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INTRODUCTION

It ie as a claspielgt that Sir Riohard Y, Living~
stone 1ls most universally lmown, In the fleld of education
he is acknowledged to be an edusgstor of conslderable merii,
and though many of his wrltings are devoted o an expositlion
of his views on Ureek culture and ite implieatlonsz for mod-
ern clivilization, yet the edusatlonal motif predominates in
21l his works,

The purpose of thls atudy 1s %o determine, from an
analysis of his writinge, if 3ir Livingstone may be classl-
fled as a Soclal “ducator. It iz an sttempt to appralse hias
edugational theory in general, with specific reference to
the socisl aspect of 1t; hence the hypothesls 1n sdvenced
that Sir Livingstone 1s a Soelal idugator,

There are, of neoeasity, limitastions to a study of
thiz nature, In the first plece, 1t should be elearly
understood that no attempt is beling made to evaluate the
educational theories of Sir Livingstone in the light of
princlples of Catholle educatlion, though it mey readily be
concelved that muech of the thinking behind this investi-
gation will be within the Preamework of sush prineciplee,

Seocondly, Sir Richaxrd Livingstone iz an lnglish eduw
eator and 1g himeell the product of Xnplish schools); confige
quently, much that he has to ssy sbout education spplies
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direotly to the Inglish school system,

Thirdly, this i» not meant to be an exhaustive study
of a1l the writinge of the author, Ko analysls of personal
decuments ie possible, hence, the coneclusions reached will
be derived golely from an oxamination of the available
writings in printed form,

At the outset, a elarifisation of the scope of the
problem sesme necessary., It is not & question of establlishe
ing Bir Livingstone's ¢laim to the title of edusator -~ this
ia & basie assumption of the study, The real lssue revolves
around the term "socisl educztor", and here, an explanation
of the origine of the study may serve to sluslidate the
issue,

The problem arose out of & desire to ascertain the
full extent of 8ir Livingstone's interest in the education
of the common peaple, and to check, &8 1t were, the sincerw
ity of this interest. 4 second guestion centered around the
poesibllity of reconciling his own educational baekground
and professional attaimmentis with his concern for the edu-
cation of tho ordinary man, and of determining ths genuine-
ness of thls concern, Msny of his statements seemed to
indieate o sympathetic understanding of the problems of the
opdinary man; a systematlc study of his writings might serve
as 2 tast for the sincerity of thsse statements,
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Frem a perussl of his earlier works on education the
present writer had no Aiffioulty in discerning Sir Living~
stone's aim in individual education and the emphssis he gave
to 4t, but questions arose az to his interpretation of ths
social aim as well as to the significance of the maln theme
in so many of his writings, that the Inprovement of men is &
necessary prelude to the improvement of sosiety., These are
some of the gqueations whieh prompted thie atudy; an ansalysals
of Bir Livingatome's writinags should provide an ansver to
them and thus help to bring into reliefl his role sz an edu-
eator, partloulsarly in the realm of soelal education,

At this polint, for purposes of Turther elarification,
s definition of the térm "soslal educstor” seems lmperative,
4 sooizl educater may be defined as an educator who cone=
siders education to be the eomplets development of the indi-
vidual in his culture, ssnaonant with his true nstuwre, and
in socoordanee with Ghriatian‘priﬁaiplaa of life and of edu-
oation,

It 45 assumed that the term "educstor” is secepted
in its most comprehensive meaning to apply 4o one who traine
character as well ag instructs, and not mersly to one who
instricts, or %0 one vwho in say way contributes towards the
sducational development of snother,
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“The complete development of the Individual within
his oulture” cammotes the all~round development of the Mman
boing, smd this, in tuwm, includes a treining in his phye~
faal, voeatienal, intellestual, moral, spiritusl and sociasl
aspsots,

"Consonant with his true nature” implies a training
wiieh recognlzer that man is a cresture made up of a body
and souli that he is endowed with an intellect ¢apable of
attaining the truth, and & free will which makes him respon-
sible for his conduots and that hs has a soeclal as well as
an individual nature,

"In apcordance with Chrigtisn prineiples of Life and
of sducntion” subsunes agaeptance of the following basie
truthe of Christisnity:

1. 211 ecrested reallty owes its existonce to God and is
governed by Hls Providence

2, The deetrine of the Incarnation is the basies of ihe
christisn concept of humen 1life;

3, Uivine Revelstlion 1s the source of certain supere
natural truths)

4, ¥Man has supermatural ald in his conduet;

5. A & result of original sin, man has a darkened
intellect, & weakened will and a nature more inelined %o
evil:

6, The ultimate alm of education is eternal happinese
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with Ged,

The progedure for the study will tske the form of an
inductive develspment of 2ir Livingstene'’s views on individ-
ual, social and sdult edueeation, 7These views will be evalu-~
ated in the light of oriteria formulated from a survey of
the educational literature and through a synthesis of the
thinking of representstive writers in the field,

wWith referenee to the oriteria the follewing dis-
tinetions should be noted, They are belng established from
& study of the writings of conservstive soclsl educators;
the writings of radiesl soelsl educstors will serve a nega-
#ive purpose, By radlesl soglial educators la meant those
edueators who reduge man to his soeial milieu and who peye
sonify soclety and destroy the personallty of the individe
usl; among these are the socialist educatora, Opposed to
them are the sonservative soclal educators who take into
conslderation man'e true nature as being individual ané
socliel .

Another delimiting factor must almo be noted, Ori-
ental systems of education are beyond the scope of this
atudy. Therefore when the term "social sducator” is used
the implication is that of an eduestor in Western Olvili~
gation and to delimit it stlill further, in a Yestern Clvili-
zation that ia Christian in its foundations,

With regard to the status of the question in the
iiterature, there iz little to report, At the time of oir
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Livingstone's inauguration as Presidsnt of Corpus Christl
1 published

a shert blographieal sketeh of the new president and paid
tribute to him as an educator and a clessicist, Time~
earried & pen portrait in 1946, Richards® has written of
his status sz a gontemporary eduestor and ?ruﬁﬁll% hag si=
tempied to evaluate his theorles and principles in the 1ight
of the Cathalle principles of edunation, Frudell's study
reveals that, though Sir Livingstone makes the gorrect anal-~
veio of preseni Jday socisl and eduocational probleme, he
falls to presaribe the right remedy, the asbove mentloned
sourass have made no preténse of eveluating the author as s
Soalal Hdusator, hence, 1t is reasonadble to assume that this
study is entering s yel unexplered field,

In the report which follows Chapter I will bs

devoted to establlishing & historisal backeground 4o give

1 “New President of Corpus, Oxford”, %;mgg
hhaonal CuUnnlamen T Not 9539 J!ﬂy w; 19:53' pc sz

"Clessloist”, Time, July 15, 1946, p, &9,

3 H, B, Riwharﬂa, "Cmntamparary Edueation and ©
Riehard L.tvin tone”, Relisis 1 Life, Vol, 18, uyring
Number, 1949, p. 251262,

4 Herold Frudell, Zdusatlional Thearles of Sip
Richard W, livingstone, unpublished Vester's t esis pr&sen»
ted to Catholiec University of Ameries, veshington, D.C

195%, z2i-109 p,

2

?'ﬂ'
§
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perspoctive to the study, Chapter II will develop Jir
Iivingetone's views on individusl educetlion, In Chapter 11T
the main peints of his theory of smoclal education will be
set forth, while Chapter IV will trest of hls gutlook on
adult education, 4 detailed desoription of the oriteris and
thelr sourcesz will be given in Chapter V and in Chapter VI a
critical evalustion of the views developed in the preceding
chapters will be nade in the light of the criteria., Hers,
teo, an effort will be made %0 coomiinate the findings and
te aynthegize them into s definite conoclusion, A brief gene
eral appralsasl of Sir Livingstone's role ap an educator will
follow and the report will eomeluvnde with tentative sugges-
tiong for future research,



CRAPTER 1
HISTORICAL BACKGROUND

An appraisal of &ir Richard Livingstone's role as
an educator apprépriately besins by s blographioal sketeh
a2 well as & oursory glanse at the writer, the almssiclst
and the orisis,

1. Blographical Sketcoh,

Sir Richard winn liviagstone was borm &t Liverpool,
imgland, on January 23, 1880, the eldest son of the Rev,
Canon and Mre, ¥, J, (Allanason=wWinn) Livingstone,

He was edugated at w.'maiium} one of the Great
English Public Seheols, and at New College, Oxferd Univere
21ty,? Goth at school snd at the Unlversity, his treining
vas predominently elassical,”

) ! ELs De &

p of f.he publia achooln. It.
awawpod a prefect syatem, stressed the school's communal
1ife and extmﬂad it to all sctivities, and has as 1ts alle
embracing aim the development of character,

1958, Lemdon, A&C Blaek, 1953, », 1820,

idugationsl) Thesetes p ! . 3.0
%nuy of marﬂ,am vmmngm, DsCuy 1953. Ps wr.
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The segondary efusstion he recelved was that of a
typical late-nineteenth-contury schoolboy, Of 1t he writes:

1 learned Greek and Latin pretity thoroughly, amd
enough French to read 1t easily, and some German; 28
mich mathesatios as I have ever needsd; hlastory,
gome of which was well tzught but none of which left
any 4 impreseion on an i{mmsture mind; ‘divinity’
wostly guch & forn that it gave 2e no knowvledge
af either reliigion ar Judalen or (hristisnity, being
largely concerned with the probable datee of some
Hew Testaoment writings and with alose ettentlon to
the explanation of mich phrases as 'the sbomination
of desolation’; and some chenmiastyry and other sclence
vhich was so tsught as to leave nothing behind ex-
sept & nmenory of totally wasted houre and & bitter
gemse of ce of & great subject, CSuch was
mushh;ze sry education in late-nineteenth-geontury
3351 «

7hat utilitarienism had not yet entered into the
teaching of modern foreign langusges in the secondary school
mey be inferred from a personal memory of Ar Livingstons:
Padﬁfagiaully, our Germen tescher’s method waa
indefensible, educatismally (in the highest sense of
the word) it was righi, that in a literature vhieh
has oo little above the second renk we should have
met ite one great 5@@1&:. We lemrnt German, but
alse something more,
At MNew Cnllege, "he hal a pareer of great distinct-

ion including a doudble first in Classies, the flertford

. AR, d, Livingstone, “Dducation for the Modern
Yorld s Some Togke for Ioaucation, NFew York, h"millmt
19“’ Po 16,

5 Edueation for 8 Wopld Aad
University Press, 1043 ==
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Scholarship and the Arnold Latin Prize”.® He won the Herte
ford Seholarship in 1900, the First Clase Moderns in Latin
in 1901, the first lLitersry Humanities Award in 1907 and the
Armeld Latin Prize in 1905.7

The undergraduste period at New College sonstltuted
an important formative influence for him; 1t brought him
into contact with great ninds in literature, On his
shelves, he writes, were rows of books by Carlyle, Ruskin,
Matthew Arnold, George Meredith, John ¥orley, rPater, Stevenw
son, Froude, indicating, as he saye, "same of the influences
vhigh, outside our ordinary studies, presunably formed my
mind, and I think, the ninds of ny contomyarar&es“.g Elsg=
where, he admits, that of all the writers of his undergra-
duste days he owes zost to Ruskin, whose appesl lay not in
hie purple patehez, nor in his elaborate analyses of oloud
forms, nor in hie Gothle architecture, but in his reflec—-
ticne on 1ife.’

6 “u&w Pwna&dnnt»ar Corpus, Oxford", Edito-
> 253 R8s Souentions MR RACTe By Hﬂ. 952’ July 39 s 1.933,

T the's vho, p. 1820,
8 R, ¥, Livingstone, idyce

p. 18,

9 s "Glimpees of & New World", The lLirtener,
Vol. ‘1; June 9, 1949’ P 970,
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Plate's influence oame later,l® sir Livingstome had
read the Republic of Flato zs an undergraduate but had
falled %o grasp the underiying theme of the problem of the
“good 1ife” with all its isplieations,ll

In Sir Livingstone's estimation, Plate is & far
grester man than Ruskin, lio understands Whitehead's saying
that "he /Flatg/ 1aid the foundation of all our finer
thoughts® emd that "the Furopean philesophieal tradition
consists of a serles of footnotes [,,,/ to the wealth of
general ideas pattermed .through his writings" )2

3y Livingstone was graduatsd from New College In
1507 and one year later became Fellow, Tutor and Librarian
at Coppus Chrieti College, Oxford, Thus began & tesching
career which lasted nineteen years,l>

on July 8, 191%, he was married to Cealle, sldest
daughter of George MaryomevWilasonm, J.7, The Livingstones had
four ghildren, two gons and two daughtera, (me of the sons
wae killed in 1944,

10 R, ¥, livingstone, "Glimpees of a Now World"
Liziener, vel. 41, June 9, 1943, p. 970,  dbe

11 wemmenon

Cambridge, University Pregs, 1948, p, 16,

12 smwwanes, “Glimpees of a Rew Yoyrld",
P 970,
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on the completion of his Master's Degree at New
gollege he went as temporery assisiant to iton where he ree
mained two years, 1917 and 1918, <This peried represenis hle
only pracileal experiense of teaching in & secondary
whaal.}&

In 1924 he went ints university administration and
from 1924-19%3 was Vice~Chancsllor of Queen's Unlverslty,
Belfast, Northern Irelsnd, In 1933 he wes appointed Presi-
dent of Corpus Christi College, Oxford, a post whlch he held
£411 1950.2° 4t the time of this sppointment an editoriml

tines Lducetional Supplesent paid tribute to his work
at wueen's niversity, The foellowing is an exeerpt from
this editorial:

Zews of the appeintment of Livingsiaone a8 presis

dent was received with great satisfaction in Nore
thern Ireland and at the same time with mmt. As
viee-Chancellor he hap done much to hring Qusen's
University into closer contaot with the publie and
to enlisd the cooperation of all classes of the
community in the cause of edugstion, .In grast de~
mand as & speaker at public functione his views have
sonmanded closest sttention and on occamion he
414 not hesitate to express them with c¢larity and

vigour, He devoted musch tinme 8° preasing problems
of ascommedation and finance,l

14 R. rf. mviusam, "adult Eduoation” W
YRl OBl e LY . 2y Yﬂla 92' &u&unt & 1 Pe ? ™

16 "Rorthern Ireland®, Fditoriasl,
ataopal Suoplenen Ko, 9535 AW‘& 5’ 1?33, P
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From 1944-1947 S4r Livingstone was Vise~Changellor
of Oxford University., 7The office of VigeeChancellor 1s wusu~
ally held for three years and it rotates by senlority among
the hesds of the Cxford Collsges.'! fe had also served ae
Chairmen of the Coumell of 5v, Hugh's Colleze, 19%5=1937,

He was knighted in 1971, iHe holde Honoreary 0,141t
from Cambyridge, Belfaat, Toronte, Ouwrham, ‘anchester, Lonw
den, Columblas and vale Universities; Honorary Li,u, fyom
5%, Andrew's, Sentiand and Dublin, He is an 'lonorary Fellow
of Corpus Christi Collegpe snd alsc of New Colloge,

He wae & member of the Prime ¥inister'’s Committee
en Classios in 1920 editor of the Jlegsligal Devie
Jo T, theppard from 1920«1922; general editor and oeriginator
of ths nethod empleoyed in the Clarend
Latin authors,

in 1936 be served as Fresident of the Education
Jgetion of the British Assoclatlion, as President of the Hels
ilenic Soslety from 1930+104) and sz President of the Olagsi-
oal Assoclation fyom 1940-1941,

He is Commmndenr de la Léglen d4d'llomneur and he
has received the fing Hamkon VII of Nerway Liberty Cross,l®

17 "Claseliolisy", 3 vVel, 48, o
19&5; Pe 59. ¥ m, . » 1’ 15,
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On ten dAifferent ovcasions Sir Livingstone has
visited North Americal? and he has lectured widely in Canadn
and the nited sStates, In 1974 he delivered the Hsrtin Lee=
tures st Oberlin College, Chio§ these lectures were later
incorporated into the book Greek J[desls spyé ‘odern Life. In
1945 he gave & ssries of four lectures at the niversity of
Toronto, three of them at Vietoris College, under the Bule
wash Foundation, the fourth the Sir Robert Falecner Memorial
Lesture, At Pittaburg, in 1946, he delivered the Pitealmn
Cradbe lLectures; these lectures, two in number, appeared in
a volume of Modern Liuestion snd Humanm VYalues., In 1950 he
was invited %o give the Chanvellor Dunning Lecture st Queen's
University, Kingston, Ontario, and in the same yesr, he
leetured at Princeton under the Vanuxem Foundation, His
1sst lecture in the United States wag the Sarsh Vanderbilt
Legture, given at Smith College in 19%6,

At one time he wes & menmbey of the American Philow
sophical Assocliation and during the Autumn of 1952 he was
Visiting Profespor in the Departament of English snd History
at the “sssachusetts Institute of Technology,?"

19 R, W, Livingstone, Pergons
Author, letter dated November 1 ;

P. #50
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Now in retirement, Uir Livingetone liven at 14 Rawe
linson Road, Oxford, ingland LA

2. The Yriter,

it §8 23 & writer that fir Livingsteone 1g of IAnter-
et in this study, He writes of the plsce of classical stud-
ies in contenporary educasion and the modern world's debt to
sncient Creece) he laments the dlsconcorting trends Ain pres-
ent=day educational theories and prectioces; he sshs for the
reatoration of traditionsl values 1n education; he emphae-
izos the training of character as & pre-~rcquisite Tor good
eitizenship; he urges the formulation of a positive philow
sophy of 1life and he pleads for an extension of afuli edue
estion alomg now lines,

Though many of his writings are devoted (o an ex~
position of his views on the claselos and olassicel writers,
yot Fducation appears 0 be the underlying motif in all his
vorks, lis confesses that the origin of o nunber aof hie
books may be sttributed to hisz deslre to do something to
help people who do not know Greeck, to read Ureek classlios
and Tranelations,??

21 xho's dho, p. 1820,
22 R, Y, L&v&nsntnna, ?ﬁrsanal Latter to ﬁarclﬁ
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An exeerpt from 8 personal letter gives a fuller

explanation:
My earlier writings, on Anclient Greece, came
from my & belief in the importance of pro-

serving our elassical heritage as a part of Weastemm
Oivilization and not merely as & study for echolars,
Oivilisation gete its soul from Christisnity and
Anolent Greecs and the latter is the fore-rumner of
the former, (The Cathelie Chureh has never Torw
tten thig,) So I tried to write about Greek clvie
i1sation in & way intelligible to the ordinary edue
cated reader, (I think thet the Lessoy of creone
was & partioularly useful dook for this p $
1t continues s stesdy ssle after more than 30 years,)
I also shod tronslations (with notes) frem 2%
Greek Litersture, and of gome great Greek booke,

His philosophy of life may be gathered from s study
of his writings, In ocomoise termes he states 1t thus:

I should sum mﬁ philosephy of 1ife by saying
that the life of the Veastern Yorld seems to as
eesentislly to derive from and depend on what 1t
owes to sneient Greece and to Palestine, 1 feel
that Sreece took the worldd as far as natural reli-
gian ard natural morals can take it, and that what
t 412 waa coppected, enriched and supplemented by
Caristianity.

Sinece the deocads of the thirties the educational
thome has heen aoming to the front in 5ir Livingstone's
works, He writes "My later books have been on education,

I am no 'edusationiet'; they are based on my experience as

2% R, W, Livingstone, pPg
Auther, letter dsted November 1

1 yyin
WS R,

1958, Gopy 1 % 1.
s "Personal Lntteg to Harold Prudell®,

Ry
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a teacher, in the Univeresity and, for a short period, at
Eton", 25

Hie philosophy of sdusation may be inferred from hie
beoks on 14 especially from Future in hdussation
phasizes the lmportance of adult education and Fdugatior
for a vworld Adrift which was intended to suggest some way in
wihioh & more satisfactory atandard nay be recovered 26

Sir lLivingstone's firat published work was The dreek
lue snd It ming 4o Us which appeared in 1912 and was
tranalated into Greek, Japanese and Spun&ah.a7 this was
followed in 1916 by A Defense g
which has Atself come to be anaeptaé as something of a
classie,?8

Next came Caggar's Gallle Wapr, Books IV and V in
1920 end Books VI and VII in 1921, In the sane yesr he was
sn editor of and contributor to the lespev of Jreeqs
which was translated into Spanish, liallen apd Amable., In
1923 he odited the Faggant ¢ ge and in 1928 the

25 R, ¥, livingatone, erso;
Autbhar, letier dated lovenmber

28 "New President of Corpus, Oxford"

mant, Ho, 952, Jﬁl" w, 1933! Pe 25
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the substanee of thls book wan delivered ss lectures on the
Charles “artin Foundation at Oberlin Collegs, thio in 1934,
It was translsted into German, Spanish and Greek.,
the sssex Hall lLecture came in 1937, He edited mm
Soarates in 1938 and in 1940 he prepared Sglegtions 1

2lato for the ; In 1941 appeared the Tirst
sditions of the Fulnre in jduoation, & work which s been
transleted inte Govann, Folish, OGreek, Italian, Danieh and
Arable. The seme year asw the publleation of (lsesias and
Eationg] iife, the preszidential afdresr 10 the Classiosnl
aseoclation., In 194% the first edition of Rduestisn Im
{orld sdrift wae published and translations fellowed in
German, Polish and Italisn, The Ameriecan edition of the i~

Livingstone was the Pede Lesturer at Oxford in 1944, g~
¥n, the Anmnual lacture on a ‘wster “ind, Henristte Herts

Wﬁwaﬁ vmmm. * w 11 Im' m ”'w
m P
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Trust of the British semdemy, appeared in 1045,
fop idusailon, published in 1947, contedns four lesturas
given &t the inivereity of Toronto during the “all of 1945,
the first three on the Surwesh Foumdation st Vietoria Cole
lepge, the lest az the Sir Roberd Falooner smordial Lesture,
Translstions weres made into Greek and itallan,

astion, the £ifth of
the Annusl lLectures dslivered wader the ausploes of the lat-
lanal Dosk Lesgue, was published in 1948, "lesdership in
Tdugation”, apposred in the ialksr irus j Sl

gation in 19%0, and wes the tenth in the series of lectures
dolivered at the University of .4, Andreow's ieotlond, 1950~
1949,

tion to lecture wider the Chanesllor vunning Trusi ab
Jueen's Univeralty, Zingstion, ontarice, and it erbodles the
lectures glven there in 1950 and at Irinceton University, at
the Vanuzen Foundatlion,

Bgushte on the  dusatien of (hapneier, the gseomnd
Vaughmn Yenoylal Lacture glven in Domeaster Orasmsy Cchool
in &y 1554, appears to be the lasi of Yir Livingetme's
publisations in book fernm,

A Yong 1lst of periodloesls cearries articles from
the pen of ir Livingstone, .he chiof amony thesa gre:

wpageistion Snerdean Collo ng
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2. The Classioist,

It haes already besn noted that -4ir Livingstone's
sducation, both at sehosl and et universisy, is predominant~
1y classical, Possessing ss he does so streng a classical
background, he ia naturally inelined to solour mush of his
thinking dy Greek influence, NHe maintaine that 2 nan who
hag beon brought up on Greek is more likely te know glearly
what he thinks beoause he has 1lived with nen who knew what
they thought and who formed a4 clear and consistant view of
life, He feels that:

(ne brought wp ascording 1o the pattern of the

Greeks will have ssen ths Greek ploture of 1life,
will have a pattern with whieh t0 compare his owm
tine, a atang:w by vhich to judge 1t, ind he
will have sesn the world not ss an Dnglisdmaen, or
a Frenchoan or & German or » Russian but as & hue
man belng, for Hellemism is a universal and e »

national oculture vhich each matiom onn adopt andl
medify 14 as Sts own genius and tradition may
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m&ﬂ.m

He "is best known as the leadlng champion for the
petention of the ¢lassies in their foremcet place in our
educational -gatan".m “mme claseles are not in edueation®,
he says, "/..o/ by 8celident or even by tradition or even
because thoy open %o us one great and one supreme litere
ature”, They ars there becsuse some pecple find in them a
treining for iife snd & help in living 1t,72

Despite his elaims for the retention of the clas-
gics, Sir Livingstene hss no myople view of olassical edue
cation, He reslizes the limitations of the classics and he
is ready to admit that the edusation given under the old
elassioel system hed =many weaknessest it “was glven indipe
erininately to those for whom it wap suited and those for
whon 1t was not™; it lef't Leys in ignorance, net only of
sctence, but of the importance of solence in the world,”>
He feeln that to De ignsrent of the place of solence in

30 n.w MVingﬁtom, "Classlcs as a Pattern of
ot L) 4 E13Y PABTIANE o M. 1356. Aﬁrix 26.

31 "Hew Fraesident of Corpus, Oxford”, mg
ationsl Suponlement, Ko, 9%2, July 29, 1§3”5. De ?

ga R, ¥, Livingetone, "Greek Idesls in ¥odern Civie
Yale Raview, Vol, 24, June 1935, p, 780,

1izatien”,
33 mm, “Mﬁﬂ&'ﬁﬂ.@n for the Hedern sorld", [opme

SR 00 15«16,
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eivilization is to be ignorant of povers whieh people naed,
supeelally people in high positiens, This ignorance he con~
siders disastrous,>

3ir Livingstone would wot have the alassies for all.,
The first aim of the achool should be "to awold driving boys
with mechanieal or solentific tastes who have no aptitude
for linguistics into studies that will be barren to.them",”>

He is no bellever in Greek for Oreek’s asske, but in
1te power to acquaint students with greatness, He reite
erates this thought time snd sgain end paym that one of the
reasons why Greok has such high educationsl valuwe is that
it continually poses fTundamentel problems, forces them on
one's sttention and eo is an intreduction to litersture and
to thought.76 ite 1s firmly convinced that anyone who knows
Greek has had the best of traiming An distinguishing the
firet-rate in this literature and thought,Jl

34 R, <, Livingstone, “A "1der Cutlaok", The Univer=
Vol, 1, Hovember 1946, p, o4k,

L e 400 5 Tﬁmt@;

35
’mnm f ] 1916' p.

%6 Ider ibid.r pe 18,

b4 "What Do You Get from ESucation?™, The
Llsteper, vel, 17, June 30, 19%7, p. 1312,
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Perhaps, his clearest explanation for his insistence

on the study of Oresk is to be found in these lines:

I may seem to have slipped into a ples fer the

study of Greek. That is not ain, &y plea is for
the study of greatness and of Ureek only because it
is a supreme le of what is great and becauase
those who remain ognmrnnt of its literature and

thought miass one
man,

the language, t

the greatest achievementis of
Obviously, only a small minority will lesarn
ﬁuugh those who do notﬁ but who are

interested in the problem of living should at lsaat
read in English the and
Plato. my real p 8 that in one

way or another, everyons should see human ar.atnagg.
the highest reach and scope of the spirit of man,

To those who would question the position of the

classics Sixr livingstone says:

What have Groek and Latin t0 do with the twen~

tieth century? I might reply that with Christi-
anity they are its makers, and that a knowledge of
tg;lgasgnta ias a considerable help to knowing the
-1 .

Coneerning the relationship between the two lan-

guages he states that the two languages, literatures and
historiss grouped together under the genersl title of 'the
elassies' ere complementary, e¢ach having qualities which
the other lacka,b

World"™,

University Press,

38

Re W, Li?inﬂgnonapi

39 de» ibide, pe 18
50 oy Urgox fdeals

3, Oxford,
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vhen only one language 18 %o be learned he advises
the claiums of Greek, Personally, he contends, h& gowes Infi-
nitely more %0 Greek than to any other subjeot in his aduoce-
tian.‘l "Greek comes firet in exvellense and the master-
pleces are more easily asceepinble to beginners”, In view of
the fact that selence borrows so much of its terminology
from Greek he would recommend the study of that langusge for
solence students.?® He considers it a great loss for anyone
interested in literature and langusge to be ignorant of
areek, 43

He argues his ssse for latin in no less emphatie
terms, That language is the source of much in Engllish poete
¥y and prose, A knowledge of it 1o necessary to be able to
mderstan! and to write inglish "and there is no hetier
inotrument for making us think", I%, too, 1s the key to a
great literature 4

As for the knovledgse of Greek whleh might reasonably
be given in the later years of the secondary schonl Sir

41 R, W, Livingstone, "vhat'e the Point of the Dead
Languages?”, The lListener, /ol, 34, July 5, 1945, p. 19,

42 wweneesw, "Groek or Latin?", lNew irs, Vol, 16
Pedruary 1935, p, a&, ’ ’ '

‘3 o ——

Univeraity Prees, 19

’.‘ @ il
s Do 104

48 wocewees, "What's the Point of the "ead Lane
guages?”, Ihe ldgtensr, p. 19-20,

ation, Cambridge,
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Livingatone sayse!
I would st that the pupil should at least
be introduced, 1f possible, to Aristotle, and
certainly to Zoereates, Pleato and the 'toles, and to
the conception of aretd, which runs like a golé
thresd thyo ut the achievement of Greece, There
is no equivalent for the word areté in English,
though there is plenty of the thing in 1ieh 11ife,
It is ‘virtue', not in the modern but in old
sense of the word ‘sxeellence’, with no moral sense
necessarily attaching to 1t,%5
A further suggestion of his is that before they
leave school thoee who have not learned (reek should be in-
troduced to Greek thought in tranalatzon.&s
He would net underestimate the place of the teacher
in imparting s claesical education., He writes, "as always
in education, the essential thing ie the teacher and the
sucoens of a classiosl education depends less on the gqurrie
uluym than on the use we make of 1%“.47
It is not to e thought that Zilr Livingstone ls
possenged of a blind devotlon to Hellenlsm, He seer its
limitations and he seen it 1n relation to Christianity, and
he acknowledges that Christianity corrected and completed

Helleniem, Of this relationship he writes:

A5 R, ¥, Livingstone, idupation for o

P 99,
‘6 .lﬁm Mi P» 122;
AT 1d., A Lefenge of Clsseiosl idueation, p. 261,
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Christianity indeed aavulggcd and enriched
Hellenism, It gave to those who aseepted lte rove-
lation 2 definiteness and a sense of certainty
ghout the nature and will of God whieh is absent
fron the Gresk view of life, 2{ insisting that the
supreaze virtue is love it put the highest spiritual
good within the reesch of the humblest of mankind,

By ite dootrine of a suffering God, 1t suggested an
stiribute to sorrow other than mere endursnce or
defense, But thereby it correscted aﬁ% completed
Hellenism rather than superseded 1t,

70 him, then, Christianity iz nelther a cancelw
1ation of nor & deslension from Hellenism but a development
and completion of it} it enlarged the Greek conception of
man, defined more fully the idea of Jod armd emphasized more
Justly the place of religion in 1&?&.*9

in so many texts, he insiste that, for the Chris
tian, the best thing in 1life, the highest thing in man, can
be possessed and enjoyed by the most obsoure, lnsignifloant
and humble of mankind, sn idea not to be found in Greek
thought, an ides, which “without the 1life of Christ”, would
be fantsstie, Greece to him, ls, therefore, the mother of
politiasl demscracy, Christlianity the mother of splritual

demosracy, 50

48 R, ¥, Livingastone, "Greek Ideale and odern
Life”, Yale Reviex, Vol. 24, June 1935, p. T79.

£

50 Idas ABddas p. 166~167,

49 weme, PeoR lion
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4, The Critie,

¢4y Livingstone has been deseribed ag "one of sdue~
eation's most articulate thinkers",>! (Certainly, no one
peroeives more alearly then he the confusion exlsting in
nedern 1ife and education and he has spoken and written on
all sapeots of the problem, on 1life, on education, on the
secondary school and ite currieulum, on the university and
ite deficlencies, True, his critiainmﬁ revesl nothing new;
they are, for the most part, merely the repetition of much
that has been sald by others, Reverihelass, they are time-
1y.

