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IBPRODUCTION

Today edusation 1s undergoing an analysis and re-
evaluation by edministrators and teachars, With the scar-
oity of teashers snd the inoressing enrollments in the
universities and collages, the administrator is examining
more osrefully the expenditures of his institution. Jense,
speseld, lilke other subjests of the ocurrigulum, is once
again being appraised,

Comparstively speaking, the 3Speesh Department is
more expensive than other dspeartments., Speech courses
mist, in most scases, be tauzht to small groups) many ape~
ciaslized courses such as theatre and speesh correstion
denand ocostly equipment, and spesoh setivitics such as
dedate require extra budgets.

The chsirman of the Spesch Department, in his role
of edministretor, is direetly responsible for offerings
of the department; in feot, he 12 responsible for its
somplete organisgation, He must, with or without the help
of his staff, make deeisions ax to genersl and specific
spessh edusstiensl purposes., He aceepta some, he rejeets
others, ani he may make compromises by smsphasizing some, but
giving others less importanee. To formalate goals for his
department, he 1s inteorested in recommendations amde by
writers and teschors in other colleges and universities, as
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well as those he establiches for himself, Thus, to make
an adequate appraisal of the worth of a departsment, the
administrator should have a knoevliadge of 1%s purposes and
funetions in other sehools, as well as in his owm,

The teacher is contimislly evaluating speeeh ains
in ecnnection with his gourses. He thinks of his oewn goals
in connestion with subjects he teaches and he considers them
in relationship to the gensrsl objectives of the Speesh
Departunent. He must decide to whish purposes he will zive
importances he amst aske surs that these are apprepriate
to the partiocular sudject they represent, and, again, he
must have & knovledge of directions proposed by othar opessh
departments in order to make his eholices ereditabdble.

It 13 the purpose of this study te asesist adminis~
trators and teachers in re~evaluating their pressnt zoals
of apsesh, or in designing other, more suitable ones.
Adzinistrateors who are responsible for currioculum erganize~
tion may find helpful such suggestions as the intesrstion
of speesh educstion smd general edupation, the liberal edu-

gstion funotion, and the geryice fusetion. Teachers will
diseover both speocifiec and goeneral sims; many of these are

soapatible ond others are in opposition to one another,
This study is divided into seven chapters, each
chapter representing one sshool, with the exceptions of

Chapters I, IV, snd VII, Chapter I, A Eistorica]l Sketsh of
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Speeeh Eduestion, reveals the begisnings of speesh aima
wvhioch decoms more fully developed during the contsmporary

periocd, snd Chepters IV and VII each give sttention to two
schools. The eight institutions imvolved are: (1) Deaver
University, (£) The Zohool of 3psesh at Northwestern Univer-
sity, (3) The Univeraity of ¥isconsin, (4) Loulsiana State
University, (6) Teachers College at Columbis University,

(8) 3tenford University, (7) The University of Illinoils,

and (8) Nishigan State College.

The universitiea and ocolleges analysed were chosen
bessuse of four gqualificstions, First, ecch sshool chosen
offers Ph.D. degrees in spesch, since it 1is reasonadbls to
expeot such schools teo exert the greater influense in the
field., 3econd, 1t was necessary to obtain oatalegs or
bulletins for the particular years of the study. It waa
discovered, howeaver, that many schools did not retain susch
materials, so the field was narrowed to thoge that did,
Third, 1t was thought sdvisadble that the universities and
oolloges be logated in varied aress of the United States,
sinee speech edusational needs might d4iffer according to
locaticn, Fourth, singe pubdliesticns by teachers snd
shairmen made the investigations more authentis, this
factor was taken intc consideration vhen deciding on the
sohools to be included in this analysis,
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An examination wos made of esch Iinstitution for the
yoara 1940, 1045, and 1989, The first year, 1940, was the
pre=war yeur and changes in speech rurpcses were likely to
cocur following this date} the sesond year, 19485, the end
of the war, seemsd an appropriste tims to note ths offects
of the war years on aspeech sduostiont snd 19862 was the year
when this study wes begun, This year is later referred to
as "the present time."

™e yeara of the study are often referred to as
"periods.” In such eases, 1040 is the year whish the ine
veertigation deginsg 19485 ineludes the interval of years
between 1940 and 1948) and 19052 sonsists of developments
between 1948 and 1987, Comparisons were mede dbetwesen easch
of the thres years representing the three periods,

The faetus)l material was gathered frem Sextbooks,
oollege bulletins and catalogs, guarterly Jourpsls of Speesh,
and lettera. These materials were analysed when they repre-
sented teschers or chalrwmen of spessh departments of the
institution being studied. Textbooks and articles in
journals were often valuadle regsrdless of the yeur of pube
liestion, providing that the speesh purposes of the writers
were similar to thelr teashing aims in eccurse deseriptions
in the Bulletin of the particular year deing studied.

Other sourees used are Ihs Interpretation of Litera-
$ure by Margaret iiodbb and The fistory of Speegh idueation in
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Ameriosa by Karl ¥allace, Robb's book, although desling
primarily with one ares of speech, trecats of the historieal
aspects of the entire speech field as it relates tc the
history of her subjest. 3he coneludes her history of oral
interpretation in the year 1940s] The History of Speesh
Fdueation in Amerige is intensely devoted to the develop-
ments of all phases of specch and leads =» to the year
1920.2 Both books contributed to the rirst chapter of this
study, A Historieal Sketoh of Speesch Education in Amerlea.

The terms "purposes,” "goals," "aime," and "objoo-
tives" are used interchan:eably, They are defined as the
"result aimed at,"” In many cases, the purposes of speech
overlap the msthod of apeech training., Magdeline Kramer
at Columbia gives as her prineipal speech objestive to
understand the whole of & speegh projest, to understand
its parts, end finally, o returg §o en understanding of
the whele. This is an instence of formulating a purpose,
but at the same time, dessrldbing a method.

Other terms defined sre "speech” and thoss used in
courses making up the speesh curriculum, Speech is ex~

plained as @ mesns of oral ecommunieations it is made up of

1 Margaret Robdb, Oral Interpretation of Litersture,
Rew York, The H. W. Wilsom Co., 1941, pp. 218-219,

# xarl "allsoce, The History of Speech 'ducation in
rica, New York, App{o och=EEE§¥LEFb?¥n,1554,pp.535-65I.
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four elements: Thought, language, volce, and vialble action.
The curriculum 1z usvadly composed of nine ceteories of

subjectss FPublio akkins, discussicn, debate, orcl inter-

pretation, spegch correction, stre, radio, television,

and speesh edugation.
Publie speaking aims to convey & message to an

avdience, It requires a speaker, a apeech, an sudience,

and an ocoeasion, At ti-es, a prepared outline is used Ly
the speaker; again, a&n unprepared speech, referred to s

an "impromptu speech,” is siven; a speech iz s:-otires read,
and 1t may bLe memorised.

Discussion, whioch is more often than not comblned
in ths sime course with debats, consiasts of a group of per-
sons attempting to solve s problem by refleotive thoughte.
The objective ia group thinking for the sake of searohing
for truth, bBut debate, unlike discussion, is argumentstive,
It 12 a regulated argument of a ziven proposition between
two matohed sides with the purpose of testing forensic
ability.

Orel interpretotion is considered es oral resdin.,
with or without memorisation, which has as 1ts objectlive
the commmunioation of the intellectual and the emotional
sontent of literature to an audlence.

Speeeh gorrestion is the dlesnosis and therapy of
an individual's speaking, whioh may be conspicuous due to
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inocorrect sound fermations or lask of fluenoy in comrmunie
eation,

Theatre consists of the study of play writing, aot-
ing, lighting, costuming, soenery, and diresting, It may
also offer courses in historiecal aspests of drama and
dramatie literature,

Radio deals with ecourses coniected with various
typea of radio speeches and radio writing, s well as acte
ing, directing, and technigques used in dramatic and rnusfcal
productions.

Televigion is often a part of the rsdio ocurriculum,
Its purposes are similar, except for additional studies in
lighting and cemera manipulations,

Speech educstion 1s an attempt to instruct teaschers
and prospective teschers in methods of teaching speech to
others,

The influences of eduocational and politicsl trends
in the United “tatez on speech eduoation is iven inpore
tance in Kargaret Robb's book, lhe Oral Interpretation of

Literature, and in 1he liistory of Speech Fduesation in
Amerigs by Karl Wallase., This present ilnvestigsti:. smkes

no attempt at deing the extensive astudy these represent,
There 1s used here, however, terminology in connection with
speech which originated at an early time in the fleld: of
payehology and soience. These terms maintain their identity
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at the present time, The psyohological approach to speesch
training, ascording to Hobb, was influenced by .illiam James
and applied to speesh pedagogy by Samuel Siles Curry. It
advosates that the student of apeeoh, by experienoin: the
emotional and intellestual content of e selection read,
should express the correct manifestations of volce and body,.
This theory was in opposition to the Mechaniorl school of
thought, whish believed that pauses, foree, pitch, and

geotures might be correct if markings representing these
techniques were properly oxecuted.® The power esxerted by
pesychology is again sugrested by the purpose, the studying
of the whole, then ita pargs, ang finally, a return to the
whole. This speech objective obvioualy has the cheractere
i1stlos of Gestault payehology.

*The scientific method” reverts back to the days
of Dr, James Rush, the first writer to bring science into
speocsh education. Rush defines "solence”" as a "branch of
study eoncerned with the ohserwvation and olaassification of
facts."® Both "the psyohologiocal approseh” and "the sclen-
tific approsch,” as they are defined here, are used through-

out the study,

5 NMargaret Hobb, oga; ;5§5§¥g!tation of i*orn ture,
New York, The F. W, Wilson Uo., » DPDe

4 mi4., pp. 202-212,

$ xar1 Vallace, Thc iistorz or gee%g Eduoation
America, New York, Appleten-Tent ry-Crofts, ,pp. .




CHAPTE: I
A RISTORICA!. TKFTCH OF SPFICH JDUCATION IN AMEICA

Limitations are neceassarily lmposed on the his-
torisal aspeets of speech edugation in attemptine to briefly
roview its development in the United States. The lirita-
tions made here are as followa:

(1) The leaders in the field who ori-
nated & specific school of thought are acknowe
edged, dut, for the seke of brevisy, their
followers sre given little conalderationg
(2) This brief history is limited to
the development of speesh education as an i1so-
lated aducational areag its soope does not ine
elude politisal, sosiologioal, or general eduoas~
tional influsnces;
{(3) The study of rhetoric oconaists of
two parts: rirat, aration of the orsl com-
mnication and loe 6ry of the communi-
sation. Although the rst pa r tration, was

& part of the history of speegh oduoat on,
purposes and methods for atudy revealed few mnrked

changes, whereas deliyv %;_g% as 1t was
oalled, made obvious transitions in 8
Delivery 1s, therefore, stresszed in the rolloving.

1. The Early Ristory (17680-1914)

The history of spscch in the .‘nited Itates up until
the ysar 1952 falls into four mein poricds: The first
period extended from 1760 to 18273 the second, froo 1827 to
18703 the third, from 1870 te 19143 and the fourth, from
1914 to 1952,
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In the first period, 1760 to 1877, the 'nglish
elocutionists strongly influenced the teashing of speech
not only in their own ccuntry, but slse in Amerioa,d It
1s reasonable to assume that Englend should determine the
asthods of apeech training in Ameriea at this time, for the
English cultural influence naturally predominated throu;hout
the early yesars cof Ameriean colonial oduoaclon.a In fact,
the history of speech trsining in America ocoinelded exactly
with that developed in Eingland until the year 1507, when
Reverend Xbenezsyr Porter, an Ameriocan, began writin, text-
books for his atudents in the Andover Theologicsl Seminary,d
In the yeara preceeding Heverend rorter's pudbliecations,
though, the rhetoris and elosution taught in tngland was
adopted by the American institutions, Harvard, Yale, Brown,
and Bowdoin, and as new scolleges and universities spreng
up, courses of rhetoric wore added to t'e ourricula.® The
professors of rhetoric in the American colleges and univer-
sities instructed "in the Critical and Rhetoriesl atudy of

1 Karl %Wallace e iistor f -peeoh ..dueatlon in
Amgriga, Jew York, Appfc%on-ﬁenfnryo ro?Ea,gﬁaz:pp. BC=6Te

£ Mapgaret Robd, Ora) Interpretation of Literaturs,
New York, The ', W. v1lson Co., IEZE. De 10,

S H 3 i
Earl Vallace, The listory of Upeeeh idugation in
imerica, ew York, Ap:ieton-Tentury-CroFts, Y054, pp. T46-150,

¢ mid., pp. 68-89,
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Portions of Latin and Greek Orators and poets and alsc in
Composition Translations and Doolnwation.“s Therefore, to
better understand the deginnings of speech education in the
solonles, it 1is necessary to look baskward to speec: traine
ing in FEngland durine the years between 1780 and 18£7.

In England es sarly as 715, teschers and writers
gave importansce to the study of rhetorie edvocated by
Clcers.® The Cleeronian rhetoric instructed on how to
prepere and deliver 2 spessh, and these instruotions were
divided into five parta. They were: (1) Invention, the
discovery of valid or seomingly wvelid arguments to render
one's oause plausidle; (2) Arrangement, the distribution of
arguments placed in proper order; (35) Expreasion, the fite
ting languege for invented matters (4) lMemory, the firm
mental grasp of matter and words snd (5) Delivery, the cone
trol of voloe and body in & manner that 1s suitable to the
dignity of the sudject matter and style,”

Rhetorie in England emphasized these purnoses of
Cleero's until the elichteenth aonbnry.a At that tlme, howe
ever, there developed numercus complaints regardin; the

5 1vid., pp. 164=165.
¢ mid., pp. B-8.

7 Ibid., pe 6.

8 Margaret Robb, "Looking Backwards,” The gunrtarlz
Jogurnal of 3peegh, Vol.'xxvrxx, Ootober, 1942, p. S25.
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lack of consideration by writers and teachers for the fifth
objestive of rhetoric, delivery.’ This negligencs mizht be
blamed on the *nglish sehelars? being more interested in
the study of the Fnglish language, written or oral, than
in speech skills involved in delivery.l0 Higher eduestion
during the eighteenth sentury in beth England end America
was conserned with the study of Latin and Greek, but 4id
not inolude training in oral reeding or speaking of Inglish.
As a result, the clergzy and pudblic speakers of the day were
greatly orittcisod.ll “riters and teachers, as a conse~
quence, began stressing delivery in speaking, or, as it
wee commonly eslled, "elosution,"l1%®

Between these seme years of 1760 and 1827 eloocution
was taught by teschers whose methods repreasnted one of the
two prinaeipal theories of the days ths firat of these was
the Katural theory and the second was the Keehaniocal theory,
The Natural theory claimed to follow natural laws, whereas
the second ntressed rules and mechsnics, Thomas Sheridan
was the lesder of the Katural school of thought; “cha dalker
was the leader of the ¥echanical school.lS

® mid., pp. 323-384,
10 Ibid., ps SES.
1 Jbid., p. 524,
12 1b3d., pp. 324-326.
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The first Lnglish textbook of eloocution to be used
in the colonies was A Course of Lestures on Elecution, writ-
ten in 1763 by Thomas Sheriden.l® Sheriden, while dlscuss-
ing the Hatural theory of elocution, szild, "there are few
persons, who, in privete company, 4o not deliver thelir sen»
timents with propriety snd force in thesir msnner, whenever
they spesk in earnest,"}d This, he believed, wa» a sure
standard for propriety and foree in public speaking, whleh,
after all, was only making use of the same manner one used
in private conversation, though on & larger socale. o,
throughout his book, 4 Course of Lectures on L tion,
Sheridan warns against artificialities in spelklnsole

¥riters and teachers in addition to Sheridan who
followed the Naturael school of thought were Jumes urgh,
who wrote The irt of m;“ #1lliax Coskin, whoes one

book was Ihe irt of Deliverinz iritten Lan;ueze;l® and

13 xarl wallace {_'m Histor tdusatio
Ameriee, ‘ew York, Appf& on-Lentu -%’o 54y P %.

14 yargaret Robo, ggﬁl ;gtSigggtation‘gg Literat
New York, The B, ¥, Wilson Co., » Pe »

15 Thomss 3heridan 28 of lecture : -
tion, Londony 7. Dodsiey, 1766 poyg. ~estiret o Hloey

e ;Eidop PPe 26«300,

17 Jumes Burgh
er and Hanna, 1804, 2 51 p.

18 w1111em Cookin, of Deliverinz ¥ritten Lane
guage, London, J. Dodaley,% 1?% Pe -

of lpeskinz, Baltimore, liarne
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Willian “ecott, who wrote Leasons ;g_ﬁlggutgog.le
John Walker, one of the first elocutioniste to use
the Kechanisal method, was interested in devising notations
for inflections of spesch and rules for peusing according
to grouxmatioal forms B0 e sayss
The art of speaking is & system of rules,

which teaches us to pronounce written compcsition

with justness, energy, variety, and emse. iAgree~

ably to this definition, reading may be considered

as the species of delivery, whieh not only exe

presses the sense of the author, so as to be badly

underatood, but whish, at the same time, gives it

2ll that foreo, besuty and variety, of whioh it

is susceptidle: the first of these oonsidorn&ion-

belongs to grammar, and the last to rhetorioe.
Prominent teschers who suggested the Hechanical methods

were John Rise and 2ir Joshua Steele,22-23

The Hhetoricel Reader by Reverend “benezer Porter
was ths only apeech ook written by an imerican betwsen 1760
end 18287, PForter's book was both more readable and less
ssademic than the textbooks of ths British teachers and

19 Willlen Seott, Lessons in Elooutlon, Lelcester,
Hori Brown, 1817, 407 p.

20 John Walker, %;gggg%a of Elosution, Boston,
De Kallory and Co., 1810, p. .

21 mid., p. 62,

78 John Rice, in IntPodustion o the irt of Speaking
with neprgy and Propriet » London, ‘§§ Tonson, ’
22 p.

B3 josmua Stesle, Prosgdis Rationalis, London,

J. Al‘.. 1"75. 195 PQ



A RISTORICAL BETTCH OF SURiCH FDUCATYION Ik AP RiCs 7

writers.24 Ppurther, Forter's definition of eloocution clari-
fied the meaning of the word:s "Lloocution, which anclently
enbraces style and the whole art of rhetoris now sicnifies
manner of delivery, whethsr of our thou-hts or those of
others."25 With the publication of Porter's book, the
English cemsed to dominate the teschin: of eslooutien in
thia oountry.ze Bonetheleas, teachers and writers: from
England had estaclished the study of delivery as & part of
the liberal arts training in Ameriocs,

In the second perfod, 1927 to 187G, the hatursl
school and the Mechanicel sohool continued to be popular
theories of speeeh trninins.gv But a new approash to the
teaching of oral communieation was instigeted at this times
1t was desi nated as the "scientific method,"®® This method
no doubt was a child of the sclentific trend of that entire
period in the United Ztates, The country, moreover, was
besoming more independent from England end was developing

24 rpenezer rorter ﬂnaléa*g‘gg Prinoiﬁégs of Lhet

] . .

ﬁégf% Dglivogx‘gg Applt d.%g ieading Cnesikin-, Andover,
uld s ewman, 1836, 404 p.

B8 1vaa.

26 Margaret Robb, "Looking Hackwards,” The r
Journal of Speech, Vel. XXVII, “ctober, 1942, p. 39b.

27 1vid., p. 328,
28 Kerl Wallsoce, Egg hipt of 3§gg§§ ation in
Americe, Yew York, Appleton-Tentury-Crofta, 5% PPe 513—93"5.



A HISTORICAL SKEYCH{ OF SrEFCH EDUCATIORN I AKFHICA 8

1ts own lesders, searching for further knowledge and devel-
oping techniques for using 1t .29

It was Drs Jumes imash who first applied secientific
investigations to snesesh tralning in imerica.> 1In his
book, The Fhilosophy of the ilwasn Volse, publizhed in 18£7,
he explained the physiology and use of the voioce mechaniam
in scientific terms, aontending the art of speech must be
ostablished upeon selentifieo rules before it could be ime-
proved.51 Heretofore the sclence of the volce had been
ohiefly an slaborsate school of labeling. Although Dr. Rush
414 not meet with great suocese during his lifetime, he
paved the way for a means of veios development and speeech
ecorrection whish became a part of the speech surriculum of
e later day.

Other teachers of slocution in the nineteenth cen-
tury teught procedurses similer to thoese originated by Rush,
They made bLreathing exercises and relaxing exercises s part
of speesech training. This means of speech development came
about through an interest in ph;liology.aa

29 I‘b&go’ Pe 290,
30 p1d., ppe 219-£38.
81 vga., pp. £10-£35,

S8 sndrew Comstook iaatga £ Elogution, ihiladel-
phl‘. Ee Ho Butl.!'. 1851,.5% . = ’
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In 1870, however, & book, Floeution, was written
by Joslma He YeIlvaine. !olIlwvaine disregarded scientifio
ladels, but gave importanse to psyehology as a dbasis of
speegh education,3d Fayehology wea to ~lay an important
part in spsech training Aurin: the following peried.

The third perioed, 1870 to 1914, wes charssteriszed
by the applieation of psyshology te speesh eduontion.
Daring the latter part of the ninetesnth century, the study
of elocution, as in the case of the scientific trend of the
precesding period, followed the interests of the times.>%
Mark Twain spoke of these years as the "gilded age® bessuse
of the interest in varisus art forms, which were, for the
most part, in bad taste.3® =Elooution aleo developed forms
that were extravagant-«-and often grotesque. 7The most
famous of theses was the Delaarte Syatem, founded by Frane
cois Delsarte, himself a ‘rench musie teecher and actor.
Delsarte's followers went to zreat extremes with their
eladorate charts for gesture, their astatue posing exersisos,

and theories concerning the organic dDeings of man S

35 Joshma H. UcIlvaine, Flosution, liew York, Serib-
ner, 1870, pp. 8=179.

3¢ pepzaret Robb, "Looking Backwards,” uarterl
Journal of Speesh, Vol. XXVII, October, 1942, ';';‘833-:———1

38 m.’ Pe 326,

36 1,tadbe Delsumosue §§g Do;g%;t% cystem of Oratory,
New York, Edgar S. #erner, ia s PCe 1= . -
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Although the power of Delssrte was ghort lived, 1te tesch-
ing, like that of Jeshue MeIlvaine, promoted the pe yoholo-
gloal approacsh to speesh edusstiony he =tressed the onenesa
of dody and mind 37

In the year 18380, a new institution sprang up in
the United Stetes which exerted s .reat power in the devele
opment of spesch eduoation. This institution, "Chsutsuqua,”
was sn organisation made up of a variety of prozrams of
entertainment whish travelled to different areas of the
sountry., 7The programs featured lestures by femous speoskers,
88 well as interpretative readings and mugie, for theatre
had not, at this time, been sconsrted as entertainment for
the more religlous-minded oitizen.3® The Chautaugua oreated
e demand for trainod talent} private soheools ef aspeecch wers
set up to meet this demand,5? ceme of the more prozminent
of these schools weors the Ymerson College of Oratory and
Leland Fowers 3Sghool lecated in Boaton, and the Sohool of
Oratory founded by Redbert licLaln Cumnosk, whieh was oon-
nested with Forthwestern ﬂn:v.rtiey.‘o

57 my4., ». 188,

38 Nargaret Robb, Qgsl gnieggrotntion I%togataga.
Hew York, The R. ¥. %Wileon Co. 41, pre 193=131,

S9 xarl #alltoc Hist kduestion in
America, New York, A ﬂonﬁgmy- ofga, fgbf PDe Sul=8 Do

40 mia., pp. 301-823,
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A fourth speech sehool, the Cuwrry Sehool of | x-
pression, exemplified a type of speech tralning whioh ree
placed the influence of sclence by that of psychology.
Ssmuel 3ilas Curry, who founded the school, ussd tesshing
procedures whieh involved the new psyohoclogy that permested
the twontieth century podlsosy.‘l Although Curry was in
sympathy with the Natural sehool of thought of an earlier
period, he thought that psycholegy made the main nature of
the mental processes used in speaking nore clear,42 Curry
Saught students to think the thought and experience the
emotions of the aontent while making a speesh or while
reading in corder that both might be correctly manifested
vooally and ﬁhyntenlly.‘a

The speech purposes of Curry were duplioated to an
oxtent by other teachers of the period, Charles ‘iesley ime
aerson, who founded the Emerson College of Oratory, in-
strusted the student of speech to respond to hias own thoughts
with snimation.®¢ In sddition to "thinking the thought," he
alaso said that voiee training snd physieal culture should
be given prominence. The latter, socording to Emerson,

41 134., pp. 515-317.
42 m14,, pp. 321-373.
43 1nga., pp. 315317,
44 1v44., pp. 312-317,
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nade 1t possidble for ths student "to express the purposes
and emotlons of the soul."4® other rollowers ¢* the trend
in psychology were William i, Chamdberlain of the Chieazo
Thoological 3eminary snd “olomon H. Clark of the University
of Chisago. bUoth of these teachsrs sugzeated thet the mind
and body reacted upon each other in migh & way that it was
iupossible to say "this part is only physical snd that part
simply mental."4® 3esides Curry, Emeraon, Clark, and Cheme
berlain, other lsaders in the fisld at thia tims who pro-
noted payohology in speech training were Arthmr E. Fhillips,
who founded the 3shool of Oratory ia Chlcago, and iobert
MoLean Cumnoek.4”

Too much eredit cannot be given to thes privete
speagh szohools. They did, howaver, sponsor scme fads and
harber some charlatana. Hlocution, for thia reason, de-
veloped a reputation whigh wes academlioslly undesireable, 48
As the sollege and univeresity enlarged its ourrigulum and

added slective subjects, rhetorisc and elocution became

45 charles Wesley Fmerson, Zvol n of ixpression,
Boston, Fmorson College of Jratory 0 shing Department,
1913, ppe 15-101,

46 solomon H, Clark end Williem !, Chemberlain, Fr
2lzles of Voosl fxpresaion, Chisage, Scott Foresman, e
Pe ]

47 Rarl Wallace, The History of 3peech :ducat in
Americs, New York, AppldfsgkaoniuryQUFoTEl.Tﬁsz,pp. é%?:gﬁa.
‘8 Ibld.. Poe 302.
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susrects and speech training underwent a diffioult period.%?
Speeech, in some osses, was taught by itinerant teachersj in
other instancez the subject was subordinated to nslish
departments, 50

2. Contemporary History (1914-195%2)

n Kovember £7, 1914, the National Association of
Academio Teachers of Publie Spesking was formed, Later, as
departments of speech were orgsnized in various collegss
end universitiss, this title was changed to the 3pesech Assso-
olation of Al.riua.sl Thie organization indicated the
re-instatenent of speeach edueation in the pro/ram of higher
edusation.

From the years 1014 to 1052, speech had regained
its former position and enlarged its curriculum in scadenic
institutions. Separate departments within the field were
organized to satisfy a diversity of needs.52 speatal

49 pargaret Fobd, "lookin~ Backwards,” 193,§%artorlx
m’l 2!' t‘\*mﬁh’ Vol, XXVIII, ooth.r' 1942’ Pe .

80 Frenk 4. Rarig, “Azﬂiltorlctl 3keteh of the Speesh
Assoclation of Amerisa lgg Dgrggtogz of the Speech . dugg~
{393‘*565523135, columﬁil, 0., Speech Asaocclatlon of imer-

ca, s Bl 18-20.

81 maa., p. 18.

62 xorl vallaece, | H%gtafz of ;goegh ggucat%an in
America, Kew York, Appid§%§k n ybﬁ?b ts, 1084, ppe 44 -2,
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sourses in dramatic preduction, in volce science and speoch
correction, in debate end discussion, in oral interpreta-
tion, in verse speaking, in radlo, in television, end in
semantics ars now bdbeing offered, 55

The growth {n purposes for speech training grew
as various areas within the field developed. 8Speech educa-~
tion, moreover, appearsd to de eontinucuasly siming toward
the recapture of the soademic recognitien which it had lost
during the cours¢ of its history. The methods to be utie
18z2ed in securing s high accdemic status for speech were
suggested by the veriety of otbjectives formlated Ly univer-
sities and colleges.

Some time between the years 1914 and 1952, speeeh
goals sueh ss those at Denver University emerged. Here
the development of speech personslity, soeisl inSegration,
end govaluational ability were recommended. 3 torthwestern
University set up purposes involving ghe attainment of 2
Judgment of litersture snd of the arts, s knowledge of man's
gulturel histery, the development of ter, end training

the platform artist. The liboral edusation funetion pur-
pose, oonsiating of the study of the artistis, the solentific,

53 mid., pp. 420-467,

84 yiwood Murray 8;2! Speec)) ‘ersonality, New York,
J. B:, Lippinocest Coey 16 » PPe le
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end the rhetoriasl arees of edusation, wes a prominent
ain, 58  stanferd University, like HNortiwestern, also indi-
oated e bellef in the liberal arts sduestion funstion.5®
The University of Wisccnsin and Louisiena Stats University
gave importance to the purpose, the soquisition of & know-

dedge of the solenge of ths yolos apd ths solencs of
29unds,57-58 The Teachers College st Columbis "niversity

recommended the studying of the whole speech project, then
$he related parts and s return o the whole.5? 7he Univer-
sity of Illinols presoribed that speech sdugation ts inte~
Srated with genersl adugation and “iehigan State College
supported a spesch department with a ssparate currisulun
involving the tesching of gommuniestion skills.%“=S1

In spite of the fect that Ameriosn speech educas
tional purposes hsve grown, & roepetition of the earlier
periods oan be seen. Spesch edusation today shows very
definite effeota of the speech training methods employed by

85 porthwestern Universit sgg%é Lo Bulletin,
1940-1044, Vol. 40, No, %3, !;vansm, %Eo!:, 5 hwestorn
University, 1940, pp. 38-47.

88 catslogue of ggg_grgm U%nrntz 1048-194C, Stan=
ford Univc?'a'!%%lo in, Seventh Jeries, f:’o. 133, :’.‘-t:ntox-d
University, 1948, pp. 415-414.

87 y
Robert Vest and Claude Eantor, rhoneties, .ew
York, Harpers and Brothers, 1957, pp. R

68 Andrew Thomas Tesver sand Lymsn Spioer Judson, Vo
Seience, lew York, F. 3. Crofts and Co., 1942, pp. 1-380,
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the Eritish ia the years between 1760 and 1827, whieh, in
turn, were affeated by the methods adhered to by the an=-
elonts.52 The bsllef thet these rhetortsal cractices of
Cloero whioch were adopted by ‘npland'as speech educaters

in the firat years and emulated by the colonies are still
mintained teday oan de confirmed by a brief survey of
eontemporary speech composition courses, These courses,
1ike the rhetorisal purposes of Clcero, ineclude such aima
as the disscovery of materials, thelr arrengement or organe
1sation and the use of language for apoaktug.“a Delivery,
the fifth Cleeronian odjective, is also taught throuzhout
the present dey speech ourri culum, 54 Courses, furthermore,
are present in the sontemporary departments of speeeh which
aim to ive a rhetorical history of the ancients, Aristetle,
Cicero, duintillian and others. The development of the

goal, 8 knovledge of man's gultural history, was designed

59 magdeline Kramer and Kargaret ¥, Kacnrthg, " The
Ole

Development of Fersonality," ‘merson quarterly, V 16,
fargh, 1836, ppe 16-19,

60 Karl Wallace, "Hducation and Speeeh Edueation

Tomorrow," ;gg %ua“ter y Journal of Speech, Vol. 36, April,
1980, pp: 175-183,

61 Catalogue hi stago College af Afgigulturg
and Aggl} {ole .s§§§§§155%% ehigan State College o
Aprisulture end Applied feience Bulletin, Vol. 39, Yo. 6
Fast Lansing, 'ich,, Miehigan :tate College, 1945, pp. 558-

338,
62 yargaret Robd, "Looking Backwards," The Quarterly
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in eonsideration of tiis subject matter, %0

The Hatural achool of thought led by (homms iherie
dan is a second phase of the period whish continues to be
felt in the speesh goals of today. Lew larett of Lorthe
western University advises the speeoh student to speak
using & natural and aonversational style; his bodily ges-
tures should also be natural and not mechanical, Sarett
odbjeata to exhibitionism when speaiking or reading, as did
the Natural school of the earliar time.%¢ Tne natural
school of thought, furthermore, has Lieen secepted at the
present time by outstanding teachers as an appropriate
style ¢f orel ocommunleation.%7

The Hachanigal sehool, with John Welker &s 1its
outstanding: leader, also made eontributions to eontemporary
speech nethods. The purpose, the soquisition of & know-
ledge of the ssiense of sounds, sugzested by the teaciers

- i

Journal of Speseh, Vol, XiVIII, October, 1942, p. 325,

83 Norghwes University Sehool of Speegh Bulletin,
1940-194-1.“2!!38"‘%1:. .

84 garl Wallsce, 1he H 3 ivﬁgmst%g
Anerica, New York, App{e cn-m PPe -ﬁ'l.

65 Norghwestern University 3chool of ipeegh julletin,
1940-1941, pe 24

66 rew Sarett and ¥, T. Foster, Basioc Prinsiples of
Speech, New York, Houghton-Mifrlin Co., 1086, ppe So=0Ze

S7 uargaret Robb Ingerprotation of Litepature
ew York, The H. W. nﬁm&&.;‘ ﬁ%. s
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ef speech sorreetion and dietion revesls the !nfluence of
this sohool of thought., These tesehears gave ilnstruction
in the production of speech sounde by mechanical methods.
They taucht that the teeth, lips, tongues, and palates
are mechsanically pleced for formulating the sound being
vocally prodnned.ss

The second period of speech history (18£7-13870)
featured eontridutions from iAmerican writers and teachers,
rather than those who were _ritisnh. This time was a time of
soientific advancements in speech edusation, ODr. James itush
labeled and deseribed the physioclogy of the volce mechan-
iem and his theories were the beginning of the study of
voliece solence, Today the University of /iseconsin and

Louisiana State Univeraity give special importance to this
ares of speech training.®9=70 1t 1s also e part of the

speeeh curricula of most univeraities and colloges.’l The

68 Robert Weat and Clsude Kantor, Phonetigs, New
York, EBarpere and Brothers, 1987, rr. 46- .

e Gntﬁgm; £ the U sity of #isgonsin, 1040-
1942, University of "{sconain otin, General §o;1es,
NOo 2540. Lerial Ho. 3'758, 1940' PPe 172-1786,
70 ca:-;oFg of Louisfiana State Univeraity and Agri-
Ggltggn% Heo cal College, 1 » Loulsiane . tate
niversity gricultural %ﬁ! Hechaniosl Bbulletin, Vol. 38,
No. 3, 1946, pp. 295-301.

