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BY WAY OF INTRODUCTION.




"I WRITE FOR THE PUTUFED".

Hueh has been written sbout Cardinal Howmen since his death st
the Oratery, Bimmincham, on Aupnst 11, 18%80. The nast fow years, cape-~
2iplly sinee 1945, the centenary of his conversion to the Catholic Churel,
has witnessed & renswed intorest and a fresh appraiasl of ths Sardinel's
many-sided genius. Cne has bui to note thes new edition of Nommsn’s wrie
tings, whkieh Losguans, Gresen snd Co. has enbrusted to the americen seholar,
Dr. Charlss Frsderick Harrold, Profespor of English at the Chio 3tate Uniw
versity. (1), So far Apologis Pro Vita Sua, 4 Grammar of Assent, The Idea
of a Universi.t;, and three volumes of the Esaays and Sketohes have appes-
reds (2)e Further three books of essays, Centenary Essays, published in
London, A ‘X‘iibute 1o Rewsmn, published in Dudlin, and Americzan Essays for
the Newrman Centennial have added valuable information and eritieal inter-
protation of Hewman's thowght. The words of Dr. Harrold are particularly

appoasite:

0% the muking of books on Hewman there ssems to be no end,
It is said that, in 1833 duxing the centernry of the beginning
of the Oxfaord Movament, no fewer than 10,000 books and articles
appoared to celebrate the ococasions Ve have now arrived at ano-
ther contennial dates, the one-lundredth enniversary of Cardinal
Rewman's conversion %o the Remen Catholis Church, and although
wo are in the thross of war, more books snd articles on the great

(1) The works of Cardinal Hewrmen were published during his life-~
time, and sinece bthed time have never bean oubt of print. The 1940-41 bom-
bings of London and the resultant fire in Paternoster Row destroyed the pla-
tes and the existing stock of his writingso, .

(2) Dr. Harrold disd on July 10. 1948,




Cardinal are pouring troé the preases“. (3).
"fugh of Newmnn®s atory has been tcld again and ggain; mmch

has nsver boon told et all", {4). I think 1% true to say that of all

the critical warks about Newmen, that have been written in English du-
ring the lsat iwenty-five years, too fow have deslt with Newman as an
sducetor, auxl what was meant, as he understood §4, by that "high word”
alucation. It should be montioned that the writings of Professor »chael
Tiernsy, Roger J. HicHugh and 7. I, Pe Stogkley ars extiremsly valuable dis-
cussions and oriticisms of Nowman's educatioral philosophy. O0f doubtful
value are the writinge of Father T. Corcoran, S.J. . In liberal Education
and NMora) Ai':u;, & eritical Suyvey of Kewmant's Position, a rether distur-
bing picture of the great Oratorisn's educational views sre given, proba-
bly dus to vthe fact that the author almost wholly deale with Newran®s Uni-
versity lectures in daveloping his thesis. {5). But as a whole no work
has sppeared in Inglish which is compareble with that of the French seho-

lar, Fermande Tardivel who has written "what is likely to romain the best

(3 ) Charles Frederick Berrold, John Henry Newman, longrans, Creenr
and Coe, 1945. Poe .

{4) Haisie ¥mrd, Young ¥r, Nowman, london, Sheed and ¥ard, 1948,
Pe vii.

(5) Thought, Vol. 1. No. 1 June 1928, pp. 54-71.




book (8) on this sspset of Nownan®s life and workv. (7).

{8) J. He Fownan, Dducateur, Paris: Beaouchesnes, 1957.

{7} a Tribute %o Newman, Frofessor llichasl Tiernoy, Satholie
University, Dublin, Browne and Nolan limited, 1945, pe 177. Speaking
of Pornande Tardivel!s book Professor Liernsy shows how the quthor ro-
futes the in‘cérpretation of Yather Coscoran regarding Nesman's ceducatioe-
nal aims {(lewmn®s Theory of Iducation by Reve s J05C0OraR, eJey e Lithe
Printed for acadenic use in the Department of Zducation, University Cole
lege, Lublin, 1920). Professor Tiernsy says in part: "o Irish reader
of this cool, objective apd well-informed French critic rmot bs saddened
t0 meot on her segond page the judmient that 'dewssn' Sducatour a &ié
Studis & rebours en Irelande,” ani to find that one of her roasons for
writing {n French was to aveid appesring to provoke coniroversy with ex-
ronents of wrongeheaded Irish viewus. It is regretinbly the cass that the
sole considerable work on Howixn done in Ireland for :any years was cf @
ature 40 Jjustify sueh strieturses, and still mors regrettable that this
work was reinfarced by lecturss of considerable asuthority and powzer, de-
livered to several pgoneratlions of atudents of educaitional theory in the
Jollege vhere Hewman's name should be most especislly honoured. The atten
tion there deovoted $0 his university writings has thus had its disconcere
ting and painful, as well as its pleasant aspects. Too many of those Irish
students, of whose caiing achisvemsnts for religion end lsarning he apoke
with sueh hope and eloquencs, have been Laughd, while allowing him as iy
perioreo a flourish of coaventional faint pralse, $o deery and dismiss as
valueless his toacliing as a whole. They have been indscirinated with the
belief that apart Srom « - « « his incidental teaching on the psyehology
and logie of the eduzative processes in thamselves, tis philosophy of Li-
beral Fdueation iz to be summarily rejected”™. Ipecidentally Profeoscor Vierney
adds this fliumineting foot-note: "Mhe Loldness of this devaluaiinn deserves
particular emphasis”.

{Catholic Universitye. De 177).




CHRAPTER I.

Theology ir Education.




"Here we have an explanation of the mltitude of off-hend
sayings, flippant judements, and shallow generalizations, with which

the worid abounds™.{l).

Thaories regarding education follow elosely the pattsrn cut
out by philoscphies of life, end such philosophiss are consiructed from
ansvers o fundamental gquestions. One should see then what thess funda-
msatal questiops were, and ir partiecular those vhich had @ dbesring unon
sducation in‘ﬁﬁgland and in Treland in the ninstesnth century.

Ts give 8 history of all the influences thet have affectad Tn-
glish sducationnl thecry and proctice during ths period of Newman's life,
or at Least up to the perled of the first publication of hias leectures,
Ulsecurses on the Scope and Nature of University Fducation, addreczsed to
the Catholles of Zublin (18358) (2) would be & long and difficult task,

To ccmprehend fully and bto avaluate accurately all the influences great
ard small would g5 far beyond the seope of this essay, but it is necessary
in order to understacd Kew:uen's thought and reaction to these theories to
state in brief and &s carefully as possible the basic philosophies or

moulds of thought of the time. But at the risk of over-simplification, one

(1) Thd Idea of a University, Disecourse IV, p. 57 all quotations
from the Idea of a University, unless otherwise stated, are from the new
edition, edited by Dr. Harrold, 19476

(2) Newman's Discourses were composed and published between No-
vember, 1851 and November 1852, They were ten in number and were published
in pamphlet form.




can, 1 think, with rcascnable security select a trend or two sufficiently
general snd comprohensive enocugh whioch will give a clsar and true back-
ground to Inglish educational thoupght of the first hall of the nineteenth
century.

Matthew arnold {3), a contempory of Cardinal MNewmxn, in his wri-
tings on Inglish culture and educa¥ion is a reliable critic of hiz times,
He it is o gave us the "harbarians” and the ¥philistines™, words Rieh in
neaning in delinsating the characteristics of the two upper social classes
uho dominated England®s cultural, seientiffc, cawmercisl, and gy its re=-
11zious 1ife and thouvht, for at least a contury and a half after the Iandus-
trial Revoluticn.

“$he current of thought in Victorian times can only be under-
stood by taldng a3 8 starting point the inherited tradition of the
tures great classses into which datthew Arnold divided the nation.
The working class wos still prone to take its ideas from the other
t%w0o classes, whom Matthow Arnold named the "bsrbarians® and the
"philistings™ o« o o ¢ ¢ o o ¢ ¢ s ¢ 5 6 0 4 o e 0 0o e 0 e a0 0 @

® © » & » & 9 6 @ ® O ® @ O & &4 @ © o O ¢ & O W S @ & O ¢ ¢ S & &

It is not easy thersiore to treat the ¥id-Vietorian idsals in a

dispassionate historiesl spirit, but the true bvackground cf educa-

tional difficuities in the niddls of the nineteanth century cannct

be understood exsept by realizing the good end bud festures in the

ideals of the 'barbarians' and the Tphilistines®." {(4).

The same historien of Xnglish education gives an exesllent ourms-

tion of the principsl chsracterisiics of the differcnt nglish classes,
This will be of value in estimating the driving forces which acted upon and

save & cast o Znzlish pedagogical idsaes of the period. oo condinuing with

the same author he says:

{3) HMetthew Arnold 16522-1883,

{¢) R. Le. Archer, Secondary Education in the Iiinesesnth Jentury.
Zanbridgze Unlversisy Press, 1923. pe 178¢




“"The barbarian set of ideals hed s long pedigree. Feuda-
1ism, chivalry, the 'eourtly ideal’ of "uocen Tlizabeth's ags,
tho feelings of the cavaeliers, the torylsm and high ehurehnan~
ship of Gueom Anns's time, bad 811 left their nark upon it,

This mode of thought had extended fer beyond the landed eristo-
eracy. 1t pervoded the Church, the professional c¢lasass, and
the universities. The 'philistine’ idesls wers of later growth,
They owed scrthing to sarlier Puritanisa; but in their Victorilan
form they bocame recoguizable only after the Industrial Xevolu-
tion had created a powerful mmmifacturing classe Spesking zcno-
rally, they were the ideals alike of the weelihy manufacturer,
the shopkeepar, and the clerke 3ll non-conformists wore Yphie
1listine®, end not 'bsrbarien?, sthough ell philistinss® were not
pon-confornists. Most pbilistines' were lilboral in polities,
and their liberalism was more usually of the "imncheeter” brand
ghan radical; most *barberians'! were conservatives, bul, if they
wers liborals, 1% was almost always of the whig brand“. (5o

Tt is clear to everybody that onlv a very amall section of any group of
class are ar’t'iculate in their views, so ono should kesp in mind thet in
speaking of the educationsl ideals of a class we are thinking oxly of &
amall minoﬁty of that class. The educational ideals of tLe *barbarians?
can be quite easily and quite handily summed up in two words - the publie
sehoel, with all thet it meant and still means, %o the school-~tie claés of
"mglishmane (6)e

Now, what then were the ideals of the *philistine® ¢lass? The
barbarian summed up his educational philesophy in the public schoale oOF
the 'philistine® it is not as simple as that. On the whole he hed nors
definitely formulated ideas than the 'barbariant?s e was a conparetive

new-gomer in Lnglish life, and as a result, sinco he lacied a past, he had

{5) ibid.

{6) "On liay lst, 18038 he (Newmen) was sent to a private school at
Daling, taught by Ur Nicholas of :adham Collegs, Oxford. Lis owmn entreaties
aided those of his mother and schoolmaster in preventing his geing to Jin-
chester, and he remained at zaling until he went up to “rinity Colleke, (z-
ford. Thus he never was at & public school". .ilfrid ard, Life of Johu
Henry Cardinnl liewnen, Longmans, rcen and Co. Lid. London, 1928. Do 29




to meke a present, WHis ideas mr‘z largely bowrowed and ill-digested. Being
largsly furitan 4n background and practice he looksd rather askance et ard

and literature. Political idoas were borrowed freecly from continental 1li-
barals; and his other intellsct:el ideass wers tainted with inflidelity. it
home Yohn Loeke, Jeremy 3entham, John Stuart M1l sed cthera of the same
kind provided 8 scurcao of intellectual end cultursl venser. ost of his
thought was golcurad by Uiiletarianism, Liberaliam, both English and conti-
nentel, and a relicicn without dogae, bsased largely on feeling snd emotion
which clearly show signs, 1Z not the reality, of weiled Agnosiicisn, Robert
Browning the Engliak poet sriting in 1855 eaid:

"'tll we have gainad then, by our unbelief
Is a 1life of doubt, diversifiad by faith
Yor one of feith diversifisd by doubt”. (7).

Hewman hirizelf expreasses a aimiler idee when he says:

Ths religicua werld, &8s it is styled, holds, gererally speaking,
that Beligion consiats, not in knowledge, but in feadling or ssntinent
® o & & o & & O &6 O v O & S 6 S & O & 6 5 & & ¥ @& & & ¢ s S s & 0
You ssa, Gentlemen, how a theory or philosophy, which beg:n with the
religicus changes of tha séxtesnth century has led to coneclusions,
which the authors of those changes would be the firat to denounce,
and has hean taken np by thet large and influential body which goes
by the name of lLiberal and latitudinerien; snd how, where it prewvails,
1t is as unreasonable of course to demand for religicn a gheir ina
University, as to demand one for fine fecling, sense of honour, pe-
triotisn, gratitude, materisl affection, or good compenionship, pro-
posals which would be simply unmeaning®. (8).

(7) Qobert Browning. Bishop Blongrams Apology - Men and Womsa,
Vol. 1, 18535, )

{(3) Iéea of 2 Univsrsity. Diseourss 1) pages 55 and 27,
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"University teaching without Theology is simply unphilosophi-
cal. Theology has at lsast as good & right to claim a plece there as As-
tronoay™. (1)..

It is necesssry now to dimcuss somevhat in deteil some of the
more apparent menlfsstations of the Iiberal, (2) Latitudinerian {3) or
*rhilistine®' philosophy regarding education, and to find out whet zes Hew-
man's answer to the guestion raided. Let us consider in the first place
the foundation of the now universities.

The Estsblished Church being for the most part aristocratic and
conservative sided with the traditicnal view of education, based on the

clasaics, Latin and Creek, ageinst the now science. On the other han@ the

{1) Idea of a University. Discourse IT, p. 38,

{2) liewman defines Iiberalism as "the exercise of thought upon
matters, in which, from the conatitution of the human mind, thought cannct
be brought to amy successful iszue, and therefore is out of place, among
such matters are first principles of whatever kind; and of these the most
sacred and momentous sre especially te be reckoned the truths of Revelation.
Liberalism, theax 2, is the mistake of subjecting to human judgment thoso re-
voaled doetrines which are in their nature beyond and indspendent of propo-
sitions which rest for their raeception simply on the external authority of
the Divine Word©. (ADO].OQ’-QQ Pe 3&).

(3) "Ihe Iatitudinarian doetrine is this: that every man's view
of Rewealed Religlon 1s acceptable to Cod, if hemcts up te it; that no one
view is in 1taelf better then another, or at least that we camnot tell which
is the batter, All that we have to do then is tc act consistently with what
we hold, and to velue others if they act consistently with what they hold;
that to be consistent constitutes sincerity; that where there is this svident
sincerity, it is no metter. [what we profess to be]". {Ibid. p. 48).




denocatric tendency in Ingland had glose reletions with the scientific

and sscularist movements. Non-conformity therefors was drawn to demo-
cracy, immovation and science, A4gain the Frensh Revolution had been st
onece anti-christian and anti-monarechical; hence there was an alliance
between Radicaliam and unorthodoxy, whether unitarian, agnostic or atheis-
tic. HNon-conformity had joined hands with the so-called fresthinking,
anti-christians, The churck and aristooracy being in possession; the two
oppositions, Hon-sconformity and Radieslism, tended to e<¥ together and to
be ragarded as the right and left of one party. The practical question
aT igsue was the excluslon of non-churchzen from the Universities, and from
Opposiuni'sié:.s‘ of higher oducaticn. (4).

Further it should be noted thet the nonconformist Academies, which
met the need in the eightecunth century, had decayed., They would net, even
if they had survived, had met the needs of the secularists. 3o it is plain
thet an oppoaltion to the state of affairks, as represented by Oxford and
Cambridze, could arrive at only ons solution, the exclusion of theology al-
together from the type of university which they desired. They were anxious
%0 found & uanivorsity a London which would exclude religion. Thus the new

University College was opened in 1827. (5).

{4) It was in 1871 when Gladstone, the prime minister abolished
{the religious testa, subseriviion to the Thirty-nine articles, in Oxford,
fanbridge and Durham. "Thus & century of dedete, somatimes very hot godate,
was brought %0 an end, and en educational pclicy which originated with the

*ihilogophical Redicals' and the Franeh Revolution scored 2 partial triumph”,

Jehp %illiam Adamaon, English Zducation, 1789-1802, ZSambridge University
Pregs, London, 1930 p. 418,

(5) Matthew fArmold Jenminced "that poodless institutimm in Gower
Streety,
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It migtt be well to add that the Egtablishsd Church sew that
the new Collegs fulfilled other purposes besides disseminating unortho~
dox views. It taught subjects which could not be founé in the ocurricu-
lum of the Universities and public schools; it was considerably cheaper
and it brought educetion to the atudent?s very doors. So in self-defence,
King's College was founded in the followirg year., In 13830 a charter was
given to & Tederal institution which should consist of University and

Fing's College. {B).

{G) It was in the seme ysar as Herment's reception inze the Cathoe-
1ic Church at Littlemore by the Italisn Psssionist, Father Doxinic Barberi
in 1845 that Sir Robert Peal proposed o fourd the ueen's Ceolleges in Iree
land. The Uniwveraity of London sot 8 pracedent for the thres jween's Colle-
ges of Rolfast, Cosk and Galway . which were founded betwesn 17345-1848, and
wore incorporated as Queen's University in 1880, The constitution of the
iueen'’s Zolleges baniated theology from the curriculum,
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"It will not satisfy me, what satisfies so many to have two
indepondent sysioms, intellectusl and religious, going on at once side
by side, by & sort of division of labour, and accidentally bdbrought to=-

gether" ® (1) .

The exclusion of religion from the university programme brinzs
up & closely sllied problem, that is the problem of undenominmtlonal or
mixed educaticn. This question was to the fore in Ireland since, as we
have aseen, Poel had set up & aystem of undencminational university colle-
ges in 1845, It is neceasary to say something of this before goiné: on to
discuas Newman's position in relation to the general problem of religion
in education, for Nemman was brought to Ireland ic establish a Catholie
university to counteruct the bamsful influense of these “"infidel colleges
for the propagation of infidel and ravolutionsry manis”. (2).

