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IGTRCLUCTIOH

This study consists of a critical exasmination of the
educational 1deas of Gilbert EKeith Chesterton in the light
of the Encyclical Diyini Iilius Maristri, by Pope Plus £I,*
in order to determine the extent of their ggreenont with
Catholic teechings,

It must be admitted that slthough Chesterton is re-
nowned on both sides ol the Atlantic as «s essayist, poet,
novellst, biographer, critic, and playwright, his name is
not genarally ussociated with education, :Gence, any attempt
to organize wnd appraise his ilieus on educition nay weil bLae
wondered at, especlally when, at first sight, the four follow-
ing facts seem to wilitste against tre fessibility of »
projesct of this nature: (1) Although Chesterton wrote close
to & hundred books, not one can be :(ound treating entirely
of education as such; (2) Chesterton entared the Catholie
Church only fourteen years before his death; therefore, most
of his writing wss done &s & non~Catrolic; (3) he did no
forusl teaching; and (%) he did not claim to be &«n educator.
In fact, he said of himself, "I do not say that 1 az an
educationist; God forbid.”-

1 rPlus &l, Rivinl Jllius _egistrl, lew York, The
America FPress, 1936,

2 G K, Chesterton,‘gggfsgg_xg;gg_gg_lg, l.ondon,
Methuen and Company, 1930, p. 16C.
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However, strange as it may seem, the first of the
sbove facts aroused the curiosity that inspired this study;
for the perusal of Chesterton's bocks soon made it spparent
that his ideas on educatien might be found scattered through-
out his numerous works on topics seemingly far afield f{rom
the subject. These ideas the present writer has long de-
sired to study in the light of the Encyclical; and as a pre-
liminery to this work, Chesterton's ideas have been gathered
into an indexed anthology, Chesterton's ldeas on Education,3
consisting of 4795 pages on 42 educational topics, and list-
ing 1kl bibliographical items.

These excerpts have been collected from his books,
from The lllustrated Lopndon News to which Chesterton contri-
buted from 19G5 to 1936; from his own paper, G, K,'s weekly,
which he edited from 1925 to 1936; and froam the numerous
periodicals containing his articles, Hence, it may be rea-
sonably sssumed that sll of his works available to the pub-
lic heve been sifted for their yield of his educational views,

It might be of interest to state here that when
S.Ko's Weekly was being coabed for significsnt findings,
corrospondence vith Chesterton's secretary, Dorothy Collins,

3 sister M., Marguerite Flanagan gn!3325{931£51%§‘!
g!L§g§g‘§1§g, unpublished Master's thonls presente .
ﬁohoo ° ucation of Boston College, mssachusetts, 1953,

75 P



INTRCDUCTIO « vii

provided precicus help in the wise choice of articles. In
one of her letters she 33id:

«1%h regerd to G,h.'8s veekly, I think rou
can safely use 'Top #nd Teil', ané 'straws iln the

Wind! gran'g‘g&Lg_%gg%;z, Lut certainly not the
leader or ‘dotes of the ieek', wiich were soxetimes
his but very often not.%

As to the second stateaent that Chesterton was &
Catholie during only about one third of his literary career,
the question arose concerning tiie dirference, if sny, there
might be between his educaticnzl thinking Lefore and after
his conversion. Perhaps no significant difference can be
expacted when one consgiders his reply to «.R. Titterton,
his associate editor, who asked him whether joining the
Catielic Church mede a violent break in his life: "I had
alwvays had the Catholic point of vicw."f

This point of view geems to Le consistent in his
writings in defense of baslic nunan rights and distributive
Justice in England during the first quarter of the twentieth
century. un this i3 based the hypothesis thst the same
Catholic principles that governed nis trestment of other
soeial guestions applled as well to whatever ed.cstionsl
{ideas he muy have had,

L Dorothy Collins, Personal correspondence with the
suthor, letter dated December 1, 1931.

© wei, Titterton, "G.il, Chesterton: Great Catholic

Apologist", in Clergy Heview, Vol., 12, lo. 1, issue of July
1936, p. 1.



INTRGLUCTICR viii

Horeover, although it is true that Chesterton did no
formsl tesching, Hilaire Belloc, who knev him best, did not
hesitate to call him s teacher, When speaking of his gift
of pearallelism and itz vast effect in the conveyance of
truth, he compared 1t to the Gospel parables as & zethod of
teaching snd of 1llumination:

Always, in vhatever manner he launched the

parallelisn, he produced the shock of illumination.
He tausht.

He made men see what they had not seen belore.

He made them kpow, lie was an architeect of certituds,
whenever ne practiced this ert in which ne excellied.

The example Of the parable in Holy writ will

occur at once to the reader,, It is of the same
origin and of similar value,®

To know what he taught, why ne taught, and how he
taught, serves as an impetus in the present analysis of what
he taught, whenever he touched on the subject of education,

Finally, the fact that Chesterton did not claim te
be an educationist deces not preclude the possibility of his
writings saying it for him, As ever, the words of Divine
Wisdor ring true, “By their fruits you shall inow them."7

S0, despite the fact that it is not the purpose of
this work to state the case for Chesterton as an educstor

according to the generally accepted meaning of the term, it
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should not be wholly unexpected if [rom the selection and
analysis of nls thinking there should emerge a body of ideecs,
definite, consistent, and comprehensive enough to e called
an educational theory.

whlle granting Chesterton's originality of expression,
it would be naive indeed to expect that his 1deas were origi-
nal. They were much too bLasic for that, dealing mostly, as
they did, with eternal truths and first principles «nd bLear-
ing about theax aomething of the spirit of the (xforéd .ovement
wvhose luadamentsl note was its anti-umodernisam as "it stood
Rro causs Dei sgainst the apostasy of the modern world“,”

In order %0 aveld confusion of terms it might be use-
ful to state nere that the word Clristian, &s applied to
education, prineciples, and the like, means Cat.olic., Tuls
clarification 13 called for in view of the nature of the work
iavolving in large wmeasure the Catholic ideus of an Anglo-
Cathiolic autlor.

Moreover, Chesterton's statexents on tie family,
the school, &nd tie state, refer to these inatitutions in
thelr English setting.

A search through the litersture putlished about
Chesterton during his lifetime and since, offer: reasonable

assurance that no comparative study of t:is kind, linking

b Christopher Dawson, IThe Qggﬁig of the Oxford
soyement, london, 3heed and wsard, 1%34, p. 130o.
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Chessterton's educationsl ideas with those of Pius £1 in

Divind Jilius -lagistri, bas hitherto been made. lowever @

thosis entitled Chesterton's Jdess on Educetion was presented
to the University of Ottawa in 195% in which "The author

has linked together in a cerporate wihole the scsttered ideas
of Chesterton and has commented on his stand where various
issues vere concerned,."’

The method followed in the present study consists
in the organization of Chesterton's ideas inte the framework
of the Encyclical vhere they will be measured for consistency
with Catholic principles. JCimultaneously, sensitivity to the
evolution of his educationsi thinking over s period of thirty-
six years will be maintained throughout.

The reason for the choice of the Encyelical, ilvini
Jllius agistri, as the critorion for this ustudy wiil te
explained in Chapter 1. Chepter 11 will treat of Chesterton
and his times. This should give a glimpse of tihe social
forces that influenced his writings. Ia Chapter 111, hLis
ideas on the nature and the importasnce of educstion ztep inte
the spotlight of the criterion which, from then on, will focus
on each of the ideas as the rexaining chapters . rcasent them

for serutiny. Chapter IV wlll expose his views on the Church,

i Ralph cturm, ggﬁgsggggg'g ;g§g§ on gggﬁfeggg,
unpubllished 4mster's thesis presented to the -aculty of Arts

of the University of (ttawa, Cntario, 1934, p. v,
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the family, and the .tate us the agents of educsation. Chapter
V, desling with Chesterton and the educand, will necesasarily
reveal his philosophy of aan, his nature &nd his destiny,
while Cheaterton's opinion on ti:e importance of environmeat
will be considered in Chapter VI.

The Conclusion will try to present & clear, concise,
and definite report of the results of the investigation
instigated by the prollem,



CHAPTER i
THE CRITBRICA

The problem which invelves a careful exgamination and
snelysis of Gilbert Keith Chestertont's educational ideas for
the purpose of determlining the extent of their sgreement
with Cetholic teachings on educition created the need for an
effective criterion against which to measure this agreeaent,
This need seemmd best answered by the Encycliecsl, Livini
dddius mgistri, issued by Fope P.us il on eceauber 31, 1929,
The translation used 1: thut published by The imerice Prass.:
The reasons for the choice of thils document as the criterion
will be set forth in this chapter. It aust be pointed out,
however, that no attempt will bo mzsde to trace the histori-
cal background of the Fncyclical since it is to be apprsised
only ea its merits as & criterion for the present study.

A8 Such, its vallidity snd its reliabllity are
derived respectively frox the basic Christian truths under-
lying it{s statesents, anc¢ its official promulgation over the
signature of Popeé Pius Al which makes the work his whether
he be the sole suthor or not,

The ocutstanding ci.aracteristics that favored the

cholce of the Encyclical as criterion mey .le said to be its

1 Pius X1, Livipd lilius @gistri, Nev York, The
Americs Press, 1930,
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uniqueness, its coumprehensiveness, its permzanence and {ts
flexibility.

1. Its Uniqueness.

It may be considered to be unique in that it is the
only Encyoclical entirely devoted to the subject of e¢duca-
tion; and this exclusive treatment of the subject makes it a
nost efficient tool for the analysis of Chesterton's ideas.
This uniqueness, however, does not mean to imply that the
Church through the centuriesgs has not been solicitous foxr the
Chriatian formation of youth; nor does it call into question
the pronouncements that s$o many Popes have aade under the
pressure of their deep concern {or the souls of the young.

In fact, Fope Pius X1 seems most eager to ldentify himself
with hia worthy predecessors dby quoting copiously from their
documents in order “to remnew and confira their declarationa®,
"l1ndeed 1t would be wrong to expect originality of uttersnces
vhich oust always be restatements or clarifications of the
universal doctrine of the Church."3 Thus, when the Pontiff
treats of the divine mandate of the Church to teach, and of
her rights deriving froz her supernatural motherhood, he

2 1bjd., p. 26.
"The Pope and Education", aditorial in

3
ggngggungl, Vol. 11, No. 13, issue of Jenuary 29, 193¢,
Pe .

2
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recalls the letter, Luum non sine, and the Lneyclical,
Y

Libertss, of Plus IX, along with the Encyclical, 3ingulari
guadam, of 5t., Pius ..’ Wkhen he wishes to stress the nature

and the oxtent of the role of the Church in education, he
dravws on the wisdom of Leo .a;III6 as found 1in fNobllissimg
Sollorwg Gens; ené he restates the zind of the Church on the
duties ol parents in Pope Leo's Encyclicals,7 herium ovaruy
end japleptise Christlanse. lie agrees with the same Pontiff
when he uses ;gmgxgg;g_ggib to deccribe what the relstions
between Church and State should te, anéd when he points to
the kncyclicals,” Cardtms, suod sdtum, end _ilitantes Led,
to remind the modern world of what the Church expects her
schools to be., Finally, when speaking of tesching and
methods the ioly rather sdvises Christien teachers to keep
in mind what Leo :1II had to say 1n.;ggg;g&g§11_.lo

The doctrine expounded in these references though
not intrinsically new, was considered Uy thLe Holy Father to

be wortlyy of emphsis when he used it to su port wnd enrich

b Pius I, Ops Cit., P. 5.
S dbide, p. O,

¢ ibid., p. ©.

7 Jbid.y P. ll.

¢ Ibid., P. 16,

9 Idid., p. 27.

1¢ 1pid., p. 30.
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the timely wmessuge hie gave te the world 1n 1929 regarding
the educational problems with which it was then faced., And
his exhortation to the whole of Christendoa to heed and
honor the Church's ancient doctrine shows "how c¢clear and
secure is her position and how unchanging and sure are her
directives ap she leads mankind on the way to salvntlon“.ll
1f, then, the search for new doctrine proves to be in vain,
it 138 amply rewarded by [inding the old doctrines wedded to
naew visions in {ull harmony.

Another aspect of its uniqueness is the manner in
whieh it is addressed., Vhereas, generally, an Eacyclicsl
1s directed to the meambers of the Hlerirchy and through them
to the Churenh at large, this Letter i3 sent to "all the
Fatthful of the Catholic World"i? g vwell, dowadays, ol
course, 1t is not at all unusual for tiie sovereign Pontiff
to speak directly to his apiritual children tnrough tue
modern media of communlcation. Tne Encyclieal, then, was in-
tended also for the England of Chestarton's day, and there
is no denying thae fact that the Bncyelical, which was intended
for England a8 well as for the rest of the world, provides a
very worikable criterion for the mesasge that Cnesterton had

been delivering on similar issues from as sarly as 19CC,

11 B.M. Bornet, Forgword, in M{MJ%E.QML.Q&
Edugation, Boston, Daughters of at. Paul, 195C, p. .
12 Plus £I, Qps Clte., P. 1.
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W

The Encyclical 1s unique also in the new adaptetions
that it introduces when treating of the state, the Family,
Znvironment end the Laity.13 The most notable of these
adaptations ls, without doubt, that which concerns the role
of the state., It had been traditional to relegate the .tate
to the care of the material and temporal interests of the
country, while education was fostered Ly individuel initi-
ative, privete institutions and principelly iy the Church. iIn
fact, had no limits been set by the Church in defense of hLer
rights the whole educational structure would everywhere have
been long since monopolized by the State. There is, however,
no nation, and consequently, no State without & soul, without
& oulture, without an ideal; and there is, moreover, no State
thet lacks Interest in the education of youtn, Le it for weal
or woe. The Encyclical recognized this; and while it clearly
restates the duty of the OJtate to protect the rights of the
Church and the Family, and defines the limits beyond whien
it may not logislato,lu it goes wmuch further when it urges
the State to teke positive meansures to fUlfill the task of
promoting education. These sieuswres are: (1) to open its own
schools when this is necessary to supplement the educational

activitiea of the Churech and the Fazily; (2) to provide for

13 Paul Foulquie, ; 'ixiise et L'Beole, raris, Edi-
tions Spﬂs, 191“7, Pe 1390

lk Pius XI, wo’ Pe 15.
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the professional training of candidates for c¢ertain pubdlic
functions; and (3) to exact that the citizeans have the neces-
sary knowledge of their civic duties as well a6 & certain
degrees of cultur..15 Never bvefore has a sovereign Pontiff
officially affirmed the positive rights of ths State in edu-~
cational xgttersy and it is preclszely in tuis area of state
responsibility that the Encyclical serves &s the perfect
criterion for the ldses propounded by Chesterton during his
unremitting struggle for distributive Justice in hias own
country.

besides this new emphasis on the duties of the Hitate
the Bneyclical presents & fresh viev of the Family a&s well.
it 1s true that education belongs by nature to the paronxa.l6
and this truth it reaffiras, but in & much acre explieit
aanner than ls found in previous docuwents. It teaches that
not only do public sducational institutions exist to assist
the family, but that the educstive action of the Church itself
is dependent on the cholce of the parents whLose prior rights
with regard to their children she has always respaected and
defended., As raul Poulquid says,

15 Ipid.
16 m_d‘o, P. “o
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Ce sont, en effet, les parents qui prosontent leurs
enfants eu bapt@me qul ges soumet & ls juridiiction
ecclésiastique. Ainsi ls mission éduestrice de la
famille précede non seulement celle Jde 1'ttat, mais
encore celle de 1'Eglise.l7

It would be & mistske to conclude [roa this that
parents possess educational rights that are absolute and
despotic, that is, independent of the child's destiny and
of the natural and the Divine iaw.lY Heither must it be
understood to mean that Cathollic parents are not ouliged
to have thelr children Laptized and brought up as Chris-
tians.>” 1The Encyclical, however, does .ake it clear how
much the Churcu respects the rigats of ell parents in tils
matter; and it is within the iramewor. of this tesching that
an atteupt will de made to {it the nuwmerocus statements in de-
fense of the family that run througn so auch of Chesterton's
controversial writing.

Unique sgain is the stress put on the importance of
environuent in the work of education. 1t 1s true theat as
early as 1loy7 Pope Leo Alll cailed for tnils "sscred atumos-

pn.re"dtj in the schools; but iope rius Alzl g0€8 beyona the

17 Foulquid, {p, Cit., p. 129,
lo Plus L1, Qe C1lt., pP. 1l.
19 jbid., p. i2.

20 Jid., p. 27.

21 Juid.
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school when he states that it 1s of the utmost iamportance
that all the conditions and circumstences that surround the
child during the period of his formstion correspond exaetly
to the end proposed. This principle applies to the whole
sducationel process, It ilavolves the condexnation of secular
schools; it teaches perents that there 1s nc better way for
thern to bring up their children tran to set thesm the example
of a truly Christian home;22
thelir social relations, their reading and recrestional
activities, In short, it i1a a Christian atmosphere that the

end it influences the young in

ioly Father advocutes as & necessary condition for a perfect
education., Chesterton was of the ssme nind when he wrote
four years earlier that “men must know very little about
education if they do not know that children csn learn from a
tone or an atmosphore".23

Finally, the Pope of Catliollic Action brings to the
fore the importance of the role of the lailty in the spostolste
of teaching; and after expressing his consolation and grati-
tude for the work they are doing in the schools, nhe urges the
falthful to pray that their numbers incresse. ‘oreover, re
exhorts the pastors of souls to consider the formation of lay

teachers cone of their prineipsl concorn&.zh i for er,, tils,

22 m., Pe 2"0

23 G.X, Chesterton, 'Tue lesert Islend”., in G, K,'$
keekly, Vol. 1, i1ssue of August 29, 1525, p. 529.

24 pPius XI, Op, Cit., p. 3C.
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from the ides that prevalled for centuries that the ecucation
of young Christians belonged exclusively to tne priests and
religious who sought the help of the laity only when this wvas
necessary to supply for the insurficlency cf their numbara.25

In perfect agreement with Pope Pius .l, the Sacred
synod of the Seecond Vatican Council also proressed its
gratitude not only to the priests snd Religious nen and
women, but &lsc to 'the laity who by thelr svangelical self-
dedication are devoted to the noble work of education and
of school of avery type and level [...;".26 Likewise, this
same Gacred Synod, again eclkoing the words of the Encyclical,
exhorts, not only the pastors of souls, but also “the faith-
ful to assist to their utaost in finding suitable wethods of
education and prograns of study and in foraing teachers who
can give youth a true odueation".;7

A glance back over the Encyclical's claiws to unigue-
ness shows it te be: (1) the only Encyclical entirely on
education to date; (2) the firat addressed directly to the
faithfuly (3) the first to introduce nev adaptations regard-
ing the State, the Family, Environment, and the Laity.

25 Foulquise, Cp, Cit., p. 129.

26 Lecond Vatlican Council, an
ggefgfigg washington, National Catholic Welfzre Conference,
October 28, 1965, p. i2.

27 Jblg., pe 7.
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2. 1ts Coaprehensiveness.

Pope Pilus LI expreasly says that it was not his
purpose in writing the Encyclical to treat of education in
its well-nigh inexhaustible range of theory and prasgstice,
but simply to summarize its main principles.2® 3till, so
vast iz the scope of tue document as it stands that within
ita range any ideas on educstion can Tind a sure testing
ground 1llumined by the double light of resson and Revels-
tion. It 13 s criterion of just such dimensions that is
reguired to evaluate sdequately the ideas that flowv froa
Chesterton's pen on a great diversity of educational 1ssues,

These dimensions will be studied in relation to:

(1) those to vhom the Encycliecal applies; (2) the extent of
the matter treated; (3) the nature of the educand; and (L)
general educational probdleas,

First of all, vhen the question arises as to whow
the Encyclical applies, & distinction must be wmdc bLetween
the Sovereign Pontiff's role as teacher and that of leglu-
lator.?9 when he teaches, it is in obadience to the direct
comuand of Christ, “Going therefore, teach ye all nations,” 30

26 Plus XI, Qp, Cit., p. 2.

25 "The Pontiff, Teacher and Legislator",
editorial in Aserics, Vol. M2, ilo, 1€, jssue of February &,
193¢, p. W22,

3¢ ‘atthew, 28119,
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And his lesson 1s directed to all men, irrespective of creed
or nationality., As a legislator, however, he extends or re-
tracts the sphere of his legislation vwithin the limits of the
power given nim by Christ,

How 1t 1s obvious that in his Bneyclicel Plus X1
does not speak as a legislator. As already stated, he adds
nothing to the existing laws, his purpose belng to explain
the prineiples on which these natural and supernatural laws
are bessed, and to urge obedience to them, With this in mind
he sets forth the rights and duties of the Church, the family
snd the “tate in education, bringing emphasis to bear on the
principles teught by the Church froa the beginning. Clearly,
then, the Encyclical presents the Pontiff, not as a leglsle-
tor, but &8s a teacher, &nc in this capacity he enuncistes
particular or general trutis in morals or religion which are
valid everywvhere, Therefore, it is untenable to contend that
though the Encyclical 1s addressed to the faithful o” the
Catholie world it is directed only to thenm,

The fact that on the whole tle Encyclical was favor-
ably received by many non-Cathollcs end t..eir clergy is
evidence that its real purpose and meaning were understood, 3}
Rabbli Jacob Katz, of the iontefiore Congregation in the
Bronx, New York, readily grasps the point that Pope Pilus Xl

31 “Thinking with Rome", editorial in
America, Vol., 42, No. 19, issue of Februsry 15, 193C, p. W7,
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speaks in the Encyclieal as a teacher when he says:
Discarding all creeds)l differences, the educator
of youth of whatever race or relizion is inclined to
agree vith the Pope's Kneyeclical., The recently pub-
lished full text of that wonderful document reveals
the fullneas of the heart, the maturity of the mind,
and the eternsl vision of a teacher of religion who
Beeks to glve his own, we believs, & whole philosophy
of life., Who can disagree with the Pope's criticiaa
of modern educstion and modern lile: Let his
welghty words become an inspiration to Catholics
and a stimulus to Jews to give their youth a Jewish
education,32
But it would te unrealistic to expect all non-
Catholics to recognize the universality of the teaching role
of the Holy Father and to experience no difficulty in under-
standing the bill of rights in education which he claims
for the Church. An editorial33 in Americs states that this
difficulty is based on the fact thet they have never accus-
tomed themselves to the idea of & religious society which is
suprene in matters of religion and morality. The spiritual
supremacy which Catholics attribute to the Church founded
by Christ they attribute either to the State or to them-
selves in the exercise of their own private judgment.
Further insight on the Protestant point of view is

provided by °r. Luther Allan Weigle, Dean of the Uivinity

32 Jacod Kntz,4§§¥_xg§§_1;ggg, lssue of January 27,

1930, quoted in "Habll ) the Pope", editorial in
Amerlca, Vol. 42, No, 16, issue of February 3, 193G, p. b23.
"The Rights of the Church in Education®,

33
editorial in Americs, Yol. 42, No, 17, issue of february 1,
1930, p. 398.
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wchool of Yule University in his commenteary on the Eneyclical
in which he stated in part:

The protesisnt dissents from the view of
suthority in religion which underlies the entire
document; the almoat wholly deductive charzcter of
the argument 13 to hiam unconvineing, especisally
since he guestions its premises; and its statezents
tre 50 general that they seem to nim to coubine
scholastie precision with realistic vagueness. The
protestant is conscious that his thought and lan-
guage sove in a different universe of discourso,.
There is thus an aambivalence of thought and lan-
guage vwhen Catholic and Protestant =eet in discus-
sion of g Jdocument like this,3

However that zay be, it is worth noting that just &
gonth esrlier the same _r, Welgle disagreed with the editor

of Zhe jlew Jork Timgs who declared tiat the Pontiff's 'whole
thought on the subject of educition by the state appeurs to

be [..., egeinst Americun ideuls end proctice' .5t lils reply
would not heve been out of place within tihe very te.t of
the Encyclical itself:

when the public school ignores religion, it con-
veys to our children the suggestion that religion is
without truth or value., it becomes, quite uninten-
tionally, I grant, a fosterer of atheisz and irreligion,
The present systea reflects the conviction o: no one,
etﬁozt ug freothinkers as have beaen brought up in
LRl 8.

34 1,4, velgle, "Protestant Comment on the Lncyclical
on Education by Fope Plus al“, in Current History, Vol. 31,
0. 6, isuue of ‘*farch 1930, p. 1UJY9,

35 “Ihe Pope snd REducstion”, ecitorial in

Igﬁ_%!!_XEIK_Iiﬂﬁﬂa issue of Jenuary 20, 1730, p. <C, col. b
Y .

36 ..A, Welgle, quoted in "Tears of The §1ggg" -
toré;é in Azmsrics, Vol. 42, No. 17, issue of Fe uary i, 1630,
Pe .
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Thus, the comprehensiveness of the Encyclicul can
be seen to be such thaet it ineludes all zen in its teaching;
for slthough it does not pretend to legislate, it has u
nessage and & spirit to transmit to all. .nd even those
who tend to quarrel with the dogmatic positions set forth
cannot but respect the ovasic prineciples underlylng its en-
tire structure. when the cnuysclical first appeared, bilgots
who asd not yet read it began to prate of invaded p:rental
rights ana divided civic allegisnce, bLut the d¢in soon died
away because "Once the document wis examined, most non-
Catholics discovered that though they might not agree with
some minor applications, its deeply religious appeal they
could not withstand.37

That so wmany non~Catholics could sgree with so much
of the tesching contained in the incyclical does not render
less extraordinary the fact that the non-Catholic Chesterton
unwittingly anticipated so umuch of it by many years in his
writings, lectures and debates., Indeed, s0 orthodox wers the
do¢trines he advocated even in the early sears of the century
that it has been said of those years: "1ln all probaiility he
had not read a word of Catheolic soclial doctrine nor heard of

the great encyclicals, but his spirit snd doctrine sre

37 Paul L. Blnkoly, “The Encyclical on Education"
in Agerica, Vol. L3, lo. 1<, lssue of July oo, 172C, p. ,1.
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those of & wan resred on the encyslicals oi .eo 11l and
fius AI¢"33 ilevertheless, the investigation o! the real
oxtent of his agreement with the criterion remsins the
purpose of the present study.

The note of comprehensiveness miy also be applied
to the extent of the matter which includes (1) educational
suthority, (2) educationsl purpose, and (3) ediucational
method, By educctional authority is meant all those re-
sponsible for education, whose right and duty it is to con~-
tribute in their respective capacities to the complete edu~-
cation of the child. The Encyclical clearly steates what
these rights and duties =zre that are proper to the Church,
the Family and the State., Moreover, it speciries ti:e con-
ditions that should govern their interrelations .7 thelir
§od~-given roles &re to be functionelly efficient. In the
srea Of educetive suthority, then, nothing essential has
been overlooked, ind the very brevity of tne statement but
adds to the conmprehensiveness that a nultiplicity o details
would tend to diminish.

