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! CHAPTER 1: INTHODUCTION
) , \

Objective

The objective of this'research is to determine to what extent
multiculturalism is feflectedlin the social studies textbaoks
au;hdrized for use in the Junior grades, grades 4, 5, and b6 \
in Ontario schools in 1985. The Ontario Ministry of Y

Edqﬁation contends that it "ig fully aware of its

'lresponsfbility to all Ontario students to ensure that the

learniné mapefials used in the province's schools reflect
fairly and accurately the reality of Cénadé[s multicultural
society" (Ontario Ministry.of Education, 1980:3).

13

Assumptions ‘.

Four basic éssumpfions underlie this study. Firstly, it is
assumed that Oritario schools reflect the reality that Canada
is a multicultural sociéty. . The argument is as follows. In
October of 1971, the Canadian federal government introduced
the policy of "multiculturalism within a bilingual
framewgrk". This policy does ﬁot specifically affect
education because education is a provincial rathep—fgan a
federal concernl. However, in 1975 in Ontario, a Ministry AE

Culture and Recreation was establishedAand in 1977 an official



-

policy of multiculturalism was proéfaiﬁea (Canada
. Fy

Multiculturalism Di;ectérate, 1985;i9). The Ontario M%pistry

of Education contends that "the goals of an éducational
system should reflect Ehe Jalueé of the wider'society"
(Ontario Ministry of Education, 1975b:5). Valdes are defined
as '"'those qualities of iife that the individual aﬁd/or
society considers important principles of éonduct_and'hajor

aims of existence of the wider society" (Ontario Ministry of

Educationf 1975b%5).

Thus; the assumption that Ontario schools should reflect-—the
multicultural réality of Canadian society is not unfounded.-
The Ministry of Educétion recégnizes that.there is a

relationship between the school and society. 1In Canada and
also inAOntario, multigylturalism is;reQOgnized. Ihérefoke,

the school as a mirror of sqociety should reflect this
reality.

Sé;lhdly, it is assuméd that the social studies textbooks are
used in the schools. That the textbooks are used in the
schools is evidenced by the fact that the selection Gnd use

of textbooks is controlled by legislation. In Ontario, *

Circular 14 provides a list of texts approved by the

, L - .
Ministry of Education fon use in Ontario schools (Ontarioc

Ministry of Education, 1985:1).




It is also assumgd that' textbooks are an important instrument
- Tof instrudtioﬁ in schools. There 1% evidence to‘§upportlthis
assumption. &n an investigation of #he teaching of Canadian
studies, Hodgetts (1968) found that of ?47 %eachers, 51 per
cent relied on!Ef?ébuook a;proach. He concluded that ;his
“‘was the most important f}nding of QES study.

v . 7~
.’ .

. Disceuraging though this fact ﬁay"be,
there can be no déubt about its accuracy.
The assignment method can be readily
identified; its persistent use, lesson
afer lesson, is easily relognized. The
" completely factual quality of the
questibﬁs_and answers, the role of the
teacher.aﬁ the sole sourcé of.all
questions, the close relationship between
———— student responses and the textbook, the
discrete, faétual ﬁature of blackboard
outline and mimeographed work-sheets, the
- similaﬁity of all notébqoks tb each other
and to the textbook, the aSsighment of
.five or six pages to be readlfor

homework, all are obvious to the outside

observer- (Hodgetts, 1968:46).
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Additiohally; Hodgetts (-1968:24) found that 89.per cent of *-,

the classes unquestioningly followed the gray, consensus

~version of the textbooks. Textbooks, then, are an important

g

tool of instruction for the teacher. Given their special

status, their.content is of major importance.

The content of textbooks is implicated in the fourth

assumption. ‘It is assumed here that there is a relationship

between textbooks and attitudes. Textbooks are assumed to

influence attituydes.
r

~

This thesis, then,is devoted to an analysis of the social

stpdies textbooks in relatipn to multiculturaiism. The

o
.

second and third chapters present the three different
conceptu&lizaufgﬁs of'multiculturalism, as a demographic —
rﬁhllty, an 1deology, and as a federal policy. The next
chapter (chapter 4) discusses these three different
conceptions of multiculturalism for education. The fifth
chapter presents an ﬁistorical oV, lQiew\of textbook analysis.
The sixth chapter descfibés the regearch design; The
subsequent two hapters-zchapters 7 and 8) presént a
quantitative and a qualitative analysis of the treatment of

-

the selected groups in the textbooks. The final chapter

discusses the findingsLin relation to multiculturalism.

-



ﬁoles-to Chapter 1 ' e

1) Education is a pfovincial concern. However, it is
'recognizéd that the federal government has input into
educatYonal policies and progrgmmes in three Qays. It shares
in the funding by means_of joint funding of speéifi;
programes, sqch as pré@famés.of“instruction in English or
-French. Secondly, through its Department of the Secretary of
State, the federal governmént provides support to
vorganiz‘ations.and community groups involved®in langauge and
cultural issues. A third form of federal involment in
educational programmes dérives from the faqt'that its
---—Department of Indian and Northern Affalrs has respon51b111ty

for the education of status Indians and administers some

. reserve schools (Canada Multiculturalism Directorate,

1985:29).



CHAPTER 2: IMMIGRATION AND POPULATION CHANGE d

Canada has always been an ethnically and cyplturally diverse
society. However, over the years, it has become increasingly

ethnically and culturally diverse. Thi; chapter presents an

overview of the role of'immigration in the development of the

r

Canadian social sﬂﬂpcture.

The Native Peoples »

The first'arfifgls to North America were the Native peoﬁles,
the Indians and the .Inuit. It has been estimated that they
first arrived in North America thousands of yeérs ago. When
the first Euroﬁean settlers arrived, there werg_apbroximately
220 000 Native peoples inhabiting what is now Canada. fhey
were dispersed over the entire region, ranging from the
Arctic tundra to the forests of the Maritimes (Wood and

Remnant, 1980:23).°

The French Colonists T e

_France was the fi;jf‘country to stake a claim on what is now
X A

Canada. 1Its claim/in North America dates back to the early
seventeenth century and covered a vast territory. New France

included all of-the land surrounding the Great Lakes, most of



what is now eastern Canada, and the entire Mississippi River

valley. Much of this area was occupied by a isolated string

.of forts and trading posts. Most of the Frenéh colonists,
who first arrived 'inm 1605, were settled along the St.

Lawrence River, :in what is now Quebec {(Wood and Remnant,

1980:23).

The French settlers kept civil and ecclesiastical records

e i —— -

about their numbers. in 1666 a modern style census was
conducted. In that year 3.215 people inhabited New France.
This number increased to 40 000 in 1536. From 1700 onwards
emigration from France virtually stopped because the French
government believed thatlthé national iﬁterest required a
growing population at home. The population of New France was
65 000 in 1763 due mainly to natural increase. |

In 1763 New France was surrendered Eg the British. The
signing of the Treaty of Paris, whicﬁ marked the transition
from French to Bfitish rule, did not;signal the end of the
French culture in New France. Two reasons explain this fact.
Firstly, the French colonists occhpiéd-a well defined
geographical region in which they weré the numerically and
culturally dominant group. New f?ﬁﬁ%é was a stable;
org;ﬁized, aﬁd strong society. Consequently, it did not

disappear or submerge itself into the British colonial



empire. Social and pfliticalireasons were also-tésponsible
for the continuation of the French culture:‘ During this
period, the Thirteen Colonies were showing signs of rebellion
against British authority. Tﬂ;refore, the British sbught to
gaiﬁ the loyalty and coopération‘of the French colonists.

The Quebec Act of 1774 was designed to'facilitate this
process. This Act guaranteed the French celonists the right
to their language, religion, and laws (Wood and Remnant,
1980:23 and Oﬁerbeek,w1§80:113j. Thus, the transition from
French to British rule did not mark the end of the French

culture.

The British Coloniéfs

Like the French, the British claim in Nofth Americé dates
back to the early seventeenth century. However, the British
settlement was primarily in the Thirteen Colonies to the
‘Ebuth. Their presence in the north consisted only of a
scattering of trading posts concentrated mainly in the Hudson

Bay region (Wood and Rémnant, 1980:25).

In 1783 the Thirteen Colonies won their independence from

Britain and a new_naﬁion (the United States of America) was

created. Loyalty to the British Crown and uncertainty about

America's future caused over 30 000 United Empire Loyalists




‘to emigrate to Canadg. They settled priﬁarily in Onta?io,‘
that is betweenyQuebec and the Prairies. This pattern of
settlement isolated the Frencﬁ-speéking part of Canada and
put fhe English-speaking group in an ideal bosition to expand
westwards. The British governors who were now ruling Canada
wanted to transform Canada into an Engligh-speaking colony.
They encouraggdlimmigration from thé British Isles- England,
Wales, Scatland,‘ahd Irelénd- to achieve this objecti#e
(Overbeek, 1980:114).

Thus, between 1850 and 1880 Canada received some 23 000
people anually from the British Isles. Most of these
immigrants were attempting to escape from poverty and slum
conditions of British factory towns. They settled on
farmlands in the Maritimes, Ontario, Manitoba, and the west
coast. These British Isles immigrants were differént among
themséives in many respects;- However, these British groups
shared important cultural features such as-the English
language, law, and politiqal traditions. Consequently,
British culture_wés4the dominant culture throughout Canada,

except in Quebec (Wood and Remnant, 1980:25 and Overbeek,

1980:114).

In 1867, Ontario, Quebec, New Brunswick and Nova Scotia

" formed the Canadian Confederation. At the time of



Confederation there were essentially two recognized ethnic
groups, the British and the French. As table 1 (page 125)
sHows,nthe Native pe;éies, the Indians and the Inuit,
representeé.a small proportion of the thé&n Canadian
population. Only eight per cent of the population of three
and one half million were of Qon-British or non-French ethnic
origin.. However, there were significant numbers of people of
German and D?tch origin. Additionéliy, there were small but
well-establisled Black and Jewish communities. Adventurers
and entrepreneurs from most Euf0pean ethnic groups were also
ptesenp in Canada (Palmer, 1976:84). Subsequent immigration
toaCan'ada has built on this foundat)fon and it has had a major

role in influencing the social structure of Canadian society.

~

Post Confederation Immigration

Post confederation iﬁmigration to Canada can be divided iﬁto
four distinct phases. Each phase of immigration had a
different pattern; characterized by thé'ethnic, cultural, or
religious background of the  immigrants, their‘occupational
skills, their educational lévels,:and where they settled.

The four phases-of immigration are defined as follows: (1)
Immigration Prior to 1901; (2) The Settlement of the
Prairies; (3) Immigration Between Wars; (4) Immigration After

World War II- 1945-1981. Each of these phases will be

10



discussed in turn.

1) Immigration Prior to 1901

Until 1901, the pace of immigraﬁion was ;athér slow., In 1871
only 8 per cent of the population was of an ethnic origin
other than Native Indian or Inuit, French, or British.
Howevér,.by 1881 the per cent had increased to almost 9 per
cent and by 1901 to nearly 10 per cent. Emigration to the
United Stateé was the major factor which accountéd for this
slow growth'rate. From.1861 to 1901, it has been estimated
that more people left the country than entered it (Royal

Commission on Bilingualism and Biculturalism, 1975:5).

During this period .of imm&iratioh more than half the
immigrants to Canada of ethnic origins other tham British or

Erench were Germans. * These German immigrants included

religious groups from Germany such as the Mennonites and

Moravians, immigrants from the Thirteen Colonies, and some of

‘the United Empire Loyalists from the United States. The
Scandiravians and the Dutch were the only other origin

_ categories listed in the 1901 census which constituted over

one half.of one per cent of the population. Asians, mainly
Chinese, Slovaks, Hungarians, Ukrainians, Czechs, and Blacks

were also present in Canada during this period (Royal

11



Commission on Bilingualism and Biculturalism, 1925:5-6).

——

/
T

The xlate 1890's was characterized by massive immigration to

2) The Settlement of the Prairies

Canada; Between 1896 and 1914 more than three million

immigrants emigrated‘to Canada. The Yukon gold rush, the

completion of the first continental railway and the building

of other railroad lines, the closing of the American
'froptiér, new developménts in dry land farming, and.Wilfrid
Laurier's Liberal government?s first concentrated policy to
"settle the empty West with producing farmers" wer; all
factors which combined to attract immiﬁijﬁis to Canada.

. /" .
Of those who immigrated during_this bé}iod, 1 250 000 came

from the Uni Kingdom and approximately 1 000 000 from the

United States. Bptween the censuses of 1901 and 1921 there

was an fincrease of over 800 000 among those whose origin was

neither British por French. Thus,; by 1921, they made'up 15

per cent of the( Canadian population (Royal Commission on

Bilingualism and ulturalism, 1975:7).

!

During this settlement period, those groups that were already

established in the West, particularly the Germans and the

' . 1
Scandinavians, increased their numbers greatly. The

12



outstanding ‘feature of fhis era was, however, the influx of
immigrants from central and eastern Europe- kaainians,.
:iles, Hungarians, Romanigns, and Russians. These regions
provided a steady flow ofLsettlers to the West (Royal

Commission on Bilingualism and Biculturalism, 1975:8).

During this §gttlement period, the number of Italians in
Canada increased from 11 000 in 1901 té‘é? 000 in 1921. Like
many othef‘immigrants of this era, the Italians were forced
to- emigrate due to unsettled economic and political
conditions in their homeland. They were attracted to Canada
by the demands of the railways and other construction
enterprises for labor. The number of Jews, who were mainly
refugees from edstern Europe, also increased ffom 16 100 in
1901 to 126 000 by 1921. Both the Jews and the Ttalians
tended to settle in'tﬁé towns and ﬁities of Ontario and
Quebec. However, some Italian laborers worked on western
railway construction and'some_Jews settled—- Winniﬁeg and
elsewhere in Manitoba. A few Greeks, Syrians, Lebanese, and
Armenians immigrated to éanada during this period. They
resembled the Jews and the Italians in their preference for
settling in the‘cities of central Canada (Royal Commission on
Bilingualism and Biculturalism, 1975:9).

-

The Chinese population on the west coast continued to

13



"increase in spite of Clifford Sifton‘s diécouraging Asian
immigration by the imposition of a head tax which was
increased from $100 per immigrant ~in 1900 to--$500 in 1903.
The Japanese also began to immigrate in larger numbers. In

the first ten months of 1907, over 8 000 Japanese came to

Canada. They settled on or near the West coast and worked
primarily in é;rming, f;éhing, logging, boat building and
mining. Anti-Asian sentiment in September of 1907 caused

' race riots in Vancouver. The outcome was a "gentlemen’'s
agreement' in which Japan agreed to limit emigration of

Japanese to the specific demands of the Canadian government&HJ//
By 1921; there were 40 000 Chinese in Canada, 24 000 of them
in British Columbia, and 16 000 Japanese, 15 000 in British
Columbia; Aléo, there were about 5 000 East- -Indans, mainly
"Sikhs. They came ﬁo British Columbia between 1905 and 1908.
They were mainl§ ené;ged in railroad construction and in the
logging and 1uhbering industries (Royal Commission on

Bilingualism and Biculturalism, 1975:10).

3) Immigration Between the Wars

The increasing immigration that was evident during the
previous phase did not continue for several yeaﬁs because of
World War I. However, by 1923, the economic and political

-climate changed and another phase of rapid immigration was 1n

%)



progress. The numbers never reached those of the peak years
of 1902 to 1913. This phase of increasing immigration
continued until 1931 when the ﬁep ession caused an abrupt
reduction in immigration. . §\\

5

.During this era, the United Statés restricted the total
number of immigrants.from southern and eastern Europe
entering their country each year. Consequently, Canada
‘replaced _the United States as the preferred destination for
these emigranté. As a result, Canada placéd a céiling on
immigration during this period, but a formal gquota system
was not established. jInsteadw,rithe government created a list
of "preferred" and "nmon-preferred" countries from which
potential immigrants‘Qere'selétted. This mechanism resulted
in the virtual exclﬁ;ion of the Chinese and placed a severe
limitation on other Asians. However, as in the previous
period of immigration, this phase also resulted in an
increase in the proportion of the Canadian population that
was not of native Indian, Inuit, British, or }renéh origin.
By 1931, they had augumented to mé;e than 18 per cent of the
total population (Royal Commission on Bilingualism and

Biculturalism, 1975:10).

