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Abstract ' :

- Kohlberg (1969) has classified modes of thought into a

: , >
hierarchy 'of six stages. Building upon the moral judgment

stages of Kohlberg, Rest has developed an objective test

" ~for the assessment of moral Judgment. Evidence pfesented

by Rest (1974a) ihdicated that a person's preference for .
pripcipled_}evel (Kohlberg®s.Stages 5 and 6) issues in
:solving hypo@hetical moral dilemmas 1s a significant fac:
for in determining developmental trends of morél_judgment.
" Prior to this'study, no research information was avallable
a; to the developmental trends of.thé importance'attributed'
_to principled levels of mofal judgment of those invglved
‘within'a reiigious edugggzzgal environment. There was also
"a lack of information concerning the relationship between
importance attributed to principled 1évels of moral judg-

‘ - - +
ment- and personality characteristics. ‘ ¢
X .

-

The.purpose of this 'udy'was'(a) to %etermine if:there

aré developmental trends in the‘importange-attributed té ‘
pringipledilevels of}ﬁoral Judgment of young people.in
at;éndgnde’at.Céthoiic high schools and colléges:(under-
gradudate and gra&ﬁate Ievéls), (b) to compare preference

" «for principled 1eﬁels.of?mbral judgment between the.
;p?esenf sample and-Rest's comparative samplé, and (e) to
'investigate the psyéhological ¢ aracteristicslsﬁog related

I

. / '
to an Individual'™s preference fox principled moral issues

in making moral judgments. Five hundred Torty-nine stu-
’ ] N ’ . .

dents in att¥endance at Catholic schools, 2U7 females and

Yy
“ |

| \_‘ | ’/ o . . | b



S . . .
302 males, were given measures of moral judgment and
personality. The findings indicated that there ,are

/

'develppmental trends im preferencé for principled levels

' of moral Judgment of Catholié studenté. Preferenc; for
principled issues was sign;ficantly lower for ﬁhe Cééholic
. sample of this study. °Tﬁe;resu1ts°alsg indicated that *

. each‘succeéding,age éroup decreased in its prefeﬁenca for
lgwer.levels 6f moral reasoning. Those who prgfﬁrred :
'brincipled moral reasoning were seen as being dependable,
creative, and ihtelligentrin thought and action, and
accepting of rules and*génstraiﬁts of\ip;ieﬁy, but at-
the same time, able to think independently and aware of the

need for change.
[ 3
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. . Introduction .

Cognitive developmental theor& and research concernl
ing sfages of moral deqelbpment is criticélly évaluated
with-pafticular attention to the work of Kohlberg, and
with speciél focus on young adulthood. The purpose of this
study 1is:

1. to determine if there are developmental trenﬁs in

-/'
the lmportance attributed to principled levels of moral

judgment of young adults within a religioué-educational

.

enﬁironméﬁt at the high school, college and graduate levels;
2..to cdmpare preference .for principled levels of”
moral judgment between tﬁe.sample of thg present study‘who
have been exposed to & religious*educationg} setting and-'
the>comparative sample who have nogz; and ‘

3. to determine.if a meaningful battern of personal—-
gzifgharacteristics, as\h;asured b& the California Psycho—\
logical Inventory, are siénificanply related to preference
for principled levels of mqfal Judgment. . ,

The cognitive developmental view of moral dévelopment
states that cognitive processes underlie moral responses
and that the organization of these processes is different

, :

at different stages in a person's development (Kohlberg,

1969; Rest, 1973). The way a person thinks about con-

flieting soclal issues, and the verbal explanations glven

i .
to Justify a plan of action are classified into response
categories which are called stages. Kohlberg (1969) has

postulated a hierarchy of six stages divided into three

S -
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levels. Higher stages are thought to demonstrate a
higher conceptual system which is more integrated and ~
differentiated to reflect upon moral conflicts.
Evidepce suggests that beéides geiﬂg an indicator
of general cognitive development, moral Judgment Shogld
{ be an indicator of the way a person perceivéé‘and
. stractures his world, e.g., a function of.the person, and
not simply his capacity to think logically (Bernstein,.
1973; Haan, 1972). Some support for this 'relationship
between moral judgment and personality has been given by
the research of Haan (1968, 1972) and tha; of Sullivan,
iwww—~»1~—McCuliough, and Staéép (1970), but scoring procedures
have presented problems in comparative analysis.. o
| Rest (19?Ma) offers g différent approach in deter-
‘mining levels ;f moral judgment. He developed an objec-—
tiveﬂﬁest’format which determlnes a person's preférence
for different moral stage issues in making g moral
~declsion. Rest (1974a) has présenped évidence to indicate
that a person's preferénce for principled 1e§els of moral
reasoning (Kchlberg's highest stages) is a.crucial factor
in;éscertaining developmental trends of moral judgment.
~ If the higher levels of éFructural moral development
/] provide 3 conceptual framework which enables an indiﬁidual
to resolve soclal issues where a donflict\of interest

ogeurs, then this ability could be reflected in an indi--

vidual's overall persconality characteristics. if such a

'relationship could be supported, then 1t would .he possible -

-

sl
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to help'young adultS\to cope 1n a meaningful way with
problems and challenges of late adolescence by stimulating

a change to higher 1evels of moral development Pgrhaps

- personality variables could also be changed to bring about

y Y
advances in moral reZsoning.

Rest (l975a) has shown that there are developmental
age trends in preference for principled levels of moral
Judgment. Research by Haan (1969) and Woolf (1973) sug-
gested that those'who identify with a social institution
such as the church, tend to be classified at the conven-
tional levels, or lower levels of Kohlberg's theory. The
present research seeks to use Rest's approach to study the
nature of these developmental trends among young adults

within a religious éducational environment. The nature of

such developmental trends of these young adults could hold

_significance for those involved in moral and religilous

education and those charged with the responsibility of
developing meaningful curriculum materials that takeﬁinto'
account the different levels of moral understanding.' Such
trends would, be significant in considering the relevance
of Rest's approach within the religious educational setting
The lack of research information along the lines of Rest's
approach to study the nature of moral development of young

adults within a religlous educational setting and the

‘possible personality correlates of moral development has.

initiated this study.



Chapter I‘
Review of Related Research
A review of the literature pertaining to moral devel-
oﬁmght is preéented in this chapter: This includes a
discussion of.Kohlberg's moral judgmenf stages, Rest's
Defining Issues'Test, and moral juagment and peréopality-

research. -

Moral Judgment

nsion of human functioning called "morality"’
%.

bject of much attention in recent years.

\\ The

has been. the

London and Rosen
\

needs to differentiate be

(1968) state that morality research

en moral hehavior, moraidjudg-
.ment, and moral feeling. While all‘share a similar rela-
tionship, different aspects need to.be considéred.\ For
exaﬁple) YA pergon who judges that' some gct is wrong may®
nevertheless do it and have™little feeling about it"

(p. 267). " Rohlbe?g (1969) stated that cognitive dimensions
of moral Jjudgment define moral age development. Once moral
Judgment is ﬁhdérstood, the developﬁént ;}Imoral action ahd
moral affect is pre&ictable. Moral judgmqnt'is related to
"the conclusions people reach in cases where moral rules are
in conflict and equivocal. Also, the reasoning by whiﬁh_
people Justify a plaﬁ of action is included. Rest (19T7ha) -
stated that, "A central questipn asked of a subject i?
studies of moral judgment is, 'Héw do you Judge what act

in a mofal sltuation would be right or wrong? On what

‘basis can one say something is morally right or wrong?!'"

—~
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"(p. 2). The cognitive aspect underlying moral responses

is based upon an assumptafn of cognitive theory. . Thils
assumption is that the first stage in a chain of events
created by a stimulus event, and resulting in an act of

-

behavilor, i§ t@e product of a cognitive repfesentation of

"the environment. This cognitive representatlon which

-

includes a representation of th¢ self provides the stimu-
lus for the inétigation, modification; and gﬁidance of
goal-directed behavior (Baldwin, 1969)\\ Thds, according
to this assumption, man 1s placed in the role of an exec-
utor.of_his behavior, acting oh his envifonment instead of
Juét acting in reaction to the intérnal or external envi- .

ronment.

Much of the work on the development of moral Judgment

S

‘commenced with.the classic work of Piaget (1932). There

‘the. structure of the environment. Cogn

teristies, or organizat}on of response rather than th

is considerdble literature to suppoft Pliaget's basic //’%\

notion of developmental ages whlch are characterlzed by

d}stinct types of thinkihg about moral issues (Kohlberg,
1963, 1964). P1
underlie moral judgments and that these processeé are dif-
ferent at different age lévels. As personality aﬁd cogni-

tive development proceed, moral judgments arejsubjecﬁ to

change. zﬁgpwth toward greater moral matupity 1s estab-

lisKed vZfa interaction of one's cognitive structure with "

ive theory under-
'

spands the structural components to be the g charac-

~

et's position is that cognitive processes



content. Thus, the way one thinks (or the quality of ‘
_response) i1s considered as h.deterﬁiner of behavior rather
than the content (or the quantity of fesponse). These
strﬁctures (or patterps éf thoﬁght) represent structural

wholes rather th

.1solated bits of behavior. There 1is,
therefore, a consi ehcy of response in different situa-
tions. These structural‘wholés,-or stages, form a devel-

_ opmental lnvariant sequence in a, person's individual devel-
opment, Cultural factors may have an effect on developmeht
(speed it up or slow it down). However, the sequence of
moral development 1s not changed. These stasgs.form a
hierarchy where the higher stageé are more'integraﬁed and
differentiated. As development proceeds from one stage to
aqothpf, the former processes are integrated into and
replaced by a hilgher stage. There is a hierarchical pfef—
erence in the individual or a dispositlon to prefer a 2 )
soiution of a problemwét the highest level so far estab- ]
lished (Kohlberg, _1969; Piaget, 1932; Rest, 1969). The
research of Rest (1969) and Turiel (1969) -seems to indicate
that although a person may prefer higher stages, he gener-
ally comprehends only one stage above hls modal level of‘
reasaning. Thus, the clearly effective approach to help

a person advance to the next stage above the one at which

he is functioning is to provide moral dilemmas which are

-

-~

one stagé above his modal functiqningi rather than one

stage below or two stages above it.
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Kohlberg's Moral Judgment Stages

One of the most significant advancements of Piaget's
work hés been by Kohlberg (1958, 1963, 1964, 1969, 1971,
1975). Kohlbérg has utilized in addition to Piaget, the
work of Mead (1934), Baldwin (1906), and Dewey (1909) to
‘estéblish a cognitiveldevelo;mental theory of morél Judg-
ment that‘includes three levels, each containing two
stages. Each stage represents an established orientation
to moral problems. The sisttages are understood to repre-
sént an invariént, universal developmental sequeﬁce. Each
highér staée is an advance oyer the preceding gne in being
a more differentiated and integrated structure. SUph a
strucgure is more édequate=to resolve moral confllicts. An
outline of Level I (preconvéntional), Level IX (bonvention—
él), and Level III (postconvenfional) of Kohlbéréfs devel-
opmental hierarchy is presenteé below. There are two
stages wilthin each level. (For a preclse account of stgge
characteristics, see appendix M.) "The six stages or types !
of moral orientatisn grouped into three levels are sum- i

marlized as follows:

Level I preconventional behavior-(stages 1 aﬁd 2).

External control of conduct is central to this level of *°
functioning. 'The first stage Interprets labels of good )
and bad in terms of the physlcal (hedonistic) consequences
of actions such as 'punishments, rewards, or the exchange .-

of favors. The second stage involves standards

”
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which are obeyed because of adherence to outer demands of,

authority figures. : e

"Level IT conventional behavior (stages -3 and 4). At

this level, right action 1is determined‘byl%he concerns and
expectations’of-one'; family group and nation. Conformity
is based on the belief of goodness of authority and correct-
ness of expectations and not on fear of authority, which is
demonstrated at.thg first level. There is an attitude of
loyalty to the soclal order and a vigorous identificafion
with 1t.

