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INTRODUCT ION

Yotwithstanding the wvalusble additlons to the fleld
of research in reading, there still reamaln seversl potentlal
erons that offer opportunity for further ilnvestlgations,
toreover, no study hasg been round deallng wlth the qualite-
tive analysis of the Catholilc high-school girls'! reading
patterns in the light of the educctional objectives, and in
relation to the ares of guidance.

This apparent lack cf interest in the reading habits
cf the Catholic youth may have bean bazsed on the sssumption
that the boys end girls in the Cethollc high schools do not
differ fundamentally in thelr resding preferences from cther
teen~agers in the non=Catholle institutlions, Such opinlon,
however, has been generelized from impressionistic judgment.

For that reason, & more objective quantitative
anelysis of informetion was sought with a view of applying
the educationsl implications, drewn from the dats, to read-
ing guidance in the clessroou, /n attempt was mede, there-
fore, to determine the lmportance of the reading interosts of
the Catholic highweschool girls by investigating not so much
the number of books read, but chiefly the quelity and veriety
of reading as indiceted by their preferences,.

The general ldeas, underlylng the whole study, desals

primarily with the critical apprelsal of the Catholic girls?
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reading interests, estimated by the principles embodied in
the tenets of the Catholic philosophy of education, and deter-
mined by the standard, widely accepted, namely, that good
reading materisl cheallengss the reader's interests and, at
the same time, contributes to the development of his needs,

To a large extent, asttention was concentrated on the
following subordinste queations, closely related to the fore-
golng topiec:?

How do the reeding patterns of the Cetholic high-
school girls fere when ueasured objectively on the
basls of levels of vreferences?

Ia there sny evidence of incressing reading ma-
turity among the different highe-school grades st
different mental ability levelas?

What is the fraeak opinion of the girls regarding
"free” and required reeding, and what is their atti-
tude toward Catholic literature to which they have
been invariably exposed?

To what extent 1s consistency of our Cetholic edu=-
cational principles reflected in the readin% tastes
and in the effects of reeding they had dons?

Judged by the Ilnformetion geined from the date,
what 1s the nsture of guldance adopted by the schools
in creating desireble reading hebits and in elevatiag
the reading taste of the pupils?

Inasmuch as these toplcs are broad in acope, their chief
value can be recogniged in providing basis for realistic ap-
plication of the principles of guidence in reading,

The data upon which the investigatlon was based were

secured by means of two questilonneiresa, One was administered
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to five hundred students, Orades IX through XII, 1in five
Catholic high schools, located in different representative
communities of a lerge metropolitan city; the other, much
shorter, was sent to seventy librariens, engasged in sctive
work with pupils in the Catholic high schools of that city.

The former provided informetion regerding the amount,
character of the resding done, the lilkes and dislikes of
certain types of books, attitudes, and personal factors that
influence the reading habits of young people., The latter
served as a basis for comperison, and eas & falrly reliable
gource for correlstion of the answers of respondents, To ob-
tain an index of umeturity of the readlng material suggested
by the librarilans, the books recommended by them were sube=
mitted to ten experts for thelr appraissl.

The tabulaetion mnd enslysis of the data, under various
headings, simed to point out three major issues: 1) certain
factors that have a significent bearing upon the girls' likes
and dislikes in reading; 2) quantitative and qualitetive ase-
pects of the girls! reading actlvitlies according to the high=-
school grades and with respect to ability groupsjy 3) the
girls' opinion with regerd to the different types of reading,
including Catholic literature,

Although the findings reflect the over-all pilcture of
the prevalent reading tastes of the group as s whole, the

study maekes no claim to sclentificelly-esteblished conclusions.
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The data sre indicative but inadequate in many ways, The
scope of the study is confined to books only. The sample is
limited to size and to a time spen of one scholestic year,
Since many of the responses do not lend themselves to staw~
tisticel anslysis, most of the date were computed on a pere
centege basias,

The results, naevertheless, may be useful to identify
type interests which can be applied in the gelection of reed=-
ing meterigl) for d4ifferent groups. The data maey be suggeste
ive in re-smphasizing the need for lategrating the codes of
traditionsl valuea with the slevating of the current read-
ing tastes of our Catholic higheschool students, Finally,
the fluctuations, weaknesses, differences, and similarities
in the composite interest areas should serve to recognize
the importence of stimulating more meaningful reading by ren-

dering more end better guldance st all times,



CHAPTER 1
SUMMARY OF SIGNIFICANT HELATED LITERATURE

The question of reading hablts and reading lnterests
gnong sdolescents has been given serious consideration smong
seducators and parentsz, This attention has been sharpened by
the publicstion of the controversial book Why Johuany Can't
Resd by Rudolph Flesch,) The author's blanket condemnation
of the way reading is teupght in schools hes sroused mingled
slerm end indignation in the homee and clessrooms. An evae
lanche of ceriticism, both favorable and unfavoreble, appsared
in the serles of asrticles, published by the Chicago Supe
Times, May 29 - June 7, 1955, and in the various perilodical
literature, A3 & result, many ressarch activities in the
ares of remedial, as well as devslopuental reading on the
secondery-school level, have heen instituted,

A backwsrd glance on past lnvestigations, however,
may bring the contemporary problems ianto clearer focuas, But
to detell from the vast profeaslional litereature about the
adolescont and hls reading preferences the results of finde
ings which have been accepted in the educationel world, would

mean to extend the analysis bsyond the scope of this work,

lRudol T ny
ph Flesch, Why Johnny Can't Resd, New York
Harper, 1955, 222 p. ’ ’
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Hence, only selective studies which had been published during
the two last decades and conceived as contributory to the
background for the investigetion were reviewed in this survey.
As this report wes concerned with senior highe-school students,
the studies which refer to that age were chiefly utilized,
Occasionally, & reference was wade to earlier investigations
to illustrste the types of problems, and to contribute helpe~
fully to an understanding of topics dlascussed,

Bibliographies of resding studles ylelded references
to innumersble investigations relating to the reading of
high-~school students. A great body of research was summa-
rized by William S, Gray in the Elementery School Journal up
to and including 1932, and in the Journsl of Educational Re~

gearch since 1932, Traxlsr and Townsend presented a biblio=~
graphy of research in reading, covering the periods from 1930
to 1960 in the four publicetions of the Educationsl Records
Bureau: Bulletin, No. 32, Ten Years of Research in Reading;
Bulletin No. 46, Another Five Years of Regsearch of Reading;
Bulletin Ho., 6l, Eight lMore Yesrs of Resesrch in Reading,

and Bulletin 75, Research in Reading During Another Four

Yoars.,

Other very helpful sources were Betts and Betts' An

Index to Professionel Literature on Heading and Related sub-
jects, listing over 8,000 references, published up to January

1, 19433 Strang's Bibliography Relating to Reeding on the
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High School and College Level, sand lilles A, Tlnker's sun=
maries, published in the educational journals from 1938 to

1942, Number of studies and articles on "Interests" srd on
"High~school Students' Reading" are Indexed in the Pgycho-
loglcal Abstracts and in the Educetion Index.

An examination of studies of reading lanterests has
revealed that certain general tendencles are noted 1n all re-
search concerniang higheschool students, Several investi-
gations, such as Jordan's and Rideout's have shown comparable
findings, Jordsn's observetions have led him to belleve,
efter comparing several studies which have been made since
1919, thet there was only e slight change in the fundemental
interests of adolescent boys and girla, He based his cone
clusions on the fget that the favorite authors and favorite
books of higheschool students were sbout the saeme in 1918,
1925, end 1932,2

Rideout also coapsared books read by the pupils of
two generations.B Carlsen In his report "Behlnd Resdlng Ine-
terestas” wrote that adolescent resding interests have not

changed in the paest thirty-four years, nor do they change in

. iﬁrtguziM. goggan,tzﬁea&ing Interests," 1n Proceed-
%gga 0 o Nationa ucation Association, Vol 73, Weshing-
on, WatTonal Education Associe on, s Do 3&22ﬁ5.

35, 3. Rideout, "Juvenile Judgments,” in The English

Journal, Vol, 27, 1ssue of January 1938, p. 38-43%
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different geographical areaa.u

1. AMOUNT AWD QUALITY OF READING

Tew attempts were made to judge the amount and the
quelity of the personal reading of high-school students, On
this point, however, the litersture contains some contra-
dictory conclusions, S8ome studies revealed a reletively low
level 1in reading interests and a smell amount of lelsure-time
reading on the part of youth, Such, for exemple, were the
Lindings of the survey by 8tella S, Center and Gledys L. Per-
sons. The results of their investigation indiceted a lerge
part of the higheschool students' resding to be light fiction,
but very little of the literature that requires close think-
1ng.5

Ethel Cornell also found the quallity as well as the
quantity of recreationel reading on the decline., And this,
she asgerted, wes as much preveleat esmong those of high I, Q.
as among those of lower intelligence, She agreed thst a
cortein emount of recrsetory reading was good in sdolescence,

but zhe believed that there zhould be slso evidencs of

bg, R, Carlaen, "Behind Reading Interests,” in The
English Journal, Vol }3, 1ssue of January 195L, p. 7-12,

5stells 8. Center and Gledys L, Persons, "The Leilsure
Readling of New York City Highe-3chool 3tudents," in The
English Journal, Vol, 25, issue of November 1936, p, 21.7-226,
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emergling purpose ian older resders., The young people she
studied were resding without much discrimination., The
eighteen~year-olds were reading less juvenile books, but not
better literature.6

Brink's study offered further evidence that "the
materials reed voluntarlily by many pupila are unsatisfactory
both in quality and quantity,” though he concluded that the
1,532 Chicago high~school pupils in his study aspent a aigni~-
ficant portion of thelir time in reading.7

Gray, Iverson, and & hoat of librariens are in agree-
ment that during the past three decedes reading anong the
elementary school children increased coasiderably, Sut "the
decrease 1in bookereading smong senlor higheschool pupils is
certainly as great es, if not greater than, it foruerly wasg"a

Kot ell research reporis, however, have been in
comnon agreemsnt on the questloa of quantity and queliity of
reeding durlng the adolescent yesrs, Interpretaticu of data

from the records kept by the Evaluation Staff of the Eight

Read ?EE:hal L.1C6rngi%, "Can Libgarians Help Unusual
eedors n American rary Associatlon Bulletin, Vol, 35
iseue of Merch §§H§. Pe 155~¥6 . ’ * o

Twilliem G, Brink, "Reading Interests of High School
Pupé%;," in The School Review, Vol. L7, 1ssue of October 1939,
Pe .

81’) Ll
Amount of Reading Done by Children,” in The Catholi
Educetionsl Review, Vol. 50, isasue of Deoemb;r 1952, D. 691,
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Year 3tudy over e period of six years, grades seven through
twelve, gave a morse encouraging view., Among other laoteresting
facts concerning the higheschool students, the report showed
that "students do read widely and with incressing maturity.”
Though the total emount of reading done decressed as students
advenced in grades, the quallty of reading 1mprovod.9 S8imiler
observations were made by Wilifred Eberhart, whose analysis of
facts revealed that puplls do read books, and that there is
an inecreasing proportion of non«~fistlon reading among the
twelfth grade pupils,®

Henne made & atudy of higheschool studenta' reading,
covering the period of four decades, from 1900 to 1940 ine
clusive, According to her fladings, the difference in the
anmount of voluntery reeding by pupils during those years was
1ﬂsign1rieant.11

The eppraisal of the quality and the amount of youth's
voluntary reading has followed a raether consistent pattern,

‘o 9 Hnroég Ao Anﬁgraog, “Raadéng Igtega:g: and fnztas.“

o Bead n L ucs %og. A Heport of Committee
on Ra”aﬂ% 'i'z'i ﬁnera% ucation, WﬁIEm 3, Oray, &aﬁﬁn
3Ehp§$r %gi:"Wasa‘ng on, Ameérican Council on Education, 1950.
po 2 "“37 ]

10 wiifred Eberhart, "Evaluating the Lelsure Reading
of Highesechool Pupils,” in School Heview, Vol, 47, lssue of

April 1939, p. 257=269.
tioned Factors Arfect%ng the
i Doctor's dissertation

1l prences Honne,
gagdin% o People, unpublishe
presented to & aduate Library School of the Universityof
chiﬁl@’ 19’#9’ Pe 75'
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All iavestigetors egree that high-school students do read,
and thet soms read a great deal, but they hold conflicting
opinions regarding the studenta' content of voluntary reasding.
In general, 1t has been gcknowledged that higheschool pupils'
resding preferences sncomupsss several claessics, many wmodern
adolescent atories, lerge number of ecceptable but inconse-
quential books, snd some hermless trash.

That reading interests undsr guldence may be Lluproved
hes been dewmonstreted by La Brant and Heller's research study
of two groups of highwsohool stwdents over s threee~ysar period,
The authors suamarized thelr results la terms of the naturs
of books read and the coribteria ndoptmd.la

Sowe investigasbtors asought to lesrn how reading affects
the sttitudes, thinking, or behavior of studeats, HNotable
smong such studies, on the secvondary-achool level, ere the
snalyszes of the responsseg to a questionosire submitied by
Slstey Mary Coprdse Lar&ng.ls The purpose of her atudy was to
determine 1) the extent to which voluntsry reading of books
had helped the young adults master the developmentsl taska

“2}2 LouhL.dLa Brnng”and Prieda %. Helier, valyw
Froe Rea a ven to Twelve, Inclus
@“Iﬁgb 3EI"A§§‘%:'ﬁnivord%%?‘%hﬁ“b y g?o Engveru
sity, 1939, 158 P»

13 stster Jary Corde Lorang, Errect of Resding on

Ho: Cogdg§§ d Emotionel Washington, he
éE%ﬁ%l ¢ Univers ty of America eaa. o6, 122 p¢. *
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characteristic of their agejy 2) the types of books which had
developmental velues for themj and 3) the kinds of life-
problems that their reading helped them to asolve, The frank
replies of 2,37l adolescents revealed the dangers of indis-
criminate reading es well as the desirable effects attributed
to good resding,

Brooks selected one hundred titles of childrents
books that had developmental velues, and submitted the list
to librarians with the request that they deslgnate the most
popular titles. The list wes later delimited to fifty titles,
twenty-five books for the "later childhood age group and
twenty=rive for early sdolescence."lli A valusble bibliography,
based on the foregoing study, waes published as & March-April
supplement to the Chicago Schools gggzng;.ls It contained
snnoteted references for books placed under seventy~eight
categories,

Attention was alsc directed towsrd satisfying the
interests of the retarded readers, Blair discovered that

there wes a need of suitasble meterial for retarded readers

14 p11ce R, ?rooka, "Developmental Velues in Books,"
in Youth, Communication, and Librariss, edited by Frences
Henne and oiﬁers, Chicago, Auerican Library Associlation,
191‘9' Pe 514\

ta1 vlf Eff%gr La ngme andm‘l’helm'a; g'Dgngell. "Develop=
men alues ough Libreary Books n % cago Schools
Journal, Vol, 31, ilssue of March—ﬁp;il 1950, p. 1=21,
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of adolescent age, As an eid of attacking this problem, he
gent a list of titles of more than twenty-four hundred books
to two hundred and seventesn achools, On the basis of the
replies received from the principels in verilous sections of
the country and on his own personsl experience, he has drawn
& liat of one hundred books most enjoyed by retarded readers
in senior high schoola.l6

Bernatein in her study attempted to explore ways in
which interest 1s relaeted to reading comprehension., From two
stories which served as the instrument of messurement, she
found that comprehension was assoclated more closely with
interest than with resding, When interest wes high, the
pupils projected thelr own life-aituetions into the story,
end responded more fully to gquestions bagsed on the text, In
other words, where one story wes much more interssting than
the other, the pupils read the more lnteresting atory with
superior aompraheueiana17

Strang submitted a questionneire to pupils in grades
VIT through XII in thirty schools., The responses were similar

to those reported in other investigatlions, though there were

16 g, M, Blair, "Reading Materials for Pupils with
Reading Disabilities,” in High School Journasl, Vol. 39, issue
of October 1955, p. 1lh=21,

1TMgrgery R, Bernstein, "Relationshilp Detween Interest
and Resding Comprehension, in Journsl of Educstional Research,
Vol. 49, issue of December 1955, p. 203=288,




RELATED LITERATURE 20

several outstanding fesatures: 1) there was a wide range of
interests characterizing today's teon-age reading; 2) there
was & strong interest In books about teen-agers and teen
age problems; 3) very few students expressed interest ia sny
of the classics, and only s small number of students was ine
terested in biography, religion, philosophy, end arty L)
comics were seldom mentioned after grade IX3 5) there was an

extonsive interest in current adult fiction.18

2. IMPACT OF TELEVI3ION ON READING

A number of surveys has been conducted to discover
the effect of television on readiag. The role which telee
vislon 1s playing and 1z yet to play 1ls not clearly defined.
Thet its lupact has been stupondous few will doubt, There
is, however, & difference of opinion as to its fgvorable and
unfavorsble effects,

In 1949-1950 TV made 1ts appearance in Chicsago and
nearby cities., Eech yesr since 1949, Professor Witty of
Northwestorn University has circuleted qguestionnaires and
interviewed children, parents, and teachors in the Chicago
area. He secured facts on the amount of televiewlng, sttie

tudes and favorite programs, and coupared the dsta with the

18 ruth strang, " "
Strang, "heading Interests, 19L6," in The
English Journal, Vol, 35, issue of Novembe; l9h6: pe WTT=482.
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pupils' marks in school, their intelligence, reading, recre-
atlion, snd behsvior,

Acoording to Dr, Witty's report, finsncial conditions
proved no barrier to the ownership of a televislon set, 1Iu
1950, fortyethree per cent of the pupils who were interviewed
had television sets at homs, In 1957, nlnety-six per cent
reported ownership of aeta.19

Thus TV emarged sa the dominant foree in usurping
"the leisure of children and young people, leaving little
time for other more desirable activities end recreational pure
suits," including raading.ao However, in hils 1959 television
survey, Witty noted that high-school studenta devote much
less time to TV, sveraging asbout thirteen hours per weak.al

Excogsive viewing of TV 1s often cited as the reason
for the general decrease in wholesome reading smong children
snd teensgers., There is a generael opinion that TV tends to
influence reading and study hablts adversely, and "eausse

children and young people either to read less or to choose

19 Paul Witty, "TV and Today's Children," in Today!
1957 ==

Health, Vol. 35, lssus of November s Pe 40,

20 wewwwwe=, "Interest in TV and Success in School,"
in Educat%ogfl nistration and Su iglon, Vol. 37, issue
of Apr s Pe .

2l pgul Witty end Paul Xinsella, "Children and the
Electronic Pled Plper,” in Education, Vol., 80, lssue of

September 1959, p. L9,
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materials of inferior quality snd doubtful value,"?2

On the other hand, many observers belleve that tele~
viaion slone cannot be held reaponsible for the current dis-
interest in reeding, and that other factors, such as eveil-
ability of books, the home environment, and the attitudes of
adults towsrd reading must slso be considered, Signifleant
observations, on this point, have been made by Gordon Dupest

vssours isg a soclety which does not honor reading,
We turn our own deprecistion of resding to indige-
nation and blams the school, We think youngsters
as of "school age,' a8 though they were not of "home
age," or "movie age," or "television age.," We think
of school as the oniy place of schooling,.,. Forty~
two per cent of the houseas in America today are
without bookesses or bookshelves of sny kind ..

A survey by one of Americats leading encyclopedias
revealed that 8l per cent of the famillies purchas=
ing their encyclopedias had not opened it within
one year after pggohaaa. It was bought as cul=
tural furalture,

The antidote for television lies in guidance, To
offset the threat of TV to reading, Witty advised that books
discussed should be related to themes 1in favorite TV programs,
and that pupils should be helped to find resding material
thet 1s "not only rich in excitement end adventure, but sue

perior in literary quality."zh He further werned "that

22 pau) Witty, "Reaction to Television," in Elemene
tary English, Vol, 27, lssue of October 1950, p. 355.

23 Gordon Dupee, "Can Johnny's Parents Read?" in The
Saturdey Review, Vol, 36, issue of June 2, 1955, p. 5.

2l paul witty, " v
Y, "Comics and Television," in Today's
Health, Vol, 30, issue of October 1952, p. 52:
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children's astrong interests in television may be a liabllity
or an aasat."as Teachers can do much to utilize television
in supplementing the reading program. IV has tremendous edu-
catlonal possibilities, if teachers and parents learn to use
it wisely.

Sterner investigated the sttrectiveness of the medluus
of communication, 3She comparsd radlo, motionepicture, and
reading interests of higheschool pupils to dlseover whether
the wedium or reading interests had greater attraction for
the adolescent, Her data revealed that it was intersat rather
than the medium that stimuleted pupils to apend time to ex-
cean in these activities, Intellligence and socio-economic
status showed little reletionship to the selection of ine
terest, media, and specific titles within a madium.26

One of the most extensive studies wes that of Norvell,
whose sample included 50,000 junior and senior high-szchool
pupils in the state of New York, The boys and girls were
asked to lsbel as "very interesting," “falrly interesting," or
"uninteresting" the various literary selections which they
hed studied in class during the current year, By weighting

each of the three lnterest ratings and tabulating the results,

25 Ibid.

26 Alice P, Steruner, Radlo, Motion Picture, and Read-
ing Interests: A Study of géﬁgfgggénggggﬁ%g, Tgachs%g Col=-
g%g% §o§t§£§ut1ag§ to ducation, H0. 9 s Hew York, Bureau of

fcetlons, Temchers College, Columbie University, 1947, p. 102,
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Norvell assignsd each of the literary selections a percent-
age rating., He considered seventy per cent high enough to
warrent consideration for c¢less reading. Then, he classified
sach gselection according to its theme, and determined the
average interast reting of verious themes,

His findings showed that much of the reading material
ugsed ian the classroom is disliked by pupils, and he recom-
mended that three~fourths of the selectlions, now commonly in
use, should be replaced with wmaterisl which children would
enjoy reading, He concluded that for pupila in secondary
school, content and not reading difficulty iz s major deter-
ninent of resding interost.2/

Norvell noted slaso thet neither age nor intelligence
seemed to be very signilflecant, This fact is in close agree-
ment with other investigaetions, which deal with the relation-
ahip of age snd intellligence to the reading habits snd ine
terests, HMslchow, for example, offered evidence that bright
and slowelearning puplls tend to like the szame books.a8 Even
the retarded readers, according to few studles, have reading
interests simllar to those of thelir age-mates, although they
read less and show & slightly greater lanclinstion to read

27 George Norvell, The Reading Interests of Young
People, New York, Heath, i??ﬁ% e Pa =

oo Puzﬁé. g.imalchw, "Raadin§ Interestﬁgnf Junior High~-
schoo pilas n The Schoo eview, Vol issue of March
1937, ps 175-185, e % Beviow, Vol 45,
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myatery and sdventure storiss then do the average and

superior children,
3, THORNDIKE'S MEASURING TECHNIQUE

Norvell's survey approximated rether closely Thorne
dike's study.ag There are, of course, varlations 1in ths se-
lections of resding materisl, which besically constitutes the
nature of the investigation in Norwvell's study. His dats,
too, are not directly comparable becsuse of different methods
of assembling, There sre also seeming dissgreements resulting
from differences in the ages of the children contributing
the deta, In the main, however, the similarities sre notice~
able, and Norvell himself ssserted that his findings have
paralleled those of Thorndike,30

Thorndike made e comparative astudy of childrentsz ine
torcats to determine the extent to which chronological age and
mental meturity control reeding interests., The other problem
of his study wes to find the subject that the "less gifted
pupil" would enjoy reading.

Thorndike developed an inatrument, which resembled

the weasuring technigue used by Waples and Typer in their

29 Rovert L., Thorandike, Children's Reading Interests
New York, Bureeu of Publinatxoas. Teachers College, ﬁoiuﬁﬁia’
University, 1941, L8 p,

30 worvell, Op. Cit., p. 80.
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study, What People Want to Read M.ﬁ Waples and Tyler ane
notated a list of nonefletion articles appesrlng in magezines
to rind out the reading lnterests of adults, Thorndike ine
cluded in his list titles of flction, end limited his sub=
Jects to elemsntery end secondsryw-school pupils, In sddition,
he mede each item ingenlously fictitlous.

This technique enabled him to obtain dste gquiekly and
conveniently, "apart from the influence of evailability, read=-
ability, and past experience with particular books." It was
hia theory that with actual titlea, a child's cholce might be
influenced by his umemory of the reputetion of a book or of an
individual who might heve recommended 1t, Fictitious titles,
on the other hand, required a simpler and correspondingly
safer response, and were, therefore, & more valid measure of
interest,

He used the questilonnaire "for lack of soumsething
better,"32 Besides, "prectical limitations of time, materials,
end resding abllity mske it lupossible to have subjects

ectually reed lengthy psssages for a purpose of interest survey,”

32 pougles Weples and R, W. Tyler @gt Peo%a Want to
Read About, Chicago, Uuivarsiby'ar Chicaga ross, s Pe

32rovert L, Thorndike, Chg%dgen'a Resding Interesta:
A Stud B&ggg en g Fletitlous Anno a8 itles uasgzmﬁaﬁg,
A Revlew, by L. O, Mossman, in HEducatlonsl HMethod, Vol, s

isaue of April 1941, p. 2365,
33 %Qmm’ ‘QEQ M’O Pe l.l.q
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The questionnaire, consisting of eighty~five fictie
tious titles with annotations, was presented to 2,891 pupils,
renging in age from eight to over twenty, and in grades from
four to twelve., The age group did not represent complete
crossesection of the school population, Orades five to six
contributed the largeat nuwbers, Only thirteen per cent were
higheschool pupils. Brighter children predominated in the
younger groups, while the older groups were heavily loaded
with the slower children of those ages,

Thorndike grouped his subjects asccording to sex, age,
and brightness, thet is 1into thirds sccording to intelligence
test, or in some cases, according to reading test or age-grade
status when the pupil's I, Q. was not aveilable, This sort-
ing ylelded filty subegroups, The intersst score for a gilven
title for sech subwgroup wes computed through the use of the
formuls employed in the present study.

Thorndike's inquiry into the dependence of reading
interaests upon mental developusnt led him to believe that the
dirferences between the reading interests of dull end bright
children are not go wuech in tho books resd ss in the age level
at which they rsad, H1s findings reveasled consiastent patterns
of interests for bright and slow children of the same age.

"In their pattern of reported reading interests,” wrote Thorn=
dike in his monogrsph, "bright children (Medien I, Q. ebout
123) are most like a group of mentally slower children
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(Median I, Q. about 92) who are two or three ysars older then
they are,"3t He further concluded thet

As fer as intelligence 1s concerned, the tesacher will
be able to gilve the bright children reading on toplcs
which appesl moat to the average child a yesr or two
leter, while the slow child will be interested in
topics which will mpggml most to the average child a
year or two earlier,

Those who are councerned with the needs of retarded readers
will find Thorndike's findings encouragingly helpful,

Ruagzell has challenged Thorndike's sssumption of simie-
larity of interests at different levels. He has aesserted
that Thorndike

+eettight have obtained somewhat different results
with a wider range of titles, eund thet his study
elinminated resding difflculty ss a factor, When
children choose actual books, they are almost forced
to plck cnes they can resdj therefore the results

in terms of books read will differ considerably at
different levels., Thorandike showed sim% arities in
potential intereats rather than sctusl,

It seems pertinent to point out, however, that Thorne
dike used flctitious titles primarily to avoid a situation in
which pupils would be required to reed on the basis of actual

axperience with & book, His purpose was "to explore the

3k 1b1d., p. 35.

35 Ibidu' P» 380

36 David He Russsll, "The Development of Resding

Preferences and Testes," in his Children Learn to Read
Chapter XIT, Boston, Ginn, 1949, o= Sres GFosEn Lo Reed
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topics of interest rather than interest in any boolg, "7

Thorndike's findings and procedure have been quoted
somewhet st length because, in the considerstlon of the backe
ground for this survey, it was one study which proved of cone-
giderable value for the wmethod and suggestlons it had offered.
The instrument he developed seemed of sufficient worth to
warrant 1ts further adaptation in the current study in an ate
tempt to eatimate the reading of the Cetholic high-achool
girles, In fact, it hes served as the ecrux for this investi-~
gation,

Findings on reading lnterests of higheschool pupils
have been diverse and widely scattered throughout many sources,
Investigators have considered the subject from meny angles,
Studies have differed considerably Iin quantity of sampling, in
locaticn and type of community, in grade level, in selectilon
of fgctors of interest, in stetistical treatment, and in
classiflcatlon of categories, A limited number of such studles,
which appeared to be most useful, haes been synthesized in
Table I, But literature in the flsld is sbundant, A relative
significance and extent of the toplc may be found in

Encyclopedla of Educational Raaeggcg,38

37 Thorndike, Up, Cibe, Pe Se

38 williem 3., Oray, "Significant Facts Concerning
Resding Interests and Preferences,” in the Encyclopedia of
ucational Rese » Rev, BEd,, New Yorlk, Maomillan, 1952,

Pe
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Table I,

Summary of Selected Studiss in Highe-School Students' Readlng
Interests snd Preferences, 1938+1958,

Investigetor Date and Method Purpose Results
Sub jects
W,G. Brink 1938 Record To improve Change in reeding
of books queality of interests) ro-
Grades resd in reading gont titles pree
wl2 2 weaks and to ferred; adventure
2532 provide given firat
pupils effective ranking
remedial
progean
L.Le LaBrant 1939 Record of To discover Reading, accorde
and free whether ing to needs,
P, Hoeller Grades reading voluntary interests, and
T=12 during reading abilities of
About one leads to pupils, tends to
5l in sempster extensive lesd to extensive
cach reading reading
grade
Beryl 1941 Booka To provide Compiletion of 250
YeAdow selected sglow beat~lilted booka
Grade by slow pupils for poor remdersj
10 readers with atudents' reading
400 on basis wmaterial ablility lamproved
pupils Of ine they can
torest enjoy
appeal reading
Robert L. 1941 Question= To detere Bright and slow
Thoradike nalre mine pupilas have
Grades besed on  to what sinilsr interests
h=12 fictie- extont but resemblance
3,000 tious 1s resde is incresased when
puplls titles ing ine pupils are 2 or 3
terest years younger then
dependant the slow ones.
on C.A,

end T,Q
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Table I,

21

Summary of Selected Studies in Highe3chool Students' Reading
Interests and Preferences, 1938-1958 (Continued)

Inveatigator Date and lMethod Purpose Results
Subjects
Dale 1941 List of To mset up Only two factors,
Zeller 48 books equations action and humor
Orades and 18 for pre~ proved stetistice
T=9 factors dicting ally significant
L, 047 deterw appeal of
pupils mining regding ma«
reading terisl on
interests basls of
interest
factor
Ruth 1946 Question- To learn Preferences voted
Strang naire what type for books dealing
Grades of books with teen-age life
T=-12 arouse and problems, ad-
pupils!? venture, action,
interest end humor
Alice P, 1947 Checklist, To Interest rather
Sterner puplla? diascover than wedivm ate
Grades dierles whe they tracts pupila.
9=12 and mediom of Relationship among
372 reading leisure interests independ.
pupils records activity ent of medis was
or interesat « 723 anong media
had greeter  independent of
attraction interests, .27
Climechus 1949 Reading To Moderately high
Boyle Design deteruine relationship
Grade and relatione between 1,Q. and
9 pupils!? ship be=~ reading interests
120 roading tween I,Q. exists
pupile records end read=-
ing ine

teresats
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Table I,

22

Summery of Selected Studies in High-School Studenta' Reading
Interests and Preferences, 1938-1958 (Continued)

Investigator Date and Method Purpose Results
Subjectis
George 1950 1,700 To Selections if
Norvell litersry sappralse well«liked,
Grades works interest will be liked
T=12 commonly in reade 2 oy 3 greades
50,000 studied ing ma=- above and below.
pupils in clasg-~ teriel for Pupils! prefer=
rooms teaching ences listed
literature according to
rank order
Margery R 1954 Three To find Comprehension
Bernstein vosda~ relation=- is associated
Grade bility ship more closely
9 formulas between with interest
100 differing interest than with
pupils signifie end compre- reading
cantly in hension
interest
Willien E 1956 Question- To No signifi-
Vanderment naire discover cance found
and Gredes the types in enalysis
We Ao 6«10 of imegl- of reading
Thalman 1,034 native preferences
pupils elenents of various
of read- soclo-~economic
ing fan- groups accord-
tasy pre- ing to fantasy
ferred by content

pupils
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In summary, recent studles disclosed everage trends
in reading preferences. Certain major conclusions relative
to age, sex, and few other factors were in unenimous agree-
menti other findings, on the other hand, were frequently in
conflict,

In the spring lssue of the Educational and Pgycholo-

glcal Measurements for 1954, Scott summerized some of his
eriticeal observations relative teo research in reading, pube
lished during the perilod from 1940 to 1950, He described the
research reports of that decade ss "voluminous,” "variled in
quality,” "pracéical rather then theoretical,” reflecting ine
herent limitations, such es "insdequate controls," and "weak
eriteria of success,”3?

Throughout the two last decades, the results of
studles on reading interests have offered a direct challenge
for continued effort to elevate reading tastes and preferw
ences of the higheschool pupils, snd pointed out broad ime
plications for the role of personal reading and the persone
ality of the reader in the contemporaery sociel life, Problems
to promote reading luterests and hablits in the mldst of new
agencles of mess communication still swalt solution, and the

great wealth of posaibilities in the unexplored "srecas of

39 ¢, W. Scott, "A "Pforeat! View of Present Resesrch

in Reading," in Educational snd Psychological Meamsurements,
Vol. 1l, spring, 195, D. 20B=21li,
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research interest" still merit intensive atudy,

In this connection, there are several determining
factors which can mske this research a contributory source of
informetion. Eassentlally, the first noteworthy feature lay
in 1ts objectiveaz, The primary purpose of thils exploratory
survey was & qualitastive asnalysis of the girls' reading ine
terests in the light of the philosophy of the school, From
the critical appraisasl of the girls' reading habits, the
teacher can recognize not ounly the students' likes and dis-
likes in reading, but also the deviations from well-established
principles of educetion and standerds of good reading,

In addition, the sim was to discover the lmportant
facts end the significsent problems which may prove helpful as
a basias In the organigetion of & reading guidance program,

To sum up, the findings wmay rewemphasize recognition of the
place accorded to reading interaests, snd rouse the teachers!?

challenge to gulde thelr pupils into the WHAT of resding,



CHAPTER II

METHOD OF RESEARCH, DEFINITIONS, AND CRITERIA

0f the different techalques for finding facts, the
questionnaire proved to be the most feaslible method of ape
proach to the present research problem, At any rate, it was
the esslest way to inventory a large group of individuals,

Because of 1ta limitations and frequent unjustifiied
censure, a concentrated effort wes wmade to follow & wellw
approved procedure in the developmsnt of the questionnaire,
a0 that each phase of its generasl conatruction would meet with
the technical recoumendations on questionnalire writing,

In its initiel stage, the questionnaire wes bsassed upon
the personal experiesnce of the writer, who as librarian in
three Catholic high schools, in three diff'erent sections of
city, had for many years close contact with teen~sge readers,
In its second phese, the questionnaire was submitted to a
trial jury, consisting of some fifty graduate students, the
na jority of whom were teachers of secondery and elementary
schools, end finally 1t wes administered during the latter
part of the scholastic year of 1956 to five hundred highe
school pupils,

Since 1t has been decided that the subjects of this
investigation were to be exclusively girlas, it was nscessary

to eliminate twentyefive questionnalires, submitted by the
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boys of one of the participasting aschools., Fifteen question-
neires, answered by the girls were also dlscsardedjy ten on
scoount of the missing I.Q's and five because of Ilncomplete
data, In all, responses from }j60 students were tabulated,
In general, an esttempt wes made to remove as far aa possible
all the factors that might in any way tend to iavalidate the
findings,

l, Dats, Semple, and Administrative Aspects.

a) Data, - The gueationneire was divided into thres
sectiona, The first part was designed to elicit from the
students factual data, such as, school, grade, the family
background, socisl and economic setting, and the cultural
level, It 1is = geonersl sccepted theory by many investigators
that these factors condition the pupils! quality of reading
and the reactions to the subject read,

Another important informetion desired was the identi-
fication of interest = not exectly of the sort secured by
svaelleble standard tests, but an inventory that would indi-
cate the astudenta' likes and dislikes, or inclination toward
types of reading material which mekes the greaetest appeal to
them, The basic purpose of this second part of the queatione
naire wes to gnalyze the perasonal characteristics of the
pupils by probing their expressed resctions to reading,
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Because one of the most importent aspects of the in-
vestigation was determination of reading interests, it was
necessary to use s tool which was both valld and relilable,
Such a tool was aveilable in the instrument developed by
Robert L. Thorndike, who bellieved that somes estimate of
children's interesta in reading can be discovered from the
responges of fictitious titles of supposed book-.1 The anno=-
tated 1ist of fictitlous titles in the third section of the
questionneire has been based on this device,™

This section of the questionnaire had a two=fold pure
pese: 1) to discover objsctively the nature and range of read-
ing interests of Catholic high-school girls, in order to se-
cure a more adequate pleture of their prevailing preferences
for the basis of & functional reading guidance program, and
2) to £ind out not so much what is the effect of intelligence
in differentlating resding interests, slthough that question
also has been incorporated into the problem of research, as
how traditional attitudes effect the quality of the Catholic
high-school girl's resding taste, After all, attitudes do
influence one's Judgments, and play an important role in

determining one's cholce of action,

1 Thorndike, Op. Cit.
# See Appendix 2 - (4)
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Obviously, more effective than a brief deascriptive
annotation 1s & selection or passege from & book, wherein the
knowledge of the author's intent, his tone, end his attitude
toward the topic are revealed, But such broad aress of con-
cern aim to analyze the depth of understanding and the
eritical regctions and judgments of the students, a scope of
reaeerch which could very well furnish the bsais for another

supplementary experiment,

b) The sample. = The atudy was confined to the analyses
of reading interests of Catholic higheschool girls only., In
one respect, it was strictly a local study. Only 1.5 per cent
of Chicago Cathollic high=school girls partlcipated in this
survey.z Although L60 students constitute & small group com-
pared to the number of students in the Archdiocese of Chicago,
it was asssumed thet the careful selection of schoola insured
a balanced and honest opinion of the Catholic girls with re-
spect to reading. The group ss & whole represented five out
of thirty-four different Catholie high schools within the city
limits, The enrollment of these f{ive schools raanged from 200
to 300 pupils, The schools were sslected as representative

of the various communities of the city.

2 Enrollment of girla in the Catholic high schools
for 1955«1956, excluding suburbsn sreas, was 23,507. Arche
diocese of Chicago Annual School Report, 1955-1956,
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Studies of reading habits indlcats that ell the
factors in the puplilis eanviroament, including interest and
naturel equipment, help to shape his reading taste, There are,
however, some investigators who mainteln that the significance
of family background and sconomic conditions in relstion to
type of reeding is negligibles De Boer, for exemple, has
pointed out thet "the factors of intelligence and szocio=-
economic gtatus do not markedly affect young peoplets interests,

Similarly, Sternerts study provided evidence regarding
the relstionship of intelligence and socio~economic status to
youth's choices of medlia and interests. In her Radio, Motlon
Picture, and Reading Interests: A Study of High School Pupils,
she found thet "soclio-sconomic stetus shows the lesst re=
lationship to those medie and mteresta."Ll And 1in reference
to intelligence, she pointedly remarked: "Intelligence as =
factor in these aress seems to be greatly overrated, for it
mekes little difference in cholces of medla or interests."s

It was desirable, nevertheless, to secure data con-
cerning the composition of the subjects perticipating in the

study, since different economic and cultural levels made the

3 J. J. De Boer, "About Reeding and the High School
Stugggt," in The English Journal, Vol., 47, issue of May 1958,
Pe .

L sterner, Op. Cit., pe. 31,

5 1bid., p. 32.
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communities or pearts of a coumunity quite distiactive, One
community, for example, rated higher than the others on e
number of social indexes, such as high economic status, good
educational background, snd predominance of English-speaking
people. Another showed high percentage of unskllled labor,
foreign parentage, and elementary schooling.