7 xarl Wallace, The iilatory of Speech Fdueati in
Ameriea, Rew York, Apploion-ﬁonturyaf?bfga,I§53,pp. 4254337.
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purpose, the attainment of s lnowledse of the scisnce of
the voloe, is en ocutgrowth of subjest matter first empha-
sized by Fush,”®

Following the solentific period, speech history
saw the beginning of the use of psyehology in ita fleld,
This period was the period of private apesech schools;
teachera in these inatitutlons suggested that the thought
and fesling of the content helng spoken or reoad shiild be
experiensed by the spesker, They referred to this approach
a8 the "think the thoucht” method. Today this prosedure ia
generally praatioed in departments of apesch. This 1z es-
pesially trne in the arems of oral interpretation and
aoting.”S The speech objectives, the attainment of judg-
8Dt ip litersture and in the arts snd the training of the
platform ist, are closely sonnected to this sohool of
thought, T4

In 1914 the Speeoh Asscelation cof America was
organiged by teschers of pudlic spesking. These teasshers
were connected with the rnglish departments of theilr

72 Andrew Weaver and Lyman Spicer Judson,
Sgience, Jew York, F. 3, Crofts and Co., 1047, pp. €de

73 yargaret fodbd, Oral Inte tation of literature
3 o [
Mew York, The H, ¥, Wilson Go., Iﬁﬁg. DPPe 203=71E,

"wwmamw.
19040-1841, p. .
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respeotive institutions, Some tims after this date, speech
subjects in most colleges end universitlies were relegated
to speesh departments, Nevertheless, as late as the year
1943, courses in oral commnigation were sonsidered to be

2 part of the Tnzlish department at the University of
I11linois. But in 1945, s fully developed department was
disclosed in the Bulletin of that year,’D

78 yng ty of Illinols Bulletin, 1945-1948,
Vol 42, Yoo T3 ETsS ae 10048,



BUMMARY

The hiatory of speech 1s 4ivided into four periods,
In the firat, the Inglish elocutionists influenced the
methods of oral communiestion being taught in the colonies,
As the anclents influenced the inglish in teashin~ rhetorioe,
the tnglish influenced the eoleonies,

The Hatural scheol of thought and the *“echaniocal
schocl also contributed to the tesshin: of the del’ very of
& speech, The Natursl sshool followed natursl laws snd was
an initation of nature, wheress the teschanigsl sshool taught
by rules and notations,

The second period evolved the beginnings of sclene
tifio investigetions in connection with speech edusation.
Dr, Bush's ‘hilosophy of the Human Voioe was an attempt to
study the voioce soelentifieslly,

The third peried presented to speech teechers the
Delsarte 3ystem, These years revesled the relationship of
speech with payshology, It was the period of the Chauteugus
and the private sehools of aspeesh, Kducationally, the ficld
lost its standing in higher edueation at this time,

Prom 1914 until 1982, constructive shanges took
place in the speesh field, The Speesh Asscelation of
America was founded, departments of speesh were orgsnised,
and departments within the field were formed, The Retural



SUMMARY

school, the ¥echanisal sehool, the sclentific method and
the psyehologleal method contimued to extend their power
in the more modern purposes and methods,



CUAPTER IX
ELNOD MUORRAY AND SPFVCH PDUGATIOR AT DEWVFR UNIVERIITY

Since the year 1914, whan seven memberas of the
National Counell of inylish voted to orgenize the Netionsl
Association of Academic Teachers of Publiec Spesking, the
leaders in the speesh field have continued to stress oral
sormuniocation with the purpose of establishing sn impor
tant place for the subject in the surriculum of higher
education. Since Lefore this date there were no provisions
made Tor commnication among themselves, apeech teschers
wore isoclated and their subject was subordinated to other
departmsnts such as knglish, Their scademic status was
inferior and the teachers themselves, in many cases, were
merely entertaliners who showed the influence of the earlier
elocution methods.d

The year 1014 brought sbout favorable ohanges,
including growth in soncepts and philosophy. Suoh growth
wvas indlcated in 1917 when the title of the XNational /iza0-
ciation of aeademic rubliec Speakers was changed to the

Speech Assoceietion of imerice. This ohange in name was

1 rrank 4. Rerig, "An iiastoricel Sketech of the

Speech Assccistion of Amerioa,” 1981 Directory of the Speech
A.nggiat;oi 2{ Ameriga, Columbia, 3%., The Ar%d%?f?"?ro-s,
» PPe 16=16.
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suggested by the expansion of purposes embracsd by the
speech srea; courases in oral interpretrtion, speesh cor-
rection, dedbate, end dramstliea, as well as those in publiec
speaking, had evelved during the period between 1014 to
1517.2

This variation in subject matter sugrested that
mastering the appropriate skills for the activities involved
in the courses is the main purpose in speesh training.
Speeach administrators and instructors, however, continued
in their attempt to add more ocomprehensive objectives,
Daring ths periods marked by the yeurs 1840, 1945, and 1982,
the obvious purposcs were expanded until "apeech develop-
ment" was not only aymonymous with human growth, but with
s complote liberal education,”

Some 1dea of the extension of speeoh joals was
evident at Denver University during these three periods.
In 1940 the develepment of skills and of sims leading to
individual and social development was conspicucus; in 1945
evaluational purposes were recommended slon,; with those of
skills and of soocial and individual growthy in 19562 there
were added skills in resding, writing, spesking, and

£ Ibid., p. 16,
3 Catalogue of the Unlveraity of lDenver, 1952-1954,

EB};;E&; f U sity of Qggvgﬁ, Vol. 52, No. ¥, Denver,
olor Og_ nary, P PPe 1le=4s
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18stening, and the liberal arts funotion purpose was emrphea-
sized,

1, Marray and the Psychologioesl rfurposes

nlwood Murrasy, professor and chairmen of the lepart-
ment of Jpeech and Dreametics, wes reaponsible for extensive
developments at Denver Unlversity. Akurray is the suthor of
the textbook, The Speech Fersonality, snd varicus articles
connecting speech with personality development. HLe and his
students tnitisted the idee of "Disouasion Progression,”
which was developed to supplement forensis activities and
give experience in cooperative skills related to speech.

¥urray 1s a former president of the ¥Western Asano-
clation of Teachers of Speeoh., iie has taught at the Abra-
ham Lineoln High feshool, Counell Bluffe, Iowa, Purdue
University, and the University of Towa, where he received
his Ph.D, degree. e 13 director of the annual Rooky
¥ountain Spesoh sonference and the summer speech institutes
at the University of Dcnvor.‘

Elwood Nurray did not, in 1940, bdelieve that speeoh
had attained its proper soademic status in higher education.
Under his guidsnoe, spsech waz expanding its goals far

4 Lionel Crooker, "Who's Whg Among Contributors,”
The %gggggglz Journsl of Zpeech, Vol, £6, February, 1946,
p.l .
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beyond mere utilitarian objeotives.s Als writings sus~
gosted that the sequiszition of these performance skills
was not enough, Murray was concerned with speech as a
fleld whieh should take a more important place in the cure
rigulum of the university and skill courses fell short of
carrying out that purpose. le snnounced a&ims that were
conosrned with aspeech ee a means for improving the student
scelally and psyoholcogioally, end he denied that the teach-
ing of speeoh =kills should be an end in 1tselr,S
While advoesting sociel lmprovement, urray emphe
sized a soolisl integratien purposs. His aim was the use
of speech development as sz means for promoting group Lhink-
ing and the solution of problems:
Sooiel integration 1s meeting and merging
of minds and purposes on the best avalladble truth,
It 48 tho coordinating of forces in s situation to
permit advence and growth in the scolal area con-
serned. At the seme time 1t agoommodsates &nd re-
lesses individuals in lines with their potentiali-
ti.lov
In developing this thesis of saspeesh education,
Murray recormsnded that instructors of speech make clear

the basic eduscational objeotive of merzing mindas in seareh

5 mia., p. 42.
6 Eiwood Murray, "3peech tandards and ..ccial

Intesration,” The 4u rly Journal of Speesh, Vol. 26,
February, 1948, pe. .

7 Ib&o. PP 74-T6.
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of awvailable truth. According te Murray, such a merging
of minds prepared the student to make his spesial contribue
tion to demooratiec govcrnmnnt.a

While the moeiel integrational purpose socented
group thinking, Murray'e second gosl goneerned the pasysho-
logiosl development of the individual, He referred to

this goal as the development of the speech personality.
Hurray sugzested a clcose relationship dbetween spees'., per-

sonality, and sooiasl intesration, and the use of spsegh as
a tool for scelal integration. Ipeesch and personslity ure
one and the seme thing, asince "they grow, develop, and
besome one togothnr.”9 ¥urray defines personality ss "the
smotional, intellectual, physieal and evalustional aspects
of man."10 GOrowth in speech sbility results in the develop-
mnent of these factors, and, sinee apeech and peraonality
are inseparsble, growth in these aspecots mesns development
in speech,

It may be granted that speech education should
develop these faotors, since personslity includez the

emotional, intellectusal, physioal, and evaluational aspests

8 mid., pp. 75-76.

? rivocd #urray, The Speec™ ’ersonslity, New York,
Je B, Lippineott Co., 193U, p. B,

10 Ibid., De. 10,
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of man, For example, as the student of speech would proe
gress in his work, his assignments would make srester demand
on his emotional and intellectual eapseities in communie
eating more complex and cormplicated ideas., Sueh advancement
in training night wean a nore intelligent use of bodily
expression, a3 well as a more effedtive use of the volce
moehaniam, 3imilarly, progress in speech proficiensy should
lead to & greater ability to evaluate ideas.

Xurray wes not satisfied with giving oonsideration
only to the hoalthy personality relative to speeeh training,
though, He extended his speesh personality purpose to
inelude those persons who were impeded by deficiencles of
psraonality. He deseribed spessh perscnality in terms of
negative and positive psychologiezl traits of speegh:

Speech behavior, or in 1ts broader sase
pects, the speech personality, may bo desoribed in
such terms as timidity, shyness, negativeness
poise or lack of polse, affectation or ainoor!ty,
directness or indiroctnecs, aggressiveness or bone
best, irony, soclal 1nﬂitr.ro¥go, anti-socialness,
and many similar exrressions,

¥urrey regards the speech personality gosl not only
83 a "cure all” for negative characteriztics, tut also as
reans for overeoming egoocentricity. As a consaquence of
nis egocentricism, iurray says, the atudent ignores objed=-

tive realities and interprets events and situations solely

11 m14., p. 69,
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within the frameworit of his own axperiences. A favorsble
balange between aggressiveness and aubmissiveness on the
one hand and introversion end extroversion on the other oan
be ashieved by means of an appropriate speech program, €

In 1945 s new speech goal was desizned by Murraye--
the svaluational purpose. Ihe evaluationel purpose introe-
duged & new trend in the ocurrioular development of the
speeseh aren at Denver., MNurray advooated that semantiocs
should be utilized as a means for evaluating ideas. ._exman-
ties, however, was not defined, slthough hes stressed its
importance relative to group thinking, es well as its sig-
nifioance to the individual's abllity to make intelligent
judgments. He proolaimed that the use of the semantic
spproach would enahkle the members of a group engeged in
problem solving t. reach a mutual understending of the
terminology they were using, As a sonsequence of sdapting
this approech, the group would avold misunderstandings
1ikely to ocour in the adbssnce of sush a method. By using
his knowledge of semantics, the individual should besonme
more objeotive beeause he might become aware of the differ

once botween fasts and staterments made about them by himself
or otharl.13

12 mid., pp. 71-73,

13 Elwood Murray % Speech Personslity, ©nd edi-
tion, Jew York, J. B. Lipp neott Co., 1944, pp. 513-0654,
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Although it s plsusible that the semantic method
of regarding fsote and i1deas should lead to the development
of the evzluational aspest of personality, ¥urray oarried
the goal still further. Just as he earlier soucght a dbal-
anos detween negative and positive aspects of the speech
personality, he now asserted the value of the evaluational
odjective for purpcses of psyehologieal thersapy for such
types of students as the self-centered, the introvert, and
the extrovert, le believed that the asquirement of objec-
tivity in evsluating jdess should erase these psyschological
sharsoteristios.l® But sgain, as in speoech peraonality
development, he omitted the need for diagnosis of the stu-
dent by teachers properly trained in methods of psyshology.

P« Speech Purposes Discleosed by the Bulletins

¥hereas Murray was advoeating individual snd soclial
dsvelopnent in 1940, the Bulletin during that year emphe
sized the mastery of teohniques or 2kills sppropriate to
the warious coursesa of the ourriculum, ‘These skill objeo~
tives were implemented directly and unostentatiously end
sought to prepare the student for public performances
and/or teschinge. In public speakin-, students were taught
to compose snd deliver types of speeches; in orsl

1 pu.



FLWOOD MURRAY AND 3/EECH FDUCATINK AT DENVET UNIVARSITY 31

interpretation, thesy learned to express vooally the thoughts
and emotions intended vy authora of warious types of literue
ture. In speesh sorrection, they learned methods for rem-
odying speech defects; in debate, they seguired the tesche
nigues of argumentatlion., The raldic subjects emphasiged
principles of speaking, writing, scting, and productive
msthods. 7The dramatic courses gave special attention to
the abllity to write & plasy, to ast in a ;'lay, and Lo pro=
duee & play. The Bulletin also steted that continued study
of one or more of these¢ subjecta led to a spesialization or
to specialisations in cne or more of the speech aroas, 8

In sddition to those skill objesctives, the spegoh
Rersenality and sociel intesration purposes proelaimed by
Elwood Murray wers functioning at Denver, according to the
dosoription of a course gelled "Speech Fundamentals”: "Eme
phasis on individusl needs in personality adjustment to
spesch situations and the effective use of speech &8s & tool
for human relations,l® These aims 1imited those sdvanoed
by ¥urray, Wheress he believed that the study of speech led
to a sooial snd payohologioal development, the "lLpeech
Pundsmentals” gourse referred only to perscnality adjustrent

16 gatslogus of the Unanm‘z,:{ of Denver, 1940-1941,
tin of U 8 of Qgsggr, ol, 41, Yo. 3, Denver,
go%oriao gil!nary, &5*@, De 715, ’

16 m14., p. 43,
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to speech situations and speech as a tocol for human rela-
tiens., This modification of Murray's aims appears to dbe
more reasonable than the broader onee that he procleimed,
In departing from the study of purposes exposed
in 1940 and viewing those cmerging in 1045, one cbserves
that, in the second pericd, aims discovered Quring the
first perlod were maintained send sdditional ones appeared.l?
The course, "3Speocch Pundamentals,” mentioned above, for ine
stanse, was a part of the spsech ourrieculum in 1645, This
indicated that scclal integration and speech personality
had beocome estshlished goals of the oral sommunications
program.18 fToo, Murrey's book, Ihe Spesgh iersonality,
had been revised 1n 1944,19 This publicstion also aacented
both acelal integration and the speech personality.
¥urray's continuances as director of the speesh sres at
Denver University further subdstantiates the belief that
attempts wers beinz made to oarry out these aims.20

17 catalogue of the University of Denver, 1945-1046,
§§§;ot1n %g Ug;!!rait*.gg anigg, VYol, 41, No. 8, Denver,
oloredo eminary, 5, Ppe. 4E=46,

18 n&g., BPe 42,

19 Fiwood !urray,lg¥! Speech Fersonality, 2nd edl-
tion, lew York, J. Be. Lippinsott Co., » Phe VileBGd,

20 catalogue of the Univercity of Denver, 1945-1946,
pe 301,
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0bjestives dealing with skills were again seen in
the courase deseription of 1945. Although television and
redio wore es;ecially stressed, no course in television
had been desicned, Fedlo, moreover, sppeared to have becons
a well developed rart of the speeeh prozram, It stressed
the adaptation of stendard snd ocurrent litersture for broad-
casting, the aequisition of Imowledre of sound effects and
the developnent of the ability to conetruet redioc speeches,
newsoasts, and interviews.Bl publie spesking, oral inter-
pretation, speeol sorrection, and debate were - ilven less
emphasis in the general purpcses in 1845 than the others
montioned, although they were attempting to carry ocut pure
poses similar to those resorded in 1940,%2

A course titled "Language as Human Adjustment” in
the Bulletin of 1945 showed that the evalustion purpose
suggested by Murray was opesrating at Denver. It 1ncluded
sus®: aims as the following:

To improve orientations and adjustments

through methods of general semantios and to
understand the meshanisme of evaluation as re-

lated particularly in gsnllns with linguistio
and syadbolic behavior,

£1 mid., pp. RlB-222,

22 pide, pp. 17219,
53 &ﬂ'. ppe 813=881,
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A. The Serviee Funotion Purpose in 1945

In 1945, ascerding to the Bulletin, & new ~al
developed, It was 1dentified as the servise funetion pure
peses 7This aim mocented the possidility that the speesh
currioulum sould extend its many services to other depart-
ments of the Unlversity. The servige function purpose
provided "students in every depertment, including the pro-
fesaionzl and vocational areas, with suitadle opportunities,
services and guldonoe in speech development."®4 This exten-
sion of purposes &ssisted ia the fulfillment of Murrey's
pringiple of sociel integration. Murray had stated pre-
vicusly that speech teschers should make the merging of
minde in seereh of the dbesat available truth an edusational
objeotive, making nc allowsnes for the knowvledge necessi-
tated for sush an ot jsetive, the service funotion made pro-
visions fer their neglect of content, Students would eome
prepared to diseuss problems related to the sudjest matter
taught to them in their various fields of consentration.

Like those purposes relative to skills, social
integration, speseh personality, and evaluation, the service
funotion purpose was being integrated into the speech

currioulum at Denver befors or during 1945. A new sudbjlect

24 I'b;d.. PPe 4R=45,
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labeled "Ceneral Semantios Applied to Business and Profes-
sions” embraced the following sims:

7o ald porsons in business and the pro-
fessions to apply new teehniques of evaluation,
adjustment and resstion to everyday situations;
to demonatrate the teshnigques for attaecking cer-

tain personal ssles, advertising, teaching and
suporvisory problems.25 ’

Be The Schoel of the Theatre in 1945

As these speech eims appeared to expand, there weae
evidence that the speech curriculum wes becoming more
highly specislized, ¥hereas in 1940 the ares was identified
sz the Department of Speech and Dramatiea, in 1945 it had
been divided into two unitst The Joheol of Speech and the
Sohool of Theatre.28 in examination of the purposes of the
Sehool of Theatre also bdrings into sharp foous the odJeo-
tives of the School of Bpeech, 3Sinee the two sghoola were
oclosely integrated, 1t was spparent that goals of soccial
integsration, speesch personality, and evaluation purposes
operating at the 3ohool of Speech were belng recognised
by the Sohool of Theatre. For example, social integre
tion should result fram the group thinking vhich courses
in aoting, directing, and dramatie produstion lnvolved; the

88 ma., ». 220,
8¢ pia., ». M.
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aspecsts of personality should be develeped by the dramatic
student, aince growth i{n emotional abllity wight bBe pro-
moted by interpreting variouvs charasters in dramatic situase
tionsj intellectual sdilities should Ve enccureged M; the
literary analysis snd the produstion planning which thea-
triosl sotivities demanded; evaluationel skills should
inoresse, sinee proper values as to general artistic taates
should be cconstantly kept in mind in the varicus factors of
dramatic entertainment. Finally, the evaluational purrose,
with senmantiecs as its method, could be attempted, since many
students taking part in dramatic projects should need to
agree on meanings of the playwright,

Regardles: of whother or not these speech purposes
were recognized by theatrical janstructors, the 1945 Dulletin
ewphasized the acquirement of vocational skills both in

generel aims of the school and in eourse deseriptions,

These courses in soting, plsy produetion, directin;, snd
play writing, though, were similer to those viewed in
1940.27 But in 1946 two sdditicnal types of subject matter,
religious drama and educational theatre, were introduced.
Religious dArara included the produsstion of religious
pageants, misieal religious plays, and reli_lous drame

plays. The edusational thestre geve consideration to

27 1v44., Pp. 216226,
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instrueting prespestive teachers in methods of putting
on plays for ohildren of all grade levels.28

The Bulletin, Iin olarifying the scquisition of
voeatisonal akills for thestre, emphasized three types of
general purposes, Thes first referred to speciallsts who
desired to follow the theatrs as a profession; the sscond
gave consideration to spesielists who wished to teach drama;
snd the third stressed theatriesl training to provide an
aveeation for leisure time.2?

There night e two explanations for theatire oalst
not biring as hi hly developed as those of speech, First,
there 1z the brosd scope of sveech sourses and the more
1imited range and specialized nature of dramatic courses.
¥hile speech trsining fulfills a need for all students,
dramaticos encourages those who possess speclal aptitudes
for sugch ereative arts as scenery deslgm, pley writing,
soting, costuming and 4ireoting. Seccndly, Flwood Vurray's
publications emphasiged speech, while publications relative
to theatre wers not availabdle.

26 1vid., pp. Bla-906.
B9 Ib4d+4, Do 71.
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Ce The Division of Communications in 1952

In eomparing the growth of purpoaes of 1940 and
1945 with those which predominated in 1982, it 1s siznifi=-
cant to nocte that the organization of the Scheol of Theatre
and the School of fEpeech in 1946 was only the beglnning of
the trend toward specielization in the speech fleld, By
19562 the ontire currioulum at Ienver University was divided
into six divisions, each of which was designed to service
specific dlsciplines sugh as art, science, and socoial sele-
ence., That diviasion whieh most concerns this study was
called the Division of Communicationa; it was, in turn,
subdivided into five separats, but highly integrated areas
of basic cemmnisations, journalism, radio, spesch, and
theatre,30

In order to offer an Iintegrated course of study te
the student, the Division of Commmnleations citlines and
defined three levels of study, esch having its own objeo-
tives, The firat level or course of study oentered around
training in writing, reading, speaking, and listening, and
its prinocipal aim was "personal-soeial.,” The second level
permitted the student to choose one or more of the media of
commnication suoh as radic, speesh, theatre, or journaliem

. 30 cetalocue of the University of Denver, 1952-1954,
PPe od,
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for the purpose of exploring the personal and social impli-
cations in the particular ares or areas. 7The third level
gave students oprortunities for specializing in one of
these fielda for the purpose of scquiring sppropriate
sk111s,.52

The funetioning eof the Division of Communieations
appeared to resolve the ccnfliot between Murrsy's speech
philosophy of 1940 and 1945 with those emphasizing the
objectives concerned with skills recorded in the Bulletin
during those two periods, For exampls, the personal-scaial
goals of the first two levela, shown in the 196¢ Bulletin,
paralleled the individusl and sococlal developmental :oals
involved in Murrey's purposes, Sinee the third level
aceented specialization in cone of the areas, there was a
compromise of the individual and social developmental ;ure
poses with those relative to askills, Fach of these three
levels of study within the Division of Comrmnications dis-
eloses purposes of fostering sgelsl integration, developing
jpeeeh personslity, and sgquiring skills.

8, Basio Communications -« The purposes of the
dovelopment of the speesh perscnality snd socisl integration
and soquiring skills oonatituted the very substance of the
five separate areas of the Division of Communicationst

31 mvia., pp. £7-28.
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basie communications, journalism, redio, speesh, and thea-
tre. As early as 1946, Marray's remariks about basle come

minications ehow that the following objeetives were at the
heart of the eatire progzram:

The University of Denver programn is con-
serned first with communication skillse—--reading,
writing, spesking and listening---secordily, with
the porsonuli.{ of the conmuniecator, and thirdly
with the scolal responsidilities of the speaker
and writer as a member of society.S®

Kot only were these thres objoectives emphasized
in the Heslec Commmunioations program in 19569, but the evalue
ational purpose was also advooated, with generel semantios
ageain stressed as its method.

In focusing merely upon overt skillls of
reading, listening, spesking and writine, we
neglect the silent funetioning in the personal-
ity. levels of unspoken functioning (percep-
tion and interpret:tion) underlie all spoken or
linguistic behavior, Evaluation of these levels
maat be appropriete 1f the overt behavier la to
be consistently sdequate.33

Although the adove 4id not olarify Nurray's mesning
in the use of semantie skills in reeading, speaking, listene
ing, and writing, a fuwrther survey of his goals for bLaslo
communications exposed hints of its meaning when he said

that the listening student should respond appropriately

32 riwood warray, ot &l ., ";: Punctional Core for the
Basic Comrmunications Course gggrtiréi Journsl of
Speesh, Vol. 32, Fedruary, {943'2bp.

33 Ib’go. Pe P31,
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to the important and unimportant faocts about which a word
map had been constructed.>® He furthesr clarified this by
claiming that, in speaking and writin:, the odbjective is
to make statements appropriate to the facts under eonsiders-
tion and to the sudience, and the appropriateness of one's
evaluation of faets and of his audience appesrs to be the
first point of foous from which all the proocedures of a
sormunigations course take their dopnrturo.55

be Radic « Basic communicstions was not the only
area in whieh these objectives were pursued, An examinge
tion of the radlo srea indieates that it, too, placed par
tieulear stress on reading, writing, speakinr, and listening.
To carry out the objectives of writing, the student would
write contimuity, narrations, drematic dialogues, and news
reports, His reeding wes executed by means of various
types ef monusoripts before the microphone. iis spesking
skills were developed by meens of announcementz and astiny,
and his listenin: adbllities were inoreased through his

analysis and eriticisms of these same programs .56
A second part of the radilo srea was television,
which made its eatry inte the oral comxminications program

S¢ 1b1d., pe 233
38 1vi1a., p. 242

36 catalosue of the University of Ienver, 1957°-10:54,
pr. 27-29,
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between 1945 snd 1952, The objsctives aecented skills
utilized in prograeming, manipulation of cameras, and
orrying out new program oonoepta.57

6. Jouwrnalism - Journalism, the third area, also
suggested gosls concerned with skills, socisl integration,
speech personality, and evaluation. It included sudbject
natter soncernsd with eriting and also gave consideration
to eourses taught in eonjunction with readio which emphasized
the functioning of nows departrents and news policies,o®

ds Theatre - Theatre continued to foous on objec~
tives of skilla in courses in lightin.:, costuming, soensry
dbulldinz, direoting, acting, and play writing. But ainoe
this diviaion was, in 1982, slosely associated with other
divislions of communication, goals of goelsl integrs s
spesch personality, and gvaluation might also be expected
to operate. In regard to courses, religicus drama hed
been discontimued in or after 1945, Moreover, aims for
the teaching of teachars in methods of teaehing dramatics
at varicus grade levels were again stressed as in 194§,
and tvo new gourses, in motion plotures and history of the
theatre, everged in 1952,59 The objectives of the oourae

37 1bid., ppe. £7-89,
S8 1vid., pPp. 3836,
39 mid., pp. 4144,
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in motion plcetures tnoluded the appreciation of aesthetic
values, the study of history and development, & nowledge
of theory, prastice, and prinociples of camera techniqgues,
snd sn understanding of how to present ldess, emotions,
and incildents by filmie means, The history of the theatre
encompassed a comparison of historiecal and modern theories
of acting; an oxecution of projeots whioh i1llustrate variocus
periods of ssting styles; a survey of present-day influ-
ences; trends, teolmiques, and prooedures of world theatre
and & study of styles and sostumes of varicus periods of
nistory,40

®. 3peech - Aa the last area in the Division of
Communisations, speesh obviocusly promoted soceial, individe
usal end evalustionsl growth, since these goals originated
within speech itself, Aims directly concerned with indi-
vidual growth, for example, were atressed in the field of
speech in 1962, They were appliocsdle to the four aspescts
of personality suggested by Zurray., The intellectual
aspeot was implied in such aims as giving sttention to
individual needs and potentislities of ths student in his
ability to think om his feet, to orgsnire thinking, to
sonstruct and deliver s lociesl srpment and to put inte
Rraotiee fundamgntal principles of speech gomposition.

40 Ivid., pp. 41-43,



EL¥0ND WURRAY ANL SPEFCH EDUCATIOR A? DERVFR UNIVERLITY 44

Influencea on the emotienal fasotor of personality were
apparent in such objectives as the study of motivations
the use of sugsestive teghniques and ethies in persuasion;
the study of rhythm, mater, and forms of poetry for the
presentstion of programs and interpreting playe and other
Lorms of literature., 7The physicesl aspent was represcnted
by ocbjestives in developing vooal Quelity, overcoming
2peech defects gsused Ly oral abnormalities snd putting

$0 use bodily expression when agguk;gﬁ.‘l iince the ovalua-
tional faotor of personality had grown into a speeci:. object-

ive, the zsneral purpose of the evaluational aspect was
1l1lustrated by such specific aims as making a proper svalua-
tion and effective transmission of thou-ht from the printed
page to an sudience. TFinally, these evaluational techniques
were applied to public speakinz and rhetorie.48

It waa obvious that purposes of skills, as well as
those of scclal integration, speegh personality, and gvalu-
ation, wers stressed throughout the speech surriculum
since they were an integrated part of oral cormunloations
subjectea. In 1952 those skills necessary to public speak-
ing, group discussion, oral interpretation and speech
correction were similar to thoss in 1940 and 1945,45

41 Ib;ﬂ.. PPe 41-44.
48 1b3d., ppe 41-43.
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e The L1bersl - duertion Function in 1952

Before or during 1952, however, the last goal
disolosed at Denver was added to the speech ares of the
Division of Comrunioations. It was labeled the liberal
education funetion purposs since it recomsended that the
general aim of apeech education was that of having the
functions of a liberal education. iike the purposes regard-
ing spees: personality and evaluatien, whioch held that the
fulfillment of their ohjectives mi: ht cure personality
defects, this purpose also nmade questionable olaims on one
area of education, Three divisions of subject matter were
cited as proof of this funotion, the artistic area, the
rhetoriasl ares, and the sclentific ares, %t

8ince spoeoch in 19562 was closely integrated with
theatre and radio, these poteatially creative subjects,
along with that of oral interpretation, might comprise the
artistic area, 7The rhestoriecal area might eonsiet of methods
in speech cemposition; the scientifio srea inecluded logle
employed in speech making, as well as the sclentific ap-
proach used in speech correction and various fastors in
stage productiaa."

43 1ria., pp. 38-d4.
44 1vid., ppe 38-40.
45 111d., pp. S8=44,
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S 3ome Implieations of Spesch iFurposes at Lenver

The speech teacher, after examining the speech
eurrisulum at Denver Univorsity, may wish to re-evaluate
his own speech purposes, He attempts to determine whether
he demands enouzh from spesch classes to justify ths work
on an acadenic level, or if he merely teaches skills to
meot the vooational nesds of the student, Itlving little
consideration to thse content of his eourses. liscovering
this to be true, he 2e0ks causes for the ahsence of goals
deslin: with a more acadomic approach., e may decide that
mich which 1a called "content,” sueh as "the artistlo,
rhetorieal and seientiflc aress of the liberal education
funstion,” indicates s superficial viewpoint., It maikes
sxaggerated demands on the speech ourrisulum, Yoreover,
he studlies other purposes at Jenver while evaluating hie
own, He must make judgments regardinc- aims for developing
spesch personality, scclel integration, and evasluaticnel
ability, and he must olarify his attitude toward the seman-
tio method,

After makini' a final estimation of speeech edusation
at Denver, he comes to one c¢f three decislionas., First, he
rejects all the sims, bellaving them to bs unsuitable for
his own department; he mey believe that there are too many

objections orowded into one curriculum to make anything
effective. 3Seoocndly, he sceepts the speeoch goals at Denver
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as they stand, Finally, he may accept them, but in modera-
tion,

If he should choose to modify the purposes suggested
by Denver, 4t 1s possible thet the studr of drams, rasdio
drama, and oral interpretstion will serve as the artistic
area of the liberal education funetion. These studles will
inelude the anslysia of literary selections znd the master-
ing of skills for interpreting them orally. Courses in
speech sorrestion involving studies in physiology and
physies represent the solentific ares, and subjeots in
speseh composition and delivery fulfills the rhetorioal
ares, Fmphasis would be plsesd on ths development of pere
sonality in aluca;u in publie speaking, oral interpretation,
and theatre., Acotivities included in these subjects should
make the student more confidsent, and better sdjusted asoce-
sinlly and individually. Social integretion of the student
will teke plasce in projects in group discussion, Semantics
may be used as a tool for oreating an understanding between
the mambers of such sroups.

The administrator, as well as the teacher, may be
affeoted by the orgsnization of the spesch surrisculum at
Deaver. Because of the history of speech at Denver in
1940, 1945, and 1952, the sdministrstor may, if he sees
f£it, ehoose one of the three types of curricula viewsd
during those years., fThe first ineludes all aspeech and
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theatre subjests in one departuent, The departrent made
no sllowances for specializaetion in sny one subjecot. The
student must have a genersl knowledge of the fleld az a
whele, Secondly, since the purpoases of sreech and theetre
are Adlessimilar in many respecta, he may decide on emuleting
ths seoond type whieh dividea speech natter in two units,
the Schwol of Speech and the School of Theatre. Thirdly,
he may Gepartmentalize the Speech Department, iiot only
would this inelude such departments of radio, theatre,
speech, and apsech correction, but s basic commnications
program with aims of lesarning to write, speak, listen, and
read night be added to the program,

If he desides to reorganize the department asccord-
ing to one of the planz aet forth by Denver, the adminise
trator must concern himsell with a number of considera=
tions, He :ives attention to the muaber of atudents en-
rolled in speech, to decide upon the number of offerings.
He decides whether he 13 edussting students to beconme
specialists or is he interested in their having & knows
ledgs of the entire speech fleld. He will dDe aware of the
limitations of his budget and ask himself if it is suffi.
alent to equip departments of theatrs, Cepartments of
redio and television, and departments of speesth correction.
He questions himself concernin; the needs and demandsz of
students. Should all subject matter be made important
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or should courses be emphasized, which meet student needs
and dexends? As a result of the snswers to these Questions,
snd snawers to other questiona as appropriste, he deter-
mines the type of speech curriculum which will beat benefit
his eollege or univeraity,

It s doubtful these aspesech subjeots ocould hope
to compete with un sntire liberal arts edusation involving
ertistic, rhetoriecal, and scientific areas since its primary
alm was the promotion of various phases of oral commnioae
tion. If these phases were interdependent with other
departasnts comprising the liberal arts currieula, then
spsech would dbe fulfilling a libersl arts function. For
instance, in order to learn to interpret wvarious types of
literature, & baokground of lilterary knowledge is essential,
This imowledge, however, should be dependent on the English
Department, sirae oral interpretation clesses are concerned
with teachins teshniques of orasl interpretation, The oral
interpretation of literature adds to literary understande
ing, but 1t does not replace the study sfforded by well
organized courses in literature offered by English depart-
ments. Moreover, although seientifie inowledge is appli-
cable to the study of speech sorrestion, the student 1le
ultimately interested in the correction of speech defeots
and his solentific backzround mf ht well be obtained from
departmsnts which make acientific specializatlions their aim.
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Mush that is true of these subjects might be said of other
eourses in sposch which are cloaely related to content aube
jeots in other departments. It muat be admitted, morsover,
that oourses in oral ecmsuniocstion often enhanss and inte-
grate with certaln 1liberal arts subjeocts, but speech, like
other arese, has its own main purpose to fulfill and that
is ths development of effective cral comwmun!ecation.