Along with suthority and intimately related to it
the educetional purpose ln the Christian economy enjoys
& comprensnsiveness that only the Catholic idewl poszesses.
This {deal which is to "prepare the child to be o virile

Yugh relly, *G.Kk. Chesterton: His "hilosop
Life", 1n{§;35;g3 Vol. 31, Ho. 121, issue of areh 1942

Pe 93-
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son or deughter of tue Church, the ocest possibtle represents-
tive of family tradition, and a loysl and alert member of
sociaty"39 can be fully realiszed only when educstion has
measured up to the criterion set by Fope Plus XI and produced
“"the supernatursl mzan wio thinks, Judges and scts constantly
and consistently in accordance with right reason illusined
by the supernatural light of it.c¢ sasmplc and teaching of
Christ".ho derein is contained the whole gazut of full
busan living including the physicsl snd spiritual, intellec-
tual and moral, individuel, domestic and social, & range vast
enough to allow {for the eveluation ¢ sny ideas thamt night
be sdvanced concerning the 'wly" o. educstion,
As to sducstlonsl aetioc, nothing could be more
comprehensive; for
when we come to wethod, we arrive of course at

the most relative, the least permanent, aspect of

education. [...) The Cetlolic attitude toward sethod

is, however, not at all dogmatic. It merely asserts

that the manner in which children &re taught must L1

not conflict with the purpose for which they are tsught.
S0, 1f naturalistic methods assume that a clild 1s sn animal

who needs nnly to be trained in the art of obeying nhis

395 *The Pope and Education”, editorisl in
, Vel. 11, Ho. 13, issue of Jannnry 29, 1930,

Ps .

hO Pius X1, Op, Git., p. 32.
W) “The Pope and Bducation™, ¢p, Cit.
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instincts, it is impossible that the produet should be s
virile member of the Church, With this sole restriction,
then, the Christimn teacher iz advised to use "whatever
there is of real worth in the systems and methodz of our
modern times*2 vith the eaution that he be not hasty in
abandoning what the experience of the centuries has found
to be of real vorth.

This leaves the academic door wide open to progress
in edueational method; and surely, it is imperative that
Cathiolic education keep abresst of the times, ELut this
keeping in step with modern trends can safely be done only
on condition that the school does not lose sight of the
purposs of Christian education of which the teachings of
the Enayclical are the infallible criteria.

Since every educational philosophy is based on what
thic nature of man is thought to be, it is of parsmount iapor-
tance to know the truth about his nature in order to under-
stand his dignity and his destiny and to educate him accord~
ingly. Wwhen it comes to the question of the subject of
Christian education, no more complete ides of the educand
can be imagined than that held by the :ioly Father, an ides
based on an explicit and comprehensive knowledge and &n
acceptance of man's whole being when he says, "ln fact it

42 Pius L1, w., Ps 2V
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mist never be forgotten that the asubject of Christian educu-
tion is man whole and entire, soul united to body in unity of
nature, with all his faculties [...3".“3 But the subject of
Christian education 13 not merely the whole natural man, but
man raised to the supsrnatural order, the supernaturalized
huoan being, *[...] man, therefore, fallen from his original
estate, but redeemed by Christ and restored to the super-
natural condition of adopted son of God [...}"““ and destined
for eternal happiness with Him who 1s infinitely perfect.
This Christisn concept of the educand is much broader
then the naturalistic assumption that the subject to be edu~
catod 13 the intellectual faculty of human nature, or even
the whole human person in the natural order, and this beocsuse
it sees man as nothing less than the whole humsn person ele-
vated to the supernatursl order by grace, And it is only Iin
the light of this knowledge so clearly set forth in the
Encyclicel that a true appraisal can be made of the various
philosophical and pedegogical theories which, from time to

tine, strut across the educational stage.

k3 M.’ Pe 190
by Mo' pPe 20.
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3. 1Its Permanence.

If there i3 a characteristic to which a workable
criterion should lay claim, it is, without doudbt, that of
permanence, In the world of 1dess %o ready to call truth
relative and so accustomed to shifting values, there aust
be timeless principles against vhich to measure the prin-
ciples of the times. These the Encyclical contains; for it
was not without an awareness of this need in education that
Pope Pius A1 based his teaching throughout the document on
such ablding and immutable truths as those found in the
Deposit of Feith and in the natural law,

First of all, as the Holy Father reminds the faithful,
since the Incarnation of Him *who is the way, tho truth and
the life, there can be no ideally perfect education tiat is
pot Christian education".*5 The fact that certain educational

conditions may justify compromise in nowise alters the nature
of the 1deal. And the subject in whom this ideal i3 to be
realized is man cozmposed of body snd soul, fallen but re-
deemed and raised “to the supernatural condition of adopted
son of God".l'6 But in spite of his reatoration to the life
of grace, man still bears the “effects of Original :in, the

WS Ikid., P. 3.
46 Ibid., p. 20.
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chief of which are wvesiness of will and disorderly inclina-
tinna".“7 Therefore any educational philosophy that ignores
the supernstursl and denies the existence of the effects of
Original 8in has been condemned by Pope Pius x1“5

Another permanent note is the mission and asuthority
te tesch given to the Church by her Divins Founder with the
command *to direct and fashion men, in all their actions, to
purity of morals and integrity of life, in accordance with
revealed doetrino“.kg It is notevorthy that thirty-six years
after the Encyclical the Second Vatican Council hss empha-
sized the Church's meagisterial office by declaring:

Finslly, in a special way, the duty of educating
belongs to ehn Church, not msrsly because it aust be
recognised as a human society capable of educating,
but especially because it has the responsidbility of
announcing the way of salvation to all men, of
communicating the 1ife of Christ to those who be-

lieve, and in her unfailing soclicitude, of assisting
men to be able to come to ths fullness of this life,.5C

&8s l'alse,

And the permanent character of this mission of the
Church has been bestowed by Christ Himself who has destined
it to last "even to the consummation of the uorla".sl

b7 Juid.
W3 Ipid.
49 Ibid., p. 5.

50 Second Vatican Council, Declarstion on Christian
Educations pe 5.

51 satthew, 28:20.
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The favorsble reception which, on the whole, was given
the Encyclical by people of &ll faiths may be ascribed to the
fact that those who could not in conscience accept the dogmatic
statements were ready and willing to recogniie the clalams of
the natural lavw on which 30 much of the message is based. And
not the least of these claims is that every child has ¢ right
to an education,’? and, &s though fearful lest this truth be
forgotten, the sSecond Vatican Council repeats that “All amen
of every race, condition and age, since they enjoy the dignity
of a human being, have &n inalienable right to an educntion."53

Along with this right of the child exiat the invio-
lable right and duty of parents to educate thelr children;
and here again the Council Fathers echo the words of Pius XI
vhen they state: "Parents who have the primary and inalien-
able right and duty to educate their children must enjoy true
liberty in their choice of sehools."sh

AS a corollary of this, the natural law wmoreover
imposes on the civil power the obligation to respect distri-
butive Justice and at the same time to refrain from all
attempts to monopolize education.’’

52 Plus al, Op, Cit., p. 1C.

53 Second Vatican Council, Declaration on christian
Educatdion, ». 2.
S Ibid.y pe 6.

55 Pius XI, Qp, Cit., p. 15.
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With these laws s0 deeply &nd perzanently rooted in
human nature, and so much in accord with the common sense of
menkind, all but those who lack good-will cen fully agree.
And 1t is this festure of the Encyclical tinat helps to make
it so functional in estimating the ideas of Chesterton whose
vhole career was devoted to the defense of such fundsmental
values and natural rights.

4, Ita Flexidbility.

Another quality that enriches the Encyclical &s a
criterion is its flexibility. TIhis may not be immediately
obvious dus to its dogmatic nature and to what 1is sometimes
described as its aggressive tonsj; but a look at the times
that called for it may help towvards en understanding of the
style with which its spirit is clothed,

It aust be remembered that in 1929 Pope Pius A1 was
roving the Bark of Peter through very rough waters. An
artlolo,56 published a few months after the Encyclical, re-
calls that dating back to the destructive confiscations of
educational foundations during the Revolution and the
Napoleonic wars, which placed the State in a position to
dictate palicies in education through the pover of the purse,

56 T. Corcoran, "The Catholic Puilosophy of Education,
in Studies, Vol. 19, ¥o. 74, issue of June 1930, p. 199.
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the control and direction of education has been the chief
aim of the secularist forces in Europe and America. That
great uphsaval, operative all over historic Europe for a
quarter of a csntury, gave the neutral or secularized school
a place among Christian peoples. These secular forces were
fully active éduring 1921-3C when the Christian school strug-
gled for survival ageinst the materislistic and nationalistic
ideologies of Fascism, Nazism, Socialism and Communisa that
harassed the pontificate of Pius XI. So, in the face of the
vielent threat to Christian education it is not to be won-
dored at that the Father of Christendom should state the csase
for Catholic schosls in such emphatic and unequivocal terms.
Kor did the Apostolic Letter coze as a surprise.
On the contrary, considering the numerous problems confront-
ing education, the Catholiec world expected & papal pronounce-
ment on this vital question. In fact, "we waited leng for
ity at least five years ago rumor, resting partly on hope
and partly on information, assured us that Rome would soon
speak".”’ And what Rome had to say to the world of 1929,
since it shares the timelessness of the truths it sets feorth,
is as epplicable today 8s it was then, This applicability
is due to the fact that the Encyclical possesses an intrinsic
flexibility without which it would cease to be & functionsl
criterion in a dynamic socliety. An example of this occurs

57 Blakely, Op, Cit., p. 2cl.
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when the Holy Father speaking of the willingness of the
Church that her schools be in keeping with the legitimate
dispositions of civil authority, ssys that “she is in every
wvay ready to co-operate with this authority and to make pro-
vision for & mutusl understanding, should difficulties
ariu“.s8 Another example is seen in the permission avail-
able to Catholic children to frequeat secular schools when
e¢ircumstances render their attendance at Catholic schools
extraomely dirtioult.sg Though this concession is, according
to the Encyclical, merely a toleration, Honaigner John Ryan
offers this interpretation:
His condemnation of neutral or lay schools
e evisent “rom the stacensnt Lhat these schools
g::: g§f nated since the beginning of the reign of
This interpretation is not meant to minimize the
1deal of Catholic achools for Catholic children, sn ideal
upheld by the Second Vatican Council) when it "also reminds
Catholic parents of the duty of entrusting their Catholic
children to Catholic schools wherever and whenever it is

possible” .61 Rather, it carries the implication that the

58 Plus XI, Op, Cite, P. 7.

59 ikld., p. 27.
60 John A. Ryan, "Bacyclical on Education: Catholic
Interpretation”, in y Vol. 31, Ko, 6, issue

of “arch 1930’ P 1Co7.

61 Second Vatican Council, Declaration on Christion
Educatian, p. 9.
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flexibility of the Enoyclicsl is such as to take into &ccount
the nature and the organization of the school systems of
various countries and certain adsptations that the changing
times demand.

In this connection it may be relevant to mention the
question of shared time which is being seriously studied by
American Catholic educational authorities.®2 This is
recognized ss a compromise, but becouse of the advantsges
it offers to Catholic youtk, it may be approved by the
Encyclical which allows "the State, in view of the common
good, to promote in verious ways the education snd instruc-
tion of youth".63

Another sign of the flexibility of the Encyclical is
its susceptibility to updating; and this ability to lend
itself to renewal will {ind favor with the Council Fathers,
for, according to Bizhop Robert Emmet Tracy writing froa
the Council, "wWhat these Fathers feel the world expects is
an updating of that poverful document, a veritable Magns

Saxte on Educatiop for our own day,"®%

62 Thouas Finucan, "Is Shared Time a Practical
Possibility, "mWM’ Vol. 00, Ho, 6, issue
of Nov.~Dec. 196%, p. .

63 Plus XI, Op, Cit., p. 1b.

6% Robert Emmet Tracy, "letter from the Council", in
Amsrica, Vol. 113, No. 16, iassue of Cctober 13, 1v45, p. 432,
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4mong the vital ideas presented Ly the Councll
Fathers in their debate on educat on in November 1964, these
mey be mentioned as being representative of tl.eir thought:
(1) The important distinction between the .tate and soclety
in esducation (as urged by Bishop Malone of Youngstown, Ohlo).
(2) A thorough treatment of the rights of parents (as urged
by Cardinal sSpellman of New York). (3) A synthesis at the
very beginning, clearly indicating--even il not fully
developing-~both the phileosophy and the theology of Chris-
tian education (again as urged by Bishop Melone). (4) Jtress
on the linking harmony of the various roles of family, Gtate
snd Churche--instead of setting ezch one against the other by
emphasizing merely the rights of each. And (%) &« good “tone"
to the documont~-one that 1s pastoral and spostolic (as
urged by many rathers: Archbishop Cody of Chicago; Lishops
Elchinger and Gouyon, ol ‘rance, Iishop Pohlschneider of
Germany).65 such a document would also preciude unseemly
brevity, unevenness aend diffuseness.

If «nd when & new encyclicel on educatiorn i issued
to the world, it is certain that it will be animeted with
the ecumenioal spirit of the Church of today ung toworrow,
However, it may not be an overstatement to say that when it
does appear, attuned to the needs of modern times by the
inspired suggestions of the Council Fathers, it will be

65 jbid.
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evident thet it was drawn up with the document of Pope Pius
%1 in hand, Por the notes ol unigueness, cowprehensivenass,
permanence and flexibvllity which make it so functional for
the present study vid fair to qualiry it ag a& criterion for
further papsl pronouncements on the vital topic of education.

An lintroduction to the Encyclical as criterion nust
needs be followed by sn introduction to the writer on wkose
oducational 1deas 1t will be set to work., Therefore, toe
next chapter will offer a brief blographical sketch of
Gilbert Keith Chesterton along with & look at the times in
whieh ho wrote and the influence they brought to btear on his
educational thinking.



CHAPIER 11
CHESTERTON AND HIS TIMES
1. Blographiosl 8ketch.

Gilbert Keith Chesterton, the son of Edward Chester-
ton and Jarie Louise Crosjean, was born on .my 29, 1i74, on
Campden Hill, Kensington, near London, England, and was bap-
tized in the Anglican Church of ot, Jeorge. iHis brother
Cecll was born five years laster, and there was also & little
sister Bestrice who died in babyhood, The famlily, which be-
longed to the stable middle class of Victorian England, was
Liberal in politics and vaguely Christian and uncommitted in
religion,

As & child, Gilbert Chesterton was & combination of
backwardness and precocity, In some ways he was very back-~
ward; he did not talk much before three, and he was eight
before he learned to read, Hovever, his story-telling and
verse-making began rather early, tut not in the abundance
that marked his drawings.l

He was sent to 5t, Paul's, an old city school made
1llustrious by HMilton, arlborough, and a host of other
distinguished men. Alwvays last or near the last in his “foram"

1 Maisie ward, Wﬁzm, New York,
Sheed and Ward, 19%3, p, O.
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there, Chesterton is not considered one of the lights of that
sachool; he could not even reach the highest form on his own
marits., In luS2, when he was two years behind his fellows, he
entered & competition for a prize poem and won it with nis
digs.? Because of
this, he was given the privileges of the highest form, though
he still did not belong to it., In the meantime, since he
could not join the top form's dedbating association, with a
dozen of his friends he founded the Junior Debating Club and

sorved as its president., A year later the group preduced s
aagasine called Ihe Debater. His sharp-witted juniors, a luit
precocious themselves, accepted Chesterton as their leader
when they formed a literary society. The zuthorities were
less certain that genius lurked in the absent-minded student;
they wryly conceded that "iHe gught to be in a atudic not st
nahonl."3

30, vhen all his friends left for Oxford or Cambridge,
Chesterton went to the Slade 3chool of Art. iie had consider-
able powers as o curicaturist and drsughtsman, s his later
i{llustrations in Hilaire Belloc's satirical novels were to
prove, Howvever, it soon becaue evident that his talents wvere
primarily literary rather than artistic. During his years

2 w, wo’ Pe 660,

3 Garry Wills ghgg;gzsgn. & wno &gk, Yew York
Sheed and ward, 1961,'p. . ' ’
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at the B8lade School, from 1892 to 1695, he also attended
lectures on English Litersture at University College; and it
wvas at the snd of this time that he realized that his real
interest was in 1deas rather than in art, For the next four
years he read proofs for publishers, first at Redway and then
at Fisher Unwin; he 8lso reviewed books on art for the
Bookman.

It wvas "only after this proper incubation poriod"l'
that Chesterton burst into print. In 1900, the year he left
Fishor Unwin, he wrote reviews in almost every issue of JIhg
dpesaker; by 1901 he was contributing his weekly column to
Ihe Daily Hexg. Though the launching of his journalistic
career is usually associated with the Doer War and his sssoci-~
ation with the Pro~Boers, he had not entered journalism as &
politiaal commentator. Rather, the defense of principles vas
the task he had sst himself.

On June 28, 1901, Chesterton was married to Frances
Blogg, at Kensington Parish Church, In 19(9, they moved out
of London into Top Meadow Cottage in Beaconsfield. Between
thess dates stand vhat may be called his golden years on
Fleet Street. A publisher's reader took London by storm;
he seemed Dot only to have appeared from nowhere, but to e
caanipressnt, entering every controversy, known in every pub

4+ wills, SRa _Clt., p. 55,



CHESTEZRTON AXD HIS TIMBS i1

along Fleet 3treet, lecturing everywhere, His face leaped
out at readers from aevery kind of journal. DBooks and articles
came pouring out from his pen with bewildering rapidity. o
lesz than fifteen of his best books were published during
those yemsrs, Truly, vhat wvas written of him after his death
could be aptly quoted here:
Mr. Chesterton was the nearest thing to per-
petusl motion our common literature has seen. He
vas literally ‘'at §t' all the tise, and one knew
that he never forgot to keep on hammering et every
anvil in his shop. There never seemed to be a point
at whioch he would be likely to say, 'There, that's
enough of that'., It would he a bad paradox but
in meny ways & sound truth to hold that he never
aimed to improve, unless it vere to improve his aim,
He was like en archer with a number of targets and
sh unflagging interest in his sport.5
Froam 1909 on, his study in Beaconsfield was to be the
scene of most of Chesterton's writing. From there caze over
eighty books comprising esssys, poems, plays, stories, blog-
raphies, criticiams and history. ‘dded to this massive pro-
duction were countless contributions to perbbdicals on both
sides of the Atlantie, articles treuting of a wide variety
of subjects but always in defense of fundamental principles.
Meanwhile, his popularity as & spesier was growing,
end his lecture tours tool him all cver England, through
much of continental Burope, and to imerice, [uring his first

visit to americs in 1921, he lectured in lcw York, Boston,

5 “"Death's Harvest”, editorlial in Commonweal
Vol. 24, Ho. ¢, issue of June 26, i936, p. 243, '
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Philadeliphia, Detroit, Chicago, and travelled as far south
as Hashville, Tennessea, In Toronto he lectured on “The
Ignorance of the BEducated". O(m his return to England he pub-
lished Kiwt ilis second visit to America
was in 1930 vhen he was invited to lecture at the University
of Notre Deme, Indiasna. ilere he lectured every night,
alternating a course on Victorian Literature with one on the
great figures of Victorian tistory, thirty-six lectures all
told, with an average attendance of five hundrod.6 Again in
Toroate, nis subjeot was "Culture and the Coming Peril¥,
Spesking of this trip, Chesterton had this to say, "My last

Amnsrican tour censisted of inflieting no less than ninsty
7

lectures on people whe never did me any barm."’ The essays

he had written while travelling vers the material for jide-

In 1923 he wvas invited to give a week's series of
talks in Holland, and 1927 found him in Poland for a month
a8 & guest of the Polish Government. A visit to Home in 1929
which preduced Ihs Hem pPilig, was marked hy lec-
tures at the English College, the Scots Collage, the Ameri-
can College, and the Bedu., At the Holy Child Convent he

6 Ward, Ops Cifey pPe 561,

7 G.K. Chesterton, m&gmm. London, Burns Oates
and wWashbournse LMO’ 1936’ pe 31C,
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L}
3

spoke to a crowded audience on "Thomas More and Humanism®.
While in Rome he was granted an audience with the iHoly Father,
then Pope Pius 1l, and interviewsd .ussolini,

in 1932, the Chestertons attended the Bucharistic
Congress in Lublin the memories of whieh remain in Ghristen-
dom. An Publin.

In the autumn of the saue year, Chesterton was first
asked to underteke a series of radio talks for the British
Brosdoasting Corporation. He asccepted this added durden of
work, and won instant scclaim. A3 & speaker he was even more
successful over the air than on the platform. And that is
significant when one considers that

ot S0, R vt SRR Mt Yoo
2:§§an Buten, Eiﬂcﬁf'nziifznf’sﬁiitﬁfdsiﬁﬁiaﬁf:ﬁﬁh’
§:§14afh;ﬁagnctfcr froa gujlia-aakcd”forg?f zﬁo:osigggr
vhose works sre wel i

This mention of Chesterton as a Catholic turns the
years back to 1922 when he vas received into the Churci. by
sonsignor John O'Connor, the herc of The Father Brown Storiss.
His path to the Church led through the agnosticism of his
youth whieh folliowed on the complete loss of the shallow
religion on which he was reared, and through the Angle-

Catholicism which he embraced at the time of his marriage.

o Ward, Qp, Cit., ». 57c.
v lkid.
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Even before his official reception inte the Church,
»for Catlolics as for Protestants, Chesterton was & Catholic
before 1922“,13 a3 can be seen as esrly as 1903 in his reli-
glous controversy with Ar. Robert Blatchiord, Editor of Ihg
Shurden, and in his Crihodoxy which was writtem in 19CJ and
which has been compared with Cardinel NHewmen's famous
Apelegis.

Eapecially after his conversion, 50 strenuously did
he work with Hilaire Belloc in the field of Catholic apolo~-
getics that they have both been recognized os valiant cham-
pions of the Church., It came as no great surprise, then,
vien in 1934 “word was received in May that the Holy Father
had bestowed on &, iilaire Belloc and .ir. Gilbert Xeith
Chesterton, the Xaight Commandersiilp with Cter, of the Order
of 5t. Gregory the Great,'1l

On June 14, 1736, Chesterton died at beaconsfield,
and his funeral vas attended by his friends from London,
from all over England, Irom rrapnce and from America. Later,
“sonsignor nox at a speclal service for him in westminster
Cathedral preached to a much vaster crowd., It wes on tals
occasion that the telegran sent to Cardinal Hinsley .y

il .argaret Clarke, “Chssterton the Classicist", in
Biklin Review, Vel. 229, Ho. k67, issue of Spring 1955, p. 60,

il “Papal Honors for Two English Catholic
Writers', sditarial in W. Vel. 139, #o. 832,
issue of July 193%, p. .
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Cardinal Pacelll, later rope .ius 2II, was read to the
congregation, Ihie following 1s the Papel =iesssze of
sympathy:
doly Tather daeply grieved dssth Mr. Gilbert
Keith sterton devotsd son Holy Caureh gifted
Defender of the Cetholic Faith. His Holiness
offers paternal sympathy people of England assures ﬂ
prayers dear departed bestows Apostolic Benediction.l?
Tue secular press would not print the telegram in
full pecsuse 1t bestowoed upon a .uLject a royal title, one
firet glven to King Henry VIII,
During bia literary carear, the scadexic world also

recognized his work as & writer. In the British Isleas alone

he was honored with the titlus ol Fellgw of the Hoval Joclety
of Literature (lLondon), Roctor of lLaws (Edinburgh), Dockor of
Litersture (Dublin).

Bocause Chesterton'!s enoraous contribution te English
l.etters is so varied that it practically runs the vhole gamut
of literary forms, it bas been deeued helpful, in order to
provide a clearer view of his work, to consider hiu under
the sub-titles: a) The Journslist, b) The Esaayist, c) The
Poet, d) The lYovelisi, and e) The Biographer.

12 W“d, Mn, Pe 65«:.
13 ¥ho's Who, London, A & C Black, 1536, p. 61k,
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a) The Journslist,.,- Chesterton wvoried successzfully
in every medium of literary expression with such versatility
that critics have been forced to regard him as a miscellsne-
ous writer. 9That he could turn out an average of tiree¢ books
8 year. lor three and a halfl decades is rexariable enoughj
it 13 atill more remarkable that so umuch of this gargantusn
output rises above mere journaslistic competence, But a
journalist he became, and even in later years when he won
fame as a novelist, poet, essayist, and critic, he would
claim no other title than that of journslist. In spite of his
wide reading and his unerring grasp of litersry and philo-
sophical problems he professed to spesk for the wan in the
strect.

while still at 5t. Paul's :chool,; he foreshadowed a
long Jjournalistic career when he helped to produce the
school uagszine, Ihe Debgter for which he wrote essays and
poens. It was while following courses in English Literature
that he met Ernest Hodder ¥Williams, soon to Lecome governor
director of the publishing house of Hodder and :itoughton, who
started him on his literary career by asking him to revievw
books in that fira's monthly journal, the Bgokman. Although
he took no degree, before he was twenty-one he was well
launched as a reviewer and journalist. 1In 1,95 Chesterton
wvas working on Ihe Jpesker, & small weekly run by himself and
& group of young Liberals whose general outlook was congenial
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tao his own., It was st this time thet his great friendship
with Hilaire Belloc had begun with its deep influence on his
social thinking., By 1901, he vas contributing his weeily
colunn to the Jaifly Hewg, and from 19C5 till his death in
1936, he wrote a regular weekly article for "Our Notebook”
in the Jllustrated London News.

With filaire Belloc and his own btrother, Cecil, he
founded the jiew iitpess in 1912 for the purpose of exposing
and attacking political corruption. Cecll was aditor, and
when ke was killed in the wur Chesterton reuauined with the
paper as editor until ft died fingncldlly in 1¢23. ifter two
years it revived as (,K,'s weehly, and the emplasis was
shifted from the oxposure of political corruption to the
advocacy of Distributisu, & plan equally oppoused to both
Capitalism and Collectivism,

Chesterton's other Journalistic contacts included
Likerature, Pall oall, Blsck and White, Ecko, «orld, Clarion,
English Jllustraked iipgazine, Bistander, fortnighily feview,

studie, Jew Jork limes, Commopweal, etc.
The choice of journaliss as & career for & writer

with such a variety of talents as Chesterton's often puzzled
and sometimes annoyed his friends; but he wished, above all,
to write on the problems of thke day. e seemed to think that
the solution to all the political and social ills of his
times lay in the applicetion of Christian principles of
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Justice, lie used the press as a pulpit from wvhich he feer-
lessly engaged in controversy with those wiose "-isus"
threatened the liberty of thLe country and the rights of the
common x:an, Every subject on which he wrote proved to be a
peg on which to hang his philosophy of 1ife, Ir all his
work he is philosophizing and testing contemporary institu-
tions and ideas by his own principles. These principles
never changed except in depth and firmmness; and here we have
the most fundamental parsdox of Chesterton: that the most
provecative and sany-sided aan of the day was its most con-
sistent and traditional thinker.