During this period, fewer -immigrants settled in the West

because the fertile agricultural lands were filled and the

15



16
wheat boom was faltering. Additionally, many of the
Ukrainian, Polish, and Hun%arian immigrants of this period
were more highly skilled and educated than their counterparts
who had come to Canada earlier. They preferfed to settle in

“the industrial and commercial centers of Ontario and Quebec.

Cd

_ Many imﬁigranté, including a large aumber ftoﬁaifg%ant‘and
working class backgrounds, also settled in tHe booming mining
ﬁnd pulp and éaper towns'of northern Ontario and Britjgsh
Columbia (Royal Commmission on Bilingualism and

Biculturalism, 1975:11-12).

There were 20 200 new Jewish immigrants to Canada during this

L

‘period. They settled mgstly in urban communities. The Jews

- - were treated as a separate group by Canadian immigration

' r
officials regardless of their citizenship or their country
of origin. They were always requiredﬁfo meet special

conditions.

Like fhe Jews, therAsians were also subject to special
restrictions. The 1908 "gentlemen;s agreement' was revised
in 1928 to limit the entry of Japanese to 150 per year (Royal
CgmmiSSion'on Bilingualism and Bicultyralism, 1975:12).

‘e

Duringfthe Deptession of the 1930's, the federal government



virtually cut off the flow of immigrants to |Canada. Between
1932 and 1941 only 140 000 immigrants entered Canada.
.Furthermore, emigration to the United States was estimated to

have exceeded immigration by 100 000 (Royal Commission on

Bilingualism and Biculturalism, 1975:12 and Overbeek,

1980:115). : 7

In the late 1930's some of the immiérants to Canada were
refugees. However, because of slow economic recovery and
énti-Semific sentiments, expressed by a smali but noisy
-minority, the Canadian ébvernment gave prefereunce to economic
considerations rather than humanitarian ones.. Consequently,
the Canadian government @as reluctant to admit even the
victims of Nazi Germany (R&yal Commission on Bilingualism

. , .
and Biculturalism, 1975:12).

4) Post World War II Immigration: 1943-1981

The post World War II immigration can be further dividéd into
distinct periods: the first lasting from 1945 to about 1955;
Egg,eecbnd”from 1956 to the 1960 and éhe third from 1961‘to
1981. The entire post World War II era was charad%erized by
a sharp increase in the number of immigrants._ From 1945 to
1970; for instance, over 3 million immigrants entered Canada.

Two million remained gnd the other million either returned

N

17
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home or emigrated to the United Stages.

~

f

The period from 1945 to 1955 saw increasing immigration for

various reasons. Because of World War II, numerous refugees
and displaced persons were without a homeland. Canada
assisted in the placement of such persons. Returning

Canadién doldiers who had 'fought . overseas brought home their

fiancees, wives, and children. The revitalization of the

b=}

Canadian economy during and after World War II resulted in
an incfeased demand for both skilled and unskilled labor.

The Canadian government also encouraged immigration,
especially from Europe. Then Prime-Minister MacKenzie King
saw immigration as a means to increasing the population and - -

stimulating economic growth.

The ethnic origins, other thiﬁ British, which were most

strongly represented among the new immigrants from.19ﬁ5-1955
wére Itélian,'German, Dutch; Polish, qu Jewish. Those of
British origin made up-one-third of the total number of
immigrants-}Royal Commission on Bilingualism and
Biculturalism, 1975:13). '

The major'Hiffefence between the post World War Il immigrants

of the firs% and other eras was that in the first era the

migration still included a large number of farmers,



fishermen, loggers, trappers, and miners. Thié was due to &

the fact that immigration’poiicy only recognized .these ' N

occupations for ail\but preferred eéhnic origins. As Canada

moved towards industrial development and became increasingly

urbanizei\the character of immigration changed. The majority

of immigrants weﬁeﬂnow professional and technical people.

.-They settled pfimarily in cities and towns.

Anothér major difference between these three eras of post

World~Waf II immigrants was the result of a major shift in

Canadian immigration.policy. In 1962 the existing

immigration regulations%were amended. This amendment

‘'signaled the end of explicit discrimination against

noanUropeang. Anyone, regardlesss of colour, citiz%gsﬁip;'

cougfry of fésidenﬁe; or religious belief, was eligible to

apply for -admission, provided that person Had the educationy

traiﬁing,\skills or special qualifications Canada required.
,,\\0ccupational skill, rather than country of origin, became the
main criterion for admission. In 1967 the admission policy
was further modified. JThe universalistic pqints-system was
introduced. Three main categories of immigfaﬁts wére
distinguished: fhe independents, sponsored dependents
(hugbands, wives, and close_relapives of Caﬁadian citizens
and.résidents) énd nominated relggiyes. Noﬁinakeg';glatives

-

are also close relatives of-the sponsor. However, the



sponsor must be willing to  provide care, ma%ptenance, or
provide him or her with a.job or assiét that pérsén in
finding one. The independent immigrant was admitted-only*on
the basis of his or her potential adaptability to Canadian
life and the economy . He or she had to obtain at least 50
out of 100 points. Points were awarded on the basis of
education, tfaining, qdalifications, skills, occupational
demand, personal qualities, lénguage proficiency, age, and .
adjuétmental potential. .The nominated relatives went thfough
the same assessment procedures. However, they might receive
between 15 and 30 points on the basis of their relationship

to the sponsor (Overbeek, 1980:122-123 and Elliott,
1983:296).

Thus, the shift in immigration policy resulted in a wider
variety of sodial ciasses and occupations than in the earlier
périods Qf‘immigratioh. - There was also a wider variety of
ethnic origin'categdries. The European countries were no
longer the major contributors of new Canadians. Asia,
Africa, the Carribean isles and katin America have become

major sources of immigrants.

In the 1961 census almost one-quarter of the poﬁulation

‘reporited their ethnic origin as other than Indian, Inuit,

Freﬁch, and British and by 1981 the proportion of the
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population of other than Native Indian, Inuit, British or

Frencbyhas not changed considerably (refer to table 1 on page

125).

In summary, at the time of Confedefatjon, Canada's population
was composed of egg;gfially two main groups, the British and
the Freﬁch. The Indians and the Inuit constituted a very
small proportion of. the thén Canadian pOpulation: Subsequent
immigration hés built on this foundation. Since 1867,'there
has been a continual increase in the heterogenity in the
population. Additionally, in each successive wavé. of
immigration, the trend ha$ been towgfd-increasing numﬁers of
urbanized, educéted, skilled;:and politically sophisticated:
immigrants (Burnet, 1976:201). Similarly, most of the post
World War II immigrants did not séttle‘ip the rural west.
Instead, they tended to settle in Toronto and Hamilton, and
to a lesser extent in Montreal and Vancouver. This trend did
not apply to all ethnic groups. The Greeks, Portuguese,
Chinese, and Italians were most highly urbanized, whereaé the

Dutch, Hungarians and Scandinavians have continued to be the

least urbanized.

Thus, it can be concluded that immigration has played an
important role in the development of Canadian society. It

\ .
is, in part, responsible for the current multicultural



definition of the Canadian society. Canada has always been

efhnically and culturally diverse. However, over the years

it has become increasingly culturally and ethnically diverse.

In the next chapter, we will discuss how Canada deals with

this heterogeneity.
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CHAPTER 3: EMERGENCE OF MULTICULTURALISM AS AN-IbEOLOGYiAND
FEDERAL POLICY

.As was seen the previous chapter, historiéall§'Canada has
always been an ethnically and"Tuylturally diverse society.
Therefore,;multiculturalism as a demographic reality has
always been a feature oijanadian society. However,
multiculturalism as an official ideology and as a federal
policy have not always been present. . This chapter examines
D

the emergence of multiculturalism as an ideology and as a

federal policy.

Du-ing the settlement period and at least into the 1950's,
Angic-conformity was the‘dominant'ideology in Canada. This
assimilationist ideology was based on zﬁé assumption that the

normative culture in Canada was that of Anglo-Saxons or
Anglo-Canadians. Similarly, it was assumed'that unity
demanded a common language and common ideals. Therefore, it
'followeé'that the New Canadidns should be assimilated to the
Anglo~Canadian languége and values. From this point of view,
any minority group that rejected assimilation was peiceived
as a threat to national unity. According to Pélmer
(1976:85), "during this period when scarcely anyone

guestioned the verities of God, King, and country, there was

virtually no thought given to the possibility that "WASP"
N . _



values might not be the apex of civilization which all men
should strive for". Supporters of Anglo-conformity; then,
held that it was the obligation of the new immigrants to

conform to the values and institutions of Canadian society.

o5
Reactionaires were not the only supporters of

Anglo-conformity. Palmer (1976:88-89) points out that even
J.S. Woodsworth, who played an important role in virtually

all tﬁe reform movements of the pre-World War II périod (such
as women's rights, temperance, and labour, farﬁ, and penal
reforms) belieyed that immigranté should be assimilated ta
Anglo=Canadian Protestant values in order to establish a

_tfulx Christian society in English-speaking Canada. He also
felt that Northern and Western European immigrants were more *7
assimilable than Eastern and Southern Europeans. Also, those
from outside of Europe were even thought to be léss

assimilable (Porter, 1965).

Women's groups also supported the Canadianization of new
immigrants. They held that immigrants 'must be educated to
high standards or our whole national life will be lowered by

their presence among us' (Palmer, 1976:89).

The 1970's marked a change in official conceptualizations

cornicerning cultural diversity. The assimilationist ideology



was replaced by the ideology of multiculturalism. " The
emergence of this policy was in response to the findings of
Volume 4 of the Royal Lommission on Bilingualism and
Biculturalism. This volume dealt with the contribution made
by other ethnic minorities to Canada. The Commission
recommended that measures should be taken to safeguard their
contributions (Burnet, 1975:205; Eriks, 1980:3; Samuda, Berry

and Laferriere, 1984:v).

In contrast to the assimilationist ideology, the ideology of

multiculturalism is based on the national goal‘of one

nation/many peoples/many cultures. Multiculturalism rests on

~

three basic assumptions. Firstly, it assumes that all ethnic
groups are characterized by high levels of ethnocentrism and

-

that they are willing to adopt a laiseez-faire attitude

v -
towards other etﬁnic groups whose values and lifestyles
differ from their own. 'Secondly,fit assumes that levels of
prejudice and discrimination between ethnic groups are low
enough to permit mutual tolerance. Thirdly, ﬁulticulturaliém
further assumes that power is fairly distributed among the

various ethnig, groups. This implies that no one ethnic group

can exercise hegemony over others and that members of

differeqt‘ethnic groups limit and control the extent, spheres

and nature of interaction between them (Kallen, 1982:52).
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Why did Canada adopt multiculturalism as official ideology in
19717 Thé term ideol;gy has been defined as "a pattern of
~beliefs and concepts both factual and normative which purport
to explain complex sogial phenomena with a view to directing
and simplyfing'socio-poiitical choices, facing individuals
and groups" {Gould in Bullivant, 1981:11). This distinctioﬁ
between normative and factual is of major importance.

Bullivant (1981:11), in a discpssion of multiculturalism and

education, explains:

Ideologies can ‘take the fotm of
substantive stateménts or truth-claims
about the nature of society and its
education system. These are essentially
descriptive, and can be tested, to see if AN
they are accurate by examining the: facts.
. But normative statements are ideal-future
claims‘abouf what society’and its |
educatlonal system should be, they are
prescriptive, and consequently cannot be
tested by examining the facts.
;..Ideologies that are factual can be
given a number of reality tests;
ideologies that are norhative can be

. given consistency tests, to see whether
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they have some substance or are merely
empty rhetoric, and used to push one
poiitical point of view against others.
Often the rhetorical nature of an
ideology will become apparent when its
generalizations do not lead to
educationa; outcomes and detailed

policies.

Thus, the distinction made by Gould between normative and
féctual is an important one. Within the Canadian context,
both the factual and normative features of multiculturalism
will now be examined.

The official Canadian policy is that of multicultura}ism
within a bilingual framework. Do these substantative claims
match the social, cultural, and demographic realities of
Canadian society? The substantive claim that Canada is a
multicultural society will be examined first. The ethnic
compositjon of Canadian society prior to the introduction of
multiculturalism as an ideology and federal policy can be
seen. in Table 1 (page 125). It iqdicates that Canada is an
ethnically diverse society. | |

Baker (1977) has proposed that in Canada there is an English

,
!
-
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dominant group and three types of minorities: non-whites,
including indigenous and non-indigenous. groups, h
immigrant white groups; and a white seige culture, the French
Canadians. His classification categories will be used as the
framewotk for the analysis of the ethnic.composition.of

Cénada.

Using Baker's (1977) analytic framework, ce?tain important
;facts are highlighted. Firstly, the ethnic composition of
Canada has changed over the years. The proportion of those
of British origin has declined steadily since 1901. In
constrast, the French proportion has remained relatively
stable. The non-whites_(lndian and Inuit, and other origins)

and the immigrant whites have increased steadily.

In reference to the two latter groups, what is important here
"is that these two groups do not come close in number to the"
British and French. Additionally, it should be noted that
the non-whites and immigrant whites are of diverse ethnic
origings. The non-British and the non-French composition of
the population is rather diverse. At one level of
abstraction Canada af.?ulficultural, but because of the
nature of its ethnic aaversity, this claim of Canada's

multiculturalism can be brought into question. "Accéptance

of the fact that Canada is in one sense multicultural does




not sufficiently take into account the complexitieés involved,
nor .is it very illuminating in-considering the -efficacy of

4

multicultural policies" (Findlay, 1975:217).

Findlay (1975) proposes that.polyethnicl ;5 . more apt term
to describe Canada's ethnic composition. BurnetZ (1975:208)
~concurs with_Findlay. -She points out that the term
polyethnic would have been used were it not foF the negétive

"ethnic" in academic

connotations attached to‘the term
circles in the 1960's. Academic conservatism, then, played
an importaﬁt role in influencing official conceptualizations

of pluralism (Bullivant, 1981:6).

Another line of argument against the multicultural definition
of Canadian society is presented by Porter (1979). He argues
thét the distributjons of ethnic origins are artifacts of the
- census itself and the result of the questions from which

data are derived‘(Porter, 1979:113). The Dictionary of the
1971 Census, for instance, stated that an ethnic group
"refers to ethnic or cultural background traced through the
father's side". Additionally, it was poihted out that the
"language spoken by the person or by his paternal ancestor on
first coming to this continent was the guide to the

-determination of ethnic or cultural groups in some cases'

(Dictionary'of 1971 Census in Bullivant, 1981:6). Based on

-
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these criteria, fifty-two different ethnic groups are

identified.

The substantive claim that Canadian society 1is bilinguél is,
alsd not/;ﬁpported by the féctual evidence. ﬁata from the
1971 census indicatks that 60.2 per cent of the population
spoke English, 26.9 per cent‘époke French, and 13.0 per cent
spoke other languéges as their mother tongues. Additionally,
only about 3 per cerit of the population identify themselves
as being bilingual (Bullivant, 1981:7). Multilinguial, rather
than bilingual would be a more accurate description of the
language situation in Canada for individuals3,
The'spbstahtive claims on which the ideology of
multiculturaiism‘within a bilingual framework are based fail
to match the realities of the Canadian situation. Why then
did Canada -adopt an ideology of multiculturalism?
Multicultuaralism has both arisen énd been criticized for

political and economic reasons. As Moodley aptly put it:

...the Canadian case demonstrates not
only .the wide scope but also the limits

of ethnic manipulation from above, mainly’

>

" ecircumstances circumscribed by economic

conditions that activated and inspired
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official ethnic policies in the first

place (Moodley, 1983:330).