Rot only does the spesoh derartment as & whole
appear to make pretentious slaims on the subdbjeet matter
of ono denartment, but the zoals desaigned by ilwood furray
are also somewhat ostentatious regarding the educational
goals whiol they eim to achieve., For insteansce, in the
purpose of socisl inSegration, Nurray considered training
in speech and in thinking as being carried on simltaneously;
he made no allowaness for subjest matter necessary fer sush
thinking, EBut whers did the studeat secure suffioient
inowledge involved in the solving of problems and in finde
fng the beat availadle truth? lio doubt apprepriate researeh
might meet his needs, dut such ressaren implied that the
nambers of the group had attained some daskground in the
various areas being discussed in order to approash the
necessary investigations adequately. Sinoe 1t was lependent
on the content derived from other fields of atudy, this
purpose seamed somewhat presumptucus when limited only to
the study of spesch.
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There is justification for soneluding, neverthe-
less, that some four reescnable objectives are indicated
by the gensral speesh purpose of socinl integration. Pirst,
if subject matter from other fields were utilized in ths
funetioning of this c¢osl, speech soted as an integrational
center for other university subjects, 3seondly, the group
thinking involved contributed to the sceial development of
the members of the group. Thirdly, techanigues {n dlscuasion
wvere soquired. Finally, atilities in the individual's oral
thinking were developed.

A review of Flwood Murray's second speech objeo~
tive, the developuent of the aspeesh personality, like the
social integration purpose, enocompasses a greeter area than
the speesh curriculum might justifiably inoclude. Although
it 1s possidle in oral commnication to ensourage the over~
coming of timldity, over-submissiveness, over-ag;ressiveness
and egoocentricity Auring perticipation in a speech aetivity,
it ia likewise possidle that these negative sghoracteristics
might eontinue to be manifested 1n other 1life situations.

Murray's fallacy was in the ignoring of csuses whigh
led to these negative charsoteristics. 3Sush deffisciencies
might well have had their origia in en early periocd of the
11fe of the student. It would be necessary, therefore,
that some disgnosis be made of his psychological baskground

in order to understand snd, i1f possible, remove the ocsuses
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of the undesir.ble personality traits. Sush e procedure
would require that the apeech instructor be trained in the
nessessary psychologiesl procedures or that the ipeech
Department recelive adequate services from the bepartment
of Psychology.

¥urray recormends that certain typss of speech
tosts be -iven to the student to determine his diffieulties
and that corrective speech projects be assigned to him in
order to correct thewm. In addition to the possibility thet
this therapeutic approach might fail to remove the defl-
cliencies 1t set out to correct, an even greater danger
lies 1n the harm that sculd be done to the astudent through
inept and ineompetent handling. 8o, not only 1s there a
possibility that the prescribed aspeech projects might not
remove the perscnslity deficliencles referred to by Hurray,
but harm to the student could result. For example, & boy
who, in his early youth, had been the viotim of s domineer-
ing father end hed hed a need for becoming extremely sub-
missive might beocome more so in a speech class vhere the
instructor, untrained in psyehologleal techniques, wes
dictetorial in mannerj or the student mizht, 1f he wes
avare of his falling, try to compsnsate by appearing more
agzressive than his resl feelings would warrant,



HSUENMARY

This study brought to light importsnt sspects of
the development and hiatory of apeesh purposes at Denver
University from the yoer 1240 until snd including the year
1962, The exact period of the deginnings of the various
pheses of this growth waz not always determined beosuse
only the yesars 1840, 1945, and 1982 were stressedj yet the
results of the expansion of these objeotives during the
yoars between thesc three periods appeared to emerge during
the years mentioned.,

In 1940 purposes in speech gave prominence to
skilles, social integration, and spasech personality. 3killes
in various aress of the field of apeech were shown 1in course
deseriptions in the 1940 Fulletin., Soolsl integration and
apeeoh personslity were purposes propoged by Tlwood urray,
the chairman of the department. These latter coals sppeared
to be more comprehensive than the subject matter of the
field might ellow,

In 1948 these purposes were still evident and two
more aims oame into view, the evsluation end the service
funetion purposes, The first of these introduced the stndy
of semantios and the latter reccxmended that speech be
taught to students majoring in other aerees of the University,

¥oreover, in 1945 e trend toward creater speclaslization in
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courses in speech was shown when the Depsrtment of Speedh
and Dramatics was divided into the Sohool of Speech and
the 3chool of Thestre. Too, courses in televialon revealed
that the subject was an important pert of the curriculum,
In 1956F this trend in apesisligation of the ares
was oarried further, Kot only were thesatre and speech
separate unitsz, dbut radio, whieh ineluded television, slso
becarne a separate sestion. Tho threc flelds were included
in & major division of the University, the Division of
Commnieations. 7This division made sllowance also for
basiec sommmuniestions emphasising reeding, writing, speaking,
and journaliasm. Finally, a new speech purpose, identified
as the libersl arts fumetion, was revealed,



CHAPTEL IIX

SARFTT, THE DFANE AND CULTURAL SPEFCH PURPALTS
AT NOUTHGEFSTP UM UNIVELETITY

W¥hereas the School of Speech at Denver Univeraity
evolved from the Department of “peech and Traematics es
late as 1945, the lchool of 3peesh at Northwestern Univer-
sity existed during the first period of this study, the
Yoar 1940, This earlier development of the School of 3peeeh
at Horthwestern was slso indicated by other similarities
between the two achcols. 71he libersl arts funetion purpose,
for instance, which charssterized Denver in 1967, was 1in
operation at Northwestern in 194G, Further, vhile in all
three periods at Denver University only one man, klwool iure
ray, disseninated hiz 1deas of speech purposes through
ssholarly publications as esrly s&s 1940, numerous horthe
western feculty members had already published a variety
of books dealing with speech purposes, As a sonsequence,
speech objeotives were highly developed and well deflned
by 1940,

To a oconsiderable degres, the origin of the speech
currieulum at Northwestern aceounts for its early srowth
in curricular purposes. The Scheool of Epeesh, known as
the Cumnosk 3chool of “retory, wea founded in 1878 by
Robert Cummoek and offered a two ysar professicnal course,
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In 1913 Dr, Cumnogk retired and Halph Dennis was eleoted
dean. In 1920 the nomoc wes changed from the School of
Oratory to the Jehool of 3peech. In 1921 & four-year
course leading to a bashelorts degree was insugurated. In
1923 graduate study for e master's degree was offered, and
in 1986 the first rh.D, was conferred.}

This brief history of the school of Speech diseloses
the part 1t played in the history of spessh edusation, The
Cumnoek ‘ghool of “Patory was one of the professional
sshools whieh undoubtedly exerted s great influence upon
spesch trnining during the period from 1870 to 1514¢% The
school was also an exsmple of the develepment of the speech
ourrisulum during ths later period of 1940 to 1062. 9Yhis
later development is revealed in cultural purpcoses of
artistic, rhetorical, and seientifies fastors of a libersl
arts educatien, The alms insluded the atteinment of stand-

ards of judgment in literstupe ev-1ved from subjects in
ol interpretation and theatrej the developrient of the

ability to evaluateo 1deas, using the semantis method origi-
neting in classes in semantios and disevssionsl spesking;

1 Qr;gaatg_ﬁg Univgrs;tx 3ohool of Smog %‘E‘L lotin,
1940-194)1, Yol, s HOe » Fvanaton, I1lInols, iiorthwestern

University, 1940, pe. 10.

2 yargaret Fobb, Jral Interpretation of iLitwrature,
New York, The H. W. Wilson Co., Igﬁ, PD. 101-133,
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and the sgquisition of & knowledze of man's cultural hise
tory, ss a result of studles in rhetorle, orsl interr ctae
tlon, and theatre.® ther speesh objectives proxinent
during this periocd were the develorment of oharsster, th
developmant of the platform srtist, and the training of
the speech tescher.$

At Northwestern during this reriocd, various tesshers
were partially responsible for these ;oals., The most out-
standing of these inecluded Ralph Dennis, James icdurney,
and Lew tarett. lecsuse of his significance ss an educsator
at Northwestern, es well as his influence on ths entire

speech field, Sarett will de given first consideration.
1. Sarett and the Artistic snd Ehetorical Divisiona

It 1s doubtful whether any man 4Quring the years
1040, 1045, and 10562 exerted a greater influence on spsech
education in the Sshcol of Ipeech at Korthwestern Univer-
sity than Lew 3arett. Ralph Dennis, Dean of the 3chool
of Speech for meny years, once sald of him, "#hsn they
out Lew off the pattern, they threw the pattern awvayj; there

has never been another man like him and prodbably never

3 western University Sghosl of Spesoh Sulletin,
1940-1941,%9 .LIE.'!%."A%. PD- %a%ﬁ
4 mvid., p. 14



CULTURAL BPYECH PURFOS;S AT NoRIUWFOTERN UNIVEKRIITY 568

will be."® James Y+ McBurney, the suscessor to Lalph Dennis
as dean of the 3ohool of Speech, said:
He was a powsrful foree in shaping the
policles of the School of Sprech and through his
professional writing end his meny devoted stu-

dents, 2 powerful foroe in shapin: the develop-
ment of speech edugation in Amerioca. His books,

Basio ?riggig;es 2f Spesgh and ! ﬁ_%;sﬁ
§§i§§% 8¢, have been used by students in high
sshools, colleges, and universitiss all over
Ameriea,S
Dean MeoBurney further stated thet Lew Sarett in
his role a3 a teacher ranked with the greateat, ie hed
no peer, For Lew Zarett and his students, every class
hour was an svent carefully planned and carefully executed.
According to MoBurney, Sarett wes time and time agsln
asclaimed the most popular teacher on the Korthwestern
esmpus,?
Lew Sarett wus born ay 16, 1888 and 4died August 14,
1954, He was educated at the University of richigen, Beloit
College, farvard University and the University of Illinols,
and he received honorary degrees from Baylor University and
Beloit College. He was a professor of speech at Northe

western University from the year 18520 to the year 13580,

5 Jemes . ¥oBurney, "Lew Zarstt,” ;%g quarterly
Journsl of Speeeh, Vol. XL, 1964, pp. 371372,

¢ mia., p. 372,
7 1034., pe 372,
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Yor many years Saret! held s distinguished position
on the /imeriecan lectures plstform. In 1741 he published
his Collected Poems, and in 1921 he won the Helen Heire
Levison prize for pootry.s

Coneerning his teaching, Lew Sarett clearly repre-
sentel only two of the three 4ivisions of the liberal arts
sduostion which the School of Speesh at liorthwestern Univer-
sity proposed. Although he 414 not coniribute to the
solientifie disciplines, he 2314 represent both the artistic
and rhetorical divisicns., In the artistic area in 1940,
for instance, he taught e ocourae dealing with the seience
of poetry, stressing rhythm, meter, stanza patterns, types
of poetry, figurative langusge, and imsgery. In the rhetore
ical ares, he taught a ocourse secenting speech teehniques
and spesch oomposition to be used in persissive apcaking.o

In 1940 Lew 3arett, going beyond interest in artis-
tic form, gave strong emphasis to speech goals involving

direct and conversationsl oral goeemnication as opposed to
exhibitionlistic spesiring, the development of sharacter,
She training of the pletform srtist, and the sequisition
25‘222235'551513.10 In the aim sug-esting direct and

8 Ibieo. Pe 371.

9 Xorthwestern Univorai§§ Jehool of 3peech Bulletin,
19‘0‘19‘1. °°!o za, ﬂo. s PNe 38=47,
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converssationsl communteation, he strove to banish artifi.
ciality in speaking just as speech edusation had striven to
overcome the unascedemie teaching of eloocution of an earlier
day. lie believed that the primery justifieation of speech
was the communiocation of ideas, stirring up corresponding
fdeas and winning s response to idess, le assertes that
the speaker should cultivate simplieity, sinocerity, natural-
ness, and s conversstional atyle.11 Hle opposed the exhibl-
tionist because he violsted such qualities of speach:
There 1s, therefors, little place, if any,

for exhibitioniam in apeesh. S“peoach should not

be used as an opportunity for showing off one's

rowers., If, consciously or unconsciously, using

his opportunity to exhibit the grace of resturea,

the senorous gualities of his volice, snd the

finesse of his langusge, his aim s low. Hore-

over, hls efforts are largely futile, *or weary

decades speakers, deslaimers, orators, inter-

preters of literature and elocutlonists have prac-
ticed exhibitionism,l8

Hext to his purpose of gultivating simpligity,
naturalness, and conversational style, Sarett placed emphe-

sis on the development of sharaster. Vhen discuasing this
purpose, he conaiders a subaldiary objective, the promotion

of self-expression, of which there are two attiriiutes:

10 Lew Sarett and ®. T, Foster, “asig rrinciples of
Speech, New York, Houghton-=1fflin co.,‘Tﬁﬁﬁ. PDe .

1 Ib’.ﬂo’ PPe 13-14,
1g Ibigo. pP. 13,
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Self and expression. Conssiously the speaker expresses

61

his ideasny unconaciously he reveels charaotar.ls lle devel~

oped his idea of cheragter further vwhen he seid:
By fcharacter' we mean those qualities

whieh chiefly dlietinguish one man frua snother,

Charaster is what ¢ man 1ej personality is what

the andience sees: Dut what o nun is and vhet

the audience 2ees are reslly synonymous., Often

character 13 thought of aslely with reference

to morals, No doudbt morals make for charaster,

but other factors enter in., They range from

virtues that are the finest flowering of oivilie

gation to primitive, brute pgiuical vitality,

snimel cunning and zood tiil.
Burray at Denver Univeraity named four aspeots of man thet
he regards sas "perscnality,” ths physieal, intslleotusl,
emotional, and evaluational aspects; Sarett wrote of three
fastors of "ocharsoter®™: The bYody, the heart, and the
spiris, To Sarett, personality “"was the sum of the attri.
butes of men shish other men see or tocl.“ls

Charaoter is developed, nacording to Sarett, by

ssquiring sugh traits ss strength, cspability, virtue of
aind, sourace, will, and smotional stadility, To acquire

these traits resns to fight a sense of inferiority, which

1s a cause of stsge fright. These negetive characteristics

night be oversome by fighting them in day by day soclal

13 Mog Pe 20,
14 mgd., ppe 6-20.
18 maa., ». 20.
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contacts. Symptoms of these deficiencles are disclosed
by the individusl's sverted eyes, by his shyness, his
spologetic air, and his contentment with being a follower.l0
Sarett's third .cal, the training of the pletform
artist, gave prominence to the princlple that great art
conceals art, Yhether ln writing, painting, or spesking,
the techniques of expreasion should be unebdtrusive, ‘reat
art in oral communication is marked by simplicity, slncer-
ity, spontansity, and effortlessncss, According to Lew 3are
ett, when ths sudlence marvels at how a speaker enieavors
to achieve effects, it L1a not dlisposed to respond tc what
he luyl.lv
As a fourth zpsech goal, Sarett advoosted akills
necessary bLoth to the delivery of a apessch and to the oome
posing of the speesh, This fourth speech goal properly
beleongs to the rhetorical rather than the artistiec ares of
speegh, for surely the campoaition of a speech ia essen-
tially more a rhetorical than an artistic problem. In

regard to the objective of the apquisition of appropriate
2kills for delivering the spsech, ha proposed the prace

tice, in private, of exeroises involving techniques rele-

tive to foroe, time, melody, voice, dietion, and bodily

16 1v14., pp. 58-62,
17 1mi4., p. 16
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action.18 7nmen conaldering skills in rhetoric, he recome
mended paychologieel methods suoch &3 appealing to the emo-
tions and basie desires of the sudlence and he further
sugcested methods of loglsal development employing induot-
ive and deductive reascning, analogy, end the utilization
of principles of csuse and effoot, 19

In 1947 Lew 3arett's force in the shapins of speech
gosle at the School of Spessh at Horthwesztern University
was agsin obviocus. During that year a symposium was held
at Northwestern in order to evaluste the place of the come
munication skills program inecluding reading, speaking,
listening, and writing in the speech currioulum. This pro-
gram was the ssme as that advoosted by Denver University.
In denying the practicability of such e program et lorthe
western, Glenn ¥ills, s speech prefessor of that inatitu-
tion, quoted the speech , oals of Lew Sarett as being the
important ones at the School of Speechs ¥ills insisted that
goals being practioced at Denver were not in keeping with the
educational aims of lew Sarett.®O In 1046 Sarett was still
teaching sourses repressnting the artistioc and rhetoricsl

18 1vid., pp. 192-306,
19 mi4., pr. 398-514,

20 glemn Xills, "Spesch in a Communioation Course,"

The quarter of Speech, Vol, XXXIII, February
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divisions. 91

In 1952 the influence of Sarett oontinued to be
felt. Significently, the Eulletin scknowledged the role
whioh he had played in the development of speech purposes
st Northwestern when it quoted his speech cbjectives:

ther things being equal, an able spesker
1s an able person, in good emotionsal state with
& good attitude toward himaelf and toward his
audience, This basile prinoiple Lere stated in
the wnrds of our professcor Lew larett is implieit
in the Asheo) and one of the primary aims of the
School 28

Lew Sarett's views again doninated the school's alms in
1052 vhen a revolt sgsinst the exhibiticnistic methods of
the past were digsoussed.

Speech more than anything else distine
guishes man from the beast, This 1a not sven
remotely true 1f speech is understood ss elocu-
tion, or laryngeal exercise, or rhetoriocal
flourish, or ss any cne of the other fragmented
sonceptions which have had scosptance at various
times,

In 1982 1t was evident that Sareti's teaching was
atill reseiving responses when 1t was noted that 531 cole
leges were using his textbook, fasig Frineiples of Speech,

during that ynar.24

64

21 Northwest Ug%v!regtz Seggg% { 3peech lLuiletin,
19511982, Vol, » NOo o Evanston, I I%Eoin. Korthweste:'n

University, 1981, p. 10.
ee Ibid., p. 1se.

3 Ib!so. Pe 16,
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2. The Deans and the Artistis, “elentifio
and Rhetoriocal Diviazions

Although the results of Law “arett's work had a
strong effeat on the purposes of the Sohool of Speech at
Horthwestern University, the dean of the 3ohool, Ralph Dene
nis, was also a powerful agent in the development of the
edueational aims of the institution. He had graduated from
the 3chool of Speech when 1t was ealled the Cumnook Sehool
of Oratory and after graduatiocn he taught under the head of
the Sehool, Dr, Cumnock, between 1901 and 1908. lie quit
teaching then, dbut returned to the Cumnock Sehnol of Hratery
in the position of dean in 1913.,28

The success of Dennis as an adminiastrator 1s dilse-
closed in the prowth of the Sohool during his term of
office. Thare were, for exanple, only nine teschers ate
tached to the School in 1913, XNoreover, a mere eleven
courses were offered during that yesr snd these involved
only two filelds of study, interpretstion and vocal oculture.
In 1613 a two year Adiplome course and a one year postgradue

ate course were given, nefither leedlin. to & degree,

24 perso Correspondencge of the iuthor, letter of
Helen Doll, Seeretary to %"."!!ﬁ'!ﬁ."mn““catt“oni‘i‘admcumg,
Department, Hourhton Wifflin Co., dated notober 7, 1952,

25 ppank Rarig, "Ralph Dennis," The uartarly Journal
£M' v°1. xxxx' Aprilp 19“. pp. m-f‘a;:s.
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However, by the year 1942, the time of his death, the teash-
ing staff, the courses taught, and the entire speech sur-
riculum had expanded. The teaching staff had increased to
inelude twenty~two rezular teschers and eighteen sssist-
ants; in 1942 seventy-thres courses were glven and these
included four additional divisions of study, public spesk-
ing, speech pedagogy, speech re-eduocation, and theatre.
During the seame year undergraduate courses were offered
leading to a four yeasr Dbachelor’s degree and graduate pro-
granma of study were organized leading to a master's degree
and a dootor's degres,?8

Regsrdless of Ralph Dennis'! success as a prectiesl
exeoutive of the Sechool of Speeeh, he was first an intere
preter of literature or, as was said by his sueceasor,
James McBurney, "he was an interpreter of life through
literature,.” Donnis, theugh, wes not e writer of books
during his 1ifetime.B”

Lew Sarett exemplified the artistic and rhetorical
disciplines in the courses he taught, but Dean Uennis was
interested in the artistic area of the speesoh currisulum,
Since Dennis no doudt influensed the statement in the
Bulletin of 1940 thet a main aim {n teashing was to promote

26 Ibide., Do o237,
27 1vid., pe 238,
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the soquisition of judgment in literature and the arts, he
sdvocated the need for & literary bdaskground for atudents of
interpretation., Literature, he believed, gave eon under-
standing of what 1ife was about, since i1t taucht human
values and presented interpretations of life. Furthermore,
it gave the atundents a wider range of interests ond devel-
opred their ability to judge ths worth and value of litera-
ture wvhen selesting literary materisl for orsl interpre-
tation,.29

In addition to literature, Dennis, besause he
valued the slassaical Ides) of knowing onet!s self and belng
honest with cne's self, considered gharacter developnment,

a8 414 Lew Sarott, as one of the prineipal aims of the
3ohool of 3peesch. He believed that this 1deal could be
enocouraged and pertinlly realised vy havin~ his studenta
write autobiographicasl oaaays.99

If Desn Dennis recom:ended speclial skills for oral
interpretation, they are not revealsd. Hs was goncerned
with the judging of litersture end no doubt belleved that
with preper understanding of ite content, the student ahould
recd literary selestions aloud effectively, It i3 also

28 yorthwests Uaivgr;i*i Sehool of lpeech imlletin,
1040-1941, Vol. 55. o » P 48, —

29 ppank Rerigz, "Relph Dennis," Quarterly Journsl
9f 3peegh, Vol. XXIX, April, 1943, pp. 237~ 38,
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probvadble that he relied on other teechers in the speech
institution to give necessary tralning Iin skills involved
in oral intorprotatlon.ac

After the retirement of ialph [ennis in 1940,
James Ycburney replsaced him as the doan of the 3ghool of
8peesch at Korthwestern.®l }is influence was felt keenly
in the School Auring the two sueceeding periods of this
study, Meburney greduated from Yankton College in 1979
and received his h.D. from the Unlversity of kKiehigan
in 1936.5%2 In the meantime, he taught at the uUniversity
of South Dakota from 1928 to 1920 and &t the University of
Nichigan from 1929 to 1936, He was an sssistant professor
at Columbia University in 1836 end held the position of
asscelate profeszor at Horthwestern University from 1036
to 1941, During the year 1941 he was mede professor and
dean of the Sohool of Speech at Northwestern. Fresently,
MeBurney is moderator of a successful radioc program,
"Northwestern Review-Stand,” and the suthor of four text-

.Oﬂl'oaa

€8

30 P!%M University School of 3peasech bBulletin,
e P )

Vol. 40, ¥o.

S1 Ibide, P 1.

32 parquis, rditors, 's iho in Americs, "th ed.
Chicago, A. i« “arquis eand Co., 1958, p. o

33 pvid.
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In his tesshing, MNoBurney sug:ested three major

speseh goals: Ths evslustion of ideas with the semantic
approsch, the development of character, and the soquiasition
of speeah skills. In the svaluational purpose, he naine

tained that tiw bdasis for studying end interpreting publie
speaking was found in the secantic approsch, Here the
shief concern is with language and thought, ..¢ asserted
that the semantiec gosl is eymbollizations which report the
world accurately. NeBurney, like MHupyray at Denver niver-
sity, develops the discussion further by an analogy whieh
compares the symbolie nature of spesoh to a2 road map and
the territory it represents. e maintained that a msp of
& territory is not the territory itsglf and that it amay or
may not be an ascurate representation of this eerritory.54
KoBurney's interest relative to purposes wns cen-
tered on the individual, although he stressed the speesh
astivity tn the form of group discussion to attalin thila
end, He sdvosated, as a factor which contridbutes to the
development of character, reflective thinking, whiegh ‘2 a
requisite for problem seolving in group 4iscussion. le held
that parsicipatioan in discussion eultivated tolerance and
compasasion in the individuelj partioipation in discussion

34 Jemes 0'%ell, 5!25!gt%ons £ 3peech, New York,
Prentiece 5.11. Im., 19 » PDe 5%1; '
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in a group where idees are presented and rejected in a
spirit of cooperative ssareh for a solution to & prodblem
should cultivetes at least some measure of concern for the
attitudes of other porsono.as

Although MoBurney's central purposes were rhetori-
oal, he selected means which were selentific in nature to
aghieve these rhetoriesl ends., Mokurney, in regard to the
scquisition of skills, waz influenced by Professor John Dew=
ey, for like Dewey, he believed that the refleetive thinking
of a group of individuals in an overall pattern eppears to
correspond closely to that of the solitary thought of the
1nd1vidual 3¢ The skills raquired for such thinking,
asccording to hoth Dewsy and Neburney, include defining
and limiting the prodlem, sugcesting solutions, evaluating
the solution, and further verifieation of the ultimate
solution. MoBurney salso sdvosated the teachin K of ekills
in delivery, such as voice, dlction, and bodily action.S7

38 James MoBurney snd Kenneth lance, ‘rinciples and
Hbthg%% §§Bniseuaai s New York, Herpers aﬂd Drofie, 15537—
PPe

38 John Dewey, How We Think, boston, . C. Heath and
Coe, 1910, Pe 78 —

387 James MaBurney end Kenneth Hance Pégnoigles sgg
NMethods fg’nisounnion, New York, Harpers aﬁd Epos., 1939,
PPe
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It 1s clear that “oBurnsy's treatise on group dis-
cussion belongs to the sgclentific ares. e himself veri-
fies this assumption:

Perhaps it 13 not too ambitious to say
that the pringiples and methods of disocussion
attempt to bLring the prodlems of pelitical polioy
in our socclety under the surveillance of an
:gpt:::ﬁhzgggarahlo in many ways to the methods

It was also evident thst his purposes extended to
the rhetoricel aresa of the liberal arts funotion purposes.
His courses involved such alms as the presentation of a
Seneral view of the history and development of the rhetori-
gal theory, methods of rhetorigal opiticlsm, and logic rele-
tive to debate projeats.®?

In 1045 Jemos ioburney advocated the same apeech
objectives as he Adild in 1940, These were apparent in his
courses in prineiples, methods, and types of discuasiocn,
He also ineluded in his tesching during the perlod of
1945, as well as that of 1940, a historieal study of Greek
and Romen rhetoric,%

In 1952 ¥oBurney was cgoordinating obleetives in

discussional speakinc with those in debate in hia dook,

38 1v44., p. 18,

39 nsx-tn!%ner% Uainra;ﬁ Sehgol of Speesh Bulletin,
19‘0—1941. Ode » N s Po »
40 >i14., pp. 50-51.
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Arpumentation and Debate. ‘e belleved that argumentation
should function in solving a problem when diacussion failed

to do so, (Charaster development was again his prinoipal
3011.41 An sssumption might be made that :esurney was alsc
responsidle for the goneral specch aims of the University
in 1959, These airms were revealed in the Bulletip of that

Year; they ware the developument of gharscter, ¢ tenge,
understanding, end sooial usefulness.4?®

3e Nther Teachers, “helr Purpozes end rubliocations

¥While Jumes MoBurney dealt with the seoientifis
and rhetorisal aspects of the liberal erts funotion,
Ralph Dennis represented the artistic division and Lew Sar-
ott sugzested both the artistic and rhetorisel faotors,
there were other teachsrs, such as Cornelius Cunningheanm,
¥inifred Ward snd Irving Lee, who were also recommending
the artiatic and the scientific approsshes., Cunningham,
a teacher of oral interpretation, contributed to the artise-
tie area. Like Dennia, hia main speech purpose was the

development of judgment in literature and in the arts,

4l James ¥clurney, et al., Argumentation and Dedbsate,
New York, The Maomillan Co., 1961, p. V.

42 jyorthwestern Universit 3022?% of Speesh Fulletin,
1951-1952, vol. H¢, ho, P8, rvanston, ﬁi'o'fﬂs,"“Nor‘t‘ﬁ"n‘i‘c‘e‘p‘rn
University, 1951, p. 1l4.
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slthough he also gave some prominense to training ef the
platform artist., In proclaiming the role of the develop-
ment of literature and the arts, he ssserted that oral
interprotation should take 1ts rightful plece sas a ocom-
mnieative art beside musioc, painting, srohitecture, and
sculpture, and that the written word was the interpreter's
medium of expression, In traiaing for the platform artiat,
he bDellieved that the atudent should master aesthatio dls-
eiplines, 4

Cunningham, 1ike Dennis, belleved in the understande
ing of literature rather than techniques for oral reading.
In fact, 1t oean be assumed that he taught a oontent course,
or a subject whose odjective was the glving of information
rether than orsl communioation. For example, he gave ine-
struotion regarding "the form and strusture of poetry and
prose on the basis of the means employed im oomposition for
the attaimment of unity, harmony, variety, contrast, propor-
tion, balance, and rhythm."%¢ And when he 4id yive conside
eration to akills, he referred to them as "aesthetic dis-
oiplines," 4

43 cornelius Cunningham, literature 5s & Fine /irt,
Kew York, Thomas Nelson and Sons, §33T, PPe 1=74

4« ng%ﬁgoutgﬁg University 3chool of .peegh Bulletin,
1940-1941, Vol. s BOe %3, PP. %8-37.
48 Ibid., pe. 98,
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Winifred Vard was a third teacher who included
literary analysis in her cleasses, and her purposes, there-
fore, were also srtistic. Ward, like Ralph Dennis, made
sllowanges for character development in her purposes. Too,
she stressed skills needed in teachin; creative drematics.4®
She required students who expected to teach dramatioes to
ehildren of various grade levels to analyze appropriate
ohildren's atories in order that the children whom they
teught =might teke part in oreating o plays this the children
414 by using ereative thought and imagination. 3he asserted
thet these projocts taught the “whole" childe--his body,
voiece, emoticns, end thought, Furthermore, like lennis,
she believed the child should gain an understanding of
himself .47

Like NoBurney, who strsddled the sclientifio and
rhetoriasl areas, Irving Lee, another professor of speech,
used the semantics approach in order to achieve the evelua-
tional purpose, Also like ¥olurney, he indicated a belief
in the purpose of gharacter development. Les regarded
semantios as a study of the relations among life faots,
language, and human evaluations, 48

46 Ibid., P 46,

47 winifred Ward, Creative Dramatics, lew York,
D. Appleton-Century Co., Y330, oe. SOoBE
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As part of his explanation of sharacter development
a8 & gpesch objective, Lee used Fitler as an example of
man's ability to utilize wordas for purposes of emoticnal
values regardless of their ralaity.‘g He made such disge
henesty clear by further slaboration:

We expect roadways to represent their
territories, our film titles to refer to approe
priste films, and cur letters to resch desig-
nated persons, We expesot our weather vanes to
point the way the wind blows, If indloators or
signs fall to perform thelr functions of repre-
senting sdequately the phase of reality to
which they are assigned - we would imrry to
replace them, In the same way, should we not
expect our language, our words to he used eo
that they adequately represent the faots and
the hngsoniugn to whieh they are intended to
refeor,

Irving lLeo emphasized the evaluetional purpose in
addition to the sclientific ares to which semantics belonged,
ile explained, for instance, that zoneral semantios should
not bte oonsidered as & branch of philology or as an instru-
ment for popular debunking, but he insisted that it be
thought o as & natural soience coneerned with values and
80 "of interpretation of the whole procesz whereby mon in
speaking eveluate properly the happenings, objects,

48 Tpving Lee, "Semanties and Publie ipeakinz,” The
Qgggtorl%gggggggi,gg‘éggggg, Vol, ¥XV1I, December, 1940,
PPe - °

49 mi4., p. 897,

50 1vid., p. 597,
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feelings, labels, descriptions, and inferences with which
they are dealing."61

In 1945 Cornelius Cunninghem taught ocourses similar
to those he taught in 1940 and continued to stress aims
connected with the artistisc area of the ocurriculum. ¥Wini-
fred Ward taught "Story Telling," whieh aimed to teach
types of literature for ehildren.52 1The goala of subjecta
taught by Ralph Dennis were, of course, missin; in 1945,
Irving Lee taught the course "Langusge and Thought" in
1946 as he had in 1940, In this subject he attempted to
direct students in the study of scme prodlems involved in
making statements about the world in which we live, along
with analysis of a kind of maladjustment which resulta
from verbsl misinterpretation.5S

In 1952 new textbooks written Ly members of the
fasulty sppesred; no textbooks by members of the speech
fasulty had been pudlished in the period from 1945 to 1962,
The reappearance of such publieations doubtlessly resulted,
in part, from the snd of Vorld War II snd the period of
recovery since 1945. These textbooks, however, disclosed

81 1bvid., p. 598,

58 st sity School of Speech Bulletin,
1m1941.£8£§no . %6. §o- %. P ﬁ B

53 Ibid., ppe S6-37,
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few changes in the speech philesophy of teachers at lorthe
western in 1982 in eomparison to ths philosophy of teachers
in 1940 and 1945, and, as in the case of the general speech
purposes of 1952, revealed an outgrowth of the development
viewed during the previous periods rather than marked
alterations, Cornelius Cunningham was not listed among
members of the faculty in 19087.54 iHowever, Charlotte Leo's
book, Oral Interpretation, indicated that his purposes were
st1ll being felt, Miss Lee wrote: "Oral interpretation
is based on the conviction that, like a rusician, the peraon
vhe reads sloud 18 at best en artist, interpretin: cne art
through another,”50

Glenn E. Mills, a teacher of spesch eomposition,
had written s book salled Spesch Composition, including the
atructure, arrangement, and style of speech rhetoric.86
Kerl Robinson, a teacher in the Department of Speech Idusa-
tion, was advancing in his dook, Ieaching Speech in the
Sesondary Schools, the four objectives aet up by the ia-
tional Fducational Policies Commission: Self-reslization,

64 Hogfggglg!rn Ugivorg;tg &ogoo}‘gg 3peegh Bulletin,
1981-1969, Vole. BE, No. P3, PPe O5-4J,

88 Charlotte Lee Interpretation, New York,
Roughton-Mifrlin Co., 1982, p. V.

68 glenn E. Mills Og!ngeﬁgg Speech, New York,
Prentice iall, IncG., 1955. PPe -d%%%
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happy socisl relations, econonic efficlensy, and .ood
oitizenship.57 Irving Lee's Ihe Language of Wisdom and
Folly, & book dealing with semanties, discuseed facts inside
or outeide "Mumsn skins” « evaluations of fasts in a human
way, the use of s language which represents the evaluation,
and/or the faots in varying degrees of structursl simi-
larity.58 Pinelly, tn 1062 Winifred ¥ard stated gosls
similar te those she had proclaimed in 1940 in her book,

Playmeking for Children.5?

