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INTHODUCTION

This essay has been written against a mixed back-
ground. It would be less than honest not to adwit that
this background is characterized by a combination of
relevent practice «s well as theory, and that I have
chogen to proceed with this essay on the basis of tuis
background as it is. One does not readily sever oneself
from one's Listory, and one is apt to reflect from the
point of view oi the actor - participant as well as that
of the detached observer.

Almost a dozen years of specislized educational
practice is part of the background against which this
egsay is situated. This practice has been azcademic, the
teaching fields having been primarily the history of
philosophy and the philosophy of education, os well as
adninistrative. The latter practice was had in a variety
of positions at university level as well as on a diocesan-—
wide basis at primary and secondary levels.

While thus engaged in the world of education, one
naturally comes to experience tiie continual need and
desirability to reflect upon one's zaministrative activ-
itives in the light of what one teaches, as well as to
evaluate one's teaching in the li Lt of the adwministrative
practice in which one is engaged.

As Tar as a detailed and particular treatment of a
strietly philosophical natitre is concerned, there is
little available in a coordinate and cuouwprehensive way
on the specific problem of school authority which is our
interest nere. One has to zgather the parts needed for
a synthesis from various areas of endeavour, especially
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in philosophy, psychology and administration.

In the bibliocgraphy found at the end of this essay,
I have, for obvious reasons, not considered it desirable
to attempt a complete listing of all the literature I
have used in my teaching experience over the years,
esvecially in lhe field of educational philosophy. The
biblo,raphy represents but a sampling of pubvlications
more extensively used in this area.

However, if I were asked to sut my finger on authors
who probably more thiun others, have influenced my
reflections on the problem at hand, I n:zj be permitted
to point to Etienne Gilson's endeavours at a correct
historical evaluation of the pivotal position occu.ied by
the philosophy and especially the metaphysics of St.
Thomas Aguinas in the history of philosophie thought;
to Jagues Laritain's personalism, to his social and
political writings generully, and uis contributions in
the field of education in particular; to Lortimer Adler's
nistorical treatment of the problew of freewom; to C. W.
Grindel's symposium on the concept of freedom; and to
Kevin O'Erien's contribution to the philosophy orf Zducation

More recent academic endeavours have led.uwe into
the fields of public administration and adwinistrative
law wwon,; others. Again, seversl newcs may be sian.led
out as having influcnced my reflection. uvon the proolews
dealt with in this essay: Therc is, particularly, H. .
R. WVade's pioneer studies in administrative law snd
practice; and 1u tne ares of public administration,
especlally with regard to organizational theory, there is
a range of authors from James D. Mooney's treatment of ihe

principles of organization to Herbert Simon's somewun .t
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irreverent treatment of thne same principles in his
"Proverbs of Administration".

In concluding t.uis brief list of baclisround
references, may I also siujle out the recent report on
"University Government in Canada" sponsored by the
Canadian Association of Universitv, Teachers and the
Assocliation of Universities and Colleges of Canada, the
so-called Duff-Berdahl Report. This report is a uelpful
contribution to the area of practical univer.ity administra-
tion; along with an earlier rejort of L.e Royal Commission
of Inquiry on Educa.ion in the Province of JQuebec, the
so~called Yrarent Report, witb.. .~aich liessrs. Duff and

Berdahl are to a considerable extent in asrecument.

In the present eusay on the role and exercise of
authority in schools, I hope to arrive at guidelines for
practice. ro be more s.ecilic; Irow a consideration of
tihe wore stable as well as crau 1 Tactors or realitics
involvec in the exercise of aubacrit, ia the school, I
would hope to derive certain objectives and erect or

point to some beacons or guidelines for such exercise.

Accordin,,ly, chiplers one .ud b.o will cowntein Ly
reflectiomsupon, or my basic ascuwptions and developed
conclusions regoruili. the realities of 1Ly and his
mpCWPICT, and regarding the scaool and its AUTHOLI Y
“ulia. A third cnaepber will then dell wibn the LL08CT L0
of various authorls, roles in a scacvol environment,
considered in the li it of the rirst two cha_ters.

The approacir tunus inuicates that we seel. tle
solution to several related problems. rriwnciily the
search is for basic guiding principles regardian. bhe
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exercise of school autuority roles. To crrive wt these,
we must first seelt i inser.recution of suwonority; ivself
in terms oi its basic sources, its objects and its
~Jurpose, as well as analyve the object and context orf
its exercise in relation to man's education in & school.

The first chapter will deazl with L.0!: his education,
and the generzl place of auvthority in tne process of nis
education.

The second cuozpuer will deal with tiie 3CiC0OL: the
rlace it occupies in the education ol wan, «nd the
source and identificatvion of autnurity roles in the
school.

The third chapter will concentrate on tiie exercise
of suci roles, while 1t 1s nouped that the entiire essay

will point te tiae swmmary reachec in the concludiag
section.

Bz sn e g e
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CharTER T M.
Section A. LU OB LAIN'S BEDUCATICL.

1. A PERSONALLY INTHGRATED INDIVIDUAL AND S5OCIAL
DEVELOPMINT

(a) To someone survein: the jeneral field of education,
it is avparent thut many activities are claimed to take
place under the heading of education. Education is not
readlly understood as a simple type of activity which can
easily be deficed. The single most important reason for
this is the material object with which education is
concerned, namely non, a complex creature., The disting-
uishing aspect under which man as its object is dealt
with is 2lso multiple, and "education" 1g thus salleged

t0 cover a number of activities, each councerned with some
aspect of the complex creature that is man.

Yet, toaese various aclivities, all concentrating
variously on man, saare something in common. They concern
the development of the human bein;. The more educated
man iz commonly presuaed to be the wore developeo nan,
an in.roved or vetter msn, i.c. iwproved ov bevcer atb

leegst in sowe wvespect.

There 1s mucl trutu in tae aphorist whicn stoates
that man rust becoue what he is. IHe must try to aculeve
exigtentially the perfections .iulch accord wila and are
wroper to his type. ilan must endeavour to actualize his
various capacities. As a livin_ being, and cagable of
activity originating from wicnin man must enseze in such
getivity as he is capable of as such. As a rational and
free agent men must en.oge in such activities as can

"
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freely ori_inate witiiin huiw if he is to cecowme wnet ne lis
more perfectly. To freely pcrfor: suc. acltivities as are
suitable to whav he is as a human bein  is wou's proper
way towocia a better self.

Whut man as sucu is capable of doing is determined
in the first inst.uce by what he ic, by nis human nasure
which is often refered to as tne remote priaciple by which
he operates as a person. Jhnut the individual Jercon at
a _iven time or nis 1life 1s capable of doi. , ic larely
determined by the particular sta;e oif develoueni of Jhe
indiviaual's own human capacibties which I ve veen ter.ed
the _roximate princi.les oy which auwon activity takes
ploce.

In scholastic .hilosophy, the typicall, Luaan acgw
nog been recognizea to be sne rationall, cunbtrolle., fre:zly
chosen act, and the tyuically human or distinguishin_
capacities or po.ers of man, «wony the reotv of material
creation, have been recognized to be uis reason and will.

I. education is uo concern iuwsell not only wivta he
actualization of various humau capacities, bu. also .ich
their iate_ralion as involved ia the develo uent of cie
whole man, it 1s remembcred that suc.. inve_ration pro.erly
toes place under thie directioa of the person ailascl’,
"pubting i:is uan, selr-builc house iun order™, under tle
sulGodece 0f his ouwa "reasoa as rectiiried by love' or
"enlistlen 1. love's service", human noture being "a ta.l,
a project of promotion, a wor.. of love". (1)

(1) R. 0. Johan, "Pailoso, her's Notewouvs, iw "America',
Aplﬂll 10 ] lf,}6l:’ ] lJ . 487 .

Aesms s UATE TRMBATS L GAAATK (B oA A AT

Universitas Citgviensis = Fa-u vas Praleososhiac



3.

The inteszrated jrowth and unity of aw=n involves the
properly balanceu hierarchical vrderin, of those "parts",
faculiies or powers, which are subject Uu suce orderin.
However much we may be avle to dissect wun abstracily,
existenticlily ke is oune, in a unity of person. Bulb an
integroted unity musc, i our lwwan expericice as it is,
be existentizlly aciideveld oy the person. This iz the

dirvection in whicl: toe educational - task must be pursued.

Without golo; into the Christian coctrine ol

original sin anc ite consequences, our individual aid

social experierice indicabes tu us thal our exisvential
unity is not always = balanced and properly ordered uniwuy.
Activities wualen should ve under the contrul of the
rational will often are not: the will 1s often unduly
influenced by [zctors otuoer than ovjectlive reasouniny about
proper purposes cuu means, and bthe rewson is often

clouded by factors otner tuan wiat we lave cowe Lo laicw

or regard as speculatiwe or practical truth.

(b) To complete the picture ol huwma. perconal developuenty
we need not be lo.z in reiiadin., oursclves ol the socizl
context in whiei: wan sust develoy uimselr. There is, Cirst
of all the fact of "the otner". ian czunot evewl enver

this world eicept throu hr the cooperaiion of otners. His
birta constizutes or expans the fwwmily, the original

human group. His need of tidls group, and of otler individ-
uals and groups for hils develoument should be apparent.

He needs otiaers to survive, to grow, to cownusicate, o
love, and thus he 1s enabled to further actualice hnioselfl
in activities that bewszr upon the other. There is thus

such a thing as nen's soclal developuwent.

This development is recipgroczl: it involves a uman's
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own personal growth as well as taat of tue ovher. A
service perforuwe. is & service received, .no both eutail
the possibilivies of per.onal _rowth.

l.ore than this. Throu_li cuoper.sion the well-beling
of the .roup may be estauvlisue , a well-belu, which eatails
its own possiociliiies Jor persoual _rovwtl, disticct frow
tinose involved in t.e sin_le persun-to-person encounier.
This would be true iT rFor no other reason than that the
pooling of resources, taleants cud ensr_les multiplie.,

incizases, botn guanticativel, _ad gqualitatively, uae

possivle services to we readered, iucreases the possibilitigs

of wction =nd interaction witi the iwylied further
L08sibilities for a person's incividual and sociwl

developuent.

To illustrate, one uced buc polst to the dirfference
between distributive and comwutative justice, or betveen
the difference in scowve within eltuer t,pe in different
gsocial circumsbwices. However, it is well {0 reaemver
that the virtue of justice is in the rfinal analysis a
personal mor-.l perfecvion. If i¢ is not chis, 1. is
notliiug. ‘The just man has wet the social exil_encies of

the vcrsonal virtue of charily.

Thus we come wixc.. to Lhe person wno dust develop
hiuwself freely To lLuoe extent or uis capacitier zad 1o
deyverdencce upon wu b iclp he can owvtain frow othevss. The
freedom of man to ve persued as a Zgoal in the educacicundl
proces: of his Luwa. developwent will be tue develope

capacity of a man to Tind wvivuain blaself the waturely

considered reasons and .ouivez for hi- own right decisions
cad actions, apart fro.. external coercion., His decisions
and actions will be ri_ht to the c.beut That tuey
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inte,r.lly and accurately advance wnam to Li. uliiaale
self-reclization, .i1s ma.inuwm poscivle self-actumnliz. lion.
This 18 bto say lhat they will be objectively rizutl to the
extent that tlias _oal aclu.lly coracides wiva hias recl,
ovjcetively true ul.iricve rnuj; i.e. TO Tue extent tioat nis
acvivisy actually advoaces i towar  wdo o beiln , 11 Lune
knowled.e, poseessioun .ud enjoymen. of whicn his sel. 18
reclizew to 1ts capaciuy.

To sua Uyt the end of human ewucation 1g per.sonal
malurity and fulfilliens. As aritain uts it: "It is wo
guide maa 1n the evolvii, d,namion corou_ b walch he a1 pes
vinsclf as o howen _erson'.(l) And =_ain: "the uruly and
fully nalural wmaa...is the virwious w.a, the human .o0il
cuilsivated v, ri_ut rea.on, ws. 10. € by the minor
culture of the intcllectunl anu wor 1 virtues. He ulone
has consistency, a personallc,."(2)

In conclusion uaen, une <uad oL Ccoucation 1o wun's
rerscnally ordered anu 1atc_rate. per_ec.ion, tde well-
ordered and inte_r.aved personal acltualisetion of his capa-
cities. It will resuly, alrecd,; heie bLelow, in o
u.polnesc wialcw cannob ve bou_nl  Ltu cone, aloue, 1. liis
soci 1 useliulness, auwe in Lhe vesl-velun  of sociec, at

(1) Jaques Larits:, "BEducatio. av Jhe Crossroaus",
New ‘lcven, Yale, 1945, p.10.

(2) Jaques i.aritein, "leli_ion <ad Culture", in "The
Social and rositical I.ilosopny olf..." editeu by
J. V. Evane and L. H. Jard, Liew _or., Douwvleu.,,
1565, o.215.
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2. A PARITCULAL Cho  ur Tuoilnl LIZALITY.

Le., us sin_l: out, for a woueat, f1ow the conuext

of this social well-Dbe.n;

Ly man's personal and faaily
livelihood. It is ia relablon to bhe latber that

education assuwes 1..00T.ilu second.ry purposes.

A child 'wust be traineuw in specific skills and
sciences, not only for the benefit of society but wlso in
order To e, ulp him to _et o job and earn a livin.. The
ideal of arictocratic leisure is for most seople a T iing
oT the .ast. 4 child must be wnelpcd to adjust to a

r.uidly chan_in , enviromment.

But it is difficult to see wow in the context of a
hier.rchic..l orverin_ of value. thcese pructicul -1.s,
Jov.ever essencticl, can bu of .ore biew secuadawy laportouce.
T ey are, in foct, che Julrill. _.uv o 120 as a Slwall

erTOo0.

This cert.inly seems apparent envu honitlin tae
contert of a Clwisbtz_.. pla_o.opuy or civiliz tion -/diich
succeeds 1. workiuy outbt a ..iddle ..y between the
bour_eois individuclism oi the pact - au Tthe bee-hive
collectivism whidcu convinually surc.lens vo replace it. (1)
And, adds Maritein, because it is unfaii to c.ioect our
teachers to be wiser than the scuer.l culture of their
time and its _srent reprecen.atives.."uic wost erucial

(1) ef. Jaques .laritein, "_ducution at the Crossroads",
eu.cit.,, .JY, Jee, C... d. 1czsner: "Soci.l Uihicy®
rev. ed., tr. J.J. Dohert,, vo. Louis, Herdewr, 19,5
Pp. 125-lco,

s

soovsar
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problem viuv. .iich our educwiilonal syc.ew 1s cousconted
is not o« proble or educwbion wuse or civilizatioo™. (1)

slariv. i cor ve ulgected co sce 1o oetter vas of
SOolviin, wuls Jrowlcow bVhewl b, edghacis on bthie cduciviow of
wen toward perconal ruliillaecno. Baucebiluw ey thus
co.uvey to b, 0o wall shuaye Liascli as a ol Jerson
oo wlmew With sawaled e, otrength of juagmen. i woral
virtues"... " tue s irivu.l berive_ e of e a.sion  aJ the
civiligacioa ia which he 1o icvolved", oud proscrve in

cuis vo, "ithe cencur, ole achiever._al or euerations'. (2)

(1) Jayues i.iitain, "Thouiss Views oa Education", The
ducatioa of e, editew oy, Donuld aund Idella
Galla_ner, New .or., Douvleu.y, lo02, .o2.

(2) Jaques corituin, "Odue. tion at tue Cros.rozdas!,
eu.CLT., P. 10.
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Section B. CHE BoUCA"IunnIl L. 0CESL

1. A LONG LROCE.S.

In the preceedin. section "M was seen to be the
end of his educution, ie. "mnore ol him", man's growth
toward a self-integrated unity of person, toward personal
fulfilluent. BSevercl factors alread, mentioned _oint

towvar. a long and cowmplex educatlional process.

"he idea of growth ituelf conveys these aspects
of the educational .rocess. Growth is jradual and taites
ti.e, anu man's growth as a person is a life viue
occupation. Huwman activities must suceed themselves in
time, and the strugzle involvea in tne proper ordering and
integration of human capacities is readily anticlpated to

involve repetitious experience.