On October 8, 1971, then Prime Minister Trudeau irtroduced
the federal policy of multiculturalism:
. : :

A policy of multiculturalism within a

bilingual framework éommendsfrtsélf to

the government as the most suitable méans

of assuring the cultural freedom of
,- Canadians. Such a poliéy should help to

break down jealousies. National unity,

if it is to mean anything in the deeply

personal sense, mugt-be'founded on

confidence in one's own individual

identity; out of this can grow respect

for that of others and a willingness to

share ideas, attitudes and assumptions.

A vigorouys policy of multiculturalism

will help';£eate this initial confidence.

It can form the base of a society whicﬁ

is based on fair play for all (Multiculturalism

and the Government of Canada;--1978:45).
/ -

"The government's policy of multiculturalism has four .



objectives:

i. The Governmeﬁt of Canada will support
all of Canada's cultures and will seek to
assié%, resources permitting, the
development of those cultgral groups
which have demonstrated a desire and
effort to continue to-develop a capacity
to grow and contribute to Canada, ‘as

well QE\Q clear need for assistance.

2. The Government will assist members of

- r

all cultural groups. to overcome cultural

barriers to full partigipation in
Canadian society.

3. The Government will promote creative
encounters and interchange améng all |
Canadian cultufal groups in{the'interest
of national unity.

4. The Governmment will continue to assisg
immigrants to acquire at least on;-of
Catada's official languages in order to
become full pérticipants in Canadian

society (Multiculturalism

and the Government of Canéda, 1978:45).
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McLeod (1984:31-33) identifies five fundamental principles
underlying the Canadian policy of multiculturalism. .The
first %ninciple is that.;f equality of status. Equality of
status, as ﬁdIEBH'(198&:31) explains, wés not intended to
mean that all ethnic groups would have equal imbact because _
historically, English and French Canadians have had a great
_influencé'on Canadian society; The 'fact that they will
continue to do so is not important. ‘Rather, it was intend

to recognize the "Third Force', Ehe non-English, non-French_
and non-Native .populations.

»

Emphasis upon the Canadian identify is another component of

multiculturalism (McLeod, 1984:32). - Multiculﬁuralisﬁ was to
be conceptualized within a bilingual framework. Therefore,

to be.Japanese Canadian or English Céhadian was not to deny

the Canédian identityf Rather, it was to recognize a

component of it, pluralism.

Another fgpdamental principle underlying the policy of

multiculturalism is the sharing of cultures- of values,
atéributes, histories, e;periences, and institutions. The
argument ‘here is that individuaf: can learn from each other
and that éach culturél group has made important contributions
to Canada's growth and well being. Sharing was intended to

lead to growth and gain for everyone (Eriks, 1980:3 and

I

33



McLeod, 1984:32).

A further principle underlying multiculturalism is that
people would have a greatér choice of‘lifestyles and culturél
traits.(McLeod, 1984:32). This policy underscores the fact
that thé preservation of ethnic identity is a voluntary

matter for both the individual and the group.

The concern for and protection of civil and Hhman rights is
another fundamental priqciplé of multiculturalism. Common
Law provides the traditional otection.fér'rights. However,
an examination of Canadian hi:ery'will illustrate instances
in which legislatures and courts have neglected to protect
basic human rights with particular reference to schooling,
the public service, private bésiness, property, and such |

general civil rights as the right to vote (McLeod, 1984:33).

Thus, the general-principles of the federal policy of
multiculturalism can be summarized as being to promote
equality émong ethnic groups, develop Canadian identity,
strengthen citizenship participation, encouragg'cultural

diversification, and preserve human rights.

This policy of multiculturalism is not without its critics.

Rocher (1973) presents four reservations about the

o
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-policyqof multiculturalism:

Tout d'abord, elle compromet gravement
1'avenir du bilinguisme.

-~ . . ! . N
La seconde reserve que je dois faire a
1'endroit d'un Canada bilingue et
multiculturel, c'est que dans ce nouveau
contexte, le bilinguisme perd toute
signification culturelle.

: - -

Ma troisiéme réserve porte sur le
multiculturalisme lui-meme. Je ne crois
pas que le multiculturalisme consiste le
fondement d'une nation.

. N - : .
Enfin, ma quatriéme réserve tient au fait
que, pour la communaut&
canadienne-fran%aise, cette nouvelle

‘s . ‘ s
politique multiculturelle represente un
. ot . .
immense pas en arriere dont, je crois,
les canadiens fran%ais n'ont pas encore

¥

pris. conscience.

-

Rocher, then, is primarily concerned about the future of

francophones. As far as he is concerned, multiculturalism

does not offer the possibility of survival and growth for the

French culture. As a result, the cultural survival of Quebéx
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is threatened.

Like Rocher; Lupul (1975), too, rejects the policy of - ’ T
multiculturalism, but from a different perspective. Lupul -~
argues that such a policy pefpétuates the inequitable
situation of the non-French and non-British groups.. This
situation would persist because the policy of *
multiculturalism is tied to official bilingualism. According
to him, multiculturalism without a viable linguistic base in f
not vféble. Therefore, he contends that the policy should be

that of multiculturalism within a multi-lingual framework

(Lupul in Burnet, 1975:207-208).

Porter (1979) argues from a different perspective from those
of Rocher (1973) or Lupul (1975). However, he too rejectg
the policy of multi;ulthrglism. He argues that the revival
of ethnicity is regressive hecauserof its emphasis on.descent
‘group identification and endogamy. Also, it runs the risk of
believed-in biological differences becoming the basis of
judgemen£s about groups of people. Furthermore, he contends
that where ethnicity is considered salient, there is often an
association between ethnic differences, social class and
inequality. For him, social class inequalities become

obscured and more difficult to analyse where there is ethnic

- heterogenity in the social structure (Porter, 1979:121).




{

—~—

Porter, theni is concerned that a policy of multiculturalism
will restrict ®quality of opportunity for individuals.
Similarly, this policy will perpetuate the inequalities of
the vertical mogpic.

s
The policy of multiculturalism is also criticized because of
its emphésis on expressive rather than instrumental aspects

of ethnicity. As Bullivant (1980:470) éxplains;

A .the emphasis is on "understanding
different cultures,'" particularly aspects
such as values, beliefs,-aesthelic
pursuits, ethnic histories, basket
weaving and'spaghetti—eating 1ifesty1es,
the cultural heritage and so on.

" Neglected or glossed over are the low
.socip-eConomic positions of many, ethnics,
their lack of access to social rewq;ds

and economic resources, the prejudice and

discrimination shown them by the dominant

host society, and similar power-conflict

issues.

Similarly, Moodley (1983) argues that the policy of

"multiculturalism tends to focus only on the expressive



aspects of culture. Suich an emphasis has important

- o

ramifications:

As long as cultural persistence is
confined to food, clothes, dance, and
“music, then cultural diversity provides
colour to an otherwise mundane monotonous
technological society. It even enhances
tourism, if one considefs how much |
Indians and ethnic restaurants add to the
magnificenée of Canadian lgndscape. As
. su;h, it proves to be no threat, but on
the contrary, trivializes, neutralizes
and absorbs social and economic
inequalities. However, if tbis should
shift from an expressive to an
instrumental orientation; whereby

cultural adherence becomes a vehicle for

mobilization and a voice' for expressing
grie&ancés, then the relationship between
private identity and public policy has

more controversial consequences for | <
Canadian society (Moodley, 1983:3265.

-

In sum, some critics of the multicultural policy reject it



primarily because they see it as conserving the reality of
the vertical mosaic. In other words, this policy,
intentionally or not, preserves rather than eradicates the .

Canadian ethnic stratification.

e
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Notes to Chapter 3

1) The term "polyethnic" is derived from two Greek words,
polus- many, and ethnos- nation (Bullivant, 1981:242). A
poltyethnic society is one in which there are people from

-

many nations.

2) Jean Burnet was a Research Associate of the Royal
Commission on Bilingualism and Biculturalism. She was

therefore involved.ip the official conceptualization of ®

~ )

Canadian pluralism. y///l\“/

3) However, federally and in one province there is a state

-

policy of institutional bilingualism, although its imposition

is limited.
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CHAPTER 4: MULIICULTURALISM AND EDUCATION-

v ) | T

In the first chapter,. we saw that multicultufalism, as a
demographic reality, has always been a feature of Canadian
society. In the previous chapter, we saw that o
multiculturalism, as an ideology and as a federal policy, has
only been in existence since the fall of 1971i. This chapter
examines the implications of the three different conceptions

L)

of multiculturalism for education._

Vaad

Reality and Ideology of Education: Assimilation to

Multiculturaliém

As Qés mentioned in the second chapter, Anglo—conﬁormity was
Ebe dominant'ideology in the’settlement period and at least
into the 1950's. Therefore, it was not surprising fhat
schools during that period functioned to assimilate the
children of mihoritx groups to the desired values and

. attitudes of the dpminant gfoup. This assimilating function
is apparent from the following éomment by Hodgins. For the
then assistant to the Chief of Superintendent of Ontario

Schools, the teaching of history and geography were to serve

assimilative and uplifting purposes:

~To have at least a general acquaintance
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with the geography and history of the
country -in which we reside, is essential
to our intelligent appreciation of its
physical resourceé and civil“
institutions. This is not only true in ™
regard to those who are hative bérn in
the érpvinces, but they are especially in
the casg.with the newer residents in-it,-
many of whom have come hither long after
the period of their school education had
closed, - when they had, doubtléss, neither
the inclination nor the opportunity of
learning much of interest in regard to
the history or condition of British North
America (Hodgins, 1866, quofed in McLeod,
1975:20-21).

For Hodgins, then, the teaching of history and geography wvere
part of the national purpose and the Canadianization process.
Troper has also. pointed out that the assimilating function

of the schools has persisted into the 1950's.

q
. 4
In addition to the inclusion of British
" history and literature to the curriculum,

not as separate from Canadian history and



literature but as Canadian history. and
literature, English Canadian children.
were subject to daily ritual of saluting
the Union Jack, singing "God save the
King" and pledges of allegiance to the
crown. The Loyalists wére reconstituted.
In this new incarna_tion in the school
history curriculum ghey appear not as
Americans, which they.were, but as noble
British victims of American excess

(Troper, quoted in Bullivant, 1981:48).

Thus, it was not unusudl -that schools during that period
functioned to remake minority gr&ﬁp students in the
Ahglo-conformist mold. The objective was to provide the.
.students with a new value orientation in order to erase their
ethnocultural distinctiveness (Wolfgang, 1975:3). Cultural
diversity, as conceptuaiiZed in that period, was not a value
to be retained or promoted. The school, as the major agent
of socialization, was to assist in ﬁhe prdcgss of -

assimilation. 1In 1971, a radical shift occured-

multiculturalism was introduced as the official ideology
A

concerning cultural diversity.

From this perspective, cultural diversity is seen as a value
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to be retained and promoted; The argument here is that if
the acceptance‘of one's ethnicity is encouraged, then this

will lead éo greater acceptance of the ethnicity of other -
people. However, this argument appears to be in opposition

with ethnocentrism theory. This theory is substantitated in

psychological theory. It states that the more positiveée the

attitudes one holds towards one's own grou then the more
. g P> 14

negative or lower are the attitudes one will hold towards

other grogps fBerry, 1977:29). 1In other words, positive self

or own-group attitudes are generally associated with negative

attitudes toward other groups.

However, according to Berry (1977:35):
| -

If efforts are made to generate security,
ethnic security or status security, only
through own-group awareness and
acceptance; if the multicultural policy
promotes only the vélue of being
Ukrainian or being Italian or being
Chinese Canadian, then we are in danger
of developiﬁg further the ethnocentric
stfucture of attitudes. If the policy
only promotes the value of each

individual group's identity, then the net
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result, I think, will be‘Fhat each group *’
will like itself more and like every i
other group less. If, however, the
multicultural poliey implementation is
directed towards confidence in one's own
gréup, as was origi;ally stated (rather
than through glorification in one's own
ethnicity) and if it is directed towards
acceppénce of all (not just one's own
group), then the multicultural structure
may be the operative one. That is to
say, if we really promote confidence in

~ one's own identity without glorifying the
ethnic group, if we realiy promote
confidence in one's own group without

denigrating all others, then I think the

multicultural policy will fly.

Multiculturalism and Educational Policy

In the strictest sense, the federal policy of
multiculturalism does not specifically affect education
because education is a provincial, rather than a federal

1 ‘ . .
concern=, Therefore, it does not necessarily follow that

~
Canadian schools will. promote multiculturalism in their
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curricula. However, since 1971, Ontario, along with

Manitoba, Saskatchewan, Alberta and British Columbia, have

-prbclaimed policies of multiculturalism (Burnet, 1984:22)7

Tﬂé introduction of provincial policies of multicultuftalism
Lnderscores the importance of the ideology of
multicukturalism for education. 1In addressiné 5 Conference
on Multiculturalism in Edueation, the then Minister of

-

- Education in Ontarioc, Thomas Wells pointed out:

For me multiculturalism is a positive

dynamic force, a philosophy that shouldl
. permeate all curriculum [sié]. It is a -

philosophy'baséd on the .concept that each

and all of the diverse cultures now

present in our country have®something of S

value‘ﬁo.offer, something to share with

other cultures, as together we strive to

build a new and better way of life

ﬁogethét} a more ideal society (Wells,

~— -

1977:4).

In 19753'a new official curriculum policy for grades 1 to 6

-

was introduced in the document The-Formative Years. This

"document included a very specific statement that, in



L

et
2.

acquiring a "reasoned knowledge of and pride in Canada“, all
cﬁildfen should be given the opportunities to:
- develop and fgtain a personal identity
N
By becoming acquainted with the
historical roots of the community. and
culture of his or-her origin, and by,
developing a sense of continuity with the“
past;
- begin-td understand and appreciate the S
points of view of ethnic and cultural
groups other than his or her ownj;
- develop an understanding.of such
cdnceptskas community, cgnflict, culture,
and interdepeﬁdence;
- learn the social skills and attitudes
upon which effective and responsible
co-operation and participation. depend
(Ontario Ministfy of'Education, 1975a:

22-23).

~The Ministry of Education also published the document

-2

Multiculturalism in Action. This document provides teachers

with ideas on how to translate the concept of

multiculturalism into meaningful classroom activities and



discussion%_(Wells, 1977:5-6). >

The adoption of the philosophy of multiculturalism is further

articulated in the document Education for a Multicultural
Society. In this document, the Ontario Ministry of Edu;ation
acknowledges the responsibility of preparing all students té
live. in Canada's multicultural society and in an increasingly
interdependent world. Additionally, the Ministry states that
it strives to ensure that the priﬁciples ‘of equality, freedom
of access to public services and facilities, and the right to
maintain one's cultural heritage are operational in all

schools (Ontario Ministry of Education, n.d).

Ontario's concern for multicultural qducatibn has also been
outlined in a handbook for authors and publishers entitled

Race, Religion, and Culture in Ontario School Materials

(Ontario Ministry of Education, 1980).7 This QOcﬁment
outlines the basic principles for developing learning
materials. It also explains the responsibilities of authors,
publishers, illustrators and editors in developing learning
materialg; Further, it provides specific suggestions for
lamguage usége and illustrations in the developmenpﬁgf
learning matefiais. This document then, provides a framework

of suggestions which should ensure the elimination of biased

materials ‘in Ontario schools relating to racial, religious,
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and cultural groups in Canada and elsewhere.

It would thus appear that Ontario is committed to the
principles of multiculturalism and multicultural education.
The edycational system in Ontario was to follow the
province's multicultural policy. What is meant by the-term

multicultural education? Multicultural education is:

... an education in which the individual
child of whatever oréin finds not meré
acceptance ér tolerance-but respect and
understanding. It is an education in
which cultural diversity is seen and used
as a valuable resource to enrich the
lives of all. It is an eduéation in
wﬁich differences and similarities are
used for positive ends. It is an
education in which evéry child has a
chance to benefit from the cultural

»

herit#ge of others as well as his or her
own. It is an education for all who hope
to live in the Canada of the future
(Minister of Education of Ontario, 1975

quoted in Dubois, 1977:13).



