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imcLUciio:." 

This study consists of a c r i t i c a l examination of the 

educational ideas of Gilbert £eitn Chesterton in the l ight 

of the Encyclical Si v im i i l i u s Haglatrl. by Pope Pius £ t , x 

in order to determine the extent of their agreement with 

Catholic teachings. 

I t must be adaitted that although Chesterton i s re ­

nowned on both sides of the Atlantic as as essayis t , poet, 

novel i s t , biographer, c r i t i c , and playwright, his name i s 

not generally associated with education, tfence, any attempt 

to organise and appraise his iceas on education IUZJ well be 

wondered at , especially when, at i'irst s ight, the four follow­

ing facts seen to Militate against the f eas ib i l i ty of a 

project of this naturet (1) Although Chesterton wrote close 

to a hundred books, not one can be lound treating entirely 

of education as such; (2) Chesterton entered the Catholic 

Church only fourteen years before his death; therefore, aost 

of h i s writing was done as a non-Catholic; (3) fce did no 

formal teaching; and (W) he did not claim to be an educator. 

In fact , he said of himself, "I do riot say that I aa an 

educationist) God forbid.'' : 

1 Plus A1, j^vHU iUUVI* IfiJUtrl* "w York, The 
Aaorica Press, 1936* 

2 Q»£, Chesterton, Cone to Think of I t . London, 
Hethuen and Coapany, 1930, p. loC. 
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However, strange as it say seem, the first of the 

above faets aroused the curiosity that inspired this study; 

for the perusal of Chesterton1s books soon made it apparent 

that his ideas on education night be found scattered through­

out his numerous works on topics seealngly far afield froa 

the subject. These ideas the present writer has long de­

sired to study in the light of the Encyclical} and as a pre­

liminary to this work, Chesterton*s ideas have been gathered 

into an indexed anthology, Cftoftertflfl* f frfoaj on, gd.ticttlo.n,3 

consisting of ^75 pages on k2 educational topics, and list­

ing l*tl bibliographical iteas* 

These excerpts have been collected froa his books, 

from The UMtftrtted, i,qnd,9fl M<* to which Chesterton contri­

buted from 1905 to 193©; froa his own paper, G.K.'s Weekly* 

which he edited froa 1925 to 1936; and froa the numerous 

periodicals containing his articles. Hence, it Bay be rea­

sonably assumed that all of his works available to the pub­

lic have been sifted for their yield of his educational views* 

It might be of interest to state here that when 

q.K.'a Weekly was being combed for significant findings, 

correspondence with Chesterton's secretary, Dorothy Collins, 

3 Sister M. >*ffuerite Flanagan. Qhos^r ton's .?**' 
?n Education* unpublished Master's thesis presented to the 
School of Education of Boston College, J4assachusatts, 1953, 
±75 P. 
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provided precious help in the wise choice of articles. In 

one of her letters sh^ ssld: 

«ith regard to G.K.'s weekly. I think you 
can safely use 'Top &ad Tail', and 'Straws in the 
Wind' froa G.K.'s weekly, tut certainly not the 
Leader or M O tea of the, ̂ eek', which were so.jetisies 
his but Y9ff often not.** 

As to the second statement that Chesterton was a 

Catholic during only about one third of his literary career, 

the question arose concerning the difference, if any, there 

might be between his educational thinking before and after 

his conversion* Perhaps no significant difference chn be 

expected when one considers his reply to W.R. Tltterton, 

his associate editor, who asked hia whether joining the 

Catholic Church made a violent break in his lire: "I had 

always had the Catholic point of view."-

This point of view eeecs to be consistent in his 

writings in defense of basic huatan rights and distributive 

justice in England during the first quarter of the twentieth 

century* On this is Dased the hypothesis that the saae 

Catholic principles that governed hi* treatment of other 

social questions applied as well to whatever educational 

ideas he may have had* 

V Dorothy Collins, Personal correspondence with the 
author, letter dated December 1, 1951. 

\ w.«. Tltterton, ' G.;:. Chesterton? Great Catholic 
Apologist", in Clergy Review. Vol. 12, Ao. 1, issue of July 
1936, p. 1. 
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Moreover, although it is true that Chesterton did no 

formal teaching, riilaire Belloc, who knew him best, did not 

hesitate to call him a teacher* When speaking of his gift 

of parallelise and its vast effect in the conveyance of 

truth, he compared it to the Gospel parables as a method of 

teaching and of Illuminations 

Always, In whatever manner he launched the 
parallelism, he produced the shock of illumination. 
"• ImmoM* 

He made sen see what they had not seen before. 
He made them know, tie was an architect of certitude, 
whenever he practiced this art in which .oe excelled* 

The example of the parable in Holy *rit will 
occur at once to the reader.. It is of the same 
origin and of similar value*0 

To know what he taught, why. ne taught, and hojfc he 

taught, serves as an Impetus in the present analysis of what 

he taught, whenever he touched on the subject of education. 

Finally, the fact that Chesterton did not claim to 

be an educationist does not preclude the possibility of his 

writings saying it for him. As ever, the words of Divine 

Wisdom ring true, "By their fruits you shall know them.'7 

So, despite the fact that it is not the purpose of 

this work to state the case for Chesterton as an educator 

according to the generally accepted meaning of the term, it 

. , A ^ 1!i r e •*}}oc!r $? *** p**c* ** W W Chosfrrton, 
in Ens-llsh Letters. Sew York, jheed and «ara, iy»0, p. Y>. 

7 Matthew, 7:16. 
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should not be wholly unexpected if from the selection and 

analysis oi nis thinking there should emerge a body of ideas, 

definite, consistent, and co&prehensive enough to be called 

an educational theory* 

While granting Chesterton's originality of expression, 

it would be n&lve indeed to expect that his ideas were origi­

nal* They were much too basic for that, dealing mostly, as 

they did, with eternal truths and first principles and bear­

ing about them something of the spirit of the exford .oveiaent 

whose fundamental note was its anti-modernism as "it stood 

pro causa Dei against the apostasy of the aodern world".~ 

In order to avoid confusion of terms it might be use­

ful to state nere that the word Christian, as applied to 

education, principles, and the like, aeana Catholic. This 

clarification is called for in view of the nature of the work 

involving in large measure the Catholic ideas of an Anglo-

Catholic author* 

Moreover, Chesterton's statements on the family, 

the school, and the state, refer to these institutions In 

their English setting. 

A search through the literature published about 

Chesterton during his lifetime and since, offers reasonable 

assurance that no comparative study of t::is kliS, linking 

b Christopher Dawson, The Spirit of the Oxford 
tovement. London, Sheed and ward, 193S P« 13&« 
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Chesterton's educational ideas with those of Pius XI in 

fll Telle UUm MU\n, »•* hitherto been made. However a 

thesis entitled Chesterton's Ideas on Education was presented 

to the University of Ottawa in l<i9* In which 'The author 

has linked together in a corporate whole the scattered ideas 

of Chesterton and has commented on his stand where various 

issues were concerned."^ 

The method followed in the present study consists 

in the organization of Chesterton's ideas into the framework 

of the Sncyclioal where they will be measured for consistency 

with Catholic principles* Simultaneously, sensitivity to the 

evolution of his educational thinking over & period of thirty-

six years will be maintained throughout* 

The reason for the choice of the Encyclical, Dlvlnl 

MU? i<M.4«1rirA» «* thm criterion for this atudy will t* 

explained in Chapter I. Chapter II will treat of Chesterton 

and his times. This should give a glimpse of the social 

forces that influenced his writings. In Chapter III, his 

ideas on the nature and the importance of education step into 

the spotlight of the criterion which, froa then on, will focus 

on each of the ideas as the remaining chapters present them 

for scrutiny* Chapter IV will expose his views on the Church, 

M 4 ^alph Jtura, C^es^eryy^'s ideas on ffducatl.o.n, 
unpublished Master's thesis presented to the faculty of Arts 
ef the University of Ottawa, Ontario, 195*+, p. v. 
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the family, and the _>t&te as the agents of education. Chapter 

V, dealing with Chesterton and the educ&nd, will necessarily 

reveal his philosophy of aan, his nature end his destiny, 

while Chesterton's opinion on the importance of environment 

will be considered in Chapter VI. 

The Conclusion will try to present a clear, concise, 

and definite report of the results of the investigation 

instigated by the problem. 



CHAPTSi 1 

TKS CRITERION 

The problem which involves a careful examination and 

analysis of Gilbert xCeith Chesterton's educational ideas for 

the purpose of determining the extent of their agreement 

with Catholic teachings on education created the need for an 

effective criterion against which to aeasure this agreement* 

This need seemed best answered by the Encyclical, Dlvini 

Illlus Maalstrl. issued by Pope f':us u on 7 ece*ber 31, 1929* 

The translation used 1^ thiit published by The America Press.* 

The reasons for the choice of this document as the criterion 

will be set forth in this chapter* It asust be pointed out, 

however, that no attempt will b© aade to trace the histori­

cal background of the Encyclical since it is to be appraised 

only on its merits as a criterion for the present study. 

As such, its validity and its reliability are 

derived respectively froai the basic Christian truths under­

lying its statements, and its official promulgation over the 

signature of Pope Plus AI which makea the work his whether 

he be the sole author or not* 

The outstanding characteristics that favored tho 

choice of the Encyclical as criterion nay ^e said to be its 

1 Pius XI. lAvlni lllius frKlstrl. Hew Xork, The 
America Press, 193^. 
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uniqueness, its comprehensiveness, Its permanence and its 

flexibility* 

1. Its Uniqueness. 

It may be considered to be unique in that it is the 

only Encyclical entirely devoted to the subject of educa­

tion) and this exclusive treatment of the subject makes it a 

most efficient tool for the analysis of Chesterton's Ideas* 

this uniqueness, however, does not mean to imply that the 

Church through the centuries has not been solicitous for the 

Christian formation of youth; nor does it call into question 

the pronouncements that so many Popes have aade under the 

pressure of their deep concern for the souls of the young. 

In fact, Pope Pius XI seems most eager to identify himself 

with his worthy predecessors by quoting copiously from their 

documents In order "to renew and confirm their declarations'3. 

"Indeed it would be wrong to expect originality of utterances 

which must always be restatements or clarifications of the 

universal doctrine of the Church."^ Thus, when the Pontiff 

treats of the divine mandate of the Church to teach, and of 

her rights deriving from her supernatural motherhood, he 

2 Ibid., p. 26* 

3 "The Pope and Education", editorial in 
&i, Tol. 11, No. 13, issue of January 29, 1930, 
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r e c a l l s the Le t t e r , wuum non s ine , and the sjicyclitEj., 

L lbe r t a s . of Pius IX, along with the Encyclical , Singular! 

fluadata. of S t . Pius j{#5 when he wishes to s t r e s s the nature 

and the extent of the ro l e of the Church in education, he 

draws on the wisdom of Leo XIII as found in ' lobl l iss iaa 

Qallorua Gens^ and he r e s t a t e s the &ind of the Church on the 

du t ies of parents In Pope Leo's Encycl icals , ' ' Kerua .tovarum 

and tAaaimntlac Chris t ianae. lie agrees with the same Pontiff 

when he uses Immortale D«i° to describe what the r e l a t i ons 

between Church and Sta te should be, and when he points to 

the Encycl ica ls , 9 £l£±l££> CtiQti ?iUWt *n<3 l l l t a n t e s Del. 

to remind the modern world of what the Church expects her 

schools to be. F inal ly , when speaking of teaching and 

methods the iioly i atner tdviees Chris t ian teachers to keep 

in mind what Leo 111 had to ssy In I n s c r u t a b l l e . 1 0 

The doctrine expounded in these references though 

not i n t r i n s i c a l l y new, was considered by the Holy Father to 

be worthy of emphasis when he used I t to au. port wad enrich 

V Pius : a , oo. c i t . . p . 5. 

5 I b i d . , p . 6. 

b I b i d . , p . 0 . 

7 I b i d . , p . 11 . 

b I b i d . , p . 16* 

9 Ibid*, p . 27. 

1C Ibid*, p . 30. 
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the timely message he gave to the world in 1929 regarding 

the educational problems with which it was then faced. And 

his exhortation to the whole of Christendom to heed and 

honor the Church's anolent doctrine shows "how clear and 

secure is hw position and how unchanging and sure are her 

directives as she leads mankind on the way to salvation". 

If, then, the search for new doctrine proves to be in vain, 

it is Amply rewarded by finding the old doctrines wedded to 

new visions in full harmony* 

Another aspect of its uniqueness Is the manner in 

which it is addressed* Whereas, generally, an Encyclical 

is directed to the aeabers of the hierarchy and through them 

to the Church at large, this Letter 1* sent to "all the 

Faithful of the Catholic World"12 &s well. Nowadays, oi 

course, it is not at all unusual for the sovereign Pontiff 

to speak directly to his spiritual children through the 

modern media of communication* The Encyclical, then, was in­

tended also for the England of Chesterton's day, and there 

is no denying the fact that the Encyclical, which was intended 

for England as well as for the rest of the world, provides a 

very workable criterion for the message that Chesterton had 

been delivering on similar Issues from as early as 19C0. 

11 *.*• Bornet. iBMMOKrt. in 1-aual Teachings on 
Sduc&tion* Boston, Daughters of St. Paul, 195C, p. y. 

12 Pius XI, On. Clt.. p. 1. 
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The Encyclical is unique also in the new adaptations 

that it Introduces when treating of the citate, the Family, 

Environment and the Laity.*3 The most notable of these 

adaptations is, without doubt, that which concerns the role 

of the otate. It had been traditional to relegate the tate 

to the care of the aaaterlel and temporal interests of the 

country, while education was fostered by Individual initi­

ative, private Institutions and principally fc> the Church. In 

fact, had no limits been set by the Church in defense of her 

rights the whole educational structure would everywhere have 

been long since monopolized by the State. There is, however, 

no nation, and consequently, no State without a soul, without 

a culture, without an ideal; and there is, moreover, no State 

that lacks interest in the education of youth, be it for weal 

or woe. The Encyclical recognized this; and while it clearly 

restates the duty of the State to protect the rights of the 

Church and the Family, and defines the limits beyond whicn 

It may not legislate,1 it goes sauch further when it urges 

the State to take positive measures to fulfill the task of 

promoting education. These metsurea are; (1) to open Its own 

schools when this is necessary to supplement the educational 

activities of the Church and the Family; (2) to provide for 

13 Paul Foulquirf, i»flallse et L'ficole. Paris, fcdi 
tlons Spes, 19*7 * p* 139* 

Ik Plus XI, OP. Cit.. p. 15* 
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the professional training of candidates for certain public 

functions} and (3) to exact that the citiseas have the neces­

sary knowledge of their civic duties as well as a certain 

degree of culture.1^ Sever before has a sovereign Pontiff 

officially affirmed the positive rights of the £tate in edu­

cational matters $ and it is precisely in tills area of otate 

responsibility that the Encyclical serves as the perfect 

criterion for the ideas propounded by Chesterton during his 

unremitting struggle for distributive justice in his own 

country. 

besides this new emphasis on the duties of the utate 

the Encyclical presents a fresh view of the Fanily as well* 

It is true that education belongs by nature to the parents,10 

and this truth it reaffirms, but in a much more explicit 

manner than is found in previous .'>ocuaents. It teaches that 

not only do public educational institutions exist to assist 

the family, but that the educative action of the Church itself 

is dependent on the choice of the parents whose prior rights 

with regard to their children she has always respected and 

defended* AS Paul Foulquie' says, 

15 Ibid* 

1° Ibid., p. W. 



THE CRITERION 7 

Ce sont, en effet, les parents qui pre'sentent leurs 
enfants au baptfeae qui les soumet a la juriilction 
eccle'slastique. Alnal la mission 4due&trice de la 
famine precede non soulement cello de l'Stat, amis 
enoore celle de l'Sglise.17 

It would be & mistake to conclude froa this that 

parents possess educational rights that are absolute and 

despotic, that is, independent of the child's destiny and 

of the natural and the Divine Law.10 Neither must it be 

understood to mean that Catholic parents are not obliged 

to have their children baptised and brought up as Chris­

tians*1^ The Encyclical, however, does .aake it clear how 

much the Church respects the rights of all parents in this 

matter) and it is within the framework of tills teaching that 

an attempt will be made to fit the numerous statements in de-

£wi&o of the family that run through so much of Chesterton's 

controversial writing. 

Unique again is the stress put on the importance of 

environment in the work of education* It is true that as 

early as lo97 Pope Lee A!II called for this "sacred atmos­

phere"^1 in the schools; cut tope iPlus Al"'x goes beyond the 

17 Foulquie", Co. Clt.. p. 129. 

lo Plus A1, OB. Clt.. p. 11. 

19 Ibid.. p. 12. 

20 Ibid., p. 27* 

21 Ibid. 
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school when he states that it is of the utmost importaace 

that all the conditions and circumstances that surround the 

child during the period of his formation correspond exactly 

to the end proposed* This principle applies to the whole 

educational process* It involves the condemnation of secular 

schools; it teaches parents that there is no better way for 

them to bring up their children than to set them the example 
22 

of a truly Christian home; end it influences the young in 

their social relations, their reading and recreational 

activities* In short, it is a Christian atmosphere that the 

itoly Father advocates as a necessary condition for a perfect 

education. Chesterton was of the same mind when he wrote 

four years earlier that "men must know very little about 

education if they do not know that children can learn from a 

tone or an atmosphere1 .^ 

Finally, the Pope of Catholic Action brings to the 

fore the importance of the role of the laity in the apostolete 

of teaching; and after expressing his consolation and grati­

tude for the work they are doing in the schools, he urges the 

faithful to pray teat their numbers increase. oreover, he 

exhorts the pastors of souls to consider the formation of lay 

teachers one of their principal concerns.^ A fur cr/, this, 

22 JLka&«» P* 2k* 

23 G.K. Chesterton, *The Desert Island", in G-*L~'* 
Weekly. Vol. 1, issue of August 29, 1925, p. 329. 

2k Plus XI, OP* Clr.. p. 30. 
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from the idea that prevailed for centuries that the education 

of young Christians belonged exclusively to the priests and 

religious who sought the help of the laity only when this was 

necessary to supply for the Insufficiency of their numbers. ' 

In perfect agreement with Pope Plus AI, the Sacred 

iiynod of the Second Vatican Council also professed Its 

gratitude not only to the priests and Religious men and 

women, but also to ' the laity who by their evangelical self-

dedication are devoted to the noble work of education and 

of achool of every type and level [•••>• Likewise, this 

sane &aered aynod, again echoing the words of the Jtaeyclieal, 

exhorts, not only the pastors of souls, but also "the faith­

ful to assist to their utmost in finding suitable methods of 

education and programs of study and in forcing teachers who 

can give youth a true education".-'' 

A glance back over the Encyclical's claims to unique­

ness shows it to be: (1) the only Encyclical entirely on 

education to date; (2) the first addressed directly to the 

faithful} (3) the first to introduce new adaptations regard­

ing the State, the Family, £nvlronment, and the Laity. 

2> Foulquie, OP. Cit.. p. 129. 

Education. Washington, National Catholic Welfare Conference, 
October 26, 1965, p. 12. 

27 Ibid., p. 7. 



THE CBITSKION 1C 

2. Its Comprehensiveness* 

Pope Pius XI expressly says that it was not his 

purpose in writing the Encyclical to treat of education in 

its well-nigh inexhaustible range of theory and practice, 

but simply to summarise its main principles.^ Still, so 

vast is the scope of the document as it stands that within 

its range any ideas on education can find a sure testing 

ground illumined by the double light of reason and Revela­

tion* It Is a criterion of just such dimensions that is 

required to evaluate adequately the ideas that flow from 

Chesterton's pen on a great diversity of educational issues. 

These dimensions will be studied in relation tot 

(1) those to whom the Sncycllcal applies; (2) the extent of 

the matter treated; (3) the nature of the educand; and (M 

general educational problems. 

First of all, when the question arises as to whom 

the Encyclical applies, a distinction must be made between 

the Sovereign Pontiff's role as teacher and that of legis­

lator*2^ When he teaches, it is in obedience to the direct 

coaaand of Christ, "Going therefore, teach ye all nations.' "30 

26 Pius XI, OP. Clt.. p. 2. 

29 'The Pontiff, Teacher and Legislator", 
editorial in America. Vol. *»2, J?o. lb, j ssue of February 8, 
193C, p. W22. 

30 Matthew, 2b:19. 
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And his lesson Is directed to all men, Irrespective of creed 

or nationality* As a legislator, however, he extends or re­

tracts the sphere of his legislation within the limits of the 

power given him by Christ* 

Sow it is obvious that in his Encyclical Plus XI 

does not speak as a legislator* As already stated, he adds 

nothing to the existing laws, his purpose being to explain 

the principles on which these natural and supernatural laws 

are based, and to urge obedience to them. With this in mind 

he sets forth the rights and duties of the Church, the family 

and the State in education, bringing emphasis to bear on the 

principles taught by the Church from the beginning. Clearly, 

then, the Sncycllcal presents the Pontiff, not as a legisla­

tor, but as a teacher, and in this capacity ht enunciates 

particular or general truths in morals or religion which are 

valid everywhere* Therefore, it is untenable to contend that 

though the Sncycllcal is addressed to the faithful or the 

Catholic world it is directed only to them. 

The fact that on the whole the Encyclical was favor­

ably received by many non-Catholics and tj.eir clergy is 

evidence that its real purpose and meaning were understood.31 

Rabbi Jacob Katz, of the onteflors Congregation in the 

Bronx, Sew York, readily grasps the point that Pope Pius XI 

31 "Thinking with Rome", editorial in 
Aj|§rjLSa, Vol. h2t No. 19, issue of February 15, 193C, p. W 7 . 
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speaks in the Encyclical as a teacher when he says: 

Discarding all creedal differences, the educator 
of youth of whatever race or religion is inclined to 
agree with the Pope's Sncycllcal. The recently pub­
lished full text of that wonderful document reveals 
the fullness of the heart, the maturity of the mind, 
and the eternal vision of a teacher of religion who 
seeks to give his own, we believe, a whole philosophy 
of life* Who can disagree with the Pope's criticism 
of modern education and modern life. Let his 
weighty words become an inspiration to Catholics, 
and a stimulus to Jews to give their youth a Jewish 
education.32 

But it would be unrealistic to expect all non-

Catholics to recognize the universality of the teaching role 

of the Holy Father and to experience no difficulty in under­

standing the bill of rights In education which he claims 

for the Church. An editorial33 in America states that this 

difficulty is based on the fact that they have never accus­

tomed themselves to the idea of a religious society which is 

supreme in matters of religion and morality. The spiritual 

supremacy which Catholics attribute to the Church founded 

by Christ they attribute either to the State or to them­

selves In the exercise of their own private judgment. 

Further insight on the Protestant point of view is 

provided by Dr. Luther Allan Welgle, Dean of the Divinity 

32 Jacob Kate, New York TimesT issue of January 27, 
1930. quoted in "KabU Katz and the Pope", editorial in 
America. Vol. ̂ 2, Ho. 16, issue of February 3, 1930, p. V23. 

33 "The Rights of the Church in Education", 
editorial in America. Vol. *f2, 3o, 17, issue of February 1, 
1930, p. 393. 
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bchool of Yale University i n h i s commentary on the Encyclical 

In which he stated in part! 

The protest&nt dissents from the view of 
authority in rel igion which underlies the entire 
document} the almost wholly deductive character of 
the argument i s to hi© unconvincing, especially 
since he questions i t s premises; and I t s statements 
fr-r© so general that they seem to him to combine 
scholastic precision with r e a l i s t i c vagueness. The 
protestant i s conscious that his thought and lan­
guage move in a different universe of discourse. 
There la thus an ambivalence of thought and lan­
guage when Catholic and Protestant aseet in discus­
sion of a document l ike this.3** 

However that axay be, i t i s worth noting that just a 

month e&rlier the s& ê I T . Weigle disagreed with the editor 

of The Itew York Times who declared that the Pontiff 's 'whole 

thought on the subject of education by the fctate &ppet>rs to 

be [ . . . , against American ide&ls ana practice' ,3t His reply 

would not have been out of place within the very te..t of 

the Encyclical i t s e l f ; 

Mien the public school Ignores re l ig ion, i t con­
veys to our children the suggestion that rel igion i s 
without truth or value. I t becomes, quite uninten­
t ional ly , I grant, a fosterer of atheism and irreligion* 
The present systesa ref lects the conviction o: no one, 
except such freethinkers as have been brought up in 
&theisa.3o 

3b L .A, »,'elgle, "Protestant Comment on the encyclical 
on Education by Pope Plus A I % in Current History. Vol. 31, !fo. 6, Issue of 'torch lv30, p. lcc-9. 

35 "The Pope snd Education-, editorial in 
Ifaf ffrw YftTfa XAffi«»> issue of January 20, 1930, p. «0 t col . k 
and 5* 

36 L,A. weigle, quoted in "Tears of The Times*', edi­
torial in AaajJLs*., Vol. k2, So. 17, issue of February 1, 1930, 
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Thus, the comprehensiveness of the Encyclical can 

be seen to be such that it Includes all &en in its teaching; 

for although it does not pretend to legislate, it has & 

message and a spirit to transmit to all. And even those 

who tend to quarrel with the dogmatic positions set forth 

cannot but respect the D&sic principles underlying its en­

tire structure, when the inc/clical first appeared, bigots 

who nad not yet read it began to pr&te of invaded parental 

rights ana divided civic allegiance, but the din soon died 

away because 'Once the document WLS examined, most non-

Catholics discovered that though they might not agree with 

some minor applications, its deeply religious appeal they 

could not withstand•"37 

That so many non-Catholics could agree with so much 

of the teaching contained In the Lncyclical does not render 

less extraordinary the fact that the non-Catholic Chesterton 

unwittingly anticipated so auch of it by many years in his 

writings, lectures and debates. Indeed, so orthodox were the 

doctrines he advocated even in the early /ear:, of the century 

that it has been said of those years3 "In all probability he 

had not read a word of Catholic social doctrine nor heard of 

the great encyclicals, but his spirit and doctrine are 

37 Paul L. Blakely, "The Encyclical on Education", 
in America. Vol. **3, t.o, I*', Issue of July 2., 1/3C, p. 2^1. 
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those of a «&&n reared on the encyclical £ or ,eo -.III and 

Pius /J*"-**5 iJevertheles.v, the investigation oi the real 

extent of his agreement with the criterion remains the 

purpose of the present study. 

The note of comprehensiveness may also be applied 

to the extent of the matter which includes (1) educational 

authority, (2) educational purpose, and (3) educational 

method* By educational authority is ceant all those re­

sponsible for education, whose right and duty it is to con­

tribute in their respective capacities to the complete edu­

cation of the child* The Encyclical clearly states what 

these rights and duties are that are proper to the Church, 

the Family and the State* Moreover, it specifies the con­

ditions that should govern their Interrelations if their 

Cod-given roles are to be functionally efficient. In the 

area of educative authority, then, nothing essential hau 

been overlooked, and the very brevity of the statement but 

adds to the comprehensiveness that a multiplicity of details 

would tend to diminish* 

Along with authority and intimately related to it 

the educational purpose In the Christian economy enjoys 

a comprehensiveness that only the Catholic ideel possesses* 

This ideal which is to "prepare the child to be e virile 

3b Hugh Kelly, *0.k. Chestertorn His Philosophy of 
Life", in §S&&3&i Vol. 31» «o. 121, issue of iareh 19«*2, 
P. 93. 
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son or daughter of the Church, the oest possible representa­

tive of family tradition, and a loyal and alert member of 

society"39 can be fully realised only when education has 

measured up to the criterion set by Pope Plus XI and produced 

"the supernatural man who thinks, judges and acts constantly 

and consistently in accordance with right reason illumined 

by the supernatural light of u.c example and teaching of 
ko Christ". Herein is contained the whole gamut of full 

human living including the physical and spiritual, intellec­

tual and moral, individual, domestic and social, a range vt»st 

enough to allow for tho evaluation or hay ideas that aiight 

be advanced concerning the ' why'-' o." education. 

Ais to educational aethoc, nothing could ha more 

comprehensive; for 

When we come to method, we arrive of course at 
the most relative, the least permanent, aspect of 
education* [...? The Catholic attitude toward method 
is, however, not at all dogmatic* It merely asserts 
that the manner in which children are taught oust , 
not conflict with the purpose for which they are taught.H1 

So, if naturalistic methods assume that a child is an animal 

who needs only to be trained in the art of obeying his 

39 "The Pope and Education", editorial in 
CotcmonweAl. Vol. 11, So. 13, issue of January 29, 1930, 

Uu Pius XI, OP. Clt*. p. 32. 

kl 'The Pope and Education", Co. Clt. 
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instincts, it is impossible that the product should be a 

virile -somber of too Church* With this sole restriction, 

then, the Christian teacher is advised to use "whatever 

there la of real worth in the systems and methods of our 

modern times'* 2 with the caution that ho be not hasty In 

abandoning what the experience of the centuries has found 

to be of real worth* 

This loaves the academic door vide open to progress 

in educational method; and surely, it is imperative that 

Cathollo education keep abreast of the times* But this 

keeping in stop with modern trends can safely bo done only 

on condition that the school does not lose sight of the 

purpose of Christian education of which the teachings of 

the Encyclical are the infallible criteria* 

tiince every educational philosophy is based on what 

the nature of man is thought to bo, it is of paramount impor­

tance to know the truth about his nature la order to under­

stand M s dignity and his destiny and to educate him accord­

ingly* When it comes to the question of the subject of 

Christian education, no more complete idea of the educand 

can bo iaaglnod than that held by the xioly Father, an idea 

based on an explicit and comprehensive knowledge and «m 

acceptance of man* a whole being when he says, "in fact it 

va Pius xi, ja&uiii.. p. 29. 
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must never bo forgotten that the subject of Christian educa­

tion is man whole and entire, soul united to body in unity of 

nature, vita all his faculties [...]". J But the subject of 

Christian education is not merely the whole natural man, but 

man raised to the supernatural order, the supernaturalixed 

human being, *£•••] nan, therefore, fallen from his original 

estate, but redeemed by Christ and restored to the SUper-

natural condition of adopted son of God [.../' and destined 

for eternal happiness with Him who is infinitely perfect* 

This Christian concept of the oducand is much broader 

than the naturalistic assumption that the subject to be edu­

cated la the intellectual faculty of human nature, or even 

the whole human person in the natural order, and this because 

it sees man as nothing loss than the whole human person ele­

vated to the supernatural order by grace* And it is only in 

the light of this knowledge so clearly set forth in the 

Sncycllcal that a true appraisal can be made of the various 

philosophical and pedagogical theories which, from time to 

time, strut across the educational stage* 

^ifeld., P. 19* 

****tt»>t P* 20* 
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3* Its Permanence* 

If there is a characteristic to which a workable 

criterion should lay claim, it is, without doubt, that of 

permanence* In the world of ideas so ready to call truth 

relative and so accustomed to shifting values, there must 

be timeless principles against which to measure the prin­

ciples of the times* These the Encyclical contains; for it 

was not without an awareness of this need in education that 

Pope Pius XI based his teaching throughout the document on 

such abiding and immutable truths as those found in the 

Deposit of Faith and in the natural law. 

