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INTRODUCTION

1. Purpose of the Study

It was the purpose of this study to investigate the guidance
functions of the classroom teachers in the elementary separate schools
of Ottawa. It aimed to elicit responses on how often the teachers
actually performed the guidance functions listed in a prepared
opinionnaire, and how often they perceived they should perform these
functions.* The study further intended to determine the relation
between these two response types.

2, Importance of the Study

On July 1, 1944, the office of Director of Guidance was

created in the Department of Education of Ontario. The main objective
of the office, among others, was 'the promotion, organization, and

ol Twenty~five years

supervision of guidance in elementary [Zgij schools.
have passed since the creation of the said office. A thorough and
exhaustive exploration of the facilities and resource materials available

showed no indication of any research study undertaken on the

status of guidance in the elementary schools of Ottawa, much

* N.B. For reason of convenience, the response type "how often they
perceived they should perform these functions", or ™the functions teachers
preferred to perform", will henceforth be described as "Ideal".

1 H. R. Beattie, "Guidance in the Schools of Ontario",
The School Guidance Worker, Vol. 5, No. 2, November 1949, p. 2.
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institutions;-and to anyone in a position to reorganize, modify or
revise the curriculum.

3. Limitations of the Study

This study was confined to 185 grades 7 and 8 teachers
of the separate schools of Ottawa. Out of this number, a sample
of 100 teachers was secured.

The writer is assuming that his sample is quite represen-—
tative of the population of grades 7 and 8 elementary teachers in
Ottawa.

The Opinionnaire was limited to eighty items only.
L4, Definition of Terms

Elementary school.- As used in this study, the term is

confined to grades 7 and 8 only.

Elementary separate schools of Ottawa.- These are public

elementary schools in Ottawa supported by government funds. However,
they differ from public schools in the sense that the separate schools

are committed to a religious bias.

5. General Division of this Study

Chapter I is the review of the literature related to this study.
It discusses mainly the role of the elementary school teacher in guidance as

perceived by various authors.
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Chapter II describes the research design adopted in this
study. It includes the descrip£ion of the population, the sample,
the instruments, and the methodology used.

The testing of the hypothesis falls under Chapter II1IL.
It starts with the presentation of the hypothesis, followed by the
analysis of the data obtained through the Opinionnaire. Finally,
it presents the interpretation of the data.

The last part of this study is a summary of the findings

and the drawing of conclusions.



CHAPTER I
REVIEW OF THE LITERATURE

The consensus of authors on the subject is that guidarcs
in the elementary school is, in general, a downward movement from
the secondary school. However, distinctions should be mentioned here
as to the guidance practices on these two levels of education. While
the counselor in the secondary school works directly with the student,
the counselor in the elementary school works with the pupils through
the teachers, parents, pupil personnel services staff, and the school
administrator.

Faust and a number of other authors emphasized the fact that
"The new elementary school counselor functions primarily out of two
broad roles: counseling and consultation".l To the elementary school
teachers are assigned the responsibility for rendering guidance services
directly with the pupils.

This trend of guidance practices in the elementary school which
places the responsibility on the classroom teacher is a natural tendency
that prevails in the teaching-learning process. Elementary school teaching
is child-centered, and developmental. Assisting the pupils in the
development of a wholesome personality is the goal of education which may
be made possible through the integration of guidance with teaching,

particularly the preventive aspect of elementary school guidance.

1 Verne Faust, The Counselor-Consultant in the Elementary School,
Boston, Houghton Mifflin Company, 1968, p. 31.
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The teacher's day-to-day cont;ct with her pupils, her interest
in the total growth of each chiid, her sensitivity to pupils' needs, and
iier close association with the childrent's parents, are some of the reasons
why she should be considered as fMan enthusiastic and highly important
vartner in the guidance p:r'ocess".2 In meeting these pupils'! needs, the
teacher is often, consciously or unconsciously, manifesting this humane
attitude in her teaching.

No one seems to have challenged seriously and experimentally
the idea so often expressed in the literature that guidance and good
teaching are inseparable. They are so integrated that "defining where
one begins and the other ends is impossible".3 Co’cﬂoingha—;tm,LP in an
enlightening article agrees to this difficulty of clearly differentiating
the teacher's guidance function and her instructional task. Willey and
Dunn? state that "from the functional viewpoint, the teacher is the most
significant person in the guidance program'. Johnston, ggég;L,é consider

7

every teacher as a guidance worker. Foster' cites the report of The

2 Ruth Martinson and Harry Smallenburg, Guidance in Elementary
Schools, Englewood Cliffs, N. J., Prentice-Hall, 1958, p. 93-94.

3 Walter F. Johnson, Buford Stefflre, and Roy A. Edelfelt,
Pupil Personnel and Guidance Services, New York, McGraw-Hill, 1961, p. 178.

L, Harold F. Cottingham, "Implementing Two Vital Teacher Functions:
Guidance and Instruction", Counselor Fducation and Supervision, Vol. 1, No. 2,
Spring 1962, p. 167.

5 Roy DeVerl Willey and Melvin Dunn, The Role of the Teacher in the
Guidance Program, Bloomington, Illinois, McKnight & McKnight, 1964, p. 12.

6 FEdgar G. Johnston, Mildred Peters and William Evraiff, The Role
of the Teacher in Guidance, Fnglewood Cliffs, N.J., Prentice-Hall, 1959, p. 5 - 6

7 Car M. Foster, "The Elementary School Counselor - How Perceived™,
Counselor Education and Supervision, Vol. 6, No. 2, Winter 1967, p. 106.
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White House Conferente on Children and Youth concerning the tezcher's
unavoidable "primary rolé for the guidance of children [F..) "

To provide the proper background to this study, a review of
related literature will discuss the involvement of teachers in the
guidance services in the elementary school.

Authors have assigned many guidance functions to the classroom
teacher. They include such areas as orientation services, pupil appraisal,
group testing, keeping of pupil records, gathering and serving information,
assisting pupils in planning for *the next step", making referrals,
counseling and adjustment services, teamwork with other members of the
guidance staff, parent-teacher relationship, and participation in the
evaluation of the guidance services.

In the area of orientation services, Detjen and Detjen8 recognize

9

the classroom teacher as playing a significant role. Hansen,’ who inves-
tigated the opinions of 220 elementary school teachers in four districts
of COhio, reports that his respondents accept orientation services as their

10 yhich sought the opinions of 168 special

responsibility. Rainest! study,
service personnel, principals, counselors, and counselor educators, reveals
that while the four groups differed on four of the eight items under the

orientation services, a significant number of the respondents signified that

the teacher should have the primary responsibility in this area.

8 Ervin Winfred Detjen and Mary Ford Det jen, Elementary School
Guidance, New York, McGraw-Hill, 1963, p. 224 - 229.

9 William T. Hansen, The Opinions of Elementary Teachers
Concerning the Flementary School Guidance Program of Ohio, unpublished
Master's seminar paper, Ohio University, 1963, cited by Bill Gene Raines,
A Study of the Role of the Counselor in The Flementary Schools of Ohio,
unpublished doctoral dissertation, Ohio University, 1964, p. 61 - 63.

10 Bill Gene Raines, Op. Cit. p. 139.
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For pupils who are preparing for high school, Lot jen o

11 . R
consider it import.ru

Det jen 10 and Martinson and Smallenburg
that the elementary and secondary school teachers plan together
activities which would give the pupils opportunities to orient
themselves to the conditions of the new school, its teachers, and
guidance personnel.

Det jen and Detjen12 also state that the classroom teacher
must know the importance of testing, must have the knowledge of
choice, administration, scoring, interpretation of tests.

The prospective elementary school counselors in the Nitzschke-
Sorohan study13 are of the opinion that scoring and discussing the
meaning of school ability tests and achievement tests are the teacher's
responsibility.

Six of the ten items under appraisal services in the Raines!

1
study 4 are assigned by the respondents to the

10 Frvin Winfred Det jen and Mary Ford Detjen, Op. Cit.,
p. 229 - 231.

11 Ruth Martinson and Harry Smallenburg, Op. Cit.,
p. 289 - 293.

12 Ervin Winfred Det jen and Mary Ford Detjen, Op. Cit.,
p. 3-17-

13 Dale F. Nitzschke and Lawrence J. Sorohan, "Elementary
School Guidance - Who Should Do What?%, Counselor Education and
Supervision, Vol. 7, No. 1, Fall 1967, p. 21 - 24.

14 Bill Gene Raines, Op. Cit., p. 139.
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tecachers., 11 1s also the responsibility of the tez-ren <
vnderstana what the ch.ld can do, his int-rests .r . 2.1.1..6%,
and his sicnitr'icant past esperiences throu~bh cuserv.-.cons
and tests.15
Testing 1s one of the functions val:h sven counsel-
ors are advised Ly P ust to avoid iwhenever ps: chomeirists or
psychologists are in the -chool personrel SLiff.lé Yet, he
says that "teachers are responsible for «il . roup tests" ex=-
cept, of course, those which renuire cyecialized technigues
from guidance :pecla]iscs.l7
Martinson and Smailenburg18 feel that for diagnostic
studies and the study of the individual pupil snd the group,
the t;sk calls for the teacher's initiative to use group
tests, class summary sheet, «nd sociograms., Johnston, et al.,lg
assert that it is the teacher'!s responsibility to look at in-
dividuals as irdividuals and Lo see them as members of the

group. The iteacher must, therefore, be proficient in the

use of instruments for group study.

15 Roy DeVerl Willey and Melvin Dunn, Op. Cit., p. 16.

16 Verne Faust, The Counselor-Consultant in the Ele-
mentary School, Boston, Houghton Mifflin, 1968, p. 16i.

17 Ibid., p. 185.

18 Ruth Martinson and Harry Smallenburg, Op. Cit.,
p. 133-136.

19 Edgar G. Johnston; Mildred Peters and William
Evraiff, Op. Cit., p. 156-159.
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Aut. ors are not agreed on who should keep cumulative

20 suggest

record .Joluers of the pupils, Detjen 2nd petjen
that these folders should be kept in the main office of the
principal. lowever, the teacher should have individual pupil
folder containing aetailed percsonal data and anecdotal records
. . 21 \

of her pupils., McDaniel suggests that the teacher should

- o cq e 22
have & record or the progress of each child., Peters, et al.,
give w similar view on the teacher's re.ponsibility to gather
data and informalion atout her pupils tlirourh anecdotal records
and other means, &nd should keep compirci.ensive records about
each pupil, Teachers should become aware of individual dif-
ferences throursh the use of cumulative records and should use
these to acquire some background before attending case con-

. . . . . 2

ferences and in-service eaucat10n.23 Willey and Dunn b also
state that the cumulative record is the prerogative of the

classroom teacher, The prospective counselors in the Nitzschke-

Sorohan study25 signify that recording of test results in the

20 Ervin «infred Detjen and Mary Ford Detjen, Op. Cit.,

p- 5-7. .
. 21 Henry B. McDaniel, Guidance in the Modern School,
New York, Rinehart and Winston, 1956, p. 5I.

22 Herman J. Peters, Bruce Shertzer ond william Van
Hoose, Guiuance in Elementary Schools, Chicagoc, Rand McNally,
1965, p. 216-220.

23 Ruth Martinson and Harry Smallenburg, Op. Cit.,
o 1L31-14L4.
pr b 2l Roy DeVerl Willey and Melvin Dunn, Op. Cit., p. 17.

25 Dale F. Nitzschke and Lawrence J. Sorohan, Op. Cit.,
p- 22.
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cumulativ: foulaers, Kueping them up to date, ana aiscussing
their contents with individual children znd parenis, are the
responsitbilicies of the classroom teachcer,

26

Det jen and Detjen are of the opinion that teachers

should accept the responsibility of counseling if there are
- . . . . 27
no guidance counselors in their scuools., Willey and Dunn
point out thst wnile the "exact nature of counseling and the
exact function of a counselor have not bteen clarified,” the
teacher may perform counseling while the rest of the class

is busy or after school hours. The counselor educators in

the Nitzschke-Sorohan stugiy28

assign to the classroom teach-

ers the respousitility of summarizing and interpreting socio-
gram results and developing plans to facilitate peer adjust-

ment.

Although Willey and Dunn29 encourage teachers to
counsel pupils in the absence of guidance counselors, they,
hoﬁever,‘feel that it is impossible for a teacher to be a
counseldr to all the children in her class, Hence, they
recpmmepd group .guidance. Organizing special groups, such

aé,pemédial reading, arithmetic, and speech with the help of

26 Ervin Winfred Detjen and Mary Ford Detjen, Op. Cit.,

p. 7.
27 Roy DeVerl Willey and Melvin Dunn, Op. Cit., p. 1i.
28 Dale F. Nitzschke and Lawrence J. Sorohan, Op. Cit.,
p. 23.

29 Roy DeVerl Willey and Melvin Dunn, Op. Cit., p. 470.
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the speciaiist, 1s the concern of the classroom teuacher, says
McDaniel,30 Detjen and Detjen31 suggest that the teacher
should cften use the group in order to understand a child,

The participants in the Raines'! study32 are agreed
that three-fourths of the items under the information services
are the teacher's responsibility. The planning services, how-
ever, are assigned to the counselor. Orienting the pupils
'to the world of work through incidental classroom activities,
field trips, and visits to industrial plants, are, according
to Peters, EE_Ei"BB the teacher's responsibility. The
prospective counselors in the Nitzschke-Sorohan studyBu feel
that it is the teacher's ﬁesponsibility to provide supple-
mentary materials and films which may serve to broaden the
childrent's perspective of the world of work.

Raines35 reports that while the respondents in his
stﬁdy are agreed on making referrals within the school as

the teacher's responsibility, the groups are not agreed on

30 .Henry B. McDaniel, Op. Cit., p. 50-51.
31 “Ervin Winfred Detjen and Mary Ford Detjen, Op. Cit.,
32 Bill Gene Raines, Op. Cit., p. 139.

33 Herman J. Peters, Bruce Shertzer and William Van
Hoose, QOp. CGit., p. 220.
3l Dale F. Nitzschke and Lawrence J. Sorohan, Op. Cit.

3

p. 23.
35 Bill Gene Raines, Op. Cit., p. 139.
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who should make referrals to agencies oﬁtside the school system.

The classroom teacher'should be a willing member of the
guidance team. She should help specialists in problems of adjustments,
attend case conferences, and share with other members of the staff
problems which concern guidance responsibilities.36 Willey and Dunn.37
and Johnston, QE_QLL,BS also endorse the team-approach in meeting the
needs of pupils.

Cultivating good parent-teacher relationship should be the
concern of the teacher. The classroom teachers must accept the fact
that they need the help and cooperation of the parents in seeking
solutions to their pupils' problems.

And, finally, authors mentioned in the foregoing pages of
this section are agreed that classroom teachers should participate
in the evaluation of the effectiveness of the guidance services and
should also evaluate their participation in the guidance program.

The question again is to find out if in fact this theory

of convergence of good teaching and guidance is tenable.

36 Ruth Martinson and Harry Smallenburg, Op. Cit., p. 187 - 188.
37 Roy DeVerl Willey and Melvin Dunn, Op. Cit., p. 13 - l4.

38 Edgar G. Johnston, Mildred Peters and William Evraiff,
O ° Citc’ po 189 - 203'
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Before implgmenting\or introdgcing a full scale guidance
prograﬁ'with specialized persomnel in the elementary school, it is of
ubmost importance to know, as precisely as possible, the actual guidance
functions performed by the classroom teachers as revealed in their
responses on the items in the Opinionnaire used in this study, and,
even more important, to investigate those functions which they feel
they should perform. The difference between these two dimensions may
hold many educational implications and provide an answer to the
question this thesis is asking and which 1s expressed above.

The purpose of this research is not only to seek out these
differences and to evaluate them for their significance but also to
test the validity of the contention held by many specialists with

respect to similarity of good teaching and guidance functions.
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CHAPTER II
THE DESIGN OF THE STUDY

Included in this chapter are the descriptions of the
population and sample chosen, the instruments used, and the methodology
employed to achieve the purpose of this study.

1. Population and Sample

A sample of one hundred grades 7 and 8 teachers selected
from the different elementary separate schools of Ottawa was secured.
The sample comprised forty-four male and fifty-six female teachers.*

2. Instruments Used

A set of Opinionnaires was used in this study. One was labeled

Opinionnaire A and the other was labeled Opinionnaire B. Each of these

instruments contained eighty statements. Each statement in QOpinionnaire

A was exactly the same as the corresponding statement in Opinionnaire B.

These statements covered the areas of guidance services discussed by the
authorities on elementary school guidance for classroom teachers as

presented in the Review of the Literature. Fach statement was followed

with five letters, namely, N, R, S, U, and A. Letter N stood for never,

R for rarely, S for sometimes, U for usually, and A for always. (See

Appendix 3 for the Opinionnaires)

% For further information about the teachers in the sample, see
Appendix 2.
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It must be mentioned here in passing that the Opinionnaire
used in this étudy was a'modification of Greene's 104-item opinionnaire.l
Some statements were quoted verbatim and others were re-phrased in order
to suit to the classroom teacher's point of view. To complete the
construction of the 80-item Opinionnaire for this study, the writer had to
make out a few items based on the literature mentioned in Chapter I.