Time conswain_ repecition is the path to Tne
acquisition of virtue, whether suc. virtue be wore of an
intellectual or .Lore of a moral nature. And in thie Drocess,
the material bo.y often see .z to be as much of a hindrarce
as 1t is a uelp. It remainc that the perso.. is not
considered fully grown uneil ac has acquired the staoility

and reliabilily that comes witu viivae,

To become the dependable primar,; agent o. his own
development man needs To become suewtily oriculed tovard
sound goals. He neeus to direct uiosell towurd suclh _ools
on the basic of steady pacterns of self zetivity. And
for such patterns to be firuly and reliably initi:-ted
and established, sound habits need to be developed -ad

properly integrated.

o wang e
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It is as o rational agent that man moves hidveld
toward ends known as such, and thot ne ig capable ol
choosing the means to sucli ends. The meb.p.ysicarl propriety
of self-direction in the proces. of human growth and
development necus no further elaboration here. As suys
5t. Thomas: "It is proper to the ration.:. naiture to tend
to an end as directing (ccens) and leading itseli to the
end". (1)

The i..ortance of the will in all specifically
hunan habit for:zaztion is here thus r.adily acceviel, &s
readily as the role of wctivity in tie foru.tion of any
huiaa operztional habit and t.e role of twe will in such
activity. Hav.ts theuscelves, while jeiriections relacive
to their respeciive raculties, are 1. relitilun tTo Tie
Taculsvy's operatioa wut ia _otency. Thelr coutinued
actualizativa and worce int.oasive streagthening relaluns
dependent upon .uli_htened vouivaticn and deliberate
choice .ore than on wercs wcchnanicul repevition or zcts, .8

is well !mcwni o modern educotionzl sycuologists.,

for az louz as acts are repe=sed unuer force e do
not Jor. trul, cad Jdistiacbivel; buwwue nevits altuousn
the fo..er srocess may at ticcs we reyulr.d ¢o cau.e
initicl wicposicions to taze shope, dicpusitions waolcs uay
be conducive ¢o The development of trul, human _cod lLabius.
(ef. the nexi scetion) It is suclh havits which fasnion
and susbain gouvd character, the hall-mark of the ceveloped
Tperson.

(1) Swuma Theolo_iae. I-II,Q.l,a,2. (T.. Bagl.Dom.Prov.
London, Burns-Oates aud Vashbourmue, 2nd Bd. 1927,
Vol. 6,p.9)
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2. A Cuiol X, LIl b OAID UnBsVLL L3l

'he educutbion.! procecs is nob wnl, cuacrucverised
by time conswuin_ len_th, but ..lso by its comple..1t,.
wan's aciivities are inter-reluted on the basic of the
unit, of t.eir root wd on the veacis of the unit, of tiiir
objec.s. Tob onl, are a man's faculties interrelated
because they all beloaz to binm as to a sia_le person wuao is
ana woo acts; vaey are also inverrel. ted because thelr
object is Tund..iencaully one, namely bein, : that vhic. is.
In as muecw as it 1s, it is lmowable to e in cunceuol and
jud,—ent, wiu. it is sood also in z2s mwuch as it is, .nd in

as wuch as in it- perfecviv. 1t is desiz .ble to ue.

hace is true 1s the perrfec.ion ou tne mind wad _ood
for me, und so Jhe will, whose native orientatlion is to
the _ooud, prowpls The intellect To .uo.led e 0 T.e tiue.
wheu 1s Jovu Yoo me neeas Lo be ldoen.ifred ns such, Juu SO

e of Th

L]

ULl ._’._J

the will prouyts the iutellect to aivwleo
Jood. what is _ood foo me iz dcoi.c. w7 obhe watl, but
aust ficslt be sel. wo such, and so lue wil' wepeal o on

woats ~bilic, to .aow.

L, ericuce 1llusbr bes Gthe otut vl the inter—
depenuence orf wuzbits. In the lhuwow cowviltl n, 00 scicnce,
Tor erawple, Ls acquliied situoulb e o .sivtouace of sucw
moral assets a.s ravicuce ana perseveraace.  The soul needs
the body Jor its oper..cions, .ud is liwite. or L ..pured
by tuie inevitewle luperfeccions o 1i it.uions ol uuasler,

(not ¢o mention the woctrine 01 ori_iuzl sin).

moan's ro.ltu is wot only . Tide conclwia,, -G

couplicated .rocesr. I.v also follows uvaeven .:tbermno.
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Bodies tend to have their own natural iute of growth when
properly supported. HNun's bodily development is not always
in step with his spiritual development, and his social
development is noi always in tune with his developuwent as an
individual. The very neec for integrution in the educalbion-
al process, as emphasized heretofore, illustrates the

facts of 1life on this point.

Personal peculiarities and enviromnwmental conditions
are reasous for this, identificble to a cerftain extent.
The root causes are found in the condition of social
insufficiencies and inadequacies, and beyond thesec in the
short comings of men and in the basic facts associ. ted with
birth and human growth,.

On the basis of all that precedes, educution clearly
emerges as involvin; the idea ol NEED. Thus, in the long,
complex and mixed process of his develo.ment man is seen to
be in need of assistunce to sustain, guide and direct him.

Such assistance will have %o cowme frow tuose who are
ahead of him in this process. No oune guides unless he has
perceilved the goals himself. No one gives unless hie has
acquired what he intends to dispense. No one can really
asslst in the process of personal integration unléss he has
travelled the path himscli or, to suy the least, unless he
himself possesses the directional instinct to a develoned
degree.

Thus the self, which occupies such an important,
indeed a pivotal place in humen development needs tuoe support
of the other. Ilan indeed cun do mucl: by himself. out at
varioug times and in varying degrees he needs assistance.
More about this in what follows.
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Section C. THE PLaCE OF AUT.LOTYXY IN LIke L UCATION..L
FROCESS.

To avoid con-ucion frow the outset as much as
possivle, it will be userul were oo cebt wown in BROAD
outlines some disti.ctions bto Le uwade and Lo be
developyea in this eswa, in order to su.t_ in the principal
~oints of the arzument.

e

Iducationz2l auchorit, enters in res: onse to the need
Jox assistance 1ia man's education. It is the =z.swer to

the inadequacic:cs ol the educand's self.

Educatiova_.l auvaorit, roles zrise followin: lLue
manner in whicn cie Lle extent to whica resg uasibisity

is sacurred for such ia dejuacies.

An educational auvtoority role is "properly" exerciced
not only as an ansgwer to am incurred regponsicilivy, out

also 1f it is cuwpetentbly exercised.

Coupetence as such is not a source orf educational
auvhiorit,; roles. A spscific coupetence 2, 21d &s co-basis,
with need, in the iden.ification of z s_ecific uusuwrity
response. L1ts availawvlivy is often the occasion for the
estovlisivieny of wn autoority role witwe re_=cd to a need
a2y arisiu_ or ecxisvin.. It would indeecu be diswstrous if,
normally, Luie wcre Iuct or comgcleuce poscessed or
tuou kit to ve had would, ipso facios, estauvlish an wuthority
role consivered as le_ici.atel exercis.ble anerely because
of sucu co.pevence. YWe would hove « orld full or

legitiwatle so-called "busy wodics" or wmeddlers.

A particular competence, indivicu-lly nelu, poilats
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to the suituvility of role exewvcise .y & .ivea person,
anc adds to the effectiveness of suclh exercise. It aoes

not zive zise to the role itsels &L an eflicient cause.

The effectiveness of the cxercise is "meaoured™ in
termg of tue _oal aclieved, i.e. in U(nis case alvwa/s in
< H J
terins of the rTulliillumenti of persons.
In the vresent sectiuvn we az

1€ CLiCEriCu, euerally,

with the _lcece o authority in tone eaucational vrocess.

Universitas Ottaviensils - Facultas Philosophiae




14.

1. AUTHORITY.

Generally specwiing, authoriiy is the richt or title,
the ovligation even, to resyuond to a need in or among
others for assistance by .iving dicection or guidance,

by providing sup,ort, by helping to achieve coordination,
and so on. PFormall; considered, authority, eantitles its
possessor to respona specirically by way of imposin: an
obligation, and if necessary, vy .oy o0f compelling oxr
enforcing, for such vurposes as wrivate benelfit, or the
common welfare and social success. Foraally correlrted 1o
it, there are on the part of the subject, or of those
subject, corresponding owvligations to listewn, to obey,

to cooperate, and so on. These are attitudes whicl
authority, on the basis of its oLli_avions, has a ri-nt

to ezxpect.

Once among men, sutuority may be (sub-) delezated
or transmitted further among them in various ways, such as
by means of contract, or agrecueni, as instrumental causes.
Authority; holders are the efficient causes of authority

roles in others.

Various authority roles are furthier identifi.ble on
the bagis of various nceds, i.e.  articular ueeds within
the social and the inaividual type, and thus on the basis
of particular foruis or social or private well beil..

Further particular authorit, roles are olten
established in considerztlion of competencies develoyed
and available to meet particular needs. Compelence may
thus act amon. men as occasilonal cause for tiae estab.i.acent

of a role. DHFurther, of course, it yurlifies the role-

Universitas Ottaviensis ~ Facultas Philosophiae



holder, and Luus, bopefull,, contiibutes to vhe lituer's

role exercise wuw 1ite success i1 tirma oi a orticul.or
for of private or social wcll velng.
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2. LUTLORIYY 1 BouCa 'Tod

Educational uwnurity ac a specilic tye loowL to
the nceus of eaucands a. such. It 1s iierc Tu Leaa
assilouance .n the 1o.,w. towra poroon.l Lcturity -ad
fulfillient, in the woilt ol person.l scl_-1ate .ution.

As 1, .e d_stiaet fron socu.l auluwrity . ich exiooe
1o lead u.. memocro of a _rvup to _eek the ends of the
L,rou,, b, Tlel. cou:cr_blo. L the use L_ cou.on dewns, it
is o ,riv te avt.orit, z.reieee por _1l7 e M=l -
to-percon s.s1is. AS ouch 1T .lso 1o o s10Tol ausmos b,
Cadvedtling vae 11 ht to - puse ouligation on w.€ 1wl

act . of others.

But in view of 1ts ,ov., whicn 1s the cuc oL
ewucotiva, 1t 1. on esseatiolly co . lcacutary authoritvy.
The ewucctor is .uza_ed iu an "ars cooperativa ncturae’.

~is 10le 1s 1asbtrumeatal in relation to tiw.l of Lue

educand as prici..l a,.a%, bub z. instrument Lich .oy
actuall, be 214p08cs 11 neceosar, . ob. Thoma. os fouw ol
mcnad the cowpcrison vetwecn Jhe wrt o veecila, and toc
art of healin . It aprlies bLu ecuecciion as well, in as
much o2 teac.in_ 1. bul a parbticulas Juwiction in ihe
Leaer 1 vor. ol education.(l)

he procecs of ewucaliow is a process of | ronbe ud

sell-development. VWhoevei acswies 11 some .a;/ or other

e

(1) St. Thowss Aquiass, "The Teac.er -- The ..ind",
QQ. Disp., X,XI, Trunsl. J.V. ileGlynn, Chica_o,
kegnery (Gobtews, ), 195 ,vp. Llu-lo.
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rec,ongiovilivy ro: buis _rowth oxr becouss r.s.onsible Tor
the educand's necd oy a.sistaunce, a.oules or obbaius

e.ucational auvviority in relat.on to sucn an educand.

’his cuthority is diminished or becc.ics rectricted
in its areas of operwoion to che e:rtent thalt the subject
0 ecucasvion progiesscs from tie Ztutus oF za "educaundus!
to tloo or "educasus'.

Authority always labours under the disadvconowie of
bein; external to tlLc ewucaud. The l.tter's splritu. 1ity
is wol cirectly zccessible to the cuucator's re.c.n. e
will's censral posiviuu in suwwca activity li its ais
iadlue .ce upoa it o0 thet 0of Lr.oscutin, values a, OuUJECT3
for tuc will, or oi _reseatin, e.c.gles or ideal. «orthy of

imitat.on or emulation.

Encoura_emenu, or even extera:]l .ressur.s Ly Loa-
deed lead to "second thou_nts", end initial dic_ ositioas
developed under force may eveuntually .lossow forch into
re«l, person.lly acquire.i virtueo. Bubt direct accessibil-

ity into the reccsszs 0. vhe soul is relused.

All teachers aiow that they "can liow & .or.e TO
water", that the; co.wot aulie ib driie.. The lact J.at the
numan intellect depends uvon che wol

4, Tor itz operaiions

is wad enou_h, ax .eople are thLereoy liuiteu ilucellectually
and do get tired in the l:borious processes of thiiniu_.
But the inrflucuces o tue will, ol nunah «opevibes and
inclinations or other. persunality and enviiunuental
factors upon man's intellectual | uwrsuius and Lis assent

to truth is even wore fr .stratin, to teachers at tiues.
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3. LAW - VIRTUE -~ BFRELDUL.

The exercisc of educabionsl wuthority, particular
roles not bein_ our concern until later in the context
of the school, involves the ri htful imposition of
obligations.

In such cases, the scholastic view of man as
applied and elaborated in relation to the probleu of
freedom vs. law then comes to mina. (1) And the "law"
as "laid down" may assume the office of the pedagogue
in a peculiar way.

It maey "become an inner princi.le ol our action®,
to be within us "as a sharin. of a principle pgromulgated
from the outside". (2) A4 sood precept may be interiorizcd,
and ideally should be so, as the result of a proper
exercise of authority. Its free, internal adoption
contrivutes to the develonuent of trose siable innexr
resourc.s that we associlate wito the virituces .ad with

coaricter.

"The virtuous wan', the wan of clhiaracter, "is no
longer suvject to tne lew since tne law nas vecowe lagevior

(&)

to nio frow within', wrote Yves Simon. (%) Such

[\]

(1) Cf. e.g. i.J.Adler. "The Idea of PFreedowm", Garden City,
H.Y. Doubleday,l958; Y.Simon,"lature and Function of
Authority", iiilwaukee, larcuette University, 1u40; L,
Gilson, "Moral Values and the lloral Life", ed. transl.
L.R.Ward, New York. Shoestring, 1361; J. Mariteain,
"Scholasticisw ond rFolitics", transl. i.d.Adler, Garder
City, N.Y., Doubleday, 1960.

(2) E. Gilson, "Moral Values and the Horal Life", ed.cit.,
r. 195.

(3) op.cit., p.42,

Universitas Ottaviensis - Facultus Philosorhiae



190

developanent consvitutes e ver, proteciion .ad peirsection
1thin the edue.nd or Jne 1fre. o0 ol cuaolee wich, as was
oecn earlier, i. ut the centre or his numan devi.lo rieab.
re develops buc power tu will as Le ou_nt ac a rcaszonable
an.  The externcl character or we lusw, or the precept
"brings no hetervuony; 1.:¢0 The woral life, Jou law is of
orecisely uae same order s reason". (1) Or so it cuould
be! 4ad reason 1. wae iaacr prioci, le Irow wulco guucn

)

activit, (ebs 1ts wiwas or moral cuwa.cter. (2

it adler worllu cwll "on meguired freedost of oeli-
per.ection™, and lio.itein "o freedo.. of autoaony" vould
cu~e &S tie resuwl. of suca a develo_men, of che euwuc_ul's
frecuo. 0. cuvlce. (%) Bucd o wewdlt aupewrs to ve wcll
i line wit.. the enu ol man's cducasloa as el.boratcd upon
earlicr. To so exercisce authority ia educc.ion an to ua..e
the process of zauverioricabion woet licely, that is cue

proolen confrontin, tac educator.

But we must tur. nov oo Lle senool aw a i siculan
eria of educ.uiundad zudeavour, «. o 18 €5L., Cu..CEL.S
icgell vith tuae —ole and exercice 01 cUweollo, 1. uie

school.

(1) . 7ilson, "sor 1 Values -uu tue .0l Lifem,
ed.cite, 2. 192,

§2) ef. Jwoua Levlo_icc, I-II, (.60, w.l3 «.9Y0, a.l.

o) J. _orit-in, "oenolasticic.a .od rolities", ew.cil.,
e 1323 1..Y. Adler, op.ciuv., passiosua.

i

it
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Coluklall 2. THE LCHOuL: AUTLCLITY ROL..u I 8CHuOL.

The school is co-uwonly considered an educationa
inscivution. The wrevious chapter h-e deolt oilva weng
his educution, and the _eneral place or authorit; in the
pwrocess or his eaucation. Two otier rveslities wust be
dealt with in t..is chaster before the e.ercise o
authority in .cnools czn be considerec. Jhese zare: 1) the
scuool itself, and the place it occupies in education
(357 °IC% )3 and 2) Auchority roles in tue school; their

source (ZLTTION L) ..t tneir ideoabiTicacice (SRCUICH Q).
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Secolon 4. TL o T BoU™a L Iol.

L. JVES WDUCATT AT TRoTiUwTels,

Porually consicered, ac a Ciucovionial Lastioetion,
the gchool O resc.os 4 _LoUpla) Zro L loens or a Lpe LiJice
tope. Ik brin,s to_ecner educators cad educand:-. Tle
arrca, eneat oists for sne wrpose 0L ohe €uiuusoion ol Luie

etuc. 1dS.

