training classzes learned not only the ideal of
child aurture, but alsc the ldeal of self-culture. It was
Kiss Blow's belief that the kindergarten was only as good as
the kindergartners, as wes expreased in her statement:

The ideal ndergarten demands the ideal
Kindergartner,

Dr. Harris, as Superintendent of theo rPublic 3Schools,
and Miss Blow, es8 a kindergarten director, collaborated to
make the kindergarten movement in Jst., lLouis an example for
the rest of the vountry, It wes a orucial experiment, If it
had falled, it would have been almost lmpossible to have school
boards in other oities udopt the kindergerten in their school
systems, The 8¢, Louls experimsnt proved that the kindergarten

20 Barnlu‘d, M‘. Pe 595.
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ocould be an iategral part of the public sohool syster. It was
only & matter of time before other clities began to recoynize
that the kindergerten was a vital part of and the first step
in publie education.

Dr, Harris wes & philosopher in svery sense of the
word, He ocould interpret svery guestion on ert, science, poli-
tics, or education in a sound philosophicel mannar.al He saw
the phases of the kindergarten ideals that were valid; he recog-
nized the misoonceptions of the kindergarten's exponents; he
corrected the praoticsl mistakes and psychologlosl srrorgsj and
he amphasized the universal truths necessary for sll systems of
education. Of him, Susen . Blow said:

The kindergartners who worked under his

(Dr, Harris!) supervision can never he suf=-
ficliently grateful for the inaights which

directly gr indirectly have come to then
from him,<2

The mere fact that Lr. Harris was favorable to the
kindergarten cause gave it extra momsntum end dignity. lie was
a feithful and understanding member of the National Lducstion
Assoolation, This organization afforded him an opportunity to

exchange thoughts on educational theories with some of the

22 Busan E, Blow,

United States, in The
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leading educators of the cuuntry, In 1875, he was president
of the KNatlional Education Assooistion in whioh position he had
opportunity to spread his idess on educational theories and
methods. The volumes of the FProceedings the Nstionel B
cation Assocletion ocarried many of his messages to educators

shroughout the country. Iis nal of Jpe ative [

which first appeared in 1867, was an influential publication
on phllosophy end had gained him &« high reputation in the
intelleoctual, philosophical, and educationsl oircles. Many
educators who had ignored its claims until Dr, Harris becaxe
an sxponent of the kindergarten movement began to show interest
in the cause,

85t, Louis in the oarly uays wes the center of the kinder-
garten movemsnt, However, other citles were slow in establishing
the kindergartens as s part of their school systemsa, The writer
could f£ind no records to show that any cother ¢ity inocorporated
the kindergarten into the public school system between the years
1870-1880, There were rany reasons for the delay, but the two
most general reamsons were the expenss and the legal aspect,

The expense c¢f maintalining kindergartens prevented the
school boards of the larger citiea from favorably considering
the adopting of the publio kinderparten plan. The number of
teachers required for instructing the children wes lerge in
proportion to the number of children. . teacher for every

twelve or fifteen pupils would place a heavy burden on the school
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budget., Ot. Louis had beon fortunste in having as competent
a kindergertner as liss Susan L. Blow to give her services
free, Moreover, 4lass Blow hed attracted many novices who were
anxious to work for little or no pay in order to gain the
experisnce of bsing assocleted with such a cultured and intel-
leotual person as she was, Moreover, other cities were less
fortunate than St. Louis in as much as they did not have super-
intendents as foresighted as Dr, William 7, Harris who were
able to organize an effective asysten and, at the asane time,
reduce the sxpense, Added to ths teacher's sazlaries, there wes
the 1tem of nmaterials., Kindergzarten materials were expensive,
and the initlal installation of materiasls and classrooms 6x~
cesded the budgets on whioh the achool boards had to operate.
Kany sohnool systems snpcouraged the use of kindergarten
materials in the primary school, The primary schools used
many of the kindergarten son;s and materiasls., Lodeling olay,
soiassors, papers, sewins cards, plants and pictures were notioce-
able in many first grede classrooms., HMany educators were
satisfied with epplying the Froebslian methods to the primary
school and they oconsidered thaet the kindorgartog 83 a separate

step in the educational system was unnecessary.

23 Nina C. vwdﬂmmgr.
Education, New York, Hecmlllan,
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The school laws in o number of astates prevented school
boards from uaing sochool funds to educate the childrea of the
kindergarten age. New York, New Jersey, Maine, Vermoant, New
Hampshire, Misslssippi, Michlpan, Minnesota, lowa, Kanses,
Nebrasks, Gonneoctiout, Wisconsin, and Oregon had state laws
whioch prevenged children of five years or under from being edu-
cated by nublie school systems, There was no limlt on the age
in Massachusetts and Rhode Island, and no speciel legislation
was needed in these states in order to ostablish public kinder-
gartens.a‘

Moreover, in states such as Alabane, Virginia, and Texas
where the sehool age was soven or eight, speciasl leglislation was
necessary before kindergartens could be successful, Of course,
there wes always the questlon whether a child of seven yesrs or
older would benefit by kindergartea instrustion. According to
Froebel's 1deal the ages for such training were betwsen four
and seven years. The lowering of theschool ags in any state
mesnt & great deal of extre work and orgenization on the part
of the public educstora, Hecords show that between the decade
1880-1890 three states enactad laws to make way for the establish-
nent of kindergartens. These states wers Indiasna, Connectiout,

24 Commissioner of Hducation, %ggggg é%% the Xaﬁr 1882~
1883, washington, D. Cl, Government crinting loe, 1584,

Pe CiX,
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and Vermont., However, cities in other states adopted the
kindergarten by means of powers within thsir own gharters.

Batween 1880-1890, the kindergarten was adopted as
part of the public achool system in the following large citieas
in Missouris 5t, Louis; in Wisoconsin: MNi{lwaukee, Burlington,
Bayfield, Baraboo, Lake Gensva, Hayward, and Sheboygan; in New
York: Koohester, New Kochelles, it, Vernon, White Pleins, Yonkers,
Port Chester,and Carlstadt; in Michigan: Muskegsn, Grand Hapids,
Ann Arbor; in Colorado: Fort Collina and Puedblo; in lowa: Des
Moines; in Maine: Iortland; in Louisisna; New Orluansj in
Connecticut: Hartford; in lassuchusetta: Boston; in Pennayl-
vania: Philadelphies; in Californiat lLoa iAngeles; in Rhode Island:
Providence and Newport.as

The four largest ocities in the group mentioned were
Boston, Fhiladelphia, Ct, Louls, and Kilwaukee, ihen these
citias adopted the kindergarten into the public school systems,
they took over only a few of the kindergartens that had been
established in their oities, For example, when, in 1888, the
Boston School Board voted to incorporate the kindergsrten into
the Boaton Sohool System, 1t essumed fourteen of the thirty-two
kindergartens that had been maintained by lrs. Faullne Agussiz
Sheaw. These sohools had an enrollment of about 800 pupils. In

%% Commissionsr of Zducetion, keport for the Yeer 1889
890, washington, D. C.,Covernment Frint ne Off oo, 1892,
ols 2, P 1151.

26 Ibid., p. 1152,



INSTITUTIONAL . TZEMPTS 65

that same yeer, Philadelphlim sdopted thirty kinderpsrtens that
had been established and maintalned by the Sub«Irimery School
Society in Philasdelphian. The growth of the public kindergartens
in Boston and Philadelphis during the next few years is indica=-
tive of the growth and spreed in other cities and towns. In 1892
there were thirty-six lkindergartans in ths Boston Public Sohool
Syatenm with an enrollment of 2,008 children. This was an inorease
of over 1,100 pupils in & period of four ysars., In PFhiladelphia
in 1892, there were sixty-four public kindergartens with an
enrollment of 3,800 pupila.a

In the decade betwesan 1890-1900, kindersartens found their
way into many public sshool systems. The raport for the yoar
1897-1898 of the United <tates Commissioner of Zducation, William
T. Harris, stated thset there wers &s many as one hundred elghty-
nine cities that maintained kindergartans in their -ublic sshool
systema. The report also stated that in the ons hundred elghty-
nine cities there were known to be three hundrad sixty-five
publio kindergartans.zaln 1903 thers were reported to be over

29
four hundred cities with nublic kindergartens.

27 viilliam Talcott, arten Movement, in The
Gentury, Vol. 45, January, 1593, p. .

28 willian T. Herris, Llementary Ed§oat;gg, Ed
AR_th ited States, Monograph No. 5, Albany, ii.
¥ Do ?’6.
29 Commissioner of Hducation, Hengét for the Ysor
%§O§~;2045 Washington, 0. C., Governmen nting Oftice,
s P
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At the opening of the twentlieth century the five states
having the largest number of cities to have sdopted public
kindergertens were: New York, 86 cities; Wisconsin, 71 cities;
New Jersey, 56 cities; !’ichlgan, 43 citlies; lassachusetts, 34
oities.JoThese figures show thaet the public kindergarten move=-
ment was more widespread in the Zastern and North Central . tetes
than in the lieatern or :outhern States, In the west, valifornia
and Colorado were first to establish public kindersgartens. In
Califoarnia, the Froebellan movement hed spread rapidly, and the
Golden Gage Free Kindsrgarten sssociation had dons & great deal
to advance the movemeat by esteblishing free kindergartens, Howe
ever, Los Angeles wa3s the firat city in California to adopt the
public kindergarten. That adoption was not until the year 1889,

In the South, most of the states had mede legislation
to adopt public zchool systems. The numbar of cities to adopt
them were fewer than in the North. By 1904, according to a
survey made by liss Lveline A. Valdo of Hew Orlsuns for a meet-
ing of the HNational Zduoetion Assocfstion et Ut. Louls, Misaouri,

all the Southern States except South Carolina, Floride, Tennesas,

. 30 Commisaioner of Bduocation, deggrg for the Yg%g 1899~
lgggz Washington, L. C., Covernment Printing Offlice, 1901,
Pe 765
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31
and Arkansas had astablished public kinder-urtens,

The preasure put on state leplslatures wes heavy enough
80 that by the turn of the century most states had reduced the
legal age for school entrance in order that public klndergartens
might be established legally. There were ten states at that
time without proper lsgisletion for adopting kinderoartens in
public school systems: DLelaware, Morth Carolina, South Carolins,
Georgla, Miasissippl, Arkansss, Kentucky, Tennesee, North Dakota,
and Idaho.}a

The movement was extended by the states into institutions
for the deaf, blind, and orphaned children in the period beginning
1885. Theas institutions for defective children wers -numerous
throughout the country. In 1890 there wers over aix hundred such
institutions in the United Otatss with s total enrollment of over
65,000 childreu.jBIn 1885 & kindergzarten was added by the State
of Miohigan at the Coldwater Institute. In 1886 the Institution
for Improved Instruction of Deaf iiutes in Wew York Clty ose-
tablished a kinder arten., The ‘isconsin Industriel School in
#isoonsin, Illinois, added a kindergarten about 1885, Kindere

gartens were also connected with the Texas Institute for the

ng | E-uoat7on Association, ©
University of cnioavo Preas, 1904, p. 4ll.

32 Commissioner of Educatlon, jeport goi the Yg%r 1900=
1801, weshington, D. C., CGovernmomt Printin; Office, 1902, p.cxiv,

33 Commisuioner of xdusation, &agg;t for the YGQE ;ggoo
washington, De C., Government Irinting Cffice, 1394, Vol, 2,

151,

omgo, Illinois,
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Blind, Corsicana, Texas, in 1885, and with the Texas (itate
Orphans! Home at Austin,Texes in 1891. 1In Alllsnce, Ohio,
as early as 1887, a kindergarten was set up ot the ‘airmount
Children's Home. .t Atchinson, Kensas, the state controlled
e kindergarten connected with the Soldiers' Orphans' Home,

By 1900 of the fifty-seven state institutions for teach-
ing of ths deaf, thirty-seven had kinderpartens connected with
them. Although the deaf were unable to obtain ths true value
of the songs and music, the educational value of the Uccupations
and ¢emss was the seme as for normel ohildren,

The blind pelned much enjoyment and benefit {rom the
kindergartena established at the institutions for the blind,

The senses of sound and feeling are known to be mores acute in
blind children soc that the kindergarten offered them an effective
means of educstion. The ear wes cultivated by the sonss and
stories; the hands were made dexterous by the Oocupations; and
the consciousness was arcused by the self-sotivity.

Along with the introduction of kindergsrtens in the
state ifnstitutions, mentlion should be made a-eln of the suoccess
of the kindergartens established in the Government Indian
Sehools by Professor William M. lailmen in 1895, In 1894,
Professor llallman bedawe Superintendent of the Covernment Indlan

fichools, and the followinig yesr, he established the kindergarten

54 m.. P 1155-1157.
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es an integral part of Indlan education., By 1897 there ware
forty kindergartens established in the Ressrvation Boerding
Schoola, PFrofessor Hallman slso reorganized the primary
school system so that methods of I'roebel ocarried over into
the primary work,

The spreed of the kindergartene into publiec sohool
systems necessitated bettsr trained iindergartners, and the
work of training them was plecad, for the most part, on the
state normal schools., Many states added kindergarten de-
partments to their normal sohools., Until 1890, Kindergarten
Training Classes had been organized mostly by private insti-
tutions or by institutionsa supported by Froebellian and kinder-
garten sssociations. In the report of William T. Harris,
United States Commissionsr of XZducetion, for the years 1890
1891, there were listed seventy-five training schools and
classes for kindergartners in twenty-one states of the Union,
Of these seventy-five, the commissioner %13%&& no more than
ten that were supported by state funds, Mention hes alrsady
been made of the exceptional olasses for kinderpartners at
8t, Louis, Missouri, under the direction of i'lss vusan L. Blow.

As enrly as 1876 the Frovidence Normsl Sochool in ithode Island

75 E{M of the M%W Authorized
the Internat onel Kindergarten Union, New York, Century,

1 24’ p. 25 .

36 Commissioner of Iducation, Raport for the Year
Cos washington, 0. C., Goverament Printing OfTioce, 1894,
ol. 2, ps« 1160-1163.
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added a Kindergarten Department. In Connecticut, by 1885, the
State Normal School in New Britain end the Welsh Training
Scheol, a public institution in New Haeven, had kindergarten
dopartmenta.37

Among the state normal schools that added Kindergarten
Departments by 1900 were: in Massachusetts: The Bridgewater
and North Adams Normal Schools; in New York: The Albany,
Buffalo, Plattsburg, and Cortland Normal Schools; in Colorado:
The Greeley State Normal Schooly in Pennsylvania: The Slippery
Rock and California Normal Schools; in Michigan: The Mount
Pleasant Normal School; in California: The Los Angeles and San
Jose MNormsl Sohools; in Wisoonsin: The Milwaukee Training Class;
in New Jersey: The Trenton Normal School; and in Pennsylvanla:
The Loch Haven Normal Sonool.BS

By way of summary, 1t may be said that the spread of
the Froebelian kindergarten into public school systems and
public institutions throughout the United states of America
was largsly a result of the St. Louls Experiment; that the
suoccess of the St. Louls Experiment was dus to the ingenious

organization and outstanding intellects of Willlam Torrey Harris

37 Ibid., P 11600

38 Commissioner of Lducetion, :eport for the Y 899
;zgog washington, D. C., Government Printing ﬁgﬁica, i%of,
Pe 769
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and Miss Susen S, Blow; and that the incorporating of the
kindergarten into public sohool systems was a s8low proveas
due to the great expense and unsatisfasctory sohool laws in
the various statea., It alsc has been shown that the kinder-
garten movemsnt was spread with success into institutions for
the bdlind, the deal, and the orphaned children; and, Lthat the
state tralning schools throughout the sountry, coutrollesd by
publie funda, snoouraged the spread of the movement by adding
departments for the instruction of kindergartners in the
methods and theorlies of Froebel to thelr institutions,

In the following chepters, the extension of the
Froebelian Movement in the Unlted States of iAmerica beyond
the pre-gchool education will be conslidered., OCertain theories
in eduestional psyohovlogy advoogied by Francis .. Parker, G,
Stenlsy Hall, and John Dewey will be disoussed as outgrowths
of the philosophy of Froebel,



CHAPTER IV

on of the Froebelisn Movement Besyond Pre-ichool

Bducation by the o of Franols ‘a nd Parke

The next few chapters attempt to set forth an
account of the extension of the Froebelian Movement in the
United States far beyond pre-school education. although
confined to the high points of ounly a few of the general
theories which have been formulated durin; the past eighty
years for the improvement of teaching «t the elsmentary and
secondary levels, it aims to show how these theoriss were
outgrowths of the sducstional principles of Frederich
Wilhelm Froebel. This chapter will concern one of three
essentially contemporaneous movements, or since each has
been influenced by Froebel, 1t is more aocurate to call them
distinet phases of the one movement. Specifically, 1t will
deal with the self-expression theory of Franclsg Wayland
Parker, as an outgrowth of the Froebellen doctrine,

At the same time that Miss Elizabeth P, Peabody was
advocating reform in the educational systenr and propagating
the Proebelian Xindergerten, snother reformer was applying
practically the principles leid down by Frosbel in the ele~
mantary sohool, Colonel Prancis Wayland Parker, in the nidat
of ridicule of oconventional MHew Englend, revolutionized the
Quinoy System on the basis of his self-expression theory.
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Colonel Prancis wWayland Iarker, born in s typlcal
Hew Englend town near Manchester, MHew Hampshire, uroew up in
a purely demooratie atmosphere, .8 & smell Loy of elght
yesars, he was obliged to help his widowed mobher by working
on a farm, excapt in the winter months when he obtained his
formal education, This experience wes beneficial Yo him in
a8 mush as he learned his geography and sclenoe the practical
way rather than through books. 45 a youth, he worked his way
through the Mt, Vernon Academy in New tampshire. At the aye
of sixteen, he started on his teesohiny ocaresr, in & one room
sohool in New Hampshire., .t the sze of twenty, in 1858, he
went out to Carollston, Illinois, where he became the prinoie
pal of 8 high, grammar, snd primary school, &ll in one bulld~
ing.