The group as a8 whole was made up of puplls from homes
representing varled strata of society. This jJudgment was
supported, in a privste lnterview, by a former issistant-
Superintendent of the Cstholic Schools in the Arohdiocese of
Chicago. A few came from homes representing the wealthy,
Others came from the poor, the relliglous, the indifferent, the
professional, and the laboring clesses, Most of then, howe
ever, came from about the average beckground with respect to
occupational and educational levels,

Many pupils in this sample were of the third and
fourth generstion of mixed nationalities. They were a mixe
ture of Irish, Pollish, Itallan, German, Lithuanien, and Bo=-
hemian descent, meking it s typical urban school populstion,
It appears failr to add, however, that natlonality factor is
not extremely sigunificant when school environuent and treaine-
ing are fairly siumilar,

The parents! education was also of varying level, OF
the fathers of the subjects, nlne per cent were college
graduates; forty-three per cent were high-school graduetes,
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and thirty-eight per cent had slementary school education only.
O0f the mothers of the subjects, six per cent were college
greduates, fiftyefive per cent claimed higheschool as thelr
terminel point of formal education, and thirty-two per cent
had elementary school education only., The educatlon of the
motheres of these subjects appeared to be slightly higher than
the fathers, even though more fathers than mothers attended
college,

In the occupationsl classificetion, the professions
were represented by few perents, A smell group included
owners of business concernsj the greatest number, however,
consisted of workers in the industriasl plants.

Among the pupils, L3.8 per cent worked on the average
of fifteen hours per week during the aftere-achool hours, Very
few had no siblings. The number of children in the family
ranged from one to eleven, with an everage of two children
per family,

While the majority of the pupils had been exposed to
2 Catholic environment throughout all the years of their
schooling, 26% of the girls, taking part in this iavestigation,
sttended the publlic achool on the average of three years
prior to thelr enrollment at the Catholic high school,

¢) Grouping, = The total student group was divided by

grades, nine to twelve, inclusive., The basis for determining
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the number of pupils for this study was not asltogether arbi-
trary. It was decided thet one-thlrd of the pupils, selected
from the school enroliment, should represent the highest, the
aversge, and the lowest group of students of esach grade, that
is, to include in the high group ell those having an I.Q. of
115 and above, in the wmiddle group, those having an I,Q. of
100 to 11}, and in the low group, those with an I.Q., below
100, The school records supplied the intelligence scores,

Acoordingly, there was & fairly equal-sized distril-
bution in the ages frow twelve to nineteen, with & mean age
of 15-5, and with an equel distribution of reprssentetive ine
telligence quotients, the meen for which was 106,7, and the
standard devietion, 16.5., The students were, therefore, in-
cluded proportionastely to the enrolluent of the school, The
I. Q's ranged from the borderline to very superior, The median
of the I, Q. scores, according to the four higheschool grades,
is given 1in Table II,

The purpose of the homogeneous grouplng was two-fold:
1) to find out to what extent the girls in different grades
vary in thelr reading preferences, and 2) to discover the dif=
ferences in the quality of reading and in the individusl reed-
ing 1interests between the high and the low groups, BResides,
it seemed to be the most convenlent and relieble method by
which to gsecure & stratified sampling in the five schools

during one acedemic year,
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Teble II,
Grouping Cheracteristics of the Ssmple.

Bright Group Average Croup  Slow Oroup

115-up 100-11} Below 100
Grade Totel Med. Total Med, Total Med, Total
N IoQe N I,Qs N IeQe

9 50 12L.1 60 105.8 46 89.3 156
10 23 120.7 50 108,0 L2 90,2 115
11 37 125,2 39 108,0 26 0.8 102
12 2l 126.0 36 106,8 30 91.8 87

Totel 131 185 il 460
Per cent28, L% 40.2% 31.3%

and
Median 124 107 90
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d) Administrative aspects. - The reading-interest
questionnaire was edministered late in spring of 1956 by the
teachers of the cooperating schools, A brief astatement of
the purpose of the study wes given to the pupils, It waeas ex-
Pleined to them that their correct responses were necessary
to make an accuraete study, They were told that the question=-
neire was not & test but a survey to show which books they
liked best, so the library could purchase books they would
enjoy. They were encouraged to be honest and to give a sin-
cere personal opinilon without any thought of whether their
answers meet the approvel of their teachers or not, There
seemed, therefore, no reason to believe that eany of the
students felsifled the given responses,

| Though no limit wes set for anawering the question-
naire, the time required for giving the responses ranged from
forty to sixty minutes, This time included both the pre-
liminaery explanation by the teacher and the sctuel writing
of the replies by the students,

The validity end reliabllity of the method of ex=-
ploring the girls' expressed reading interests employed in
this study seem fairly well substantiasted through a compare
ison of the results from the five school groups, There 1s
considerable consistency in the responses of the individuals
and groups, the consistency being much grester with some

puplls and certain toplics than with others,
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The relisbility of the data depended in large measure
upon the homogeneity of the groups, It will be well to re-
member that the subjects participating in this study were
all urban pupils, elike in sex, schooling, and religion, It
was further assumed that the responses given by the girls
heve been genuine indicetions of their reading interests,
8ince they have been asked to indicate the type of books they
would like to resd, and not those they had slready read, The
questions, therefore, were not necessarily requiring an
answer which would be an index of thelr reading achlevement,
For that reason, 1t was naturaelly belleved that the truthful
answers and expressions of the girls' views heve been de-

cidedly in favor of the reliasbllity of the data.
2. Computation of Interest Scores

Few investigations can ¢laim absolute originality in
idea and method., In this respect, the current study was not
unique in adopting Robert L, Thorndike's simple but convenient
device as one part of measuring the reading patterns of 460
girls who attended five different Cetholic high schools,

The messuring instrument, as used by Thorndlke, was
the usual inventory technique, but ingeuniously devised to
yield "simpler end correspondingly sefer responses.” It con-
slsted of & list of fletiticus annotated titles, merked by

the three-way response, The pupils were agked to indiceate
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their choices by encircling one of the three: "YES" if they

would like to read the story, "NO" if they would not like to
read 1t, and "?" if they could not make up their minds, In

this way, they interpreted their resction in terms of like,

dislike, or indifference (LID),

A 8imilar epproach was adopted in this investigation,
A list of fictitious titles of books was compiled and anno=
tated, so that the nature of tho coutents could be reedily
inferred, Titles were designed to sample the various types
of subjects which might prove of interest to high-school
pupils,

Soms toplos were represented somewhat arbitrarily by
more than one title, For exaaple, "School and Teenesge
Interosts™ hed six titles., "Art," on the other hend, had
only one, The subjects relating to a certaln topic were not
grouped, but were scatbtersd throughout the inventory, in order
that the resder might be sncouraged to read each item as &
separate book entry.

The computation of lnterest scores for the various
titles was bassed on Thorndike's formula:

Number marking "YES" + } Number maerking "?" .. Raw per cent or
Interest Score
Total number in group responding to the item for given item

That is, one helf of the nuber who encircled "?" has been
gdded to the number of pupils in the group who encircled "YES."

The resulting sum was then divided by the total number of



METHOD OF RESEARCH 37

pupils who had answered that iltem.

It will be well to recall thet the groups were dl-
vided sccording to their I, Q's and by grades, 3cores for
sach group separately have been found; and then Tlnally avere
aged to get the interest for all four grades. An example
of the procedure of approximating & level of interest score
for esach title was 1llustrsied in Teble III, showing the over=
8ll level of interest score for the title Captein G11 (No. 21).

"This," according to Professor Thorndike, "seems g
perfectly recasonable wey of approximating a level of interest
score for each itewm ... for each group ... and for all gradea."6
Since this procedure was followed for all twenty-five titles,
1t becsame possible to rank the titles seccording to the scores
in order of lnterest for the group ms & whole, gnd to compare
the rank of any title for one group with its rank for any
other group.

Thils technlque waz used because 1t wes an approach
that lends itself to pupils! interssts not through getting
th-ir reactions to aspecific books, but to a genersal character
or typeas of books. Moreover, the alm was to discover the
nature of group laterests and not of individuel tastes, Con=
slderation was given chilefly to the iInfluence of group simie
larities rather than to individual differences in determining

6 Robert L., Thorndike®s letter to the writer, dated
Mereh 27, 1958,
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Table III,
Approximating & Level of Interest Score for & Title

Grade N Yo, answering Plus No, encireling Rew
YES

? per cent
9 156 99 (%) 29 7247
10 115 75 (%) 11 70.0
11 102 72 (%) 0 705
12 87 50 (&) 10 6342
Total 160 296 S0

snd Average 69.1
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reading cholces, This group measurement device lin the come
putation of scores proved well-suited with respect to fa-
cility and ease, All other data in the subsequent chapters
were computed also according to rate per cent, The presen~
tation of percentages has been given in the correaponding
tables.

3, Definitions and Criteria for Evaluation,

The role of interest in revolutionizing the principles
of educational procedure has been well recognized in modern
research, But the multiple uses to which the word has been
applied make the process of deflining the term rather complex,

Prior to the age of experimental verification, there
woere several thsoretical; philosophicel, snd psychological
concepts of interest, soms of which sclentific measurement
today hes rejected. For example, interest was considered to
be the egsentisl principle in organiging knowledge in the
mind, It wes thought of ss an end, dominating the faculty
of the will,

A few pasychologlsts made interest synonymous with
attentiveness « a concept closely relasted to the definition
in Webster's Dictionsry: "m propensity to attend to snd be
stirred by a certaln clsass of objects.," Some writers iden-
tifled interest with euotions, or feellngs, elther with feelw

ings of pleasantness or unpleassantness, Edward Thorndike
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believed that satisfying pleasurable stimull was an eid to
learnings in fact, that interest, the pleasurable feeling,
was basic to all learning, and that more work was done when
the learner was interested, The feeling of averaton, oan the
other hand, subtracted from the production, "Feeling is the
most commonly emphasized criterion of interest.”

Dewey considered interest in lintimate connection with
action, adopting, therefore, a brosadly behavioristic view, In
his essay "Intersat and Effort in Educetion,”™ he defined ine-
terest as the identificatlion of self with eaction, or with the
object which the action concerns, thesse belng both means and
end, Accordingly, interest 1ls & unification of the whole
self with the activity undertakan.7

2) Definitions, - For the purpose of the topic under cone-
sideration, the followlng definition was found most feasible:
en interest 1s "a relatively permanent disposition to respond
in a complex manner to some object, experience, or ectivity
with which the individusl tends to become temporarily identi-
fied."a A workable def'inition of reading interests was also
adopted, namely, "what students read and what they want to

T John Pewey, Interast and Effect, Boston, Houghton
Mire1in, 1903, pe gy 1Berpyont 2nd ’ ’

8 plexander A Schnelder, The Psychology of Adolescence
Milwaukee, Bruce, 19553 p. 228, e - *
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read,” In other words, reading interest means preference for
certain specific books, certaln authors, or for certain types
of themes in literature,

Other terms related to interest include reactions,
habits, patterns, preferences, and taste, Some of these have
been used arbitrarily and connote veriant meaningsjy others,
like taste aend preference, have been rednced to more definite
meanings, Taste has been defined as "the integrated sum total
of an individual's interests, likings, and cholces ag manie-
feated consistently at any glven period of his 11fe"59 while
preference "1s a readiness to recelve one object as ageiust
snother,"0 It 1s spperent that & common thread of aeaning
runs through these subjective, yet acceptable and prectical
definitions,

Closely knit with the 4lfficulties inherent in the
connotations of interest are the verious techniques and ap-
proaches to the eveluation snd measurement of ianterest, But

limitation and consistency with the origine)l purpose of the

9 Joan Betzner and R, L, Lyman, "The Development of
Reeding Interests and Taates," in The Th;Etx~31xth Yearbook
of the National Society for the Study

ucetion
The Teachling oI ng: A Seco ﬂ"Fe or Chapter GI. Bl oot
Ington, TI%%nfTh. %ﬁBIgc Jchool Pu ag Coey 1937, pe 185,
10 Jacob W, Getzels, "The Nature of Reading Interests:

Paychological Aspects,” in I}eve;opigg Permanent Interest in
Reading, compiled and adita by Helen M, Robinson, The _ug
ceedl

eedings of th %E&EQL n;ﬁsuanc: on Reading, held at the
Univeralty o eago, Vols 18, 8 ,____Tﬂh

. Supplementary Educational
Monoggnzhs. Wo. 8l, Ghieage, 7'y of icago Press,
s Do
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lavestigation preclude historical end critical evaluation of
such a foruidable tople. It may not be smiss, however, to
point out that some of the attempts that had been made to
measure interest were fairly well treated by Fryer in his
Measurement of Ingerasta.ll The book is considered a standard
reference work, containing complete documented treatment of
the subject., It contains a critical and interpretative sum-
mary of the studies that have been made from paychological
megsurements of humen interests to 1930,

Periodical literature has adequately supplemesnted
Fryert's work, For example, Dayhaw in his article "The Messure-
mont of Interest," which appeared in the Canadisn Journal of

Paychology, Juns, l9uﬂ,12 summeriged somes of the ateps in the
investigetion of interests, and pointed out how effort has

been directed toward greater clarification and development of
a more intelligent application of the conception of interest,
The author described many interests tests in current use, and

offered a list of suggestions for future flelds of exploration,

b) Interest factor in reading - Interest in terms of sube

Ject preferences has been the focal polnt of anslysis in many

11 pouglas Fryer, The Messurement of Interests, New
York, Holt, 1931, 488 p. R

12 1 eurence T, Dayhaw, "The Measurement of Iunterest,”

in the Canadian Journal of Psychology, Vol., 2, isaue of June
1918, pe 7L=80; ’
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atudiesy the majority of these have been concerned with read-
ing, wherein intereat, &s in everything else, plays an im-
portant role. 1In fact, it has been generally conceded that
to measure the succeass of any educationsl endeavor, one needs
only to study the charscter, the method of direction, end inme-
portance of the interest which it generates, Too often
teachers have fglled to recognize this powerful msans in fos-
tering better reasding heblts, And yel, & knowledge of the
different patterns of resding interssts might have given them
& natural approach in their subtle task of gulidance,

0f coursge, there are meny factors, other than interest,
which command conslderation for eflfective guldance., Interests
are the product of soclal background} they are influenced by
experiences at home and at aschool, Besides the social age
and the economie level, the chronological, wmental, and reading
age, together with the pupil's physical and emotional charac-
teristics must be taken into account, Cultural opportunitiss,
eurricular demands, avallability of books, and other general
attitudes whieh condition the nature of reading experiences
also govern the resder's choices., It 1s advisable to bear in
mind these mejor determinants of Interests when offering
counsel and guidance in resding,.

Host teachers recognige the fact that every reader
possesses a distinet personslity, formed by diverse experi-

ences and environmentsl factors. No one will dispute,
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therefore, the assertion that some pupila’ Interests msy be
negative in character, and fail to "provide for growth in the
right direction,” DBut "taste in reeding," sccording to Ruth
Strang, Director of Columbia Univeraity's Reading Center, "is
not predeterminedy it develops in a favorable environment
with proper stimulation snd guidance,"l3

S8trang belleved firmly thet interests can be caught,
taught, end cultivated, "It is a fallacy to think," she
deftly remarked at the first annual meeting of the Interw
national Reading Association in Chicago, “thet because child=
ren and adolescents now like certaein kinds of books, they
should go on llking them. Reading maturity is bullt not merely
by setisfying existing interests, but by developing new
intereata,"il

Whatever the predominent interests may be;, they can
serve as the starting point by discerning teachers for re=-
directing the unwholesome ones and stimulating wmore desirable
onss, Sometimes these interests may be improved by materials

that offer similar satisfactlons in & more complex manney,

13 Ruth Strang and Others oblet éggrovmment
1% Baad%o 72 igh Sehool and C __Q}i_aﬁg_. ew York 'mV ew=Hill,
2 Pe

14 Ruth Strang, “?roviding Materials Appropriate to
Interest and Mature Levala, Better Reade T;mas.
eadin %

The Procaad;ngs of ¢ ;gtarnationn aaoaia
Vol. oW York, Scholastic Magazine, 1950, Ds D3
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But it is important for the teacher to know thet it 1s necesg-
sary in raising the reading levels to take the child "from
vhere he is to where he ought to be,"
This view was expresssed by Sulowsy at the Annugl Con~

ferencs on Resding, held at the University of Chicago in 1956,

eee The adolescent 1is not & blank tsbletj he comes

into our classrovom with a set of previously acquired

interests, We have the power to enhence these lne

2101y the power fo oradicate soms of thomeld oo

Accordingly, the teacher must begin with the pupllia

present thinking and work toward the sttaining of the desived
objectives, namely, the development of both interests and
tastes, the latter measning, of course, the quality of materisl
the pupil remds within the {leld of his interest, She must
be mindful of the fact that "interest readiness," like g1l
other pheses of development,; appesars at differeant periods for
each child, and that she cannot produce forced growth, She
mast "stoop to conquer,” end descend almost to the ridiculous
in order to modify or eradicate the undesirable standards of
their reading tastes, Existing interests will prove useful

as motives., Through skillful guidance, these interests can

15 Irwin J. Suloway, "Classroom Methods for Developing
Reading Intersats = In (rades Ten Through Fourteen,” in

Deve;ogigﬁ ParE%nant Interest in Resding, Compiled end edited
y Helen obinson, a8 rroceedings ol the %naual onfer-
snce on Readggﬁ, held st the University of Ch cago, vVol, 18,

Supplemen ducational Nono hg, No, 8l, Chicago, Univere
sIEy of ﬁﬁicago ®88, 1950, De %gﬁ.
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be enriched &nd even heightened toward the sublime,

The idea of accepting the student on his own reading
level; with his present resding interests, has been recoum=
mended by several apeclelists in reading, Harold Anderson,
for exsmple, has advised as follows:

Somehow we must ldentify the present interests

of our students and introduce them to resding matter
related to thease intersestsj no matter how limited
anoe_open up nower. and wider horizons.ie o EH4T

Witty of Northwestern Unilversity observed that it 1s
g8 generally accepted fact to regerd some interests es transie
tory, and others uanworthy of extension. "Therefore, it 1is
suggested,” he further remarked, "that teachers aim to modify
old petterns, creaste new intereats, and reise the level of
pupilts taatas.“l? The foregoing ides was supported by Helen
Robinson, "Interests should expand with age,” she sald, "and

in certelin srees, they should be 1ntensified."18

16 Harold A, Anderson, "Objectives for Improving Read=
ing Interests « In Grades Ten Through Fourteen," in Devs%og;gg

Permanent Interest in Reading, compiled end edited by Helen
. aoBInaan. o oeeeainga of the Annual Conference on Read=-
e University

£ otenas geaphs, ¥ g{cg%’m' Univors e ot oieerd
ucational Monographs, No, ’ cago, Unlversity o

cago rress, s P» 3%

17 paul Witty, "Balanced Reading Progrems,” in ngcagg
Sehools Journal, Vol., 30, issue of November-December 1943,
Ps .

Toach 12 gelggnm.“ﬂgbiggonﬁ :ggat gesearch % NE:) tg the
eacher of Reading, n The Readlng Teacher, Vol. 18, issue
of February 1955, p. 177,
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A higher plane of reading interests should be the
goel of all teachers, even though it be not great lliterature,
This, of course, requires guldance at every attalnment level,
because some pupils mey be drifting in the current of sl
less vastime; others, as Robinson has intimeted, '“maey be
willing to resd only & single type of book, or resd only
books about one topic, or conly those written by one author,"19
Granting that a liberal sttitude towsrd the pupilis current
roeading ls adviszable, Fobinson nevertheless has cautioned
that "we cannot be content merely to satisfy current ine-
terosts, but we nmust be constantly slert to promote growth
in this aspect of reading,'20

It is the responsibility of the tescher to bridge the
gap gradually betwsen the stetic and narrow reading interests
on the part of her pupils and the type of books she would like
them to read, Studenta' interests ere oftea dormant, These,
too, need to be challenged., The tescher wmust provide reading
material to arouse these sub-gurface interests, so that pere
sonal growth of the pupils will match their potentialities.
Exposed to the best books for thelr interest level, their ap=
preciation will develop in line with what is presented to
them, that is, from the best books in the subjects thet sre

19 1v14.
20 1p1a,
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parallel with their interests, and at thelir own level of
reading achievement, to the more mature books in the stranger

fields that will challeuge their interssts and meet their needs,

¢) Interest appesl as criterion, - Another broad ares of
discussion is the controversial oplnlon regarding pupils?
reading interests as stenderds of choice in book selection,
There are seversal misconceptions on the matter of using in-
torest es the basic and the most Lfmportant single guide in
building the library collection asnd the reading program.

Chilef smong these ideas of the doctrine of interest
is the undue weight given to the pupila'! transitory end ime-
mature interests, acknowledging them as final and absolute
norms for book selection and gulidasuce, Followers of thils ex-
treme theory believe that the most effective way to meet the
pupllts interest and sssure his growth is to &llow him to
choose any book thet pleases him, They insist that the pupil
must haeve the freedow to read materials permllel to his inde=-
pendent reading and on & subject of 1lunterest to him, because
in this way only will the noneresder find resding a pleasur=
gble activity,.
Data have indlicated that pupils?' first choice is genere

ally based on authorts style or on sppealing and interesting
titles of books., Consequently, young people, though they

"are not always completely wrong," need definite help and s
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sense of direction in extending their interests to areas more
profitable and wholesome,

Students?! preferences may be used for the cues they
give for book selection. They may serve as a point of content
by means of which the teacher can lead the puplls into un=-
tried fields and arouse & liking for hooks of preeter worth,
but "not &s the determinant for continued practice."a1 To rely
completely on the changing tastes of teen~agers has bsen often
regarded smong conservative educators to be both absurd and
unsound,

It 48, of course, important that the puplls enjoy what
they read, The 1interest value in the book induces the student
to finish reading the book, to create a desire to read sous
more like it, and even to recommend 1t to others, But it is
equally important that the pupll read books that are worthwhile,

Unfortunately; there has been often & conflict between
the teachers' stamp of epproval and the criteria which the
average higheschool students use in choosing booka for leisure
reading., Students' definition of "worthwhile" is not always
congruous with their teachers' connotation, On this point,
howsver, Josette Frank, in her informative and resdable book,

Your Child's Reading Today, has argued as follows:

21 petgner snd Lymen, Op. Cit., p. 187.
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This does not mean surrendering our herdewon
standards of judgment and discrimination, Whether
or not we sre ourselves great resders, our stande
ards of appreciation have been the product of long
experience, and it 1s this we would like to pasa
along to the boys and girls, Teste and 1nt§§eat
are not inherited, but they sre contagious,

Witty and Kopel gave a similer advice to the teacher
who 18 concerned ebout directing the tastes of her pupils,

ees Interests are largely acquired, but thelr cultil-
vation is the function of educatlion, It is clear,
therefore, that consideration of and respect for
children's interests need not leasd the teacher to
abrogate her primery responsiblility for influencing
and gulding childrents growth,

Should 1t be, then, understood that attempting to
avold the dengers of granting excessive latitude and freedom
to the pupils in their selection of books for leisure reading,
the teecher should accept the elternative attitude? Such has
been the view of those teachers who belleve that to raise the
reading level of taste, the pupills must be challenged with
cultural waterial that iz both difficult end inspiring, They
disregard pupils' present experiences, thelr noeds, inbterests,
likes and dislikes, and act on the assumption that too much

reliance on intersat may lead to aimless and rendom reading,

22 josette Frank gggg Child's Reading Today, Oarden
City, Doubleday, 195, p: . ’

23 pgul Witty snd David Kopel, "Interest as & Factor

in Reading," in their Readin the Educative Process
Chapter II: Boston, Ginn, I@%?ﬁﬂ%. 58, !
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They fall to realize that nothing is wore fatal for a teacher
of reading to do than to force the students in her charge to
read only those books which she likes or those she thinks
should appesl to thew, "Reading interests, attitudes, and
abilities may be sharedj they cannot be transmitted fyom
teacher to pupms."2h
It 1s true that for the majority of the boys and

girls, high school 1s the terulnal of formsl education, Some
teachers have insigted,; therefore, that puplls read the
"essential"” books, approved by their judgment alone, merely
because they are good literature, Anderson summed up very
woll his opinion on that reading spproschs

Some educatoras would cater to the interests of pupils,

and othera would assert that students should reed

certain books which contein the great thinking of

all ages irrespsctive of present intereats., From

the point of view of the latter, the question is not

whether the student 1z interested in those particular

books, He ought Eg re8d them, Unless he rsads them,

he 13 uneducated,

He upheld and reiterated the smme views at the Annual Confevence

24 g, T, MoSwain, "Problems of Interpretation When
Eveluating Critically What is Read," in|§£g§gg;gg Grow
8

xow%gd %’35§§t§ in rpreting What ead, compiled and
édited by m Se ay, <he Proceedings of %ﬁ%,a al Cone
ference o Bﬂ%ﬁ$§ﬂ§ held at the ﬁ%Iversigy'E? cag6, Vol,
13, §ug¥§ghgn ggx dueatio g§§25352§§§ No« 7k, Chicago,
Uuiversity o lcago Press, 1951, D. »

25 garold As Anderson, "Resding Interests and Tastes,"

in Read;aﬁ‘;g Genarg% Education, William 3, Uray, Cheirman
chagégr Iy Waghington, American Council an Edu&ation, 19&0,
P .
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on Reading, held at the University of Chicago in 1956,

One of the most vital factors in developing

the habit of good reading is to mske certain that
the asct of reading is a weanlngful and rewardl
experience, Much resding in high school and col=~
loge is done under compulaion, Altogether too
often the literasture we recommend for young people
consists of "profound and cifficult classics written
by men of uncommon powsrs," If students are pre=-
maturely introduced to these books or required to
read beyond their level of maturity or lesrgely
outside their range of interests, their gaading

15 likely to end with their gradustion.?

The negative resction of atudents toward resding of
books wh ich they c¢snnot comprehend conflrms the fact thst
little or no sdvantage 1s gained by compulsion, Comprehension
is necessary for maximum snjoyment of resding. Reading mae-
terial can be difficult to present challenge, but it should be
easy enough for the pupil to grasp the suthorts meaning, end
interesting enough to give the student pleasure and satis-
faction from the reading sctivity.

Another clesaas of teschers, who hold an extrems view
regerding the questlon of selection or recommendation of books,
are those who make no restriction, and recommend indiscrimi-
nately to any pupll in their clegses titles of books, even
those which contribute 1little or nothing to the interpretation
of life., They a&re the ones who begin with books rether than

with pupils' interests, unmindful of the trulsm that "it is of

26 Harold A. Anderson, "Objectives for Improving Read-
ing Interests," Op. Cit., v LO.
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doubtful advantege to tesach a boy to read end not to teach
him WHAT to read,"Z/

Moast of the higheschool astudents sre unaware of the
joys of reading, There are few that sre "bookeminded," and
probably few that know how to extend their interests, but
me jority need to be directed, sz one may infer from Chutetls
goeneral assumption:

guess is that ten per cent of the high-school
enrollment is really unfitted for the act of reading
for pleasure, They are born non-reeders, just as
there are perhaps ten per cent who are born readers,
It is the huge area between, the eight per cent
who can be really happy in the world of books if
they are introduced to it in the right way, that 28
constitute the grest challenge to the ... teacher,

No doubt, the teacher wust be equipped with the infore
mation as to the type of books and methods best sulted to proe-
unote the general expanslon of the pupils' reading eress, As
always, the old axiom, "One cennot give what he does not pos-
sess,” holds true slso in the present discusslon, Guiding
youth to wide reading requires extraordinery skill and a
strong conviction of its educstional value,

Interest alone, however, cannot be the sole criterion

for book selection, There ere other standards that must be

27 Pelix M, Kirsch, "There's Something About & Book,"

in Catholic School Journel, Vol. 40, issue of March 1540,
P »

28 Merchette Chute, "Lifetime Reading Hebits," in
Wilson Library Bulletin, Vol. 30, lasue of April 1956, p. 620.
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observed, White suggested the following major considerations
for determining the nature and varlety of the materlals in

the secondary schools: 1) the general obJectlves of the sachool,
2) the charscteristics of secondary-achool pupils, and 3)
method of 1nstruction.29 It 18, of course, obvious that indi=-
vidual differences must be recognlzed, and e diversified col-
lection of books provided, so that it will command the ln-
tereasts and meet the needs of the slow, the average, and the
matwre readers,

The whole educaetionsl scheme of the Cetholic school,
including the mequisition of booka, has been governed by the
unchanging criteriea and codes of traditional values, embodied
in the philosophy of the achool, The philosophy of the school
is invariably the philosophy of the school library, A body of
these core values has been stated in the encyclicsel on "The
Christian Education of Youth," snd in the objectives formu-
lated by the National Cetholic Educational Assoclation,
Secondary School Committee, and by the Coumission on Americen
Citigzenship, under the auspices of the Cathollc Univerasity of

Americe,

29 Robert White, "Nature end Veriety of Reading Maw
teriala Needsd in the High Schools and Junior Colleges," in

%gggg;g&;,of Current Prsct c&s 1n Baadl edited by
TRV, %EEfFFE&e “the gnnugi Conference on
Readingz, held at the Un vmrs y of ¢hi cagc, (3)

. ad
g%_ﬁg¥x'Eﬁucat;onal Monographs, No, 61, Chicago, Univarsgf
cago rresa, L1945, D ??'
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In connection with the different reading approsches
and selection of reading materlsls, the Catholic aschools fol-
low the middle course, harmonlzing the newer theorles, which
emphaslzge the interest concerns, with the tradltional petterns
end school objectives, According to the establlshed practice,
group preferences serve s 2 partlal guide in the selection
of reading materials for the library collection.

Many librarians do give the students direct access to
what they want to read, but, at the ssme time, they try to
put within their reach books that have personsl significsnce
for them, Through such a non=~directive way, the school en-
deavors to meet 1ts obligstion to gulde youth to boocks which
combine interest end slmultaneocusly satisfy the criterion of
worth,

However, en investigation of the reading interests of
puplls may yleld more authentlc facts than those reported
through personal observation, Above all, it mey "reflect the
extent to which the teacher has accepted responsibility for
directing pupil grawth.“Bo Therefore, an effort was nade to
analyze, in the light of the current vlews and asssumptions,
the data of the present study and to appraise marked devie

ations from accepted standards,

30 witty, "Balenced Reading Programs," Op. Clts, pe 88,



CHAPTER III

NATURE AND EXTENT OF THE GIRLS' READING
IN THE LIGHT OF THE RECENT TREND3

Perhaps, as soms atudles 1ndicate, there are no
marked differences between the reading tastes and attitudes
of the present-day girls of higheschool sge end those of ten
or twenty years ago. In fact, certain oplnions, formulated
three decades ago, have been well established, Such, for ex-
ample, has been the recurrent criticism that secoundery=-school
pupils read very little in their leisure time, and what they
do resd seems to be on & rather low level and of poor quality.
Practically all studies on resding interesta show that there
is & tendency for the amount of reasding to decrease during
the higheschool) period, and the books moat commonly read by
tesnwagers are those of fletion,

Since 1940, however, iuportent observations have been
assoclisted with the unique problems, external events, and
sociael changes, corested by the new media of communication,
which have been rapildly sltering Amerieca's resding habits and
lelsure«time ectivities, The dominance of such attractions
as radlo, motion pictures, television, and pilcture megagines
have underlined the lmportance of cultural and recrestional
influences in the life of the Americans in general and the

American youth in particular,
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1, Modern Mams-Culture as Relsted to Reading,

Basically, today's youth 1s not different from the
young people in the past generations, but never before have
the conflicting velues, interesis, and distractlons been ao
overpowering in enticing young people from readlng and from
intellectual pursults. Today, "we live spleundidly and dangere
ously in this era of sutomation,” said Eleanor Hempel at the
Reading Conference, held st Claremont College in 1956.1 "Books
and reading and libraries sesm to have little glamor," obe
served Watts as he reviewed the different fectors which have
{nfluenced reeding3? while Nila Banton Smith of New York Unie
vorsity, commenting on the linfluence of the mess communicstion
egencies, aptly remerked: "The demand at the moment is for a
gtreamlinad type of reading sbillty, geared to the tempo of
modern 1ife,"3

In a similar veln, Preston discussed the changes in
reading hebits that have come sboub es a result of the newer

medlis of communicetion, end asserted that "a major task of

1 Eleanor Hagpel, "Tg Rggding,“ in The Tweutz-f;gsé X
Yearbook, clar%ggug o;;eﬁg 1Y onference aremont Cole-
ege, Claremont, Californis, 1956, Ps N

2 p, R, Watts, "What!s Happening to Reading? in The
English Journal, Vol. 43, issue of Marech 1954, p. 129,

3 ¥ile Banton Smith, "Readlng in 1953," in Education,
Vol, 73, issue of May 1953, p. 533.
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high school and college teacherzs is to help young people de=-
velop reading hebits which are appropriste to the age 1in which
they 11ve, "4

There 1z no doubt that young people of the present
generation must face problema that are more complex and more
meture than thelr peers formerly had encountered, True, the
edolescent boys and girls are, in & sense, reaching adulthood
sarlier than the youth of the first part of this century,.
But life, presented in modern medis, has increased emotional
and psychological strains, and made youth aware of the current
events in & way never before realized, The state of uncere
tainty, confusion, and confliet, which prevails in theworld,
tends to make the adolescent'sg personal adjustment more come-
plicated, 1In addition, many more homes today are failling to
provide the proper e¢limate for heppy living due to the high
rate of divorce and family disruptions,

An overall picture of the modern teen-ager's dilemma
has been well drawn by Goebel:

Teen=ggers have been affected tremendously by the

swift tempo of todey's mode of living, HRadlo, tele=
vision, movies have mede them aware of the world in

h Ralph C. Preston, "The Changed Role of Reading,” in

Readi dgf __é %ﬁgs catio ,lﬂe %g the LC
66 on Readin B8CO ar S 00, olle avels
%gg i ation %aunaiI“"f TEaaﬁara oﬁ '

1 %1sh, Mbnogrnph ﬁo. 17. Yew York, Appleton-Contury«Croft,
1% P 1.
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which they lives of the problems whilch they as
adults must fece ..o At the same time the teonw
ager leads s very sctive life, lie has a full
study schedules, extra-curriculer actlvitles, often
sn after=school job, Chlldhood has been left bew
hind, but there 1s so wmuch to bs learned so
quickly if he ls to edjust to the world of the
adult, Hence, he needs patterns and often f{luds
them in his readings %ﬁ behooves us to kunow his
reading interests ees

Some evidence of the widespread span &nd rapld ex-
pansion of the new media of communicstlon can be deduced from
the report submitted by Arthur Hull Haeyes, President of the
CBS Radio, at the fifty-fourth annual wmeeting of the Netional
Catholic Educational Asssocistion, held ia :ilwaukee in 1957,

To substantiste his facts, Hayes quoted seversal
notable figures. Approximately, ninety~eight per cent of all
homes in America sre radloe-equipped. In fact, there are uore
homes with a radio than with electric lights or electric re=
frigerators, And despite televisionts relatively recent ape
pearsnce, seventy-nine per cent of all homes in this country
own & telavision.6 More local investigatlion waa made by

Matthew Steplen, In his study of ten parochisl schools in the

5 E. R, Goebel, "Tesnes i ¥ 1,
. =age Reading in Library Journs
v01' 77’ 138115 Of Jut'w’l, 1952’ p. 92&2. ’

X 46 érthnr He ga{ga. “gzdizland Eduiatign,” in Progead-
ngs an 98 O ¢ National Catholic Educatlo
AsaocIaigﬁn, %of» thi, WeshIngton, Nabional Cathollc ﬁgé-

catlonal Assoclation, 1957, p. 60,
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Chicago aree, Stepien found that elght out of ten puplls had
TV sets at homs,!

In view of this situation, it would seewm nalve to
speculate on the sasumption thet resding habits of children
and young people remained unchanged. As a result, there has
been much discussion on the chenged role and the new trends
in reeding lnterests; the findings, however, are only tentae
tive snd lnconclusive becsuse television 1s still in its
transitionsl atage. 4 few generaligatlons have been offered
towsrd which evidence polnts out the definite change in
studenta' lives

sos by a umedium which claims almoat za nmuch time
weekly ss they apend in school, In general, the
advent of television has been accompanied by a de-
cline in movie-going, less time spent awey from 8
home, less time for hobbles, resding, homework ...

The general opinion regarding the effect of television
on reading is still = debatsble question, dus to conflicting
results obtained in rescarch studlies, Josette Prank, for exe
ample, disputed the popular notion that television 1s "a
threat to reeding or to cultursl interests,” though she ad=-

mitted "that it has made a deep cut into the tesn-agers! time,"?

7 Matthew 8, Steplen, " Rol Radlo and Telavision
Edueative Processg, unpub h a %d"?b ria thesls, %gpar%-
mnn of E%ucasic Chicago, De Paul University, 195k, pe L3,

8 B, M, Bradway, "High School Students! TV Habits," in
Educstlon Digest, Vol. 17, isaue of October 1951, p. 1l.

9 Fl‘ﬂl'lk. 9-2‘ Giﬁp; Pe 224
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Morgen, expressing a sowewhet balanced jJudgment
stated that "Reading hes been influenced by television in that
fewer books are readj bubt & few are read because the TV version
is 80 intereuﬁiug.”ln Arbuthnot argued that "irf television does
not promote more reading, it csn certainly enrich the backe
ground for resding in many fields,":l HMost observers cone
cluded that "television and reading are compatible,"

"Reading is & close and intimate coammunication," It
can, if pupils sre well motivated, provide coapetition for
telovision, To insure its survivel, however, the teacher must
know how to mske reading ss intereating as its rivel msdium -
the television, Most of the pupils today are strongly cone
ditioned to the environmental fectors of radio-listening,
televisionwviewing, snd movie sttendance, Having ldentified
these trends, the teacher must equlp herself with the essentisl
knowledge of the interests, background, end reading level of
oach student, and introduce esch one tactfully to a plentiful
supply of good reading material,

While it cennot be saild with any degree of finality
that television 1s responsible for curtalling young people's

10 pell Morgan, "Television Versus Reading," in o
Library Bulletin, Vol. 25, issue of December 1951, p. 327,

11 m, H, Arbuthnot, Children snd Books, Chicago, Scott,
Foresman, 1957, p. 589,
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lelsure reading, there is nc doubt that students find redlo-
listeunlng and television-viewing more pleasurable than read-
ing. In consequence, readling is considered todsy as beling
more of an optilonal matbter then it wes three decades agos

it is commonly assumed that the number of books read
voluntarily may serve ag a presumptive evidence for judging
whether or not interest in recrestionsl reading has been stim-
ulated or developed,s In the present study, however, the
aumber of books read by the students does not reveal whether
the books were read for the sheer joy of reading, since the
girls reported the amount of resding in general, Such read=
ing, ordinerily done in connection with school work, includes
required reading, supplementary, as well as recreational read=
ing material, These points, however, do not loom so large in
the composite picture of the girls! reading activities,

The survey called for how many books, excluding texte
books, were resd by the students during the scholsstio yesr,
covering the months from September until the first week of May,
The ansvers were tabulated both by grade and ability lavels,

It was found that the senlors held the first place in
number of books read, with sn average of 15,13 the freshmen
followed with an averapge of 1ll.5, the sophomorea, with 1.6,
and the juniors, with 9.7, The averasgs per capita for the
entire group of 160 was 12,9 books., Ten per cent of the girls,

whoge chiefl leisure activity was television, read on the
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average of one book a month. About 32 per cent of the
students read less than one book a wonth,

Though comperstively small in number, there were some
omniverous readers, who praferred reading to the glamor created
by television, Forty-three girls (9.3%) read over thirty books
during the eightemonth school period, Of thils number, twenty
were in the high group, seventeen, in the average, and six,
in the low group, Three students reported heaving read over
80 bookss four, ss meny as 75 booksi the record of three girls
ranged from 60 to 693 seven, resd 503 ten, read 40, and sixe
teen girls read between 20 and L6,

Apparently, those who like to read will continue to
read, desplte the attraction of TV, Others, as judged by the
reading record of the TV fana mentioned above, read but to a
lesser degree because of the television. Equally spparent was
the fact that, if the books are weasured to the pupils! in-
teresta, even the slow ones will resd extensively,

However, Table IV shows thaet quantity 1s definitely
assoclaeted with intelligence « a fact well established by
previous studies, For instance, Cundiff provided evidence that
"Intelligence affects the number of books read to a greater

extent than does the socio-sconomic status of ehildran."la

12 Re Es Cundiff, "Childpen's Readlng Interests,” ia
Pegbﬁgx Journsl of Edusation, Vol, 25, issue of May 19&5.
pi .
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Teble IV,

Girls' Reading Activities According to Ability Levels
e

High Averege Low
Verlsble (131 girls) (185 girls) (1Ll girls)

Average

Number of books

read per pupil 16,5 12,5 10,2

Hours sgpent in

reading per week 5.6 4.8 3.7
Girls reporting

Yo books read" Te0 9.0 1440

8 rroalng as L0 70.0 21,0
ecnis O » . .
v (9. 5%) (15, 29) (5.24)
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The high group in the current study had an average of
16,4 books for the eighte-month period; the average group had
12,5 booka, and the low, 10.2 books. The averege number of
books read per month by the groups teken in order of their
I, Qs rating was two, one and one-half, and one,

It would be reascnable to sexpect that students with
higher I,Q's would spend more time in reading, alnce they had
roead more books than the avorage end poor readers. As shown
in Teble IV, the amount of time spent weelkly by the superior
group (28.4%) was approximetely six hours, The average group
(L0.2%) devoted sbout five hours each week in the same pure
sult, The low group (31.3%) allotted over four hours each
weok to "outside" resding. The average for the entire group
of 160 students was four hours snd thirty minutes eech week.
Recent related studies have shown comparsbls findings,

According to Barbe, who found similar results with re-
apect to the number of hours devoted to reading by the gifted
students, six hours weekly la reading ls an amount of time
which might be expected from "an average group."13 Only 9.5
per cent of the girls in the high ability group chose reading
as thelir chief lelsure activity (Table IV), The prevailing
trend observed 1n this lnvestigetion showed the tendency to

13 Walter Barbe, "A Study of the Reading of Gifted
High School Students,” in %dunatianal Admin%stration snd Super-
vision, Vol, 38, 1ssue of ¢ s Do .
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gravitate toward the general opinion that there is a rela-
tively amel) amount of resding done by the higheschool pupils
throughout the four years,

In rationalizing for the limited amount of outside
reading done by the gifted students, one may cite several
possible ressons, Some bright pupils center all attention on
their achcol sssignments, or on extrawcurriculer activities,
or after-school jobs., Equally possible is the fact that books
for the high ability group ere not always available, although
the majority of the girle in the present study (74%) were
sstisfied with thelr school library collection for leisure
reading, Evidently, their achool librariss muat have been
fairly well equipped, sincs only 26 per cent have talten books
from the publie libraries,

Again, some students mey have been handicapped by home
snvironment, In this survey, 53 per ceant of the pupils re-
corded "No" to the gquestion whether they have a special place
to read at howme, and almost helf of the number (45%) found no
parental encouragement to cultivete the habit of good resding,
Whether these factora could have been responsible for the
students! fallure to utilize more time for leisure reading 1s
s question for inveatigation, for it 1s difficult to saey, with
any degree of certainty, how students would react even under
the most favorsble conditions, unless the problem had been
identified in individuslized caese studies,
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With regerd to the superior students, Strang expressed
the opianlon that "a gilfted child may be a retarded readers he
1L

way be reading below his potentialities,” She emphasized
the fact that there is & need for early identification of the
bright pupils so the tesecher could provide them with chale-
lenging materials, covering a wide rangs of 1ntereata.15
Witty, who has studied the gifted children over three
decades, hes pointed out, time and agaln, in his numerous
articles and reports of surveya, that the bright child needs
guidance in reading ss well &3 he needs it in any problem,
personal, educationsl, or vocationel, "Educators ... mast
divest thewselves of the belief," he said, "that gifted
students can get along by themselves .-."16
8imilarly, Greevey deplored the great lack of attention
end suitable provisious for individual differences, especially
in the casze of superior children.17 No astudent, including the

above-average, should neglect his potentiel ebilitiss,

U Ruth Btrang, ®Gifted Children Need Help in Reading,
Too," in The Reading Teacher, Vol. 6, Winter, No, 3, 1953, p. 23.