‘

Approaches to Multicultural Education

Four major types of multicultural education have been
identified by analysts. These are: the target group

appreach, the problem-centred approach, the museum approacﬁ,

and the cultural-intercultural approach (Eriks, 1980:4-5 and
McLeod, 1984:34-39).

1) Target Group/Ethnic-Specific Approach

The target group approach is also referred to as the éthnié
specific approach to multicultural education. This approach
has been defined in terms of specifici ethnic groups, usually
recent immigrant groups. Programmes based on the target
group_;ﬁproach have tended to be related to what is pérceived
as the problem of integrating immigrants into Canadian
society. The objective has been that of making the{students

fit "some artificial definition of Canadianism" (Eriks,

1980:4).

Education in a multdigultural society should be much broader
than a study of immigration and of strategies for the most

rapid and complete assimilation of minority group children.
Consequently, the target group approacﬁ is nafrow, negative

and unrealistic. It is narrow in the sense that it ignores
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the fact that some ethnic groups have lived in Canada for
generations and are no longer immigrants. Consider, for
instance, the situation of the Ukrainians. In 1971, 82 per

cent of this ethnocultural group was Canadian born

(Petryshyn, 1978:78).

Similarly, the target group perspéctive is' negative because
it views the immigrant child as having a problem integrating
rather than as having a positive contribution to make within
the classroom. Additionally, it is unrealistic beéause it
does not look at the totality of the population, and
-consequently, it does not prepare the students to live in a

multicultural society (Eriks, 1980:4).

In spite of these shortcomings, the ethnic specific
approaches to multicultural education have fulfilled some
important functions. They have bolstered the sense of
security and continuity of ethnic communities. Also, they
have enabled ghildren to bridge the gaps that-have existed
between their minority communities and the larger society by
increasing their sénse of identity and securi&y: Tﬁis
approach, then, has enabled many children to cope. with both-
the minority culture of their families and community and the
dominant cultures beyond. From this point of view, ethnic

specific programmes have assisted children and ethnic
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communities in recognizing their importance and success

(McLeod, 1984:35).

2) Problem-Centered Approach

The problem-centered perspective is another approach to
multicultufal education. In this approach specific
programmes are develoéed to address particular perceived
needs or demands associated with schooling and the
assimilation or integration of students of diverse
backgrounds. Underlying this approach is the assumption that
the cultural environment of the family was incorrect or at
-best inadequate.- ESL and compensatory programmes are the'

most common types in this perspect?&e (McLeod, 1984:35).

From one point of view, this approach to multicultural
education is beneficial because a genuine recognition of the
economic handicaps of disadvantaged families could provide
support and attention. However, at the same time, when
society in general and teachérs in particular poséiﬁs this
negative attitude, this perspective could become a
sélf—fulfilfing prophecy.’ The children may then come to view

| , o
themselves and their culture as inadequate (McLeoﬁ, 1984:36).

Additionally, like the target group approach to multicultural
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education, this approach also ignores the reality of the
society in which the student lives. As a result it denies th@
student the opportunity for a relevant educational programme

which will prepare him or her to live in that society.

3) Museum Approach

Another approach to multicultural education is the museum
‘ pérspective. This approach is most often found in the
.primary and junior gradés. In these grades there is usually
no stated rationale in the curriculum for teaching about
multiculturalism and the orientation is deliberately
monocultural, that is, it represents ''token"
multiculturalism. J

.
In this approach ;hé programme of studies is présented in
folkloric or éxotic terms. It tends to be limited to the
recognition of national days, national foods, and costumes.
Further, it tends to make objects of people, emphasizes
trivial differences among groups, and perpetuates stereotypes.
This approach only provides the teacher with "an easy answer"
to the more difficult and complex problems of teaching true
understanding and communication (Eriks, 1980:5); Iﬁ has been

argued. that because this approach often represents the
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student's first introduction”to multiculturalism, it may be
the most undesirable for fostering cross-cultural

understanding (Wilson, 1984:68 and Werner et al., 1977:27).

4) Cultural/Intercultural Approach -

The cultural/intercultural approach is the final approach to
mﬁlticultural education. 1In this appréach emphasis is placed
on developing the capabilities that wililenable individuals to
function effectively in a multicultural society. It is
csncerned with producing individuals who will be capable of
tfanscending the boundaries of their own ethnic cultures.
"Skills, knowledge, éttitudes, and emotions are developed so
that persomns acquire a sense éf security of their own being
and group identity, a knowledge of other cultures and
.suBcultures, and ihe ability to behave and act capably in moré

than one culture" (McLeod, 1984:37). As Morrison further

explains:

The trancultural person is one whose
horizions extend significantly beyond
his/her culture in such a way'as to come
to grips socialiy and psychologically
with the idea of a multiplicity of

realities. What is unusual about the
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.tranqultural_person is an abiding

commitment to the essential similarities

" between people everYwhere, while

paradoxically maintainiﬁg an equally

strong commitment to their differences.

What is new about this person is a

fundamental change in structure and

process of idehtity. The identity.of the

transcultural person is based not on a-

"belongingness', which implies eitﬂer

owing or being by culture; but on a style

of self-consciousness that is capablé of

negotiating ever new formations of

reality (Mérrison; 1980:16). .
It thus'abpears that the cultural/intercultufal approach to
multiculfural education is grounded in a realistic appraisal
of the nature of Canadian society. Multicultural education is
not only for ethnic, cultural or religious minorities, but for.
all students regardless of background. This perspective is
not dependent upon fhe ethnic mix nor the heterogeneify or

homogeneity that is present in a particular school or

“community. It recoghiizes the mobility of families. Further,

it is the only approach which appears to be based upon

fundamental principles of multiculturalism.



b

The examination of the policy statements and the bolicy
documents presented above leads to the inference that
Ontario's approach to multicultural education is the

cultural/intercultural approach.
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Notes to Chapter 4

1) Education is a provincial concern. However, it is
recognized that the feaerai governmeﬁt has input into
educational policies and programmes in thrée ways. Lt shares
in the fuﬁding gy meané of joint funding of specific
programes, such as programes of instruction in English or
French. Secondly, through its Department of the Secretary of

State, the federal government provides support to

organizations and community groups involve

_langauge and
cultural issues. A third form of federal involment in
educational programmeé derives from the fact |
Department of Indian and Northern Affairs has responsibility
for the education of status Indiéns aﬁd administérs some

reserve schools (Canada Multiculturalism Directorate,

1985:29).

s
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CHAPTER.S: HISTORICAL OVERVIEW OF TEXTBOOK ANALYSIS

The litgrature concefning textbook anal;sis has been -
exteﬁsively-reviéwed elsewhere (McDiarmid and Pratt, 1971,
Pratt, 1969 and Pratt, 1971). Therefore, this chapter does
qot present a comprehensive‘review of the literature.
Rather, it is devoted only to a discussion of the highlights
concerning the substantive and methodological findings., The

objective here is to present a framework in which to situate

the present research.

Substantive Findings

Research on textbook analysis is not new- it can be traced

-

back to 1889. In that year, the Ihternational Péace .
Conference recommended that texfboqks should not include
false ideas about the nature and causes of war. However;~if'
was not. until the period following the First World War that
attempts were;made t6 analyse and-revise textbooks to
eliminate such expressiohs ;f bias. During this period,
studies were sponsored by the. League of Hations' Institute
for Intellectual Cooperation. 'These studies were focused on
the treatment of Germaﬁy in the textbooks of other countries.

Invariably, these studies reported instances of anti-German

sentiments. In 1925, the League of Nations passed the
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Casares Resolutions recommending the "exchange of textbooks
between countries. The objective was to enable each country
'to'stﬁdy and criticize textbooks used in other countries.
The Scandinavian oountrles were the first to put this into

effect (Mcharmld and Pratt, 1971:8).
/

/

In 1945, the role_fongipfg played by the League of Nations in
aﬂalysing textbooks was assumed by UNESCO. In 194@, UNESCO
published a guide proposing criteria for the analysis and
revision of textbooks. ' These criteria included accuracy,
fairness, balénce, world-mindédness, and comprehensiveness.
UNESCO also promoted a series of major international
conferences on the Qritfng and revision of textbooks for
'international.underst4ﬁu; ng. The main recommendation arising
from these‘conferenCé;\Was that textbooks should be purged of
all expressions déemed to donvey hatred or cdntempt for 6ther

peoples or races (McDiarmid and Pratt,,1971;9);

In contrast to European research, where the tradition of
textbook criticism and revision has its origins in bilateral

agreements between national committees, "American studies have

Y

been the brodugt of university research. Additiona&%y‘\\whd

American research has tended to focus primarily on the
treatment of internal minorities. The American Black has

baen the most frequently studied minority. However, during
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the 1960s attention shifted to the treatment 6f the American
Indian in history textbooks. Frequently these American
studies reported inacéuracies, omissions, and distortions,
and the reports led to textbook revisiohg‘(Pratt, 1971:2).
Canadian research has been-rathef slight in Xolume and‘recént
"ip date. In contrast to European and American research,
Canadian research has been sponsored primarily by voluntary
organizations ahﬁ governmental bodies. . However, there are
exceptions. The earliest research on Canadian textbooks was
conducted in the United States. }n the 1940fs, attention was
focused on the treatment of Amerﬁcan and of QueBgc history.
During the 1960's and 1970's, Canadian Indians were the focus
of various studies (Royal‘Commission on Bilingualism and
Biculturalism, 1969; McDiarmid and Pratt, 1971; Dicks,

1971; Fowler and Moore, 1972; Saékatchewan Human Rights
:Commission, 1973,}1974; Manitoba Indian Brotﬁerhood, 1974;
Nova Scotia Human Rights Commission, 1974, and Vincent et |
Arcand, 1979). The findings reported by these studies have
been fairly consistent. Treatment of the Canadian Indian was
found to be rather negative. Adjectives Such asl"hosﬁile",
"cruel, and "barbarous" were frequently used to describe the
Indian. Further, heavy emphasis was placed on Indians'
supposed predispositicn for massacring, scalping, and

drinking.

s
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Other minorities hgve been superficially presented, and often

with disdain or.contempt. In summarizing the findings of

S . _ . T
. textbook treatment of minorities, general biases of omigs

T ' \
and commission have been identified.

. The main~sias of omission, the
raesearchers suggest, are the failure to
note-the positive contributions and
qualities, the Qonteﬁporary condition,
and the persecution of, or discrimination
against, minorities. The main sins of
commission identified.are an excessively
political approach, resulting in emphasis
on war and conflict, the unscholarly
reproduction of stereotypes, and the
casual use of emotive or pejorative terms
to describe members of specific groups

- » (McDiarmid and Pratt, 1971:25).

Methodological Approaches to Textbook 'Analysis

In their review of textbook .analysis, McDiarmid and Pratt

§1971:122) have identified two main types of conten

analysis: qualitative and quantitative analysis.

ion
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In general, much of the eariy'research on Feifbooks was
éualitative‘in nature. Eriof to the P920's, research tended
tg focus on major omissions, obvious distortions, and blatant
expressions of prgjﬁdice. During the 1920's, the conceptual.
‘basis and the research design of the studies began to show
greater rigor. - During this period new approécheé-were
developed. These included: asséssing the,casuél use of
pejorative terms; examining the preseﬁtation of stereotypes;
and employing sampling techniques, such as choosing specific
areas or episodes for analysis rather than attempting an
exhaustive study of the entire history of a group. In
additiog, quantifative analysis was used to calculate the
amount of ‘space a textbook devoted to different countries,

groups, or topics (McDiarmid and Pratt, 1971:13).

The 1930's marked the development ‘of statistical techniques;

and the 1940's marked major developments in communications

¢

research (Pratt, 1971:3). However, despite these
developments, textbook analysts made little attempt to employ
these techniques that could provide quantitative and
comparable measures of the textbopk treatment-of different
grpués,‘countrigs, or topics.

<

Methodelogically, mésp‘of the 'studies conégcted in the 1950fs

\ o -
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/"\
and 60's were viftuglly unchaﬁged from those in the 1930's.
However, a number of studies in the 1960's and later in the
‘1970's employed quantitative techniques as an aid to
evaluating texts. These quantitative techn%ques were applied
to textbook analyses in an attempt to give'greéfer scientific
rigour, to reduce the incideﬁce of subjectivity, and to

facilitate greater comparability between texts.

N

The quantitative techniques that were applied included:

fﬁ?quency analysis, which counts the number of references

‘/"\giben to a particular item; non-frequency analysis, which. is-

concerned only with the presence or absence of particular

.references; contingency analysis, which calculates the

frequency with which different concepts are related or
juxtaposed.in a ﬁext, and evaluative assertiom analysis, -
which measures ”descriptiong of specific objects or persons
ine verbal passages" (McDiarmid and Pratt, 1971:122),
Quantitative techniques such as frequency and non-frequency
analyses were found to be of limited usefulness. They are

difficult to apply and their failure to allow for irony or

dissimulation makes them an unreliable basis for inferences

about the source (McDiarmid and Pratt, 1971:123).“

It has been argued that assertion analysis is the most
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promising kind of content analysis for the study.of textbook

treatment of minorities.

:Assertion analysis will probably be found
to be the most productive type of content
analysis, inasmuch as the 'themaéic
content' corresponds most nearly to the
overall signification of
communication..Q.The assertioﬁs found in

a communication are the primary content
~indications of the intentions and motives
~of the coﬁmunicator: Similarly, the
effects which a communication produces on
an audience are_primarily'due to the
assertions content (Janis, 1949, quoted
in Pratt, 1971:4).
Evaluative assértion analysis was the metﬁgd of evaluation
employed by McDiarmid and Pratt (1971) in their analysis of ..-
the treatment of various mihority groups in Ontario social
studies textbooks. These authors found that "there were
several limitations in the methodology, chiefly arising from
the need for a more sensitive instrument than evaluative

assertion analysis for the measurement of value judgements in

textbooks" (McDiarmid and Pratt, 1971:124). In response to
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these limitations, a new but similar instrument, the
Evaluative Assertion Rating System (EARS) was developed.
This instrument was found to produce reliable and valid

scores representing value judgements expressed about groups

in textbooks. EARS was further modified to make it simplier

N

to apply. The resulting instrument was Evaluative

‘Coefficient Analysis (ECO Analysis). This instrument of

- evaluation will be used as one of the methods of evaluaton in

this preseﬁt study. It will be presentedfin chapter 7.

Thus, the substantive findings concerning textbook analysis
indicated that history texts were the major sources of

evaluative references to minorities. Additionally, we have
2

'seen that textbook analysté‘have identified biases of

omission and commission as the two main types of shortcomings
that can lead to unfair treatment of minority groups.
Methodologically, we have seen that over the yeafs, there has
been a shift from purely qualitative to quantitative

analyses.
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CHAPTER 6: RESEARCH DESIGN

This chapter'presents the research design of the present‘

study. It includes a description of the study, the sampling

procedures and the structure of the analysis.

ObfectiVes of the Present Study

-

- The objectives of the present study are to examine the way in

which the various minority groups are presented in the social

~studies textbooks. The overall objective is to determine

how multiculturalism is reflected in these texts. The
Ontériq Ministry of Education contends that it "is fully
aware of its respénsibility to all Ontario-studedts to ensure
that the learning materials used in the province's schools
reflect fairly and accurately the reality of Canada's

multicultural society' (Ontario Ministry of Education,

1980:3).

L4

Sampling Decisions

- a) Subject Area

Social studies has been selected as the subject area for

various reasons. In the fourth chapter, we saw that history
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and geography textbooks were used in the past té serve
assimilative purposes. In the fifth chapter, we also saw
thét history textbooks were identified as the main sources of
evaluative references to minorities; Consequently, the
assumption was made here that social studies was the subject
area in which a great deal of the material concerning
multiculturalism will be found. However, it is kecognized
that multiculturalism is not restricted to any particular

specialized field.

b) Grade Samples

According to the Ministry of Education (1975b:4) edugétion in
the Primary and Jﬁnior years, both in the home and in the |
school, is of major importance. '"The experiences of these
early years mould the child's attitudes to Jearning and
provide the basic skills and impetus for his continuing
progress'., Attitudes, then, are assumed to be formed in
early life. Therefore, it would have been apprépriate to
chose the primary grades. However, these grades were not
selected because there would not pe sufficient texts to use
s;;ial studies as the subject area. Also, textbooks in the
primary yéarsltend to have more pictures and illustrations

rather than text. The selected methodologies focus on the

examination -of text and not illustrations and pictures. The



selected methodologies, then, are more appropriate to the
junior rather than the primary grades. Consequently, the
Junior grades, grades 4, 5, and 6 were selected as the grades

of examination.