In Ireland the place and function of religion in the clasaroom
wag a -burning question. The govermment or official view was that of e~
ducationsl radicaliam, and it mé exenplified in the Irish national schools.
We Fe Ps Stockley in his scholerly and interesting book, Newman, Education |
and Ireland has this to say:

"and the Irish at homw were being brought up ia *Hationsl

Schools' where no histary might be taught, schools wherein the

great crims was being committed of the cutting & people off from
its cultural past, and where every influence tended to take from

{1) Newnman, Sermons on Various Occasions, No. 1, Intellect, the
Instrument of Religious Training.

{2) Archbishop lfeHale of Tuam to Lord John Russell.




1t Tight nstional prids. Yet this psople had ond unbroxen

boad with the past, its religion; though the chiefs thereof

wers bishops fundasentally imtually opposed in their idess

as %o how the religious life of the Irish people should be
reorganized and prepared for the new zorld of reforms coming
fraa England, rather than persecutions; the new world bring-

ing equalising political rights; putting Catholics into posi-
tions of public trust; infiltrating angliecization et all pores
of the Irish body politic; attempting to give the neaeded higher
education by the hands of a Protestant power, umteady, of cour-
se, to catisfy the instinets, or to tuild uwpon the principles,
of an old Catholic people like the Irish, who dssired, perhaps
they knew not what, but who were ready to follow their bishops,
{3) and wereconscious of distress in the new glare of what was
brought by the foreign school-mastering, with its worshipping

of material success, itz unimaginative practicel commonplsace,
ite dreary officiel irreligion, end its ideals of ecleanliness,
order, industry, and commercialism, together with dull unifor-
aity, and & British imperialism, the whole thing Philistine, &s
%o say - 'on the side of beauty end taste, vulgarity; on the si-
de of mormls and feeling, coarseness; én the aide of mind and
spirit unintelligence, thias is Philistinism’ - (4) to the ecore,
heostile to lccal tradition, to the reeslities &nd verieties of
smaller nationalities, and to everything that would make en Irishe-
man care to 1ive in Irelend nmore than in any other imperial area®(5).

And furthermore sccording to the government opinion religlon was merely one

subject among cthers which formsd the curriculum, and the influence of re-

(3) One seetion of the Irish bishops, repressnted by Doetor rurray,
Archbishop of Dublin, and Doetor Crolly, Archbishop of Armegh approved of the
Tueen's Collepes "ms tho maximum concession that could be expescted from a
British govermment pledged to uphold Protestantism; if certain *safeguarda’
7ere provided and if e fair proportion of Catholics were admitted to the Se-~
nate and staffs of the colleges, they were willing, while meintaining the
principle of soparate educetion, to seneciion the admission of Cetholic siu-
dents”. Roger J. McHugh., Kemman on University Lducation, 1944, Browne amd
Nolan Limited. Pe X

{4) ¥Matthew Arnocld, Celtic Literature, VII.

(8) 4, F. Stockley, Newnsn, Edusation and Ireland, Sands ard Co.,
London, pre 7, 8e
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ligion upon those other atudliss, and their influence upcn roeligion was
irmaterial. {G)e

In conclusioca we might add that the Holy See w»es against mixed
education anf s 8 result the Quasn's Colleges were condemnsd in 1847 and
1848, Pops Pius IX further recommended to the Irish hiererchy the founda-

tion in Irelend of & Cathiolic University. (7).

{6) It should be noted that ths British govornment agreed to esta-
blish Catholic halls under Cotholie deamns, to assign lecture-rooms for reli-
gious instruction, and tec take disciplinery msasures pgainst temschers who
attacked rovealed religion or students who failed %o attend their religi-
ous duties.

{7) "It is doubiful whether without grest pressurs from Rome the
Catholic University of Ireland would have taken definite shape at ell; but
the need of combating Zhe vueen's Colleges wyes urged on Pius IX by his ed-
visers. These included the Roctor of the Irish Colleze in Rome, Doctor Paul
Culien, an able theologian end Oriental scholar, who was destined tc play
one of the chief parts in the Catholic University". Roger J. licHugh, Newmsn
on Univeraity Fducation. pe XIII,
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"Here then, I conceive, is the object of the Koly Seeo &nd the
gatholic Church in setting up Universities; it is to reunite things which
were in the beginning joined together by God, and have been put assunder

by man'. (1)‘

It is nct necessary in this essay to go into the steps taken by
the Holy See and the Irish Hierarchy to inaugursie a Catholle University
in Irelend, Suffice it to say that the Irish bishops at the episcopal sy-

- ()]
nod of Thurles held in 1850 presided over by Arehbishop Cullen, passed a
formal resolution to take steps to found a Catholic University. (2). In
July 1851 Hewman was asked to become the first rector by srchbishop Cullemn.

Hewman's aims in accepting the Irish bishop's request o becone
rector (3) have been left on vecord by himself.

"] contemplated making provision for both the liberal and

and professiocnal educatlon of the various clesses of the coamnu-
nity, but I adied other objeets still larger as well as variocus

in their nature, these for instance of providing philosophical de-
fences of Catholicity and Revelation, of creating a Catholic 1i-

torature, of influencing the general education of the country, of
giving a Catholic tone to society, and of meeting the growing

(1) On the death of Archbishop Crolly in 1848, Doctor Cullen was
appointed to Armegh with the express intention of setting up a Catholie
University.

(2) It was at this symcd that the bishops by a narrow majority
{ Wilfrid Ward ssys by a majority of one) dscided that any priest when enga-
ged in administrative or academic work inm the wueen's Colleges would be
liable to ecclesiastical censure and suspension. Thus the yueern's Colleges
becane in effeet closed to the majority of Irish Catholic students,

{3) It was on November 12, 1851 that the Irisk Bishops passed s
formal resulution inviting Dewnman O be Recior.
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gecgraphical importance of Ireland". {4).

In 1351 Newoan et the request of Dr. Cullen went to Dublin to

dellver some lectures szalust mixed educstion. They were ten in mnmhar;

the firet five were dellivered in the Rotunda, Dublin en Tive successive

liondays from tay 1l0th to June 7%k, 1852. Due %o the strain of the sshile

11 trial {5) which gtarted oz June 2lst, Newman found it impossaible to
deliver the five remaining diseourses; howsver the ten discourscs were

published in pamphlet form in Dublin. (6).

what plece doos religlon necoessarily occupy in a satisfuciory

o

gysten of eduea.tion‘.’ 7o this fundamentally lmportant queation Howmmon do-
voted tho i.‘ir:it’:. five of his discoursss:

1. Introcductory.

2. Theology a Branch of Xnowledge.

3« Bearing of Theology on Cther Branches of nolledce.

4. DBearing of Cther Yranches of ¥nowledge on Theology. (7).

5. Universal Xnowledge Viewed as One Yhilosophy.

{4) ¥y Campaign ir Ireland: p.S.

{6) A 1ihel action brought by &n unfrocked Italian rriest, nomed
£ehilll, who was engaged in anti-Catholic propaganda in mglend, egninst
llewmen who had ssaisted in exposing him,

(8) It is of interest to note that the ten discourses with a PTSe

face and an appendix wers published in one volume in Dublin before the ond

of 1852, under the title Diseourses on ihe Ceopo and Nature of University

Zducation, addressed to the Catholies of Iublin. Seven veurs later (1330)
after revisions and eliterations the lectures were rublighed in Frngland en-
titled The Scope and lature of Uaiversity TGuecaiion. In 1877 a new snd en-
larged volume took the well-known tifle The Ydes of a Univorsi tye This lssy
edition is considered to be the definitive one.

{7} In the revision of 1859 Discourse V. was ozitied. Dr lizrrold
in his edition of the Idea of a University has included this lesture in the
appendix.
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The firat four lectures were directed in $he moin to emphasi-
sing ttis fatal defect uanderlying tho constitution of the new universi-~
tles, in st far as they banished theology from their enrriculum. Newman
hirnzell says at the beginnizng of the socond discourse:

"It is the fashion just now, 23 you vary =all 'now, %o
ereoct so-galled wniversitics, without making any proviasion
for Theonlogicel chairs. Institutions of this kind exist hoth
here ard in ?Sng,‘lami". (8)0

His main argpment i that a university is & place for teeching universal
imowledre. Henoe for that integrity, theology is necessary.

Row what did Hemman mear by Theology? HRewman who i3 srguing sn
humen grounds, -and, he says, on grounds common with Protestants end other
iionotheists ssems to be holding for Iiaturﬁl Theology or Theodicy,

"by Theology, I simply mean the gclenee of Geod, or the
truthe we know aboud Gad put in%c syntenm; just as we have a
s¢ience of tha stars, and call it astronomy or the cerust of
the sarth, and call it geology". (9).

"Theology, as I bave described 1t, is no sccident of ser-
ticular minds, as are certain systems, for ingtancs, of pro-
pheetical lnterpretation. It is not the sudden birth of a erisis,
asg the Lutheran or Wesleyan doetrine. It is not the spioendid
devslopment of some merising pbilosophy, as the Cariesian or Plse
tonie. It is not the fashion of a season, @s certain wedical treat-
ments may be considered. Tt has had a place, if not possession, in
the intellectual world from time imnemorial; it has beea received
by micds the moat various, and in systems of religlon the most hog-
tile to each otker. It hes prima facie elaius upon mws, 50 imposing,
that it can only be rejected on the graunds of those ¢laims being
aothing more than imposing, that is, being {alss 43 to our owr coun-
tries, it occupied our lengwage, it =moeis us a6l overy turan in our

(8) Idea of a University, Uiscourse I p. 18. It will be mecalled
that the wueen's Colleges were now funcetioning in Ireland.

(8) Idea of a University, Discourse III p. 55
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literature, it is 3ho secret asaumption, too axiomatic o be
distinetly professed, of all our writers; nor can we help
assuming it ourselves, except by the most unmaturel vigilan-
Coe

* » % v s s s s 2 e hen was the world without it? Mave ths
gystens of Atheilsm or Iantheism, as sciences, prevailed in the
literaturs of mations, or received a formgtion o atiained n
completeness suel ae onotheimn? e f£imd it in old Gresce,

and even in Rome, a3 well as in Judea and the Tast. T ind

it ig popular iiterature, in philosophy, in peetry, as 8 posi~
tive and settled toaching, differing not at all in the aprea-
rance i% presemts, whether in Protestant Zngland, or in schis-
netical Husasia, or in the Lehometan populations, or in the (Ca-
tholic Church., If ever there was a subject of thought, which
had enrned by proscription to be received among the studiss of
a University, amd which could not be rejected oxcept on the sco-
re of convieted imposturs, az astroligy or elenemy; if thers be
a sclence anywhors, which at least could claim not to be igno-
rod, bul %o bo entertaired, and either distincily aceepied or
distinotly reprobated, ar rather, which cammot bhe passed over
in & schems of universal instruction, without involving @ posi-
tive dendal of its truth, it is this ancient, this far-spread-
ing philoscphy®. (10).

I3 this “hen vhat Newen means Wy Theology? Fromthe sbove quota-
tions it seems clear thad Le is %alkinye sheoud Natural Theology ar Theodicy,
the seience of God as  lnousbhls by undided hurman reason. Tilfrid “erd in
hig Life of John Hemry Cardinal Mewman -ather gives this opinion. (i1). The
quotations he uses from the Ides of a University (12) reinforces the impres-
@ion that the Cardinal meant by Thoology, Hetural Theology. uovez Memman go
any further? Does he make & distinetion bstwesen Natural Theology and Super-

natural Theology? I think it is clear that he doos, and, what he means by

{10) Idea of a University, Diseourse I1I, pe &0 and 61.

(11) 41frid werd, The life of Jobn Henry Csrdinal Newman, Longsans,
Grecn and Co. Ltd., Londen, 1027, p. 3%1.

(12) pe 67, fram the 1912, edition, Longmans, Cresn and (oe
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Thaology, is both natural and supernaturale. HNewsn at the end of this

discourse states colearly his mesning. He says:

“But I have been insisting simply on Ratural Theclogy,
andi that because I wished tc earry along with me thoge who
wers hot Catholics, and, apgnin, as being confident, thet no
one can really set himgelf to master and to teach the doa-
tring of an intellipgent Creator and its fulness, without
going on & great deal farther than he at present dresms. 32
say, then, sscondly:- if this Science, even as huzan reason
may attain to it, bes such claims on the regard, and enters
so variously into the cbjac3s, of the Professor of Universal
Znowledge, how can any Castholic imegine that i1t is possible
for him to cultivate Bhilosophy and Selence with due etteq-
tion to their ultimale end, whichis Truth, suprosing that
system of revoalsd facts and primciples, which constiiutes
the Catholie Faith, which gosa so far beyond nature, and
which he lmoas to be most trus, be omitted from among the
subjects of his teaching? (13},

In the leaturs, General Religiocus Xnowledge, whieh is one of four

casays grouped topsther under the heading "Slemenfiary Studies®, Iewmen is

more particular on the theology to be thught in his ideal university.

part he says:

*If & Catholie youth mixes with educated Protestants of his
O¥D 2ge, e will find then conversant with the outlines and
characteristics of sacred and scelesiastical history as wall
ag profans: it is desirable thet he should be on a par with
them, and able to keep up a conversation with thome It is
desirable if ho has left cur University with honours or ori-
zes, that he should know as well ss they about the great
primitive divisions of Christianity, its polity, its lumina-
ries, its acts, and its fortunss; its great eras and iis
courge down to this day. He should have some idea of its
propagation, and of the arder im which the nationas, which
have submitted to it, enterws its pale; and the list of its
Fathers, and of its writers gensrally, and of the subjects
of their works. e should !mow who 35te Justin Hartyr vwas,
and when he lived; what language St. Ephraim wrote in, on

(13) Idee of a University, Discourss 5, De 52

In




what St. Chrysostom®s literary fams ig founded; who was
Colsus, or Ammonius, or Porphysy, or Ulpbilas, or Syma-
chug, or Theodoric. ho were the Hestorians; what vas the
raligion of the barderien maticns who took possessica of
the Roman “mpire; who was Ifutyches, ar Bereagarius, who
the Albigenaes. He should lnos samsthing sbout the Denc-
dletines, Dominicans, o Iranciacans, sbout the Crusades,
and the chief movers in them. He should be able to say
shat the Holy Seoe has dons for learning and setenca; the
plage which these iglands hold in $he literary history of
the dark age; what part the Church had, and how her highest
interests fared, in the revival of letters; who Bessericn
was or Ximenes, or William of Viyksham, or Curdinal allen.
I do not say that wo can insure all this xmowledge in e-
very accomplished student, who goes from us, but ai least
wo can admit such imowledge, we can encourage it, 4n our
lecture rooms and exanination-halls,.

And 80 in like manner, &8s regards 3iblical knowledge,
it is desirable that, while our students ars encouraged
to pursue the history cf classical literature, they should
also be invited {0 acquaint themseslves with some gensral
facts about the canom of Holy Seripture, its history, the
Jewish canon, St. Jerome, the Protestant Bible; again about
tie langusges of Seripture, the contenis of its gaparate
books, their authors, end their versionse In all such knowe
lodge I comceive no great harm can lie in being superficial.

But Xnow ag t0 Theology itsslf. To meet the apprehen~
ded danger (that a little w’ e superficial theological kmowled-
ge is a dgngerous things), I would exclude the toaching in
extense of pure dogma from the secular schools, and content
myself with enforeing sueh a broad knowledge of dostrinal
subjects as is contained in ths eatochisns of the Church, or
the actusl writings of her latiy. I would have studouts ap=-
ply Pheir minds to such religious topics as laymen actually &o
troat, and are thought praiseworthy in treating. Certainly I
admit that when a lawyer or physicisn, or gtatesman, or mer-
chant, or soldier sets about discussing theological polnts, ke
is likely to succesd as 111 as an ecclesiagtic who maddlos with
law, or medecine, or the exchange. 3But I am professing t0 cone
template Christian dnowledge in what may bs ealled 1ts seeunlar
agpect, as it is practicslily useful in tie intercourse of lifs
and in gensral couversetion; and I would encourage it so fer as
i% bears upon the history, the literature, and the philosophy of
Christianitye.

190
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I should desire; then, to enccurage in our students an
intelligent aporchension of the relations, as I may eall them,
betwesn thie Church and Soelety at large; for instance, the
difference beiween the Church and & roligiocus sect; the res-
pective preroguiives of the Chureh and the civil power; what
the Church claim of necessity, what L% cannot dispense with,
what it cun; what it can grant, what i% canmnot. i Catholic
hears the celibacy of the clergy dlscuszed in general socie-
tys 1s thot usage a matter of faith, or is it not of faith?
He hears the Pope ascused of interfering with the prerogati-
ves of Mexr Majealy, because he appoints an hierarehy. “hat
is %o be the answer? ihet principle is %0 guids bim in the
renarks whick he cannot escepe from tho necessity of makingw
He Tills a station of importancs, andhe is addressed dy 50-
me f£risnd who has political ressons for wishing to know whai
1s the difference between fancn and Civil law, whether the
Council of Trent has besn received in France, whether a

riest cannot in certain cases ahsolve prospectively, what

is meant by his intention, what by the opus operatum; whether,
and in what sense, we considser Protestants to do heretics;
whether anyone cen Yo saved without saoramental confessian;
whether we deny the reality of natursl virtus or what worth
we assign to it7" (14).

(14) Tlementary Studies in the Ides of a University (Iondon. Longe
mans, Green, 1612, pp. 375-378),
It is with soms hesitetion that I quote from Nesmsn at such lsnsth, but I ha-
ve in mind the remark of Father Henry Tristram when he says: "It is mith go-
me uisgiving that I have deliberatoly, though sorely against oy will, ignored
the caution implieit in !&r. G. . Young®s words that no one would be so rash
as to abridge or purapioase Mewsan?! Could any one be more conscious than I
am that hie can hardly be abridged without loss or paraphrased without misre-
presentation™?
(The Living Thougnts of Cerdinal Lewman, Hemry Tristram, Presface, De "Il
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"A philoscophicsl comprehensiveneas, an crderly expansiveness,

an elastic constructiveness, mon have logt them, and cannot make out why.

This is whys bscause they Rave lost the 1dea of unity: bscauss they cut

off the head of a living thimg®. (1).