15 Ibid,, p. 25.

16 paul witty, "Education for the Talented and for

Leadership," in T College Record, Vol, 57, lssue of
February 1956, p. o

17 y, =, Greevey, "Gifted Chilldren Need Motivation,"
ig Relislous Education, Vol., 52, issue of September=Ostober
s Po - .
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No one will dispute the question thet the teacher
must think and teech in terms of the individuel rather than
the masa, Nor can any one deny the fact that our democratic
and Cetholic educationsl system 1s geared to meet the needs
of the meny rather than the few, Many Catholic teachers,
therefore, falling in line with the prevalling trends, have
been wanting with reaspect to guldance and speclal resding
materisl for the gifted,

Several discrepancies regerding the time and the
amount of reading done by the girls have been detected, As
indicated in the "No books read"” column in Table IV, thirty
girls falled to give & definite answer to the gquestion re-
garding the number of books they had read, Ten girls answered
slmply "Yes." Two wrote they cannot recall how many books
they had read; one wrote "Mostly condensed,” Thirteen left
the question unanswered, but the titles of books llated by
those girls bore evidence to the fact that they did read, and
some of the reading material was of superlor quality. Two of
this number specified that reading waes thelir chief out-of-
school hobby, One, however, frankly admitted thet she read
nothing that was not required, Four mentioned explicitly
they hed resd "None.," Lack of time wes the reason given by
twelve glrls,

There was 8lso some inconsistency &s to the numbepr of

hours devoted to reeding, BSeveral students listed the number
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of books they had read, but failed to record any time devoted
to reading, Bome, again, left the question as to the amount
of reading unanswered, but indicated the time they had spent
in reading, Quantitative findings, therefore, were not thore
oughly convincing, except as they revealed only broad aversage

trends, charscteristic of highe-sehool groupa.
2. Challenging Students' Reading.

Almost every school has pupils who seem allergile to
reading, Fortunately, mejority of the students in this study
seemed to have enjoyed reading, even though the quantity mey
have not been an index of their sctusl intereat in reading,
Only twentyefive pupils (5.4%) expressed aversion to reading,

To secure even & rough estimate of the intensity of
the girls' reading interests, a simple but convenient device
was used, that 1s, the interest level wes judged by appraising
each pupil's preference to read rather than to indulge in any
other form of entertalinment or amusement, Five questions,
though worded differently, were concerned with this objective,
that 1s, to eliclt from the girls a genuine and truthful
answer regarding the priority of reading in their active life,

Table V gives added proof that the high-school pupils,
who conslder reading as the wost pleasurable recreational
activity, are a minority, No doubt, csse studles, interviews,

and scales would haeve ylelded more accurate answers, but the



NATURE AND EXTENT OF READIKG 70

Teble V.

Intensity of Interest Meesured in Terms
of Other Preferred Diversions

e et a8 24 O AR R M A U o e ot S0 it S A A T AR P AP A b | =Nk i 2ol ST e b A A bt e

Attitude Questions Per cent
Yes No Ko answer

Is reading your chilef

leisure activity? 30.1 69.0 0.9

Do you prefer books as

presents? 30,0 68,0 2.0

Do you prefer to read rathey

than to enjoy TV or radlo? 37.2 59,2 3.7

Do you find reading more
pleasurable than any
other pestime? 38.9 60.2 0.9

Have you gliven up
voluntarily any other
fun just to read books? 46,5 52.2 1.3
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data in Table V give, at least, a fairly comprehensive plc-
ture of the Catholic higheschool girls' general attitude
toward reading, and of the limited extent reading is preferred
when compared with other wultiple diversions, Another note-
worthy point evidenced by the results shown in Table V 1s the
coneistency in the girls'! responses to the five attitude
questions,

In the light of those facts, it may not be atretehing
the poiant too far to infer that the absence of a strong and
perslatent motivation mey be one of the principal reaasons for
the downward trend in the reading habits of the adolescents,
Reading must be motiveted, since permesnent reading habits, ss
sone investigators have pointed out, are formed during the
high=achool years,

Obviously, in some schools little has been done to
stimulate wide reading. Yot, it is only to the extent that
the teecher motivates the pupil's reading so as to malke the
reading activity a pleesurable experience that she will over-
come the pupil's indifference to reading and meke him "want to
read, "

According to Schneider, "motivation is the most nege
lected aspect in the whole field of education," S3Strickler of
University of Notre Deme observed that “the attitude of the
high-gehool student toward reading is extremely negative," He

urged that the gsconderyeschool teachera concentrate their
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efforts to improve reading haebits of the boys and girls

through motivation, so that the students will "want to read,"18
Orambs in her Development of Lifetime Reading Hebits

called the period of adolescence "s cruclel time for amsking

or breaking book z-endem."w while Herr observed that "we lose

most of our readers when they reach teen«»age."zo

&) Suggested devices. - There are, of course, o0ld as well
&8s new ways end means, whioch the tescher can use to prowote
and sncourage further reading along the lines of interest.
True, no tailor-made formuls have as yst been devised, but
periodical literature abounds in suggestions and methoda which
resourcaful teachers and librarisns have developed to stimu~
lste wide reading, Yot all give the results of sclentifically
econtrolled observations, but they are helpful in cultiveting
desirable resding haebits,

A composite sccount of procedures and devices that

proved effective in grades seven to twelve was deacribed by

18 Robert W, Striokler, "Reading Instruction Throughe
out the High School Curriculum,"” in Education, Vol. 78, issue
of September 1957, p. 25,

19 Jean D. Grambs, The Deve t of Lifetime Reading
Hebits, A ngart _:3% nf’n'"%c‘% ég omnittes on
Reading Wig New York, Wew York, Bowker, » De 1.

20 Dunlﬂbrr, “The Loat Art of Resding,” in Catholic
School Journsl, Vol. 53, issue of February 155 ’ p-%ﬁo"-—g&
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Romeno in his article "Stimulsting Pupils' Readlng Interests."2l

In "Can Wae Mske NoneReaders Like to Read?" Tabackman
dsgoribed her ingenuilty in helping a group of studeats in
which 83 per cent were boys whose I.Q's ranged from 89 to 107
to fulfill the assignment of reading four books in four 4if-
farent arses of rosding before the end of the last marking
period, 8he scknowledged the fact that she had neither charts
nor statliatics by meens of which ahe could show the results
of her efforts, but the objective of defeating indifference to
reading was uttainnduaa

Eric Johnson discussed geveral practioal devices he
aged at his school to stimulete reading end upgrade the
quaatity and quality of students' individual reading,>s

Monclogues, dramatizations, skits, mock radilo and
televizion programs were profitably used by Jensen, Group
discussion on themes or toplce based on blographies or novels,
such as, "The Humen 3ide of Oreat People as Revealed in lodern

Biography," or "How People Overcome Seemingly Hopeless

21 micheel J. Romanc, "Stimulating Puplls'! Reading
Intgi'e;ﬁa." in High Points, Vol. 35, issue of October 1953,
P wille

22 ggaie P, Tebeckren, "Can We Make Non-Readers Like
to Read? in English Journal, Vols 37, issue of December
1948, p. 517-2h.

23 Epic W, Johnson, "Stimulating Reading in the Junior
High School," in g?p nglish Journel, Vol. 46, issue of
Pebruary 1959. Pe iy .
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Situstions,"” proved & stimulus to interest in readiug.zu

b) Paperbacks., - Another device for increasing the
gquentity aend ralsing the quality of reading of modern youth
i1s the availability of inexpensive books in paper-bound
editions, Americens have a rather irratlional notion, said
Suloway of Chicago Teachers College, "that good reeding is
moat likely to be found only between hard covers ... We would
do well to mske wider use of paper books in claasroomm“zg

At the thirty-fourth annual meeting of the Catholic
Library Assocliation, Father Cardiner injected into the dis=-
cussion hils views regarding paper books, "There are a lot of
erummy, cheesy, paperbacks on the market," remarked Father
Cardiner, "but we do have a tremendous cultural tool at our
disposal with the good paperbacks,"

In a rather comprehensive srticle, which appeared in
April, 1958 issue of the Catholic Library World, Brother
Robert reported the procedure used in organizing a reading
program heving for its objective the cultivation of the reade
ing habit by wmeans of pocket-size books, He described the

process of ordering, distribution, repair, time allotment,

24 1, s, Jensen, "Postering Interest in Reading," in
The English Journal, Vol. 42, 1ssue of October 1953, p, 367=370.

25 SUIWW' Qﬂn m-: Pa 1320
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advantages and disadvantages of using paperback reprints,
The regulsr time schedule for reading gave the students the
opportunity to read 12 books, though some read as many as
150 during thet scademic year.26

Hunt of the University of Yorth Caroline reported
that "teen-agers are buying approximetely three million psper=-
backs annually through Teen Age Club.”27 Unfortunately, the
output hes not alwaeys been wholesows snd sultable for teen=
age mentality, despite the sssumption based on the returns
of the publishing merket that there 13 a genuine tssate for
non=fiction and fiction of the higheat order,

To counteract the unwholesome effect of some of the
peperbacks, the Catholie pocket books were published, A list
of the Cathollc titles, complled by Fugene P, Willging, was
published in the Februsry, 1958 issue of the Catholie Library
World,

There is no doubt that paperbacks have been one of the

major factors in influencing reeding, Paper cover reprints

26 prother Robert, "A {ro%amiof Wide Reading,;am
The Catholile L%brarx orld, Vol., 29, lssue of April 1958,
Pe 361‘3723 416,

27 Jo T, Hunt, "Classroom Methods for Developing
Reading Interests « Ig Gradeg ?eVEn §§rough Nine,"” in
Develogénﬁ Peg%%nagt nterest 1n Res n§ compiled and edited

¥ Helen H. Robinson, The Proceedings g~'tha Annual Confer-
ence on Resding, held at the Unlversity of Chicago, Veg. i8,
Univeraity of éhieago Press, 1956, p. 129,



NATURE AND EXTENT OF READING 76

of high-school caliber have a place in the Catholic achool-
room, end teachers should encourage thelr pupils to buy and
resd them, provided, of course, that they are "sound in con-

tent and in full bermony with Catholic morality."”

¢) Training for leisure., = Though the value of resding in

the Catholic high school has been theoretlcally emphasized,
the practical side of its snjoyment has been strangesly neg=
lected, Yet, "free" or "plessure" reading 1s a necessary
background for cultivating wholesome enjoyment of leisure time,

Among the girls in the current study, leisure sctive
itles veriled from sleeping and baby=sitting to deting and
writing postry, Only thirty per cent chose reading as their
chiefl hobby end s a8 desirable outlet for leisure tine,

Partial explsnetion for this attitude may be found in
the pupils' dally programs which have been so overcrowded with
subjects and sctivitles thet little time has been left to read
for pleasure, For the majority of the Catholic girls, high
school terminates formal educetion., S8ince those girls do not
plan to go to college, the teacher's contribution with respect
to leisure reading, as e dynamlec forece in enriching their
lives, assumes an added significance, Eventually, reading will
be pursued by the youth as they will heve reached sdulthood,

Besldes, the worthy use of leisure has always been
accepted ss one of the goals of sducation, It ia, therefore,

distinectly a part of the educative process to develop effective
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reading habits and to engender permanent reading interests as
a leisure activity, The high-school period is an lupressione
eble and formative perilod, The youth may develop reading
habits and interests that are destined to be l1lifelong.

In addition, the numerous chenges in the sociel pate
terns, the shortened work dey, the verious mechanical devices,
gedgets, and technoclogicsl improvements have increased the
leisure of adults as well as of the young people, "Unless we
train our students in the uase of the leisure mede so abundant
by the machine," warned Maras, "we are not training them for
the conditions of the machine world."zs

Since the tempo of modern life demands opportunitles
for relaxation, "atirring, relaxing hobbiles" ought to be cul-
tivated, Reading for plessure and recreation is, therefors,
8 wholesome antldote for present-day emotionsl strains, for
personal adjustuwent, as well as for sheer enjoyument,

It followsa, then, that the school must recognize the
importance of training for lelsure~time resding, If the
students are to acquire good reading habits that will cgrry
over to their sfter-school 1ife, the school must provide ade-
quate time, 2 stimulsting environment, and & quiet classroom

conducive to lelsurely reading. The beat training for lelsure

28 E, B, Msras, "Plea for S8ileant Reading Period," in
The Catholie Educstor, Vol, 27, lssue of November 1956, p., 171,
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lies in the good use of & well-supervised and properly guided
reading period in school, ’

d) The reading pericds - One of the main obstacles to
the fostering of the reading hsbits in the Catholie high schools
has been the apparent lack of opportunities within the school
for free reading periods., Arousing interest in reading serves
little purpose unless the school provides reguler time end
opportunity for the enjoyment of reading during the school
week,

Ordinarily, the home 1is expected to provide time and
guidance in leisure reading of youth, But meany pupils come
from homes where culturel fecilltlies are lecking, Many pupils
have nelither time nor suitsble plece to read at home,

Aceording to the tabulation of responses, 53 per cent
of the puplls in this investigaetion sduitted they had no
specisl place to read et home, while 13.8 per cent held part-
time joba after school. One worked twenty-one hours a week,

Despite these unfavorable environmental factors,

65 per cent of the girls reported having read voluntarily
more books st home than at school, Almost half of the group
(4B.3%) atated thet they read more books during the school
vear than during the summer wvacation,

The time element with regard to "movie" attendance
was also considered, The data showed that 1j2.5 per cent of
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the girls attended the movies three or four times & month;

32 per cent of the pupils patroniged the movies once or twice
a monthj 24,3 per cent of the group sald they had not attended
the moving pictures throughout the school year, but three
girls went to the movies more than five times a month,

Although the pressure of soclal activities and dif-
ferent forms of entertainment curteils the students’ time fop
personal reading, there was no noticeable difference between
the amount of reading done by those who sttended the movies
once a week and those who sald they had not attended the move
ing pictures during the psst school year, Apperently, neither
the attendsnce st movies nor the presence of televislion at
hone yields any significant difference on the smount of read-
ing done by the girls, Other conditions, reaponsible for the
gensral decrease in reading smong higheschool pupils, must be
studled,

Aside from the general obserwvation that local needs
must be taken into consideration when analyzing the quantity
and quality of the students' reading, the data showed that
pupils do not know how to budget thelr time to devots either
to recreational or serlous remding., Within the confines of
the achool, reguler periods should be set aside for personal
reading, The reading period offers the best opportunity to
compensate for the lack of provision for individuel diffepr=-

ences, Moreover, definite scheduled time for free but guided
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reading seems to be the only solution to the problem of moti-
vating interests and of forming good readlng habits,

The idea thet "thers should be frequent days in class
on which the entire perilod is turned over to reading" was rew
comended by Dr. Carlsen of the University of Taxas.ag

Sush has been alszo the expressed conviction of PFather
Dennis Flynn, In order to incorporete into the regular school
program the resding period, Father Flynn seld it was neces-
sary to eliminate the study period from the dally cless
schedule, Father Flynn summed up the findings of his experi-
ment with a confident statement: "High school students will
read if given half & chance to do ao.“30

Seversl spprosches can be used to further personal
reading during the oclass period, There is no single best
method which would warrant satisfactory resulta, The prere-
quisites for every good procedure are the samet 1) the readw
ing period must be intelligently, cerefully, and systematicslly
plesnned, 2) it must be well guided and supervised, =nd 3) it
must be well motivated to inspire effort, It 15 e time of
ectivity for both the tescher and the pupil,

29 G, Robert Carlsen, "The Magle of Bringing Young

Adults to Books," in Wilson Libr Bulletin, Vol 1ssue

39 pennis J. Flynn, "Fostering the Hsbit of Reading,"
in The Catholic School Journsl, Vol, 54, issue of February
195h,; pe 35,




NATURE AND EXTENT OF READING 81

Pree reading periocd may be devoted to curriculer,
oritical, or developmental reading, Most frequently, however,
it 13 adapted for the use of individuallzed extenaive recre-
ational resding, more appropriately called "pleasure reading,"
This "extensive reading," asid Anderson, "should be purposeful
not euporricial.”Bl

There are some toeachers who oppose a class reading
period, ecting on the assumption that to allow leisurely read-
ing on cless time iz not a very efficient method of utilising
the precious hours of the school day. Equelly true is Guinge
burg!s contention that "in far too many educational insti-
tutions there i1a not enough distinction mede between teaching
subjects that call for atrict discipline and teaching people
how to read for pleaaurn."32

Some teachers hsve felled to convince the students
that reading 1s a plessurable ectivity, Of course, guildance
with respect to recrestionsl reading must combine quality with
pleasure, Resading can be fun, even if the materilal is infore
mational rather than recreationgl., True, different types of
reading have thelr own objectiveas, but profit and pleasure
in reading are compstible,

31 Anderson, "Resding Interests and Tastes," Op, Cit.
32 H, K. Guinzburg, "Educete 3tudents so They Want to

Read," 1in H%;aoa Library Bulletin, Vol, 31, issue of Febru
1957’ Puh- ™ ’ =y



NATURE AND EXTENT OF READIRG 82

o) Book reports, = Another factor which tends to stifle
rather than to stimulete the development of the reading hablt
1s the teacheris demand for long formel book reports, Orawmbs
expressed the belief that books read by the pupila "for the
tescher's rocord" are the most devastating devices in killing
interest in rsadingosz

There are some teachers who limit the actual testing
of pupils’ resding to definite brief statements in which the
pupil is aslked to express his opinlon, or what he particularly
would recommend about the book, and illustrate by & quotation
or an example the central ideal in a given book, But there
are also teachers who demand the traditional reports because
they believe that no discussion will give the necessery evi-
dence that the student has sctuslly resd the book,

After 8ll, 1t is not the smount but the desirsble
effects that should be the center of fosus in reading guidance,
In this connection, it will not be amiss to quote the words of
caution, given by Betszner and Lyman, to teachers who are rew
Juctant to dispense with the old requirement of book reports
for credit, and "load their pupils with written reports on
reading,"

Those who gulde children's resding experiences

mugt realige that proof of developing intereats and
tastes does not lie in eny external evidence that

33 opambs, Op. Cit., p. 6.
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the reading has been done, fGrowth in eppreci-
ation cannot be numerically recorded, The evie
dence of developing interests and tastes is
inherent in the satisfactions arising wlthin the
individual when he finds in bocks that which re-
calls, refines, reveesls, or reaffirms 1de§ﬂ or
feelings that seem to him to be valueble,

Dora Suith observed that "we ere moving repidly away
from the time when laudividual reading was determined by so=
called outside resding requirements, measured by book reports."35

The prejudice ageinst a book report is deeply in-
gralned among students., It evokes an almost unanimous come
plaint that a detalled report, either oral or written, takes
the joy out of reading,.

To make reading wore attractlve, teechers will be wise
to use & less formal technique of testing then the written
book report. For exsmple, a dlscussion of a persounsl or
general nsture sbout the books read will glve the =zitudents the
recreational outlet to share with others emotionsl reactions
and conclusions. The soclal situetion, created by dilscussion,
is a valueble influence in promoting social adjustument and in

bringing about wore desirable attitude toward reading.

3% Botzner and Lyman, Op. Git., e 205
35 Dora V. Suith, "Nature of the Reading Progrem to

Meet Personal and Social Needs," in Promoting Personal and
Social Developwent Through Reading, compiieg and edited Ey
held at !%c
eld at the

WiiTTan

eedlings of the Annual Conference on
Reedi niveralty of Chlcago, VoIT”§7f§§§§§%r
m'n'?arzs ”_E_d_igﬁ_gw_i_o_n_g% %i%_ngm%g. No. 6l, Chicago, University
o cago Pressa, 1947, D. .
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3 What snd Why Do Girls Read,

From the deta described in the foregolng pages, the
inference wmay be drewn that the Cathollic high-school girls do
read, but not so extensively as the teechers would want thenm
to read, Howaver, the aim of guidance work in reading must
be concerned not only with how meny books the girls read, but,
above 8ll, with WHAT they read,

Although specific titles of books read by the Catholic
higheschool girls are not particulsrly important, since most
of them will soon be outdeted and replaced by new onesa on the
same themes, nevertheless, an attempt was made to seek answers
to such questions es: "What 1s the title of the book you liked
best?" and "The title of the book you did not like? and give
resson for sach snswer, After all, dislikes as well as prefer=
ences sare important in determlining the tastes snd interests
common to puplls of particular gredes, Through the tabulation
of the girls' responses, it was hoped to obtaln an index to the
different patterns of appesl; existing in the four high-school
grades, and thus to secure the basis for comperison with the
ranking of flectitious titles, discussed in the subsequent
chapter,

Since each pupil "brings to the printed page" s set of
different attitudes, predispositions, opinions, backgrounds,
sbilitles, physical, emotional, snd intellectuasl traits, the
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reeding of any book will naturally result in a different ex-
perience for each raader,

Ruth Strang obtained evidence in her case studies of
112 individusls thst "what e resder gets out of a pasaage de-
pends, in a lerge measure, on what he brings to the pnssage.“36
The same 1des wes expressed by Rachel De Angelo: "Any book
appraisel 1s an individual matter, for no book is the same to
two people, Each person brings something different to it}
eech tekes somsething different ﬂway."37 It is obvious, then,
that the teacher cannot expect the same resction to a gilven
book from sll the pupils.

It was not surprising, therefore, to find that certein
boocks were favorite with some girls, and disliked intensely
by others, Bven those with the same intelligence level and in
the same grade level veried in thelr reaction, The following
sample comments on ths title David Copperfield by Chearles

Dickens, selected et random, made this evident:

Favoreble - "It's reslistie," "Characters are alive,"
"It's warmly human," ’

Unfavorable = "Too long and boring," "Hard to understand,”
"Too dry," "Too many charscters,"

36 Ruth Stran lopation Read Patterns
Chicago, University o ’C cago esﬁ%ai s Pe 1205, ’

37 Rachel W, De Angelo "High School Age," ¥
. ge, in Librar
Jouransl, Vol, 76, lssue of October 15, 1951, p. L64B.
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To obtain specific intereats patterns of the four
groups, the titles were tabulsted sccordlng to grades, Among
the books, considered the "Best" in thelr literary dlet, the
freshmen chose the followingt Ssventeenth Summer, Double
Date, No Other Men, Sue Barton, the Nurse, and other titles in
the same seriles, end several Catholic books, such ss: The Red
Hat, The White Fire, The Cerdinal, snd Where Thers Is Love.
The list had also o few juvenile classics: Hans Brinker,
Little Women, The Call of the Wild, Iwenty Thousand Lesgues
Under the Sea, and one undesirable book, The Tree Grows in
Brooklyn. The quality of books among the freshmen was cone-
sistent with thelr educational level and personal charscter=-
iastics.

The sophomores® "Best-liked" books consisted of such

titles as, Class Ring, Bells of Saint Mary, Going on Sixteen,

April Time, Red Shoes for Nancy, Jane Eyre, Silver Chelice,
and Quo Vadis,

The reports of some Investigators indicate that as the
girls mature physically and mesatally, they alsc show develop=
ment of reading taste, This tendency has been apparent in the
"Best" books selection made by the girls inm the elventh end
twelfth grades, slthough a few Juvenile titles still held s
perennial popularity emong several upper classmen, Evidence
of maturity taste in the upper grades was shown in cholces

such as, Kon-Tikl, God Goss to the Murderer's Row, Soven
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Storey Mountain, A Crown for Ashes, Love Is Eternal, The Spear,
and Life Is Worth Living, Like the freshmen, the juniors and
the asenlors hed one objectioneble book, which marred their
1ist of "Best" books resd « another fact, meriting emphasla

on guidegnce in reading,

Interesting contrest was mede between the "Best" books
and the "Books Reed Last," (Table VI). The girls! choices
were not the same, as Table VI revealed, slthough three of the
top titles, named by the majority of the freshmen and sophow
mores, were stlll teenwage stories, Upper classmen listed a
number of blographies, and e sizeable number showed interest
in stories of houwe 1life, The title selected by more upper
classmen than any other was The Stary of the Trepp Family
Singers,

Table VI indicated also several interest factors based
on the studentat favorite titles. From their choice of beste
liked books, one can ses that if a book incorporated the
thowmes of romantic love end teenwage life, it produced a strong
appoel to the edolescent girls, Career stories, home and
family life, travel and adventure, experiences true to 1life,
character development, rellglous and inspirational values, and
current scenes also were main features in thelr selections of
fevorite books.

Tabulation of the different titles preferred by the
girls made 1t possible to determine the diversity of the girls!
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Table VI,

Best~liked Books and Books Read Last 1in Order of Populsrity
B e e e e e e T e i e~

Best~liked Books

Books Resad Last

Seventeenth Summer
(Daly)

Little Women
(Aloott)

The Foundling
(Spellman)

Love Is Eternal
(Stone)

Red Shoes for Nancy
(Ramilton)

Kon-Tiki
(Heyerdahl)

Sue Barton, the Nurse
(Boylaton)

Going on Sixteen
(Cavanne)

Seven Storey Mountein
(Merton)

God Goea to the Murderer's Row
(Raymond)

Silver Chalice
(Costain)

Karen
{(XK1111lea)

Seventeenth Summer
(Daly)

Little Women
(Alcott)

Class Ring
(DuJerdin)

Jane Eyre
(Bronte)

Trapp Famlly Singers
(Trapp)

Red Hat
(Newcoub)

The Poundling
(Spellman)

Black Stallion
(Farley)

Lantern in Her Hand
(Aldrich)

Red 3hoes for Nancy
(Hamilton)

I'l1) Cr
(Roth

Tomorrow

Too Late the Phalarope
(Paton)
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reading, More varilety of choices appeared on the sophomores!
favorite 11st, There were many single titles acattered
throughout the liast of votes presented by the four groups, Ex-
cept for the Seventesnth Summer, nc one book enjoyed an overs
whelming popularity smong the subjects,

The book titlee included fictlon, classicsl and modern,
heavy aend light, juvenile and adult, non-Catholic end Catholic,
Current publications predominated, although 55 girls selected
cleasslcs as thelr favorite books, Some of those oldw-time
favorites, which have persisted from generation to generation,
have been Little Women, Jane Eyre, Besu Jeste, snd Quo Vadis,
A slgnificent item of informatlon that emerged from tie list
of "Best-liked" books was the fact that 2l per cent of the
books selected were written by Cathollc authors or pre-
eminently Catholle in tone and philosophy.

A similsr trend characterized the girla'! selection of
books "Read Last." Approximately 150 Catholic titles end about
48 elessics were mentloned, Several good adult bocks were
spiced between juvenile tltles, such as: Cry, the Beloved
Couatry, Life Is Worth Living, Kon-Tiki, Lift Up Your Heart,

end The Hills Were Liars.
Unfortunately, some students' reading is not always in

accord with adult judgment about what they should read, There
were six books mentloued by the girls as books "Read Last"
which, by the councensus of opinion of Catholic librarians,
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have been designated as undesirable: The Galilean, lery

Magdalene, The Tree Grows in Brooklyn, Blgm Fishermsn, Pavilion

of Wowen, and Les lilserabiles.
Though the purpose of this atudy haes not been one of

comparison with other surveys in the fleld, it may be of ine
torest to note that in contrasat to the findings of Brink,
who in 1938 made an investigation of the reading interests of
the public higheschool puplls in the Chilcago ares, the sube
Jects of this study seemed to have resd a more commendable
collection of booka, 2t that time, Brink concluded his obsser-~
vations as follows: "With the exception of a few classics,
which were undoubtedly preascribed reading, the list of books
most frequently read by the seniors is made up largely of the
best sellers of the year."30

To find out what the trend of viewpoint among the stu=-
dents of the present study was with regard to the "Beat Sellers,"
the girls were asked the question which read as follows: "Do
you feel thet you are cut of ftouch with the current literature
and 1life, if you don't read some of the so-called "Best Sellers?"
To this question, 83 per cent of the students answered nega-
tively; 16 per cent of the puplls apparently approved of the
"Best Sellers" by answering affirmatively, while, oune per cent
friled to reply.

38 Brink. 921 Q}_&n’ Pa 618»
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It waz impossible, of course, to discover how much
school influence determined the selection of the books by the
girls, There was no question that availabllity was an im=-
portant factor in determining the extent to whioch books were
read by the pupila: The commendable quality of the girls!?
titles attested to the fine collection of books in the achool
1ibraries to which the high~achool girls have had ecceas,

Nevertheless, it 1is wise to temper conclusions with
certain qualifying considerations, Besides provision of
materials, there aye other factors which may account for the
stimulation of sztudent reeding,

Often the type of reading is governed largely by the
curricular requirements, Some titles might have been used as
book reports, Some might have been those "that teachers and
librarians want the girls to read," Pupils do have & strong
tondency st times to re-scho the judgments, likes and dislikes
of thelr teacheras, On the whole, the plcture was rether come-
plex, and it may be expected that & diverslty of opinion re-
gerding the titles choseu by the students will be asserted by
many critica,

In the choiee of authors, the girls showed marked ine
dividuality and independence. De Wohl, Dickens, Poe, Alcott
were quite popular, Several authors of contemporary teen-age
books, particularly the names of Du Jerdin, Cavanna, Keene,

Lambert, Boylston, Newcomb, Emery, Daly, and 3tolz wers most
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appesling to the adolescent giris, The heavy vote {rom the
four groups ranked Alcott the first place as s fevorite suthor,
Romance snd teen-age 1life placed DuJerdin second, Dickens
whoe, a8 Brink remerked might have won his popularity through
"pregeribed reading,” won the third place, Many students
felled to answer the question sz to thelir "speclal® writer,
and 37,7 per cont of the group stated that they have no favore
ite suthors,

Statements of reescn for liking end disliking certein
books were alsc helpful in analyzing the patterns of satise
fection and dlasetisfection smong the reeders, As indicated
in Table VII and Table VIII, the reasons given found to be
rather revealing.

Some girls showed lack of criticsal abillty to state
the reason for selecting the book of first choice, I'rom
Table VII, however, ons may secure a thumbenall information,
based on the statements quoted verbatim by the girls, with re=
gard to the element of appeal in certain booksa,.

Seversl suthors atbracted interest in thelr writings
by the lngenulty of their plotzj others, because of captie
vating settings. OSome students remarked that they had enjoyed
the author's sklll in uaking "the churacters like real people.”

Certalinly, some students could have profited from
reading many uore adﬁlb books., There are weny puplls, os-—

peclally among the brighter and more mature, who have outgrown
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Table VII,

Title

Typice)l Reasoans for Enjoylng the "Best-Liked" Books

AR AR ey e e e

Reason

Seventesnth Summer

Little Women
The Foundling
Love Is LEternal

Red Shoes for Nency
Kon-Tiki
Going on S8ixteen

Sue Barton thes Studsnt Wurss
8even Storey Mouuntain

God Goes to the Murderers Row
34lver Chalice

Keren
The Spesy

*I could live the part of the
main chareaster,”

"A good family picture”
"1 liked the moral behind it.,"
"Beautifully writtea”

"Everything so human in this
story"

"I enjoyed the exciting
eplsodes™

"I 1ike to read sbout teen-
agors”

"T want to be s nurse"

"It gives you & lot to think
sbout"®

"It held my intereat to the
end,"

"Combination of information
aud recreation®

"1 like to reed sbout children.

"The plot was very interesting"”
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the happy-ending teen-aps storles, and could heve enjoyed
many more adult books than hsad been montioned in their reo=-
gponses, It was dissppeinting also to 24nd zo few books on
cereers, Whether this spparent lack of intersast in career
informaetion was due to & chance result of the limited samw=
pllog, or lack of proper stimulation and puildance, or to the
inedequete number of books in the library cannot bs asserted
without edditional facts to Justlify concluslons,

While their selections were widely variled, yeot one
may say that in thelr cholce of books featuring rousnce and
teone~age life the girls showed tendsncy to be homogeneous in
taasts, Evidently, taate 1in reading depends wmore upon the
reader's emotional end social development than on sany other
factor, including intelligeuce, Most of the students in &ll
the four high-~school grades expressed preference for the same
two titles, 3eventsenth Summer and Little Women (Tsble VI),
both books dealing with the problems of adolescent love and
deting,

It 1s obvious thet teachers ocught to meke the most of
the healthy emotlonal responses of tho adolescent readers,
Toove, as the teeneage pirl hus lesrned 1t from the wovies,
television, eund roweantic novels tends to hold her engrosged
in deyedreaming, Over-indulgence in reading sentimentel and
highly-imeginative romance mey effect the girl's future psraon=
ality development, her chevecter, end her mental health,
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With little encourageuesnt, sssistance, and above all, timely
guidance, such undesirsble effects may be prevented,

The perusal of the titles in Tsble VIII conlirms the
generally-accepted fact thet some books are lilted by some
people and disliked by others. Seventeenth Summer sad Going
on Sixteen, both books highly endorgsed by the majority of the
teen-agers, wore disliked by some of thelr pesera, According
to the frequency of mention, the following five books were

moast dislilred: Tale of Iwe Citles, bMr. Blue, Scarlet Letter,
Wind, Sand, snd Stars, and Perelasndra, Although multiple

reasons have been cited for the lack of interest in reading
gome of the books, inabillity to read or to understand the
contents of the book was the main resson given by the girls
for their dislilke of certain books,

A cursory glence at Table VIII arouses suspiclon that
the currieular or the required reasding lists may have been
overwlosded with traditionel clessics, since e fairly good
number of them have been meantioned by the students as the most
disliked books., Obviously, pupils, who had problems with the
wechanics of resding, were introduced to literature too mature
for their comprehension, Interest and difficulty of reading
material must be considered firat before literary standards,
when suggesting books to the poor or even to the sverapge
pupils, The fallure of the school st this polnt uey be re-
sponsible for the growing number of "fugitives from reading,”
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Table VIII,
Typical Reasons for Disliking Certain Books

Title

Resaon Percent«
L ol

Adam Bede

Laat of the Mohicanas
Curlosity Shop

Tale of Two Citles
Ben Hur

HMarble Faun

Pride and Prejudice
Scarlet lLetter

Long Were the Nights
Crock of Gold

The Spartans

Rise of Silas Lepham
Children of Chetto

David Copperfisld

Seven 3torey Mountain
Wind, Sand and Sters

Look for & Tsll White Sail
Windswept

041 for the Laups of China
Bring Them Basok Alive

Mr, Blue

Seint Among the Savages

Going on Sixteen
Dolly Madlason

Besny

3eventecenth Summer
House of Seven Oables
Wuthering Helghts

The Senior Yoar
Bronte Sisters

Reading too difficult 11.3

"Style uneppealing"
"Mot too complex"
"eouldntt understand it

"Too many charecters"

onte uninterest 13.7
“Too long"

411 talk, no eetion”

"Too boring"

"Not enough excitement"

"Not the type for ne"

15.9

"Too juvenile

"Too eaay"

"Too unusual®

"Poo light reeding
"Too morbig"
"Praferred the movieg"
"It isatt true"

"Poo Lnvolved"

=== S et




NATURE AND EXTERT OF READING 97

Next in order of consideration was the snalysis of
the answers given by the students to the question "why do you
read what you do read?” The answers to this questlion wers
grouped under four headings, and listed according to frequency
of mention and corressponding percentages in Table IX,

Cray asserted that "perhaps we shsll never know fully
why peeple resd what they do rsad, how interests originste and
ﬂevelop'"Bg Yeot, implicit in each answer, quoted below, is the
reflection of the resder's individuality,

"I enjoy a variety of books, because each has something
different to offer,

*T read serious reading beceuse it chellenges uy wind,"

"I usually don't heve much time to read, end when I do,
I ggeg:{ go read something light rather than serious or eduw
catio

ﬁThnra ient't any particuler {ield of interest thet I
follow, gust 80 the book is interesting,”

I read both realistic and romantic fiction to satisfy

my moda.“

I read romentic sdventurs, because such books take
my mind off school."

"I guess I'm like sll girls; I like to resd love
stories,"

"I read books sbout convent, not thet I want to be a
aun, but because thoss books give the inside story of the truly
hunen life within those wells,”

"Because it was recommended to me,"

"Bacause we're forced to read,"

"I have nothing else to do,"

"Twuthfully, for book reports,”

I like food for thought,"

"Some books I reed becsuse I must; some I read because I'w
heerd sbout themjy some I read becasuse of my own personsl choice,"

"Because the titles were interesting end sppesling.”

"o forget my troubles,”

39 williem 3, Gray Eagdge% Gene §%§§gt;gn, Washe
jngton, American Eaugcil o& uea d%? I§EB, Pe »
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Teble X,

Answers and Corvesponding Percentages to the Question:
"Why Do You Read What You Do Read?"

