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ISTRQDUCTIOR 

Today education la undergoing aa analysis and re* 

evaluation by adminiatratora and teachers, with the scar­

city of teachers end the increasing enrollments in the 

universities and eollegee, the administrator is examining 

more carefully the expenditures of his Institution. Hence, 

speeeh, like other subjects of the curriculum, is once 

again being appraised. 

Comparatively speaking, the Speech Department la 

more expensive than other departments. Speech courses 

must, in moat eases, be taught to email groupsj many ape* 

elallsed eoureee euoh ae theatre and speech correction 

demand ooetly equipment, and speech activities such aa 

debate require extra budgets. 

The chairman of the Speech Department, In his role 

of administrator* is directly responsible for offcringe 

of tha departmentf in feet, he is responsible for Its 

complete organisation* Be must, with or without the help 

of his staff, make decisions aa to general and specifie 

speeeh educational purposes. He accepts aome, he rejeete 

ethers* and he way make oompromieea by emphasising some* but 

giving ethers less importance. To formulate goals for his 

department, he la Interested in recemmendatlene mode by 

writers and teachers in other colleges and univera!ties, aa 
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ami! as those he establishes fer himself, Tims* to make 

an adequete appraisal of the earth of a department, the 

administrator should have a knowledge of its purposes end 

functiona in other schools, as well as in hie own* 

The teacher la continually evaluating speeeh sims 

in connection with his courses* He thinks of his own goals 

in connection with subjects he teaches and he considers them 

in relationship to the general objectives of the Speeeh 

Department. Be mnat decide to which purposes he will give 

importance| he mnat make cure that these are appropriate 

to the particular subject they represent, and, again, he 

must have a knowledge of directions proposed by other speeeh 

departmente In order to make his choices creditable* 

It is the purpose of this study te aeeiat adminis­

trators and teachers in re-eveluatlng their present goals 

of epeeeh, or la designing ether* more suitable ones. 

Administrators who are responsible for curriculum organise* 

tion may find helpful such suggestions as the Integration 

ef speech education sad ffcncra; education, the. llbere^ edu­

cation function, end the, service function* Teachers will 

discover both specific and general alms, many of these are 

eompetlble and others are in opposition to one another* 

This study is divided into seven chapters, each 

chapter representing one school, with the exceptions of 

Chaptere I, IV, and VII* Chapter I, A Blstcrloal Sketeh of 



TJTRODUCTIOH x 

Speech Education* reveals the beginnings of speeeh alma 

which become more fully developed during the contemporary 

period, and Chapters IV and VIX each give attentieo to tee 

schools. The eight Institutions involved arei (1) leaver 

university, («) The School of Speeeh at Sorthwestera Univer­

sity, (o) The University of Wisconsin, (4) Louisiana state 

Onivereity, (6) Teachers College at Columbia University, 

(•) Stanford University, (7) The University of Illinois, 

end (S) Michigan state College* 

The universities and oollegee analysed were chosen 

beeauae ef fear qualifications* First, each eehool chosen 

offers ?h*D. degrees in speeeh, since it is reasonable to 

expect such schools to exert the greater influence in the 

field* Second, it was neeeaaary to obtain catalogs or 

bulletins for the particular years of the study* It waa 

dissevered, however, that many schools did act retain such 

materials, so the field was narrowed to theee that did* 

Third, It waa thought advisable that the universities and 

oolleges be located in varied areas of the United states, 

since speech educational needs might differ according to 

location* fourth, since publications by teachers and 

chairmen made the investigations more authentic, this 

factor waa taken into consideration when deciding on the 

schools to be Included in this cftalysis* 
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An examination was made of each Institution for the 

years 1940, 1946, and 196?. The flrat year, IP40, waa the 

pre-war year and changes in speeeh purposes were likely to 

occur following this date? the second year, 1946, the cad 

of the war, seemed an appropriate time to note the effects 

of the war yeare on speech educationt end 1962 waa the year 

whoa this study was begun* This year is later referred to 

as "the present time*" 

The yeare of the study are often referred to ae 

"periods** la each eaaea, l$40 ia the year which the la* 

veetigatlon begins| 194ft Includes the interval of years 

between 1940 and 194ft| and l&bP consists of developments 

between 194ft and 19&£« Comparisons were made between each 

of the three years representing the three periods. 

The faetual material waa gathered from textbooks, 

college bulletlas cad catalogs, quarterly Journals of Speech* 

and let tore* Theee materiala were aaalysed when they t«pv» 

eented teachers or chairmen of speeeh departments of the 

institution being studied* Textbooks end articles in 

Journals were often valuable regardless of the year of pub* 

liaetion, providing that the epeeeh purpoeee of the wrltera 

ware similar to their teaching alme in course deserlptlone 

In the Bulletin of the particular year being studied. 

other sources used are The Interpretation of Litera­

ture by Margaret Robb and The. Hietory of Speech Mucatlon in 



INTRODUCTION xii 

Amerloa by Karl Wallace* Robb's book, although dealing 

primarily with one area of speech, treats of the historical 

aspeete of the entire speeeh field as it relate* to the 

history of her cubJeat* She concludes her history of oral 

interpretation In the year 1940*l The Rlstory of Speech 

Education in America la intensely devoted to the develop­

ments of ell phases of speech end leeda -r to the year 

1980** Both books contributed to the first chapter of this 

study, A Historical Skaton of Speech Education in America* 

The terms "purposes," "goals," "alme," and "objec­

tives" are need Interchangeably, They are defined as the 

"result aimed at*" In many oases, the purpoeee of speeeh 

overlap the method of speech training* Magdellne Kramer 

at Columbia gives as her principal speech objective to 

understand the whole of a speech project* to understand 

Ite parts* and finally* to return to an understanding of 

the whole* This is an Instance of formulating a purpose, 

but at the came time, describing a method* 

Other terms defined are "epeeeh" and those used in 

courses making up the epeeeh curriculum. Speech le ex­

plained ae e means of oral eemmunication; It la made up of 

* Margaret Robb, Oral Interpretation of Literature. 
New York, The H. W. Wilson Co*, 1941, pp. 813-S19* 

* Karl Wallace, The History of Speech 'ducatlon in 
Amerloa. Raw Tork, Appleton-Century-TJrofis, 1954, pp.550-5oT* 
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four elementei Thought, language, voice, and visible action* 

The curriculum is uev^ly composed of nln© categories of 

subjectsi public speaking, discussion* debate, oral inter­

pretation, speech correction, theatre* radio, television* 

and epeeeh education* 

Publie opoaklnpi alma to convey a nessage to an 

audience* It requires a speaker, a epeeeh, an audience, 

end an occasion. At tl e», a prepared outline Is used by 

the speaker} again, an unprepared speech, referred to as 

an "Impromptu speeeh," is givenj a speeeh is so-»tinea read, 

and it may be memorised* 

PisCUBelon. which ie more often than not combined 

in the some course with debate, consists of a group of per­

sona attempting to solve a problem by reflective thought* 

The objective la group thinking for the sake of searohing 

for truth* But debate, unlike dlsousclon. Is argumentt*tlve* 

It is a regulated argument of a jdLven proposition between 

two matched sldee with the purpose of testing forensic 

ability* 

Oral interpretation is considered aa oral readinc;, 

with or without memorisation, which has aa its objective 

the oommunioation of the intellectual end the emotional 

content of literature to en audience* 

speech correction la the diagnosis and therapy of 

an individual's speaking, which may be conspicuous due to 



IWTH02UCTI0II xiv 

inoorreet eound farmatlons or leek of fluenoy In eezTvnunl-

eatlcn. 

Theatre consists of the study of play writing, act­

ing, lighting, costuming, scenery, and directing* It msy 

also offer eourees In historical aspects of drama and 

draaatle literature* 

Radio deala with courses connected with variouc 

types of redlo epeeches and radio writing, as well aa act­

ing, directing, and techniqaes used in dramatic and reusleal 

productions. 

Television is often s part of the redlo curriculum* 

Ita purposes ere similar, except for additional studies in 

lighting and camera manlpulatlona. 

Speech education ia an attempt to inatruct teachera 

and proepeetlve teachers in methods of teaching speeoh to 

others* 

The Influences of educational and political trends 

in the United 3tetea on speeoh education is iven impor­

tance In Kargaret Robb«a book, The Oral Interpretation of 

Literature* and in The History of Speech Education in 

America by Karl Wallace* Thia present invest! ge tier, lakes 

no attempt at being the extensive study these represent* 

There la uaed here, however, terminology in connection with 

speech which originated at an early time in the field? of 

payahology and eaience* Theee terms maintain their identity 
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at the present time. The psychological approach to speeoh 

training, according to Robb, waa influenced by ./llliam James 

and epplied to speech pedagogy by Samuel Silas Curry* It 

advocates that the student of speech, by experiencing the 

emotional and intellectual content of a selection read, 

should expreee the correct manifestations of voioe and body* 

This theory waa la opposition to the Mechanical aohool of 

thought, which believed that pauses, force, pitch, and 

geoturee might be correct If markings repreaenting these 

techniques were properly executed*8 The power exerted by 

psychology Is again suggested by the purpose, the studying 

Si *&£ J&&L* then 111 SfZlit 1 M finally, a return to the 

whole* This speeeh objective obviously has the character-

latloe of Oestault psychology. 

"The scientific method" reverts back to the days 

of Dr. James Rush, the first writer to bring eoienoe into 

speeeh education. Rush definea "solenee" aa a "branch of 

study concerned with the observation and classification of 

facts."6 Both "the psychological approach" and "the scien­

tific approach," aa they are defined here, are uaed through­

out the study* 

lew Terk, The H. W. Wilson Co*, 1941, pp* 166-175* 

4 Ibid*, pp* P02-81P. 

• Earl Wallaoe, The History of ^peeohJEduoatlpn in 
Amerloa. New York, Appleton-Cent T y - T r o f t s , 1954, pp,gl^-ffSS. 



CHAPIfy I 

A HISTORICAL r.aTTC.I OF SPFJ'Ô  ^DOCAriOv IK AfeT-;iICA 

Limitations are necessarily Imposed on the his­

torical aepeats of speech education in attempting to briefly 

review Its development in the United tttetes* The llrna­

tions made here are ee follewei 

(1) The leedera in the field who ori-

flaated a specific school of thought are acknowl­edged, but, for the aake of brevity, their 
followers are given little consideration 

(2) This brief history la limited to 
the development of speeeh education aa an Iso­
lated educational areaj its soope does not In­
clude political, sociological, or general educa­
tional influences; 

(5) The study of rhetoric consists of 
two partst First, torn preparation of the oral com­
munication and second, the delivery of the communi­
cation* Although the first part* preparation* was 
a part of the history of speeeh education, ita 
purposea and methods for study revealed few marked 
changes, whereas delivery or elocution, aa it waa 
called, made obvious transitions in this regard* 
Delivery Is, therefore, stressed Sn the following* 

1. The Early History (1760-1914) 

The history of epeeeh In the United states up until 

the year 1958 falls into four main periods: The first 

period exteaded from 1760 to 1827} the aeoond, fron 1327 to 

1870} the third, from 1870 to 1914} and the fourth, from 

1914 to 1962* 
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In the first period, 1760 to 18P7, the n£lish 

elocutionists strongly Influenced the teaching of speeeh 

not oaly In their own country, but alec in America.1 it 

is reasonable to assume that England should determine the 

aethode of epeeeh training in America at this tirne, for the 

English cultural influence naturally predominated throughout 

tha early years of American colonial education** In fact, 

the history of speeeh training in America coincided exactly 

with that developed in fcngiand until the year ld?7, when 

Reverend Kbeneser Porter, an American, began writing text­

books for his atudenta In the Andover Theological Seminary*9 

In the years proceeding Reverend Porter*e publications, 

though, tha rhetoric end elocution taught In England waa 

adopted by the American institutions. Harvard, Tale, Brown, 

and Bowdoln, and as new colleges and universities sprang 

ap, courses of rhetoric wore added to tie curricula.4 The 

professors of rhetoric la the American colleges and univer­

sities Instructed "in the Critical end Rhetorical study of 

1 Karl Wallace, The Ulstory of Speech education in 
Amerloa. Wew York, Appleton-Century-Crofta,1954,pp* 50-577 

* Margaret Robb, Oral Interpretation of Literature. 
New York, The n. W. Wilson Co., 1941, p* 19. 

* Karl Wallace, The History of Speech rquestion in 
America. >ew York, Appleton-t. entury-^rof ts, 1954, pp. 145-laO*. 

4 Ibid** pp. 65-69. 
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Portions of Latin and Oreek Orators and poets and also in 

Composition Translations and Deelfr-mtion*"5 Therefore, to 

better understand the beginnings of speech education in the 

colonies, it la neoeaaary to look backward to apeec. train­

ing in England during the years between 1760 and ld£7* 

In England aa early as 715, teachera and writers 

gave importance to the study of rhetoric advocated by 

Cicero.0 Tha Ciceronian rhetoric Instructed on how to 

prepare and deliver a speech, and theee instructions were 

divided Into five parte* They werei (1) Invention, the 

dlcoovery of valid or seemingly valid arguments to render 

one*a oeuee plaaaiblei (2) Arrangement. the distribution of 

arguments placed In proper order} (5) Expression, the fit­

ting language for Invented matter{ (4) Memory* the firm 

mental grasp of matter and words and (5) Delivery, the con­

trol of voioe and body in a manner that la suitable to the 

dignity af the eubjeat matter and style*7 

Rhetoric in England emphasised these purposes of 

Cicero*e until the eighteenth century.8 At that tiiae, how­

ever, there developed nameroue oomplalnta regarding the 

«am«a«e*MBw*sHaHa«av*>a*«ew«*waBw«a*waw*Wi 

* Ibid*, pp. 164-165* 

* j&aa*» PP* *•*• 

8 Margaret Robb, "Looking Backwards," J*he, quarterly 
Journal of 3pocoh* Vol* XXVIII, October, 194S, p* 3£3. 
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lack of consideration by wrltera and teachers for the fifth 

ebjaative af rhetoric, delivery*0 This negligeaee al£,ht be 

blamed on the -nfillah scholars' being more interested in 

the study of the English language, written or oral, than 

la speeoh skills Involved in delivery.10 Higher education 

during the eighteenth century in both England and America 

waa concerned with the study of Latin and Oreok, bat did 

not Inelude training in oral reading or apeaking of ngllah. 

As a result, the clergy end public speakers of the day were 

greatly oriticlaed.11 vriters cad teachers, as a eonae-

quenoe, began stressing delivery in speaking, or, aa it 

was commonly called, "elocution.''12 

Between these came yeare of 1760 sad 1827 elocution 

was taught by teachers whose methods represented one of the 

two principal theories of tha day; the first of theee waa 

the Natural theory sad tha second was the Mechanical theory* 

The natural theory claimed to follow natural lawe, whereas 

the second stressed rules end mechanics* Thomas Sheridan 

was the leader of the iratural eohool of thought; Tchn talker 

was the leader of the Mechanloal school.15 

9 ****** PP* 525-584. 

1 0 Ibid*, p. 525. 

1 1 ft>ld*. P. 524. 

1 8 !££»•# PP« 524-525* 
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The flret English textbook of elooution to be used 

in the colonies was A Course of Lectures og Klocution* writ­

ten In 1765 by Thomas hcridan*14 Sheridan, while dlsouss-

lng the Natural theory of elocution, said, "There are few 

persone, who* in private company, do not deliver their sen­

timents with propriety and force in their manner, whenever 

they speak in earnest**18 This, he believed, waa a sure 

standard for propriety and force in public apeaking, which, 

after ail, waa only making use of the same manner one used 

ln private conversation, though on a larger scale* >o, 

throughout hla book, Â  Course of Lectures on Elocution* 

Sheridan warns against artificialities ln speaking.10 

•Vriters and teachers in addition to Sheridan who 

followed the Natural achool of thought were James Burgh, 

who wrote The Art of Speakingi** William Cockln, whose one 

book was Tjbe. Art of Pellvering Written Lan^uegf t*Q and 

America, *ew York, Apple ten-Contury-Crofts,1954,pp,115-117* 
1 4 Margaret Robb, ^rel fotcrprftation c£ Lltaratury, 

New York, The H* W. WileonCo*, 1941, p* 52* 

** Thames Sheridan, A coarse of lecturea on Elocu­
t i o n . London, J* Dodsley, 1796, p* 19* 

1 0 Ibid*, pp. 26-500. 

** James Burgh, The Art of Speaking. Baltimore, Warn­
er and Henna, 1804, 291 p. 

1 8 William Cockla, The Art of Pollvcrlni; Written Lan­
guage. London, J* Dodsley, 1776, lST p* 
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William "cott, who wrote Lessons in Elocution*1* 

John Walker, one of the first elocutionists to use 

the Mechanical method, waa Intereated in devising notations 

for inflections of speeeh and rales for pausing according 

to grammatical forms.80 He sayst 

The art of speaking la a system of rules, 
which teaches us to pronounce written composition 
with justness, energy, variety, and ease* Agree­
ably to this definition, reading may be considered 
as the apeolee of delivery, which not only ex­
presses the sense of the author, so as to be badly 
understood, but which, at the came time, gives it 
ell that foree, beauty and variety, of which it 
is sasocptlblet the first of these considerations 
belongs to grammar, and the last to rhetoric21 

Prominent teachers who suggested the Mechanical methods 

were John Rice and Sir Joshua Steele*88*83 

The Rhetorical Reader by Reverend benezor Porter 

waa the only speech book written by an American between 1760 

and 1827* Porter*a book was both more readable and lees 

academic than the textbooks of the British teachers and 

1 9 fflllism Scott, Lessons In Elocution. Leicester, 
Horl Brown, 1817, 407 p. 

8 0 John Walker, Elements o£ Klocution. Boston, 
D. k'sllory and Co., 1810, p* 48. 

8 1 Ibid., p. 62. 

8 8 John Rice, Aa Introduction £© ££•*££ 2l ffiff*11^ 
with Fnorgy and Propriety* London, Jand H. Tonaon, 1765, 
522 p* 

2 5 Joshua Steele, Frosodla Ratloaelle. London, 
J* Aloe, 1775, 195 p* 
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writers*84 Further, Porter's definition of elooutlon clari­

fied the meaning of the wordt "Elocution, which anciently 

embraces style and the whole art of rhetoric now si unifies 

manner of delivery, whether of our thoughts or those of 

others*"86 With the publication of Porter's book, the 

English ocaaed to dominate the teaching of elooutlon in 

this oountry*86 nonetheless, teachers end wrltera from 

England had estsolished the study of delivery sa a part of 

the liberal arts training ln Aaerloa* 

la the second period, 1827 to 1870, the Natural 

school and the Mechanloal school continued to be popular 

theories of speeeh training*87 But a new approach to the 

teaohing of oral communication was Instituted at this time; 

it waa deei nated aa the "scientific method*"88 This method 

no doubt was a child of the ealentific trend of that entire 

period In the United States* The oountry, moreover, waa 

becoming more independent from England and wee developing 

8 4 Kbeneaer Porter, Analysis of Prlnolploa of ftheto-
fflofl Delivery ©s Applied in jjoadlag anjj' rpeakin~, Andover, 
Gould and Newman, 1836, 404p* 

85 Ibid* 

8 6 Margaret Robb, "Looking Backwards," The Quarterly 
Journal of Speech. Vol. XXVII, October, 1942, p. 3£5* 

8 7 Ibid*, p* 535* 

8 8 Karl Wallace, The history ££ 3pcoph Education in 
America. Hew York, Appleton-Century-Grefts, 1954,pp*219-23B* 
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its own leadera, searching for further knowledge and devel­

oping techniques for using it*89 

It wee Er. Jt*mea hush who first applied scientific 

investigations to soeeeh training in America.90 In hie 

book, The, Philosophy o£ ,£he, iiuman Voice, published in 1887, 

he explained the phyalology and use of the voloe mechaniam 

in soientlfie terms, contending the art of epeeeh must be 

eetabliehed upon scientific rulee before it could be im­

proved* 5 1 Heretofore the aolenoe of the voloe had been 

chiefly en elaborate school of labeling. Although Dr. Ruah 

did not meet with great euoeees during his lifetime, he 

paved tha wey for a means of voloe development and epeeeh 

correction which became a part of the speech curriculum of 

e later day* 

Other teachers of elocution in the nineteenth cen­

tury taught procedures similar to those originated by Rush* 

They made breathiag exercises end relaxiag exerolses a part 

of apeech training* This means of speeoh development came 

about through an Interest ln physiology.32 

8 9 **>**« • P« 8P0« 
8 0 Ibid*, pp. 219-256. 
5 1 fold*, pp* £19-f*5. 

5* Andrew Oomstoek, £ Syste» of Elocution. Fhiladol-
phia, £• H. Butler, 1851, p . 168. 
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In 1870, however, a book, Tlocution, was written 

by Joshua H* tfellvaine* Mollvaine disregarded scientific 

labels, bat gave Importance to payahology aa a basis of 

epeeeh education.** Psychology waa to ^lay an Important 

part in speeeh training during the following period* 

The third period, 1870 to 1914, was characterised 

by the application of psychology to speeeh education* 

Oaviag the letter pert of the nineteenth century, the study 

of elocution, ee la the esse of the scientific trend of the 

proceeding period, followed the Interests of the times*** 

Mark Twain spoke of these years aa the "gilded age" because 

of the Interest in varloua art forms, which were, for the 

meet part, in bad taste.*6 Elocution also developed forms 

that ware extravagant—end often grotesque. The moot 

famous of these was the Delsarte System, founded by Fran-

ools Delserte, himself a reach music teacher and actor* 

Delaarte's followers went to great extremes with their 

elaborate charts for gesture, their statue posing exercises, 

aa* theories concerning the organic beings of man*96 

** Joshua H. "cllvaine, Elocution* Hew fork, Sorlb-
n%T0 1870, pp* 5-179* 

54 Margaret Robb, "Looking Backwards,'' TJjej quarterly 
Journal of Speeeh. Vol* XXVII, October, 1942, p* 526^ 

8 8 Ibid** P. 526* 

*° L*Abbe Delaumoeae. The pel a arte r.yetem of Oratory, 
Now York, Edgar S. serner, 1895, pp. 1-165* 
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Although the power of Delaarte was short lived, Its teach, 

lag, like that of Joshua Mcllv&ine, promoted the psyeholo-

gioel approach to speech education} he strcased the oneness 

af body and mla***7 

Xa the year 1830, a new institution sprang up la 

the United States which exerted e -rent power in the devel­

opment af speeeh education. This lnetltutloe, "Chautauqua," 

was sn organisation made up of e variety of programs of 

entertainment which travelled to different areaa of the 

country. The programs featured lecturee by famous speakere, 

as wall ae interpretative readings and music, for theatre 

ha* act, at this time, been accepted as entertainment for 

tha more religious-minded citizen.58 The Chautauqua created 

a demand far trained taleati private sehoole af speeeh were 

set up to meet this demand*" feme of the more prominent 

of theee schoola wore tha Fmeraon College of Oratory and 

Lelend Powers School located ln Bostea, an* the school of 

Oratory founded by Robert MoLain Catmoek, which was con­

nected with Northwestern University**0 

*, p* 158* <Cs&as&*« P * ****** 
8 8 Margaret Robb, Oral laterprctatloci of Literature* 

Sew Yark, The R* W. WilsonCo*, 1941, pp. 198-151* 

»9 Karl ttfllsce. The. Hletory of jptooh^uaatton |» 
America. New Yark, Apaletaa-Century-Crofta,1954,pp. 501-5^5* 

4 0 Ibid*, pp. 501-5P&* 
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A fourth speeoh sehool, the Curry Sehool of l x-

presslon, exemplified a type of speeoh training v&ioh re­

placed the influence of eaience by that of psychology. 

Samuel alias Curry, who founded the school, used teaching 

procedures which Involved the new psychology that permeated 

the twentieth century pedagogy*** Although Carry was la 

sympathy with the natural school of thought of an earlier 

period, ha thought that psychology made the main nature of 

the mental processes used la speaking more clear**8 Curry 

taught etudeate to think the thought and experience the 

emotions of the content while making a speeeh or while 

reading la order that both might be correctly manifested 

vocally and physically.*3 

The speech purposes af Curry were duplicated to en 

extent by other teachers of the period* Charles Lesley Em­

erson, who founded the inarsoa College of Oratory, in-

etruate* the etudeat of speeeh to respond to his own thoughts 

with animation.** la addition to "thinking the thought," he 

also said that voloe training and physical culture should 

be given prominence. The latter, according to Emerson, 

4 1 ****«« PP. 515-517* 

* 8 Ibid*, pp. 321-3?3. 

4 5 Xb**«« PP* 515-517. 

4 4 Ibid*, pp. 318-517. 
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made it possible for the student "to express the purposes 

sad amotions of the soul*"46 other followers o* the trend 

la psychology were William B. Chamberlain of the Chicago 

Theological seminary and Solomon H. Clerk of the University 

of Chicago* Both of these teachers suggested that the mind 

aa* body reacted upon each other in such e way that it was 

impossible to say "this part is oaly physical and that part 

simply mental."46 Seoidea Curry, Emerson, Clark, and Cham­

berlain, other leaders in the field at this time who pro­

moted psychology ln speech training were Arthur E* Phillips, 

who founded tha School of Oratory ln Chicago, and Robert 

UoLcaa Cumnock*4? 

Too much credit cannot be given to the private 

speech schools* They did, however, sponsor some fade and 

harbor some charlatans* llocution, for this reason, de­

veloped a raputatiaa whiah was academically undesireable.*8 

Aa the college sad university enlarged lte eurrloulum and 

added elective subjects, rhetoric and elocution became 

4 8 Charles Wesley Emerson, Evolution of expression* 
Boston, ftaorsoa Callage of oratory Publishing Department, 
1915, pp* 15-101* 

4 6 Solomon H. Clark and William ;-:. Chamberlain. grin-
£!£&£ ££ V o e«* Fxpressloa. Chicago, Scott Foresman, lef&TT 
P* 

America 

4 7 Karl Wallace, The History of Speeoh iducatlon in 
, New York, Appleion-Centui^v^Crafts, 1954, pp* o0i-'o7r5 • 
4 8 Ibid*, p* 502. 
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saspeete aa* speeeh training underwent a difficult period.49 

Speeeh, in some oaees, was taught by itinerant teachers; ln 

other instances the subject was subordinated to a* 11 oh 

departments.60 

2. Contemporary History (1914-196S) 

On Kovember 97, 1914, the National Association of 

Aoedemie Teachers of Public Speaking waa formed* Later, aa 

departmente of speech were organise* la various eollegee 

end uaivereitiee, this title vac chaaged to the Speech Aeso-

alatlon of America.61 This organization indicated the 

re-lnetatement of epeeeh education in the pro cram of higher 

education. 

From the yeare 1914 to 196S, epeeeh had regained 

lte former poeition end enlarged its curriculum ln academic 

lnatltutlona. Separate departments within the field were 

argaaised to satisfy a divereity of needs*68 Special 

4 8 Margaret Hobb, "Looking Backwards," Jfce. Quarterly 
Journal of speech* Vol. XXVXXI, October, 1942, p. 585* 

50 Freak M« Rarig, "A Historical Sketch of the Speech 
Association of America, 1952 Directory of the Speech educa­
tion in America. Columbia, 2*o*, Speech Association of Amer­
ica, 19o£, pp. 16-20. 

8 1 Ibi*«. P» 15* 
6 8 Karl welleoe, fhe History of Speech Education in 

Amerloa* Kew York, Appleton-Century-Crofts, 1954, pp. 447-^67• 
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courses in dramatic production, in voice science an* speech 

correction, in Achate end dleeusslon, ln oral interpreta­

tion, ln verse speaking, in radio, in televialon, and in 

semantics are now being offered.53 

The growth la purposes for speech training grew 

as various areas within the field developed* Speech educa­

tion, moreover, appeared to be continuously aiming toward 

the recapture of the academic recognition which it had loat 

during tha course of its history* The methods to be uti­

lised ln securing a high aoademlo statua for epeeeh were 

suggeeted by the variaty of objeotlvea formulated by uaiver­

eitiee and colleges* 

Some time between the years 1914 sad 1952, speeeh 

goals suah as those at Dmaww University emerged* Here 

£2* *evelopment of speech personally, eoelal intejgatlon, 

,na evaluatlonal ability were reeommende***4 Northwestern 

University eet ap purposes involving the attainment of a 

Judgment o£ literature and of .fche. erte. a knowledge of man's 

cultural histary* th£ development of character, and training 

the platform art1at. The liberal educetion function pur­

pose, oonsistiag of the etudy of tha artistic, the scientific, 

5 5 ****** PP« 4CP-467* 
5 4 Klwood Murray, Thg> Speeoh -ersonallty. &ev York, 

J* B. Lipplnoett Co*, 1939, pp* 8-61* 
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and tha rhetorical areas of education, was a prominent 

aim*66 Stanford University, l ike Northwestern, also indi­

cated a bel ief in the liberal arts education function*56 

The University of Wisconsin and Louisiana State Unlveroity 

gave Importance to the purpose, the acquisition of a kaow-

!»««• si &L m^nm s* J&& Ttliff m* *M »«*•«»» si 
aounda.57*38 ^^a Teachers College at Columbia University 

recorsmended tha etudylag of the whole speech project* then 

& £ ylatwa aayfa and s. raturn to. .the. wftolo*6g The Univer­

sity of Illinois prescribed that speech education be iate-

fflfafrfd, w & h gonef# Hftaajaqan and Michigan state College 

supported a speech department with a separate curriculum 

Involving the teaching of communication skills*60*6* 

la spite of the fact that American speech educa­

tional purposes have grown, a repetition of the earlier 

perloda can be seen* Speech education today shows very 

definite affeats of the speech training methods employed by 

Korthwaotorn university School of ypaech Bulletin* 
1940-1944, Vol. 45, No* 46, Fvanstea, Illinois, Northwestern 
University, 1940, pp* 58-47. 

5 6 Catalogue of Stanford palvarsity. 1945-194;, Stan­
ford University BulleTln, Seventh series, No. 158, Stanford 
University, 1948, pp. 415-414* 

9 7 Robert West and Claude Kaator. Phonetics* Sew 
York, Harpera and Brothers, 1957, pp* 55-98* 

6 9 Andrew Thomae ?caver and Lyman Sploer Judsoa.Voice 
3clence. fcew York, P. 3* Crofts and Co., 1942, pp, 1-360* 
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the Britieh la the yeara between 1760 end 18P7, which, in 

turn, were affected by the methods adhered to by the an­

al en ts.02 The belief that these rhetorical tractiocs of 

Cicero whloh were adopted by Pnglaa**a speech educators 

in the first yeare and emulated by the colonies are etill 

maintained today oan be confirmed by a brief survey of 

contemporary epeeeh composition oourscs* These courses, 

like the rhetorlael purposes of Cicero, Inelude such alms 

aa the dieeovary af materiala, their arrangement or organ­

isation and the uae af language for speaklag**3 Delivery, 

the fifth Ciceronian objective, Is else taught throughout 

the present day speeoh curriculum*64 Courses, furthermore, 

are present in the contemporary dapartmante of speeeh whloh 

aim to • ive a rhetorlaal hietory of the ancients, Aristotle, 

Cicero, vhiintilllaa an* others* The development of the 

goal, a, knowledge af maa*s cultural history, waa deal good 

6 8 Magdaliae Kramer and Kargaret *• McCarthy, "The 
Development of Personality/ -aoraon Quarterly. Vol. 10, 
iarch, 1936, pp* 16-19* 

50 Karl Wallace, "Education and Speeeh Education 
Tomorrow," Th£ quarterly Journal of Speech* Vol* 56, April, 
1950, pp* 175-lwi 

Feat Lanainf, ¥ich*, Michigan .'tate College, 1945, pp. 355-
558* 

6 8 Margaret Robb, "Looking Backwards," The Quarterly 
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In consideration of this subject matter.65 

The natural aahool of thought led by Thomas :̂ harl-

*an ie a second phase of the period which continues to be 

fait in the speeeh goals of today* Law Garett of north­

western University advisee the epeeeh student to speak 

ueing a natural end conversational atyle; his bodily ges­

tures should also be natural and not mechanical* Sarett 

objecte to exhibitionism when speaking or reading, as did 

tha Mature! eehool of the earlier time*66 The Natural 

eahool of thought, furthermore, has been accepted at the 

present time by outatfinding teachers es an appropriate 

style af oral oomraunication*°^ 

The Mechanical eahool, with John Walker aa its 

outstanding leader, also made contributions to contemporary 

speech methods. Tha purpose, the. aqqufroltlon of a. know­

ledge of tljf salenee of aouada* suggested by the teaolare 

Journal of Speech. Vol* XXVIII, October, 1942, p* oib, 

** Marthwestaro Ualvorclty School o£ Speeeh flullotln* 
1940-1941, "p. W . 

0 4 Kerl Wallace, The. £*J$S£Z $£ iPtt^J^a^gft ia 
Amerloa. New Yark, Appleton-Century-Crofta, 1954,pp• 428-457* 

8 8 Northwestern University Sphool of Speech Bulletin. 
1940-1941, p. 14* 

•5 Lew Sarett end «f. T. Foster, Basic Principles of 
Speech. Sew York, Houghton-Mifflin Co*, 1936, pp. 58-62* 

6 7 Margaret Boeb, Oral Interpretation of Literature 
Maw Yark, The H* w. wiiaeavoY, 1941, pp* SdaCSlf. 
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of speeoh correction and diction reveals the influence of 

this sehool of thought. These teachers gave instruction 

in the production of apeech sounds by mechanical methods. 

They taught that the teeth, llpe, tongues, and palatee 

are mechanically placed for formulating the sound being 

vocally produced.^8 

The aeoond period of speeeh history (18£7-1870) 

featured contributions from Amerlean wrltera and teachers, 

rather than those who were -ritlah. This time was a time of 

eeientifio advancementa ln spsech education* Or, James imsh 

labeled and described the physiology of the voice mechan­

ism end hie theories were the beginning of the study of 

voice science. Today the University of 1sconsin and 

Louisiana state University give special importance to this 

arse of speech training.69"70 It is alao e part of the 

speeeh curricula of most universities and colleges. * The 

6 8 Robert West and Claude Kantor, Phonetics. New 
York, Harpers end Brothere, 1967, pp. 40-102* 

69 Catalogue of the University of fflaoonsin. 1340-
1942, University of Wisconsin bulletin, General Scries, 
No* 2540, Serial Mo* 8756, 1940, pp. 172-176. 

7 0 Catalogue of Louisiana State University and Agri­
cultural and Mechanioal"7?ollcge. 1945-1946, Louisiana ..tate 
University end Agricultural an* Mechanical Bulletin, Vol* 38, 
Mo* 5, 1946, pp* 295-301, 

America 

7 1 Karl Wallaoe, The. History of Speech Education ln 
,, lew York, Appleton-Century-C*rofta, 1954, pp. 428-'4,6"7* 
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pwaaaa, jghe, attainment of a, knowledge of the. science of 

Jfcfcft 2£c*f> !• *» outgrowth of subject matter first empha­

sise* ay Bash*78 

Following the scientific period, speech hietory 

saw the beginning of the use of psychology in its field* 

This parte* was the period af private epeeeh schoolsj 

taaahara in these institutions suggeeted that the thought 

and foaling af the content being apoken or road should be 

exparieacad by the spaaker* They referred to this approach 

aa the "think the thou$it* Method* Today this procedure ie 

geaarally practiced ln departments of speech. This la es­

pecially true in the areas of oral Interpretation and 

actiag*7* The speech objectives, the attainment of ja*g-
^^^••**^^*> ".^^iwp**^***i***i*.*****Miiw**j*e# **BVJW* *w**a***M*aHa 

M B & 1& H^yatura £& 15 J&£ »g£g »n* the training of the 

platform artist* are closely connected to this sehool of 

thought*74 

la 1914 the Speech Association of Amerloa was 

organised by teeehers of public speaking* These teachers 

ware connected with the English departments of their 

7 8 Andrew weaver end Lyman Spioer Judson, Voloe 
Science* Saw Yark, P. 3. Crofts and Co*, 194?, pp* 1-560. 