During the . ivil war in the Unlted Stutes, Tranoels ..
Parker enlisted as a privete in the Unlon Army, but was soon
given the rank of lieutenant. Iiis courapge, enthusiasn, and
bravery won him the renk of colonsl before his discharge at
the close of the war,

Although & superior soldier, Colonel Varkerts heart
was in teaching, He hated war and believed in sducating the
people to enjoy the frecdom of & demooracy. Iie belleved that
the success of demooracy au & way of livin ' depended upon the

agqguired charsoteristios of the peopls living in a democratioc
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way. O3inoes the democratioc way of livinz msant that & Bub=-
stantial msjority of citizens were capable to live intelli-
gently, with due regard to the rights of others, in a sooclal
and physical environment, the educational system should
teach for dcmoeraoy.l

When Colonel Parker left the army, he returned to
teaching., In 1868, he obtained a position of principal of a
sohool in bayton, Ohio. At Dayton, he found that the tra-
ditional methods-the practice of memorization and routine
recitations-were being used. He begen to place emphasis on
activity in the olassrooms., Although he was ridlouled by the
other teschers who were satiasfied with the rocitation method,
he impressed the Doard of eduocsation to the extent that they
elected him principal of the firat Normel Treining Sehaol.a
In 1871 he became Aissistant Superintendent of the Dayton
Publie Schools, In that cspacity, he tried to set up »
system which d4id not depand entirely on textbooks but which
based the teachin;~learning oyole on practical applications
of self-activity.

At this point in his caresr, Colonel Parker realized

the need for further study in educatlional theories and

I Francis V., Parker, Talks on Fedasoiles, Now York,
Kellogg, 1894, p. 419.

2 Francis . Parker, Talks on Teaching, Wew York,
Barnes, 1893, Appendix, p. il.
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psyohology. The Unlted ..tates did not offer him what he

was seeking. Gormeny wes the center of progressive eduw
dationsl theories. Hence, in 1872, he went to Burepe to
study at King %illiam's University at Berlin. The two and
one half years that he lived in Germany, he spent astudying
the subjeots he felt moat necessary to help him in hls teach-
{ng in the United SBtates, He studlied payohology, pedegogios,
philosophy, and history. When he returned to the United
States, he had formulated his educational philosophy whieh

he olaimed was bused on the underlying principles of Froebel,

In 1873, he was electad as an educationu) expert to
reorganize the sochool system &t ‘uincy, Massaohusetis, For
four years, he held the position of Superintendent of the
Guinoy,Public Schools, 43 Superintendsnt, he was able to put
into praectice the theories that he had been formulating.

The tulnoy Jehools underwent a radical transformation
under the direction of Superintendent Parker., The primary
schools in particular ettrasted wide-spread attention. The
Wuinoy Methods were discussed among the educators of the day.
Thousands of tesachers visited the schools to observe the new
methods that were provin;, sucoessful, Aotually Colonel

Parker was applying Froebel's kindergarten methods in the

¥ ¥rancis ¥/, Parker, Talks on Pedagoxics, New York,
K‘llo%, 189‘, Pe Ve



EXTENSION 16

primary sohool.

Colonel Parker put into practice methods based on
his self-expression theory which he had derived from Froebells
dostrine of self-activity. Colonel Parker was the first great
disolple of Mrosbel who advoocated Froebel's idea for ele-
mentary education., Froebel offered a syatem of education
which he claimed was idesl for development in a democratioc
country like the United 3tatea.4 Colonel Parker had gons to
Cermany to study edusetional philosophy end theories so that
he might find prinoiples whioch would be suitadble to the demo~-
oratio spirit of the United States, He had found Froebel's
dostrine of self-activity & solid foundation on which he might
build,

Frederich Froebel's fundamental law wes the law of
unity. To him, the end of eduostion was to make the unity be-
tween man and his Creator a perfeet unity; the msans to that
end was through nature. To him, t%era was unity betwesn man
individually and man colleotively; there was unity between
childhood, youth, and menhood because thet was a continuous

growth; and there was unity in the powers of man-physical,

4 Frederich W. Froebel, Education of kan, Translated
by #illiam N, Hellman, New York, a.ppleton, 1U87, p. xX,
5 Ib;do’ po 50

6 Ibid., p. 19.
7 Ibid-. po 270
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8
intellectual, and spiritual,

Froebsl's fundsmental process of education was self-
activity. To him, the child was the center of all education.
The self-activity of the child,according to Froebel, is truly
valuables only when the gself-activity perteins to the whols
child, Froebel's self-asctivity implied thet the child's
whols being is sctive at ell times and the activity involves
all phases of the ehild working as a unit.9 To him, selfe
activity meant harwmony between insight and aohievammnt.la ihB8
2 ¢child gains knowledge, he should also be given the opporw
tunity to execute thet knowledge in hls own creative msnner,
Through self-gotivity the ohild learns to realize freaﬂom.ll
Self-activity was the way Froebel suggested to increase
knowledge, to develop reasoning, and to define the person-
nlity.lz

Frosbel had developed s method of teaching young
children by symbolism. Through his symbolism of the Gifts
and Ocoupations, Frosbel had set up a clear plan for the

order in whioch knowledge should be presented to the child's

— ©§ Ibid., p. l28.
9 Ibid., p. 1l.
10 Ibid., p. 55.
11 Ibid., p. 55.
12 Ibid., p. 55~56.
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mind. Froebel had placed nature as the mesns by which the
ohild zained reli:ious truth and developed ime;ination.
Nature laid the foundstion for & knowledge of the ohild's
self and @ preparation for use of that knowlodga.lﬁFroebcl'a
Gifts and Ocoupations representsd a system of teaching by
symbolism by whioh growth is fully developed through selfe
activity of the child. The teacher presented the Gifts and
Occupations and gulded the child to self-aoctivity that was
spontenecus., The Qifts and COcoupations represented a system
that showed sorrelation of subjset matter. He stressed that
form plays an important pert in the education of little
ohildrtn.l‘By means of the forme he deslgned for presentation
to the ohild, all fields of subject matter were closely al-
1ied, Ke mentioned nothing about core subjects, but his Gifts
and Qecupations stress mathemstics as the core subjeet to
whioh all others sre correlated and on whioh othors sre baaed,
His was a unified program developed through symbollsm and play
and by whioh the self~expression of the child was devsloped.
Colonel Parker accepted the dootrines of Froabel con~
oornln.; self-activity. At Lulney, Yessachusetts, he reorgane
1zed the gohool systsa by extending these principles of self-
activity into prascticel applications of his self-expression

I; :EI!., Pe 151"152.
14 Ibvid., p. 279.
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theory. The schools in .,ulnoy beocame schools where the
children were educated by work. Text books were infreguently
used as text books, but books for suppleamentary reading were
in abundance. IEmphasis was »laced on such subjects as drawe-
ing, nmodeling, form, color, and natural history. Drawing was
used as a means of expression. The child was the center of
education. Examinations and promotions were not stressed,
Subject matter was secondary to the full development of the
child's expression. Mencorization of reoitations were ree
placed by the expression of original thought, The teachers
were free tc use uny method, techniyue, or device provided
they did no§5vlolato the underlying principles of selfe
expression.
iies lelia I, Patridge, a student of Uolonel Parker,
who visited the (uinoy schools steted about the elenentary
system:
It was harmonious education:-the moral and

physicel natures were recogunized and trained

along with the mental. There was that alter-

netion of action whieh results in pleasing and

useful variety of work and play. - - - It is

true that the pupils were tsught to read and

write, and ultimataly to olpher; that is, the

forx of tha work done belonged ﬁo the old edu-

cation, but the ideal beln: no longer the

gaining of skill and knowledge, but the higher

ons of growth, {%e spirit in which it was dona
was of the new,

1% Tolla %. Petridge, the Quinoy Methods, New York,
Kellogg, 1885, p. xiii.

16 Ibid., p. xiii.
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Rather than stressing the value of self-activity in
the form of play and symbolism, Colonal Parker advooated
self-activity in gesture, speech, writin:, modeling, painte
ing, drawing,and musio, The kindergarten hed developed sach
of these expresasions in connection with sywbolic patterns-
the Gifts and Ooocupetions. Parker developed them as solf-
expression without the aid of formel symbols,.

After rive: years of supervising the uincy Cohools,
Colonel Parker was elected as supervisor in the schools of
Boston. In 1883, he became principal of the Cook Normal
Sohool in Illinois. As prinocipal of thse normsl school, he
was eble to teach his dootrines, explalin his theories, aand
extend the self-expresalon theory which became one of the
mo2t lmportent pheses of his dootrine of concantration.

The question now srises, in what respects wers the
theories of Frencis V. l'arker congruent with the theories of
Frederich Froasbel., If there is similarity of theories thers
should be ocongruence of the end and alm of education. In
Talks on Teachlng, Oolonel Parker stated what he csonsidered
should be the alm of sducation., He sald:

Froebel announced the true end and aim

of 8ll our work-=-the harmonious growth of the
whole being. This is the central polnt.l7

Tg‘f’ranols W, Pariker, Talks on Teaghin::, New York,
Bﬁrwﬂ,»l 93’ p. 18.
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Parker sxplainsd further that every phase of odu~
cation = every method, technique, and act - should lsad to
that end and that knowledge and askill are the means to the
attalnment of that und.laIt is quite evident Irom Parker's own
words that his prineiple, that subjects should be taught as
the mesans by which development is attained, is consistent with
Froebel's ides sinoe thelr finanl objeetive is tho same,

In order to cbtain the trus end of education, Parker
advocated that knowledge and askill and powers of the indle
viduallghauld be developsd by spontansous asslf-actlivity of the
child., Parkor stated in his Ta)ks

If the adaptation of ths subject to the mind

is wrong, the action of the mind is impeired and
weakened by ineffective attempts to grasp 1t.20

Throughout the Fducatlon of Man, Frosbel had implied
that activity originating in the e¢hild devslopsd the operw
ative, controlling, and oreative powers of the ochild,
¥rosbel had inferred that self-asotivity of ths ohild should
be complete motivity of hls whole being. He had stressed

the spontaneity of actlion and the adaptation of all action

19 Xb1d., ». 18.

19 Frenois '/, Parker, Iplks on Fedagozlcs, New York,
Kellogs, 1894, p. 115.

20 FPranois W. Parker, Talke on Tegching, Rew York,
Barnes, 1893, p. 169.
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21
to the ohild's power,

Self-activity had the same mesning for Perker as it
had for Froebel., To esch of them it meant that activity is
from the whole child and that every phase of his belinp ia
active simultensously. To each of them, self-activity de-
velops the ohild's power provided that the sotivity is adapted
to the ohild's capacity and needs,

Parker advocated self-sctivity through modes of exe-
pression: gesture, voice, speech, muslic, making, modelin.:,
painting, drawing, and writing. He defined expreusion as:

the manifestation of thought and emotion
through the body by mesns of physicel agents,22

To him, the propsr educative exercise of thase modes

of expression meant the harmonious growth of the whole beling
23

which was Froebel's ideal. ‘‘hroupgh expressions of the child,

the temacher c¢an learn the child's individual needs. Yarker

21 Froebel, op, ¢it., p. 10-12,

22 Franois V. Parker, Talks on Pedayorivs, New York,
Kellogg, 1894, p. 224.

25 IbLQo. Pe 2251
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sald:

Expression is the axtreme means of develop=
ing motive, and motive determines the rig ht
method,--=The ceutral subjsots of study present
the oconditions for studyj the different modes
the conditions for the expression of thought
thus asoquired.---All acts of expression ocon~
dition a study of color or form and include
most, if not all, of the attributes of exter-
nality.24

Paggnr stressed form a8 a besis of intellesctual de-
velopment., The studies of nature - the sclences of in-
organic matter and the soiences of organic matter - are
based on form ohaervation, Parker stated:

A knowledge of form, then, is the greet

entrance hall to all knowledge; without knowledge

of form other knowledue is not posaible.26
He further stated that the development of concepts are based
on form bacause form is the mode of judgment.

Form study hed been an important phase of the edu-
cational aystem of Froebel., The symbolism used in the Gifts
whioh Froebel had designed for the developmant of the childts
intellectual, moral, and physiocal development are forms.
These objeots ars intended to sive the ohild varlous aspects

of the external world.

27 Itid., p. 258-259.
25 Ibid., P 259.

26 &bid., p. 554
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Along with form as a basis of knowledge, Purker
atresssd observation as a preliminery to the study of the
central subjeots and to other related Bubjoots.27ﬁy the
sentral subjeots, Farker msant the subjects of nuture:
geography, geology, mineralogy, physics, chemistry, botany,
soology, anthropology, history, and physiology. By related
subjects, he meant arithmetioc and lenguage., Observation, be
olaimed led to imagination, and both together led to reason,
In 1ike maenner,Froebel had stated that instruotion in matter
follows obaervation of nature.aa

Parker advocated nmusioc as a mode of expression to
develop grace of the body and a8 an fastrument of the aoul:?9
He expressed his bellef that musio is & means to the develope
ment of spiritual growth, As such, he meintained, musioc
should be used as a mode of expression and as an educational
agent for the ocultivation of emotions whioch influence the
motives of man. Music, %o Parker, motivated man to the
development of courage and zeal and to the cultivation of a

feeling of religion in him. fiven a baby's emotions are

E, :E:E.' p. 3800
28 ¥roebel, op, Olt., p. 273.

29 Francis v. rYarker,

New York,
Kellog‘;. 189“. P. 381"‘3820
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aroused by music. Uverything in life hss a musical cadence,
Therefore, he placed musie 83 s natural mode of expression
for all human beings,
Froebel had stressed the value of wusiec in eduocation,
The kindergarten system which he advocated emphasized the
value of songs and musio, Froebel hed sald:
The indireot suggestion-e.g., in the mirror
of a sonyg without moralizing applications-~~gives
to the soul and will of the boy ilnner freedom,
which 18 50 necesaary for nis develnpnent and
growth.30
Moral training was a definite characteristic of the
teaochings of both Parker and Froebel., DParker teught:
All education is inherently moral and
ethical. Educetion is the development of the
attitude of the being towsrds truth.3l
To Parker, every mode of expression should senifest
truth, Zducation should develop only those motives which
result in the highest and best sction. In freedom of ex-

pression there 1s obedlence,

30 ¥roebsl, op. cit., p. 267

31 ¥ranois W, Parker, Tslks on Fedu oiics, New York,
Kellogg, 1894, p. 383,
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Parkar based his principle of morael training on the
assunmptiont

that the human being was oreated and de-~

signed for the exeroise of the highest moral
power; that in eaoh individual there ere
gorms of the divine; and that a2ll education
is the outworking of this design of God.32

Parker assumed thet the ohild is predominately moral
of himself und that edueation is the means by whioch the
highest moral power is developed. XZducation is by self-
effort, Self-effort workin: towards exercising the highest
moral power is of itself right., Natursl methods conforming
%0 law and adapted to self~effurt ia, therefore, intrinsi-
cally moral, He placed no separation between intellectual
and morsl training since morslity is the direction of mental
power,

Parkor muintained thut good predominates over evil,
and the nature of the child leads hinm to choose the good
provided the trainingz is normsl, By normel training, he
meant the presentation of the good, but no presentation of
the evil. The evil comss of itself, By having been pre-
sented the good, the child will of his own cholce select the

good in prefsrence to the evil, By training through choioe,

;! :Ezg.. P 348.
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the will is trained. The will is trained by doing that which
is to be done., By developiny the will, the ohild finds the
truth.33
Parker disapproved of the system of education which
rewards the ohild for doing good and punishes the child for
doing wrong. He belisved corporal punishment is evil iln it
self, It develops fear end distrust in the individual. Ree
wards suwoh as prizes, promotions, high wsrks, develops
sslfishness, The system of prize-giving affects the slower
ohlild and makes him despair. Parker approved of awarding
self-effort as mesusured by the individusls own capacitles,
Prizes and rewards lead to cheating and oopying and interferss
with the developing of morality.54
Froebel had stated his prinoiple:
Zduocstion should lead and gulde man to olear-
ness conocerning himself and in himself, to peace
with nature and to unity with Godj henoce it should
1ift him to a knowledge of himself and of mankind,
to a knowledge of CGod and of nature, and %o the
pure and holy life to which such knowledge leads,ld
To Froebel, the child is predominstely rood. Fe loves
to do good rather than evil., kducation should thersfore be

positive, ZEvil should not be deflned into the cons¢iousness

33 mOs Pe 548‘3550
}4 LM¢. Pe 367‘3710
35 Froebel, w-, Po 5.
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of the child. The child should be led into productive self-
activity, becauss developuent by creutive self-activity
destroys evil, By showing what is good,not evil, the child
will choose the goodi Froebel had opposed the methods which
bribed a ohild into dolng good by means of rewarﬂs.yéﬁa had
implied that moral traininc and intellectusl training are
developed simltaneously by productive self-motivity. Froebsl
had stressed that oharacter and morals #s alllied to charaoter
should be developed by progressive development acsording to
law and nature,

In the development of his systen of Gifts and Ooou~
pations Froebel had kept in mind the continuous stages of
growth and had developed ssch Cift to meet the proper capasity
of the child., He had orsenized his system to develop moral
culture in harmony with the development of ths wholes child.