Reason Frequency

Rumbey age

Plessure and recrestion 220 L47.8
To enjoy lelsure 39
To live another life in books 81
To feel various emotions Lo

Self=improvement 155 33.6
To educate mysell 82
To becoms versatile 1l
To improve my English 59

Inspirationsl ressons 63 13.6
To imitate & great character 26
To follow ideals 25
To £1ll my mind with good idess 12

scallanso P 880N, 19 hed
To roigpt my troublea 12
To evade housework 1l
To quiet my nerves 6

Unanswered 3
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"HRecsuse I like to study charecters and compsre thelr
problems with mine,"

"To see how other teene-sgers re-asot to tho same
problems I have,"

"y find out whet vocation in 1ife would sult me,”

"Becsuse reading helps me to understand peopls better,"

"Beceuse I like to read stories in which I can place
myself ss & cherascter,”

70 improve wmy own charscter,”

"Because I enjoy scilence fiction,"

I dontt go on vecetlions; reading helps me to go
places where Ifve never been,”

"1 pead books becauss they sare sdvertiged in newsw
pepers and in magazines,"

"Begcause I feel I benefit spirituslly and intele

lactuallg.“

S4ince I am not aliowed to have a dog of my own, I
read ebout doga,"

"I read books besed on movies, because I like to
compare them,"

. "Pop selfwimprovemsnt and inspiration,”

"Singe I enjoy reading, I read everything and anything
by rotation,”

Other answers to the question "Why do you resad whet
you 4o read?” may be induced from the date in Teble IX, which,
it was hoped, may provide the basls for comparison of ade
ditional fects in the succeeding chapters, However, from the
brief laventory of replies stated sbove, one may conclude thet
soms higheschool students know how to regerd serious matter
seriouslys Again, other astatemeuts point to the meed of guide
ance, espacially in the erea of identification of cneself with
the charscters in the book, and of reading only those books
that are advertised in newspeperas,

As pointed out earlier, attitudes, modes of interpre=
tation, and patterns of thinking very with purposes of resding,

"The book which mey feed the imagination of one may provids
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information for anothar.”ua On the whole, the findings suge
gosted a falrly varled range of motives, many of which ine
volved intellectual, inspiretional, recrestional, and above
8ll, individualized ressons, One fact was obvious, Thers
was sufficlient evidente secured through the responses to the
given queations to point out the importance of gulding the
students towsrd s hetter appreciaticn of superior reading
meterial and to the development of more discriminating judge
monts in their selection snd evaluation of books,

The generalizations in the foregoling chepter point
out clearly thet guldance in reading 1s a necessity, The dise
cussion indleated that the axtent of readlng 1s conditioned by
many factors, Hence, consideration was given to the power of
influence sxerted by the new media of communicetlon, especlally
the motion pictures and the telsvislon. Environmeat, inade~-
quate time, intelligence, and lack of consistent wotivetion
were studied as possible explenstions for the mpperent dow-
¢line in reading esmong the highescheool pupils,

In general, the tabulation showed that the Cetholic
higheaschool girls! reading sctivitles, messured in terms of the
number of books reed and the smount of time devoted to reading,
compared falrly well with the results of previous studisas, Of

4O 5, L. Le Pevre, "Books - The Roots of the Rook,®
;%3’ Catholie Librery wvrld. Vols 26, lasue of Dscember 195&,
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course, ons cannot help noting that wajority of the girls are
aeither “bookworms" nor “literary fans,"

Many pupils, unsffected by the competing attractions of
the movies or the fascinstion of TV, still found time to do
*outside" reading., In fact, there wes no significant differe
ence in the number of books read between those who seldon or
never went to the movies during the past school year and those
who sttended the movies regulerly once a week,

In the same manuer, televiaion seemed compatible with
resding, Even those who choge televieion as their chief hobby
read one book & month, A comparadively zmall percentage of
ciris (9.3%), clasaified as omaiverous readers, reported an un=
usual record of books read, renging from 30 to 80 in number,
The group as a whole read on the everage of about 13 books per
capite during the eighte-month period,

As hsas been reported in previous studles, the bright
students 4o more resding then any other groups But the supe-
rior group in this study, having read on the average of 16,4
books for the eight-month period, has not met the average
quote of booka reed by the gifted children in other studies,

Some of the questions had for their objective to ex-
plore roughly the intensity of' the girls' attitude toward read-
ing es a pleasurable activity, It wez found that only 30 per
cent of the students considered reading ss the most favorite
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diversion, and geve 1t priority over all other forms of en-
tertainment, Almost 70 per cent of the students ranked lis-
tening to the radio, sttendence at movies, end viewing of the
television higher then resding. In consequence, & general ln-
ference was drswn that in some schools little had besn done to
stimulate wide reading, so that the students would "want to
read” despite the advantage of nsw entertainments,

A number of motiveting devices was suggested for "sell-
iag" good reading material, For example, inexpensive books in
paper-bound editions and reeding periods, intelligently-plannsd
and wellesupervised, and held during the clessroom schedule
heave been viewed as a possible solution to the problem of in-
eredsing and motiveting interests and of formlng carry-over
habits of reading.

Literary appreclsastlon apperently muat not be aby-product
of inoreased reading skill, slnce most of the girls, good g&nd
poor resders, bright, sverage, and the dull chose for their
best-liked book an adolescent love story, Seventeenth Summer,
The oriterion was obvious, If the book contalns the element
of adolescent romance, it will be popular with the high-achool
girls,

The importance of aversage reading ability was spparent
in the puplils!'! reaponses regarding books disliked, It was

suggsested thaet teechers exercise judgment es they recommend
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more mature reading meterial to pupils, Classlcs, together
with modern literature, "must meet on a middle~ground” to
satisfly the needs, interests, and tastes of the young people,
It was hoped that from the responses to the questions regarde
ing books the girls liked or disliked, the teachers and lie
brariens mey learn what draws the teen-agers to the book and
what impels them not to read,

Some intereating resscons were sdvenced by the girls
in snswering the question, "why do you read what you do resd?”
In genoral, the analysls of the girls! reeding in terms of the
thres questions, How Much, What, snd Why might make posaible
for the tescher a wiser spproach to the problem of "outside"
reading,

Ma jority of the adolescent girle will haeve completed
their formal educstion with the higheschool graduastion, They
will fsce the challenge of g new leisure, Of peremount ime
portance 13, therefore, the fact that they be given ample tims
to read for enjoyment from & veriety of books, old and new,
fictional snd informational, suitsble to their needs, and
written at a level they can understand, so thet reading could
become something that will be “a part of" not "apart from"
thelr livesn,



CHAPTER IV
POOLED JUDCMENT ON TYPES OF READING

Closely related with the idess on HOW MUCH, WHAT, and
WHY the Catholic highwschool girls reed 1s the controveralsl
lssue regarding "outside” reading, Commonly speaking, "oute
side" reading embraces all types of reading: recreatlonsl, cur-
ricular, optionsl or "free", and required or compulsory.

"Reoreational resding is reading which 1is done prime-
rily for personal enjoyment, with zains in knowledge or undere
standing of secondary importance," Curriculer reading consists
of a list of books used for the purpose of supplementing or
enriching a course or subject offered in en educetionsl instie
tution, Optional reading is often called "free" reading, and
includes all reading done voluntarily., The use of the term
"free", however, has besn objected on the grouands that 1t ime
plies reading thet is unguided, Required reading consists of
all types of assigned resding, even if the students have the
cholice of aelecting titles from extensive lists,

Each type, no doubt, 1s importent, aend esch aims to
£111 a need in the pupll's life, There lg definite reletione
ship among all these types, Yet, in actusl classrcom situation,
each type must be distinguished, because each has its own
particulayr objectives to be achieved,
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1. Reaction Toward Compulsory Fesding,

The prectice of demanding frowm the pupils some come
pulsory or required reading hes been the subject of persistent
controversy ssong the secondaryeschool teachers. As e result,
three views of the argusent have besn advanceds Some advoe
cate required currliculer resding snd sssipgn & definite quote
to be readé per month or semester, Others offer suggested
lists but not required reading ueterisly wndé still others urge
free resding onlys 211 those divislons of re:ding have besn
subjected to critical anslysis ulth regesrd to their limie
tationg and potentiamlities,

Tozier observed that "in practice, required reading,
which is inaeppropriate to maturdty level end reamding ebility
of wmany pupils, has ceused a greaet number to hate not only
the required cleszslics which they resd, but sll reeding,"l
Such pupils tend to essociate all resding meterisl with the
few difficult books through which they hed struprled to do
thelyr reading ssalgned by the teacher,

This contentlon was endorsed by Hachel de Angelo,

"4 good way to stifle Intersat and eathusissm for reacing,’
she wrote, "l8 to give the puplls a list from which he nmust

1 Virginis Tosier, "What Motivates Secondary 3chool

Voluntary Reading?" io Wilsen Library Bulletin, Vol. 30, lssue
of October 1955, p. 80,
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2 sigter ‘e Jsrohangele

choose & book for his menthly report.”
believed that "s single book which £1l1ls a need in the 1ife of
& child will do more toward satisfying his personsl interests
in books than all the prescribed lists ever printed."3

The demand for required reasding has been frequently
eriticigsed on the grounds of 1ts unpsychological and unpedaw
goglcal approsch, TFor most students the psychologloal effect
of the word "required" removes the urge for further reeding.

It "seems to be a symbol of forged labor,”

There 1ls no doubt that both voluntary as well es rew-
quired resading are releted to intereastsy hence, both may offer
enjoyable reading sxperiences, Froun the varlety of the
students' responzes to the item which celled for & frank
opinion with respect to required reading, ous may conclude
thet for some it was & plessure} for others, a tesk or routine,

3ince both "reading readines:" &s well as "interest
readiness"” vary with each E&dividual, it 1s to be expacied
that reaction toward required resding will be detercrined by
the renge end type of the puplll's readi.i: experlences. There

2 nghal de ﬂ§g®1m% ”m@a¢1mg Future Tense," in Prow
iingas of the Annusl Conference of the (satasolic Libravy
Asgoclation, held in Buifeio, V%fl'lanova, Penn,, The Cstholic

'-..gry “ssociation, 1959, p. 50,

3 3ister M, Archangole, "dSelecting Jooks for “outhful
Readsrs,” in The Cathollc Libravx_ﬁarld, Vols 13, iassue of
Hoveabey 19’4-1; Pe
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Table X,
Yeogetive sttitude Towsrd Required Reading

e 10 e I VP Ol % A A

et —

Comnents Fregqueney = Totel No, _ Per ceub
Regist compulsion 103 2241

Don't 1like to be forced
tc read
Books are not interesting
when forced to reasd 29
Prefer books of my own choice 16
It's no fun for wme 1

Criticism provoked 29 6e3

Books were educstional
but not interesting la
3ome bhooks were boring
Hard on pupils who cannot
read sasily
Makes peopls soquire good
and bgd habits of reading 1
Good for elementsary school

pupils 1
Indifferent dispositicn 70 15.2
Depsnuding on what one must
read 48
It's nice resding
somebines il

Books must te read; sv
we read them
Don't cars muchk for it L

Total 202 i3+9

== -

1]
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was, thervefore, & divided picture of the students’ attlitudes
regarding compulsory reading, A sizsble percentage found
the ansigned reading both delightful md stimwlating, There
were those who strongly opposed the idea of being forced to
read (28,6%), snd theve were some who wers indifferent (15.2%).

Honesty and sincerity seemed to have cheracterized
their replles which, for the seke of brevity, have bson gsw
sembled under threse major headings in Teble X end Teble XI,
Several saunples answers, howaver, meke more evident the glrls!
attitudes toward that type of reading.

"Required raading dossn't give you @& chance to choose
that what interests you,

"It takes sll the enjoymsnt out of reading,"

You must resd books you doun't 1like,"

A few seld that belng forced "to read a book, spolls
it." Others, who considered it optional becsuse they "like
to read,” expressed such statemsnts as:

"Required resding mskes people acquire good and bed
habits of reading,”

"Required reasding 1s, of course, more helpful than
written assigoments,”

"Okay, if' you can pilck out your own book from the list,"

A considersble number {51,9%) of the students favored
essipgned remding, The reesons, cited below, illustrate their
approval,

"I think required reading i1s a sefeguerd against none-
reading,”

"It 1s a good idea becmuse some wouldn't resed at ell.”

"It i a means of becoming scquainted with £ood resd-
ing meterial.” 8 Bed 80

"A good idea. You know you have to and you benefit, too,”
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Table XI,
Favorable Reaction Toward Required Reading

ot e A A KA 0 A4 M S VR A Rt 310071 9 A S S RIS 3. 5 3o Y A P L A 0 P4 e 5 Y S50 08 4 N e Ky AT 114

Comments radue) s L SrCenta s
Cultural snd intellectusl motives 158 3443
Resding 1is essential 56
Reading enriches our minda k19
It helps to understand our
problems in life 2
It develops character b
Gives food idoas and good
1deals 13
Inproves our resding testes i2
Rerive satisfagtion and pleasure 51 12.4

Pind reguired reading enjoyable 25

Required reeding is g good idea 19
It's u £ine way to encowrage
reading 9
One can try to eanjoy it 3
More helpful then written
rssignments 1
Misce D 2’.} 5;2

Like it but have no ¢time
for required resding
Itfts & sefeguard againgt none
reading
Keops tesneagers out of trouble
Required books - not for all

Wl

¥o snswers 19 bl
Total 258 561
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Like usny other probloews, required reading has twe
sides %o the question of its practicebility. Some pupils in
this survey acknowledged that they had read bLeiter books bew
cause the titles were assigned to them. Some adultted they
would have never read nor developed an interest in reading,
if it were nolt for the compulsory readings

On the other hsnd, many sbudents do thelr required
reading under pressure, whioh, of course, is hardly conducive
to anjoyment, They resent elso the time apecilliecd and prefer
t0 read at their own pace, Some compleined that required
resding reduced thelir time lor personsl reading.

¥o one will dispute the feot that to suggoest the right
book for all types of resders is a task o' no small consew
quences, Yot all teachsrs have hroad experience and fauillie
arity with teenwage bocks, Uensral inforuetion about books
is essential, but having the kuowledps of the contents of the
book will enable the teacher to deteruine its sultability for
the particular sbtudent, Soue pupils' interests devists from
those of the majority. There must be, therefore, a deliberate
effort on the part of the tescher to locute reading materisls
suiteble to the diverse reading interests and sbilities repre-
sented in her cleas,

Ideslly, the clsssroom teacher andé the high-school
librerien should be an authority on sdolescent literaturs, an
export in anslyzlng the problems lovolved in reading, and
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a specialist In the fleld of adolescent paychologys It ilas
not likely, however, that one may find many who uwset such re-
quirements, The next best technique, therelfore, would be to
work out listas of books of severael levels of maturity and
dirficulty on the various problems oy themes in whiloh tesne
sgers are interssted,

The teacher should be intellectually houestj no one
expects that every teacher bs a hook specialist, 3But she
should umake & merious effort to acquaint herself with the ine
creasing number of useful alds,

There are many ways of locating reading neterdisls
sultaeble for pupils of different grades, different abilitles,
and different intevests, Wevertheless, to compile & llat of
such "best" books has always presented & problem, In view of
such factors as, the mreat diverslty of tmstes, slow and rew-
luctant resders, and preferences for onets speclal line of
interest, 1t is slmost lnconcelivaeble that any one list of
booka can clala to zive perfect satisfaction to all pupils.

In the current study, 46,7 per cent of the group found
the books on the required llsts interesting, 1nforuational,
and inspirationsl (Table XI)s DBubt 40,9 per cent (Table VIII)
recopded objections and oriticel comuents on books assigned
for "outside" reading., Soms of the students (11,3%) cone
sidered them too difficult, Iadividuslity of testes 1lg per=

haps one of the ualn reasons for not restricting the studsats
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to a particuler resding llst,

Yet, if one sgrecs with Hendlen's observetions of
studenta’ reading, then s reading list, espocielly wellw
annotated, can be used on e wass scsle for guldeace purposes,
since as she pointed out, highwschool pupll "chooses the
easiest and the shortest rather than the wmore difficult end
mors developeds the fanillisr rathey than ithe unfamili&r."&

Besides, not all puplls find It easy to decide on the
type of book sultable to tholr reeding petterns DTorls Smith
gsugrested that the teacher be armed with many "readling lists
which students ma; use fop suggaatiana."s

It 15 & practical advice, hecsuse there 1s no book
suitable only for the "average” or "superior" sophomore or
senlor, There is no sxact vocebulary for any perticular grade,"
The terms "easy," "aversre," and "difflcult” ere only relative
in their description of the msturity of & zlven bock, and are
subject to different interprstetlon by dilferent individuals.
Horsover, the samo book may serve different purposes and affect

differently the ninds of diffevent rosders,

I Bertha Handlan, "The Fallacy of Free Reeding a8 an

Approach to 4 gprsciatia " in The English Journal, Vol. 35,
issue of April 1946, Pt 83

5 Doris Smith, "Guided I'ree | auﬁi " 4n Illinois
Enzlish Bulletin, Vole LS, issue of lay 3? 5 Da Owl,
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The teacher must be mindful also of the fact that
interest and resding level do not slways converge, Nelther
does reading skill slone make good resders, nor interest cone
pletely compensste for lack of resding skills On this point
Goebel's advice way also prove helplful:

both fuvenile cnd eduls aile. Leop be toush with
thelr schocl curriculum ... Place here, too, the
s T ha e SR oo Bt
vant,

Excellent us some of the atendard book selectlon tools
are, the librarian must exercise prudence and Jjudgment in do=
¢iding which books, recommended in those catelogs, will she
include in her Cetholle librery or in the pupills! resding
liste, Neither & "standerd booklist nor s standardising
sgency should blind the Catholle librarisn to the fect that
the solection of bhooks must be mede in accordance with the
philoszophy and the prineiples goveranlng the school of whieh
the library s en integrsl part,

In connection with this particular question of couw
piling a bookllst, the Catholis librarisns and teschers mey
find 1t profitable to resd Slster Ann Frederickis forceful
articls "Personal Standards of Book Selection,” wherein suge

gestions have been offered with regerd to development of

6 Goabel, Op. Gibtes Pe Fh2s
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personel standsrds based on sstablished criteris., "To rely
solely on the tools of book selection,” ergued Sister Ann
Frederick, "is to expose oneselfl to error," According to
Sister's sdvice, the librarien "must have fixed standerds”
which, of course, necessitate understanding end ability how
and when to epply tham.7

Most of the teschars, no doubt, have standardz of
what they consider a good book for the adolescent pupil to
read, The titles of books, liasted by tho girls in the study
under considerstion, reflected to s considerable extent the
Judgment of their teschers and librarians wnose tegk it was
to avaluaste the books before thelr scbusl circulstion emong
the students,

Unfortunately, there 1z no lew for evalueting books as
specific and as definite as Newton's law of gravity., The sube
jeotive eatinmate end personal view zeem to esmergs from slmost
svery technique devised for the appraisal of reading masterials,
Nevertheless, some pettern of values must be followed in the
dirficult tesk of purchasing books, in compiling book liasts,
and above sll, in guliding the reading interests of the pupils,

Vo one will question the fact that for coaperison and
Judgment standerds sre indispensable, Nor will anyons doubt

7 sister Ann Frederick, "Peraonal Standards of Book

Selection,” in The Catholic School Journsl, Vol, 58, issus of
Februery 1958, P. e paa "
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the truth that perascnalised guldance is uore effoctive than
& prescribed liszt of books,s That some reading must be re-
quired is also bamed on evideunce, confirmed by experience and
contact with teen-agers, PFew teschers will deny the fact that
there are some pupilc who will not read unless trapped by the
demand for & book report,

Reading lists esre, theprefore, in place, and may serve
a practical purpose, although no list can be a substitute for
the teacher's firste~hand lknowledge of books end resders, It
is advisable that some latitude in the cholce of reading
angtter should be allowed, It wskes the ztudents feel they
are doing "independent™ rather than required resding., After
all, "the development of true taste in reading iz possible
only on the basis of individual preferences bullt around
definite purpuasa.“a

Above ell, the reading lista must include books to
challenge the bright pupils! intereats, to sgatisfy the needs
of the averaze readeras, and to glve the reluctent astudents
roeading material "just for fun" se & needed stimulus to uore

desirable appreciation of good books,

8 gragger Cl%mﬂchgﬂ ROytﬁ, The Correlation Betwee
ggg & prests on the gégg gggoog EEV@%E UnRpabe
%i?géh asteris @haalﬁ submitted to tne raculty O Gredum
ate School of Arte and Sciences of the Catholic University of
Americe, Yashington, The Catholle University of fmerica, g?hgg

Pe 274
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2« Libyrarisna' Report,

The librarien in the high school holds a strategle
position to observe exlsting reading interests of young people,
In virtue of her professional background and wide experilence,
she is qualified to pecord her observations end shere her
views with others, Thus, veluable informstlon wes obtained
for this ianvestigation by wesns of & short questlonnaire, sent
to sevsnty higheschool librariens, who were actively working
with the sdolescent studeunts in the Archdiocess,

Of the forty~five that were returnsd, forty-two
questionnaires were coupletely filled cut, The information
sought was beged chiefly on the following questicns:

l. What ten books are most popular with the teenw
agers in your school 1ibrary?

2, What two books, either fiction or nonefiction,
would you recomuend for gencrsl reading, as first and second
choico, to the seniors, jJjunlors, sophomores, and freshmen?

3. Yhet constitutes the bulk of circulstiont books
withdrawn for required reading, or books withdrawn ss "free"
or voluntary reading?

he Send, if avallasble, the "Recommendad Lists for
Reading" or the "Required Reading Lists,"

Many sent thelr "Recommended Lists,”" Some had no reading
listsy others cleimed thelr llsts were in the process of
ravision,

The most populsr titles of books, llsted by the lie

rarisna, provided an interesting basls for comparlson of the
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facts mbout the choloe of books, and the likes and dislikes
in reading ss reported b, the girls, The twelve most widely
liked books, listed by the librerisns, have been ranked in
Teble XII with the students'! firatwchoice titles, which were
given in Table VI,

There was a declded similerity in these llsta, That
such resemblance in reading preferences should reault, desplte
the fact that the librariens represented fortye-two different
higzh schools froa widely different areas of the istropolis,
seens to reflect something fundenentsl in the quelities of
the books.

It wes Iinteresting to note alav that the girlst
choices of buoks coluclded with the selected titles endorsed
by suthorities on adolescent llterature, However, no attempt
was made to determine to what extent conventional standards
have been met, mslnce soms of the books were of wore recent
date than those published in the "standard" book lists, and
aoms of the Cathollc resding msterisl, even though of excele
lent quslity, is not elways included in thosse prianted lists,

One of the guestions, proposed to the librarians, was
whether the books withdrewn by the pupils were read volunw
terlly or as required or curriculer reading, Of the fortye
two libraerians reporting, twentyeseven (6h.L¥) snswered that
the majority of the puplls read books voluntarily, while fife
teen librarisns (35.6%) said thet the bulk of their normal
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Table XII,

Comparative Rank of Yost Populer Books
Subumitted by Highwschool Pupils end Librarians

e e e b i et )

Students® Cholce Ranl: Librerianat Vote Rank

Jeventeenth Tummer 1 Seventcenth Zummer i
(Daly) (Daly)

Little Woaen 2  S8ilver Chalice e
{Alcott) (Costalin)

The Toundling 3 Faren 3
{Spellman) (Killilea)

Love Is Bternal L  April) Time in
(Stone) (Meller)

Fed Shoes for Naney 5  8t. Marie Goretti 5
(Hemilton) (Buehrle)

Kone-Tiki 6 Tomorrow's Memoriss 6
{Hoyerdahl) {Aya)

Sue Barton's Books 7 God Goes to Murderer's Row 7
{Boylston) {Reymond)

Going on Sixtesn 8 The Foundling 8
(Cavanna) {Spellman)

Seven Storey Mountain 9 Love Is Zternal o
{(Marten) (3tone)

God Goes to Murderer's Row 10 Sue Barton's series 10
{Raymond) {Boylston)

Silver Chalice 11  Seven Storey Hounteln 1l
(cCostain) (Merton)

Kearen 12 Spsar 12
(Killiles) {DeWohl )
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c¢irculation consisted of books found on the required reeding
lista, The predominance of voluntary reading among the
Catholic high~achool students, as ssserted by the greater
number of librarians, should be an evidence that the young
people are being encouraged to yread, Yet, the numbey of
books read by the glrls in the present study was far frou
preseating an impressive total,

One of the stumbling processes, that perhaps defeats
its own purpose, is the undisceriminatiang adherence to "es-
sentiela.” Fouwr librariens reported "Must" books which the
students were expected to read vofore they were allowed the
latitude of personal ¢holive, Some of the Lltles prescribed
for this reading were: Life of Christ; Life of the Blessed
Virgin, Life of the patron saint, several short stories, a
aovel, biography, several long nerrative poems, and few essays,

3ueh demands made upon the students may be in place as
s part of currlicular resding, DBut even then, provision for
individual differences, including the pupil's reading sbility
and his rete of comprehension, must be considered,

In sddition, esch librarian was asked to indicate
titles of books, either fiction or non-fiction, ss fivst and
gecond cholee, which she would recommend for general reading
to the average pupils in the four higheschool grades, It was
assumed that asuch recoumendations would be based on the judge

meat of & welletrained person, whose chief wole, after sll, is
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that of a reader adviser,

Undoubtedly, such & selection has its velues end limi-
tations, Librarisna' judgments are subjective, limited by
the span of experience, levels of professional competence, and
keenneas of obgervation, But it was not expected that those
recommondations should take on the stature of finality., The
l4st of 250 recoumended titles was & fairly good index to the
collection of booka which, in the judgment of the forty-two
librarians, have been voted as sultable snd interesting
material for the distribution among the puplls of the dif=-
ferent grades for their geneysl reading,

Bowever, several speculative questions Lmuedietely
arise as to the evsluatlon of the llst: Are thogse books ine
dicative of what 1s best for the student? Are these selected
books liked by the pupils? What stendards do they reflect?
What conclusions may be drawn when that list iz atudied by
maburity level? Will the books stimulate the pupils to do
more and better reading? Or, will they tend to stifle ine
terests and discourage the pupiles fyom further reading?

Bven a partlal attempt to answer the foregoing
questions suggested involved anslysis., DBesides, it wes evie
dent thet to advance eny tenable hypothesss, there was need
of additlonal and more specific information, For that reason,
the list was submitted to ten independent judges for their
appralsal, since as it 1s generslly assumed, pooled judgment
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of experts uight prove more reliebls than the opinion of the
axamlner slone,

The Committee of judges who so generously offered
their time to raete the books was composed of the followlng
specinlists in the fleld of teen-age literaturs:

The librarian of the Priory High 3chool, Washilagton,
D, Cy (member of the Benedictine Ovd@r?

Librarian - member of the Jesult Order

Religlous of the Dominican Order and Instructor of
Adolescent Literature at the Casthelic University

Librerian of the Cetholic High 3chool, Baltlmore,
Meryland

Religlouas of the Dominican Order and Instructor at
Rosary College, River Forest, Illinois

Librerien of & Catholic High Sc¢chool - {member of the
Franciscan Order)

Librarian of a Cetheollc High School - (member of the
Notre Dame Order)

Libvrerian of the Resurrection High School - (member
of the Resurrection Oprder)

Asaigtant Supervisor of Work with Young Adults,
Brooklyn Public Library, Brooklyn, N.Y,.

Asslatent Cooprdinator, Work with Young People, Chicago
Public Library, Chicago, Illinois

No attempt was made to include all the titles, recom-
mended by the librarisns, in the clessificstion list, because
the Judges were not {amilisy with sll the books, As & result,
the number was reduced to 213 titles. The reting of the major-
ity was sdopted for classification, 438 sn aild to the undspre
standing of the deta analyzed, the list, srranged alphabeti-
oally, has been inserted in the Appendix,

There ig no doubt that the procedure for obtailning an
index of maturity, ss adopted in this survey, is not without
limitetions. 4 workable technique for measuring msturity of
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resding, which would differentiete with greater accurscy the
quality of books than the sublective standerds of experts,
would prove of grest velue, The judgment of experts end the
opinion of the reader may be frequeuntly at varlance,

It 1s also true that such broad levels of maturity sa8
“"iow," "Average,"” snd "High" do not allow lor wuch diseriml-
natlon of quality. Booka differ in degree as well as in klad
of maturity. Ouly coatent and style of the book werc the
major factors in gulding the judges' oplnlonas,

"No aimple criteris Tor uaturiby exlst,”" deapite
several attempts that have bLeen mede in that directlon, Cone-
sequently, the judgment, wldse experience and acquaintance of
books of the selected librerisns and teachers, whose services
of evaluation were asked, were conaldered suthoritstive enough
to equel the welight of scifentific procedure,

Although the judges were not always 1a full agreement
a3 to the placement of some tilles, the vote of the wmajority
concurred with the reilng found in such lists as Reading
for Living, Reeding Ladders for Human Relatione, and the liste
published by the Netionsl Councll of Teachera of English,

The librerisns' list of "Recommnended Booka" bore out
severel lmportant fectors in cetermining the cheracter of resde
ing done by the puplils., Yet, ons may question whether the
books suggested by the librarisns would sctuslly interest the
gtudents, Perhaps the llst was merely the result of their
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ideas of what books should &ppeasl to the higheschool astudents
rather than getting the gonulne pilcture as to the type of
books which the pupils would enjoy reading.

To determine the degree of difference or zimilerity
between the librarians' and the students' cholces, ¢ com=
perison was uade betwescu the two llsta, The results have
shown conaldereble similarity and agreement between the
students' lists of "Besteliked Books" and "Books Resd Last"
(Teble VI) and the librariens! list of "Recommended Books"

( Appendix I),

On the whole, the librarians'! list incliuded different
types of books of sufficient lntereat to attrest the attention
of different types of puplls, provided they really cared to
read, There was soms tradlticnel empheals obvious in the
selectlon, but very few cleasica were wentioned, There were
meny curvent titles, & subsiteatlsl number of good Catholle
books, but uejority of the titles were books written specifi-
cally for adoliescents,

Thet the reading sugpgested wes more largely for recreoe
atlon then for information was epperent from the small number
of titlee on science, sccilel problems, and books dealing with
health, and personslity development.

To sum up, the fectusl information, subuitted by the
Catholic higheschool librarlsans, proved a faeirly relisble

gsource for correleting thelir responses with those of the girls.
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It served as & pertial check sgalngt the 1tems in the students'
questionnaire to analyze the velidity of the girls! answers,

It offered additional deta on the question of required and
voluntery reading.

However, the dats were not conclusive enough &s basis
for judging whether, in addition to the evalleble resding
material, guidance to famillarize puplils with the plessures of
reading was being offered. It is, of course, an eccepted prin-
ciple that one will not desire to possess anythlang, unless he
congiders it worthwhile end good, 3killful motivation and
enthusiastic guldance may lead the students to independent or
personel reeding; which they caen enjoy throughout their sdult
lives not only as a pleesant recrestory ectivity, "but as a

force of intelligent sctivity,”
3. Conflict of Opinlon on Teen-age Reading.

One of the common criticisms among edults is to char-
acterize high-school pupils' reading as juvenile and immature,
The fact that g high-school pupll 1s lumeture, argued Sister
M. Hester, is no disgrace; "if he were not, he would not be an

adoleacent."9 Naverthelesas, litersture for teen-agers has

9 sister M, Hester, "Teensgers and Reading Today," in
Catholic Library World, Vol. 24, issue of March 1953, p. 191,
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been the terget of oritical examinetion, In this connection,
the classifivetion of books by the ten experts provided
ground for more carafully«drewn Inferences,

Bagsed on the opinion of the ten judges, wmajority of
the books read by the girls and those recommended by the
librarians were sssigned an "Average" level of meturity., In
this subdivision, LS per cent of all the books were listed,
The percentage of "Low" or juvenile books wes the smallest of
the three classificetions., It consisted of 25 per ceant, while
30 per cent of titles were included in the "High" or asdult
list,

8tudents do not ordinerily econfine themselves to the
reading of jJjuvenile or lamature books., Librsry withdrewals
reflect that adult books slso ere in frequent circulation,
although, as the findings of this investligation have indicsied,
teen~agera are chisfly interested in young people's life &nd
problems,

The position of teenwage storles and romece, as first
cholece of higheachool girls' resding, haes been the subject of
discussion in practically ull surveys dealing with reeding
intereats of the adolescent girls, The conflict of opinion
that modern youth 1s being fed on "thin fare from literary
point of view" gave rise to the questlon as to the desira-
blliity of the quality of teen-apge books, Criticism has been

loveled at thelr literery merits snd velues,
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In view of thie censure, some observers support the
contention that ell adolescent light love storles, aystery,
end detoctive stories have no particuler worth, They argue
that there are many hipgheschool pupils who are ready for more

nsture reeding than the "neatly~turned plots and heppy end-

ings" so prevslent in the Jjunior ncvela;lo

Emphasizing the importance of providing more chsal-
lenging reading material to "help youth to eveluate attitudes
and to prepere for adult expsrience,” LeFevre csutions those
charged with the responsibllity for bullding the book col-
lectlon for young people.

Anxious to provide bvooks that ere short and
simple in atyle and faat-noving enough to coupete
foy the attention of the wodern TV snd redio-fed
person, we are uncousclously weaving a resding
pattern on too wesk & thread to schieve the purpose
of a school library, namely, to share in the builde
ing of charscter snd to create e permenent enjoye
ment 1o reading. The book selector who will pro-
vide s atrong book collection, geared to the intel-
ligence, interests and moral purpose of & wide
range of young people, cannot weste funds on the
"hermless® book gxen though 1t wmey s&ppear on rew
commended lists.

According to Berths Handlen, many stereotyped idess

&g embodied in young adultat' books, have had en unfortunste

10 s quoted in E, E, Ahlers, "What Have BDooks to Say

to Young People?" in Wilson Library Bulletin, Vol., 29, issue
of Noveuber 1954, p. 234, * !

11 1o Pevre, Op. Cit.
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effect upon young resders, They fail to tell the truth about
humen experience, To setisfy the young reeders' teste, the
suthora frequently present exciting action on slmost every
page, and thea end the atories with & striking climex, Very
1ittle attention is given to the portraysl of charescter or the
explanation of mﬂtivas,la
For Betty Cevannam, one of the most popular suthors
with higheschool girls, "reel fsuily problems do not exist,”
Young rirls know how to wheedle flatteringly thelr indulgernt
fathers and mothera, and lead them slmost to rrustration.l3
Welrsven deplored the limitationsa charscterizing young
peoplets books, and pleaded with librarians to seek ways snd
means for improviang the reading tastes of boys and girls.lh
Tesnwage litersture was the tenor of thought discuased
in Dongld Adams' article, which appeared in New York Tilmes,
Jenuery 1, 1950. According to that welleknown book reviewer,
"the teenw-age book ... 13 & phenomenon which velongs properly

to & soclety of morons ,.," Adams dlgputed the literery

12 Randlen, Op. Cit., p. 182188,

13 pyight Burton, "The Novel for the Adoleacent,” in
§%% English Journal, Vol, LO, issue of September 1951, p. 363~
[ 2

Ak M. Ko Walraven, "Today's Challenge to School
%éggariangg" in Library Journal, Vol. 76, issue of Jeauary 15,
s P» .
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quelities end vaeluss of the books written for adolescent
readera, He belleved that young people should be exposed to
gdult litersture and that the writers who cater to the lmma-
ture tastes of the adolescents "are dolng their resders »
disservice.”ls

Deapite the adverse criticism, the teenw-gge novel ia
not without defense., Meny, of course, sdmit it has 1ts week-
nesses, but majority egree that it hss a definite purpose,
especially in arousing smong the indifferent reasders asn ine
terest 1lua reading, They muast firast like to reed books in

ordeyr to love litarnhnre.l6

The teenw~age story is & tool to
adult reading,

Dy, Cerlsen sgreed thet somd toenwmage storlies are
"good filler reeding, depending for thelr effect primarily on
incident and action,” but he recogzniged slso the fact that
many adolescent novels can be helpful in certsin sress of
prabiem‘salving.l7

Burton presented evidence in his report of a project,

conducted with higheachool pupils, that individuel reading of

15 J. Donald Adams, "Speaking of Books," Book Review
in New York Times, issus of Jenuery 1, 1950, pe 2.

16 Margaret A, Edwards, "Rise of Teenw~age Reading,"
in Ssturday Heview, Vol, 37, issue of November 13, 1954, p. 89.

17 Carlsen, "Behind Reading Interests,” Op. Git.,
Ps T=i2e
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storles about young people and thelr problems can not only
stimulete further interest in reading, but be of great valus
in their peraonal developmmnt.le

Contrary to Donald Adams' critical oplnion, meny
librariens and teachers belleve thet authors of teen-age books
have rendered s mejor seprvice to the fleld of edolescent guld-
ance, Especislly pupile whe are less meture and whose reading
ability is limited have profited from that Intermedlate col~
lection, The teenwage books filled the gep Letween the books
for children and the books for adults,

The best chance of arcusing the sdolescent irlts ine
terest in criticel reading iz to follow the generelly-accspted
pedagoglcal principle and beglin at the pupil's intersst level,
that 1is, with the sdelescent novel, With 1ts youthful chare
acters and its aimplliclty of lsopguage and plot, it is well at-
tuned to teenwage interests, Usually the wmain characters pass
through atages of confllcet, uncertalnty, anxiety, and other sz
periences which beset meny modern tesn-agers, Such novels, as
Bupton has already intimated, though lacking the depth of
maturity found in adult fiction, help the pupil in his personal
and soclel sdjustments, ws well as in cultiveting heslthy

emotionsl responses.

18 Dwight Burton, "Books to leet Students! Personsl

Needs," in The English Journal, Vol, 36, issus of Hovember
LI~ v ey !
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Interest factors, classified in terms of elements and
gualities inherent in & book, ecsn aild the teacher In gulding
the students to find deeper snd greater significsnce in thelr
reading,

To learn wore about the sources of interest, the girls
woere asked what elements or quelitiss in book:z appesl to then
most strongly. A variety of snswers was given to that
guestion, It was found thset students favored principslly
scenes portraying home and scheool 1life; they wanted interesting
plot, sdventure, nystery, and romance, They preferred incle
dents and charscters that were true to life, rcther than those
that were imeginetive and melodramatic, ~2bove all, they
gtressed cetion, teenwage llfe and teeonwepge interests, Jume
merized and cstegoriged results of their responses hsve been
givon in Tgbtle XIII,

Bacauge the adolescant novel holds such an important
rosltion in the preferences of the highwschool girl, it is
obvious that in that srea she iz mozt in need of guldance,
Naturelly, the student cannot sppreclate the luplicstions sne
bodled in eny reading nmaterlsl anless he knows how to discover
the meaning inheront in the content, The tsacher may well
consider the possibilities of utillizing this type of literaw
ture @s a meansg for developing character and proper sttitudes,
and gs g2 guide for criticel thinking and dlseriminstion

phaeses of guldance that alwsys need euphasis,
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Table XIII,

Percentaege Distribution by Type
of Iaterest Mectors Inherent in Dooks,.

Elements Frequency Total Mo, Pep cent

Racreationel 348 756
Teen~age life 125
Adventure 99
Mystery T
Humor 2
Sports 15
Animel storiles 9
Informational type 231 5042
S8elf~improvemsnt 69
Blography 37
Travel 35
Vocational a9
Historical 25
Scisentifie 17
Family life lg
Musie
Literery 226 9.1
Interesting plot 120
Aetion end reslism 36
Happy ending 20

Ingpirationsl themss L7 10,1
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Though the teen-sge collectlon of books may include
excellent "astarters" towerd c more msture development of ine
terests, it should be recognized, however, that comcentration
on merely adolescent literature will not produce & wellw
balanced literary diet fopr growth in meturity. If properly
guided snd encouraged, pupils cen becowme interested in ex-
ploriang wider f{lelds of resding.

Perheps & concilse sumery of the foregoing discussion
can be nede by quoting Witty's timely and comprehensive stete-
ment?

When children and youth have broad experiences in
reading which have been meaningful, they will de~
voelop &n sttitude which will cause them to turn
habitually to reeding as s mesns of securing infore
mation in many fields and as & source of genuine
plessure and enjoyment, Thug they will have atw
tained one of the marks of a asture reader, end
they will cantin&% to read and enrich their lives
through reading.

In general, it is expected that the tescher will meke
8ll types of reading roequirements s0 Iinteresting thet the
pupils will want ¢0 read and like it, In addition, she will
aim to aske resding, including mdolescent literature, serve

8 two-f0lé purpose of rocrestlon and education,

19 paul Witty, "Immediate, xmm:al, Emotional, Soclal,

and “hysical status 0f the Reader,' Promoting g§ g% gawar
%%%%%%Ex Gk pretlag wha 'eag complled and edite
ay, fhe I

£ Annual Conference *Q
Read;ng. hal& at Univers] y ago, Ol
E ducational Mona & ha, Hoe Th, Chicepo, Univers ty

cage o088, ¢ P




CHAPTER V

DISCOVERING STUDENTS® READING PATTERNS THROUGH
FICTITIOUS TITLES AND TOPICS
The aim of the second sres of the study was to secure
a comparative plcture of the reading patterns of the four
grades and the three ability groups: the bright, the average,
and the dull, The incentive for this baslc ldoe came prlme-
rils "ooa the poacding of Thorndlle's monorra h, (hildren'a

Regdin~ Inta?aata,l discrasad Iin iLhe cheiter ander "Rolated

“itroratare.” ‘s previously ststod, Thorndike's ~casuring
technlque and his method > computatlon of interest scores
wes adopted in this survey, with certain modifications made
necesgary by the size and uniforuity of the resder groups
exanined herein.