4, Professional and Culturel lFurposes
Revesled by the Bulletin

In addition to the writings and the purposes of
teashers, the Eulletin of 194C further explains thc sdvanoced
development of speech ;oals whioh the 3chool of Speech had
established as early es 1940, An exsmination of the Bulle-
$in reveals not only genersl purposes, but spesific aims
vhioh were logical outgrowths of a dominant philosophy of
spesech. During 1940 the genersl aims were cultural and

57 xarl F. Robinson, Tesohingc Sggggh n the _econdary
8ghool, New York, Loncmans, Ureen Oey 1'3'51. Pe Yo

88 Irving Lee, Lﬁmg f ¥isdom end Folly, liew
York, Harpers snd Eros., s Po xi': = ’

59 winifred Ward, Mﬁ for C’héw, liew York,
D. Appleton Century Co., Inc., » PDe .
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professionals

The saims of the chool sre both culturel
and professiocnsl. Its edusation program is de-
signed, firat, to give the student the basie
olunsn{s of an education «~« knowledge of men's
cultural history and sound atandards of Jjudgment
in literature and the arte; snd the second, to
ssquaint him with the majer problems and ideas ef
the modern world., As a part of this progras, it
requires eagh student to supplement the specific
instruotion of the School with courses of study
in the College of Liberal Arts,

Upen this groundwork of general cultural
training, it bases 1ts major alms of professionel
training. This professionsl treining, directed
towards the spoeific requirement of aﬂxll in one
or more of the various phases of speech, may be
sald to fsll into three large divisiona; the
training of platform artists, ineluding pudblic
speakers, readers, and those preparing for theatre
and radio work; and training of specialists on
remedial speech. Naturally the inelination and
talent of the individual determine the fleld or
fields in which he specialiszes,60

The cultural aims were practicable since the schocl required
the atudy of courses in liberal arts. In feot, each course
in spoech was supplemented Ly an sppropriate gsourse ln other
departments of the Uuiversity.sl The professional aims,
1like objectives eonserned with akills at Denver, led to

the development of performance and tesching ahilitioa.eg

€0 jor tern Iniversity Sohool of Speach Zulletin,
1940-1941.‘%'§o .h'!%!", No. %3. Pe i% -
61 mid., p. 22

€8 mid., pp. 46-48,
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Because specifioc culturel sims, whieh were really
an outgrowth of general oultursl purposes, rromoted the
liberal education funstion, Northweatern enphasized the
artistic, the scientific and rhetoriesl disciplines mueh
the seme as Denver had done leter in 1958, 3ignificantly,
the Northwestern Bulletin for 19562 clearly denominates
these three divisions sz the mesthetie, the rhetorical,
and the soientific,%

As an exemple, the purpose, the sttainment of
Judgment in literature and the arts, wss evident in course
deseriptions in the Bulletin, as well as in the writings
of Sarett, Dennis, Ward, and Cunninghem, The Bulletin of
1940 desoribed courses in oral interpretation whiah gave
prominonce to the study of literature. "The Oral Intere
pretation of Contemporary American Fostry” involved the
study of literary merits of all the modern poets. Another
subject, "Oral Interpretation of Shakespeare,” included
study of The Nerchant of Venige, Xaebeth, and As You Like
Is.%4

Theatrical subjects, the segcond representative of
the artistic sres, also stressed the purpose, the sttalmment

63 x stern University School of 3peech Bulletin,
1951-195:.‘%*. §3. No. 28, p, 38. -

64 Iblg.. PPe 36-40,
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of stendards of udgment of literature and the srts. Lite
orary objectives emerged in such eourses as "Studles in
Comparative Drama," “lModern Theatre and Drama,” and "Ilay-
writing.,” The first of these demanded an intensive study
of dramatie literature prior to the modern period. "Hodern
Thestre" dealt with such literary aspecta as forms and
types of drama during the period after Ibsen and "Playe
writing® inoluded projects in oreative dramatie writing,%
The purposes relative to professional skills embraced
studies snd projects soncerned with scene desi;nj technioal
research, experimentation, and design 1n astage lightingj
the making of costumess principles of aoting and directing
and -nkodny.BG

Other subjects desoribed by the Bulletin of 1940
emphasizing professional and cultural skills were speech
carrection, redlo, public speakin. , and epeech education.
Speech correction, though, lent itaself to the sclentifie
sategory. It inecluded a study of dissestive and compara~
tive anatomy to attain a detter understanding of the neuro-
misoular systex invelved in breathing, phonation, end
articulation. Aims were also cdirected towerd gaining a

66 xsrgggiatorn niversity School of Speesh Bulletin,
1940"1“1. Ode p B0, ﬁg PDs Stie=47,

eé zeuo. Ps 4%.
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knowledge of the treatment and the nature of sreeoh devia-
tions.57

In 1940 redio courses dealt with such artistio and
ereative akills as writin:, direoting, scting, announsing,
and production methods,58

Spesch sducation courses in 18940 gave importence
to a study of problems confronting ths speech teacher, an
understanding of the organization of the dramatic course
and the psyshclogloal principles involved in speesch, 3ueh
courses involved skills, aa well as cultural objeotives.6?

Rhetorical akills teught in 1940 emphasized the
practieal appliocation of the principles of persuassion to
various cccasions and types of sudiences and an epplication
of the prinociples of argumentation to actual Jdedbate, to the
study of analysias, to svidence, to reasoning and modes of
proof, to fallasies, to briefing, and tc composition and
delivery. There were also such techniques tsught as a
direet, forceful manner of :ponking.7°

As opposed to Denver inlversity, Korthwestern
University during the transitional period from 1940 to

67 1vid., pp. 4848,
88 Ibid., pp. 38~44.,
69 1bid., p. 45,

70 id., pp. 38-45.
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1045 made no radiesl departure or deovelopments in {ts
earliar spesseh purposes, At lorthwestern the srowth of
purposes was gradual, wheress at Denver the chan-es were
more marked and obwvicus, This lack of changes at liorthe
western migcht have becn due to several faetors. First,

the death of Dean Ralph Dennis in 19841 had not given his
susecessor ample time to develop further purposes by 1048,71
Secondly, the general aims of the School in 1945 were sine
$1ar to those viewsd 1n 1940, Since 1tz aims wero cultursl
and profesaional in neture, it is doubtful that cultural
aims would soon change, a8 they are basic and therefore
stationary.”? Rven professional objectives were limited

in the field of speoeh.va Thirdly, the administrators of
the gurrisulum appeared to De oconservative in thelr eduos-
tionel viewpoints. PFourthly, and perhaps most importantly,
the United States wes in the procexs of World ¥ar II between
the years 19041 and 1945. During this war interlude, the
Sehool of 3peech was teaching the course, "Speech Trelning
for lLeadership in Hillitary Service® to military personnel,

71 ppank Rarig, "Ralph Dennis,” égggtarlx Journal
“-m-’ vVol. XXIX. ’AFF’.I' 19“, pp. %

%g utoﬁg Univ.rsisx Seh or Speech Bulletin,
1945-1946, 0- anston, Tnols, Horthwestern
University, 1945. pe 1

73 Ideo, Pe 10,
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The purpose of this course was to promote vooal force 1in
glving sommands, Hembers of the staff tsu ht the course
in sddition to their regular tesching lomds.’¢ Further-
more, teashers of sposch were active in civilien defense
sotivitier, frequently funetioning in the common capacities
of eitizens In these aotivities, but even more, acting as
lesdors, teaschers, aéministrators, and aponkera.va ioree
over, instructors in many ceses had jolined the armed
foroes,’6

Even though there exlsted only incoaspicuous signs
of reorganiszation and growth in 1945, the 3shool of ipeech
had, by this time, departmentelised 1ts curriculume. The
3chool provided six departnments of instrigtion: Interpre-
tation, Theatre, Fadio, Publie !pesking, Speech idueation,
and Spesoh Re-Fduoation.”! Courses of these departments,
like the subjects of 1940, fell in the various areas of
the lidersl eoducstion funstion., The Department of

Wltvery Vo i o Beher ey Detruation in Celiage
of Speeoh, Vole. 29, December, 1948, ‘?5“:' -‘j%%_”—;ﬁm-;! .
1n wartine;" Dha QusSeaei soummek O Saessh, v, Fi "
April, 1943, Dp. 146-151, 22 Sp2agt, TOLe =0

76 jorthwestern Uni rni;x school of Speoch Lulletin,
1048-13486, Vol. 48, ro. o Pe e

™ M.’ Pe 11.
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Interpretation defined its general purposes sosording to
its possibilities as a madium for literary s:preeiation,

In & consideration of subjeots tanht in the Department of
Interpretation, it was evident that the genersl trends in
aims remained similar to those viewed in 1940. 1In both

the periods of 1940 and 1945 it was resommended tnat certain
Faglish courses in the iibsral Arts College be taught ae
supplementary subjeots for varlious astudies in oral inter~
pretation.’ 2 4s in 1040, the purposes in 1945 were the
training of the platform artist and the attainment of judge
neht of litersature and ths arts. The field was dedicated
almost entirely to the artistic ares of the liberal eduge~-
tion funetion,”?

Moreover, in 1948 the Department of Interpretation
plaged sreater emphasis on literary values than con oral
communiecation., Little time was allowed for the development
of akills for artistic presentations, sven though the
interpretation of litersture is an art 90 Farthermors,
the seope of literary studies hsd broadened in 1945, The
sourse "Studies of 3hakespeare” had, from 1940 to 1945,
extended 1ts sims to inelude not only the study of

78 1vid., pe 11.
79 S!id op PPDe S7-38,
80 Ib_’._so s DPPe S37-38,
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Shakespeare, but alao Greek drsaa, Ibsen, Chekhov, und
Shaw,81

The Department of Thestre, a second reprecsentative
of the artistie area, stressed funetional purposes in 1946}
it allowed for a olcse connection bBetween clasaroos in-
struction snd stage experience. 3tudents were given oppor-
tunities to ssgquire practicsl expsrience in all pheses of
theatricel work through partieipstion in productions of the
Uni versity Theatre.B2

In 1945 the slasmses taught in the Department of
Theatre doveloped a new zosl, the knowledse of man's gul-
Xural history. 3Sush an objective had been implicit in 1940
when historical courses dealing with comparative drams and
studies in modern theatre were deseribed,®d Xonetheless,
in 1945 the purposes beeams umore olearly defined, Ineluded
wore additional historleal studies, whioh socusght to lmpart
& knowledge of such periods in thestrieal history ss the
olassionl, the medieval, the renaissance, the seventeenth,
sighteenth, and nineteeanth senturies, and the modern, 4
Other goeals in drametic studies in 1945, both general and

81 Ipid., p. 38
a8 Ibid., pp. 37-38.
83 1nid., pp. 40-42.
84 mid., p. 41
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specific, were earried over from 1940,35

Redioc was the third department at Xorthweatern in
1945 whigh revealed tendencles of the artiatic srea., Ura-
natis produstions, wshieh were an outgrowth of this departe
ment, were artistic in anarture. 3ince rsdlo, like theatrs,
dealt with funotional odjestives, 1t espegielly emphasized
aims stressing skills, S50

A signifioant {'set conoerning the Department of
Radio was its growth during the interval between 1940 and
1045, Wheresa in the first pericd the tulletin desoribed
only two courses acoenting skills, in the seocond period
there wers seventesn such courses. These ecaurses dealt
with announsing, soting, writing, produotion, station
operation, and educational radio. 57

The Department of rublie Speaking =arks a departure
from the artistic ares of the liberal edueation funotion
to the rhetorical area, This depertment, like the lepart-
ment of Theatre, added in 1045 the purpose of imparting s«
knowledge of man's ocultural history. ILike the Lepartment
of Theatre, the Depeartment of ‘ublic ‘peskin. slso dlacloned
signe of this odjective in 1940,588

85 1bid., pp. 40-42.
86 1bild., ppe 41-43.
7 Ibid., pp. 43-48,
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Additional aims of courses in 1945 relstive to
this purpose were found in the historieal &nd coritioel
examinetion of the lesding British speakers, the isaues
with whigh they were ldentified, thelr biographles, and
their speeches., These aims were similarly stated in refer-
ence to American pudblic nddreaa.ag Other aims in  ublic
speaking remained the szame in 1948 ss those in 1940,90
The aima of courses were 1dentiesl during the two periods,

The next division, the Department of Speech .iuca-
tion, like radio, had made unusual growth in ocnrurse offer=-
ings. In ocontrast to 1940, when only four courses were
offered, the period between 1945 and 1982 saw an ‘norease
to eleven ocurses 192 yepsuse these courses taught
methods of instructlion in subjects of the entire speech
ocurriculum, they offer an opportunity to sum up the speech
purposes viewed thus far, secause these classce in speeoh
edueation gsave consideration to the teaching of dramatlos,

radio, pudblie speaking, group discussion, readin-, and

a8 Ibigop PP 30«40,
89 1p1d4., pe 30.

0 Rerthtoctorn Untverlitg School of Speech Bulletin,
19‘0‘1941, Ole s NOo 46. PPe -45,

91 1vid., pp. 38-45,

L Korthwestern tniversity Sshool of .peech iulletin,
19‘5-19‘6’ 'a. 15' ﬁo. [} pp. 45— PY
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oral interpretation to future elementary, high sshool, and
eollege teachers, it ia posaidble to infer that the follow-
ing speech purposes were given attention:

l, The attalinment of standards of judgment in
literature and in the asrtsj

2. The development ©f the platform artiat;

3« The development of characters

4. The development of the sbility to ocommuni-
cate idess naturally, with simplicity, and
with sonversationsl styles

8. The development of the abllity to evaluste
1deas using the semantioc method)

6. Tho soquisition of a knowledge of man's
cultural history,

Courses sugh as practice tesching in oral interpretation
and pudlio spesking, studying methods of organizstion snd
teaghing the dramaticas surriculum in secondsry schools or
oolleges, partioipating in e tescher training oourse in
technigques end methods of various types of radio projects
sll i1ndisate that the above six purposes of the Department
of Speesh Fducation were resdlly fostered by spesifiec
d1s0iplines in the rhetorical, the artistic, and the sclen-
tific aress,®

The last department, the Department of Cpeech .o~

fduoation, sommonly referred to as Speech Correction, shows

83 1vid., pp. 45-48.
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one inportant developmental fastor since 1940, 7This was

90

the introdustion of socurses pertaining to the deaf and hard

of hearing. Otherwise, the department of 1548, as that of

1940, dealt with osuses, dlagnoses, end theraples of speech

defests, and for varicus stagea of hearins dsfects,®¢

In going from the speech purposes of 1945 to those
discovered in 19582, the changes viewed are sgain srasdual
rather than abrupt, There are, however, s fow striking
eigns of change in purposes in 1962, First, the oneral
sultural purposes observed in 1940 and 1945 were rerlaced
by four others: Charaster, understanding, competsnce, and
soslal usefulness,?® Beeondly, the teaching of man's
cultural histery and the instruoting of the evaluation
of Ldesa by using the semantia method were both in the
prosess of continial development from their status in 1940
and 1945,9% ¥or exemple, the Department of Orsl Interpre=
tation introduced a oourse called "Studies in the Uiatery
of Oral Interpretation,"®” and the FPublic Spesking Departe

aent intreduced a course stressing the evaluational purpose.

94 1via., pp. 42-43.

06 ng§%§§grg v%évogutg Sehool of Ipeech Bulletin,
1951-195¢, Vol. s NOe » De * —

98 1mid., pe 7.
97 ide, PP =49,
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This oourse, "Studies in General Jemantiocs,” sceented the
role of language in the development of confllict, confusion,
and prejudice.?8 Tnirdiy, the Dspartment of Radio had
besome the Department of Hadic and Television in 13562, 1In
both areas direoting, scting, writing, announein;, and
directin. were taught,

Thess three ohanges were the only ones of importance
diseovered in 1382, Course eims were comparable to those

of 1940 and 1945, excoept for these outgrowtha.°°

6. Some Implications of Speech Purposes

at Xorthweatern

A re-exaxinstion of the purposeas of speesh disclosed
by the Bulletin and the aims of the teachera divulges cer-
tain implications. A study of the artistie purpose, the
attainment of judgment in llterature snd the arts, for
instence, advooasted by Halph Dennis, Cornelius Cunningham,
Tinifred Ward, and lew Carett, disecloses e strong inslina~
tien on the part of the designers of speech surrioculum to
replace speesh subjeets with those which should dbe taught
in the Fnglish Department of the Liberal Arts division of
the University. Ralph Dennis and Cornelius Cunningham were

98 1vid., pp. 33-87,
%9 mi4., pp. 33-87.
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even engaged in the teachin: of literature in 1940, Ail-
though ¥Winifred Ward taught tesohing methods, she too no
doudt stressed literary valuen, They rationalized concern-
ing the oontent of thelr sourses by intimati-. that this
strong emphasis on litersry values w3 a necessary part of
instruction in oral sommunigation. Yet, objeotives of
astusl speaking were ineldental, vheress the sttalnment of
standards of judgment of literature and the arts ahould
agtuslly bde a dy-produet of skills neceasary to the develop-
ment of the interpreter's art, 8ince in sddltion to his
speesh sub jests the student ef interpretation was urged to
enroll in oourses given by the English Department, he would
be well on the way to establishing literaturs sz his spe-
olalisation. Though these ctudents might be sbLle to read
aloud with understending, whether they keld the attention
of thelir audiences is snother question., However important
may be the cholce of literaturs for publie performancs, the
development of literary standards 1s $ncidental to performe
ing varicusly assigned speaking prejects,

A reviev of the speech cbjectives of Lew larett
also reveals gertain impligations., It wsa evident froam a
re-gxamination of Sarett!s purposes that he was not cone
serned principally with speesh training as a meana for
man grewth, as was Murray et Denver, He, on the eontrary,
wvas preclaiming the development of charsster for purposes
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of enadling the student to bBecome proficlent in orel come
manication. Ssrett was interested in developing character
not a3 an end in Ltself, bdut as & mesns of making & zpeaiter
nore eoffestive. Character develepment was s necesaity,
since it wass one of the daterminates of ths ableness of

the speaiker., Murray's view, though, was concerned with
humen growth and training 4n orsl comsmunieation was only a
means to this end. Sarett advooated that gharscter defects
be overcome by will power and fi:hting, while Murray relied
on psychologieal development through the utilization of
sppropriats spesch nrojests,

There 18 a strong possibility that when Zarett's
oonseption of charecter development as & mesns for effect-
ive spesking is put intoc preectice, the etudent suffers from
feslinga of selfwconacicusness, The very fact thet he s
sware of the neoeasity of fighting such detriments to his
speaking ns his fear and hiis sense of being inferior ine
sreases the student's self-consciocusnes: and permits the
student to be more conscious of these personal characterise-
S$ios than Lew larett hinself would have wished him to be.
Excesaive ettention to the suppression of flaws of cheracter
would indeed seem to inorease the 111 1t set out to scure,
To make little or no allowance for these negative traits
1s no doudt the better solution, sinee the relatively
heslthy minded individual will graduslly overcoms them by
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eomoentrating, by deing well-prepsred and dy incoreasing
his experience in speaking,

In the discussional speaking methnds of James MeBure
ney, it 1s odvious that his purposes have ocertain immedlate
values, Since students of sprech are slso atudents of
11deral arts subjects, the glass in discussion coffers them
an opportunity te attempt tc formulate and solve problems
"ileh originate in the varicus content ocourses in the
1ibersl arts division. In so doing, this knowledge bLecomes
a basic part of their own thinking rather than fasts stored
in thoir memories. B5ince this thinking 1n refleotive and
deliderates rather than argumentative, ths students, instead
of tensoiously holding to their precenceived noticns or
prejudices, becoms adept in searchin: for truth in prodlem
selving. MNoreover, when partisipating in sush an sctivity,
they put such speech teehniques as dietion, volce, and
sentence structurs tc use while they spesk in natural con-
versation,

In meking the transition from purposes proposed
by teachers to those whieh emerge from the Bulletins, one
of the more prominent developments viewed was that in
subjests in radio., In view of the abrupt enlargement of
the currisulum in radio which existed in lorthwestern's
Sehool of Speech in 1948, 1t is evident that, exeept for
a gemersl sourse in the nechanies of radlie production and
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directing, there was but slight Juatifieatlion for this
highly develeped progrum. The disci-lines of this depert-
ment overlapred those of other Jdepartments of the ! ehool,
A sloser integration of subjsect matter wculd have resulted
in a more tightly-knit speech program, Some courses, for
example, proposed the readin:; sloud of anncuncements of
various types, dbut the oral resding of news reports ves
also s part of the Department of Interpretation., Noreover,
elasses in dramatic seript eriting eould have heen insluded
in the c¢lass in playeriting in the Department of Theatrs,
sinoe doth mediums are closely related. The writing of
ocontimuity could have been included in the same writing
oocurse or & »iniler one, and scting for radio sould have
been placed in the eurriculum of the Department of Theatre,
Even produstion mochanics sould have hbeen tsu ht as a
separate course in the dramatic area,

It 18 true that teshnigues employed in the various
speech courses when gontrasted to those of radio dlsclose
some differences, but although mierophons techniques of
redio demand e more intimate style in volce projection,
experiences in both speoch and radic sould have increesed
abilities in the separate areas. True, a2 knowledge of
this variety of skills employed in tesghing bDoth fields
together would require the versatile tescher, but since

the sudbject of radio was relatively new in the speech
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eurrieulum, is it not pessible that prospective teschers
ef the subject werse being trained in 1945, and was it not
alao trus that those who were then tesching redio had not
previcusly taught one or more areas of speegh? Therefore,
instrustors sapatle of psrforming in such an organization
of the speegh curriculum would have been avallable during
this period.
8imilar criticisms can be leveled at those offer=
ings in radic whieh accented such purposes as & study of
the ohild sudionce, the functioning and utiliszetion of
redio in edusetion and problems in sehool and college
brosdossting. Since the tshool of Speesh maintalned o
weoll~doveloped Department of Zpeech Ldueation, these alus
of redic were sppropristely s part of this dopartmont.loo
This separation of purpoass in radio from purpnzes
of other departments of speech i3 indicative of the cure
rioulum at the Sohool of Speech in 1945, It was construeted
in parts with no regerd for the whole. This disscciation of
the various spesech subjeots leads 1. a concomitant dissocia-
tion of the training of the atudent. His ability to iantere
pret literature, by way of example, should enhance his
effectivensss 28 a pudlis speaker, if he is aware that
the fusion of Sechniques in both subjeots adds to his

100 M., PDe 4546,
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sompetense 1in eash field, 7he relationships among most
spesch subjects sre close, but if thesae aeparate subjects
sre regarded as apeoliasltlies, 1t is imposzible for the atue
dent to benefit from ths possible connections of subjest
matter,

The Bulletins not only give a view of the frag-
asntary structure of the spesch currigulum, but they also
bring into foous the attempts towards makin: speech serve
as a complete liberal arts sdugation. Subjsots of oral
semxmunieation, for instansce, presumed to teach Fanrlish
and soience and they elso emphasized historiesl factors
in the Dcpirtnont of Oral Interpretstion, the lepartment
of Public f“pesking, and the Dspartment of Theatre,

A resson, no doubt, for thesze occoprehensive pure
poses 1s the universality of the appliocstions of speesh.
The Bulletin of 1952 verifies this atetement:

Any problem whatsoever may be submitted
to dialestieal or rhetorisal sxamination; any
1des or sentiment in any fleld of human knowe
iﬁgﬁﬁgﬂ'in:'.;:i:;'ﬁoﬁﬁfxaft"t1° interpretation
Another reason for the broad eims of apeech was, 52 has
been noted, the continuous striving for acedemis regog~
nition for the field. Ko Zdoubt this sttempt had revealed

signs of sucoess in 1962, for seience, litersture, and

101 rvi4.



CULTURAL SPrrCH PURPOSKS AT NORTHWE.TERN UNIVERIITY 98

history were well repraesented at this point in the School's
develepment,



SUMMARY

In 1940 the 3chool of Speech at Northwestern Uni-
versity revealed purposes that were first viewed in the
Division of Communicetions at Denver University as late
as 1952, They were defined, for reasons of olarity and
because they paralleled thoae at Denver, as the liberal
edusation fungtion. They were composed of the thres areas,
the artistic, the rhetorieal, and the scientifie. Courses
which were literary in nature were taught slong with the
necessary skills involved. The rhetoriocal subjects were
publiec speaking and group discussion., Discussion also
inferred the use of scientific proscedures, as 4id the
study of semantics and speech correction., General pur-
poses emphasized cultural snd professional faotors. The
spsoific aims, emerging from published contributions of
the instructors and the courses they taught, were the
asquisition of high standards of judgment in literature
end the arts, character development, development of a
eimple, natursl, and conversational style, the development
of evaluational ability using the semantic method, and the
training of the platform artist,

In 1945 the curriculum showed no marked changes
except ror the departmentalization of subject matter. It

was divided into six departments, This mesnt that the
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ourriculun was fragmentary in structure meking no allowance
for the integrstion of its parta. The Department of Isdlc
and the Departaent of ISpeech Fduoation had developed into
swe of the School's largest departments,

In 1962 the general purposes of the Sehool, both
sultuwral and professionsl, were replased i : those of charss~
ter, understanding, ocompetence, and soclal usefulness,
These aims, howaver, were similar to those which had been
presoribed during the previous periods, In sddition to
aime viewed in 1940 and 1948, a new aim had developed in
1969, the sequisition of s inovledge of man's gultural
history. Norsover, bDooks which revesled few echanges in
spessh: purposes were being written os in 1040, Televisicn
soabined with radio was one of the most highly develonsd
departments,



CRAPTER IV

WRAVY: °F TEE UHIVERSITY OF WIBCONSIR
AERD WILE AND ORAY ¥ LOUIBIARA STATY UHIVIKSITY

Although the exsmination of ths speseh purposes
at the 3shool of Speseh at liorthwestern University offered
eontrasts and compmrisons to those at Denver University,
she general approach to soals in eash sehool was consplo-
uous in being individual and distinss. Cultural concepts,
beoause of the influsnees of lew 3arett and other teachers,
were given prominence in the years 194G, 1045, end 1062
at Northwestern Univeraity. These consepts developed until
they decams the primary conecern of the institution. In
soatrast, Denver University, becsause of the influense of
Klwood Burray, sonsistently acoented ths psycholo;iaal
approash in both sourses and publisations.

Differences in approsches again emsarge when we
view ths purposcs of the thisd sohoel given couns  ¢rution
here. 'This institutien, the University of Wiseonein, vhers
speesh purposes were stron:ly influsnsedi by Andrew . eaver,
revealed similar spoech aims to those proposod at liorthe
western University. It gave resognition, for instance, to
swed gultural purposes as sound judgment of literaturo and
of the srts, which resulted from studies in oral intorpreta~
tien and theatre, and a knowledge of man's eultural history,
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vhieh emerged from historical courses in public spesking
and theatre., But the 3peech Department at the Univeraity
of Wisconsin was even more ooneerned with two additional
speech goals and these were: (1) the moquisition of a
knovledge of voice science and the seiente of socunds to
facilitate speech improvement; and (?) the speech cbjec-
tives of the "ational Fdueational ‘olicies Commissicn.
These latter objeotives were: (1) self-reslization,

(?) economis effiolency, (3) satisfactory human relatione
ships, and (4) good sitizenship,.

The fourth sghool, Louisiana State University,
however, 1s discussed here in conjunstion with the Univer-
sity of Wisconsin, sincs their educational purpeses in the
area of speech are nearly identieal, LBoth institutions
reveal emphasis on the sclentifie charascteristics of speesh
and the aims set by the National Fducationel Policles Conm-
mission. Whereas Weaver was largely responsible for these
purposes at the University of .:isconsin, Clause Wise and
01les Oray advanced them at Louislana 3tate University.

It ia evident that these scientific aaspects of the
spesch purposes st the Univeraity of Wisoonsin and Louisi-
ana State University were originally advooated by Dr, James
Rush in 1877 when he wrote his book, The Philosophy of the
Human !2323.1 Andrew Vieaver at Wisconsin and Claude %ise
and Giles Oray st Loulsians, like Rush, believed thet one
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cannot understand the quality of the voice without know=
ing what strustures are !nvolved in the produstion of itj
hence, like Rush in 1827, Weaver, lse, and 4ray in 19240
attempted to give physiologleal deseription to veeal quale
ity in terms of what is known about the anatomy of the

voeal meochaniasm,.

1. indrew Weaver, Veioe Sclense, and

the lNationsl idueational iolicles Commiassion

It is evident that Andrew Weaver, chalirman of the
Department of Speech and Dramatics at the University of
Wisconsin during the years of thiz study, made important
contributions to both the spesch currisulum of the uni-
versity and the speech areas of other institutions, Weaver
taught speech sudbjests at Dartmouth College during the
yosr 1912 and from the year 1913 to 1917 he was & teacher
of speech at Horthwestern University. Ie became an asso-
oiate professor of oral commnication st Wissonsin Unlver~
sity in 1918 and in the year 19P5 he was made ohalirman of
the 3peech Department. His influence went beyond the
Departument of Speech at Wisconsin when he beosme president
of the iIpeeoh Assocolation of America in 1927 and editor

1 James Rush, Philo £ the Hu an Jolce
Philadelphia, mppinco%e' BFE%% 8'3.',“1’3‘5‘57“55 ot
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of The .uarterly Journsl of Speech during 1930-1988.%
Publiesations of VYesver give apecial stress to the

soientifie approsch in speesh training in 1940 and an
ewphasis on application of the edueational aims of the
National Edueationsl Peliglez Commission in 1945 and 1987,
In 1940, for instance, Vsaver, in sdvooating s inowledge
of voioce soience, indlcated the highly speclalized nature
of spesch edugation, He recommended not only & dotalled
soquaintanss with ths physieal aapsets of the voice mechan-
iem in respiration, phonation, resonance, and articulation,
but also with a knowledgze of smbryology, neurolegy, and
the phyaios of sound,d

In 1946 Wesver was sdvoeating, as Carl Rebinson
at Horthwestern d4id 1in 1982, that speeeh purposes be lined
ap with these set forth by the National Fdueational iolioles
Cemnission; these were: Selferealization, esonomic effl-
eiency, satisfastory social relations, and good citizenship,.
Weaver denied the limitations of an orel communications
ourrigulum, pointing to the important part speech nlays in
the funetioning of eseh of the . &, P, C. objectives.®

2
evonge, AT T o 40 gaprion 20 o0

3 indrew Thomas Yeaver and Lymen Sploer Judson,
*%62! Sejenge, lew York, F. 8. Crofts and Co., 1042, pp. 1~
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In 1982 Andrew Feaver was agein urging t-ut speech
fulfill 1tz part in oarrying out the objestives of the
National Educationsl 'olicles Commissicn. Weaver aesserted
that oral commmnioation between two or more persons involved
four elements of speech, These elements were mental ace
tivity, language, voloce, and visible setion,d {ieaver, like
Elwood Rurrsy st Denver Unlversity, bellieved that thinking
and speech were rrascticslly the seams thing. ile insiasted
that a thinking man is a men who talks to himself, and
that the student who wishes to bVevome proficient in speesh
should net only be scle to discipline mental activity, but
he should slac have » mastery of languagze, volee, and action
in order to attain “eoononis efrficiency, satisfactory social
relationships, good oiticzenship, and self-realization,"

The 1nfiu.no¢ of the educational aims of the ka-
tional rFduoational Folielies Commiaslon was again felt in
1962 when Andrew Weaver, with Glsdys Sorchers, s teacher
of speech at Wisecnsin, recommended K. %X, Pe C. aims to

teachers of apeech. Weaver sand isorchers condensed those

4 Andrev Thomas %Weaver, "the Challenge of the Cri-

ale," ?uartgrlz Journal of Speesh, Vol, 20, April, 1943,
pp.'l? 346

& indrew Thomas VWeaver, 8 h Fg{gg and rringl-
Rles, llew York, lLongmans, Groen'iﬁﬁ’iE.. 1, PP 1-28.

6 Ibgo. PPe 1=41,
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edusational objestives into two points: (1) speech should
be studied as a prerequisite for desireble personality
development in the individual, and (£) speech should aid
the student to deal with problems of young people snd the
demands of soolety.’

2. Other Teaohers ¥ho Influcneed
Speech Purposes at Vlsconsin

While Andrew Weaver was proposing, in 1840, that
studente galn & knowledge of volce sclence, Robert Weat,
another speesh prefessor, held that students should have
a knowledge of the solence of sounds.® e alao belleved
that they should have & knowledge of and preatice in pro-
osdures to rehadbilitate apoooh‘g A third tescher aft VYWise
gonsin, lHarriet Grim, indlceted that voiece science and the
sgclence of sounds should be adapted for training the spesk-
ing velae of all students regardless of special noeds .10

7 Andrew Thomas Veaver and Olsdys Borchers, et al.,
%%g‘zgsggleg f 3peeech, New York, rentiee~lall, Ine.,
%
2, PPe 1=P3.

8 Robert ¥est and Claude Kantor, Phopetigs, kew
York, Harpers and Bros., 1941. ’ ’

9 Robert West and Lou Konnedy, The hehabilitatien
of Speegh, New York, Harpers and Bros,, 374 Do Ve

10 Harriet Oriwm, ot Voigs Training, iew York,
Appleton-Century-Crofts, Inc., s PP O_HT:%I?{ .
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These especific objestives blend into one main purpose, the
soquisition of & knowledge of volce solence and the sclence

of sounds to facilitate improvement of spesgh,

In 1940 Hobert vest aszserted that teachers of apeech
wvho were spesiallizin: in speech correcticn should have an
understanding of the "solente of sounds” which make up &
languags or languages. Moreover, he presoribed a knowledge
of methods of speesh correotion whish he referred to as
"rehadilitation of speech." As part of the "science of
sounds,” he urged the study of the internsational phonetie
alphadbet and of the formation of vowels , diphthongs, and
eonsonants by the tongus, teeth, palates, jaw, oral cavity,
nasal eavity, and pharyngesl oavity.l) In connestion with
the "rehadilitation of speech,” he gave procedures for
disoovering eauses, making diacncses, and tresting the
speech hnn&!onpp.d.le ¥eat tarught these courses and had
eharge of the speech olinic of the Univerlity.la

Harriet Grim atressed practical voice trainingj
she was not congerned with helping the handloepped in

11 Robert West and Clsude Kentor, Phonetics, lew
York, Harpers and Bros., 1941, pp. 66-18%2,

12 Robert Viest and Lou Xennedy, llehabilitation
of Speech, Mew York, Harpers and Bros., 1937, pp. -"71l=439.

13 ca £ the University of :iseonsin, 1940~
1942, University o soons etin, Gener eries ko,

”96’ Serisl be. 2511. 19‘0’ Pe 184,
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speech, Like Weaver's snd %est's, her approach to this
training was physiologieal: It included the atudy of hoare
ing, resconance, tons, respiration, and the exaeot "positions”
of sounds.l4

Mechanical aspects, scientilic elements, and phye
siological fectors are tims revesaled as parts of the specch
purposes at the University of Wiagconsin in 1040, ler=
trude Johnson, a teacher of oral interpretation, for ine
stance, indicated two purposes relative to her subject. The
first purpose was the general one, sound standards of Judp-
Rent of literature and of the arts. This grew from her om-
phasis on literary vslues, These literary values, however,
wore taucht incidently tc instrustion involving a hiyhly ore
ganized set of principles for oral interpretation. The sec~
ond purpose was to promote the adbility to epply these prine
oiples to literary interpretation, with emphesis con various
rales,s Although considering oral interpretstion &s an art
form, Johnson no doubt believed that the totel ereation ree
sulted from both pesycholosicsl and mechanicsal approachss.
She belisved that the studont should think the thouchta of
the particular sclestion bdeing resd, but she also sdvocated

that definite physical manifestaiions of expression be
given attentiont Where the eoyess should be focused when

14 Harriet Orim, g§actioa§ Volce If“i“ins ew Tork
¢ ’
Appleton-Century-Crofts, lnec., 1948, pp, 11-17€,
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reading; angles of the body when interpreting charaoter-
isations; and vooal pauses, vooal tone, snd rhytitm.l5 These
two purposes, sound standards of judgment of literature and
of the sarts and the epplication of these prineiples to orsl
interpretation, were described in the course, "Elements of
FPhysiesl Expression,” which ske Seught,l®

The bridge bLetween the firet period, 1940, in whieh
the purposes of Veaver, West, Grim, and Johnson emsrged, and
the second peried, 1945, brings no signifioant change in
speech purposes at ¥issonsin, Harriet irim in 1940 hed re-
plased Uertrude Johnson as tescher of Johnson's courses in
xntcrprntntxon.lv Grim, nevertheless, showa a dedbt of
gratitude to Johnson in her book, Practiesl Voiece Tralning,
and she was no doudt influenced in 19485 by Johnson's pur-
poses, standards of judgment of literature sand of the arts,
and the spplication of soientifiec principles to interpret-
ing 1itersture.l® Robert Weat continued to teach the

15 gertrude Johnson, ot al., Interpretsative itead-
iﬂ” New York, Appleton-Century-Crofts, Ins., » Dhe 86~
| ]

18 lef%gm’ £ the Umi ty of &’gcg%nség 1944
1946, University o seons!ﬁ’i&ff%!*ﬁg'boaor uo;ios Noe.