Newman's principél purpose, and in the main his whole purpose in
the firgt five Discourses is not -only to ¢laim s place Tor Theology in the
University curriculum, but to show that the systematic exclusion of Theo-

“ logy from uni-ve.raity studies is unphilosophical. In Discourses III., and IV.
he discusses the relation of Theology to the rest of the programme and in
Diseourse ¥V, General Xnowledge Viewed as One Philosophy, he completss, and
in a sense, crowns wiet he has said in the previous lectures. He expounds
the Catholic doctrine which is based upon the philosophical principle that

a curriculum deserving the nsme is not a fortuitous group of subjects, but
an organized unity whose parts mutually affect each other for a common pure
posee The teaching of religion will influence the teaching, for example, of
history or of science, and these in turn will influence the teaching of reli-
gion.

A% the beginning of Discourse V. Newman has these significant words:

Y e o ¢ s o » I contended last week, {2} that & positive disu-
Dion takes place botween Theology and Secular Seience, whenever

(1) Igea of a University, Appendiix, Discourse ¥, p. 383.

(2) Heowman is here referring %o Discourse IV.
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they are not actually united. Fore, not to he at peace is

t0 be at war; and for this reasom: The assenblage of Scione

ces which together mle up Universal Inmowlsdpee is not mn ac-

cidental ar a varying heap of acquisitions, but a systenm,

and may be sald to be in equilibric, as long as mll its por-

tions are secursd $o it. Take away one of them, and that

one so imporiant in the catelogue es Theology, and disorder

and ruin at once ensue., There is no middle state between an

equilibrium and chaotic confusfion; ome science is ever pres-

sing upon another, unless kept in check; and the only sua=-

rantoe of Truth is the cultivetion of thamr all, Aind such is

the office of a University". (3).

Hewran argues something in this feshicn. If, for instance me
wish to know what man is we may go to physies, biology or chemistry,
These sciences will give us certain definite facis; each seience will gi-
vo sone in!crma¥ion. We oan enlarge our xnowledge of man by still going
further afield. Yo can examine the findings of psychology and the social
sciences, By this time we shell know & great deal about ran, but there
will 8till be one thing ~- and & thing of great importanco -- thai we dq
not mow. /@ 4o not kpow that man has & supernatural destiny. Revolation
alone can tell us thet. Hence to have complete knowledpgs, atinified know-
ledge, Thucology is noCossaxy.
Pertioular seisnces, therefors, oan give us truth ebout man, but

a truth which is incomploto. *ach particular science has ids own subject
matier, its wm methods. Within fte own limits each scionce glves truth,

Seliencas concentrate or should concensrate on thoss aspasets of reality, with

which they are caanetent to deal.

(3) Idea of s University, appendix, Discourse T. De 383,




“Fhysies can measure things and it deals with thet in things
which can be measured. I% doas not tsll us that man has a

-;.5 soul; it cannot tell us that, because you cannot msasure the
soul. On the other hand, it canmot tell us that a men has
not a soul, and if physies, forgetting its proper function;
declares dogmatically that man has not & soul, physics nust
bo corrected. And so the sciences, from the lowest to the

i highest, are interconnected and 'have'! as Newmman says, 'mule
i tiplled bearings one on another', {4)., They complets one

y snother, and, if necessary, correet one another“, (3).

Now Hewman has e further objectios to the amission of Theology
from the University wrogramme. The omisaion of Theclogy means the pere
version of the other sciences. There is no limit to man's efforts to find
satisfagtory angwers o his queations, and if he is shut off from the scione
ce whish is the most important one of sll, he will sesk an explanation nlsoe
viherc. le will try to explain all things in the terms of some subordinaie

sciences NRewmen himself gives a very clear example of this ¥ype of roason-

ing. BHe says:

esescesses "NOY lek us turn to the t@aching of the actual PO-
1litical Econonist, in his present fashiomable shape., I will

teke 8 vary favourable instance of him: he shall be represen-
ted by a gontleman of high cheracter, whose relipglous viewa

are sufficiently guarantsed to us by his being the special cheice,
in this depariment of science, of a University removed more thaon
any other Protestant body of the day from sordid or unchriastian
principles on the subject of money-making. I say, if there be

a place where rolitical Zconomy would be kept in order, and would
not bs suffered to leawe the high road end ride across the pastu-
res and the gardens dedicated to other studies, it is the Univer-
sity of Oxford",

It is not necessary to give all of Newwan'®s accouns of ihig srofessorts ingue

gural lecstwse in Zconomies, bui a few quetatiens rom this ssesicn of ihe

{¢) Idea of a University, Discourse V. inowledze Its Swvn hde peST,
{3) Reve Jo lolleking, ileie The Contribustion of tho University. “he
Irigh Leclesiagtical Hecord. January, 1946, De 1ld.
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Discoursss will show sufficient of his argument.

"i¥ answer”, the professor says, "is first thad the pursuit
of wealth, that s the endsuvour to sccumulate the moans of
future gobsistence aud anjoyment, is, t0 $he messz of mAnkind,
i thae great sourco of morel improvoment,

o e e o e s e Tho sorl , in the case of 'the mass of man-
kind®, improves in moral excellemee fram this more then any
thing else, viz, from heaping up the soans of onjoying this
world in time to come! I really should on every ascount boe
sorry, Gentlenen, to exsggerats, but indeed one is taken by
gurprise, one is startled, on mesting with so very categori-
cal or contradiction of ocur Lord, St. Pmul, St. Chrysostom,
St.uo,ﬂmallﬁamts.oo-o.noouaocon-‘o
But it is not enough thet morals and happiness ere made to
depord on goin and seccummlation, the practice of Religion is
aseribed to those cmunes also”. (6).

'I'hir;:"‘then iz Newmn's first position: that the systermiie svelu-
sion of theolngy from the University is unphilosophical, It leaves out the
most mpcrtaht fisld of etudy and it tends to pervert all sciencs. Iewman
repeats again and sgein a fundsmental truth in education, viz, 1ntagrat;on
or unity is absolutely aessontiale

To conclude this seetion I shall use Fewnman's msznificient words:

"Tho majestic vision of the Middéle Age, which steadily
grou 1o perfection in the course of centuries, the University
of Paris, or Bologna, or {xfcrd, has almost gone out in night,
4 philesophical ccmprehensiveness, an orderly expansiveness,
an elastic constructiveness, men have lost them, and cannot
nake out why. This is why: beeause they have lost the idee
of unity: because tucy have cut off the head of o liviag thing,
and think it is perfect, sll but the head. They think the head
an exira, an accauplishment, the corona operis, not essential

(6) Idea of a Universidy, Liscourss V. p. 393.
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to the ides of the being under their hande”. {7).

{?) It will be of interost and of value %o note what daritain says
of Theology in ths University curriculum. One page 32, Tidueation at the
Jrossroads, he says: *“Por the ressans which I stated above apropos of the
hunanities, courses in theology, howewer important in themselves, would be
a matier of free cholece, Of course the questlan of thoologiecal teaching
erops up with regard to the university as well as with regard to collere
sducation, and the consideratiors we mevicusly laid detm in this conmection
are here of spacial moment. Those who beliove that Cod Tevealed to manking
His intimate secrsts hold theology, or the rational development and penetraw-
tion of the revesled dota, to be in itaslf real knowledge in the sirict sene
ge of the term, thoush it is rooted in Taith and grasps its objeet by means
of coneepts which src infinitely transcended and excecded by ite In order
to make philosophy sutonomous, Descartos deemed it necessary to consider
Taith mere obediencs, erd $0 refuse sny sheracter of resl knouledse in theoe
logy. Thus he threw out tho baby with tho bath. 1 am convinced that one of

he min tasks of cur apgs is to recognize boith the distinebion and the orga-
nic relatiomship beiwesn thoology, rocted in faith, and philesophy, rooted
in reascn, and now sccurs of its gought-for autonomy. For it is not 1ikely,
is it, theti? God spole, it was to say nothing to humen intellensenee? From
this point of view, Xewmmien was right in stating that if a university profese
Ses it to be its seientific duty o exclude theology from its cwrriculun,
'such an Institution cannot be what it professes, 1f thors be @ Cod'.” due
cation at the Crossroads, Jacques daritain, New Haven, Yele University Press.
1943,
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The Hature end Objeet of thet Zducetion which it is ths Business of a

University to inpart.




"This is that barren mockery of knowledge which comes on atten-
ding on great Lecturers, or of mere acquaintance with reviews, magazines,
newspapers, and 6ther literature of the day, which, howsver able and valua-~

ble in itself, is not the instrument of intellectual education,” (1).

It is wise to remember thetmall of Newmsn's works were called forth by some
definite occasion”. (2). Everything that he wrote or said had a definite
purpose in view; he always had a reason for his written or spoken word, Just
as the rise of the new Universities with fheir banishment of Theology from
the curriculum was the occasion for his exposition of the rights of Theology
to a place in education, so the rise and growth of Utilitarian principles
which had invaded the field of education was the occasion of his lectures on
the essence of a university. Another point, which I think worth mentioning
is an observation made by Urban Voll, 0.P. "Newman was not wrong in what he
affirmed; if anything he was wrong only in what he did not affirm. Abstra~
hentium non est mendacium™. (3), The statements of Professor Conacher and
Father Voll are particularly pertinent when one is discussing what Newman's

Jdea of a University was, Miachief has been done to Newmsn's nams, to his

(1) John Henry Newmsn, Idea of a University. Discipline of Mind.
An Address delivered to the Evening Classes, November, 1858, p. 371.

(8) W. M. Conacher, Newman and Liberal Education, Q,ueen's Quarterly,
Winter 1947-1948, Vol., LIV. No. 4, p. 440,

(3) Urban Voll, O.P. in his review of Dr. Harrold's edition of the
Idea of & University. The Thomist, October 1948, Vole. XI. NO. 4. Do 5l4.
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philosophy of sducation simply because all the facts of the case have
not been studied. 4s was statod before, philosophies are eonstructed /
from answzers %o fundamental questions.

4 question much to the fare in English life of tho niddle
ninsteenth century was that of Utiliterianism. In the domain of educs-
tion "Useful Xnowledge" was, in the mein, the and and be all of ednca-
tional agencles. (4). Humanity was to be regenarated by the apread of
useful informaticn. There was supposed o be a rofining influence in the
mere mastaring of facts. It is true that there was somstimes an attempt
to disoriminatq among the different iinds of facts. But the great body
of opinion in England in the early nineteenth century inclined to value
all facts es educational forces. In 1827 Lard Broughag founded the S0~
elety for the Diffusion of Useful Knowledge, 8as a means for giving effect

%o utilitarian principles. By means of its publications (5) and its 3y8=-

(4) John Locke's (1632-1704) best known educational work, Soms
Thoughts Concerning Education, (1653) assigns great importance %o utility
as & gtandard of valus among the different branches of study. This doc=
trine was pushed t0 extreme length by Johanr Bernhard Rasedow {1723-1780})
and his followers. It dominated most of the suggosiions of the "sducation
rad psrty" in ingland during the first half of the nineteenth century.

"Locke, 80 far as we xnow was the first writer on philosophy
whose works he (Kewmaan) studied”. Wilfrid VWard, Lifs of Cardinal Hewnan,
De 34

{5) The Sceiety publishoed a mumber of vopular works such as The
Ponny imgazine, The Penuy Cyclopaedis, The Library of Znterdaining Knewledpe,
and the Library of Usarful Xnowledgs. .




tem of public lectures the Society undoubtedly diffused knowlodge (6)
in sll parts of the country. 7hey alsc affected the ideals of nation-

al eduvcation. The virtues of individuslism, utilitarienism in concrc-

te shapes and the adventage to em industriasl community of a widely 4if
fused inowledge of natural scionca were lessoas deeply impressed upon
the Tnglish mind, and theso represented the chief aims of the Uiilita-
rian "educatlon mad party” under the leadership of Lord Mrougham. {(7)e
Thers were other means for the diffusion of "useful knowled-
ge"s and of utilitarien prineiples. Sueh wore the iechanies? Institu-
tes, the multiplication of libraries and reading roms, leeture series
anl societies without end for the promotién of gsame kind of imowledge.
Ath Nowman opne is forced to admit "Nor s I an enemy 10 the cheap pu-
blication of seientific and literary works, which is now in vogue, "
but some of the informatiom offered, some of the conelusicns reached

were, $0 say the least highly fantastic and most extracrdinary.

{8) ™'he school-books of the time became slightly eneylopaedic
in their efforts to impart useful knowledge, 3Such questions ac "How does
8 capdle burn?" were trested as of the gravest importance; and there wag
the underlying assumption that peopls who kmew how candles burned, why bale
loons asccnded, &ud what chalk was made ofy would be nore refined and of
better charactar than those who remained in dall ighorance of these facts”.
Joiin Ader:s, The Evolution of TFdueational Theory, mepillan and 2o., Limited,
London, 1923, pe 199,

(7) Newman refers to Lord drougham in Diseourse II. Theolesy a
Sranch of Xnowledze. pe 27. ""he roference is to “$lie scens Gover Street,
the svealer !v. Brougham or Dr. lushington, and the occasion, the layins
the first stone, or the inauguration of the then-callsd London University,”
lismnan, Uiscussions and Arpumentss, IV. The Tasmorih Reading 3000. pe 255,
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A few illustrations of this highly confused type of thought and
spsegh are ably brouzht out by Newnman in his lettars to the editor of the
Times regarding the opeuiz;g of the Tamrorth Reading Room and the addreas

on that cccasion by Sir Robert Peesl. (3},

"On the occasicn in question, S3ir Robart gave expression
30 a theory of rorals and religion, which of course, in a po-
puler speech, was not put in a very dogmmtic form, but which,
when analyzed and fitved topsther, raeds somsvhat as followy:-

tiuman nature, he scems to say, if left to itself, booo-
mes sensunl and degraded. Uneducated men live in the indul-
genca of thelr passions, or, if they sre merely taughi %o read,
they dissipate and debase their minds by trifiing o vicioas
publications. Bducation is the cultivation of the intelleet
end heart, and Useful Knowledge is the great instrument of
education, I4% is the pareat of virtue, the nurse of religion;
it exslts man to his highest perfection, and i1s the sufficient
acope of his most earnest exertions”, {9).

"¥r. Drougham laid down at Glesgow the infidel prineiple
or, as he atyles it, 'the great truth®, whiech *has gone forth
tc 8ll the ends of the earth, that men shaell no nore render
account to man for his belief, over whieh he has himsel? no cone
trold? And Dr. Iushington applied it in Gower Strest o the
College themn and there rising, by asking, *9ill anyome arguec
for establishing a moncpoly to be enjoyed by the fow who ars
of one donomination, of the Christien Chureh only?* And he wont
on to speak of the association and union ¢f all without exclu-
aion or restriction, of *frisndships cementing the bond of cha-
rity, and softening the asperities which ignorence and separs-
tion have foatered.® Long may it be hefore Sir Hobert Pesl DT
fesses the preat principls itself! even though, as the following
passages show, he is inconsistent encugh to think highly of iis

{3) &4 series of lettars appearinz in the Times in Tehruary 1341,
They nov campose the fourth part of Discussions and argmenta on Yarious
Subjects which wers published in January 1372,

(9) Discussions and Arguments. The Tamworth Jeadir (7 R00M.e De 285,
b4 I
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application i{n the eulture of the mind, He speaka, for ins-
tance, of this prelininary and fundamental rule, that no woris
of controversial divinity shall enter into the library (applau-
30}! == of the institution being open t0 all persons of all
descriptions, without reference to political opinions, or re-
ligious ereed’, -- and of 'an edifiecs in which mon of all 1O
litical opinions and all religicua feelings may unite in the
furtherance of knowledge, without the asperities of parsty feo-
ling! How, that British society should consist of persons of
different reiigions, is this a positive standing evil, to bs
endured at best as unavoidable, or & topic of exultation? Cf
exaliation, answers 3ir Hobert; the greater differences the
batter, the morec the merrier. 350 we must interpret his tonev,
{210).

"4 distloguished Conservative statosman tells us from the
toun-hall of Tamworth that 'in becoming wiser s men will beeco-
oe bottaer;® meaning by wiser more conversant wlth the faets and
theories of physical coisnce; and thet such a man will 'rise at
once in the seale of initellectusl and moral oxistence' « o . .
Does Sir Robert Feel mesan $o say, that whatever be the ocoult
reasons for the result, so it is; you have but to drench the po=~
pular mind with physics, and morel and religious advanceront
fellows on the wholo in spite of individual Tailuress™ (11).

"1t doas not require many words, then, to determine that,
taking human nature as it is actually found, and assunming that
there iz an Art of life, to say that it ¢onsists, or in any es-
sential manner is placed, in the cultivation of Fnowledge, that
the mind is changed by a discovery, or seved by a diversion, and
can thus be amuzed into immortality, -- that grief, anger, co-
wardice, self-concelit, pride or passion, can be subdued by an
oxamination of shells or grassss; or inhaling of gases, or chip-
olng of rocks, or calculating the longitude, is thie veriest of
pretences which scophist or mountebank ever profesgsed 3o a maping
auditory. I virtue be & mastery over tiue mind, i its end bhe
sction, if its perfsction be inward order, harmony and peace, xs
muat geek it in graver and holier places than in Iibrarisa gnd
Heading-roons™. (12).

{10) ibid p. 259.

{12) ibid p. 256,
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Hothing has besn szid of Jaremy 3enthar, (13) James ¥il1,
(14) and John Stuert MMill, (15) or of Francis Bacon {(13) to vhom New-
zman fregquently refers in iiscourse V. in the Idea of a University,
but what has been seid is sufficient %0 show the influencs and the ra-
aifications of Ut ilitarlpniam in English 1life and educatien of the nino-
teenth century. And hore we have the resson why Cardinal Newsan in his
Univerzity addresses was so insistent in showlng what knowledge was and
what was the province of the intellect. Furthermore we can see how true
it is why Kewrwmn s21& time and time amein *I write for the fut ture", when
at the present.time we see the fruits of Liberal and Utilinsrien nrinci-
ples winieh have become so closely beund up with the 1life of the modern
English-speaking world that "The men of ioday are runmning the risk of as~-

sing fraa & civilization of Creek and Christian inspiration 30 a technical

{13) Jeromy Sentham (1748-1332) is gonerally comsidered to be the
founder of Inglish Utilitarianian.

(14) Tames Y41l (1773-18%%) was the moss important of Benthan's
COo=HOorkerae

(15) John Stuart i1l {1806-1873) the son of Tames Mill gave the
nae of Utilitarianism to Bentham's philosophy. s edopts the utilitarian
doetrine that in the effects of ar action, that is in its powers of promno-
ting happiness, we possess & clear and nstural siandard by which to judce
its moral worth.