Although the current study has some resemblance to
Thorndikets procedure, especlally from the standpolnt of its
emphasis on the srea of subject-matter in books rather than
on specific titles or suthoras of books, it has seversl digw
tinctive features of 1ts own, differing chiefly in 1its purpese,
subjects, grouping of puplls, classification of titles, ane
noteted reading meterilels, and in the net result of findings,

To identify asccurately the interest element in readw

ing, it is important that puplls® choice of reading be

1 Thorndike, Op. Cit.
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unbiagsed by schoole-room influences, curriculum assignments,
availebility, and attractive physical characteristics of
books, To thls end, a list of flctitious titles, briefly sane
noteted, and representing different types of reading material,
was compiled and presented to 460 Catholic high~school girls.

It wes presumed that the data thus obtained would be
more definite, since the mere reading of brlef annotations
would eliminate influentisl fectors, such as motivation of
course requirements, Hesides, the puplls wers not asked to
record what they had read, but what they liked, dlesliked, or
regarded as indifferent or undeclded, When the list of
titles was submitted to them, they were requested to indi-
cate their interest by msklng one of the three resgponses,
that is, to encircle "Yes," if they were interested; "No,"
if they did not care to read the book, or circle the question
mark (?), if they were undecidsd,

In the fictitious titlea, an attempt was made to
fdentify interests not in terms of amctusl titles, but in
terus of themes, problems, or situationa found in a book,

It was assumed that 1f & certain element ls found to be of
interest to a large number of students, thet element will
interest them whevever it is foundy and that statements,
giving the nature of what might be the coantent in a given
book, could gerve as =z Tormula that might be applied to
several books of a similey types. The implicetion of this
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idee was expressed by irbuthnot in her book, Children and
Books., Referring to Renkin's study Children's Interests ln
Librery Books of Fiction, published in 194ly by Teachers Col-
lege, Columbls University, Arbuthnot seid "if thet study

were repeated today somne of the titles might differ but the
2
”"

types of books would probdably be much the asame,

The objectives of the thumb=nail descriptions of fice
titious booka were 1) to secure s mors adequate picture of the
prevalent reading tesies according to the high-school grades,
2) to determine the differences in subject interests among
pupils of different mental abillitiea, 3) to draw from their
responses genersl inferances regarding thelr spiritual,
soclel, emotional, and intellectusl maturity, and L) to come
para the deta obtalined on books mctuelly resd with the
topics inherent in the gnnotations of fictitious books, The
last objective was of greatey Iimportance than the rest, since
it served ss an additional check ageinst other responses to
determine wvalidity.

On the basis of the students' replies, it wes hoped
to ascertain to some extent the status of the glirls' reading
tastes and attitudes, to assist in promotion of =ore des

sirable rsading purposes and resding habits,

2 May H, Apbuthnot, Children gnd Books, Chicago,
Scott, Foresman, 1957, p. 599.
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1. Levels of Prefeprence by Grades,

One of the objectives, es stated abouve, was to deter-
mine whether the pupils of different high-3school grades showed
different petterns of appeal in thelr cholce of free reading.
As revealed in Table XTIV, the normal or common pattern for ine
terests was consilderably the same for the high-school grades,
desgpite individusl differences, The briefl lanventory in
Table XV also tends to confivrm the assuuption that if & book
has a common denouinstor of Interest, lts popularity among
high-school pupils will be alive, Iirrcspective of grede,

Tables XIV and XV indicate slso a felir degres of howo-
genelity among the girls in thelr cholce of titles, The signie
ficsnce of this study, however, lies priumarily in discovering
the attitudes towsrd specific themes or subjects chosen by the
Catholic higheschool glrls, It was gratifying to note, there-
fore, thet a religlous theme in the book, The Secred Cherm,

was selected by the girls as a book of first cholce, Simi-
larly, Hie Last Words had & considerable interest appeal.

In sll gredes, teen-age life and romence, ss illuse
trated by the title, Eishteenth Juammer, ranked coaparatively
high, The ¢irls even in the ninth grade showed definitely ine
terest 1n sbtorles having lovs for their main festure,

The grestest changs In rank was noticed in historicsl
fiction, wherein the title, Ralnbow in the Dark, rose frou
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Table XIV.

Composite Plcture of the Iaterest Level
in the Floctitious Titles According to Gradeas®

: e d

Gr
Title Avereage
(156) (115) (102) (87) Per cent
Per ceut
The Black Shadow 58.9 56,5 56,4 40,8 52.6
Have a Habby? 1709 2201 16-1 1703 18.&
Too Late Bl.2 55,6 62,7 47.1 Sl
Behind the Award 73-,«& 73-& 71.5 l&og 7302
The Perennisl Drive gz.o 36,5 37.7 740
Celling All Youth S.z 8847 76.2 7.0 241
His Last Words 92. 95,2 91, 92,2
The msie of Muale géru 38;2 Q.2 51}'6 gh.a
The Seacred Charm 2o 92,6 6.7 B9.6 7.8
And Then What? L8, hﬁ.g 51.# 56.3 0e6
I:g:k at ghe %é;’du ?cg 2%.0 ;ﬁ. 5’3: gtg
8 oun . ® ™ .
Absolu 91 Trus 8107 8847 OE 7508 30.9
Went to bo a Bige-leaguer? 25.9 Ehng 30.2 26,4 26,8
Reinbow in the Dark 82.0 92, 91, 90.2 89.2
Science in Aetion 5043 5649 U745 h6-5 5043
Malke Yourself Pretty 7h-ﬂ Bl.g 93.6 71.2 B0.2
Larry Hayes 8le 87. 8044 82‘1 82.9
I Live in the U,S8.4. 53,2 g o2 3947 5045
Eighteenth Summer 817 9 85. .h 82,5
Captain G4l T27 700 7003 3.2 69.1
To Bo or Not ses 63‘,.[. 66¢ 60. 63.2 63.,.{.
Unexpected Inheritance 22,4 2l. 25.5 23.5 2hL.0
Why Not? hl.@ 500»8 5818 53.14 51.0
Carlos ths Torsador 3.8 34,8 38,7 37.9 38.5
e e — =
™

See Appendix 2 - (4)
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the ninth place in the freshman year to the third place in the
senior year, The simple, wholesome type of flotliony as sug-
gested by the title, Absolutely True, seemed to have lost its
popularity in the third and fourth years, decressing in rank
from the fifth and sixth places in the first two years, to
tenth and thirteenth pleces respectively in the last two ysaras.

Contrary to Brink's findings, in which he asserted
that "books dealing with personsl appesrance, etiquette, and
homemslting do not appsal strongly to puplls at eny grede level."B
there was evidence of incressing interest among the pgirlde in
the ares of personellty development, Calling All Youth held
the fifth plece among the sophomores and senlors, and geventh
place among {reshmen end juniors, The freshusen, however, showed
less interest in the seriocus subject of immortslity implied in
the annotation under the title And Then What?

The appearsnt consistency in taste smong the girls
in all the four grades was further evidenced in Table XV by
some of the tltles that often run parellel. For exauple,
The Sacred Charm has been chosen as the first-choice book
among the mejority of the pupils in the four grades, Sopho-
mores aud senlors assigned the same Yank In preference to

three titless Elghteenth Summer, Calling All Glrls, And
Then What? Thers wes only & slight deviation between two

other titles, Ihs Rainbow in the Derk and His Lagt Words.

3 Beink, 9_2& m., pe 613,
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Table XV,

Populsr Filctitlous Titles According to Grades,
Renk Preferencs, and Maturity Level®

Maturzty

Titla

) R
e iﬁ ;I ;E Leve) ®
The Sacred Charm 1l 1l 1 1l B
The Rainbow in the Dark 9 2 2 3 B
His Last Words L 2 A
Elghteenth Summey 2 4 B
ing All Youth 7 5 ¢
Too Late 3 13 6 8 B
Behind the Awerd & 11 5 10 A
Absolutely True g 6 10 13 ¢
Lerry Hayes 9 13 6 B
And Then What? 13 i )2 7 A
= : e

“rentative rating in lzitation of Poster's subject acaleh

b 3, H, Foster Exper ﬁpﬁ ip Glsssitving
» Y Fiction
Baged on the C' gctepristic 3, unp she
Toctor of ¥hilcasophy ﬁiaaarﬁaﬁiba pwesen ed to the Graduate
Libpary School, University of Chicego, 1935, 196 pe
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At any rate, both the teacher and the librarian may
becoms better informed in their work of creating sud supplying
2 well-selocted demand for books, after dlscovering some of
the general trends implicit L0 the data glven in Teble XIV
and in Table XV,

a) Reading maturity, ~ The annotaeted list of fictitious
titles was designed slac to yield at least s psrtisl evidence
of the girls' resding meturity in terms of theme selection,
It hes been commonly held that the reading of sensatlionsl
and emotionsl literaturs 1s assoclated with the sdolescent
montelity.

Since, as has been already discusged in the previous
chapter under "Librerieans' Report," simple criteris for matue
rity that could be eesily applied to both fiction end none
fiction have not es yet beendeviged, su attempt was made to
rfollow the brosd classificsation, used by Foster in her expe~
riment, deaplte its old data;g Her categoriss and criteris
of judgment were found unsuitable to serve our purpose, but
her approsch to the problems of assigning sowme degree of
maturity to different flction books was found feasible and
wag adopted with, of course, necessery deviations,

Fogter classifled fictlon with respect to general
type of subject matter, and then distinguilshed degrees of

5 Poster, Qps Cite
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maturity within the subjects Ia group A and B, she included
clessics, standard suthors, moderately good modern fictlon,
biography, and most of the none-fictlon, Light fictlon,
mystery and detective stories received the rating of C,

There is no doubt thet to place in eny classificetion
itens objectively 1s & 4ifficult process, becauss much veri-
ation is found smong different raters wlth respect to the
elements which should be considered in the bullding of s good
meturity scale, Foster's experiment is no exception, De=
spite its limitationa, however, the influence of Foster's
general plan prevailed in the grouping of filotitious titles
eccording to subject metter, ilaferred from the aznnotations,

At firat glance, the grouping in Table XVI, arrasnged
by theme and in order of maturity, will appear relatively
simple, But librarigns and teachers must be sware of the
different range and dlscrepanciss in the levela of uaturity,
Before deciding on grouping ths significent books for the
mature resders, it is advisable that careful consideration be
given to the community and students! attitudes, IMaturity is
generally viewad in ths light of the complexity of influences
that play upon individusls and groups. It is not sutomstic,
nor iz 1t spontaneous, Its growth la gradusl, Hence, 1t is
well for the teachers and librerisns to besr in mind that even
the senlor ila high aschool needs help snd pguidance to read
from sn adult point of view,



FICTITIOUS TITLES A¥D TOPICS

Table XVI.

Basic Theme and Mabturity Level
of the Annotated Books™

e ——— = - = ot
Title Thevw or Haturlity
Subject Matter Level

Behind the Arward

The Perennisl Urive
His Last Words

The NMegle of Musilc
And Then What?

Selence 1in Action
Unexpected Inheritance

Too Late

The Sacred Chara
Look at the Birdle
'Tis My Countyy
Rainbow in the Derk
Larry Hayes

I Live in the U,S5.4,.
Eighteenth Summey
Captsin Gil

To Bo or Not see
Why Not?

The Black Shedow

Bave a Hobby?

Calling /11 Youth
Absolutely True
Went«to=be Big-Leaguer?
Make Yoursslf Pretty
Carlos the Toresdor

Duty, Cherity, Herolsm

Materiallism ve hepplness

Palth relpns supreme
Music and its affect
Trxnortal ity

Medical research

Divorce, & soclal mensce

Yarriege trlangls problem
Religion, e universal langusge
Technlques of photography

United 3tetes History
Life sdjustment
Character study
Travelogue

Resl»life situations

Delinquency,a soclsl »roblem

Vooatlon
fex educstion

Myastery story

Hobbies, Cereer, sviation

Advice Tor sdolescents

Light fiction, edjustmsnt

Sports
Hints for teen-agers
Adventure, Sports

HE S, JPN I, i g, P, g, Ty, I TN I, N, e, Py ORI P, ey, AN R, N, Y TN S T
GOOODO0 FgRUTNguELdog 22k bws
Vs Syt i Naat” "t Nunt? SrpsF Ty Ut Vgt ol W Vst Vi tF St Nl it Vst et Mt gl st “orr it Noaeatt® St

"

*8ee Appendix 2 « (A)
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b) Maximum interest. = An mttempt was also made to dis-
cover the peneral trends of inbterests sccording to some degree
of intensity., The scule used in Teble XVIII, slightly wodie
filed 4in renge from Thorndlkets mnnograph.6 does uot identifly
with acoeuracy the luntensity of intsrests; but it serves as
auother asuxiliary factor in the assessing of the girls' reade
ing tastes.

Reference to Table XVII reveals that non-fiction
fared poorly in contrest with themes which seem egeless in
thelr appeal. It iz an esteblished fect, &nd corroborested
by date in Table XIII, thet amnong higheschool students mo=
tives for reading ars chiefly plessure and self-improvement,

The eternal feuinine was alao evident, Love and roe

mance, a8 {llustrated by the titles, Rainbow in the Dark,
Eishteanth Summer, end Absolutely True, maintain 2 high level

appeal today just sz they had ranked 1n pepulsrity among teene
agers deosdes ago., This singuler preference among girls, pere
petuated from generetion to generstion, evoked the criticael
comment of Bertha Hsudlan in hor uriicle, "The Fallacy of Free
Reeding ee an Approach to Approclation,” IHandlsn found fault
with the feminine public that shows exces:ive foncness for
literature dealing exclusively wilth the experiences and person-

alitles of women, She belioved thaebt I reading of the young

6 horndike, Op. Clt.
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Teble XVII.

Levels of Intersst Showing Cholce
of Fictitious Titlea in Descending Order

Titles Very high Ratbm Moderate Rather Low

high Below
{over 807) (60-70%) (10~59%) (39-»3‘%)
His Last Words G2e8
Rainbow in the Dark 89,2
The Sacred Charm 878
Larry Hayes 8249

Eighteenth Summer 8245
Calling All Youth 82.1
Absolutely True 8049
Make Youraself FPretiy 350.2

Behind the iward 7342
Captain Gil 69,1
To Bo Or YOt .ee 63l

Too Late Shal
"Tis My Country L0
Black Shadow 5246
Why Not? 5140
2nd Then What? 50,6
I Live 1in the UlSede 5045
Seience in 2ction 5063
The Magle of Music «3
Look at the Birdie 0.7

Carlos the Toresdor 38.7
The Perennial Irive 37.0

Wantetowbe a Big-Leaguer? 26,8
Tnexpected Inheritance 24,0
Have a Hobby? 18,4

bt o e ottt = e




FICTITIOUS TITLES AWD TOPICS 45

girls were gulded more tactfully, then nonfictilon books,
such as current evenbs, dealling with internstional and polit-
lcal problems, would also be found enong the "girls! booka.”7

Impllcit in the snnotation under the title And Then
What? was reading that challenged thinking, Ounly 50.6 pew
cont of the group had chosean it for thelr reading, Perennisl
Drive wes another example of a subject which has fallen under
the “"traditional lspz.” unly 38.7 per cent hsve indiceted
proference for thisz adalt subject, elthough the eatlrse group
is on the threshold of the adult world,

The fact that only 51 per cent of the girls should
be Interested in the title lhy Not?, which desls wilth sex
education, stands in direct opposition to the populcer opinion
on that question, The girls' interest in the sublject of diw
vorce {Unexpected Ipheritsnce) was indicated Ly e very low
figure, 2l per cent,

Bimilarly, thelr moderate, almost low interest in Fine
Arts (The Memie of Musle) snd in sclentific materisl (Sclence
in Jction) wes quite couslstent with the Cindings of other
studles, The nesd for guildance and assistaace in the field
of none-fiction was obvious, C(ompetence in any major ares of
living cennot be developed, unless the sehool will firet dew

velop interest in that ares,

T Hendlen, Q‘E& %ﬂo Ps ].86'18?«:
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Over 80 per cent of the girls chose the titles Calling
511 Youth and Mgke Yourself Pretty, both non-fiction books,
becauge the thems was baged on the topic of self-improvemsnt,
Fietion, festuring teenesge problewms, need not be excluded,
but the school must see thaet highesohool pupils! resding bLe
extended into broader eress, "and take in literature dealing
with sociasl conditions, with philesophicel and ethilcel pro-
blems, with another age, another culture, snother social
gtratum ...8

In one respect, however, the Catholic higheschool
girls differed from thelr peers ila public schools, Contrary
to the findings of some reseerchers, who reported that public
higheachool puplls failed to show iaterest in books that eme
vhasize spiritusl) values, the girls showed laterest in reliw
glous themes, This favorsble attitude was brought out espse
cially in the high percantage of students selecting such titles
as His Last Words (92.2%) and The Ssored Cherm (87.8%), where
in religion predouinated,

The aignificance of these responses becams uore apparent
when viewed in the light of the coumon core of the girls' ine
terests, since, as mentioned previoualy, the saswers did not
indicate books read, but types of books the girls would like

to read,

8 Carlsen, "Behind Reading Interests,” Op, Cit., p. 10,



PICTITIOUS TITLES aAWD TOPICS 147

On the basis of themes ifuplied in the ennotations, it
seemad falrly accurate to warrent that higheschool puplls?
reading patterns could be raliably categoriszed into three
major types: 1) inspirational, including the religions element,
2) roecreational, including teen~sgs stories, having trueetoe
life situations, and 3) informational, including charecter
developmant and selfi-iuprovement,

It may be well to draw sttention to the frmct that the
girls® cholce of "Best~liked" books actuslly reed (Table VII)
corpresponded with the type of books for which preference waa
indicated (Table XVII), This correlation wes not so apperent
in the range of titles and asturliy of reading msterial as in
the matter of zeneral typs of appeal,

One wmay dlscern trends of the sams dominent elements
of eppeal in the ten moast popular books actuslly read
(Table VII) and in the choice of books the zirls would 1ike
to resd (Table XVII), Romance, inspiration, sacrifice, realisw,
emotional release, adolescent problems are categories of ine
terasts inherent in the ten titlea, listed in both tables
socording to the popularity vote end apeclsl appeal,

The points dlscuased in the foregolng peragraphs ere
in agresment with the conclusions of Tharmdike.q particularly

with respsct to the common pattern of intersest appeal,

9 Thorndike, Op. Cit.
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Thorndike's study illustrated the fact that irrespective of
age or grade level the book wmey appeal to the pupll, provided
1t 1s interesting and easy to read, The data in the current
investigation confirm those conclusions, In most of the
proforred areas of interast, there appeared the same stamp
of approval, with only =light veriation, from grade to grade,
As e gulide in the selectlon of books for the highe
school pupils, theze common impresalous gsthered from the finde
ings may prove s welcome sid for the busy teecher end librarian.
But knowledge of the dominent interest sppeal smong adolescents
does not excuse the teacher {rom the responsibility of culding
the pupils into new fieldas of intereat,
Insemich 28 perbtieular theuwss and subjects help the
teacher to genersalize in regzerd to types of books preferred
by the higheachool girls, it will be of :ore profit to
her to find out why the teenwagers do not show greeter interest
in other wvaluasble types of reading waterisl, It is evident
that the school must be councernsd not only with the eostabe
lishing of the habit of reading, but slso wlth directing
pupils toward wmore extensive and discriminsting eress of reade
ing, This spparent weskness, indicsting lnterest sppeal within
the confines of & few preferred themss, necessitates continuous
guidsnce, More diversified reading sctivities relsted to the
interests end reading abilitiss of student proups as well as
individual pupils should be the goel of every high school,
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¢) Topical olassification, « For the purpose of further
snalysis snd comparison, the girls' cholee of reading was
atudied eccording to toplcal classificstion, ¥ Again, except
for few frashmanegenior differences, the findings indicated
that there was no striking degree of variabllity in the types
of litersture preferred by the girls in the four higheschool
grades, In the selection of toples, as in the cholce of figw
titlous titlee, it was clearly discernible that tho girlat
peeferences were falrly similar fyom grade to grads,

A comparative reading pettera of preferred toplcs and
subjects, arranged in descending order according to the four
gredes, was incorporated into Table XVIII, From the date
shown in this table, several inferentisl facts cen be drawn,

The most notlcesble featurs of Table XVIIT was the
position which humor held as s factor in the reading interests
of the girls, It ocutrenked every other class (88,8%). Such
high appesl was not regilstered in any of girls' »revious
answers, According to frequency of mention in Teble XIII,
only twentye~six pupils reported humor as s major element of
laterest, While it may not be possibls to sccount for this
differencs in the pupils' responses, it does anpear aignifi-
cant that the glrls spperently found it easier to cheek a ziven
item than to specify the sublect of interest.

%3ee Appendix 2 - (B)
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Table XVIII.

Classification of Randin§1Mutzr131aén50rdnr
1g TOo urade

of Preferwnces Accor

Subject Class Per
(156 102) (87) ece
Humorous stories 82.0 85,2 9Ll 9440 08,8
Personslity & Self~-improvement 8l.6 83.3 89,2 75,7 82.9
Sechool and teenwsge interesta 8lie6 87.8 8542 6849 Blub
Lives of Saints 83»9 8 03 7 .5 7&&7 7903
Careers 750 ; 0% . 2700 9
Adventure Z6n9 2o 5 Se5 s
e i i Go so edid
» [ ] » L ] L)
Myatery & Detective atories 6?.% ﬁg.s 6746 5la7 5940
Religious Life 62, 573 5049 5147 55.6
Catholic Action & Missions 66,0 T72.1 U2.1 gz..f E5e6
3ex, Courtahip, Merrlage 4043 -g S5¢6 55,1 51.3
Soclal Problewms 3.5 48, 490 51,7 L8a2
zsgcbglogioal storles ﬁ%f% ﬁ%:? g%UZ g&.g ﬁ ;2
ninels - ™ - .
giitorical events & people hh.g ng.g gg.g gigg g#a%
cIONce » » » - -
Spaz'ta 3 a& 0.0 39.2 28&? 35&9
History 3h.6 37.{ 29.h 3Ll 3349
Hobbles 9o 29 20, 25,2 32.9
Art' MﬂﬂiQ. ?ﬂiﬂtiﬂg 1;6 3201 2 QS 32.1 32;3
Geography and Travel 32,0 2846 1 .l 29,8 26,
Philosophical themes 8,9 k.7 28.4 1 ,g 175
Politicel & Heonomic Problewms 10,2 1ha7 1347 21,8 15,1

e s A S B A A Y 85 T PO S i O o A AL AN A s
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That humor mekes s strong eppeal to secondery-achool
pupils has been confirmed by previous 1nveatlgatora.lo‘ 1 It
is the contention of some writers that the teacher should
consider it her sccisl responsibility to educate the students!?
gense of humor,
Sterner believed that "hwmor may have therapeutie
velue; humorous meterisl of the leslsure langusge sctivities
of young people offerz meny opportunitlies for the development
of more discriminating baata."lﬁ More emphatic in his ples
for humor wes Father Sheerin in his stirring article, "Letts
Have 3Joms Humor}i"
ses 1 PTODPOSS .4, & crusade for more humor, In this
exciting time we need s belance-wheel to keep publiec
opinion from spinning off inte extravagant sttitudes
and faneticel phobles .ss A sense of humor iz a
sixth sense that looke trouble in the face and lsughs
at it, Humor lifts the heart ead nellows the mind
and gives to the «gn the right perspective on the
problems of life,l

3imilarly, Arbuthaot believed that letent in good wholesome

humor are apiritual velues, "Laughter provides & catharasis

10 pale Zeller, rtence of Fectors of

a Mate i;; "f;£§§21““%gig§?gc ~§§IZ§?
%eacﬁers %gige @ goutr”wu lons to ﬁﬁuca%ion, No,. s Hew York,

Bureau of FPublications, Tsachers College, Columbia University,
191&1’ Pe T34

11 yorvell, Ope Libe, pe 66,
12 Steruer, Ope« Ciltss Ds 71s

13 John B, Sheerin, "Let's Have Some Humor," in The
Cetholic Wopld, Vols 179, issue of April 1954, p. 2.



FICTITIOU2 TITLES AND TOPICS 152

for heevy spirits and a relesse from tension,”

Unfortunately, there is a surprislang dearth of
stories for adolescents to indulge in good, wholesome and
"subtle” humor, The tescher should decide on the suitability
of humor of any particulsr bhook before recoumending it to her
pupils,

It was interqsting to note that humor seemed wore lu-
portant in the upper grades than in the lower, Also, when
the four yesrs were considered as a unit, humor atories held
firet place among all the girlas,

School and tesneage lnterests, however, have undepe
gone a considerable decline in the senior year, Bilography
on the other hand, made comparatively s noteworthy sdvance
in the fourth yesr. The freshmen showed wore interest in
science, but the difference in ranking was not eignificant,

Pergonality and self-improvewent have epparently &
dec ided hold on the adolescent girl, The aversge percentaze
recording interest in this topic was 8247. The popularity
of mystery end detective stories, and the rank of family
and home stories fluctusted in succeasive gredes,

Religious life, es & vocatlon, showed a relative
smount of interest in each grade, But there was sn sbrupt
fall in interest in Cetholle Action end wmissions at the eleve
enth snd twelfth grade levels, DNor have the upper grades
shown any grester intersst in history then the lower classmen,
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The downwerd trend in interest was especirlly sur~
prising in the subjects involving hobbles and sports, Art,
wusic, and painting were elso in the category of toples,
showing low percentage (32.3%). Interest in geography and
travel was very meager throughout the four years,

According to Teble XVITII, the girls seened, for the
woet pert, to caere but little for philosophical subjects,
and by far, the smellest number registered interest in polite
ical and economic problems, Evidently, these subjects are
unfaniliar to the mejority of pupils in the secondary
achools, and since those toplcs belong to e class of liters~
ture which tends to tex one's powers of thinking and reflection,
many girls lebel this type of reading as "boring,"

The perusal of combined percentages would at first
impress the casuel obaserver that trenda in reeding among the
Catholie highesehool girls eve commendable, Upon more carew
ful scrutiny of the tabulation, howevey, this first ime
pression partially gives way,

The findings gave evlidence that ths teenesge girls?
reading is not gufficiently varisd, There is still much to
be desired in the development oOf a cetholicity of reading
laterests, There 1is a tendency toward reeding with indiscrie
m&uafo ghoice and Iinsdequate balsnce, That the predominance
of reading materisl which is generally essy should rank the
highest in the Cathollc higheschool girls' reading tastes
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18 a fact that should not be ignored,

The adolescent period is cowparatively too short to
be utilized on reading only humorous and teenwsge storiles,
Growth and maturity in resding cennot be developed 1f the
teen-age girl indulges in resding only for "sntertainment,
anusement, and escape from borsdom,”

True, reading can be fun, but it need not rule out
purposeful end serious resding from one's literary dlet,
Through reasding guidance, the adolescent girl can cultivate a
senso of swareness rogsrding her duties and responsivilities
in a changing and challengling world, However, she will not
go higher than the velues with which she wes mede ascquainted,
Reading, therefors, must yleld also s spirituael and intel
lectusl profit if it is to play & significant role in the
future of the girl.

2. Intapest Appeal by Abllity Oroups,.

The conslstency of the foregoing results was Turther
reinforced by the tabulstion of toples according to three
ability levels: Low, Average, and High,

As ateted 1n the chapter under "Method of Research,”
the grouping of the puplls seccording to mentel abilities was
dons primarily to sscerteln whether interests in resding are
dominated by levels of latelligence, Accordingly, three

terms were used to indicate the degree of the atudents?
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genaral intollactual ability:s low, average, and hligh.

For convenliance in tabulating the ¢irls' responses
the twenty-four toples, listed in the questionnaire and ine
serted in Appendix 2, were reduced to ten genersl classes,
The over-all picture of the girls' toplesl interests was
presented in Tsble XIX,

Deapite the different range in mentel meturity smong
the students, the uniformity cof 1interests was again rather
striking in most of the areas. Even when answers wers
studied by ability levels (Table XIX), teenwage atorles cone
tinued to hold predominant pluce. Of interest elso was
the general agreement of the three groups in their choice of
religious toplcs and socliel problema,

The renking of some subject clesses was slumost ldentiw
¢l with those clessified topicelly in Teble XVIII, Ilost
pronounced similarity in thelr range of appesl was found with
Sociel Problems, including Fanlly and Homej with light
reading, such as the nystery and detective storiles, and with
the Political end Egonomie Probleus,

When the type of reading meterial wes sepsrated iato
immature, medium, end mature levels, the High group showed
higher percentsge in the cholce of such items as blography
and philosophical and psychologlicel stories. There was e
slight tendenecy for the Low group o show greater interest in
gclence then thelir pesers in the lHigh group.
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Table XIX,

Cholce of Reading lMeterisl sccordiang to Toplcal Clasaification
by Three Ability Oroups

0 it emt et e 1 R i vt 001 b 8t s BT AL - A1 b NN 1R o

Abllit oups Average
Categorisa Ave rgfn oW Por
) (hh) cont

School, Teen-age B34 BhaT7 8644 84.8
interests, cersers

Catholic Action, Lives 72,0 73.7 76.4 The0
of Ssinta, Roiigibua
Life, Miassions

Blography T2.6 66,0 5945 66,0

Light Reading: Adventure 6340 6247 596 617
Animels, Hobbies, Sports

30ociel Probloms, Marriage 65,3 6.1 6l,1 6l 1
Homs, Sex Education

Naturel Sclence 48.8 k7.3 53.4 L9.8
Avigt iﬁn‘ ete ™

History, Ceography 19.1 0.1 L6 11841

Travel

Philosophical thewmes, 4Ba7 35.7 38,2 11048
Paychologiecal Storiss

Art, Mualc, Palnting 0.3 h3.h 39,8 hidl

Politicel and Eeonoumio 2539 18,3 211 3lah
Problems

1]
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Again, from the staadpolint of appeal, the girlst
selection of toplces (Table XIX) showed close relationship
with their prefersnces in fictitious titles (Teble XVII).
Teeneage interests, self-improvemeant, and the religlous elew
ment ranked very high, On the other hand, some subjects, such
as blography, family end home, history, sclence, political
problems and Pins Arts fell under the column of either woder
ate or low interest level., The ssme phases of similarity in
the girla' reasding teates were the chief features of most of
the date incorporsted into the tables,

The main purpose of arrenging the data in tables was
to malte necezasry couparison of the ranks of the titles and
topics so es to throw soms light on the consistency with
which the levels of interest occcurred, Such tabulation
showed also the students! nerrow range of interests, In
example which was well borne out was the excessive interest
in humor, Over eighty-sight per cent of the girls expressed
preference for this "escape" type of literature, It was one
of the chief weaknesses of the girls! reading habits, re=
vealing the lack of initiative for more serious, sesthetic,
and literary vealues in reading, As indicated In Tebles XVII
snd XVIII, slmost all of the subjects, which foster thinking,
have baen liszted within the moderste or the lowest brackets

of intersat level.



PICTITIOUS TITLES AND TOPICS 158

The results of this and other coupsrative studies
Justify the sonclusion thaet guidance in reading has veen recogw
nlged g3 & necessary factor in developing favorsble attitudes,
tastes, and interests of the adolescent puplls. iloat signife
icant of all, perhaps, iz the fact that there is s great nged
of stimalating through reeding a wide knowledge and critical
thiniting in the sducational, social, and economic world, in
whioch the Cathollc girls showed prelatively little concern,
Yot, the rapid sdvance in scilenve snd industyry, the uncertain
politicel developments, end the growth of the mass media of
coumunication all heave emphasiged the importance of cultursl,
interpretative, and critical background for the proper undere
standing of contswmporary problems,

The study, therefore, pointed out the chellenging ope
portunity to give adeqgusaite considerstion to the major sreas
of wesknesses, and to utilize the Cfindings ee & stimulus and
sterting point for e broad and enriched reading guldance proe
gram in the Catholle high schools,



CHAPTER VI
INTEGRATING GUIDANCE WITH READING ACTIVITIES

Any discusaion sbout e curricular subject involves 1n
one way or anothey the role of guidance. Just as the teschw
erts responsibility ls necessary to sdopt suitsble techniques
and procesdures for gulding the pupils in their personal, edu=
cationasl, sociel or vocational problems, 30 she is equally
responsible for expending and enriching thelr experiences end
growing needs through resding,

Guidance iz one of the words that mey connote dife
ferent interpretstions, In resding it mesans giving assist-
ance to the reader, s¢ thet he can find e book, written on
the level of his interests, his comprehsnsion, end his abil-
ity, thereby sstiafylng his needs -~ the term need being dew-
fined ez "that which 1z necessery for an individual to reech
gn end, lmmedizte or ultimete, ag long sg 1t 18 commensurste
with one's nsture, origin, and dsatiny."l

A rather brosd interpretstion of guldence is needed
whoen the terw is applled to the secondary=school level, Resdw
ing guldance on thet level must deel not only with sdolescents
of many different beckgrounds, testes, and levels of sbility,

1 Brother Elmo Bransby, "Developing en Adequate

fuidance Program," in Proceedinzs end sddresses of the
Nationel Cetholic §dueat§an§§ Agsoclation, Vola o1, %hah—
{ragton, ﬁa%ﬁana% Cathollie ua&%ionai Essocistion, 1954, p. 391,
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but also with all kinds of reading, voluntery, required,
currioular, and recrestional, It must stimulete interest 1f
it 18 dormant, and use 1t for vaeriety of purposes, if it
exists among the highe-school studenta,

Guldance in reading i1s especlally relevant to the
period of adolescence, Young people need litersture which
will help them to interpret their youthful experiences and
personal problems) they need guldance ln reading so that
they uey acquire wholesone reading hebits, which will help
them to eatablish velues for thelr entire life,

During these growing veers there ls a gresat deal
of pressure upon the student, both from within
and without, He 1s tempted to 1lndependence of
thought end judgment, and he hes within himselfl
uncertain feelings or moods snd lapulse, His
vhyaical developuent, I,7,, selfwcontrol,
emotions, and his ideels will have an efrfect
on his whole being,
Through judicious planning and guidance, the teacher cen
provide reeding meterisl guuged to the personsl needs and
intereats of the highwschool pupil,

Staf'f co=operetion snd mutuael recognition ere essenw
tiel for effective guldance service ian resadings Teachers in
every currlcoulum fleld have some besring on puplls?! readings
81l heve, therefore, some contribution to meke, Guidance in

reading should, as & consequence, be the function of every

2 Sister M. Lawrence James, "Understending the Ado-

lescent,”" in The ¢ ¢ School Journal, Vol, 59, iassus of
Decenber 1959, D. fﬁ. ’ v o



INTEGRATING OGUIDAYCE WITH READING 161

profaeszsionel peraon connected with school work,

With these facts in wmind, 1t was dezireble to view
with some consideration the guldance practices sdopted by
the Cathollc high schoolsy and which were described indie
rectly by the girls in their responses. The concern with the
nature and extent of guidence service through reading led to
several questions, among which the following wes included!
"Hes regding recommended by your teachers helped you in any
way to solve your personal problema?”

The answers to this question were definitely disep~
pointing, More then half of the number (52%4) of the students
roported that they found no help 4in solving their personal
problens from tha books suggested for reading by their teeachers,
Of course, it would be ebsurd to sssums that books alone proe-
duce s maglc capaule formmula for solving the problems of the
regdey, However, in combinstion with other factors which
snter his sxperience, books can be instrumentsl in his per-
sonal development,

Nenerally, all problems creste serious situstions for
the youth, To meet those problems end to see their situstions
reflected in different boocks 1s en snjoysble and -esningful
experience, Books holding developmental values supply muche
needed directed resding through whilch young people cen gain
insight snd better understanding with regsrd to theilr own

pitustions and problems of edjuetment, But studen:s aust
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have access to boolks that hove sufflclent varlety of themes.
Discriminating guldence can bring togethor the relatilon of

reading to landividusl nesda,
l, Effects Attributed to Reeding

Among otheyr lacets relative to wuldance and reoadlng
problems is tha effect of reading on the noral and e itwtlonal
expariances of the resder, There should he no need to reiter-
ate the fact thet reading produces effectz both desirevle and
undesirsble, even though the wvaelidity of the aasumption hes
been challenged sclentifically by educators, Stetlsticel evie
dence as to the influence of resding on overt behnvior and the
structure of reader's pargonslity is still lacking relisbility
and completeness, However, "lack of ressarch,” ss pointed out
by Russell in his summaries of articles on the influence of
litersture, "must not be construed to mesn that reading has
1ittle or no Lupact on p&oyle."s

Da Boer exprezsed s simllar noint of view in his dige
cugaion of the effects of litersture on humen behavior,

Granted that experimental atudles have not es yet yielded valid

snd adequate results, "neverthelesz," he argued, "we heve ps=

sumed, and muat assume, that the reading of good books will

3 David B, Russell, "Some Resesarch on the Impset of

Resding,” in The Boglish Journal, Vol. 47, issue of October
19583 Pe m«
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influence the menner of cne's thinking, feeling, and aoting‘"h

That reading cen be s powerful influence for either
good or evil hes been dewonstrated by Sister M, Corde Lorang's
utudy.g S3imilarly, Kirsch believed that "not & single
thought enters the wuind whiech haes not its subconscious effect
in some dogree."é

Iu view of these obseyrvations, several itews 1in the
questionnaire simed to ascertein the attitude of the Catholie
girls towsrd the wmorasl problems found in books, There 1s no
denying that "some printed matter is intended to deceive, to
confuse, and to corrupt.” This, of course, mekes the question
of influence a difficult one to solve.

But it ia the task of educators to fortify the young
people with sound, clear-cut Christien princlples, and ¢rsin
them to sxerclse the right Judgment with regerd to the appli-
cation of thesse principles to e wide variety of situations
found in their reading wmatter., Wise guldance should lead the
youth to secure & well-balanced set of idesls, and to acquire
generalized atandards snd beliefs to judge what 1s desirable,

epproved, and right, snd what 1s undesirable and wmorally wrong,

b John J. De Boer, "Litersture and Human Behavior,"
in The English Journsl, Vol. 39, issue of February 1950, p. 76,

5 81ster M. Cords Lorang, Op. Cit.

6 FPelix M, Kirsch, "There's Something sbout ¢ Book,"
in The Catholle Sehool Journal, Vol, LO, issue of Maerch 1940,
P v
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This contention was upheld by Father Gerdiner, the
litersry editor of America, whoss rgmerks on the question of
realisn arcused among some critics controversicl repercussions.

Writing in his challenging booklet, Tenets for Heesders snd

Reviewersa, Fsther Gardiner cslled attention to the fact that

Qur courses in literature and religlon ought to

egquip future resders with stebllity and nmor

polse snough to enable them t0 resd books that
are roslistic ... For there ls unothing wrong with
realism in ert and literature; it 1s & necessary
ingredlent, Tt is only when realism descends to
utter natu?aliam and poraogrephy that it becomes
felse art,

Since our young people are not imaune to the sense-
tionel end lurid that often color thelr viswpolnt, reading
guidance 1is asturally necessary to minimize the possibilitiss
of undesirable effects of reeding., Some questions wers spe-
cificelly deasigned, thersfore, to find out whether the glrls?
environmental background, predispositions, and favorable stti-
tudes, nurtured in a Catholic stuosphere, baear sipnificant re-
lationship to their ability to "think Catholic.”

The results, given in Teble XX, revealed that ths
mejority of the girls heve a fairly belenced judgment of
their own upon which they can rely for thelr cholce of boolks,
Obviously, the unprincipled philosophy of "Everybodyts dolng

1t" hes not as yet lubued the uninds of all our Cetholic youth,

7 Harold C. Gardiner, Tenets for Resders snd Rew
viewers, New York, Americe Pross, QNedes De 2le
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Teble XX,

Students' Self-revalstlon in the Ares
of Feading Effecta

Basic Queastions Per cent
Yeg No o ensvers
Has reeding influenced your
sctions, conduect, or thinking? 60,7 37.1 2.2

Do you share the experiences
of the cherecters as you resd? 89«1 42 1.6

Heve you read books which gave
you wrong ideas about sex or love? 9.0 B9,0 2,0

Do you read books which you counld
recommend freely to others? 90,6 8B40 1.3

Do you feel thet you must resd
the sow-called "Best Sellers'? 16,0 82,6 1.3

Do you think perents and teachers
are unresasonsble in censuring
your booka? 232 76,0 o7

e Es : —




INTEQRATING GUIDANCE WITH READING 166

True, the findings, &s indicated in Table XX, are
not 2 guarantee that the pupils' knowledge of what 1s worally
right or wrong will insure good conduet, or that frowm the
sbandpoint of treasfer, they will translate the religious
idenls into sction, Yet, ome could tentatively predict from
the responses that slnce the majority of ths glrls in this
study "think Cetholie,” they ¢0 and will inverilably "sct
Catholic,m

An saalysis of the suswers to the questiocns on the
effect ol books geve additional proof of the formetive ine
fluence of reading in the life of the adolescenl girl., To
the question "Has reading influencsed your sctions, conduct,
or thinking?" 61 per cent of the yroup scknowledged thet
books hed s decided influence in thelr lives, The thumbe
nall summery, iuplied in the following stetements, supports
further the assumption that pupile gein inaight into their
own reactions by reading books, Typicel replies were as
follows:

"The book made me went to be better.”