Howaever, the necessity of Leing brillisnt and sug-
goestive to attract the attention of the public led many to
consider him as a clever writer who strained after paradox,
and whose aixm was to eatertain. The truth is that he could
not bave made nimself heard unless he had adopted a frivolous
tone, and no doubt, some naive readsrs vere amisled into bve-
lleving that ke only meant to banter. But the confliet be-
tween Cheasterton and his puciic went deeper than that. Had
he expressed his unpopular views openly he would no doubt
have been stoned or silenced-~-which would have been the
same to hin.lk 50 he dressed his message in motley and de-
livered 1t in a thousand ways even though he resented the

14 Emile Cammaerts, :g&Egggﬁg;gg_gxggga;, London,
othuen and Company, 1937, p. 12.
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lujusiice of thosze who, wvalle enjoying hi: joxes, re.used to
listen t¢ his erguuents. That he rclt tue humiliation ol
being applauded 23 an entertainer and ignored &i &« thinker
can be seen fros his remeri, “Here light sophictry 1s the
thing thet I happen to desplse most of all things, and it is
perhaps e wholesome fact that it is thLe thing of which I
e generally acculed."lg But since humor succeedés where aany
& wore pretentious veapon ialls, and Lecuuse paradox was &
vital part of Chesterton, the awareness of this aisunderstand-
ing ecould not deter hiz frow attempting to wake truth palat-
able snd to establish contact not with the lesrned tew but
with the humen many. It was tnis twofold nope that journal-
ism offered him, u hope that seems to have boen reaslized:
The fact that sodern Journalisx stands ior so

mueh that we Catholiics regard sas worthless, and even

dangsrous to (aith and xorals, is not tc De wondered

&t vhen we consider that it is z0 largely inspired

by the powers of zaterisliszm anc negation standirng

where they ought not. But that a usan should coae

out of Fleet 3treet to challenge these uodern

fashions of thought in tie name of all that 15 tra-

ditional and Catholic is, indeed, something new and

strange. &uch a man is ailbort Feith Cheaterton,

[ses] ke bas Decoxe a sign in the way, a nerald of
change in the thoughts and convictions of nen,l%

15 Gilbert Kelth Chesterton, grtihodoxy, »ewv Yora,
John Lane Coapany, 1%0Y, p. 17.

16 w.B. Campbell, "G,F, Chesterton: Inquisitor and

Lenocrat”, 1n.§%%§g;;g_hg;;g, vol. o, lio. 2o, issue of
dgreh 19‘-9. Poe e
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L) The Poet,~ "whatever joy & Xan possesisess coues
out more naturally in verss, and s we are seeking to under-
stand Chesterton, one cannot do better than to consider his
po.try.“17

His first volumes, published in 1900, vere both
verse, Groybeards st Play wes & delightful set of satirieal
nonsense poesns and pictures, This was 3o widely acclaimed
that it was followed a month later by Ihe Wild Xnight in
wvhich Chesterton sssumed the role of the prophet of praise
and burst in upon the decadent age of the eighteen~nineties
with the holy fury of & crussder. All his songs were sung in
challenge to the sterile cynicism of the literary world into
which he had wvandered,

8 appeared in 1911 show~

ing his Homeric capacity for describing warfare, It is an
epitome of the whoie history of the struggle between the
Faith and its foes., But the poet, always a teacher, insisted
upon pointing the moral: the undying heathen will always come
again, and the Chriastian can asver ve at peace in the world or
at pesco with the world, The 3spiritual sagsa never ends. This
epic ballad of Arthur has been called the greatest litersry
achlevexzent of the twentieth semtury,:"

12 Theodore aynerd, “The Chesterbvelloc”, in {%{9
¢ ]

£;1§&913_hg:;ﬁ, Vol. 11C, No. 555, issue of November
Pe .

18 m.| P 15!..
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In 1915, Chesterton published Poems, a collection of
2 wide veriety of verse ranging from the light sstirical to
the deeply devotional. The one that most caught the popular
nood of the moment was his “Lspanto®. 1In Don John of Austria
flinging back the destructive forces of Islam, we catch
glimpses of another knight of Christendos rallying all the
povers of his mind and pen ageinst the ranks of modern
pageniaz,

The same year saw the publication of a small volume of
poems celled wWipeg, Water and Sopnx which contained some or the
poeuns and drinking songs gathered from Chesterton's novels,

In 1922, the year of his conversion, Chesterton wrote
which he dedicated to
his wife; and in 1926, the yesr in which she joined hiz in
the Church, he wrote The cueen of _eveg jwords which contains
his first Cathiollc poems the burden of whici. was tie sense of
gullt that reaches out to Christ.

In these poexs 8s in amany others not easily available,
Chesterton was elways less concerned with the perfection of
his work than with the spread of truth which, during the past

century has had to sustaln an attitude of defsnse until he

[ess, threw the doors wide open: and upon a world
paliid and sieck he sent floods of poetry, of joyous-
ness, of noble sympathies, of radiant and thundering
humor - all drawn from unfailiang sources of orthoﬁoxy.l9

17 Paul Claudel, "Howage to G.h.C.", in ggggggggg;
Vol. 13, Ko. 9, issue of Deceaber 31, 1930,’p. 229, ’
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¢) The kovelist.- Lven in his novels Chesterton is
always the thinker; he esmpleyed his immense powers of imsgine-
tion, invention, ant wit to embody &nd onforce his ideas. 1In

11, for instence, he glorified the
love ©7 the parish and the town as against cosmopolitanism and
big Wusinese; snd this ss early as 19<k. In 1904, The t&n Who
A83 Thursdsy showed the inanity ol anarchisna &3 opposeld to

the tradition and the love of fundomental human tldngs. In
Aanglive, written in 1912, in the person of Imnocent 3mith

who zade a practice of eloping with his own wife, he praised
the Christian ides of warriage. Ihe Flring Inn, published in
1914, defended the liberties of the poor against the Furitani-
cal legislation of rich faddists.C and even nis Father Brown
stories to which he gauve & woral significance to action, are
something wmore than rirst-class detective fiction, These
stories, Ihe lopocence of Father grown, 1911; Ihe Wiadow of
Lather Brown, 191%; Ihe Incredulity of Father Brown, ly26;

The Gecret of Father Brown, 1%27; all were combined in an
omnibus velume in 1929. Even after this, Pather Brown

stories continued to appear in the gtrani and other uasgacines,
In 1939, these waere collected into The scandal of Father Srown.

20 Rugh Kelly, "G.K. Chesterton: iHis Philosophy of

Life’, in Studles, Vol. 31, Ne. 121, issue of wrch 1542,
Pe “2e
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In t.esze stories soclal satirs, comedy and debate give the
coaplications 30 necessary to detective tales,

Ihe Llub of ‘ueer Irsdes whicih appesred in 19(Y is
& plece of were whimsy. The same year The Ball and the Cross
came out with the story of two men who ar¢ prevented from
fighting out thelr opposing philosophies by the interference
of the modern world of coumpromise. Jhe Return of Lon
suixote, 1922, 1s a fantasia about the future in wvhich the
study of heraldry leads to the dilscovery of England and the
conturies of her happiness snd her faith. 'Increasingly,
Chesterton saw the only future for his country in a re-
aarrisge between those divorced three hundred jears sugo:
England and the Catholic Church."zl

stories which were puvlished later are: Jhe [get

apg the lunatics, 19295 rfour Faultless Felons, 1373C; and

2he Pursdoxgs of Mr. Pond, 173s.
In this abundant contridbution to the world of

letters Chesterton is not zerely the novelist, any zore than
he was not merely the poet, but a man with a mission to ~ul-
£i1l. And all his 1deas, in whatever form he chose to ex-
press them, were consistently aimed at leading men to the

knowledge and appreciation of Christian valuas.

21 vard, Qp, Cltes po Shie



CHESTERIQH .l Els TIMcZ Lde

d) The Lsseyist.- Chesterton does not eas3ily coniora
to the comeon conception of an essayist. He is zuch more
a Lrillisnt exponent of an original point of view. In other
words, he essays to breek 4own erronecus opiniens held by
other vasayists, be they writers or politicians. In fact,
with the advent of (hesterton the essay received a shock,.
It hed to resliize that 1t wes & larger and wider thing than
1t bad been before.22 He usec the essay to desl with & sube
Ject not o much in a dissertation &s in a dissection. liaving
dizsected one way 80 that 1t seems quite sure that no other
method would do, he calmly dissects again in the oppeosite
wanner showing that there are reslly two ways of looking at
every question, This was & device to set his readers think-
ing, a device which, united to huamor, gave to the esssy a fora
that was 1ight ard & thought thet was heavy, dJuch was his
aethod or tesching,

8ince most of his hunired books ware volumes of
ossays, no sttempt will be za:e to treat of tieuw all. Some
of his most character;stic books of essays should provide un
insight into the enoruous depth of his intellect and l.c
vast range of subject.

<2 Patrick Braybrooke, G,X, Chesterton, Fhiladelphia
Lippincott Company, 1922, p. 1.
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As early as 1901, Theg Lefendant wes published., This
i3 & eollection of Chesterton's esseys taat had appeared in
Ibe ipeaker in delense of the common, simple things that most
people would not comnsider worth defending. His purpose was
to rewind san of hisz tendency to underrute his happiness and
the things in life that are of the greatest value., The first
collsction of Lafly ljews srticles appeared in 1¢0J under the
title, A1l Ihings Copaidered. It desls with the vices ol the
porty syaten, the dangers of anonymous journalisam, ané the
relationship betwveen religion and sclence., The first boeok
in which Chesterton formulated his waturing thought on the
serious problems of life was jsretics, published in 1305, With
pengirating insight he analyzes the writings of his contem-
poraries and shwows tnat none of thewm presents ¢ satisfactory
philosophy of life. 1n 19C., he wrote (rthodoxy, an essay
in which he showed how he found orthodoxy as the only answver
%o the riddle of the universe. In 1923, his }Fancles Yersus
Fads gave his readars an ldea of the influences vhich helped
to shape the patlern of his thought. And concerning the

gonsistency of this thought e says:

Un the whole, howvever, whensver I happen to conme
scroas one of these fortunately forgotten fragments of
my stratified past, I may indeed shudder «t their crudity
of expression, dut I am rather surprised to see how
little my run&nmuntal convictions have chenged. Iior
my {inal conviction, which was alsozs conversion, did
ot come to destroy vut to fulrill,

23 G,x. Chesterton, G, K,C. A4S .1.C., ~ondon, J4ethuen
and Company, 12y, p. vii,
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e) The Blographer.~ During the years during which
his philosophy was gradually taking shape Chesterton turned
his hand frequently to the field of belles-lettres; and in
this vast {ie¢ld he seens to have found for himself a place
in the sun as a blogrepher. One cannot eazily forget, nor
would one want to, that his blographicsl work, for the most
part, proved to be & springboerd for his social and religious
ideas,

His first attempt at blography was made when, in
1903, he was commissioned to 4o the Rohert Browning volume
in the authoritative *English Men of Letters' series. Though
it vas a success, the result was unexpected; for, character~
istically, instead of deseribing Browning's works he pre-
ferred to discuss his views, and to point out that Browning
teaches men hovw to {ind good in what was apparently umnmixed
evil,

in 1906, he wrote Churies Dickapns stressing that
writer's protest against the tyrannies of Victorian indus-
trislisa, vhich was exactly the protest that he himself was
anxious to mako, His Jeorge llernard Shaw, in 1509, an
appraisal of the gifted playwright as the incarnation of
modernism, is merely another rejoinder in their endless de-
bate, concentrating on the cold kindness and the fury of
intellect in Shaw.
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Chestorton used his experience as an art student to
produce his study of G, F, Watts in 19(h, and of ¥illiem Rlake
in 1910, both for the "Popular .ibrary of aArts" series,

These stamp Chesterton as an =rt critic of no mean ability,

&illiaz Cobbett, whiel: appeared in 1925, showed the
agreezent betweon Cobbett's eiforts to discredit the landed
aristocracy of bhis day and Chesterton'’s doctrine of istri-~
butism. 1In Beobert louis stevenson, written in 1927, the
biographer 13 caught re-assessing his own reaction to the
Victorian [in de siecle.

when Chesterton wrote 3t, Francis of fs3is! in 1923,
he saw in it. Franeis "the apotheosis of his ¢ld boyish
thought ~ that thanksgiving is a duty and a joy, that we
should love mot 'mumanity’ but each humanv,2¥

without doubt, 3t, Thomas iquinss, written in 1933,
is the greatest of his studles. "In that little work, the
brillisnt British thinker observed the rediscovery of Aquinas
as a definite sign of hope for vWestern culturo."25

These biographical studies whieh focus attention on

the thinking of Chesterton lesd us to realixze that

24 werd, Qp, Git., p. “u2.
25 4,4, Hess, “Iwentieth-century Return of .t, Thouas",

1n.gg%§ﬂllﬂ—¥92$g’ Vol., 179, No. 1C72, issue of July 145k,
P .
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In the twentieth cent.ry he is one of the few
free nen, And, to glance for a moment at some of
the root ideas which underlay ell his expressions
of thought, we find over znd over sgain not only a
consistency from the earliest to the latest periocds
of his life, but also & constant sppesl to what is
timeless or revealed.z6

2., 3Soeial Forces Influuncing His wWritings.

A5 & journalist and primerily interested in soclal
Juatice and religious principles, Chesterton was, zore than
most writers, exposed to the influences of the day. Belong-
ing, as he did, to two centuries, he was indirferent to the
spirit of neither. The pessl.aistic philosophy and the deca-~
dence in art and morality of the eighteen~-ninsties disgusted
him to the point where he could say, "¢ first impulse to
write and almost ay first izpulse to think was & revolt of
disgust with the Tecadents and the szesthetic pessimism of the
nineties,= 27

Greybeprds st llay and The wild fniglt are atteampts
to introduce an optimistic Jo; into the age, The first was
an slaborate snoer at the Loredow of a decade; thLe second
was & more definite sttack upon some points of its creeds snd

an assertion of the principles vhich matter most.

26 6. "mcdonald, "G.X. Chesterton", in the pnth,
vol. 165, No. <66, issue of August 1936, p. 1h0.

27 G.X, Chesterton, W, lL.ondon,
Methuen and Company, 1925, p. .
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e sense of justlice towards small nations was
violated when, in 1i%9, the Conservative Governwent went to
war with the South African Republicas of the Transveal and
the Orsnge Free State. He was not content, like others, to
argue that the British Empire was wrong to fight the couth
African lieputlic; he argued rether that they vwere right to
fight the Eritish Bmpire. In this he was in violent reaction
against the popular imperalisn whose tyranny imposed uni-
formity upon pecples of different cultures. These unpopular
views he poured forth in the Speaker and the [ally News. It
was these same views which later inapired tiie extravanis,
due supolson of Hottipx Hill. Indeed, 1t might not be too
much to say that the joyous Christian spirit that permeated
all of his work was in direct defiance of the gloomy mood of
the tluses.

In 1905, Heretics was written to attack the philosophy
of life so complacently advocated by soue of Lis contempo-
raries as answers to the sccial prodlems of the day. DBasing
his refutation of thelr views on the thesis that there can
Le no real social refors without true philosophy or dogaa,
he vigorously proceeded to condemn lbsen's cheerless and
purely negative morality, Aipling's uilitarism, Wells's dis-
regard for the true nature of man, and 3hav's preoccupation
with the superman to the utter negleet of the coamon wman.,
Hard on the heels of the challenge put to hin to state his
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own philosophy (if &ll those are heretics), ne produced his
Oxthodoxy, & book in which for the first time he explicitly
sccepted ths Christian pesition and bolstered bhis stund with
foreeful arguments, GSimultaneously, his tireless campaign
to injeet the formless chaotic thought of the day with the
elixir of truth was carried through countless articles in
many of the popular Journals,

It was in 191C that the Liberal rarty in England
sought, through parliamentary action, to bring about social
reforms based on the principles of sociaslism, This threst
to the liberty and dignity of the averzge man was hardly
resliged defore Chesterton strenuously opposed it by writing

prld the same year, lNowherc else does
he express more clearly his views on private property, the
hose, and education. Ia reality, it was the family that was
attacked and marked out to be the subject of social experi-~
ment. All the while, articles appeared regularly in the
Distributist organ, J.X,'s Weekly, in defense of human insti-
tutions, with Chesterton giving as the reason for his hostil-
ity to Soclalism that it aimed at taking from a2 poor aan his
private property and theredy his independence, and one of the
chief supports of his human dignity. These articles were

collegted in The Qutline of 3aplty, in 1927. The ssme year,
in Eugenics snd Other Rvils, he lashed out against state

interference in the home.
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in & letter to the Clarion, Chesterton outlined nis

own position:

If you want praise or blame for Sccialists I have
enorzous quantities of both. Roughly speaking (1) I
praise them to infinity lLecause they want to smxash
modern society. (2) I blawe them to infinity becsuse
of what they want to put in its place. A2 the

smashing must, I suppose, coume first, my prectical
sympathies are mainly with them,<v

3. Educationsl Controversy in England.

1t would be somehow unthinkable that Chesterton,
rocognized everyvhere as a powerful controversislist in the
cause of truth and social justice, and known to keep three
or four separate controversies going at the saxme time, would
refrain from entering into the struggle for educetional
rights which was being carried on in the England of his day.

To understand the issues at stake it might de help-
ful to recall that the passing of the Elementsary Fducstion
Ast 9f 137¢%7 vased primary education in England snd wales
on what is known as the Dual 3ystem. This means that on the
one hand, wers the previded schools built and maintained Ly
the local taxes plus a grant from the London Board of Educa-
tion, and from which all religious teacning wus excluded. (n

28 G.K, Chesterton, 'Letter to the (larion". Tebruary
vy 1919’ qucted in .“‘rd, w., Pe 3C6¢

29 B.B, Carter, “English Catholics and Education*,
in y Vol. 12, No. 1%, issue of .ugust 6, 1930,

pe 350,
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the other hand, and ia greater nusders, were the non-provided
denominstional schoolz bLullt by the various religious coxmnmun-
itles, mainly Catholic, Chureh of Englond, and Wesleyan,
which received no finaneisl sid whatever., Then came the
Balfour Aect of 1902 which Cardinal Bourne lasbelled as “only
an instsliment of Justice“,3e because while providing books,
genersl equipzent, and teachers' salaries, the non-provided
schools were left with the burden of finding sites and erect-
ing and maintaining schools at their own expense even though
parents were paying the enforced school tax.

A further development follovwed when the Hadow Report
of 1926 defined the ideal of primary education to be the
forming and strengthening of character, the training of
tastes that f1ll snd dignify leisure, the awakening and
guiding of the intelligence, especially on its practical side,
Religion wns relegated %o special teaching outside the school,
The Church of England, by & majority vote of its hierarchy,
valicomed the suggested settliement thereby making their schools
susceptible of assimilation. At that point Catholies stood
alone with a smsll minority of those Anglo-Catholics who
believed that religious teaching ctnnot be confined to a
separate period, tut will necessarily af{feet the teaching of
other subjects, such as nistory and litersture.

30 Prencis bourne,

: +9n, Pamphlet No. 3 . ;dhbqlvn; 33
Soclety, issue of April 1929, p. 1C.
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The controversy begurn in 127C raged on well into tie
twentleth century; snd, nesdless to say, Chesterton with his
ganse of secial justice joined in the fray on the side of
Catholic parents, i@ ceme out loud and strong in celense
of thelr rights, and his chief platforx was his own paper
from 192% on, though his articles appeared in any othars
thet would tolerate nia views, The following iz typical ol
the expression of his stand with regard to Catholic schoolis:

I there 13 a psychologlcal truth discovera:le

to huxmen nature, 1t is this: that Catholies must
either go without Cathelic teachiing or possess and
govern Catholle schools. There is a case for refus-
ing to allow Catholic ahildren to grow up Catloclic,
by any msachinery worth calling educktion in the
existing senss. There i3 & case for refuiing to uake
any concessions to Cathwlics st sll, and ignoring
their idlosyncraay as if 1t were an insanity. There
is a case for that; because re 1s and alvays has
been 8 casse for perszecution.

Though Chestertan was uot oppesed to compulsory
education 4s such, insamuch &8s it is required for the cowmon
good, he Iiercely attacked that coupulsion which, by with-
holding their just ashare of pullic zoney needed for the sure-
vival of Cathollic schools, left the parents no cholice. That
Chesterton eabraced their csuse in thais issue can be sesn ln

the following:

31 G.K, Chesterton, Igs Cosmon an, ~ondon, .iesd amd
‘u&i’d, .}-95(}, pg 10)0
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Gtate sory Bducation ia a tremendous
thing, potentially & trezendous tyrsnny, snd by its
vary nsture doing very much what all roiigious
parsecution st ted to do., If you punish beople
for not sending their children to schools, vhere
some viev of 1ife (however vague) is implanted, you
nay be comdueting education, and you zay be Justified
in eonﬁue!%ns education, but you sre conducting per-
secution,

Another thing wvhieh seenied to csuse him concern was
the deprecietion of the role of parents in esducation, for he
seld, "Nobody has yet measured ths meaning of state educa-
tion, with its practical elimination of the parent; at
least of the poor parent,”33 In the same mood he went on
to say:

In one sense, this is supreamely the sducationsl
age. In another sense, it i3 supremely and eapecially
the anti-educational age. It is the age in which the
Government’s right to teach everytody's children i3
for the first time established, It is also the age
in which the father's right to teach his own children
is for the first time denied.3

This he found deplorable; for, sccoréing to him,

dducation, the normal heritage of huxan culture
is from fether to son. It ie so in any rank,
in un{lflnce, in anything, theoretical or practical,
Specialiats sre summoned to help the parents in the
simpiest crafta, but the primery reason for a thLing
being taught s that §§ iz velued by the parent who
wishes to hand it on.

32 Q.K, Chesterton, “The Distributist schoolmastern,
in G K. '8 Weehly, Vol. 11, issue of August 18, 192C, p. 355,

OO B W U 3 5

33 vy London, Mothuen and Company
1933, po 11k, ' ’ ' '

3% Ibid., p. 162.

35 «ww~wew-, "The Desert Island", in G, X,'s Weekly,
Yol. 1, 1ssue of August 29, 1%2%, p. 529.
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These excerpts are zerely a sampilng ol the amny
that may be found scsttered throughout his writings, GHis
intense interest in the educatiopnal questlion zsy be explained
by the dedicatlon of his life and his pen to the cauze of
social Jjustice, & dedication which lad him to espouse any
cause which opposed the viclatlon of Justice, especially 1if
it concerned the poor who found so few to defend them.

The feollowing chapter will consider Chesterton's
1deas on education in general in tne light of the rncycliecal

wvhose werits as a c¢riterion were studied im Chapter I.



CHAPTER i1l
CAESTERTON AND BDUCATION IN GENERAL

Following the study of the Zncyeclical, [jvin: Iliius
JAmgistri, as the criteriom, and the scanning of Chesterton's
life snd vworks for insights into nis philosophy, the present
chapter will attempt to set the criterion to work on his
ideas concerning the nature snd the izportance of educatioen,
It might be well to keep in mind that Chesterton's interest
in education was always philosophical und social rather than
professional. In fact, his refusal to accept ir Oliver
Lodge's ofler of the Chair of English Literature at Birming-
has University, in lyllk, shows that he had no desire to be-
coms professionally involved in educntion.l He believed
that one gets & auch better view of things from a distance,
that "in order to take & bird's eye viev of everything, ne
must become small and distant l1ike a bird“.? That he was
able to do this may account in no sxmell =measure for his
apbllity to see the dangers that threatened Christian youth
in his own insular England witia a clarity of vision similar
to that <ith whlch Fope “ius .i looked on the educational
problezs of the world.

1 Haisle Ward, Gilbert Xeith Chesterton, New York,
vheed and vward, 1ok3, p. 107.
< G.K, Chesterton, ras_and ursions, Yev York,

Dodd, ‘ead and Company, lyll, »n. 245,
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The Holy -ather, at tae Legimning oi his apostolic
Letter, gave the reason for his paternal soilicitude &nd flor
his insistence on various polnts of Caristian education when
e said: 'cuca insistence 1s cellel _or in these our tizes,
when, slas, there iz so great and deplorsble an absence of
olear and sound principles, even regerding protleszs the most
funﬂamnntnl.”3 It 1z interesting to note that, twenty years
eurlier, Chesterton made a siailer dlagnosis of the socisl
evils of nis day, and advocated the suie resedy. Little
did he suspect that he, a non-Catholic, was antlcipating
the Encyclical when ne wrote:
it is & (undsmental point o. view, a philosophy
or religion which is needed, and not any change in
habit or social routine. The things we need acst for
imnedlate practical purposes ere all abstractions.
We need 8 rigut view of tiv Luaman lot, & right view
of the human society; and if we were living eagerly
and angrily in the enthusiamsm of tlhose things, we
should, ipso facto, Bo living simply in the genuine
and apiritual sense,
Cnesterton, too, was awere of wan's need to le re-
ainded of the fundsmentsl truths wnen he salld, "Thesas are
very eleaentary and therefore eternal principles; orut it ls

well socmetimes to repeat them clearl, llke a creed.”5 Fer

3 Plus AI, El!laf.lllﬁiid&ialaills Kew York, The
America Press, 1936, p. i.

4 G.K, Chesterton, Heretjg¢s, New York, John Lane
Company, 19CS, p. 140, ' ’

§ w=wmee--, *The Infaullible state", in G,K,'s weexly,
Yol. 9%, issus of ;ugust 31, 1929, p. 3¢<l.
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he saw theam losing ground in the modern world when Leé wrote:

Ut &ll the marks of zodernity that seea to
wean 2 kind of decadence, there 13 none s0 menacing
and dangerous than the exaltation of very smasll and
secondary matters of conduct at the expense of very
great and prizary ones, &t the expense of eternal
publiec and tragic human morality. If there is one
thing worse than the weakening of major morels it
1s the strengthening of minor morals.®

Then, by way of explanation as to what bearing this
eould have on educstion, he made tne following complaint no
less than twelve years esarlier--an indication of the con-
sistenay of his educetional thought:

Educators snd educetionsl politicians declare,
amid warm cheers, that cleunliness L& fer more impor-
tant than all the squabbles about moral and religious
training. It would really seem th.at so long &8 ¢
little boy washes his hands it 40es not matter whether
he 157wasning oif his motner's jau or his brother's
gore.,

This inversion and shifting of vaiues by modern men
seomed to be a matter of great concern to Chesterton for he
referred to them often throughoeut his vorks, But he knew that

He who has gone back to the beginning, and
seen @verything as quaint snd new, will always see
things in their right order, the one depending on
the other 1in degree of purpose and importance: the
poker for the fire and the fire for the man and the
man for the glory of God,-

& G.K., Cuesterton, Tremsndous Trifles, %ew York, Dodd,
Nead and Company, 1922, p. 75.

7\CIIiToooy Mbata dronk with she korld, fev York,
Dodd, +ead and Company, 101C, p, 304,

O meeecon-, f Miscellany of *¢), New Yorx, Lodd,
4sad anc Company, 1912, p. 2.
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w
N

1. The Hature cof Educstion.

in an era charsecterized by an emphasis on educstinn
whioh takes the forz of controversy as to what education 1is
and to what extent it smastters, it is revealing to find in
Chesterton's writings an indication that he shared the Holy
Father's avareness of the mental confusion among education-
alists,

When Pope Pius X1 gave to the world his timely sum-
mary of what the Church teaches concerning the education of
youth, he knew how complex the question of education had
becone:

Indeed never has thnere been so much discussion

about education as nowadays; never have exponents

of new pedasgogical theories been so nugerous, or

80 uany wethods and means deviszed, proposed and
debated, not merely to facilitate education, dut to
create 8 new syatea infallibly efficacious, and
capable of preparing the present generations for

that eartiily happiness which they so ardently desire.’

Chaesterton bore witness to the same discussion,

"having“, as he said,
read numberless newspaper srticles on education, and
even written & good number of them, a2nd having heard
dealening and indeterminate discussion fging on all
around me almost ever since I wvas born.

Likewise, he was very close to the thought of Pius

Al when the increasing musber of theorists called forth his

by ius -\I’ wo, Pe 2.
1C Chesterton, phat's sronk with the torld, p. 242,
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opinion of the century:
This is perhaps the only pericd that nas leen
ecrovwded and cluttered up ty Beneviorists ané
Aaterialists ang .onists shouting that tiere is no
such thing ss the soul; also witi. Fregmatists and
Vitallists ané Relativists an2 the rest, all saying
that nobody need bother to ce logicai. It is
rather & desperate period in widch wmen deny lLoilh
the spiritual and the rational guide to life,il
e vas 8l80 well awvare of the search for new methods
and meens to improve educution as can be seen irom the re-~
mark: "On every side we hear of educational experiaments by
those who consider themselves aost advanced end cdventur-
ous.**2 put tne improvement sought was s new infallible
system thet would guarantee perfect earthly happiness, a quest
recognized by Cnesterton, when the century wvas young, when
he had modern man aay, "leltner in religlon nor worulity, ay
friend, lie the hopaes of the race., bul in educatlon.“l3
And this hope in the heart of xzan that educuation can
provide the happiness which even the greatest material progress
falls to produce is explained Ly the Holy Father as springing
from the very nature of m&n created, ag he was, by God to
His own image and likeneizs and destined for iim who is

{nfinite perfection.l

11l G,},. Chesterton, '"The I 3ycuologieul sun', 1n
S.K. '8 deekly, Vol. 21, issue of January 20, 1935, p. 22,

1% —eevceeea, "A Occons Case', in G J0.'s neexly, Vol.
15, issue of November 5, 1932, p. 135.

