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INTRODUCTIION

In a shrinking world the economic, social, and poli-
tical problems of formerly icolated regions tecome the
concern of increasingly greater parts of mankind. WNational
and international policies undergo a constant process of
modificetion according to the interpretation and under-
standing of these problems at their origin and beyond, It is
likely that such policies may be of greater bemefit to all
and enjoy a larger measure of suocess if they are based on
accurate and extensive information.,

It is the intention of this study to serve the
channels of communication between Iran and all others who
may be interested by providing such information in the area
of education and interpreting it against the background of
ites development. Many of the problems are age-old and not to
be solved overnight, nor by a universelly applicable touch-
stone of Western democracy. The relations of VWestern and the
Middle Eastern countries must be based on an understanding of
internal as well as external problems, Perhaps, such under-
standing can in part be developed through acquiring some
fundamental knowledge of a nation's educationsl system, as
well as cultural background. It would seem the reasponsibility
therefore of each country to contribute to a great extent to
this multi-purpose goal of bringing the world's nations to

unity.
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Unfortunately Iran, beczuse of meny internal and
external political problems, has neglected its contribution
to the world's common understanding by not maeking its
national heritage, economical, cultural as well as educa-
tional, known to other parts of the world. Therefore, as
far as can be assessed, an attempt has been made here for the
first time, to present apnd discuss the organization of publioc
education in Iran and to analyze socme of ite educational
difficulties, However, the purpose of this study is not
eriticism of the orgenization, but rather & realistic faeing
up to the deficiencies in the educational set-up, and conse-
quent recommendations for improvement. This study has,
therefore, a double goal, as a definite contribution to com-
parative education and history of education and, secondly,
as 8 guide for the present and future education of the
Iranian people,.

One of the main difficulties that 1mpeded research
is the relative lack of proper documents which are very diffi-
cult to obtain., It should be pointed out that the Ministry
of Education is the only agent that publishes anything on
elementary and secondary education throughout the country.
This makes it extremely difficult to gather educational re-
ferences of any type. ©Since the establishment of the United
Nations Education, Scientific and Culturel Organization,

however, all nations were requested to provide a complete
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survey of their education for inclusion in the World Survey

QS.EQE&EELQ!}'z as a reference for any interested individuals
throughout the world in order to bring about a common
understanding of world education.

Ill-equipped for such a momentous snd unprecedented
task, the Ministry of Bducation, in 1950, expanded its Depart-
ment of Stetistics and experts in the field were hired from
Western countries for consultation esnd assistance. But
altlhough many reports and statistical data were gathered for
U.N.E.8.C.0., as well es for administration use, these docu-
ments were not generally availeble to private -researchers.

It is only through personal contacts with the Minister of
Education, Deputy Ministers, Director Generals, and other
officials of the Ministry of Education in Teheran, that the
proper and necessary documents for this gtudy have been
obtained.

The lack of come bibliography and stetistical data,
however, was not sufficient to prevent this researeh from
indicating the trend of educational sequences end its impli-
cations for today's educational problems, which led to the
formulation of the following hypothesis, thut public educa-

tion in Iran is inadequate to handle present and future

1 UN.E.83.0.0., World Survey of Tducetion, Paris,
U.HOE'SOCOOC, 1955, P 349552,

2 14, ,ibid., 1958, p. 557-5866.
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incresse in school enrollments, unless the system is con-
verted from the 6-6 plan to the 6-3-3 plan or some modifica-
tion thereof. Therefore, e study of the organization of
public education in Iran, including grades one through
twelve, hss been presented in four parts; namely, the emer-
gence of modern education in Iran, elementary education,
secondary educztion, and recommendetions for further
educational ilmprovements,

The first chapter attempts to describe tho educational
development of Iran from ancient times until the contemporary
period, It serves in & broad sense as an introductory to such
historical aspescts end environmental forces as heve played an
important part in shaping today's educational system, Per-
hape, one of the important factors in Iran's great historical
events lies in her geographical location, as a link between
the Far East (with India) and the %est, as an area of dispute
between the Russians from the North snd the British from the
South in more recent times and, especially, her present role
in Great Power politics, Iran hes also served as a highway
for migretions and invesions from Central Asia, passing
either to the East on the road to India, or to the Vest towards
Iraq and Anatolia. Thls has caused many internal, as well as
external disturbances, and to a large extent has made

educational problems more compliocated,
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Significantly, Irsn'a ferrel publio system was estab-
lished by Reza Shah the Great who wus the originator of the
Pahlavi dynesty in 1925. Siunce then, measures have been
tsken by the Ministry of Fducation to lmprove the educational
system, &s to provide ejual opportunity and right for free
and compulsory edlucation of the new generation as well as a
sound litersey prosram for the old., 'n attempt hzs been
made to develop these measures under a separate topic dealing
with elementary education ~nd secondary eduvc-tion, in
chapters two and three respectively.

As stated above, the sources for this research have
been limited. Since the Winistry of Mducation is the =ole
publisher of educational dats on elementary and secondary
efucation, a lack of sufficlent bibliography has been
unavoidable, However, even though little has been published
on Iran's educational system, the publications of the
Ministry of Bducation are considered very reliable, The
first chapter is based largely on Dr, Sadigh's newly pub-
lished texts on the history of education in anoient3 and

4

in modern™ Iran, Dr. Sedigh is the most authoritative person

in the field of educational history in Irszn, and his

3 Issa Sadigh, History of Fducation of Ancient Iran,
Teheran, Sherekat Tabe Ketab, 1559(1960), vi-250 p.

4 cemeeee- , Bistory of Education of Modern lIrsn,
Teheren, Sherekat Tabe tab, 1540(1961), vi-249 p.
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texts in each field stand as the only reference ever written
on that subject.

The entire chapter four is based upon recommendations
which were drawn from the study of public elementary and
secondary education in Iran, and serve to complemsnt the
suthor's hypothesis. U.N.E.2,C.0.'s recommendations,5
however, concerning Iran, which was one of the fiftsen member
States selected for the U.N.E.S.C.3. survey, have been taken
into comsideration, and the suthor's recommendztions intended
to supplement those of U.N.E.=.C.0. Furthermore, an educa-
tionael survey, which was ccnducted by the United Stzates Office
of Education,6 is considered in supnort of the hypothesis.
Also a report of a news conference, which was held by the
Ministry of Tducation concerning the need for the conversion
of the educstionsl pattern, which had appeared in Ettela'at?
bas been referred to for the same purpose. As a dally news-
paper, Bttela'st is concidered as outstanding wnd, in compari-
scn with other newspapers, lts publications and news appear

to be quite reliable,

5 U.N.E.E.C.O., The Needs of \sis in Pricary Education,
No, 41, Paris, U.N.T7.5.C.0., 1961, 60 p. —

6 U.S. Government, Office of Educstion, Orgsnization
nd Supervision of Tlementary Education ip 100 Cities, No., 11,
%ashington, Superintendent of Documents, 1949, 1X-54 p. I