(18) ¥Freneis 3acon (1551—1626) whosse writings, especially the Ade
sancement £ Learring (1605) and the Hovum Crranum {1620), mark a tendency
t0 evaluate knowledee in terms of its material use 0 gogiety wrich culni-
nated in Utiliserianisn.




civilization o uiilitarian inspiration, lisbls %0 destrey iisslf.”

{17},

{17} These words of the Fronech historisn andré siecgfried wors

quoted by Monsignor Ferdinand Vandry, rectoxr of Laval University, st a

special convocation of the University oi iestern Ontario, at whick he rage

ceived the honorary degres of Doetor of la

W

W

in Maren, 1543.
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"1t would seeam as if a University, seated and living in Colle-
ges, would be a perfect institution, as possessing excellencies of Oppo-
site kindu”,. (1).'

In all countries of Hurops st the niddle of the century, save England,
instruction had been given by profeasors, that is to e8y, by gzpertis e~
specially responsible for lecturing on sams ons asubject or bransh of a
subjsct to & large number of students, This is vhat Newman calls the
"neked University'. {2). 1In Oxford and cémbridge alone the University
uad been subordinets to the Colleges, whers the coliaege tutor geve coe
techetical teaching as well as instruction by lecturs, or monologus, %0

a comparatively small group of pupils. Hewmen refers to this system as'
the "naked College”. {3). T he diffarence in method followed a difference
in aim. The purpose of the professor with his large audience was 0 couge
municate knowledge, more particularly a knowledge of modern sciencs and a

learaing of that which was useful. 'fhe primary aim of the tutor (4) was

(1) John Henry Newmen, Historical Sketchos, Vol. 3. London, Longe
asns, (Green, and Co. 1891, p. 229,

{(3) ibid p. 229,
{4) Hewman entered Trinity College, Cxford on Deeamber 14, 1316,
e was elected Fellow of Qriel in April, 1322. In tho auturm of 1586 IMewmen

va3 eppointed one of the four tutors of Orlel; at thad time he was tuventy-
PX3
.'..s.veo



mental discipline, the communication of Xmowledge being subordinate %o
this principal object; hence the small classes, whose mambers night be
convoniently questioned, apd individuasl minds tested and exercized, for
waich purposes Greek end Iatin and mathematics ware thought to bs un-~
rivalled instruments. {(5).

It will be recalled that when Newmsn was tutor at Oriel {G) he
insisted that the Tutorship was a University office, and that i%ts holder
was responsible not to ths College Provost but to the Viee-ghancollor of
the University for the intellsctual and moral progreass of the students
under his cara; The effect of this insistence would have bsen partly +o
gove back tc the University as such some 6f the suthority taken from it
by the Jollegss, and partly tc put on a mora ssoure footing the duties and
responsibilities of the tutor. “Here we have¥, as Professor Tierney says,
"the {irst indication of Newman's sbiding interest in a matier to which e

wa3 1o devote much attention while in Dublin; that of the exact delineation

(5) Royal Commissions were appointed for both univeraities in 1950,
and on thelr report, Aeis of Parliament were passed to carry cut parts of
tholir recormendations (Oxford, 1854, Cambridge, 1858). Page 18 of thoir ro-~
port regerding Oxford speaks of "meoasures calculated groatly io raiss the
importance of the jrofessorial body so that we Zny nope to see ity RANKS fil-
12d with able end aztive ron in all departuants®, Tho articles by Newan on
the "following illustrations of ths idea of o University originally appesrod
in 1354 in the columns of the Dublin 'Catholie University Sazetts?, In 183G
they were published in one volume under the title of "Office and vork of Uw-
aiversities”. (Advertisenent to 1356 edi’ion). Lewmen dovoted two articles
to the question of Colleges and Universities. It will he noted that they were
written at the time of the Royal Comaissions investigating Oxford and Cambridge.

(6) lewman's efforts at reform ended in his being farced to resizn
his office as tutor in 1831, :




of the funstions of College and University, which at Uxford Lagd long
been confused to the great detriment of the latterv, (7).
It is of parsmount importanse for an acourate understanding
of Kewman's educational philosophy to keep in view what hs nesnt by the
word university. Whethar Howzen had in mind Louvain or Cxford which were
quite different in organization, but whieh nevertheloss purported to the
same end, 1s beside the point. Hewman in the Historieal Sketchea writes
at lspgth on Oxford, and other medieval institutions of learming, but
what hs has in mind is to give his renders an understanding of what o u-
niversity is axd to lead the reader to Cxford, not indeed of his Orlel
days, but to an Oxford which had been partiaslly raformed by an aet of
Parlisment of 1854, which had carried into effect most of hig ideas.
Thus we have a University with a group of Tederated colleges. {8). Newe
man in chapter XIX, Abuses of the Collepes: Oxford, writes as follows:
"If whot has been said in formsr chapters of this velume

upon the relation of a University to ite Colleges, be in the

main correct, the dirfersnce betwsen the two institutions, and

tho use of each 1s very clear. A Unlversily embodies the ppin-

eiple of progress, and a College that of stabiliiy; the one is

the 8ail, and the other the ballast; each is insuflicisnt in ig-

self for the pursuit, extension, and ineculestion of Xnowledcoe;
each is useful to the other. 4 University is ths secens of cn~

{7} i4chael Tiarmey, - Tribute to Newmen, Catholie University,
page 130,

{3) An interssting Sapadian parallel is the University of Yorontc.
"ihinly beecause of the necessity of centralized instruclion in University
subjeets, and espocially the sciences with their costly equipment, which
was @ prineipal cause of federation, but partly to realize the ideal {for-
mulated by Coldwin Smith) of a congrapation of colleges on the ixford pat-
tern’, the University of Toronio cams into existonce. (The Humanities in
vanads, vataon ddrkconnell and L. e Pe Hoodhousc. foohnote 0 vace 10).
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‘thusiasn, of nleasurable exoertion, of brilllant displsy, of
winning influence, of diffusive and potent sympathy; and &
College is the scene of order, of obediznes, of modost and
persevering diligenece, of consclentious fulfilment of duty,
of mtual privete services, and deep and lasting attache
mentse The University is for the world, and the Collegs

is for the natlon. The University is for the Professor,

and the College for the tutor; (9) the University is for

the philosophienl discourse,ths sloguent ssrmon, or the
well-contasted disputation; and the College ifor the cato-
chetical lectura, The Unlversity is for theology, law, and
medizine, for natural history, for physical scilence, and
for the sciences gonerally and their promilzation; the (ol-
leze i3 for the formation of charscter, intellectual arni
zmorsl, fot tho cultivation of the mind, for tis inprovament
of the individual, for the study of literaturs, for the
claasics, and those rudinental scisnces which stropgthen and
sharpen the intelisct. The University being the elemsnt of
advanes will fall to meke pood 1ts ground es it go2y; the
College from 1ts conservaiive tendencissg, will bs sure to
g0 back, because it doss not go forward. It would seem as if
a University, seated and living in Colleges, would be a per-
fect institution, as posscasing excellencies of opncaite
xinds. {(10}.

The foregoing will indicate in general wha:i was Neowman?s Ides of
a University. Further on in thils paper we shall show how such an organi-
zation, put into ofzect in Dublin, contributes vitally to the perfection
of 8 working principle of integration whieh is so importsnt in any eduea-

tional worl,

{9) Hewman'®s imitial work in Dublin was the purchase of @ house
for a University bullding snd the foundation of the rudiments of colleges.

(10) Historical Skeiches. Vol. III, ppe. 223, 229.
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"4 babit of nind §5 feormed shichk losta tlrough 1ife, of which
the atiributes ave, Srecdon, squitablonsss, calrnoss, noderation, and
wisdon, or vhat m.a formay Discourse I have ventures 1o ¢all 2 Hiiiloe
sophicel hablte This then I vould assign &5 the gpegiel fruit of the
adueasion furnished at a University, as contrasted with other place of
tonching, This 48 the melin pucpose of m Univorsity in its trentment of

its studentss (1)

In Tiscourse V, {(Kaowlsdge Its Oun “rd), and ia Hiscourse VI, (Xoowledrs
Viewed in Misleifion to Learning) Mowman discusses ¢he nature end objest

of that sducation which it is the busimess of the Urnilversity to impart.

Tre essence of z niversity education, says Newmsn, is t0 impert and ac-.
quire p:xiloacphv; (2) 1t {3 to aequire a love of learaing for its own sule.

*1l say, o University, teken infts bare idea, and bafrme

{1) Zdez of a University. Discourss V. pe .

{2) In Diccourse VI, Newoan says: “In defauli of a roeoznized ternm,
i have called the parfection or virtue of the intellest by tho nome of philo-
sophy, philosophical kmosledge, enlargement of wmind, or illuninciion; terws
wkich are mot commonly given to it by writers of this day: bui, uhatever nam
wo bestow on it, it is, I believe, as o mutter of history, the bisiness of o
Univeraity to make this intcllectusl culture its dirsot seoge, or %0 amploy
itself in the education of the intellsst, -~ just as the work of u Hospital
lies in healing the sick or wounded, of a Riding or Poneing School, or &f a
Cymnasium, in exercising the limbs, of au Almbbouse, in eidins: snd solacirg
the old, of un Orphemags, in protecting innogense, of & Penitentisry, in res-
toring the gsuiliy”. (page 111).




w0 view 1% as an inotrument of the Church, has this objeet

and this mission; it contesplatos noither moral improssion

nor mochanieal production; it professes to axerciss the mind

neither in art nor in duty; its function is intsllectuml

culturs; herse 1% mey leave iis scholars, and it has done its

work when 1% has done as much es this, It educates the in-

tellest to raasen well in all mettersz, %0 roach out towards

truth, and to grasp it". (3).
In the light of what was sald in the previcus section it is well 30 re-
peat the phrase "a University taken in 1ts bare idesa", because an exact
rondering of Fewmen's moaning is impossibleo unless one uses Newnan's
words and uses the meanings, which he intended the worde to have., Yro-
fessor Tierney 13&8 this o say: *™ihat is particulerly mzissing from the
Piscourses (he is referring to V, and V1) is any refersme to the fune-
Yion of Colleges in a University, a matier which, 8a we have soen and
must again emphasizey is capital to the whole dostrine™. (4),

Newmen in these Discourses is but stating in clesr and unmiste-
kable languaze the essential function of & University. The school is es-
sentially an intellectual ageoncy. e can say with Fother Williem . Cune
ningham, Co.3.C. that "the school has ons snecific function for shich it has

boen brought into being by society, and this is the mental devslopment of

youth privileged to share its ministrationsa". (5).

{3) Idea of s University. Discourse Vi. pe. 11ll.

(4) & Tribute to Newman, Catholic University, by Professor tichael
Tierney, pe 192,

{5) Willlan P. Cunningham, C.5.3, Phe D. Professor of Tducation at
the University of Notre Dame. ‘The Pivoial Problems of Education low Tork,
19404 “The Maeliillun Company. pe 155,




The second principle laid doun by FKewman is that there are tvwo
aspects of learning, e the acquisition of facts, the other tho sssimi-
lation of the knowledge acquirsd.

"1 suppose the prima-facie view which the public at larze
would take of a Uriversity, considering it as @ place of
Zducation, is nothing more or less than a place for acqui-
ring @ great deal of kmouledgs cn a great smny subjsets:
Msmory is ome of the {irst developed of the montal facul-
ties; a boy's busineass when he goes to school is to leamn,
that is, to store up things in his memory. For some years
nis intellect is little more than an instrument for taking
in facts, or & eceptacle for storing them; he welcomes
them as fast as they comoc to him; he lives on what i3 withe
ocutt, (G)Q

The secon progess of learning is doseribed by Newman in the following
words:

"it is plainm, first, that the commmication of knowledge
certainly is either a condition or the rmwans of that sense
of enlargsment or enlightemuaent, of wiich at this day we
hear so rmch in certain quarters: this canrot be denied;

but next, it is equally plein, that such ccoyminicetion is
not the whole of the process. The enlergemsnt eonsists, not
merely in the passive reception into the mind of e mimber of
ideas hitherto unknown to 1%, but in the mind's energstic
and simultancous action upon end towsrds and among those
nevw idess, whick ere rushing in upon it. If 1is the achtion
of a formative power, reducing to order and meaning the rmt-
tor of our acquirements; it is making the objects of our
knowledge subjeotively our owm, or, to use a Tamilisr word,
it is a digestion of what we roceive into the substanee of
our previous stets of thought; end without this no enlarge-
peut is said to follow. (7).

(6) Idoa of a University. Discourse VIe Ppeo 115

‘?) Ibid. Pe 118.




This liownan shows that the acquirement of facts, the paasive reception

of ideas and opinions, more learning in bulk, with little or no inte-

rest in the power of ideas in dovoloping and enlarging the mind, these

re not the purpose of University toaching, for they are not real lmowe
ledge at all, Reai knowledge is tue product of the eorrect use of

judguent and reason; it liss, 85 Newnan points oub, "in mental direstion
of Zects™, in critical examination and personal formation of opinions.
True knowledge comes from the oxercise of intellsstual ekill, and is not

& mere process of unintolligent repetition., There 13 a rather long pas-
sage which I think it will to quote in which Hewman deseribes whot he terms
"the prastical error of the last twenty years", namely sciolism or a supar-
fisial omattering of knowledge.

“I will tell you, Gentlemen, what Las been the great practical
error of the last twenty years, -- not to load the memory of
the student with a mass of undigested knwsvledge, but to Corce
upoa him a0 much that he has rejected all. It has beenr the
error of distracting and enfeebling the mind by an unmeaning
profusion of subjeets; of implying that a swattering in a do-
zen branches of atudy is not shallownsss, which it really is,
but enlargement, whieh it is no%; of considering sn acquain-
tence with tho learnsd names of things and persons, and tho
posssssion of clever duocdecimos, and attendance on aloguent
locturers, and membership with seientific insiitutions, and
the sight of the experimentis of a platform and its specimens
of & ruseun, that all this was not dissipation of wmind, but
progresse. all things now ave to be learned at once, nos first
cne thing, then another, not one woell, but many badly. Learn-
ing is to be without exertion, without attention, without toll;
without grounding, without advance, without finishing. There
is to be nothing individual in it; and this, forsooth, is the
wonder cf the age. What tho steam-engine does with nmtter;

the printing press is to do with mind; it is to act meehaniecal-
1y, and the population is to be passively, almost unconsciously
enlightensd, by tho mere mulitiplication and dissanination of




volumes. {8). Whother it be the school boy, or ihs school
gike, or youth at college, or the mechanie in the town,

or the politician in the Senate, all have been the viebius
in one way or anocther of this most preposterous and per=-
nicious of delusions, W¥ise men have lifted up their vol-
ces in vain; and at length, lest their ownr instimtions
should be outshone and should disappear in the folly of
the hour, tkey have been cbliged, as far as they could
with 8 good conszience, to humour a spirit which they sould
not withstand, and mmde temporizing concsssions 2% which
theyemdnct butimrd.]& B11l6 o a ¢ o o ¢ 6 0 0 s 2 s @

Do not soy that people must be educated, when after all,

you only mean, amused, refreshed, sosthed, put into good
spirits and goed hunour, or kept from vieciols excesses. I
do not say that such amusements, such cccupations of mind,
are not a great gain; but they sre not educetion. You may
as well call drawing and foncing education, as a gensral
imowledge of botany or conshology. Stuffing birds, or play-
ing stringed instrumenis is an elegant pastire, and a re-
saures 0 the idle, but it is not education. iducaiion is
a high word; it is the preparetion far knowledge, and it is

{8) Almost & century later Sir Richard Livingston in the Puture
of Kducation, p. 1, says: ".hy are we an uneducsted nation and how can
we bec ome an educated ons? e have commulsory education, magnificient
schools, an improssive arrsy of teachers, an enormous educational budget.
1ot most of the psssengers in & railway earriage will be reading the Tei-
ly Mirprar; and the News of the World has a circulation of botwson three and
Tour millions. The advertisements, cheap newspapers and £ilms of a country
are the best irdex of what appeals to its massss. That view would posterie-
Ly form of our civilizetion from thesc nanifestations of its tasteand intele-
ligence?"
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the impartisg of knowledge ia proportion to that preparutie-
on%e {G)e

411 thati Newran asserts regarding University educaiion may bs

applied mutatis mutandis to any school from the primary grades to the

(8) Idea of a University, Discourse VI. P. 126 seqe. The (ttawa
Journal, November Hth, 1948, bad the following in itz sditorisl columns,

The Tunetion of Univorsities,

e resd in tho lalgary Ferald that the alberta Iesl Totate AS=0-
olation has sugpestsd that the Univeraity of ilberts ineclude a course in reel
estate in its curriculum. The aim of this proposal, it is said, is to have
vendars of real sstate raised to the status of a yrofessional soclety incor-
porated and regulated by law. <o acquire membership, the prospective desler
would have %0 possess a degsres in real estate.

Hero is one furilior axample of a great surrent misconception: The
Tfalse noticn that a university is a technical or voestionsl training scheol,
its task t0 traln men &n variocus trades or professions.

A university i3 not that at all; and if we insist on saking our g
nivorsities that -- we have gome some distange in such direction alrealdy --
we shall destroy their true Sunction. ’

A univeraity, in essence, i3, or should be, & school of libzral erts,
devoted to cultural subjects only, its aim not to train men in eny particular
vocation or profession, but to train their minds «- not merely to educate tham,
but t5 glve them as well understanding of what the ends of educstion should be.

It 18 true that most of ocur universitivcs offor degroes in purs scien-
¢s 8nd in applied scienge, that most of them have their scnools of medicine and
enginesring. That does not alter the general proposition that universities
cannot be mads more and more into vocational training aschools without grave
danger to their future, aud 10 ocurs.

There ls too much misunderstanding of this; too much of a tendency %o
confusge vocatioanl training with sducation ~- t0o much advance in ovarloading
the curriculuwng of our ualversisies with things thai have no pilece in the cur-
riculu of 2 ynlverasity. One roesult already is un evercrowding of universiticg,
threstaning thex with the danger of boconing merely croduction line, educating
no one st all,

Ro onp should be againat voeational training; in our world there is
growing need for the specialist. Bub greater even than need for the spacialist
is the ne=d for the educated, liberal, balanced mind, and if we as & nation
are to neglect that mind then ultimately we must be lost. The fate of Germany
was an example of what ¢an econe to 8 nation whers evarybody is trained and now-
bedy sducated,




Unlversity level. ¥From what has been said in the foregoing ssciions
of this present chapter certain obvious concluszioas can be drawrn. ¢ne
is that the apscific purpose of the schoel s $o teach and likewise
the speeific reason why the boy or girl is in school 4s to learn,

"The school is primarily an intellectual agenoy. It will
serve society best 1f it liesps always in mind this pring-
ry obligation. The school system that disgsipates its e~
norgy in the endeavour to compass all manner of social ace
tivities vill in time forget or neglect ths primary intsle
lectual purpose for which it exists”. (10).