7 8 Margaret Robb, oral Interpretation of Literature* 
Maw York, Tha H* w. wileorTCo.; 1041, pp* VteZVlV. 

7 4 Mcrthweatero Ual,vars||y ̂ chooi of Speech ftuUetin, 
1940-1°41, p. 14* 
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respective institutions* Some time after this date, epeeeh 

subjects in most collages and universities were relegate* 

to speeah departmenta. Nevertheless, as late as the year 

1945, courses in oral communication ware considered to be 

a part of tha English department at the University of 

Illinois. Sat ln 1945, a fully developed department was 

disclose* ln tha Bulletin of that year*76 

78^olTF*iffi Si I H i n g } BulleteE* 1946-1946, 
Vol. 42, No* 42, 1945, pp. 40-46* 



SUMMARY 

The history of speeeh is divided into foor periods* 

In the first, the Fngllsh elocutionists influenced the 

methods of oral communication being taught in the colonies* 

As the ancients Influenced the uagllsh in teaching rhetoric, 

the English influenced the colonies* 

The Natural eohool of thought and the Mechanical 

school also contributed to the teachin, of the del'very of 

a epeeeh* The Natural school followed natural lawa and was 

an imitation of nature, whereas the -eohanlcal school taught 

by rules and notations* 

The eeoead period evolved the beginnings of scien­

tific Investigations ln connection with speech education* 

Br* Hush's Philosophy oj; Jjbe, Human Voloe was an attempt to 

study tha voloe scientifically. 

Tha third period presented to speeeh teachers the 

Delsarte System* These yeare revealed the relationship of 

speech with psyahology* It was the period of the Chautauqoa 

and the private sehoole of speech* vocationally, the fldd 

laat Its standing in higher education at thla time* 

Prom 1914 until 196?, constructive changes took 

plaaa in tha spaaah field* The speeeh Association of 

America was founded, departmente of speech were organised, 

an* departments within the field were forme** The Natural 
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sohool, the Mechanical school, the scientific metho* and 

tha psychological method continued to extend their power 

in the more modern purposes and methods* 



CKAPTfc* II 

EI.'OOD MURRAY AND SfiM-'CH KDrCATIOK AT DEHVFB OBIVTHSITY 

Since the year 1914, when seven members cf the 

National Council of English voted to organise the Batlonal 

Association of Academic Teachers of Public Speaking, the 

leadere ln the speech field hsve continued to stress oral 

communication with the purpose of establishing an impor­

tant place for the subject in the curriculum of higher 

education. Since before this date there were no provisions 

made for oomaauiication among themselves, epeeeh teachers 

were isolated and their eubjeot waa auberdinated to other 

departmente auoh aa Knglieh* Their academic atatua waa 

inferior and the teachers themselves, in many cesea, were 

merely entertainere who showed the Influence cf the earlier 

elooutlon methods.* 

The year 1914 brought about favorable changes, 

Including growth ln concepts and philosophy* Such growth 

waa indicated la 1917 when the title of the national Asso­

ciation of Academic Public Speakers was changed to the 

Speeoh Association of Amerloa. This ohange in name waa 

1 Frank tf* Rerig, rAn Uiatorioal Sketch of the 
Speech Association of Amerloa," 1961 Directpry o£ the Speech 
Aaaoclatlon of America. Columbia, Mo., The ArtcraftTroaa, 
1951, pp* 15-16* 
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euggeeted by the expansion of purpoeea embraced by the 

epeeeh areas courses in oral Interpretation, speech cor­

rection, debate, end dramatics, as well as thoee in public 

speaking, had evolved during the period between 1014 to 

1917.2 

This variation in subject matter suggested that 

mastering the appropriate ekilla for the activities involved 

ln the courses ie the main purpose in speech training. 

Speech administrators and Instructors, however, continued 

In their attempt to add more comprehensive objectivee. 

During the periods marked by the yeare 1940, 1945, and 1952, 

the obvious purposes were expanded until "speech develop­

ment n waa not only aynonymoua with human growth, but with 

a complete liberal education.9 

Same idee of the extension of speech goals was 

ovideat at Denver University during these three periods* 

In 1940 the development of skills and of alma leading to 

individual and social development was conspicuous} ln 1945 

evaluatioaal purpoeee were recommended alon,; with thoae of 

skills and of aooial and Individual growth} in 195? there 

were added skills in reading, writing, apeaking, and 

2 J2>1*.» P* I®. 
9 Catalogue of the University of Penver, 1952-1954, 

laiiftMS |£Jai2I£*AM ££ £lM!£» v<*« 52. *<>• 9» Denver, 
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listening, and the liberal arts funotion purpose was empha­

sised* 

1* Murray and the Psychologiosl Purposes 

nlwood Murray, professor and chairman of the Depart­

ment of Speech and Dramatics, was reaponsible for extensive 

developments at Denver University* Murrey Is the author of 

the textbook. The speeoh Personality, and various articles 

connecting epeeeh with personality development. He and his 

students initiated the idea of "Discussion Progression,B 

which was developed to supplement forensic activities and 

give experience ln cooperative skills related to speeeh* 

Murrey is a former president of the Western Asso­

ciation of Teachere of Speeeh. He has taught at the Abra­

ham Lincoln High School, Council Bluffs, Iowa, Purdue 

Unlverelty, and the University of Iowa, where he received 

hie Ph.D. degree* He is director of the annual Rooky 

Mountain Speeoh conference and the summer epeeeh institutes 

st the University of Denver*4 

Kiwood Murray did not, in 1940, believe that epeeeh 

had attained its proper aoademio atatua in higher education. 

Under his guidrnoe, speeoh was expanding its goals far 

4 Lionel Crooker, "Who*a Who Among Contributor a," 
The Quarterly Journal of Speech. Vol* 26, February, 194C, 



ELWOOD MURRAY AMD »MP Cil IWJCATIOM AT DSHVTR UMIVF.R. IiT 26 

beyond mere utilitarian objeotlvea.6 His writings sur-

geeted that the acquisition of theee performance skills 

was not enough* Murray waa concerned with speech as a 

field whiah should take a more Important place in the cur­

riculum of the university an* skill courses fell short of 

carrying out that purpose, lie announced alma that were 

eoBoerned with speeeh as a meana for improving the student 

coalally and psyahologleally, and he denied that the teach­

ing of epeeeh skills should be en end ln Itself.6 

While advocating aoolal improvement, Murray empha-

slsed a soolsl integration purpose* His aim was the uee 

af epeeeh development as a meana for promoting group think­

ing and the solution of problemst 

Soelel Integration is meeting sad merging 
of minds and purposes on the best available truth* 
It is the coordinating of forces la a situation to 
permit advance and growth in the aoolal area con­
cerned. At the came time It accommodates end re-
leeeea lndlviduele in line with their potentiali­
ties^ 

In developing this thesis of speeeh educstlon, 

Murray recommended that inetruetore of epeeeh make clear 

tha basic educational objeetlve of merging mioda In aearah 

6 Tbld.* p. 42* 

5 Rlwood Murray, "Speech standards and ..ocial 
Integration,w Jfhe quarterly Journal of Speech, Vol. £6, 
February, 1946, p* 74* 

7 IP***. PP» 74-76* 
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of available truth. According to Murray, such a merging 

of minds prepared the student to make hla special contribu­

tion to democratic government*** 

While the social integratlonel purpose accented 

group thinking, Murray*a second goal concerned the psycho-

logloal development of the Individual. He rmtovrod to 

this goal as the development of the epeeeh personality* 

Murray suggested a close relationship between speech, per­

sonality, and social integration, and the uee of speeeh aa 

a tool for social integration. Speeeh and personality urc 

one and the same thing, since "they grow, develop, and 

become one together*ttd Murray defines peraonality aa "the 

emotional, intellectual, phyaiaal and evaluational aspecte 

of man."10 Growth ln epeeeh ability results ln the develop­

ment of theee factors, sad, since speech and peraonality 

are inseparable, growth in theee aspects meana development 

in speech* 

It may be granted that epeeeh eduoation should 

develop theee faators, since peraonality includes the 

emotional, intellectual, phyaiaal, and evaluational aapeata 

9 Ib id* , pp. 7 5 - 7 6 . 

° Elwood Murray, The 3pooou I ^ r g n n a l i t y . New York, 
J . B. Llppincot t C o . , 1939 , p . 8 . 

10 I b i d . , p . 1 0 . 
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of man* For example, aa the student of epeeoh would pro-

grass In his work, his assignments would mske grester demand 

on his emotional and Intellectual capacities in communi­

cating more complex end complicated ideae* Sueh advaneement 

in training might mean a more intelligent uee of bodily 

expression, aa well aa a more effective use of the voice 

aeehenism. aiailarly, progress in speeoh proficiency should 

lead to a greater ability to evaluate ideas. 

Murray waa not satisfied with giving ooaeideratlon 

only to the healthy personality relative to speeeh training, 

though* He extended hla speech personality purpose to 

inelude those persons who were impeded by deficiencies of 

personality. He described speech personality in terms of 

negative and positive psychological traits of epeeeh: 

Speech behavior, or in its broader as­
pect a, the speeoh peraonality, may bo deaoribed in 
sueh terme as timidity, shyness, negatlveness, 
poise or lack of poise, affectation or sincerity, 
directness or indirectness, aggressiveness or bom­
bast, irony, soolsl Indifference, antl-soolalness, 
and many similar axpressions.il 

Murray regards the speech peraonality goal not only 

as s "cure all" for negative characteristics, but also aa 

means for overcoming egooentrioity. As a consequence of 

his egoeentrlolsm, Murray says, the student ignores objee­

tlve realities and interprets events and situations solely 

1 1 Ib***» P« o9» 

http://axpressions.il
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within the framework of hla own experlenoea, A favorable 

balance between aggressiveness and aubmlaalvaneaa on the 

one hand and introvereion and extroversion on the other ean 

be achieved by meana of an appropriate speeoh program*18 

In 1945 a new epeeeh goal was deaigned by Murray— 

the eva^uatlona} gurpqec* The, evaluational purpoee Intro­

duced e aew trend in tha currleular development of the 

epeeeh area at Denver* Murray advocated that semantics 

should be utilised as a means for evaluating ideas, oeman-

tlas, however, wae not defined, elthough he stressed its 

importance relative to group thinking, aa wall as its slg-

nlfloaaee to the individual'a ability to make intelligent 

judgmenta. He proclaimed that the uee of the eemaatlc 

approach would enable the members of a group engaged in 

problem eolvlng t * reach a mutual understanding of the 

terminology they ware using. As a eonseeuenee of adapting 

this approach, the group would avoid misunderstandings 

likely to occur in the absence of such a method. By ualng 

hie knowledge of semantics, the individual should become 

more objective baeause he might become aware of the differ­

ence between facte end statementa made about them by himself 

or othere*13 

1 2 I°i**« PP« 71-78* 
1 5 Elwood Murray, The. Speech Personality, Pnd edi­

tion, Mow York, J. B. Lipplneott Co., 1944, pp* 513-554. 



ELWOOD MURRAY AMD SPFROH FD«:CATI*» AT DKKVEK USIVH? >ITY 50 

Although it *.a plausible that the semantic method 

of regarding facts and ideas should lead to the development 

of the evaluational aspeet of personality, Murray carried 

the goal still further. Juet as he earlier sought a bal-

anoe between negative and positive aapects of the speech 

personality, he now asserted the value of the evaluational 

objective for purposes of psychological therapy for auoh 

types of students es the self-centered, the Introvert, end 

the extrovert. He believed that the acquirement of objec­

tivity in evaluating ideas should eraae theee peyehologlcal 

characteristics**4 But again, as ln speeeh personality 

development, he omitted the need for diagnosis of the stu­

dent by teaohers properly trained In methods of psyahology* 

f« Speeeh Purposes Disclosed by the Bulletins 

whereas Murray was advocating individual and aoolal 

development la 1940, the Bulletin during that year empha­

sised the mastery of techniques or skills appropriate to 

the varioua coursea of the curriculum. Theae skill objec­

tives were Implemented directly and unoatentatioualy and 

sought to prepare the student for public performances 

and/or teaohlng* In public apeakl-v , students were taught 

to compose ead deliver types of speeohes} in oral 

14 Ibi** 
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interpretation, they learned to expreee voaally tha thoughts 

aa* emotions Intended by authors of various types of litera­

ture* In speech correction, they learned methods for rem­

edying epeeeh defects; ln debate, they acquired the tech­

niques of argiaaentetlon* The radio subjects emphasised 

principles of apeaking, writing, acting, and productive 

methoda. The dramatic courses gave special attention to 

the ability to write a play, to aot ln a play, and to pro­

duce a play. The Bulletin also stated that continued etudy 

af one or more of these eubjeete le* to a apeeiell action or 

to specialisations in one or more of the speeoh areas.16 

In addition to theee skill objectives, the speech 

personality and social Integration purpoeee proclaimed by 

Elwood Murray ware functioning at Denver, according to the 

description of a course celled "Speech Fundamantala"i "Em­

phasis on Individual needs la personality adjustment to 

speeoh situations and the affective use of apeech as a tool 

for human relatione*"** These aime limited thoee advanced 

by Murrey* Whereas he believed that the study of apeech led 

to a aoolal and psychological development, the "speech 

fundamentels" course referred only to personality adjustment 

l* Oatalogue af the University of Denver, 1940-1941, 
Bulletin of Unlvaralty of Denver. Vol* 41, No. 5, Denver, 
Coloredo Seminary, 1940, p* 75. 

1 6 Ibid*, p. 45. 
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to speeoh situations and apeech as a tool for human rela­

tions. This modification of Murray*a aims appesra to be 

more reasonable than the broader ones that he proclaimed. 

In deporting from the study of purposes exposed 

la 1940 and viewing those emerging in 1945, one obeerves 

that, in the aeoond period, alms discovered during the 

first period ware maintained and additional ones appeared.*7 

The course, "Speech Pundsmentsls," mentioned ebove, for in­

stance, was s part of the speech curriculum in 1945* Thie 

indicated that aoolal integration and apeech personality 

had beoene estebllehed goala of the oral eosnmxnlcations 

program.18 Too, Murray's book. The Speech reraonallty. 

had been revised in 1944**9 This publication also accented 

both aoelel Integration and the speech peraonality* 

Murray's continuance aa director of the epeeeh erea at 

Denver University further eubstantlatee the belief that 

attempts were being made to carry oat these alma.20 

1 7 Catalogue of the Unlvereity of Denver, 1945-1946, 
Bulletin o£ University of Denver. Vol. 41, No. 5, Denver, 
Colorado Seminary, 1945, pp. 42-46* 

1 8
 *P**»« P» 4S?» 

*• Elwoo* Murray, The Speeeh Peraonality. 2nd edi­
tion, Kew York, J. B. Lipplneott Co., 1944, pp. vli-564. 

8 0 Catalogue of the University of Denver, 1945-1946, 
p. 501* 
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Objectives daellng with skills were again seen in 

the course description of 1945* Although television and 

redlo were especially atressed, no course in television 

ha* baaa designed* ftadio, moreover, appeared to have become 

a wall developed part of tha speech program* it stressed 

the adaptation of standard and current literature for broad­

casting, the coqalslfelon of knowledge of eeund effects and 

tha development of the ability to construct radio speeches, 

nawsaasts, and interviews*** Public speaking, oral inter­

pretation, apeeah correction, and debate were Ivan less 

amphasle in the gaaaral purposes la 1945 than the others 

mentioned, although thay were attempting to oarry out pur* 

posee elmilar to those recorded in 1940*22 

A course title* "Language as Human Adjustment* in 

**** Bttllotla of 1945 showed that the evaluation purpose 

euggested by Murray was operating at Denver* It included 

such alms as tha following i 

To improve orlentationa and adjustments 
through methods of gaaaral semantics and to 
underatend the mechanisms of evaluation as re­
late* particularly la dealing with linguistio 
an* symbolic behavior.«5 

8 1 Ibid*, pp. 218-222* 

** Tbld*. pp. S17-219. 

•* Ibid., pp* 615-551. 
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A. The Service Function Purpose ln 1945 

In 1945, according to the Bulletin, a new c^al 

developed, it was identified as tjhe service function pur-

poee* This aim accented the possibility that the epeeeh 

curriculum could extend its many aervloes to other depart­

ments of the Univereity. The aervloe function purpose 

provided "students in every department, Including the pro-

feselon&l and vooational areas, with suitable opportuaities, 

services sad guidance in speeeh development."24 This exten­

sion of purposes aealsted in the fulfillment of Murray*a 

principle of eoclai integration. Murrey had stated pre­

viously that speech teachers should make the merging of 

minds in search of the best available truth an educational 

objeetlve, making no allowance for the knowledge necessi­

tated for euch an objective, the service funotion made pro­

visions far their neglect of content. Students would come 

prepared to discuss problems related to the subject matter 

taught to them ln their various fields of concentration* 

Like thoee purposes relative to skills, social 

integration, spaeeh personality, and evaluation, the service 

funotion purpose was being Integrated into the apeech 

ourrleulum at Denver before or during 1945. A new subject 

** Ib**»« PP» 42-45* 
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labeled "General Semantics Applied to Dualneea and Profes­

sions" embraced tha following almas 

To aid persona in business and the pro­
fessions to apply new techniques of evaluation, 
adjustment and reaction to everyday situations} 
to demonstrate the techniques for attacking cer­
tain personal sales, advertielng, teaching and 
supervisory problems*85 

B* The school 9t the Theatre la 1945 

Aa these epeeeh aims appeared to expand, there wee 

evidence that the speech curriculum was becoming more 

highly speciallead, whereas la 1940 the area waa Identified 

as the Department of Speech and Dramatlaa, ln 1945 it had 

been divide* into two unitsi The School of Speeoh and the 

Sehool of Theatre*** Aa examination of the purposes of tha 

School of Theatre also brings into sharp focus the objec­

tives of tha Sehool of Speeoh* Since the two schoola were 

closely integrated, it was apparent that goals of aoolal 

Integration, speeoh parsonslity, an* evaluation purposes 

operating at tha School of Speeah ware being recognised 

by tna Sehool of Theatre* For example, social Integra* 

tloa should result from the group thinking which courses 

la aatiag, diraating, and dramatic production Involve*} the 

Ibid., p. 220* 

JbJ£*, p. 71* 
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aspects of personality should be developed by the dramatic 

student, since growth in emotional ability might be pro­

moted by Interpreting various oharaotcra in dramatic situa­

tions] Intellectual abilities should be encouraged by the 

literary analysis and the production planning- which thea­

trical aotlvltlea demanded} evaluational skills should 

increase, since proper values as to genersl artistic tastes 

should be oonstently kept in mind In the various factors of 

dramatic entertainment. Finally, the evaluational purpose. 

with semantics as its method, could be attempted, since many 

students taking part in dramatic projects should need to 

agree on meanings of the playwright* 

Regardless of whether or not these speech purposes 

were recognised by theatrical Instructors, the 1945 bulletin 

emphasised tha acquirement of vocational skills both In 

general aims of the school and ln oourse descriptions* 

These courses in acting, play production, directing, and 

play writing, though, were similar to those viewed in 

1940*87 But in 1946 two additional types of subject matter, 

religious drama and educational theatre, were introduced* 

Religious drama included the production of religious 

pageents, musical religious piaya, and religious drama 

playa. The educational theatre gave consideration to 

8 7 Xbi*** pp. 218-226. 
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instructing prospective teachers la methods of putting 

on plays for ohildrea of all grade levels.28 

7h* Qallotln* la clarifying the acquisition of 

vocational skills for theatre, emphasised three types of 

general purposes. The first referred to specialists who 

deelred to follow the theatre as a profession} the second 

gave consideration to specialists who wished to teach drama; 

and the third streaaed theatrical training to provide an 

avocation for lei cure time.8® 

There might be two explanations for theatre £oala* 

not bring SB highly developed as those of speech. First, 

there Is the broad scope of speech courses and the more 

limited range and specialised nature of dramatic courses. 

while epeeeh training fulfills a need for all atudente, 

dramatics encourages those who possess special aptitudes 

for such creative arte as scenery design, pley writing, 

aeting, coetumlng and directing* Secondly, Flwood "array*a 

pabliaatlons emphasised speeeh, while publications relative 

to theatre were not available* 

8 8 Ibid*, pp. 218wpg6. 

8 9 Ibid., p. 71. 
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C. The Division of Common!cations la 1962 

la comparing the growth of purposes of 1940 and 

1946 with thoae whloh predominated in 1952, it la algnifl-

oant to note that the organization of the School of Theatre 

and the School of Speech ln 1946 waa only the beginning of 

the trend toward specialisation in the speech field* By 

1952 the entire curriculum st Denver University waa divided 

into alx divielona, each of which wea designed to aervlce 

spaelfie dlaeiplinee euch as art, science, and aoolal sci­

ence* That division which most concerns this atudy waa 

called the Divlelon of Communieatlonc} it waa, in turn, 

subdivided into five separate, hut highly Integrated areas 

of besle communications, journalism, radio, apeech, and 

theetre.50 

In order to offer an Integrated course of atudy to 

the student, the Divlelon of Communications outlines and 

defined three levels of study, each having its own objec­

tives* The first level or course of study centered around 

training in writing, reading, specking, and listening, and 

its prinelpal aim was "pereonal-social*" The aeoond level 

permitted the student to choose one or more of the media of 

eommunleation euah as radio, speeoh, theetre, or journalism 

5 0 Catalogue of .thft University of Q^mrnr, 1952-1954, 
pp. 1-4* 
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far the purpose of exploring the personal and aoolal Impli­

cations la tha particular area or areas. The third level 

gave students opportunities for specialising in one of 

theee fields for the purpose of acquiring appropriate 

skills.5* 

The functioning of the Division of Communications 

appeared to resolve the conflict between Murray's speech 

philosophy of 1940 and 1945 with those emphasizing the 

objectives oonearned with akllla recorded in the Bulletin 

during thoae two periods. For example, the peraonal-social 

goals of the flret two levels, shown in the 195? Halletin* 

paralleled the individual and aoolal developmental goala 

Involved la Murray's purposes* Since the third level 

aeceated specialisation in one of the areas, there was a 

compromise of the individual and social developmental ; ur-

poses with those relative to skills. Fach of these three 

levels of study within the Divlelon of Communications dis­

closes purposes of faateriag social integration, developing 

speech personality, sad acquiring skills* 

a* Basle Cotenuniactions - The purpoeee of the 

development oiT $M speech personality and aocisl integration 

and aeoairln/? skills constituted the very aubatance of the 

five separate areas af the Divleloa af Commanieatlonst 

a i Iol*»« PP» 27-28. 
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besie cosaauaications, Journalism, radio, epeeeh, and thee­

tre* Ac early ao 1946, Murray*a remarks about basic com­

munications ehow that the following objcctivea were at the 

heart af the eatire program t 

The University of Dcaver program ia con­
cerned firet with communication skills—reading, 
writing, apeaking and listening—-eeeondly, with 
the personality of the communicator, and thirdly 
with the social responsibilities of the speaker 
aad writer as a member of society*52 

Mot oaly were theee three objectives emphasised 

la the Haslo Communioations progrsm la 195f, but the evalu­

ational purpose waa also advooated, with general semantios 

again etreaaed aa its method. 

In focuelng merely upon overt skills of 
reading, listening, speaking aad writing, we 
negleot the silent functioning in the personal­
ity* Levels of unspoken functioning (percep­
tion and Interpretation) underlie all spoken or 
liagaietie behavior* Evaluation of theee lavela 
mast be appropriate If the overt behavior ia to 
be coaelstently adequate.55 

Although the above did not elarify Murray'* meaning 

in the nee cf semantic ekille la reeding, speaking, listen­

ing, and writing, a further survey of his gosls for baalo 

communications exposed hints of its meaning when he eald 

that the llatenlng student should respond appropriately 

5 8 Klwood Murray, ejfc aj*, "A Functional Core for the 
Basic CoGpruni cat ions Course j g h e Quarterly Journal of 
Speech. Vol* 52, February, 1946, pp. 252-?44. 

55 ibid.. P. «tt* 
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to the Important and unimportant facta about whloh a word 

map had been constructed.54 Re further clarified this by 

claiming that, in apeaking and wrltln , the objective is 

to make statements appropriate to the facts under considera­

tion and to the audience, and the appropriateness of one*a 

evaluation of facta and of hla audience appears to be the 

first point of focus from which all the procedures of a 

communications course take their departure.56 

b* Radio - Basic oommualostioas waa not the only 

area In which these objectives were pursued* An examina­

tion of the radio area indicates that it, too, placed par-

tieular etress on reading, writing, apeakim-, and liatening* 

To carry out the objectives of writing, the etudent would 

write continuity, narrations, dramatic dialogues, and news 

reports* His reading waa executed by means of various 

types of manuscripts before the microphone. His speaking 

skills were developed by meana of announcements and acting, 

and his listening abilities were lnoressed through his 

analysis and criticisms of theee came programs«56 

A second part of the radio area was televlaion, 

whiah made its on try into the oral oosuauni oat lone program 

54 ibid.. p. 255* 

55 ibid., p. 242. 

5* Catalogue of the University of Denver. 195^-1954, 
pp. 27-99* 
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between 1945 mad 1959* The objectives accented skills 

utilised ln programming, manipulation of cameras, and 

carrying out new program concepts*57 

a* Journalism - Journalism, the third area, also 

suggested goals concerned with skills, social integration, 

spaaah peraonality, and evaluation. It included subject 

matter concerned with writing and also gave coneideratlon 

to courses taught ln conjunction with radio whloh emphasized 

the functioning of news departments and news policies,3** 

d* Theatre - Theatre continued to focus on objec­

tives of skills in eouracs in lightin;, costuming, scenery 

building, directing, acting, end play writing* But since 

this divlelon was, ia 195?, closely associated with other 

divisions af communication, goals of social integration* 

opcech personality, and evaluation might aleo be expected 

to operate* In regard to ooureea, religious drama had 

been discontinued la or after 1945* Moreover, aims for 

the teaching cf teachers ln methods of teaehlag dramatics 

at various grade levels were again atreased aa in 1945, 

and two new eoureea, In motioa ploturea end history of the 

theatre, emerge* ln 1952*59 The objectives of the course 

5 7 Ibl**. PP» 27-29. 

58 ibj**. pp. 55-56. 

5° Ibid*, pp. 41-44. 
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la motion pictures included the appreciation of aesthetic 

valuee, the study of history and development, a knowledge 

of theory, practice, and principles of camera techniques, 

and an underatendtng of how to preeent ideas, emotions, 

aad incidents by filmic roeana. The history of the theatre 

encompassed a comparison of historical and modern theoriea 

of aetingt en execution of projects which illustrate varioue 

periods of aatiag styles) a survey of preeent-day Influ­

ences | trends, techniques, aad procedures of world theatre 

cad a atudy of stylos and costumes of various periods of 

history*40 

e. Speech - As the last area ln the Division of 

Communications, speeah obviously promoted aoolal, individ­

ual aad evaluational growth, sinoe these goala originated 

within speeeh itself* Aims directly concerned with indi­

vidual growth, for example, were stressed in the field of 

speech In 1962* They were epplloable to the four aspeota 

of personality suggested by Murray. The intellectual 

aspect was implied In such alms as giving attention to 

individual neede and potentlalltlee of $nm etudent jin hie 

ability to think OP his feet, to organ!so thinking, to 

construct and deliver a, logical argument and .to. pu£ Into 

practice fundamental principles of apeech composition. 

4 0 ">**•« PP* 41-45. 
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Influeaeea on the emotional footer of peraonality were 

apparent 1n such object!vee ea the, study o£ motivationi 

the xise of suggestive techniques and ethics in persuasioni 

the study of rhythm, meter, and forms of poetry for the 

presentation of programs and interpreting plays and other 

forms of literature. The physical aspect waa represented 

by objeotlvea In developing vocal quality, overcoming 

speech defects caused by oral abnormalities and putting 

to use bodily expression when speaking.4* ninoe the avelua-

tional faetor of peraonality had grown into a apeech object­

ive, the general purpose of the evaluational aapeot waa 

llluetrated by sueh specific elms as making a proper evalua­

tion and effective tranemisalon of thought from the printed 

page to an audience. Finally, theee evaluational techniques 

were applied to public apeaking and rhetoric42 

It waa obvious that purposes of skills, aa well aa 

thoae of social integration, speech peraonality. and evalu­

ation, were atreaaed throughout the apeech curriculum 

since they were an integrated pert of oral eommunloatlone 

subjects. In 1952 those skills necessary to public speak­

ing, group discussion, oral interpretation and speeoh 

correction were similar to thoae ln 1940 and 1946*45 

4* Ibid*, pp. 41-44. 

4 8 Ibj*** pp* 41-45. 
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o* The i-iberel < ducj-tion Function in 1952 

Before or during 1959, however, the last goal 

dlseloeed et Denver was added to the speech area of the 

Divialon of Communications* It was labeled the liberal 

education function purpoee einoe it recommended that the 

general aim of speeeh education waa that of having the 

functions of a liberal education. 'Ike the purpoaea regard-

lag epeeeh personality and evaluation, whloh hold that the 

fulfillment of their objeotlvea mlrht cure peraonality 

defects, this purpose also made questionable elaima on one 

area of education. Three divlaioaa of aubjeet matter were 

cited as proof of thle function, the ertletlo area, the 

rhetorical area, and the eeientifio area*44 

Since epeeeh in 1962 waa cloaely integrated with 

theatre and redlo, thoae potentially creative aubjeote, 

along with that of oral Interpretation, might oompriae the 

artistic area* The rhetorical area might aoneiat of methods 

in speech eomposltionj the eeientifio area included logic 

employe* ln speeoh making, as well aa the aolentiflc ap­

proach uaed in epeeeh correotion end various faetore ln 

stage production*46 

4 5 **>**«« PP* 58-44* 
4 4 Ibi*,. pp. 58-40. 

45 Ibid., pp. 58-44. 
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5* Soma Implications of Speeoh Purposes st Denver 

Tha epeeeh teacher, after examining the speech 

curriculum at Denver Univorsity, may wiah to re-evaluate 

his own speech purposes. Be attempts to determine whether 

he demands enough from speeeh claaaes to justify the work 

on an academic level, or if he merely teaches ekilla to 

meet the vocational needs of the student, giving little 

consideration to the content of hla courses. Diacovcrlng 

thla to be true, he seeks causes for the absence of goals 

dealing with a more academic approach* He may decide that 

much which is called "content," eueh aa "the artistic, 

rhetorical and scientific areas of the liberal education 

function," Indicates a superficial viewpoint. It mekee 

exaggerated demands on the speech curriculum* Voreover, 

he etudiee other purpoeee at Denver while evaluating his 

own. He must make judgments regarding aims for developing 

speeeh personality, aoolal integration, and evaluational 

ability, and he must clarify hia attitude toward the seman­

tic method* 

After making a final eetimetion of apeech education 

at Denver, he oomeo to one cf three decisions. First, he 

rejects all tha alms, believing them to be unsuitable for 

his own department; he nay believe that there are too many 

objcetlona crowded Into one curriculum to make anything 

affaativa. Seoondly, he eceepta the epeeeh goela at Deaver 
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aa they atand. Finally, he may accept them, but ln modera­

tion. 

If he should choose to modify the purpoees euggeated 

by Deaver, It ia possible that the study of drama, radio 

drama, and oral interpretation will serve as the artistic 

area af the liberal education function. These studios will 

Include the analyala of literary selections and the maater-

lag of ekille for interpreting them orally. Courses in 

epeeeh correction involving studies in physiology and 

physios represent the scientific area, end aubjeote ln 

epeeeh composition and delivery fulfills the rhetorloal 

area* Raphael a would be place* on the development of per­

sonality ln elaases ln public epeaking, oral Interprctatien, 

and theatre* Activities included in theee subjects should 

make the student more confident, end better edjueted so­

cially and Individually* Social integration of the student 

will take place in projecta in group dlscuealon* Semantics 

may he used as a tool for creating an understanding between 

the members of saoh groups* 

The adminietretor, as well as the teacher, may be 

offcote* by the organisation of the speeeh curriculum at 

Deaver* 3eoauae of the hietory of epeeeh at Denver in 

1940, 1946, aad 1952, the administrator may, if he aeee 

fit, ehooee one of the three typee of curricula viewed 

dariag those yeara. The flret includes all apeeah and 
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theatre subjsets ia one department* The department made 

no ellowaaoas for specialization in any one subject. The 

student mast have e general knowledge of the field aa a 

whole* Secondly, aince the purposes of speech and theatre 

are dieelmilar In many respects, he may decide on emulating 

the second type which divides speech matter ln two units, 

the Behool of Speech and the School of Theatre. Thirdly, 

he may departmental!s« the Speeeh Department* not only 

would this Inelude such departmente of radio, theetre, 

speeeh, and apeech correction, but a baalo oommunications 

program with alms of learning to write, apeak, listen, end 

reed might be added to the program* 

If he deeldea to reorganize the deportment accord-

lag to one of the plena cot forth by Denver, the adminis­

trator must concern himself with a number of considera­

tions. He fives attention to the number of students en-

roiled la speeeh, to decide upon the number of offerings* 

He decides whether he is educating atudenta to beoome 

epeolallsts or is he interested ln their having a know­

ledge of the entire speech field* He will be aware of the 

limitatlona of hla budget and ask himself if it is suffi­

cient to equip departments of theatre, departments of 

radio and television, aad departaeats of speeeh correction. 

He questions himself concerning the needs and demands of 

atudenta. Should ell subject matter be made Important 
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or should eourees be emphasised, which meet etudent needs 

sa* demanda? As a result of the answers to theee queatlons, 

an* answers to other questions aa appropriate, he deter­

mine a the type of epeeeh curriculum which will best benefit 

his college or university. 

It ia doubtful theee apeech euhjeote could hope 

to compete with an eatlre liberal arts education involving 

ertietio, rhetorical, and scientific ereaa aince ita primary 

aim was the promotion of various phases of oral oossmutlca­

tion* If thoae phases were interdependent with other 

departments comprising the liberal arts curricula, then 

speeeh would be fulfilling a liberal arta function. For 

instance, ln order to learn to interpret various types of 

literature, a background of literary knowledge is essential. 