13 ~=ecee--, Heretics, v. 32,
1l Pius XI, Ops Gi%e, P. 2.
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+ibhewlse, Chesterton recognized that "fan is the
izage o God; he is the microcosm; he is the measure of all
thina&."ls /nd that he understood the divine destiny of man
can ve seen {row his -tatement "that s£ll human beings, with-
out sny exception whatsvar, were especially made, werse shaped
and pointed like shining arrows, for the end of hitting the

mark of Beatltudo".lé

with this true notion of xan's dignity
ené destiny, Chesterton saw that happiness 1s not to Le
found in uaterlial progress, and he stated the reason:

1 think it was a grest medieval philosopher who
said that all evil comes (rom enjoying what we ought
to use and using what ve ocught to enjoy. £ great
nany wodern philosophers never do anything else. Thus
they will sacrifice whet ti.ey admit to be happiness
to what they claim to be progress. [.... 1t is us
if & starving men were to rive away the turnip in
order to eat the spade.l?

It is &8s 1f men were to iznore thet Cod-given impulse
by which "slone of all the snirsals he reels the need of
averting his thoughts from the root reslities of his own
bodily boing"lb to seck his heppiness in the things of sense.

Chesterton believed thst sucr things cen never satisty

15 G,X, Chesterton, F us radg, Londen,
Methuen and Company, 1%2%, p. 1

16 ~eomcen- y Ihe Ining, iew York, Dodd, {ead uné
Company, 193C, p. 17.

17 ~wvoone-, iy dpeaking, New York, lodd,

oad and Company, 19 s Do 1C7.

lo ee=voren, 1 veriesti y New York, Dodd,
Mead and Company, 192 y Pe 15,
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the craving of the spiritual soul for s perisction worthy of
the one who 'hears the image of the :ing of Aiugs".lj
The Encyelical deplores the great nuuber ol those
who, while looking to education to Lelp then acyuire the
perfection they desire, concentrate on tue etymological
agening of the word and "pretend to draw educution out ol
human nature itself and evolve 1t by its own unaided powers".zo
It 13 not likely that the Holy rather was referring nere to
the Platonic theory of innate ldeas which held tnat learning
consisted in the recollection of pre-existent ideas [orgotten
at birth, Rather, it would seeam that he had in mind the
aristotelian and Thomistic concept that there exist in man
natural potentislities for learning that education is expected
to actuslize, dovwever, nhe warned of the danger of trying to
develop these powers 1nﬂependently o{ the supernatural belp
of divine grace, which alone elevates educstion sbove the
level of naturalisa.
Chesterton expressed the zsue ides when speaxing ol
education in 151
There 13z, indeed, in each living creature & collec~
tion of forces and functions) dbut education means pro-

ducing these in particulsr stapes and training them to
particular purposes, or it means nothing =t all,.21

1y GeK, Chesterton, 4 _jhort ilstory of Zngland, !oadon,
Chatto and windus, 1%lo, p. (2.

20 Pius £1, Op, Cit., p. 2.
21 Chesterton, shat's sropg with the world, p. 249.
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Hers he revealed his thought ca the theory of learn-
ing as vell as his belief in the need ©f a goal or purpose
in education, IMowever, hLe went sven further in stating the
case for the supernatural. ifot only did he think that its
absence cleared the fleld for naturalis=m, but he even went
as far 88 to state, “"Take away the supernstursl snd what
reamins 1s the unnntural.”22

Tha Encycllca123 goes on to warn that this dependence
on human nature alone, to the exclusion of God, first prin-
ciple and last end of the universe, throws zan baeck upon
himsel{ and attaches him inordinately to the passing things
of earth; and this forgetfulnass of god as his goal results
in & restlies:ness that will ba overcoue only when he directs
hla attention and his efforts to God, the goal of al pere
fection.

Chesterton labelled this dedication to worldly
interests with the name of service and then explained what

e wmeant by the word:

22 Cheaterton, jlsretics, p. .
23 Pilus AI, w., P 2.



CHE3TERTON AND EDUCATION IN GERERAL 6l

what i3 the matter with the cult ol Service is
that, like s0 asny modern notions, it is an idolatry
of the intermedlate to the oblivion of the ultizate.
{eee. The 2in of service 1s the sin of Sstan; that
of trying to be first where it can only te second,
A word like service has stolen the sacred espital
letter frox the being which it was once supposed to
serve, There 1s & sense in serving God, and an
even aore disputed sense in serving uwsn; but there
is no senze in serving aervice.

Ae waz not without believing thet this sxclusive
attachment to the things that pass leave zan “maimed as
well as limzited by arresting those upward gestures that are
50 natural to hin".zs

After treating of the nature of education in its
negative sspect and stressing the inevitable outcome of &
purely paturalistic education, the :iloly Father set iorth his
ideas on the importance of education, ideas against which

wvill be nessured what Chesterton had to say on the subject.
2. The Importsnce of Education,

The Holy Father, who based the importance of educa-~
tion on its intimate connection with the last end of =man
which is generically happiness, snd speeifically God, re-
minded the faithful that “education consists essentislly 4in
preparing wan for vhat he must be and for what he —ust do

2k Chesterten, Ihe Thinz, »e 5.

?5 coemmenn, G EaC, 88 4.C., London, Methuen and
Company, 1929.
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here belovw, in order to attain the suvlize end for which ne
vas ereated“.26 That this double role of education (1)
preparing man for right living here on eserth, (2) in view of
his sublime eternal destiny, iz in keeping with the demands
of his composite nature and his atatus as citizen of two
worlds, was metsphorically expressed by Chesterton when he
sald:
4an is not a balloon going up intc the sky, nor

& wols burrowing sere.y in the sarth; but ruther a

thing like a tree, whose roots sre fed from the

earth vhile its highest branches rise alunost to the

stors.47
Thus, he envisioned man as striving to attein God, his ulti-~
mate goal, and working at the same time to procure his
materisl well-deing as = zesns to be valued only as 1t brings
him more surely to Cod, An educztion, then, that would ade-
quately snswer this dual need of man's nature can be none
other than that of which the Sovereign Pontiff speaks in
the Encyclieal:

[+¢s) in the present order of Providencs, since God

hes revealed llmsell to us in the rFerson of His Only

Begotten Son, who alone i3 'the way, the truth end

the life', there can be no id _perfect education
whieh 12 not Christian education.20

26 Pius X1, Qp, Cit., p. 3.

27 G.K, Chesterton, St. Ihomas Aguinas, Nev York,
Sheed snd wWerd, 1533, p. 203,

2% Pius XI, Op, Cit., p. 3.
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In full harsony of thought with the Holy Father,
Chesterton pointed out to the English schools cof his day the
futility of trying to form complete human beings by any
other mesns than Christian education:

Since the ¢oming of the more aabitious psy-
chologieal education, our schools have claimed to
develop all sides of humun nature; that is, to pro-
duce a complets buman being. You cannot do this
and totally ignore a great living tredition, which
tenches that g complete humen beinsgnust be &

Christian or Catholic human being.

The mistake being made by such schools was seen by
Chesterton as typical of the inconsistency of the zodern
educational world with which he qQuarreled. The following
statemont is indicative of his stand:

The truth is that the modern vworld has coammitted
itsall to two totally different and inconsistent
conceptions about education. It is always trying
to expend the scope of education; and always trying
to exclude fromw it all religion and philosophy. But
this is sheer nonsense,30

He tried to convince the modern world that eny plan,
hovever elaborate, to enlarge the scops of educatioa that
d4id not include religion anéd philosophy could not but frus-
trate its own purpose of expansion, and at the same tine
completely miss the true aia of education itself., Chesterton

was of the opinion that all men without exception should be

29 G.K, Chesterton, The Comgon Map, London, Sheed
and Ward, 1950, p. 165.

3¢ jbid.
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reudy to admit the existence of eternal values. Years be-
fore he even thought of entering the Catholic Church he wos
convinced of this: "Even if vwe curselves have nc view of the
ultimate verities, we zust feel that wherever such & view
oxists in & man it must be azore important than anything else
in him."31 And years later, writing &3 a Catholic vith the
Cathellc view of the ultimate truths, he satirically returned
to the zsxze question:

Information which seexs to soue of us to te of

some interest, is information about vhat we sre, and
what ve are doing in this strange world, and with
what heart ve are to go to death, But this i35 a
dreadiul and disgusting thing; it is sectarian educa-
tion, and the cggt of the secularists entirely dis-
approves of 1it.

Later atill, as though fearful lest the true aim of
education be forgotten, he reminded his contemporaries that
“Everyons ought to learn first a general view of the history
of man, of the nature of msn, and (as I, for one, should
add) of the nature of God."33

$ince the true ainm of education cannot be devised by
man~-~therein lies the initial error of naturalistiec pedagogy--

it can only bde that which his Creator has set before him, and

31 Chesterton, jigretics, p. 2%v.

32 ~eweece-, "'r, Buchan and Destiny", in Q. K, 's
Heekly, Vol. li, issue of Augusi 3G, 173(, p. 3%1.

3} ==eeee——y AL 38 _Grist, llew York, Dodd, ‘ead snd
Company, 1932, p. 30.
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this is the purpose which amust be dlscovered anc hept in
view, the aim, as stated in the Encyelical, of "securing the
Suprems Good, that is, God, for the souls of those who are
belng educanted, and the maximum of wsll-belng here below for
huzan socicty".3k The importance, therefore, of education
derlves from its function of co-operating with Qod in per-
fecting the individual snd, through him, human society. 7This
second alm of education, to procure ths well-being of society,
i3 rendered attainable by the fact tnat ‘' the education of
youth makes on the soul the first, most powerful snd lssting
impression for 1ife’ 3%

This thought of the Father of Christendom on the
importance of early impressions found a parsilel in the words
of Chesterton wnen he wrote about tae modern critic who i-
generally much impressed with the subject of education:

That sort of aan is never tired of telling us

that first ixpressions fix character by the lav of
causatiosi and he willi become quite nervous if a
child's sual sense 15 polsoned by the wrong colors
on & gollivwog or his nervous system prematurely

shaken by a cacophonous rattle. Yet he will think

us very narrow-ainded i{ we say tioat this is exactly
why there really 1s a difference between being brought

up as & Christian and gaing brought up as a Jew or e
toslem or an atheist.l

3 Pius I, Qp, Cit., P. 3.
35 Ihid.
36 Chesterton, The Everlasting -en, p. 2C2.
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Eleveu years later, Jjust three wonth: belore Le died,
Chesterton could still be found giving the sans unswerving
ansver to the 3same sort of critic:

These people would be the [irst to tell us that

education must take note of all the i{nfluences form-
ing the mind, however spparently light or accidental.
Thay will go wild with dismey if the child aas to
look at the wrong wall-puper; they will set them-
selves seriously to see that he has the right
picture of the woabet; but they tell us noet to
troublg vietliier he has the right pioture of the
world.37

It is Just this lapresaionmeble character of youth
that wakes the rorming of their mincs snc hearts according to
the teaching o: Christ so importent. It 1s with good resson,
then, that &t. John Chrysostom asked, “"what greater worli is
there than training the uind anuc forming the hLablits ol tu.e
yauna?”3ﬁ

Chesterton agreed wholeheartedly with this, even to
the extent ol entering intc controversy to defend it against
those who denied or questioned it. Bernard :haw was one of
those whe called down upon his hesd the scsthing repl::

Nr. Bernard Shaw once said that he hated the idea

of forming & child's maind., In thet case, 4r, Shaw had

better hang binsglf, for he Lates sometliing ‘nsepsreble
from humen life.37

37 G.K., Chesterten, y s Beaconsfield,
Jarwen and Finlayson, 1564, p. I?%.

30 Tius XI, Qp. Cit., P. 3.
3% Chesterton, mhatls srony with the world, p. 252.
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But, far irom leaving Mr. dhev unoisturbed in his Latred, he
refused to exonerate him {rom the responslibility that fells
to the huaan rsce witis respect tc the young:

4r, 8haw and suci people are especially shrinking

Irom that avful snd ancestral responsidbility to which
our fatners committed us when they took the wild step

of Lvecouing mwen, I mean the resporsibility of sffirm-
ing the truth in our human tradition and handing it on
with a voice of suthority, an unshaken voice. That is
the one eternal education, to be sure enough that 40
something 18 true that you dare to tell it to a child,

Hierein 1ies the excellence of Christian educstion:
that it ix infallibly sure of the eternsel truths that 1t
teaches to the children with whoam Qur Elessed Lord was
pleased to identify Himsell when He said, 'whosoever suall
recelive one such child as this in my naze, receiveth me.”ul

These words of Infinite wWisdow seem to epitomize
the reasons vhich urged the Holy Father to write his Encycli-
cal: the doplorable absencs of sound principles in education;
and the Rexd o ronind the world of th- nature and the
inportance of education ior the individual and for scciety.

In this chapter Chssterton's ideas on these reusons
have Lbeen placed {n Jjuxtaposition with tho statexs-nts of the
peapal doecuaent in an elfort to trac- parsllels of thought.

The following chapter will find Chesturton again under
close scrutiny; this time to know his i{decs on the agents of
education and to what degree they resemble those of the
Encyclical.

% Ipid.

..1 Piu’ XI’ w.’ p' 3.




CHAPIER IV
CHBSTERTON AAD THE AGBATS OF EDUCATION

It would, indeed, be of little awvall if, while ad-
mitting and appreciating the true nature and the suprente
importance of Christisn education, saricus thought were not
appiied to those tgents whose CGod-given right and duty it
is to co-operate in lmparting it.

The work of this chapter, therefore, will be to
measurs what Chesterton has written concerning educational
responsibility ageinst the tesching of the Engyclical on
the gubject,

Since “education is essentially a social and not a
mere individual tgtivity".l an activity that must be shared
by the three societies into which man is born; (1) the
Church in the supernstural order, (2) the Family and (3) the
Stete in the natural order, and all three "in due proportion,
ecorresponding, according to the disposition of Divine
Providence, to the coordination of their respective cndu",2
it will De Chesterton's ideas on each of theses that will

rorm the burden of the chapter,

1 Plus I Y
anarica Presa, l936, Pe

2 Inid.

:~istri, New York, The
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l. The Caurch,

This section will sttempt to expiore Chesterton's
thought on the sducztion rights of the Church hearing ong
&) her divine miscion, b) her supernatural -otherhoed,
¢) the extent of her righktz, and d4) ner relation to other
authorities.

In the firat place, "education talongs pre-eainently
to the Church by reason of a double title in the supernat-
ural order, conferraed exclusively upon her Ly God Himselt".B

&) Her Divine Mission.- This {irst of thesa titles
is founded on the fact that to the Clurch alone Christ gave
the educational alssion: "Going, therefore, teach all
mt.iono."h
infallibility.

It was in a controversy with bernsrd shaw that Ches~

And upon this megisterial office He Lesutowed

terton professed his belial in this divine migsion of the
Church to teach with infallibility, when he sald, '"[.es. I
balieve one thing: that there is on earti, & m«an wielding

the authority of another =an, who was tlso God.'g Though

secure in his own belie!l in the Church &s the pillar and

3 dkid.
‘.’ Matthew 2&)31‘:’-

5 GeKe Chesterton, “The True rdumanitarian”, in
S.K.'s Wgekly, Vol. 21, issue of April 11, 1935, p. 73.
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ground of truth, he xnew full weil that this bellef was far
from Leing held bLy the genersiity of men. An sppraisal of
Iils times led nim to remerx that "The notion that there amight
bve a standard or tritunal of truth [..., seems to have com-

& And when

pletely vanished from a large nuaber of winds.“
he wrote in 1909, "ind in the act of destroying Divine
authority we have largely destroysd the idea of that human
authority by which we do a long-division sum",7 he alloved
us an insight into his respect for [ivine authority. However,
190¢ seems much too early to read in Chesterton's mind a
specific reference to the papal infallibility mentioned in
the Eneyeliceal; still, the passage suggests that the trend
of his thought, even then, was towards the official grcceptance
of that truth thirteen years later, And this suggestion is
further strengthened by the following stetement written in 1¢2C:
For the modern world will accept no doguas upon
any euthority; but it will accept any dogmas upon no
suthority, Say that a thing is so sccording to the Pope
or the Bible, and it will te disalased a3 a superstition
without examination. But preface your re~arr zerely with
‘they say' or 'Lon't you know that ....' or try (and
fuilg to remeaber the nane of soms professor zentioned

in some newspaper, and the keen rationality of ti:e aodern
mind will mccept every word you say,.®

6 G.E. Chesterton, Comg $o Zhiak of It, London,
Methuen and Compeny, 1%3C, p. .

7 weweee--, Orthodoxy, New York, John lane Company,
1909’ Pe 390

o -.-.-mv--' > g 1 Iy ' LOMQH;
Chatte and wWindus, 1 9 Pe N
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b) Her supernatursl Motnerbood.~ The second titls
upon which the Chureh bases her claeim to educste ii aer
"supernatursl jotherhood, ia virtue of which the Church,
spotless spouse of Christ, generatss, nurtures and educates
s0ouls ip the divins life of grace, with her sacrsaents and
her doetrine’.’

Chesgterton, the Catholic, paid tribute to this
notherhood of the Churcn vhen he celled her "a amother who
seams to grow more beautiful as new generaticns grovw up and
cell her blossed, i'¢ sometimes fancy that the Churcgh grovs
younger &8s the world grows old".lo

42 o mother, then, the Cuurch has the inviclable
right to fresdom in teaching which aakes ber indopendsnt of
every oarthly powver; the right, too, to uako use of asvery
kind of human learning in her sducstional work, sl to evelu-
ate such lesrning as helping or hindering the csuse of

Christian education. For, as Chesterton said:

¢ Plus JLI, wog Pe Do

10 G.K. Chastorton,51§g_§!§§;5g3;g‘_ag§, ¥ew York,
Lodd, wad and Company, 1925, p. 333,
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There 1s a Catholic view of learning the
aiphabet; for instance, it prevents you [rom think-
ing that the enly thing that matters 1s learning
the alphabet. The old school of instructors used
to say: *what possible sense cen there be in mixing
up aritimetic with religion’' But srithmetic is
mixed up with religion, or, &t the wvorst, with
phllo . It does make a grent deel oI differ-
ence whet the instructor implies that truth isll
rerl, or relative, or changeaile, Or gn lilusion.
This maternsl vigilance of the Church extends not
ealy to every foru of instpruction but alao to every human
action vecsuse of Lta necesssry connection with man's last
end., 3t, Pius x,12 who is quoted in the EBncyclicel as ssy-
ing that whatever a Christisn does even in the natural order,
he way not neglect the supernatural, and that all his actions,
inesfay as they are aorally good or evil, fall under the
Judgment and Jurisdlction of the Church, stated a truth pub-
lished two years previously ty the rrotestsnt Chesterton:
"To the Cathelic every dally act is a dramstic dedicaticn
to the service of good or evil, 13

It is difficult to say with certainty vhether Ches-
terton personally beld this ides oi worslity or merely ex-
pressed his belief in the Catholic bellel. jlowever, it is
certuin that ne was «ware of the Catholic view, and appre-

ciated 1t enough to use it in controveray.

11 G.K, Chesterton, Ihe Coxzgon .gn, London, sheed and
ward, 1950, p. 165,

12 $t. Pius &, quoted in Divipi Illius wgistri, p. 6.

1) G.k. Chesterton, khat
York, Dedd, sead and Company,

:
T Wa i N8 &g »
ot AN rSANS B
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Agsin, the query ss to whether Chesterton used the
word *Catholic” here to xzean inglo-Catholic rather than
Homan Catholic would seew to be irrelevant in respect to e
truth equally helé by both; for "The Church does not say
that worality belongs [..., exclusively to her, but that it
belongs wholly to h.r.“lh

¢} The Extent of the Rights of the Church.~- Decause
the Church possesses the whole of morsl truth snd the right
to control all that is conducive to her end, her naternzl
supervision extends to tiie dozein ol letters, science gnd
art; and even to physical culture inssmuch as it, too, "may
help or harm Christian educetion® .t

That Chesterton recognized the relation of each of
these Subjects to the eternal truths i3 evident frow his
writings, For instance, concerning the powver of literature,
he had this to say:

Literature, classic and enduring iiterature,

does ite Lest work in reminding us perpetually of
the whole round of truth and balancing othser and

older ideas agalinat idexs to which we might
for a moment be prone.ié

The need for the ageless vigilanee of the Church {a
the realm of science was aduitteéd by Chesterton:

1‘0 Fius AI, QE; g;;., Pe 6.
15 Ibide,y p. 7.
16 Chesterton, Ihe Coumop Msn, p. 22.
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It 18 amusing to read the medieval Catholics
on Astrology, and note how auch they resesile the
sodern Cathoiies on Evolution. Both feel
that no science must be allowed to deny the digniily
and 1liderty of the human soul.l?

The following psszage shovs his appreciation of the
Chureh's control and encouragement of art throuzh the ages:

The Popes had only to neglect art, and it
would aave produced 21l the naked zonsters uceded
to inspire the newest of the moderns., But tie Popes
encouraged arty as they encouragsd science ind edu-
cation and most other things., It is & very danger-
ous thing to do.lv

Puyasical culture, which iz s0 conducive to bodily
development and good heslth, can help Christian aducation by
preparing youth physically for their mission in 1ife., DBut,
as Chesterton pointed out, it cen also prove to be harail
because of the exaggerated importunce so often .iven it

] read with 2 proper reverence the scientific
pronouncenents upoen physical education. But I enter-
tain & private suspicion that physical spor-.s vere
nueh more reslly effective and teneficent when they
were not taken quite s0 zeriously. One of the first
essentials of & sport being healthy is that it shiould
be delightful; it is rapidly becoaing a fal:e religion
with its austerities and prostrations [..., We have
dedicated men to sports s to some god of ar. inhuman
excellence [....) And having taken the frivolous things
seriouﬁy we naturally take the serious thirgs friv-

ously

17 G.K. Chesterton, Chsucer, London, raler znd Faber,
1932, p. 247,

10 covencen éhﬂ.ﬂﬂf?;&!E&LﬂE.Q£.ﬁ£&2» *ew York, Dodd,
‘ead and Company, 153 s Do He

19 wwvaces-, "Physical Educetionr, in Illu
\ondon Nevs, Vol. 135, No. 3512, Lssue of August tie iz AR
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It 1s worthy of note that Chesterton wvas twenty-
three yuars ahead of the Encyclical in deploring this dis-
tortion of tha true sense of values as he saw it in the
England of his day.

porecver, as though fearful lest it be Tforgotten,
the Holy Father stresged the right and tre duty of the
Church to supervise the educction of her children as being
rof ilmmenso Lenefit to fazilies snd nations which without
Christ are lont".zo For the rejection of religion :n educa-
tion is tantamount to the rejection of Christ. Chesterton
savw clearly tihe indispensable place of religlon in the
schieme of true education when he said:

Religion is exsctly the thing which canoot be

left out -~ because it include: sverything, The moat
absent-minded person cannot very well pack his
Gladstone bag and leave out the dbag.<2l

This smusing yet trenchant remark revealed his keen
avareneass of the importance of religion in education, an
importence that fully warrants the saternsl care snd watch-
fulness 30 strongly recommendsd in the Encyclical.

The Holy rather further stated that such care, far

from being considered as undue interference, should be wel-

comed &3 protecting youth frou all :inds of doctrinal and

20 kius AL, Qpo CiSey P 7.

21 G.h. Chesterton, Heretics, New York, John iane
Company, 19(9%, p. 290,
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morsl evil, He thien strengthened his statement dy borroving
the words of Leo AIII who ssid that, without proper religious
and morel instruction

[+se. every form of Aintellectual culture will be in-

Jurious; for young people not sccustowed to respect

God, will be unable to bear the restraint of a

vir{nnus life, and never having learned to deny thea-

selvaes anything, they will easily be incited to dis-

turb the public order,22

It 1» little short of amezing to finé Chesterton

expressing the same truth a yeasr earlier in the secular press,
the truth that the practice of self-denial nec:sssry for a
virtuous life must be inspired by religlous zotives. 1liis

article reads in parts

Young people of any intelliigence are now zuch
interested in doctrines tian they sre in jenersl

notions of aimless sbnagution. ind they sre perfectly
right in beginning at the right end. People must have
soae definitions of cuty ané conscience ta.ore they
Zive up everything tor them., Selr-denigl is self-
destruction and partszes of the sim of sulclde, unless
the moral motive 1s clear.<3

This wae his answer to trose with whois he loched
horns because of their stateament that “young people today
will answer to an appeal for self-denisl 1f it is clearly and
wisely presented, but the mere scceptance of a nuzter of

doctrines leaves them cold".2 He prefaced his argument with

22 Pius AI, Qpa Cike, P. 7.

2} G.X, Chesterton, "The artyrs of ’ammon”, 'L
Sefa'y weekly, Vol., ., issue of November 1C, 13.2., p. 139.

2 Jbid.
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the statement, "[...] &5 things go, there prodably is not
wuch harm in it. Aind yet I have one suall objection to itj
and that is, that every phrase in it is falser,2?

When Pius 120 spoke of all that the Church has
sccomplished in the field of educetlion throughout tie cen-
turies, he referred bac:. to the Middle Ages in reaminding
the world of its debt to the Church for the spread of
civilisation and Christian culture,

But Chesterton 4id¢ not scez Lo need this reminder.
He aven anticipated the Roly Father by saying of that perioed:

It wag perhaps the cone resl age of progress in
all history. Men have zeldom moved wi such rapidity
and such unity from barbarism to civiliazation as they
d44 from the end of the Dark Ages to the timg of the
universities, and the parliaments, the cathedrals and
the guilds.37

Chesterton was only toc ready to give the Cihurch the
credit she deserved in this matter when he wrote:

The Popes have paid dearly for their support of
progress, ané their belief in education and the
advancesent of learnirg. 1f they hed always teen bde-
hind the tizes, they would by thiz tize be quite in
the fashion, &hoy hgve for a mozsent lost thelr clance

axoeng the Modernists through having so often been
Modern, 2

25 Abid.
26 Pius AL, w" Pe e
27 0.X, Chestarton, e y Yew York,

Cecrge H. Dorsn Compsny, 1G21, p. 250,
26 ww-wee=w, The Besurrection of Roms, p. 135.
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It iz evident, then, according to tie Bncyclieal.29

that the Church has the pre-euinent right to educete, and
that no one cen reasonably hinder her in her work te which
the world today oves so much., Of this indebtedness Chester-
ton wrote in the following graphic statement:
The fact 1s this: that the modern world, with
its modern movements, is living on 1ta Catholic
eapital, It is usinté and using up, the truths that
remain to it out of the 0ld treasury of Christendos,
including, of course, many truths known to pagan
antiquity but crystallised in Christendom.30
d) Rer Rights in Relation to Other Authorities.-
Moreover, there is no contradiction between the righta of
the Chureh and the rights of the family and the state in the
matter of educstion, but rather couplete armony. tor is
the Church's right cpposed to the rights of individuals re-
garding just freedom in the pursuit of aclance and culture.
Commenting on the respoct of the Churc:. ror tne
intellectual freedom of her childrer in their search for

knowledge, Chesterton said:

29 Flus XI, Ops Citey Pe o

3¢ G.K, Chesterton, Xhe Thing, New York, Dodd, Mead
and Company, 1930, p. 12.
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Putting sside the strict sense of & Catholic
courage, the world cught to be told something about
Catholic intellectual independence, it 18, of
course, the one quality whieh the world supposes
that Catholics have lost, It 1s also, at this
mozent, the one quality which Catholics percelive
thl.t ail thﬁ wcl‘ld nas 1081;. {0-0‘ The Cathollic
Faith, which always preserves the unfashionable
virtue, {8 at this moment alone sustaining the
independent intellect of man.3l

This thought Le considered worth while publishing in

order that the world might know that the supervision of the
Church in educational matters restricts in no vay the free-
dorn required for progress in knowledge; rather has it slwvays

proved favorable to philosophical and scientific enquiry,
. The Fomily.

