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ABSTRACT

The Feminist Attributes of Leadership in Service to Community:
Life History Interviews with 12 Exemplary Canadian Women Age 70 Plus.

This exploratory study addressed two research questions: What are the
perspectives on patterns and themes in the life development of exemplary Canadian
women over the age of 70 who have been active in leadership roles in volunteer and/or
paid work in their communities? Do these patterns and themes support the concept of
the Feminist Attributes of Leadership (caring, courage, collaboration, vision, and
intuition) within a relational leadership context as identified by Regan and Brooks
(1995)?

Following a qualitative research design with twelve participants who were
leading active, exemplary lives in late adulthood, data were collected in three phases:

L. Individual interviews designed to elicit recollections of leadership experience and a
brief life history.

2. Focus groups in which participants discussed their leadership experience and
involvement in pro-social activities.

3. A questionnaire completed by someone selected by the participants and able to offer
another perspective on their lives and leadership contribution.

Analysis revealed that the women were characterized by the descriptors wise,
courageous, and action-oriented. Each in her own way, given her varied opportunities
and gifts, had lived the well-lived life. Each had made an exemplary contribution to her
community over a period of many years. Each was in the process of successfully
resolving Erikson’s eighth psycho-social crisis, integrity vs. despair (Erikson, 1982).
Support was found for Regan & Brooks (1995) Feminist Attributes of Leadership

i



within a Relational Leadership style.

A new model, The Exemplary Leadership Model, was created to summarize the
findings. It presents a perspective on leadership featuring the descriptors wise,
courageous, and action-oriented. The “L” of Exemplary Leadership is firmly embedded
within the “C” of Caring, and grounded on a three tier foundation. Social conscience,
arising out of love, empathy, sympathy, and identity is the upper tier of the model’s
foundation. The first tier consists of family, community, culture, and social
connectedness.

Results of the study have implications for those who work with the elderly and

for those involved in education, leadership, community activism, and volunteerism.
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CHAPTER 1

Wise, Courageous, Action-Oriented

Those who have lived well, meeting the challenges of successes and failures,
gains and losses, look back at the work of their lives and feel the satisfaction of having
achicved something of significance. This does not imply fame and fortune, but simply

the knowledge that the lived life has been of value to family, to community, and to self.

Shakespeare wrote in As You Like It: (Act 2, Scene V11).
All the world’s a stage,
And all the men and women merely players:
They have their exits and their entrances;
And one man in his time plays many parts...
(In Clark and Wright, Eds., 1955, p. 223).

There is, of course, no script for the entrances and exits of real life. The plot
twists in ways far 100 bizarre for respectable fiction. Much has been written about those
(especially men) who stood out in each generation as exceptionally successful. History
texts and the daily newspapers from various times and places attest to this fact.
Biography and autobiography include critical incidents from the lives of their subjects.
When such incidents are analyzed, patterns and themes emerge. This adds to our
understanding of the lived experience of eminent persons who deployed their gifts in
other times and other circumstances. For those about whom no books are written,
exploratory studies provide an appropriate means of data gathering.

1



Rationale for the Study

I believe there is a need for, and a hunger for, the knowledge that comes from
reflection upon the well-lived lives of older people, and especially of our wise women.
The better we know and understand those who have gone before us, the better we can
come to know and understand ourselves. Heilbrun (1997) expressed this concept when
she wrote:

Women, I believe, search for fellow beings who have faced similar struggles,

conveyed them in ways a reader can transform into her own life, confirmed

desires the reader had hardly acknowledged--desires that now seem possible.

Women catch courage from the women whose lives and writings they read, and

women call the bearer of that courage, friend (p.138).

[t is quite possible that others will *‘catch courage™ from the life experiences related by
exemplary older women. Young women in particular may identify with the challenges
described and the success achieved. Wise women make great role models.

Research that invites late-adult women to retlect upon the history of their lives
can yield a wealth of data about their self-defining memories and their personal
constructs. Information about their personalities and their emotional intelligence is
embedded in the reflections that result as they consider their responses to the life-
history questions in an interview with a sensitive active-listener. Encouraged to recall
experiences critical to their development at various stages of their lives, information
about their experiences with conflict, with opposing views, and with obstacles to
successful achievement of goals can surface from memory and be shared. The ways, in
which they make sense out of their experience, enrich our understanding of the coping
strategies employed by those who achieve wisewoman status. Their perceptions of
incidents related to authority figures, rules, and societal expectations are useful. Did
they find kindred spirits, soul mates, and self-understanding, while proceeding along

their life paths? Did they recall incidents where they learned from a negative example or
2



from their own mistakes? Did connections with others support and nourish their
particular gifts?

Recognizing the value of researching the stories of the well-lived lives of
women in late adulthood, it seemed logical to consider focusing on a particular subset
of women who had been instrumental in creating community through their leadership
and participation in pro-social activity in the voluntary sector and/or the world of paid
employment. What were their motivations as they became involved? What did they
hope to achieve, and how did they go about bringing to fruition the visions they had for
change in their communities and beyond? Would there be pattems in their leadership
behaviour? Would themes be revealed, which would lead to better understanding of
how such women become the ones that others count on; become in other words, the
ones in every community who hold up more than half the sky?

ssumption itions of the R

[ have a special appreciation of (perhaps a bias in favour of) those who have not
surfaced as leaders in the larger sphere, but who have found satisfaction and helped
create community day after day, on their own smaller stages and in their own more
private dramas. My poem called, “Theirstory”, expresses my appreciation of those
whom history (and society beyond the more local sphere) generally ignores:

THEIRSTORY
You say that you are History
You Giants, Superstars,
Standing dominant in the pages.
[ cannot deny that you were great.
But History is also
the mornings, afternoons, and evenings
of millions of other folk who lived,

dreamed their dreams,
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and died unlauded.
[ salute

the well-lived life
and honour

theirstory.

It was this particular bias that led to my decision to focus on the well-lived life.
[t also led to the decision to look for a sample of women who stood out as exemplary to
those who knew them well, or knew of their work and commitments. I was looking for
the women next door, for the largely unlauded heroines. Conversely, I was not
concerned with including those who were well known in the larger sphere through
extensive public recognition. Other aspects of my personal background, assumptions,
and presuppositions are also relevant to the decision-making throughout the study. [
hope that outlining these will help to place my decisions and interpretations into a
context in which they can be better understood.

My educational background includes an Honours degree in Psychology and a
Master’s in Canadian Studies. A life long interest in human behaviour and knowledge
gained through personal experience, plus the studies I undertook, has culminated in my
having a psychological perspective in general. I have a keen interest in Politics and in
History as well. This was instrumental in leading me to the choice of Cairine Wilson,
Canada’s first woman senator, as the subject of the study [ did in connection with my
Master’s degree (Way, 1984). That study also focused on a well-lived life and on a
contribution to our Canadian community that does not get as much attention in the
History books as it deserves.

Having spent my entire adult life in the field of education, first as a teacher and
then as an educational administrator, I had many presuppositions of what constitutes

good leadership. In the course of my career, I had been trained as an assessor of
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leadership aptitudes and had worked as part of a team of assessors on five NASSP
(National Association of Secondary School Principals) assessment centres. These
centres offered off site assessment of potential leaders and followed a carefully
researched process under which a great deal of data was gathered on each of the
participants. Through a complex procedure, leadership performance in twelve
dimensions was assessed and reported. Even as [ was receiving the training to qualify
as an assessor, [ felt that something was missing from the assumptions that were the
foundation of the assessment process. In the extensive effort to ensure objectivity,
something essentially human was lost; and in my opinion, the resultant judgements
were somewhat flawed, at least for some individuals. There was more to good
leadership than the assessments were able to measure.

In addition to my experience with assessing leadership, [ had been a member of
the school board staff delivering courses in leadership to potential leaders in the system
where [ worked as an elementary school principal. Later, [ was seconded to work as a
project officer in the Board’s Research and Evaluation department, where my
assignment involved researching leadership and drafting an evaluation procedure for
supervising the performance of principals. It was at this time, with my intense focus on
trying to understand the essence of good leadership, that the idea of the balance of
wisdom, courage, and action-orientation burst into consciousness in my mind. In what
[ consider a dramatic flash of insight, I came to the realization that good leaders are
wise, courageous, and action-oriented. My new understanding became part of my
intuitive conceptual framework. It then slipped into the nether regions of my memory.
Other responsibilities and commitments pushed the unexamined but promising concept
into the background. The secondment ended. My professional life focused again on
running a school with all of its day-to-day challenges.

[ was very impressed when I read the book Out of Women’s Experience:

Creating Relational Leadership (Regan and Brooks, 1995). The authors had studied the
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experience of women in school leadership, and had concluded that their leadership was
characterized by caring, courage, collaboration, vision, and intuition. They designated
these attributes as the feminist attributes, as compared to the more traditional attributes
that were deemed masculinist. I found myself identifying with the experiences of the
women in that study. The language Regan & Brooks used to define the concepts in
terms of women’s leadership experience was enlightening. There was no suggestion
that leadership incorporating those attributes was practiced only by feminists, or even
only by women. On the contrary, women’s learning experience led to the valuing of
and the using of these attributes, but in relational leadership they were seen in
combination with the more traditional attributes and deemed to be important for all good
leaders. [ firmly believe that the attributes, which have been identified by Regan &
Brooks as the feminist attributes of leadership, are important for any person’s
leadership.

Because the title of my study refers to the Feminist Attributes of Leadership, a
brief discussion of the assumptions [ hold with reference to feminism is appropriate.
Reading The Feminine Mystique (Friedan, 1963) was the start of my adult awareness
of the need to change the way society limited women's potential for full participation in
life beyond the traditional domestic sphere. I consider myself a feminist in that I have
been an unrelenting advocate for equal opportunity and affirmative action. In the late
1970’s, I prepared a brief that called upon the trustees on the local school Board to
create an Affirmative Action committee, and an Affirmative Action Plan, in order to
ensure equal opportunity for all of its staff. [ chaired the committee once it was set up.
Throughout my career, I worked to change attitudes, to address systemic
discrimination, to be a role model, and to act as a mentor for potential leaders both male
and female who understand the goal of equality for all.

[ value the changes that feminist researchers have brought to the more traditional

methodologies, and that is why [ chose a qualitative methodology. I chose to include
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participant feedback at various stages throughout the data gathering and reporting
process. Having welcomed the women into my life as a researcher, I looked forward to
having ongoing contact for their sake as well as my own. [ certainly didn’t want them
to feel studied and discarded, as so many research “subjects™ have felt in the past,
especially in some of the research that used a quantitative methodology.

Given the ages of the participants, it is perhaps not surprising to note that only
one of them specifically identified herself as a feminist. I did not ask any of them for
that information. A couple of the women, on reading the informed consent form and
noting that it referred to the feminist attributes of leadership, specified that they were
not feminists. [ assured them that that was not a concern. The label was irrelevant to my
study of this particular group. Each of the women believed in the core value of
women'’s rights to fairness and opportunity. [ simply wanted to study their well-lived
lives and their leadership experiences. I did not feel a need to analyze their responses in
terms of feminist theory. [ believed that patterns and themes would emerge and that
throughout the process my own feminist perspective would alert me to the extent that
feminist theory was required for understanding.

Background Leading to Choice of Topic

The idea for a study of exemplary women over the age of seventy began to take
shape during my study of the developmental stages in adulthood, which was part of a
class in adult education. In particular, the stages of late and late-late adulthood piqued
my interest. [ became intrigued with questions of what came next in adult development
after midlife. Did people change dramatically in their latter years, or did their lives cycle
back to earlier interests, which had been necessarily placed on the *“back burner” as the
day-to-day demands of family and career took priority? There is not yeta great body of
research that focuses on late adulthood and even less research has been done on the
lives of older women. There has been very little work specifically focusing on the life

histories of exemplary Canadian women over the age of seventy who have been active
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in leadership roles in their communities. I wanted to address what I saw as a gap in the
knowledge base where women were concerned.
About the Study

The study of the life histories of Canadian women in late adulthood makes a
valuable contribution to what is known about late adulthood as far as women’s
experience is concerned. How do women in this age group view the experiences of a
lifetime of making meaning, making memory, and making a life? What dreams do they
have for the years still to come and what are their expectations for new learning? Are
exemplary Canadian women in late adulthood supported and sustained by a web of
relationships, which reflect the priorities and commitments of the decades of the past?
Do their leadership experiences in service to their communities show evidence of
caring, courage, collaboration, vision, and intuition; the feminist attributes of leadership
identified by Regan & Brooks (1995)? Knowledge of their regrets and satisfactions,
affiliations and supports, and of their experiences with power, influence, challenge,
and conflict could provide insight into how to facilitate for women who are following
along in the coming generations.

In choosing the format for the study, care was taken to ensure that it would be
geared especially to the perceived needs of the older women participants with reference
to the time commitment, pace, location, and need for sensitivity. The questionnaire,
which became the life history interview guide, was designed to facilitate reflection on
key incidents and experiences from early childhood on throughout the lifetime.
Participants could respond with an answer from any time period, which came to mind.
[ encouraged spontaneity, believing that the memory that surfaced first in response to
an inquiry might be a more significant one than one that surfaced after some thought; in
other words, a purer, unedited memory. The interviews were conducted in the
participant’s homes, and ranged in duration from forty-five minutes to almost two

hours.



By choosing women over the age of seventy, I was building in the possibility
that the participants would have recollections of the Depression, the Second World
War, and the changes in societal expectations for women throughout the twentieth
century. This cohort of women was not much older than I am, and as an interviewer, [
knew that [ was unlikely to be perceived as someone who was too young to understand
their experience. It is interesting to note that, although several participants were old
enough to be of my own mother’s generation, I always felt more like a colleague, or a
somewhat younger sister, than like a daughter.

As the study proceeded through meeting the participants in the interview phase,
to seeing them within a group in the focus group phase, and on through the
questionnaire phase, I came to feel that [ knew each one well. [ saw and heard them
with my own eyes, ears, and intuition in the interviews; observed them in the dynamic
of the focus group; saw them anew through the eyes of the person they had chosen to
respond to the questionnaire. At each point, my respect for them increased. This study
is about twelve very interesting women who have set an example for those in their own
age group and for anyone younger who hopes to stay on the path for a grounded well-
lived life and who hopes, in the end, to achieve a successful resolution of Erikson’s
eighth psychosocial crisis, integrity vs. despair (Erikson, 1982).

0 ization of the Thesi

The thesis is organized in seven chapters followed by a reference section and
appendices.

Chapter 1 gives the rationale for the study. Some of my assumptions and
presuppositions as the researcher are discussed. Background information leading to the
choice of the topic is offered. A brief description of the study itself follows. The
general organization of the thesis gives an overview of the contents of each chapter.

Chapter 2 reviews the relevant discourse from the fields of psychology,

sociology, women’s studies and education. Erikson’s Epigenetic Scheme and other
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developmental perspectives are presented. Discourse on Memory, the Well-Lived Life,
and Giftedness follows. Research on Leadership is considered next. The conceptual
framework for the study is described, and the two research questions are then
specified.

Chapter 3 outlines the methodology for the study. It begins with a brief
discussion of qualitative inquiry followed by a description of the techniques of
interviewing and conducting focus groups. The concept of trustworthiness and the
value of triangulation are discussed. The chapter continues with the details of the
research design and how the study was conducted. It concludes with a description of
how the data were analyzed.

Chapter 4 summarizes and analyzes the information found in the participants’
responses. It begins with the demographic details and continues with the results of the
question-by-question analysis of the interviews, focus groups, and questionnaires.

Chapter 5 focuses on the major themes that were embedded in the responses
collected in the three phases of the study. These themes are discussed and placed in the
context of the conceptual frameworks that guided the study. They are organized in two
categories; those related to the well-lived life in general and those related to leadership
practice.

Chapter 6 describes the Exemplary Leadership Model, which provides a new
conceptual framework for understanding the components of exemplary leadership as [
came to know them throughout the course of the research. The model builds on earlier
knowledge gained through my experience in the field of educational administration and
a lifetime of interest in what makes leaders the best that they can be. The Exemplary
Leadership Model summarizes what [ have learned, and represents what I contribute to
the knowledge base as a result of my work on this study.

Chapter 7 revisits the two research questions that guided the study. Pertinent

findings related to the questions are summarized and related to earlier research. The
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possible limitations of the study are discussed. The educational relevance and
implications of the study follow. Contributions to scholarly knowledge are discussed.
Recommendations are proposed in order to support the acquisition of social conscience
and to facilitate an orientation to engage in service to community. Some suggestions for
further research are offered.

The appendices include a general description of the participants, copies of the
data collection instruments, the informed consent form, an outline of the preliminary
coding categories plus the final codes with sample responses for each, plus other

background material relevant to the study.

Summary

This chapter began with an explanation of the rationale for the study. [ then
described my personal bias in favour of those who do not achieve fame or fortune, but
who set a day-to-day example for us all because of their well-lived lives. My thoughts
about leadership and some of my other relevant assumptions and presuppositions were
discussed. A brief explanation of how the idea for the study evolved from an interest in
the stages of adult development was followed by an overview of the study itself, and an

outline of how the thesis is organized.
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CHAPTER 2

Review of the Discourse

This chapter reviews the relevant discourse from the fields of psychology,
sociology, women’s studies and education. The review begins with a discussion of
Erikson’s Epigenetic Scheme and continues with other developmental perspectives. The
review then looks at some of the work on Memory, the Well-Lived Life, and
Giftedness. Discourse on the topic of Leadership begins with leadership in general, and
continues with works focusing on women in leadership. Included next are some
wnsights into feminist researchers’ thinking about research by, about, and for women.
The conceptual framework for the study is presented, and the two research questions,

which the study was designed to answer, are then specified.

