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INTRODUCTION

One of the more serious and persistent problens in
American pudblic educstion has been, and is todey, the
improvement of the technignes of those who have already
embarked on & teaching career, Particularly in the early
years of a teacher's experience is it necessary to insure
econtinued improvement in presenting subject matter and in
eliciting learning activities, ‘The last decade haes seen con-
sideresble attention being devoted by professional groups to
the solution of this problem,

The present study aims %o deplct what has been dons
in the small city of Gloucester, Messachusetts, to provide s
program of in-service tralning within the framewcrk of the
school syatem itself. Moreover, the description of this
progrem ls to be accompanied by 2 comparison with other in-
sarvice programs and concluded with an eveluation of the
particuler type of tescher-improvement program described here,

It 18 neccssary at the cutset to distingulsh among a
number of types of in-service treinins snd to eliminate from
our present considsretion thosse which are not relevent to the
program under discusalon, 3elf stundy, travel, snd independent
research constitute a type of possible tescher Ilmprovemeut,
yet these sre d4Aifficult to evaluate in terms of the added ad-
vantares gained by the pupll. Ilmilsarly, university courses,
extension eourscs, and correspondence courses are diffiocult

to measure sines often thelr dlirsct object 1z the raining of
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& degroe or of advanced salary stutus rather than the actual
improvement of instruction. rarticipation in reglonsl, state
and national professicnal cowmittee work may also be of some
intangidle value in the improvement of teaching.

Yowever, there is & growlng fesling in educatlionsl
ciroles that local courses, seniners, and workshops, held
under the auspices of the school system and directed toward
the soluticn of immediate looal educational problems iz a
more productive and more walusble method of insuring teacher
improvement. This sttitude 1ls based on the fact that suah
activities require not only exteusive thecretlical investi-
gatlon but also practical applied solutions to current edu-
cation prodblems, It is, then, with this type of in-service
training that the present study is ohlefly concerned, without
howsver completely igroring or deprecating these other forms
of professlionel sotivity,.

It 18 not olalued bhat the prograa desuribed hereln
1s the firat or neceassrlily ths dbest of this type in ex-
iastence. Programs of this type have been in operstion in
Plitaburgh, Pennsylvenial (1947), Clevelend, Ohte® (1948),

anve"a, : ' o @, 154 '?.taabur%a
Tennaylvanis, The ﬁanrﬂ of Publie Educa&ion, pp. *47-24.

Tre - ' : i cleventary Sehools, Unpublished
rnpar? 'fﬂ" 1 to the Superintendent a? §sﬁba1n, Cleveland,
Ohie, IM.
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end Hewton, Kessachusetts- (1048). Furtherwsors thecratiecel
Glscussion of such prosremz has eppeared ir nuanroug pro-
feasicnal publicutions?, Tt 1c cl. tmed hovever thet t'de
program can prcvide measurable lmprovement in the eulibre of
teaching within & achool systen.

The detulled anelysis of such & prograwu losicslly
falls into five major sectiouns: (1) the need for in-service
traiuing; (2) the desiining of the program; (3) 1ts oper-
ation; (4) elesarocom applicstion and evalustion; end
{5) eonclusions sud recormendations. Heeh of thess toploes
provides the basls for & separate chapter,

In undertaicing such & study 1t hes been necessary to
delve decply into profes:ziomel literasture to determine Lhe
extent of pest und currsut prectices in in-cervice trsining
of teschers and to gain & knovledge of pregrawms sug ested Ly
educatlonal theorista, Yor that purpose the pudlicaticns of

the Hational Bduestion 4sscclstlon, the journuls of wvaricus

$ The suthor has been the reciplent of unpublished
informetiicu relastive to fu-service trailniig {hrough personal
interview with ¥r, Frederick 0. folmes ¢f the Newton Lchool
8ysten,

4 Xarl ¥, Llgelow, lu-uorvics Teaclier

Childhcod RBdueation, vol. 22, n Phe »
e wvurrell, They . re Iopui.r wlth Teschers, ia Journsl &g

the National Eduestion eeletion, Vole 85, n¥ 6, DP.LIa=T3;

ehe WEBOBT, LTOTLiBLuy t@@An.gUes for Lducubln. Teschers in

§3§1;%§, in siliona pInlslration &nd SUpervision,
VOLle 28, O O, Dpe G4 § &and LNy CLOETS .

Bduguticn, in
tly Lonald

had ¥
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state education essoclations and such perliodicals as

Bduestional Aduninistration aud Supervislion have been particu-

larly ueseful.

It hes besn vitally necessary to examine in minute
detsll the Gloucestsr Public School Reports %o gein an insight
into conditions ;iving rilse to the new progran end tc trace
1ts pregress. Extensive personal countact with the progsres
end with thoase persons providing its leadership alded im-
measuraebly in galning a thorough undorstanding of its
objectives end the meana of atteining them. Similarly, access
to school stetistica, testing records, end to the responses
to teacher questionnalires in the Cloucester achocls cone-
tributed a large part of the source materisl needed in this
study.

The collation and assimiletion of this body of
meterial led logleslly to s description of the current in-
serviece improvement program snd to &t least & tentative
evaluation of 1t. %ithout the wholehesrted support of the
Superintendent of the Cloucester Schools, Dr, Ernest C. lLeke
and the kind eocperation of the members of the school systenm
the conduct of tiila study would heve been virtuslly

impossible.



CHAPTLR I
THL NEED POR IN-3HLVICE THALRING

From its founding in 1623 Cloucester, Massachusetts,
has been & commmunity largely devoted to the fishing Industry.
It 1s loceted thirty-five milss north east of Hosten ou Cape
Ann, As 1t grew to 1ts present sise of 25,000 populstion
other industries sllied to the fishing business aprung up,.
These 1include glue making, the menufscture of fishing gear,
boat building, and souvenir sslling.

The summer mouths find Gloucester's population
awgllad to more than twice 1ts alze through the influx of
vacationers. Heunce the sscond ranking industry during those
months 1s the care of the tcurist trade.

31uce the 17th century eduecstlion has been one of the
concerns of the residents of Cloucester., 4 Haessachusetts law
(1642) required any community of more than fifty householders
to provide public support for an elementsry school. In 1668
Gloucester hired a schoolmaster but dlascontinued the school
& year laterl.

In 1701 Gloucester was brcught before the bar of
Justice st Salem, Massachusetta, for not continuilng the

school, School wes forthwlth resumed in the town house.

1 Jobtn J. Babson, History of the Town of Gloucester,
floucester, assachuselts, TrocLer LIroLIers, LOOU, Ps 210
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1702 found & schoolhouse constructed in the town at a cost of
24 pounds, 18 ahillingsg. By 1746 outlying dlatricts were
granted tracts of land for bullding schools, Thls led to the
town being divided lnte school districts in 1735°, Between
1721 and 1735 the town employed & succezslon of eleven
teachers all but two of whom were graduates of Harverd
00110504.

The support of the schools raplidly became & ms jor
item in the town'a expenses. Iu 1767 nearly half of the
town's expenses were incurred in the financimg of the
aehoolas. Huch of this expense was for tescher's sslaries.
In 17886 the salary of the grazmayr gchoclmaster wes sot at
130 pounds annually®. The cost of the schools caused much
dissatisfaction smeng the taxpayers with several temporery
suspensiouns of the schoels belween 1806 and 1849.

In 1849 the schools (24 in susmer and 29 in winter)
fully reorganized and having & uniform eourse of iastruction

were re-opened to houvse 2,000 pup1157¢ Thess achools

included aseparsate high schools for boys and girls,

E‘bﬂon, P elte, pPe 233,
Babson, op, e¢lt., p. 469,

L T < SR

B‘bﬂan, O @ito. T 554 .
Babson, 9p. ¢lt., p. 558,
Bﬁbaﬂn, 020 c.itng p’. 463!

<X & ot

E‘b‘on' QEQ c:.tl’ p' ﬁsﬁi
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The follewing year one of the members of the school committes,
one Thomas Baker, was designated as superintendent of schools
at & salary of $1,0008. This position has been in existence
ever since,

The growth of Cloucester to the status of a city and
the gradual expansion of the sohool sysiem has resulted in
the estsblishment of a co-educationel high school and in the
bullding of & number of modern schools.

The year 1339 marked an important milestone in the
educational progress of the c¢ity. A new hirh achool was
bullt at a cost of ;1,800,000 with the old bullding dbeing
couverted in%o a Junlor hirh sehool. 3ince that time two
ul tra-modern elementary schoole equipped with the most
functional furnishings have been completed.

Sinece 1647 Dr. Brunest G, Lake has Leen Superintendsnt
of Sghoclas in Gloucester. Under his able direction some 200
employees staflf and meintain the schools. There are 175
tsachers of whom 354 teach Iin the high school and 34 in the
Junlor high seheol with the remainder dlstributed among the
elementary schoola. 0Of the 4,300 pupils in the Gloucsater
scheools 1,100 are in the four-year hich school and 850 in the
two-year (1.8, seventh and elghth grades) junior high school.

;5 mbﬂoa, 020 ¢,«to, e 685 .
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Barly in his service ae Superintendent of Schools
Dr. Lake and others in the school aystem beceme awsre of the
need of a tsacher-improvement program within the counfines
of the systom, This awareness stexmed first from & vazue
feeling of the inherent weaknesses within the schools. The
thinking of these leaders was certainly in harmony with the
statoment mede in 1980 by the Comittee on Teacher Training
of the Kational Education Asscelation Department of Supsr-

intendence:

dn sccount of the chenglng demands that arec
belng mada upon the schools and ths accumulated
stock of teated knowledge in educatien, it is
necees&ry to regerd the professional sducation
¢f teachers as & contimious precessz and to
provide not only for thelr more advanced
education but elsc for thelr re-education while
in service to meet the chenglng reguirements 8t
the achool systems in which thaey ars employed”.

The same thought had been indlcated by Thomes W. Buteher 1n
1926
e s « the demanda of preszent day education
ere sush that however well the Leacher is pre-
psred when he enters the profession, ho wust
continue his preparation if he is to remain r£i1tl0,
Bor was 1t possible for Ir. [.ake to galn much reaas-

surance frow an exaxzinaticn of recent reporis of tescher

7 LCommittee of Teacher Tralnlng, Department of
superintendents seventh Ysarbook, 1629, p. 359,

10 Thomss 7, Buteher, Ths Treiunlng of Teachers 1in
Ssrvice , Proceedings, Hatlonsl zducation Associstion, 1928,
a@ln Gdy Do .
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improvement measures and pupil schieverent levels throughout
the school system,

Tt wes felt thst an accurete appralsal of the pre~
paratory backaround of current teachers was necessary., Thia
infermation could best be gained through the medium of s brief
guestionnaire, (8es Appendix 1 which the teschars were ssked
to complete.) The mein items of informstion sought wers pre~
paration end experience already scquired by the teschers and
their recent efforts at self-improvemsnt,

The @questlionnaire was conpleted by 1469 teachers
throughout the city. The resulis showed aome slignificant
characteristics of the teasching body. Oloucester, as wag the
case with many cozmunities of like means, suffered from a
teacher shortage during dorld ¥ar II. This necessitated s
return to tesching by numbers of former teschers on a
temporary basis and the hiring of inexperlenced teachers., 4
total of 41 such returned and new teachers were employed by
Gloucester at the time the questionnaires were sudmitted. A
glencs at Teble I shows that over half of such teachers were

in the primary grades,
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TABLIS I ™

Hew and Returned Teachers Compered With Total Clesses

Total
1leZey {=beb Twll Cluuses
Primry Internediste Jr.fi." ¢ & Br.H.5. and

Classes Teachers Clsases Teschers Classes Teschers Teachers

49 £2 33 11 87 ] 169 - 41

Teachsrs indlcated in ths intermediste grades were ell
married women who had returmed te tesching.

In anelyeing the training of the teachers respounding
to the questicnnaire wmch importent and pertinent data wes
obtained, Among those who had attendsd normal schoel prior
to 1987, two yemrs of initlel treining was the ususl prepe-
ratioun. In the next decade moet who attended normal school
had recelved three years of tralulung. Those tralned by state
schicols since 1935, when degree-granting power was granted to
the Btate Teachers! Colleges, had four yesrs of preparstory
worik. Of the 160 who cempleted thias item of the gqueationnaire
150 held colleze degrees, 39 held no dsgree, and 180 had dons
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some post-college study. (Soms of the non-degree groun had
done sdvanced specislized work.)

It wans aleo Iinteresting to note that 114 teschers
entered the profeesion directly from normal sohool, 35 from
cther colleces and universities, and 20 from other cceou=~
retlicne. ¥ost of the last croup had entered upon teachinr
careers after attenrting other livellheods. Oenerally
speakinz these teachers had antered the school syetem prior
to 193C when more stringent sentraunce regulirerants were
ingugurated,

Unlike mony towns end small eclties Aloucester hee not
been too mueh plagued by turnover in teaching perscnnel.
Though its =elary scsle hes bYeen continually improved it is
not vet fully comparsble with that offered in cormunities of
aimller slze, yst an unususl proportion of teachers have been
content to ~ive lony years of service in the schools,

Another oharacterigtic of the school ayastem la the
preponderance of tecching principals especlselly in the ele-
wentary grades where more than 785 per cent of the prineipals
hed clesaroo~ resyonsibllitiea. This condition 4id4 not sugur
well for the proper eriticlam and improvemsnt of teaching.

After much study of the results of this brief
gquestionnalire had been underteken 1i wes felt that & mors
exhaustive questionnalre was needsd to indleate more spe-

cifically the wesknesses reslized by teachers and surervisors.
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In reverting to the questionnalre as s data-gathering device
Dr. Lake was in agreement with Leonard V, Koos in his
appraisal of this medium of investigatlion:

Thus, not only, is the questionnalre method used

in large proporticns of educationsal investigations,
not only do we find it spplied in many divisions and
on all levels of the fileld of education to ascerteln
practices, basic deta, and judgments, bubt it is slso
a valuable source of dete procurable usually in no
other wayll.

The value of the gquestlounnalre 1s slso substantieted by

Charles £, Juddl®, Lewis .i, Termenld, and by an official

publication of the National Assoclatiocnlé,

The questionnaire (See Appendix 2) was designed to
indicate the importancs of the sige of clesses, major
charecteristics of the pupll population, the types end
reasgons for teaching 4ifficulties, and the ressous for
greatest teaching wesknesses,

Again 189 teachers answered the questionnaires with

sufficlent completeness to be helpful in the study. It was

11 Leonard V. Koos, The Junior College, vole.l & 2,
Research Publications, University of Hinnesota Eduecation

Series, n® 5, Yinneapolis, Ninnesota, p, 648,

D e ]

12 Charles H. Judd, Report of the Commission on the
Lencth of Elementary bducetion, Supplementel HMonogreph, n® 94.

13 Lewis M, Terman, Uenetlic Studles of Genius,
vol. 1, Boston, Houshton-Mifflin, 1925,

14 The Questionnsalre, Reseuarch Rulletin, vol. B,
n® 1, Nationel Fducation ASSoClAabicon, Ppe Y=15.
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found that the size of oclaszses was relatively uniform, the
average clsas contalning 32 puplle. 7There was practically nc
objection to the size of classes,

Since (Oloucester i1s & community of divergent netional
orizins and of considerabvle differsnces of economic welfare
it was decided to study the school population under those two
aspects, Ureat differences in netional origin were noted in
various parts of the city, One suburb showed 754 of its
pupile to be immigrant or first generetion Finnish, Schools
in the center of the olty showed es high &8s 40% of thelr
pupils of Itslian or Portusuese extraction. All of the
suburban schools together showed 0% of the puplls to be at
least seoond generation ismericans. It was also indicated
that about 25% of all classes in the sshools were composed
predoninently of puplls of & low econonic level. It must be
eduitted however that, since these eatimates were based upon
teacher opinion, ths wvelidity of these statistics may suffer
from the lack of accurate observation. lkany teachers
reported that thelr sociael contacts were so limited as to
preclude a proper understendlng of the ethnieal and econoule
problems oconfronted in the localltles where they taught.
Others pointed cut that in the cese of some oclasses of low
egonomic atetua & low averspe of abllity waes also present as

indicated by scores on the QLis Begic Abilitios Test.
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The racial origin of the teachers engaged in this
work is Portuguese, Oreek, Finnish, end English, ©Of the 169
teachers, 5 are Portuguese, 3 Oreek, 1 Finnish, and the
remainder are of English-American origin.

Far more fundamental to the problewm st hand, however,
are the oplnions of teachers relative to thelr own wesknesses
end inadequacies. Therein we can more readily understand the
nesd for a thorough proaram of in-service training., One of
the more salient portions of the gquestionnaire required the
teschers to state whether their teaching difficulties stemmed
from:

1° inadequste grammar or high school praparation,

2° fnadequate subject matter instruction in normal
school cr eolleze, or

3% inadequate instruction 1n teaching methods

appropriate to the subject,

Kone indilcated that thelr diffioulties stemmed from high
school or esrlier schooling. ©On the other hand 43% indicated
& lack of sufficlient subject matter instruction in normel
school or college snd 60X the lack of proper methodologleal
training.

Some of the teschers atiempted lntrospectively to
oxplain these feelings of inadequacy. A few felt that thelr
pupils should heve done better on standsrdized teats glven
and shouldered the euntire blamne for the poor shewlng of thely
pupils. Others felt that the lack of properly correlated and

graded courses of study wss &t lesat in part responsible. A
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third group revealed that confuslon had resulted in the
pupila minds from the continuance of outdated temching
methods by some of the older tesachera. It iz apparent from
theae comments that progreas was now Yelng made toward
diseovery of the core of the problem.

A lator ltem in the gquestionnalire reguirsd the teecher
to state whether the diffienltiss experisnced during the year
stemmed from, 19 lack of preoper adminlstrative instructions,
2° laek of eaperlence, or 3° other factors. A 118t of twenty
posaible Jiffioulties was provided 'sas & checkw-list for those
snswering the questionnalre. The wore important srobLlems
sucountered and the percentages of replles are indlested in
Table II.

TABLE IX.-

Percentages o7 Teschera Heporting Diffiouitles and Reasons

.
Poor Lack Surnber of
Administrative of Othoer Teaohars

Problem Instructiouns Experlence  Reasonz  Reporting

Orzeanising

Hatgria;a 20.4 22,7 23 .0 189

arrying Ou

Course of

%kudx 14,1 £1.9 28.1 &4

overing

dround 6.8 3l.1 40.5 148

YMethods of

Stuldy ’ 20 .5 27 .58 10,4 189

b e
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It $a important to note that these results show a
falrly conslstent tendency to accept responsibillty by the
teachers in adulitting thelr own feelin, of inexperience,
Also worthy of notige is the feelling that better adminig=
trative instruction could have eliminated some of these
difficulties, The need of further la-service treininz s
again indicated by the faet thet under each cetsgory of
problem listed in Table II wmore than 505 of those answering
reported diffioculties. This 12 especially significant in
the iteras concerned with the organization of materisls and
with methods of atudy where all in the group recorded
ansvers,

Further amplificatiocn of these atatiatical concepts
can be gained Irom some of the sponteneous commente made bY
the teachera. #any teschers regerded the Inadequscy of
administrative instruction as having its oricin wore !un the
lack of quality of instruction rather than in the lack of
quantity. A& pumber couplained of having 1ittle or no sde-
quate Instruetlon ln the use of special equipment in the
keeping of clessroom records, and in pleanning for the
mentally reterded, with the result that valueble time was
lost in attempting %o lesrn proper procedures without
instruction.

The difflcultles of ground-covering proved Lo be an
inheritance from a long exliating lack of estsblished
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departmental pollsy sud a councurrsnt absence of clty-wide
courses of study. Here arain we ensounter a problem for
which et lesst & partisl solution will be indicatad in
sucoeeding chapters.

Some of the other resscns sdvanced for the condlslons
already listed in the table included attempts to cope with
individual differences, classroom dlseciplining problems, and
lack of parental cooperstion,

Surely the results of thls questlcunnelre jvstify the
corment of Frederick L, Whitney.

Guar pnblie schocl tasechers are like workers In

that they but begin the process of davelopznent
during the perlod given cver specifically to prepas-
ration. This development must be ceontinuocus in
order that approximate levels of skill mey be
maintained while in serviceld.
S8imilarly the following statement of Bllwood P, Cubberley
1s equally appropriate:

The need for the improvement of teechers in

service stlll exists a&nd probably will continue to
exist as lon: ag we msintain sohoolslO,

Despite the wealth of evidence gained from the
questionnsire showin~ the need of a comprehensive in-service
program 1t was felt that further avenues of investicetion
should be traveraed before & final decision on the nature of

18 Prederick Larson Whitney, The Orowth of Teschers

in Service, Naw York, The Century Co., L0e7, Pe oce

16 Zlwood P, Cubberley, Stabte tchool Administration,
Boston, Houghton Mifflin Co., 1920, p. 500,
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the program be made, It wes assumed that the supervisory
staff of the school system ocould give e complete &nd perhaps
more objective evalustion of teacher competence and of
teaching wesknesses evident in the classrooma. Heuce the
same questiounsire completed by the teachers was submitted to
the supervisors with the instructiocn that they evaluate the
teachers under their Jurisdiction. FParticnlar attention was
to be pald to the existence of weaknesses in subject matter
knowledze and teaching techniques., 3Superviscrs were to
indicate their own opinion as to the source of thess weake
nesses.,
Although the normsl funetion of ths superviscr 1is
as Cubdberley deseribed it,
Scomsone must sce that the teacher iz applying

the Lrinciples she has been taught, and that she

1s improving her technique with & view to beeconing,

if possible, a master toscherl?,
the supervisor can also be of service to the adninistrator 1in
dlagnosing inept praciices in the school., Such was the re-
sponsidbility asaizned the supsrvisors in the Zlo:icester
schools, This z21uell _roup, workin- undar the handicap of
precise time schedules, had circulsted, in the courss of

thelr normal duties, throuzhcnt the schcols glvine asslstance

where 1t seswed most approprlate., In the c¢oirse ~f thelr

17 Eubberioy, Qps clt., pe. 669,
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observation and 1n thelr personal contacts with the teachin:~
force they had gained sufficlent sogueintance with the indi-
viduel teachers to have & baasls for respouding feirly to the
guestionnalire. It s true thet they had at times euncountered
the normal rsluctance on the part of teschers to seek or
sscept critiecism of thelir work but wore nonetheless gqualified
to comment on the quelity of teaching extant in the aschools,

An anelysisz of the replies to the supervisor's
questionnaires revealed agelun the need for continucus
training of the teaching personnel., MNor did the supervisors
feel that the inexperisnced teachers slone were in need of
this sdded self-development., They were elvost unanimous in
the aszertion that many teschers of long years of experience
were equally in need of refrssher courses and rengwed pro=-
fessiconal stimulation., The consensus indlceted that all
teachera regardless of age, expeorlence or previocus tesaching
success could profit from a well organiged system of in-
service training. In essence, then, the superviscrs had
reaffirned the wsaknesses and phortocomings already admitted
by the tesachers. M¥ore crucial evidence had been accumulated
pointing toward the plannin- of a speciflc program for
tescher lmprovement,

Due consideretion was alresdy belng glven to the
choice of luprovemsnt procedures, Several worthwhile

alternatives wers avallable any one of which would bs of
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some valus t0 the Ssachers. Thsse possibilities Ineluded:

1° self-study,

2° travel and observation,

3” university courses,

4° extension couraes,

5° gommittee work,

6° local in-service courses, seminars, and workshops.
Zsch of these methods of advancenent are worthy of soms
discuasion,

Self-atudy mey be a most produstive source of teacher
improvemsnt, particularly when the toascher ia confronted with
& problem demsanding lmmediate attention. Its asclution wmay
not be delayed long ensugh for the teacher to pursue a formal
course leading %o the correct answer, When the teacher
voluntarily undsrtekes resesrch and consulisbiocn with spe-
elalists in search of a sclution extensive professional pgrowth
may take plaecs. The ghiefl merit of thils type of teacher ime~
provement 1s thet 1% combines sbatract princliples with
conerets action in dealinz with a c¢lassroom sltuation, Yet
in the ebsence of a probleom sush a mathod lacks suffliclant
motivation beyond ths shser dotermination or intsllsctual
curicsity of the teacher,

This plan has one further inexpedlent aspsct. 3chool
boards generally are realuctant to attempt sny evalusation of
suckh self-study for the purpose of granting promotional, or
salary credit, Howsvor, it wss sugzzested (actlon deferred
pending further study) that a commlibtes he established to

discuss problems common to severs)l teachers, direct thelr
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resoarch, and evaluate thie results of thelr study in berss of
professional advencement eredit. uch & eowmiliece wmi -kt do
amach to coordinsate und vitalize a program of lndividual self-
study by teachers.

The possluilitles of uiravel snd cbeservation were not
long faverably considered es & practical solution %o the
existing eduoational dllemma. While thesze opportunities would
osrtainly De of benefit to the teachers and to their pupils it
was obviously finanelally iwmpossible to provide such oppor-
tunities &t public expense. DNor was 1if reascneble to ssaume
that any significant number of teachers could undertake such
& plan on their own initiative,

Universlty courses have long Leen sceepted as the
most practicel form of tescher lmprovement., Such advaunced
courses certalnly contribute to the stature of besching as &
rightful clelimant to the same professional recognltion
sceorded the medical and legal practices, Furthermore since
many of these c¢ourses took place during the reguler school
yoar they have loug been considered as in-serviece training.
It is gonerally agreed that refresher ocurses in phllcaophy,
payechology, and teaching metheds are perledically advan-
tegeous. Advanced subject matter courses are similarly
vegarded as veluable., FHowever, too cften in the releuntless
pursuit of an advanced degree, with its concoumltant

additicnal remuneration, courses of resl value o the elassroom
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teacher are neglected in favor of those which will mors
easlly schieve the awarding of ths diploua.

The distance of Gloucester from institutions of
higher learniung, except in the csss of the State Teachers
College at “alem, mitigated ayainst any c¢onsidersble pro=-
portion of the tesachers taking such courses during the school
yeer., It was elsc concluded that far too meny of the courzes
available Iin the higher educationsl institutions in end
around BSoston were toc gensral and toc far removed from
funeticnal teaching requirsements to offer mueh hope for
diregt teachsr lmprovement.

In the mattsr of extension courses it was felt that
unless & course wes designed fo study the sclution of a
particular problem or was drawn up in the form of directed
research it lacked the practicality desired, Hence except in
isolated cases teschers wers not encourauged to tske them,

Cormittee work whether in the study of educationsl
policies, curriculum dsvelopment or tesching technigques hes
lons besn considered a profitadble form of profeassicnsl
growth, Hembership and active partiolpsation in professional
groups msy provide excellsnt stimulation and & fund of new
idees for ths enrichment of the classroom progrem, On the
other hand the deliberations of such organizations and
conmittees may be far removed from the problems of the elass-

root. Horeover an individuval's partleipation in sueh an
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organization may be designed to reslt in a promostion or in
othor avenues of income. Finally such comnittee work poses
the problem of evaluating the time and emergy expended in
Ssrma of professional and salery advancement oredits, tinless
the evaluation technique suggested in the diacuagion of the
self-study program were here applied reluctance on the part
of the 3cghool Commlttas might be sncountersd in awarding
credit,

The superintendent, Dr. Lake, and his essoclates
were in agreemsnt that the moat practieal solutlon for
Jloucester's plight wae the insuguretion of & loeal in-
gervice prozram of eourses, ssminars, and workshops for which
professional e¢redit would be given. Several noted figures in
the fisld of sducation were in agreement that such was the
hest solution for Uloucester, Among the supporters of ths
plan were Dras., Linwood Chase &nd Donald Durrell of the Boston
University Sehool of Hduestion, end ¥r,. Dana H., Cotton of
the Jraduate 3School of Eduocetion, Hservard University.

In order to insure that the same conelusion permested
the teachling body sn Informal poll of the teachers was btaken
in whish they were asked to express thelr preference In the
organization of a course whose objective would be to form
courses of study and to coordinete coursss on & cilty-wide

basls throughout twelve grades. The three salternatlives
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presontsd to them ware: a) & university type course, bh) &
seminar, and o) & seninar and workshop. The results of the
poll showed 12 in favor of a university course, 10 in favor
of a seninar, and 147 desiring a seminar and workshop.

The e¢onclualons of the superintendent znd his advisors
hed been vindloated and the tims was ripe for sction. Forthe
with steps wore taken for the conctruction of & program whose
desi/m and oparation will be discussed and evaluated In
succeeding chapters,



CHAPTER I
DESIINING PHE PROOKA!

With the conviction firmly establishad thet a
locally~organised pattern of in-service treining waz the most
practlicel and appealing method of teacher improvement & long
gtep hed dbeen taken toward the soclutlion of one of Gloncestsr's
most important educational prodlems, It seomed sppropriste
that the next atep forward should be the dexipning of a
»rogram to meet the apeclfilc locesl situstion. In order to
aceomplish this 1t was felt that all possible information
ahould be scusht concerning similer prorrams alrasdy in
opsration or in prespect in other communities throughout the
nation, It wae likewlse deemed advisable to have auch &
search for informetion &nd guidance continue durin~ the early
yeers of Gloucester's program, Tenoce 1t iz appropriate at
this junsture to examine in more detall the programs in
prectice or prozpsct &%t the time cf Ilouncester's important
dectision,

The progzram in operation in Cleveland, Ohlc, %ook
sognigance of the fact that, aince elementary teachers rust
instruet in s wide vange of snbjects, there were some flelds
of learuing where nany bteachers needed hely in the techniques
of taaahing subjecta foreign %o thelr own intarcsts end
trainingz. The Clesvelend school leaderas, long recognisging
that thelr systenm wes much boo large for frmitful wholesale
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experimentetion, in 1928 hed estadlished nine elementary
school Curriculuve Centers In various perts of the oity. Eaeh
of these centers was fevoted tc the stuwdy of one eurriecnlar
subject and the contribution 1t can make te the edunestion of
ehildren,

One phese of the curriculum study undertalen by these
grovps has been descrided by Herschel XK. Orimel, The
Arithmetic Currienlum Center located in the Almire School was
the site of informal experimentation by prineipsls, supere
visors, and tsschers with varicus proesdures snd techniques.
Various methoda of tesching were employed. The needs end
interests of children of vericus ability levels were studied
and effective terching units to meet these nesldz and interests
were constructed, Visusl slds and devices, supplementary
books and workbooks were svalusted, These were reecommendad
to other teschers or rejectsd from use in the system on the
baeals of this evaluation, This work wes carried on by
teachers regulerly assigned to the Conter,

For the denefit of teachers throughout the elty
visiting days at the Arithmetic Curriculum Center were
erranzed so that teachers could observe srithmetic teaching

being done by oxperts, It was evestouery also to have teachers

f Heracnel n. Orime, & Flan For the In-‘ervies
ining of Teschers in the Klewentary Genhcol, Unpubllished
paper, %T@velanﬁ, "hic, Clevaiand Piblic Sohools, 1947.
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transferred from the Center, after several yeare there, to
other schoocls where thaey could bte of conelderable assistance
to cther elementary teachers. It 1s estimeted that in this
way nearly svery teacher In the Cleveland schools2 wea alded
by cne or wmore of these centers. Furthermore through the
weskly droadeast of an arithmetlc lesson over ths Clevelend
Pudlic Schools F. i, Redlo Station 0L edditione)l conteacgt 1l
made with elsuentary puplla and teaschers.