L8 & Distritutist and, tierefore, & ciamplon of
private property, priserily liecsuse of tie protection it
provides for the independence of the famililes of the land,
it would be surprising 4r, in his defense of hesrth end hoae,
Chesterton had nothing worth while to 3ay on the rights of
parents in sducation, The truth 1i that he wrote so much on
the family that to include it all would render the pressnt
work much toc cumbersome. Go, the problea becomss ons of
seloction. 7This section, thean, will appeal to thLe selected
excerpts tc previde a gliapse into Chesterton's aind in order
to know his thought on the riglts of tne family as &n

31 M', Pe 1630
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oducational agent, rights whici will be conzicered as &)
snterior to the State, and i) invioleble.

») It is Anterior to the 3tate,~ when Chesterton
stated that "rather and the family are the foundations of
thouaht“,32 he wo3 found ruming ahead of the Encyclical
whick set forth the same Ides in worde torroved Irom the
Angelic Doector: “The father is the principle of cneration,
of sducction and cdiscipline and of everythin; that bears upon
the perfeetion of human life,"33

"The family therefore", said Pius XI, "holds directly
from the Creator [...] the right to educate the offspring
[es.]) 8 ?ight anterior to any right whatever of civil
society [...I”.Bh

In & succinct but meaty paragraph ts:en from an
article on the family, Chesterton expressed his vellef in
both this God-given mission, and priority cof rightz, It reads:

We that are Christisns delleve that the fawily

has a divine sanction. But any reasonable pagan, if he
will work 1% out, will discover that the femily exiated
before the State and has prior rights; that the 3tate
exists only as & collection of families, and that 1ts

sole runctlogsis to safeguard tke rights of each and
all of thewm,

32 G.K. Chesterton, Buzenics gnd
York, bodd, Mesd and Company, 27y Do

33 Plus .I, Ops Cit., Do G
3% Lhid.

35 G.X. Chesterton, "The Family", in W
%ﬁm, Vol, 20, No. hz, issue of January 3, 1735,
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An excerpt from his writiangs of twenty-five years ear-
lier shows hiam, even then, sarnestly trying to convince the
world of this priority; It may be said that the institution
of the homeis the one anarchist institution, that is to say,
it is older than the law, and stands outside the state."3® Ten
yesrs aftor thls, with a consiatency of thought that would
lesd one to believe that he had not laid aside his pen, he
wrote:

Indeed, there 1s something in the family that might
lo0osely be ozlled anarchist; and more correctly called
sateur. A3 there seems something almost vegue sbout
its voluntary origin, so there is something slmost
vague aboit its voluntary organisation, The most vital
function it performs, perhaps, is that of education;
but its type of early education is far too essential to
be mistaken for instruction. In a thousand things it
works rather by rule of thuab than by rule of theory.37

Referring to the antiquity of the family &3 a human
institution and the respect with vhich Christianity cher-
ished it, Chesterton had this to remark:

The fazily may fairly be considered, one would think,
an ultimate human institution., Every one would admit
that it has been the 3ain cell and centrsl unit of sll
soclieties hitherto, except, indeed, such societies as
that of Lacedaemon, which went in for efficiency, and
has, therefore, psrished, and left not s trace behind.
Christianity, oven enorscus as was its revolution, did
not alter thil anclent and savage ssnctity; it aerely
reversed it, It did not deny the trinity of father
mother, and ehild, It aerely read it bdackwards, aaklns
it run Child, mother, and father, This is called, not
the family, but the Holy Faxily, for many things are
made holy by being turned upside down,3b

36 Chesterton, kLat's srong with the World, p. 62.
37 ==~-----, Ihe Juperstition of Livorce, p. 69.
38 eweweew-, Heretics, p. 179.
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4nd 50, with Chesterton, "It 1s enough to note here
that everyhody does know by intuition and admit by implica-
tion that & femily 18 8 s0lid fact, heving & character &nd
colour like a natlon?,39 and, one wmay add, antedating &all
nations,

b) It is Inviolable.- If Caesterton was such &
staunch cerusader for the rights of the femily against the
iarcads of the sState, it was because his defense was based
on the Christian primnciple that the fauily is sacred and
its rightse inviolable. To him, enyone holding this view had
& basis for his oriticisa of any teaporal power thut feiled
t0 raspect it, Of this he wrote:

The truth is that only men to wnom the family i@

saored will ever have a standard or status by wvhich
to criticlze the State. They slone can appeal to
something wore holy than the gods of the city; the
gods of the hearth, That 1s why men are mystified
in seeing that the nutions that sre thought rigid

in domesticity are alse thought restleagoin politics;
for instance, the Irish and the lrrencl.

He belleved and, through the mediua of the press,
fe tried to teauch the public end tlhose in power, that the
family holds directly from God the right to educate, ard
that no State nay justly infringe upon it. He knew that
such infringement wus not uncoamon when, two years bLefore

the Encyclical, he wrote that "the astural suthority is

39 Chesterton, Ihe Juperstifion of Diveorce, p. 65.
40 --------, Ihe Everlesting Mam, p. 167.
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overlaid and thwarted with more artificlal suthorities: the
offieial, the schoolmester, the policemsn, the employer, and
50 on".kl
Thig inellenable right and duty of the parents to
educate must not be considered as occasional or transitory
in nature, but, according to the Encyclical, “this duty on
the part of the parents continues up to the time when the
child 1s in & position te provide for itselfr,’2
It was just this truth that Chesterton brought out
in one of his arguments against divorce. To the objection
that, in an era as advanced and progressive as the present,
the co-operative guidance of purents wes no longer indis-
pensable, he made the following retort:
=0 far from any progress in culture or the
sciences tending to loosen the bond of marriage,
any such progress must logically tend to tighten it,
The more things there are for the child to learn
the longer he must remsain in the naturel school }or
learning them; and the longer his teachers musg
postpona the dissolution of their partnership.t3
Should it be thought that after certain things have
boen learnsd that divorce is then justified. This would be
missing the point; ror, not the least among the important

things to be taught is the doctrins of trhe indissolubility

41 Chesterton, Bugenics and Other RBvils, p. 222.
k2 Pius XI, Qp, Cit., p. 1C.
43 Chesterton,
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of sarrisge, and this cen be lesrned only through the example
of the lifelong parinership of the pareants,

Hde believed, morseover, that "In the last resort, the
only people who eithar can or will give individual care to
each of the individual children are their individual ptrent:."“k

Despite the truth of this assertion, Chesterton found
thet not all parents were willing to assume their responsli-
bility; sowe were only too resdy to substitute other activi-
ties., Uf these he had the following to 3ay:

The moderns would rather arrange the educational
course in hiatory or geegraphy, or correct the
cxamination papers in algebra or trigonocacstry, for
» hundred e¢nildren, than struggle with the whole
humsn character of one. :0r anyone who aekes himself!
regponslble for one small baby &8 a whole, will sooh
find th?t he 1s wrastling with gizsntlc angols and
demons,%5

The responsidility still rexaina, howeverj; and vhen
the Hely Father stated that "(2 this point of parantal re-
sponsibility, the cowmon sense of aankind is in couplete
acoord (...]","6 Chesterton had alresady published the soae
1dea four yesrs earlier in the following words: "{...) we

come back to a genersl parental responsibility which is the

hh Mo, D 62.

by GeK. Chesterton,,zgggégg_jggggg_zggg, London,
Methuen and Company, 1925, p. .

L6 Plus 3;1' wo, P. 1¢,
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common sense of mankind, e 3ust come back to the parant
i,
28 the person in charge of education.” 7
30, rather then seek relesss from taeir sscred duty,
they should firaly resist all attempts on the part of the
dtate to deprive theam or it., Tne resason advanced vy the
State to juatify its absolute control oi the education of
the young is that the children belong to the State before
they pelong to the family. This resson ths Holy Father
calls untenable, asking all to besr in uind that “belore
being & citizen maa must oxist; and exlstence does notl come
\
froo the Stete, out from tue pae.ram:ss".”l
In keoping with this, Cnesterton contributed the
folliowing quaint coament:
People are not bora in an infant-school any
more then they die in &n undertaxer's shcp. Thesea
prodigles are private tuings, and take place in the
tiny theatre ol the home., The public systems, the
large organization, are a aere wachinery for the
transport and distridbution ef things; they do not W
touch the iantrinsic nature of the things themselves. 9
Hoither do children "enter inte civil soclety dir-
ectly Ly themselves, but through ths faamily in which they

vere born”. 50

L7 Chesterton, Fancies Versus rFads, p. 197.
Lo Plus Al y MQ’ Pe 11,

%9 6.X, Chesterton, JhLe Colored Lands, New York,
Sheed and ward, 1936, p. liu,

56 Fius i1, 0P Qiles ¥o 1l.
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Chestorton, who bslieved that "the suprexme adventure
is being bera",’> wrote in 1609

whent ve step into the faxdily, by the act of being
born, ve step into & world which is incaleulable,
into a world which has its own strange laws, iato s
world whieh could do without us, into a vorid
we have not made, In other words vhngAwo step 1nto
the family, we step intc a rairy- le.52

He was not at aull ready to sey that we step into the .tate,
Referring to the relastive importance of the family
and the “tate, he zade the telling remark:

All tends to the simple truth that the private
work ié the greaut one, and the puniic work the
sesll. The human house 1eé a paradox becasuse it is
larger inside than out.53

Going back to what he wrote sixteen yesrs earlier,
ong gets a clearer notion of what Le implied here; for then
he compared the family to the whole of humanity:

The isen end woman who, for good resasons and bad
revolt against the fanlly, are, for good reasons ané
pad, sinply revolting aguinst aankind., Papa is
cxcit ble, like wankind, Our youngest brother is mis-
¢chievous, like mankind, {apa is stupid, like the
world; he 1s old, like the wor

Those who viuh to step out of &ll thia, do definite~
ly wish to step into a narrowver world, They are dis-
mayed and torrified by the largeneas and variety of ths
family [ee.. I say that anything is bad and srtificial
which tends to make these people succumb to the strange
delusion that they are stepping inte a world w.dch i3
actually larger &nd nore varled tnzn their own,’

51 Chesterton, eretics, p. 179.
52 Jbid.
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To Chesterton the home was the best of training
grounds to prepare the young for life in vhat he ¢alled the
saaller world outside:

The .best way that & aan could test his readiness

to encounter the common variety of sankind, would he
to ¢linb dovn & chismey inte any houss st random, and
get on a3 well as possible with the people inside,
And that is eassentially what each one of us did on
the day he wes born.5

Chesterton knew, however, that there would elweys
be those who seen determined to exalt the educational role
of the 3tate above that of the family. :In fact, the century
wns only ten years old when he showed that he recognizes
this trend;

To hear people talk today one would fancy that
every important hLhumen function must be organized and
avenged by lawj that all education must be State
education; that everybody snd everything must be
hroughtggo the foot of the august and prehistoric
gibtet.

That he rlso knew, what the Encyclical published
later, that “the father's power iz of such & nature that it
cannot be destroyed or absorbed by the State; for it has the
seme origin as human 1ife 1to0lr",57 can be seen from his

own remark that “Ihis triangle of truiams, of father, mother

55 ibid.

56 Chesterton, shat's wropg witi tue wWorld, p. 212.
£7 Pius XI, Op. Cit., p. 1ll.
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and cbild, cannot bLe destroyed; it cun only destroy those
eivilizations which dlsregard :\'L."sa
Tea yeurs after writing the above statement he could
atill be found standing guard for the educational rights of
parents., In language typically his, ne informed the putlic
that
some social reformers try to evade difficulty,
I know, by some vague notions sbout the State or an
abstraction called Bducation eliminating the parental
funetion. But this, like many notions of solid
sclentiflc persons, is s wild 1llusion of the nature
of moonshine,59
whan the Encyclical reminded parents that it is
their duty “to make every effort to prevent any invasion of
their rights in this xetter, and to meixe absolutely sure that
the education of their children remain under their own
oontrol',bo it was not without a high degree oi sensitivity
to the need of the times. That this need was one of long
standing cap be gethered from Chesterton's testiazoay concern~
ing the school situation ia England in 1910:
There 15 one thing at lesst of which there is
never so much as a whisper inside the popular schools,
and that is the opinion of the people. The only per-

sons vho have nothing to do with the education oi the
children are the parents.Sl

5 Chesterton, The ruperstition of Divorce, p. 62.
59 ===---=-, The THing, p. 3l.

U Plus P‘-l, w" P 11,
61 Chesterton, xhat's wrong with the Jorld, p. 30%.
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Three yesrs after the publication of the Encyclical,
he ves still wrestling with the same question in English
papers. The following is indicative of his position:

1 resd in [..,  ull sorts of papers supposed to
be both progressive and popular [.... that the
najority of aspual workers will have their proper
proportional right to rule in all astters of sduce-
tion and humanitarian reforsm; that the poor will at
last inherit the earth, But if I s2y that one
workmsn is capable of deciding about the education
of one child, that he has the right to select a
certain school or resist s certain systex, I shall
have all those progressive pspers roaring &t me as

& rotten reactionary. Why the workman should be
¢laver enough to vote & curriculum {or everytody
else's children, but not clever encugh to choose one
for his gyn c¢hdldren, I cannot ror the lirfe of ue
imagine.b2

Thougli Chesterton had no children ol his own, !
jdentiried nhinsell with ull the Cetholic parcnts of England
when he wrote, in a controversy with Dean Inge in 1930:

The reason why we will not surrender our religi-
ous educeation to admixture or compromise is that we
regard it as the only complete and universal educa-
tion of & hwsen being. Wwe will not, 4if we cen help
it, glve up the human beiangs for whou we are directly
responsivle for sny education that 13 less complete,
less universsl snd less human. Zducstionel systems
mMOre Narrow, or even more dehumanized, xay have thelir
elaments of good, and 1t 2ay be right that soame people
should have these elementa wren they can have no other,
But we will not narrow or asim our own universal cul-~
ture, to copy these local sccidents.63

If this article by Chesterton, then only eight years
8 Catholic, camto the attention of the Holy Father, it must

62 G,K, Chesterton, Mﬁ, Hew York, Dodd,
-gud and Company, 1932, p. 169,

63 S mEemew o Cant and Catholic mc‘tion"’ in
America, Vol. 43, Ho. 24, issue of september 2C, 153C, p. 263.
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have consoled him %o know that a powerful pen was tracing so
fsithfully his own idezs on the education of youth,

To those who might wonder why such a versatile writer
should devote so much time snd effort to the defense of the
educational rights of the family, Chesterton answers:

When ve defend the family we 40 not mean it 1s
slways & peaceful fawily. We aean that it 1s the
thestre of tne spiritual drsams, the place where
things happen, especlally the éhings that natter.

The fenily is the test of freedom; Lecause the
family ls the only thing that the freec uan makes

for himself and by hismself, Other institutions must
largely be mede for him by strangers whether the
institutions be despotic or democratic, There is

no other way of organizing mankiné which csn give

thisb ower and dignity, not only to mankind but to
men,

1. The Statae.

In view oy the ideas set orth in the [oregoing sec~
tions on the Church and the Family, it should not be won-
dered at thet Chesterton had very little to say in favor of
the Btate as an agent of educstion., nlthough from the very
beginning of hls career he was never indifferent to the
activities of the :tate, his interest was slways social
rather than political. e was not opposed to the government
as such, but he strove valiantly wit:i all his journalistic
might ageinst any ruling of the civil power that jeopardized

the just rights of the c¢ommon xan,

64 Chesterton, Fancies Versus fads, p. 194,
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But auch the same attitude prevails in the Bncyclical,
After officially declaring that the 3tate has definite educa-
tional rights and duties conferred by (od limsell ror the
eomaon good, the Holy Father forthwith proceeded to straess
the limits bheyond which it may not go in the sxercise of its
autliority, limits set by the divinely established order of
things,

with reference to the criterion, this section will
trest of Chesterton's ideas concerning the educational role
of the otute under the following aspects: &) the extent of
the rights of the Jtate; b) the duty of the statej c) the
dangers of nationalism; and d) the Church and science.

&) The Extent ol the Hights of the State.- whea Ches-
terton, in an educationel controversy in 1934, sald that "the
ftate 1is suppossd to exlst for the protection and the service
ot the peopla”,69 ne was very close to the Enecyclical which
teaches that the functlon of the eivil authority :s, by its
laegislation, to protect and foster the prior rights of the
Family and the supernstural rights of the Church.66 To
this was added s reminder to the  tate not to overstep its
limits by atteupting to substitute itself for them.

65 G,K, Chesterton, "Teaching the Poor", in G,K.'s
¥eekly, Vol., 19, issue of Jums 2&, 1534, p. 2957.

66 qu‘ XI' woj Poe l"".
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Such attempts ere not unheard of in modern times;
and Chesterton, speaking for conditions in England, huzor-
ously but nonetheless keenly, anslyzed this tendency of the
State, and pointed out how utterly futile snd unnatural sueh
usurpstion must necessarily be, because

It 4z bmsed on that strange new superstition, the
ides of infinite resources of organization. It is &8
if officinls grev like grass or bred like rablrits,
There is supposed to be an endless supply of salaried
persons, and of salaries for them; and they are to
undertake ell that humen beings natura11¥ do for them~
eelves, ineluding the care of chiléren. {..._. The
sctual effect of this theory is that one harassed
pearson has to look xfter a hundred children, instesd
of one normal person looking after a normal number
of them, Normally, that normal person is urged by
s natursl force, wﬁich costs nothing and dees not
require a salagg, the force of natural affection

[ J

for his young
Then, with his gift of parsllelism which markeéd him as a

texcher, Chesterton vivified the lesson he was trying to
teach:

If you cut off that natursl force, snd substi-
tute & pald bureaucracy, you are like u fool who
should pay men to turn the wheel of his =111 because
he refused to use wind or water which he could get
for nothing. You are like s lunatiec who should care-
Mully water nis garden with a watering-can, while
holding up an uxbrella to xee¢p off the rain.b-

He was convinced that no metter how efficiently
organized the State may Le in socisl service,

67 Chesterton, The Thing, p. 31.
68 Ibid.
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It becomes more obvious every day that private
11fe in any cozmonwealth with & common creed of
conmon sense, has a tact and sctivity and sdepta-
bility of its own, ‘for which ne public institutions
are & substitute.09
Going back twenty-five years, &s though time did not
exiast, one finds Chesterton explaining that "This 1s not to
be understood as mesning that the state has no authority
over families; for dtate authority is invoked and ought to
beé invoked in meny abnormal ceses.“’C ihat it does mean,
however, ia that
[eee. in most normal cases of family Joys and sorrows,
the state has no mode of entry. It is not so much
that the lav should not interfere, &s that the law
cannot,. Just a3 thore are fields too far oif for
ths lawj 8o there are fields too nesrjy a3 a man maj
soe the Horth Pole before he sees his own bacrbone.”l
) The Duty of the sState.~ "Sesides exereising its
role a8 protector of the educutionsl rights of the family,
the state should also promots the genersl culture or its
citizens."’2 In complete agreoment with this idea, Chester-
ton wrote in & news item nearly five years later: 'The

object of compulsory edueation !{s te prevent il.iteracy and

GY J.4. Chesterton, “"IThe .tate aad the -tunt”, in
8. XK,'s Weekly, Vol. 21, issue of Avgust 15, 1935, p. §67.

70 wvmwew——-, phat's wropg with thie World, p. 62.
71 Ibid.
72 Plus XI, Mo, P 1k,
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to enable future citizens to face life in a complex state of
soclety without the handicsps that illiterscy might 1npose.'73

But in order to kmov what Chesterton considersd the
sinimum degree of knowledge tuat the average citizen shouléd
have, one has to turn back to 1512 to heer hiz say in his
characteristically inimitable atyle:

I tkink there are normsl things that a normsl xan
ought to do, as he 3sleeps or wskes or walis, One of
thexn is to sing, to & plein tune wlith a common chorus,
as our fathers did round their supper tebles. Another
is to dance, however clumsily, at least some of the
dances of hls native land. Another is to speek with
dlearness and moderate cogency in any council of his
equals or on any not digreputable public occasion,
Anothar is to recite poetry if he likes it; another
i3 to be at ease and tolerably intimate vi%h domestic
animals; another i: to know, even slightly, the uses
of some weapon; another is to know quite common
reuedies for quite common maladies. Another i3 to be
able to write down in pen and ink what he really .
thinks about public guestions, and why he thinks 1t.74

Though Chesterton recognized the need for a certain
degree¢ of general culture and the right of the state to exact
it, he deplored the fact that "legislation has taken us tar
beyond that comparatively simple idea".’” jte saw, as 41 the
ijoly Father, that compulsory sducstion was being used to
“force families to make use of government schoole, contrary
to the dictates of thelr Christian consclence, or contrary

7> Chesterton, "Teaching the Foor“, p. 2°7.

7Y w—eoe—ee ?—W: ieéw Yor«, iodd,
Mead and Company, lél s Pe X.

75 - ”,..chm the Pcor"g P 257’
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even to0 their legitimata prﬂrerencas".76 That is why he
spoke out as a Digtridbutist in defense of distributive Jua-
tice and the freadom of fanilies in educatlional matters; for
esemple:
3ince the children must go to school and the
parents must pay through taxation for the upkesp of
the schools, the right of the parents to decide how
the children shsll be efucated must be respected./7
He Justified his stand in this 1ssue Ly clalalng that
& distributiat has the right to take this posaition:
Hoe can do it especial.y because of nis soecial
convictions, in the case of the poor faailly. He
can .0 it vhatever his religious comvictions, in the
case of the Cathollic Zchool, He 1s fully jfustifted,
merely a8 a Distributionist, in supporting anything
that defonds the domestic snd individual organiz-tion
of mankind,7¢
1f, then, there is one aspect of the eduocational
controvers;, which should, sccording to Chesterton, be of
vital concern to Distributists:
It {5 the aspect in which only the State is
cxelted adbove the 3chool; and the fFanily is deprived
of all influence over the school, az it has baen
largely deprived of all influence over the utate,7¢
Chesterton did not think thet compulsory education

1g necsssarily wrong; but he did complain

76 Plus a«i, Qp, Git., p. 15.
77 Chesterton, 'Teaching the Poorv, », 257.

7v =eewwe—we, “The Distributist :choolmaster, in
.Q;L._L.!!SELI vol. 11, 1ssue of Augu:t 16, 1930, p. 359.

79 1bpid.
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ees) that what we now call Education does belong to
t class of coercive, militant snd sometimes servile

things represented by the organization of a modern
army rather than ty the emsncipation or eccentriclty
of a zodern poem., It i3 & great iron engine for
hammering something, generally the 2ame thing, into
great masses of mere passive humenity. Ané anyone
vho 18 moved, as we are, to set the msn against the
zachine, will have o certain suspieion o> it at the
start,

This suspicion of his was not unfounded; for he saw
the dtate, through the schools under its control, interpret-
ing in this wmilitant way its specific duty to inculcate a
sense of civic responsibility and a apirit of patriotism in
the youth of the land., ‘oreover, sincu such a sysic . made
no proviaion for religious educstion, Cheaterton questioned
the wisdon of trying to impart civic education while Sgnoring
the necessity of basing it on morel principles when he aaked:

¥hat in the wvorld 1s the sense of having an edu-

cation which includes lessons in 'citizenship', for
instance, and then pretending not to include anything
iike & worsl theory, and ignoring all those who
happen to hold that a moral theory depends on a woral
theology .1

c¢) The [angers of Nationaliss.~ Chesterton had no
doubt thmt such & system would result {n that false aznd
exaggerated spirit of nationalism against which Pius x1°°

warned &s belng a constant thareat to true peace and

ou Loic.
vl Chesterton, Ihe couyop iian, p. 16Z.
we Pius X1, wo, Pe 15,
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prosperity; and he illustrated the truth of this by the
following oxample:

A journalistic debate still lingers about wheat
caused the Great war. I should say that eduecation
czused the Great war [.,.. the result of the com-
pulsory culture peculiar teo modern times. Dean Inge
and other critics of Christian tradition always treat
the Cathwlic School as something fitted up with 3ll
the engines of the Cpanish Inguisition. But that is
because they live in the past. Take the facts of
modern Europe &s thaey really stood in still recent
tines, and the truth is juzt the other way. HNobody
belleves that an ordinary Bavarisn, left slone with
kis Catholic home and his Catholic school, with his
reloxations of music and Munich lLeer, wouid sver have
evolved gll by himselfl the idea that he was & 3uper-
nan or NHordic War-Lord eugenically ‘destined to conguer
the world. All that theory that Germany was a Super-
Nation, that it was & chosen peopls organically superi-
or to Latins, Siavs and Celts, never came out of wunich
beer or music; it most cortainly never came out of
Catholic schools or Catholic doctrines. That was im-

osed entirely, exclusively, and forcibly, by the

e nodern machine of universal inatruction, which
printed and stacped the Prussian ides upon svery
town from Poznan to Metz,93

Hor did he claim that Cermany was the only nation so
tainted with nationslism,. Of Prance, he ssid, “The French
State in a much more civilized way, forced al) citizens to
learn the patriotism which divided nations, but not the
religion thet unites them."o"

«3 Chesterton, "The Distribtutist “choolzaster, ;. }59.
cle bid.
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The EZngiish, too, caxe in for tneir shars of ._lame:

The English, in a much more general iashion,
were? educated in national narrowness, and it was
apde compulsory to aing '«hat is the Meaning of
Lnplre Tayi' while it wouid be thought 'sectarian'
to sing & Dies Irse about the cozmon doox of gil
wonkind,v

Tuus did he try to show the inevitable outcome of
& nationelistioc training that ignored the fact that ‘civic
educution ought to be regulstec by tne norms of rectitude ,"®

d4) Tae Courch and nelience,~ what is true of the
»tate, according to tne dncyclical.°7 is true aiso of
science and scientiiic resesr.n, For .azith and resacon are
not at variance vith each other, vut, oa ta. contrary, they
comploent eacn other,

Twenty years ecarlisr, Caesterton declarea i3 bellefl
in this intimete relationship odetwean religion wnd reasou
whon speaking about the trend of tne tiaes:

In a¥ far ss religion is gone, reasszon is going.

For they are hoth of the same primary and suthorita-
tive kind, Tley &re both methods of proof which
cannot theaselves be proved, (..., With a long and
sustained tug we have attempted to pull the mitre

orfﬁgontiricnl aany and nis head has coze OLf with
it.

<5 lhid.

&6 Pius xI, Op, Cit., p. 16,

&7 Ibid., p. 13.

»« Cnosterton, Qritodoxy, p. 5%,
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@with this very effective ametaphor he revesled his
thought; 80 it came s8 no surprise when, in 1933, writing of
8t. Thomus Agquinas, he highly lauded his philosophical treat-
ment of religion and reason in the feollowing pessage:

It 1s true to say that Thomes wes & very jreat

asn wihio reconciled religion with reason, who expanded
it towvards experimentel science, who insisted that
the senses vere the windows of tihe soul, and that

the reason had s divine right to feed upan fact., and
that it wus the bLu.siness of the Faith to digest the
strong noat ol the toughest and zost practical of
pagan philosophies.-'

The relationship between religion and reason being
such a3 it iz, tne Church actively nelps and encourages the
arts and sclences, not only becruse of t..e ilmmense bene.lts
they offer, but becsuse they come from God, and if rightly
used, they lead to Him.”