A o biae—oew® Ario.aien.rv, uac . cawCl ma, erlics

N < b o — -~ - 3 T3 - ad

Vo.lOW. Ailbes Ctowbouile OL Sudczbiclan. Ou].ode. .. Los
L T . L 29 . K B lgi~— s
Ll uie el LR VT AT I VA Didlu vu U Ll Gl—-Cu L. T L,

depcadiy  uvpon wliet ceviviveer _'ey 1. Jhe o, iui o of a

genool ewue.tor, To be wubcioew un.er Lis res oasivilivies.

sivilerly, vlhe "faadis op-1dis", che Lur.ose ol the
sc.ovl 1tsell as -~ educwoional iastitut_on io o.en to
inteirpietrativa. e lLi.u ocecasion Lo obuerve in the Jirst
cliopteor Guet weay wcovivicies tol.e plice under toe headin
or "ccucacion', woi o welidr o cuwplol. cre4ture unG Lls

cducation involvia weny thin s,

Universitas Ottaviensis = Faeul.as Podiocopbiae




22,

2, THE SCHOOL'S FUNCTION OBSCUILD.

We fuce problews of historicel interpretation and
problems associated witu wan and his condition in the real.
There is a strong tradition of defining the funciions of
the school more precisely in relation to lutellectual
culture. (1)

Few proponents of this view have zone as far as
disclaiming the schooul's existential responsivility for
strengthening the moral fibre of youth. The widespread
disinteyration of family life .na the crisis in morality
and the common good have not gone unieconlzed.

Again, from an existential point of view, the school
is in fact a group, a soclal arrangsuens, and any erlort
at person-to-person educational activity must taice this
fact into account, even if it is sought to restrict such
activity to intellectual pursuits only.

The central role of the will 1. man's develovmentd
constitutes another iuportant eleuwent in the probleu. Bven
thougli, speculatively spealkin,, lmowledgze is a value and
au: end in itself, it is <leo in life an indispensable
condition of that freedow ol independence wituout which
character would be nothing but a mask. On the other hand,
Aristotle long ago declared against Scrates and Plato

(1) Por a brief historicual outline of the problem, with
references, ci: K.0'Brien, "The Proximate Aim of
Education", liilwaukee, Bruce, 1958, »p. 207, ff.
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that knowledae "as condition for ohe DOcbsesiow oL vir.ues
has little or no .eil ht at &ll". (1) For "we do not want
to know what courage is, buu to be coura.eocus, nor what
justice is, but to be just, in bhe sowe wuy Tuat we went

to be in good health rather than o know whav kind or thing
health is"., (2) It is not dirfJicult to agree with Aristotle
on the point ws loag as the advantase. of knowledge aoout
health in a medical doctor, or ... of lav in a Judge cre

p—

allowed for and aporeciated.

from the _eneral polat of vies of man's ecuca.ion
wnich is eined at ihe i .crovement of people, it is indeed
realized that ultiactely it is throu_u man's ~ill, wien 1%
is _ood, not throu_u his intelligeuce, be 1t ever so
vecriect that mau 1s ade _vouw cud Ti hbt. Uniortwi-otels,

tuere nave bee. aany unsaintly scuol v .

lion is ¢n _ouw as .is . 1ll, 30 _ooud, _enerally
s.ealing, as his ap.etites and ilaclin.tions when These wre
fastened upon “hito is wojestively _oou, upus what will
advoace hive Toveru t..T in tue seeln  and Jossesvciuva of

whicl li- nog dludess nill be Louad.

Shat man's capocities for .iowled_e pl.y a cardinal
role in the develo.ument of nis woral life is aot denied. .
But man's intellectual wower was it. o) tculauvive and
practic.l functions. Wil ve_urw Tu the lalter, we .oy

fiad a viable basis for allocatin_ resgwasibilitie. to

(1) ILiicomac..ean Bthic., II, 4, 1105,C, 1-2; cf. "The
Tthics of Aristotle', Ti. J.A.K. Tuomson, Baltlucre,
Penguin, 1955, pp. 61-62.

(2) EBudemian Bthics, I, 5, 1216 ¢, 21-2%, (ru. J. Solomon,
Vol. IX, it "The .orks ol Aristovle Tr.msl. into
L lish", 7.D. DNous, ed., Oxford, Clareados, 1505-1952]
Jo pa,e numbers.)
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the respeclive edue tionel 5 here, 1. the ar.oiicliuil e
mainteined beb.ece. Jie ,oil and priculcdal reason.

rhus, ' 1lh reoard to .o-.lit,, penerzl rules and
wrineipl.s do have Lo be locincd. Yeu "pradeniia™, 'riach
a, lies lhe .eaer _ Tul. 10 wy lueque slluation, . 180
the 1n aviau 1 Juu, .enl of coasclence, cwunot very .ell ve
replaced wy any soru 0L scicence or Jheoretic.l .no/dledge.
Ilere, "1t 1s the _cetitude of my willan, that has to efrect
tlie accur cy o.r ., vicion". (1) Il theie 1s nOuwin™ LO
L jort ut for persoa 1 we lag, t. .1 love and luuwlolon,
and if vwa L we are 1a love 2ach counus _Or SO lMuC., 1T 18
clecs bt buece o L. C .05 ~€ € paouucts of (e demac
coul eS. We .u10. L.0 our o.1 ser.uno! hi.oborie. Gl
such btuin_3 cowe o~ Lboes 8 uhe 13ule 0L s 101 1

-

e  c.1e.ce, of fra dship, o z11c: Lates-p-_oonnl Lellvio -

wllpS, eved ol ailsauoin..cat cuae suflerin . fe 1 o o

"le.n" 1 tTwne - ool of liaTe.

(1) J...ritein, "eoistouce _nd wee 4 13cent™, tr. L.
Gal_ntier. and (¢B. Phel ., .arxden City, Douvlecauy,,
125'7, lJ' 60. "
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3. A DIVISION o stho ol JIBTLIVTES,

Let it fivse of 11 ve obvious thewn, Luct noc every-
thing can be leurncd. It shoulu at.o be obvious ihat
schools cannot be cuuiped to ve.ie ovir the whole busiuess
of educution. lieritain _rophicully illuctrates this Loint

LT, -W.D.,l P, PRy, to -t-a-v
- -4

hen he scatec: " Lu illusioa i° —27¢C Phalobal
to push back into the ridcroco.uit of sc..00l educali.a the
entire _rocess of oluwpin, the human bein , asg il tae
system or schouls wd universitics were a bi_ factorys
throu_o the wviwckdoor of which bthe yoiw_ chila caters li e
rav laatoerial, aac from the froat doos of waich the youlL
in his brilli.at twentieco 4ill _o out as a successfull,

manuractured man". (1)

“he school is essuntiully prepardtory. Further .ove,
even as sucl. 1t .wusbt, uceds be,n.rel, couplineantary to
other euucationul », neres, such as f._ilies end the Church,
That histo.ic.lly a lin. Las existeuw rclalin thes. various
shercs is undeniable. I has beea a norw.l aud Jrooer

o]

liul., forged by special circuustaace aud iavie of

[
oalc

unity oI usea and n1s eristential couoition.

But the school, altlou l e.anventially ..ud ilie.cap-
avly & .1oer educa.lonai nu.lruwicnt, has had vo develop a
more opecialized vJorszl 1nctra.sabdlit,. Io uas
develo,.ed .o 1tg speclalt, uvie acvelornent ol the invellect
cnd 1ts s.eculc sive vicwues , a8 =11l 3 of _r-ebic 1
=Pea.0n as uiac to wetion and c.aduct. It heo also

(1) J. lharitain, ".ducatioa 2t suc Cro..road:s", ed.cit.,
pp. 25-26.
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emer,ed as « tralaing ceantrc for tne acquisibtion oo the
various skills neccosal, in dily personal and social

life. It has uad to leave .ny direct concera ,ith the will,
the actual determinant of .uxr.n acebion in the co..crete, tO
the relateu educational spheres of Church, fawmily -ad social
lifle.

Thus, schools c.rist that teacher . may tewc.r, coaches
.3y coach, instructors muy instruct, demonctrators may
dewonstrate, and so on. The school also exists to .ut Tthe
t00l. required vod.y ia the unanls os these opeciulists.
Schools exist so wuib their e.forte may oe succecsful.

But the manner in which suc. specialisis ot school
will acquit themselves of their roo_ oasibilities, and vhe
example they setv in or out oi theli speclal en_uec..ents
can be e.pected Lo e crucial. rhe same will a.ply to the
other educational spheres. Uealiiy, and wae rezl actlvity
anc behaviour ol c..lsbin_,  cople have o ., of wockla_, 17
distlinct division ol siwictioas, .owers, Or spheres,

hovever necess.ry suchh o aivision wey be juw_ed to be,

—wcee W
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Section B. SLUNC L O AUL-CLAYY 2058 I 0. SCHOOL.

In the interest of clurit; it may ve uscful to
repeat here, wud to elaborace scwe hiaw on ue disuiactions
already relfcrred to earlier.

Autoority is understoou as a gquality of entitlement
or of having the ri_lt to rec. ond to & need for direction,
correction or coordill.tion in or wamoii, others by way of
exercisin, apprupri te leader. iy -cad by way of iw.oosing,
end il nccessa, enforcin , moral obli_otions bindii-, the
individual or the menwers of a group to a cerc.i.. course

of wctiovn Or Tue ULt ur CO. .0Mn L.anS.

susuority inverms o. specific ou particul.s roles is
dispersed or tranculclbec aauon. wen by a, of sucn
incetr..entb. as dele_ation, deni_nation vy cuwion agree.eut,

and s0 on.

There is an elewent or giwilariity, lhe closesc found
in tune natural ocuer, betues: sou on the one lLaauw, os
creator or and woster over contiu .ent beings, and p_rents
onn the other. When wae lacter bring rorcu cheilr chile in
cooyeretion with Gou, they a..wme under God ori inal
res,.onsiblility for -nd an aut..orit.tive _oniticu over tTle

C}.lj_lb. .

In t.e social order, a similor eleweac of ori i liuy
ovteing, as social autaoricy is fota. 10 resive c.ivu el
by virtuc of their veins houuon beia o ¢ aved vith 2 soecicl
arcure.  The human need of tlie other _ives rise to tue
sccivl _rou, where .oclal aulhorit, is said to resice

originally.
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Before beia tri.sfered oy digpersed amon_ well,
cuchorit, needs to be ponsessed by those 0 wo uhe
transferin  or designating, the wispervsin:g or dele ating.

Thus, in spesiziag of -Zources of .uthority roles in
the school, e aie a0t gpellrn, of the neeu which con-
stitutes a basis for cuthority by ..y of a justifying
occasion ior authori.tative iaove.vention. e cic balking
about Jie source. of authorisy voles .iich must ve
derived frou where autuovity already is. Wwe are devliug
with the origins oi the roles. M"leeds" cannot be ori_ins

or sources of beia !

In or awon_ mea, contin.ed o1 recurring needs, or
newly developin, particular forms of need .iv the occasion
for anc circumscription of authority exercise. .leeds
spsecif the Torws of intervention and indicate its
particular menner in terams of t..e relief to be urou_.n about,

Competence may indic.te the suitavility of a certain
role _erformance in res_ouse o a aneed. It wil. often
indicate the degirebility, even 7t..e need for consulzcotion,
cooperation or Jarticlpation, es.eclally in the _rea ol
mized role performance. It secut to e tu.t tais polas
underlies muclh of twue position taken by wessrs. Dol ond
Lerdarl in thei- report ulrcau, referred to. I. ic
illustrated oy many or thelr reco..lenantions. (1)

(1) "University Goveri.nt in Ceaud.", deoort of the
Comuigsion Consistin , of Jir Javes Dufl nad .rol.
Robert O. Berdahl, s_.onzored by cthe C.A.U.7. and the
A.g.C.C., Toronto, University of loronto _reu-, 1966,
(Gubsequently referred to av "luc Dufi-Berdahl Ae.ort™)

oy
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Competence, when avwilable, has been knowa to serve
as addicional occasional resson for the egtablishment of
an authority role by delezation, to meet w given need.

It certainly will conbraibute lo the efiectiveness of a
given role performance. Implied in this point also is the
idea that competence in the authority may well play an
important role in the individual Judgments of compliance
or non-cowpliance on the part of a subject.

But competence is not a source or autaorivy roles.
It belongs to the order of formal causality. Formal
perfections as such, whether esscz.atial or accidental, are
not efiiclent causes, no more tawn e.g. Arisvotle's First
Hover could create. An old scholastic wdage was: "agere
sequitur esse"., Thus, 1o «ct authoritatively follows
bein; in an authoritative position. If one must be if
one is to act, one must also have before one can give.
Authority is thus found in human bein_s either because
they themselves, as scconaary causes under God, have
caused it to be in or amon’ tae.selves, or because they
have received it from another, or frowm otuers. lie who has
authority can efficiently cause it to be in otheis, The
latter in their turn can then act authoritatively.

Thus authorit; sources act as efiicient causes,
secondary under God, IPirstly, they'create" neceds, in
individuals produceu by them as does the parent, or in
groups as do members when constituting a group. Secondly,
they beconie theieby originally" responsible for meeting
these needs. Thus, thirdly, in the created natural order
parents and the social group reyresent "oripinal® authority
sources, and psrents are found to delesate thneir authority
{0 various others, while the zoci.l sioupy 1g Found to

—

desionate its leaders,
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This section may be seen as occupying & pivotal
position in this essuy. We have been mroping our way
toward these considerations as toward a peak frow which
much of what follows will descend in realatively simple
fashion. "Coupetence" has been following us persistently
in an almost nagging manner. I think that finding a
proper place for it, considerably helps in solving the
problem,

"Authority" is often used in a nisleading manner,
in the Eanglish language at least, as wnen we say of some-
one who is considered competent that "he speaks witn
authority”, or "authoritatively" on suca and such a
suvject within his competence.

It may be useful nere to suurarize once more as
succinctlyas possible our findings with regard to
"autnority", "need", aund "competvence'. The three
paragraphs that follow in a real sense summarize the entire
essay in depth,

With reference to Authority: its formal element is
considered to be the ri:ht to ovlige, zad if necessary
enforce, with reference to the actions of normally
antonowous human beings. Its finul cause among men is
elther personal or social wellbeing, or indeed both. Its
"original" efficient cause is ivs source in or awmon; aen,
namely those in whom authority "originally" resides.

Frow these sources, parencal and societal, authority
descends upon others in distinet and varticuladr roles by
way of the instruments of delegation or designation.

Competence relates to practice. It relates to the

practice of delegating or desiznating in as much as it
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snould enver wne conviderations ane juo_wents of those o
s0 dele_aleor uesi note. It is practically required Jor
effective dele_ution or desi notion. It relates to tue
exercise of authority in as much as it affects its
effectiveness. The implicu referc.ice heire 1s to cuupetentl]
ap_.lying outhorit, on the one hand, and to confidently
and readily cowplying wiuvh 1T on the other.

Human or _oup Needs relate to . prac.ice in as .uch
as, havin_ to be wel in & certain wu,, they justify and
circuuscribe authority exercise. .eeuv may Jjuctif, the
establishment of additional roles, and it Jjus.ifies the
exercise of a yiven role in terus oi its relief which is to
be ac..leved. It circumscrives sucl: exercise in as .ucl. b
it meets the aeeus ol norumall, autonomous human buin s or
groups. 1L voiuvs to interiorization, consulivation,
sarticipation, uww so on, as the o d to successful
exercise. PFurtheruorc, it poiuts to the ways or o _ftation

vo tie fluctuations .n. purbticula.ibties in the concrzite.(l)

The apove disti ctions and si..wTy navin-, beewn .ade,
we may now procceu as Lollows in tris secuvlon.

WJithin the school, now concidere. prima_ily as a
teaching - learain  estavlislment, ;ossible sources of
muthority roles are as follo.s:

1) Teacher: can v.lidly (suo-) delegute t.eir
teaching authority to their delcerwtes, co viini ever extoutb
tois ie necessary or desiicble, pogoible, Lrudent and

(1) @f. che traditiuvnel disiiactions betwseen juri.ciction,
validity and liceity iu relacio. to thesc ivhre.
para_raphs.
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permissible. Coupetence may also play its proper role
here, as indicated awove. A L00d measure of it will e.;.
be desirable in the teacher: in the Toru of good judgment
on the method and choices involved in the transfer, and on
the part of his dele_uleihwiew of the latter's cxercise of
his new role.

Teachers as a group of educators may also be validly

called upon to take part in the desionatio. of their
educational administrators. This again to whatever extent
and in whatever manner this may be required or desirable,
possible, prudent and permissible. On tne basis of what
precedes there is no question about the validity of the
group as source of 1ts own administrator's authority.
Complications follow from the fact that particular groups
are of specific btypes and made up of imore or less competent
individuals.