"I tried to live up to the leasson I derived from the

9%&3‘?- "

"1 obeyed umy pereats more resdily.”

"1 begen to ses God in my neighbor,”

"I beceme more ewere of the faot thet God was near me."

" 1 was oaubious not to make the miatake the main

cheracter digd,"

"1 beceme kinder to people by reading that book,"

"1 tried to control my teuper,”

"I was more cautious how I scted and what I sald,"

"It wmede ms wmore humble."
"It helped me to mele a decision,”
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Over 89 per cent of the girls edmitted that they
share and participete with the charscters as they read the
stories, lMore than 25 per cent of the pupils wrote that they
had tried to imitate the characters portrayed in the books,
Ons student remerksd, "I felt as il I had lived the story sll
over again,"

The Impsect of chserasters, sucountered in readlng,
stampa itself unmistskably on the mind of the resder, By
moans of personal and situational identificetions, the reader
frequently finds not only the ideal person who becomes his
model for emulstion, but also s solutlon to sowe of his pere
gonel probvlems, Through wholesoms identificetlon, he 1s ine
spired to do what is right snd to avoid what iz wrong,

But the mechanism of ldentification can suggest both
edification as well az 1ts oppesite, It s necessary, there~
fore, that teachers find out what sffect has this "myaterious
process” of identificstion on the changing thought, sttitudes,
end behevior of the sdolescents, and "through wiase gfuldasnce
of youang people's reasding, carry on what may be called proe
ventetive bibliuthamnpy“a to counteract the tendency toward
indiscriminate and questionable reading, The following ex-
presalons lllustrete the glrls' reaction after reading such

literatures

8 De Boer, "Literature and Human Behsvior," Op. Cltw,

Pe TTo
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"I was ashemed,"

"1 became worase."

"I found out things I never knew before,"
"It just steyed in my mind.”

Nine per cent of the group admitted that soms books
they read gave theu wrong ideas shout sex end love. Eight psr
cent of the girls resd books which they would not recommend to
others (Table XX), Such anawers meke guidance not only en
214 but a necessity.

Kevin Lynch, editor of the Information Magazine, who
spoke in respect to young people!s religlous resding et the
fanusel Conference of the Catholic Library Assocletion, held
in Chicego in 1959, offered zome practical suggestions, which
can be applied elso to the present dlscugsion,

In our zesl to shslter young students from bad
litersture, we must nelther atifle their reade
ing interest nor destroy thelr confidence in
us &s reasonable guldes . Could not tha
genlor yesr in high school be & period when a
carefully planned end Judliciously supervised
reading program is instituted that would pro-
vide transition from bhigh school) to life in
college, or life in the market plece, snd at
the same time not be rn occaslion of sin? This
is something that requires thought and 3tudy,
but 4t iz e provlem that must be faced,

This ides was endorsed by Father Jouwhuils, who meinw

toined thet some "students cen go through high school with

9 Xevin Lynch, "Religlous Reading for High School
gtugagts.z in Progeeﬁg%ﬁaigg the snnua) Conference of the
atho rery ASSOCLation, nel n Chica |anove

24 % "%'a' 515% » %gl »

Sl » Ic Librery sssocistion, 1959, p, 181,
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closed, conatricted minds,"™ unless they have access to uature
reading. "High school," he argued, "is not too soon for the
students to form ths hablit" of snalyszlng criticazlly challeng-
ing reading matter,

Foremost smong the sdvantages of extensive resding is
the sttainment of a dlascrimineting comprehension, Consee
quently, & wide and criticsl resding cen help the student not
only to read & book "with sn eye to the truth," but also to
pass judgment upon different sreas of interest, such as the
movies, television, and redio progrsms, end srticles found in
the press,

There sre many possibliitles offered to the clezssroom
tescher to trein the puplle how to pass Judgment upon the
reading matter assigned to supplement the curricular subjects,
Especielly in nonwtextbook materials, representing the best
that wmay be found in the different flelds of thought, can the
pupils lesrn to think, sbstract deeper meeunings, and sveluate
constructively and creatively,

Unless guldance be given freely and tactlfully, some
pupils will iunevitably fall to understand the great potenw
tialitles end veluss found in books, Careful guidsnce should
assist the puplls in thelr eflforts to grow into dlscrimie
nating readers, The books, however, must be rel.tcd to the
rezcers' needs and interests ln ordeyr to produce desivable

affects,
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2, Mtitude Toward Catholic Litersture,

In accordance with the genaral purpese of the lnvestle
gation, en effort wes made to deteraine the sttitudes of the
Catholie highesachool sirls with regard to Cstholic literature,
By the term "attitude,” ss it is broadly used in this dlse
cussion, 1s mesnt the "tendency to accept or reject some situe

ation, and frequently the presence of an emotionalized tend=-

ency 1s indieatad.“la

The element of acceptmnce~rejection pleys & asjor
role in the pupil's reedlog teste snd in his coriticel intere
pretation of reeding metter, Professor Te Boer, writing on

discriminetion in resding, described this spprocech to the

printed page,

Acceptancew~re jection may taeke plece on e predomie-
naently emotionsl or predoaminsntly intellectual
level, The reader may accept s story emotionslly
bseause it hermoniges with » pessing mood, or
becauge it provides & kind of emotional security,
ag when g character meets end overcomss g dife
ficulty shered by the reader, Or the reader nay
reject a sclution to s humen problem on the
ground thet it contradicts whaet he knows, or as
he thinks, about people.id

10 Helen ¢, Crossen, Effect of rtiitudes of the
Reader gﬂgghggégig%%‘ﬂgad%ng ggi;;gﬁ:"a gfaserﬁatigd"%ﬁbw
mittod to the Faouity O ¢ Ulvialon of the Social Soliences
in Candidecy for the Doctor of Philnsaphy, Departumsnt of
Education, The University of Chicago, 1947, De 2+

1} John J. De Boer, "Cultivating Powers of Discrie-

minating in Reeding," in 3chool Review, Vol. 57, issue of
January 1949, P« 29 © o



INTBORATING GUIDANCE WITH READING in

MoK11lopt? investigated the effect of sttitudes on the
reader and was led to believe that students reject reading
becsuse of attitudes, She pointed out in her study how
atudentts entire response to reading depends upon his
attitudea.

S8inces aettitudes snd other environmental fectors tend
to exert dominating influence over the individualts beshavior
and his choiee of reeding, one can naturslly conclude that
those attitudes and factors ought to determine the pupil's
reaction to selective reading, such ss Catholic literature,
The Catholic highesghool student brings to his background
such importent deteruinants ss the "Cetholic climate" of the
home, the Church, the Cstholiec school, snd soclal experiences
which should condition his reactions to ths printed page.

Consequently, the xirls' answers to the questions on
Catholic literature can be apprelsed in terms of transfer «-
as by=product of guldence «~e by means of which the teacher
can gain insight regarding the relationship between pupila?
appreciation of Cetholic literature snd thelr religious edu-
cation, After aell, the Catholie higheschool girls, who bew
lieve in the tenets taught by the Chureh, should know not
only how to evaluate the problems end situetions found in

12 b4
Anne MoKillop, Relaf ghip Between the Readw
ypes ol B mdigg ﬁesg%%geg New Yori,
ge

tg Attituds and Certain
enu O Tcationsd, Temchers College, Columbla Univeraity,
1952, Ps 101,
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books in the light of the esteblished Cathollc stendards,
but slso become ewsre of osnd eppreclate the growth of cur
cultural heritege and the best Catholle thought,

One way of discovering what populerlty do Cuthollic
books enjoy smong teeneagers ls to have the higheschool
students express, without fesr of reprissl, their resction
toward Cathollc books which they hsad reed., Such expressions
will naturslly show the desireble snd undesirable sorts of
humen excellence that go to meke up teenwagers'! criticel
avalustion of life as portrayed lu literature., It must be
remembered that young people, on the whole, do not cone
sciously seelk books which heve values for their spiritual or
intellectusl development, Only through guildance will they
acquire s positive taste for books which reflect Catholie
apirit, Catholic ideals, religious and ethicsal coanvictlons,

However, most of the girls (92%) enswered Cavorably
to the question whether they liked or disliked the resding of
Catholic litercture, But, to quote Bishop Sheen, "It is somee
times not so important what = person seys, but why he ssys

13

so," It was of interest, therefore, to leern what drews the
teon-ager to ¢ Cetholic book, The fellowing reagons, oxe

vrezped in the puplls'! own words, were given 8 &n cnswer Lo

lBFult@n Js Sheen, Telecast Speech on the Influsnce
ggggarl Merx, Station WON, Cheannel 9, Chicego, Februsry 16,
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the questiont "Why do you like to read Cstholic booka?" The
responses, indicative of both serious thought and coumon
sense, brought into limelight the 1nfluence of religlous

education,

"The Catholic book pave me en insight and betteyr
understanding of my faith."

"The Catholic books give the right slent end phie
losophy of life,"

" {&ke them beceuse I feel they give me the right
sense of vslues,'

"Because they provide for me clean, wholesome enterw
tainuent,"”

"Because if you get the right Catholic book, you
get the right answer to your problems,"

"They help to show the purpose of 1ife, and give us
excellent exemples to follow,"
1 "Bgoausa they help me to apply religion to my dsily

fe.

"Because they ususlly contein a moral, which I can
apply to myself,”

"Because they contain the truths we esve teught."

"They increase my knowledge about my religion, and
do this in 2 very plessant way."

"They show the Christian way how to react in conflict,”

"¥%oast of the books I read meke me proud of my
religlon,”

"Probably because the people concerned lived by the
same principles as I do,"

"They enrlch my mind with wholesome and inspirstional
thoughts."
"Many of them give importent views oun subject and
problems which might effect our lives in the future,”
"They bring out in & vivid way the ideals of my
faitho "

"Begesuse soms phasss of religlon which are too obe
scure in the religlon class become resl in reading
lighter Catholic books."

A surprising degree of sgreement in wholesome atti-
tudes toward Cathollic litersture was predominant, Nevarthee
lesa, there wes e smaller group of indifferently snd negse

tively disposed resders, who let their feelings be known also
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with regerd to Cetholic literature, Although constlituting
the minority (7.8%), those pupils had shown, through their
eritiocal responses, that religious training and the Catholile
atmosphere to which they had been exposed do not always blend
with their ectivities, not at lesst in developing an appre-~
oclation of the velue of Cetholie resdiug,

Those who gssumed & neubral position regerding
Catholic literature expressed their opinion as followst

"I like & Cathollc book if it is ceutered sround an
interesting theme,"

I would like the Catholic books if there would be
less of the plein drawneout religious instruction,”

"Some books are too holys you would think it's an
impossibility to become a saint,”

"Sometimesa theylre good, but sometimes they heve in
them the stuff you heer sbout every day."

"I nsither like nor disllke the Cethollic booksy it
depends upon the story and how it is written."

"I £ind nothing wrong with some Catholic books, but
some are positively boring.”

*Some of them are too preachy."

"I 1ike to read eny book that stimulates the mind,
whether it's & Cetholic book or not,"

More hostile in their Jjudgment of Catholic books were
four seniors, Thelr remorks below are belng guoted verbatim,

"I dislike all bvooks ebout gaints. Cathollic books
briag in too much religion. They should deal more ebout
modern life today.

"They emphasige too much religion end neglect the plot,."

"There is too uuch emphssis on religion in the
Cethollc books; it makes it sound like a asermon.”

"I don't like to read Cathollic books because they
seem to play too muech on virtue,”

An edded reaponsibility, resting on the shoulders of
both the teacher and the librerian, is to give indivicdusl
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attention and adequate guldence to puplls who, despilte
environmentsl sdventages of being exposed to Catholiec litera-
ture and to the influence of & Cstholic school for nearly the
maximum number of thelr school years, stilll subascribe to an
adverss opinion sbout Catholic literature, From the group

of four, wentioned gbove, one student sttended the public
school for unine yesrs, while the other three atitended ths
Catholic schcol for twelve counsecutive yeers, . conacious
effort on the part of the teacher to provide such pupils with
interesting Cetholic books to satisfy their personsl interests,
or to quote ingenlously certain Catholie books to arouse
thelr curiosity wight heve ridded them of thelr unrsssonable
sverslon to Catholic reading,

There was a striking conslsteney in the answers to
the comwbination questions, given specifically te challenge
the wvalidity of the glrls' responses with regerd to voluntary
or "free" resding of Cstholic books, One guestion designed
for thet purpose vread ss follows: "Do you resd Catholic books
only becasuse they are on the required 1list?" The other, "Do
you read voluntarily Catholic books at howme?V

The tebulastion of the replies ;ielded 1dentical rew
sults; 87.6 per cent of the group responded "No" to the first
question, and 87,56 per cent answersd "VYeas" to the mecond.

Ten per cent of the girls sdultted candldly that they read
Catholic books only becsuse 1t was a part of their required
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reading, while nineteen per cent found no enjoyment Iln rosd-
ing books recommended by their teachers,

Parhaps no questionnaire will serve as a standerd of
infalliblllity for estinsting date., Yet, the gener:sl law
pression gathered frow the findlngs, tends to confiru the
fact thet & validity of a messuring device wmay be luplicit
in its structure, In submitting to the students the gquestlons
in relation to the attitudes toward Cethollc literature, it
was assumed that the pupils would comprehend the qu.stions,
gnd answer honestly without fesr of befing cansured for thelr
frankness, Ths questionnaire, thereiore, was velleved to
measure what 1t wes designed to messgure, Although the data
wore not subjected to stztisticel teating, the consistency
which characterized the enswers of the respondents, offered
further asgurance regarding its relisbility,

ks g supplement to e more szatisfectory appraisal of
Cathollie books, Table XXI gives edditlonal exsmples vf rewmerks
mede by the mejority of the students who likec Catholic books,
while Table XXII gives the dissenting opinion of the ainority,.
The resetions were broken down into catepories, =0 that from
the grouping of commente, the teacher can derive o clearer
conseption of the bonalits students had derived frou Catholic
resding, snd sdopt eppropriate technigues ol ,uidsuce and motie
vation for developing desirsblie reading sttitudes smong those

whose Jjudgment 1s either immature or perverted,
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Table XxI.

Summery of the Opinions Expressed by Students
Who Liked to Reed Cathollic Hooks

Frequency Totsl Number Per ceut
(1160)

Catagoriéa of Coummenta

Influenc gg%*ﬁ&&% 99 21.5
“Tﬁby hei%ghe © underastand )

uy religlon better” a8
"They show how religion can be
applied to onet's life" 20
"I learned to love Jod more" 15
"Helped me to bes better Catholic” 10
"Made me proud of my religion' 9
"Mede me stronger in my falth" 7
Insgirutiong; gadl 90 19.5
Yy geve wue els to imitate"™ 29
"0ffer inspirationel material
for meditation” 2
"They influsnce me toward pood" 1l
"They give good thoughts to
think sbout” 12
"They 1ift up my spirit when
I feel let down" 3!
M%t attitude twgg_q 1F§ 75 1643
oy show me how to live" Bl
"Give a Catholie viewpoint” 15
"They blend with my training” 13
YGive the right slant on 1life” 9

"Help to solve problems in life" 8
“"Show the senseof velues in life" E
"They meke me think"

Ni%ce;;aggog% 119 25,8
v e lateresting, instructilve, 60

worthwhile, and differsunt"
"Provide enjoyment and sound
priaciples" 22
"T'm sure I'm reading good books" 22
"Because they are he kind I like" 15
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Table XXII,
Contrasting Attitudes Towerd Catholic Books

D e T A O O e O e et e A

Typlcel Remayks Fyequency Total Numbeyr Pey cent
{L60)

Too religious 2z o8
"”%hay are too preachy” 10 ’

"Too much about saints" 6
"Virtue exsggerated" [
"o much emphasison religion” 2
Too bori 21 heb
o rea¥§am“ 11 :
"Wo plot, no sction" 10
Indifferent 25 Sel
pends upon my mood” 10

"Have nothing sgeinst
Catholic litersture"

"Depends on the atory”

"Nothing wrong with
Catholic bookas™

Unanswered 9 1.9
Totﬁl 77 16«?

S T A e A B T P Ntk ST Y A L o4 L ke A AN A N PO AT A 2.3, 0 e AP . e e~ LA A 47 3 e A i e AL E SISk e

e
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Avcording to the date, glesned from the pupilst
responses, the Castholic higheschool girls do read Catholie
literature, resd it of their own voliticen, and mejority of
them 1ike it, But even if this fundameuntel condition for
gcquiring apprecistion of good litercture exists among the
mg jority of the group, there iz no guarantee of assurance
that Catholic literature will have priority in thelr readlng
hours as sn adult asctivity, Only if effective guldance
toward the formation of character through permesnent and dils-
eriminating taste for the bvest that 1z written will creats
in them en enduring interest in Catholie literature during
the plastic years of adolescence, will they find lifeloag
setisfection and enjoyment in reading Cetholic books gz edults.

3., Reading Viewed by Educationsl Objectives,

The subject metter of this investlgetion wes further
pursued with a view to make necessary obzervations regarding
the reslizstion of the Catholic philosophy of sducetion as an
integreting factor in the field of resdlops Evidence secured
from the replies to the Qusstlonnaire supported the ilumpliw
¢ation that there waz en sppavent leck of a unified direction
in interpreting and epplylng our educational objectives 8o as
to include a more sctive responeibility on the pert of the
teaschers and the achool librarians for & more effective guide
ance in the fleld of diversified reading,
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Guidence in eny school must be orlented in the light
of the professed philosophy of the school. The teaching of
all curricular subjects, including reeding, should, in some
mepsure, reflect thet philosophy. The philosophy on which
the educmtion of a Catholic child 1as besed, iz best summed in
the clasaic quotstion of the suncyclical "Christian Educatlon
of Youth,"

The true Christian, product of Chrlstien education,
is the sup&rnaturai man whe thinks, Jjudges, end
acts constantly and consistently in accordence
with right resson, lllumined by the supernaturs
light of the example &nd teaching of Chri:t ...

Reflection of the prianciples of the Catholic phi-
losophy of education, as outlined in the encyclical, was abe
sorbed in the seven objectives, set up by the Nstional
Catholic Educstional agsceletlon for the secondery schoolas,
These seven criterle wers the subject of detelled discussion
in en article, written by Fether lirline in the ‘pril issue of
the Catholic Sehool Journal, l?h?»ls

In the opening "Sermon" at the snnuel meeting of the
Aszocistion, held in stlentic City, 'Tew Jorsey in 1955, Monw

signor O'Connell ealso expounded the statement of philosophy

1k Pope Pius XI, "Christilen Bducetion of Youth," in

¥y Be Fullaw, The Pp on Youth, Bulfalo, New York, Csnisius
High Sehoel, Ig?%} Pe ?zr& ’ ’ ’

15 5. 7. Maline, "iims and Results of Catholic High

Sohools, ™ in {1 Sghool Journsl, Vol. 49, ilssue of
Apri) 1%h95 Ps - " : !
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a8 established by the Natlonal Catholic Educationsl Assocle
atiun.lé In hiz analysis, he underscored chlefly the oute
growth of the educative process which includes the fulleat
possible developuent of the individusl as an

intelligent Catholic

spiritually=vigorous Cathollc

cultured Catholic

healthy Catholle

voostionall y=prepered Catholic

goclally-ninded Catholic

American Catholie

These principlea ere well known to thse Caetholic eduw
cators, But it wmight be profitable to refresh our memorise
and to re-assure ouprselves that each objJective 1z glven
proper emphasis and sllotted due proportion within the framee
work of the whole educstlonsl structure, especislly in the
field of resding. These criteris ere the "rule of action” in
our Catholic school aystemi they should serve slaso as the
center of focus in determining the core of the guldance proe-
gram in reading.

It wes decidedly in plece, therefore, to inquire as
to the applicetion of the prineciples outlined ian the oriteris
of the Catholic secondery educetion, Is the Catholic teacher
using the opportunity, offered by the curricular subjects she

teaches, to schleve those aims, so frequently reiterated in

16 Je Ey OtConnsll, "Eermqn.” in A

BE Gf LG ‘b QO N. :4 1 3
s § 55 dgﬁ%hﬁgﬁu, a%t at‘-‘l ' i 7 880Ccli-

ﬂ‘biﬁﬂ; 55; P 3"’3 »
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Catholis litersture end et educstionsl mestings? "The roall-
satlon of our Catholie philosophy of education rests on the
taachor."17 Her personality, background, sxperiences, and
viewpoint on life determine the degree tu which the objectives
of the school sre esschieved,

With the emphasls on educating the child "es s whole
person,” it is obvious thet guidance must be concerned with
his growth and development in all mrees of life ~- spiritusl,
moral, educational, vocationsl, a&nd social, The purpose of
such emphesis iz, of gourse, the prepsration of the pupil for
"1ife adjustment,"” both nstural sad supsrnatural,

Evaluation of the pirls' reading, in the light eof the
objectives of Catholic educstion, revealsd seversl weaknesses
in the subject pattern of their resding, FHReadling 38 e weeans
by which general educstlion can be implemented, But teenw
sgers' reading, es wes indicative in the current study, will
have little instrumentsl vslue for them, if they limit themw
selves chiefly to light fletion, or, as frequently styled the
"esceps” litersture, Thet over 80 per cent of the girls'
resding cholees were confined to the selection of books cone

cerned with school, teenespe life, asnd sdventure lesds to the

17 J» P, Lenny, "Realizing the Philosophy snd 2ﬁé%ctw
n

éves of Cathoii; Sesondery Education,™ in Proceedings and fde
esses of & gggogﬁ; gabhmgée §g§%&g%§g§;7§§%33%§ﬁgg s
Voi, 55,“éhgg%hg n, Netionsl Catholic Educstional /ssocistion,

1955, p. 2Lé,
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conclusion thet the Catholic high schools have not s yet &bte
tained the full signifiocmnce of the concept of allesided deo=
velopmant of the "whole person” through reading.

It would seem that, at least, the bright pupils
should have developed interests in seversl types of literaw
ture other than fiction, Yet, over 83 per cent of the girls
in the High I. Q. group preferrsd achool and teenwage stories
to any other type of reading (Teble XIX), Almoat half of the
group reporting resd books chiefly for pleassure (Teble IX).

From the tsbulation, it wes cleerly discernible that
preference for resding meterisl in the fileld of nusiec, art,
science, soclel, politicel, end economlc problems gave way to
the preference for adolescent stories, deeling with wnystery,
courtship, werrlage, snd vocetionel novels, The range of
interest for the [lormer was betwecn 15 per cent snd 1,8 per
cent, while the lavel of interest for the latter ley betwsen
51 per cent end 89 per cent (Teble XVIII),

This poverty of reeding interests, so prevslent amoiy
high-gchool students, supports the sssumption that tesachers
might have been negligent in expanding certailn important aroas
in the sdelescenta! resding, I{ter all, the quality of WH/T
is being read by the highe-school pupils indicetes hroadly the
status whether the school's purpose in improving the tesne
apgerst! tastes In readiog hes been fulfilled, Allerounded
reading is sn index of pupila' growth,
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The resding psttern of the Cetholic higheschool girls
presented s rather distorted scale of values, Evidently, the
underlying aim of cur educstionsl aystem, which eubraces not
only the religious and moral sspects, but ell flelds of
seculsyr lesraing has not been developed hsrmoniously, so as
to perfect the potentlslitles of the individuel pupil, On
this point, Monsignor Johnson made an sppropriste comment,

Our physicel health, our sconomic wellebeing, our
soclel end civiec reletions, our cultural develope
nentt, all are bouad up in the most intimate
mnanner with our morsl snd apiritusl progress,

To sducate the child, consequently, means to
promote his growth in all these spheres, To
neglect any ong of them means to stunt his

growth in 11,18

The data in Tebles XVIII snd XIX substantiste the evie
dence thet in the pursuit of arts and sciences, and several
other intellectual and vocational flelds, higheschool reading
was not closely ssascclated with the objectives of Catholic
sducation. Ab any rete, the findings, supplemented by obsepw
vation sand experisnce, confirm the fact that the objectives
were not esiways kept in the minds of the teachers when they
had suggested books for outside resding.

For example, on the basis ol the reasponses, one may

gadn the impression that students were not sufficiently

Amo :lm Gg?;%a Jo’gtgmon, "}ggucagiou tgor- Life," in Commisslion
on rican zenship, Oul gg n Christien Soclal
Living, Vol, 3, Washing%am, Caghonnzﬁn versity o

imevrica, 1951, pe be
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encouraged to read extensively ebout the different aspects
of aclence, Only 50 per cent of students showed interest in
thet useful fisld, Yet, the impsct of the laws of sclence,
80 manifest in everydey living, should have enliated the
concern, st least, of the majority.

Relative to the importance of understaendlag our ree-
letion to the phyaical world as represented through basic
knowledze of sciencesz, Thornton wrote the following:

For the balanced development of personsllity,
your mind needs the sharpness and disocipline

of scientiflc reading ... A balanced appre-
cletion of sclence snd its eims will aid
materially to your stability end intelligent
understanding of the times in which you live,19

Perhaps nore forceful on this point was Dr. Johnson:

As rational belings it behooves us to acquire
at least e beailc underastanding of the umaterial
world 1n which we live and of the laws that
govern nature. Ignorance on thils score reanders
us ineffective ln the service of CGod and of
our fellowman a&nd prevents us from utdllizing
the discoveries of aclience for our own personsl
improvement ... At the seame time, s working
knowledge of things sclentiflc enables us to
pley 8 more intslligent role ln human affeairs
and to understand what 1t means to live in 2
technologloal civilization, Scilence can be
made to minister unto the preservation of
health, the meking of & living, the creation of
soccial soliderity) and it has cgatributed largely
to the diffusion of culture was

19
Fpaneis B, Thopnton t %ggggva Your Paraone
elity by Resding, Miiwaukw, B;vug'% T%u s Ds 153,

20 George Johnaon, QE: m;: Pe 13,
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If "all tesching must be complimented by reading,"
then the secondary-schocl teschers should feel responsible to
fuse outside resding with the subjects they teach. ‘pparently,
some teachers stlll cling tensclously to the basic text, unw
mindful of the fact thet varied resding 1s more elfective
than e single textbook in lncreasing lesrning power snd under=-
standing.

The words of Pope FPilus XII, no doubt, best sum
up this discussion., In his address to the participants in
the 3econd Congress of the Italiasn Cethollsc Union of Second=-
ary School Teachers, Pope Pius XII, exhorting the teachers
to form "perfect Christisns” of their puplls, gave the fol~
lowing cleer explanstion of the fLrequently=quoted phreset

By the perfect Christlian We mean the Christisn
of today, child of his own ers, knowing end
cultivating 211 the sdvances made by science and
technical skill, He 1ls ¢ citizen and not some=-
thing apert fyom the life led in his own country
today, The world will have nothing to repgret

if an ever incressing number of these Christisns
is plgged in 821l sectors of public and private
1ife,

Though social studles provide the context for devel-
oping reading interests, their potentiesl, too, has not always

been realized, Despite the emphasis, which has been placed

a Pope Pius XII, "Religious, Moral and Intellectusl
Treining of Youth," en Address to the Members of Italian
Oatholic Union of Secondary Schoo) Teschers, September I

1949, in R, B, Fullem P on Youth, Buffalo, New York
Gani;ms Kl@’sbhﬁﬂlu‘l ? Pe %:.ﬁ ! ’
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on the importance of inculcsting the Christlan ldeals of
gociul living, weny adolescents show little interest in the
grest sociel movements of our day end times paet, The wodere
ate end rather low interest levels, as indleated in Tables
AVITTI end XIX by the percentapges asaigned to the responses
with respect to history, socisl end politicsl problems,
geography end travel, attest to the fect that puplls need
gteady direction and proper incentives for wide reeding ex-
veriencea in the various sublect sreas,

Where but In & school aystem that is steeped

in Christlsn principles will the students scqulire

a2 proper understending of the worth snd dignity

of human perscnality, the soclel nsture of man,

the rights of meun and human equslity, the rightness
or wrongness of class distinction, their shere in
community living, 1ncluﬁiu§ aven recreationsl fe-
eilitiea, their perticipeation ln the dutles, the
rights, and privileges consug%tant with the gensral
welfere and the common good?

Jocisty imposes upon the shoulders of the teachers
the heavy task of preparing youth for living. True, "books
are no substitutes for living,” but they open avenues to
velushle experiences in 1life, supplying clues to s better
understanding of self and other people,

Among the techni%uea to be employed for a more

intensive and sure forming of the mind slong the

linea of our soclsl tesching, reading renks espe-
clally high, For reading stimulates the emotions

22 gigter Mary Isabel, "Reslizing the Catholic Phi-
losophy Thro tha ﬁatianal Problama Couraa in the Sscondw

ary Sehocx ; Ad of th W%t;ogg;
th Agsoelation, Voi. bd, Washington,
fonal fseocistion, 1955, pe 315
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snd the will to carry out the findings of the
mind, Literature drametizes soclal relations,
helps the students see real people in their
interasocisl contaots ageins$ 2 historicsl,
goographical, economic, political, cultural
background, 2 resding list to gulde growth
in esquiring sueh iasight should be garb of
every course in the soclal studies,?

In view of the presentedey needs, the Catholic school
must by its very nature and purpose spere no effort to pro-
vide more books that apply Christisn prineciples to meny
fields, With interest in reeding ss & foundation, the high-
school teachersz cen use the content subjecta to brosden
puplla' resding activities. However, strong motives must be
provided, "Young people need to be {nspired and encoursgeds
they also like to be chellenged."

There iz much Interactlon between the school 1ibrary
and guildsnce gervice, FReeding guldance 1s one of the mejor
tasks of the school librarisn, In fect, "the successful
gchool librerisn iz recognized es an unofficisl guldance
counselor and an instructional materlals apeciali&t,“ah Like
the teacher, the librarisn holds & key positiom to encourage
and gulde the adolescant bhoye end girls in discovering books

that meet thelir noeds and interests,

23 1v1d., p. 318.
Sohool fhisigter Mgry plms, ;Better Ligrariea for %ottev
ools,” in Proce o a onference of t
Cﬁ%holgg Librery 7 %%%E?, dégsiﬁaLou%av§E§e,lﬁEh uoky,
anova, renn,, stholie

Mo+ Livrary Association, 1957,
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Basically, both the librearisa snd the teecher are lre
revocably entrusted with guidance in reading, However, the
librarian haes meay and veried opportunities for guldence in
different kinds of reading, 7The clasasroom teachsr, actling
undey the pressure of time, often feils to give the wuche
needed personal guidance, "The library's service oftea mskes
up for the lack of personal direction frow the teacher.”

But the library's effectiveness as a guldance center
hes meaning only in terms of its co~opdination with the gener-
al educational program of the school, Since the objectives of
the Catholic library ere essentlielly identical with those
established by the achool, it neturally follows that the
nature and the veriety of the resding waterial in the school
1librsy»y ought to reflect those objectives, and the pupils?
reading should contribute to the attainment of those aims,
Bpiefly, achool-library practices pust sdhere harmoniously
to the basie philosophy, bearing out meaningfully its lwpli-
cations for resding.

In harmony with the principles of Cathollc aducation,
the librery collection must be stocked with resding materiesl
which contributes to the spirituel, socisl, and cultural
growth of the young people, BSince, according to currant
practice, first recognition in book selections must be sce
oorded to currieculer requirvements, the library must of neces-
a8ity make a direct contribution to the learning objectives
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of content subjects,

However, in view of the findings that certain areas
of the Cgtholic highwschool girls' resdiang need to be luw
proved, snd their reeding tastes re-directed, the llbrarian
in the Catholic high school must make certein that books of
rmeny types, in verious clasaiflicetlions, are availeble in
order thet ocur educational goals with which the library 1s
clogely allied, can be reallzed.

In the words of LeFewre, "No librery cen be stroungey
than the strength of its book aollaation,"as while Kidder
believed that "a well-selected group of books with s wide
renge of mental and emotional appeal is in itself the wost
potent guidanae."aé

T™he selection end sdequacy of the book collection and
the circoumstsnces under which it is used determine the wheole
raleon d'etre for a Catholic librery. PFor in the attempt to
fulfill the educational objectives, the librarian can, through

the general medium of books, contribute to the formstion of
intelligent, spirituslly vigorous, cultursl, heslthy,
vocationally-prepared, socisleminded Amsrican Catholics,

25 LeFavre, %‘ C&t’mg Pe 720
26 Blosnore Kidder, "Reading Guidance for Young

Pgople,"” in Qg;&;ﬁ%g'gg.ggg %%ggimag L%bgarz Asgociation,
Vol, hi, tague of Hovembar 19L7, D. »
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Lie Neod of & Resding Culdance Program.

Since the fundomentsl aim of the Catholle educationel
syatem 4z tho dovelopment of the pupil as & "whole person,”
the corollary invoricbly is that suitsble msans must be utle
lized toward its fulfillment,

In tho forozoing pages, the library's book collection
wes conalderod as a contributory factor for the advancemsnt
of the sducational objectivesa, But the task of promoting
growth and intansifying intserest in resding smong teenw-sgers
is too graat to be acoouplished by the classroom teacher op
by the librarian alone, although both ere in the position to
pecentustes the valus of pood reading, Consequently, an ime
portant sdjunct te our educetlionsl system would be to orgen-
izme and to conduct s comprehensive vesding guldance program
on the gecondary-gcehool level,

While the reading progrem may not furnish the s0e-
lution to 211 the resding 1lls, yet, studies have demonw
strated that g resding program; wollworganized end coe
ordinated, can be = guocessful tool for asttelning the desired
objectives, Most of the teachers acknowledge the faet that
even thoae of everage asnd sbove averaege intelligence, asg
well as those with resding deficlencies, cen benefit eduw
cationally from an eppropriste reading program, Inteasive
fnstructlion in reading may bes provided by verious methods and

plans, deseribed in litereture by 3different nemss, depending
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upon the organisation and the omphesia, The kind and emount
of reading inatruction must bs adjusted to the individual
noeds,

Basic in plenning a resding progrsm 1s, of course, a
broad underatanding and full acceptence of the princliples of
the philosophy of sducstion by which the msechool 1s puided,
Irrespective of the technigues used, reading, as a meanas,
should contribute "to allerounded development of pupils,”

w1ttya7 sot up several charscteristica of a systematic
reading progran, 1In an affective oparation of the secondarye-
school resding progrsm, wrote Dr, Witty, 1t 1s important that
pupils are not only btaught how to resd, but alse guided in
gselecting what to resds The reading program wmust reach all
the pupils in school, and the Anstruction muast be geared to
meet the needs of sll types of resders. This vresupposes
thet en smple supply of appropriste reading meterial 1s availe
able to serve the purpose of such a diversified program,

By offering wide readinp exveriences from & varlety
of cerafully~chosen materisls, Wittty believed that the probe
lam of individuagl differencesz night be solved, for one of the
basie charecteristic of & good wresding progrem is to identify
all types of readera,

27 pam1 Witty, "Pevelopmental Resding in Secondayy

Sehool," in Engligh Journal, Vol, 32, issue of Febru
1030 b, 7B ’ il
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Such a provisicn would inveriably mean that the high-
school reading progremn include both the remediel end the dew-
velopmentsl pheses, Both prograns render helpful service to
the young people, Both serve as a means to growth for sall
atudents, aiming to bring each pupil up to his capacity.

There is a growing awarensss emong the higheschool
students themselves that & program for the improvement of
readiag would be of & definite advantage to them, In the
preseat study, the girls endorsed the 1dea by the percentage
of answers to the gquestion: "Do you favor e remedial class
in reeding to help you if you ars & poor reader?" lsjority of
them (67%) reported affirmatively, indicating they were dee
airous to participate in such & program.

Table XXIII yields evidence of the need of speclal
slasseg for those pupils who had rscognized thelir reasding
deficlencles, It shows saeveral areas of 4ifficulty, which
they had encountered in their resding, Vocabulary (29,3%)
and inability to concentrate (15,9%) ranked highest among
the students' complaints, The types of reading probleus,
listed in Teble XXIII, can serve ns the remedisl cues in the
deslgning of & reading improvement program,

Many studles heve demonstrated the need of providing
corrective or remedisl tralning for those gtudents who are
week in reading askills and ased speclalized help. Dora
Smith, Eueritus Professor of Education at the University of
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Teble XXIIIX,

Types of Reeding Problems asong Studeats
in Grades IX Through XII

Regding Problens Number Per cent
Vreguioncy {L60)

Vocabulary ug 8 29 21 135 2943
Leck of concentration 2 3 15 16 72 15.9
No time for reading 13 10 lg i7 53 11,
Poor speed 3 10 8 29 6e3
Selection of titles 12 5 8 g 28 6,0
Lack of interest I 6 9 27 5.9
Small type 2 - 3 8 1.7
Paysical condition , H - - 8 le7
Yo problems 1 10 6 L 39 8.5
Unanswered 2 13 7
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Minnesota, made sn sppraisal of reading practices in
secondary schools in 1942, The following stateuwents sum up
her observationss
It would profit little today to atteapt a
statistioal presoatstion of reading in fmerican
high schools, The results would be discouraging
and the underteking futile. One school in six
perhaps is sufficiently concerned with reading
a8t the ﬁacandarggmchool level to be dolng sny-
thing about it,
Writing on "The Improvement of Reading Abilities”
Witty reported that "in wany high schools, fully one-third
of the pupils read poorly, and about 15 per cent are serie
ously retarded.“a9
Fgilure to provide the pupil with the opportunity for
continued reading instruction at the highe-school level may
be the cause for hias leslk of success in the different sublect
sreas, It way also be the regson that "he loses status with
his socilal pgroup, forfelits his selfegonfidence, and develops

deop feslings of inadequacy and inmacurxtyg”3°

ab Dora V. Smith, "The Present Status of Reading in

Secondary Soheols,” 1o The English Journal, Vol. 31, iassue
of April 1942, Pu’zﬂ.ﬂo foe ) ’

t39f§a%1 As thag, ;Thgﬂlgyzgvement of Resding,” in
the F -, garbook of L pclety for the
Study of g%angia%, %arE Ti, Readlng, Chicago, %EI%&»»
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Guidsence in reading wust be not only correctivej to
atimulate lamprovement in ell aspects of reading, it should
also be developmental. The developmental, would help both
the average and the superior pupils to become better readers.
It would heip thewm develop resding interests in keeping with
the kinds and levels of thelr abilities, Dright pupils, for
axample, nesed advanced reading meterisl if they sre to reach
their full development, Hany of thew need to becoms more
skilled in oriticsl reading ability; others find difficulty
in specislized vocebulery, fouand especially in non-fiction
books,

Most reading speclalists suggest guidence lu reading
through the high-school yesrs and even in college, Reading
skills are not easily scquired, Nor can these skille be adew
quately taught by wmass methods, Reading es s developmental
procesa demasnds from the individual to utilize various types
of books in order to prepsre himself for meturs resding
material sza he sdvances to higher oducetional levels.

Theres are good snd legliimete reasons for including
& broad program of reading into the schoolts curriculum, but
there 1s uo one best program, 4in effective plan for the ime
provement of reading iz designed primsrily to £it the local
needs, Consequently, the size of the aschool, its equipment,
the staff, the type of community, end sbove all, the student
populetion must be considerad,
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Fortunately, recent sducationel literasture describes
some of the faceta in the orgenizetion of s reading progrum,
Although 1t wsa not within the interests of thls dissertation
to digouass the various pheses of readlng guldsnce, teachers
end administrators, who believe thet reading improvement is
deaireble end possible, will went to read some of the select=
ive references, reporting the specifle practices in relation
to the orgenizationsl patterns of reading prograus,

An excellent menual for teachers and sdaministrators,
entitled Helping Higheaschool Students Reed Better, by Elle
zabeth A, Simpson, Director of the Reading Service st the
Institute of Psychological Services in Chicago, rives exemples
which 1llustrate types of progrems that svre belng cerried on
by high schools, providing evidence of suceesa.31

The Fortyeseventh Yesrbook of the Natlonal Soclety
for the Study of Edusation, Peprt II, 1948, in its specisl
thems of the year, Reading in the Hlegh School and College,
containg anslyses of reading problems at the high-school and
college level, It offers also gpenific guldance to teschers
and achool offlcers with respect to the orgenization, ma=
terials, and methods of an effective reading program for

routh,

31 E1tsebetn A, Jimpaon, jg;pﬁgg,ﬁgghnschoo% btudanﬁ
Read Better, Chicago, Sclence Research Assoclates, 195l
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Cleary's article, in the Lducatlon llegazsline Loy May
1958, ia couverned chiefly with the problem of projecting an
effective reading program, The author asets forth several
proposals, An adequate reading progrem demands & schoolewlde
co-operatlon on the purt of the teachers, llbreriens, aend the
principal. It demends some geusrel agreement on objectlves,
the detalling of procedurss, and the evaluation of results;
1ibrery resources and facilities play an important role, >

Agpects of high~school resding programs, though dealt
in meny periodicel articles, are discussed wmore fully in the
report of the 1946 Conference on Readiung of the University
of Chicago.