When Chesterton sald that

The Arts oxist, as we shoulé put it in our

primveval fashion, to show {erth the glory of Gods

or, to trenslate the same thing in terms of our

paychology, to !uukcu and keep alive the sense of

wonder in man,"
he was very auch in line with Catholic thought in this
matter) nor 4id he purt company with the mind of the Church
vhen, referring again to it. Thomas, he exposed his own views

conceraning the respective provinces of faith and enquiry:

vy G.EK. Chesterton, jt, Thomas Aguinas, Hewv York,
Sheed and ward, 1933, p. 16.

9C Pius XI‘ Mo, Pe 15.
%1 Chesterton, Ihe Ihing, p. 49.
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He had cleared the ground for a general under-
standing about Faith snd enguiry; an understanding
that has generally been observed smong Cstholics, and
certalinly not desorted without disaster. It was the
ides that the scientist should go on explering and
experimenting freely, sc long as he did not ¢laim an
infallibility and finality which it was sgainst his
own principles to claim, <eamwhile the Church should
go on developing and defining about supernatural
thinga, 30 long as she did not claim a right to alter
the 0{031} of faith, which wes against her principles
to claim, 7

This seems, indesed, very close to the Encyclical
which stated that while the Church acknovledges the freedom
due to the arte and sciences, she nevertheless takes every
precaution to prevent them from encroaching upon the doamain
of faith,’3

Chesterton has written so auch against pseudo-science
and paeudo-gcientista that a sample of his views may be
vorth guoting heres

The real wearness in civilization is best ox-
pressed by saying that it cares more for science
than for truth, It prides itsell on its 'methods’
more than its resmuits; it is satisfied with pre~
cision, diseipline, good communicstions, rather than
with the sense of resality. 5Hut there are precise
falsehoods as well as precise facts, Discipline
may only mesn & husdred men making the same mistake
at the same mimute, BEroadly, we have reached a
‘gscientific age! which wants to know wvhsther the train
is in the time-table, but not whethor the train is in
the station.

32 Chesterton, Jt, Ihozap Agulpas, p. 1G3.
93 Pius X1, Op, Cilte.y Pe 195,

9 Chesterton, 4 isgellany of _en, p. 231.
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Hemarks such eas thlis that punctuate his vorz tend
to create the impression that Chesterton was not in favor eof
science, fie was not without knowing this, and as early as
19CL he said in his own defense:

In these days we are accused of attacking
sclence because we want it to be sclentifiec, surely
there is not any undue respect to our doctor in say-
ing tiat he is our dector, not cur priest, our wife,
or ourself, [...] To mix sclence up with philosophy
is only to produce a philosophy that has lost all 1ts
idesl value and & science that has lost all its prac-
tical value. I went ay privete physiclan to tell me
whethier this or that food will xil) me. It is for
my private plhilosopher to tell ne vhether I ought
to be killed, 95

in 1925, he was still trying to explain away thLe
impression that socemed to persist:

1 feel that 1 have given an impression of
seoffing at certaln scientiric work, It was, how-
ever, the very reverse ol mny intentions. 1 am not
argulng with the scientist who explains the elephant,

but only with the sophist vho explains 1t avay (...,
But I have never meant my own criticisa to be an

impertinence to the truly learned. We all ove an
infinite debt to tie¢ researches, especially the re-
cent researches, of single-uimded students in these
matters; and I have only 6gofo-s¢d to pick up things
herae there f{rom them.

These statemcnts of kis serve to abow tiat, at ons
with the Christian cencept of science, he wented 1t to be
true sciencs and not the numerous theories that borrowv its

nane tOo betray its ecause,

95 G.K, Chesterton, W&m, London,
fsthuen and Company, 1vCo, p. .

“§ e——w-=-=, Ihe Everlasting Msp. p. 343.




CHAPIER V
CHESTEHTON AHD YTHE EDUCARD

After the explorstion of Chesterton's ideas concern-
ing the agents responsible for the work of education, it is
now incumbent upon this chapter to prodbe his thought on tihe
asture of the educand., This 1s lmperstive; for, since every
philosophy of education is built on what the nature of xan
iz consldered to be, it will be the aeasure of his agreement
with the dootrine set forth in the criterion that will deter-
uine whether or not Chesterton held the Christian philosophy.

This chapter, thea, vill treat of the nature of the
educond under two wnain aspects: (1) an according to Cod's
design; that iz the whole man, fallen from his original
state, but redeemed by Christ, yet still bearing the effects
of originel sin; and (2) an as he is erronecusly conceived
to be according to the naturalistic notion of man as ex-
presasd in a) naturalistic pedagogy in general, and in b)
sex education and ¢) co~sducation, in particular,

Chesterton himself abiy introduces this chapter:

It i3 neceasary to knov whether man is responsible
or irresponsible, perfect or imperfect, perfectible,
sortal or ijanortsl, doomed or free no{ in order to
understand God, dbut in order to un&erstand ‘an, Hothing
that leaves these things under s cloud of religious
doubt can possibly pretend to be a Sclence of ‘'enj it
shrinks from anthropology as completely as from theology.:

1 G.kX. Chesterton %&_Immm, New York,
Sheed and Ward, 1933, p. 5&*.
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1., .an According to God's Design.

Since 1% has alreedy been zald of Chesterton that
even his blogreaphies were little more than pegs on which to
harg the discussion of his own views,< it say not be saisz
to assume that the idea of the nature of man which he sttri-
buted to >t. Thomas Aquinas was written precisely because it
was 80 very wuich his own. Ee that as {t may, the following
passage with typlical clarity of thought offers a definition
of tha nature of man which 1s in striet keeping with vhat
Plus XI emphatically said "must never be for;otton",3 and that
i3, thet *man is whole ané entire, soul united to body in
unity of nature":h

it was & very special ides of . t. Thomas that

Han 18 to be studied in his vhole manhood; that a man
18 not a man without his body, Jjust as he is not a
man without his soul. A corpse i3 not & manj but aleo
8 8t 1s not 8 man. The earlier school of Augustine
and qven of Ansels had rather neglocted this, treating
the soul as the only neceasary treasure, vrapped up
for a time in & negligible napkin. BEven Lers they
wore less orthodox in being znore spirituisl. 5t. Thomas
stood up stoutly for the fact that & man's Lody s his

body, as his mind is his mind; and that hig can only be
s balance and union of tLe two..?

2 Christopher Hollis, gﬁﬁ?hjﬁyggxgglgg, Tondon,
Longmans, Oresen and Company, 195, p. 7.

3 Pius XI, M—W’ Jev York, Tus
America Press, 1936, p. 1.

b Ibid.
5 Chesterton, 0t Ihomas Aouings, p. 25,
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This, of course, Cescribes the natural asn only,
without taking into account his supernatural lifs of grace
wiich must be included in the Christian noticon of the whole
nan sentioned in the Encycliecal, However, it is not diffi-
cult to trece Choesterton's belief in the Fall and the Redemp~
tion through his writings, For instance, in an armusing
commentary on the statement of & learned professor that the
Jumerian name for Adsa was Tagtug, he had this to say:

In the abstract, as a matter of personal taste,

Tagtug is good enough for ae. [.o.. 1 should be
quite content, 1{ necessary, to say thst in Tagtuy
all died, 30 long as I could still say that in
Christ ail vere made alive,

In 1909, Chesterton, the Protestant, expressed his
sarly bellief in tho Fall of wkn vhen he condemned the new-
born twentieth century vecause it could be truly said of it
that 1t wes a tiae in which "the doctrine of the Rights of
lan 1s dismisged with the doctrine of the Fall of ‘an".?

de taught, through nLis writings, thet man who was
created free, and fell from grace tnrougk his own fault,

has bLeen given a second cnence. One exanple of this is the

following:

& G.X, Chesterton, Colored j » Newv York, 3heed
and ward, 193y, p. 13d,

[ mm—— -~y ioretics, Nev York, Joan Lane Coampany,
1909, p. 12,
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will xzade tie world; will wounded the worldj
the same Divine Will gave to the world for the
second time its chance; the sare husan will can Jor
the last time cake its choice., That 15 the real
outstanding peculiarity, or eccentricity, of the
paculiar sect called KHoaan Catholics.v

Another example of hig optimistic attitude inspired
by the knowledge of nan's second chance, is the following:
The Fall i3 a viewv of life. it is not only

the only enllightening, but the only encoursging

view of life. It holds [... ' that we have misused

a good world, and not merely been trapped into s

bad one. It refers evil wack to tihe vrong use of

the will, and thbus declares tnat it can eventually

be righted by the right use of t.e will., Every

other creed except that one is some {orm of surrender
to fate.”

Therefore, it 1is the training Iin this right use of
the will, weakenod as it is by the effects of original sin,
that Christian educntion is expected to pive, To
Chestarton, tuis was by no wmeans an easy tesr. In 19 ..
after reading certein current ed.cational works, ne wrote

his opinion:

U G.K, Chesterton, The Cozwon @anp, lLondon, theed and
ward, 1950, p. 326.

s S %ﬁg ibins, dew York, [ocd, Meac and
Company, 1730, p. 52 . ' ’
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To take the most obvious point, they all tsel:
as 4f the chlld stood still to be educated. They
talk a8 if the govermment of your home waere entirely
concerned with what you should Jo with the children,
4 great deal oi 1t is concerned with the des erste
uestion o:i what the children will do with you,
hey talk of givin§ this or that {inal touck to the
shape ol tho child's will, &s i the child had no
will of his own, & child is waaker tuan @ man if it
comes o & Light or & snowledge of the worldy but
there 1s nothing to siow that tlc child 1sg wesler
In will or desire. You coue avay from & modern
educational work with the feeling that you heve teen
putting together little pleces ol different-colored
¢clay until you heve made the iz&ge or statuetts of
& small child., You come away (rou having to do witl.
6 small chiléd with t.e sense of having ¢ n wrestling
with gigantic angels and glgantic devil:, with t.e
first eddy of evil as it enters tiLe uaiverse snd the
first catarzet of innocence as it comes froms tod,lU

lHere Chesterton recognizies tue¢ disorderiy inclina-
tions mentioned in the Kncyclicalll as another legacy irom
the fall, inciinations that it is the worl of education to
gorrect,

opetking of correction end tha unavoldable paradox
of shildhood, he gave his views on this aspect of educationt

Although this child is2 much cetter than I, yet
I must teach i1t., Although tnis being has much purer
passions than I, yet [ must control it, Although
T 1s quite rigiit to rush towards a precipice,
yot he aust be stood in the coraner for doing it. 9This
contradiction is the only possible condition for
having to do vith chidldren at all. Anyone who tzalks
about 8 child without feeling thia parsdox azight Just
&3 well be talk about a zerwan. He has never even
seon the animal.l

1C¢ G.K, Chesterton, "our Ncte Boox', in é%;ug;;;gﬂg
iopndon Newe, Vol.l32,%0.36Ck, issue of May 16, 13(5, p. 5GC.
ll Fiu‘ Xl' gi‘: :*‘ Lc, e 2(’.

12 g.%, Chentcrton,‘fagggg_ﬁgzng;g_gngg, Jew Yors,
John Lane Company, 151C, p. 173.
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In the above citation, one finds Chesterton streasing
the need o teacgh, to control, and 1o punish justly; all of
whieh fits in very neatly with the directives of the Holy
Pather, though written nearly twenty years belore the
Bncyclical.

All told, Cheaterton's ideas on the whole xuan as the
subject of Christian education bear : roaarkable resemplance
to the criterion, However, it is worthy of note that Chester~
ton, unlike Pius X1, made no explicit mention o: tue indls-
pensable role of grace and the Sscraments im tic formation of
youth, &till, it would acex thet in view of his insistence
on the nevesality of Catholic uchools for the complete educs-
tion of Catholic youth, one might assume thset the need for
supernatural help was lmpiiled, and that the omission was
ouly spparent,

2. “an at He is Brroneocusly Conceived to De,

Agalnst this true notion of the whole men~--man
naturally supernatural and supernaturally natural--stands
out in sharp contrast the naturalistic philosopuy which
either ignores or denies the life of grace, Xurtheraore,
although, &3 Chesterton remarked, " mnkind has, in nearly
8ll places and periods, seen that there 13 a soul and a body
23 plainly as therc 1s a2 sun and » noon“,13 the advocates of

13 Chesterton, Ihe Ihing, p. 158.
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the extreme version ol naturalisau, or materislism, go so far
as to deny the spiritusl part of umn's essence. Commenting
on sudh a8 these, Chesterton reveals his opinion of their
philosophy:
There 1s the atheist, the =materiallist or monist
or vhatever he calls himsell, wio belleves that all
iz ultimately material, and alil that 1is materisl 1is
mechanical, This is emphatically a view of 1life;
not a very brignt or bree.y view, but one into wiich ,
it 18 quite possible to it many facts of exi:lence,
According to Lim, the proponents 0. su.ch a view were
traltors to their own human dignity, for Le considored that
"It 4s not natural, 1t does not even feel natura., to be a
materialist, It 18 not natural to Le content with nature."l)
But that this thought wus inspired by more than Just
a feeling of the inodequacy of the purely natural, the fol-
lowing explains;
I know that zan iz the imuge of God, and that e
is different from the brutes in a fundamental and
resl sense and that his dignity must be preserved by
o separation. But hov meny thousands of people nowe~-
days have mixed up men and anizals past sny separs-
tion or any distinction., iiow aany of them have any-
thing like a religious dogma or even a clear “thicti
dogua distinguishing asn {rom the other creatures,
The fact that so many have lost tl.e sense of the

supernatural, snd thereby the notion o: thelr true huaon

1% G,i, Chesterton W, pasphlet,
New York, International Ca{ho C Toclety, (no &etc), p.b+.
i5 1pid.

16 ceeevee-, mﬂfww_mm,
Cambridge, ieffer and bBons, 1925, Pp. .
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dignity, urged the Holy Father to strike at naturalistic edu-
cation as the root of this evil: “Every method of educstion
founded, wholly or in part, on the denial of forgetfulneas of
Original 5in and of grace, and relying on the scle powers of

human nature, is unsonnd”.l7
a) Heturalistic Pedagozy in Genersl.- Cne of the

tenets concdemned in the Encyclical is that the child shoulu

be emancipsted from sll suthority. Thic implie: 'a pre-

12

tended self~-government znd unrestroined {reecdom", vhesters-

ton's gift of satire was zet to wori on the thoory or selfl-
government us it appeured to hin:

we Lewr new theories of the nature of schools and
scholars snd schoolmasters; they are all very progres-
sive, &nd many would confoss to Le reactionary. ,nd
their ides of a new movement, nine times out of ten, is
to say that the boys will govern theaselves in tie
manner of a perlisment, or even under the name of a
republic. Sclhoolmasters, shoulc they still exist,
will exist to be impeached or possibly deposed; if not
SXBC Leheaded in the nenner of Charles the First or
Louls 5lxteenth., Anyhow, the school is to be on
the model of the :arliament which wes to have rilled
Charles, or the Repudlic whieh weas supposed to have
condemnsd Louis.l?

Though the articlce froam which the above was borrowed
wies written after the publiceation of the EBncyclicel, the
following excerpt anticipsted it by nearly five years ané
shows Chesterton's consistency of thought:

17 7ius XI, wo. p. 2C.
1 Ikid.

1y G.n. Chesterton, . -scond Case", in ¢ '
meehly, Vol. 15, issue of Hovember 5, 1932, p, 1§E.
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I7 the young are always right anéd can .o &s
they like, vell and good; let us ell be jolly,
old and young, and free from every !ind of respon-
sibhility. Bui in that case 4o not coue pestering
ug with the importence of sducation, when nowody
bas any right to teach anybody, Hake up your =ind
whether you want unlimited education or uniimited
emancipation, but do not be such a fool as to
suppose you ¢an have both a2t once.ZC

Barlier still, he pointed out that it would be &

sheer waste of time to try to create a world in wl.ich there

is no suthority over the younyg:

You can #ay, &8 an oaucntionist seid the other
day, that small children should ‘'criticize
authoritw and suspend their Jjudgment',
why he 414 not go on to say that they should earn

their own living, pay income tax to the State, and die
in battle rfor the fatherland; for the proposa} evident~

ly 18 that children shall have no childhood.<

But as long &s tl.ere are children, as Chesterton

reminds educators,

We must confront without a quiver the rotion
of & ¢hdild vho will be childish, thet i3, full of
enexrgy, but without an ifea of lnﬂependcnce;
fundamentally 23 cager for authority & for infor-
mation ag for information and butter-scotch,22

question
éo not xnow

113

fhis leads to the consideration of snother principle

of naturalistic education mentioned in the Encyclical,<3

20 G.,K., Chesterton, W, lL.ondon,
jethuen and Compeny, l%z5, p.

22 bt utest bt t’ 3 a F y ”C“ York‘
Dodd, Mesd and Company, l?ff Pe SEé.

23 Pius H' Mo’ P 2C.
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that of unrestreined freedoa on the p&rt of the cnilé lroa
any lew, astural or Iivine.

Chesterton's definite opinion of this sort of auto-
nony dates back as far as 191(, and nothing tihwt hLe hss
written aince has been found to gainsay what he said tuen:
"All educationists are utterly dogmatic and suthoritarisn,
You cennot lave {ree education; for if you lelt & chill
free you would not oducate hia at &11."2“

This pedagogiesl fact, he knew, was tar ‘ros belng
wadisputed in his tize; and one cen Judge how closely and
with wlat intense interest he followed tle widespresd di:-
eussion of the educationsl quastion of freedom versus cone-
trol {rom his own statement concerning the issue:

1 have read hundreds and thousands of times, in
&ll the novels and newspapers of our epoch, certain
phrases about the just right of the young to lilerty,
about the unjust claim of the elders to control, about
the conception ti.at all souls zust he free or ail
citizens equal, about the abtsurdity of authority or
the degradation of obediencs.
But what strikes me as astonishing, in a logical
sense, ls that no one of these nyriad novellsts
and nmvngnper men ever tihink of asking the next and
wost obvious question. I never seeus to occur to them
to imquire what becomes of the opposits odligation,
If the cliild is free froaz the first to disregard the
ent, wly is not the parent free from the first to
isregard the childt If ¥, Jones, Jenior, and 7,
Jonos, Junior, are only two free and equal citizens,
why should one cltizen sponge on another citizen for
the first fifteen years of his 1i:e¢:25

2% Chesterton, what's wWrong with the World, p. 253,
2% we—--==, Ihe Jhing, p. 30.
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It is avident that this passage refers to control as
it is exercised by the parent rather than bty the teacler;
byt what i3 important iz its treatment of the educator-child
relationship which applies whether the educator be the
parent in the home or the teacher in the achool. Chesterton
conciuded by saying that, *It is obvious that we are dealing
with & resl relation whicl may be equality, ut is certainly
not similarity."<®

Early in his career Chosterton bLegan to answer those
who weore enly too ready to claim that authiority is absurd
and obedience degrading. In 1905, he was found offering s
¢hild subject to authiority as « sedel for all:

It i3 no derogation to man as & spiritual being
that he should be ruled end guided for hic own good
like & child ~ for & child wheo is always ruled and
Zulded we regard ss the very type of spiritual
existence,27

in excerpt 1rom &n articlie written the same year
laaves no doubt sbout what he thought of the necessity of
lay in the forwation of the young., It reads:

It fe right Lo say to a sad and civilized man,

'Oh, think a little less adbout laws, and a little
aore about lifel' Hut there is no senss st all

in saying thiz to children, Children have more ‘
1ife then we have; the only thing they lack 1s law.2

26 Ibid.

27 G.K. choatarton,i¥3;;g§_xxggg, Hew York, Dodéd,
Mead and Coapany, 19Gd, p. 21.

25 , "0ur Note Book", p. 695,
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Then, twventy-six years leter, az though he just re-
melbered that he had not explained vhat he zeant by lave-
the natural lsw, at least--he supplied the omissions

By the vay, the Hatursl Lev does not mean the

i-av of Asture; which moderns talk about when they
Vhich man can perosive even (hFOUgh Bis ovn A&TUTe;
without the supernatural which is adove nature.2®

The didactic tone of this passage betrays the teacher
in Chesterton, His clear, direct and siample presentation of
this truth c¢ould not feil to instruct the general public
whoz 4t was intended to reach through the medium of his news~
paper, though it might not succeed in convincing it.

It 1s noteworthy that eighteen years before the Holy
Father warned Christian educators against those systems and
methods that “attributed to the child the exclusive primacy
of 1nit1ntive",3° Chesterton declared that the young do not
have the abllity to take the initiative in educating thex-

selves; and the resson is that

Youth is almost everything else, but it is hardly
gver ariginal. We read of young nen bursting on the
old world with & new message. Eut youth in actual
expoerience 1s tho periocd of imitation and even obedi-
ence. Subjectively, its emotions may be furicus and
headlong; but its only external ocutcome i3 a furious
imitetion and a headlong obedience.3l

29 G.K. Chesterton, "Who Is the Ascetic: ™, in G, K,.'s
hgekly, Vol. 18, $ssue of February 1, 1934, p, 351.

30 Pius XTI, w.p p. 20,

31 Q.K. Chcsterton,Sgggg;gghggggggg, Xew York, Dodd,
Hoad and Cempany, 1911, p. 6o,
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For one who never had to deal with children, Chester-
ton shoved rezarkably keen insight into the psychology ol
childhood, It must have beaon lds great love for cilldren
that gave him this understanding., It may Le worthwhile to
digress here, by inserting a passage written in 1%C1, to
shov the sppeal that children hLhad for hinm;

The humorous look of children 13 perhaps the

most endearing of all the bonds that hold the Cosmos
togother. Their top-hesavy dignity 13 wore touching
than any hunility; their solewmity gives ua more

hope for all things than & thousand carnivals of
optimism; thelr lerge &nd lustrous eyes seez to hold
all the stars in thelr astoniashment; their fascinating
absence of nose seems tO give to us the most perfect
vint of the husor that awails us in the kingdou of
heaven, 32

It is not at all surprising that one who could think
such thoughts of children should be as ready as Chesterton
wvag to take up the cudgels in thelr defense in every educa-
tionul controversy that arose in England.

To return to the dangers of naturalism, not only
doss it sdvocate the freedom of the child from sll restraint,
but it also demands that education Ve completely emancipated
Irom the laws of God,

"But, without morality man cannot live, nor can any
system of education thrive. 50, having discarded the anclent

Christisn morality they try to invent one of their own.v32

32 G.K. Chesterton, §§§_pg;gpggg§, london, J,M4, Dent
‘nd Som’ Liut.d’ 196’1’ Pe .

33 Otto Cohausz, The bope aad Quristian Educstion,
New York, Bensiger Brothers, y Ps Do
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S50 today we see, strange sight indeed, educetors and philos-
ophars whe apend their lives in searching for a2 universal
soral code of aducation.”3h
That Chesterton tussled with this question as early
86 1%06 can be seen from whet he wrots about 1t et that time:
1 have just received a long, elaborste, and very
able document from the Moral Instruction League de-
seribing what they conceive to be a complete system
of sensidle education in ethics; a scheme of ethics
to which every one assents and which can therefore
be substituted for the morality of all the creeds,
It 1s supposed to represent the morality in whioh
all aen agree, And really, I de not think I ever
read a document with which I disagreed so much,35
In 1930, he had nowlise changed his opinion., ie was
8till disagresing with those who persisted in this search
for a new universal uworality in education, notably Dean Inge,
with whom he crossed svords in controversy on this gubject.
Speaking of modern men who, in order to avoid s Cetholic
concluaion, have to fall back on a sort of talk of the tizes
and attack the Church with vords of whkich even the world

is weary,; he wrote:

3% Plus AI, Qpe Cit., po <l.
35 2.k, Chesterton, "Our Yote Boox", p., 643,
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This blast of dullness 1s the more startling
when it comes from minds that are not intrinsically
dull, but sometimes in thelr way distinguished, An
extraordinary exaaple occurred recently in the forw
of an article by lean Inge against religlous educa-
tion. [...) He has often expressed a heal con-
texpt for cheap cheerfulness about progress [....
yet 1in this article he i3 as bright and breeiy as any
saleszan with a slogan: 'The modern State 1s feeling
its way towards nev ideas of Hature, of man, and of
soclety, and nopes that public education may promote
& nooitl unity, out of which, perhaps, a new reli-
gious unity may at last grow.,' which i3 far worse
than wWells at his very vorst, in the matter of
vagueness, and is without that ianer sincerity which
8till gives strength to the wWellsian style.3

Further on in the same article where Dean Inge an-
swered so perfectly to the description given in the Eneyclical
of "these innovators who are vont to refer contemptuously to
Christian education as 'heteronomous', 'passive!, 'obaolota'",37
Chesterton's reply left no doubt adout what he thought:

hs 1 esll) it thinking journslese to write like
81

'If we are to work our way to a nev integration
in relifion more in keeping with modern scisntific
and social idoas than the old traditional forms,
whieh in some respects are antigusted, thisz plan of
scattering pupils among ssctarian teachers for the
religious lesaon is essentially retrogrede, and ought
not to be tolerated in schoels under State control.!

There is not & word in that vordy paragraph that
is not » stock phrase over which sny intelligent psrson
will stumble, and want to kiex it out o! his path.
Bverybody who believes in s religion belleves ne has
the right integrstion in religion; and it is not our
fault if the Desn of St. Paul's hss not found any
right religion yet.3¢

36 G.X. Chesterton, "“Cant and Catholic Education*, in
Apsrica, Vol. &3, No. 2, {ssue of September 20, 153C, p. %2.

37 Pius X1, Qpa Cite, pP. &,
38 Chesterton, "Cant ardd Catholic Education", p. 562.
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Chesterton was prepzred te doubt the intelligence
of those who would thus try to set up 2 new standard of
morality “as if there existed no Decalogue, no Gos.el law,
no law even of nature stamped cty o. on the heart of zan~,3”
This opinion 18 vesed on whal he had one of his cusrscters
say: “Aye, the Ten Coumancueatls are a test, what we doctors
are beginning to cx' an Intelligeance Test.”LC

b) vex Bducation.- wre than sixteen ycars Lefore
the Encycliosl appeared warning agsinst "that naturalisa
which nowadays invades the flelé of education in that aost
delicste matter of purity of norals",“l Chesterton published
an article which, though couched in popular language, con-
tained the same i1deas on the sucject of indiscriminate und
even public sex instrugtion. In this article, he speaxs of
& conference at which it was solesnly dedbated whether the
sense of race-responsibility could not be taught ic schoolas
whether schoolmasters could aot implant ia their pupils the
Sugenic ideal to guide their affections in later yeers, when
they ceme to select their partners., :ecre is his opinion of
this;:

3% Plus .KI, wo’ Pe 21.
kO G.K. Chesterton, W, Hew
York' DOdd’ m‘d ‘n‘ comP‘n’) ’371 p' 72'

W1 Pius xI, Qp, Cit., p. 21.
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How let any two-legged mortscl in this vale of
tears try and turn these words into a concrete
picture, I rexesbter amy own school: Flcture a nusber
of idle, busy, or brooding boys sitting at inky
desks: at a taller dcsk in front 1s sitting an
athletic but nervous young men siroa Caambridge,
blinking at thea, and wondering Ly wEnt verbel
svenue he should approach the topic.“2

Chesterton tnen proceeds to describe the psychologi-
cal effects on those Leing thus instructed; after asking:

khat surgeon has removed the risible auscles from
81l thess people's heads. Izxve they ever seen »
achool~boy: 1 went to 8 large school snd S&aw &
good many different serts; and I cannot think of one
kiné of boy on whou the effect of such a scene would
not be either cra.y, or downrigkt depraving., The
only possible results woulé be either a hot and tor-
turing embarrassment, or an enorrous increase in
entertaining but improper conversation. And what
sort of nooGles are they trst think they -+n talk
to schoolgirls about the Idesl Man?43

Chesterton's condemnation of the sort of sex educa-
tion he deacribed does not mean that ne did not consider
instruction necessary; but, like the Holy Father,““ he too
sav the need for private instruction given by those who have
the grace of state., This 18 clear from his statement in the

same article:

b2 G.K. Chesterton, "Our Rote Book“, i1 Tha
y ¥ol, 1h2, No. 3056, issue of March
l/" .'J [ p. ®

b, Abig.
We Pius X1, Op, Cit., p. 22.
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Tne question of warning children privateiy, by
parents, priest, or docters, of the smares of their
owntggo is entirely snother matter, iothing done
in 8 way could give them any 'race-~responsibility!?,
or teach them to ‘gelect thelr partners', This zust
woan talking in claess sbout love and marriage; and
il Bugenists mean that I tell them respectiully
that they sre¢ maniacs,“5

It i impossible to mistake his meaning; and even
those who do not agree with hizm cannot sccuse him of being
vague or eguivecal in his thought on the subject.