First of all, as the holy Father reminds the faithful, 

since the Incarnation of Him "who is the way, tho truth and 

the life, there can be no Ideally perfect education that is 

not Christian education".**? The fact that certain educational 

conditions may justify compromise in nowise alters the nature 

of the ideal* And the subject in whom this ideal is to be 

realised is man composed of body and soul, fallen but re­

deemed and raised "to the supernatural condition of adopted 
b-6 

son of CJodn. But in spite of his restoration to the life 

of grace, man still bears the "effects of Original iin, the 

bŜ ibld.., p. 3. 

*•© Ibid*, p. 20. 
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chief of which are weakness of will and disorderly inclina­

tions". Therefore any educational philosophy that Ignores 

the supernatural and denies the existence of the effects of 

Original Sin has been condemned by Pope Plus XI as false* 

Another permanent note is the mission and authority 

to teach given to the Church by her Divine Founder with the 

command "to direct and fashion men, in all their actions, to 

purity of morals and integrity of life, in accordance with 

revealed doctrine*. * It is noteworthy that thirty-six years 

after the Encyclical the Second Vatican Council has empha­

sised the Church*s magisterial office by declaring* 

Finally, in a special way, the duty of educating 
belongs to the Church, not merely because It must be 
recognised as a human society capable of educating, 
but especially because It has the responsibility of 
announcing the way of salvation to all men, of 
communicating the life of Christ to those who be­
lieve, and in her unfailing solicitude, of assisting 
men to be able to come to the fullness of this life. 50 

And the permanent character of this mission of the 

Church has been bestowed by Christ Himself who has destined 

it to last "even to the consummation of the world" *$*• 

h7 Ibid. 

k& JhjL£. 

bo J&1A*, p. 5* 

50 Second Vatican Council, Declaration on Christian 
MUS&&SB* P* ?• 

51 s<fetthev, 2o 120. 
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The favorable reception which, on the whole, was given 

the Encyclical by people of all faiths may be ascribed to the 

fact that those who could not in conscience accept the dogmatic 

statements were ready and willing to recognise the claims of 

the natural law on which so much of the message is based. And 

not the least of these claims is that 9V9ry child has a right 

to an education,52 and, as though fearful lest this truth be 

forgotten, the Second Vatican Council repeats that "All men 

of every race, condition and age, since they enjoy the dignity 

of a human being, have an inalienable right to an education."^ 

Along with this right of the child exist the invio­

lable right and duty of parents to educate their children; 

and here again the Council Fathers echo the words of Pius XI 

when they statet "Parents who have the primary and inalien­

able right and duty to educate their children must enjoy true 

liberty in their choice of schools.'"' 

As a corollary of this, the natural law moreover 

Imposes on the civil power the obligation to respect distri­

butive justice and at the same time to refrain from all 

attempts to monopolize education*55 

52 Pius A I , OP. Clt.. p. It. 

53 Second Vatican Council, Declaration on Christian 
gflV.fitttw»» ?• 2-

55 Pius XI, OP* Clt.. p. 15. 
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With these laws so deeply and permanently rooted in 

human nature, and so much in accord with the common sense of 

mankind, all but those who lack good-will can fully agree* 

And it is this feature of the Encyclical that helps to make 

it so functional in estimating the ideas of Chesterton whose 

whole career was devoted to the defense of such fundamental 

values and natural rights* 

k. Its Flexibility. 

Another quality that enriches the Encyclical as a 

criterion is its flexibility. This may not be immediately 

obvious due to its dogmatic nature and to what is sometimes 

described as its aggressive tone} but a look at the times 

that called for it may help towards an understanding of the 

style with which its spirit is clothed. 

It must be remembered that in 1929 Pope Plus XI was 

rowing the Bark of Peter through ^%r^ rough waters* An 

article,'' published a few months after the Encyclical, re­

calls that dating back to the destructive confiscations of 

educational foundations during the Revolution and the 

Napoleonic wars, which placed the State in a position to 

diotate policies in education through the power of the purse, 

56 I. Corcoran, "The Catholic Philosophy of Education, 
in Studies* Vol. 19» 30* 7*» issue of June 1930, p. 199. 
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toe control and direction of education has been the chief 

aim of the secularist forces in Europe and America. That 

great upheaval, operative all over historic Europe for a 

quarter of a century, gave the neutral or secularised school 

a place among Christian peoples* These secular forces were 

fully active during 1921-30 when the Christian school strug­

gled for survival against the materialistic and nationalistic 

ideologies of Fascism, Nazism, Socialism and Communism that 

harassed the pontificate of Plus XI. So, in the fsce of the 

violent threat to Christian education It is not to be won­

dered at that the Father of Christendom should state the case 

for Catholic schools in such emphatic and unequivocal terms. 

Nor did the Apostolic Letter come as a surprise* 

On the contrary, considering the numerous problems confront­

ing education, the Catholic world expected a papal pronounce­

ment on this vital question. In fact, "we waited long for 

it| at least five years ago rumor, resting partly on hope 

and partly on Information, assured us that Home would soon 

speak*.5? And what Rome had to say to the world of 1929, 

since it shares the tlmelessness of the truths it sets forth, 

is as applicable today as it was then* This applicability 

is due to the fact that the Encyclical possesses an intrinsic 

flexibility without which it would cense to be a functional 

criterion in a dynamic society* An example of this occurs 

57 Blakely, O P . Clt*. p. 2oi. 
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when the Holy Father speaking of the willingness of the 

Church that her schools be in keeping with the legitimate 

dispositions of civil authority, says that 'she is in every 

way ready to co-operate with this authority and to make pro­

vision for a mutual understanding, should difficulties 

arise".50 Another example is seen in the permission avail­

able to Catholic children to frequent secular schools when 

circumstances render their attendance at Catholic schools 

extremely difficult.59 Though this .concession is, according 

to the Encyclical, merely a toleration, Consignor John Ryan 

offers this interpretation: 

His condemnation of neutral or lay schools 
applies mainly to certain countries in Europe* This 
is evident from the statement that these schools 
have originated since the beginning of the reign of 
Pius IX*©0 

This interpretation is not meant to minimise the 

ideal of Catholic schools for Catholic children, an ideal 

upheld by the Second Vatican Council when it "also reminds 

Catholic parents of the duty of entrusting their Catholic 

children to Catholic schools wherever and whenever it is 

possible'.61 Rather, it carries the implication that the 

5$ Pius XI, PjuJEii** P* 7. 

59 ibM»» P- 27* 

60 John A* Ryan, "Encyclical on Education. Catholic 
Interpretation", In Current History. Vol. 31, 86. 6, issue 
of March 1930, p. IOGT. 

61 Second Vatican Council, Declaration on Christian 
Education, p. 9* 
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f l e x i b i l i t y of the Encyclical i s such as to take into account 

the nature and the organisation of the school systems of 

various countries and certain adaptations that the changing 

times demand* 

In this connection i t may be relevant to mention the 

question of shared time which Is being seriously studied by 

American Catholic educational authori t ies* 6 2 This i s 

recognised as a compromise, but because of the advantages 

i t offers to Catholic youth, i t may be approved by the 

Sncycllcal which allows "the State, in view of the common 

good, to promote i n various ways the education and instruc­

tion of youth' • 3 

Another sign of the f l e x i b i l i t y of the Encyclical i s 

i t s susceptibility to updating; and this ability to lend 

i t se l f to renewal will find favor with the Council Fathers, 

for, according to Bishop Robert Emmet Tracy writing froa 

the Council, ''What these Fathers feel the world expects i s 

an updating of that powerful document, a veritable Mâ na 

CfrlU on. ^Mg*U9ft for our own d*y.»oU 

62 Thomas Finucan, "Is Shared Time a Practical 
PosslblUty?", inJtUi l f t t f MttciU93, Vol. 60, No. 6, issue 
of HOv.-Dec* 19©5* P. **51. 

63 Plus JCI, PJU^CJJ.., P. Ik. 

$k Robert Emmet Tracy, "Letter from the Council", in 
America. Vol* 113» Ho* 16, issue of October lu, 1,^5, p. V32. 
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Among the vital ideas presented by the Council 

Fathers in their debate on educaUon In November 1961*, these 

may be mentioned as being representative of their thought: 

(1) The important distinction between the -.tata and society 

in education (as urged by Bishop Halone of Youngstown, Ohio). 

(2) A thorough treatment of the rights of parents (a& urged 

by Cardinal 3poilman of Hew York). (3) A synthesis at the 

very beginning, clearly indicating—even if not fully 

developing—both the philosophy and the theology of Chris­

tian education (again as urged by Bishop Salone). (k) Jtress 

on the linking haruony of the various roles of family, State 

and Church—instead of setting each one against the other by 

emphasising merely the rights of each. And ($) & good "tone" 

to the document—one that is pastoral and apostolic (as 

urged by many rathersi Archbishop Cody of Chicago; Liahops 

Elchlnger and Gouyon, of /ranee, Bishop Pohlschnelder of 

Germany).°* j^ch a document would also preclude unseemly 

brevity, unevenness and diffuseness. 

If end when a new encyclical on education i- issued 

to the world, it is certain that it will be animated with 

the ecumenical spirit of the Church of today anc tomorrow. 

However, it may not be an overstatement to say that when it 

does appear, attuned to the needs of modern times by the 

inspired suggestions of the Council Fathers, It will be 

&5JMd.. 
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evident that it was drawn up with the document of Pope Plus 

XI in hand* For the notes of uniqueness, comprehensiveness, 

permanence and flexibility which make it so functional for 

the PT9B&TA study old fair to qualify it as e criterion for 

further papal pronouncements on the vital topic of education. 

An introduction to the Encyclical as criterion must 

needs be followed by an introduction to the writer on whose 

educational ideas it will be set to work. Therefore, the 

next chapter will offer a brief biographical sketch of 

Gilbert Keith Chesterton along with a look at the times in 

which he wrote and the Influence they brought to bear on his 

educational thinking. 



CHAPTER II 

CHESTERTON AHD HIS TIMES 

1* Biographical Sketch. 

Gilbert Keith Chesterton, the son of Edward Chester-

ten and ilerle Louise Grosje&n, was born on toy 29, IctfW, on 

Campden Hill, Kensington, near London, England, and was bap­

tised in the Anglican Church of ot* George* His brother 

Cecil was born five years later, and there was also a little 

sister Beatrice who died in babyhood* The family, which be­

longed to the stable middle class of Victorian England, was 

Liberal in politics and vaguely Christian and uncommitted In 

religion. 

As a child, Gilbert Chesterton was a combination of 

backwardness and precocity. In some ways he was very back­

ward) he did not talk much before three, and he was eight 

before he learned to read* However, his story-telling and 

verse-making began rather early, but not in the abundance 

that marked his drawings.1 

He was sent to St* Paul's, an old city school made 

illustrious by Hilton, Marlborough, and a host of other 

distinguished men* Always last or near the last In his "form" 

Sheed and 
1 MaiaieWard, Gilbert Keith Chesterton. Sew York, 
d Ward, 19^3. p. d. 
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there, Chesterton is not considered one of the lights of that 

school; he could not even reach the highest form on his own 

merits. In 1&92, when he was two years behind his fellows, he 

entered a competition for a prise poem and won it with his 

Jli, ffrinqft ̂ ftvA^i flat .AflMttt fX tft« todwV*ff»2 Because of 

this, he was given the privileges of the highest form, though 

he still did not belong to it* In the meantime, since he 

could not join the top form's debating association, with a 

dozen of his friends he founded the Junior Debating dub and 

served as its president* A year later the group produced a 

oagaslne called The Debater. His sharp-witted juniors, a bit 

precocious themselves, accepted Chesterton as their leader 

when they formed a literary society. The authorities were 

less certain that genius lurked in the absent-minded student; 

they wryly conceded that "He ought to be In a studio not at 

school."v 

So, when all his friends left for Oxford or Cambridge, 

Chesterton went to the glade School of Art* iie had consider­

able powers as a caricaturist and draughtsman, as his later 

illustrations In lillaire Belloc* s satirical novels were to 

prove* however, it soon became evident that his talents were 

primarily literary rather then artistic* During his years 

2 ward, UP. Clt.. p. 66C. 

3 Garry Wills, ^ f t t r t W * m ^ . ajft, Sew York, 
dheed and Ward, 1961, p. 12. 
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at the Blade School, from 1$92 to lb95« be also attended 

lectures on English Literature at University College} and it 

was at the end of this time that he realised that his real 

interest was in ideas rather than In art* For the next four 

years he read proofs for publishers, first at Redway and then 

at Fisher Unwlnj he also reviewed books on art for the 

Bookman* 

It was "only after this proper incubation period" 

that Chesterton burst into print. In 1900, the year he left 

Fisher Unwin, he wrote reviews in almost every issue of Ihj. 

aoeakori by 1901 he was contributing his weekly column to 

Ifrtt M i r fflftfi* Though the launching of his journalistic 

career la usually asseoiated with the Boer War and his associ­

ation with the Pro-Boers, he had not entered journalism as a 

politioal commentator. Rather, the defense of principles was 

the task he had set himself. 

On June 2b, 1901, Chesterton was married to Frances 

Blogg, at Kensington Parish Church* In 1909, they moved out 

of London into Top Meadow Cottage in Beaconsfleld. Between 

these dates stand what may be called his golden years on 

Fleet Street* A publisher's reader took London by storm} 

he seemed not only to have appeared from nowhere, but to be 

omnipresent, entering wvry controversy, known in every pub 

k Wills, &*.£&-, P. 55. 
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along Fleet Street, lecturing everywhere* His face leaped 

out at readers from 9^ty kind of journal* Books and articles 

came pouring out from his pen with bewildering rapidity. So 

less than fifteen of his best books were published during 

those years* Truly, what was written of hia after his death 

could be aptly quoted here: 

Mr. Chesterton was the nearest thing to per­
petual motion our common literature has seen. He 
was literally 'at it* all the ti«e, and one knew 
that he never forgot to keep on hammering at every 
anvil in his shop. There never seemed to be a point 
at which he would be likely to say, 'There, that's 
enough of that'. It would be a bad paradox but 
in many ways a sound truth to hold that he never 
aimed to Improve, unless it were to Improve his aim. 
He was like an archer with a number of targets and 
an unflagging Interest in his sport.5 

From 1909 on, his study in Beaconsfleld was to be the 

scene of most of Chesterton's writing* From there caae over 

eighty books comprising eua^^s, poems, plays, stories, biog­

raphies, criticisms and history. ?.dded to this oassive pro­

duction were countless contributions to periodicals on both 

sides of the Atlantic, articles treating of a wide variety 

of subjects but always in defense of fundamental principles. 

Meanwhile, his popularity as a speaker was growing, 

and his lecture tours took hia all ever England, through 

much of continental Europe, and to America, IXirlng his first 

visit to America in 1921, he lectured in Now York, Boston, 

5 "Death's Harvest", editorial in Commonweal. 
Vol. 2kt So. 9, issue of June 26, 1936, p. 2^3. 
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Philadelphia, Detroit) Chicago, and travelled as far south 

as flashviile, Tennessee* In Toronto he lectured on "The 

Ignorance of the Educated". On his return to England he pub­

lished )$m\ ,1 $m JBJllilflon. His second visit to America 

was in 1930 when he was Invited to lecture at the University 

of Hotre Pane, Indiana* Here he lectured every night, 

alternating a course on Victorian Literature with one on the 

great figures of Victorian History, thirty-six lectures all 

told, with an average attendance of five hundred* Again in 

Toronto, his subject was "Culture and the Coming Peril". 

Speaking of this trip* Chesterton had this to say, MMy last 

American tour consisted of inflicting no less than ninety 
7 

lectures on people who never did me any harm." The mBU^u 

he had written while travelling were the material for jijdie-

U&hU Mtiffif Iifflnflfffl tuft MfWfX, XffliW.* 

In 1923 he was invited to give a week's series of 

talks in Holland, and 1927 found him in Poland for a month 

as a guest of the Polish Government* A visit to Rome in 1929 

which produced Ihe ftfSuxrfr9Uofl of Rope, was marked by lec­

tures at the English College, the Scots College, the Ameri­

can College, and the Beds. At the iioly Child Convent he 

b ward, 2Ba-&&*f p. 5&1* 

7 G.K. Chesterton, A¥*$Fl9ifffrl?lwf» London, Burns Oates 
and washbourne Ltd*, 1936, p. 310. 
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spoke to a crowded audience on "Thomas More and Humanism"."' 

while in Home he was granted an audience with the Holy Father, 

then Pope Pius XI, and interviewed useolini. 

In 1932» the Chestertons attended the Eucheristie 

Congress in Dublin the memories of which remain In Chrft,*Vmft-

m H AftVflMWUffr 

In the autumn of the same year, Chesterton was first 

asked to undertake a series of radio talks for the British 

Broadcasting Corporation* He accepted this added burden of 

work, and won Instant acclaim* As a speaker he was even more 

successful over the air than on the platform. And that is 

significant when one considers that 

So Catholic Englishman was anything like so widely 
known in Europe* Books have been written about him in 
many languages and his works translated Into French, 
German, Dutch, Csech, Russian, Polish, Spanish and 
Italian* A Letter from Russia asked for his photograph 
for XhJ.MMajAnj of fofrornajlonaj, UffifSttcy ** a writer 
whose works are well known in the Soviet Onion*/ 

This mention of Chesterton as a Catholic turns the 

years back to 1922 when he was received into the Church by 

/Consignor John O'Connor, the hero of Ifre Fitter grown, Stories. 

His path to the Church led through the agnosticism of his 

youth which followed on the complete loss of the shallow 

religion on which he was reared, and through the Anglo-

Catholicism which he embraced at the time of his marriage* 

9 Ibid. 
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riven before his official reception into the Church, 

"for Catholics as for Protestants, Chesterton was & catholic 

before 1922", i 0 as can be seen as early as 1903 in his r e l i ­

gious controversy with ilr. Robert Blatchford, Editor of TĴ e. 

£2&&m* *** *» &i* 8X*Vm&9?&. vhleh was written in lvCo and 

which has been compared with Cardinal Sewman's famous 

enaUfiriuCmUmSm * 

Especially after his conversion, so strenuously did 

he work with Hilaire Belloc In the field of Catholic apolo­

getics that they nave both been recognised as valiant cham­

pions of the Church. It came as no great surprise, then, 

when in 193^ "Word was received in May that the Holy Father 

had bestowed on Mr* hUlaire Belloc and ir* Gilbert Keith 

Chesterton, the anight Commandership with star, of the Order 

of lit. Gregory the Great.'11 

On June l*t, iv36, Chesterton died at Beaconsfleld, 

and his funeral was attended by his friends from London, 

from all over England, from rTance and from America* hater, 

onsignor Knox at a special service for him in Westminster 

Cathedral preached to a much vaster crowd* It was on tnis 

occasion that the telegram sent to Cardinal Kinsley -y 

10 .sargaret Clarke, '"Chesterton the Classicist", in 
Dublin Review. Vol. 229, So. W67, i»sue of Spring 1955, p. 66. 

11 "Papal Honors for Two English Catholic 
writers", ̂ tekriml in filfhoU? ffWUt vol. 139, Jo* ©32, 
issue of July 193*t P. 1*93. 
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Cardinal P&celli, later H?**® ,'J.US .ill, was read to the 

congregation. The following is the Paptl message or 

sympathy: 

Holy Father deeply grieved de&th Mr. Gilbert 
Keith Chesterton devoted son Holy Church gifted 
Defender of the Catholic Faith. His Holiness 
offers paternal sympathy people of England assures 
prayers dear departed bestows Apostolic Benediction.12 

The secular press would not print the telegram in 

full because it bestowed upon a -utject a royal title, onu 

first given to king Henry VIII. 

During his literary career, the acade&ic world also 

recognised his work as a writer. In the British Isles alone 

he was honored with the titles of F^iow of the Royal Society 

PJC aJTJffftlfMir* (London), poc\pr of jaws (Edinburgh), Doctor of 

UWfotWfi (Dublin). 

Because Chesterton's eooraous contribution to English 

Letters is so varied that it practically runs the whole ga&ut 

of literary foraja, it has been deeded helpful, in order to 

provide a clearer view of his work, to consider him under 

the sub-titles: a) The Journalist, b) The Essayist, c) The 

Poet, d) The novelist, and e) The Biographer. 

12 ward, OP. Clt.. p. 65^. 

13 ano'a Who. London, A 4 C Black, 1936, p. 6l»f. 
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a) The Journalist.- Chesterton worled successfully 

in every medium of literary expression with such versatility 

that critics have been forced to regard him as a miscellane­

ous writer. That he could turn out an average of tijee books 

a year, for three and a half decades is resiarkable enough) 

it Is still more remarkable that so much of this gargantuan 

output rises above mere journalistic competence* But a 

journalist he became, and even in later years when he won 

fame as a novelist, poet, essayist, and critic, he would 

claim no other title than that of journalist. In spite of his 

wide reading and his unerring grasp of literary and philo­

sophical problems he professed to speak for the man in the 

street* 

While still at St. Paul's ichool, he foreshadowed a 

long journalistic career when he helped to produce the 

school magasine, The Debater for which he wrote essays and 

poems* It was while following courses in English Literature 

that he met Ernest Rodder Williams, soon to become governor 

director of the publishing house of Bodder and r. tough ton, who 

started him on his literary career by asking his to review 

books in that firm's monthly journal, the Bookman. Although 

he took no degree, before he was twenty-one he was well 

launched as a reviewer and journalist. In lv?9 Chesterton 

was working on The aaeaker. a small weekly run by himself and 

a group of young Liberals whose general outlook was congenial 
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to his own. It was &t this time that his great friendship 

with Hilaire Belloc had begun with i t s deep influence on his 

social thinking. By 1901, he was contributing his weekly 

column to the Dally Ifewa* and froa 19C5 t i l l h is death in 

1936, he wrote a regular weekly ar t i c l e for "Our notebook" 

in the mustfffrrfllfl i<Pfl°ffR ¥ » • 
With Rllalre Belloc and his own brother, Cecil , he 

founded the flew f i tness in 1912 for the purpose of exposing 

and attacking po l i t i ca l corruption. Cecil was editor, and 

when he was ki l led in the war Chesterton regained with the 

paper as editor unti l i t died financially in 1923* After two 

years I t revived as O.K.'s Weekly, and the emphasis was 

shifted fron the exposure of po l i t i ca l corruption to the 

advocacy of Dictrlbutlsm, a plan equally opposed to both 

Capitalism and Collectivism* 

Chesterton's other journalistic contacts Included 

l4Jtt£&&££t J&JUfeUt BUQk and„Hhlt«t fichp, fforjld, £±££±m, 

MLlftil lUttfiyTittffr *JMtt»lfl«» gjstflpdgr. Fortnightly Review. 

iiHdlfl, flow yofk laffifs,, Commonweal, etc* 

The choice of journalism as a career for a writer 

with such a variety of talents as Chesterton's often puzzled 

and sometimes annoyed his friends; but he wished, above a l l , 

to write on the problems of the day* lie seemed to think that 

the solution to a l l the po l i t i ca l and social i l l s of his 

times lay in the application of Christian principles of 
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justice. He used the press as a pulpit from which he fear­

lessly engaged in controversy with those whose "-isms" 

threatened the liberty of the country and the rights of the 

common man* &wr^ subject on which he wrote proved to be a 

peg on which to hang his philosophy of life* In all his 

work he is philosophising and testing contemporary institu­

tions and ideas by his own principles. These principles 

never changed except in depth and firmness) and here we have 

the most fundamental paradox of Chesterton: that the most 

provocative and many-sided man or the day was its most con­

sistent and traditional thinker. 

However, the necessity of being brilliant and sug­

gestive to attract the attention of the public led many to 

consider him as a clever writer who strained after paradox, 

and whose aia was to entertain. The truth is that he could 

not have made himself heard unless he had adopted a frivolous 

tone, and no doubt, some naive readers were misled into be­

lieving that he only meant to banter* But the conflict be­

tween Chesterton and his puoiic went deeper than that. Had 

he expressed his unpopular views openly he would no doubt 

have been stoned or silenced—which would have been the 

same to him. So he dressed his message in motley and de­

livered it in a thousand ways even though he resented the 

l*f Eaile Cammaerts, The Laughing Prophet. London, 
sethuen and Company, 1937, P. 12. 
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injustice of those who, vaile enjoying hi^ jokes, recused to 

listen to his arguments* That he felt the humiliation o: 

being applauded as an entertainer and ignored a- a thinker 

can be seen from his resarK, "Here light sophistry is the 

thing that 1 happen to despise most of all things, and it Is 

perhaps e wholesome fact tret it is the thing of which I 

am generally accused.'"1' hut since humor succeeds where many 

a more pretentious weapon falls, and because paradox was a 

vital part of Chesterton, the awareness of this misunderstand­

ing could not deter him from attempting to make truth palat­

able and to establish contact not with the learned few but 

with the human many. It was tnis twofold hope that journal-

Ism offered him, a hope that seems to have been realized: 

The fact that modern journalism stands ior so 
much that we Catholics regard as worthless, and even 
dangerous to l&ith and morals, is not to de wondered 
at when we consider that it is so largely inspired 
by the powers of materialism anu negation standing 
where they ought not. But that a aan should come 
out of Fleet dtreet to challenge these modern 
fashions of thought in tua name of all that is tra­
ditional and Catholic is* indeed, something new and 
strange* Such a man la Gilbert Keith Chesterton* 
[*..j he has becose a sign in the way, a nerald of 
change in the thoughts and convictions of acn.16 

15 Gilbert Keith Chesterton, Orthodoxy. sew Yor*, 
John Lane Company, 1909* p* 17* 

16 \*.E. Campbell, "G,F.. Chestertont Inquisitor and 
Lciaocrat*, in Catholic fror^d, Vol. ot, :io. *;;>«, issue of 
%rch 19C9, p. 769. 
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b) The Poet.- 'Whatever joy a man possesses comes 

out more naturally in vmrnm. and as we are seeking to under­

stand Chesterton, one cannot do better than to consider his 

poetry*tel? 

His first volumes, published in 19C0, were both 

verse* Greybeards at Play was a delightful set of satirical 

nonsense poems and pictures* This was so widely acclaimed 

that it was followed a month later fcy TJfre HM m&h\ in 

which Chesterton assumed the role of the prophet of praise 

and burst in upon the decadent age of the clghteen~nlnetlea 

with the holy fury of a crustier. All his songs were sung in 

challenge to the sterile cynicism of the literary world into 

which he had wandered. 

The Ballad of the white .iorse appeared in 1911 show­

ing his Homeric capacity for describing warfare. It is an 

epitome of the whole history of the struggle between the 

Faith and its foes. But the poet, always a teacher, insisted 

upon pointing the moral t the undying heathen will always come 

again, and the Christian can never be at peace in the world or 

at peace with the world. The spiritual saga never ends. This 

epic ballad of Arthur has been called the greatest literary 

achievement of the twentieth century.*0 

17 Theodore ieynard, 'The Chesterbelloc", in The 
•vmttelaOwTJUU vol. HO, l*b* 655» issue of November 1919, 

16 Ibid*, p. l$b. 



CHESTERTCK AliD HIS TIMES kl 

In 1915» Chesterton published Foeaa. a collection of 

a wide variety of verse ranging from the light s&tirical to 

the deeply devotional* The one that most caught the popular 

mood of the moment was his "Lepanto% In Don John of Austria 

flinging back the destructive forces of Islam, we catch 

glimpses of another knight of Christendom rallying all the 

powers of his mind and pen against the ranks of modern 

paganism* 

The same year saw the publication of a small volume of 

poems called Wine. Water and Song which contained some of the 

poems and drinking songs gathered from Chesterton's novels. 

In 1922, the year of his conversion, Chesterton wrote 

Ballad of Jt. Barbara and Other Verum^ which he dedicated to 

his wife; and in 1926, the year in which she joined him in 

the Church, he wrote The Cueen of Javeq Swords which contains 

his first Catholic poems the burden of which was the sense of 

guilt that reaches out to Christ* 

In these poems as in many others not easily available, 

Chesterton was always less concerned with the perfection of 

his work than with the spread of truth which, during the past 

century has had to sustain an attitude of defense until he 

[.... threw the doors wide open: and upon a world 
pallid and sick he sent floods of poetry, of joyous-
ness, of noble sympathies, of radiant and thundering 
humor - all drawn from unfailing sources of orthodoxy**9 

10 Paul Claudel, "Homage to C.K.C", in Cpjm»nwefil, 
Vol. 13, No. 9, issue of December 31, 1930, p. 229. 
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c) The Novelist . - Even in his novels Chesterton i s 

always the thinker$ he employed his immense powers of imagina­

t ion , invention, and wit to embody and enforce his ideas. In 

The Manoleon of Hotting Hil l . for instance, he glorif ied the 

love of the parish and the town as against cosmopolitanism and 

big business} and this as early as r x ^ . In 190o, The ,tpn ^ho 

d&a Thursday showed the inanity of an&rchisa as opposed to 

the tradition and the love of fundamental human tilings. In 

irianallvc. written in 1912, in the person of Innocent Smith 

who made a practice of eloping with his own wife, he praised 

the Christian idea of marriage. The Flying inn, published in 

191^« defended the l iber t i e s of the poor against the Furitani-

eel l eg i s la t ion of rich faddists* And even his Father Brown 

stories to which he gave a moral significance to action, are 

something more than f i r s t - c las s detective fiction* These 

s tor i e s , She Innocence of Father drown, 1911; The wisdom of 

fftUHff ffiT9Wttt W**i The Incredulity of Father Brown. 1V26; 

JJjtf gfvTfA 9f flrtofiT giWfl, 1927| a l l were combined in an 

omnibus volume in 1929* Even after t h i s . Father Brown 

s tor ies continued to appear in the Strand and other utaga^lnes. 