Life in Late Adulthood

Erikson’s Epigenetic Scheme

The work of Erikson (1982) had a profound influence on our evolving
understanding of human development. He proposed eight developmental stages that
occur from infancy to old age. (See Appendix A). At each stage, Erikson posits that a
psychosocial crisis must be resolved before the person can continue the developmental
sequence. Throughout the life cycle, there is a constant reintegration of all earlier stages
in each new one. At every stage, a person continues to grapple with the earlier crises
that were, or were not resolved satisfactorily.

Occurring in what Erikson calls old age, the last psychosocial crisis to be
12



resolved is integrity versus despair. Erikson characterizes integrity as coherence and
wholeness. Achievement of integrity leads to wisdom. A state of despair could include
the whole range of unsatisfactorily resolved developmental crises from the entire
lifetime. In Erikson’s words, this could result in “autonomy weakened, initiative lost,
intimacy missed, generativity neglected— not to speak of identity potentials bypassed
or. indeed, an all too limiting identity lived.”(p. 63-65).

When he first described the developmental stages in his epigenetic scheme,
Erikson noted that the term elders referred to the small cohort of “wise men and women
who quietly lived up to their stage-appropriate assignment and knew how to die with
some dignity in cultures where long survival appeared to be a divine gift to, and a
special obligation for, a few. (p. 62). In light of the increasing numbers of individuals
reaching late-late adulthood, he wrote that the “role of old age needs to be reobserved,
rethought” (p. 62). In conclusion, Erikson reaffirmed his earlier conviction that
successful resolution of the last psychosocial crisis leads to wisdom. He made the link
back from the eighth stage to the first psychosocial crisis, in which he posited that hope
was the outcome of the successful resolution of the trust vs. mistrust crisis. He
concluded that the mature version of hope is faith. One begins with trust and proceeds
towards integrity. The early childlike hope matures into faith and results in wisdom, as
opposed to disdain. Life concludes with integrity for those who successfully resolve
the last psychosocial crisis, as opposed to despair, which is the outcome for those who
do not.

Erikson’s reflections about developmental stages evolved from his observations
of patients (most of whom were male) who were undergoing therapy in his clinical
practice. His work is not considered empirical and has been criticized especially as it
relates to women’s experience. In the opinion of some feminist researchers, Erikson’s
findings do not lead to understanding of the normal pattern of development of women

across the life span (Gilligan, 1982; Caffarella and Olson, 1993). These authors
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question, for example, how and when women normally resolve the crisis of identity vs.
identity confusion. It is important to remember that Erikson was working with patients
in the early stages of the practice of psychiatry and psychology. His beautiful poetic
language and the concept of his psychosocial crises still strike an intuitive chord. His
ideas remain thought provoking, and they have continued to inspire research over time.
Separation vs, Connection

One of the strongest criticisms of life stage models based on men’s experience
is that adulthood is characterized by the attainment of separation and independence.
Women'’s lives revolve around connection and interdependence (Bateson, 1990;
Gilligan, 1982). Gilligan postulated that there is a “line of development missing from
current depictions of adult development.” She identified, *“a failure to describe the
progression of relationships toward maturity of interdependence,” and noted, “Though
the truth of separation is recognized in most developmental texts, the reality of
continuing connection is lost.” (p. 155). The web of connection characterizes the well-
lived lives of women.

Building on Gilligan’s understanding of the importance of connection, Hall
(1990) described the role of connectedness for women. She noted, “Connectedness
characterizes our layers and dimensions of self. Potential is developed through
exchanges with others, and relationships allow us to lead meaningful and satisfying
lives. We work towards goals and aspire to excellence through our social bonds.”
(p-15). For older women especially, the connections of a lifetime are part of the
successful resolution of the eighth psychosocial crisis.

The importance of connection in the lives of older women who were thriving in
late adulthood was apparent in the research of Sheehy (1995). Sheehy used the term
wisewomen to describe the dynamic, energetic, seniors who were involved in her

follow-up study of adulthood reported in New Passages.
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Wisewomen

Those women who achieve the state of integrity may well deserve to be called
wise women. Using life history questionnaires and interviews, Sheehy discovered
patterns in the experience of her oldest subjects. She was impressed with the
inspirational lives of the women in late adulthood to whom she gave the name
wisewomen. With plans for the future, openness to learning, and a healthy acceptance
of their aging, they stand as models of integrity and wisdom. They described their
conunuing commitment to life and wellness. Sheehy noted that the older woman is free
to explore her identity, to enjoy intimacy, and to continue her caring for and caring
about.

Sheehy created a new vocabulary for describing the key points along the path to
late and late-late adulthood. Her “New Map of Adult Life” is a pictorial depiction of the
stages through which, Sheehy proposed, all adults pass. Beginning with the “tryout
twenties” and continuing through the “turbulent thirties™, the “flourishing forties”, the
“flaming fifties”, and the “'serene sixties,” she described the primary development
themes of each stage and told the stories of the many respondents to her surveys.
Sheehy used the term “middlescence” to refer to the passage into “Second Adulthood
and the Age of Mastery.” She wrote: “A stimulating middlescence can be a
transformative passage, leading us through a second adolescence and into coalescence -
when all the wisdom we have gathered from fifty years of experience in living begins to
come together.”(p. 140).

The study showed that women'’s perspective changes dramatically over time. In
their twenties they are most concerned with “independence and romance,” but as they
age they “place less emphasis on their personal problems” and begin to see “‘power as a
tool for pursuing their more socially connected goals.”(p. 186). She found that 70% of
the professional women responding to her survey indicated that they were committed to

“causes” that went beyond their own self-interest.
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Using information from demographers and census data to illuminate her
findings from the interviews and questionnaires, Sheehy also included focus groups
that she conducted, all across the United States. Although Sheehy did not offer a
definition of the term wisewomen, her examples convey her meaning. It is interesting
to note Bandura’s observation (Bandura, 1997) that there is a need for “criteria for
measuring the wisdom of living as well as the wisdom of words.”(p.200). Bandura,
recognizing the difficulty in defining wisdom, noted that it is present “in degrees in all
walks of life” and that “although wisdom is founded on expert knowledge, it
encompasses much more.”(p. 199).

Sheehy summarized the findings of the research of Hurwich (1993) who
studied women in their seventies, eighties, and nineties. The women in the Hurwich
study were reported to have been active, as well as creative, throughout their fifties,
and on into late adulthood. Hurwich found that the women were very involved in the
realities of the present, but were still giving thought to the future. They were involved
in their communities and had networks of friends from many generations besides their
own. They tended to be interested more with nurturing their souls than their egos, and
they were coping well with the physical realities, including diseases of age such as
arthritis, loss of hearing, and impaired vision. The women understood that they still
had lives to live, and therefore they concentrated on what they could do, rather than on
what they had lost.

Sheehy’s findings do not contradict Erikson’s stages specifically, but simply
offer a different set of timelines and more description of what adults at various points
actually are doing with their lives. Sheehy’s earlier work has been open to criticism,
along with other books written for mass appeal, because of the reliance on studies that
use sampling procedures that are not systematic. Such studies cannot easily be
replicated (Lewittes, 1982). Lewittes does concede, however, that such books have

played a role in helping people to understand the options for continued development
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throughout the later stages of adulthood. Sheehy’s insights contribute by creating new
knowledge of the stages in people’s lives and the changes in priorities that occur
throughout the lifespan.

Focusing on the patterns and themes of women’s lives, Bateson (1990)
reported a life history study of five outstanding women. As she gathered the stories of
her friends’ (subjects’) life experiences, she shared her own stories and gained new
insight into the complex lives of women moving through various stages in the process
of composing their lives. Bateson observed that the life course for women is a series of
improvisations and meanderings rather than a linear route. Within the network of their
friends and loved ones, they create their lives and respond to their own needs and those
of other people. The idea of improvisation, as the dramatic art form that best describes
the lives of women is well developed. Bateson referred to the fact that women find
themselves pulled in many different directions, as they attend to the varied aspects of
their roles and responsibilities. Women continually readjust their priorities and remain
interruptible and ready to respond as needs arise.

Bateson noted a difference in the way men and women identify their interests.
Drawing on her own experience, she concluded that she had identified her interests
with those of the college [that employed her], whereas men, she believed, had done the
reverse in identifying the college’s priorities with their own. Bateson generalized that
the identical pattern seems to occur in some marriages. She posited that society expects
women to make sacrifices for their marriages, whereas men seem to believe that
marriage is designed to meet their needs. Bateson concluded that women are too often
hurt by negative experiences, because they are too willing to blame themselves for
failures, and they are too hesitant to question whether their feelings of trust are
unfounded once they have committed themselves.

In order to make sense out of the “plot twists™ and adapt creatively so that the

improvisation proceeds healthfully, and not destructively, a woman needs to employ a
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constructive strategy for psychological survival. Bateson concluded that, “The central
survival skill is surely the capacity to pay attention and respond to changing
circumstances, to learn and adapt, to fit into new environments beyond the safety of the
temple precincts.”(p.231). In this metaphorical way, she refers to life within the real
day-to-day environment of women’s experience beyond the home and on into the less
sheltered and more public sphere.

At every stage in the life of a woman, there are opportunities for new
beginnings. The beginnings are connected with role changes, with irrational
discontinuities, and with significant events that signal the requirement for new
direction. All require the best of 2 woman’s skill set and her most effective problem
solving. Bateson observed in the experience of her friends, and it can be generalized to
the experience of most women: “We all work too hard, burning too many candies,
driven by a sense of how much needs to be done.” She noted that this is, “‘part of a life
whose theme is response rather than purpose, response that makes us more broadly
attentive, rather than purpose that might narrow our view.”(p.237). In addition to
“*burning their candles”, many women tend to assume responsibility for the emotional
climate of others within their personal sphere, creating a need for the broadest
attentiveness in order to ensure readiness to respond to the needs identified.

Bateson’s insights into women’s work of composing meaningful and satisfying
lives focused on the psychological survival skills, and the creativity involved in
bringing the threads of a life into a pleasing tapestry. The women she described are
wise women, who know intuitively how and when to alter the priorities for attention,
action, and care, as their lives evolve. Their exemplary lives teach us about giftedness
in general and women’s lives in particular.

As one ages, the need for creativity continues and the skills needed for survival
with one’s dignity intact, change. The reality of physical decline increasingly becomes a
factor. The work of Baltes (1997) focused on understanding the patterns and inter-
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relationships of selection, optimization, and compensation, which people use in order
to ensure successful coping with life’s challenges throughout the stages of human
development. His insights into the choices required in late adulthood add to our
understanding of this period.

Selection, Optimization and Compensation

The Selection, Optimization, and Compensation (SOC) theory is a metatheory
of development (Baltes, 1997). From the beginning of life, the human being is engaged
in the processes of selection, optimization, and compensation. Selection involves
choices of goals within constraints of capacity, resources, and time. Optimization
concerns the task of increasing efficacy and attaining higher levels of functioning. This
requires “‘behaviour-enhancing factors such as cultural knowledge, physical status, goal
commitment, practice and effort.” (p. 371). Compensation is operant when there is a
need to work around the reality of loss (reduced hearing, vision, physical strength) or
constraints of time and energy. At each stage of life, including late adulthood, there is
evidence of selection, optimization, and compensation. As a person reaches the later
developmental stages, there is more evidence of compensation to make up for losses,
and selection and optimization contribute to successful compensation and creative
coping.

An example that Baltes used to illustrate SOC theory in action is a report of the
experience of Arthur Rubinstein, a renowned concert pianist. At the age of eighty, the
musician explained how he still was able to perform so well. He reported that he played
fewer pieces (selection), practiced those pieces more often (optimization), and in order
to disguise his loss of speed, he “used a kind of impression management, such as
introducing slower play before fast segments in order to make the latter appear faster,”
(compensation, p.371).

Although it has not been attempted, Baltes noted that reconstructing Erikson’s

theory in terms of selection, optimization, and compensation “would be a concrete test
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of the generality or metatheoretical usefulness of the SOC approach.” (p-373).1t
appears that the successful resolution of Erikson’s eighth psychosocial crisis would be
facilitated by the judicious use of selection, optimization, and compensation.

The example of Rubenstein’s ingenuity can be considered from the aspect of
self-efficacy as well as SOC theory. As an aging pianist, he needed to have a clear
understanding of his current capabilities in order to create solutions to the problems he
identified. The review continues with the work of Bandura (1997), which contributed
to our knowledge of self-efficacy in late adulthood.

If-effi wi vanci

Outlining the development of self-efficacy throughout the lifespan, Bandura
(1997) described how infants begin to understand that their actions produce effects and
how the recognition of personal agency leads to self-efficacy. As the child matures, the
ability to engage in realistic self-appraisal is enhanced by the use of appropriate
comparisons with similar peers. Issues of self-efficacy in the older adult “centre on
rcappraisals and misappraisals of their capabilities.” (p.198). Bandura noted that, “In
societies that emphasize the potential for self-development throughout the life span,
rather than psychophysical decline with aging, the elderly lead productive and
purposeful lives.” (p.211). Just as the positive feedback received by children from their
caregivers, families, and teachers supports the developing feelings of self- efficacy,
societal feedback to the aging adult can support or limit a senior’s self-appraisal and
perceived self-efficacy.

In a study looking for predictors of cognitive change in older persons, Albert,
Savage, Blazer, Jones, Berkman, Seeman, and Rowe (1995) noted that there were four
factors that emerged as predictors of cognitive functioning from among various
sociodemographic, lifestyle, physiological, and psychosocial factors. These were
teelings of self-efficacy, being physically active, pulmonary capacity, and the level of
education attained. Although the four factors were deemed the most influential
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predictors of cognitive functioning, it seems intuitively sound to conclude that the sense
of self-efficacy has a disproportionate effect on the experience of successful aging.
Educational levels are likely to have been achieved in the distant past. The ongoing
commitment to physical activity, which would logically be a major contributor to
healthy lung capacity, would be dependent on a current personal belief that a difference
could be made, that such activity mattered and should therefore be selected, in order to
optimize wellness and to compensate for newly recognized frailties.

The well-lived lives of women in late aduithood are the products of life-long
acts of creativity and coping. Throughout the various stages, their lives are “composed”
from a collage of experiences that come together into a meaningful, integral whole.
There is value and beauty in the well-lived life. Having successfully resolved all of the
crises of the various developmental stages, the older adult reaches and resolves
Erikson’s eighth developmental crisis, integrity vs. despair. In order to arrive at the
point where the successful resolution of the last psychosocial crisis is possible, a
woman must be able to reflect on the experiences of the lifetime and make meaning
from her memories. Carrying on from the discussion of life in late adulthood, the

review now focuses on memory and its role in the evolving self.

Memory

Memory and Recollection

The study of memory is relevant to understanding the responses given when
individuals are asked to recall experiences from their lifetime (Fontana and Frey, 2000).
According to Tulving (1983), “remembering for the rememberer, is mental time travel,
a sort of reliving of something that happened in the past.” (p. 127). Those who
participate in life history interviews engage in the mental time travel that Tulving
described, as they respond to the various questions. Their focused reflection allows
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them to experience selective “reliving.”
Autobiographical Memory

Autobiographical memory serves a variety of purposes. Adler (1931) spoke of
the importance of memory in warning, comforting, helping to keep individuals focused
on goals, and preparing them to face the future with a style that has been found to be
useful in the past. Memory is not simply random. Most researchers consider it adaptive
(Bruhn, 1990). Discussing the organization of autobiographical memory, Bruhn noted
that the ability to access memory appears to be dependent on the individual’s attitude
and mood. Other organizing principles of autobiographical memory are content
category (i.e. achievement), time. person, place, and activity. Bruhn posited that a
particular memory is selected for recall because it is relevant to the rememberer’s
present. When a memory surfaces, it may be followed by similar memories reflecting
the same attitude according to the principle of attraction.
Early Memory and Recollection

Psychologists have long recognized the importance of early memory. Adler
believed that early memory revealed a person’s style of life. Mosak (1973) explained
Adler’s insight into the importance of early recollections by calling them a person’s
“most reliable touchstones for growth in accordance with his own unique life style.”
(p-287). Mosak noted that Adler believed that early recollections are instrumental in an
individual’s being able:

to remain the same person through all the changes and chances of this mortal

life, as well as [being] that which guides his striving to exceed himself whether

in the direction of the neurotic fiction of personal superiority or in the direction

of social interest and self-transcendence (p-287).

Bruhn (1990) explains that early memory is understood in Cognitive-Perceptual
Theory, not as factual and historical, but as “fantasies about the past that reveal present

perceptions, interests and concerns, as well as unfinished business in process.”(p. 21).
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Cognitive-Perceptual theory maintains that autobiographical memory, including early
memory, is “an excellent tool for understanding the individual’s unique way of
constructing himself, others and the world around him.” (p. 49).

Mayman (1984a) offered some suggestions about how one can determine
whether an early memory is a true recollection or the reporting of an experience that
was described to the child by an adult. He noted that in a factual recollection, the details
would be reported from the point of view of the child; seeing from the child’s eye level,
with the child feeling actually present, re-experiencing and not simply reporting about
the event as an observer would. An early memory that is based on a report of an
experience, or one that is a blend of several experiences, is not considered less
important than one in which there is factual recollection.