Thla knowledge, however, should be dependant on the £nglleh 

Departmeat, since oral interpretation claeees are concerned 

with teaching techniques of oral interpretation. The oral 

Interpretation of literature adds to literary understand­

ing, but it doea not replace the study afforded by well 

organised courses in literature offered by English depart­

ments* Moreover, although eeientifio knowledge le appli­

cable to tha etudy of epeeeh correction, the student le 

ultimately intereated in the correction of apeech defecta 

aad hla eeleatIfle background ai;ht well bo obtained from 

deportments whloh aake aclentlflc specialisations their aim. 
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Much that la true nt theee subjecta night be sal* of other 

eoursee la speech which are oloaely related to oontent aub-

Jcots ia other departments. It must be admitted, moreover, 

that courses la oral communication often enhance and late-

grate with certain liberal arte subjects, bat speech, like 

other areas, has Its own main purpose to fulfill end that 

le the development of effective oral ooanunlaction* 

Mat only doea tha apeech department as a whole 

appear to make pretentious claims on the subject matter 

af oao department, but the goele designed by 3Iwood Carrey 

ere also somewhat ostentatious regarding the educational 

goals which they aim to achieve* For Instance, la the 

purpose of aoolal integration, Murray considered training 

ia speeoh aa* la thinking as being aarrie* on aimultaneoualyi 

he aada no allowances far subject matter neeeaeary for euah 

thiaklng. Bat where did tha etudeat secure sufficient 

knowledge Involved la the solving of problems and in find­

ing the beet available truth? Mo doubt appropriate researah 

might meat his needs, but eueh researah Implied that the 

members of tha group had attained some background ln tha 

varioue areas being dlsouesed ln order to approach the 

aaaaeeary Invaetigatiaaa adequetely. Since It waa dependent 

on tha content derived from other fields of study, this 

parpoee aeemed comewhat preeumptuoua when limited only to 

the etudy of epeeeh. 
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There is just1floatIon for concluding, neverthe-

lees, that some four reasonable objeotlvea are indicated 

by the general speeeh purpoee of aoolal Integration. First, 

if subject matter from other fields were utilised In the 

functioning of this goel, apeech aoted as an lategretional 

center for other unlverelty subjects. Secondly, the group 

thinking involved contributed to the soelal development of 

the aembere of the group. Thirdly, techniques la discussion 

were acquired. Finally, abilities in the individual's oral 

thinking were developed. 

A review of Rlwood Murray's second epeeoh objec­

tive, the development of the epeeeh personality, like the 

social integration purpoee, enoompesaea a greater area than 

the epeeeh curriculum might juatlflably include* Although 

it is possible in oral communication to encourage the over­

coming of timidity, ever-submisslvenesa, over-ag^reaalveaeaa 

cad egeoontrlolty during participation ln a speeoh activity, 

It is likewise possible that these negative characteristics 

might continue to bo manifested ln other life situations. 

•array's fsllsoy waa ln the ignoring of causes which 

led to these negative ehareeterlsties. Sueh deficiencies 

might well heve he* their origin In an early period of the 

life cf the student. It would be neoesaary, therefore, 

that aome dlagnoala be made of hla peyehologlcal background 

ln order to understand and. If possible, remove the oeuaea 
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of the undesirable peraonality traits. Sueh e procedure 

would require that the apeech Inatructor be trained in the 

neceaaary payehologleal procedures or that the apeech 

Department receive adequate services from the Department 

of Psychology* 

Murray recommends that certain types of speeoh 

tests be ivon to the student to determine hla difflcultica 

and that corrective apeech projeete be assigned to him in 

order to correct them. In addition to the possibility that 

this therapeutic approach might fall to remove the defl-

eleneiae it act out to correct, an even greater danger 

Ilea in the harm that could be done to the student through 

inept and Incompetent handling* do, not only ie there a 

poasibillty that the prescribed apeech projects might not 

remove the personality deficiencies referred to by Murrey, 

but harm to the etudent could result. For example, a boy 

who, in hla early youth, had been the victim of a domineer­

ing father end had had a need for becoming extremely sub­

missive might beoome more ao ln a speech claaa where the 

instructor, untrained in peychological techniques, was 

dictatorial in manner; or the student might, if he waa 

aware of his falling, try to compensate by appearing more 

aggreaslve than hie real feelings would warrant* 



SUMMARY 

This study brought to light Important aspects of 

the development and history of speeeh purposes at Xionvor 

University from the year 1940 until and Including tha year 

1952. The exact period of the beginnings of the various 

phases of this growth was not always determined because 

only the years 1940, 1945, and 1952 were stressed; yet the 

results of the expansion of these objectives during the 

years between these three periods appeared to emerge during 

the yeara mentioned. 

In 1940 purposes in speech gave prominence to 

ekllls, social integration, and speech personality. Skills 

ln various areas of the field of apeech were ahown in courae 

descriptions In the 1940 Bulletin. Social integration and 

speeeh personality were purposes propoaed by -iwood Murray, 

the chairman of the department. Theee latter goals appeared 

to be more comprehensive than the subject matter of the 

field might allow* 

Ia 1946 these purposes were still evident and two 

more elms came into view, the evaluation and the service 

function purpoeea. The first of these introduced the study 

of semantics and the latter recommended that speeeh be 

taught to students majoring ln other areaa of the Unlveraity* 

Moreover, in 1945 a trend toward greater specialisation ln 
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courses in speeoh was shown when the Department of Speech 

and Dramatics waa divided Into the School of Speeoh and 

the School of Theatre. Too, courses ln television revealed 

that the subject was an Important part of the curriculum. 

Ia 1952 this trend in specialisation of the area 

waa carried further* Rot only wore theatre and apeech 

aeperate units, but radio, which Included television, alao 

beoeme a separate eeetion. The three fields were included 

ln e aajor divlelon of the University, the Divlelon of 

Comauaiactlone. Thla divlalon made allowance also for 

basic eommunioatlone emphasising reeding, writing, speaking, 

an* journalism. Finally, a new epeeeh purpoee, Identified 

aa the liberal arta function, was revealed. 



CHAPTS-h Ill 

SARFTT, THE DFARf AKD CULTURAL S?EfCH PUi'fOSIS 

AT woifTHuPrttFRh OwIYIIvSITY 

Whereas the School of Speeeh at Dotivor University 

evolved from the Department of speech and Dramatics ao 

late as 1945, the School of Speech at Northwestern Univer­

sity exleted during the flret period of this etudy, the 

yeer 1940. Thie earlier developmeat of the Sehool of Speech 

at northwestern waa also indicated by other similarities 

between the two eehools. The liberal arts function purpose. 

for laetanee, which oharaeterlsed Denver in 196P, was ln 

operatloa at Northwestern ln 1940* Further, while ln all 

three periods at Denver University only one man, Jlwool :"our*-

ray, disseminated his ideae of epeeeh purposes through 

scholarly publications aa early as 1940, numerous North­

western feeulty membere had already published a variety 

of books dealing with epeeeh purposea. Aa a consequence, 

apeech objeotlvea were highly developed and well defined 

by 1940* 

To a considerable degree, the origin of the speech 

curriculum at Northwestern accounts for ita early growth 

ln ourrlouler purposea. The School of Speech, known aa 

the Cumnock School of ratory, was founded in 1873 by 

Robert Cumnock end offered s two year professional courae. 
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In 1915 l>rt Cumnook retire* aad Ralph Dennis was elected 

dean. In 1920 the nemo was change* from the Sehool of 

Oratory to the Sehool of Speeeh* in 1921 e four-year 

course leading to a bachelor*a degree was Inaugurated. In 

1929 graduate study for a master*e degree was offered, and 

in 1956 the first i'-h.D, was conferred.1 

This brief history of the school of Speech dleeloses 

the part it playa* la the history of speeeh education. The 

Cumnock School of Oratory was one of the prefeeelonal 

eehools which undoubtedly exerted a great Influence upon 

epeeeh training during the period from 1670 to 1 14.2 The 

eohool was also aa example of the development of the epeeeh 

curriculum during the later period of 1940 to 1962. Thie 

later development is revealed ln cultural purposes of 

artistic, rhetorlaal, an* scientific faatore of e liberal 

arte education. The alma included the attainment of stand­

ards of judgment J& literature ev-lve* from eubjeote la 

oral interpretation and theatre; the. development of the 

ability to evaluate ideas, using the semantic method orlci-

natlng In clasees in somantlas end discissions! specking; 

J Bprthwastorn University school of Epeeeh jfflletln, 
1, Vol* 40, HO* 46, Rvanston, nitnoie, Northweatem 1940-1941 

University, 1940, p* 10* 
8 Margaret Robb, ;»el Interpretation of Literature* 

Hew York, Tha H. »• Wilson Co*, 1941, pp. m^ESS* 
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and the acquisition of a Igaowledge of man* a cultural his­

tory* aa a result of studies in rhetoric, oral intcr*r,-sta­

tion, and theatre.5 3ther speeeh objectives proadnenfc 

during this period were the development of character, the 

development; of the. platform artist, and £he training 2l 

j&g. «?««e^ teacher.4 

At Sorthwestern during this period, various teachers 

were partially responsible for these goals. The moat out­

standing of these included Ralph Dennis, James jteBurney, 

and Lew Sarett* because of hla significance as an educator 

at Morthweetera, aa well as his influence on the entire 

epeeeh field, Sarett will be given first consideration. 

1. Sarett and the Artistic and Rhetorical Divisions 

It is doubtful whether any man during the yeara 

1940, 1945, and 1952 exerted a greater influence on apeech 

education in the School of Speech at Korthweatern Unlver-

aity than Lew Sarett. Ralph Dennle, Dean of the school 

of Speeoh for many yeera, onoe acid of him, "When they 

cut Lew off the pattern, they threw the pattern away; there 

haa never been another man like him and probably never 

5 
1940-1941 

Sorthwoatern Ualvarsity School of Speeoh Bulletin. 
, Vol. 40, ao. 46, pp. 59-47. 

4 Xbld** P. 14* 
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will bo."6 James T!. MoBurney, the aucocaaor to Ralph Dennis 

aa dean of the School of Speech, said: 

He was a powerful foroe in shaping the 
policies of the School of Speech end through his 
professional writing and hla many devoted stu­
dents, a powerful foroe in shaping the develop­
ment of apeech education in America. Hla books, 
§M£3 fflaalplag Si Saaaaft and Jaeeehi A High 
School Coursernavo been uaed by atudenta in high 
schools, colleges, and universities all over 
America.6 

Dean MoBurney further stated that Lew Sarett ln 

hie role as a teacher ranked with the greatest. He had 

no peer* For Lew Sarett and hla atudenta, every olaaa 

hour was an event carefully planned and carefully executed. 

According to MoBurney, Sarett waa time and time egain 

acclaimed the most popular teacher on the Northwestern 

campus*? 

Lew Sarett was bora May 16, 1388 and died August 14, 

1954* He was educated at the University of Mehigan, Belolt 

College, Harvard University and the University of Illinois, 

and he received honorary degrees from Baylor University and 

Belolt College* He waa a profeeaor of speeoh at North­

western Ualvarsity from the year 1920 to the yeer I960. 

6 James H. MoBurney, "Lew sarett,* The. Quarterly 
Journal of Soeeeh* Vol. XL, 1964, pp. 371-572. 

* Ibid., p. 572. 

7 IM*«* *• 572. 
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For many yeare Sarett held a distinguished position 

on the American lectures platform. In 1 Ml he published 

hl» Collected Poems, and in 1921 he won the Melon Hoire 

Levison prise for poetry*® 

Concerning hla teaching, Lew Sarett clearly repre­

sented oaly two of the three divisions of the liberal arts 

education which the School of Speeeh at northwestern Univer­

sity proposed* Although he did not contribute to the 

scientific disciplines, he .lid represent both the artistic 

and rhetorical divisions, in the artistic area in 1940, 

for instance, he taught a course dealing with the science 

of poetry, etreeelag rhythm, meter, stanza patterns, types 

of poetry, figurative language, and Imagery* In the rhetor-

leal area, he taught a oourac accenting speeeh teehniquee 

and speeeh eomposltloa to be used ln persuasive speaking*9 

la 1940 Lew Sarett, going beyond Interest in artis­

tic form, gave strong emphasis to speeoh goals involving 

direct sad conversational oral oomaunlcation aa opposed to 

exhibitlonlstlo speaking, the development of character. 

the training oX ̂ tjhe, platform artlet. and the, aoquialtlon 

of apeech skills.*0 In the aim suggesting direct and 

9 Ibid*, p. 571* 

9 Korthwcatem Unlverslty school of apeech Bulla 
1940-1941, Vol. 46, Ho. 46, pri, 39-4^. 
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converaatlonal coamun*cation, he etrove to banish artifi­

ciality in epeaking juet as speeeh education had striven to 

overcome the unaoademle teaching of elocution of an earlier 

day. h'e believed that the primary Justification of speech 

was the communication of Ideas, stirring up corresponding 

ideas and winning a response to ideae* He asserted that 

the speaker should cultivate simplicity, sincerity, natural­

ness, an* a conversational style*** He opposed the exhibi­

tionist because he violated such quellties of speech: 

There la, therefore, little place, if any, 
for exhibitionism ln speech, ''peach should not 
be used aa an opportunity for showing off one's 
powers. If, consciously or unconsciously, using 
hla opportunity to exhibit the grace of ©aturea, 
the senorous qualities of his voice, and the 
flneese of his language, hie aim ie low. More­
over, his efforts &rt largely futile. vor weary 
decades speakera, deelaimers, orators, inter­
preters* of literature and elocutionists have prac­
ticed exhibitionism.12 

Hext tc hie purpose of cultivating simplicity. 

naturalness. and converaatlonal style. Sarett placed empha­

sis on the development of character* fchen discussing this 

parpese, he considers a subsidiary objective, the promotion 

of self-expreaslon. of whloh there are two attriluteal 

1 0 Lew Sarett and is. T. Foster, Maslo ^rlnclplea of 
Speeoh, Kew York, Houghton--iff11n Co*, 1956, pp. 58-49. 

1 1 Ibid.» PP« 15-1*• 
W Ibl*.* p* 15. 
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Self end expression. Consciously tha epeekar expresses 

his Ideas; unconsciously he reveals character*!9 He devel­

oped hie idea of character further when ha acids 

By 'character* we mean thoee qualities 
whloh chiefly distinguish one man fro a another* 
Character is what a man le; personality is what 
the audience seest but what a man is and what 
the audience aees are really synonymous* Often 
character Is thought of solely with reference 
to morels* Ho doubt morals make for character, 
but other factors enter in* They range from 
virtues that are the finest flowering of civili­
sation to primitive, brute* physical vitality, 
animal euaalag an* good will.l* 

surrey at Denver University named four aspeote of man that 

he regards as "personality," tha phyelaal, intellectual, 

emotional, and evaluational aspaats; Sarett wrote of three 

factors of "character*'t The body, the heart, and the 

apirit. To Sarett, personality "was the sum of the attri­

butes of men which other men see or feel*"!** 

Character is developed, according to Sarett, by 

acquiring such traita es strength, capability, virtue of 

aind, courage, will, and emotional etablllty* To acquire 

theee traits means to fight a aense of inferiority, which 

is a oauaa of stage fright* These negative aharaeterlstlea 

Bight be overcome by fighting them la day by day social 

15 Ibift** p. 20. 

1 4 J&I4*' PP* 5-20. 
1 8 IM**, p. 20. 
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oontacte. Symptoms of these deficiencies are disclosed 

by the individual*s averted eyes, by his shyness, his 

apologetic air, and his conteatment with being a follower.I6 

aarett'a third ooel, the training of the platform 

artist, gave prominence to the principle that great art 

conceals art* whether ln writing, painting, or speaking, 

the techniquoa of expression should be unobtrusive* ">reat 

art ln oral communication la marked by simplicity, sincer­

ity, spontaaeity, and effortlessness. According to Lew Sar­

ett, when the audience marvels at how a speaker enleavora 

to achieve effeeta, it la not disposed to respond to what 

he cays**7 

As a fourth speech goal, Sarett advocated skills 

neoeassry both to the delivery of a speech and to the com­

posing of the speech* This fourth speech goal properly 

belongs to the rhetorical rather than the artistic srea of 

speech, for surely the composition of a speech ia essen­

tially more a rhetorical than an artletie problem. In 

regard to the objeotive of the acquisition of appropriate 

JlaUel ISL delivering Jhe. speech, he proposed the prac­

tice, ln private, of exercises involving techniques rela­

tive to force, time, melody, voice, diction, and bodily 

15 {bl*** pp* 58-62. 

1* Ibl*,. p* 16. 
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action.1Q Thea considering skills in rhetoric, he recom­

mended psychological methods such aa appealing to the eao-

tiona aa* basic desires of the audience and he further 

suggested methods of logical development employing induct­

ive and deductive reasoning, analogy, and the utilisation 

of principles of ocuae and effect*19 

la 1947 Lew Sarett*a force in the shaplnr of apeech 

goels at the School of Speech at northwestern University 

was again obvious* During that year a symposium waa held 

at northwestern ln order to evaluate the place of the eom­

munleation akllls program Including reading, speaking, 

liatening, aad writing in the speeoh curriculum. This pro­

grsm was the seme as that advocated by Denver University. 

In denying the practicability of such « program at /North­

western, Glenn Mills, a speeoh professor of that institu­

tion, quoted the speeeh oals of Lew sarett as being the 

important ones at the School of Speech* Mills insisted that 

goels being practiced et Deaver were not ln keeping with the 

educational alma of Lew Sarett#*° In 1946 Sarett waa atill 

teaching courses representing the artistic and rhetorical 

18 Ibid** pp* 192-506. 

1* Ibid., pp, 598-614* 

20 Qlena Kills, "Speeoh In a Communication Course," 
The Quarterly Journal of Speech. Vol. XXXIII, February, 
19*4*7, pp. 40-4a* 
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divisions.2* 

In 1952 the influence of Sarett continued to be 

felt* Significantly, the bulletin acknowledged the role 

whloh he had played in the development of speeoh purposea 

at northwestern when It quoted hie speeoh objectIvest 

other things being equal, an able speaker 
la an able pereon, ln good emotional atate with 
a good attitude toward himself and toward his 
audience. Thie baaic principle here etated in 
the words of our professor Lew Sarett is implicit 
la the School and one of the primary alms of the 
School*™* 

Lew Sarett*s views again dominated the chool's alma in 

1962 when a revolt againat the exhibition!atio methods of 

the pest were discussed. 

Speech more than anything alee distin­
guishes man from the beast* Thie la not even 
remotely true if epeeeh la understood aa elocu­
tion, or laryngeal exeroise, er rhetorical 
flourish, or aa any one of the other fragmented 
conceptions which have had acceptance at various 
times.25 

la 1952 It was evident that Sarett*a teaohlng waa 

still receiving responses when it waa noted that 531 col­

leges were uelng his textbook, Scale Principles of Speech* 

during that year*84 

latin, 91 Northwestern University School o£ Speech iSuUi 
1951-1962, Vol* 52, No* 28, Evaneton, Illinoia, Northwests-n 
Unlvereity, 1961, p* 10* 

3 2 ibid., p. 14* 

8 8 ifri*.. P* 15. 
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2. The Deeas aad the Artlatle, cientiflo 

and Rhetorloal Divisions 

Although the results of Lew Sarett'a work had a 

strong effect on the purposes of the School of Speech at 

northwestern University, the dean of the School, Ralph Den-

ale, was alao a powerful agent in the development of the 

educational alms of the institution. He had graduated from 

the Sehool of Speech when It waa called the Cumnook School 

of Oratory and after graduation he taught under the head of 

the Sehool, Or* Cumnook, between 1901 and 1909. He quit 

teaching then, but returned to the rumnock School of oratory 

In the poeition of dean In 1915.2S 

The success of Dennis as an administrator is dia-

elceed ln the growth of the School during his term of 

office* There were, for example, only nine teachers at­

tached to the School In 1915* Moreover, a morm eleven 

courses were offered during that yeer and these Involved 

only two fields of study, interpretation and vooal culture* 

la 1915 a two year diploma course and a one year postgradu­

ate oouree were given, neither leading to a degree* 

8 4 Personal Correspondence of the Author, letter of 
Helen Doll, Seeretsry to Mr. aill,Tducattonai"Advertising 
Department, Hourhton Mifflin Co., dated October 7, 1952. 

25 Prank Rarig, "Ralph Dannie," The '- 'uarr.qrly. Journal 
e£ Speech, Vol. XXIX, April, 1945, pp. ™ 
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However, by the year 1942, the time of hie death, the teach­

ing staff, the coureee taught, and the entire speeoh cur­

riculum had expanded. The teaching ataff had increased to 

include twenty-two regular teachers and eighteen asalat­

ent a; ia 1942 seveaty-three courses were given and theee 

included four additional divisions of study, public epeak­

ing, speech pedagogy, epeeeh re-education, and theatre. 

During the seme year undergraduate courses were offered 

leading to a four year bachelor's degree end graduate pro-

grama of study ware organised leading to a mooter's degree 

aa* a doctor*a degree.86 

Regardleas of Ralph Dennis* sueoesa aa a practical 

executive of the School of speech, he was first an inter­

preter of literature or, as was acid by his sueocaaor, 

James MoBurney, "he was an interpreter of life through 

literature." Dennis, though, waa not a writer of books 

during hie lifetime*87 

Lew Sarett exemplified the artistic aad rhetorical 

disciplines ia the courses he taught, but Dean Dennla waa 

Intereated ln the artletlo area of the speeoh ourrloulum* 

Since Dennla no doubt Influenced the statement ln the 

Bulletin of 1940 that a main aim in teaching waa to promote 

8 6 1P**»» P» p57. 

8 7 IP***' P« 258. 
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the soqulsition of judgment in literature end the arts, he 

advcoated the nee* for a literery background for students of 

interpretation. Literature, he believed, gave an under­

standing of what life was about, since it taueht human 

values and presented interpretations of life. Furthermore, 

It gave the students a wider ranre of Interests and devel­

oped their ability to judge the worth and value of litera­

ture when eeleetlng literary material for oral interpre­

tation.88 

In addition to literature, Dennla, beoauae he 

velued the classical Ideal of knowing one's self and being 

honest with one's self, considered character development, 

as did Lew Sarett, as one of the principal aims of the 

Sehool of Speech. He believed that thla ideal could be 

encouraged and partially realised by bavin? his students 

write autobiographical essays.8* 

If Deea Dennis recommended special skills for oral 

interpretation, they are not revealed. He was concerned 

with the judging of literature and no doubt believed that 

with proper understanding of Its content, the student should 

reed literery selections aloud effectively. It is also 

28 Horthwestorn University School of L>peeoh bulletin * 
1940-1941, Vol. 40, NO* 46, p* 46* 

8* Frank Rerig, "Ralph Dannie," The Quarterly Journal 
Si speeah* Vol* xxix, April, 1945, pp. Il7-r58. 
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probsble that he relied on other teachers ln the speech 

inatitutlon to give neceasary training In skills involved 

ia orel interpretation*50 

After the retirement of ftelph ;ennla in 1940, 

James MeBurney replaced him aa the doan of the School of 

Speeeh at Korthweatern.51 Mia influenee was felt keenly 

in the School during the two eueceedlng periods of thla 

study* MeBurney graduated from fenkton College In 19-9 

and received hla Ph.D. from the University of Michigan 

ln 1956**8 In the meantime, be taught at tha unlveraity 

of South Dekota from 1928 to 1929 and at the University of 

Hichigan from 1929 to 1955* He waa an asslstsnt profesaor 

st Columbia University ln 1956 and held the position of 

assoelete profeeaor at Rorthweetern University from 1956 

to 1941* During the year 1941 he was made professor and 

deaa of the Sehool of Speech at Northwestern* Presently, 

MeBurney is moderator of a sueoessful redlo program, 

"Northwestern Review-Stand," and the author of four text­

books. M 

50 
Vol 

Rorthwestern Unlvercity School of Speeoh Bulletin. 
* 40, So* 46, p. 46. "~ 

5 1 XP**«» P* *• 

52 Marquis, fdltors. Who's Who ln America, ruth ed., 
Chicago, A. :*. '"arquis and Co., 19527 p. 1605. 

55 Jbid, 
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la his teaching, MoBurney suggested three major 

speeeh goalst TJ& evaluation of ideae with .the semeotic 

coproeoh. the development of character, end the aouuloltlon 

of apeech akllla. In the evaluational purpose, he naIn­

tel ned that the basis for studying and interpreting public 

speaking was found la the sonantie approach. Here the 

chief concern is with language and thought* /.© asserted 

that the acreantic goal is eymbolirations which report the 

world accurately* KeBuraay, like Murray at Denver Univer­

sity, develops the discussion further by an analogy which 

eomparea the symbolic nature of epeeeh to a road map and 

the territory it representa. He maintained thet a map of 

a territory le not the territory Itself an* that it may or 

aay not be an accurate repreeentation of thie territory.3* 

MeBurney'a interest relative to purposes wna cen­

tered on the individual, although he strcased the spsech 

activity la the form of group discussion to attain this 

cad* He advocated, as a factor which contributes to the 

development of character, reflective thinking, which 'a a 

requisite for problem solving In group discussion. He held 

that partiaipatiaa ia diseueslea cultivated tolerance and 

ooapaaalon in the Individual! participation in discussion 

5* Jesses 0*»ell, Feunaatlona of Speech, Sew York, 
Prentice Ball, Ina*, 1940, pp* 550-564, 
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In s group whore ideas are presented and rejected ln a 

spirit of eooperative search for a solution to a problem 

should cultivate at least some measure of concern for the 

attitudes of other persons*5** 

Although MeBurney'a ooatral purpoeee were rhetori­

cal, he selected means which were eeientifio In nature to 

achieve these rhetorical ends* iSeBurney, ln regard to the 

acquisition of skills, wss influenced by Professor John Dew­

ey, for like Daway, he believed that the reflective thinking 

of a group of individuals in an overall pattern appears to 

correspond closely to that of the solitary thought of the 

Individual.56 The skills required for sueh thinking, 

according to both Dewey and MoBurney, include defining 

end limiting the problem, suggesting solutions, evaluating 

the solution, and further verification of the ultimate 

solution* MoBurney alao advocated the teach in of skills 

ln delivery, such as voice, diction, and bodily action.57 

55 janes MeBurney and Kenneth Hence, Principles and 
Methods of Discussion. Kew York, Harpers and Bros., 1939, 
pp* 554-356• 

5* j0ha Dewey, Mow Jge, Think, boston, D. C. Heath and 
Co., 1910, p* 72* 

57 jemee MeBurney and Kenneth Hence, Principles and 
Methods of Disousslon. Row York, Harpers and Bros*, 1959; 
pp. 10-llT 
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It le dear that cBumey's treatise on group dla-

ousslon belongs to the scientific area* He himself veri­

fies this assumptiont 

Perhaps it Is aot too ambitious to aay 
that the principles and methods of discussion 
attempt to bring the problema of political polioy 
ln our eoolety under the aurvelllanoe of an 
approach comparable in many vaya to the methode 
of science.58 

It was siso evident that hla purposes extended to 

the rhetorical area of the liberal arts funotion purpose. 

Ris courses Involved auoh alma aa the presentation of a 

fltft*™* llSl Si J&£ tt*ffco«? *&* development 2l J&2 rhetori­

cal theory, methods of rhetorical, criticism, end lo^lc rela-

liZi J&2 *oo»te jcroicct£.5v 

In 1945 Jamea MoBurney advocated the came apeech 

objectives aa he did in 1940* These were apparent in his 

courses in principles, methods, and types of discussion. 

Re also Included in his teaohlng during the period of 

1946, as wall as that of 1940, a historical atudy of Creek 

and Roman rhetoric*4*0 

In 1950 MoBurney waa coordinating objectives ln 

dlsousslonsl speak!nr with those in debate in his book, 

MJb|d*, p. 15. 

9 9 Southwestern University school of Speech Bulletin, 
1940-1941, Vol. 40, NO* 46, p* 48* 

40 lbld«* PP« 50-61* 
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Argumentation aad Debate* He believed that argumentation 

should function in solving a problem when discussion failed 

to do eo. Character development was again hla prinoipal 

goal.4* An assumption might be made that ^ckurney waa alao 

responsible for the general speech elms of the University 

in 195P* Theee aims were revealed in the Bulletin of that 

yeer; they were the development o£ character, competence. 

understanding, end soolal usefulness*48 

5* Other Teachers, Vheir Purposes and Publications 

While James MoBurney deslt with the soientiflo 

sad rhetorical aapeots of the liberal arta function, 

Ralph Dennis repreaented the artistic division snd Lew Sar­

ett suggested both the artistic and rhetorical factors, 

there were other teschers, such aa Cornelius Cunningham, 

Winifred Ward and Irving Lee, who were alao recommending 

the artistic end the eeientifio approaches. Cunningham, 

a teacher of orel interpretation, contributed to the artia-

tle area. Like Dennla, his main speeeh purpose was the 

development of judgment in literature, and In the arts,, 

4l Jsmes XeBaraey, £t el., Argumentation and Debate. 
Rev York, The Maomlllan Co., 1951, p. v. 

* 8 northwestern University School of Speech Bulletin. 
1951-1959, vol. 5*?, No. PQ, Pvanston, Illinois, Northwestern 
University, 1951, p. 14. 
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although he alao gave acme prominence to training of the 

platform artist. In proclaiming the role of the develop­

ment of literature and the arts, he asserted that oral 

Interpretation ahould take lte rightful place as a com­

municative art beside music, painting, architecture, an* 

sculpture, and that the written word was the Interpreter's 

medium of expression. Ia training for the platform artist, 

he believed that the student should master aesthetic dis­

ciplines.45 

Cunningham, like Dennla, believed in the uaderataad-

ing of literature rather then techniques for oral reading* 

In fact, It can be assumed that he taught a oontcnt oouree, 

or a aubjeot whoee objeotive waa the giving of information 

rather than oral comtaunioetlon* For example, he gave in­

struction regarding "the form cad structure of poetry and 

prose on the bee is of the meana employed la composition for 

the attainment of unity, harmony, variety, contract, propor­

tion, balaaee, and rhythm*044 And whoa he did rive consid­

eration to skills, he referred to them as "aesthetic dis­

ciplines."46 

** Cornelius Cunningham, Literature aa a Fine Art, 
lew York, Thomas Nelson and Sons, 1941, pp.~T-7*. 

** Northwestern University School of Jpoooh Bulletin. 
1940-1941, Vol.*6 , *0. 46, pp. 59-47* 

4 5 Ibid., p. 58. 
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Winifred Ward was a third teacher who included 

literary analysis In her classes, and her purposes, there-

fere, were also artistic Ward, like Ralph Dennla, made 

allowances for character development in her purposes. Too, 

she etressad skills needed In teaching creative dramaties.46 

She required students who expected to teach dramatloa to 

children of various grade levels to analyse appropriate 

children's atoriee ln order that the children whom they 

taught might take part la creating a play; this the children 

did by using creative thought an* Imagination* She asserted 

that these projects taught the "whole" child-—his body, 

voice, emotions, and thought* Furthermore, like Dennis, 

she believed the child should gain an understanding of 

himself.*7 

Like MeBurney, who straddled the scientific and 

rhetorical areas, Irving Lee, another profeesor of speeeh, 

used the semantics approach ln order to achieve the evalua­

tional purpoee* Alao like &e&urney, he indicated a belief 

la the purpoee of character development* Lee regarded 

seaantice as a study of the relations among life facta, 

language, and human evaluations*48 

4 C Ibid.. P* 46» 

* 7 Winifred war*, Creative Dramatics. Kew York, 
D* AppletoB-Century Co., i960, pp. 50-55. 
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As pert of hla explanation of character development 

as a apeeeh objeetlve, Lee used Hitler as an example of 

man's ability to utilise words for purposes of emotional 

values regardless of their falsity*49 He made such dis­

honesty clear by further elaboration: 

We expect roadwaya to represent their 
territories, our film titles to refer to appro­
priate films, and our letters to resoh desig-
nsted persons* We expect our weather vanes to 
point the way the wind Mows. If indicators or 
signs fall to perform their functions of repre­
senting adequately the phase of reality to 
which they are assigned - we would hurry to 
replaoe thorn. In the same way, should we not 
expect our language, our words to be used so 
that thay adequately represent the foots and 
the happenings to which they ere intended to 
refer.50 

Irving Lee caqphasised the evaluational purpose In 

addition to the selantifio ares to which semantics belonged* 

lie explelned, for instance, that general semantioa should 

not be considored aa a branch of philology or aa an Instru­

ment for popular debunking, but he insisted that it be 

thought of aa a natural science concerned with valuee and 

so "of interpretation of the whole process whereby men in 

speaking evaluate properly the happenlnga, objects, 

48 ipving Lee, "seaantlca and Public Speaking," The 
auartcrly Journal of Saeosjh. Vol. XXVI, December, 1940, 
pp. 597-699* 

4 8 Ibid*, p* 597* 

6 0 X***" P* 597. 
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feeliage, labela, descriptions, end inferences with which 

they are dealing.w6* 

In 1945 Cornelius Cunningham taught courses similar 

to those he taught la 1940 and continued to stress alma 

connected with the artletic area of the curriculum* Wini­

fred Ward taught "Story Telling,*' which aimed to teaeh 

typee of literature for children*58 The goala of subjecta 

taught by Ralph Dennia ware, of course, missing la 1945* 

Irving Lee taught the courae "Language end Thought" ln 

1946 ae he had in 1940* In this subject he attempted to 

direct students ln the study of some problems involved ln 

asking etatemente about the world In which we live, along 

with analysis of a kind of maladjustment which results 

from verbal misinterpretation*®3 

la 1952 new textbeoke written by members of the 

faculty appeared; no textbooka by members of the epeeeh 

faculty had beea published in the period from 1945 to 1952. 

The reappearanee of such publications doubtlessly rssulted, 

in part, from the end of World War IX and the period of 

recovery slnoe 1945* These textbooks, however, disclosed 

51 Ibid** p* 598* 

6 8 p W l ^ t e r n P t t j T * y a i g School of speech Bulletin, 

5 8 I b i d . * pp* 56 -57 . 
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few changeo in the speeeh phlloaophy of teaohera at North­

western in 1952 In aomparlson to the philosophy of teachcra 

la 1940 and 1945, and, aa in the case of the general speech 

purposes of 195£, revealed an outgrowth of the development 

viewed during the previous periods rather than marked 

alterations* Cornelius Cunningham was not listed among 

members of the faculty in 195J?*64 However, Charlotte Leo*a 

*••*• QP*1 Interpretation. Indicated that his purposes were 

still being felt* Miss Lee wroteI "Oral interpretation 

is based on the convlotion that, like a cmalcian, the person 

who reads aloud is at beat an artist, interpretIn one art 

through another•n6fi 

Oleaa 8* Mills, a teacher of speech composition, 

had written s book called Speech Composition* including the 

etruoture, arrangement, and atyle of epeeeh rhetoric.86 

Karl Robinson, a teacher ln the Department of Speeeh Educa­

tion, waa advancing In his book, Teaohlng Speech In. the 

Secondary Sehoole* tha four objcctivea act up by the I na­

tional Eduaatlonal Pollclee Commissions Self-reel1sation, 

6 4 Warthweetern University __chooi of Speech Bulletin,, 
1961-196?, Vol* M , Me* P8, pp* 58-40* 

55 Charlotte Lee. Oral Interpretation. Hew York, 
Houghton-Mifflin Co*, 1 9 5 ? 7 P « •• 

5« oiann E* Villa. Poising the, Speech., U 
ie Rail, Ina*, 196P, pp. V11-4P4* 

z«cw York, 
Prentice 
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happy social relations, economic efficiency, and • ood 

citisenohlp.57 Irving Lee*s The Language of Wisdom and 

Folly* a book dealing with semantlee, discussed facts inside 

or outaide "human sklaa* • evaluatlona of foots in a human 

way, the use of a language which repreeente the evaluation, 

and/or the feats ia varying degrees of structural simi­

larity.89 Finally, In 1968 Winifred Ward stated goala 

similar to those she ha* proclaimed in 1940 ln her book, 

Playmaklng for Children*89 

4* Profeaslonel and Cultural Purposes 

Revealed by the Bulletin 

Ia addition to the wrltinga and the purposes of 

teeehers, the Bulletin of 1940 further explains the advanced 

developmeat of epeeeh goals whloh the School of Speech had 

astsblished as early as 1940* An examination of the Bulle­

tin reveals not only general purposes, but specific alms 

which ware logical outgrowths of a dominant philosophy of 

speech* During 1940 the general alma were cultural an* 

5 7 gar! F. Roblnaon, TooohlnE Speech In the. .eoondery 
School. How York, Longmans, oreen and Co*, 1951, p. v. 