How to get the developmental reading prograu in
sction is well detalled by Brisn in the article "ligh School
Developmental Reading Program,” Such questions as "Who should
sgsums the responsibility for such & program?” the time elew
mant, structuring the couwrse, mechanical devices, and refer-
ences dealing with the various phases of reading problems ian

the secondery aschools are also diaauaaad.BB

32 Florence Dy Cleary, "Resding Guidence Program, A
School-wide Reaponsibility,” in Bdugation, Vol, 78, issue of
May 1958, pe 550«55l.

33 u, Brien, "High School Developuentel Reading Froe

gram," in The cgtg% lc Zdusationsl Revlew, Vol, 51, issue of
Fabrﬁnry 1953, pa 99~107. © o
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Bullding e succeassful resding progrem is one of the
problems confronting many Catholic high schools, Though with
gl felrneas it can be sssumsd thet in some of our Catholie
secondary schools, directly or nonedirectly, progrems for
the improvement of reading heve been counducted, it may de
wishful thinking to presume that the responsibility, which
such programs exect, have been regarded sericusly by the
teschers and administrators of every school,

Many high schools have not sa yet maede sufficlent
adeptations to fumse into thelr curriculsr offerings reading
instruction, Not sll teschers sre competent end willing to
attend to the resding needs and problems of their students,
Yet, s program of "guided resding" would, to some extent, reme
ody the prevalling lack of provisions for individusl Adiffere
ences, which ouy prevailing educational practices have not
slways talten into account, especiaelly when forced to face
reelisticelly the clasaroom problems in reading,

Only through sn extenaive gulded reading will the
pupils develop the skills in the ert of resding and improve
in their resding habita, But to achleve this objective, w
school-wide program, embracing the needs not only of the dew
fleolent resders, but slso the developmental treining for the
averege and superior students, must be deviseds Such a prow
gram will angwer e reel need in the Cathollc secondary

sohoola,
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Underlying the readlng problems, dlscumsed in the
foregoing chapter, is the neceassity of careful guidsuce.

To wmalte guldance in resding an integrel purt of achool acte=
ivities, certain aspects sffecting roading must be recognized,

It is desirable that tho teacher of general reading
develop some inventory of factora nscessary for all types
of reading, This implies informsatlion about the readers -
thelr reeding achlevement levels, thelr interests, end attle
tudes. Unless the lescher knows the pupil!s feelings and
his reaction toward sll types of reading meteriaels, including
the required and the Cathelic reading, the effort to encourw
age reedlng es & means for shapling the rogder’s outlook on
life may fall to yield the desircble outcowme which the achool
hopes to attain. Especially the negative olfects of reading
on the feelings of the pupils should not be disregarded,

If our educeilonal objectives should be achieved, then
reading ruat assume & more vital role ia all curriculer sube
jects, There should be en allegchool reading improvement pro=-
gram, and a variled collection of the bvest of ¢ld snd new books,
which would satisfly the laterests of ell types of readers,

To make & maximel contribution to the development of
the pupil a8 & "whole person," the tescher should introduce
the pupils to books having developmental gualities by meens
of which they caen meet their needs of 1ife more effectively

and make thely lives richer and more weaningful,
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The major focus of the study wes directed chiefly to
the identification of reading interests, However, the re-
gsesrch problem centered sround three objectives: 1) to ate-
tempt a quelltative analysis of tho reading tastes es indi-
cated by the girls! responses, and to discover factors effect-
ing their resding habitsg 2) to examine thelr attltudes toward
different typss of reading, 1including Catholic lltersture and
i1ts effacts 3) to appraise critically the students? resding
preferences in the light of the Catholic educational alms, and
thus glve grester emphasis to some of the reading problems
for midance practices,

Ho effort was made to discuss the great varlety of sp-
proaches by previous lnvestligators, Only findings of ressarch
published during the laszt two decedes have been summarized,
and several earller reports, concelved as contributory to &
better understanding of the probleus discussed, have been cone
sidered, However, a more detailed account was given to Thorn-
dike's messuring device, because his inventory technique, as
uged in nhis study on Children's Reading Interests, hes been
adopted 1n the present survey,

The data were furnlshed by the Questionneire, filled
in by 460 higheachool girls, under the direction of thelr clsesge

room teachers. It weas supplemented by another guestionnalre,
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which was completed by fortyetwo high-school librarians, and
by ean evaluative report on the girlst! popular books, subaite
ted by ten experts in the field of adolercent literature,
Although the responses to the Questionnaire were not valideted
by the criterias of the sclentific method, the combinstion of
conasistency, which pervaded in the overall study, wes indica«
tive of the velidlity and relliabllity of the students' replies.

The sample of L60 girls wes selected from five Catholic
high sehools, representing e crosse-section of the Catholic ado-
lescent populstion in & large cosmopoliten city, The students
were included proportionately to the enrollment of the school,
and eclesalfled by gredes and intelligence quotients. The wmean
of the chronologicel age was 1l5.s5« The range of the intelli=
gence quotient was from the borderline to very superior, with
s uwean of 106,7 and the standard deviation of 16,65,

The purpose of the homogenecus grouplng wss to dlscover
the differences in quelity of reading tastes between the high
end the low groups, and the shifts of reading interssts, if
any, according to the high«school grades, Although the
ma jority of the students had been exposed to & Catholic edu-
cetionsl environment throughout the consecutive years of their
schooling, epproximately, twenty-six per cent attended the
public school on the aversge of three yesrs prior to their ene

rollment &t the Catholic high school,
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Several genersl trends cen be summed up from the pages
of the preceding chapters. Broadly, the subjectemetter areas
of higheat interest to the asdolescent girls can be categorized
as inspirstional, recreationsl, ond informetlonal., 3pecificeally,
the content of their resding materisl desls with religlon,
ideals, romence, teen~are life, humor, end self=-lmprovement,

With the exception of e slight varlation and fluctu-
ation, there was a fair depgree of homogeneity among the girls
in their eholce of resding meteriala, despite the range Iin
mental meturity, higheschool grade, and chronological ege,

The study, provided, therefore, an importent criterion 1in the
selection of books, namely, that reading interests cennot be
classifled by the intellligence guotient or the chronological
age of the pupils,

According to the judgment of ten experts, the follow-
ing meturity levels were asasigned to the books actuelly reasd
by the girls and to the titles of books, listed by the librse
riens, ss most frequently circulasteds; 30 per cent were clase
sirfied es "High” or edulty L5 per cent were "aversge and 25
per cent "Low" or juvenile,

On the whole, the students' reading patterns showed
s narrow range of Interests, and the quantity was diseppointe
ingly small, The total average durlng the eightemonth period
was thirteen books per capita. Yet, one cannot say thet young
people do not read, ILven the attrection of TV has not sclipsed
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completely the love for reasding, Approximetely, ons book a
month was read by TV fans, However, only 30 per cent of the
students sssigned to reeding the priority rank over other
forms of diverailon,

Somewhat in contrast with other observations, only
seven per cent of the group supported the contention that reade
ing of the "Beat Sellers" was indispenseble to keep sbreaast
with current literature, Majority of the girls showed &
felrly balanced judgment with regerd to queationable booka,

It was interesting to note also that ninetyetwo per cent liked
the reeding of Catholic literature, slthough it 1s obvious
that these differences must be explained in the light of such
factors &s the achool's objectives, puplils' predispositions,
toacher motivation, a&nd the type of books avallable,

Not ell replies yielded a favorable impression, HMany
of the responges to the questions WHAT, HOW MUCH, and WHY
students reed reveslsd meversl sigaificant implicailons, and
brought into focus definite problems, Hessured in the light
of our educstionel objectives, resding ectivities of the
Catholic higheschool students should, like sll other currie
cular offerings, contribute to the development ol the reader
es 8 whole person, Yet, lmplicit inferentially in the data
was the fact that the value of sllerounded resading has not boen

sufficiently sccentusted to attaln the desired results,
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There is no doubt that Cetholle secondary-school
teachers have indirectly snd informelly advenced the reall.
zation of the philosophical principles of aducstlon, But it
is equally trus that the eppllcetion of theee principles to
the current situations snd problems by the use of diversified
reading, intsgrated with curricular eress, has been ons of the
habitually neglected aspects of our educatlonsl system. Data
of the present research showed that wajority of the teen-age
girls lack balance in thelr choice of books, end faill to de~
velop interests in varlous fields of knowledge,

In view of the presenteday needs, the subject metter
or whet to reasad requires e progra: of guidsnce in wore purpose-
ful reasding throughout the secondsry school, Feilure to
achieve satlalactory results lun the pust testifles to the nesd
of such & program, £ wellworganlzed program is the most proae
ising evenue of approach towerd the ettainwment of the school's
objectiveas through reading. Of course, it necessltetes the
sustsained effort, cooperstion, and interest of the ontire
achool staff, including the adminlstrators,

Although there 1s value in studying the reading prefer-
ences of groups, swespling counclusions can seldom be sastabllshed
from « single study, Additlonel dete snd more reflnsd teche
niques ere necessary to draw wore valid generelizstions, I§
fact, implications, drawn from the present investizaetion, pro-

ject several ldess for further research,
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For example, a study ss %o ressons for uvhs absence of
diversifled reading smong the sdolescent glrls wmight prove en=
lightening, Evaluation of the current practices in wotiveting
challenging resding materiels smong the higheschool students
uight make the work of resding guldance more successful, DMNore
research 1is noeded for deteraining and analyzing the resding
meturity of the secondsry-school pupils,

While this research simed to explore several sspecta
of reading, the major contribution to the fleld of rsading
interssta was confined to the critical snslyses of the edo=-
lescent girli's reading from the standpoint of the schoolls
objectives, To meet the criterion of developing personal
growth through resding, & rew-evesluation of ths techniques of
motivetion and of the methods of guldance was suggestoed, and
&n adequete reasding guldence program wes recoamended,

From the ¢omposite plcture of the girlet'! resding pate-
terns snd the resction end effects of readlng, the teacher cen
obtein e clearer Inslight into the problems of resder-identity
and subject-interest, The findings may arouse & grester awsre~
nsas on the pert of the librarien when new sdditions to the
1library are contemplated, With the information gelined fyonm
this investigeation, the supervising and sdministrative persone
nel may went t0 ebandon some of the inefficient guidance pracw
tices, and adopt or re-emphiagsize more effective methods to ime

prove the status of reading in the Catholic secondsry schools,
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of reading interests, and motivating devices are described,

Cook, Walter W,, "The Gifted, the Aversage, sand the
Hotgzgeggg in Phi Delta Keppan, Vol. 3k, issue of March 1958,
Ps - ™

Proflessor Cook proposes genersl patterns of grouping
the gifted, the average, snd the returded pupills. EHs asuge
gosts grouping esccording to pupils’ needs, since pupils dif-
fer 1in interests and ability.

Crossen, Helen J., Effect of ittitudes of the Reade
i} Criticael Readin %Q%liﬁz, E Diasertation Submitted to
EEo Faculty of'%E?”E%v s10n of the Soclel Sciences in Candi-
dacy for the Dagree of Dootor of Philosophy, Depertment of
Eduestion, University of Chicago, 1947, 133 p.

Presents the results of a carefully controlled expew
riment involving 351 ninth-grade pupils., According to the
findings, "the oriticsl resding performence of pupils favore
#ble to a topic was not significantly different from that of
pupils indifferent to the topic,"

D La Tep "The Meaaurement of Interest,” in

ayheaw
Canadisn Journa) of Pgychology, Vol, 2, issus of June 1948,
P .

Summarizes some of the procedures used in the investi-
gation of interesta, and describes several interests tests, 4
numbeyr of projects for future exploration 1s also suggested,

X ”D: Angels, R, V., "gzizfgié? ge:dig% 1? Sanio; High
Achool, n Wilson Library o sy VOl, » lasue of May
1949, v. 675*%'5:&

According to this astudy, adolescent interests funde-
mentally remsain the samsj however, presenteday living pro-
vides e healthy stimuletion for more challenging reading in
soclal, sclentific and vocetionsl fields,
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De Boer, John J., "About Resding and the High School
Stuggntéglin.ggg English Journal, Vol. L7, issue of May 1958,
Pe 1w -

Degcribes some of the major findings of ressarch
workers relative to the cheracteristics of tho aedolescent's
roading, his interests, and interrelationships between read-
iag and such factors ss intelligence, socio=-economic status,
and the affect of television on the reading habits of youth,

wmnnnewn, "Cultivating Poweras of Discoriminating in
Rendimgé" in School Review, Vol, 57, issue of January 1949,

Pa 28
Designed to ecquaint the reader with some of the
basic principles essential in the srsa of eriticel reesding,

woawwewe, "Litoprature and Huwan Behevior,” in
Engligh Journal, Vol. 39, 1ssus of February 1950, p. 2.
ies, based on general sssumption, indicste that
reading changes the structure of cne's personality. Students
should, therefore, be guided to those reading materiasls which
pr::ide s wholesoms influence on their msnner of thinking and
ecting,

Denisag Sister lMary, "Guiding the Growth of Our Bud-
ding Scholars,” in Cetholic Library World, Vol., 29, issue of
April 1958, p. 38L= .

Emphasises the responsibility of the teschers to "give
the young emprginﬁ Christisns the habit of wide, deep,
eritical readiag,

Regdl gr:;uw. Jghn, “Appraguning Life Eigu;tigga ghrough
sding, Ihe Cath Sehoo) Journal, Vol., 52, lssue of
Hovember 1952, po-ﬁa%%b%c

Cells sttention to the effect of resding, and
stresses the fact thet the structure of the reading program
must be drawn up with the view "not so much in terms of
authors, but rether in terms of the life situations which the
euthors preseant in their books,”

Eakin, Mary K., "A Method of Analyzing and Evalusting
Children's Booka,” in Chicago Schools Journsl, Vol. 32, issue
of MarcheApril 1551. Ps S ¥iY I

Reporta the procedure adopted by the Children's Book
Center in Chicego with regaerd to the clgsaificetion of books
according to types as maturity level, values, appeel, etc.

Edwerd, Sister, "The Good Catholic Novel for the Adow
lescent,” in Catholle School Journal, Vol, 39, issue of
March 1939, p. 06«87,
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The criterion for a good Catholic novel may be pre-
sented in the form of the question: "Does 1t contribute to a
more perfect understanding of the meaning of life?" In ade
dition, it must heve "enduring literary qualities,”

Edwards, Margeret A,, "Rise of Teen-age Reading," in
Saturday Review, Vol, 37, 1ssue of November 1954, p. 83-89; 95,

orical development and characteristics of the
teen-age novels, Though soms are "thin fare from a literary
point of view," they may be used as a apringbosrd for a
gradusl rise towsrd better and more mature resding.

Paith, Sister Mary, "Give Them a Memsuring Stick,"
ig Catho gchool Journsl, Vol, 51, issue of Februery
s Pe willle
Proposes as & measuring stick for evalneting reading
materials, especlelly fiction, the following question: "What
truths ebout life and people are revealed in this story?™

e HighF§Z£ Lgoﬂci, :ggag Reaaafggysaya About He§g1ngtin
o ¥ o0 n ggg%g% ggggggg; ch
MM%%’ Vqu ns' Lssue o GVClB% s Po m%%g
utliines briefly the results of high~school reading

programs, and concludes thet guldance for all students =~
poor, azverage, and gifted should be provided,

he So F%tggevalg. w; i..w“caunscling Raapoga%iiii&i;a gﬁ
4 hoo brarisn, n Library Bulletin, Veol, s
issue of January 1990, D 3%§§§§9.

Guidance essumes very wide proportions when linked
with the aschool library, By virtue of her status, the school
librarian should so view the school's objectives as to ine
elude responsibility for unifying, correlating, snd intee
grating the entire school program.

Fleege, Brother Urban H,, "Reading Frefersnces of
Catholie High Sechool Students," iua 0 Sehoo
Journgl, Vol, 40, issus of November 1540, p. 303=304.

Summarizes the findings of his investigetion of 640
higheschool students' reading preferences, and presents evi-
dence of wholesome reading tastes prevalent among the young
people of that repressntative Castholic high school,

Flyan, Dennis J., "Postering the Habit of Resding,"
in zgg.gggggggg 8¢ Journal, Vol, 5, issue of Febe
rusry 1954, Ds 306,

Reports on the experiment in silent reading which
was nade a part of the reguler school day,.
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Frank, Josette, %ﬁw Child'a Reading Today, Gerden
City, Doubleday, 1954, 328 p.

Growing out of the suthor's experience, the book
presents inforunation snd guldence to help the teacher inm
developing reading tastes, Author explains reading wmotives
and values, end sowwers questions pertinent to the effect of
mass media communication on reading habita,

Pryer, Douglses, The livesurement of Interests, New
Yorl:, Holt 1§313 %B Pe

0 & but standsrd reference on the subject of human
interests. Contains a critical and interpretative summary of
the studies mede for psychologlecal measurements,

Gordon, Edward J,, "Reading by Themes," in The English
Journsl, Vole 2, iasue of April 1953, p. 187+190.

Based on his experience, the suthor shows the logilcal
connection from objectives to books, which can be used with
the probleme=solving technigues,

Grady, Sister Mary Pauline, "High Schools and Readw
iag," in %, TYol. 91, issue of April 1954, p. 15«17,

Intended primarily for the personnsl concernsd with
teaching adolescents to read more mature books,

Grembs, Jean De, The %xeén%at O L;f%ti% Resdlng
Habits, A Report of s ConTerence ’igt e (ommivtee on
Resding Development in Hew York, Juns 25-26, 1954, New York,
R¢ Buy Bowker %l‘ 195&' 23 Pe

Gives a broad coverage of problems discussed by the
perticipsnts of the Confereunce, Ixisting practices, the use
of mase medias, the school library, and suggestions concerning
new techuiques sre the toplos avaiuated in terms of their
probable effect on developing lifetime reading habitas,

Oray, Willism 8,, Editor, Adjusting s% -
2 ,

vidusls, W of the Annual ¢

61d at the Univers yom%%‘ ,%OL »

egtiom% Momﬁama, ¥No. 52, Chicago, Unlve
88, 9 # Pe

Presonts papers on the subject of individual differe
ences that saffect resding, on promoting growth in reading
through content subjects, individual intereats, and other
related toplos,

c—wmmee, The sggmingl of Current Practices in Read=
The %Mtﬁmﬁ o1 nnuel Confersncs o end%‘ ’
4 st the Univeraity of Chicago, Vol, 7, Supplementspy Edue
%atiog%g%g@_gggm. Bo. 61, Chleego, University o cago
e88, ’ Po

=t ST



BIBLIOGRAPHY 216

Papers given at the Confersnce desling with such
topics ast Reading programs, Reading materials, Adjustment
to individual needs, Interpretation in reading, etc.

Orey, Williem S., "The Challenge Faced in Promoting
Desirable Reading Interests," in Educstion, Vol., 79, 1scue of
Mey 1959, p, 551w556,

Reviews briefly mejor trends during recent decades in
the personal reading of elementary end higheschocl astudents,
and reports pertinent findings of studies made on the sublect,

wenwenew, "How Cen the Poor Reader in the Secondary
School Be Rescusd?” inm Hatlo éﬁ%ﬂﬁ%ﬁk&ﬂa £ §gcond$§§
S@h§§§ §§§gg;2£;g Bulle ole 36, lssue of Apr ’
Pe -

| ]

Suggests eight eszentials of e sound resding progrem
in secondary school, which, if applied in principle, should
promote growth in reading among all pupils, including the
poor readers,

Oray, Willilem S, Editor, Heepinz Reading “ro
Abresast gg_ﬁgg (imes , %%g Progesd of the gn&uaz Conw
§arencs on Reading, nheld et gﬁa ﬁ%%vur??hy of Chicego, Vol,
uppleasntary fdng%tiona; Hono ha, He. 72, Chicago,
University CAge Prass, 1@%5, %ﬁ% Pe

The pepers deal with the msjor purpose of the Confere
ance which was "to counsider the types of changes needed in
current reading programs in the light of recent educationsl

and gocisl developments,
Personal §965§§f$§%  velopme
A ‘ 8 u 3 DOCE
¥ d%”déishgo ole 9, O

No, 6li, Chicago, Univers]

%rouu@_ H:ogdinag% _'i’i 54
R - RIS

Pe
The report of this Conference is a discussion oan the
contribution resding might malte to the development of sn indie
vidusl 1in harmony with his cherscteristics and ueeds,

Oray, Williew 5. 8t. +s Reading in Cenaral Educatior
%.Bg?g§%1gg.§gg>c i oy Reading In ge prel tducation,
ashington, s C., Amarican Councili on Education 3140

s 2940, L&
An exploratory study preparsd by a group of reading
specislists. Includes authoritative troatment of basic
issues and trends in reading,

61 nﬁzaege{ Willism He, "Gifted Children Need Motile
vation," in Re

%ﬁu&atima, Vol. 52, issue of Septembere
October, 1957, D w3{0e ’ ’

ex
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Motivation 1s an essential qualit{ in enabling the
girted pupil to realize his best potential.

a aﬂrg ryé ergurggiggg gii%énﬁ i. chaughliu, "Adav X
vanced Rea op the h n Clearing House, Vol.
26, 1ssue arngecembar 1951, pe 303»§OB~

The suthors describe a miniature "Great Books" pro-
Jeet that wes initiated for & group of junior higheschool
atudents, selested in terms of I, Q., gensrel achool aversge,
and reading gradae,

Haebieh, Kathryn A., "What Are Adolescents Reading?”
in Wilson Library Bulletin, Vol. 20, issue of December 19ﬁ ’
pt ’94»

The writer, a librerian, conducted & survey through
the English depertment of her achool to find out the students!
readling prefersnces and whether or not they feel that the
school library is serving their needa,

\ hg:né%nn. B;rzgn, :Tgo Fallgcy :f Fgea RaadinglaaB§n
. Approac o Appreciztlion, o nglish Journsl, Vol. .
Lssue of April 1946, p. 188~18§.

Baged on her own experience, the author found out
that free, unguided resding 1s not conducive to growth in
apprecistion, because astudents unguided "reumaln at a rela-
tively low level of taste and maturity.”

Herlow, Bruce, "Are the Heaviest Resders the Best
Students?” in Wilson Libr§§z Bulletin, Vol. 16, issue of
»

March 19142’ Pe 537"53 ]

Finds s rether low positive correlation betwsen smount
of voluntary reaﬂin? and school merks for 767 students, The
study has a limitation in that no classification was made
aceording to type of books reasd,

Harris, A, J., "Motivating the Poor Reader," in Edu-
gation, Vol, 73, lasue of May 1953, pe 556«57L.

Consideras four main sspects of a sound motivation
program for poor readers,

Harris, Te Le, "Implications for the Teacher of
Recent Reasesrch in High School Reading," in H %ggggL
Journsl, Vol. 39, issue of January 19%&, Pe 194«206,
" PBrief descriptions of seversl studles in the area of
reading, and the need for a wore comprehensive research "eve-
lusting the results of cooperative staff efforts in carrying
out & developmental progren for all pupils in the area of
higheschool curriculun,
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Heller, Frleds ¥,, "Free Resding in the Junior High

School,” in Eduggt;gn%; Resagﬁcg %ﬁ;;gt;g, Vols 19, issue of
April 10, s Do -, ’ =2lile

19
Anslyses the reading done by pupils to determine thelr
interests and needs, Findings indicate that giving pupils
freedom of selecting books for reading was not enough to de-
velop their critlcel powers., Pupils used guidence,

womenwwe, "Librarien Guides Resding," in The English
Journal, Vol. 41, issue of May 1952, De 268+26l.

Directed towerd helping the librerian in the fleld of
reading guldance,

. ¢;;..u.., "New Designs in zaon~$3§ Rggdigg." inf
Amerlean Libr Asgooistlion Bu n, Vol, y» diasuve o
Tamst Ton o et 4gggntion 2ulletln,

A sumnsry of the paper presented st the 1940 A, L. A,
Conference, whioh dealt with the findinga of two surveys of
young people's resding interests, The atudies estsblished
the fact that teen~agoras' interests lmprove under guidance,

Hoster, Slster Mary "Teeunugyrs sud Reading Today,"
in %%% Catholic Library erig. Vol. 24, lssue of March 1953,
Ps wlde

The tenor of the suthor's views i3 not to condemn the
teen=-agers for their immeture resdiing testes, but to treat
them as adolescents, and give them books according to their
intellectual growth send emotlonel meturity.

Buddleston, Marthse, "Teen-age Reading Hebits," in
Wilson Lébrggz Bulletin, Vol, 22, issus of September 1947,

Pe O3y *

Pregsents e list of £ifty most populer selections
from among 600,000 books bought by 90,000 members of Teenw
Age Dook Club, Preferences for sdventurse and romance prodoe
minete, while popularity for Westerns has declined,

- Hunt,lJ3 Tes “Ragdingnghg High gagaol;a Prgglum,“ 6
n High Sghool Journsl, Vo ssue of Ogtobsr 1952, pe 2-6.

resents facts conc;rniag the status of raadiné 1;
high schools and recommends both remedial and developmental
reading as & wmeans for lmprovemsnt.

wwewenwe, "What Higheschool Teachers Should Koow
About Individual Differences in Reading,” in School Reyiew,
Vol, 60, lssue of October 1952, p. L17-423,

Discusslion on the backgrounds of resding differences,
their csuses, end thelr implications,
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bilit anugeagg. S%stgv Marg.i“aathoéighTaman;m;a Rausonsiu
or Reading Guidance n % o%;g ibrary World,
Vol {9, issue of February i?hB. Pe wlii%e
Reading has been and can be & weans to an sund, But
such reading calls for careful appraissl of books, snd
porsonel individual interest in the students,

Ives, Vernon, "Teen-sge Reading,"” in Auwericen Library
bion Bulletin, Vole 47, issus of Octobaer ?

By mesns of a questiounnaire, which was sent to high-
school librarisns in 32 stetes, and to all city, county, and
state school library supervisors, the author cbtained wvalue
able inforastion, which may be helpful to those coacerned
with young people's boolts,

International Heading Assoclstlon, ﬁg&gﬁg Res for
Our Times, edited by William 3, Gray and Nanoy Larrick, The
Procee £ & F;gst Annue)l Meetl %Q %Q& Igtarnﬁtiogg;
Readinz Association, d in Chicago, Vol, I, New York,
§EE§Ia§t o Hagezine, 1956, 176 p,

A seriss of papers; desling with wverious espects of
challengling problems feced in today's efforts to improve

reading inatruction at all levels from kindergerten to
eollege,.

Jenasen, L. S., "Fostering Interest in Resding," in
The English Journel, Vol. 42, issue of Uctober 1953,

Pe 307w .

As a wotivating device, the suthor suggests wmonoe
logues, mock redlo snd television prograus, group discussion
on themes or topics besed on novels or biu%ruphias, such ass
"The Human Side of Croet People &3 Reveslsd in Blography."

Vitalising Influence,” in The Cat Edugator, Vol, 24

issue of Septeuber 1%53. i. Ti= * ’
Discuasses the philosophy of the school library serve

ice, and the lmportence of guldance on the part of llbrarisn,

Jochem, Sister Anita Marie, "Culding the Reading of
Adolescents," 1n Catholic Educetional Review, Vol. LL, i1ssue
of Pebrusry 1946, p. B6«93,

Gives ppecific criteria for the tescher and for the
student in connection with the problems of suggesting or
choosing the right book.

John of the Cross, Brother, "What Price Book Reports?"
in Wilson Librery Bulletin, Vol., 25, issue of November 1953,
Pe - .

Jeroums, Siater, "Catholic Hiih School Librery, A
[ 3



BIBLIOGRAPHY 220

The sdvantages aend dissdventages of the coumercielly~-
prepared book tests are being discussed by the euthor,

Hioh hJognga?. Eric W,, "Stimulahimgvﬂgudtg@ in the gugigr
gh School,” in Egg%;;g Journal, Vol, 48, issue of Feb-
ruery 1959, pe TheT7) .
Drawa up on his experience to outline acme devices
for motivating good end chellenging books,.

L1 gohuson, 3.}3. "Bgcki nng ﬁ:velAﬁgéegcene §§5k§§; in
gm Qu (+) asue o Y 4y 8 Pe - .

ﬁnﬂV%ﬂg whinﬁ boaka to provide the adoleacent so that
he could scocomplish the five adolescent tssks, as listed by
Havighurst, is & problem which can, in some measure, be sclved,
provided the librarian knows books and the readers,

Josephine, Sister, "Buillding Chsracter Through Resde
lngg” ia %%a Catho Educator, Vol., 25, issue of February
. -

P
’ 'Pointe out the possibilities for enriching the pupila!
lives through guided resding.

Kidder, E., "Reading Guidance for Young People,” in

A iean,%é%;ggz Associstion Bulletin, Vol. L1, fssue of
Roveaber YoUT- %, et =

]
Suggests means of rnadxn% guidance: 1) Well-selected
booke with e wide range of mental and emotionsl appeal}

2) Welle-annotated lists to stesr pupils to more useful types
of readings 3) Displays keyed to pupils! interests, and

}) Book clubs for 8 limited number of the select few,

Klohn, L. L., "Right Book for the Slow Reader," 1in
Library Journal, Vol. 81, issue of April 15, 1956, p. 992-993.
oposes & plan for recording the level of reading
dirficulty for books, both fistlon and non-fiction, in such
& manner that these books can be located quickly.

Kramer, 3ister Mary Immasculats, “The Reading Prefer-
ences of Elementary and High School Puplls,” in The Cstho

gduoagionﬁl Review, Vol. 37, issus of May i?}?, Pe 340=325,
scusses s number of references which deal primarily
with directing reeding interests of puplls toward the fore
mation of permanent end discriminating tazte in resading,

- %@ giunt. Lg;‘k; agﬁ Fr&aﬁaTﬁa Hall%r, An Evalustio
o ee Resdin van to y nclusive §%I§

e Unive ai% éﬁbuaien, §§a%ud¥3'§§§%g§fﬂer 68, Contrie

1t 10 gg §Eu on, HOs Ly COlumbus, ohlo, Uhio Stete Uni=
[ )

versity rress, > 158 p
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Describe procedures used in a three-yesr study at the
Ohio Stste University School, and summarize results in terms
of books read and {aterest stimalated,

Lazar, May, "Individualized Readling," in Education,
Vol, 78, issue of January 1958, p. 281-288,

Defines i{ndlvidualized reading approach, and de~-
acribes itas major festures and general procedure,

Val La i;;nte.kﬂfgii agd Thelma O'Dgangll, ”Devglgpmgﬁtal
alues Thro Booka n g;g§g§ Sehools Journal, Vol, »
issue of Mhrch-Apvil'lqﬁo, Pe A=dl,
Evaluetion of books in teyms of developmental needs
of adolescents,

Le Pevre, A, L., "Books: the Roots of the Hock," in

Cut;ol%g Library Wordd, Vol, 26, issue of December 195,
Pe wide

Emphasiges the importsnce of selecting books which
provide chellange to youth, "Ho librery can be stronger than
the strength of its bock collection,®

Lewis, Philip, "High School Studsnta' TV Hebits,” in

Advertis;gg Lge, Vol, 22, lssues of July 23, 30, 1951,
p -3y 9~ﬁ%
" Intorea%ing conclusicas regerding high school pupilst

habita of televiewlng were made after sn oxtensive series of
questionnsires, followwup discussions, end interviews at

South Shore High 3Scheol in Chicagos One important fact ay ree
vesled by the data was that there is a2 definite "tendency
anong the girls to wateh telovision less as they get older,.“

Lorang, Sister Mery Corde, Ihe E tas of Reading ©
Moral Conduct gg% Emgtiongi i “5§§§IEg€3h. e Co =
athollc University ol America rress, 1946, 122 p.

Summarizes questionnaire repiies from 2,308 high
school pupils from widely distributed sress concerning their
reading and ite effect on them, Both quantitetive aend quali-
tative proof of the effects of reeding meterial on ado=-
lescents have been mede,

Lynsas, Faul I,, "Petterns in the Mass Communisations
Taste of the Young Audience," in J of Eé&gﬁ&%%ﬁ%%
Pgvchology, Vol.nﬁﬂ igsus of December 1951 g. .
“”22““"§§veu rapﬂré of the responses of 1,&1 pupils 1in Gredes
I1I, Vv, VII, IX, and XI to questions relsting to their pre-

forrod types of subject matter in comsunication wedis, inw
cluding the resding of books,
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McCarty, Pearl 3., "Reading Interests Shown by
Choices of Books in Schoo)l Libvrsries," in School Feview, Vol.
58, 1ssue of Pebrusry 1550, p. 90=06,

In & study of fifteen school libreries in Ilorlidas,
the suthor found that over LO per cent of the pupils in CGrades
VIT through XII resd predominantly fiction.

ot %eg;ul,“ﬂi L&’ "The Erfggt oriﬁttitgdee upon 3&;&1;
nterpretation, n Jour of B gtilo esearch, Vol, »
issue of Pebruary 190L, De E5§l .

An experiement counducted with pupils in Crades 7-10
showed that the interpretstion of reading materisl 1s effected
by pupils' attitudes, perticularly with regsrd to motives
which they aseribe to characters in the books, Girle seenm
less influenced by their attitudes than boys.

. Mcggllougg,rﬁamazancgé ;?haE“Dgea Researg?sRegeal
About ractices eaching Readlng: n The English Journal,
Vole 46, i1ssue of November 1957, Ps 1;75‘-!4%:

Pregents the picturs of the curyrsent situsticn in the
Tileld of reading, glving an account of veth quantity end
quality of reading done by studeunts, end of the procedureas
used to iwprove taste and literary appreciation,

MeXillop, 4Anns 8,, "Effect of Reading on Personal and
Social Developwment,” in Devel Pa%g§§g§§ Interest in Read=
ag, compiled and edited by Helen M, Robinaon, ﬁ % 0c n

of gha An onfe 8 on Head held st the Univers o
Thicago, vel, 18, ementar ucational Hono 8, No., 8L,
Chioeg0, University o {cago Fress, ig%éa P .

Describes the meny ways resding has lafluenced people,
slthough its effect is limited due to the reader's predis-
positions, attitudes, and previous experiences,

Mahan, Gertrude, "Creating Desirable Reading Habits,"
in Libr?gg Journal, Vol, 67, issues of September 19,2,
Pe - .

To encourage reading aenong students, pleesent resding
experience must be provided, such ss browsing, more "free"®
time, snd various publicity devices, Sustained interest in
books will lead to the development of the reading habit,

et RMaggr, §s§borine§géi£:§?§ Pocketngigedsgooka to Stie
ste Readlng n sh Journsl, Vo lasue of
October 1948, p. 421=hZd C o

Motiveted by the use of the Zockat~aiz&d books,
students resd from seventeen %o twenty~five books during the
seventesn~wesk expsriment,
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The Cat M:ruaﬁﬁﬁ. Bay "31%& g$r ?ilaut §s§d1ngbﬂar§g§a" in
a %o ic Educator, Vol. 27, issue of Noveuber »
Pe 171-1728 .
0ffars practicsl suggestiona for conducting a weelkly
period of "silent outside reading.,”

Meria, Sister, "Passport to Maturity,” in The Gathg%éo
Sehool Jogggﬁ;. Vol &o isgue of Fabruary 2660 Pe Fl1a983
sachers sh&uld'uﬁiiime their ofporeuniixe; to stress *
the type of books from which youth can learn to deal with
vicsrious experiences and situstions in a mature manner,

Catholl N iontons Vo1 e dsans ot ey 10555, 58
olic Educato o s3ue © ¥ P

sSuggests 5r0¢waura; for launching a p&og;am taat is
directive in obtaining school goals,

Marie Helen, Sister, "Youth Chenges Its Resding
Interests,” ia holic School Journsl, Vols 43, issue of
February 1943, P. .

Report of & twoeyear follow-up study mede to find out
the smount end type of books, msgazines, end newspapers adoe
lescents were reasding, and their wmotives snd influences that
directed thelr resding.

Habi “szehnw. Bgobhar.f“iormzﬁion of Lifetime R;aggyg
bits n‘gggggg_ggg% of the enference o g
ciﬁgalie Librery As ot lon a%ﬁ %n 810, New YOOk

anova, renn., ‘ne Catholie Library Associastion, 1954,

Pe 5961
* §1pu on guldance, Brother Matthew sdvises tO assume
an sttitude of "take-iteorelesve-it" when suggesting boolks,

Millery June L., "Guidance in the School Libriﬁg.” in

Illinols &égggggﬁg Vol. 3L, issue of April 1952, p 1L
soope,’fune€1un' and philosophy of tﬁo ;ahaol *
1ibrary in relationshlp to %

he field of guldance are dilscussed.
aﬁigkla. %ga, "Ho%aiarwthe Librnrian‘gglzzzézfcgndarge
3chool ance Progran, n ;ﬁagg Library etin, Vol,
issue of Februsry 1%? s Pe L93-1490, ’
Diascusses the responsibilitiss and contributions of
the libyarian in the guidance program,

o ot St SRR 26 ey omny of
Interes A Dissertation Submivted to aculty o

edizate School of Ysle University in Candldscy for the Dee
gree of Doctor of Philosophy, 1935, 361 p.
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Two dominant methods of measuring interests are ana-
lyzed in the light of historical and philoaophlocal perspect-
ive, They are 1) the philcasophlc approach, pstterned alter
such philosophers as Herbart snd Dewey, end 2) the more
specislised epprosch, evolving out of measuremnent techniques,
The two methods are compsared and contrasted,

. Netional Soeigt% ggr thapstudy of Egucgtiog. Ree
the §g§00; gg olle gggxraeven h Ye 00,

?%ﬁFET » {cago, University o% CAg0 rress, $%EE, 518 Ps

Includes fourteen pepers on practicslly ell aspects
of the resding program for youth,

L ; d Through Resd edited

by Henry B, Nelaon aﬁaaxmw,¢§§§§§§g, Eﬁgeaga, niversity of
Chicago Preass, 1961, L0

Pe
Analysis of such toples sal the nature of resding
development, fectors and conditions influencing reading,
material for instruction, rewmedial reading practices, and
weys of developing growth of individusl student,

Netional Council of Teachers of English, Reading ia

an A%g o §§a§ ommuniceation, 4 %gggst of the Co tee
feadin —gﬁ seondery augd Col ¥ B 8 2%
graphs, Wo. : orik, Appleton-Cen ury~Cro%§a. §9 » 308 p.

. L g
Deals with the changed role of reading in contempow
rary life due to the rapld development of other sgencies of
mass communication, and the impllcaetions of this developmesnt
upon all aspects of the reading program.

Rorvell, George, The Heading Interests of Young People,
New York, Heath, 19503 &6%‘,

Summerises reactions of 50,000 sscondery-school pupils
throughout New York State to 1,700 literaery selections com=-
monly studied in high school, Welther interest scores nor the
interest patterns differed significantly in the reading of
bright, average, and dull children.

w oy Dave J V?V-iii""

....w,.z, "%afo Regulgaiur [} Tgelgawganr Study of

Childrents Reeding Interesta,” 1in aglish Journal, Vol

35, 1ssue of December 1946, p. 531536, ’
Describes the general character and scope of & twelvee

year study of children's interests, and presents findings

concerning the order of preference of eight literary types.