V ) i
Level III postconventional or principled level

e

.behavior (stages 5 and@), Principled levels of moral

reasoning require the development of new conceptualizations -
of soclal interactions and role-taking which fall in a
higher level of abstraction. A person at thils level

becomes aware of the conflicts existing between social

norms. However, at’ this level, one makes an effowt to

interpret moral values apart from the authority of groups, '

persons, or one's identification with such groups. Con-

- -

formity is based upon the internalized standards that hav

-met the test of individual consclence and rational

o

universality.
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The moral stages of Kohlberg parallel, Piaget's .cogni-

" tive stages. A given stage is neceésafy, but not encugh

for moral.stage progression. 'For example, all principled

_subjects in Stage 5 and Stage 6 are formal operational

RN

€,8., Piaget's hig’e\st /logica\l stage which is marked by

'greater_@ifferentiated and integqateh thinking. Howeyer,

many who are formal operational eﬁe not principled. Ip
other words, a person has to be Intelligent or cognhnltively
mature to behable to reascon morally. Yet, one can be cog=-
nitively mature or Intelligent and neven reason morally.
The reasoﬁ for this difference is given by Kohlberg to be
the ineolvement of soclal role-~taklng necessary fer moral
stege development. Insofar as the nature of.morality
deals essentially with the welfare of others within social

relatlionships, the principle of Jjustice, reciprocity, and

. equality is advanced only as one 1s‘able to take. the point

of view of the other person. Interaction between the

individual and the environment provides the individual

wlth role~taking opportunities. The person is Q}pvided

with experiences to change himself as his ekposé;e changes..
In some groups,-tﬁere will be more opportunities for role-
taking. In ether groups, moral progress may be retarded

so that inhiblting anxietles may fixaﬁe a person at'a .
premature early stage of development. As new experiences
which cannot be properly understood converge upon thel

child, the child tries to reorganize his existing cogni-

tive structures or his thinking. The new forces of
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interaction create disequilibrium 1n the indﬁvidual aocord- t

‘ . _
ing to the research of Turlel (1969) and Haan (1971). ' i

'Disequilibrium is defined as the person s state of disturb-

ance as hé/;iscovers that hils stage of cognitive or moral
strucpuring is not capable.of being supported; hence, he ]
restructures his thinking to an advanced stage to resolve 1
moral dilemmas. _

In a revis;on of an earlier position, Kohlberg (1975)
suggested that principled reasoning, Stages 5 and 6, or | 5y
adult moral development is not reached until one reach%; /
the age range falling in the late twenties. Howewver, oni
does not automatically develop principled fhinking by an

O .
accumulation of birthdays; Stage U4 appears to© be the model

- stage for adults. Kohlberg presented Specific experlences

whilch create‘the disequilibrium required for @he attain-
ment of principled moral judgment. Part of thils transi-
tion involves the experience of leaving home and enteriog
a college community with conflicting values. Evidenge

Y
3

suggests that formative experiences'euch as those sustained

in the ne& settings encountered on a college campus ereate
cognitive-moral stimulation which makes movement to higher

levels of moral judgment more likely to occur (Kohlberé,

1973; O'Connor, 1972). Kohlberg (1973) concludes from a )
wide range of research findings that personal experiences !
of' cholce involﬁing questioning and commitment in some

sort of integration with stimulation to cognitive-moral

reflection, seems required for moveﬁent from conventional
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‘to Stage 5 thought; also, that this is probably-fhe reason
.that principled thought is noﬁ attained in adoléscence.
Kohlberg's|evidence for his cognitive stage ﬁheory is
derived from {a) findinés from cross-cultural sfudies of

ége diffeéences in.moral Judgment which support his 1idea \\
of stage’development, (b) finding of a Guttman quasi-
simplex pattérn in the correlation of various typés of

thought, and (c) longitudinal studies of individual gdevel-

opment (Kohlberg, 1971 Rest, 1969; Turiel, 1966).

‘ ) ]
A New Approach
“in the Assessment of Moral Judgment ’

Kohlberg's work has brought forth many important‘find-
ings and ideas concerning moral dg&elopqent. However, T
virtually ail of these are based on methods of assessménﬁ
dev;sed by Kéhlperg.in his dissertation in 1958 or slightly -
modified versions of 1t. For example, Kohlberg's method |
employed a single hypothetical story (presented one.at a
time) which raises a dilemma in which an actor has two r
choices of action.  One of Kohlberg's stories (1958)
depicis a'man, Helnz, whose wife 1s dying of cancer and 1s,
in need of a drug which the druggist will only sell for an
exorbltant price. Subjects'are asked whether or. not 1t
would be right for Heinz to steal the drug from the drug-
gist and subjects are asked to justify their views. The
subject's response 1is Qhen characterized in terms of a
twofdimensio al scoring grid of 25 aspects and 6. stages b

(125 scpring possibilities). Kohlberg's scoring method
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ylelds either a glohal'moral maturity score or a subject
is deéignated'as a moral type according to which stage has
.the most reﬁbbnses:/.Furthéﬂfresearch (Haan, 1972; Kohl-
berg and Kramer, 1973; and Turiel 1969) has shown that
revisions were neceésafy in the orliginal method§ and
Kohlberg haé since ZEAe@additiongl subclassifications'to'
account for transiticnal movements from stage to stage.

In reviewiné Kohlbgrg's basic assuﬁptions and assess-
ment_procedﬁres, Rest (1974a) took issue with'gghlberg's
stage tyﬁing and the problems associated wilth his open-
ended inferview_method. Classifying a subject at a givén
stage is difficult gécause rérely if ever is gheir subjecE"
responding 100 pefﬁent at one stage. Movement from stage
to stage 1is no%:abrupt bdﬁ gradual with overlapping
tendencies. 1In addition, research reported by Rest (1973)
has shown (a) that ‘there is considerable subjeect vacilla-
tion, particularly in transition periods of acquiring a new
cognitive structure; (b).lnconsistencles in response due to
test stimﬁ}i charépteristics; and (c¢) discrepancles due to
different kinﬁs of information-gathering procedures. The °
free-response interview method, such as Kohlberg's, may
'thefefore be intruding discrepancies in stage scores not
due to developmental differences.

Rest (1974b) feels that while Kohlberg's methods have
been helpful dn ldentifying certain characteristics of
moral development, now that they have been identified, the

‘other options need to be considered in the assessment of



N

\' .

moral Judgment. For pxaﬁple, not only can a subject be
asked to solve a hypothetical moral dilemma, but he can
indiggte a preference émong moral judgment statements, or
. : #
he can indicate the most important Issue involved in a
dilemma. ' Rest (1974b) further suggests: -
the various data gathering pﬁocedures have dif-
ferent propertles. Some are more capaclty measures
whereas others aré more indicators of personal
values; some seem to tap the early phases of the
acquisition of an idea, whereas others tap later
phases, and some are relatively standardized and ?

.highly structured whereas others are openminded and
unstructured (p. 21). .. /

Bullding upon the basic theoretical conspructs of .
Kohlberg, Rest (1973, 197h4a, 1974b) has attempted to cope
with some of the 1nadéquacies of the Kohlberg assessment
procedure by devising an-objective test called the Defining
Issues Test DIT) whicﬁ samples the sﬁbject's responée to:
moral dilemmas '(see Appendix C). Kohlberg's approach
presents a subject with a 1}st of 1issues and then asks the
subject to determine which o}‘the issues are most }mpor-
tant. The issues presented to the subject are keyed to
Kohlberg's stages and therefore each issue ekemplifies a
stage characteristic. The'way ; person Judges what are the
most importan% issues over a number of moral dilemmag is
taken to be an indication of that person's level of. moral
Judgment. The initial research_hés shown that one of the
-most'meaniqgful scores ls obtalned by focusing on one type

of response, (P score or Principled Morality). This is

obtained by measuring the importance attributed to

-

ani
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principled levels {(Stages 5A, 5B and 6) of'pdral reasoning -
acfoss six stories. By looking at this one type of |

resﬁonse, the stage typing problem is avoided. One simply

looks at that stage as a continuous variable and disre-

»

gards the fluctuations in other responses. In summarizihg‘*a;

some of the advantages “of the DIT, Rest (197%a) states:

e it is highly structured so that the
information from each subject is comparable; it
minimizes variance in stage scores due to individual

" differences in verbal expressivity:; and it is
objJectively scored (can be computerized) saving time
and minimizing scorer bias (p. U).

] .
The Defining Issues Test and Developmental Trends

ﬁesearch conducted so far haS'éhgﬁn that the P score
(importance attributed to principled ﬁofality) shows
developmental trends.‘ Age trends such as these are
typlcally the first line of evidence that researchers seek

in investigating phenomena that may be developmental. The

" logic is that, in general, a group of older, more educated

subjects should be further deveioped than a .group of
younger, less educéted subjects. Plaget's (1932) evidence
for the deYelopmental nature of moral judgment was exclu-
sively of thls sort, Kohlberg's primary evidence 1n his
dissertation (1958) for his six stages of moral judgment
was, cross—-sectional age trends. Rest (1974a) demonstrated
developmental trends through the administration of the DIT
to middle class groups of QO subjects each of Junior high
school and senlor high school subjects, céllege Juniors

and senlors, and graduate students (25 Prétestant seminarians

1
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and 15 docﬁoral.students in political science and moral
philoscphy). The presumption‘was that :he ordering of
these four-groups represerits ah increasing advamcement in
moral judgment.“ﬁ one-way analysis of variance of P
scores across the four major groups of 40 subjects each
yielded an F value far exceeding the .001 level of sig-
'nificance (F = 48.5). The Ph.D. philosophy students énd
political sciénce graduate students in particular had very
high scores on the DIT, thus providing ‘an empirical hold at -,
the upper end of the scale. The daté from subsequent
studies using the DIT indicate that Juniecr high sampies
tend to have average P scores in the 20s and low 30s, senior
highs in the upper 30s, college underclassmen in the 40s
and in the 50stfor college uppercléssmen,_graduate students

in the 605;“and aca@gmic specialists in the moral-social-

.political area in the 70s (Rest, 1974a).

Moral Judgment and Religious Education

Haan (1969} studied moral development among students

An secular high sc¢hoels and college. Using a modified ver-

sioh of Kohlberg's interview technique, Haan found that

her conventionally moral young adult groups' religious

upbringing was often Protespantnor Catholic, and they more

cften retained the religious beliefs of their childhood and
Tstill attended church. Woolf's (1973) research apbears to

confirm this finding; e.g., “conventionally moral persons

indicated a marked coherence to a religioué institution.
N : .
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" One study was found where Kohlberg's ‘developmental stages
were Iinvestigated in a sample of Mormon high school
students. Thersample wés obtained from high school
(ninth through twelfth grades) of a school sponsored gy‘
the Church of Jesus Christ 6f Létteeray Saints (Mormon
Church). The feseércher used a wr%tten méasure.provided
by Kohlberg, instead of the individualiinterview, to
investigate moral development 6f 143 high sc¢hool students
in Provo, Utah (Gilliland, 1966). Using Kohlberg's
global moral maﬁurity score, no stétistically significant
differences were found between the different grade and
age levels. Yet, some observable differences in the means
suggested some developmental trends._‘Tﬁe percentage of
responses classified at each of Kohlberg's stages indicated
that Stage 2 type of moral reasoning decreased gradually
with age (15 to 19 years). Stage 3 type of moral reason-
ing increased gradually to age 17 and then decreased.
Stage 4 fluctuated between ages, but overall made a grad;
ual decrease. Stages 5 and 6 were found to increase
gradually. Gilliland (1966) concluded:

The moral judgment of teénagers in.the Mormon

Culture seem to generally be characterized by

conformity to expetted roles, showlng respect -

for and seeking the approval of authority
images, and strict obedience to rule (p. 48).

Moral Judgment and Personality Research

Haan (1971) and Erickson (1950) suggest that the )

development ‘of a moral\ideology plays an important role

~

-
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in.fhe.organiZation of personalilty és a person becomes
committed to an integrated sét‘of values. In reviewing
-the relationship between Erickson's ego staggs and moral
stages of devéiopmeni; Kohlberg (1973) differentiates

ﬁhe structural éﬁéges of moral developmenﬁ énd the func-
tional aspects of ego development. He sees the self as

an executor or one who uées cognitive structures and other
‘structures. ~Contrary to this, the focus of moral‘stages
is on the form.and content of objective and moral pginci—"'
ples, and nect on the process of cholce to the self. Haan
(1968) used a written version of Kohlberg's interview
technique in part of her study to compare the.différentl
levels of Toral Judgment with.a Q sort test for selfl and
"ideal-self descriptions, with a middle class college pop-
ulation. Principled subjects were determined by Kohlberg's
moral maturlty score. Seventy-elght percent of the
principled subjects deSCPibed themselveé as having .an
autonomous sense of self, being ego=-syntonic, tension free,
and having concern for interpérsonal obligations. Fifty-
nine percent of the subjects who fell into the conven;
tional level emphasized efficient conﬁ?ol of self and
social skillfulness instead of expressiveness and inter-
personal concern emphasized by those who were classified

at the principled level of moral Judgment. They demon-'
strated a good relatlionship with traditibnal institutions,
political and religious, and seemed to be 1isolated from

conflicting values. Sixty-elght percent of the subjects
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_..at the premoral level described thems

- self .items indicated that their rebellion wag not ego-

¥ ’ -

elves as the most

- rebellious. The large discrepancy between self and ideal-

[}

~
syntonic.
interpersonal obligatioﬁ'jempath§:with others). Rather,
they showed more iaterest-with.perséhal_fui?illmenf.
Though some of the relationships were at a 1ow'signifi-
cance level, (p .003), Haan concluded that-there seemed ™~
to be aome indication of moral stages.in the sazf—percep—
tion of tﬂé subjects. )

| . The reliability estimate..(.82) .for }espanses to

Kohlbef@‘s stories was based upon the percentage of agree—

‘ment between two Judges. The Kohlberg instrument, hoyever,

is'usually‘adminiatered iﬁ an interview, and the paper and
pencll version probably caused some subjecta to abbreviate
their responses to these dllemmas. This may have lowered
reliabilif§ and led to an iq{lated proportion of moral .
types? s0 that findinga of this study tend to ba equivocal.
One study was fouhd that ;Xplored the relationships
between ego and conceptual systems and Kohlberg's moral

developmental theory (Sullivan, McCullough and Stager,

‘ 1970). The age-developmental trends on. the three major

instruments were designated to measure eéo,conceptual and
moral developmental trends for 120 middle-class Canadian
students drawn from three age levels, 12, 14, and 17

years. Low to moderate correlations were found between

.

" the three.measures and age level (.66, .65, and .65

.4 -.};

~

They did nb? subscribe to the nedesaiby,of' '\_' '
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respectively). A modified verslon of Kohlberg's mérél
judgmsnt interview was employed, where the inter-scorer
reliabilit& check on th;rty_percent5o£ the proteccols.
&ielded a coefficient of .74. iThe researchers suggested
_ that further, and more precise investigationS'into the '
commén aépects of personality and moral developmeht would
be worthwhiie.