He has attempted to analyze the causes 6f so much
confusion and has found that moat of the ills stem from such
sourece as ilberallism with ita forces of freedom and resason,
sclenve, sepecinlly the growth of applied sclences and tech-
nology, and the accumulatlon of knowledge.ﬁa

This age he has called "a child of Liberaliam”,>>
“an Age of Analyais".54 "an Age without standarda",55 and an

51 "Classiolst®, Time, Vol, 48, July 15
1946, p. 69. ‘ P ’

52 R, w. LIVMUM'.; FAL DRy ‘“M 81
Lhe Aze, Oxferd, University Press, ‘

53 Jdar 4B4das p. 65,
54 Ides ibid., p. 80,
55 1d.s Idugation foi
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age which "has knowledge without clear values and bellefs}
1t drifts on the tides of the moment",>6

Writing in the seocond decade of the present century
he remarks that the age ls becoming exolusively humanist and
consolously adopting humaniem as 1ts oreed of 1ife,>! Sir
Livingstone, hinself s humanist,>° is not deceived by a
false foram of humaniem, He goes on to say:

The word /humanisg/ or some derivative of 1t is
& Tavourite with both Comtien and Pragmatism, and
all agnostliocs, vhether they make 8 religion of
humanism or not are bound to pay 1t the highest
respect, For not recognizing God ln the world, nor
admitting divine ordinance, they must form their
idesas of what man should be from a consideration of
the ocircumstances and possibilities of human nature,
And so e¢onscious humanism ereeps in, Fopular
thinkers like Yaeterlinck, Wells and Galeworthy
start unaffectedly from humsan prenises and search in
the human belng for & revelatlon of vwhat the human
beigghuhauld be, They 4o not ask what God reqgulres
of « They simply inquire if he is true or false
to what 1s best in himself and judge him by that
standard, condemning hinm for treason to his nature,
pralsing hin for ggyulty to it, 7They are humaniais
and nothing more,

56 RQ w‘ uﬂ ‘W' ’LB.T0 AT LY G IR 188 %L00
Rew York, Yaowmillan, 1944, p, 23

7 ] e

5 cr
Seeond Edition, Oxford,
~ 58 Harold Prud

g 45003

59 R, ¥, Livingstone, areex
k. Us, p. 180,
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He asserts that unlesgs the ordinary man is a Chrige
tian or a Marxist he haes no prineciples on whieh to regulate
his conduct "but lives by a tradition of which the best cle-
wents are Christian, but which, unrooted in any firm belief
is shifting snd insecure”,60

No emall part of this eonfusion would he attribute
to an inersased efficlency in & material civilization, a
condition which has resulted, in large measure, from the
growth of soiemce, There is the duallisn of the machine
econtinually growing more efflclient and complicated, and the
human being; there 1is the problem of the relation of the
individusl soul to this eivilisation and to the state, "The
state may cramp the human soul”, he says, "material civili-
zation tends to suffogsts 1t painlessly”.5l rlsewhere, he
notes that the value of the dlsecoverlss of this materisl
civiligation is wasted because "we have not learned to use
thenm uisuly”‘ﬁa He 12 in agreement with Ruskin when he
champions the human spirit in its struggle for supremeoy
over the material forses, whether economis, industrial,
teelnical or other which lay insidloue slege to 1t, '"For

60 R. W LAviuwamanw, "Philosophy and Rellgion",
U R AONAL,, SUDDLANE 951 Y » M@. !753, F'Gmw 5’ 1947,

62 --*w-."ﬂﬁunk Idaale anﬂ Mﬂdarn L&f@“, isle
m vol. M; June 1935; Pe TEG,
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that reason”, he says, "his /Ruskin'g/ teaching is move
needed today than vhen he wrots, nor until the nature of men
or the eonditions of human 1ife change will it lose 1ts
inportance” 53

To turn from 1ife to & conslderation of edusation it
i found that Sir Livingestone 1s no less oritiesl of modern
stucational standarde, He sess o relationshlp between one's
theory of 1ife and cne's theory of edusstion, He recognizes
that false theories of life have resulied in false theories
of education,

The poesitivism, the agnostieisa of our age is
reflected in its education with fatal results, At
the worst it adopis the phllosophy of Micawber and
sots on the delusian that child nature left to
Jtaelfl will automatioally unfoldé into 88,
Yore commonly it is arbitrarily selective, adopting
a8 1ts goal some catohword of the hour and place
whioch the mass opinion of the monment zpproves sand
exempte Irox oriticiem, Edusation dilssolves into
‘Projects’, and ehaasﬁka nore likely to be its

ts than virtues, .

o fsels that if education does not send out iis
pupile into life with at lesst the rudiments of z philosophy
of living it has not given them what they most need, "Hui
edueation has not done thia, the most important part of its
duty sertousiy”,65

R, Y. Livingsione, Ruskin, Oxford, niversit,
Press, 6’ Pe 20, ing ’ ’ ! v

64
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He regrets that education is defective in so fur as
it lays stress exclusively om anslysis, The oritiesl attle
tude may be overstressed, It 1s lmportant, he says, thet
mhmmmm@t%mmmfmluwllmw
w&ﬂa&u.éﬁ

Ameng other influences, he agrees that the dectrines
of Rousseau and the emphasis on voostionallism have nade
inresds inte the theory and practices of education with dle-
tuarbing wmlt.s.ﬁ?

Yo Bir Livingstane it seems that secondary elucation
suffers, in general, from lack of integration, from the
absence of a spirit to erder snd gulde its processes, ard
that it 48 nmore cancerned with what its puplls ahould imeow
than with their outlook on life. !e insists that "we have
lost our grip on education, st any rate in the post-prisary
sehool” 58

Concerning the curriculum of the secondary schaol,
he depleres the proliferation of subjects, FHe Lelleoves
quite positively that it ie overorowded and lscke proper ain

66 R, 7, Livingstone, iducetlon aix
the Age, p. 101,

GT wowswenw=, Plato and Hodern Hdusation, p.dS517,
65 gation, pe 126,
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and Mrwum.w

Equslly e detrimental to education as an overerows
ded eurriculum he comdideys examinatione ond overegpeciale
izaticon, “They draw teachers' emergy and exclude thes wider
human and spiritual issues", and cause emphasis to be plased
on material advantages rather thsn on true eﬁueamem,’m ity
he sees it, with emphasies on external exaninationz, oduw
ostion Lecomes a “savage coumpetitive myaten” and the spee
odnlint tendency leads Lo materdalism in effect, though noi
in intenticn. Over-speecialisation tends to produce sslenw
tists who are admireble techniclans but no more,’: By a
meye technliolan he neans a wan who knows everythlng about
his subjest exgept 1is ultinate purposcs s its place in
the gomuos, e

There is a principle that has bBeen completely ige
nored in education, obaerves Sir Livingatone, the "“prosge
fertilization of theory and praotiee”, He holds that sueh
subjescts as literaturs, history, economics and politiocs

’ "smmaum for a Civilized Jorld”™,
A ESLY R SR IAAOT S ‘T N@. lm’ WM&M‘ 4, 1941’

» Bdueation for a World Adrdft, p. 128,

2 e "4 wider Outlook”, The Univers)
mm vel, 1, Hovember 1548, p., 244,

2 B ‘
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cannot be taught sstisfactorily in the secondary school and
that experience of life is necessary to s&ffect & reasl appre-
eiation of these subjects. He urgee a rexllzation of the
limitations of their study in 3uuﬁh.73 Behind this argument
1iee one of his reasons for adult educstion, & tople whieh
will be considered at length later,

A praetice which he thinks is neglected 1in modern
education is that of developing the habit of learning great
literature by heart and so storing up a treasurs which later
1ife will ensble a student to use, The sane principle, he
observes, applies in having ochildren learn religlous doge
trine, In all this learning he believes there 1s & "lav of
delayed action™ by which seed aown and long forgotten grows
only in later yeur8.7a

His comments on the Burnham sosle’> and the teacher
situstion reflect his thinking on teacher qualifieations,

At the time of his writing the scele was so fixed that the
maximum salary psld to secondary-schosl teachers was nelther

73 R. ¥, Livingstone, Futurg
7" .Iﬂ.n.y Mﬁ Pe 250
S 50 called from the fact that the commitiee conw

gcorned with the drafting of temshers' eselarier, wap under
the ehsirmanship of Lord Burnham, ' ?

ption. p. T=32.
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attractive mor adequate to people of high intellootusl abie
ity. This paves the way for admission into the seocondary
gchool 2f inferiar teschers, Such %teachers, brought into
the schools, he wayrns, mean dlisesster for the schools, for
the universitles and for the nation,T®

Sir Livingstone's years of experience in university
teaching and andministration enable him to pass judgment on
the eduecational status of the universzity., o him the influe
ence of the unlversities in the world is disappointingly
limited; this he aseribes to thelr being too little cone
cerned with ends, with human values, with a philosophy of
1820, 77

He intinates that the universities have not given
the lesdership demanded of them, "They do not regard spirie
tual ideals, except the ideals of Imowledze, as thelr busi-
ness”, They provide the toola of civilization but give no
guldance for their uaa.'m

In domoeratie oountries, he says, the universlities
nake no provision for communioeating a philosophy eof life,
The two studies that will give this needed philosophy of

76 ®, ¥, Livingstone, “‘ami% for - eachers: Purne
ham Seale", Times Edweatienal Supplement, wo. 1680, daly 12,
1947, P Mlv

77 Some thaoy enLe o iy
Camberidge, miwmi;.y me, G943, D,
78 Ifas Mﬁl Pa e
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1ife, religion and philosophy, are not honoured in the unie
versities,”

Apart from having little effect on spiritusl and
moral 1ife, the universities do not affect polltieal life as
far as this is determined Ly spiritusl ané moral forees,
outside the oosuntries vwhich &ccepted Comunism and Hezism
the universities have provided no sltermative philosophy to
counterast them,30

As Sir Livingstone views the problsm, even the
practieal end of the university, suggested by Newnan to be,
Af a practiscal end there must be, the training of ‘zood mem~
bers of society! has not been mhuv@mm

Specialien has wrought haveo in the university no
less than in the schools, The specialization is either in
seignce or nathematics or the humenities, Hclence conoen~
trates on nature snd ignores man, the hunanities soncentrate
on man and ignore nature, There is always the element of
exsliusiviem, The soramble for scholarships and honours
degrees has prodused a dangerous absorption with speelslisme
vhsrely the parts may flourish but a sense of the whole 1s

7% R, W, Livingetens, [one
Blueatien, p. 1315,
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106t} even & histery honours gourse ia no lenger immune from
decline into routine and mechenism, GSuch, in brief, is 5ir
Livingatone's judgment on the detrimental effects of spe=
claliem in the university,B2

Nuch of the present interest in education he sees as
political or sogcial ruther than educstional, Ie commends
thies interest in so far se it 48 an attempt to prosure equal
sducational opportunitiss for all., But he fears & danger:
1¢ i that the emphssic on sdusational machinery may "nake
us 80 concernad with providing schools that wo do not eon
pider what iz to be taught inside them", Machinery 1s ine
dispensable to education, but vhen it has been provided
there remain the bigger problems as to what is to be taught,
how it ie to be taught and vhy 1t i85 to be taught, and it is
with these bigger isaues that Zir Livingstone is concerned,
It is sbove all with the problem of “what men should be and
how he should 1ive”,%> These are the issues around which he
evolves his theory of educaitlion,

The purpose of thip chapter hae been to establish a
baskground for the study and to give & brief ewwey of Sir
Livingstone's position in the educational world, The

g2 R, ¥, livingstone, Some ‘houghta on University
WO P 13“‘15&

83
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ehapters whiloh follow will have as thelr gbjeotive to elu-
cldate his theory of educstlion and to deternine, 1f in the
1ight of certaln oriteris, he may rightly be called a Sooclal
Educator, Chapier II will be devoted %o a dlscussion of his
eonocept of individus) edusntion,



ORAPTER 11
LIVINGSTONE'S VIEWS OR INDIVIDUAL EDUCATION

The alm of this shapter 1s to interpret Sir Livinge
stone’s views on individusl education, It iz assumad that
by individual sdudationm ie undereatecsd the developument of the
husan being in his physieal, vocational, intellestusl, moral
and spiritual sepeete, At first, it seome necessary to
deternine his conoept of the luman being ss sn Individual
and then proceed €0 analyze his viesws on the various aspectis
of individual education,

‘1. Consept of the Human Personality,

flearly, Sir Livingstone viewe the individusl as a
human being with a body mnd soul, an intellesot and o will
capeble of limited perfeetibdlity,

Lssa/ We are human beings, with a body, & mind
end also something slusive and indescribeble but
very resl, which wo call a soul or mpirit - three
slements which combine in our personality and whloh
internct on oumch other; end we wish to make the
best of all of them ac fer an our natural endows
aents allow, 'or even 1f there were no ‘ireat
Anslge before whioh st the end we shall be summoned
to say vhat we have dome with curselves and our
talonts, the world will juﬁg: usi and, what 1s nore
disquleting, in noments of insight and reflection
we ghall 3u&gm ourselves,l

1 R, W, Ldvingstone, "what 1s idusation?”, Dritlsh
gal Jowrnal, Vol. 96, August 1953, p. 454,
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In defining the ultinate aln and essencs of edutss
tion a5 character training he says it is "to be schieved by
dissipline of the body, the will and the intelligemce",?

He views the irdividual asg a oreature endowed with
& secial za well as an individual nature, “All men have o
1ive in soglety” and "All men have a persunaliity to
davelsp“3 are the expressions which best exemplify his
thinking on this point,

He viewas the individual as 2 creature mede to the
insge and llikenese of God, in need of God's Grace to live
his 1ife and destined {or sternsl 1life hereafter, "All men
and women are made in the image of ﬁ@d“# he writes, snd in
another eontext in which he is ecomparing the relative meriis
of Christiandity and Hellenism he atates:

Bellenism diapensss with the need for Ly, B

future lifse, and a purely spiritual world

Abolish the unseen world for the chriataan the
vhole memning and vyalue of 1ife is altered, If
there 13 anything permanent In Christianity 1t is
the certain persmuasion that the world is not an

aﬁaquata theatre for man nor is he ¢agablg of roache
ing the parfection of his nature unal

2 R, ¥, Livingstone, "Ldueation and the ‘ralning of
Charecter”, Atlantic Yemihly, Vol, 178, July 1946, p, 81,
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He views the individusl as a creature suffering from
the effests of original sin but capsble of overcoming these
effects through the Grace of God, “"There is an ineurably
evil element in /msy/ which can only be quenched by the
Grace of God", and gommenting, durdng the wor, on the harde
ships whish war Inevitehly brings with 1%, ho adviees "we
must not expest things te be easy [, ../ even in a werless
world new probleme arise, Originsl sin /,../ will see to
that",7

He bslleves that even the meanest of God'e orea-
tures, as & hunen belng, has vights of which nothling can deo-
prive hizm and gapacliles of which something oan be mﬁe.g

Fundamental to all his thinking on education is the
notion of the digniiy of the human personsality. Dorvowing
from the Greske, he defines the educatlon of personslity as
the education of body, miné snd charecter to the highest
degree of which each ia awama.g

i, léﬁn. W, Livingatone, (rechk Geniup and Its ’‘sening to
P. 195,

T wmmemens, g Rogd Ahead',
Vel, 182, November 1948, p. 65,

3‘%

Vvol. 23, March 7, im, P
9

Mam ef Demooraay”,
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This 35 what he mesns by respest for personmality:

ir you ask further what I moan by respset for
human pereonality, I should rvep m& gvery hunan
mingmnm.amwmd&ﬁ sl that 4f
you respect hin you will glve him the chance of

the moet of each, so that ench eitlgen in the

siate has as a body, mind and charsoter ss alevw
sunstances the m&m&lm& of his nature permis,
70 give thic chanee 18 to show respoet for his pore
sonality, Accoxd s Jou will see that he has the
food, houalng, cond 8 of 1ife and phyeloal
training thot m&m good bodlss, the edusstion,
adult a8 well ar adolescent that 5«#1@% the powern
of the nind and such Influences in garly and later
MQuhwkmﬁmmwmmWww
cheap Journalisn popular entertalnme: you
oan 4o this for the and nind of the m.uam,
you will heve done s% least for the far
more diffioult probiem of training the character,lO

To these roasonk he adds others: men is something
aore than an aninmali he 1s & splritusl being wvhe must noke
his cholee botween good and evil and who grows in stature
snd worth by that oholes rightly mede,l}

Finally, he zeys, the stromgeat roots for respest
for huzen peroonality are to be found in the bellief that all
men snd women are made to the image and likeness of fod 12

~ir Livingetone further recognizes that individusls
41iffer, az he expresges 1%, "imch husen beins ie Individusl

10 R, W, leinmtmm he ldeals of Denooracy®,
gtener, V ol %’ ﬁqm"?. 19%) Pe W

1
P*a 9"1@*
12 ar dRMdes D 75,
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and different from any other“.l3 The reasgons for theas
differencec he ascribes to various sources, some tn hered-
ity, some to enviromment and some %0 other causes:

Nature, that ineorrigible aristoerat haz never
heard the word Jequali and distributes her great
gifts, in inte snee, personality, energy, phy-
sique, with saprisious inequality - to 8 man
much, t0 that man 1ittle, And when ws do our best
by education, to bridge the gulfe and leasen the

ferences between man and man, we nake things
worse, Nothing, as Ruskln has pointed out, brings
out and despens inequallties as mugh &8s education,
Zsech human being has traces &t least of certaln
capasities, which &ll posmeas, though some have more
and some have less, The taste for poetry and art
acmetimes supposed to be the privilege ef the few,
is universal, You have universally distribuled the
germs of the love for ari, poetry and musie,l

Apart from these limitetions, most of them set by
nature, he dlscerns differences fron home to home, Ine
child has wise, affegtlieonate and unselflsh parents, while
another's 1ife is hindered or polsoned from the cradle by
the weaknesses of the famlly into whioh he 1s bern, and
sometines by the misforiune that he 1a born inte no family
at all, kquality, as he understands it, in the full sense
of the word, is obviously 1mp@aaih&a.l5

13 R, v, Livingstone, Lducatlo
e _iAge, p. 75.

14 mwmmmwns, "The Ideals of Lemooracy", The Listen-
2, Vol,. 23; aroh 7; 19%& P 468,

15 wmasmmmws, "Igegquality in Education”, Aflantic
Yenthly, Vel. 180, November 1947, p. 83,
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Sir Livingstone counsels attention to individual
differances in the school and mskes a plea for the brighter
oshildren that they be given the fullest chance {0 develop
their gifts and make the best of their potentislities,i®
Comparing the Ameriecan and iInglish systems of education, he
elains the inglish schools are superdor, In these he thinks
the curriculum iz devised 4o provide for different itypes of
abilitien, They uphold the prineiple that education should
be adapted to the child, 7That seems t0 hlm the right kind
ef equality, not the kind which shuts 1ts eyes to natural
inequality and olasses all children together, but one whose
matto is, "To each according 1o his needs and powers without
respect 0 weslth and position”, 17

His concept of the individual determines his concept
of eduecatieon, 79 him oducation 13 the development of the
complete human belng, 88 he expressss 1t, "The human ine
strunent is a lyre with many atrings, and it le not enough
to extract beautiful sounds from one or two of them while
the rest are silent and give discordent motes”.l® sgain, he
says, "Edueation 1s a2 salptor aiming ai & masterplece,

16 R, . Livingstone, "Inequelily in bducatiom”,
ph s EIEL M AN » Vﬂlg 160’ KWMX‘ 3&94?' pn 86

"Are Americans Better Educated?”, The
W Vﬂly %p me 3! 19%9 Ps 18.

18 S ———— W' D 12,
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attempting to oreate a complete human being, not a botched
oreature”,19 and finslly, “Man, when you look at him,
¢learly, 18 a creature with many sides and if you wish teo do
justice to him you must treat him as such",%0

2, Physical Development,

The physical is one aspect of man's personality and
of this fact Sir Livingstone takes full cognlzance, He con~
tinually repeate that man is body, mind and character and
the finished human being should have a body strong and
healthy, ite powers diseciplined and developed, snd attalning
the perfection within its reach,2l

He doubts whether the English schools give suflie
clent attention to physical training; they seem to him %o be
more successful in character sducation than in physical sdu-
eation, He notes that since the war provision has been nmade
for proper nutrition, school medleal services, opportunities

for games snd exeroises,22

19 R, ¥. Livingstone, "Adult Eduestion", Journal of
Bdugation, London, Vel. 75, October 1943, Pe hag

and Ite Meaning %o Us,

20 A0 A iy O S0

p. 180,

21l wwweewss, "dhat Do You Get from Education?™, fhe
an Vol, 17. J‘ma 30, 1937, P 1311,

22 wmemwewe, "Yhat Humen Beingas thould Be", The
Listener, vol, 28, November 1942, p, 676,
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Over-emphasis on the intellectual and failure to
develop and train the body, he malntains, "will have a mere
intellectual ~ sither a spiritless creature or an emotional
oreature lacking stability and staying pewer®,2” He agrees
with Plato that the mere athlete 1s brutal or phllistine;
the mere intellectual is either umstable or else overcivile
ized or spiritless, and the "right education must tune the

true strings of mind and body o perfeot spiritusl harmow-
ny".m

3. Yocational Development.

"a community’s efflciency”, says sir Livingstone,
“"depends on the techniosal and vooastional training of its
members, thelr skill in their various trsdes, crafts and
professions”, By vocational education he means the eduw
eation which helps to earn a living; it varies with vhat
that living i1s <0 be, An unskilled labourer needs 1ittle or
none, doctors and englneers and other professionals need on
elaborate specieliat trming.%

Keenly aware of the faot that earning & living is of
yprine importance, he acknowledges one of the essentlial aims

, 22 R, W, Idvingstone, "Educsting the Young", Ihe
Homs ’ ouwrnel, Vol, 6%, Detoher 1949, p, 133:

25 ermmmsnon, ”cm@smg the Eduecstional Memu", The
Listeper, vol, 26, ﬁopwmbﬁr 11, 1941, p. 9.
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of education to be to train people as breadwinners,26

e gonslders technical studles to be vooationsl,
"not that technical studies are not cultural at the same
tims} the tralning of eye sand hand to their perfection is
exltwrel®, He judges this kind of ocultuwre important and
remarks that one of the main advances of recent years is the
recognition of ite valua.e7

Higher technical edueatlon in England is generally
aimitted to be inferior to that in Ameriea, he agrees, and
he suggests that some eguivelent of the training given in
American postegraduate schoole of business and law, for ex~
smple, might be devised for imglish schools,?®

He favours the ostablishment of technieal schosls
and he is of the opinion that had more attention been glven
to the voocational aspeet of education, the Central Scheo1l®d
with its practical blas, would have existed fifty years ago
(he was writing in 1947), and the Technigal School of the

26 R, ¥, Lrvingatane, "what Do You CGet from BEdu~
eation?", The Listener, Vel, 17, June 30, 1937, p. 1311,

27 wwerm————, ”In&qunlit in Edusation”, Atlantie
Mopthly, Vol. 180, November 194 y P. 84,

28 , "Ave Apericans Better Edueated?, The
W, vel, M* July %, 1952, p. 18,

20 Eﬁtablinhad in Londeon, Manchester snd other
eities in 1910, to provide both generel and speclal treining
without offering specific vaaaﬁianal gourses,
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Spens Report-C would long have been part of the Inglish
school system, t
He encourages the establlishment of techniecal
schools, 4t is trae, but he emphatlically declares that these
schools would be impractical 1f jJjust designed for boys with
a practical bent or who need opportunities for practleal
work,
such schoole cannot, and were nevey
e nmt':t.;ﬁf é‘iﬁa:;’;‘diﬁ Eﬁi‘%’:“i‘?ﬁiﬁié of
the visions of human life religion and poetry
and thought have eanaalved
He regrets that the moderm world recognizes and
almost expects a divorce between intereste and otoue
patians.33 Thie notion ls at complete variance with his
coneeption of true eduesntion, and he fears that, with too
great emphasis placed on voeatiom education, general sdue
cation may be forgotten., The ghlef educational equipment
for many oceupatioms, and an important one for all, is the
power to express one's thoughts, to enter qulekly into the

rninds of others and understand views which one does not

30 Made in 19%8, proposed the creation of technical
high schools designed to meet the needs of boys and girls
“with a practical turm of mind",

31 R, W, Ltvingaﬁmna. "Need for Clinlcal Studles in
Education”, Journa dueation, London, Vol, 75, January
19“3' Ps 6
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share, to know vwhen a thing is proved and vhen it iz not, to
see Guiekly to the heari of a question and to have a broad
auxlauk,aa These are the powers whlch Sir Livingstone
designates as being best trained by a general educatiom,

That everyone should krnow the best in his own ccou-
pation, whether he be & politlielan, a minister of religlon,
8 lawyer or business man, an artisan, shopkseper or anything
elea, 18 his plea, Everyone ought to know, in his own jJob,
the difference between first~ and second-rate,->

He recommends self-respect in sll professions, the
roote of this virtue lle in work done to the best of one's
ability, henoce the teacher should train her pupils in the
best habits of concentrating on doing well the work which
comes to their hands “without looking over thsir nelighbour's
shouldere to see whether thelr nelghbours are admiring them
or despising them", with Ruskin when there le talk of "pare
ity of estesm", Sir Livingstone agrees that "all professions
should be liberal and that there should be less pride felt
in peculiarity of employment and more in excellence of
achievement” 36

%4 R, W, Livingstone, "Whet Human Beings Should Be",
Astener, Vol, 28, November 26, 1942, p, 675,

5 wwmmnens, "The Eunwledg ® of Good and Evil®, Ihe
m,m Vol, 30, December 30, 1943, p. 743

36 » "Inequality im Education"”,
Jenthly, Vel, 180, Rovember 1947, p. 86,
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4, Intellectual evelopment.

Sir livingstone views man as body, intellect and
vill, e#ch capable of a perfection of its own, .ith hiz in-
tellect man 1s capable of knowing and understanding; halis
able to create philosophy and selence and all "that we comw
pondiously call ﬁhaught“.37 The primary purpose af the in-
tellect, he says, 1s to discover truth, and "without truth
and the desire to seek 1t and the power to find it, the
whole nature of man suffers",>® Intellectual study, then,
hae two sldes, "the twin ildeals of truth and knawleﬁse".39

Froper tralning of the intellect implies development
of the intellectual virtues, Sir Livingstone cities those
virtues enumerated by Aristotle, "wisdom, intellligence and
the practical virtue which is the virtue of a ruler" 40

The training of the mind he regardie as & glow im-
perfesct process, vhen it 1z ¢omplete the mind should be
able to adjust 1tself, as occasion arises, to any fleld of

%7 R, 9., Livingstone, "The eaning of Civilization”,
Atlantls Monthly, Vol, 191, March 1953, p. 40,

38 wwwwomew, "The Ideals of Demoeracy”, lhe Listep-
er, Vol, 23, March 7, 1940, p. 468, ‘

w o

pP. 28,

40 weovwnes, "Greek Ideals in Modern Clvilization®,
Iale Reyiew, Vol, 24, June 1935, p. T78.
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vision to the natural sciences, to history and literature,
to ecomomies, to soclal and political questions and to
human nature within and around one.

He stresses the development of a right intelleotual
attitude and this he definesz in a threefold way: "to find
the wordd and life intensely intereating; to wish to see .
them as they are; to feel the truth, in Plato's words, is
both permanent and beautiful”. 42

the attitudes and aptitudes of mind develeped in the
prosess of acquiring knowledge are to Uir Livingstone more
important than knowledge itaself, Among these he speaks of
the habit of concentratlon, of accuracy in dealing with
nunbers and lesarning languages, of sensitliveness of eye and
ear which are trained by art and musle, of sureness of eye
and hand which carpentry and kindred subjects train, These
and other aptitudes sequired in studylng history and liter
ature he deesms more importaent than "the brute knowledge of
facts” which those subjects give,?>

However, he esets limits t0 mental discipline and
transfer of training, as the following passage shows:

4 R, W, mvmﬂﬂtonﬂ; ;
M# P« 7“0

42
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Edueation in selence 1s no guarantee of the
sclentific spirit outelde the field of natural
science and veraclty in this fleld i1s consistent
with its absence elsewhere, It is an excellent
example of the limits of 'transfer' in sducation,t4
Throughout his writings Sir Livingstone cautions
against an overemphasis on intellectual education. EKnowle
edge may become an end in itself irrespective of vwhether it
is worth knowins.45 "Knowledge", he says, "is not merely a
collection of facts; 1t depends on imagination as well as on
reason".#é There is an emotional aslide to man which must not
be neglected, The poet should kesep company with the ration=
alist, he insists, 7T The creative powers need to be devel-
oped, Imagination needs to bBe trained and controlled, and
he cites recent developments in art, musle and drama to show
the power of these influences, unconscious though it may be,
to mould thought and feeling and personality.”®
Education is a handmaid of the art of living, he

maintains, and to oconcelve of it otherwise, is to reduce it

M R. W. Li?ingstOnC, .J} OpBaxl]
onta, the University Press, 1946, p, 16

45 T o S T A A

p. 18,

46 wwommmewa, "What 18 Education?", Pritish “edical
Jourpal, Vol, 96, August 1953, p. 455,

h? A R U A

p. 102,
48 1d., ibld,, p. 109.
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to & mere setivity of the intelligence,*? The highest
powers in man are & triad -~ knowledge, love and woprship, and
he adde "strong in the first, we are weakest in the iast
two" 30

He remarks that Flato was more convinsed that men
should not only know the truth but thet they should live by
18,71 He agrees with Ruskin that the tree of knowledge is
not the tres of 1ife?2 and that educstion dess not mean
teaching people what they do not knowi 1t means teaching
them to behave as they do mot behave,5> He also poses the
question:

Is not the guruuit of knowledge in itsell the
¢hlld and parent of moral guslities? Does 1t not
require for any weasure of success, industry, garuaw
z:;igcg& diesinterestednsss, faith and above al

?

5, Moral Development,

The donminant theune in 5ir Livingstone's educational
writings appears to be that of moral edueation, or, as he is

49 R, W, Livingetone,
p. 76,

50 hadeaddncestadeumnd ™ BN/

p. 88,
51 P - P &m‘u P AL,

52 1d., ipid., p. B8,

5% I4,, "Eduesation and the Training of Character”,
g V) VQI. 178t J“ly 19&5. p. 2.

Zome Thouwzhts on Iniyersity
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wont to eall it, eharscter training, It ie impossible to
eompress his thinking on this subject into a few pages;
there is ample material for a atudy on Character LEdueation
in ite own right, Henee, here, an attempt is being uade
merely to draw together the main thresds of his ideas on
moral training by considering vhat he understands by morsl
education and what he regards as ite fundamental principles,

Morsl educatlon, ss understcod by Sir Livingstone,
is synonymous with the training of character,>> to be
achieved by the diseipline of the body, the will and the
intellect.55 Character formation he desoribes as a slow
process; it is hindered by outside causes, by the fitful and
imperfect nature of human insight and by wesknesses of
wil1,57

With Thomas Arnold vwho defined his ideal as the
training of Christian gentlemen, he agreea>d though he ade-
nits that the gentleman code by which meny Englishmen regue
late their lives is indefinite, narrov and fluctuating.?
Arnold, "the great headmaster of Rugby” and "the gresatest
figure in English education”, he reveres as an educator who

55 H. U, Livzngstane, "what Do You Jet from Edu=
The lListener, Vol, 17, June 30, 1937, p. 1M1,

B6 ~wemewww, "Tduecation and the Training of Charac~
ter”, Atlaptig “lomthly. Vol. 178, July 1946, p, 82,

¢ationt",
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partly by the force of his character and partly by neans
deliberately chossn but without dsliberate study of the
problem made a real attempt to mould charscter, 3ir Living-
stone eredite Arnold as having created an ideal type and s
method swhich have profoundly influenced the EInglish nation
and still persist, In comparing Arnold and Plateo as chavac~
ter educators he comslders Arnold as wholehearted in aim as
Plato but admits that Arnold's methods are less thought out
and they belong to his own tima;ﬁO

Two other experiments in sharacter tralning which
51y lLivingstone deems worthy of commendation are those of
Vittorino da Feltre® snd the training of a Jesuit,

The main principles underlying his thsory of share
aster education msy be summariged under the following headw
ings: (1) The formation of charseter reguires the incul-
eation of virtues, particularly the morsl virtuea; (2) There
should be & rationsl basis for character tralning; (3) There
is need of & continual visiom of greatness, of ideals, in
charaster sdugstion; (4) The prineiple of hablituation under-
lies all morel training; (5) Standamis of conducst should be
based on Christisn belief and Christian ethiosi (6) The

60 R, W, livin
Character”, Atlsntic ¥

getone, "Education and the Training of
K3 WL Y o V(’lb 178t July 1946@ pq 34q

61 Rensissance scholar and humanistic sdueator,
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formulsation of a phllosophy of life is an essential part of
charaster training,

The farmation of charscter requires the inculeation
of virtues, particularly the nmoral virtues, This iz 2 basle
prineiple in 3ir Livingstone's theory of character eduw
eation, Virtue he Jefines asz "s quality of chavacter whieh
‘causss a man to perform well his funotion of being & man in
the true senae'".éa and virtues are classified as either
individual or social, From Flato and Aristotie he borrows a
1ist of those virtues which nmake the complete man,

There are the intellestusl virtues /..,/ There
are the morsl virtues, not only the four cardinal
eourage, wilsdom, temperance snd jJustiece which Plate
recognized, but truthfulness, liberality, good
temper, amiabllity, and two qualities ch may be

transls an 'm&ﬁgirzaanaa’ and 'greatness
of soul’', These are the things whioch make the
complete man,03

Other principles of Aristotle's moral theory to
vhich he subsoribes are expressed thus:

Happineass is the supreme aim which men
consciously or wnconsoiously seekj that to know in
what happiness consists we must Imow what 1ig the
function of mang that to know his function we must
know hlis nature; that his nature has two elemnents,
one purely rational, one non-rational but capable of
being ruled by reason; that man 1s happy when these
two elements achleve thelr viptue or excellence,

62 R, ¥, Livingstone, iducs
the Age, p. 50,

63 cwmnwwes, "Grpek Ideals in “odern Civilization®,
i vol, 24, June 1935, p. TT8.
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vhen the rational element exerclses its power in
thought and allled activities and when the non~
P et Bebmstatoss 1 Shinks ate oh B
gible and practioal basis for a way of life,

Bir Livingetone notes the omission from Aristotle's
1ist of such virtues as humility, truth (except in = limited
sense), man'‘s duty to his neighbour and the eivio virtues,
He ascounte for this omission by saying that humility be~
comes more prominent in Christian thought because of the
growing sense of the surpassing gre&tness and goodness of
God in comparisen with which man iz nothing, He feels that
man's duty to his neighbour is implied 1in Aristotle's oon-
geption of Justlce, while the oivic virtues are taken for
granted as these virtues were surely not wanting in Greek
life,

That Aristotle's doectrine falls far short of the
Christian ideal, Bir Livingstone percelives quite clearly and
he sees that "Christlsnity, while doing Justice to the imw
portance of reason found something higher in a virtue of
whieoh sll are capable, the virtue which 8¢, Paul calls
Love" 55 e goes 2o far ms to say that some of the items on
Aristotle’s 1ist may be regarded as nothing mors then socisl

graoces,

64 R, VW, Livingetone, Educs
the Age, p. 50-31,

65 Id., ARid., p. 49-59.
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From the foregoing it may be inferred that for Sir
Livingstone & condition gine qua nog of sll character train-
ing is & training in virtue, that 1s, in natursl virtues,

He 1s convinced that "the individual in whore make-up there
is a larger proportlon of virtues 1s more likely %0 weather
the storms of life than one in which there is less”,56

There should be a rational hasis for character
training, This principle is salso important in hies scheme of
character educetion, "It is comuon and dissstrous”, he
writes, "to forget that charscter must be trained through
the intellect as by other means"” , 57 Citing Plato's Repub~
1llg, "still the greatest of all books on education”, he
recalls that Plato planned his whole scheme of educatlon so
that intellectual education was in no way distorted or
ignored, and he finds that Arnold, too, recognlzed the
nesessitly of training character through the int@&lect.sa at
the same time, he records that Ruskin saw not only the
primacy of moral education but the dependenge of intelleo~-
tusl education on 1t,%

66 R, W, Livingstons, Thoughis
gZharagter, p. 3.

67 Ar——— ot
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There iz need of a continual vision of greatness, of
jdeals, in charsoter edusation., Regarding this prineiple
4y Livingstone makes the following statement:

I 8t fundamental principles in /o er
twm&niggs which are summed uﬁ in two say s BEpRe
rated in time by twe thousand yesrs; ‘v adu
cation is imposaible without habitual visgion of
greatnessg’ (%hitahead!; and 'Ye acquire virtues by
having practised them' (Ardstotle)., It would be
dlfficult to find anywhere sxcept In Plato as much
edueoatl wisdom as is oontalned in these brief

. sentences ,T0

He writes and speake at lengih on the neceaslty of
ideale in cheracter formation and he remarke that one is apt
to think of moral fallure zs being due to weakness of chare
agter, whereas, more often it is due to an Inadequate
1deal,’l The esubjeots which he recommends as supplying
patterns for these ideals are relliglon, history and llter-
ature,

Of religion he says 1t "is the supreme Instrument
for that purpose in educsatlon which I definesd as bringing
before the mind ideals of conduct, patterns of the Tineat
kind in 11fe",72 He makes explicit his interpretation of

religious ideals in these linem:

70 R, W, Livingstone, "The Vision of Oreatnesa®,
i Tide, Vol, 38, January 25, 1958, p. 51,
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The moat obvious of these are found in religion
and this is the p se of religlious saadhin? in
schools, Suoh teashing, if 1t 1s merely 'religious
knowledge' and Qo {both of which have their place
in it) is not what I mesn, Vhat matters most is to
get some sense of the person and teaching of Jesus
Christ and of the ideal of & Christian ecclety as i1t
8 g8 in the prastical adviee given in 5t, Paul's
epistles to the amu% Christian communities in the
Gragco-Roman world,

History he congeives as & portrait gallery whersin
many noble characters are portrayed, However, he cautions
agalnst confusing greatness with goodnessi hlstory has as
mueh power to corrupt as to instruct; it then ceases 0 be
an instrument for moral education,

Literature is snother great portrait gallery of hu=
man exsellence, Like history it, too, can become an instru-
ment for good or ill, and Bir Livingstone urges that & dis-
tinction be made between art and morsls, betwean greatness
ag & writer and greatness as s man,

The main purpose of his argument in making a plea
for these studies is that pupile be ghown the first-rate in
1ife and character as they are revealed in history and lite
erature, He believes that people vho are brought up in the
company of the first-rate in art, thought, morale or any=

thing else will, instinetively, detect what is xnfarmr.?A

7% R, ¥, Lidvingstone, "The Vision of Greatness”,
5: & o LARE o v@lg 3337 JMWW egﬂ 19585 P. 91‘
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The prineiple of habituatlion underlles all moral
training., On this point Sir Livingstone thlinks that "of all
the techniques discovered by mankind this princeiple of habi-
tusation 1s the most important and effective".”7> He insiets
that those hablits be based on a rational foundation for
"heblits which have no foundatiom iIn principle dlesolve under
strain“,76 and he warns against virtues which are only good
hablts,

Enowing right is one thing; practising it is sonme~-
thing vagtly differsnt, Sir Livingstonse 1s aware of this
and the following passage seens to sum up his point of view:

To know the best is an essential part of moral

education, But 4t is not the vhole of 1it, Ideals
are not enough; to now good ie not the same as to
do 1t; peoples as different as St, Paul and Ovid were
impressed by this, and that brings ne to the sesond
element in the training of character vhich ls summed
u?r}n Aristotle's prosale commongense, 'We acquire
virtues by having actuslly prastised them, jJjust as
with arts and crafts; men become bullders by buildw
ing houses, harpers by playing on the harp, and
aimilarly we become ﬂ"@% by doing Just acts, brave
by doing brave sota'”,

Standards of conduct should be based on Christian

belief and Christian ethics, 7This is s prineiple on whieh

75 R, ¥, Livingstone, Lducation mr
e Age, p. 50.

76 mwwamwmne, "Leadership in Education”, 4
ares in Sduyestion, Oxford, University Ireas, 19%0,

7 "the Vision of Greatnesa”, Time asnd
2438, vol, 38, Janu;my 25, 1958, p. 91,
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he has strong convictions, e believes that "our alm should
be to mould sharacter on the prineiples of what we have come
to eall Christisn elvilization",7® and he fails to mee how
thoase who reject Christlan bellefs csn sount on keeping
christian morals.T?