Art was considered a mode of self-expression in
Parker'a sducational system. Froebel had emphasized it in his
Bducation of Man, To eéach man, it served as s means of de-
velopment of intrineioc porsonality by expression,

Parker stated the aducstive value of art to be three~
rfold: (1) the motive, (2) the consept, (3) the thought. In
art there is the motive to express the inner personality; art

is an expression of individusl concepts which are the symbols

36 Froebel, op. cit., p. 244,
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of thought, aund art expresses %thought by the partisl symbol
of v ocomplete aoncept, By & partial sgymbol Parker meant &
concept that is expressed with emphesis on one of its many
phases. ¥or sxample, vsinting le s pertizl concept ox-
pressed in color; modeling is & complete form without color}
and drawing is modeling in two dimensions., Art is valuable
not 1in the concept or form but in ita expression of thoughts
and emotions s observed by others., Art iz most valuable
when 1t carries an imspiration or en emotion to the oOb=
sorver.§7

Froebsl haed expressed much the same thoughts concerine
inz art in educetion. He had defined art as:

the pure representation of the inner 11ire.>8
He had stated that art should be considered in the compre~
hensive plan of education as one of the most important sub-
Jeots of instruction to sid the child to his full devslopment
and to snable him to appreclete true art,

Spesch we&s an important means in Parker's self=
expression theory. Behind speech lies & motive to rmke others
understand. There is & thought to be expressed. The will
T 37 ¥rencis V. Parker, Talks on Pedssonics, New York,
Kellogg, 1894, p. 237=243,

38 Froebel, op, oit., p. 227.
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must be exercised to control the thought and the expressicn.
Out of . .eech comes language. The method by whioch the child
1snrnes\to spsak is by spontaneous self-activity. Ine-
strucstion in speech should be patterned on the method used
by the ohild in lesrning., The method used to develop apeech
should be the natural cne of observation and imitation.39

Froebel had considered spesch as an important phase
in development of the child by uelfesctivity. He had empha-~
sized the natural way that the child learns to spseak, throuch
obaervation and imitation., &8pesech constitutes an slement 4in
which the child lives, ¥roebel had also stressed the value
of speech as tho means by whioeh the chlld expresses his inner
life outward.‘o

According to Parker, writing as a roans of ssif-
expression comes more netural to the child than speech. By
the tixe the child enters school, he has already had aoctive
use of his whole bodyj he haes sxercised his sdnd; and he hasn
learned to speak, “riting is soquired 1n much the same
menner as speech, - by observation and imitation. CObaervation

of forms before him and imitation of those forms come esslly

39 Francis .. Purker, Tglks on iedssoslos, Hew York,
Kellogr, 1894, p. 308-312,

40 ?rOEbelg QEE Q&EQ. P- 53"’54‘.
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4)
a8 a result of the child's desire to express himself,

Froebel had included writing in his list of the
chief groups of subjects of instruction. He had oonsidered
writing as the result of thought and self-observation. He

had steted in the Hducation of Man:

writing 18 the first ochief-act of free and
self-active consciousness,.42

To larker, making wes & very important mode of exe-
pression. He defined making s follows:
Making may be defined as the complete ex-
ternulizing of the individual oconcepts -
concepts sogulired eithsr by pbservation or
construoted by imsgination.4
Making, sccording to Parker, ocan be either imitation
or invention. Making was valuable as a mode of expresslion
besause (1) the motive is aroused by a definite need; (2)
there ia concentretion of thought in the concept Lo he ox=
pressed; (3) the will is trained by controlling the acts

necessary to present the concapt; {(4) the body is used in

41 Fruncis i, Parker, Ialis on Pedagocica, New York,
Kellogg, 1894, p. 248,

42 Froedel, op, oik., p. 225,

43 Francis ./, Parker, Tallks on Pedagoplcs, New York,
Kellogg, 1894, p. 235.
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exsocuting the demandsof the will; (5) thers is need for
continued evaluation in order to adapt the objeot to the
need that was the motlive, In naking, there is correlation
of thought that involves the will and physical use of the
body. Parker considered msking as a primitive and neocessary
means of growth,

Frosbel had emphmsized making or construction as one
of the most important phases in sdueatin: man to a full
harmonious growth, KFroebel had steted his belief that the
desire of the child is to express his ilnner nature. Ken who
have been moat helpful to human welfare ars those who have
produced some visible work es the result of an inner oconcept.
All human beings desire to express their inner nature by
making or construoting. Froebel had developed his system of
Oacoupations on the theory!

YMan is developed and cultured toward the

fulfillment of his destiny snd mission, and is
to be valued, even in boyhood, not only by what
he receives and absorbs from without, but much
:2{;,2{ what he puts ocut and unfolds from hime-

Gesture was thoe firat of the modes of self-expression

mentioned by Parker. It is important to educsation as an alle

sided sotion whioh leads to grace, beauty, and apeech, .8 a

44 ?ro.bﬂl. w-. Pe 2780
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medium of speech, Farker gave an illustration of sign

language whioch is used by deaf-mutes, Cesturse iz closely
related to all forns of expresslion connecting rhythm with
danoing and music; speech with interpretation und poiaa.‘

Froebel had not mentioned this expression as gesture,
but he had stressed the necegsity of developling ¢grace in
«étion even in the young baby.

It 18 apparent that Froebel had lald the foundsation
for Parker's theory of self-expression. Parker developsd
the idsas of Froebal on the basis of progressive aducational
values, DIach mode of gelf-expression starts from & self-
motive which arouses a thought or an emotion to forcae the
will to aot in acoordance with the thought and ggcﬁuc.s an
expression which satisfiss the original motive. Parker took
Troebelt's kindergarten system based on self-activity and de-
veloped it into & aystem for elemsntary schools,

Parker taught the principles upon which he thought
the elemsntary school should be based. He left the tech-
niques of instruction to be developed by the teachers accord-

ing to their own initiatives and perscnalitisa,

45 Franois 7. Parker, Talks on Pedagorics, New York,
Kellogg, 1894, p. 229-231.

46 ibid., p. 229.
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In his desire to vitalize education and the child
who was the ocenter of his education, Parker advanced the
principles of Prosbel and extended them beyond the ikinders
garten into the elementary sohools of the United Ltutes,
A8 an educator, he taught teoachers to treat education from
the stendpoint of the child., Ie teaught that subject matter
is subjective to the child, is & reformer, Parker offered
no ideas or theories that were new to educstion, but he de-
veloped the principles of the kindergarten, that had been
laid down by Froebel, into the rield of elementery edu=
cation,

Colonel Parker's achlevement in education as a
dhsciple of Froebel were summed up in the statement made by

Dr. williem N, Haeilmen &t the time of Parker's death in 1902:

we owe much to Colonel Parker and much thut
ws aheall never lose, The growing reverence for
childhood in the work of the school, the steady
expansion of its interests, the recognition of
the childts immediste purposes as & valid faoctor
in the work of education, the oconseyuent respect
for individuulity, the love that leeds the soul
and opens the mind, the liberation of the hend
as @ distinctive oreative organ, the cultivation
of the esthatic sense and the conseguent
strengthening of moral sttitude on the part of
children, -~ all these end many other thinugs that
are bleasing the schools of the day aere largelx
dus to Colonsl Parker's convinoing initiative.47

47 Francis VW, Parker, falks on Teachlns, New York,
Bﬂrn@a, 1 93. -“ypﬂmu. Pe 51.0
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It has been shown in thils chapter how Franois
Weayland Parker oxtended the Froebelian liovement in the
United States beyond pre-school educstion by developing
Frederich Froebel's 1deas of educetion into the pelf-
expression theory and by his application of the self-
expression theory to the elerientsry schools.

In Chapter V further extension of the ifovement will
be considered, An effort will be made to show how the de=-
velopmentslism and culture-epooh thesory of (. 3tanley Hall
as an outgrowth of the philosophy of Frosbel influenced the
sducational system of the United States,



CHAPTER V

In this ohapter, the dsvelopmentallsu apnd culture-
epoch theory of G, Stanley fiall will be considered., This
theory merits consideration in the extension of the
Froebellian Movement in the United Utetes for two Irsasonat
(1) it is the outgrewth of the philosophy of Frederich
¥%ilhelm ¥Froebel, and (2) it has extended the Froesbelian
tovement into higher levels of the educationsl system of
the United Gtates.

During the later part of the nineteoanth century,
the Froebellan dootrine took on new significance in the
United itetes under the influence of G, Jtanley Hell. In
the early seventies, the Darwinlan theory of evolution had
led to a repid development of the new psychology in Gernany.
4 different interpretastion wsa put on life, It wes bslieved
that both body snd mind are a result of the evolutionary
process, ., Stanley Hall hed gone to Germeny, at the time
that the movement was at its helight, to atudy physiologloal
psychology under tundt and Ludwig. The knowledge and Cerman
influence thet Hall scguired in Cermany was brought back to
the United States by hilm,
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As g professor of psychology and pedagogy at the
John Hopkin'e University, llall developed the first amsrioan
laboratory of payoholeogy in the United Ztates. The psycho-
logical laboratory soon became a part of the educational
institutions tshroughout the country.

The new psychology stressed the evolution of the
mind as well ss the body. This led to the study of the
child, end gernetiec psyoholoyy was the outcome., The new pey-
chology became the besis for a new educational systen,

Although the new psyocholouzy had be :un in the seven=
ties and G, Stanley Hall had influsnced the movement while
he was at the John Hopkinw Udlversity, it wes not until tie
periocd between 1890-1900 when Hall was President of Clark
University that it recelived popular attention.

The new psycholo;y was the beginning of the wovement
of developmentalism in the United I3tates. The wovement
aimed to improve methods and instruction in education accord-
ing to the principles that zovern the nstural development of
the child. Developmentalism stressed the psychologlcal
approach to educeation rather than the philosophicsl. The
paycshological development of s child was development from
within - a natural unfoldin;; of the childt's abilities and
powera from the standpolint of natural growth. It aimed to

develop the whole individual under the influence and guldance
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of all forces, inner and outer, which affect him.

An snalysls of the fundamental principles of ée-
velopmentaligi and culture-epooh theory us edvooated and
teu it by G, tanlesy Lall will disclose how it is an oute
growth of the philosophy of Frederich .ilhelm rosbel,

G. utanley Hell advoecated that the only rational
type of education is based on the knowled;es of the growth
of the mind, body, and scul of children. He maintained that
the law of recapitulation contalned the most general formue~
lation of ell the facts of development. The law of reca-
pltulation stated that the ohlld repeats the hilstory of 1life,
repeatin;: its stasges., The individual in the process of de-
velopment passes throuph stazes similiar to and in the sume
order as those througk which the race has pasaad.l Interests,
habits, and physlcal traite of the individual are continucus-
ly changing, <ach function appeers for & time, then dis-
appears, but reappears in a higher sta.e and is transformed.

The four developmental stapges are infancy, childhood,
youth, and sdolescence., Infancy by physlical traits, habits,
and movements, shows thet the lnfent is passing through the
stage siumilhr’ to that of the simiens. In childhood, the

1 G. “tenley iall, 3

in g%a Pedagogical eminary, oy 0. 1, laroh, 1902,
Pe .
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activity of play indicetes the habits and instincts of
primitive wan. In youth, the individual is adjusted to his
environment. He is then passing throuzh the atage Ln which
the raece was stable. In adolescence, the individusl passes
through a stage which repeats the life of the raoce in higher
eivilization. Adolescence ia a parlod of upheaval - a
psriod of transition. The adolescent child represents the
race at a futurs stage of civilization. Hall stressed the
need for more and bestter educational .uidance at the time of
adolescanoe.z

Instincts end feeliu/s ere raclal; therefora, they
are the deepesi elements of our nature. Instinets and
enotions are inherited. The feslin:s of the aencestors of the
child are transmitted through generatlons, wodified or en-
lerged, to the child. The effects of dlsester, joy, and fear
of the race are stsmped on the individual,

lall emphasizel the instinets of an individual -
hunger, sex, play, laughter, fear, anger, and pity - as being
hereditery and not defects in the mechanism of the mind., ity
is more complex than anger or fear and repressnts a later

2 U, Stanley 'all, sdolescence, New York, applaton,
1905, Vol. 1, p. x=xiv,

3 U, Gtanley Hsll, The liow Pg§§gﬁggg;a%§ Leais of
Eduoetion, in Forum, Vol. 17, iugust 1594, p. .
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stage of oivilization. Lvery emotion i3 better understood
by studying primitive feelings. Keliglon, he stated, is
instinet. All phases of religion, prayer, oreeds, dogmas,
doctrines, sacrifice, sacramenits,are problems of higher
emotions which parallel the stages of development of the
feellings of the individual with those of the raca.5

The intelleoct of & child is subjective to the form
and content of his inner-forces, and growth follows naturally
along the line of instincts and methods chosen by nature.

The mental powers of the individusl evolve out of feeling and
emotion.

Developmsntalism stressed thet since the chlld is the
center of education, the first step in education is child-
study. The study of the chlld should be from the point of
view of the history of the race. &Bducation should be both
practical and culturael. The school should teach that which
is practical and that which is cultursl. If the chilld is
allowed to develop nsturally along the lines of nature, living
each stape of racial history in his own manner, he will attain

prectical knowledgs whioch will be also cultural according to

his ability.

4 G. Otanley Hall, %%%ggsgggg;_gggg;gmg, New York,
Appleton, 1911, Vol. 2, p. .
5 Ibid., Vol. 1, p. 137.
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Acocording to lall, esducstion should begin in play,
and all work should be done in the spirit of play. The
child develops ebilities and funotions while at plgy.
Through play, work is accomplished because in play the inner
motives activate the mind., Work accomplished through play
is accomplished more easily and with less strain on the
child.6

Methods used in educetion should be developmental.
Nature should have its own way in the development of the
child. Materisls for instruction should be chosen in ac-
scordance with the child's particular stage of development,
Froperly selected cultursl material will utillze &ll the
child's forces and develop in him an interest that will grow
and develop in preparation for the next stage. If the chilld
has sufficlent materisel suited to bhis own stage of develop-
ment over which he might lingzer, he will develop his powers
slowly yet progressively snough for him to attaln s solld
foundstion. The child who learns by initating adult ways
matures too repidly and develops a shallow foundation upon
which he oannct build, &Htudies imposed on the child from
the adult's point of view of loglical order lmpedss the

b G, Stanley Hall, Adolescence, New York, Appleton,
1905, Vol. 1, p. 233,

17 G. Stanley Hall, Lducatlona -] lew York,
Appleton, 1911, Vol. 1, p. .
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growth of the ohild, but educstion which conslders the inner
development of the child's interssts not only tralns the
will but slso results in mental unity. Lducation that 1is
based on the elemental instincts of the child develops
personality, inoreases thought and makes 2 foundation for
later specialization. Cultural materisl selected with the
child's present needs, interests, snd cspacities in nmind
results in higsher emotions snd virtues,

Health played an important part in the educational
psychology of G. Stanley Hell., According to Lim, hoslth that
comes from free motivity is the basis of interssts and en=-
thuasiasm, He stressed the need for school oconditlions which
would bring about better health - proper ventilation, proper
lighting, snd proper naating.a dost of ell he stressed motore
activity in play, industrial traelning, manusl training, and
gymnastics or physical culture to develop the muscle power
which is vitel in health.

Hall believed that more children have greatoer interest
in constructive eotivity than in intellectual aotivity.9 Lost
children have no desire for cultural studies. The child who
has no interest in culture usually leaves school st an early

8 G, otanley Hall, Usalth of GQ%ngen a8 gggagggd by
Qeggg% Bfglgégggi in Proceedings or Nationa ueation
Asgociation for

892, Mew York, Little, 1893, p. 685.