Greene, however, did not invent his opinionnaire. He only

added nine items to the 95-item FElementary School Guidance Opinionnaire

Moriginally constructed and utilized by B. G. Raines™ in his study of

the elementary school guidance program of Ohio in 1963. The writer also
presumed that the same 95-item opinionnaire was used by Nitzschke and
Sorohan in their Jjoint study on '"who should do What" in elementary school
guidance which they conducted in 1967, as evidenced by their use of Raines!
L

unpublished doctoral dissertation as their sole reference.

3. Presentation of the Instruments to the Sample

When the instruments were all ready for mailing, a list of
grades 7 and 8 teachers was secured from the office of the Superintendent
of the Ottawa Separate School Board. The list received consisted of 185
teachers, eighty-six of whom were French-speaking and ninety-nine English~

speaking.

1l Kemneth Lee Greene, Functions Performed and Preferred by
Elementarx School Counselors in the United States, unpublished doctoral
dissertation, Ohio University, 1967, p. 206 - 212.
See Appendix 4 for Greene's opinionnaire.

2 Ibid, p. 10.

3 Dale F. Nitzschke and Lawrence J. Sorohan, Op. Cit., P. 21

4 Ibid., p. 25.
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The sample was set to a minimum of 100 teachers. At randem,

150 teachers wefe selected fo receive each a set of the instruments. The
extra fifty was in anticipation of failure to return and/or of discarding
returned instruments for one reason or another.

On May 7, 1969, a set of instruments was mailed to each of the
150 selected participants. Fach set of instruments consisted of (1) a
cover-letter in English for the English-speaking participants and two
cover-letters, one in English and the other in French, for the French-
speaking teachers, (2) Part I - Personal and School Data Blank, and (3)

Part II - Opinionnaire A and Opinionnaire B. A stamped self-addressed
envelope was enclosed for the return of the accomplished set of instruments.
The recipients were given an allowance of two weeks for the return of the
instruments.

By about the end of May, 1969, less than ninety sets of
instruments were received. A follow-up letter was mailed on June 6, 1969,
to each of those who still had the sets of instruments. *

By June 30, 1969, the final count was 108 sets of instruments
returned and duly accomplished. There were, however, some sets of instruments
which were returned without any response by the French-speaking teachers who
were apologetic of thelr inadequacy of the English language.

After a thorough scrutiny of the responses in each of the 108
sets of instruments, eight sets were discarded. A sample of 100 teachers

was finally realized.

#* See Appendix 5 for the copy of the follow-up letter.
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L. ' Methodology

Part I of the instruments furnished data about the sample and
the enrolment in the schools where the {eachers were assigned.*

Part II of the instruments consisted of Opinionnaire A and

Opinionnaire B.

Opinionnaire A elicited responses from the teachers in the

sample as to how often they actually performed the functions listed
therein. They were directed to place a circle around the letter opposite
each item which best described their response. The possible responses
were as follows:
N - NEVER, meaning, at no time, not ever, or on no occasion
do I actually perform this function.
R - RARELY, meaning, seldom, very infrequently, or hardly
ever do I actually perform this function.
S - SOMETIMES, meaning about half of the time I do and about

half of the time I do_not actually perform this function,

U - USUALLY, meaning, frequently, most often, or ordinarily I
do actually perform this function.

A - ALWAYS, meaning, in every instance, invariably, or without
éxception, I do actually perform this function.

Opinionnaire B asked for the frequency with which the teachers felt the

should perform the functions listed in the instrument. They were advised to

assume a situation or occasion when they could perform the function. They

# See Table XVI in Appendix 2.
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were to.assume further that théy had some degree of preparation, experience,
and/ or freedom (from the édministration) that might be required to perform
the function. With these assumptions, the respondents were directed to
place a circle around the letter opposite each item which best described
their response. The possible options were as follows:
N.- NEVER, meaning, at no time, or on no occasion should I
perform this function.
R - RARELY, meaning, seldom, very infrequently, or hardly ever
should I perform this function.
S - SOMETIMES, meaning, about half of the time I should and
about half of the time I should not perform this
function.
U - USUALLY, meaning, frequently, most often, or ordinarily
I should perform this function.
A - ATWAYS, meaning, in every instance, invariably, or without
exception I should perform this function.

The responses on each of the corresponding items in Opinionnaire A

and Opinionnaire B were tallied on a five-by-five contingency table. With

the use of a chi-square procedure introduced by Bowker,5 the frequency of
responses in each cell of the table were applied on a formula which would
test the symuetry of the table, and consequently the hypothesis. The
hypothesis tested was the null hypothesis, that is, there were no signi-
ficant differences between the frequency of responses on the items which
the respondents signified their actual performance of the functions and

those which they felt they should perform.

5 Albert H. Bowker, M"A Test for Symmebtry in Contingency Tables"™,

Journal of the American Statistical Association, Vol. 43, No. 241, March 1948,
p. 572 - 574.
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The five-by-five contingency table is described as follcows:

The five columns of the table represented one of the response
types and the five rows represented the other response type. (In this
study, the five columns represented the Actual response type and the
five rows represented the should response type which had been termed
Ideal response type for convenience.)

The cells in the five columns of the contingency table
represented, from left to right, the following response categories
or options: (1) never, (2) rarely, (3) sometimes, (4) usually, and
(5) always. The cells in the five rows of the contingency table
represented, from top to bottom, the same response categories or
options: (1) never, (2) rarely, (3) sometimes, (4) usually, and (5)
always. FEach response category or option was represented by its initial

letter. Figure 1 illustrates the description given above.
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L Actual
N R S U A
I
R
5
@ S
S
U 15
A

Figure 1, - A rodel of the five-by-five con-
tingency table used in the analysls of the
data obtained from the Oplinionnaire.

The number "15" appearing in one cell of the above
contingency table signifies that on a certain item of the

Opinionnaire, for example, fifteen respondents say that in

actual practice, they rarely perform the function; yet these
same respondents assert that such a function should be
uswally performed as they ldeally perceive 1t,

According to Bowker® the following formula was used

to test the hypothesls put forth throughout.

‘70=§§_ {ogg = ng)®,
n +n

2 1Ibld,
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In the foresoing formula, 7? is the symbol for Chi-square;
E:, the sum of; n, the frequency of responses; i, the ith
row; Jj, the jth column; and i > j, means i is greater than
or not equal to j.

To determine the degrees of freedom, thie following
formula was used: E}m - 1), where m rerresented the number
of response categories or options. In this study where
m = 5, the degrees of freedom is 10.

The level of significance for all tests in this
study was set at .Cl, Referring to the table of Chi-square
values, the value of Chi-square for this study at .01 level
of significance with 10 dégrees of freedom, was 23.2,.

Each contingency table appearing in Appendix 1,

represented one item in the Opinionnaire. (For this study,

X2 was used to represent the computed Chi-square value of
each item, to distinguish it from the tabled Chi-square @{1)
value of 23.2.,) If the computed Chi-square (X2) value for sa
particular item was equal to or less than 23.2, then the
five-by-five contingency table was considered symmetrical
and, therefore, the null hypothesis was not rejected, How-
ever, if the computed Chi~square (X2) vglue exceeded 23.2,
the five-by-five contingency table was considered not sym-
metrical and, therefore, the null hypothesis was rejected.
The author of this formula emphasized that the wvalue

of Chi-square was to be computed from the non-diagonal
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frequencles of the contingency table, which was "rsasonable
since dlegonal frequencles should not afford evidence tend-
ing to disprove the hypothesis of symmetry."3 Fifgure 2

shows the diagonal cells with thelr respective frequencies.

Actual
N R S u A
N| B8
R 5
’-—{
g s 7
T
[}
U 10
A 12

Figure 2, - A flve-by-five contingency table

showling the diagonal frequencies,

Numbers 6, 5, 7, 10, and 12, for example, are
diagonal frequencles., Frequencies on either side of the
diagonal cells are what the author referred to as non-
diag&nal frequencies,

The contingency tables in Appendix 1 are numbered in
Arablec numerals to gorrespond to the numbers used for each

item in the Opinionnaire. Table I shows the computed Chi-

square (X2) values of the eighty contlngency tables.

3 Ibid,
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The data were first analyzed and interpreted item
by item, followed by a more general interpretation of the
teachers!'! responses on each item by catepgorizing them under
the ten areas of guidance services,

The item by item interpretation proceeded with the
testing of the hypothesis on each contingency table, followed
by the interpretation of the teachers! responses on each
item, recorded in each cell, on the five options under the
actual and the ideal response types., The interpretation was
based on Lhe diagonal frequencies and the marginal fre-
quencies when the hypothesis was rejected on an item,

The interpretation of the teachers! responses on
each item according to the ten general categories or areas
of guidance services was done by first separating the re-
sponses on the actual and the ideal response types. Then the
five options were reduced to three by collapsing the re-
sponses on "never" and "rarely" options as well as the re-
sponses on "usually" and "always" options. The purpose was
to determine, with convenience, the tendency or direction of
the teachers! responses on the actual and ideal response
types. Again, for reasons of ease and simplification in
the process of interpretation, the frequencies had to be
conver£ed into percentages,

The teachers! responses on all the items in the

opinionnaire were generalized according to the number or
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percentages of items the majority of the teachers responded
to "never-rarely," "sometimes," or "usually-always" option
under each of the ten general categories or areas of guidance
services,

The trend or direction of the teachers!' responses

was derived from these findings.,
L. Summery

To summarize, this chapter had to restate the purpose
of this study vhich was an investigation of the guidance
functions elementary school teachers actuslly performed and
those functions they perceived they should ideally perform,
The teachers'! responses on these two response types were
compared,

To achieve this purpose, an eighty-item opinionnaire
was constructed and two copies were prepared, One copy was
to elicit responses from the teachers on functions they
actually performed and the other copy, on functions they
pefcgived they should perform,

The purpose of the investigation was directed to a
sample comprising grades 7 and 8 classroom teachers in the
eleientary separate schools of Ottawa, A sample of 100
teachefs was secured,

It was hypothesized that there were no significant

differences in the teachers! responses on both the actual



THE DESIGN OF THy 57UDY 23

1aa the iaes. response types. Tnis hypothesis was tested
on cach o1 (ne ciyvnty items,

To te¢st Lne hypecthesis, a five-cy-{ive centing ency
taple for symmeiry wa. used., The failure of the Lable to
show symmetry lcd to the rejection of the hyp:thesis.

After 'estinr the hyrothesis, thc ileachers! responses
were analyzed :nd interpreted item by item, ¥inally, a more
ceneralizea observuiion was undertaken by, f'irst, categoriz-
ing the items under Lhe ten areas of pulidar.ce services, and,
second, by identifying which of the ten areas the majority
of the teachcrs actuslly assumed, never assumed, ideally
perceived ithey should assume, or judged they should never
assume, the respcnsibility. The teachers!' tendency or
direction on these areas of puidance services was observed
by determining the largest p:rcentage of items under each
area, with reference Lo the teachers! responses among the

three options of the tWwo response types,



CHAPTER III

THE TESTING OF THE HYPOTHESIS

As stated in the Introduction, the purpose of this study

was to investigate the theory put forward in the literature today whereby
good teaching and the guidance functions of a counselor are one and the
same.

If this were so, because of the instrument used in this
study, there would be no significant differences between the actual and
the idil_ guidance role functions of the classroom teachers in the

elementary separate schools of Ottawa.
l. Analysis

As was described in the methodology used in this study, the
hypothesis was tested on each of the eighty items in the Opinionnaire with
the use of a_ five-by-five contingency table. Each item, therefore, had a

corresponding contingency table where the teachers! responses were recorded
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in each ce ..

The data 2ppearing in.each table were stucied and
analyzed. The comuvuted chi-square (Xz) value wus compared
to the tatle chi-square (¢?) value. Included in the analy-
8is were the diaronal frenquencies and the marginal frequen-
cies in ¢ach convtingency table., The .iiaronal frequencies
w.ould reveal ithe nercentages of Leachersz wno =2qually re-
sponded on cacn item for botn the actual and the ideal re-
sponse tyncs, (See Figure 2, p. 20). The marginal fre-
quencies, on ine orher hand, would sl.ow which of the five
columns and five rows had the largest frequency of the
teachers!'! responses, All frequencies had been converted
into percentages for reason of ease in analysis and inter-
pretation.

The acquired data hud further been analyzed and
interpreted for the purpose of aetermining the tendency or
direction of the teachers! actual performance of the guidance
functions and how they perceived they ideally should perform
these functions. In audition, for reason of ease, clarity,
and conciseness, the five response categories were reduced
to three by collapsing the "never" and "rarely" options,
and the "usually"” and "always" options; After all, the
pairs are closely related,

On items where the null hypothesis was rejected, the

data were analyzed and interpreted for the purpose mentioned
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in the prec:ing paraﬁraﬁn, by arzas or cateories. Tne
data were analyzed and interpreted in terms of no. Lhe
teachers responucd pgenerally to such areas as (1) urienta-
tion services, (<) pupil apjraisal services, (2) gioup test-
ing services., (L) record :ervices, () information and plan-
ning services, (o) referral scrvices, (7) counseling and ad-
justment services, (8) cooperation witin Lhe cuaff, (9) ser-
vices tec parents, und (10) rescarch and evaluation services,

Fach of the eighty items in the Opinionnaire were categorized

according to these areas,

To swmarize, the acquired data were first analyzed
and interpretcd as they appeared in the five-by-five con-
tingency tables, after comparing the computed <«nd the tabled
chi-square values, Secondly, the eighty items were cate-
gorized acéording to the ten areas mentioned above. Thirdly,
the tendency or direction of the teachers!' responses was
determined by reduc.ng the {ive rcsponse categories to three,
namely, (1) never-rarely, (2) sometimes, and (3) usually-

always,
2. Interpretation

"Table I shows the computed chi-square value of each

item in the Cpinionnaire based on the five-by-five contin-

gency table., The contingency tables for all the items are

found in Appendix 1,
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Table I.-

Computed Chi-square (X?) Value of Each Item
in the Opinionnaire Based on the
Five-by-Five Contingency Table.

Iteml Nt 12! Item Nt sz
1 99 70.45 26 99 67.67
2 99 84.33 27 99 66. L,
3 100 59.33 28 98 71.72
L 100 37.57 29 99 35.73
5 96 55.73 30 100 5h.2
6 99 69.42 31 99 63.69
7 96 70.2 32 99 24,6
8 97 67.47 33 98 31.97
9 99 55.61 3L 100 L0.65
11 98 67.07 36 100 56,72
12 98 73.07 37 100 67.2
13 99 80.07 38 100 69.36
14 99 76.8L 39 98 20,0
15 99 53.94 40 98 50.8
16 99 60.62 L1 99 53,8
17 98 67.52 42 99 59.07
18 99 57.0 43 100 60.48
19 99 51.03 Ll 98 76.86
20 98 56.03 L5 100 34,16
21 99 61.31 4,6 100 61.17
22 99 54,22 L7 100 39.1
23 99 57.27 48 100 4L8.53
2l 98 62.74 L9 100 33.9
25 99 59.04 50 99 41.57

L Numbers corresponding to the items in the com-
tingency tables and the QOpinionnaire. See Appendices 1 and 2,

# Total number of participants responding to each
item.

u Computed Chi-square values derived from the com-
tingency tables. See Appendix 1. (The tabled Chi-square
value at .0l level of significance with 10 degrees of free-
dom was 23.2.)
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Table ¥ . - continued,
Item N x2 Item N x2
51 99 L5439 66 97 68.42
52 100 50.73 67 99 48.88
53 100 40.28 68 98 62.444
5l 99 48.14 69 98 81.0
55 100 30.09 70 100 71.05
56 100 L6.02 71 99 61.87
57 100 25.42 72 93 48.51
58 100 56.36 73 98 45.9
59 100 66.1 T4 98 58.96
60 100 49.08 75 98 Ly, 09
61 100 64..09 76 86 51.53
62 100 57.58 17 97 55.61
63 100 68.05 78 96 61.3
6l 100 73.4 79 97 82,0
65 100 68.21 80 96 73.08
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a) Item by item interpretation based on the contin-

cency tables.- The chi-square value of 70,5 for Item 1

rec jected the hypothesis, Almost one-fiftnh of the teachers,
or 18 per cent, were on the diagonal of the contingency
table, Out of this number, 12 per cent signified that in
both actual and ideal practices, Lhey always provided in-
dividual conferences to chiluren new to the school. Only
l} per cent refused to provide such a service actually or
ideally.

Two-thirds of the teachers, or 66 per cent, judged
that ideally they should always provide such service stated
in Item 1. BRut U)j.per cent of the teachers revealed that
they never actually provided such a service.

The chi-square value of 84.33 for Item 2 rejected
the hypothesis, 0Only 12 per cent of the teachers were on
the diagonal of the contingency table, Out of this number,
8 per cent actually never and judged they should never take
pupils new to the school on a tour of the school plant.
Only 3 percent actually sometimes did and judged they some=-
times should provide such a service. None of the teachers
signified they always did nor should always do it in actual
or ideal practice.

More than two-fifths of the teachers, or L3 per cent,
perceived that ideally they should always provide the service

stated in Item 2, However, a majority of the teachers, 72
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per cent of them, never provided such service actually.