Father Cunningham in his able oxposition of "Pivotal Problems of Zducation”
(11} expreszses similer thoughts. oSpesking of the ossentiel fumetion of a
school he says in part:

"’he schogl is not a hospital or health centre, though it
will not be indifferent %o the health of 1ts students; it
iz not a parish chureh, though 1t will not narlect thelr
moral end spiritucl farmation; it is not the home, though
it acknouledges that 1% stands in logo parentis snd will
not noglect glving ite students training in the sopial
snenitiss of comunity living; it is not a couniry elub,
though it will recognize its obligation to furnish recrea-
tional facilities for its students under sympathetic su-~
pervision; it is not & training school for gladiators,
though when dosling with later adolssconts it say have

sn oxtunsive athletlc programme of intrammral and inter~
collegiate athletics; and finally, it is pot o coczrmity
centre as that torm is ordinarily underatood, though
school 1life will furnish many oppartunities for the prace-
tice of the social virtues of lovalty and co-oOperation,

(10} Henry tmith Pritchett, Nineteenth Aamnal Repori, imha Carnegie
Poundation for the Advancement of Teaching. 1924, pe 36.

(11} For s diseriminating ané balanced study of Hewrsn®s position
in & Catholic Philosophy of Iducation one sghould read ¥athsyr Jumaningham's
boolk,




The school will do all these things, but if intelligently
administered it will rocognize that those are instrument-
al functions; effwrts on its part to help other agencies,
the hospital, the home, the church, otc., achisve their
functions. But again, if intelligently sdministersd, it
will wever let the perforzence of any one or all of these
fanctions interfers with the effective pericrasnes of its
oun essential function, intelleectual education”, {1z},

Another point raissd by Hewsan in his teaching on the nature and
essence of a Universisy is thet there must be activity on the part of the
punile Ilearning is salf~-developent through self activity, To6 tuss & 3choe
lastiec phrase, learning is tho motualization of potentialities. I+t is the
dsvelopment of the capucities and powers of the intellect. Real Xmweledoe

takes place only in ectivity, and the lourner must participate, ‘Thinring

(12) villiem #. Cunningham, The Pivotsl Problems of mducation,
PPe 558=559,

The President of the Undverzity of Chicago, Robers UBynard Tutehins
has & similer ides. "A modern heresy is thas all educasion is {forrmal edueaw-
tion and that formal educetion must a3sume the total roesponsidility for the
full development of the individuale The Greek notion thet the city eduea-
tes the man has beon forgotten. Everything that educated the ram in the
eity has to b: imported into our schools, colleges and universities. .e
arc beginning to behave as though the home, the church, the siata, the nowse
pbaper, tie radio, the movies, the neighborhood elub, and the boy next door
did not exist, all the experience that 1s daily and hourly acquired from
these sources is overlooiked, and we set out 1o supply initations of it in o=
duvcational institutions. The oxperience once provided by some of these ae
gercies :ay be atteanuated now; but is would be a bold ran vho would assart
tha® tha young persou today lived & 1ife less full o oxparionce that tho
youth of yesterday. Today as yasterday we may leave experience t0 other inge
titutions and influences and enphasize in education the contribution thet it
is suprenely fitted to mke, ths intellectual trainiung of $he young. h
lifs they lead when they arc out of ocur hands will give them sxperience e~
nouzh, e eannot try o give it o then and at tie sauo tims perform the
task tlat is ours and ours alona“. The Higher Learning: in Anerica. 283y 5CGa
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is a process of otmerving, comparing, deliberating, making a deeision,

and listing the ultimgte conglusion.

"Knowledge is something more thaen a sort of passive recep-
tion of scraps and details; it is a something, snd 1t doss
a scasething, which nevar will issue from the most stremi-
ous eifartz of & set of teachers®. {13).

"do require intellectusl syes to know %ithal, &3z bndily
eyes for sight. ¥We need both objects and organs intelloe-
tusl; we czanot guln then without setting ahout it; we can-
not galn them in ocur slesp, or by hep-hazard. The bast tew
lescopo doeca not dispense with aoyes; the printing press or
the lecture rocm will assist us greatly, but we mst ba true
to oursclves, we mmust be parties in the work.” (14).

"The bodily eye, the organ for apprehending materisl ob-
jects, 13 provided by nature; the eye of the mind, of which
the object is truth, is the work of disecipline and Labii",
{15j).
Griticism has been made (16) and, I supposs, will be made of Newe
man's insistence on intellectual training ss the essential purpose of & U=
niversity, and ctiticism will be made vhen that insistsuce is transferred

to other levsls of learning. 7he last chaptor of this peper will, I irust,

be sufticient to show that Hewmnn hold that treiaine of the intellect is noh

{13) Idea of a University. Discourse VI. page 131.
{14) Ibid De 128,

(15) Idea of a Taiversity. Discourss VII. 35

L]

13
{(18) A Saztholic Philosophy of Nducation by John U. 2idden and
froncis A. Ryan is an inastance in point.
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enough sines “max wiole and entire™ (17) is the mubjzet of Crrisiian
education aud that moral treining or character farnation iz tlso 8 vie
tal corcern of education.

To eagticipate in a small wey pomalble obloctions to this view,
it might be well to recall that education is not coextensive with school-
ing, nor is religious cducatlcn in the scheols anything ncar the dotality
of an individual's eflfor%s to parfect nimself ir respect of relipious doce
trine and practice. 7o 3luplify the matter: all schooling is education,
but not all education is schooling. The hone, the Church, the state and
the social milieu;'éll participate inthe genmeral work of education, thai
is the perfecting of men as man, as reagon and Divine Rsvelation intend
him to be. 1s 1ﬁ not true then thet the distinctive aestivity of the school
is to porfact man aceording to the intellectusl virtuss? Robody who holds
a Catholie phileoscphy, and snbova all Newman himoelf, will fail to resiize
that traiciag in the moral virtues dees held a vitslly impertent placo in
Shristian educstion, but st the zans time ne reelizes with Nownan that the
school partakes of the totalliiy of cducation according to its nmture, and
18t achooling does not demand the complete zetivity of all sducational a-

Sentse

{17) =nevelical Letter of Pius ¥I, Coristian idusation of Youth.
Five Great Tnoyelicals. HMNew York., The Paulist Press. po 54.
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“1f then a practical end =must be assigued to a University
gourse, I say it is that of truining a good member of sogiety. Its

art is tie art of sociel 1lifs, and ite end is fitness for the world”. {1)s

4 question arises at this point. Of what use is this 1iveral
knowledge, this cloar pereaption of relations, this ability to map thinga
cut and o see the counsction of soience with scienece? This question, as
7o liave seen was a'].t.iost the only question asked in Hewman's ime. ihat

is tns purpose of education? and likely it was asked in Dublin: whai is

the use of the type of educaticn cutlined in the iiscourses? |
"I have been insisting in oy two preceding Discourses, {2}
first on the sultivation of intellect, as en end which 8y roge
sonably be pursued for its own sake; and next, on the naturc of
that cultivation, or what that cultivation acomsists in". {3).
In Discourse VI {Zncwledge Viewed in Ielastion %o Professional
S5kill) Tewman st the very beginning sitates again what he conceives Lo be
the business of a University. It is to give a Liberal Education.
“Thia process of training, by which the intellect, insgtend

of being formed or sacrificed to same particular or seeidental
purpose, some speeific trade or profession, or study or science,

{1) Idez of a University. Discourss VII. De 1554
(2) Ibid. De 134,

{3) Ibids pe 134,



is disciplined for L%s own seke, Tar the perception of

its osn proper object, and its own higheed culture, is

called [iberal Zducation”. (4).
This passage indicates two things: the essential and fundsmental purpose
and the acecidentel purpose of & University. Sufficient has been indica-
ted that Newman :mintained, and rightly 8o, in the considered judsment
of many educators (5) that e Libersl education is the best typs of edu-
cation, and the one that is most productive of "practicsl® resulis. ie
have seen what & Liberal education is, in what it consists, and what resultis
may be expected froa_x it,.

But Cardi;sl Newnn was well awars that a University must give
same spocialized or professionsl training., The sccial responsibility of a
University was something that$ could not be ignored. The world must heve
trained workmen, lawyers, pbysiclans, engineers, and so forth, end it is
the business of @& University to meke provisicn far those needs., It is a
inown fact that Hewman in his view of @ University did meet these needs.
One of the Cardimml®s permanent and oxe of the most “mractical”

works wae the foundation of & Catholic ledical Schoole There wes & resl
need for Catholic doetorse T"Such & school", he wrote, "has not only =not
existed in Dublin or elsewhere, but it could not exist, from the natural but

inordinate influence which the State religion ezercises over the eristing

{4) Idea of a University., Discourse VIi. pe 135

(5) See, far instancs, alexander elklejohn, The Liberal College;
Hobert laynard Hutehins, No Friendly Voice, The Higher iearnins in Xmorica;
Jagques Maritain, Iducation at tho Crossroads.
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gehools of the country, The medical establishments have baen simply
in the hands of Protestanis . . » out of one hundred and sleven mo-
dical practiticnera in situations of trust and authority in Dudlim
twelve are Catholic and ninety-nine Protasiant®, {6). One of the first
things Newmaen did afior he assuned the dutles of Rector of the new ni-
versity was to purchase the Mediea)l School buildinss. (7).

"Unlike nmost thinkers, who rarsly shine as men of action, Haw-
man had considexrable praciical senso aud organizing ability. Te had g
prodigious appetite_‘_for work of all kinds, and in shear horse-power he
excoeded the cwmxén ratinze. Eis work for scisncse during $the few years
he was in Dublin is remerkable". (8). Due to the instant suceess of the
Hedical Sehool {9) Hewrman concsived the icdem of msking it the aucleus cf
a complete school of sclance. Ke appointed professzors, among thenm being
a man of rare talent, Ve Ko Sullivan; he fitted up a laboratory at ennsi-

dersble exzpense whieh became under the direction of Professor Sullivsn

(6) Report to the Archbishops for 1855-55.

(7) "The Medical School Houss in Cecilis Sireet was a complede suce
coss, and survives to this day. It was purchased by Heowmen in the summer of
1856, at the instance of Dre ¥llis and it proved en immense boon in treining
Catholic practitionsrs, and seeuring work for themv,

Wilfrid werd. Life of Cardinal Wewzan. p. 34%.

{8) A Tribute to Rewman., NHewmsn and scienee. Reve. Professor e Je
“asclaughline. p. 3734,

{9) In tha very year of its foundation all the chartered medical
bodies in Ireland gave official recognition to the lestures of the Medieal
Scliool, .




one of the best chomical laboratories in Irsland; {10) ke 21s0 planned
an astrononieal observatory. Tn ordor to stimlste research (1) and

Vo gat tean wark anong the nerbers of $he Freuldy of Selence Hownan bse
£an the Atlantis with.Jullivan as oditor. It would ba &dls spaculati-
on, but provabiy not wholly profitless to think of shat Hewsmn nighit hZave

gome for Science in Irgland ard for $he Chureh if he had hed the time

{10} This laboratory antadated by twendy vears the Jevendish Labo-
ratory at Cambridge.

{11) In Bewman's Preface to the Ides of a University {(1852), he
says: ". o o there aras cther ingtitutions far nore suited ©o aet ns ins<
truments of stimulating philosophiecal inguiry, and exterding the bounda-
ries of our knowledgs, then a University. Sueh, for iunstance, are the li-
terary and sclenmtific 'Academies', whieh are s0 celebrated in Italy and
Trance, and which have frequently been connscted with Universities, as com-
mittees, or, as it were, congregntions or delegacius subordinated to tham
e s + o « The nuture of the sass and the history of philosophy combins to
recomuend o us this division of intolleciuzl labour botvesn Acadamies and
Univarsities, 70 discover and to teach ars distinct functions; tLey are ale
so distinet gifts, and are/hommonly'faund united in the seme person. He, /nét-
too, wke spends his day in dispensing his existing knowledge o0 all comers
i8 unlikely to have either leisure or energy to acquirs new. 7The comuon
sense of msnkind has associated the gscarch after truth with scelusion and
quiet. The greatest thinkers have beem too intent on their subjeet tc ade
mit of interruptions; thoy have been men of absent minds snd idiosyneratic
Labits, and havey more or less, shunned the lecture roca?®. (Yags Til, seqe)e
It iy apparent thet Newman considerably changed his views between 1552 and
1858,
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the monoy and the sympathy. (12)a

{12) ™iswsan would recommend to Ghristians not only the candid
acceptance of modern scientific theoricsa in all their degrees of probabi-
1ity, but a bold cLange of polisy. Iie would urge the fearloss use of the
inductive method in ohysical science and in history. Ile would have free dis-
cussions in his idesnl university batween the repressntatives of all the scien-
ces. The aim would bo o work out a synthesis of all branchas of ormsnized
kmewledge, including theology. .for this »nurpose theologians and philosophers
should learn ihe languapgo and methods of ncderan seience, and not wait for
scientists $0 learn their classical but aershale tongue, IL Lflrst-rate mon
were secured, they would graduslly by the rub of mind on mind zork out a ra-
tionsl and echerent body of thought. By strenuocus intellectusl effort th
lerger minded theologians and the Christian men of seience would reack & vay
of intelleetual life that would be sound and honsst, and betier than a cheap
brand of apologeties, which fails to carry convietion o tie seodle of & new
age, bocause it igmores that it is a new age, and tekes no account of new
outlooks and new problens. Newman®s idea inspired Cardinal Iereier in founde
ing the Institub de 5t. Thomas at Louvain, and it lay at the root of the D6l-
glan prelete's dictum that in ocur day every theologlan shoald be 8 nan of
seiepce, just as in the thirtesnth ceatury every first-rate theologion had
to be a philosophert. -= A Tribute to Newmn. MNewmaan and S¢ience, pe ZE1 seq.
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"Lol where wo stand, one day shall spread
Cloisters like branclhing wood:

Cn the great i'ounder's sculpbured head
fawr Irish sunshine broodl! {15},

A gory imporiant rmatter, particularly Sor mblin workers was
the insuguration by lowuan of a agystem of evening classcs {14} =hich wag
one of tiwe first things ho d4i1d after becoming Peector. It iz Zrue Shad

Lese elagses vere suspoaded for & year due to fnsuffisiont numbers, Hut

..... $ e

s s

in 1350 Newwen induced the University Semate to make these classces stoiyge-
tory erd tlair mambers eligibls for degrees on passing the raguired cxa-
minations. (15).

“e¢ ecan, I think dravw e conelusion that Ilewsn was intenssly
"practical” in his eoucept of educmtlon. Having nroved that raligiouz knowe
ledge iz the condition for gsneral knowledgs, he estzblishied the prineiple
that gsneral imowledge is the best and the most satisfuctory preparation {or
professicnal movlodge -- the one teaches how to live, the other tesches how
to make @ living, Jenoral culture of tie intelleet i3 the bess aid to proe-

Tessional and speciulized studies. In the idesl university, erd Newman in-

alsts mm this, the geiences correet oach other. one ean be neglacted withe

{13) subry de Vers. Ode on the .'oundaiion of $he o tholic Univer-

{14) In 1355 King's College, London institu

ted an Uvening Cless Dee
partment, liewmun in the previous yeur Lad anticipazed this

5tGpa

{15) 3ee “biseipline of the ¥ind, and Addrsss 30 thie Tyening Olasses

1383" in the Idea of a Universisy. Pe 334

[*%

?




out projudies to the others, and it is hermPul to pursue any one scien.
¢o exclusivoly, though at the same time any ong science pursued and
zastered loads to Truth,

It should be rorombered that Xewsan held emphatically that the
purpose of a University is to teseh truth, and ¢hat a studont at sush an
instttution should learn T'ruth and should be 8 witness to the Twuth, Thus
Lowman®s aim was arinently "pracsicalr.

“I% i3 one great advantage of an aro in which unbeliefr

speaks out, that Faith ean speakk out too; that, if fale

sehood assails truth, Truth ean assall Talsehood”. {18},
"I would say", writes Hewsan Yo Father Coleridge, "that as sscular power,
rank and wealth ere great humen means of prometing Catholieian, so, eapo-
cially in this demosratic age, is intolleet. without dreaming of denying
the influence of the thres first-named instruments of susesss, still I think
the influence arising from ropute for ability in shis age is grester than

any one of them".

{16) Idwo of a University., 4 Form of Infidelity of tie bay, page
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"She sent her controversislists into the philosophical arena.
It was the Dominican and the Franciscan doctors, the greastest of them
being St. Thomas, who in those medieval Universities fought the battle
of Revelation with the weapons of heathenism, It was no matter whose the
weapon was; truth was trmth the world over. With the Jawbone of an ass,
with the skeleton philosophy of pagan Greece, did the Samson of the

schools put to flight his thousand Philistines". (1).

"I have another consideration to add, not less important than any I have
hithexrto adduced™. (2). It will be fitting (3) to state something of the
philosophy of education of St. Thomas and to show that Cardinal Newman in
common with other educators consciously or unconciously followed the prin-

ciples of the saint who bears the title, the Angel of the Schools,

(1) Idea of a University. Christianity and Seientific Investiga-
tion. p. 345,

(2) Ibid. Discourse IX. p. 199,

(3) It has been suggested especially since this thesis is for the
Faculty of Philosophy that I take a few pages to show that the prineiples
regarding education laid down by St, Thomas can be applied to Cardinal New-
man. The great Oratorian has the double claim of being both a scholar and
a teacher., Furthermore it has been stated time and time again that Newman
is no Thomist. In 1879 the year of the Eneyclical, A6ttma® Patris whiech
inaugurated the general revival of the philosophia peremnts., according to
the mind of St, Thomas Aguinas, the Cardinal wrote to Father R, Whitty, S.7.
that he contemplated the project of translating into Latin selected portions
of his own writings, being confident that, if his views were correctly pre-
sented, they would not "be found in substance to disagree with St. Thomas",
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Seven hundrod years ago St. Thomas wrote the cuasgtiones Lig-
putatae, the first volume of which is the Do Veritate. 1Inm jyuestion LI,
the title of which is De HMagistro, the Angelic Doctor discusses same fune-
danental educational principles in four articles. It is a presentation
of a philosophical disputation which St. Thomas conducted at the Univer-
eity of Paris in 1257, (4). Also it the Summa Theologica, particularly
in Part 1, juestion CXViI, Article 1, S¥. Thomas deals with contemporary
problems of aducation, and gives at the same time many end varied peda-
gocical views whiech are & genmuine contridbution to aducaziqn. %o might
a8lso edd for its ednéational value the letter of 3Saint Thomas to Arother

Johne {5)e.