9 G. Stenley Hall, Edgcgggona; Iroblens, New York,
Appleton, 1911, Vol. 1, p. b4o.
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age. The sedentary life doaes not oppeal to the boy in hia
tesns but often develops habits ol idleneas and a laock of
dsfinite purpose in liro.loﬁe believed that proper industrial
training stimulates the child's instinctive powers. The
sohool should provide opportunity for selective lnterests and
keep the youth in touoh with real 1ife,

To Hall, morsl training is the most Lfmportant factor
in cduontion.llﬁu maintained that all eduoation is moral be-
éause all education elms to complete the moral growth of the
individual. Knowledge is taught not for its own sake but to
improve conduct. Moral life begins in the stage of infancy.
Good habits of hyglene, sleep, feedins, and clothing are part
of moral education. The rotherts attention to the infant
infiuences the child for good or evil,

Hall believed that the child should not be guarded too
glosely from a knowledge of aevil, The faults of childhood
tranaform themselves into virtues through the ohild's own
inner forces, although the impulses of the child should re-
esive guideance and moral impetus, it 1s wrony to try to appeal
to his oonscience. IlLiteraturs end religion are the sourceas of

{nstruction {n morality. MHall advodsted that the sts e of

sdolescence is the time when work in practical morality is

IU :EIE.. po 617"618.
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most beneficlal. The pupils in hish school and colleges are
at an age when furmal morality is most needed, Hull divided
the core of morality into three phases: health, honor, and
loyalty to lifet's task. All moral achlevement io based on
hoaltn;lzloynlty to the race is baused on nonur;ljsulf~reapect
and achievement are bugsed on loyaslty to 1ifels tasm.14
Aceording to Hall, sooclal morallty is a blg problem
in educaticon. Good government and obadience to law are
egsential in a democracy. The school is oblised to tesch it.
Student government in the school 18 & icod social factor and
morsl agent if it is not ovardcne.15H311 emphaaized that the
punishnent of adolesceuts should be infrejuently adminlstered,
The four chlef brsnches of study, sccording to Hall,
are science, art, literature, and religion, vach of which is
eriginated in nature., 1In &ll departments of education, kinder-
garten, grammar school, high achool, and college, all aapects
of nsture studies ashould be taught first in a ocoumprehsnsive

way, Instead of bezinnins, with classifications, science should

12 1bld., Vol. 1, p. 275.
13 Ibid., p. 284,
14 Ibid., p. 287.
15 Iblid., p. 310-311.
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begin with the gensrsl and lead to the purticul.r. 1t
adolescence the individual is interssted in nature in an
alive form, not in the laboratory. elence as taught in the
high school should be general and correlated with other sube
Jeot matter, The high school student neods knowledge for
spplicetion, not spsclalization.

Hell's opinion ooncerning methemetioca in the school
followsd the same prinociple thst it should be practicael and
applied. Alertness and rapidity of prodess are the alus of
early arithaetioc, iMathematlioca as an exact solience with
logiocal proof has its placz only after the fundsmentals hsave
besn learned and applied.l

History has its place in the curriculum bscause of
its great moral value. At adolescencs, in perticular, the
moral purpose of history is wvery important. liutory in all
gradeg should most the demands thst the stape of development
of the ohild requires. Story telling as an initial stop to
history arcuses interest and enthusiasm, The history for the
adolescent should be filled with moral lessons and ideals
whioch will remsin as motives for good throughout life,

The value of muslc and dancing, art and drewing, in

en educational system is great., iuslc has its plece Ain

156 1bid., Vole 2, p. 393~396.
17 Ibid., p. 287.
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18
educating the tooling;; dencing has its place in correlating

feeling and movement; drawing has its place in dsveloping

20
observation, imegination, and manuml skill; art has é:s
place in arousing emotions and oultivating sentiment. Accord=-
ing to Hall, all these modes of expression are valuable 1if
they sre taught by following the order of the ohild's nutural
interests,

The oonservative kindergertners under the leadership
of ¥iss Susan B, Blow consldered tiis sducational payohology
of G, Stanley Hall as opposed to the philomophy of Frederich
%ilhelm Froebel., 1liall claimed hlmaself e disciple of Froebel,
He stated:

Again, let me premise that I belleve heart

and soul in the kindergarten as 1 understand it
end, insist that I am a true disciple of Froebvel,
that my orthodoxy is the real doxy which if
Frosbel ocould come now to New York, Chicago,
Wworcester, or even to Boston, he would approvo.za

One of the ideas of Froebel which bhecame the keynote
of genetic psychology and the basis of Hall's oulture-opoch

theory was the law of recepitulation. Frosbel had stated in

= 1B iIbid., Vol. 1, p. 93.
19 Ibid., p. 42.
20 Ibid., Vol. 2, p. 547-548.
21 Iblid., p. 542.
22 Ibid., Vol. 1, p. 10,
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his [ducation of isn:

Man, humenity in man, as an external mani-
festation, should, therefore, be looked upon
not as perfeotly dsveloped, not es fixed and
stationary, but as atsadlly and progressively
growing in e state of ever-living development,
ever &scendin; from one sta:;8 to another
toward its aim which partakes of the infinite
and eternal, ==~

Indeed, cach succesaive generation and
each suocessive individual human being, inaa~
much as he would understand the past and
present, must pass throush all preceding
phases of human devalopment and culture, anéd
this should not be done in the way of dead
imitation or mere copying, but in the way of
living, spontaneous self-sctivity.23

It had been belisved LYy Froebel that man is not %o
be taken as completed but as continuously unfolding vowards
e goal. All individusls and all generations pass through
the entire development of the humsn race by growth and not
by imitation. Froebel had emphasized throughout his Ldu-
esation of lien that the development of man ls from within
end the cantinusl use of hia inner powers strengthens and
extends those powers,

By comparing hwmn life with plant 1ife, he had
reasoned that, if the conditions and environment, us well as

care, determine the character and growth of the plant, the

23 Frederich i. Froebsl, sgducgtion o « Trensleted
by Williem N, Hellmen, New York, uppi@%ﬂh. EQHg. pe 1718,
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24
gane might be applied to human beings. e devised a systen

for the training of the child throu h the four stages of
development whioh he classified as infancy, ohildhood,
youth, and msnhood. Iach stage of development is inocomplete
in itself, vut growth is continuous throu:hicut all anngea.zﬁ
Acoording to Frosbel, ilnstruction at each stage is in harmony
with the ochild's needs snd cspacitises at that particular
timn.sthere is no one stage more important than wnother, but
the development in the earlier stages lay the foundation for
the later atages, Every stage should represent a higher
stage of physisal, intelleatusl, and moral culture than the
preceding one, DBducation is a moans of development of humen
beings by a progressive self-active yrooess.27

Emotions and sensstlons had received rocoznition by
Froebel as the motives for the development of the will and
intellect, The dapth of feeling and ths dofinitenass of
sensations determine to what extent the mind and will cun bLe
developed. Frosbel's lother Fley 1llustrates the importance
he had placed on the development of the child's mind by

stimulating the emotions and senses,

- 22 Ibd., p. 9.
25 Ibid., p. 27.
26 Ibld., p. 30.
27 Zbld., p. 11,
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Spontanecus sslf-activity had besn the keyword of
Frosbel's system. The first instinct of the child is
activity. This activity if utlilized in the proper manner
widens the sxperiences of the child and defines these eXe-
periencss so that they become germ centers for the develop-
pent of the will and charaoter,

Play, acsording to ¥roebel, revsaled the interests
and abilities of the child., Conocerning pley, he had stated:
Play is the highest phase of child-develope

ment - of human development at this period; for
it i3 self-active representation of the inner -
representation of the ilauner from inner necesaity
and impulse,~-~
The plays of childhood are the germinal
leaves of all later life,28

Play, then, according to Froebel should be the motive
for work. & ochild who plsys sarnestly will grow up earnest
‘and oapeble. In play, the child's inner self is seen, Games
of boyhood are beneficial to him not only in strengthening
the boy, but slso in stimulating moral and mental forces.
Self-control, justice, pressnce of mind, end kindness ere da-

29
veloped through isames of boyhood.
Health had been of primery ooncsern %to Frosbel, He had

stressed the velus of health in the infant, e had adviged

28 :E;_a_o. Pe 54‘550
29 Ibid., p. 113.
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the mothers in weys of hysgiens and oleanliness, Only through
health cen development be gained,

Proebel hed considered ochild-atudy in the establish-
ment of his educstionsl system. He had stressed that the
ohild is the conter of education. The child 1s his own agent
in education. XEverything the ohlld does iz silgnificant to
his dcvolopmont.jDTeaeners ars pnecessery, but their capacity
should be one of guidance snd direction, Teachers should
know and understuand the child's processes of sslf-development,
Frosbel had sugrested that the tescher and the mother of the
child aid in the direotion of self-avtlvity, but before they
can guide sucoessfully, they should know the characteristics
of the stages of development,

FProebel had bslieved thet the parents should live for
the child, bscause the development of the child determines
the type of olivilizetion that the futurs generation will en-
joy. The extent of the growth of the ohild in one generation
will effesct the type of civilization of future generations.

It had boon Froebel's belief thet the faulta of child-
hood reoctify themselves, Punishment glvea emphasis to the

error, Coercion and restriction by the teacher impedes the

30 Frederich W. Froebel, 22g%ﬁggﬁgngg_ggg_g;gggzr
rten. Tzannlatod by Josephine Jarvis, New York, Appleton,
» P 67,
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growth of learning by the child, Discipline will teke ocere
of itself in the manner neture has provldad.BI

Froebsl Lad not used the words schild-study or
sulture-eposh in his ambi:iuous writings, but from his phl-
losophy, 1t is obvious thst his ideas were the basis of the
new psycholoyy, developmenislism, and the child-study move-
ment, Hall's theory was the outprowth of the principles thet
Froevel had taught., Princlples cosmon to both Froebel and
iall were: (1) the child repeats the history of the race;
(2) feelings and instincts =mre motives for the development of
the intelleot and willj (3) sponteneous self-activity and
play are oreative; (4) the faults of ohildhood will outgrow
themselves; (5) each stuge of development determines what the
ohild should doj (6) health 18 the greetest need of the ohild
for complete development; and, (7) the wuy of developasnt is
the way of naturs,

Froebel!s system hud been set up for the developuent
of the individual at the stuge of childhood. Hall went
further snd almed to set up a system which would develop the
ohild from childhood through adolescence, Hell's main field
was the rleld of adolescence} Frosbel's main fleld had been

childhood,

31 Frederich .. Froebel, Zducal 0 + Translated
by Willlam N. Hailmun, New York, sppleton, 558%, p. 126,
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. (o Stanley Ball influenced the reoonstruction of the
kindergarten, grammar sohool, and high school. His influence
wag particularly noted in the watablishument of the oonnecting
or integreting sohools - the junior high sohovul end the junior
oellogo.jzsinoo Hall's ohlefl interest was the development at
the atege of adolescence, it was the higher lsvels of she
sducational system in the United Stetes that were most
affected by his psychology.

In the last decade of the nineteenth century, Hall
aroused the kindergertners of the Unlted States 1n hope that
the new paychology mipht produce further development of the
kindergurten idea. In 1895, G. sStsnley lsll, then President
of Clark University, offered a summer session on ohildhood
sducation a% Chicago, Illinois, Aafter the opening address by
Hall, only two of the thirty-five kindergartners sttending
the session remsined. Patty S, Hill and anna T, Bryan were
the only two who sew merit in Hall's ideas, 'iith Hall, these
two women becare the leaders of the new reconstruction move=
ment for the kindergarten. By 1910, enough of the kindere
gartners had been sufficlently well-versed on the merits of
Hall's program that they be:;an to rsach into the new solen-

tifioc iavestigations to find ways for advancing and ilmproving

?? Patriok J. Molormlok, History of rducntion,
Washington, D. C., Catholls Kducation Press, 1346, p. 567,
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the kindergarten,

Hall urged for the extension of the kindergarten
methods in the primary sohool.Bjﬂe advocorted less formal
drill and more development of lmagination and perception.
Nature, life, and language should be foremost in the ine
struction of the first few years in school. The prinmary
school should be the conneoting link betwaen the kindergarten
and gremmar school.

The grammar school, he advocated, should bs the place
for subjsots requiring motor technique, such as, languagse,
spelling, and arithmotic.34

One of the most important contridbutions made by Hall
to secondary education was his book, isdolescengs, which was
published in 1904, The two volumes were the result of an
extensive study of previous litarsture and an investigation
by means of the guestionalre, The book was the first ex-
tensive study on the subject of adolescencs, The guestion=-
aire which was sent out by Hell to adolescents was the oause
of much conoern and investlgetion,

Hall treated the subjeot of the adolescent from the

standpoint of his physlosl, instinotive, moral, reliszlous,

35 C. otanley Hall, Ldu Q Problen New York,
Appleton, 1911, Vol. 2, p. 65%:%%3.

3‘ m.' P 627-
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and soociel development, In interpreting the results, he
rmde use of the theory of reocapitulstion. The book offered
much from a genstic point of view in the study of youth.

It was advooated by laell that the senior high sohool
reach down to the sevanth prades to include ths ohild Just
approaching adoleaoenco.gﬁThe break betwesn the elighth and
ninth zrades would thereby be sliminuted and unifioation of
the school system would take place., The first junlor high
schools appesared shortly bvefore 1910,

Haell sdvocated that the individuslity of easch child
should be brouzht out in the hish school as opposed to the
preveiling idea thot secondary edusation should be wlike for
nll.jsrhis wag an sdvancement of Froebel'sn ides that the
individusal should be rllowed to learn sccording to his own
level of dsvelopment. It L3 also one of the characteristics
of the high school as advocated in the United {tutes today
that educetion should brins out the individuzllity of eaeh one
to the fullest extent by edopting a proggnm to meet the oommon

end the individual needs of the pupils,

55 :E:E" Do 648,
36 Ibid., p» 651

37 Roy 0. Billett, Fundsmentals o
Teaching, Boston, Houghton 111 n, 40, D.




115

The books and published articles on the philosophy
of education by G. Stenley Hall, numbering over three hundred,
stamped an influence on the sohools and thougnt of the day.
G. Stanley Hall fooused the sttention of the teachers on the
need for chlild-study as the basis of educational methods, te
made the development of the okild more important than the
subject matter taught. ils influence was felt by arousing
interest of a controversial nature to his theory of culture-
epoch, The opposition that he reveived led the wuy for
further study by teachers and educators., Hall's departueant
of payehology at Clark Univeraity did muoch to foous the
attention of psychologists on the development of the ahild at
varioua stazes of growth. Hall's influence on the educstion
of morsls, feelings, religion and motor life of the individual
planted the seed for later reformers in the fileld of education.

G. Stenley Hall, in bis effort to revive and revise the
educational philosophy of Frosbel end his ettempts to extend
it into higher levels of sducation,inspired many educators to
the consideration of his ideas. (., Stanley Hall did not have
t00 many followers who c¢laimed to be his disoiples. The
histories of educstion in the United States written since the
tarn of t.e century do not stress G. Utanley Hall as & great
sducasional reformer, but the writings of his contemporaries

and later educators indicate that he had some influence on
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their theories, John Dewey, who had been a student of Hall's
at the John Hopkins University, shows the influences of Hall
in his meny works whioh emphasize the nature and needs of the
pupils, and education by doing or experience. Even Deway's
theory of soolal progress shows the influence of Hall.

A brlef summary of the ohapter reveals that “. Stanley
Hall formulated the theory of oculture-epoch and develop-
mentelism which eimed to base educational practices on the
four fundsmental stages of growth, The theories of G. Stanley
Hall were based on psychologieel experiments and considersd
the philosophy of Frederich 7ilhelm Froebel as the baasis of
the genetio psyohology in sducation. The culturs-spoch theory
made the public oonscious of the need for child-atudy. G.
Stanley Hall advanced the kindergertens by arousing the
kindergartners to congider child-study from the genetlo point
of view, MHall's book, Adplescencs, caused much investigation
into the study of applicatlion of theory for that age group.
Hall influenced the establishment of the Junior high school
in order to better intepgrate the dsvelopment of the ohild,
Former students of Hell were influenced by his philosophy of
sducation and modified his idees so thaet they misht be appli-
cable to modern education. In short, tie cultura-spoch theory

of Haell was the outgrowth of Troebel's philosophy, and it
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alded in the advancement of the Froebellan Hoveuoent lato
higher levels of education throughout the United Utates,

The next ochapter will consider the gself-activity and
soclalization theory of John Dewey us an outgrowth and modi-
fication of the Froebelian dooctrins,



CHAPTER VI

This ohapter is devoted to the self-sctivity and
socialization theory of John Dewey. It aims to show that
Dsweyta socializstion theory was an outgrowth und modificution
of the Froebelian dootrine, and that 1t wes s mesns of extend-
ing the Frosbslisen movement in the United Htates far beyond
pre-school education.

John Dewey was & New inglander whose childhood and
youth were spent in e demooratic atmosphere, Iiiis educetion
wags Obtained in the publio schools. Much of his time was
spent in outside reading and in doing the necessary chores
around a New Englend homestead.

He attended snd gradusted from the State University in
Vermont where he had been greatly impressed by the soerastio
method of teachling of Buokham, President of Vermont University.
At the Vermont University he ceme in contact with German
spiritualistioc idealism. He wus impressed by Comte's Positive
Philosophy. The idea that the existing soclel 1ifs was com=
pletely disorgenized and that there was need for finding a

i
sociel function for science influenced Dewey's thought.

m‘ 3 &8 O Y » Paul Ao dchilpy.
Bditor, Svanston, Horthwestern University Press, 1939, p. l2.
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Influenced by Willlsm T. Harris' Jpeculutive Philogo-

phy and his own desire to learn aebout the German thought,
Dewey went to the Joha liopkins Unlversity for further gradu-
ate atudy. .t John Hopkins Unlversity, he was a student of
G. Stanley Hall who had recently returned from “ernany. He
was influenced by G. Jtanley Hall's lectures to believe that
there was a close relationship batween psyohology and phie
losophy and that a new exparimental paychology waes needed
becauase sxperiment was overthrowing ratlonal psychology.

In 1886, while teaching st the Univerasity of lidohigan,
Dewey marrled u sochool teacher of s0lld lNew ingland stock,
Deway attributed much of his skill in so-called intuitive
judgnent of situations and persons Lo hia wira.z From her he
acquired the belief that & religlon wes indigencus in natural
expsrience,

Dewey made an objeotive study of the learnlng process.
At Teachers! Institutes, he pave addresses on various lsarning
processes: attention, memory, imagination, and thinkin;:. He
began to realize that there wus need of praotlioal experience

to check and develop theoretical ideas.