The null hyrothesis was rejected on Item 3 uvith a
chi-square value of 59.33. T«enty-eight per cent of the
teachers were on the diagonal of the contingency table,

Out of this number, L percent never actually prepared the
pupils, in the spriqp, for the next "ni:her grade or school;
neither did they adﬁit that they shou i do it even in the
ideal performance of guidance functions, There were 7 per
cent who usually provided the service :ctually and they per-
ceived it should be similarly done so iuealiy. 1In both ac-
tugl and ideal situations, 17 per cent of the teachers as-
serted that the service stated in Item 3 be always provided,

| One-fourth of the teachers, or 26 per cent, signified
that actually they never provided such service stated in Item
3. However, a}most two-thirus, or 6L per cent, of the teach-
ers judged that it was ideal f'or them to always provide the
éervicg.

In Item l, the chi-square value of 37.57 also rejected
the hypothesis, However;_37 per cent of the teachers equally
responded, ori both -the actual and ideal response types. More
than one-fourth of the teachers, or 29 per cent, signified
that they always conducted, and should always ideally con-
duct, class discussion, in the fall, on school purpose,
rules, facilities, and staff members, Five per cent pre-

ferred it to be done usually, 2 per cent could do it only
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sometimes, &nd one responded "never.,"

More than one~third of the teachers, or 36 per cent,
signified that actually they always provided the service
stated in Item L, and three-fourths of the teachers, or 74
per cent, judged that they also should always provide the
service in an ideal set-up.

A chi-square value of 55.73 for Item 5 also rejected
the hypothesis, More than one-fifth, or 21 per cent, of the
teachers responded equally on both the actual and ideal re-
sponse types. To arrange "get acquainted" activities for
pupils, 7 per cent responded "always" under the actual-ideal
situation, 3 per cent on the "usually" option, 7 per cent on
the "sometimes" option, 2 per cent on the "rarely" option,
and only one teacher on the "never" option.

While 37 per cent of the teachers never performed
actually the function stated in Item 5, an equal number
signified that it would be ideal to render the service always,

Item 6 rejected the hypothesis with a chi-square value
of 69.4Z2. Oniy 15 per cent of the teachers responded equally
on buth the actual and the ideal response types, Out of this
number, 2 teachers signified "never"; one, "sometimes"; 6 per
cent, "usually“; and another & per cent, "always."

More than one-fourth of the teachers, or 28 per cent,
actually never performed this function, while about an equal

number, or 29 per cent, sometimes performed it, More than
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one-half cof the teécher33 or 56 ,er cent, perceived that they
should alwsys condvct studies of children presenting special
learning cr adjustment problems,

Although the hypothesis was rejected on Item 7, one-
fifth of Lhe teachers, or <O per cent, responded equally on
toth the actual and the ideal sides cr' lhe contingency table.
Cut of this number, ¢ per cent signified thct they never and
they should never administer sociometric inventories; 2 per

cent respcnded "

rarely"; 4 per cent, "sometimes"; 2 per cent,
"usually"; and anolner 2 per cent asserted that they always
performed or should always perform it.

A total of 60 per cent of the teachers signified that
actually they never performed the function stated in Item 7.
The largest percentage for the ideal function was only 27 per
cent of the teachers who judped that they usually should
perform it,

One~-fifth of the teachers, or 21 per cent, were on
the diagonal.of the contingency table for Item 8., More than
one-half}y or 55 per cent, of the teachers never actually
summsarized or interpreted sociogram results. About one-
third, or 32 per cent, of the teachers perceived that ideal-
ly “such function should always be perfo;med.

Almost one-fourth of the teachers, or 23 per cent,

squally responded on the actual-ideal response type in Item

9, Nine per cent on "never," 1 per cent on "rarely," 7 per
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":cmetimes," 2 per cent on "usually," a2nd 3 per cent

cent on
on "always" ortions.

More than one-half of the teachcrs, or L6 per cent,
responded that actually they never discussed with the class
sociometric findings even in general terms, About one-third
of the teachers, or 32 per cent, judred Lhat it would be
ideal if done sometimes,

The hypothesis was also rejected on Ttem 10, with
only 18 per cent er,ually responding on the sctual and ideal
sides of the continrency table, Out o this number, 5 per
cent responded "never"; 1 rer cent, "rarely"; 7 per cent,
"sometimes"; 2 per cent, "usually"; and 3 per cent, "always,"

Three-fifihs, or 60 pcr cent, ol the teachers never
provided individual conferences for those children who wished
to discuss sociometric resultis and peer relationships. Only
one-third;’or 33 per cent, of the teachers believed that it
;ould be ideal if the service were always provided.

Oé Item 11, there was a significant difference in the

a

teachers' responses on the actual and the ideal role functicn.
i

Only'13 per. cent ‘were agreea:on the two response types: L

" none on "rarely," 5 per cent on

per ‘cent _were orr "never,
"semetimes," 3 ‘per cent on "usually," and only 1 per cent on
"always."

Almost one-half of the teachers, or L9 per cent,

signified that they never administered personal data blanks,
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autobiogra;hies, or completion sentencecs to aprraise students.
Even in the ideal porception of the teachers, 31 per cent
responded thal Lhey should do it only sometimes and another
30 per cent would have it usually,

Only 16 per cent of the teachers were in the same
cells on the diagonal of the contingency ltatie for Item 12
when the hypotihesis was rejected, Out of ir..; number, 6 per
cent were on "usually" cnd 8 per cent were on "always"
options.

The largest percentage among the five response
categories under the actual response type, was in the column
for "never," Thirty-eight per cent of the teachers never
made observations nor wrote anecdotal records on pupils.,
More than one-half of the teachers, or 55 per cent, deemed
it ideal to always perform this function.

Almost all the teachers in the sample were divided
between the actual and the ideal role functions on Item 13,
The chi-square vulue was 80.07. Only 9 per cent were on the
diagonal of the contingency table,

More than two=thirds of the teachers, or 68 per cent,
signified that they actually never visited homes of pupils
with special problems., Wnat they perceived as ideal was
when 30 per cent of the teachers judged that they should
visit homes of children only sometimes; 25 per cent felt it

should be done usually; and 26 per cent perceived that
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teachers sihiculd always visit the homes of purils with prob-
lems,

Simllarly with Item 1l on visiting cnilaren's homes
to better understand their total environment, only 12 per
cent of the teachers were on the diagonal of the contingency
table. Almost two-thirds, or 63 per cent, ¢t the teachers
never performed this function. Thirty-two j--r* cent of the
teachers believed that, ideally, it should be done sometimes,
while 2Y :.» cont judged that it should be done always.,

The chi-square value of 53.94 for Item 15 rejected
the hypothesis., However, one-fifth of the teachers, or 20
per cent, equally responded on the five response options for
both the actual and the ideal response types. Whether
actually performed or ideally perceived, 1C per cent of the
teachers responded that they always involved pupils in self-
appraisal activities so that they might better know their
own Strong and weak points., There were none for the "rarely"
and "never" options.

When the largest percentage was determined, the
"sometimes" column, under the actual response type, had a
total of 39 per cent, while the "always" row in the ideal
response type received 58 per cent.

There was also a significant difference between what
the teachers in the sample actually performed the function

stated in Item 16 and what they perceived they should
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ideally psrform., Only 21 per cent ot the teachers were
tallied in the diagonal cells of the continrency table., Out
¢f this number, 11 per cent actually never administered nor
ideally should administer intelligence tests., There were

none on eitner the "usually" or "always"

orticns,

Again the "never" column under the actual response
type gave the largesti pcrcentage of teachers, Sixty-two
per cent admitted they never performed this function, while
32 per cent of the teachers judged that it should be ideal
to perform this function always.

Altliough the chi-square value of 67.,2 for Item 17
was significant enough to.reject the hypothesis, yet one-
fourth of the teachers' responses, or 25 per cent, were
equally tallied in the (ive cells of the diagonal, Whether
actually performed or ileally perceived, 13 per cent of the
teachers never scored intellipence tests., Only 2 per cent
signified that actually or ideally they always scored these
tests,

When the responses in each of the five columns under
“he actual response type were summed up, more than two-thirds
of the teachers, or 68 per cent, signified that they never
performed the function cited in Item 17. Only a little over
one-third of the teachers, or 37 per cent, perceived that the

function should always be performed, This percentage was the

largest among the five rows under the ideal response type.
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The frequency of the teachers' responses in Item 18
was ulmost :similar to that in Item 17. Apain the hypothesis
on Item 18 vias rejected, yet more than one-fourtn of the
teachers, or 27 per cent, responded equally along the
diagonal of the contingency table, Out of this number, 13
rer cent signilfied that they never discussed with the class
the meaning of irnte!lipcnce test resulis in either actual
or ideal performance of guidance functions., Only S per cent
always pcrtformed it actually or ideally.

When all the responses were addeld in each of the
columns and rows, 51 per cent of the teachcrs revealed that
actually they never perforned the function, while 3l per
cent of the teachers believed that it would be ideal to
always perform it.

Item 1S had more than one-third of the teachers, or
34 per cent, on tke diagonal of the contingency table even
if the chi-square veslue of >1,03 was still significant
enough to reject the hypothesis, However, 29 per cent of
those in the diagonal were on the "never" option.

Almost three-fourths of the teachers, or 73 per cent,
in column "never" actually did not perform the function of
interpreting intelligence test results to individual pupils.
Some 30 per cent of the teachers perceived that they should
also never perform this function, although 27 per cent

judged that they should sometimes interpret to individual
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pupils the.e test resulis,

The chi-square value of 56.03 for Item 20 rejected
the hypotliesis, Only one-fifth of the teachers, or 20 per
cent, were concenlrated on the diagonal of the contingency
table, The results of the surming up of cll the responses
in each of the ceclumns .nd rows, revea.ed 69 per cent of the
teachers actually nrever discussed with the ~roups of parents
the meaning of intelligence test results, Ideally, 26 per
cent judged that they shoulc sometimes do it, while 24 per
cent perceived that they should always rerform the function
stated in ltem 20,

The aifference in the frequency of the teachers!
responses on Item 1, with & chi-square value of 61.31, was
significant, However, one-fourth of the teachers' responses,
or 25 per cent, were in tre cells along the diagonal of the
contingency tatle., Out of this number, 17 per cent signified
"never."

,t The over-all total for each of the columns and rows

showed the "never" column under the actual response type to

Ve
144 -4

have the largest percentage, Almost three-fourths, or 71 per
;egk,:bf the teachers nevér interpreted'to individual parents
their children's intelligence test results actually. On the
ideal feSponse type, the largest percentage, Z7 per cent,
Judged that they should sometimes do it, while 2l per cent

perceived that they should usually perform this function.
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Cn Item &<, the hypothesis was ulso rejected. More
than two-fifths of Llhe teachers, or L& per cent, actually
never administered achievement tests, This was the largest
percentage among the five response cetegories, The largest
percentage under Lhe ideal response type was in the "always"
row, More than two-fifths, or Lli per cent, of the teachers
judged they zhoulc always administer thece tests, One-fifth,
or 21 per cent, were on the diaronal of the contingency table.

With a chi-square value of 57.27, the hypothesis on
Item 23 was rejected, The difference in the frequency of the

teachers! responses on the actual and ideal response types,

was, as usual, between the "never" option of the former and
the "always" option of the latter, Actually, 1,8 per cent of
the teachers never scored achievement tests. Ideally, 49

per cent of the teachers judged that they should always

score these tests, Less than one-fifth of the teachers, or
19 per cent, showed an equal response on both the actual and
the ideal functions, 7 per cent on the "never" and 9 per cent
on the "always" options,

On Item 24, the difference of the teachers' responses
was recorded between the "never" under the actual response
type and the "always" under the ideal response type. Forty-
four per cent of the teachers never discussed with the class
the meaning of achievement test results. An equal percentage,

I} per cent, of the teachers judged that ideally they should
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always perform this function., Almost one-fourth of the
teachers, or ¢l per cent, responded equally on boih the
actual and ideal situations for Item 2.

The chi-square value for Item 25 wus 59.04. The
largest percentage under the actual response type was also
in the "never" column. More than one-half of the teachers,
or 53 per cent, never interpreted to inaividual pupils their
achievement test results. More than one-third of the teach-
ers, or 36 per cent, ideally believed that the function
should be performed always, while 27 per cent judged they
should do it sometimes, More than one-fourth of the teach-
ers, or 28 per cent, were .concentrated on the diagonal of
the contingency table, with one-half of this number, or 14
per ceét, on the "never" option.

With the rejection of the hypothesis on Item 26, the

difference was between the "never" option under the actual

response type and the "sometimes, usually," and "always"
options under the ideal response type. Almost two-thirds,
or 65 per cent, of the teachers never discussed with groups
of parents the meaning of achievement test results., Twenty-
Suven per cent of the teachers thought it would be ideal to
do it sometimes; 29 per cent perceived it should be done
usually; and 26 per cent judged that they should perform
this function always. Sixteen per cent of the teachers were

on the diagonal of the contingency table, mostly on the
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"never" orvion.

The chi-sqguare value for Item &7 was 66.lL. The
"never" colimn under the actual response type still pre-
dominated over Lhe four other ortions, Three-fifths of the
teachers, or 60 per cent, signified that they never inter-
preted individually to parents their crild's achievemeni test
results. However, 31 per cent of the teachers thought that
ideally this function should be performed always, while about
an egual number, 29 per cent, perceived that the function
should be performed sometimes, More than one-fifth of the
teachers, or 23 per cent, were on the diagonal of the con-
tingency table, the "never" option claiming 13 per cent.

The hypothesis was similarly rejected on Item 28.
One-half of the teachers, or 50 per cent, never analyzed
actually the instructional implications of intelligence and
achievement test results, An equal number, 51 per cent, of
the teachers ideally perceived that this function should
always be performed, Seventeen per cent of the teachers
were almost evenly distributed in each of the five cells
along the diagonal of the contingency table.

There was an observed change of the trend of the
teachers! responses on Item 29, Althouéh the hypothesis was
rejected, two-fifths of the teachers, or LO per cent, were
on the diagonal of the contingency table, the "always" option

claiming 3l per cent. When the frequencies in each cell of
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the columns and the rows were summed up, the "always" column
under the actival response type received the largest percent-
age, Similarly +ith the "always" row under the igeal response
type. More than two-fifths of the teachers, or lj2 per cent,
always recorded the test results in the cumulative folder
actually, and 7L per cent of the teachers signified that it
would be idegl to perform this function always.

With a chi-square value of Sh.4 for Item 30, the
difference was again rezumed between the "never" and the

"always" options under the actual and ideal response types,

respectively. Only 36 per cent of the teachers admitted that
they actually did not use group test results for diagnostic
purposes; 22 per cent signified that they sometimes did; and
2ly per cent asserted that actually they usually made use of
the test results. 1Ideally, 45 per cent of the teachers
judged that they should always make use of group test results
for diagnostic purposes and Z7 per cent perceived that they
usually should do it.

Less than one-fourth of the teachers, or 24 per cent,
were on the diagonal of the contingency table, almost equally
distributed among the five cells.

On Item 31, the hypothesis was rejected, with the
difference occurring, as usual, between the frequency of the
teachers' responses on the "never" column under the actual

response type and the "always" row under the ideal response
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type. More than ore-half of the teachers, or 55 per cent,
never tested the new pupils who transferred to the teachers!
respective scl.ools, especially those without aaeguate intel-
ligence and achievement test resulis. Almost an equal number
of teachers, or 53 per cent, judged that it would be an ideal
guidance function Lo test these pupils. Only 1lli per cent of
the teachers were on the diagonal of the table,

With a chi-square v:.lue of 2L.6 for Item 32, the
hypothesis was almost not rejected. More than one-half of
the teachers, or 52 per cent, were concentrated on the
diagonal of the contingency table, with the "always" option
claiming 42 per cent. On this item there was a change of
the usual trend. Quite similar to the findings in Item 29,
almost one-half of the teachers, or L9 per cent, responded
on Item 32 that actually they always had assumed the re-
sponsibility for keeping children's cumulative records up to
date, Likewise, 72 per cent of the teachers judged that
they should always assume such responsibility.

The trend in Item 32 was repeated in Item 33. With
a chi-square value of 31.57, it was only a little over 8
points away from the tabled chi-square value. Almost one-
half of the teachers, or 46 per cent, equally responded to
the two response types, actual and ideal, Out of that num-
ber, 35 per cent were concentrated in the "always" cell.

"

There was none in the "never" cell.
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Frcm the marginal frequencies, two-fifths of the
teachers, or .|0 per cent, asserted that actually they always
analyzed information in the cumulative record to better un-
derstand their pupils. Almost three-fourths of the teachers,
or 74 per cent, similarly felt that it would be an ideal
guidance function for them to analyze such kind of informa-
tion about pupils.

On Item 3}, there was disagreement in the handling
of the contents in the cumulative record. Thirty-four per
cent of the teachers asserted that in actual practice, they
never discussed with the class the purpose and contents of
cumulative records, while éu per cent of the teachers signi-
fied that they usually did it. On how the teachers perceived
as ideal for them to do, only a little over one-third of
them, or 35 per cent, felt that they should always do it,
while 23 per cent felt that they should usually do it, and
22 per cent believed it should be done sometimes only. More
than one~fourth of the teachers, or 27 per cent, were in the
cells along the diagonal of the table, They were almost
equally distributed among the five cells,

Item 35 still dwelt on the handling of the contents
of the cumulative records, The teachers' responses on this
matter were quite concistent as was also evidenced in Item
36. With the rsjection of the hypothesis on Item 35, more

than two-fifths of the teachers, or LZ per cent, revealed
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that actually they never discussed individually with their
children the contents of their cumulative record; 16 per cent
responded "rarely"; 21 per cent, "sometimes"; and another 16
per cent usually performed this function. On the ideal per-
ception of the teachers, less than one-third of them, or 32
per cent, felt that they should always do it; 22 per cent
perceived it should be done usually; and 26 per cent judged
that this function should be performed sometimes, One-fifth
of the teachers, or 21 per cent, were on the diagonal of the
contingency table,

The teachers' responses on Item 36, which dealt with
discussing with parents their child's cumulative record, were
almost similar to those responses on Item 35.