55 Irving Lee, The Language of Elsdom and Folly. Kew 
, Harpere and Bros*, 1949, p. xiT York 

D. Appleton Century 
69 wlnl'Ma w£: W^/gJi^?- l i e w York' 
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professionals 

The alms of the chool are both cultural 
an* professional* Its education progrsm is de­
signed, first, to give the etudeat the baale 
elements of an education — knowledge of man*a 
cultural hietory an* sound standards of judgment 
ln literature and the arts; and the second, to 
acquaint hla with the major problems and ideas of 
the modern world. As a part of this program, it 
requires each student to supplement the specific 
instruction of the School with coursea of atudy 
ln the College of Liberal Arte* 

Upon this groundwork of general cultural 
training, it bases its major alma of profeaaional 
training* This professional training, directed 
towards the specific requirement of skill in one 
or more of the various phases of speech, may be 
said to fall into three large divisions; the 
training of platform artists, including public 
speakers, readere, and those preparing for theatre 
an* radio work; and training of speclellate on 
remedial apeech* Naturally the inclination and 
talent of the individual determine the field or 
fields ln which he specialises.60 

The cultural alms were practicable since the eohool required 

the atudy of courses in liberal arts. In fact, each course 

In speeoh wss supplemented by an appropriate course in other 

departments of the University*6* The professional alma, 

like objectives concerned with ekille at Denver, led to 

the development of performance and teaohlng abilities, 

50 Horthwaetern University School of apeech aullotln* 
1940-1941, Vol. 40, KO* 46, p* l6. 

6 1 Ibid*, p* 18* 

6 8 jbl*** PP. 46-48. 
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Because specific cultural aims, which were really 

sn outgrowth of general cultural purposes, promoted the 

liberal education funotion, Rorthwestern emphasised the 

artistio, the scientific snd rhetorical disciplines much 

the same aa Denver had done later in 195$:. Significantly, 

the Rorthwestern Bulletin for 1952 clearly dcnominatea 

theee three divisions as the aesthetic, the rhetorical, 

cad the scientific.65 

As an example, the purpose, the attainment of 

judgment fla, literature and the arte, was evident ln course 

deeerlptlons in the Bulletin, as well aa in the writings 

of Sarett, Dennis, Word, and Cunningham. The Bulletin of 

1940 described courses in oral Interpretation which gave 

prominence to the study of literature. "The Oral Inter­

pretation of Contemporary American Poetry1' Involved the 

study of literary merits of all the modern poets* Another 

subject, "Oral Interpretation of Shakespeare,M included 

etudy of The Merchant of Venice. Macbeth, an* As You Like 

It.64 

Theatrloal subjects, the aeoond representative of 

tha artistic aree, aleo atreased the purpose, the attainment 

6 5 Northweatcrn University School of apeech Bulletin, 
1961-1958, Vol* 5P, No* 28, p, 5o. *"" 

** Ibid., pp. 56-40. 
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Si ft>n*ay*.ft Si Jttdjmeat of literature and the *rta. Lit­

erary objectives emerged in such courses as "Studies in 

Comparative Drama," "Modern Theatre and Drama," and "May-

writing." The flrat of theee demanded an intensive study 

of dramatic literature prior to the modern period. "Modern 

Theatre" dealt with such literary aspects aa forms and 

types of drema during the period after Ibseo and "Play-

writing" included projeete In creative dramatic writing.05 

The purpoaee relative to professional skills embraced 

studies an* projeete eonoerned with scene deel^n; teohnloal 

research, experimentation, and design In stage lighting; 

the making of ooatumes; principles of acting and directing 

and make-up* 

Other subjects described by the Bulletin of 1940 

emphasizing professional and cultural skills were speeoh 

correction, redlo, public speaking, and apeech education* 

Speeeh correction, though, lent Itself to the scientific 

category. It Included a study of dissective and compara­

tive anatomy to attain a better uaderstandlng of the neuro-

muaealar system Involved ln breathing, phonstion, and 

articulation. Alma were alao directed toward gaining a 

55 Rorthwestern T;nlversltT School of Speech Bulletin. 
1940-1941, Vol* 40, SO. 46, pp. $£&r, 

5* Ibid** p* 47. 
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knowledge of the treatment and the nature of speech devia­

tions.^ 

In 1940 radio courses dealt with such artistic snd 

creative skills as writln , directing, acting, announcing, 

sad production methods*63 

Speech education courses in 1940 gave importance 

to a study cf problems confronting the speech teacher, an 

understanding of the organisation of the dramatic courae 

aad the psychological principles Involved ia speech* Such 

courses Involved skills, aa well as cultural objeotlvea.69 

Rhetorical skills taught ln 1940 emphasised the 

praotieal application of the principles of persuasion to 

varioue occasions and types of audienoea and an application 

of the principles of argumentation to aetual debate, to the 

study of analysis, to evidence, to reasoning an* modes of 

proof, to fallacies, to briefing, end to composition and 

delivery* There were also sueh techniques taught as a 

direct, foroeful manner of speaking*70 

Aa opposed to Qomtor bnlverslty, northwestern 

University during the transitional period from 1940 to 

6 7 ">***« PP* 48-46* 

5® Ibid*, pp. 58-44. 

6 8 Ibid** p* 46* 

7 0 ?>***• PP» »5-45. 
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1946 aede no radical departure or developments in its 

earlier epeeeh purposes* At northwestern the growth of 

purposee was gradual, whereas at Denver the changes were 

acre marked and obvious* This lack of changee at North­

western might have been due to seversl factors. Firet, 

the death of Dean Ralph Dennis in 1941 had not given hla 

euseeseor ample time to develop further purposes by 1945*7* 

Secondly, the general alma of the Sehool in 1945 were sim­

ilar to those viewed in 1940. Since Its aims were culturel 

sad professional in nature, it ie doubtful that cultural 

aime would soon ohenge, aa they are baale and therefore 

stationary*79 Bven professional objcctivea were limited 

la the field of epeeeh*79 Thirdly, the administrators of 

the curriculum appeared to be conservative in their educa­

tional viewpoints* Fourthly, and perhaps moat importantly, 

the Ual ted States was la the process of World War II between 

the yeara 1941 and 1945* During this war interlude, the 

Sehool of Speech waa teaching the course, "Speech Training 

for Leaderahip ln Military Service" to military personnel. 

7* Frank Rarig, "Ralph Dennis," The quarterly Journal 
Si speeoh. Vol. XXIX, April, 1945, pp. 257-&I* 

7 8 Rorthwestera University School of Speeoh Bulletin* 
1945-1946, Vol. 45", Re* 17, Evaaeton, Illinois, Northwestern 
University, 1945, p* 10* 

7 8 JbJL£., p. 10. 
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The purpoee of this course wss to promote vocal foroe in 

giving commands* Members of the staff teufht the courae 

in addition to their regular teaching loads*74 Further­

more, teeehers of speech were active In civilian defense 

activities, frequently functioning in the common capaolties 

of citisena in these activities, but even more, acting as 

leadera, teachers, administrators, and speakers»76 More­

over, instructora in many cases had joined the armed 

forcee*76 

Even though there existed only inconspicuous signs 

of reorganisation and growth in 1945, the School of Speech 

had, by this time, departmentellsed Its curriculum* The 

Sehool provide* six departments of Instruction; Interpre­

tation, Theatre, Redlo, Public speaking, Speeoh Education, 

snd Speeoh Re-Education*77 Courses of these departments, 

like the aubjeets of 1940, fell in the various areaa of 

the liberal education function* The Department of 

7* Lionel Crocker, "Speaking Instruction in College 
Military Ualte la the Middle West,* T.he Quarterly Journal 
of Speeoh. Vol. 29, December, 1945, pp. 466-408* 

7 6 Franklin Xnower, "Speech Curricula and ctivitles 
in Wartime," The. quarterly Journal o£ Speech* Vol* 8/, 
April, 1945, PP* 146-151* 

7 6 Northeastern University Jchool of Speech imlletln, 
1946-1946, Vol* 45, So. 17, p. 7* 

7 7 Ibid*, p* 11. 
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Interpretation defined its general purposes according to 

Its possibilities ss a medium for literary a mreeiation. 

In e conaldaratlon of subjects taught in the Department of 

Interpretation, it was evident that the general trends in 

aims remained similar to those viewed in 1940* In both 

the perlode of 1940 and 1945 it was recommended that certain 

English courses ln the Llbersl Arts College be taught as 

eupplementary subjecta for varioue atudiea in oral inter­

pretation.'78 As la 1940, the purposes In 1946 were the 

training of the platform artist and the attainment of judg­

ment of literature and the arts* The field was dedicated 

almoat entirely to the artistic area of the liberal educa­

tion function.79 

Moreover, la 1946 the Department of Interpretation 

placed greater emphasis on literary valuee than on oral 

oommunlcstlon. Little time was allowed for the developmeat 

of skills for artistic prcsentatlone, even though the 

interpretation of literature is an art*80 Furthermore, 

the scope of literary atudiea had broadened in 1945* The 

courae "atudiea of Shakeepeare" had, from 1940 to 1945, 

extended ita alma to inelude not only the study of 

7 8 Ibid** P« **• 
7 8 Ibid., pp. 57-58* 

50 Ibl*.* pp. 57-58. 
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Shakeepeare, but alao Creek draaa, Ibsen, Chekhov, and 

Shaw*81 

The Department of Theatre, a aeoond representative 

of the artletie area, atreased functional purposee in 1946; 

it allowed for a elose connection between olaaaroom In­

struction aad stage experience. Students were given oppor­

tuaities to acquire practical experience in all phases of 

theatrical work through participation in productions of ths 

University Theatre.82 

Ia 1945 the classes taught in the Department of 

Theatre developed a new goal, the knowledge of aan»e cul­

tural hietory. Sueh an objeetlve had been Implicit ln 1940 

when hiatorloal courses dealing with comparative drama and 

studies ln modern theatre were described.^5 1,'onetheless, 

la 1946 the purposes became acre dearly defined. Included 

were additional hiatorloal studies, which aought to impart 

a knowledge of such periods in theatrical hietory aa the 

elessloal, the medieval, the renaiaeanee, the seventeenth, 

eighteenth, and nineteenth centuries, and the modern.** 

Other goala ln dramatic atudiea ln 1946, both general and 

8* Ibid*. p. 58. 

3 8 Ibid., PP. 57-58. 

8 5 Ibid** PP. 40-4£. 

** Ibid** p. 41. 
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apeoifle, were carried over from 1940,88 

Radio was the third department at Northwestern in 

1945 which revealed tendenclea of the artistic srea. dra­

matic productIona, which were an outgrowth of this depart­

ment, were artistic In nature. Since radio, like theatre, 

dealt with functional objeotlvea, It especially emphasised 

elms stressing skills*8* 

A significant fact concerning the Department of 

Radio waa its growth during the interval between 1940 and 

1946* Whereas In the firat period the Bulletin described 

only two eourees accenting ski11a, in the second period 

there were seventeen such courses. These courses dealt 

with announcing, noting, writing, production, station 

operation, and educational radio.87 

The Department of Public Specking arks a departure 

from the artistic area of the liberal education funotion 

to the rhetorical area. Thla department, like the .apart­

ment cf Theatre, added in 1945 the purpose of imparting a 

knowledge of man*a cultural history* Like the Department 

of Theatre, the Oepertmeat of public 'peekln alao disclosed 

signs of this objective la 1940*88 

8 8 !***•« PP* 40-48* 

8 6 Ibid., PP« 41-45* 
8 7 Ibid*, pp. 4*-46* 
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Additional aims of oourses in 1945 relative to 

thla purpose were found in the hiatorloal and critical 

examination of the leading British speakers, the issues 

with whleh they were Identified, their biographies, and 

their speeches* These alms were similarly stated in refer­

ence to American public address* Other alma In ,-ubllc 

apeaking remained the same in 1946 aa thoae in 1940.90 

The alma of courses were identical during the two periods. 

The next division, the Department of Speech educa­

tion, like radio, had made unusual growth in course offer-

inga* In contrast to 1940, when only four couraea were 

offered, the period between 1946 and 1965? saw an Increase 

to eleven ooureae.9**98 Because these couraes taught 

methoda of Instruction in aubjcota of the entire apeech 

curriculum, they offer an opportunity to aura up the speech 

purpoaea viewed thus far. ueoause theee elaases in speeoh 

education gave considcrstion to the teaching of dramatios, 

radio, public speaking, group discussion, readin;, and 

8 8 Ibid.* PP. 59-40. 

8 8 Ibid., p. 59. 

8 0 northwestern University School of Speech Bulletin. 
1940-1941, Vol. 40, No* 46, pp. Sti-45. 

8 1 I b l d»' PP# 58-46. 

°* Northwestern University School of peeoh lulletln, 
1945-1946, Vol* 45, »e« 17, pp. 4b-W. 
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eral laterpretetioa to future elementary, high sehool, and 

college teeehers, it is possible to Infer that the follow­

ing epeeeh purposes were given ettention: 

1* The attainment of standards of judgment ln 
literature and ln the arte; 

£« The developmeat of the platform artist; 

5* The development of character; 

4* The development of the ability to oosssuni-
eate ideae naturally, with simplicity, and 
with conversational style; 

6* The development of the ability to evaluate 
ideae using the eemantie method; 

6* The aaouisltion of a knowledge of man*a 
cultural history* 

Courses such as practice teaching ln eral interpretation 

aad public speaking, studying methods of organisation and 

teaching the dramatics curriculum in secondary schools or 

colleges, partioipating ln a teacher training course ln 

techniques and methods of varioue types of radio projects 

all Indicate that the above six purposes of the Department 

of Speeeh Fduoatlon were readily fostered by specifle 

disolplines ln the rhetorical, the artistic, and the aclen­

tlflc areaa*93 

The lest department, the Department of Speeoh *;«• 

Faucetion, eaamanly referred ta as Speech Correction, showe 

M P>**" PP- 45-46. 
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aaa iaportant developmental factor since 1940* Thie was 

tha introduction of courses pertalalag to the deaf and hard 

af hearlag* Otherwise, the department of 1346, as that of 

1940, dealt vith aauaee, diagnoses, end therapies of speech 

defects, an* for various stages of hearing defects*84 

Za going from the speech purposes of 1945 to those 

discovered ia 195?, the ehaagee viewed ere again gradual 

rather than abrupt* There are, however, a few striking 

eigne of change in purposes la 196?. First, tha ; onerel 

cultural purposes observed ln 1940 and 1945 were replaced 

by four otherst Character, understanding, competence, and 

social usefulness*96 Secondly, tha teaching of man's 

cultural hietory end the instructing af the evaluation 

af ideas by uaing tha semantic method ware both in the 

proeesa of continual development from their status In 1940 

aa* 1945*88 Par example, tha Oapartment of oral Interpre­

tation Introduced a courae called "studies ia the History 

of Oral Interpretation,"97 and the Public Speaking Depart* 

aent Introduced a course stressing the evaluational purpose* 

8 4 *°**«» PP* 48-45. 
95 TO j ^ ^ t o y uaiv»rslty School of Speech aulleltln, 

1961-195P, Vol* 68, NO* 28, p. 39. 

— Ibid*, p . 57* 
8 7 fbi*** pp. 44-49* 
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This courae, "Studies ln Oeacral lamentlas," accented the 

role ef Isaguage ln the development of conflict, confusion, 

and prejudice.98 Thirdly, the Department of Radio had 

become the Department of Radio and Television ln 195?. In 

both sreaa directing, acting, wrltln ., announcing, and 

directin were taught* 

These three chaagee were the only onea of Importance 

discovered la 195S. Course alms were comparable to thoae 

of 1940 and 1948, except for theee outgrowths*99 

5* Some Implications of Speech Purposes 

at frorthweatern 

A re-examination of the purpoaea of speeeh disclosed 

by the Bulletin end the alms of the teaohera divulges eer-

tela implications. A study of the artletie purpose, the 

attainment of judgment in l>foraturo and the ej&a, for 

lnetence* advocated by Relph Oennis, Corneliua Cunningham, 

wlnlfre* Ward, and lew ; arett, discloses e etrong inclina­

tion on the part of the deelgnera of epoech curriculum to 

replace epeeeh subjects with those which should be taught 

la the Raglleh Department of the Liberal Arts division ef 

the UnlveraIty. Relph Oennis and Cornelius Cunningham were 

8 8 !*>**•« PP* 55-87* 

8 8 Ibid., pp. 55-67. 
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even engaged ln the teachin • of literature in 1940* Al­

though Winifred ward taught teaching methods, she too no 

doubt stressed literary values* They rationalised concern-

lag the content of their courses by Intimati^- that thla 

strong emphasis on literary values w&a a necessary part of 

Instruction ln oral comaunlcation. Yet, objectives of 

aetual apeaking were incidental, whereas the attainment of 

standarda of judgment of literature and the arts should 

actually he a by-product of ekille neceasary to the develop­

ment ef the Interpreter*s art* Since in addition to hie 

speech subjects the student of interpretation was urged to 

enroll la oourees given by the English Department, he would 

be wall on the way to eetabllshiag literature as his upo-

aiallsatloa* Though these students might be able to read 

aloud with underatending, whether they held the attention 

ef their audiences Is another question. However important 

aay be the choice ef literature for public performance, the 

development of literary standards is incidental tc perform­

ing variously assigned epeaking projeete* 

A review of the epeeeh objectives of Low Sarett 

else reveals certain Implications. It was evident from a 

re-examination of Sarett1a purposes that he was not con­

cerned principally with epeeeh training aa a meana for 

human growth, aa waa Murray at Denver* He, on the contrary, 

was proclaiming the developmeat of character for purpoeee 
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of enabling the student to become proficient In oral coa-

aanlestion* Sarett was Interested In developing character 

act aa an end la iteelf, but as s means of making a speaker 

more effective* Character development was a necessity, 

aiaae It wae one of the determinates of the ableaeas of 

the speaker* Murray's view* though, wes eonoerned with 

human growth and training ln oral communication was only a 

aeeas te thie end* Sarett advocated that character defects 

be overcome by will power and fighting, while Murray relied 

on peyehologlcal development through the utilisation of 

appropriate epeeeh projects* 

There Is a etrong poasibillty that when Sarett1s 

conception of character developmeat aa a meana for effect­

ive epeaking ia put into practice, the etudent suffers from 

feelings of oelf-eoaseleusneae* The very feet thet he ie 

aware of the aeeeaalty of fighting such detriments to hie 

speaking aa hie fear and bis aenae of being inferior ia-

ereeaea the etudeat'a eelf-ooneclousness snd permits the 

student to be more eoneeleue of these personal oharacteris-

tloa then Lew . arett hi neeIf would have wiahed him to be* 

Sxoeeslve ettentlon to the euppreesioa of flows of character 

would indeed eeea to inoreaee the 111 it set out to curs* 

To make little or no allowance for these negative traits 

is no doubt the better solution, since the relatively 

healthy minded individual will gradually overcome them by 
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eeaeentrstlng, by being well-prepared and by inereeelng 

his experience la speaking* 

Xa the discusalonal specking methods of James MoBur­

ney, It la abviaue that his purposes have eertain immediate 

values. Since atudenta of speech are also students of 

liberal arta subjects, the claaa in discussion offers them 

sn opportunity to attempt tc formulate and solve problems 

which originate ln the various content oouraea in the 

liberal arts division. In so doing, this knowledge becomes 

e basic part of their own thinking rether than facts stored 

ln their memories* Slnee this thinking la reflective end 

deliberate rather than argumentative, the studente, Inetesd 

ef tenaciously holding to their preconceived notlona or 

prejudices, become adept ln eearehinr for truth In problem 

selviag* Moreover, when participating in such an activity, 

they pat sueh epeeeh techniques as diction, voice, and 

sentence structure to use while they epeek ln natural con­

vocation. 

Ia making the traneltion from purpoee* proposed 

by teachcra to those which emerge from the Bulletins, one 

ef the more prominent developmenta viewed was that in 

subjects in radio. Ia view of the abrupt enlargement of 

the curriculum la radio whloh exiate* la Northwestern's 

sehool of Speeeh ln 1945, It ie evident that, except for 

s geaerel courae In the nechaaiee of radio production and 
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directing, there was but slight justification for this 

highly developed program. 'The disciplines of this depart­

ment overlepped thoae of other departments of the ' chool* 

A elceer integration of subject matter would have resulted 

la a more tightly-knit speech program* Some courses, for 

exeaple, propose* tha reading aloud ef announcements of 

varioue types, but the oral reading of news reports was 

alao a part af the Department of Interpretation. Moreover, 

elaseea in dramatic script writing could have been included 

In the class ln playwrltlng ln the Department of Theatre, 

alaee both mediums are closely related. The writing of 

continuity could have been Included ln the came writing 

source or a slmilsr one, and acting for radio could have 

seen pieced in the curriculum of the Department of Theatre* 

Even production mochenies could have been tau/ht aa a 

separate course in the dramatic area. 

It le true that techniques employed in the various 

speeeh courses when contracted to those of radio dlaolose 

eaae differences, but although microphone techniques of 

radio daman* a more intimate etyle in voloe projection, 

experiences ln both speooh and radio could have increased 

abilities ln the asperate areas* True, s knowledge of 

this variety of ekille employe* ln teeehlcg both fields 

together would require the versatile teacher, but aince 

the subject of radio was relatively new in the epeeeh 
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aarrleulum, le it net possible that prospective teachers 

ef the subject were being trained ia 1946, and was it not 

alao true that thoae who were then teaohlng radio ha* not 

previously taught one or more ereaa of epeeeh? Therefore, 

instructors capable of performing in such an organisation 

of the speeeh curriculum would have been available during 

tale period. 

Similar criticisms can be leveled at those offer-

lags la radio which accented such purpoeee aa a etudy of 

the child audience, the functioning and utilisation of 

radle la education and problema In school and college 

broadcasting* Since the Sehool of Speeeh maintained a 

well-developed Department of Speech Education, these alma 

ef redle were appropriately a part of this department.*00 

Thla separation of purposes in radio from purposes 

ef other departments of speech is indicative of the cur­

riculum at the School of Speech ln 1945* It waa constructed 

in parts with no regard for the whole. This diasoclation of 

the various apeech subjeete leeds t > a concomitant dissocia­

tion of the training of the student. His ability to inter­

pret literature, by way of example, should enhance his 

effectiveness as a public spaaker, if he is aware that 

the fusion of techniques in both subjeete adds to his 

100 Ibi*** pp. 46-46* 
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competence in each field* The relationships among most 

speeeh subjects sre close, but if these separate subjects 

are regarded as specialties, it is impossible for the stu­

dent to benefit from the possible connections of subject 

matter* 

Th* ftull&fclh? not only give a view of the frag-

aentary structure of the speech curriculum, but they alao 

bring into focus the attempts towards aakinf: speech serve 

as a complete liberal arts education* Subjeete of oral 

cosBBunlcation, for instance, presumed to teach Fncliah 

and science and they also emphasised hiatorloal faetora 

in the Department of Oral Interpretation, the Department 

of Public Speaking, and the Department of Theatre* 

A reaaon, no doubt, for these comprehensive pur­

poses is the universality of the applications of speech* 

The Bulletin of 1952 verifies this statement: 

Aay problem whatsoever may be submitted 
to dialectical or rhetorical examination; any 
Idea or sentiment in any field of human know­
ledge amy be offered for artletie Interpretation 
through tha spoken wor**101 

Another reaaon for the broad alma of apeech was, as has 

been noted, the continuous striving for aoademio recog­

nition for the field. Ho doubt this attempt had revealed 

signs of success ln 196?, for science, literature, and 

101 ibid. 
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history ware wall represented at this point in the School's 

develepment* 



SUMMARY 

In 1940 the School of Speeoh at Northwestern Uni­

versity revealed purpoees that were first viewed in the 

Division of Conraunicatlona at Denver University as late 

as 195?. They were defined, for reasons of clarity and 

because they paralleled those et Denver, aa the liberal 

education funotion. They were composed of the three areas, 

the artistic, the rhetorical, and the scientific. Courses 

which were literery in nature were taught along with the 

necessary akilia involved. The rhetorioal subjects were 

public apeaking and group discussion* Discussion also 

inferred the uee of eeientifio procedures, as did tha 

study of semantics and speeoh correction. General pur­

poses emphasised cultural and professional faotora. The 

specific elms, emerging from published contributions of 

the Instructors and the courses they taught, were the 

aequlsltlon of high standards of judgment in literature 

and the arts, character development, development of a 

simple, nstursl, snd convereatlonal style, the development 

of evaluational ability using the semantic method, and the 

training of the platform artlet. 

In 1945 the curriculum showed no marked ohanges 

except for the departmentalisation of subject matter. It 

was divided into aix departmenta. Thla meant that the 
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curriculum was fragmentary ln otruature making no allowance 

far the integration of its parts* The Department of Hadio 

aad the Department of Speeeh Education ha* developed into 

two of the Bahool's largest departments. 

Xa 198£ the general purpoeee of tha Sehool, both 

cultural aa* profeeaional, ware replaced t> - those of charac­

ter, understanding, competence, end social uaefulnees* 

These aims, however, were similar to those whloh had been 

preecrlbed during tha previous periods* In addition to 

alma viewed la 1940 and 1945, a new aim had developed in 

196P, the. acquisition o£ a, tcnowledjto of aan'c cultural 

history. Moreover, books which revealed few changes ln 

epeeeh purposes were being written as in 1940* Televieion 

combined with radio was one of the most highly developed 

departments* 



CHAPTER IV 

WKAVEJi CF TEE UUIWRSITY OF WISCOHSIM 

AID WISK AUD CRAY ">? L00I31ARA STATT" U»IV:i<SITY 

Although the examination of the speech purpoaes 

at tha Sehool of Speech at Jiorthvestem Univeralty offered 

eontraeta aa* comparlaona to thoae at Deaver University, 

tha general approach to goals in eaah eohool waa conspic­

uous ia being Individual and diatlnet* Cultural concepts, 

because of tha influences of Law Sarett an* other teachare, 

ware given prominence ln tha years 1940, 1945, aa* 1952 

at Northwestern University. These aonaapts developed uatil 

thay becaaa tha primary eoneem af tha inatitutlon* In 

contrast, Dawr** University, beaauae of the influence of 

Eleua* Marray, consistently aacente* tha psychological 

approach in both couraes aad publicotione* 

Differences ia approaehas again emerge when we 

view the purpesoe of the third eehool given cons: m - i o n 

hare* Thla institution, tha University of > iaeonaln, where 

speeeh purpoeee vara stroncly Influenced by Andrew caver, 

revealed similar epeeeh alms ta those proposed et north­

western University* It gave recognition, far instance, ta 

eaah eulturel purposes as sound judgment af literature end 

%t tha arts, whiah raaulta* from etudiee la oral Interpreta­

tion aa* theatre, aad a kaowladge of man'a cultural history, 
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which emerged from historical courses in public apeaking 

snd theatre* But the Speech Department at the University 

ef Wisconsin was even more concerned vith two additional 

speeoh goals and those were* (1) the acquisition of a 

knowledge of voice science and the science of aounda to 

facilitate speeeh Improvement; snd (?) the speech objec­

tives of the 'atlonel Educational olioles Commission. 

These latter objectives weret (1) self-realisation, 

(?) eoonomie efficiency, (5) eatiafaotory human relation­

ships, and (4) goo* eltlscnahlp. 

The fourth eohool, LouieIana state University, 

however, is discussed here in conjunction with the Univer­

sity of Wisconsin, since their educational purpoaeo in the 

area of epeeeh are nearly identical* Both institutions 

reveal amphaeie on the scientific cheraoteristics of speech 

end the aims set by the National Educational Policies Com­

al aaien. Whereas leaver was largely reaponaible for theee 

purpoee a at the Unlverelty of Wisconsin, Clause Wise and 

01 lea Gray advanced them at Louisiana State Unlverelty* 

It ia evident that these aolentlfio aspects of the 

speeeh purpoaea et the Univereity of Wisconsin and Louisi­

ana State Ualverelty were originally advooated by Dr* James 

Rush In 18P7 when he wrote hi s book, The Philosophy of the 

Human Voloe** Andrew "caver at Wisconsin and Claude Wise 

en* Ollee Oray at Louisiana, like Rush, believed that one 
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cannot understand the quality of the voloe without know­

ing what structures are Involved ln the production of it; 

hence, like Rush In 18P7, Weaver, vice, and Orey In 1940 

attempted to give physiological description to vocal qual­

ity ln terma of what is known about the anatomy of the 

vocal meohanlam. 

1* Andrew Weaver, Voloe Science, and 

the Rational Educational Policies Comnisalon 

It is evident that Andrew Weaver, chairman of the 

Department of Speech and Dramatics at the University of 

Wisooasln during the years of thla study, made Important 

contributions to both the speeeh curriculum of the uni­

versity and the epeeeh ereas of other lnetltutlons* Weaver 

taught speech subjects et Dartmouth College during the 

year 1919 and from the year 1915 to 1917 he waa a teacher 

of apeech at Northwestern University. Pie became an asso­

ciate professor of oral oearaunlcation at Wisconsin Univer­

sity ln 1918 an* la the year 19P5 he waa made chairman of 

the Speech Department. Hla Influence went beyond the 

Department of Speech at ftlaoonaln when he became president 

ef the speech Association of America in 1967 and editor 

* James Rush, Thf Philosophy of the Hu .an. /olee. 
Philadelphia, Lippincott, urembo and Co*TT85T7"o69 p. 
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•* J2i£ Quarterly Journal a£ Speech during 1950-1955.e 

Publications of leaver give special stress to the 

seientific approach in apeech training in 1940 and an 

emphasis on application of tha educational alms of the 

Rational Educational Policies Commission in 1946 and 19E-** 

In 1940, far inatance, Weaver, ia advocating a knowledge 

af voloc science, indicated tha highly specialized nature 

af speech education. He recommended not only a detailed 

acquaintance with the phyaiaal aspaats of the voice meehan-

laa ia reepiration, phonatlon, resonance, and articulation, 

but also with a knowledge of embryology, neurology, an* 

the physics of sound** 

la 1945 Weaver was advocating, as Carl Robinson 

at Hortbweatem did la 195?, that speech purpoeee be lined 

up with those sat forth by the Matioaal Educational ;olicies 

Commlsalon; these wares Self-realisation, economic effi­

ciency, satlafaetory aoolal relations, and good citizenship. 

Weaver denied the limitations of an oral oomraun? cations 

curriculum, pointing to the Important part speech playa in 

tha functioning of each of the H* £* P. 0. objectives*4 

• Marquis, Editors* WMlM «ho in Amerloa. 26th ed., 
Chlaago, A. H. sfcrquia aad CaTTlwof, p7 ill** 

5 Andrew Themae Weaver en* Lyman Sploer Judeon, 
Voice science. Row Yark, F. 8. Crofts and Co*, 1942, pp. 1-
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In 198P Andrew Weaver was again urging t̂ at speech 

fulfill its part In carrying out the objeotlvea of the 

Rational Educational ollolea Coauaisslon. Weaver asserted 

that oral eommunleation between two or more peraons Involved 

four elements of speeoh* These elements were mental ac­

tivity, language, voloe, an* visible action.5 leaver, like 

Elwood Murray at Denver University, believed that thinking 

aad speeeh were practically the saae thing. He insisted 

that a thinking man la a man who taika to himself, and 

that the student who wishes to become proficient ln speeoh 

should not only be able to discipline mental aotlvity, but 

he should slso have s mastery of language, voloe, and aotlon 

ln order to attain "economic efficiency, satlafaetory aoolal 

relationships, goo* oltlseashlp, and self-realization."6 

The influence of the educational alma of the na­

tional >duoatlonal Policies Commission was again felt In 

1968 when Andrew weaver, with Gladys dorehcrs, a teacher 

ef epeeeh at Wisconsin, recommended K. £. p. C. aims to 

teeehers of speech* Weaver and ftorohers oondensed those 

* Andrew Thomas Weaver, "The Challenge of the Cri­
sis,'' The Quarterly Journal af speech. Vol. 29, April, 1945, 
pp. 1?JS-IS4. 

5 Andrew Thomae Weaver, Speech Perms and rrlncl-
plca. Hew York, Longmens, Green and Co*, 1951, pp. 1-55. 

* r°**»« vv* 1-41* 
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educational objectives into two pointsi (1) speeoh shoul* 

be studied aa a prerequisite for desirable personality 

development ln the individual, and (?) speech should aid 

the student to deal with problems of young people and the 

deraaada of aoclety.7 

£. Other Teachers Who Influenced 

Speech Purposes at Wisconsin 

While Andrew Weaver was proposing, in 1940, that 

students gain a knowledge of volee science, Robert West, 

another apeech professor, held that students should have 

a knowledge of the solenoe of sounds*8 !ic alao believe* 

that thay shoul* have a knowledge of and practice in pro­

cedure a to rehabilitate speech.8 A third teacher at Wis­

consin, Harriet Orim, indicated that voice eclenee aad the 

scieaac of sounds should be adapted for training the apeek­

ing voice of all students regardless of special needs**0 

* Andrew Thomas Weaver and Oladys Borchers, ej; al.. 
The Teaching of Speech. New York, Prentice-Bell, Inc., 

8 Robert weat an* Claude Kantor, Phonetics. Kew 
York, Harpere and Bros., 1941. 

a Robert West an* Lou Kennedy, The Rehabilitation 
of Speeeh* New York, Harpers and Broe*, 19*57, p. v. 