Heedless to say, not all school administravive
positions are equally or even direcily related to the
educational function. One can think, e.g. of a schdol
slant maintencuce superintendent. Similarly, a faculty
assoclatvion may be more of an employee lobby for better
contracts than a specifc group of educators as such. To
tne extent that it is the former, qua roup, it contains
the source of its own administrative authority role. To
the extent that it is the latter, the group con.ains the
source of its own educational sdministrative authority roles
In the rormer case we end up with somewhat more of a
labour organizer, in the latter witn the teacher -principal
or academic administretor. But the latter case is wodiFied
considerably by the involvenent of the comuon good or puwvlic
interest in the work of education, altiious. this element
is not lacking in the former, dependin; on the type of work
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Thus "administrators" often come to a school by
virtue or outsid. appointment as well; e.. a board, or
government department may be involved. Needless to say,

adminisirators, acting as subordinate uources, may sub-

delegate thelr authority to their appointees. uluch will
depend on the terms of tne instruments of designation or
delegation.

Implied here also is the ldea that administrators as
such are not sources of teaching authority roles, much less
is the state except iu relation to ivs own couwon good
functions. Thus e.g. it trains its own army and its own
bureaucracy. Conversely, individual teachers are noiv as
such sources of administrative authority roles, although
inview of their competence they may be sultably engaged
in the processes of designating educational administrators.

2) Students preclsely as educands cannot be sources
of teacher or educator authority roles. Their individual
needs may be,as having to pe relieved, occasioa for the
estavlightuent of sucw roles by way ox dele_atiouw from e.:.
their parents to others. However, to the exteut that they
are educated, or of sge, the, may well play a suitable role
in the choices that becuue availlable in the area of role
establishment, the assi_ ning of functions, and the
evaluation of performances. Indeed, students who are of
age are found to enter "sul Jjuris" into contracts with
educational institutions.

Students as a zroup, to the exvent that the; are

"in-coordinati" are validly called upoa in the uprocesses of
‘degignating their own group administrators, e.. . a student
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councll in charge of not directl, educ.bional or zcademic
student affairs. As a group they contain the source of the
administrative authority which is to administer to their
needs as a group. In consideratio.. of their a,e or in-
experience, in view of the educational rawifications of
snytning they do, and in view of the impact upon the school
enterprise, needs arise for . uidance and the acceptance of

adviceds

The student group is of course not just a group,
but a group of "educandi". As suc: they lack what it
takes to designate an educational administrator qua
educational. It is of course easy for borderline cases to
develop when ase and de_ree or education cowme into play
as qualifying factors. A useful criterion in considering
all sucii probleas is summed up in the ancieal adaje: "WE .0
DAT QUOD NOII HABET".

External to the school, ag.in severasl sources of
authority roles in tae school may be Iound.

l.) There are first of all the parents, in the unique
position indicated earlier, under God. They are the
"original" comprehensive source of eaucational authority,
as cooperators in the process of brin_ia_ forch the
feducand” and thus incuriing orizinal responsiblities.

Parents often send their children siuply "to school"
without worrying about the intricacies of dele_ation. Often
they have expected perhaps far too muecir of the school. On
the basis of our analysis of the place of the school in
education, parents dele_ate .riuaril, to teucuers tueir
authority to teach. The need 1is therg in the educsud
‘and in society, and the available tale.is way enter into
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their decision as to clivice of school.

2) The Church's position is also unique. It has
authority to teacn by virtue of a special divine commission)
lmaependently of any human wuthority if needs be. As such
the Church is a source of teaching .uthority roles, and
may sultably and validly delegate to others. But apart
frow the teaching, poverning and sanctifying functions
walch are Hers by «3vine mandate with a view to men's
eternal salvazion, the Church acts in other areas of the
total educational effort generally at the invitation of
parents with delegated authority, and out of solicitude for
the common welfare. (1)

3) Out of a similar sollcitude for the co.ion
welfare, which in this cage is its very "roison d’étre",
the State has entered the area of education. The State is
not a source of educational authoriiy rol:s properly wsoceak-—
ing except in a broader seusc in relatio. to its omu
functions of governin_, protecting cne serving ths couion
;00d Tfor whiecn its own funcitionaries, and so on, have to
be trainea. Otherwise it acts in this ares on behzlf of
varents witih delc zted autuority, and to supplement the
private effort.

The State itself has received its authority in
relation to the common welfare, immedisvely from the people,
and on their behalf it may act suitably ia the area of
education in a subsidiary capacity. Inter-school

" coordination, the setting of suitable standards, the

(1) To be complete, we would have to mention that Souls
belong to God, to Christ and His Churcu by a pre-
eminent richt of orisin.
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coi:peteney ol leac.er , the L1oviolot vl decuabe lalcuy
for thus e e eu Lo 2t 0 00 L LKL see 9ll e wiples or

le 1tinate 1 oS 0. conce-i. 10L wie Svate. TLThe State may
sulbebly dele, .ve 1be regponsibilicics 1o 1ls a_ents, to
sce00l adminisuvrators, to its reyle envilive on bourus,
~iu 50 on. Yhe wvaiilaviliv, oo USe 0L COdgluedce Lo .
—p0rtant ke, Lo Luccessiul slav:z en L. enelu 1 Lu€ wult g

of ¢ ucwviva. S0 1o 1lo avuplubion vo acltual neeus.

Hav.n_ thuo iuncicabed the sever.l ooucsces, both
intern.l .nu external, of auuvaorisy rol . 1n the .c.oo0l,
we may aov  roceces  1ith an ef o_ ¢ to digiingulsh v 1ious

ruyger >chool cut.ority roles.
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Section C, PROPER SCHOOL AUTHORITY HOLES

We are dealing with autnority roles that are proper
to the school. We have identified the school in a present
day context as primarily a "teaching - learning" establish-
ment. Thus we are interested in roles proper to the school
considered as such. With regard to the identification of
roles, it is considered advisable here to limit ourselvesg
in the main to.types, because further particularizations
and colorizations will depend on pzriicular schools in
concrete situations. On the basis of the preceding section
it will have become clear that, proper to the school as
considered above, there are two such types: the teachiing
role, however broadly or narrowly interpreted, but of
itself involving a person-to-person relationsnip, even
when performed in a group context; and the administrative
role in relation to the group «+hich consists of both
teachers and studentis,

1.) Pirst, there is the teaching rcle. At times,

tiis role has been broadened to include additional aspects
of the educational process due to wider delegation, soue-
"times usurpation, or siumgly because of default on the part
of primary educators. In the latter case, vicarious
delegation by tuc State may entcr the pleture as a result.

Strictly speaking then, the teaching role imuediabely
and of itself envisions the intellectual development of the
educand or student, l.e. the development of his speculative

and practical reason. It proposes 1o supplenent the

natural powers of discovery ond allows tne caild to proiit.
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from the vicarious cupcrience as olvered. It suides and
directs the intesleciual vrocesces, and integrates then

in their objects, while leadin_ the way by demonscration or
exalple. Any emphasis on direct truining of the will it
leaves to related educational sghercs. However, this role
faces the particular challen_e of motiveoting the educand
toward the erfort recuuired on his part as principal
eificient cause ol learuing, because of ths central role
played by the will, and the appetites generally, in prac-
tical human life,

Again, in order to disvin_uiw. this role from what
we call the administrative type, it will be rewmembered, in
spite of the fact that we are dealing with schouls, that
groups do not learn, Inuividu.ls do, and knowledue 1is
a private acquisition. It ig nothin: il not the
intellectual virtue of a person.

The formal feature of this role in as wuch as it is
an authcritative one, describew in terns of the ri_ut %o
oblisz, finds a ver, li.ited ap.licetics 1n practice,
except by way of the indirect cpproach as vwhon certaio
standarus are set down and enforced. Turthermore, in the
grouping arrangement that is the school, tuls bisically
pefson—to—person relationship of necesgsity tasues on the
social dimension vhich cunnot in practice be i_nored.

This parivicular authority rolec comes to the tescler
by way of dele_ation from the parents as original and
comprehensive educational authority wource. A contrzct
may be the instrument of dele:ation; it is not the source
of the authority rolc, nelther is competence on the part
of the delegate, as we have seecu. The role may also in
part derive [lrow the Churclh considered &s an orisinal
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source, namely in those areas wiere tue Church has, by
divine mandate, special Jurisdiction in view or men's
eternal welfure. The State, as we have seeu, way also be
a limitea source for this role in the areas of its own
special responsibilities for the public interest.

Beyond the intellectual developwent of tne educand,
and by wey of 1t according to our analysis of the school
function and res,onsibility, this role envisiuns the
growth, waturity and fulfillment of persons, i.e. the
overriding primary end oi human education as we saw, within
the context of wnich the teacuins rule operates.

2.) There is, secondl,, tihe administravive tyye

of role. It is essentially suppoitive or coordinutive in

d

nature i.relation to tue roup .ud tae erforts .ade wituin
it. It iavolves the ri-~ulb ©to onlisze tuuse couc:siaen Lo
cowlion aynroaches, ordered activities and desfliite
standards and pgoals, and ii necess=ary o enforce such
cooveration.

<4

The source of t.is type of role belag the _roup, it
envisions the wellbein, and the support of tae proup, and
the realization of its goals in a husan but cocrdinated

manner.

But we are not dealing wit. = gen.ric group.
Complications derive from the Tact thalt the school
specifically groups both teacners and students, or
educands, and, concretely, individuals within these groups.

The teachers, or cuucators, are as a specific sroup
the internal source of school cduwinistrative roles that are

aecademnic or educational in character. One could oniis
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here, e... of the chairmen of « department, or the dean of
a Taculty whoge roles may be interpreted cs being
primarily of such a nature.

There ure other administrative roles much lewsc
directly academic or euwucationzl in nsturc. It was
pointed out earlier tLat ‘teachers do not always or-zaizge
precisely cua teachers or ecucators. In such cases one
would have to say thet the administrutive role called for
is not proper to the school as such, stricily speaxing, to
the precise extent, however difficult to identi.y
concretely, that the _[roup exhivits thcese non-academic or
non-educational features aznd operate:z outside the proper

school concext,.

3.) PFurthermore, there is the _rouy of students or
educands who as suclL need the services of tune educational
adaoinistrator. Students or educands as a group remain the
source of tuis role, but via the vicecrious activities of
teachers or educators on their behalf in as much as, qua
students or educands, they do not or cinnot assume their

recponsibilities in tais regard.

As a "uere" sroup of youns peovle (or older ones!)
the coordination of their non-educationzl or non-acadeuic
activities is suitably lert to the role of sometuing lilie
a "student" council, & role born of tne Jroup as source,
but exercised under the " uidwnce" of those responsiole for
the academic or educz.ional context in wiich tne roup
concretely operates.

Again we may observe that un administirative role
performed by something like a student council, thus

conceilved as havinz non-academic or non-educctional
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responsibilities, is preciscly to tnet exteat (however
difficult to identify conerevely) uot an authority role
proper to the school on the basis of our analysis of its
function. Again, the context of the school as a specific
group more often than not tends to render claims to
independent activity; rataer doubtful.

4.) We observed that the purpose of the
administrative type oi role is the well being of the group
and the realization of its purposges in a human but coord-
inate way. VWithin the school as an academic oxr educcvuvional
enterprise, this role, whici is generically that of social
authority, takes on its specifically acadenic or educational
character and features. A4s such, its success is aeasured
in terms of the contribution made by teachers or
"educators'", in conecert, to the intellectual developnent
of human beings, and beyond this to tane integrated growth,
maturity and fulfillment of persons, i.e. the wider _oal
of education.

Whether or not this latter, wider 0al, is the
invediate concern of the school authority will depend on
the terms of delegation to the school, as well as on the
intricate interrelationshivs involved in the existential
unity of man and in the conc.oete conciiions and praciice.
In our own abstract analysis of the pluce of the school
in the total educational effort we have favoured the
development of man's speculative and practic:zl reason as its
gpecific immediate concern, and even this only in terms of
an esgentially preparaivory role. (1)

(1) With reference to the preparaiory character of tie
school function, cf, K.0'Brien's definition of educ—-
tion itself, whic: is said to involve man's develouvaent
"in first proxiuate act", =«nd to render man "maiturely
consfituted self-directive "toward his end. K. O'Brien,
fThe Proximate Al of Bducacion", uwilwaukee, Bruce,
1958, p. 193.
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5.) llowever mixed roles tend vo be in school
practice, let us atteuwpt whas c.u only be a parvial listing
of various parbticular role functions that sre possible,
within the main types or cam bLe assoclated wivh each as we
saw them, namel; teacriny and aduwinistracing.

a. Associatew witih the te.cuoing function may coue

additional resyonsibilities as ver delegation. Hence
adliitional roles ol a more brozdly educational nature may
be assumed. Purthermore, in the schnool tue teacher
inevitably faces tue roup @14 cannot avoid functions that
are basically admianistrative in chnaracter in relation to
groups of students assigued to hi.. Some "adwi..istrative'
wor!. co.es to tne teachner rfrow tie academic wduinistrator
above, e.,. 1 conanection mith directives concerning the
naintenance of class records. Sowe of 1t may cowe frou
below in as wuch ag in the absence of an effective student
effort to maintain that wninimum degree of order umons the
many whicn ls required for erZective teaclilng and learniag,
the tewchner nay have to assume vicarious responsibilities
in this area. In any cace, the soclal aspects ol tuae
teacher's woik can be used.to advan.aze for purposes of an
acadenic or of « wider cuuwcalblonal nature.

Le Within the administrative autuority role t ne,

we may atvempt to distinguish particulas functions also. A
special effort is required to liawit ourselves as .wuch as
possible to the school function as describec in our own
analywsis in academic terms. ‘e will assume Lhat pattemrns
of delegation have followed this analysis.

1. Theve is, on the basis of areas of need, first of

all the teaching ei’fort which cust be vaysicully oranlzed

and coordinated toward the success of tewchers ia The
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school, The teaching effort mustv thus ve organized toward
maziuua denefit of eac: ana all students in terus of their

intellectual development.

2. Becondl,, there is tue learning. efrlort in the

group which must ve physically or_anized and coordinated
irmeociately in view of the school's maximum contribution
to the intellectualﬁdevelopment of each student.

3. Not alto_ether unrelated to the first two
functions is the role of coordinating the ac..demic program.

It envisions the properly inte.raced intellectual develo.-
ment of students at the wider level of tne school. If
nowhere else, the im ortance of com)etent advice 1s here
certeinly most obvious, especi.lly in curriculum ..ork which
appears to be esgentially an accdemic functioa ol an

organizational character.

4., There is, fourthly, the need for the academic

development of the gchool as a whole, es.ecially wita

reference to personnel, as well as tue development of all
assets and functions which ilum.ediately support the school's
total academic function.

5. Fiftnly, there is the .chool's position ia
relation to the coummon good. A dele_atiow of shared

responsibility for the .ublic invevrest 1a o cticule. tem s
liey come dovia fruw tne State. 'lie coo.liaaiion and
iave_r.tio.. ot .c.owcwlc ,ro T .5, sbhadiis, odaission
policics, and so ou, bebt.een scuvols «ud jeo ru.nical areas
are ¢ amples of the public needs whicl. somehow mu.t be
provideau for. The intellcctually developed person is _lso
a citizen, whether he be teacher, school adwuinistrator or

de -

student, and a satisfactory performance in that capacivy

Universitas Ottaviensls - Facultas Philosophiae




44,
ig 11 tfull - ecpceted oo him.

In the next chupiter .e .ill revurn to these roles
in creater decail.
b, Ve are liulitia, vurselves o aultiorit, role:s

LJTOwer to L.ae sc.ool as wverl our wolsoic of its place ia thg

tot.l process orf ewucction. Coupequenbly, .uc. non-
ac_deuale _utnority fuacclons oo may be suliably eicrcised
Oy a woaaaent council on vehall o, stuue=iics nol conzicered
> "instrueauliare nut striculy cpe...iu, our concern L.re,
Cii€ COWLL Luwlod” 01 cuch o boslc coorvinoia. fuelbiow as
dowaioor, rejulavions, or evew tue encsys.l e.ercise or
enrvrecenent of rouy wisc_plice e ot wiclded as an
lustrument of woral for atlo.. A.eib frow suc.. orderiu
cctivities Taerc may be wdaltional Taictions pertaining to
thie proviciocw of v.orious stuueat services. Flosin the
contest of & scacol, nowever, suct funceti.ue conuot very
clider ves,. o ivil-

td

iy

well wve exerclised witoous regard ror tue
trator, especilll 1z

ities of tlhe proper cchool aa..inis
they relcte bo suca orde. an 1s desicaple din view ol cue

success of t.e total accdemic entei rise.
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CHAPTER 3, THE EX8RCISY Oy AUTHORITY IN 3CHOOLS.