Erickson's adolescent identity crisis was studied by
Podd (1972) who used Marcia's (1966) interview technique
to measure four ways of copling with the identity-crisis.
The concept of identity crisis represents one of eight
sfages of ego growth and is defined as the "adclescent's
need for a consistent independent self definition in
conjunction with societal demands that he define himself"
(Podd, 1972, ‘p. 497). An identity 1s achieved when a
perscn has passed’fhfough a crisis or has reviewed EItEfC
natives and then has made a commitment. The operational
definition of ldentity status 1is (a) identity achlevement--
where the individual has passed thrcough a crisis and be-
comes committed, (b) moratorium--where the person is in
a crisils with indefinite commitments, (c) foreclosure-;;:z\
‘where.the person has experlenced no crisis but.is committed
to goals and values‘of significant others, and (d) identity
diffusion--where the individual has no commitment irrespec;
tive of a crisis. 'Podd used these four categories té -

classify 120 middle class college students who volgnteefed

"to act as subjects for his study: ‘preconveh;ional,
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convéntional, transitional (a mixture of staggs), and
post-conventional. Relationships were évidehced between {
moral idec¢logy and identity status. Two-thirds of the
"individuals at the post-convéntiona& level had an ldentity
achievement status. Similar results were found fom U0
percent of the conventional subjects. Those who were
morally tranéient did HOtIE?VQ an idegtity achievement
status. About 10 out of 16, or 65 perceﬁt of this group
were classified as‘identity diffﬁsion. Although'the
sample was small, Podd concluded that achieﬁement of an
ego identlty was accompanied by the deve ment of mature
moral values, thereby presenting suppo Erickson's
view phat moral ideclogy 1s a factor in ego identity.
Pbdd‘;iso found that subjects classified into the identity
diffusion status demonstrated varlability of moral reason-
ing. These subjects showed a predeminant use of rqlatively;
matufaﬁﬁoral Judgments. In reviewing Podd's methodology,
the réliability of his lévels offmoral Judgment is tc be
questioned.s Using a version of Kohlberg'slinstrument,
subjects responded verbally to an interview composed of
four moral dilemmas. After the data was collected, and
eéch of five Ilnterviewers had rated his own tape;, a sampie"
of 22 tapés'was randomly drawn for the reiiapility check.
The means and medes could be dete;mined for ohiy 20
percent of the sampled tépes. Also, where twq kinds of

moral reasoning coexisted in the same moral dilemma, }t'

"could not be meaningfully quantified. The interviews were
' x
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rated and rerated'uhtil all raters could agree upon the
precise moral classification. Rest (1974) auestions the
validity of moral classifications made following this
procedure in that scorers work over the responses of the
subjects together, rather than separately and blinded,
interpreting the set of interviews so that they ﬁodld dome ,

out sequenﬁially, e.g., preconventional, conventional,fand

postconventional levels.

a

Summary
In this chapter, selected studles in the‘literature

related to the present investigation were described and
the findings in these studies wére reported. The présent
study focuses upon the cognitive dévelopméhtalist view
of mén and his abllity to orgaﬁize his experiences. Con-

ceptual organization of moral reasoning appears to be

'developmental. Progression follows from lower stages to

higher stages which are more adequate to resolve conflicts
arising out of moral dilemmas.

Rest (1974a) developed an objJective test for the
assessment of méral judgment based upon the moral judgment

stages of Kohlberg. Developmental age trends in the

3

' preference for principled levels of moral judgment in

solving moral cconflicts were glven by Rest. There 1s no

information about developmental trends of preference for
principled levels of normal judgment in making moral

decisions (P score) of students-wifhin a religious
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4
edqcational setting. The invariant sequential nature of
"moral judgment suggests that those wﬁo function af lower
levels of moral judgment do not congeptualize moral prob-
lems in the way that those who function at higher moral
judgment levels. Difficultles in communication may result
between teachers and stddents who are operating at differ-
ent levels of moral Judément. The particular nature of
these trends holds significance for those involved iﬁ
meral educatioh, particularly in developing meaningful
curriculum materials that take into account different
levels of moral understanding. The emphasis ubon the
p?oblem-solving strategies of Kohlbergis approach could
add a worthwhile dimension to a more individualized
curricula.

Some evidence suggests that those who identify with
the church and its beliefs tend to be classified‘at_the
lower levels of Kohlberg's theory. There is evidence,
therefore, to suggest that a religlous educatiqnal en-—

—

 vironment would influence stuqents towarq prefefence for
'_Stage 4, a construct with authoritarian components. At
Stage 4; the value'of'a system of moral laws or rules is‘
not differentiated from the valﬁe of maintaining those
rules and laws which 1s unquestioned. Tﬁhs, thls study
also seé?s to investigate the influence of religious edu-
catioﬁ on the importance attributed to prihcipled levels of

‘moral Jjudgment, by comparing the P scores (preference.for

‘principle& levels of moral judgment) of the present sample . e
: resent salbl® ..l

LI
AT
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drawn from a religious educational setting with a com-

parative sample of students drawn. from a non—religious i
’educational setting. _ p

Limited evidence was presented demonstrating some . . {

relationship between levels of moral Judgment and certain

dimensicns of personality. The few studles that have beep

done utilized various versions of Kohlberg's method of‘. '
measuripg cognltive-moral development. 1In view of Rest's _ '
(1974) research, the reliability of Kohlberg's instrument . (
is brought into question. The findings, therefore, of the
studies on moral judgment and personality would seem to be
equivocal and indicete the need fer further research. A i
review of literature shows that there have been no studies
done to date using Res?'s measurement'of assessment .of
"moral judgment to determine if the tendency to attributel 1
importance to princiﬁled levels of moral Judgment_ie

making moral decisions 1s associated with a significant ' i
pé%tern of personality chardcteristics. If higher stages

of moral judgment are thought to be more adequate ways of‘ !
of resolving moral dilemmas where a conflict of interest >1
occurs, then this should be reflected in the individual's '
essential personological characteristics. Therefore, the ]
seéondary thesis examined in this study is toVinvestigate

the psychologiéal characteristics that are significantly

related to an individual's preference for principled moral

issues in making moral judgments. If such relationships -1

can be substantiated, perhaps young adults can be .assisted
- .
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in meeting the challenges of life by bringing about change
to higher levels of moral judgment, or perhaps personality
varlables can be changed to bring about greater moral

adequacy.

Statement of Hypotheses’

The evidence presented by Kohlberg (1972) indicates
that there are developmental trends in the manner in which
individuals_respdnd to moral dileﬁmas. The invariant
sequential mature of moral judgment suggests that those
ppeﬁﬁ?Tﬁg“é: lower levels of moral judgment do not concep-
tuallze moral dilemma problems in the same way as thosé
operating at hlgher poral\Gudgment levels. 1In fact,
according to Kohlbérg's thebry, the teacher operating at a
.princip;ed level could cause a communication gap by insist-
ing that a preconventipnal student think in his terms.
Evidence presented by Rest (1974a) has shown that there are
developmental trends 1n the importance attributed to
principled levels of moral Judgment. This investigator
wanted to know 1f these same trends were evident for stu-
dents within a religious educational environment. Rest's
Defiﬁing Issues Test has not 5?en used to determine the
deyelopment trends oflyoung adults within a religious
' educat16n31 environment (high school, co;lege and graduate
levels). A Study of such trends may lead to pedagoglcal

considerations regarding the pertinence of Rest's approach,

as well as the validity of Kohlberg's.§hinking within a

Y
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religious educational setting. Therefore, hypothesis 1 is
stated:

Hypothesis 1

There will be a slgnificant differenéé in the P scores
(importance attributed to principle mpral issues in ﬁéking
moral decisions) among nine groups of young adults (ninth
grade through post high sghool) who "are exposed to a reli-
gious educational environment. N

The exploratory nature of the stud;*seemed to justify
a more precise effort to specifically compare the\P scores
(importance attributed to principled moral issues in making
moral judéments) of the young adults of the present:sample
who have been exposed to a religious educational environ-
ment at the high school, college and graduate levels, with
Rest's comparative sample of high school, college, and
graduate students who have not had such exposure. There 1s

'evidence'that suggests ﬁhat a religious educational environ-
ment would encourage.preference for conventional 1ssues
rather than principled issues in makihg moral judgments
(Haan, 1969; Weoolf, 1973). At least, this might be the

case if the subject was particularly senéitive to the
doctrinal commitment of the religious educational institu-
tion, as would be reasonably expected if he adhered to its
religious practices. On the other hand, the influence of
such an educational environment could be cfeating conflicts

in moral adequacy, and thus, facilitate movement to the

g



higher stages; which would be reflected in a greater

preference for principled moral issues (P score). There-

fore, hypothesis 2 is stated: o

Hypothesis 2

Students within a religious educational sétting will
accord a lower degree of importance to principled moral
issues in making moral judgments (P score) than will stu-
dents within a non-relligious educational setting.

The additional point investigated in this study 1s
that an individual's preference for principled moral
issues in making moral judgments isws&gnificantly related
to his personality. Kramer (Kohlberg and Kramer, 1969)
and Haan (1969) have carried the research of Kohlberg on
. into adulthood. The results of Kramer's.study suggested
that "modes of morai thought are strﬁctures developed in
_childhood,'but the uses of these modes of thought, their
significance for the individual self, are matters for late |
~adolescent development” (Kohlberg and Kramer, 1969, p. 116;.
This has reference to personality development or to the
functionai aspects of morél development. A dearth of
studles using various forms of Kohlberg's interview tech-
nigue to measure moral maturlty have indicated fhat those
who were classified at the principled levels of moral
judgment had an identity achlevement status and were
characterized by more extengive and'intensive coping (Podd,

1972; Haan, 1972). As far as this researcher'knows, Rest's
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" measure has not peen used to investigate thaﬁpersonality
characteristics significantly felated fg prfgcipled |
morality. A similar investigation concerning social
attitudes proved fruitful in the Berkeley studies of the
authoritarian personality (Hogan, 1970). If the psycho-
logical characteristics related to moral values (principled
morality) are similar po the fgctors which support sociazl

s

attitudes, then the search for the personality character-
isti;s underlying or related to a person's‘preference for
primelipled moral issues in making moral judgments is
Justified. Consldering the exploratory nature of this
questioﬁ; and the inconclusive findings of previous %%mited
studles it 'would not be reasonable to formulate definite
hypotheses in referehce'to the relationship betweén per-
sonality characteristics as}determined by the California
Psychological Inventory, and the P score (importance given

to principled moral issues in making moral judgments).

Therefore, hypothesis 3 is stated:

Hypotheslis 3

There will be a significant and posltive relationship
betweeﬁ personality characteristics as measured by the
California Psychological Inventery and the importance

attributed to principled levels of moral judgment.

]
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Chapter II
Method Sl
The ailm of this chapter is to give a general descrip-
tion of the subjects, to describe the materials which were
used in the investigation and to explain the procedure

whlich was followed in gathering and organizing the.data.

l

Subjects
A total of 549 subjects participated in this study.

There were 30é males and 247_females. All came from the
Roman Cathollc highdgchools and colleges in the Archdio-
cese of New York 1ln the New York Metropolitan area. Cath-
ollec high school and college students were used becéuse of
the avallabllity of the students, and because a reasonable
picture of students within a religious educational environ-
ment could be obtained within the C?tholic high schools and
golleges. Tpe respondents at tﬁe post high school levels
have had all thelr primary and secondary education in
Catholic schools. The respondents at the high schooi
levels have had all thelr primary educatlon in Catholic
schools. For practical purposes, "students exposed to a
religious educational enviroéhent" will be also known as
"students in attendance at Cathoiic high schools and
colleges."

Without exception, the students at each grade level
were practicing Cafholic; as indigated by reported responses

to a sacramental activity index. Invariably, they went to

B . -~ e e g m oy w1t e —mmpm————— e v e asil ta w w4 e
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Maés and received Communion elther every week or several.
times a month and went to Confession several times a year.
(See Appendix A.)

The educational and occupational levels of the high
school, undergraduate and graduate college s£udenﬁs'
parents indicated that the sample was largely middle class.
The high school, college undergraduate, and graduate socio-
gconomic status mean value_fanéed from 14.3 to 15.4 within
a potential range of 5 to 30. (See Appendix B.)

" The Catholic-high schools were all basically academic
high schools preparing students for college. The high
school students numbered 230. They came from four differ-
ent coeducational high schools in the New York Metropolitan'
area. The high schools were conducted by particular orders
of Religious men and women. The students ranged in age
from 13 to 17 years. They were drawn from the four years
of high school. There were 87 students in the first year,
33 in the second year, 30 in the third year, and 80 in the
fourth year of high school. lEntrance into Catholic high
schools in the Archdiocese of New York Ois by competitive
entrance examinations since 1956. - Thus, Cathofic high
school students are a select group. -

The undergraduate college students and thF graduate
level students nuﬁberedh227 and 92 respectively. The
ﬁndergraduatg studeﬁts came *from four different Catholic

coeducational institutions in the New-York Metropolitan

area. Two of the colleges were conducted by an order of

P
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ﬁeligious Brothers and Priests respebtively; the remalin- .
ing two colleges(were conducted by an'order of Rellgious
Sisters. The stgaépts were drawn from the four years of
college. They ranged in age from 18 to 22 years. There
were 75 in the first year, 47 in éhe.second year, 41 in J
the third year, 'and 64 in the fourth year.

The graduate students were drawn from two of the

above colleges, either from the masters or from the doc-

Y

toral programs. They ranged 1n age from 21 to 59 years.
The group ﬁad a mean age of 29 years. Table 1 shows the
comparative general characteriétics of each group.

In 2ll this investigation, the good faith of the
student and the honesty of their answers had fo be
assumed. In view of this and in accordance with éhe
prihciples of sound research, no general conclusions .

regarding Catholic students can be made as a result of

the findings of this study.