Coleman (1986) concluded, “Memory is much more than recall of past stimuli.
[t involves emotion, will, and creativity, in the reconstruction of the past to serve
present needs.” (p.2). Many older people spontaneously engage in life review in order
to make meaning from their experience. The mind does not store data like a computer.
Unlike the simple accessing of a computer file, the process of reflection produces an
understanding that is greater than the sum of the parts of the recalled experience.

Adler (1970) observed that recollections are not static but subject to change and
reinterpretation in order to reflect a person’s current outlook. In therapy, a person can
be helped to see the essence of a memory from a different, more positive point of view,
and attitude and behaviour can change as a result.

Neisser (1982) asked about the function of memory and rephrased the question
in terms of what use we make of the past. He wrote, “My past defines me, together
with my present and the future that the past leads me to expect.” (p. 13). The
experiences of a lifetime are the foundation of an individual’s identity. The present is

most clearly understood within the larger context of the past and the possibilities
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envisioned for the future.

Singer and Salovey (1993) considered reminiscence to be a way of facilitating
self-understanding and saw potential for it in guiding future behaviour. They described
the role of self-defining memories in revealing patterns and themes, which reoccur and
can highlight significant areas of concern and issues that have not yet been resolved.
Self-defining memories are characterized by an intensity of feelings and clarity of detail.
Singer & Salovey warned that even when memories have been exaggerated, enhanced
by the addition of extra details, distorted by input from other people, and are the result
of the blending into a single event of several separate events, the memories do not have
less power in creating the persons we are. This is so, even when the memories are
actually false. Recall of the past is naturally subject to distortions and an individual’s
reflections are dynamic as they create an evolving understanding that reflects
interpretation and meaning making within the personal history. To an extent, we are
who we think we are, and the memories that sustain our perceptions of ourselves are
very powerful.

lori terjorati i r

Langer (1997) challenged the widely held belief that memory generally can be
expected to deteriorate with age. She considered that such a negative assumption on the
part of a culture might become a self-fulfilling prophecy. [n a study comparing memory
n a group of fifteen young people and a group of fifteen senior people who were
drawn from three different sample groups: hearing-impaired [deaf]; non-hearing-
impaired (those with normal hearing]; and Chinese participants, Langer found that there
was no evidence of difference in the memory of the two Chinese age groups. The
Chinese and hearing-impaired seniors, however, out-performed the non-hearing-
impaired seniors [normal hearing, but not Chinese]. The conclusion was that, when a
culture values its aging members, as the Chinese community and the deaf community

do, those “cultural beliefs about aging play a role in determining the degree of memory
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loss that people experience in old age.” (p. 97). This is a powerful idea at a time when
the largest birth cohort in history, the baby boom generation, moves en masse through
their fifties and beyond.

[nwitively we understand the value of memory and the role of introspection in
making sense out of our experience. One of the most significant aspects of living the
well-lived life is making meaning, making memory, and experiencing the now within
the framework of the past and our dream of the future. We need to recognize the value
of memory as the keeper of the personal history, complete with functional and
dysfunctional interpretations and the accumulation of layers of meaning. The stories of
the lives of older adults contain a wealth of critical incidents that they are able to recall.
Reflecting on these incidents enriches their lives and serves to enlighten us concerning
the maturing process, as it relates to the art of living the well-lived life. The review

continues with a look at some insights into living well and zestfully.

The Well-Lived Life

Key Concepts of Living Well
McGraw (1999) outlined some key concepts on living well in the face of the

challenges that life presents. He emphasized the need to see the truth in a situation,
figuring it out, creating one’s own experience, acknowledging what needs to change,
and managing one’s life.

Reflecting on the theme of living well, especially in the elder years, Dembe
(1995) noted that her own zestful living was facilitated when she finally dealt with
childhood issues. She summarized her experience with this comment: *“I had to go back
to go forward.” Dembe reported, “Experiencing this burst of energy, combined with
my research on wellness and longevity, opened the door to passionate and inspired

living. The key was the rediscovery of creativity and play, the true fountain of youth.”
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(p-161). Dembe focused on the importance of the following in achieving “passionate
longevity”: lifelong leaming; creative play; creative thinking; creative activity; being
outrageous; power lounging (for the relief of stress), and silence. She concluded that
the combination of active initiating and appropriate self-care through relaxation and

meditation, or quiet reflection, is a major factor in living with health, passion, and

integrity.
Flow and the Growth of the Self

Carrying further, the concept of zestful, passionate involvement,
Csikszentmihalyi (1993) described flow experience, which contributes to personal
growth in an individual. He noted, “To experience flow, we must recognize some
opportunity for action, or challenge...to know how to let go of the tried and true, be
open to possibilities, seek out novelty, be curious, be willing to take risks, and be
experimental.” (p.237). He wrote about memes and how they contribute to the quality
of human life. [Richard Dawkins coined the word memes *“to describe a unit of cultural
information comparable in its effect on society to those of the chemically coded
instructions contained in the gene on the human organism.” (p. 120)]. Whereas genes
carry and pass on the genetic blueprints for life, memes pass on the social building
blocks for an evolving society. Those who experience flow contribute positively to
their own growth and to the evolution of society by creating such memes.

Csikszentmihalyi warned that in order to thrive in the societies of the future,
people would need to strive for understanding beyond logic. He stressed the
importance of fostering intuition, in order to be aware of possibilities before they
actually happen, and to facilitate the acquisition of empathy to ensure understanding of
feelings and events that cannot be thoroughly explained. He noted the role of wisdom
in seeing connections between events, which on the surface do not seem to be related.
Csikszentmihalyi concluded that creativity would be required in order to be able to look

at problems in new ways and to devise new means of responding in order to be ready
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for any eventuality. Successful adaptation to the unanticipated would then be possible.

Would there be evidence of flow experience, intuition, empathy, wisdom, and
creativity in the lives of older women who have been active in creating community?
Have they, in their leadership roles and in their relationships with family, friends, and
colleagues, created memes that have fostered growth for institutions and for people
around them? In other words, have they contributed to the social building blocks of the
society of the future?

The review now looks beyond individuals and their giving and contributing,
and focuses on the very practical reality that the well-lived life is facilitated by
relationships. These relationships occur within the family and include others who
comprise the social sphere in which aging women thrive.

Support Networks

Research. on the importance of family as a support network for seniors, was
reported by Binstock and Shanas (1985). Shanas (1973) found “that in 1961 about
80% of American elderly were in contact with at least one of their children on a regular
basis.” (p.319). In follow-up studies conducted in 1975 and 1980, regular contact was
also found among the participants. Assistance from family members was especially
important in times of illness or health related crises. Shanas (1979) reported “immediate
family members, especially the spouse (if present) and children, provided the major
social support of the elderly in time of illness.” (p. 322). Troll (1979) found that the
seniors gave as well as received support. Parents of both sexes continued to offer help
to their adult children in many ways, as long as that was possible. Would these patterns
be evident in the lives of the women interviewed in this study?

Burnside (1993) reported on the work of Butler (1991) who explored women’s
health from four perspectives of fitness: physical, intellectual, social, and purpose
fitness. Purpose fitness is defined as fitness related to self-esteem and perceived control

over one’s life. Social fitness in seniors depends on the connections that continue
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between older people and their families and on the connections they have with each
other. Butler proposed that the professionals concerned with health care for older
women should focus on the positive aspects and should emphasize fitness and the
individual’s response to illness. Burnside concluded, that as far as physical fitness is
concemned:

What seems most healthy in older women is their healthy attitude, plus an

amazing ability to cope, including substituting other activities for those which

are no longer do-able and/or participating in the same activities but learning to

do them in a different manner (p.13).

Bumside also stressed the special significance of contact with grandchildren, which is
an important aspect of social fitness, for many seniors.

Birren and Zarit (1985) found that although there may be some level of concern
over disease or illness from which they are suffering, if people do not “act” ill, they
will consider themselves to be healthy. Burnside reiterated the conclusion of Ouslander
and Beck (1982) that illness is a combination of one’s beliefs and actions in relation to
the medical problem and is affected by how the disease influences their psychological
sphere. The most significant aspect of wellness in older women is their attitude rather
than their actual health.

Moore (1992) speaks of aging and the thoughts of elders. According to Moore,
“Aging brings out the flavours of personality. The individual emerges over time, the
way fruit matures and ripens.” (p. 140). At the time of the Renaissance, the prevailing
wisdom on aging was that sadness was a natural part of growing old. Moore noted
that, “Melancholy thoughts carve out an interior space where wisdom can take up
residence.” (p.141). This poetic description of how melancholy or depression can lead
to reminiscence and to life review fits well with Dostoyevsky’s observation that
suffering can lead to “sacred things for the soul.” (Salaman, 1982, p. 49). Life with its

melancholy and its joy teaches the lessons men and women need to learn.
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Data from Canada’s 1985 and 1990 General Social Surveys were analyzed and
reported by McDaniel and McKinnon (1993). The respondents were age sixty-five and
older, from the ten provinces, and not living in institutions. The authors noted that the
status of the older adult’s health “is related to informal supports in that those men and
women who are in best health have the most contact” with family and friends (p.80).
Most of the help for seniors in the course of coping with their day-to-day lives, comes
from women, daughters, and daughters-in-law. Emotional support is the most
frequently identified form of support provided to elders and also by elders to their
children. Differences in the experience of older men and women were evident in the
data in the General Social Surveys. Where men are more likely to be part of an intact
marriage at the time of their death, women are often in poorer health and living alone.
The authors concluded that “the greater the embeddedness of women in family/friends
networks,” the greater their capacities for coping with aging (p.95).

One aspect of coping is recognizing how one’s point of view changes over
time. Within the context of one’s social sphere, attitudes and meaning making evolve,
and one changes and accommodates to the new realities. This does not imply a lack of
continuity. On the contrary, Bateson (1994) observed that although we may believe that
our core sense of self is quite stable, coming to understand that the self changes over
time is the beginning of “‘celebrating it as fluid and variable, shaped and reshaped by
learning.” (p. 64). Writing of her reflections on continuity and discontinuity in her own
life, Bateson noted:

Although I had changed my major activity repeatedly, I had always shifted not

to something new, but to something prefigured peripherally, an earlier minor

theme, so that discontinuity was an illusion created by too narrow a focus and

continuity came from a diverse fabric and a broader vision.” (p- 84).

Would there be evidence of circling back to earlier themes and a context of continuity
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over the varied experiences and commitments identified by the women in this study?
Family Constellation Research

Based on observations of the behaviour of his patients in his clinical practice,
Adler (1970) considered family constellation to be an important factor in an individual’s
personality development and interaction style. He noted, “Children develop in
accordance with their unconscious interpretation of the position they occupy in relation
to their environment.” (p.137). Within the family, it is not only birth order, but also the
perceived status of the child that influences behaviour. A child may have the perception
that gender conveys status and may feel less valued than opposite sex siblings. A
firstborn daughter may perceive a loss of status in favour of a younger brother (Toman,
1993). The youngest in a family, who is six or more years younger than the next older
sibling, may have more in common with firstbomns than with those who are youngest.

It is within the family that children have their first social and group experiences.
Firstborns may fecl challenged to reestablish position after the birth of a sibling. They
may try to be more accommodating, more cooperative, more responsible, and may
become high achievers. They may show a pattern of looking after others. Forer and
Still (1976) observed that firstborns may look to father for “acceptance and approval”
when the new baby takes mother’s attention (p. 41). These authors also stated that the
oldest child may be more conservative, obedient, and self-disciplined. They noted that
firstborns “g-enerally prefer to avoid conflict but also regard themselves as able to
change situations.” (p. 43).

Family constellation has been shown to be a factor in children’s leaming
experience, and it may affect how teachers teach (Morawski, 1999). Morawski noted
that those who are firstborn and “striving for status in the sibling constellation can
transfer to other settings where they tend to seek approval through compliance and
academic accomplishments.”(p.182). Toman (1993) noted that a firstborn girl with

younger brothers and sisters “can act motheriy, responsibly, and as a leader with both
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boys and girls alike.”(p.20). Toman also found that a firstborn daughter “can work
hard for a good cause and sometimes tends to overexert herself.” (p. 168). Mosak
(1973) observed that the oldest, youngest, or only child may be “in an atmosphere of
excessive warmth” which could provide a “favorable climate for a child’s being overly
dependent.” (p. 97). Middle children may resort to aggression and rebellion in order to
find the place they seek within the family dynamic.

Given that family constellation has an impact on a child’s identity and on how
reality is perceived, it could be a factor in the patterns that emerge in the experience of
the women in this study. Toman (1993) warned, however, that a single aspect of
family constellation such as being the eldest sister of brothers, or experiencing the early
loss of a father, may not account for much of the long term social behaviour or the
higher “preference for particular types of social relationships.”(p. 263). Toman posited
that considering the family constellation of the parents and even grandparents facilitates
analysis of individuals and their relationships. Parents may carry their childhood
perceptions related to birth family constellation into the families they create as adults.
Mosak noted that a former spoiled child might become an angry wife if her husband
tails to pamper her as her own parents did. If this occurs, her child may feel rejected by
such a demanding mother and may turn to the father.

Living zestfully in late adulthood, making sense out of experience, and
successfully using leadership skills in order to serve one’s community require a variety
of personal attributes including intellectual and emotional competence. The discussion

continues with some observations contributing to our understanding of intelligence.
Giftedness
In order to focus more on social intelligence, which is different from intellectual

potential as identified by standardized tests, the review of the discourse on giftedness is
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limited. Gardner, Kornhaber, and Wake (1996) noted that intelligence as a concept,
does not yet have a universally accepted definition. For different people, there are
different meanings, and the definition is linked to the “methods the respondents use to
explore the topic, the level of analysis of their investigation, and the values and beliefs
they hold.” (p.4). Clark (1992) urged that rather than limit our understanding of
giftedness to the aspect of intellectual potential, there should be a recognition of the fact
that intelligence reflects the interconnectedness of all the human systems. She advocated
viewing the development of people in terms of their integration of sensation, thinking,
feeling, and intuition. Over time, intelligence has come to be recognized as involving
more than the ability to think.

Muliiple Intelligences

The classical understanding of giftedness had a narrow focus on intellectual
potential and relied upon testing to determine an individual’s intelligence quotient. The
standardized tests favoured the logical and rational. Abstract reasoning was highly
valued. This limited scope of giftedness disregarded exceptional creativity, leadership
ability, and outstanding interpersonal and intrapersonal skills. Gardner (1993a; 1993b)
facilitated a greater understanding of the many varieties of intelligence that are evident in
the lives of gifted people. Within the concept of multiple intelligences, exceptional
ability is recognized in the areas of visual-spatial, bodily-kinesthetic, musical-thythmic,
interpersonal, intrapersonal, naturalist, as well as verbal-linguistic, and logical
mathematical.

It is Gardner’s concept of interpersonal intelligence, which provides insight into
the “intelligence” that many community leaders share. In describing what is meant by
interpersonal intelligence, Gardner noted that it “makes use of core capacities to
recognize and make distinctions among others’ feelings, beliefs, and intentions.... In
its most developed forms, interpersonal intelligence manifests itself in the ability to

understand, act on, and shape others’ feelings and attitudes for good or otherwise.”
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(Gardner, Kornhaber, & Wake, 1996, p.211).

Exceptional ability in the multiple intelligences does not guarantee achievement.
Those who are able to use their gifts successfully in their personal lives and in service
to their communities also demonstrate competence in social skills, self-discipline, and
emotonal control. With this in mind, the review continues with the work of Goleman
(1995).

Emotional Intelligence

Goleman (1995) heightened awareness of the importance of what he described
as emotional intelligence. A person with a high “emotional IQ” would display self-
control, self-discipline, and the ability to feel empathy. Goleman's development of the
concept of emotional intelligence offered insight into the problem of those who are
unable to maximize the potential of their exceptional ability in the various domains of
cndeavour. Such underachievement may occur because of poor social skills, lack of
self-control, and the inability to make sense out of incidents involving behaviour of self
and others. Goleman’s work seems to put Gardner’s understanding of the interpersonal
and intrapersonal aspects of the Multiple Intelligences into a practical context that makes
emotional behaviour understandable. Empathy becomes the key to creating more
socially appropriate interaction.

It is likely that older women, who have been instrumental in creating
community and enriching lives, have drawn from the multiple intelligences to create the
lives they have lived and to do the work they have done. Those who thrive in old age
and join the ranks of wise women are likely to possess exemplary emotional
intelligence characterized by empathy, self-discipline, and self-control. The review
continues with several studies of gifted and exemplary women that provide some
insight into how such women see themselves and how they manage their lives.

Eminent, Gifted, and Talented Females

Walker, Reis, and Leonard (1992) conducted a quantitative study using a four-
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part, 130-item questionnaire. The subjects were 150 women per decade who graduated
from a “highly selective school for gifted females™ between 1911 and 1983. When the
multivariate analysis of variance (MANOVA) showed that both personality and attitude
factors differed significantly across decade of graduation. a one-way analysis of
variance (ANOV A) was done for some factors. The results showed that the women
who graduated in the 1930’s were significantly less concerned with being gifted than
women of the [940’s and 1950’s. The subjects reported that their abilities were often
underestimated by their families. They did not welcome the label of “gifted” for
themselves, but were comfortable identifying their children or partners as gifted.
Another interesting finding was that they did not believe that they received the support
that they needed from families, or from school guidance personnel who should have
played a greater role in presenting options. The authors noted that the women in their
study had mixed feelings about their exceptional abilities, which both enriched and
complicated their lives.