With all hls respect for the philosophy of Greek
husanlan, he dves not believe 1t can do for character what
thristisnity rightly undersiood and firmly held can do for
14,80

He suggests that one of the reasons why an sdvanee
in techniceal achlevement, in seclence and in sselsl services,
has not been aceompanied by a somparable advance in charec—
tor is due to the fact that stsndards of conduct have been
wenkoned, and in some cases destroyed, boosuse men have lost
their mooringe from Christlan principles, and have rejeated
Christlsn bellefs and Christlsn ethiss, The Christlian, he
Teels, stlll has firm belliefs and clear gtandards, amd it is
his ponviotion that "Chrlstianity will become agaln the

™ R, 7, Livingstone, Zducatlion for e

Pe T3,
79 m»ﬂ MM“ Pe @94
ﬁa %‘J *ﬂ‘~ e JLomy B B
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philosophy of the Western world; but the day is not yet" 81

The formulation of a phllosophy of 1life is sn espen~
tial pard of character education, This prineiple is one
that keepg repeating itsell on page after page of Sir
Iivingstone's writings. He maintains thet "an edueation
which leaves us without a philosophy of life is a8 incom~
plete s one which leaves us unable to think or to express
our Ehuushta“,gz and he defines people with a philosophy of
1ife as those vwho have clear ideas of what 1s right, vhat is
wrong and what 1s worth while iIn 1ife,%”

Imparting & philosophy mesns for him training youth
to desire, to recognise snd pursue the firsterate, In
ahildhood, goodness is ascguired in non-ratlional forms, but
vhen people grow up and uge thair reascon the grounds for
early habits are seen and & rational philosophy develops
wiiich Justifies, explaline and fortifies them.aa

81 R, V. Livingstone
Charaater, p: Bad, '

82 wwmmmuee, "Whot is Education?®, British “ediosl
im&h Vol, 961 19)31 Pa 456,

B3 woem——— “Tharﬁumanitlsﬁ in ' eahnia&l PSR
LORCART LD ; 1954,

cation®,

91~92,
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A definite phlloscophy comes late, he thinks, end it
is here that he recognizes the responsibility of the wiivere
sity to send out lilnto life people who have deflnlite views of
the ends to which life should be directed snd of the prin-
giples by which it should be ruled and a clear idea of good
and bad in conduet, The direct road to these principles le
through religion and philosophy,’5

6. ESpirituel Develapment,

There are three strands in the rope which bears the
welght of lmmanity, says iy Livingstone, the spiritual, the
intellectunl and the political, and he upholds the primacy
of the spiritusl, This strand he defines, uslng the word in
its widest nense, as religion.’® It 1s impossible, within
the saope of theee pages to nmeke an exhaustive study of hils
viewg on religlous education, eonsequently, the best plan
seems 10 be to determine (1) what he means by religlon, (2)
what importance he attaches to the subject and (3) what con~
tent and methods of teaching he advocates,

That Cir Livingstone regerds religlon as a personal
relation between God end man may be inferred from & orltie
sim ¢of his concerning Herodotus, He deserdibes him zs "not

85 R, W, Livingstone, Ione
Edugation, p. 17-21.

86 mm"’ w_ A,": Lead. {2
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a spiritual man, and he is entirely wanting in that sense of
s personal relatlion to God without whioh relision winmes as
knovwledge graws".ﬁ7 Further insight into his concept of
religion may he drawn from his deseription of Christisnity
whleh follows:

Suppose /,../ I were ambitious enough to essay &
book on the genius of Christianity, I might sggak of
it as 2 religion which put before all things the
peremptory claims of the service of God, which found
the principal obstacles to such gervice In individual
selfishness whether it took the form of lust for
pleasure, of zreat possessions, vhich hated nere
rales and forms because 1t was the gospel of the
apirit of life and which therefore drew most of its
disoiples from the poor, the ainful, the rejected and
the despiced: and I might clte as the completeat ox-
pressisn of its nature, the Beatitudesz and the Chap-
tar on %gve in the First Fplsile to the Cordn-
thians,

An explicit statement of vwhat he mesns by religion
ag a sublect of study ia %o be found in these lines:

By religion I mean & study of vhat we shonld
think of the meaning and ultimate nature of the i
verse; how in the light of the view we form, we
ghould live: the different answers vhich have been
glven to these cuestionze by great religlous thinkers,
FPhilosnphy treats the general problem of religlon
from & more detached end general point of view,89

87 R. W. Livingstone, Gresk
o g, p. 75,

88 ld,, ibid,, ». 18-19.
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That he accords a hlgh place to religlon in the
scheme of things may be Judged from these wordas: "Whatever
we may think ebout it, religlion ls the most important of all
subjects both in history and in itself and %to ignore it is
to narrow the outlook and starve the mina",%®

He doubts if any civillszatlon will last long without
raligiongl and %o understand .estern Civilization, he con~
tends, 1t 1s necessary to understand Ghristianity.gz

He sees a place for religlon in politice no less
than in morale, “"Religlon, morals and politics blend indis-
solubly”, he states, and in the zame context, he adde, " he
view that religlous bellef ls relevant to political gonduct
iz not merely the pious and poetlc lmaglnation of Aesahye-
1ue",93

He considers religlon the greatest instrument for
ralsing man to high levels; it contalns the purest and

finest archetypes of human excellence.94 "It iz anazing, he

90 R, W, Livingstone, gome rhoushts on University
w’—w_ﬁ pa ?So

9] wwmmnewe, "Mhat Do You fean by Clvilization?”,

ihe Listeper, Vol, 19, /arch 16, 1938, p, 557.

92 =we~weww, Ldycation an¢ the Dplrit of the ife,
pi 3“'-

93 wemmanes, "The Hii)(;m of the seak", The lHibbert
Jowrnal, Vol, 39, October 1940, p. T1-T2,

G4 mmwm—ww=, "The Lssentials of Ldueatlon"”, iAtlentic
Zonthly, Vel, 189, 1952, p. 47. '
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writes, "that a person not Intellectuslly bright, perhaps
not even educated, is gapable of grasping, and living by,
something so advanced &s the principles of Chrietianity",95
Without Chureh schools and religlous education, he
feels "man will relapse into the mud from which he game",96
His scomwent on the absence of religlon in the publlie schoole
of the United States is pertinent: "it seems to me irre-
tional to exelude the most important of all subjects from
the state's schools” 57T
Conmenting on the Butler ActP8 the day 1t took
affect he observes:
The ageond great servicee of the Aet is to save
the country from the disaster of a purely secular
education, No compromise about religlious teaching
will satisfy eve 3 and religlous instruction
is not edueation in religlon but an opportunity for
it, 5t11l, it is an enormous gain to have recog~
nized that a gubjeot whidh must be contral in 1ife
gannot be onitted from efueation, This is & truth

of which our universities as & vhole are not yet
awara 99

Id,, "Personal lLetter to Harold Prudell”, Iduom=
Theories of Hir Alghard W, livincstone, r. 109,

98 plucation Aet of 1944 which provided religlous
eduaation in county snd auxilliary schools,

99 R. W, Livingetone, "April the First"
ptop, Vol, 174'5 Hareh 35; 451 Do 2564; ' m
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He makes 2 stand Tor rellglion in the univernities
as well os in the primary end secondary school, The argu~
nent he uses to suppord his clalm ls this-
This would have nmattered less in the lest ocone
tury when christianigg wag the acgepted, if not the
prastised, creed of this country, vhen the Bible was
Tamilier to all educated people and when the mind
wag shaped ond steadled in a de te m@ral atmog=-
phere,. 'That age has pansed, ught we not
sccure that everyone, at sonme tlm@ in bia 1ife,
should have a chance to conslder methodleally yr1n~
eiples of conduct and try to soequlre s philosophy o
1ife? 1Is this not espeaially an essentisl of higher
eduegation’ and should not reror@ philoeophy and/
or rel 18n be an element in all university
studlen?
ith reference to the actual content of 2 religlon
course, he states that religious educatlon is not oz question
of knowing the dates and authorship of the Bidble, but of
geeing Christianity ns a way of living, =8 a 1ife that wes
aotually llved, Ioo often, he belleves, Christianity ie ree
gayded, both by those who profess 1t and by those whs reject
i%, as an intellectunl bhellel and not as & wey of lifel in
teaching 1t iz important to strese the latter aspeet,lCl
fle recommends the study of the NHew Testament as &

neane of presenting a way of life; 1t "ls full of simple

100 R, w. L&v&mgatanw, "Philoeaphy and leigion"
ueational)l Supplement, No. 17(4 » February B, 104 T»

10
p. 106~110,
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phresses clesar as profound springs whioch reveal deep beyond
deep of religion truth as we gaze into them“,b102

He asalgns an important role to the teacher in the
matter of teaching religion, ané he 1ls confident that the
susesss of & religion program depende on the tescher; "in a
scheol where the lesdmaster is Indifferent to religlon the
forms are observed but the spirdt is likely %o be
absent" 103

As & method, he suggests that teachers, at school
and at oollege, present Christ to students &as a person live
ing & human life in the actual world of His day and make
them see the small Christlan communities as they are re-
vealed in the Aste of the Apostles and in the practiosl ade
viee and admonitions to these commmitlies recorded in St,
Pmul's Epistles, That might be & way to give a Christian
philosophy and it would have the advantage of conerete
Christianity actuslly llved, At a later step would conme
abstrsct argument and the intellectual foundation needed for
a philosophy, He further suggests that teachers begin with
religlen, and in religlion with Christianity; only less
lmportant should be the study of natural rellglion and

Pe 92.

103 ---~~, "Paraanal Lattar to Haruld Prudell”,
eat ior he gp ol iyingstone, p. m.
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natural morals, “which both logieally and historicaslly are
prior to revealed religian".lg&

After the Gospels, the Acts, and the Spistles,
should come the Creed, and he believes the individusl shoulad
arrive at it and not start from it; it will mean more to him
if he comes to 1t as the early Chriestlans did as & rationsal
aceount of facts which he knows and of an experience which
he has had, 17This to Sir Livingatone seceme the right method
in education, first practice, then theory, However, he does
not dispense with dognma; & certaln amount e inevitable,1°5
Te him dogma is not religlon; 1t 1s a guide towards truth, a
fence against error, 106

Elsevhere, he says he would, from a study of the
Agts and the Epistles, emphaglige the virtues that make human
reletione good and the vices that frustrate tham, He sees
an advantage in having pupils make their own lists of quali-
tie® which St. Paul thought part of the Christian life, and
he would make pupils learn by heart the thirteenth chapter
of the First Epistle to the Corinthians and try to make them

104 R, ¥, Livingstone, Edugsation and
Mh Pe 3‘“"35’

116,
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gee what it meane, He realigzes they may not sgee its full
neaning then, but life will reveal that A the words are
1sdged in the memory.m"

In the university and at the adult stage Cir Living-
stone favours a study of great religlous teachers, selec=
tions from great religious bodies of the world, econtrel
problems of the philosophy of religion,108

At the universelty he fears compulsion is out of
place and impractical in religlon and he makes a compromise:
to proceed by optional lectures. However, he deems sone
philesophy compulsory for all degrees and 1ln the area of
gonduct he proposes moral philosophy, He presents twe
sltermativen Tor the time to study philosophy, sither at the
end of the course when the mind is more mature or at the
beginning vhen it mey be relsted to other subleete, He
geens to prefer deferring it to the end of the university
course when the student has aequired some knowledge of
aoctual religions to which phllogophy can be related and he
is more aware of what he 12 to coneider,109

107 &, ¥, Livingetone, L
gharagter, p. 2.

105 -m*.awu-, "Cremting Resources for Thie Time",
2 & & % o % s Yot abie st B Mf ‘aﬁ)l. 3?’ Tmh 1951g

109 womuew=we, "Philosophy and Rellgion® Timgg L8y
21 S P24 1ERT) ,’EOQ 1762, Webmm 5’ 1947: P 9,
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the frequent references to religlous education scatw
tered throughout the writlngs of Slr Livingstone ceem (o in-
dicate hig concern for & yeemphasis on the primaey of the
spiritual, In the following paragreph 1s to be found & good
example of the perspectlive in which he places the spiritual:
A comaunity's efflelency will depend on the
ical and voeatlonal training of itz ~embers
Z? and its oohesion and stablility will depend
largely on their socisl asnd politlical educatlon,
But the quality of its civiligation will depend on
something else, It depends on lts standarde, 1tm
sense of values, its ldea of what is first-rate and
what 18 not, The vocational and the soclal aspeets
of edusation are esasentlal but the most fatal to
amit is the spiritusl, il
For Sir Livingetone, then, the spiritual is the ine
tegrating force in all forms of education; it is the force
vhich binds togethar into a coherent whole the nony diverw
sified elemente in efucatlion, the physical, the vocatlonal,
the Intellectusl and the moral, and ell these elements form
an essential part of the treining of an individual, UHow-
ever, the individual aspect 18 only & partlal answer to the
education of the complete human being. Thero rensins the
goclal slde of man with all that 1t connotes, and sSir

Livingstone is indeed concerned with this side of nan, for

110 R. ¥, Livingstone, "Chooslng the tducational
ke 4:2 %8 GELIENY » 3@9@%}9@1’ 11, 19415 pb 360.
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*without soeial training", he says, "no charac.er is pree
pared for 117e" 231 4 18 his views on social educatlon

which will be developed in Chepter IiI,

111 R, %, Liﬂﬂ@atﬁn@, Loues
MO p. 85,




CHAPTER IIIX
LIVINGSTONE'S VIEWS ON SOCIAL EDUCATION

An analyeis of Sir Livingstcne's views on soelal
edueation presupposes an understanding of his totsl coneept
of soclal education and this, in turn, implieés an under-
standing of the relationship in which he sees the individual
with respeot to soslety., The first part of this chapter
purports to develop these {two sspects of the problem, The
remainder of the chapter willl attempt to analysze his thinke
ing on the various institutions which contribute towards the
socialization of the individual, namely, the family, the
Church, the achool, the communitiy and the atate,

1, Coneept of Soclal Educatlon,

The charascteriatic note of Sir Livingstone's theory
of social education appears to be the primagy of the indle
vidual; the fundamental resality in the world ls the hunsn
peraonality and the ldeal soclety 1s a comunity of such
personalities, selfw-gontrolling, self-developing, selfs

respeoting and respeoting others,!

1 R, ¥, Livingstone, Edusatlion and
the Age, p. 78.
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Basically, he conelders the social problem a problem
of human character,? and, eiting Aristotle, he affirms that
soelal and political problems are, at bottom, moral probe
lems,” He affirms, further, that "states collapee and
sehemes fall for many reasgons, but the commonest and most
fatal cause is the weakness of human character",?

In the final analysis, he stistes, the quality of a
eivilization depends on the quality of the human beings who
make it, what men are, that thelr civiliration 15,5 gnd he
explains that "we are civilived if we are the sort of peopls
who live and can llve in socletles rather than the sort that
do not and eannot”,6

It 1s evident then that he judges a moclety in terms
of the individuals who oompose it and 1t iz the charagter of
the individual which ig his prime coneern;i it is the indi-
vidual as a real human beingt 1t ie a2 men vwhose essential
charasteristic thing 1s to be found, not like “arx, in the

2 R, W, L&vinsatona, "Edueation and the Training of
Character”, Atlantle “onthly, Vol, 178, July 1946, p. 81,

5 wwweee==, "Choosing the Educational HMenu", The
mﬁn vyol. 26; w@ptmmr 11, 19#1; Pe 359,

6 womawewe, "Vhat Do We lean by Civilizatloni”, The
Listeney, vol, 19, ¥arch 16, 1938, p. 557.
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esonomiec animal, nor like Freud and many moderm novelists in
a sex»ridden phantasm, "but in a2 nan stralning his eves 4o
gateh sight of the vislon of a better world, and to incor-
porate what he can sec in the life of himself and his soocls
oty".T

Al)l humen baiﬁga, he writes, possgese in some degree
the glfts necessary for living in soclety; the Greeks had s
profound view that the gifts required are & sense of jJjustlce
and & sense of rishx.a Trom this he infers that “all men

need the elements of social education, vithout it no state
ean survive, The best community 1z that where this lesson

is learnt best", On the soolal and political eduscation of
its menmbers, he adds, depend largely the coheslon and sta-
bility of & commmity.’ But he also interposes another com-
ment, "the quality of a soclety depende on scmething bshing
and beyond polities, on our relisian, or philosophy of
11fe”, 10

The first element in training in soecial behaviour
1s, in Sir Livingastone's judgment, that men should be able

T R, W, Iivingetone, "The Zssentiale of nducation”,
s Ag Sl Tl L Val 139; Jﬂnm 19.)29 :;}‘ J‘&

8 wwmwmeme, "The Ideals of Demosracy”,
vel, %3, Yarch 7, 1940, p. 468,

» "Choosing the Edueational enu", The
um Vol., 26, September 11, 19#1; Pe 260,

10 wonmmasn, "The Ideals of Demcoracy", The Listen-
oL, p. 489
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to 1ive together as good members of thelr famlly, of their
commmity, of thelir nation and of the whole luman race,
This means:

We muat learn to live with others and respoot
their rights and feelings, It a&lso means that we
DL SR At Sy ek £ pome
ity whieh goes against our private interests, opine
et sy g} wivive and ST Shaperee e
shell be drowned,

fle inslets upon the responsibility of every individ-
ual to centribute towards the well~being of the ecommunity,
and he deplores the baneful effects on soelely of irrespon-
sible and wnisoclal membere, "Human soclety”, he commente,
no less than the humen dbody, suffers from cencers, from
eells in it developing thely own activity without relation
to the whole",1?

How many of the world's troubles, he remerks, can be
traced to s fallure, "to people having never learned the art
of living with others, in the family, in the commumity, in
the nation, in international relationships",l? He puts them

in order of asgending difficulty, for in the art of living

11 R, ¥, Livingstene, "Bducatlion and the Training of
MMWZ‘”, 9 LSS L8, WSS L% S , ‘leﬁ l?&@ mw 19#&; p. Mg

12 wwmweme~, Rugkin, p. 1314,
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Ct

a8 good members of the human race, he fears, men have almost
everything to learn.l4

There is only one way to learn social habits, and
that is by living a 1life in which such habits automatically
develop, in other words, live in saeiety.lB But men cannot
live at all in socletlies without certain virmusa,lé and no
scalety can exist long without a modicum of the virtues,lT
These lines sum up Sir Livingstone's eoneeptlon of the con-
tribution of virtues to the preservetion of any soclety,
There are no doubts in his mind that soslal virtues constl-
tute an eesential element in the training of charagter and
that these virtues need just zs much emphassis as individual
virtues do, He reallsee that o person may be greedy, sell
assertive, arrogant, egotistlioal when he iz Ly himself but
whan that individuel finds greed, selfw-sspertion, arrogance
and sgotism to be unpopular he begins to dlscard or diminish
these vices and to asquire the opposite virtues,:8

14 R, W, Livingstone, "kducatlon and the Training of
Character”, Atlantic Monthly, Vel, 178, July 1946, p, 84,

15 Jd., ibid,

16 Jd.. "What Do We “jean by Civilization?”, The
Iistener, Vel, 19, March 16, 1938, p, 557.

17 Id., "The Vision of (reatneas®,
Vol, 38, January 25, 1958, p. 91,

13 Ida, dbAd,
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Referring to the virtuee which connote character to
the English people, truthfulness, courage, trustworthiness,
& sense of honour, independenee, falr play, publie spirit
and lesdership, Sir Livingstone writes, "These are national
jdeals and, on the vhole, national virtues, They are the
virtues nec¢essary if men are to live in soclety”, and he
goes on o show that the Inglish insistence on them partly
explains why they have, so far, been able to work passably
vell the most &ifficult form of soeiety, democracy,l9

Writing during the days of the Fazl terrors, he is
inclined to astitribute the inhumane conditions in Germany to
the faet that "four lights of the human mind, four essenw
tials of any resal sivilization, have gone out in Germany,
mercy, freedom, justise and truth”, These virtues, combined
with respect for ths righis of the weak, he esteems as the
pillars of any sommunity.?®

Fregquently, he reverts to this maln thesis, that so-
cial virtues are not developed independently of Individual
virtues, that both sre complemeniary to each other, that
many notes must be harmonliged Af the full music of the human

19 R, W, Livingstone, Education f¢
P. 41,

20 s "The 3teadfast Mind", Lhe Listener,
Vbl, 22. WWMZ’“ 19' 1?39. ﬂ; ?6?0
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instrument is to sound, "gentleness and courage, boldness
and prudence, inquisitiveness and reverence, tolerance and
firmess, oonfidence and humility, stsbility and freedom”.2l

Sir Livingstone advises that there are limitatlons
to social education se this remark aptly showe: "Without so-
eial training no character is prepared for life, But by 1t~
gelf it is incomplete and even dangerous unless concurrently
men learn to take a master snd the right master”, 22 1he
master he suggests is excellence, & viaion of what is best
in all aspects of 1life,

By all means, he agrees, develop the gualities for
1ife in a commmity, bub he warns that by Jtsmelf such train-
ing has two dangers: 1t might produce elither a world of hu-
man bees or ants, effilclent but limited and statie, or a
highly discipiined mass like the Nazl youth whose soclal
virtues were dlrected towards disastrous ends, lenge, he
says, the importance of knowing the right ends, 23

In answer to John Dewey's statement that "The only
true education comes through the stimulatlon of the child'e
powers by the demands of the sogial situstion 1n which he

21 R, Y, szingmtane, "Educatlion and the Training
of Character”, Atlaptds Monthly, Vol. 178, July 1946, p. 84,

22 Id., dbid., p. 86,
23 Iﬁm m.




LIVINGSTONE'S VIEWS ON SOCIAL EDUCATION 73

finds himself”, Sir Livingstone replles:
If we listen to this subtly materlallistlio doo-
trine, we muet rewrite the anclent text to run 'In
the beginning was not the vJord, but the situation’',
It 1o a dangorous creed, If it 1s followed the
ggglgfigigatiéifgiy to be any better than the soci~
He concurs with the belief that the child should be
formed by contact with the world, but it must be the right
world, and not merely the world of every day; it must be the
world at ite best, a society representative of reallity, but
far betier and hisher.25
He is in somplete dlsagreenent with thoee current
philosophies which would sttribute to soslety the making and
urmaking of morals, virtues, rights and truth, fe slates
quite definlitely ithat morality iz buttressed by God, not uy
conventions of society) virtues and rights are absolute and
in no way dependent on scclety for their exletence; truth 1s
absolute and not the plaything of conventions, The whole
ides of conventional morality is untensble to him,26
7o offset those dangers likely to result from too

clope an adherence to the tenets of modern soclety Sir

24 R, v, Livingatone,

Pt 170
25 Id. idAd,
26 !g., Lrgit )




LIVINGSTONE'S VIEWS ON SOCIAL EDUCATION 74

Livingstone reeommends that edusation "bulld up in every man
and woman a solid core really and truly human whish will re-
siast the attrition of everyday life in owr mechanized
world",27T He also recommends that attention be given to &
recognition of s hierarchy of values in all forwms of edus
cation, thereby insuring that
ectly edueated man would have e standard,

a par@ép on of vsluee in cvergagruv‘naw. physlesl,

aesthetle, intelleotual and mo in his profession

or aecupa%ian. in personal, vocationzl and interns-

tional 1life, He would kmow the first-pate in all of

them and run no risk of being decelived by the infe-

rior. Further, so far as this is possible he would

have 2 hlerarshy of valpps, »0o thal lesser 414 not

dominate greater goods,

Building up this awereness of a hierarchy of values
¢alls for an integrating force in sducation; Sir Livingstone
holde that this foree 1s the power of tralning character,

He asks, "Is not this the principle of integration that we
want, snd could there be a better?"29 But to him character
training ls & training in the virtues, individusl as well as
social. The latter are lemrned by living in soclety, from
the smallest unity of society, the famlly, to the most com~

plex of all socletles, intermational smoclety,

27 R ,W Ltvingatane, "Education for the Vodern

Wordd"®, z» Vol, 178, November 1946, p. 76.
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2. The Pamily as & Social Inatitution,

Referencen to the famlly ag an edueational agency
are comparatively few in the vhole range of r [dving-
stone's writings, Howvever, there is sufficient evidence to
gonolude that he regards the fanlly as the primsry soclal
unit, It is in the home, he says, that early soclal train-
ing begine, or at least 1t should begin there,® The fol=
lowing lines 1llustrate his thinking on the place of the
family in the scheme of soecial training:

loolal virtue le lesrnt by soelal life, oo lts

fng together, learn how to. 1ive Logethor as membors.
:grsntthz 232@2&1%{. The smaller the family, the
.

There are no detalls as to the specific treining
which the home should give or the particular virtues which
it should aim to develop, There lz the statement that "love
1s the strongest of scclal bonds, the bapis of the fanme
111".32 and to £ir Livingstone, this virtue is the essence

of all community living end the bond which makes for a

30 i, W, Livingetome, fhoughte on the lducetion of
Shargater, p. 6

ﬁ mm’ ,," ‘|. * .f;u x’

151,

m O p-iotn. WSy WD
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fundamentally Christian society.>>
¥. The Church as & Social Institution,

References to the Church as a Soolal Edueator are
also meager in 8ir Livingstone's writings, yet it may rea-
sonably be assumed that many of his aztatements regerding the
role of Christianity in the history of eivilization impli-
eitly include the role of the Churoh, Commenting on the in-
fluence of Christlanity on the Inglish nationsl mind, he ve~
marks that in so far as the English have a national nind at
all, 1t has been made malnly by Christianity,

For many hundred years most of the population ef
these islande heard ite message preached, The con-
ception of the Fatherhood of God leads logically to
the Brotherhood of man; texts like 'Ye are members
one of another' Lfmply no doubt a wider citizenship
than anything on earth, but they imply citizenship
and enforee & sense of community. Men cannot llisten
to such words Sumdsy aftier Sunday without Some trace
of them remaining, even if it is only an ideal 1in
the background of the mind, & pricking of the con~
sclence, a oall to the desper aslde of thelir
nature.34

Among the institutions "whose members leamrm to be
something nmore than individuals, to feel and act as nembere

of a body, where they get asz it were preparatory lessons in

33 R. ¥. Livingstone, Grech
P 165-188, ,

34
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eitizenghip”, he lists the Chureh,>? In snother text, he
writes that the history of the Church is the attempt to ap-
ply the religious ideals expounded by the Bible to the com=
plexities of the socisl and peliticsl lifs of mankind, S and
again, "The Churches are demoeratic, they can reach the
whols people and every elass in 180,37

He speaks of the waning influence of the Church on
80 many people in modern times and he recells the powerful
influence it exerted on the Middle Ages, Today, as then, he
oonsiders the Church & naturel institution to give people a
philosophy of 1life which will make them good members of soe
elety, With the umiversity, he says, the Church shares thie
duty, but, he adds, "unfortunately the Churches have lost
their held on many whom the university reaches", 38

4, The School ss a Soclal Institution,

There are ample references to the acheol as a gocisl

agency to warrant the conclusion that Sir Livingstone

35 R, W, Livingstone, "What Human Belngs Should Be",
The Listener, Vol, 28, Hovember 26, 1942, p. 675.

Bs Do 6.
37 amewwews, "Education for a Civilized Demooracy”,

56 -

P 12,
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deflines & major function of the school ag training in good
habits of soclal behaviour,

Since he has written in muech detall on this sspect
of education a bresk-down of the topic seems desirable, The
question resolves itself into the following sub~divieilons:
(1) the over-all function of the school ss 8 socclal agency;
{2) the role of the teacher; and (3) the varicus levels of
training: the nuraery school, the primary school, the gec-
onlary sgshool and the university,

The nain objJect of the school is not learning, not
acquiring knowledge, says Sir Livingstone; thie iz only =
subsldiary function, 1Ite main object 1s acquiring hablts,
the hablts and virtuee necessary for living well,>d Among
these are the individual and the soclal virtues, "School™,
he writes, "i1s a natural place for training the latter, be~
cause it 1s a socliety, a miorocosm of the larger soclety
outeide 1t, The training begins the first day a child en-
ters sehool".&o It 18 in school that he learns to overcome
greedinecs, self-assertiveness, arrogance, sgotism, and to
substitute the opposite virtues,

39 R, W, Livingstone, } tg o 4 Q
gharacter, ». 6.
' 80 wewem==e, "The Vision of Greatnees”, Time and

iide, vol, 38, January 25, 1958, p. 91,
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School also develops another important soelal quale
ity, public epirit, a quallty whieh Sir Livingstone defines
ae the sense that anyone belonging to a community should
render some service to it, The seeds of thie quallity will
be sown in achool 4f the school 15 & community and not
merely a place te be taught; if 14 has a 1ife outslide the
¢lassroom in whieh all share and te which all contridbute,
The virtue begins to grow by doing individuel scts for the
community; he suggests 1t may be anything from keeping a
elassroom clean to rurmning a school library or acclety, from
£illing inkpots to acting as prefeet.“l

Sir Livingetone resllzes the importence of gamee in
the sultivation of mooial virtues, Apart from thelr contri-
bution to physique and health he seeg their use in the
training of character, in developing such hablts as pa-
tience, endurance, falr play, and in team games, team spire
it. "No one plays them in order to 'acquire virtue', but by
playing them people do acquire, more or less, on the Aristoe
telian prineciple, the virtues vhich e#ach game requires”, He
refers to the use of games for the training of charsoter as
an importsnt, though sceidental, Inglish dlmeovery, 2

&1 R, ¥, Livingstone, "The Vigion of Greatness",
s Vol, 38, January 25, 1938, p. 91,

42 14,, ipla,
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He exhorts teachere to pay special attentlion to
those virtues which 2 school does not always foster: friend-
iiness, independence of mind, willingness to oppose publie
opinion and tolerance, e feele, that often, the school
trains pupils to live in soclety but 1t does not always
train them in the power of standing up againest publle opin-
ion., FHe aleo fears that the school traine pupila to look
efter themselves but not alwayes to look after athera;kB

In his estination, the teacher holds a prominent
plage in soclial educetion, 'ith reference to the ideals and
patterns of conduct which the school should tring before the
pupils' minds, :ir Livingstone writes:

That ie where the personal character of the

teacher is so important, He is a pattern, which,
whether he likes it or not, ip set before the
pupila' eyes for each hour of the school day., If he
is courageous, honest, Just, sympathetie, hard-worke
ing, patient, disinterested and unselfish, his
pupile will have an example which will affect thenm
ag profoundly as anything outglde thelr homes and
which they will never forget,

v¥here there is a strong personality the whole atmos~
phere of & school, created and carried on with a definite
ideal, moulds ite members accordingly. Of this he has much

to say, He is also concerned with the developnment of

43 R, W, livingstone,
Sharacter, p. 8, .

4 14, dpdd,
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leadership among pupils and it ig here that he accords the
paln to Thomas Arneld, who, by hias personality and idealisn,
his power of arousing the imagination and disclplining the
nind, strengthenel character and swakened spirit, and that
during the critlcal years of adolescence, Without in sany
way underestimating the influence of the prinary school
teacher, "ir Livingstone contends that emphasls on leadere
ship is not eo important in the primary school; it is in the
secondery school, during the crucial years of a pupil's
life, and at the universlty, that wise leadershlip ls uost
essentlal,

Ideally, he knows, education should be individual,
practicelly, he realizes echool leadership must be mnass, and
it 18 the teacher's responsibllity to provide a ghallenging
atmosphere, Hensce, there should dbe unselfish devetlion on
the part of the teacher, o good rapport between pupll and
teacher, and the latter phould poesees & fund of virtue and
knowledge, the nagnets of vhose forces he is the ceonductor,
and from which he araws his powsr, S

“First in time, and high in importance iz the nurs-
ery school, where in infant years the chilé learns to live
in a econmunity"”, 46  cuen 18 Sir Livingstone's impression of

45 R, ¥, Livin@stane. “leaderahip in Education”,
i n baueation, D. 5«15,

ter®, A i 1 Vol. 178, July 1523, p.g
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the nursery school, Commenting on the Sectlion of the 1944

Bducation Aet which made provision for the lmplementation of
the nursery school into the school aystem, he says, “"Nursery
schools will give an opportunity, especially where homes are
bad, of shaping eharacter rightly in those early years which

are the most eritical perioed of edue&tian”.aT He feels that
the nursery school helps chlldren to form good hablte at en
age vwhen habits are most easily acquired; it is especially
valuable in the case of children who are demled the chance

of forming good hablts in the course of home life,

A8

For the germ of the nursery school he clites Plato:
Plato thought that the state should educate

children ‘before they can understand language and
are therefore ineapable of a?preciatina any sort of

instruction'; for the first

three years are a conw

glderable part of life %o be passed ill or well',

82

The nursery school is based on thls 1dea, though it
takes children a little later and, while the chare
aoter 18 as little set as the body, tralins them by
the mere sttendance at sehool in the art of living
in a community, Hursery schools, like &all insti~
tutions, have dangers but there is no reason why
they should impalr family life snd responsiblility;
they supply something which the small family ecannot
ive, and they can do mxgh to correct the dlaastrous
fluence of bad homes,

47 R, ¥, Livingstone, "April the First", The Speg-

lator, Vol, 1T4, “arch 30, 1945, p, 286,




LIVINGSTORE'S VIEWE ON S0CIAL EDUCATION 83

Next in time comes the elementary school, snd here
Sir Livingstone assumes there is & continuatlon of the
training in soeisl habite begun in the nursery achool, Much
¢an be asccomplished, he thinks, if the interests and life of
the school are made to center around the life of the commu~
nity.