On Item 37, the hypothesis was rejected again, Only
a little over one-fourth of the teachers, or 29 per cent, in
actual practice, sometimes evaluated instructional materials
concerning the world of work; 26 per cent asserted that they
never did it. As perceived by most teachers, L8 per cent
felt that it would be an ideal function to always do it,
while 29 per cent judged that they should usually do it.
One-fifth of the teachers, or 21 per cent, were distributed
among the five cells along the line of equality.

A similar reaction that the teachers manifested on
Item 37 was registered on Item 38 which was about the plan-

ning of activities to stimulate interest in the world of
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work.,

Item 39 was the only item where the hypothesis was
not rejected., Its chi-square value was 20,0, Almost three-
fourths of the teachers, or 74 per cent, equally responded
to both sides of the response types, Out of this number,

65 per cent was concentrated on the "always" option, whether
actually or ideally performed. Among the marginal frequen-
cies, two-thirds of the teachers, or 66 per cent, signified
that actually they always helped children develop the atti-
tude that all honest occurations were worthy of respect.
Eighty~five per cent of the teachers similarly responded
that it would be an ideal function for them to always help
children this way.

The responses of the teachers on Item IO were
practically distributed among the three options under the
actual response type. One-third of the teachers, or 32 per
cent, signified that actually they sometimes developed and
taught units on the world of work; about an equal number, or
30 per cent, revealed that they usually did it., More than
one-halr of the teachers, or 55 per cent, felt that ideally
they should always perform this function, One-fifth, or 21
per cent, of the teachers were on the diagonal of the con-
tingency table, with 12 per cent concentrated on the "always"

option,
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The chi-square value of 53.8 for Item 4l rejected
the hyprothesis., However, one-third of the teachers, or 33
per cent, were on the diagonal of the contingency table.

Out of this number, 19 per cent were in the "slways" cell
and none for the "rarely" and "never" options.

Among the marginal frequencies, one-third of the
teachers, or 34 per cent, revealed that actually they usually
counseled with children regarding relationship between their
self concept and their future vocational plans. More than
one-fourth of the¢ teachers, or 29 per cent, signified that
sometimes they actually performed this function., Ideally,
two-thirds of the teachers, or 65 per cent, perceived that
this function should always be performed.

Although the hypothesis was rejected on Item L2, one-
third of the teachers, or 33 per cent, equally responded on
the two response types. Whether actually performed or
ideally perceived, 29 per cent of the teachers felt that
teaching children methods of effective studying was always
the responsibility of the teacher,

'he largest percentage of teachers under the actual
response type was 46 per cent on the "usually" option; 30
per cent were on the "always" option. Under the ideal re-
sponse type, more than four-fifths of the teachers, or 83
per cent judged that they should perform this function al-

Ways .
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The reaction of the teachers on Item L3 which was to
develop and teach a unit on how to study, was practically
similar to that on Item }2.

However, it was not so with Item lLly. The chi-square
value of 76.86 was exceedingly high., Only 12 per cent of
the teachers were on the diagonal of the continpgency table.
Actually, 3l per cent of the teachers asserted Lhat they
never obtained for showing guidance films, However, 28 per
cent of the teachers claimed tlhat they sometimes did. More
than one-half of the teachers, or 52 per cent, felt that it
would be an ideal function.if they always obtained such
films for their pupils, while 29 per cent perceived that
they should usually do it.

There was almost symmetry in the contingency table
for Item 5. The chi-square value was 3l.16. More than two-
fifths of the teachers, or Ij3 per cent, were on the diagonal
of the table. Whether actually performed or ideally per-
ceived, 27 jper cent of the teachers were in the "always"
cell; only one per zent in the "never" cell.

Ir. the actual performance of their guidance functions
31 per cent of the teachers signified that they always dis-
cussed with their pupils their future vocational plans; 28
per cent admitted that they usually did it; and 26 per cent
performed this function, More than three-fifths of the

teachers. or 63 per cent. asserted that ideally this function
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shoula be performed always. One-fourth of the teachers, or
25 per cent, felt that it should be usually performed.

In Item L6, the teachers in the sample were almost
equally distributed among the five options under the actual
response type. One-fourth of the teachers, or 26 per cent,
never provided their pupils with individual conferences to
discuss their future goals and plans; 23 per cent sometimes
did it; 25 per cent usually did it; and 16 per cent claimed
that they always provided such conferences. More than one-
half of the teachers, or 57 per cent, judged that it was an
ideal function for them to provide such service to their
pupils always. Twenty-one per cent of the teachers were on
the diagonal of the contingency table, with 1l per cent in
the "always" cell.

A majority of teachers seemed to be agreed on Item
47. The chi-square value of 39.1 showed that the tendency
of the teachers was toward the "usually" and "always" op-
tions ir both the actual and ideal response types. More
than one-third of the teachers, or 38 per cent, signified
that in the actual performance of their guidance functions,
they aiwdys took time out to identify children who should be
referred to the school nurse, Almost an equal number, or 37
per cent, claimed that they usually did it. Perhaps these
were the same teachers who felt that they should do it always,

There were 76 per cent of the teachers who felt this way. On
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the diagonal of the table, there were L3 per cent of the
teachers, 3l per cent of which were in the "always" cell.

Practically a similar observation could be said on
Item 48, except the 19 per cent of the teachers who actually
never made attempts to identify children who should be
referred to the speech therapist.

A similar observation on Item 47 could be said on
Item 4,9 about the teachers' reaction to the responsibility
of identifying children who should be referred to the school
psychologist.

Item 50 which was about the identification of chil-
dren who needed psychiatric help, received similar responses
the teachers made on Items 47 and 49.

A similar reaction of the teachers was observed in
Item 51 which was about the referring of children to be
screened for special classes for the gifted or slow learners.

Due, perhaps, to the similarity in the nature of the
responsibilities in items 52, 53, and 54, the teachers' re-
actions on items 47, 49, 50, and 51, were observed in the
former group of items, Item 52 stated: "Help children who
are not doing well to develop effective subject matter
skills"; Item 53 stated: "Give remedial help to children
who have fallen behind in reading or mathematics or other
subjects"; and Item 54 stated: "Have individual conferences

with children who are not achieving well in school."
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The reaction of the teachers on Item 55 differed
from those responses they manifested in the items nmentioned
above, JIts chii-square value of 30.09 was less than 7 points
over the tabled chi-sguare value of 23.2. There were no per-
centages on either side of the contingency tabl. large
enough to be considered significant., Under the actual re-
sponse type, 2L per cent of the teachers signified that they
never met with small groups of children who presented attend-
ance, behavior, or learning problems; 26 per cent sometimes
did it; and 27 per cent usually met these groups of children.
Un the ideal side, 29 per cent felt that they should always
do it; 33 per cent judged that they should usually do it;
and 27 per cent perceived that they should sometimes meet
these grours of children with problems, Eighteen per cent
of the teachers were on the diagonal of the table, almost
equally distributed among the five cells,

Similar reactions from the teachers to Item 55 were
observed in items 56, 57, and 58. Respectively, the items
were: '"Develop znd teach units on social and emotional
adjustment"; "Schedule and conduct class sessions in which
the children may express their feelings about matters con-
cerning themselves"; and "Conduct group dynamics sessions so
that children may better understand the way groups operate

and their own role in groups.™
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The distribution of the teachers! responses among
the five options in both the actual and the ideal responses
types on Item 56 was somewhat similar to those in the four
preceding items, except that the tendency of the responses
on the actual side of the table was toward the "never,"

' and "sometlimes" o) tions. More than one-third of

"rarely,'
the teachers, or 39 per cent, admitted that actually they
never counseled in groups children who had educational type
problems in common; 7 per cent rarely did it; and 23 per
cent sometimes did it. On the ideal side of the contingency
table, 26 per cent of the @eachers felt that they should
always counsel these children in groups; 24 per cent per-
ceived that they usually should do it; and 31 per cent
judged that they.sometimes should do such counseling func-
tion. Eighteén per cent of the teachers were on the diago-
nal of the table, almost egually distributed among the five
cells.

A'similer observation of the teachers! responses on
Item 59 could be applied to items 60 and 61, Item 60
elicited from' the :teachers responses on counseling with
groups of'children who had personal type problems in common,
and Item 61 on the planning of sessions to help children to
better understand and cope with their emotions,

The hypothesis was rejected on Item 62, but one-

fourth of the teachers, or 29 per cent, were on the diagonal
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of the contingency table., OCut of this number, 18 per cent
were in the "always" cell and cnly one per cent in the
"never" cell, Forty-seven per cent of the teachers revealed
that actually they usually sought background information
about children prior to counseling. Ideally, 71 per cent of
the teachers pecrceived that they should do this seeking of
information always.

The teachers in the sample were not quite decided on
a particular option under the actual response type. Even in
the ideal response type, the teachers' responses on the
"always" and "usually" options were not large enough to be
considered significant. Twenty-nine per cent of the teachers
actually never scheduled individual conferences for children
in which they might discuss matters of concern or of interest;
31 per cent sometimes did the scheduling; and 19 per cent
usually had this kind of conference with children, Forty-
nine per cent of the teachers felt that it would be ideal if
the scheduling was done always, but 34 per cent perceived
that it should be done usually. Nineteen per cent were on
the diagonal of the table, with 8 per cent in the "always"®
cell; 6 per cent in the "usually" cell; and none in the
"never" cell.

The chi-square value of 73.4 for Item 6l rejected
the hypothesis, Only 19 per cent of the teachers were on

the diagonsal.
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The marginal frequencies showed that more than one-
third of the teachers, or 36 per cent, actually sometimes
used counseling to help children in their normal development;
28 per cent usually did such counseling help. More than one-
half of the teachers, or 56 per cent, perceived that they
should perform this function always, while 3l per cent judged
that they should do it wusually,

Although the hypothesis was rejected on Item 65, it
was observed that none of tihe marginal frequencies was large
enough to be considered significant. More than one-fifth of
the teachers, or 22 per cent, were on the diagonal of the
contingency table, Almost one-third of the teachers, or 32
per cent, signified that actually they never developed
mental health units in which children discussed or wrote
their fears, their angers, or their problems, while almost
an equal number, or 31 per cent, signified that they some-
times did. More than two-fifths of the teachers, or ;3 per
cent; judged that they should perform this function always
and 28 per cent perceived that they should usually do it.

The chi-square value of 68.42 for Item 66 rejected
the hypothesis, More than one-third of the teachers, or 3L
per cent, signified that actually they sometimes provided
individual counseling for those children presenting learning
or adjustment difficulties. Another 25 per cent of the

teachers responded that they usually provided such kind of
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counseling. Ideally, three-fifths of ine teachers, or 60
per cent, felf that such kind of counseling should be done
always. One-fourth of them, or 25 per cent, judged that they
should usually do it.

The hypothesis was also rejected on Item 67, Almost
cne~fourth of the teachers, or 23 per cent, were on the
diagonal of the table, almost equally distributed among the
five cells, Less than one-third of the teachers, or 30 per
cent, revealed that actually they sometimes provided coun-
seling to children with deeper types of problems, while one-
fourth of them, or 26 per cent, revealed that they never
provided such type of counseling, On the ideal side of the
table, more than one-half of the teachers, or 5l per cent,
Judged that they should always provide this type of coun-
seling to children.

The contingency table for Item 68 was far from
symmetrical, Only 14 per cent of the teachers were on the
diagonal of the table. Less than two-fifths of the teachers,
or 38 per cent, admitted that actually they never did any
diagnostic work with ¢hildren presenting problems and 27 per
cent rarely did it., Even in the ideal perception of the
teachers, only 42 per cent of them felt that they should
always do diagnostic work, while 25 per cent judged that

they should usually perform the function.
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With the chi-square value of 81.0, the contingsency
table for Item 69 was also far from being symmetrical. Only
9 per cent of the teachers were on the diagonal of the table.
Almost one-half ¢f the tecachers, or L5 per cent, revealed
that they never attended in-service education for teachers
related to pupil appraisal, testinp, use of school records,
referral sources and procedures, and mcnital health in the
classroom, tLut. 2!, per cent revealed that they sometimes did.
As to how the teachers perceived such responsibility, less
than one-half, or L7 per cent, felt that they should always
attend such activity when held; 27 per cent judged that they
should usually do it; and 23 per cent perceived that attend-
ance should be done sometimes,

Almost a similar situation to Item 69 was observed
in Item 70, Less than one-third, or 32 per cent, of the
teachers responded that actually they sometimes made
recommendations for curriculum change, while 29 per cent
signified that they rarely did it. The teachers did not
show a significant percentage on what they felt was ideal as
regards this responsibility. Only 35 per cent of the teach-
ers perceived that they should do it always; 30 per cent
felt that thiey should usually do it; and 33 per cent judged
that they should sometimes do the recommendation.

A chi-square value of 61.87 for Item 71 rejected the

hypothesis, Less than one~fifth, or 19 per cent, of the
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teachers were on the diagonal of the contingency table, Out
of tuis nmleyr, 10 per cent of the teachers were in the
"always" co... Almost two-fifths of the teachers, or 38 per
cent, admitted that actually they never conducted parent con-
ferences to better acquaint them with the school, the school
program, and to Jdevelop a good home-school relationship.
Twenty-one per cenl of the teachers sometimes did. However,
one~half of tlie teachers, or 50 per cent, Telt that they
should always initiate parent conferences and 25 per cent
perceived tnatl they should usually do it.

A similar observation to the teachers! responses on
Item 71 could be applied on items 72, 73, and 7L4. Respective-
ly, ihe items stated: "Conduct parent conferences to discuss
the academic programs and adjustment of their child in
school"; "Conduct parent conferences to discuss children who
are experiencing academic difficulty"; and "Conduct parent
conferences to discuss the child who exhibits social or
emotional problems in school."

The teachers' reaction to Item 75 differed from that
of the preceding items. Although the hypothesis was rejected,
31 per cent of the teachers equally responded on the actual-
ideal situations. OQut of this number, 1l per cent of the
teachers were in the "always" cell; 11 per cent in the
"usually" cell; 5 per cent in the "sometimes" cell; and none

in the "rarely" and "never" cells., Almost two-fifths of the
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Leachers, or 30 per cent, responded that actually they
usually ccnswlted with parents regarding the acevelopment of
their child, while £3 per cent did it sometimes. More than
one-hall of th: teachers, or 56 per cent, perceived that
they should always consualt the parents regarding this matter,
and 29 per cent felt that trey should usually do it,.

A siriler observation of the teachers! responses on
items 71, 72, 7%, and 7L, could be said of items 76, 77, 78,
and 79. The iters were: "Conduct parent conferences to dis-
cuss a home or family problem which is affecting the child's
school adjustment"”; "Conduct parent conferences to discuss
help needed by their chila in terms of a speciasl class or
agency referral"; "Prcvide counseling for parents who wish
it if the family problem is affecting the child's school
adjustment;" and "Meet with small groups of parents when
they have children with similar problems and the parents
wish help."

The contingency table for Item 80 was far from being
symmetricel, The chi-square value was 73.08, Only 14 per
cent uf the teachers were on the diagonal of the table, Out
of this number, 9 rer cent of the teachers were in the
"never cell. Almost three-fourths of the teachers, or 73
per cent, admitted that actually they never undertook re-
search and evaluation studies regarding the effectiveness of

the psychological services provided. Only 31 per cent felt
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that they shtould sometimes do it, while 28 per cent perceived
tnat ideally +hey should always do some research and evalua-
tion of these services.

Tavle 11 shows the summary of the teachers' responses
on the five response categories or options under the actual
and the ideal response types.

b) Interpretation of the data based on the ten areas

of guivance services.- The foregoing interpretation of the

data based on the contingency tables could be presented more

clearly and concisely if the eighty items in the Opinionnaire

were grouped under the ten general categories or areas of

"rarely" options as

guidance services, and the "never" and
well as the "usually" and "always" options were collapsed,
as mentioned earlier in this section.

The following pages will attempt to present how the
teachers in the sample responded to each of the ten areas of
guidance services, and will describe the tendency or the
direction of their actual performance of, and how they per-

ceived they should perform, the guidance functions.