[n a qualitative research study collecting data from four sources, Reis (1995)
studied twelve eminent older women, ages fifty-five to ninety, who were recognized by
awards or special honours for their area of work at the regional or national level. They
were nominated by one or more people in their fields, or were invited to participate
because of published reports highlighting the quality of their work. Analysis of the data
followed the grounded theory procedures of Strauss and Corbin (1990). Reis reported
that the women were motivated because of their aspiration *“to produce, to leave a mark
upon the world, or from the sheer joy of the creative act.” (p.68). They exhibited a
zestful enthusiasm for their work and satisfaction in general for their lives and the way
those lives were evolving. As children, most did not have high self-esteem and were
not outstanding students. As adults, they reported that their successes had given rise to
their sense of self-esteem, and they had benefited from the encouragement of family

and friends. Only one of the participants showed early evidence of talent. Reis
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concluded that talented women may experience the peak of creative endeavour in some
fields at a later stage in their lives than talented men who, unlike many women, are
often free to explore in early adulthood, opportunities that result in recognition of their
achievement at a younger age.

Leroux (1998) explored the variety of coping responses reported by her
subjects in a study of forty women who were identified as leaders in the fields of law,
business, engineering, the arts, politics, sports, and academics. When confronted with
obstacles, they used strategies such as talking with a friend, spirituality, psyching
oneself up, being single-minded, deciding on priorities, and organizing for action. Over
75% of the participants spoke of the motivating aspect of the early recognition of their
special abilities. They saw themselves as leaders in childhood games and as very able
students, learning easily and outperforming others academically. Leroux wrote of their
“growing sense of self-agency.” (p.12) To depict the importance of self-agency and to
represent women'’s words and actions, Leroux developed The Chandelier Spiral of
Female Achievement. This spiral represents lives lived and work accomplished. The
prisms of the chandelier reflect potential and incorporate the characteristics of a female
model of achievement. In the Chandelier Spiral, resilience, collaboration, autonomy,
spirituality, versatility, and femaleness, comprise the interconnected prisms
surrounding the central core, which is self-agency.

In a paper presented to the World Congress for Gifted and Talented Children.
Leroux (1995) also reported evidence from her research, which found that
relationships, role models, and intrinsic motivation were factors contributing to
success. The women in her study discovered resilience and personal power as they
overcame obstacles enroute to success.

A comparative study by Leroux and Butler-Por (1996) of 27 eminent Canadian
and Israeli women found that none of the women felt it necessary to abandon femininity

as they worked to achieve professional success. Most mentioned male mentors who
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had played important roles in their career development. The study participants involved
in careers in the arts were found to be “less confident about their talents and the
legitimacy of their investment in creative pursuits.” (p.19). This finding supports the
conclusion that creatively gifted girls are more vulnerable to underachievement.

Kerr (1994) described the eminent women she studied. She found that many of
them had had “at least one ineffectual, irresponsible, absent or deceased parent.”
(p-79)- The women were voracious readers, “felt different in both positive and negative
ways,” and refused to be limited by gender expectations (p. 80). Would these pattemns,
identified in the research on eminent women, also be evident in the responses of
participants in a study of exemplary Canadian women in late adulthood?

The next section of the review of the discourse considers leadership in general
and women’s leadership in particular. Much has been written about leadership. Most of
it has focused on the leadership found in corporations and institutions. Although there
are many different leadership styles that are appropriate in different situations and with
different types of followers, it is increasingly recognized that effective leadership needs
to involve knowing and caring for those who follow, as well as for the goals one hopes

to achieve.

Leadership

Bennis (1989) described the difference between leaders and managers. He
popularized the concept that leaders are people who do the right thing, but managers are
people who do things right. Effective leaders are those who are able to both lead and
manage well. They manage attention, meaning, trust, and self. Bennis noted that
attention is managed through the clarity of the leader’s vision; meaning through the
communication of that vision; trust through the creation and maintenance of trust; and

self management by recognizing one’s competencies and making good use of them. In
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identifying the best qualities that human beings can use in maximizing potential, Bennis
focused on integrity (“moral and intellectual honesty on which our conduct is based™),
dedication (“passionate belief in something™), magnanimity/humility (“noble, generous,
learning from mistakes and not harping on the mistakes of others™), and openness
(“tolerance for ambiguity and change, and a rejection of any and all preconceived
prejudices, biases, and stereotypes™), plus creativity, (“making the familiar strange and
making the strange familiar.”) (p. 118-120). In conclusion, Bennis noted that the role
of the leader is to “create not only a climate of ethical probity but a climate that
encourages people to learn and grow, prizes their contributions, and cherishes their
independence and autonomy.” (p. 146).

Although Bennis studied leaders in the world of paid work, I believe that his
findings may also be applicable to the work of volunteer leaders such as the
wisewomen who create community with one caring and encouraging act at a time,
keeping their vision true and their passionate commitment clear. Moving from the
leadership of corporations to leadership for democracy, the review continues with the
insight of Havel (1992).

Effective Leadership for Democracy

The Czech writer and political leader, Havel, (1992) concluded “that we will
never build a democratic state based on rule of law if we do not at the same time build a
state that is...humane, moral, intellectual and spiritual, and cultural.” (p-18). He
advocated a new way of doing things that required “the courage to breathe moral and
spiritual motivation into everything, to seek the human dimension in all things.” (p.20).
This human dimension could be deemed conscience, feeling, or the human spirit. Havel
noted that the only *“way to strive for decency, reason, responsibility, sincerity, civility,
and tlerance” is by leading in a new way, “decently, reasonably, responsibly,
sincerely, civilly, and tolerantly.” (p.8). These ideals sustained him as he made his own

contribution to the political process, and they provided a context within which to
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consider effective leadership in more local, less lofty spheres.
The Influencer

Gardner (1997) was also concerned about leadership for a civilized society. He
wrote:

If we are to have a world civilization—and more particularly, one that strives

toward fairness and peacefulness—we must understand as much as we can

about individuals of unusual promise and achievement. From this
understanding may come insight into how better to unite talent and a sense of

responsibility (p.16).

Taking a cognitive view of influence, Gardner saw influence as arising from
exchanges between the minds of leaders and followers. He concluded that the
“*principal vehicle of influence is the story,” and the influencer (a leader like Gandhi) is
cffective by “*embodying in his life or her life the story that he or she relates.” (p.108).
Gardner’s research found that influencers are not discouraged by setbacks. On the
contrary, he noted that, “they are unlikely to see a defeat as a failure at all. Rather they
are embattled, energized, and poised to throw themselves back into the fray with new
force.”(p.121). In the face of a set back, an influencer will recognize an opportunity to
learn.

Gardner (1995) concluded that leaders are able to inspire others “in part because
of how they have resolved their own identity issues.” (p.25). This self-understanding
is an indicator of competency in the intrapersonal aspect of the multiple intelligences.
Gardner noted that leaders are almost always able to speak persuasively and well and
that they often write very eloquently, which reflects a high level of competency in the
verbal-linguistic area. Considering the relationship between leaders and followers,
Gardrer also observed that there is an ongoing, active, and dynamic relationship with
regular and constant contact. This aspect of leadership depends on effective
interpersonal skills.
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Since much of women’s leadership involves the use of influence as opposed to
the wielding of power, Gardner’s insight is helpful in understanding women’s
experience. Those who have been active in volunteer groups know that their success
depends on their effectiveness as persuaders and influencers. They are continuously
and effectively bringing people on side in order to accomplish the task.

Social Activi

[n a grounded theory study of grassroots leadership with eighteen participants,
Brant (1995) looked at people who had started non-profit organizations engaged in pro-
social activities. The organizations had budgets of $100,000 or less from government
or fund-raising. Brant was interested in the beginning orientation of his subjects. How
had they come to do the work they were doing on behalf of others? Identifying his
participants as social-entrepreneurs, he noted that their commitment to the projects had
begun as either reactive or proactive response.

Those identified as reactive were responding to a threat or personal need to fight
back against something. One example of this orientation was a woman who was very
upset about her problems fighting with the legal system for child support from her ex-
husband. She started a group that worked to change child support law and enforcement
and offered support to those in the process of seeking the child support to which they
were entitled. Brant noted that those social-entrepreneurs who began in a reactive
mode, all changed to proactive over time.

A man who was enjoying the experience of reading to his children was an
example of a participant who began his social activism with a proactive orientation. He
realized that there were many disadvantaged children in his community who did not
have the pleasure of having stories read to them. Starting with reading at schools and
homeless shelters, he recruited others and eventually there were 600 adults reading to
15,000 children.

Brant agreed with Hoffman (1989) that people who become social-activists are
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motivated by having experienced sympathetic and empathetic distress and empathetic
anger. Those with the proactive orientation felt, “a mixture of anger at a social dynamic
that deprives or neglects some aspect of society, and empathy for the victim of neglect.”
(p- 68). As far as their leadership was concerned, although he had expected to, Brant
did not find significant differences in the leadership of his social-entrepreneurs and the
leadership of business entrepreneurs. He concluded that the best leaders are the best
learners.

The work of Damon (1996) on moral goals and social influence supports the
conclusion that empathy and sympathy are critical to pro-social behaviour. Of the two
emotions, sympathy is the more critical to the decision to act in a pro-social manner. It
may look to empathy, “for its emotional substance and charge,” but it [sympathy] is the
“more strongly directed toward helping and not harming the other.” (p. 206). Damon
noted that social influences, both positive and negative, could lead to the commitment to
activism. Elaborating on how this is accomplished by a negative scenario, Damon
explained:

Negative social influences occur when pressure is brought to bear on a person

by intense assertions of values that the person rejects. When a social

engagement presents values that a person has determined to be illegitimate, the
person’s resistance can lead...toward a transformation, elaboration. or

strengthening of his or her moral goals (p. 204).

Attempting to account for the depth and the intensity of the moral experience he was
studying in his highly committed “moral exemplars,” Damon concluded that their moral
identities were very closely connected to their self-identities, perhaps even fused
together.

Continuing from the general discourse on leadership, the review looks at what
has been written by some researchers who have focused specifically on the leadership

experiences of women.
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The Web of Inclusion

Helgesen (1990) described the web of inclusion as a model for organizations
led by women. The leader is in the centre of the web, which is circular. She is reaching
outward rather than down towards the others in the organization. The web concept
allows for direct and constant communication and for efficient and timely access to
information. Helgesen noted that “the female view that one strengthens oneself by
strengthening others is finding greater acceptance, and female values of inclusion and
connection are emerging as valuable leadership qualities.” (p.233). In the web model,
one’s authority comes from drawing others closer and from increasing the strength of
the feelings of interconnectedness. Referring to communication, Helgesen noted that
women have a greater aptitude for, and skill in, listening.

Waggoner (1998) also supported the need for a more inclusive organizational
structure that facilitates interaction and is less hierarchical and therefore more facilitative
of interconnectedness. Envisioning communication as a loop, Waggoner emphasized
the importance of the leader’s transmitting the central message of the vision and
attending to the feedback coming to her from the others. This is essential in order to be
cognizant of how the organization is receiving and processing the information being
shared. The ideal is meaningful within the context of valuing collaboration and having a
perceived and actual interest in the input of all stakeholders concerned.

An in-depth case study of an exemplary leader in the field of music education
and community development was conducted by Harris (1998). The work described a
woman, gifted in the interpersonal area, who showed exemplary vision and initiative in
leadership in school and community.

Leadership in School and Community

Starting with interviews and using a wide variety of secondary sources such as
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govemnment reports, film footage, newspapers etc., Harris (1998) compiled a history of
Elizabeth Murray’s career as a music teacher and community activist. This study of
grassroots leadership enriches our understanding of women’s lives and service to
community, and it offers a model for thorough life history research using a case study
format.

Harris noted that Murray was raised in a loving family that nurtured social
conscience and service to others. The following quotation summarized how Murray
defined leadership: “This is the thing about leadership, to find out what people’s
interests are and let them go to it.” (p.85). Her leadership style involved listening to
others. Her natural humility kept her from claiming a centre stage role or seeking credit
for her efforts. Believing in her projects, Murray did not hesitate to be proactive in
recruiting people to participate. She was persuasive and convincing. Her approach was
collaborative and invitational, and everyone’s input was welcome. Each person’s
participation was valued. Murray and her colleagues considered leadership to be an
evolving trait. Ready to support others in developing talents that had not yet been
recognized, but could blossom within the climate of encouragement, their thinking was
that “leadership could be taught, and could benefit, always from fine-tuning.” (p.63).
They chose to create a climate conducive to growth of the individual and the group.

ip in the W, i Vi

The twentieth century saw many stereotypes concerning women'’s lives come
under the critical scrutiny of people who knew that change must occur in society’s
expectations and its laws, in order to ensure the full participation of women. Friedan
(2000) documented the struggle for “women’s liberation,” and the creation of a strong
women’s movement in order to bring about the required changes. A visionary leader,
very creative in her approach, Friedan worked to build a network of like-minded
women and to thwart the considerable opposition that challenged the movement at every

turn. Friedan reported that Indira Gandhi was a role model who helped her to recognize
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“that women did not have to become like men, or assume a male political style to be
effective leaders.” (p.195). What was needed was a new definition of “feminine” that
could encompass the wielding of power and claiming of authority. Friedan, on seeing
Gandhi’s example, concluded that “There could be plenty of authority and autonomy
within feminine definition when women really began to assume leadership roles [that]
they were entitled to assume as 51% of the population.”(p.195).

In her eighties, Friedan looked back at her iife and the work she did to dispel
the “feminine mystique,” and she reported feeling a great deal of satisfaction. She had
encountered stiff opposition from the power structure of patriarchal society, and had
suffered betrayal at the hands of the more radical feminists who eventually alienated
many women with their strident anti-male stance. Throughout the decades-long
struggle, Friedan did not let herself be discouraged. She committed her intellect and her
energy to the cause and, even at the age of eighty plus, continued to lecture and to do
what she could to share her vision. Friedan summarized the gains achieved by women,
noting that what was once a radical agenda is now reality. She stated, “The personhood
of women, which is what it was all about as far as I’'m concerned...is here today.” (p.
375).

The Broken Pyramid

Mcintosh (1983) conceptualized a broken pyramid as a metaphor for our
society, in which some people live and learn above the fault line, and others are
confined below the fault line, subsequently acquiring a very different repertoire of skills
for survival. Above the fault line, the privileged in our society (mainly white males)
compete with one another and function in an either/or mode. Regan & Brooks (1995)
were influenced by the MciIntosh metaphor and described life below the fault line in the
following way:

Below the fault line lies a whole different world, inhabited primarily by women,

people of color, and low status white males. Its organization is horizontal and
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collaborative; it is cyclical and repetitive.... This is where caring, nurturing,

relationship, and community building happen. It’s a both/and world (p.14).
Regan & Brooks posited that when one is able to use the “either/or” plus the *“both/and”
competencies, one is able to move across the otherwise limiting reality of the fault line
towards the higher levels of the pyramid.

Reflecting on conversations and group discussions of eleven women (including
themselves) who shared their stories of leadership experience in school administration,
over many years, Regan & Brooks came to understand that their experience in
leadership roles in a variety of elementary and secondary schools was characterized by
the following attributes: caring, collaboration, courage, vision, and intuition. The
authors had identified what they believed to be the tive feminist attributes of leadership.
These attributes were defined with reference to women’s experience.

Regan & Brooks noted, “Gender is a category of experience.”(p. 42). To
explain what they meant by this statement, it is necessary to understand how they
defined feminist attributes in order to distinguish them from feminine attributes. They
believed that “*feminine attributes are received from culture,” whereas *“feminist
autributes emanate from the active experience of women.” (p.5.). These attributes of
leadership exist within the context of an ethic of care, in which consideration for each
other’s dignity is a central concemn. The authors agreed with Gilligan (1982) and
Belenky, Clinchy, Goldburger, and Tarule (1986) that caring and connectedness are
“central to women’s psychological development and learning.” (p. 27). They observed
that the ethic of care “propels them into action on behalf of others.” (p. 42).

The other attributes are also defined from their understanding of women’s
experience. Courage relates to standing up for what one believes and challenging
assumptions, rather than referring to action within a more macho sense of bravery. This
courage is concerned with “moving into the unknown, risk taking, hanging in, and
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leaving oneself vulnerable.” (p. 30). Collaboration refers to the consultative style of
women, in which contributions to decision-making are invited from all concerned. It
reflects connectedness. Vision, as the authors understand it, involves seeing the kind of
difference one hopes to produce in the quality of life and “enabling others to consider
options in new and different ways.” (p. 36). Being able to effectively articulate a vision
and ultimately being able to motivate others to become involved in bringing one’s
vision to fruition is also closely linked to connectedness. Caring for others and for
firmly held values and beliefs is a key component in the conceiving of a vision of how
things can improve. Intuition is a valued source of knowing that contributes to
interpretation of experience, and to planning and timing activities. Regan & Brooks
described their understanding of intuition as “listening to our hearts”, and thereby
coming “into contact with many things that are important but that our reason unaided by
intuition, would miss initially.”(p. 34).