¢) Textbook Samples

The textbooks were selected from Circular 14. This is an

e

annual publication that provides a list of textbooks approved

by the Ontario Ministry of Education for use in Ontario

schools (Ontario Ministry of Education, 1985).
.0 '

Books listed in Circular 14 are approved according to

established guidelines. Publishers wishing to have a book

included in Circular 14 submit nine copies of the book to
the Special Projects Branch of the.ﬁinistry of Education.
The' Ministry then sends a copy to each of several evaluators
for comments and recommendations. Evaluators are classroom
teachers, other specialists ffbm the educational commﬁnity,
and at least one person familiar in the evaluation of
materials for bias. The books are examined on the basis of

the following criteria:

Acceptable content involves good taste,

avoidance of derog%tory terms and



69

"
1

anthropological errors, accurate accounts
of the contributions of all groups to the
Canadian community, a scholarly, balanced
and up-to-date treatment and presentation
of controversial themes both in Canadian
and world history, and indication of an

awareness of contemporary relevance

(Ontario Ministry of Education, 1980:6).
Reports are then submitted to the Miniéify. These reports
are reviewed in detail. A decision is then made under the
authority of the Ministry of Education with respect to

Circular 14 listing (Ontario Ministry of Education, 1985).

. _ 0>
McDiarmid and Pratt (1971:35) found that both random and
syétemagic sampling By chapters or pages émitted too much
information. These authors‘therefore suggested that each
book should be réad in its entirety. However, in the
present studw all of the 94 social studies textbooks were not
read. Some were not read because their title alone indicated

that they would not contain any references to the chosen

minority groups. Books such as Camel Herders of the

North African Desert and Cultivators and Traders of the

East African Highland fit into this category.




Appendix A lists all the books that were examined. Books

y e .
‘were selected on the basis of pre-established criteria. Each
time a reference was made to one of the selected groups, it
was be noted. A reference is a ﬁaragraph that contains any
mention of that particular target group. Books containing nd
reference to the target group were rejected for that
particular target group. Additionally, books containing
fewef than five references to any target group were

eliminated because they woqld'not yield enough material to

provide -a sound basis for quantitative analysis (McDiarmid

“and Pratt, 1971:36).

d) Groups Selected for Study

The Scottish-Canadiané were selected as th€<Qontr§1 group for
the section on ECO analysis because they are an ethnic group
‘of British Isles origin and thus a member of the English
dominant group (according to Baker, 1977). Their inclusion
‘at that stage of ‘the analysis would allow for a comparison

with each of the other groups.

The other groups, the Canadian Indians, the Inuit, the

Italian-Canadians, the Japanese-Canadians, the
Jewish~Canadians, and the Ukrainian-Canadians were chosen

because they represent two of the three types of minorities
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bl
in Baker's typology. The Canadian Indians and the Inuit

repreéght indigenous and non-white minority cultural groups.
The Japanese-Canadians represent a fairly recent nom-white
immigrant group. The Italian-Canadians, the Jewish-Canadians
and the Ukrainian-Canadians are immigrant white groups.
Additionally, thelItalian-Canadians,are a fairly recent
immigrant white group, the Jewisﬁ-Cénadians are a minoriﬁy
religious group and the Ukreinian-Canadians are an

established immigrant group.

Structure of Analysis

-
The first part of the aealysis (Chapter 7) presents a
quantltatlve analy51s of statements about the selected
groups. The second part of the analysis is presented in

Chapter 8.=,This chapter examines the overall presentation of

the various groups in the textbooks.

4
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CHAPTER -7: ANALYSIS OF STATEMENTS ABOUT THE SELECTED MINORITY
GROUPS —

This chapter is devoted to an examination of statements about
the selected ethnic, religious, anﬂbculturéiwgroups in'tﬁe
soci;i Qtudies textbooks authorized for use in Oﬁtario
schools in grades 4, 5, and 6 in 1985. The sample includes
25 books (see Appendix A). The groflps are: the Canadian |
Indians, the Inuit, the Italians, the Japanese, the Jews, the
Ukrainians, .and the Scots. The rationale for the selection

of these groups and sameiing procedures was provided in the’

previous chapter. s

Method of Evaluation

v

ECO analysis was the method of evaluation that was used in
the analysis of statements about the selected goups. This
method of evaluation was developed by Pratt (1972) to provide
classr?om teachers, school administrators, textbook selection
committees, and researchers with a method of analysing the
attitudes expressed towards any minority or other group in a
textbook. This method of analysis provides the researcher
with a percentage score which indicates the extent to which a

textbook's evaluation of a group is favorable or

. unfavorable (Pratt, 1971:5 and Pratt,1972:5). ECO analysis

12
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permits the researcher to describe and compare textbooks on
a less subjective basis th@n earlier methodologies.

» .

ECO anaiysis doeg'not analyse every component of textbooks
through which attitudes are communicated. Rather, it focuses
on the value judgements expressed in textbooks for the
following réésons: the expreésed ;alue judgements are
hypothesized to be the main vehicle foi the communicatdon of
attitudes. They are the attitudinal element least apparent
to the casual or subjective reader. In other words, both tﬁe
reader and the author may in fact be unconscieué of the
subtle evaluation thatr§§ being communicated. Finally, value
judgemehts represent a gratutitous evaluation- an evaluation
independent of the obligation to .state facts (Pratt, ’
1972:14). For instance, as Pratt (1972:14) points out, the
author of a history textbobk may feel a responsibility to
accurately record the fact that the Americans fighting at the
Alamo were kille9 by the Mexicans. However, he has no
obligation to explain that the Mexicans élaughtered,
massacred, or murdered the Americans. These latter terms
include a value judgement with the factual statement.

PFocedures in ECO Analysis

1) All the evaluative terms used to refer to the selected
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groups were listed on standard score sheets. A separate

score sheet was used for each group. Evaluative terms were
. . : -

adjectives, adverbs, nouns, or verbs. 1If an evaluative term

. D . -
was negatively associated with a subject, then~the-assertion

was reversed if' this did not violate the meaning. For

~

G

2) Using Pratt's (1972) ECO .word list, all the words listed

example, Pontiac was no coward = Pontiac was brave.

- . _ . ' -

on the score sheets were scored’ as favorable, ‘unfavorable,
or neutrél; If a word were mnot found in the ECO word list,
then a synonym from the word list was used. A copy of the

ECO word list is provided in Appendix B.

¥

3)'§ext_€}e Coefficient of Evaluation was calculated.

This value was based on a minimum of 10 evaluative terms.

The formula was: &

100 F

- F + U
F' = totally favorable terms, U = unfavorable terms. _ The

calculation is performed as follows:

a) Count the number of "+" signs in the direction column. -
b) Multiply this figure by 100.
¢) Divide thig‘pfoduct by the total number of "+'" and "-"

. signs. : )

s .
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The Coefficient will always be betwe;:tb.o (totally
uﬁfavorable) and 100.0 (totaily favorable). Fifty

represents the point of neutrality or ambiyvalence. T

4) Finally, a Contingency Analysis was done. This measure

. - 1 v
gives a qualitative indication of the treatment of a subject.
It was calculated after the Coefficient of Evaluation was

caléhlated. A count was made of the evaluative term most

frequently used to describe a particular subject in a

source Or Sources. _ C '
L4

. -

Results of ECO Anélysis

1) Treatment ‘of the Canadian Indians Lfi} f/

A total of fifteen junior textbooks used in Ontario schools
' 1

had five or more references to the Camadian Indian. .They

- - » + ."‘ .. - - )
" were.examined in order to evalubtg how Cangﬂfﬁn Indians were
- s ‘ " . Q

. portrayed in them. These bdoks contained 236 evaluative
a 3

'terms,aan.év?fagé of 15.7 terms per book. Of.these 190 (80.5
.éer cent) were févorable.: Ten texfé contajned ten or more -
evaluative terms. [Tﬁé averaée ECO score é;f these books-was
81.2. : -‘. - Cof L ‘ K

-

Proud, ablégégy% qaidingluﬂggmihp/ﬁﬁgms most frequently used \
. . I"" . N ) ‘
p : ¢ 2
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to describe Canadian Indians (see Table 2 on page 126).

Thes? findings are inconsistent with research published in
the early 1970's. Research published during that period
indicated that the Canadian fnd{ans receiveﬁ rather negative
treatment in Ontario SchbolrteXtﬁooks. McDiarmid and Pr t+

| (1971) and Pratt (1971) examined the treatment of Canédign
'Indians in 29 history textbooks authorized for use in Ontario
schools in grades 5 to 12 in 1969. They found that "savage"
was the term most frequently used to describe Indians. . It

was employed 155 times.~- The ECO score was, 34.6. 'This

indicates thHat almost two out of every three value judgements

-

about Indians are negative (McDiarmid and Pratt, 1971:125-127

and Pratt, 1971:9-11).

— -

Prat£ (1984) re~examined thé treatment of Canadian Indians in
six representative Canadian history textbooks authorized for
use in Ontario schools in grades 6 and 7 in 1981. He found
that the Indians were nbw favorably treated. One hundred .

and‘sixty-two.evaluative terms were applied to Indians. of
these, 67.2 per cent Qere favorable. The méan ECO score was
62.4. Additionally, the word savage»whiéh was applied to
Indians.an éverage of.fiyeTtimés'in the 1969 duthorized

textbooks appeared only four times.- In each instance,

"savage! appeared in a quotation from-a primary source

_;t—...:--\



(Pratt, 1984:153-154).

Table 3 and figure 1 summarize the results of studies dealing

with Canadian Indians in Ontario textbooks. They indicate , |

that there has been a steady upward shift in the:positivg
evaluation of Canadian Iﬁdians in textbooks. The ECO score
has ‘increased from 34.2 in 1969, to 62.4 in 1980, to 81,2 _¥n
1985 (refer to'F?gure 1 on page 130);; Additionally, in 1969,
three of the ten terms used most frequently to describe
Indians were positive. 4%n 1980, six of the ten words were
positive and in i985,\nine of the ten most frequently used

.

terms were positive (see Table 3 on page 128).

Treatment of the Inuit

4

Six textbooks, (Ferry, 1980c; Fenton,*1983; Cruxtbn and \
Wilson, 1982; Gibson égd_Griffiths, 1981, MacLean, 1982 and
Bennett and Flannigan, 1981) included fivé or thore references

¢ s

concerning thlre Inuit. In these six textbooks, 41 evaluative

terms were found, an average of 6.8 per book. Of these 37

(90.2 per cent)‘were. yorablé. Of the six books, only .one

(Bennett and Flannigan] 1981) contained ten or more

evaluative.térms.' The ECO score for that book was 81.3.

N
t

L

.'Skillful, able and helpful were the terms most frequently

Fl
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used to depiét the Inuit (see Table 2 on page 126).

Treatment ©f the Italians

Two textbooks (Mastrangelo, 1979 and Girth et al., 1977)

contained five or more references to the Italians. There

A

were 83 evaluative terms, an average of 41.5 per book. Of
these 72 (86.7 per cent ) portrayed the Italians in a
f

positive way. Each of these two books contained 10 or more

evaluative terms. The mean ECO score was 83. g

Proud, famous, and helpful were the terms most frequently

applied to Italians (see Table 2 on page 126).

Treatment of the Japahese . - B

There were two texts~(Ito, 1978 and Jereroux,.1981) which
confained five or more references to the Japanese. In these
two books forty-one evaluativé terms were applied to this
ethnic group. This represents an average of 20.5 terms per

text.- Of the forty-ome evaluative terms 31, (75.6 per cent)

" were favourable.. The mean ECO scoxe was 82.6. -

Val

The pérms most frequently applied to Japénese were:

4

hard-working, popular and able (refer -to tagble 2 on page .

> -



126).

Treatment of the Jews

Only one book (Gutkin, 1983) mentionéd five or more
references pertaining to Jews. It contained thirty-five

evaluative terms and 29 (90.6 per cent) of these were

favorable. The ECO score was 90.6.

~

The terms most frequently applied to Jews were-acfive,'eager;_

and warm (see table 2 on page 126).

.

-
[}

Table 4 summarizes the findings of research concerning Jews
in Ontario textbooks. It indicates that the current results
are consistent with previous fihdingé reported by McDiarmid

and Pratt (1971). These researchers found that the Jews were

ket
favgfﬁbl%hpresented.

4

Treatment of the Scots

1 - ‘
" Of the books examined, only two td&xtbooks (Jeneroux, 1981 and

Jeneroux, 1981) made five or ‘more ve¥prences to Scots. In:
_these two texts, 103 evaluative terms were applied to Scots,

-

an averége of 51.'5 terms per book. Of these, 97 (94.2 pér

' /2%/’cent) described the:Scots in a positive manner. The average:

" . ~ ’
. r ‘
- *
'
v
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ECO score was 96.7.

Proud, hard-working, and strong were ‘the terms most

 frequently used to describe.Scots (refer to table 2 on page

126).

-y

///f;e;tment'of the Ukrainians

Only two books (Girt et al., 1977 and Burke, 1978) had five

or more references pertaining to this group. There were 59
evaluative terms in them referring to Ukrainians, an average
of 29.5 evaluative terms per book., Of these 57 (96.6 per

cent) depicted the Ukrainians positively. The mean ECO score

was 90.9.

Table 2 indicates that*helpful; EEreful, and able are the

terms most frequently applied to Ukrainians.

Summary of Findings , ' ' o -

[

)y v & . - . -
To summarize, 94 social studies textbooks were listed in

cfrcular 14 for grades 4, -3, and 6.9%f¢ these, 25 eonteined

“#¥ive or more references to the selected groups. Figure 2

-t

(see page 131) indicates the ECO scores for the various

.1

Jgroups. It shows that all the groups were favourably treated
' .

N -
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in the textbooks. However, the non-white groups (the
‘Inéians, the Inuit, and the Japanese) and the more recent
whlte 1mm1grant group (the Italians) were less favorably
treated than the charter group (the Scots), the established
" immigrant group (the Ukrainians) and the Jews. However, ‘much .
emphasis should not be placed on this result because it may
Be a function of the methodology. Dean et al. (1983:40)
argﬁe that:
= The process gf.rgducing concepts to
nuﬁerica_ _ﬁdices, apart from being a
\very cumgersome procedure, also carries
the danger of 1051ng sight of the
g o continuity of n;rratlve by focu51ng on
4 the isolated phenomena. For instance,
evaluation assertion analysis fendg to
oversimplify ‘the m@aﬁiné'of a text by
reducing its con;ént to a single
Rpsitive-negative diménsion.when the
overall picture may be considerably more

complex.
i
C e \

These criticisms.were specifically aimed at evaluation

- .assertion analysis. However, they could be generaliféd to
. \&J‘_?_ ) : . “ . A R
L . ECO analysis. ECO analysis is a cumbersome procedure- it

& B
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reQuires considerable time and energy to apply. Futhermore,
it did tend to oversimplify the meaning of a text. Consider,

-

for instance, the use of the word "raiding" in a text. This
term was applied to Indians a total of 17 times in eight
textbobks. Following-the ECO word list, this word was scored
as a negative'evalhation. The following quotations are

w
L]
typical of the contexts in which the t=rm "raiding' was used.

The Blackfoot gained many horses by

raiding. However, since their own horses
s .

were Ebidéd as well, they may have just

come out even in the end.