In 1935, these were collected into The acandal of Father Brown. 

20 Hugh Kelly, "O.K. Chestertoni His Philosophy of 
L i f e ' , in jgJttttUtl* *°1* 31, So. 121, issue of 'arch 19^2, 
p. b5* 



CiiE$TEKTGa* AHL HIS HIM3 ki 

In these stories social satire, comedy and debate give the 

complications so necessary to detective tales* 

The p.ub of fjueer Trades which appeared in 19Cf is 

a piece of asere whimsy. The sa&e ys&r The Baj.̂ . and the Cross 

came out with the story of two iaen who are prevented from 

fighting out their opposing philosophies by the interference 

of the modern world of compromise. The Beturn of Don 

Quixote. 1922, is a fantasia about the future in which the 

study of heraldry leads to the discovery of England and the 

centuries of her happiness and her faith* ' Increasingly, 

Chesterton saw the only future for his country in a re­

marriage between those divorced three hundred years agoi 

England and the Catholic Church."21 

stories which were puolished later are: The Poet 

M tt\« frfflftU9»» 1929i your FW-4Uffffff f^9^* 1?3C| and 

The Paradoxes of Mr* Pond. 1936. 

In this abundant contribution to tho world of 

letters Chesterton is not merely the novelist, &rxy sore than 

he was not merely the poet, but a m&n with a mission to ful­

fill* And all his ideas, in whatever form he chose to ex­

press them, were consistently aimed at leading men to the 

knowledge and appreciation of Christian values. 

21 Ward, OP- Clt*. p. 5^. 
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d) The Essayist.- Chesterton does not easily conform 

to the common conception of *a essayist* a© la much store 

a brilliant exponent of an original point of view. In other 

words, he essays to break down erroneous opinions held by 

other essayists, be they writers or politicians* In fact, 

with the advent of Chesterton the essay received a shock* 

It had to realise that it was a larger and wider thing than 

it had been before.22 He usee the essay to deal with a sub­

ject not so much in a dissertation as in a dissection* Having 

dissected one way so that it seems quite sure that no other 

method would do, he calmly dissects again in the opposite 

manner shoving that there are really two ways of looking at 

every question. This was a device to set his readers think­

ing, a device which, united to humor, gave to the essay a form 

that was light and a thought that w&s heavy* Such was his 

method of teaching. 

Since most of his hundred books vers volumes of 

essays, no attempt will be made to treat of tuem all. Some 

of his most characteristic books of essays should provide an 

insight into the enormous depth of his Intellect and u.t 

vast range of subject* 

22 F*trick Braybrooke, G.K. Chesterton. Philadelphia 
Uppiricott Company, 1922, p. 1. 
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As early as 1901, The Defendant was published* This 

is a collection of Chesterton*s essays that had appeared in 

The aaeaker in defense of the common, simple things that most 

people would not consider worth defending* His purpose was 

to remind man of his tendency to underrate his happiness and 

the things In life that are of the greatest value. The first 

collection of ,-ftU/ foYf articles appeared in 1S*C«3 under the 

title, All Things Considered. It deals with the vice* of the 

party system, the dangers of anonymous journalism, and the 

relationship between religion and science* The first book 

in which Chesterton formulated his maturing thought on the 

serious problems of life was lieretica. published in l'̂ I,'. With 

penetrating insight ho analyses the writings of his contem­

poraries and shows t&at none of them presents a satisfactory 

philosophy of life* In 19C^, he wrote Orthodoxy, an essay 

in which he showed how he found orthodoxy as the only answer 

to the riddle of the universe. In 1923, his Fancies Versus 

J&ga, gave his readers an idea of the Influences which helped 

to shape the pattern of his thought. And concerning the 

consistency of this thought he says: 

On the whole, however, whenever I happen to come 
across one of these fortunately forgotten fragments of 
my stratified past, I may Indeed shudder at their crudity 
o£ expression, but I am rather surprised to see how 
little my fundamental convictions have changed* i-or 
my final conviction, which was also a conversion, did 
not come to destroy hut to fulfill.23 

23 G,£. Chesterton, G.K.C. AS ,J.C». London, .4ethuen 
and Company, 19291 p. vii* 
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e) The Biographer*- During the years during which 

his philosophy was gradually taking shape Chesterton turned 

his hand frequently to the field of belles-lettresj and in 

this vast field he seems to have found for himself a place 

in the sun as a biographer* One cannot easily forget, nor 

would one want to, that his biographical work, for the most 

part, proved to be a springboard for his social and religious 

ideas. 

His first attempt at biography was made when, in 

1903, he was commissioned to do the Robert Browning volume 

In the authoritative "English Men of Letters* series. Though 

it was a success, the result was unexpected} for, character­

istically, instead of describing Browning's works he pre­

ferred to discuss his views, and to point out that Browning 

teaches men how to find good in what was apparently unmixed 

evil* 

In 1906, he wrote CnurLas Dickens stressing that 

writer's protest against the tyrannies of Victorian indus­

trialism, which was exactly the protest that he himself was 

anxious to make. His Qoorgj •ttffnfffle SftHWt in 1509, an 

appraisal of the gifted playwright as the Incarnation of 

modernism, is merely another rejoinder in their endless de­

bate, concentrating on the cold kindness and the fury of 

intellect in Shaw. 
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Chesterton used his experience as an art student to 

produce his study of G.F. Watts in 190V, and of William Blake 

in 1910, both for the "Popular Library of Arts" series* 

These stamp Chesterton as an art critic of no mean ability* 

William Cobbett. which appeared in 1925, showed the 

agreement between Cobbett's efforts to discredit the landed 

aristocracy of his day and Chesterton's doctrine of ristrl-

butism. In Robert Louis Stevenson, written in 1927, the 

biographer is caught re-assesslng his own reaction to the 

Victorian f la fle sl^glf-

When Chesterton wrote St* T r e n d s of Asslsl in 1923, 

he saw in St. Francis "the apotheosis of his old boyish 

thought - that thanksgiving is a duty and a joy, that we 
PL 

should love not 'humanity' but each human". 

without doubt, 3t. Thomas Aquinas. written In 1933, 

Is the greatest of his studies* "In that little work, the 

brilliant British thinker observed the rediscovery of Aquinas 
2S 

as a definite sign of hope for Western culture* w ' 

These biographical studies which focus attention on 

the thinking of Chesterton lead us to realize that 

2k Ward, Qp. Clt.. p . ^>2. 

2$ 4.<*. O e » * t "Twentieth-century He turn of «t. Thomas' , 
in entholla World. Vol. 179, No. 1C?2, issue of July lv5*+, 
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In the twentieth century he is one of the few 
free asen* And, to glance for a moment at some of 
the root ideas which underlay all his expressions 
of thought, we find over and over sgain not only a 
consistency from the earliest to the latest periods 
of his life, but also a constant appeal to what is 
timeless or revealed,26 

2* Social Forces Influencing His Writings. 

As a journalist and primarily Interested In social 

justice and religious principles, Chesterton was, sore than 

most writers, exposed to the influences of the day. Belong­

ing, as he did, to two centuries, he vas indifferent to the 

spirit of neither. The pessimistic philosophy and the deca­

dence in art and morality of the eighteen-nlneties disgusted 

him to the point where he could say, *'iy first Impulse to 

write and almost my first Impulse to think was a revolt of 

disgust with the lecadents and the aesthetic pessimism of the 

nineties*u2? 

,ffir*y,*>tifffo tVnjUT ^ The wild Knight are attempts 

to introduce an optimistic joy into the age. The first was 

an elaborate sneer at the boredom of a decade} the second 

was a more definite attack upon some points of its creeds and 

an assertion of the principles which matter most. 

26 0* feedonald, "G.&. Chesterton", in the Month. 
Vol* I6v, No. 366, issue of August 1936, p. lWo. 

27 O.K. Chesterton, Fancies Versus Fads. London, 
rtethuen and Company, 1925, p. 220. 
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Eia sense of justice towards small nations was 

violated when, in 1^99, the Conservative Government went to 

war with the South African Republics of the Transvaal and 

the Grange Free State* He was not content, like others, to 

argue that the British Empire was wrong to fight the couth 

African LepuLlicj he argued rather that they were right to 

fight the British Empire* In tills he was in violent reaction 

against the popular imperalisa whose tyranny imposed uni­

formity upon peoples of different cultures. These unpopular 

views he poured forth in the Sneaker and the rally News. It 

was these same views which later inspired the extravansa, 

H M M^Um ffl* flrtUaff flUi. Indeed, it might not be too 

much to say that the joyous Christian spirit that permeated 

all of his work was in direct defiance of the gloomy mood of 

the times* 

In 1H 5, Heretics was written to attack the philosophy 

of life so complacently advocated by some of his contempo­

raries as answers to the social problems of the day* Basing 

his refutation of their views on the thesis that there can 

be no real social reform without true philosophy or dogma, 

he vigorously proceeded to condemn Ibsen's cheerless and 

purely negative morality, Kipling's militarism, Wells's dis­

regard for the true nature of man, and Shaw's preoccupation 

with the superman to the utter neglect of the coaston man* 

Hard on the heels of the challenge put to him to state his 
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own philosophy (if all those are heretics), he produced his 

Orthodoxy, a book in which for the first time he explicitly 

excepted the Christian position and bolstered his stand with 

forceful arguments* Simultaneously, his tireless campaign 

to inject the formless chaotic thought of the day with the 

elixir of truth was carried through countless articles in 

many of the popular journals* 

It was in 1910 that the Liberal rarty in England 

sought, through parliamentary action, to bring about social 

reforms based on the principles of socialism. This threat 

to the liberty and dignity of the aversge man was hardly 

realised before Chesterton strenuously opposed it by writing 

yhat's Wrong wlfrh the world the same year. Howherc else does 

he express more clearly his views on private property, the 

home, and education. In reality, it was the family that was 

attacked and marked out to be the subject of social experi­

ment* All the while, articles appeared regularly in the 

Dlstributlst organ, Q.K.'s Weekly, in defense of human insti­

tutions, with Chesterton giving as the reason for his hostil­

ity to Socialism that it aimed at taking from a poor aan his 

private property and thereby his independence, and one of the 

chief supports of his human dignity. These articles were 

collected in The Outline of Sanity, in 1927. The same year, 

in jSuqonica and Other Evils, he lashed out against state 

interference in the home. 
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In a letter to the Clarion, Chesterton outlined his 

own position. 

If you want praise or blase for socialists I have 
enormous quantities of both* Roughly speaking (1) I 
praise them to Infinity because they want to smash 
modern society. (2) I blame them to Infinity because 
of what they want to put in its place* As the 
smashing must, I suppose, come first, my practical 
sympathies are mainly with them.^ 

3* Educational Controversy in England. 

It would be somehow unthinkable that Chesterton, 

recognised everywhere as a powerful controversialist in the 

cause of truth and social justice, and known to keep three 

or four separate controversies going at the same time, would 

refrain from entering into the struggle for educational 

rights which was being carried on in the England of his day. 

To understand the issues at stake it might be help­

ful to recall that the passing of the Elementary Education 

Act of 167D29 based primary education in England and Wales 

on what Is known as the Dual System. This means that on the 

one hand, were the provided schools built and maintained by 

the local taxes plus a grant from the London Board of Educa­

tion, and from which all religious teaching was excluded, cn 

26 G.K* Chesterton, 'Letter to the Clarion", ?ebruary 
o, 1910, quoted in aard, &U-SU*, p. 3C6. 

29 B*B. Carter, "English Catholics and Education*, 
In ZSES&M&k* Vol* 12, So. \\y issue of August 6, 1930, 
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the other hand, and in greater numbers, were the non-provided 

denominational schools built by the various religious commun­

ities, mainly Catholic, Church of England, and Wesleyan, 

which received no financial aid whatever* Then came the 

Balfour Act of 1902 which Cardinal Bourne labelled as "only 

an installment of justice",-*0 because while providing books, 

general equipment, «JO& teachers' salaries, the non-provided 

schools were left with the burden of finding sites and erect­

ing and maintaining schools at their own expense even though 

parents were paying the enforced school tax* 

A further development followed when the Hadow Report 

of 1926 defined the ideal of primary education to be the 

forming and strengthening of character, the training of 

tastes that fill and dignify leisure, the awakening and 

guiding of the intelligence, especially on its practical side* 

Religion was relegated to special teaching outside the school. 

The Church of England, by a majority vote of its hierarchy, 

welcomed the suggested settlement thereby making their schools 

susceptible of assimilation* At that point Catholics stood 

alone with a small minority of those Anglo-Catholics who 

believed that religious teaching cannot be confined to a 

separate period, but will necessarily affect the teaching of 

other subjects, such as history and literature. 

30 Francis bourne, The jfothoUc IttAWf .ML ttfrtM*M-
tlon question. Psmphlet No. i #, London, The Cstholic Truth 
society, issue of April 1929, p. 10. 
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The controversy begun in 12?C raged on well into t~e 

twentieth century} and, needless to say, Chesterton with his 

sense of social justice joined in the fray on the side of 

Catholic parents* Se came out loud and strong in defense 

of their rights, %M hia chief platform was his own paper 

from 1925 on, though &i» articles appeared in any others 

that would tolerate his views* The following is typical of 

the expression of his stand with regsrd to Catholic schools; 

If there IJ a psychological truth discoverable 
to human nature, it is thist that Catholics must 
either go without Catholic teaching or possess and 
govern Catholic schools. There is a esse for refus­
ing to allow Catholic children to grow up Catholic, 
by any machinery worth calling education in the 
existing sense* There is a ca^e for refuting to mke 
any concessions to Catholics at all, and ignoring 
their idiosyncrasy as if it were an insanity. There 
is a case for that} because there is and always has 
been a case for persecution*31 

Though Chesterton was not opposed to compulsory 

education as such, Inasmuch »J it is required for the common 

good, he fiercely attacked that compulsion which, by with­

holding their just share of pullic money needed for the sur­

vival of Catholic schools, left the parents no choice* That 

Chesterton embraced their cause in this issue can be seen in 

the following: 

31 G,E* Chesterton, The Cotaaon an. wondoa, _,i;*ad and 
u&rd, 195k, p. lo;. 
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State Compulsory Education is a tremendous 
thing, potentially a tremendous tyranny, and by its 
yrexy nature doing very much what all religious 
persecution attempted to do* If you punish people 
for not sending their children to schools, where 
some view of life (however vague) is implanted, you 
may be conducting education, and you may be justified 
In conducting education, but you are conducting per­
secution* 3* 

Another thing which seemed to cause him concern was 

the depreciation of the role of parents in education, for he 

said, .'tobody has yet measured the meaning of state educa­

tion, with its practical elimination of the parent} at 

least of the poor parent."^3 in the sasae mood he went on 

to sayi 

In one sense, this is supremely the educational 
age* In another sense, it is supremely and especially 
the anti-educational age* It is the age in which the 
Government's right to teach everybody's children is 
for the first time established* It is also the age 
in which the father's right to teach his own children 
is for the first time denied.3^ 

This he found deplorable} for, according to him, 

Education, the normal heritage of human culture 
is from father to son. It is so in any rank, 
in any place, in anything, theoretical or practical* 
Specialists are summoned to help the parents in the 
simplest crafts, but the primary reason for a thing 
being taught is that it is valued by the parent who 
wishes to hand it en.35 

32 G.&. Chesterton, "The Distributist Schoolmaster'1, 
la g.Eii'a, HfffeJT» Vol. 11, issue of August 16, 193C, p. 359. 

33 — — - — - , All i Survey, london, Hothuen and Company, 
1933» P« Ilk. 

3*» Ibid., p. 162. 

35 _ , »rbm D^eyt lanno- , in M . ' f KnfrAy, 
Vol. 1, issue of August 29, 1925. p. 529. 
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These excerpts are merely a s&mpling of the auiny 

that may be found scattered throughout hia writings* His 

intense interest in the educational question may bo explained 

by the dedication of his life and his pen to the cause of 

social justice, a dedication which led him to espouse any 

cause which opposed the violation of justice, especially if 

it concerned the poor who found so few to defend them* 

The following chapter will consider Chesterton's 

ideas on education in general in the light of the Encyclical 

whose merits as a criterion were studied in Chapter I* 



CHAPTER ill 

CHESTERTON AJ© BDLCATIOS Iff GENERAL 

following the study of the Encyclical, rivim Illlua 

m^lstrlr as the criterion, and the scanning of Chesterton's 

life and works for insights into rds philosophy, the present 

chapter will attempt to set the criterion to work on his 

ideas concerning the nature and the importance of education. 

It might be well to keep in mind that Chesterton's interest 

in education was always philosophical and social rather than 

professional. In fact, his refusal to accept ir Oliver 

Lodge's offer of the Chair of English Literature at Birming­

ham University, in lv^W, ahows that he had no desire to be­

come professionally involved in education. He believed 

that one gets a much better view of things from a distance, 

that "In order to take a bird's eye view of everything, ne 

must become small and distant like a bird'-.2 That he was 

able to do this may account in no saall measure for his 

ability to see the dangers that threatened Christian youth 

in his own insular England with a clarity of vision similar 

to that «ith which Pope '-'ius .<. i looked on the educational 

problems of the world. 

1 .'iaido Ward, Gilbert Keith Chesterton. Hew York, 
Jheed and v̂ ard, 19*0? p. 167. 

2 G.£, Chesterton, Alarms and Elscuralons. .lew York, 
Lodd, -feed and Company, lyll, p. 2H6. 
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The Holy father, at tae beginning of his Apostolic 

Letter, gave the reason for his paternal solicitude and for 

his insistence on various points of Christian education when 

he said» ' auca Insistence 1J called .or in these our times, 

when, alas, there is so great and deplorable an absence of 

dear and sound principles, eve:; regarding problems the most 

fundamental. ̂  It Is interesting to note that, twenty years 

earlier, Chesterton made a similar diagnosis of the socisl 

evils of his day, and advocated the sujue remedy. Little 

did he suspect that he, a non-Catholic, -as anticipating 

the Encyclical when he wrote: 

it Is a fundamental point o/ view, a philosophy 
or religion which is needed, and not any change in 
habit or social routine. The things ve need most for 
immediate practical purposes are all abstractions. 
'We need & right view of ti;« human lot, a right view 
of the human society} and if we were living eagerly 
and angrily in the enthusiasm of those things, we 
should, ipso facto, be living simply in the genuine 
and spiritual sense.1' 

Chesterton, too, wai; aware of «aa's need to be re­

minded of the fundamental truths wnen he said, "These are 

very elementary and therefore eternal principles} but it is 

well sometimes to repeat them clearly like a creed."J For 

America Press, 1936, p. 1. 

k a.K. Chesterton, Heretics. Hew York, John Lane 
Company, 1909, p. 1^0. 

5 f »Tfee Infallible state", in G.E.'s Weekly. 
Vol. 9» issue of August 31, 1929, p. 391. 
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he saw them losing ground in the modern world when he wrotei 

ui sil the aarks of modernity that seem to 
mean a kind of decadence, there is none so menacing 
and dangerous than the exaltation of very small and 
secondary matters of conduct at the expense of very 
great and prlaary ones, at the expense of eternal 
public and tragic human morality* If there is one 
thing worse than the weakening of major morals it 
is the strengthening of minor morals.6 

Then, by way of explanation as to what bearing this 

could have on education, he made the following complaint no 

less than twelve years earlier—an indication of the con­

sistency of his educational thought: 

educators and educational politicians declare, 
amid warm cheers, that cleanliness it far s;ore impor­
tant than all the squabbles about &oral a ltd religious 
training. it would really seem that so long us e 
little boy washes his hands it docs not natter whether 
he is washing off his aotner's Ja;u or his brother's 
gore*7 

This inversion and shifting of values by modern sen 

seemed to be a matter of great concern to Chesterton for he 

referred to them often throughout his works. But he knew that 

lie who has gone back to the beginning, and 
seen everything as quaint and new, will always see 
things In their right order, the one depending on 
the other in degree of purpose and importance* the 
poker for the fire and the fire for the aan and the 
man for the glory of God.-5 

6 u.K. Chesterton, Treaitndoua Trifles. New York, TJodd, 
Mead and Company, 1922, p. J51 

7 • What's iron* with the World, .few York, 
Dodd, 4ead and Company, 191C, p. 30*. 

a f A Miscellany of -«eq. New Yorjc, Lode, 
4ead and Company, 1912, p. 2$. 
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1. The Mature of Education. 

In an era characterized by an emphasis on education 

which takes the form of controversy as to what education is 

and to what extent it setters, it is revealing to find in 

Chesterton's writings an indication that he shared the Holy 

Father's awareness of the mental confusion among education­

alists* 

When Pope Plus XI gave to the world his timely sum­

mary of what the Church teaches concerning the education of 

youth, he knew how complex the question of education had 

become: 

Indeed never has there been so much discussion 
about education as nowadays; never have exponents 
of new pedagogical theories been so numerous, or 
so ioany methods and means devised, proposed and 
debated, not merely to facilitate education, but to 
create a new system infallibly efficacious, and 
capable of preparing the present generations for 
that earthly happiness which they so ardently desire." 

Chesterton bore witness to the same discussion, 

"having", as he said, 

read numberlasa newspaper c-.rtides on education, and 
even written a good number of them, and having heard 
deafening and indeterminate discussion going on all 
around me almost ever since I was born.lc 

Likewise, he was very close to the thought of Plus 

XI when the increasing number of theorists called forth his 

V Pius .vl, Op,,, &%., p. 2. 

1C Chesterton, what's ^ronx with the World, p. 2k2, 



CH£3T£KTG.i i.^ L-JJATICM I.'i Gi^iLKAL 6C 

opinion of the century: 

This is perhaps the only period that nas L&en 
crowded and cluttered up cy Beheviorists and 
.materialists ana Jonists shouting that tr.ere is. no 
such thing as the soul; also witi. ̂ rtgmatists and 
Vltallsts and Relativists ana the rest, all saying 
that nobody need bother to be logical. It Is 
rather a desperate period in w**icb men deny Loth 
the spiritual and the rational guide to life.H 

He was also well aware of the search for new methods 

and means to improve education as can be &een from the re­

mark t "On every side we hear of educational experiments by 

those who consider themselves aost advanced and adventur­

ous.*!* gut the improvement sought was a new infallible 

system that would guarantee perfect earthly happiness, a quest 

recognised by Chesterton, when the century was young, when 

he had modern man aay, H.7aitner in religion nor aor^lity, my 

friend, lie the hopus of the race, but in education."^ 

And this hope in the heart of man that education can 

provide the happiness which even the greatest material progress 

falls to produce is explained by the Roly Father as springing 

from the very nature of mn created, as he was, by God to 

His own image and likeness and destined for Ilia who is 

infinite perfection.1* 

11 O.K. Chesterton, •'The :-sycnolorfici*l /sun- , in 
Q.&.'a Weekly. Vol. 21, issue of January 20, 1935* P* 22o. 

12 —-, 'A Cecon: Case', in G.K.*s Weekly. Vol. 

15» issue of November >, 1932, p. 135. 

13 , Heretics, p. 32. 

Ik Pius XI, OP, yit,, p. 2. 
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Likewise, Chesterton recognized that ";4an is the 

Image of God; he is the microcosm; he is the measure of all 

things.'' ' And that he understood the divine destiny of man 

can be seen from his abatement "that ell human beings, with­

out any exception whatever, were especially made, were shaped 

and pointed like shining arrows, for the end of hlttinc the 

mark of Beatitude", 'with this true notion of aan's dignity 

and destiny, Chesterton saw that happiness is not to be 

found in material progress, and he stated the reasom 

1 think it was a great Medieval philosopher rfho 
said that all evil comes from enjoying what we ought 
to use and using what we ought to enjoy* A great 
many modern philosophers never do anything else. Thus 
they will sacrifice what they admit to be happiness 
to what they claim to be progress. [...̂  It is as 
if a starving man were to civ© sway the turnip in 
order to eat the spade.17 

It is as if sion were to ignore that God-given Impulse 

by which "alone of all the animals he feels the need of 

averting his thoughts from the root realities of hie own 

bodily being*'!** to seek his htppiness in the things of aenee, 

Chesterton believed that sucr. things can never &atisiy 

15 O.K. Chesterton, Fancies Versus Fads. London, 
Methuen and Company, 192J, p* 122. 

IC —, The Thing. ;«'ew York, Dodd, lead «nd 
Company, 1930, p. 17* 

17 — t generally apeaking. Mew York, Lodd, 
lead and Company, 1929, P* 107* 

1„ , Ihfll,lgvtri;iissYlM frp, Hew York, Dodd, 
Mead and Company, 1925, p. 19. 
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the craving of the spiritual soul lor a perfection worthy of 

the one who 'bears the image of the i.ing of .ciogi.". 

The Encyclical deplores the great number oi" those 

who, while looking to education to help thes acquire the 

perfection they desire, concentrate on the etymological 

meaning of the word and "pretend to draw education out oi 

human nature itself and evolve it i3y its own unaided powers"*'" 

It is not likely that the Holy father was referring Here to 

the Platonic theory of Innate ideas which held that learning 

consisted in the recollection oi pre-existent ideas forgotten 

at birth* Rather, it would ^eem that he had in mind the 

Aristotelian and Thomiatie concept that there exist in man 

natural potentialities for learning that education is expeeted 

to actualize. However, he warned of the danger of trying to 

develop these powers independently of the supernatural help 

of divine grace, which alone elevates education above the 

level of naturalism* 

Chesterton expressed the s&^e idea when speaking of 

education in 19K; 

There is, indeed, in each living creature a collec­
tion of forces and functions} but education eeans pro­
ducing these in particular shapes and training them to 
particular purposes, or it means nothing at oil.21 

IV G*K. Chesterton, A Short History of Snsland. London 
Chatto and Hindus, 191o, p. 2C2. 

20 Plus XI, OP. Clt.. p. 2. 

21 Chesterton, »hat«e ^rom: with the world* p. «*9* 
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Here he revealed his thought on the theory of learn­

ing as well as his belief in the need of a goal or purpose 

in education* However, he went even further in stating the 

case for the supernatural. Jot only did he think that its 

absence cleared the field for naturalism, but he even went 

as far as to state, ''Take away the supernatural and what 
22 

remains is the unnatural.' 

The Encyclical2-* goes on to warn that this dependence 

on human nature alone, to the exclusion of God, first prin­

ciple and last end o! the universe, throws cuan back upon 

himself and attaches him inordinately to the passing things 

of earthj and this forgetfulnoos of god as his goal results 

In a restlessness that will ba overcome only whan he directs 

his attention and his efforts to God, the goal of al per­

fection. 

Chesterton labelled this dedication to worldly 

Interests with the name of Service and then explained what 

he meant by the words 

22 Chesterton, Heretles. p. ~/}. 

23 Plus A I , O P * Clt.. p. 2. 
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What is the matter with the cult of Service is 
that, like so many modern notions, it is an idolatry 
of the intermediate to the oblivion of the ultimate* 
t**»I The sin of Service is the sin of Satan; that 
of trying to be first where it can only be second. 
A word like Service has stolen the s&cred capital 
letter from the being which it was once supposed to 
serve* There Is a sense in serving God, and an 
even more disputed sense in serving m&nj but there 
is no sense in serving Service.2*» 

He was not without believing that this exclusive 

attachment to the things that pass leave sen "maimed as 

well as limited by arresting those upward gestures that are 
25 

so natural to him". 

After treating of the nature of education In its 

negative sapect and stressing the inevitable outcome of a 

purely naturalistic education, the Holy Father set forth his 

Ideas on the importance of education, ideas against which 

will be measured what Chesterton had to say on the subject. 

2. The Importance of Education* 

The Holy Father, who based the importance of educa­

tion on its intimate connection with the last end of man 

which is generically happiness, and specifically God, re­

minded the faithful that "education consists essentially In 

preparing man for what he must be and for wh&t he ^uet do 

2k Chesterton, The Thin*, p. 5. 

2J — • — • — , G.L.C. as M.C-- London, Hethuen and 
Company, 1929. 
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here below, in order to attain the sublime end for which he 

was created*** That this double role of education (1) 

preparing man for right living here on earth, (2) in view of 

his sublime eternal destiny, is in keeping with the demands 

of his composite nature and his status as citizen of two 

worlds, was metaphorically expressed by Chesterton when he 

said i 

Han is not a balloon going up Into the sky, nor 
a mole burrowing merely in the earth} but rather a 
thing like a tree, whose roots are fed from the 
earth while its highest branches rise almost to the 
stars*27 

Thus, he envisioned man as striving to attain God, his ulti­

mate goal, and working at the same time to procure his 

material well-being as a means to be valued only as it brings 

him more surely to God. An education, then, that would ade­

quately answer this dual need of man's nature can be none 

other than that of which the Sovereign Pontiff speaks in 

the Encyclical: 

C*.*D in the present order of Providence, since God 
has revealed Himself to us in the Person of His Only 
Begotten Son, who alone is 'the way, the truth and 
the life', there can be no ideally perfeet education 
which Is not Christian edueation.26 

26 Plus XI, J&Ajkti*. P. 3* 

+ V 2 •?• Chesterton,^* Vmm Ag^na,?, New York, 
Sheed and ward, 1933* p* 2CJ. 