Then follows the sscondary school, the day school
for some, the boarding school for others, In the day school
community life can be developed through school games, sool-
eties, camps and Jjourneys abroad, in other words, through
ecommon activitiea, He holds that the more democratic the
organization of the school the better the pupils learn to
manage thelr own llVGS.SO

"The greateat instrument of soclal eduesation in
England /,..7 i& the so-called public school, which should
rather be called the residentisl school”.”l These lines and
those whieh follow contain the full import of Sir Living-
stone's thinking on the value of the boarding sohool as a
soeialiging agent, There the pupil

5 R, W, Livinsatane. "Edueation and the Training of
Character”, Atlar Monthly, Voel, 178, July 1946, p, 85,
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Lesa/ lives wholly inside the little community
for eight months of the year; he has hls place,
rights and duties in 1t} he has to obey and live and
cooperate with its other members, fe acqulres in a
narrow field the community habit, and there 1s a
reasonable hope that it may become part of hls na=-
ture and show itself in the larger theatre which is
cglled a country and that still larger one which 1s
called the world 52
He regrets that thls admirable training has been, by
force of clrcumstances, confined to a small class and he en~
visages & future where the residentisml echoocl will bs thrown
open to the natian.53 His comment on the newer unlvepr=-
sitles, which, themselves mainly non-reeidential, draw thelr
studente from non-residential schools, indicates the esteen
in which he holde residential education, This is his come
ment:

The newer universities /,,./ have in general
1ittle corporate apirit or loyalty. They have done
& great wark in the country which must rely on them
for a large part of its future leaders, but they
teach rather than educate 5%

He admits a posslble weaknege of the residential
school, a charsgter trained along too narrow lines,55 iy
its best, the residential school has been and 1s admirably

52 R, W, Livingstone, "What Human Beings Should Be",
The Llstener, Vol, 28, November 26, 1942, p, 676,

53 1d., ibid,
54 1d,, Educstion for s Vorld Adrift, p. 156,
55 14, ikdd,, p. 45,
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sucsessful in producing men with right values and s clear
view of 1ife", he writes, but he also admite "it has not al-
ways been at ite best, and then 1t has both succeeded and
falled; succeeded in training morael qualities, and falled
becsuse our definition of character has been too narrow”,6

The univerasity has its part, and a large one, to
play in social educationi so Sir Livingstone maintaina, and
ite function in this respect sghould be to

train men t0 be not merely nasters of a speclal

fleld but to know what Flato meant when he wlshed
his raling class to learn to be '‘spectators of all
time and all exiestence', It should have wlde almse
and a2 sense of practical needs; ancd its graduates
should go into l1life not so much expert in the
battle~crien and taotics of the moment, &8 consclous
of the deeper ig%uma at ptake and of the wvalues in=-
volved in them,

In recommending Plate's Republlec to university stu-
dents as 2 book to be studled, he aaks them to look at these
probleme: what is goodnessj why men should believe in it in
what kind of atate the good life can best be lived; what
part education should play in the state; what different
1deale rule individuals and states and to what kind of

lives they lead, He encourages all students to find the

n 56 R, ¥, Livingstone, [ducatlon for o ' »rld Adrift,
p’ =

57 wwmwwewn, Some Thoushts on !niversity Fdueation,
P. 12,
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answers %o those guestions, whether 1t be from Plato or from
pome other source, and he asserts that "if the university
ignores them, it will not train 'good memberas of soci~
ety'", 58
His suggestion to the univeraitics to enable them to
fulfil their sceisl funetion in education is first & revi~
slon of their wundergraduste program of studies with a visw
to imparting a philesophy of life by the inelusion of such
subjeets as religion and philosophy, and secondly, to prow
vide their scientists with suech training in the humanitles
as will enable them to play thelr full part in national life
not merely ae superior techniclans or expert spscialists but
as citizens and diregtors of pollioy. The humanities, being
in the humen field, should glve, he thinke, "what 18 neesded
to trein Newman's 'good members of soclety'", for
Literature reflects all the thoughts and feel~
ings of man; religlon and philosophy deal with his
attempts o understand his nsture, his place in the
universe, and the principles that should regulate
his econduet; history records his aédventures in socl-
oty., All these ke¢ep or should keep the human probw
i:msgeruru the mind and show ways of interpreting
It beoomes manifest from ir Livingetone's writings,

then, that on the school and university, 1f they are to

58 R, W, Livingstone, Some
Edweatlon, ». 27.

59 Idae 10440 p. 15-16,
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fulfil their respective roles in sociel education, roests the
reaponsibllity of developing those principles that regulate
eonduet and prepare studants to live ap good members of so-
elety and, at the same time, t0 withstand the evil influen-
ces which come to them through scelety. In brilef, the
sshool and the university must prepare their students to
live as good members of the eoclety in whigh thelr lot is
cast, and this preparation Aimplles that they be ready 1o
dipseriminate what is geod from what is bad in community re-

sources,
5. The Community as a Social Institution,

To Sir Livingstone it is clesr that the communlty,
a8 an educational agency, exerts a2 powerful influense in
moulding the livees of 1ts membersz, He speaks of the role of
such influences as cultural and recreatlional asgencien, the
Trade Unions, the Cooperative Movement, the Gulide and Seout
YMovemenis, Boys' and Girls' Clubs, frofessional Clubs, in
short, any group in which members learn to be something more
than individuals,0

Among cultural and recreational agencles are to be
included mass media, literature and drama, The torm mase

media, or communication media, is understood generslly to

60 R, ¥, Livingstone, "Choosing the Educstional
Menu", The Listener, Vol., 26, September 11, 1941, p, 360,
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gompriss such influences as the filme, radio, television,
the press and the novel, in fact all those influences which
absord the leisure time of the members of a community, It
is no wmdersiatement to say that Sir Livingstone is oonw
cerned about the uss of lelsure time, He writes:
Aristotle may have gone too far when he sald
that the objeot of education was to help men to use
thelr lelsure rightly, But we have trested the ma-
Jority ap if they were to have no lelsure, or as if
it 414 not matier how they used vhat lelsure they
had, Art, musle, sclence, literature were for the
few, The rest were dlsinherit m some of the
purest and higheat plessure It mattered,
garhnpu, legs in the past Fif%y youars ago
eisure was no concern of an but the well-to-do,
who nos wvagsted i¢, ieday its use is bepoming a
problem,
of mass medis in general, he 1s prone to think that
they are as effective as vhat goes on in the classromms “for
thaey create an atmosphere whioch Influences continually the
sensitive, uninitiated oreatures that wve are and moulds us
unsonsoiously to their own 1ikeness” 628 "Every film, newaw
peper and novel teaches, Lvery advertisement page, every
platform on the Underground Rallway presches & sormon on the

Virtus of Anqninitiveneaa“.63

61 R, W. Livingstone, The Future ln FEducation,
Pe A=5,
y "Education for a Civilized Demoaracy”,

62
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He writes at length of the influence of the fllms on
modern education, and he agrees that they have a t{remendous
part to play, and that they have great instructional value,
“They are an snormous force in giving & kind of atmospherie
edugation to which we are all sublect, They create un at-
mosphere, but it makes all the difference in the world
whether this atmosphere is good or bad®,6%

He sees in the {ilm s hope for international solie
dar&ty.

Yet the documentary film has shown the un=-

vivalled power of the cinems Lo make us known to
each other; 1t could be used far more to remove the
insenelibllity to our nelghbours' lives, triasls and
probleme, Trom which so much Iintolerance and frige
tion spring, and thereby {0 create the mutual under-
standing and sympathy wilthout which national and in-
ternational solidarity are impossible. Here g one

great of the cinema o set in scale against
many sins,

That it has many sins he knows full well. Iie is
vell avare that there is plenty that is third-rate and
fouwrth-rate in it and that there is e danger, because of 1it,
that eivilization nay lose the sense and laprint of what is
firae—rate.ﬁﬁ He knows that the film used, or rather

6& ﬁ. h, Livingstone, "Adult Education”, &ﬁgggag%wgi
oyal) ioclety of Artm, Vol, 92, Aupust 4, 19 Pe 477,

65 mmwmwmen, "Cduestion for a Civilised Democracy",
aBAB 103 s LAS 7 e LAEL § P. ?0‘71‘

66 wwmmamwem, "yhat Do You Get from Education?", Ihe
ldstenar, vel, 17, June 30, 1937, p. 132,




LIVINGSTONE'S VICWS ON LOCIAL ECUCATION 20

abused, for commercial purposes, is a conctant influence on
the minds of people, It utters loudly and with the confu=
asion of many unharmonious volces such dootrines as the proe-
pect of immediate profit xnapiras.57

The radlo exerts a powerful Influence on the minds
of people, also, This fact he readily accepts and he
evinces a certaln degres of optimism with regard to its use:

In Britain radlo, allowling for the limitatlons
which the charscter of its public imposes on 1it,
secms to me to have been & most Important instrument
of national education, in opening the minds, cuick~
ening the intelligenee, and raelsing the quelity of
popular itaste, and to have ghown & sense of respon-
sibility and & consolence,

It is vith good resson that he alvocates proper conw-
trol by the proper authorities of such communications se ra-
410, television and the flilms,

To come to a practleal point, I should like to
see radio, TV, and the films controlled, not by the
state direotly, but by some public body, These
three are today grababiy the most influentlial in-
struments of publie educatlion, for they are at work
on most of us throughout our lives; the artlists and
technicians who produce them are gifted people vwho
know thelr jJob thoroughly; they move us as unfortue
nately education in school and college cdoes not;
and their influence ie the greater because for the
most pert we do not reallze 1t, I 4o not think that
forces of thie kind sphould be directed in the laet

67 R, V¥, livingetone, The Future lin Uducation,
p. 86,

[ R — ﬁgﬂuaatagg for a CGivllized Democracy”,
tapks Tor ruuoAbiOn, P .
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resort by motlives of private 3&1n.59

"The jJournalism of & country is an index of its ine-
tellectual and moral state", Co Uir Livingstone writes and
he wonders what & future generation will think of the qual~
ity ¢f modern journalism, He excoriates the chesp newe-
papers which recognize no distinction between the important
and the unimportant and very little between good and evil
and in whose columns, murders, the privets lives of film
stars, betting tips and political news are mixed on no flixed
principle exaept, perhaps, that the seun tends to come to
the top. Sush newspapers, he malntains, are partly created
by the publie and partly corrupt 1t,70 He believes that bo-
day there is far more journalism which is cheap, in every
sense of the word, than there wae fifty or sixty years ago.
He blames thie on the unforeseen development of popular eduw~
eation whieh cgreated a large publie to buy certain news-
papers, As a remedy to stem the tide of cheap journalisnm,
he suggests giving people the kind of education which will
make them demand better newspapers and he extends his sug~
gestion to include better filme, betier radlo programs, and

69 R, W, Livingatone, "The Meaning of Civilization",
Vol, 191, ¥March 1953, p. 43,

Pe 12,
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better amusements of all kinds,T?

84ir Livingstone's strongest ples in thls vhole mat-
ter of anmusements and lelsure time pursults is for a elear
definition of standsrda, a sense of diserimination whereby
to discern the first-rate from that which is seconds,
third~, or even fourtherate, It i3 a plca for a continual
vision of greatness and of excellence, Iidueation, properly
conceived, can provide thie vision and therefore send its
pupils out into the world with & preciss knowledge of what
s firsterate and what is not,72

Among the communlity agencles which contribute to so-
clal education he recognizes the Trade Unlons as ocoupying
an important place, He 1g impressed by the fact that mil-
1lons of men learn to suberdinate private wighes and opine
ions to a common polloy and a mass of individuals become a
dlsoiplined army., Zven a strike has a part Lo play,

A strike may be inconvenlient or even unjusti~
fiable, but men who will throw up thelr work and
1ivelihood for a common cause, possibly against
their desire or even thelir judgment, have lesarnt

one at least of the leseons of soclal edueatlon,
how to act as a community,73

71 R, ¥, Livingstone, "vwhat Do vYe “ean by Civili=
zation?”, xhg_&&g&gngg, vol. 19, Varch 16, 1938, p. 559.

72 wwewewns, “The Eesentlals of Zducatlon”, Atlentic
Honthly, Vol, 189, Jamuary 1952, p. 46,

it P is2e,
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8ir Livingstone is well aware of the influence of

the Scout and Gulde Movementse as Instruments of soclal edu-
cation, "“embership of the feouts or (Culdes”, he says,

“Leea/ Bives B Tirsterate training of cherecter, quite apart
from thelr other uses”,”” He mentions, with reference to
goclal education, not only the :cout sand Guide Movements but
also the Boys' and Church Lade' Brigades, the Hoye' and
Girls' Clubs, and he notes that these are among the "several
institutions which give /[sooclal education/ in a specific
form, institutions whoae members lesrn the habit of cltizen-
ship by being citlaens".75

€, tThe £tate as a Joelal Institution,

The question of the State and soclal education may
be approached from several angles, Uince Slr Livingastone
writes somevhat fully on educatlion for a democracy it seems
appropriate to develop this phase of the question first and
then attempt to complete the ploture by analyzing hies views
on civice education and ways and means of accomplishing 1it,

"All human beings possess in some degree the giftis
necessary for polities /,.,7. That is the point on which

74 R, W. Livingstone,
WQ pO 60

75 s s s B M&;Qn for & \fé'or‘j:ﬁ AQ:;? s P 152Q
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all men are equal, and there 1s the baals of demoorscy”,76
These lines serve as an introduction to Sir Livingstone's
goncept of the place of the indlvidusl in a demeersey, I
every man possesses in germ the art of polities, he argueas,
then to forbid the germ to grow, by depriving snyone of s
share in politics, 1s to stunt humen growth, He defines his
ideal of demoorscy in terms of the individuals who compose
it,

what is the ldeal of Demoeracy? It 1s not prose
g;rity and comfort of the masses, These can exist

any autoecratlc state; indeed the autoorat must
satisfly the maeses or his power will not lest, Its
essen 1deal is respect for human personality,
for men and women, for white men and coloured men,
for the rich and the poor, the healthy and the siek,
the intelligent and the stupid, the feorceful and the
inert, even for the knmave and the oriminalj 4t is
the sense that the meanest of Cod's greatures ls a
humen being with rights of which nothing con deprive
him and capacities of whioh something can be made,
That i1s the doctrine impliait in the first great
statemert of liberal damocorsecy whiech breathes the
spirit of rempect for the individual person, whate
ever his gifts, his tastes asnd his lneame‘77

such a demooracy he callz a child of Justlioce, There
is aleo, he recalls, a demcoracy vwhilch ls & child of self-
assertion, From this results a polity which is not s comw
munity but s collection of Individuale making ¢laims on the
state, ite riling principle belng the greatest selfishness

T6 R, =, Livingstones, "the Idesls of Demoersey”, The
Idstener, Vol. 23, Marsh 7, 1940, p. 467.

77 18., b4,
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of the greatest mmber, amnd 1t ends, at best, in a struggle
between rich and poor, at the worsit, a soclal order in which
8 degenerate nase hes no other care than to enjoy the
ignoble pleamures of vulgar men, OSuch & stete, he apsmunes,
excltes no enthuslasm and inspires no selfwsagriflce and itsg
iife 1s inglorious and short, Hereln, he poinis out, lles
the great danger of damacraciea.75

The most obvious condition that Sir Livingstone pos-
tulatee for the ideal democracy 1s respect for the human
beings who compose it. He eriticizes Plato for having
sketehed in hils Republigc a state whlch calls for the en-
slavement of the indlividual to the intereste of the commu~
nity.?g and further on in the same text, he adds that "all
the political thinkere of Ureece, with the exceptlion of Pla~
te, speak of the state as existing for the individuai® 0

He spsoclates the greaitnesa of a democracy, not
with ite soclal services, though these are essentlal to any
demooracy, "they rise out of ite ldeal and are ancillary to
it but they are not the ideal', but with the denmande it

78 R, ¥, Livingstone, “The Ideals of Demooraay”,
Ihe Listener, vol, 23, March T, 1940, p, 467.

?9 ”m‘ \ X% ";;:‘;
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makes of its citizens, Thls entalls selfesacrifice on the
part of individuals, and 1t is thls very giving of self
which enadles each of the membersz of s denoeracy to elimb to
the height of human nature which 1s within its reach, This
is Sir Livingetone's firm convietion and 80 is the bellief
that "a personsallty grows not by whet 1z done to it but by
what 1t does for itself and others” Bl

He belleves that in no age of the world has the so=
oin)l ecneclience been so awake as it ia nowsy for evidence he
eites the natlon-wide system of education and the attempt to
procure 3 minimum etandard of living by the soclal serviees,
In this awakening he seesn a2 recoguition of the duty of give
ing squal opportunity te all, a conditlon far different from
that wvhich prevalled among the Greeks where the institution
of alavery defaced civilization,’?

"Citizenship is learned by being a ¢itlizen, hy live
ing as 8 member of a community, and 80 getiing into the way
of living with others, regognizing thelr rights and aecting
with them",B3 1this 1s the way Sir Livingstone would train

81 &, v, Livingetone, "ihe Ideals of Diemccracy", The
Listener, Vol, 23, Maroh 7, 1940, p. 468,

B2 wewsewws, “Phe veaning of Clvilization", Atlantic
douthly, Vol, 191, iarch 1953, p. 44,

83 mwmwewen, "What Humen Belings thould Be", The
Listener, vol. 28, November 26, 1942, p. 676,
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to citizenship, For him citizenchip har 2 broad meaning,

It goes far beyond voting, paying taxes, aitting on & Jury
and other duties which are required by a ciste of 1ty mem=
bers, It Involves all a man's sotions vhich sffect his fel~
lowecltizens, as well as those which affect the wellwbeing
of the state, It 1p almost co-extensive with & man's duty
to his neishbour, It includen coverything vhich the law re-
quires but also meny dutles which 1t does not mentlon and
whieh are left to the individual coneclence,

It ip his convictlion that citizens are made, not
born, and though all humen belngs have the eapacltiy to be
citizens, yet mere capacity iz not enocugh; 1t needs develop»
ing and training, lie suggests three methods (o be applled
in developing ané training cltlzens: instruction, the proesw
entation of ideals and living as cliizens,

By instruetlon in ecltigzenshlip ho means the teaghing
of ¢ivics for the purpose of imparting knowledge of pollit-
iecal institutions and stimulating interest 1ln scolal prob-
lezs and current events. ihis lnstruction ls & necesssry
part of training for cltizsnship, but it 1s only & part, and
he inslets that 1t is conduet not theory, actlon not knowl-
edge that make z good citizen, Here, &#s with other sub-
Jeots, he admits the power of an insplired teacher to vitalw
ize a elass and make civice & means of real edueation, He

favours the tesching of cliizenship through the normal
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subjects of the school currlculun rathor then through clvw
loas, exclusively. He questlons the practicabllity o7 glving
knowledge of government and the “abrle of civilization to
schoolboys, I{ seems to him that school iz neither the
place nor the time o ligpart sueh kEnowledge; it ls better
glven to adults, &t a iLize when they have immec izte need for
it,

There 1s = frultful sicde to clvice which he reco-
mends: visits to town councils, laweourtis, parliapent, foo-
torles, slune, distrepsed aress they leave in the mind &
sonee of real problems to be solved,

The segond element he proposes for training in oltie
gsenship 18 the presentation of i1deals, He advisss that this
slement, though small in bulk, le of vast lmportance, and if
& Bible of citizenship were t0 be complled the two articles
whish sum up the ereed of all citigens might well be: duty
to country and duty to fellow cltlzens,

vuty to country or patriotism he terms "falling in
love with one's sountry”, and he belleves that wmen fall in
love with & country bzcause of pomething great in it; this
greatness ls created by the coursge and sense of duty and
inlimited gelf-paorifice of indivicdusl citizens, and it in~

spires others to these quallities and on 1s maintalned and

extended,
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Duty to fellow citlizens suggests loving one's neigh-
bour as one's self, he explains, This implies that the
stste be regarded, not as & mixed collection of individusls
but as a united and affectionate family. However, he knows
that 1t le poasible to see vinions of goodness without fol-
lowing them and to have knowledge of the right without doing
the right, Gomething over and sbove instructlion and ideals
is neceasary.

This third element is the practical end and Sir
ldvingstone repsats that citizenship is prascticel, not spec-
ulative, aotive not passive, an art not a theory, the art
and virtues of living in a community., 1t calle for a harmo-
ny of clashing forces: independence and respeci for authorw
$ty, individualiem and teamwork, self-assertion, self-disel~
pline and self-sacrifice, initlative and subordination, All
these qualities may be aequired by living in a sommmity,

His most pertinent remark comnseyning olvic edueation
iz this: knowledge of civies will help men to practise citi-
zenehip, idemls will inspire and show the geal but nmen
begone goed by doing what good sltizens do; soclsl virtue is
learnt by soolsl 1ile, in the family, in the school, in the
Chureh, In the community, in the state, 84

84 R, ¥, Livingstone, Fducation for s World Adrift,
P, 134.158,
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There are three other aspects of soelal educsation of
which Sir Livingstone treats, nanmely, war as educator, par-
liament az p school of cltizenship, and internetional co~
speration, all of which are indirectly linked with the
state, hence 1t seems fiiting to consider them here,

War, he writes, impozes & great common pUrpose on A
nation and burms up minor and meaner forces in its coneuming
flsmes; it impomes the attitudes and oonduct vhich result
from a common purposej the natlon becomes something like a
soolety, a band of companions; in fact it begomes & nation,
The question he ssks 1s, how te maintain in pesce time the
great common &im snd the apirit of frlendshlp engendered by
ware85

Of Parllanent as & tralning ground for soslal living
he speake thus:

Citizenship is learmed in the admirable school

of parliamentary government, where men learn %o
fight without bepsoming enemies, %0 lose without ree
pentment, and to win witheut pushing a vietory too
far, and where the verdict of the majority ls
agcepted agg the rights of the wninarity are not
forgotten,

Since World War Il a nev politlaesl ceconception has

arigen; it is a conception of a world vhose people though

85 R, 'fro ‘ vj-

ngstone, "bducation and the iIraining of
Character”, Jom th
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varying in language, tradlition, enlture and political insti-
tatiens, yet Teel thenmselves fundamentslly one, united bee
neath all thely differences by a common humanity and oo-
aperating in the pureult of a common geal, In these lines
are to be found Sir Livingstone's grasp of the intermational
situation, The next sdvance he anticipates is internastional
eosoperation, but how to effect this ia the task, It will not
be asocomplished, he feels sure, by setiing wp international
machinery, though this is indlapensable; still less by plous
aspirations, pesalmistic complaints or edifying speeches,

Ag he views 1%, 1t 48 s preparation of the spirlt, a2 re«
noulding of the inner man that is required, not only in one
nation but in all,

He advieren "the best preparation le to take seri-
ouely the ssoond of Christ's great commandments, to love our
nelghbour as ourselves and o defline our neighbour ap He de-
fined him", He sees in the new political order a vision
that 1s fundsmentally Christian and that was forezhadowed by
the words of Christ concerning the love of one's enenies,

His comment on thls ideal and the poseibilities of
i1ts implementation is worthy of nots:



LIVINGMONEYS VIEWS OF S0O0TAL ELUCATION 102

ve have Tar to go: the idesal hes et to be
translated into preetice. liationallsm, in its many
torme will oppose and retard Progreas, and many will
relterate the question of Caln, ‘Am I brother's
kesper?t The new eomception of internationsl relgm
tions han not penetrated inte our normal way of
thinking or become an sutomstie resction to polite
ioal probleme, é% involves s transformation of our
naturel outlook,

He feels optinmistic about the new order and he
thinks “the first shoote of 2 nov plant iv the hunan garden
are visible ebove the soiy” b8

In the energence of the conaept of re-edusation,
aasmped by Sir Livingeotone 1o be an offshoot of the seoond
vorid var, he discerns the first sign thet men are begiming
to eppreciate the truae nature of the political problen, and
%0 gec that it is a question of human nature rather than of
organization and, hopefully, Lo writes, "Re-educatlon ip
vhat the world nesds”,59

This goneludes the snalyesis of Oir Livingstone's
theory of socisl education, It seens loglioal to infer from
the ideas developed In this chapter that he recognizes go-

einl training ae an essentilial sloment In educatlon, and that

A7 1, ¥, Livingstone, "The “esning of Civilization”®,
: './ il g ?01‘ 191.’ "‘!m 1‘953’ I}O Mi

tion and the Tralning of Sharagter”,
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the various soeclal institutions share the responsibility of
contributing towards such tralning., It is also spparent )
that the bagis of his whole educational structure 1z respest
for human personality, However, his oducational theory has
not yet been completely sxplored, “ith him “educatlon 1ls a
1ife-long process”, %0 hence the element of adult edueation
has atill to be considered, It 1s with this szapect of the

prabdlen that Chapter IV wlll deal,

90 “Claseieist”, Time, vol, 48, July 15,
19“'”5; P» 69, ’ ’ ’



CHAPTER IV
LIVINGSTONE'S VIEWS ON ADULT EDUCATION

S5ir Livingstone ls recognimed zs "one of adult edu=~
eation's most persumsive salesmen”,’ and it is his poasition
ag an adult educator that the present chapter endeavours to
define, The toplec lends itself to the Tollowlag subdivi~
slonss historlcal perspeetive, that iz, the genesis of hie
interest in the adult educatlon movement mnd the gemeral
baskground of the movenent itself; the need for adult eduw
eations types of adult education; ite alms; and ways and
means of acoompllishing these sims,

1. Historical Perspectlive,

As early as 1912 an awarenesg of the need for some
form of adult sGusation to meet the growing demands of a
people to whom sn extended use of the suffrage had been
granted, ig disoermible in Sir Livingstone's writings:

If we think of the recent demand for education
from our own labouring classes who llke the Athe-
nisns have suddenly been ealled to politics and find
thenselves unequipped for the task, and perhaps in
some of the tutorial classes now being held under
the auspioes of the Yorkers' iducational Amsociation
we may see in minda capalle of knowledge and from

1 "clasasicist”, Ilme, Vol, 48, July 15,
]-946; Pa 690
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which mowledge has been hitherto withheld @
imagze of the Greek pasclonate desire to Imow,

Also disoernible is the influence of Plato in ovdw
enting his thinking on alult education. He recalls that
Plato sdvised the mysten whereby statesmen wore slternstely
retirved from poiiticsl life for study and returned Lo govern
thelir comtry in the light of their atudies.3 It iz to Plaw
to that he attributes the germ of adult educntion,

At the other end of 1ife Plato ie the parent of
adult eduantion, fie 418 not hold the strenge view
which wo are begimming to abandon, that education
could be gomple at sehool or st universlty) hie
ruling elaseg only reach the climax of thelr educas
tion at 50, and even then continue to dlivide thelr
1ives between netion and thought, the world and the
study,%

In a persomal letier Slr Livingstone writes that hile
period of tesohiing at Iton, which, 1t =may be reczlled from
an earlier reference, lasted two years, trying to see how
his puplls reacted 40 education and & visit to Nemark about
1926, vhen he saw something of the Osnish Tolk High Sehool,
sonvineced bl of the lmportance of sdult educstion and of

the advantages of the residential form,5

2 3. Ve Livingstome, i
o Us, p. 209,

3 wwnwwaae, "Colleges for the Peonle”, ihe Speatsto
vol, 170, January 1943, p. Ti.
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Sinee much of the Inmepliration for his writings on
adult education has its socurce in the Danish Folk High
Sehool nmovement it 1s noaessary to take 2 glance at the
growth and development of this novement as expounded by Sir
Livingatone,

The Pirst Danish Folk High School was fouwnded in
1844 to combat German propaganda in Sehleswipge-llolsteln, By
ingistence on Danish cultwre, schievements and ideals, 1%
wos hoped to fortlfy the coumtry against Cernman agpression,
This 1esuc pasged but the alm of forming the ocutlook and
personality of the people through an ideal stlll perslats,

The arestors of the movement were & ¢lergyman,
Grundtvig and a cobbler's son by the name of Fold, The idesn
and inspiration came from Srundtvig; ¥Kold, & man of the
pesple, founded schools, taught and drew nen alter nim by
strength of charcoter ond spiritual foree,

The [dgh Schools are nearly sll resldentlal, with o
suanmer term of three nontlie, chlefly for vwomen, end a winter
term of five monthse, chiefly for men., They are private ven-
tures, owned elther by the prinecipal or by a number of pere
soms who form o company. The Government gives granis in
aid, The pupils are mostly farmers and small-holders and,
in 2 less degree, labourers, Little progress has been made
in interesting the toun~dwellers, Not only are they more
tled ts thelr work than the country folk, but they have at
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their door chesp amusements whiech compete with the High
Ssheols, which requlre no sacrifice and which can be enjoyed
without nental effor,

The age for entranece to the High .chool is eighteen
and the school will not take students who are below that
age, Only 2 amall pereemiage of them have had anything nore
than an slementary edugation; the majoriiy have spent the
years betwesn fourteen and eighteen in farming and other
work., There is no compulsion to attend the School, and no
revaxrd in the form of a degree or a dipleoma, The cost of
living and edueation ig paid by the student, but the dovern~
nant offere scholapships vwhich pay hall ithe fees of those
who eould not afford to attend without such help,

There iz nothlng vocational in the High School sure
riculum; 1t is thoroughly huaanistiec, sven though all the
students are, and will contimue to be, workers on the land,
The mein subjects taught sre litersture and history, To
these are added compogition in Danlsh, mathematlies, elemen~
tary socience, gymasiies and, for the women, sewing.