7 Bttela'at, Officlal Newspaper, Teheran, February 1,
1962, 28 p,
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All theese sources, includin:s the Ministry of Tduca-
tion's publications at hend were extensively utilized,
¢collated and adapted for statistic=l tabulations within the

limits of this rescarch,



CHAPTER 1
THE EMERGENCE OF MODERN EDUCATION IN IRAN

The study of the educational system of any nation
would be valueless if it 4id not oonsider the nation's geo~-
graphical situation, the background of politicel, economic,
and soclal developments which are of great importance in the
field of education. The present educational ideas and
ideals of Iran did not develop Jjust overnight; there is a
long historical struggle behind them which should be ex-
plored in a broad sense in order to develop an insight into
the eduocational system of today. It also should be
mentioned here that one must not consider Asia as a unit;
there are many peoples and cultures in that vast land mass.
The countries vary in language, in religion, in level of
industrialization, in thelr educational systems, and in a
host of other respects.

That is why one must study the background of a
country such as lran in order to realize her peculisr prob-
lems and those features which distinguish her from her
neighbors, To put all the peoples and countries of the
Middle East into one category with little differentiation
in a great error; each people and nation must be examined
separately in the light of geography, history, education,

customs, and present conditions.
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This chapter attempts to examine the sequence of the
political development of the ocountry and its effect on
social and educational aspects under the following headings:
1. From Dictatorship to Democratic Government;

2, The Effect of Political Change on Society and Education;
8., Establishment of a Ministry of Educatlon,

1. From Dictatorship to Democratic Government.

Although few documents of the early Persian civili-
zation have been discovered, traces of civilization dating
back to the year 450 B.C. desoribe their existenco.l
Archaeological discoveries have led to the belief that
settlements near Susa, 8lelk, and elsewhere can be placed
betwsen the dates 4500 and 3800 B.C.2 About the year
1000 B.C,, waves of Aryan inveders swept across the Balkans,
Asla Minor and Bouthern Russia into Persia, ‘These tribes
doubtlessly possessed greater knowledge of iron and weapons
and so managed to dominate the inhebitants, the then so-
called Elamites., They ohristened their new homeland "Land
of Aryans", hence the modern name, Iran., Persia, a name
made famous in the west by the Greeks, was actually the neame

of a southern province called Pars or the kingdom of Parsua,

1 Issa Sadigh, History of Fducation of ZAncient Iran,
Teheran, Sherakat Tabe Ketab, 1339119605, p. 6=-7.

2 1a,, ibid.
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The writings of Hierodotus3 furnish mogt of the de-
talled kmowledge about the first strong Persian kingdom,
that of the Medes, founded by Deioces in 708 B.C, 1In e
world then dominated by the Assyrians, the Median Empire
was remarkable in its strength and indepsndence - especially
in the constant interplay with the wealthy state of Babylon,
This empire, however, was local and composed of only one
large tribe, eand not much of any educationasl aspect has been
mentioned of this period,

Gyrus,‘ founding the mighty Achaemenien Empire in
546 B.C., was the first Iranian to forge a united &nd
national empire from masny locel tribes and kingdoms., Cyrus
and his most famous successors, Derius and Xerxes, brought
to the world an ordered and enlightensd clvilization pre-
viously unknown to man, At the height of his power, the
Achasemenian Empire surpessed in size the most far-reaching
elvilizations that ever existed and was even larger than the
Romsn Bmpire was later to becom.e.5 The humanitarian and
wise rule typleal of Archeemenien kings was a great depar-
ture from previous governments, To the rulers of the

ancient Near East, warfare and conquest meant killing,

8 Government of Iran, Department of Publication,
iran Heview, Vols. 2 and 3, issue of June 1961, p. 35-36,

4 1ld., ibid.
5 14,, ibid.
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looting, and complete subjugation of all domains of con-
quered civilizations, Cyrus and his successors led a regime
of benevolence and tolerance, rather than one of terror,
Even as the frontiers of this great empire expanded, the
newly conquered nations were left free to conduct their
internal affairs and to express their individual religlous
and ocultural heritage. Thus, even though most Persians and
certainly the Kings were devoted Zoroastrians, the 0ld Tes-
tament records the happy condition of the Jewish people under
this rule which restored the city of Jerusalem to them,®
Darius I (521-486 B.C.) was a men of remarkeble
energy and vision, He extended the frontiers of the Empire
as far as the Danube to the west and over the borders of
India on the East, virtually encompassing from the burning
sands of Egypt to the ice-bound borders of Ghina.v He was
perhaps the greatest sdministrater of the Ancient World,
and these capscities alone place all modern civilizations
in his debt. His golden currency, the Darian coin, which
records at Peraspolls show was used to replace the prevalent
payment of goods in kind, or barter, becsme a respected

internaticnal ourrenoy.8 It is also supposed that he

6 Government of Iran, Department of Publicationm,

Op. Cit., p. 34.
7 14,, ibld.
8 Id. 1bid.’ p‘ 39.
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established the first postal system, regularly sending his
envoys and messengers throughout the entlre empire.

The capital Persepolls w:s begun during the relgn
of Darius. Stately columns, superbly carved friezes, door-
ways, and ocapitals still testify to the artistic taste and
refined senss of beauty which prevailed during these days of
Archaemenian rulo.9 Records carved into tables of stone and
metal give ample proof of the great skill in workmanship and
training of the people of that time and zlso suggests the
existence of educationsl traditions of the manual snd voca-
tional training type to produce such highly skilled indivi-
duals.

Despite the great Achaemenian conquests, forging an
unsurpassed empire in the Ancient World, Persia was never
able to defeat the highly civilized and enlightened Greeks.lo
Only the Greeks possessed a ocultural and political system
comparable in its enlightenment to that of the Persians.>l
But, it waes at the merciless hand of the thoroughly
Hellenized Alexander the Great that Persie suffered the most
tragic dsfeat ln her history. Not content with merely sub-
Jugating the Persians, Alexender sacked end almost totally

9 Government of Iren, Department of Publication,

Op, Cit., p. 39.
10 14, , ibid.
11 Sadigh, Op, Cit., p. 18.
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destroyed Persepolis in 330 B.C. The seemingly wanton
destruction of Persia's splendid artistic achievements 1s
especially baffling to historlans in view of subsequent

evanta.lz

For, during their long occupation of Persia, the
Greeks and Alexsnder himself adopted a great deal from
Persian culture and philosophy.l3

After the early death of Alexander im 323 B.C., one
of his generals, Seleucid Nicator, took over leadership and
founded the 3Jeleucid dynasty. Having lasted the better part
of a century, this Hellenistic period eventually gave way to
the Parthian invasion,?¢