20 Pins XI, J&aJ&S.. !>• 3. 
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In full harmony of thought with the Soly Father, 

Chesterton pointed out to the English schools of his dsy the 

futility of trying to form complete human beings by any 

other means than Christian educationt 

Since the coming of the more ambitious psy­
chological education, our schools have claimed to 
develop all sides of human nature} that is, to pro­
duce a complete human being* You cannot do this 
and totally Ignore a great living tradition, which 
teachea that a complete human being must be a 
Christian or Catholic human being.29 

The mistake being made by such schools was seen by 

Chesterton as typical of the inconsistency of the modern 

educational world with which he quarreled. The following 

statement is indicative of his standi 

The truth is that the modern world has committed 
itself to two totally different and inconsistent 
conceptions about education. It is always trying 
to expand the scope of education} and always trying 
to exclude from It all religion and philosophy. But 
this Is sheer nonsense*30 

He tried to convince the modern world that any plan, 

however elaborate, to enlarge the scope of education that 

did not include religion and philosophy could not but frus­

trate its own purpose of expansion, and at the same time 

completely miss the true aim of education itself* Chesterton 

was of the opinion that all men without exception should be 

29 G*1L* Chesterton, T̂ o. Coffit91 MlHh London, Sheed 
and Ward, 1950, p. 16?. 

30 Ibid. 
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ready to admit the existence of eternal values. Years be­

fore he even thought of entering the Catholic Church he was 

convinced of this; "Even if we ourselves have no view of the 

ultimate verities, we must feel that wherever such a view 

exists in a man it must be sore important than anything else 

In him."31 And years later, writing as a Catholic with the 

Catholic view of the ultimate truths, he satirically returned 

to the same question* 

Information which seems to some of us to be ot 
some interest, is information about what we are, and 
what we are doing in this strange world, and with 
what heart we are to go to death. But this is a 
dreadful and disgusting thing; it is sectarian educa­
tion, and the sect of the secularists entirely dis­
approves of it.3* 

Later still, as though fearful lest the true ale of 

education be forgotten, he reminded his contemporaries that 

Mfiveryone ought to learn first a general view of the history 

of man, of the nature of man, and (as I, for one, should 

add) of the nature of God.M33 

Since the true aim of education cannot be devised by 

man—therein lies the initial error of naturalistic pedagogy— 

it can only be that which his Creator has set before him, and 

31 Chesterton, Heretics, p. 29^. 

32 — — * . — , »>ir. Buchan and Destiny", in Q.K.'s 
Weekly. Vol. II, issue of August 30, 193C, p. 391. 

33 1 hll U <Snn> 3«w York, Dodd, cad and 
Company, 1932, p. 30. 
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this is the purpose which must be discovered anc kept in 

view, the aim, as stated in the Encyclical, of 'securing the 

Supreme Good, that is, God, for the souls of those who are 

being educated, and the maximum of well-being here below for 

human society"*3*+ The importance, therefore, of education 

derives from its function of co-operating with God in per­

fecting the individual and, through him, human society. This 

second aim of education, to procure the well-being of society, 

is rendered attainable by the fact that * the education oi 

youth makes on the soul the first, most powerful and lasting 

impression for lifer .35 

This thought of the Father of Christendom on the 

importance of early impressions found a parallel in the words 

of Chesterton wnen he wrote about tu* sodern critic who i^ 

generally much impressed with the subject of educations 

That sort of man is never tired of telling us 
that first impressions fix character by the law of 
causationi and he will become quite nervous if a 
child's visual sense ie poisoned by the wrong colors 
on a golliwog or his nervous system prematurely 
shaken by a cacophonous rattle. Yet he will think 
us very narrow-minded if we say that this is exactly 
why there really is a difference between being brought 
up as a Christian and being brought up as a Jew or a 
Moslem or an atheist.36 

3>k Pius jQL, £jlaJS££.* P. 3. 

351613* 

36 Chesterton, The Everlasting 4an. p. 2C2. 
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Eleven years l a t er , just three months before he died, 

Chesterton could s t i l l be found giving the same unswerving 

answer to the same sort of c r i t i c : 

These people would be the f i r s t to t e l l us that 
education must take note of a l l the influences form­
ing the mind, however apparently l ight or accidental. 
They wil l go wild with dismay i f the child has to 
look at the wrong wall-paper; they wi l l set them­
selves seriously to see that he has the right 
picture of the wombat; but they t e l l us not to 
trouble whether he has the right picture of the 
world.37 

I t i s just this inpresdionable character of youth 

that Eiakea the forming of their dines «nc hearts according to 

the teaching o: Christ no important. I t ia with good reason, 

then, that £t* John Chr/sostom asked, tokhat greater worL i s 

there than training the mind mu forming the isablta of tue 

youngV"3b 

Chesterton agreed wholeheartedly with this, even to 

the extent of entering into controversy to defend it against 

those vbo denied or questioned it. Bernard ihaw was one of 

those who called down upon his head the scathing repl>» 

Mr. Bernard Shaw once said that he hated the idea 
of forming a child's mind. In that case, ir. Shaw had 
bettor hang himself, for he hates something inseparable 
from human l i f e . 3 9 

3? O.K. Chesterton, The solce of Life . Eeaconsfleld, 
Jarwen and Finlayson, 196V, p. 115. 

30 rius xi, op. c i y . p. 3. 
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But, far from leaving &*« 3haw uneiaturbed in hie hatred, he 

refused to exonerate him from the responsibility that fells 

to the human race with respect to the young: 

Mr. &hew and auc& people are especially shrinking 
from that awful and ancestral responsibility to which 
our fatnera committed us when they took the wild step 
of becoming men, I mean the responsibility of sffirm­
ing the truth in our human tradition and handing it on 
with a voice of authority, an unshaken voice* That is 
the one eternal education, to be sure enough that ,_ 
something is true that you dare to tell it to a child.40 

Herein lies the excellence of Christian cducatlont 

that it is infallibly sure of the eternal truths that it 

teaches to the children with whom Our Blessed Lord was 

pleased to identify Himself when He said, ' whosoever shall 

reeelve one such child as this in my name, recelveth as." 1 

These words of Infinite Wisdom se«a to epitomise 

the reasons which urged the holy Father to write his Encycli­

cal i the deplorable absence of sound principles In education; 

and th* n<t d to remind the world of th- nature and the 

importance of education for the Individual and for society. 

In this chapter Chesterton's ideas on these reasons 

have been placed in juxtaposition with tho status*, nts of tho 

papal tiocuiunt in an effort to trac parallels of thought. 

The following chapter will find Chesterton again under 

close scrutiny; this time to know his ide&s on the agents of 

education and to what degree they resesble those of the 

Zncyollcal. 

kO Ibid. 
kl Pius XI, OP. Cit.. p. 3. 
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CJIBST2HTG5 kf& THE AGSUTa OF SDUCATIOfl 

It would, Indeed, be of little avail if, while ad­

mitting and appreciating the true nature and the supreme 

importance of Christian education, serious thought were not 

applied to those tgants whose God-given right and duty it 

is to co-operate in imparting it. 

The work of this chapter, therefore, will be to 

measure what Chesterton has written concerning educational 

responsibility against the teaching of the Encyclical on 

the subject. 

iUnce "education is essentially a social and not a 

mere individual activity*,** an activity that must be shared 

by the three societies into which man is boras (1) the 

Church in the supernatural order, (2) the Family and (3) the 

State in the natural order, and all three "in due proportion, 

corresponding, according to the disposition of Divine 
2 

Providence, to the coordination of their respective ends", 

it will be Chesterton's ideas on each of these that will 

form the burden of the ehapter. 

1 P*u* y>It Divlnl Illiu? Msv-lstrl* New York, Tho 
America Press, 1936, p. -*. 

2 Ibid. 
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1* The Chnren. 

This section will attempt to explore Chesterton's 

thought on the education rights of the Church bearing cm 

a) her divine mission, b) her supernatural -otnerhood, 

c) the extent of her rights, and d) aer relation to other 

authorities. 

In the first place, "education belongs pre-eminently 

to the Church by reason of a double title in the supernat-

ural order, conferred exclusively upon her by God HimselfM. 

a) Her Divine Mil salon.- This first of these titles 

is founded on the fact that to the Church alone Christ gave 

the educational mis^loni 'Going, therefore, teach all 
k nations." And upon this magisterial of flew lie be stowed 

Infallibility. 

It was in a controversy with Bernard ihaw that Ches­

terton professed his belief in this divine mission of the 

Church to teach with infallibility, when he said, '[...] I 

believe one things that there is on e&rti, a aien wielding 

the authority of another an, who was tiso God.'' Though 

secure in his own belief in the Church as the pillar and 

3 JUBin. 
k Matthew 2u.Il.. 

5 U.K.. Chesterton, "The True Humanitarian", in 
O.K.' s weekly* Vol. 21, issue of April 11, 1935. P. 73* 

http://2u.Il
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ground of truth, he knew full well that this belief was far 

from being held by the generality of men. An appraisal of 

his times led him to remark that "The notion that there might 

be a standard or tribunal of truth [...] seems to have com-
6 

pletely vanished from a large number of minds.' And when 

he wrote in 1909, "And in the act of destroying Divine 

authority we have largely destroyed the idea of that human 

authority by which we do a long-division BUS"/ he allowed 

us an insight into hia respect for livine authority. However, 

1909 seems much too early to read in Chesterton's mind a 

specific reference to the papal infallibility mentioned in 

the Encyclical; still, the passage suggests that the trend 

Of his thought, even then, was towards the official acceptance 

of that truth thirteen years later. And this suggestion is 

further strengthened by the following statement written in 1920s 

For the modern world will accept no doguias upon 
any authority; but it will accept any dogia&s upon no 
authority. Say that a thing Is so according to the Pope 
or the Bible, and it will be dismissed HS a superstition 
without examination. But preface your re,~ar̂  aerely with 
•they say' or 'Don't yo* know that ...;' or try (and 
fail) to remember the naae of sows professor mentioned 
in some newspaper, and the keen rationality of the modern 
mind will accept every word you say.6 

»tethuen 
6 G,&* Chesterton, Come to Ihi,nk of Ifr, London, 
and Company, 1930, p. 1H1. 
7 ————, Orthodoxy. Sew York, John lane Conpany, 

1909, P. 59. 

Chatto 
a ™ ~ »,Btf vM>¥ffUte9ft YI ,fea.¥9rvf» London, 
and windus, 1920, p. 69. 
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b) Her Supernatural Motherhood*- The second title 

upon which the Church bases her claim to educate is ner 

"supernatural Motherhood, in virtue of which the Church, 

spotless spouse of Christ, generates, nurtures and educates 

souls in the divine life of grace, with her sacraments and 

her doctrine*.' 

Chesterton, the Catholic, paid tribute to this 

motherhood of the Church when he called her "a mother who 

seems to grow more beautiful as new generations grow up and 

call her blessed* '.:« sometimes fancy that the church grows 
lfv 

younger as the world grows old". ' 

As a mother, then, the Church has the inviolable 

right to freedom in teaching which ;sakes her independent of 

every earthly power; the right, too, to make use of svery 

kind of human learning in her educational work, and to evalu­

ate such learning as helping or hindering tho cause of 

Christian education. For, as Chesterton said: 

v Fin* xxf pja^jajfe., p. p. 
XS ^ C h e s t e r t o n , ?he gygliUf MM HM* s*« * o r k» 

Dodd, load and Company, 1925» P» 33^. 
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There i s a Catholic view of learning the 
alphabet; for instance, i t prevents you from think­
ing that the only thing that matters i s learning 
the alphabet. The old school of instructors used 
to sayt -'Whet possible sense cnn there be in mixing 
up arithmetic with religion?' Bat arithmetic i s 
mixed up with religion, or, at the worst, with 
philosophy* It does make a grant de&l of differ­
ence whether the instructor implies that truth i s . 
real, or relative, or changeable, or an illusion.-11 

This easterns! vigilance of the Church extends not 

only to every form of instruction but also to every human 

action because of i t s necessary connection with man's last 

12 
eM* St. Plus X, who i s quoted In the Sncycllcal as say­
ing that whatever a Christian does even In the natural order, 
he mmy not neglect the supernatural, and that a i l his actions, 
Inesfar as they are morally good or evi l , fa l l under the 
judgment and jurisdiction of the Church, stated a truth pub­
lished two years previously by the Protestant Chestertoni 
"To the Catholic every dally act i s a dramatic dedication 
to the service of good or evil."^-3 

It i s difficult to say with certainty whether Ches­

terton personally held this idea of morslity or aerely ex­

pressed his belief in the Catholic Lteliei. However, i t i s 

certain that he was tw&rc of the Catholic view, and appre­

ciated i t enough to use i t in controversy* 

11 O.K. Chesterton, The Comaon an. London, tihoed and 
Ward, 1950, p* 165* 

12 at* Pius A, quoted In MJM IMW MftfWli P. 6* 
13 O.k. Chesterton, Whet's Wrong w/fr tftt yorMt Sew 

York, ©odd, tiead and Company, 1910, p. 229* 
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Again, the query as to whether Chesterton used the 

word "Catholic" here to mean Anglo-Catholic rather than 

Roman Catholic would seea to be irrelevant in respect to a 

truth equally held by both; for 'The Church does not say 

that morality belongs [...] exclusively to her, but that it 

belongs wholly to her*,,i* 

c) The Extent of the Rights of the Church*- Because 

the Church possesses the whole of moral truth and the right 

to control all that is conducive to her end, her aatemal 

supervision extends to the domain of letters, science and 

art; and even to physical culture inasmuch as it, too, "may 

help or harm Christian education".12' 

That Chesterton recognised the relation of each of 

these subjects to the eternal truths is evident from his 

writings. For instance, concerning the power of literature, 

he he.& this to says 

Literature, classic and enduring literature, 
does its best work in reminding us perpetually of 
the whole round of truth and balancing other and 
older ideas against the ide&s to which we might 
for a moment be prone.16 

The need for the ageless vigilance of the Church in 

the realm of science was admitted by Chesterton: 

lk Pius AI, OP. Clt*. p. 6. 

15 Ibid*, p. 7* 

16 Chesterton, The Common ManT p. 22. 
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It is amusing to read the medieval Catholics 
on Astrology, and note how much they reseatie the 
modern Catholics on Evolution* Both feel first 
that no science must be allowed to deny the dignity 
and liberty of the human soul.17 

The following passage shows his appreciation of the 

Church's control and encouragement of art through the agess 

The Popes had only to neglect art, and It 
would have produced all the naked monsters needed 
to inspire the newest of the moderns* But tie Popes 
encouraged art; as they encouraged science ind edu­
cation and most other things* It is a very danger­
ous thin* to do.lo 

Physical culture, which is so conducive to bodily 

development and good health, can help christian education by 

preparing youth physically for their mission in life* But, 

as Chesterton pointed out, it can also prove to be harmful 

because of the exaggerated Importance so often jiven its 

I read with a proper reverence the scientific 
pronouncements upon physical education. Bui: I enter­
tain a private suspicion that physical spor.s were 
much more really effective and beneficent when they 
were not taken quite so seriously. One of the first 
essentials of a sport being healthy Is that it should 
be delightful; It is rapidly becoming a fali.e religion 
with its austerities and prostrations [...,, We have 
dedicated men to sports as to some god of ai inhuman 
excellence [•*.] And having taken the frivolous things 
seriously we naturally take the serious thiigs friv-
ously.1' 

17 O.K. Chesterton, Chaucer. London, rater ; nd Kaber, 
1932, p. 2V/* 

ia , The Resurrection of fioiue. *ew York, Dodd, 
Mead and Company, 1930, p. 135* 

19 .*«-—»— "Physical Educfction'-, in Illustrated 
London News. Vol. 129, MO. 3512, issue of August 11, 19C6, p*l*6. 
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It is worthy of note that Chesterton was twenty-

three years ahead of the Sncycllcal in deploring this dis­

tortion of the true sense of values as he saw it in the 

England of his day. 

moreover, as though fearful lest it be forgotten, 

the Holy Father stressed the right and the duty of the 

Church to supervise the education of her children as being 

"of Immense teneflt to families and nation* which without 

20 

Christ are lost"* For the rejection of religion in educa­

tion is tantamount to the rejection of Christ* Chesterton 

saw clearly the indispensable place of religion in the 

scheme of true education when he said: 

Religion is exactly the thing which cannot be 
left out - because it includes everything* The most 
absent-minded person cannot very well pack his 
Gladstone bag and leave out the bag*21 

This amusing yet trenchant remark revealed his keen 

awareness of the importance of religion in education, an 

importance that fully warrants the maternal care and watch­

fulness so strongly reco-aaended in the Encyclical* 

The Holy father further stated that such care, far 

from being considered as undue Interference, should be wel­

comed as protecting youth from all ̂ inds of doctrinal and 

20 tius xl, OP. Cit.. p. 7. 

21 O.K. Chesterton, Heretics. Sew York, John Lane 
Company, 1909, P* 29b. 
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moral evil. He then strengthened his statement by borrowing 

the words of Leo XIII who said that, without proper religious 

and moral instruction 

[•••I Qvery form of intellectual culture will be in­
jurious; for young people not accustomed to respect 
God. will be unable to bear the restraint of a 
virtuous life, and never having learned to deny them­
selves anything, they will easily be incited to dis­
turb the public order.22 

It ir little short of amazing to find Chesterton 

expressing the same truth a year earlier in the secular press, 

the truth that the practice of self-denial necessary for a 

virtuous life must be inspired by religious motives. Kis 

article reads In psrtt 

Young people of any Intelilgence are now much 
more interested in doctrines than tho/ are in rieueral 
notions of aimless abnegation. And they are perfectly 
right in beginning at the right fend. People au^t have 
some definitions of cuty and conscience ba.ore they 
give up everything tor them. Self-denial is self-
destruction and partakes of the sin of suicide, unless 
the /aoral tsotlve is clear.23 

This was his answer to those with who.- he locked 

horns because of their statement that * young people today 

will answer to an appeal for self-denial if it is clearly and 

wisely presented, but the mere acceptance of a number oi 

doctrines leaves them cold". He prefaced his argument with 

22 Pius XI, a o j j a i . , p. 7. 

23 G.X.. Chesterton, 'The artyrs of 'aamon", m 
Q ^ i ' i »lfHo/t Vol. . , issue of November 10, 1 ? ^ , p. 139* 

**> Ifcld* 
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the statement, *[.•.] as things go, there probably is not 

much harm in it. And yet I have one small objection to it; 

and that i®, that every phrase in it is false* *2i> 

When Pius A! 2^ spoke of all that the Church has 

accomplished in the field of educstion throughout ti:e cen­

turies, he referred bee., to the Middle Ages in reminding 

the world of Its debt to the Church for the spread of 

civilisation and Christian culture. 

But Chesterton did not sees: to need this reminder* 

He even anticipated the Holy Father by saying of that periods 

It was perhaps the one reel age of progress in 
all history* Men have seldom moved with such rapidity 
and such unity from barbarism to civilisation as they 
did from the end of the Dark Ages to the time of the 
universities, and the parliaments, the cathedral* and 
the guilds.2/ 

Chesterton was only too ready to give the Church the 

eredlt she deserved in this matter when he wrotet 

The Popes have paid dearly for their support of 
progress, and their belief in education and the 
advancement of learning. If they had always teen be­
hind the times, they would by this time be quite in 
the fashion. They have for a moment lost their chance 
among the Modernists through having so often been 
Modern.2b 

2> £bld. 

26 Pius XI, OP* Clt.. p. y. 

27 0*K* Chesterton, The New Jerusalem, view York, 
George H. Loran Company, 1921, p. ?50. 

2tj — , The Resurrection of Roac. p. 135. 



amrmton km) THE ACEUTS OF EDUCATION ai 

29 
It Is evident, then, according to the Sncyclioal, 

that the Church has the pre-eminent right to educate, and 

that no one can reasonably hinder her in her work to which 

the world today owes so much* Of this indebtedness Chester­

ton wrote in the following graphic statement: 

The fact Is this: that the modern world, with 
its modern movements, is living on its Catholic 
capital* It Is using, and using up, the truths that 
remain to it out of the old treasury of Christendom, 
including, of course, many truths known to pagan 
antiquity but crystallised in Christendom*30 

d) Her Slights In Relation to Other Authorities.-

Moreover, there is no contradiction between the rights of 

the Church and the rights of the fsmlly and the btate in the 

matter of education, but rather couplets harmony* Kor is 

the Church's right opposed to the rights of individuals re-

girding just freedom in the pursuit of science and culture* 

Commenting on the respect of the Church ror the 

intellectual freedom of her children in their search for 

knowledge, Chesterton said: 

29 Pius XI, Oa* Clt.. p. 9. 

30 O.K. Chesterton, The Thing. Hew York, Dodd, Need 
and Company, 1930, p. 12. 
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Putting aside the strict sense of a catholic 
courage, the world ought to be told something about 
Catholic intellectual independence, it is, of 
course, the one quality which the world supposes 
that Catholics have lost. It is also, at tilt 
moment, the one quality which Catholics perceive 
that all the world has lost. [•*.* The Catholic 
Faith, which always preserves the unfashionable 
virtue, is at this moment alone sustaining the 
independent Intellect of man.31 

This thought he considered worth while publishing in 

order that the world eight know that the supervision of the 

Church in educational matters restricts In no way the free­

dom required for progress in knowledge; rather has it always 

proved favorable to philosophical and scientific enquiry. 

2. The Family. 

La a Distrllutlst and, therefore, a caamplon of 

private property, primarily because of W e protection it 

provides for the independence of the families of the land, 

it would be surprising if, In his defense of hearth and home, 

Chesterton had nothing worth while to say on the rights of 

parents In education* The truth i* that he wrote so ssuch on 

the family that to Include it all would render the present 

work much too cumbersome* &o, the problem becomes one of 

selection. This section, then, will appeal to the selected 

excerpts to provide a glimpse into Chesterton's mind in order 

to know his thought on the rights of tnc family as an 

31 ib^., p. 163. 
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educational agent, rights which will be considered as a) 

anterior to the State, and b) inviolable. 

a) It is Anterior to tbe State.- when Chesterton 

stated that "Father and the family are the foundations of 

thought",^2 he was found running ahead of the Encyclical 

which set forth the same Idea in words borroved from the 

Angelic Doctor; "The father is the principle of generation, 

of education and discipline and of everything that bears upon 

the perfection of human life."33 

"The family therefore, said Plus XI, "holds directly 

from the Creator (•••] the right to educate the offspring 

£•*.] a right anterior to any right whatever of civil 
Ik society [**•>. 

In a succinct but meaty paragraph t&Len froa an 

article on the family, Chesterton expressed his belief in 

both this God-given mission, and priority of rights. It readss 

We that are Christians believe that the family 
has a divine sanction* But any reasonable pagan, if he 
will work It out, will discover that the fsmlly existed 
before the State and has prior rights; that the state 
exists only as a collection of families, and that its 
sole function Is to safeguard the rights of each and 
all of them*3? 

32 0*** Chesterton, JH*onios end p^her mifi *e* 
York, Dodd, Mead and Company, 1927* p* 222* 

33 Pihs jj* OP* Cit*. p. 9* 

3^ Ifrld. 

35 u.&. Chesterton, "The Family", in Illustrated 
London News. Vol. 20, ito* >12, issue of January 3, 1935* 
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An excerpt from his writings of twenty-five years ear­

lier shows him, even then, earnestly trying to convince the 

world of this priori tys "It may be said that the InstituUon 

of the homeis the one anarchist institution, that is to say, 

it is older than the law, and stands outside the State*'3& Ten 

years after this, with a consistency of thought that would 

lead one to believe that he had not laid aside his pen, he 

wrotes 

Indeed, there is something in the family that might 
loosely be called anarchist; and more correctly called 
amateur. As there seems something almost vague about 
Its voluntary origin, so there is something almost 
vague about its voluntary organisation* The most vital 
function it performs, perhaps, is that of education; 
but its type of early education is far too essential to 
be mistaken for instruction. In a thousand things it 
works rather by rule of thumb than by rule of theory.37 

Referring to the antiquity of the family as a human 

institution and the respect with which Christianity cher­

ished it, Chesterton had this to remarks 

The fsadly may fairly be considered, one would think, 
an ultimate human institution. Every one would admit 
that It has been the main cell and central unit of all 
societies hitherto, except, indeed, such societies as 
that of Lacedaemon, which went In for efficiency, and 
has, therefore, perished, and left not a trace behind* 
Christianity* even enormous as was its revolution, did 
not alter this ancient and savage sanctity; it merely 
reversed it. It did not deny the trinity of father, 
mother, and child* It aerely read it backwards, making 
it run Child, mother, and father* This is called, not 
the family, but the Holy Family, for many things are 
made holy by being turned upside down.30 

36 Chesterton, What's wrong with the world, p. 62. 

37 ,f The Superstition of Divorce, p. 69. 

38 — , JftiaSiSe. P. 179* 
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And so, with Chesterton, * It is enough to note here 

that everybody does know by Intuition and admit by Implica­

tion that a family is a solid fact, having a character «nd 

colour like a nation*,^ A!a^i one may add, antedating all 

nations* 

b) It is Inviolable*- If cnesterton was such a 

staunch crusader for the rights of the family against the 

Inroads of the &tate, it was because his defense was based 

on the Christian principle that the family is sacred and 

its rights inviolable* To him, anyone holding this view had 

a basis for his criticism of any temporal power that failed 

to respect it. Of this he wrotes 

The truth is that only men to wnoa the family is 
sacred will ever have a standard or status by which 
to criticise the State. They alone can appeal to 
something more holy than the gods of the city; the 
gods of the hearth* That is why men are mystified 
in seeing that the nations that are thought rigid 
in domesticity are also thought restless in politics; 
for Instance, the Irish and the Frencht1*® 

He believed and, through the medium of the press, 

he tried to teach the public and those in power, that the 

family holds directly from God the right to educate, and 

that no utate may justly infringe upon it. He knew that 

such infringement was not uncommon when, two years before 

the Encyclical, he wrote that "the natural authority is 

39 Chesterton, The Superstition of Divorce, p. 65* 
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overlaid and thwarted with more artificial authoritiess the 

official, the schoolmaster, the policeman, the employer, and 

kl so on". x 

This inalienable right and duty of the parents to 

educate must not be considered as occasional or transitory 

in nature, but, according to the Encyclical, "this duty on 

the part of the parents continues up to the time when the 
k2 

child is in a position to provide for itself. 

It was just this truth that Chesterton brought out 

in one of his arguments against divorce. To the objection 

that, in an era as advanced and progressive as the present, 

the co-operative guidance of parents was no longer indis­

pensable, he made the following retorts 
do far from any progress in culture or the 

sciences tending to loosen the bond of marriage, 
any such progress must logically tend to tighten it* 
The more things there are for the child to learn, 
the longer he must remain in the natural school for 
learning them; and the longer his teachers must 
postpone the dissolution of their partner ship. **3 

Should it be thought that after certain things have 

been learned that divorce is then justified. This would be 

missing the point; for, not the least among the Important 

things to be taught is the doctrine of the indissolubility 

kl Chesterton, Eugenics and Other Evils, p. 222. 

k2 Plus XI, jGjŝ jJii., p. ic. 

kZ Chesterton, The Superstition of Divorce, p. 60. 
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of marriage, and this can be learned only through the example 

of the lifelong partnership of the parents* 

He believed, moreover, that "In the last resort, the 

only people who either can or will give individual care to 

each of the Individual children are their individual parents. 

Despite the truth of this assertion, Chesterton found 

that not all parents were willing to assume their responsi­

bility; soaie were only too ready to substitute other activi­

ties. Of these he had the following to says 

The moderns would rather arrange the educational 
course in history or geography, or correct the 
examination papers in algebra or trl&onoactry, for 
a hundred children, than struggle with the whole 
human character of one. "or anyone who makes himself 
responsible for one small baby as & whole, will soon 
find that he is wrestling with gigantic angel* tmd 
demons.1'5 

The responsibility still rcaaina, however; and when 

the Soly Father stated that HCn this point of parental re­

sponsibility, the common sense of mankind is in complete 
kA 

accord [...]''» Chesterton had already published the same 

idea four years earlier in the following words: "[...] we 

come back to a general parental responsibility which is the 

kk Ibid., p. 62. 

>f$ G*£. Chesterton, Fancies Versus Fads. London, 
itothuen and Company, 1925, p* 19»». 

k6 Pius XI, O P . Clt.. p. lo. 
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common sense of mankind* We must ceue back to tne par ant 
1 7 

as the person in charge of education* "^ 

do, rather than seek release from their sacred duty, 

they should firmly resist all attempts on the part of the 

State to deprive them of it* The reason advanced uy the 

State to justify its absolute control of the education of 

the young is that the children belong to the State before 

they belong to the family. This reason the Holy Father 

calls untenable, asking all to bear in aind that ,4b«:ore 

being a citisen man must exist; and existences does not come 
k 4 fro*o the State, but from ti*e parents* . " 

Ln keeping with this, encsterton contributed the 

following quaint commenti 

People are not born ln an Infant-school any 
more than they die ln an undertaker's shop. These 
prodigies are private tilings, and take place in the 
tiny theatre of the home. The public systems, the 
large organisation, are a mere machinery for the 
transport and distribution of things; they do not . 
touch the intrinsic nature of the things theaselves. * 

Meither do children "enter into civil society dir­

ectly by themselves^ but through the family ln which they 

50 were born''. 

k? Chesterton, Fancies Versus Fads, p. 197* 

kw Pius .vi, Op. Clt*. p. 11. 

*»9 G.JC. Chesterton, The Colored Lands. Sew York, 
Sheed and ward, 193«» p. 19^. 

50 Pius xl, Oo. clt.. y. 11. 



CHZ3TERT03 k%D THE AGdNTJ OF EDUCATION 09 

Chesterton, who believed that "tho supreme adventure 
<51 

is being bora'-/ wrote in 1909* 

s&en we step into the fa&ily, by the act of being 
born, we step into a world which is incalculable, 
into a world which has its own strange laws. Into a 
world which could do without us. Into a world that 
we have not made. In other words, when we step into 
the family, we step into a fairy-tale.52 

He was not at all ready to say tlsat we step into the _>tate. 

Referring to the relative importance of the family 

and the state, he made the telling remarks 

All tends to the simple truth that the private 
work is the great one, and the public worM the 
small* The human house is a paradox because It Is 
larger Inside than out.53 

Going back to what he wrote sixteen years earlier, 

one gets a clearer notion of what he implied here; for then 

he compared the family to the whole of humanity* 

The men and women who, for good reasons &a& bad. 
revolt against the family, are, for good reasons and 
bed. simply revolting against mankind* Papa is 
excitable, like mankind* Our youngest brother is mis­
chievous, like mankind* Grandpapa is stupid, like the 
world; he is old, like the world* 

Those who wish to step out of all this, do definite­
ly wish to step into a narrower world. They are dis­
mayed and terrified by the largeness and variety of the 
family [...] I say that anything is bad and artificial 
which tends to make these people succumb to the strange 
delusion that they are stepping into a world w.dch Is 
actually larger and more varied th&n their own.51* 

51 Chesterton, heretics, p. 179. 

52U2A4. 
53 * Fancies Versus fads, p . 190. 