A further lumportant step in tesacher improvement came
in 1947 when, as the reault of gevers)l yesrs of cooporative
effort, a Course cf Study in Arithmetio for the Primery
Division was published, Practically every primery teecher
and prinecipal had contributed te or participated in {te
formation, The course of situdy contained & statement of the
philosophy underlying the tesghing of eritimetis in the
prinery division. Rach objective was accompanied by
suggested %eaching procedurss. Another sestlon provided a
number of unitas of work or projects which could be utilised
by the tescher as the organizational core of her inetruetion,
Games and devices with whigh to retaln the intereat of pupils
were the substance of another ssction of the course of study.
The final portion conteined s series of testa constructed by
the members of the Aritimetiec Curriculum Center. These were
to be used by the temshers to help determine when a partlienlar
pupil hed =mestersd a grouvp of oblectivea snd wasz resdy to
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procede Lo more advance? work. Yollowing s number of msebings
in which the primary teschers dlscucse? the new course of
study, 1t was put into coperation t'.ro-ghout the clty.

Also in 1947 & further phase of in-service training
vas lnsugurated when & Seturday morning Arithuetic Clinie for
teachers wee established, In 8l) nearly BOO teachsrs avalled
themselves of the services of the clinlc during 1ts filrst
yeer of operaticn, The attendance figurer alone zive
test!-eny of the cllunle's efflcacy in serving the needs of
the teschers.

The program in the Cleveland sclccls wee slresady well
under way when the loucester progrem begen, yet as we shall
see the two wers far {rom identicel. The velve of the
Cleveland program can perheps best be Inlleated by s statement
=made by & person lntimstely counected with the progras.,

Teschers, principals, and members of the school

steff sre sgreed that the plans for ineservice
treining of teachers , . ., heve resulted in e
distinet lmprovement in ths erithmetie batng teught
in the Cleveland echools, Plans have slresdy been
made for contin:in; thla prosrsm for primary
teachers end for extending it to Ineclude the same
kinds of training for teachers In the upper ele-
mentary division during the next achool yearZ,
A similer need for in-servics tralning was evident 1n

the scheols of Pittsburgh, Pennsylvanis, A fmll analysis of

E rims, 2D c&t., Pe Ts
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the situstion was included in the writing of iliszabeth Grafd,
Senlor 3upervisor, Section on Klementary Educetion, Plttsburzh
Publio 3chools. 1In her treatise ifiss Uraf indicated two

ma jor types of teacher in-service growth: administration-
initisted and tescher-initlated., Whlle sdmittiung that locally
the teschers! mesting was still the most favored device for
adaministration-initiated in~service training, she foresaw a
growing tendency toward cooperative effort on the part of
prinecipels and teachers alike. Furthermore in drawing
eonclugsions from her study she wrote:

An Iintensive in=-aervice progrsm should be provided
to bring more prosressive methods into the schools.
It should not bs possible for observers to state thet
teachars were teaching as they hed been taught te
teach, especlially when the averese tescher wag in the
40's with 8 record of 17 years of experlences.

But ancther of her conclusions was even moere sallent:

The growing participation of teachers in school
sdaivistretion through the use of study groups and
workshops 18 & slipgn of democeratic growth, All efforts
of well-trained, progressively minded teschers, ad~
uinistrators, snd supervisore to etisck cooperatively
the problems of the school should be encouraged,
However, such participation on the pert of Leschers
vill not be succeassful unless teschers are gredually
sccustomed Lo such & rolsv,

¥ Eilwabeth Oraf, Development of In-Servies Teucher
Personnel Folicles snd ipactices ms iviceuged in Cfty School
Surveys, iDoetoral dissertation University of Plttsburgh,
1947, as reported in Plttabursh Lehools, Plitsburgh,
Pennaylvanis, The Beard of Fu 6k uaaf.mn. 1947, vol. B2,
n® 2, pp. 46-BE.

4 Orsf, OP» Eit., pPe 53,
6 @‘l‘&f’ QP Qitu. Pe G4
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It was with ths lmpetus of this study that the Fittaburgh
Publlc Schools undertook the forwabion of en internel gprogram
of teachsr in-service training.

Another program of cooperative in-service trainiung
was in operation in Lane County, %isconsin, sas early as the
1945-19468 sohool yesr, This program, knosn as the “esterm
Dane County Cooperative Curriculum 3tudy Frogram, was under-
tekon in an effort to determine what beneficlal effects might
accrue from guch activities., The detzlls of this program
have been related by lLester ¥, Emansb, Heetlags of classroom
teachers were held in local centers where everyday teaching
provlems were dlscussed in the light of & comprshensive
surricular and educational phllosorhy. 7The groups were smell
enough to encourage active psrticipation but large enough to
be stimulating. Bach locel group, which eonsisted of teschers
from all grade levels, had local lesderahlp assisted by
visitlag resource leaders. Each group, morecver, lncluded
teachers from rural, village, and city schools. Thees local}
groups met four times 1in addition to two all-county meetings,

At the outset and at the conelusion of the progran
teachers ware requested to register their educational

attitudes and practices on sceles especislly constructed for

£ Lester 4, Pmens, In-Serviee Education of Teechera

Through Cooperative Currienlum Study, Vupublished paper, L&LE
5aun%y, Wisconsin, 1940,
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that purpose, 3imllerly supervisors were to note changes iu
tesching techuligues cver the pericd of the study. In ell one
huudred eighteon elementary teechers participated in the
prograu.

Startling results proceeded from the tabulation of
ths sceles snd from the compariscn of tue twe sets of scales,
Teachoer attitudes wore merkedly changed ir the directlom
ceaired by the Curriculum Commlttee, DBoth the teachers' own
scales snd the supervisors! ratings indicated siguificent
changes in tesehing technigues over the perilcd,

Aother of the concluslons drawn coneerning the value
of sueh lu~service tralning ls worthy of delng included here
iz 1ts entirety.

Although cooperative eurriculum study prograus

are sn effective methiod of In-zervice elucatlion of
teachers, thelr effectiveness is limited by the
Giffieulty of providing sufficlent teacher~time
for such study. Besrds of Education, school ad-
uinistrators snd the lay public must be willing to
provide more lu~school time for euch curriculum
sctivities 1f they are to make thelr maximum e¢on-
tribution to educationsl progress?,

The final conclusiouns of the study were that more
offective techniques of cooperative group study should be
developed &ud more objectlve methods of eveluating such
programs devised, Although the program of Western Dane
County wes only of temporary duration it polinted the way

towerd educationsl progress.

7 Cmans, Ope Cibe, Ds 4.
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Duriug these developments the National Edusatlon
Aszoclaticn was not ‘uneware of these experisents. As early
88 June 1948, Jroup VIII of the Assoclation's National
Emergency Counfsrence on Teacher Preparation end 3upply at
Chautaugue, New York, rendered a reporit on "In-service
Traloning of TeachersB, The maln purpose of the raport wia b0
describe the nature and orgaunlisatiion of in-service education
that will lmprove tesshiung, hold teachers in achool work, aund
attract new candldiates to the profession. It was the ocoun-
ssasus of the discussiocu group that:

Iu=ssrvice clucation should bs orlented to the
conviction among others, that publiec education
serves 1ts rightful purposs ln & demoorady wheu 1t
seeks directly to develop individuals who can
forualate prineiples and pelicies, and make de-
cisiens that result in amction consistent wlith our
basic cemveoratlie tradition. 7This weans that
teaghers should ssquire for themselves; &nd theredy
be able %to-help children, wouth, and adulta to
acquire, the Alsciplins of mershalling tools of
1aurnin§, sclentifie prinoiples, facts, techniques
for wedliating counfllicting interests, and dsmocratlic
velue~judgnents in dsetermining thelr privete and
public minds at momeuis of vitel declalon and
serious cougern’.

Obvicusly thls confersucs realiged boils the need and efficeey

of a discuasion group-workshop type of In-service Besgher

8 Natlonal Rmargency Conference on Teacher Prepa-
ratlon snd Supply, In-Gerviee udugetion of Temghars, H.Esd.
Resesrch Division, August 1u4B.

9 Hatlonal Gmergeney Couference on Teaocher Prepa-
ration and Supply, op. »ft., Pe 1a
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training program to cope wilh scme of the pivotal problems
of the claasroom teacher.

doreover the conference wads further apeciflc recoun=
mendations for action to be taken by the Kationsl Educsation
Association in support of the flndinge of their study group.
Thess recommendations were:

1° Employ redio time for the presentation of the
c-ist of the conclusions reached by Yroup VIII,

29 Olive wide publicity in newspapers, non-proe-
fessional and professicnal journala, to the statement
of the nature &né role of leadership lu & progrem of
in-ssrvice education which appesrs above. The
crucislity of lesdership deserves wide pudbliclty.

3° Prepare a smono;raph containing e digeat of the
thinking on the subject of in-service education fer
wide distribution and potentlel use.

4° Arrsnge for reglonal work couferences in ths
forty=eight states employlnz the committee type
program and desling with varicus aspects of in-service
education,

59 Amend the constitution of the Naticnel Edueation
Associstion to provide for more demooratic methads of
participation, planning end eontrol.

6° Stimulate end encouraze locel units to be asctive
send closely knit organigzations with professional oute
lcok and influence.

7° Conduct research pertinent to the problems of
in=-gservice education, that will result in proposels
besed upon what ahnuiﬂ be doue rather than on what is
being donell,

That the Hetlonal DZducation Assoclation was already ewctively
studying the solution of the Ilne~gorvice tralning problem by
means of teacher dlscussions and workshops seomed particularly
giznificant to those in the procese of designins & prosrem for

Jloucsster.,

16 iaa! Isidt, B0 Tty o
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Another step in the aesrch for Iinformation and
guidencs by the local school officliale led to an interview
with My, Frederick O, llolmes of the pubLlic eschools of Kewton,
Kassachusetts, which wes alao contemplatin- a plan of in-
soervice training. This interview diselosed that the Newton
schools had progressed only about as fer es had Gloucester on
the road to the adoption of & program,

It was 8ls0 &rrced to seek the opinion and advice of
8 recogniged expert in the field of in-service training and
currlsulum buillding., It was at that time that Dr, C. Linwcod
Chiase of the Boston Unlversity Zrsduste School of Lduceticn
was invited to confor with the local group. In his meetings
with teschers and adminlatrators Dr, Chase recornlized that
elthough verlous forms of Iineservice trsining of teschera hed
been in use for thirty yeers or more, the type belng contem-
plated for loucester wes of much more recent oricin. It was
svident from his remarks that only those few programs salready
noted were 1in existence., Yoreover he iudicated that a number
of Massachusetts communities es well as some school aystens
soattered throughout the western stetes were likewiss contem-
plating such & progressive program but as yet had accomplished
1ittle or nothing. He gave unqualified approval to the ten-
tative plans being considersd for [loucester and agreed to

act in & continuing capacity as & consultant,
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Ag g final clisokt on possible existing plans It was
declided to poll the meumder oceomuunltles of the Ssaex County
(Massachusetis) Ldnoasticn assoclailon, of which lJloucester is
8 aexber, to determine what was belng done within the conunty
in the matier of iln-service teacher sducation. The resiltis
of tuls inforael ilanvestizatlon showed that of the twenty=five
aysteums reporting only five in sddition to Glousester had
made any zestwre toward eatablishing local la-service traiulung.
hese commnltles were Baverly, Dauvera, .ssex, danchester’l,
and Roskport, Home of thesc somuunitles st thant time had
advanced beyond the sitage of contemplation.

Thie ragulta of this local county survey &s well sa
the investigation of existing in-scrvice prograams Ijursher
atrengthsned the oconfldence of hoth teaghers aud aduine
istrators thst Sloucester was eabariting on & relutively uew
and vitel program of educational Progroess.

It was next necesssry to deternlne under whose
auspioss the program would be iniilated aad upon whom would
rest the asegls of continulng the progre=m, 4 soncoanitant
preblem to this wus the allocation end scceplance of related
responsibilities and funetions by other edusatlionasl groups
cutsids of Uloucester, howo ageucsies whose susistunce wag

deaireble, and even necessary, to the proper funetioning of

11 1L 13 inmportant to nobte that Manchesier and Essex
conabitute & nmalon superintendency.
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the program inocluded the State 3Iducation Association, the
8tete Department of Education and the locsl collegesz and
universities.

The most erucisl probles requlred s declsion ag to
wvhether the progrem would be dominsted by the adminlatrators
and, in fact, impoesed upon the teschers or whether it would
be controlled demccratiecanlly by the teachers themselves, It
vas obvious to all concerned that for any significant galn
to be made at least the approval and understandinz of the
rrogram by the teachers mmsat be obtained. Without tescher
support such & plan would meet with ebject fruatretion., Any
plan adopted should de conducive to both the physical and
mental hygiene of the teachers and adminlstrators councernsd,
It was the consensus of all involved in the initial planning
that:

1° The teacher should have freedom to make inquiry
and tc Initiste action saslly and cowfortably within
certein llmits ich the teachers themsslves should
help to establish,

2° All should heve a fseling of belonging to &
cohesive workiny group, intent on the development of
& better and more satiefylng sltuation 1u which to
tesch, not for their own advantege alone, but for
their papils' as well,

3% Eagh tescher should have securlty in her private
and profsasiocnal life ageinat poasible sdminlastrative
roprisala atemming {rom ressonsd eriticlam of the
sohool system,

4° Bach %teacher should experlence & sense of cenulne
success upon the completicn of & unit of eunrrienlar
study and should be aeccorded proper adminlstrative
recogulition for her contributicn.
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With sueh understanding of the viewpoint of the
teacher it was fitting that the ssslatance of the loeal
professionel orgenigation, the (loucestsr Teschers'
Assoclation, be sought.

It waa not unususl that such a move be made for the
part played by & loeal professicnal group in in-sarviae
training had alrsady been indloated by the National Ldueation
Assoglation. That body through its Oroup VIII report pro-
clsimed that the locel erganimaticn should

1° Bngzage sctively in planaing the local unlt

prograa of in-service sducation,

2° Channel outside resources, ideas, and stlimilation

into loeal program.,

3° Collaborete in working out a uaified program ss

oprosed to developins fragmented and coumpetitive
entcrgrisos.

4" Assume lesadership in asselng that the proper

climate for in-aervice growth 1s providedlZ,
Thua there was & measure by which aotual teacher asaociation
participation might be Judrad, Turthaermore othoer ecommunlties
vhose efforts in this type treining had wet with auccess 4id
80 only through the complete cooporaticn of teacher organ-
1zetion. PFor example in Newi n, Yassachusetts, the whole in-
service program was sponscred by the Teachers'! Federatlion,

Once the proarem was understood the Gloucester
Teachers' Assoclation engaged actively in planning the local
program. Tesachers throughout the aystem wers in agreement

12 Hational rmergency Conference on Teacher Proepa-
ration and Supply, op. cit., p. 6.
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to assist in the formation of & unifled system of self-
fmprovement., Further, they were willing te contridbute
whataver resocurce malterials and specialized skills they
poaseassd toward the su:006s8s of this new venture. It was
also azreed that the teacher's pregent responsibilities weuld
be sonsidered thorcuzhly tefore any important work was ziven
ner in the program,
¥hile the participation of the loes)l professional
group is both necessery and dealirabhle, & grave error could
be made in sudjecting the progrem completely Lo teacher
control. Abseuce of adminlatretive representation in the
program would be as deatructive sas absence of tescher
assistance, Yo program of this type ocsn long endure without
mitual understanding and reapect. It was agreed then that
the basic responsidbilities of the adminiatrstive section of
the gystem should Iinclude:
1° 3timletion, orgenizstion, and coordivstion of
the loesl unit efforts.
2° Leadership in planning the use of nou-local
resocurces, 1.0., sontacting of cutside leaders, co-
ordination of the program with neighboring coclleges
snd universities,
3° Development of resources needed by teschers bt
not now avallable to thewm.
4° Provision of adegquste financial support for all
in-gervice educational activities deemed necessary by
locsl tescher units.
£° Cultivation of a constructive community attitude
toward the educutionsl profession, In genaral, and
toward the ine-pervice educsticnal projra+ in partlieular.
8¢ Maintenance of sstlafactory physicsl condlitions

and equipmenty provislon of needed supplles and text-
bookss end alloeatlon of proper work apace.
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Through these functions 1t waa expected that con-
tinuing cooperation between tescliers and sdministrators eould
be achieved in the realizstion of the improveme¢nt plan. These
expectations wers scon surpaased, so smoothly 4é14 the two
groups endeaver tc translate the Dlueprint into a solid edu-
catienal process,

In addision to studying the mitual contridutions end
reaponaibilities of the Leechers and thelr administrative
superiors, it wes expedient for the Jloucester's leaderehip to
favestigate poasible outside scurces of essistance. It was
expeoted that some aid might be obtelined from the State
Department of Education., Oroup VIII of the Cheutaugqua, Hew
York, meecting of the Hational Education Aescelation hsed
indicated a number of ereas in which such an adminiatrative
bureau umight contribute to in-service education. I¢ was
their suggestion that atate depsrtments of education should

19 Provide stimulation, orgenizeticn, and coordination

of local unili efforts,

20 Coordinate and lead in plannin: non-loecal re~
cources, for exemple, sollege prograns %o be mads
avelilable in the state.

30 Assume leadership in developing reaources which

are not available but needed.
40 Take the lead in dringing into the state the

resources of national and regional agencles.
8° Cooperate with the state educatlon mssoclation

in ssouring sdegquate finsnclal suppert for all in-
sorvics education asctivitiesl3,

IS za‘! IEIEO’ po 5.
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Past experlencs with officials of the Xmssachugetts
Ztate Department of ¥ducation as well as converaations with
key persons in that service assured their full cooperation in
81l of these aspects of the progrem, MNoreover, since
Hassachusetts wmaintaing & highly successful and alaborste
University Bxteunsion serviee s$illl another potemntial source
of leadership and materiala was at the dlaposal of the
MNoucsater authorities, It was considered posalble that some
resource leadars might be avallable thrcugh tils extension
ssrvice whose services otherwise would not be obtalnadle.
Another phass of the progrem, the coffering of acadeanlc
eredits for parsicipsation in in-service education, could slac
be faellitated through the extension funetlon of the 3tate
Department of :iducstion.

Ancther potentiasl scurcs of professional advige,
encouragenent,, and sssliatance was ths state sdusstional
assoelation, Here agaln the Hational Education Assoclation
nad pointed out aome of the phases of the progream in whiesh
such an organigetion aeould partielpate. In additlon to
sharing in the work indlcuted as gharecteristic of the SHiucte
Department of duoation, the statewide professional organ-
isation should:
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Poster the development of a scongstructive attitude
toward the educaticnsl profession oun the pert of laymen,
board members, and teachers., Lead in a public reletions
progranm d:nlgnod te sssure the professional ;rowth of
teacherald,

It was folt in the loeal situstion that the conuty pro-
fesslonal organisation would probebly be & ..ore importeant
source of asslstance then any such state-wide group.

Of all the outalde orcanlaalli.ng and lnstitutions it
wae the cousensus of Gloucester's lesders that the locsl
colleges and universities, pesrticilarly those in Boston and
vicinity, held the greatest promise as potential scurces of
agsistance, That the professional rescurces of these ingti-
tutions surpassed those existing locelly wes self-evident.
The breadth of tslsnt in educatlonal apeciallsts svailable
through theze sources could be surpsssed in few other
loeelities throughout the nation. The paasage of time wus
to prove the wisdom of the rocormendation of the National
Bduecation Assoclstion that colleges and universities should:

1° Provide resources in personnsl and services whloh

are needsd by loeal and state school unita.

2° Plan offerings and services in cooperation with

teachers, professional orgenizations, and state
departments.,

3° Cooperats with each other and with other agencles,

for example, the state department in working out co-
ordinated and gouprehenslve astatewlle servlices.

4° Provide budgotur{ allocations which will make in-

service education readl Z avallable,

5% ¥odify outwern notions of oredit and academic

respectablility whish at present fraqueuntly bhlock
meaningful ine-gervice sducatlon for teechers.

14 14, 151d,, p. &
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6° Last, but of zreat importence, develop pre-
servieces progreme of educaticn for prospeciive
educationsl personnel that 1s consistent with the main
priuciples, policies, and recommended actlon cf thie
report; pre-zervice and in-service educatlion should
be continuousld,

The colleges and universitles within sxsy accesz of
Jloucester were not oculy willing but esger and anxlous to
assist in developing the new in-gervice progrem. In addition

to providing the services suggested by the Hatlionsl Hducation

Assoclation these ifnstituiions agresd to improve and strengthen

the exiating teachlug force while maintaining reapect for the
teachers' integrity snd pooling thelr rescurces with other

institutions of higher lesrning. They wholehesrtedly accepted

the primeiple of wvoluntsry cooperation siressed by the loesd
Teachera' Asgsoclation and pledged that they would make nc
effert to eoerca, propazandize, or prescribe the plan of
teacher sducation.,

Hore partieularly the HMpssachumetis State Teachers
College at 3alem, the nearest teacher-tralning lunstitution
to Oloucester offsrad to ;ive special gourses designed to
meet the needs of small groups of Lcacheyrs, ‘ewbers of the
faeulty st ielem volunteered to render advice whenever 1t
was neaded. The use of the librery at the college was also
offerad so that research could be scoomplished with a

miniemum of travelling by the tsuchers from  loncester.

EE fa.. 5553., P S



DESIGRINC THE PROGRAM 3%

The Behool of Uducstlon at Boaton University offered
¢radlt for this cooperative currieulum strdy under thelr
extenalon m™ules, provided thet work was csrried on under the
directiion of persons oonsidsared. competent dy the Univerality,
Purthermore the faoulty of the Sahool of Bduestion arreesd to
provide expert consultants to any of the atudy zroups
organiged under the plan,

Harvard "miversity offered also to estadlish looal
sxtension courses for the densfit of the Moucester groups,
fecess to Harvard's outstanding researoh facilities was given
to the flouvceatsr leaders, The Traduste lehcol of Iducation
under the persconal diresction of Mr. Dans !/, Cotton made s
comprehansive survey of the oducation and experisnce of the
Glouncester teachers, An extremely aooperative attitude was
prasanted by thase lmportant eduocstlionsl Iinstltutions,

It zas also folt thaet, when necessary, 1t would dbe
possihle to seek apeciallized Information relative to In-servics
programs ou & nation-wids bdaslis from sueh agencies as the
American Coungll on Iducatlon and ths United Ntates O0ffice of
Education. ’ictually the relationship between (louncester and
these groupe could he one of mubtual assistance, In return
for information recoived ooncerning Ineservice sduoation
throughout the scuniry Jloucester could contribute infore

metion about the loeal progzram for naticusl dlssemination,
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Yot deaplite the sssistance anticipated from all these
sources no program gould be lntredused or brought to full
frultion without the understanding and coopersation of the
loeal School Conmittee., It haz been writiten thatb:

The emotionsl senvironmaent in the cormnity and the
ashool ghould satisfy foir basic neads of teachers,
namely: freedom to make lnguiry and to initiste sction
sanily and comfortadly within certain liwits which
teachers help to eatablialy s senss of belon%ing to &
ccheslve werking grour; ¢ asuse »f gseenrity in her
private and profeseionsl 1life; and a sense of gemine
succeas In edueationnl entarpris~sié,

¥uch of the resvoneibility for the creatlon of a satlisfying
atwosphere in Tloveester rasted upon the loeal pollicy makers,
It was evident that one of the firat ateps necsszsry was the
provision of mfficient fMfnds for the purchase of equipuent
and suppllea to be used in the new projsct, Tha 3ehonl
Cormittes had long suyported the rsgewmendationa of the
guperintanisnt 2nd had alresdy lald ~lans for Mmildin: nltra=-
aodern school hulldinpems $0 cone with an inereased school
populace, Doeyond these basle sssentlials the sneocurapre-ant

of tezchera who would participate in the »rozram wss & matter
of congsrn to the 3cheol Carmittge, Tatar ln the sresent
ehapter the engoura-~e—ant and ineentives prnvided Hy the
comr-ittoe Lor partisipanis will be disonssed —ore fully. The
fincl respenaidility of the Hch-ol Committee la7y in in-
terprating the progrew accurabtely So the general pmhlte with

the end in view of Justifyin~ the expenditure »f sdditlional
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money and effort in this form of school improvement, Thie,
too, was scoomplished with eomplete effislency end rood will,
Thus far In considerir: various su;~ecstlions and
recommendations tansent to the developiny pro-ram there
seemod to be meversl cutstandinge advants -os to the locally
orcanized In-service proyram over other types of professicnal
advangerient, Much atress hes been placed in recsnt ysars or
the derocratic qualities ¢f American education. Fuch
snphagia hss been evident in the publicatlion of such works as
Fundamentals of Demccrstic ‘diecesinn by Robert Mienl?,

Bducation lor A1 Americen “routhl®, m veport precsnred by the

Eincational Pelieles Cormmizsion end the Harwvard publiceticon

Cenersl Tducstion inm & Free Sccletyl®, Yet too 1ittle has

been writtsn eoncerning the demwcratiration of school ad-
miristrative procedures. Therein lies one of the mogt lume
portant conitributions of & plen such e that eontemplated by
the “louecester schocls, Tascher partiecipation in the
formetion of in~service peclleles and programsg hss the ade-
vantege of providing the teachsyr with sdditional —mctivation
snd personal satisfection.

17 Robert Ulich, [unlamontels of Dejocruble sducatlion,
New York, Americen Book Compeny, L940.

18 Bduestionsl Policies Commiszgion, éducailon For
All smerican Toubh, Washin ton, D. 7., 1944,

19 Harverd Peculty, Censrel Jducaticn iu & ires
ﬁo%intx. Cambridge, HessachueeLts, HArvard LUniversity rress,
*
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Moreover, since such & program depends entirely on
the exercise of democratlc leadership an addisionel oppor-
tunlsy 1e offered to Judze the sdminletrative potentislitiles
of teachers within the system., B8uch & srocess could result
in a better quality of candidate to fill fature adminlatrative
vagcancies, A% the same tie Saachers would be Incresaingly
sealous in carrying out thelr particular role In the hope of
deserving early promotion. It 1s also true that such e
progrem nourishes & desire for learning swong teachers who
sesk salery sdvences rather than promotion to administrative
reank.

Another beuneflelal saspect of this form of in-service
growth 1s the particular adaptation of such study t¢ exlsting
problems in the loesl system. HAather than regquire ths
teachers to take & formal lechburs course in "Ileneutary Sehool
Carrloulum® at some oollege or university a wore highly
specialized type of lnvestigation may be cerrled on through a
study group. One study group msy be especlially interested in
seeond grade resding, another in third grade arithmetic.
nder such @ loeally organlsed progrsm only those problems
whose discussion seems necesssary or desirable to the par-
tienler g{ada will benefit from the commlttee deliberaticns,

On the other hand should 8 school system dlacover a

generel woekness within {tzelf in one subject, the workshop
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Sechmigue offers a veory valuable methed of overcoming that
deficlengy at all grade levels throush overall reorzsnization
in that field.

Older aystems of ln-service trelnling, theoreticelly,
at least, laprove tlie tsachins process of individuals. Both
the motlvatlion and the actial work acconpllshisd undor such &
progran sapywmslze the L iorrovoseanl of one's purssnal eon-
tridbution to the school. Manifestly Surongh Lhls Uzpe of
prosram some genaral lmprovement of the schools will result,
However, when groups neet ln har~onicus and coopersative
endeavor, as under the plan beiny discussed, not only does
the individual galn & solutlon to hls own purtioular teaching
problsm, but also the completed work of auch & comultltee lso
of significence for the whole school system, Thua there
takes plece 8 combinsd result of both individuel and zroup
Improvement, whieh lozleally results in better schools for
the whole communlty. It would sesm then, that an sdded
advantagze to thle kind of in-service pro_rem is the rapldity
with which the calibre of teaching can be lupreved, The ime-
portance of this form of in-service tralning is further

nttested to by Dougless and Hille:
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No recent development in the in-service sducetion of
teachers has atiracted more widespresd interest than the
workshop. The distinctive sapect of the workshop is the
opportunity afforded individual teschers and groups of
teacheres to study the problems which most direotly
concern them under the wmost favorable and demoeratic
conditions without regard to conveniional class organ-
{zations and procedures80,

The advantagzes of such a plan seem, at this atege of de-
velopment, to indicste the true wvsalue of such & prosrsm &3 &
permanent addition $o any school system,.

As 1in the case of any innovetion, be it educatlonsl,
business, or recreaticnsl, important problems presented
themselves for socluticn before the blueprint conld he trens-
lated tc sctuslity. It was 1n the conslderation snd the
gclution of such problems that much of the snergy of
Sloucester's leaders was expended, It is well, then, thet s
pauss oceur in this narrstive to allow for e brlef dlscnssion
of the major problems presentsd st warious stezes In the
creation of the new plan,

Perhaps the moat basiec problems &t the outset was the
recrultuent of vital and energetic lesdershlp and the de-
velopament of a proper professional environment in whieh to
leuneh the new sxperiment, A more preclise sistement of the

necessity of propar lesdership wes drewn up by Oroup VIII of

20 forl r. Douglass and Hubert 3, Mills, Tesching I
1’51%"— . S

ﬂig% Sohool, Hew York, The Honsld Preas Company,
Pe -
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of Fational Bdnecation Asscclationts Emergency Coufsrerce to
which we have already mede reference.

Leadership 1a crucial. The success of any program
of {n-service education ls & direct function of the
quality of educetional leadership at all levels. A
type of lesdsrship 1s needed that ls not only self-
motivating and directing, bhut ia slso extremsly
Jealous of opportunities for lea ing through ehared
experisnces with those who folle .

The cholice of personnel to rlve courses, dirsct
seminars, act as consuliants, snd funetion az workshop
supervisors was indeed as importent as wes the selection of
an executive bedy., A2 the effective moving foree behind
the progre=a there was ostablished an aéministrative counell,
conslistiang of the superintendent of schoole, flve school
prineipels, the curriculum coordinator and the general
supervisor for the first six grades. Of these all but the
curriculum ccordinator were from within the Jloucestsr
system, For those positiona of leaderslip wmore dlirectly
concernad with degliec currienivm study 1t wes agreed that only
those persons recogniged by the Clouceater teachers as maslter
teschers could gualify. When it seemed spperent that few if
any teschers within the system merited such confidence among
their fellows, it was declded that such persounsl should be

drawn from loesl oollepes and universitles where & plethora

of such talent existed.