! :E!!.‘, P 21,
3 Ibid., p. 27.
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In 1894 he began %o teach at the Univerasity of
Chlesgo. Under his direotion, the Leboratory lohool, popu=
larly known ss the Dewey Sohool, was founded for -the purposs
of sstadlishing en education different from any other avalle
able in Chicago. I{e introduosd pedagogy intc the department
of psyohology and philesophy. His university elementary
school formed 8 part of the pedagogicel work et the University.
The School and HSoelety, one of Deweyt'!s famous books, consists
of talkas given to raise money for the achool.

Through his experimental school, Dewey formed many
contacts, The frisndly conflict of different schools of
objective thought may be considered as the beginning of pro-
greasive education,

Dewey's logzical theories were partially the result of
the influence of a former student of his, Professor Angell.
At Chicago, Dewey's interest was in the development of woral
theory in terms of interplay of impulses, habltas, desires,
snotions, and idess, These 1deas were the background of his
book, Human Neture and Conduet published at a later date, in
1922,

As a result of the experisnces at Chiocapo, Dewey
wrote How We Think and Dempcrgoy and fdugation which were
published in 1910 and 1916, respsctively.

In 1905, Dewey resigned s s professor et CShiocago
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University and accepted a position at Columbia University.

At Columbie, Dewey found himself in a philosophic:l atnos-
phere where the realistlec movement was paramount. liere

Dewey was nade sware of the possibility and velue of metae
physical theory whioch did not profess to rest upon principles
not empirically verifiable,

Dewey'ts vantures into the politicsl field pave him
opportunity to apply his social philosophy. He was an active
supporter of woman suffrage based on the belief thet enfrane-
ohisement of women was e necessary part of political demooracy.

Dewsy explains the influence of public astivitiss on
his technical philosophy in his statement:

The idea that lay back of ny educstional

undertaking was a rather abstiract one of the
relation of knowledge =nd sction. Uy sohool
work translated this into a much more vital
form, -« Qoubt if the force of the idea in the
theory of soolal aoction would have come hone
to me without my experience in socisl and po~
litical movements,-~-ky hellef in the offioce
of intelligence ss a contlinuously reconstruct-
ive agency is at least a falthful report of my
own life and experience,b

The brief socount of Dewey's life is given here to
show the sum of the experiences of him who belisved experience

is education, and to show the irmedlate influencss that led

‘m.’ P 35
5 Lm.. Pe 45,
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him to sot up an 2duocational aysten that stressed gelf-
activity and society,

Dewey's philosophy of education 18 contained in his

statemant:

I believe that the individual who 1s to be
educated i3 a soclal individual, and that so-
oiety 18 an organie union of individuals. If
we oeliminate the soclial faotor from the ohlld,
we are left only with an abstraoction; Lif we
eliminate the individusl fector from aocisty,
we are left only with &n lnort and lifeless
mass, Zduoation, therefore, aust begin with
s psychologicel insight fnto the child's ca-
pacities, interests, end habits., It must be
controlled at svery point by reforence to these
sane considerations. Thess powers, interests,
and habdits must be continually interpreted - we
must know what they mesn. They must be trsnse-
lated into terms of thelr soolal squivalents -
into terms of what they are ocapable ci in the
way of sooisl service.6

According to Dewey, the whole purposs of educatlon
is to develop the child's innate capacities, instincts, and
impulses to the fullest sxtent from the standpoint of his
socoial environment so thet he might be able to use his powers
for sccial progress, GRducation is a continual soclal procoss
of development by experience,

The sschool should be an embryonic cosmmunity represent-
ing existing sooclsl life in & simplified form. This simplified

sooiul life should be a continuation of the envirocumoent of the

b John Dewey, hduoetion Todsy, New York, Putnam, 1940,
Ps 6.
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homs so that the ochild miiht have a coutinuous growth with a
background of past experience. In s sncial atmosphere with
past experience as a baskground, the child is able to extend
his sense of values, The teachar should be nuerely a member
of the community who 1s there to choose the influences that
will stimulate the ohild and to help him to respond in the
proper manner according to the need that the influence has
creatod.7

Agcording to Dewey, the subject matter of edusatlon
should be centered around the child's own gelf-activity and
based on his noeds 1n @ sooclal environmant, The powers of
the ohild are daveloped by aself-astivity which should be
direoted in the sane general order as has been followed by
civilizetion., The types of activity that make up the exlste
ing eivilization should be the same activity performed by the
ohlld, The construotive aotivities of soclal living, in-
dustrial arts, manual tralning, oooking, and sewing, should be
the ceatral subjeocts in the gchool. sll othar subjects of the
surriculum should relate to these central aubjeots.a The sube

Jects of the curriculum are limportant only as tools to the

, :E:!.. Pe 6‘80
8 m.’ Pe 9-12.
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development of "new ettitudes towards and new interests in,
experiencs.”

Dewey atetes the method to bs employed in eduoation
should be adapted to the child's individuael needs, interests,
end capacities, Material should be presented to the ohlld so
that he might be the activs rociplent of knowledge. Intel-
lectual and rational prooesses are the result of activity.

The methods snmployed should train the child's powers of
imegery, snd these images should continually grow until they
bagoms @ part of the child's experlences., The intsrests of
the child should determine ths typse of nethod used by the
sducator. Throuzh interests the correat hebits of action and
thought can be dovolopcd.lo

The achool, ancording to Dewsy, is the means towards
sooial procress and reform, The duty of the achool is to
develop the activity of the individual to scolal consclousness
which leeds to soclial progress, Both psychology and soclology
are the basis of sduoation of the individusl., Psychology alda
in the development of the individual sccording to the laws of
nature; sociology asids in the developmsnt of the individual

according to the laws of socclety. Gorrect development of the

m&.. Pe 120
10 m.' Pe 12"15¢
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individual osnnot be aocomplished without both the payshoe-
logical and soclologloal appronoh.ll

Dewey's entire sducetional theory or "pedasioglo
oresd”, as he oalled it, is based on self-activity and
socializetion, It is in respect to his self-sctlvity and
socialization progran thot he accepted und modified the edu~
cational dootrine of Frederioh V., Froebel., Uewey's experi-
mental achool at Chioego may bs considered an exponent of the
Froebslian kindergarten. This schooul carried out certain
principles of Frombel's dootrine which will be considered.

Fraderioh vw. I'roebsl had edvooated thst the school
should be a continuation of the family life of the child st
home, He had advooated union of lnstruotion with life, and
union of home with aschool 11rs.15Froabol's law of inner-
connection had expressed the ides of unlty between man and
humanity, botween nan &8 an individual and men as & race.l4
His aim had been to muke the individual as pesrfeot as possie
ble so that he might improve the whole of humanity. In other
words, Froebel hed impllied thet there is unity bLetween indi-

viduals and soclety., I'rosbel's kinderpsrten wes an embryonio

IT zEZ§°’ Do 15"179
12 ;b&d.. o2y 3

13 Frederich .. Froebel, Xducetion §§ %gq. Translated
by william N. Hailman, New York, appleiun, s Pa 230,

14 Ma’ Ps B
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socisty In the sense that the children shsred rosponsi-
dilities, respected individusl ripghts, and willingly co=-
operated with each other., TYrosbel's kinder.urten aimed to
devsalop character Ly selfe-gotion in en stmosphare of freedom,.

Froebel's fundenental process of education wes self-
activity. Froebelts ldees of self-activity hox been defined
in a previous chapter, lere it will suffice to state that
Froebel's self-activity meant activity as a result of the
ohild's own impulses, not the aotivity of the ohild whioh
results from an external suggestion of another,

Froebel had made use of constructive materials in
order to train the powers of the child to acquire knowledge.
Proesbel's matariels or objects were used in his esducetional
systen to develop the powers of the mind towards originality.
He had used objects as sgents of self-expresaion and self-
revelation. His objects aimed to have the child express his
own conoepts with resl objoocts., The place of manual training
in sduosation had been definite to Froebel., The hand should
devolop the mind. Menual tralning offered an opportunity to
develop the ¢hild's coreative powers and coordinste his brein,
and, at the aamnltimo, to encourasge him in proper use of

naterial things.

I; IE!E‘, P 2561
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Dewey's experimentsl school made use of the above
prineiples of Froebel., The purposes of the school wers:
(1) to unite the chlld's experiences at school and at home;}
(2) to discover how much e ohild cen soguire in knowledge of
the world and of historiocal and social growth, wud in abkility
to express himself; (3) to discover how instruction in the
formal subjects can be given so as to correlate subjeot matter
with experience; and, (4) to provide individual attention ia
order tc meat the needs and ablilities of the cnildron.léTha
sehool was an embryonic community snd eimed to ocordinete the
1life at home with the life at school., The samze attitufe that
prevalled at home was found in the school. The same motives
used at homes to oreate interest in doinmg things were utilized
at she school. landwork im the work shop with toala, in cook=-
ing, in sewing, and in wesving, was made the core of the work
of the shild at school, The aim of the ooccupational work was
to maintasin the ssme interest in school as in the home, and to
aystematize the work so ss to lead continuoualy from one factor
of skill to another and from one intellectual activity to
unothar.lq

Dewey justified the place of the ooccupations in the

first three years of the elemsantary school on the basis that

15 John Dewey, Wﬁm New York,

17 Mw. Pe 121.




ENGION FAR BEYOND 128

cooking, sewing, wsaving, and carpentry were the most im=
portant activitiea of soclety, Manual aoctivity trained the
senaes and gave practioce in coordinatin, the eye and the
hand, The practioal occoupations gave n background for the
subjecte of chemistry, geometry, geography, and histery., By
doing, the eohildren leerned the stepa of the development and
progreas of civilization, The experience jeined in the ooou=-
pations led to the later atudy of history. Science wus de-~
veloped by first training the child to the observatlion of and
intereat in plants and animela., This led to geocuraphy and the
study of the earth, and, hends, %o the application of natural
forces to the service of man. VWork was done in music and in
art in order to develop powers of attention, observation, and
orgsnization. The atmosphere was one of self-activity and
fresdom and one in which the child assumed responsibilities,
Deweyts sooielization theory wss self-gotivity in a
social community. It wes the outgrowth of Froebel's principle
of self-activity e£nd the law of unity between man and humanity.
Lewey's self-gotivity program did not mean that the
child should be left to his means of development so that his
inner nesture may be unfolded sccording to the ways of nature.
Dewey bolisved that the child should zaln edusatiocnal experi-
ences in whioh the qualities of his self-dirsoted asotivities

IB :Ezao. p. 120‘"1280
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are given suffiolent materials and opportunity for full
development. Activity is the only means to effective learn-
ing. The aotivity of the Dewey school meant the undertaking
of a project such as, preparing & speech, writing an article,
ordering a dinner, or winning a game, By undertaking such
projeots, the learning processes become active, The ohild is
trained by such activity to determine his own undertakinga,
to realize his own problems, to set up his own objectives, and
to find means to soccomplish these objootivoa.l hotivities
whieh require perception snd judgment are educstional activi-
ties,

Froebel's aystem had offered objecta or symbols which
were presented to the ehild for him to use in a creative
menner. Deweyt's progrem offered the child crude material
which might be uaed in constructing useful articles. Dewey
believed that before the child can producs & finished work,
he must meet with situstions whioh meds him conscious of the
problems involved and the ways of solving themn., Dewey's
systen provided for the ohild's learning by forming his own
materiel} Froebel's system provided for the child's learning
by using msterial slresdy formed, To Dewey, the child's
foundation for understanding of more advenced subject matter

depends on his doing, handling, and constructing soccording to

15 John Dewey, iducetion Todey, New York, Putnam,
1940, p. 71,
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his needs. Tis foundation is his past sxpsrisnce., The
ohild’s work in school 1is working with others, and lesarning
from then what he needs to know,

iscoording to Dewey's theory, educstion is the dlrect-
ing of activity into meaningful experiances whlich increase
one's abllity to undesrtake the next axperience. To Dewey,
education is living or growth. Ita grestest factor is self-
aotivity directed according to neseds, capacitlies, and lnter-
rests, into moaningful experiences which are the roots of
intellectual efficlency., The self-activity of Dewsy's school
is derived from Froebel's interpretation of activity, that 1is,
activity as a result of the ohild's own interasts and impulses,
and not activity as a result of someone slsa's suggestions,

Dewey belisved that moral prinociples are inhsrent in
community life and in the worklin: of the individuel, and,
therefore, they ara inharent in the school whleh is a come
mnnity.zonewuy held that oircumstences arising from experience
determine what 13 :ood or bad for the individual, Criteria
for determinin: what 18 ¢ood or bad is bansd on the noccepted
uses of soclety. bMorelity is expsrience that is beneflocial
to the individual and to socliety in there interrelations. To

— 20 John Dewey el iz 88 > Boaton,
Houghton HAfflin, 1909a P
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Dowsy:

All nmorality is soclal.2l
The basis of thls statement wea the result of Dewey's premise
that moral judgmont and moral responsibility are the resuls
of soelsl environment,

Dewey maintulned that the tosting of expsrience in
various possible courses of sotion determines the source of
duty. The soclal ideal 13 the grestest qouod of the preatost
number, Conflicts between the individual and soclety demund
thet the 1lndividuzl, as an sgent of soclety, remove that
which presents itself to frustirate his growth by intellijent
aotion through adjustment and environment,

Morals as esteblighed in Dewey's system are explained

in the following axcerpt:

21 John Dewey, luman Nature and Conduot, New York,
Holt, 1922, p. 316.
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But in faot morals 1s the most human of
all subJeots, It is thet whioh is closest to
human naturej it is ifnersdicebly empiricel,
not theological nor metaphysical nor methe-
matiocal. Since it directly ooncerns humon
nature, evarything that can be known of the
human mind and body in physiology, medicine,
antnrozgl » &nd psychology is pertinent to
moral qgfgy. Human neture exists and oper=-
ates in an environment,=--It is of them,
continuous with their esnergies, dependent
upon their support, capable of inocrozse only
as it utilizes thsm, and es it graduslly re-
builds from their crude indifference an en=~
vironment generally oivilized, Hence physios,
chenlstry, history, statistiocs, engineering
solence, &re & part of disoiplined moral
knowledge so far s they engble us to under-
stand the conditions and agencles through whioch
man lives, and on aocoount of which he forms and
sxecutes his plans. loral sclence is not songe
thing with & ssparate provinsce, It 4s physicsl,
biologioel, and historiec knowledge placed in a
human context where it will illuminate and
guide the astivities of men.22

The position taken by Dewey on the education ol
morals is similar. to that whioh had been tsken by Froebel
in respect to the fact that both believed that activity 1is
the proocess of moral growth, Froebel had belisved that ex-~
perisnce gained by development of the inner self-active
foroes resulted in good conduct and charaoter, and that moe
rulity is & progressive growth in feeling and thought in
which the oommunibyéjfroedam snd oreative aotivity are the

nedessary olements., That was alao Dewey's belief,

23 Frederich W, Froebel, Zducution o§ %ﬁg. Translated
by william N, Hellman, Rew York, Appleton, v Do 245=246,
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However, lLeowey departed from Froebel in the defi-
nition of morauls. Dewey stuted that morals and religion are
entirely separate. ZFroebel hed used the torms syaonymously.
Dewey denied uny sanction of morslisty sbove society itself.
Froebel had recognized a morality based anzﬁeligion - &
religion of complete unity of God and msn. That is, Froebel
had belleved thet God and man are fused as one; that the
divinity of God exists within the man himself., He had be=
lieved that the educetion of man is merely the unfolding of
the innate Aivinity within man., Hence, all sducation is
moral or religious.

Both Dewey and I'roebel used aolfaaativity as & Reans
of development of intelleotual paweru.ajrroobol had suggpested
that unconscious aots swaken tho consciousness of the child
that develops into intelleotual aotivity. Dewey analysed
formally the process of thought whlch results from unoonscious
aots and more definitely from oonsclous sota., Dewey's book,
How We Think, analysed the correct process of thinking snd
stressed the need for proper educational activity to develop
this prooess of shinking. In any unconsoious aot, according
to Dewey, one can notioce all the elements of thought process.

These unconseious acts become oonsclous by rspsated use or

24 ZEIE., Pe 12,
25 Ibid., p. 236,
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exporience and the habit of proper thinkins is theredby de-
veloped, Dewey doacribsd the thouwsht process as rfollowing
certain logical steps: (1) the individusl ramoes a felt need
or difficulty;(2) he uttempts to define 1t, (3) he atudles
ths situation and ;athers together sll facts pertinent to
the felt nesd or dAifficulty eond organizes them; (4) by dise
regarding facts not pertinent to the aitustion and orgenizing
those that are ssssantial, hoe arrives at a surgested solution
which may be called the hypotheais) (5) he triles the solution.
If it is @ succeasful solution, the thought cycle is empiri-
cally complete, but (6) the sclentiric psrson will try the
new response in a number of dlfferent situstions thot are
related to the orl :inal cne in order %o assure himself that
the solution 18 o true one. If the solution 1s not true, the
only way to arrive st the proper conclusion is to repeat the
proccss.26

The thought process of lewey 1s the bssls of probleme
solving and the problem method. Dewey placed problem~solving
as the means to further experience asnd to gain soclel and
intsllectusl growth of the individusl, Concerning ths problem
solving aspects of life as refoarred to ohildhood, Dawey

n Dewey, How e Think, Boston, Heath, 1933,
Po 10 6‘118 .
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stated:

His primery problem is mastery of hias
body as a tool of securing comfortadle and
effective adjustnents to his surroundin s,
physicsl and sooiml. The ohild hss to learn
to do almost everything, to sec, to hear, to
reach, to handls, to bslance the body, to
oresp, to walk, end so on,-~--These oparations
of consclous selectlion and arrangement consti-
tute thinking, though of 2 rudimentary type.27

These sdjustments as stated are similar to Froebells
statements conoerning the importance of the child's develope
rent in the use of his body and limbs 8t an early stags of
life:

Standing reyrosents the use of the body

and limbs in their most complate totelity;
it 18 the finding of the center of gravity.