5k , jforeUffg* P. 179. 
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To Chesterton the home was the best of training 

grounds to prepare the young for life in what he called the 

smaller world outside. 

The .best way that a man could test his readiness 
to encounter the common variety of mankind, would be 
to climb down a chimney into any house at random, and 
get on as well as possible with the people inside. 
And that is essentially what each one of us did on 
the day he was born.5? 

Chesterton knew, however, that there would always 

be those who seem determined to exalt the educational role 

Of the State above that of the family. In fact, the century 

was only ten years old when he showed that he recognizei 

this trends 

To hear people talk today one would fancy that 
every Important human function must be organized and 
avenged by lew; that all education must be State 
education; that everybody end everything must be 
brought to the foot of the august and prehistoric 
gibtet*^ 

That he also knew, what the Encyclical published 

later, that "the father's power is of such a nature that it 

cannot be destroyed or absorbed by the state; for it has the 

same origin as human life itself",^ can be seen from his 

own remark that "This triangle of truinss, of father, mother 

55 Ibjd. 

56 Chesterton, what»a tfronx with th» World, p. 212. 

57 Pius XX, PJ?, CU*» P. 1 1 . 
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and child, cannot be destroyed; It can only destroy those 

civilizations which disregard it."*" 

Ten yens* after writing the above statement he could 

still be found standing guard for the educational rights of 

parents. In language typically his, he informed the public 

that 

Come social reformers try to evade difficulty, 
X know, by some vague notions about the State or an 
abstraction called Education eliminating the parental 
function* But this, like many notions of solid 
scientific persons, is a wild illusion of the nature 
of moonshine.59 

When the Encyclical reminded parents that it is 

their duty *to make every effort to prevent any invasion of 

their rights in this matter, and to make absolutely sure that 

the education of their children remain under their own 

control' ,°° it was not without a high degree of sensitivity 

to the need of the times. That this need was one of long 

standing can be gathered from Chesterton's testimony concern­

ing the school situation ln England in 1910: 

There Is one thing at least of which there is 
never so much as a whisper inside the popular schools, 
and that is the opinion of the people* The only per­
sons who have nothing to do with the education oi the 
children are the parants.61 

56 Chesterton, The frnoerstltlon of Divorce, p. 62. 

59 » The Yhjnjt, p. 31. 

60 Pius AI, OP. Clt*. p. 11. 

61 Chesterton, ttmt'i tirom with the Jor|d. p. 30b. 
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Three years after the publication of the Encyclical, 

he was still wrestling with the same question in English 

papers* The following is indicative of his positions 

I read in [.*..] all sorts of papers supposed to 
be both progressive and popular [...] that the 
majority of manual workers will have their proper 
proportional right to rule in all matters of educa­
tion and humanitarian reform; that the poor will at 
last inherit the earth. But if I say that one 
workman is capable of deciding about the education 
of one child, that he has the right to select a 
certain school or resist a certain system, I shall 
have all those progressive papers roaring at sae as 
a rotten reactionary* Why the workman should be 
clever enough to vote a curriculum for everybody 
else's children, but not clever enough to choose one 
for his own children, I cannot for the life of ue 
imagine.&2 

Though Chesterton had no children of his own, I.c 

identified himself with all the Catholic parents of England 

when he wrote, in a controversy with Sean Inga in 1930s 

The reason why we will not surrender our religi­
ous education to admixture or compromise is that we 
regard it as the only complete and universal educa­
tion of a human being. We will not, if we can help 
it, give up the human beings for whom we are directly 
responsible for any education that is less complete, 
less universal and less human. Educational systems 
more narrow, or even more dehumanized, may have their 
elements of good, and it aay be right that some people 
should have these elements when they can have no other. 
But we will not narrow or malm our own universal cul­
ture, to copy these local accidents.63 

If this article by Chesterton, then only eight years 

a Catholic, cams to the attention of the Holy Father, it must 

62 O.K. Chesterton, All is Grist. New York, Dodd, 
*esd end Company, 1932, p. 169. 

63 —«•—»-, •camt and Catholic Education", in 
America* Vol. *3t *>• 2*» issue of September 20, 1930, p. 263. 



CHESTERTOSf AMD THE AGESTa OF EDUCATION 93 

have consoled him to know that a powerful pen was tracing so 

faithfully his own ideas on the education of youth. 

To those who might wonder why such a versatile writer 

should devote so much time and effort to the defense of the 

educational rights of the family, Chesterton answerss 

When we defend the family we do not mean it Is 
always a peaceful family. We mean that it is the 
theatre of the spiritual drama, the place where 
things happen, especially the things that natter* 
The family is the test of freedom; because the 
family is the only thing that the free wan makes 
for himself and by himself* Other institutions must 
largely be made for him by strangers whether the 
institutions be despotic or democratic* There is 
no other way of organising mankind which can give 
this power and dignity, not only to mankind but to 
men*6* 

3* The 3tate. 

In view of the ideas set forth in the foregoing sec­

tions on the Church and the Family, it should not be won­

dered «t that Chesterton had very little to say in favor of 

the State as an agent of education* Although from the very 

beginning of his career he was never indifferent to the 

activities of the >tate, his interest was always social 

rather than political. He was not opposed to the government 

as such, but he strove valiantly with all his journalistic 

might against any ruling of the civil power that jeopardised 

the just rights of the common man. 

ok Chesterton, Fancies Vsrsus fndaT p* 19**. 
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But much the same attitude prevails in the Encyclical* 

After officially declaring that the State has definite educa­

tional rights and duties conferred by God Himself for the 

common good, the Holy Father forthwith proceeded to stress 

the limits beyond which it may not go In the exercise of its 

authority, limits set by the divinely established order of 

things* 

With reference to the criterion, this section will 

treat of Chesterton's ideas concerning the educational role 

of the iitate under the following aspeetss a) the extent of 

the rights of the otate; b) the duty of the citato; o) the 

dangers of nationalism; and d) the Church and science* 

a) The Extent of the Bights of the State*- When Ches­

terton, in an educational controversy in 193^, said that "the 

State Is supposed to exist for the protection and the service 

Of the people", J he was very close to the Encyclical which 

teaches that the function oi the civil authority is, by its 

legislation, to protect and foster the prior rights of the 

Family and the supernatural rights of the Church. To 

this was added a reminder to the ^tate not to overstep its 

limits by attempting to substitute itself for them* 

65 G*K. Chesterton, "Teaching the Poor", in 
jtfajkly., Vol* 19» issue of June 2i, 193*», p. 257. 

66 Pius XI, pp. Clt*. p. 1U. 
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Sueh attempts are not unheard of In modern times; 

and Chesterton, speaking for conditions in England, humor­

ously but nonetheless keenly, analysed this tendency of the 

State, and pointed out now utterly futile and unnatural sueh 

usurpation must necessarily be, because 

It is based on that strange new superstition, the 
idea of infinite resources of organization. It is as 
if officials grew like grass or bred like rabtits* 
There is supposed to be an endless supply of salaried 
persons, and of salaries for them; and they are to 
undertake all that human beings naturally do for them­
selves, including the care of children. t*.*I The 
actual effect of this theory is that one harassed 
person has to look after a hundred children, instead 
of one normal person looking after a normal number 
of them. Normally, that normal person is urged by 
a natural force, which coats nothing and does not 
require a salary, the force of natural affection 
for his young.67 

Then, with his gift of parallelism which marked him as a 

teacher, Chesterton vivified the lesson he wa& trying to 

teach; 

If you cut off that natural force, and substi­
tute a paid bureaucracy, you are like a fool who 
should pay men to turn the wheel of his mill because 
he refused to use wind or water which he could get 
for nothing. You are like a lunatic who should care­
fully water his garden with a watering-can, while 
holding up an uxbrella to keep off the rain.6-» 

He was convinced that no matter how efficiently 

organised the state may be in social service, 

67 Chesterton, The Thing, p. 31. 

6b JL&&* 
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I t becomes more obvious every day that private 
l i f e in any commonwealth with a common creed of 
common sense, has a tact and act iv i ty and adapta­
b i l i t y of i t s own. Tor which no public inst i tut ions 
are a substitute.69 

Going back twenty-five years, as though time did not 

e x i s t , one finds Chesterton explaining that 'This i s not to 

be understood as meaning that the dtate has no authority 

over families; for 3tate authority i s Invoked and ought to 

be Invoked in many abnormal cases.'^C what i t does mean, 

however, i s that 

[..._ in most normal cases of family joys and sorrows, 
the state has no mode of entry* I t i s not so much 
that the law should not interfere, as that the law 
cannot* Just as there are f ie lds too far off for 
the law; so there are f ie lds too near; as a man may 
see the Horth Pole before he sees his own backbone.?! 

b) The Duty of the s t a t e . - ' Besides exercising I t s 

role as protector of the eduatitlonal rights of the family, 

the otate should also promote the general culture of i t s 

clt lsens."72 in complete agreement with this idea, Chester­

ton wrote in a news item nearly five years Inters 'The 

object of compulsory education i s to prevent 11, iteracy and 

69 u*&* Chesterton, "The ^tate and the i;tunt", in 
Q^K.*e Weekly. Vol. 21, issue of August 15, 1935, P* 367. 

7C , that 's arong with the j f f ^ T p. 62. 

71 Ibjd. 

72 Pius XI, ilPjujyjsW P. Ik. 
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to enable future citizens to face life in a complex state of 

society without the handicaps that illiteracy might Impose.r^ 

But in order to know what Chesterton considered the 

minimum degree of knowledge t&at the average citisen should 

have, one has to turn back to 1912 to hear him say in his 

characteristically Inimitable styles 

I think there are normal things that a normal &an 
ought to do, as he sleeps or wakes or wal>s. One of 
them Is to sing, to a plain tune with a common chorus, 
as our fathers did round their supper tables. Another 
Is to dance, however clumsily, at least some of the 
dances of his native land* Another is to speak with 
clearness and moderate cogency ln any council of his 
equals or on any not disreputable public occasion. 
Another is to recite poetry if he likes it: another 
is to be at ease and tolerably intimate with domestic 
animals; another is to know, even slightly, the uses 
of some weapon; another is to know quite common 
remedies for quite common maladies. Another is to be 
able to write down ln pen and Ink what he really . 
thinks about public questions, and why he thinks lt.'^ 

Though Chesterton recognised the need for a certain 

degree of general culture and the right of the otate to exact 

it, he deplored the fact that legislation has taken us far 

beyond that comparatively simple ldee"*^ he saw, as did the 

;ioly Father, that compulsory education was being used to 

"force families to make use of government schools, contrary 

to the dictates of their christian conscience, or contrary 

73 Chesterton, "Teaching the Foor", p. 257* 

?k -.A Miscellany of .an. Sew Tor*, Lodd, 
Mead and company, 1912, p. x. 

75 , "Teaching the Poor", p. 257* 
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even to their legitimate preferences''.'^ That is why h« 

spoke out as a Diatributiat in defense of distributive jus­

tice and the freedom of fsallies ln educational matters; for 

examples 

Since the children must go to school and the 
parents must pay through taxation for the upkeep of 
the schools, the right of tie parents to decide how 
the children shall be educated must be respected,/'/ 

He justified his stand in this issue by claiming that 

& dlstrlbutlst has the right to take this positions 

He can do it especially because of his social 
convictions, in the case of the poor family. He 
can uo it whatever his religious convictions, in the 
case of the Catholic School. H€ is fully justified, 
merely as a Distribution!st, in supporting anything 
that defends the domestic BJO& individual organisation 
of mankind.7^ 

If, then, there is one aspect of the educational 

controversy which should, according to Chesterton, be of 

vital concern to Mstributistsj 

It is the aspect ln which only the State Is 
exalted above the school; and the Family is deprived 
of all influence over the School, as it has been 
largely deprived of all influence over the state.79 

Chesterton did not think that compulsory education 

is necessarily wrong; but he did complain 

76 Pius A1, Op, gu*t P. 15. 

77 Chesterton, 'Teaching the ?oorM, ?. 257. 

7„, f «-in« D i s t r i b u t i s t ichool»aster" , in 
O.K.'s Weekly. Vol. 11, issue of August 16, 1930, p . 359* 

79 Ib id . 
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.] that what we now call Education does belong to 
t class of coercive, adlltant and soeretimes servile 

things represented by the organisation of a modern 
army rather than by the emancipation or eccentricity 
of a modern poem. It is a great Iron engine for 
hamaering something, generally the same thing, into 
great masses of mere passive humanity. And anyone 
who is moved, as we are, to set the man against the 
.machine, will have B certain suspicion or it at tho 
start. "JO 

This suspicion of his was not unfounded! for he saw 

the State, through the schools under its control, interpret­

ing in this militant way its specific duty to inculcate a 

sense of civic responsibility and a ayirlt of patriotism ln 

the youth of the land. Moreover, siru;o such a ay sic , made 

no provision for religious education, Chesterton questioned 

the wisdom of trying to impart civic education while ignoring 

the necessity of basing it on moral principles when he askeds 

What in the world Is the sense of having an edu­
cation which includes lessons In "citizenship1, for 
instance, and then pretending not to include anything 
like a asor.il theory, and ignoring all those who 
happen to hold that a moral theory depends on a moral 
theology.*1 

c) The Dangers of Rationalism.- Chesterton had no 

doubt that sueh a system would result ln that false and 

exaggerated spirit of nationalism against which i'iua x.l°2 

warned as bel.'î  a constant threat to true peace and 

bo i.bid. 

ol Chesterton, The Common }±nr p. 165* 

J2 Fius XI, Op, CU*, p* 15. 
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prosperity; and he illustrated the truth of this by the 

following example« 

A journalistic debate still lingers about what 
caused the Great War* I should say that education 
caused the Great War [•••] the result of the com­
pulsory culture peculiar to modern times. Dean Inge 
and other critics of Christian tradition always treat 
the Catholic school as something fitted up with all 
the engines of the Spanish Inquisition. But that is 
because they live in the past. Take the facts of 
modern Europe as they really stood ln still recent 
times, and the truth is just the other way* Nobody 
believes that an ordinary Bavarian, left alone with 
his Catholic home and his Catholic school, with his 
relaxations of music and Munich beer, would ever have 
evolved all by himself the idea that he was a Super­
man or .fordlc War-Lord eu^enically destined to conquer 
the world. All that theory that Germany was a super­
set! on, that it was a chosen people organically superi­
or to Latins, Slavs and Celts, never came out of <unlch 
beer or music; it oost certainly never came out of 
Catholic schools or Catholic doctrines* That was im­
posed entirely, exclusively, and forcibly, by the 
huge modern machine of universal Instruction, which 
printed and stsmped the Prussian ides upon every 
town froa Posnan to Metz.->3 

Mor did he claim that Germany was the only nation so 

tainted with nationalism* Of France, he said, "The French 

ijitate ln a much more civilised way, forced all citizens to 

learn the patriotism which divided nations, but not the 

religion that unites them."**1* 

3 Chesterton, "The Diatributist Cchooia&aster', p. 359. 

ak Ibid* 
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The iSngllah, t oo , came i n for the ir share of -lame: 

The Engl i sh , i n a much more general fashion, 
were educated i n nat ional narrowness, and i t vas 
laade compulsory to sing '«hat i s the Meaning of 
feplre Ley'i' while i t would be thought ' s ec tar ian ' 
to s ing the Dies Irae scout the tsosaaon doom of a l l 
aankind.&5 

Thus did he t r y to shew the inev i tab le outcome of 

a n a t i o n a l i s t i c training that ignored the fac t that "c iv ic 

education ought to be regulator by the noras of rec t i tude" . 

4) Tn9 Church and ocienct*,- What i s true of the 

o t a t e , according to tne eUicyclical ,w / l a true a l s o of 

sc ience and s c i e n t i f i c resaar n. per . a i t h and reason are 

not a t variance with each other , u-:t, on the contrary, they 

complacent eacn other. 

Twenty years e a r l i e r , Cnosterton doelarea h i s acllt>l 

in t h i s intimate re la t ionship between r e l i g i o n sand reason 

when speaking about the trend of tae timesi 

In as far as r e l i g i o n i s gone, reason i s going. 
For they are both of the same primary and author i ta ­
t i v e kind. They arte both Methods of proof which 
cannot themselves be proved, [ . . . ] With a long and 
sustained tug we have attempted to pul l the mitre 
off. p o n t i f i c a l man; and h i s head has coae ox'f with 
it.4*— 

c5 Ib id . 

66 Pius XI, OP* Clt* . p. 16. 

67 Ibid*, p . 13 . 

jv Cawiterton, Orthodoxy, p. 59. 



CHESTERTON JJ© THE AGESTS OF EDUCATION lc2 

»*ith this very effective metaphor he revealed his 

thought; so It c&me as no surprise when, ln 1933» writing of 

St* Thomas Aquinas, he highly lauded his philosophical treat­

ment of religion and reason ln the following passages 

It is true to say that Thomas was a very .jreat 
m a who reconciled religion with reason, who expanded 
it towards experimental science, who Insisted that 
the senee* were the windows of the soul, and that 
the reason had a divine ri^ht to feed upon fact:., and 
that it was the business of the Faith to digest the 
strong raeat of trie toughest and «oat practical of 
pagan philosophies •"'' 

The relationship between religion and retson being 

such as it Is, trte Church actively helps and encourages the 

arts and sciences, not only because of the immense bene/lts 

they offer, but because they cowe from God, and if rightly 

used, they lead to Hin/A 

When Chesterton said that 

The Arts exist, as we should put it ln our 
primeval fashion, to show forth the glory of God; 
or, to translate the same thing in terms of our 
psychology, to awaken and keep alive the aense of 
wonder ln man, VI 

he was very much in line with Catholic thought in tills 

saatter; nor did he part company with the mind of the Church 

when, referring again to it* Thomas, he exposed his own views 

concerning the respective provinces of faith and enquiry* 

0* G.^. Chesterton, at. Thomas Aaulnaa. *«w York, 
Sheed and Ward, 1933, ?• 19. 

yO Pius SI, jJ&â CJJi., p. 19. 

91 Chesterton, %ho TJUnj, p. k9. 
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He had cleared the ground for a general under­
standing about Faith and enquiry; an understanding 
that has generally been observed among C&thollcs, and 
certainly not deserted without disaster* It was the 
idea that the scientist should go on exploring and 
experimenting freely, so long as he did not claim an 
infallibility and finality which it was against his 
own principles to claim* meanwhile the Church should 
go on developing and defining about supernatural 
things, so long as she did not claim a right to alter 
the deposit of faith, which was against her principles 
to claim.'^ 

This seems, Indeed, very close to the Encyclical 

which stated that while the Church acknowledges the freedom 

due to the arts and sciences, she nevertheless takes every 

precaution to prevent them from encroaching upon the domain 

of faith.93 

Chesterton has written so much against pseudo-science 

and pseudo-scientists that a sample of his views may be 

worth quoting heret 

The real weakness ln civilisation is best ex­
pressed by saying that it cares more for science 
than for truth* It prides itself on Its 'methods' 
more than Its results; It is satisfied with pre­
cision, discipline, good oommunications, rather than 
with the sense of reality* But there are precise 
falsehoods as well as precise facts* Discipline 
may only mean a hundred men making the same mistake 
at the same minute. Broadly, we have reached a 
'scientific age* which wants to know whether the train 
is in the time-table, but not whether the train is in 
the station*9* 

92 Chesterton, §?t Thome,s, ̂ oujnai, p. 103* 

93 Fins XI t OP. Clt*. p* 19. 

9k Chesterton, A, ̂ sc^any of -if*, P. 231. 
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Remarks such as this that punctuate his work tend 

to create the impression that Chesterton was not ln favor of 

science. He was not without knowing this, and as early as 

19CL he said in his own defenses 

In these days we are accused of attacking 
science because we want it to be scientific* surely 
there is not any undue respect to our doctor in say­
ing that he is our doctor, not our priest, our wife, 
or ourself. £•••] To mix science up with philosophy 
Is only to produce a philosophy that has lost all its 
ideal value and a science that has lost all its prac­
tical value. I want my private physician to tell me 
whether this or that food will sill me* It is for 
my private philosopher to tell tie whether I ought 
to be killed.95 

In 1925, he was still trying to explain away the 

Impression that seemed to persists 

I feel that 1 have given en impression of 
scoffing at certain scientific work. It was, how­
ever, the very reverse of my intentions. I am not 
arguing with the scientist who explains the elephant, 
hut only with the sophist who explains it away t... j 
But I have never meant my own criticism to be an 
impertinence to the truly learned* we all owe an 
infinite debt to the researches, especially the re­
cent researches1 of single-minded students in these 
matters; and I have only professed to pick up things 
here and there from them.vo 

These statements of his serve to show that, at one 

with the Christian concept of science, he wanted it to be 

true science and not the numerous theories that borrow its 

name to betray its cause* 

95 G.K* Chesterton, All Things Considered. London, 
iftthuen and Company, 19Co, p. 1M*-. 



CHAPTER V 

CHBSTEHT08 Aft) THE SDUCAND 

After the exploration of Chesterton's ideas concern­

ing the agents responsible for the work of education, it is 

now incumbent upon this chapter to probe his thought on the 

nature of the educand. This Is imperative; for, since every 

philosophy of education is built on what tie nature of man 

Is considered to be, it will be the measure of his agreement 

with the doctrine set forth in the criterion that will deter­

mine whether or not Chesterton held the Christian philosophy. 

This chapter, then, will treat of the nature of the 

educand under two main aspectss (1) en according to God's 

design; that is the whole man, fallen from his original 

state, but redeemed by Christ, yet still bearing the effects 

of original sin; and (2) an as he is erroneously conceived 

to be according to the naturalistic notion of man as ex­

pressed in a) naturalistic pedagogy in general, and ln b) 

sex education and e) co-education, in particular* 

Chesterton himself ably introduces this chapter: 

It is necessary to know whether man is responsible 
or irresponsible, perfect or imperfect, perfectible, 
mortal or immortal, doomed or free, not ln order to 
understand God, but in order to understand an* HOthing 
that leaves these things under a cloud of religious 
doubt can possibly pretend to be a Science of an; it 
shrinks from anthropology as completely as from theology.1 

1 O.K. Chesterton. St. Thomas Aculnas. Hew York, 
Sheed and Ward, 1933, P» 2C<h> 



CHSSTSETOH ABD TEE EBGCAJD 106 

1* .mn According to God's Design* 

Since it has already been said of Chesterton that 

even his biographies were little more than pegs on which to 

hang the discussion of his own views,2 it may not be amiss 

to assume that the idea of the nature of man which he attri­

buted to St* Thomas Aquinas was written precisely because it 

was so very much his own* Be that as it may, the following 

passage with typical clarity of thought offers a definition 

of the nature of man which is ln strict keeping with what 

Flus XI emphatieally said 'must never be forjotten",3 and that 

Is, that "man is whole and entire, soul united to body ln 
k 

unity of nature"i 

It was a very special idea of 6t. Thomas that 
Man is to be studied in his whole manhood; that a man 
Is not a man without his body, just as he is not a 
man without his soul* A corpse is not a nan; but also 
a ghost is not a man* The earlier school of Augustine 
and even of Anselm had rather neglected this, treating 
the soul as the only necessary treasure, wrapped up 
for a time ln a negligible napkin. Even here they 
were less orthodox In being more; spiritual* St. Thomas 
stood up stoutly for the fact that a roan's body is his 
body, as his mind is his mind; and that he. can only be 
a balance and union of the two.5 

2 Christopher Hollia, Q.K. Chesterton. London, 
Longmans, Green and Company, 195<*', p. 7* 

3 Plus XI, Divlni lliius Maglstrl. Sew York, T*is 
America Fress, I93»» p. 1* 

5 Chesterton, St. Thomas Aoulnas, p. 25* 
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This, of course, describes the natural man only, 

without taking into account his supernatural life of grace 

which must be included in the Christian notion of the whole 

man mentioned in the Encyclical* However, It is not diffi­

cult to trace Chesterton's belief in the Fall and the Redemp­

tion through his writings* For instance, In an abusing 

commentary on the statement of a learned professor that the 

liuraerian name for Adam was Tagtug, he had this to say: 

In the abstract, as a setter of personal taste, 
Tagtug is good enough for me. [... • I should be 
quite content, if necessary, to say that in Tagtug 
all died, so long as I could still say that ln 
Christ all were made alive.6 

In 1909, Chesterton, the Protestant, expressed his 

early belief ln tho Fall of Ian when he condemned the new­

born twentieth century because it could be truly said of it 

that it was a time in which "the doctrine of the Rights, of 

ten Is dismissed with the doctrine of the Fall of an".7 

He taught, through his writings, that man who was 

created free, and fell from grace through his own fault, 

has been given a second chance. One example of this is the 

following» 

6 G.K, Chesterton, The Colored Lands, flew York, eiheed 
and Ward, 193b, p. 13^. 

y — — t Heretics. Sew York, John Lane Company, 
1909, P. 12# 
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Will made ti.c world; will wounded the world; 
the same Divine Will gave to the world for the 
second time its chance; the same human will can for 
the last time .sake its choice. That is the real 
outstanding peculiarity, or eccentricity, of the 
peculiar sect called Roman Catholics.^ 

Another example of his optimistic attitude inspired 

by the knowledge of man's second chance, is the followings 

The Fall is a view of life, it is not only 
the only enlightening, but the only encouraging 
view of life* It holds [...: that we have misused 
a good world, and not merely been trapped into a 
bad one. It refers evil wick to the wrong use of 
the will, and thus declares tnat it can eventually 
be righted by the right use of t..e will. Every 
other creed except that one is some form of surrender 
to fate.2 

Therefore, it 1* the training in this right use of 

the will, weakened as It is by the effects of original sin, 

that Christian education is expected to give. To 

Chesterton, this *&s try no aeans an easy tas*. In 19<^. 

after reading certain current educational works, he wrote 

his opinion: 

b G.K. Chesterton, The Common an. London, fheed snd 
Ward, 1950, p* 326. 

9 — _ — _ Tne Thins. ;icv York, locc, Heac and 
Company, 1930, p. aio* 
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To take the most obvious point, they all tti:-
as if the child stood still to be educated* They 
talk as if the government of your home were entirely 
concerned with what you should do with the children* 
A great deal of it is concerned with the desperate 
question ox what the children will do with you* 
They talk of giving this or that final touch to the 
shape of the child's will, as if the child had no 
will of his own* A caild is weaker than a man if it 
comes to a fight or a knowledge oi the world; but 
there Is nothing to show that tho child is weaker 
in will or desire* You cosse away from a modern 
educational work with the feeling that you haya been 
putting together little pieces of different-colored 
clay until you have made the image or statuette of 
a small child* You cosae away froa having to do with 
a small child with tae sense of having be- n wrestling 
with gigantic angels and gigantic devil-, with ti.e 
first eddy oi evil as it enters the u-iiverse end the 
first cataract of innocence as it comes from Uod.lO 

Here Chesterton recognises t^e disorderly inclina­

tions mentioned in the Encyclical11 as another legacy from 

the fall, inclinations that it is tho work of education to 

correct. 

Speaking of correction and the unavoidable paradox 

of childhood, he gave his views on this aspect of educations 

Although this child is much Getter than I, yet 
I must teach it. Although this being has much purer 
passions than I, yet i must control it. Although 
Tommy is quite right to rush towards & precipice, 
yet he asust be stood in the corner for doing it. This 
contradiction Is the only possible condition for 
having to do with children at all* Anyone who talks 
about a child without feeling this paradox might just 
as well be talking about a aeraan. He has never even 
seen the animal*12 

10 G.1C. Chesterton, "unr Note Book' , in Illustrated 
wftgtffaft fftW»» Vol.132,No.360V, issu* of May 16, 19C5, p. 090. 

11 Pius XI, by. :^.. p. 2C. 

12 G.A. Chesterton, George Bernard bhaw. Hew Yore, 
John Lane Company, 1910, p. 173-
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In the above c i tat ion , one finds Chesterton stressing 

the need to teach* to control, and %& punish just ly; a l l of 

which f i t s in very neatly with the directives of the Holy 

Father, though written nearly twenty ye&rs before the 

Encyclical. 

All to ld , Chesterton's ideas on the whole aian as the 

subject of Christian education bear & rea&rkeble resemblance 

to the criterion* However, i t i s worthy of note that Chester-

ten, unlike Plus x i , made no expl ic i t mention o: txic indis­

pensable role of grace and the Sscraaents ln tLc formation of 

youth* S t i l l , i t would seem that in view of his insistence 

on the necessity of Catholic schools for tho complete educa­

tion of catholic youth, one might assume that the need for 

supernatural help was implied, and that the omission was 

only apparent* 

2. lan as Ee i s Erroneously Conceived to Be. 

Against th i s true notion of the whole sen—man 

naturally supernatural and supernaturally natural—stands 

out in sharp contrast the natural ist ic philosophy which 

either ignores or denies the l i f e of grace. Furtheraor*, 

although, as Chesterton remarked, * mnkind has, in nearly 

a l l places and periods, seen that there i s a soul and a body 

as plainly as there Is a sun and a moonr ,*3 the advocates of 

13 Chesterton, Ifes Xfrifrfi, p. 15B. 
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the extreme version of naturalise, or materialism, go so far 

as to deny the spiritual part of man's essence. Commenting 

on such as these, Chesterton reveals his opinion of their 

philosophy* 

There is the atheist, the aateriallst or aonist 
or whatever he calls himself, who believes that all 
is ultimately material, and all th&t Is material is 
mechanical. This is emphatieally a view of life; 
not a very bright or breezy view, but one into which . 
it is quite possible to fit many facts of existence.1* 

According to him, the proponents oi such a view were 

traitors to their own human dignity, for no considered that 

"It is not natural, it doea not even feel natural, to be a 

materialist. It is not natural to be content with nature."15 

But that this thought was inspired by more than just 

a feeling of the inadequacy of the purely natural, the fol­

lowing explains. 