{4) In 1256 St. Thomas together with 5%. Sonaventurs cbtained nis
licentiate. The chancellor of the church of Notre lame in Paris in the ol
us of the Pope gave tho licentiate to the bselielors presented to him. The
licentiate was a permission or licemse for the independent exereiss of the
noser of teaching. The cendidate thus promoted was admitied into the ranks

of the college cf srofessors, and bsgan his publie teaching career s8s 8 s
ter.

{5) This letter is ecounted by P. t@ndonnet, J.D. amnonz the "vix
dubia™ of the writings of 5t. Thomas. In &he Forsgord to The Intellectual
life by A. D. Sertillamges, O.P. the suthor 8ay8: "Anong the works of It.
Thomas there is a lstier to a sertsin Brother John, in whiceh sre enunaerated
Sixteen Precepts for Asguiring the Traasure of Knowledge. 7his letter,
whether it be suthentic or not, mueh be looked at in itsel?; 1% iz nrico-
less; we should like to imprint 4%o every word in the imiest boins of the
christian thinker.”
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3t. Thomas in the thirteonth century follows & middle rcad
betweon two extreme theaories of cducation, (&). On the one hand was the
theory of the Platonists who taught that ell learning was in the learner
and not ir the teacher. All lsarning was & reminiscence, a remembering
of knowledge alresdy acquired in a pre-existing state. hen the soul was
united to the body, it was prevented fras fresly considering the kacowled-
go uhich it alrsady possessed. The student in this way did not asquire
lmowledge from 3 toacher; the teacher only srcused ths attention of the pu-
pil to these things which he already knew, so that Zo 19arn w83 omly ¢ rae-
membere (7). Ove'r;:" against this view was the extreme view of Averrhoisn
which holding that all men shares ons possible intelleect, (8) looked upon
teaching as aimf:ly the transfusion of the toschert's knowledge to the soul

of the pupil. {9). Thus for St. Thomas both pupil and tsacher have vital

{3) Ds Veritate. Juastion I, Article 1.
"2t ideo secundum doetrinam Aristotelis medias via inter hes dues tenends os:
in omnibus praedictise

{7) oo Plat 0'DicloriuS. Bofes OO

(3} Ct. Thomas followa Aristotle in stoting thai there are two ine
tellects the active (intellectus agens) and the passive (intellectus possidbi-
lis), These St. Thazas claims are two faculiies, not one and the aame pover
viewed under two difforent aspscisc.

{8) Summa Theologica 1e e 117« A&. 1.
Yaverroes enim in Comment. 1IX. D8 An. posuit unum intellectum possibilem
9830 CANIUM o o« o « o o « « o o Alla ost opinic rlatonicorum, qui posuerunt

quod seientia inest a prineipio*. St. Théuas in this article deseribss ful-
iy both aschowols of thought.
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and interrslated parts to play in the educatiomsl process. ile does
not emphagizo one at the expense of the other as was done in sach of
the schoecls of thought that wers in existence in the thirteanih cenw
tury. Ie rejects the extrames of bbth the Platonists and the Averro-
fsta; but at the same time he wmakes use of what is good and useful in e
each of these gystamas,

"ie must therelore decide the quostion dilrferently, by saying
that thoe beacher oauses knowledpe in the learner by reducing hia from
potantialivy to aet", (19). 7o illustrate what hs means Ste Thomes uses
8 simple example.‘ﬁA physicien treats 8 petient. hero are two ways in
which a cure can ds brought about, by nature alcne or by the use of medi-
cine. In usingvmedicinu the doctor doss not create health and hand it o-
ver to the patient: his aim 13 to aid nature to got rid of the illmess.
Ultemately health iz due to the natural powers of the vody stimulated by
the medicimes. (11). In the same wey the teacher does not transfor his
Imowledge to the pupil; his business is to set the pupil's own mind worke
ing and thereby to entish himself by the ossimilation of inowledpe,.

It is well o stress that the Themistie coucept of potency is

not cne of mere possibility or non-ropugnancs on the part c shis bhumsn in-

(10) summa Theoclogica 1, e 117, A. 1.
"Zt ideo aliter dicendum est quod docens causet scientian in addiscenti,
reducends ipsum de potentia in actume.

(11) This illustretion is used by Ot. Thomas in the same article
a8 above,



tellect, but of a real capacity in a real subject: & real racaptive
prineiple. Further this receptive prineipls, the human intellieet, is
one thai ls eseentially re-active onee it has been stimalsted from
without, In other words 1t is charactoristic of tle human mind thet
ehile it needs to he stimlated it has its own spontaneous enersy by
whéch it resets. Only by the activity of the pupil's ming, h;s intole
lectus apens, can the raw meterial os sensee-sxporience beocomse ons with
the mind itasels, Oniy by the receptivity of the nupil®s mind, his ine
tellectus possibilis, can ideas he possesscd and developed. 5o to use
tho words of & .'fﬁomas, "the tsacher only brings exterior hels, 93 the
physicien who heals; but just as the interior nature is the princinpal
cause of the healing so the interior light of the intellect is the prin-
clpal osuse of knowledge." (12). '"he teacher can thus never bs & prin-
cipal cause of knowledge; he is not even & secondary couse. He is only
an &osisting auxiliery causs of knowledge as the physician is of heolgh,
The teacher can help the pupil im two wavs., "First by propé-
sing to him certain helps or means of instruction, which his intellect

ean uss for the acquislsion of science". {13} In s sane article St.

(12) Summa Theologica, l. . 117, 4. 1.
"homo docens golurmiodo exterius ministerium adhibet, sicut medicus sansns;
sed sgicut patura inderior est drincipalis causa ssrationiag, ita et interius
lumen intellectus est yrincinalis causa seiontiss.”

{13) =.7. 1, 117, L. "&rimo quiden, sroponsndo ei alicgua suxilia
vel instrumenta, quibus intellectus eoius utatur sd seientism acquirondam®,




59

Thomss then gtetes the second way. 7By strenghZening the intelleet

of the lesrner, noit, indeed, by scne sctive power as though of a highe
er mature, Lecause all human intellects are of one grade in ihe natu-
ral order; but inssmuch as he proposes to/diseiple the ordor Drom / the
prineiploes to condlusions, for the disciple may not have sufficient pe=
wer of reasoning to be sble to draw the comclusions f£rc the prineiples”.
(14). So teaching is a leading, & ‘direeting process. Cr to use the words
of Ste Thomas: “Cume man is said $o tosch another in so Tar as he expounds
t0 enother, by means of signs, the process of roesoning wuich he Las in
himself made by hi;vown natural reason, in such a way that the nstural rece-
son of the pupil, by means of these signs set forth %o him, and asing them
83 a sort of insirument, attaing to knweledge of wiiat had been unimown to
ntm". {15). 3ut the essentisl work of attaining knowledge is glways the
work of the pupil.

To pasraphrase 3t. Thones again, learning is self-activity, the
teacter is merely an cxirinsec proximate agent. Iearning is a0l f-develop-

ment through self-activity. Learning is the actuslization of poitsntialities,

{14 Ibid. eum eoafortat intellectum addiseantis; non quiden &
liqua virtute activa quasi superioris nstural, quia amnes -humani insollecius

sunt unius gradus iz ordine natural, ssd inquantum proponit dlscipulo ordi-
nem priocipioruls ad conclusiomes, qui forte per soipsum nca heboret tantem
virtaten collativam ub ex principiis posset eonzlusiones dsducere®

EAS RS IR A

(15) ve Veritate, Je “Te¢ Ao 1. "usus alium dcasre dicitur, quod
istun discursum rationis, quem in se faeit raticne noturall, altori exponit

par gigna; ot sic ratio maturelis disceipuli, pver hulumiodi sibi proposita,
sicut per quaedam instrumentz, pervenit ad coguitionsn iznotorum”.

’
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A1l the teacher can do is to show the way, and iead the pupll on ths

way, and insofar ss he has himself followsd the same rosd, and knowing

the way is able by signs and directions to show the pupil: the stops

¢ take and the route te follow., In other words, it is an essentiscl

nark of ths humsn mind thetwhile it needs to be stinulated, yot 1% has
its own spontangous energy by which it reacts, and sinees the nassase £rom
potency to act is movement, St. Thomas admits what moy bs called intellec-
tual dynamism. Truth, he says, iz the good of the intellect. Stimulated
or acted upon from yithout, the human intellect actively reastisz in itz epn-
dsavour to enrich'i;nelf with its proper zood towsrds which it tends, and
this end is truth. (16).

From this short outline of St. Thomas' teaschings on edueation, one
can, and I take it ons should mee the cbarscteristics of = good teacher ag
fer as his work is concerned; in relation %0 the pupil and slso, whiehk is of
greater importance, the work cf the pupil in relation to the Scacher., “he
previous sections and the last ons in particular wave, I trust, sufficisnily
a3tablished the coint that Cardinel Newsan is in substantisl agreanent with
the teachings of 3%, Thomas on education. But befors leaving this topic e
ihero are twe poinss I would like t0 make. One has $o do mith tha
the other with ithe supil.

It is not u generslly known #ze3 that Cardinal Mewsan devotad the

v

greater part off his 1ife to educational worl, not only as a wriier on educte

a w2

(16) See "Ue 'iodo studendi” Vietor White, G.i% Blaskiriars, Jocene

ber 184k,
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tlon, but as ane elosely conneetod with the actusl vorkings of 2 class-

roo ard of a school.

“John fenry llowrman qui est surtout connu par ses derits
thiclogliques, a copendant consacrd la plus grande partieo

de sa vie & des ceuvres d'¢ducation. Il fut pendant vingt
ang fellow d'Criel colisge; au cours de cetie péricde, pen-
dant oing ans, tutor de la nfme maiaon. Son prastige dts-
ducation ost tel que, dovemu catholique, Rome le destine &
entreprondre en Irlande un osuvrs d'enseiznencnt supérieur;
il fonde 1°Universitd cetholique de Dublin dont il devient
recteur. Rovenz on Angletorre, & Birminsham o} 11 a2 trans-
planti une branche vivace de 1l'Cratoire italien, il ouvre
bisntdt une Scole sacondaire, qui remous parmi les eatholi-
ques la traditicn des public-schools seculasireas. Soucleux
de rendre moins danperoux aux catholiques ltonseignsment
supérieur donw$ 3 l'université protestante d'Cxford, il sa-
sais par deux projeis succesaifs d'y fonder une maison de
1l'Oratoire”. (17).

(17} Fernande TErdivel. J. Il. Yewmsn, HZducabeur, 1057. pe © seqe
3 P 1
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Yewman vas fully convinced of the important position held by
the teachor in the school, whether it bs primary, secondary cr by the
university level,

Yiere thenisarealteaehing, ® 6 0 a0 2 0 0 0 0 0 0 9

® % o 4 o s 06 e e 0 e« ard it gt lsast tends Towmards cule
tivation of the intellect; it at least recognizes that
knowledge is sansthing mors than a sort of passive recepe-
ticn of scraps and details; it is scmething, and it doas

a scrething, which will never issue fram the most stro-
nuous efforts of a set of ioanchers, with no mutual syme
vathies ard no inter-communion, of @ set of ezaminers with
no opinions whieh they dare profess, and with no common
principles, who are teachins or questionling a set of youths
who do not know them, and do not know each other, on & large
nunber of subjects, different in kind, and conneeted by no
wide philosophy, threc times a woek, or throe times g year,
or cnce in three years, in chill lecture-rooms or O 8 pome
pous anniversary™. (18).

The teacher mst be both acadamically apd professionally efficient. GCne

can 556 how rmch Nowman wag preoccupied during the years spent in Dublin

in trying to assombls a suitable grazp of lmstructors. In a lettor to he,

Cullen written im aucumst 1852 he satd:

“Professors of name, not marely able nen, are absclutely
necessary. hat is our bait for students to come to us?
ie have no direet temporal motives; we have the seight of
governmont against us; 70 st have names. ®secsvorocsene
It will be 8 great thing far the succoss of the Iunstisu-~
tion, to get Profossors whoss names arc xnown to the Cone
tinsnt, to the world." {19).

{13) Ydes of a University. Discourse Vi, Hnowloedss Viewed in

lation $0 Learning. p. 150 S6qQe

{(19) John Henry Hewman, Ly Campaign in Ircland., p. 270.
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The list of appointuents t0 the sieff of the University indicates how
far lewnen was sucessaful. (20).

The astablishment of the Oratory School in Birmingham fupe

nishes a further illustratior of Newmn's extreme ease in selecting a

staff of teachers who would carry out his educationsl prineiples. (21).
ewman realized, probably more thea most people of nis time, the necee-
8ity for & thorough education.

"ihe Catholic body in England is despiased by Protestants

fran their (unjust) idea of our deficieney in education,

and in that pover whieh education gives of Wrinzing out

and bringlns t¢ bear natural telent mhich Catholies have

as others., They have an idea that few Catholie=z esn think

justly or sxplain themselves suitebly". (22).

Howmen c¢loarly saw as a result of hia Xaowledge of the position
of Catholies in Imgland, and far that matter in Ireland, durins the nine-
teeath century, and whet appsared to hinm as defocts and inadequocies in the
Catholie educationsl effurts, the necessity and the practiesl wisdom of hoe
ving teschers of sound scholarship and outssanding pedagogical ability. Pos-

9ibly MNewman would have ghne as far as iiobert Iyrd who says: "I someiines

wondar, indeed, whether anything is of very musk importanee in edusation,

{20) See Werd's Lifs of Nowien for the Cirsl published 1ist of DPro-
feasors. pe. 350.

{21) See Leuter to Sergeant Dellasis quoted by iard. De 453 zog.

(22} Leiter to ather Coleridge, 3.T.




axcapt the character of the teascher®., (235).

Hewaan, I take i%, had in mind all through his work in edu-
eation the application of the Thamistic prineciples ocutlined at tha be-
ginning of this section. The teacher skould reslize the troth of Lhe
saying that all oducation is self-cduestion. He must realize that ne
ghould be a living oxemplar of the prineiple that & student learnz thrazgh
his owa activities.

"Self-aducation in any shape, in the mest restricted 5QNS0,
is preferable t0 a sysiem of teaching which, orofessing ao
machs reelly does so little for the mind". {24). ’

Kow for s&wthing regarding the pupil in the light of Thomistie
principles. Xuowledge, wisdom, Sruth cannot be imposed upon the mind from
without, or by a teacher; thsy can oaly grow up from within, Cnly by the
activity of the student®: "intellectus asgens”, a3 Ste Thonmas maintains, can
the pupil be said to learn. Only by his "intellsetus possibilis" cun ideas
be nossessed, assimiloted and developed. Newnan saya the same thing in ade
dressing one of his Ivening Classos.

"You have come, not merely to be teught but to learn, You
have come to exort your minds. You heve ecame $0 make what
you hear your own, by putting out your hand, as 1% were, to
grasp it and appropriete it. You do not come nersly to hear

a lecture, or to read a bock, but vou cone for that cateeha-
tical insiructlon, which consisis in 2 sort of conversaiion

{g3) Cf,Pernande Terdivel, T.i, ilowman, Sducateur, Thapter VI and
nage 195 seq. '

{(24) Tdea of @ University. Discourse YZ. snowledre Viewed in' o=
lation to Learnins. pe 131.




betweer your leelurer and you. He tells you & thing, gud
he asis you to repeat it after him. He questions you, he
examinze you, he will not let you zo %11l he has reof,
ot only that you have heard, but that you know". {25).

“ihe result is a formation of nind, - that i3, & habit of
order apd system, a habit of voferring every nezession of
xuowlodge %0 vhat we alrendy “now, and of adfusiing the one
with the other; and morecvor, as such a habit implics, the
actual acceptaonce snd uss of cartain prineiples as centres
of thought, arcund which our knowledze grows and 1s loga-
teds vhore this critical faculty exists, higtery is no lone
ger a nere story-book, ar biography a romance; orators and
publications of the day are no longar infallibls asuthoritios;
elcquent dietion 43 no longer a substi*ute for rebtter, nor
bold siatements, or lively descripilons, a sudbetitute for
proofe This i3 that facully of pereariion in intellectual
matiers, whick, I have said so often is anslogous 0 3he capa-
eity wa all have of mastering the multitude of 1ines &md coe
lours which pour in upon cur eyss, acd of deciding what every
one of them is worth". (26).

Lnough has heen said in the previous peges to brinz out in clear

perspection what Hewmar understood to be ths essence of a school, and in
showing the main features of his system we can conclude that he is in sube
stantial agresment with 5t. Thomms, It is ussless o prove the obvicusg.

It is true that as yet we have not arrived at 8 complete philosophy of his
educational principles. That Now:zen had in ming an integral education, the

fermation of a complete man, will be the purpose of tlhe nexi chapier,

(85) Idea of a University. Diseipline of idnd. p. 362.

{26} Idea of u University. Discipline

oy
]
=

Minde pe 373,




CHAPTER III

The Principle of Integration.
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"Hare then, I concelvs, is the objeet of the Foly Ses and
the Catholic Chureh in setting up universities; it is %o reumite things
which were in the beginning joined together by God, and have besn put

asunder by manp". {1).

The emphasis go far placed on the sehool as an ingtellectunal agency nay
easily lead to a nisundsrstanding of Cardinel Hewman's positicn. In

spite of the elarity with whieh he presented his thesis in the sreut o-
ducational olassic, Tho Idea of & Univorsity, the distinetion which he
nakes between the instrumental funetion of the univeraity and its om cge
sential function has not been grasped by many of his readers®. (2)s &
reader of liewman has to go further afield in order to Zet 8 comprehensive
and & coiplete view of his educational philosopityye an incomplete study of
Newssn has lod ons writer, wio slrsedy has been meationed to labol Nowzan's
philosophy as & "philosophy of severansa®, (3).