The orientation services.- There are five items

under this area (items one through five), Table III shows
the teachers' responses on each item., The teachers' re-
sponses in this area, and in the rest of the nine areas, are

expressed in per cent,
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Summary ¢f the Teachers' Responses on the Five Response

Categories Under the Actual and Ideal Response Typesl

Actual Ideal

Ttem N R S U A O N R s U A oOF
1 45 15 11 16 13 L 2 12 15 66 1
2 73 011 12 40 8 9 19 20 43 1
3 26 1y 21 20 19 L 2 8 22 64

L 13 9 13 29 36 2 1 5 18 74

5 37 14, 20 17 9 3 3 6 25 25 38 1
6 28 11 29 24, 7 1 3 1 11 25 60
7 59 15 17 3 L 2 10 11 27 26 24 2
3 53 14, 20 & 2 3 9 B8 28 22 32 1
9 56 12 19 7 5 1 13 6 32 26 23

10 60 10 18 8 3 1 8 6 28 25 33

11 L9 122 23 13 1 2 5 7 31 30 26 1
12 38 9 26 16 8 3 1 3 10 30 56

13, 69 15 10 L 1 1 b 1 30 25 27

1L 6y 18 12 S 0 1 6 17 32 20 25

15 9 13 39 25 13 1 0O 2 11 29 58

16 62 9 20 8 o0 1 12 13 25 17 33

17 66 7 W, 7 L 2 15 14 23 13 35

18 50 19 17 7 6 1 15 9 23 19 34

19 73 011 & 4 3 1 29 15 27 11 17 1

20 69 13 9 7 1 1 19 B8 26 22 24 1

21 71 10 122 5 1 1 19 13 27 24 17

22 42 12 20 14 11 1 9 L 20 23 Wi

23 48 10 16 12 13 1 7 7 18 19 49

2l Ly 14 112 20 9 2 8 3 19 27 43

25 53 12 11 15 8 1 1l 2 27 19 136

26 65 14y 12 7 1 1 11 28 29 26

27 59 10 15 11 g 1 13 6 30 20 31

28 51 12 18 12. 1 7 1 21 19 51 1

29 31 '3 1t 1 Lo 1 Yy 2 7 12 75

30 37 8 22 25 '8 3 §5 20 27 uﬁ

31 55 5 18 16 5 1 6 6 15 19 §

32 19 3 2 27 48 1 5 6 6 11 72

1 The discrepancies in the entries between thils

table and the contingency tables in Appendix 1 are due to

the failure of some teachers to respond to some items in
either Opinionnaire A or Opinlonnaire B.

# No response,
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Table II., - continued,
Actual Ideal
Item N R S U A O N R S U A
33 6 5 11 39 38 1 0O 1 9 16 173
3L 3 12 21 2y 9 127 23 23 35
35 ho 16 22 17 3 1 12 7 27 22 32
36 he 16 24 16 2 7 8 33 24 28
37 26 17 28 19 10 1 3 19 29 48
38 10 12 26 32 10 1 3 12 25 59
39 1 3 6 23 66 1 1 0 6 8 84
40 11 12 31 29 1 2 2 2 13 28 55
41 9 7 2y 3 20 1 0O 1 8 25 66
L2 2 7 L L6 36 1 1 0 3 12 83
43 2 11 24 32 24 1 0 6 21 72
Ly 3, 21 28 12 3 2 6 3 8 29 53
us 6 9 26 28 31 1 1 10 25 63
46 25 10 23 26 16 1 3 18 21 57
117 3 8 14 36 39 3 1 8 12 76
L8 20 10 13 27 30 2 2 8 14 T4
49 12 -8 15 31 3 2 1 10 16 71
50 13 14 17 27 2 1 5 2 10 16 67
51 9 11 21 29 29 1 1 L4 6 24 65
52 2 6 24 L5 23 1 1 7 20 71
53 % 7 28 39 22 3 5§ 11 21 60
5l 4L 27 38 23 0 2 9 22 66
55 2L, 13 26 27 10 6 5 27 33 29
56 1% 15 27 27 17 2 2 17 35 L4
57 7 26 34 25 1 3 18 31 47
58 20 23 29 15 13 1 2 24 29 L4
59 39 27 23 8 3 6 13 31 24 26
60 45 25 20 8 2 11 1 38 20 17
61 20 20 33 20 7 1 4 21 34 4o
62 7 13 L7 19 1 2 11 16 70
63 29 13 31 19 8 1 5 11 34 49
6L 15 12 35 28 10 0o .1 9 3% 56
65 32 16 32 13 7 2 9 18 28 43
66 17 13 34 25 9 2 0O 4 11 25 59
67 26 17 29 17 10 1 7 12 11 16 54
68 39 27 19 11 4 7 10 14 25 k2 2
69 ks 17 24 10 3 1 1 0 23 27 48
70 18 28 32 18 | 1 1 29 35
71 38 9 21 18 13 1 2 7 16 25 50
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Table 11, - continued.
Actual Ideal
Item N R 3 U A 0 N R S U A 0
72 28 13 2 15 17 2 2 5 23 26 u%
73 24 15 20 23 15 2 2 5 19 26 |
7L 35 11 18 20 1 2 2 L 24 23 47
75 2 15 23 39 19 2 0 0 14 29 57
76 32 18 25 19 % 2 3 L 36 23 32 2
77 31 15 2 20 2 % 5 21 25 u% 1l
78 50 20 12 8 8 2 10 24 19 3 1
79 86 8 2 1 0 3 1y, 16 20 25 25
80 70 16 4 3 3 L4 11 14 31 13 30 1




Table III. -

The Teachers' Responses in Per Cent on Each Item
Related to the Orientation Services.

Actual Idcsl

Never-- Some- Usually- Never- Sore- TJsually-

itarely times Aluays Rarely times Always
Item A % % o % %
1l 60- 11 29 6 12 82
2 8l 12 L 17 19 6l
3 1u0 21 39 6 8 86
g 22 13 65 3 5 92
51 20 27 11 25 6l

DNILSHL HHL

il 40

Note: In this table and the rest of the tahles which follow, the
"never" and "rarely" options as well as the "usually" and "always" optiohs,
under the. actual and the ideal response types, were combined.. The teachers!
responses, therefore, for "never" and "rarely" options, and for "usually"
and "always" options were collapsed, and the percentages were determined,
These percentages were further rounded so that their sums would equal
100 per cent,
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The majority of the teachers in the area of orienta-
tion signified that actually they never or rarely performed
items 1, 2, «nd 5, The teachers in Item 3 were almost equal-
ly divided among the three response categories. Only Item 4
had two-thiras of the teachers, or 65 per cent, who asserted
that they usually or always performed this function. It was
readily observed that three-fifths, or 60 per cent, of the
items under the orientation services were actually never or
rarely performed by Lhe teachers,

However, the majority of the teachers judged that
they should usually or always perform all the functions un-
der this area.

The puril appraisal services,- There are ten items

under this area {(items six through fifteen). Table IV shows
the teachers! responses on each item,

The majcrity of the teachers responded that actually
they never or rarsly performed items 7, 8, 9, 10, 11, 13,
and li., Item 12 hed only 48 per cent of the teachers who
responded "mever" or ¥rarely.® The number was not large
encugh to show a definite tendency of the teachers in the
sanmple. Similarly with Item 15 where 40 per cent of the
teachers signified that they sometimes performed thne function,
whils X3 per cent assertad that trhey ususliy or slways did.
The rasponses of the teachers cn Item 15 were almost similar

to their rasponses on Item 6., The genersl tendsney of the



Table IV, -

The .Tedchers' Responses in Per Cent on Each Item
Related to the Pupil Appralsal Services.

Actual Idesal

Tkl

Never- Some- Usually- Never- Some- Usually-

Rarely times Always Rarely times Always
Item % A < % 5
6 L0 29 31 n 11 85
7 76 17 7 21 28 51
8 69 21 10 17 28 55
9 69 19 12 19 32 L9
10 71 18 11 i} 28 58
11 62 2 1 12 31 57
12 8 27 25 4 10 86
13 5 10 5 18 30 52
1l 83 12 5 23 32 L5
15 22 440 38 2 11 87
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TEE TESTING OF THE HYPOTHESIS 66

teachers in tr.e sample, as regards the pupil appraisal ser-
vices, was {l.at seven out of ten, or 70 per cent, of the
items were never or rarely performed actually,

As to how the teachers perceived these responsibil-
ities, the majcrity of them judged that they should perform
nine of these functions usually or always. They were not
quite decided on Item 1llj, It could thus be derived tﬁét
ideally 90 per cent of the items in this area were under

n

the "usually-always" option.

The group testing services.- There are sixteen

items under this area (items sixteen through thirty-one).
The teachers!' responses are shown in Table V.
A large percentage of the teachers in the sample

' option under the actual response

responded to "never-rarely'
type in items 16 to 28 and 31. Only in Item 29 where more
than one-half of the teachers, or 55 per cent, revealed that
actually they usually or always performed this function.
They were quite undecided on Item 30, It was evident that
fourteen out of sixteen, or 87.5 per cent, of the items
under the group testing services were never or rarely per-
formed by the teachers in the sample.

As to how the teachers perceived these functions
under this area, the majority of them judged that they should

perform usually or always twelve, or 75 per cent, of these

items, The responses on items 17, 19, 20, and 21, failed to



Table VQ -

The Teachers'! Responses in Per Cent on Each Item
Related to the Group Testing Services.,

- Actnal Ideal
‘Never-  Some- Usually- Never-  Some- TUsually-
Rarely times  Always Rarely tires Always
Item : % 7 o g ! 3
16 72 20 8 25 25 50
17 75 1 11 29 23 48
18 70 17 13 2y 23 53
19 85 8 7 L5 27 28
20 83 9 8 27 o6 L7
21 82 12 6 32 27 1
22 55 20 25 13 20 7
23 59 16 25 1) 18 68
2y 59 11 30 11 19 70
25 66 11 23 18 27 55
26 80 12 8 17 28 55
27 70 15 15 19 30 c1
28 6L 18 18 8 21 71
29 34 11 55 6 7 87
30 5 22 33 8 20 72
31 1 18 21 12 15 73
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THE 1ESTING OF THE HYPCTHESIS 68

show a definite evidence that the teachers were decided on
any ¢l the tiree options,

The rscord services.- There are five items under

this area (items thirty-two through thirty-six). Table VI
shows the teachers!' responses on each item.

It was observed that the teachers in this area were
evenly divided in their responses on the items, More than
three-fourths of the teachers, or 76 per cent and 78 per cent
on items 3. and 33, respectively, asserted that actually they
usually or always performed these services. Whereas, only
over one-halr of the teachers, or 59 per cent and 58 per cent
on items 35 und 36, respectively, responded that they actual-
ly never or rarely performed these functions, The percentages
on the three options in Item 34 were not large enough to show
that the teachers were definite on one of the options., It
was, therefore 40 per cent of all the items under this area
for the "never-rarely" option and U4O per cent also for the
"usually-always" option, under the actual response type.

However, it was a 100 per cent response for all the
items under the "usually-always" option as ideally conceived
by the teachers in the sample.

The information and planning services.- There are

ten items under this area (items thirty-seven through forty-
six). The teachers' responses on each item are shown in

Table VII.
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Table VII. -

The Teachers' Responses in Per Zent on Each Item Related to
the Information and Flannlng Services.

Actual Ideol

Never- Some- Usually- Never- Some- Usually-
Rarsly bimes Aluaya Rarely times Algays

HEid

{39]

o p o % 7 %
37 43 28 29 L 19 77
38 22 36 L2 4 12 8L
39 L 6 Q90 1 6 93
Lo 24 32 Ll L 13 83
L1 16 29 55 1 8 91
L2 9 i 77 1 3 95
43 20 24 56 1 6 93
L 56 29 15 g 8 83
Y 15 26 59 2 10 88
L6 35 23 L2 L 18 78
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THE TESTING OF THE HYPOTHESIS 71

The. teachers! responses on this area showed evidence
that they accepted the responsibilities attached to the in-
formation and planning services., Five out of ten, or 50 per
cent, of the items were usually or always performed actually
by them. Only one item, Item ll, received 56 per cent of
the teachers! rezponses under the "never-rarely" option.

The other four items, Items 37, 38, 4O, L6, failed to show
any percentage large enough teo identify on which of the
three options the teachers tended to actually perform the
functions,

A large percentage of the teachers judged that they
should usually or always perform all the functions (100 per
cent) under the information and planning services.

The referral services.- There are five items under

this area (items forty-seven through fifty-one). Table VIII
shows the teachers' responses on each item.

Whether actually performed or ideally perceived, the
ma jority of the teachers responded that they usually or al-
ways performed or should perform all the functions in this
area,

The counseling and adjustment services.- There are

seventeen items under this area (items fifty-two through
sixty-eight). Table IX shows how the teachers responded on
each item when the "never" and "rarely" option as well as

the Musually" and "always" options were collapsed,



Tatle VIII. -

The Teachers' Responses in Fer Cent on kach Iten

Helated to the Relerral 3Services,

" Actual Ideal
Never-  Some- Usually- " Never- Some- Usually-
Rarely tines Alvays Rarely times Always

Item % % % % 5 %
L7 11 1l 75 b 8 g8
L8 30 13 57 L 8 88
L 20 15 65 3 10 e7
50 T27 17 56 7 10 83
1 20 21 59 S 6 89
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The Teachers!
the Counseling and Ad justment Services,

Responses in Per Cent on Each Item Related to

Table IX.

Actual Ideal
Never- Some-~ Usually- Never- Some- Usualily-
narely times Always Rarely times Always
Item 7’0 J0 % '/,; 7 o
52 8 2l 68 2 7 91
S3 11 28 61 8 11 81
Sl 12 27 61 2 9 89
55 37 26 37 11 27 62
56 29 27 Ll L 17 79
57 15 26 59 L 18 78
56 L3 29 28 3 2l 73
59 66 23 11 19 31 50
60 70 20 10 25 38 37
61 4o 33 27 5 21 74
62 21 13 66 3 11 86
63 42 31 27 6 11 83
6l 2g 35 38 1 9 50
65 L 32 20 11 18 71
66 0 35 35 L 11 85
67 é% 29 27 19 11 70
68 19 15 17 1 69
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THE TESTING CF THE HYPOTHESIS [

Only in the three items (items 59, 60, and 68) did
the majority of the teachers respond that they never or
rarely performed these functions actually. On the "usually-
always" option, only on the five items (items 52, 53, 54, 57,
and 62) did a large percentage of the teachers respond, On
any of the remaining nine items was there a percentage large
enough to identify the direction of the teachers! responses
among, the three ortions.

To describe the teachers!' responses on the items
under the counseling and adjustment services in their actual
school situation: the majority of the teachers never or
rarely performed 17.7 per cent of the items; a large percent-
age of the teachers usually or always performed 29.lL per
cent of the items; and on 52.9 per cent of the items, the
teachers were undecided,

Except Item 60 where the teachers in the sample were
undecided, a large percentage of the teachers judged that
they should usually or always perform all the sixteen
functions, which was 94.1 per cent of all the items,

Cooperation with the staff.- There are two items

under this area (items sixty-nine and seventy). The teach-
ers!'! responses on each item are shown in Table X.

In the actual school situation, a little over three-
fifths of the teachers, or 63 per cent, admitted that they

never or rarely attended in-service education as stated in



Table Xo -

The Teachers! Responses 1n Per Cent on Each ltem 3ielated to
Cooperatlion With the Staff,

Actual Ideal
Never- Some- Usually- Never- Some- Usually-
Rarely times Always Rarely times Always
Item % % % % % %
69 63 2 13 1 23 76
70 L6 32 22 2 34 6l
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THE TESTING OF THE HYPOTHESIS 76

Item 69. Tnere was no percentage among the three options on
Item 70 larg: enough to identify the teachers' consensus,

In tre ideal situation, however, the majority of the
teachers perceived that they should usually or always per-
form these two functions.

The services to the parents.- There are nine items

under this area (item seventy-une through seventy-nine).
Table XI shows the teachers!' responses on each item,

The majeor ity of the teachers responded that in the
actual performance of their guldance duties, they never or
rarely perrormed the functions stated in items 76, 78, and
79. Only on Item 75 did more than one-half of the teachers,
or 59 per cent, asserted that they usually or always con-
sulted with the parents regarding the development of their
child, On the remaining five items, the teachers!' responses
did not show any percentage large enough to obtain a definite
direction among the three ortions,

In this area of services to the varents, 33.3 per
cent of the items received a large percentage of the teach-
ers! responses on the "never-rarely" option; 1l1.1 per cent
of the items on the Musually-always" option; and 55.6 per
cent of the .items the teachers were undecided.,

However, ideally perceived, eight items, or 88.9 per
cent, should usually or always be performed by the teachers.

The teachers were not quite decided on Item 79.



The Teachers!

Table XI.

Related to the Services to the Farents.

Responses in Per Cent on Each Item

Actual Ideal
Never- Some- Usually- Never- Some- Usually-
Rarely times Always Rarely times Always
Item A % o %
71 L8 21 31 9 16 75
72 L2 25 33 7 23 70
73 Lo 20 40 7 19 74
74 L7 18 35 6 2l 70
75 17 2y 59 0 1l g6
76 51 26 23 7 37 56
77 L7 24 29 9 21 70
78 72 12 16 13 2L 58
79 97 2 1 30 20 50

oI
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.t »esearch and evaiuation services.- Only one

Jtemw o ies 03 s nuncer this area. Table XI] show: the
Lo st e on3es on thic item,
7. oo actuzal scnocl situation, 9C per cent of the

teachers o7veacca that they never or rarely undertock re-

“ezreh osrd oeve onuation strales reparcing the effectiveness of

e vsycroloric:  services provided., Even irn “ne ideal
situa-icn, i:¢ Leacrers were almost equally livided among
tne tnrse ¢ ons, The largest was Ui per cent on the
"osually-a.uavo" e trense caterory.