Besides Chesterton's definite 1deas on this natural-
istic method of pudblic sex imnstruction, researcn has re-
vesaled that about two months before the Encyclieal condemned
the illusion that "by exposing youths to the occasions“kb
they could thereby "harden them against the dangers of sean~-
lunlity“,”7
Bernard shaw on this question. 3Since it is well known that

Chesterton and shav agreed on nothing except their friend-

he had picked up the gauntlet flung down by

ship, 1t 1s not surprising to rfind them taking opposite
stands in this matter as well:

45 Chesterton, “Our Yote Book”, farch 15, 1913,
p. 332,

46 Plus AT, Qp, Cit., P. 22,
47 Ibid.
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Mr. Shaw is reported ss saying that the dropping
of the Victorizn decorum in 4ress hags been followed
by the total disappearsnce of whet 1s called '“ex
Appeal’t,

He refers to the revival of the asncient Adamite
hersy which has broken out of laste, largely among
the Cermans. He assumes [..., that if this cult
of makedness could be complete and universal, we
should think aothing of it and get no harm from 1it,
in cther words, he assumes what 1 should flatly

@Y »

The reason he gave for such a flat denial was baged
on what has already been sald about his truly Christian con-
cept of tha nature of man:

we do not believe that modoaty is mere hypo-

erisy, or that the decresse of modest{ will be thc
iacresse of modaration. uwe do not believe it, be-
cause our whole conception of the origin &nd object
snd prine &gtl problem of man i1s quite different
from his,

ind while he conceded that conventions differ, and
thet conventions, as such, are not necessarily universal or
eternal, he d1d not admit that the cry in the nhumsn heart
for conventions 1s merely conventionel, Neoither did he be-
lieve that the sudden dropping of convention woulcd mean the
substitution of conviction,

rfe then went on to say that:

Yo G.u. Chesterton, "G,L.C. vs 0,B,5. on 3ex Appeal",
in Amesics, Vol. 42, No. 4, issuc of Nove:ter 2, 1929, p. iSc-
61,

by Lbid.
5C Xkid.
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[o..] the Adamite perfoction ought to Le true, if the

Sha theory and theology wers true. Only they

beappen to be false; and a totally di:ferent tueory

and theology happen to be true. For they are founded

on the Fall of Man, and they are practically proved,

over and over agaln, by every experiment of mankind,

There 1a only one tiing that atands in the way of

the sdamite; and that is Adam, 51

Chesterton's bellefl in the {zct of originel sin and
the consequent weakness in human nature would not aliow him
%0 expect manything out moral harm to result from trying to
impart sex education by purely natural means. And wvhen the
Eneyellcal sppearocd shortly after the avove statements, 1t
gontalned nothing in its treataent of this topic that ran
counter to Chesterton's position in the issuse,
¢) Co=-Education.- "False also and harmful to Chris-

tlan education is the so-celled metbod of 'co-education’,
This t00, [..., 18 founded upon naturalism and the denial of
Original 5in."52 3uch a method taikes for granted the essen-
tial goodness of huwnan nature, and ignores the dirferences in
organism, in temperament, in abilities--differences which
must be respected and developed i education 13 to correspond
to the designs of the Creator, Granting this, there ought
aot to be praaiscuity and equality in the training of the

two sexes,

51 Jlpid.
52 Plus I, Upgs Cit., p. 22,
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To Chesterton, the important thing about co-education
was the question of vhat the co-sducators' eims reelly were,
Charscteristically, he went to the root of things:

1f they have szall aims, some convenlence in

organization, some slight improvsment in aanners,
they know more about such things than I. _But ir
they have large aims, I sm against them.>3

Accustomed &s hie was to look for the philosophy
underliying wodern movezents, his opinion of co-education
would naturally depend on what hie thought of the principles
guiding its supporters, He could not be expected to sub-
seribe to a naturalistic notion of the nature of the educand,
opposed 2y it 13 to the Christian view to wvhich he adhered.

But irf no Christian principles wvere at stake, he was
ready to say, concerning the disocussion on co-education;

For myself, 1 doubt whetuer it would nake

much difference at all. Hveryone must agree with
co~oducation for very young children; and I cannot
believe that even for elder children it wvould do any
great harm, But that is because I think the school
12 not so iaportant as people think it nowadays. The
home 13 the real.y important thing, and always will
be,

Chesterton did not think that co-education would
ever 3uccoeed in levelling the differences Letween the saxes
to the point of =making boys and girls ordinary coxrades;

for, as he pointed outs

53 Chesterton, Ihe Coamon Hag, pe 1hW3.
S& Ibid., 141,
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The home d0es not make them that. The sexes
can work together in a scnoolroom Just as they can
breakfast together in a breaxfast-room; dut neither
makes any difference to the fact that Loys go
off to a boyish companionship whieh the girls would
think disgusting, while the girls go off to & girl
coupanionship which the boys would think 1literally
insgne, Co-educaté ss much s8s you like, there will
slways be & wsll bet the sexes nntii love or
lust breaks it down.,d
He graphicslly pictured the co-sducative playground
23 "s place where bLoys go about in fives sulkily growling at
the girls, and where the girls go about in twos turning up
their noses st the toys'.’® nd, sccording to him, co-
sducation cun do nothing to change this normal relationship,
or rather, this lack of relstionship. This failure he saw
to be & good thing, for “it is better that the sexes should
misunderstand each. other until they marry. It is better
that they should not have the xnowledge until thoy have the
reveranca and the charity."97
duarly twenty years before :.us (I taught that be-
cause "in keeping w th the wonderrful designa o, the Creator,
[they , are destined to complement sach other in the femily
ané¢ in soclety, precisely because of their difrerencos?,sa
their training should be ir view of their respective roles

a8 men and women, Chesterton wrote:

55 ibid.
o jbid.
57 ARdg.
8 Pius %I, Op, Cit., p. 23.
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There must be s pecialishai tut shall no one
beholé the horizon: [.... 1 all xzankiné te
ponoasaniacy Tredition has decided thet only one
half of huamanity shall be monomeanisc., It has
dscided thst in every hLome there shall be a trades-
men and & Jack-of-sll-trades, But it has also
decided, among other things, that the Jack-of-all-
trades shell be & Jill-of-zll-trades, It has
decided, rightly or wrongly, thot this speclslirea-
tien ané this universelisu shal; be divicded between
the sexes.59

Fifteen ycars after this statement, he gave another
example of the consistemey tust rarks nls ldeas, iy return-
ing to the same thought:

It 13 neither s perceptible fact nor a first
principle that the sexes xnust not spocialize; and 1
one sex must specialize in adopting dublous occups-
tions, we aufﬁt to be very glad that the other sex
specializses abstaining from them, This is how

the bslsnce of criticiam in the commonweslth 1as 5
maintained; as by & sort of governsent and opposition. C

These statstents may be attributed to his deep
respeact for womanhood snd his strong conviction of the
importance of the home., He saw inlustrialisa Iin England as
2 threat to woman's role 1n the howe, and econsequontly to
the stability of the family; hence nis frequent references to
the coaplementary functions for which youth should be pre-~
pared,

:it111l on the topic of education proper to each sex,
Pope Pius XY said that "in gyanastic exercises, special cars
sust be had of Christian nodesty in young women and girls,

9% Chesterton, ANRAL'A aXong with the ¥erld, p. 154,
6Q =~------, 7ggcles Jersus iads, p. 5.
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which i8 20 gravely impsired by any kind of exnibition in
yublie“.61 Though tiie sdmonition was given to the world at
large, the Holy Father was slliuding principally to the pre-~
valling Fescist practice of forecing girls to sngage in public
physical truininz.62 However, the effort on the part of
educators in England to subject girls to the sane exsrcises
and games as boys was ridiculed by Chesterton as esrly as
1910 when he saild of thea:
What they call new ideas are very old idess in

the wrong place. Boys play football; why shouldn't

girls play football? [...] That is sabout their notion

of a nev 1dea, There is no brain work in the thing

at ally no root query of what sex is, of whether it

alters this or that and why. There is nothing but

plodding, elaborate, slephantine imitation. [...]

Bven 2 savage could sece that bodil{ things, et least,

vhich are good for s man are very likely to be bsd

for a women. Yet there is no boy's game, however

brutal, uhiez these mild lunatics have not proacted

smong girls.03

It 45 interesting to note that every idea on co~

educstion touched upon in the Encyclical found a counterpart
in the writings of Cheaterton, some of which express the

Catholie principies of the Protestant Chesterton.

61 Pius XI’ Qﬂ*_ﬂi&o’ Pe 230

62 Paul Foulquié, ;;:sxuu_ewm. Paris,
BEditions Spes, 19h7; p. 197.

63 Chesterton, What's




CHAPTER Vi
CHESTBRICH AND EDUCATIORAL ENVIRONMENT

It now falls to thisz chapter to ascertain Chesterton's
thought on the enviromment vhich forms the setting for the
interaction of the roles of the agents of education and of
the sducand which wers respectively dealt with in the last
two chapters.

This environment will be considered in lte four-fold
aspect: (1) the Caristisn nome, (2) the Church, (3) the
school, and (k) the world,

Before treating speeifically of these, a glance at
vizet Chasterton had to say about environment in general may
provide an insight into nis thinking on this topic. ror
example, when he wrote, "We are on the side of all modern
peychologists and serious educationists {n recognizing the
idea of atnosphere. They sometimes like to call it environ-
ment?,l ne was in harmony with Pius i3I, & serious educator
indeed, who stressed the importance of the right environment

for perfect oducatien.z

Hovever, Chesterton was not of the opinion that
snvironment will infallibly produce the desired results,

1l G.K, Chesterton, Jhe Common Man, London, Sheed and
ward, 1950, p. 165,

2 Plus X W, Hew Yorz, The
America Press, 1936, Pe 23e
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Given the faet of free will in defense of wkich he wrote so
uuch in controveray ageinst Calvinisz and Jeteralnism, he
thought that,

[ees) sbout the effect of environment modern people
talk auch too chserfully snd cheaply. The idea
that surroundings will zold 2 man 1s always mixed
Gp with the tetally different idsa that they will
201d him in one particular vay. [.... Envirgnment
aight vork nezatively as well as positivaly.

This vas written in 191C; twelve yoars later the
same thought roturned, This time, it wes the Cathollic
Chesterton who saidi

I think wvith a sort of smile of some of uwy
friends in iLondon who are quite sure how children
will turn out if you give them what they call 'the
right eavironnent!. It is a troutlesome thing,
environaent, for it sometimes works positively and
sonetimes nogatively, and more often Letween the two,Y

Although he consistently Lelieved that "It is quite
doubtful whether a person will go on specially with his
environuent or specislly agsinst nis env1ronmant",5 he was

ready to adamit that

Revertheless, it rexains the working reality that
vhat we have to &oal with in the case of children in,
for all practical purposes, environment; or, to use
the older word, educktion. when sll deductions are
nade, oducation is at least a form of wille-wvorship,
not of cowardly ract-vorsbip; it deanls with a depart-
ment that we can contrel.c

3 G.K, Chesterton, i%ﬁmﬁnums, Rev
York, Dodd, ead and Company, 191C, p. 237.

Y ecvemam—, IL& ifies, lew Yorh, poad, wad
end Company, 1”23, Pe

> Akdg.

6 -=-—----, ¥hat's wrong with the Worid, p. 239.
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l. The Christian iio=ze.

When Chesterton vwas gquoted in the preceding chapter
&8 saying, "The home is the really important thing, and
slwvays will ba“,7 he was se¢en to be very much in the apirit
of the criterion which stated that "The first netural emxd
necessary elozent in this environsent, as rsgards education,
is the family.'> This bellef in the importance of the family
kept hiax ever in the vanguard in its defense, In fact, in
1924, when he was struggling with the notion ol a paper of
his own, an¢ vas handicapped by the lack of aveilable funds,
he wrote to nhis friend, Mezurice Baring:
Lo you think esnything would come Irom any
Catli.olica you know? Or for thut matter froz any
people who want to fight for the curious institu-~
tions called men, women, children, roofs, doors,
fireplaces, fields and similar fads’
It scomg to m¢ a standing monstrosity that

:geregia not a single ordinary paper fighting for
om,

In spite of difficulties, the ({irst issue of G K,'s
seekly sppeared on “mrch 21 of the following year. From
then on, until nis death in 1436, Chesterton used this
organ of distributism to do battle with whatever forces,
political or social, that threatened to undermine tre sacred
foundations of the femily.

7 Chestarton, Zhe Common fan, p. 1M1,

s Pius AI’ wt' D 23.
5 G.X, Chesterton, "Three Letters of (§,K,C, to MHaurice

B‘rtng“ 1nu:é551g3;33, Vol. 2C2, Fo. 7+27, issuas of Deceaber
26, 1 53, P .
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Twenty yesrs before Pius iI declared that thse wmost
sffective and lasting education will be that which 1s re-
celved 1n o well-ordered and well~disciplined Christian
famzlr,la Chesterton was convinced of the importance of this
early training when he wrote: "A boy 18 only sent to be
taught at aschool when it is toc lste to teach him anything,
snd thank Cod, it is nearly alwvays done by womon."ll To
him, the Christian hoze was the natural school in which the
éroundwork of charaster formation vas laid, and {rom which
the ¢hild vent to school slroady equipped with basic habits
and attltudes tiat romain to influence his further development.

Choesterton thought that azong the asny things to be
learned in the family not thae loast important 1s respect for
authoritys for, according to him, "iobody can douibt that a
reasonable respect for paronts is part of & gospel in which
Goé Nimsell waa subject in childhood to earthly pnrcnta."lz
And where this respect is vanting, Chesterton was of the
opinicn that, often enough, the blaue can be lald an those
parenta who too readily tolerate undue familiarity and even
rudeness in the younge. He spoke of this tolerance in the
following passage:

1C Piua X,I, w" P 23‘

11 G, X, Chesterton, Qrthodoxs, New York, JSohn Lane
Company, 1509, p. b,

12 ~ewmeow-, Wﬂn! ¥ew York, Todd, Mead
and Company, 1925, p. 17%.
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How, a8 far a&s I cen discover from the social
authorities who tell us all sbout the Rising Genera-
tion snd the Bright Young Things, it appears to e
considered & mark of sdvanced intelligence to call
your fether e tean or & acresz, or possibly Tom, Dick,
and Harry, in reference (or without reference) to his
Christian nsme. Zroadly spesking, the parent of ths
progrossive age appears to answer to 'Hil' or to any
loud aryy and it seems to be considered in itselfl &
proof of progress that the cries sre very loud
indeed 13

The samse yoaur in whici this was written anothar
Look appesred contelining Chesterton'as idess on “the problem
of what is called the zeneral decline o, =manneérs, and
¢specially of domestic habits that should bLe dignified by
mmmn«ra“.lh

It i3 somewhat surprising to find one who never
thought of himself &8 an educutor, not only deploring the
lack of manners in the young ané stressing tue need of tie
social wvirtues, but even instructing the parents in the
progedure they should follow in teacnlng consideration for
others, 09 was consistent in luis oplnion that young people
should be given the real reason and the right motive for

doing whnat is expected o. them, [Psdagogically re stated;

13 G,%., Chesterton, All i3 Grist, liew York, lodd,
Memd and Company, 1532, p. 3.

London, Sheed snd ward. 1032, p,. 595,
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when tue young people disregard doors or other
detalls of wanners, as understood in the lmamediate
pest, they are only told that they have disregerded
pnrtleular conventions of ti.e iamediate past. They
are not told clearly that the rsal meaning of a door
is not & coavention, and is not s tiing of the past.
It is sn eternal dogma ahout the right relstions of
humen beings; because human beings, while they cannot
live without some change, and some adventure, also
cannot live without some privacy and some protection.
ind the door &nd the dogwa will outlive the present
érifting fashions, just as they have cutlived any
munber of other fashions that have already drifted

away,.15
e took this one working example, the rude invasion

of the privscy and property of others; out he thought the
argunent applied to a dogzen cother things:

For instsnce, the young are not told they
should defer to @ 0ld, though the ideal is one
that 1s, in the most accurate end appropriate sonso,
a8 true a3 death, It would be impossidle to explain
why that courteay 1s a part of culture, without dis-
cussing some of the decepest things in life; including
doaths They are not discussed,and nothing is said
te the young uman except, 'Your Uncle =irax was deeply
shocked'; or 'what your great-sunt Abigail would have
thought, I cannot imagine.' The youny man is left
under the impression that he &s only getting on the
wrong side of Uncle Hirasx, vherseas he is getting on
the wrong side of Socrates and Confucius sand lante
snd Shakespeare and the whole cugulative c.lture and
ordered imaginstion of maaxind,l

Chesterton concluded thase remaris on domestic
menners by telling perents, “You cennot expect hiz to sdmit
that he is wrong in disregarding the courtesics of the oldor

eulture, unless you tell him why.“l7

15 Ibid.
16 Ibid.
17 1bid,
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Iventy~one years esrlier, he pointed out unother
aspect of child training ior which the home i1s responsible,
arnd that 18, the Christian sense of human dignity:

Modern and cuitured persons, I btelleve, object to
their chiléren seeing kitchen cowpany or baing taught
by & wowman like Peggoly. But sirely it is more
inportant to be educated in a sense of human dignity
and equality than in anytoing else im the world, and
& chiid who hes once had to respect a Lind end capable
woman of the lower clesses willi respect the lowver
classes forever. The true way to overcowue the evil
in class distinctions i3 not to denounce the= as
revelutionists denounce ti.em, but to ignore them as
children ignere them.lv

Here, indeed, is sound Christian teaching based on
the virtue of echarity and the brothorhocd of =aun, teaching
which is applicable to the evil o! racu distinctions as well.
ind one canpnot help thinking wioat o diiference it would make
to the world were such Christ.an sttitudes bullt up in
avery home,

It might be well to sention here tiat, because of
the vastness of the subjeet, the Holy Father hed no inten-
tion of treating of the question of domestic cducation, nor
even to touch upon its principal points. Howvever, since he
sald, "Besides there are not lacking specisl treatises on
this topic by suthors, both ancient and modern, vell xnown

for their sclid Catrnolie doctrine",19 it may not be aniss

1, G,i. Chesterton, ge;;lgg Licxens, dew York, Dodd
Mead anc Company, 1911, p. 195,

iw *lus i, M., Pe 24,
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to count Chesterton among t.ose wodera authors who could be
trusted to respect the mind of the Church when writing on
this point.

If Pilus X1 éid not issue any specific directives
regarding domestic education, he did not fail “to call atten-
tion in a specisal sanner to the present-day lamontable
decline in fexlly edueation".ze due either to the lack of
preparation on the part of parents, or to the increasingly
videspread tendency of wmothers to scek eazployment outaide
the hose.

About the same time, Chesterton expressed his opinion
of the trend &8 he saw it in England: "y complaint of the
anti-domestic drift is that it is unintelligent, ireople do
not know what they ars doing; because they do not xnow what
they are undoing."2l

To appreciate fully his concern in tLis metter, one
sust remenbar that to him the family was & sacred institution
and the most iaportant enviromment for toe sducation of youth.

ahortly Lefors the appearance of the Encyeclical,
Chesterton was found putting rforth the following argument in
defenae of the home:

20 Jbhid.

21 G.K. Chesterton, fhs Ihingc, Nev York, Dodd, itead
and Company, 1930, p. 35.
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Cne very common form of blunder is to make
wodsyrn conditions an absolute end, and then try to
it human necessitias to that enﬁg 83 41 they wvere
only a mesans, These people say, ‘'Home iz not suited
to the business life of % ' Which 1s as 1if they
said, 'Heads are not suited the sort of hats now
in feshion.,! Then they might go around cutting off
people's heads to meet shortage or shrinkage ol hats;
end calling it the Hat Probles,22

To Chesterton's way of thinking, the howme and educa=-
tion were so intimately connected, that anything tnat would
endanger femily life he sav a3 a threat to true education.
And a3 there can e no home without s mother, ke did all in
his journalistic power to keep the importance of the mother's
role continually before the public. It distressed him to see
increasingly large numbers of vwoman neglecting the home to
engage in gainful employments, An example borrowed from his
writings reveals his thought on thiz socicl question as he
saw it in 1925

In short, if education is really the larger
matter, than certainly domestic life is the larger
vatters [soe) It 12 3 mere matter of simple subtrac-
tion that the mother must have less time for the
Is: i{ she has more time for tne factory. IS
educetion, ethiesl and culturs., reslly wsre 2 trivial
and mechanical matter, tre mother aizht possibly rattle
through it as & rapid routine, before going sbout her
nore serious business of norving 8 capitalist for hire,
1f education were merely instruction, she might briefly
instruct her valies in the multiplication tables before
she mounted to higher and nosler spheres as the
servant of a ¥ilk Trust or the secretary of a Drug

Combine,2
22 G.}.. Chesterton, ggggggggz_aggggggg, New York,
Dodd, Nead and Company, 1929, p. 3.,

23} ~vomeme—, W London, -ethuen
and Company, 1925, p. .
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Three years earlier, writing in the seme vein, he
seid that the aother has slresdy teen ziven sn almost
irresponsible power over a liamited reglan, an’ that "II she
adds to her own power in the family &ll these alien fads
external to the femily, her power will not only be irrespon-
sible but 1nsnnn.“3“

Chesterton seema to have marshealed sll his literary
povers in detense of the integzrity of the homae. .ot only
did his prose works carry his message, but his idess on this
subject found expression in ons of his poema the first
stanga of whioh runs thus:

I remember my mother, the day that wes met,

A thing I shall never entirely forzet;
And I toy witlh the fancy that, young as I am,
I ghould know her agein if ve met in a tran,

Sut xother is happy In turaing = crans

That incresses the balence at sosebody's bank;

And I feel sstisfaction that mother is (ree

From the sinfister task of attending to me.

But mother is happy, for mother is free,

For mother is daneing up forty-eight floers,

For love of the Leeds International :tores,

And the flame of that falth might perhaps have

grown cold, .

With the care of » baby of seven weeks 014,47

This was writtenin 1923; and two years later, in nis
own paper, he again brought his gift of satire inte full

play vhen commenting on a column with the heed-lins,

2 G.E. Chesterton, What i E;v in Americs, Mew York,
Wd, Md and Compﬁliy, 19&-2’ p. .

25 - -, 7 é S re, llewv York,
G.,P, Putman's and 3ons, 1923y Pe 7w
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"Hestoring Home Influence", in "a highly progressive paper,
evar %0 the fore with the very latest developments of

enlightened thoughtrs2®

It seems that the social students who have long
been engaged in this sclence have discovered in
thelr researches into history that there existed in
anclent times, and still exlsts in some secluded
and even suvage pleces, a thing called a Home or
Householdj in which children were often to de found
for considerable periocds at a time.27

In the same satirical mood, he went on to say:

We aay even expect to see the expariment of
& human home being started again here and there. It
will suffer ridicule at firat like all hold innova-
tions., [...]} But progress will go on and survive
ridicule; and veird as the prophecy may seem today,
we can imagine a time vhen a mothor looking after
her own baby will be s normal :1ghg in this country
and attract no special attention,?2

Chesterton seemed to be tireless in his campaign
against the declining influence of domestic environment, as
his reocurrent references to the subject show., PFor instance,
to mothers who sought freedom in external pursuits, he had
this remark to offer:

The mother dealing with her own daughters 4n her

own home does literally have to deal with all forms

of freedom, because she has to desal with all sides of
a single human soul., 3ne is obliged, if not to talk
with the tongue of men and angels, a{ least to decide

how much she shall talk about angels and how much
about men,<9

26 G.K, Chesterton, *.ore Novelties", in G, K,'s
Heekly, Vol. 1, issue of July 1l¢, 1925, p. 390C.

27 ikid.
26 Jbid.
29 --------, Fancles Versus Fads, p. 154,
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Then, if they thought that others could assume their
educational role in the hoze, he told thexm that "It is only
the domestic dlscipline that can shov any sympathy or sspe-
eially any humor.”3® 4nd 1f they were inclined to underrate
their influence on their children, he rexinded them that
*Teeul & little boy in the street hsas more traces of having
besn trought up by his mother than of having been taught
ethics and geography by & pupil teachcr.“31

2. The Church as EBducational Environment.

since the nature of the whole men reoquires that the
child be educeted as a supernatural being, he needs a super-
natural environment; snd this God has provided in iHis Church,
that great family of Christ in which supernatural influence
end effective education are so perfectly combined. For the
Church, true teacher tlat she 1s, makes use of all the
means at her disposal to lead souls to God., Not only does
she offer the sacraments as the divine channels of grace,
but she aleo calls upon the grandeur of the liturgy, the
beauty of art, and the architecture of her churches as her
audio-visurl aids to help her instruct her children in the
things of the spirit.

30 Chesterton, Ihe Thing, p. 39.
31 ~--=-=-=-, The Comson Man, p. 141,
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Chesterton saw that 1n appealing tc the senses in
order to teach the eternal truths the Church was using a
holy means for & noble end; for he said:

The senses had truly become sanctified; as
they are blessed one by one at a Cstholic Laptism.
'Seeing 1s believing' was no longer trhe platitude
of a mere idiot, or commen individusl, as in Plato's
zoiid} %g was mixed up with real conditions of real
8.16€1,

And 1f from the very beginning the Church has de-
pended on art and architecture to help her present lasting
obJect lessons in the zysteries of the Faith, it was because,
&8 Chesterton remarked: ".rt, and especially architecture,
can express actualities that are at once too large and too
elusive to be expressed in words."33 He then gave the follow-
ing as an example of what he aeant;

ote Mark's Cathedral at Venice is in scme ways a
very curious building, and to some northern eyes
does not look like a Cathedral at all; but it does
look like a thing coloured with the sunrise and the
sunset, in touch with the very ends of the eartl;
open liko a harbour and full of popular poetry like
a falry-palace., That is, it does express the first
essential fact that Catholieisn is not a narrov thing;
that it knows more than the world knows about the
potentialities and creative possib:lities of the world,
and that it will outlast all the worldky and tempo-
rary expressions of the same culture,3

32 Chesterton, 3%, Ihomas Aguipas, p. 138.

33 ~eee- -==, The Hg%} and the sShallowe, London,
Sheed and ward, 1935, p. 103.