Under Parthien rule, the strong reaction against
Hellenism paved the way for a renaissance of Iranian
national culture, Violent and almost constant wars with
Rome occupled many years during thls half century. Persia
was never absorbed into that great empire.15

At the beginning of the third century A.D., Ardeshir
overthrew the Parthians to found the last great pre-Islamic
dynasty, and the first Persian dynasty since Alexander's

entry. During the resurgence of purely Iranian culture,

12 Sadigh, Op, Cit., p. 19-22.
13 I4,, ibid.
14 I4,, ibid.

15 Id., 1bid.
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16 The earlier

nearly all western influences were abundoned.
years of this dynasty were marked with singular success,
Ardeshir, who reigned for more than fifty years, once again
established a strong centralized government and a military
organization. Under his son, Shepur I, Rome suffered many
defeats, including the capture of Emperor Valerian (260 A.D.)
commemorated in a very beautiful rock relief carved at
Nagsh-i-Rustem near Shiraz.l7

Rulers of the Sassanian dynasty, (espeoially
Anoushiravan 531 A.D.), paid great attention to the educa-
tion and welfare of the people who expanded the University
of Gande'-Bhapur established by Shapur I; it was also at his
order that many texts were translated from Hindu and Greek
to the Pahlavi language.

Two important faetors hed s great effeet on Persian
education before the Arab invasion:i® the geographical
situation and the principles of Zoroastrianism, The country
being situated between central Asia, China and Indis in one
direction, and Asie Minor which connscts it to Burope and
Africa in the other direction, it has always been the center

and the key path of foreign attacks, Of course, having this

o ) 16 Gﬂg;rnmant of Iran, Department of Publication,
2: Vitlo’ p. L]

17 Id., ibid.

18 Sadigh, Op. Cit., p. 32-33,
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disadvantage, Iren has also had an opportunity to exchange
educational i1dees and ideals with Western countrles. The
second factor was the religiom of Zoroaster, whose principles
were followed by the Persians for many centurles. Zoroaster
or Zarathustra founded Mazdeism or Zoroastrianism about the
sixth century B.C., a powerful achievement of speculation
which systematized certain fundamental truths derived from
the primitive tradition, in an attempt to give a rational
explanation of evil. Zoroaster ended in dualism and teught
the existence of two principles uncreated and co-eternal, the
principle of Good (Ormuzd) end the principle of Evil (Ahrimen).
Ahrimen 12 to be identified with the rebel angel and Ormuzd
or Ahura-Mazda as the fountainhead of all good doings,
health, Jjustice and truth, Zoroaster tended to maks the

devil a god striving ageinst Ged.lg

He realized the impor-
tance of educating his followers and said that each Iranian
who belleved in God must obey the Avesta (bible) and whatever
has to do with Ahura-Maza must be his higher goal.20

The educational ideals of ancient Persia were funda-
mentally based on three things:zl service to society;

service to family; and, importance of individual.

19 Sadigh, Op. Cit., p. 32-33.
20 1d4., 1bid.

2l 1d., ibid.
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Te organization of the educational system consisted
of home, temple, palace, dabestan, and daneshgah. (The last
twe agencies are equivalent to present elementary and uni-
versity education.) The program of education consisted of
the following basic subjects: religious and moral educa-
tion; physical education; and reading, writing,and mathe-
natics., The starting school age for children was set at age
seven, and has been retained by present Iranian educators,

Persia's trouble did not stop with the decline of
Rome, however, for new conflicts arose with the Byzantine
enpire, The wars, unfortunately, sapped the strength of
Persia for over a c¢entury, so that the Islamic invaders had
only te conquer a remnant of the virlle Sassanian empire.zz

The Arablec tide swept over Iran and, in an asto-
nishingly short period, the Moslem conguerors held authority
throughout Iran, Everywhere, these Arabs adopted the
manners of the Persians around them - with one notable
exception which was their devout faith in the religion of
Mohammad.as The Persians, who had allowed their ancient
faith of Zoroester to become extremely ritualized and

ceremonial , responded to the high spirituel values of Islam

and rapidly converted to the new religion.

22 Sedigh, Op. Cit., p. 35.
23 Id., ibid,
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The seat of Arab rule, the Caliphate, was at

Damascus until about 750 A.D., when the Abassid rulers trans-
ferred the capital to Baghdad, The Perslan, especially
Sassanian, influence was marked, for although the Lallph was
an Arab, his ministers were Persian, Knowledge of Persian
culture and literature became an indispensable element.a4
The Arabs did not pay any attention to education and from
the bsginning of Islam with the Goraish tribe only seventeen
members knew how to read end write and these members were

from the higher oclass of the 1&:1*:1.)3@:.85

The greatest harm
that Arabs did in Persian education and culture during
their one hundred year rule in Iran was that of changing
the language to Arabie.®® Therefore, knowing Arabic lan-
guage became essential to everyone, and praoctically all
poets, educators wrote their manuseripts in Arablie. The
worst part was that Arabs during their invasion burned and

destroyed all Persian documents and libraries.®? For cen-

turies after Mohammad's Hejratza the Koran (Moslam's bible)

24 Sadigh, Op, C1t., p. 36.

25 14,, ibid., p. 101,
26 1d,, ibid.
27 1a., ivid., p. 107.

28 The word HeJrat means departure, and marks the
official beginning of the Moslem ocalendar, as of July 16, 628
of the Christian era; on that day Mohammad departed from Mecoca
where he was stoned because of his propheey and went to Madineh
where he found many followers and extended his Moslem religion.
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which was written in Arabio was the only book which was at
the disposal of the people, (In the main, those who had
mastered the Koran conveyed their knowledge orally to
others.)??

Not to lose the continuity of the historical events,
the Arabs ruled only for a century; due to the incapacity
and mismanagement of the Arab rulers, the invading Mongols
under Genghis Khan seized the country. The savage cruelty
and wanton destruction which characterized this lnvesion
was devastating for Iran &and the surrounding countries.so
In less than a century, the Mongol invaders had absorbed
much of the far superior Iranian oculture so that, with the
ascent of the Timurids in 1336, a strong resurgence occurred
in the arts and sciences.31

From this epoch, lran draws much of her truly great
literary and artistic heritage.sa Qutstanding and timeless
poets, such as Rumi, Saadl and Hafez spread the glory of

33

Iran throughout the entire Islamic world. Architecture

reached naw helghts of beauty and hermony, as demonstrated

29 S&digh, OE. Cit., po 109-111.
30 Id4,, ibid.
31 14,, ibid.

32 14., ibid.
53 1d., ibid.
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by the magnificent Mosque of Gowhar Shad in Meshed. Nor
were the minor arts of metal work, ceramics and oarpet
weaving neglected. In time, however, the Timurids saw a
weakening of the centrel power, with real suthority being
divided among numerous petty kingdoms whose power fluctuated
a8 personal fortunes waxed or waned.34
Thus, early in the 18th century a new and more
powerful dynasty once agaln reunited Persia, The Safavids,
especially Shah Abbas the Great who came to power in 1587,
were active in encouraging trade, craftsmanship, and all

forms of art.35

Te new capiltal, Isfahan, 1s even today one
of the most beautiful cities in the world, coateining some
of the finest architecture of any period with the embracing
city plemnning of Shah A.bhas.36 The keynote of building and
decorative arts of the Befavid period was mosaioc falence and
tile work. In eddition, exquisite carpets and fine metal
work reached a state bordering on perfection., The religious
orientation of the Safavids was firm, and the Shi'a sect of
Islam was promptly installed as the State religlon -- a

position which i1t contlinues to hold today.37

34 Government of Iren, Department of Publication,

Op. Cit., p. 40-43.
35 1d,, 1bid.