3. Summary

To suvrmavize, the first part of this section was the
rresentation ¢! the hypothesis, followed by the analysis of
the parts snd ° « awata included thereto for interpretation.

The section or .rterpretation wnich followed, were of two

parts. [ne (i, .t vart was a aetailed interpretation of each
of the eirchly item. based on the five-by-five continpency
tables, The secon. purt was the interpretation of the
teachers!' respor.:es on each item categorized under ten areas
of puldance services, with the five options reduced to three
by cc.lapsin, ti.e "never" and the "rarely" options as well
a¢ the "usuzliv" anc the "always" options, This was done to
facilivale t.ue jurpo-e of determining the tendency or direc-

tion of the teachers! responses according to the ten general



Table Af1. -

The Teacners' Aes;onses in Per
the 3lesearch anc Evs

n kach Iter. elated to
tion 3ervices,
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caterories c¢1 areas of guidance services,
Tnis direction or trend of the teachers!' responses

wiil bte presented in the chapter on summary and conclusions,



SUMMARY AnND CONCLUSIONS

The findings reported in Chapter II1I]1 are summarized
by (1) using toe marginal frequencies on the aclual and the

iaeal respon.e types derived from the five~by-five contin-

rency tables, and (2) using the ten general categories or
areas of ruluasr ce services, This second approach presents
the summary in lerms of areas of puidance services which are
actuatly, anc/cr iueally should be, the responsibility of

the classroom leactiers by celculating the largest percentage
of items under eachh area with reference to the three response
categories or options,

a) The use of the marginal frequencies.- All the

items in the C(pinionnaire, except Item 39, rejected the null

hypothesis,

The marcinal frequencies of the five-by-five contin-
gency tables showed that fourteen items were actually never
performed ty 60 per cent or more of the teachers in the sam-
ple; seven items were never performed by 50 per cent to 59
per cent ot tne teachers; twenty~-one items were never per-
formed by 30 per cent to ,9 per cent of the teachers; twelve
items were never performed by 20 per cent to 29 per cent of
the teachers; and of the remaining twenty-six items, 19 per
cent or less of the teachers never performed these functions.

(S5¢e Table XIIT.)
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Sixty per cent or more of the teachers perceived
tnat they stculd always perform the functions stated in
twenty-one items; 50 per cent to 59 per cent of the teachers
Judred thau tiey should perform the functions stated in
thirteen items; 30 per cent to L9 per cent of tne teachers
feit that thev sanould always verform the functions mentioned
in thirty-one items; L0 per cent to 29 per cerl of the
teachers triouht that the functions mentlioned in twelve items
should be 1!leir responsibility; and, finally, 19 per cent or
less of tn-: teachers felt that Lthey shou.d always perform
the functions yiven in the remaining three items. (See
Taktle XITI.)

On items where the marginal frequency under one op-
tion was lesu than 50 per cent of the teachers' responses,
it was observea that two or more options had marginal fre-
quencies, ranging from 49 per cent to 16 per cent.

Within tuis bracket, there were sixteen items with

the "never" and "sometimes" options whose frequencies for

Note: In this section, the ten areas of guidance
services are identified as Area I for orientation services
(items 1 to §); Area II for pupil appraisal services (items
6 to 15); Area IIT for group testing services (items 16 to
31); Area 1V for record services (items 32 to 36); Area V
for information and planning services (items 37 to L&);
Area VI for referral services (items L7 to 51); Area VII
Tor counseliny and adjustment services (items 52 to 68);
Area VIII for cooperation with the staff (items 69 to 70);
Area IX lor services to parents (items 71 to 79); and
Area X for research and evaluation services (item 80).



Table XIII. -

1fferent Brackets of Pe.rcencapes of Ter« ,
wever" onc "Always" vrtlions mTer khe
e 1

11 lesponse Types, teg .ctively.

[ 4]

ITtems Felling "Inder the D
Résponsesg on the '
Actual and the T

Ac .ual e o

Items * ~lc 1 . uid Al ays Pe

NV AFYV TS

Iters Never Feorfceries Ey: Ferformed As Percelved By:

60% 504 501 orl 19y o) 5%, 30,. 20 174
and to to c and and to to te and
above 597 L 9% 2y Dbelow cbove  5%3. 4G 2% below

2 g 1 2 L 1 6 2 7 19

7 9 5 6 15 3 12 5 9 21
10 18 11 29 32 L 15 8 11 50
13 2 12 37 33 29 28 10 13

1L 28 22 116 38 32 31 15 1L

16 31 23 55 39 33 36 17 20

17 78 2l 61 L0 39 e 17 26

19 30 £3 L1 L1 Ll 22 36

20 3l 67 L2 Lo LE 23 55

21 35 72 L3 43 6L, 2L 59

26 36 73 L5 L5 67 25 79

27 Ll 75 W7 L7 71 27 80

79 59 L8 L& 75 30

80 60 49 49 34

65 50 50 35

“
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Table XIII, - continued,

Actual Ideal
Items Which Should Always Be
Items Never Performed By: Performed As Percelved By:
60% 50% 30% 20%  19% 60% 50% 30% 20%  19%
and to to to and and to to to and
above 59% 119% 29% below above  59% 149% 29% below
68 51 51 37
69 52 52 56
71 53 53 57
7l 5l 5L 58
76 56 62 61
77 57 66 63
58 65
62 68
n 65
66 70
70 72
73
T4
76
77
78
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the former option were in the forties and the thirties,
while the frequencies for the latter option were in the
twenties, Out of this number, one item was observed in
Area I; two in Area TII; two in Area III; one in Area IV;
two in Area V; three in Area VII; one in Area VIII; and
four in Area IX.

The teachers' responses were not agreed on nine
items, These items had the "sometimes™ and "usually" op-
tions with frequencies larger than the rest of the options,
The frequencies under these two options, which were in their
thirties and twenties, showed slight differences. One item
was in Area II; three in Area V; four in Area VII; and cone
in Area IX.

Ten items had the "usually" and "always" options,
showing much more frequencies than the rest of the options,
One item was in Area I; two in Area IV; one in Area V; five
in Area VI; and one in Area VII.

The "never" and the "usually" options showing larger
frequencies than the other three options, were on four items.
One item was in Area III; one in Area IV; and two in Area IX.

Only one item had the "always" and the "never" op-
tions with frequencies larger than the other three options,
This item was in Area I1II.

The teachers were not agreed on two items, one in

Area VII and the other in Area VIII. They were divided
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between the "rarely" and the "sometimes" options. The fre-
gquencies under the two options were almost equal.

Only two items showed larger frequencies under the
"never" and the "rarely" options. The frequencies were not
more than 45 per cent, but not less than 25 per cent. These
two items were in Area VII.

On four items, the teachers!'! responses were distrib-

' and "usually" options.

uted among the "never," "sometimes,'
The frequencies were in their twenties. One item was in
Area II; another item in Area III; and two items in Area VII.

Only five items showed larger frequencies under the
"sometimes," "usually," and "always" options than the other
two, Their frequencies were in their thirties and twenties.
Three items were in Area V and two items were in Area VII.

Only one item had the teachers! responses almost
equally assigned to the "never," "rarely," and "sometimes"
options. This item was in Area VII.

Another item in Area I showed an even distribution
of the frequencie§ under the '"never," "sometimes," "usually,"
and "always" options., The frequencies were in their twen-
ties.

And, finally, two items had four options with fre-
quencies almost equally distributed. These options were

t

"never," "rarely," "sometimes," and "usually." One iten

was in Area IV and the other item was in Area VII.
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There were fifty-seven items under the actual re-
sponse type mentioned in the preceding pages whose marginal
frequencies on two or more options in the contingency tables
were within the "9 per cent to 16 per cent" bracket., (See
Table XIV.)

A similar situation in the distribution of the
marginal frequencies on the actual response type was observed
in the ideal response type whose percentages ranged from L9
per cent to 18 per cent., However, the tendency of the fre-
quencies were more on the last three options.,

Twenty-one items had their frequencies in the forties,

" Musually," and

thirties, and twenties under the "“sometimes,
"always" options. Two of these items were in Area I; five
in Area 1II; three in Area III; three in Area IV; three in
Area VII; two in Area VIII; and three in Area IX.

Ten items had their frequencies large enough under
the "always" and "usually" options. The frequencies under
the former and the latter were in their forties, thirties,
and twenties. One item was in Area V; six in Area VII; and
three in Area IX.

Another ten items nad slight differences in their
frequencies under the "sometimes" and the "always" options,
One item was in Area II; seven in Area III; one in Area IX;

and another item in Area X. The frequencies were all in

their thirties and twenties.
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Only two items had the "sometimes" and the "usually"
options included in this observation., The frequencies under
these two options were almost egqual on one item in Area II
and on another item in Area VII.

And, finally, the "never" and the "sometimes" options
with frequencies large enough to be considered here were
found in only one item, The former option had a frequency
of 30 per cent and the latter option had a frequency of 27
per cent., This item was in Area IIT.

In the foregoing discussion, forty-six items under
the ideal response type were within the "9 per cent to 16
per cent" bracket. (See Table XIV.)

b) Summary in terms of areas of guidance services.-

Of the five items in the orientation services, the majority
of the teachers responded on the "never-rarely" response
category under the actual response type on 60 per cent of
the items; on the "usually-always" response category on 20
per cent of the items; and were undecided on the other 20
per cent of the items, The teachers responded to the
"usually-always" response category under the ideal response
type.on all the items under this area.

The pupil appraisal services had ten items. The
majority of the teachers registered "never-rarely" under the
actual response type on 70 per cent of the items, but were

not unanimous on 30 per cent of the items. Ninety per cent
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Table XIV. -

Items on Yhich the Teachers Responded +o Two or lore
Options in the Opinionnaire, With Percentages
Ranging from [[9 Per Cent to 16 Per Cent.

89

Actual Ideal
Item N R S U A Item N R S U A
2 % A T 0% P
3 26 21 20 19 2 19 20 43
L 29 36 5 2y 25 37
5 37 21 7 25 27 2l
6 28 2¢ 2l 8 20 23 32
11 19 23 g 32 27 22
12 38 26 10 26 25 33
15 39 2% 11 31 30
22 L2 20 13 30 25 26
23 148 16 1l 32 25
2l Lk 20 16 25 32
29 29 L2 17 22 7
30 30 22 24 18 23 3L
32 27 L9 19 30 27
33 38 Lo 20 26 2l
3l 3L 2, 21 27 24
35 Ll 16 21 16 22 20 22 Ll
36 L2 2l 23 18 18 L49
37 26 29 2L, 27 L.
8 36 32 25 27 36
0 32 30 26 27 29 26
L1 29 3 27 29 31
L2 6 30 30 27 L5
L3 2L, 33 23 34 22 23 35
Ll 3L 28 35 26 22 32
L5 26 286 131 36 33 24 28
116 26 23 25 16 37 29 48
L7 37 138 55 27 33 29
L3 19 27 31 56 35 LL
L9 31 36 57 26 34 25
50 27 28 50 29 UL
51 29 29 59 31 2L 26
52 2, L5 23 60 38 20
53 39 58 61 3L LG
ol 26 38 €3 3L L9
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Table XIV, - continued,
Actual Ideal

Item N R S U A Item N R s U A

% % % % B w0
55 21 26 27 65 26 L3
56 27 27 68 25 L2
57 26 3 25 69 23 27 47
58 2 29 70 33 30 3%
59 39 27 23 72 23 25 L3
60 Ls 25 73 25 L8
61 21 20 32 20 T4 2l 22 146
62 L7 19 76 36 22 31
63 29 31 19 77 2L Lh
6l 36 28 78 2l 39
65 32 31 79 26 26
66 3l 25 80 31 28
67 26 30
68 38 27
69 L5 2k
70 29 32
71 38 21
72 28 26
73 2l 23
Th 35 20
75 23 38
76 31 25
77 32 23

Note: N - never; R - rarely; S - sometimes;

U - usually; and

A

- always.
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of the items under the ideal response type were responded
"usually-always" by a large percentage of the teachers.

Out of the sixteen items under the group testing
services, 87.5 per cent of them were never or rarely per-
formed by the majority of the teachers under the actual
response type. The teachers responded "usually-always" on
6.3 per cent of the items, but were undecided on 6.2 per
cent of the items, Under the ideal response type, a large
percentage of teachers were on the "usually-always" response
category on 75 per cent of the items, The teachers were not
agreed on 25 per cent of the items,

Of the two items under cooperation with the staff,
Item 69 was never or rarely performed by 63 per cent of the
teachers, They were undecided on Item 70, Ideally, the
majority of the teachers perceived that they should usually
or always perform both functions,

The research and evaluation services had only one
item, Ninety per cent of the teachers actually never or
rarely performed this function., They were not even unani-
mous. on how they perceived it.

Qut of the ten items under the information and plan-
ning services, the majority of the teachers responded to
"usually-always" option under the actual response type on
50 per cent of the items; "never-rarely" option on 10 per

cent of the items; and on O per cent of the items, the



SUMMARY AND CONCLUSIONS 92

responses of the teachers were almost equally distributed
among the three response categories or options, 1Ideally, a
large percentage of the teachers judged that they should
usually or always perform all the functions under this area,

The majority of the teachers asserted that all the
five items under the referral services were and should be
usually or always performed by them,

Out of the five items under the record services, the
majority of the teachers registered "usually-always" under
the actual response type on 4O per cent of the items; the
other 0O per cent of the items on the "never-rarely" response
category; and were undecided on 20 per cent of the items,
All of the items were responded "usually-always" by the
majority of the teachers under the ideal response type.

Of the seventeen items under the counseling and ad-
justment services, the majority of the teachers responded
"never-rarely" under the actual response type on 17.7 per
cent of the items; "usually-always" on 29.lp per cent of the
items; and were undecided on 52.9 per cent of the items.
Ideally, they responded "usually-always" on 94.l1 per cent
of the items,

There were nine items under services to the parents.
Under the actual response type, the majority of the teachers
responded "never-rarely'" on 33.3 per cent of the items and

"usually-always" on 11,1 per cent of the items. The teachers
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were not agreed on 55.6 per cent of the items. However, under the
ideal response type, a large percentage of the teachers responded
Musually-always' on 88.9 per cent of the items. There was no
consensus among the teachers on 1l1.1 per cent of the items.

To summarize, the majority of the teachers in the
sample were definitely on the "never-rarely"™ response category under
the actual response type on five areas of guidance services, namely,
(1) orientation services, (2) pupil appraisal services, (3) group
testing services, (4) cooperation with the staff, and (5) research
and evaluation services.

A large percentage of teachers were on the "Musually-
always™ response category under the actual response type on two areas
of guidance services. They were (1) information and planning services
and (2) referral services.

No consensus of the teachers in the sample was observed on
three areas of the guidance services. They were (1) record services,
(2) counseling and adjustment services, and (3) services to the parents.

Under the ideal response type, the majority of the
teacners Judged that they should usually or always assume all the ten
areas of guidance services as their responsibility. They showed
indecisions only on a few items.

With the rejection of the null hypothesis in all items,

except one, it is safe to conclude that the two response iypes, the actual
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and the ideal, are independent of each other.

Although the marginal frequencies in the contingency tables
showed that a number of teachers responded on two or more options, it was,
however, observed that a large percentage of the teachers in the sample
tended to respond on two extreme options, namely, on the tnever" option
under the actual response type, and the Malways" option under the ideal
response type. More than one-half of the teachers responded *never" to twenty-
one items under the actual response type, and Malways" to thirty-four

items under the ideal response type.
Conclusions:

In a general way and in the light of the data gathered,
the writer must reject the hypothesis of similarity of functions of teaching
and guidance.

Twenty-one items in the Opinionnaire were never actually
performed by one-half of the teachers in the sample. The other half of
the teachers were distributed among the five options on three-fourths of
the items.

One-half of the teachers felt that they should always
perform thirty-four of the items. The other half of the teachers were
distributed among the five options on 57 per cent of the items.

Therefore, the hypothesis which was tested and which is

rejected was that there were no significant differences between the functions
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actually performed by the grades 7 and 8 teachers in the separate schools
of Ottawa and those functions which they perceived they should perform,

according to the list of items in the Opinionnaire, and which represented

functions recognized by authorities as guidance functions.
In the light of the data gathered in this study, the
writer is now in a position to suggest the following generalizations:

Actually only a limited number of teachers do
perform some of the functions in such areas of guidance as referral
services, information and planning services, counseling and adjustment
services, record services, orientation services, group testing, and
services to parents and that therefore out of the ten areas of guidance
services, the referral services and the information and planning
services were actually rendered by a large majority of the teachers.

The teachers also never involved themselves in such
activities as cooperating with the staff and services related to research
and evaluation. These services require personal investment of the
teacher himself,.his time, and his effort.

The teachers could not make up their minds on record
services, counseling and adjustment services, and services to parents.
The teachers must have thought that record services could be rendered
by a trained clerk; counseling and adjustment services could be handled
by specialists, such as the guidance counselor or the school psychologist;
and services to parents could be effectively rendered by the school social

worker or visiting teacher.
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1t could. be deduced from the teachers! responses that
their actual activities were more related to instruction than to guidance
services. One-half of the teachers responded ‘mever'" to more than one-fourth
of the items in the Opiniomnaire. The other half of the teachers were not
unanimous in their responses to the rest of the items on any of the other
four options. There were those who responded "always' to one-fourth of
the items, but the frequencies were not significant enough to be considered
as the consensus of the teachers in the sample.