21 Heticnal Lmergency Confersnoce on Teacher Preps-
ration and Bupply, op. ¢it., p. 3.
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It was sxpected thst the lesdership exereissd by the
uketor teachers, sz well as Ly ths warlous consul tants,
would Sake plece slong several important tengents to the
curriculum reorganimation. These have bLeen qulte conclaely
cutlined by the ldaticneal Bducavicn Amsoclation group to
which we have alrassdy mede refersnce, It was thwir conssnsus
that lesdarship in such & program es Floucester's should:

1% Provide a pattern of sdmiunistrstive orgsuigation
&ad scheduling which ~ives teachers ¢ definite opnore
tunity and responsibility for & wide end active par-
tielpation in makine inquiry inte achool conditlons,
sud in bssing plans, policy making snd evaluadtion upon
the results of the inguiry,

2° Help to provwide an emotional climate that enebles
tsachers %o funetlon In the sdminlstrutive organisstion,

3% Be awsre of and alive %o the basic problems
faclag Amsrlcean educstion con all levels and sspecislly
on the level and in the erea in which the particlpants
are engaged,

4° Arouse a fesling of need on the part of taachers
for & program of Ine~sarvice education and engender a
sonviction that such & n2ed can be met by emploring the
resourges cof the staff and, when necessary the rescurces
of outsids agoneiea,

8% Ald in providing for recognition on the part of
both the prefession an’ the lay public of the weorthe
whileness of in-ssrvins edueation activitiss ef
tenghers.

&% Sesk o provide aource materiasl, persounsl, and
othsr faeillities esssntial %o the roalisabion of a
progran of in-~sarvice educatlon.,~

7° Be desocratle to the end that leadership passes
from person to parscn as need, abllity, and under-
atanding of & problem may determinesdd®,

Eﬁ idq: EEEZ&, Pe 4o
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The seocnd of these aress cf lesderahip is par-
ticulerly a.propriate to be discussed hare 1o rore detsil.
It 18 apparent thet the proper scciel and profeselonal en-
vironment must be pressnt at group mestings to Insure the
maximon of offlcliency within the proiram,. In postulating the
existence of such au sunvironnent Gronp VIi: atiempted %o
differentiaie betwsen a proper envirenmens and the seversl)
types of atuosphsre which diverge towapd suthoritarlanisa or
complste laissey-falre-ism, In cherting e widdle course
betwasn these two the Fatlionel Bluecebion Associallion
indiasted the dangers of cosplete adulanlstrative eontrol, on
the one hand, end of gorplebe administiretive indifferenas on
the othor., "Thair position is perbaps best stuwmed up by the
foliowing:

Iin the lnatitution utllizing the demoorstic approsch,
oxphiasis 13 givan %0 the participation of &1l psraons
gonecernad and to the developusunt of & zsnse of sharing
with and belonring %o the ~roup. It should he noted
that the development of an exctional envirozment chare
actorized by dexncratlis procedurss placen great re-
aponaibility upon the aduinistratory in no sense do
demoerstic procedures dlamiss the sduinistrator as an
unnsoessary funstionsire, dJdis basie approach i3 never-
thelesz to cocordinate rather than to direct. He glves
apecial attentlon to making eeriain %gat toschers fael
thelir gerviess have besen appreclatedsd,

In such sn stwosphere in which prudence and selferestraint of
the hizhest order i3 practised cne can resdily recognize the

existeroe of favorabla esxnditions for esdueationsl progress,

ﬁ fﬁ., ISiEa, PPe 8=3,
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Enother lmporitant question which arose early in the

Gloucester plamming was the choloe of perscmmel fcr the more

routins and pedestrian phases of activity. ¥Were such positiocus

to be limited o thoss teachers judgin: themsslves (or being
Judged) as deficient? Wore administrative and supsrvisory
perscnnel to be included in the zroup sctivities? Or sgaln,
should 1t be limited solely Lo those who have sen interest 1n
professicnal advaneesent? Juch ware the musings of the
organigers, “ was a2t last agreed that all echelons of the
school system and all avenues of outside asslstunce siould
perticipete, oSuch & Yrosad membershlp in the progran insured
not only added prestige in the deliberations but a2 further
renoval of soclal beyriers hetwoen levels of sdxniniatrative
snd supervigcery hiersrehy,., Moreover thls decislon agreed in
substence with the recommendstions of the Ketionel Zdueatlon
Agsoclation whieh resd 1ln pert:
The bread concept of in-service sducation presented
in the dlacusgalon 18 based upon the pre~lse that &ll
professionel school personcel shiould be served,
Throazhoat the disensslion, the hera teasher refers to
various types of perscnnel: adminlstrators, supervisors
at all levels, collere tLeachers of prospsctive teachers,
elected and adminiastrative offligers of sducationsl
srganizations, atate depuritrent wembers, and federsl
government pecple concerned with eduoation., No
sducationsl praetltlionsr ahonld “e esespt. "Tuly whon
a1l particlpates in efforts Lo grow in service will the
sdugational profegssisn he able to mobilize ‘tself

sufficiontly for meeting the urgent taske that 115 shead
in the immediaste years of postewsr rsainstrustion<é,

24 Td., 1514, pe B
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Tuplielt in thie statement 1a the thought thet, unless all
lovels of eduestions)l personuel participete in the program,
full understanding of the pro rem snd full hensflt from it
caunot be galned by the achool aysten,

Another facet of the ssme problem rseguired e declsion
to be made In regerd Lo the disposition of personnel of
recognisged telent within the procram, It wus & basic pa~
smumption thet no one phase of the progrem should have more
than 1te share of the speclalirged talent avallable, Yo do
cther then spresd exileting telent equelly might prove of
sdvantsge to one group but the concoumitant weskness in other
groups would far ountweigh the benefits derlved,

Besring these cousiderations in wmind 418 not reguire
complete neglect of the demogratic processes nor of the
indiviéue)l desires of the tescherse. FHather, within the
limitations alresady indiceted in previcus paragraphs,
teachers were sllowed to asvlect the group in which they
wished to participate,

The next problem of preliminary organisation wes that
of determining the scops and dirsction of the inltial ven-
tures, It was plainly evideunt that it would not be poseible
to complete & revision of all of the courses of study during
one seadesmic year, Nevertheless, the first yesr's program
a8 planned wag an sxtremely ambitious one. It was decided

to undertake surrieulum revision in Juldence, Resding,
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Langusge, and the Soclal Studies. In selecting thess aress
of study 1t was folt that the weaekest part of the sshool
eurriculum would thus be the first part %o be revitallzed,
The eholce of these aubjects waa of partionlar siznificunce
at the primary level where, &s ls the case thron-thout the
country, tezehors are reguired to teach all sublects without
regard to thair pariiculer intsrests and capabilisies, Hence
1t was expected that many prismary teaschers would gein ex-
tensively boeth in the knowledge of subject matiter and methods
of tsaching in areas with which they had bLeen unfamilisr,

The amcunt of time which wes tc be devnted to the
actual process of currlculuam study and revision was another
important comsideration in desizning the program. 1t was
folt that this problem would largely be solved through the
experience of the irst groups, rather than by any prigld
deelslion pricr to i%s inception, However, 1t was apresd that
each group would meet every two wesks el the cell of the
chairman for an unspecified length of time and not within
sghool hours. JSuch & declision was wmerely & temporary ex-
pedient and cne which proved to be a source of sontroversy.
Ones a month the speclalist from outalde the system attended
the group meeting to dotermine what was belng ascoomplished
and to asslet in resolving eny Aifficulilies which had erisen
in the interim. Through this plsn 1t geemed that the group

wounld be stiemlated to considerable accomplishment betwsen
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visits of the consultant without wasting too wuch of the
specialist’'s time, This gosl, as we shall see in the
suocesding chapter, waes reached but the teachers somewhat
resented gilving up so much of their own time to the program,
A egtudy of possible remediasl measures, including the vze of
school tine for meetings, resmlted at the end of the
program's first year In operation.

We have already, in ssversl places, alluded to the
basle technique that was to be used in group d4dslibersiions,
The group dlecussion snd workshop method was adopted as the
standard opsrating procedure of all sections. It was felt
thet, sside from thlis method being the most practical to
utilige in such a program, the discussion and workshop
provided geod experisence for the tascher who mirzht be sdle to
uss a similar technique in her own classes. Assuredly this
type of procedure was based upon valid and progressive
oducationsl theory and evsn arreed with the findings of
Sroup VIII:

The sshool should seek dlreetly to teach the tech-
niques of group dlscussion and plenning; eseoential tech-
nigques for peopls to understand and use 1f they sre to
enjoy the confidenice inapired by comin;; to common
agresumsnts in & cultursal sltustion charecterlsed not
only by diversified interests snd walues, but also
stronzly marked by confllots and opposing contentlions,
The mdjlects and the sctivities of the eduneational
program should be utilized not as ends in themselves,

ot sa the scurce cof facte, techniques, and common peg—
sussions needed in the making of practica)l Mmdgmentsd,

ﬁ fdtt 1bido’ vo 1.
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It is also Important tc note that C. 4. WeberZ® ig his study
of more thau 300 schools in the Horth Ceuirel Assogiantion
found that both teachers snd yrimoipals considered the
organization of teschers into study committees to be the mnst
useful Sechnique smong ten plene of in-service sducaticn,
Hor was thls technigue to be restricted to wmerely the
wore experisuced teuschers on the asawmupition that the novice
wag neithsr sufficlently prapared or experienced to psr-
ticipate in the deliherations, A recent statement on Lhat
particular point 1a here appropriate.
The beglnuing tescher, therefore, mset learn on the
Job to 1dentify himself with such groups and to pare
tlcipate in the common search for solutions to the
problems pecullar to that group and poasibly Lo no
other, As & member of the group he musi sssume & ahmre
of the reaspcnslblility for identifying preblems and for
bringing thew into tha opesn where they may be deslt
7ith on & group basis., Preofessisnel growth ie now
identified more and wmore with the dsvelopment of akill
in identifying problems related to pupil growth snd of
working with others in finding satisfscbory sclutions®7,
#ithin ths frevework of the commititse work and cork-
shop actlvitlies 1t wap assumed thet individuals would be
held reapousible for psrtiomlar msgpescts of the atudy. Thet

these individual tesks should be etrefully chesen so as to be

25 C. As RoDAT, frcmiaigﬁ Techniques for Tducsilug

3 wrs in Sevviee, SZduestions ministretion and
”uaarvfaimn, 33, December 1U42, pp. S01-0638,

27 I. ﬁ. Thut and Je Raymond Cerberich, Foundatlons
2, G p wols, New ?brk, Holrew oo
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dirsctly relsated to the problem under diacusslon was evident.
The cholce ui theso essigmnments wug bLo bLe undsrisken by the
chalirman of the group or by the consultling apecieliast. The
ianterests and abllities of the :smbers of the group wera to
be weighed before speciilc tasks were allocected, irus the
program ¢ould be geared to the talents of the group aud
direoted toward the ladividual growith of sich member,

AL the outset of the prooren theare were &klgo iu-
portant administrative problems uneeding & solvticn. It was
felt thai hephaserd voluuteering for membersiip in the groups
%0 be eatablished mlght work to the detriment of the whole
sabocl syatem «nd to the loss of effliclency in the new progrsm,
It was then sdvisuble to decide on some prosedure through
whieh applicatlons for coumlitee wembershlpy would be channeled,
To cope with this proviem a proccss of casrtificaticn was de-~
veloped through whileh the spointuent of any Leacher (o a
coomitbiee or group wsas to be aproved oy the adminisiretlve
couneil, snd by the Schcool Commlitee through its principsl
agent, the superintendent of sohools. Thls plan had seversl
sdvantages. It avolided the possibllity thet & winority of
ons group would do the work for the whole group. It aleo
preventad the unconsldered appointmsnt of Leasclhiers to
ocommi tbees whose problem was not related to the classrcom
work of the tescher, Flnally, through & policy adopted by
the sdminletreblive scuncil, 1t preveunted the overlcading of
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any teacher, for all were liniteld vo wembershl, la ho wors
than two groups.

deanwhile it becwuwe svident that desplis the on~
thuaiagm for the new {n~gorvice program there wes a deliulte
need for some forx ol Ilneentive whiclh would .rovide adequate
teacher motivatlon throughout the duraticn ol the progrem,
Certaluly the eofficlency of the pruogrem should not bs la-
psirsd by posasibdble walning of interzst. Lasuy sehool systems
had slreedy embarked on & procran which required Lsschers to
preseat six or aore prefessional crediits every flve years as
8 g¢ondition of sslary edvencement, Such plans, shile in
part effective, were unpopulayr smong the older teachers who
no longer feund 1t either convenlent <r necessary tc thelr
work to obtaln thess credita., Zuch waz the aitliude ex~
pacted ircm the leschers of long eapericuce in .louceater.

eallizging these lmpllications bhe Jloucealor Lchool
Commlites ruled thai for sach twy semesier-bours of oredlt
goined Ly an ludividual during the achvol year & payaent of
one hundred dollers would bLe usde. ['oy purpcses ol sompu~
tation sach of the loscal curriculum sbudy groups wes as-
algned two ssumester~hours of credlt and mede egual Iin value
to othey forus of ineservice traiulng insofur ss meriting
entrance inte & higher salary grade. This sction helped to
counteract the previocus disinterest of the older tewushers,

The awardiog of eredlit for these locsl endesvors wes to be
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at the digoratlon of the elulnlatrative councll wnd the
superintendent of sehools and wes Lo bHe &ococ 1plished ss
objeotively a3 possible, T4 was ssauned thet ruyorne dewvelting
g2 roag~nable awount of time aund effort to thisz would be
granted oredls.

In giving rscocnision to teachers in thi:z wey, a8
well a3 in providing inesnt!ve for them ths Gloucesier
program was asaln in agreemsnt with the surgestions mede by
the National “ducetion Assooclation in June 1946,

« o o« Oprortunities should be avalleble for superlor
teachers te shere thair acconplishuents with other
teachera;: sdminiztrat-ors and superviscrs should eouwend
teachere 1in appropriate ways for superior work for oute-
stending ssrvicey recognitlecn should be givan on the
salary egchednuls for professionsl improvement; and
comrunity groups should be encoursged to glve reco nltion
to teschers for thelr services3d,

This statement 1a lumportasnt for 1t also points out certain
other prodblems which wore sean by ‘he Tlonceater lesdsrs.
Through the establlshment of these sindy zroups the average
end inferior tsachers caould exsily profit by thelr contacts
with the work of superior teschers. It alszo stressez the
need of administrative snd supervisery commendatlions for
teachars of exceptional merit. Thisg, in Jloucester as in sco
many other cowmnities throuchoutbt the natlon, had been

ona enoy Confersnce on Tescher Prepaw
ratlion and Supply, op. 61f., p. 3,
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notably ueglected. The continued snd unreiiteing co-
operatlicn of tenchers has loar Leeu cverlooked lu sssesaing
the bazic rsuagons {cr aducu.ional proiress.

Do fluel gur-catlon 3s, perhaps, the most aubile
and syebt tae most copent. Any cuch prograx 85 thet inltlated
lu Jougester unseds tus underatandi i suypy.pb i the gou=
mually ab lorge.s Teachsrs, glviag of thelr own tica £o aesk
thelr own luproveuval aud e betterlng of all the schools,
are ceruvelaly weprthy of public appreclatiuvn. Vet in uany
comzinltlies such a, reclaiion 1s wore deaired theun abialued.
3ueh & dsplorsble sondliil.n suggests the ueed of Letter
public relations work ou the purt of wmany achicol ayateus.

On the cther hand, ln Floucester, the mabter of pudblic
relations sszema to have Lugn well handled as La evidemt from

even 2 qursory glanee ot the 100ih Anwual Regort ¢f the
Publlc Sghacggg?. It 1o evident from ths receptlion of thise

veport in the commanity sund from the atiitude of wany oi the
leadln, citlzens that the atiempts at educational lmprovement
are belng wholehesr.cdly supperted.

In partlelipeling in this locally orgenised lu-gervice
educationsl work many teaghers were Ceosirous that, in
addition %o entltling them to addiilousl reuuvnersation, thess
eourses be cerediied toward Ifulfilling sdwveneed degroe
T 29 100%th innual Neport of the Publle 3ghools,

Gloucester, ¥BSEacCluBGLLE, Leconber L.i47s
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requlressnts in oune of the universitles in Jrenter Boston.
Serious thought was glven the swtter boih by locul plaunsrs
and by these within the universities couopersilmg In building
vloucssterts progrem. As noted eurlier, the school of
sduecaition of voston Unlversliy had sgreed v glve sush credit
provided the work be supervised Ly somecue Koown and approved
by she Univeraslty. siuliarly, largely toruugh the juod
auspioces of Lr. Danw .Je Cotuon of the Jraduasie sehool of
hduocution, hurvard Univeraity, ceriwlu courses withian the exe
tonsion reégulabtlions of the Universliy couid eésrn credlt
toward a sesier's dogree. uourses aarryln, swoh oredit
ususlly were oconducted by & faculby wember [row lisrverd or
had « eovsulisni from the Uruduwbe Lehwel ol wducsilon,

The {insl provlew involved In ke eastabllishnment of
this progream wes legel in nsture. Coneldersble speculation
was curreni as Lo whether it was legal to require & teachwr to
participate in such activicies during houre apart from the
rezular school sessions. Even wore concern has beéeen shown
recently in the case of teuching contracts being isaued which
reguired forty weekly meetings for local in-service education
during the regular acsdemlis year and an addltlongl foure-week
gumzer period of full-time locsl trelnlmg. Ihis particular
point was valsed by & ecuntract which resd in part:
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It is further agreed that the school committee may
reguire a maxivum of four weekes of stitendance upon ine
service training courses or ocurrienlum workshops in
addition to the forty-weelk sessionsd,

Teschers of the particulsr town 1n guestion referruvd the
contract to the strormay reta'ned by the Versschmsetss
Tegchers! Federation for professional advice., Tt wzs undere
stood that this glsuse sppearsd in s11 contractys regardless
of the decrees held by the resiptent or his yaers of
experiencs,

The opinion rendsred, 1%t must be real'izsd, 1s not to
be esnstrusd as having the lersl foree of a Judielal decision
but 13 nevartheless sn indicstion af the rirhis of the
teschar under mugh & contrect, 7ne -articn of the attorasy's
comment i3 martienlerly anpropriate %o the whole area of
locel in-servies edueatinn, For that rsason that ssetion 1
here repraducsd:

With-ut quastion, & sehool oenzitise may insist upon

& reasonsble awcunt of iln-~sgervice trainivug. The basis
of the ri~ht to msektt this regrivarant 13 the benaflt
secoruing to the puplls from further study on the pari of
teaaehers. Moreover, ths r!-ht may be exaevrclaed snly
under couditions whigh are reasonable snd not unduly
onerois to the <eschers, ’The tLyme of study weqrtred in
such & program should have some relation to the subjeat

mattar of ths teac) re'! courszes or wethoda of in-
struction, or bothdSl,

B0 Gf., Tha Passascimsatts Tesgher, vol. 29, n" 2,
Xovembor 1949, pp. 17-10,.

51 @ﬁg el
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Without any doubt then, the (loucester plen was based upon
proper legal considerations, This becomes even ore spparent
if we read elsewhers in the opinion rendersd:

Any program of in-serviee uraintng showld take into
acecount the teachera' own zlans for further study. Ine
service treinines cannct bYe domanded for the mare purpose
cf ksspin; teachsrs busyd?,

The program in Flovcester 4:d allow for othar ecesgual forms
of in-zervice training snd, since 1t hnd as {42 nblz2ct the
solstion of 8 woriety ~f nroblemz there was ro question of
the program existing mersl:s tc kes~ the tenchers cccupled,
Hence the 19-ality of Yloucesterts ~»noram mesned to dbe
bevond questlion,

A3 far gs the —more rostriztive gentract i{s concerned,
by way of ~ensral) infar=itirn, a brisf snwmarrt of 1ts weak-
nasses sse~s in ~r7*er. The msjor rhlectisma as indlcatad in
the Ai~est avre: 1° no 'ndlcation of the nature of ths zimmer
course 1z ~itven, lzadin- tn the asywm-tion That swe axnerts
and their punils =177 experisnes 1Li°tla o~ thalr add® tionsal
valnes 29 bDetter oppordnniclies far nrefiiabls etent’on are
doubtlaess svnilnmle nisids »f the wrrtiaalar tawng 29 ne
avidenes of resl need nf zich nvira traini=- 4=z aposrenty and
4% gines the extra Tour wecs crmatituts s lentthaninz »f the
sehool rasr st me axtra remmersation, ths reguirement cone

atttutes » readnction of aslery wiithin an aea?omle wesr, and

wRE TToid., e 17,
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i# henos in direct. violation of the Generel Lews of
Messechmsstts (Tercentenary rdition), Cha, ber 71, Sectlion 43,
Jn these bases the attormey advised the tesghers to sign no
contragt until the inequinies of auch & olause he brought so
the attention of the sohool commlitee. Yucgh are some of the
legrl rroblems that may =rise in ecnnectloun with tha growth
of in-service tealning as locally organised and adumlinlatered.
Portunately euch prodlius wers n- % chereaetevissic of the
Initicl yearas of the %escher-improvatent program &in Jloucester,
€ Before goling ehead to a leugthy desaription of the
agtusl operation of the in-servige program 1t would perhaps

e advisenle %o brieflly sumsarize ithe struocbure of the
program. Based upcon extensive lnterahange of idess and

matual understanding the program recelved the corbluned suppert
and approval of the Yloveeater Teachera' Assoelstion and the
local adninistradnors., Having deternined thet currigular
ravisions were unecessary, the first year's.progrem was L0
soeonmplisgh the Lformwtion of new gourses of study in Guldanes,
Reading, Languege, and the Soclal Studles. To luplement the
program an sdministratlve gouncll was eztablished to ssslst

in organisation and policy formatioun and to pracurs the
teohnlosl sad speclalised sonsulbanis to eld in the currlicvlum
study. Three larze commitises wers established from the

three levels in the schools: elementsry, Juslor high, and
senlor high. 1% wee the purpose of subcoumitiess of these
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three te undertake currioilar revision in the subjects named
at their own grede level. Particlpation, though voluntary,
was atimvlsted by finenciel sad profeselonsl edvencement.

Thue far we have seen in brosd outline the prineiple
features of the ine-service sducation of teachers in such
cities 82 Cleveluand end Pittsburzh and in 8 few smaller
localities 1ln Neesachusetts and Wisconeln. Also we have
noted at considereble length the necesslity of hevin: such e
local tescher education plsn acocomplished through the per-
ticipation of the community teschers' organigeticn., This es
ve have resdlly concluded results in greater mubtual under-
standing b;tweeu teachsrs and adminlstrators and proper
allocation of responsibillity, azmong &«ll icnterested edu-
cational groups,., Further, we have sxamined the muliitude of
problemns present in the or-aniszeticn of such en educatlonal
innovation., These diffliculties renged {rowm the establishment
of the program's scops and leadership to the varlious plans to
provide inecentive, cocparation, and proper publle relatious,
Finally we havs briefly dwelt upon the legel status of the
in-gervice lmprovement program,.

No experimental acheme or fencled idesl oan really
be eveluated until 1t has dDesn pult in opersticon end
thoroughly tested by Llte performance. {hls is perhsps no-
whers truer than in the fleld of educationgl endeaswor.

Henece it ie appropriate thsat, in the next cheplier, we advance
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te e desoription of the aotusl operatlion of the fu-service

education plan of the Gloucester systom,

62



CGHAPTER III
THIE PHOOGRAM IN LCTION

With the completion of preliminery plenning snd the
realigation thet the program had besn designed with the
utmost consideration for sdministiretive snd instructional
problems the plan was reedy to be put into operation, It was
not wlthout some apprehension that ateps wera teken to begln
actual curriculum yeconstruection, EHven the most carefully
conatructed plens may omit the human factor so vitel to the
success of any such undertsking.

As ths program got underway it was olesr that school
authorities were not assuming ean sitltude of disagpointment
in the training that their teschers had slready gainsed,
Rether they proceedsd from the renlization thaet any tescher
training institution cen only provide the miniwmum essentials
of tescher eduoestion, Beyond these fundamentsls inculcated
by the college or universliy, success In teaching is largely
commensurate with the expsrience gained snd the sdditiocnsl
profeszsional growth of the teecher, It was witelly important
that the ‘loucester teeschers understood from the cutset that
no generic eriticlsm wes being made of thelr educatlionsl and
professionsl background., Rather, sn attewmpt wes belng mede
to further 1ts development tc meet more adeguutely the needs

of the puplils in the Gloucester schools.
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In ordsr to insure the mexlmum pessible bemeflt from
the program an administrative councll wes estedbllished, as has
alresdy been indicetsd 1n the previcus chepter, Ferbershlp
on this couneil ingluded the supsrintendent of acheola, five
prineipals, the curriculum coordinator, and the genersl
supervisor for the first six grades., In addition to ap~
proviny the selection of committees by individual teachers,
the councll acted as an advisory body o every phase of the
in-sarvice prozraxe. It was expected that any eonfliet of
1deas whioh rsmained unresolved in ths volnateer committees
would be referrad to this counell for definitlive action.
However thias type of action by the counell was rarely
necessary.

It wza further negeassry Lo divids the teachers into
groups before any cohesive sction teward ecurrieculum bullding
could be takten, It was sungesied, snd guieckly adopted, that
the teachers wvcluntesr to serve on one of three genersal study
sozmi ttees which were sstablished on a grade~level basis,.
These three aommlttees were orgeanliged thusly:

1° a group of slementary school %teachsrs, with a

chairmen,
2° a group of Junior higzh school teschers, with a

chalrmen,

3% g group of high school tesmchers, with & ohalrman.
Froam these groups 1t wis expected that smaller cownitiees
would be selected to carry on the mors detalled study of

pertisnlar probleme eppropriate to the partloulsr grade lavel.
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Also from these groups somue representatives would be sslected
for membership on econmitteses dealing with problems relating
to all grade levels.

Purtheraore, no teacher was expscted to servs on &
commlitse unless that grouvp wes working on & ;roblem pare
ticularly related to her partloular classroom work, In this
way it wsas expscted that the prohlsms considerasd, because of
thelyr i{mmediate relation to tsscher intersat, would hsve &
greater impact on tsaching zmethods and curriculum content,
It was agreed that no teascher wonld aserve on more than two
comaittees so that the burden would be shared =more egquslly
by 8ll. Two units of oredit wers slliowed & teacher toward
salary advericenent for esogh committes 1in whose deliberations
a teacher perticipated,

The comnities work was to be charsaterised by pains-~
taking examinetion of the currieculum end the subject mstter
of the particnlar flsld belug disoussed, It was expacted
that the steps taken In course of study construction would
be in harmsony with the most up-to-date thinking in cur-
ricular revision. In general the procedurss followad those
later enumerated and dlscussed by Helaon 7., Boasing of the

Uuiversity of Minnesote., These werse:
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1° 4 Cleerly Lefined Conception of the Curriewium
2% Statement of a Soeclal end :duecatlonal Philosophy
3¢ Statement of Aceepted Baslic Principles of Learning
4° Statement of the Alms of Hducation
8% 3eope and Arsas of Curriculuw and Course of Study
Jequence and Time Allotment
7% Determinstion of Content Haterlals and Activities
1¢ organlastion of Materisls snd Astividlea
9° Teeching Progcedures
100 Svaluation Prosedures
112 Pupil Tescher Keference Materisls
12° Mechanical Makeup of the Course of 3iudyl
It waas expscted that extreme care would be taken in the
outlining of objectives and in the selection of subject
mattor. All sgreed that suffliolent reason should be given
to justify the incluszion of the various unite of subject
matter in esny subject. 3Ivery avallable study was to de
utilized to insure the propsr grading of subjfects. Wethods
of presentation should be tried and evalusted in the clsas~
room. Furthermore, attention was to be dirscted toward the
preperetion of dls;nostle tests and remedisl programs Lo
insure the bLeat possibhle Individuallization of instruetion.
Paralleling each currisulun committee there was to be
& course of Inztruetion in the speelsl teschins problems
appropriste to that grade or subject., Suech & coirse would
allow for discuasion and sctual dlagnosis of clazerocm oases,

Stemming from these cases presented for group study were

1 Welscn L. Bossing in Harl R. Douglesa (Edltor),
The Scheol Currieulum, Few York, The Ronald Press Compeny,
s Che 1D, DPs 525-338,
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investigetions of technical problems by individuel teschers.
These Indlividual reports sadded to the rroup discussinne wers
expected to prove of enormous benefit to all the participsnts.
It was expected, and thes¢ expeotations were to prove sorrect,
that lons before the final rsport of the group individual
members would alter thelr teaching procedures to eonlorm wmore
¢losely with the eonclusicns resched ln the seminsr,

Te facilitate the work of the verious proups as well
88 to coordinate the work in speoific subleects it was theusht
advissble to esteblish atudy centers where cowmittees counld
mest and where eurriculsr meteriels would bes resdily
avallable, For sach subject undergoling consideretlicn one of
these sohool centers wes meintelined., Hach wus Iin & sense a
laeborstory from which would eventuslly emerge the finished
product, & revised course of study. Care was taken to
locate these workshops Ln different achoels to iusure sgeinst
eonfliet In coxmittee meatings sand sgainst veurpetion of too
great & proportion of the faeilities of one sshool, thereby
despriving pupils of needed zpace., In keeplng with this
consideration the Babson Sehool was selected ss the Bociel
Btudies center, the High School a8 the Juldance geuter, the
primary schools ag the Languere centers and the Resding
center for the first year of the progrem. In each of these
centers supplementary texts, workbooks, professlional literw

sture, and sudlioe-visual vesohing sids appropriste to the
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subject being =2tudied were collected., It was elso mude clear
to 811l teachers that they were welcome to vlslt these work-
shops both to observe the work helng accomplished and toc make
use of the materials aveilable there to improve their own
classes, Thus educational progress in theae subjects need
not wait until the final report of the committee was randered,

The gubdivision of subject committees into smaller
groups based upon grade level was found to be most advan-~
tageous especlally in those subjscts which were present in
the curriculum from the primary zrades throush high sehool.,
In such subjacts it war apparent thaet the final report of
the committee would of necessity be divided according to
grade groups, Thus the first three grades, grades 4, £, gnd
8, and the Jjunlocr and senlor high groups would be expected to
render separate writiten reporte although thelr deliberations
would provide for proper integration of subject matter,

It was understocd also that appropriate use would
be made of the faclllitlies made available tec teschers by the
3tete Teachers Colleze et Salem, Boston University, and
the Graduate School of Educsitlon et Harvard University., The
combinatiocn of local facllities &nd unlversity services
proved to be an lmportant ald to the curricular re-
organization.