The success of this Danleh natlional oducatiomal sys~
tem may be attributed to the following three Pactors: edus
eation is given to adulte; it is residentlal and 1t is
essentially 2 spiritual force,

The Danes have never shtempted to solve the problen
of national education by ralsing the school age and —ost
Danes lemve school at fourteen resuming thelr edusatlon in
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the People's High School after the nge of oi-htecn., The de-
elsion to maintain this entrance age was one vhich was
reached only after considerable trilal and error and it rests
on the principle that experience of life 1s necensary to
learn certaln subjects and to derive roal value from them,
Henee, it is to adults that education is given 1n those
schools,

The second factor in determining the succesa of the
Danish Folk High School is lts residentiazl life, The Dane
lays oaide the task of bread-wimnming and lives for three or
five months steeped in the atmosphere of education., The
schools, usually buillt outside the town, have such pleasant
attractions as pgardens and wholesome surroundings, all of
which creazte on atmosphere which pronotrs optimur interest
in education,

Reaslidential 1life is corporate life, and Danish adult
education is essentlally soclel., Living together the pupils
learn from each other's views and personeclities, from cone
tiguity and personal talk, They learn to enjoy themeelves
together; they have communal singing, with stress laid, not
on the method of singing, but on lts value to awaken a feelw-
ing of comradeship,

The third factor which contributes towards the
success of the Danlsh People's High uchool is i1ts spiritual
and moral character, The euphasls 1s on the splritual
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elenent; 1te origin imposed such a tradition on it., Io the
Danes adult education elevates the mind and strengthens the
will by the vislon of great ideels, and the High ochool Tul-
fils for its students something of the offices of a church
by steadily inselsting on a spiritual philosophy of life
sulted to the needs and ocapasities of the ordinary man, Ite
pupils learn somethlng more than history and literature and
gome elementary mathematlos and selence; they iearn a way
and view of life,

The Danish People’s High School has Influsneed Den-
mark individually, economically and politlcally. It has en~
riched countless human belinge, awekening their intelligencs,
enlarging thelr interests, deepening thelr sutlook on life,
It has transformed Denmark from a depressed country into the
most sucecessful farming esuntry in Furope, Besides eduw
eating the individuals it hae had a2 deep influence on poli-
ties., 1t has raiszed the peagantry from an insignificant
underclass to a well~to-do middle class which, politically
and soolally, now tekes the lead among the anish people,®

The sceount of the Danish People's High Sshool,
given above, summarizes %ir Livingetone's thinking on the
vhole movemnent of sdult education in Denmark, The lines

which follow seem to syntheslize, as he visualizes 1t, the
real contribution of the movement to the life of the Danes:

6 1, W, Livingatone,
Pe 43-59,
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vea/ we see the influence of the P,H,.Z.,
binding people together through a corporate life,
developing 8 sanse of social equality, giving then
an inspiration and the sense of a great human
idenl, go that soailal ohange comes, and oomes not
as an esoonomlice class~war of a materialist type,
with the attendant evils of immedlate brutality
and ultinmate spliritual bavrenness, but as a delib-
erate movement townrds a hlgher 1ife for mem, The
P.H.3, not only inspired a new order, but gave it
a soul, Here 1t has lesgons for the world on whieh
it 1s needless to dwell,

Paasing from the Danlsh Polk High School movement to
the various attampts made in Fngland to establish a systen
of eduestion for the people, Sir Livingsione reviews the
status of adult education in hilg own country., He admite
that something has been accomplished but mueh still renains
to be done if fngland iz to have anything like an educated
nation,

‘hat success there has been with adult edueatlion in
Britain he refors to the Workers' Educational Assoclatlion,
This bedy, popularly known as the /,L,A,, was formed in
1904, 1Its recognition by Oxford University in 1908 led to
close associmtion of the miveraity with the work whioch has
hod a deep effect on the nolitical and soglal developnent of
the oountry.5 “hilg assoplation of adult etucation with the
Unlvereity differentistes the system in Ingland from that
whiech prevails in Denmark,

7T R, Y. Livingstone, lhe Futuwe In iducetlon, p. 59,

O wwweewew, "Help from the Universltles", Iimes
lopel Suppl sy, No, 1323, Ceptember 7, 1940, p, 349,
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Writing in 1944, 3ir Livingstone estimates that the
¥,E.A, teaches about 0,5% of the population’ and this small
perestage comprises anly an initelleotual élite, Uersin
1ies the greatest weaknass of the @,E,A.lﬂ However, he i»
eareful to add:

The ¥.E.4, is not to blanme for that; nor indeed

are the masgses, It provided for thelr intellis
ggntaia. and wisely concentrsted on this need,

etead of frustrae its own work by pursulng a
variety of inconsistent aime, and it has net the
neede of & eertaln class of students so admirably
that there 12 no need {0 enlarge on lts virtues,
But necessarily 1t has left untouched the vast nass
of the population,l

‘Hndful that education is atmosphere as well as in~
struction he colls attention to the dreary surpowndings in
which many of the J,E.A, clusses are held, The bare poom
taken for an evening in o echool or institute or gooperative
hall in the crowiied octrests of & big vity is hardly eondue~
give to the creailon of an outleok or an atiltuds, when he
contraste this econdition with the pleasant and inviting
surroundinga of s banish High Sohool, he oonfesses, “"The

nore honour to the successes of the W,D.A, "2

9 R. ¥, Livingstone, "Colleges for the People”, 1he
Bpeptator, vVol, 170, Jammery 1943, p. T,

10 wmmama ”Eﬂuaatigg for a Civiligzed Democracy”,
RBRS 0¥ OUoHR’ S p) »
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He extols the splrit of those students who, in their
zeast for knowledge, but with bodles wearied from a long day
of manual labour in mine and factory, come evening after
evening to the tutorisl classes bringing a "fully grown ine
tellizgence, & sense of the value and meaning of educatlion,
and that practical experdence of life, without which hilsto-
ry, literature and philosophy are lifeless phantoms" 12

Sir Livingstone ls not unmindful of the contribue
tions of the resldentlal college to adult education in mng-
land, He commends these Institutions but at the same tine,
he notes that, in proportion to the gize of the population,
their number 1z almost negligible, Besides, tho clientdle
of the colleges 1s an intelligentala, and thelir studies of a
W,i.A., type, FHence, admirable ss they are, they cannot
solve the preblem of educsting the masses,ld

The firat resl stirrings to adult education on a
large soale zre to bw found, says S4r Livingetone, in the
establishment of men'’s and women's institutes, community
sentres and unemployment oclubs, 5

1% ®, Y. Livingstone, Fut bl .
P. 49,

1# .I_@_.,; m P #7p

15 Id., "Nelp from the Universitles", limes Zdupge
supple PRLGEA b g 3’39. 13?3, ﬁ’@pt&mmr ?’ 19#0; Pe 3
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Men's and Women's Institutes, Tewnswomen's
Guilds, Community Centres, Unemployed CUentres or
Clubs, the Rural Muslic Sehool, the Britlsh Drama
lLeague were created to satisfy a variety of needs,
but all have, or have developed, a cultural side;
they include purely humanlstic studies, and they
have brought them to slasges hitherto unreached,
These institutions or something like them may pro-
vide the education of the masaes for which we are
looking,l

These movemenis, he pointe out, both show the demand
for adult education and suggest how 1t may be met, Thelr
weakness 1s that, for the most part, the sducation which
they glve 1a casual and eplisodic, consisting of stray leo~-
tures or courses of lectures, and providing stimulus rather
than eduoation,l7

Commenting in 1940 on the effects of the war on
adult education, he expresses surprise that people are able
to pursue thelr studles desplte adverse conditlons,

War might be supposed to deal a severe blow ¢
adult education, Money 1is tight, normal accommo=
dations are often used for other purposee, The army
takes studente away., Men and women who are ‘going
to 1t' have little or no energy for study. The
blackout makes things difficult, Yet last year the
decline in attendance was eslight and for the most
part confined to industriel areas /,.,/ On the
other hand the Oxford area shows an lncrease of tu=-
torial classes from 46~51 and of students from 830~
898, This surprising result is intelligible and
instructive, It wakes the mind and stirs the

4 16 R, ¥, Livingstone, The Future in Education,
P. 42,

17 14., Abid,, p. 43.
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consclence; religious, moral, social and politieal
isouves elaeplng or half-asleep in pesce come to
life and demend 4o be fased, Here is adult edu-
cation's chanae,l
fle 18 confldent that educstion 1s one way of maine
taining morale during wartime and he feels that “"sinee 197%9
a hand-to-mouth~lmprovised beginning has been mede in army
education” 19 In fact, he is encouraged by the success of
army education, and 1t seems to him to indicate that it is
possible to reach the ordinary man.20
"Finally on the pages of the Act there appears a
figure long neglected in our educational system; ite form 1s
shadowy, impalpable, indefinite, but the formm is there, It
1s adult education”.Zt This 1s SAr Livingstone's reactlon
to the clause concernlng adult educsation in the Education
Aet of 1944, He 1z assured that st last an obvlous truth is
dawning on the ninde of the authorities, that many people
pee nc use in sducation durlng the sehool years and they get

little from it then, but value and »rofit from 1t later, if

18 R. w. Livlngatone, "Help from the Universities™,
OO 1. OX 8 SABERR R IR Mo. 1323' uepﬁembﬁ!' 77 19#0,

L

20 mwwmmwww, "Adult Edueation, gggggigmgz,&g%
Royal Soelety of Arts, Vol, 92, August 4, 1944, p, 475,
21 Jd., Abid,. p. 4T4.
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only the opportunity ls given when experience of 1life brings
appetite and the power of appreclating 1t; that human belings
need to learn throughout life and should have the chance of
doing 3o, He continues, "Leave adult education out and the
Hew Aaet is5 notl much better than & repetition of the At of
1918",%%2
Among the meritz of the RBill of 1944 he notes:
the greatoest 1s that 14 dnes survey education as
& whole, from the mursery school right up to sdult
edueation, 1.e. to say from the eradle to the grave,
“r. Butler has nmade provision for adult education to
be provided for by the locsl authorlty snd he has
made another provision which will be most fruitful;
he has made 1t pozsible for private assoclations and
incividuale to apply for arnnts for adult educetion
work .23
Ye is In sgreenent with the elause of the 23111 whioch
nakes provision for the establishment of Young Peaple’s Cole
1&3&3;2# they keep people in toush with education until they

are eighteen and they run concurrently with practical work,

22 Known as the Figher Act, completely reorganized
Fnglish education, Ffrovislon was made Tor the establishment
of nursery schools, and for compulsory attendance from five
to fifteen vears, Up to the age of elghteen & child was to
attend a oontinuetion school. Beceuse of had econonle son-
ditlens & substantlal part of the Act was dlscarded,

23 R, V, Livingstaue. "Adult rdueatlion" anﬂaiﬁﬁx
g6l Soviety Apts, Vol, 92, August 4, 1944, p.

24 ‘he Butler Agt provided that by 1950 &ll persons
under elghteern vwho were not recelving a full-time education
would be requlred to continue their sohooling on & part-iime
basdis in & county esllege,
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"shus", he says, "the Young leoplc'r Jollege rceoornizes the
principile that 1f you are doing & Job you ghould Le thinking
sbout it",23 Just one year belwre the pospnoce of the Lot
which made provision for thesc Young lPeorlc's Jollopwn he
writes:

Inless we <ptablicvh 0o conpulagry part-itime cone
tinustion aystenm which willl ssrry ihem to 18, the
education of the earliier years of the youth of the
nation will still be largely wasted, If wo can ose-
tablish such @ ~ysten, they will remaln in contact
with those subjecte to the rudimentc of vhich their
elementary ciusatlon has intredusec the, corvyling
then on to an age when the nind 1s growing sufe
Ticlently mature Lo begin to apprehwond thelir valve
and grasp thelir meaning, Our next step, therefore,
ghoul’ be to put In foree the proviclons 7 the Tighe
er ..ct, snd retain those vwhio leave achool before the
age of 18 unfler some edueational controel - not ine
volving whole-time sohool attendance -~ to that age.
We shall thas esoape thelr sbrupt and untimely expule
slon from educational influences, and we shall take
then to the thresheld of adult educstion, where the
solution of our educational problems mugt be found,26

However, he makes note of & limitatlon: "Glving
everyone under 1T sone educatlon lz a great lmprovement, but
without adult edugation 1t will still leave ~ur hunen statue
an wnfiniched torse" 27

He expresses the hope that the clauses of the 1944

Aot whish treat of ainlt edusatlon cnd the Vouns Yeople's

25 R, V. Livingntone, "Adult Tducation”, %nggg%$%g
X228 ke $ Rp v‘ £ o '11?01. 92’ Ai”‘g’ﬂt A!’y 1:715‘ :’, l}. »

s She rutwre in rduestlon, p. =40,

T e, Vgl sduention”, Journal of Cducatd

Landon, Vel, 75, Gotober 1943, p. 449,
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Colleges will have far-reaching offeete, IEven more so does
he hope for competent leaderashlp to carry through the ideals
they propose, Jovernmments, ministries, conmittees, he says,
though thelr help i Indispensable, will never do 1t gresat
novenents are created by individusls in & poclety whieh is
ready to move, He reeslls, "Urundtvig orented the Danish
Folk High School, Mansbridge the W,i.A., Baden-Fowell the
seout NMovement., It will be the same with o nationmal aystem
of adult education®,8

2. Need for Adult Sducation,

Sir Livingsione coneeives of the need for adult edue
cation as threefold: to seducnte the masses, many of vwhom
haye left school at the age of fourteeni to keep pese with
the advanges of a modern lechnolsgloal age and to glve a
proper sppregiation of gertaln subjects in the school ocwre
rioulun whioh are best leomrned in adult years,

In the last hundred years, he writes, the growth of
demooracy hap itrameformed edusation from the privilege of a
Tew to the right of all.gg To oall the masses into power is
to d1lute existing culture. They must be hunoured and sate
iefied, "Alresdy", he says, "we have secen the Influsnce of

28 R, Y, Livingstene, "This Unedueated Ration", The
Journal, Vol. 3T, April 1979, p. 385,

Pe 1,
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the masses drawing our eivilization in thelir wake, e have
celled & new class on to the stage, but done little to pro-
pare it feor its role”. 20 He attributes the change in great
neasure to the advance in applied sclence whioh, in re-
placing slaves by machinery, has brought the good 1ife withw
in the reach of the masses, t

He pereaives this need for edusmting the masses ag &
pressing one and he bellisves that negleot of it would have
mattered less in the last century when the conviotions and
gsonventions of the Viectorian age marked a olear path of nor-
nal conduct, vhen the word of God was resd at home and heard
week by week in chureh and chapel, "It matters very much in
an age when for the messes clnima-goling has replaced churehe
going, This is the gentury of the common man, vhat will he
make of 117 We have not done much %o help him",>?

He warns that the solution to the problem 1s not
nerely an extension of the present educational pyatem to the
mapses whom it does not reach, More teachers, more schools
and the rest of the population brought into them 1s tco sime-

ple 2 solution, Concerning the problem hle comment is:

7 %0 R, ¥, Livingstone, X tion fo dorld Adpift,
Pe 7=9,

3] —-~=~m--, Plato apd Yodern Eduoation, p. 20.
32 X, dbid., p. 24,
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The problem before us in 1900 was to organize
and expand an unorganlzed and lnadequate secondary
edusation, The blem today ls to educate the
nagses, Those who at present receive higher sdu=
cation are the beltter bralins of the community. "his
is not wholly true; there are still able boys snd

1s, who, owlng to the poverty of their rarents or
or other reasons have no edugation after the age of
14, 9till the pupils in the seeondary schools &are
on the whole the abler chiléren of the country, mnd
the majority of those who never get beyond elementary
or central school are less able, This class, vwhich
needs education and does not get it 1s the problem,>3

He does not think the cure Tor the ills of sn wmeduy-
cated nation is to bring large mmbers into the wniversities
and so transform thelr character and lower thelr standards,
The remedy lies in an extension of aduld edueation for those
whe do not attend the univernihy.B#

The second need for adult education, as he secs 1%,
aripes out of the exigenclies of the times, the effort to
keep pace wlth the reqguirensnts of a technelogleal world,
for the world changes every year more rapldly and the amount
of knowledge needed to do one's job efficlently, to give a
vote with intelligence, and to be a rational spectator of

the panorams of 1life, inereases, 0

% R, ., Livingetone, 1L

Pe 36,

L » "Are Americans Better hduceted?”, The
Listener, Vol. 48, July 3, 1952, p. 18,

&lm!’.u vol., 17, June 30, 1937, p. 1312. ihe
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The third resson advanced by Sir Livingstone for the
establishment of a aystsnm of aduli education revolves around
the placenent of subjeets in the currdculum of the schools,
He is convinced, from his own practical experience, no less
than from the experdence of others, that certain subjests do
not it well into the gurriculum of the ashools; mature vie
sion is needed to study them to the best advantage, He
8sys:

ne's teens are the right time to learn lane

guages, mathematlies end selence, and to feed the im-
agination on the pletures in history and literature,
But one needs to have seen somethlng of life to resd
history and literature with anything approaching
real understanding; for thelr aubject 1s life and
manj and how c¢an we really understeand them till we
know something of life and men? 1t 1s when one has
geen something of 1ife and its problexs that one
feels the need of an epportunity to study and think
about them, From which I drav two morals: that we
should keep wp our stwiies in later life, that ies
the age when we get most from them; and that we
should try and develop in this country 2 serious
systen of aduld eduestion for all, Dntll t%at hapw
pene we shall not have an edusated nation,’

1an's capacity for sssimilation depends on his ex-
perlence, The young have many advantages over thelr slders,
advantegee of nemory, of freshness, of intensity of feeling,
but later life has one advanisge over youth, the knowledge
of the world, the experiences of life which emable 1% to di-
gest so much that the schoolboy and the wndergraduste cannot

assimilate, Therein lie his reasons for ineluding in the

36 R, ¥, Livingstane, "what Do You Get from Edu-
Gauﬂn?”, W; W@l. 17, Jﬁﬂ@ 30' 19”9 FG 131&.
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currioulun of the secondary school such subjects as mathe~
natics, languages and selence, and keeping the serious atudy
of subjects llke ecoonomies and citizenship till lster, He
regaxds these last two subjecte as dangerous ones, Iconon-
jes he reckons not among the great ends of elvilization but
among the indlspensabile meansn; it is the foundstlons of the
seceial oxrder, and if 1% le unsound, the wsoclal order will
collapee, Citlizenship is equally lmportant and the state
will not functlon unless its component humans have some un~
derstanding of what cltlzenchip is and an awareness that
they are eltizena.37 He fears he 1z indulging in skepticel
thinking vhen he professes that except In the hands of these
rare teachers who can nake any subjeot sttractive the avere
age pupil would be bored by studying the organization of &
world vhich he has not really entered, 50

The above conclusions are the reeult, asong other
things, of ir Livingstone's practiecal experience, his own
schooldays, hls two years of teaching in & secondary school
and his contacts with the best products of the secondary
schools at Oxford,>?

37 R, ¥, Livingstone, “This uUneducated Hatlon", Lhe
 Vol. 37, April 19%9, p, 369-305,

38w “E&uaatian for the Modern Yorld", foms
Iagks for Zdugatlon, p. 6

B9 remmmerevermens "Adult Edueation”, Jowrne
Soglety of Arts, Vol. 92, August 4, 1944, p.
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He confesses that he, himeslf, left school ignorant
of meny things desirable and important to know, but were he
to complain of this he would be gullty of the deadly heresy
that educatlon must be coumpleted in school and universlity;
that this is a peraon'z lasl chance and therefore he should
be forelbly erammed with all the food of knowledge needed
for the jJjourney of 1life, That hereasy often uneconsciously
held is current and leads to educational damnation,4?

irawing on hig experlence sz & classroom i{escher he
writes that execept for what his students got in character
training at least 50% of them need not have heen in school
et all, The intellectual side of the secondary school did
not touch that 50%3 in fect thelr situstion was, to say the
least, defective. Many people in schooel do not want to
lsarn, they are not interested in the things taught, He
does not think such people, by any means, hopeless osses)
because there are many whose intelleotusl interest awahkens
only when they have & practlesal problem to face, Here he
disgerns the advantege for adult educatlon,

Even the undergraduate he Jjudges pretty raw when he
leaves the university. The truth 1s that people are not
really ready and do not possess sufficlent experlence of
1ife to assimilate such subjeots as philosophy, religlon,

40 R, ¥, Livingstone, "Bduestion for the odern
Some Tasks for béduestion, p. 17.
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history and literature, They get somethine ont of them, of
course, but clearly, to derive Tull profit, thelr rctudies
must keep pace with their experience.®l

The remedy Llr Livingstone suggeats for this situge
tion is not to overcrowd these subjects into an alresdy
overcrovwded currdoulum or teach them to ehildren few of whom
are interested in them and none of vwhom have the nmaturity to
grasp them properly. They are subjlects for the adult whose
mind is mature and to whon they are practical ané urgent
problems and there is no greater need than to glve opportu-
nitles for thelir study through asdult aﬂucatian.“a

He envisions the perfectly educated commumliiy as one
in which people would know the best In imperlizl, national
and municipal polities, in {town planning, housing and social
services; in the earming and spending of money: in soceial
and family relationsi in thought and art; in intelleotusnl
end individual life, The more flelds and the clearer the
vision the richer and the grester national 1life will be,
Sehool and universlty eammot do more than begln such a work)
their puplils are too undeveloped, thelr time too short, to
take in such a panorssma, It must be begun at achool but it
neefle to be carried on and completed in later life and 1t

41 R, Y, Livingstone, "Adult kdusatlon" %gggag% §£
the Royal cSoclety of Arte, v&l. 92, August 4, 154 » D. 474,

az ————————_ WM 8 véjmg ﬁd;ift; P 32’*
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demands a provision for adult aducatian.43
3. Typoe of Adult Education,

fir Livingstone distingulshee between two types of
adult education, one for the magses and one for the edue
eated, For the former he proposes & type of edueation sim-
1lar to the technigue of the Danlish People's High School
rather than to the tutorial classes of the W, E,A, Many of
these are people who have been excluded from the influence
of any school before the ape of fourteen and he feels gure
we cannot have an educated nation, a true demoeraecy, till
they are educated, and adult education 1z the only rosd to
the 5oa1“.44

The second group in whose behalf he pleads for =&
systematlie form of adult education, are the educated, those
in vhose hands, though the composition of the oclass may
ghange, the direction and lealershilp of the country will ale
waya rest, Paradox as 1t may sound, they appear to him to
need education more than anybody, He argues that it is sbe
surd to regard formal education as ended when a nan has been

through school and university but he has no doubt that an

55 4% R, W. Livingetone, Education f World Adrift,
pi [ ]
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individual has a better education if he leaves school at
twenty-one or twenty-two than if he should leave at fourteen
or fifteen, Neither dosa he suppose that spiritunl and in-
tellestual growth ceases and knowledge and wisdom are Tinale
1y achieved when a university degree is taken,

8ir Livingatone concedes that the graduate, vhen he
leaves the university, has derived some benefits from umi-
versity training, PFPresumably, he has a thorough mental
training, that is, he knowe how to read a book, how to weigh
evidence, how to tackle any new subject, 1in shori, how to
use his 2ind, at least in the fleld in which he has studled
and in flelds gognate $o it, That is, or should be, in . ir
Livingstone's opinion, the first and most importent result
of sducation,

Sesondly, the student has, presumsbly, acquired s
background of knowledge; he haa some grasp of those pate
terns, religlous, intellesctual and moral by which propheis,
poets and thinkers have tried to interpret life, and he has
a baockground to hie life, but there is atlll need of in-
ereased knowledge and wiedom to provide for the passing
years of life, As people grow older they attain to posi-~
tions in 1ife vhere their influence on others is grestest
and most momentous, They get into thelr hands more powver,
power over the fortunes, it may be, of the natlion, of =a

government office, of a munieipality, of a federation of
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employers or s trade unlen, of a university, or collsge or
school, of a business, of a famlly. In these later and more
important stages, S5ir Livingstone wonders 1T education can-
not do more than it did in early years and if it cannot pre-
pare & man to make hils reckoning wlth new problems, ideals,
forces and methods which reveal themselves,

He asks whether thls further reckoning can be made
without methodical study under some guldance from experis,
and he suggeste an answer,

Come people can perhaps meke 1t, without such

study, by prlvate reading. But private reading has
its limitatlions: people may not elways know what
books to read: we cannot ask books qQuestions nor
(equally important) can they questlon us: and do all
people read even vhen they coan? ‘¢ need at least
ogeasionsl periods when we ¢an resume our educstlon
methodically and have leisure to renew our studies,

deepen our knowledge, rwthin% our position, and,
possibly, revive our 3deals,45

4, Aims of Adult Zducation,

The a&ims of adulti education as concelved by Sir
Livingetone may be stated thus:
1. To £11) up the gaps in the education of those who
have left school at an esrly ase.ke An uninstruoted publie,
he maintains, 1s & temptation for the ber, the oharlatan and

45 R, W, Livingstone, The Future in Iducation,
P, 86«90,

46 Ida, ABAD,, p. 92,
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the frand,A7

2, To repealr the omigsiong in the educatlon of those who
have received an adueatian.ha

z2, To glve & sound politieal judgment to the manme of
voters,? His comment on this issue is ae follows:

7ithout adult education the slectorate for the

next generation, a eration whieh must face some
of the greatest soclal and political problems in osur
hiatory, will malinly consiest of voters who have had
no education after 14, 'The raiced school age, Young
People's Colleges ecan do nothing for these,

In another context, he states that if the name of
voters show a sound politicsl Judgment it does not ocome from
anything that has been done for them, "Here", he says, "is
a great pollitlcal weakness yel to be tackled and only to be
tackled through a nation wide system of education",”?

4, To prepare people to cope with the growing complexity
of modern soeiety.52

4T R, W, Livingstone, On Speaking the Truth, p. 14,
48 ~=--w-e=, The Future in Fducation, p. 87.

50 wwwemeee, "idult hducstion”, %%ggggl_ggmggggg—
w' Lendon, VOl. 75’ Qetober 19"‘3: P 9-

51 ~eewmmne, “"Lducation for & Clvilized Democracy”,

ation, p. 65.

52 weweewew=, ‘Yhat Lo You Get from Ldueation:", The
Listener, Vol, 17, June 30, 1937, p. 1712,
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5. To provide an opportunity of systematic study for
everyone engaged in routine or practical work to refreeh,
reequip and reorientate his mind, Thie alm ie amplified in
the paragraph which follows:

At present vwe use the term as if adult edu-
cation was & means which those who leave gchool
early could repsir the gape in thelr knowledge or
the deficlencles in their mental training., But it
is a need for all; for all men have such gaps and
defects, and the gaps grow greater as the world's
knowledge advanses, ¥wWe need to become famillsr with
the ldea that everyone engsged in routine or prac-
tieal work, especlally Af he ocouples a direecting
position needs periode of systematic study in order
to refresh snd reequlp and reorientate his mind,
There is no occupetion or profession in which the
resumption of systematic education in later life
would not be profitable and there are few hunan be-
ings who would not greatly profit by 1t,53

6, To prepsare people %0 live as good members of thelr
family, their community and their state 5%

T. To give an understanding of the functioning of social
and pelitical institutiona, The followlng passage conveys
Bir Livingstone's line of thinking on this matter:

hfzhn eltizen/ ought to know momething about the
machinery of government and the fabric of his civi-
lization, and at present we fall to give him this,
Certainly: but ashool 1s not the time or place to
give it, It should be given when it can be used,
when men and wonmen &are citlzens, with votes for pare-
liament and local govermment, whleh cannot be given
effeectively without knowledge and, 1f given

53 R, W, Livingstone, lhe Future in iducsatlon,
p. 92-93,

34 &” M# P ‘89-
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effectively, can change the condltions of their
life, 7This is the time when the knowledge lsg
needed, 1s welcomed - &and is not avallable /,../
this is a matter for Adult Education, hitherto so
neglected in thils country,55

5. Ways and Yesne in Adult Eduestion,

8ir Livingstone stresses three essentials for the
spread of adult education: residentisl faellltlesa; new methw
ods of teaching; s sense that the whole future of the coune
try depende on whether "we can get not a few people highly
educated but the mass of the people imbued with the most
important things which education existe to impart®, 56

Adult edusation should be residentisl, 7This con~
dition he makes imperative 1f a syetem of adult education is
to be successful, In residentlal colleges, he feecls men and
women alike, whatever their income or work, could st least
onge in their lives, for a few months or sven weeka, withe
draw out of the press and turmoll into quiet and beautiful
suwrroundinge where they could take up agaln thelr education
and stuly, learn about new problems and the world as it is
and think about life iteelf, Thelir studles would be more
real because they come from the hard realities of the

55 R, W. Livingstone, 1 o yo AQrifs,
p& 142Q

56 wwwmmmes, "Adult Educatlion”, MMMM
Beglety of Axtp, Vol, 92, Auguat 4, 1944, p, 473,
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practical world and they might, it 1s to be hoped, go baek
to the world inspired to make lte resllties better than they
are 27

He does not think a successful systen of sdult edu~
oation can be developed unless it 13 made more soelisl, He
agrees that the lamp of wiedom oan burn in eelitary shrines
and in dismal lecture halls, but for the many, he feels
sure, it will not burn brightly, if at all, unless fanned by
that social corporate 1life which exists in a residentlel
school and which educates and mekes education attractive,
It is as important, for praeticel purposes, that education
be attractive as that it should be good, 58

Unlese adult education 1s eompulsory, one of the
great difficulties is to induce people to take it, 2ir
Livingstone, therefore, insists that educatlion has this in
common with industrial produets, 1t must be brought into the
eonsumer's notlce, FPubllielty is Just as important in the
educational world as it ig in the business world,>d

He mees in the residentisl element an oasls for the

poor man in & life of hard work and comparative isolation,

57 R, W, Livingstone, "what lunan Belngs :‘hould Be®,
, Vol, 28, November 26, 1942, p. 676,

GG wwwmmwww, "Onlleges for the People”, the tpecta~
Lor, Vol, 170, Jenuary 1543, p. 7T1.
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He doubts whether any nstion-wide system of adult education
is possible without it, To attend lectures after a day's
hard work, and regularly, week after week, to lesve one's
fireside for a room in & dismal provinelal town, which is
generally much less attractive sand comfortable than the
loeal cinema, requires an sffort that 1s overcome only by a
real desire for education and most human beings, so Iir
Livingstone belleves, have a ecapasity for edusstion rather
than a desire for 11,60

In Britieh farming, he remarks, the cooperative
movenment proved a failure; mistrust of one's nelghbour and
individual selflishness have been too much for 1t, He halls
the People’s High School ss an antidote to these vices, It
is easy for men to trust each other when they have lived and
vorked together for nonths under one roof; the suspielon
based on ignorance melts away, The individual becomes part
of a larger pattern, snd 2 spirit grows up and chooks selfs
ishness, encourages men to feel themselves members of a
community, and makes cgooperation not only poseible but
natural, 6l It is to be noted that Sir Livingstone sdvises
that residentiel study neither can nor should replace the

non~-residential type, each complements and asslste the

60 R, W, Livingstone, 5 © “dugstion,
p. 53,

61 m‘-’ M’ Pw 580
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other, 52

He agrees that conditions in England and lDenmark are
different; Denmark is predominantly agricultural, England
largely industrial, but he wonders if snything equivalent to
the People’s High School can be established in hile own counw
try on a secale auffTlcliently sericusly to influence national
1ife, He fears that only experlence can give the answer,
but of one thing he is certain, it will require sacrifice
end effort to effect any great change,

There sre classes, he thinks, which could attend a
residentisl school without finding themselves unemployed
when they left it, domestic servants, for exaample, UGovern=-
ment and munieipalitiezr could, 1f they wished, arrange %o
release thelr employees for & perlied, Also, farmers and
small~holders might find it possible to relinquish their
work for & short period,

He reealls that whern compulsory military service was
introduced into the Sritiash Isles, pending wWorld wWar II, men
had to leave thelr employment to perform it; a sacrifice
astually made for military needs eoculd, he 18 sure, also be
made for other purposes, if people came to believe that edu-
eation 18 no lese important than readiness for war, If they
49 not belleve that they are not likely to make a sacrifice,

62 R, W, Livingetone, "adult Edueatlon", Jowrnal of
Edvgation, London, Vol. 75, October 1943, p, 449,
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It will be made if the driving foroe 1= there but he debates
the question: from whence comes the driving force? ihere iz
no tradition in England and the English cannot find an in-
spiration in nationsliem, Regourse must be had to a dif-
ferent set of motives,

The following suggestions are given by ir Living-
stone &8 & possible meane of building up an adult education
gystenm:

Frivate enterprise may found end endow eollezes as
Coleg, Rewbattle and Voodbrooke wers founded, but 1t cen
only be on a limited scale; finaneial interests and politw
ical trends will, of nec¢essliy, be limiting factors,

Or adult educetlion, instead of being created fronm
above may grow up from below, ag women's Institutes and
domen's (lubs, sterting with quite different objlecta, have
developed into an ageney of Informal education and may fur-
ther develop residential celleges of the Lanish type,

Or the Itate or Logal Edusational Authorities may
take the lesd in providing colleges for the people,®’

He sees no reason why every town should not have &

eommunity institute with good lecture roons, concert hall,

63 R, W, Livingstone, Ihe Fu
P 59"'64'.
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reading rooms, library and cm::weearn..é'g

He views the teacher situation in adult education as
an acute problem, Tessching people in the universities is
different from teaching the man In the stireet; interests are
different, Teachers of adults should be able to show people
that the esubjects they teach them have a bearing on their
1ives; that 1a the end from whieh they should aspproach the
nasses.55 He cautions that though the teachers mey be maine
ly university graduates they will have to forget wniversity
standards, outlook and apprmaah.ﬁé

In the parsgraphs which follow are to be found Sir
Livingstone's views on the subjects to be taught to those
adult students, The subjest metter should be asuch as best
helps to make human heings,

There is the gtudy of the materlial universe and the
study of man as = sentient, thinking and spiritual being,
The Tirst of these consiats in the seclences which study and
explain the material universe, 7The elements of the 4if-
ferent sclences can be taught, but 1t is even more deslrable
to bring home to the studente the meaning and lmportence of

64 R, ¥, Livingatone, "Adult ©ducation”, 4%9”x”£%“%£
re)l Soclety of Arts, Vol, 92, August 4, 19 P. 475,

65 Jd., ibld,

66 ]d,, "Help from the Universitles”, :;ggﬁsﬁggsﬁa
=TI L 2 Nls S ﬁa., 1323. ﬁﬁptﬁmmr 7, 1940, P
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sclence in human life, That perhaps, can best be dene, hise-
torioally, by a description of the growth of sclence, and
blographlcally, by some account of great men of selence,
their personalities and thelr work,

The humanitles, history, literature and religion
should form & part of the program. 7o the majority of the
population history and literature are 2 closed book, bui
these subjects must be ineluded 1f "we are to have an edu~
cated nation and not merely a nation of which a minority has
veen educated”,®7

History is fundementally the record of human bellef
and actions, folly and wiadom, dlssster and succesa., The
researches which appeal to scholsrs and atudents do not
interest and only indirectly concern the ordinary men, and
to teach these subjects as they are taught in the univer-
sities or in the higher forme of school is like talking &
foreign language to people who neither know it nor wish to
understand 1t, They are noi concerned with scholarship and
¢annot be reached through 1¢, All human beings are inter-
ested in the problem of how to live and history will have &
meaning for the ordinary man if he sees in 1t the fages of
human beings engaged in the common struggle of humanity for
better things,

67 R, ¥, Livingstone, Ihe Future in Fducsation,
.p. 7*:
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The Bible has a place in the subject natter of adult
edusation, It Le & philosophy of history as well a8 s cole
lection of storles and in general, Af not in Jetall, it is
the best phllosophy ever written for the ordinsry man,

In litereture, the conmon men hea hls own preferen-
ces, He is not prizexrily interested in lilterary eriticiemg
bui, he may be interested in poetry, that is, in vhetl intere
eatedl the poet, she [Hstory of Litersture snd moct of ithe
contents of sanotated edltlons or works of critielam have
little or no meaning for him. ‘hat does appeal is the ap~
proash through the more human aide of the subject ma&tar.ﬁa

“ther subjeots whieh should £ind a ploapge in the gur-
sdeulun of the aduld zehool might be musiec, art and crafts
everything which can enrich 1ife and make 1t beter,®

Finally, the needs ol the nass of the pevple canmot
be met gxeept tirough religlon, Fhilosophy 1s beyond the
erdinary man and philoscphicul systeme however poveriully
they nmey influence on oduented minority, leave the mind of
the nass untouched, It ie veligion, not phlilosophy that
reaches and moves humsnity and sstisfles ite ne@d&.70

68 R, W. Livingstone, jhe Future in iducation.
p. 6686,

& ~=, "Adult Sduecation", Journal of the Roypd
Soplety of AFts, Vol. 52, iurust L, 19M: pe 3D
70 wwm=we=e, gfucatlon mnd the pivdt of ihe »ge,

Pe 38,
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To complete Dir Livingmtone's account of the subject
matter of adult edunation for the rmacses it may not be out
of order to mention that he sees an important place for the
uge of films in oresting an atmosphere and stimulating the
Intereats of students., His last caution respesting the
vhole matter of methods in adult education is this: there is
always a danger of being above pesple's heads; a for worse
one iz to play them down, L

Eduecation for the educated means education not for
those who have missed 1t in adolescence and youth but for
those who have had 1t, Reference has already been nmade to
the fact that &ir Livingatone recognizes thie type of adult
education as belng absolutely necesssary in a modern world,
and he recognizen it as & funetion of the wniversity.