“his bodlly standing is as signiflcant

for this stage as the first smile, the physi-
cel finding of self, wes for the preceding
stage, and as moral and religlous squipolise
is for the hipghest stags of human develope-
ment .28

The both men reallized the importonce of this stnge
of development. The difference in ths underlylns thourhts
is that Dewey attaches no concern for roliglouna developnent
and considers thinking as e fuotor detsrmining the develope
ment of morals. Doth men, however, stressed the importonce
of developing proper ettitudes in the child as an Linfant in

order to meke further development a continuntion of that step.

ﬁ, Z.E.:g" Pe 295"206-

28 Frederioh W, Froebel, Iducat of kan. Translated
by william N. Hallmen, liew York, Lippieton, 1587, p. 48.
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Purthering this idea on thought, Dewsy classified
the thought proocess inte four types, beginning with the
rudimentary phase, A% the lowest level, he included within

the meaning of thought: idle fancy, day-dreaming, or anything

that flitted aoross the mind, Jtage two of thought inoluded
imaginetive stories and stories not bzaed on faot. Stage

three included belier for whioh there is no progf., dtage four

represented tho reflective thought, a4t the fourth stage a
erisiocsl inguiry into the nature and oorrgatneas of bolisfs
2
oonstituted the highest form of thought, Dewey stated:
Whatever - no matter how slight and
sommonplace in charadter - psrplexss and
shallenges the mind so that it makes belief
at all uncertain, there 1s a genulne problem,30
Turther tying the problam with reflasctive thinking,
he salds

The problem fixes the end of thought and
the end ocontrols the process »f think%gg.ﬁl

Dewoy considered the element of interest of the
ehild in his idea of construotive or problem work., He maine
tained that the activity of the shild should lay hold on his
emotions and desires and offer an outlst for his energy in
order to keep his mind on the work he is doing.by himself,
~T""""2% John Dewey, How We Think, Poston, Heath, 1933,

Pe 3=9s

50 John Dewey, Ihilosophy and Civilization, New York,
mnton. 1931. p. 90

31 Ibid., p. 12.
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The aotivity should be intrinsicelly worthwhile to the chlld
in order to hold his 1ntoraat.52Tho purpose of the activity
muat be maaningful to the child; otherwise the interest
becomes external, If the original activity or problem is
meaningful and purposeful to she child and holds an intrinsi-
cal velus for him, the interest will be trsnaferred to
matters and knowledge that are indirectly and lntellectually
oonnected with the originsl activity.

Dswey bsllaved that interest 1a an individual matterx,
It is impossidble to obtain individual effort without flrst
arousing Aindividuanl intersst, IYndividuals differ in their
interests, neesds, and capscities. No subject matter which of
i1tself and by itself will satisfy the minds of every child.
The work of the achool should provide sufficioent sctivities
related to the gubject 80 as to arouse the interest of each
individual, wWith intrinsic interest comes sffort to do well.
In order to provide for individual differences, the materials
selested by the school or tag:her should integrate the school
work with ths outside world.

Dewey held that educatlion and demooraocy are rmtually

dependent. Demooracy is educstion inasmuch es the citizens

5% John Dewey, How e Think Boston, Heath, 1933,
P 218,

33 Mog po 225“236.

34 John Dewey, iducetion Today, New York, Putnanm,

1940, p. 273=274.
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participate in the vitel affeirs of the goverament, both
gocial and political, The mare particinetion in ~overnuental
affeairs 1s experience which in turn is education. In compar-
ing edusation snd demooracy, Dewey stated that democracy is
education since the individual has a right snd & duty to form
and express his opinion by voting and sines his opinion counta
for as much as the opinion of eny other individual. The f£finsl
result of the sleotionh ia ths coopsrative expresalon of all
ideas of soverel peopla., The school contributes to denwcracy
when each individual contributesa sonmsthing from his own oxe
perisnce or background, and the final solution is & oooperz~
tive expression of the various opinions oxpraasod.35

The sohool, according to Dewey, is the chiefl agent
for democracy. The type of scheol represents the typs of
dsmoerecy that will exist, The school thst dsvelops churscter
and intellirsent behavior by coopsrstive action truly con-
tribdutes to demooracy, Dewey balieved thot the school should
develop individuals for active, intellipent participotion in
the building and rebuilding of the democraetic soclety which
is ever changing. "The schools should develop mutual respect,
mutual toleration and ocooperative expression of experlences

36
in order to be successfully democratioe.

35 :Ezgc. P 561"5630
56 Mn. Do 363.
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Deway folt that denoorscy demands cooparative thinke
ing and amcting., e urged for denooretic adminisiration in
the schools to the extent that the toacher participate in the
srranging of the ourrioculum and in the selection of mathods
to be used.

Self-aativity, freedom of nind, greater activity of
play in the ochild lead to the growth of lntellipencs. The
fresdom of expression should lead the child to further ex-
perience, The school is the place for testirg that experi-
encyg, and the coopsrative sxpression of expariences leed to
the demooratic way of lifse,

Dewey'!s smchool wes one of frsador, To hin, fresdoa
meant mental diseiplins, ¢11 real sducstion snded in discl-
pline because discipline is the result of activity of &
worthwhile and purposeful nsture, Yreedem ls the powar to
act without external tutelass. The only way that freedom oan
be achlieved is by overcoming obstscles or Alfficulties that
present themselves, Thess difficulties should be welcomed by
the edusator as natural motives and astimuli for refloctive
thinking. Freedom is achioevaed through eonguerin; the 4irfi-
gulties that seem to impede the progress of asction. Nutural
development can he obtained only by exerclsing observation,

memory, and imegination with thought., Every atage of sotivity

S’ TBIHQD jo 18 346".347O
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prepares for the next by bullding up expsrience. Lesey
mainteined that thinking be;ins with the baby in playing with
& ball which he hes lost. In seeking to recover the ball,
the baby's mind joes through st.ps of experimentation towards
the reslization of the recovery of the Lall. Only by continue
slly exerclsing the thought factor in the ohild cun raflective
thinking tske place at the stee of adolascence., Because
freedox rests on the powsr of thought in the ability to make
decisions, it is intolleotual.’a

In Dpdegopdcs of the Lindergarten, Froebel had atated
one purpose in presenting the ball to the child as him first
play thing was that the ball trained the child to think.39
Aocording to the law of opposites, tho hslplessness of the
ohild and his inward power are opposite foroces. In handling
the ball and followingz the series of plays that Froebel had
devised, the ohild's heslplessness is overcous by hls laward
power., The ehild in hils verious asctivitiss with the ball
rests new difficulties whioh seem to retard his ocutward pro-
gress, By overceming these difficulties by means of will
power and inward asotion, the child galns joy, peace, and
freedom of hls own consclousnsss. The helplessness as one

foroce working ageinst his own will as an opposing force leads

ohn Dewey, How Ve Think, Boston, Heath, 1933,
P 85-’0 .

39 Frederioh Froebel, Feda;,
Trlgllatod by Josephine Jarvia,
Po 9;
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the child to independent activity, free aotivity, selfe
gooupation and self-employment. OCoutinuel use of the will
in overcoming the difficulties exercise the ouild's ilatelleot
to perceive, to remembter, and to reocsll. These in turn lead
to freedom which is t&; basis of later intelleotusl gruwth.4o
Like Froebel, Dewey frowned on the giving of high
marks and rewards es being a negetive way to motivste actlivity.
He sdvooated that the demooratic school should develop interest
by sllowing the child to bes self-active. The success of the
child's work should be hia reward or his motivation to pursues
knowledge further. The child who seeés the value in his work
also sees progress. Activity calls for positive gualitias,
energy, initietive, and originality. The sochool should trein
the child so that he can meet the responsibllitises of soclety.
By giving the child freedom, he knows how to use it when he
needs it. By developing sotive gualities of initiative,
independence, and resourcefulnsss, the ochild will be able to
assume his responsibilities in @ aefgarsay. Education should
meat the needs of avery individual,

Dowsy believed that 1f the school recognized the needs

of nll olasses of pupils and trained each ono to bacome a

za :EIE.. pc 26‘35.
41 Frederioh W. Froebel, oation o o Tranalated
by william N, Hailmsn, New York, Appleton, 1585. P. 244,

42 John Dewey, Sehools of Tomorrow, New York, Dution,
1915, p. 297-298.
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valuable citizen, ths work would be selacted so ms to give
the pupil the ri.ht attltude towards society and train him
to have enought control over his environment so thet he
might be cble to be mgonomlcally independent., For this
reason, Deway belisved atrongly in industrisl] educution, not
as a separate unit or an isolsted psrt of the acedemie schoel,
but as part of ths genersl educstionsl mystem which mskes use
of ths whole environment of the ohild in order to glve motlve
end neening to the wcrk.‘s

Dewsy malntained that the sciences developed from
fundamental ocoupations, MAan's soientific knowledge and
technical abilities grsw out of the fundsmental problems of
1ifs., Out of the prastical needs to keep healthy grew anatony
and physiology; out of the necesaity %o measure and bulld grew
geomotry and mechanica} out of the neads for dyeins and motale
lurgy grew chamiatry. Soientifio dlscoveries are continually
leading to industrial improvements., If the ohild ia given
intellipgent constructive work in gpardening, oookins, weaving,
or building, he will gain knowledge of practical and sclon=-
tirie importance, acoording to Dewsy, the type of ocoupatien
adopted into the school should be of educationsl vslue, The
oconditions which make any project educetionsl ars: (1) it
mst oreats interest; (2) it must be intrinslcally worthwhils;
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{3) 1% must present problems that oreate a demand for infor=
mation; and (4) L1t must require & long time span.*‘

Froebel had expressed this same idea in his Zdycation
of Man., He had stated that the child should have some dofi-
nite industrial or domestic duties to perform and that he
should receive instruction in thess duties from farmers or
mechanios, The child should spend at least two hours every
day in performing scme type of produstive work. External,
physical, and produotive work mixed with intellectusl work
strengthens the body and the mind., The ococupational work
gives the chilad nux snergy end intersst in pursuit of intel=
leotual knowledge.

The influencs that Dewsy asserted on the school aystem
of the United States has been very grest. John J. LeBoer
emphesized the influence of John Dewey on sducation in his
statement:

I our generation should escape the doom

so often predicted for it, the succeeding
Firet of Tohn Dewey. For thoussnds of his
sontemporaries he has been--~~a friend and

aider of those who cherish intelligenoce,
freedom and seourity.46

Dewey, ligw We Think, Boston, Heath, 1933,
Pe 215‘*2130

45 Prederich ¥, Froebel, |
by william ¥, Hailman, New York,
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Heary Suzzallo, professor of philosophy of education
at Teachers College, Columbia Univerasity stated his opinion
of Dewey's influence in the following phruse:

T v e sy o
any of his contemporaries.4?

Another guotaetion from a contemporary of Dewey,
®Williom H,. Kilpatriok, states his opinion of Dewey's con-
tribution to educationt

in many 41stant parte is Finer, sweeter, snd.
more fruitful becauss of what he has taugnt.48

The problem method as suggested by Dewey involved
interest and sffort. Interest and effort are the keywords of
esducation today. The problem mathod developed from the influe~
ence of Dewsy conslders the reflective-thought process of
Dewey., Other phasss of Dewsy's theory of soclalizetlion are
noted in the methods advoocated by educetors during the
twentisth century.

Isaac L, Kandel, in speaking of the influsnce of John

Dewsy on eduostion,stated thet Dewey's greateat coatribution

FTTGEE Dewsy, liors
York, Houghton m1rr11n. J

o “'" : ”
University Fress, 1930, Pe 5.
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t0 sducation was his insistence:
~e«on stimulating thought, on the dovelog-
ment of a oriticel attitude, and on the appl
cation of individuasl effort to the solution of
problema as they are recognized.49
williem H, Kilpatriok, e student of Dewey who was
greatly influenced by his teaoher, undertock to csater ate
tention upon the unit of purposeful aotivity. He sppropri=-
ated the name project to vear this emphasis., The definition
of a project by Kilpatrick shows the influsnce of Dewey's
emphasis on interest combined with motivity. Kilpatriok
definea the project ast
Wholehearted purposeful activity prooeed-
ing in social snvironment, or mors briefly in
the unit element of such soctivity, the hearty
purposeful act.50
Frank M, MoMurry reflects the influence of Dewey in
the organization of his eduscetional proposals. He advocated
in his proposal for units that they include the solutions
for only those types or topics with msany vaerlable applica=~

tions to everyday life. Frank k. Moekurry stated his

z; :EE.. De 4.
50 william H. Kilpatriok, roject bet in
Teacher's College jecord, Vol. 19, 5% E iﬂ&. Pe §ao.
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indebtedness to Dewey in his remsrk:
No man in the world in my opinion has
had half the influence on American education
in the laat forty years that Dewey has had.
=weln these two subjests {(the dootrine of
interest and effort and moral principles in
educstion) and in meny others, I feel a
great perasonal indebtedness to Dewey.51
Harry L. Miller's unit advocated a lesarning-cycle
that shows the influence of Dewey, lis three atep teaschinge
learning oyole fnvolves: (1) problem raising, (2) directed
study, (3) organization and unification. His method suggeste
that the funotion of the teacher is to help the pupils to
£ind problems which seem worthy of a solution, and to direct
the etto;;u of the pupils in finding ths solution of the
problem. Dewey's influence i3 especially noted in the faot
that Miller's teaching-learning ceyele begins with problem
raising.
Carleton W, Washburna shows Dewey's influence in hia

statement on the nature of the group, soclallized, self-

s OlLY; DY N Mazn ens His hd gophy. Edited by
the Harvard Unlvers Y Graduate School of iLduoation, Cambridge,
Harverd University Press, 1930, p. 55=56.

52 Harry L. #lller and Richard T. Hargreave's,
D New York, Soribner, 1925, p. 3233,
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axperience, or creative activities:

Thess groups and oreative activities are
frequently centered around the children's
work in soolal science or literature, They
also inolude, however, appreciation of music,
art, and litersture, gself-governing assem~-
blies, playground aotivities, shopwork, the
writing, editing, 1llustrating end printing
of a uolr-supporﬁxna school newspeper, and a
wide variety of other means for stimulating
oreative work on the part of the ohild aend
for developing in him & sooial conaciousness.53

Another similiarity between Dewey's system and the
Winnetka plan is the awarding of no marks. Instsad of award-
ing marks, the plan gives the cehild a goal card on which the
tcnohn;4ratoa certain traits of the child by means of a
graph., Promotions in the ginnnﬁka plan are "individual, cone
tinuous, and by subjeota", agaln reflscting Dewsy.

The Dalton Plan by Helen Parkhurst reflects Dewey's
idea of a sooialized community by making the school a way of
1ife,

Progressive schools in the United 3tetes are largely
a result of Dewey's work, The investigator found a partial

1ist of these schools in Grave's A Student's Hiato

gation., This list included achools 1n all sections of the
B3 Carleton VW, Viashburne, ﬂ;ggg%%g, in Jehool and
Soelety, Vol. 29, January 12, 1929, p. l12.
54 Mv, Pe 38"500
55 Ibid., p. 34.
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United States from Massaochusetts to California, from New York
0 Alabama. Among these were: The School of Organic Edu=
eation in Fairhope, Alabama} The City und Country Day School
in New York City; The Beavsr Country Day Sohool in Brookline,
Kassachusetts; The Chevy Chase Country School in Wanhlngtongﬁ
D. C., and, the John Dewsy School in Hollywood, California,
Influence on administration, ourriculum revision, and
methods have resulted in a large measurs from ths writings of
John Dewsy., Among these writings are the following books:

The School and Soclety, 1899; Ths Child end the Cu

1902; The Eduoationsl Situstion, 1902; Moral Prinoiples in
Education, 1909; How We Think, 1910; Demooraoy

19163 Sources of a Science of Education, 1929; Zducation
Today, 1940.

The seven cardinal principles of secondary education
in the United States whioch were gset up by the Commisaion on
the Reorganization of Beocondary Education appointed by the
National Education Assoolation in 1918 reflect the thought of
Dewsy's socialization in educstion. The alms of secondary
s@ucation as formulated by the Coammission contained such
objeatives ast health, comnmand of the fundamsntal processes,

worthy home membership, vocation, olvic education, worthy use

3% Frank P. Graves, A Studen
New York, Msemillan, 1936, De
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of lelsure, and ethical oharacter, 0Of theas objesctives st
least four refleot Dewey's educastional proposals. (1) Worthy
home-membership meant the development of those qualities whioch
made an individual a worth-while member of the family., (2)
Vosation means that the education should £it the individual to
£ind a vocation whioh best suits his own development, provides
a means of liviihood, and makes him & worthy membexr of soclety.
{3) Civio education means that the educstion should develop in
the individusl the necessary qualities for him to sct intelli-
gently in all civic matters. (4) Xthicel character means the
development of suoh character by proper selection of materials
and methods of instruction, by sctivitiss organized by the
students themselves, and by the spirit of democracy that perne-
ates the antire school, Theas general goals have been acocepted
widely as the basis of school sdministration and teaching in
the United 8%&%0:.57

A summary of the chapter shows that John Dewey'am
thoughts and ideas were partially a result of him expesriences
and personal contacts. John Dewey's Ky Pedagopic Creed stated
his theory of eduocation which was his self-asctivity and
socislization theory., Dewey's Experimental Sohool at Chioago

University was bused on fundamental characteristics of

57 Walter J. Gifford and Clyde P. Chorts EEE?{-%‘—E
Rdusations) Payoholozy, New York, Doubleday, 193i,7p. 1.
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Frosbel's kindergarten: oooperative and mutually helpful
living, self-activity, and creative use of amotivities in
oonstructive work, It has been shown that the self-activity
of Dewey's school was the same as the self-activity of
Froebel's school., Both Dewsy and Froebel made self-activity
the mesns to intellectual, moral, and socisl growth., Dewsy
placed no sanoction of morality beyond society; Froebel be-
lieved in the union of God and men., Dewey modified the
dootrine of Froebel to meet the nessds of education bsyond the
kindergarten by advanoing the self-activity theory into the
problem method and by introducing educetion for soclal living
into the elementery, grammar, and high schools, Dewey's
influence was felt throughout the United States &s & result
of his experimental school and his many books, The problenm,
project, or unit methods sdvocated by leading sducetors, sush
as, ¥Frank M. MoMurry, Harry 8. Miller, wWilliam H. Kilpatrick,
Carleton Washburne, and Helen Parkhurst were based in part on
Dewsy's socialization theory. The seven cardinsl principles
of seoondary education in the United States reflect Dewey's
theory of sooclal-living. Thua, it hes been shown that the
self-activity and socislization theory of John Dewey is an
outgrowth and modifiocation of the dootrine of Frederish
%ilhelm Proebel, and that the wide-spread adoption of Dewey's
ideas extended the Froebelian movement far beyond pre-school

education into the elementary and secondary school levels.