It might be said in possing that Hewman's contribution, his re-

(1) Johin Henry liewman. Intollsed, the Instrument of Aelicious
Yraining. Sernons on Various OceasionS. XNoe le

(2) “illiam ¥, Cunningham. The Plvotal Problems of Lducation.
De 933,

(3) see 7. Corcoran, 3eJs, Liberal Studies and Moral Aizs. A
Critiesl Study of Nownan's Position. Thousiits Vole 1. ¥No. 1. Tune 1926,
2D S54-71e
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emphasis of intellectusl training and cultural formation is warth
more than mere passing notice. Lducators and teachsrs can PO~08Law
bliah, and, if necessary, re-oricntate their fundawental ideas on o~

ducation,

"The funetion of g school, as & school is to foster tis
1lif2 of learping; just ss the purpoge o the State, as a
Stats, is to foater scciel life under law, and the purpose
of the Chureh is to ninister to tho life of faith ard hops
and charity. In themselves domestic love and pelitical
order and divine grace are more important than learning;
and therefore, homes and States and 4the Church are more
mporsent than schools. Mevertheless, the £irst purposse
of a school, as & school, is not to be & home, or 'a State
or 8 Chursh, is not to foster the 1ife of love or of law
or of faith, buv to foster tho life of learninz. A Ca-
tholic college will produce Christian hursnists oaly on
condition that it is first, a college ~- a coomunity of tea-
chers and learners, @ universitas docentium ot discentium,
as the Catholic !i1ddle Agos put it -- and not simpiy & col-
lection of persons. howover pious, pursuing the 1life of
faith", (4),.

The purpose of this pressnt chapter iz to show es clearly as
possible a complete view of Kewman's thourht end action, ons that will show
“kat Hewesn always had in the forefront of his mind, the zosl of nis efforis,
that education is concerned with the full and complete man., In other words,

tere st be in any satisfactory idea of education a prineiple ¢f synthesis
or & principle of integration,
"rhe true Christian does not rencunce the activitios of

his 1life, he does not stunt his ratural facilities; but he
develops and perfects them, by co-crdinating them with the

(¢) Gerald J. ialsh, 3.J., Catholie %Zducators and Christiangﬁu-
meaiss, an essay in the Philosophy of Catholie Higheor “ducation. ppe 40-41,



supematural. He thus onnobles what is merely natural in
1ife end sscures for it new strength in the mmtorial ard
temporal order, no less then in the spiritusl and aternal®,
s

\b)-

(8) Pius XTI, Eneyelical on Christian nducetiocn.
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iI

"I want to deatroy that diversity of gsentres, which nuts
averything into confusion by creatinz a ct;ntrariety ot influence, I
wish the sams spots and the sams individuals to be at once oraclss of
philosophy and shrines of devotion. It ®tll not satisfy me, what sa-
tisfies so many, to have two indepandent systoms, intelleetual and ro-
ligiocus going at onee side by sids, by a sort of division of 1sbour,
and only aceldentally brought taéethar e o o o » I want ths intellec~

tual layman to be religious and the devout sceleastie to be intellec-

tual”. (1),

The object of the humon mind 13 %o know what ig -- that is, to know being,
(2). The intollect of cen should see the universe of being, everything as

e totality and as a unity, with all its aifferent parts in right relation

ona to another and to tho whols. Individusl things must be studied, the

L,._ S e
by

(1) In tellee$ the Instrument of Nelipious Trainins,. Sermens on
Various Cecasions. 5oe l.

2} “Ix hoc autem substantis aiiqua es? intellectuslils, caupre-
hensiva est totius entis". Contra Teniilcs. Liber IZ. Cap.

5 wa S
Vide £0 5T

“heoas the ingellect is lmowladpe in the broadest sense, Becausz the in-

telleet is inmaterinl it is in a senss unlinited and is as exicnsive as she
universe of boing itself. St. Thosms sees the areatost perfection of the
inteliect in its comprehension of the whiole order of the universe. lNan,
thereiore, comprehends s world of things. Man®s intellect with its natural
equipment imows primarily all that ig biing and all) that iz connoesed with
bsin{;t
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different sciences must be learnt; but only as they £it into the total
view; only then is it true knowledge. This totality of view is the im-
f portant element in educstion; it 1s that ®hich differsantiates the Oge-

tholic view of educatiocn from other systemse OCordinal lewmman believed

most emphatically that every sphere of human life is essentially rela-
i ted to the other. For him, aa with the Chureh, the world is ordered on
the principles of theconntric realism. Pops Plus £I says:

"Christisn education tekes in ths whole agsrogate of human

life, physical and spirituel, intellectual and moral, indi-

vidual, domestis and social, not witk a viesw of reducing it

in eny way, bui {n order %o slevate, regulate and perfact

1% 1n mccordance with the example and teaching of Christ". (3).

It is, as wo have seen, a cardinal principle of Newman's philo-
gophy of education that Theology 1s at the summit of alil loarning, ¥8n is
rolated to things, teo men, and tc God; but the lest reiation is Lhe most
important of the three, Theology, then, as taught by the Shurch is the
most architecionic of tho sedénces; and others will be good or bzd in pPIo-
portion as thoy have God as the basckground.

This architectonio view of reality determined for Lewzan that a

rmust be taught in a Catholic atmosphere.

"It will not satisfy me, if religion is here, and science
there, and young men couverse with science (4) all day,

(3) Pius 1. Zneyelicul on Catholice Zducation,

{4) It is perhaps necessery to point ocut that Newmssn uses the word
science in its wide sense Vo denois the orgmnized body of kaowledge relating
10 a subjecte
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and lodge with religion in the ovening. It is not touching
the evdl, Yo zhich these reuarks have been directed, if the
young man eat and drink and sleep in one place, and think
in other: I want the sare roof to coantein both ths intol-
iectual and tus rioral disciplinsm, (5),

To leave out (iod, Religion froa the sum totsl of reality, wes, ss ws have
sean in Chapler I, uitaerly unphiloasophlical and basically unsound. To use

Howmen's words:

“Religious truth i3 not only a portion but s condition of
general knowladge. To blot it out ig nothing skort, if I
nay so speak, of unravelling the web of University Teach-
inge It is, seccrding to tha Greek proverd, to take the
Spring out of the year; it is to imitate the prepestsrous
procseding of those “ragadians who repressnted a drama
with the omission of its principsl part'. (6).

Une i3 almoat stertlingly surprissd to note how often the idea of upity or
integrlty appears in resding Hewman, and in particuler his eduncstional elas-
sic, The Idea of a University. It seams to the writer of this paper thet

Oxford in Hewran®s time (7) hed retuined the medeival congent of Theology

(5) John Henry Newman, Sermons on Variocus Cceasions. Serson I. In-
tellset, the Instrument of Religious “raining.

(6) Idea of a University. Discourss III. Bearing of Theclegy on
Uther lnowledge, pe 02.

(7) It will be recalled thet Hewmsn entersd oriniiy Zollepe, Oxford

in December 1316 and did not leave Oxford until his reception into the 3atho-
1ie Chureh in 18435,
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as the unifying prineciple in university education. {8).

The rational ardering of the intellectual process regarding its
method and its subjeet matter, ar te use the terms of seholasgtic philoso-
phy its formal end meterial object is of fuundamentsl importanee in thet it
gives a specifically Catholic charaster to the educational institution., It
places the Supreme 3eing in its proper ontologieal place, that is God is at
the ecrown of the architectonice edifice of the correctly and completzly edu-
cated man. Nowzman never for a moment admitted that Thoology was just an e-
qual amongst other sciences. It was for him, as for the redieval thinker,
the queen of sciences and the other sciences wefe her handmaids.

“"Theology is one branch of knowledgs, and Secular Seiences

are other branches. Theology is the highest indeed, and
widest, but it does not interfere with the real freedam of

{8) Rovert Maynard Hutehins in The lilgher Learning in America hss

this to say. "ihe medieval university lLad a principle of unity. I% was
theology. The medievel theologiasns had worked out an glaborate statement

in due sroportion and emphasis of the truths relating to r@n and God, man
and men, and man and nature. I% was an orderly proazrsssion from truth to
truths. As men's relations to God were the nighest of which he could cone
colve; as all his knovledge cams from God and sll his truths, the trutus
concerning CGod and man were those which gave meaning and segquence 0 his
knoviledge. Theology ordered the truths congerning man and man; humanian
was theocentric; man loved his brothers in God. Theology ordered the truths
of man and nature, for God ereatcd the world; he creaied man to live in

it, and placed him in definite relation ® other creatures. The insight

vhat governed the system of the nedieval theologian was that as first prin-
ciples order &ll %ruths in the speculative order, so last ends order 211
neans and actions in the practical order. God is the first truth and the
last end. The medieval university was rationally ordered, and, for its t
<8y 1Y was practically ordered, too". (page $6).

i~
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any seculer 2cisnge in its own parsienlar depariooent {sx-
mish 4337, {9).

capt in such sonse as they 8led intarfore with

Cardinel lsawsmn had a correct ldea of Teality. He dld not,

as i3 froquentiy oud unlurbtunately done Lo-day, separats F

and Tieodicy. Theodicy is not 8 sesarate seiosce; Theodicy 1o Lui the
corcluaion of Ustapnysicse "iristotle held so strongly to e unity

mesaphysics anxd theodicy thet he eslls mwtaphysies, thaolopyt. (19).

s

C“_,

¢ have ashcwn that Hetman posits an andarlyins unity asd ine

eerity in iis sm{mla\‘:ive sroatoend of Hoplity, which has the mout fune

farantal i::.::licahimna. {1i)e In Nowman's phrass

®hile Sho world laosto, will Aristoctlets duobtrias on those
matters last, for he i8 the oracle of matura and of truthe,
hile we sre nen, wo cannst help 1o a groat eximuu, Lalng
Aristoteliang, for tha grest Master does but unulyze the
trhoughvs, feelingo, vievwe and opinfons of bhwman xinde He
Les told us the wmwaaniuz of wur own words sid ;«dnsm, bhefora
wo were bora. In ooy subjectenmat lers,to b -~ eorractly,
tg o think like Aristotle; and we sre his discipies who-
thor we will or no¥e. (1Z)a

{(9) Idoz »f o Univereity. Diseourse V. Universal Fnonledre Vicwod
as One “hilosophye Ta 309

Tle  The Aristotalian - vhomintice

{10) Iucion Jufault, DefeTe,
.‘nlly }.g"‘*c\o \!Q?Ol. e «‘0. 5

soneent of Hducaticils The lew Ieholsatic
De 248a

el

{11} "Tho first apostolatn at the prosent erossroads
realm of thought™. Jordinal Suherd. Uaser om déelin de 1%Irlise

{12) Iden of o University., Diseoursa Y. novwled=~s Iz Gvr “nde
e 97
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fie ean also show that in the practiscal order Newman's educational phi~-
losophy is also 2 unified and integrated whole, which is of no less ime-
portance than that of the speculetive order, and omne that has implics-

tions of even grsater valus.
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"There are those who think in mean to spend our dsvotion upon
a human causs, and that'wa toll for an objeet of hunun ambition « « o
thav if we looked to objects above the world or beyond the grave, we did
80 with very secondary eims and faint perceoptionS. o « « « « A groal
University is a great power and can do gremat things; but unless it be so-
=©thing more than human, it is but foolishness and venity in ths sight

and gomparison of the-1little one of Caristv. (1).

It seems so unnocessary to raise the point snd to defend it, es it were,
that Newsmn in his philogophy of educetion had in mind more than mere Lome
poral interssts. A4As much 8s anyone else lardinasl lNewman realized 4o the
full that for tke University the thing of ultimate importance is nob haere,
but hercalter, and that the succsess of any person in this life has @enuine
value only in so far as it leads to the next. The “"separation of the intel-
lectuul and roligious elements in sducation was farihcat from Newman'®s
nind®s. (83)e

Yo have discussed 2% some lenghh the distinetion Newmean makes

betvaen the insirumental funetion of a University and its one ensential

(1) John Henry Newman. Sermons on Various Ceessions. The Seeret
coser of Divine Graee. Univeraity Chureh, Dublin, 1856. :

(2) Cunninshnc. The Pivotal Probleoms of Lducation. De 385G,
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function, or as Hewman says, the "naked" idea. In ihis chapter we want
40 show that ¥ewman in his educational philosophy is conesrned with the
whols men, *n whole and entirs” (3) is the subject of a Christian o-
duestion, Thus it is eﬁdent that religious training, moral formation
is of vital concern o the educational agency. Tha$ Newmen haed practical
and definite ways and means to form this complets nen, complete "in wis-
dom, age and grace with Cod and man", we will endoavour to show. (4)e

An important poimt in arriving st a conelusion as tc what was
Hewman's mind in the matter of roligious and morel education iz 1o study
his eslebrated controversy with Doctor Hewking, fhe Provost of Orisl, (5)
vhich among other things involved this very polnt. This we shell 4o in the

next section.

{3) Pius XI. The Curistian Edueation of Youth.

{4) St. Iuko II. S52. “4nd Jesus advanced in wisdom, znd ape, and
grace with Cod, and wan".

{8} Dr. Hawkins beeame Provost of Oriel in 1323, Hewwan iv will
ve racalled became Tutor in 1826, receiving his appoinitment et the same vi-
me as Richard Hurrell Troude and Robert Wilberforce were named Fellows of
Oriel. Hawkins had besn Vicar of St. lary®s, wmhich included in its parisk
the village of Littlencre, about three miles from Oxford. In 1828 Iewmn
sucesaded Hawkins e&s Vicar of 3t. Yary's, Oxford. It was also in 1528 that
#ilberforee and Murrell Troude became Tutors of (riel. Hewmsn was practi-
cally forced to resign his tutorship by Dre Hawking which he did in the sum=-
mer ol 1332.
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iv

"1 have a great undertaking bYefore me in the tutorship hers,

I gruat God may give mo grace to undertaks it in @ proper apirit, and
to kesp steadily in view that I have set myself apart rfor Tis service
for ever. There is always the danger cf the love o2 literary pursuits
essuming too prominent a place im the thoughts of a ecllege tutor, or
his viewing hls situaticn neroly as a secular office”, {1).
It wes only afier a great deal of anxzious thought that Newman accopted the
office of Tutor at Oriel, as thers was 8 difference of copinion amongst the
clergy of his time a3 to whether a tutorship was in keeping with his duties
cf the ninistry. (2). Hewmen hinself had a deep sense of the oblisstions
imaposed upon him by his crdination vows.

I3 is overe I an thine, O Lord; I scen quite dizzy and

caanot altogeiler believe and understond it. A% first,

after the handa were laid on me, oy heart shuddered within

m95 the wards "for ever® are so terrible. It was hardly

a gedly Peeling which made we feel :eoloncholy at the idea

of giving up all for Godse At times indeed my heart burnt
within me, particularly during the singing of the Veni

{1} Lettars and Correspondence of 7. . liewnan, edited by Aune
‘iozley. Longmans, Green, and Go. London, 1$0%, ¥ole le pe 1l4. Letter
to iz Mothar,

(2) On ¥ay 16, 1824, Kewman took Anglican Orders, and was raised
%o the Uiacomate on June 15 of the sawe year by Or. lagre, B8ishop of Cxford,
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Creator. Yot, Lord, I ask not for camfort in eommarisom
of sanctification”. (3)e

Hewxan took the stand thwd the dutorship was & saersd ealling and was
o way of fulfiiling his promises made a8t ordinaticn. 70 Hewran it uas
clear that the duties o a tutor involved more timn tesehing ond super-
vieion; 1t was principnally, the carsc of the souls of his pupils that
was Newmanp's concorne. 'I'o have takem morely a secular view of this ofw
fice end t0 have cngaged in it was something utterly foreign to 1ot
man's idsa. lHe wx:'ot? in his journal, when he was about $o taks ofPice
"iMay I enmmpe 19. them, remembering that I am a Minister of
Christ, and have a cammission to preach the Gospel, reremn-
bering the worth of souls, end thet I shkell have 10 answer
for the opportunities given me of benefitting those who are
under my cara”. (4],

It wes at Imster, 1526 that Nowmn entered upon his dutiocs as tue-
tor, which lie regarded ss sacred and whieh he considered to be & renifes-
tation of the offics of Christ's Minister. It is interesting and informine
tive {0 note that Hewman in the discharge of his oflico took a firm stznd
against the gentlemen comronora, yosung men oF birth and wealth, whon he

considered, with few exceptions, to be the secandsl of Oriel. The faveur

shown to thom in high places, ennoyed him greatly, and he did mot hesitase

{3) inisie %erd. Young lMr. Newmn who gquotes this extract from his
diary written after ordination,

(4} T. ¥4 ¥lood, Cardinal lewsan and Qzford. Ivor Hicholson and
wetdon. London. 1972, p. 45. The suthor quotes fraxn Newman's Journsl.




to express his opinion of those who 414 wroug and of those who by their
silence taciily epproved of such misdewmsancurs. Newman, on ths other
hand, gave his help, sympathy and encourasement to undergraduniss of
lesser sowinl rank. Ho helped thea in their collegs work, end 23 time
went on ho won their sttachment snd sffection, (5). Newnman hed hardly
finishod one month as & tutor when he wrote in his private Journal.

“"There is much in the gystem wkich I think wrong; I think

tie tutors see too 1lttle of the msn, and thore is not e-

nough of direct religlous instruciion. It is my wish to

consider myself as the minister of Christ. Unless I find

that opportunitiss occur of dolng spiritual good to those

ovor whom I am placed, it will dsccme a3 grave quesiion
whesther I

I ocught to comtinus in ths tuiltiecnv. (8).

“hen MNewman became vicar of St. Lary's ia 1923 a leorge numbor of his stu-
dents atiended his sermouns, which was one direct means Hewmsn had of gl
ving rellgious instruction; "but from the first, independently of Ste Ya-

ry's, he had set before himseii in ble tutorial work the ainm of zaining

{5) Newman wrote in Liscourse VI. inowledge Viewed in lelstion to
Learning. "A Univorsibty is, esccording to the ususl designetion, an Alma
Hater, knowing her children one by ons, not a foundry, or o mind, or a tresd-
millit. Pe 128.