Regan & Brooks recognized that the ideal leadership style called upon both the
feminist attributes of leadership and the more traditional masculinist attributes. They
called this ideal combination of leadership attributes relational leadership. Using the
metaphor of the double helix of the DNA model to illustrate the essential
interconnectedness of the masculine (traditional) leadership skill sets observed in the
experience of male leaders and the feminine attributes (grounded in the experience of
women), they continued to develop the idea of “both/and” as well as *“either/or.” They
considered that “both/and” reflected the feminist value of inclusiveness and the
necessity of collaboration, whereas “‘either/or” represented the more traditional
masculinist values, including the necessity of choice, the rule of law, decisiveness, and
judgement. As with the DNA model itself, neither strand of the double helix is superior
to the other; both are essential and equally important. Both are required for a completely
human functioning. Regan & Brooks posited that in certain circumstances a leader may

find that one strand or the other may be temporarily dominant, but guided by intuition
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and with the overall vision in mind, the decision-making of the ideal leader would be
done within the context of caring. The two strands are linked by a process of
communication that the authors call relational knowing.

They observed that both “either/or” and “both/and” were necessary options and
noted that worded in this way, the phrasing begins with both, and ends with and; a
linguistic indication of relational leadership being embedded within the “both/and”
orientation. They concluded that, “The result of the feminist perspective will lead to a
synthesis transcending both the male and female knowledge bases.” (p.3). The new
“whole” would be greater than the sum of its parts.

Looking back over a period of many years, Regan & Brooks reported that they
gained new insight into the importance of the conversations of the eleven women as a
network of school administrators. They recognized the role that the group’s
collaborative reflection had played in understanding their professional lives and in their
meaning making.

[n articulating their vision of making the knowledge of women’s experience
accessible to all, Regan & Brooks understood that they were “valuing, articulating,
recovering, and disseminating the experience of women so that it becomes a resource
for all, not only in the relatively narrow field of school leadership but in all aspects of
the human condition.” (p.18). Bargerhuff (1998) completed a study based on the work
of Regan & Brooks. The review continues with her findings.

ive Cli ol |

[n a qualitative research study of elementary school principals (two female and
one male) who had been identified as exemplary in their efforts to create a supportive
climate for inclusion [of high needs students requiring special education], Bargerhuff
looked for evidence of relational leadership and the feminist attributes described by
Regan & Brooks. Gathering data through semi-structured interviews with the three

principals and with twenty-seven teachers, plus observations, shadowing of principals,
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and document review, Bargerhuff”s analysis led to the conclusion that the leadership
was characterized by a commitment to a relational leadership style. Bargerhuff noted
that these leaders recognized the need to encompass both the masculinist and the
feminist orientation in the course of their decision-making. Their decisions were based
on caring and were made through the “blending of moral and rational/technical
considerations.” (p.227). She stressed that the development of caring and collaborative
relationships within the staff and the school community was particularly important in
creating the appropriate climate for inclusion. Each principal’s vision of the value of
inclusion for the special needs students as well as for the regular students was also
crucial to the success of the initiative.
Relational Leadership in a Chicana/L atino Community

Mendez-Negrete (1995) reported on her inductive study of the leadership of
cxemplar activists/leaders in a Chicana/Latino community. Qualitative data analysis of
twenty-six life histories and ethnographic accounts led to the conclusion that the leaders
in the study were using relational leadership as they engaged in their activism on behalf
of the Chicano/Latino community. Mendez-Negrete’s understanding of relational
leadership, although similar, was not based on the work of Regan & Brooks (1995)).
She concluded that relational leaders are *‘conscious actors who are aware of their
interests and vision™, and that they “use themselves to gauge the energy of the group,
understand the interests and the emotional climate of the interactions among individuals
and groups, and make an effort to isolate, understand, and bring out the myriad of
agendas....” (p. 318). She noted that the Chicana/Latino leaders were able to use
effective collaboration in achieving their goals. Their concern was with “getting things
done that will benefit the greatest number of people.” (p. 314).

These leaders also had a clear understanding of power and inequality. Mendez-
Negrete concluded that it is this understanding that “compels relational leaders to

improve the human condition.” (p. 322). Although Mendez-Negrete did not refer to the
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feminist attributes of leadership as identified by Regan & Brooks, she noted through
her own observations, the importance of caring, collaboration, courage, vision, and
intuition in the experience of her participants. This appears to validate the understanding
that the feminist attributes of leadership, which according to Regan & Brooks derive
from the experience of women who acquire their life skills “‘below the fault line”, are
the same competencies that serve other socially and politically disadvantaged people as
well. It also supports the idea that successful difference-making, for those raised below
the fault line, depends on the ability to operate efficaciously, both above and below the
fault line, maintaining the connections to the people one serves, while advocating
strongly and effectively with those who live and learn above the fault line at the power
wielding top of the pyramid.

If the five attributes of leadership, which Regan & Brooks identified as feminist
attributes, are reflected in the experience of exemplary older women who have been
active in leadership roles in their communities, the conception of administrative practice
they called relational leadership will be shown to apply beyond the experience of
women in educational administration and within the lives of women in more general
and varied leadership experiences. When wise women reflect upon the critical incidents
of their lives and their leadership roles in community, will they demonstrate that they
have relied on caring, collaboration, courage, vision, and intuition as they worked in
their various groups to achieve the goals they had set for their organizations and for
themselves?

All aspects of this study, including the review of the discourse, were planned
and carried out within an awareness of the feminist need to document and understand
the experience of women. As well, there was a conscious effort to employ strategies
that are advocated by women researchers. As Kirby and McKenna (1989) posited:

There is no requirement that hypotheses come from previous research. Rather,
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if information is considered useful, it can be added into the general analytical

framework although it has no more (or less) analytical value than any other

information. It is, however, important to remember that secondary sources

(i-e., the literature review) are no substitute for active research. If you have

explored the research topic thoroughly, your data will speak with its own

authority (p.123).

The review of the discourse was selective and limited at the start. It expanded as
the need evolved and the results of data analyses dictated further reading of additional
relevant material (Burt and Code, 1995). The techniques of feminist research are
evolving as more research is conducted by women who seek to add to the knowledge
base of what is known of women’s experience. Reinharz (1992) noted that feminist
researchers have three frequently mentioned goals: *“(1) to document the lives and
activities of women, (2) to understand the experience of women from their own point
of view, and (3) to conceptualize women’s behaviour as an expression of social
contexts.” (p.51). The research questions, which are the focus of this study, are all in
keeping with these goals.

Feminist research seeks to honour the experience of women. It aims to make
that experience, and the women themselves, visible (Burt & Code, 1995). These
authors warned that careful interpretation is often required in order to understand the
mediating circumstances that provide the context within which women’s experience
occurs. The concept of positionality, as understood by post modern and other
feminists, is a potentially useful starting point from which to interpret women’s
experience. Understanding the impact of many factors such as class, economic
conditions, cultural and historical realities may be significant. Maher and Tetreault
(1996) noted that, “*An individual’s position, as opposed to...‘identity’ or even
‘standpoint,’ is relational and evolving....” (p. 160).
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Miles and Huberman (1994) considered a conceptual framework to be the
“current version of the researcher’s map of the territory being investigated™ (p.20).

Ihe Conceptual Framework

They advised researchers to represent their conceptual frameworks graphically and to

include the “bins” into which the data might fall. Figure 2.1 depicts the emergent
conceptual framework and includes the most influential concepts derived from the

review of the discourse and my own assumptions and presuppositions.
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recognizing challenge
curiosity

creating memes
(Csikszentmihalyi, 1993)

Aspects of composing, achieving, and sharing the well-lived life.

selection
optimization
compensation
(Bakes, 1897.)
Self-Efficacy Self-Agency
P - - -
dynamc. improvizations
energetic . meanderings
open to learning high standards
accep!mg aging perseverance
committed to life motivation
committed to weliness resilience
engaged in introspection aulonomous
action-oriented sractical
independent versatile
ambitious spiritual
reflective
- Leadexship Skill Seq
caring for/caring about organizing
continuing connection motivating
interdependence initiating
relationships assuming responsibility
social / affiliations / resolving it
conscience advocating
J_mentors planning

Psychosocial
Crisis

integrity

wisdom
self-actualization
maturity
centredness
faith

satisfaction
hope

trust

coherence
wholeness
(Erikson, 1982.)

Eeminist
Aftributes of
Leadership

canng

collaboration
courage

intuition

vision

(Regan & Brooks,1995.)

Figure 2.1

Emergent Conceptual Framework
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Em nt Con F work Explai

The large square contains seven smaller boxes that are *“labeled bins.” These
contain aspects of the underlined heading, which represents a category of data that I
anticipated finding. At the top of the large square are the three descriptors, Wise,
Courageous, and Action-Oriented. These descriptors became increasingly important
aspects of my conceptual framework as the study progressed. Beside the large square is
a rectangle, which contains the salient aspects of successfully resolving Erikson’s
(1982) eighth psychosocial crisis, Integrity vs. Despair. Beneath that, the Feminist
Attributes of Leadership posited by Regan & Brooks (1995) are shown. The whole
graphic refers to aspects of composing, achieving, and sharing the well-lived life.

The arrows linking the large square to the rectangle beside it, show that
everything in the smaller boxes contributes to the well-lived life and combines to
produce integrity, wisdom, etc., and in the case of leadership to produce a better quality
of leadership encompassing the feminist attributes.

The Multiple and Emotional Intelligence categories are together in the same box
to indicate that both are required in order to maximize the intellectual potential of a
person and to ensure that the special gifts of intelligence will be used for social good
and in a responsible way. Below that, is the box related to the special category of
experience likely to result in passing on memes (cultural DNA) to the next generation.
The box in the centre at the top shows the SOC theory, which is especially relevant to
late and late-late adulthood, as compensation for lost competencies becomes
increasingly important.

The four boxes in the centre of the graphic are linked in different ways. These
bins are relational. They are all connected. Self Agency represents the idea that a person
knows that she can make a difference. This leads to Self-Efficacy, which is the
understanding that she can do things well. Self-Efficacy is directly linked to Social-

Connectedness, which is directly linked to Leadership Skill Set.
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These categories contain some, not all, of the probable dimensions. No doubt,
some of the dimensions could be part of other categories than the ones into which they
were quite arbitrarily placed. It is important to recognize that the conceptual framework
is just an attempt to create a provisional map, which is useful as a tool to clarify a
researcher’s evolving perception of the territory of the study.

The principal conceptual framework, which guided the research, is the relational
leadership concept of Regan & Brooks (1995). Regan & Brooks noted, “Men and
women experience and interpret the world differently as a function of their different
genders.” (p.17). This led the authors to conclude that men’s and women’s
interpretation of effective leadership might be different and served as the impetus to
identify differences through analysis of the leadership experiences of the women in
their network of school administrators. They recognized that the leadership style of the
women was relational rather than controlling and that their practice rejected the more
traditional understandings of leadership as *‘organizational position and managerial
control.” (p. XI). Having the benefit of the review of the discourse and considering the

emergent conceptual framework, the following research questions were formulated:

Research Questions

Question 1

What are the perspectives on patterns and themes in the life development of
exemplary Canadian women over the age of seventy who have been active in leadership
roles in volunteer and/or paid work in their communities?
Question 2

Do these patterns and themes support the concept of the Feminist Attributes of
Leadership (caring, courage, collaboration, vision, and intuition) within a relational
leadership context as identified by Regan & Brooks (1995)?
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Summary

This chapter reviewed the relevant discourse from the fields of psychology,
sociology, women’s studies, and education. It began with a discussion of Erikson’s
Epigenetic Scheme and continued with developmental perspectives from Gilligan,
Sheehy, Bateson, Baltes, and Bandura. The review then looked at some insights into
memory, the well-lived life, and giftedness as described by various experts in their
fields of psychology, cognitive science, education, sociology, and the health care field.
A discussion of autobiographical memory and early recollection is included in the
discourse on memory. Reflecting on living well, some findings of McGraw, Dembe,
and Csikszentmihalyi were included. This section ended with reports of research on
support networks and family consteilation.

From the discourse on giftedness, Gardner’s work on Multiple Intelligences
and Goleman’s on Emotional Intelligence were highlighted as well as research on gifted
women. In the section on Leadership, Bennis’ description of effective leaders was
followed by the insight of Havel on leadership for democracy and Gardner’s work on
the Influencer. Some discussion of grass roots leadership and social activism followed.
The chapter continued with works focusing on women in leadership. Helgesen’s Web
of Inclusion was followed by Harris’s study of an exemplary school and community
leader. This section concluded with Friedan’s reflections on her leadership role in the
feminist movement.

The feminist attributes of leadership as identified by Regan & Brooks were
described and the concept of relational leadership was presented. A study by
Bargerhuff, was discussed next, followed by Mendez-Negrete’s study of leadership in
a Chicana/Latino community. The final section focused on some insights into feminist
researchers’ thinking on research by, about, and for women. A graphic representation
of the emergent conceptual framework for the study was described. The two research

questions, which the study was designed to answer, concluded the chapter.
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CHAPTER 3

Methodology

itative R h

This chapter outlines the methodology for the study. It begins with a brief
discussion of qualitative inquiry followed by a description of the techniques of
interviewing and conducting focus groups. The concept of trustworthiness and the
value of triangulation are discussed in relation to ensuring validity in qualitative
research. The chapter continues with the details of the research design and how the

study was conducted. In conclusion, an overview is presented to show how the data

were analyzed.
Qualitative Research

Much has been written about the topic of qualitative research as this form of
inquiry becomes increasingly popular in the social sciences. Recognized authorities,
Miles & Huberman (1994) noted that since the first edition of their sourcebook in 1984,
“the expansion of qualitative inquiry... has been phenomenal.” (p.1). Schwandt (2000)
noted that, “the qualitative inquiry movement is built on a profound concern with
understanding what other human beings are doing or saying.” (p.200). The researcher
looks for patterns and themes in the data collected.

Wolcott (1992) posited that three types of ideas guide qualitative research. He
identifies these idea types as theory-driven, concept-driven, and reform or *“problem-
focused™ This study would fall into the category of concept-driven research.

Recognizing that theory-driven research seems to have greater prestige, Wolcott
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acknowledged that, “Those of us attracted to and satisfied with concepts for orienting
our research must suffer accusations that we lack precision, like hunters who carry
shotguns rather than rifles, or shoppers who are ‘just looking™.” (p. 11). Wolcott goes
on to commend concept-driven ideas “as an attractive level at which to begin.”

Life History Interviews

The individual interview is one of the most frequently chosen techniques of
qualitative inquiry. There is a great deal of advice available to the researcher who
wishes to understand the requirements for conducting effective interviews. Kirby &
McKenna (1989) wrote, “For quality interviewing, there must exist a sense of equality
between the person gathering the information and the person whose knowledge is
sought.” (p. 66).

It is very important to establish good rapport, and to create a climate that is
conducive to reflection on the part of the respondent. Beginning the interview with a
demographic questionnaire is considered one way of putting a person at ease. Working
with an interview guide is a popular choice of beginning researchers because it helps
them to gain experience and confidence in the interviewing skills. Interviews are
usually taped and later transcribed (Merriam, 1998).

Focus Groups

Focus groups, which are sometimes referred to as group interviews, are
extensively used by researchers in marketing, and increasingly in social science
inquiry. Thorough outlines, of what is required in order to ensure the success of focus
groups in generating good data, are available to the novice and experienced researcher
(Knodel, 1993; Madriz, 2000; Morgan and Krueger, 1993).

One advantage of the focus group is that people can hear the responses of
others, and the result may be to allow greater insight into their own experience, and
perhaps to validate that experience. Memory cues may come from the incidents reported

by other focus group participants, and recollections may surface that would not
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otherwise have come to mind.

If the group is conducted with sensitivity, all participants feel that their input is
valued and that they have their fair share of time to contribute as the discussion
proceeds. The focus group moderator usually has a set of questions prepared in
advance, in order to guide the discussion. When an informal, but task-oriented climate
i1s created, the moderator role is facilitating rather than directive, and the group dynamic
is characterized by spontaneity and openness (Krueger, 1993).

Trustworthiness

Trustworthiness is the term used by Lincoln and Guba (1985) to refer to the
quality of a piece of research. For some qualitative researchers, trustworthiness
replaces the older terminology of validity and reliability, which were terms primarily
associated with quantitative research. According to Lincoln & Guba, aspects of
trustworthiness include the following: truth value, (accuracy of the findings);
applicability, (the likelihood that the findings will apply beyond the specific sample
studied); consistency (reliability) ; and neutrality, (objectivity).

Miles & Huberman (1994) believe that the researcher’s skills and background
are significant contributors to the overall trustworthiness of qualitative research. They
note that the researcher’s familiarity with the phenomenon of the study, and the setting
i which it is studied, help to ensure validity. They also stress the importance of
“strong conceptual interests”; *‘a multi-disciplinary approach™; “good investigative
skills, doggedness, the ability to draw people out, and the ability to ward off premature
closure.”(p.38). Discussing internal validity, Miles & Huberman question whether the
tindings of a study make sense and whether triangulation produced “generally
converging conclusions.” With reference to external validity, they are concerned with
how far the conclusions can be generalized to other samples or other circumstances (p-
278).