Once the general proesdures governing the total

program were determined the next step 18y In deciding what
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cosls would be established for the first year of the
program. It wae the general conssensus that the success

of the whole »eorganisation depended in large mesasure upon
the creation of an adequete guidancs procram throuszhout all
levels of the sohool system. Hencs a OGuldance Committee
sesmed to be the lozlesl selection for the Tiret phase of
the progrem, Aloug with this ecomliittee thres other groups
were ostablished in ths hope of making tremendouvs progress
during the pregram's infsmey. These latter three groups
were to concern themselves with the 3ccial Studies, Langusge,
and Keading. In order te show the operation of these
currigular-stedy groups more effseotivaly individusl con-

gideration seems necessary.
1. The Mmidance Committee at work,

The need of & gsnidance recrzanization bad been known
to sehool authorities since May of 1945. AL thet time the
Massachusetts Commissioner of FEduesticon had notified the
Gloucester Sshool Comnittes that 1ts high school had Deen
gortified as having & "Clues B" program of Occupationsl
Juidence and Placement, The report slso inosiuvded a detalled
senumeration of the provisions necezsery to he fulfilled
before s Clmse A status eould be gained, Among thease
goenditions to be met if approval was to be geined were:
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19 a guidence loventory record for euch pupll.

29 Counseling service for all pupils.

3° Placement service for pupils, drop-outs, and

greduates in part-time, sumuer and full-time permsnsnt
positions.

4° A regular follow-up of all gradustes and achool

leavers,

5% The ssrvices of qualified guidance parsounel.

8° 4 guidance time schedulo nct exceeding the

provisional ratiec of 500 puplla to one fulletime
Guidance Director®,

Raturally the ‘loucester Jchocl Commiblee wes
deslirous of attaining a Class A rating cg soon as possible.
Yoreover thair own observations hed indlemsted the need of
guidance both in the junicr hish sehoel asnd In the ele-
mantary achoolg. Thelr desire was readily translated Into
actlion with the selsction of iy, Dens ¥, Cotton sz the
Plrector of the Clouceater Muldance 3tudy, Wr, Cotton had
guccessively held the positions of Director of Snidancs,
Ainchester, Yassachusetts, and Ztate Director of Guldance
ef the Staote of Helne. He had also been Director of the
duidance 3urvey made of the Boston Publie TJshcoola. Hie
position wes then, as now, that of Director of FPlasement,

ef the Jradumte 3ghool of Eduestion, Harverd University.

70

7he (uidance Commities wng polestsd by iMr, Totion in

congultation with Dr. Zrnest 7, Lake, the “uperinte.dent of

the Juidanece Frogran, Jloucester Publlic dehools

@ Oloncesier, Massachusetis Juidsuce Coualtites,
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Sehwole, It Included a wide range of talent from amoug the
monbers of both the aGuminiastrative and Lesching steffs,
Ax-officlo, the 3uperintendent hogame & wamber nf the group.
Others included were two wowmen membders of the Ichool Come
mittes, the high aschoul principal sod four elemsntary school
prineipels, ssveral teachers, the sehool uurse, the sohool
librerian, and the 3tate Hupervliscrs of Ouidaunce and
Flacemoent, and -‘ecupstionel Informatlon snd Vogcational
Counsellingd., This certalnly gave promime of belnz & well
rounded group. The ready iutsrchange of idess ss well a&s the
enthusiestic work of all members prompted the director, In
the foreword to ths committee's finel report, to write:

Thia report consistently zlves svidence thst ths

Study Comultiae hes besn priuerily oitncerned with ths
zuldence needs of the boys &nd ~irls of Jlounceaterd,

The first astep ¢ be taken by the Committes was to
éstablish goals for ltaself in keeping with tha task ontruasted
to 1% by the Hghool Corznittes. The Mundamental puvposss of
the Committes wers scourately summariged by thely director:

Primery goals of the Study Co-nittes in presenting

this study and reco.oumaundations are the development of
the pupil into & good cltiszen of his achool end
comrminity and the helping of the pupil to reulize his

greatest potentielitiea, educationslly and vo-
sationally®.

E m@!., ODs Q_Lﬁv, T e 2.
4 Ibhld., p. 111,
5 Ibiﬂo, ps 111,
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As a convenlent atarting point the Committee selected the
definition of guldance agrsed upon by the -tate Lupervisors
of Oooupational Informetlon and Guldance during thelr samsl
meeting at Deanver, Colorado In 1947,

The Guildancs Progyesn 13 a set of activities which
provide for the counselllin: of puplls and the dats and
services necaessary ‘or the counselor to do hiz work.
The program alse provides that thess sane Cute aud s
mowladze of these services be wmede avallable to and
interpreted for the sdminlstrator snd teachers tc be a
basis for adopting tha total program of the sohoel to
the needs of the individugl puplil snd for utilicing
the rolated retougaua of the couwmnity for the pupil's
better adjustment¥,

PFrom thils begluniny the group nexi determined how
they wore to proceed in exanmlniug exlastling faeillities and
in recommending changes. The procadures which they slopted
have Leszn ¢onclsaely sumuarigel Dy the .Lus:riantendent of
3chools in his introduction to the Committee's final repeort.

The plan of study was to exemline carefully the
Juldance Program and faclllities now in operaticn ln
the Glouesster Clty Schoole through meetinzs of the
Study Conzlttee couferences by the direcior wiih
staff members, and detalled examlnation of present
conditions by all Study Commlttee uembers. It wes
expacted that the Zitudy Commltbee would ascertaln
what &re the szpecifle needs to be provided 1n
Guldance for the Ticucestsr achools aud that they in
thiz repori would make definlte recomuendaltlions as
to the staflf organlm&tiag, space for offices, nesdsd
eguipmant, and materials’,

B 1DBidey Po Do
7 Ibido. Pe Sa
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In carrying cut this plen of activity 1t was felt
that & propsr guldance program should provide a number of
well~differentiasted services. Foremost among thees services
were: Cumulstive Reoorde of Individual Inventory; lollection
snd Disgsmination of Occupstionsl Informetiony Counselling)
Collectlion and Tistriontion of Tdiocstionsl Tralnlng Io-
formation; Plscementy znd Tollow-up. Against this lizt of
ssrvices oonsidered essential the Committes wea to compere
thoss services slready provided by the Sloucester schools,
Thus a valid insi-ht into the strengths and wesknzeses of
the exlsting procram gould be geined, Underlying this
enalysis of Gloucssier saldance services wes e reallzatlon
thst,

Fuldsnce in the publie schools of lloucester must

be 8 function reguiring the cooperstion eof the entlre

feculty, both taseﬁigg snd admiaistrat?vsé as well ss

the Individuslas fesiznated as counsellors®.,
The coaposlilen of the conviites was such that in observing
betr lustructional and sdminlstrstive guldance sctlvlities the
conzmittes wembers, and through thelr repoert and recou-
mendeticns the teschers also, would get s clearsr concept of
the wature and wvslue of uilance,

¥ithout attenpiine any ocompreshansive surery of the
fuldance Connlttes's report, 1t ssems approprliste to direct

attention toward some of the nore ifrnportant auzgestions and

8 1DiGe, Do &l



THE PROMUAM IN ACTION 4

to indicate acme of the aress to which resistence wos ex-
porienced among teachers whe were nob membsra of the
Committes,
In 1isting itema of Infcrmeation which should bocime
a matter of permanent record the Comittee agresd that &
comprahensive toating prorem was an sssantisl part of any
sdequete puidance sysitem, Long before the pudlication of the
Cormittee's report extenzive hostility to such an innoveiion
was noted among the {nastructional staff, The writer, puzzled
by this unenlightened attitude on the part of the teuchers
decided to investicate more fully. Hencee the teachera were
asked to respond to an informal guestionnelire,.
1. Do you cbiect Lo a testing programe?
2. 1If 3o, 1& 1t becsuse you feel
&6, Thet 1% wlll =21litate &gsinst yom”
b. That 1t 18 for the benefit of the office
ptaflf?
€. That 1t hes no velue in your work?
d. That tre Aszocliation hwes no vower 5Sc Ar, rovel
3., Do you fawvoy Lo tosting prorranm?
Tsbulrtion of the results showed that six%y por cent -f the
teachere did not unprove of 1% &t all while “he re-uwinder
aonreved of 1t in rart wih rezervations. It wes obvious
from the resmlie and frem the volunzary cowents ‘rnoluded
that the teschers belisved they were beiny %ested r.ther than
the pupila. Thoy thourhit Lhel pror exerinatlon resclte wonld

reflect on themselves elone and, therefors, theb Lhe progrem
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was reslly an edministrative rating device, It is « fittlung
tribute to the Co~mlittes 5 well ss to the adminlatrative
pections of the system that the tectliu: proprem luasugurated
in the Fall of 1947 was so officlently end understandingly
carried cut as ¢o alter the peneral «iti*ude of tarchers
toward 1t. A nlmiler pell of terehers, held in May 1947,
after the ~rogrem had heen oxplalned and ‘Cemeonsirated, showed
no orpcaltion to the sxistence cf the procrsm and resnlted in
a rumber of consitructive su~rresgtions belfny offerod. Thism 4s
but one snell menifesiniien of the constiruvative pro-ress that
can be the result of &n in-service taagher cducstlion program
of this desirn.,

A larges proportion of the fGuldance Cormltitee's report
dezls with detailed analysis of the basic ele~ents of a
galdance program. Tneluded within the scope of their design
are conaiderstions &lsnin, at the proper wifunce of sincents
in their ednestlonsl, voontlonsl, scclal, and percencl
problems ¢t &ll levecls of the school ayoten,

Besed upen tess theorntlcsl coczideraticns subseguant
applicetion of these prinecipnlea to the parvticilar get of
circumstances in “loneester wag wnde in the waccord chspter of
the Commlitae's report. Thet the rcocomended lnnovablons
wore bto merely suprlement existing pructliees wue made

sbundsntly clesar st the outset.
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It should be cleurly understood thalt thoss rogoms-
mendetions lnclude the conbtinuencs of practlices slrsedy
in coperatlon, provision for the extension of guldance
services, and the latrodiuotion of new services9,

of consldersvle sl nificence In this portl-n of the report
wag the extension of the Interrsted ruldance procram
throughout the elementary schoel in addition to 1ts ex-
pansion at the sesonlary level,

Tha third major dividion of the Co-wmittesls report
prosented a detailsd dslinestion of ths r:idance duties of
sach group {n the ashool syatem. This se2tion ineluded:

& comprehensive statement of the dutles and resjonsibllities
of the Dlrector of Guldance, the adminigirative directer of
the program; a lisbtin:- of the tasks to be sccomplished by
grammar asghool and hirh school ccunselors; & complates
analysias of the gn’dance fmnotions of tha clmssroom teacherey
and a2 su-uery of ths ditles of such speclaliged gschool
personmel as “he librerian, the vcoeatlonal teacher, etc.

In ordar to osariicnlerly ewnhaslize the nore inportant
pheses of the program the Coavltiee felt 'L wise to ecompile
8 brisf atate-snnt of the'r recnmendctions, “Lls was
accomplizshed in the fina) chupter of thelr report.

The firzt aection nf thisz Fincl chapiter wog devoted

o general recommendstions for the recsrganigation of the

g Glouceatsr, Mazsschusetts, Ouldence Coumittes,
ope ait., p. 38,
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guidance funotlion throunghout the sohocel system. It strensed
those services felt to be essentiul {o the welfure of the
yupils, These reco mendutlons weret

1° That the Guidance Progrem in the (loucester
Publlc 8chocls be a continucus progrem offered st all
levels in &ll sohcols,

8¢ That the ™ldance Frogram incl de ag &« minimm
offering the services outlincd in detall in Chapter 1T
of this roport,

3° That the testing program ss recomended in ¢hle
report . . . b8 develonsd %o the point where teat duta
adequate for the purpose ¢f guidance are avaliladle fop
every child in the Gloucester Miblic School »ystem,

4° That the Director cf Guildance bHa reaponsidle for
the ineservice tralninz of counselors and teachere.

£° That a Guldance Commlttes be arpointed conslating
of the DNlirector of Juldancs, the guldance asounselors,
and othere designsted Ly the Superiuntendent c¢f Sghoolas
this eomalitee Lo be responsivle for the evelustion of
Zuidavce practices in (Gloucesbter and for recormend!
ways of improving and extending the Muidance Pro-romld,

0f thaese regemmendationg the last seoms to be moat
noteworthy, not in the sense of 1iz Immediate affect upon the
prozrem, bul rether In 148 srovizion for futures counsidered
srowty in the progrem. This reeommendation cartainly is an
infication that the study :roup reeogniged the dynamie
chisrscter of ruldance in ubllic schools snd ~wde provision
for added services under e snpurvision of & par-enent
profezsionsl es onittes, It plso 13 the product of the
resllization thet the ~inimm~ ~fferinrs in puildance marvices

may of negessglty become vore comprehenslive at gone latser dats,

I8 1Dide, Je 52
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Another major sectlon of this finsl chapter was
devoted to Indicsting the addltional persounnel necessary for
the program at sll levele., This included also some necs
easary chengez in the spportionment of time of zome members
of the sdministrative snd slericel ataff. The rscom-
mendations relative to psresonnel included:

1° That e Director of Guidsnce for the Publie
Sehools of Gleoucester be appointed to serve &a an ad-
ninistretive assistent to the Superintendent of
Se¢chools, this parson tc direet the guidance services
at sl de levels., The Director of (uidance should
cooperate with the principals and Dirsctor of the
Voestional Schoel in developimg the Ouldance services,
2° That the following Guldance persounel be
appointed for the (Gloucsester Centrel (Graumar School
(Grades 7-3)
A part-time counselor for girle
A part-time counselor for boys
3° That the following Guldance persounel be
appointed for the OGloucester High School (Greades 9-12)
A full-time counselor for girls
A full-tize coungelor for boys Lo derve part-
o time in the Vocational School
é¢° That & sscheol psyehologlet should be spnointed
to gerve on a part-time besis,
$° That the secretary of the Director of the
Voeationel School devote pert of her time for secre-
tarisl services to the Hich School Mmldence ecounselors.
8% That the following personnel of the Jloucester
S¢hool Depertment continue %o glve thelr support snd
sasisteanes to the Culdance Program: principals,
Director of Vooationsl Seheol, Hirh Sohoel Llbreriesn,
school nurses, and teaschers,
Thet the persomnnel responsible for Suidance
cooperate in all adoinistrative matters with the
Superintendent of %choole and principelsll,

It 1g evident from these recommendaticns thaet

existing guldsnce personnel wers insdequats te cope with the

It Mi, PR 59"55;
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expansion of the program. C(lear also wsas the fuet that thls
new program would roquire added finamelisl support from the
community. Yet such added expense 1s certainly justified in
the beneficial results sxpected in the sducebtion to be
providod for the Tloucester pupils.

The third section of the recommendations was cone
gerned with physical chenges In the school departwsnt
bulldings to sccomnodate the new services to he rendered,

It was thought advlasble that ths Direcstor of lGuldgnce be
furuished a locatlon in School Administratlon hesdquarters
whence he could direct snd centrally contrel the ;uidance
functions in ths schoole throughout the city. The Cowmittee
also directed thet in the Centrul Orsmmar 3chocl and In the
Glouceater High Sehocl space be apporticned for offlices for
the counselore and for keeping guidance records in good
ordsrle,

The finel recommendaticns called attention to the
ssrvices avezilable through the State Department of Bducation
in the development of the Jloucester program of guldance,

12 ‘gz., Glovcester, ¥assachugsetts, Culdance
Committes, op, clt., pp. BI-54.



THE PROTRAN IN ACTION 80

Such services might inelunde Ouldance oourses,
aspistance in organising OGuidenees couflerences, worke
shopa, carser éaga, in~service tralning of Juidance
porsonnel.,. The dtate Depertment of Educsticn may be
called on for esalstance in initlating and condueting
occupational surveys and follow=up studies snd other
types of research., The State 3upa§viaorn of Guldenoe
are alsc availadle as conaultantald.

The work of the Coummittes d1d not end with 1ts
analysls of guldance in the Jloucester schools and 1its
regoumendations for improvement. Considerszble tHaw and
affort was directed toward selecting s list of books and
pericdisal artioles which could be of considerable vilue in
the ineservice development of counselors sud in oriemting
teschers to the improvements suyzested. In weighing the
merits of the itezs on the bibllography {to be ineluded with
their report) cares wss taken to insure that the most up-to-
date thecoreticsl and precticel litsrature was included.

This 1s abundantly clesry from the faect that nons of the books
recoznended was paublished prior to 1934.

T™he Committse emphasiged repestadly that the succans
ef the guldence program would largely be gomuensurate with
the coopsratinn of the olescrocw teachers with the trained
guldenes personnel, The following paragraph 1s typlcal of &
number of passa~es in the report reltsrating this wvital

esncept.

fz ZEEQ’ po 55.
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It should be cleer, howaver, that the Gloucester
teaching staff has very definite responalbilitles %o
discharge 1f & Juldance Program 1s to be successful in
Glovecester. Every teacher, whether he is consclous of
the feet or not, has an important role to play in the
occupationsl Informetion and Ouidance Program. The
poslition of the classroom Leecher ls of such & naiure
that he csn give valuable msslatunce to the  mpil,
particularly in regsrd to oeccupations related to his
fleld, ocoupations for which that pertleular aubiact ia
necessory and those for which it is recommendedld,

Certainly in the cowplling of this report and in the

lengthy periocds of study end discussion thet led to ite
submissicn in finel form to the Superintendent and the
public, extensive henefit wes derived by the instructional
and edministrative members of the Committee. Likewise thelr
report provided a basic introducetlion to ruldence prectices
for the in-servics education of others throughout the system,
A more tengzlble result of the work of the proup wos the
inaugvretion of some of the recommendetlions during the
1647~1948 scholesatic year., Thls was followed by the estab-
liahzment of e permanent (uidance Conmittes in the Fall of
1948. This grcup was to sct in en aedvisory cepacity to the
Superintendent in all matiters perisining tc the guldance aend
testing programs. Prom these visible signas of lnoressing
geel for ihe guldance progrum as well as from the growing

enthusiasm for guldance among the (lovcester bteschers one can

iz 1513.. De 49,
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readily discern the beneflclial effects of thlas advanced
form of in-service teacher gducabion.

An indleation of the growing importance of the
Guldance Program cen be galned from the stutement of the
Superinstendent of Schools 1lan hies yesrly report:

Our guidance pregram has wade a aignificant gon-
tribution to all pheses of the educetionsl planld,

Yoreover the willing coopsration sghown in the early stsges of
guldance reconstmetion gave school suthoritlies sufflicient
engouragement to embarik upon another phase of the in-service
progras before the guidance study was far advanced, Thus

the reorganisation of the 3oclsl Studles was undertaken,
2+ The Hoolal Studies Commilites at work,

The work of the 3celsl 3tudlea Committee regquired a
sonalderably longer perlied of time to come to full fruition,
This was undoubtedly due, &t least in part, to the broad see-~
denle eomprehension of the “oelal Studles., Aince 1t was the
consensus of the Sloucester lesdsrs that instruotlon in the
Sceisl Studies should be riven st &ll grads levels, s oomplete
twelve~yaar integration of the J-elal 3tmdies was necessary.
This sttempt at & lengthy and inte-rated propran was wmique
in the northsestern part of the ocountry at thet tine,
TTTTTTT{E  Hymeat G, Lake, 100th Anmusl Report of the Public

Sehools, Tloucester, Massechusetts, 1947, p. .
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At the atart of the Soolsl 3tudies reorganizstion in
She Fall of 194€, Gloucester had been acocustomed to & program
developed largsly in terms of subjoot matbter. The spirit of
the groups begluning the work 1n the Joclal studles wes that

The aghlevement of &n sduoatlonal program in kesping

with modern concepts requires that the clessrocon
sctivitiea be developed arcvund problewms which sre both
soclslly 31gn1rieant and of lmmediate concerm to the
childrenl
It was expected that this work would extend over mors than
one acadsmic year and such proved to be the casse,

The initial ergunliszetion for this phese of the
program léd So the ssleetion of two volunteor gommitteses who
were Lo oarry on the program for the first year, One gomumittes
of sixteen members, includiug one from nearby Issex, con=-
stituted the representatives of Orades I-VI, The second
group, eontaliniug twelve members, included & representative
from adjscent #snchesster., It drew 1ts mambers from
Grades VII-XII, For the wmost pert durling this first year of
the program sach commlittee met most often in plenary session
in order to arrive at the basic framework of the new ccurses
of study for the two grude groups. The work of both commiitees
wvas greatly alded by Dr. W, Linwood Chase and ¥r. #1lliawm X,

Cartwricht of the Poston University Sehool of Hdusaition.

,,,,,

Schonls, 5iﬁucast&r, %maa&anuaatta, ﬁatobnr, 19&9, Pe 111.
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The coumittee for COredes I-VI met under the chalr-
menship of Miss Virginia %, dmith, the principsl oi the Lane
Oraomar Sghool, Hembership cu the coumittes was distributed
throughout the elementery schools of Jlougester. The
commitiee for the upper grsdes progressed under the segls of
Er. Artlmr H, S3mith, a teacher of ten jeurs service in the
Bloucester High Scheool and head of the Boelal 3tudies
Department. %ith few exceptions this committee was composed
of %sachers iu the high schoel and the Central Orammar
Schogl, This iz understandabls for the work of this
committee wag at the levels included in the two scheoole.

During the first yeer cof work on the Sneial Studles
courses of study the genersl cutline of subject metier to
be covered a2t the veriocus grade levels wes determined., In
addition the objectives of the %opis) Studies program were
threshed out and any conflicts were resolved within th
sommittee,

As ths curriculum study procesded into ite second
yesr during the scademic year 1947-1948 it wes fslt desirable
to asubdivide the committees intc groups st each grade level,
In the primary grades s sub-chairman wes eppointed for sach
grade., Host of the sub-chairzen hand gained valusble
experience in the pregram ln the previous year. Othey
menhers of the gub-somnitiees were recent volunieers to

participate in the work. Mizas Eleanor Sutcliffe, (loucester
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£lemantary Supsrvisor, workked closely with each ol Liese
groups during the year's workshop, eparuise guv-coislttees
of the uppsr level conunlitee wore cstablished for the

seventh and elght. yjrzdea, Thie plan of crganlzutlicn
continued to e followed by all sommliitess sud sub-on irlttees
untlil thsir task wes completed,

One of ths ssrlliest conclusicns of the “wo genersl
gonnittens was that there should Be oomplete continuity end
integration throughout all tus grades of the achool ayastem,
In gssezaling the welue of the soclal atudles progran prior
to 1243 1¢ was evident the? there was & grest desl of
2uplication and that thers wers sleo wmany zops iun the subject
matter covered. A3 s result of somuittee deliberailionn the
Superintendent of Leheols was eble to yive & Wrief sumsary of
the soclal atudies gontent for sach prade. The titlss of
the courses of ztudy for the veriois grades Indloate the
dozree of thoroughness with which the committess had sought

to achleve the desired comtimuity and Integretlon.
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grade I Ri;lng at Home, at “shool, end oun the
arm

grade IT Tilving in the Yelipghborhcod sud In the
Comrmmilty and Mnderstendins the Con-
tribritlons of Community Workers

Grade III Living in the Neighborhcod and in the
Community and Underatanding the Con-
tributions of Varlous Commnildy
Institutiona

Grade IV Liwing Arcund the ¥World snd _ xpanding
one's Enowledge of Maps and Tlobes

Orade V United States Hisbory from Discovery to
1789, Life of the People

drasde VI Forth and Scuth Resourees

Orade VII 0ld tiorld Haakground

Orade VIII United Stetess Hisbtory

Orade I World Qeography

Grade ~ %World Hlstory

Grade XI United Statesn ﬂilgory end Civics

Grade 1II Hodern Demoeracy

3uch was the basic outline on which the totel scclal stnudies
structures wss to be dased,

Avother important consideration which had to be
treated wss that of drawing up objectives for the social
studiesz, It wes decided that the objeoctives should be
classlifled into four groups: Skills, Apprecistions sud Undere
stsndings, Attitudes, and Desirable Behavior Patternsl3,

These objectives are in general sgreement wlith those expressed

by Douglass snd ills 1o thelr discisslon of the objcatives

17 E%., Rrnest 3, Leke, 1Q0€h %mng&; Report of iha
ﬁugaﬁintendan of Schogle, Tlovocester, Massacingebtls, R
PPe o=

*

18 Ivid., p. B,
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of {nstruction when they arrived at the followln., olasci-
flications

1° Inforuetion of & detailed factusl nature
2° Ssneral principles snd concepts

30 Understendings, wesanings, definiticns, generel

concepis, orienlutivus

42 3x1lls emphselszing mentel sctivity

59 8kille emphasicing motor activity

6° Hadbits

7° ldesls

8° Intarests

9° Tastes
10° Attitudesl®

The fingl report of the committees, prepsred in the
form of courses of study, includes a =ore detriled sindy of
the objectives desired threough sociel studies iunestruction.
Cndsr the generie title ®"B8kills"™ the committee hee included
the following as Deling desirable at sll grede levels:

A, To read, write, spesk and listen effectively with
regard to the problems and institnticuns of modern
soclety,

B, To locate, organize and interpret information
intelligently in solving problews,

Ce uss grephe, charts, globes, wmaps, ggd othoey
devices for cenveying and inferpreting ldesstV,

It 1a evident I'rom the preelss wordlng of this porticn of
thelr stotement of objectives that full consideration

19 Yari H. 55&@%:3& and Hubert H., Mills Eggggﬁﬁﬁz%g
High Sehcol, New York, The Ronald Press Co., 1948, Tp. 4B-18,

20 gl 3tudies {Part 1), ?mgggar'g fulde, Unita,
Orede 2, o, Curriculus [ atlin n0 I, Tloneesster Publie
cols, Giouvcsster, Massachusetis, October, 1649, p. 1., Of.,

glso Currioulum Bulleting u® 9, n® 10, and n® 13 $or
repstition of thadge alms in each course of atudy.
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preceded the composition of the finsl draft, Jueh was the
csse s&lso with the ecumeration of aimg Lo other categories.

It was expected that the soclal studles progrem

would asalist puplls Yo gein an understendln, and appreciation
that:

A. 3ociety improves most rapidly when every
individual azsumes his sghare of the responaibilisy.

3. The cultural heritage of & nation 18 the result
of 1ts historical background and gsographlc setilng.

C. Proasnt~ﬁag Amerlcean soglety 1s different frow
that of other nations because United 3bates had &
different hiastory la a different enviromaent.

D. American idsals hueve emerged from the experience
of counzon folks and thsir lesders,

B. The peoples of the world are ilntardependent.

P. There are uany propaganda ajenclos that seek to
ianfluence peracnal and group opinion.

3o Mankind has developed many aecigl inatltutlions to
make aeffactive the will of the peopleBl,

Haturally the development of these apprecistions and undere
standings wez %o De commensurate with maturity of the pupils
with ever-insreasing ecomplexity of consepta e&nd prodlems to
be encountered as the c¢hlld proceeded np the educational
ladder until he hed completed the Lwelve-year oyecle.
Probably more important were the attitudes that wore
%o be developed through the soclal studles, It wazs expected
thet eseh pupll would develop ¢ desire end willingness to!

ﬁ m:, P T
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A, Apcaplt rssponalibility lror his own acta

B. 306k the truth

Co AdJust to eritiolsm, change, and disappointment

D, Haot new issues with an open mind

B, Suapend Judgment until he has mcquired intelligent
beais for hiz decision

P, Help the handicapped

3. Develop high ideals of progress and &chlevement

He Countribute of his time snd talent for lsesadership
in those arsas where he is competent

Y. Accept the leadership of others in those aress
where they are more conpetent

J. Sooperates with other individuals and wvarious
groups

X. Rezpeet individual rights and the right of
ma jority rale

.. Respect constituted suthority

¥, Acquire attitndes of understanding, respect, and
goodwill toward all groups regsrdless of race, religion,
or soelo~socnonie position

H. Uphold 1desls of democrasy wlith loyalty and
deteraination

O, Accapt reaponsibllity for world cltigenship

P, Respeet and appreciste talent and charscter®8,

As the culmination cf the soelal atndies, snd through
the devalopmant of the skills, apprecisations and under-
standings, and atiitudes, 1t was sxpectad thst the knowledpe
end experience gaiued would be translated Inte lmproved end
aecapted monden of behavier, Tt wus not sufficlent for the
pupil to acenmulate faebtusl dats, develop mental and physical
scatties and agree with acceptable attitudes, Aotual
appliention of whzt had hsen lzarned %o Life sliuetions was
at the pesk of the hiererchy of objectlives., It wke thus
expacted that the student, on the coupletion of the soclal

studles sequence, had lesrned to:

gﬁ fbido’ Po B
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A, Ohey the laws

Be Yote lntelligently

Co Use leisure tire wisely

D. Be & wige lesdsr or cocperaitlive follower

s Participate In ~reup sctivitlics

F, Spend tiwe &nd money cerefully

G. Take adventage of educutional oppertunities

He ¥sintsin good heslth

I. Salutsln haraonious farily relstions

Jdo Arrive at deolelons on the besis of knsen
avellable faucts

E. Raise the level of living for sdeguate health,
housing, aend recreatlon

f'e Accept responglbility {for his nwn scts

¥, Conbat prejudice through consultatlion with
proven sources of accurste inforastion

K. Accept the rvie of the msjority and respect the
rizhts of the =minority

0. Use histo;ég&l end geocrraphical wmaterisls fer
independont stud N

Certaioly the velidity of these objectives 12 nct to be
questioned for they sre in covwplete harmony with practicelly
every recorniged ststement of educstionxl oblectives,
Pertionlarly 4o such alms tend to develop an awareness of the
privileges snd responeinilitles oneourhent upon the citizen in
our American democrecy. In the sarly etszee of this soclal
gtudises reorganizetion the Superintendent of Schools singled
out this partieuvler phase of the prosranm on which to coament.
#e are now offering cur pupils & bvroad, flexible
progrem to meet the needs of all pupills. It should

insure beiter cltizenship and m more genersal under=
stending »f democratio velnes and principlesid,

25 1bid., DDs 2-3.