36 1a4., ibia.
37 Id., ibid.
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Among the educators of the Safavid period whose
ldess and ideals had a great influence on Iran's education,
even to this day, was Mola Mohammad Bagher Majlesi (1037-
1111, 1689-1733 A..D.).58 His educationsl philosophy is
based on the Koran. His best and most famous work in Arable
is Bahar-el-Anvar which comprises twenty-six volumes in the
fields of religion, ethics, naturel sclences, mathematics,
including a comprehensive history of the prophets, His best

texts in Persian are Aln-el-Hayat, Heliyat-el-Motafeghin, and
Zadd—q;pﬂaad.ag

His basic thinking onm sducation according to the
Koren and Mohammed on tsaching 1s as followsfﬂbhildren up to
seven years should play, then bs sent to school; children
must be loved and assisted by thelr slders, who should
keep any promise made to & child; and children should be
taught simple things -~ thelr 1mabllity to perform a task
that is teco difficult should not cause the educator to become
angry.

Although Shah Abbas' successors were relatively
weak, his empire survived until the Afghan invasions of
1772. The Afghans were soon ejected, but Persia then passed

38 S&digh, OE' Ci‘b. » p. 137'1400
39 1d., ibid.

40 Id,, ibpiad.
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through a period of temporary decline which was abruptly
halted by the advent of Nedir Shah, who established the
Afsharid dynasty in 1736, Often called the Napoleon of

Persia,‘l

Radir Shah defeated the Turks and forced the Rus-
sians out of some Iranian territory whiech they had occupied
during the days of national weekness, He established e
strong central government and re-unified the country. His
armies invaded India, marched to Delhi, and returned with
fabulous treasures, emong which wae the Peacock Throne used

for coronations even today.42

His line, however, was short-
lived, being supplanted by the Zands in 1750. But, the
Zands too, although introduelng a period of peace and rela-
tive tranquility, were overthrown by Agha Mohammad Rham, who
established the Qajar dynasty in 1'795.43

The most signifiocant faotors which affected the
education of Iran in this perliod can be summarized as
follows:44

l. It was within this period (1795-1925) of the
Qajar dynasty, specifically, under Fathali Shah, that there

was a marked increase of Russia's interest in Iran's soil

41 Sadigh, Op. Cit., p. 143-147.
42 3d., ibid,

43 14., ivid.
44 1d4,, 1bid.
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which they had started their progressive moverent with the
beginning of the 17th centnry, flnally, they succeeded to
invade Gorjestan (northest of Iran) in 1837, During this
period, while Russle was lsarning from Puropeans new davelop-
ments in the sciences end industry, and building her armed
forees, Iran was involved in her own political affairs and
was incapable of coping »ith and handling foreisn influences;
consequantly, she ramained unaware of XEuropean progress in
every fleld including education.

2. Russla 414 not cease her nrogressive movenent
towarde invading Iran's scil. It wes under Peter the Oreat
thet Russia intended to invade the whole country of Iran
towards the oventual invasion of India, throuzh the Parsian
Gulf. Britain, who had a grest influence in India at this
time, tried her best to cease Russia's influence and ad-
vancement in Iren; therefore, Iran wete the object of these
two powerful governments' arguments and fights.

3. During this eold war hetween Russia end Briteain,
Iren had a young sixteen year old ruler, Nasser-el-4din Sheh;
aceording to the constitution he had to be assisted by an
older officisl until he reached the legal age; therefore
Amir Kablr was in charge of the country. Fortunately, he
was aware of the political movement within the country, as
well as of foreign affalrs., He has also gained respect for

hie devotion to hls country and his faith in the peopls,
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Amir Kabir knew of the people's unawarencss of the advance-
ments taking place im the other parts of the world in the
seiences, education, psychology and medical research.
Therefore, with the assistanoce of a few Europeen teachers
end erxperts in the field of finance and education, he was
able to restore the security and sizbility of the couniry
by establishing, amoung other thimgs, the first formal
gchool in Tehsran, the Dar-el-Fonoon, (meaning the House of
all 8kills), in 1848,

2. In contrast with the educational thinking ef
previcus dynasties which was based strictly on the Koran and
restricted the place of lesrning to the Moslea Mosgque, in
this period Iren had to adopt to some extent the educaticnal
concepte of Pestalezzl, Froebel, Herbart and others,
building schools to replace Mosques, inm ordsr to kesp wup
with werld progress.

4, Alse¢ thls period is marked by the sending of
students abroad for speecial training in pedagogy and the
scienees, In 1850, one student was seut to Burope; in
1881, five students; and ageln five students im 1890.

Although the Qajaras continued to reign until 1925,
the 18th and 19th centuries saw a gradusl decline in
Persian power. During the 19th century, Persia became one
of the chief areas of contention (for exploitation) between

Bussis and Great Britaln, 'The later days of the Qajars
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were marked by a national ewakening of Iran. In 1906, in-
creasing agitation against the government forced the
Shahanshah to grant a constitution, according to whioch a
parliament (House of Representatives) had to be established
with the authority anmd jurisdiction of the autocratic
government drastically raduced.45

The decadent and weak rule increased the general dis-
satisfaction of the lrenian peopls. Finally, the inability
of the Qajar regime to meet the demands of an awakened
nation, and the general conditions of financlel, soclel and
educational chaos which then prevalled, led the parliament
to revise Iran's constitution. Under this vital revision,
Reza Bhah the Great, who at the time was the country's
Minister of War, was proclaimed Iran's Shahanshah, and the
Pahlavi dynasty was established in 1925.46 From this date
on, Iran has enjJoyed a type of demoocratic government under
a constitutional monarchy.