Eisenhart and Howe (1992) outline five standards for validity: cogent design;
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competent application; connection to previous work; value constraints; and
comprehensiveness. These authors stress the importance of the “the fit between
research questions, data collection procedures, and analysis techniques” (p.657).
Comprehensiveness “balances design quality and importance against risks and permits
the robustness of conclusions to be assessed.” (p.663).

Kirby & McKenna (1989) maintain that validity depends on the research
participants recognizing that what we say as researchers is in fact so. This requires that
the participants give feedback on the findings and the interpretation. Confirmation,
through feedback from participants, is advocated as well by Miles & Huberman (1994).
They also noted that, “validity is enhanced when they (findings) are confirmed by more
than one ‘instrument’ measuring the same thing.”(p.273).

Trnangulaton

The advantage of triangulation is to allow for different data collection methods
or sources, in order to provide an element of corroboration of the findings. Seeing the
same pattemns or themes in data gathered from several sources and through a variety of
methods is like replicating the finding (Miles & Huberman, 1990). Wolff, Knodel, and
Sittitrai (1993) noted that there is value in having two different sources. They noted that
when *“similar conclusions [are] derived from different methodological approaches
(they] are stronger ” (p.129). Pitman and Maxwell (1992) consider triangulation to be
““an essential validation technique” (p.763).

Guided by the expertise of these authors, decisions concemning methodology
were made. A qualitative research methodology using the Life History Interview
technique and focus groups plus a questionnaire was selected for this study. This
format offered the opportunity to collect data in three different ways in order to include
the benefits of triangulation and therefore strengthen the likelihood of identifying

patterns and drawing valid conclusions about themes.
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Research Design

The study followed a qualitative research design looking for patterns and
themes in the life histories of twelve Canadian women over the age of seventy. For the
purposes of the study, themes were defined as strong threads that weave their way
through the life span, providing a continuity of focus throughout various experiences.
The themes were identified by considering how the various patterns related to one
another and how they combined to become part of a larger entity that accounted for
significant amounts of data. Following a strategy suggested by Miles & Huberman
(1994), all of the “bins” into which the data might fall were anticipated. More general
categories for conceptualizing the salient aspects of the well-lived life were then
considered. The many and varied experiences, motivations, and connections of the
lifetime create the story of a life. Creating a provisional conceptual framework and
revising it throughout the process of conducting the study helped to guide the decision-
making through the questionnaire creation. the analysis of the data, and the writing of
the report.

Sample

The sample consisted of twelve Canadian women, over the age of seventy. The
decision to limit the number of participants to twelve was influenced by the Lincoln &
Guba (1985) conclusion that when properly selected, twelve interviews will usually
uncover most of the information available.

The twelve women were living independently (not in seniors’ residences) and
leading relatively active lives in late adulthood. Each had a history of leadership and
influence in the community and was known as someone who had committed to the
goals of at least one organization with which she worked as a volunteer. The women
were involved in the following types of organizations: educational institutions, church
groups, Women'’s Institutes, special interest groups, political parties, home and school
associations, federations or unions, service clubs, library boards, charities, recreational
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associations, neighbourhood groups like community associations, and seniors’ groups.

In order to include as much varied life experience as possible, the sample
included diversity in educational level, mother tongue, ethnicity, religious affiliation,
socio-economic, and marital status. The participants lived in urban and rural
communities; were native bom or naturalized Canadians; and one was a woman of
colour. Each lived in her own space and none was planning a move to a seniors’
residence at the time of the study.

The participants were referred by friends, by family members, or identified
from my own acquaintance with their work through newspaper articles and/or inservice
sessions I had attended. Several were found through inquiries in the community. Two
of the twelve women were referred by members of my family; six were referred by
friends; and three were people whose work over time was known to me, although they
were not known personally. One woman was identified after input from Women’s
Institute members.

Each of the participants was telephoned and invited to be part of the study.
Some were initially reluctant and I had to convince them that they were indeed the kind
of women I wanted to interview. Their humility was apparent in all cases, and some
took for granted that what they had done in their communities was Jjust what anyone
else could or did do. One participant consented only after consulting her daughter, who
reassured her mother that she had indeed made a special contribution to her community
through her various leadership roles. I felt honored by the women’s acceptance of the
invitation to participate, and appreciated the trust they placed in me and in the project.
Procedure

The study was planned to focus attention on aspects of the lives of older women
that had not been extensively researched (the role of connection, spirituality, feminist
attributes of leadership). Data were collected in three distinct phases including

interviews, focus groups, and a questionnaire. Gathering data in the three different
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ways allowed for triangulation and made the analysis more meaningful.

Phase 1. The first phase of the study involved an individual interview
with each of the twelve participants. The data collection instruments of Phase 1
included a demographic questionnaire and life history interview guide that evolved from
the beginning conceptual framework. See Appendix B for copies of the demographic
questionnaire and the interview guide.

Motivation, openness to leaming, relationships, and leadership activities, were
deemed likely to be instrumental in the life experiences of the participants. Emotional
Intelligence, interpersonal and intrapersonal intelligence were expected to play a
significant role in personal choices and individual decision-making. Social bonds and
affiliations contribute to who we are and how we interact with others in our personal
and public lives. Activities reflect how we spend our time and follow personal
priorities. Drawing on ideas from the focused review of the discourse, advice from
colleagues and advisors, and personal brainstorming, the model evolved, and the
interview guide was created. The resultant life history questionnaire was used as a
semi-structured interview guide for a single interview session.

Although the study had been discussed with each participant in the initial
telephone contact during which they had first agreed to participate, the informed
consent form was carefully explained to each one at the beginning of the actual
interview session. The form was signed when the women were sure they understood
and had no further questions, and a copy was left with them for their future reference.
Two of the women had needed reassurance that they could indeed drop out of the study
at any time, but none of them actually felt a need or wished to withdraw as the study
proceeded. See Appendix C for a copy of the informed consent form.

The questions in the Life History Interview Guide were designed to elicit
recollections of experience with leadership as well as reflections on critical incidents

from the participants’ life histories. The women were interviewed in their own homes
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with the exception of one whose home was some considerable distance away. She was
interviewed at her daughter’s home during an extended visit. The semi-structured
interviews took from forty-five minutes to two hours. Interviews were tape-recorded
and later transcribed. In gathering the data, every effort was made to establish a secure
climate for disclosure by the participants.

The interview was designed as the primary means of data collection. Each
interview began with the demographic questionnaire. Merriam (1998) suggested that,
“factual sociodemographic-type questions can be asked to get the interview started....”
She also recommended asking *“for relatively neutral, descriptive information at the
beginning of an interview.” (p.82). In order to be certain that information pertaining to
each area of inquiry would be obtained, the interview guide was followed for each
participant. Questions were asked in a different order where that seemed logical,
considering the participant’s responses and the detail involved. This was sometimes
necessary, for example, because a response partially answered a question that was due
to come up later. Where it seemed natural or necessary to do so, questions were
rephrased, repeated, or left out. The latter occurred only when the particular question
seemed redundant due to an earlier response. When more information was sought or a
new line of inquiry surfaced, probing and follow-up questions were asked. Merriam
(1998) noted that, at the beginning of the data gathering, the interview guide is
especially important for most interviewers. As they gain confidence, however, they
become less dependent on it. This occurred, in my case. The interviews also became
more natural as they progressed.

During the interviews, attention was paid to the participants’ needs for rest and
appropriate pacing. There was some self-disclosure on occasion, but this was kepttoa
minimum in order to maintain the focus on the participant’s responses, and to ensure
that the interview would not take longer than planned. The interviews were

characterized by sensitive, active, and empathetic listening. Feedback from several of
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the participants indicated that they had enjoyed the interview experience, welcoming the
chance to think about things they had not thought about in a long while. One mentioned
that she really appreciated someone taking time to listen to her and that she had enjoyed
the attention very much. Every interview included at least some laughter and some fun.
The women shared their stories willingly, and [ very much valued their gift of telling. [
continue to honour and appreciate the experience of their lives.

Follow-up telephone calls were made when necessary to add details missed in
the original interview. An example of this was birth order, which had not been asked in
the first interviews, but had proved to be an interesting piece of information.

Phase 2, At this point in the study, two focus groups were conducted.
Because of the difficulty of scheduling the focus groups to fit the busy schedules of the
participants, only eight of the participants were able to take part. The focus groups,
which had been planned for groups of four to six women, were conducted in a private
home for the participants from one area, and at the local Public Library for the women
trom the other area. Missing from the first group were two women: one who was out
of town visiting her daughter and family, and another who was in the process of
moving out of her home and relocating to another city. When this participant agreed to
respond to the focus group questions in a special interview at her home, that was
arranged and careful notes were taken of her responses. One of those who were unable
to participate in the second focus group was out of town on the business of her
particular volunteer association, and the other was the woman from afar who was not
planning another trip to visit her daughter until a few months later.

A few weeks before the focus group, each participant received a letter giving
her a progress update on the study and information on the upcoming Phases 2 and 3.
They also received most of the focus group questions in advance in order to reduce any
stress that might have been caused by not knowing what to expect in the group session

itself. These questions related to the participants’ experiences in church and community
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groups, etc., and focused on their reflections on group decision-making and achieving
designated goals. They were also asked about their initial motivation to become
involved and whether they had been criticized for their involvement.

The questions, which they had not seen in advance, called for recollections of
their early experiences of themselves as leaders and organizers, and of their mothers,
aunts, grandmothers etc. helping in their communities. These questions were included
as a means of gathering more information related to their backgrounds and possible role
models. This was necessary in order to shed more light on the building blocks of social
conscience, which had surfaced as so strong a theme in the individual interviews of
Phase 1.

The value of sharing their stories in the group was that new insights were
gained into their own lives and the lives of others who had been active in their
communities. Hearing the recollections of the others prompted the recall of similar or
contradictory experiences of their own. See Appendix D for the focus group questions
and the letter sent to each participant. In both focus groups, I acted as facilitator using
the open ended questions to guide the discussion. The focus group sessions were tape-
recorded and later transcribed.

Phase 3. In the final stage of data ginhering, a questionnaire with items
designed to supplement the Life History data was completed by someone close to each
of the participants. This allowed data to be gathered about the life history and the
participant’s experience from another point of view. The participants chose this person
from among friends, relatives, colleagues in community work etc. Three of the twelve
chose their daughters, one her spouse, one a co-worker, and the remaining women
chose a long-time friend or colleague in community work.

The questionnaire for this stage was not finalized until data from the interviews
and focus groups had been gathered. Drafting the questionnaire at this point provided a
means to collect data to confirm or challenge some of the preliminary findings of
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Phases [ and 2. It also allowed for the inclusion of questions that could fill in gaps in
the individual profiles, which were not apparent until this stage in the study. For
example, the question relating to sense of humour was included in order to fill in a
perceived gap. Input on the participants’ experience related specifically to the attributes
of caring, courage, collaboration, vision, and intuition was included in order to
supplement what had been learned about this aspect of their experience from the
participants themselves.

The draft questionnaire for Phase 3 was shared with the participants and their
suggestions for revisions were welcomed, although none were actually suggested. See
Appendix E for the questionnaire and covering letter sent to respondents.

Memos to Self

Memos were written after each interview and focus group and as the analysis

proceeded in order to document the evolution of my thinking and understanding. This

material has been used to supplement the data and to clarify evolving insight.

ing of iew and Fi

The transcripts of the interviews and focus groups were analyzed to discover
pattems and themes within each participant’s life history and across the group of
participants. Coding is part of conceptualizing the data and is considered the first step in
analysis. Miles & Huberman (1994) go so far, as to say, “Coding is analysis.” (p.56).
it is quite probable, however, that with some participants’ interviews the coding may
have begun in an intuitive way as early as the active listening phase of the interview
itself.

The coding categories evolved as the analysis of the data proceeded. The initial

coding categories, which were anticipated as likely to evolve from the beginning
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conceptual framework, are included as Appendix F. In order to be completely open to
the meanings embedded in the data, the early coding scheme was considered
provisional in nature, and effort was made to keep assumptions to a minimum. As the
coding continued, it became necessary to add many more codes. The final set of codes
is included as Appendix G. Examples of sample responses are included for
clarification:

Coding was done systematically and thoroughly line by line. Every possible
unit of meaning was given a name, i.e. a code. The frequency of the occurrence of
codes was tallied for each individual interview and focus group to facilitate the
identification of patterns and themes. Composites of these frequencies were completed
for the entire group in order to highlight the differences and commonalities within the
group of participants as a whole.

The decision to use a word processor and hand coding on “coding copies” of
the interview and focus group transcripts, rather than use a commercial software
programme for the analysis, was reached after reading Charmaz (2000) and Weitzman
(2000). These authors looked at the pros and cons of available software, and the
benefits to the relatively novice computer user. In making the decision, I considered the
sample size and the very inviting possibility of being totally immersed in the data. [ was
not afraid that it would become unmanageable. Also considered were my assessment of
the level of computer skills that would be required in order to master the software, plus
concerns about cost and available time.

In order to track and illuminate evolving insights and to explore codes and
connections as themes emerged, notes and lists were written. Various charts,
summaries, and graphic depictions were made as well. These evolved as the analysis
proceeded and became especially important as the writing of the report began. Ryan and
Bernard (2000) noted that themes could be identified “before, during, and after data

collection™, but that they are usually induced from the transcribed text (p. 780).
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Constant comparison was another key aspect of the analysis. Strauss & Corbin (1990)
outlined several techniques of comparison that they recommended for helping to
identify and categorize concepts. Although this was not a grounded theory study, the
techniques of Strauss & Corbin were useful for countering assumptions and identifying
dimensions as the coding proceeded.

The Phase 3 data (the questionnaire completed by someone named by the
participants as a person who knew them well) were analyzed as a “free list”, and within
the context of constant comparison. Ryan & Bemnard (2000) noted that survey
questions that are open-ended and short can be treated as free lists, and “the frequency
of mention and the order in which items are mentioned in the lists as indicators of [the]
items’ salience™ (p. 770). A composite chart of responses was created, and each
response was analyzed giving weight to frequency and order of the descriptors, or
examples the respondents offered in response to the call for “words to describe”,
“character traits admired”, “‘significant achievements”, and *“specific examples”
pertaining to the study participants.

Once the coding was complete, all of the transcripts were reread in order to
select certain responses that were especially illustrative quotations, and therefore
possible inclusions in the final report. Draft copies of the Results and Analysis chapter
and The Themes chapter were shared with the participants, and their input was
welcomed as clarification and as recommendations for revisions in preparation for
completing the final report.

All of the feedback from the participants was positive, and no major concems
were expressed. Most of the suggestions involved minor editing. The recommendations
were followed unless they would have meant tidying up the phrasing of a response and
consequently compromising the spontaneity and muting the voice. I valued the
women’s unique and natural ways of expressing themselves, and did not wish to

interfere with any of the less than eloquent aspects of authentic oral communication in
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favour of edited prose. Direct quotations were used extensively throughout the report in
order to reflect the voices of the women as authentically, and as completely as possible.

Understanding that a transcript of a tape-recorded interview can never fully
reflect the passion and intensity of a respondent, and also understanding that pauses can
speak more eloquently than words on occasion, every effort was made to be true to
those nuances in the description surrounding quotations. Out of respect for the women
who included "um” and other verbal discontinuities in their responses, these were not
included in the quotations. Repetitions, however, which often indicated the importance
of certain reflections, or signified the passion associated with strong belief, were
always included.

Data were pooled to maintain anonymity. Where names or initials were used to
identify a participant, they are fictitious and used only to facilitate readability and the
general flow of the report. When the analysis revealed interesting “outlier” concepts,
these were included with the results even if they did not fit into a pattern or theme. As
the study took on a life of its own, [ was guided by the data and by intuition as well as
by the ongoing review of the discourse.

During the analysis of the data and writing the report of findings, further review
of relevant material provided a context that facilitated interpretation and description. For
example, as the study evolved, it become advisable to review relevant material from the
work done on the development of social conscience, on volunteerism, and on wisdom.
[n addition, it was helpful to use relevant literature from other disciplines to provide a
context for findings and to make connections with the work of other researchers.
Reinharz (1992) noted that “‘reaching beyond a single discipline” is a characteristic of

much feminist research (p.217).

Summary
This chapter outlined the methodology for the study. After a brief discussion of
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qualitative inquiry in general, followed by a description of the techniques of
interviewing and of conducting focus groups, the chapter continued with sections on
trustworthiness and triangulation. The next section focused on the details of the
research design and how the study was conducted. Information about the selection of
the sample and the invitation to participate was followed by a discussion of the
informed consent process. The data gathering of Phase 1, the individual interview:
Phase 2, the focus groups; and Phase 3, the questionnaire; was described in detail. The
chapter concluded with an overview of the analysis of the data. The rationale for
choosing to use a word processor and hand coding rather than software designed for

the coding of research was explained.
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CHAPTER 4

Results and Analysis

This chapter focuses on the responses from the three phases of the study. It
begins with a summary of the demographic details and continues with summaries and
analysis of the responses given in the interviews, focus groups, and questionnaires. In
order to ensure that the voices of the women are heard and their realities understood,
direct quotations are used extensively. The responses are rich and varied and reflect the
participants’ personalities and their lived experience. Altogether, the responses present
a picture of a group of women who have been actively engaged in the serious and
satistying business of helping to create better communities. Some of the data are simply
summarized and reported. In other instances where detailed analysis is given,
connections are made to relevant work of carlier researchers including psychologists
and others who focused on findings related to early recollection and family

constellation.