Most Black

Gt\warfare took place while
raiding Once in a while,
however they fough pitched battles with

7).

other nations (MacLean, 1982:

Men were hunters and wafriors. They made
raids on other groups, of ten to try to

cdPture horses.
\

Mew made weapons and

-

r//”h\“\\\_/f tools and cut .up carcasses of anfﬁils

they hunted (Caés, 1983a:5).
. . . ) e

&

In these three contexts, the author was merely describing an

-

r
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activity in which the Indians were engaged. By{réducing the
content of these texts to a single positive/negative
dimensioﬂ, the meaning of the texts was oversimplified. The
overall picture was more complex. The methodology, ﬁhen,
could be criticized for failing to capture subleties of ;

meaning that may be the most relevent characteristics of the

texts.

ECO analysis also suffers from ather limitations. It can not
analyse all the aspects through which'attributes can be

communlcated. Qor 1nstance, biased 111ustrat10ns, factual
-~ 1 %

-

1naccurac1§s‘\and om1551ons can be’ used to present a
distorted view of .a minority-group (Pratt, 1972:14). ECO
‘analysi; does not attempt/to deal with such instances of
bias. In the next chaptel, further analysis of the same

texts will be presented based on attemg?ﬁ’fgndeal with

instances of factual inaccuracies and omissiocns.

{
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CHAPTER 8: ANALYSIS OF THE OVERALL TﬁEATMENT OF THE SELECTED
GROUPS

fIq the previous chapter, an ECO analysis of the statements

about the selected minority groups was presented. The
results reveal that all the groups were favorably presented
in the textbooks. This chapter presents an analysis of the
textbooks' overall treatment of the minority groups. The
objective here is to deal with instances of factual
inaccuracies and omiésion. The first section of this chapﬁer

describes the methodology and the second chapter presents the

- 1
results of this analysis. §

Method of Evaluation

Following McDiarmid-and Pratt (1971), protocols outlining thF
main features of the groups selected for study were
developed. Each protocol cdnsisted of a description of the
.rbtocols

main established facts about the groups. - Th

constituted the standard against which’ each text's treatment

.of a group was judged. Each text was judged according to

X e .
four criteria: wvalidity, comprehensiveness, balance, and .

: 2.
concreteness. These criteria are defined as by McDiarmid and

Praﬁt‘(1971{57) as follows:
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Validity: Is the information accurate

4

and unambiguous? .

Comprehensiveness: Are the relevant

-

facts méntioned? To be rated "good," the
texts should contain most of the points
mentioned in the protocols.

Balance: 1Is the subjecﬁ tréated in.
historical pefspectiveé

Is bias shobn in the inclusion of some

facts and the omission of others?

Concreteness: Is the material factual,
objective; and realistic, or does it
consist mainly of generalizations and

platitudes?

The four criteria will be judged by categorizing the

treatment as '“good", "fair", and "poor". &

7 -

The Canadian Indianst

a) Legal Statys~

Non-registered. Indians have no special legal statds.
Registered Indians are persons descended in the male line

from a paternal ancestor of Indian identity who-has chosen to



remain under Indian legislation. These Indians are the
responsibility of the federal goﬁernment, specifically of the

Department of Indian Affairs and Northern Development.

Apart from the speéial provisions of the Indian Act,
regis;eredllndians are subject to the same criminal and civil
law as other citizens. They may vote in federal elections
ang provincial eleétions, except in Quebec. Some provinces,
including Alberta and Quebec, have legislation prevénting
Indians.from buying liquor on the same basis as other

Canadians. In some cases, no'algohol may be consumed on

Indian reserves; in others, no alcohol may be purchased.

The federal governmént sets aside for the use of registered
fﬁdians some \200 reserves with a total area over six
million acres. VInternal administration of the reserves is
conducted by the Indiahs through the chief and the band
council (usually elected) who have authority over land
allotment by léws, public services, and criminal .offences.

In 1974, the Department of Indian Affairs and Northern

Development spend a total of .$36 illion. on

Deve!bpment Approx1matelyt,one -half .of this money was spent

by the department oﬂ*admlnlstratlve expenses."/nother

qﬂarter was used for various sqpport servicesfa'The remaining

* 25 per cent went directly to Indian reserves in the form of

N

I
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\
grants and loans -for such items as the installations of
utilities,'the development of reserve resources, the

promotion of tourism, and the establishment of business and

cooperatives. ‘ ' o

A government proposal to eliminate the special legal status
of Indians, placing them on the same legal basis as other

citizens, has been strongly questioned by several groups of

Indians.

b) Population

In 1977 there Qere 291 171 status Indians in Céqada: 63 685

’ of whom lived in Ontario and the balance mainly in Quebec and

‘the western provinces. It.is estimated that there are
appréximately‘798 250 ‘MEtis and non-:egistéred Inhians in
Canada. Most of the facts reborted in this summary are based
Qn'oficial statistics, which refer strictly to registered
_Indians. However, because of geographidgi location and
economic conditions, social, health,\ghd edqutiqnal'

conditions tend to belsimilar for both groups.

o ’ ) ’

c) Living Conditions

A

-

Indian life in Canada 'is marked by widespread and often

A “
. -

» L ' - e o _
\ e [ : : ' ' b ‘. 3 \‘.'

~
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extreme provéfty.“Déta from the 1960'5 indicates that;bver
45 per cent of Indian families on reserves earned $1 000 ér
less, and £hat 75 per cent earned $2 000 or less. Thé

Hawtﬁprne Survey foun& that total earnings of status Indiafis

in Canada was $300 per capita, compared to the then Canadian

average-of $1 400. ' N

In 1970, it was estimated that 62 per cent of status Indians

. 9 ‘ ’. -
earned less than $2 000. More recent¥data shows that the

income level of status Indians has not chaﬁged substantially.

T

Only 20 per certt of the total status In&ian populatioﬁ earn
more than $3 000 pér year. Data Erom the -1971 and 1976

| censuses indicate that the average income. of status_indians

is below the Canadian average. |

oY

It is not only their,inco;;ﬁzﬁat is.below the national

. avefage, as government figures on family housing in 1971 and

1973 show: R o ;

g ' -
bl
Inhabtt House with:' Indians .All Canadians
Bath and Toilet . 41.38% 93.527%
'Séwage System 64.90% 90.447%

No Runmning Water : 507222 3.97% .

A

Most non-r{gistered Indians tend to live in similar

» - - ¢ - \

\
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conditions, either in urban slums or in settlements outside
towpé.
Many Indians engage in fishing, trapping, logging,

traditional crafts, and agriculture. While some small

businesses and cooperatives have been established on

reserves, at least a third of the Indian popylation is

unemployed and subsists on government relief

" Government figures indicate that five times as many Indians

are sentenced to penitentiaries as non-Indians. Although the ¥

4

fol%owing reasons are not independent of one another, it

seems ﬁrobable that social conditions, the greater likelihood
~

that Indians will be convicted and'imprisoned if tried, and

- the provision by .jails of food and shelter are contributing

factors.

. »
d) Health . -
The infant mortality rate for status Indians is high compared-
to the general population. In 1974, the infant mortality

rate was three times the national average.

Similarly, the life expectancy for status Indians is lower

than for the general population. 1In 1974, the



4 had

life-expectancy of Indian males was 46 years bompared to 68
years for the rest of the male population. For Indian
females, the life expectancy vas 47 years compared to 75 for

the general female population.

* \“‘ -
e) Education . _
- L _
. e f
The Department of Indian Affairs underwrites the cost of

education for Indians.s Indians may proceed through school,
Fe

university, and graduaté school at government expense.
" However, “they have lower educational attainment levels’;Eﬁn
- do their counterparts in the general Canadian population.

For instance, in 1971, 64 per cent of Indians over fift%@n

)
—

years old had grade eight or less, compared td'33.5 per cent”
for the same age group in the rest of Canada. Only 2.7 per
cént had some post-secondary educatibn, compared to 18.6 per.
cent for ‘the genﬁral population;

\
o

There 'is a growing desire by the Indians and MEtis for

education to be put in their own hands. They want to elect

their schoolboards and to have the~righ£ te choose their,. own
. -

curricula. This is already being done in several places in

Canada.

i
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The Inuit?

a) Legal Status ‘/
The Inuit are t wards of the federal government- they are
full citizens oY Canada. However, full ciﬁizenship in the
legal sense does\ not guaréntee an equal sh%re in the benefits
of citizenship. Over the years, the‘fede;al govérnment has
been diligent in-sending‘vessels to the far North and
establishing police posts there in order to affirm its
‘territori.al sovereignty overgthe region. However, it did not
view ;he_éare of the Inuit aé a special concérn. They were
simply’expécted to live off the land. The education and
medical care of the Inuit were.left to missionaries an%'
trading companies. The .establishment of law and order

through the Royal Canadian Mounted Police Stations was the .

only service provided directEJ to the Inuit by ‘the federal

e

T government.

.

By‘having the missionarieslznd trading companies provide
social services meant that?thg$§gs£‘of-scﬂools; hospitals,
and relief to the federal go§€§hment could‘be_reduced to the
price of a small subsidy. The services provided for the
Inuit were haphazard and inadequaEEfgﬁihe Inuit paid the

price of this inadequacg'through inflated disease and massive

91
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mortality rates, massive illiteracy, and widespread proverty.
“ . .

In the 1920's and 1930's there was some governmental
interest in the welfare of the Inuit. However, aid was-
hindered by federal and provincial disputes. Each level

claimed that such aid was primarily the other's

';

¢
Fd

In 19@6 the federal government formulated an active and

effective set of social policies for the Inuit. Under the
direction of Dr. Keenleyside, a Department of Resource and
Development was established to administer Ehe Northwest
Terfitofies and provide care for its Inuit. Dr.
Keenleyside‘alsb proposed that more control over the Inuit
should-be'givén tb the.various provinces as the native groups

become increasingly more integrated into the mainstream of

Canadian society.

b) Population

|

In 1977, there were estimated to be 22 760 Inuit. -Nearly

all Inuit live permanently in small settlements along the

Arctic coastline.

92 .
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£) Living fLonditions

.- a
~

The Inuit.workforce'is‘employed élmost,exclusively by the

- governments of Canada and of the Northwest Territories in a

variety of service occupations. It has been estimated that
60 per cent of Iﬁuit-earned income is gained from those

sources. . Additionally, 37 per cent is derived from hunting
apd trapping, and. 3 per cent from employment in the private

™

sector. o~

. F

The general standard of housing for the’ Tnuit is below that

for the rest of the Canadian population.

The Inuit crime rate has been estimated to be ten times that

for the general population.

’.

d) Health

o »

The infant mortality rate for the“Inuit is high relative to
that for the general population of Canada. In 1974 , the
Inuit mortality rate was five times the national average. -

The rate of natural ingrease for the Inqit has been
-

declining, but it is still higher than the national rate.

For instance, in 1964 the rate-of natural increase per one

93
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thousand, for the Inuit was 5 compared to 1.6 for the general
Canadian population, while in 1974 the  growth rate for the
Inuit was 2.3;;§pmpared to 0.8 for the rest of the

.

population.
e) Education .

The Inuit have considerably lower educational-attainment

levels than do their counterparts.

The Italians3 "'

a) Legal Status ;

Jtalians have been subjected to special discriminatory

treatment. On June 13, ‘1940, the government's policy towards

known Fascists and_all those of "Italian origins who have

\ \

bgcome naturalized British subjects since Septembef 1, 1929"
was announced. Whén Italy declared war on Great Britain and
her allies an order was signed by the Minister of Justice

which resulted in the internment of many hundggds-of men of

Italian origin whose names were on the list of the RCMP as

suspects. They were interned at Cgmp Petawawa.

-

Today, the Italians are subject to the same civil and



criminal laws as other citizens.

b) Immigration

-

Italian immigration to Canadd was neglible until the late

. .
nineteenth century when conditions in both Italy and Canada
lead to migration. Italy had become a unified state,.

Unification, however, did not improve the lot of the péasants.

It only served to pass the reins of power -to the middle gléss
who appéared unwilling to help the poor. Peasants,
particularly those from southern Italy, opted for a new life
in Canada. Steamship agents and recruiters promoted, the
crossing to the Canada where intensive labor was needed and
Qéasonal work was available on the railways,‘in mining énd in

industry. _ -

‘Between 1900 and 1914, more Italians entered Canada than any
other immigrant group except for those from the British -
Isles. ! They came from southern Italy and from the Little

Italies of the American East Coast.  They were mostly

[
N

bachelors. Many returned to Italy after the summer's work to‘
contribute income earned in Canada to the upkeep of southern -
Italian villages and to the provision-of dowries for sisters
and daughters. Those who did not return spent the winter in

ﬁ -
the railway cities, particularly in Montreal. It has been

J
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estimated that in 1904 there were between 6 000 and & 000
. . . & ) LY

Italian laborers in Montreal élone.

~

By the First Wo;ld War, the migratory'nature of-Italian
immigration'tojCanada began to change. The migrants were-
becoming immigrants: they did not return to Italy. -Instead,
they sent for their wives and relaEives. The process of
close-knit families replaced recruitﬁent.as a reason for .
immigratipn. The padrone, Qho had Jrecruited laborers for
the railway compﬁﬁies, was joined by a more sétfled.middle
class of i&porters, shopkeepers, priests, caterers, and‘
urider takers. By 1914, 50 per cent of the fruit merchants in
Toronto were of Italian origin.

The years of Fascism and the Second World War (1936-45)

marked ‘a precipitous decline in Italian immigration to

Canada.

.

Official Canadian government eﬂaouragement combined with the
tiéhtening‘of immigration restrictions in other countries
produced a second great wave of Italian immigration to Canada
after the Second World War. Family chains were renewed and
_ééonsorship of friends and relatives grew Papidly. ip 1951,
‘there were 152 245 people of Italian origin in Cénada. This

figure had increased to 450 351 by 1961.

96.



c) Population

In 1971, there were 730 820 persons of Italian origin in
Canada. The largest Italian-populations are fopnd in the
provinces of Ontario, Quebec, and British Columb;a. These
provinces have Italian origin populatibns of 463 095, 169 655

and 53 795 teSpectively._”ﬁ
Over 90 per cent of this ethnic grdup lived in urban areas of

more than 30 000 people in 1971. - -

In 1941, only 1-§ér cent of Canada's populatioﬁ was of
italién origin. However, by 1971 1talians represented 3.4
per cent- the fourth largest group after the British, French,
and German orkgin groups.

d) Living Conditions

In the early years of this century, the Italians provided
much of the manual labor that went into the building of
railroads, roads, canals, harbour installations, and other

construction projects.

- Despite Canada's shift to immigrants with high occupational
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skills since.1967, until 1974, over 70 per ceﬁt.of labor
force immigrants from Italy o;cupied manual occupations.

The proportion has since droﬁped from 1975 to 1978. However,
 this will have little impact on~The~“group in Canada as a.
whole because dur{ng thosg four years the éotal immigration

from Italy was only 15 995. | l !g

In terms of annual income, Italians earned on fhe average

$5 219 in 1971.
e) Education

" In terms of.education, Italians differ substantially from the
general Canadian population in the 1970's. Of the Italiéns-
aged 15 years and over, 59 per ceht‘had grade' 8 and below
compared to 33 per cent for the general Canadian population.
Additionally; 6 per cent of the Italians had completed more
tﬁ§g'high school compared with 11 ‘per cent for the total

Canadian population.

The Japanese4 - - T

a) Legal Status

® ;

The Japanese have been subject to special discriminatory
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treatment. For instance, in 1900 British Columbia passed a

law which required every immigrant in that province, when so

ordered, to write an application to the provincial secretary

in a European language. The failure to.comply dr the
inability to write satisfactorily in such a language could

result in a $500 fine, a year's imprisonment, or deporftation. .
Because of protests by the Japanese ambassador, this
particular legislation was disallowed by the federal

government.

However, in 1902, 1903, 1905, 1907, and 1908, British
Columbia enacted similar legislation. With the exception of
the 1907 bill, all these acts were disallowed by the federal
government. The 190? bill failed to receive the assent of

the Lieutenant Governor. )

The fact that such measures could be passed through the
provincial legislature is indicative of the fierce climate of
racial prejudice which was present in the society during that

period.