Paebles, C, Mey "Library and the Guidsnce Progrem,"
in %g& Libraries, Vol. 31, issus of Januery 1949,
Pe Dem

Librariants contribution to the £isld of guidance,



BIBLIOGRAPHY 225

Powell, Florence, "Students'! Cholce,” in Lib
Journel, Vol, %6, 1ssue of March 15, 1951, Pe uggé&gf%zx

The findings of & survey of 387 highwschool students!
preferences showed that the girls' choices reveal interest in
1) teen-age life, 2) romance, snd 3) adventure,

Preston, R. C., "The Chenged Role of Reeding," in
Readinp éayggka a af‘ﬂag Communicetion, edited by Willilasm 3,
Gray, ﬁbw ork, Appleten=Century-Lrofts, 1949, p. 1=18,

In view of the lmpact of the mass medla of communie
cation, America's reading hebite ars rapidly changilng,

Criticel reading 1s sssuming & major role, As a result,
students need more guidsnce to achieve the values 1in reading,

Resch, Dy D, and P, D Doﬁaonﬁ "Developmental Resding
for High Bechool and College Students,” in A Sgho
Board QM, Vol. 130, issue of May 19h4li, pPs 36=38f I%.

0 atlmuleate ilmprovement in ell sapects of reeding,
and to insure the maximum reading growth of every student, a
wall~organiszed resding program, enthusisatic motivetion, end
the right procedure sre wore important than equipment and
wechanical aids,

"Relustant Reader,” in Child Study, Vol., 28,
¥o. 2, Spring, 1951, p. 17-19,
4 librerian, an sducetor, and a paychietrist explain
the csuses of dislike of reading, and suggeat posaible ways
of handling the problem,

Robert, Brother, "A Program of Wide Readin%é“ in The
¢

Oatho%ie Libriﬁx World, Vol, 29, lssue of April 19
Ps - ]

A rather comprehensive srticle, presenting the prow
cedure of inaugursting & reaeding program in a high achool,
having for ite objsetive the motivation of reading by means
of pochot-zise bools,

Robert, E, B., "Developing Permanent Reading Interests
in Children," in English Journal, Vol, 26, issue of
October 19&93 Ps -, .

In a serles of questions whieh telkte up the variocus
aspects of resding, the suthor points cut what should be the
developuenutsl petteru of suliding pulls' reading activities,.

» Compiler and Editor, Dewv
rgst in Regding, %%g.@z%&a&ﬂ%&a& f the
h@ading ld at the Unlversity of Chlcago,
nentery Wm‘gﬁm No. 8L,
A 0& g0 388, Pe
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Seriss of Conference papers, focussd on the role of
reading interests, with emphsais on promoting and improving
reading taste at aifrorent grade levela,

e 4 --~m§m~, "Wh;t Ronwar%hlaﬁ (] z: the ga;cger of ggggu
ng n gacher, Vol., 8, issus of February .
b U001 o e

Summsrizes briefly the mors important conclusions
about reading interests, the mathods, trends, and the valus
of cultivating psrmanan£ reading interests on the part of the
youth before they leave school,

. ggogngsbg.lma.i“Mnrnsizggrzigﬁgzgggégf3ion ofvmgokga
oy the Hig 00l," in Catho World, Vol., 28,
fssue of May 1957, D» 39h§%%b.

General considerstion of the moral principles, dee
signed to eid the Cathollic librarian in her selection of
books for the adolescent readers.

Rose Irms, Sister, "Building the Reading Hebit in
High School Students,” in The Gst%gggc Eduoator, Vol, 21,
issue of December 1950, p. <06=208,

Preosents worthewhile suggestions to eneble teachers
to help students in their reading probleus, to train them in
eritical thinking by correlsting reading with the curriculum,

gu;aaii, %ﬁ:ﬁdhga.c“wh» Dovglapmant gr Reagéngtsre§§§~
ences and Tastes n his %;%gggg earn o Resd, Chapter .
Boston, Ginn, 195 s Du 2L6ZTT i

This chapter is concerned chlefly with the following
toplcas Value of permanent interests in readings Nature of
ianterests} Studies of Childrents interestsy end Factors af-
fecting reading interests,

wewwmeww, TSoue Resesprch on the Impact of Reading,”
in The Journal, Vol. 47, iasue of October 1958,

Pam »

A readable summary of information, glesned from rew-
search on the subject., The process of effect 1s highly come
plex and not esslly predictsble, The impact iz not the re=-
sultant of reading alone, but of such interacting verlebles
88 the reader's sxperisences, hilas personality, snd his value
system,

Schubert, D, G,, "Interest: Key to Reading Retard-
ggégn." 1§1wh 23 amen English, Vol, 30, issus of December
s P» -, »
Points out that dislike of reading 1s a conditioned
reaction, Buggests that noneresders be provided with books
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which sre on or below thelr resding level, and with books
that velate to their preseunt interestsa.

Schuster, Brother George N,, "Why Don't They Read

Catholic Booka?" in Progeedings and A 8 of the Hational
ggg%g;;% Edugational Associstiorn aI%ﬂ§%:&§%EEIH§%§d*WETWETT
ationgl Catholle Hducationsl Association, 1942, p. 3&0~369-

Gives su t how To srouss ?ntereat and develop
s taste for reading Catholic litsrature,

Scott, C. Winfield, "A 'Forest! View of Present Re=

gesrch in Reading," in Educetional Psycho al Measure=
&

mng, Vol. 1&. 3pring, P» »
Reviews the msjor characteristics of research in

reading during the period 1940-1950, end makes constructive
suzgestions for the improvement of resesrch in this field,

. Shatgor. Audrgy'i "?GSuzivay orfstudeggggaading‘;; %13
The Zn ") ols 4 asve of Mey P -
o B t1 *boc ’

yais ol the quantity and quality of books read
three groups in the aixteenetoesighteen~year old range,.
Groups were formed within each class on the basis of interests
or reletive ability,

Simpson, Elizabeth 4,, 8 Higg—gchool Student
Resd Boeggr.‘& Henus ers and Administrator
Eﬁiﬁugo, ience Nesearch ASBOC1ates, 1954, 1LO Ds

This manusl offers: 1) suggestions on how tsacheras
can assist ell students to reasd with grester efficlency and
enjoyment; 2) descriptions of wethods to uase in setting-up
and conducting alleschool raadimg programsy 3) information on
available resding lmprovement aids - tests, devices, etc,

8locomb, Herlin, "Books and Behavior,” in %gg,ggg;;gg
Journal, Veol, 3%. iasue of November 1948, pe L463=l07.

Deacribes & two-year experimeont based on the prine
¢iple that "the wvalue of & book wmust be messured by the dif-
ference 1t makes in the 1life of the reader,”

o s Smgzg. ?or% ga’ "The Proaeng SBatga gflnoggin% in
scondary 0048, n English Journel, Vo saue
ot April 1003, pe’ 27k oies T

A clearly~stated overview and appraisal of reading
practices in secondery schools, Identifies five broad treads,
Emphasiges developmentel programs of reading,

Smith, Doris, "Guided Free Reading,” in Illino
English Bulletin, Vol, L2, issue of December 195%, De %»16.
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A free reading program, if well gulded by the tescher,
is the only answar to the problem of individusl differences.
Author cites seversl studlss end reports on resding intersats.

thot Smith, B. Rs ot. g%,. "Evaluation of Intaggst;," %n
heir 2 i nd Hecop Progress, aptexr v,
New ?brE, ﬁarper.aiqh s De -gﬁa

[

Contains a description of a uaturity scale, developed
by the Committee on the Evaluation of Interests. This uneasure
of meturity included about 1,000 suthors, eech being matched
with those writers whose maturity hes been determined object=-
ively by s siz-level msturity scale, ranging from 1 (very
easy reading) to 6 (very difficult reading), The list pro=
vided a standard classification of fiction by type and
matur sz.

Smith, Nila B,, "Reading in 1953," in Education, Vol.
73, issue of May 1953, p. 532-538,

In consequence of sociasl and political needs of our
eonﬁampurargglira, more ewmphesis should be pleced on critical
reading, The pronounced reference for smsy reasding suggests
thet pupils need direction end guidance in their reading.

Stanialaus, Prother E., "How Can Our Educational
Pnilosophy Influence Our Educstionsl Practices?" in Proceed=

and Address the Hatl ucation )
%@ﬁ- oE, ﬁasﬁfng%on, e Cog %Eg ﬁat%eﬁﬁi éuh%ai%c ﬁHuan%onal

Asgontation, 1955, P 132«136,

Catholic philosophy serves ss & determinsnt of our
surricula, BSince it is the integrating factor, all edu-
cationa) efforts should be coordinated sc thet each subject
be taught in the light of those philosophical principles,

Sterl, Artley A., "The Development of Resding Ma-
turity in High School « Implications of the OGraye~Rogers
Study," in Educstional 2dministration and Superviaion, Vol,
13, iasue of Uctober 1957, De ﬁ%nﬁg.

Expresses a forwerdelooking point of view to the pos-
sibility of applying, with modificetiona, the maturity scale,
devised by William 3, Cray end Bernice Rogers, to secondary=
school and sollege students' resding.

Sternar, Al%eo P.% Radlo, Moti loture, ggg Reade
tepests « A 3 0 h 3ot Pupils, Contribution
wwé . New York, Teacr ollege, Columbia
niversity, 1547, 102 p,
Baged on the data of her study, the suthor drews the
conclusion thet it is intereat rather than the medium that
haa the greater attraction for the adolescent,
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Strang, Ruth, Constance MoCullough, and Arthur E,.

Tou-done, SRR M g, gt of fasdlan, 527 o0
New York oW -, s 1955, Ps

5°ntnius one of the best discussions on a pood resd-
ing program, and degoribes approaches to comnon reading probe
lema, Chapter XVI {p. 312-340), entitled "Reading Intereats,
Materiasls, snd Zquipment,” contains results of studies, and
suggests waye of devsloping intersst in reading,

Strang, Ruth, Exglagstimng,;g Reading Patterns,
Chicago, University o CRg0 rress, 1332. fﬁ? Pe

In her csae studies of 112 individusls, renging from
thirteen to fifty, Strang discovered that eavironuent, pre-
dispositions, reading skill, age, sex, and intelligence ine
fluence the person's reading pattern,

consunes, "Gi{fted Children Need Help in Reading Too,"
in Resding Tescher, Vol, 6, issue of Jsnuary 1953, ps 23=27.

gﬁ ers a number of practicsl suggestlons for the
reading program of the gifted pupil,

wwneews=, "Ropding Interests, 1946," in The English
Journel, Vol. 35, issue of November 1946, p. L77-LB2,

Anslyzes the responses in Cradeg VII-III in thirty
schools to questions concerning their reading preferencea to
find out "if highegchool pupils give stereotyped replies,”
Because the responses were so diverse In character, it was
concluded that no stereotypad answers are given by the pupills,

Strickler, Robert, "Reading Inatruction Throughout
the High School Curriculum,” in Educatlon, Veol, 78, ilssue of
Septembey 1957, p. 2226,

"Each teacher muat not only acknowledge a responsie-
bility for the improvement of reading, but elso function
witgin h%s particuler instructionsl eres ss s teacheyr of
veading,

Sullivan, Richard, "Definition of Cathollic Fiction,"
in Baogfggg Iriel," Vol, iz, issues of January-Februsary 195l
Pe - .

A fine Interpretetion of analyzing fiction from the
Cetholle viewpoint,

Tabackmen, Sedie P,, "Can We Make YoneResders Like to
gsgg?" iy The E sh Journal, Vol, 37, lssue of Deceumber
¢ Pe - 'y
Dageribes her procedure in getting a group of students
with an I. Qs ranging from 89 to 107 to read four books on
four dlfferent subjects before the end of a marking period,
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Thorndike, Robert L., € en'a Headin %ntergsbg.
New York, Tpacher; College, Columbla Un varsify, » Pe

A study of reading interests in Orades IV through XII,
wherein by means of a questionnaire based on fictitious

titles, the suthor discovered a consistent pattern of reading
interests cutting across all age and lntelligence differences,

Tozier, Virginia, "What Motivetes Secondary School

Voluntary Reading?" in Wilson Library Bulletin, Vol, 30,
issus of October 1955, D. =169,
Outlines briefly the influential factors which stimue

lete students'! reading. These sare: comments by fellow=
students, teachers, end parentsjy mass medisj individuel read-
ing ability, background, and personal experlence,

Vianney, Sister Mary, "Teach Purposeful Reeding,” in
The Catholic School Journsl, Vol., 49, issue of February 1949,
Pe .

Offers a proposal regarding the problem of raeising
the standards of Catholic readers' taste in fiction,

Vogel, Francis X., "The Skiles Progrsm for Reading
Improvement," in Clearing House, Vol, 35, issue of February
1961, p. 331335,

The plan designed st Skiles Junlor High 3chool has
several excellent features which can be adapted in nmost
secondary schools,

Watts, D, R., "What's Happening to Reading?" in The
English JO%EEQL, Vole 443, issue of March 1954, p. 125129,

Anelyzes the preveiling resding problems, and suge-
gests less concern about norms end numbers, surveys and
statistica, and more interest in the individual resder,

Wheeler, Lester, "The Relation of Reading to Intelli-
gence," in School and Society, Vol., 70, issue of October 8,
19&9‘ pu 22 - ]

Low mentaelity 1s not the cause of the majority of
reading difficulties, Besides mental abilities asnd chrono=
logical ages, develuopmental opportunitiss should be given
consideration,

Wheeler, L. R, and V, D, Wheeler, "Some Charscter=-
lstie Differences Between Elementary and Secondary School
Reading,” in School Review, Vol., 63, issue of September 1955,
Pe 3384310,

To increase the level of reading power, and to wmeet
the requirements necessary for more mature reading, the high-
school astudent needs instruction,
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Witty, Paul, "Effective Utilizetion of Mess lledlia -
Effects on Children,” in Childhood BEducation, Vol, 33, iLssue
of November 1956, p, 10L=108,

The amount of televiewing, its effects, and suge
gestions of constructive steps for coordinating reading with
worthwhille interests engendered by TV,

Witty, Paul and David Kopel, "Interest as a Factor
in Reading," in their Reading and the Educative Process,
Chapter II, Wew York, Ginn, 1939, D. 2bwbb,

This chapter hes as its mejor points of eumphasis such
topies as: decrease in the smount of reading and the decline
in reeding interests; the preferences of poor resdersj and the
role of interest and motivetion in guiding reading.

Witty, Paul, Reading in llodern Educatlon, Boston,
Heath, 1949, 319 p. -

Contsins a number of useful summaries of research,
Major consideretion to the role of interest in reading is
given in Chepter II (p. 21-54).

woseessw, "IV gnd Today's Children," in Today's
Health, Vol, 35, issue of Novewber 1957, p. 203 Eﬁ-ﬁ§.

Among other points of emphesis, Dr, Witty summarizes
his findings with regerd to the impact of TV oan chlldrents
hebits of reading.

Wollner, Mary Hayden Bowen, Children's Voluntery Read-

%2%52%,22.31 regssion of Individuellty, Teachers College Con=
ribution o Education, No. 9LL, New York, Buresu of %EHTI:
catlions, Teaschers EaI?ege, Columbie University, 1949, 117 p.

A atudy of voluntary reading of junior high~school
pupils in which the following observations are made: 1) volun-
tary reading is dependent upon interreletionships of many
fectorsy 2) interest in resding varles in proportion to cne's
mentel and cultural development; 3) results based on coeffi-
cient of correlation alone are not adequate for guiding
childrents voluntery rezding,

Wood, Brother Robert, "Problem for Leisure Reading,"
in The thholic Educator, Vol, 20, issue of June 1950,

Ps m* . .
Buggestions besed on the concept that in leisure reade-

ing young people may find both pleassurable experiences and

"ot the seme time profit by en increase in educction,” but

they must be gulided to the better books,
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List of Books Reocommended by L2 Catholic Higheschool Librarians
and the Corresponding Maturity According to the
Pooled Appraisel of Ten Judges

Title of Book Naturity”
Level

AbDO Plerre .ecesceassesvsrssosnsaossnceson
Adventure of the Auethyst sececevvvssssnne
Adventure of Two World8 cseocvonsscsssccos
All AmeYrLCan sueevvsccecsusssccovnsencsones
ALY My D&?liﬂgﬁ GTNNNCSEPVN IO NG EPRUIES
Ambassador Extraordinary sceecsusvecescese
And Nora Saild Ye8 sceveevesssccnvsnsessncan
April TimO ssewevsovvvserussnossovsvoavesne
Babe Ruﬂh SN e N RIS PO NE RGP TISP RSNSOI
Barred Roed suseevsvsosssvssvcrosnsnonvons
Boany Malone sseccesscssvnasssascsvsssvess
Behold Your QUEBN sesscsessssncuctscscnnnns
Bells of St, Mary's sscsecvseoscecsonvonse
Beloved Outeast seesvcsnssnvesssacssresses
Botsy end JO® .eesssvvovsosrssverncniosccs
Botty 3tarling seevscevovesvsscosesrveness
Big Doo'8 O4rl ssevevcosvvcnontonsusscvaas
Black 3t811li0n ssvwvovsesssevsencessnsnene
Blue W1llOoW .eescvsovoncssoosvonssvvrcocas
Boy Trouble cevesescnvnssansvrscennconvens
Bride for Heow OPrle@ns seesvccvevasscasvsne
Broken SWord sysevevecssercnssnsesssonsons
Call of the Wild .ccevevsccrrocssonnscvecs
Celvery in Ching secessseccrcosscvecscasny
Candle Against the SuUfl seevevovcscosescces
Cep for Mary Ellis ceeessvscsvoncvssnsenes
Captive Princess seeeevssesccesensscscsnes
Challenge Lo Merlon esevecescssvcvovscvones
Cheapar by the DOZeN scesvscovsscvssoscnee
Christine and Bﬂtﬂy AllON seevcvccercosnes
Class RINE sesevevscocescorscoscsncncaceve
Cliffra Edgo BN N ODIEBES TSI IRV RRRNIB OB
Come Rack, Come RODE suvennenovscnscsennen
Come In, Winifred .eucevenrsescsescreacvrns
Crans Dalnhanty BEBGTABC L RN IO NS P S U NN EHNIOE

w1

£ 020 PO B DS PO A A PO 1O B B B2 B it ) bt hed It Bl e 10 Bt o B B P RO B2 5O

*1 « Low (Juvenile); 2 - Averege (Adolescent); 3 - High {(Adult)
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Title of Book Maturity#
Level

Crown £or AshO® seccsesvssoesanvssssorsnssan
Damien the Lﬁpﬂl‘ ERBIPIVNUIIRNIPORBI ISR R
Dark SymplONY ssecavocossssssssscsscassass
Date for DIANNG svevsvevsrosovvoscsvcsossne
The Dﬁ‘y Lincoln Wes Bhot ssusvecconcsracse
Deliverance of Sister Cecllis cececvcvesee
Different ONe ceswesovencvsssssisrsvoconsa
Dirricult 3?-&1" [ XN FEEENTEERENEE NENRRNENERNERHN ]
Don Camillo and His Plock eBRsETRSESAORNI TS
Dootor Ellen seesceccvessnssvssccsssnvocen
Double DabS ,evvvcscvnvssssessnsessconvene
Dove Flies 30UbN sssucenvoscncvscocvscasnse
Edgﬂ Of DOOM soveeveceevsvsaovennsnnsnassos
End of Et‘rﬂlty PELRAUGNIONO IR ORGP EOESES
morYbOdy Calls Me Fatheér secsscevcsevrsnce
POreigner csecvsvssscsvoesnnscecescnsssnnes
Fo“ndliag X ENFEXEEREN NNER S NN E TN NN NN N NN NNENN
Fullbaock Fury seveesecesosccccsesssseccnces
George Waashington Carver cscesvsssacsccecs
O4rl Called Henk seecscevssecsvesosscnscns
Oirl Can Drofm sscesssesscesesassvssvncsan
Girls You'ro Important scwesoncccoscsccsse
Go, Team GO ,e0veessveeverarssesscscecones
God and the Genseral's Daughter .esccesvees
God Goes to ths Murderer's ROW sesessvcses
Godig Underground in 4818 .enevcosssvocesns
Boing S5te8dY sesscevescccsnssaansncsesnsssne
Going on SAXTOON cesssevecnsesvoctcssaccse
Good Morﬂing. Miss Dove SeGresnespoaneeucs
Gold PIshhoOK suevesosvvovesensscsssvsasesee
Groat Mantle ,ssscovsovescsnvecessansveaans
Greatest Book Ever Writlen icicevosesncevss
Grestost 81501’7’ Ever Told PNBe0 ARG NEERLRS
Green Grass of Wyaming SOUOIEBIREILOIEOEOIN IR
High Rote, Low NOLE suovnssrsusvocnvcnnces
T™he H1lls Liere seeecvovsscnvcasscascsnnne
Holding the SLirPUD seecevsnvvesssssrsvene
Hiroshim® ,sesavsveecosnssvvevasssssescanva
Hot ROQ anesevssvssnsosvrcencavacdsconsasrona
How DO I Love The® sisesessesvocvescanssnae
I Hoar Ain My Heart cesveescvovsnsecsoncson

MR WWWHNOWWRRRFRWRDHENN MR WO O FRW MW e N

%1 = Low (Juvenile); 2 - iverage (Adolescent); 3 - High (Adult)
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Title of Book Maturity"
Level

I Lod Three LIVeS sescesvsvncsscrassccnses
I'1)l Cry TOWOYYTOW secvesconscosssancsnanoce
I%11 Die L‘uﬂhiﬁg FUB OO SOLE NI ELIATNVERN GGG DN
Inmortal WALe seecovcecscocconusavsnnvoosvnss
In @& MIPPOXr soevueovosovssencasonssnonvses
Jane EYPe sovecvevscooceossssnovcsossusosss
Jﬁlie I R E R RN AR REEARSRENRENRENERNNEENRER N NNE |

W

Karon ,sccevsscncesoscsocoessssnnconaossonses
Koopaske Bing asecenvecesconceenvvaesnnvone
Kon-T1ki SO B NIBORNIG PRI ENEIVENERRRRORNERIO
Lantern in Her Hend scceecosscsssscvessccs
Lergeor Than The 3KY sscesecccccsvcesscecsns
Larkt!s on the WANE ecvseercvcecssncavnvnsne
Lasso Youpr Heart sececescvcsesscovcnronone
Lest Crencondo sececvssecesccncsncosvacucsss
L"t H‘n [ FNXXESNR NN ENENE RN NS ENNENE NERNENRSESRS]
Last Senester ceesvessnencnsccosvesetsanses
Left Hend of GoQ seceeveavscvasssressvsnen
Life Is Worth Li‘Viﬂg CeBS UV RRNCOANDEBUD IO
Liko @ 318Ler cuececvonencscnoccctssvevsanes
Little Women FIRCEVO SV NUBGROINONGENPRERTS
Little World of Don Camillo ,sescssvcnsnven
Liviug w@od RN E NN ENNEERNNENIEJNMNJWNNEENNNNEE}S XN
Loon FPosthOr .vceevasccsosanerosersssnance
Love Ia Eternml seeevecovvsensevnvconnnssa
Love Taps Gﬂﬂtly PSSR EIOIIUPNOENRNIEERROED
Man Called Peber sececosesnccssvcocsnscons
¥an £Or MRTCY ceassssesvesecessovosnennson
¥en on the DONKeY wecesssservosssscvansene
¥an That 6ot Even wlth 300 csessscvsessses
Mnnglnd Hands cesevececvsncrvrsncovsannsas
Harle Chapdelain®e sessvecsvsccosovscnsoncse
Magterful Mok escesescvcosconcessassonvoss
Meet the MBlonNo®8 ceverrsvssnsscvnsrscoenssn
Men 1n 38nA&l8 cveescevansncsossssvsnscnacse
Mireacle of the Boalle evesvssvscssascavscce
Mirecle at Carvilleo cecwoevnassoevencosvos
Migs BohaviOr secossvveerencrvesesncassess
Yp, Blue B0 EONP NG HON GGV ED NG IIROEIPRESDS
MOONTLIOWOY ,eceaseossdonsesnnnnovsnsnnessa
Hounkey on My Baok ceeevssevrocveevssuvocscn

el A3 PO B0 PO RO P PO P RO U B30 PO N 2 e te MW MW i+ W i W W R

) ~ Low (Juvenile); 2 = Average (Adolescent); 3 « High {(2dult)
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Title of Book Haturity®™
Level

Marder in the NUnlelyY svecscvsrvsescovesscs
Murder Takes the Veoli sscsvecsssnsvecacvve
3‘1‘5“ 3310‘#‘3#:1 GHHUBIRIVPLEPI GBI OGN oGP RIS eRICOBD
Myfonﬁ‘- %ﬁt PEVIHBIIP PSS RGFIREBOcERTS N
My Russian ?ﬂa%vdayﬁ VAN GP R INPUBRUDI RO
dy True Love Walls sccecevvvscsussvsvnsees
Hisht t0o RwsbaAY soscesescsviseccnonsonons
No Other Han csessvssccctvrscovvavosasvocs
Ho Becret I8 380'@ cvsvcvsvcvsscoscsvsvosss
“un in Rﬁd Chitm (RN EXNNENENENEENEENRNNENNNNNE
Om’-bu‘ I 2 X EFEFFEZEER R NN TR RN N Y ENE LRI N NN R N
On Wings Of 71re ceeesveevcesesescscerscan
Onlon In the 3P0W essvesssssvscssccsacrces

oy
our ECBOIO [ EEEFREERNERNNNNEX N NI NN NN IR NI

Olu" L‘dy 1“ Cv‘lﬂ‘ Lif@ [N RN NN NN RN NN N NI NN
Qur Ledy of Patlag ceecssesvcvansccvvascos
Out on & Limd esecovnsncossscncsscononce s
Jutlaws of Ravenhurst OSSO RB USSR R AR RO U
Paasport Lor Jennlier cisevecvscccosssecss
Porsonality Flus sececcssssessoncsccncares
Pray, Love RomeumbOY socesscsssosvonscovecae
Pride snd Projudicd coecesvevanceconssnsss
Frima Ballering ssccevscesssvscsvcancosven
%Qm Tl'ﬁﬂblﬂ BEPID GO S IPIPRTIRORENEIBOVEDPRADG®
Prowises to KBBY sossovesvevonosuvsvsonrace
Q:ui‘t Llﬁht  E I EENNEEEEEE AN NNEYXY FERERE R NN
RAmODA osenesrssscvscsenssnsonscenosrenvonvone
Rendom Hervest seoescesvevesnasvovavoosvon
Rod Plandtl osvessssocvosvoossencssosnsenane
Red Shoes for %‘»MF GOUNPIE NI NPONUOGPOOOG
RCWOWMWJ.IQ‘ w@w& LA X NREEEERENREENRESENNERLN]
Re8t1088 FlBMO csosscnesvssncnscrancnannse
Right Jﬂb f@!‘ Judith [ E RN BN NI NAE NN NNNENENNNEZ:N)
ﬂﬂm fﬂ!’ QM Mﬂm [ E XN XN E'ENENERNNENRNNEREWNE MR
nmnm Waters cesvvsvocavnensosnanveconcns
Saint Merie Gorettl cssvvsvvecsonscccesrsna
56&!’10% Lily L E XA N ERARENERNENERNENEENSENNENERR]
Eeaaﬂd %nqu&st LI EENEE NN N NEERNFNREE RS R RN NN
50nior HUPBE sesevosssossesvsnsnsnsosnsnes
30nlor Year seosevsvsccsssoosssencsascncnan
Separats 3Ler ..soc.0vr0nvssssumnnrrussavana

#1 = Low (Juvenile); 2 - /iverage (Adolescent)y 3 - High (rdult)
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Title of Book Maturity®™
Level

Seven Cane Tmam P Y Y X X
Seven 3torey Mountalfl ceevvevessacesvsseva
B0venteaotl sosveevscrcccssscevenssssnvessas
Sﬁvenﬁaeﬁﬁh Sm&’ [ FPEEREEEAENNERE R ENRESENR N/
Shadow on the Cedarcoraest DPUAOGDERA RISV S
Shadow on the Barth svevesessccsvwecsscancsen
Shadows on the BOCK cessvcsescvnsronsssnse
%@mx‘d'a Tartan cevecvvonrvsesvevsvasnssvo
s’h@vlwk Holma [ E X TR REYREANEREE R ENE NN E RN N N
Ship Without 2 Crow .cesvewsvssncscrsesvoc
311lver Challts sescevscsncesnsconvsasncnnc
311lver Chiof scevesssssovevsvencacorvosons
81x Foot 31X esewsvscvscrcosersessenccency
6 on Easy 3%r00% caececsssnevossnnsvencens
Sixteon Ia 3?&6131 VUGB UNAOE NN I NERDII VRIS
Skygirl SR EBENS TR I NAINE UM B IPEUIROD ROV RNRRID
Skeymountalll cssesescncscsvsscosnnessossanc
Smartor and 3n00thBL sceessvscessssoncnses
SOﬂg of' the S5cBAff0ld ceunneserecosvncansnas
3pare Mo Hot in the M&kiﬂg esERABsEOLBERIOTOR
spear LA N R NEBENENNE NN N NS N NENNNIENWIENENNENMNR
Spping Cones Riﬁiug CeeosusonBOeRRORTERNERTS
Springs of 3316000 scvsessvsocssrvsscasncns
Stage OF FPO0LlE sessvscsnenvssvsossccncorcs
Star of JaCOD seecoscuvcscsrescssscsvavseo
3tarring YOU susesesseossnossccossosvsocces
Steedfest Heart sucsveetossvecoccacacnurve
Stepmothel sevscssroncnseeessnccussncesvos
Story of the Trepp FPamlly Singers scecesse
SEranger sesesescssnsoasascsacnsncasesssnc
8ue Barton, the BUPEO seevosevsnssvcocavose
Thﬁn Thﬂr@ W&& Om DRSS AN IO ORPO OIS NGO DY
These Two HendB vescvevssossvscvososnnnnos
Thiﬂkiﬂ@ Life ThrOugh soseovosnrssesonssoes
The Third DOOr sasecwecessvescscvssvscvncans
Thirty 3econds Over TOKYO seesvsvscsescoss
Thisg “ight Called D3y ssscsscscsvecsnsonae
Three I8 & CroWd ccecssecoesnsovcecanscnsse
Three to Get Marvrled .cceescevecoscosssese
Tomorrow’s Memorles sesosescsvasceccorsvas

AW RWW WL DWW RFRLDWRNF PR MW D WL MR NN

#1 - Low {Juvenile)}; 2 ~ iAverage (idolescent)i 3 - High (rdult)
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Title of Book

Treasures in the Depithd scoewsvsscvsavanes
Trish sevseovcscvscocosndsnsssacsvavsosance
Triumph ClOAr sucocesscecesennsvresssannese
Tumbloweed cevcscvoovsssssnesensnonesssave
Twenty Thousend Leapues Under 568 sesceves
Two'le COMPANY evsvsrscocnorssvsananssnesese
Vagebond in VOlvetl sevescsnvecsccecsancons
Waterfront Priest sccveescevnssssecascnnos
we Dle Al@n‘s I F X Z AR TR ERERENNEFRENENESXRERSNRENRZ
White Fm [ R ERE N NN RN R RN NN NENRNXE NN NN XN N K]
Wire Desired .cesevscsccscsensssasnnsvenss
willw Hill IR E A KN N NE RN NENENNNNIREN NN IEEN]
Witnaﬂﬂ LN ERENENENERNRESNENREZSRENENJNNNENNENNNEN]
With a Young Heert segessesvsvoocsnsvossve
Yosterday, Today and FOrever cieseesseccces
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QUESTIONNAIRE - PART IIX (&)

In this section you will find a llat of titleas,
is followed by a short description to tell you what the
1a sbout, If you think that you would like to read the
put & circle around (YES), If you think that you would

Each
story

story,
not

like to read the book, evsn thou ou had the time and nothing
else to do, put a circle around (NO), If you csnnot make up
your mind whether you would like to read the sztory or not, put

a circle around the question merk (7).

1. THE BLACK SHADOW Yes
Who killed B1ll MeCarthy, the bsaseball
rivel? Giant footprints lesd to the clue,

2 HAVE A HOBBY? Yes
How making a model sirplane in hilz2 early

childhood proved an unususl aid for s young man in

e hezardous flying trip.

3. TOO LATE Yes
The story of & Jeamlous husband who unwite

tingly kills his own son, whom he suzpects to

be the suitor of his wife.

ko BEHIND THE AWARD Yes
Firast hand story of the herolsm of the United
States Medical Corps during World War II,

Se THE PERENNIAL DRIVE Yes

The More~Money-Menlsa 13 the human cry of the
centuries., Materialism and its effect on man's
heppiness,

6, CALLING ALL YOUTRH Yes
Hints on how to grow up and adjust yourselfl
agreeably and satlsfactorily for adulthood.

To HIS LAST WORDS Yes

About a dying prisoner whose lnnocence is
proved too late., Nothing could destroy his faith
and lnner peace,

No 7

No *?

No 7

o *%

No 7

No 7

¥o 7
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8, THE MAGIC OF MUSIC

How the world~femous violinist, Jascha
Heifetg, wrought charm over the musically
spellbound audlence,

Se THE SACRED CHARM

Forced landing of an Americen Alr Corps
pilot brings him in contact with & gsemi-barbarie
tribe in South Africa. £ crucifix on his neck
saves him from & brutel death at the hands of
the saveges,

10, AND THEN WHAT?

Wondering what becomes of people when they
die, & college professor decldes to attend & de=-
bate on this subject, and learns that life 1is
more than & set of chemico-physical phenomena.

11. LOOK AT THE BIRDIE
Clear instruction on the art of photo-
graphy for teen-agers.,

12, 1TIS MY COUNTRY
A brief but interesting hilstory of
Americen life,

13, ABSOLUTELY TRUE

A little Hungarlan gzirl loses both parents
in the uessive exodus during World War II, How
she becomes an Americen "princess" sounds like
s fairy tale,

1k, WANT TO BE A BIG=-LEAGUER?
Training, bherdships, dissppointments and
triumphs of the beseball sters,

15, RAINBOW IN THE DARK

Blinded st Iwo Jime, Xen learns how to ade
Just himself in hils relationship with others,
gnd even finde the romsnce for which he has
been looking,

16, SCIENCE IN ACTION

The most recent scientifiec development in
the fight egeinst cancer by the *merican iedileal
Research Bureau,

17. YAKE YOURSELF PRETTY
Things to do and not to do in order to
look attractive,

Yes

Yes

Yos

Yes

Yes

Yes

Yos

Yos

Yes

Yes
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No

Ko

No

No

No

Ro

No

No

Yo
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18, LARRY HAYES

This 1is & story of & colored boy wuo took
his studies and work seriously to get hils people
out of the sluus,

19. I LIVE IN THE U,3.A,

Well designed and illustrated travelogue
f41lled with fascinating and important infor-
mation sbout our country,

20, EIGHTEENTH SUMMER
Self=centored Vivian Lou learns the hard
wey to face realitiss of life.

21. CAPTAIN GIL

Gil helpas to organize a remaerksble sports
team of newly-arrived immigraant boys, and thus
alds in preventing a problem of delinquency.

22, TO BE OR NOT , o

After finishing his education s a law
student, Jim Carroll dlscovers thet for real
heppiness he must change his vocation.

23. UNEXPECTED INHERITANCE
A novel in which divorce is thought to ve
the only cure for aoclsl maladjustment,

2k, WHY NOT?
Denls with wholesome methods of approach
to sex education,

25, CARLOS THE TOREADOR
Life and deeth in the bull ring,

Yeg

Yos

Yeos

Yea

Yes

Yes

Yes

Yes
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No

No

Ho

No

Ko

Ho

Ho

No
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QUESTIONNAIRE - PART III (B)

Do the same as in Sectlon (A), that is, put a circle
around g%g, if you think that you would like to read that type
of a bookj cirole NO, if you do not like to reed that type of
book, and put & circle sround the question mark (%) if you cane
not meke up yowr mind,

8choovl and teen-sge interests .eesessseve YES NG
Political and economic Problems seeesees LE3 NO
Cathollic Aetlon end the Missions .eesess YES NO
Personality end sell«lumprovement ssees.ea YES NO
Mystery and detective 2tories csvevecoee YE3 NO
Géo&‘uph‘y ond trevel sceesecvescesvoenese TES NO
8ex, courtship, and nerriege secsscevees YES KO
Philosophicsl themes .seseveecsececcenes Y3 NO
Art, Muslo, Painting .e.eeseveesssaveaee YES NO
Character and pasychological atories .... YE3 RO
Religiaua 112 ncosvocevanvonsesvevsoses IBS NO
Historical eévents and people csevevsscee L83 NO
Lives of Ssints BE RIS SR I I AP RIS NENI NI DO P YES #HO
Paully and HOmMe scecvevocscvsvosvassosace Y83 NO
Hmou-ﬂ’ Bt@rl&a GG 490D 9B ANIVS et YES ﬁo
Soclal Problems soevsscevessvacesssevcee 153 NO
Hebbiaa (L Z X AR EEEERNERESERESNERENNEHERENNENRE Y ] YES No
ANiMAlE sevsvecsvsvcvsssrcvtanavevsascoes IES NO
AGvenbur® cesvsvovavsoovnosanasconssonsue 53 HNO
Biography snesncoscveesenssumssescssnsse YOS NO
SPOTLE cesvessacoscesnosavonsasensenesne LI NO
History caesnsovovvesosvinacscnsavnconse L3 NO
CRPOOTSE scoasseenvvoscvssnsacsvencenssonos LRSS HO
S010NCe suevneessvssnsssvoncsnnewvosnssas L5 NO

oD 55 OB Y oD oY +D I Y o3 o nD D =) G NI T e o) a3 wF ) o3 =T
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ABSTRACT OF
A& SURVEY OF THE READING INTERASTS
0F CATHOLIC HICGH-SCHOOL GIRL? 1
WITE IMPLICATIONS FOR QUIDANCE PRACTICES

Bagically, the purpose of the present survey has best
to deteruine the nature and extent of the girls® reading pate
terna in view of the nesd for s more offective pguldence in
the all~gided development of puplls through recadine,

The dats were bassd upon an Index of maturity of
reading, and upon tuo questionneires - one, administered to
L60 high-school studentsz; the other, much shorter, sent o
severnty higheachool 1librsrlans,

The sample consisted of L&D girls, Oredes IX through
XIl, fyrom five Catholic high schools, represcntative of the
different communities of a large Mldwestern c¢clty. The puplls
were selected proportionately to the envollment of the school,
with equal-~giged distribution in ages, gredes, snd intelllie
gence quotieuts. The purpose of the grouplng wos to dlscover
reading preferonces by grades ss well ez by sbllity groups,

The date were not tested stetistically, but the finde

inze cave evidencs of a agtrikiag consistency, Ilesponses to the

1 sister Hery Gregory, CSFN., doctoral thosils presented
to the Sechool of ?syuhalagg snd Bduosation, University of
Ottswa, Ontario, August 1961, ixze2LL p.
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combination questions, comparison between the books read by the
girles and the librarisnst report, close parallelism between
best~liked books and the annotated fietitious titles were indlc-
ative of the vselidity end reliability of the answers.

The study raeveeled certein fects which may prove use=
ful for further research in the area ol gdolsacent reading,

The common pattern of appesl was conaldserebly the
same for the four high-school grades snd the three ability
levels, WNslther the grade nor the intelligence quotient was
a determinant of resding interests, Teen~age 1lifs, coupled
with the elemsnt of romence, wes the decisive fector in the
filrst-cholce reading msterial,

Neither the attendance sl movies nor the wide use of
television tends to decreasss the amount of reading., Both
medla gppear to be falirly compatible with reading,

Over 6L% of higheschool librarisans reported that the
majority of the girls read books voluntarily; 36% observed
thaet normel circulation conslsted of books on required lists,

According to the pooled Judgment of experts, the most
populer books, resd by the girls, showed the following levels
of maturity: 30% of the titles were classified as "High" or
adult bookasj 5% were included in the "Averege" 1list, snd 25%
were consideresd "Low" or juvenile,.

Except for humor, which in the toplcel classificetion
ocutranked every other subject, the theme selections with the
highest intsrest sppesl were: religion 92%; life adjustment
89%; cheracter story 83%. Sports {27%) and hobbies (18%)
fared lowest in the depgrees of intensity of lntereat..

In the area of reading effects, 61% ecknowledged that
bvooks had & decided influence in their lives, and 91% reported
that the books they resd could be fresly recommended to others,
A marked degree of sgresment (92%) in wholesome attitude
toward Catholic literature was predominant,
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Several implications were drewn for more integrated
guldance practices, The students! narrow range of interests
showed much to be desired in the developument of the more
serious, sesthetic, scientific, and litersry values in read-
ing., There was en spperent lack of s uniflisd direction in
applying our educational cbjectlives a0 as to improve the
potentialities of the individusl pupll through diversified
resding, In order that our educational gosls can be realized,
the school must becone more concerned with re-directing cere
tain arees of adolescent resding, glving s wore actusl
recognition to individuel differences, and providing definite
echeduled time in school for gulded resding. To this end, a
well-planned, co-ordinated, school-wide reading guldance is

essential,