CHAPTER VIX

Sonclusion

This thesis began with the introduotion of the
philosophy of Frederich Wilhelm ¥rosbel into the United
3tates of America by the establishment, almost one hundred
years ago, of one kindergarten, privately owned, at Watere
town, Wisconsin. The establishment of the FProebelian kinder-
garten as a vital and integral part of the publie school
system was begun with earnest and sincere efforts of indie
viduals, disoiples of Froebel and propagators of the Froe-
belian dootrine, and wes completed by organizational methods
of the local, nutional, and international unione and ussoci-
ations that gave strength, dignity, and unity to the cause,
At the present time, the Froebelian kindergartens are ege-
tablished as a part of the public school system in practi-
eally every large city and town throughout the ococuntry and
in publio institutions for the blind, deaf, end orphaned
children in all sections of the Unlted States.

The extension of the Froebellan Cootrine into the
elementary and secondery sochools was the result of the influe-
ence of Franols Wayland Farker, G. Stanley Hall, and John
Dewey whose theories were outgrowths and moGlfications of the
Froebelian philosophy. Frencis Wayland Perker was the first
great discipls of ¥rederich .ilhelm Frosbsl to axtend the
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Froebelian principles into the elementary sochool, Parker's
self-oxpreasalion theory was an outgrowth of Froebel's
dootrine, The developmentalism and culture-epooh theory of
G. Stanley Hall, an outgrowth of F¥roebel's philosophy,
promoted the ohild study movement snd advenced the reorgani-
gation of the achool system Irom the kindergarten up through
the secondery school. DBoth Parker and Hall led the way for
John Dewey who, influenced by pregmatic philosophy and his
interest in soolal institutions, gave a restutement with a
few modifications of Froebel's dootrine in his self-metivity
and socislization theory. The theories of these three men
ars the foundstion of educational practices aend methods in
use in all lsvels of the publie school system throughout the
United 3tates at the present time,

It has, therefore, been shown that the philosophy of
Frederich #Wilhelm Froebsl, in a modified form, is the underw
lying dootrins of the public educational sysiem at all levels,
kindergarten, elementary, snd secondary, throughout the United
States at the present time.
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expression theory at the Teacher's Retreat, Chatsugua Assembly,
New York in 1891, Valuable for the definite atatements of
Plrkni eonearning the modes of expression and his esducational
theories.

P‘rm. nﬂngla ?‘1.. A £3 1, Bid
Barnes, 1893, p. 226,

A peries of twenty~five talka on tesching given to
students at the Cask County HNormal Sehool, end a number of
tribvutes to Parker at the time of his death. UGave the
investigator insight into Parkerts advocated thsory.

Patridge, Lelis i., The
Kellogg, 1885, p. xv=660,

Hew York,

A report of the leasons of teachers in the .uine
syastem,. Useful to the inveatigstor in securing information
on the teochniques applied to Parker's theory.

L] et A4 J
? A reprint of a sories of lectures given in the traine
ing sohool and elsewhers on the kindergarten methods and
prinoiples. Gave informetion on the charaster of Mrs, Loulse
Prankenburg end insight into Mies Peabody's interpretation of

Frosbalts philosophy.
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A0N0GTA 05 gt HaliG@linlbon Al SHSLAGR. Authorized
by the International Kindergarten Unlon, New York, Century,

A oolleotion of blo ayhiaal sketches on the progess
in the kindcrgerten in imerioc augxlcmnnted by an appreci-
ation of his or her pcraanaliﬁy and eduocational influence,
Valuable in establishing facts concerning individualsand
their ashlevementas.

Ghiddren, New Yo 3: ' oRgRte, 15} -

ew Yor ongmuna 3575 Do

A histery of the davelnpmnnt orideas and practices

in the education of young children and to eduscstion of young
children in Great Britain and the parallel kindergarten movee
ment in the United States, A comparison of Harris with
Froebel was useful in gaining knowledge of Harris.

Sehillp, Paul A., The Fh c n_Dewey.
Evanston Northwostarn.ﬂnivmrs:égn s D» 1i

Gontains biogr of J Duwmy, deseriptive and
culture essays on the philosophy of John Dewey, his reply,
Dewey'a bibliography. Valuable in setting up the exparinncoa
of John Dewsy.

Shirl‘.ff. mw As EI| Froebel's
4, in Prog vwﬂ-fviﬁ *T]IJ13_;;z o0 ABBO
{9 o A tnl Yon® b B3
An aooounz of Frauho 35 adunatianal principles in
BEngland with a short history of the kindergarten in Ingland,
Valuable to present writer for information on the influsnce

from Wc

S8mith, Ira L., Hal ‘(ﬁ,v;w;ww £ ass, Washington,
B. C., The Association for ORILC : 942, p. 48,

A review of fifty years of yragrasa in kinﬂargartnna
under the Internstional Kindergarten Union and the present
Associstion for Childhood Zducation., Contalins many facts on
International Kindergarten Uanion.

anidor. Donton 3.. The
A5 ua G an Py

Anammahiagraphiaml acoount of Denton J, Snlder. Ine
sight into the charscters of Busan %, Blow and wWillliam T.
Harris gained from the refersnces to the 0t. Louls Kindergurten
¢laas,
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Tharp, Loulse Hall, The
Boston, Little, 1950, p. x~3712,

A bliography of the three Peabody slaters, portrayed
with feminine insight snd assured femiliarity with an sarlier
time, Chapter LAV offers and scoount of Miss Klizabeth P,
Peabody's enthusiastic career as founder of the kindergarten
in America, valuable in a aecondary source,

T%o g%%%egggggce. Authorized by the International
gégdergnr en on, Boston, Houghton Mifflin, 1913, p. xvie

Three reports of the committee of niueteen giving the
three viewpoints on the underlying theories whioh controlled
the practices in the kindergarten st the beglnning of the
twentieth century. Lkiss Blow's report on the conservative

point of view valuable for insight into the prinociples of the
kindergexrten.

Vandewalker, Nina Ceyp The Xin it
Zduoation, New York, Maomlllan, 190U, p. X1 .

A survey or'tho kinderéurten’progroau in the United
States from its beginnings to 1908, 4 good secondary source
Tor setting up an historioal background of the kindergarten
movenent.

Waldo, EZveline A., The Kindergarten in the Southerr
States end in Some Countries South of the United Stotes !
rrocesdinga of the Natlonal “ducation Assoolation, Chicago,

University of Chloago FPress, 1904, p, 41l1l-41),

A report on a survey of the progress of the kindere
garten in the southern states and in countries south of the
United States, Offered information concerning the axtension
of the Prosbelian movement in the southsrn states.

Washburne, Carleton ¥,, ﬁ;gg§$5§5 in Sehool and

Sogiety, Vol. 29, June 12, 1929, p. 57=>0.
An cxplaﬁation of'the Winnetka plan, OChowed the under=

lying pschology of the plan as influenced by Dewey,

W’.lli&zﬂ, Talﬂott,l 3 ‘ s ofids ! :1.‘ ‘ VS0l iﬂ '_rm
Century, Vol. 45, January 1lo%3, pe 569<379,
An articia on the ear1§ Kintary of the kindergarten in

the United States. Offered information on the kindergartens
in the oclities.
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AN ABSTRACT OF

The purpose of the thesis 1s to show that the philoso=-
phy of PFrederioh Wilhelm Froebel, in e modified form, is the
underlying dooctrine of the public educational system at all
levels, kindergarten, elementary, and seconfary, throughout
the United States of america at the present time,

The Froebelian movement began in the United states of
Americe with the introduction of the first kindergarten,
bilingual in neture, by krs., Carl Schurz at Watertown, Wige
oonsin in 1855. The moveaent wes nourished by the attempts
of other individuals to ssteblish kindergartens and %o
propagate the Frosbelian doctrine, MNMrs., Louise Frankenburg
founded the second Cerman-apeaking kindergerten at Columbus,
Ohio in 1858, MNore important work in propageting the new
educational theories was done by William Nicholas Hellman.

His translation of Froebel's book, ¢

opportunity for kindergartners end educetors to obtain an

insight into the philosophy of Frederich Wilhelm Froesbel from
the original source. Through the medium of the Hational Edu=
cation Assocciation and The New iducgtion, & magazine, Hallman




continually brought the values of the kindergarten before the
minds of prominent sducators, The enthusiastic writings and
lectures given by Miss Elizabeth P. Peabody, exerted muoh
infiluences and gained many supporters. She established the
first English~speaking kindergerten in Boston in 1860 and
organized the first training school for kindergartners in
1868, Maria Kraus-boelte, the insugurator of the Froebelian
movenent in New York, offered a praoticsl advancemsnt of the
causs by the establishment of her kindergarten and kinder
garten training and mothert's class in 1872, and by the publie~
cation of her Kindergarten Guide in 1877.

The influence exerted by individuals and the influence
from abroed, partioularly from England, led to the organi-
zation of Froebellan sosieties throughout the Unlied States of
Americe, The Anmerican Froebel Unlon at Boston, orgenized in
1877, furthered the movement by establishing s libdbrary for
kindergartners and by establishing kindergartens and kindere
garten training schools. Henry Barnard'!s book, Kinderprerten

published in furtherance of the kindergarten cause, The
Weatern Kindergarten sssocistion, similar to ths one at
Bogton, was esteblished at Detrolt, Mlchigan with the objective
of encouraging the establishment of new Froebelian kinder-
gartens end of improving the alrsady existing kindergartens,
These two organizations led to the formation of the Kinderw
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garten Department of the National kducation Assosclation whioh
helped in spreading the movemsnt by acquainting the publio
and the educators with the trus value of the kindergarten.
From thls organization grew the International XKindergarten
Union which extended ita energies toward the sstablishment of
the kindergarten inte the public school system, and aided in
the proper development of the child-study movement in the
kindergarten, In 1930, the International Kindergsrten Union
adopted the name Amerloan Association of Childhood Education
and continued to ive strength, dignity, and unity to the
movement. The nstwork of over four hundred local associstions
helped in the wide-apresad esteblishment of kindergertens,
kindfergarten training classes and mothers! clamses whioch pro-
vided insight into Froebel's dootrine and led to the rascog-
nition of the valus of the kindergarten work, The collective
attempts of the Froebelian societles resulted in a steady
increase in the number of kindergertens that were established
and sn increass in the kindergarten enrollments throughout
the country.

The 8%. Louls experiment proved thet the kindergarten
éould be a vital and integral part of the public school systen.
The establishment of the kindergartsn in the school system of
other osities and towns showed alow progress at rlirst due to
the sxpense and legel aspeots that confronted the school
boarda, By the turn of the century, the Froebelisn kindere



garten had been established as an integral and vital part of
the public school system in most of the lerge citiss and in
nunberous towns throughout the country. Kindergarten training
classes became a part of most state normel schocls; and many
public institutions for the deaf, blind, and orphansd ohildren
throughout the United Statez had established kindergartens by
1900,

The extension of the Frosbelian movement beyond pre-
aschool education in the United Stetes begsn with the self-
sxpression theory of Francis ¥Wayland Parker. His theory used
in the reorganization of the publio schools in uinoy, Lassa-
chusetts was an outgrowth of the philosophy of Frederich
¥ilhelm Froebel. An analysis of the theoriaes of both men
showed that the theorles of Parker coincided with Froebel's
dootrine in respect to the end established; the definition and
application of self-mctivity; the emphasis on the modes of oz
pression, gesture, speech, writing, form, music, art, and cone
struction} and in the development of morals,

G. Stanley Hell's developmentelism and culture-~epoch
theory wses based on the theory of recepltuletion whieh had
also been reocognized by Froebel in his Zducation of Man. A
somparison of the prinoiples of Hall from his writings with
those of Froebel in hls Zducatlion of lian revealed identity in
the following theories: (1) the ochild repeats the history of
the race; (2) feelings and instinots ars motives for develop-
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ment of the intelleoct; (3) spontanecus self-aotivity snd play
are oreative; (4) the feults of childhood outgrow themselves;
(5) esoh staie of development determines ths work the ohild
should do; (6) health is the greatest need of the child for
ocomplete development; and, (7) the way of development is the
way of neture. Hall's Adolesgosnce changes the organization
of gecondary education, The child-study movement was
advanced by the oulture-spoch thsory. Hall's numerous
writings effected the educational thought of the time,

John Dewey's self-activity and socialization theory
was congruent to Froebel's doctrine in raapect to: the child-
centered school; spontaneous self-activity; intellectual
growthj construction work; development of powers of thought
through experience; achool as & continuation of the home-life-
an smbryonic community. In regard to morals both believed the
developmant of the child through proper self-activity leads to
moral living; Dewey placsd no sanction on morality above
society} Froabel had belisved in the fuslion of God and msn,
Dewey's socielizetion theory was a current restatement with
modifications of Frosbel's doctrine influenced by pragnantic
philosophy and consern for soolial institutlons. Dewey influe
snced many contemporaries, and followers; snd his philosophy
has bsen adopted into the mothods, especially the probleme
method, used in slomentary and sscondary schools today.



The conclusion reached was that the philosophy of
Frederich Wilhelm Froebel, in a modified form, 1s the undere

lying dootrine of the public educations) system at all levels,

kindergarten, elementary, end secondary, throughout the United
States of America at the present time,

THE END






CHAPTER VII

The Froebelien movement began in the United Stutes

of America at a time when educators were seeking an education
different from the then exiasting disciplinary and restrictive
type. It ia usually assumsd thet the sconomlioc conditions of
the times end the purental attitude ere the factors which are
chisefly responsible for the phenomenal growth of aducational
institutions in the ocountry, The desire of the parents to
give their children a chanoe to rise in the world has become
an Ameriocan tradition which was in {ts infancy after the
Civil wWar in the 3Jtates, This desire and tho economlc cone
ditions after the Civil War snd in the more recent years of
prosperity and of depression have been, perhaps, the most
important forces in the sstablishment of the Froebalisn
principles in the country.