Phase 1

1] hi m
Chronological Age.
The women ranged in age from seventy to ninety-two. Their ages are given as
of their birthdays in the year 2000. Four of the women were over eighty; five were
between seventy-five and seventy-nine; and the three youngest were between seventy

and seventy-four years of age.
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Three of the participants were born outside of Canada (South Africa, Lithuania,
and Jamaica) and became citizens over twenty years ago. The nine who were bom in
Canada were born in small towns or on farms in Ontario (six), small towns in
Saskatchewan and Quebec (two), and one in a large cosmopolitan city in Quebec. Two
of the three who were not born in Canada lived their early years on farms, as did four
of those who were born in Canada. Another spent part of her youth on her
grandparents’ farm. Only two had never lived in a big city. One had lived her entire life
within a few miles of her birthplace and had never travelled farther afield.

E i i I,

The families, into which the women were born, included from three to fourteen
children, and of the twelve women, eight were firstborn. The four who were not the
eldest were the second of three, the fourth of six, the seventh of nine, and one was the
youngest and only daughter in a family with three children. Three of the four who were
not firstborn perceived themselves to have been very special in their family
constellation, and seem to have shared many of the characteristics typical of firstborns
such as feeling responsible for others and having the perception of special status. The
woman who was the youngest in her family was over six years younger than her next
older brother. Toman (1993) suggests that such an age difference creates a family
dynamic similar to that shared by firstborns. She remembers, as a young child,
participating in adult conversation with the perception that her opinions on various
topics, including politics, were taken seriously. The woman who was fourth of six
perceived herself to have always been the one that the others came to when they needed
advice or someone to make decisions. The participant who was seventh of nine
achieved special status in her family constellation by going to school, learning easily,
and teaching her older siblings who had not had the opportunity to attend school with

other children because of restrictions in place for their ethnic group.
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The participant who was a middle child was one of the most socially outgoing
of all of the participants. She seemed to have a pattern of actively seeking attention and
social satisfaction outside the family and was a social star in the community
constellation as well as within her own extended family. Another couple of participants
who could also be described as very outgoing compared to the others in the study were
not the eldest in their families. The fourth woman in the set of those who were not
firstborn was less inclined to behave in an obviously outgoing way, but she had a great
sense of adventure and had moved far beyond her initial circumstances finding great
satisfaction as well as welcome and unwelcome attention in the wide world far from her
birth family.

All of the participants reported having good relationships with their siblings.
Many told of caring for their younger siblings, reading to them, and generally looking
out for them. One was counted upon to speak in their defense against very strict
parents, and although it did not change how the parents responded, it at least assured
the children that their older sister was understanding their crises and trying to help. One
of the participants became responsible for raising her younger brothers after the deaths
of their parents when she was twenty -one, had just finished teacher training, and was
about to get her first job.

Socio-Economic Level,

The twelve participants were born into working class or middle class families.
All but one had lived her adult life solidly in the middle class. Several were enjoying the
lifestyle of the upper middle class. They reported having summer cottages, enjoying
travel, and thriving in an intellectually stimulating environment.

Religious Affiliation,

Four of the participants were Roman Catholic, six were Protestant, and two
were AtheistHumanists. One of the women had a Jewish mother, but had been raised

as an Anglican. Another was committed to the teachings of the Rosicrucians as well as
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professing faith in Christianity. Both of the Atheist/Humanists had arrived in a very
thoughtful way, at the decision to reject organized religion. One based her decision on
the perceived hypocrisy of Christians who righteously espoused Christian principles in
church on Sunday, but felt no cognitive dissonance in behaving contrary to those
principles throughout the rest of the week. The other had made an intellectual decision
early in life that reflected her scientific way of perceiving reality; she concluded that the
Bible stories were fantasies. Although it took a few more years to be clear about it, she
rejected what the church had been teaching. Only four of the women gave indication of
very strong faith, but two of these had questioned the teachings of the church and
rejected what did not fit into their personal understanding of Christian ideals. Six of the
participants had a rather mechanical commitment to their churches and participating in
church activities seemed to be a lifestyle choice rather than a faith-based choice.

ion vel.

Nine of the twelve graduated from University. Educational levels ranged from
school leaving after grade eight (one); graduating from post secondary programmes,
but not at the university level, (two participants who earned qualifications in nursing
and secretarial science); through B.A.’s, a B.N.Sc., an M.S.W., and two Ph.D.’s.

Employment,

After finishing school they worked in nursing (two); teaching at one or more of
these levels: elementary, secondary, and university (six); as a psychologist and
professor, social worker, and executive secretary (one in each of these careers).
Another worked in a variety of jobs such as wallpapering, painting, and other work,
including outdoor work at her husband’s side. Two of the teachers also worked
alongside their husbands in business ventures. One had tried her hand at raising cattle
in an effort with her sister to raise enough money to pay the taxes on a piece of land
they owned. Another participant, whose husband was a minister, collaborated

extensively with him as they shared responsibility for meeting the needs of their
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congregation.

Marital Staws.

Three of the women never married and had no regrets about that decision; a
fourth did not intend to marry, but changed her mind when she met a widower and
opted for marriage at the age of thirty-eight. One divorced after twenty-five years of
marriage, four were widows, and four still lived with their spouses. At least two
marriages had involved more than their share of anguish and concern. Three of the
marriages appeared to have been especially strong with the partners described as
supportive and the relationship as between soul mates. Of those who married, the
youngest bride was seventeen at the time of her wedding and the oldest thirty-eight.
The average age for marriage for the nine was twenty-five.

Children,

All but one of the women who married had children. Two families included an
adopted child. The one who married a widower became the mother of two teenaged
stepchildren. The families had between two and five children with an average of 3.33 in
the nine homes.

Location of Current Home and Living Arrangements.

Only four of the women were currently living near their birthplace. Five of the
participants were living in or near a large city, and six were in or near a medium-sized
city. One lived in a small town in the north. None was in a nursing home or seniors’
residence. Five of the women lived alone, and one was in an apartment in her
daughter’s home. Four lived with spouses, one with her sister and mother, and another
with a friend.

Health Concerns,

Although there was no specific question about health, it was not surprising that
such concerns came out in the responses to the interview questions or in the

demographic questionnaire. Most of the women expressed some concerns about current
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health problems and all were aware of the need to pace themselves and were planning
on cutting back selectively on their activities.

All but two of the participants expressed at least moderate concern for their
current state of health. Heart trouble was a concern for three. Osteoporosis and arthritis
were concerns for two others. Two had recently broken their hips and three had lung
problems. One had recently been diagnosed with a rare cancer and another was dealing
with leukemia. All were upbeat, accepting, and matter-of-fact about their health. They
were making various adjustments to their lifestyles in order to manage their medical
problems. The types of management described by the participants support the SOC
(Selection, Optimization, Compensation) theory of Baltes (1997). One who had coped
with many major illnesses was committed to a positive attitude and trusting of her
doctors. Amy explained it this way:

[ think I have got through some very severe illnesses, quite, I don’t know if

you would say the word was bravely, but [ suppose some people would.... But

[ have never been scared, I think, to fight. I have had confidence in doctors....

Leadership Roles in the Community.

The various organizations and groups, with which the women were associated
over the decades of their service to their communities, are categorized in connection to
faith groups, education, and community organizations. Many of them were ongoing
commitments; others were no longer part of their work, having been replaced by other
things that “need being done.”

The twelve women in the study were involved in a large number of volunteer
activities, some of which were related to their faith groups with their various councils
and committees. Examples of these commitments included Community Ministries
Board, Dioceses Council, St. Vincent de Paul Society, Catholic Women’s League,
United Church Women, Elders’ Council, Daughters of Isabella, Women’s Christian

Temperance Union, Children’s Church Magazine, and the Humanist Association.
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Other groups, with which the participants were involved, were related to
education in some way. Examples of this involvement were 4H Clubs, Home and
School Association, Citizens’ Committee on Children, Principals’ Association, pre-
school programmes, child study centre, a private school, Teachers’ Federation, and
Curriculum initiatives (anti-smoking, Education for Peace, and anti-racist education).

The largest group of organizations was related to service to the community at
large. These included programmes geared to seniors such as the Foot Care Programme,
Meals on Wheels, and Seniors Association; or geared to Health such as the Cancer
Society, support for those suffering from mental illness, Hospital Auxiliary, and
Recreation Committee.

Other community-based commitments were to the Library Board, Recycling
Programme, Historical Society, Community Fair Committees, and Community
Resource Centres. Focusing on particular interests of women were such organizations
as Women’s Institute, Wheel Women, Regional Coordinating Committee on Violence
Against Women, and Canadian Abortion Rights Action League.

Some commitments were to organizations dedicated to reducing the difficulties
associated with poverty such as The Snowsuit Fund, homeless shelters, and public
housing. Still other organizations to which the women had given time/energy/leadership
were those working towards human rights, equity, and anti-racism. These groups were
Amnesty International, Jamaican Association, Institute for Race Relations, and The
Black Sash. One participant had been very involved politically as a member of the local
riding association and as a candidate in provincial and regional elections.

This outline of the organizations, with which the participants were involved
over the years, is by no means complete. It was not unusual for a woman to say toward
the end of the interview that she had forgotten to mention that she had started, or
participated in, a major undertaking that she had not referred to up until then. There

may have been other commitments that did not come up at all. A previously unincluded
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commitment to an organization was added as a result of one participant’s feedback on
the draft chapters. It was clear that the participants had been very busy people carrying
more than a fair share of responsibility for making their communities better places to
live.

General Description of Participants.

See Appendix H for a brief general description of the individual participants.
These descriptions were approved by the women themselves. The names are fictitious
in order to maintain confidentiality when quoted. Various awards and commendations,
which many received in appreciation of their efforts on behalf of their communities, are
included.

The next section of the chapter focuses on the responses from the individual
interviews. This material is reported under different headings that are taken from the
questions of the interview guide. The presentation of the information does not follow
the exact order of the questions from the guide. Related inquiries are grouped together

and the reporting follows a chronological order to the extent that it is possible to do so.

From the Interviews

Childhood,

All of the women reported strong family relationships with immediate and
extended family. Eleven of the participants had great relationships with their mothers,
considering them strong women and excellent role models. The woman whose
relationship with her mother was not a close one, mentioned that her mother had been
sickly and that she had spent part of her childhood living with her grandmother whom
she adored and considered a great role model. One participant, as a young adult, lost
her mother soon after her father’s death. It is interesting to note that all of these strong
women had strong women as role models. In addition to mothers, there were aunts and

grandmothers who were excellent examples of confident, caring, capable adult females.
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One example is from a response by Frances. She reported:

My great aunt was one of the first graduates of the (local hospital) and she had

gone overseas during the First World War and got the Royal Red Cross

awarded. And she was quite a religious person. She was very forceful in
encouraging me.

Six of the participants had great relationships with their fathers and at least two
of these considered themselves to have been a “Daddy’s Girl.” Forer & Still (1976)
concluded from their family constellation observations that a healthy personality can
develop if the firstbom can “turn to father for acceptance and approval while mother’s
treasured love is focused elsewhere.” (p. 41). Both women, who spoke of being
Daddy’s girl, were firstborn daughters who identified more closely with their fathers
after the birth of a sibling. In one case, the new baby was a very sickly boy and the
mother’s attention was focused on him to a great extent because of his poor heaith. In
the other case, the younger sister was perceived as the mother’s favourite and the
participant did not feel valued. Even as an adult, she did not ook to her mother for
support in times of personal crisis.

Of those who did not indicate an especially close relationship with their fathers,
one spoke of a domineering father who had very definite plans for her as far as
education was concerned. Another woman had a difficuit relationship with her
stepfather after her parents’ divorce. Another recalled her father’s mental illness and the
financial stress on the family because of her father’s inability to hold a job. Although
there was some stigma associated with mental illness at the time, it was a minor concern
compared with the hardship associated with her mother having to find work and being
poorly paid. She explained the effect her father’s condition had on her family in this
response:

He started to have this terrible manic depression, and he lost his job. and

eventually mother had to get work.... There was a fot of worry. She had a lot of
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worry, and [ was very conscious of that.

Concem for a parent’s health was part of the childhood of six of the
participants. Two of the women had fathers who died when they were nine years old
and one lost her father when she was nineteen. Over half of the participants (seven) had
an absent, deceased, or ill parent. Kerr (1994) and Gardner (1997) found this same
pattern to be evident in the exemplary individuals they studied.

The Depression and Second World War.

The Depression and Second World War had been somewhat significant factors
in the early lives of several, but none appeared to carry serious scars from their
experiences related to these historic periods. Three reported having had concerns about
poverty and security at the time. Catherine remembered the impact of the Depression
years in this way:

If anything, the food was extremely poor. That [ have to admit. Clothing was

very modest. But [ don’t think that I myself personally suffered.... I couldn’t

ever forget how hard we used to work on the farm. for example, and there was
no way. Some of my family members for example, the girls didn’t get married,

you know, because there was no dowry.... That was very depressing.

Growing up on a farm in Canada, Tina spoke of the lack of variety in food but
not shortages. She remembered the clothing concern as well:

[ remember in public school having only one outfit to wear to school, and then,

it was a knitted top and bottom, and mother would have to wash that on the

weekend. [ had only one outfit. ... Nobody told us we were poor so we didn’t

know. And everybody else was poor anyway so what difference did it make?

Olivia felt compassion for other children who were not as fortunate as she was.
Her recollection of the depression years is reflected in this comment:

[ was only a child, and we were lucky because my Dad was an ex veteran. So
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he was allowed to go to this place to get us some clothes, and he got clothing,

new clothing. But Mom, I guess she made eternal soup. I think it was the same

soup bone. But apart from that it wasn’t too too bad. There were a lot that were
worse than we were. [ remember feeling sorry at some of the other children,
and happy that [ had this new coat, and they just had the same old thing. And [
felt sorry for them.

There was a wide variety of responses when the women referred to their
experiences during the war. One recalled recognizing in a parade of departing platoons,
someone she had known from school days. They corresponded throughout the war and
married as soon as they were able to do so. Another spoke of a pupil who enlisted
because he had been expelled from school for playing hooky. The participant had tried
to intervene on his behalf but to no avail. Before he left for the front, he came to thank
her for trying to help him. He was killed in action. Some of the younger women spoke
of popular teachers being killed and of cousins and the older brothers of friends who
died overseas. One woman lost a brother.

The women spoke of rationing and being unable to buy items such as silk
stockings and tapioca. For two participants, the war had given their mothers the chance
to get jobs and to provide the family with greater financial security. One got her own
first job at the age of fifteen because of the shortage of personnel. Another spoke of her
brother benefiting from the educational opportunities offered to veterans after the war.
As a teenager, one woman had helped her father check their neighbourhood for
compliance with the rules of blackout. Another was caught up in the danger of war torn
Europe and barely escaped with her life.

The memories of the Depression and the Second World War were shared
matter-of-factly and without evidence of sadness or pain. One value, which resulted
from their experiences with scarcity, was that they all were careful to avoid wasting

things. The women had accepted whatever had occurred during those traumatic times
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and carried on in most cases without significant change to their day-to-day lives.

Earliest Memory.

When asked to share their earliest memory, the participants recalled something
that had occurred between the ages of two and six years old. They were free to choose
an early memory from any age. If they happened to respond by describing several
different incidents, I chose to consider the earliest recollection. The women seemed to
enjoy this opportunity to remember something from early in their childhoods. In giving
their responses, they recalled in vivid detail, events that they had not thought of for
decades. They spoke animatedly and with pleasure about a wide variety of incidents.
The early recollection material is considered in the light of Cognitive-Perceptual Theory
(Bruhn, 1990).

There was a positive attitude apparent in each of the recollections. Many of the
women indicated a trusting attitude, describing trust in themselves and often trust in
others. Learning was a factor in most of the memories, and relationships figured in
many. Only three of the women were not with an adult in the recollection they shared.
It is interesting that none of those who were alone was a firstborn child. The aduits
who were involved in the recollections were teaching, helping, holding onto, and
supporting with attention. All but three memories recalled something that took place in
the home or outside and near the house where the child lived. Novelty was a factor in
six of the memories. The locus of control was internal for seven; external for five.
Achievement was a factor in six of the seven recollections, in which there was internal
locus of control.

Tables 4.1 and 4.2 summarize the participants’ responses to the earliest memory
question. Terminology in the charts derives from the Glossary of Needs (Bruhn, 1990,
p- 147-148) and from Mayman’s Interpersonal Themes in Early Memories (Table 2.1)
and Clinically Meaningful Aspects of the Analysis of a Set of Early Recollections
(Table 2.2) (in Bruhn, 1990, p. 35-39).
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The responses are clustered in categories described as discovery/learning/active
play, and relationship/togetherness. The six participants describing a memory from the
first of these categories (discovery/learning/active play) told about: following a worm,
learning to read (2), trying to remember the names of things on the tea cart, making
mud pies, and playing with boxes/making things. Each of these memories involved
curiosity, creativity, love of learning, initiating, and being active. Locus of control was
internal. All six were acting independently in the memory and did not involve other
people except for the one experience where the mother acted as a source of information.
Each self was in a starring role in the experience. The memories involved pride and an
awareness of self-efficacy. They were self-esteem enhancing.

Catherine recalled, from around the age of two. *“I remember on my knees
walking to see a bug, not a bug, the worm move, and I followed this worm for quite
awhile.” In what is called an “afterthought” (Bruhn, 1990), Catherine concluded this
reflected her love of nature. It is also an indication of an early interest in learning.