Comparing the teachers' responses on the actual and the
ideal response types, it may be surmised that there are factors existing
in the schools which prevent these teachers from performing the functions
listed in the Opinionnaire the way they perceive them.

It would seem in the light of this research that for
teaching and guidance functions to be found in the same person, gn

intensive preservice and inservice guidance program must be installed.
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Table XV,-
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OPINIONJ. T A

TAST 1T, UVCPIONS YOU ASUULLLY L ORIGH.
u ! "‘1‘(.‘\‘,,

Ttis is P4RT IT of 1he orinionnaire. ‘The purpose of
this s to elicil your responsor describing how f{requently
vou ATTUATLY verform various functicns we have described.

Tlease place a circle avound the Jotter opposite
ezach ivem cn th's opinicnnaire which besT oe,orihoq your
ponsc, The possitlce ragionses are os follows:

o= HEYER, meaning, «f no Lime, not ever, or on no
occacion do I actuallz perform
this function.

R = RuRELY, meaning, seldom, very 4nfreqaenrly, or
hurdly ever do I mctnally per-
Torm this function.

o= JOLNTILECS, meaning, about half of the time 1
do and about half of the Lime

T -do not actuslly perform this
function.

U = USUALLY, meaning, freguently, wmost often, or
OlendP1]Y I do actually perform
this functionm.

& = ALLLYS, wmeaning, In cvery instance, invariebly,
or witneut exception T do actually
perforr this function.

Remember, your are to make your choice in terms of
the degree lc which you DC ACTUALLY perform the function.

THANEK [CU.



OPINIONNAIRE A

PART II. TUNCTIONS YOU ACTUALLY PERFORM.
DIRECTIONS:

This is PART II of the opinionnaire. The purpose of this part
is to elicit your responses describing how frequently you ACTUALLY
perform various functions we have dez<rited.

FPlease place a circle around the lcbier opposite each item on
this opinionnaire which best describes your response. The possible
responses are as follows:

N = NEVER S = S2.ETI LS A = ALWALZ
R = RARELY U = USUALLY
ACTUAL
l. Have an individual conference with each
child new to the school. - - « - - « —~ ~ - (1) N R 8 U A
2. Take pupils new to the school on a tour
of the school plant. - = = = = = « - — -« (2) N R S U A
3. In the spring, prepare pupills for-the
next higher grade or school by group
discussion and visits. = -~ = = = = = « ~ - (3) N R s U A
4, Conduct class discussion, in the fall,
on school purposes, rules, facilities,
and staff members. — = = = = = = = = = - = (#4) N R s U A
5. Arrange "get acquainted" activities
for pupils. = = = = = = =~ = = = = - — - - () N R S8 U A

6. Conduct studies of children presenting
special learning or adjustment problems. - (6) N R S U A

7. Administer sociometric inventories.- - - -~ (7) N R S U A

8. Summarize and interpret sociogram
results and develop plans to facilitate
pupil adjustment with peers. - - = - - - - (8) N R S U A

9. Discuss with the class general socio-
metric findings without identifying
gpecific children. - = = = = = = = = = - ~ () ¥ R S U A

10, Provide individual conferences for those
children who wish to discuss sociometric .
results and peer relationships. - - - - =(10) N R S U’ A



Opinionnaire A {(cont'd.) . . .

D]

11,

15.

16.
17.
18.
19.
20.

21.

22,
23.
o4,

Administer personal data blanks, auto-
biograrhies, or completion sentences as
student appraisal devices. - - = = = - ~ - (11)

Make observations and write anecdotal
records on pupils selected for study.- - =-(12)

Visit the home of pupils presenting
special problems., - = = = = = = — = - — - (13)

Visit children's homes to better under-
stand their total environment. - = - = - - (14)

Involve pupils in self-appraisal activities
so that they may better know their own

strong and weak points. = - - = = - - - - (15)
Administer intelligence tests. - = = - = - (16)
3core intelligence tests.- = = = = = -~ = = (17)
Discuss with the class the meaning of
intelligence test results. - - - - - - - - (18)
Interpret to individual pupils their
intelligence test results, - = = — = — — = (19)
Discuss with the groups of parents the
meaning of intelligence test results.- - -(20)
Interpret to individual parents their
children's intelligence test results.- - -(21)
Administer achievement tests.- - - - = - - (22)
Score achievement tests. = = = = = - = « - (23)

Discuss with the class the meaning of
achievement test results.- - - = = - - - - (24)

Interpret to individual pupils their
achicvement test results.- - - - = = = - = (25)

Discuss with groups of parents the
meaning of achievement test vresults. - - -(26)

Interpret individually to parents their
child's achievement test results.- - - - =(27)

Aralyze tho instructional implications
of intelligence and achievement test :
Teculta,. = = = = = - o m o o e e = = - - (28)

N

ACTUAL
R S
R S
R S
R S
R S
R S
R S
R S
R S
R S
R S
R S
R S
R S
R S
R 5
R S
R S

U

.



Cpinionnaire A (cont'd.) . . .

29.

30.

51

y

N
i
»

4.

25.

56.

57'

38.

29

llo‘

41.

42.

Record the test results in the
cumulative folder. - = = = = = = = =« & = (29)

Use group test results for
diagnostic purposes. — - - - = - = = - - (30)

Test new pupils transferring into

the school without adeguate

intelligence and achievement

test resultS.= = = = = = = = = = ~ ~ ~ = (31)

Assume responsibility for keeping
children's cumulative records up to date.(32)

Analyze cumulative record information
to better understand the children. - - - (33)

Discuss with the class the purpose
and contents of cumulative records.- - - (34)

Discuss individually with children the
contents of their cumulative record,

except that material which is ]
confidential.- = = = = = = = = - -~ - - - (35)

Discuss with parents their child's
cumulative record, except for the
confidential material. - = — = = = = ~ = (%36)

Evaluate instructional materials
regarding the picture they give children
concerning the world of work.- - - - - - (37)

Plan activities (discussions, field trips)
to stimulate interest in the world of

Help children develop the attitude that
all honest occupations are worthy of
respect, = = = = = = = = = = - - ~ ~ - = (39)

Develop and teach units on the world of
WOTK., = = = = = = = = = = = = = = = = = (40)

Counsel with children regarding the
relationship between their self concept
and their future vocational plans. - - - (41)

Teach children methods of effective: :
studying. - - - = = = =~ = - = - - - - =~ (42)

ACTUAL

4]

wm

U



U _inionnaire A (cont'd.) . . .

47,

ne.

4G

50.

51.

53.

54,

55.

56.

Develop and teach a unit on how to study.(43)

Obtain and show guidance films and
discuss them with the class. - - = = = - (44

Discuss with the pupils their future
vocational plans. = = = = = = - - ~ - - (45)

Yrovide individusal conferences in which
pupils might discuss their future goals
and plans. — = = = = — = =~ = = = - = - - (46)

Identify children who should be referred
to the school nurse. - - = - - — - = =~ (47)

Identify children who should be referred
to the speech therapist. - -~ = = - - « = (48)

Identify children who should be referred
to the school psychologist. - - - - - - (49)

Identify children who should be referred
for psychiatric helpe— — = = = = = = - « (50)

Refer children to be screened for
special classes for the gifted or
slow learners. = = - — = = = = = = = — - (51)

Help children who are not doing well
to develop effective subject matter
8KillSem™ = = = = = = = = = - = = = « - - (52)

Give remedial help to children who have
fallen behind in reading or mathematics
or other subjects., -~ = = = = = = = - = = (53)

Bave individual conferences with children
who are not achieving well in school.- - (54)

Meet with small groups of children who
present attendance, behavior, or
learning problems. - -~ = = — — = - = —- - (55)

Develop and teach units on social and
emotional adjustment. - - - - = = - = = (56)

57.5chedule and conduct class sessions in

which the children may express their
feelings about matters concerning

themselves. - - = = — « - = = = « - ~ = (57)

ACTUAL
R S
R S
R S
R S
R S
R S
R S
R S
R S
R S
R S
R S
R S
R S
R S

U



W
'W

€1l.

62,

es8.

69,

70.

71.

2up Grymamics sezsions so that
'*'*orer Tay rcevter unierstand the way
ZrouTs orLerete and their own role in
CTOULS. = = = = = = = = = — = =« = = - = (58)
Coursel in groups children who have
educational tyre problems in common. - - (59)

Sounsel with groups of children who
have jerscnal tite nroblers in common. - (60)

ckecround infermaticer about children
ounseling., - - = = = = = = - - (62)

Schedule individual conferences for
children in which trey may discuss
matters of concern or of interest. - - - (63)

Use counseling to help children in their
normal development. -~ = - — = = - - = - (64)

Cevelop mental health units in which
children discuss or write about their
fears, their angers, or their problens.- (65)

Provide irndividual counseling for those
children presenting learning or adjust-
ment difficulties. = = = = = = = - - - - (66)

Counsel with children with deeper types
of problems., = = = = = = = = -~ « « - - - (87)

Do diagnostic werk with children
presenting problems. - - - ~ - - - - - ~ (68)

Attend in-service education for teachers
related to pupil appraisal, testing, use

of school reccrds, referral sources and
procedures, and mental hezlth in the
classroom. — = = = = == = = — = = - -~ = (69)

vake recommendaticns for cuvrriculun

Conduct parent conferences o better
acquaint them with the school, the sthool
program, and to develop a pood home- school

relationship. - - - = - = = - - - (71).

N

N

ACTUAL

4]

U

U

A



Opinionnaire A (cont'd.) . . .

75

4.

6.

77 -

78.

790

80.

Conduct parent conferences to discuss the
academic programs and adjustment of
their child in school. = = = = = = - - = (72)

Conduct parent conferences to discuss
children who are experiencing academic
difficulty. = = = = - = = = = = = = = = (73)

Conduct parent conferences to discuss
the child who exhibits social or
emotional problems in school.- ~ - - — - (74)

Consult with parents regarding the
development of their child.- - - = = -~ - (75)

Conduct parent conferences to discuss
a home or family problem which is
affecting the child's school adjustment.-(76)

Conduct parent conferences to discuss
help needed by their child in terms of a
special class or agency referral.- - - - (77)

Provide counseling for parents who wish
it if the family problem is affecting
the child's school adjustment. - - - - - (78)

Meet with small groups of parents when
they have children with similar problems
and the parents wish help. - - = = = = = (79)

Undertake research and cvaluation studies
regarding the effectiveness of the
psychological services provided. - - - - (80)

ACTUAL

w



OPINIONNAIRE B

PART ITII. FUNCTIONS YOU JUDGE YOU IDEALLY SHOULD PERFORM.
DIRECTIONS:

This is PART III of the opinionnaire. The purpose of
this is to elicit your responses describing how freguently
you Jjudge you IDEALLY should perform the various functions
we have described.

Assuming the situation or occasion arises when the
function could be performed, and further assuming that you
have any degree of preparation, experience, and/or freedom
(from the administration) that may be required to perform
the function, please place a circle around the letter
opposite each item on this opInionnaire which best
describes your response. The possible option are as
follows:

N = NEVER, meaning, at no time, or on no occasion
should I perform this function.

R = RARELY, meaning, seldom, very infrequently, or
hardly ever should I perform
this function.

S = SOMETIMES, meaning, about half the ‘time I
should and about half the time
1 should not perform this
function.

U = USUALLY, meaning, frequently, most often, or
ordinarily I should perform
this function.

=g
li

ALWAYS, meaning, in every instance, invariably,
or without exception I should
perform this function.

Remember, you are to record your choices on the basis
of what you think is IDEAL and in view of the following
assumptions:

1. A situation has arisen where the function could
be performed, and

2. You have any degree of preparation, experience,

and/or freedom (from the administration) that
may be required.

THANK YOU.



OPINIONNAIRE B

PART ITI. FUNCTIONS YOU JUDGE YOU IDEALLY SHOULD PERFORM.
DIRECTIONS:

. This is PART IIT of the opinionnaire. The purpose of this part
is to elicit your responses describing how frequently you judge you
IDEALLY should perform the various functions we have described.

Assuming the situation or occasion arises when the function
could be performed, and further assuming that you have any degree of
preparation, experience, and/or freedom (from the administration) that
may be required to pcerform the function, please place a circle around
the letter opposite each item on this opinionnaire which best describes
your response. The possible option are as follows:

N = NEVER S = SOMETIMES A = ALWAYS
R = RARELY U = USUALLY
IDEAL

l. Have an individual conference with each
child new to the school. - = = = = =« - = (1) N R S8 U A

2. Take pupils new to the school on a tour :
of the school plant. -« = = =~ = = = = -~ « (2) N R 8 U A

3. In the spring, prepare pupils for the
next higher grade or school by group
discussion and visits., = - = = = - - - = (3) N R S8 U A

4., Conduct class discussion, in the fall,
on school purposes, rules, facilities,
and staff members., - -~ = = = - = - - -~ = (4) N R S U A

5. Arrange ''get acquainted"” activities
for pupils. = = = = = = = =« = = = - - - (5) N R S U A

6. Conduct studies of children presenting
special learning or adjustment problems. -(6) N R S U A

7. Administer sociometric inventories.- - - -(7) N R S U A

8. Summarize and interpret sociogram
results and develop plans to facilitate
pupil adjustment with peers, - - - - - - (8 N R S U A

9, Discuss with the class general sbcio—_
metric findings without identifying )
specific children. - = = = -~ = = = = - - *(9) N R S U A

10, Provide individual conferences for those
children who wish to discuss sociometric
results and peer relationships, - - - - (10) N R S U A



Opinionnaire B (cont'd.) . .-.

IDEAL
11l. Administer personal data blanks, auto-
biographies, or completion sentences as
student appraisal devices. - - - - - ~ = (1) N R S

12. Make observations and write anecdotal
records on pupils selected for study.~- - (12) N R S

13. Visit the home of pupils presenting
special problems. - - — = = — = = - ~ = (13) N R S

14. Visit children's homes to better under-
stand their total environment. - - - - - (14) N R 8

15. Involve pupils in self-appraisal activities
so that they may better know their own

strong and weak points. - — = -~ - - -~ - () N R 8
16. Administer intelligence tests. - - - ~ - (16) N R S
17. Score intelligence testS.— = = = - - ~ =~ (17) N R S
18. Discuss with the class the meaning of

intelligence test results. - = = - - ~ - (18) N- R S
19. Interpret to individual pupils their

intelligence test results. - = - = - - = (19) N R S
20, Discuss with the groups of parents the

meaning of intelligence test results.- - (20) N R S
21. Interpret to individual parents their

children's intelligence test results.- - (21) N R S
22. Administer achievement tests.- - - - - - (22) N R 8
23. Score achievement tests, — = - - - - - - (23%) N R 8

24, Discuss with the class the meaning of
achievement test results.- - - - - - - - (24) N R S

25. Interpret to individual pupils their
achievement test results.— - - - =« = = - (25) N R S

26. Discuss with groups of parents the
meaning of achievement test results. - - (26) N R 8

27. Interpret individually to parents their )
child's achievement test résults.- - - - (27) N R S

28. Analyze the instructional implications
of intrlligence and achievement test
PeEulti, = — = = = = = & & = & =~ = - - (28) N R S



‘prinionnaire B (cont'd.) . . .

30,

31.

52.

35.

21,

35,

36.

37

38,

39,

40.

4],

42,

tecord the test results in the
cumulative folder. - = = = = = = - - - ~ (29)

Use group test results for
diagnostic purposes, = - = = = = = = - =~ (30)

Test new pupils transferring into

the school without adequate

intelligence and achievement

test results.- - = = = = = = &~ = -~ ~ & (31)

Assume responsibility for keeping
children's cumulative records up to date.(32)

Analyze cumulative record information
to better understand the children., - - - (33)

Discuss with the class the purpose
and contents of cumulative records.- - - (34)

Discuss individually with children the
contents of their cumulative record,

except that material which is

confidential.- = = = = = = 0 = = 0 - = = (35)

Discuss with parents their child's
cumulative record, except for the
confidential material. - - = = = = = = = (%6)

Evaluate instructional materials
regarding the picture they give children
concerning the world of work.- - - = - - (37)

Plan activities (discussions, field trips)
to stimulate interest in the world of

Help children develop the attitude that
all honest occupations are worthy of
respect, ~ - = = = = = = = = - ~ - - - ~ (39)

Develop and teach units on the world of
Worko ————————————————— (4—0)

Counsel with children regarding the
relationship between their self concept
and their future vocational plans. - —-- (41)

Teach children methods of effective
studying. = = = = = = = = = = = - - - - (42)

IDEAL




Opinionnaire B (cont'd.) . . &

46,

47,
48,
49.
'50.

51.
52.
53.

54 .

55.

56.

57.