1 know that nan is the image of God, and that he 
is different from the brutes in a fundamental and 
real sense and that his dignity must be preserved by 
a separation* But how many thousands of people nowa­
days have mixed up men and animals past any separa­
tion or any distinction. How aiany of them have any­
thing like a religious dogma or even a deer ethical 
dogi&a distinguishing aan from the other creatures.1" 

The fact that so many have lost the senee of the 

supernatural, and thereby the notion o: their true human 

Ik G.h. Cfrestcrton. fa^wavs to, frho Fa^h, pamphlet, 
Hew York, International Catholic Truth Society, (no dittc), P*k, 

16 --—•——, The superstitions of the Sceptic. 
Cambridge, Eeffer und sons, 1925$ P* 17* 
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dignity, urged the Holy Father to strike at naturalistic edu­

cation as the root of this evils "Every method of education 

founded, wholly or ln part, on the denial of forgetfulness of 

Original Sin and of grace, and relying on the sole powers of 

human nature, Is unsound". ' 

a) Naturalistic Pedagogy in General*- One of the 

tenets condemned in the Encyclical is that the child shoulu 

be emancipated from all authority. Thi s implies * a pre-

tended self-government and unrestrained freedom'-. Ciiester-

ton's gift of satire was set to work on the theory of self-

government as it appeared to hims 

fee hear now theories of the nature of schools and 
scholars and schoolmasters; they are all very progres­
sive, and many would confess to L« reactionary. And 
their idea of a new movement, nine times out of ten, is 
to say that the boys will govern themselves in the 
manner of a parliament, or even under the name of a 
republic* Schoolmasters, shoulu titey still exist, 
will exist to be impeached or possibly deposed; if not 
exactly beheaded in the manner oi Charles the First or 
Louis the Sixteenth* Anyhow, the school is to be on 
the model of the Parliament which was to have billed 
Charles, or the Republic which was supposed to have 
condemned Louis*19 

Though the article from which the above v«»a borrowed 

was written after the publication of the Encyclical, the 

following excerpt anticipated it by nearly five years and 

shows Chesterton's consistency of thought» 

17 Pius XI, CjjuJ&i*, p. 20. 

1C- Ibid. 

ly G..r. Chesterton, !*A c-econd Case", In O.K. 's 
Weekly. Vol. 15» issue of November 5, 1932, p . 135* 
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If the young are always right and can Jo as 
they like, well and good; let us all be jolly, 
old and young, and free from every ld.nd of respon­
sibility. But ln that ease do not come pestering 
us with the importance of education, when noindy 
has any right to teach anybody* Make up your mind 
whether you want unlimited education or unlimited 
emancipation, but do not be such a fool as to 
suppose you can have both &t onee.^C 

Earlier still, he pointed out that it would be a 

sheer waste of time to try to create a world in which there 

is no authority over tho young: 

You can say, as an educationist said the other 
day, that small children should •criticize, question 
authority and suspend their judgment'• I do not know 
why he did not go on to say that they should earn 
their own living, pay income tax to the State, and die 
ln battle for the fstherland; for the proposal evident­
ly is that children shall have no childhood.21 

But as long as there are children, as Chesterton 

reminds educators, 

We must confront without a quiver the notion 
of a child who will be childish, that 13, full of 
energy* but without an l£ea of independence; 
fundamentally as eager for authority an for infor­
mation as for information and butter-scotch.22 

This leads to the consideration of another principle 

of naturalistic education mentioned ln the Encyclical,23 

20 G.&* Chesterton, Fancies Versus Fads. London, 
tothuen and Company, 192 5 > p. 19**. 

21 , The Superstition of Divorce, p. 63. 

22 , What's Wronx with the World. Hew York, 
Dodd, Mead and Company, 1910, p. 3Mi. 

23 Pius XI, 0D. Clt*. p. 20. 
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that of unrestrained freedom on the part of the cnlld from 

any lew, natural or Iivine. 

Chesterton's definite opinion of this sort of auto­

nomy dates back as far as 1910, snd nothing that he has 

written since has been found to gainsay what he said thens 

"All educationists are utterly dogmatic and authoritarian* 

You cannot have free education; for if you left a child 

free you would not educate hl;a at ali.1'2^ 

This pedagogical fact, he knew, was far U'O.L being; 

undisputed ln his time; and one can judge how closely and 

with what intense Interest he followed the widespread dis­

cussion of the educational question of freedom versus con­

trol from his own statement concerning the issues 

I have read hundreds and thousands of times, in 
all the novels and newspapers of our epoch, certain 
phrases about the just right of the young to liierty, 
about the unjust claim or the elders to control, about 
the conception u.at all souls must be free or all 
citiacna equal, about the absurdity of authority or 
the degradation of obedience* 

But what strikes me as astonishing, in a logical 
seme, is that no one of these myriad novelists 
and newspaper taen ever think of asking the next and 
most obvious question* It never seeas to occur to them 
to inquire what becomes of the opposite obligation. 
If the child is free from the first to disregard the 
parent, why is not the parent free from the first to 
disregard the child* If *<r. Jones, jenior, and r. 
Jones, Junior, are only two free and equal citizens, 
why should one citizen sponge on another citisen for 
the first fifteen years of his liic?25 

2k Chesterton, What's Wrong with the World, p. 253. 

25 , Xhe Ih>fla,. P. 30* 
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It is evident that this passage refers to control as 

it is exercised by the parent rather than by the teacher; 

but what is important Is Its treatment of the educator-child 

relationship which applies whether the educator be the 

parent in the home or the teacher in the school* Chesterton 

concluded by saying that* "It is obvious that we are dealing 

with a real relation which may be equality, but is certainly 

not similarity-H26 

Early in his career Chesterton began to answer those 

who were only too ready to claim that authority is absurd 

and obedience degrading* In 190o, he was found offering a 

chilci subject to authority as a model for alls 

It is no derogation to man as a spiritual being 
that he should be ruled and guided for hl£ own good 
like a child - for a child who is always ruled and 
gnided we regard as the very type of spiritual 
existence. 27 

An excerpt from an article written the same year 

leaves no doubt about what he thought of the necessity of 

law ln the formation of the young* It reads: 

It is right to e^y to a sad and civilised man, 
'Oh, think a little less about laws, and a little 
more about life!' But there is no sense at all 
in saying this to children* Children have more 
life than we have; the only thing they lack is law.24 

26 Ibid. 

27 O.K. Chesterton. Varied Types. Hew York, Dodd, 
Mead and Company, 1903, p* 21* 

26 — ~ , -Our Mote •took", p. 696. 
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Then, twenty-six years later, as though he just re­

membered that he had not explained what he meant by law— 

the natural law, at least—he supplied the omissions 

By the way, the Natural Law does not mean the 
Law of Mature; which moderns talk about when they 
mean the Lawlessness of Mature* It means the truth 
which man can perceive even through his own nature, 
without the supernatural Which is above nature.29 

The didactic tone of this passage betrays the teacher 

in Chesterton* His clear, direct and simple presentation of 

this truth could not fail to instruct the general public 

whom it was Intended to reach through the medium of his news­

paper, though it might not succeed in convincing It. 

It Is noteworthy that eighteen years before the Holy 

Father warned Christian educators against those systems and 

methods that "attributed to the child the exclusive primacy 

of initiative",^ Chesterton declared that the young do not 

have the ability to take the initiative ln educating them­

selves; and the reason is that 

Youth is almost everything else, but it is hardly 
ever original. We read of young men bursting on the 
old world with a new message. But youth ln actual 
experience Is tho period of Imitation and even obedi­
ence. Subjectively, its emotions may be furious and 
headlong; but its only external outcome is a furious 
imitation and a headlong obedience.31 

29 G**X* Chesterton, "Who Is the Ascetic?*, ln O.K.'s 
Weekly* Vol. lb, issue of February 1, 193*+» P. 351* 

30 Pius XI, Op* Clt*. p* 20. 

31 G*K* Chesterton. Charles Elckena. New York, Dodd, 
ffead and Company, 1911» p. 63. 
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for one who never had to deal with children, Chester­

ton showed remarkably keen insight into the psychology oi 

childhood* It must have bean his great love for children 

that gave him this understanding* It may be worthwhile to 

digress here, by inserting a paaege written in 1901, to 

show the appeal that children had for hims 

The humorous look of children is perhaps the 
most endearing of all the bonds that hold the Cosmos 
together* Their top-heavy dignity is more touching 
than any humility; their solemnity gives us more 
hope for all things than a thousand carnivals of 
optimism; their large and lustrous eyes seem to hold 
all the stars in their astonishment; their fascinating 
absence of nose seems to give to us the most perfect 
hint of the humor that awaits us ln the kingdom of 
heaven.32 

It is not at all surprising that one who could think 

such thoughts of children should be as ready as Chesterton 

was to take up the cudgels in their defense in every educa­

tional controversy that arose in England. 

To return to the dangers of naturalism, not only 

does it advocate the freedom of the child froa all restraint, 

but it also demands that education be completely emancipated 

from the laws of God. 

'But, without morality man cannot live, nor can any 

system of education thrive, bo, having discarded the ancient 

Christian morality they try to Invent one of their own.r33 

„ondon, J#M. Dent 
and Sons. 

Sew 

32 G.E* Chesterton, The Defendant. L< 
p, Limited, 1901, p. 153* 

33 Otto Cohausa, T>s Pope and, CftrlgUin, gd̂ cetjon,, 
York, Benslger Brothers, 1933, P. ̂ 6. 
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''So today we see, strange sight indeed, educators and philos­

ophers who spend their lives in searching for a universal 

moral code of education**"̂  

That Chesterton tussled with this question as early 

as 19Gb can be seen from what he wrote about it at that time: 

I have just received a long, elaborate, and very 
able document from the Moral Instruction League de­
scribing what they conceive to be a complete system 
of sensible edueation in ethics; a scheme of ethics 
to which every one assents and which can therefore 
be substituted for the ioorallty of all the creeds. 
It is supposed to represent the morality in which 
all men agree. And really, I do not think I ever 
read a document with which I disagreed so much*35 

In 193C, he had nowise changed his opinion* He was 

still disagreeing with those who persisted in this search 

for a new universal morality ln education, notably Dean In&e, 

with whom he crossed swords in controversy on this subject* 

Speaking of modern men who, in order to avoid a Catholic 

conclusion, have to fall back on a sort of talk of the times 

and attack the Church with words of which even the world 

is weary, he wrote: 

3b Pius AI, OP. Cit.. p. 21. 

35 9.K. Chesterton, "Our ^ote Book* , p. 69o. 
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This blast of dullness is the more startling 
when it comes from minds that are not intrinsically 
dull, but sometimes in their way distinguished. An 
extraordinary example occurred recently ln the form 
of an article oy Lean Inge against religious educa­
tion* [•••] lie has often expreesed a healthy con­
tempt for cheap cheerfulness about progress [....] 
yet ln this article he is as bright and breezy as any 
salesman with a slogans 'The modern 3 tat© is feeling 
its way towards new Ideas of nature, of man, and of 
society, and hopes that public education may promote 
a social unity, out of which, perhaps, a new reli­
gious unity may at last grow.' *hlch is far worse 
than wells at his very worst, ln the matter of 
vagueness, and is without that inner sincerity which 
still gives strength to the Wellsian style.3© 

Further on in the same article where Dean Inge an­

swered so perfectly to the description given in the Encyclical 

of "these Innovators who are wont to refer contemptuously to 

Christian education as 'hetcronomous', 'passive', 'obsolete'", 

Chesterton's reply left no doubt about what he thoughts 

I call it thinking journalese to write like 
this i 

'If we are to work our way to a new integration 
in religion, more In keeping with modern scientific 
and social ideas than the old traditional forms, 
which in some respects are antiquated, this plan of 
scattering pupils asaong sectarian teachers for tho 
religious lesson is essentially retrograde, and ought 
not to be tolerated in schools under State control*' 

There is not & word ln that wordy paragraph that 
is not a stock phrase over which any intelligent person 
wiU stumble, and want to kick it out of his path. 
Everybody who believes in a religion believes ne has 
the right integration in religion; and it is not our 
fault if the Dean of St* Paul's has not found any 
right religion yet.3^ 

36 G.K. Chesterton. 'Cant and Catholla Education", ln 
America. Vol. V$, 8o. 2V, issue of September 20, 1930, p. 562. 

37 Pius XI, JifiAjCjLjfc*, P. 21 . 

36 Chesterton, "Cant and Catholic Education", p. 562. 
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Chesterton was prepared to doubt the intelligence 

of those who would thus try to set up a new standard of 

morality r'as if there existed no Decalogue, no Gospel law, 

no law even of nature stamped cy !.*oC on the heart of san".^ 

This opinion is based on wh&w he had one of hi3 characters 

says "Aye, the Ten Co&manG&eats are & test. What we doctors 

are beginning to ca' an Intelligence Test. ' ^ 

b) Sex Education.- tore than sixteen >ea.ra before 

the Encyclical appeared warning against "that naturalism 

which nowadays invades the field of education ln that most 
hi 

delicate matter of purity of Morals", Chesterton published 

an article which, though couched ln popular language, con­

tained the same ideas on the subject of indiscriminate and 

even public sex instruction. In this article, he speaks of 

a conference at which it was solemnly debated whether the 

sense of race-responsibility could not be taught in schools; 

whether schoolmasters could not Implant la their pupils the 

Eugenic ideal to guide their affections in later years, when 

they came to select their partners. Here is his opinion of 

tblat 

39 Pius XI, OP. Cit*. p. 21. 

kO O.K. Chesterton, The Paradoxes of Mr* Pond. Raw 
York, Dodd, Head and Company, 1937, p. 72* 

ki plus xi, op, m* , p. 21. 
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How l e t any two-legged mortcl in th i s vale of 
tears try and turn these words into a concrete 
picture. I remember ay own school: Picture a number 
of i d l e , busy, or brooding boys s i t t ing at inky 
deskss at a ta l l er desk in front i s s i t t ing an 
ath le t ic but nervous young man from Cambridge, 
blinking at them, and wondering by what verbs*! 
avenue he should approach the topic.^2 

Chesterton then proceeds to describe the psychologi­

cal e f fects on those being thus instructed; after askings 

what surgeon has removed the r i s ib le muscles from 
a l l these people's heads'. I&ve they ever seen * 
school-boy? I went to s large school snd saw a 
good many different sorts; &nd I cannot think of one 
kind of boy on whom the effect of such a scene would 
not be either cra«:y. or downright depraving. The 
only possible results would bo either a hot and tor­
turing cffibarrassraent, or an cnor.'ous increase in 
entertaining but improper conversation. And what 
sort of noodles are they that think they c n talk 
to schoolgirls about the Ideal Msn?̂ 3 

Chesterton's condemnation of the sort of sex educa­

tion he described does not mean that he did not consider 

Instruction necessary; but, l ike the aoly Father,1*** he too 

saw the need for private instruction given by those who have 

the grace of state* This i s clear from his statement in the 

same art ic le : 

k2 O.K. Chesterton, "Our Note Book", in The 
U.lM^VfW *9frpn *?+¥»» Vol. Ih2> Wo. 3^56, issue of "tore: 

V> Ibid. 

kk Pius XI, OP. L i t . , p. 22. 



CHEoTERTGM kl&> THE ELUCA/JL 12. 

The question of warning children privately, by 
parents, priest, or doctors, of the snares of their 
own age is entirely another matter. Nothing done 
In this way could give them any 'race-responsibility*, 
or teach them to 'select their partners'* This must 
mean talking in class about love and marriage; and 
if Sugenists mean that I tell them respectfully 
that they are oani&es*1^ 

It is impossible to mistake his meaning; and even 

those who do not agree with him cannot accuse him of being 

vague or equivocal ln his thought on the subject. 

Besides Chesterton's definite ideas on this natural­

istic method of public sex Instruction, researcn has re­

vealed that about two months before the Encyclical condemned 

the illusion that "by exposing youths to the occasions"t6 

they could thereby "harden them against the dangers of eea-
k7 

euallty", he had picked up the gauntlet flung down by 

Bernard i»oaw on this question. Since it is well known that 

Chesterton and bhaw agreed on nothing except their friend­

ship, it is not surprising to find them taking opposite 

stands ln this matter as wells 

**5 Chesterton, "Our ?Cote Book", *roh 15, 1913, 
P. 332* 

k6 Plus AI, Op. Clt.. p. 22* 

k7 Ibid. 
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Hr. Shaw is reported as saying that the dropping 
of the Victorian decorum ln dress has been followed 
by the total disappearance of what is called ' i e x 
Appeal'• 

He refers to the revival of the ancient Adamite 
hersy which has broken out of late, lergely among 
the Germans* He assumes [...] that if this cult 
of nakedness could be complete &nd universal, we 
should think nothing of it and get no harm from it. 
In other words, he assumes what I should flatly 
deny*1*© 

The reason he gave for such A flat denial was based 

on what has already been said about his truly Christian con­

cept of the nature of mans 

We do not believe that modosty is mere nypo-
crisy, or that the decrease of modesty will be the 
increase of moderation, '.ye do not believe it, be­
cause our whole conception of the origin and object 
and principal problem of man is quite different 
from his.**9 

And while he conceded that conventions differ, and 

that conventions, as such, are not necessarily universal or 

eternal, he did not admit that the cry in the human heart 

for conventions is merely conventional. Neither did he be­

lieve that the sudden dropping of convention would mean the 

substitution of conviction.^0 

de then went on to say tljsts 

UU G.K. Chesterton, "G.h.c. vs G.B.D. on Sex Appeal", 
in America. Vol. *+2, No. H, Issue of November 2, 1929, p. <4C-
61. 

k9 Ibid. 

50 Ibid. 
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[...j the Adamite perfection ought to be true, if the 
.Shavian theory and theology were true* Only they 
happen to be false; and & totally different tueory 
and theology happen to be true* For they are founded 
on the Fall of Man, and they are practically proved, 
over and over again, by every experiment of mankind* 
There is only one tiding that stands in the way of 
the Adamite; and that is Adam.51 

Chesterton's belief in the fact of original sin and 

the consequent weakness in human nature would not allow him 

to expect anything but moral bars to result from trying to 

Impart sex education by purely natural taeans. And when the 

Sncycllcal appeared shortly after the stove statements, it 

contained nothing in its treatment of this topic that ran 

counter to Chesterton's position in the issue* 

c) Co-Education*- "false also and harmful to Chris­

tian education is the so-called method of 'co-education'. 

This too, [...j is founded upon naturalism and the denial of 

Original £ln."52 v;uch a method takes for granted the essen­

tial goodness of human nature, and ignores the diiferences in 

organism, in temperament, in abilities—differences which 

must be respected and developed if education is to correspond 

to the designs of the Creator* Granting this, there ought 

not to be promiscuity and equality in the training of tho 

two sexes* 

51 ibid. 

52 Pius XI, Op, Cjt., p. 22. 
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To Chesterton, the important thing about co-education 

was the question of what the co-educators' aims really were* 

Characteristically, he went to the root of thingst 

If they have small aims, some convenience in 
organisation, some slight improvement in manners, 
they know more about such things than I. But if 
they have large aims, I &sa against thera.53 

Accustomed as he was to look for the philosophy 

underlying modern movements, his opinion of co-education 

would naturally depend on what he thought of the principles 

guiding its supporters* He could not be expected to sub­

scribe to a naturalistic notion of the nature of the educand, 

opposed as it is to the Christian view to which he adhered* 

But if no Christian principles were at stake, he was 

ready to say, concerning the discussion on co-educations 

For myself, 1 doubt whether it would make 
much difference at all. Everyone must agree with 
co-eduoation for very young children; and I cannot 
believe that even for elder children it would do any 
great harm. But that is beoause I think the school 
is not so Important as people think it nowadays* The 
home is the really Important thing, and always will 
oe,$* 

Chesterton did not think that co-education would 

ever succeed in levelling the differences between the sexes 

to the point of making boys and girls ordinary comrades; 

for, as he pointed outs 

53 Chesterton, |he Common fftn, p. IW3. 

5>» Ibid*. 1**1, 
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The home does not make theta that. The sexes 
can work together in a schoolroom just as they can 
breakfast together in a breakfast-rooms but neither 
makes any difference to the fact that the toys go 
off to a boyish companionship which the girls would 
think disgusting, while the girls go off to a girl 
coapanionsnip which Use boys would think literally 
insane* Co-educate as much as you like, there will 
always be a wall between the eexe» until love or 
lust breaks It down*55 

He graphically pictured the co-educative playground 

as "a place where boys go about in fives sulkily growling at 

the girls, and where the girls go about in twos turning up 

their noses at the boys'.^6 And, according to him, co­

education can do nothing to change this normal relationship, 

or rather, this lack of relationship. This failure ho saw 

to be a good thing, for "it is better that the sexes should 

misunderstand each other until they marry* It is better 

that they should not have the knowledge until they have the 

reverence and the charity*"'' 

Uuarly twenty years before rius XI taught that be­

cause "in keeping with the wonderful designs o, the Creator, 

[theyj are destined to complement each other in the family 

and in society, precisely because of their differences'?,^ 

their training should be in view of their respective roles 

as man and woffi*n, Chesterton wrote; 

55IM*. 
i*> Ibid. 

56 Pius XI, On. C^t*. p. 23. 
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There must be specialists; but shall no one 
behold the horizon*; [..*' Shall all sank inc. be 
monomaniac? Tradition has decided that only one 
half of humanity shall be monomaniac* It has 
decided that in every home there shall be a trades­
man and a Jack-of-all-trades. But it has also 
decided, among other things, that the Jack-of-all-
trades shall be & Jill-of-all-trades. It has 
decided, rightly or wrongly, th&t this specialisa­
tion and this universalis^ shall be divided between 
the sexes*59 

Fifteen y&ars after this statement, he gave another 

example of the consistency lust i-arks his ideas, t> return­

ing to the same thoughts 

It is neither a perceptible fact nor a first 
principle that the aexes must not specialise; and if 
one sex must specialize in adopting dubious occupa­
tions, we ought to be very glad that the other sex 
specialises in abstaining from them. This is how 
the balance of criticism ln the commonwealth Is , 
maintained; as by a sort of government end opposition.00 

These statements may be attributed to his deep 

respect for womanhood and his strong conviction of the 

importance of the home. He saw industrialism in England as 

a threat to woman's role in the home, and consequently to 

the stability of the family; hence his frequent references to 

the complementary functions for which youth should be pre­

pared. 

•till on the topic of education proper to each sex, 

Pope Plus XI said that "in gymnastic exercises, special care 

must be had of Christian modesty ln young women and girls, 

59 Chesterton, What's aronx with the; Horld. p. 15s.. 

60 , Fancies /ersus Fads, p. 5U. 



CHESTERTON ASD THE EOUCAST 126 

which is so gravely impaired by any kind of exhibition in 
61 

public19. Though the admonition was given to the world at 

large, the Holy Father was alluding principally to the pre­

vailing Fascist practice of forcing girls to engage ln public 

physical training. However, the effort on the part of 

educators in England to subject girls to the same exercises 

and games as boys was ridiculed by Chesterton as early as 

1910 when he said of thorns 
What they call new Ideas are very old ideas in 

the wrong place. Boys play football; why shouldn't 
girls play football? [**•] That Is about their notion 
of a new idea. There is no brain work ln the thing 
et all; no root query of what sex Is, of whether It 
alters this or that and why* There is nothing but 
ploddlng9 elaborate, elephantine imitation. [.*•] 
Even a savage could see that bodily things, et least, 
which are good for a man are very likely to be bad 
for a woman* Yet there is no boy's game, however 
brutal* which these mild lunatics have not promoted 
among girls.63 

It is Interesting to note that every idea on co­

education touched upon in the Encyclical found a counterpart 

in the writings of Chesterton, some of which express the 

Catholic principles of the Protestant Chesterton. 

61 Pius XI, OP. Cl t* . p . 23 . 

62 Paul Poulqu 
Edi t ions Spes, 19*7 > 9 

62 Paul Foulquid, L ' l f l i f t »r w'fi99l«t P**l«. 
. 197. 



CHAPTER VI 

c&^aTBaros AHD EDOCATIOSAL ENVIBOMHBUT 

It now falls to this chapter to ascertain Chesterton's 

thought on the environment which forms the setting for the 

interaction of the roles of the agents of education and of 

the educand which were respectively dealt with in the last 

two chapters. 

This environment will be considered in its four-fold 

aspects (1) the Christian home, (2) the Church, (3) the 

school, and (k) the world. 

Before treating specifically of these, a glance at 

what Chesterton had to say about environment in general may 

provide an insight into his thinking on this topic* for 

example, when he wrote, 'We are on the side of all modern 

psychologists and serious educationists ln recognising the 

Idea of atmosphere. They sometimes like to call it environ­

ment",1 he was In harmony with Pius XI, a serious educator 

indeed, who stressed the importance of the right environment 

2 
for perfect education. 

However, Chesterton was not of the opinion that 

environment will Infallibly produce the desired results. 

1 G.K. Chesterton, The Common Man. London, Bheed and 
Ward, 1950, p. 165* 

2 Pius XI. P^Tefflk.eUeHff mlrt«*rt» »•« ?<"*k, The 
America Press, 1936, p. 23. 
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Given the fact of free will in defense of which he wrote so 

much in controversy against Calvinism and determinism, he 

thought that, 

C...I about the effect of environment modern people 
talk much too cheerfully and cheaply. The idea 
that surroundings will mold a man is always mixed 
up with the totally different idea that they will 
mold hia in one particular way. [..*" Environment 
might work negatively as well as positively.3 

This was written in 191C; twelve yoars later the 

same thought returned. This time, It was the Catholic 

Chesterton who saidt 

I think with a sort of smile of some of my 
friends in London who are quite sure how children 
will turn out if you give theat what they call 'the 
right environment*. It is a troublesome thing, 
environment, for it sometimes works positively and 
sometimes negatively, and more often between the two.** 

Although he consistently believed that ''It is quite 

doubtful whether a person will go on specially with his 

environment or specially against his environment",' he was 

ready to admit that 

Jfevertheless. It remains the working reality that 
what we have to deal with in the case of children ln, 
for all practical purposes, environment; or, to use 
the older word, education. When all deductions are 
made, education Is at least a form of will-worship, 
not of cowardly fact-worship; it deals with a depart­
ment that we can control*o 

3 O.K. Chesterton, ghat's wronj with ^he florid;, Hew 
York, Dodd, iead and Company, 191C, p. 23?. 

h ~ , 2rê end,9ug %riflcfrt Kew York, Dodd, *ad 

u.nd Company, 1922, p. 2VO. 

5 Ibjtd. 

6 — , What's wrong with the world, p. 239. 
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1. The Christian Borne. 

When Chesterton was quoted in the preceding chapter 

as saying, '"The home is the really Important thing, and 

always will beM,^ he was seen to be very much in the spirit 

of the criterion which stated that "The first natural and 

necessary element in this environment, as regards education, 

is the family.' a This belief in the importance of the family 

kept him ever in the vanguard in its defense* In fact, in 

192W, when he was struggling with the notion of a paper of 

his own, and was handicapped by the lack of available funds, 

he wrote to his friend, Maurice Barings 

Do you think anything would come from any 
Catholic* you know? Or for that matter from any 
people who want to fight for the curious institu­
tions called men. women, children, roofs, doors, 
fireplaces, fields and similar fads? 

It seems to &« a standing monstrosity that 
there is not a single ordinary paper fighting for 
them.9 

In spite of difficulties, the first issue of G.K.'s 

Weekly appeared on «*reh 21 of the following year. From 

then on, until his death in 1936, Chesterton used this 

organ of dlstrlbutism to do battle with whatever forces, 

political or social, that threatened to underline tie s&cred 

foundations of the family* 

7 Chesterton, The Common Han, p. lWl. 

a Pius AI, OP. Cit*. p. 23* 

9 G.K* Chesterton, "Three Letters of G.K.C. to Maurice 
Baring", in Thf Tablet. Vol. 202, no. >y27, issue of December 
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Twenty years before ?iu.s xi declared that the most 

effective and lasting education will be that which Is re­

ceived in a well-ordered and well-disciplined christian 
10 

family, Chesterton was convinced of the Importance of this 

early training when he wrotet "A boy is only sent to be 

taught at school when it is too late to teach him anything, 

and thank God, it is nearly always done by women."11 To 

him. the Christian home was the natural school in which the 

groundwork of character formation was laid, and from which 

the child went to school already equipped with basic habits 

and attitudes that remain to influence his further development* 

Chesterton thought that a&ong the many things to be 

learned ln tho family not the least important is respect for 

authority} for, according to him, ".tobody can doubt that a 

reasonable respect for parents is part of & gospel in which 

God Himself was subject in childhood to earthly parents.'3*2 

And where this respect is wanting, Chesterton was of the 

opinion that, often enough, the blame can be laid on those 

parents who too readily tolerate undue familiarity and even 

rudeness in the young* He spoke of this tolerance in the 

following passages 

10 Pius XI, 9ff,, C U M P ' 23* 
11 C.it. Chesterton, Orthodoxy. Hew York, John Lane 

Company, 19C9, P> 2&b, 

12 . . - , ffig $vsr;UftUftI ftBi *«v *ork, Todd, !4ead 
and Company, 1922, p. 175. 
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How. as far as I can discover from the social 
authorities who tell us all about the Rising Genera­
tion and the Bright Tbung Things, it appears to be 
considered a mark of advanced intelligence to call 
your father a bean or a scream, or possibly Tom, Dick, 
end Harry, in reference (or without reference) to his 
Christian name* Broadly speaking, the parent of the 
progressive age appears to answer to 'ill!' or to any 
loud cry; and it seems to be considered in itself a 
proof of progress that the cries are very loud 
indeed.13 

The same year in whlei, this was written another 

Look appeared containing Chesterton's ideas on "the problem 

of what is called the general decliru* oh manners, and 

especially of domestic habits that should L# dignified by 
Ik 

maaa&rs'. 