With the Pahlavi regime, Iran achieved her dramatic
independence and began to participate in the affairs of the
modern world, Thus, the history of modern Irasm, and of

her contempcrary development, begins only with Reza Shah the

Great.*v Monumental achievements, such as the Trans-Iranian

45 Sedigh, Op. Cit., p. 148-150,
46 1d., ibid.
47 Id4,, ivia,
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railway, extensive programs in all sreas of education, and
the first tntroduction of modern industrial techmnifues were
interrupted by World Var II. Following Reza Shah's abdice-
tion in 1941, his son Mohammad Reza Shah devoted Iran's full
resources to the Allied oause.48 At the end of the war,
unfortunstely, it was necessary to rebuild and strengthen
an exhausted nation. It was also necessary to liberate the
northern provinces from foreign dominated separatist reglmes.
Much was accomplished in every phsse of the country's
affairs under the wise supervision of the Shah during these
years, including the liberation of Azarbaijan and the pre-

servation of Iran's territorial intagrity.49

But progress
was once again interrupted in 1951, and only a national
uprising in 1953 against the unsurped authority and negli-
gence of Prime dinister Mossadegh permitted a return to
nationzsl development and constitutional government.so In
the eight years since that historic uprising, Iran has
consistently made progress towards national goals of
economic prosperity and individual opportunities for a fres

snd self-aufficlent lire.51

48 Ssdigh, Op.Cit., p. 155-157.
49 I4., ibia,.
50 Id., ibid.
51 Id., ibid.
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After this brief historionl survey of Iram, it i
the aim of this dissertation to explalin the effest of these
politiocal changes on sociel and educational developments.

2. The Effect of Political Change on Soclety and

Education.

With the estublishment of the first government
supported achool, mamely Dar-el-Fonoon in 1848 by imir Kabir
wiich couslisted wululy of a combination of secondary and
university curricala, the leaders and rulers had already
sensud the grsat values of educatlion and literacy of the
nation. The year 1925, which marks the 2stablishment of the
new dynasty under Pahlavi's conati.ution monarchy, is con-
sidersd as a new era of edus:tional developments.

Reza Shah the Great had visuallized and realized
tarough his own initiative and ingenuliy how important edu-
cation a&nd literady wers for a free and democratic scolety.
Prior to his victory, as it has been nmsntioned previously,
education in tne paal was Dused on the UHoslem faith, given
in the kosyues wltn religious lovadere as formel teszchars.
Only males were to geot this treining; mwomen wers dsprived
of all aanner of soclul und educaticnal environments, Reza
Shal had to straggjle for the equal rights of wollem in the new
democratic soclety., His grectest obstacle came from the

opposition of religious l:ouders, Through his restless
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efforts, finally, he managed to pass a law through parlia-
ment in 1927, stipulating that women remove thelr face veils
throughout the country.

Naturally, the old chador, face covering veil, 1s
still seen occasionally in the more remote villages where
traditions continue to play an lmportant role in soolety's
structure; but the widely popular scout movement, school
sports, and professional activities of women are gradually
making the veil not only unnecessary but impractical,
Abolishing the veil, however, was merely the first in a
continuous series of measures designed to give women an im-
portant role in modern soclety. Greatly increased provisions
for social services quite naturally served the double func-
tion of making important everyday facilities available
throughout the ccuntry while, at the same time, it opened
new avenues of employment for women, The Compulsory Educa-
tion Aet of 1927 brought meny young girls out of their
sheltered home for the first time.

As students multiplied, the need for teachers grew
acute, and women could fill these vacancies as well as men.
As modern industries were built, and methods of administra-
tion perfected, the need for secretaries, clerks, and assis-
tents increased. As hospitals were bullt in each province,
there developed a desperate need for more nurses to staff

them, The modern nursing schools provide excellent tralning
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for this time honoured feminine profession. The new voca-
tional and teachers training schools groom both men and
women for these mew jobs availeble all over the country,.
But, probably most important of all, 1s the example given by
the first women who entered the once closed areas of work
aotivity,%? 1 1936, when Reza Shah the Great demanded that
his own wife and female relatives accompany him through the
city without wearing veils, it took enormous courage to do
130.515 But today, the streets and shops of Teheran abound
with women in modern clothing bustling to and from their
jobs, or strenocusly engaged in welfare and social work.
Today, on a national baslis, out of 1,431,626 elementary
school students, there are 464,450 glrls, and out of 279,741
secondary school students there are 81,728 glrls.54 Also

it 1is worthy of note that 1ln higher education, out of 12,000
students in the University of Teheran alone, over 2,000 are
women.°® This contrasts strikingly with the figures of only

three years ago, when less than 1,000 students were girls.56

52 Government of Iran, Department of Publication,
Op. Cit., p. 37-39.

53 Id., ibid.
54 I1.B.E., U.N.E.S.C.Cu, Ministry of Educatiom-Iran,

Twenty-Fourth Educational Conference, Geneva, U.N.R.35.C.0.,
July 1961, p. 2.

55 1d,, ivid.
56 1d., ibid.
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Becsuse Iran, unlike so many other Asian countriss, has a
relatively sparse population in terms of its land and
natural wealth, the national development program will depend
in large part on the successful mobilization of women and
thelr participation in the labor force.

The role of women in a democratic society has been
to a great extent realized by educators, notably by His
Imperial Majesty who has contributed largely to the expan-
sion of the role of women in Iran's modern soclety. ZIven
though a great attempt has been masde to ensure the eguality
and iImportant funetion of women in Iran as a progressive
country, women are still barred from meny sccial and govern-
mental affalrs; for 1nstance, under the present conetitution,
women cannot become ministers, members of parliament, vote
in & national election, nor can they inherlit the throns.
These are the ultimate goals every educeted Ilraniam woman
wents to accomplish in the future.

The change in government from autoocracy to democraey
not only changed the pattern of scclal activities and the
educational system, but also to a great extent the consti-
tution itself hes been drastically changed. ‘The Rezsa Shah
changed the old system and established order and stability.
During his reign many progressive laws and regulations were
put into effect that paved the wey for the citizems to run

their own affzirs as well as to participate in local
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government, City planning became & reallty and modern trans-
portation facilities brought zbout speedy communications,
The Civil Registration Act was passed and put lnto effect
and every citizen was obliged to select a family uname and
aoquire a birth certificate whiech serves, even today, as an
identification card. This development facilitated further
improvements ineluding the Law of Compulsory Military
Training which, in turn, made posgible the establishment of
a mndern army.