10 Harriet Orim, Praotlccl Voice Training. Hew Xork, 
Appletoa-Ceatury-Crafts, inc., 1948, pp. vil-vlii. 
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Theee specifio objcctivea blend into one main purpose, the 

acquisition of a knowledge of voloe solenoe and the eclence 

cf sounds to feelliteto Improvement of epeeeh* 

la 1940 Robert feat asserted that teachers of speech 

who were specialising in speech correction should have an 

understanding of the "aolenee of sounds" which make up a 

language or laaguagee* Moreover, he preacrlbed a knowledge 

of aethode of speech correction which he referred to aa 

"rehabilitation of speech*" As part of the "scienoo of 

sounds," he urge* the study of the international phonetic 

alphabet aad of the formation of vowels , diphthongs, and 

consonants by the tongue, teeth, palates, jaw, oral cavity* 

nassl cavity, and pharyngeal cavity.** Tn connection with 

the "rehabilitation of speeoh," he gave procedures for 

discovering causes, making diagnoses, end treating the 

speech handicapped.*8 West taught these courses and had 

charge of the epeeeh ollnlo of the University.** 

Harriet Orlat stressed practical voloe training; 

she wee not concerned with helping the handicapped in 

11 Robert Weat an* Claude Kanlor, Phonetica. ?iew 
York, Harpers and Bros., 1941, pp. 66-162. 

18 Robert West and Lou Kennedy, The Rehabilitation 
ef Speeoh* Wew York, Harpere and Broe. ,1957, pp. rr?i-45§. 

** Catalogue of the. University o£ Wisconsin. 1940-
1948, University or Wisconsin Bulletin, General Series So* 
8896, Serial HO. P511, 1940, p* 184. 
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speeeh* Like Heaver»s and West's, her approach to thia 

training waa physiologicalt It included the atudy of hear­

lag, resonance, tone, respiration, and the exact "positions' 

of sounds**4 

Mechanical aspects, scientific elements, and phy­

siological factors are thus revealed as parts of the speech 

purposes at the University of Wisconsin in 1940. 'er-

trude Johnson, a teacher of oral Interpretation, for in­

stance, indicated two purposes relative to her eubject* The 

first purpose was the general one, sound standards of jud/!-

aeat of literature and of the,, arts* This grew from her em­

phasis on literary values* These literary values, however, 

were taught iacidently to instruction involving a highly or­

ganized set of principles for oral interpretation. The sec­

ond purpose was to promote the ability to apply these prin­

ciples to literary Interpretation, with emphasis on various 

rales* Although considering oral interpretation as an art 

form, Johnson no doubt believed that the total creation re­

sulted from both psychological and mechanical approaches. 

She believed that the student should think the thoughts of 

the particular selection being read, but she aieo advocated 

that definite physical man!featetlone of expression be 

given attention! where the eyea should be focused when 

15 Harriet Orim, Praotioal Voloe Trailing. ;*ew York, 
Appleton-Century-Crofte, Ino*, 1948, pp. U-1P6. 
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reading| anglea of the body when interpreting character­

isations; and vocal pauecs, vooal tone, and rhythm.16 These 

two purpoecs, sound staodarde of judgment of literature and 

of the arte and tha application of these principles to oral 

interpretation, were described ln the course, "Elemente of 

Phyaiaal Expression," whloh she taught.*6 

The bridge between the first period, 1940, in which 

the purposes of leaver, Meet, Orim, aad Johnson eaarged, and 

the second period, 1946, brings no elgalfloant change ln 

speeoh purposes at Wisconsin* Harriet Orim ln 1945 had re-

pleee* Oertrude Johnson aa teacher of Johnson's courses ln 

interpretation.*7 Orim, nevertheless, ahova a debt of 

gratitude to Johaaon ln her book, Practleel Voice Training. 

sad she was no doubt Influenced in 1945 by Johnson's pur­

poecs, standards of judgment of literature and of the erta, 

aa* the application of seleatifie principles to interpret­

ing literature**8 Robert West continued to teach the 

1* Oertrude Johneon, et al.. Interpretative Head-
, Hew York, Appletoa-Century^Crofts, Inc., 1945, pp* 86-

1 6 Catalogs of the. yalvcrsatr of tl^onain, 1344-
erie* Mo* 

" Catalogue of the. ye lvorsUy o£ ttoynaia, 
1946, Ualverelty or wTseonsln Bul l e t in , General Ser 
8540, Serial So* 8756, 1944, pp* 178-175* 

17 Ibl**. pp. 17P-176. 

15 Harriet Orim, Practleel Voice Training. Hew York, 
Appleton-Century-Crofta, Inc*, 1943, pp. ix-x* 
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science of sounds an* rehabilitation of apeech.*9 Henry 

Lee Eubank, a teacher of discussion and debate at the 

University of Wisconsin, was, like Andrew Weaver, practical 

in his speech alms. In 1946 he advocated, for instance, 

that students should develop abilities in thinking, in 

making inquiry into available facts concerning a given 

problem, in dloooverln^ hypotheses or theoretical solu­

tions, In being able to experiment or make practical appli­

cation to problems, and in developing a conclusion, which 

aay or may not validate hypotheses. Eubank advanced no 

new purposes*®® 

The 1968 speeoh objectives, like those at north­

western University, were an outgrowth of 1940 objectives* 

Harriet Orim continued to teach courses In oral interpre­

tation and speech improvement.8* Robert ftest waa accent-

lag rehabilitation of speech and the science of sounds as 

he had In 1940 and 1945*28 Oertrude Johnson's book, Inter­

pretative Reading* was revised, but her methods continued 

W Catalogue of the Ualverelty o£ Wisconsin. 1944-
1946, p. TflSZ 

8 0 Henry Lee Eubank and J. Jeffcry Aver, Disous«ion 
an* Debate* Saw York, F. S. Crofte end Co*, 1947, pp, l-f5. 

8* Catalogue of the, Univorsi ty of Wisconsin* 1960-
196P, University or Wisconsin Bulletin, General Series #o. 
8987, 3erlal Wo* 5815, 1951, p* 888* 

8 8 Ibid** p. 884* 
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about the came.** Another teecher et flaoonsin, >ertrade 

Borehers, taught e eouree called "Application of rpeeoh 

Fundamentals," which waa closely related to the MFundamen-

tele of Speeeh" taught by Weaver. Borehers and leaver 

joined to write a textbook, The Tcaching of Speech, In 195P* 

In 1958 Winston Bremback, a sixth teacher who 

taught persuasion et Wiseonain, au/jgeate* alma which, like 

Andrew Weaver's and Oertrude Borehers.1, were similar to 

thoae of the National Educational ollclee Comrlealon. 

Prom tha economic viewpoint, Bremback noted, the world ie 

en crane of competing persuasions, but the Individual Is 

more often a consumer than a producer of persuasion; ln 

order te reellse his full potentialities, he muet know not 

only how to persuade, but also how to analyse in terms of 

his own welfare the persuasion used upon him. In regard 

to good cltlsenshlp, Bremback believed that the hope of 

democracy lies in the continual rise of persuaders who will 

champion its cause and ln the constant, courageous, and 

2 8 Oertrude Johneon, e£ al*, Interpretative £ead-
lns.. Mew York, Appletoa-Cantury-crofts, Inc., rev. ed., 
1961, pp. v-601. 

8 4 Catalogue of the University of ftlsoonsln. 1950-
196P, p. 825* 

*5 Andrew Thoaaa Weaver and Oladys Borehers, 'Xhe 
Teaching of Speech, Hew Ycrk, Prentice Hall, Inc., Uor, 
pp* v-640* 
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careful auditing of all systems of persuaalons; he urged 

that adjustment to the social group, whloh Is of sufficient 

effectiveness to constitute leadership, must necessarily 

make considerable uae of the elements of persuasion.66 

5* Professional Skills Revealed by 

Bulletins at Wisconsin 

There were, then, as advooated by Weaver and others 

at Wisconsin, such general purposes of speech aa the ac-

quieltlon of e knowledge of voice eeienee and the science 

ef sounds, of atandarda ef literature sad the arte, end of 

speeoh purposes related to the Rational tducatlonal Policies 

Commission. Specific en* general purposes related to skills 

are slso represented ln the Bulletins lasued by the univer­

sity far the years 1940, 1945, aad 1968* 

Aa examination of the 1940 Bulletin reveals two 

significant goalat First, specialisation ln one or more 

of the varioue phases of oral communication le ealled for, 

aad secondly, ecureee are sal* to be designed eapeclally 

for teaohera. Proepectlve teachere might concentrate on 

one of the following phaeeet (a) argumentation and debete 

aad the composition aad delivery of speeches; (b) reading. 

£5 Winston Lamont Bremback and William Smiley Hall, 
Per suesion. New York, Prentice Hell,Inc., 195?, pp. vli-468. 
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acting, and dramatic production; (e) disorders of speech 

an* corrective methods; (*} the psychology and pedagogy 

of reading and speaking; (e) voice science and phonetics.27 

This streee on teacher education rather than on puhllo 

performanoe ie unique as contrasted with the goale at 

Deaver an* Northwestern, where prominence waa t iven to 

platform performances, 

Objeotlvea for other courses were given ln the 

1940 Bulletint Theatre courses outline* elms in play direct-

las;, play writing, and acting* Courses in radio suggested 

aims for various types of radio apeeehee* For publle apeak­

ing there were the following goals; Understanding the 

funotlene and principles of effective epeeeh, composing 

the speeeh, developing abilities for presenting persuasive 

apeeehee, end obtaining skills in direct public address, 

and ln argumentation and debate.28 

In 1945, acoording to the £ullctlno. the speeeh 

alas at Wisconsin remained the ssme es those of 1940* Dur­

ing the Interval between 1940 and 1946, epeeeh teachers 

taught couraee In connection with military programs*29 

2 7 Catalogue of the Unlverelty of v1sconsln. 1940-
1948, pp. 188-184. 

85 Ibid** pp. 185-184. 
2 9 Franklin Knower, "Speeoh Curricula and Act iv i t i e s 

in Wartime." JCht •fflfXatrta iiUE&ll S£ Speech. April , 1945, 
pp* 146-151* 
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In 1968 there were four courees in rsdlo as com­

pered with one oouree in 1945* Developing aims in radio 

werei Ability to adapt regional literature to dramatic 

form; skill ln aotlng, directing, and producing; and capa­

bility in writing radio scripts en* continuity*9^ A know­

ledge of man'a cultural history, another 1958 goal, like 

the acme objeetlve at Northwestern University, developed 

in rhetoric and theatre couraeB. in rhetoric, hietorlee 

of ancient public addreaa and Brltlah public addreea were 

studio*. Theatre ocurses included hletories of the physical 

theetre and written drama, of British drema from 1660 to 

I860 snd slnoe 1860, and of the American theetre from the 

Colonial period to the Civil War aad einoe the Civil war*8* 

4* Some Implications of the Speeeh Purposes 

at Wisconsin 

A re-examination of the speeeh purposes of Weaver, 

Weet, an* Orim, for exemple, the aoquiaition of a knowledge 

of voice science end the eclence of eounde to facilitate 

speech Improvement, reveela three fecta concerning epeeeh 

purposes et Meeonelnt 

5 0 patslQguo of the Ualveralty of Wlsoonsln* 195u-

5* Ibid., PP. 884-886. 
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First, there is the growth of the scientific ap­

proach and accompanying emphasis upon physlologloal aspeots. 

Second, there la evidence of separately evolving 

etudiee like speeeh rehabilitation, rather isolated from 

other phases of epeeeh education, such as public speaking, 

oral Interpretation, and theatre* Students concerned with 

overcoming epeeoh defects of varying severity might or 

night aot Integrate their voloe and articulation ctudies 

vith ether areas of oral communication; atudenta who ape-

oialised ln eoientifie, phyeiologieal, or corrective aspects 

aight have limited abilities in Performance. 

Lastly, there ie evidence of incresslng fragmenta­

tion of the whole speeeh area and of Ita parts* Like Lew 

Sarett at Rerthweetem, Orim end West taught separate ele­

ments of speech with the hope that they would osrry over 

late the whole. Orim, although aha did aot deal with speeeh 

far the severely handicapped as did Weaver and West, uaed 

the procedure of teaching an isolated aound, the enunciation 

of words containing that aound, and, finally, pooma contain­

ing words In which the aound is prominent.32 This purpose 

of mastering the parte before working on the whole was in­

dicated by Weet'8 "science of sounds."55 

58 Herriet Orim, Practical Voice Training, fcew Xork, 
Appletoa-Caatury-Crofts, Inc., 1948, pp. ix-x* 
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Questions have been raise* concerning this part-

to- the-whole procedure, as well as about tha fragmentation 

of speeoh in general* Some may prefer the whole-to-the-

parts sequence—the literary passage aa the first con­

sideration, to the poorly articulated word, and then to 

drill on the 1eclated sounds* 

The elms of the National Fduoational ,oliciea Com­

mission proclaimed by Weaver, Bremback, and Borohers seem 

practical and realistic* Their goals promise s curriculum 

of orel communication that might be eatlafactorily ful­

filled* 

There were differences In the origin of the ae-

quisltion-of-skills purpose at Denver and Northwestern snd 

at Wlaoonsln* At Denver courses were designed which ful­

filled such previously formulated goela as soclsl Integra­

tion and speech integration. Northwestern slso designed 

courses that met the requirementa of Its cultural objec­

tives. At Wisoonsin, however, goals apparently originated 

as an outgrowth of the subject matter taught. 

55 Robert weet and Claude Kan tor, Phonetics. Bew 
York, Harpers an* Bros., 1957, pp. 68-168. 
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5* Claude Wise snd Giles Gray at Louiaiana 

State University 

The most outstanding characteristic of the purposes 

at Louisiana State University la their obvious similarity 

to those of the University of Wisconsin. As at visconsln, 

two purposes predominated at Louisiana State in 1340t An 

acquisition of a knowledge of voice science and the science 

of sound to facilitate speech improvement and the aims of 

the National Educational Policies Commission—aelf-reall-

sstion, economio efficiency, satisfactory social relations, 

snd crood eltisenehlp. 

In 1940 Claude Wise and Giles Cray at Louisiana 

State University began promoting the study of voice aclcnoe 

snd speeeh sounds. Claude Wlae was the chairman of the 

apeech area at Louiaiana, and his Influence, like that of 

Weaver at Wisconsin, reached beyond M s own department to 

the departments of other schools* While .ise was made 

head of the Department of Speeeh at Louiaiana ln l:>f&, he 

did not receive his Pb.i1* degree until 1958—at the Jnlver-

alty of iaconsln. Wise was delegate to the International 

Congress of Phonetic donees ln London in 1955 and was 

president of the Speeoh /saooietlon of America ln 1J4J * * 

54 gcrqula. Editors. Who'a who in America, rota ed*, 
Chicago, A. K* kerquia and Co*, 196ST, p* 1061* 
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Olios Orsy, wise's colleague, appears to have had 

almost an equal Influence on speeeh education. Cray waa 

an aasistent professor of speeeh at the University of 

Illinois snd assistant professor of speeoh at the liniverslty 

of Iowa before he became professor of speeeh et Louislane 

State University in 1957. During that year he alao served 

as the president of the Southern Speech Association. From 

1959 to 1941 he waa editor of The >̂ uarterly Journal of 

3pcech.ag 

In 1949 Gray, with the cooperation of wise, was 

urging a need for a knowledge of the "bases of speeoh," 

meterials comparable to the subject matter of voice science 

that Andrew Weaver strcased at ftleconsln. Wise and Cray 

were concerned with the physiological, the neurological, 

and the linguistic basea of speeeh* Unlike Weaver, how­

ever, they also acknowledge* the psychological basis whloh 

dealt with the language of individuala when reacting to 

emotion end thought*9* Alao, wiae deorled the lack of 

uniformity in the convert*tiend speech used ln the United 

Statee. He believed that stress should be pieced on sounds 

in epeeeh training In order that peraons of various 

5 e Ibid** P. 1061. 

5* ones Orsy snd Claude Wise, The Base a of Speech, 
Xew fork, Herpere and Bros., 1954, pp."TT4TX 
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localities might approximate a apeech atandard held by 

pereons uaing a more coemopolitan speech.37 Both "lae and 

Cray taught courses dealing with the eclence of sounds and 

voice aclcnoe.38 

By 1946 it waa evident that Louisiana State Univer­

sity had lined up speech purposes with those of the National 

Educational Policies Commission* Wise cooperated with 

Gladys borehere of Wieeonsin in designing speeoh purposes 

closely related to the educational objectives of the Com­

mission. The terminology of Wiee an* joorchera, however, 

differed from that uaed by the Educational Polioiee Commis­

sion, In connection with self-realisation, Wiae and tor­

chere stressed the necessity of speech training ln conver­

sation, ln acquiring a knowledge of important subjects and 

arts, in becowing well-read, and in helping the individual 

mold his present an* future life* As to the second object­

ive, economic efficiency, they aaaerted that at times the 

employer is not conscious of the employee's speeeh aa such, 

but is nevertheleaa vaguely dissatisfied and fails to give 

advancement or favor. Furthermore, economic advancement 

57 James O'Sell, Foundations of Speech. Kew York, 
freatloe Hell, Inc., 1941, pp. 15-85. 

liana otate 
y and Agricultural and Mechanical Bulletin, Vol* 58, 

aa* 6, 1940, pp. 507-401. 
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is often dependent on the standard of speseh held by the 

Individual. 

In reference to ih*» third purpose, a;tisfactory 

social relationships, they suggested* All ectivitics in 

life require eommunication; a person must '-e effective in 

the alternate of "giving1* and "taking" ends of tha speech 

process* The fourth purpoee, good citizenship, they in­

terpreted aa an understanding of government gained through 

oral communication in community gatherings, Improvement 

organisations, church discussion groups, and radio*59 

In 1968, as in earlier periods, Wise and Oray were 

teaching auoh olaseas aa "Voloe Science," "Phonetlea,H and 

"Speech Rehabilitation*"40 

6. Other Men at Louiaiana and 

Their Similarities to Those at .ilseonain 

An observation of purpoecs which emerge from pub­

lication a dealing with apeech *duoailon at Louisiana :itate 

Unlverelty ln 1940 diaeloeca almost e repetition of the 

purpoaea at the Unlverelty of Wisconsin. No doubt one of 

50 oladys Borohere and Claude *£. Wise, Modern .'peaoh. 
Rev York, Haroourt, Brace and Co., 1943, pp. 1-1?*. 

40 catalogue of Louisiana State Unlverelty and Agri­
cultural and Mechanical College. 1951-1958, Louisiana Itate 
Univeralty and Agricultural and echanlcal bulletin, Vol*45, 
lb* 6, 1961, p. 807* 
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the reaaona for this similarity was that professors of 

speech from Wisconsin and from Louiaiana cooperated in 

writing textbooks. 

Claude Kaotor, professor of apeech pathology at 

Louisiana State, advocated with Robert '.'eat et Wisconsin 

that an exact position of organs of speeeh for each sound 

be mastered ln order to overcome faulty articulation and 

certain voice defects.4* Kantor, like eat, had charge 

of the apeech clinic aa well as courses in speech rc.e-

48 

billtation. * Thla aolentifio approach waa extended fur­

ther when Lou Kennedy, a spssch teacher at Louiaiana f tate 

University, joined with Robert .*eat of »viaconain to incor­

porate their concepts of the science of aounda and of 

voice science ln a textbook on apeech rehabilitation.4* 

In 1945 ftantor and Kennedy continued to teach the 

science of the voice and the science of aounda as they had 

In 1940*** They were teaching similar courae a ln 12'6T, 

** Robert Weet and Claude Kantor, rhonetlce, Kew 
York, Harpers and tiros., 1357, p. v. 

4 8 otalo uc of Louiaiana ?tetc University and Agri­
cultural and Mechanical ColiogcT 1961-1968, Vol. 45, No* 57pT§09. 

•5 Rebart Peat and Lou Kennedy, The Rehabilitation 
of Speech. Kew York, Harpers and Urea., 1337, r. v. 

4 4 S***l*miaSL Sfff»*?*«*» **»%• University and A^ri-

faltural and Mechanical CcllCftsT 1946-1946, Louiaiana State niveralty and Apricultural and Itechanicol Bulletin, Vol*3o, 
Me. 3, 1946, p. 897* 
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7* Professional Skills Revealed by bulletins 

at Louisiana 

According to tha Bulletinc. the objectives for 

public epeaking, argumentation and debate, theatre, and 

radio ware also comparable at Louisiana and Wisconsin in 

1940*40 Certain differences were evidenti The Department 

of Speeeh at Louisiana State University trained ferel n 

students in good speech ami gave general speeeh students 

opportuaities for studying types of dialects to be found 

in the atate of Louiaiana. 

Two new alms related to the knowledge-of-cultural-

history purpose were evldant in speeeh coursss In 1940 in 

addition to the usual ones in rhetorla* The new elms weret 

(1) the study of tha history of speeoh, and (r) the study 

of the history of interpretation.47 This latter elm was 

found at Northwestern la 1958. 

Otherwise, Louisiana and Wisconsin speeeh purposes 

were similar* Sound judgment of literature snd of the arts, 

4 8 Catalogue of Louisiana State University and. Agrl-
oultaral aj| aaohanloal Oelloao. W51-1968, Louiaiana sSato 
university en* Agricultural and Mechanical Bulletin, Vol.43, 
so* 6, 1951, pp. 895-501* 

4 6 Catalogue of Louisiana State University and Agri­
cultural and Mechanical CaiieKoT 1335-1941, Vol. SsTSo". aVpTSofl. 

4 7 Jbja*. pp* 869-871. 
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for lnstanae, was a part of courses in the study of lit­

erature for oral interpretation.48 

'H** Bulletin discloses that specific objectives 

in speeeh at Louisiana State were similar In 1946 to those 

viewed in 1940* The scientific approach was further de­

veloped by such alma as the application of phonetics to 

the study of Yiddish, Regro, Louisiana Frenoh, French-

Canadian, Irish, Cockney, Oermea, and Russian dlelecta in 

1946.«» 

In 1968 Wise, Cray, and Kennedy were still teaoh­

lng voice eclence, phonetics, and epeeeh rehabilitation. 

The eaqulsition of a knowledge of voice eeienee end the 

science of sounds to facilitate speech improvement was 

still emphasised.60 Sound judgment of literature and the 

arts continued as part of descriptions of courses in oral 

Interpretation*0* Courses In the history of speech educa­

tion an* the history of rhetoric apparently added to "a 

knowledge of man's cultural history" as ln 1940 and 1945.52 

*5 Ibid** pp* 870-871. 

cultural and Sohanioal TSoilege, 1945-1946, Vol* oovsoifTJ, 
1946, p* 896* 

50 r b l d . . pp* 896-897* 

51 Ibid** pp. 890-897. 

58 I b j * . * pp* 896-897. 
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The ourriculum la epeeeh as s whole was identical in 1952 

to that observe* ln 1940 and to the one which emerged la 

IW46.58 

8* Some Implications Relative to 

Speech Purposes at Louiaiana and Wisconsin 

Similarities of purpoecs at Louiaiana and Wiscon-

sln end the comparable speech philosophies apparently grew 

from close relations between Instructors of both institu­

tions. 

Coals examine* at both the University of Wisconsin 

snd Louisiana State University, whatever the emphasis on 

aclentlflc methods, revealed the liberal education func­

tion as dominant as at Denver University and Northwestern 

University. In writings of teachers and in course descrip­

tions ln both schools, however, scientific approach over­

balanced the rhetorloal and artistic area of the curricu­

lum. 

Along with the growing concern for theatre and 

redlo there la the poasibillty for the integration of the 

varioue characteristics of speech education, sueh as the 

eoientifie aspects, the objeotlvea relative to ekilla, and 

the cultural emphasla* Radio, for Instance, which is in 

55 rbid*. pp* 894-897. 
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part meehanistlo or scientific in nature, could be a medium 

for the oral interpretation of dialogue* Literary cultural 

values could be attained by the dramatisatlona performed in 

this medium. Furthermore, theatre subjects could obviously 

be lategrated with radio because of the slmllaritiea of act­

ing aad diraating la both fields* 



SUMMARY 

The emphasis resulting from publications end courses 

at the University of Wisconsin end Louiaiana State Univer­

sity vas on the scientific approach to speech* Both schools 

especially stressed the science of the voice and the science 

of sounds or phonetics, which was summed up in the speeoh 

purpose, an acquisition of a knowledge of voice science 

and the solenae of sounds to facilitate speeeh Improvement* 

The similarity of this scientific emphaela at the University 

ef Wisconsin and louiaiana -tate Unlverelty waa due to 

co-authors who represented each inatitutlon. other alms 

which were accented at both eehools were those which were 

ldentieal te the educational objectives of the National 

Educational Policies Commission* 

The alms, in addition to the acquisition of a know­

ledge of voice science an* the eclence of sounds to facili­

tate speech Improvement and those related to the Satlonal 

Lauoational Polloiea Commission, were sound standards of 

judgment of literature and the arts, and a knowledge of 

man's cultural history* Theee were observed throughout the 

years 1940, 1945, and 195?* Although the purposes of speech 

st Wisconsin and Louisiana revealed developments, they dis­

close* no marked ehangee during the year a in whloh they were 

examined. 



CHAPTER V 

KfcAtfER *• vl> THE METHOD W THE HH";Lf, TH.̂  PARTS, ' >U< 

TBL V.1IOLK AT COLUMBIA UJUVBRLITY TEACEERS COLL! Si 

The Teachers College at Columbia University was 

unique ln comparison with other Institutions ln two re­

spects* It was, first of all, primarily interested In 

making previsions for teachers in epeeeh or for speech 

teachers of the future to learn aethode, procedures, and 

skills Involved in thie aspect of teaching; secondly, 

Teeehers College maintained only a graduate school and 

ha* reason to believe that the students who entered the 

College he* the equivalent of a liberal education** There 

ware, however, similarities between thie school and the 

other schools* All eight eehoole, like Teaohera College, 

made allowances for the training of teachera, although 

thie waa n t their main objective* Too, Teaohera College 

Iaaarparate* the cultural epeeeh objeetlve, the attainment 

Si iudgmsnt o£ literature and. Jhe. erts. es did Northwestern) 

It considered important the scientific purpose, the ac-

oalaitlon of a knowledge of voice solcncc and the science 

Si sounds. So also did the Ualverelty of Wisconsin an* 

1 Taaahara College Bulletin. 1940-1941, Thirty-
first Series, Ho* 5, Kew York, Columbia University, 1940, 
p. 105* 
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Louisiana State University*8 Like the other schools, the 

Speeeh snd Dramatics department at Teachers College was 

Indebted to eertain members of its faculty for formulating 

and realising lte speech purposes* Anon;; those having 

such an influence at Columbia were Magdeline Kramer, Jane 

Zimmerman, and KIIton Smith* Since Kramer was chairman of 

the department, she had a greater hand ln designing the 

aims of speech education at this inatitutlon than did the 

other two* Rence, it is appropriate that her speech pur­

poecs reoelve first consideratioa* 

i. Magdeline Kramer and the Cultural Purposes 

Kagdellne Kramer was another teacher whoao speech 

purpoeee produced an effect far beyond the inet1tution in 

which she taught* Kramer receive* her A. a. degree at 

Trinity Collage in 1980, her A . M . degree ln 1950 at Colum­

bia Unlverelty, end her Ph.D. degree at the same university 

in 1956* She was a teacher of Fngliah at Washington High 

School In Massilon, Ohio, from 1981 to 1985* She was an 

assistant Instructor at the Teachers College of Columbia 

Ualverelty from 1950 to 1955, and became an instructor ln 

1955, an asslstsnt professor in 1957, sn aasociate profes­

sor in 1959, and a professor In 1945* Kramer has been 

* Ibid*, pp* 101-104* 
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chairman of the Speech and Dramatica Department at Colum­

bia since 1940* She served aa president of the Speeoh 

Aaaoolatlon of America ln 1947*8 

Prominent ln Magdeline Kroner1 s goals in 1940 waa 

the attainment of standards of judgment of literature and 

of the arts* This Is apparent in Ymr approach to the 

teaching of oral Interpretation. Kramer believed that 

the true aim of literary Interpretation waa the apprecia­

tion of literature through analysis of the meaning and 

the moo* of the literary selection. Moreover, she sug­

geeted the psychological approach to the atudy of litera­

ture when ehe advocated that "the student must have a 

sympathetic end imaginative response to ldess, feelinge, 

u d ~ « « n t . involve 1„ tta. .hoi. llt.i-.ry ..Lotion."1 

She believed that through the synthaeis of ideas, feelinge, 

sad movements, the aativlty became unified aa a whole and 

orel reading became a creative art* 

A eeooad speeeh goal of Kramer's was the development 

of personality*8 She defined personality aa the aura of all 

5 Marquis, Editora, Who's Who in Amerloa* 86th ed*, 
Chicago, A. M. Morquio and Co*, 195*87 pT ToW, 

4 j*egdeline Kramer and Margaret M* McCarthy, "The 
Development of Personality," Emerson Quarterly. Vol. 16, 
March, 1956, pp* 16-18* 

8 Ibi*** P. 16. 

http://llt.i-.ry
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that an individual ie. She believed that a school must 

provide experience a through which a student la eble to 

develop all aepceta of his peraonality. The study of 

oral interpretation, she said, offered the student one of 

these Important experiences.6 

Magdeline Kramer, although giving importance to 

literery appreciation and the development of personality, 

did not, as was the eaae at luorthweatern University, weight 

her eouraea in oral Interpretation heavily with literary 

subject matter* Descriptions of her courses indicate a 

study of literature only in a generalised way* In her 

"Orel Interpretation of Literature" course she taught the 

oral Interpretation of the short story, old ballads, the 

narrative poem, the lyric, the sonnet, and the essay*? In 

eaeh of theee types of literature, Kramer taught tha whole 

of the literary selection, then the analysis of Its parts, 

and, finally, the oral interpretation of the whole selec­

tion* From this procedure it is evident that she was 

carrying out the purpose of literery appreciation, but she 

was also giving consideration te skills involved in the 

oral performance.8 

5 Ibid.* PP« 16-18. 
T Teachers College flulletln. 1940-1941, p. 105* 
8 Ibid*, p* 105. 
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In 1945 Magdeline /.r̂ imar taught the same classes 

ln oral Interpretation that aha had during 1940. ' in 

1947 she re-evaluated the status of speech courses of that 

period according to what she called the eight general pur­

poses of education.*0 She also evaluated the various sub­

jects of the speech curriculum*** 

Kramer*a ei,ht general purposes of education called 

for the following attainments: 

(1) Education should, first of all, prepare a man 
for making a living, (8) Second, it should pro­
vide opportunities and necessary resources for 
him to develop *a well furnished mind," (5) Third, 
it shoul* aid ln him the cultivation of the power 
to think, to reason, to test new ideas, to evolve 
new concepta, to make decisiona on the basis of 
pertinent data, to distinguish fact and opinion, 
to analyse propaganda, to form sound judgment, to 
bull* worthy values, and to solve problems, 
(4) Fourth, it should foster with great care the 
development of articulate human beings, who are 
aware ef their moral accountability for any ideas 
expressed, (5) Fifth, it should cultivate within 
the individual a social eonsalousness and respon­
sibility, as well as develop the eMllty to cooper­
ate with others and to reeogniso the rights of 
others, (6) Sixth, it shoul* cultivate the crea­
tive an* appreciative talente, (7) Seventh, it 
should help the individual to formulate estimable 
moral values, and (8) Eighth, it should provide a 
means for discovering those Individuals who are 
endowed with the spealal qualifications of leader­
ship, an* alao provide the experience which will 
enable the potential leadera to grow to the full­
est of their capacity**" 

9 TQ*ohera College Bulletin. 1946-1946, Thirty-
sixth Series, Ko. 8, New York, Columbia University, 1945, 
P* 107* 
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Kramer urge* educational responsibility upon speech 

instructors, but emphatically painted out that she was not 

one who believed speech to be synonymous with all educa­

tion**^ Her declaration might be considered by aome as 

less pretentious ln this respeot then the statements from 

the School of Speech at Northwestern and the Division of 

Comasxaloatlons at Denver* 

Ia considering epeclfic subjects, Kramer waa again 

practical end rcallstie.*4 She believed that discussion 

vac one of the moot fruitful of the teaching proceduree 

la all general education. Speeeh, therefore, had a con­

tribution to make In instructing teaoheraj the steps in 

the speeeh activity tie in closely with other learnings* 

Secondly, she stressed goo* voice and diction for use ln 

dally conversation aince the aesthetic qualities of speeeh 

should not be Ignored, even in en industrial age* Ameri­

cana, she said, do not take sufficient pride in theee 

taale of communication* 

1 0 Magdeline Kramer, *The Role of Speech J-ducetion: 
A Re-i valuation," The Quarterly Journal of Speech* Vol* 54, 
April, 1948, p. 1S8T 

** Ibid*, pp. 184-1P6* 

1 8 Ibid** pp. 186-187. 

*5 Ibi*** pp* 1P4-1P6. 

14JbJ*., PP. 185-187. 
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Thirdly, the subjecta of dramatica and oral inter­

pretation contribute to the spiritual welfare of civilisa­

tion and give studente a sense of diseriminatlon ln judging 

the arts* Fourthly, Kramer analyse* the place of public 

speaking in the curriculum of apeech. She justified the 

etudy of the Aristotelian theory as scholarly and histori­

cal subjeat matter that speeeh education should stand y, 

although she questioned the advisability of giving too 

great a prominence to this noble history* She asks, "Have 

we failed to arouse an adventurous spirit, which might 

saaroh far snd find new theories more appropriate for 

twentieth century communication?"*8 

Finally, la evaluating the subject of debate, Kramer 

wroteI "If a student ie to realise and accept his social 

responsibilities snd take part ln oonsideration of current 

social, ooonomie and political problems, he muet be fully 

aware ef all sides of the many sides.**8 Since debate is 

two-valued (pro an* con) rather than multi-valued (many-

side*), Kramer did not sanction it as being part of the 

speech curriculum.*7 

1 6 !*>**«» P* **• 

*7 Ibl**. p. 187. 
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In 1958 Kramer continued to teach the courses in 

orel interpretation that she had taught in 1945.*8 During 

1958 she gave a clear definition of her speech goal—-the 

*&*£# J&SL2 qonoontratlqq on j&e. ̂ arta, and, finally, re.-

turnlna again t£ Jfche. study si JJaf applet 

We believet 

1* That an individual responds as a whole to a 
whole situation* 

f. That he learns better when he understands the 
purpose of learning. 

5* That ha learns better when the purpose of 
learning le closely related to hla needs and 
interests. 

4* That he learns more effectively when the learn­
ing situation approximates live situations in 
whloh he finds himself Involved.*9 

Kramer applied these general purpoecs to the spe­

cific areaa of speeoh. First, in the area of voice and 

diction and remedial speech, Instead of using drill on 

isolated aounda, the student in speech should begin with 

a whole sentence-—a sentence whloh refloots a statement 

that the individual would use frequently in everyday con­

versation. If the student is unable to say the sentenoe 

correctly or has difficulty with an individual sound, the 

1 8 Teeehers College Bulletin* 1961-1952, Perty-
eeeend Series, No* 1, New York, Columbia University, 1961, 
p* xvi* 

*^ Personal Correspondence of the Author, letter 
from Kagdellne Kramer, Chairman of the Department of Cpeech 
sn* Dramatica at Teeehers College, Columbia University, 
dated August, 1968* 



THE TEACHERS COLLEOE AT COLUMBIA UMIVKR3ITY 155 

phrase is taken out of the sentence, the word out of the 

phrase, the sound out of the word, and practice ia upon 

these separate "wholes," The sound is then put back into 

the ward, the word put Into the phrase, and the phrase beck 

into the sentence, and the student works again on the com­

plete sentence* Kramer wrotet "we believe that e aound 

is greatly affected by surrounding sounds, and to drill 

on sn isolsted eound does not help the student when he hes 

to speak in phrases and sentences."80 

Kramer's second application of the general goals, 

through the whole and the parts, was to the subjects of 

dramatics and oral Interpretation* She claimed that the 

student shoul* be aware of the whole eelootion or the 

whole play first so that he le aware of the total meaning 

and the inter-relationship of the parte*8* 

8. Other Teachers and the oolentlfic 

and Cultural Purposes 

A aeoond teacher, Jane Dorsey, who Istor became 

Jane Zimmerman, recommended an aoquiaition of a knowledge 

Si Vbioo selenae and the solenoe of sounds to facilitate 

speech Improvement*88 It Is significant to note that the 

8 0 Ibid. 
•vaHaawawwai 

8 * Ibl** 
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Teachers College et Columbia University was a forerunner, 

among the schools examined, ln formulating thla purpose* 

As was prevloualy discovered, Thomas leaver and Robert West 

of the University of Wisconsin and Claude wise, Olles Oray, 

and Claude Kantor of Louisiana State University made an 

laportant contribution to this purpose. Jane Zimmerman, 

however, had been stressing that purpose since 1928.23 Her 

wrltinge st this early date clarified what was later a part 

ef descriptions of courses taught at the Teachers College 

ia 1940.2* 

Dr* Zimmerman, ln adopting the purpoee, an acquisi­

tion of a knowledge of voice science and the aolencc of 

sounds, like Lew Sarett at Northwestern, voiced the opinion 

that It was imperative that apeech training do away with 

elocutionary snd Imitative methods of an earlier day.88 

while Lew Sarett recommended a natural, aimole. and con­

versational style to counteract those elocutionary methoda, 

Zimmerman believed that there ahould be a eeientifio 

** Elisabeth Avery, Jane Doraey, Vera Sickles, First 
rlnolplos si 5poeeh Tralninf. New York, D. Appleton-Century 
o., 1988, pp* 1-4* 

8 5 IP**«« P« **• 

8 4 Teachers College Bulletin. 1940-1941, p. 107. 

g5 Elisabeth Avery, Jane Doraey, Vera Sloklee, First 
Principles of Speech Training. Sew York, D. Appleton-Century 

I 
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approach to speech training based on oareful analysis of 

fundamental principles and their practical application. 