Measures
Two basic measures were used to evaluate the students:
the Defining Issues Test and the California Psychological
Inventory. Stqéehfs were urged not to ldentify themselves
on the measures by name, but to furnish such demographic
informatibn as age, sex, religious practices, degree of
Catholic educational experience, and level of formal educa-

tion and occupation of parents. (See Appendix C.)
( i

1
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5. Table- l.
Mean Age and Sex.. of Nine Grade Levels
Sex

Group N Mean Age‘ Male Female
High School

Freshmen 87 13.4 48 39

Sophomore . 33 15.4 » 16 17

Junior 30 16.3 19 11°

Senior 80 lT.é 652 - 28
College

Freshmen 75 18.0 4o 35

Sophomore b7, 191 20 - 27

Junior 41 20.0 21 20 _

Senior 64 22.7 37 | 27
Graduate 92 29.3 49 43
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Socio-Economic Status Questions

Kohlberg's studies (1971) indicate that some differ-
ence in rate of moral development across class lines exilst.
.Qonseduently, it was important to bhe able to compare the‘
SES lével of the nine grade groups in the present sample.
Employing the procedure established by Manaster and
Havighurst (1972) the subjects' responses regarding
occupation received a rating of 1 to 6 on the urban: occu-
pations scale they suggest (pp. 164-165). Although, in
ltself, occnpation'is the best single indicator of an
4individual's socio-economic status, adding level of educa-
tional attainment ‘to the scale assists the measure since
cognitive capacity is the variable of interest (as 1t was
in this study). Sinoe‘occupational level is a stronger
indicatof‘of social and economic status, occupation is
weighted'more heavily in the combined socio-economic
status scale. This weighting method consists of multi-

" plying occupational.}evel'by'3 and -educational level by
2.y and.adding the produot% to determine the SES score for.

every Subject.

Defining Issues Test -'t‘

The~Defining Issues Test (DIT) developed by Dr. James
Rest and validated by Cooper (Rest et al. 1973) is an
objeotive test established to determine 1evéls of moral
' Judgnéht, based upon Kohlberg's moral judgment‘stages.

The -test consists of six short paragraphs setting forth
. . . ~

-]
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moral dilemmas (some adapted from Kohlberg's strument
for measuring stages of moral reasoning), together with
short sentences or phréses reflecting 12 lssues or con-
siderations béaring upon the dilemma. For instanée,‘for.
the moral dilemmé of whether a husband, Heinz,'shbuld
steal an exorbitantiy priged drug for his wife wh&_is
suffering from cancér ?ghe of Kochlberg's standard
dilemma;stofies5, subjects .are asked fo consider such
issues as "whether or not a community's laws are golng to
be upheld, "Isn't 1t only natural for a loving husband to

care so much for his wife that he'd steal?", "Is Heinz

‘willing to risk getting shot as a burglar or going-to~fail

for the chance that stealing the drug might help?", "What

values are going to be the basis for governing human inter-

_actions," etc. For each of the slx storiles, subjects were

asked-to rank their first four choices of the issues most
1mp€1_~tant to them in deciding what they would do.

"Rest et al., (1973) designed each issue t; exemplify
some distinctive characteristic of a stage, based on ¢
recurrent types of responses glven by subjects at varilous
stages in the free-response mod€ of the Kohlberg interview
protocol, ‘for which Rest had been an interview trainer.
Items were written for Stages 2, 3, 4, 5A, 5B, 6, Anti- '
establishment A and M (nonsense items), following Kohlberg's
more recent conceptlons of the stages (Kohlberg, 1973). l
In wfiting the 1ssue statements, Rest emphésized the pnder-

lying stage structure of the 1ltem so that higherlstage

e
had ]
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statementé appeared stark and abstract rather than lending
themselves to being interpretéd as fancier ways of stating
a lower stage idea. For example, instead of-a statement,
"The value of life is more important than prdperty," Rest
had the stafement, "What values are going to be theebasis
for governing human interactions?"™ The first statement
could appeal to subjects below the principled level,
whefeas the second‘one dﬁd not.

Rest deliberately devised statements whiéh were short
minimizing the téndency to éroject into them, and_which did
not explicitly advocate any particular course of action,
so that if a ‘subject did not understand the reasoning he
would not be drawn to the statement by any other cue.
Expreesing an issue in bipolar terms as a duestion (e.g.,
whether...or not...} also 'helped mitigate %he prébiems of
an gcquiescent set toward plausible or acceptable sounding
statementé; Furthermore, among the ltems representing
stages weré nonsense items that used high—séunding phrasesl
(e.g., "What is the value of death prior to soclety's
perspective on personal values?"). Such distractor items
ﬁrovide a check on the tendency of subjects to choose on
the basis of complex, abstruse verbiage rather than on
meaning to them. Rest also took care to match issues from
varlous stages on word length complexity of syntax, and
use of technlcal or unusual terms. In each set of 12 ceﬁ—
siderations, 2 items representing a particular stage were

}

included so that if one example of a stage'e orientation
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did not appeal to a particular sﬁbject, there would be
another example of that orientation from which to choose.
The first task for the subject on each dilemma story
was to declare a decision as to what the central figure in
the story should do or should not do, with a third option
belng a '"can't decide" r¥sponse. The subject's decision
was not used for researi phrposes, but was intended to
develop iﬁ?plvement and concern on the part of the subject
for the two ensuing tasks. The second task was to rate .
the 12 stage-coded issue statements accompanying each
story on a 5-point Likert-type scale from "great importance"
to "no importance." The third task was to rank the 4 most

important isste statements of the 12 given with each story.

The P score. In experimental work with Rest's

instrument, Coepper (1972) found that (a) fa9por analyses
indicate that Stages 5A, 5B and 6 clusfer together and
hence could most economically be treated simply as a single“
set of lssues at the principled level of morality, which
includes all of Stages 5 and’6; and (b) that a subject's
developmental level could be representéd.in terms of his
usage of each stage or 1n terms of an overall cdmposite
scbre (1ike Kohlberg's moral maturity score).

Following Cooper's anélysis, Rest recommends the

following method of constructing an index of moral rea-

~soning level because of . 1ts simplicity, and it was also

followed his investigation: (a) weights of 4, 3, 2f!gé'
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and 1 were given to issues ranked first, second, third,
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‘and fourth, respectively, for each dilemma story; (b) these
weights were attributed to principled issue statements
(itéms stage-keyed as 5A,. 5B, and 6) are summed over all
six stories; and (c) the result_is expressed in terms of
the percentage of weights attributed to the principled
stages. This number (designatgg as "pP" for “Brincipled")
can range from 0 to 95; and isiinterpfeted and defined as
the relative Iimportance a subject glves to morélly'prin—

ciple considerations in making moral judgments.

"

Correlations with other measures. In test-retest data

with a sample of ninth graders, the Defining Issues Test
(DIT) P index hdd a test-retest Pearson correlation of .81.
With Qheterogeneous sample of high school students, c;ol—
lege students, graduaﬂe students and adults out of school,
the correlétion of scores developed using Kohlberg's
'scalings and 1nterviewing procedure with the DIT P score
- was .68. This is not high enough a correlation to justify
regarding the two measures as equivalent tests; neverthe-
less, itlis fhe higﬁest correlation ofhKohlberg's measure
with any other measure that Rest is aware of for é sample
of at_least this size (Rest et al., 1973).

Correlations with other measures help defilne by
processléf elimination thé moral reasoning constrﬁct
which the DIT'appears to be measuring. With a group of

I.adult subjects, Coder (1975) found a nonsignificant

o
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Pearson r of .13 between the DIT's P score and a measure
of libégal political sentimént known as the Radical-
Conservhtism Scale (Nettler and Huffman, 1957), and a
nonsignificant r of -.10 with age. Weber (1974) found a

nonsignificant r of -.15 with the McCloskey Conservatism

Scale (1958), and a nonsignificant r of -.14 with the

Rokeach Dogmatism Scalel%r260).

It is clear then, that the DIT is not just another
measure of social ideology. It is not an IQ test. Usilng
the Quick Word Test (Nunnally, 1972) as a measure of.
intelligence, and a moral'gomprehension test measuring
comprehension of the DIT dilemma stories and issue state-
ments, Codéf (1975} fouhd that the P score from the DIT
csrrelated with moral comprehension more highly than it
correlated with intelligence. When inteiligence scores
weré partiallied out, the P scores weré still corrélated
with moral comprehension scores at a high level (45,

p .001), (Coder, 1975).

Further evidence that the level of morél rgasoning
the DIT is measuring is not just a wariant form of
intglligence comes from a study of pre- and post-test
scores oﬁ the DIT for two college ciasses, one in ethics
and one in formal logle. If the DIT is selectiveiy sen-
sitiﬁe to gains in moral thinking in contrast to gains 1n
sheef complexity of logical thinking in general, then one
would expect higher gains for students in the ethilcs

class. Panowitsch (19{3) found that the difference
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between pre- and post-testing in the ethics class was
significant (p. .002) whereas the differencé for the logic’
class was not. Pretest diffefences between the ethics
class and the logic class were not significant, but post-
test differences were (p .03). Panowitsch followed up a
subsample of students from the two classes five months
after thelr course and found that the ethlcs class stu-
dents maintained thelr gains and the logic students

remained the same.

What the DIT measures, Rather than measuring either

-

intelligence or ideology, the DIT measures édvancement

or ﬁaturity'in moral judgment in terms of preference for
more complex,"difquentiating, and g;scriminating moral
conéiderations;wwﬂs stated earlier,\in chapter I, Rest
(Rest et al., 1973) demonstrated this through administra-
tion’of the DIT to groups of 40 subjects each of ﬁunior‘
highg,ssenior highé, college, and graduate students. The
presuﬁ%tion was that the ordering of these four groups
repfééents an ordering of increasing advancement in moral
Judgment. A one-way analysis of variance of P scores
across the four major groups bf 40 subjects each yielded
an F value far exceeding the .00I level of significance

(F = 48:5). The Ph.D. graduate students (ih philosophy and
- polltical sclence) héd very high scores on the DIT, thus

::giving empirical anchoring to the upper end of 1ts scale.

Why the DIT was chosen. The DIT was chosen in
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prefefénce to Kohlberg*s measure for both practical and
theoretical reasons. Since the scope of this investiga-
tion involved sizeable numbers of individuals who were
volunteers, a paper-and-pencil test requiring 35—&0.
minutes for subjects had a clear advantage over an~”
unstructured interview prot5001 requiring hours.’ Further-
more, the other instrument planned for this investigation
(the Célifornia Psychological Inventory) was also a paper-
and-pencil test.

A theoretlical consideration favoring the DIT over the
Kohlberg interview brocedure is that the DIT focuses the
subject's attention on a standardized array of stimulil
statements, and systematically inventories the subject's:
reactions to them. 1In contrast, Kohlberg's free response
interview method of data collection can éllow a subject ﬁo
wander from point to point, and even to forget to mention
some ldeas that had earlier come to mind. Furthermore,
in the interview method different interviews are not
strictly comparable since all subjects are not likély to
touch on the same points and issues, and if an interviewer
uses any of his clinical sense to probe interesting com~
ments of subjects then each interview situation will not
involve the same set of stimuli, and it is even more
unlikely that the same sequence of stimuli would occur.
The Kohlberg procedure calls for the probing questions‘of
the interviewer to vary in accordance with the subject's

original judgment on a dilemma story, and so each subject

—
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receives a differgnt set of Interviewer questions. Kupr-
tines and Grief (1974, p. 456) poin; out that the inherent
Judgmental nature of Kohlberg}s.coding procedure intro-
duces a potential forlscorer bias.

Another conslderation commending the DIT is that it
taps é wider array of cognitive acquisition than the
ablility fo generate spontaﬁeous de novo responses and ‘ o
verbalize a given stage of moral reasoning. Kohlberg's f
procedure 1lnvolves onIy.a production task, asking-subT
jects to produce soclutions to hypothetical moral dilemmas
and their logical-moral justifications for such solutions.
The DIT measures comprehension of and preference for i
stages of mofal reasoning; cognitive abilities which
developmentally precede the‘capacity to generate logical
arguments at any given stage (Rest, Turiel, and Kohlberg, !
1969). Thus, the DIT is a more sensitive index of moral
maturation. 7 :

Since thils test was being administered under the
ausplces of a religious educational setting, it could be
argued that subjects might be inclined to "fake good" on
a measure of their.moral reasoning. McGeorge (1975) asked
146 first year teachers'-college students to fake bad, or
to fake godﬁ, or to record thelr own genuine views 1n
five different test-retest comblnatlions using Rest's i
instrument. 3Subjects asked to fake bad were able to score !
significantly lower than when asked to respond genuinely, i

but subjects asked to fake good were unable to do so.. The

A
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students' inability to fake upward cannot be attributed to
a celling effect as standard scores were in the middle
range of possible P scores. Thearesults support Kohlberg's
and Rest's general Eheory of a sequence of cognitive stages %
of moral judgment; subjects can, recognize stageslthey have
passed” through as being immature and can respond appro-
priately when asked to fake low, while stages higher than
the subject's own are not accessibie.. Thus; faking upward
is precluded. There was no reason for the investigator to
expect the students of the present study to "faﬁe-bad"'for
her; hence, this evidence that they could do so 1f they
wished would seem to have no bearing on the present

research.