3+ Ibid.
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He then went on to 3speax of the lessons taught by
such bulldings, "in the breadth of great gates declaring the

brotherheod of uen, or the 1ifting of great doames pointing

the way oo thelr destiny".35

That the rellgious environment of the Church answers
a psychologicel need Chesterton set out to prove by citing
the attitude of the opponents of this use of symbolic
externals:

It may still te noted that the unconverted world,
Puritan or ra&gen, but perhaps espuclially when it is
Puritan, Les ¢ very strange notion of the collective
unity of Catholic things or thoughts, Its exponents
even when not in any rabid sense e¢neulcs, give the
mogt curious lists of things which they think nake
up Cetholic lifey an odd sssortaent of o:{octs, such
as candles, rosaries, incense (they are always in-
tonsely impressed wi%h the enormous importance and
necessity of incense), vestments, pointed windows,
and then all sorts of essentisls or non-essentials
thrown in in any sort of order: fasts, relics,
penances or the Pope. But even in their bewilderzent,
they do bear witness to a need which is noz 30 non-
sensical as thelr attempts to ulfill £t.3

But lest it be¢ thought thet Chesterton attributed to
these externals a role beyond that assigned thexm by liother
Church, he explained thut the need supplied by such things
rghould of course be described frozm within, by the defini-
tion and development of its theclogicel first principles", 37

35 1bid.
36 Mo' pe 175,
37 1bid., p. 176.
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After grenting the necessity of the knowledge and
understanding of the dogmatic truths, he again stressed his
meaning when he wrote:

I mean that men need an image, singls, coloured,
and ¢lear in outline, an ilmage to be called up
instantly in the imagination, when what iz Catholic
13 to be distinguished from what claias to be
Christian or even what in one sense is Christian.38

And of all the reminders that the Church uses to
inspire the minds and hearts of her children, Chesterton saw
in the image of Our Lady the pover ol her who gives their
ultixate weaning to all thoss other appeais to the senses,
For to him there was no doudbt that

Our Lady, reainding us especlaliy of God Incar-
nate, does in sosse degree gather up and embody sll
those elements of the heart and the higher instincts,
which are the légitimate short cuts to the love of
God.3Yy

And when Pilus I mentioned the ameans with which CGod
in His goodness endowed the great family of Christ to meet
the weakness of man's fallen naturo,“o surely he was thinke
ing of devotion to the *iother of that great famnily as one
of the most powerful of these mneans, a3 for Chesterton, he
thought no education coaplete that did not include the snow-

lodge and love of Gur Lady; and he was greatly concerned

306 Jkid.
39 m.’ P 17“0
'00 Plus XI’ w.g Pe 25.
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lest the Catholie children of England grov up deprived of
this knowledge ard love. This coacern was aade public in
a controversy with Dean Inge:
If there was one thing thet wes tlie soul of
Burepe, mnd rather eapecilally of Englaend, 1t was the
love of Cur Lady. And when we say that we will have
schools in waich such a pover 1s present, we nerely
mean that we will have children educated adoguately,
and aot 1nadaquttaly, and children not cheated of
thelr heritage.“l
Chesterton, then, recognized the educatiocnal envi-
romaent of the Church as a necessary condition if the child

is to develop into a perfect Christian,
3. The _chool.

Pius /I steted that since the school owves its oxist-
ence to tlic initiative of the faxuily and of the Church long
before it was undertaken by the State, "[..._, At must form a
perfect moral whole with them“.53 A3 an educstional environ-
ment, then, it must complement the fazily and the Church if
education is not to fail in its purposec,

Thig Chasterton belleved; and {rom the very beginning
of his literary career he though it his duty to become in~
volved in every school question that arose in England. It
is true, however, that around 1902, vhen Engliash Catholics

4] G.,K. Chesterton, "Cant and Catholic Bducation", in
mg?, vol, 43, No. 24, 1ssus of September 20, 1930,
P .

b2 Pius XI, Op, Cit., p. 20,
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vere struggiing to mainteln tle.r own schools, cu.esterton
failed to see the reason why denouinstionsl schools should

e provided., Dut his strong sense of Justice scon made him
change hiz mind; &nd for the rest ol his life he fought vali-
antly against those wio would exelude religion :rom the
schools of the nation. 7o such he relerred in iuC.:

en say indignently that we ought not to be
worrying about creeds; we ought to be worrying
sbout educstion, They might us well say that ve
must not wvorry about cats, because we ought to be
worrying about kittens. A kitten only means the
first stage of & cat., Education only means the
first stage of some croed, some view of 1ife."3

An excerpt {rom his writings two years later shows
hov fsr he had moved from the stand taken in luC2:

It 15 guaint that peopls tali. of separating
dogius ifrom education. Dogma is sctually the only
thing that cannot be separated ifrom education, It
1s educution, A teacher who ls not autic 1is
simply & teacher who iz not teaching.

To Dean Inge's hope that purely seculsr public educs-
tion will autommtically produce a Chri.stian morality,
Chesterton opposed the rollowing stateuent:

I gather, in his own phrase, that zorals are to be
canght like measles. It is an unfortunate parallel,
for mgasles are infectious and health is not [..._ kut
of course, he never dreamed, when he was a schoolmaster
of acting on any such absurd principle, He did not
think that boys would catch Greek by contagion, or
wvould natursally coms out in spots of decimal fractions,J

43 G.K, Chestertom, "Our Note Book", 1n'§§g_1;15;;;g§gg
London XNews, Vol.1l33,No0.3622,issue of September 1%, 1304, p.3%92.

bl cowcee—w, What's wrong with the World, p. 246,

4§ wemccees, “Cant and Catholic Education®, p. 562,
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In the same article Chesterton continusd to point
cut the absurdity of ansutral educetion; ‘'SHovever, the folliow=~
ing sentence has & curlous simplicity snd chara: 'Under some
neutral heading such a3 'Civic and Personal Duties' & great
deal of Christian teaching might te 1nxrodueod'."h6 Then,
using hls best satire, he went on to say:

I grieve to note this dark and crooked priest-
craft learnt from the infamous Jesults, in the educa-~
tionel policy of the Zean of ot., Paul's, It is dis-
tressing to find him, & dark fifure 81iding noise-
lessly behind the a«rms insinuat 5? relizious teaching
undeor antirely neutral headings.

Thies was followed by a2 series of questions whieh
Chesterton seemed to intend pertly as a rebuttsl to rLesen
Inge snd partly 8s e stimulus {or the mind of the reading
publiocs

What are our Civic and rersonsl Duties] [ow
auch of the old outworn Christian prejudice against
polygamy or murder sre we allowed to 'introduce!
under that nsutrsl heading. Should & wmen keep his
marriage vow: 1s that a Personal [uty. If it is,
then three-quarters of the theory and practice of
modern marriage and divorce is evil. [... ] all
this talk of teaching the duties of citizenstip is
cant and claptrap, when thore are s.ch violent con~
tragts betwoen what St. Au;ustieg called the City
of Bebylon and the City of God,

These passages 1llustrate Chesterton's views on what

the criterion calls neutral education, and his appreciation

46 Jpid.
¥7 lkid.
L8 m., Pe. 563.
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of the vital role of religion in the schools, a role that
the advocates of secular education refuse to recognize,.
Chesterton spoke of these;
‘s tgzone who attack the teaching of religion, which
ara .vxgzgzigmaﬁiggdugiiﬁgﬁi3?1n§34§a§ﬁe 1§c§§ﬁ°“’
:Eigg :%:yg:::::gz.ﬁnd hov small their sect actually
And eight years earlier he gave the world an icdea
of how vast the thing 1s when he wrote, "A religion 1s not
the church s man goes to but the cosmos he lives in," X
Chosterton's works have also contributed his ileas
en vhat the Encyclical condemned as "the mixed school, or
the school in which students are provided with separate
religious instruction, but receive other lessons in common
with non=Catholic pupils from non-Catholic ttacher:“.51
He lost no time in expressing his opinien of this
plecemeal type of Christian education; for in 19C3, &s &n
Anglo=Catholic, he published an article spariling with phil-
osophy, logie and humor which made his position clear, This

excerpt cenveys his ides:

49 G.K, Chesterton, "wWe Are Not Cranks", in G, X, 's
¥eekly, Vol. 11, issue of July 19, 1930, p. 295,

% 31 R IRRressions, Sew York, John Lane
Company, 1922, p. 215.

51 Pius iI, QBa Gh%es Do 27.
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1 believe in 5 religion: and & aan who believes
in a religion disbelieves in bits of that religzion.
The pedantic way of putting it is that once a thing
is organic and living it cannot be divided without
death, If you love the dog on the hearthrug, you
doen't like parts of him on the hearthrug. %The more
you want to {ind your wife in the dining-room the less
(a3 & rule) you want to find half your wife in the
d4ining-room. Half a wife is not better than no
marriage; it 1s worse becsuss it is being & widowver
instead of a bachelor, Therefore, anything that has
in 1t a center of being and a circulation of strangth
cannot Le cut up, <

idnd more than twenty yesrs before Pius 11 said that
religion should be the foundation snd crown of all education

from the grades to the univeruxy,)B Chesterton wvrote about

the importance of this continuity in religious training:

To teach children only the first elements of
religion 1s like reading children only the first
chapters of a detective story. It i3 cruelty to
children, Ths last chapters of a detective story
&Te necessary in order to make any sense of the
first. [.... And religion is a detective story, in
the sense that its secret is not only setisfying, but
also atartling. 7o bresak into the middle of a thing
like that and say 1t must stop &t pige five is
exactly like bdreaking into the middle of a romance,
or of a riddle, or of sn znecdote, or of a practical
Joke. In all cases you are cutting the thing off o
at & point before you have come to the point of it.-

Chesterton identified himself with those who believe
that 1if Catholics asre to teach Catholicism all the tiae,
they cannot merely teach Catholic theology for part of the
time, wvhen he wrotes

52 Chesterton, "COur Hote Book", p. G935,

53 Plius XI, Op, Cit., p. 27.
5&% Chesterton, "Our Note Book® p. 65..
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It 13 our oppenents, and not we, who give a
really outrageous and auperstitiocus position to
dogmatic theology. It iz they who suppose that
the special ‘subject' called theology can be put
into pecple Ly an experiment lasting half an hour;
and t this magl inoculation will last them

& waek ln & wvorld that 15 scaxed through
and through with a contrary conception of 1life,59

In another work, strange es it may seem to sowe, he
showed more tolerance towards secular education which made
no pretense of teaching any relizion than he 4id towsrds
the mixed school whiech prided itself on teaching an adequate
smount of religion, and succeeded only in belittling an
extremely luportant thing:

secular education is more sensible than maling

religlion one of the extras; like learning fret-work
or Portuguese, .nd this principle is important in
the controversy about religious education, because
it iovolves the wholes guestion ; ee, the question
of what is called 'atmcsphere'.)é

To him, educational enviromsent meant this all-
pervading religicus atmosphere that did not admit of baro-
metric fluctuations between religion gnd non-religion. That

i3 why he said:

55 Chesterton, Xhg Coamon an, p. 167.

56 “’“”’M&'M” Beaconsrield,
Darwen Finlgyson, 1 y Do .
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The expression, 'a religious hour' is something
like & contradiction in terms. And it is amusing to
note that the same casual sceptic who i3 always sncer-
ing at the orthodox for thelr forms and limitations
who 15 always talking of their Sunday religion and iheir
separation of things sacred and profsne, is gensrally
the very azan who is most ready to make fun of the idea
of & religious atmosphere in the schools. That is to
say, he of all people, objects =zost to sacred and pro-
fane things being uni%od and to a religion that works
on vweek-days ss well as on Sundays, 57

However, strong as was Chesterton's fsith in reli-
glous education, his imowledge of human nature prompted hin
to write in 1911:

The foil may curve in the lunge; but there ic

nothing dbeauntiful about beginning the battle with
8 crooked roll. 350 the strict aix, the sound
dootrine, may give & little in the actual 7ight
with tuc{l; but there is no reason for bveginning
with & weak doctrine or a twisted aim,’v

As the Encyclicel states, in the Catholic school the
varioua branches of secular learning do not eater into con-
flict with religioua instruction to the detriment of educa-
tion; for it is the purpose of such a school to ground stu-
dents 80 thoroughly in sound doctrine that even if they have
to read suthors propounding false doctrine, it will not hara

thenm, °9
It 1s interesting to find Chesterton anticipating

the same¢ thought by twenty years, when he wrote:

57 mﬁ-, Pe 1150

5J G.K. Chesterton, Alerms
Dodd, .lead &nd Company, 1911, p.

59 Plus AI, Qp. Cik., P. 29.

3, New York,
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Religious and philosophical beliefs are, indeed,
as dangerous as fire, and nothing can take froa
thez that beauty of danger. But there 1s only one
way of guarding ourselves ageinst the excessive
danger of them, and that is to be gteeped in
philosophy and socaked in religion,»V

ind nine years before the Holy Father sald that in
such a school, moreover, the study of classical literature
will do no dammge to moral virtno,él Chesterton declered
that

Every =man ought to have read enough good litera-
ture to know when he is reading bud literature, and
to go on reading it, He ought to have had wha% is
rightly cslled & liberal education, that he may
know the largest purposes to which nunan language
has been put. [...] The highest outcome of an
interest in literature i: a finer interest in life;
and bad literature as well as good may throw a
light on life, if we have lsarnt to know light
from darkness,.$2

The Encyclical coampared the Christian teacher to the
bee, which takes the choicest part of the flower and leaves
the rolt.63 This seems to be very much like what Chesterton

sald in 1909:

%o know the best theories of existence and to
choose the best from them, 2ppesrs to us the proper
vay to be neither bigot nor fanatie, but something
more fira than a bigot and more torriblauth;n &
fenatic, a xan with a definite opinion.

60 G.N, Chesterton, iJeretics, Wew York, John Lane
Company, 1909, p. 2%,

1 Pius XI, Qp, Lit., p. 29.

62 G.K. Chesterton, “Our Note Book", 1“»222T§%lﬁéiiaﬁzé
London lews, Vol.l57, issue of Octoler 9, 1320, p. Sko,

63 Pilus XI, Op, Git.s Pe 29,

64 Chestaerton, Hergtics, p. 29¢.
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The following year, he roturned to the subject to
deplors the fact that this wes not being done by the modern
world, whkose tendency was towards rejection rather than
selection, with the result that

Cur modern prophetic idealism is nerrow becsuss

it has unfergone a persistent process of elimination.
We must ask for new things because we are not allowed
to ask for old things. The whols position is based
on this idea thet we have got sll the good that can
be got out of the ideasof tre past, But we have not
got all the good out of them; perhaps at this moment
not any of the good out of tham, And the need here
i» a need for eonplgtc freedom for restoration as
well as revolution.b5

This type of progress in education Chesterton could
not understand, for to his mind, "if there really be anything
of the nature of progress, it must zean, above all things,
the careful study and sssumption of the whole of the pant".66

Like the Holy Father who urged the Christian teacher
not to be hasty in sbandoning the o0ld which the experience
of centuries has found sxpedient snd profitable,®? Cnesterton
was always ready to glve due credit to the »ust for the pro-
gress of the present; for he believed that Fwhen there reglliy
is anything like the building of a new c¢civilization, it means
that there has bean & great éeal of guarrying in the ruins of

the old civilization,»5v

65 Chesterton, suat's Wrong with the world, p. 29.
66 -=---w---, Heretics, p. 170.
47 Plus "I, Qp, Cites Pe 29.

6u G.K. Cholterton,ngg!a§§3;ng_zgg;;;§, Rew York,
Dodd, Mead and Company, 1935, p. 195.
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Zut Chesterton could ses that this rcspact for the
past so necessary for the completion and enrichaent ci educa-
tion, was fer from being & popular 1dea in his time. He
complained of this when he wrote:

The modern world seezs to have no notion of
preserving different tuings side by sice, ol allow-
ing its proper snd proportionate place to each, ol
saving the whole varied heritoge of culture, It has
o notlon except that of siapliiying sometuing b
destroying nearly everything. 1 40 not see why any
cultural conquest should te lost or despised, or why
it 1s necessary for every fnghion to wvash away 2:)
that 1s beat in every otner.

On the contrary, " an shoull be & prince looking frozm
the pimnacle of & tower bullt by his futhers, and not & con-
temptuous cad hicking down tha ladders by which he clinbod."7c

fAbout the time when the Eneyclical expressed regret
that the teacling of Latin was [alling morec and more into
disuse in modern education, Chesterton paid the following
tritute to the language of the ancients:

Jow the true tcscbing which strengthens and

steadies the mind [,..] has, in fact, come down to
us very largely from the cuiture of those great
languages in which were written the works of tie

last Stolcs and the fir gt Seints, the Gree: Testa-
aent &nd the Roman Law,

69 G.K. Chesterton, jll I survey, london, -ethuen
‘nd cmw' 1Q33‘ P 1J~c

?o . Snay v -

’ 126 .

71 ~==-=---, Ggme to Tnin: of It. London, etruen
and Company, ¢93U, Pe W3,
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If #lus XI thought that the noble¢ traditions ol the
past require thst the youthh commltted to Catrolic schools bde
fully instructed in the lelters and sciences in sccordance
vith the exigenciss of the tlmes,72 Chesterton, too, held
the sause 1cee in 191C vwhen he wrotes

As & part of personal character, asven the

moderns will agree thet zany-sidedness 1: a merit,
and 2 merit thet may sselly be overloohked. This
balance and universality has been the vision of
many groups of men in many sgos. It was the Literal
Education of Aristotle; the iacz—or-all-tradea
artistry of Leonardo da Vinecl and his friends; the
sugust smeteurishness of the Cavalier Person of
Quality like S8ir willian Temple and the great Barl
of Torset.73

On the whole, the icdeas found in Chesterton's works
concerning the environsental aspect of the school, be it
neutral, mixed, or Catholic, may be saic to Le very auch in

agreement with the criterion.
k, The World,

The fHoly PFather did not want it to ‘e forgotten that
besides the home, the Church, and the sciwoel, the world is
also an environment whoze powerful influence on the young
cannot be ignored, an enviromment fraught with danger for
the unprcparod.7“ And Chesterton has left us an i1dea of how
the world goes about its tesching:

/2 Pius Al, QRa Cit., P 3C.
73 Chesterton, »hal'S WIODK VAt: fhe sopld, p. 153.
7“ rius AI' wa' Pe 310
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The real world, that roars round the poor little
gutter~-boy as he goes to school, 13 an utterly anti-
sducetionsl world, If the school is really giving
ary education, the world 1g certainly engeged day and
night in ruining his education., Fer the world gives
him things anyhow, in any order, with any result;
the world glves hin things meant for somebody else;
the world throws things at him from worning till
night; te blindly, macdly, and without meaning or
alng this process, whatever else it is, is the
exact opposite of the proceszs of education, The

tter-boy spends sbout three-guarters of his time
n gzttinc uneducated. e is educated by the modern
State dchool. i 13 uneducated by the modcr% State,
Because the state is in a devil of a state.?

Although this was written in 1933, comparison with
what he wrote in 171C fails to show any inconsistency in his
thought in this matter, The fol.owing 13 an exanples

Real educationiasts have to resist a iind of
roaring cataract of culture, The trusnt is being
taught all dey. I1f the children do not look at
the large letters in the spelling-beck, they need
only welk ougside and look st the large letters on
the poster./

It will be noticed that, unlike the Holy Father who
hed all youth in mind, Chesterton in every case referred to
the poor whose cause he always championed,

Continuing hia remarks about what children learn

from the world about them, ae wrote:

If they cannot learn enough sbout law and
citizenship to please the teacher, they learn
enough about them to avold the policeman, If they
will not learn history forwards from the right end
in the hiatory books, they will learn it backwards
fros the vwromg end in the party nevspapers.?7

75 Chesterton, 4l 1 gurvey, p. 162.

76 ew—=-——-, Whpt's uWrong with the World, p. 21l.
77 Ahpid.
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Chesterton went on to explaln tiat i ths chiliren
are being neglected Ly those responsibdle for their education,
they ere far from being neglected by the world, ie thought
that

S0 far {rom Loing without guidance, they are
guided constantly, earnestly, excit { only guided
vrong. They are not at sll neglected {.... They are
not like sheep without a shepherd., They are more
like one sheep whoa twenty-seven shepherds are shoute
ing st. A1l the nevwspapers, all the new advertisements,
all the new medicines and new theologies, all the gZlare
sand blare of the gas and brass of mcdern times - it
is against these that the national achool must bear
uvp Aif it can,7-

S0 it 13 against ull this that the school must com=
pete for the souls of the young., And Chesterton would not
leave anyone under the false impression that it would require
anything less than strong competition on the part o! tha
school te counteract the eppeal of the world, so he 1istold a
few of the things expected of ti.a _chools:

4 modern .ondon school ought not mersly to be
¢learer, kindlier, more clever and :more rapid than
ignorance and darzness, 1t must also be clesrer than
a plcturs posteard, cloversr than a _imerick competi-
tion, quicnar than the tram, and xindlier than the
tcv‘rn. The school in fact has the responsibility
of universal rivalry., we nsed not Jdeny that every-
where there is a light that must conquer dar:iness,
But here we demand = light that csn conguer light.7%

‘oreover, regarding the danger of worldly reading
sgainst whnichi Plus xI warned parents and educators to pro-
tect youth,°“ Chesterton wrote im 15Cu1

T Mo, pPs 212,
79 1bhid., P. 213.
WO Plus LI, w.g p. 31.
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Papers are permitted to terrify and car.cn the
fancy of the young with innumerable details, but
not perrmitted to state in clean legal language what
the thing is about, They are allowed to give any
tact,gbout the thing except the fact that it is =
linqg
If 4t 48 true that the world forms & necessary part
¢f the whole educational environment of youth, end since
the young muat grow up in soclety, it is no less true that
the nature of its influence calls for the conutant and com-
binsd vigilance of the howme, the Churchi anc the schoocl. it
was beceuse this need for watchfulness was s0 clear to
Chesterton thet he secmad tireless in trying to alert thoze
in charge of education to the dangers to which youth is

exposed,

&1 G.,K, Chesterton, b &ons1 y London,
Methuen and Company, 19C., p. lch,
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The Encycliesl Divipd Jllius Magistri was chosen es
the criterion against which to measure the extent of the

agreement of Chesterton's educational thinking with Catholic
taschings because of 1ts wvalidity and its reliability, The
characteristic notes wvhich gave 1ts functional value to the
criterion are its unigueness, its comprehensiveness, its
flexibility and its permanence. These =arks show that the
pepal document possesses the breadth of scope required te
make it an e¢fficient testing ground for the vast range of
Chiesterton's ideas,

An introduction to the writer on whose educational
ideas the criterion was set to work consisted of a brief
blographical sketch followsd by a survey of his literacy
career as & journalist, poet, novelist, essayist, and biog-
rapher. As & Journalist and primarily interested in social
Justice, Chesterton was, more then most writers, expossd to
the influences of his day. Among the social forces thet
had & bearing on his works were: the pessimistic philesophy
and the decadence of the sighteen-ninetiesj the popular
Imperisliss which found expression in the Boer wWarj; the false
philosophies of life advocated by many of his contemporaries
a8 the answers %o the socisl problems ol the times; and the
effort af the _ibersl Party in Englend to bring about soclal

reforas based on the principles of soclelism., His vigorous



SU-MARY ABD CONCLUSIOXRS 159

reaction against these forces is apperent in his works.,
Chesterton's writings also shov him actively engaged in con-
troversial issues on the glde of distributive jJustice, the
educational rights of parents, and the taaching of religion
in the schools,

Chesterton's ideas on the nature and the importance
of education vers examined in the 1ight of the criterien,
and & remarkable similarity with those of Plus I was noted,
Botl. deplored the absence of sound prineiples, the inversion
and shifting of values by modern men, and man's conatant nead
to be remsinded of the fundamental truths. Both signalized the
nental confusion axong edvcationalists concerming the true
nature of sducstion, and the increasing number of theories.
Chestertonts diagnosls of man's restlessness in his search
for happiness in educt&tion alone wss found to bo the zame as
that of the Holy Fatlier who stated thet man, created by God
and destined to enjoy the Beatific Vision, can never le
satisfied with material things. ¥%ith this truth in aind,
Chesterton pointed out to the educators of his day the
futility of trying to prepare the child for such a zublime
destiny by any other means than Christian education.

lio disparity has been detected between the thoughts
gleaned from Chesterton's writings snd those contauined in the
Bneyclical on the distinctive roles of the Church, tle ramily,
snd the State ag agents of the education of youth,



SUMMARY ASD COHCLUGIOMNL leC

The study of the nature of the educand under two main
aspects: men aecording to God's design, and man according to
the naturalistic notion of his being, brought out in relief
Chesterton’'s idess on uan's 4ignity and destiny., Despite &
noticeable abgence of explicit reference to the role of the
sacrsments and grace in Christian foriation, Chesterton's
writings testif{y to the fact that he held the Chriatian
philosophy of the nature of man.

Chesterton's thinking on the child's whole environ-
ment was found to be consonant with what the criterion con-
tains concerning the Christian family, the Church, the school
and the world, as educative influences.

Besides giving evidence of the complete agreament
between Chesterton'’s educationsl thinking and the principles
set forth in the criterioun, this researcl has yielded the
following by-products:

1, Chesterton's works contained ideas on every aspect of
sducation treated of in the criterion,

2. In sixty per cent of the references, Chesterton anti-
cipated the Encyclicel.

3. MNo significant difference ssems to exist between the
educational thinking of Chesterton the non-Catholic
and Chesterton the Catholice.

4, There seems to be enough evidence that Chesterton
possessed all the =marks of a Christian educator,
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is teaching the o0ld doctrine rather than defining new laws.

"Thinking with Rome", Editorial in Americs
Vol. 42, No. 19, lssue of February 15, 1930, p. Wi7. ’
{o

entions the favorable reception given the Encyclical
by the non-Catholic world in general. Useful in explaining
the comprehensiveness of the criterion.

vPapal Honors for Two English Catholic

Writers", Edi in Ege Catholic ¥orld, Vol. 13%, No. 432,
issue of July s P 493,

Editorial on the occaslon ol the bestowal of the
Knight Commandership with Star, of tre Order of sSt. Gregory
the Great, on G.K. Chesterton &nd Hileire Belloc, by Pope
Pius XI. -entioned in the biographical sketch.

"Death's Harvest", gditor in Comgonweal,
vol. 24, No., 9, issue of June 26, 1930, p., 243.

A tribute to the rapidity and the constancy which
charscterized Chesterton's cnormous literary production. A
note included in the blographical sketch.
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APPERDIX 1

ABSTRACT OF

The purpose of this study was to examine the educa-
tional ideas of Gilbert Keith Chesterton in order to ascer-
tain the extent of their agreement with the Encycliecal
Divinl Illius aglstri, by Pope Pius XI, which was used as
the criterion.

The four-dimensional nature of the prodblem derived
from the following facts: (1) Chesterton wrote no beok on
education as such; rather are his ideas on tlids subject to
be found embedded in much of hisz work on other topics;

(2) nost of his writing wvas done as & non~Catholic; (3) he
did no formal teaching; and (4) he did not claim to be an
educator; on the contrary, he disavowed any such implication.

The research was based on the hypothesis that the
ssze Catholic principles that governed his treatment of other
gocial questions applied as well whenever he dealt with edu-
cational issues in England.

1 Sister Mary ‘arguerite Flanagan, doctoral thesis
presented to the Faculty of Psychology sad Education of the
University of Ottawa, Ontario, 1906, xi-175 p.
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The method of procedure consisted of:
A critical enalysis °f'21!1%%.1%%%%&.3!&}5{%& as the
criterion with esphasis on the acteristics of unique-
ness, comprehensiveness, flexibility and per=manence.
4 study of Chezterton end ric times, comprising & sketch
of hig life and works with & glimpse of the sccial
forces that influenced his writings,
in examination of Chesterton's ideas on the nature &nd
lmportance of Christian education in the light of the
eriterion,

An eveluation of his views on the Church, the family snd
the Jstats ao thc agents of education.

4 scrutiny of Chesterton's thought on the educand which
necossarily included his philosophy of man.

An inquiry inteo his thinking on the importance of
environment ia education.

The research led to ti.e following conclusions:

Chesterton's works ylelded ideas on every aspect of
sducation trested of in tne Encyelical.

Theso idecs were found to be in full agrecment with the
principles set forth in the criterion.

In sixty per cent of the references in tnis thesis,
Chesterton anticipated the paspal message.

No significant difference scems to exist between the
educetional thinking of Chesterton tne Catholic and
that of Chesterton the non-Catholic.

Chesterton possessed the marks of a Catholic educstor,