It is somewhat surprising to find one who never 

thought of himself as an educator, not only deploring the 

lack of manners ln the young and stressing tue need of the 

social virtues, but even instructing the parents ln the 

procedure they should follow in teacnlng consideration for 

Others* a® was consistent in M s opinion that young people 

should be given the real reason and the right motive for 

doing what is expected or them. Pedagogically ho stateds 

13 G*\. Chesterton, All is Grist. 'Jew York, l̂ odd, 
Mead and Company, 1932, p. 3. 

Ik , sidelights of Sew London and Hewer York, 
London, Sheed and ward, Iv;32, p. 55* 
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When the young people disregard doors or other 
details of manners, as understood ln the immediate 
past, they are only told that they have disregarded 
particular conventions of the immediate past* They 
are not told clearly that the real meaning of a door 
Is not a convention, and is not a thing of the past. 
It is an eternal dogma About the right relations of 
human beings; because human beings, while they cannot 
live without some change, and soma adventure, also 
cannot live without some privacy and some protection* 
And the door and the dogma will outlive the present 
drifting fashions, just as they have outlived any 
number of other fashions that have already drifted 
away.I5 

lie took this one working example, the rude Invasion 

of the privacy and property of others; but he thought the 

argument applied to a dozen other tilingss 

For instance, the young are not told why they 
should defer to the old, though the ideal Is one 
that is, in the most accurate end appropriate sense, 
as true as death. It would be impossible to explain 
why that courtesy is a part of culture, without dis­
cussing some of the deepest things in life; including 
death* They are not discussed,and nothing is said 
to the young man except, 'Your Uncle r.iraa: visa deeeply 
shocked'; or 'What your great-aunt Abigail would have 
thought, I cannot imagine*' The young man is left 
under the impression that he is only getting on the 
wrong side of Uncle &lra&, whereas he is getting on 
the wrong side of Socrates and Confucius and Dante 
&M iihakespeare and the whole cumulative culture and 
ordered Imagination of mankind*16 

Chesterton concluded these remarks on domestic 

manners by telling parents, 'You cannot expect him to admit 

that he is wrong in disregarding the courtesies of the older 

culture, unless you tell him why.1? 

15 Ibid. 

16 Ibid,* 

*7 Ibid* 
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Xwenty-one years earlier, ha pointed out unother 

aspect of child training for which the home is responsible, 

and that is, the Christian uen&e of human dlgnitys 

Modern and cultured persons, I believe, object to 
their children seeing kitchen company or being taught 
by a woman like Peggoty* But surely it is store 
important to be educated in a sense of human dignity 
and equality than in anything else in the world* And 
a child who has once bad to respect a kind end capable 
woman of the lower classes will respect the lower 
classes forever* The true way to overcome the evil 
in class distinctions is not to denounce them as 
revolutionists denounce them, but to ignore them as 
children ignore them.lt> 

Here, indeed, is sound Christian teaching based on 

the virtue of charity and the brotherhood of man, teaching 

which is applicable to the evil oi race distinctions as well* 

And one cannot help thinking what u difference it would make 

to the world were such Christian attitudes built up in 

every home* 

It might be well to mention here that, because of 

the vastness of the subject, the Holy Father had no inten­

tion of treating of the question of domestic education, oor 

even to touch upon its principal points* However, since he 

said, "Besides there are not lacking special treatises on 

this topic by authors, both ancient and modern, well known 

for their solid Catnolic doctrine",^ It may not be amiss 

1^ G.i.. Chesterton, Charles ^ckens, Sew York, Dodd 
Head and Company, 1911, p. 199. 

19 ?ius U* &,.£&.* p. 2k. 

http://them.lt
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to count Chesterton among those modern authors who could be 

trusted to respect the mind of the Church when writing on 

this point* 

If Plus XI did not issue any specific directives 

regarding domestic education, he did not fall 'to call atten­

tion In a special manner to the present-day lamentable 

decline ln family education",20 due either to the lack of 

preparation on the part of parents, or to the increasingly 

widespread tendency of mothers to seek employment outside 

the home* 

About the same time, Chesterton expressed his opinion 

Of the trend as he saw it in England: "ity complaint of the 

anti-domestic drift is that it is unintelligent* People do 

not know what they are doing; because they do not know what 

they are undoing.'21 

To appreciate fully his concern in this matter, one 

must remember that to him the family was a sacred Institution 

and the most Important environment for the education of youth. 

dhertly before the appearance of the Sncycllcal, 

Chesterton was found putting forth the following argument in 

defense of the hornet 

20 Ibid. 

21 O.K.* Chesterton, The Thfog. sew York, Dodd, ;lead 
and Company, 1930. p* 35* 
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One very common form of blunder is to make 
modern conditions an absolute en^f and then try to 
fit human necessities to that end, as ii they wore 
only a moans. These people say, *Home Is not suited 
to the business life of today.' Which is as if they 
said, 'Heads are not suited to the sort of hats now 
in fashion*' Then they might go around cutting off 
people's heads to meet shortage or shrinkage of hats; 
and calling it the Hat Problem.22 

To Chesterton's way of thinking, the home and educa­

tion were so intimately connected, that anything tnat would 

endanger family life he saw as a threat to true education. 

And as there can be no home without a mother, he did all in 

his journalistic power to keep the Importance of the mother's 

role continually before the public. It distressed him to see 

increasingly large numbers of women neglecting the home to 

engage in gainful employments* An example borrowed from his 

writings reveals his thought on thia social question as he 

saw it in 1925i 

In short, if education is really the larger 
matter, then certainly domestic life is the larger 
Matter. [•••] It is a mere matter of simple subtrac­
tion thai the mother tsust have less time for the 
f easily if she has mor« time for the factory* If 
education, ethical and cultural, really were a trivial 
and mechanical matter, tx.e mother might possibly rattle 
through it as a rapid routine, before going about her 
more serious business of serving a capitalist for hire* 
If educstion were merely instruction, she might briefly 
Instruct her babies ln the multiplication tables before 
she mounted to higher and nobler spheres as the 
servant of a Milk Trust or the secretary of a Drug 
Combine*23 

22 O.K. Chesterton, Go^era,U? SBSmJOM* S«v York, 
Dodd, Head and Company, 1929, p. 3 w 

23 — — •—, y*ftoi«fl ?ersus Fads. London, ^thucn 
and company, 1925t P» 
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Three years earlier, writing in the same vein, he 

said that the mother has already been given an almost 

irresponsible power over a limited region, anc that "If she 

adds to her own power in the family all these alien fads 

external to the family, her power will not only be irrespon­

sible but insane*••** 

Chesterton seems to have marshaled all his literary 

powers in defense of the integrity of the home* .»ot only 

did his prose works carry his message, but his ideas on this 

subject found expression in one of his poems the first 

stansa of which runs thus* 

I remember my mother, the day that we met, 
A thing I shall never entirely forget; 

And I toy with the fancy that, young as I am, 
I should know her again if we met ln a tram. 

But mother is happy in turning & crank 
That increases tae balance at somebody's bank; 
And I feel satisfaction that mother is free 
From the sinister task of attending to me. 

But mother is happy, for mother is free. 
For mother is dancing up forty-eight floors, 
For love of the Leeds International etores, 
And the flame of that faith might perhaps have 

grown cold, 
With the care of a baby of seven weeks old.*? 

This was writtenin 1923; and two years later, in his 

own paper, he again brought his gift of satire into full 

play when commenting on a column with the head-line, 

2k G.K. Chesterton* wnat I Saw In America, new York, 
Dodd, Mead and Company, 1922, p. 17u. 

25 -. , The Ballad of St* Barbara. Hew York, 
O.P. Putman's and Sons, 1923, p. 7-. 
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"Restoring Eoao Influence*, in 'a highly progressive paper, 

ever to the fore with the very latest developments of 

enlightened thoughts26 

It seeias that the social students who have long 
been engaged In this science have discovered in 
their researches into history that there existed in 
ancient times, and still exists in some secluded 
and even savage places, a thing called a home or 
Household; in which children were often to be found 
for considerable periods at a time*27 

In the same satirical mood, he went on to says 

We may even expect to see the experiment of 
a human home being started again here and there. It 
will suffer ridicule at first like all hold innova­
tions. [«..j But progress will go on and survive 
ridicule; and weird as the prophecy may seem today, 
we can imagine a time when a mother looking after 
her own baby will be a normal sight in this country 
and attract no special attention.2b 

Chesterton seemed to be tireless ln his campaign 

against the declining influence of domestic environment, as 

his recurrent references to the subject show* For instance, 

to mothers who sought freedom in external pursuits, he had 

this remark to offers 

The mother dealing with her own daughters In her 
own home does literally have to deal with all forms 
of freedom, because she has to deal with all sides of 
a single human soul* She is obliged, if not to talk 
with the tongue of sen and angels, at least to decide 
how much she shall talk about angels and how much 
about men*29 

26 G.K, Chesterton, * .-tore novelties", in G.K.'s 
deejay., Vol. 1, issue of July 16, 1925, p. 390. 

27 Ibid. 

26 Ibid. 
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Then, if they thought that others could assume their 

educational role in the home, he told then that *It is only 

the domestic discipline that can show any aympsthy or espe­

cially any humor.M^° And if they were Inclined to underrate 

their influence on their children, he reainded them that 

"£•••[! a little boy in the street has more traces of having 

been brought up by his mother than of having been taught 

ethics and geography by a pupil teacher.'^1 

2. The Church as Educational Environment. 

:ince the nature of the whole men requires that the 

child be educated as a supernatural being, he needs a super­

natural environment; and this God has provided in ills Church, 

that great family of Christ in which supernatural influence 

and effective education are so perfectly combined. For the 

Church, true teacher that she la, makes use of all the 

means at her disposal to lead souls to God. Hot only does 

she offer the sacraments as the divine channels of grace, 

but she also calls upon the grandeur of the liturgy, the 

beauty of art, and the architecture of her churches as her 

audio-visual aids to help her instruct her children in the 

things of the spirit. 

30 Chesterton, The Thins, p. 35. 

31 „ , Xn» Common, >frfl, p. 1W1. 



CHESTEKICli A:© ELCCAIIOIALL ENVIRONMENT 1*+1 

Chesterton saw that ln appealing to the senses in 

order to teach the eternal truths the Church was using a 

holy means for a noble end; for he said: 

The senses had truly become sanctified; as 
they are blessed one by one at a C&thollc baptism. 
'Seeing is believing' was no longer the platitude 
of a mere idiot, or common individual, as in Plato's 
world; it was mixed up with real conditions of real 
belief*32 

And if from the very beginning the Church has de­

pended on art and architecture to help her present lasting 

object lessons ln the mysteries of the Faith, it was because, 

as Chesterton remarkeds "Art, and especially architecture, 

can express actualities that are at once too large and too 

elusive to be expressed in words*"^ He then gave the follow­

ing as an example of what he meants 

ut* Mark's Cathedral at Venice is in some ways a 
very curious building, and to some northern eyes 
does not look like a Cathedral at all; but it does 
look like a thing coloured with the sunrise and tbe 
sunset, in touch with the very ends of the earth; 
open like a harbour and full of popular poetry like 
a fairy-palace* That is, It does express the first 
essential fact that Catholicism is not a narrow thing; 
that it knows more than the world knows about the 
potentialities and creative possibilities of the world, 
and that it will outlast all the worldly and tempo­
rary expressions of the same culture.3** 

32 Chesterton, St. Thomas Aquinas, p. 136. 

33 » Ifr*. MtU ftfrd the Shallows, London, 
Shced and Ward, 1935» P. 163* 

3*» Ibid. 
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He then went on to speak of the lessons taught by 

such buildings, "in the breadth of great gates declaring the 

brotherhood of men, or the lifting of great domes pointing 

the way oi' their destiny". 

That the religious environment of the Church answers 

a psychological need Chesterton set out to prove hy citing 

the attitude of the opponents of this use of symbolic 

externalst 

It may still be noted that the unconverted world, 
Puritan or tagan, but perhaps especially when it is 
Puritan, has a very strange notion of the collective 
unity of Catholic things or thoughts. Its exponents 
even when not in any rabid sense enemies, give the 
moat curious lists of things which they think make 
up Catholic life; an odd assortment of objects, such 
as candles, rosaries. Incense (they are always in­
tensely Impressed with the enormous importance and 
necessity of Incense), vestments, pointed windows, 
and then all sorts of essentials or non-essentials 
thrown in ln any sort of order: fasts, relics, 
penances or the Pope* But even in their bewlldersent, 
they do bear witness to a need which is not so non­
sensical as their attempts to lulfill it.3© 

But lest it be thought that Chesterton attributed to 

these externals a role beyond that assigned them by :4other 

Church, he explained that the need, supplied by such things 

"should of course be described from within, by the defini­

tion and development of its theologicel first principles".37 

^5 Ibid. 

36 Ibid* * p* 175. 

37 Ibid., p. 176. 
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After granting the necessity of the knowledge and 

understanding of the dogmatic truths, he again stressed his 

meaning when he wrotet 

I mean that men need an image, single, coloured, 
and clear in outline, an image to be called up 
instantly in the imagination, when What is Catholic 
is to be distinguished from what claims to be A 
Christian or even what ln one sense is Christian.3h 

And of all the reminders that the Church uses to 

Inspire the minds and hearts of her children, Chesterton saw 

in the image of Our Ledy the power of her who gives their 

ultimate meaning to all those other appeals to the senses* 

For to him there was no doubt that 

Our Lady, reminding us especially of God Incar­
nate, does ln some degree gather up and embody all 
those elements of the heart and the higher instincts, 
which are the legitimate short cuts to the love of 
God.39 

And when Pius XI mentioned the means with which God 

In His goodness endowed the great family of Christ to meet 

ha 

the weakness of man's fallen nature, surely he was think­

ing of devotion to the Mother of that great family as one 

of the most powerful of these means* As for Chesterton, he 

thought no education complete that did not include the know­

ledge and love of Our Lady; and he was greatly concerned 

36 Ibid, 

39 Ibid*, p. 17**. 

*0 Pius XI, OP* Clt-. p. 25. 
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lest the Catholic children of England grow up deprived oi 

this knowledge and love* This concern was made public in 

a controversy with Dean Inge: 

If there was one thing that was the soul of 
Europe, and rather especially of England, it was the 
love of Our Lady* And when we say that we will have 
schools In which such a power is present, we merely 
mean that we will have children educated adequately, 
and not inadequately, and children not cheated of 
their heritage.Hi 

Chesterton, then, recognised the educational envi­

ronment of the Church as a necessary condition if the child 

Is to develop into a perfect Christian. 

3* The Jchool. 

Plus /J stated that since the school owes its exist­

ence to the Initiative of the family and of the Church long 

before it was undertaken by the State, "[..., it must form a 

perfect moral whole with them"*- As an educational environ­

ment, then, it must complement the family and the Church if 

educstion is not to fail in its purpose. 

This Chesterton believed; and from the very beginning 

of his literary career he though it his duty to become in­

volved ln every school question that arose in England* It 

is true, however, that around 1902, when English Catholics 

kl O.K. Chesterton, "Cant and Catholic Education", in 
, Vol. W3, Ho. 2k. issue of September 20, 1930, 

k2 Pius XI, pJtju-CAl.t P« 26. 
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were struggling to maintain their own schools, Chesterton 

failed to see the reason why denominational schools should 

be provided* But his strong sense of justice soon made him 

change his mind; and for the rest of his life he fought vali­

antly against those who would excluder religion from the 

schools of the nation. To such he referred in 190•-•; 

*en say indignantly that wc ought not to be 
worrying about creeds; we ought to be worrying 
about education* They might as well say that we 
must not worry about cats, because we ought to be 
worrying about kittens. A kitten only means the 
first stage of a cat. Education only means the 
first stage of some creed, some view of life.1*3 

An excerpt from his writings two years later shows 

how far he had moved from the stand taken in lvC2x 

It is quaint that people talh of separating 
dogma from education. Dogma is actually the only 
thing that cannot be separated from education* It 
is education* A teacher who Is not dogmatic Is 
simply a teacher who is not teaching***2* 

To Dean Inge's hope that purely secular public educa­

tion will automatically produce a Christian morality, 

Chesterton opposed the following statements 

I gather, in his own phrase, that aorals are to be 
caught like measles. It is an unfortunate parallel, 
for measles are infectious and health is not [...„ But 
of course, he never dreamed, when he was a schoolmaster 
of acting on any such absurd principle. He did not 
think that boys would catch Greek by contagion, or , 
would naturally come out ln spots of decimal fractions.** 

V* G.K.. Chesterton, "Our Bote Book", ln The Illustrated 
London Hews. Vol. 133, No. 36 22, is sue of Septcsiber 19» 1906, p. 392. 

kh , Whs.ys Wrons.vm tfte werjd,, p. 2k6. 
k5 — - ™ — , ''Cant and Catholic Education", p. 562. 
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In the sa&e article Chesterton continued to point 

out the absurdity of neutral educations 'However, the follow­

ing sentence has a curious simplicity and charm; 'Under some 

neutral heading such as 'Civic and Personal Duties' a great 
LA 

deal of Christian teaching might be introduced*.'^* Then, 

using his best satire, he went on to says 

I grieve to note this dark and crooked priest­
craft learnt from the infamous Jesuits, in the educa­
tional policy of the Dean of ©t. Paul's. It is dis­
tressing to find him, a dark figure gliding noise­
lessly behind the arms insinuating religious teaching 
under entirely neutral headings.ky 

This was followed by a series of questions which 

Chesterton seemed to intend partly as a rebuttal to Dean 

Inge and partly as a stimulus for the mind of the reading 

publics 

What are our Civic and Personal Duties; How 
much of the old outworn Christian prejudice against 
polygamy or murder are we allowed to 'introduce' 
under that neutral heading: Should a nan keep his 
marriage vowV Is that a Personal Duty'. If it Is, 
then three-quarters of the theory and practice of 
modern marriage and divorce is evil. [...j All 
this talk of teaching the duties of citizenship is 
cant and claptrap, when there are s;<ch violent con­
trasts between what St. Augustine called the City 
of Babylon and the City of God.^6 

These passages Illustrate Chesterton's views on what 

the criterion calls neutral education, and his appreciation 

*»6 I eld* 

**7 Ibid.. 

W Ihid*, p. 563. 
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of the vital role of religion in the schools, a role that 

the advocates of secular education refuse to recognise* 

Chesterton spoke of these; 

Those who attack the teaching of religion, which 
is the one human and historical mode of education, 
are evidently quite unaware of how large is the 
thing they attack, and how small their sect actually 
is in its presence .M? 

And eight years earlier he gave the world an idea 

of how vast the thing is when he wrote, "A religion is not 

the church a man goes to but the cosmos he lives in."5C 

Chesterton's works have also contributed his Ideas 

on what the Encyclical condemned as "the mixed school, or 

the school in which students are provided with separate 

religious instruction, but receive other lessons in common 

with non-Catholic pupils from non-Catholic teachers".'1 

He lost no time in expressing his opinion of this 

piecemeal type of Christian education; for in 1903, as an 

Anglo-Cathoilo, he published an article sparkling with phil­

osophy, logic and humor which made his position clear* This 

excerpt conveys his idea; 

k9 G*K, Chesterton, wVe Are Hot Cranks", in G.K.'s 
Weekly. Vol. IX* issue of July 19, 193C, p. 295. 

50 .Irish Impressions. Jiew York, John Lane 
Company, 1922, p. 215% 

51 Pius a. StejJ&Z** P. 27. 
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1 believe ln a religions and a man who believes 
in a religion disbelieves ln bits of that religion. 
The pedantic way of putting it is that once a thing 
is organic and living it cannot be divided without 
death* If you love the dog on the hearthrug, you 
don't like parts of him en the hearthrug. The more 
you want to find your wife in the dining-room the less 
(as a rule) you want to find half your wife In the 
dining-room* Half a wife is not better than no 
marriage; it is worse because it is being a widower 
Instead of a bachelor. Therefore, anything that has 
in it a center of being and a circulation of strength 
cannot be cut up.5* 

And more than twenty years before Pius A1 said that 

religion should be the foundation and crown of all education 
53 from the grades to the univerity, Chesterton wrote about 

the Importance of this continuity in religious trainings 

To teach children only the first elements of 
religion Is like reading children only the first 
chapters of a detective story. It Is cruelty to 
children* The last chapters of a detective story 
are necessary ln order to make any sense of the 
first* [...] And religion is a detective story, in 
the sense that its secret is not only satisfying, but 
also startling* To break Into the middle of a thing 
like that and say It must stop at ptge five Is 
exactly like breaking into the middle of a romance, 
or of a riddle, or of an anecdote, or of a practical 
joke* In all cases you are cutting the thing off CA 
at a point before you have come to the point of it.'* 

Chesterton identified himself with those who believe 

that if Catholics are to teach Catholicism all the time, 

they cannot merely teach Catholic theology for part of the 

time, when he wrote$ 

52 Chesterton, "Our Soto Book*', p. 69o, 
53 Pius xi, OP. cit.. p. 27. 

Jfc Chesterton, "Our ifote Book*, p. 69U. 
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It is our opponents, and not we, who give a 
really outrageous and superstitious position to 
dogmatic theology. It is they who suppose that 
the special 'subject' called theology can be put 
Into people by an experiment lasting half an hour; 
and that this magical inoculation will last them 
through a week in a world that is soaked through 
and through with a contrary conception of life.55 

In another work, strange as it may seem to some, he 

showed more tolerance towards secular education which made 

no pretense of teaching any religion than he did towards 

the mixed school which prided Itself on teaching an adequate 

amount of religion, and succeeded only in belittling an 

extremely important things 

Secular education is more sensible than ma>lng 
religion one of the extras; like learning fret-worfc 
or Portuguese* And this principle is important in 
the controversy about religious education, because 
it Involves the whole question [•••„ the question 
of what is called 'atmosphere'.56 

To him, educational environment tseant this all-

pervading religious atmosphere that did not admit of baro­

metric fluctuations between religion end non-religion. That 

is why he said: 
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The expression, 'a religious hour' is something 
like a contradiction in terms* And it is amusing to 
note that the same casual sceptic who is always sneer­
ing at the orthodox for their forms and limitations, 
who is always talking of their Sunday religion and their 
separation of things sacred and profane, is generally 
the very man who is most ready to make fun of the idea 
of a religious atmosphere ln the schools. That is to 
say, he of all people, objects most to sacred and pro­
fane things being united and to a religion that works 
on week-days as well as on Sundays.57 

However, strong as was Chesterton's faith in reli­

gious educstion, his knowledge of human nature prompted him 

to write in 1911t 

The foil may curve ln the lunge; but there is 
nothing beautiful about beginning the battle with 
a crooked foil* So the strict aim, the sound 
doctrine, may give a little ln the actual right 
with facts; but there is no reason for beginning 
with a weak doctrine or a twisted aim*5^ 

As the Encyclical states, In the Catholic school the 

various branches of secular learning do not enter into con­

flict with religious instruction to the detriment of educa­

tion; for it Is the purpose of sueh a school to ground stu­

dents so thoroughly in sound doctrine that even if they have 

to read authors propounding false doctrine, it will not harm 

them. 59 

It is interesting to find Chesterton anticipating 

the same thought by twenty years, when he wrotes 

57 Ibid*, p. 115. 

'jo G.K* Chesterton, Alarms and Diacurslons. Mew York, 
Dodd, lead and Company, 1911, p. ob, 

59 Pius XIf Op. Ci,,. , p* 29. 
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Religious and philosophical beliefs are, Indeed, 
as dangerous as fire, and nothing can take from 
them that beauty of danger. But there is only one 
way of guarding ourselves against the excessive 
danger of them, and that is to be steeped ln 
philosophy and soaked in religion.60 

And nine years before the Holy Father said that in 

such a school, moreover, the study of classical literature 

will do no damage to moral virtue,61 Chesterton declared 

that 

Every man ought to have read enough good litera­
ture to know when he is reading bad literature, and 
to go on reading it* He ought to have had what is 
rightly called a liberal education, that he may 
know the largest purposes to which numan language 
has been put* [...] The highest outcome of an 
interest in literature la a finer interest ln life; 
and bad literature as well as good may throw a 
light on life, if we have learnt to know light 
from darkness,62 

The Encyclical compared the Christian teacher to the 

bee, which takes the choicest psrt of the flower and leaves 

the rest. 3 This seems to be very much like what Chesterton 

said ln 1909s 

To know the best theories of existence and to 
choose the best from them, appears to us the proper 
way to be neither bigot nor fanatic, but something 
more firm than a bigot and more terrible than a 
fanatic, a man with a definite opinion.*1* 

60 G.K, Chesterton, Heretics. New York, John Lane 
Company, 1909, p. 29^. 

61 Pius XI, OP* Clt*. p, 29. 

62 G.K. Chesterton, 'Our Sote Book", in The Illustrated 
London News. Vol.157» issue of October 9, 1920, p. 5**6. 

63 Pius XI, OP. Clt*. p* 29. 

6k Chesterton, Heretics, p. 29o. 
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The following year, he returned to the subject to 

deplore the fact that this was not being done by the modern 

world, whose tendency was towards rejection rather than 

selection, with the result that 

Our modern prophetic idealism is narrow because 
it has undergone a persistent process of elimination* 
We must ask for new things because we are not allowed 
to ask for old things. The whole position is based 
on this idea that we have got all the good that can 
be got out of the ideas of the past* But we have not 
got all the good out of them; perhaps at this moment 
not any of the good out of them. And the need here 
is a need for complete freedom for restoration as 
well as revolution.o5 

This type of progress ln education Chesterton could 

not understand, for to his mind, "if there really be anything 

of the nature of progress, It must mean, above all things, 

the careful study and assumption of the whole of the past".66 

Like the Holy Father who urged the Christian teacher 

not to be hasty ln abandoning the old which the experience 

of centuries has found expedient and profI table,6? Chesterton 

was always ready to give due credit to the p&st for the pro­

gress of the present; for he believed that "When there really 

is anything like the building of a new civilisation, it means 

that there has bean a great deal of quarrying in the ruins of 

the old civilisation.!,6,J 

65 Chesterton, ghays yrpni w^h, the Vforld,, p. 29* 

66 — - — - , lieretics. p. 170* 

67 Pius -tl, Op* ffU*, P. 29* 

6o G.K* rjn»«t.»i»tftn. Avowf|i«jn4 Fenials. Hew York, 
Dodd, Mead and Company, 1935* P. 195. 
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Hut Chesterton could see that this respect for the 

past so necessary for the completion and enrichaent of educa­

tion, was far from being a popular idea ln his time* He 

complained of this when he wrote: 

The modern world seems to have no notion of 
preserving different tnings side by sice, of allow­
ing Its proper and proportionate place to each, of 
saving the whole varied heritage of culture* It has 
no notion except that of simplifying something V 
destroying nearly everything* I do not see why any 
cultural conquest should te lost or despised, or why 
it is necessary for every fashion to wash away all 
that I© beat in every otner*»9 

On the contrary, "an should be a prince looking from 

the pinnacle of a tower built oy his fathers, and not a con­

temptuous cad kicking down the ladders by which he climbed."^ 

About the time when the Sncycllcal expressed regret 

that the teaching of Latin was falling more and SLOTS Into 

disuse ln modern education, Chesterton paid the following 

tribute to th« language of tho ancients: 

Nov the true teaching which strengthens and 
steadies the mind [•••] has, in fact, cone down to 
us very largely from the culture of those great 
languages ln which were written the works of the 
last Stoics and the first Saints, the Greek Testa­
ment and the Roman Law.71 

69 G.K. Chesterton, All I Purvey. London, ethuen 
and Company, 1933* P* l^-* 

70 — — • — , Avowals and '•Ptr'ols. p. 06. 

71 » Come to Think of It. London, «tkuen 
and Company, 193^* p. **9. 
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If Plus XI thought t ha t the noble t r ad i t i ons of the 

past require t ha t the youth committed to Catholic schools be 

fully Inst ructed i n the l « t t e r e and sciences i n accordance 

with the exigencies of the t imes ,? 2 Chesterton, too , held 

the same idea in 1910 when he wrotes 

As a part of personal character, even the 
moderns will agree that many-sidedness is a merit, 
and a merit that may easily be overlooked. This 
balance and universality has been the vision of 
many groups of men In many ages* It was the Liheral 
Education of Aristotle; the Jack-of-ell-tradea 
artistry of Leonardo da Vinci and his friends; the 
august amateurishness of the Cavalier Person of 
Quality like Sir William Temple and the great Earl 
of Forset*73 

On the whole, the ideas found in Chosterton's works 

concerning the environmental aspect of the school, be It 

neutral, mixed, or Catholic, may be sale to he very much in 

agreement with the criterion. 

k. The World. 

The Holy Father did not want it to to forgotten that 

besides the home, the Church, sine" the school, the vorld is 

also an environment whose powerful influence on the youn^ 

cannot be Ignored, an environment fraught with danger for 

the unprepared.? And Chesterton has left us an Idea of how 

the world goes about its teaching* 

72 Pius XI, OP* Clt.. p. 30. 

?3 Chesterton, What's Wrong with the *orld. p. 153. 

7k rius XI, OP. Cit.. p. 31. 
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The real world, that roars round the poor little 
gutter-boy as he goes to school, is an utterly anti-
educational world* If the school is really giving 
any education, the world is certainly engaged day and 
night in ruining his education. For the world gives 
him things anyhow, in any order, with any result; 
the world gives him things meant for somebody else; 
the world throws things at hia from corning till 
night; quite blindly, madly, and without meaning or 
aim; ana this process, whatever else It is, is the 
exact opposite of the process of education. The 
gutter-boy spends about throe-quarters of his time 
in getting uneducated. He is educated by the modern 
State School. He is uneducated by the modern state. 
Because the iState is in a devil of a state.75 

Although this was written in 1933• comparison with 

what he wrote in 1910 fails to show any inconsistency In his 

thought in tills matter* The following Is an examples 

Heal educationists have to resist a kind of 
roaring cataract of culture* The truant is being 
taught all day* If the children do not look at 
the large letters in the spelling-book, they need 
only walk outside and look at the large lottery on 
the poster.76 

It will be noticed that, unlike the Holy Father who 

had all youth in mind, Chesterton in every case referred to 

the poor whose cause he always championed. 

Continuing his remarks about what children learn 

from the world about them, he wrote. 