California Psychological Inventory (CPI)

The California Psychological Inventory (CPI) was
developed by Gough (1975) for diagnosis and évalﬁation of
normal individuals, rather than with clinical nosologilcal
groups. Gough bullt upon the foundation laid by the
authors of the Minnesota Multiphasic Personality Inven-
tdry (MMPI). .The two tests share 178 identical items.
However, the emphasis of the test 1s upon interpersonal

behavior and dispositions relevant to social interaction.
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The CPI contains 468 true-false statements, 12 of which
appear twlce for a total of 480 items. No time limit is
_impqSed, but most subjects finish in about one hour, The
test requires fourth grade reading abillity, and it has
been administered to persons ranging iq age from 12 ﬁears
to 70 yearé. The contept is geared fo stﬁdents and young
adults than to older groups. Most of.thé content éonéists
of reports of .behavior patterns and feelings, opinions and
attitudes about soclal, ethical, and family matters. The
CPI lacks symptom oriented material. In contrast‘to The
Sixteen Personality Facfof Questionnaire with the Parmila
and Alexia scales and the Mlnnesota Multiphasic Personal-
ity Inventory with the K and F scales, the CPI measures
common traits.such-as.dominance and responsibillity.

The 18 scales of the CPI have been divided into four
groups to aid understanding of results (Gough, 1975). The
six Class I scales measure poise, ascendancy, self-
assurance, and interpersonal adequacy. The scales _
included 1n this group are: Domlnance (Do), Capacity for
Status (Cs), Sociability. (Sy), Social Presence (sp),
Self-Acceptance (Sa), and Sense of Well-Being (Wb). - The
Class II measures éssess 50c1alization, maturity, respon-
sibility, and intrapersonal structuring of values. The
six Class II scales are: Responsibility (Re), Socialilza-
tion (So), Self-Control-(Sc), Tolerance (To), Good
nimpression (Gi), and aommunality (Cm). The Class III

measures contain three scales relating to achievement

-
[
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potential and intellectuél‘efficiency: Achlevement via
Conformﬁnce (Ac), Achlevement via Independencé (A1), and
Intellectual Efficiency (Ie). The three scales in the
last class, Class IV measures are: Psychological Minded-
ness (Py), Flexibility (Fx), and Feminiﬁity (Fe); These
scales are designed as meésures of these various person-
allty trailts. Wb, Gi, agd Cm are vélidity scales which
also have interpretivé significance,

These four classes are grouplngs developed fo facili-
tate Interpretation rather than define psychometfic factors or
cluéters. Class I and Class II corréspond.to the flrst
and second factors that emerge from facfor analyses of
the CPI (Megargee, 1977). Pive factors eherged from such
analyses: Factor 1, positive adjﬁstment, Includes Wb, Re,
So, To; Gi, Sc, AL, Ac, Ie, and Py; Féctor 2, lnterper-
sonal effectiveness, conslsts of scales Do, Cs, Sy, Sp,
and Sa. However, a number of these scales also have high
loédings on other factors as well. The third factor,
intellectual effectiveness and independence, is relatively_'
émaller than the first two and consis;s of To, Al, Te,
and Fx. The fourth factor, conventlonality, is defilned
'b& So and,Cm. _ Thé fifth factor, emotional sensitivity
versus masculine toughness, 1s represented by high load-
ings dn the Fe scale,

The respondent indicates on a separate answer sheet

b -

(which can be hand or machine scored) whether he thinks

the test statements are true or false for him. The CPI
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yields 18 raw scores.” The items in each scale are
assigned unit weights (0-1) and raw scores are converted
to standard scores with means of 50 and standard devia-
tions of 10. The sorms reported in the manual are based )
on over'G,OOO male and 7,000 female cases (Gougﬁ, 1975).
The author does not state that these normative groups rep-
resent a random sample ef the general populatlion; rather,
the normative groups represent a wide range of ages,
socio-economic groups, and geographicai'areas. The manual
presents separate mean profiles for males and females,
college and high;s?hool subjects. Raw scores and standard
deviations of 3drvaried grdups, 19 male and 11 femiale, fer
each of the 18 scores;

The purpose of each scale is to predict what an
individual will do in a specifiled consext and/or to lden-
tify individuals who will be described iq a:certain way.
Gough clarifies these aims which distinguish his test
from measures of trait specification. "If a scale is
intended to define a unidimensional trait of personality,
then 1t must meet minimal statistical requirements of
internal homogeneity, domain reliability, and factorial
1ndependence. However, if\the burpose of a scale 1s to
forecast ﬁhat a person will say or do and/or how he widl
be described by those who know him, then these statistié
cal considerations become-relevant if, and onl& if, it

can be shown that the predictive utility of the measure

1s improved by their fulfillment" (Gough, 1968, p. 2).
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Thus, a high score on the tolerance écale of the CPI does
not mean that the individual tested has a trait of toler-
ance, but rather in viewpoint and outldbk, he tends to
resemble people who are tolerant. Therefore, he may be
tolerant already, or possessed of those dispositions that
will lead him toward such attainment. |

The CPI shows two long~termed reliability stddies
using the test-retest method (Gough, 1975). Fpr 225 high

/

an test-

»

school subjects tested after one year, Ehe me
retest correlation was .65 for males and .68 for females.
Test-retest rellabilities for 200 male prisonefs retestéd
after one to three weeks range from .49 to .87. The
short-termed coefficients reported by Hase and Goldberg
(1967) range from ,71 to .90 with a median of .80. The
long—térmed coefficie%ts are mostly in the .605 and .70s’
indicating moderate stability over one year even among
adolescents. Py (Psychological-Mindedness) and Cm
(Communality) yield lower'coefficiénts because of thelir
particular characteristics. The Cm scale (28 items) has
an extremely skewed distribution. The'moda% score ;ﬁ a
test sample 1s usually 25 or 26, with values below 20
rarely observeq. Thls clustering of high scores means
that a fluctuation of response to oné or two items will
markedly affect a person‘s'relative standing on Cm. The

L3

?y scale contalns only 22 items and because of its_short—

ness 1s susceptible to changes 1n one or two ftems (Gough,

1975). No data on split-half reliabilitles are reported
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in the manual. Intercorrelations of!sca;e§“are_relgtively
high. All but four scales cor;elate at. least .56 with one
or more of the other scales. This lack of independence,
resulting in redundancy among the 18 scores,‘has been |
understood to be the chief limitation of the CPI (Anastasi,
1968). ' '

-

All of the CPI scales have been cross-validgted a
humber of times. Criteria used have included ratings by
beers, superiors, teachers, principals, and professional
psgpho&ogists; si?res on other tests; and objectlve behav—
ioral data. Further evidence of the functional validity
of,eaéh scale 1s provided by a llst of adjecpives indicat~
ing ﬁhe_way in which persons who score high and low on
each of the scales are éeen by'aséessment staff memgers
or.ﬁeers in an assessment program. - .

Kleinmuntz (1967) stated, "The CPI is already well
"on its way to becoming one of the best‘personality meas-—
uring instruments of itsfkind" (p. 239). Anastasi (1968)
cites the CPI as "one of the.best perspnality_inﬁéntories
currentl& available . . . . 1ts technical development 1s
~of a high oréer; and it' has been subjected to extensive
reséarch and continuous improvement" (p. 448). Goldbefg

(1975) states that more s@.id‘nontest predictions can be
' made from thé. CPI than from mo¥t othe; comparable instru:
ments on fhe market at thié time. 1In cohclusion, the CPI

appears to have passed its infancy éQg 1s especlally well

s .
sulted for ’this study. .
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Procedure
' -

The normative survey technigue 1s one of the research

-
-

methods used to study groups of persons. This was the

method of procedufe followed 1in this study.
The research was pbnducted during the scholastic year
of 1977 1978. ‘There was little difficulty 1n getting

schools to provide subjects for the study. Participation

.in this study was on a voluntary basis throughout the grade

levels, high school to graduate level. All subjects were

~

tested during the Spring of 1978. o
At'the'high school level, on the day set apart for
the'testing, three‘periods (45 minutes each) were set
apart for‘the testing. Thils meant that there was approxi-
mately 135 uninterrupted minutes. The high school stu-
dents were administered the test by tpe‘investigator
oufipg this time. The test packets distributed were
aoeompanied by a letter ffom the investigator (See Appen-
dix E) briefly discussing the purpose of the study'and
some initial instructions. Speclific inetructions were
then verbally given. (See Appendix F.) Emphasls was
placed on the fact that the students should not put their
name on any. of the tests. Tnus, anonymity was maintained.
The™college students and the graduate students- who
were willing to cooperate were glven the test packets to
complete outside of class periods. Severe snow storms

during the early part of the semester obstructed class

schedules to the point that the time perlods so generously

Ll

N
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established by most departmental administrators'for the
administration of the tests during class time had to be
cancelled. The college students:and the graduate students
were_given the test packets containing the same cover
1ettef given to. the high school group. Arrangements were
made to collect the completed test packets within a week
of distribution during clase-time. Those who decided that

they did not wish to participate for various reasons after

. committing themselves, returned the original test packets,

or the partlally completed test packets the followdng
week. In the case of the student's absence, the cooper-
ating students returned the completed test packet to
their professor who then returned it“to the investigator,
It is important to note that the measures of this
study’wefe not administered under a controlled situation
e.g., the teste—were administered to high school students
within the classroom setting on one efternogn, whereas

the college and graduate students were permitted to take

'theltegt packets home .to compiete. Although both proce-

‘dures of adminigtfﬁhion are standard, this lack of uni-

-

formity may have prodgfed possible contamination of test

results.

Data Analysis . .

To determine if a significant-difference existed

'between nine grade groups on importance attributed to

'principled levels of moral judgment a two-factor analysis

1Y

ey
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of variance for unequal cell frequencies was performed;
Additional analyses were performed to determine if a sig-
nif%éant difference existed between the nine grade groups
on Stage 2, Stage 3, and Stage L.

At test fdr the difference between the means of the
ipdependent samples was cqmpuéed between the samplé*?mans

of the high school, college, and graduate groups and-ﬁﬁe

—

means of the comparative sample.

Pearson r correlations were computed-%etween the P
scores of the Defining Issues @est and the mean scores of
the eighteen scales of the California Psychologlcal

Inventory.




Chapter III
_ ‘Results
The analysis of the results oéwthg investigétion of
moral developmént of high school, college, and graduate
students In attendance at Catholie schools and the per; *
sonality characteristic; th?t are significantly related’
'po preference for princiﬁled levels df moral judgment are

I\
presented in this chapter. The divisions of the chapter

follow the order of the hypotheses posed‘in Chapter I. b

Hypothesis 1

This hypothesis_stated that there would be a signi- ,
ficant difference in the importance attributed to pfinci—
pled levels of moral judgment among nine grade levels of
studenté in attendance at Catholic high schools and
colleges.

In order to test this hypothesis, a two-factor
analysis of variance for unequal cell frequencles as out-—
lined by Kirk (1968) was perfofmed on the importance
attributed to principled levels of ﬁoral judgment or P
score for male and female subjects in the nine grade
Eroups. The'resulté are presented in Table 2. The results
of the analysis of variancédare summarized in Table 2. "The
.hypothesis was accepted. . There was a significant differ-
‘ence in.the importance attributed to ﬁrincipleqclevels of
ﬁbral judgment petween the nlne grade groups Table 2

N

shows that the main effect for -groups was Eignificant- ) .
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Table 2
Summary of Analysis of Variance.on
Preference for Priﬁcipled Levels ' =
of Moral Judgment (P score)

fof,Nine Grade Groups

Sum of Mean

Source Squares daf 5Square F Significance

Sex Y oa9,77 . 1 49.77 © .77 NS

Group  9601.42 8  1200.18  18.48 * 001"

Sex & : .

Group 764,82 - g . 95.60 1.47 - NS .
" Error  34478.39 . 531 64.93

. £
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(F = 18.48, ar = 8, 531, p .001). Although sex differ- ;
ences have been rarely found to De significangvin DIT
~ research, additlonal analysis was eerformed to determine )
if there were significant sex differences in preference |
for principled_ievels of moral judgment. The main effect [
for sex was not_significant. |

In order tonetermine which groups were significantly
different from each other, the Tukey H.S.D. multiple tech-
nique as outlined by Kirk (1968) was berforﬁed. The means
were ordered from lowest to‘highest,'and'allfmean differ-
ences were calculated as shown in Table 3. One can see
from ekamining Table 3 that high school freshmen, sopho-
mores, and juniors do not differ significantly from each
other. However, these same groups differ significantly
from-all of the other graups. Further examinatlon of the
‘taple-reveals that high school seniors, college freshmen,
college sophomores, college Juniors, and college seniors
lare not significantly different from each other. However,
these groups do differ significantly from the groups of
high school freshmen, high school sophomores, high schpol
juniors, and the. graduate group. The graduate group is ,
significantly different from ali of the higp school groups
and the college groups except for the college seniors
where no 1eve1 of eignificanee ﬁasﬂreaEhed.

Further analyses were performed om each of the other -
: stages. (See Appendix G.) A‘summary of the percentaée

r

of lmportance attributed to each stage. of moral judgment-
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is found in Table 4. One can see from examining Table 4
that there are differences betwéen the nine grade groups
on Stage 2, Stage 3, and Stage 4 (p .0001): However,
there are no significant differences between the nine
grade groups on the antl-establishment classification or

A score. (See Appendix G.)