24 100th Anvual Feport of the Superintendant of
3ehools, op. Git., pe 15,
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With the ecompletion of en analysls ol tlw alms of
the program the next ste) seemed to be the selectlon of a
common pattern of organigatinn for the corses of study under
construction. In Lermony with current educeational opinion
the unit plan of orgenisailcn wee considered to be most
appropriaste, Henee all the ecnrges of study were to he
ergenigzsd on this bdasis, In the lower grades all the unlts
were to be required but in the upper grades, berinning with
the seventh, eddisionsl optionel units ware to he provided
te be nged gt the discretion of the teacher. At eazsh higher
srade level the nmumber of pueh onticnal wnite increasaed
allowing for rdditlional work to be provided for claases of
better than averaze ability, This procedure c¢can be readily
underatced by referring to Appendiz 3, Outline of “oclal
&tudies, CGrade VIII,

Esch unit itself wae 2 highly complex pattern of
subject matter treatment. Each unit begun with & atstement
of the am=ount of tims to be devotsd to the unit and a brief
iatroduction or coverview of the unit., This brief opening
varszraph was desirzned to shew the continuity between esch
unit and that whieh prececded 1t,

The next secticn of each unit contained an outline
of the suggested subjeet matter., Thie owtline was desigued

to set &8 a gulde for thwe tescher in developing lessons,
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The subjeasted matter re resented the 1Inlaium essgentiala
recownended by the coanitteet®, DBecsuse of the tremendous
space that would have been utiliged and beceuse of the
conssguent expenase a inmubtelr Jeteildled ocutliae of subject
matter was nol possibls. The length of sueh onblines
norsally inersased with the rise in rrsade level and the
inereasing complexlty of subject matter. This is evident
that the courases of study for fOrades 1, 2, and 3 srs included
in one volums@d while thosze for the seventh snd eighth grades
esoh required a seperate volume®7,

Following the ontline of subject matter essh unit has
& gecticn entitled "Introdicin~ the it?, Here some brief
suzrrestiona are mude which are vaiuable in azrgivting the
tescher to arouse inltirl interest in the subjeet. This
seetion is of psrtieuler merit in the courses of atudy for
the lower grsdea, Appendix 4 exe-plifies the type of
latroduction included normally in this portion of ths unlit,
In the npper zradeg thiz Introductrry pareprsyh 18 usuelly

8% Apsce 1imissti-na 414 not permit ~luube cutlining
of subject matter,

26 Cf., Currievlun lmlletiu n® &, Gloveester ublie
Letinnle, Movcester, Mascschiiezetls, 1210, The sane 1z true
for Orades 4, 5, and & in Curricnlum Bulletin n® 2, Jlouceater
Pinlic fchrele, Tloncegter, Ustonctigetts, 1045,

27 vy Ourricvdur Bulletins n? 10 and no 11,
Glouocester Public Sehoole, Jloucester, Hassachusetin, 1949,
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accompanied Ly a sorlcs of digcusslon toples or  usstlon:
approsriaste for the siLi-rlation of piplls of those ;rides.
Tais portlon of ‘he o/urses of study seoms to be excepblonelly
well constructed and certsinly invalusble alike to luex-
perienced and experienced teschers.

doreovar, each unit hes & sectien devoted to a
listing of suggoested activitleas., SHSome of these lists include
a socore oy more varlied opportunities for pupll learning
experisnces., The datall contz'ned in Sthese activity suge
gestions shows & ain the excellunce and prescislion exercised
by those who participatsd on the individusl grede comltiees,
The wetivities listed inocludud thogse raquiring both mentel
end physical exertion on the part of the pupll, and heveoe were
in keeplng with more modern couseplis of the learnin. prooess.
Exanples of these suggested sciivitles msy be geen in
Appendix 423, It 18 also worthy of ucts thal the sctivities
sugzzested are appropriste to the general educatlornsl devele
opment of the puplila from whom such participation is to be
evokad,

34nce 1t is necessary from time to time to determine
the azount of lsarning that has been accompllahed each unit
bas been provided with suggosted mesthods of pupll eveluatiou.

BT fopendly. 1, Gatple Unlta, has been ‘neluded ko
indicate more clearly the type of work aceomplished by the
eorrittesy,
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At the lower grade lesvels this evalustion ls to be done
largely by the tescher's perscounsl evaluation of the puplle
individually and as a group. A 1ist of guesticns for such
analysis is presented with such units., For the higher grades
more formal methods of evalustion luve been suggested, Theae
vary with the subject metter of the unit and the results
expected, For thess units objective tests of vericus types
are recommendel, eseay questione are listed to teet those
skllle and accomplishuents uot amenable to objective iteats,
and map problems sre provided to svaluate the visusl com-
preheunsion and retentlon of the pupliles. These devices for
eveluaticn are consldered egually ss Importent as the presenw
tation of subject metter for thsy provide not crly for the
megsurenent of progress in the subject but alsc for dissnosis
of those areas of gubleet matier where there exiast individual
and class wvesknecses,

To insure the maximum possible saslistence to the
tesching staff the finsl sectlion of each unit weas devoted to
& deteiled listing of iustructional alda. While the motusl
content of these lists differed slightly bscause of the
availability of only limited numbers of oertaln teaching
aids, in gemeral this aectlon of sach unili showed A 8lnllaer
pattern of arrangement., The listling begen with the notation
of & few beslc texts sppropriate to the unlit, (Teny units

elsc included e few parallel texts.) Hext ceme a summary of



THE PROGRAY IW ACTION °L)

the sappropriete and aveilable sudic=-visual alds, This
section included films, film sitrips, slides, msps, cherts,
globes, plctures, recordings, etc, all duly classified and
priced, with sources of supply indiceted. Source dooks were
8l3sc emmersted and a large mumber of general references
indicated for ssch unit as a guide for teaschers and pupils
alike. Floally wmany units included brief bibliographies of
historical fiction relating to the perticular unit,

It 1s evident from the care exercised in the
development of these courses of study that the wunits cone
structed accomplish what Thut and Gerberieh have termed the
purposes of the subject-matter unit, nemelyt

(o) the msstery of & prescribed bedy of subject

matter
(bs with due regerd for the pupila' 4ifferences in
abllity, needs, snd interests, and

{c) with some provision for the development of

soclal competences egguugh practice in plesnning and
working with others<®,
#oreover in selacting the unit method of orgsnigation and
determining & time allocation for the cowpletion of sach unit
the committees have provided more iwnedliste goals toc be

achleved thue contributing to better pupll motivation,

20 1. H. Thut and J. Reymond Serberleh, Foundastlons
of Method for E%g%%ﬁary %%hﬂalﬂ, Yew York, Melraw=Hll: ocoW
ompany, ince, s Do 234,
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Similarly the eare takenlin the formulasion of discussion
questions snd topics has provided more fertile opportunity
for pupll ineentive,

The complation of the coursses of study in the soeiel
studles for the first eight grades has not signalled the end
of the committee work for the finel formuletion of the high
school program has not yet been finished but {s enticipated
during the eurrent academic yesar,

#ithout walting for the whole taak tc be completed,
those sections which were done were ilmmedletely translimbted
into elassroom activity., It was with this in wmind thet the
Supsrintendent ¢f Sehools wrote 1n December 1947

Globes, textbooks, reference books, story boek

recders, and appropriste maps have dbaen purehased to
meet the requirements for esch grede. It la ¢ pleusure
to vielt our classrocms and see so mueh Inberest in the
soelal studies progrem. Parents have demonstrated
thelir interest in the program by providing mush meteris
froa their own travels and by leundlng books and other
instructional materials. "¢ can say without bragging
thet in the sree of scclal studies we heve conceransd
ourselves with improving the guality of our school
eurrieulum®0,

A sinller stotement of epprovel and sn indleublon of the

future use of the soclal studies courses of study wor made

by Professor Willlem H. Certwright of Boston Univerasity snd

30 100LL Annual Report of the Superintendent of
56&&615, O ei%¢; Do 13-
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& consultant for the progrem in the uwpper grades when he
wrote 1o an lutrcductory note:

This courss of atudy for the seventh snd eighth
grades represents an achlevement on the pert of the
teschers in the Central “rammar School. OUnder Mizs Anna
S. Babson's lesderehip, the teachers have read widely,
sousul ted at great length, end worked hsrd, The re-
sultant units are & credit to thew end to Glovcester,
With the continued sttention which I &m aure that these
teachers will give to the course of study, the scclal
studies program in the Central Urammar Sohool is one of
which Oloucester cen be prouddl,

Hore recent recognition has bheen given Lo the
Gloueester prograz 1in the socisl) studies through the invi-
tation and acceptance of Mias Virginie Smith, chairmen of
the Oredes T-VI committee aud Xr. Arthur K. Smith, chsirmsn
of the committes in the hizher rradee to participate in the
seaond session cf the Boston University Co-operative
Laboratory in the Zecondsry-School Curriculs on Thursdsy,
Pebruary 9, 195052, Tt wes planned thet esch chairmen would
present s brief talk on the work of the committees in
Glouecester, Following the description of the program ensued
& psnel <dilscusslon in which the two Gloucester teschere
perticlipeted together with Professors %. Linwood Chage and

William H, Cartwright of the Bozton Univereity School of

31 Soclsl Studies (Pert 3), Teecher's Cuide, Unlts,
grade 7, Curricunlum Bulletin n® 10, CGloucester Public Sohools,

ougester, Hassachusetts, Qotober 1849, p. 111,

3% Cf., Nloucsster Dally Times, Gloucester,
Hezsecimseltis, Februvary 35, 1980, ppe. 1 and 2,
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Bducationy ¥lss Mary Jodfrey, chalrman, Soslal Studles
Committes, West Springfield, Masssachusettsy Charles I,
Peltler, Head of the Loolal Htuiies Departmant, Newton High
Sehooly and Miss Olive Nillea, formerly Currieulum Director
in Gloucester, and currently Directeor of ths Boston Tnlverality
High School and College Reeading Clinlec,

The Laboratory, engrossed in the study of 1lZ2eyesr
progranms in a number of communities 1is headed dDy the re-
imowned Frofessor Hoy 0. Billett of Doston Tnivarsity'se
Sehool of Edueetion, Gloucsater teachers wers selscted to
present thelyr aceomplishments In the scclel studles becaunae
thelr courses cf stndy were alresdy in operation snd were
very weil integretsd throughout the 1l2-year spun, It was
acted that Gloncester's program was the first such sceisal
studies progrsm in this part of the country, Attention was
being directed te the l28-year program in the realization
that school plamning must be done with the student's whole
sdueational career under consideration, Thus, it 1s hoped,
dull and vnnecesegary repstition of subjeot meatter will be
avolded, Horecver sach yeer's subject matter will be bulls
upon the lessons already lesrned in previcus years,
Slouoestert's presentetion, then, waa to be indlicative of

what can be done in the scclel studies under szuch & plen.
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Recently the high schocol courses cof study Iin the
soclal studles have Leon coumpleted but are not published as
yot.

The prograess nade in the Soclisl 8tudles marked the
second successful ztep of valuable educetional progress,

Its reception by teachers, administraiors, end the publioc
Tfurther reinforced the convietlion thet Cloucester had
selected zn importent means of in-service teacher edusation,
The succezs achieved in the Ounldence and Soelel Studies led

to expansion of the program into the lsngusge arts,
3. The language Cormlittee at work,

To accomplish the first portion of the language arts
study & commltiee was formed from volunteers smong teachers
and prineipals. The committes, consisting of eleven members
was led by WMr. Joseph Ohes, 8 High Behocl teacher, Tt
included teschers from all parts of the elity and from
Orade 4 through high sohool, The group selecisd had an
eggregete of over 175 years of tesching experience in the
Oloucester aystem, Included in the group were two teschers
whe eagh had only three yesra cxperisnce and one who had
forty-nine yesars experience, The report of this committes

wes to take the form of 8 Teacher's Tuldse for use in the

classrcom. After considersble sssisbance in editing and
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proof re&ding by Mles Hortense L, FHarris, Hesd of the English
Depaertment, Cloucester High %cheool, the report was publlished
tn April 194793,

The Tsacher's Uulde provided & preciss staterent ef
the alims of lsnguage instructicn in gresmmer, ussge, punc-
tuation and cepitslization for esach level of instrugtion
together with an Indiestion of the most efflclient temehing
methods, I¢ alsc suggested exsrciszes sud teachling devices
through which more vivid pressntetion of proper lenruege
forms mizht ve schiesved, Thees included punetnatlion and
capitaligation charts for all twelve grades. Throurh such
means the committes hoved to develop & lenruare feellity
which would bey

1. Teogienrl in -~rowth through the yesrs,

2. Varied and Interesting thomgh repstitious.

3. Recoguiged for 4its objective-clear writin- end

gpeaking 1n scecepted form,

4. Presented sconomically 4,
The ultimnte cobjective of thelr work 1s elearly apparsnt
from the following sitabement of the committee In the opening
pazes of the repori:
""'"""”“Ez"fzgi"fiﬁﬁﬁiﬁe Arts, Part One, Temcherls tuide,
Oloucester Public Zenools, Giousester, Uassacuseths,
April 18, 1947,

34 Ibvid., p. 1.
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The need for prawnmar is self-svident, OGracmar ie
the tool of Lts master serving that nuster iu the
axpression of his thourht, . . « As Seschers of
Boglish we resdily sssume the responsibility for
teaching grammar ss & tcol for the teachsr of forelign
léngusgss. Ve dc net, however, promise that when the
pupil hegins hia study of foreign languapess, his
course in Bnglish grawmar will have been completed,
It shonld, however, be sufficient to form en cdeguate
foundatlion for his forelign langueze study and ghould,
by the end of Grade 9, have been completed in g0 far
as assistance iz required35,

Thus this phase of the languaze committes's work was
sccomplished with & minimux waste of 4iws and effort. In
thelr work they were ssaisted, as wag the socisl studles
coxmittes, by staff members of the Poston Univeraity School
of Bducation., ¥Yany other Qloucnater teachers who were not
committee wmembers alsc gave generously of thelir time and
ingenuity to contribute significantly to the preliuinary
draft of the Teacther's Julds, In ss much 23 the committee's

report was not designed ez & formal conrse of siudy no
attempt was made to eonstruct units sas haed begn done in the
Soclal 3tudles.,

The second phase of the langue~s arts eurrienlun
study rsached 1ts culmination in &n snnotated list of
ehildren's books36, The commlites with gonsiderable

gg EB[EO, Pe 1o

36 The Languare Arts, Part Two, & Tree of Books,
Tloucester Public gehaafs, floueestar, ﬁuamuehws@tba, 1048,
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6aslstance from other slsmentsry scheool teachers throughout
Gloucester complled a comprehsnsive book-list which, through
the flpancial assistance of the Pareat Teacher Assoeclatinn
Couneil, was 1llustratsd by the well known Vir-inic Lee
Burton. It waa expected thet this plece of work would have
considersble circulstion swong slemantsary schools throughout
the vicinity and perhaps nationaily.

The third phase of languare study undertaken in the
in~gervice teacher education program was the construction of

8 Student's Culded?, Originel planning for this pert of the

work wes acoomplished az the Teacher's Gulide was being

foreulated but its finsl prepsration necessitated e greater
expenditure of time., MHuch of the diraection of this taask
was doue by ties Clive $. Hlles, then the Director of
Curriculum in Oloucester. Outelde aassisteance wes welcomed
from Mlss MHary B, Sullivan of the Department of Bducation,
University of Vermont, who reviewed the originsl manuseript
and auggested some addivions to 1t. Neerly a score of
“loueester teachers reed the oririneal draft and wmade helpful
recommends iiouns,

The final revision as prepared for publicstion in

Jetober 1948, was organiszed on a tonlccl baals, 28 in the

37 The Lagguago Arts, Pert Three, Student's Muide,
Sloncester Fublic SohoO18, SlOUCEsLeTr, MARSAcCHUsELLE,

Netoher 1948,
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case of the Tesoher's OQuide the unit plan of organisgatlon

was ocnslidered %o be too formel e&nd hence unnecsssary. The

toplea included in the Student'a Sulde were:

1° Learning How to Study.
2¥ Direotions for Pars Form.
3° Handwriting.
4° Tirections for letier.Forms,
5% Directions for Cutlining.
¥ Punctuwation,
7° Capitalization.
8% Syabols for Revizion of FPapers,
9° Common Definitions.
10° Verb Conjugetion.
11° DPersonel Proncuns.
12° spelling
13 Reporting on Books,

Within the trestment of esch toplo extrems ¢ere was taken to
include an appropriate exemple in further explanation of the
peint of emphesis, Moreover the concluding portiea of the
Ouids wes en eppendix in which were placel examples of svery
type of letter likely to be eneountered by the pupil
throushout his school caresr. That the Btudent's Oulde wes

extrenely well executed ls s messure of the senrl and pre-
clslion of those who perticipsted inm 1ts conatruction,

In writing of the thorouzhness of the work done in
construcking the spelling portion of thls Ouide the Buper-
intendent of Sehools sommented:
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We atrive to get boys sud girls to spell words
correetly in their deily writin-., The s elling liats
we uge sre complled ou the bausls of meny surveys of the
words which students use, hear, and read at thelr
respective grade levelssd,

To this end the Student's Sulde Iincludes a Lasic word list

sppliceble to students in the tenth grade and higher., This
basio requirement is in & sense the result of ell the
spelling efforts alresdy undertaken in the lower grades.,

The completicn of the reading program and the
publication of 1ts several reports marked the completion of
three~quarters of the work plaunned as the initisl phese of
Gloucester's in-service tesacher education program, There
remained oaly the coapletion of the teasks already assumed
by teschers of readlng.

4. The Headlung Comulttee at work,

Closely &llled to the fleld of basic languege
instruction 1s the necessity of develeping proper reading
siills. That thls close relationship was understood by the
sarly architects of “loucester's program 1a evident from
their deciszion to devote conalderable attention to the
fostering of efficient reading habits, 3imultanecusly with
the launchine of the Muidence, Socliel Btudies, and Languapge

program a plan for extensive analysis of reading habita end

30 %EI‘E Aunnual Yeport of the Public Jchuols,
Gloncester, HASBACINABLLE, DOco DOl LD40s; Ds 10
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Geficlencles wes insugurated., In much the same fashion as
in the case of the cther groups a coumittee was formed to
iuvestigate messures being taken to improve reading, e
eruclal akill in the development of well educated children.
The importance of reading as a basic educstionsl tool has
been emphasiszed rspeatedly throughont educational literaturs,
Henoe Dr. Lake, the Uloucester Superintendent of Schools,
has writtens
Success in school depends more upon a pupil's ability
to read than upcon any other abllity. If & ehild masters
the reading akills and enjoys the reading of worthwhile
bookks and other materials, his chances of success in
classrcom work from firat grade through high school and
colleze sre practicelly gusrantesd, In spite of the
uany other lesrning aids which we are using, such as
pletures, records, films, and orel explanation and
discussion, readlng still remeins the mesns by which
most learning 1s donesS?d,

The Resadlng Commlttee met freguently in joint session
with the Language Commlttes, scmetimes by 1tselfl when ine
terpretation of their studies and observaticns seomed
necessary. 7The group exanined existin, resding techniqguesa
and studled the means throurh which readiug cen be improved
through the efforts of the home az well &s through the
sohool., While this work required extenslve expenditure of
time and energy 1t did net reguire s leupthy written report

30 Your Cnild end His HRemding, (Pamphlet),

Glouceeter Fublie Gehcols, Flovcester, ilassactmsetis,
Harch 15’ lg*gg Pr 14
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nor & precisely construoted course of study. Yet the
resultant growth in ths professionel acumen of those who
participated in this inveatiration was without guestion,

The substance of the committee sctivities end its sugrestions
aend recommendations provided the basis for the publleation
of a pamphlet for parents explainin~y the importance of
reading end 1ta contimied improvement,

Committee members reallzed that c¢chlldren mature to
the point where they are ready to read at varying agee., This
13 evident from the followlng ststement of the Superintendent:

Our teachers also raunlise thet every chlld does not

take the vericus steps Iln learalng %o read a4t the same

speed, We do not any longer expsot that ehildren will

advsnce at egual rates, and we do wnot try to meske thenm

do so, Every tescher in the elementsry schools has

three or more groups of children ualng different

materiels and progressing at different retes. Through

this provisleon for indlvidual differsnces, we hope to

keop all children z%acaaﬁing and progressing according

to thelir abilitiee®Y,
The more cobservation the commities undertook, the more
evidence they uncovered that immediste and drastic measmuras
were necessary to bring the calidbre of reading up to national
standerds. For exemple 1t wee dlecoversd that in the Central
Gremmer School the averspe reading ubllity was fiftsen months
behind the natlionel average {or puplls in siwilar grades.

Feoed with thils appalling revelstlion the twenty members of

Zﬁ ZEIEG‘ Pe 2o
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the committee sought 8 solntlon $o thie problem, Under the
direction of Dr. Donsld D, Durrell of Joston Unlversity
3ehool of ducstion & foymal eourse wes offersd in the lwme
provenant of readinz., Thls course considered all levels
throuzh the high school ludicating how lmproved reading
hablts ml ht be developed.

Pollowin: upon this course definite stepe were taken
by the committee memdbers not culy to improve readlng within
thelr own elaases but also %o stimulate luterest La a more
comprohensive plen of attack, As a direct result of the
awakenling broughti aboub by this commlttee & Remedial
Reading prorram waz created ou an experimental basls in the
gummer of 1948, In all, forty-ei -ht ouplle wore enrolled
and paid added tuition for the privilegs of attendiung the
remodial classes, The resulis showed reunerkadle improvement
iu resding speed and comprehension during ths next school
yeer, MNany of the pupils read es wsell as the classmates who
had excelled them in readins previcuslys others showed
umasusl iaprovement., The success of this program resulted
in & larper remedial progrem belins developed during the
summer of 1949,

An additional benefit from the teacher's work was the
emphasis pleced npon a thorough eye and ser testing program

to determine those whose reading deflelencles were ceavsed or
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affeocted Ly physical abunormmlities, HNo longer would children
be expected to learn as much or &3 rapldly when they had such
physical weaknessea,

At the high scheol level & Laborstory in English was
suggested for pupils in the Preoshman and Sophomore clesses
vho found reading 4iffiocult or had other lanzurge work
airfionlty. Thie, too, was pnt into operation with a dally
claegs meoting in whiech students spent thelr time in receliving
speclial help in resding, spelling, snd compositiocn. The
first year of this program gaw speolfic esaigmment of pupils
to remedial clazses becavse of thelr past records. During
the current year pupils who wish Lo take 1t wvoluntarily are
sllowed entrance also.

In a more posltive veln the committes Iin conjunction
with the Parent Tezcher Assoclaticns snd the 3awyer Free
Library took ateps to provide additlional beneficlsl books for
plessuraeble reading for children,

The result of these concerted efforts has been
increased clreulation of library books among school pupils
and more lsudably, en incresse in resding efficlency to the
point where pupils in the Jloucester schools have egualled
the average reading attalnments of puplls their ape throughout
the country. These results aelone would sdem to juastify the
added effort end expense lnvolved in the study of reading
bebita.
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Yot the committse in coneluding 4its reperi suvgested
for the benefit of the parents of eschool children & number of
praciices wiilch could esslet in providing the best ;czeible
oalibre of reading ability. These reco-mendstions were:

l. Keep in close touech with the school shrough fre«
quent vigite., %e cezn prevent many diffloculties for your
ehild by your koeping the schcol informed and by our
keeplus the home informed.

2, %atch your child's heslth carefully, especially
eye and ear conditions, which &re so importent to
progress in readling,

3. Be petient snd understending when your c¢hild doesa
not learn to read immedietely or when he lazs behind for
& time. Often such ohildren “catch up® a little later,

4., Read %o your ehild, btmt also ;lve him e chance to
resd to you for short pericds of time., To not tire him
0y lomg reading, and avold trying to teach resding skills
unless you have discussed the vrocedures in detall with
the tescher or supsrvieor,

&. Be aware of a senss of insecurlty beceuse of hidden
worries which may be keeplng your chlld from doing his
best work, Inform the tescher of guch matters,

6. Encourage your child to obtalin well-zelected books
from the librsry. Do not let him go without books or
exist on a diet of cowmlcs,

7. Hake 1t porsible for vour child to attend the
summer reading school if his tescher recommends his going.
3, Eneoursaze the high scheol pupil Lo your home to
et the most out of the ILeboratory in English 1f he has
%aea azsisned to 1t, or to request to be aasigned if he

18 having d1fficulty.

9. If the pupil 1s in hlgh sohool and has home resding
to do, provide him with a grod place in which to do 1t
and remove temptations, such as radio snd televielcn, as
mueh a8 posaible during stndy hours.

10, Be setiafied with the child's best, whether or not
1t eomes up to your expectations. Nothing can he ggined
by pushiug & ohild faster or ferther than hs can go¥%,

41 %ido’ Pits Buwl o
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From these suggestions to parents as well aa frox
the steps taken to lsmprove reeding within the sechools it is
e3ay %o see that the time of the commlttee was well spent and
thet thelr deliberstions were worthy of the grasduste credit
allowed them through the in-service teacher aducation
program, Cortainly 1t is with pardonable pride that Dr, Lake
wrote:

In last yeur's Centrel Gremmar School gradueting
clase .we had members csapable of reading material
difficult for the mverage college student. . , .,
Generally speaking - our children read more books, they
resad faazur, they read with ;reater understanding, and
they resd for plessurs st &n earlier Adated®,

Sueh results sre in great measure due to the zeal sud
interest of the committee members and reflect eredit on the
tesprit de eorps'! of the entire school system,

At the beglnning of the 1849-1950 acsdemle year four
phases of the currleular reorganization were virtuslly
completed through the medium of the new program of in-service
teacher edueantion, Wolt only hed the suldsnce needs of the
3loucsster pupils been sbudled by compeltent lnvesti-stors
but alee concrete action had taken plage to insure more
adequete mervices through the school. The lengthy task of
re-esig.in; the soclal atudies offerings and content ewalted

ouly the publication of the high school courasss of study ¢o

r'{3 50235 Annual Heport of the Publle Sghools,
Gloucester, ARsABcEMBELLE, Lecerniar 1940, DPe =0
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be completa, Moreover the lengusge and resading phaues of the
sghool had besu studled, lmprovements had been wmade Jun ine
structional feoclilitlies and techniques, and remedlal services
had becn Inltlated, Thus Lt was appropriaste for the Supers
inteudent of Sohoole to note in his final report for ithe
ealendar yesr 1843:

1o OISO e e

concern with the $saching of the esaontial Bocls whiceh

snable cur children So aequire knowledpge and toc pass it
on to others., The modern sechool doss not nerlect

§%§§%§§§§%%§¥ggztiguﬁges scospt reaponsibdility in other
.

As & further indlcation of this conoept of modern
eduocstion the previcus school year sew curricular etudy
fnitiated Lun the fields of Arithmetlc and Celence. Decsuse
of the wife scope of thwse two subjects and in view of the
desire to arrive at & 1B-yoar coordlaostion of thweaee it was
imposaible to complets the work of these counitiess in oune
acadenlic yesar, Hence the work of these committess 1s
gurrently progressing with the expecteticn thet completion
wlll be atitained Ly the end of this schueol yesr or esrly in
the next.

This chapber haes bwen devoted to en anelysis and
deseription of the cownmltiesvs at work and of the

ﬁ EEIEO. Pe 11l
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recommendations and new coursss of study which have resulted
from thelr delidersticns, It !s well before uttempiling to
evaluete the effiecmcy of this in-service polioy to observe,
in the next chapter, the results obtalned by appropriste use

of some of these courses of study in ¢lasses throughout the
Gloucester schocls,



CHAPTER IV
CLASSROLUM APIT.ICATIOR AMD EVALU.TION

Before say complete evaluatlion of the work of the
coumittees can be made it 1s eassential that the courses of
study which they constructed be put into use in the schools.
It 1ia, then, appropriaete to examine in sowe detell how these
courses of study were utliliged and what benefits were derived
from their use, Limitations o space prohibit & complete
analysis of each course of study in 1ts application. Like-
wise the work of such commlttees as the Ouldance and Languege
committees 1z less amenable to accurats messurement save in
the observed adjustment of pupils to the school atmosphere.
Henoce the present chapter will more fully anslyze the results
of the Reading and the Scelsl Studlies program. Sinecs the
latter subject hes aprlication et all grade lavelas, 1t will
be the center of our observations, This selsction s based
also on the faot that the conditicns under whiech the Soelal
Studles program was 1lnitleted more closely approached the
Cesiradble.

I% would appesr that there are six steps Lo be
Tollowed In the epplication and evaluvaetion of thess courses
of study in the (loucester classrcoms, The first step
necessitates observation of the claasroom sc¢ene wherein the
cozmittee's recoumendetions sre belng utilized. This would

inelude notation of the learning material awvallabls, the work
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required of students, the genersl atmosphere cf the clsss,
and the extra-class sotivities provided. Thie portion of
the enelysis would be at oncse rersonal and sublectlve, The
second stage in our exeminstion of these clsssroom appli-
ocations would regquire the administretion of stsndardlised
tests to measure progress meade uander the new procedures.
Prom these, general tendenclies would be abstracted as wel;
&8 indlostions of Lndividuel prozress. The third step would
entail the acecumulsticon of pupll copinion on the new plan of
procedure and his adjustment to 1%t. The fourth step wonld
inelude the polling of the opiniocns of instructional sund
superviscry personnsl a2 to the prorress made., The fifth
steop would compriase a comparison of observed results with
valid edueational eriteris, The finul step would require
the reglstration of current objesctives to the program. It
i3 in aceordance with these slx steps that we proceed to

examine the new programs undeér way in the Gloucsester schools.
1. Classroom atiosphere.

A third grade social atodles cless hes been selected
as & typlesl example of the new program in the lower grades,
Let us ovaserve the classrcom agena throughout the eoverlag of
& unit on communications, He regular textbook wss required
in the class, Hence the 3chivol Department nsed not buy as

many coples of any one Dook as formerly. Rather about ten
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eopies of & baslc book perallelling the eourse outline were
available, In additlon to these books there were alnle
copies of teun or fifteen other books which relate to the
subjecta to be covered snd were sulted to the lesvel of pupil
development. (Many of these books heve been sout as come
Plimentary copies by publishers anxiouws to participate in
the program in the hope of incressing their sales of books
among teachers coming %0 observe Glouocsster's new endeavor.)
Jther Instructional msterisls such es maps, charts, plctursea,
etc. wors in sbundance.

At the outset of the unit the teacher explained each
sectlicn of the unit to her puplls, 3She amphealeeé the
importance of communicetion in everyday life as well as in
the contlnued ssfety and progress of the natlon. Plctures
of the verious mesns of communlication adorned the clsas
bulletin board. The teacher then began the pupll learning
eéctivities by sasking the puplls individually as well &3 in
small zroups to use the wvailaedle bHooks snd leasrning
materials in loocking up further infeorastion on the means of
communicetion. 3he explained that the informstion diseoversd
in this manneyr would later be presented to the class by the
individual or group who had done the resesrck. The reports
wors to be spresd over the entire time devoted to the unilb,

As the unit progressed the teacher brought in poems,

plays, and stories relabed to the central theme of the vnit,
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Some of these wers read aloud by the teacher, others by the
pupils, Arrangements were made for the cless to mske severel
visits to see means of sommunication 4in operation, Thus the
children viaited the Olouvcester Post (ffice, the New Englend
Telephone Lxchange, the Western Unlon Telegraph 0fflee, and
the nmewspaper offices of the Tlcusester Dally Tiwmes, ifter
most of these trips the class memberas wers required to
write brief compositions desoribing what hed been seen,
in the ccurse of the unit reports on the following
toplcs were written and resd by the pupila:
1+ The Fony Kxpress
2. How Our #Hall Heaches Us
3. Cux Trip to the Fost Oflice
4. Our Trip to the Telephons Compeny
£. Alrplenes
€. Thae Post Oiflce
7. The Telephone
8., The Hadlo
9. The Hail Truck
10, Communicatlion in Early Days
11, The Telephons Call
12, Operations in the Telephons 3{fice -~ Lecal
and Long-distsnce Uparstors
If eny of the puplls 4idn't understand the report or wished
to 8dd to Lt he had the privilege of ¢uestlioning the writer
or cemmenting on what hed beem said, lNoreover, each child
wis reoquired to keep & scrapboek on comsmnloations 1o which
he pasted iuntereestling pletures, stories, snd nowspaper
elippings which ceme to his stientlion.
The unlt eumphasiged particularly how the locsl

eommmanication feellities influencad the dally lives of the
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pupils. It alzo developed the puplls! ability to seck
informetion properly aud to do elementsl resgarch sulted to
his own intellectual level.