The oconstitution of Iran comprises the fundamental
law of 1906, a supplement of 1907, a revision of 1925
(resulting from the accession to the Throne of the Pahlavl
dynasty), and an implementation of 1949 (fulfillment of the
articles concerning the establishment of the Senate and the
dissolution of Parliament). The fundamental law is composed
of fifty-one articles divided into five chapters:57 orgeni-
zation of the Majlis Parliament (articles 1-14); rights,
duties, and nature of the Majlis (15-31); submission of
projects and bills to Parliament (32-38); parliamentary
initiative (39-42); and, institution of the Senste (43-51).
A law of October 22, 1911, fixed the number of deputies in
the Ma)lis et one hundred and thirty-six, and their terms of
office to two years, Article 16 declares that all laws

57 Goverament of Iren, Mipistry of Interior, Teheran,
(nO dat&), p. 6"10.
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must be submitted to the National Assembly for approval; and
the ¥ajlis, with Semate epproval, can abrogate or modify any
existing law, scoording to article 17. All fimanciel
matters must be approved by the Majlis, Article 28 stales
that any Minister sho issuss orders conflicting with ome of
the laws shall rescind the orders «nd be persomally respon-
sible to the Shah, The kajlis can demand the dlsmiscal of

a Prime Minister who has violated & law, and 1t has access
to the Shah through a committee of the Majlis, Ministers
have the right to sit and speak 1n sessions of the Kationsal
Assembly.

The Senate, which came into existence only ln 1946,
although its formation was approved by the original consti-
tution, consists of sixty members, thirty nominated by the
Shah (half from ‘leheran, and half from the provinces), and
thirty elected by the people, All the bills must be
approved by the Senate as well as by the Majlis, except
financlal measures, which are the sole responsibllity of the
Majlis. In case of a dispute between the Senate and the
Majlis, article 48 provides for a third assembly elected by
Both Majlis and Senate to #ffect a compromlse, but if that
falls the Shah may dissolve the Natlonal Assembly end call

for new elections.58

58 Government of Iran, Ministiry of Interior, Op.
Cit., p. 6-10.
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All these drastiec changes in the government and the
social welfare of the country were necessary end & pre-
requisite to the awakening of the nation from ignorance and
illiteraocy which led Reza Shah to adopt a national system
of edusation by re-organizing the previously established

Minister of Education.
3., Establisbment of a Ministry of Education,

The Ministry of Education has its origin in 1853
during the reign of Nasser-el-din Shah. %Tven though 1t wes
not by any measure in expsnded form or adequste, at least
the framework of it was established, At thle time, as it
has been mentioned previously, the only formel government
supported school was Dar-el-Fomcon whiech, at its opening
in 1848, had only one hundred and fifty students; by 1800
this school had only 1,100 graduates which mostly were among
the influential people of the country. The originel neme of
the present Ministry of Education was the Ministry of
Sciences and its first minister was All Gholi Mirza TRteza-
el Saltaneh who at the time was the Principal of Dar-el-
Fonoon, and remained as the Minlster of Sclences for twenty-

two ye&rs.sg One of the most important steps that he took

590 Issa Sedigh, History of Educ%t;on of Modern Iran,
Teheran, Sherekat Tabe Ketab, 19 1961), p. 187,
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during his ministry was to send forty-two graduatses of Dar-
el-Fonoon to France for higher education in different fields
of specialization; upon their return each coatributed in
some way to the growth of natiopal literacy, vilch wus
hardly about one or two per cent of the total poPulation.eo

Unfortunately, the progress of educution and the
rate of literacy of the people wore extrecely slow and the
system of education was very inadequate to meet the decands
and requirements of educating the old as well as the young
generation of a democratic nation. Therefore, Reza Shah
took immediate action to expand and re-organize the small
ministry in its entirety lnto the present gigantic orgeniza-
tion under the new name of Ministry of Education, which has
its headquarters in the Capital Teheran.

a. Organization of the Ministry of Education.-
According to Article 19 of the Constitution, all institu-
tions of learning must be under the jurisdlctlon and super-

viesion of the national Ministry of Education.61

The control
of formel education is vested in the Minister of Educationm,
asslsted by two upder-secretaries, By statute, the Ministry

is divided broadly into two mejor sections, for education

60 Issa Sadigh, History of Educaticn in Mcodern Iran,
Op., Cit., p. 202-204.

6] Government of Iran, Ministry of Education,
Bducation Yearbook und Jtatistics, Teheran, 1953, p, 52-53,




THE EMERGENCE OF MODERN EDUCATION IN IRARN 27

and administration respectively. Each of these sections is
headed by a director-general; there are more directorates
for more important sections, The Directorate of Educatlon
has special departments for higher, secondary, primary,
technical and agrieultural, adult end basio education, pub-
lications, physical training, and examinstions. The
Directorate of Admimistration 1s concerned with finance,

personnel, construction and supplies, and health services.ea

Under the central authorlity each of the tem pro-
vinces of the country has a provincial education department
under a director who administers and controls the public
schools of the province, Smaller units of government, the
districts and municipalities, also have education offices.65
The c¢omplete organization of the Ministry of Edueation 1is
shown in the disgram on page 28,

b. Responsibilities of the Minister of Education,-
The Minister of Education 1s the chief edueation officer
in the country. He is appocinted by the Shah through the
recommendation of the Prime Minister who 1s eleoted by
Parliement on the basls of a two-thirds majority for an

unlimited term, After the Prime Minister is elected and

confirmed by the Shah, then he recommends msmbers of his

62 Government of Iran, Miniastry of Fducation,
Op. Cit., p. 52-53.

63 14, ., ibid,
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cabinet for appointment by the Shah. Once the Minister of
Fducation is appointed he is directly responsible to the
Prime Minister and to Parlisment. His appointment being for
an unlimited term as that of the Prime Minister, he 1s auto-
matically discharged upon the dismissel of the Prime
Minister by Parliament,

One of the major responsibilities of the Minister of
Education is to extend and provide fecilities for primary edu-
cation and possible enforcement of compulsory education through-~
out the country, All hiring and firing, expansion or closling
of any department, all aspeots of financial matters, construc-
tlon of schools and everything within the scope of the Ministry
of Education, the Minister of Rduoation 1s kept liable for.

The important function of the Ministry of R®ducation
is the supervision and control of the Ministry which
operates through the Inspectorate-General which supervises
the menagement of schools end their educationel standards,

In addition to thirty Ministerial Inspeotors (appointed by
the Minister) who submit reports to the Secretariat-General
on assignments alloted to them by the Yinister or the Under-
Secretary, the Inspectorate-General is organized in three
divieions which are as follows: technical, administrative,

and 500131.64

64 Government of Iran, Ministry of Education,

QEQ cito, p. 52'53-
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1. Teohnical inspectorate. This consists of four
commissions and a number of imnspectors. The commissions
deal, respectively, with courses, curricula, school books,
and teaching materials. The commissions' decisions are noti-
fied to the head of the technical inspectorate who passes
them to the departments concerned and, where appropriate,
to the Minister of Educatlon, The responsibilities of the
technical inspectorate are: inspection of classroom work;
supervision of annual and final examinations; seeing to the
observence of the rules and regulations affecting schools;
inspection of school supplies (books, laboratory equipment,
educational films, ete.); supervision of standards observed
in the private schools (until the Ministry of Education has
provided sufficient facilities for all school children in
the country, authority is also given for the opening of
private schools provided they conform to the law and regula-
tions of the Ministry of Education); consideration and
review of reports and projects relative to teaching methods,
and reports from the provinclal techmnical inspectorates.