If they cannot learn enough about law and 
citlsenship to please the teacher, they learn 
enough about them to avoid the policeman* If they 
will not learn history forwards from the right end 
in the history books, they will learn it backwards 
froa the wrong end in the party newspapers*77 

75 Chesterton, OJ,, ; w^.TO* P- ^ 2 . 
76 — - , wjmvs vfyofflt wuft Vtf tfor;q, P . 211. 
77 ,££*». 
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Chesterton went on to explain that if the children 

are being neglected by those responsible for their education, 

they are far from being neglected by the world, i* thought 

So far from being without guidance, they arc 
guided constantly, earnestly, excitedly; only guided 
wrong. They are not at all neglected 1***1 They are 
not like sheep without a shepherd* They are sore 
like one sheep whom twenty-seven shepherds are shout­
ing at. All the newspapers, all the new advertisements, 
all the new medicines and new theologies, all the glare 
and blare of the gas and brass of modern times - it 
is against these that the national school mutt bear 
up If it ean.7-> 

So it is against all this that the school must com­

pete for the souls of the young. And Chesterton would not 

leave anyone under the false isiprosslon that it would require 

anything less than strong competition on the part or the 

school to counteract the appeal or the world, so ho listed a 

few of the things expected of the -choolss 

A modern London school ought not merely to be 
clearer, kindlier, more clever and more rapid than 
ignorance and darkness* it must also be clearer than 
a picture postcard, cleverer than a llmorick competi­
tion, quicker than the tram, and kindlier than the 
tavern. The school in fact has the responsibility 
of universal rivalry. V*e need not deny that every­
where there Is a light that must conquer darkness* 
But here we demand a light that can conquer light.79 

moreover, regarding the danger of worldly reading 

against which Plus xl warned parents and educators to pro­

tect youth,00 Chesterton wrote in 190<#» 

?w jbjtd*. P. 212. 

79 Ibid.. p. 213. 

LO Pius xl, O P . Clt.. p. 31. 
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Papers are permitted to terrify and darken the 
fancy of the young with innumerable details, but 
not permitted to state in clean legal language what 
the thing is about. They are allowed to give any 
fact about the thing except the fact that it is a 
sin*ol 

If it is true that the world forms a necessary part 

of the whole educational environment of youth, and since 

the young must grow up in society, it is no less true that 

the nature of its influence calls for the constant and com­

bined vigilance of the home, the Church and the school. It 

was because this need for watchfulness was so dear to 

Chesterton that he seemed tireless in trying to alert those 

in charge of education to the dangers to which youth is 

exposed. 

61 G.K. Chesterton, All Thingt» Considered. London, 
.ttethuem and Company, 190o, p. 12«*, 



3U;«4AHY AUD C03CLU3I0HS 

The Encyclical Diving Illius Maglstri was chosen as 

the criterion against which to measure the extent of the 

agreement of Chesterton's educational thinking with Catholic 

teachings because of its validity and Its reliability. The 

characteristic notes which gave its functional value to the 

criterion are its uniqueness, its comprehensiveness, its 

flexibility and its permanence* These marks show that the 

papal document possesses the breadth of scope required to 

make it an efficient testing ground for the vast range of 

Chesterton's ideas. 

An introduction to the writer on whose educational 

Ideas the criterion was set to work consisted of a brief 

biographical sketch followed by a survey of his literacy 

career as s journalist, poet, novelist, essayist, and biog­

rapher* As a journalist and primarily interested in social 

justice, Chesterton was, more than most writers, exposed to 

the influences of hia day. Among the social forces that 

had a bearing on his works waras the pessimistic philosophy 

and the decadence of the eighteen-nlneties; the popular 

Imperialism which found expression in the Boer war; the false 

philosophies of life advocated by many of his contemporaries 

as the answers to the social problems of the times; and the 

effort of the Liberal Party in England to bring about social 

reforms based on the principles of socialism. His vigorous 
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reaction against these forces is apparent in his works, 

Chesterton's writings also show him actively engaged in con­

troversial issues on the side of distributive justice, the 

educational rights of parents, and the teaching of religion 

ln the schools. 

Chesterton's ideas on the nature and the importance 

of education were examined In the light of the criterion, 

and a remarkable similarity with those of Plus ..I was noted. 

Both deplored the absence of sound principles, the inversion 

and shifting of values by modern men, and man's constant need 

to be reminded of the fundamental truths. Both signalised the 

mental confusion aaong educationalists concerning the true 

nature of education, and the increasing number of theories. 

Chesterton's diagnosis of nan's restlessness in his search 

for happiness in education alone was found to be the same as 

that of the Boly Father who stated that man, created by God 

and destined to enjoy the Beatific Vision, can never be 

satisfied with material things. With this truth ln mind, 

Chesterton pointed out to the educators of his day the 

futility of trying to prepare the child for such a sublime 

destiny by any other means than Christian education. 

Ho disparity has been detected between the thoughts 

gleened from Chesterton's writings and those contained in the 

Encyclical on the distinctive roles of thu Church, tie family, 

and the State as agents of the education of yovth. 
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The study of the nature of the educand under two main 

aspectss man according to God's design, and man according to 

the naturalistic notion of his being, brought out in relief 

Chesterton's ideas on man's dignity and destiny* Despite a 

noticeable absence of explicit reference to the role of the 

sacraments and grace In Christian formation, Chesterton's 

writings testify to the fact that he held the Christian 

philosophy of the nature of man* 

Chesterton's thinking on the child's whole environ­

ment was found to be consonant with what the criterion con­

tains concerning the Christian family, the Church, the school 

and the world, as educative influences* 

Besides giving evidence of the complete agreement 

between Chesterton's educational thinking and the principles 

set forth in the criterion, this research has yielded the 

following by-products; 

1. Chesterton's works contained ideas on every aspect of 
education treated of in the criterion. 

2* in sixty per cent of the references, Chesterton anti­
cipated the Encyclical* 

3* Mo significant difference seems to exist between the 
educational thinking of Chesterton the non-Catholic 
and Chesterton the Catholic* 

**. There seems to be enough evidence that Chesterton 
possessed all the marks of a Christian educator. 
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Chesterton, G.K., "hotter to the Clarion* , ̂ obroary 
6, 1910, quoted in aaisie Ward, gilbert Keith Chesterton. 
Hew York, Sheed and Ward, 19**3. p* 306, 

Chesterton states his reasons for and against social-
Is* In England. Used here in treating of State interference 
in the home. 

— — , What's wrona wj.th the world, ifew York, Dodd, 
Head and Company, 1910, 367 p. 

A social and philosophical treat ise on the nature of 
man, aarriage, the family, the child and i t s education. All 
of these topics provided ideas of value to this thes i s . 

'» flerme and Excursions. New York, Dodd, 
, 1911, 25c lead and Company, 1911, 259 p. 

Short essays, paradoxical, serious, and frivolous, 
on a l l sorts of subjects. Contains a passage on the value 
of humility as the sign oi the best educated aan. 

, Charles Dickens. Hew York, Dodd, Head 
and Company, 1911. 300 p. 

A cr i t i ca l study. Reveals Chesterton's knowledge of 
child psychology and an understanding of youth* 

t A •jiscollany of Men, flew York, Dodd, toad 
2, $lk and Company, 1912, 3m p 

Contains thoughts on the hierarchy of values ln 
things inte l lectual and moral, human end divine. 

. f . ourJot* Book', In She m u a t r a frod London 
.News. Vol. 1**2, HO. 3^56, issue of t̂erch 15. 1913» P* 332. 

Article on the fo l ly of public sex instruction in 
the schools. Interesting for i t s 11lustration of the 
psychological effects of such teaching* 

- , A ahprt History o£ England. London, Chatto 
end Wlndus, 191o, x-2M. p* 

A strong and fascinating history of England based 
on the idea that the Middle Ages were the time of true 
democracy. Useful Ideas on the dignity of aan. 

>Our Hots Book', in Xfae UAq*)Ja*«d ItVnjqn 
News. Vol. 157, issue of Octo&er 9, 1920, p. 5kb. 

An essay on the value 01 l i terature in a l iberal 
education. The Catholic school should so form youth in 
Christian principles that even bad l i terature 'say not harm 
them* 
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Chesterton, G.K... The Superstition of divorce. London, 
Chatto and Windus, 1920, 150 p. 

Five papers on marriage and divorce* Strong defense 
of the rights of the family and authority in education. 

.The, Slew Jerusalem. Hew York, George H. 
Loran Company, 1921, 223 P. 

Consists largely of notes taken on spot while travel­
ing in Palestine* Defines theology as thought applied to 
religion, and defends medieval education* 

Tremendous Trifles, Jfev York, Todd, Head 
and Company, 1922, 325 P* 

A consideration of the decadence of the true sense 
of ethical values in modern times* Provides a lengthy 
passage on environment. 

1 : M t I u v in America. Sew Yori , Dodd, 
Jead and Company, 1922, 297 p. 

Book treating of the Lack of ideals, the Isici. of 
chivalry, humanism, &nd Greek culture* Useful thoughts on 
the inroads of secularism in education* 

> The Ballad pi t̂,, ft&rtJarfr, l'*ev York, G.P. 
Putman's and 3ons, 1923. jfp. 

Ancient ballad of ht. Barbara, patron saint of the 
artillery, with a ballad of the Battle of the .iarne. Other 
poems satirical. Contributed a poem on wording mothers to 
this thesis. 

— — — , "The Desert Island1', ln G.K. 's Weekly. 
Vol. 1, issue of August 29, 1925* p. 529* 

An article on the normal role of parents ln the work 
of education, and the efforts of the Jtate to usurp it. 
Important for ideas on the value of the right atmosphere in 
the home, 

— — — — , The Everlasting Man. Vow York, Dodd,Mead 
and Company, 1925» $kk P. 

A Christian apologetic in which Chesterton shows what 
Christian revelation has meant for mankind as a whole* It 
treats of the confusion of thought in education because of 
the lack of religion* 

— — — , fancies Versus Facjs. London, Mathuen and 
company, 1925» 2yu p. 

Written in a lighter vein the subjects of t^ese thirty 
essays range from lady barristers to cavemen and froa psyche-
analysis to free verse. Valuable thoughts on the Importance 
of home education, and on free will. 
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Chesterton, G.K., "More Novelties", ln G.K.'s Weekly. 
Vol. 1, issue of July 15, 1925> p. 390. 

A satirical article on social scientists discovering 
the home in their historical research* Used ln this thesis 
ln relation to the environment of the home in education* 

— — — , The Superstitions of a acoptic. Cambridge, 
Heffer and Sons, 1925t 50 p* 

A book printed from a verbatim shorthand report of 
a lecture given by G.K.C., and deals chiefly with life ln 
the middle ages* Good passages on the dignity of man. 

i ffyMrtiffJf .nBti Qtit** W U » *«* York, Dodd, 
Kead and Company. *7«Y» *-rw v* 

Provocative papers on legislation affecting eugenics, 
low wages, etc* Chesterton lashes out against materialistic 
school of thought, and state Interference in the home. 

— , Generally j3ff9ft}4M* *•« York, Dodd, ?4ead 
and Company, 1929, 250 p. 

Essays on a variety of topics including literary 
themes. Chesterton deplores the fact that many Intellectuals 
have no dear Idea of the ultimate end of man. 

™ r i Q»K»C- a a M*c-' London» ^thuen and 
Company, 1929* 273 P. 

A collection of thirty-seven introductions to the 
works of other writers. Helpful for the references to the 
dignity and the destiny of man. 

— — — , "G.&.C. v$ O.B.S. on Sex Appeal", in 
America, Vol. *t2, SO. kt issue of Sovember 2, 1929, p. oC-ol. 

Chesterton's answer to Bernard Shaw's statement that 
the decrease in modesty would lead to the Increase in 
moderation* A reply that fits the teaching of Pope Pius XI 
on prudence ln this matter* 

, -The Infallible State", in G.K.'s Weekly. 
Vol* 9f issue of August 31» 1929, p. 391* 

An article in complete agreement with the Encyclical 
as to the moral authority of the Church, the family and the 
State. 

— — — — , "The Dlstributist Schoolmaster1', ln G.K.'s 
Weekly. Vol. 11, issue of August 16. 1930, p. 359* 

States the right of s dlstributist, as sueh, to 
speak out in defense of the freedom of families ln education* 
Shows Chesterton's awareness of the attempt at government 
control* 
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Chesterton, G.K*. "ttr. Buehan and Destiny1, ln 
Q.K.«s Weekly. Vol* 11, issue of August 30, 1930, p* 391. 

Art!ele which lists the things thai every ordinary 
man should know. Contributes to this thesis by stressing 
Chesterton's belief that the eternal verities are an in­
dispensable part of knowledge* 

— — — — , "Cant and Catholic Education", ln America. 
Vol. ̂ 3» So. 2*f, Issue of September 20, 1930, p, 562-563. 

An answer to Dean Inge ln defense of religious educa­
tion and devotion to the Mother of God. It provided ideas 
on the educational environment of the Church* 

• Come to Think of It. London, hethuen and 
Company, 1930, xtl-272 p. 

Short informal essays on such subjects as literary 
censorship, vulgarity, psychoanalysis, etc. Helpful in this 
work for its references to the Church as the tribunal of 
truth. 

i TfrMffftVITfffiUofl p£ Rgqf t Hew York, Dodd, 
-, 1930, 29* p. Mead and Company, 

Interpretation of modern Rome which deals with it 
as a city risen from the dead and once more taking its place 
as the head of the world. Treats of the Church as having 
always encouraged learning. 

» The Thine. New York, Dodd, Mead and Company, 
1930, 255 P. 

The Catholic Church is the tiling he discusses, and 
he gives his reasons for becoming a Catholic. Offers 
definite ideas on the inability of the State to assume 
absolute control of education by eliminating the parental 
function. 

— — — , "We are Hot Cranks'1, in G.K.'s Weekly. 
Vol. 11, Issue of July 19, 1930, p. 295* 

A controversial article against a group of atheists 
who circulated a letter protesting against any justice being 
allowed to sectarian schools. Helpful for ststeaent on the 
teaching of religion ln the schools. 

-, All is Grist. Sew York, Dodd, "iead and 
Company, 1932, 216 p. 

A collection of essays on the prudery of slang, G.B. 
Shaw's purltanism, Christian Science, etc. Treats also of 
domestic relations, and assertions made in the name of 
popular science without adequate scientific authority. 
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Chesterton, G.K., Chaucer. London, F&ber end Faber, 
1932, 310 p . 

More than with the work of Chaucer, Chesterton I s 
concerned with the medieval world and i t s super ior i ty , 
inte l lectual ly and morally, over the times that have followed* 
Good for his opinion on pseudo-science. 

1 ».A second Case', i n O.K.'a Weekly. Vol. 15, 
issue of November 5* 1932, p. 135. 

Chesterton's opinion of those educators who would 
eliminate authority ln the school. 

, ,. ~Z~~Z—1 ^ f o U g h t s of .Mew London. a,nd ffawpr York, 
London, 3heed and Ward, 1932, 261 p. 

Essays embodying author's attitude toward present day 
fashions In morals, marriage, literature, politics. Helpful 
for ideas on domestic manners. 

, All I Survey. London, Methuen and Company, 
1933* 260 p* 

Forty-four essays on war memorials, bad poetry, 
industrialism, and other subjects* The chapter "On the 
Creative and the Critical" offers excellent ideas on Christian 
humanism* 

^ - ^ZZ"~^7~> ft1" .TEW*? tWlBJfti *•* York, Jheed and 
Ward, 1933, 2*»6 p. 

A brilliant enough guide through the labyrinthine 
ways of the Thomistic mind to have earned the praise of 
!feritain and Gilson. Helpful for ideas on the whole man as 
the educand* 

- — — — , "Who Is the Ascetici", in G.£.'s aeeily. 
Vol* lw, issue of February 1, 193^, p. 351. 

Chesterton gives an explanation of the differences 
between the natural law and the law of nature. Excerpt used 
to stress the necessity of law ln the education of the young* 

— f "Teaching the Poor", In G.K.'s Weekly, 
Vol. 19, issue of June 26, 193k, P» 257-25o. 

Treats of the role of the Lt&te as the protector and 
servant of the people* Pertinent to that part of the thesis 
dealing with the educational rights of the otate. 

Avowals and, jDenJ,ai,a, New York, Todd, 4ead 
and Company, 1935, 237 p. 

Essays on G.B* Shaw, eugenics, sociology, paganism, 
decency* Good ideas on man's debt to the past for his know­
ledge of the present. 
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Chesterton, G.K., "The Family", in The Illustrated 
London Hews. Vol. 20, No. 512, issue of January 3, 1935, 
p. 269* 

Article on the priority of the family over the State 
in educational matters. Striking agreement with the Encycli­
cal. 

, "The Psychological Man", ln G.K.'s Weekly. 
Vol. 21, Issue of January 20, 1935, P. 22J. 

An article treating of the large number of material­
istic philosophies that clutter up the present age. Shows 
Chesterton's similarity of thought with Pius XI who de­
plored the increasing number of educational theorists. 

, "The State and the Stunt", in G.K.'s 
Weekly. Vol. 21, issue of August 15, 1935, P. 367. 

A defense of private life for which no public 
institutions are a substitute. Defines limits beyond which 
the State may not legitimately go. 

, "The True Humanitarian", ln G.K.'a Weekly. 
Vol. 21, issue of April 11, 1935, p. 73. 

A criticism of Bernard Shaw's belief in the Super­
man. Chesterton's statement of his belief in papal infalli­
bility useful when treating of the authority of the Church 
in education. 

, The Well and the Shallows. London, Sheed 
and Ward, 1935, 277 p. 

Forty papers on many topics: the styles of certain 
writers, the Oxford ifovement, communism, etc. Helpful for 
remarks on the Influence of environment. 

, Autobiography. London, Burns and Oates, 
1936, 3^7 P. 

Less of an autobiography than a very valuable work 
on child psychology based on experience and observation. This 
fact makes it useful to this thesis. 

, The Paradoxes of >•&. Pond. liew York, Dodd, 
Mead and Company, 1937, 231 p. 

Eight short detective stories combining mystery and 
wit. Worthwhile thoughts on psychology. 

, The Colored Lands. New York, Sheed and 
Ward, 1938, 238 p. 

A book of fantasy treating of dreams, nightmares 
and matters in that category. But it is always fantasy 
associated with reality. An amusing yet serious defense of 
the family. 
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Chesterton, G.K., The Common ian. London, Sheed and 
Ward, 1950, 

A collection of essays dealing with the problems of 
the common man in the modern world. Valuable for its chapters 
on the Catholic School and co-education. 

— — — — , "Three Letters of G.l.G, to Haurice Baring'', 
in The Tables. Vol. 202, Ho. 5927, issue of December 26, 1953, 
p. 622. 

Letters about Chesterton's hopes and plans to start 
a newspaper dedicated to the defense of Christian morals. 
Useful for his ideas on the family. 

- - — — - , The Spice of life. Beaconsfield, Darwen 
Finlayson, 196^, Edited by Dorothy Collins, 175 p. 

A collection of essays written by Chesterton three 
months before he died. The chapter "The Religious Aim of 
Education" was helpful in this work for explanation of the 
need for a complete religious atmosphere in education. 

, Pathways to the Faith, pamphlet, Ifew York, 
International Truth Society, (no date), lb p. 

Chesterton and others each separately tells the way 
God led him into the Church* Offers Chesterton's opinion 
of a purely materialistic philosophy of man. 

Clarke, Margaret, 'Chesterton the Classicist*1, in 
The Dublin Review. Vol. 229, Mo. k67* issue of Spring 1955, 

Article on the gradual development of Chesterton's 
religious thought as seen from his writings. Points to the 
fact that it was consistently directed toward Catholicism, 

Claudel, Paul, •'Homage to G.K.C.", in Commonweal. 
Vol. 13, Ho. 9, issue of December 31, 1930, p. 229. 

Tribute to Chesterton on the occasion of his visit 
to Holy Cross College ln Worcester, .Massachusetts. Useful 
as an appreciation of Chesterton's joyousness, sympathy and 
humor in & cynical world devoid of Christian principles. 

Cohausz, Otto, The p0Pe and christian, Education, 
Hew York, Bexuiger Brothers, 1933, 131 P* 

A commentary on rivini Illius Maxlstrl. helpful re­
mark on the absolute need for morality in education. 

Collins, Dorothy, Letter. Top Meadow Cottage, 
Beaconsfield, England, December 1, 195*. 

A letter from Chesterton's secretary containing 
directions to the writer concerning sources of his educa­
tional ideas. 
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Corcoran, T., "The Catholic Philosophy of Education", 
ln Studies. Vol* 19, #o, 71*, is*n» of June 193̂ ', P* 199-210. 

Article on the control and direction of the training 
of teachers as advocated by the Encyclical* A good resume 
of the powerful influence of teachers in spreading the 
philosophies ln which they have been trained. 

Dawson, Christopher, %hc Spirit of the pxford Hoyo-
a»ent« London, Sheed and ward, 193S xili-W p. 

An essay explaining the Intellectual traditions and 
the social environment from which the Oxford .loveaent sprang. 
Shows a similarity of thought with Chesterton on the subject 
of ssodernism. 

Finucan, Thomas, 'Is Shared Time a Practical Possi­
bility'/", in Religious Education. Vol. 60, No. 6, issue of 
SJov.-Dec, 1965, p. *>51-*56. 

A commentary on the possibility of reaching more 
Catholic children by means of shared time. ;>ome ideas use­
ful to show the flexibility of the criterion. 

Foulquie, Paul, L'Bgllse et I'Scolo. Paris, Editions 
»pes, 19*7, 255 p. 

The first part of this boo'a treats of the Church snd 
education along with a sketch of the life of Pius a. The 
second section consists of a ricnly commentated copy of 
P l T M iM)W ftfifi|3frrl» It was useful especially for the 
chapter on the criterion ln the thesis. 

Hess, M.W., "Twentieth-century Return of ;t. Thomas", 
iajfe,, Cj^oHg,fforUt vol' 179, Ho. lc-72, issue oi July 
195^, P. 206-291. 

In this essay, the author calls Chesterton one of 
the few free men of the twentieth century. Helpful when 
treating of the consistency of his thought end his constant 
appeal to what is timeless. 

Holiis. Christopher. G.K. Chesterton. Londcn, Long­
mans, Green ana Company, lf;>0, 32 p. 

A pamphlet partly biography and partly a critical 
study of Chesterton's earliest works* 

Katx, Jacob, New York Times, issue of January 27, 
193C, quoted in "Babbi Eats and the Pope*1, Editorial in 
America. Vol. ̂ 2, No. lb, issue of February .,, 1930, p. W23. 

A Jewish rabbi's comments on the Encyclical on 
Education. His praise of the document helped to establish 
Its comprehensiveness as a criterion. 
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Kelly, Hugh, "G.K. Chesterton, uis Philosophy of 
Life", in Studies. Vol. 31, Ho. 121, issue of March 19*2, 
p. ^3-97. 

A study of the philosophy underlying Chesterton's 
works by a critical analysis of fifteen of his books* Use­
ful in treating of Chesterton as a novelist* 

iaedonald, G., «G*K. Chesterton", in TheMgaife, 
Vol. I6y, So. 066, issue of August 1936, p. 135-1^3. 

Author speaks of Chesterton's joy in the revival of 
Thomistlc philosophy. Useful for remarks on his St. Thomas 
JsMixamiSaM* 

Maynard, Theodore, 'The Chesterbelloc*, in The 
ta^o^cWofld, vol. 110, ;,o. 655, issue of NovemberT919, 

One of a series of articles which treats of Ches­
terton as a poet who Insists on pointing a moral. Signifi­
cant in calling Chesterton a teacher. 

Pius XL* BiYllfl HUM tiMite%rt> *«v York, The 
America Press, 1936, ko p. 

The Encyclical on the Christian Education of Youth. 
This was the criterion for the evaluation of Chesterton's 
educational ideas* 

Ryan, John, "Encyclical on Educations,Catholic Inter­
pretation", in Current History. Vol. 31, 2fo. 6, issue of 
.'%rch 1930, p. 10a7. 

Article interpreting the Holy Father's condemnation 
of the lay schools as applying mainly to certain European 
countries* Adds to the note of f lexibi l i ty in the criterion* 

Second Vatican Council, Declaration on Christian 
Education* Washington, National Catholic Welfare Conference, 
October 2S, 19d5» 16" p. 

Mostly a re-statement of the principles set forth 
w M U i U t e .^rtrtgl* ft" 

emphasis on teacher formation. 

in Pfl,Ylnl HUM m^m* dsed in this work for i t s 
>nasia 

Tltterton, ¥,H,, ' G.K. Chestertons Great Catholic 
Apologist*, In The Clerk* Bavlaw. Vol. 12, Ko. 1, issue of 
July 1936, P. 1-12. 

An article treating of Chesterton's work as defender 
of the Faith. Useful for Chesterton's admission that he had 
always had the Catholic point of view* 
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Tracy, a . E . , "Letter froa the Council", In America. 
Vol. 113, Ho* 16, i ssue of October 16, 1965, p . *+32-^33. 

L i s t s ten of the v i t a l concepts presented in the 
debate on education in November 196k by the bishops in the 
Council. These Ideas have been included i n the study of the 
Encyclical as c r i t e r i o n . 

Ward, l a i s i e , OTberfr ^\%h Chesterton, Sew York, 
Sheed and Ward, 19**3, xv-6d5 p . 

This i s the de f in i t i ve biography and another Boawell. 
I t i s of value to t h i s thes i s l n tha t i t probes beyond biog­
raphical data i n to the development of h i s thoughtas a c r i t i c 
of education* 

Welgle, L*A., "Protestant Comment on the Encyclical 
on Education by Pope Pius >:i", l n Current History. Vol. 3 1 , 
Mo* 6 , i ssue of March 1930, p . 10o9. 

This Protestant point of view of the Encyclical 
based on a d i f fe ren t idea of author i ty l n r e l i g ion which 
makes discussion d i f f i c u l t . Helpful for the Protestant 
opinion of the c r i t e r i o n . 

Wil ls . Garry, C h e s t e r ^ n , en, and, jask, .few York, » * • » • * • } v j * t * j , w y ^ 

Sheed snA Ward, 1961, 2^3 P« 
A complete and compact critical assessment of G.K. 

Chesterton. Discusses the suajor works, their sources and 
development, and summarises Chesterton's thought accurately 
and briefly. 

•'The -ope and Education", Editorial in 
Commonweal, Vol. 11, Ho. 13, issue of January 29, 1>30, 
P. 353-355. 

An explanation of the Encyclical touching on the 
three-fold au thor i ty , belonging to the Church, the fc^ i ly , 
and the State$ and t r ea t ing of educational purpose enc 
educational method. 

"The Rights of the Church in ISduc&tion'', 
& U W m ; in America, Vol. k2, No. 17, issue of February 1, 
1930, p . 390. 

Notes? d i f f i cu l ty oi non-Catholics to understand the 
supreme author i ty of the Church i n education. This author­
i t y they a t t r i b u t e to the 3te.te or t he i r own pr ivate Judgment. 

"Tears of the XkSSl"» Edi to r ia l in America. 
.. _ _. , i ssue of February 1, 193C, p . $yo. 

A reply to the ed i to r of The Aev York Times who saw 
the Encyclical as a subversive document aiming a t the 
des t ruc t ion of American i d e a l s . 
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"The Pontiff, Teacher and Legislator* , 

fdltorial in America. Vol. k2, No. 16, issue of February c, 
930, p. *f22. 

A short article distinguishing between the Holy 
Fattier as teacher and as legislator. In the Encyclical,he 
is teaching the old doctrine rather than defining new laws. 

"Thinking with Rome*, Editorial in America. 
Vol. k2. No. 19, issue of February 15, 1930, p. kk7. 

Mentions the favorable reception given the Encyclical 
by the non-Catholic world In general. Useful in explaining 
the comprehensiveness of the criterion. 

"Papal Honors for Two English Catholic 
Writers", Editorial in The Catholic World. Vol. 139, No. ̂ 32, 
issue of July 193S p. **93. 

Editorial on the occasion oi" the bestowal of the 
Knight Coaaaandership with Star, of the Order of 6t. Gregory 
the Great, on G.K. Chesterton and Hil&ire Belloc, by Pope 
Pius XI. Mentioned in the biographical sketch. 

"Death's Harvest", £dltorlal in Commonweal. 
Vol. 2kt Ho. 9, issue of June 26, 1936, p. 2*+3. 

A tribute to the rapidity and the constancy which 
characterized Chesterton's enormous literary production. A 
note included in the biographical sketch. 
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ABSTRACT 0? 

Chesftortan/ff Educational Thinking in the 

The purpose of th i s study was to examine the educa­

tional Ideas of Gilbert Keith Chesterton in order to ascer­

tain the extent of their agreement with the Encyclical 

BSTJUMV lUkm ftKJUtfl, by Pope Plus XI, which was used as 

the cri terion. 

The four-dimensional nature of the problem derived 

from the following factss (1) Chesterton wrote no book on 

education as such; rather are his ideas on this subject to 

be found embedded in much of his work on other topics} 

(2) most of his writing was done as a non-Cathoiici (3) he 

did no formal teaching) and (k) he did not claim to be an 

educator; on the contrary, he disavowed any such implication. 

The research was based on the hypothesis that the 

same Catholic principles that governed his treatment of other 

social questions applied as well whenever he dealt with edu­

cational issues in England. 

1 Sister Mary Marguerite Flanagan, doctoral thesis 
presented to the Faculty of Psychology and Education of the 
University of Ottawa, Ontario, 1966, xi-175 p. 
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The method of procedure consisted ofs 

1. A critical analysis of y ^ n i m i u a JHniftr; as the 
criterion with emphasis on the characteristics of unique­
ness, comprehensiveness, flexibility and permanence. 

2. A study of Chesterton and Lie times, comprising a sketch 
of his life and works with a glimpsa of the social 
forces that Influenced his writings. 

3. An examination of Chesterton's ideas on the nature end 
importance of Christian education in the light of the 
criterion* 

k. An evaluation of his views on tho Church, the family end 
the Jt&te a& the agents of education. 

5* A scrutiny of Chesterton's thought on the educand which 
necessarily Included his philosophy of man. 

6* An Inquiry into his thinking on the importance of 
environment in education. 

The research led to tun following conclusionsi 

1. Chesterton's works yielded ideas on every aspect of 
education treated of in the Sncycllcal* 

2* These ideas were found to be in full agreement with the 
principles set forth in the criterion. 

3. In sixty per cent of the references in tnis thesis, 
Chesterton anticipated the papal message. 

k. No significant difference see^B to exist between the 
educational thinking of Chesterton the Catholic and 
that of Chesterton the non-Catholic. 

5. Chesterton possessed the marks of a Catholic educator. 