He is persuaded that 1f doctors, business men, civil
servants, teachers and others, had an opportunity, or betier
8t1ll, recurring opportunities, to think over thelr coccupsw
tions in later life and to stndy new developments and kmowl
edge which affect them they would go back to thelr work with
nevw interest, vigeour and capacity for 1t,

Besides the purely professional subjlects he says
there are other interests which are common and important to

all men, economics, religion and the econduct of 1life, In

71 R, y. Livingaﬁane, "Adult Edueation", J
Royal Soclaty Arts, Vol. 92, August 4, 1943
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a8ll of them 2 man is better equipped for study after the age
of thirty than he was as a schoolboy or undergraduste,

The best agencies to sstisfy this need are the uni-
versities for they have the teachers, the libraries, the ate
mosphsre and tradltion of study and resesrsh, In & measure
they have the fasilitier as well., But they need to conecelve
of such adult edugation as & regular department of their
work; they need to organize definite curricula by shaping
and greouping those courses they already have and where neo-
essary provide new ones, 0Of all these things iir Living-
stone takes s pracilesl view,

But he knows that though the universities mey organ-
1ze the adult study yet they cannot force the students to
come to them, This demends the sooperation of others ouf~
side the unlversity. It ls the task of the employer, in the
Tirst instance, of the HState and the Loeal Authority; they
are in a better position than any other employer and the
nation will gain maoh by thelr making it possible for their
employees to further thelir lmowledge, He envisages the
growth of e practice by which the Jovernment and Locsl Auw
thorities will regularly second their more promlsing offie
¢lals for perlods of systematle study at the university,

thould the practice of resuming systematlc study
begome common he foresees o prastlcal step towards remedying
& perious weakness in English nationsal 1ife, the neglect of
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the social sciences. lore research in this field is essen-
tial if political and social life is to prosper. Inecreasing
the undergraduates in the social sciences will not remedy
existing defects, he deeclares. The task i3 cne for gradue
ates. The way to go about it is to bring back to the uni-
versitisa those who have acquired the experience, the eivil
servant, the municipal offieial, the doctor, the business
man. HNot only will this add considerably to the data on
which the social sciences must depend but it will secure
that cross fertilization of theory and practice which is one
of the maest fruitful sources of advance in knowiedge.72 Here
13 adult education for the educated in action.

From the foregoing account of Sir Livingstone's
views on adult education it may be concluded that he has a
genuine concern for the interests of the eoammon man; in fact
it is no exaggeratlion to say that he has an interest in the
educatien of every man, and that in all) stages of devel-
opment, frem the cradle to the grave. Chapters II, III and
IV have endeavoured to examine his concept of education at
these various stages, both from an individual and from a so-
cial point of wiew. One problem atill remains, to evaluate
his theory of education in the light of suitable criterda.
Chapter V will attempt to describe these criteria.

72 R. W. Livingstone, The Future in sducation,
p. 87-106.



CHAPTER 7V
CRITERIA FOR A BOCIAL EDUCATOR

An evalustion of Sir Richard Livingstone's position
a8 & .;oclal Educator seems to indicate the need of certain
eriteria to serve as a basis for appraisal of hls educa~-
tional theories, From a study of the literature on Hducs~-
tion and a review of the thinking of representative wrlters
in the field, the following ceriteria for a Soclal Educator
have been formulated:

1, Does he respeet the human being as an individugl?

2. boes he consider soclal sducatlon to be the comple~
ment of individual education?

3. Doep he recognize the urgency of adult sducation?

4, Does he regexd Christianity as fundementel to edu-
eatlon?

The purpose of this chapter 1s to glve a description
of these criteris, their sources and implicatlone, with a
view to determining, in Chapter VI, the extent to which Bir
Livingstone's thinking may be conasidered to be aligned with
them, Thereby 1t is hoped to establish the cleim vhether or
not he may rightly be called s Soeclal Educator,
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l. Respect for the Human Being as an Individual.

A preliminary consideration in any discussion of
this kind would seem to be an under'standing of the nature of
the person to be educated. According to Pope Fius XI the
subject of Christian education is

man whole and entire, soul united to body in
unity of nature, with all his faculties natural and
supernatural, such as right reason and revelation
show him to be; man therefore fallen from his orig-
inal estate, but redeemed by Christ and restored to
the supernatural condition of adopted sen of God,
though without the preternatural privileges of bodi-
ly immortality or perfeet control of appetite.

There remain therefore, in human nature, the effscts
of original sin, the chief of which are weakness of
will and disorderly inelinations.

The Greek, Jewish and CGhristian conception of man is
stated by idaritain to be

man as an animal endowed with reason, whose su~
preme dignity is the intellect; and man as a free
individual in personal relatien with CGeod, whose su-
preme rightesousness consists in voluntarily obeying
the law of God, and mar as & sinful and wounded crea-
ture called tc¢ divine life and to the freedom of
Crace whose supreme perfection consists of love,

1 Pius XI, Christian Education of Youth, Vatican
Polyglot Press, 1923, p. <l. ’

2 Jacques Maritain, Education at the Crossroads
New Haven, Yale University’?rass, 1043, Pa 7s '
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Kana3

mentions other attributes of man's nature
which form part of the basic teachings of Christianity,
nanely, the limited perfsctibillty of men's nature, the nat~
ural eraving for happiness implanted in man by his Creator,
the social nature of man, man's power to learn certain
truths in the natural order and his need of ilivine Revelaw
tion to dlacern other truths which because of his limited
gapagidy to lestrn, cannot be learned otherwlise,

Among the educators whose writinge have been re-
viewed there 12 general agreement that a fundamental prin-
¢iple of all educatlion l1ls reaspeot for the human being ag an
individual., Kandel® notes that ene of the lesaons most
widely learned during the Firet World .Jar was the worth of
the individual,

Redden and &yan5 state that the worth of the indie
vidual human being 1s founded on the following trutha; his
ereation to the image and llkeness of Godj his lmmortal
soul; his rational and moral nature; his freedom of willj
his inallienable rights; hies redemption by Jesus Christ) his
membership in the Mystical Body of Christ,

4 I, L. Kandel, Qggﬁgggggxe idueation, Boston,
Houghton=:Aff14in, 1933, p. 4.

J John Ue Hedden sand Francls A, Ryan, Egggdgm
g 94,

ion, Milwsukee, Bruce, 19#1&, Do
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These twoe writers deflne the grounds for the equali-
ity of all men when they say "All men are squal in origin
and uitlmate end, They are equal in the dignity of human
personality and before the law, Zach human soul is equally
preciour in the eyes of the Heavenly Fathar“.é But individ-
uals differ in talents, abllitles and vocational aptitudes,

That education ie & unitsry process and not merely 2
mosalc of unrelated elements, 18 2 notlon well established
in the literzture, That it iskes in the vwhole aggrezate of
human l1life, is of general aeceptance among pressnt~dasy edu=-
cators, As De Rovre! puts 1t, eduecation starte with the
vhole man as & basle and then proceeds to explain the vari-
cus gectors in terms of the whole: the physieal, vooational,
intellestual, moral, epiritusl and soeclal elements,

Pope Fiue XI expresses this unitary concept of edu-
cation in these words:

Lr.s/ Christian eduoation takes in the whole ag-
gregate of humen 1life, physlesl and splritual, intel-
lectual and moral, individusl, donestic and soolal,
not with a viev of redueing it in sny way, but in

order to elevate, regulate and perfect 1t, in_accord-
ance with the example and tesshing of Christ.B

6 Id., ihid,

7 Franz De Howyre, Catholl
Translated by Edward B, Jordan, Ne
pi 1#1.

8 pius XI,
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Sinece the education of the Individual implies the
development of man “whole and entire” 1t is necessary here
to explalin, Iin turn, each of the different sectors of educe~
tion, the physissl, voestional, intelleetual, moral and
epiritual, The sosial element will be treated separstely,

As to the relative lmportange of those varlous sle~
ments Redden and Ryan observe that easch of them should be
developed ageording to its essential hierarchy, They exe
plain that

by essentlal hiararchy is meant the proper log~

ical order in vhich man's powers should receive dew
Fires on earlicst in the order 3f native, but his
spirdtual powers ave first or highest in the order
of importance and pre-eminsnce,?

cunninghamla gives smple justification for the proe
vislon for physical edueatlon in any plan of eduecation when
he says that the right to 1life bestowed by the Creator con-
notes espentially the duty to respept life and to preserve
health in order to asehieve the purposes of life, He in-
eludes in the concept of heslth that physlcal, mental and
enmotionsl well=being which will enable & man to live a nore

mal happy life here, leading to 1ife hereafter, He adds,

9 John D, Redden and Franels A, Ryan, A
hy of Eduestion, Milwaukes, Bruee. 1942. Te %%%

10 ‘&'. F. mm%ﬂﬂ. & gk :
New York, Mmemillan, 1940, p.
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since education is a unitary process, and & unitery orgsniew
is the subject of education, mental hyglene should be an in-
portant concomitant of physlical hygiene,
be Hovrel: declares that moral and phyeical health
phould go hand in hand endé Ulich asseris that "moral edu-
gation invelves responelbility not only for the psychieal
but also for the physical side of our existunaa“.la
Pope Plus XII confirms thege statements and he ep~
proves of physical pulturse provided 1t 1s in proper proporw
tion.
It will be in such proportion when 1t does not
lead to & worship of the body, when it 1 useful to
mtrangthan the bedy and not to dissipate its enerw
gles it serves alese as & recreatlion for the
spirit and 1s not a cause of spiritual weakness and
erudeness, vhen it supplies new incltements for
atudy snd professional work and does not conduce to
thair abandomment or neglect or dlsturbange of the
ghat should relgn in the sanctusry of the
home 1
It 18 elesxr from the references cited above that
physical education has its rightful plage in sny soheme of

education., It 1ls an essentlal element in the education of

11 Franz le Hovre, gatholiclpm in Fdueation, p. 131,

12 Robert Ulich, FPundamentals of Demo % NN
aatlon, New York, American Book ua., 19*., Pe %%.

13 Pius XII, ”Eduention and “odern Enviromment”,
us 2 nd bholl sation, Lﬁit@d by Vmeent. A,
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human beinrgs and as sugh should receive the atventicn
commensurate with 1ts place in the hierarchy of elements.
The importance of vocational development is like-
wise recegnized by those who accept the true approach te
education and they regard the vocatienal aim as an essential
aim of education. Willmann reasons thus: "The demand that
each individwal de his shars of work presupposes that he
Le+s/ Poszess the necessary amcunt of knewledge and skill®.
He recalls that Christianity conferred a peculisyr dignity
on labour; it ennobled the training for the machaniesl and

14

learned professiocns; it modified the sharp eontrast between
elegant leiswe and wvocational activity when it subordinated
beth o man's eternal interest. PFarther, Christianity cen-
siders mamual labour and professional training as not un-
werthy of any wac becauss 1t makesz them subservient to man's
higheat aim and thereby supplies an elemsnt of illiberal
education, Illiberal education Willmaan definas as
"learning for the sake of earaing a living" in gentrast to
liberal education "which admits [,..7 of living for learning
saks'.15

1, Otto Willmenn, The Science of Edueat;icmg Vol. 2,
Translated by Felix A. Kirach, Latrobs, Pa., Archabbey
ms&, 1930’ p. 39‘4’-1“11*‘

15 Id., ibid.
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Though educators recognize ths need for wvocational
education yat many of them feel that making a living becomes
an end imn itself instead of a means to an end and they fear,
like De Howre, that "vocational or professional training is
stressed at the expense of that general education whieh
looks to the development of the whole man".16 Brown regards
these two forms of education as interdependent and he states
that "conceived in sociologleal terms the artifiecial divi-
sions between general and vocational education have no place
except for the administrative goal of insuring the effi-
clency and integrity of vocational edueation®, 17

Intellectual development implies the development of
the intellect and, according tq De Hovre, "the development
of the intellect 1s an essential factor in the complete for-
mation of man® 18

Redden and Ryan define intellectual educatien in
these terms:

In its simplest meaning, intellectual educa-

tion i3 the enlightenment and the %raining of the
faculty of thought. This faculty is termed the ine-
tellect, and 1s usually described as the spiritusl

cognitive power of the soul, Being spiritual, 1t
is intrinsically independent of matter in its

16 Franz De Hovre, Catholicism in Education, p. l45.
17 Franeis J. Brown, E%%fﬁ&iﬂﬂ%l.ﬁﬂ&i&lﬂEX& New
York, Prentice Hall, 1947, p. v

18 Frans De Hovre, ibid., p. 216,
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operations, This does not deny the intellect's ex-
trinsie da;sndunca upon matter as something of a
gondition for the intgllect's eliciting the act of
knowledge. gg cognitive is implied the mental oper-
ation by which one becomes aware of objscts of
ehauﬁht or perception., By the operation of this
faculty, fguwludge, truth and certitude are
aecquired.

It is assumed, in this discussion, that the nature
of knewledge, truth and certitude are accepted in their
philesophical interpretation, according to seholastic teach-
ings. No attempt is being made to give a philoscphiecal
explanation here as it is felt it would zerve ac practical
purpose and it might lead to unnecessary ramifications which
would have no immediate bsaring on the tepic uander discus-
sion,

In like manner the intellectual virtues, understand-
ing, wisdem, knowledge, prudence and art are assumed without
further explanation except to reier vo a statement of Hedden
and Ryan to the effect that "in the field of intellectual
eduecation the intellectual virtues should receive due
rceegnition”.zo

De Howre ie reflecting current opinion when he
¥rites of the danger of overstressing the development of the

intellect:

19 Redden and Ryan, A Catholic Philosophy of
Education, p. 217.

20 Id., ibid.
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In the matter of Intellectual education there
ic a tendency to overestimate the importance of
native ability and to undervalue the contribution
of social heredlity, Likewlse there ls s tendency
to stress intelligence and to ignore ané neglect
the will, Yet will power, which is largely the
product of training playe an impo t role in the
field of intellect endeavour /,,.,/ all the neces~
sary conditions for genuine study and genuine teach-
ing, ineluding interest, attention, mental aetivity
anc the rest, are Jug{ ap much & product of the will
as of the intellect,

Man is by nature both moral and religlous because he
has an intelligence to understand that he is a ereature
bound by the law of his Creator, lMorality ineludes duties
towards God as well as towards one's self and one's fellow-
meni 1t gets its meaning and senctlon from relations between
Ged and man, therefore man cannot worship God without keep-
ing the moral law and he cannot keep the moral law without
worshipping God; the two are Iinterdependent,

In the above statements Kanaag swas up anothsr facet
of man's neture which has important implicatione for edu-
eation, not the least of which 1s, that moral educatlion can~
not he peparated from religlous education,

To continue his explanation: “oral education which

is 2t the same time individual as well as soclal, consists

21 Franz De Hovre,
Ds 143=144,

22 W, Kane,
Pe 201202,
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in the formation of hablte of virtue, the noral virtues of
prudence, justice, fortitude and temperance, natural and in=
fused, Just as there are two kinds of moral virtues, the
natural and the infused, so there are two kinde of moral
education, But so fer as the sducational process is gon-
eerned the e2ducand has preclsely the same task before him in
& natural and s supernatural moral education, iz educa~
tional alds are Jifferent ln each sort of education; but his
own funetions remaln the sane,

Redden and Ryan note that "Yoral edueation iz in
reality character educatlen and 1ls achleved by the process
of eharacter formation”,2>

Kellyf"4 liats the followlng beslc elements for the
successful formation and development of character: (1) the
training of the will; (2) the development of worthy ldeals;
(3) the acquisition of eorrect habits; (4) the control of
the emotions; and (5) the coordination of all these elementis
leadiing to the aschievement of moral integrity., Of thene, he
says, the most important is the strengthening and the train-
ing of the will,

2% Redden and Ryan,
Lion, p. 265,

24 "1Allliam o, Kallyésﬁggggggggﬁg_ggzggg;gﬂx, Fourth
Edition, Revised, Bruce, 1956, p. 518=550,
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Some controveray existis among edueators as to the
relative importance in education of the intellectuasl and the
moral virtues, There are those who held that the primary
purpoas of the school is %o transmit intellectual content
and there are others whe see the primary purpose as the
training of charaoter, Of this eontroversy Redden and Ryan
remark, "Not a fow llke to talk about 'the moot question of
the intellectual versus the moral virtues' /,.,7 although
thie question may be 'moot' 1t is by no mesns 'versus'”,2?

5t, Thomas tesches that "moral virtue can be without
some of the intellectual virtues, namely wiedom, secience,
art; dut not without understanding end prudenaa“.aﬁ Pur-
ther, he says, "other intellectusl virtues can, but prudence
cennot be without moral virtue”,2! From these two state-
ments 1t becomes clearly evident that moral virtue neede to
be joined with right reason, and that charaeter training
should be based on & rational foundation,

Another prineiple of sharacter eduecation whieh forms
part of the teachings of Christianity is to be found in the
statement that grace bullds on nature, Plus XI expresses

25 Redden and Ryan, A Gatholic Fhilogophy of Educa-
M! P- 283-

26 Thomas Aquinas, Summa Theologlga, Question 58,
Artiecle 4,

o7 1d., ibid,, Artiele 6,
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the relationship betwsen the natural and the supernatural in
this way:

The true Christlan does not renounce the acti-~
vitles of this life, he does net stunt his natural
facultles; but he develops and psrfects them by
coordinating them with the supernatural, He thus
enncbles what is merely naturel in life and secures
for it new strength in the material snd temporal
order, no less than in the spiritual and eternal 28

The true and fimished man of character, the end
produoct of Christian education, is also aptly deseribed by
Pius XI,

The proper and immediate end of Christian edu-~
eation 1s to cooperate with divine grace in forming
the true and perfeet Christian, that is, to form
Egri ¢ Himself in those regenerated by Baptism,

svy/ the true Christisn, product of Christlan edu~
cation, is the supernatural msn who thinks, Jjudges
and acts constantly and oconslstently in accerdance
with right reason illumined by the supernatural
light of the example and teaching of Christi in
other words, to use the current term, the true and
finished msn of character,Zd

A full understanding of religlous development de-
mands a definition of religlen iteelf, According to 5t,
Thomas-0 religion is the virtue by which man glves to God
the honour due to him, It is of obligation on everyecne, It

i 2 virtue with justice aes ite endj it is reckoned a part

28 Pius XI, Chriptlar

29 Id., ibld,, p. 32.

30 Thomas Aquinas, Summe Theolozlea, Questlion 81,
Article 5;

» P 33.
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of justlos which le 2 vorsal vivtue ane 11 cxcels anong the
moral virtues,

d&lﬁhﬁl expl-ina that religlon iz nalural or super-
netursl, In the first lastence it is the sum of man's du-
ties as they can be ascertalned Ly the light of roeason
slone, Juagh duties are o G, o his nelghlouwr axd 4o hime
gelf, {his ls natural rellglon., Jupermatural relicion 1s
the aun of nan's dutlon as dellined Ly -lvine Hevelation,

Ath respect Lo the volue of religlous educatlion
Redden ami Ryan make thls assertlon:

it education ig nol 0 neglect or onit the most
important sspect of man's nature, nanely the spirie
tual, 1% must lnelude relligious teachiug whieh ought
to enmbrace both instruction in dogma and tralning in
norel conduci. The teachings oif Chrdsy susgt e nede
an integral part of educational eontent, and be
inculcated by Loth pregept and example, ‘hose
teaghings are fuwianental, stressing as they do, the
true nature of the Indlvidual; the fact t(hat nan was
ereated by Godj ithat man is composed of body and
soul; that he possesses a Iree will; and that he ls
destined for eternsl happiness, Religious education
is the west important sgent in the develop.aent of
the whole child agg mist be made the ceniral theme
in all edusation, <

AL o ’%
s Hoveo~ - aleo speaks of the neceusslty of rellglious

edusation 1f the whole ohtlld ls to bo developoed, leliglon
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is not merely a matter of the soul; it is something that
pertains to the whole man, For this reason religion shoudd
perueste and vitalize every phase of educatlon, vhether it
be physiesl or intellectuel, individual or sccial, clvic or
national, vocational or oultural,

2, Socinl Zducation the Complement of Indlvidusl Edusation,

"The maln lines of modern soelal pedsgogy™, writes
Ne Hovre, "were traced not by the Radiesls but by the great
master of Catholie Edusailon, Otte willmann".ﬁk Heroe, it
18 fitting to look to ¥ilimsnn for an suthoritative atate-
ment on the relationship between the individuasl snd soelal
points of view in education, He says:
In order to graep the scope of educatlon as &
science, it is negessary to combine the individual
an? the soeisl pointe of view, for only in this
way can we realize the richnmsss and the depth of
the persoenal relation without losing si%gt of the
various sccisl and historiosl interrela anahipa.35
Pope Pius ZI writes that "Education 1s essentlally a

soclal and not s mere individual aetivity”,>® and he edds

ps 30,
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that there are three necessary soociotics into vhieh man Lo
porn: the family and clvil soolety in the natural order, and,
in the swpemastural osrder, the Churaeh,

At this point, for the sake of clariiy, 1L peoms
desirable Lo glanes st sose of the various commetstions of
the term soelety, From the bulk of the literature on sooisl
elusation one gathers the lmpression that the use o7 the
tern le beset with confusion, Redden and Ryon define soele
ety as "the aggregate of Individuals grouped torether Tor
the purtare of achieving cormon material c«r -2 ritusl
sbiectives throuch the mediur of cooperative efford" .37

tarviteh is more preslse in his attempt to deflne
the term, He writes: "On pariait jadis de ls seeldtd aveo
un grane 2, O, 31 o'y & pae de socidtét, 11 n'y s que dos
saelétds multiples” .?7’ ? Tapther on in the sane text he notes
that "toute spoidtd ent un "meorocosne’ de groupements Dare
tioliors et chaque groupe counstitue un 'micrecos-c' des
‘toroms 2o soeisbilité’, des liaisoms seciales”, It appenrs
eorrcct, then, to scoept za his Jelinition for sosclety, 8
group of nen joilned together for common intoroccts,

¥ Aedden and Jyan, Lrog
p. 54,

38 Oeorges Jurviteh, Lo yoestion sch tm;r@wg.%ﬁm
%p Paric, Ppecses Universitiélires “e Trence, 19%0,

Pe .
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It is Gureiteh, teo, who apeaks of the verious
degrees of soplal integyetion, namely, Msss, Soolety, Commus
ally snd Commundon, Of the faur, Msse ip the lowent prede;
it is o mere mschanigal conoception,

1a fusion peut €tre trde faible et ntaffester
que des manifestations superficlelles dea bl st
des Autrul qui ne s'interpéndtrent qu'en purfsce,
tandis que ce gu'ils ont g%uﬁ ou moins profond et
personnel demeure b part,

Commmnity, be defines, as a group of people linked
together by natural, hilstarissl, linguistie and eultursl
beris, OFf it he says:

Les Mol ot les Autmal peuvent fuslonner sn #'oue
vrant ot en s'interpindirent sur un plan plus intine,
ot leur parileipation au Heus gggt leurs

sndewrs perecnneiles sang tefnls gque eetie

tégration atteligne son meximum A'intensité,

Finally, Communion is a group of wen linked together
by spiritusl bonds,

La fusion et 1'intégratian » 1o Kous atteiw

ent 1o maximm de Lewr intensitd, le ‘ol ot
sutrul stentr'ourrent et s'interpdndtrent
Susqu'd 1 1imite du possible et quiainsi les proe
fondeurs lea moeins scoespibles ee ﬁiauvmn% oonprices
dans la partisipetior & l'onsenble, 1l
Another souree of amnfusion is to be found in false

notions of the relation betwesn the Individusl and soclety,

79 Idas dbSdes D. 124,
50 Jdes ARAd.
A Ide, Abdda
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The interests of the imdividual and those of society are
diveres and cannot be harmonized; they sre essentially
antegonistic, De anrn“a notes that Individualism overlooks
the abyss between the individual and soclety and Doclaliem
takes Tor granted the natural disappearvsnce of the antagw
onisn that exists between ther, X144 remarks that “the
interests of the soslal osrganiny and those of the individe
uale eomposing 1t sre actuzlly antsronistic, they osn never
be reaonciled; they are inherently 1rr@aan¢11able“,43

The confliet bestween the individual and soclety hes
been amelloratad, says De nmrm,“4 by Chrdistianity, ‘his 1t
has done by proposing a new and higher sonoeptlon of 1ife
which ${n summed up in the twofoeld eommandment of the love of
God and the love of neighbour, "Following the teaching of
the GodeMan, Christiasnity has reised man to the full stature
of humanity; it has made our fellowmen our brothers in
Christ",

For & oslear definitlon of the true relationchlp bet
ween the individual and soglety one may, with eonfidence,
turn again to Willmann:

42 /ranZ De Hovre, Shllosg

43 Benjamin X1dd, Zoglal syolul
Haemillan, 1694, p, 8384,

44 Franz De Hovre, ibid,, p. 155,

RASOEY » How Xﬂl‘k,
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In the relationship between the individual and
the community the latter iz not superior to the
individual} both are complementes of each other, and
neither of them is merely a means for the other,

There ars two in the moral world; the one
is the perscnallty of the individusl, the other ia
the intellectual and moral sommmity,45
Bruehl expresses the same notion: "Christian Soelal
Philosophy regards the individual and soclietly as complemenw
tary, neither of the two beling eomplete in itself, but eash
requires the other” 46
That the individual has sn end away and beyond sll
soeial erganization, 1s a fundamental prineiple of social
educetion, The individual ie, in the final anslysis, the
foundation of soclety, Kane confirme this,

The development eand mainitensnce of socirl re-
latlons between men essentlally depends upon the
develo of knowledge and virtues in individusl
men, JLa. The history of family 1ife, of instlie
tutional life, of e¢ivic and national 1life proves
atbundantly that group edueation ie {eravar 1imited
by defecta in imdividual education 4T

Re adds that both because of the depemdencey of sow

oial objectives upon individusl objesctives, and because in-
dividual objectives are more enduwring than scclal objlestives

& sound educoator must give precedence to individual over

p. 39,
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sooial objeatives,

54111 another basle prineiple of soclal education is
gontained in the teaching that the soclal problem iz at bot~
tom a moral problem, The age-old teaching of Christian trae-
dition holds this sequence: Religlon, Morallity &nd Soelal-
ity. De Hovre explains that "the highest social duty of man
is the fulfilment of his wmoral obligations, Yeeting these
he serves soclety most afrieiently".#a He ia a&lso repeating
an age-old c¢hristisn teaching when he says that morality,
truth and human rights are absolute and not determined by
aaeioty.gs

It is De Hovrs, alzo, who spesks of the "dangers of
the sosial inetincet”, Left to his social instincet man re-
mains merely & soglsl animal, The socisl man has to be
trained to restrain his soocial passions so as to aveld the
"rizk of being swasllowed up in the maw of soclial life“¢59

A man's soelal personality 1s s result of composite
training in a variety of soclal institutions, the Tamily,
the Church, the sehool, the community, the state, and the
international community,

165,

49 Id., Abid., p. 169174,
50 &;; %: DPe 194~195,
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Havighurst states "the family 1s the first socisal
group in which the child holds a membershlp ané the family
is, of course, the first soelalizing agency in the child's
1ife", The family provides every individual with his first
and moat influential socclal system, with hle first and most
influential social training situatien,>!

uupanlou952 contends that it is only in virtue of
the good Christian family that the scelal order remalns in-
taet. The firat soclety was the family and the family has
been the origin and model of communities, of tribes and na-
tione and kingdems, and of all human eccleties,

The goclal mission of the Church is clearly set
forth by walsh in the following passage:

The Church as a social situation is not to be

restrioted to the physical enviromment of 2 bulld-
ing, nor to the psychical enviromment of & local
group professing the same doectrine, God wishee all
men to be saved, If it 1z an institution founded
by the Son of God it embraces every phase of l1life
and thus is continually influeneing the personal
and soclal development of the ehild, The soolal
consequences of revealed truth are tremendous, All}_

believers in Christ are brothers, 'What you do te
the least of these my little ones you do unto me',->

51 Robert J, Havighurst and B, L, Neugarten, QO
apd Eduygation, New York, Allyn and Bacon, 1957, p. 79-82,

52 Félix A, Dupanloup, QfgéLﬁgggggggg, vol., 2, Sixth
Edition, Paris, Charles Dunlol, 1, p. 106~137.

53 Janes F, walsh, [aci our Loelal .ituation,
p. 178,
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Of the origin of the school as a soelalising agenay

Pius XI writes:

Since the younger generation must be trained in
the arts and sclences for the advanteges anéd pros-
perity of olvil soclety, and since the family of
itself 1s unequal to this task, it wes necagg&ry to
ereate that soclal institution, the school,

Havighurst andé Neugarten desaribe the school as “a
eomplex web of soclal lnteraction, with all types of inter-
astion going on simultaneocusly and with each affecting the

vhole" 55
The influsnce of the schoolmate in the soclalizing

process 1s well expressed by Dupanloup:

Le condisaipls! /,.,7 C'est un des plus puls=
sants, des plus nécessalreg noyens d'Zducation in~
tellectuelle et morale! [?ngsy Le condisciple! mais
c'est la soeidtd qui commence la vie moclele, see
devoirs et ses droite; 1l'ardente édmulation, la puls-
sance de 1l'exemple, le partage des joles et des
douleurs, des travaux et des succds, la nalve amitid,
l'appul, le secours mutuel, le fratermiié meme; car
le aondiseiple, c'est un frére quand la malson &'Edu=
cation est une famille, Avec le condlselple se
rencontrent aussi les froissements, le support, la
patience, 1'égalité, le respect d'autrul, choses sl
préaiecusea! HNon, je le répéte, il n'y a pae og noing
11 y a blen peu a'Edueation sans condiseiple,>

He sees the work of teachers as a process of trans-

mitting to a child his soclial herltage, The lessons the

%4 pPius XI,

§5 Havighurst and Neugarten, Soglety and rdugation,
P. 130,

56 P4lix A, Dupanloup, De 1'Education, p. 558-559,
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teacher gives are a compendlium of the past experience of the
race and the present accomplishments of mankind.57

In the same way De HavraSa looks upon teachers as:
real soslal workers; they are the spiritual parents of the
young generation, the csretakers, the administrators and
dispensera of the soclial heritage that belonge to the commu~
nity.

Writers are sgreed that the community is an impore
tant agent of soclal education, Havighurst and Eeugartﬁngg
1iet the following influences:; sultural and recreational
agencles, youth serving agencies, economie and government
institutions,

By cultural and recreational agencles they mean sush
things as mass media, public libraries, museuns, public
plages of amusenment, in short, all those influences whiech
impinge upon the leisure time of people.