2, Administrative inspectorate, This comprizes
three secotions and forty-five inspectors who are responsible
for the administratiwe and disciplinary supervision of
pupils and teaching staff, for ensuring compliance with the
fipancial and edministrative regulations, and for supervising

the management of charitable foumdations,
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3. Boclal inspectorate, This, 1likewise, consists
of three sections concerned respectively with meetings, lec-
tures, drematics, concerts and athletie competitlons;
curricula and relations with parents; and staff conditions.
The responsibilities of the social inspectorate are: the
orgenization and supervision of school meetings, ceremonies,
anniversaries, and other commemorations appointed by the
Ministry of Education; assistance to primary and secondary
teachers and non-teaching staff; management of social
insurance, co-operative business, ete, The inspectorate of
the Ministry has under its orders other services such as
school health service for puplls and teachers,

There has been some expansion in the sdministrative
function of the Ministry of Education since 1960, by which
the country is extended to 142 Educational Centers, each
center having a director who is appointed by the Minister,
and given authority and responsibility for all educational

matters of that centar.65

In 1960, the Ministry of Rduca-
tion had 52,934 employees including teachers, administrators
and staffs throughout the country, with 8,161 employees for
the maintainance of schools and offices. The total budget

of the Ministry for the same period was 7,130,436,781 Rials

65 Sedigh, History of Education in Modern Iram,
Op, Cit., p. 205-207.
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(One Rial is equivalent to $0.35.)66 Tese constitute the
main responsibilities of the Minister of Education in the

pational system of education,
Summary.

Considering the anolent history of education and its
developmental sequences, historians, archaeologists, and
anthropologists have treced Persian civilization as far back
as 4500 B.C. About 1000 B.C., waves of Aryan invaders swept
aoross the Balkans, Asia Minor and Southern Russia into
Persia where they made their homeland "Land of the Aryans",
hence the modern name, Iran, The name Persia, made famous
in the West by the Greeks, was actually the name of a
southern province called Pars or the kingdom of Parsua,

From the earllest Persien kingdom of the Medes,
which was founded by Deioces in 708 B.C., up to the year
1925, which marks the beginning of the Pahlavi dynasty, the
eountry wag the center of many attacks from forelgn invaders,
which has changed to a great extent the geographicsl situe-
tion of Iranm from the time of Darious (521-486 B.C.) who
extended the frontiers of the Empire as far as the Danube to

the West, and over the borders of India on the ¥ast, to the

66 Sadigh, History of Education of Modern Iran,
Op, Cit., p. 205-207. B
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present extent of the country to the Casplan Sea in the
North, the Persiam Gulf in the South, Afghanistan in the
East, and Iraq iu the West.

Not only thess successive revolutions affected the
size of the ocountry, but social, political and educational
conditions as well were changed drastically. The worst
devastation suffersd by Iran was brought about by the Arab
invesion of 642 A.D., exaotly twenty years before Mohammad's
Hdejrat from Mecca to Madinah where the Isalmic religion was
introduced, Not only the country was destroyed, but all
the Persian books, eduocational documents and libraries were
burned, and soon the Arabic¢ languege was introduced to the
extent that during the one hundred and thirty yesars of Arad
rule the spoken lenguage 0f the sountry as a whole was
Arabiec, with the KoQren as a single bible and educational
book for the entire nation.

The seeond hardship worthy of recall was the Mongo-
lian invasion which lasted for thirty-six years after the
Arabs' demlise, Actually, it wes not until 1795, which marks
the Qajar dynasty, that Iranians disocovered their ignorance
of the edvancements in the West im every fleld while the
people were struggling for their peace and independence,
Although the Qejars continued to reign until 1925, the 18th
and 19th centuries saw a gradual decay in Persian power,

During the 19th century, lran became one of the chief areas
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of contention for exploitation between Russia and Great
Britein., The latter days of the Qajars were marked by a
national awakening of Iran. In 1906, increasing agitation
agalnst the government forced the Shahanshah to grant a c¢on-
stitution. Finally, the inability of the Qajar regime to
meet the demsnds of an awakened nation, and the general con-
ditions of financial and social chaos which then prevalled,
led Parliament to revise Iren's constitution which, under
this revision, proclaimed Reza Shah the Greet Shahanshah and
established the Pahlavli dymasty in 1925.

Even though the Qajars had realized the importsnce
of education and of educating the nation and had established
the first government supported school in the latter part of
their dynasty, the year 1925, which marks Peahlavi's demo-
ecratic government under a comnstitutional monarehy, is con-
sidered as a new era in educational developments, During
his reign, whioh lasted about twenty years, he accomplished
much to open the gates to women in educationsl fields and
to give them equal soclial status with men from their pre-
viously deprivation and isolation at home, He expanded the
educational program throughout the country and msde primary
education up to grade four compulsory where the facilities
for education were provided. He also re-established and re-
organized the old Ministry of Seiences which had its origin

during the Qajar dynesiy and gave it the present name of
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Miniatry of Education., His ultimate goal was to build the
educational system on a national scale which, to a great
extent, he was successful in doing.

Article 19 of the Constitution states that all the
institutions of learning must be under the jurisdiction and
supervision of the Ministry of Education whiech is directed
by the Minister of Education, The Mlnister of Education is
appointed by the Sheh through the recommendation of the
Prime Minister for a non-fixed term. He is the chief execu-
tive of the country's educestion and is assisted by two
under-secretaries, ‘lhe Ministry is divided into two major
parts, for education and administration respectively, and
each headed by & director-general. The Directorate of
Education is responsible for higher, secondary, primary,
technicel and sgriculturel, adult and fundamental education,
publicaticns, physical education training, and examinations.
The Dirsctorate of Administration is concerned with finance,
personnel , construction and supplies, and health services.
By 1960, the Mdinistry of Education had one hundred and forty-
two educationsl centers throughout the country where each
center has a director who is appointed by the Minister, and
given authority and responsibility for all educational
matters ln that center, The basic function of the Ministry

of Education is to provide and extend the equal opportunity
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of a basic educatlon for the young as well as the old
generation of & relatively new democratic netion, a toplc

which will be discussed in the following chapter.