Hypothesis 2

.In order to compare the P scores (importance attri-
buted to principled mora} issues in making moral Jjudgments),
the Catholic high school, college and graduate sample with
the comparatlve sample of non-Catholic school students, it
'X%? necessary to combine the P scores of the students i1n
attendance at Cathollc high schools, colleges and graduate
levels respectively. Each respective grade group (freshman
through senior in high school; freshm&h through senior in-
college) was combined because the eomparative data do not
include separate means for each of these grade leveis.
Table 5 contains the means of both the Cathollc and non-
Cathoiio school ‘sample. 1In order‘fo determine if students,
wlthin a'religious educational environment, differ in their
preference for pfincipled(ievels.of moral Judgment (P
score) from non-religious school students, a t test for
the d;fference between two lndependent sample means was
coﬁputed for each sample mean and 1ts corresponding com- -

parative-grouﬁ mean. Thelr values are presented in

Table 5. The hypotheéis was accepted. The results
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Table 5
Comparison of the Mean P Scores (Preference for Principled
Levels of Moral Judgment) for Catholic High School Students,

Catholic College Students, and Catholic Graduate Students

’w? . with that of the Comparative Sample
. [ 1
Catholic Sample Comparative Sample
C— _ Signifi-
Group N X SD N X SD t cance
AN
High

School 230 28.02 13.13 40 35.05 14.75 -3.06 .001
College 227 36.37 14.50 40 54.9 13.6 --7.50 .001,

Graduatel g2 45.0 13.67 4o 65.1 11.7 -8.04 .001

aw

s
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indicate a significant difference (p .001) in the impor-
tance attributed to principled levels o; moral Jjudgment i
between the three grade groupings af Catholic school stu-
dents and their comparative non-Catholic school counter-
parts at the. high school, college, and graduate levels.
The P score means of_the Cathollc sample of the present
study were consistently lower. . . ‘ \HI

Hypothesis 3

This hypothesis stated that there would be a.slgni-

ficant and positive relationship between personality char-

acteristics as measured by the California Psychologicgi/""’/f;)'

Inventory (CPI) and the importance attributed to prineci- N

pled levels of moral judgment. The hypothesis was sup-

ported. However, some of the rélationships were slight. ":
Table 6 shows the cgiiilation coefflcients between the P . (
score (importance attributed to principled levels of_morall ' {
judgment) and the 18 major scores of the CPI for high : ;
school, college, and graduate levels. Significaqt corre-
lations were-fdhnd between the P score and the following

CPI.variables (Gough, 1975).

High School, College and Graduate Groups

1. Achievément via Independence (A1) identifles
factors of interest and motivation which facilitate
achieveﬁent in settings where indépendence of tﬂought, .
creativity and.self-actualization are positive behaviors.

2. Intellectﬁal Efficiency (Ie) indicates the degree

of personal and Intellectual efficlency which the individ-

"ual has attained.
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‘ Table 6

Correlation Coefficlients Between the P Score on

Defining Issues Test and CPI2 Scales

V;;iable High School College Graduate
1l Tolerance , ,30REH JUgREx .19
2 Achlevement via ' ' '
, Conformity . LoERER : Lo0%R¥ER .13
3 Achievement via '
Independence LUYREX LB LUOHER
4 Capacity for Status  .30%#%# L36HRR .07
‘5 Dominance .18%% 15k .06
6 Intellectual :
Efficlency L3o%¥R .3BRx .34**?
7 Responsibility L J2%ER Q31NN L21H
8 Socialization & .03 .00 .11
9 Sociabllity .13% .03 -.01
10 Well-Being J16%% - - 10 \ .13+
11 Social Presence .09 h.1u*, 01 =3
‘12 Self-Acceptance L1UwE .02 L\] .01
13 Self-Control .08 Tl .03
14 Psychological C
Mindednegs L20% kR .10 .18
15 Good Impression .06 .04 -.10
16 Flexibilit : .10 . o31nEx © .15
17 Femininity\ - . ,02 T .09 .00
18 Communality .07 ° ST HE .10
.
* pZ .05 significance '
¥% p s, .01 significance
#%% p » 001 significance _
- . BRI |

-

8California Psychologlcal Inventory
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3. Responsibility (Re) identifles persons of consci-
entlous, responsible, dependable disposition and tempera-
ment; those who gélieve 1ife i1s best 1f governed by

"rea§§h.

High School and College Groups -

1. Tolerance (To) identifies persons with permis-
sive, accepting and non—judgmenbal soéial bellefs and
attitude.

2. Capaclty fqr Status (Cs) appraises those quali-

ties of ambition and self-assurance that underlie and lead

to status.
3. Dominance (Do) assesses factors of leadership
.ability, persistence, and social 1nitiative. .
H. Achlevement via Conformity (Ac) identifies fac-
tors of.intgrest and motlvation which facllitates achleve-

ment in any setting where conformance is a positive behav~

ior., B : ‘ : oD

High School Group . '

1. Sociabilit& (Sy) identifies personé of outgolng, °
soclablée, participative temperament. ' ' : ) ‘

2, Well-Belng (Wb) identifies persons who minimize
wofries and complaints, and who are relatively free from
self—@oubt and disilluslonment. ]
3. Sélf—Acceptance (Sa) assesses sense of perséﬁal

worth,'self—acceptance, capaclty for independent thinking

and action, self-¥onfidence and egotistical.

-
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4

College .Group

rd
behavior. . ’ o

_ : ~ay
4, Psychological Mindedness (Py) measures the degree

to which an individual s interested in, and responsive to,

the inner needs, motives, and expériences of others.

T

1. Soclal Presence (Sp) assesses facgors such asﬂ -

polse, spontaneity, and self-confildence . in personal and

social interaction. .
2. Flexibility (Fx) indicates the degree of flexi-

+

bility and adaptability of a person's thinking and social

’

3. Communality (Cm) indicates the degree to which

an iﬁdiyiﬁual's reactions and responses correspond to the

f . . : :
‘modal ("common") pattern esjablished for the inventoryé¢
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Chepter Iv
Discussion
' One‘of the purposes of this study was to oetermine ir
- there were developmental trends in the importance attri-
buted to prinoipied levels of:moral Judgment (P score of .
the DIT) of nine grade groups (four high school and f.ive‘_
post high school) of students who attend Catholic high .*
schools and colleges. The findings indicated a signifi-
cant difference and are consistent wlth the developmental
-trends which have been reported by Rest (1974a). There Qes
a progressive increase in the responses that were classl-
fied at the principled levels. High school students did |
"not differ sigoificantly from each other at the first- three
grade levels. The high school senior level and the college
senlor level seemed to be the cruclal plvotal polnts where °
the respondents were noted to have a significantiy'higher
preference for principled levels of moral.judgment in
making moral decisions than those subjects who preceded
them in their respective grade groups The senior high.
school and senior college levels appear to mark a
transitional period.suggesting that as one grows older.
and has Qurther rolemtakiog oppontunities, he/she advances
" in his moral judgment -3mall, yet notable, fluctuaoions
were evidenced within these trends at the high school

.’J‘A

sophomore andﬂjunior grade levels where these °

e =
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students' respective P scores were comparatively lower

than the P Scores of the high school lower classmen and
'uﬁberclassmen. This finding appears to support Erickson's
posltion that the outstanding characteristic of the ad;ies—
cent ldeological stage when contrasted with adulthood is
i1ts 1lmbalance ind inconsistency. According to Erickson
€1968), "In adolescence an ethical §iew 1s approximated,
but it remains susceptible'to an altgratipn of impulsiye
judgment and odd rationalization" (p. 225).

In comparing each of the stages, interesting trends’
were observed., While the older stu@ents increased 1in the
number of reéponges to principled levels of moral judg-
ment (P scores), tﬁey decreased in éhe number of Stage 2
(precon%entidnal) responses, Stage 3 (first ;gage conven-
tional) responsés, and Stage & (convgntional) responses.

(Seé Table 4.)

Age Trend Comparisdns

A total comparison was not_pbssibli.between the pre-
vious rgsearch\(Gilliland, 1966) and the ﬁresenthstudy. -
~ The sample used in the present study exfended into the-
‘ppst high school period while the f&rmer study's sample
was 1imifed to high school students. Exact.scores were
not recorded in that sample; however, the evidence pre-
sented In AppenQix Hvindicated the general percentage of
responses to each of the stages of moral Judéﬁént. There
was a decrease 1n Stage 2 and“Stage 3 responses, an

increase in Stage 5 and Stage 6 responses, and a small
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decrease in Stage 4 responses. The peréentage of usage ‘ '
for Stagé 2 and Stageh3 was largely greater for G1l11li-
land's subjects. Howevér, there may have been varliatlons '
iﬁ the scoring tecﬁniques that -could account for, such 4dif-
ferences. Gilliland's study employed a written version of
Kohlberg's technlque where'the respéhses of the students
Po moral dilemma stories were evaludted by judges into
staée categories. It is important to note that the simi-
‘1arity of responses af each stage level between the two
. sémples offered support for the validity of the Defilning - _ ;
;ssues Test. Also, the varying percentage of respoﬁses
glven each moral stage, as age increases, i1llustrates the o
inadequacy of stage typing an individual.: A person's )
moral developmeht méy be more adequately characterized by - ;
considering the probability of a person fesponding at

each particular stage level.;) ]

Comparisons with Rest's (1974a) Sample ' ‘ :

1%

Differences were suggested by a comparison of the

average percentage of responses across the nine ’

groups of the present study with Rest's (1974a) compara-

tive age trends. (See Appendix D.) Rest's (1974a)

sample was mostly middle ciass conslsting of 40 ninth ey
o grade students, 40 twelfth grade students, 40 college

students, and 40 doctoral students. One can see from ‘ [
examining Table 4. .that the percentage of responses in

Stage 2 indicated that the high school students of the oo

. - ]
present sample were attending less to Stage 2 1ssues. . -

7.
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Stage 3 comparisons showed that the sﬁudents in Rest's

(lQThalicomparative'sample-were less attentive to Stage 3

'isgues than were the stﬁdénfs of the present sample. Com-

parisons at the Stage 4.level demonstrated that studenﬁs

*

of the present study differed sf%hificantly across age

groups; e.g., 35 percent at the ninth grade level to 29

.. percent-at the graduate level.. 'Rest's sample decreased

from 35”per¢ent at the junlor high school level to 18 per-
cent at the graduate level. While both groups showed

significant, decreases 1n percentage of responses to Stage

I issues (conventional morality), the sample of the

present study was more attentlve to Stage 4 issues than -

Rest's comparative groups. The P score means of the

graduate students of the present study (X = 45.0) were -
found to be significantly lower than those found 1n

Rest's ilQTMa) study’of college undergraduates (X = 54.9),:
whereas thé ﬁeahs (X = 36.37J of tﬁe collgge undergradu-
ates of the present sample were closely comparable to
those of the high school students (X = 35.05) studied bf

Rest. These findings may be accounted for by the sample

“of the present study.- The students were all Catholics

drawn from the Qgtholic schools where perhaps a lack of
exposure to disequilibrating conflict of oplnion may have

directed. them to conventional moral reasoning. These 2

lsﬁudenté were active in their religious. practices. This .

L)

finding is consistent wlth the research reported by
Gilliland (1966) and Woolf (1973) where they found a
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' t -
tendency fer students 1In a religlously oriented culture
to be categofﬁzed within the conventional classification

of Kohlberg's scale. Also, the fewer responses made. in

the lower level of moral judgment. (Stage 2) in comparison

to Rest"s sample suggests that the religious educational

settling tends to influence those of younger ages to prog-
réssirom Stage 2 to Stage 3 and Stage 4 .issues. (See
Table 4.) ‘ . |
Another -conslideration is that the Defining Issues
Test may be desiéned in such a manner that Cathollc stu-
dents in attendance at Catholic schools ahd colieges

respond to certaln items.as most 1mportant without firsﬁ

LY
»

consid;ring other alternatives. In other words, a person
may be able to think in higher level ferms .but have a_' '
cultural set in responding to certaln test stimuli.. For
example, a comparison was made between ‘the ﬁne grade
groups on the Number 9 issue of the "Doctor's Dilemma"
_story. (See Appendix C,) The Number 9 l1ssue refers to
God knowing the besf solution. Table 7 shows that a
large percentage of the “mést'important responée" was
given to the Number 9 issue to be an impo;tant consider-
atlon in making moral decisions.. ﬁor'students who
believe in the continued revelation from God, a natﬁral
response wodld be to consider God in ohe's decision.
Therefore, students could be more sophisticated in theilr
moral thinking and still glve Stage U4 responses as

defined by Kohlberg. Rest (1974b) discusses the problem-
'y
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assoclated with writing statémeqts which are representa- : f

tive of a stage. Rest has indlicated that one or two 1ltems

are not total:indicators Jf a person's moral thinking.
Thus, a comparison was made wlth all other Stage 4 issues

of the "Doctor's Dilemma" story, as well as one Stage 5A ‘

issue. (See Tables 7 & 8.) The results indlcated that

most of the other Stage 4 issues were not considered to

be nearly lmportant. Thg majJordity of responses fell into

Number 9 and- also Number 12 which is a Stage 5A issue or o

‘the first stage of principled thinking. Tables 7 and 8 ;

" indicated that whIle the other Stage 4 issues are consid- (

eréd, an ample percentage of the responses are attending !
to Nuﬁber 9 and 12 issues, These results demoﬁstrated

that the'nihe grade groups directed é substantial percent-

age of responses to the Number 9 iésue {Stage'u) while

still attending to a considerable percentage of princi-

. L '
pled 1ssues. This may mean that a person operating at a

‘higher level may still prefer a Stage 4 item because of a

cultural set. 'This is Just one comparison. However,

further study directed at aﬁ item analysis cbmparison of

| _the subjecfs of this study with Rest's sample would be

béneflelal in detgrmining any significant differences 1in

the "overall selection of responses.