British Columbia was not the only province to pass

discriminatory legislation against the Japanese. In 1912

Saskatchewan passed a law which prohibjted white women from
~working in restaurants, laundries, other businesses owned

’
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by Japanese. This legislation took effect when theréﬁ;gs
only a.total of 57 Japanese and Chinesg'in that province.

Furthermore, most of them were engaged in farming.

e w g
s o~

In Ontario, a law similar to that of Saskatchewan's against
the Japanese'was passed. -However, thi¥ law was never

enforced.
= v
..‘_.'_"_ -.;.
2

>

Today, there are no special restrictions on the Japanese.‘w

They are subject to the same criminal and civil laws as otheg;)

-

citizens. : .

B

b) The Franchise »

In 1875, -the Japanese were denied the right to vote in
British Columbia. Provinciai barriers against the Japanese
yote were extended to the federal level. Exceptions were

|madé only for those who'had served in World War 1.

The Japanese-Canadian veterans were eventually granted

provincial voting rights in 1931 . This came in effect as
= the resui; of many-years of lobbying by the Japatiese Retired
Sol@iq;sﬂAssoéiation and it benefit&i less than 80 men.

Exclusion from the provincial voters list could have

important consequendes for the Japanese since it could affect
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their employment opportunities. For example, an amendment to
British Columbia's Liquor Licence Act in 1899 denied licence
to persons of Japanese descent by\stating that no one whose
name was omitted from the voting list éould obiéin them.
Likewise, Japahese were prohibited froh.practising law ;nd
pharmacy. by the rules of the‘Law Society of British Columbia.
and by the Pﬁgﬁ%acy B;-Laws. These rules stipulated that
eligigility as a student or appfentice in thevéforementioned
fie&ﬂﬁ was limited only to those who‘ggée entitled to be
plécéd‘bn the Voter's List under the Provincial EIections .

Act.

~

In 1949 voting restrictions against the Japanese wfre - i
removed. At both the proviﬁcial and federal levels, all

! ' ' - »
franchise restrictions on the {apanese Kave<peen eliminated.

4 Y

-

c) Immigration

Japanese adult males first entered Canada in 1877. They
settled in British Columbia® ' In addition to the general
--immigration-provisions, the Japanese were subject to numerous:
special regulations which were de'signed to restrict Jaﬁénese
ipmigration. In 1907, Canada entered into a gentleman's
agreement with the Japanese government that restéicted—iﬁgﬂ

rate of'immigratiﬁhfﬁd 400 workers annually. This quota was

e
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later diminished to 150. However, this agreement permitted

the unrestricted entry of wives and chiiﬁren. oot

Since the Japanese government was restricting the flow of
Japanese immigrants itself, the Canadian could accomplish its
objective of the near exclusjon of Japanese entrance without

resorting to openly racist barriers.

d) Population

According t0 the’1971'census, 37 260 persons of Japanese
bacgground reside.in Canada. This number réprésents .17 per
cent of the Canadian population. British Columbia and
Ontario have the largest concentration of people of Japanese

origin. Toronto has the largest populétion of Japanese

‘origin of any major urban center in Canada. . -

gﬁikiving Conditions

| T ¥
As previously mentioned, the Japanese were subjected to |
severe job disc;;mination. They were excluded from licenced
professions because they were excluded from the voting lists.
Additionally, they were prohibited from other occupations for
which licencés'weré required. For instance, they were forced

out of the fishing industry by a federal Department of Marine
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and Fisheries regulation whichirequced the number éf fishiné
liéences‘iésued to.”ofher than .white British subje;ts and
ganadian Indians'". They were also exéluded from direct or
indirect employment by any conﬁractor holding a British o EJ
Columbia Department of Public Works contract. Siﬁilarly,‘

. they were denied ;ublic school teaching positions in"British
Columbia. In.1925, the Male Minimum Wage Act also adversely
affected the Japanesé by setting the minimum wage above that
normaliy paid to the Japanese. In effect, this Act

'diminished the attractiveness of the Japanese as.''cheap
labor'" to employers in lumberiné.

Thé trade unions in British Columbia supported guch
discriminatory practices against the Japanese. Businessmen
in British Columbia were not against using_the Japanese as

strike breakers.

The Japanese today are widely dispersed throughout the labor
force. . There are few pronounced concentrations' of Japanese - (=~
in specific occupational sectors, except in the west coast

fishing:industry.

The Japanese are no longer concentrated in geographically

separate ethnic communities.
. [}

L ]
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_e) Education

The Japanese, pafticularly Niseli and subsequent generations
have consistently made good use of the educational
opportunities available tp them. .iipanese have ranked above
the Canadian average in education. Today, many are enrolled

*

in universities. v
The Jews® - -

b
.n.il Immigration.

Jewish immigration to Canada can be discussed against the \

backdrop of three main waves of immigration. . v

The first wave of immigration runs from the early years of

dBritish colonization untii 1841. The presence of Jewish

immigrants can be traced back to 1760 when Canada £ame under
-British rule. Prior to this period, non-Catholic settlers
were not admitted to Canada. Most of the first Jewish
settlers were from the American colonies or Britain. They

) érrived not as benniless refugees, bﬁt as alert businessmen

in search of new economic horimzons.

These immigrants were of Sephardic origin from Spain,



-~
-

A?o;tugal and-North Africa. They maintained a distinctive

: , \ )
religious identity while adapting to the larger society.

Most lived inm Montreal.

-~ %

~

The pericd beginning in 1840 and extending to about 1900
marked a new period of Jewish immigratidn. The immigrants
during this period came from Germany, Poland, and later from
the- Russian Empiﬁe. Canadian immigration policy encouraged
immigration and aided in settlement. Economic and population
pressures were responsible for Gerﬁan Jewish migration to
Canada in the 19th century. The 18%0'5 marked the start of
the eastern European phase of Jewish immigration to Canada.
?ﬁﬁé phase of increasing immigration continued until 1914.
~During this period,. the push factors for immigration included
desire for economic-growth, increased social status, and

greater religious freedom.

Postwar Jewish immigration to Canada has declined.sharply
since 1%54. By then, 42 203 Jew§ had emigrated to Canada
since Fhe end of World War II;. Until the mid-1950's, Jewish
immigration to Canada came mainly from Europe. The last
influx from Europe came in 1956-57 following the Hungarian
revoluttonary in Europe. Of the 37 000 Hungarian refugees

admitted to Canada, 4 500 were Jews.
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In Egypt, the Suez crisis in 1956 sesulted in the expulsion
of 25 000 Jews from that country. Some of them emigrated to

“Canada. Political developments in North Africa ngween 1956

_and 1969 and the Arab- Israeli war of 1969 caused thousands of

French -speaking Jews to emigrate to Canada. They came from
Morocco, Tunisia and Algeria. Most of them settled in
Montreal and Toronto, and other urban regions.

§)

b) Population

The 1971 census lists 296 945 persons of Jewish origin in
Canada. This figure represents 1.3 per cent of' the téfél
Canadian population. The provinces of Ontério, Quebec, and
Manitoba have the‘largest concentrations of Jews. Montreal,
Toronto, Winnipeg, Vancouver, and Ottawa have_the largest
number of Jewish residents. ‘Approximately 99 per cent of

all Jewish people live in urban areas.

c¢) Living Conditions

Jews are mainly overrepreéented in the following occupations:

law, medicine, and dentistry.

Census flgure of 1971 indicate that the Jews had an average

income of $3 545.50 above the national average. They rank _
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first among the various groups in Canada.

d) Education

o3

" In terms of education, the Jews rank above the national

average. In fact, 23.6_per cent have some university

education or a university degree.
@

- ’)/
The Ukrainians6 : )
— / —

a) Immigration

Ukrainian immigration to Canada can be divided into three |
phases. Early Ukrainian immigration to Canade-was to the
Prairies. The majority of these early settlers came from the
provinces of Galicia and Bukovina within the Austro-Hungarian
Empire. They were primarily peasant farmers. N
During the second phase of immigration, after World War 1,
the typé of immigrant changed. During the 1920's most were
laborers, discharged soldiers, political refugees, and

university professors. Many of these immigrants_.settled in

Ontarib.

The third wave of immigration, after World War 11
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(1947-1952), was composed primarily of displacedrﬁersons who
were attembting to escape communist domination. These N
immigranté\Q$§e, for the most paré, skilled workers,
professionals,\égyéigzg, scientists, musicians and artists.
They tended to settle in urban éenters, especially in
Ontario. During this period, most 6é the people were not
voluntary immigrants. They.emigrated becau;e of social and
political problems in their homeland; Thege third wave
immigrants included a higher percentage of intellectuals than

the first two waves. : }
- _ - ‘(

After 1952 the Iron Curtain cut off most emigration to

Canada. Those Ukrainians who entered Canada after 1952 came

from Yugoslavia, Poland or South America.

b) Population

According to the 1971 census, 580 660 people.of Ukrainian

origin reside in Canada. Ontario has the-largeét Ukraimian

. population. Winnipeg, Edmonton and Toronto all have

Ukrainian populations over 60 000.

—)

¢) Living Conditions

-~ Initially, Ukrainians were mainly involved in primary sector



N\

occupations such as agriculture and other unskilled jobs.
Today, althoﬁgh the majority of Ukrainians have moved out of
agriculture and.unskilled occupations, they are still more
engaged inlagriculture than other ethnic gfoups. They are.
over-represented in agriculturé by 6.1 per éent. In trade,

sales, finance, management, and professional occupations, the
Ukrainians“héye not yet reached the point of equal
representaion with other ethnic groups. 1In terms of income,

Ukrdinians earned on the average $4 637 iR 1971.

d) Education

4]

Of all Ukrainians twenty-five years and older, 49.3 per cent

— 1
had el;:EgLaf§ﬂ“
-attaingent, 43.1

ool as their highest educational
high school edudation. Additionally, 7.6 per cent had either

er cent had one to five years or more of .

some universi education_or had obtained a university

degree.

Group Protocol Rakings

\\A¥ﬁhh\

!
. ‘} . .
In this section the books are analysed according to the

method described in the first section of this chapter. After
reéaing the texts, certain patterns began to emerge which

indicated that it would be more productive to sub-divide the
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the books into two groups: 1) books dealing with the
Indians and the Inuit, and 2) books dealing with the-
Italians, the Japanese, the Jews, and'the Ukrainians.

-

Treatment of the Canadian Indians and the Inuit

Of the twenty-five books, fifteen contained five or more
referenéeé to the Indians and six contained five or more
references to the Inuit. Overall, in terms of Qalidity and
concretenéss, all the books are rated good. On the other

~ hand, in terms of comprehensiveness and balance most of the
books are rated pooé. The Indians and the Inuit.are often
presented in the past. Coﬁteméﬁrary issues and ideas about
_fhese groups are presented iﬁ”ﬁ'few lines, ;;‘at the most,

one to two pages. In these few references, the student

usually learns the occupations in which these groups are

presently engaged.

However, this shortcoming of most of the books is not of
major consequence because there are books which are
outstanding in their presentation of the present day

conditions of the Indians and the Inuit. Indians, Inuit, and

M&tis of Canada is an example of such a book:

Not all Native people in Canada are



poor. In fact some are well off, just as.

some non-Native people are. They are
successful business people, construction
workers, lawyers, doctors, teachers and
professors. But these people are few in
number. Most of Canada's Native
population face unempldyment. For
example, almost 50 per cen£ of status
Indian have no jobs for part of the year.
And on reserves, up to 95 per ceﬁt of the

people are unemployed during the winter

(MacLean, 1983:123).

Conséquently, a conscientious teacher could use this text as
a main source and the others as supplementary reading

materials. In.this way,-the student could 6btain a balanced
and comprehensive understanding of Canadian Indians and the

Inuit past and present.

The Canadian Indians are not a homogenous group. -  The.various
groups are different in terms of langauge, culture, and
lifestyle. Yet, this impression could not gained from most

of the textbooks.

/)
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Treatment of the Italians, the Japanese, the Jews and the
&

Ukrainians

These four groups were treated in a total of six books. Two

of thé books were in the form of narration- they simply

related a series of stopies in which the Italians, the

Japanese, and the Ukrainians were implicated. Therefore,

because of this thematic approach, these books were not (/
judged in terms of comprehensiveness. Rather, only the

validity, balance, and concreteness of what was presented

- was evaluated. They were both rated as good.

The othér four books were speciélized textbooks from the
Multicultural Canada Series. 1In terms of validity and
congreteness, these books are good. The information was
accurate, unambiguous and objective. However, in terms of
balance'and comprehensiveness, these books are poor because
they did not Rfesent the current situation of these grouﬁs.
- Present day life-warrantéé one, or at the most two pages.
Consequently, what is derived from these textbooks is a
superficial picture of the present day conditions of these
groups. Thus, it was difficult to obtain a comprehensive

picture of the Itglians, the Japanese, the Jews, and the

. Ukrainians.
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Other sources wépé consulted in an attémpt'to obtain a
comprehensive view of these groups. For example, at the end

of egcﬁ book in the Multicultural Seriés, the éuthor provides
-suggestions for suppleméhtary reading materia¥s. Mastrangelo
(1979)_suggests ﬁhree'opher books as supplementary sources on

the Italians: Roman Candles, Immigrant: A Portrait of the

Urban Experience, 1890-1%930 and, The Cooking of Italy. These
books do not deal with current issues concerning the
Italians. Rather, they focus$ on poetry, past-experiences,

and cooking.

-
]

The Japanese &re also poorly presented'in terms of their
present day conditions. Ito (1978) suggests:

Origami in the Classroom,.Cooking'Around the World, A Choice

of Dreams, The Exodus of the Japanese and.A Child in Prison

Camp as some of the additional reading materials. These
materials focus either on the group's past experiences or

poetry. None of the above mentioned books deal with the

current situation of the Japanese.

Gutkin's (1983) suggestions for further material on the

Jews include: The Diary of a Young Girl, A Pictorial

Treasury of Jewish Holidays and Customs, The Jewish Party

-

Book, Jburney Into Qur Heritage, and Naftali the Storyteller



"and His Horse. These books do

not deal with the present day

o

issues of the Jews in'Canada.

-

-

‘The Ukrainians are as poorly treated in respect to current

issues as the other groups examined. Recommendations for
-

further study include: Ivanako and the Dragon, Ukrainian

Folk Tales; An Introduction -Canadian Immigrant, Sons of the

Soil and Traditional Ukrainian Cookery. All these books with

the exception of Sons of the Soil which, depicted Ukrainian

pioneer life , focus on cultural aspects. Contemporary

issues and facts about the Ukrainian are neglected. Y

v

The suggested readings, then, do not present the teacher with

~additional materials to supplement the treatment of the

groups in the présent day. Therefore, unless a teacher is
highly motivated and resourceful in findiné additional
material, the student would never have the opportunity, in
school at least, to obtain a comprehensive an& balanced view

of these groups. .

.. . ¢ :
Another shortcoming of these series of books is that,
alfhough they are written by different aut&ers, tﬁey appear

. . I o
to be written according to a formula. All the books employed

a combined_historical'and thematic approach,y Each book

traced the experiences of three or four generations of the
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particular ethnic group. Their experiences yefe'intended to
be reﬁresentative of ;ther immigrants of that particular
group. Yét, one was left with the impression that their
experiences were representative of ali/f%g:%ther ihmiérant ‘ >
groups. All the groups seem to percgive life in general, and
" Canada specifically, in the samée way. They were, for the
most part lonely and sad. Additionally, they were all

preoccupied with learning English. No consideration was
given to the learniﬁg of French. A;“a matter of fact, the
‘French were rarely mgntioned. The Native Peoplgs were
mentioned; but only in terms of their helpfulness and . -
usefulness to the other groups. For example, the Indians
~were sought only when their skills as trapgérs\aﬁd guides
were required. The various groups were rarely seen
interacting with others outside of their own group. Thus,

from each book the conclusion could be mgde that each group

saw itself only in relation to the English.