CHAPTER Il
ELEMENTARY EDUCATICN

In conformity with democratic ideals, Reza Shah
decided to expand the educational facilities so that all
Iranian citizens might enjoy equality of opportunity. Simul-
taneously, as soon as the Shah stabilized his government in
1625, he undertook & vast reconstruction of the educational
system 1ln an attempt to make it a more suitable instrument
for the country's new needs and aspirations. His contribu-
tions towards a system of national education huve already
been discussed up to the point of his departure from the
thrope in 1941, which marked the beglinning of World War 11,
What has developed since the Reza Shah's resignation will
be discussed under the following headings:

l., The Aim of Compulsory Education in Developing Democratic
Citizenship;

2. The Elementary School: its Curriculum, Grading System,
and Promotions; and,

3., Bstablishment of Hlementary Teacher-Training Centers.
1. Tune Aim of Compulsory Education in Developing
Democratic Citizenship.
In a democracy, an indlvidual must form his own
lndependent judgment on all kinds of complicated social,
economic and politicel issues, and to a large extent, de-

cide his own course of action. The firast requisite in this
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conneotion is to develop the ocapacity for clear thinking and
a receptivity to new ldeas. Also, clearness in speech and
writing is another essential factor for successful living

in a democracy, which must be developed in =211 members of

the soclety of its nation o0ld ss well as young, if the nation
is %o survive.l Unfortunately, in the past, Iran's schools
have left whole areas of the pupils' persomality untouched
and disregarded their emotional life, their social impulses,
their constructive talents, and their artistio testes. All
the defects and dissatisfactione that Iren is facing today
are the result of centuries of struggle for its independence
from foreign influences and conseguent neglect of the ganeral
education of its people.

One of the many tasks which faced Iran immediately
after the establishment of the Pahlavl dynasty in 1925 was
the reconstruction and expansien of her system of education.
Steps had to be taken to provide free slementary education
for «il children of 2chool age and to ensurse that they were
not denled facilities that their parents lacked, It was also
necessary to revive relations with neighboring countries in
Bast usnd West and establish contacts where none had existed

before., Ideslistically, Iran has set forth its essential

1 Government of Irap, Iran Review, Vol, 2 and 3,
issue of June 1961, p. 28.
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aim of compulsory education Lo arouse and develop the child's
full physical, intellectual, moral and religious capacities,
to ensure his satisfactory adjustment to the soclety in
which he lives.z The second aim and object has been stated
to femiliarize the child with economic and sccial 1ife in

its variocus as;;eots.5

Even though the Educatien Lsw of October 31, 1911,
sets the compulsory education of primary level beginning
with age seven, it wes not until 1927, when Reze Shah re-
activated the law; 2till it wes not enforced because of
lack of facilities until the revision of the law on July
28, 1943, that provision was made to glve effeot to thet
requirement.4 Under this law all children (male and female)
were to receive sducation up to the fourth grade of primary
school by the next ten years, and it was the responsibility
of the Ministry of Education to provide sufficient teachers,
school buildings, and supplies for this plan. In connection
with this plen, in order to meke it more constructive, and
untll such time as the country has been endowed with ap

edequate number of public elementary schools, the Ministry

2 Government of Iran, Ministry of Pducation, Zduca-

tion Yearbook and Stetistics, Teheran, The Government ,
(1953), p. 15.

S Id,  ibid.

4 Government of Iran, Ministry of REducation,
Education, Teheran, The Govermment, 1961, p., 1-2,
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of Education will encourage the development of private
schools providing that they conform to the laws snd the
regulations of the Winistry of “ducation., The Law of Com-
pulsory Tducution Act of 1942 also states th:t zll elemen-
tary and secondury sducationsl esteblishments sre under the
direction and suporvision of the Ninistry of “ducation,?
The progress of this ten-yeer plan a3 to the in-
grease of Lhe gumber of schools and puplls in elementsry
education of the countiry in contraat with the number of
socpocls and pupiles in the previous years can be studied in
Table I. Uniortunately, the stutlistical date of 1943 was
not avallable, but it is sufficient to compare the 1940
statistical datua with 1953 which gives a thirteen year
pariod of study., It can bs seon from itae data that in 1953
tnere was an increase of 4,800,000 in population over 1940,
with an inorsase of 3,323 eleasntury schools, and en in-
ereases of 210,473 enrollmenta, In spite of all these
attempts towards educating the young ohildren of the country,
there were nardly five per cent of the tetul population edu-
cated in Iram in 1940 ia contrast with sight per cent in
1983.8

5 Government of Iran, Minletry of Education,
Bdueation, Op, Cit., p. 1-2.

6 1d,, ibid.
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hble Iu"

Inorease in Population, Elementary School Enrollment
and Sehool Facilities of the Entire Country
from 1810 to 1953,

o——
et gm—

1910 1927 1940 1953
Population - 10,000,000 15,000,000 19,800,000
Elem. Education
Schools 123 648 2,336 5,959
Pupils 17,974 79,687 536,000 746,473
Tecchers - - - 27,903

e ]

Compiled and adapted from Government of Iran,
Ministry of Education Report to U.N.E.S,C.0, Teheran, The
Government, 1953, p. 5-10,

Government of Iran, Ministry of Education, Bdueation,
Teheran, The Government, 1961, p. 2. o

Issa Sadigh, History of Education of Modern Iran,
Teheran, Sherekar Tabe Ketab, 1961, p. 171.
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2, Te Elementary School: its Curriculum, Grading
System, and Promotions,
The normal elementary education course 1s six years,

and the Compulsory Education Act has set the starting age
7

at seven., There are two types of elementary schools:
one, which are government supported and are called public

or official schools; two, the schools which are supported

by private orgasnizations or religious groups and are non-
official or non-recognized schools. The religious and
private schools have been established within the past

eighty years, The religious schools whioh are called
Msktab-Kheneh ere located mostly in rurasl areas and holy
clties such as Qum and Meshed, and as has been mentioned

in the previcus chapter, their program of studies are based
on the Koran; resding and writing are slco included, In the
school yeer 1954-1955, 58,739 students were attending 296
private and religious schools.8 The number of this type of
senool is decreasing 2s the Ministry of Education become
more efficlent in providing school facilities for the esntire
nation, Until suoch time the Ministry of Fducation will
permit the operation of private elementary sehools if they
follow tne program that the Ministry has set.

7 Government of Iran, Ministry of Rducation,
Educegtion, Op. ¢it., p. 3-4.

8 Id,,ibid.
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For the official or government supported elemsentary
schools, an attempt has been made to meet the individual
needs as to the requirements of the rural areas as well as
in large industriel cities, 1In rural schools the emphasis
is on an agricultural training program, while in the cities
attention has been fooused on technical and vocational
training. As a general rule, schocls are not co-educational,
but in some rural schoels provisions have been made for 6o~
education up to grade four; on completion of the fourth
grade children are separated according to sex and must
attend their respeotive sochools. Rural and village schools,
1f educationsl facilities are provided, have only four
grades and thereafter those who are interested and have
sufficient funds must g0 to a larger community where an
extension of education is available.®

8ince the Ministry of Education has been educa-
tionally and economically incapable of providing equal edu-
cational training for mll normal children of the entire
country, the abnormal, backward or physically handiecapped
children have been neglected, even though Te