A visitor entering e classroom thus organized
ivmediately is impressed with the zealous interest of the
puplla., He sees in them the fesling of reslity with which
they attack their partiecular task. The Joy with which they
regerd thelr crestive work is obvicus. Punlls who were once
disintersated ere cooperativaely drewn initc pertnership in
the investigatlions and projects already begun. Esch
individual and group ls both construetively critical and
appreclative of the work of others. The Joint efforts of
tndlviduels and small groups result in s degree of self-
discipline and & nodloun of sell-conildence,

The work of this third grade cless is besed upon a
Job slyreaady well done 1in the previous grades, In the first
grade the pupll has been Introduced to the sehool through
visits to other clesses wnd zimple eaplanatliona of school
1ife. They have lsarusd of the interdependsnce of home end
sehoel. In the second grade they have leurued of the
community ian which they llve apart from home auvd achool,
Here they becouwe scquainted with the postman, the firemsn,
end the polliceman snd the lnvaluable services whleh they

provide.,
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Thelr work in this third grade will prepere them to
broaden their horiscns %o investigste the natlicn, the world,
and related problems iu succeeding grades. 1In the projects
they complete, in the collections end exhibliions they
present, and in the knowledge they aoguire, they it thew~
selves for reaponsidle citizenship and provide for themselves
a high degree of self-mwotivation. Likewlse they provide
themselves with the wvaluable experience of applying both
mental and physleal teols in the aclution of practieal
problema. The ataosphers of the clessroom 1z at once one of
purposive activity and energetlic enthusissm -~ & far ery from

the reziznsntation and stultificaticn of old.
2. Avalustion through tessting,

Ko new educational program can galn wide sccepience
or aporovael without wmore concrete evidsnes of Lis success
than the testaments of i1tas proponents., Hanece in support of
the Jloucester school sysiem's clalza to progress acre 1s
regquired then mere ¢lassrcom visitation and obaervation.
Bence in the 1948 -~ 1949 sachiool year an effort wss wmeds to
deternine more sclentlifically the value of the uew courses
of study and thelr conastructlion in Improving teschling.
Aeceuge the new courses of study had been decided upon as the

besis for lustruetion in ell classes it was impossible %o
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sonduet the mest couclusive type of experimect - 1.8, using
& control group aud av experimentsl group.

However it wwg possible to edminizter standardigzed
tezts to two sixth grade ¢losses numbering & totsl of alxty~
twe pupils. The =mombers of the class ranged in echromologlcesl
&ge from ten to fifteen yesrs with the sverege s e being
twelve years., This group wes wnselegted in intellizence so
thet abllitiss runzed {rom dull norwmel to superier. No
standardiszed intelligence teasts were administered st this
time however,

To find a besis for comperiscn it was feli advisable
to pre-test pupils in reading and sccisl atudles in HSeptemder
1948 and to test them &gain &t the end of the ecsdemlc your
in Hay of 1949, Thus & messure of pupll progreze could be
obteined., With thet plen in wind in September the Jows Lvery
Fupll Tests of Teele -killu, Llementary iBettery, Credes 8-,

Porm I wae edminlstered to the two clusses of slixth gredera,

f.ikewliae the Itanfo Achilevement Testi

Betiery for Suciel 3gudies was admiuletered socn thersafter.
Although the Iowk Basic :kills test was divided Ilnto four
sections - paresreph Interpretetlion, word meanlng, langusge
usage, and kunowled e of lliterature - f¢r eouparaiive purposes
the sverage resding score was felt to Le sulflplent.

Similarly the rew acores achleved in the Stenford Socley

Studles Batlery was cousidered gufficient.
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TAELE IIl.~

Soores of 82 puplils in Jrads &, 1048, on Iowa Every Fupil
Teats of Sasic Skills, Blementary battery, drades €G-8,
Fora L, und on 3tenford Achlevenant Teate, Forc E, Advenced
Battery for Soclal Studies.

S%u- Aversgze Soclal Stu- Awerage  Hocle
dent R4 TR St (' : . 1* | K3 % & 8g
2 45 45 3% 80 85
- 83 £9 34 i34 &4
4 7% 78 38 61 628
8 61 48 46 71 71
é a8 48 ¥ 70 67
7 1) 62 as 64 Vi
) 78 a9 59 71 57
< 64 4% 40 72 84
10 58 &b 41 ba 6l
1l 70 8% 42 &4 82
18 85 89 43 87 €3
13 62 B8 44 45 43
14 63 80 45 74 €3
15 55 89 40 73 75
18 6o 65 47 0 ()
A7 65 7% 43 & 78
18 54 45 49 64 78
19 B3 63 80 63 57
80 58 23] Bl G4 53
21 66 4B L 5} TR e
8L 70 &5 BS 65 &2
25 74 70 64 74 65
24 56 50 &b 65 €3
ab 61 56 56 74 84
a8 60 50 &% 54 513
87 80 oL 854 81 é1
28 -4 60 &9 &g &3
29 60 a8 & 7l 81
30 64 £0 &1 68 B3
31 76 B4 62 13 El

Hean Feading Score 64.74 Hean Scelel Studles Zcore 61.16
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TR B TV =

fgores of 68 pupils, 1tated fu Talle I77, in Grnde &, 1949,
on lows Bvery Punil Tests of Nasice Skills, Tlementary
Battery, Orades €-%, FYorm 7, cnd on Stunford /chisvement
Tezts, Forxy B, Advanced Dattery for Soclal Studles.

=t el A s P10 P Tt S e A e YO A P et A { S AR Al R U o A AP b S i 44 At A Nt

Average Average

gtu; Aveﬁuge 3&31§1 Stu~  Average 30&%&1

an Headlns studlses Jdent  Rasdl Studle
Y 82 7%“ —3E ‘%‘m v&““"g
2 42 50 5% T4 o

S 4 83 34 76 75

4 76 88 58 G4 64

4 &b €4 w6 V1Y 77

€ 63 79 3% To &5

v 65 6% 38 95 Uo

8 230 g 39 T4 Té

e 86 G7 40 ¥ i) 76
10 84 63 4) &35 6%
11 70 76 42 (434] Vis
12 6B 69 43 305 ™
13 €o 84 44 B0 53
14 75 78 45 38 P4
16 6o Eu 46 03 &8
1 74 34 47 76 80
17 82 8% 48 T8 91
13 82 59 45 73 33
10 74 T4 &0 &6 64
20 86 64 a3l 74 78
21 €0 5€ 3 B8l &0
22 81 78 83 ™3 34
23 1412 80 B4 74 74
24 59 31 88 28 74
25 20 B8O 56 86 88
28 &4 78 57 63 56
27 86 B3 58 66 74
23 és 73 59 58 60
g9 86 80 a0 3¢ &7
30 70 78 81 87 72
51 24 (] 68 &8 64

Kean Reading 3core 72.56 Hean 3oclsal 3tudles Scors T3.34
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Teblle IIT 1lisgts the averaje readin, sccras aud scelal
atudies scores derived from the 8e,lexbor 1046 examluctlous.
It is wsll to note thsi the meun wverc se rceding .core wWke
64,74, the mein soolel sbudles score Ul.l18.

In Xay 10435 Porm ¥ of the fows Zvery Pupll Tests of
Basig Skllls was sdminlsotered to the szcme pupllz. Also an

alternate form of the 3tsnford 3cclal Otudles dattery wea

administered., The avsr.ge readin., scores aud the raw social
atudies scores of these tesis are llsted in Talle IV. The
mean avereze resdlng score sabl thle time was 73.50 and the
mean soclel studles score 73.54.

A cgomparison of the results of theas two sets of
tests reveals some interssting concepts for asslmilatica. &
compariscn of the mesn scores galinsd in Seplember with those
obteined in May shows 8 gain of 7.74 1n average resadlag
score. This of itselfl does not necesgerily prove the
effestiveness of the Ine-sorvice education progrém. .ther
faobors such ss maturuilon and vicaricus experience wmust be
considered as sountributory to the iuproved test performance
over the span of the sohool year. dor wust 1t be overlooked
that normel temching conditicnes would result {n some ime
provement in the course of an sosdemlc year. However, the
faot thet the reading lmprovement represents & galn of 11.8
per cent in performance is lndlicative thet more than

meturation, vicariocus experience snd normel tesching was
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reaponelible for Ilmpreved tesi results. The acded Llnorement
of lmprovemcnt may then be credited to the in-sgervice
program of teacher cducatlion.

0f grester magnitude and importanes iz the 12,18
average improvement in the meun rew soelal studlies scorass,
Thig represents &u i rove:cnt of 13.7 per cent over ithe
mesn secore abbalned in Zaphe er. Tsking inte scecunt other
eoutributing elements to this lmprovement, as hes alresdy
boen done in dliscuseluy the readiny scores, one cannot bui
conelude that the ine-servlice progrem has ulso bhesr efficctive
in thes scelel studles,

One furiaer applicetblion of these teste results ssems
lsgitizts to present at this juneture. IL i3 apparent from
statisties alresdy zentloned Lthat grester geln was messursd
fn the soeigl studlies than in readin; over the months from
September to Hay., If would sesm that the grester galn thus
evident in the social studlles 18 larzely & msssure of the
excellent work doue iun course of study construciion and ine
service teachsr education by the Gloucester teachers, The
statistlcal c¢onceptz thus far presented Indloste thet st
least tentatlive apprebatien alculd be {iven the progran,

Thia comperison of wmesn scores hes shown signifieant
resulis. I‘ar wmore drematic, however, ls an examinstion of a
few individual records of perforasncs on these tests. In

Saptembar 1548, James 4., & twelve yeer old pupll, recelived
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74 in peragraph interpretaticon, 70 1lu word moaning, &5 in
languege uasuge, and SV in .unowledye of literuturs. In May
of 1948 he recsived 20, 70, V&, iud YO reopectively. ¢ has
since become mueh iunterssted in readin. and library work.

In the social studles he recelved 70 in Loptember 1944 and
80 in day 1949.

Jane B., &lsc twelve years of are, had, in the sawme
teats in Jeoptawmber, 60 in pureaygraph interpretusion, &L Llu
word meaning, 65 in language usage, and 70 in xnowledge of
litersvure. In iy 1949, her scores wsre 65, 70, 70, wund
78 respectively. 5She nad slego developed greatsr interest
in rouding and librsry usage, Isprovement wu3 also svidend
in her acclsl studies sccres from 66 in 3eptember 1940 to
70 in ¥ay 1949,

The cases of Jemes A, and Jane B wore typlosl of
neawy more whose fmprovensnt can readily bLe upderstood from
a perusel of the dete included 1o Tables III and IV, Thers
are some few exceptions tn the general tendency of progress,
These maey be essumed to be reiarded students or those who
lacked mosivation or opportunity te imzrove thelr resding
ability and scciasl studiss comprehensicn., It 1z interesting
to note, however, that of thosc who ssemed to be the most
retarded, the mejority made nesrly mverage progress. Some
even made specteculsr Improvement in thelr test scorss,

betssring previous scorss by thirdy pointe or =mcre. This,
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too, Lo & poasible ifnllembilon of lmprovessnt Lrougat aboub
through ths fo-aervice currioulas stdles of the Jdloacaster
teachera.

Though the statlstics derivel frou thls oune coum-
parison of aschieveumsul Lest scurvs are noi sclentilleslly
coneluzive they gertalnly liniieste teschicr improvement,
Additionzl wore compreshensive tesilin> will bhe needed before
extelt coucinalons as {o the practle.lity of Lus progrewm can
be drawa. Juch stuotistics will sventually becouwe avalleble

&8s & untural biprcduct of the uldsnce program.
3. Pupil cpinion of the unew g prceci.

Ancther basly {cr Juiging the classroom appllcutlion of
the new zcurases of study can be galned frow the reglistravion
of pwpil opliulon through & limited oumbdber of questlons. As
the acadenic year 1,48 - 19247 ot underway the same sixtyw-
two punlls in the sizth grads were slven a8 briefl luformal
questionneire, Although they were nol required %o sign the
paper on which they submltted theifr suswers a&ll but one of
the pupils 41d identify themselves,

The first Question aaked "Lo yuu like readingt® To
this guestion Lulrty-five suswered In the afliruwtive,

fiftecn seld thet ithey had no partionlar resson Lo dlslike
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resding and seventeen seld that they dlsliked resding.
Inocluded among those enswerin: in the alfiraative were flve
paplls with physlcal defects.,

Question two asked "If you do, what kiud of stories
interest you meat?™ Unanlmous Intersst wss resistered on
behelf of exciting and adventurs stories and boy end zirl
stories. Fifty-five exprecsed & liking for short stories
while only ten showed any taste for historder) astories.

wuastion three lnquired "Having resd a2 book, do you
find 1t diffioult to write & book report about 147" Forty-
five pupille exprezsed the ¢;inleon thet beook reports eare
difrfficult while only seventesn felt that book reports were
not diffieult tc write. In answer to the fowrth Question
the puplls agreed thet, thousi it was usually d4flficult te
write a book report, 1t did help them to sppreciate the
etory.

Qestlon five read "DUo you fesel that your work in
varicua subjeocts, such s Zcelal Ltudies, {s wade harder
becezuse you find that you lack an inberest in resding?”
¥ithout exception, the pupils felt that & lack of interest
in resding would heve 8 deleterious effect on those othar
gubjecte lv which extensive reading sud ressarch work &re
reqguired. The puplls felt that intercst in resding would
facilitate thelir work in other anbleste.
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The finel gueaticn wes "Lo you like Soclal Utulies?"
Twenty«five indicated that they 44d not like the Loclal
3tudles, seventeen were indifferent towsrds the subject while
only twenty gave their whole~hesrted spnroval ic 1t. Such
gépathy toward reeding senzed to Indlcate the neceaslty of
some corrective steps. The desired lmprovement in reading
wmobtlivation was expected to result in higher scores during
the administratlicn of tests in tihe scclal atudles.

At the conciusi.u cf the soucol year {(May 19E) the
puplls were aguln ssked the same questlona. A ocomperison of
the repliss Jiven with test zcores luldlesied aome lntsresting
facts. 41l pupllis who sversjed 70 or higher in thelr scores
for puragraph interpretation, word meaning, language usage
end kuowledge of Literaturs in May 1949 ilandiecsted that they
were interested in reading. The same was true of thwse who
had higher scores than 70 in the socisl studles test st that
time, Thess pupils eszemed o heve sohleved high scores
paertly through thelr lutense interest 1n reading,.

In all 90 per cent of the sixty-twe puplls indicatsd
an interest iu resding lu May whoress lesa than 60 per ceat
had shown lnterest in Jeptember, A like perceniage indlcated
an iuterest in soclel atudlies in ¥ay 1949 wheresas lsse than
55 per cent hed shwwn definlte liklng for the subject in
3eptember 1945. These resvits seem to Justlifly two conw

elusionst sueccess in the social studles reguirsed the use of
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reading, research, and composition technigquesi the new
&pproach to the goclal mtudiea had provided grest lucresses
in pupil interest and motivetion. While this did not
necessarily result from the in-gervice program, it is loglesl
to assume that psert of the progress shown stemmed from it,

Ho significant chenge in attitude towards book
reports was evident in the replies to uestions I snd 4 of
the secound set of guestionnaires, 7o the teachers this
indicated that such assigoments had llttle internal
motivation and were essentlislly tescher-dlotated tasks. It
was expected that teschers in the current sondemle year
would sattempt to desl constructively with thieg condition,
The enswers to <ueation § of the Hay 1$49 gueationnsire
followed mmuch the sume patitern sg the replles of Septewmber
19458 indiceted. Pewer pupils indicated & lack of interest
in reading snd hence the replles %o this gquestlion were of
loes signlficance than esrlier,

The somparison of pupll replies to the two ques-
tionnaires showed that the atudents themselves recogniged
the wvalue of the new approach to reading and the soolsl
studies. Thelr sapprobetion was apparent both in ques=

tionnaire replies and iun stendardliszed test soores,
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4., Tescher opinlion of the program.

The description of clsessroom applicetion of the new
courses of study would herdly be complste withcut some record
belng made of the teacher's opinion on its merits., Two
methods of obtainin: tescher sentiment wers utilieed which
reanlted in ssbtlafsctory informsti-n belny gerthered.

First the guestlionnuire ori-inslly submitted to the
teschers {(See Appendix 2) wee reissued to .ain & knowledge
cf difficnlties which stlll exlisted and, by comparison with
esrller tabulations, to determine those ereas in which
fmproved techniques had resulted, 7The results of this tabu-
lation and comparison of repllieas showsd that the lLeachers
were convinced theat definite improvement haéd reanlted along
certain specific lineas. A1l of those who had indicated
difficulty in preparing dally lesson plens reported ime
provenent. Eighty-five per cent of those reporting ine
abllity to oryenize matsrlials easily had beneflited from the
in-service program. (It wes learnsd on further investigation
that those not reporting iwprovement in this aspect of
teaching lacked suffliclent texts and supplemeuntery reference
books.) Sevanty~-five per cent found that 1t was essler to
gover the ground required durinr the year whereas they hed
experienced difficulties in deing this in previous yesra,
All teschers who reported difficulties in teachiny puplils to
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study, im providing for brigsht puplls, end in scsistlnog slow
pupils reported significent improvement. Hinety per ceant of
the teachers reported progress in keeping pupils interested
and occupled, A siwmilar proportion noted an improved splirit
of ocooperation among the teschers, (In the ten per cent who
noted uno ilmprovement in tescher cooperation 1% was evident
that such leok of cooperation stemmed {rom longestanding
clashes of personality.) Teacher opinioms a3 to thelr own
improvement were substantiated by the reports of supervisory
personnel throughout the systewm., These manifest ochanges in
classroom tecilmigue provide further evidense in jusdificstion
of the in-service program.

Beyond these indications of ¢lassroom improvement
it was thought desiraeble to submit 2 brief informal) ques-
tionneire to thes teachers on which they would be maked to
rezister thelr opinions and comments on the Gloveester
program, These remarks were to be restricted to the ine
service program itselfl rether than to Inelude its classroom
application. Answers were, thersfore, sclicited to the
followiag queztionar

ls Do you find the in-service training progrem
valuable?

2. Would you advise continmuatlion of such service?
Se If you recommend continuetion of thla treinlng,

what changes do you feel should be mede in: &) objectives,
b) eontent, ¢) procedures?
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4+ Do you prefor a short ter:n poriod or & full
semester?

6. Would you recommend that & somswhet similur
program of lu-~gervice oourses be offered for all subjects?

Aauoeiatg;nxgﬁgg::h;%z“t:a%hﬁhgrg%::gg:§:§ §§33:§?3; its
moubers?

Overwhelming approval of what Led slready been done
was poglistercd in the answers sscorded the Ifirat question.
Hearly all were entimwsiestic for the contipusmoe ond expansion
of the program. It wes clesr thet the teamchers hed gslned
individually snd collectively [rom thelr porbticipation in the
in-ssrvice development of courses of situdy.

In response to Yueation 3, ncne of the Leschers
suggeated any ohsoze in the objectives of the progzren.
Howevor some felt that too mich was abttenpbed in the short
time alloted to a meeting, Otuhers were of the opinion that
8 zoro aguitable tinme for meetlings should be erranged so as
not to enarcsch upon the tsacher's lelsure lwurs too heavily.
In that regerd many teachers werse deslirous of spresding the
work over a whole semester or even an academic yesr, The
majority felt that en extension of the iu-servige program to
encompans all acedenic sublects wuy both loglesl and ade
visable. The aontloued cooperetion of the MNouvestsr
Teschere Associstion in the oarrying out of in-service
training was thought to be the most appropriste coutridbution
degired of the profegslionsl group.
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In addition to anawering the specific questions put
bafore them an opportunity waz given the teschers to inelude
pertinent commenta on the program,

The followling items indlicate the lmportant aug~-
Zesltions nade by the group:

1. The teachers felt that they hLmd profited by the
opportunities to discuss thair looal ecurriculum problems
under loecal lsadership.

2, They actually recsived asslatencs sné Inspirstion
in thelr "everyday clesgroom problens” from the rescurce
loaders and congultiants,

5. The tsachers walcomed the opportunlly to teke
part in the "zive end teke® type of disouesions,.

4. The participsnts becsme bhetter seguasinted with
the problems of the gystem from drades 1 to 12 and unnderstood
better the city-wide eurriculum progranm,

B« There devsloped covperstive mutual understanding
anong all groups - mral, villags, and city - of teschers.

8. The group beasme more interested in the "ehilde
gtudy epprosch” to curriculum problems.

7. Leaders egreed that continuous effort was
neceasary to enecocurage the participation of &ll in the azmall
commlttess where most effective work wes done.

In addition to theze genersl comments some specific
suzzestions were made towsrd the future development of the

ZPan,

1. Pre~plannuing by leaders was absolutely essentlal,

2. A zmhlla relatlons program should accompeny such
in«gervice acivity,

3., An added step might well bs $o concentrate on
developing rescource unita.
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In the snswors that were fortheoming Ifrom these
questionnaires 1t was readily epparont that the Jloucester
teachors regogniged the value of the in-gervice program in
nedilfyling thelr classrcom teohnigques and providing & better
educational snvironment for their pupils, At the same tiue
thay realized that thelr work had not yet achieved the
stsndards of perfection toward whioch all educsational innoe

vations are directed,
H5e Comparison with educationsl eriteris.

To date there are nec exact or objective eriteria by
which the effectiveness of such & progrem oan be determined,
Therefore 1t 1s neceasary to establish hypotheses upon which
to base jJjudgment of the program, In the absence of objactive
means of svaluetion a careful scerseulng of subjlective
svidence is neocessery,. Horeover, & wide variety of sueh
avidence must de presented to overcome the sublestivity
involved.

One of the first methods of evaluatlon which comes to
mind is comparison of the Jloucestsr program with the obe
Jectiveg towerd which all sducation ls directed, It is
appropriste, then, that we wview the Jloucester progrem in the
1ight of the treditionsl sims of eduneation, namely: health,
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oormmnd of fundamentul proceseca, worthy home mewbership,
vocstional offliecieney, cltisenshlp, worthy use of lelisure
time, and sthlcal character,

It 1s appsrent {rom the lengthy discuualcn of the
aceomplishments of the (uidance Committee that the ful-
fillment of their recommendations will result eertaluly 1o
the improved mental heelth and paychologioal sadjuatnent of
the loucester pupils., Likeswlse the lmproved reading
progyeam will sasist in the ordered psycholoiglesl and
edueationrl growth of ths puplls,

Horesover the renewsd emphesis pleced upon the lan-
guaze ané resding progrems has mede and will econtinue to
meke important progress towerd developing the powers of
otmprehension snd expresslion among the school children,
These skills certainly rmst be Iincluded in emy listing of
fundemental processes for they sre among the most necessary
to the attalmment of sucoesaful eduoatlional expsrience,.

The sttainment of worthy home wembership 1s one of
the prims objectives of the Scelsl Itndles program. From the
firast grade unit on "Home Life" to the unit on "The Fanuily"
at the twelfth grade level reourring emphasis has been
placed on the role of the pupll in the home. Throughout the
social studles sequence the changlinz positlon of the growing
child in the home 1s indiceted, From & position of nearly
complete dependence in the lower grades the pupll ia
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successively confronted with hils ingressing houne respon-
siblllties until, 2s he achiloves high sehool graduetion, he
is prepared to assuue all the domestlc obligations of
adulthood.

Through the Midance program of the Jloucester sehools
and its intellli-ent evaluation of pupll ablilities and potene
ticlities more efficlent use has beson made of ;upll talents
in preparaticvn for voortionel life. lore purticuiarly have
the recomnendsations, emansting frem the in~servige teacher-
education progrem, resulted in the establishment of vo~
caticnal sdviscry ssrvices and plecement ¢ontacte for present
and fubture sbtudents. Such sccomplishmente heve contributed
toward the wvoecetlounsl efficlency of Gloucestsr school
products.

If the lmproved socirl studlies program acocompliszhed
nothing else it provided puplils with & preper foundation for
eitigennship, The wide range of the units meiking up the
soclal studliez program throughout all the gradee tastify to
the broad bese upon whish scltigzenship was bullt through the
Oloucester schools, Thus in the reorganizaticn of the social
studies courses of study the lu~service teacher-educaiion
prograa provided more adeqguate mesns of developlu) a
responsible and informed ¢ltlzenry,.

As indicated in this chupter the reading and sccial

studies courses of study wheu applled in the c¢lusaroom



OLAG EODE oPPLICATIL. AJL W LU 0H 136

resulted in increased intsrost on the part of ryile. The
arouaing of punil Li-tersst in resding iz especilally sl,-
nificant, for such sn avocublion durlur the yeers of forual
schwoling often resulée in s sinmller expenditure of lelsure
time in adult 1ife. Thus agzeln in the (loucester ascuccls
the objeetives of educution have besn more reedily acught,
and probebly gained, tihrcou:h the wmedium of the in-service
prograu,

Finally, in the devoiion to thelr tuske and in thelr
enthusieam in applylug the new courses of study the teschers
of Gloucester have aget an exsmple :or thelr puplls to emileate.
Their ecrac’entious sttltude, friendly exsmple, and wise
counsel, Iin pert et least developed throush the in-asrvice
prosren, provided proper motivation for their puplls to
develop morsl end ethliosl atrengih.

Tims briefly cun be seen the value of thoe iun-gervice
teacher-educution progren v faeilltating the atteinment of
the ultinmate objectives of educetlion. Were any of the other
numerous stetementa ef the objectives of educedion thuas used
to measure ithe effectivenezs of Glencester's progrem, siciler
major centributicns towerd their fulfillment would be in

evidence,
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Another peossible atteck cu the problem of evelustlion
is suggested in the elassiflostisu Wrightstonel used for
discuscing the outcomes of an experimental high school. He
éivided the end-products of the school iute intellectusl
factors, dynemic factora, and periormance factorz. Though
the prosent preblex 1s not related in ite entirety to the
socondary school the spplicution of hies clugsification to
the problem of tetcher educsticn does not reguire diatortion
of @rightstone's categoriss.

Under the geusric hesding, intellectusl factors, were
fncluded such cutcomes of education ss verbel intelllgence,
schicvement in recsll snd recogniilion of fucty, skill in
sCucling facte, thelr interpretation «nd orgaulisation, snd
the applicstion of general principles %o new surriculay
situations. In our discussion of classroom applicutions in
this chepbter we have 2lrsedy celled sttentlion to the
Smproveé performsnce reglstered by students Jduring s yeart's
application of the courues of study construcied by the
teschers in their in-service trainiug. Such esvidence toe
gother with the physical appeuracce and ceubent of the
sourass of study would seem Yo sore Lhan Jusstily apirovel of

tha Leasher's work.

1 7. fieyne wrightstone, Appraissl of g%garimants;
Kgg% Sohoel Pragtigan, Hew York, sureeuw of fublisetions
paoners vollege, columbla University, 1536, pp. 1%0-13{_



CLASSROLUK AFPLICATILN AND ValUATIOH 138

Soelal and civie bellefs, porsconel snd soelcsl
ad Justmentes, attitudes, snd opinions formed the subsiance
of the dynamic factors. Im the chunged attitude of the
Floucester teachers toward the ineservice progrem, about
which they were initlally skepticsl, there is sn indlecation
of the dynamiec results of the new plan. The Ineresge in
soclelized classroom technique evident in the regcommendaticn
of the courses of study end in thelr applicaztion 4n the
achools further demonstretes the pregress tto he msde in
pupil scoelsl development. Hence evident progress has bHeen
made in ths Gloucester schools &s weasured by these dynamlie
factors.

The term "performance fastore" embraced sugh obaser~
vations as the ability to profit by self-initlated
aotivities, to wasume incressing respousibllity, snd to co-
operate with 8 mialemim of psrscnglity frictlon, That these
desirable attributes res:lted {rom the Jlougester in-service
program o&n readily be deduced., The hich degree of in=-
itiative and responsibility sssumed by the teaohers Iin the
gcomuittee work iz one lndicstion of such success., Hore
pointedly, the sbsance of personality clashes in committee
weetings end the whole~hearted spirit of ccoperetion which
parmeated every phase of the work undertaken were symptomstic
of the hselth of the program. MNorsover, the cooperatlon,
scclebility, and self-direction ellcited from the puplile
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lesrning through the new courses of study geve ready proof
that the example of the teschers had besu transiated into
comnendeble pupil behavior, Thus, in comparisor with all
three of these eriteris, the Jloucester pro:rss hae achleved
deairable and improved outcomes smong teachers and, more
important, emong pupile. Hore evidence hss henos been added
in spprobation of the new plan.

C. Current ebjections to the pro/ res,

Another, and perhaps more inelisive, method of
evaluating an exparimental pregrem 1s to exswnine the odb-
Jectlions $0 the program and the problsus poged by it in 1ts
present atage of development., Such & process of examination
will set the steze for determining the essentisls of cone
timiad succeas, future lmprovemeut, end projected sxtention
of the work.

One of the major objections smong the pertieipants
of the progrsam has been that excessive demands are made on
the tlme of the teachers involved, It was felt that the
tine spent was greater than would be necessary to sccummlets
the same mumber of hours of graduate oredit at a university.
Those who ralsed this objection polinted to the fact that
after teaching from 8:30 AJi. to B:00 P.H., 8t leant one
afterncon & wesk waz devoted to the courss of study con-

struction and related counferences, consuliations, sand
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discussions. These sessions frequently lasted from the

close of scheool until nearly 6:00 P.¥, Occasionelly san extre
evening sesaion has been necessary to insure completion of
the work et hand.

A more widespread objeoction te the program has been
the frequency and the type of supervision conducted Quring
the triel of the unlts in the clessrooms. Teachers felt
that the repested presence of supservisory personnel, perw
ticularly specislized aystemewlide supervisors, in the cless~
room has been a source of disturbance to puplils end sn un-
necegsary annoyance to the tescher, Further, the attempted
demination eof teachers by these supervisors has led to
serious psraonality c¢lsshes. The attempt of certaln super-
visors to impose thelr own 1deas as to teaching teochnlique on
gompetent teachers was considered to be unwarranted, The
resultont animoslty between Instrustional and supervieory
personnel has resulted in greater than normel turncver in
supsrvisory personnel, This 1s perhaps an indication that
the ssntimzents of the tesching ateff wsre translated to or
shared by hi her adminlstrative echslons.