’Lm. 30!‘1.1 Eo. 2’756, 19“. pp. 1"8-1 5.
17 m14., vp. 177-178.

18 garriet Orim, Practigal Vol ining, new York,
lpplcton-Contury—Crotts;-TEE%%ST§£§%'§§,ZEQ:;:—E’
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science of sounds and rehabilitstion of apeoah.19 Henry
Tes Eudbank, a teacher of discussion snd debate at the
University of %lsconsin, was, like Andrew Weaver, practiocal
in his speech aims. In 1945 he sdvocated, for instance,
that students should develop abilities in thinking, in
naking inguiry Snto avallable facts consernin; a civen
problem, in discoverin: hypotheses or theersticsl sclu=-
tions, in being sble to experiment or meke practiesl applle
estion to problems, and in developing a conolusion, whioch
nay or may not validete hypotheses. Fubank sdvanced no
ne¥ purposes,®0

The 1962 apesah objectives, like those at [ orth-
weatern University, were an cutgrowth of 1940 objectives.
Harriet CGrim continued to teach coursss in orsl interpre-
tation end apesch 1mprovomont.31 RKobert Test was eccentw
ing rehahbilitation of speech and the scfence of sounds as
he had in 1940 snd 1946.%2 gertrude Johnson's boolk, JInter~
pretotiva Reading, was revised, tut her methods continued

19 Catalogue of the University of Hisgonmin, 1944-
19“. p. 1 .

20 Henry Lee Eubank and J. Jeffery Aver, Discussion
and Dedbate, %ew York, F. S. Crofts and Cc., 1947, 1p. 1-T0e

Bl cote f the Univnrsit* of VWisgonsin, 1950=
19569, Universlity o sconsin etin, General Gerlesn Ko.
2087, Serial Mo. NS, 1981, p. 282,

22 mvid., p. 224,
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sbout the cana.za Another teacher at ¥iseonsin, Jertrude
Borohera, taught a course oslled “"Applicetion of Speech
Pundamentals,” which was e¢losely related to the “Fundemen~
tals of Speeoh”™ taupght by ﬁonvar.a‘ Berchers and .eaver
jolned to write a textbook, The Tesching of ipeegh, in 1965,78
In 1952 Winaton Bremback, a sixth teacher who
tausht persueslon at Wisoonsin, ss;rested aims which, like
Andrew %éaver's and Sertrude Borehers!, were similar to
those of the lstional iduaational ‘ollicles Comrission,
Prom the economic viewpcint, Bremback noted, the world is
an arena of competing persuaasions, but the individual la
nore often a gonsumer than & produser of perauasioni in
order to reslize his full potentialities, he must know not
only how to persuade, but alse how to analyse in terms of
his own welfare the persuasion used upon hlm, In regerd
to good citisenship, Bremback believed that the hope of
demosrasy lies in the scontinual rise of persuaders whe will

champion its cause and in the constant, courageous, and

23 Gertrude Johnaon, ot al., Interpretetive iesd-
New York, Applcton-CQntury:%rorﬁa, Tne., rev. ed.,
s PPe '-8010

24 Catalogue of the University of Lisconsin, 1960
1987, p, P23,

25 Andrew Thomss VWeaver and Oladys Borghers, ihe
%&2 Speegh, liew York, Frentise iiall, Inc., 1557,
PDe °
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careful auditing of all systems of persussions} he urged
that adjustment to the social group, whioh is of sufrficient
effeotiveness to constitute lesdership, muat necessarily

make conaiderable use of the selements of poraunaion.96

3¢ Frofesasional B8icills Revealsd by

Bulletins at ¥Wisconsin

There were, then, as advooated dy Weaver and otheras
at Wisgonsin, suoh genersl purposes of speech as the ae~
quisition of a knowledge of voloe zolence and the sciense
of sounds, of standards of literature and the arts, and of
speech purposes related to the Nationsl Edueational Folicles
Commission. Specifie and general purposes related to skills
are also represented in the Bulletins issued by the Univer-
sity for the years 1940, 1945, and 1987,

An examination of the 1940 Eulletin reveals two
significant goals: First, spsclalization in one or more
of the warious phases of oral commnieation is oalled for,
and secondly, courses are saild to be designed especially
for teachers. Froaspestive teachers might concentrate on
one of the following phases: (s) argumentstion and debate
and the compesition and dslivery of speechess (b) reading,

£6 wington Lamont Brembaek snd William Smiley Hall,
Jersuasion, New York, Prentiee lall, Ine,, 195, pp. vii-4s8,



SPEECH GOAL3 DP WFAVER, WISE, AND ORAY 113

asting, and dramatic productions (e¢) dlsorders of speech
and corrective methods; (4) the psychology and pedagogy
of resding and speaking; (e) volce solence snd phoneties.27
This stress on teasher edugation rather than on publio
performance is unique az contrasted with the goals at
Denver and Northwestern, where prominence was :lven to
platferm performances.

Objeatives for other courses were given in the
1940 Bulletin: Theatre sourses cutlined aims in play direot-
ing, play writing, and acting, Courses in radlo sucgested
aims for various types of radie specches., For publies spesk-
ing there were the following geals: Understanding the
funotions and prinoiples of effective apesch, composing
the speesh, developing avilities for presenting persuasive
speeches, and obtaining skille in direet pudblic sddress,
and in argumentation and debate,.28

In 1943, ssocording to the Zulletins, the speesh
aims at Wlgeonsin remained the scme as those of 1940, Dure
ing the interval between 1940 and 1945, speach teachers
Saught courses in conneotion with military progrums.zg

Cata the University of #isconsin, 1940
1942, pp. 155'%5523‘2” ’

28 1bid., pp. 183184,

29 Pranklin Knower, "3peech Curricula snd Activities

in wartime,” The :giarterly Journsl of Speeah, April, 1943,
pp. 146-151.
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In 1962 there were four eourses in redic as com~
pared with one occurse in 1946, Developing aims in radlo
weret: Ability to edapt re;ional literature to Aramatio
forms akill in soting, diresting, snd produeing; and ocapa-
bility in writing radio seripts and oontinuity.ao A know-
ledge of man's oultural history, another 1952 gosal, like
the same objeective at Northwestern University, developed
in rheteric and theatre courses, In rhetoric, histories
of aneient publiec address and British pudlic sddress were
studled, Thestre ccurses inoluded histories of the physieal
theatre and written drams, of BEritish drama from 186G to
1680 and since 1860, and cof the American theatre from the
Colonlal period to the Civil Var and since the Civil War. 51

4, Soxe Implicstions of the 3psoch Furposes

at Wisconsin

A re-examination of the speech purposes of Weaver,

West, and Orim, for example, the scquisition of s knowledge

of voiee scisnce and the soienes of sounds to fseilitate

speech improvemsnt, reveals three fegts eoneernin~ speech

purposes at !/isconsint

S0 of the University of %isconsin, 196u-
1082, ppe giifﬁgﬁ%g

31 mi4., pp. 224226,
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Pirst, there 18 the growth of the scientific ap-
proash and acoompanying emphasis upon physiologiocel aspects,

8cooond, there is evidense of separately evolving
studies like spsech rehadilitation, rather 1solated from
other phases of speech sducation, sueh as public speaking,
oral interpretation, and theatre., 3tudents ooncerned with
overooming speech defests of wvarying severity might or
might not integrate their voice and artisulstion studies
with other areas of oral commnication; students who spe-
oialised in soientific, physiological, or corrective aspects
might have limited gbilities in nerformence.

Lastly, there is evidence of inoressing fra;nents-
tion of the whole speeoh ares and of its parts, Like lLew
Sarett at NHorthwestern, (rim and West taught separatec ele-
ments of speech with the hope that they would earry over
into the whole. Orim, although she did not deal with speech
for the severely handisapped as 414 Veaver and West, used
the procedure of tesching an 1solated sound, the enunciation
of words containing that sound, and, finally, poems containe-
ing words in which the sound is prominent.32 This purpose
of mastering the parts before working on the whole was ine-

dieated by Vest's "sclence of scunds, "5SS

S8 Rarriet Orim, Praoticsl Voie ning, hew York,
Applotonpcontury-Crofts;233%77215d§:“;§;ngé;rﬁﬂ
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Juestions have bLeen ralsed goncerning this part-
to-the=whole procedure, ss well ss about the fragmentation
of speeoch in general., Some may prefer the whole-~to=the-
parts gequence---the literary paasage as the first cone
sideration, to the poorly articulsasted word, snd then to
drill on the 1solated sounde,

The aims of the Netionel Zducational iolicles Com-
mission proclaimed by %eaver, Uremback, and Sorshers seen
practical and realistia, Their gosls promise a curriculum
of oral comminieation that might be satisfaoctorily ful-
f£illed.

There were differences in the origin of the ec-
quisition-of-skills purpose at Denver and Northwestern and
st Wisoonsin., At Denver sourses were designed whioh ful-
filled susch previcusly formulated goals as asccial Integra-
tion and apesch integration. Horthwestern slso designed
eourses that met the reguirements of 1ts cultural objlec-
tives., At Wisconsin, however, goals arparently originated
as an outgrowth of the subject matter taught,

33 Robert West and Claude Xamtor, Fhonetics, iiew
York, Harpers and Bros., 1937, pp. 62-165" ’
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5+ Clsude Wise and 3iles Gray at Loulslans
State University

The mest ocutstending cheracteristic of the purposes
st Louisiana 3tate University fa their obvious similarity
to those of the University of Wisconsine. As at isconsin,
two purposes predominsted at Loulsiana Stste in 19401 4n
asquisition of a knowledge of volce seience and the sclience
of sound to faecilitate specch imprevemesnt and the aims of
the National tduestional Follcies Commissionee-selfereali-~
sation, economio efficlieney, satisfsctory soclsel relations,
and good elitizenship.

In 1940 Claude VWise and Giles Oray at Louisiane
State University began promoting the study of velce selence
and speech soundas, Claude Wise was the chairman of the
apeech ares at Louisiane, and his influence, llke that of
Weaver at Wiseconain, resched deyond his cwn depsrtment to
the departments of other schools, While .ise¢ waz madc
head of the Department of Speech at Louisisna in 1773, he
4id not receive his "h.i’s degres until 133Ze-eat the Univer-
sity of “isconsin. Wise was delegate tn the Internstionsal
Congress of Fhonetic ‘oiences in London in 1935 and was

president of the Speech issociatlion of Amerios in 1u47,°%

34 yarquis, bditora, 's in %gariga, coty ode,
m“go’ Ae Be w. and Oep Q%i Pe PY
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Giles Orsy, Wise's sollesgue, sppears to have had
almoat an equal in”luence on speeoeh education. Oray wus
an assistant professor of speech at the University of
Tlinois and sssistent professor of apeech at the University
of Iowa before he beesame professor of apeech at Louislane
State University in 1937, During thet year he also served
as the president of the Scuthern Speeoh Aszocistion. Prom
1939 to 1941 he was editor of The duerterly Journal of
3peegh,38

In 1949 Oray, with the cooperation of %“ise, was
urging a nsed for a knowledge of the "hases of speech,”
materials somparasble to the subject matter of volce sclence
thet Andrew Weaver stressed at sisconain, W#Wise and Gray
were conoerned with the physiologiesl, the neurologlesl,
and the linguistio baoses of spessh. Unlike Weaver, hows
ever, they also seknowledged the payshologleal basis whioh
deslt with the language of individuals when rescting to
emotion snd thoupght.®® 4lmo, #ise deoried the leck of
uniformity in the conversstional speeeh used in the United
States. He Pelieved that stress should be plaeced on sounds

in speech training in order that persons of various

38 Ibigo. pe 1051,

36 o11es Oray and Claude Wise, The Bases of Speech,
New York, Harpers and bBros., 1034, p;.‘I:4 2=
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localities might approximate a speeah standard held by
persons using a more cosmopolitan spesech.>” Beth “ise and
Gray teught courses dealiny with the science of sounds and
voiee selence.>d

By 1945 1t was evident that Louisiane State Univer-
sity had lined up apeech purposes with those of the HNational
Educationsl Policles Commigsion. ¥ise sooperated with
Gladys Borchers of VWiseonsin in designing speech purposes
elosely related to the edusational objectives of the Come
mission, The terminology of ¥ise and Sorchers, however,
differed from that used by the Educational FPolicles Commis-
sion, In connection with self-reslization, ¥Wise and Lor-
chers stressed the necesaity of speech trainin- in oconver-
sation, in soquiring a knowledge of important sudbjects and
arts, in besoming well-read, and in helping the individual
mold his present and future life., As to the second objeot-
ive, etonomic eofficiency, they asserted that st times the
employer is not conscious of the employee's speech as such,
but is neverthelesas va:uely dissatisfied and fails to give

sdvengement or favor, PFurthermore, economic advancement

37 James 'Nell, Fggggngiong f dpeech, Kew York
'mti“ !1.11. In‘.' 104 s PP '?5%- ' !

39 catsl of i State Universi Agrie
@gﬁ%&&’%‘f N R TR
versity s grioultura jechaniesl 3ulletin, Vol, 38,

No. 8, 1940, pp. 307-401,
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is often dependent on the standard of speech held ULy the
individual,

In reference to tiis third purpose, a:tislactory
snciel relationahips, they suggested: All motivities 1in
11fe require comrunicetion; a person nust ‘e effective in
the alternate of "giving" and "taking” ends of the sapesch
progess., The fourth purpose, gond citlizenship, they ine
terpreted as an understanding of government ;ained througzh
orsl communication in community gstherings, improvement
organigations, chrch discussion groups, and redio.%9

In 1062, as in earlier periocds, Wise and OGray were
teachin;, such olasses as "Voleoe Selence," "Phoneties," and

"Speech Rehabilitation,"4°

6, Qther Ken at TLoulalasna and

Their 3imilaritiez to Those at nisconsin

An observation of purposes which emerge from pube
lications dealing with speech education at ouisiana itate
University in 1040 discloses almost a repetition of the

purposes at the University of .isconsin, No doubt one of

39 gledys Borchers and Clsude i, %ise, Modern 3peech,
Kew York, Haroourt, irace and Co., 1948, pp. 1=17.

40 talogsue of 18 State University and igri-
gultural wgi‘wﬁ_r_g@%mﬁ. TORY 1987 TouTetans Tts
verasity and Agrisulitura .echanioal iulletin, Vol, 43,
No, 5, 1951, p. 207,
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the reascns for this similarity was that professors of
speech from Wisconain and from Louisisns coopsrated in
writing textbooks.

Claude EKantor, professor of speech pathology at
Louisiana State, advocated with Hobert "est st -isconsin
that san exect position of organs ~f speegh for each sound
be mastered in order to overcome faulty srticulation and
certain volce defects,él Eantor, like “eat, had charge
of the speech olinic as well as oourses in speech re o=
bilitaticn.‘g This soientific approach wes extended fure
ther when Lou Kennedy, a speech teacher st Louisluena Gtate
University, joined with Hobert .est of ’isoconsin to 1ncore
porate their concepta of the sclence of sounds and of
voice zoience in & textbook on speech rohabnitation.43

In 1645 Kentor and Xennedy continmued to tesch the
socionce of the voice and the sclence ¢of sounds a&s they had

in 1940.44 They were teaching similar courses in 1350, 49

41 zobert West end Claude Ksntor, ihonetics, hLew
York, Aarpers and iiros., 1337, p. V.

42 Cstalo uc of Loulsiens tate Univeraity and / -ri-
cultursl snd Mechanieal College, 19511357, Vol, 43, N0e 5, Pe 2090

43 Robert West and Lou Kennedy, The 'chabilitstion
of Speech, kew York, Harpers and liros., 1957, ns Ve

44 cotal of . State University end Azri-
agltura} 1 ege, 1 194€, Louisians ltate
nlversity and Agrloultural and lechanical Sulletin, Vole 38,

No., 5, 1946, pe. 297.
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7. Professionsl 3kille Revealed by Sulletins
st Louisiana

hscording to the Bulletins, the objectives for
publie speaking, argumsntation and dedate, theatre, and
radioc were alsc comparable at Loulsisne sand Wissonain In
1940.46 Certain differences were evident: The Department
of 3peech at Loulsiaens ‘tate University trained ferel.n
students in good speesh and cave zenerel speeoh students
opportunities for studying types of dialects to be Ioumd
in the state of Louistsna,

Two new aims related to the knowledge~afeculturale
history purpose wers evidont in apeesh oourses in 1940 in
addition to the ususl ones in rhetories, The new alms weroi
(1) the study of the history of spesch, and () the study
of the hiatery of intaryrltnticn.‘v This latter alm was
found at Yorthwestern in 1652,

Otherwise, Loulslana and "iaconsin speegch purposes
were similar. Sound judgment of literuture &nd of the arts,

48 cagalo of 83 3t University and Agrie
faptare gﬁﬁt_@ﬁ_@ L IR C TR
versity Agrioulturs Hechanlesl Eulletin. Vol.43,

Koe &, 198}, pr. P5-301.,

46 catalozug of isna State Universiiy and i
quivura) s Hehassoa) Coliese; TO4S1041, Vols o To. B posen

4 Mo. PDe B68=871,
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for inctence, was & part of courses in the study of lite
erature for oral tntorpr-tltion.‘a

The Bulletin discloses that specific objeectives
in speech at Loulsiana Stute wore similer in 1945 to theae
viewed in 1940, The seclentil'ie approach was further dee
veloped by such sims as the appliecstion of phonetics to
the study of Yiddiash, Negreo, Loulslens Fprenoh, French-
Cansdign, Irish, Cockney, German, and Russien dialeots in
1948,49

In 1962 ¥lse, Oray, and Xennedy were atlll teaoh-
ing voice sclenes, phonetlios, and aspeech rehabilitation,
The aoquisition of a knowledge of voloe science and the
solence of sounds to feollitate spesch improvement was
8%l uuphnnixod.so Sound Judgment of literature and the
arts contimwed as part of descriptions of courses in orsl
interpretation.5! Courses in the history of speech educas
tion and the history of rhetoric appsrently added to "a
kmowledge of man's cultural history” aa in 1940 and 1945,52

48 1v1d., pre £70-271.
;m\:,;?;ﬁfﬂﬁa%ﬁ&%ﬁ% it :Ivrg.tli.izs " ﬁ%:

50 1b1d., pp. £96-207,

51 bid., pp. 200297,

5%11355., PP 296-£97,
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The currisulum in speech a3 s whole was identical 1n 19582
to that observed in 1940 and to the one which emerged in
1945,5°

8« Some Implications Relative to
Speech Furpeses at Loulsiasna and Wisconsin

S3imilarities of purposes at Loulsianz and #iscone
ain and the gomparable speeoh philosophles apparently grew
from elose relations between inatructors of both institue
tions.

Goals exanined at both the Univeraity of Wiaconsin
and Louisiana 3tate University, whatever the emphasias on
solientific methods, revesled the liberal education funee
tion as dominant as at Denver University and Xorthweastern
University. In writings of teachers and in ocourse deserip-
tions in doth sechools, however, solentific approsch overs
balenesd the rhetoriocal and artiastic area of the surrisu-
lum,

Along with the growing coneern for thestre and
radio there i3 the possidility for the integration of the
various characteristioa of speach edusation, such as the
socientific aaspects, the objectives relative to akillas, and
the cultural emphasis. Radle, for instance, whish is in

83 Ibid., ppe. 204-207,
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part mechsnistioc or sclentific in nature, gould be s medium
for the orel interpretation of dialogue. Literary cultural
values could be attained by the dramatiszations performed in
this medium, Furthermore, thestre subjects could obviously
be integrsted with radic becsuss of the aimilarities of act-
ing and diresting in both fields.



SUMAARY

The emphasie recsulting frem publieations and eocurses
at the Univerasity of Wiscenain end Louilsiasna 3tate Univere
sity was on the sclentific sapproach to speoch. Both schools
especially streased the sclence of the volce and the aclence
of sounds or phonetiocs, which waz summed up in the speech
purpose, an agquisition of a knowledge of volae solance
and the soiensce of sounds to facilitate speech improvement,
The similarity of this sclentific emphasis at the University
of Wisconsin and Loulsisna “tate University was due to
co-authors who represented sach institution. Other aims
which were aoccented at hoth schools were those which were
identiosl to the edugational cbjeotivea of the Lational
Edueational Policles Commission.

The aims, in addition to the asquisition of & knowe
ledge of volaee sclence and the selonce of sounds to feoille
tate speech improvement and those relatsd to the Hatiocnal
tducational Polioles Commission, were sound standards of
Judgment of literature snd the arts, and s knowledge of
man's ¢culturel history. These were observed throughout the
yoars 1940, 1945, and 1982, Although the purposes of speech
at Wieoonsin and Loulsiana revealed developments, they dis-
6losed no marked changes during the years in which they were
exsmined,



CHAPTER V

KRA¥EK o .U THE METHOD ¥ THE WHOLID, ¥M» PARTS, Mo
TEL VHOLE AT COLUMBIA UNIVERSITY TEACHEAS COLL: Gl

The Teachers College at Columbias University was
unique in comparison with other institutions in two ree
specsts, It was, firat of all, primarily interested in
naking provisions for teachers in speech or for speech
teachers of ths future to learn methods, procedures, and
skills involved in this aspest of teaching; seeondly,
Teashers Colleze maintained only s greduste school and
had reason to believe that the students who entered the
College had the equivalent of a liberal oduoation.1 There
were, however, similarities detween this school and the
other schools, All eight sshools, like Teschers College,
nede allowances for the training of teschers, although
this was n-t their main objestive, Too, Teachers College
incorporated the cultural spsesch objestive, the attainment
of judpment of literature and the arts, as dld Horthwesternj
it constdered important the solentifle purpose, the &o-
guisition of s knowledge of voloe solence and the ssienge
of seunds. So also did the Univereity of VWiseonsin and

1 2:29&3?. 02%1050 g\;uec&n 1940-1941, Thirty-
first Series, Ho. S5, Kew York, (o u;bia ?niverzity, 1040,

Pe 103,
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Louisiana State University.,® Like the other achools, the
Speech and Drsmatics department at Teachers College w=ss
indebted to certain members of its faculty for forammlating
and reslizing 1ts speesh purposes, Amon; those having
such an influence nt Columbim were Hagdeline Zramer, Jene
Ziowerman, and ¥ilton 3mith. 3ince Kramer was chairmen of
the department, she had a greater hand in designing the
aims of speech education at this institution than did the
other two, Henoe, 1t 1s appropriate that her speeah pure

poses receive first consideration,
l. Kagdeline Kramer and the Cultural Purposes

Hagdeline Kramer was another teacher whoae speech
purposes nrodused an effect far beyond the inatitution in
which she taught, Xremer received her A. . degreec at
Trinity College in 1920, her A, M. degree in 1930 at Colume
bia University, and her Fh,D, degree at the same university
in 1938, She was a teacher of 'nglish at "ashington iiigh
Sehool in Massilon, Shio, from 1921 to 1928, She was an
assistant instructor at the Teachers College of Columbis
University from 1930 to 1955, and besane an instructor in
1933, an assistant professor in 1937, sn sssoociate profes-

sor in 1939, and & professor in 196485, Kramer has besn

2 1vid., pp. 101104,
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cshalraan of the Speech and Dramatics Department at Colume
bia sinse 1940, She served as presitent of the 3reech
Association of imeriee in 1947,°

Prominent 1in Magdeline Kromer's oals in 1540 was

ihe atteinment of standards of Jjudgment of lilterature and
gf the srts. This is epparent in her epproach to the

teaching of oral interpretation. Kramer bellieved that
the true aim of literary interpretation was the appreoie-
Sion of literature through enslysis of the nmeaning and
the mood of the literary aselection. Moreover, she suge-
gested the psychologioel approach to the study of lliterse
ture when she advooated that "the student must have a
sympathetic and imaginative response to ideas, feslings,
and movements involved in the whole literary selection,"?
She believed that through the aynthesis of ideas, feelings,
and movements, the setivity besame unified as a whole and
orel reading decame a oreative art,

A second speech goal of Kramer's was the development

of ggraonggitz.a She defined personality as the sun of all

3 parquis, Fditors, Who's ¥ho in :merioa, P6th ed.,
Chiocago, 4. M. Marquis and Co., 982, p. 1527, ’

4 uegdeline Kramer and Xargaroct ¥, ﬁcCarthg, "The

Development of Fersonality,” Imerson Quarterly, Vol. 16,
Kareh, 1936, pp. 16~18, ’

5 mid., p. 16,
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that an individusl 1s. She dDelieved that a school must
provide experiences throush which a student 1a able to
develop ell aspects of his personsality, The study of
oral interpretation, she ssid, offered the st:dent one of
these important experiences.®

Magdeline Eramer, although giving importance to
Alterary sppresiation and the development of personallity,
did not, as was the cuse at liorthwestern Univeraity, welight
her courses in oral interpretation heavily with literary
subject matter. Derariptions of her courses indicate a
study of literature only in a generalized way, In her
"Oral Interpretation of Literature” course she taught the
oral interpretaticn of the short story, o0ld ballads, the
narrative poem, the lyrle, the sonnet, and the oaaay.7 In
each of these types of literature, Xramer taught the shole
of the literary seleoction, then the analysis of its parts,
and, finally, the oral intsrpretation of the whole selec~
tion, PFrom this procedure it is evident that she was
oarrying out the purpose of literary appreciation, but she
was also giving consideration te akills involved in the

oral portormnnoo.a

8 Ibid., PP. 16-18,

Y Tesghers College Bulletin, 1040-1941, p. 103.
8 Ivid., p. 103,
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In 1945 Nagdeline .r:msr taught the same classes
in oral interpretstion that she hed duriny 1940,° 1In
1947 she re-evaluated the status of speech courses of tint
period acoording to what she ¢alled the elght seneral pure
poses of sducation.l? 5he also evaluated the various sube
Jeots of the speeah currigulum,il

Eramer's el ht general purposss of educ.tion called
for the following attainments:

(1) Eduostion should, first of all, prepare & man
for making a living, (2) Sescond, 1t should pro-
vide opportunitiss and necessary resources for
him to develop "s well furnished mind," (3) Third,
it should sid in him the eultivation of the power
to think, to reason, to test new ideas, to evolve
new concepts, to make deeisions on the basis of
pertinent data, to distinguish faat and opinion,
to snalyse propaganda, to form sound judgment, to
build worthy values, and to sclve problems,

(¢) Pourth, 1t should roster witn at care the
dovalopnan‘ of artisulate bhumen beings, who are
avare of their moral accountadbility for any ideas
expreased, (5) Fifth, it should cultivate within
the individual & sooial conselocuzness and rezpon-
sibility, as well as develop the abiility to ocooper-
ate with others and to recognize the rights of
others, (6) Sixth, 1t should sultivate the orea-
tive and upproaiaiiva talents, (7) Seventh, it
should help the individual to formulate eatimebls
moral values, and (8) Eighth, it should provide a
means for dissovering those individuals sho are
endowed with the speeisl qualifigations of leadere
ship, and also provide tho experience whish will
snable the potential lggd.rl to grow to the fulle-
est of thelr capeelity,

9 vounchars Co Bulletin, 1945-1046, Thirtye
sixth Series, lo. 8, Kew York, Columbia Univor;ity, 1945,
Pe 107,
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Kramer urged educational responsibility upon speech
instructors, but smphatiocally peinted out that sle was not
ons who believed spessh to be synonymous with all educa-
tion.}® Her deolaration might be considered by some as
less pretentious in this respsoct than the statements from
the :ichool of Zpeech sl Xorthweatern and the Division of
Commnioations at Denver,

In eonsidering specifis sudbjeats, Xramer was agein
praotiesl and realistie.}? sShe belleved that discussion
wvas one of the most frultful of the teaching procedures
in all general edueation, 3Speesh, therefore, hed a ocon-
tridbution teo make in instrueting teachere; the steps in
the spesoh activity tie in olosely with other learnings,
Secondly, she atressed good volce and diction for use in
daily conversstion sinoce the aesthetie qualities of speeech
should not be ignored, even in en industrial age. imerie
oans, she said, do not take sufficient pride in these

tools of communigation,

10 Negdeline Kramer, "The Role of “peech icucstion:
A no-ﬁvaluation,’éggg,Qgggggg;x Journal of Speech, Vol. 34,
Ap’il. 1948' Pe 125,

11 mid., Pp. 124-175,

12 rv4d., ppe 196-197.

13 1v1d., PP 1P4-125.

14 pid., pr. 175-127.
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Thirdly, the subjects of dramatics end orel intere
pretation gontribute to the spiritual welfare of civilize-
tion and zive students a sense of diseriminstion in judging
the arts. PFourthly, Kramer anslysed the place of publie
spesking in the currieulun of speeoh. 3She justified the
study of the Aristotelien theory as scholarly and historile
oal subjest matter that spoesh sdusation should stend "y,
although she questioned the advisability of giving too
great & prominense to this noble history. S£he asks, "Have
we failed to arouse an adventurous spirit, which mizht
seargh for and find new theories more appropriate for
twentieth century communieation?"lS

Finally, in evaluating the subject of debate, Hramer
wrote: "If a astudent is to realize and agsept his social
reasponsidbilities and take part in consideration of current
social, ecoonomie and politiecsl problems, he must be fully
aware of all sides of the many 814e5."2€ Since debate im
two-valied (pro and ecn) rather than multi-valued (many=
sided), Kramer a14 not sanetion it as being part of the
speech eurrioulum,l”

18 Ibig., Po 12.
16 1bid., p. 127,
17 Ib&d.. pe 127,
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In 1959 Eramer continued to teach the courses in
orsl interpretation that she had tsught in 1945.,18 Duping
1962 she gave a oloar definition of her speech goaleeethe

¥hele, thon goneentration on the perts, snd, finally, re-
turning sgain to the study of the whole:
We believe:
1, That an individual responds as s whole to a
whole situation,
e That he lesrns better when he understunds the
purpose of learning,
¢ That he losrns better when the purpose of
learning ie c¢losely related to his needs and
interests,
4¢ That he learns more effectively when the learn-

ing situation approximates live {%tuntlcna in

which he finds himself involved.

Kramer applied these general purposes to the spe-
eific aress of speech, First, in the areo of volse and
dietion anxi remedial spesech, inatead of using arill on
1solated sounds, the student in spsegh sh:uld begin with
& whole sentence-~-a sentence whioh refleots a statement
that ths individual would use frequently in everydey oon-
versation. If the student 18 unable to ssy the sentence

correstly or has Aifficulty with an individual sound, the

18 Teaghers 001%052 Bulletin, 1961-1952, Ferty-
seoond Sor!oa, No. I, New Yor » CO ambin Univo;aity, 1081,
De XVi,

19 personsl Correspondenge of ths Author, letter
frox Magleline amer, rman of the Department of Tpeech
and Dramatics at Teachers College, Columbiae University,
dated August, 1959,
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phrase is taken out of the sentence, the word out of the
phrase, the sound out of the word, and practice is upon
these separate "wholes.,” The sound 1s then put baok into
the word, the word put into the phrese, and the phrase baek
into the sentsnce, and the student works sgain on the conm=
plete sentence. Xramer wrote: "Ke Delieve that a sound
is greatly affeoted by surrocunding sounds, asnd to AaArill
on an isoleated scund does not help the student when he has
to speak in phrases end sentences."20

Kramer's seocond appliomtion of the gsneral goals,
through the whole and the parts, was to the subjects of
dramatics and oral interpretation, GShe elaimed that the
student should be aware of the whole selection or the
whole play fiyst so that he is swere of the total meaning
and the inter-relationship of the parts.B}

2. Other Teachers and the ioientifie
and Culturel Purposes

A seocnd teacher, Jane Dorsey, who lator became
Jane Zimmerman, recommended an @oquisition of u knowledge

of voloe seience and ths science of sounds to faoilitute
Spesch improvement.®® It 1s significant to note that the

8°‘£E§Q‘
® pua.
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Teashers College at Columbia University was s forerunner,
azong the schools examined, in forrmilatin~ this purpose.
As was previocusly discovered, Thomas Weaver and liobert West
of the Univerasity of Wisconsin and Clsude Vilse, OGlles Cray,
and Claude EKantor of Loulsians Htate University msde an
important coentribution to this purpose. Jane Zirmerman,
however, had been stressing that purpose since 1928.23  Her
writings at this early dete clarified what was later a part
of desoriptions of courses taught at the Teachers College
in 1940,24

Dre Zimmerman, in adepting the purpose, an agqulei-
tion of a knowledge of voloe soience snd the science of
sounds, like Lew Sarett at Northwestern, volced the opiniocn
that 1t was imperstive that speech training do away with

elocutionary and imitative methods of an earlier day.zs

While Lew Sarett recommended a natursl, simple, and con-
yersational style to countersot those elocutionary methods,
Zimmerman believed that there should be a sclentific

22 311zabeth Avery, Jane Dorsey, Vera 3ickles, First
52% of ;3.&:5.93 Iraining, Mew York, D. Appleton-Century
Oey 9 PPe 1l=4,

23 Ibid., p. 1I,

84 Teachers College Bulletin, 1940-1941, p. 107,

25 rlizabeth Avery, Jane Dorsey, Vera Sickles, First
?"'Migi es of S%FE};_ Ireining, New York, D. Applaton-Conim
°

.Do a8
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approash to speesh training beased on careful anslysis of
fundaxental prineiples and their practical application.
She proposed that the scientifis method of teaching volce
and speech was being developed through experimentation and
research in the subjeocts of physles, physiology, and psy-
shology both in laboratories and in classrooma, Such study
oontridbuted to s detter understanding of the strueture and
funetion of the volce mechanism and the formation of speech
sounds, all of which, Zimmerman wrote, had done muoh to
obtain for the subject of speeah a detter academic standing
and greater interest and respect emong mature atudents.®S

A further survey of Zimmerman's purposes divulge
an emphasis on two factora which she believed necessary in
speesch development: (1) psyehologloal prineiples involved,
and (2) social sdjustment. The whole first with the devel-
opment of the parts when neceasary as a method 1s viewed
in terms of psyohological prineiples. A part of Zimmerman's
consideration of paychological prinoiplea involved in speech
training calls for the student to establish s aystem of
mental habits; he should have a clear idea of his whole
behavior pattern, of which any one of his partiocular hablts
is a part. He should strive consistently to remedy & spe-
eific habit if it 1s negative, to strengthen 1t if it is

86 Ibgo. Pe 1.
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ponitiva.zv

Zimmerman insisted that the student should be cone-
corned with living a more useful, & fuller, and a happler
1ife, not with self-admiration and affectation, By acquire
ing a zest for life, a wide range of interests, snd a gemue
ine interest in his fellow men, his speech training should
more likely develop hie whole poraonnlity.gs

Dre Zimmerman oonsidered the development of the
person before attacking hias speech prodlem. When she Aid
discuss the individual's speesh problem, she, like Wise and
Weaver, gave a detalled desoription of the physlology of
the volce meohanism,®? Like Kentor and Viest, Zimmerman
believed in the study of phonetics. In dlascussing phonetlcs
in 19829, she recommended that the formlation of the sound
be taught first, that words containing the sound be drilled
upon, and, finally, that sentences or poetry appropriate to
the sound be resd.3? This method, however, though discussed
as late as 1920, was not in acecord with the procedures whioh
Zimnerman later followed; as a matter of fact, she 1a the
seoond of the suthorities studled during the years 1540,

27 11d., pe xxvii,
28 mi4d., p. 4.