We are now concerned withh the exercise of proper
authority roles in the concrete. ©Suc. exercise should thus
reflect the:realities involve. in these roles, especially
their source, and their purpose 1n terms of cooperation
and the intellectucl development of human veinss gathered iy

groups.

The "finis operantis", on the part of the role
exerciser, may tend to ain well beyond the objective limits
set to the role. Thus, generally speakin_., there may, aris
the need for brin_in: the "finis operantis" in line with
the "finis operis™. The latier, on the part of the school
as a man-made arrangement, is measured in terms of an
actual, though often imdlieu, delegation or assignment of

functions.

The end result of all such role e..ercise is the
fulfillment of the proper school function toward the
intellectual development or humean bein_s, along with the
effective fosterin; of such public interest as may be
involved. Whatever fosters such go:cls in a moral way is to
be striven for, and whatever impedes their realizasion is

to be avoided.

Once the role exercise is lixited to the proper area
of jurisdiction, without further usurpation takin_ ;lace,
its pdractical morzlity will be neasured in terws of, not

only the ends persucd, but of the euployment ol means
suitable to man, to his intellectuzl develoument and to the

public interest, and in terms of ihe various circumglhences
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involved in the actual entersrise.

In view of the personal autonomy whicl is natural
and proper to man in all his humun activities, the
immediate standard of success in all such role exercise
will be tue voluntary adoption and interiorization of such
guidance or assistance as is offerec. This is the .soal to
be kept in mind constantly in the use of the means.

Generally speaking, Tor this iype of endeavour, if
it is to be successful in those terms, a guod degree of
appropriate competence is required on the part of the role
exerciser. Furtheruore, he needs 1o be careful to measure
his response in terms of actusl human and socicl needs
which have a vay of followin_ uneven patierns among
themselves. Such needs are also apt to exhibit
Tluctuasvtions in the concrete, and %o 7ollow irregular
patterns of diminishing.

The various particularities associated with the
human individusl in his concrete situation thus also

eserve careful consideration, and there will be a need of
prudent adaptatio.. to such particularities.

Generally speaking again, the more successful this
adaptation will be, the more assuredly succe-s will come
Wit regard to the procesg or interiorigation. And the
same agplies to such requirea tec.iiiques as consultation
and participation. These technicues can alleviate the
formal element in any authority role, namely that of
obliging, not to speak of enforcing, to a point where
voluntary 1nward adoption or 1nterlor1 zacion of a precept
or regulation presents a miniwui of difficulty.
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The virtue ol vrudence i:. ucre, as L. othel nunirl
wetbivities, thie key to vucce.s 1. the cuicrete ws 1t
recuir-s we to lale couasci wicely, to judie wvi-ubly, and

reseribe covrectly. (1)

(1) ¢f. St. Phowss, "Swwa Theololae™, I-II, & %, &.0.
(tr. ed.cic., ¥Vol. VII, pp. $7-90)

AT
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Sectiun A. Dhus M0 Wli'o DABaCT S O Au MluaTUY.

The wveachin_ role is L.l of authori..tive dircction
and assistwnce on the jart of tr.e teacher in the personal
and intern-=1lly ordered acqyui.itivn ol wuovled_e on the part
of the student.

Our analysi. of the place ol the scrool 1 tue tozel
educctional c..ort pointew out the advisability ol
attoching priovrity im orbt.nce in the .chool to the
educand's acadenic develo,ricuv. 4Yhus the teacher wag
ty
liuated priwcrily to this crea. It wow Thou nt veot o

thought to proceed on the ba.is of a dele_-ted authori

leave any direct cu.cersl wion tue vall 1o oczer educetloan.l

Lpneres and roles.

It iz a2t once rewliLew Jliwuw L Jroctice, + S L.€ OL
ever, JusbtL.ice ..o rour vluc.a_ all o la.is on inuvilleet-
uw.l develo eal, oue wcuauol tends Lo ve e.loventiall,; .ad
inescc ...vly a wvider euwuca.iongl inotrunenc. Thio is readily
secen especially v locer levels.

.

e ver, teccting role i1tsell depends for its lasl-
o, success U, on wue voluntary cooperaviou of vie student
wio is to "absocu" tie woterill teu b, @il 0o remalas

the principal cause o. learniul. It also depenus Lfor its
success, tuerefore, upon a cortain ue_rce or developwend,
oL stabalicy, caw of order wvetuecu ols various aypetitive,
ewctive and insbi..ctive ,ovwers in .s wch as these <ifect
Lis personcl efforbts. wven o degree of uilly po,sical

develoymen¢ and welibei.  is ouviovusly requireus in a bein- o
collposibe nature such ac is man, in whid spiricual active

ities have been ucinovlea_ew to enniblt a relatiovnsii,
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of extrinsic dependence upon the vody. Fsychologists are
won't to point to brain d:mmcoe as affecting intellectual
operations by way of illustration. Various psychosouatic
digorders point out the s:wue fact of interdepeandence.

furtheruore, in tne groupin, arrangemént that is
the school the teacwning role inevitably assumes its coord-
inative and social dicencions. ieedless to wiy, 2 reclistig
exercise of the teacher role must tuke all these realities

into account.

But even within tne resitricted anbit of intellcectual
development the teachiag role assumes what are, if not
administrative functions in relation to the group, at
least what may be called "orgenizational™ functions in
relation to individual developments.

Mean's intellectual develo.ument envisions knowledyge and
control of a very couplex reality. The centuries have
witnessed the devzlocment of many gpecific approaches at
various levels in relation to the real or to what is, as

the contemporary curricula indicate.

Thegse aporoaches, =nd hence the academic prosraus
and course patterns ol individual students, (not to
mention the curriculum here) are in need of constant re-
evaluation snd integration. ~This is r.quired, not only
in the interest ol an ordere. acquisition of knowledge,
but also in consideration of socilzl reyulrements, eareer
patterns, and othev crectical aspects of inaividual «nd
sociaml life. Whatever leadership may be required on the
part of administrators in this area, the task rewmains

esgentially one wnich reguires, apazt from cooperavion,

!

the talents of teachers and competent speciallists.
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1.) Tet us go baclk for a moment to the personal
relationship between the teacher and the student. A
sultable and successful exercise of the teacuing role on
this basis involves a number of interestiaz aspects.

On the basis of a recoznition of the role ol exper-
ience ia learning, certaialy in sclences iuwmedistely
concerned with the real, and in considerstion of the
student's native capacity, &lbeit limited initi=lly, for
personal discovery, lhe teacher can make his experience
and that of others vicariously cvailable to the student.
Thus the student is further enailed to proceed on the
bacis of what he knows toward a knowled:e of what he doesg
not know as yet. (1) Thus also the teacher, in as wuch
as he has travelled this path before him, can guide and
demonstrate by academic example, preceding him stey by
step in the discovery of new truths.

Then there is the central role of the rational will
and other appetities to ve recxoned wizsh. Thus teacliing
iavolves a _ood amount of motivation by value presentation
=nd value illustration, the latter especially by persunal
and otuher attrocitive exunples.  Furtheiruore, to be in
an s gense periuneuntly successful in terms of the student's
develoyment, teaching reguires in the learning student
the influence of rood woral habits on vhe basis of which
s steady and well-ordered learnin; effort may be made.
Exanple here again may play wn efiective role.

B
r(l) Cf. Vincent Smith, "The School Examined -~ Its Alm and
Content", llilwauikee, Bruce, 196C, pp. 5.ff.
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Even if one restricts the scliool function to the
academic area as wper our aualyuis, the sclicol's group
living, its group approsaciies wiu procedures may provide
many opportunities Tor the acquisition ol such woral habits,
of which the teacuer could avall hiuseli. To the extent
that the teacher is called upon to exercise leadersiiip
and other functions of an administrative nature inm relation
to the cooraination of the group with waich he is confront-
ed, student participastvion in such adwioistrative functions
is natural enough and may be a helpful device in the

rostering of such nabits.

2.) The teacher's acadenlc runction in its exercise
responds to a need, sad suuplemenis the uadeveloyged powers
of scli-discoveiy in the studenb. <Tne student's aeed for
authoritative and competent assistoiice should as a result
of eifective teacuninz efforts corwespsondingly diaiiish
in those respective aress of his intellectual development

in which suesa efTorts are made.

Neeas follow uneven diwinisnping patverns and tvhe
teachier's provlem is Tthat or "measurinz" the individual
progress made. It alsc is trhe provlen of lmowing wien
to stop, =id when o move the student o1, €.4. TO a

higher grade.

Standards ma;y be set and enforcew, but tiie individual
particularitices in a given sivuction neeuw o be taken into
acecount. And after all, the school, hovever specialized
itz funection is inter.reted to ve, fits intoc the lurger
context of the total orocess ol education, the end of wiiich
is the self-develooed =nd stavly selli-develooinz person,
develoning toward sersonel matucrity snd fulfillment, The

school's end is nout found inm its owin benefit ~apart from thi
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The teacher is inevitably called upon to be the judge of
his own success in terms of standards which have been set
and evidence of progress which may be required. This is a
hazardous situation to be in, and one in which undue
subjectiveness and arbitrariness is to be carefully
avoided as much as possible. The safety-valve of some
form of appeal againet decisions merits serious consider-
ation with regaroa to matters such as these. Due consider-
ation of the particularities of Tthe case wst be weighed
against standards and measurements of progress and its
evidence, as laid down.

If a teacher's all-round competence is reyuired
anywhere for a succegsful role perforua.ce, it is egcpecial-
ly required here. A competent "measurement" of the extent
of need to Jjustify continued role performarnce in the
concrete presents a taxing problem. It behooves the
teacher to develop to a high degree the ability to "stop,
look and listen" berore groceedin_ further.

If a he.lthy self-cffort znd a ready process of
interiorisation of directions and guidance offered is to
result, any re.l evidence perceived by the student of such
due consideration of and adaptation to particuleriticecs can
be expected to comtribute to this proces: enormously. A
co.mon yrinciple in administrative law states that "Justice
not only must be done, it must be seen to be done". The
principle illustrates the point ve ave trying to uaxe hera@%

(1) The reference is here, of course, to British Common
Law.
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Section B. THE BEXE(CISE 0F ADUINISIRALIIVE AUTHO.I'TY.

We have identified the administrative role first as
a generic,type concerned with the coordination or sugport
of group eifforts. Wishin this type we tried, in Section C
of the preceding chapter to idcatify opreific roles with
reference to the gchool. These roles are thus, in relation
to a school, academically or educationclly administrative
to a greater or lesser de_ree, or more or less directly
educational or acadeaic in nature.

Some of these roles may be eaucacional or ..cademic
to such an extent or in so direct a fashion that they need
to be essentially perforwed by educators or teachers, with
vresumanly a degree of orzanizational leadership on the
part of someone acting in an administrative capacity.

Other roles are such as to reguire primarily the
attention of an administrator, without however ruliug out,
witu regard to a school, tue desirapility of exyert acadenig

or educationel advice.

Let us relist the roles or functions enumercted in
the previous chapter in o sli_htly different fashion now,
to suit our present purpose. The iirst one, that of
coordinating the teachin_ effort of teachers, cau be
combined with the second, that ol coordinating the lecarning
efforts of students as a grou., into one role .hich is
eggsentially one of

(1) T1.% TABRLING and THE ALLOCATICI OF SPACE ATD
ASSETS.
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The third role, that of coordinating the academic
program can be perforined at the level of the school as a
whole, as well as in relatioa to individual student., Bhus
we have

(2) SCI00L URCGRA  NUO_WLLALIO., or curriculum
functions, and

(3) INDIVIDUA,, STUDLUT PROGRA. COORDINATION,

This role does not belong here. A further remars or t.o
will be made abouts it below, after which we must leave it
to the exercise of the teaching function, as in the

preceding section.

The. fourtn rvle, Llh.-t which more psrticularly
envisions the develo.ment of the school as a whole, can be
disvinguished into two types as follows: there is the
need for:

(4) A DIRECTLY ACADEWIC DEVELOX. .ESD UF E SCROOL,
ESPECIALLY L., ITL "BAC-ING AND ILEARNING PEdse :4EL; and the
need for

(5) THE LEVELOL. Muf OF Tisd SYir0l2 FouCYIvu8, and of
the material assebs and resources of the school.

With refercnce to the cowcon _ood and tlhe school's
~lace in relatio.. to.the public inverest, we ma,
distinguish the fifth role into

(6) INTER-SCHOOL Cu.aDIfAIuvl, and wozt may be
described as

(7) SCHOOL PUNCTICGHS I.. SDIATELY SERVIUG THE
PUSLIC 1UTERESTL.

What pertains to were orde_ amony studentiz as a
group and is not iusediately academic or educational in
character (although presumably uszble for such LUrposes)
we may leave to a student councll, along with the provision

Universitas Ottaviensis -~ Facul'ss Philosophiae




55,

of additional services to the student body. A few
separate paragraphs will be devoted to this below, under
No. (8), to see if a wider student role is not defeunsible
or advisable in the concrete.

We will return to the exercise ol eacn of tue above
roles. PFirst, we are reuinded of tue fact that all such
fu.ctions, apart from the tuird one, involve the grouyp
aspect directly and necessarily, unlike lLue teaching
function. Xnowledge being = personal acquisition, the
teaching function as such involves initially or of itself
but o person-to-persoun relationship, evea though che
teacher in a scuool confronts the grouy by virtue of the
very arrangement that is the school. Even then, he does
not teaci. a grouyp; he beaches individuals in a group.

Here the reference is to functions which involve the
group asyect essentially and luiediately from the bezinning
On this besis, the lJo. (3) role, listed above, belo..s more
properly to the teacling function. It does not need to be
considered any further here. Ve will leave it to the
gualified guidance activities of the teacher or tie
guidance specialist. If necess.r,, the scnool aamisistrato:
s such may have to see to it that this role is perforrtied
coumpetently and with due consideration for the tiue table
as set u., the available resources and tulents, and Tor
any social implications which may be involved in the
choice of careerg. Outgide advice, e.:. fro. busliess or
industry, or froa social authorities, is often essential.

v
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ad 1) TIME TABLING and THE ALLOCANIU. OF SPACE
AND ASSETS.

If the school administrativc function can be scid
to involve a delicate balancing of valucs as represented by
the interests of teachers, students and any other interesteq
parties such as the parents, the ttate or the Church, sucu
a balancing role seeuws essential in this particular

funetion.

It can be described as "directional" balancing in as
iuch as this work aims at che wellbeing and eflicient
functioning of schools by wa, of coordination. The aim
involves the efiectiveness of teachers and the maximum
p0ssible intellectual development of students under the
circumstances and in respycct of their talents. Also
involved is the vuwvlic interest, always indirectl, «nd

iemotely, but sometiuses wwre directly.

Lut this is riuarily an ord.rin’ functioning
inter.zl to tue cchool., It results in pro.erly coordinated
teacuin_ and learaning efforts in the Sroup toward the
maxi.um possible effectiveness of the work of teachers ..ad

students.

As an organizational or orderin: func.ion, it .roperlj
enlists the cooperation of both teachers and students 1o
ensure practicality and worLability. They wmway be suitauly
consulted, and asked to participate in this work, done
on their behalf, at least in o« representative manner. 7The
aiu is to make the tiwe table, the schedule, the
allocation of space wnd foceilitvies _.ractic.lly; workable,

-
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It All be 0, ouac oo mose lib.ly to so coucretely .oooun-—
able to the uwegrec of purticiysotion and of o« _re.wcut
re.ched on tucse i Liwrs.

Everyoue's continven coopt oo tion is more liucely
to recult fiow such an accomodatin,, «poroacu 0 wue

coorsinclion o wctivitico wecordin, to ivime wud Lp ce.
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ad 2) S0 O0L LACURi L SOORDEIADNTT s Wil CULLULUL

Fuil SPICH

Considered pricurily frou the scioul's laterunal
point or view, this particular orgunizational funciion,
adninistrative inrelation to the school as a whole, is
also Torxmally aczdemlc in character. It deterwines and
circumscribes the total tleacning effort direcvly. It
requires the services of cspeclally cow.etent wcadenlcians
sebing 1o i awewinigtrative capscilty, or else oa zdministic-
sor who, waille providing organizational leaders.igs, relies
heavily on tne viori weln,. done, or the udvice veiny provided
by c.operts i this field.