She proposed that the scientific method of teaching voice 

and spsech was being developed through experimentation and 

research ln the subjects of physios, physiology, and psy­

chology both ln laboratories and la classrooms* Sueh study 

contributed to s better understanding of the struoture and 

function of the voice mechanism snd the formation of speech 

sounds, all of whloh, Zimmermen wrote, had done much to 

obtain for the aubjeot of epeeeh a better academic steading 

and greater Interest and respect among mature atudenta*88 

A further survey of Zimmerman'a purposes divulge 

sn emphasis on two factors which she believed necessary ln 

speech developmenti (1) psychological principles Involved, 

and (8) social adjustment* The whole first with the devel­

opment of the parts when necessary as a method ia viewed 

in terme of psychological principles. A part of Zimmerman's 

eonslderation of peyehologlcal principles involved ln epeeeh 

training calls far the student to establish s system of 

mental habits) he should have a clear Idea of his whole 

behavior pattern, of which any one of his particular hablta 

Is s part. Ho should strive consistently to remedy a spe­

cific habit if It is negative, to strengthen it if it is 

V M M a M H M M M M * * i « M a * w * w 

8 8 *b**«« P» *• 
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positive.87 

Zimmerman insisted that the student should be con­

cerned with living a more useful, a fuller, and a happier 

life, not with self-admiration and affectation. By acquir­

ing a seat for life, a wide range of interests, and a genu­

ine Interest in his fellow men, his speech training should 

more likely develop his whole personality*88 

Dr* Zimmerman considered the development of the 

person before ettacking his speeoh problem. When she did 

discuss the individual's speeeh problem, she, like Wise and 

Weaver, gave a detailed description of the physiology of 

the voice mechaniam.29 Like Kentor and west, Zimnerman 

believed in the study of phonetics* In discussing phonetics 

ln 1989, she recommended that the formulation of the sound 

be taught first, that words containing the eound be drilled 

upon, and, finally, that sentences or poetry appropriate to 

the sound be roe**80 This method, however, though discussed 

as late as 1989, waa not in aooord with the procedures whloh 

Zimmermen later followed, as a matter of fact, aha is the 

aeoond of the authorities studied during the years 1940, 

8 7 Ibid** p. xxvii* 

8 8 ibid** p. 4. 

29 lb**** PP« 10-85. 
8 0 Ibid., pp. 86-116. 
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1946, and 1968 who prescribed that the whole be tau ht 

first and the, parts later•** 

In 1940 Zimmerman waa teaching the anatomy and phys­

iology of the voloe mechanism and giving Instruction in 

the phonetie traneeription of various types of si-eoch, In­

cluding foreign dialects and British and American speech* 

She wss also ln charge of tha remedial speech laboretory* 

Zlamsraan, Ilka Harriet Orim at the Unlverelty of -tacon-

ain, applied the alas, Ĵ he, aoquiaition c£ a, knowledge of 

isifift sslssss •*& J&s. »«*«»«• si »saa*»# *• *h» teaching of 
vaiaa Improvement to students who had no major speech 

defects* Thie procedure was followed In her "Voice an* 

Diction" class.58 

Ia 1945 Dr* Slaaterman continued to teach courses 

connected with the purpoee, the aoquiaition of a knowledge 

cjT yolof science and j&f. science si •<>«»*» 1& f»»lUft»M> 

speech improvement**5 

TJS 1968 aho made additions to the studlea in the 

epeeoh clinic, which ehe eupervleed* she taught oouraea 

Personal Correspondence of the Author, letter from 
Dr* Kagdelina Kramer, Chairman of the Department of Speeeh 
end Dramatics at Teachers College, Columbia University, 
date* Auguat, 1958* 

3 8 Teachcra College bulletin. 1 Ku-1941, p. 97. 

3 5 Toaehorc College bulletin. 1945-1946, p. 107* 
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In the teaching of the deaf and dumb, the use of audio-

logical instruments, and the understanding of the auditory 

an* vocal mechanisms*^** 

While Dr* Zimmerman represented the scientific 

method and Dr* Kramer the cultural aspeeta of the speech 

curriculum, a third teacher, Milton Smith, like Kramer, 

strcased the purpose, the attainment of standard^ of judg­

ment si literature and si £M arte* Smith waa in charge 

of the dramatic area of the Teachers College at Columbia 

University in 1940*35 jn explaining the merits of dranatio 

literature, he differentiated between theatrical effective­

ness snd literery values. Theatrical effectiveness, he 

said, exleted ln any piece of dramatic literature that 

played well* It may have little literary value and it may 

have a simple and obvious idea, unconvincing characterisa­

tions, haakaayed situation, end an unoriginal solution, yet 

it may still be entertaining, for the story may be told 

with sufficient eraftamanship to be clausing**0 

Smith asserted that great literary value was preeent 

ln a play when the finer attributes of structure and style 

54 Teachers College Bulletin. 1951-1958, p. 1-2. 

*® Teeehers College Bulletin. 1940-1941, pp* 105-107* 

55 Milton Smith, Play Production. Sew York, D. Apple-
tea-Century Co., Inc., 1948, pp* 19-80. 
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were added to essential theatrical effectiveness• Further­

more, he believed that literary value existed when there 

waa an underlying tmth and beauty of perception In the 

story, an understanding of life, a rightnecs in character 

portrayed, and, in the dialogue, a certain finality of ex-

preeaion.37 

Smith further clarified the purpoee, sound stand­

ards si literature and, ©£ £he arts, by relating it to the 

broad field of education. In this ho appeara to defend 

the cultural goals of speech education. He writes that 

the fear some educators have of thie tool and of other 

arts in education is bassd on the falae premise that art 

Is s kind of emotional frensy. He asserts that such is 

aot the case with the true artist. Smith believed, though, 

that emotion might be the basia of art, but the necessity 

for the praetice of an art le to direct, guide, and control 

the emotions, "and by a process of rationalized and intel­

ligent decisions bring it to a satisfying expression*"28 

Moreover, he points out specific objectives for the student 

ef dramatics when he recommends thst play production ln 

the eduoatlonal curriculum should be a soolal activity. 

It can not be practiced alone, Smith contends, since it 

5 7 lo***« P» «*• 
5 8 Ibid., pp* 10-14* 
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provides such an integration of activities aa directing, 

managing, designing, acting, writing, carpentry, painting, 

lighting, costuming, sowing, singing, and dancing. ' uch 

a comprehensive 11et of activities in play production 

builds up s socialised situation equalled by few of the 

other tools of education.39 m 1940 Smith's theoriea were 

incorporated in courses covering all the major elements 

of play production, sueh as aoene designing, lighting, 

directing, and acting.40 

In summary, Smith's purposes ln play production 

arei Literary values In stories ueed in play production 

are not essential. Expert craftsmanship may compensate 

for lack of literary quality. The student should make 

use of his emotional nature by directing it and expreeaing 

it in the creative medium of dramatlo production. 

In 1945 Milton Smith continued to teaoh courses 

in acting, play production, and directing, but in 195?, 

Smith had been replaced by Edwin Kozelka.4* However, the 

descriptions of dramatic courses were identical to those 

taught In 1940 and 1946.** 

5 9 Jbld., pp. 10-14. 

4 0 Teachcre College Bulletin. 1940-1941, p. 104. 

4 1 Teachcre College Bulletin. 1946-1946, p. 105. 

4 8 Teeehers College Bulletin. 1951-1958, p* 97. 
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5* Profcaslonal skills Revealed by the aulletlns 

at the Teachcra College 

^k* Bulletins reveal additional purposes in oral 

communication* Teaohera College was, for Instance, con­

cerned with the training of teachcra In service and the 

training of prospective teachers* The goals given In the 

Bulletin of 1940 reveal varied possibilities for employ­

ment of teachers concentrating In the speech field. These 

possibilities range from positions in speeoh correction 

st various levels of education (elementary schools, high 

sehoole, and colleges) to positions in the teaohlng of 

speeeh and dramatica at any of the levels. Also included 

were occupations as director of dramatica and acting} tech­

nician in community centers, camps, or little theatres} 

and supervisor of speeeh improvement and correction in a 

city or county school system or in the State Department 

of Education.*8 

In 1940 both scientific and cultural goala were 

sought by instructors at the university through courses 

connected with the training of teachers. The Bulletin of 

1940 also notss skills objectives in public speaking and 

group diacuaalon. In public apeaklr :, as in other 

*5 Teachers College Bulletin. 1940-1941, p. 99. 
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lnatitutlone, ekilla were in delivery snd composition} dis-

cuesion courses were dealfned for teaching the steps of 

reasoning*44 Skills in "The Teaching of Speech" lay in 

aethode of teaching* Skills in debate or argumentation 

or ln radio were not included.46 

In 1945 the aims whic emerged were identical with 

those viewed in 1040* Zimmerman etill tau-At courses re­

lated to the purpoee, eg aoquiaition of the knowledge of 

•«*••• ••>"— *£& thf sqlcocf si »ffi¥**« ta facilitate, speech 

iaprovement*^ Smith continued to give instruction ln 

subjsots that were oonnected with the goal, the attainment 

Si i^apdcrds of judffxnt in l^tQTfturo and. ̂ n. the, arts,47 

aad Kramer, the chairman of tha Department of Speaah and 

Drama, supplemented this purpose with couraea in oral in­

terpretation.43 The objectives in courae descriptions 

involved ekille an* ware similar to those viewed In 1945* 

la 1958 the objectives ln connection vith skills 

were, for the most part, similar to those revealed ln 

1946* Magdeline ICramer waa etill chairman of the .Apartment 

4 4 Ibid** pp* 107-109. 

4 5 **>**•« *• *05» 
4 6 *•***•*• College Balltin* 1945-1946, pp. 105-104, 

47 &&*» »• *0*» 
4 8 ft>**«« P» *05« 
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of Speech*48 She was also teaohlng the courses in connec­

tion with oral interpretation that she had taught in 1945*00 

Milton Smith, Instructor of dramatios, had been replaoed 

by tdwin Kosalka, but the descriptions of dramatics couraea 

were ider&ical to those taught In 1940 and 1946.6* Other 

subjects, "The Teaohlng of Speech," BPublie Speaking," and 

"Discussion" were similar to those viewed in the Bulletin 

during 1940 and 1946*M 

4* Some Implications of Speeoh Purposes at Columbia 

Teachers College offered courses which were more In­

tegrated in subject matter than courses at other sehoole 

offering spealalixed teacher training couraea. The profes­

sional training which Teachers College authorized was flex­

ible} tha student waa not United to one field of teaching 

but waa expected to be capable of teaching or supervising 

several areas of the eubject. Moreover, since the indivi­

dual ha* an understand!nr, of speech in connection with its 

various areas, he might be able to acquire a more rounded 

kncwlcdge of one subject. A student who waa called upon 

49 Teachers College Bulletin* 1951-1958, p. 104* 

5 0 Ibid** P. 105. 

51 Ibid*, p. 104. 

5« Ibid., pp. 104-106. 
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to teeeh courses In Intsrprstation, for instance, would be 

able to employ certain suitable approaches and techniques 

to that subject whloh he had acquired in the atudy of act­

ing or public speaking. Furthermore, he would not be lim­

ited in his choice of subjecta when choosing his special 

vooatlon because of his knowledge of the speech field aa 

a whole* 

An acquisition of the knowledge of voloe solenoe 

snd the eclence of sounds is s purpose that would reoelve 

attention ln an institution for the training of teaohera. 

Many teachers and prospective teachers would no doubt feel 

the need of a knowledge of that part of the curriculum 

which contributed to this purpose. The teacher of cpeech 

Correction, for instance, would need such subject matter} 

the teacher of dr sciatica and the instructor of general 

speeeh subjects would alao find it an important part of 

training to become familiar with the procedures and methods 

involved in attaining such a apeech goal* If there ia no 

speech oorrectionlat ln a sehool, teachers of other speech 

fields would be required to take over the responsibility. 

In communities where the services of a apeeoh correotionlst 

are not available, a teaoher of speeeh may need to advise 

parents aa to where they might receive the beet therapies. 

Certain comparisons of Milton Smith's dramatic 

area with areaa in the other five schools are obvious. 
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Smith was chiefly eonoerned with the teaching of dramatics} 

other schools also stressed instruction, but in most In­

stances they set forth the purpose, a, knowledge of man's 

cultural history, psrtly developed in historical courses In 

theatre. Teeehers College did not make allowance for this 

purpose since It concerned Itself with more utilitarian 

purposes that would be practical to future teachers of 

speeeh or those already in service. Teachers, in Smith's 

view, were interested in learning craftsmanship in play 

production and, since they ml$it alao be mastering other 

epeeeh subject matter such aa oral interpretation, public 

speaking, or speeoh correction, they were not able to go 

into the historical phases of play production because of 

lack of time. 

Kramer did not believe in fragmentary teaching 

methode. She believed that the speeeh field was suffi­

cient unto itself in developing the functional purposes 

which the field alone should offer in connection with 

general education. Her purposes provided some of the ex­

periences neeeaaary for the student's growth aa a person. 

These purposes did not suggest that the study of oral com­

munication might be the meana and the end of education. 

Another contreat with other aehools appeara in 

Kramer'a purpose concerning human growth. Thla purpose is 

ana ef the most Important aims of education, but the lack 
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of uniformity ia the eehools and colleges in re^nrd to 

tributary alma leading to the attainment of this more com­

prehensive goal reveala that speech education, »s a whole, 

had aot come to terms as to its specific nenntn -, .rsuaer 

suggeeted that human growth was synonymous with the devel­

opmeat of peraonality, but her definition of personality 

waa vague ea to the contributions that speech training 

might make to It* She believed that It waa the sum of 

the whole individual} aha asserted that this "sua total" 

should be develepe*, but she made no allowance for qualities 

which might be negative in thla "totality." Furthermore, 

this definition dlffare from those of teaohera representing 

the eehools previously discussed, sueh as Dmnvor University, 

where Klwoo* Murray define* personality as the emotional, 

intellectual, phyaiaal, and evaluational aapeots of ©an.5* 

At Horthweatem University Lew Serett did not emphasise 

the developmeat of personality, but he did urge the develop­

ment of eharaeter, by which he meant such quailtiea as "the 

heart, the mind and the spirit."54 Gladys Borehers of the 

Ualverelty of Wisconsin and Claude Wlae at Louisiana State 

University considered "human growth" ae similar in meaning 

55 Fiwood "urray, The ^pah 
.fnmlnsAtt and Co.. 1931. «. ? 

54 Le« sarett aa* W. f. Foster, Scale «rl .oleics of 
Speech, sew Yark, Houghton-Mifflin Co./llsf, p. fo. 
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to "self-realitation."56 Other sohoola were leas specific 

in defining purposes cloeely related to human growth* Theee 

goals of Kramer»e and those of teaohera from other schools 

indicate that the field of oral communication was considered 

so broad in its various aspects that It might be regarded 

by some as a panacea for all educational needs. 

There were etill more contrast* with other schools. 

It might be considered by Teeehers College teachcra that 

their purposes provided a less fragmentary curriculum, a 

teaching of subject matter ln wholes rather than parts 

cloeely related to life situations. 

The history of drama, of oral Interpretation, and 

of rhetoric were not represented ln the curriculum of the 

school. Teachers College was Interested in teaching teach­

ers and proapeotlve teachers how to teach speech; there was 

no Interest in competing with a general curriculum including 

history. 

There are slmllaritiea, too, between Teachers Col­

lege and other schools. Like the University of laconaln, 

the University of Illinois, and Michigan State College, 

Teaohera College followed both the psychological and the 

scientific approaches to speeoh training. The scientific 

55 Oladye Borohera and Claude wise, Sodom Speech. 
Mew York, Hareourt, Brace and Co., 1948, pp. 1-6. 
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aapeets evolved from the eoientifie research of Dr, James 

Raeh during en early period of speech history and the psy­

chological purpoecs were similar to those originated in 

private schools in previous years* 5olentifle approaches 

to speeoh education were developed after World war II. 

Teachcre College was like other colleges and universities 

in developing scientific factors to a greater extent than 

It did the peyohologlcal approachea. 



SUJttfAKY 

The Teaohera College at Columbia University •? v© 

preminenaa la 1940, 1945, and 196: to four speeoh goals, 

the attainment of atardtar&a si Judffaont jyi literature and 

JLm ill£ 2Fl£» & & a,c<|u^sltlo^ of a knowledge, of the aclcnoe 

Si £h& voioe &3& B & »?*»,"«•, J£ I<TO&3 *g ?»?****»*» fgeoaft 

laprovement* the obtaining ,gf professional skills, and the 

£Sl2&£ 2£ ^r»tW«M»VI! £&•. t>fl|i the par fa, and the. 

The first of these objectives evolved from courses 

ln literery interpretation and subjects dealing with drama-

tlosi the second aim emerge* from classes accenting speech 

correction} the third came from descriptions of oourses in 

public epesking and discussion} and the fourth from courees 

dealing with psychological principles in connection with 

the voloe* A course stressing* teaching proecdurea waa alao 

taught and this course emphasised methods for teaching whloh 

eneompasse* all four alma* 

The most outstanding feature ef the speech curricu­

lum at Teachers College was the purpose of first studying 

tha whole of the eubject matter, then studying its parts, 

and, finally, returning to the whole for further study* 

This purpoae was aot only oarried out la elassee, but it 

appeared to he functioning in the curriculum as a w/vrle* 



CHAPTER VI 

HEPFSTR MID AMBER?.OS I THF ARTISTIC fUD 

SCIENTIFIC ARB/.S AT STAFFORD UNIVERSITY 

An examination of speeoh purposes in publications 

and desorlptione of courses at the Teachers College at 

Columbia University and at Stanford University reveals 

eertain contracts between the two institutions. Teachers 

College placed no emphasis on liberal education} einoe it 

was a graduate sehool, the liberal arts subjeete were ac­

counted for during the undergraduate yeare. Proviclon 

for obtaining a broad liberal education, though, waa one 

of the general cpeech goals at Stanford* Teaohera College 

had not departmentalized ita speeoh curriculum* Stanford, 

on the other hand, provided for specializations in various 

speeeh ereas* 

There wee ono conspicuous similarity between the 

speech goals at the Teachcra College at Columbia and thoae 

at Stanford Univeraityi Both schools recommended the under-

atanalng of the whole subject matter, then an understanding 

of ita parte, aad* finally, a return to the whole. No 

doubt thla method or purpoee in preparing speech projects 

or performances was Influenced by Geetault psychology, 

which ha* become a popular pedagogical theory for teachers 

cf speeoh.* Magdeline Kramer at Columbia and Eubert Ileffner 
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at Stanford subscribed to this method—Kramer suggested 

this procedure ln the field of oral interpretation} Heffner 

reoommended it for tha area of dramatics. Heffner, like 

Kramer, influenced speech purpoaea in other schools, as 

well as in his own school* 

1* The Speeoh Purposes of Hubert Heffner 

Hubert Heffner, chairman of the Department of 

Speech and Dramatics at Stanford University, was mainly 

Interested in dramatic production. He graduated with 

honora in literature at the University of North Carolina 

la 1981 and was a student of literature at the University 

of Chicago between 1950 and 1954* His professional ex­

perience also included dramatics* He was, from 192P to 

1925, an instructor of English and dramatics at the Uni­

versity of Wyoming, an* from 1996 to 1950 he waa a profes­

aor of dramatic literature en* associate director of the 

Playmekers at tha University of Korth Carolina* From 1950 

to 1959 ha was professor of dramatic literature at liorth-

weatern University* In 1959 he became professor of dra­

matic literature at Stanford University and chairman of 

of the Department of Speeeh and Drama. He was also editor 

1 tfargaret Robb, Oral Interai 
.71941. 



ARTISTIC AUD 8CIFSTIFIC ARfcS AT STAi.P.,h-J L'iUVLfCI-Y 154 

of 1&£ nuartarly Journal of speech from 1947 to 1 J ^ . 8 

Heffner, as the ohalrman of the iJepartment of apeech 

and Dramatics at Stanford, propoaed aa their goal u;e at­

tainment of ste**cr*a of judgment of literature and of $bc 

in connection with the area of drama} a, knowledge of 

£j> cultural history and the acquisition .-f a lawwlediro 

Si & £ »PO*» before concentration on £he parte were s .b-

sldiary objeotlvea to tills purpose*9 Heffner, ln giving 

attention to the knowledge of cultural history, included a 

hietory of dramatic presentation both in American and in 

medieval European drama* ^m in the early daye of Colo­

nial America, he said, when Puritans damned the sta^e aa 

the devil'a drawing room an* Its actors aa "minions of 

Satan," the theatre grew in popular favor*4 Brought aoreae 

the aea ae part of our Knells' heritage, tha theatre re­

ceived ite first welcome in the South, spread rapidly to the 

sorth, aa* followed the receding frontier into pioneer set-

tleaenta and mining camps. Today we are among the moot 

devote* taaatre-golag people in the world.8 

t P6th ed«, 8 Marqulo, Editera, Jhaj»e Wto la America 
Chicago, A. *• Marquis and Ce,,' 19W, pT l W o . 

5 Hubert Heffner, Modern Theatre Practice* Saw 5fork, 
T, S. Crofts sn* Co., 1956, pp* 27^®; 

4 Ibl*** p* v. 

* n>*** * P« vi* 
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Heffner alao dlacussed amateur dramatic preeenta-

tlona !n medieval times and their connection with modern 

times* His discussions included the following points: 

Out of an amateur theatre developed the Institution that 

bore and foatered the art of Aeschylus, Sophocles, luri-

pldes, and Aristophonee} out of an amateur theatre in 

medieval Europe came the theatre and drama of Shakeepeare 

end Mollere} out of the modern, free, amateur theatre came 

the greateat of contemporary playwrights, directors, actora, 

and technicians—-thoae who produced a renalesanee ln the 

theatre and brought a new conception of art.6 

In Heffner'a philosophy the whole view came first* 

He believee that a great director, professional or non-

prof eeslonal, knows that, before he eaata a play, before 

he puts It into rehearsal, he must master the play and 

design his interpretation juet aa completely as the con­

ductor of an orchestra must master the aeore before he 

begins rehearsals with an oroheatra* Later the director 

works on the parts, which msy be composed of oastln^, 

scenery, lighting, properties, music, and dancing. Heffner 

then returns to the procedure whieh involves the whole by 

edvooating that the ports, such as directing, scenery, 

lighting, and properties, be harmonised and orchestrated 

Ibid., p. vi* 
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toward produoing ia the audience an aes thet i ca l ly sa t i s fy ­

ing emotional e f fec t* 7 

Like Milton Smith at Teachers Collage, Heffner 

limited the Importance of l i t erary judgment* while Smith 

believed that araftsmanship was the important characterist ic 

of jus t i f iab le play production, Heffner emphasised the 

necessity for producing a variaty of l i t erary typea in eon-

nee t i on with play production.d Bath U*yttnor and Smith were 

mare interested ln atenderdo st W « P ^ l g J&S. JS&£ t h *» 

*° ^u*Jpaent of l i t era ture . 

In 1940, as in 1946 an* 195?, Heffner taught couraea 

which were directed toward tha attainment of judgment in 

l i terature and In the ar t s* 9 Ha taught other courses which 

•*••* ** the acqu^fflt^on of j knowledge of man's c u l t ^ a l 

history. During theee years he had charge of such courses 

as "The Development of Dramatie Art ln Ancient Times," 

•The Development of Dramatic Art in vodern Time a,* and 

*The Development ef American Drama from Colonial Daye to the 

Present.1'10 

7 *»**•» PP* *7*»49* 
8 Ibl**, pp* 19-96. 
9 Cf te lp^c oX s.|eafor* University. 1940-1941, stan-

far* Univereity BuileTln, 6th Sariae* f a . 100, Stanford 
University, C a l i f . , Stanford Ualvarsity , 1940, pp. 551-558* 

* e I b l * . . p . 557. 
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2* Anderson and the Acquisition of a Knowledge 

of the Voice Science, the Seienoe of Sounds and 

Psychological Aspeots to Facilitate Speeeh Improvement 

The third main purpose in 1940 at Stanford Jniver-

slty was the acquisition of a knowledge of voice acienee 

and the science of sounds* The terminology of this pur­

pose is Inadequate when applied to courses at Stanford. 

There psychological factors were emphasised in connection 

with the elements of voice eolence and the science of 

sounds*** This purpose rai^ht be more appropriately called 

an acquisition of the knowledge of voice seienoe, the 

science of sounds, and the peyehologlcal aspcets affecting 

speeeh to facilitate speech improvement* 

Developments at Stanford ln thla area were guide* 

by Virgil Anderson, a teacher of speech correction* Ander­

son, like Andrew Weaver at the University of Wisconsin, 

Jane Zimmerman at the Teachers College, and Claude Wise at 

Louisiana State Unlverelty, believed that there was a need 

for comprehension of voice science in order to understand 

the basis for voloe improvement**8 But Anderson did not, 

like the other three instructors, Isolate this knowledge 

11 Virgil Anderson, Tralnln. of the Speaking Voice, 
Sew York, Oxford Univereity Frees, 1 ^ 2 ~ p . ^o-&54~ 

** Ibid** PP. 11-150* 
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from actual praetices in voice development* Descriptions 

of breathing, for example, end descriptions of the larynx 

and vocal folds were followed by breathing exercises and 

drilla in the production of vooal sounds* Similar pro­

cedures were followed for developing resonance.*3 

Anderson, like West at Wisconsin, iUntor at Louisi­

ana, and Zimmerman of Teachcre College, was Interested in 

the seienoe of sounds**4 Like West an* Kantor, Anderson 

taught the isolated sound first, then the words containing 

the sound, and, finally, he taught sentences eompoeed of 

such words* 

Again, Anderson deviated from the philosophy of 

the other teeehers when he stressed the close connection 

of voice production with emotional and mental habits.*5 

Like Elwood Murray at Denver Univereity, he believed that 

personality and voloe production are Inseparable, yet his 

views might be considered less extreme than those of Murray* 

He certainly did not think that voloe training waa a "cure 

all" for psychological ailments, although he did advocate 

voice training for Introvert and extrovert personalities.16 

1 8 Ifr*d.. PP- *1-150. 

1 4 **>**•• PP* 251*515* 

15 Ibi*.. pp. 11-160* 

15 jhjd*. pp. 208-210. 
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He believed that good mental and emotional health is often 

related to pleasant epeaking voices**7 

Anderson was concerned primarily with only one 

speeeh area, voice training* In contrast, Murray gave 

considcrstion to all speeoh training and he believed that 

as this training advanced, the personality developed* 

Moreover, Murray proclaimed that as the peraonality devel­

epe*, the individual became more articulate ln his com­

munication with others* Anderson, however, believed that 

growth in personality and development ln voice production 

were two aeparate entitles} he did believe that one entity 

affected the other**8 He said alao that auoh character­

istics of personality as relaxation were reflected in a 

more pleasant voice* Characteristics of personality, such 

as bodily tensions and atatea of mind, like anxiety, are 

revealed in an unpleasant voice.** If the voloe were 

trained, that training might give the individual more eelf-

reapeet and might add to his self-confidence. According 

to Virgil Anderson, negative traits of personality should 

be overcome ia order to be more vocally pleasing, and 

voice training should be undertaken in order to add to 

smBaM*wM**MBna**»wa***w********M>m^H*M|*i|*» 

1 7 **>**•* PP* 25-515. 

*5 Ibid., PP* 817-882, 

1 9 1P1*»» P* ***• 



ARTISTIC AHD SCIElfTIFIC AREAS AT STAFFORD UHtVERSITY 160 

positive traits of personality*20 

In 1940 Andwraon was teaching courses in voloe 

training euoh as nVoice and Diction," "Speech Correction," 

end "Advanced Speech Correction**8* In 1945 he *aa teaoh­

lng these courses an* also a course called "Speech for the 

Classroom Teacher" en* "Voice Training for Platform Per-

fermenees**8® In 1968 he continued the same classes, all, 

like his writings, apparently pointing to the importance 

of the psychological aspects ln voice production*29 

5* Similarities of Speeeh Goals st Stanford 

Ualverelty with Those at Northwestern University 

as Revealed by the Bulletlna 

nalle Teeehers College and Stanford offer a study 

in contrasted speeeh ebjcotIves, Information from bulletins 

on Stanford an* Northwestern speeoh courses ln 1940 offere 

a study in comparisons. At Stanford there was & develop­

ment of the aesthetic, rhetorical, and scientific arses of 

90 I b t d«* PP* 221-PPB. 

8 1 Catalogue of Stanford University. 1940-1941, 
p. 561. 

8 8 Catalogue of Stanford Unlverelty. 1945-1946, tan-
ferd Unlverelty Bulletin, 7th Serlea, Mo. 158, Stanford 
University, Calif., Stanford University, 1945, pp. 415-414. 

8 3 Catalogue si Stanford Univereity. 1940-1941, 
pp. 555-554* 
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liberal education. The curriculum waa departmental!sad, 

and it Included four areas of spec1allzatlonai (1) voice 

science and speeeh re-education, (f>) public apeaking, 

(5) interpretation, and (4) theatre and drama*S4 Stanford 

also wee concerned with the training of teachers and of 

platform artists.26 Stanford offered courses suggesting 

the following purposes t An attainment of Judgment of 

M J t * * * ^ and of the. arts and o knowledge of man's euJL-

tural hletory*^5 it is obvious that these oharactcrlatiee 

and alma were much like thoae et northwestern* 

There were two contrasts between the two eehools* 

First, speeeh teachers st Stanford published little while 

instructors of epeeeh at Northwestern wrote many hooka and 

artlolca. Secondly, the aemantio approach, whloh was 

atrongly recommended at Korthweetern, waa not given atten­

tion in 1940 by the Department of Speeeh and Dramatica at 

Stanford.fĉ  

The four purposes suggested by writings of in­

structors snd by the Bulletin et Stanford University ln 

1940 weret (I) standarda ef judgment of literature and of 

2 4 Ibid., pp. 551-568. 

8 6 **>**•• P» 548. 

•5 Ibid., p. 548* 

2 7 Ibid,* pp. 561-558* 
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the arts, (?) a knowledge of voice eclence and of the sci­

ence of sounde to facilitate epeeeh improvement, (5) a know­

ledge of msn*s cultural history, and (4) objeotlvea dealing 

with skills* 

In 1940 the major goal In oral Interpretation end 

in drama was the promotion of standards of judgment In 

literature and Ju t£& arte, according to the Bulletin. In 

thla area of the speeeh curriculum a course was taught in 

"Interpretation of Poetry," involving such literary factors 

ss aetrloal form, style, and imagery} another titled "Orel 

Interpretation" emphasised the study of the novel and the 

esssy.28 Like Northwestern, too, Stanford emphasised 

training of the platform artlet*22 

But Stanford, unlike Korthwoetern, did give prom­

inence to techniques involved in oral reading. These 

goals placed atreea on the acquisition of skills ln co­

ordinating the voloe with thought in reading aloud* Skllla 

also included the development of vocal tones whloh hed 

depth and sustaining that tone.30 

A second purpoee, knowledge of oultural hiatory, 

emerged la 1940 from the epeeeh curriculum at Stanford* 

Jbld.., p* 568* 

29 Ibl*»« P« 568* 

50 Jbld., p. 558. 
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Three fields of subject matter contrib >tcd to this hia­

torloal purposet Orel Interpretation, dr&.ia, end rhetoric 

In oral Interpretation courses were dosisued such aa 

"Claasleal Literature with i-mphasls In Creek Writings," 

"Shakespearian Interpretations," and "Interpretation of 

Literature in the Modern Period."51 in the field of drama 

such historical oouraes were deeoribed aa "The Develop­

ment of Dramatic Art ln Ancient Times," "The Development 

of American Drama from Colonial Days to the Present," and 

"The Development of Dramatic Art ln Modern Timea*n52 In 

the field of rhetoric, there were alao subjects of en M o ­

toric natural "Rhetoric In Ancient Greece an* ftome," 

"Rhetoric of Britain,n and "Rhetoric in America."55 

In 1940 the third purpose, the acquisition of s 

knowledge of voloe science, the eclence of aounda, and the 

psycholagiaal aapeets affecting voloe to faollitate speeoh 

improvement, waa revealed in the courses mentioned. The 

desoriptlon of these courses were given in discussing 

Virgil Andersons contribution* 

The fourth and laat purposes of speech at ..tanford 

Univereity in 1940 were the objeotlvea relative to skills. 

51 Ibid.* p. 558. 

8 2 Ibid*. PP. 552-554. 

55 Ibid., pp. 562-555. 
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In addition to the ekille already discus3ed in connection 

with drama, oral interpretation, and voloe training, there 

were, as in other institutions, skills related to argu­

mentation, debate, and radio* Skllla in argumentation 

dealt with the uee of logical thinking} akllla in debate 

streesed methods of refutation.5* Those ln radio emphasised 

only aoting*55 skills ln the subject, "Oroup Conference," 

seoented the eteps involved in group discussion, and public 

speaking skills included skills ln composition and de­

livery *55 

It is disclosed by the 1940 Hulletln of tanford 

University that Stanford also had developed the aesthetic 

or artletie area, the rhetorical aubjecta, and the eoien­

tifie division of liberal education as at Northwestern* 

The aesthetic srea of liberal education evolved from sub­

jects ln oral interpretation and drama* The aclentlflc 

area waa clearly develcped by eouracs in speeeh correction, 

and the rhetorical area waa oompoeed of historical subjeete 

dealing with the hietory of rhetoric. 

In 1940 there were only four course descriptions 

which deslt with the various scientific faotors of speeoh 

54 Ibid., pp. 36f-564. 

5 5 Sold.. P* 555. 