Personality Discussion

An Understanding of the dynamics underlying the , |
: - :

Defining Issues Test's P scores (percentage of importance ' |

" attributed to principled levels of moral judgment) may be |
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Table 7
Percent Who Selected Certain Issues of the Doctor's
Dilemma Story as the Most Important
Group | Stage 4 Issues Stage 5A Issues
#2 #9 #11 #12
High School o )
Y ‘
. Freshmen 17 37 : ' 3
} -
Sophomore . 9 .39 3 - o 12
Junior 7 63 = - ‘ 3
Senior 9 30 5 o1
fCoilege
Freshmen 5 29 L 11
Sophomore oy 38 19
Junior _ 10 17 . 2 : 2
Senior 8 L2227\ T3 19
‘Graduate 2 37 1 15
) .
' A
A}
[y - - b B ¢ e ..‘.__-.m..-...‘.ﬁ. - - -
“ \
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. Table 8 : e
4

Percent Who Selected Certain Issues of the Doctor's

Dilemma Story as One of the Four Most Important .
Group Stage U4 Issues Stage 5A Issues
§
#2 #9 #11 #12
‘ ] ’ -

High School

Freshmen 58 71 : 18 | 31
SOphomére | 52 70 33 : . | 42
Junior 50 77 27 . 37
Senior ‘ 53 58 21 ‘ 56
Collegé | .

Freshmen _ 53 55 - 35 45
Sophomore 49 68 28 . 62
Junior - 34 yy . 27 : 4y
Senior’ | 38 42 41 59
Graduate 36 53 33 64
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obtained_py examining the pattern of its correlations with
theréaIifbrnia Psychologlcal Inventory (Goﬁgh, 1875).
Table 9 contains the groupings of scales of the CPI which
were significantly related to the P scores of high school,
college, and graduate students., In order to provide the
study wilth greater cohesiveness and direction, the CPI
scales were grouped into four categories baéed upon 20
factor énalyses of the CPI (Megargee, 1977) which yielded
five clearly defined and identifilable CPI factors; four of
these factors are presented in Table 9 (Gough, 1978).

Hlgh school students and young adults at the college
levels had P scores which were significantly related to
CPI measures of social poise and extrgversion'(Factor'E)
indicating that those who were high 1in .preference for
principled levels of moral Judgment were person-criented.
This finding is consistent with Haan's (1968) research.
_Haan's study of young adult moral development evidenced
that a greater number of her subJects who were at the
principled levels of moral judgment showed concern for
interpersonal relationships. Expressiveness'and inter-

personal responsiveness were valued by her princlpled

- group. It is interesting to note that one of~the CPT™ v

scales which comprises Factor 2, the Domlinance §cale, was
significantly correlated with an increase in preference

for principled levels of moral judgment. High scores on
thils scele identify a confident, self-assertive indlvid-

ual who is sure of hils goals and their phiiosophic moral

*
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worth. Thus, an increase in preference for principled
moral thinking need not be a rejectioﬁ of ‘one's moral ‘
ideology. ded (19]2) found that his subjects who were
at‘the principled levels of moral judgment haq an ilden-
tity achievement status. This tendency toward positive
adjustment is qualified by the significant correlatiéns'
obtained .for the high }chool and college groups between
the P score and another Factor 2, CPI scale which iden-
tifies the-subjects' ability to meet stress and unfore-
seen circumstanceé withod%‘anxiety or self-doubt
'(Capagimy for Status). This finding is not surprising

in view of the exposure these students have had within

-

a réligious educational,setting. Exposure of this kind
may have led to tﬁe experience of Integrating the diverse
systems of the personalﬁty.into a harmonlous whole.
James Leé (1972) calls, this the experience of "Christian
Livihg? or the sum fotal of an individual's personalif&
structure which is Integrated into énd ac%s in accord
with behavior that can be called Christian. This notion
is expanded by Allport (1960) in speaking about the
._1dtegral function of mature religlon, "It-}s . . . capable
of confering marked infegration upon personality, enéen—
dering meaning and peace In the face of the tragedy and
confusion of life" (p.‘142) The absence of corpelations
with Factor 2 scales of the CPI and P scores of the gradu-
ate group 1s wopt?y of note. Increasgs in percentage of

- )
importance aﬁtributeﬁ to principled levels of moral judg-
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&
ment appear to be unrelated to measures of affiliative and

A

outgoing tendenciles for the adult graduate gréyp.- The

criteria employed in making‘moral decisions seem to be

"deﬁendent more upon the creatlve and independent yse of

intellectual resources (Factor 3) and preference.for a

‘
rational approach to life (Responsibility, Factor 1).
Educated adults tend to reach principled moral COEFlusions

by the use of logic and objective criteria. The higher

. percentage of preference for principled levels cof moral

Judgment appears to be 1argely associated with an ¥mtel-
lectuél advantage for educated adults. _This finding waé
consistent for the adolescent high'Schooi and &oipg‘ﬁdhit
goilege groups as well. 1In gener;l, subjects who score
higher on achlevement gnd intelligence like meagurés
(¥, AL, and Ie) were more likely to be fufther ;long in
cognitive dévelopment in moral Jjudgment, ¥ |

The purported cognitive develbpmental component of
the DIT suggests that there should be signifiéahﬁ corre—‘
lations between the P score and IQ tyﬁg tests. Thué,
correiations b%fﬁgzh the P score and the grouping of .
scales which ldentify 1ndividuals.who have a bapacity for
iﬁdependent thought and acfion (Factor 3) further quali--
fles the relationship betweeﬁ preference for princiPled
levels of Moral judgment and positive adjustment al?eadj

established. 1In othef words, thosgﬂth Increased in S

" preference for principled levels of moral judgment also

app%gred to exerclse an aéaptive autonomy and hold inde-
« ‘ -
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pengent, non-authorltarian attitudés. This 1s consistent™ - L
wiﬁh'Haaq's (;968) findings. A majority of her sﬁﬁjects
who were at the principled levels of moral Judgment were L
relatlvely ego-syntonlc and had achieved an autonomous - '

sense of themselves, as well as a sense of Interpersonal: -

obligation. Correlations between the P score and Factor 1 '1

v
L

grogping of CPI scales.for the high séhool and poest-high }
séhool groups:evidenced that 1lncreases in preference for i -
principled le&els of moral judgment were significantly i
related to a scale‘desiénating the éxtént to which an - :
individual is:adapted to'feglity; e.g., demonstrates \ l
dependabllity, personal.efficiency, need for structure, . - .-ﬂ
order and a life. governed by reason (Responsibillity). "
This finding tends to be sﬁpported particulazly at the o i
+ college level where the students' P scores were signifi—l
cantlﬁ'related to a measure of conventionality (Commun- : ]
aiity). Haan (1969) found that her ponventional subﬁecté
.demonstrated a tendency to ;void opén conf}ict and. had - ot
' \K:;Parmonious relationships with graditibnal institutions. . :
' It‘cou}d be expected, then, that sﬁ&ﬁents who were drawn
from a religious educational environment.ﬁbuld develop

an app%rent identification over time with traditional J} [

institupiona.' Hohever, there was a significant decrease

observed in the percentage of Stage 4 (authoritapi
- law-of-God orieﬁtation) responées which would te

ind;date thét the soclal coﬁfdrmity evidenced ac

0
- ‘.
. - ) 3 .
4 . .
r . ' - - .
. N .
. . )
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A distinetion between soclal conformity, e.8., convention-

.ality, and social maturity, at this point is® necessary‘to

clarify the conformity and value orlentation of the pres-

ent sample. If soclal conformity is understood to be a
contented normativism, social maturity would ‘then include
thie construct but have a much broader interpretation.

The person who 1s socially mature 1s receptivé to change

and may rebel against the established order if it becomes

. repressive, or “if in conscience, one.ls unable to accept

the establishment. This concept of soclal maturity

defines persons who are motivated by a'sensitivity to and

concern for others. Martin Luther King, Mahatma Gandhi,
Christ, Buddha, St. Paul, St. Francils of Assisi, etc.,
are but a few of the individuals'who can be categorized

as-being sooially mature. The 1dentifying factor is high

.principle that may run counter to the established conven—

. tion, certainly not egolstic, hut, on the contrary, con-

cerned with thedignity of others. These personages are

similar to those listed by Kohlberg ﬁhd Turiel (1971) as

- the moral heroes of Stage & of principled moral thinking.

In order to determine the extent to which the sample of

|

the .present study were adapted to socilal conwentiohality,

wdditional analysis-was performed. Correlation coeffi-

'cients were computed,between the P ecore and the Social

‘Maturity Index (SM), a score derived by Gough (l966b)

from the CPI. The socipl maturity index identifies sub—

jects who are well socig§azed yet not oversocialized' ,_l

PR



77

e.g., they are opened to and accepting of change. Signifi-

_cant positive correlations were found between preference

for principled levels of meral judgment and the soclal

-
maturity Index scores for the high school and college

. - .
“levels (p 4.:0Qi& and the graduate level (p < ..05). (See

Appendix I.) This finding indicates that while the
respondents 1in the present study had internalized and
implemented conventlional values 1n thely lives, thep were
not_fixed'in thelr normativism. Those who increased in
percentage of lmportance attributed to principled leyelé
of ymoral Judgnent were well socialized individugls who

could not be expected to adhere to odtmoded rules and who

were f[lexi¥ h to recognize faults within a system

and seek to“change them.

The mostn‘consistent relatlonships were
observed between subjects' P sbores (preference for prin-
cipled levels of- ﬂpral Judgmeﬁ@i,and CPI measures df
dependability, respect for reason (Responsibility) crea-
tive, independent use of intelligence (Achie3ement via
Independence; Intellectual Efficiency) and social matur-
ity (SM). Inoreases inAP scores indlcat ‘that the
individualsawere becoming more, differe“ﬁ§§ted“in their
moral reasoning. Those who preferred principled horal
reasoning in making moral decisions.were seen as being
dependable, creative, 1ntelligent, andcflexible in thought
and action. The Catholic studeﬂ%s in the sampLe\of the

present study who édemonstrated an increase.in.principled

bl



morai thinking, while thelr preference for conventlonal
morgl Judgments decneaséd'signific;;tly) may have been
exposed to a value priented, religious'educational program
which placed emphasis upon the understanding of social-.

ethical 1ssues rather than upon the assimilatién,of

rellgiousvdoctrine. This may be the case since the post-
conclliar Church seems to have encouraged a stage of

moral reasoning higher than Stége 4 or conentional moral-
; ' 4
ity. Vatican CounciIIII stated emplicitly:

Authentic freedom 1s an exceptlonal sign of the
divine 1lmage within man. For God has willed
that man be left "in the hand of his own counsel"
(Sir. 15:4) so that he. can seek his creator spon-
taneously and come freely to utter and blissful
perfection thro#®n loyalty to him. Hence man's
dignity demands that he act according to ‘a know-
ing and free choice. Such a choice 1s personally.
motivated and prompted from within. It does not

\ result from blind internal impulse or from mere
external pressure (Abbott, 966 p. 214) 4

i

This study did not control for quality and degree of réli-

L

gious education. It would be worthwhile to research the
relationship between.neligio%s education in the Cathollce
schools and the DIT scores.— |

The,absénne of correlations wilth Factor, 5, definéd
by high loadings on the Femininity (Fe) ngle, is also
worthy of note. For example, an inc;ease'in preference
for principled moralnthinking is'unrelated to masculinity
or femininity of 1nterests. Sex has not beén found to be’

a powerful varlable 1in moral judgment research. The

. absence of sex diffepences on.the QIT was evidenced‘in

: S ; f :
‘the sample of the present study. The lack ¢f a Qﬁgnifi—/\}
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- Il . %
cant correlation_between’the P scores and qmotional

sensitivity (Femininity) observed In this study is con-
sistent with Rest's (1976) thinking that moral judgment
is an assessment of the adequacy of conceptualizing

+

golutions.tq moral problems and not a measure of how
‘compassionate or sympathetic a pers;n fs.i{f )
B | The limltations which should be consi ered in the .
“interpretation of th; results of this.study are as
follows:

1. Because the .sample was not raﬁdomly selected,
the results of this studylmay nbt be representative of
all Catholic students in atte?dance at Cathoiic high T

schools and colleges,

-
]

2. ’gecause of the partleular nature of Catholic

L
v

eddéatipn: cgution should be used in generalizing the
resulté to other students in other rellgious educational
eﬁvironments. Other rellglous groups may have differert.
mpra} Judgment patterﬁs. . ' '

3. -Caution should 5e e;erteé in Ehé intépprétatidnb
,of results By inférrifg developmental tréﬁds from”qross—‘
sedfi;nal'data. The lack of longiéﬁd;hal information( ) E
éoeé‘nof reyéal 17 the students of tﬁe”preSent stu%y were
increai'hglor dééreasing 1n‘%he import?ncelattributed-to
various levels of moral Judgment.' |

The results of this study suggest that the cognitive-.
develépmental approach to the study of moral development -

'has.merit and should be considered by-parénts,“educatorsé.'“

e v 2 ' i
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religious organilzations, and others .who are concerned with

the moral characterlstlics of individuals. An understanding .

of an indivldual's Justifications for a partlcular moral
‘action can provide a useful tool for better understanding
and.aSSisting that personf Research.documents that there
are differences in the‘way people define and justify moral
actions. Parents, teachers ‘and others who are in 'the
helping professions need to be aware of the Influence of
their own moral QeveIOpmental,level as well as the'moral

- development of the individuals they are assisting. "Rest's

objJectlve approach in evaluating moral judgment has .