29 4., pp. 10-25.
30 mid., pp. 26-116,
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1948, and 1989 who prezerided thet the whole be tau ht
first and the perts later.3?

In 1940 Zimmerman wsse teaching the anatomy snd physe
1ology of the voice zechanism and :iving instruetion in
the phonetis trensoription of varicus types of & .eocl, ine
cluding ferelign 4dinlects and British and Amerissn speesh,
%he was also in charge of the remedlal speeech laboratory.

Zimmerman, like Harriet Orim at the University of ilscone

sin, epplied the aim, the agquisition of s knowledge of
yeloe solence end the seience of ssunds, to the teaching of

voise improvement to students who had nn major speesh
defects., This procedure was followed in her "Voice and
Dietion” olass,3®

In 1948 Dr, Zimemerman sontinued to teach courses
econeoted with ths purpose, the seoquisition of s knowledge
of volos sgienes end the sclence of sounds to fagilitate

Speegh improvement,33
In 1952 she made sdditions to the studies in the

spesch 6linie, which she supervised, ihe tsuyht courses

s1 Personal Correu;ongong% f the Author, letter fro=m
Dr, Kegdeline Kramer, rman o nt of Speech

and Dramatics at Teschers College, Columbia University,
dated August, 1957,

32 Teachers College “ulletin, 155u-1941, p. 97.
335 7eaehers College imlletin, 1945-1046, pe 107.
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in the tesching of the deef and dumb, the use of audiow
logieal instruments, and the understanding of the suditory
and vooal mechanisms.34

While Dr. Zimmerman represented the moientific
nethod and Dr, Kramer the cultural aspects of the speech
curriculum, a third teacher, ¥ilton 3mith, like Kranmer,

stressed the purpose, the atteinment of standards of judg-

ment of literature and of the arts. Smith waz in charge
of the drematic area of the Tesshers College at Columblia

University in 1940.3% In explaining the merits of dramatic
literature, he differentiated dbetween theatrical effective-
ness and literary values. Thestricsl effestiveness, he
sald, existed in any pilece of dramatic literaturs that
Played well, It may have little literary velue and it may
have & simple and odvious idea, unconvineing charscterisa-
tions, hackneyed situstion, end an unoriginal solution, yet
it may still be entertaining, for the story may de told
with suffiefent eraftamanship to be amsing.5é

Smith asserted that great literary valus was present
in a play when the finer attributes of structure ard style

34 Teaghers College Bulletin, 1981-1952, p. 1.%.
38 Teachers College Pulletin, 1940-1941, ppe 105-107.

36 wilton Smith, P%ax Prgg¥§t%on, New York, D. Apple~
ton-Century Co., Int., 1 s PP .
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were added to eassentlal theatriocal effeotiveness, Furthere
more, he believed that literary value existed when there
was an wnderlying truth and besuty of perception in the
story, an understsnding of 1life, a rightness in charscter
portrayed, and, in the dialogue, a certain finslity of ex~
proanion.av

8mith further clarifled the purpose, scund stand-
ards of literature snd of the arts, by relating it to the
broad field of education. In this he sppears to defend
the cultursl goals of apeech education. He writes that
the fear some educstors have of this tool and of other
arts in eduoation 1s based on the false premise that art
1s 2 kind of emotional frenszy. He ssserts that such 1s
net the case with the true artist, OSmith believed, though,
that emotion might be the basis of art, but the necesaity
for the praotice of san art is to direot, guide, and control
the emotions, "snd by s process of rationalized and intele
ligent decisions bring it to a satisfying expression,">?
Noreover, he points out specific objectives for the student
of dramatics when he recommends that play production in
the educstional curriculum should be & scoial activity.
It can not De practiced alone, Smith contends, since it

57 1vid., p. 22,
38 1id., ppe 10-14,



THE TFACHERS COLLEQE AT COLUMBIA UNIVERSITY 142

provides such an integration of sctivities as direeting,
managing, desi:ning, scting, writing, cerpentry, painting,
lighting, costuming, sewing, singing, end danoing. ! uch
& comprehensive list of activitlies in play production
builds up s socialized situation equalled by few of the
other tools of education.®? 1In 1940 3mith's theories were
inecorporated in courses covering all the major elements
of play production, such as soens desicning, lighting,
directing, and noeingo‘o

In gsummery, Smith's purposes in play production
are: lLiterary values in stories used in play production
are not essential. Expert oraftamanship may compensate
for lasck of litersry quality, 7he student should make
use of his emotional nature by directing it and expressing
1t in the crestive medium of drametic production.

In 1946 Kilton 3mith eontinued to teash courses
in acting, play production, and diresting, but in 19567,
Smith had deen replaced by tdwin Kozelka,4l However, the
desoriptions of dramatic courses were identiosl to those

taught in 1940 and 1945.48

39 1mi1d4., pp. 10-14.
40 Teachere College Bulletin, 19401941, p. 104.

41 Teaghers Collegze Bulletin, 1945-1946, p. 103,
42 1eachers College Bulletin, 1951-1982, p. 97.
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S« Professionsl 5kills Reveoaled by the Bulletins
at the Teachers College

The Bulletins reveal additlonal purposes in oral
communication, Teachers College was, for instance, con-
cerned with the training of teschers in service and the
training of prospective teschers, The goals :iven In the
Bulletin of 19040 reveal varied possibillities for employ-
ment of tesshers conoentrating in the speeeh field, These
possibilities renge from positions in speesh correction
at verious levels of education (elemantary schocls, high
schools, and colleges) to positions in the teaching of
speech and drsmatics at any of the levels, Also included
were oocoupations as direotor of dramstics eand setings tech-
niocian in commnity centers, camps, or little theatres;
snd superviser of speech improvement end correction in s
eity or county schoncl system or in the Htate Department
of Fducation,.4d

In 1940 both scientific and cultural goals were
sought by instructors at the university through ocourses
sonrected with the training of teachers. The Bulletln of
194C alsc notes skills objectives in public speaking and
group discussion. In publioc speskin:, as in other

43 Temchors College Bulletin, 1940-1941, p. 98,



THY' TLACHERS COLLHKGE AT CoLUKBIA UNIVEHSITY 144

institutions, skills were in delivery and composition; dise
sussion courses were desi;ned for teashin, the steps of
roaconins.*‘ Skills in "The Tesehingz of Spesech” lay in
aethods of teaching, 5kills in dedate or argumentation
or in radlo were not included, 45

In 1945 the aims whic" emerged were identiczl with
those viewed in 1540, Zimmerman still tau ht courses re-
lated to ths purpose, sn snoquisition of the knowledrs of
Yolge solence and the solence of spunds to fapilitate speegh
33&;222535..‘6 Smith continued to give instrugtion 1n
subjects that were oonnested with the goal, the atteinment

gf stsnderds of judgaent in litersture and in the srta,47
and Kramer, tlw ochalrman of the Department of Speesh and

Drama, supplemonted this purpose with courses in orsl in-
torprntutien.‘a The chjectives in courae desoriptions
involved skills and were similer to those viewed in 1045,

In 1982 the objesctives in eonnesction with skilla
wnre, for the most part, similer to those revealed in
1948, MNagdeline Xramer was still chairman of the .epartment

L

44 1v14., pre 107-109,

‘5'5933,. pe 108,

46 reschers College Bulletin, 1045-1945, pp. 103-104,
47 mid., p. 108,

48 4., p. 108,
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of Bpoouh.‘9 She was also teaching the sourses in connecw
tion with oral interpretation that she had teu:ht in 1945,50
¥ilton Smith, instructor of dramatios, had been replaced

by ¥awin Kozelks, but the descriptions of dramatics ocourses
were idevtiesl to those taught in 19040 and 19486,51 Other
subjects, "The Teoohing of Speeeh,” "Publie Speaking,” and
"Discussion” were similer to these viewed in the Uulletin
during 1840 and 1945,%8

4, Soms Impllieatlons of Speech Furposes at Columbis

Teachers College offered c¢ourses whisch were more in-
tegrated in subject matter than courses st other sehocls
offering specialized teschar training courses, The profes-
sional training which Teachers College suthorized was flex-
i1ble; the student was not limited to one leld of teaching
but was expeoted to be capadble of teaching or supervising
seversl areas of the subjeot., Noreover, since the indivie
dual had an understandin: of apeech in connection with 1ts
various aresas, he might be able to acquire = more rounded
knevledge of one subjest., A student vho was eslled upen

49 yeachers Collegs Bulletin, 1951-19682, p. 104,
50 m1d4., p. 108,

51 1b14., p. 104,

52 4., pr. 104-108,
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to teach courses in interpretation, for instanece, would be
able to employ certain sultable approaches and tecghniques
to that subject which he had scquired in the study of act-
ing or public speaking. Furthermore, he would not be lime
ited in his cholce of subjects when shoosin; his special
voocation because of his knowledge of the speech field as

& whole.

An sequisition of the knowled:e of voice science
and the science of sounxis is & purpose that would receive
attention in an institution for the training of teaechers.
Many teashers and prospective teachers would no doubt feel
the need of a knowledge of that part of the currioulun
whieh contributed to this purpose. The teasher of aspesch
correction, for inatance, would need such subject matter;
the teacher of dramatics and the instruoctor of general
speesh subjects would also find it an important part of
training to become familiar with the procedures and methnds
involved in attsining suech a speech goal, If there is no
speech oorrectionist in a sehool, teaschers of other apsech
fields would de required to take over the responsidbility.
In communities where the services of & speech correctionist
are not available, a teacher of speesh may need to aivise
parents as to where they might receive the best thesraples.

Certain compariscns of Milton 3mith's dramatlic

ares with aress in the other five schcols are obvious,
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Smith was chiefly oconcerned with the teaching of dramatics;
other schools also stressed instruotlon, but in most in-
stences thoy set forth the purpose, g knowledre of man's
gultural histeory, partly developed in historiesl courses in
theatre, Teachers College Aid not make allowance for this
purpose since it concerned itself with more utilitarian
purposes thet would be practicsl to future teachers of
speech or those already in service, Teachers, in Smith's
view, were interested in learning craftamenship in play
production and, since they mi ht also be mastering other
spesch sujeot matter sush as oral interpretation, publle
spesking, or speech correction, they were not able to go
into the historieal phases of play production hecsuse of
lack of time,

Kramer 4did not bellieve in fragmentary teeching
methods. ©&he believed that the speech fleld was suffi-
cient unto itself in developing the funotional purposes
vhich the field slone should offer in conneetion with
general education, Her purposes provided some of the ex-
periences necessary for the student's crowth as a person.
These purposes 414 not suggest that the study of oral come
mniecation micght be the mesns and the end of education.

Another oontrast with other schools appears in
Kramer's purpose ocncerning human growth, This purposs is
one of the most important aime of education, but the lack
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of uniformity in the schools and colleges in recerd to
tribtutary ains leading to the attainment of this more come
prehensive goal reveals that speech edusation, =8 a whole,
hed not oome to terms as to its specific mesnin:, ALraner
sugrested that human growth wan agnonymous with the devel-
opment of personality, but her definition of personality

wags vazue as teo the contribtutions that spesech tralning

night make to it, 28he believed thet it waa the sum of

the whole Individuals she asserted thet this "sum total"®
should be developed, but she made no allowanse for qualities
vhieh might be negative in this "totality." Furthsrrore,
this definition differs from those of teachers represcnting
the schools previcusly discussed, such as Denver University,
where Kliwood Rurray defined perasonslity as the emotionel,
intellectual, physieal, and evaluational aspects of man. 5
At Northwestern University iLew Sarett 4id not emphasice

the development of personality, but he did urge the develope
ment of character, by which he meant such qualities as "the
heart, the mind and the spirit,"5¢ 0ladys Borchers of the
University of %Wisconsin and Claude Wige at l.ouizlsna Jtate
University oonsidered "lmman growth" as similer in mesning

83 pr1lwood upray, Thé ) Lersonality, Hew York,
Je Be Lippinﬁott and 00., S, De B

54 14w Sarett and W. ?, Voster, rri-ginles of
Speesh, New York, Houghten=Nifflin co.,ﬂiﬁﬁﬁ;-;%~?5:«*—
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to "self-realization.”®® Other sohools were less s.eciflc
in defining purposes closely related to human growth. These
goals of Kramer's and those of teachers from other achools
indiocate that the fileld of oral commuinieation wes considered
so broad in 1ts wverious saspeets that 1t might be regarded

by some as a panscea for all educational needs,.

There were still more contrasts with other schools.
It might be considered by Teachers College teschers that
their purposes provided a leas fragmentary currioulw:, a
teaching of subjeet mmtter in wholee rether than parts
8losely related to life situstions.

The history of drama, of oral interpretation, and
of rhetoric were not represented in the ourrioulum of the
schocl, Teschers College was 1nterested in teachin. teache
ers and prospective teschers how to teech apeeoh; there weas
no interest in competing with a general currieculum ineluding
history.

There are similarities, toc, between Teachers Col-
lege and other schenls. Lik%e the University of .laconsin,
the University of Illinois, end “iohigan State Collece,
Teachers College followed both the psychologiesl and the

soientific approaches to speech training. The sclentifie

65 gladys Borochers and Cleude Wise, Yodern Speech,
New York, Hercourt, Brace and Co., 1948, pp. 1=-6.
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asapects evolved from the sclentillec resezrch of Dr. James
Pash duwring an eerly period of spseoh history and the psy-
chological purposes were asimiler to thosse ori, inated in
private schools in previous yeears, elentifis approsches
to speech sducation were developed after VYorld ‘iar II,
Teachers Ccllege was like other eolleyss and univeraities
in developing scientific factors to & greater extent than

it 414 the payohologiesl epproaches.



SUNNARY

The Teachers College at Columbia University . :ve
prominence 1in 1940, 1943, and 1987 to four speesh goals,
ihe stteinment of stardards of iudgment in }itersture end
in the srts, the soquisition of & knowledge of the scienge
9f the voloe snd the sclence of sounds to faolilitate spoech
improvement, the obtaining of profsssionsl skills, and the
method of undereyanding the whole, the pargs, snd the
Yhole.

The first of these objeetives svolved from courses
in litersry interpretation and sub jeats dealin , with Arsmge
tios; the segond aim emerged from olazses accentiny speesh
oorreotion; the third osme from desoriptions of courses in
publie speaking and discussiony and the fourth from courses
dealing with psycholegieal prinociples in gonnestion with
the voloe. A course etressi - tesching procedures was also
taught and this course smphasized methods for teachin. whieh
enoompassed all four aims,

The most ontsteanding featurs of the spesgh curricu=-
lum at Teschers College was the purpose of rirst studying
the whole of the subject matter, then studying its parts,
and, finally, returning %o the whele for further study.
This purpcse was not only oarried cut in elssses, hut 1t
appeared tc re funotioning in the curriculum as & wi:~le,



CHAPTER VI

HEFFRY: AND ANDERSON: THF ARTISTIC Fun
SCIENTIFIC ARE/S AT STAJFORD UNIVERSITY

An examination of spesch purposses in publiestions
and descriptiocns of courses at the Teachers Collegce at
Columdbia University and at Stanford University reveals
ocertain contrasts between the two institutions. Teachers
College placed no emphasis on lidbersl educationj sinoce it
was a graduate school, the liberal arts subjects were ac~
gsounted for during the undergraduate years. Irovision
for obtaining a2 broad liberal edusation, thouzh, was one
of the general spesch goals at Stanford. Teachers College
had not departmentalized its spesch surriculum. Stanford,
on the othsr hand, provided for specializations in various
speesh areas,

There was one conspiocucus similarity between the
speech goals at the Teachers College at Columbis snd those
at 3tanford University: Both schools recommended tha under-
standing of the whole subject matter, then an understanding

of its parts, end, finally, a peturn to the whole. ko
doudbt this method or purpose in preparing speech projects

or performances was influenced by Gestault psychology,
whigh hed become & populer pedagogical theory for teachers
of spesch.l Magdeline Kramer at Columbie and Hubert leffner
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at Stanford subscribed to this methode«-Eramer sugrsested
this prooedure in the fleld of oral interpretation; Heffner
recommended it for the area of dramatiecs. Heffner, like
Kramer, influenced apeesh purposes in other sghools, as

well 28 in his own school,
1. The Spesch Purposes of Hubert Heffner

Hubert Heffner, chairman of ths Department of
Speech and Dramaties at Stanford Univeraity, was mainly
interested in dranmatic produstion. He gradusted with
honors in literature at the University of lNorth Carolina
in 1921 and was & student of literature at the University
of Chicago betwesn 1950 and 1934, His profesaional exe
perience also included drsmatics. He was, from 1927 to
1923, an instruster of Englial and drarcatics at the Unie
versity of Wyoming, and from 1988 to 1930 he was a profes~
sor of dramatic literature snd assooiate director of the
Playmalkers at the University of Xorth Careolina. From 1930
to 19590 he was profeasor of dramatic litersture at lorth-
woestern University. In 1939 he became profesaor of dra-
matie literature at Stenford Univeraity and chairmen of
of the Department of Speseh and Drama, He wasz also editor

1 Margaret Robb, Oral Inter tion of Literature
Hew York, The H. ¥. Wilson e{%EI51¥§g§%T“T§V:T§§:"E—_“'""
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of The .luerterly Journal of Ipecch from 1947 to lioue®

Heffner, as the ochalrmen of the lLepartment of iipeech
and Dramatics at Stanford, propossd s their goal . e at-
taipment of starderds of ludgment of literature snd of the
2rts in eonnection with the area of dremay s knowledge of
@en's gultural history and the sequisition -f & kn.wledge
22 the whole before congentrating on the parts were s .b-
sidiary objeotives to this purpou.a Heffner, in ;iving
attention to the knowledge of cultural history, included a
history of dArsmatie preaentation both in Americin «nd in
nedieval Ruropean drama. “Vven in the esrly days of Coloe
nial Ameries, he #sid, when Furitans damned the stage as
the devil's drawing room and its actors as "mintons of
Satan," the theatre zrew in popular favor. urou ht across
the sea as part of our “nglis’ heritsge, the thaatrs ree
coived 1ts first welcome in the South, spread rapidly to the
Borth, and followed the reoeding frontier into ploneer sete
tlements and mining camps. 7Today we are wzong the most
devoted thaatre~going pecple in the world,b

2 marquis, Editers, Sho's riea, 20th ed.
Chicago, A. li. Harquis and Co,, 9'%;%%%.&" ’

S Lubert Heffner, Hdodern atre Fpactice, lew York
F. 3, Crofts and 00.. 1”5. PPe 23%?.—— ————t ’

4 Ib!.g.. Pe Ve
8 n;so. Pe vi.
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Heffner alzo discussed smateur dramatic presente-
tions !n medieval times and their connection with modern
times. His discussions inoluded the folleowing points:
out of an amateur theatre developed the institution that
bore and fostered the art of Aesehylus, Sophotles, Turie
pides, and Ariastophones; out of an emateur theatre in
mnedievel Furope oame the theatre end drama of Shakespeare
and lioliere; out of the modern, free, amateur theatrs came
the greateat of contemporary playwrights, dlrsetors, actors,
and teghnielans-«-those who produged a rensissance in the
theatre and drought a new conseption of art,

In Heffaner's philosophy the whole view came first.
He belleves that a great director, professional or nonw
prefessional, knows that, before he ocssts e play, before
he puts it into rehesarsal, he must master the play and
desizn his interpretation just as completely as the son-
dugtor of an orchestra must master the acore before he
bdegins rehearsals with an orchestra, lLater the director
works on the pearts, which may be composed of osetlin _,
soenery, lighting, properties, music, and dancinrs, Helffner
thon returns to the procedure which involves the whole by
advocating that the parts, such as directing, scenery,
lighting, and properties, be harmonized and orschestrated

6 mgo. Pe vi.
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toward produsing in the audlenoce an sesthetioally satiasfy-
ing emotional effect.’

Like Xilton Smith at Tesohe:rs Oollexe, Leffner
1imited the importance of literary iudgment, vhile Smith
believed that craftsmanshlp was the important eharacteristie
of justifiadle play production, lHeffner emphasiszed the
nesessity for producing a varisty of literary types in con~
neotion with play produstion,? Both Heffner and smith were

nore interested in standards of fudgment in the arts than
in Judgment of 1lteraturs.

In 1040, ss in 1948 «nd 1969, Heffner tau.ht oourses
which were directed toward the attelnment of {udgment in
jiterature snd in the m.o He tsught other courses which
aimed at the soquisition of s Jmowledse of man's gulitweal
history. During these years he had charge of such sourses
as “"The Development of Dramatie Art in Ancient Times,”

*The Development of Drsmatis Art in ¥odern Times," and
*The Development of imericen Urams from Colonlasl Deys to the
Present,*19

7 Ioide, Ppe 2749,

8 Ibid., ppe 19-28,

9 alou _9% r4 Universl 194CG-1041, sStsne
ford Univers .{‘ etin, o8, X0, 100, Stanford
University, Calif., Stanford Universisy, 1940, pp. 351-358.

10 mvig., . 387,
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2 Anderson and the Acquisition of & Znowledge
of the Voioce Sclence, the Sclence of Sounds and
Payohologiosl Aspeotz to Fasilitate Speech Improvement

The third main purpess in 1940 at “tanford Jniver-
sity was the acquisition of a kmowledge of voice sclence
snd the scienoce of sounds, The terminclegy of this pure
pose 13 inadequate when applied to courses at Stanford,
There psychologieal factors were amphasired in connection
with the elements of volce science and the science of
sounds.}} This purpose mi: ht be more appropriately called
an sequisition of the knowledge of volce science, the
sclence of scunds, end the psysholegical aspects affecting
speech to fasilitate speech improvement,

Developments at Stanford in this ares were guided
by Virgil Anderson, a teschar of speech correction, Ander-
son, like Andrew %eaver at the University of Wiasconsin,
Jans Zimmerman at ths Teachera College, and Clande Wise at
Louisiana State University, believed that there was & need
for oomprehension of voice scisnce in order to understand
the Dasis for voice improvement.l® But Anderson did not,
1ike the other three instructora, 1solete this knowledge

1 Virgil Anderson, Tga;nzgm f the Speakini Voloe
Few York, Oxford University Fresa, 1542, pp. 4 ’

18 Iblde., PPe 11-180,
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from actual praotices in voloe development, Descriptions
of breathing, for example, and descriptiocns of the larynx
and voeal felds were followed by breathing exereises and
drills in the produstion of voosl sounds, Similer pro-
cedures were followed for developing reaonnnoo.la

Anderson, like ¥West at isconsin, Kantor at Loulsi-
ane, and Zimmermsn of Teachers College, was intereated in
the scionoes of aounds.l‘ Like West and Kantor, Anderson
tauzht the isolated sound firat, then the words contalning
the sound, and, finally, hes taught sentences ocomposed of
such words.

Again, Anderson deviated from the philosophy of
the other teachers when he streszed the slose connectlon
of voloe produstion with emotional and mental habits,13
Like Elwood Murray at Denver University, he belleved that
personality snd voios produotion are inseparable, yet his
views might be considered less extreme than those of lurray,
He oeortainly did not think that voloe trainin; was a “"oure
all" for psyehologiocal allments, slthourh he aid sdvoeste
veioe training for introvert and extrovert poraonalitien.le

13 1vid., pp. 11-160,
14 1p1d., pp. 61313,
18 1id., ppe 11-160,
1€ 1v1d., pp. £08-210,
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Ke belisved that good mental and emotional heslth is often
releted to pleasant speaking volces,l”

Anderson wes concerned primarily with only one
speech area, voice trainingc. In contrast, Hurray gave
consideration to all speech training and he believed that
as this treining advanced, the personality developed.
Morsover, Xurray proslaimed that as the personality devel-
eped, the individual became more articulate in his come
mmication with others. Anderson, however, believed that
growth in personality and development in volice production
were two separate sntities; heo did believe that one entity
affected the other.1® e said alsc that suoh character-
$stics of personality ss relaxation were reflected in a
more pleasant voice. Charasteristies of personality, sueh
as bodily tensions and atates of mind, like anxiety, are
revealed in an unpleasunt voloe.1? If the volce were
tralned, that training might give the individual more self-
respest and might add to his self-oonfidence. According
to Virgil Anderson, negative traita of personality should
be overcome in order to be wmore vooelly pleasing, and
volce training should be undertaken in order to add to

17 mi4., pp. 28-313,
18 1vid., pp. R17-222,
19 M.’ Pe 119.
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poeitive traits of pcroonnlicyozg

In 1940 Anderson was teaching courses in volce
training such as "Voice and Dietion,” "Bpeech Corrastion,”
and "Advanged Speech Correction."®} In 1945 he was teache
ing these courses and alsc a cocurse ¢elled "3peech for the
Classroom Teacher” and "Voice Tralning for Flatform Fere
forzsnees."2® 1In 1952 he continued the same ¢lassas, all,
1ike his writingas, spparently polnting to the importence
of the psyoholeogloasl aspects in volce produoticn.gs

3. Similarities of Spesah Gosls at 3tanford
University with Those at Northwestern University

as Revealed by the Bulletins

Fhile Teashers Ccllege and Stanford offsr a study
in contrasted epeech cbjaotives, information from Bulletins
on Stanford and Horthwestern speeoch courses 1in 1940 oflers
& study in comparisona, At 3tanford thers was & develope

ment of the aesthetio, rhetoriocal, snd scientiflc eres: of

20 1bg4., pp. 221-99E,

) 21 catalogue of itanford University, 1940-1941,
De 3851,

22 C‘t‘lgﬁﬁf of Stanfo U%&xoraitx 1945~1946, “tan-
ford University letin, eriea, Ho, iSB, stanro;d
University, Calif., 3tanford University, 1945, pp. 413~414.

23 Catal of Stanford University, 1940-1941
pp. 553-351, ’ ’
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1ibersl eduesation., The curriculum was departmentalized,
and it included four aress of specializations: (1) voice
seience and speesh re-education, {(©) public speaking,

(3) interpretation, and (4) theatre and drama.?4 Stanford
also was concerned with the training of teachers snd of
platforn artists.,?® gganford offered courses suggesting

the following purposess An attaimnment of judgment of
Jisereture and of the arts and g knowledge of man's gul-
gural history.28 It 1s obvious that these charsmoteristiocs
and aims were much like those at Northwestern.

There were two contrasts between the two schools.
First, speeeh teschers st Stanford published little while
instruetors of spsech at Northwestern wrote many books and
articles. Secondly, the semantic approach, whioh was
strongly recommended at Morthweatern, was not given atten-
tion in 1940 by the Department of Speech and Dramatics at
stanford .27

The four purposes suggested by writings of in-
strustors and by the Bulletin et Stanford University in
1940 were: (1) standards of judgment of literature snd of

24 1v14., pp. 351-368,
25 1bid., p. 348,
26 mid., p. 348,
27 1v1d., pp. 381-388,
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the arts, (2) a imovwledge of voige science and of the soi-
ence of sounds to faeilitate apeech improvemsnt, (3) s know-
ledge of man's cultural history, and (4) objestives dealing
wvith skills,

In 1940 the major goal in oral interpretation and

in drams was the promotion of standsrds of judgment ia
literature and in the arts, sccording to ths Bulletin., In

this area of the speech currigulum a course was taught in
"Interpretation of roetry," involving suech literary factors
ss metrioal form, style, anéd imagery; another titled "Oral
Interpretation” emphasized the study of the novel eand the
essay.28 Like Northwestern, too, Stanford emphasized
training of the platform artiat.gg

But 3tanford, unlike Northwestern, 4id give prom-
inence to techniques involved in oral resding. These
goals placed stress on the sequisition of skillis in co=-
ordinating the voice with thought 1n resding eloud, 3Skills
also ineluded the development of vocal tones which had
depth and susteining that tone.5?

A second purpose, knowvledge of ocultural histoery,
emerged in 1940 from the speeech curriculum at Stanford,

£8 Ibig.. pPe 358,

29 mid., p. 362,
S0 1vid., p. 388,
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Three flelds of sudbjeot matter contrib ted to this his-
toricsl purpose: Oral interpretstion, drsna, and rhetoric,
In oral interpretation courses were desicned such as
*Classical Literature with “mphasis in Oreek %ritinga,"”
"Zhakespesrian Interpretations,” and "Interpretstion of
Literature in the Wodern Period."3l 1In the field of Arama
sueh historical ocurses were desoridbed as “"The Develope
ment of Dramatisc Art in Ancient Timesa,"™ “The Development
of American Drama from Colonial Days to the Present,” and
"The Development of Dramatie Art in M¥odern Times,"S2 1In
the field of rhetorie, there were alsc subjects of an himse
toriec nature: "Rhetorio in Ancient Oreecce and Some,"
"Rhetorie of Britain,” and "Rhetoric in Amerlea."3d

In 1940 the third purpose, the asocquisition of a
Imowledge of volce science, the science of sounds, and the
psyshologiesl aspects affeoting voice to facilitate spesoch
improvement, was revealed in the courses mentioned. The
desoription of these courses were given in Adisoussing
Virgil Anderson's contribution,

The fourth and last purposes of spesch at _tanford
University in 1940 were the objectives relative to akills.

31 1vid., p. 382,
32 1v14., pp. 362354,
33 1vi4., pp. 368-383.
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In sddition to the skills already discussed in connection
with draza, oral interpretation, end voloce training, there
were, as in other institutions, skilla related teo argu-
mentation, debate, and radio, 8kills in argumentation
dealt with the use of logleal thinkings skills in dedate
stressed methods of refutation.® Those in radio emphasized
only aoting.aa 8killa in the subject, "Aroup Conference,”
socented the steps involved in zgroup disoussion, and pudblic
speaking akills included skills in composition and de-
1ivery,36

It 1a dlso0losed by the 1940 ulletin of :tanford
University that Stanford also had developed the sesthetice
or artistic area, the rhetoriesl sudbjectsa, and the solen-
tific division of liberel education ss at Horthwsstern.
The assthetic ares of liberal education evolved from sube
Jeots in orel interpretation and drsma, The aclentifle
ares was clearly developed by courses in speech sorrection,
and the rhetoriocal ares was composed of historicel subjects
dealing with the history of rhetoric.

In 19040 there were only four sourse deseriptions

which deslt with the various sclentific faoctors of speech

34 1bid., pp. 367-354.
S8 M.. Pe 353,
36 _1:(_)1_.‘;.. pe 364,
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improvement and one radio subject deseriptiony®? there
were thirteen descriptions of subject matter deelins with
dranma and seven courses in oral 1nterpretation.58 Three
of these courses in interpretation stressed the oral read-
ing of dramatic literature.5® This emphasis on the cule
tural purpose was doubtless due to Hubert lHeffner's influe
enge a3 chsirman of the Department of Speech and Dramntiolu‘c
Ho was also profesaor of drema in 1940 at Stanford, 4l
Stanford wasz comparable to Northwestern, too, in
that its develorment of spesch purposes in 1945 was an
outgrowth of goals disclosed in 1940 Deseriptions of
the courses, for the most part, remainsed the same, espe=
odeally in drames, oral interpretation, argumentation, debate,
and public aponkina.‘g Hubert Heffner also continued as

chalirman of the Speech and Drama dcparbmnt.‘3 Under his
spoech philosophy the purposes, standards of judgment of

57 Ivid., p. 554,
38 1bid., pp. 353-364.
39 1m4d4., pp. 361-354,
40 1v1d., p. 351,
4} mv14., p. 36.

48 catalogue of 3tanford Univeraity, 1945-1946
PPe 41354105, ’

43 1vid., p. 413,
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litereture snd of the arts and s knowledre of ran's gul-
fural history, were no doubt functioning in 1U45 as they
had in 1040, 44

It was 1n the socientific fielda of speech i-prove=~
ment that oertein developments had tzaken place either after
1040 or during 1945. In 1945 the scientific ares of speech
improvement had Ceen extended as a "service subjest” for
other areas of speech edusation. In 1940 there had been
ocnly foar oourses 1in speech lmprovement: "Volos snd Dio~
tion,” "Advanced Voice and Dietion,” "Speech Correction,"
and "Advanced Speaeh Correction."#® In 1045 virgil Ander~
son was, in sddition, tesehing a course oslled "Speeeh for
the Classroom Toacher®¥8 and the subjeot, "Voioce Training
for Platform Performsnces,”$? Hence, it is evident that
Heffner'a purposes were given even more prominence in 1845
than in 1640,

Another aree conspiocuocusly expanded by 1345 woa
that of radio, In 1840 there was only onhe ocurse in this
subject.4® 1In 1945 eleven courses were desoribed.$? These

¢ 3d., ppe S14-d25,

45 cetalogue of dtanford Univeraivy, 1940-1941,
De 37,

46 catslorue of Stenford Univeraity, 1045-1948,
PPe 413-41%, ’

47 vid., pe 924.