Mass media they deseribe as "organs of communlcatlion
that reasch the masses of the people”, Theee have begome in
the twentieth century a powerful force in the lives of both
young and old, “hey incilude radlo, television, jJournallem
and all forms of literature which flood the market, On his

57 1d., ibid., p. 601,

58 Fyanz e Hovre,
P, 224,

59 Havighurst and Neu:nrten, Soclety and Fducation,
P. 155-155,
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part, Braunﬁg gsees in these Influences an opportunity to
develop a new appreclation of events, which otherwice seen
far away, as well as an understanding of the ecultures of the
people of the world,

Havighurst and qusartenﬁl also refer to s tremen-
dous growth in the genersl direction of institutions created
by churches, schools, welfare agencles, government agenecies
and independently formed associations of persons who have
speclal interest in young psople, They mentlen Y,.M,C,A.,
cYo, ¥ ,¥W,C,A,, Girl Guides, Ecouts &and Camps,

There sre two major aspects involved in the work of
egonomie and induastrial institutione as soclallizing agen-
eies, namely, learning an occupation and learning an eoco~
nomie ildeology.

With reference to the part played by government in-
stitutions it hee been observed that a child beccmes a mem~
ber of the demacratic acalaty partly by studylng government,
partly by partieipating in the government of groups to which
he belongs and partly by learning directly from govermment
institutions,

60 Pranocis J, Brown,

61 Havighurst end Neugarten,
pP. 135~155,



ORITERIA FOR A SOCIAL EDUCATOR 164

The next instltutlion which merits attention as 2
soclalizing agency 1s the state, Redden and Ryansa glive the
following reasons for the exlistence of the state: Because of
nan's inability to develep his capaclities alone and to
supply fully his material wants and maintaln peace among his
fellows, & governing authority is required., Thue the state
is a necessary soclety which man is morally bound to main~
tain and 1t may rightfully demand that its citizena acquire
knowledge and training in soclial and olvic virtues osuch as
patriotism, justice, honesty, charity, chastity, self=-
control and obedlionce to conatltuted authority,

In this partienlar setting 1t does not seem sut of
order to apply t¢ the siate Jillmamn's definition of a naw
tion, for De ovre83 regards ingland as & natlonal state,
Here, the nation is an sutgrowth of the political community:
the couniry was primarily a natlonel sitate which has devel=
oped into a cultural nation, ihe lines which follow give
Willmenn's concept of what should constitute a true nation

or in this context, s true siate,

62 Redden and Ryan, freedou hrough kducation,
P. 165+166,

6% Franz De Hovre, d rducation, p. 318,
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Masses of men, though one 1n language, customs
and interests do not constitute a nation; they must
be consclous of belng bound together by tles of a
common nationhood, The purpose of the nation, like
the purpose of the indlvidusl and of soclety cannot
be understood in its full eignificance without
refeorsnce to the Christisn coneceptlon of life gﬁﬁ
the Christian ldeal of the Brotherhood of man,

It 18 much in the same veln that Redden and Ryan65
interpret the notion of democrasy, DNemoeracy, in s resirie-
ted sense, that 1s politically considered, is only one form
of government which natural civil society takes, In its
bread terms it l1s the Christian way of 1ife, In this lattier
sense, it hae ita origins in human nature ltself, correctly
understood, It is constructed on the fact that man, by his
very nature, is 2 social being., It 1a founded on man's
final destiny, the nature snd purpose of scciety, the mutusl
relationshlp vetween man and socclety as governed by the
ecorrect interpretation of freedon and suthority made by
Jesus Christ, lemooracy reocognizes the dignity and worth of
the individusl as tronscending all material purposes and
enda, and it emphasizes the fundamental truth that soclety

exlsts for man, not man for soclety,

64 otto Willmenn, gglence of Iducation, Vol, 1,
p. 39,

65 Redden and Ryan,
e 97-99,
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Last in the 1list of socislizing agencles stands the
international soclety, Havighurst and H@ugnrtanss peen to
oxpress owrrent thinking on this institution in rather com-
prehensive terms, hence it le their conception -of the inter-
rnational community whioch follows,

odern mesns of travel, trade and communication have
inereased the amount of interdspendence of natlions; as & re-
sult international relations have incressed in scope and in-
tensity,

The process of internationsl communication and co-
operation has come to be recognlzed ms a major soclal pro-
cess, and the problem of soslal loyalty in relation to the
international setting 1e¢ essentlally an educatiocnal problem,

International loyalty has two concepts, the coneept
aof intellligent sslf-interest and the congept of world bYroth-
erhood, Though the tesching of the principle of human broth-
erheod may be relatively less popular than the principle of
gself«intsorest yet there is a remarkably unlverssal acceptance
of the goale of brotherhood, pesce, Justlee and truth) edu~
eation based on the essumptlon of these goals is likely to

expand and become more popular,

66 Havighurst and Heugarten, Scgiety
Pe 334344,
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The real answer to the internetional problem is
summed up in one terse sentence by De Hovre: "The relations
of nations to each other and to humenity cen only be fully
comprehended when they are referred to the Christian idea)
of soolety which is the Brotherhood of man".67

3. Urgenoy of Adult Education,

Learning is a life«long process, Ulithin the limits
set for it, human educability normally never cesses until
desth, These statements of Kane®d point to a praison d'@tre
of adult education,

Steiner defines adult education as & "popular move-
ment that includes the wide variety of mature individuals
learning in infinlte ways under lmnumerable auspices the
many things that make life richer and more civil&zeﬁ“.ﬁg

He also 1ndleates that the need arises from the
notion that in an age of nuclear fission, automation and
wonder d™ugs a human being cannot possidly learn in his
youth all the things necessary to be an effective oitizen,

worker and parent,

67 Pranz De Hovre, Phll
68 W, Keme, 30

» Celestin J, ﬁtainer, "Gnr Gatholie collegaa anﬁ
Adult Mueauon", Bulletin Ratlona e Edue 16
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Plus XII'0 agrees that the rapld evolution of soci~
ety makes imperative some form of adult education., uithout
it those unable to get a propsr education in youth csrmot
properly defend thelir rights and privilegesz or dlscharge
thelr dutiees in ecivie 1iife and in the internatlional sphere,
An ignorant people is defenseless and at the mercy of
gkilled agitators or unsaerupulousz poiitlicians,

The Harvard Report!: states that &s the proportien
of youth to adults stesdily inoreases adult education be~
comes & more important key to the health of the body polie
tics for adultsz not young people set the tone of the commu~
nity., It brings out that medlicline has altered the normal
expectation of life and the machine age has arcated lelsure
time for go many people,

Comdy is of the seme opinion, Children do not run
soelety, The growing conplexity of modern secelety makes it
necessary for education to be coterminous with active human
1ife, The education of the mesnes ig more important than
ever before in history., He feele:

70 ?1um XII, "Adult Education”, Fa
ig rapeetlon, pp 107’116

71 Harvard Commlittee, General Bdugatio: a_Frec
ﬁggig;m, Cambridge, Mass., Harvard Univeratny fress, 1946,
2 J“QSQA?
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They are playing a new and more important role

in today's soclety, Th.{ have taken on something in

the nature of s persenality and they are doing vhat

vas once done by great and dynamic individual lead-

ers, Leadership is coming from the fleld, This ocan

be elther a great threat or a graat promiae. Ag the

masses go, 80 goes the world,7

The consensus of opinion among the authore consulted
1s that two types of adult education must be visuslized, one
for the masses and one for the educated, With the former
concentration is on remedlsal needs, vocational readjustment
and ellmination of 1lliteracy, With the latter emphasis is
on providing advanced and liberal education whioh will
enable each individual to achieve hig full potential as a
world citigen; for this group the univeresity must provide,

The aims of sdult education seem to be well stated
by Plus XII.73 In sunmary form they appear thus:

1., To give an elsmentary notion of political prineiples
and their application in the national and international
sphere,

2, To develop an understanding of the nature and func-
tioning of mocial institutions with emphasis on establishing

the proper relationshlp of the individual and society,

T2 ¥, M, Coady, "Unlocking Life to Free People”,
4dn Auge o Canads, Edited by J, R, Kidd, Toronto,
canad an Assoeiat on for Aﬁult Eduecatlion, 1950, p. 28-29,

73 Pius XII, "Adult Bducation", Pepe Plus XIJ end
Cathollo Educatlon, p. 107-116,
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5. To proeure professional formation of the worker
scoording to his own aptitudes and his educational and
cultural development,

4, To prepare the young for marriage and the assumption
of the ebligations of fatherheed and motherhood with empha~-
8is on preparation for family eduecation,

In the matter of adult educetion psycholegical
barriers exist, The Harvard Repert(” suggeste that only
personal contacts can penetrate the insulation of distrust,
shyness and zelf-depreeiation whieh, with so many, keep edu-
oational velleitles {rom passing into action, It stresses
the need for information and diseriminating advice regarding
the available offerings in adult educatlion,

In plage of the formal teacher the adult peads the
person who combines wisdom and practical experience, Infore
metion alone is not the geal of adults, These are the
people who have learned through life, They want human in~
sight and understanding at ite highest, Above all, adults
and out~of=-school youth need to escape from the classroom

atmosphere,
steiner!? advises that the techniques will have to

be those uniquely adapted to adults: discussion, forums,

T4 Harvard Commitiee, Je
Seelety, p. 259261,

75 Celeatin J, Mw:l..ner. "f:mr Catholle Colleges and
Adult Educatien", Bullet M. CouF
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symposiums, conferences, audliowvipgual methods, ete,

Plus X1I'C recommends that the difference between
the adult and the sdolescenit be recognizad and method and
content adjusted as gircumstances determine, For eontent he
suggests the humanities, the fine and communlicatlon sris,
the physical and soclal sciendes, and theoclogy which will be
translated into dally action snd will Gevelop the leadership
2o sorely needed In & troubled werld,

Finally, caady77 upholds the primacy of the individe
ual in any system of adult education, This fact 1s based
both on religious and democratic tesshing, Rellglion emphae
sizes the diznity of man cereated in the image and likeness
of God} denmocrasy stresses the value of the indlvidual and
the development of individual capscities as the aim of so-

elal organization,
4, Christianity Fundamental to Educatlionm,

If there 1s one principle that stands out conspilou=
ously in the educational literature reviewed it 1s that
Christianity is the indisputeble foundation of education,

76 Pius LI, "Adult idueation”, Pope Plus XII and
IMGALIONs P 112~116,

77 M. M. Coady, "iUnlocking Life to Free Peaple",
£/ 8 0N AN Lanscs, sdlted hf’ J. H, Kiﬁﬂ, Pe %&Bga




CRITERIA FOR A SOCIAL EDUCATOR 172

The clearest exposlilon of this principle seems to have been
nade by Newman, Here is hila explanation:

Christianity and nothing short of it, must Le
nade the e¢lement and prineiple of all education,
Where 1t has been laid asg the firat stone and
asknowledged as the governing apirit, 1t will take
up into 1teelf, assimilate, and give charscter to
literature and solence, ‘there Revealed Truth has
given the aim and direction to Enowledge, Knowledge
of all kinds will minister to Revesled Truth, The
evidences of religion, natural theology, meis~
physlecs - or agein poetry, hlstory and the classics

or physics and mathematlics may all be grafted inio
the mind gg the Christisn and give and take by the
grafting,

K144 ealls Christianity the "leaven of Vestern Civi-
11zation"’® and he reminds his readers that it wes intended
to save not only man but men, and that its mieeion should be
"to teach us not only how to dle as individuals but how %o
live as members of ao&iety“.ﬁﬂ

Bruehlal ie making an important peint when he states
that Chriastianity iz practiocally soclal because 1t makes 80w
clal justice a point of personal morality, It is not merely
a doetrine, 2 devotional practice or & mysticsal contempla-

tion but 1t is above all & way of life to be lived,

78 John Henry Newman, “Tamworth Readlng Room 3",
and seuasion Iv, Lendon, Longman's Green, 1907,

79 Benjsmin Xidd, Soglal Evolution, p. 362,

80 Id., ibid,, p. 15.

81 Charles P, Bruehl, Ihe
Beconsirustion, p, 15.
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The FProtestant Educator Paulsen makes thils stateoment
conaerning the allepervading influence of Christianity:
Christianity with ite falth and its standards of
conduct permeates the whole lifs of the Westemn
World in all ite forms as an omnipresent faetor, In
art and literature, Iin architecture and musie, in
philesophy and science, overyvhere we find Christi-
anity as the great and omnipresent content of life,
Today no less than in the past no one can pass it by
with indifference, There 1s not one inech of hig=
torieal soil but has gelt the influence of Christi-
anity and the Church,82
Many such statements as those already quoted could
be added in support of the thesls that Christlanity i1s fun-
damental to education but these addltions are unwarranted,
Evidence in the literature unmistakably points to the cone
clusion that the Christian conception of soclety 1s the
bagia of Christian social education and that all true edu-
cation rests on a Tirm Christian foundstion, Here them ls &
bedrock principle for any true soslal educator, snd one that
must be included in any set of eriteria whereby a8 soclal
educator is being appralsed,
The survey of the literature has revealed three
other fundamental prineciples which should be included among
the eriteria Af an adequate basis for appraleal is to be

established, These have already been elucldated,

82 Priedrich Paulsen, Jeprman Iducation, Translated
by T. Lerenz, Lemdon, 7, Figher Unwin, 1908, p. 277.
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A simple statement of the eriteria for & soclal edu-
cator may now be presented in this form:

1, #hat is his concept of individusl education? Uloes he
respect the human being az an individual and does he view
eduosation as the all=round development of that individual?

2, Yhat 18 his goncept of soeial education? Does he
regard £t as the complement of individusl educstion?

3. What is his attitude towards adult education? Does
he recognise its urgensey in s modern world?

4, vhat is his outleok on Christianity? ioes he regard
it as fundamental to edusation?

These are the questions whilch will be aghked of 3ir
Livingetone in order to appraise his educational thesory. In
the answer to these questions lles the answer to the muoh
broader question: Is he & Social Educator?



CHAPTER VI
CRITICAL LVALUATION

The preblem involved In thls chapter is an appralissl
of 3ir Livingstone's role as & foclal Educator, His views
on individual, social and adult education, as alveady devel~
oped, will be evaluated in the light of the eriteris estabe
1ished in Chapter V, From a synthesls of these separate
evaluations 1t is heped to arrive at a general eonclueion
vhigh will enable ane %o judge whether or not Sir Living=
stone may be classified as 2 Soelal Tducator,

It is not intended to force his views into a stere-
otyped pattem or a rigid mould; this would be unfair and of
questionable value, It iz proposed merely to outline the
general direction of his thinking, making use of the erite-
ria as a flexible gulde,

1, Individual Education,

From the dlscussion of individuel education in the
precseding chapter it has been concluded that the fundamental
ideas underlying individual development may be redused to
two mein prineiples, namely, respect for the human person-
ality and the all-round development of that personallty, It
is these two primoiples which will he used as a gulde in
making the present evaluation.
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s5ir Livingstone's aoncept of the individual, as re-
vealed gt the begimming of Chapter II, 1s in line with the
basie teachings of Christisnity. ¥ith reapect to man's
nature he holds such natural truths as the followlng: man 1s
a creature with a body and a soul, an intellesot and & will,
finltely perfeetible; he has 2 coclal as well as an individ-
ual nature and implanted in that nature by its Creator is &
natural eraving for happiness, From Divine Revelation he
sagepis such supermnatworal truths as the dootrine of ariginal
sin, God's Grace and the eternal destiny of man,

He belleves that each Individual has an innate dlg~
nity by reason of: his sreatlon to the image and llksness of
Godg his rational snd morel nature; his freedom of willy his
inalienable rights, Speecifioally, he doees not inelude among
his reasons for the dignity of the human personality man's
redenption by Christ, but one gathers from the purview of
hies writings that this truth may posslibly be aspumed,

In keeping, too, with the teachings of Christisnity
are his beliefs that all men are of equal value in the aight
of God and that individusl differenves exist among men, A
natural, and at the same time, a logleal outgrowth of these
beliefs is his firm conviction of the obligation of the
schools to take into gonsideration the problem of individual
differences among pupils and to adjust curriculum and methols
to thelr abilitles and needs, In this way chlldren wlll be
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given an oppertunity to make the best of their potentiale
ities and thus develop their "body, mind and charmater to
the highest degree of which each 18 capable”, A besutiful
ideal, this, if only it were pomsible of attairment!

Edueation for Sir Livingstone i3 a unitary proaess,
involving all the elements of man's personality, the phya-
10al, the vooational, the intelleotusl, the moral, the splire
itual and the sooial, In these he discerns a hlerarchy of
values, the spiritual holding & place of preeminence,

Beoause man has a bedy, Sir Livingstone acknowledges
physical develepment to be an easential element of seduca~
tion, Details are missing as to the preclse direction this
physical development should take and little attentlion is
gilven to a fazet of man's physicel nature which is prominent
in mueh of edugational writing today; thie 1s the aspect of
mental health, It may be noted that on page 34 there ig a
reference to keeping “the mind healthy in the presente of
eheap literature and pepular entertainment”, OCoccasional
references like this one appear throughout his writings, but
of mentel health, as such, there ies no eystematic account,
It should also be noted thst, like Plato, Jir Livinstone re~
commends moderation in physical education for the “mere
athlete 1s brutal and philistine” just as "the mere intelw
lectual is either a spiritless creaturs or an emotlonsal
ereature lasking stability and staying power”,
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Beosuse man needs to earn a living, 8ir Livingstone
sanstions the vecatlonal aim of edugation, though with the
sdmonition that generasl edueation be not thereby neglected,
His alm of vocational edugatlon, apart from preparing people
to earn & living, 1s stated on page 41 to be the development
of a philosophy of the first~rate in one's job, 7This, sgain,
i3 & besutiful ideal, but one deubtes ite widespread applicae
tien. However, no one will find fault with him when he pree
scribea a tralning in the humanlties as & necessary part of
the edugation of techniclane and other profesalional men,

Following Plato and Aristotle, on whoess philosophy
he was obvicusly nurtured, he acknowledges the highest power
of man to be his intellest, the attalnment of truth and
mowledge to0 be 1lta functlion and itralning in the intellec~
tual virtues to be an essential part of Iintelleetual develw
opment, He maintains that the intelleoct ls not to be devel~
oped to the exelusion of the other aspects of man'e nature,
in particular, the moral amd emotional sldes of man, All
this is fundanmentally sound, 4t times, though, Lir Living-
stone has a tendemey to welght a little too heavlly the
intelleotual side of man; one might say he does thls almost
unconselously, 1his 1s understandable; i1t 1s the humanist
in him which is olaiming expression, 7ihla tendenoy ia dlp~
eernible in hie emphesis on mental diselpline and treansfer
of training, an acoount of which is given on page 43, He
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restriots transfer, however, to the particular field of
study or to flelds cognate to 1t; he is not a bellever in
unlimited transfer,

He 13 to be commended for his emphasls on moral edu-
cation, or as he generally designates 1t, charsoter train-
ing, but it 1s in this area and in the aree of spiritual
develaopment that his preatest defects are to be found; it io
here that the shorteomings in his educational theory manie-
fest themselves, What he has to say about character trein-
ing is sound enough in the formulation of general princi-
ples; 1t 1is when he outlines practical steps to be taken
that insdequacles appesar, To put it simply, one might say
that he is sound enough ae far as he goes; the trouble ia
that he does not go far snough,

The main prineiples of hig theory of charscter edu-~
eation, as outlined on page 47, appear ageeptable; they are
in keeping with Christian temets of charscter education.

Ae 12 correot in considering character tralning as
8 training in the morsl virtues, but in line with the Pla-
tonis and Aristotelian parta of the Christian educational
tradition it is omly with the natural virtues that he is,
apparently, concermed, so one may Judge from the reference
quoted on page 50, Of the infused moral virtues he tekes no
acsount, or if he deoes, he faills to make the polnt explieit,
He admite that Aristotle's doctrine falls far short of the
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Christian 1deal, 1t 48 true, but then he stops at thst, or
at least he glves ne indication to show that he recognizes
the operation of God's Grace in the development of character,
It is sgreed, 1t may be possible, though Aiffieult, to
develop & certain degres of natural moral virtue, but a
supernatural motive for sonduct is indispensable for eny
resl character training, Here then ie the main defeot in
his theery of echaracter educatiosn, a negleet of supermatural
aids in the realm of moral sducation, He does, however,
recognize the need of Divine Grace, but it is lmpossible to
aseertain how he regards 1te operations,

That there is a relationship detween the intelleeo~
tual and the morel virtues in character training, is elear
to him, He belleves that the intellectual virtues ceannot be
without the moral virtues snd the morsl virtues cennot be
without the intellectual virtues., Thls coneluslon seems to
be a Justifisble one, when the references on pages 25 and 50
are examined, He insists that habits of virtus must rest on
en $ntellectusl foundation if they are to have any lasting
value,

There is full advertence to the need of religlous
treaining in the formation of character, Sectlons 5 and 6 of
Chapter I testify to this, On pasge 51 reference is made to
his statement that religion 1s the "supreme instrument” of
bringing before the mind ideals of conduet, He inelsts upon
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an acquaintance with firsterate examples of character as
found in religion, history and literature, as an aid to
character formation, This habitual vision of greatness of
which he speaks so much is, indeed, a worthy vision, but it
ean never be complete without the constant inspiration of
the Holy Epirit and the ever-present image of the perfection
of Christ, In summing up the relationship between moral and
religious training in the formation of charscter, as con-
ceived by Sir Livingstone, one wmay eay that, in theory, he
realizes that moral education cannot be separated from reli-
glous education, but in practice he falle to make explieit
the implementation of the prineiple,

His insistence on the principle of habituation in
moral edueation is correct, and in accordance with Christian
teashing, as is aleo hig bellief that good hadblis in them-
selves do not always connote virtiue,

Certainly, he deserves commendation when he states
that standards of conduct should be based on Christian prin-
¢iples and Christian ethies, and when he admits that he does
not believe "that the philosophy of humanism can do for the
charascter what Christianity, rightly understood and filrmly
held, ean do for it",

He helds, and eorrectly so, that character is the
integration of all the powers of the indlividual, that it is
to be trained through "the disciplining of the bedy, the
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will end the intellect”, It is felt that he lays insuf-
ficlent stresz on will training, In broad, genersl terms he
gpeaks of training of the wlll, self-discipline, self-
control, dut will treining per se receives only scant attene
tion, He is perfectly aware of the truth that, as a result
of the Fall, man's will 1s weak and vacillating, and that it
requires disciplining., Evidence of this may be found on
page 46,

As a final Jjudgment of his theory of moral educe~
tion, it seems fair to say, as was stated at the beginning
of thie discussion, that Sir Livingstone's preseriptions for

the training of character are commendable but they are in-
complete, Such preseriptions provide for the fulfilment of
the aim of self-paerfecilon, undoubtedly the alm of human~
istie edueators, but they do not meseure up to the lofty
atandarde required for Christlian perfection, His ultimete
aim of character edusation, stated on page 32, 1s charscter
training, "to be achieved by disclpline of the body, the
will and the intelligence”; this surely means self-perfec-

tion,
To recapitulate, Sir Livingstone's theery of charac-

ter education, though admirable in many waye, 1s lacking a
supernatural foundation, or at lemst a clearly defined one,
If one were to add to it the need for prayer, penance and

sacrifice and the constant assistance of the Urace of God,

there would, indeed, result a system of character education
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vhich night well be the envy of educators,

8ir Livingstone reckons the spiritual element as
being the most importent side of man's life and he realizes
that education entalls the scceptance of Christ, Hie life
and His teachings. He regsxds religion as the most impore
tant subject of the school currieulum, froem the primsry
school to the university and beyond, to adult eduscatlion, and
he looks upon the teacher as a tremendous factor in religlous
education, 7o him rellglon ie the integrating force of all
odugation, the subject whiech glves directlon and meaning to
the other subjests of the cwrrieculum, These are all conclu-
alons which may be drawn from the dlscusslon of sptritual

development in Chapitexr 11,
Theoretically, they sound complete, However, it 1s
difficult to understand Just what 8ir Livingstone nesns by

religion, On occasion, one gete the impression that he is
econfusing it with philosophy or with the study of great re-

ligious leaders, Undoubtedly, hls definition of religion
a8 a subject of study calls for concentration on religlous
leaders and religlous movements, That religion 1s man'a
sommunication with a personal God, and that religlon 1a
something more than attendance at Church merely to hear the
word of God preached, are two facets that are not clsarly
delineated, He falls to come completely to grips with the
real essance of religlon, The human element seems atl times

to svershadow the divine, In faet, it is thought thai he
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appears to stress the human side of (hrist to the neglect of
the divine; in different contexts he spsaks of presenting
Christ to poople as a person living a hunan 1life in the
astual world of His day., Thils presentation, in itself, is
neceasary but one would like to feel that pupils get the
correot appreaiatlion of Christ the Can of God,

Hie argument that religious instruetlion 1s not relie
glous eduoation is sound reasoning., Hlso attiiude towards
dogaa may puizle one at times, ile by no neans dispensss
with it but he seens to wrlerrate lts value somewhat, Perw
haps, thls nay be explalned when one reflects L.iat he ls,
after all, o typleal anglishman, e Hovrel says that so far
as the doctrines af the Faith sre concerned, the Engllsh asre
disposed to favour what is lmnmediately practical) dogmatioc
definition and metaphysieal spesulations are of secondary
impartance.

His insistence on the study of philosephy is in it-
self pralseworthy but there is diffloulty in dlscerning vhat
philosophy is t0 be studied, His attempli to answer this
question produces little that la really tangible. Horal
philosophy, assuredly, he would have, and that, presumsbly,
of the Jreeks, Aristotle's ithigs and Plato’s Hepublle are,

aa is to be expected, recomendsd texts,

1 Frenz e Hovre, gathollclsp lp vdueatlon, p. 262,
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Vhat he really moang by the ferm spiritusl is, in
the final analyels, only a natter of conjecture, There is
no clear-gut definition of the term; vague generalities
appear, interspersed throughout his writinge, Zven when the
ter L8 used synonymously with relligion the explanation is
not satlisfastory, ith referense to this confusion, one
hesltates to sugmest that Sir Livingstone 1s lacking the
courage to declare his bellefs openly, He seems too honest
and too stralghtforward for that, His own comment on the
lack of courage on Huxley's part seemes to allay any doubts
one may entertaln regerding his own sincerity, His reference
to Huxley is this: "The réal ecnuse of our pelaise is the
abgence of what Huxley (afrsid of the word 'spiritual')
ealled an 'ethical 3deal'".? It seems fairver to suggest
that the confusion of terms exists in Bilr Livingstone's own
mini, Posslibly, he himeelfl is lacking that wunifying prin-
eiple which 18 to be found only in the full approach to the
truths of a Dlvine lsvelatlon,

From the ahove statement it 1s not to be inferred
that oir Livingstone dlisclalims bellef in Christlan Reve-
lation, by no means, The fact of his bellef 1ls evident in
all his writings, e aocepts the Greek thinking for what it

2 n, ¥, Livingstone, |

p: Se
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1o worth, but to him the Divine Revelatlon is so mueh the

greater, as he says:

The Greeks oreated the coneeption of natursl
fontn e ot e, o s o o
questionable imperative of 2 direet divine command,

A moral lew i bind but has not the urgency of
an authoritative will,

It appeers that S8ir Livingstone's theory of moral
and religloue education needs clarificatlion, or rather, he
needs to establish within his mind a sharp well-defined
system where such terms as religlom, phllosophy and spirit-
ual are given a correct interpretation., Then and only then,
will he be able, effectively, to speak of the formulation of
a posltive philosophy of 1life, %o write volumes in support
of the thesis that there should be a retwxm %o the spiritual
yet without a specifie indication of the type of unity or
philosophy i to miasz the essential problen underlying the
modern edusational dilemna,

The oriticisns made in the foregoing parsgraphs
indicate limitations, no doudbt, but they do not, by any
means, purpose to nullify Sir Livingstone's efforts in the
realm of morel snd relizlous education, He has firm convig-
tiocng; he 1s not afraild to glve voice to these convietions,

Religion iz to him the most important thing in 1ife and

3&&’ M’ pb 1590
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religious education is, or should be, in his opinion, the
most important subject in the schools,

Viewing the whole perapective of individual edusa-
tion ae conceived by Bir Livingstone, and at the same time
making due allowsnce for certaln gaps and limitations, one
may, with a fair degree of confidence, soneolude that respect
for the human being ss an Indlvidual is a2 fundamental prin-
ciple of his theory of education,

Cosial Zdueation,

[
-

In Chapter V 1t was shown that the basie prinoiples
of soclal education sten from the Christian idesl of sopi~
ety, the Brotherhood of Man, It was also seen that the most
fundanental of thess prineiples is respect for the individ-
uals who comprise socleiy, be that soclety the family, the
thuroh, the school, the community, the state or the inter
natienal community. These are the prineiplea which form the
basis for an appraisal of a theory of sosial educatisn and
they are the prineiples in the light of whieh Sir Living-
stone's views on soelnl edusation, as unfolded in Chapter
111, will be evaluated,

The keynote of Sir Livingstone's theory of seoolal
education is the primacy of the individual, As individuals
are, =0 is the so¢lety of whioch they form a part, But
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individuals must be tralned to live in soclety; they must
be taught to cultivate good habite of soglal behavieur and
to scquire those soocisal virtues which will enable them to
1live as good members of thelr family, thelr commumity, their
state, their nation and, finally, as good members of the
human race, Hence the need of soclal education, the ele~
ments of which should be within the reach of all for men
are, by nature, soclal beings, having, therefore, the right
to an education in conformity with their nature and the
obligation to perfect thati nature in so far as thelr natural
endowments allow,

These views are correct and in accordance with prin-
ciples of Christian education, but they are incomplete, In
the cultivation of the social virtues the same limitations
appear as were observed in the tralning in Individual vire
tues -~= the supernatural element 1ls passed over, References
to Christ's great Commandment of Charlty are not wantlng; a
glance at pages 49, T5 and 101 of the study will substan-
tiate this statement. The difficulty llies in dlseerning how
8ir Livingstone interprets the practice of the virtue of
love, It may also be recalled that 1n Chapter II, in the
discussion of spirdtual development, it wes noted that he
would emphasize, from a study of the Epistles, the virtues
which make human relations good and the vices that frustrate
them, and he would have pupils make llsts of the qualitles
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which 8¢, Paul thought part of the Christian life, Theee
suggestions of hie sound encoursging emough but there is no
indieation that the virtues of whiogh he speaks are other
than natural virtues,

Though Sir Livingstone recognizes that society 1is
needed to round off the development of the complete human
being, he sees that the indlvidual must not become 2 slave
to his socisl milieu, That there are dangers assoslated
with too great an absorption in sosletly and soclal concerns,
he knows full well, and his thinking is correct,

He is also correct in stating that soolal and polite
1eal prodlems are at botiom moral problems and in holding
that "the quality of a sooclety depends on something behind
and beyend politics, on our religion or philosophy of life",
The second atatement, though correet in its meaning, is
snother instance of the confusion surrounding hiz use of the

tera religlon.
Thoroughly in line with Christlan teachling is hia

belief that morality, truth and human rights are absclute in
origin and not determined by society. All forme of conven~

tienal moraliiy he disoredits, and rightly so.
He recognizes the role in the soclal development of
the individusl of the variocus agencles of education, nemely,

the family, the Church, the sgheool, the community, the state
and the Ainternaticnal community.
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Even though he has little to pay about the family as
an agent of social education, there is suffiocient evidence
1o warrant the conelusion that he regards the family sz the
primary unit of soclety and as such an important influence,
It 18 2 matier of regret that he does not develop fully his
views on education within the family sircle, Reading
between the lines, one gets the impression that he might
have some interesiling comments to offer on the feamily as an
educative agent,

With respect to the Church slso, he has little teo
say, but there is ample nmaterial to coneclude that he regards
the soclal funetion ¢f the Church ag of prime importance,
that its universality with regerd to time and place mskes it
a potent influence in moeial education, That the Chursh 1s
a natural institution 4o give people a philosephy of 1ife
whish will make them goed members of soclety, iz a sivong
convietion of his and one that provokes no opposition,

There is, however, the fear that he is ineclined to underw
estinate the divine mission of the Church or rather to say
too little of this divine mission,

The school is to him a social institution of great
magnitude, and that in all stagea rom the nursery school
to the university., As a training ground for the soelal vir-
tues it is without rivael; "the training begins the firat day
a ¢hild enters school®, and 1t continues till he passesn out
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of the school, He takes due notlce of the teacher and the
schoolmates im the asoclalizing procesa, In all his thinking
of the soslal funotion of the school he 1s correct as far as
ke goes, but here again one is forced to admit that the go-
2ial virtues lack a supernatural foundatliom,

He 1s inelined to everrate the influence of the
residentlial scheol, That may be explained by the fact that
he iz a produet of one himself, and his teaching experience,
the 1little he had of secsendary school teaching, was recelved
in such a schoal, It 13 true, he admita the bomrding school
has limitations; it sometimes traine character along too
nerrovw lines, but on the whole he has a deoided blas in itis
direation, Por this reamon he perhape overlooks the real
sontribution of the day schaols to the life of the mation,
He does not eompletely lgnore the value of thelr extre~
surricular aotivities in tralning charaeter along sosial
lines, but he fallas to do full justice to them,

He ovinces none of the snobbery occeasimmally asssol-
ated with those who have been tralned in the Great Public
Sghools, In faet he is the avowed enemy of snodbbery of all
kinds, and he suggestse thie approach as a means of expelling
the vige: "There ls only one cure} to develop humlility in
the snodb and self-respeet both in him and in his vietin,
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Then you will have & r¢ol change of heart".“

I¢ should also be added thut he envisions the day
when the renkk and file of ehlldren will be able to enjoy the
benefits of a reslidentlsl school edusation, formerly only
the privilsge of the few, Thie seems to indlcate hils deep
goncern for all the children of zll the people, His thinke
ing is Sdeallstlic, ot times, 1t is admitted, but there i=
senething refreshing about 1t,

He has a wholesome gonceptlon of the plsce of the
university in the life of the nation, while adhering %o the
principle that the main purpose of the university is train-
ing in the intsllectusl virtuss, he realiges that it is
impossible to close one's eyes %0 the need of Ineuleating a
philossophy of 1ife which will make for better citizens and
betier mesbers of scelety. His suggestlon that the univer-
sities ineclude in thelr currleulum religlon and phlloaophy
far the purpsae of imparting a philosophy of 1life and his
reoommendation that they provide their sclentiests with a
training in the humanities have as thelr alm to give "what
i3 needed to train Newnman's 'good menmbers of soclety'”, 7o
8ir Livingstone, then, the university hae a soclal fwmetlon,

4 R, ¥, Livingotone, "Inequality in Hducatien”,
sntic Yonthly, Vol, 180, November 1347, p. 8.
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His grasp of the influence of the sormumity in the
soolal development of its members is penetrating. He under~
stande the power for good or 111 of sush medlia aa radie,
televislon, the films, the newspapers and ell forme of chesp
l1iterature, He takes an optimistic view of the contribution
of the radie to the eultural 1lfe of the natlon; thils may be
explained by the fast that in ingland & certaln measurs of
gontrol ls exercised over the programs released to the pub-
lie, +ith regard to the fllms he recognizes thelr poasibil-
ities for instructionsl purposes and their power to glve
what he ecalls an "atmospherie esduasation®, To him this is
jmportant for he believes that "in sducatlon, and afterwards
in 1life, atmosphere 1g the grestest influence in determining
the sonduet and outlock of men”, > He is to be sommended for
his breadth of visilon when he speaks of the value of the
£ilms in promoting internatlonal solidarity. Hiz condem-
nation of cheap and Inferior journalism ralses no objee~
tions; there is much that 1s second- or third-rate in popu-
lar mazagines and nevwspapers,

In the whole matter of lelsure~time zctivities while
one may agree wiih him that the schools should develop =
sense of discrizination, a clear definition of standards, a

5 R W, Livingstona. "Flato and the Training of
Character”®, Ihe id el Forua, Vol, 23, November 1358,
p. B,
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knowledge and sppreclatlion of the flrst~rate in amusementa,
all worthy objectivee, 1t la conceded, yet one I'inds he has
little to offer in the line of prastical suggestions for
attaining thoge objestives,

The wide range of his Interests is also reflected in
his references to other aspects of community 1ife, He soees
that Trade Unions, Guides, Scouts, (lube, professionsl and
other, Camps, all have & contribution to maks towards the
soelal development of thelir mombers,

It 12 t0 be expected that an outcome of Sir Living-
stone’s elose study of the classies and Greek 1ife would be
& fervent regard for training in citisenshlp, since hilstori-
eally, such training held a place of honeur anong the
Greeka, This regard he definitely has, His viewa on eivic
education are acceptable though his emphasis on the prasti-
eal aspect of it may be somevhat overdrawn, vhile there may
be general sgreement with the prineiple that one learms to
be a citigen by living a8 one, yet the dlspensing of some
theory to secondary mchool studente ia not altogether lost,

Ais definition of the state as "not & mixed colleo-
tion of individuals but &» a united and alffeotionate famlly”
is a refleotion of the finest in Christien thought.