By way of illustratvion, the curiilcuius funcsions
are sultably perforued inlternally on vhe university level
b7 & specialiving committee ol the senate &g wu acadeuic
body. The Senzte itself shares vie dual charzcteristies
viihich accowpany the cowonination or cudlnlsirative and
acadeilc funcvicns. It moves in the acuatsllc area
inrelation to ftue wiole scaocol. 4g a zoverwning body it
should repressunt the result of a leacersnip desi unaving

fuuicsion exercised by the teachin. stalf.

4 particularly speclallzed scoool funetion, availaole
resources, and, outside the sclhivol, the interests of the
corvunivy at large, and of tihe Stute or toc¢ Church may sll
heve to be taken intu account in practiceal curriculuw

WO,

As ospeciolisuss, thoge who perrors curriculum fuiicuiond
need to ve esqecially uwilndiul ol tnoe lwportouace of a
.

properly integraiea incvellectual develosmens on the part

of the student. This integration needs vo ve sursued
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in aw cowsleve a fusuion as pruciically pos.ible. It will
be as complete as the sciool's particulas funccion,
specialized 1iu view of :mny pr.cticully necess.ry inter—
school pro.rai coorcinacion, will allow.. Vairious economic
ance s0cial rewlities wo, ve exyected to im,.ose severe
linieovions in practice up s wikil may be considerew ideal
in tonese ma.ters. Careful couwprowiscy have to ve voised
out in the concrete, allouing lor various wossible co.-

SEeNsator,” allallsements.

Trus ulso, che porticipocica or practiceal wwvice of
wuse respomsible Lor ollwer culdniscrotive scac0l roles,
especlally thos: ew a,ed 10 vorious supgortin fuictions,
of inver-school cu.. ittecu, .. or social authoviiieg
out.ide t..c .chool, as reuulred, necus to pe welcomed by

any body of educutional cpecialisve woundn_ in tais rield.

Curricula cciuot ver, well ve developed in a
vacuun, Or robusir, Tuey can, and we, be fox caeral
guidins ,u.r.0=zes. Butbt they sl.ould noc ve so developed

in _riactice.

Iy

Here o _.in, lown_~-term vr.cticul wordanwilit s cepends
Lecvily on the | irbticipodion of _Ll ©.os- «n0 are in suue
.4, concerned ~iocw thiz wor.. on u.e bosic or their respeci-
ive dele_aved or assi_ged res_ouasiblilities. This apwulies
to lua_~terw curricului. policy plonuin, as vell <3 t0 a
roie short-r n_c¢ hundlin_ ol oroblems arisin_ in f.ds area.
It a.vuliew vhiet.acer ¢.is wurl. 1s done i.side or oubsiu. a
particular ecucacional institulilon.

Cuo

The foirwer iz wore orten Taw. not th

e
universicy level, aou Ly wey ol illustrution several
reco.uecustionas in tue alre=o,; reirerren tu Jull-seiraznl

Revort ma, be consicered relcecvont nere. une coa talnl el
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or their views favouila ; 1) the z.cclalict Seun.te Curriculuw

Counittee sel up on an inte.—facult; basisy; 2) the priascipl
od; t

vide wusis of expertise wnd vo foster wive allejicrice and

5
of teacl.ing fuculty rovu.tion in thig bod; to uevelo. a
cooper.vion; %) soue enpert Boasrd representution on the
Senate; 4) wide acadcmic, but '"non-portisan® competence
reprevented on provinciel advisory cuuliittees woilin. in
t.is _enerzl area, «nd so on. (1)

By-passia_ lHo. 5, a. indicated beiore, we canr proceed

with the neiv neadin, .

(1) "The Dufr-Berd.il leport™, vp. 2u,51,56, (9fi.
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ad 4) DI o LY 0. IC DoYeLoPu BT OF rHE SCUOUL
II'S EERLUL . _ 1.

sola we wre deoulin., with wu administ.ctive rfunction
in res,ect bto the achouol ac a vhole viiic. requile. .uen
ac...e_1c or educa.ivnal elccllize, as a8 Lne ca.e Jitno
the curriculu.. funcivion wvhiclh is wvaothe. percticul iazotion
of this role.

A_c1n the inte_rated 1atellectual wevcloyuweat ol
huwgan vein_ s w es 1bs uveilwnus were, as 1t is the scuvol's
Jur, ose, .nd to be reali.e. b, ., vl er.ective tecc. 11
wOrii. S0 do verious social coabluerabtions such oo 1aber—
school courdia (vion oo the puoric invereot v large.
Ot..cr pracbical noblers need tu be consi ered ia the
conc.rete exercigse of tais [wuwction sucu at those ba..ea uyp

in particuelr under the nenv he.din,.

Here, ©.1. 5, ccilcli.ed developiient ol tue ne.ool as
a whol. 1.1 its weowe lc eospccu. 1nvolver by o, or a_wvortand

illustiolion. sucn dilviculer £ nicveons .. rel.obe vo .y

Cov.olo .nb, wosecl LI, 1th teccrence to teachi.

5te.1d rds el teacnin, el.ectiveness, anu to entoouce

reguiremenu,, cspeciclly 1o rel-tion to leoiula, stiuw 108

aa low nin, el_ecJivenes.., JTuv also involves curricualum

develo, weat 8 Lenuviaacd oau referced o Lbove,

ue. of vk T was said ia rcs_cceb of L.e 1 ttoer 2i0lied
here. Juchb as 1. wi€ CO%€ 1T Cu_ricurd. dsvelo wenu,
vy v iver secadeuwic develo w.ent or oo school, rether sho-tb,
or lou_ -, e, =.visions ulil.atel; vae inteliecital
development of students who come to ithe schoul to learn.
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It thus clso <avicions the erfieciuivenes. of teuclh.ers as
a4 meuls to chi. end.

IT teacuer. are tT. e e._ cculve, tue J0i. load hao
to be elrectivel, distrivated .o uin, cowpecen. teachers
wRo st be recrvited 1. su.Ticicu. aumbers to adequately

meet vlie welwias on thei servicern. Ze_cher recuil_ent

and cervification is o odelniste vive fwiCoion. i Vis,

0L e eliecoivencss ol the feovol us a weole. It recuires
consiversvle p-rvici o vica of, .ad aavice froo., acoacaic
rersuaiel, 00.L il cunsi.eration of wue icoacurcall,

tecidical cspects of this rJoriz, reguiirin.

-~

coLlpecence, ana
in view of piacticarl, ensuiin’, 4 COO.€ratlve au-_0l_ilere.
Thu-, e. . Uuiversity Faculby o o .ie Jouuta Lo recruit
Stulz, tazing inve cua.idcicotion vz auwvice of department

f

neads, wwo in tieir ¢ur. sulsabl, consulc cheir stall.

The staffin_. funciion wveing clearly related to
cu.riculum wnd Lio_ie develojuens, to the numotr of
studenvs, and to the resources as zvarllible, 1t 1o edudlly
clear thet furtuer advice a.edd 0 we sought 1 wuditional
quariers. Competeut o.ofi recruiting is thun not only
wcadenically able recruicin; buv also practicully Lrudent
recruitin - in terws ol actuul n_eus wuu actual wmeans ol
meetias them. llere as ever,wnere elsl, the tuecorctical
iceal _uldes practice, but .ractice 1. COw, ruiise ud

adju.tmens.

studeut perfosusnce vevelopment coi only come in

the wolce of the competent .c:deiiic developuent of tis
scuuwol, first of all considerew, «rlivr the cUuruiculuw:, in
terms of competent STel.ll. and coupevent tewcwin , oud of
careful acade.ic or cuization jeuerally. This is of cours
allowing ror the student's notive bilit,, and for other
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fictors of aa cuvironaciilal auture, boti invtern.l ouu
exteruzl to the school, wuilch wmay Loster or r.uvede uch
develo,.uent.

But bobtu in the case ol teachers and studeuts, faulty
ctalssion or ricruitient policics, ov fault, verforuaice
e8scsouent aad prootivn rocedures ol vitive e oest
fateubicns hae L thin =ren. Lnese Wil we iuciviaull
cud social purivlicull ciluiec 1 oule concueve uinilel. o _cia
ciu ve ed.scoed tu 1w.o.e tLel. liilsaticus vl o, idesls
Lela i.n tucese wau.ers. Apars IrTCa This, vhe wdiinistiavive
r.le perforuaace 1w this area, uo in OLners, uepen.s LOor

il succens 0 sevel.. ulbuoer fectors.

Porwull, consiverev, o8 cu Uo..liu, role, 1. _—e..tlon
to vae _ou., 1t wme, 1.poie .admission . cunulliois 0.
pesformaaice sbarcer s upon wotil zewcuners wuw studencs in
Zut ovligevor, faswion. uwoliricavicns load dowa oo part
OL Cwtuloowuls 01 FecIulowent Jlocewures cluiaOb . Liacsice
be decice . upgon ig i vecuwll woart frus individual and
soci=l particul.ritie., as .cwiitlunew aoove. Dut cnce ia the
gcao0l, bouvhr te.clicro and -tudencs reu.ui.. suvject Tu

further perfor .uiice wssveovuenvs in the lignt ol ot-wdards.

the gettin,. ol suca wlowciivig, vl L o inisuvrative

fu.cticn erercisew Lo velaviow su tus weaool as o wliore, 14
it. iateorest a8 uescriwew in ter 1 0o stuacn. develo.went,
snd i the inmvere-o 0L cyuly [ Is o onrpnaly specicliccea one.
Io involves vie wval.odc .o’ o0 e de - nds of equiily and the
interest of iz schoul w8 & woule, aw Beel Jru . L€
aduiuigoratbive polne 0L Viow, 4 clau (e awctunld daevcloment
oF iludiviaucl gtudents -ud vuz cctwl effeccuivencs: of

e

AC ICTS.

oo bhde vowciviow tu be culiVeiuly pellO o,
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coutpevent Luu roactically colev bt Loveicipacion or wdvice
are reguiied. ror st.adards tu be erlfectively wuplied in
practice for any leugth of tiue, for stand.rus to be
adiered or lived up to, for stondards to result usti .ately
and efrlectivel,; in uctuul student develojuwent followin s a
successful teuching cifort, this participacion is equally

imi)ortc nt.

Cooperatic. rrom thie ve_inuin - on the pert of all
those concerned on tue vasis or their rescective re..oncibpil
ities or obli.ations is lilely to resuli i, coutinueaw co-
opera.ion suuvsequenivly. The piocess ol interiorization iso
at the cenlre of an, successful aulaorlvative ayor02-h.

‘e ghall return to student paciiciation waver Lu. <.

aomian with special relervence to the wniversity,
severul reco . .endaivioas ol the Duii-lexdecl e ort
illustrate the point. Thus it recounenis, e.s. various
ce _rees of teacnln  stuly particilnovion la the apjointuent
of -cuinistrators o1 cduwiistoetive vodies directly
involved .1th suc. zc.uewmic stoncard cectin., e.g. voou. or
Scnctes.  3ome of the Rewort's recow..enuailons in favour
of pavvieipatio. illuuvrate an vwlie. =varcness, althou o
sorewhat unconscious serhaps, oL toe source 0. bl
cd.ainistrative role 1o reludion to btue grous. [ ore orten
there is eapliciv swureness ol Jhe desiravility of
porbicip.tion in view of the special cuapetence whici is
involved, umd of a re-.; cooperibion ...ich is c¢o be
achieved. (1)

(1) "rhe wufl-verdahl weport", cf.... <9,43,21.

i
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It is recuslled uauln Jhuat "cowpeivence" ha.o .10l
1o do with the valid esftablicha nt ol o unicvraJcdive or
educational aut.aority roles. It has Ll.outy to do .ith
the procuvical wor. lily une elliciency ol role e.toaplis.oument,
as well as with tae practicel erreclbivene.s o 1ts
e..ercise; ~nd 50 do wcbual nced. .iw actual wecils Ox
meeti  taem,

Thug a_c2ru lor el Lfor 14 ervrntbel, vizcuicel rcasons
0L ersiciency cua worl. ability Suo re.orb vecou:enas stais
e
participation in tie .wiveer oo stondar. setbin , copecially

by vaoy of uhe denave Liw iue cociitoees. (1)

(1) Opu*s, cite, pp. J5=%0.
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ad 5) DSVELULL.GUT OF Ty SUPPCRT YUNCTIONS :
PIATESTAT ASoneS oD RegCURCES.

Several roles, sometlucs very diverse 1. ewppearcnce,
may enter to sup.ort the school as a whole in its
acadewlic work. In relaiioa to the school as a whole they
belong to the administictive type of role and derive ilueir
origing ultinmutely from the _roup as source. They arc
established by vy of some counon apreement, O0r Ly Way Of
Turther administr.tive appointuwent subsequently. Lhese
furtier appointments are ultiwwiely velia cunly vy way of
reference to the originel soclal zsreemeat which _ives
rise to the administrative position as such.

Suchy agspoinbuents are coupetently anu properly mode
to the ext.nt that coupetence ig involved in their
egtavlisnuent and to the deyree that the requirereni. of
the socisl virtuces, e.z. distributive Jjustice, a.e ouvserved.
The .ord "competence" 1s thus seen to have ibs wice and its
narrow interpretations. It may refer vo "technical" or
acadenic ability, it we; refer o tue ciuructeristics of
prudence =zad other,virtues rogquired i.a practice. Prauctice
may refer to role establislizent; it wzy refer o role

exercise.

Subcequent role exercise ic practically competent,
sound and moral to the de_ree of fitiin_ness in tle
response to actual aeeds. Besides any techmicul awility or
coupetence in that sense walch may be required, -uch
fittingness implies as it orincipal charuacteristics au
adaptabion to the purticularities ol acvual needs duly
weighed agaianst the ruguirements o acwinistrative equity,
as well as any approacin that will lead to or ilncrease fune
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likelihood of the yroper processes of interiorization.

Not any approach iu le itimate or +.ill lead' to such
proper processes. Loibery or blac.uwail are obvious
examples of the wrong apvurouch. Involved here is the age-
old administrative problew of weighin, private advuituye
againgt common interests. Lot even tne most satifactory
vhilososhical solutions caa lLere be a substitute for a
hi .ly develo.ed degrcs of gsrucence. (1)

Let us return to administrative roles wi.ich supsort
the ccademic scnouol functions. They wust support the
teachin  Functions as well as school-wide acadeuic _unctions
of an ca.iuistrative nature; certainly not the latter at
the expense ol the fo.wer, but vo the support of the former.
It is the teachin, ‘fuuction which woot iwmtediatel, aflects
and effects the school's purpose il tcerms or the student's
intellecitual develonent.

Administrative posgitiong in the upresent area of our
conc.rn are to « lesser or gre.ter degree related to the
academic function. Thus the; ronge fro.. maintenance
suvervisors, business officers, public relution:z or
developmens ofJicers, -« a Board, -11 the wa, to <hc

aldunistravive funeiliows ol due librorioa. I0 Jlhe library,
two t,.es of fuuctions coulesce 1a o cculior we,. Hoe
live_o,s' pooition i thee scloul, uwlthou_a it supports

the tezcluing function, also chares in it. The printed

word can "teach" as well as the spoken word. But the lattex
has all the advantages of tangibility and livin_ example

| over the former.

(1) ¢f. J. Lwritain, "The Person and tne Couwon Good™,
London, G. Bless, 1948, pp. 34 ff. ef. J. ..essner,
op.cit., pp. L29ff.
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Corres,:onding to the var,in , de_ ree ol directnecs
in their relavionsbip with the teacuin, functliova, ihe.e
various supportin, roles requloe Valb, i, Jde_Ices 0L
~cadeade cuupelence couu jorvicipation in their performance
if the laivler is to ve ultiutely effective in terus of a
contributioa Lo the -‘uryose oL t.e school.

This pavbticigation i1g wesii.ble, eveu ia lhe uctlver
of eslabiishment, .t leuou of sue oL ohicge po.icioas.
‘hus, 1. .o0r ¢! wpaiimasily pi_ciicel rew.ons il uhe
interect ol coo, eralion, comanication, sud mubtul waoculec e=
ability, tue Dufi-Berduhl .e,.or. recuim.euos _.culty
represeatation oh lhe Lourd by .., of senate sopoinluents.
Such a recuw i€uiael0a 18 algo well in line with the idea
that the academic group as suc. is .t least one valid source
of caministraiive roles; alou, 1th the Slate as an
exlernal second..1y source, a5 we have seen, wien 1L scts
on behalf of the Juvblic in uw.e puvlic interest.