,advanced a new dihmnsion 1n methodology. Further research

to. further clarify how indi iduals define the important

- issues of .moral dilemmas and| the relationship this has with

other persohalit ctions is presented in the following
. N A}
chapter.'
/
‘ * -




Chapter v N
Snmmary‘

The purpose of the present investigation was to sur- °
vey the moral development.of étndents'who were eaposed to
a religious educational environment and the personality
characteristics related to their preference for principled
levels of moralrjudgment. Cognitive—developmental theory
and research concerning stages of moral development is
critically brought into focus in the present research
The cognitive-developmental approach to moral development,
understands a person to proéress through invariant stages

which are composed,of,,ifferent'modes of thinking about
moral problems. Particular_atiention is given to the
work of: Kohlberg (1969) who has designated a hierarchy of
six stages of moral development to represent these modes
of thought Advancing the work of Kohlberg, Rest has
developed an objective test format to assess moral
_judgment (preference for principled levels of moral
Judgment, Stages 5-and 6 of Kohlberg s schema)' Research
shows that the importance attributed to principled levels
of moral judgment, by the individual in solutéon to hypo~ ,:. .
thetic moral dilemmas, is|a significant factor_in ascer—
tainging developmental trends of moral Judgment. There-
fore, the.purpose of the present intestigation was to,

survey the Cathollc high school, college, and=graduate

L T ' . ‘ Al
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students' moral development (the importancelthey attribute
to.principled levels of moral Judgment) and thespersonal-

ity characteristics related to theilr preference for prin-

.cipled moral thinking. Specifically, the investigation

sought to answer the following questions.

1. Were there developmental trends in the importance

'attributed'to principled 1evels of moral judgment of

students who are in attendance at Catholic high
schools, colleges, and graduate schools (ninth grade to,
2. . Were there significant differences in preference

for principled levels of moral judgment between

istudents who attend Catholic schools_(ninth grade to grade:

uate level) and students who do not?
. &)

3. Were'p%rsonalitf'characteristics, as measured by

“the Californig Psychcloglcal Inventory, related signifi-

cantly to preference for principled_leVels of moral Judg-
ment? oo _ a : I

The Defining Issues Test . the California Psychologi—
cal Inventory, and a questionnaire to obtaln demographic
and religlous practices information were adminlstered to
549 subjects. ~All subjects uere enrolled in'the Catholic
hiéh schools colleges,'and universities in the Archdia-
cese of New York in the ‘New York Metropolitan area in the
school year of 1977—i978. There were nine grade groups
230 high schodl'Students, 87 freshmen, 33 sophomores, 30

Junidrs,vand 80 senlors; 227 college undergraduates, 75
. : ' E

-4‘_‘
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freshmen, Hf sophomores, 41 juniors, and 64 senlors; and

92 students at the master and doctoral levels of graduate .
school. All students had received thelr education via the
Catholic school system.

The results indicated that there was a significant
.@1fference between the nine grade groups on the importance'
attributed to principled levels of moral Judgment. There
was a' linear relationshilp between the different means.

" With exception of‘the second and_tnird'year high school
students (sophomores and Juniors), each succeeding age

-

group'preferred a higher percentage of_principled level .
—‘issues in solving hypothdétical moral dilemnas. Fémdles'
‘demonstrated_a slightly higher preference for principled
issues than males. Also, the results indicated that as
age'grgup increased; there was a significant decrease 1in
- its”preference for lower levels of mora reasoning:
Stage b Stage 3, and Stage 4 of conventional morality.

, Significant relationships were discovered between the
imptrtance attributed to principled levels of moral Judg-: |
ment (P score) and certain California Psychological
Inventory (CPI) variables Thoge who preferred prilncipleg

" moral reasoning in making moral decisions were seen asf

being dependable, creative, intelligent, and-flexible i | e R

thought- and action.. A \\‘

-t [
L3 ‘
- -

Conclusions

The results of this study suggested the following

conclusions-: . - '. . .




1. There are developmental age trends iﬁ preference
for principled levels of moral judgmentrof students in ‘
attendance in Catholic high schools and colleges (under-
graduate and graduate levels). »

2. The P score means (preference for principled
levels of moral judgment) of _the Catholic school sample
are consietently lower th;;‘taose of the ncn-Catholic‘.

' schocl reference groups. ; A
3. There is a Iﬁgnificant relationship between

certain personality characteristics and preference for

principled levels of moral judgment. o : K

Recommendations

Based qn the findings of this study, several recom-
mendations can Be made’. | o '

1. Th@ comsarison of a psyc logically deviant group
with A psychologically normal group would add a worthwhile
dimension to this study. ‘Eurther research wouldlbe
‘ desirabie'to compare both deviant and normal grcups to

see if there are significant moral: development differences
. as well as different persgnality variables. ' f
2. Further research would help to clarify the reasons

ol
given by an individual for choosing a particular stage
. : L)
sissue. A pers@h may choose a Stage 4 issue for Stage 6
. ) ok .
.reasons. Individual interviews could clarify a person's

;-juétificétion for chogsing a particular stage issﬁe.
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3. The results.of this study suggest that additional - |
validation efforts should_be made to determine if there
are culturally blased items on the Defining Issues Test, "

j}particularly for a Roman Catholic population,

b, Similag research using the- same measurements
would be advantageous with different subjects, i.e., Cath-
olic high school students in public schools, Catholic

college students and graduate students in secular colleges ///

and universities. This would clarify secular educational

environmental influences_upon Roman,Catholio students

-toward preference for principled levels ofimoral judgment,

5. The students' religlous activities may have been

x )
performed in compliance with the external pressure of.

Lo

parents and of school.authorityigét least at the high
" school and undergraduale levels. On the otner hand, such
religious praotices may‘have been established upon an l‘a
intrinsiec value—determining*religious'orientation

(Allporta 1968), which seems to parallel Level III or
principled moral reasoning. This study did not take into".'
account the motivational factors underlying religjious
‘practices. Further researcn dealing/with the relation-

ship between.religious motivationaﬂ%;actors anq.p;efer_

ence for prinoipled 1evels of moral judgment would be

¢ beneficial ) .
6. The Catholic Church at times 1s. concerned with :

the development-of the whole person and then It promul-

gates an‘ideal of.freedom. -But, at other times 1t takes
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on the functlon of moral guardian., At such times, 1t con-

cerns itself with the promulgatlon of moral laws and

encourages adherence to t533e<1aws. This double faceted

‘role has caused two different pedagogic techniques to be

employed in the area of moral education. This study did
not control for quality and kind of reiigious education;

e.g., materials and methodology.. Further research,

) ‘It

focused upon the relationship between'religious education

in the Catholic schools and DIT sscores, would be worth-

while. - _ L S .
) v

’
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-  Table A

: Means and Standard Deviations for Responses to

Sacramental Index by Nine Age- Groups

- -

9l

How Often -~ . How Often Do How. Often Do

Do You You Receilve You Go to
.Go to Mass?  Holy Communion? Confession?
g X SD X SD X - SD
{
High School k\\' -
 Freshmen = 3.80 .1.24  4.36 1.4} ‘ 6.57 .94
. SOpho£Zre 3,78 '1.33 .93 61 5.09 .64
" Juntor 3.13 .51 - 4.89 - .86 . 5.37 .67
Senior\. 4.55 1.78 . 4.93  1.82 " _7.09 .95
College . &:;?
'@reshﬁen .47 1.76 + 5.05 . 2.0 7.26  1.02
Sophomore 4,57 2.01 4,97... 2.06 7,44 | .89
Junior 5.17  2.01 5.87  2.15 7.48 .84
_ Senior 5.12 2,10  5.74 2,08 7.50 .93
Graduate 2.96 2,23 '3.13‘t 2.4 6.60 1.1
/.

“
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o
Table B
- ' Démographic Data for Sample -
. L
. '\ -
: SES \
Group . N Mean¥ SD#¥ -
High School )
Freshmen 87 15.43. 4,12
Sophomare  ° 33 . 15.84 6.36 -
Junior ‘ 30 }H.72 '.-M.53 N o= 230 .
Senior 80 15.65 3.82 ' '
College
Freshmen .15 . 13.63 4.75. o
.Sophomore : MT 13.89 .22 © N = 227
“Junior _ 41 . 14,43 5.63
Senior 64" 14.32 2.78
i ’ ' , ¢ -
Graduate g2 14.62 2.86¢ - N =92

’

¥Means and Standard Deviatioﬁs_pf Socic-Economic Status.

-

1
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PREVIOUSLY COPYRIGHTED MATERIAL  ° \
IN APPENDIX C, LEAVES 98 to 118 ~
AND APPENDIX K, LEAVES 145-156

NOT MICROFILMED

-4
98 - 118 - Definingéssues Test.

- MAY BE OBTAINED FROM . ‘ K
) Rest, James, Cooper, D, et al. University of Minnesota
Contained in An Objective test of moral judgment for
adolescents and adults. (Unpublished manuscript, University
of. Minnesota, 1973.)

145-156 - (California Psychological Inventory, by Harrison G. Gough.
MAY BE OBTAINED FROM

Consuiting Psychologists Préss, Inc. °
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" Table C
Age Trends of Défining Issues Test? \
Student ] 5 and
Group 2 3 b 6 (P)
(Y
Junibr High X 11.6 20.5  35.2 32.7
(N = 40) SD (7.3) (9.8) (11.8) (14,1)
Senior High X 9.6 22.3 30.7 37.4
(N ="40) 3D (6.7) (10.1) (11.4) (15.4)
‘College X 5.5 14,6 24,9 54.9
(N = u0)4 .SD (4,.8) . (7.8) (10.7) (13.6)
Graduate X 3.5 13.0 18.4 65.1
N = 40) SD (4.5) (10.7) (7.9)  (11.7)
a) Seminarians. _ ) o
(N = 25) X b,7 *15.5 . 17.9 61.9
b) Political ™ /
Sclence and -
Philosophy
Majors _ '
(N = 15) X 2.2 8.8 18.8 7033

4pdapted from Rest (1974).

bY is the average percentage of ranks (wéighted 4 for :

first rank, 3 for second rank, 2 for third rank, 1 for

fourth'rank) glven to the "issues" of each stage.

!
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INSTRUCTIONS FOR STUDENTS - PLEASE READ
7

Dear Student, ) - i

I am studying moral. reascning among different age

1evels of yaung ﬁggble and adults. Thils study is pqrt of
a research projJect in the area of éral development. Your
name is not required on the quest{Znnaires; you wilé
remain anonymous. I will show my appreciatiop-for four

cooperation by sharing results with your class.

Enclosed in thls packet are two questionnaires as

follows:
1. Eﬁiﬁions about Social Problems
2. California Psychological Inventory (CPI)
a.' Please fill out questionnaires in the order presentéd
above, '
b. Mark your answers fqr questionnalire #1 &irectly on to

the questionnalre and please use a dark pencil #2.

c. Questionnaire #2, the Californla Psychologlcal Inven-

tory, requires you to mark your answers on to the.

green IBM answer sheet. Do not place your answers to

thg CPI in the test booklet--use the :IBM answer sheet,

d. Please use a #2 pencll to mark your answers on to the.

-

IBM answer sheet for the California Psychologfcal
Inventory (CPI).

e, You wi}l find instructions for each of the question-
naires on the front of the bookiets. PLEASE FOLLOW

THESE INSTRUCTIONS EXACTLY.

"y
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f. Please answer all items without exception. Try to

answer each l1fem truthfully and spontaneously.

g., There are no right or wrong answers.
h. When yoﬁ have finished, please check tc see that you
have answered each and every item.
Your participation in thls research project‘mgy
help cther people in the fﬁture. I wish to express my
grétitude and aﬁpreciatiSP for ybur attention and coop- .

eration. -
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Verbal Instructions for Test Administration

in the.High Schools

You are being asked to complete two questionnaires. I
am interested in.your honest responses to determine
how yeung indiyiduals think and feel about certain
iséués. Your answers aﬁe confldential; this means that
no one will %ee you} personal responses., Thils 1informa-
tion will be given to a computer and so will the dif-’
ferent groups be studied.. I wish to thank you in
advance for your assistance with this project.'
The instructions and.examples are then read and dis-
cussed with the étudénts for each test.
After everyone understands how to take the test, the

. p .

testing commences. There 1s no discussion except to

answer individual questions.
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Table D 7
Summary of Analysis of Variance for Stage Two
(Preconventional Morality) )

for Nine Grade Groups '

' Sum of _
Source Squares arf Mean Square F Significance
Group 57329336 8 . 71i.74 7.66 .0001
Error 5057.5850 = 540 9.36
. P

Table E
Summary of Analysis of Variance for Stage Three
(First Stage of Conventional Morality)

for Nine Grade Groups

- Sum of *
Source Squares ar Mean Square F Significance
Group  1831.7578 . 8 228,97 7.39 .0001
. , O
Error  16742.9124 540 31.00
0-7 ' -
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Table F
_ .
Summary of Analwsis of Varliance-for Stage Four
'(Conventional.Morality)

for Nlne Grade Groups

Sum of

Source. Squares arf Mean Squére F Significance
Group ©1745.5000 8 218.12 5.26 L0001
Error 20620.4453 540 41,42

Table G
SUmmary'of Anaiysis 6f Variance for A-3core
(Anti-Establishment Stage)

for Nine Grade Groups

Sum of ‘ . L
Source Squares df Mean Square F Significance
Group 52.9897 8 5.888  0.972  .4627 N.S.

Error 2363.3683 '5“6 . 6.0545

Fat b, A e i g pd R A e T e S e e et _a i A g AN B 1 e P T gt o EY N e o o rmad s
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Percentage of Total Moral Statements

Percentége of Usage of Each Type by Each Age Group

1

3

{

 agapted £rom Gilliland (1966)..
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Table H

elation~Coefficients between .the P-Score on the
Defining Issues Test and the CPI2 Social Maturity

Index for Three Grade Groups

CPI Variable  High School  College  Graduate
Y 3 - -\
Social Maturity Index J25k%R L20H R CL21%
pl .001 '
pd .05 )

¥Gough (J966) derived a multiple regression equation by

-

contrasting CPI scores of 881 male juvenile delinquenté ‘-
with those of 2,146 non—delinquenfs. Raw scores wéfé ;
used in the calculations. The equation is as follows:
SM = 28,062 + .148 Dom + .33k Re + .512 So - .317°.G1 -

274 Cm + 227 Fx.

i

8california Psychological Inventory.
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