— Ibid*, p. 564. 
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laprovement and one radio subject description}^7 there 

were thirteen descriptions of subjeet matter dealing with 

drama and seven courses in oral interpretation.39 Three 

of theee courses in interpretation stressed the oral read­

ing of dramatic literature.39 This emphasis on the cul­

tural purpoee was doubtless due to Hubert Heffner*s Influ-
AO 

ence aa chairman of the Department of Speeeh and Dramatics* 

He was also profeeaor of drama In 1940 at Stanford*4* 

Stanford was comparable to Northwestern, too, in 

that its development of epeeeh purposes in 1945 waa an 

outgrowth of goels disclosed in 1940* Deacriptions of 

the couraea, for the most part, remained the same, eape-

elelly in drama, oral interpretation, argumentation, debate, 

and public speaking.42 Hubert Heffner also continued as 

chairman of the Speeoh and Drama department.** Under hie 

speech phlloeophy the purpoecs, standards of judgment of 

57 **>**»« P* 564. 

58 Ibid*, pp. 555-564. 
59 *b**»* PP» 551-554. 
40 Ibid., p. 551. 

41 n>id*. V* 56. 
4 8 Catalo/ate of Stanford University. 1945-1946, 

pp. 415-416"*' 

•5 ibid*, p . 415. 
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l i terature and of thjj arts and J kpowle^f of man's, cuj.-

tural h ietory . were no doubt functioning in 1945 99 they 

ha* l a 1940*4 4 

It was ln the eo ient i f i e f i e lds of speech improve­

ment that oartaln developments had taken place either after 

1940 or during 1945* la 1945 the ac l ent l f l c area of speech 

Improvement ha* been extended ae a "service subject" for 

other ereas of epeeeh education. In 1940 there ha* been 

only four couraea l a apeech improvement: "Voice and Dic­

t i o n / "Advanced Voice and Dletlen," "Speech Correction," 

and "Advanced Speech Correction*"4* In 1946 Virgil Ander­

son was, la addit ion, teaching a course cal led "Speech for 

the Claeeroom Teacher"** ^ a the eubjeet, "Voice Training 

for Platform Performances."*7 Hence, i t l e evident that 

Heffner1a purposes ware given even more prominence l a 1945 

than ia 1940. 

Another area conspicuously expanded by 1345 waa 

that of radio* la 1940 there was only one course in thla 

subject*4 8 Xa 1945 eleven courses were described*4 9 These 

4 4 Ibid** pp. 414-416. 
4 6 catalogue si Stanford Unlveralty. 1940-1941, 

p. 57. 
4 6 Catalogue of Stanford Unlveralty. 1945-1946, 

pp. 415-4117 

*T Ibl*** p* 414. 
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eouracs were not, however, limited to scientific subject 

matter, sithough slms involving a knowledge of technical 

equipment and operation, a knowledge of the medium of 

sound, and a knowledge of the mechanics of radio wore of 

a scientific sort.50 Objectives Including such creative 

factors ae writing serial dr&ma, dramatic narrative, and 

radio reading suggest artistic approaches.51 Objeotlvea 

aush es thoee etresslng techniques involved in uaim* the 

microphone and ln making announcementa might be elaaal-

fled as objectives related to skills.52 

Another speeoh division in which growth and devel­

opment waa clearly evident In 1945 was that of speech 

education.55 Here again, a resemblance to the curriculum 

at northwestern is disclosed. While Stanford waa giving 

instruction in methods and procedures utilised in child­

ren's theatrleel productions,8* Winifred ftard at the School 

4 8 Catalogue of Stanford University. 1940-1941, 
pp. 480-481. 

4 9 Catalogue of Stanford University. 1945-1946, 
p. 414. 

5 0 Ibid., p. 414. 

5 1 ****** P* 414. 

52 Ibl*.. p. 414. 

5 5 Ibl*., p. 416. 

5 4 Jbld., pp. 415-416. 



ARTISTIC AND SCIENTIFIC ARKA3 AT STAFFORD U3fIVl RSITY 168 

of Speeoh at Northweatern waa alao promoting varioua ob­

jeotlvea In this field.65 A workshop ln speech education 

waa also being conducted at Stanford.5® That courae, "A 

Workshop in Speeeh Education," was unlike anything then 

given ia the Northwestern curriculum.87 

The great similarity between work at Northwestern 

and at Stanford in 1940 and 1945 must be the result of 

Heffner*s move from Northwestern to tanford. Heffner waa 

a professor of drama at Northwestern University when he 

wrote hia book. Modern Theatre Practice. tn 1956.88 During 

the year 1959 he became chairman of the Department of 

Speeoh aad Dramatica at Stanford.09 Hubert Heffner was 

apparently emulating the speech purpoecs at horthweatarn 

when ho eet objcctivea at Stanford. He muat also have, 

to some extent, kept these elmilarltiea between the two 

schools from yesr to year. 

__^ _ *f EFf h^f t«5 a ^Pjv»y»^ty eohool oX Spejch bullet^, 
1940-1941, Vol. 40, No* 46, Evanston, Illinois, Northwestern 
University, 1940, p. 44. 

8* Catalogue of Stanford University. 1946-1946, 
pp. 415-414. 

6 7 K>ld.. PP- 415-416. 

».. JUi r T c i i & r ^ e f h ^ ft***11EaaM2t-
5 9 Cstalogue of Stanford Unlveralty. 1940-1941, 

p. 511. 
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Stanford, In 195?, did not devlete from purposes 

of 1940 and 1946. Both Stanford and Northwestern developed 

goala of epeeeh to greater degrees durln, the three per­

iods, but did not make radical ehangee from year to year.60 

There were come new subjects added to the curricula , but 

they only extended the purposes of 1945 toward further 

growth* 

Two Important additions were made ln 196!?, courses 

ln audiology and courses in television.61 

4. Some Dspllcatlons of Speeoh Purposes at Stanford 

A review of the epeeeh purposes emerging from the 

Bulletins and the writings of Hubert ileffner and Virgil An­

derson suggests certsln inferencest 

First, ln regard to the purposes of Hubert Heffner, 

the question is pose* as to whether Instruction In the 

subjects of dramatics should emphasise therapeutic or 

artistic possibilities. In other words, it is a matter 

ef philosophical discussion as to whether the process or 

the product ehould be stressed. '11ton Smith st Teachcre 

College was concerned with the process. Hubert Heffner 

6 0 Catalogue of Stanford Unlveralty. 1951-1962, Stan­
ford Unlveralty Bulletin, 8th Series, No. 59, Stanford 
University, Csllf., Stanford University, 1951, pp. ?7a-887. 

51 Ibid., pp. 888-885. 
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streaaed the product and its artlatio merit.62 His efforts 

seemed to be bent toward securing a finished and polished 

product} hie oonecrn seemed to be less with the partici-

pante ln the production, more with the aeathetic experience 

cf the audience* 

Secondly, the purpoaea of Virgil Anderson are sub­

ject to other philosophical inquiry* Proper breathing 

habits for speaking, proper uae of the resonators of speech, 

and effective articulation are certainly basic goals in 

speeeh education. Questions may be raised on the relation­

ships of skills to personality* It waa the eloeutloniata 

who adhered to such exhibltlonary measures aa that of 

attracting attention to beautiful voices as well aa beauti­

ful gestures, a conspicuous expression of "personalities." 

Many performers today are guilty of sueh artful endeavors* 

Aa personalities they are "effective" since their artistry 

is so highly cultivated that the most discriminating audi­

ence cannot distinguish between how they sound and how they 

feel and think. Virgil Anderson was ln danger of encourag­

ing sueh Insincerity when he proclaimed hie purpoecs. 

Thirdly, the conspicuous influence of Northwestern 

upon Stanford suggests the question, did Northwestern 

58 Hubert Heffner, et SJL., Modern Theatre Pi 
rk, F. 8. Crofts andtoTT IwSSTpp. ilS-iSsT 

. . mmmtM^CA Practice, 
New York. 
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Unlverelty influence other institutions as well aa stan-

fordt Evidence of the histories of other departments of 

speech le aot definite* It ie recorded that the School of 

Speeoh at Northwestern originated as a two year professional 

sehool la 1876 an*, at that time, only courses in oral in­

terpretation an* voice culture were taught*65 This w&s only 

thirteen years after the period of Dr. Jamee Rush and his 

Influence oa the scientific aspects of the v Ice.6* The 

founding of the eahool, moreover, was at a period when the 

psychological aspaate emphasising the reaction of the emo­

tions sad thoughts of the students to the material being 

ree* wee being abaorbe* by Inatruotore of apeech.66 Consid­

ering the length ef the hietory of the school and its con­

tinuous development of dominant purposes, through a variaty 

af couraea aad publications, there is no doubt that its in­

fluence was strong. There la no doubt about the influence 

of Northwestern on the Stanford speech curriculum* 

Stanford, like -orthweatem, revealed a broad ievel-

epaeat af Its curriculum according to the publications of 

1940, 1946, and 1958* Bath schools were attemptin. to 

6 5 !***»» P* «•*• 

54 Freak Rarig, "Ralph Dennis,w The quarterly Journal 
of speech. Vol. xxix, April, 1945, pp* W-?5*. 

55 nart Wallace, The. History of apeech dupatlon s n 
America. Kew York, AppleTan^Cealur^eTof^^ 
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satisfy s diversity ef student needs| thie dlveralfiaatlon 

of aaeds he* ma*e an extension af work peealble* Couraea 

la dramatic production, la voice eelenoe and corrective 

speeeh, in public specking, in debate, In discussion, ln 

oral interpretation, In speech education, and courees In 

eudlology, in radio, and in television were offered. 

These speech subjects at both tanford and North­

western were representative of a well-developed curriculum* 

It is, however, the purpoecs which evolved from the separate 

fields of speeoh subject matter which cone might call pre­

tentious* Any pretentiousness would develop as the varied 

field* attempted to maintain aoedemle recognition and vie* 

for academic Independence. 

Ia oral interpretation, for inetance, couraea pro­

vided subjeet matter comparable to organised literary con-

teat la Englle? and American literature* shia inclusion 

of such literary subjeet matter may well have been at the 

expense of performance methods ia oral aomrtunl oat ions* In 

the aree of speeoh correction, scientific subjeete were to 

be studied within the speeeh field rather than ln a aoiencc 

department. 

Ia other words, the speeeh department eneompasaed 

sabjcot mettor which might be studied ln other departs*nte 

of the unlveralty* Too, the basic function of the depart­

ment, the teaching of orel communication, may wall have 



ARTISTIC AND SCIENTIFIC ARJUf AT STANFORD UNIVFft. ITY 175 

been neglected baaause ef emphasis on other fields only 

Iadiraatly associate* with the performance function* Thie 

remains a moot question to be argue* by apeeeh teachers* 



SUMMARY 

One of the outstanding features of apeech purpoeee 

at Stanford University during the years 1940, 1946, an* 

1958 waa its obvlaua eomperleon to those of Northwestern 

Univereity during these years* Both schools provided 

courses which fulfilled the aesthetic, scientific, and 

rhetorical areas of the liberal education function* fcever-

thalesa, tha aesthetic or artistic aspect was more empha­

sised at Stanford than the other two areas. This school, 

however, disclosed ln 1940 the purpoee, an acquisition of 

s knowledge of voice science, the science of sounds, and 

the psychological aspects affecting the voice in order to 

facilitate speech improvement. Moreover, the scientific 

area waa further developed in 1945 by the emergance of 

additional courees dealing with correctional speeoh and 

by an obviously increased number of subjects ln radio* 

Furthermore, a courae In television and courses ln audi-

ology were added to the speeoh curriculum la 196T, 



CHAPTER VII 

TB-CH::BS AT nv, UNIVH;SITY -F ILLIEMS na> 

MICfllQAK mil" COI.LEOi.t THE fŜ Cir.'JLOOICAL *UD 

oCItNTIFIC Al&S f*F SPEECH 

Comparisons of the speech purposes at the Univer­

sity of Illinois and Michigan State College with those of 

the other schools reveala something of the repetition of 

the history of speech education in the United States. 

There emerged, for instance, in the years 1940, 1945, and 

1968 three similarities to the early stages of development 

ln cpeech education historyt (1) an emphaaia on aclentlflc 

procedures, (P) signs of rebellion against these procedures 

which would replace those scientific aapecta with others 

psychological ln nature, and (5) the banding together of 

teachers of speech in order to make speech subjecta in­

cluded within the curricula of varioue departments a aepa-

rate department devoted completely to oral communication* 

A consideration of the first stage of the history 

cf speech education allows for a comparison between the 

prominence given, to scientific methods In speeeh training 

at the unlveralty of Illinois, Michigan state College, the 

Unlveralty of Wisconsin, Louiaiana State University, Stan­

ford University and Columbia University with the speech 

purposes of Dr, Jamec Rueh, who erected a school of thought 
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In the speeeh field during the years between 1387 and 1670* 

Dr* Rush wsa the firat scientiet to make a contribution to 

the epeeeh field and hla Influence waa especially felt 

throughout the hietory of apeech correction.* The eeien­

tifio methods of Rush, which included iving descriptions 

of varioua vocal phenomena with a view to bringing the 

subjeet within the limits of science, are comparable to 

the trend dlaclosed at leaat at the institutions consid­

ered ln this chapter. The scientific approachea detected 

ln these colleges and universities no doubt originated 

with Ruah.8 

In the aeoond stage of the history of speeoh edu­

cation, the algae of change that repleoed the aclentlflc 

aapeota with those which were psychological in nature were 

revealed through the developing purposea of the University 

of Illinois and Michigan State College in 1940, 1945, and 

196P. Maxwell Parrlah, Melree Compere, end Severina Nelson 

at the University of Illinois and Michigan State College 

were aware of the emphasis on science In speech. They 

appeared to move with the change in tendencies. Teachcre 

at other schools, auoh aa Magdeline Kramer at Columbia, 

* Karl Wallace. The. Blatory of Speech Education 
America. New York, Appleton-Centiiry-Crofta, Inc., 1964, 
pp. f19-857. 

is 
>nca. vjew xorx, appieton-centi iry-Crofta, I n c . , 1964, 

PP« 
9 Jbld.*, PP* 501-5P5* 
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Ralph Dannie et Northwestern, and Oertrude Johnson at Wis­

consin, promoted the psychological principles. Vhlo same 

development occurred during the Interval between 1870 and 

1916 in the history of apeeeh education, when private 

schools of speech were giving recognition to psychological 

purposea. They stressed the relatlonahip of the reactions 

ef the mind and emotions of the student to the emotions 

and thoughts of the selection being read or speeches being 

made while minimising the scientific methods.3 

The third stage of apeech development, when teechera 

of speeeh banded together to design their own educational 

associetlon ln 1914, Is similar to the development in epeeeh 

education at the University of Illinoia emerging in 19ft?.4 

The Department of Speech was a part of the English depart­

ment at Illinois in 1940 and 1945* A separate department 

fer speeeh was not created until 1958. 

1* Karl Wallace and the Integration of Speeoh Educa­

tion with Oeneral Fduoation at the Unlveralty of Illinois 

The effeet of the publications of four teachers 

at Illinois is important* These teachers were Karl F&llaeo, 

Kaxwell :»arrish, Severlaa Kelson, and Grant Fairbanks. 

* Ibid*, pp* 401-450* 

* Jbld., pp. 601-558. 
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Karl Wallace became chairman of the lepartment 

of Speeoh et the University of I l l i n o i s in 1947. He had 

reoeived hie B.A. degree in 1987, h i s K.A. ln 1351, and 

his Ph.D. in 1955—-all from Cornell University, where he 

waa Instructor of public speaking from 1951 to 1955* In 

1956-1957 he wae ass is tant professor of Eaglieh in charge 

of speeeh at Washington Unlveralty in St* Louie, Missouri, 

snd during the years 1957-1947 he waa chairman of the 

Department of speeoh at tha University ef Virginia. Wallace 

took charge of the Speech Department at the University of 

I l l ino is ln 1947 aad l a the came year became en executive 

ef the Speeoh Association of America.8 

ay 1950 Wallace wae decrying the Isolat ion of 

speeeh departments from the content eubjeets ln ee l leges 

and uaivere i t iee* 0 His remedy would incorporate work in 

writing end in the eoeia l eeieneea to give content to 

speeeh eubjeets involving s k i l l s t 

5 Marquis, Editors, IhoU fho in America, 86th e d . , 
Chicago, 4 . •*• Marquis and Co., l 9 o f 7 pT 5855". 

• Karl R. Wallace, "Education and speech fducatIon 
Tomorrow,*1 The quarterly Journal of Speech. Vol. 56 , April , 
1960, pp* 175-135* 
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The most promising way of clearly aaao-
elating general education courses with writing 
and speaking would be to utilise their content 
ln fundamentals courses in speaking and writing. 
For this pnrpoao we would do veil tc select the 
general courae in aoolal eel®noes beeauae aa 
usually presented It deals with problems arising 
from man1s attempt to underetand himself and 
live with himself and others, economically, poli­
tically and culturally* Parallel to this oourse 
would be courses devoted to writing and speaking 
on problems introduced or suggested by the 
science courses*7 

Wallace continued hi* reeoKsaendation for an inte­

gration of speeeh education with general education by sug­

gesting that concurrent registration be required snd that 

bcth courses run for a year* He believed thet this would 

be followed by two striking results: First, learning, 

understanding, and thinking would be facilitated ln both 

courees, for concepts and information would become familiar 

through repeated use) second, students would be talking 

about, evaluating, and arguing many problems they would 

read about and talk about for the rest of their lives* He 

wrote that in "the parlence of leeming theory, the learn­

ing situation would come close to the real life situation 

and we should expect the maximum of transfer."8 

7 Ibid** P. 177. 

8 Ibid., p. 177. 
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P* Other Teaohera and the Psyeholegla&l and 

Scientific Aprroaches 

Wallace, aa chairman of the department at the 

University of Illinois, gave consideration to the apeeeh 

curriculum as a whole. Other teachers et Illinois recom­

mended more epaalfic aims for speech training* wayland Max-

field Parriah and aeverlna Helson suggested specific ob­

jectives that were psychological in nature* Grant • air-

banks was concerned with the eoientifie approach to apeeeh 

edueatlen* 

Parrlsh emphasised the attainment of otndarda of 

judgment in literature and in the arts* This oel is a 

reminder of the period ef apeech history between 1870 snd 

1914, ss the realisetlon of this purpose Involved psycho­

logical methoda. Parr1ah, a profesaor of English at the 

University of Illinois, insisted on the development of 

adequate mental and emotional responslvenesa in the stu­

dent** In addition, he reeo&^ended eertain subsidiary 

aad tributary alma to this main purposei That the student 

ahould develop a high aonao of tha stimulus of words and 

that he ahould axperlonee the faellnga that worde deserlba 

in order to have the appropriate emotional and intellectual 

*w- w J/fJi!!!11 fSl? 1 *^ i£ m a , *» i&a&M **<rc4,» *•» *»* . 
The Ronald jrees , 1941, p. 48. 
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response to literature, and that the student amat develop 

a "feel" for style end form of literature so thet he might 

become adept at literary criticism* arrieh recommended 

poetry for oral communication because poetry emphasizes 

sounds and the student*a emotional and mental reaotlon to 

sounds increases his apprsclation of literary merits.*0 

Contrasts and comparisons of theee psychological 

approaches of Parriah at Illinois with the more mechanical 

aethode of oral reading suggested by Oertrude Johnson at 

the University of Wisconsin are evident* Parrish wrote 

cf the necessity of mental snd emotional motivations in 

oral interpretation for recreating the thoughts of the 

author; Johnson also stressed the psychological aapeets 

ef thinking the thoughts of the author aa they are communi­

cated to the audience* But Johnson compromised this psy­

chological method with a more scientific approach* i'h» 

atrongly accented a need for the student to be aware of 

eertain physielogloal factors* Such factors were related 

to a sst of specific rules which wore to be coordinated 

with peyohologioal manifestations*** Parrish, In contrast 

to Johnson, Indicated that if the emotional and intellectual 

1 0 fl>*** > PP- 48-108* 

11 Oertrude Johnson, et al.. ** Oertrude Johaaon, at al.. Interpretative Reading. 
Hew York, Appleton-Century-Crofte, Inc., Iwis, pp. 15-OT. 
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motivations were appropriate, the physical aspects of oom-

Bualcatlon would be correct*** Despite the differences and 

likenesses of Parriah'a approach to Johnson1a, the influence 

of the peyehologleal methods of the schools of speech of en 

earlier period on Parriah'a purposea seem obvious.*** 

A second teecher at the University of Illinois, 

Severlns Delson, was, like Farrlah, a teacher of oral Inter­

pretation and, alao like Parriah, edvocated the purpoae, the 

attalnment of otaadards of judgment Qf literature a M the 

arts.*4 She, too, suggested the psychological approach, as 

did Parriah* 

JSelaon, like all apeech teachers thus far viewed, 

accented literary appreciation In her speeeh purposes* 

She, not unlike Parriah at Illinois and Johnaon at ftlaoon-

aln, emphaeised thinking the author's thoughts and feeling 

his emotions in the reading of literary seleotlone aloud* 

but Kelson waa concerned mostly with symbols or words* 

According to her theory, symbols were not only objects 

viewed with Intellectual and emotional reaotlone, but they 

** Wayland Kaxfleld Parrish, Heading Aloud. Hew York, 
The Roneld Press, 1941, p* 48* 

*5 Margaret Robb, Oral laUraretotlea £? literature, 
Kew York, The H. «. WllsonCo*, 134i, pp. 1C6-T84* 

** Sevcrina Kelson, et a^., The Art of Interpretatli 
Speech. New York, F. S. Crofte and C*o7,"l5477 p. 1* 
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were also inner speech or thoughts* She advooatad, there-

fere, that effective oral interpretation depended upon the 

intellectual and emotional reactions to symbols or uorda.*6 

Sevcrina .sol son asserted, too, that symbols not only 

brought a vital vocal reaction to the reader, rut that they 

also brought appropriate bodily reactions. She an . eatod 

literary eelectlona for reading which required forceful 

vocal reaction for their expression* According to Kelson, 

this vocal technique, like other techniques of oral inter­

pretation, originate* from within an* waa then man!facte* 

outwardly.*0 

A third teacher at Illinois, -rant Fairbanks, an 

Inatructor of speeeh correction, stressed the scientific 

method of apeech training. Mia purposes were comparable 

to thoae emphasised at the Unlveralty of Y'lseoAsln and 

Lcuisiaaa State Unlveralty. Fairbanks' purposes at Ulinols 

also indicated the influence of the earlier purposes of 

Dr* James Rush**7 However, this influence wae United, 

since Fairbanks waa concerned with only the science cf 

sounds, end since the speech purpoae which he repress nted 

** Ibid*, pp. 11-50. 

1 6 **>***» PP* *-52. 

IV James Rush, The Philosophy cf the Human Voloe. 
Philadelphia, ̂ ippirtoott, araabo and Co.7*1855, pp. 1-569. 
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does not include voice science, it therefore must be limited 

to the objeetlve, an, ,aagul§lt^pn of a knowledge si SM 2&1-

cnee of eounda to facilitate speech improvement**8 

Fairbanks, like Robert lest at Wisconsin, advoosted 

a knowledge of phonetics* lso like west, he called for 

this knowledge in speech clinical work in the retraining 

of speech defectives* He also recommended training in 

phonetlos for the speeoh education of akllled speakers, 

as bad Harriet Orim at Wisconsin* Fairbanks, moreover, 

believed that by employing the use of phonetics ln speeoh 

improvement, one avoided, to a large degree, the ambigultiee 

of ordinary spoiling* He recommended, too, that the indi­

vidual sounds be taught firat, then the aound ln a Hat of 

words, and, finally, the words containing the sound ahould 

be read ln appropriate aentenoes*** 

5* The Purposes Revealed by the Bulletins 

Parrish, Kelson, and Fairbanks, according to the 

Bulletins, were members of the staff composing the ! ngliah 

Deportment in 1940*80 The same was true in 1946*8* In 1940 

*5 Grant Fairbanks, Voice and Articulation Drill 
Book. Hew York, Harper a aad 6X00*7*940, pp, ix-254"*" 

1 9 fo**«* PP* 1-51* 
2 0 Unlverelty of Illinois Bulletin, 1940-1941, Vol* 

57, No* 57, urbana, 111., University of Illinois, 1940, 
pp. P8-S5. 
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the titles of several courses in the Rn-llsh division were 

representative of skills ln seven types of speeoh subject 

aatteri Public epeaking, oral Interpretation of litera­

ture, theatre, speeeh education, speeeh correction, and a 

hiatorloal course ia rhetoric, briefly, these aims in 

public epeaking embrace* the study of principlea of effect­

ive speaking, argumentation, and group discussion. Oral 

interpretation lnoluded the purpoeee of interpreting litera­

ture orally* Theatre included etudiee in acting and play 

directing* Speech education atressed teaching methods ueed 

ia teaching speeoh subjects* Speech correction /rave promi­

nence to methods concerning the diagnosis an* therapy for 

the speeeh hand!capped* "The History of Rhetoric* suggested 

the purpose, a knowledge of man's cultural history*8g 

By 1945 the Bulletin reveels that the goal, the 

acquisition of a, knowledge of the seienoe of aounda. advo­

cated by Orant Fairbanks, had become the acquisition of a 

knowledge of the science of; voice and the science si sounds 

l2 facilitate speech improvement* This aim is completely 

formulated by 1945 ln two coursest "Voice Science** and 

1 University cf Illinois Bulletin. 1945-1946, Vol. 
49, Wo. 49, Urbane, 111., '• n1versity of II11no1s, 1946, 
pp. 40-46. 

2 8 Unlvereltj <jf Illinois Bulletin. 1940-1941, 
pp. ?9-51. 
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"Voice Improvement* "** 

Other additions in aims of 1945 not noted in 1940 

were in the dramatic and tha speech correction areas* The 

sla in theatre Involved the gaining of experience and know­

ledge In play production. Purposes in speech correction 

consisted of learning methods in diagnosis and the treat­

ment of thoae who have defects in speech*84 

la 196£, according to the guiletin, speeoh subjects 

were removed from the Fnglleh depertment of the University 

of Illinois and a separate department for apeech subject 

acttar waa added.26 

The following ohangea were evident in the new Illi­

nois department that emerged in 196?» First, objectives 

related to skills la 185' revealed considerable growth.26 

Seoond, the more general purpose, a, knowledge of man's 

cultural history, was, in 196£, more fully develope*.87 

Thirdly, the ecleatiflc approach of the year I960 was more 

prominent.28 Finally, a new purpoae, identified as the 

** Ibid*, p. 41. 

*+ Ibl*.. p* 45* 

* 6 University of I l l l a o l o Bul l e t in . 1962-1955, Vol. 
49, No* 49. Urbane, I lY . , University of I l l i n o i s , 196P, 
pp. 458-440* 

8 6 IbJ*** PP. 458-440. 
8 7 I b i d . , pp. 459-440. 
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integration of aoeeoh education with general educatl^* 

appeared in i96P.sd Other purpoeee oontlnued to function 

la 196? aa they had In 1946* These purposes were: Pound 

ftdsjBcat o£ literature and of j^£ arts and the. acquisition 

of a knowledge o£ voice seienoe aad the science of sounds 

l££ ̂ H^sos of jpaafh Improvement. 

The goals of public speaking, In con cation with 

the development of ekille, were extended to Include prac­

tices end principles of parliamentary proceduree* Draaatlcs 

added objcotIves involving stage craft and epeeeh correc­

tion developed euah selentifle objective* as those oonoarne* 

with audi omen try aad the uee of hearlag aide* Speech edu­

cation couraea were more numerous in 196& than in 1945. 

New courses alined to teach teachers methods and procedures 

fer play production in the elementary schools and how to 

direct axtracu rieular activities la the high schools. 

Skills in rsdlo emerged as a part of the Journalism depart­

ment ln 1952**° 'aphasia wae upon skills in an o aoiv, 

setlng, dramatics, continuity writing, st<& :e management, 

production, directing, and redlo news,3* 

^W****l^*M*a*W*»»*^MM*p*Mi*****T>*»»>>*l*m****W.»«^»^»^ i ,].*•** •**w*m'***m»m**mt*imBmm*mmmmim»'****mmi00mm* ^ M * * 

8 8 Xbld»* PP. 458-459. 

8 9 Earl R. Wallace, "Education and Speech Education 
Tomorrow," The.^w^orly Journal of. Ppooeh. Vol. 56, April, 

5 0 university si Ullnoie bulletin. 1952-1965, p. 459. 
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A knowledge of cultural hietory emphasised only 

ln the history of rhetoric in 1945 wae, in 195S, a develop­

ment of etudiee In theatre, including a knowledge of the 

history of the American theatre end of the history of the 

British theatre.58 

The area of epeeeh correction he* grown consider­

ably by 196£. The scientific aspects of speeeh training 

were becoming more bslanced with the payehologloal factora 

in 1962.33 Nevertheless, the psychological methods for 

teaohlng oral Interpretation were still oonspicuoue ln 

1962,54 fftia was evident not only ln the courses taught, 

but alec In the revival of Wayland Parrion's book, Reading 

& S a ^ 5 5 Sffi £ H S i Interpretative Speeoh by Sevcrina Hal-

son was also published in 1952.56 A fi n ai aspect emerging 

in I960 gave coneideratlon to the objeotlve, the integra­

tion s i speech education with general education*87 

81 **>**«« PP* 558-540. 
M I*>1*« • PP» 59-40. 
55 Ibl*.. pp. 58-40. 
5 4 Ibl*., pp. 59-40* 

55 ffayicn* Maxflei* Parriah, Reading Aloud* hew York, 
The Ronald Prose, 1941, p. ill. 

5* severina kelson, et a£., The Art of Interpretative 
Speech. Row York, F. 3. Crofte and toZSTSofi p. fl, 

S 7 Karl R* Wallace, "Education and Speeoh Education 
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4* Some Dap11oations of Speech Purpoecs at 

the University of Illinois 

The integration of speeoh education with general 

education waa a goal formulated by Karl Wallace prevloua 

to 1962, but there was no evidence of Ita beina: manlfeated 

during that year* Yet it is significant that It imparted 

something of the atatua of apeeeh education during this 

period. There waa in 1950, as in 1914, a striving to 

justify the place of speech In higher education. It has 

been observed that universities and colleges aou.tht to 

schieve thla distinction of status for speech subjeete ln 

various ways. Denver University consistently nade goals 

of aoolal Integration and speech personality prominent 

during 1940, 1945, and 195&. That school also met the 

changing educational needs after the war with speech ob­

jectives connected with s division of ooamtunl oat ions and 

a liberal education funotion. Rorthwestera, too, had tried 

to foster high academic etandarda by teaching content mater­

ials sueh as phases of literature In its speeoh classes, 

ss well aa auggeating supplementary subjects In departments 

of liberal arte. In addition, the University of wisooncin 

and Louiaiana State University were stressing in 1941, 1945, 

Tomorrow," The .quarterly Journal of Speech. Vol. 5C, April, 
1950, pp. 176-185. 
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and 196P scientific aims that were spproprlete to the 

curricula of the universities an* colleges* 

But there was another question which did not appear 

to be reeolved in 1940, 1945, and 196F* Objectives related 

to ekilla were seemingly without subjeet matter or "con­

tent* H In other words, techniques for public speaking, 

argumentation an* Achate, and group discussion were insig­

nificant if the student did not have something to speak 

and argue and debate about or a knowledge that might moti­

vate dieeuesion* Deaver Univereity solved this problem 

by declaring that the speeeh subjects taught at Ita insti­

tution acted as service subjects for other departmente of 

the school* Northwestern University alleged that when 

students were assigned topics in these fields requiring 

skills, they were motivated to do rcaeareh In varioue areas 

ef education* Even so, these provisions for sources of 

subject matter in relatlonahip to skills taught were dubi­

ous. It Is this lack ln the speech curriculum which eauaed 

the purpose, eg integration of speech education wjth gen­

eral education, to be originate* at Illinois* 

In connection with this speeeh goal, Karl Wallaoe 

waa intereated ln eubjeete for public apeaking* Couraea 

in oral interpretation might be taught In conjunction with 

appropriate literary eubjeets* However, though the School 

of Speeeh at northwestern did make elmllar suggeetions In 
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1940, 1945, end 1962, its program of education did not 

include such stabilise* procedurea as concurrent registra­

tion in a speeoh subjeet with a subject from another de­

partment* In fact, it is queetlonable whether tha depart­

ments of other fields were aware of the euggeatione of the 

speech school* 

Another feature of Wallace's purpose waa that it 

offered further evidence of the fragmentary aspect of 

speech education. As waa revealed previously, the subject 

matter of moot of the eohoois waa departmentalized. The 

subjects themselves were taught ln parts, not as wholes* 

And it Is evident that Jfche, U ^ B ^ T 1 * * , Si SBSSS& ffl>»,»**M 

with general education *1* not function* 

Although speech courses were not numerous in the 

Ragllsh department, the apeech purposes at Illinois ln 

1940 and 1945 oovered as great an area aa those In the 

fully developed epeeeh departments of other universities 

and eollegea* It is, therefore, incongruous that an as­

tsblished department such as that of Engl1ah should be 

responsible for two varied snd developed curricula* £11 

of thla polnta to a repetition of speech history which 

goes bsok to the year 1914 when teachcre of apeech found 

It beneficial to band together to form an educational asso­

cietlon of speech separate from that connected with Inglloh* 

Thie comparison between the year 1914 in apeeeh education 
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sad speeoh during the years 1940 and 1946 at Illinois le 

farther avideaaed la 195ft whea it wae diselose* that epeeeh 

subjects ha* been remove* from the Eaglieh Department aad 

the Ualverelty of Illinois had added a separate department 

reserved entirely far speech eubject matter into its cur­

ricula**. S 0 

6* The Compromise of the Scientific and 

Psychological Opals at Hichigan state University 

Two teachers ln partiaular at Hichigan State Cal­

lage made contributions to the speech purposes of the school 

through their publications. These teachers were Donald Hay-

worth ln experimental research an* Soiree Compere, a teach­

er of orel interpretation* A third teacher, Paul D* nag-

well, is given consideration here, too, since he origi­

nated tha eesssunleatJoa skills program at "lehJran State 

College. This program was not really a part of the rpeeeh 

Depertment, but it did emphasise oral reading and speak­

ing skills la connection with sueh skills aa writInr and 

listening. 

Donald Hayworth was the chairman of tha Department 

ef Speech at Michigan State College* In 1919 he receive* 

*** Univorelty of Illinois Bulletin. 198P-1965, 
pp. 79-86. 
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his A.b. degree from Orinnell College! he ree<lved his 

M*A* degree from the University of Chicago In 1. fl, an* 

la 1998 he was awarded his Ph.D. at Wisconsin University*39 

From 1925 to 19P7 he waa head of the peach Department at 

Peaa College and during the yeare 19&3-1957 he served as 

chairman of the Speech Department at the Unlverelty of Akron* 

It was la 1957 that he wae made chairman of the Jpeeoh De­

partment at Hichigan State College*40 

la 1940 Reyworth designed the purpoae, the aeareh-

1M Si ISSSS IS. toachlag public ejaooklnfi* This g»al was 

bath eeientifie and experimental ln nature* It was formu­

late* far teachers of apeech and it attempted to devise 

a course of meaaurement of the Improvement of individual 

atudenta *ho ooapoeed the class la speeoh*4* 

Heyworth regarded the facts on the teaching of 

pablie epeaking as s scientific Investigation of what the 

Individual speaker actually does to make epaakiag affective 

or Ineffective* The procedures Involved in this purpose 

include* counting the number of times the student lost eye 

coataet with the audience per minute of speaking, the 

number of times par minute that there was a break la the 

4 0 <*££&•» PP* 2**-*40. 