Closely allied to this objection {o supsrvisors has
been the criticism of such widespresd vee of oblective tests,
Hany competent tesachers felt that in the administration of
guch tests the chief objective was to esszess the teachiung
gbllity of the staff, Only of secondsry importance, they
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felt, was the use of tests to determine pmpil progress and
oducationsl growth, This doubtless results in part from a
lack of sympathy with such tests and pertly from misunae of
results.

In recant montha a further objection has been ralsed,
but not dy either instructional or adminiatrative portions of
the school system. The Schocl Committee in reviewin~ the
finsnciel aspects of school affairs has been inereasin-ly
reluctant to sppropriste sufficieunt funds to defray the
edditional expenses involved in continmiin: and extendin~ the
program, It must be admltied that the major items of expense
4o not include the added cost of salary incresses which
eventually will regult from the undertaking. Rether the
ma Jor oblections have hesan to the lnersases in the cost of
instrectional nateriala, (some, howsver, have bean donated
by publishers), and the cost of pudlishinr the courses of
study a&nd the coamlttee raporta. ¥While the courasses of study
have besan rmimeographed some reports, such as that of the
Ouldancs Comnittee have besn printed, Alrssdy in the
subjects now comploted the courses of study have totalled
over a thousand pazes, sach paze requirins s separats (and
¢ostly) steneil. 7The publleation of numbera of coplas of
these suffiolent for diatridution throurhont the aystem and
for sending to othar school systems has been qribte costly.

Hence 1t hes been necessary to establlish nominal prices for
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these when requested by persons outslde the (Gloucestsr
system., Withal, the recelpts have not nearly defrayed the
expenses of publication. It is also worthy of note that, as
the program expands, the deflcits accruing throush such
publication of courses of study will uwndoubtedly increass.
The School Commnlttee must make a declsion as to whether the
additicnal expense for clerical work, publiecstion, and
teschers' pay increments is warrsnted by the results
achieved in the education of (loucester's children., This 1s
the mejor present problem provided by the in-service work.
In this chapter we have described the application
of the new courses cof astudy in Oloucester as a partial wmeans
of evaluating the effectivensss of the in-ssrvice tescher-
eduostion plan. The atmosphere in the classrocom has besn
detajiled, The puplls' accomplishments under the new
orzanization have been indlceted by the compsarison of
standerdised test scoresz, BHoth pupils and teachers have
recistered their oplinions and spontaneous comments on the
progrem,., An attempt has besen made to compare the results of
Gloucester's program with velld educational eriteria. A
listing of current objections tc the progrem has been made,
There remains in our astudy only to draw some significant
conelusions from the evidence alresdy presented., Such a

process becomes the object of the finsl chapter,



CHAPTUER V
CONCLUSIONS AND RECCMMENDATIONS

The preceding chepters have presented a wealth of
vnarrative and expository information relstive to Gloucester
in-ssrvice teacher-education preorrem. It is eppropriete at
this juncture to arrive st a2 conclse statement of:

8) the veluable progress alresdy schleved throngh
in-gervice education;

b) the requirsments for coutinued success in those
arsas alresady improved; esnd

¢) recommendations for improvement snd expansion of
the program.

The substance of thess thres individually-treated toplcs
provides the fulflllment of the purpose of this treatise,
the svaluation of the Jloucester plan of in-service tralning

£o the present time,
1. Progress slrecdy achiesved,

The firat yeers of 2loucester's new ln-sarvice
program resulted in Improvement of instruction and achileve-
ment 1n the arees of Guldance, Joclal 3tudles, Reading, and
Langusge, The wejor benefits derived from the progrem in-
cluded:

1° The duidance program, through newly-swakened

awerengss of 1ts needs, naintained & wider scope of

servieces for puplils and achleved hilgher standards of
administrative efficlency,
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29 guidance and testin: services were expsnded to
provide s better basis for disgnostic snd remedlel work.

3° A thorough study end reintegration of the Socclsal
8tudles offerings at all elemsntary and secondary levels
was eompleted,

4° Well designed end preelssly executed courses of
study were developed for all grades in the Soclal
Studles.,

6° Achievement snd interest in the Soelal Studies
improved merkedly throucrh the bBetter instructional
technlgues empleyed by teachers who partlceipated in
curriculer reorgenisation.

60 More modern teacling habits were developsed in
reading end the lengusgs arts.

7% Appropriats remcdisl programs were Initlatsd in
reading and the language arts,

8% Greater interest in reading wes developed among
pupils as witnesszed by incresesed voluntery use of
1ibrary faclilities.

00 Hewer learninc materials and teeehing alds were
scquired by the achools because of teachera’ atudy of
the most sdvanced technigues eof teaching.

10° Improved mpll interest end enthusiaem for
lserning was apparent in thoss subjects where reorgan-
igaticn was effected,

These benefits, although achleved only through added
expenditurae of funda, adegquately compensated for tha effopt

and expense involved,
£. Requirements for continmed suocceas,

In order to maintaln the propgress slready schieved
by the In-service program in Gloucesater certain conditions
mast be provided. These include:

1° The most up-to~date learnins aids, referencea,

and reading materisls muet be contlinually provided in
those subjects reorgeniged.
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2° Tmproved methods of objective evaluation and
testing must be introduced in these audbjects.

30 Continuouns reexaminetion snd reorgenizstion of
coursgs of study in these suljeets wust be malnteined.

4" The contimied voluntary participetion of
individual teachers and their lcoccsl profeszional
essoelation mmst be cultivated.

5° Adequate and continucus financisl and professiounal
incentives mst be msintained to encourege such per-
ticipation,

5ranted these conditicons, the progress now apparent iu
Guldsnce, 3Joclal 8Studles, Resding, and the Languege Arts

can reeadily be guaranteed,
3. -Rocomuendatlieons for {mprovement and expansion.

The datalled examinstion of the Moucester program
which has formed the sudbstence of previous chapters leads to
the conviction thst, despite the great strides of progress
alrecdy spparent as a result of in-service tescher education,
there are a few deficlienciss in 1ts eémpleka fulfillment
wihlceh may readily be overcome, There are alegg some areas of
instruction as yet not 1ncluded in the in-gervice program,
To eliminate these deflclencles the fellowing ateps are
sarneatly recowmendeds
1% The inufluence of supervisory psrsonnel, par-
tloularly of 'specialized subject supervisons, should be
less autocratic and more nu%gantive or advisory. Thuas
& msjor teacher objection will be overcome.

20 Ag rapidly a3 funds sllow refsreasce libraries for

the use of pupils and teachera slike should be ea-
tablished 1n all achools,
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3° Additionsl learning and teaching materisls
should immediately be provided for those classes in
whilch little progress wes reported becémse of the leck
of thease tools,

4¢ Greater study should be given toward the con-
struetion of more sdeguate means toc evaluste the
&pplication of new courses of study in the Jloucester
clessrooma, This, in turn, would provide, perhaps even
threough use of control snd experimental groups, & better
evaluation of the in-service teacher-education prozrawm.

B° In the courses of study to be eonstructed in the
future optional units should be provided at all grade
levels.

80 Further consideration of the time allotment
swarded units should be glven and finel decision held in
obeyance pending & year or more of classroom application.

7°© A conacious attempt should be made to publicize
in professicnal and gecular publicetions the sccom-
Plishments and sefforte of the Flougester teachers
participating in the in-service program. The extraor-
dinary achlevements attained deserve to be descridved
foréthc benefit of other school aystems having similar
naeus .,

8¢ 4s scon as practicseble ths scope of Gloucester's
in-gervice program should be broadsned to ianglude the
following subjectsn:

a) Arithmetlic end Hathematics st &1l levels,
{Part of thie work has already besn undertaken,) A
complete 12-year inbegration of the varlous branches
of Mathemeticz 1s very desirsble.

b) Generasl Jclence, parilicularly in the
elementary and Junicr hiph schoolz. (Pert of this
work has also be;un.) This phese of the Glouosster
program should be 1limited to the grades indlcated
because of the smel)l mmber of pupils and the
specialiged subject matter in selence closses at
hizher grede levels,

c) Engllish Literature at all levels, Intecration
of offerings in this aree 13 as eazsential as in other
baslc subjects such as 3ociel 8tudles, Mathematlcs,
and Censral 3clevice.

d) United Stetes Higtory in the sentor high
gchoocl, 3inge this course 13 required of ell pupills
by gtate law the mumber of puplls who would profit
from the 1mproved Instruction shomld justify
extension of In-gervice teacher education to include
this subject.
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e) Modern Forelgn Languagce. In those languages
where two years or more of instruction ere offered
there should be greater integretiocn in subject
matter and improvement in teaching teochniques, Both
of these can be derived through the in-service
progream,

£) Physiesl BEducstion. +In the current rapid
expanzlon of the physical educatlon progranm to
inelude all grsde levels there should be full co-
operation of instruction on & 12~-ysar basis. 3uch
can only be sccomplished through the concerted and
consolideted efforts:of all physlcal education
teachers in the in-service program,
9° The in-service program should not, in the im-

madiate future, be extended to business subjects,
speolslised gourses, and.elective subjescts because the
small number of pupils who would benefit probably would
not justify the effort and expense reguired.

The evidence pregented in this snd previous cheptera
impells one vo acoept the gensral concluelon that Cloucester,
Magapchusetts hes evolved one of the most valuable and pro-

gressive methods of in-service tescher improvement,
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APPENDIX 2
JQUESTIONNAIRRE USKD IN STUDY OF TiACH:SR TRAINING

Orsde or grades you tenlheise.viecascanns
Ewrber o0f ehildren 10 rOOMeiceccesransane
Sub"ﬁts %‘“ght (1f ﬁsy&r%&aﬁﬁil).--..-o-..-.-..-..--..;-

C§eek ia eaeh column the phrase that best describes your
Cinss.,
( ) predeminantly forelgn ( ) children predominsntly
{ ) predominantly natlive well to do
{ ) both native and foreign { ) ehlldren predominsntly
poor
{ ) children chiefly of averaze means
{ ) both extremes cof wealth

Diffioulties 1in teaching csrtain sudjeets wmay ariss from
& number of ressons, such &s poor foundastion, ilnsdesqunie
normal school 1pstructlion, or leck of training in metheds
ef teashing. If you have difficulty in pressnting one
or more of the sudjectes you tesmeh check the aubiect or
subjects In ths zclumn or solumns that apply. {(Check
enly if @ifficulty is due to ressons sugzested,)

A, In Col. A, check any subjects in whizh a poor
foundetion in elementary or nih school makes your
tesching difficult,

B, In Coel, B, check any subjects in which 4inaufficlent
instrugtion in normel sohool or college makes your
teaching 4iffieult.

Ce In Cols €, check sny subjecta in which you have
diffiegnlty bessuse of lack of training in wethods of
teaching the subject,

B C ABC
*io ArithEmetiCGissvoveen 11, 51v1c8~o............
gc gﬁsq Eﬂbhono-ﬂon.oo IB- ﬂ”ﬂmphy0|ncotootn'
3. Hﬁaﬁiﬂgnhoo.ool'-tc 150 ﬁaﬁ'ﬂﬂ! gtudyonnaoinc
4, Spellingecaccessnns 14, Bolenc®.crvrecncenee
Ho GIVRMUBY ¢ ssssvnnnos 16, HoBlthae teonvevccnnss
8, 2re) Engl!ﬂhﬁtnauon 16. ?h?ﬁic&’. Zdueoation..
Te Sritten Eﬂgliﬁhvouu 17 MUBLConssesceacstrne
8. ‘Litemwrello"lﬁiﬂ 180 m‘l’ﬂ"iﬁg..............
e American History... 19, PormenshiDecsasosvone
10. mﬂw&n ﬂlstbl"ynu 20, Hendworl.e.iovevnssaea
Cther subjleots (at&h*)
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6. Have you expariencad Glfficulty durin: thly year? Yes No
If you have, was the 41fficulty dune to:
A. Lack of inatruction in normal sehool or colle; s”
Bs Instruetion not practlical amought
C. Lack of experiancs?
D. Have your present prineipsl or supervisors glven you
subatantlal help in solving 1t7

7. In the llat of itema below, If you have dlfficulty, plemse
indicate the resson for it by using 4, B, C, D, in #6.
A, Reeoplng of reasoneble classroom dlaciplinge...coeeveesvee
B, Use of special school equipment such &a lantern,
mimeagr&ph’ etc..Q...COQQO'CQ.'DO'.O..IDI..'.'.I“'D.I..
C. Keeping of classwork records of pupils.cevcevosvsscnces
D. Xeepling of other records required by schocl,veesscsnsse
%. Kesping elassroom routine rumning smoothly (time
gchedvles, orderin: and dAlstributing suppllies, BiC.)ee.
F. P‘I‘epﬂl“lng dally les880N DIBNB.svesresesnsasssvassnvesses
Ge. Planning and orgenlzin- ocutiines of work for longer
PDPiOdS.....-.-v--...---..a...----....;--noo-;o-aocuoo-
‘He Pinding end organizing meterlales for teschiniesessseses
I. C&Wﬂﬂg ot the course of BluAT.vccrerrssrnvserssnsosne
Je Covering the gmnﬂﬁ ﬁxﬁeet@dnuo'outoatounnocv--cn-.coc.
E. Eseplng cless interested and attentive,...ueeovevensecsne
L. Beeping 811 puplle workineesesssossacrrscnsvovsncsnnsos
¥, Tetting suggestlions from purlls for elsee asctivities...
K. Getting other pupils to accept such surgestiond.ecicrces
0. Dlescovering whst sres the 4ifficulties of individual
pll?ils in Pﬁrtiﬁular aﬂhjﬁ@taoon-oouudnuac-ooo--.nnpoot
P, Plevniue work the% 1z effsctive in helpluzr slow
WP’ilavo..tooraOOQQ.t-onv-ncooquntoto‘booccotioll!&""
%. Planninz extre work for brisght puplls.ccesevecosvonenne
K., Plenning eleasrcom schefules to permii ~iving time
fGr 1ﬁﬁividm1 mlpt.....ﬁl‘....'!l..tlll"'!l""..".
3, Getiing slong wlith other teaChOrs.ciseviiseesvcvissonns
T. Getting along with prineipal and superv¥lsors.c.coverens

8., To which of the followling resscus do you think your
greatest wealmesses are due? (Check one or more)
A, Assligmment to teach a grade for which ycu ave not best
prepared ( )
B. Assignment to teach e subject or subjeets for which
you gre not best prepared (
C. Lack of sympathetic perasonal guldance during this

year ( )
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D. Praparutlo. for a more foru.l type of teachlng than
vou are expected to do { )
E. Lack of experience ( )
F. Other reasca {(state what)
The same questionnalre wes glven to the supservisors
on which they recorded thelr reactions to the varlous

teachers! technigues in the clessroonm,
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QUTLIRE OF I0CIAL 3TuDIKS, 3RADE VILI

United States History
Thie course coverz the entire period of our history,
with greatest empheslias on the period between 1775«1U38¢ the
Bullding of the Netioun. It is the mideycls of the customary
three-cycle presentation of Americen history in the publle
schools, and eguin serves &3 s terminsl course on our countiry

{er those who complete their education st the slighth grade
evel.,

Reguired Units
I. The ¥aking of the American Kation, 1492-17802
II. The Joverument of Jur State and Cigy

1II. Foreign snd Dowestic Problems of the Zarly
Republie

IV. The Industrisl Revolution Comesz to America
V. Westward Expansion Oreates Natlonal Problems
YI. The Eatlon Divides and He-unites
VIiI, Americe Develops a Gulture of Its Own
ViIl. The kachine Age Creates s HNew Way of Life
IX. The United States Decomes a World Fower

Optional Unlts

I, Noucestar's Contributions to the Devslopment
of America

I1. The United ¥ations
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SAMPLE TLTTS

URIT I - sCnhutl Lirw

Approximate Uime,..Undetermined as yet

drade LevelesseesenslNio

QVLRVILG

Children can understend why they go t¢ achool. They
should understaud the general layout of their school room,
schcol bullding, sud grounds; the maierlsls avallable for
thelr use, and the peopls in the school who can help them to
meet thelr needs., They should live and work «nd play
haraoniously with cthers in the school. School 183 the plece
where children lesrn to think, to work, snd to read. If
each ¢nhild does his part, he will be happler and the aschool

will be & betier place in whiech %o work., At 81l times he
must treat othsrs as he should like to be treated himaself,

Suzzested Content
1. Our school
e, PFlan of our school
bs Care of our school
¢. 3Befety iu our school
d. Heslth In our saohool
e. Cleanliness in our school
f. Living together in the classroom
2., 3ome problems
e. 8chool
{1) BHame
(2) Location
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{(3) Humber of rooms and grades
(4) Personusl
(6) Map
Care of sohool
{1) Eeep yurd clean
(2) Keep room clean
(3) Teke cere of own posasezsions
Zefety in achool
{1} Orderly entrsnce to and exlt from solwol
{2) Pire drills
(3) Handllng movable [uroiture

{(4) cCorrect use of sclzsors, crayous,
penclla, peste, ate.

Heslth 40 school
(1) ¥nolesous meals
(2) ¥ilk and cookles at recess
{(3) Use of hanckerchlefs

(4) 2ultable c¢lothing for different kinds
of westhor

Cleanlineas in school
(1) Persou and clothaes
(2) Property snd materials
Living together
(1) Shering favorite possossions
(2) Belping esch other
{3} Being polite
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UNDERBTANLINGS T0 . DRVELLPED

Heny pecple mske sechool 11fs possible.

#e observe cortain riles which help us to live together.
Js learn how to do things for ourselves.

We work and play together in a group.

We muat take cure of our materials,

There are times to ba a followsr and times to be &
lesder,

IRTRODUCTINSG THL UNIT

Hake a tour of the school room, snd of the entirs schosol,
and the sohool grounds to find out the things that musb
be learned in this new home,

Direct attsntlion toward the different peopls working in
and around the school; the other clessrooms with ehildren
and teachers, the principsl, the Janitor, the apeclel
geaebars as they come in, the doctor, the nurse, the
entiat,

SUGCESTED ACTIVITIES

¥ske map of school and school grounds,

Get sequainted with school bulldings and grounds by
taking & tour of the school.

Talk sbout way that school workers help esch other,
discuse proper use sand care of school materials,

Get acquainted with other rooms by carrying notes to the
prinelpal, and to other rooms,

Resd storles about schocl. (3ee bibllographyl

Pranetize lucldentsz about school 1ife, such ez visits of
doctor and nurse, milkman, mailmen.

4Yake posters snd plcturea of the sehool, 1ts personnel,
$ts visiting teachers, of children participating in
different activities,
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Make ¥ho's Who in Qur hoom screpbook inclunding s
pleture of the enild, name, address, femily.

dake & scheol newspuper includins uvame of peper, day of
the week, mongh, year, weather, interssting heppeninzs,.

rlan aad cerry forwerd in a goopsrative way such
ectivities as store, playhouse, pet show, partles,
eircus, pareade, etc.

Learn games sultable for indoors onm & ralny day. ULearn
to participate sometimes sa leaders, sonstimes as
followers,

idske & big poster about the library table, Palnt the
shelves full of books.

Halkke plctures of children taking care of materiasls,
taking turns with playground equipment.

#atch prsctices of school enlldren goling to end from
school and notice correct safety hablts.

Feep & Lirthdey chart, sing birthdsy smonz.

Hake plens btogether for beautifying the smchool room by
bringing flowers, bringing fevorite books for the
teacher to reed, srranging a reading cornsr, making
window boxes, makin; murals,

Takze excurelons to near-by points of interest; stores,
churches, playgrounds, greentouses, flarz, stc,

Play victrole records, do rhythmic ectivities, rhythm
bend.

SUGOESTED BVALUATION

Do _the ghildren understand that:

&, The achool 18 a place where they learn to live and
work and pley harmoniously wilth others?

b. They learn teo think, to work, and te reed at school?
c. Hany people help boys and irls in school?

d. Zach person must cere for his own materiels?
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4 rown H

Adbility to get along with eagh other?
AbLlity to be & leader?
Ability to bs a follower?

Ability to tske ocsre of materiesls sud equlpment?
Ability Yo cowplete their work?

ADL1ity So take care of themsslvesnt

Ability to help each other?

Eeve the children developed in:

be

Cao

Resding wpd leangusge?

(1)
{2)
(3)
(4)
(6)
£}

Experiencs aeharts?

Haking plebure booklets?
Labelling objects ln yroom?

Oral dlscuseion of expuriences?
Irenatizations?

Tictation of simple sbories f{or charts<

Humbers?

(1)
(2)
(3)
(&)

Counting of children, books, chalrs, eto.?
¥riting simple numbers?
Recogniszing street snd telephone numbers?

Humber expsriences ~ money for defense stamps,
gookiea, mi1k?

el ting?
(1) %riting of names?

(2)

wpiting of siwmple sentencesa?
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d. Musie?

(1)
e. Art?
(1)
(2)
(3)
(4)

Singing of simple songs ebout aehool?

Finger painting?

Zasel psluting?

Freehand drswing?

Coloring, cutsing, and pasting?
CHILDREN'S BIBLICORAPHY

Seventeen booka listed
ggﬁiﬁ BIBLIOORAPUY
One bock listed

Beven songs indioated
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URIT I -« EAPTORATIY

Approximate Time,..Undetermined ss yet

Orede T.6VeLl.s.veeesk ive

QVERVIEW
Out of Rurope ln the half century following 1492
comes one of the most thrilling storles of diascovery snd
sonqueat that the world has seen, In suall salling ships aend
with a few followers, mun conquered a vaat new leand that no
white man had ever sesn. The explorers found wild, beautiful

shorea and silent wllderness. Thay euccuntered many hserd-
ships and learned about the life and ways of the Indlans.,

Surgested Content
1, Amerioca discoversd by Columbus
8, Life of Columbus
b. Voyages
2. Other szrly asxplorers
a, Leif Erickson
b. 3t. Brenden

3. 3panish dlsccveries, expleorations, and congueats

a. Cabral - irasll 1800
bs Vaspucci - 3outh Amerlca 1511
c. Ponce de Leon - Florlds 15613
4. BEslboe - Pacific 1613
e, Corter - Mexlco 1816-21
f. “agellan - Found the world 1518-22

g, Flgarroc - Peru 1538
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he Coronsde ~ Few Mexlco 1540

1. DeSoto -~ Across Dloride to ¥ileslssippl
River 1548

4. Frenoch discoveries and explorations
8. Cartier = 5t, lawrence River 1543

b, Champlain ~ quebsc, Lakes Champlalin and
Hurop 1608

c. Marquette and Joliet -~ Cantral part of
Missliassippl 1673

4. IaSalles -~ Houvth of Hisslessiypl 1881-88

E. Buglish disceoveries and explorstions

&. The Cabots 1497
b. Drake 1677-80
c. Ralsigh 1583
d. Hudson -~ Dutch 1609

6., Portugusess dlseoveries snd explorations

8. Veasvo da Jemu - Reached Indles by way of
Africas 1498

b. Diee - Cape of %o0d Hope 1488
¢c. Prince Henry, The navigator
UROERSTAADINGE 70 DL DEVETGPED

1. The search for shorter end safer trade rountes to the sast
resulted iu the discovery of Americs.

2. Though a single lndividual may have the eredlt for a
dlzcovery many pecple bave helped mske 1t possidle.

2. Buropean powers strug-led for supremscy in the ¥ew World,
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Europe awakened to the faet thet the New World was e
place of opportunlity for weelth, sdventure, and
séxpanslon,

Now inventions snd sclentific discoveries alded mariners
in thelir search ror the Indles.

NIRODUCING T. UNIT

Ask the children If they know whal svent 1s celebratsd
on Qetober 12, Forbmps they would like %o plen a
Columbus [ay pregram, Before such & prozram can be
Planned 1t will bhe neceasary for them to find cut all
they can about Columbus.,

Display plctures of explorers on bulletin board. Give
¢hildren opportunity to leook &t thaem in detail and reise
questions cenceraning then,

SUGGRSTED ACTIVITLIS

¥rite a letter that each of the follewing wight heve sent
home to hls Kipg or Jucent

a, 3ir Freaols Urake, when he captured the Spanish
Treasurs shlp.

ts DeSoto, when he discovered the Hlisalssippl Rivar,
¢, BSalboa, when he saw the Paclflic Ocesn.

Wirite a dlalogue bebtween:
g. Columbus end the XKin- of lpain,

s Colusbus snd his brothsr Bartholomew as they mrde
TADS .

ce Ponee da Leopn end an old Indlan he wet in Florida.

Show on & large map of the Amerlcecan continent the lands
claimed by %Spain, Prance, Unzlend, and Portugel.

Trace on & globs the route of Magellan's expedition.

Trace the route of {oluzbue'® first voysge and point out
on & map the islands he discovered,
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liake a chart of the esrly sxplorsra and thelr dise
coveries,

Make a list of gqualities you edumire in the ipenish
explorers. In another 1is! place 8ll the quulities
whieh you do not adamire.

Draw a frieze showing a scens puch a3 the landing of
Columbus,

Compare the time required by sarly explorers to make
thelr voyagzes and the time required todsy to make the
sawe trip.

Keep for a brief period e dlary such s8 an explorer
might have kept,

Hake a model uap of the Western Hemisphore and indicate
by flags the territory claimed by sach Europesn sovuntry.

Arrange an exhidlt of meps, pletures, end storles
prapared by the class while studying thie unit,

BUGGEITED EVAlATION
Do the childra néerste L 1]

&, Thoe search for shorter and safer trade routes to
the east resulted in the discovery of America*

b. Columbus resched cast by selling west?

c. Huropean powers sitruggled to rule the New World?t

d., Euarope swskened to the fagd thut the NHsw World wae
e place of opportunity for wealih, sdventure, and
expansion?

8., New fuventions and sclentifl'ic dlscoveries eided
mepiners in thelr seurch for the Indles?

f. A chip of HYagellan's expedition mads the firet trip
nraggd the werld and proved that the earth 1s
round?

g+ The Yew World was culled Ameries after the explorer
Americus Vespuclus?
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2, Have ¢ ahilldren grown in:

8., AbIlity in learning how to select meierial for a
report?

be ADIlity in skimning wmeterlal for veeded informetion?

ce Increased abllity in sequiring raew words in their
vocebularies?

d. AbLlity to use the textbook lntelligently and
efficieontly?

e, ADbLlity to arraunge sttraciive ulletin bosrd
exkibits?

f. Abllity t~- use reference materials such as dlc-
tionsries «ud encyclopedias?

8. Abllity to answer questions that reqnire some
interpretation snd organizetion of materlals?

he Inereased ability in effective partlcipation s s
gormittee nember?t

INSTRUCYIONAL AIDS

le Pleturses:

2., Dilscovery, 4dzplorstion, snd Setileuent -
48 plates %4,.80

b. Voysge and Discovery ~ 24 plates $£.98

Informetive Classroom Pliecture 3Jeries
he Boe Rider and Assocointoes

£8 Huntington Avenue

Leston, ¥assachugsetis

2. Lantern 8lides:
&, Yals Pazeant of ‘merica Zducational Lantern illdes

(1) 10 (1-224) one of Hazellan's ahips, the
Victoris

{3; 11 {(1-228) the Stralts of Magellan

(3) 13 (1-286) Coronedo's Mareh through the
southwest
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(4) 19 (1-334) the Spenish sdmiral surrenders to
Drake

{5) 26 (1-680) LaSelle saills the first ship on
the Lalkss

3. Nevins Pleotures:

Christopher Columbus - 4 reels, $Si., Yale University
Pregs Fllm Service, 1983, {7.50

TEACHER'S BIBLIUCRAPHY

Twe hooks listed
CRILDRIN'S BIBLIOJRAPHY
Fourteen books listed
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UNIT? & « CAEADA
Approximats Jlme,.lnldz2termined as yet

Grade Tevel. veowssoix

cYARV T b
B AP PR

Caneds 1s the ler st country in North smerica. It
reaches from the Atlancie Cceun on the east to ths Paclific
Ogean on the west., It is in the vorthern part of Nerth
America, The populsticn of Canade 1s not ypruet. The Yorth
1 occupled by trappers, Indisns and HBakimos. The southern
part of Cansda has the moat poeople, Here favming is the
chief industry. Stock reisin: srnd fishing are slso of
importance.

When we of Hew EZncland spesk of Canadlans we ususlly
think of French-Canadlians thouzh most of the pssple of Canmda
ars of British descent, and a large properticn of them live
along the scuthern border nesr the United Otates. This
country 1s calied the Dominion of Canade and is & psrt of the
British Commonwealth of lNations.

Cannda's great weelth lies in 1ts netursl resources
and the future cf the country depends ghiefly upon the way in
which $hese resources are ussad,

Careda herself hes an extremely varied topogrephy,
ineluding mountalns, foothllls, plains, snd aeny interior
lakes. The scenic wonders in this region stirsct meny
tourists evaery yosr, bobtk Iin suvomer &nd wlnber,

Lgricultursel lanés ere the leadiug resource in
Canada, while forssts are seccnd, From the standpoint of
lusber resources, Caneds ranks third in the world.

Fisheries, fur-trading, and ilnersl resources ars all
egually lwportsnt 1n Cenade, as iz the fast-growlng menu-
facturing laduatry.

%o on this slde of the border need to know wmore about
Cansde's hlatory, gessriphy, resources, industries and
governuent, A study of the Canada today will help us to
know our own land hetter becsuse of the obvious comparisons.
%e two can cooperate for the common good of our citimens.

Suzcested Comtent
1., Political Tivisione

a. Called Provinceszs lastead of 3taetes
{1) #Heritime Proviunces ~ asst ~ 3
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(8) OQthars Lo the west « 6

bs Principul cities of these Provinces

2, Privelpsl nelionelitlss found in Canada
a, ¥PFrench
| - 19 gﬂ&l ish

3. Hissorlesl Laudmarkas

&, Jucbec City

(1) 5te Anne de Bezupre

be Otteawa, Canedlasn Caplbal
4., “‘lecgraphlical fechtors

a, Imcetlon

be Climate

¢. Tepozraphy

d. Popuistion
8. Prineipal Qecupations

f. Agrieulture, lsading ououpation

b, Commsyce

a. Dairyiog
4, Lumbering
e, Mining
f. Fishing
6, GConparison with Unlted Stutes - its scuthern
neighbor

UEDZHSTANDINGG TC BB DRVELOPED

1. Historically, the rightful elslin to the founding of Canade
was msde by both Prance and England, resulting in & bitter
dispute between the two.
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Although the populaticn of Cenads is now concentreted
in the southern arsa of the country, it is estimated
that all of Canads, with her rich resonurces, could
support 50 millicn people.

Canada {3 a place where early Horth American colo=-
nization took place.

Canada is e pleyground for American visitors.

Qeographical factors determine the ocoupetions and
sctivities of its peopls.

Canade iz & grest lumbering and mining country, hsas
extensive fisherles, and a grest deal of fur-farming;
but actuelly it is principally &n agricultural country.

Canada 1s & part of the English Commonweslth of ¥atlons.

Bngland depends upon Caneda for s considerable amount of
1ts food supplies.

The great abundance ¢f natural resources in (anads,
fineluding raw menufacturing materiel, is a good basis
for the up-bmildinz of the menufacturing industry,.