But any ouch 1aternal participct.on in the estavlisn-
went of suca leader..dp functicas as Zre a.sociated vith an
adininistretive Jo:re couaversely requll s s apuroocicte
competence in .ue participators. In order to competeuntly
~ad propevly particidale luere wust be su a_ ,r0op.i..e Ge.ree
of f~ailiaraiby ' ith suc . pooitione cue vie oo, onsivilitieo
enuv.1led.  oound Juafwes is necre proporvionately oo
1 ,ortant a. it is in Lbe ca-e of ust bli.ian_ wociul
suthority in . soclevy. a deqres 0l vevelo, wenly 1 uhe
se. le anu ia Tthe roup is re 'l eo 10L aly practic.l
carticipation. The a.proyricve 1lluseie tiou here L .deca
comcs o us from ithe field o. rolibies. Il can be s.id of
the deuociwvic Lorm or Govermwent thao 1uv 15 puilowo.ulce. lly
defensible and cuirtcble $o man. out proctic.lly 2t is nos

aluay. viable, e.g. in coses of «ul wider uevelo, ¢
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Juridicual and social consciounaess on the p.rc of a people,
not to meniion condicions oi wocial uphe.val. (1)

Similocely, fawilioiity with ot leaot some support
funetions is es.eclally required on the purt of certain
acadedlcally admini-trative role e.erecisers. Por ci.wvle,
how could «dditional tceeching staff be reulistically
recruited ithout familliarily with available resources,
wssets and facilities?

Sl.dlarly, . de_ ree of practical fowililarity with
the sc.i00l as seew [rua the ac.laictrator's point or view
is requirea on the poxt of thosc o otasrwisc validly
porficipase in wuae electivi of Dewns or others eu_- ed in
Department, PFacult, or Universi.y - wide adwinistrative
positions and respongicilities.

In any case, any ae_ree of _Lerticivation and
iavolvement is wractically useful in terus of cooyeration
to be ac..ieved and of the process of luteriorizasion

leading to such cooperation.

—

(1) ¢f. J. Messner, "Social Zthics", ed.cit., p. 60°,
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ad 6) IUTEL - 52 OL COORDL..ATICH.

This is on adwministrative function that must weish uhg
benefit of a given school in rel.iion to thalb of other
schools, and the bene:it ol all schools in relativ. to Jhe
rublic in.erest. I. is thus a sociai cuthorit, func.ica

s well.

aespon.inilaties foi v e caelcice or wile sule oy
co e vy eipre.. cele_ntion Jro the Stote to ule wchool
adi.inists to., althuw 1 che latuier as « citizen, .no in
view of the sclool's concribuvion to thc common _ood
cz..n0t consider hiusel. void of «ll rcoponsivility in this

area from the svart.

However, as citizen. properly oursue thei: osriv. e
interest and as grouyss do the same 1T soclety is nou to
loo.s like ¢ Maleorsncheun woilu, - c.usal wasteland; o.d
a8 school sdillnistl .to.s properly pursue tae inbterest of
b.aedr o:m schools 1f the eaucatic.cl world is not Lo
assume ciarlar [-«tures, 50 social cutlority is .roperly in
soecial cuac e of the _.ublic intere .t wud is le_ ituwaicly
concerned wiun the educobion of the citizens as an

important aspect of tie co wa _uod.

Thus the st.te m., reguire intei-schouol cuoperctioan,
esp.cially in vie. ol p1O.taw COO-uli.tivn, vhere it is
not forbrncowinr, _oc 111l .ncoure_e 1t <nw assist 1t where
such coopzralion <iistn. cweoviou 1,, Tue puvlic will
benefiti _c0: < _Luou wuo.ly of ecucuators who are

1

adwinistootively able cud ollin din this rco.
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Tuae acade.ic ad.iuiscrator, priv.ce or .ublic,
should he lack some acodemic experitise hiwself e.gz.
recarding the matter of curriculuul coordiictiv. or regsarding
desgrees of unifornity in admission st.accrds, 1s olten in
the Tortunate position of bein_ =vlc to draw uv.on the
soecizlized compete.ice 03 educators o1 wcodemic eiperts in
these areas.

In prccetice, he is well advised to enlist tue
cooperaivion of all vho can ve of use re.arding thnesc maitters
vnether he himself is expert or not. iJais, o. course, is
advisable in view oL the subsequent workability of zny
ero v of coordinavion. Yeachers will ifiwve ©o teach,
cocdlssion orfricers will i ve To -—anil o ithin the coutbe.t
01 suecn prolrews.  Their Lerticipation fru. wie start,

S0 the de ree thot this ig pos.ible or ¢ a1 be wawe Zossible,
will dedie cnedlr suvceguent cooper. tion wues wose likely,
5i.il-x comsider.ivions ap.l, to the use oy tiuse in

various -dainistinivive supworting functions.

Thus, e... sode jovernueassal repressnitaticn on a
Universit, Zoard wz, be gquite sultable ior the ,ur.oze or
preseucing the .uolic interest uspect Liow & joverient
point of vie.. Aau 10 tals is not necessory iun order o
encourage inter-school cooralnation, it i. desiu.vle
becausse so muca of the public revenue is spent on educution
Conversely, e.z. tuae Dulff-Berdalil leport reco.iuc.us
University peiticipatiio. on provincial acvisor, cownitsees
occupyin_ the.selves with universivy atffaire. And this vith
equal plousibilicy. It is all in the iaterest of coupetent

and ciiective role exercise. (1)

(1) "The Dufr-berdahl Leport™, pn. (6L,
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ad 7) SCHUVL FUNC1Lul s Do DLl Le JUING Tl
LULTIC TNl s, T,

Much the sume considerations as above apysly here.
The countewpor ry school ig cilled uvon 1o serve its
environment not only indirectl; by we; of the suitable
intellectual o»srep.r.tion of students as porcons ~ud useful
citizens oxr tomoirow, oulb also directly.

It is asked t0 euga.e ia cunwunily services of
various wusiacg, Lo conuuct research pro_rxes for tiie benefit
of the social group «nd sociul life, and to lenu its
ficilities for the adequate prepar.tion of the .rofessional
gervants of the State wnd the couwuon good.

The cooperatioca of the mcoderdic and other sta 1 is
requirea in vie. of acuadewic or other as_.ects ol suc!
STO Y.  Vorious supportin, cwinistictive roles ust
plo

boun. s of eccuaunic Yealior, oy tudul

v

their _Larv JUC LTOLYals are not o excesd t.e

'y

)

Y
- dnterfere witii toe
sclicol's norwal operations. ilere o ol minilLu . _0sslule
sarticiypotion as this is feasivle fro. the stuic is an
inportant key to subsequent cooper. tlon.
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ad 8) THE STUDEI J0Li.

It was thougatuesirable to return to the studeny role

separztely. Larlliewr .e were re.aluded that stutents way
validly exercice thelr role ..o source of courdlieting snd
sup_orting authworic, in non-dc-cemic eas, and ro.eirly =0

in accordance it their de_ree of develo_.nznt.

Vicw res.rd to the vroper eiercise of swud.ut authority,

.

one must of couvce almuys allow Jor tue wider responsivil-
ities in relatios to the scuuol 45 a vhole on ble part of
Scio0l auviaorities. Suudeuts _re 10T juLye .. TOUs, DUT

a grouy o students within . zcuoovl. Thus studenc coord-

inatin, or ser.lce boudies, oper.ting wituin e .icer
conte:t orf the school ure progevly reguliice to t.lie divection

Trou. such cut..oritics wiere thie 1. necded. Jhat the, do
cmu. thetselves in the coutet ol tue schiool shoula

ultinctely serve the purpos-= o4 T school, and iy
cezrtainly not inpede it.

Is there a wider student role than this, e.g . at a
higher or universit, level?” Is there roov. for furtuer
participation am thelr port to tue extent that they are no
longer "instruendi" vut "inctrueti", or ..o lou,er "educanci®
but "educati"? ‘e are here not counce:ned zbout the use of
students by vne developuent or public relutions office. e

4a

are here interested in student participation ia the exercise
of gd.uiudistrative wutiiority roles ..wre directly rel_tea vo
thelr ccadewic effort.. .ald we ure _ere tuliin  avous tuelr
pariicipation, not o vicarious __rliclipetion ce ¢o . vl
clumai on their wekhalfl, o1 Ly 80.atoue cu tne ool l oa their

veli1f, aluvoou.e -uech woalu liere depyend on cctual procedure.
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Ponrowing tae vu-coiol oo ter .u of o cuucrel.
eno ke, we nihb oon Lo otude tbe Locwselven could bLe
asiea B0 ohare i vwe wosal o0 declsions i wacudendic
rerioriance stanu.1is or thelr scuoculwide enforce.aent. wouciy
particiyution, as would be e case in vicarious pocsticip.-
tion, woulid presuuauly troster ti. process of interiorizution
and @ reacdinesc iun toe _rour To weewtaiu cooera.ive

at,.ltudes.

It reucins bowever cii-t such decis.oas asie authuricy
decisiong in tue oieq of educational _wuwinistresion w..cce
the .sere racoe of rel:tive souecat coisetence doues noo _lve
rise to such . Lorticzipgciin role. 1.t apylies to o
grouwp of tcucreisras an insern.l source of auvhousiuy roles
in ecadenic .c.orolistration does nol ap.ly to studeuivs s
suchi. mere.s tecchers on thin buzsis aad in consiuveration
of their cu.poevence propelly pariviclyate 1o sucn decision
meling, students .o wos, at lesst not iu lhe w.w.n; of the

decision =8 such.

It wisht ve objected that if it were not for o lerre
rou,, of students bei.  prosent, there woulu not be a
sroup of teachers, as uw _rou. _iv.u, rise to the acadeuic-
aduidistravive role, thus o iworic  1ua i1ds est.blisn .ens, and
henec: 1. pr.ctice suitavly consulte. in the =tercise of
suc.. & role iu com.iuveratio.. of thel. cowjctence ana 1ia
view of their suwsequent coupqer. vion. 3ut uv.oids would look
like w1 argum.nt of "Post Hoe, Lrgu tropter Hoc". The
student _ruup and the swvudent's need for academic assist. uce
is not the efficient cause but the occasio.a Jor the

agcode tie=administr. tive role estoolishuent.

But if tiere i no student role in wue ..ol o tae

decision =& suc.a, there is 2 Svidend zole .lor so the
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d=cinviun, or in the cuurse of iuvs piereation. It 1o Jle

viiwue of wiiue.ce 1L fus_wsh o L0 Gi'e Louwd L e

o oo deesntor vae wWvolaw iy, ot owioy wl tolcaes wu
Ls0 i suue a1l concillbaboor | o0r Lo Lraviing o au o weLloaod]

Yoo decasivl s dle, wus 1. ey Lulu W1, we mecued v oe

.

colowed by G Lo vats L7 L uanbe oMo, ovker coisice. visuas.

o

Juth decisl e swve vu owe pooculcdadly ool s L
tov s of vhe wusll coacieos Cul veL WhlCGu lacs. es the
S.uv wllb wr0 1. oo aside uy ot aecezion. It is pob il dculd
Tor _u dadstiovor. 1o 0vellool. sou.e cuncrete aspecte in a
sivuation. A course load wey loo.. reazonavle, ,eu alter
listening to a stud.at il ...y nov looul guice so, 1f all
creocunistbances oo Tawwitl into Lccouwst. A ot .udord of
perforic.ice ma, &y Poul cyuilly rewsonable, et after
listeudn | Lo studenuvs, 1321n it does aot olways o pear

Juite so.

Student. Tius ap.e.r o be wuwitabl, involvea, 1i not
in bthe acvu. L decision, ot leagl 1u wiu b preccues it het
srecedes the Lruceats decasloun Lo, Oblier tuinrns is wise
consuliation. If it is wise, suclh coarulcoarion ill
involve lisiens i to sbiuvenvs as well ac bto e uc.towrs, or
te .cliers or ovheil experts 1. _oslibluin. oo Lub.ority. The,
din o1l erc o4 oue cuncorel. cusrveiou 1 owulel Lne decision

st oper.be.

Ta view of ouc.. coascde_. bions an Luce przcedin ,, 1t
ig not wu.o visi., to tiand the Dufl~ cuorid repor s devouins,
cul cotiTe secbion oo bre vues.io . of cowudeat o Liuvicipanvion
1. universzit, govern..at. The sc.oiu's con ldes Lions
are to w lor.e e.tlent pro pved by idu-opread Luudenw
unrest. Lhe recoul.enducions ave 1n line wita vhat vas s.id

above, and see. to i1.lyurove lines of 0 wudcabion 1u view
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of cummn-lin, studeu. senbiucat consvrucbivel, o (1)

In conclu.in, obis section thus, w¢ e, oweerve tuct

eveiy feasivle Jou ol studenc | arvicip.tion cow cunLliuvute

to v.e end o. education and the efiec.ivencss o) the

partice ey cenool Twictiva. he ..clhiool re, 1esents o
cooel. vive e roxt in T, feurcn Lor truth ia the _reoin
of wuich vhe stucent is (dn Linc widh tao neriool's

.ot bicular wipose), she grdl cip 1o jeab, uo well as o.

t 19 basis ithe p.iccinal wicoiveco of idi. fuswre., Jhe lie
o3 o i1l e wl Jove wL wt ieellecy 1C. Culduote.n 1T
cuC Lo eaporience .oica | w.ceces it.  Thu.o 10 defensible
o .-acd wolch  Lil Joltor o ocooL . Vive o rrzt 1o the
Sc.ouvl w11l cotrilsate wo the wCcaull's ur.o.o un is

tuereb, reco . cucod.

(1) "Ihe Dufi-Berdakl e, ory", pp. 65-67.
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Section C: FIXING OF ROLES I LAZRCISL.

[N

At Tirst, it appears peri-ps boat tuls section would

werely duvolve a couvenieni suiuwnryy or previous mat

iy

H

o @
R
iy .
(0]

-

o

recaplitulated viace wore f1roc the Joint of view of
inlsed in thelr exercise.

B.z.y, it could be poimtsd cut a. win that, in practice,
teaciers inevi.ably educatle in a wider sense, Thalt acaudeuic
ingtitutions turn out to ve educaticnsl ones, vhat
adnlaistrators end up educating cud that teachers end up
in advdnisvretive positions. Uoviously, wmi:tures cod

shades are wuliiple .l varied.

The need Tfor cowpebtence 1n prudcint role eierclise has
pointed tice wind agaln to the advigability of cross-

consultation, particlpation @it cooper=tion i practice.

ore funvumentsl reasons Tor role mixitures ore found
in tone nzture of the school itself, a1 Tile naturs o
nan.  1Lhe uCIuOl,ﬁS g prouplin: arrecngensnt wnd thus in
need of adzinistrztive coordiastion anc sup.sovt, Drinis
tozethier poth those cnocged in veaching «nd those engaged
in learning. With reguord to wman, hwun nature and its
asseis, tihe concretbte existence cnd operztions of huwwn

beinzz also account for this cosleseing.

Apedin, school authority roles tend to be mied
cecause oI the overlapving of thelr sources. Adsinisitrative
roles derive from groups within the scnool, and Ifrow socioty
at large by way oi che state. Lcudemic suthorit)y roles may

derive from parental sources directly, or iadircctly by
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- Lot S N 30 s e I . e - - V- - - PR
JERRN RV R VIR GQLLCCTY BOVICLsy 18 W ewve Becir.

TV o o s e LR - - PR e e T T . R :
Taeres 1s one syoe of cass we nove not dealt wit. i
,

cormectlon «ith .ducatlionzl ow .cedi.le cushuril, evercise

"L

because 1t Zalls ovuside this scope styietly sweoii . It

13 the cosce ol the cdulib.

Thet =2dults come under odrindserative authority as
Qeuvers or & grouw is clear. In this respect they con-
wuitute no exception To Tthe Foregoins consideratiuan. Loos
obvious, however, is the fact tiwt adults wmsy choose to
gsubmit thenselves vo iurther acadenic trocininy as voluatezy
wartners to a coutroact.  Lhe tezchdlar or dnstructiona
suthority does 1ot here rulrill its lunctions autioritative-
ly in tue g.me sense as talen in this essoy. The voluwitary
acpect o wne controco vrevenvs Liils 1l as @uci as it is
entered 1nto by tuc =cult on his own znd in as wmuch as

the teacner docs not wet as warent.l delegete or as

ielconve of social autnority.

Temcning in cascs lille Tuils czumot e an exercise of
SUtA0rity except To vae covent tued vie daull wileshes 1t to
be. OF itsells, it is 1. guecit cosces an exerclse 0L cowpeiend
only. I% becuwes a suvcial service, roacered oan the wigls
01 & free contruct, by Sov.conc who 1g 1o possess.on of
sodethin , cnd w0 mores 1t availaole to sumcone a2lse in
regurn For wmomsvary coupenssyvion. Cowmpevence affects i

2,

product, hence raises tane value of the contract. the

o

e udv-ﬂlbq. e 0%

J_

contrzct here involves maliing use of
competence only, mot, additionally, the excrcise or authorivy

on behell OF pealenitis O 0CLers &8 1a other cascs aealt
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with in thils essay. Suca owligatory features as wre
ent.iled in the contriochb .nd in the carvying out of it
derive frow its teros. Thewre is the ovligation to deliver
and to accept as per terus agreed upon. This obviously
points to the izport=mnce of huving all the tirme clearly
spelled out in devail prior to she cunclusion of the

contract.