{6) snne lMozley. Letters and Correspondence of J. H. 1lewWi@le pe
133,



souls %o God". (7).
The offieisl view of Criel as expressed by Dr. Hawxkins was
that the work of a tutor was not pastoral. Rewsan, Froude and ¥il-

berferes (8) viewed their dutiss otherwise. Thay sitated, as was true,

Anne lozley on page IB3S cites the following. "He was especielly opposed
to yourg men bein: compolled, or even suffered as a matitor of coursae, to
£o0 terminally to cxrmnion, and shocked at She ragaption he mot with from
thess to whom he complained of so gross e profanation of the sacred tite.
ihen e asked ons high authority whether thers was any oblisation upon
the undergraduaies to cawmnicate he was cut short with the answer; Tuat
question never, I bslisve, enters fnic thair heads, and I beg you will

not pui it into thom: ihen he told snother that a certain number of

then, after commnion, intoxicsted themselves at e champagne breakfsst,

Lo was answered, 'I don't beliave it, and, if it is true, I don't went

to know ite' OIven Hawkins was ageinst him here; and whea onc of the well-
conductsed minorlty of the gentlemen comroners o for, as has beex said, it
aust not be supposed that there were nore such - keenly feslings tho evil
¢f the existing rule from what he saw around him, pudlished 8 pamphiet of
rezongirance apainst it, Hawkins published an answer to uim in aeflonce of
it.”

It night be added that at this time (Wewmen is writing in the
Apolozia coucerning Johm keble) "He fixed deep in me the idea of Jevo-
tion to the Blessed Virgin, and led me gradually to believe in the Real
“rescnco”s. {4pologia Pro Vita 3ua. Pe 48).

(8) Robert Wilberforce, the brother of 3sruel “ilborforce, Rishop
of Uxford, and of Newman's inbtinate friend Henry “ilberforce. Roth Nohert
and Honry entered the Catholic Churche




81

that asecordins to the Statutes of Archbishop Leaud {9) that & tutor had
a moral &nd relicious relation to the youths emtrusted to hime. A long
discussion and correspondence followed batwcen the Provost snd his Tu-
%org, sach side holding to its own views, with the result thai tha threo
tators resigned. {10).

Thexre were other aspects to the quarrel between the tutors and
the provost of Oriel. They all revolved around the question of tle
righta and duties of tutors, but the prineipal point is the:i of %the vas-
toral work of the tutor. “here was no period in Hewman®s life when
changed his views. Ia 1841 he wrote.

"*Those who have to do with our colleges give us their ezpe-
rience, that in the ceac of the young commitied to their ca-
re, oxternal diacipline ray change the fashiionable excess,
but eannot allay the principles of sinning. 3top cigars,
they will take $o drinking parties; stop drinking, the«y@am-
ble; stop zambling and @ worse licenss follows. VYou do not

&6t rid of yige by human sexpedients; you can but uss them
according to eircumstance, and in their place, gs making

(8) Arehbishop Luud was appointed chansellor of Jxford in 162‘:
In 1036 ne drev up the statutes. Tegarding the tutors the statute reads
™quil scholares tutolse suac commissos probis moribus instruss, et in gra-
batis authoribus instituat, et raxime in rudimentis religionis et dooirie
nae articulis”.
{I am indebted for this quptation from the laudian Statutes to Professor
Jeremiah J. Hogan in iils "iractarian Cxulord”, e 39, an esaay in o Tribute
0 Hewnsn).

{10) ifter hia resignation in 1332 Newman wrote in the thiré per-
son. "In the year after his relinquishing the Tutorship, on his return
from abroad, the Tract Movement begmn. Hummsnly speaking, that movemsnt
uould never have been, had he not been aoprived of his Putorship; or had
Keble, not Iawkins beon Provost”. It was during this trip abroad %hat New-
man visited Rome and on his homewoard voysge he wrote on Juuze ldth 'Lsad,
Kinily Light®.

e
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the best of a bad matter. You mmst go $0 8 hizher source
for rencvation of the heart and of the will. ¥You do but
play & sort of Thunt zbe ulippar' with the fault of our
nature, till you go to Christianity®. (11).

Yven in Dublin in his University Discourses Newnan nmomeniarily

> B
at lsast, returns to this theme, e says in Dlseourse V.

"inonledgs is ona thing, virtue is aznother; good sonse is
not comnseience, rofinement is not huwmility, nor is lsrge-
negs and jusitness of viow fmith, Ihilosophy, however en-
lightened, however profound, gives no command over the pase
sions, no in “1unn+iul motives, no vivi;yina principles.

s ® s 4 o ‘uarry the granite rock with razors, or moor
the vessel with a thread of silk; then my you hope with
such keen and delicate instruments as human knowledge and
banan reason to contend ageinst thicse gilants, the pession
and the pride of man". (12).

"We perfect our nature, not by undoing it, but by adding
¥0 it what is more than nature end direeting it towards
ains higher than its own". {13).
Sufficient hag bsen said to show the mind of FNewman regariing a
true, complete and balamced coneept of Chaistian education. e will 3eal

now with @ few specific instances where Mewman put $into practice his phi-

losophy of education,

{11) John Henry Hewnman, Discsussions and Arpuuentsa, chapter %6 The
Tarworth Reading Toome Dpe B72-274.

(12) Idea of a University, Dlscourse V.  meowledge Its Ovn md.
Pe 107.

(13} Ibid p. 109,




"tThe resedy, then, of the perils whieh a University presentis
to the student, is to orsate within it homes, ‘alters rojul rergamat,

such as those, or better than those, which he has left behind=. {1).

In the disoussion of what Newman meant by the "naked” Uniwersity, we
also included & discussion of the role of the College. +The College,
for Newmsn, was & cotiplement Y0 bhe Universitye. Kere was fhe pupll’s
home; here he received individual help and instruction; here his moral
and religlous life was looied ofter; hers, to0 use Newaan's phrase, was

'alters Pergunat.

“nall eommuinitics must be sebt up in its precinets, whare his
better thoughts will find countenance, and his good resclutions
support; whers his waywardpess will be restrained, his hesd-
lesuness Torwarned, and his prespective deviations anticipa-
ted"s (2)e

Colleges were essential to Nemnan®s idea of a Universiiy.

*‘he Professorial system fulfills the striet idea of a Unie
vorsity, and is sufficient for its being, but is not suifi-
clont for its wellsbeing. Colleges constitute tho intorrie
tyofBUmVGI'Si.tyooouo-o.oo---..-auoo.
Colleges are tho direct and speeial instrunents which thre
shurck uses in a University, for the attainment of her sa-

{1) John Hemry Hewsan. Historicsl Sketehes. Vole IZI pe 189,

{2} Ibid ppe 199-180.
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cred objects". {3).

Rewzan hed in mind the ultimate fulfilment of his ideal, but
as with the Univorsity he had to be content with humble boginnings,
Since all students of the University wers reguired to go inte regiden-
ce at least for the first two years he founded three Houses or Halls
which ware %o bs the nuclei of future (olleges. During Newman®s acti-
ve period as Bector, he himaelf was in charge of St. ¥ary®s House &% 6
Earoourt Street. (4)e He drew up rules and regulatious for the Houses
of Nesldence; he sele:é)ted the Deans, Tutors and other officisls. The
students hLed breakfast together after mss, went to lecturss from nine
to one, dined in conmon in the afternoon, and then were frec uatil the
evening. (8).

Dewmen's atdtitude to the students wes one of deep sympathy and
carsful understanding., In his first report as Nector of the University
ho wrote "lhey sre no longer bHoys, bub not yet men, and clsinm to be en-

trugted with the rights oi men, yet punished with tie lenieney which is

(3) Newnen. Historiesl Sketehes. Vole III. Dp. 182-133,

(4) Fouman hLad eipht students in residences, 2 inol ish; 2 Irish;
£ ¥rench apd 2 Scotch,

(5) "he modern University College, Jublin, which has inherited
80 muck from Newman's work, has so fer made but little erffort to £ollow

his lead in this matiter of residencc.” rofessor fichasl Tie mey, satholie

University. A Tribute to Newman. pe. 206.

At Yy

It should be noted that Colleges were at Tirst simply residencss, and only

latar becams placaes of teaching as woll.



the privilege of boys™, [6). s made it & eardinsl principle in deal-
ing with young people that they were to know thzt those in charpe had
full confidence In each individuaml student. Their 1ife in school was
to be as closely as possible, and ma wisely as possible a facsimile of
their life in the worlde In The Ides of a University he writes:

“If tien a University is a direst preperation for this nworld,

let it be what it professes. It i3 1ot a Convent, it 1S not

a Sezinary; it 1= a place to £1% men of the world for the

world. e eennct possidble keep them fraam plunging into the

world with all 1ts weya and principles and wmaxims, when their

time comes; but we can preparse them agsinst what is inevitabdble:

and it is not the wey to learn to suim in troubled waters, re-

ver t0 have zZoune into them", (7).

slewman®s University was to be sn "ilma Maltor, kaowing her children
ons by one, not a foundry, or a mint, or a itreadmilli®. (8). The Jolless or
the inuse was the place where the University carried ocut the offiee of th
nindly Fother., Howmen's reporis show how he carried outs this srinciple. It
ig interssting to noje that he installed & billiavd-room sand licensed s thea-
tre in order to provide recreational facilities for the students,
It is now clear tlat Hewman considered the Jollege %0 be sz inte-

iral part of Universivy lifa. Mo considered the Jolloge to be the “direet

aad special instrument which the Chureh uses in s University for the stinine

{6) I am indebted for this quotation to Roger detugh, in his essay
“he Years in Irsland, A Iribute to NHewmen. p. 161,

{?) Idea of @ University. Discourse 1% Vuties of tho Chureh 30-
vards novwledgs. e 205-206. :

(8) Ibid. Discourse Vi. snowledsze Viewed in Relation o learning.
Pe 123,
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ment o7 her gacred objectu”. (2). Hewmun 4n a bomutiful passage in
Diseourse VIIT tells what tas objssts of the Church ure,

"She i3 easezod with what is ossentisl . o . « o Sho is
curing men and keeping them clear of mortal sin; sie is
ttranting of justice snd chastity, and the judgmant 5 co-
ne': she is insisting on fsith and hope, and devotion, and
hongsty, and the elements of charity; and has 50 mueh to do
with procept, thet ahe almost leaves it to inspirstions
Prom Heaven to suzgest what 13 of counsel and perfoection

e e o a s She is putting souls, In the way of salvaticn®.

{9) Idea of a University. Discourse VIII. Knowledge and Religious
Sutye Ppe 1806
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vi.

*Phere are liitls childrer thers, and old men, and simple
labeursrs, and students in geninaries, prissts prepsaring for inmss,
priegts rking thelr thanksgiving; thers are iannoccunt melidens, and
thers sre poanitent simmers; but out of these many winds rises one eu-
gharistic hymn, and the great lotion is the measure and the acope of
it {1)e

“hen Newman sottled down to the routina work as Resbor of the
Univarsity early in 1354 he ot down on paper the principal objects which
he would etteapt to rsalize during his term of office. The first in the
list was tho foundstion of s University Church as a cenirs ol influencs
on the cultivated classes of Dublin, as sall on ths students of the Unie
versity. lle gave the reasons why the foundation of a Unlversity Church
was uppermogt in his mind,

"I thought -- {1) Hothing was a more aimple and couplate ad-
vertisanant of the Univsrsity thon a large Churceh open for
worship; the cheapest advertissement, sipce, if self-suppori-~
ing, i% cost thwa University nothing, yet was perpetual and
in the face of the day. {2) It symbolized the great pringi-~
ple of the University, the indissoluble uanion of philosophy
with religion. (7) It providsd for University formal acts,
for lozree-giving, for gclemn lectures and addresses, such
as those usual at the opening end elosing of the acadsmical

{1) John Homyy liuwan, iL0s3 and Gain, London, Longmans, (reen and
306 Hinth Zdition. 1B91l. pe 023,
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vear, for tho weoily display of the University authoritiss,
2tCa, 8 lurge ball st onge, a2nd one which was eunobled by
the religiocus symbols which were its furniture. (4) It in-
terested the clergy in the Uaiwersity, the preachers being
takon from 8ll parts of the cocuntry.” (3).

It was not immediately that Rewmzn vwas able o earry ocut his
firat project, but oa Yay lst, alirost within %we yesrs of his errival in
Dublin the Church was cpensd. {3). It thus symbelized the unity of the
religious and the intellectual life of the University; it would intesrae
te and superneturalize the work of the School., Murthermore, ao Nowsan
stated, the Church would furnish preachers and confessors fbr the siu-
deat body, sstablish sodalities, confraternitiss and other student so-
cieties, and 1t would "countsract the desngers incident to a kigh schocl
of learning end science, and a large collsction of young men enterirmy in-
to lifem. (4).

Hewman devoted the rreatest care to the serviees, the music, the

ceremonies, and the vostnonts.s I think it truse to say, considering what

Hewman has written in other places (5), that he wanted his Shureh to bo a

(2) ¥ard, Life of lewsan, Vol. l. D. 346,

{3) The Church on Stephen's Creen, bullt by the excess money con-
triited to Nevwman for the achilli trial vas opened on ¥ay 1, 1835.

(d.:) 3es “ord's Newman. Yol. 1. Pe 347,

(3) Allusion has already beon mnde to Loss and Cain. Hers in a
conversation betwecn illis and Batemsn, Newma glves a most zoving and pe-
netrating pen picture of the Luss (see pages H26-520).another fine instance
of the attrsction of the !#ass for MNewman is found in his letsers from Ttaly
to Henry «ilberforee, wllliiam Penny snd othera, which are gquoted by ard in
his Life of Newnane Dpe 158-148. Most of these lettars wers urition in
18346, ths year following Newrman®s reception into tho Church,
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groat llass-gentre. IV is rather striking tc note how often Newnsn
spsaks of the Holy Secrifice of the fss, and in what moving words
e doscribas this aupust cersmony. Assisting at daily lmss was, as
nas bsen noted, ons of tixa cardinal rules for ths studenis in resi-
dence. Iiis University Chureh waa %o be morz than o syzbol; it was to

be the "Hesal Presence" om the Univerailty Campus.




g0
Vil

"I shall then meraly sum up vhat I have smid, and come %o a

conclugsion”s (1).

& writer st the end of his work is for the most nart alive to the ina-
doquacises of his effort. Much that should have been s2id, or what he
would 1i%e 4o have said has been left ocut. Il@atiers of importance have
not received the attention and the spece they have daser'vad;A matliers of
lesser importance are possibly unduly emphasized ahd are out of real pro-
partion %o thoge of real moment. ﬁut "*iet me hope that I have szid e-
anough upon the subject %o suggest thoughts which those who take 8n in-
torest in it may pursue for themselves™. (2).

We have tried o show that a rmen of idoas formulates a philogsce
phy of 1ife, and in this special case for Cardinal Hewmin, & philosophy of
asducation, in response to the cirecumstarcos and conditions of life in which
fie is placed. 3By e study of Liberalisn anl the ultimate seccularizesion of
1life and though? Hewrman clsimed a place for Theology and feligion in the e-
ducat@onal prograrme.

"Christianity and nothing short of it rmst be made the elenent
and prineiplo of all education®. (3)e.

(1) John Henry Wewmsn., Idea of a University. Part II. Literaturs,
edition of 1%iR2. Pe 201, '

{2) Ivid. p. 57.

3} Howman, Argunents and Diseussions. The Camworth Goadingz oo

P

De 274,
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liext we deseribed the Utllltarian philosophy with the consequent affir-
oation by Hewnan of the esssnce of a University. !ers we saw the cme
phasis is on the intcllectuel virtuss; the esssnbinl office of a Univer-
sivy is to train and develop the intellect. Finally we illustrated and
explained Hewwan's prineiple of unity and integrity. he College ic the
coaplemsnt of the University.

Thus we have an education of the ¢omplete man. e can fitéings-
1y close this paper with the woards of Hewrmn himself which he zave to the
gtudenss of hié Irish University in his beloved University Church:

"flere then, 1 conceive, is the objoet of the Moly Jee
end the Catholic Chureh in setting up universities; it is
16 reunite things which wers in the beginning joined topc-
ther by God, end have been put asunder by man. Some per-
sons will say that I am thinking of confining, distoriing,
and stunting the growth of intelleet by ecclesiastical su-
pervision. I have no such thought, NHor have I any thought
¢f a compromise, as il relision rmst give up somethins, and
science sumethings I wish the intellect 10 range with the
umost froedam, &nd relizion to onjoy an equal frasdom; bus
winl I am stipulating for is that they should be found in
ons and the game place and exemplified in tha same porsons.
I zunt %o destroy that diveraity of centres, which nuts e-
varriliing into confusicn by creating contreriety of influ-
ances. I wisgh the smize spobs and the same iudividuals to
be at onee oracles of philosophy and shrines of dovobtion.

It will not satisfy me, what has satisiied so rBhYy, tO ha-

ve two iadependent aystems, intellectusl and religicus,

golng ab onee side by sideo, by a sort of division of labor,
and only aeccidentally brought together. It wili not satis-
£y ne, if religion is here, and science thers, and young

men converse with science all day, and lodge with roligion

in the evening. It is not touehing the evil, :o uhich ithe-
se rerarks heve bsen directed, if the youns wman eat and drink
and slesp in one place, and think in encther. I want tho sa-
238 roof to contein both the intellectual and moral diseipline.




trate

Devotion is not a sort of finlsh givan to the solences; nor
is selience a sort of feathor in the eup, if I may so express
mysslf, an armament and set-off to devotion, I want the in-
tellectual lsyman to be religicus and the dsvout scclesias-
tic to bs intellectusl.

“his is not iatter of terms, nor of subtle distinesion,
Sanctify has its {nfluence; 1ntellect hes its influence; the
influence of sanctity ias the groater in the long run; the in-
Tluence of intelleot i8 the greater at the moment, Therefors,
in the ecass of the ycung, whose education lasts a few years,
whers the intellect is, thers is the influence. Their lito-
rary, their seientific teacheras really tave the forming of
them. Lot both influences act freely. 4s s general rule, no
system of mere religious guardienship vhich neglects the rea-
son, will in matter of fact succsed aguinst the school,
Touths need 8 masculine religion, if it is to captivate their
rostless lmogingiions, and their wild intellecis, asz well ss
5o touch their suseoptible heartas™. (4).

{#) KowmAn. Sermons on Varicus Cecasions. usted by JSather
“he Living Thoughis of Cardinsl Newmane pe 112
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