The Dominion o¢f Canads is commercielly the best foreimm
market for the United States, while Cansds i3 slso s
source of supplies for the United Stztes,

Canade 12 closer to we than any other country in her
past history, her prezent problems, and her demoerstic
ways of life.

Canede with her French and Buglish extrsctions boasts
of two officisl langueges within her borders.

IRTRODICING THu UNIT

Displey plctures of different sections of Canada,
pertaining to its politicel dlvislons, physlocal features,
agrioultural, industrial, and historiocal aspects, From
these lead into the uult of study through the natural
curiosity of the ehildren,

Heve children bring articles they have et home that were
obtained in Cansda.
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Bave the children work out with the teacher map oute
lines, showing the provinces, the large farmins centers,
iunduatrial centers, and historicsl centers.

SUGGESTRD ACTIVITILS

Take the children on & "tourist trip" through (uebee and
Juebec Clty.

Have the chlldren meke & compariscn between Hashinston,
Ds Co and Ottawa.

Heve them make & scrapbook with plcetures of scenes in
Canada, as gompared with the Unlted Ststes,

&, The Fishing Industry there and at home
be Vscation time, winter and summer
¢ The two capitols

d. Various agrioultural ané mining sctivitles «s
gompared with U, 3, methods

Kake sectlonal meps of the nine previnces, showing
products, cccupations, ete,

Show by means of & keyed map the large centers of
pepulations, and the small centers of populations -
explain the resscns for the difference.

Bringz in plicturea of the FPrench and Engliah types of
people who live in Canada,

Show the differences in climete in Caneds by means of
lines on grephs. This date msy be gathered from
alwanacs, periodicals on climste, ete,

Explein the ressons for lsrge French and large En;lish
populetions in different rerions of Cenade,

Tell sbout the inhebltants of the northern cold regions.

Draw & map showing where these cold unpopulsted recslons
ATS »

Have & quls show briugling out differences and likenesses
between the United States and Censds,.
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Have children bring in materisl end then complle a
serapbook on the 1life and work of FRoyal Hounted rolice.

Coustruct plaester of paris relief meps of Canada,

Make line graphs and circle :sruphs showing types of
crops produced in Cenadea.

Plot en ima:inery serisl trip asoross Cenada to aight
historical and recreationsl netionsl perks.

On & sendtable build a replica of a Cansdian Nationsal
Park,

Dramatize an episode showing the cooperative work
between the "Heounties" In the United States and Canuds.

Play games such 88 are played by the ochildren in a
Canadlian school.

Pramatizse & school day such as is carried on in a
Cenadian schocl, ineluding sechool environment and
costuning,

Collect tourist materialy them set up sn imaginary
information booth, using pupils from other grades as
travelers,

S8et up one cormner of the room as & museum and librsry,
conteinling Csnadian notebooks, literature, plctures,
eto.

SUGGRSTED EVALUATIOR

Do the chilédren understand that:

g z&rly French ecoloulgation wes wmade in Canads?

b. PFrench and English colonlel disputes were over
Canadlan territory?

c. Canada is visited by many Americans esch year?
d. Farming 1s ths principsl 1ndustry?
e. Hinlng snd lumberlin, are importsnt in Cenada?®

f. There are two nationalities living side by side in
Canada?
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g+ Canada is & part of the English Commonweslth of
Kations?

he A grest part of her trsade is with the British?

Have the ghildren grown in:

8., Ability in learning how to seleot thelr materisls
for their work on Canade?

b. Abllity to plck out interesting and pertinent facts
about Canada?

¢, Ability to use booke wnd refereunce wmatesrial?
d. ADIlity to vse maps and graphs?
Have the children developed:

8s An appreciation of cur great Horthern neighbor?t
b, A greater interest in Canada and its pecple?

¢. An appreclation of the British Cowmmonweslth of
¥ations, Canads belny & part thersof?

d. An apprecistion of the friendliuess between the two
countries, United 3tates and Canads?

Heve the ehildren shownt

A satisfactory understanding of this -rest Dominlon
of Cenads from tests bullt on understandings
developed by this unit?

INGTROCTL ML AIDE

Audio~Visusl Alds

1.

Banff - lLakeo Louise, Sound 10 min., ,1.50, alzo “ilent

i4 ﬂin.' %’1 .UB

Cloud plereing peaks reflected in mirror lakes, skl
rung, trout pools, wild creatures, Cansde's gem of
scenlie besuty.
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Canada's Hig% bpots, Sound 10 win., 1.80, slso Silent
Do, .

Genersl ovarviow of the Dominlon, historic landmarks of
1ts famed citles, glorious wmountain scenery st Heuff
and Lake Loulise,

Dwellers in Cold Countries, 31ilent 14 min., §1.00
Influences of Arotic and Anterctic on food, homes,
¢lothing, and aetivities,

Freneh - Cansdism Chilcdren, lound 10 min., 51.30

@, school, and comwmunity 1ife of chlldren in a
Prench-Canadian ferwm femily.

Preuch Explorations in North Arerlcoa, Silent 14 min.,
i

Animated maps and sctusl photographs of routes of esrly
explorere, truders, and missionaries,

industrial Proviunces of C%nnda, Sound 10 min., §1.50
Presents the rezlicn as "ihe reart of the Dominion”,

Industrial Workers of Canmde, 3ilent 14 =min., §1.00
fresents skill, apeclalisatlons, and convenience of
narkets,

Maritime Provinces of Canada, Sovnd, $1.50

A briel overview of the region, and animated scenes show
the peopling of ths reglom from 1700 %o the present day)
slso the chisf cecupationsl sctivities, fishing, furs,
forest products, stc.

Pacifiec Csnada, Sound 10 min., 3l.80
Location, geographic charseteristices sud peopling of

the reglon are briefly surveyed.

Peoples of Canada, Scund £l min., ;1.50
Diveraified races meking up Dominlon, democraey in the
land of ocur frieundly neighbor.

Province of QGuebac, Silent 15 min., £l1.00
The oa;uenay Hiver, Lower 5t., Lawrence Kiver, Cape
Cuope, ete., &nd Moutresl.




12.

All

13.

14,
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¥iogs for Victg;g, S8ilent 14 min., §1.00
anada's Conquest of the vast frosen north through sir
powser, The northern route to Burope and Asis -~ the

route that mey bring precticsl alr transportaetion in
the future.

above fllme may be ohtelined from the followling sourecet

Visusl BEducetion Service (Vesco Film Library)
116 Newbury 3Street
Boston, Hassscimsatis

canagg, 15 min., Ceatle ¥ilme Ing., Frank Lane,
ttle Bldg., Basement #8, Boylston and Trewmeont 5ts.,
Boaton, Hassachusgeits

Canedian Hatlonsl Bailvaxs, Plotures, eto,.,
Boylston Street, Boston, Jassachusettis.

TBACHER'S BIBLIDGRAFHY
3ixteen bocks llsted
CHILDREE'S BIBLICGRAPHY
Twenty books listed
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UNIT I - THE MAXING O THL AMLAICAR BATION - 1492.1709

APP!‘OXIM to TimBesssecenssi'onr “coks

(rade LQVOI.-‘.ooooo.--;---ﬂ;i:‘;ht

Interest In the unknown has alwsays driven men to
explore and investigate., During the early yenrs, the men who
visited the New World were interested only in exploration,

As time went on, men cawe to understand thet these new con-
tinents wonld yleld thelr greatest returna te those who made
thelr homes in the New World,

The eerly ssettlers mede permanent contribmilcas to
living that s8t1ll effect the lives of people living in the
same reglons todey, The 1deas of freedem and self-zovernment
which had their bezinnings in colonlial days are still
cherished. The geographical positlisu of the Amsrican
colonles rave the pecple a certsin securliy lan the enjoyment
of their freedom and selfe-goverument, This bred & sense of
independence which made the sclonies Impatient with the laws
imposed by Enclend, The great dlstance which separated
Ensland from Americe made 18 41fficult for the wmother country
to force 1ts will upon the colonieas,

Belief in the cause for which they fonsht made 1t
posaible for the Americans to overcome very great handiocepa
and win their iludependence. Thie independenca and freedon
of the United States wes preaerved by the establlshment of s
strong government under the Consiitullion, The Constitution
has remained & vital force in American life Deoruse 1t 1s
rigid encugh to provide s plan of -overnment and, at the same
time, flexible enough to permit changes to meet the changlug
needs of the people.

Suzrested Content
1. The Perled of Exploration and Dlscovery
a. Voyares befeore Columbus
(1) The Norsemen
(2) Zerly Porturusse voyages

k. Columbus's Four Voyages
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¢. Later Explorers
(1) e Speniah
(2) The French
(3) The ZEnclish
2. The lerlod of Colonization
&, Spanish settlements
be PFrench settloments
¢s The thirteen Eunglish colonies in Ameriea

dy The atrmigsle for North America Ly Znzland and
France

3« The American Rewclutlon
a. The prineipal csuses of the wer
e The lsclaratlion of Indspendence
Ce. Results of the war
4., The Haking of the Constitution
8. 7The weaknesgses of the ﬁrtialas of Confederation
be The Constltuticonal Convention

¢e The Constitution of the United itates - the
framework of our government

(1) The three bLranchee of rovernment
{2) A rovernment of checks and balances
{3) The Bili of Rights

UNDERSTANDIRDS T0 BE LEVELOPED

1. An intellectual awakeulng, together with dlssstislaction
over the esteblished trade rouvtes to the Bast, stimulated
Buropesns Lo make westward voyaged.



2,

S

4.

B.
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Boglishnen bullt the strongest colonilal empires in Yorth
America and Awerican democracy be-en with 1ts founding.

Englend finally won the leadershlp in North imerica
from Spaln and Prance.

The thirteen Americen colonies, by winning the
Revolutionary ¥ar, became an independent nation.

The Constitution of the Unlited Stateg bound the states
torether Iinto & stron: central govermmeant.,

The Bill of Rights guaranteed clvil liberties.
INTRODUCING T3B IKIT

From s wall mep of the Unlted States, discuasz the

extent of the country today; the mumber of stateay
populeations principal occupation of the people, Has the
United States always Deen as 1t is todey? In this manner,
lesd the class to dlscunss how our country has grown from 1ts
discovery in the fifteenth sentury to the adoption of & new
fora of government.

1.

2,

3.

4.

Yastions

%hy should ¥arco Polo's travels in Asia be included in
& history of Amsrica?

Heme some people of today who are resl makers of histery,
but whose nemes will never sppeer in history books. Are
the meabers of your g¢lass history wakers? Glve s renson
for yeour answer,

Are there any modern inventions which have doune as mach
for the people of thia earth as printing? Which ones
would you include in snch a liet?

During the period of exploration, how much dld Europesns
find out about the New World in regsrd to: (1) nstural
waterways throurh the Hew Ycrld to the Paoifle; (2)
width of North Americe; (3) coast line; (4) rivers,
pleins, snd mountalnsy (B) elimste; (6) birds and
animalsy {7) forests and vegetation?

If Euyropeans hed landed on the western coast of North
America in whet waye would thelr difficultles in explo-
ration and oolonlizetion have inereasedt Decreassd?



6.

'
8,

9.

10.

11.

12,

13.

14,

15.

16.
17.

BAMPLE UNTTH 1d

9

llow did the Fhllippines come to belong to Jpein? How
l?ng did Spein own them? What hes happened to them
gince®

Why is Portuguese the language of Braesil?

Compare the trip of Admiral Byrd to the South Pole with
the voyaze of 3ir PFrancls Drake. If Byrd hed lived at
the Lime of Drake, do you think he would have set out
to explore the Hew World? Whyt

How d1d 1t happen that the English were later than the
Spanish in expleorin’ the New Worldt?

It has been said that the history of the United Ststes
begins with the defeat of the Spanish Armada in 188E,
™hy?

Fhat was the Horthwest Passage which so many explorers
wished %o find? Did they find i1t? Why wee the search
for thls passagze an importent pert of the history ef our
country?

Suppose you wished to follow the example of Drske or
DeSoto, are there any places in the world which are
unexploredg {Cousult the National OUsogrephic Mezarine
for hints,

"hat verlous nationallities sre reprezented in our class?
If sny of the puplls have ancestors who lived in
cvlonisl America, let them find out all they can about
1t and report to the class,

Compare the reasons for conming to Amerlea 1n colonial
days with the ressons for comiung In later yesrs. What
lews have besn passed In regerd te persons who wish to
come to thieg countryt Why have we passed such laws?

Do you think you would have come Lo Americe 1f you had
1ived in England in the 1600's? Whyt

that 414 old Prence lsave %o us in modsrn Americs?

How do you think England'e task in developing e colonisl
gevermment compared with thet of France end Spain? What
evidence can you give which shows that ¥nglend built the
strougest colonies in the New Rorld?
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How are clalming, uoquiring, wnd bulldins lends
differant?y

¥hat beginnings of democresy were made in the New World?

Because of the policles of Hitler, many Oermans fled to
the mited States before ¥orld War 1I., Compare their
reasons with those which caused Pilgrimws, Puritens,
Quakers, and Catholics to leave Unglend and come to make
new homea in America,

How do you aceount for the faet that the Virginis coleny
{ue;esded in 1807, whereas Raleligh's colouy falled in
5B7?

Heme some of the things whieh the Lnglish colonists
leerued fronm the Indlans.

¥hat rights of colonlatz would you gusrd most cerefully
1f you were 1in charge of coleniel affeirs?

Today we a1l pay stamp taxes of some kind, For sxample,
ia 1944, & stemp wes carried on the windahleld of every
autemnbile. ¥hy 214 we not refuge to bBuy such ztamps,
28 the colenists 418 in 17657

#ith fewer adventsges then England, how were the
thirteen American colonlee able to win the Revolutionary
Yar?

How do you explain the fact that Veshington's offlcers
woere ready to discard the principles for which they

fought?

In what sense 1is 1%t true thet the Americen Pevolution
was & victery for English liberty ss well a2 American
1iberty?

Do you think that in the terms of the pesce tresty mmde
with England in 1783 that the mother country was
generovs in her treatment of the ™mited 3%tateat Whyt

Compare the position of the American colonles in L1778
with that of Indis in 1947,

At the present time where are ravolutlons zolng on?
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3l. What attempts at union were made before 17877 Were
any of these gueccessaful?

32. ¥hat libertles are protsctsd by the Bill of Righta®
Would you be willing toc have any of them taken away?
Compare the Presdom mentioned in the B1ll of Rights
with the Four Freedoms of Presldent I'ranklin D,
Roosevelt.,

353. Why 1s religious lreedom such an importent matter?
SUAGRSTUD AQTTVITIES

1. Meke A time lins of the unlt.
2. Lisgt the words which you should review in the unit.

alliance frontiar palisade ratify
aristocrasy Impesch perascute  repeal
bleckade indentured servant petition resclution
charter indigo powber revolution
gonpromige  lutandant Pllgrims rivalry
econventien intolersble plantation scurvy
soyporate La{alisﬁ proprietor Sepsratiast
declaration malize Puritans shilllazs
sffigy macnacre [uakers tyranny

Ja Porseg§ and Places which you zhould recoguigse,
Oroup L,

Balboa Cortaa ladalle

Yitus Bering Bartholemew Dlas Leif BZriesson
John Cabot Desote Ponga e Laon
Cabrsl 3ir ¥Prancic Llreke ¥agellan
Cabrille Eric the Hed Enrguette
Cartier Vasco da Cama Pizarra
Champlalin Prince Henry Mareo Yolo
Columbus Eenry Budeson Yerragane

Coreonado Joliet Amerigo Vespucel
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Group 1I.
John Alden
3ir BEdmund Andros

Hatheniol Bacon
lord Johm Berkeley

Jenersl Uraddock
William Bredford
#illiam Brewster
Cecl) Calvert

31r Bumphrey Gllbert Powhatan

John Harvard

Thomas Hooker
Anne Mubtchinaon

Hasaepolt

Metor finuit
Qesneral Hontoalm
James Oglethorpe

Sir Ceorge Carteret Willlam Peunn

John Davenport
John Eliot
Count Frontenac

Group III.
John Aduams
Samuel Adsma
Ethan Allen
¥ajor Andre
3anedict Lrnold
Daniel Beocone
Edmund Burke

Jeneral Burgojymne
Geo. Rogers Clark
Generel Clinton

word Cornwaellis
Willliam Dawes
Admiral De Oresse

Benjamin Pranklin

Group l.
Bering 3ea
Bering Stralt
Brasil

Cathey
Constantinople
Cubs

Florids
denosk
Cape of Geod Hope

Pocahontes
King Fullip

Jensral Tezs
Genersl Ontes
George III
Hathanesl Oreene
Ceorge Grenville
Nathan Hele
Alexander Eamllion

Johm Hanocosk
Peitrick Hemry
fleneral Howe

Thomes Jelffersoen
John Jay
John Panl Jones

lefayot te
Plaoces
Greenland
Halitl
Mudacn Bay

Padason River
fabrador
Haxlco

¥ississippl River
Jtrelt of Magellan

Bir ¥Haliter
Raleigh
John Holle
Father Juniper
Serrse
Johin 3mith
MMles Standish
Pater Stuyvesant
John White
Roker Williams
John ¥inthrop
feneral ¥%olfe

James Hadlson
Francls Harion
Robert Horris
James Otis
Thomags Palne
Molly Pltsher
w1lllen 2Lttt

Pontlac

Paul Revere

ffensral
Rochambenuy

Betsy Ross

Paniel Shays

Baron won

Steuban
feorge Weshington

Yewlfoundland
How Hexlco
Northwest
Pasasge
Ohic River
Poru
3t. lLawrance
River
Yenlce
Vinland
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Group IX,.
Acadla assnchusetts Bay Colony Plains of
Abraham
Baltimors The Middle Colonies Providence
Boston Now Amsterdam Kuebec
Charleaton The Yew Inglend Colonlesz Roanoke
Island
Deerfield New Frence Salem
Peort Duquesns New Haven Senta Pe
Bartford Yow Orlesns Bavannal
Hispaniola New Hetherland Gt.
Augustine
Jameztown Plymouth 3t. Louis
Loulsiana Territory Philadelphis Orest ¥Ware
path
Hanhettan Island
Group 11,
Bunker Hill Treuton
Isxington and Concord Vallaey Porge
Honmouth Ht, Vernon
Princeton Vinceunss
Saratoga Yorktown
Tieonderors

Draw 2 map showlng Mareo Polofszs route to China,

Make a map of the 014 %World aeund paste producsts or
pletures of products that the Buropesuns wanted to gab
from the East,

Meke a2 mep showlng the ehlefl trade rouvtes of the Kiddle
Ages .

Meke z map showins the probeble route of Lelf the Lucky
t¢ the Hew World.,

Sring & eompese to ¢class and explain how it worka,
Is it Aifferent from the one used in Buprope before
Colunbuas sailed?

Give a floor telk on the subject: Trade betwasen the
East and the West before 1498, Illustrete Ly a map
which you have drawn showing the trude routss.

Draw & plctorlul map showing the voys;es of CGolumbus,
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Arrange paper cute-outa on & chart to illustrate how the
ggats used by Columbus compsre with a moedern ocesn
ner.,

Regite the poem: ™Coluwhus® by Joaguin Miller.

On a ms) of the world show the routes of the lmportant
exploretiongs of the Zuropesns in the ¥ew %Werid.

“hat present day remindsrs are there »f the sxplorers
vho came to Cape Ann?

Drew & map of North Americe showing the psrts claimed by
dnzland, Frauce, and Spaln st the end of the period of
exploration, 3how the prineclipsl settlements.

Glve floeor talks on sny one of the interestiang people
mentiened in the unit,

lske en exploretlion chart. Plece the na=es of explorers
1o one celumn, the country for which they explored in
another eolumn, the section of the Xew World which they
explored in & third column, and the dste of exploration
in the feurth column,

Are there any present-day exploringy expsditions? Report
on any thet you can fiand cubl aboutb.

Give eu 4llvatreted tzlk on Spanish sarchitectare. in the
Hew World.

Give & fleor talk on the colony &t Roanoks.

¥ake an interesting pletcrisl mep of &ll the Baglish
¢clonles in America.

Hake & e¢hart on the thirteen coloules. ITnelude the name
of the colony, the date of setilenendt, the reascn for
settlexent, and scme iuntereatiny events Iin lts history.

Hake & chert to co-pare the I'ranch snd “n:lish colonies
in populction, govarnmenti, occupatlons, and loocation,

Iraw a map to show the territory held by !rance, Spain,
and Hmoland in Forth Amcrlice Bt the close of the French
and Indlen Yar in 1753.



28,

26.
27.

28,

29.
30,

3.

57 o
38,

Imagine that you &re an In-lish trepper returning home
from the forest, tell of ycur experisnces with the
French &ud the Indlans,

¥eke & plotorial mep sliowing the ways by whilch people
wade & living in colonial days.

#ake & pirate map. .how where the haunts of the pirates
were and whaet they 414,

If you belong to the Poy Beouts, Firl Scouts, or Camp
Filre Girls, whet ceremonies, eiblems, and 1dsals heas
your corsanigaticun sdoptsd frow Indisn 11ife?

Make a report to the clases on the interesting Indian
history comected with Jloucester,

7lve an 1llustrated tslk on the Indian in Titersture,
art, and masle,

Glve & fleoor tallr on cne of the Amsrican patricta of the
pre~Revolutionsry days.

liske 2 cartoon showin~ the Patrliots' feslinns toward
the loyalistis,

Negite the poexnt "Congord Imm® by "zlph aldo Emerson,

feke & a;mp shicwlns how the Tritis™ expected to cspture
the Hudscn Valley.

Prew a map of the Unitesd tates snd locate on it the
ehilef battle sltes of the Americen Revolution. HMark in
%2% the places whsre the baitles were won by the
Aritish, &nd 1in blne the pleces where the batiles were
won by éhn Americeng., AL one s1de 1llst the prominent
genersls of the war, At the octher slde dravw pletures
of an Americen and & IOritish soldler,

3lve 8 floor talk on any of the [amous pecyle connected
in suy way with the Ameérlean Revol:tlon,.

Hake posters of Benjarnin Pranklin's sayings.

Draw ¢ mep showing the oricine]l boundaries of the Unlted
States,



39.
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Make & chart showlng hcw the new Conatitution divided
the powers of the national r;overnment bebwsen the
Congress, the President, and the Court,

SUINESTIONRS FOR THITY

Vatehing Tests

Test 1

Put the numder of the item on the right in the blank
vaefore the 1ten on the left with which 1t is connected,

Explorer wh¢ ¢lscovered the =miunlsnd 1l1l.Balbos
TTof Yorth Americas in 1497

_An Itellan who went on & journey to  2.John Cabot
Chine where he remasined for twenty
yosrs S.Jacques
Cartior
_The discoverer of the *lssisalnyl
River 4 +Columbus

__The Itallen sailor for whom the con- B,De3ote
tinents of the ¥ew %orld wers named
8 .,34r Frangls

__"he Portusuese gallor whose axpadl- Drake
“tion was the first to 30 sround the
worid T.Vezeo da Sams

__The discoverer of the Paelflc "cean  B.7enry Hudson

_The Portusuese salilor who found the  9.Ponce ds Leon
water-route to Indla
10.¥nzollan

T™e I%talian sallcer who dlacovared
Tamerica 11 .Fizarro

__The English sallor who discovered 12 ,Marco Polo
& bay which wags named for hin
13.7la38lle
The man who commanded the
TBritish fleet which met the 14.Anarigo
3panish Armade Yeapuel
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Test 2
_Colony founded by Ro,

ar %illiaws

—olouy of which Peter Sturyvessnh

wam Once JOverner

s Lr3t permsunent Luglish Jettlement

Coleny founded to provide & home

for unfortunate debtor prisoners

Flrst perwanent French settlement

in Amserica

—.Colony founded as a home for per-
“gecuted Catholics

__Colony esteblished by the Purltans,
T John Winthrop wes its rirst
goveruor

__Oldest Spanish settlement Iin the

United Stutes

_Colony settled by the Swedes

Test 3

Aa Ameriocsn patriot whoe ssld,
T %I regret that I heve but one
1ife toc give for my country.”

The first signer of the Dec-

““laration of Indspendence

The author of the Declaration

""of Independence

A tralner of Amerlicun soldlers

“Sat Valley Forge

190

l1.Acndia
ZJelaware
Seeorglie
4,.liapaniols
$.Jamestown
6.Heryland

7.Massachusetis
Bay

8 JNew York

?.Pennaylvanis
10.Quebec
11.Rhede Islund
12 .,Hosnoke
13.5anta Fe
14.3t. Aungustine

1.8amuel Adems

Y.Baron von
Steuben

Je.dohn Hurgoyne
4.Lord Cornwellis

E.Admiral De
rasse
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.A Freuch nobleman who helped € Hathan Hale
the Americsn colonies
7.John Hencock
> great Americen naval commander

B.Patrieck Henry
A British genersl who surrendersd

~at Yorktown 2. Thoma s
Jeffarson
—.A British general who surrendered
at Sarstoge 10.John Peul Jones
Commander-in-Chief of the i1l.Lafayet te

American army

12 .Robert Horrils
A member of the Houso of

Burgesses who made a fasmoua 13.Thomas Palne
gpsech againat the Stamp Aot

14 .%a0r3e
Washington

The comaittee orgeniged further tests oslled Recsll
Tests using thirty gquestlions sinilar te the following twos
Plece answers in the blenks.

1, Yhat two countries claimed most of South America?

2. What country clsimed the easstsrn part of North
Americe because of Cabot's dlscovery?

The compittee slso vsed ultiple Cholce Tests of two
types, Im the first you checked one statement ocut of e group
sizmiler to the following two, Twenty~five of these guestione
were wused,

In esoh parenthesis, write ihs letter of the expression
thet best completes the atatement,

1. Ratify means ( )
a, tc approve
be to turn dowm
c. %0 ration
d. to rate
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2., The Bill of Rights is the (O
€. [Liftesnth amendment
be first ten amendments to the Constitution
¢. Preamble to the Constituticn
d., thirteenth amendment
The second type of Multiple Choice Test was snswered
by the student underliuning & word or phrase to complete the
statexment.
1. The echief produects the Surcpesns wanted from the
East were
coal and iron cotton and rice spices and silk
wheat end corn

2, The man who did much to advance voyazes of
s¢xploraticn wes Prince Heury of

Itely Portugsl 3pain Frence
The committee also llisted & group of phrases ahout
some of the things that interested Eurcpesn countries in
Americe., After esch item the student wes to wrlite the name
of the countiries interested,
1., Findlng Weslth
2. Bullding Mlasiocne
¥ames of prominent historicsl personages were llated
end the students were aaked to state an lmportant fect
conceruling them.
1., Oeorge Washington
2. Lafayette
In snother test used the student wrote the name of

the English colony beside the descriptlon which tells
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sonething about that colony,
1. The setilers were called Puritsns,
2. It wes first ssttled by the Dutch.
In the lest type of test used the atudents were asked
to tell which event happened first sud which happened last,
l. 3ettlement of rennsylvanisa
Settlement of Jamestown
Settlement of Gsorgis
Settlement of Plywmouth
2, Stamp Act
French end Indisn ¥%ar
Boston Port closed
Boston Tes Party
SUSQEBTED BEVALUATIOW
1. D¢ puplls understend that:

&e %ith the interference with thelr carsvan trade by
the Turks Bvropsans began to wmeke westward voyages?

b. Englend bullt up the strongest colonial empire in
the New World?

¢, Amsricsun democracy had its beginnings in the English
colonles?

d. 3Znzlend finally won supremac¢y Iln NHorth Amerlice over
the 3panish and Freuach?

8, At the close of the Americsn Revolntion, the thlrteen
Snglieh colonies became an lndependent unation?

f. The Constitntion of the United Jtates provided a
strong ecentral goverument for our country?

g+ The Bill of Hights guarentees the clvil libertlies of
the people of the Unlted Stutes?
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2., Havs the pupils grown int
a, ADIlity in & mors effioclent use of their texts?

b, Ability in using referencesy
¢e AbIlity in skirming meterial for informaticn?

d. AbLlity in bullding up thelr sociel studies
voeabularies?

¢, Ability in preparin: oral reports?

f£. Abllity in dlascussing questions that lavelve msny
more fectors than the mers wae of thelr textbooke?

3. Have the puplls developed:

8. An appreciation of what it means to de an Americen?

b. An eppreclstion of how cur country hes grown from
the tiny settloments along the eastern sesbourd to
the greatest natlon fn the world today?

¢. An appreciation of the fresdoms enjoyed by Americans
woen contrasted with the fdeologlea imposed upon
the people of many other landas?

4. Have the pupils shown:

Batisfuctory schievenaents on the tests evolved
arcund the content and skills of the unis?

The committee also formleted & liat of Lnstructionsl
alds and & biblicgraphy for this unilt.



AP ENDIX B

AN ABBTRACT OF

A study of the Gloucester plan of lne-service trainingz

Through observation, questionnalires completed by
teachers, and examlnation of professionsl) literature it
became gpparent that the Gloucester schools wers aot
paying sufficlent attention to the matter of teacher
{mprovement. This wss eapeclally true awmong the older
teachers, those married women who had returned to tesching
during the recent war, and those who hsld no degress, Self-
study, travel, observaticn of excellent teschers, university
courses, extension coursss, and participation in the work
of professional comlttess were deemed not to be of highest
value in improving classrocom inatruction. Henes & program
of locel seminar-workshops was selected as the core of the
Glouceater program,

The need, development, appliecstion, and evalustion
ef such a program are the four maiu toplos developed in
this thesis for the bhenefit of any aschool system which mizht
be considering the introduction of such an lan-service
program. It purports tc be a& gulde furnlishing to lunterssted

gchool suthoritlies detalled information on procedures and
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A study of the Gloucester plan of in-gervice training

at the same time offering them samplss of procedures Inszofar
88 space permits.

Chapter one deflnes and dlstingulshes in-service
trainling from many other types of training which in the
past were considered to be in~service teacher treining
procedures. The need for such a service ig slso dlscoussed
in this chapter.

Chapter two studleg the development of theze
procedures and attempts to ldentify the dAifflculties that
ere and may be encountered.

Chapter three 1s e study of esch committee at work
on in-service setivity in the formulation of couraes of
study.

Chapter four stetes the cpinions expressed by both
teachers and pupils on the program's appllication in the
clagsroom and evaluates its worthwhilensss,

Chapter five presents the progress achleved end
suggests recommendations that ml-:ht be followed in the
futurse by those interested in attempting and continuliny the
setup of such & teacher lun-service program in their

eommunity.
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A study of the (Gloucester plen of in-service trelnin~

Appended to the body of the theszis are the
following:

1. Application blank for edvanced sslary reting,

2. uestionnalre uscd in the study of tescher
traini !B .

3. Outline of moclal studies courses - Grede VIII.

4. Sample unlts - Jrades 1, 5, 6, 8.

5. An Abatract of A study of the Zloucestsr plan
ef in-serviece traininc-.
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