ARTISTIC AND SCIFNTIFIC AKEA3 AT CTARFOHD UNIVERSITY 187

courses were not, however, limited to aoclentifie subjeot
matter, although alms inveolving a knowledge of technical
equipment and operation, s knowledge of the medium of
sound, and a knowledge of the mechanios of radio were of
a ccioniif!o sort.50 objestives ineluding sush creative
faotors as writing serial drasma, drsmatic narrative, snd
redio resding sugpest artiatie approaohos.sl Objectives
sush as those stressing techniques involved in using the
miorophone &nd in making announcements might be olaaai-
f1ed a3 objeotives related to skills.52

Another speech division in which growth and devele
opment was clearly evident in 1945 was that of speech
edueation.®3 Here again, a resemblance to the ourriculum
at Forthwestern is disclosed. While Stanford was giving
instruetion {n methods and procedures utilised in childe
ren's theatrical productions,5® Winifred Wward at the School

48 cata of Stanford University, 1940-1941,
PPe 490-421‘5"&&. -

A 4% catalogue of Stanford University, 1045-1946,
ps 414, N

50 mi4., p. 414,
51 mid., p. 414,
52 1mid., p. 4124,
53 mi4., p. 418,
5¢ 1vi4a., pp. 413-418,
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of Speech at Northwestern was also promoting varioua obw
jectives in this r1e14.55 & workshop in speech education
was also being condueted &t stanford,%€¢ That course, "A
Workshop in 3peeoh iducation,” wea unlike snything then
given in the Northwestern ourrieulum, 57

The groeat similarity between work at Northwestern
and at 3tanford in 1940 end 1048 must he the result of
Heffner's move from Northwestern to (tanford. Heffner was

a professor of drama at Northwestern University when he

wrote hia bock, Hodern 1heatre rrectice, in 1935.%8 During

the yenr 1939 he beceme ohairman of the Depsrtment of
Speech and Dramatics at stanford.5® Hubert Heffner was
apparently emilating thes speech purposes at Korthwestern
wvhen he set objectives at Stanford. He must a2lso have,
to some extent, kept these similerities between the two

schools from year to yesr,

Ngr%ﬁwnstgrn Un%vgﬁsitx S e Lullet
1940-1941, ol,. [ vanston, 1 ols, Hor hwostorn

University, 1940, p. 44,

56 cata 9f Stanford University, 1946-1946,
Ppe. 413-414,

57 1vid., pr. 413-415,

88 Hubert leffner, . ggg ;%gg re Ersotiocs
New York, F. 3. Crofts and c., i9 s Pe ’

- 89 catalogue of stanford University, 1940-1941,
Pe .



ARTISTIC AND SCIANTIFIC AREAS AT 8T#0F .RD UBIVEROITY 169

Stanford, in 1959, 4id not deviate from purposes
of 1940 and 1945, Both Stanford and Northwestern developed
goals of speech to grester degrees durln the three per-
jods, dut did not make radical changes from year to yaar.ao
Thers were some new subjectsz added to the curriculu ., dut
they only extended the purposes ol 19485 toward further
growth,

Two important additions were made in 1952, c~urses

in audiology and courses in tolovinion.el

4, Some Implications of Speech Purposes et Stanford

A review of the speech purposes emerging from the
Bulletins and the writings of Hubert iieffner and Virglil Ane
derson suggests gertain inferences:

Pirst, in regard to the purposes of iHubert Heffner,
the question is posed an to whether instruetion in the
sudjeots of Areamatics should emphasize therapeutio or
artistic possibilities. 1In other words, it is a matter
of philosophioal diacussion as to whether the process or
the produgt should be stressed, “ilton Smith at Teschers

College was concerned with the process, iHubert Heffner

60 catsl of 3tanford Universi 1951-1682, Stsne
ford University gﬁfl;?iﬂ. 8th Series, no. 59, Stanford
University, Calif., Stanford University, 1951, pr. £78-887,.

61 rvi4a., pp. £82-283,
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stressed the product and 1ts srtistic merit.%2 its efforts
seoned to be bent toward seecuring » finished snd pelished
product; his ocnsern secmed to he less with the partici-
pants Iin the produotion, more with the aesthetlc experience
of the sudience,

Secondly, the purposes of Virgil Anderson are sube
jeot to other philosophiesl inquiry. Proper dreathing
hadits for speakingc, proper use of the resonators of speech,
and effective articulation are certsainly baesic goals in
speech eduecation. uestions may De raised on the relation-
ships of skills teo personality. It was the elooutionists
who adhered to sush exhidbitionary messures as that of
attracting attention to beautiful volces as well as beauti-
ful geetures, & conspiouous expression of "personslities,"
Nany performers today are gullty of sush artful endeavors,.
As perscnalities they are "effective"” since their ertistry
i3 80 hizhly cultivated that the most disoriminating eandi-
ence cannot distinguish between how they sound and how they
foel and think. Virgil Anderson was in danger of encourag-
ing such insincerity when he proelaimed his purposes,

Thirdly, the conspieucus influence of Horthwestern

upon Stanford sugoests the question, did Northwestern

62 Bubers Heffner, e . rn Theatre fractice
New York, F. 8. Crofts and d%% .'§§%!3§;-T!§'§8 iraorice,
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University influence other institutions ss well ss Stoane
ford? Evidence of the histories of other depertments of
speach is not definite, It %s recorded that the sSohool of
Speech st Northwestern origincted as & two year professional
sshool 1in 1878 end, st that time, only odourses in oral ine
terpretation and velce culture were teughte$® This wus only
thirteen years after the periosd of Dr, James ush and his
influense on the sclentifis sapects of the v.ice.%4 The
founding of the sehool, moreover, was at a poriocd when the
payshwlogical asreets emphasizing the resotion of the emo-
tions end thoughts of the students to the material being
read was being absorded by instructors of cpc.oh.ss Consid-
oring the length of the history of the sohool and te cone
tinucus develepment of Aominsnt purposes, through a variety
of eourses and publisations, there iz no doubt that iis ine
fluence was strongs There 18 no doudt abicut the influencs
of liorthwestern on the 3tanford aspeech curriculum,

Stanford, like lorthwestern, revesled a Lroad level-
opment of 1ts ocurrioulum sceording to the publicatiocns of
1940, 1948, and 1958, Both sohools were attemntln, to

63 g-. pe R84,

€4 prank Rarig, "Relph Dennis," quarterly Journal
ﬁm Vole XXLIX, ‘P”.l. 1943, pp. % T3

€3 garl Walloce Isto Zpeech 4uesb1on in
Amerige, Wew York, Appidi%%kﬁl t“sx s, 1964, p. ‘54,
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satisfy s diversity of student noedsj this diversifieation
of needs had made an extension of work peszible, Courses
in drsnatio produstion, in voloce selence and corrective
speesh, in pudlic speakin;, in dsbate, in discusalon, in
oral interprstation, in speeeh: edusation, and courses In
audiology, in rsdio, and in television were offered.

These speech subjeota et both Ltanford and :orthe
western were repreasntative of & well<developed currigulum,
It 13, however, the purposes wvhich evolved from tho aeparate
fields of apeech subjeet matter which sone might eall pre-
tentious, Any pretentiousness would develop as the wvarled
flelds attempted to maintaln acadexic resomition and vied
for ecademic independence.

in oral interpretation, for instangs, courses pro-
vided sudjeot matter somparable tc organised literary cone
tent in Enzlisi and Amerioan litersture. ihis inelusion
of such 1literary subjeet matter may well have been st the
expense of performsnce methods in oral comminicetions. In
the ares of speech correction, sclentifis subjecte wers to
be studied within the speech fleld rether than in a sclience
department.

In other words, the speech :epartmant encom;essed
subject matter which amight be studied in other depsrtments
of the university. Too, the busic funetlon of ths deperte
ment, the tesehing of oral communioation, may well have
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been neglested beoause of emphasis on cther fields only
indireestly sssociated with the performance funetion, This
remsins & moot guestion to be argued by speesch tecchers.



BUMMARY

ne of the outstanding features of speech purpcses
at Stanford Univerality during the yoars 1940, 1945, and
1082 was its obvieus comperison to thosze of lNorthweatern
University during these years, Both schools provided
gourses whioh fulfilled the sesthetic, aclentific, and
rhetoricel areas of the libarsl edusation funection. heverw
theless, the aesthetle or artistic aspect waz more empha-
sized at Stanford than the other two areas, This achool,
however, disclosed in 1940 the purpcse, an asguisition of
a knowledge of volse sclance, the sclsnce of aounds, and
the psyshological aspests affecting the volee in order to
facilitate spesch improvement, Jorecver, the scientifie
area was further developed in 1945 by the emergense of
additional courses dealing with correctional speech and
by an odviously incresssd number of subjeots in radio.
PFuarthermore, a course in television and courses in audi-

ology were added to the apeech eurriculum in 1967,



CBAPTER VII

TE CHUES AT THT LEIVIL3ITY °F ILLIRTIS /WD
¥ICHIGAN ST/ COLLEGL: PHE PRUCLDLOGICAL LD
SUTEHTIFIC ATERS oF SPEHECH

Comparisonz of the speech purposes at the Univer.
sity of Illinois end Jlohigen State College with those of
the other achools reveals something of the repetition of
the history of speech eduoztion in the United ltates,

There emerged, for instance, in the years 1940, 1945, and
19582 three similarities to the early steges of development
in speeoh eduoation historys (1) sn emphasis on seilentifiae
procedures, () sizns of rebellion sgainst these procedures
vhigh would replagce those soientific asapects with others
psycholezicsl in nature, end (3) ths banding tozether of
teachers of speesh in order to make speech aubjects ine
oluded within the curricula of variocus departments e seps-
rate department devoted completely to oral ocommuniceation,

A oonsideration of the first stage of the history
of speech education sllowa for a comparison between the
prominence givan to seleatifie methods in speesh training
at the University of Illinois, Michigan State College, the
University of ¥isconsin, Loulsiana Stete University, 3tane
ford University and Columbis University with the speoch
purposes of Dr. James Kush, who created a school of thought
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in the speech fleld during the years between 1827 and 1870,
Dre Rush was the first scientist to make s contribution to
the apeesh fleld and his influence was especislly felt
throughout the history of speesh correetion.l The scien-
tific methoda of hHush, whigh included .iving descriptionas
of various vooal phenomena with a view to bringsing the
subjeot within the limits of sclence, ars comparable to
the trend disclosed at lesast st the institutions consid-
ered in this chapter. 7The selentifie aspproaches detected
in these oolleges and universities no doubt originated
with Rush,®

In the seoond stage of the history of spesch edu-
oation, the signe of change that replaced the sclentific
aspects wlith those which were psyohologiesl in nature were
revesled through the developing purposes of the University
of Illinois snd Kichigsan Stete College in 1940, 1945, and
1062, V¥exwell Parrish, Xoiree Compere, and “everina ielson
at the University of Illinois and Kichigan Stats College
were aware of the emphasis on selisnee in speecch., They
appesred to move with the change in tendensciea. Tenchers

at other sohools, such as #agdeline Kramer at Columbia,

1 karl wallsos, ihe History of 3peegh Eduoati%n n
éﬂ!zi%a: S;w York, Apnieton-Cen urywﬁ;a ta, Ine., » da
PDe F1D=237,

2 1vid., pp. 301373,



TBE PSYCHOLOGICAL AND JCIEKTIFIC AI¥L 'V SPLICH 177

Halph Dennis at Korthwestern, and Gertrude Johnson at wis-
eonsin, promoted the payohological princi:les, .his same
developuzent occurred during the Iinterval between 1870 end
1918 in the history of speesch edusation, when private
schools of speech were giving reocognition to psyshologlesl
purpoases., They stressed the relatlionship of the reactions
of the mind and emotions of the student to the emotions
and thoughta of the selection being resd or specches velng
made while minimizing the sclentific methods,.d

The third stage of speech development, when teachers
of speech banded together to deszign their own eduecational
assoclation in 1914, 18 similar to the development in spoech
educetion at the University of Illinols emerging in 1962, 4
The Department of Spoeeh was a part of the Enzliah depart-
ment at Illinois in 1940 and 19045, A separate department
fer spesch weas not oreated until 1952,

1. Karl %allace and the Integration of Speech Iduoa-
tion with Oeneral Fducation et the Univeraity of Illinols

The effeot of the puklieations of four teachers
at Illinols i1s Importsnt., These teachers were 3arl Vzllsce,

¥axwell ’arrish, 3everina Xelson, and Grant Fairbanks.

S Ibide, PDPe 401-450,
4 rvid., pp. BO1-538,
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Earl wallace besame ohairman of the lepartment
of Spesch at the University of Illimois in 1947, tHe had
received his B.A. degree in 1927, his k.A. in 1231, and
his PhoDe in 1933=ewall from Cornell University, where he
wos instructor of pudlie speskin; from 1031 to 1933, In
1986-1937 he was sssiatent professor of English in charge
of spesch at Washington Unlveraity in St. Louls, ¥issourl,
and during the yeears 1937-1947 he was ghairman of the
Department of speech at ths University of Virginia, Tallace
took charge of the 3peech Department at the Unlversity of
I1linois in 1547 and in the same yoar Deeame an executive
of the Speech Association of Ameries.

By 1980 Wallaoce was decrying the isolation of
spsech deparimenta from the content subjects in colleges
and unlvoralticn.e His remedy would incorporste work in
writin: and in the social solences 0 zive esontent to

speech subjests involving skillse

5 marquis, :ditors, Who's n Amerige, 26th ed,
Chioago, A. . Nargquis and Co,, é%%%'%? . ’ ’

€ Karl R. %allace, "Edueation ana .pesech Fduocsation

Texorrow," terly Journal of Speech, Vol. 38, April
1050, pp. {0 rammnn o ’ » OPTRE
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The most promising way of clesrly asse-
ciating general s@uoation ocurses with writing
and speaking would be to utilize their content
in fundamentals courses in spesking and writing.
Yor thia purpcse we would do well te select the
general course in scolal seiences beesuse so
usually presented it desls xith problems arising
from man's attempt to understand himself and
live with himself and cthers, egoancmisslly, poli~
tioally and culturslly. Parsllel to this course
wvould be ocursez devoted to writing and apesking
on problems introduced or suggested LY the
scisnce courses,

Wallsce continued hia recommendation for an inte-
gration of =zpeeeh edueation with gererel edussilon by sug-
gesting thet conourrent registration de reguired snd that
both courses run for a year, He believed that this would
be followed by two striking results: First, lesrning,
understanding, and thinking would be fgoilitated in both
courses, for concepts and informstion would become familisr
through repeated use; sscond, students would bts talking
sbout, evaluating, end arguing zany problems they would
read about and tzlk sbout for the rest of their lives, lHe
wrote that in "the parlance of lsarning theory, the learn=~
ing situation would come close to the real life situstion

and we should erpect tlim maximum of transfer."d
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fe Other Tesashers and the Fsysholegliesl and
Belentific Ap;roaches

¥allace, as chairmen of the department at the
University of Illincis, gave cconsideration to the speech
surrioulum as s whols., Other teschers at Illinols recom~
mnended more specifio aims for speech training., Wayland i‘axe
fleld Farrish and Severina Helson suggested specifie obe
Joctives that were paychologleal in nature. Srant :alre
banks waa oongerned with the scientific approach to spsaech
edueation,

Parrish emphasised the attainment ~f stardearda of
Judgment in literature and in the arts, This -oal 13 a
reninder of the period of epesch nistory btetween 1370 and
1614, a» the reclizstion of this purpese invelved jayocho=
logleal mothods., Parrish, a professor of Inglish at the
Univeraity of Illinois, insisted on the development of
sdequate mental and emotional responaiveness in the stu-
dent.® 1n sddition, he recoumended certain subeidiary
and tridutary aims to thia main purpose: That the student
should develop a high sense of the stimmluas of words snd
that he should experiocnes the feelings that words deseribe
in order to have the appropriate emotional and intellestual

9 vayland Yaxfield rerrisd, i iiew York
The Ronsld iress, 1941, p. 48, Hesding Aloud, ’
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response to litersture, and that the student muat develop
a "feol” for atyle and form of literature so that he might
beccne adept at literary eriticism, I sarrish recomusnded
poetry for oral communigation besause poetiry emphasices
sounds and the student's emotional and mental resction to
sounds increases his appreciation of literary mcrita.lo
Contrastes snd ocomparisons of these paychologiosnl
approaches of Farrish at Illinols with the more mechsnical
methods of orsl resding suggested By Jertrude Johnson at
the University of Wisconsin are evident. Parrish wrote
of the necessity of mental and emotional motivations in
oral interpretation for recreating the thoughts of the
suthor; Johnson also stressed the psychological aspects
of thinking the thoughta of the suthor as they are communi-
sated to the sulience, Nut Johnson compromised this pay-
ehologienal method with a more scientifie spproash, :ihe
strongly sccented & need for the student to be aware of
ecertain physielogical faotors. Sueh factors were related
to a set of specific rules which were to be soordinated
with psychologiosl manifestations, il Parrish, in contrast
to Johnaon, indicated that if the emontional and intellectual

10 rvid., pp. 48-102.

11 pertrude Johnson, st al. Intggg o égg,
» retative Head
Rew York, ADD’-““"“"“““‘Y‘&&. NnCe, » PDe )
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motivetions were sppropriate, the physical aspects of ocom-
muniestion would be corraot.lz Desplte the differences and
likenesses of Parrish'a spprossh to Johnson's, the influence
of the psychologisal methods of the ashools of apeech of an
earlier periocd on Parrish's purposes seen obvious, 9

A second teacher at the University of Illinois,
Severina Nelson, wes, like Parrish, a teasher of oral inter-
pretation and, also like Parriah, advooated the purpose, the
attainment of standards of fudgment of llterature and the
gggg.l‘ She, too, sugneatsd the psychologiesal approach, as
did4 Parriash,

Xelaon, like all apsech teaschers thus far viewed,
sgsented literary appreciation in her speegh purposesn.
She, not unlike Parrish at Illinois and Johnson at %isoone
sin, emphasized thinking the author's thoughts and feeling
his emotions in the resadins of literary selections aloud,
But lielson waz oconesrned mostly with symdbolas or words,
Aocording to her theory, symbols were not only objects
viewed with intellectusl and emotional reactions, but they

18 ¥ayland NMaxfield Parrish, Heading Aloud, New York
The Ronald Fress, 1941, p. 48, ’ !

13 gargaret Robd, ral Intorgr!tnt;on Litersture,
New York, The H. W. Wilson Co., s DPDe 84.

14 3gverins Xelson, et al., The A § £ Inter
g pretative
Speech, New York, F. 83, Crofts :né o., 6&-
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sore alsc inner speech or thoughts, She advooated, there~
fore, that effective oral interpretstion depended upon the
intelleotusl and emoticnal reszetionz to symbols or vords,18

Severina elszon asserted, too, that symbols not only
brought & vital voeal resotion to the resder, "ut that they
also brought appropriste bodily reasetions, She 81 mated
literary selections for reading whieh required forceful
voeal reaction for their expreasion., Agcording te XNelson,
thlis vooal teohnique, lilke other teshnigues of oral intere
pretation, originated from within snd wez then menifested
outvardlyole

A third teacher at Illinols, 'rant ¥Falrbanks, an
instructor of speesh correction, stressed the scientifis
method of speeah training. lis purposea were scomparsdle
to those emphanized at the Unlveraity of Viscoasin and
Louisians 8tate University. Falrbauks' purposes at Illinois
also indicated the influence of the earlier purposez of
Dre James Kush,17 However, thiz influenoe was linited,
sinoce Falrbenks was ooncerned with only the sclenge «f

sounds, and gince the epeesh purpose which he repres nted

18 1m44., pr. 11-30.
16 4., pr. 1-32.

17 James Rush, The P§g1o¢oE§§ the Human Vole
Phild.].phil, TJ1P?1NOOEE, Greaw goo' T&';S, D« - 69.
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does not inelude volce science, 1t therefors must de limited

$o the objective, an soquisition of a knowledge of the gel-

enee of sounds to fasilitate speegh improvement,®
Falirbanks, like Hobert West at Wisconsin, advcooated

a knowledge of phonetics, /130 like Vest, he cslled for
this knowledge in aspeech clinical work in the retralining

of speech defectivea. He also recommended training in
phonetios for the spesch edusation c¢f skilled speakers,

o8 had Harriet Grim at ¥ilsoonsin, Falrbanks, morsover,
belioved that by employing the use of phonetics in speech
improvement, one avoided, to s large degree, the ambiguities
of ordinary spelling, He recommended, toco, that the indi-
vidual scunds be tausht first, then the sound in a 1list of
words, and, finally, the words ocontaining the sound should

be read in appropriate uentancea.lg

3« The Purposes Hevealed by the Bulletins

Parrish, lelason, and Falrbanks, according to the
Bulletins, were meombers of the staff oomposing the ‘nglish
Department in 1940,2C0 The same was true in 19(5.21 In 1940

18 greant Pairbanks, Vot . Artieulation Drill
Book, New York, Harpers end 40, pps 1x-754,

19 1vid., pp. 181,

20 Ugénun; géinozg Bullotin 1940-1941, Vol.
37, No, 7, Urbana, f%f., ilinail, 1920,

Pp. 28-38,
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the titles of severesl courses in the In-lish division wers
representative of skills in seven types of speech subjeat
matter: Publio speaking, orsl interpretation cof liters-
ture, theatre, speesh education, speesh correction, and a
hMastorisal course in rhetorie. briefly, these aims In
public speaking embraced the study of principles of effeot-
ive apeaking, argumentation, and group diseussion. Oral
interpretation included the purposes of interpreting litera-
ture orally. Theatre included studies {n actins and play
directing. 3peech education stressed teaching methods usel
in teanshing speech subleats. Speesh correction rave rromie
nence to methoda coneerning the diaznosis end therapy for
the speesh handisapped, "The History of Rhetorie” suggested

the purpose, & knowledgs of man's eultural hlﬂmgx.28
By 1948 the Hulletin reveals that the goal, the

asquisition of a knowledge of the sscience of sounds, advo-
cated by Orant Fairbanks, had become the sequisition of a
Xnowledge of the selence of Volse end the Sglenee of sounds
$0 facllitete speech improvement. This aim is completely

formulated by 1948 in two courses: "Voice Sclence”™ and

21 yniversity cf Illinois Bulletin, 1945-1948, Vol.
42, Yo, 4%, Urbana, I11., .niversity of Tllinols, 1345,
PPe 40-~486,

o 09.:: University of Illinols Bulletin, 1940-1941,
e - L ]
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"Yolce Improvement,"sd

Other additions in aims of 19485 not noted in 19840
were in the dramatic and the apeech correation areas, The
aim $n theatre involved the gaining of experience and know-
ledges in pley produection, Purposes in spesch correction
oonsisted of learning methods in diagnosis znd the treste
ment of those who have defects in speech,B4

In 1952, acoording to the Bulletin, speech subjects
were removed from the English department of the University
of Illinois asnd a sepsrats department for apeech smubjeet
matter war added 26

The following changes were ovident in the new Illi.
nois department that emerged in 1962: First, objeectives
related to askills in 1057 pevealed consideradble growth.gﬁ
Second, the more general purpose, & knowledge of man's
Sulturel history, was, in 1962, more fully developed. .27
Thirdly, the scientific approach of the yesr 1452 was more
prominent .28 Pinally, & ney purpose, identified ss the

23 ;9!6., Pe 41,

24 1vid., p. 45.

25 gniversity of Illinois Bullatin, 1965«1853, Vol
49, ¥o. 126 ﬂr%nna, Y., ﬁngvaraity of filinois, 195?,
PPe 438=- .

26 rvi4., pp. 438-440.
87 1vid., pr. 439-440,
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intesration of speegh edugation with general sducation,
appeared in 1969.8°  other purposes continued teo funetion
in 1962 as they had in 1045, These purposes were: Jound
Judsment of literaturs and of the arts send the sequisition
of & kmowledge of volse solence und the scienge of sounds
for purposes of speech lmprovemsnt.

The gosls of public speaking, in con ection with
the development of skills, were extendcd to include prag-
tices and prineiples of parliamentary procedures. Dramatiocs
added objeotives involving stuge oraft and speech 6orreo~
tion developed such seientifie objectives as those eoncernsd
with audiomentry and the use of hearing ailds, Spesoch edu-
cation coursecs were more numerous in 1962 than in 1945,
New courses aimed to tesch teachsrs methods snd prooedures
for play predustion in the olementery sehools and how Lo
direst extracu - 'rieunlar activities ln the high sehools.
Skills in redioc cmerged as a part of the Journalliam departe
ment in 1082,%0 tmphasis was upon skills in en .o nelnr-,
soting, dramatiss, ocontinuity writin:, stu.e manage.ent,

produotion, directing, snd radin, news .51

28 1b1d., pre 438-439,
29 rar1 R, Wallacos "fduestion and Speeeh Tduesation

Tomorrow,” L) 2 Vel., 3, April
rvo ”: 1&1‘&?’”& dournal of “Speesh, s bpril,

30 University of Illinels bulletin, 15581983, p. 439.
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A knowledge of cultural history emphasiszed only
in the history of rhetoric in 1945 was, in 1952, a develop-
ment of studies in theatre, ineluding a knowledge of the
history of the Amerisan theatre and of the history of ths
British theatre.32

The area of apeech oorrestion had grown consider-
ably by 1862, The scientiflc aspeocts of speech training
were becoming more balunced with the payohologlosl factors
in 195,58 Kevertheleasa, the psychological methods for
teaching orsl interpretation were still conspicuocus in
1952,%¢ Tnis wes evident not only $¢n the ecourses taught,
but also in the revival of ¥Wayland Perrish's book, Reeding
‘A_lggg.” Ihe Art of Interpretative Speegh by Severina iel-
son was also published in 1952.%6¢ 4 fina) aspeot emerging
in 1960 gave conalderation to the objeotive, the integra-

tion of speech education with general g@gcnticg.av

2 Xbide, pPpe S538-340.
38 101d., pp. 39-40,
33 vid., pp. 38-40,
34 1b14., pp. 39-40.

85 nayland Maxfleld Parrish, Keading Aloud, kew York
The Ronald Press, 1941, p, 111, ’ ' ’

36 severina Nelson, et sl., T £ Interpretative
Speech, New York, F. 8. Crofts and U%,%S%:E'ﬁ?’“
37 xer1 k. Wallace, "Fduestion and Speesh Edusation
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4, Some Implications of ipsesh Furposes at
the University of Illinols

The integration of spesoh educatlon with gzenersl
education was a goal formulated by Karl Wallsce previous
to 1952, but there was no evidence cf its bein; menifested
during that year, Yot it is gignificant that 4t imparted
something of the status of speech edusation during this
period, There was in 1950, as in 1914, a striving to
justify the place of speech 1n higher edusation., It has
beon obaerved that universities and colleges acusht to
achieve this distinction of status for spesch subjects in
varicus ways. Denver University consistently made goals
of so0ial integration and speech personality prominent
during 1940, 1945, and 1962, Thaet school also met the
ochanging edusational needs after the war with speech obe
Jeotives eonnected with a diviaion of comruniocstions and
e lidberal education function. Northwestern, too, had tried
to foster high scademic standards by teaching content mater-
ials such as phases of literature in its speech classes,
as well as suggesting supplementary subjects in departments
of liberal arts., In sddition, the University of Wiasconsin
and Louisiana 3tate University were stressing in 1941, 1945,

Tomorrow,” The .usrterly Journal Speech, Vol., 3G, April
1950, pp. 175- TReggarterdy o t T ’
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and 1962 solentific aims that were appropriate to the
eurriculs of the universities and qeolleges,

But there was another question whigh 414 not appear
to be resolved in 1940, 1945, and 1969, Objectives related
to skills were seemingly without subject matter or "oone
tent.” In other words, teechnigues for public speaking,
argumentation and dsbate, and group discussion were insig-
aifiocant 1f the atudent 4did not have something to apesk
and argue and debate about or a knowledge that might moti-
vate discussion, Denver University solved this problem
by declaring that the speesh subjects tsught at its insti.
tution acted as servige subjesta for other departments of
the schoeol. XNorthwestern University alleged that when
students were casigned topiocs in these fislds requiring
skills, they were motivated to do research in variocus aress
of education, FEven so, these provisions rfor socurces of
subject matter in relationship to skills tesught were dubl-
ous, It is this leeck in the speesh Surriculum vhish sauassd
the purpose, an integration of speesh: edusation with gen-
aral education, to be originated at Illinois.

In eonneotion with thiz spesch gosl, Karl Vallace
was interested in sudbjectez for pudlic speaking. Courses
in orsal interpretation might be taught in eonjunetion with
appropriate literary subdjects., iowever, though the Sehool
of Speech at Northwestern did mske similer suggestions in
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1940, 1945, and 1982, 1ts program of eduocation did not
inolude such stabilized prosedures a3 consurrent registra~
tion in = speech subjeot with a subject from another de~
partment, In fact, it 12 questionables whether the deparie
ments of other filelds were sware of the suggestiona of the
speoch sshool.

Another feature of ¥allace's purpose waa that it
offered further evidence of the fragmentsry sspect of
speesh education. As was revealed previously, the subjeot
natter of most of the schocls was departmentelised, 7The

subjects themselves were tesught in parts, not es wholes,

And 1t 1s evident thet Lhe lintesrstion of spaech eduestilon
with genersl educstion did not funetion.

Although speech ¢ourses were not numerous in the
English department, the speech purposes at Illinois in
1940 and 1945 oovered es great an area as those in the
fully developed apeech depsrtments of other unliversitioes
and oolleges. It 1s, therefore, incongruous that sn es~
tablished department suoh as that of English should be
responsidle for two varied and developed currisula, 211
of this points to & repetition of speech history whiesh
goes back to the year 1814 when teschers of speeah found
it bonefliecial to band together to form an sdusational aeso~
ciation of speech separste from that connested with :nglish,
This comparison between the year 1914 in aspeesh eduocation
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and spesch during the years 1540 and 1545 at Illinols i»
further evidenced in 19562 when it was disclosed that speech
subjects had been removed from the English Department and
the University of Illincis had added 2 separate departrent
roserved entirely for speeo! subjesct matter inte its cur-
rieulum, 58

8. The Compromise of the Sclentifie and
Payehologieal Conls at ¥ichigan Stete University

Two teachers in partisular at Kiehigsn State Cole
lege made eontributions to the speech purpases of the sahool
through their publications. These teschers were Donsld liaye
worth in experimantel researceh and Yoiree Compere, s tessh-
or of oral interpretetion, 24 third tescher, ’sul B, lage
well, 13 glvern considerstion here, tco, sinoe he orizie
nated the semunication sikills program at i{chigan 3State
College. This program was not really 2 part of the peesh
Department, but 1t did emphasize oral readin: and zpeske
ing skills 1n eonneation with such skills as writine and
1istening.

Donald Heyworth wes the chalirmen of the Department
of Speech at Michigan State College. In 1919 he received

'n-: University of Illinols Bulletin, 1987=19563,
PPe ™
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Bls A.8. degree fron Orinnell Collegej; he rescived his
MeAe degres from the Univeraity of Chisago in 1.7°1, and
in 1998 he was awarded his h.D. at Wisconsin iniversity.d®
From 1923 to 1997 he wes head of the :pesoh Lepertment at
Penn College and dwring the yesrs 18£3«1937 he served as
chairman of the 3pesch Department at the University of ikron,
It was in 1637 that he wan nmade chairman of the Jpeech Lew
partnent at ¥iohigan State collaa..‘o

In 1940 Hayworth deslaned the purpose, the asargh-
Ang of fasts in yeashing publie spesking. This gral was
beth scientific and experimental in naturse, It was {ormue
lated for teaghers of speech and it attempted to devise
a souree of messurement of the improvement of individual
students *ho ocomposed the class in lpuoh.‘1

Hayworth regerded the feets on the teashing of
pablic speaking es a sclentifie investigation of whai the
individual spesker sctually does to make speaking effeetive
or ineffective, The procedures involved in this purpose
included sounting the number of times the student lost eye
contast with the sudience per minute of speaking, the
mumber of times per nminute that there was a break in the

40 Tvide, PPe “B0-840,

. 4 g:nald i;z!orﬁh. A ‘esreh for Faats on the Teaehw
ng of Publie ‘peaking gunrtgr%g Journsl of Jnesch
VOIQ XXVIII, Ootcb". {Dﬂ%pp. / He - —*
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fluency of apeech, and the numder of geztures per minute
during speesh, As e result of sush procedures, layworth
naintained, a curve might be drawn te show the character
istics of the clsss as a whole., This curve, sscording to
Hayworth, was significant as & means for measuring the
spesch improvemsnt of the student. Moreover, he recon-
nended that students De seotioned according to abilitles
and that the idesl time for teaching the e¢lass was in the
moraing, rather than !n the afternoen, 42

While Hayworth wes advocatiny a2 means for improv-
ing speeoh training, Moliree Compere, the second tescher
st Michigan State College, was deorying the dominance of
seientifiec subjests. This conflict dbetween cultural and
solentifis purposes in 1945 may have indieated an attempt
to adjust the purposes of the speesh surriculum to needs
felt after World VWar IX, During the war education was
limited to teschnology, sclence, and practicsl experience.
Other things had to be side~tracked or derailled completely;
eultural courses were shunted to & siding, although they
held the 1deals for whish man fought, All emphesis ap=-
peared to be plsced on solentifis schievement, researeh,
and study. Speech correstion besame s vital subject matter

because of the large number of returning soldiers in need

42 Mo. PDe 334-338,
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of speech rehabilitation, Volce selence, &n well ea radlo
teehniques, received scientific developmant Aduring the
period of war, 4

Koliree Compere realiced both the advantages and
the dangers of this soientific development in speesh.
Bpessh educetion, she believed, needed the impetus, the
research, and the bejginning of seientif'lis exsetness which
the war years engendered; but shs protested against the
leock of eduocational conaideration for stendards of judge
ment of literature end the arts. GSe¢lentific fectors in
spesch education, she felt, mmat hold their place, but
she believed that literature should de given a more ime
portent position,¥4

Compere deslsred that spsech should de both a
science and an art, In oral interpretation she urged that
techniques or rules for oral reading were scientific in
nature and should be employed in the resding of radlo
soripts, in reading lines for dramatic rehesrsals, and in
Quoting excerpts in publio speaking. Furthermors, vwhat
Compere sonsidered to be the science of oral reading, ine-
eluding grouping end phrasing, emphasis and pauses, might be

43 yoiree Compere, "Speeoh: Science and/or Art,"

The Quarterly Journsl of Speech, Vol, XXX, December, 1046
PPe %332135%1 ’ ' ! ’

4 4., pp. 466-467,
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utilised in remedial reading and speech correstion, But
regardless of this oompromise of the seisntifie and the
artistic, Compere finally gave cultursl vealues the :reater
importance when she wrotet “"Soience gives two powers, the
intellect and knowledge. The study of literature gives
the power of conduct, the power of beauty and the power of
social life snd manners, It seeks to relate them cne to
another in total life of man."” Compere's stand was not
only for cultural characteristics, but alaso for the pay-
shologioal approaoh.‘5 Her smphasis was on the purpese,
stendards of Jjudgment of literature and the arts.