Also describing an early interest in learning, Veronique shared her memory with
this response, *“I kept looking at books and reading books, but I couldn’t read so [ was
chasing my mother all over and ‘What is this word? What is this letter?’... When [
arrived at school I knew how to read.” This comment, offered as an afterthought, is
indicative of how much Veronique takes pride in her accomplishments and in being
well prepared.

Delia’s memory is another example of the love of learning. She described her
experience in these words:

[ think I must have been about two and a half and...my mother had one of the

classic tea tables you know with great big wheels and you put everything on it

in the kitchen, and you brought it to the living room. My mother had put on the
cups and the saucers and the spoons and the teapot and little cookies and

whatever it was, and the plates, and my memory is that [ am standing beside
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this thing and I can’t really see over the top.... [ know there is stuff up there,

but not really seeing, but [ am asking her the names like saucer, or milk jug, or

something like that and trying to remember it. All the new words that were
coming along. I knew some of them well, like spoon, but there were new
things on that tray, whatever they were, that I didn’t know.

The six women describing a memory from the second category (relationship/
togetherness) spoke of; grandmother’s house on fire, being lifted up by a cow’s homs,
falling off the seat of a wagon, the noisy arrival of a train, waving goodbye to father,
and riding to the village in a sleigh. These experiences all took place with family. Even
the train memory had the participant holding her grandmother’s hand and waiting for
the return of her mother and baby brother who were about to arrive on the train.

Most of these recollections involved an aspect of danger that was either not
perceived or simply not acknowledged. Four were not experiences involving the
participants taking initiative, but were, on the contrary, experiences involving reacting
to something that was happening to them. Locus of control in five of these memories
was external to the participant. The one who was waving may have been initiating, or
she may have been co-creating the experience. Since she indicated that waving and
greeting were part of her well-loved routine, I have categorized her report as internal
locus of control. None of the recollections in the relationship/togethemess set, indicated
feelings of independence. In none of them was the participant the perceived “star” of
the activity.

In the more frightening scenarios, the women were not worried at all. They
simply took it in their stride. They had confidence that their caregivers would handle the
problem. They may not have been learning about their self-efficacy, but they were
learning to have confidence in others and learning to be sensitive to the behaviour of
others. For example, Frances, the woman who reported falling off the seat of the

wagon, remembered her father going out to be with the horses after she was safely
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inside the house. He was feeding the horses sugar and expressing his gratitude that
they had not moved while he rushed to get his little daughter out of the danger of their
hooves. She seemed to have found his response more memorable than what had
actually happened to her. In fact, her afterthought minimized the danger and reframed
the experience in these words, “I had so many clothes on I'm sure [ wouldn’t have
been hurt anyway.”

In these recollections, they were also learning about themselves and the kinds of
things that can happen in the world beyond the safety of their homes. While the other
category of experience was more active compared to the element of passivity in this
latter group of experiences, these women were being sensitive to others and learning to
place trust in their caregivers, in themselves, and in life itself.

Although most early recollections are not followed by an afterthought, those
that are, can be deemed to have been reflected upon over time. Conclusions drawn by
the rememberer may be very strong indicators of current constructs that have
implications for behaviour and thinking (Bruhn, 1990). Eight of the participants
expressed an afterthought in connection with their earliest memory response.

Catherine’s, Veronique's, and Frances’s afterthoughts have already been
mentioned. Including Frances’s example, six of the afterthoughts come from the set of
the six identified as relationship/togetherness. A description and interpretation is offered
in order to provide insight into the personal constructs that are indicated in the
afterthoughts of these participants.

After telling about waving to her father, Olivia said, “He was a nice man. My
father was a good man.” Her voice in this afterthought was filled with the knowledge
of farewell, as well as with love and acceptance. Her state of mind was indicative of the
impact of her recent widowhood and her efforts in facing the reality of her life since the
loss of her husband. Remembering that she had been loved by a good father and a good

husband was an important aspect of her wholesome grieving. After describing the
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arrival of the train, Lucille added that, after that experience, trains never seemed quite
so big again. She laughed heartily. Her humorous comment could be interpreted as
indicating that fears having been overcome, as this one was, can leave one empowered
by knowledge and experience and ultimately more able to face other unknowns. There
was a pattern in Lucille’s responses of initially having concerns or fear, but carrying on
nevertheless and handling things successfully.

The afterthoughts of two of the other women indicated that they had reflected on
their early memory in terms of being able to trust that others are there to help and take
care of you when you need them. Nora concluded her report of the fire across the
street, at her grandmother’s house, with this afterthought: “I guess we cried while
mother stood there at the front door and screamed, ‘Fire! Fire!” until the neighbours
hcard it and came.” For Amy, the afterthought was the result of a follow-up question
about whether she had been frightened on finding herself being lifted up by the cow’s
horn. She replied. “I don’t think [ was desperately frightened. There were people
there.” In the face of huge challenges throughout life, Amy has consistently trusted that
people are there and they can help.

The final afterthought is one that appears to have been somewhat related to the
carly memory, but is very strongly associated with current needs and issues. Here is
Tina’s early recollection and her poignant afterthought:

One of the early ones would be riding in the sleigh to the village. Saturday night

was a big night you know. Everybody went to the village on Saturday night. In

those great big robes, you know. Dad would always hitch up the horses and
have bells on and riding along country roads and quiet and you know, just the
bells. But [ was always a worried person. [ was always afraid when we came
home the house was going to be on fire or something. I guess when you have
all these wood stoves that is a fear and as a child having no one to dispel that

fear.
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Tina moved from the positive description of her sleigh ride to indications of her
fears and current need for reassurance. At the time of the interview, she was newly
diagnosed with a serious chronic illness and was feeling fearful about her future. She
was looking to her doctors and her husband for reassurance that she would be all right
and that her fears for unwelcome changes to her active lifestyle were not well founded.

Multiple Intelligen

Most of the participants reported primarily loving and doing well in subjects
calling upon ability in the verbal-linguistic realm of Gardner’s Multiple Intelligences
(Gardner, 1993b). Three were more inclined towards the logical-mathematical area.
One was very high in visual-spatial intelligence. Although they did not mention it
among the other academic foci, (physical education not being considered a * subject”
perhaps) two of the participants indicated in their responses to other questions that they
had considerable ability in the bodily-kinesthetic intelligence. One became a Physical
Education teacher at the secondary school level. Another declared that she really loved
sport at school, and she had continued with demanding physical activity in her
recreational choices throughout adulthood. Only seven reported that they disliked
certain subjects; two disliking Math, another two disliking Art, and the remainder
naming Latin, Cooking, and Geography.

The participants spoke with pride and with passion about their school
experiences. Only one mentioned having been bored some of the time in school. That
boredom occurred mostly in Math and in other classes where the teacher “had to repeat
things.” In spite of this perception, however, she was excited by what interested her
and pursued it to the Ph.D. level. Identified by the initial letter/letters of their fictitious
names, these are some of the things they said:

N.P. *I really liked Math and it’s been one of the things that I’ve carried
through my life. [ don’t know that there was anything I didn’t like. I really loved to
study.”
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O.M. “Tliked being told what to do. What I had to achieve and then trying to
beat that.”

E.V. *“ The multiplication tables. They couldn’t stick me on the multiplication
tables.”

C.V. “In high school I fell in love with the sciences, particularly physics. Even
today I am just devouring physics.”

One other aspect of the Multiple Intelligences was very important in the
responses in general, for all of the participants. The women gave indication of
considerable ability in the interpersonal area, which is an important competency for
those involved in leadership. A high level of ability was also associated with the
intrapersonal for seven of the women who engaged in self-appraisal and realistic
meaning making as they reflected on their experiences and made sense out of their
realities. This ability to look within is an important aspect of self-knowledge and
contributes to learning in general and personal growth in particular. The following
responses illustrate ability in the area of intrapersonal intelligence:

A.T. "I nearly died... [ am learning to say no because one gets involved in
committees and I get very enthralled and put my name forward to do this and that and
the other and do it 100% if [ can.”

L.G. “When the meeting ended and we went home, I really felt ill at ease with
that. But then I thought to myself, well now, that I didn’t even have the strength to get
up and say, ‘I can’t accept.”

Current Learning Interests,

The kinds of things the women would choose, if they could study or learn
something, now, at this stage in their lives, indicated a lifelong love of learning and a
strong desire to improve and grow. Four stated they would choose to learmn how to do
better what they were already well able to do. This search for excellence and the desire

to be more effective and to maximize their skills and abilities characterized the
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responses. In some, it indicated humility and the recognition that if they just knew
more, they would be able to make greater differences on behalf of others. They would
be a more knowledgeable resource for those in need. Their choices were: to learn more
about raising a family; to read more about what is going on in the world; to study
psychology and psychiatry to fill in some gaps in her nurses’ training; and to learn
more about how to help troubled young people. Four of the participants had more
academic interests, which included studying physics, reading autobiography, exploring
history and genealogy, and learning computer skills. The interests of another four were
more personal and recreational, such as quilting and knitting, playing the piano,
learning to act, and music.

One of the most interesting things about this question was that all of the
participants responded relatively quickly, as if the most natural thing in the world was
to be interested in learning new and challenging things at this time in their lives. Their
responses were indicative of their ongoing curiosity and zest for life as well as the love
of learning and the willingness to ry new things.

Role Models.

The role models of the participants included a bishop, teachers, mothers,
grandmothers, sisters, aunts, father, grandmother, inspirational leaders, brothers,
tnends, husband, sister-in-law, daughter, and colleagues from work or groups in the
community.

Nora spoke of how her mother and grandmother influenced, “by their love and
by instruction.” She noted that her mother “did splendidly in everything she did.”
Drawing from her experience in the volunteer and activist sphere, Delia described the
woman she considered a role model:

She was so good about, when I watched her, just everything. Conduct a

meeting, focus the group when they were scattering, bring them back to the

topics and everything. I really admired her ability and she had been in the NDP
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(a political party) and they get quite a bit of practice and experience, and I liked

her whole set of values and her approach to education and everything.... In a

sort of unstated way, she influenced me.

In one instance, another role model had facilitated a woman’s career by being an
ambitious successful example and by encouraging professional growth, as well as
advising on career changes that offered further opportunity for advancement.

A Dream.

Those who reported having a dream of how their lives would be, dreamed of
teaching, nursing, or social work; the “helping professions” that were the primary
career options for women of their generation. Amy put it this way: *“I had no other
ambition in my life than to be a teacher.” Five did not have a dream, but simply
responded to opportunities as they presented themselves. Olivia was the only one who
had a dream and was not able to follow it. She explained it in this way:

[ was very good at Art, at drawing, and charcoal drawing and all that, and I had

had a scholarship offered to me.... Of course, it would have taken more money.

And [ often wonder what would have happened to me if I had been able to

follow that dream.

Of those who did not have a dream, several seemed almost apologetic about it,
perhaps realizing that many people in school guidance roles believe that one should
have a dream and be working towards it. One spoke of a dream, which was “not that
clear,” and another of not being “‘extremely directed.” One, who felt she had not had a
dream, was clear about what she did not want her life to be like, and later in the
interview saw how her current life was a version of an earlier unclear dream, but
expressed in a different way and in a different place. Only one had a detailed dream of
how she wished her life to be, with detailed plans for children and the type of career
experience she wanted to have. Although having had unfocused dreams, or in some

cases having no recollection of a dream at all, the women had all been positive and open
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to new experience as their lives evolved. Their life stories seemed in keeping with
Bateson’s observation that women’s paths “meander’ rather than follow a linear route
(Bateson, 1990).

Play, Pl In Fun

The most frequently mentioned activities were sports, games, and outdoor
activities such as walking and gardening. Reading was mentioned by nine of the
participants. There were six mentions of creative activities like needlework and knitting.
Six referred to fun with friends, family, and children. For some, the favourite activities
were an escape from the responsibilities of their daily lives, but for others they were
centred on their relationships with friends and family, and on their need for fitness.

Leisure Time.

When asked if they had enough leisure time, most felt they did currently, but it
had not always been so. Delia’s response was “No, but that is my fault. It is up to me
how [ spend my time, you know.” One of the most interesting points of view
concerning leisure and fun was this one that Clara offered:

Going to a meeting could be leisure time for me. Especially when [ was very

involved with the anti-racism and multi-cultural equity and those are fun for me.

Getting involved in community and getting people aware of what is going on,

and advocacy is one of my,- is fun for me.

[tis quite likely that all of the participants could identify with Clara’s perspective on the
fun aspect of the work they were engaged in as they gave their time and energy in
service to their communities.

Relationships with Family.

All of the participants reported close relationships with family. One spoke of
large family dinners and the joy of such get-togethers. This comment by Veronique,
describes that aspect of connectedness well:

Like tonight I’m having the family for dinner, like my granddaughter with her
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new husband and my daughters, and my daughter-in-law, the whole bunch.

And we have had three suppers since I’ ve been here. One was with family on

my side, and my sister came from Montreal and my sister is here and her

husband came, and my niece came with her husband. We were fifteen for
supper on Sunday night. We had a great big dinner and it was lots of fun.

Those who had grandchildren were very proud of them and worried about them
if they had medical problems. One had been very involved with supporting her nieces
as they were going through school. One participant, whose children and grandchildren
were far away, counted on the internet for regular communication and was able to feel
“close” even though the geographical distance and her own health made visits next to
impossible.

Eriendships,

When asked about close friends, all of the participants indicated their
friendships were very important to them. They were highly valued and appreciated.
Many spoke of relationships going back to school days, early in their careers, or with
volunteer organizations and groups. Frances said, “I think I have been fortunate in my
relationships.” Jean spoke of appreciating “the richness of friendships™ and of the many
experiences she and her friends had shared from recreational activities, travel,
intellectual discussions, advocacy groups, and just plain fun. Sometimes the friends
were relatives, sisters, sisters-in-law, daughters, and spouses; sometimes they were
role models and mentors; sometimes they were far away and the relationship depended
on letters and telephone calls. Some of the friends, whom the participants identified,
were significantly older or younger than they themselves were. Based on the interests
and commitments that they had in common, the age differences were not a factor in the
quality of the relationship.

Identifying a Problem.

The problems identified by the participants were all very different. Some
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problems came to mind because of their awareness of the particular injustices of their
own circumstances or from the recognition of racist inequities and unjust laws. The
women saw a need to make changes within their professions, within institutions, in
their communities, and in the world at large. Guided by their social consciences, they
commitied themselves to do what they could to make things better for people. All of the
participants showed a high level of emotional intelligence as they responded with
empathy and healthy groundedness arising from confidence and self-esteem (Goleman,
1995). This report by Florence demonstrates her confident assertiveness as she
responded to the emergency call for help from a seriously ill friend:

[said, “J., I’ll be right there.” He was the worst looking man I’ve ever seen

in my life. He was still sitting in his chair but he was gasping for his breath. I

called the ambulance first, and then I called the doctor. He said, “If you have

called the ambulance, there is no need me coming.” I said, “That is not the
point. [ want you here, now. Because,” I said, “J. is in a bad shape.” And [
said, “I don’t want to be here [alone] with him if he passes on quick.” So [
said, “You get out here right now.”

Working sometimes as individuals, but most often within advocacy groups
consisting of others of like mind, they began to address the issues. The problems
identified by three of the women led to their career choices. Seven worked to change
attitudes. Three of these wanted laws to change. Four were concerned with
international issues. For three others, the problems identified were personal ones
leading to individual solutions. Three identified needs of children. One could not think
of a specific problem, but was concerned about young people in general and how to
guide them to healthy life styles.

For three of the women, the commitment occurred within the last twenty-five
years. Nine had recognized many decades ago, the problems they had then worked to

solve. With all of the participants, recognition of a problem was followed by
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assumption of the responsibility to work pro-actively to find solutions; to bring about
change in an unsatisfactory status quo. There were no indications of feelings of
powerlessness as they began the caring for and caring about: the children, the women,
the families, the community, and the world in need of change.

The problems categorized as social included education issues related to
curriculum and to methodology. Other social issues mentioned were poverty, the need
for recycling, racism, and a woman’s right to choose to have a safe, legal abortion.
Other problems related to the family, the church, young people in general, and illnesses
of family and friends. These comments reveal the passion of the commitments the
participants made. Frances described how she came to recognize the problem that led to
her career in nursing:

We didn’t suffer too much ourselves, but we saw it in other people. My sister

developed terrible earaches. She had to have surgery done when she was about

five years of age.... That was when I became interested in nursing because [
used to go and stay with her overnight. I think [ was only 13 years of age and
you couldn’t go into training until you were 18, and [ went and saw the director
of nursing, called the matron at that time, and put in my application right there
and then. That was the earliest, [ would say, that I probably noticed things.

Throughout my life, I have noticed all kinds of things that need being done. I'm

an activist; [ guess you would call me, of some type.

Without specifying the need she had recognized, Amy’s words clearly state her
commitment to helping those who are disadvantaged and needing of support:

[ think that I have always realized that there are people who should be helped,

and that one has got to do something about it. And if you commit yourself, you

have got to do it thoroughly, which is perhaps what I have done. I have thrown
myself into these organizations.

For Clara, the recognition of the need for activism also began early in her life. It
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was her father who helped her to see the need to counter the continuing self-interest of
the imperial power of England. She understood how h