Develop and teach a unit on how to study.(43)

Obtain and show guidance films and
discuss them with the class, - ~ - - -« - (44)

Discuss with the pupils their future
vocational plans., - - = = = = = = = - -~ (45)

Frovide individual conferences in which
pupils might discuss their future goals
and plans. = = = =~ = = — = = = ~ — -~ ~ - (46)

Identify children who should be referred
to the school nurse. — = -~ = = = =« = - = (47)

Identify children who should be referred
to the speech therapist. — = = = = - = = (48)

Tdentify children who should be referred
to the school psychologist. = = = = = = (49)

Identify children who should be referred
for psychiatric helpe= = = = = =~ = - =~ = (50)

Refer children to be screened for
special classes for the gifted or
slow learners. — = - — = = = = ~ - = = = (51)

Help children who are not doing well
to develop effective subject matter
Skills. ———————————————— (52)

Give remedial help to children who have
fallen behind in reading or mathematics
or other subjects. —= = = = = = = = - - - (5%)

Have individual conferences with children
who are not achieving well in school.- - (54)

Meet with small groups of children who
present attendance, behavior, or
learning problems., - — -~ = = = - - - - - (55)

Develop and teach units on social and
emotional adjustment., - = - ~ - - - - - (56)

Schedule and conduct class sessions in

which the children may express their
feelings about matters concerning

themselves, - — = = = = = = = = = = = = (57)

IDEAL




Opinionnaire B (cont'd.) . . .

IDEAL
58. Conduct group dynamics sessions so that
children may better understand the way
groups operate and their own role in
BroupS. = = = = = = = = = = = « = = ~ - (58) N R 5

59. Counsel in groups children who have
educational type problems in common. - - (59) N R 8

60. Counsel with groups of children who
have personal type problems in common. - (60) N R B8

61. Plan sessions to help children to better
understand and cope with their emotions.-(61) N R S

62. Beek background information about children
prior to counseling, - = - = = = = = ~ = (62) N R S

63. Schedule individual conferences for
children in which they may discuss
matters of concern or of interest. - - - (63) N R S

64. Use counseling to help children in their
normal development. - = - = = = = = =« =~ (e4) N R S

65. Develop mental health units in which
children discuss or write about their
fears, their angers, or their problems.- (65) N R 8

66. Provide individual counseling for those
children presenting learning or adjust-
ment difficulties. -~ -~ = = = = = = = « - (66) N R S8

67. Counsel with children with deeper types
of problems. = = = = = = = = = = = - ~ = (62) N R S

68. Do diagnostic work with children ,
presenting problems. - — = = = - - - - - (68) N R S8

69. Attend in-service education for teachers
related to pupil appraisal, testing, use
f school records, referral sources and
procedures, and mental health in the
clagsroom, = - = - = = = = = = = = ~ - = (69) N R S

70, Make recommendations for curriculum
change.- - = = = = = = = = = = = -~-=--(70) N R 8

71. Conduct parent conferences .to better
accuaint them with the school, the school
program, and to develop a good home-school
relationship. - = = = = = = = = = = = = (71) N R S8
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EDUCATIONAL RESEARCH CENTER
Separate Schools of Ottawa

April 17, 1969

Dear Colleague:

I am presently undertaking a study on the functions of
classroom teachers in the elementary schools of Ottawa. This
study intends to compare the functions you and other elementary
school teachers actually perform with those functions you and
other elementary school teachers judge should ideally perform; to
furnish the University of Ottawa with valid and usable information
for curriculum development and/or for further research along this
line; and to meet the thesis requirement of the Faculty of Educa-
tion, Graduate School, University & Ottawa, where I am presently
completing my course.

In order to make this study a success, the highest possi-
ble percentage of participation is necessary, I am, therefore,
humbly requesting your kind cooperation.

Enclosed is a set of CPINIONNAIRES which I hope will
not take much of your time to accomplish. This instrument has
three parts. Part I asks for your personal and school data; Part
IX (OPINIONNAIRE A) asks for functions you actually perform; and
Part IIT (OPINIONNAIRE B) asks for functions you judge you ideally
ahould perform. Please rest assured that all data gathered in this
opinionnalre will be treated with strict confidentiality.

Inasmuch as the end of this academic year is fast approach-
ing, may I venture to expect the return of the enclosed opinionnaire,
duly accomplished, in two-weeks time? Enclosed is a stamped, self~
addressed envelope for - your convenience. You will notice that the
said envelope is addressed:

Dr. Lionel Desjarlais.
Dean, Faculty of Education
University of Ottawa

Dr. Desjarlais is concurrently Coordinator of the Separate
School Board Research Center. The return of this opinionnaire to
the above address is made possible through an arranghent with the
Office of the Dean.

Hoping for your prompt response, I express my sincere
thanks and gratitude for your participation in this study.

Sincerely yours,

s J /M/O{v

~ S. T. SEVILLE



CEN'VRs Ok RUCHINCHES [ EDAGO.TC U

Eco:es Sépartes d'Ottawa.

e 17 airar 1964,

Cher collérur

Se. . .z=-r0us issez oon de b-ruy vous olr ropo o Gra 3. question=
naire que nous -“ous cdreenors ¢: matsn: je o vem I, compte oz le Jzat
qu'il soit en au-lais est ypeav-@éire ~on’ "uire X DrIncinDes QuUe NOUS
tenons en ce qui a tra‘t a"x recherches auir se ront dans nos Ecoles.
Ceperdant, 1! s'z2,_ it ici d'un proict c¢c recher-re de dcctorat que pour-
suit urn 42 nor, é.:di-nt~ 1 vient de l'Acie et jui ne posséde pas la
langue frang¢aise cufiisamm nt pour vous of.rir sor qu: 3tionnaire en
francais. 7a . tuc.ionu, 2'arlleur:, de ce gie tionnaire seralt assez
colitruse et retarcersit le v.ojo. au poi~%t ga'ii nous s¢ ait impossible
de vous dema.iwer cette wrife de bien vouso.r y pporter voure collabo-
ration,

Tout en réyond.nt a questicnnairc vol«s vous rendrcz compte,
je crois, que les renseignements que nous demarvon.. oeront d'une grande
util“té pour le Comité des Rnocherches Pédagorinur-s des Ecoles Séparées.
Grice 4 ces rerseignements nous croyons aqu'il noLs :era poussible 4'im-
planter d'ici quelque temps un programme d'oriental:on beaucour plus
réaliste 4 1'école élémentaire.

D'une fagon générale nous demandons 1'anonymat quoique ce
genre de recherche ne 1l'exipe pas. Nous pouvons vous assurer que tout
rengeignement que nous tirerons de vos réponses restera strictement
confidentiel et ne sera connu d'aucune fagon du public en général ou du
corps professoral de l'éccle cn partaculier.

Ceverdant, vous vous rendrez comnte avec ncus qu'il est trés
important que ncus puissions rappeler & votre mémoire ce petit service.
C'est pour cette raison gue nous avons in crit sur votre questionnaire
un numéro; ce numéro servira uriquement pou. contrdler la ceuillette
des questionnaires et nullement pour vous identif.er. Nous vous de-
mandons de nous faire confiance et nous voulons encore une fois vous
remercier pour ce service qui sera, je le répéte, d'une rrande utilité
dans la planification d'un programme d'orientation ,colaire a 1l'école
élémentaire qui tiendra compt. du potentiel de _'cnselgnant de méme
que la possibil +é de services supplémentaires que pourrait offrir un
orienteur. Merci,

Bien a vous,
o

‘( s R R O

lLionel Desjerlais, Ph.D.,
LD/ ,a Doy n.
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Table XVI.- y/f”
Personal and School Datan

Item Response Categories
Male Female
1. Sex L 56
20 25 30 35 &5 55
to to to to to and
2l 29 34 Ll ok up
2. Age 28 37 9 13 10 3
" 7 or
1-2 3-4 5-6 more
3. How many years
have you served as
a teacher in Grade
K through 87 23 13 16 L8
Yes, Yes,
Full Time _Part Time No
L. Do you serve as a
counselor in your
school? 0 18 81
YQS, Y.S’
Full Time Part Time None
5. Does your school
have a guidance
counselor? 11 18 59
Yes No
6. Do you have a B.A.
degree? 20 80

1l Entries under each response category are the number
of teachers responding. The total number of teachers in the
sample is 100. If the entries’ on an item do not sum up to
100, this is due to failure of some teachers to respond.
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Table XVI.- continued.

Elemen- Inter- Special-
tary mediate ist
Guidance Guidance Guidance
Certifi- Certifi- Certifi-
cate cate cate None
7. Which of ths
certificates
listed at the
right have you
earned? 18 3 0 76
Via Via Via
Department Colleges of Graduate
of Education Educatiern Units
8. How did you
earn it? 18 0 2
v 300 LO0 500
to to to or
299 _ 399 499 more
9. What is the tetal
enrolment in the
schrnl ~r scherols
ynu server 26 39 14 17
At
pre- 9 or
sent., 1-3 L~-8 more
10. How many years has
it been since yru
were most recently
engaged in educa-
tional graduate
level studies {if
applicable)? 31 11 8 6
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10.
11.

12.
13.

14.

APPENDIX 4
Greene's Opinionnaire
OPINICNNAIRE ITEMS
At the beginning ~f the year have an individual

conference ~ith each child new to the =chool.

Have an individual conference witn new children
transferring into the school during the year.

Take pupils new to the school on a tcur of the
school plant.

In the spring, prepare pupils for the next higher grade
or school by group discussion and visits.

Conduct class discussion, in the fall, on school
purposes, rules, facilities, and staff members.

Arramge "get acquainted" activities for pupils.

Meet the parent groups to acquaint them with various
aspects of the school program.

Plan and coordinate the school orientation programs.

Conduct studies of children presenting special
learning or adjustment prnblems.

Administer sociometric inventories.

Summarize and interpret sociogram results and develop
plans to facilitate pupil adjustment with peers,

Discuss with classes general sociometric findings
without identifying specific children.

Provide individual conferences for those children who

wish to discuss sociometric results and peer relationships

Administer personal data blanks, autobiographies, or
completinn sentences as student appraisal devices,



15.

16.

17.
18.

19.

20,
21.
22,

230

2L,

25.

26.

27.
28.

29.

30.

31.

32,

APPENDIX 4
Use toys, dolls, etc,, to better understand the
behavior of children.

Make observations and write anecdotal records on
pupils selected for study.

Visit the home of pupils presenting special problems.

Visit children's homes to better understand their
total environment.

Involve pupils in self-appraisal activities so that
they may better know their own strong and weak points.

Administer schelastic ability tests.
Score schnlastic ability tests.

Discuss with classes the meaning of schnlastic ability
test results.

Interpret te individual pupils their scholastic
ability test results.

Discuss with gronups of parents the meaning of
scholastic ability test results.

Interpret t~ individual parents their children's
scholastic ability test results.

Administer acnievement tests.,
Score achievement tests.

Discuss witin classes the meanine of achievement
test results.

Interpret t~ individual pupils their achievement
test results.

Discuss with croups ~f parents the meaning of
achievement test results,

Interpret individually te parents their child's
achievement test results.

Analyze the instructional implicatiens of ability
and achievement test results.



33.
3k

35.
36.

37.
38.
39.

40.

L1l.
L2,
L3.
L.
L5.

l.-éo

L7.
L8.
49.

50.

APPENDIX &4

Record the test results in the cumulative folder.
Usg group test results for diagnostic purposes.
Coordinate and plan the testing program of the school.

Test new pupils transferring inte the school without
adequate ability and achievement test results.

Assume responsibility for keeping children's cumulative
records up to date.

Analyze cumulative record infermation to better
understand the children.

Discuss with classes the purposes and contents of
cumulative records.

Discuss individually with children the contents of their
cumulative record, escept that material which is
confidential.

Discuss with parents their child's cumulative record
except for the confidential material.

Evaluate instructional materials regarding the picture
they give children cencerning the weorld of work.

Plan activities (discussions, field trips) to stimulate
interest in the world of work.

Help children develop the attitude that all honest
occupatinns are w orthy nf respect.

Develop and teach units on the world of work.

Counsel with children regarding the relationship
between their self concept and their future vocational
plans. .

Teach children methnds of effective studying.

Develop and teach a unit on how to study.

Obtain and show guidance films and discuss them
with classes.

Discuss with classes their future vncational plans.



51.

52.

53.
5k
55.
56.

57.
58.

59.

60.

61.

62.

63.

64.

65.

66.

67.

68.
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Develop self appraisal units which pupils could complete
prior to talking about their future goals.

Provide individual conferences in which pupils might
discuss their future goals and plans.

Identify and refer children to the schcel nurse.
Identify and refer children to the speech therapist.
Identify and refer children tn the school psychologist.
Identify and refer children for psychiatric help.
Identify and refer children to community agencies,

Refer children to be screened frr special classes
for the gifted or slow learners.

Screen children for special classes by using individual
tests, (e.g. Stanford-Binet).

Help children whe are not doing well to develnp
effective subject matter skills.

Give remedial help tn children who have fallen behind in
reading or mathematics or other subjects.

Have individual conferences with chilaren who are not
achieving well in schocl,

Meet with small groups of children whn present attendance,
behavior, or learning problems.

Develop and teach units on social and emotional adjustment

-Schedule and conduct class sessions in which the children

may express their feelings about matters concerning
themselves,

Conduct group dynamics sessions so that children may bette
understand the way groups operate and their own role in
groups.

Counsel in groups children who have educational type
problems in common,

Counsel with groups of children who have perscnal type
problems in common.



69.
70.
71.
72.
73.

4.

75.

76.

77.
78.

79-
80.

81.
82.
83.

8l
85.
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Plan sessions to help children to better understand and
cope with their emotions.

Seek buckground information abeut children prior to
tounseling.

Use tnys, dolls, etc., to facilitate crmmunication
with children.

Schedule individual conferences for children in which
they may discuss matters of concern or of interest.

Use counseling te help children in their normal
development.

Develop mental health units in which children diseuss
or write about their fears, their angers, or their
problems.

Provide individual counseling for these children
presenting learning or adjustment difficulties,.

Give psychotherapeutic help te children with deeper
types of problems.

Counsel with children with deeper types of problems.

Make and listen to tape recordings of your counseling
sessions.

Do diagnostic work with children presenting problems,

Provide in-service educatirn for the staff regarding
orientatinon services.

Conduct in-service education programs for the staff in
the area of pupil appraisal.

Conduct in-service educatien for the staff regarding the
standardized testing program.

Conduct in-service education for the staff regarding the
effective use of school records.

Discuss referral sources and procedures with the staff.

Conduct in-service education programs for staff members
regarding mental health in the classroom.
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86. Assist in parent-teacher conferences.

87. Provide the teacher with suggestions for more offective
teaching techniques.

88. Mbtain guidance materials and films for the teacher.

89. Provide individual cnunseling for teaehers who have
personal er professional problems.

90. Help teachers cope with children who presnt learning
or adjustment problems.

91. Consult w1th teachers regarding the development of a
child.

92. Make r:commendations for curriculum chence.

93. Conduct grerup discussiens with the stetf in which staff
members may discuss their persnnal or jrofessional
concerns.,

94. Conduct parent conferences tn better accuaint them with
the schorl and tn develop a gond home-:choonl relationship.

95. Conduct parent conferences to discuss the academic
proerams and adjustment of their chilc in schonl,

96. Conduct parent conferences tn discuss children who are
experiencing academic difficulty.

97. Conduct parent conferences te discuss the child who
exhibits sncial or emntimnal problems in schonl.

98. Consult with parents regarding the development of
their child.

99. Conduct parent conferences to discuss a home or family
problem which is affecting the child's schonl adjustment.

100. Conduct parent conferences to discuss help needed by
their child in terms of a special class nr agency referral.

101l. Provide crunseling for parents who wisn it if the family
* problem is affecting the child's school adjustment.

102, Meet with small groups of parents when they have children
with similar problems and the the parents wish help.

103. Provide leadership in evaluating guidance services.

104. Conduct research regarding the effectiveness of guidance
services,
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APPENDIX 5
ABSTRACT OF
A STUDY OF THE GUIDANCE FUNCTIONS PERFORMED AND PREFERRED BY
GRADES 7 AND 8 TEACHERS IN THE SEPARATE SCHOOLS QOF OTTAWA

From the literature, a theory seems to evolve stating the

existence of convergence or similarity of good teaching in the
elementary schools and performance of recognized guidance functions.

Using a questionnaire which describes such functions,
the writer set out to test this theory.

His research hypothesis was concerned with the variables
of actual guidance functions performed by teachers and those functions.
they felt they should perform.

It was hypothesized that there were no sxzgnificant differences
between the frequencies on functions actually performed and ideally
perceived by the elementary classroom teachers.

A sample of one-hundred grades 7 and 8 teachers in the
elementary separate schools of Ottawa were secured to perticipate in
the study.

The hypothesis was tested on each of the items in the Opinionnaire

using the chi-square procedure and a five-by-five contingency table.

The findings showed that the hypothesis was rejected in all,
except one of, the items; that is, there were significant differences
between the frequency of the teachers' responses on the options under the

actual and the ideal response types. Based on the ten general areas of

1 Saturnino T. Seville, doctoral thesis presented to the
Faculty of Education of the University of Ottawa, Ontario, January 1970,
xi-133 p.
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guidance services, the trend was that a 1arge percentage of the items
under the referral services and the information and planning services
were usually or always performed by a majority of the respondents;
a large percentage of the items under the orientation services, pupil
appraisal services, group testing services, cooperation with the staff,
and research and evaluation services, were never or rarely performed by
a majority of the participants; and on the remaining three areas, namely,
record services, counseling and adjustment services, and services to
the parents, the frequency of the teachers' responses were almos.

equally distributed among the three options.