His ideals of demooracy, deseribed on pages 28 and
29, are definitely Christien in coneeptlon, The underlying
prinoiple, reapect for the individunls who make up the
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democrasy, is sound,

fqually Chrdstian in thelr perspective are his views
en international soslety, His solution for the 1lle of the
wordd, "to take sericusly the second of Christ's great Comw
mandrents, the love of nelghbour”, 1f realized would surely
make for s truly Christisn order, Ko one questions him when
he seeke for the foundations of the soglal order in the
recognition of the Fatherhood of God and $he Brotherhood of
¥an, There lies the answer to the soalal problenm,

Reviswing his theory of soecial education, one mary,
notwithatanding certaln limitations, justifisbly conelude
that oir Livingstone regarde soolal education as the complew
nent of individual education, He recognizes that man 1ls by
nature both Andividual and scclal and that any true system
of education must provide for the development of hoth
aspects of man's nature but alwaye with the understanding
that the edueation of the individual 1s basle,

%, Adult Education,

Current thinking on adult education has been dlo~
sussed in Chapter Vj Sir Livingetone's views on the same
tople have heen developed in Chapter IV, A comparison of
both discussions reveals s strilting similarity between hls
thinking and that of the writers in the fleld of sdult edu-
sation, Like mo many of them he 1s convingced that modern
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1ife makee it imperative for all people to recelve at least
a modicum of edugation In order to withstand the demands of
& present~day eivilizstion,

He pleads for aduli educatlion for all, for the mage
ses of the people who have been deprived of an eduscation in
youth and for the educatsed who need educatlonal reinforee-
ment to keep pace with the changing patterns of modern life,
This view ia general,

Hip aims are in keeping with those lald down by
others who are interested in the same provlem, These ars:
to rill gaps; to repsir omissions in socizl and political
1ife; and to provide for s richer personal and domestic
life, He does not make explleit the famlly life alm but
casunl references to it are to be foumd in his writinga,
Examsples of such refarences may be noted on pages 123 and
128,

Likewise in line with current thinking =sre his ree-
ommendations as to curriculum, methods of teaching and qual-
ities of teaghers, He 18 not alone in stressing humsnistle
gontent, But he does not stress 1t to the exelusion of
other subjeots; he would have a rudimentary knowledge of
peience for all people, His inclusion of musie, art, handi-
work, etec,, 18 commonsense, Vislonary that he is not, he
would have for the rank and file those subjeots within thelr
field of interest. rhilosophy is not for them; thie is &
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subjeat for the educated, HRelligion, he considers, here as
elsevhera, an integrating force for "it is religion, not
philosophy that resches anﬁ'movas humanity and sstiefies its
needs"”,

That the methods used with adult students should be
far different from those used with school boys snd girls, is
practical thinking on hie part. o slso is tho suggestion
that the teacher be speclally chosen so as to be able to
cope with the probleme of adulis,

The foregoing conmments show that Jlr Livingstone, In
his theory of adult eduecation, holds views gimilar to other
writers in the fleld, It shows something elee, that he
gives evidence of little that may be called origlnal thinite
ing in the matter of adult educetion, Strese on the resi-
dential element seems %o be, in large part, his pecullar em-
phasis, However, thils 1ls not origlinal; hie insgpiratlion came
from the Denish Folk High Scheol, On this very point of
residential study it 1s reasonable to question the practi-
esbility of his suggestions, While no one doubte that a
residential school promotes soclel tralning or that soclal
education 1z an essential element in adult eduecatlon, yet
one does doubt the fessibility of laorge scale residentlal
sdult edugation except %0 & limlted extent and under speclal
circumstances, but Sir Livingstone himeelf doubis "whether
any nation wide system of adult educatlon 1s possible
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without it",
Another question which poses fteelf is this: Is

adult education the answer to as wany problema of the future
as Sir Livingstone Intimates Lt 1s” A reference to this may

be seen on page 116, Lveryone can agree that there ghould
be more and better adult educatlon, but possibly a great

part of the dllesns ln modern education aweite its sclution

from more and better secondary education, 7This ie a point
he 1a apt tc overldook, Ome might, culte naturally, add that

& part of the solution lles in a better system of primery
education] here sgaln Sir Livingstone has nothing to offer,
It is, perhaps, unfair to level thls eriticism et him: he
makes no pretense of being an authority on primary educa-
tion,

2411 snother question may ardse: Does Sir Living-
stone underestimate the intellectual powers of the secondary
schaol student? An affirmative answer ls ventured. Granted,
ecenomios, polities and phllosophy are better alepled to the
mental capacity of mature students; there 1s no disagresment
on thie point, But one fesrs he underrates the sblllity of
high sehool students to cope wlth such sublects as history
and literature whern he sets such high stakes on these
studies for sdult students, In all probsabllity it is his
own limlted experlencs of teachin; in & secondary school
vhich prompts such thinking., Add to thls hie own training
in a select sehool, and his acquaintance at the university
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with only the produets of the publies schoels, and the best
products, presumably, and there may be found the answere to
some of the querles likely to be ralsed,

The point of sll the discussion is this: in making
his elaims for adult education, IJir livingstone is to be
comaended, but above and beyond adult education, lie the
vast fields of primary and secondary edueation, in the oul~-
tivation of which many of the problems of the future in edu~
cation must reach thelr selution,

Ko one challenges hle plea for adult educatlion for
the educated, All writers sgree that no matter how therough
the edugation recelved in school, it 1p impomsible to keep
abreast of all there is to be learned in a present~day teah-
nologloal world, His presoription that the eduecation of
these people is a tank for the univerelty s in econformity
with the consensus of opinion,

The criticism of Sir Livingstone's views on adult
education 1s not meant to diseredit his deep concern for the
eduzation of all claszes of people, le 1s sincers in his
pleas for adult education, In the education of the nasses
lies the salvation of seclety: in ite neglect lles dipaster,
The reader 1s therefore constrained to endorse his thinking
on adult edueation,

The snalyeis of his theory of adult educatlon seemes

0 point to one conclusion: he recognizes the urgeney of
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adult edueation, and along new lines, &8 he himself has bLeen
newn 0 express 14,

4, Christianity and Education.

The evaluation of Sir Livingstone's views on Aindi-
vidual, ecelal and adult educatlon just eomcluded, is based
on the exposition of these views anz developed in Chapters
II, I1I and IV, For an appraiszal of his thinking with reg
peat to the relationship of Christianlty to education an
overview of the whole study is being taken,

Even the most casusl resder of Sir Livingstone's
works cannct fall to be Ampresaed by his frequent references
to Christianity and Christilan principles, These, ass it
were, run like an unbroken thread throughout a&ll his wri~
tings from his first publication in 1912 to his most recent
ones.

His philosophy of 1ife and of education i1s defi~
nitely Chrietian, True, in hiz nurturing there vas much of
the philesophy of the anglent Creelta, but it 1ls to be remen-
bered also that he agoepte the truths of a Divine Revelation

and with it the teschings of Christ, He sess clearly the
relationship between Hellenlsm and Christlanity, that the
latier corrected and completed, so to speak, the former, He
also sess that the (reek form of humenlem lacked the level
¢f aspiration whish only 2 divinely lnspired religlon ecan
glve,
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It was remarked earller in thls chapter that he has
eonfusions in the appliocation of sume of the teachings of
Christisnity, but this does not detreoct from his belief in
Christianity, & bellef whish As strong end virdle, These
sonfusione are, in all prohability, the result of his train-
ing and assoclatioms; hereln lies the reason, perhaps, why
he lasoks the sharply defined lines of the whole truth of a
Divine Revelatlon whigh would have given him a olear and
untrsmmeled visiom,

To 8ir Livingstone, Christisnity le the soul of
civilization, It 1s not merely a doctvine to be learned; 1t
ia 2 way of 1ife to be lived, This faet 1z explained on
page €0,

In general primciples, his theory of character edu-
eation is Christian, iHe is strong in the assertion that
those who rejeot Christian bellefs and ethlee ecannot lung
retain Christian morals, A gep may be discernsd here, In
prestice, he makes no provision for implementing Christian
ethics into o systen of education; the sthics he recommends
is, to all azppearance, that of Flato and Aristotle, There
may be nothing amise in this 1f at the same time he pupw
plements the teachings of the ancilent philosephers with the
works ef Christian thinkers,

His ooncept of the humsn personslity 1s Christiems
Bis concept of the ebsolute natwre of morsllty, truth and



GRITICGAL EVALUATION

8
ne

human rights is Christlian; hia concept of soclety and of
democraoy 1s Chrdistian; hle outlock on world pociety le
based on the Christian ideal,

Examples such as these eould be multiplied but after
the multiplications the conclusion would ultimately be the
same, and 1t is this, that Sir Livingstone concelives of edu~
cation as having ite foundations sunk deep in Christlian
prineiples, VWithout any hesltation then, one wmay esy that
he regerds Christlanlty ee belng fundamental to educatlion,

4, General Appraisal,

In the discussions of the preceding sectlons of this
ehapter the followlng comeluslions have been reached with
respect to ir Livingstone's theory of edueation: he re-
gpects the human beling as an indlividusl; he regsrds asolal
cducation as the complement of individusl educationi he
recognizes the urgenoy of adull sducation; and he considers
Christianity to ke Nundamental to education., From a synthe-
sis of these conclusions it s logleal to infer that Sir
ILivingetone nmay be classifled as a loclal rducsater,

An evaluation of Iir Livingstone's theory of educaw
tion seems ingomplete without a general appralsal of hie
position in the edugational world, Hence the remalnder of
the chaptor will atiempt to anslyse thls position and pass
& final Judgment on Sir Livingstone,
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A study of the influences which moulded his mind and
formed his charscter gives insight into the direction of his
thinking in later years, Gany factors heve conspired $o0 pro-
duce in him the strong claesalcal bent for which he is ao
well known, There is, flrsi of all, his training in scheol
and at the universlty, & tralning which hed In it much of
Greek gulture and which has left its nmark on his whole ca~
resr, English classlsal writers have also left thelr imw
press, There ars the poets, the philosophers, the histow
rians and othera, Such names as Ruskin, the two Arnolds,
father and son, Newman, ¥Milton, Berkeley, to mentlion only &
faw of the Oreats, have all plared s part In shaping hls

eutlook,
“he impact of these influences makes itsell felt

shroeughout hia writinge, sl for that reason one is inolined
%0 say there is little that may be considered original in
thes, He has borrowed from all and sundry within the limita
of hie litsrary frisndships, mors heavlly fron some than from

others, IJils writings on charaocter tralning bear the stamp
of Plato's thought and Armold's practlse with a genercue
portlon of Aristotle's theory Interwoven to completle the
whole, Of Ruskin's reflectlons on 1ife and Newnan's ldess
of a wniversity there are examples on nany pages, It might
make an interesting study to trace the impact of all these
influencas on Sir Livingstone's thinking and thus determine
the extent of his borrowing.
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As a humenist he has been compared to Iutchins and

Adler. Prudell® soncludes that he is similar to Hutchine
and a classioal huvanist, With this lasi statemeni the
_present writer does not altogether agree, There are points
of slmilarity, it ie true. Both men are devoteesz of olassi~
sal eulture; there is no objection to thie. Both fevour
genoral educaticn and both denounce speclelienm, vocation
alism e&nd professionalimm, but of the two, Hutochine ie the
more denunolatory and the more radlical in his suggestionsz
for improvement, Sir lLivingstone sees & rightful plage for
vosational education, Both stress intellectusl contemt in
higher edusation but a difference 1s to be noted, Hutshins'
looks upon higher lesmyning as the "single-minded pursult of
the intellectual virtues™; as scholership he deslignatez 1%
“the single-minded devotlon to the advencement of knowle
edge”, SAir Livingstone scknowledges that the university has
a soclal se well as en Intellectual functlon, and he con-
siders charscter training to be the primery alm of eduss~
tion, Hutchins declares that "the sharscter bullding theory
anounts to & denial that there la or should be sontent to
education”, 7

rios, New Haven, Yala univwrmlﬁy#Press,' 936, p. 2.
8 Id., 1bMd., p. F0,
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Both Hutchine and SAir Livingestone seek for a uni-
fying prineciple in the modern wuniversity, The former son-
tends that to "look to theology tc unify the modern univers
sities 1s futile and vnin“.g Then he looks for a metaphys-
ics since he feels wilthsut itheology or metaphysiecs & unified
wiversity csnnot exist, but in the final snalysis, for pra-
dentlal reasone, he adopte the netaphysics of Arlstotle,

Sir Livingetone secks the integrating foree in religlon snd/
or philosophy and he declares emphatically that religion
should find a place in wiversity stuiles, However, he tole
erates a gompromise: lecturses 1n religlon may be optional,
His whole plea for religion and/or philosophy is a strong
one, It has already been noted that the philosophy he re~
commends 12 that of the anclent Greeks, He spesks of a
Christian ethics but he falls to define his paint,

Hutehins is & ratlonal humanist.lﬁ Prudell con-
sifers Sir Livingstone a classlical humaniet, 7The present
writer inclines towards the classsification of religlous
humenist in line with dore and £liot,?’ 22 mig wowra

9 Iﬂu mﬂ P }-97.
10 W. F; GW’MW:

p. 47.
11 lLouie J, A, Hercler, ihe Challenge iymandpn,
New York, Oxford University Press, 1933, Chapters VI I,

12 Noyman Foerster, Edltor, Hupanlen
New York, Parrar and Rinehart, 1930, p, !
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plage him between the Integral humanists of whom ari-
tlinls’ 24 nay be alted ss representative and the ratiomsl
hunsnists llke Hutehine and Adler,

As an edusntor Sir Livingstone ls true 4o the
mnglish tradition, This may be judged from his emphasis on
the alasaice, on the eulitural tradition, on liberal educs~
tion, on character training, on religlous educatlon, on nen-
tal dieeipline, on athletles, on serviece and on residentisl
forms of edueation, Acoording to Horwood > these are the
4lstinguishing features of English edugation,

He 18 the avowed enemy of comparimentalized educsw
tiont and anslysis. The princlple of integration is his
directive both in education and in life, 4 reference to
this point may be found on page 24 in Chapter I of the
present study,

Ag an educational e¢ritic he has nothing new to
offer, His eriticlsms are ones that have been lterated and
reiterated by other educators and laymen, However, as &
eritic he is not caustic, Even when he condems mest strong-
1y, and this he does on ocoasion, there 1s no asid inm his

15 Cyril Norwood, The
mm’ Mﬂy 3-92@: 79 p'
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words., Ruming throughout his writings 1z & certaln subtle
kindliness which is not wwmixed with his own peculisr brand
of hwmowr,

In his statementz he 1s sincere, frank end convine
cing. His style is dlrect, lueld and maffected, He Alte
dains all that savours of affectatlon and, to use his own
sxpression, of "hwabug and false sentiment” 16

48 & scholar he meritez high comendstion., The
ssholarly grasp anéd breadth of referenco in 20 asany of hie
writings speak for themselves, He ls thoroughly at home
with the great Vestern culture snd he sees the slapsical-
religicus culturs in the perspective of present and future
needs,

As g theorist he bhas much to offer but there will,
inevitably, be doubts as to how much of his theoriszing would
bear the test of actual experience, He appears 6 bw sble
to make a good Jiagnosls of edueatlonal ills. Belng merely
a good dlagnosticilesn may not altogether be to his dlscredit;
a good dlagnosin is the first step in & cure, This 1ls vwhat
he has to say of Flato as & disgnostlelant

Plato ip more often a master of dlagnoeis than

of cuwre; if he did not solve & problen he always
knevw vhat 1t wag, 7This 1s no faint prelse for in

polities]l and soclal questlons true dispnosls le
the first need and the ravest gift, 17

16 R, . Livingstonme, Greek Geniue and Its “esnin:
i2 Vs, p. 107. '
17 =omee——=, ato and iodern cdugetion, p. 56,
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In the passage Just quoted he 1z aspeaking eof Plato
in politiesl and soolal 1lfe; poesibly the esame may be sald
of Sir Livingstone hlmself in the fleld of sducation, The
faet that he is able to dlsagnose educatlionsl 11ls is evie-
dence that he knows wvhal to look for and that 4z no mesn
aseomplishment in & world wheye educational 11ls abound, To
make sush dlagnoses requires a breadth of vislon and undere
standing which iz more than paroghial in ite span, and Sir
Livingstone seems 1o possess that vislon,

In summary it may be seid his observations are world
wide in thelr appllieation, He is interested in Ingland, no
doubt, but his interests siretch far beyond his own cowtryi
thay embrace the world ¢f human belngs, Jdeal and thoorete
ieal as meny of his statoments mey appemr, they atrike an
anoouraging note ln & world whose vislon 1g in dsnger of
being dlmmed by & materisl clvilizetlion which confuses emds
and meanp, good and evil, truth and falsehood, and whieh is
truly in need of a phillosephy of the firsterate,

Sir ldvingstone is o man of many interests and many
asgompliciments, e is a olassioliet, a husanist, s scholar,
and finally, he 18 a sonizl edusator who is firm In the gon-
vietion that the world needs a better elsss of inhabitants
than 14 has today end that the attalmment of this ldesl
rests on the principle that the improvement of men 1z the
nedessary preluie to the improvement of socletr,



SUHMARY AND SUQOESTIONS

A backward glance at the analyesis of the writinge
of Sir Richard Livingstone reveals & man of wide experience
in matters educational; one whe has his Tinger on the fluc-
tuating pulse of movements and developments in education at
home and sbroad, and who 1z keenly alert to current trends
and directions in these movements and devslopments,

Hls observations are neither novel nor etartling;
they follow the besten track of thoee who express disappro~
al of theories and preectices which depart so radically from
time-honoured customs and itrsditions, and one looks in valn
for evidences of original thinking on hls part,

His eriticlems are neither extrenme nor over-Jdemun-
elatory; they are the frank svowals of an educator who is
sincerely concerned at the fallure of the sohools snd the
univereity to semd out into the world people imbued with a
set of values and a clearly deflned philosophy of life,

Ae a dlagnosticlian he rates an honoured place smong
eritics but his dlagnoses are not unique, However, thare is
8 certain uniquemess sbout the way 1ln whilch he nakes them,

The analysis likewise reveals a scholar who posses-
ges & knowledge that is broad and deep and which lg charee-
terized by a elose familiarity with the finest in classloal
literature, but it also reveals a acholar who evincee an
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acute awareness of the importance of the natural and sooclsl
sciences in the preparation of students for living their
1ives In a world which owes so muah to sclence and technow
logy.

Hany faetors have played thelr part in shaping the

outlook of Sir Livingstone as 4t appears in hie writings,
Circumstances of birth and education have bheen all-impor-

tant, His classlioal educatlien in secondary school and at
the university has left hinm a2 strong bias for Greek gsulture
and his vicarious assoolations with English elassicsl wrie
tora have nurtured in him a deep regard for the humanities,
His two years of secondary school tesaching at iton,
his years as tutor at New College and his experience in uni-
versity administration from 1924 t¢ his retirement in 1950
have provided him with flrste~hand infermation on the eduga~

tional problems of his own people,
Hie visits to North Ameries, of whiech there were

ten, have widened his educational horizons and given him
insight into problems abroad, The vislt to Lenmark has sup~
plied the inmspiretion for his active Interest in the adulti
education movenment,

In all forme of education his first consern is for
the human individual and it is a many slded developaent of
the individual which he advocates, & development that should
take place physically, vocationally, intelleciually, morale
1y, spiritually and soecially.
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The strong olassical bent of his education, the
forces of tradition and other fastors have conspired to give
hin & high regard for intellsctusl tralning, though it may
be sald, without any reszervations, that with him intellegw
tual training by noe means overshadows other aspectis of eduw
eation,

These same Tagtors have influenced, also, hisp attl~
tude towards moral and epiritual development, Iiis chlef aim
of education le the training of echaracter, coupled, 1t ls
understood, with the tralning of the intellect, In his pre-
soriptions for moral and spiritual development he strikes an
encouraging note Ly hie stand that religion be made an inte~
gral part of any educational system and with his insistence
on the aequisition of virtuous habits ae constituting the
egsence of all character Tormation, Parsdoxieally though,
it 1z in this very ares of moral and spiritual development
that his shortcomings and limitatlions become apparent.

Though recognlgzing the principle that moral and
religieous training should go hand in hand yet he falis to
make provision for practical implementation of the prin-
eiple, In character eduostion his emphasis on a training in
moral virtues is acgepteble and in itself a good thing, but
what he sdvocates is a trelning in naturael virtues without
sdvertence to the need of supernatural alds to conduct,
will training receivee altogether too little attention,
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The apparent confusion whioh charscterizes his
thinking on things spiritusl stems, 1t 12 belleved, {rom the
absence within his own mind of a ¢learly orystallized symten
of bellefe and firm convictione whish caen come only from the
possesslion of the entire truth of a Divine Revelation,

Thers 1s lacking & unifying prinelple to give clarity and
completenese to his whole system of moral and religlious edu-
eation., A little mere than 1ip service to the bellef that
Christianity corrected and completed Hellenlem might be the
pessible solutlion,

In his contention that without soelal tralning no
character is prepared for life lies the answer to the quess
tion ae to what Sir Livingstone thinks of soelal edugation,
To him social education 1s the complement of individual edu-
eatlon and the most fundamental principle of hisz whole
scheme of edusatlion i1g respeet for the human personality,

He resogniges the contribution tc the social development of
the individual of the various soclallizing agents, namely,
the family, the Churoh, the school, the communliiy, the state
and international soelety. In making provision for the cul-
tivation of soeisl virtues he proposes a training along all
too natural lines to the neglect of supernatural motives for
conduct, This is hils weakness and it is symptomatic of the
absence of an inner principle of integratlon,
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As an sdult educator he ls convinced of the urgent
need for some form of edusation for those who have reached
the years beyond school age and he 15 consclous of the many
problens assoclated with the establishment of & natlonal
system of sdult education, IHe recognipes two widely dife
ferent groups vwho need adult education; those whe have
missed edusation in youth, and of those there are many, and
those who have redelved it but who now need reinforced
mowledge to enable them Lo keep abreast of rapidly changing
conditions in an everyday world,

He sees the urgency of new methods, spesoial teashe
ors, properly equipped bulldings and other facilities with-
out which there can be no appreciable measure of success,

In fact, so intense is hls ples Tor adult sducation that it
may be thought, at times, that he loses sight of the lssues
involved in more and better secondary education, or indeed
in 2 better system of primary education, His enthusiasa for
the residential element of adult education sugmests somee
thing of the theorist s little out of touch with some of the
probleme of real life,

8ir Livingatone's educational theory reats on &
foundation that i# unquestionably Chrlstian, His iden) of
edusation ias Christ the God-Yan, though 1t 1s sometlmes
diffioult to discern the tangible manner in whiech he would
heave imitation of the Ideal,
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In the fleld of morals, politice and soclal 1ife he
acknowledges the gulding forces to be Christlan prinsiples
and he asserts that Christlanity is the soul of vestern
Civilization, The logloal outecome of this assertion is the
¢onclusion thet he regarde Christianlty ss fundementel to
edueation,

Sir ILivingstone's theory of education has been eve-
luated in the light of the following eriteria for a social
educator, formulated from wide reading in the edusational
litersture: (1) Does he respect the human being as an indie
vidual? (2) Does he conslder scclal eduestion to be the some
plement of individual education? (3) Does he recognize the
urgency of adult education? (4) Does he regard Christlanity
as fundemental to educatiomy His views have been welghed
agalnst these eriteria and jJjudged adequate to justify the
sonclusion that he may be classified as & Soelal EZduecator,

In attempting to establlsh this olaim the presemt
writer has become aware of other possibilities for future
research in the writings of S5ir Livingstone. In the study
Just completed it was impoesible to examine exhaustively all
that he has written on education, Its scope was limited to
S8ir Livingstone as & Soclal Bdusator; comsequently other
interesting iesues recelived, of necescily, only casual

attention. It is with the hope that these lmsues may
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recelve c¢loser study that the writer offers the following
suggeations with reference to the direection future resgearch
on thlis toplc might profitably take:

1. In the realm of character education Lir Livingstone
has writien at gresat lengith, For hin the main sim of eduw
eatlion 1s character formation, to be achlieved through the
dleciplining of the body, intellect ané will, The present
study has been able to consider only the broader aspecte of
this question., To make an adequate appralissl of his thwory
of character education 1t is felt that a more intensive
treatnent of the tuple is needed and it might well Toeus
upon the problem of estimating BSir Livingstone's nmerits as o
character educator,

2. A second possibility for research arices out of the
conslderation of :ir Livingstone's position anong modern
hunsnists, The authoer has ventured, rather cautiously, to
elassify him as a religious humanist rather than a ratlonal
hunanist in the line of Hutchins end Adler, This aseerilon
might well be challenged, It would be interesting to ana-
lyze his position with respect to the Amerlcan humanists,
This would entall a eritical study of American humanism ss
well 28 a concentraticn on Sir Livingstone, speceifieally
from a humenistie point of view,

3, 5811l a third problem with possibilities for further
research lies in a study of Sir Livingstone as 2 classlielst,
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Undoubtedly, there would be some overlapping with the probe
lem Just menmtloned but silll there seems to be sulfliclent
source material to warrant & study of the topic in its own
right, GSuch & study would previde an opportunity $o examine
in detall his outlosk on the Greeks and the moderm world's
debt to them, a debl which he consistently malntaing iz s
f:srgn one, It is a wniversally sasknowledged faet that Sir
Lividgstone iz a olassicist; the atudy sugzested here aight
kave as 148 purpose to Justify the extent of this olalw,
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14 Rawlinson Road
Oxford

Dear Sister Xolasoo,

I shall of course be very glad to be of any help
that I can., I only regret that I shall not have the inter-
est of resding your thesis,

'Who's “ho' will give you amll the details of ny life
that you need, Gince I took my degree, it falls into threo
periods: 19 years of teaching from 1904-23; ten ysars of
adnministration as head of Queen's Universiiy at Belfast; 16
years as President of Corpus Christl College till my retire~
ment in 1950, GSince then I have spent several periods in
North America which I have vieited ten times,

You hBave already a very complete list of my write
inga, 1 have sent you under separate ocover a few things
which have not come your way, I also gave two lectures
under the Piteelrn Crabbe Foundation et Plttabursgh which
appeared in a volume on '“odern Education and Human Values',
But I doubt AT you would get anything from them which you
have not got already, or from my Fresidential Addreas 1o the
British Assoclation's Lduostion Seetien in 1936, which hes
1deas developed later in 'The Futwre in Education'.

My earlier writings, on Anclent Greece, came from ny
strong belief in the importance of serving our classical
heritage as o part of Weastern Clvilizatlion and not merely as
a study for sgholars, Oivilization gets its soul from
Ghriatianlgg anéd Anclent Oreece and the latter is the fore-
mmner of the former, (The Cathollis Church has never fore

tten this), So I tried to write about Ureek Oivilizatlon
n a way intelligible to the ordinary educated reader, (I
think that the ‘legsey of Greece' was a particularly useful
book for this purpose; and 1t continues 5 steady sale after
more than %0 years), I also published translations (with
notes) from Creek Litersture, and of some great Greek books,
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My later books have beon on education, I am ne
‘edugationiat’; they are based on my experience as a
teacher, in the university and, for a short period, at Lbon,
trying to see how my pupile reacted to educetion, 7This and
a visit to Denmark {(about 1926), when I saw something of the
Danish Felk High School, convinced me of the importance of
;dult education and of the asdvantages of its reasidential

orm,

I might mention two other problems to whieh I think
that not enough attention has been given, The first of
these 1e the importance of giving ceverybody at least the
opportunity of forming a elear philosophy of 1life (you will
see my views in the Lecture 'SZome Thoughts on University
Education' which I have sent you).

The other problem whileh I feel does not engage nearw
1y enough attention 1s the Training of Character, fTwo of
the pepers which I sent you deal with this, and one on
'Plato and the Education of Character' is to appear in the
November issue of 'The Eduecational Forum',

I note that my Rede Leeture at Cambridge on 'Plato
and Modern Educatlion' does not sppear in the list of mg
writings which I sent you, It summarizes many of my views
on education and I think might interest you, (I have a
special fondness for it), Unfortunately I have no spare
eopy of 1t and I fancy it is out of print, It was published
by the Cambridge Fress in the United States by the Maemillan
Company.

Perhaps I may &dd that of the Greek writers I owe
most to Plato, Anyone who has resd the Apology and Phaedo
and Republic, Thueydides, and Aristotle's Ethics and Poli-
tics, seems to me to heve & good liberal education,

I hope these notes are the sort of thing you want,
I? I can do anything further, do not hesitate to let me
know,
with best wishesz to you and your work
Yours sincerely

(signed) R, Livingatone



APPLNDIX 2

ABSTRACT OF Sir Richard i, livingstone:



DRI 2

I

ABSTRACY OF

This study was an attempt to determine, from an
analysis of hils writings, whether uir Richard ., Livingstone
aight be considered a doeial Eduwoator,

An inductive procedure was followed in making the
eppraisal, ‘tir Livingstone's views on indlvidual, soclsl
and adult education were developed and then evaluated in the
light of ariteria which had been formulated Trom a synthesis
of the thinking of representative writers in the fleld of
education,

As a prelinminary step the historical background for
the study was established by a short biographiocal sketch and
& brief discussion of Iir Livingstone as a writer, a clasgli-
eist and a oritie,

From an analysis of his writings wlth respegt to
individual education the charmoteristle notes of hie theory
of education were found to be respect for the human person-
slity and the all-round development of that personality, ln
its physical, vocational, intellectual, moral and spiritual

1 sister ‘1, Nolasco, doctoral thesle presented to
the Lohool of Psychology and Sduscation of the University of
Ottawa, Ontario, 1959, xii-236 p,
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aspects,

A study of his views on soclial education revealed
his conviction of the need of soclal training to supplement
individual training 28 well as his acceptance of the prin-
¢iple that respect for the human personality ls the baslis of
all soelal educatlon, It also revesled his recognition of
the contribution to the eduncation of the individuml of the
various soclalizing agencles, namely, the family, the Church,
the school, the community, the state and the internmationsl
soclety,

Ag an adult educator he vas Tound to be aware of the
urgenecy of adult educatlon and the many problems asgoclated
with establishing 2 natlonel system of adult education,

The following criteris for a socisl educator were
used to make the evaluation: (1) Does he respect the human
Being as an individual? (2) Does he consider soclal educa-
tion to be the complement of individusl educatlion: (3) Does
he recognize the urgency of adult edueationi (4) hoes he
regard Christisnity as fundamental to educatlon? His views
vere welghed against these oriteris and Judged adequate to
warrant the coneluslon that Jir Livingstone may be con-

8ldered a Soclal mducator,