In 1945 another developmant wes deing manifested
at Miochigan State College in ordser to mest the ehanging
needs caused by VWorld ¥ar II, This development waz the

origination of a2 basic communiocations program of studles,

6. The Basic Communiestions Program at

Miohligan State College

In 1945 new aimes were developed in resding, writing,
speaking, and llctoning.‘e Thess eims originsted by faul
Bagwell appeered as a result of a program of communications
begun as a part of the educationsl program for the srmed
forees dAuring the wer 47 Afver the war, Blehigan itate

48 I‘bigog Pe 467,
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Colleze sdopted a communioations prozram si~ilar to that

of Denver ‘niversity., Othor institutions susch as Northe
western University, whioh still favored the :rincirles
designed by Lew Sarett, rejected the program.4a Denver

and Mieh!gan State no doubt believed that with the influx

of returaing soldiers, an allowsnce should be made fer

basic training thet skills in writing, resding, speaking,
and listening afforded. MNichigan Staste end I'enve: were not
in total agreement as to the construction of this pro,ram,
though, Denver University placed these skills in one of the
sections of its Division of Commnications, identified the
seotion s¢ "basie Communications” and integrated these
skills with other sections of the Division of Communications:
Speech, theatre, resdio, and Journalism.‘g But Paul Eagwell
at Nichigen State College included speech subjects as part

of the basic communioation atudies which were 1solated from

46 peul B, Bagwell, "i Complete Course in :iriting and

fpeaking,” The Quarterly Journsl of Ipeesh, Vol, XX+I, Peb=
ruary, %545. PPe =37

47 Lionel Crocker, "Speaking Instrustion in College

Military Units," The Juarterly Jourgal of lpeech, Vol. XXIX
December, 1945, pbe e 1y &« ’ ’

48 61enn Hills, "’peech in e Communioations i ourse,”
Tho‘ggnrterlz Journsl of .peech, Vol, XXXI, February, 1547,
Pe .

49 catalogue of the University of Denver, 1945-1946
Balletin of the University 3?'5onvo:l Vol, 41, %0 3, Cene’
ver, Colorado Seminary, 1945, pp,. 219-992,
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its Department of Speeeh, 50

A further understanding of the purposes of bsasios
eomxmuniostions at ¥iehigen 3tate College in 1945 may be
geined by exemining lescones which the failure of this
progran revesled durin; the war and the purposes which
sppeared after the war, FKRelative to failures during the
var, Bagwell believed it significant to note that the
programs of study were under the suspices of the ¥nglish
departments in the various occlleges snd universities, In
many osses, Bagwell said, proper attention was not glven
to spesoh training. Ancther 4difficulty arose in regard to
the term "speech,” This word was interpreted to mean snye
thing from resding an essay sloud to shouting commands,
A third failure of the program, acsording to Bagwell, was
lack of uniformity in the integration of the two types of
skills, This was, in some cases, Vecsuse many teaschers of
ﬁngllah oould not understand that language and organization
in speech were similar to language snd organication re-
quired in writing. As & result of these fallures whioh
were conspicucus {n the basis ecommunicstions progrem at
various institutions during the war, Miohiuzan tste College
Delieved it was able to avoid auch pitfslls when adjusting

80 Paul B, Bagwell, "A Complete Course in ¥iriting
and Speaking,” The rly Journal of Spesch, Vol. XXXI,
Degcember, 19435, pp. .



THE PSYCHNLOGICAL AND SCIFNTIFPIC AIN3 OF SPEECH 199

the program to the curriculum of the college sfter the
war,51

In 1ts organization the study waes: divided into
three phasest The lecture period, the writing lsboratory,
snd the discussion section, Some of the objectives are
seen in the subjeot matter of the firat of these phases,
the lecture period:

First Term

Communication

Reading for Meaning (Silent)

Resding for Meaning (Oral)

Developing Ideas for Written end Oral
Composition

Levels of English Usage

Outlining (Ceneral)

The Composition as a ¥hole

Semantics

Effective Oral Composition

Reading, Listening, Note-Taikingd®

Seoond Term

Research and the Library
Dictionaries and Their Use
Organization and Outlining
writi the Hesearsh Paper
Hoaso

Bodily Aotivity in 3Speaking
Letter Writing and Letter Forns
The Scientifie iMethod

Semantiocs

51 mia., pp. 79-86.
58 m;do. PP 89-84.
83 mid., pp. 79-81,
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Third Term
Feading (Rate, Comprehension, Vocabu~
lary)
Clarity in #Writing snd Speaking
Persuasive Writing and Speaking
Stendards of Good Conversation
Leading and Fartioipating in Group
Discussion
Business Interviews
The English Languege

54

In the seccnd phase, the writing laboratory, Bagwell
believed the eim should be that of any course in composi-
tione~<helping the students develop abilities in writing.
The writing laboratory wes & place to combine practice
exerclses with actual experience. There were no asaigned
themess instead, students wrote, as designated, letters
to friends, term papera, reports for other courses, or
undertook scme other kind of writing., Prasticelly all
the writing a student 4id for the communioations program
waaldono in the writing 1aboratory.55

The third phase, the disocussion section, wes coore
dinated with the leeture period, Imphsais in this seotion
was placed on silent and oral reading end on the giving

of upoooho¢.35

54 1vid., pp. 79-81.
58 1v14., p. s2.
86 mid., pp. 84-88,
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7. Speseh Purposes Disclosed Dy Zulletinas at
Kiohigan State College

In the purposes dlsclosed by the Bulletin of 1940,
it 12 clear that subjects which dealt primerily with skillsa
were uniform in the schools of speesh at Horthwestern, Wise
consin, Louisiana “tate, Ftunford, and Columbis and Illle
nois, @8 well es =t ¥ichigan State. Denver differed from
the other institutions since there was an inflltration of
social integration and speecoh perscnality implications in
nany oourses, eapecieally in the year 19862.

Couraes in these other sehools and at ¥iehigen
Stete whioh repreascnted this uniformity were, among others,
those which Karl Wallace of the University of Illinols

referred to in his apeeeh alx, the integration of speesh

education with general edueatlion. These courses were in
pudlis apeaking, which embreced skilla in delivery and

composition; 1in argumentation and dedate, whilch encompassed
methods of loglonl resaonings in discusalon, which dealt

with procedures in group thinking and spesking; and in per-
suasion, which invelved various psyeholozioal prineiplea.s”

87 cat state Co of izriculture
*g; %ﬂﬁ 2793&% ﬂehggnn %c.m oTiege of
grisulture rrlied sclcnoa Bulletin, Vol. 645 Ho. 8,

East Lansing, Nichigan, Miehigan State Colloga. 1940
PDe 237240,
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other objectives related to skills which were less depend-
ent on econtent ocutside their ifmmediate fl1eld were those
inoluded in radio, sush as gaining s knowledge of resdioe
speaking, announcing, and produetion, These were also
ocsmparable to those previcusly observed in other sohcols. 58
There were other goals, too, whish diselosed these similar-
fities, such as those given prominence in drematiose~eaims
pertaining to seting, directing, and play production.
Purposes in conneotion with speech edusation emerged at
Hichigan 3tate College in 1940,59

At ¥ichigan State College the dovelopment of con-
versational technigques to meet the demands of deily life
was not evident in other achools, Also, there was an emphse
sis on masterin: dialeets at Michigan State College in 1940
that was absent from the curriculas of other institutions,
Speech correstion aims were not stressed at ¥ichigan State
Cellege in 1940 as elsewhere, Thers was one course in oral
interpretations its deseription suggested only that students
learn to read uloud.eo Only one general purpose was indi-
cated in the Bulletin of 1940; this was a knowled:e of man's
Sultural history, and it was present in desoriptions of only

58 Mn. Pe 236,
59 _Im-. PPe 238539,

60 Mo. PPe 23"-9‘0.
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two subjests, the history of American pudlic addreszs and
sheatricel history from ancient to modern t.iml.51 Nishigan
Stato College was behind gll of the other sshools in the
development of cbjeetives. At this time, for instance, the
English Department at the University of Illinols was repre-
sented By courses in all speech aress,

From the year 1940 to 1945 there wea not only
growth in general purpcoses ot Kichigean State College but
& eonfliet between cultursl and scientifie aims.5% The
pregram in basic cormmunications was initiated at Highigan
State 1n 19485.%5 Purposes that developed wers the ocutgrowth
of deseriptions of varicus subjeots, The goal, atandards
of judguent of literatuve and of the srts, emerged from
eourses in oral interpretation in 1948, Prominensce in these
ocourses was given to the study of litersturs, including sueh
litorary phases as modsrn snd elassical literature, the form
and rhythus of poetry, and aesthetio pro‘blm.“

61 M., PPe 123=-187,

6% catalo f Mighigen Sta Ggllggg £ e 1g_\31¥uro
#W, Qlﬁﬁ%é'; gan Stete College o
gri e and Applied Seience Bulletin, Vol., 39, lo. §,
Tast Lensing, Hiehigan, Nichizan Stats Collsge, 1948,
PPe 333-338,

65 Igldo. Pr. 20-26,

64 mvia., pr. 333-338,
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A second purpcose developing in 1945 was in the
seientifis area of spooah.55 Objectives in speesh correo-
tion involved the study of phometlies, or the sciensce of
sounds, and the understanding of normal and abnormal speech
dnvoloplont.°° A third purpose, which sontinued to develop
sinse 1940 as an outgrowth of the deseoription of courses,
was & knowledge of man's gultural history. Objectives
present at other institutions in publiec speaking, srgumenta-
tien, and persuasion were similarly developing at Michigan
8tate College in 1945.67

By 1962 there was a more even balance given to
sultural and seientific faotors of the epeech curriculum,
In 1962 the Department of Spesch was placed in the School
of Science and Artes it had been a part of the goneral
1iberal arts currieulum in 18485, The malin geanl for speech
subjects, as well as for other subjects in the School of
Ssience and Arts, was the liberal edusational function, 58

63 Ib;gop PPe S35-338,

68 1v14., p. 334.
67 MQ' Ppe 333~338,
88 cat £ siatg College of A?;cgturg
igg A Selenoce 2!§§§5¥%G§% chizan State College o
griocu Pplied Solence Bulletin, Vol, 47, Yo. 12,

Fast Lansing, Hichigan, Michigan State College, 1951,
PPe 430-456,
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In 1982 specific coals, like the general yoals,
showed dewvelopments in the culturel and selentifio areas,
Standerds of j{udgment of literature and of the arts pre-
vailed in 1952 as in 19456.%9 The purpose, & knowledge of
gltural hist s Was comparable to that of 1945, Solen-
tific aspests insluded such sims as ths nature, testing,
and rehabilitation of hearing3’C the application of phonet-
4ee or the solence of sgunds to speech gorreotion;’) the
study of anatomy, physiology, and physics as applied to
speech improvement; and basis funstionsl and organig dis-
orders of speegh.”®

Soientific aims wore present in courses in tele-~

vision. In these courses were tsught techniques and pro-
cedures in television, study end practice in televialon,
sontrol rooms, theory and prsotice of television directing,
and sdapting and writing seripts for television. Subdjeots
in redio were concerned with writing soripts of various

types, asting, direeting, and prmoins.?a

69 m14., p. 432,

70 Ingd., pp. 435-436,
71 1v2d., pp. 430-436.
78 1b1d., pp. 429-430.
73 mid., pp. 430-436,
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The comsmunicstion skills program wes funotioning
4n 1962 as $t had in 1945, It was said that, sinoce bellef
and action depsnded upon nowledge and since knowledge
depends on asreful observation mnd the abliligy to give and
regeive acourate cbservations, there wes a need for develop-

ing akills of writing, speaking, reading, and liltening.v‘

8. Some Implications of Speech Purposes in 1952
at ¥iohigan Stete College

A review of the purposes at both the University of
Illinois snd Niohigan State College reveal psychologieal
and seientific factors. ‘The sclentific approashes to aspeech
training had grown beyond those of voice sclenee and the
seience of sounds, This growth disclosed not only the
trend in subjeots in redio, but in 1952 there were indioce-
tions that television would become & part of the curriculum
in spessh., It was clesr that gultural goals, such es
stendards of fudgment of litersture and of the arts, involv-
ing the psychologlesl factors of spessh, end a knowledge

f man's sultural history, were being surpassed by the varied
solentific purposes.

There were, however, posasidilities of en integration
of the scientifie sims and the cultural aims, In the case

74 mgo. PDe C4-88,
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of oral interpretation, whioh employed psychologieal methe
ods, 1t 1s evident that the psyohologiesl skills involved
in this subjest could be used when interpreting dialogue
for performances in the more scientific fields of redio
and television.

These observations reveal the complexities of the
speech area in 195P, XNot only was solentiflic knowledges,
a fruition of the efforts of Dr, James Rush, inecluded in
the modern esurrieoulum, but sclentifiec inventions which had
mechanized the speaking and entertainment areas were deing
developed. Pasychologieal methods initiated in the early
professional sechools of speoch followed elong in the new
mpchanized age of speech projects,



SYRMARY

In the yesrs 1940 and 1945 courses in speech were
sdditional subjescts of the n;1ish Department et the Uni-
versity of Illinois, Speesh courses, although not numercus,
were representative of all the eress of the speesh gurrigu-
lums The psyshologieal approsches to spessh trainin: pre-
deminated for the most part during the years of 1940, 1845,

and 1967, although the purpose, the acquisition of s knowe

ledge of volce soience and the scoience of sounds, was given
prominence. By 1952 & fully developed Department of Speech

vas a faot at the University of Illinoisg Speech subjeots
were taken out of the Department of Tnglish,

The development of speech purposes at Hiohigan
8tate College in the year 1940 was similar to the develope
ment at the University of Illinosis duringz the same year,
This was true even though speeoh subjeots at Illinois were
& part of asnother department. In 1948, the war years, a
growth in ailms was odbvious, Oulturel purposes were being
shallenged by scientiflic objectives, Cultural purposes
which emerged froa courses in interpretation were psycho-
logical in nature, whioh brought about « confliot between
the sclentific and psyohologieal aspects of speesh traine
ing. During this same year a program of basio sommunioca=

tions wes started at Michigan 3tate College. In the period
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parked by 1952 an ineresse 1n solentific alms was revealed,
There wers, however, possibilities that gultural goals would

balance with selentific developments,



SUMIARY AERD CONCLUSIONS

The main purpose of this atudy is to asaiat adnine
istrators and teachersa in re-evaluating their present
goals of speech, or in desi:ning other, more sultable
ones, Any sublect-matter ares has to be reviewed period-
{eally to sppraise sontent, methods, purposes, and .cals,
Especially 1s this true of speech, which has expanded
80 rapidly and i= so relatively new to the university
eurriculum, 3o broad are the aress considered under the
headiny of "speesh” that apo‘oh departments see:n to undere
take an slmoat impossible task in trying to ecver them
all,

The objeotives of speesh trainin:, s indjcated
by an examination of catalogs end bulletine of of, ht rep=
resentative s2chools, issuea of The yuarterly Journal of
3pessh and textbooks, yives s vivid historieal account
of spesch treining in general in this country. 7This hise
tory shows changes and s:: - ests hypothesez to explain
these ohanges, The sources cover the years 1940, 1948,
and 1958, From these materials, four important faets are
indieated: (1) speesh purposes have taken varied diree~
tiona as a result of varied influencess (£) speeah gosls
seem to have been strongly influsnced by dominsnt teachers,
™8t of whom have written influential artioles and



SURYARY A4D CONCLUSIONS 211

textdbooks, often shartin; new ocursess (3) ths rowti of
specch oduceation - the extension of subject matter covered
and the development of a variety of purposes - has resulted
in large rart from the ereation of ssparste departments of
speech and, initislly at least, froz the interest in "prao~
tieal” trainingg and (4) in general, speech training ine
ecrporated the goels of liberal education.

The years 1940, 1646, snd 15569 show steps in the
evolution of the purposes of spoesh edueation. In 1940
there s evidence of so=fliets betwesn theory and praoe
tieal learnings, betwsen the teachin: of subjeat matier
sharesterized by content and subjeets invelving skills,
Yhile the courss dess~iptions in tulletins emphasize the
soquisition of skills, teschers ware writin: dooks and
srticles which, in moat cases, seemed to minimige the ime
portance of skille,

Before or durin; 1940 purposes of speech eduocse
tion took vsried directions and were sometimes inconziste-
ent in their proposals., 7The variations and inconsistencies
wre evident in the four different goals,

The first goal suggests that speech should be fused
vith certain aspeots of payohology, sceloloiy, and semantios
to develop more sdequately the speech personslity and te
emphasize the role of speech in human relatiops.
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The secon! dealt with sultural values, It advocated
the speech funotion in three areaz of liberal educatlion:
The artistic, the rhetorical, and the sclentiflc, Subor=
dinated to the masjor purpose, the liberal education funce
tion, are the aims; OGaining @ knowledge of man's gultural
history and an :mderstending and sppresiation of literature

and of the srts.
The third goal incorporates the soclentific aspeots

of oral eommuniocation, ¥riters wrote of the physiology
of the volice mechanismj they deseribed the predustien of
speech sounds. The purpose, the csaining of & knowledge

of voice soienge snd the science of sounds, was formulated.
The fourth purpose is vocational in neture, It

assumes that the primary funetion of speesh departments
is the treaining of sctors, stage techniecians, radio snnounce
era, speech eliniciens, and speech teachers.

The interval between 1040 and 1948 was the time of
Sorld War II. The sctual aims of speech were static during
this period; regular classes were amall, since male students
wore engaged in war aotivities. KNew developments in speesh
eduoation were not aprpurente-male instruectors and edminise-
trators were engaged in military or eivilisn war servioe.
Regardless of the conditions of speech training during
these years, there were developments in speech objesctives

in the military educational programs loceted in universities
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and eolleges,

The teaching of eommunication skills wss e part
of the wer's sdusational organization. Although not elone
conoerned with oral communication, it included 2nstmigtion
in writing, reading, listening, and spesking. Befcore 1945,
teachers were suggestin: that these purposes be & part of
the eollege surrioulum,

A new trend in speech sdusation wes indiested by
the dbulletins of 1948, The curriculum was split into more
and more segwents, One university divided 1ts subject mate
ter into two units-eethes 3chool of the Theatre and the
Sshool of Speech; another organized subjects of debate, pub-
180 spesking, radio, oral interpretation, theatre, speech
sorrestion, and spesgh edusation into separate departuents.
3t11) others suggested that students goneentrats on sreas
of oral ocommunisation representing their apeeial interests,

A notlcooeadle growth at this time wes se2n in the
departments of radioc end apesch edueation. FKRadlo ocourases
in some schools were many snd varied, ‘The teaching of
tesshers how to teach speech at different i rade levela in
departments of speesh edusstion and in one teachers aollege
was significent; it implied that speech training was being
given more extensive consideration in public sehoocls, Come
mnioation skills courses were added to the schnols' cur-
rieulum; historiocal courses in rhetoric beginning with the
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oreek and the Roman pericds were more prevalent; and stude-
{es in the history of drama originating with anclent perlods
developed. Ths development of the individual and social
dsvelopment continued as purposes, alaso,

In 1959 the speech curriculum showed slgns of
recovery after the war yvears, There were changes of organ-
{sation; speech became a part of the Division of Communi=-
sations. In such cases, communication skills were inte-
grated with the departments of radio, theatre, speeoh, and
journalism. Ooals of the past were re-eoxsmined. One pur-
pose examined waes the integration of speeeh education with
general sdugation. Writings of the time supported old
aima and soclaimed new ones. The aubjeots of the curriocula
continmued %o be inclined to those teaching skills and those
emphasizing sontent. The scientific subjects, sudiology
end speech aorrection, had a more important place in the
speesh ocurrigsulux than previcusly. Television was teught
in most colleges.

If the refinement of subject matter and speech
ebjectives 1a & sizn of the improvement of academic stand-
ards, it is evident that the spesch educators mede & re=-
spected place for spesch in the college ocurrioulum, In 1952
& liberal educetion was represented in spesech courses from
studies in rhetoric and art to hiatory, sclence, and lite
erature. Within these broad areas it is assumed that
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subject matter sontaining political science, soclology,
physiology, and physics be explored. 3uggestions were
asde for studies on the liberal arts education to supplee
ment those of spesch. The currisulum appeared to :ive
importance to understendins whet is said rether then how
it 1s said., This approach to speech education is & further
development of the liberal sdueation funotion purpose.
Subsidiary aims have been ths attainment of judgment in
Jitersture and in the arts, the gaining of inowledge of
san's euitursl history, the eequisitioc of & knowledge of
$he science of voice snd the formation of spessh sounds,
and the development of evalustionsl ability.

The second type of ourrisulum 1952 aimed toward

the tesching of apeech skills for profeasional purposes.

Courses in how to ast, how to speal, how to be & radlo

anncuncer, and how to becoms a platform artist were taught,
Omne oollege save instruction in how to teach speosh, how
to be s speech supervisor snd how t¢ be & speech correction-

ist, Ineldental objeotives included the development of

gharagter, the ability to comrunigate ideas neturally with
& oconversational style, and an understanilag of learning
Shat proceeds from the whole to the parts and returning to
fhe whole. In some esses, this kind of speesh prograem

lined up speech objeetives with those set forth by the

Kational Fducational Foliocles Commission., There were
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gelf-reallisetion, ggoncmie sfficlenqy, satisfuotory sceiel
relagions, end good eitizenship. The purposes of these two

types of surrieculs over-lapped in universities and ocolleges.
In most instanees inatitutions emphasised cne kind or the
other,

The teacher or administrateor, in making an appraisal
of spesch purposes, uay estimate whether the changes whioh
took place in 1940-1948 and 1946-1982 are continuing as then
or vhsther there is s need to0 return to early pointa of
aphasi sawsvhother the current emphasis is an estedblished
state er will slewly or abruptly talke & new gourse. The
historieal record of purpaoses in spessh training oan also
give fira ground for an understanding of relative success
in speeoh tralining.

This study does not undertake to answer sll gues-
$ions that gan be raised, It does attempt to provide the
infermation needed for possidle snswers, It 1a doudbtful,
for instanee, tlat spesch purposes will roturn to early
points of emphasis. Bfubjeats in oral sommuniesation serve
00 many diverse purposes to be suderdinated to other
dopartments, as was the situation in 1914, There are
possidilities that speech goals will continme in thelr
present direetion but will make allowsnces for the chanpging
timea, Televisien, radic, spesch correction, and sudielogy
sy be stressed to s greater extent beesuse of pudblie
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intereat and practical needs.

Should thare De alrupt shanges in speedh purposes,
this study sugzests three possibilities: (1) the servige
fungtion purpese that proposss that apseeh subjests sct as
s servige to students in other departments and to students
in business or prefessional tralnings (?) the integration
of speeoh edugation with generel]l edugation suggests that
subjects of general educstion de integrated with speech
subjects and that related courses in theas two areaz, sush
es literature in libersl srte and oral interpretstion of
l1itercturs in spessh, be studied sonourrently; and (3) the
gemmunigation skills progrem, which ineludes training in
oral sommunieation, as well as the study of resding, writ-
ing, and listening ss a part of 1ts materials,

Yhithsr goes speeah? It 1s sbvious thet apeech
has earned a respestsd place as an intecral part of higher
edugsation. 7Tt has hed a gontimicus history from the sarly
days of elocution up to the present time. Spesch tralning
has grown steadily from its beginnings to the preseat,
¥ilestones have beent VYeoheniocal methods of John Walker
and their influences on the study of the aciense of speesh
sounds todays ths natural =zsthods of orsl sommnieation
sdvosated by Thomas Sheridan and thelr resemblanses to the
style of spesking of today; the sciensce of voles described
by Dr, James frush and its relsiionship to the study of
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voiee solemee in the modern speesh surrigulum; and, fiaally,
the psyehologlaal spprosch mugzested by Samue) 5ilss Curry
and 1ts uses in the oral interpretation of litereture and
other aubjects. It mey be assumed that oarly methods are
the dasis ¢f later methods, ¥ill the spesgl purposes grow
furtber or are they presently established for tre years

to coma?
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1945, pp. 40-46,

A Speech Department has been developed by 174k,

The subjeot matter ecovers all the areas of the
speesh fleld,

ggivgrnig§ Illinols Eul%et;n 1967 «1958
Vol. 49, No, 49, Urbana, If%noia, University of Illinoil,’
1962, pp. 438-440,

There are indications that speesh subjects have
grown in numbers both skills and content subjects
are taught,

Catalocue of Loulsians 3tate Un'versity and

Aprlcultural snd Eeoﬁan!egi Collepa, 19 41, Loulsiana
32&5@ ﬂngverdffi grioculfural end Heohanioal Bulletin,
VOIO 52' No. 5. 1946’ Ppt 507“01.

The Speesch Department at Loulsiana State Univeraity

is comparable to other specoh departments. There

is an emphasis on speech correction and types of

dialecta,

Catalo; ue of Loulsiaena State university and
W m‘%ﬁﬁ%‘_ﬂ College, 1946-1048, Loulsiana
ate Unlversity Agrioultural and Hechanioesl Bulletin,
Veol. 38, No. 3, 1945, ppe. 8901-.297,

The satalogue at Loulsiana State University re-
veals speesh subjects which are similer to those
viewed in 1940,

Catalog%e isiana State Univeralty and
Agrioul tur 3 Yochaniga Coiggﬁe, IQBI-I%SQ, osaislane
ate University and IEF%cnleurn and Keshanical Bulletin,
VOI. 43, Noe. 5. 1953. PPe 297300+

There are no obvious changer in the ipeeah Depart-
ment in 19562, although courses in radio are more

Mmerous.
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Catalo.ue ¥ichigan 3tate Colleye of
Ag;iculturo a I;g%%iii%gi;ggi, I§4G;I§zr: TichTgan .tate
ollege of A ricu o gplied Science wulletin,

Vol. 34, No. 6, 1940, pp. £37-240,
The catalosue reveals the apeech curriculun of
Miohizan 3tate College, which wes adeguate, but

amall in comparison to the other institutions
examined,

Catal H;ehiwng %tatg gollogo 0
agiisgggggg Z%%E%gé g'f% » » [ gad’%t-te
ollege of Acricu ") nng Appgiod lelence Bulletin,

Vol., 39, No, 8, 1945, pp. 333=-335,

The 1845 currioulum of speech has rown since
19403 radio courses are obviously more muterous,

Catalo-ue of Mieh! State Coll ) o
%ﬂ}_@{g and gTo'noe. -Téﬁ'é'? Mgofig gmggtnte
ollege of A riculture Applied Science Bulletin,
v01o 47, No. 19' 1951' Phe 430"4560
The catalogue discloses & fully developed Speech
Department whisch includes televisiong the Lasic

Communieations program, separate from ths Speech
Department, 1s desocribed.

Northwestor Jﬁivoru;tf 3ghool of ipeech

Bulletin, 1940-1'9‘11"‘?'% ol, 40, Ho, 46, Cvanston, I Yf'”r‘no 8,
orthwestern University, 1940, pr. 38-47,

The Bulletin of the 3choel of ipeech includes the

cultural goals set forth by the Sehools The sube

jects liated are content courses with emphasis on
subjesct matter of skills,

Northwestc University Sehool of O ¢h
Bulletin, 1965-15%%, Vol. %E, hoe 17, hvanston, illinois,

Northwestern University, 19485, pp. 45,
The wer years appear tc have had a stat'c effect
on the speech aims of Rorthwestern's Selool of
Speechs The emphasis was on the artiatioc arsa of
the libersal education funoction.

Northwestern u.n'versity 3chool of .pesch
tin, 1961-1988, Vol. 6f, No. ©8, Evanaton, Tllinols,
%%%%ﬁ?;?forn University, 195{, Ppe 38«51,
The bLulletin of the Ychool of Speech su gests the
daveIonnanE of character as the major speegch goal,
The eurriculum has deen ¢reatly enlarged since

1945,
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atal f 3tanf Unlveraity, 1940=
1041, Stanford M versity ﬁmﬁﬁi"}%ﬁ'ﬁ%{'&‘.xﬁo. 100,
Stanford Univeraity, California, Stanford University,
1940. Pe 458,
The 3peesh Department viewed st Stanford in 1240
accents dramatic coursesj other courses are made
up of types of skills rether than content,

Catal e St!?£9£$ University, 1945-
1946, 3tanford ﬁi!voroﬁ%y %ﬁl etin, 7th Jerles, ﬁo. 138,
Stanford Unlveraity, Californis, Stanford Univeraity,
1945, p. 478,
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In 1948 the Speech Department at Jtanford revealed

growth in content subjects.

Ca of Stanf varsity, 1951e

1967, 3tanferd University Bulletin, %t Series, lios 59,
Stanford University, California, Stanford University,
19861, pp. 378-387,

The speech ourriculum at Jtanford in 1062 ‘nolude

a number of historiesl studies of rhetoric and

literature, and a number of offerings in radio

courses,

i achgggfggﬁlgég Bu.letln, 1940-1041,
°

Slat lerles, lo., 3, New York, Colurtia 'niversity, 1840,
PDe 104-109,
Various speesh specialization, susch es apea2ch
ocorrection, speosh supervision, and speesh teach-
ing are su;gested. Dramatic courses for the stu-
dent who expects to tesch are part of the curri-
culum of speeoh,

Teachera Collggg tin, 1945-1946,
36th Seriles, lo. 8, ilew York, Col s University, 19456,

PPe 103-107.

The main aims of apeeoh listed in the Bu t
are identiocal with those viewed in the pre ing
period,

Zgnghors College Bulletin, 1981-19567,
42nd Series, No, 1, lew York, Columbia University, 1951,
PPoe 103-108,

The Pulletin of 1962 reveals obvious development
in courses in speech correction and mudiolozy.

d
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Catalo f the Unizgraitg f Denver
1940-1941, Bulletin of %go niveraity of | n%??, o ..41,
Noe 3, Denver, Colorado .:eminary, 1940, ppe 73-79.
Desoription of courses in speech are shown in
1940, These included the mastering of skills 1in
the various speech areas,

Ct§n1¥§%g f the .niversity of lLenver
1945+1948, Bulletin o dgﬁhavoruity of 55&?3?. Vci.’41,
No. 3, Denver, Colorado Seminsry, 1946, pp. 217=-202,

The speech surriculum of 1045 1s 4ivided into two
parts, the 3chool of Jpeech and the 3chool of the
Theatre.

cnea;%ggg £ Un%vogaitz f Denv
15h7=19638, Bulletin of t egﬁh versity o Dod%?r, ) ..52,

X0, 6, Denver, Colorado Teminary, 19862, pr. 27-31.

The Speech Department hes been placed in the Vi
vislon of Commloations at Jenver Ly the year
1967, The liberal sducation function purpose 1s
now advocated by the _niversity,

c.t§125¥g the University of ‘isconsain,
1940-1942, University o ﬁ%éconcin etin, Genoral Sere
les Lo. 2896, Serisl ¥o. £511, 1940, pp. 182-134,

Two signifiocent Joals are revealeds (1) speocial-
ization in one or more of the various phases of
oral commnicetion, and () courses sre desi,ned
ospecially for teachera,

Cgtaloggo f the Lniversity of “iaeonsin,
19441548, University of Wisconsin Builetin, Jeneral Cer-
ies No. £540, Serial Ko. 2766, 1944, pp. 17P=175,

Standards of Jjudgment in literature and in the
erts appeared with the application of this prin-
cipal to oral interpretation.

Catalozue of the University of W®isconsin,
1960-1952, University of iisconain ﬁﬁiiot!n,-ﬂiﬁzggf"gsF;
1{es No., 2087, Serial koe 3213, 19561, pr. P22-204.

The apsech objJeotives revealed at the Unlversity
of Wisconsin wers an outgrowth of the 1940 obe

Jjectives.
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PYRENAL L SCUMERTS

Pgrgona; Cercggog?gﬁo of gag Auth
letter from ilelen s Seeretary to ¥r. H. V., %Eunt':iond

Advertising Department, Houghton-Nifflin C dated
Dotober 7, 1989, » Houek IR

A letter from the publisher telling of the popue
larity of Lew Sarett's The Basic ‘ringiples of
2peseh,

Parnona% ggrnsgondonu f the Author,
letter from Xagdeline Kramer, Chairman og"tha Department

of Speesh and Uramatics st Temohers College, Columbia
Univerasity, dated Auyust, 1352,

Magdeline Yramer lains the purpose, L ﬁ_gg-
tanding of the .leen__.g-rhs_nssﬁ

OTHER RULFERFNCES

Marquis, E‘ditor:&“#'_g % o in riga, S6th edi-

tion, chiuee, Ae Noe Ma s :nd ongmy, 11‘h 4 1
Who's Who in Ameriga is a volume published annually
that s m&i up e biographles of prominent
Ampriocans,
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The aim of this atudy 1s to sssist ocollege teachers
and adminiatrators in re-evaluating theiyr present vurposes
in speech eduoation and in formuleting more suitable goals.
The speech objectives discussed here were studied during
periods marked by the years 1940, 1948, and 1952 in elght
represcntative eolleges end universitless the sources used
were bulletins and cstalogs, textbooks, letters and issues
of The juarterly Journal of Speeeh.

From thess masteriasls, four major trends in . oals
for speech training emerge:

1, Speech purposez have taken varied directions
as 8 result of varied influences,

2. 3pesch s0als seem to have baen strongly ine
flueneced by dominant teschers, mcst of whom
have written influential articlea and text=
books, often charting new goursesa,

Se The growth of speech eduecation - the exten-
sion of subject matter covered and the de-
volopment of a varlety of purposes - has
resulted i{n large part from the cresation of
separate departments of speeoh and, initially
at least, fror the interest in "practiewl”

training.

4. In genersl, specch training incorporated the
gosls of liberal eduoation,

In 1940 eonfliects developed between the libersal edu-
gation funotion and the teaching of siills for professional

purposes funetion. FKhetorieal, sclentific, and artistic
aspects of the liberel ed.cation funetion were emphas:zed,
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while acme instruction emphastized the skills funection.
Teachers, through their articles and textbooks, recovmended
&3 purposes the sequisition of a knowledpe 9f vcolce science

and of the soiense of sounds, individual development, and
goeisl development to counterset the emphasis upon skills,

Durings the period between 1940 end 17485, the period

of %orld ¥ar II, commnicatior skills were txu ht in the
military educational programs. Otherwise, developments in
speech edunation were limited,

By 1945 spesch currlouls had been departmentallzed,
plscing emphasias on training the speooh speslalist.

By 1382, wlth the solidification of the speeah ours
riculum, greater smphasia was :iven to liberel art: educa-
tion. Materials in histery, literature, sclence, art, and
rhetorie were taught as part of speech courses, :ubsidlary
sins included scquisitions imi Judgment in literature and
in the arts, the knowledgze of wan's gultural history, know-
ledre of voice scienge and the scienge of sounds, and of

gsvysluational prosedures.
The conflict between the liberal arts purpose and

the skills purpose continues in most speesh departments,
Sinoce the sshools studied sre looated in representaiive

areas, these developments may be taken as representative

of predominant tendencies in other speech departments

throughout the country.