There is one other ouviously important point, relevant
to this essay oo authority roles, which must be made here.
It is the fuct that veople do not become adults suddenly
on o gziven day in thelr lives. We need not elasorate on
tols goint wnd v ite oovicvus implications for pruactice.
The fact stonas as a forwidoble chullenye to any educational
autliority which mulies an honcst eirort to adapt itself
continuously in its role exercise to the facts of life.

Having said tule muci with regerd to this special
cagse, we return to scucol auitnority roles. We have tried
to wroceed frow a consideration of tie reulities involved
to sowe conclusiocuns regarsding the exercise of authority
roles in schools. Before cuncludia: this essay, it way be
useful to look baci. upon these roles in the lisht of
praciice thus considered. Dlet usg therefore first atiempt a

7

hopefully wore succinet wud uselul swiery re-statement of

role distinctions as follows:

We dealt with two basic types or authority roles:
educational and social, difterent accorain: to thelr source,
their noture and Jsur;pos-e, cuid consetuently in their exercise
But in spite of =ll differences in exercise, there were

bagic similarities in the apyproacs to and the methods of

role excreise s authority exercise.
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l. Educutionul authority was cewu to derive by wa, of
delezation from the pureats zs an origiual and cuuprehensivé
educational wuthoril; source. On the ba.iu o. our .nalysis
of the school Tuacvlon ve have restricted ourselves as wuch
as possivle to a particular type of this role, n.aely
teacuin: authorivy. In tuis conmection it was necessary
to refer to the Church and che State as wadditivnel porticl
sources of this role on the basis of thelr normal respectivg
responsivilicies as incurred. These two bpodies .re nob
alvays only adaitionul sourcez., Yhey are also iound to
act vicaricusl, on the ba.is o. a wider porental G:le:ution
or,”as witl:, Ttue st.te, becuwuse orf .aveubt.l defuult.
liakin_ use o. avalleule cowpetc.ice is of paramount im_.orituende
in any e..ercise ol roles incurred by these bodies, just as
coupeteuce 1s a norm.l requirec..ent for p.rental-educascional,
or tercuiag role escrcise. The soal in all exercise of
educationual zuthority roles ultiwately remains what it is:
the weturely fu.filled person, what ever dimensions this

is capable of acquiring.

11 to derive lrom the _roup

1
@
W

Social auviority .as

i uacor at leass by consent,

]
[

as source, anc as owviginal d

[v]
-

further roles or this Typc¢ weiny asoi.ed in the nawe and
on beh.ll of the _roup ror tuv uw.e of 1tse cooruinaciuin or

SUYPOTT

In the schouvl au o particul.r sociuk Lori, 1T vecaue
necessary to further cistiusuish bevweca te.cher ond svudent
gource _roups. Alboou_h the two groups may ve considevsd
jointly, as cu_a.ea 1lu a coopecrtive acadewlc cnizrprile,
the work still centreg porimarily around student incsellcctual
developuent as a joal. Yhus the positioen of auchoris, in
relation to students sti_l to bLe euucuteu or Gauyat forces
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this additional discinctioa uson u.. .Je are tuerefore

not referring to such th.ngs as cuwwun reseurch projects
shared betwecen ecuals; but there are borderline cases and
shaded arcasz, .nd leader .1y does not neces.arily n.ve co

be thouglyx of in terms of autuority. It may be exercised on
the basis o. ) adventva;e in compeience or moral assets, and
as the resull o contructs.

Again in the school, particular rol.s of the social
authority type verc founu in various adwinistrotive roles
and in rurther .ositions asg cstavlioued by adrinistrztors on
benzlf of the group in che invercst of its coordinavion
and support. Ir a disgtinction is 1w .inc.iaed, as above,
betweci teachers in authority on the one h.nuw, tnd students
on the othce, only lhe Josmer e Towud (o we & group
source of tho.e zuwlnistrative roles wlicu .re .cauvemic in
characler. Lhe latter wre distin uiched (row non-zcadenmic
adninistrative positiong which ws, arisc frou eltaner
teacher or student fource _rouyss cenasiuered uc social
croupgs only, e._,. v0 Jhe eitent whot tuey operote ouuvside
tue viroylry acadew.c zchool contexoe. A -_ia 10 pr.octice
borderline cewcs and gre, arcis develop. In awuiticn, t..e
above relers to soulrces internal to tuae ocliovl only. There
are others as ve havc seen. E.g. the Stute wmay sct wo
gsource of ad ilaistrative .ositions oa beh 13 of the widexr

gocial proup 1t represelivi.

The particuler suirs0se 04 bhe ecucational austiority
role ia the =chool, which as pcr our cnalysis 1s o Beaching
role, is tae intellectucl uevelopwent ol pursvns.  ‘he
sarticular purpo.c of wue soci.l authority role in tThe
school, i.e. the zcadewlc-udululsir.vive [ype, 1s tue
scadeuic well-belu : ol 2 Zroups in the school: 1il.e.

igmlediLtely the succers or vee be.c.din, e Torue, ad
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LALOW wo duode suLeGe. 0F vhe loeoaadiac cadosun, Ouoe

parc oo teachers md ctudenus iwsoecuively.
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2. [ L;:'LC J_lC Uis v d Gl e Cullat _I_.L):L' cu lllilquhuiullg .‘L;l
role sy uciures  ud .aLea ault be LS00 L utile WO aVu LG

q -

Cua_U8Loll « 1'e Qe _uilous:

tnese 18 the act oftet teecreos an ihwivocuoels ccouu,
coscuL g wwglie iy oo vlone, vhios w0 oun Looo o
doul cae ive _ise 3 Jh2 Lcuusile—ad Lonul b
WAL L Lile 1ve _.se [P o112 ACwle S~ L NAL VTV S

1

- - 3 Tl s o A L -
DoGhorie, rolsls Here o oo vassie Lgr:e L0 Luohiolity wlles
weeL T CUET S8Mu=Ru, (.02 un€ 08 osr lsed, Toe obher 1o LEs

soulee,.

1o bue 10imicy case, the teucncr s:lts a suwwlione vho
is oue puoineipad el.zclent couse o wcis ouwir ey ond
rener 1 cevelo went. T studentc's neew 1s poltil occuikion
for a cuupescut Le cuing effore, uua vhe Jusiificativn for
its ceatinuation. wile Guis 1o co, .nma whinle coutinually
a.seusing Jhe nced col.cetly is very diszicult, tece 11,
2Utiiusivy is v2olidl, enercised onl; va bic bedls oo

ele aboo. 1.0 ot o bio walis of -1 ovi_i. o urisciction.
+

Tlie mere Lo.-t 0F oo ve _ce 1. tlis Ge.cace JA0us ROV couse

a

viie .. 1idity o the e.e. dise. Ap.b frow this is bize cale
of - v.ol.uber .witu.l couti.ci vet eva tue buoclher cud

toe "ooult? otudedy dims Lo,

Cowpe vCe w, Elivel (8 .. Cuu.luCsc vlur 1u the procews

of dole wbiouy 16 a2y evewr we Vo€ 4 Ca2c Y cundlolus OF

delo ated Suthoricy Zole eor.ige. Compencice puvot ol
covers o8 o consiocyo Liow for celern .oy, L0 Lale oo boul

bt .. that perwou, otl-r cicc msceucer Liowl., Jor Gl
ciioice. In the lotter cooey tuct of o ditec, stu cciit-

te .cher coutr.co, cu.pzbe._ce presu. .ul, .iter:s the tcrus of
the countruct ac well, ot least L..licitly. out here the

erercise is not . cuchoris, exercise (egcepL in ohe

adoinistrative wrea), only <1 e:rerclgse of relevent ac de..ic

Universitas Ottaviensis = Facultas Philcsophiae


http://exm_.no
http://Cc.se
http://vm.rn.itar
http://Cjmpe-.ei.ee
http://coj.p-_te.-ce

od.

coupc .crice.

With regord to _ulibaivtruvive cushorivy, the nceds of

both te.cuoers' end studente! proups e occauslon, 10T i€
cetivitiets of _diy untr tors i jUeuvai, thelr continussion.
Lt oaly the teawcuers! rouy, a.-ut fru.e elcesnol cuuree s,
is TLa.ce 0L . cedGuiC-c laigbiwnive ubnonis,, coles. Hor
aCi=zciuzde G dalictrative cuvtaoil ey —ol:s tie stuec ts!
LTOU) CTu SEerVe &5 . CULCL alenl Sucd on cdadalsoicludve Dole

1

ervizlions sue uow 0f Ll BLucenoo' Touw.  Lovevel,

adudisti o tive roles winicy cuvision t.e cood 0 tue
whole school, includin, teuachers cad studenos, it WiilCu
aTe Nov «C. Gewle ia chur .cter w.,, o Liue extent Jhoeo they
are no., involve wota -roups al source, LFrovle.s occur
wiuh rospecy t0 Til type wild e Te. OU rel. tewness ol such
roles to wne acodeulic edasevpiise.  fhne; way e . 1dult vo.rious

1

dezrees of =z directly wcode e o Le.gl; Supy,0rcive noture.
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3. Such comple:: features in and wuun | role structures
as swularily referred to above complicate the exercise ol
the roles. While all fo. s of ..:icipation sre _cuerally
laudable in view of errective <.ad loa -terw efficient role
exercise, suci. participacion is uifferenvly baced on

ditTerent types o. cases us ghould now wve evident.

oowe Foiws oi particip.tion 1. ausworis, role
exercise go bac.. 1.. thelr basis bto vue Lource of the role.
Thus we have Purcats-Tecc.ers Agsocivcions. Some foiws or
varvicipation _ou bacl. to suwe kind of .auie in the
estawvlisnment or rol.s, ran L. fro. a constitusive consent

(]
dow.: to sluwly wroviein, tune occaslon fow it by presecatia

[

a need wuilch reguir.s ossistance.

Some pu.ticipetion in acvuald autworit s role ux?rcise,
preferably a cowpeteult parvicisavion, saould wve curgtitutive
of the very authorilative dec-ision itselr, wuilc o cr
forms or puarticipwivion, e. . in consultaviocw, is "werel "

reguired by Lrudeoace 1a vue poevsrotion or the ion. decisiocu}

Sume oolvici, aciosr 1u escenticl, o 1t is e. . on tue
pars oL the stiaenty in the te.coilu ~lesrnin, zivuation,
vhile i, obher cases iv must ceumie on & hoot oo rvelevant
circunst.nces velenr wust be token iutu coaslueracsion; e...
the deyree or developrent, pevswonal or socicl, in < _ruup,
or t.e avalilabilit; of ¢.le.t or even of facllitics.

In ur ciulce all internal sclool authoirity roles, waen
exercised, wre related. r‘ney .iec related, if nov ia thelr
ori in, or by w.y of l.eir resgective limediate objects,
whether ecsentially or ccecldentully, then «t lewst vy

virtue of the fact taalt they .re <11 perfor.ed wio _ 1. the
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atios sheie ond ouruetur.l conte.l or the schoul and its

sotal cunplea of vuuctions .nd relutionsnips. (n cuis

vulis, everyone's couoper.cion i 406 B0 Invoelve a decrec of
Lepostance if the school is o coiruriute a. colcetively as
possivle vo e development ol s n bela 3 uyS wej 0u its

s.eclcl o phesis on intellectu.l Tovmibion.

Universitas Ottaviensis -~ Facultas Philosophiae



O

CONCLUDING REMARILS.

In concludia_ this essay, let us reiuca to Two
important features 1.1 .1. coupeteat ~uthority exercisc in
srectice, nuacly "interiorization" ..ad "adoptation'.

Comnpelenu zuthorit, ciercise in _raclice involves

much prudence. rhis virtue poincs out the de-irabilit, o

adaytotiown,in one service or interiorication. .. cureful

«llo.in, for tiie coacrete particulc.itics oy Llie cisu
111l 20 « lon, v, towerd the free iowere zdontion of any
necessaly decisions.

Authoriv,, once validly obi.incd 1a4 veres of a
gpecific role, indeed dinvolves cue seler 1 obli siiva to
act accopdi. o i.s syuecific ca.ceiv,. Cooresuonuig Ly
involvew oa the Lot ol wose suvje-t to 1t is the oLl tidf
to cbeulence ..l Tes, ©Cd o0 LlLC AUTLUL. ¢ Jie® 4 o1 Ui,

ot 1o ccuoides oion 00 Ghe wibunu ooty 1o
UL e WU lim e Dodidele, tuneo by 1. cireuricowew 1. 166
CO.CIELE G PCrou LY oCullot a2uad L0 Luic. ib i s .8 0.
1o 11 oedigle ol ouwos.odlaiiuy, 28 wpplicable to cuonority
exercisc, 18 dewcriced 1u T.rws O Neels YOr vhich, ..uwiiorily

i

ies b, ulrectbion, usoist.uice or sup 01T,

utwority role res.onse to wctual nced involves uvae
special compete.ice reguirew 1 view of the n.uure of the
need and of Jle navure of the rolc. _ut concrete rus.onse

also involves tae proctblecl "cowpetvewnce™ of prudence.

Prudence dewalGs <« concrese res.ouse 1. consider. bion
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of wctucl needg in concrete siow tion.. It reguires the
adaptavion or the ressonse to suct necd. o cibtu.ted. It
carefully wei-nc stabiliuy or uni.oiniaity as a_oinct
flexivilivy in terus of ©i.e, pluce cud persoms 11 ubeir
couc.ete condivion.

Liee BoOciwl cuvhiorit, 1u callew upon not only to le is
L-te the nor: co.wetencly oud wi.cly: 1t must “lso .ee 1o
1t that cowpeceat v wise judgmenti. .r. mace in 1ts
concrete aplicavion. Siwilasly, ecucouticiol sutho ity oo
ley don o scuerc) noou to be obsesve. by the cducend; it

aust  lso wno. hov to avply it lron day to way.

L+ ca outhoritutive decision wm.de in a. dlyin. &
zenerel rule conscitutes « case vy itself and those to be
made subject to i¢ aie upt to rebel o _iist routine general
consider. tion. oac . _cins. facile or .Luperficial juu .ents

Jdade on the besls o1 _enesulivies.

Rebellion is Jhe oppyo0sive ol laceriori.avion. If
CXe-ple ccu ve o powerful force in achievia  i.:ceriorizaction,
it should start ot . early yoint, auwmely ia wue roina of
a conecclenvious cnu ortaoutl, competens «utuoriouy role
pestor.. uce .o The slope wule wetlsr -5 wI'e buin mwde on
noruc O. on T..ei: cu.acoobe 2y licacion.  Jaly thig wall
Laspire in wnosce Lo be subgect to the ueciion that
conZidence .hic.. iz .uclh « lelpful prelu.c .o i1.terioricaviof,

i.c. o their v=sady iaward adopuvion O. Ti.& GECLSLON.

rherc are oclici coanccoed 0 d.o viwrcly lewe to tnils
odl.e inte.iorizativn, e.,. 0 . ve..ection of the _.uuject's
freedo.. 0oL choice, (o fnis willlin gaess ana recdiness Lo wage

the nori or toe decision his o.a. Ve have beea zvle 10

poiny O Luese rouds vl LU _n:0uu CilS eSsoy. Lae
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"cechiiques" of consultetion, the constiut eliowt to inprove
oilG walatalin cowsunicestion, the reawd, laviievion bo
partlcipate =iz all so weny ways ol neliioy to twn

heteronowy oto autoncay as much s puszible.

All tais =pplies wot onl, o socizl eutshowisy
exercilse.  Also with resard to the tcache. the erivical
quegtion will We, to Lorrow counecrne else's ghr.seolonys
"Shall he, the tescher, the "law", impose himself, his
views, his !mowledge, Lro. the outside, as one who is
exterior to freedom, restraining it, compelling it? Or
shall he becowe interior to this other sell, not vy
imposing himself, wvut in such a wiy that the student
remains himseli, and iz himself discovering the trutn?
Finally, the tzaciier will relive his thinking before thne
student, and the latter will freely and spontineously
relive it as his owa". (1) Only whes this heppens, will
the externality =zund pressure of the law vanish. It needs
to vanish 1r g person is to grow; i.e. 1l a person is to

(]

achieve Lis moturity wnd nls ultiwsve fulfillaent.

(1) William F. Lynch, "The Probleu oi Freedom™, in
"Theology Dicest", Vol. IX, Ho.3, (sutumn 1561) p.loh.
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