Summéry of Findingé

-

To summarize, on the whole what the books present are the
past experiences of the various groups. A comprehensive and
balanced picture of the various groups is'not pregented.
Thus, the student is left with the impression that these

groups are static and traditional rather than contemporary
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and changihg.’ The student could however learn from the texts
that the Canadian Indians and }Quit are contemporéry and )
changing since there are books which presented the past, the
present, and the eméréing realities of these groups. In éhe

case of the Italians, the Japanese, the Jews, and the

Ukrainiansl, no such book exists in the recommended list. :

-



" Notes to Chapter 8

1)'This protocol was borrowed from McDiarmid and Pratt
(1971:66-68). Additional information was added from the
folloﬁing sources ﬁo updéte it: Davis and Krauter,
1971:7-23; Breton et al., 1980:79-93; Brady, 1983:39-55.
2) Information on the Inuit is drawn mainly from Davis and
Krauter, 1951:24-39; Breton et al., 1980:79-93 and Brady
1983.

o

3) The information on this group is taken from Canada

Multiculturalism Directorate, 1979:128-133, and Jansen and

LaCavera, 1981).

4) Information on the Japanese is drawn from Davis and

Krauter, 1971:55-72 and Ujimoto, 1983:121-147.

5) Information on the Jews is drawn from Kage, 1981:27-48;

L}

Shaffir, 1979:280-289; and Canada Multiculturglism

Directorate, 1979:140-145.

'6) Information on the Ukrainians is taken from Petryshyn,

1978:74-94; Isajiw, 1982:59-84. T
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CHAPTER 9: CONCLUSIONS . . —

N .
An examination of the social studies textbooks authorized for

use in Ontario school in the Junior grades in 1985 reveals

that while certain aspects of multiculturalism are present,
others are not. In reference to bias, the Ministry of

2y .
Education contends that acceptable textbook content:

involves good taste, avoidance of
accounts terms and anthropological
errors; accurate accounts of the.
contributations-of all groups to the
‘Canadian community, a scholarly, balanced
and Qpﬁto—date treatment and presentation
of controversial themeé both in Canadian
and world history, and indication of an
awareness of what ié of contemporary
relevance (Ongario Ministry.  of Education,

1980:6).

=~

The Ministry of Education, then, has indentified, the two main

biases (bias of omission and commission) which often lead to

unfair treatment of minority groups. Biases of commmissié%//_\

are non-existent in the 1985 authorized textbooks. The ECO

analysis revealed that all the groups were favourably

118



1! r - - V
presented. This result is in contrast to that reported by
McDiarmid and Pratt (1971). 1In their examination,of the 1969
authorized textbooks, they found that instances of bias of

commission were common. For instance, terms such ds

} i =
"savage', "massacre'", and "fierce", were frequently used to

describe Indians.

’
i

Eiases of omission are presenf:iﬁ the 1985 authorized
textbooks. A balanced\qnd up-to-date treatmentfof the
various groups was not presented in most of the texts.
Present day conditions warranted a few lines br at the most

one to two pages inm most of the texts.

Therefore, the textbooks do not "reflect’fﬁzmbast, present,
and emerging realities of Canada's heritage" as the Ministry
of Education contends (Ontarié—Ministry of Education, -
1980:11). The books reflect only one reality, the past.

In addition to neglecting the present and emergi?g realjties
of tﬁe various groups, the textbooks also failed to

conceptualize the diversity and relative numerical strength

of the various minority groups. An examination of the

H
‘textbooks gives the impression that the Canadian Indians and

the Inuit are the numerically dominant minority groups., 0f

the twenty-five books examined, fifteen contaimed five or
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more referenes to the Canadian Indians and six contained five
or more references to the Inuit. Only six books contained
five or more refetenbeé to the othertfour groups, the

Italians, the Japanese, tﬁe Jews, and the Ukrainians.

One could argue that this result is a function of the groups
gelecteé.. In other words, if other minority.groups were
selected, maybe they would have been as extensively presented
as.the Indians and the Inuit were. This argument can be
refuted. Other minority groups were presented in socialf"
studies curriculum, for instance the Meﬁnonites and the
Chinese. However, their‘coverage mirrors that of the other

four groups rather than that of the Indians and the Inuit.

The question then arises of why the Canadian Indiansg and the
Inuit are the ovgfrepresented group within the social  studies
cﬁrriculum. An examihation of the curriculum provides no
reason for this situation. There are, hoWeGer,-three

possible explanations.

 Firstly, it is possible'that minority groups &re selected
based on representation’ by population. An examination of
table 1 does not support this claim. The.Canadian Indians
and the Inuit éomprisé 1.5 per -cent of the total population

of Canadal, The Germans, the Italians, and the Ukrainians



are the three largest mimority groups. They-comprise 6.1 per
cent, 3.4 per cent, and 2.2 per cent respectively.of the

) Canadién population. The Italians and the Ukrainians were
included in the present study. Each of these groups was
discussed in only three textbooks. Additionally, there was
only ohe bebk which dealt exclusively with each of these two
groups. Thus, it is obvious that representation by
population is not the chief criterion for minorify group

selection.

Werner et al. (1977:6) foer another explanation. They

point out that the Canadian Indian and Inuit are listed in
more provinciai curricula and appear across more grade levels
than do any other minority groups. In terms of cross—gfade
visibility, the British and the French are accorded second
place. Werner et al. (1977:6) Eold that the Indians aré
often discussed in terms of historical contrast and conflict
with the British and the.French. Therefore, they become
important by association.

However, this argument is not substantiated in the present

~-gtudy. In the majority of the textbooks, the Canadian

Indians were not often seen interacting with either the

Bpitish or the French.
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It has also been argued that minority groups are selected for

stﬁdy on the criteria of cultural visibility and perceived ~
isolation from the domigént group (Werner et al. 1977:6).

This argument appears to be justified and it applies not only
to the Canadian Indians and the Inuit but alsoc to the other

groups. All were discussed primarily in terms of dress,

4

food, or religious rizﬁif’. These differences were the main
-

focus of the books.

Thus, ﬁn esamination of the textbooks does not support the
Ministry of Education's claim that it is "fully aware of its
responsibility to all Ontario students to ensure that the
learning materials used in the péovince's schools reflect

fairly and accurately the reality of Canada's multicultural

society” (Ministry of Education, 1980:3).

An examination of the policy statement and the various

_documents concerning multiculturalism would lead one to

expect that the cultural/intercultural approach would be the
pérspective to‘multicultural education which was adopted.
Yet, because of the largely historical emphasis in the _
textbooks, the images of the various groups are of the past.
They are presented in folkloric or exotic terms. This
emphasis, as already mentioned is on expressive aspects of

culture such as music, dress, arts, religion, and crafts. 1In
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its texfbooksg Ontario has adopted the museum approach; tbe
perspective that provides the teacher with an "easy answer"
to the more difficult and complex problems of teaching true
understaﬁding and communication (Eriks, 1980:5). Further,

Wilsén (1984:68) and Werner et al., (1977:27), po&nt out that
this approach may be the most undesirable for fostering

cross-cultural understanding.

Thus, the educational manifestations of multicUlturalismralso
suffer from some of the limitations of” the federal policy of
multiculthralism. In the third chabter, we saw that the
federal policy has been criticized for its emphaéis on
expressive rather than instrumental aspects of ethnicity.
The same criticisms are also applicable here. The emphasis
in most of the textbooks was on the expressive aspects of
culture such as food, dress, music, and religious ritual. A
.Additionally, Rocher's concerns that multiculturalism might
unﬁermine bi%ulturalism are ﬁot unfounded. - The French fact
in the textbooks was almost non-existent. Equally, French

was not seen as a desirable language to learn. Emphasis was

“placed only on the learning of English. -
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Notes to Cﬁépter 9

1) If non-status Indians were included, it is possible that

this would increse the percentage to make degree of treatment

more representative. .
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‘Table 2

Ten! Terms Most Frequently Used to Describe the Selected
Groups in Textbooks Authorized for Use in Ontario Schools in

1985

Indians Frequency Inuit Frequency

proud 17 - skilltul b

able 17 able 4

raiding 17 helpful 4

helpful 16 successful 3

skillful 12 famous 2

careful 11 weak 2

brave 7 well-known 2

famous 7 quick 2

loving 7 respectful 2.

happy 7

Italian Frequency Japanese Frequency

proud 8 _ hard-working 9

famous 8 R able 5

helpful 5 ' popular 4

successful 4 angry 3

hard-working 4 unhappy 3

happy 4 happy 3

able 3 helpful 2

sad 3 :

JEWSs Frequency Scots Frequency

active ) proud 9

warm 3 hard-working 9

eager 3 strong 9.

able 2 helpful b

helpful 2 careful - 5

skillful 2 loving 5

sad N 2 warm 4

hard-working 2 able 3

: sad , 3

intelligent 3
loyal 3

Ukrainian Frequency

helpful 19

careful - 10

able 6

quick 4

happy 3

good : 3

hard-working 2 ~

well~known 2

proud 2

slow 2
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Notes to Table 2 ‘//

1) In some instances there are less than ten terms because, R

of the remaing terms, none appear more than once..

- - R .



Ten Terms Most Frequently Used to Describe Canadi#d Indians

in Textbooks Authorized for Use in Ontario Schools in 1969,

1980, and 1985"

Table 3

L

1969 29 Texts 1980 6 Texts 1985 15 Texts
sa?age 155 skillful 9 proud 17
friendly 94 loyal 6 able 1;
~massacre 76 great 6 raiding 17
skillful 61 respect 5 helpful 16
hostile 58 ‘honour | 5 skillful 12
fierce 48 hostile 4 careful 11
great 35 ?sgvage" f;. brave .7
murdé: ' 32 angry 4 famous 7
uaniendly 26 harmony 4 “loving 7
thief 25 famous A happy 7
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- Table 4

Terms Most Frequently Applied to Jews in Textbooks Authorized
for -Use in Ontario Schools 1969 and 1985

1969 28 Texts 1985 ¢ 1 Text \\f\
great . | B ‘ active 5
faithbul 3 . ‘ warm
just(ice) 3 eager. 3
wise 2 able 2
genius 2. helpful 2
| skillful 2
. sad o

o hard-workin 2
P, | g




Figure 1

Location of the Canadian Indian on a Favorable/Unfavorable

Continuum Based on Mean Coefficients .of Evaluation
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Location of the Selected Groups on a Favorable/Unfa&orable

Continuum Based on Mean Coefficients of Evaluation
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‘ Woodlands. Toronto: Heath.
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Toronto: Heath.
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Cass, James"
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able o
achievement
admirable
“advanced
adventurpus
afraid
agile

alert
amazing
ambitious
angry ..
ardent” .
attractive
audacious

backward
bad
barbarian
beautiful
bickering
bitter
blind
blood-thirsty
boastful
bold
brave
bright
“brilliant
butcher

calm
capable
careful
charitable
charming

- cheap
chivdlrous
civilized
clean
clever

cold
colorful
common
complex .
conscientious
conspirator
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corrupt
courageous
courteous
coward
crafty
criminal
cruel
cultured

'daring
dauntless
dear
dedicated
delicate
delightful
dependent
deserter
determined
devoted
devout
dictator
dirty
disgruntled
dishonest
disloyal
distinguished
drunk

eager
elegant
eloquent
enduring
energetic
enthusiastic
experienced
expert
extremist

failure
fair
faithful
false

f amous
fat
fearful
fearless
feeble .
ferocious
fierce
fiery

L+ ++1 O+ ++++ +
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fine
foolish
foreign
free
friendly
furious

genius
gentle
gentleman
gifted
glorious
good
goodwill
gracious
grave
great
greedy

lrandsome
happy

hard
hardworking
‘hardy
hau%hty
.healthy
heathen
helpful
hero
honest
honorable
horde
horrible
hospitable
hostile
howling
humble ¢

idealistic
idle
ignorant
imaginative
impatient
important
independent
industrious
irnferior
infidel
ingenious
insane

P+ +Oo0 +

I + O+ +++ ++ + +
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insolent
inspired
inspiring
intelligent
interesting

jealous
just

kind

late
lazy
liar
lively
lovely
loving
loyal
lurking

magnificent
martyr
massacre
mean
menacing
merciless
mistaken”™
mob .
moderate”

~modest -

murderer
mutinous

natural
nice
noble

normal

notable

outrage
outstanding

pagan

panic-stricken

patient
patriotic
peaceful
pillager
pious
pitiless

oy

+ 4+ + 4+ 0

1

+

o+ + 4+ 4+ 1

+ + + + + 1 +Oo 1O

+

(R Ty

[



pleasant

pleasurable

plotting
plunderer
polite
poor
popular
primitive
problem
promising
proper”
proud
prowling
pure

quality
quarrelsome
quick

quiet

raiding
reasonable
rebel”
reckless
remarkable
renegade
renowned
resentful
resourceful
respected
respectful
revengeful
rich

right
rioter
robber
rough
ruthless

sacrificial
sad
sdvage
scheming
scholarly
selfish
sensitive
serious
shrewd
shrieking
simple

+ +

L+ o+

+1 +C 4+
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sincere
skillful
slaughter
slow
smelly
soft
splendid
strange
striking
strong
successful
sullen
superb
superior
suspicious
swarm
sweet
sympathetic

talented
tenacious
terrible
terrified
terrifying
terrorist
thief
threatening
thrifty
tireless
tolerant
tough®
traitor
treacherous
trickery
troublesome
true
trustworthy

ugly
uncivilized

undisciplined

uneducated
unfriendly
unreliable
unselfish
unskilled

untrustworthy

useful

vailn

1+
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valiant
valuable
venerable®
vicious
victorious
vigorous
violent

I+ + O+ +
e

warlike
warm
wasteful
weak
well-known
wild

wise
wonderful
worthy
wrong

-+

N

zealous™ 0

The values are based on judgements by students in Grades 11.
and 12 and in a teacher education programme. An asterisk
beside a word indicates that there was significant .

disagreement between the two groups regarding the value to be
assigned to the word (Pratt, 1972:39).

Source: Pratt, 1972:39-44.

140



APPENDIX C
SUPPLEMENTARY READING MATERIALS

The Ifalians

DiCicco, Pier Giorgio (ed.) :
1978 Roman Candles. Toronto: Hounslow Press.

Harney, Robert and Harold Troper . ¥
1975 Immigrants: A Portrait of the Urban Expierence,
1890~-1930. Toronto: Van Nostrand Reinhold.

Root, Waverley L. .
1968 The Cooking of Italy. New York: Time-Life Books.

The Japanese

.ﬁrakl, Chiyoko
1968 Origami in the Classroom, Book 2. Edmonton: M.G.
Hurtig.

Cross, Kate
1964 Cooking Around the World. London: Blandford

Kogawa, Joy

1974 ° A Choice of Dreams Toronto: McClelland and Stewart.

Patton, Janice

1973 The Exodus of the Japanese. Toronto: McClelland and

Stewart.

Takashima, Shizuye
1971 A Child in Prison Camp. Tundra Books.

The Jews

Frank, Anne '
1967 The Diary of a Young Girl. New York: Doubleday.

Epstein, Morris
1959 A Pictorial Treasury of Jewish Holldays and Customs

New York: Ktav Publishing House.

Gutkin, Harry

1980 Journey Into Our Heritage. Toronto: Lester and Orpen

Dennys.

Rockland, May Shafter
1978 The Jewish Party Book. New York: Schocken Books.
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Singer, Isaac Bashevis
1976 Naftali the Storeyteller and His Horse. New York:
‘ Farrar, Straus & Giroux.

The Ukrainians

Bloch, Marie Halun ' : Cs

1969 Ivanko and the Dragon. Toronto: McClelland and '
Stewart.

Bloch,-Mérie Halun e

1964 Ukrainian Folk Tales. %§¢¥ork Coward-McCann.

Kiriak, Illia .
1959 Sons of the Scil. Toronpgg Reyerson Press.

.Klmasz, Robert B.
1970 An Introductlon to.the Ukrainian-Canadian Immigrant.

Stechishen, Savella
1971 Traditional Ukrainian Cookery Winnipeg: Ukrainian
Women's Association. -
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