However, the consoious efforts of the pioneers of
the Froebellan movement to establish a kindergerten suited
t0 the needs of all the children of sll the ﬁeoplo were the
means b which the demands of the tlnes wers satisfisd, The
fact that the Frosbelian movemsnt beian in the lowest level of
the educational system, the kindergarten, obscures, perhaps,
the value of the work of the ploneers in affecting the entire
edusational systen of the country. In the spreading of the
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Froebelian doetrine, it sesms logical that the ideas be
applied firat to the kindergarten since it was for that
particulsr age group that the system of Frederioch %ilhelm
Froebel had been complated., The Frosbellan movement in the
becinnin: was no more than an indepsndent educational instie-
tution embodied in & new gompel of the educstional theoriss
involving pley and handiwork -~ a gospel of innste divinity
fostering the democratic hopes of the inmerican people,

The individuals who introduced the Frosbeliun doectrine
into the United 5States worked under diffioculty. They had to
translete aend interpret the ambiguous writings of Frederich
Wilhelm Froebel; thoy hed to modify those idess to apply them
to the existing oconditions of the country; and they had to
propagate the doctrine in order to ..zin support and success,
Their translations, their lnterpretetions,their applications,
and their i{influences may be considered the first prastical
steps in the reformation of the .merican system of educmtion
in the trend of education by development and self-activity,

Henry W, Holmes, Dean of the Harvard Graduate School
of Education, wrote in 1924:

To the pioneers of the kindergarten, americen

sducation owesa as moh, perheps, a8 to any other
group that helped to desvelop the new education

out of the old.l

by the Inbornat'ona Tnderga en Un on, hlew 6rk, Century,
192‘. p. u.
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Dr. Patrick J. MoCarmick, Hector of the Catholiec
University of America, stated:
Although Froebsl's pniohological nethods
were applied only in the kindergarten, his
1deas on self-aotivity and development, 1like
Pestalozzi's 'observationy and Herbart's
"interest', have profounily affected sll sube
sequont educational practices., No successful
mesthod todsy disregerds them, or tga principle
of expression which he aleborated.
The establishment of the Frosbelian principles in
the educational systenm should not be considersd zs the cause
of the new trend of educationel thought. It may be more
correctly conasidered as the eoffect of ths popular reslization
that the rigid, restrioted, end traditionsl ilnstruotion in
the 3 R's were not successful methods of development, The
early pioneers of the kindergerten movemsnt did mush to
supplant the older oconception of sducation with the funda-
mental principles of the Frosbeslian doctrine, Their work
nay perhaps be wrmed as supplementary to the meny faeotors and
forces of economics and sclience which have not been the cone
carn of this thesis. The fact that the plonsers of the move-
ment were able o zoin many followers whose unity znd strength
stendily inorsased 1s open to two inclusive interpretations:

(1) that the pioneers were successful spents in introducing

4 Patrick J. MoCormiock, H Ty of Bduoet
Washington, D. C., Catholic Bducution Press, 1946, p. 549-550,
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the kindergarten; and, (2) that ths Froebellan doctrine
offered somethin.: that satisfled the eeds of the .merioun
public,

Perhaps, 28 »illiam Kilpatriok sugests, the effect
of Froebel's writings, "by their striking opposition to the
existing ideas and precticsg" craatad intersst and that
Froedbel's "philosophy of sducation worked out into a corre-
lative systenm of proceduro"4ahallangad thought. It seems,
however, that the most popular interest and the 1ost pro-
gressive results did not becowme widely apparent until
Froebel's underlying prinelples were exiracted from the
philosophical baokground and the system of proocedure as
advocated by Froebsl were modifled., The aarly interest
among the everage population was aroused by the gympethetioc
appeal of the propagators of the dootrine to the women and
mothers of young ohildren. The mysticlsm and the corrsliative
procedures did not interest them s much as their philanthropie
and motherly desires to sxperiment with any ides that advo=-

cuted better developmoent four their own children and children

in general,

3 1gato L. Kandel, %ﬂﬁnt¥~{%vo Yeurs of imeriean
Euﬂgt;oa. Hew York. Maornil Gy 9 » P 50,

4 Ivid., p. 59.
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The early plonears in their interpretations of the
doctrine of “*rederioh Wilhslm Frosbel probably pleced too
great an emphaais on his estublished proscedure of "gifts"
and “ococupations® than on the gepersl «im, general nesthod,
end means of hia educational system. Yiss Xllzabeth P,
Peabody's interpretation of Froebel's writings showed
evidensce of 1ittle discernment bhetween his phlloesophy and
psychology. Maria Kraus-Boelte was cle.rer in her expression
of the proposed method of Frosbel, ~FPerhaps, this was due to
the fact that she, as a Oerman, better understood his ambigue
ous writings and his spiritual tamperament, 3he, too, sdvo-
cated atrict adherence to the "gifts® and "ocoupations® as
the only method of procedure in the kindergarten, but the
Kreus Kindergarten Gujds ;ave better lnsight into the neane
ings of PFroebelts symbolism than did ths numsrous wordy
writings of the enthusiastic HEligzabeth P, Peabody.

Likewises Jusan i, Blow advocated strict adhersnce to
the principles of Frosbel based on his mystioclam, but her
interpretations were profound and sufficiently clear to
emphasize the important phases of the Froebelisn doctrine,
nemely, his aim, his method, and his mmans of education.

The great phenomenal inorssge in the number of kinder=
gartens and kindergarten enrollments ftexr 1900 may be con-

sidered a result of the modificstions of the Froebelian
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dootrine, ‘“hen the reformera im tho kindersarton move.asnt
under the lesdership of Fatty 5. Lill based the underlying
principles of tho Fresbelian dcctrine on prag-otism rether
than mysticlism, the kinder_ arten began to show Llts ;restest
value in raspect to lnoreesed enrollments. 4t this tine it
nay bs seld thet Froebel's educationsl aim of individual
developrent, his educational method of self-sctivity, and
his educational rnoens of sccial environment becams more
applicadble to and cheractoristic of the imerican way of
1ife = ths demooratioc way.,
Professor John H. Brubscher of Yale University
stated:
Liberated from the cramping of necessity of
extracting certain symbolliec effects from games,
songs, and ert sctivities, Peatty Hill and Allce
Tenple conducted the first modern kindergarten
where the activities were enjoyed for thelr own
sake, Freedom was sccorded children in these
ectivities in order that they might learn to
adapt unsterials and sctivities to achieve
purposes of their own. It was this conception
of the kindergarten which came to predominste
in the twentieth century.b
Hina C, Vandewalker in her study on the kindergarten
movenment in imsrice stated:

The kindergarten movement is one of the moat
significant rovements in Ameyicen educetion.b

5 John ¢e Hrubacher,
Eduoption, New York, MeGrawi

6 Nina O, Vandewalker, The Kinder:
Eduoation, New York, Macmillan, 190¢
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To the kindergarten, Miss VYuads.ulicer zuves crailt us one
of the chief =:encies in the transforn.tlon of educstion
in the Unitsed States during the nineteenth und sarly
twentieth csnturiaa.7
The three most important contributions to the adue
cational system in the United Stutas from the Frosbolian
kindergarten hsve been, probebly, individual davelopment,
self activity, and social snvironnsnt. Considerins that
individual dsvelopisnt is & result of sell-activity and that
soclal snvironment lesds to salf-activity, 1t mey be asid
that asslf-activity is ths grsatest contritution of the
Frosbslian kindorgarton.ﬁ One phese of self-activity 1a nmeane
ingful plcy whioh has bsen ;iven saphasis in ths educational
system. Ellwood ™, Cubberly in his Listory of Xducation
stated:
Today, largely as e rssult of the spreading

of the kindergarten spirit, the world is coming

to recocnize play and pumes st somsthing like

their real sooclal), moral, and esducational

values, wholly asida from their benefitso aa

concern phyaicel welfare, 2nd in nmany pluces,

directed play 1s baling scnngulad ag & rerular
suoject in school programs.

es Pe 1o

8 MOCormick, QD a;ﬁ., Pe 5500

9 Ellwood s Cubberly, The History of Nducution,
Boston, Houghton »1ff1lin, 194é, Pe 768.
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2% sn zarliesr dgte, cuul lonree had stated:

One of the mosnt, rmrved influences of Frucbel
upon the practical worit of the schools was the
demonstration of the value of pley in the curlior
gtayes of education~--lut the peneral vulue of
the use of play aotivities in the xinder.arten
has consalated largely in the demonstration to Lhe
sducational public at large of & truer oonception
of the meaning of educetion,rl

The kindergarten of froebesl influenced xlso Lhe
developmant of vonatructive wors in the ﬂcbomla.llTna kinder=-
garten ;ave @ oreastive vulue to conatructive work as « form
of self=activity or solf-sxpression. The proposal of rosbdel
that this work begun in the kindsr.urten, weavliay, needlework,
work with cley and sand, be sxtended and developed in higher
elQuoation was accomplished throush his disciples., The developw
ment of industriul arts and manual trelning courses in the
elementary and ni,.h school is attributsd to Frombul.la

The value of the oconstructive work in the United States
sducational system 1ls summed up by Cuuvberly in his stulsirent:

In the United Stutes the work hus been

individuelized perhans more than anywhaere alse,
applied in many new airections -~ clay, laaiher,
cement, metal ~ and used as & very important

inatrument for self-expression aid developieut
of individual thinking.l3

10 Paul Ponroe, 5 'Cexl-book %g the l.isteor: or sducation,
New York, Macmillan, 1900, p. bbl=obd,

11 Ibid., p. 662,

12 Cubberly, OPs 2“"'0 P 7680

15> Zbid., ». 772,
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Paul Monros considerad construction work as:
the most oconcrete form of exprasssiocn of Lldeas,
a most definite proocess in the formation of
habits or shepling of charascter,ld

From the kindergarten phass of the Froebslian movew
ment has also come cultural values, The smphasls on musio
in the kindergarten brought into the schools methods of
teaching musioc that were in agreesment with the kinderparten
ideas,

The extansion of the Frosbelian dootrine into higher
stages of sducation shows mure olserly the soclal effeats of
the Froebeliasn nmovensnt. As a kindergarten novenment, it hed
stanped its effect on the educational aystem in respect to
awaskening the Amerlosn educstors and the gsnsrsl publie to
the rasalization that self-activity properly suided in a sccial
environment could rasult in the growth of the individual and
that the development of akill and knowledge could be the
regults of activity of the ¢hild end not the ond of sducation,
It would be folly to say thet sducators found in the kinder-
garten the answer %o the gusation they are constantly facing:
How are men %o be inducted inte the 1life indicated by deno-
eraey. But, the prineiple of cooperativs action as found in

ﬁ 1%111'00' 4] ¢ QLEQ, Pe 66"0
15 Cubbﬁrly, EDa 0;&0. P 7680



the kindergerten influenved the edusators in their efforts
t0 30lve the problnm.xssunh rien and reformers as Franols
¥. Parker, U, Stanley Hall, and John Dewey saw in the
ambiguous writings of Froebel, stespsd in vaguries end
mysticism, certain sallent fssture:s that they deemed value
able to educetion for social livin: in & demoorsacy.

Trancis Y, Parker's self-expression thaory, en oube
growth of the Frosbelian dootrine, probably haed mors influsnce
on the developuent of an education based on the chlld's own
activity thsn cen be determined, It has been said that
Colonel Tarker had grest 1nflusnce in bringing about the
acceptance of the prinociple of self-activity es applied to
the alanmentary schaol.l In counsideration of the a0t that
Colonsl Parkerts work wag sosomplished pyrior to the sanction
of the Irosbelian dootrine by modern psychology, it is logloal
$o think that his self-expression thsory wos the beglnuing of
the new soociel trend luo educetion, 4t least his emphasis on
the ¢hild a3 the center of adunatiaganaa been acclalmed us a

"far reaching send anduring reform." iils developmont of

16 Vandewalkar, gp, oit., p. 250,
17 Ipid., p. 250-251.
18 Brubscher, @ps 9ik., ps 411,
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Froebel's principle ol self-ex;rsssion has besa the busis
of every sucgesaful metiod in uss taday.19

G, Stanley Hall's culture-epoch thsory basing
Froebel's principles of educution on the Darwinian thsory
of avolution led to the child-study movewent. Founded aa it
was on a false conoeption of rman and his natures, his theory
influsnced the trand towards she sstting up or educational
aims that ere purely mnterialistic.ag

The Froebesllan movenment asotuslly took on a soclial
signifiocance under the leadership of John Dewey, since Dewey
18 looked upon as "the most suthoritative representaetive of
contenporsry American thought in the field of educutiun,"al
end since he is the vital farce of the Froebellan movenasnt
at the present time, any considerstion of ths Froebsalian move-
ment in the United :tates todsy oconcerns the philosophy and
educational theory of John Dewey. It was through Dewey'ts
pragmatlic philosophy that educution todey has becoms concerned
with socolel outcomes. It was through the influence of Dewey

snd by means of his soclalization theory that the educuational

I’ anorlﬂi.o‘(. ODx OLEO. Poe 5&0.
20 John 8. itedden and Vranols A. Kyan
Philosephy of sducution, Milweukee, Druce, 19';2'.'31)5 ..E!%.}.‘.ML

21 Pranz De lovrs, [
lated by Zdward B, Jorden, New York, Benulyer, 1951, p. 101,
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aln has becoms more suvolel tien individuslistio. with the
esteblishment of the sducational alm as the growth of the
individual in 2 socisl eavironment, the uitimete end of
sducation hes beccme soclety.

kuoh oontroversy has resulted in respect tuv the
velue of suoh meteriulistic sims, ¥Prom s phllosophiocel) and
theolocical point of view, the sbsence of &«n end beyond
society is fundementally unsound, The theory of sveisllam
ie based on a false foundation and a faulty interpretation
of the aim of education., According to Catholic philosophy,
the primary nd ultimste end of wll education 18 the knowledge
of Cod and the enjoyment of eternal happiness with Him in
heasven. In order to achleve this a&in, the Jatnollc viswpoint
offera as secondary alims sucsh objeotives as tand to Jevsliop
the individusl as & social anl & moral beline. Ths prinsry
ein is, thsrefore, apliritusl and the secondary sims orse
individualistic, The Catholic viewpoint contradicts ihe
socialistic premise of lewsy tihet the Individusl is sube
ordinate to soolety. In reference to this theory, Lr,. sedden
and ur, xzyen stated:

Sueh a philouophy presents a false interpre-
tation of 1life, of the individusl and of society.22

22 wedden and syui, OP. Cibe, . 427



AN_APPRAYSAL

In an eveluation of the educutional theory based on
experimentalian into whioch oatssory Dewey's theory of
scclalliam hes been plnoed,a Dr, Hedden &nd Or. Ryan have
pointed out the fallaoies of the theory as deternined by the
norm of scholastiolssm., The atudy presents the following
fallacles in the tncorysz‘

1 The creatlion of the soul ia denied,

2 The experimentelist holds that 'mind!
develops organically.w-eeKnowledge ia relative,
and truth is indeterminate,

3  All truth is relative snd 1s tha outcome
of tested congequences of experisnce,we-

4 Knowledgs and results of knowledge ure
identifrisd. HKnowledys is 2 form of exporience,
and one with aotion,

5 Freedom of will as an inherent power of
man is denied,«--Ths affects of originel cin
and their conseguences on nan's conduct are
negeted,

6 Oircumstsancees ere the sole determinants of
norality. Uoclely by means of the applioation
of pragmatic sanctions judges what is zood and
what 18 bad., The mores can make anything right.
In his own experisnce, the individual teats for
hinself all Judgments of morality independent
of any supsrnsturel sanotion over and beyond
mere personsl experience, Uociety sets the
norms for conduct.
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7 There is no ultimate oriterion of moralit
since morelity cmnnnot be separated from experi-
snce but rather must be subjeot to solence und
its tested thought products, Thus, moral
condust is e natural produot of the oocusions
offered by social life and motiveted solaly by
the asnctions of service to sociaty.

8 Duty or morel obligation is founded on ox-
pediency. Its sanction rests in socisty,.
Through pragmatic rssults of experience, ths
sxperiment.lists seok to make tolality of life
better. Duty and sosial amslioration ere one,
and are limited entirely %0 a materislistiec,
evolutionary notion of rman and soclety.

9 The ideal oharucter is sdjusted to hls
surrocundinge. He is one with socclety, and
exists solely to asrve its interests., .ill
that men is, @ll that he hopes to be, are

determined by society.

10 Demoorascy implies tmeaningful living in

the pressnt?! as the bast preparstion for the
future, The soocisl order is svolutionery. iio
1limit is set, by a higher lew of values, to the
adjustments to be made in cese of confliot he-
tween institutions and individuals, There is
no interrelation between demoorasy and relipion.

11 There must be & gscientific morality rooted
in human nature independent of metaphysics and

relizion, Morsl snd religlous codes are mers

hypothegis to be tested by experience, A
orsonal, immutadble God is unrecognized and
enied,

Aggording to this evelustion, the Froeei.:llan movencul
ray be oritiocized for its unchristien pragmatic foundatlon,
In its {nterpretstion of Lhe asture of the ¢hild us the chief
agent of experiesnoces, in its emphasis on development by axe

psriences through self-activity that is motivated by the



obildt's felt need, in its emphasls on woral treining that
{8 based on sooclal stundards, end 1. 1ts omission of s
gpirituel end, the Proebellan movement falls to fulfill %tha
requirements neceasary to attaln the harmonious growth of
the individual,
Present day metheds reflect Parker, Hall, and mostly
Dewey, in the use of sslf-activity, self-expression, and
development., It has veen zuld that self-expression, selfe
aotivity, end development are essentlal to every successful
method in use today.zs
The valus of self-gotivity as a wwens of educstion
iz dependent upon the amount of control and directlon that
is suppllied by the teacher. The self-sotivity of the Dswey
school, however, allows the child to adjust himself to
situstions through experience without proper guidance, UIr,
Hedden snd Dr, Ryan present thas investisgstor's point of view
in thelr statement:
ootivity whioh stresses pupll initiative,
selfendjustment, and self~development, whore-
in the ohild, through his own afforts subject
at eall times to the sontrol of conatituted
guthority, achieves the full measurs of celf-

reslization consonant with his true nature and
that of society, is wholesome aad desirable,26

Wﬂlox, wa. pe 550,

26 hedden and Hyan, op. olt., p. 532.
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ilnce self-expression snd development are resultae
of aslf-activity, what has besn saild concerning self-sotivity
is pertinent to self-expresaion and development,

The wide-spresd influsnce of the Frosbellian movenent
on publie school sducetion L3 due to the work of the propa«
gators snd disciples of Frederich Wilhelm ¥Prosbel, but the
acoeptance of the advocated theories in pert or in thelir
entirety by pudblioc sohool education is duas, o a great ex-
tent, to the faot that the democratic spirit of the Froebellan

philosophy seemed to reet the needs of the imericen peocple.
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