** Donald Heyworth, "A ; earoh for Facts on i;he Teach­
ing of Public speaking,*' The Quarterly Journal o^ :*peeoh, 
Vol. XXVIII, October, lwafTpp* lii-m; 
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fluency of speeeh, end the number of gestures per minute 

during speech* As e result of sueh procedures, hayworth 

aaintained, a curve might be drawn to show the char acter­

istics of the class aa a whole* Thla curve, according to 

Beyworth, was significant as a meana for measuring the 

speeeh Improvement of the student. Moreover, he recom­

mended that atudenta be sectioned according to abilities 

snd thst the Ideal time for teaohlng the class was ln the 

morning, rather than in the afternoon.*2 

While Heyworth wes sdvooatlng a means for improv­

ing speech training, Motree Compere, the second teacher 

at Michigan State College, waa decrying the dominance of 

scientific eubjeets. This conflict between cultural and 

scientific purposea in 1945 may have indicated an attempt 

to adjust the purposes of the speeeh curriculum to needs 

fslt after World War II* During the war education was 

limited to technology, soience, and practloal experience* 

Other things had to be side-tracked or derailed eompletelyi 

cultural courses were shunted to a elding, although they 

held the ldeele for which man fought* All emphasis ap­

peared to be plaeed on aclentlflc achievement, rcaeareh, 

and atudy. Speeoh oorreetlon became a vital eubject matter 

beeauae of the large number of returning soldiere in need 

49 Ibl*** PP* 534-555* 
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of speech rehebilitstion* Voice seience, aa well as rsdlo 

teehnlquee, reeolved scientific development during the 

period of war.*5 

Moiree Compere realised both the advantages an* 

the Aeagera of this aclentlflc development in speech* 

Speech education, ahe believed, needed the Impetus, the 

resesrch, and the beginning of scientific exactness which 

the war years engendered, but ahe protested against the 

lsok of educational consideration for etandards of judg-

asnt of literature and the arts* Scientific factors in 

apeeeh education, she felt, must hold their place, but 

she believed that literature should be given a more im­

portant poeition*4* 

Compere declared that speeoh should be both s 

seienoe end an art* In oral interpretation she urged that 

techniques or rules for oral reading were scientific In 

nature and ahould be employed in the reeding of radio 

scripts, in reading lines for dramatic rehearsals, and ln 

quoting excerpts In public speaking* Furthermore, what 

Compere considered to be the eclence of oral reading, la-

eluding grouping and phraaing, emphasis snd pauses, might be 

*° Moiree Compere, "Speeohi Science and/or Art," 
The ̂ grterIT Journal of Speech. Vol* XXX, December, 1945, 

4 4 Ibl**. pp. 466-467. 
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utilised ln remedial reading and speeoh correction. But 

regardless of this compromise of the selentifle and the 

artistic, Compere finally gave cultural valuca the reater 

importance when she wrotet "Seienoe gives two powers, the 

intellect and knowledge* The study of literature gives 

ths power of conduct, the power of beauty and the power of 

soolsl life and manners* It seeks to relate them one to 

another In total life of man." Compere*s stand was not 

only for cultural characteristics, but also for the psy­

chological approach,*6 Her emphaaia waa on the purpoae, 

standarda of Judgment si literature and the arte* 

In 1945 another development waa being manifested 

st Michigan State College In order to meet the changing 

needs caused by World War II* This development waa the 

origination of a baelo eoamunloationa program of etudiee* 

6* The Basic Communications Program at 

Mlohlgan state College 

In 1946 new alma were developed In reeding, writing, 

apeaking, and liatening.46 Theaa alma originate* by Paul 

Bagwell appeered as a result of a program of ooraisuni oat ions 

begun ss a part of the educational program for the armed 

forces during the war.47 After the war, Michigan otate 

45 Ibid** P. 467. 



THE PSYCHOLOGICAL AMD 3CIFNTI: IC Alfci> V* SPRAC*! 197 

College adopted a communications program sir liar to that 

of Denver * niverslty. Other institutions such as North­

western Unlveralty, whloh etill favored the : rlnclplea 

deslgaed by Lew Sarett, rejected the program*4** Denver 

and Michigan State no doubt believed that with the influx 

of returning aoldlera, an allowance should be made for 

baslo training that skills in writing, reading, speaking, 

and liatening afforded* Mlehigan State and Denver were not 

ln total agreement as to the construction of this program, 

though* Denver Univereity pleeed these akills ln one of the 

sections of its Division of Communications, identified the 

section CP "basic Communications" and integrated these 

skills with other seetlons of the Divlelon of Communications: 

Speeeh, theatre, redlo, snd journalism*4* but Paul Bagwell 

at Michigan State College included speeoh eubjeets aa part 

of the basic communication atudios whloh were isolated from 

46 Paul B. Bagwell, "A Complete Course in Writing and 
Speaking." The Quarterly Journal of Speech. Vol. XX\i, Feb-
ruery, 1945, pp. 79-87. 

4 7 Lionel Crocker, "Speaking Instruction in College 
Mllltsry Units," Tjge. Quarterly Journal of Speech. Vol. XXXX, 
Deoember, 1945, pp* 406-415* 

4 8 Oleaa Mil ls , "-peach in a Communications Course," 
The quarterly Journal of Speech. Vol. XXXI, February, 1P47, 
p. 40* 

49 
Bulletin o 
ver, Colorado 

Catalogue si gil Unlverelty of Denver. 1945-1946, 
f the Univereity cf Denver, Vol. 41 , No. 5 , i>on-
ado Seminary, 1945, pp. P17-PPS. 
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its Department of Speech.50 

A further understanding of the purpoeee of basic 

communications at Michigan Stste College In 1945 may be 

gained by examining lessona which the failure of this 

progrsm revealed during the wer and the purpoecs which 

appeared after the wer* Relative to failurea during the 

war, Bagwell believed it significant to note that the 

progreme of study were under the auspices of the English 

department a ln the various colleges and ual versl ties* In 

many caaes, Bagwell eeid, proper attention was not given 

to speeeh training* Another difficulty arose in regard to 

the term • cpeech*• Thie word was Interpreted to mean any­

thing from reading aa essay aloud to shouting commands. 

A third failure of the program, according to Bagwell, was 

lssk of uniformity in the integration of the two types of 

skills* This was, ln some oaaea, because many teachers of 

Haglish could not understsnd that language and organisation 

ln speeeh were similar to Isaguage end organisation re­

quired ln writing* Aa a result of these failures which 

were conspicuous in the baaio communications program at 

various institutions during the war, Michigan ctate College 

believed it was sbls to avoid aueh pitfalls when adjuating 

5 0 Paul B* Bagwell, "A Complete Course ln Writing 
and Specking," The. Quarterly Journal of Speeoh, Vol* XXXI, 
December, 1945, pp* 79-87. 
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the program to the curriculum of the college after the 

war.5* 

In its organization the atudy waa divided into 

three phaaeat The lecture period, the writing laboratory, 

and the diaoussion section. Some of the objectives are 

seen ln the subject matter of the first of these phasee, 

the lecture period! 

Flret Term 

CcesBuaicatioa 
Reading for Meaning (Silent) 
Reeding for Meaning (Oral) 
Developing Ideas for Written and Oral 

Composition 
Levels of English Usage 
Outlining (General) 
The Composition as a Whole 
Semantics 
Iffactive Oral Composition 
Reading, Listening, Mote-Taking52 

Second Term 

Research and the Library 
Dlotionariee and Their Use 
Organisation and outlining 
Writing the Research Paper 
Reasoning 
Bodily Activity ln Speaking 
Letter writing and Letter Forms 
The Scientific Method 
3emantloa55 

5* Ibid*, pp. 79-86. 

5* Ibid., pp. 82-84* 

5 8 Ibid.* pp. 79-81. 
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Third Term 

Reeding (Rate, Comprehension, Vocabu­
lary) 

Clarity in Writing and Speaking 
Persuasive writing and speaking 
Standards of Good Conversation 
Leading and Participating in Group 

Discussion 
Business Interviews _. 

The English Language04 

In the second phase, the writing laboratory, Bagwell 

believed the elm ahould be that of any courae ln composi­

tion—helping the atudenta develop abilities in writing* 

The writing laboratory waa a place to combine praetice 

exerelsea with sctuel experience. There were no aaaigned 

themes$ lnstesd, students wrote, aa designated, lettere 

tc friends, term papers, reports for other courees, or 

undertook some other kind of writing. Practically all 

the writing a student did for the communloetions program 

was done in the writing laboratory.66 

The third phase, the diaoussion section, was coor­

dinated with the lecture period* Esqphasls ln this seotlon 

waa placed on client and oral reading and on the giving 

of apeeehee.60 

6 4 Ibid*. pp. 79-81. 

6 6 Ibid., p* 82. 

6 6 Ibid., pp. 84-88. 



THE PSYCHOLOGICAL AMD 30XSKTXFXG AIMS OF SPEECH 201 

7* Speech Purposea Disclose* by dulletins at 

Michigan State College 

In the purposes disclosed by the Bulletin of 1940, 

it is dear that subjects which dealt primarily with skills 

were uniform in the schools of speech at Northwestern, Wis­

consin, Louisiana State, Stanford, and Columbia and Illi­

nois, as well aa at Michigan State* Donvor differed from 

the other Institutions since there was an Infiltration of 

aoolal integration and speech peraonality implications In 

many courses, especially in the year 1952. 

Courses ln these other schools and at Michigan 

State which represented this uniformity were, among others, 

those whloh Karl Wallace of the University of Illinois 

referred to in his speech elm, the integration of speech 

education with general education. Theee couraea were in 

public specking, which embraced skills in delivery and 

composition} in argumentation and debate, which encompassed 

methods of logical reasoning} in discussion, which dealt 

with proceduree in group thinking and speaking; and In por» 

suasion, which Involved various payehologloal principles*67 

67 Catalogue of Michigan State College of Agriculture 
JM ApEliei M j S g , ^ 4 ^ i S 4 l ; «lWg«iltate'Toriege of" 
Agriculture aa* Applied Seience Bulletin, Vol* 54, So. 6, 
East Leasing, Michigan, Michigan State College, 1940, 
pp* 257-240* 
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Other objectives related to skills whloh ware less depend­

ent ca content outside their Immediate field were theee 

included ln radio, sueh aa gaining a knowledge of redlo 

apeaking, announcing, aad production. These were also 

comparable to those previously observed la other schools*68 

There were other goala, too, which diaoloeed theee similar­

ities, such as those given prominence ln dramatica—alma 

pertaining to acting, directing, and play production. 

Purposea in connection with epeeeh education emerged et 

Michigan state Collage in 1940.69 

At Michigan state College the dovelcpment of con­

versational techniques to meet the demanda of dally life 

was act evident in other schools* Also, there wae an empha­

sis on mastering dialects et Michigan State College ia 1940 

that was abaent from the curricula of other inetitutiona. 

Speeoh correction alms were not atreased at Michigan state 

College la 1940 aa elaewhere. There wae one courae in oral 

iaterpretation; Its description suggested only that studente 

learn to read aloud.60 only one general purpoee waa indi­

cated in the Bulletin of 1940; this was a knowledge of man's 

cultural history, and It was preseat ia descriptions of only 

00 Ibl*** p. 256. 

5 9
 1P1*«« PP* 258-P59, 

6 0 Ibl*** pp. 257-240. 
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two subjects, the history of Aaarleaa public addrese an* 

theatriael history from ancient to modern times*6* Michigan 

Stste College was behind sll of tha other schools in the 

development of objectives. At this time, for instance, the 

lagllsh Department at the University of Illinois was repre­

sented by courees in all speeeh ereaa* 

Pram the year 1940 to 1946 there was not only 

growth ln general purposea at Michigan State College but 

a conflict between cultural and scientific alas*62 The 

pregraa la basic eommunieatlona waa initiated at Michigan 

State in 1945* Furpoaea thet developed were the outgrowth 

ef deseriptlone of various subjects* The goal, standarde 

Si Jv*JPaoPt si literature and of. the arts, emerged from 

eeureee la orel interpretation ln 1946* Prominence in theee 

eouracs waa given to the study of literature, including such 

literary phaeea as modern and classical literature, the form 

and rhythms of poetry, and aeathetic problems*64 

6 1 Ibl*.. pp. 125-127* 

Faat Lancing, Michigan, Michigan State College, 1945, 
pp. 555-558* 

6 8 Ibl**. PP* 22-86. 

6 4 Ibl*.. pp. 555-558. 
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A second purpose developing ln 1946 was in the 

selentifle aree of speeeh*66 Objectives in speech correc­

tion involved the study of phonetics, or the aoiencc of 

aounda, end the understanding of normal and abnormal speeeh 

development*66 A thir* purpoee, which continued to develop 

aince 1940 ae en outgrowth of the description of courees, 

•*• 1 knowledge of man's cultural history* Objectives 

present at other institutions in public speaking, argumenta­

tion, and persuasion were similarly developing et Michigan 

state Callage ia 1946.67 

By 1952 there was s more even balance given to 

cultural and scientific factors of the speeeh curriculum. 

Ia 1962 the Department of Speech wae placed ln the School 

of Science end Arte; it ha* been a part of the general 

liberal erte curriculum ln 1945. The main goal for cpeech 

subjects, as well ss for other eubjecte in the sehool of 

Seleaoe sn* Arts, was the liberal educational funotion.66 

6 6 Ibl**. pp. 555-558. 

6 6 Ibl*.. p. 554. 

0 7 ****«» PP* 555-558* 

19a ApjjJled^ience. 1961-1962, Michigan StateToilego of 
Agriculture aad Applied Science Bulletin, Vol* 47, So. 12, 
Fast Leasing, Michigan, Michigan State College, 1951, 
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Za 1952 speelfle goals, like the general goala, 

showed developmenta ln the cultural and aclentiflo areas* 

Standards of judgment of literature end of the arts pre­

vailed la 1962 as ln 1946*69 The purpose, a knowledge of 

cultural history, was comparable to that of 1945. Scien­

tific aspeete included such aims as the nature, toating* 

as* rehabilitation of hearingi70 the application of phone t-

121 o£ the ffcienae of aounda to. spaaoh correctioni71 thj 

•tudy of anatomy* physiology, and physics as applied Jto> 

speech Improvement; and basic functional an* organic dle-

££&££ Si SBSSSte*72 

Scientific aims were present in courses In tele-

vlaion. In theee eoursee were taught techniques and pro­

ceduree In televieion, study and practice in television, 

control roome, theory and praetice of televieion directing, 

snd edapting an* writing saripta for televieion* Subjeots 

la radio were concerned with writing aorlpte of various 

typas, eating, directing, and producing.73 

6 9 Ibl**. p. 452, 

7 0 *P**»« PV* 455-456* 

7 1 !*>**« t PP* 450-456* 
7 8 Ibl**. pp. 429-450. 

7 8 *&**•» PP« 450-456* 
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The ooBwunlcotion ekilla program waa functioning 

in 1962 ae It had la 1946* It was said that, since belief 

ss* aetloa depended upon knowledge an* elnee knowledge 

depeada oa careful observation aad the ability to give and 

receive accurate observations, there waa a need for develop­

ing skills ef writing, speaking, reading, end listening*74 

8* Some Implications of Speeoh Purposes ln 1952 

at Michigan State College 

A review of the purpoeee at both the University of 

Illinois and Michigan state College reveal pcyehological 

aad seieatifia factors* The scientific approaches to speech 

trslalng had grown beyond thoae of voice aoiencc and the 

seience of sounds* This growth disoloeed not only the 

trend in aubjecta in redlo, but in 1962 there were indica­

tions that television would become a part of the curriculum 

in speech. It waa clear that cultural goals, such as 

itandards of judgment of literature and of the arts, involv­

ing the psychological factors of apeech, and a knowledge 

Si JM»*> cultural history, were being surpassed by the varied 

selentifle purposes* 

There were, however, possibilities of an integration 

ef the scientific aims and the cultural alms. In the eaae 

Ibid*, pp. 64-65. 
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ef oral interpretation, which employed payehologloal meth­

ods, It is evident that the peyehologlcal skills involved 

in this subject could be used when interpreting dialogue 

for performancee in the more scientific fields of radio 

and televieion. 

Theee observations reveal the complexities of the 

speech area In 195f. Not only was selentifle knowledge, 

s fruition of the efforts of Qr, James Rush, Included in 

the modern curriculum, but scientific Inventions which had 

mechanised the speaking and entertainment areaa were being 

developed. Psychological methods initiated In the early 

professional schools of speeoh followed along in the new 

aeehsnised age of speech projects* 



SUMMARY 

In the years 1940 snd 1945 courses ln speech were 

additional subjeete of the relish Department at the Uni­

versity of Illinois* Speech couraea, although not numerous, 

were representative of all the areas of the speeeh curricu­

lum* The psychological approaches to speech training pre­

dominated for the most part during the years of 1940, 1945, 

aad 196P, although the purpose, the acquisition of j know­

ledge of voice science and the eclence of eounda* waa given 

prominence. By 1952 a fully developed Department of Speeeh 

was a feet et the Unlveralty of Illinola; Spaeeh subjeots 

were token out of the Department of Fngllsh. 

The development of speeeh purposes at Michigan 

State College in the year 1940 waa almilar to the develop­

ment at the Unlverelty of Illinois during the same year. 

This was true even though speeeh subjeete at Illinois were 

s part of another department. In 1945, the war yeara, a 

growth ln aims was obvious. Cultural purpoecs were being 

challenged by scientific objectives. Cultural purpoeee 

which emerged frca cooreee in interpretation were peyeho­

loglcal ln nature, which brought about a oonfllot between 

the aclentlflc end payehologloal aapeets of apeech train­

ing. During this same year a program of basic communica­

tions was stsrtcd at Michigan State College. In the period 
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narked by 1952 an increase In scientific alms was revealed. 

There were, however, poesibllltlea thet cultural goals would 

balance with scientific developments. 



SUMMARY AKD C0JICLU3I0RS 

The main purpoae of this study is to assist adr;.ln-

istrstors snd teachers in re-evaluating their present 

goals of speeeh, or in designing other, more suitable 

one a. Any sub,1eet-matter srea has to be reviewed period-

ieslly to appraise content, methods, purposes, and coals* 

Especially Is this true of apeech, which has expanded 

ao rapidly and la so relatively new to the university 

curriculum. So broad are the areaa considered under the 

haadlni" of "apeech" that speeoh departments seem to under­

take sn almoet Impossible task In trying to cover them 

all. 

The objeotlvea of epeeeh training, as Indicated 

by en examination of catalogs and bulletins of el ;ht rop-

ressntstlve sehoole, issues of The Quarterly Journal of 

Speech and textbooks, gives a vivid historical account 

cf speeoh training in general in this country. This his­

tory shows changes nnd su<vrests hypotheses to explain 

these changes. The sources cover the years 1940, 1946, 

an* 1962* From these materiala, four important facts are 

indicatedt (1) apmo9h purpoeee have taken varied direc­

tions ea a result of varied influence a; (?) epeeeh goals 

seem to have been atrangly influenced by dominant teaohera, 

most of whom have written influential articles and 
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textbooks, of tea chart In- new courses % (5) ths rov.tr. of 

speech education - the extension of eubject matter oov*red 

as* the development of a variety of purposes - has resulted 

ia large part from the erection of separate departmente of 

epeeeh and, initially at laaet, from the Interest In "prac­

tical" training; an* (4) ia general, epeeeh training In­

corporated the goals of liberal education* 

The yeare 1940, 1945, an* 195* show steps in tha 

evolution of the purpoecs of epeeeh education. In 1940 

there Is evidence of eenfilete between theory and prac­

tical learnings, between the teaching af subjeet matter 

characterised by content and eubjeets involving skills. 

While the course descriptions ln bulletins emphasise the 

aoquiaition of ekille, teeohere were writin; hooka and 

articles whloh, in most cases, aeemed to minimise the im­

portance of skills* 

Before or durinr 1940 purpoaea of speech educa­

tion took varied directions and were sometimes inconsist­

ent in their propoeals* The variations and inconsistencies 

were evident in the four different goals* 

The first goal suggeete that epeeeh should be fused 

with eertain aapecte of peyehology, sociology, and semantics 

tc develop more adequately the. speech peraonality and to 

emphasise the role of speech la human relations* 

http://rov.tr
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The secon.t dealt with cultural values. It advooated 

the apeeeh funotion in three areaa of liberal education: 

The artletie, the rhetorical, and the scientific. Subor­

dinated to the major purpose, the liberal education func­

tion, are the aims; Gaining a. knowledge of man's cultural 

history snd ag uadcratending and appreciation of literature 

The third goal incorporates the scientific aspects 

ef oral communication, writers wrote of the phyalology 

cf the voice mechanism; they described the production of 

speeeh sounds. The purpoae, the gaining of a knowledge 

Si vo*os science and the eclence of sounds, waa formulated. 

The fourth purpoee is vocational ln nature. It 

assumes that the primary function of apeech departments 

is the training ef cetera, stage technicians, radio announc­

ers, speeoh clinicians, and spaeeh teachers. 

The interval between 1940 and 1945 was the time of 

•orId War II* The actual alms of speech were static during 

thla period; regular classes were small, since male students 

were engeged in war activities. Row developments ln speech 

edueetlen were not apparent—male instructor a and adminis­

trators were engaged in military or civilian war servloe* 

Regardless ef the conditions of speech training during 

these years, there were developments ln epeeeh objectivoe 

la the mllltsry educational programs located in universities 
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sad colleges* 

The teaching of communication skills was a part 

ef the war's educational organisation. Although not alone 

eonoerned with oral communication, it included instruction 

ln writing, reading, listening, an* specking. Before 1945, 

teaohera were suggesting that theee purposes be a part of 

ths college curriculum. 

A new trend ln speech education waa indicated by 

the bulletins of 1945* The curriculum was split into mora 

sad acre eegmenta, one university divided its subjeet mat­

ter into two units—-the School of the Theatre end the 

Sehool of Speech; enother organised subjects of debate, pub-

11 o specking, redlo, oral interpretation, theatre, epeeeh 

eerreetlon, an* speeoh education into separate departmeate* 

Still others suggested that students conaaatrate on areas 

ef erel eommunleation repreeentlng their apeeial Interesta. 

A noticeable growth at this time was seen In the 

departments of radio and speech education. Radio courses 

in aome eehoole were many and varied* The teaching of 

teaehere how to teach speech at different grade levels in 

aepertmente ef speeeh education and ln one teachers caUege 

was slgnlfioant; it Implied that epeeeh training was being 

given more extensive consideration ln public schools* Com-

aaaloatiea akills courses were added to the sehoole* cur­

riculum; historical courses ia rhetoric beginning with the 
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Oreek end the Roman periods were more prevalent; and stud­

ies in the history of drsaa originating with ancient periods 

developed. The development of the individual and aoolal 

development continued as purposes, also. 

In 195P the speech curriculum showed signs of 

reoovery after the war years. There were changes of organ­

isation; speeeh became a part of the Divlelon of Cosmami-

ssticns. In suoh cases, communication skills were Inte­

grated with the departments of radio, theatre, speeoh, and 

jeurnaliem. Coals of the past were re-exemlned. One pur­

pose examined waa the integration si apcoeh education with 

general education. Writings of the time supported old 

aina and acclaimed new ones. The subjects of the curricula 

continued to be inclined to those teaching skills and those 

emphasising: content. The scientific subjeots, eudlology 

sad speech correction, had a mora Important place ln the 

speech curriculum than prevloualy. Television was taught 

la most colleges. 

If the refinement of subjeet matter and apeech 

ebjectlves is a sign of the Improvement of academic stand­

ards, it is evident that the speech educators made e re­

spected piece for epeeeh in the college curriculum* In 1952 

a liberal education was represented in speeeh oourses from 

studies in rhetoric aad art tc history, soience, end lit­

erature* Within these broad areaa it ia assumed that 
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subject matter containing political science, sociology, 

physiology, snd physics be explored* Suggestions were 

nade for atudios on the liberal arts education to supple-

cent thoae af speeeh* The curriculum appeared to ive 

importance to understanding what is said rather than how 

Al l£ »»ld* T h i a spproach to speeoh education is a further 

development of the liberal education function purpose* 

Subsidiary aims have been the attainment of judgment In 

trH*«TUrf and in the artj|, this gaining of knowled£e of 

SSSLlft wultural hietory, the. aoquiaition of a knowledge of 

J& ••l.fHrf Si SSlSS ££& ££• fv"ft*ftP Si M2SSS& 12M&# 

•"* ifiE *,ovelopment of evaluational ability* 

The eeoond type of ourrloulum 1952 elated toward 

the teaching of apeech skills for professional purposes. 

Courses ln how to act, how to speak, how to be a radio 

announcer, and how to become a platform artist were taught* 

One college gave instruction ln how to teach speech, how 

te be e epeeeh eupervlsor snd how to be a speeoh eorreetlon-

ist. Incidental objeotlvea included the development of 

eharaeter. the ability to communicate Ideas naturally with 

S conversational style, and an uaderstandlng of learning 

that prooeodo from the whole to the parts and returning, to 

Jtbe. ancle. In seme eases, thia kind of speech program 

lined up apeeeh objectives with those set forth by the 

actional Educational Foliclea Commission. There were 
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self-realisation, economic fffl.cloaojr, ea^lefaptorj aofilil 

relations, cad good cljlseashlp* The purposes of these two 

types of eurrieula over-lap pad ia universities aad collegee. 

In aost Instances institutions emphasised one kind or the 

ether* 

The teacher or administrator, ln making an appraieal 

of speech purposes, may est last a whether the changes which 

took piece la 1940-1945 an* 1946-1962 are contlnulag as then 

or whether there ie e need to return to early palate of 

aaphasis—whether the current emphasis le an established 

•tate er will slowly or abruptly take a new courae* The 

hi a tor leal record of purpoeee in epeeeh training can also 

give firm ground for an understanding of relative success 

in speech training* 

This study does not undertake to answer all auec-

tlens that ean be raise** It does attempt to provide the 

information needed for possible answers. It Is doubtful, 

for instance, that speech purpoeee will return to early 

paints ef emphasis. Subjects la eral eommunleation servo 

tee aeny diverse purposes to be subordinated to other 

departaeats, ss was the situation ln 1914* There are 

poaalbllitlea thet epeeeh goala will continue In their 

preeeat direction but will make ellewances for the eheagiag 

tlaee* Television, radio, apeech ccrreotlon, and audiology 

aay be atreased to a greater extent because of public 
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interest snd practical needa. 

Should there be abrupt changes ln speeeh purposea, 

this study suggests three possibilities $ (1) toe, service 

function purpose that proposes that spaeeh subjeete act as 

a service to studente in other departments and to students 

in business or professional training; (?) the integration 

si sssssh *m****** *im A****** •fof*t*,qni **gg*»t« ***** 
subjects of general education be integrated with epeeeh 

subjects aad that related courses in these two areaa, sueh 

as literature in liberal arts and oral interpretation of 

literature in speeeh, be studied concurrently; an* (5) the 

ooamunlostlon skills program, which ineludea training in 

eral eommunleation, as well as the etudy of reading, writ­

ing, aad listening as a part of Its materials* 

whither goes speech? It is obvious that speech 

has earned a reepeete* place as aa integral part of higher 

education. It has had a continuous history from the early 

days of elocution up to the preseat time* Speech training 

has grown steadily from ite beginnings to the preseat* 

Milestones have beent Mechanical methode of John ffalker 

as* their Influences on the study of the scieaac of apeeeh 

aounda today; the natural methods of oral communication 

advocated by Thomas Sheridan an* their resemblaaaes to the 

styls cf epeaking of today; the aoiencc of voice describe* 

by Dr* Jama a Rush and ita relationship to the study of 
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voice eeieaae in the modern speeah eurriaulum; and, finally, 

tha psychological appraaeh suggested by Samuel Siles Curry 

cad ita uses in the oral interpretation of literature and 

other subjeete. It may be assume* that early method's are 

the baais of later methods* will the speech purpoeee grow 

farther or are thay presently established for the yeare 

to come* 
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speeeh f i e l d . 

„ , Aa m Aa maSSi^SL q**nols DuUetjLn, 196f-1955, 
Vol* 49, Mo* 49, Urbane, I l l i n o i s , Unlveralty of n i l n o l a , 
1962, pp* 458-440* 

There are indications that apeech subjects have 
grown ln number; both s k i l l s and oontent subjeots 
are taught* 

Catalogue of Louisiana s ta te University and 
Agricultural snd KeohanicaiCpileKC, J94Q-1941. Louisiana 
State University an* Agricultural and Meohanical Bul le t in , 
Vol. 52 , Ho. 6 , 1940, pp* 507-401* 

The Speeoh Department at Louisiana State Unlveralty 
i s comparable to other speeeh departmenta. There 
i e an emphaaia on speeoh correction and types of 
d i a l e c t s . 

Vol. 58, Ho. 5, 1945, pp, 891-897. 
Tha catalogue at Louiaiana State University re­
veals speeeh subjeots which are similar to those 
viewed in 1940* 

Catalogue of Loulslena State Unlverai 
Agricultural and Vochanloal College* 1951-1962. Louli 
State Unlveralty en* Agricultural an* Meohanical Bui; 

atalogue of Loulslena State University an* 

Bulletin, 
Vol*w437 Ha. 6,"1955, pp. 897-500. 

There are ao obvloue changes in the Speech Depart­
ment ln 1952, although couraea ln redlo are more 
aumeroua. 
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tate 

. . C f t t * * o l i * fif Michigan State College of 
•^-loulturo and Applied Science .1^45-19417 13^hTg&"n~tate 
College of Agriculture snd A,>plied Seienoe bul le t in , 
Vol* 34 , No* 6, 1940, pp. 257-240. 

The catalogue reveals the speeoh curriculum of 
Miohiran State College, which waa adequate, but 
email in oomperlaon to the other inst l tut iona 
examined. 

Apicu l ture and A p p l i e y i c f c n c e t ^ S L l I ^ ? S lot lgan^tate 
College of Agriculture and Applied Coi«noe Bul let in , 
Vol. 59 , Ho* 6 , 1945, pp* 535-536* 

The 1946 curriculum of apeech has prown slnoe 
1940| radio coursea are obviously more nuneroua. 

A a _ M ^lYm si Mlehlg»i? gjgif c?**?fi« s* 
A/arlculture and Applied Scienee* 1951-1962. Michigan s 
College of Agriculture end Applied Science Bulletin, 
Vol. 47, Ho. 12, 1951, pp. 450-45C. 

The catalogue discloses a fully developed Speeeh 
Department which includes tslevislonf the basic 
Communications program, separate from the speech 
Department, is desoribed. 

Bulletin. 1940^1§in^b?!^4^, Jfo!*4*^ feivaasfon,^lTfaofe , 
sorthweetera University, 1940, pp* 38-47* 

'rn» Bulletin of the school of speech includes the 
eulturel goels set forth by the Sehool* The sub­
jeots listed are content courses with emphasis on 
subject matter of skills* 

Worthwoatcrn University School of rpcech 
Bulletin. 1945-1946, Vol. 45, D«o. 17, Lvanston,Illinois, 
aarthwestern University, 1945, pp. 38-45* 

The war yeara appear to have had a static effect 
on the speeeh alms of Northwestern's Sehool of 
Speech* The emphaaia waa on the artiatic area of 
the liberal education funotion* 

Northwestern University School of ̂ peech 
Bulletin. 1961-1968, Vol. 62, No. 28, Evanaton, nlinoia, 
Rorthweatom University, 1981, pp. 58-61, 

The Bulletin of the School of Speech ou. geata the 
development of character aa the major apeeeh goal. 
The curriculum hae been greatly enlarged aince 
1945. 
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mi. s*«f.rd tfgtigsg &!%£"Ur*ilBHz£.?&. 
Stanford Unlverelty, California, Stanford University, 
1940, p* 458. 

The Speeah Department viewed at Stanford in 1040 
accents dramatic couraea; other couraea are mode 
up of types of ekille rather than content. 

1946. aû -d d&gag &a^&®ti8ft,?&. 
Stanford University, California, Stanford Unlveralty, 
1945, p* 478* 

In 1945 the Speech Depertment at Stanford revealed 
growth in content subjeots* 

Catalogue of Stanford University. 1951-
1962, Stanford University Bulletin; StnSeries, Uo. 69, 
Stanford University, California, Stanford University, 
1961, pp. 576-587* 

The speeoh curriculum at tanford in 1952 included 
a number of historical studios of rhetoric and 
literature, an* a number of offerlnga ln radio 
courses* 

Teachers College B\u let In. 1940-1941, 
31st "cries, Mo* 3, New York, Columbia diversity, 1940, 
pp* 104-109* 

Various speeah specialisation, sueh as apeech 
correction, apeech supervision, and speeah teach­
ing are suggested. Dramatic course? for the stu­
dent who expects to teach are part of the curri­
culum of epeeeh* 

Teachers College Bulletin. 1946-1946, 
56th Series, No. 8, New York, Columbia University, 1945, 
pp* 105-107* 

The main alms of speeeh listed In the Bulletin 
are ldentloel with those viewed in the preoeeding 
period* 

Teachers College Bulletin. 1961-l9&r, 
48nd Series, Mo* 1, New Sork, Columble University, 1951, 
pp* 105-108* 

The Bulletin of 1968 revesls obvious development 
in courses In speeoh correction and audiology* 
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1940-iMi. *au.«^^aA<yfesnr;?15^>?^g,4x. 
No. 5, Denver, Colorado emlnary, 1940, pp. 73-79. 

Description of couraea in speeeh are shown in 
1940. These Included the mastering of aklllo in 
the various speeeh areaa. 

Catalogue of the nlveralty of Denver. 
1946-1948, Bulletin of tneTTnTveVai tyof Denver, Vol. 41, 
Ho. 3, Denver, Colorado Seainsry, 1946, pp. 217-222. 

The speeeh curriculum of 1945 ia divided into two 
parts, the School of speech and the 3ohool of the 
Theatre. 

Catalogue of the University of Denver. 
19rr-1965, Bulletin of the University of Denver, Vol. 62, 
No. 6, Deaver, Colorado remlnary, 1962, pp. 27-31. 

The Speeeh Department has been placed in the Di­
vlelon of Comsaiuleatlona at Jenver by the year 
1952. The liberal education function purpose la 
now sdvooated by the University. 

Catalogue of the. Unlveralty of Wisconsin. 
1940-1948, University of lisconsln Bulletin, General Ser­
ies Ho. 8896, Serial Ho. 2511, 1940, pp. 182-134. 

Two algnifloant goals are revealedt (1) special­
isation ln one or more of the various phaaes of 
oral communication, and (f) couraea are designed 
especially for teachers. 

Catalogue of ths university of vlacooaln, 
1944-1946, University or ftiaconsin Bulletin, Oeneral &or-
les No, 8540, Serial No* 2766, 1944, pp. 172-175. 

Standards of Judgment In literature and in the 
arts appeared with the application of thia prin­
cipal to oral Interpretation. 

Catalogue of the Unlveralty of Wisconsin. 
1950-1962, University of tlaeoneln Bulletln,~Oeneral b9r-
les No. 2987, Serial Ho. 5215, 1951, pp. 222-254. 

The spsech objeotlvea revealed at the Unlveralty 
of Wlaoonain were an outgrowth of the 1940 ob­
jeotlvea. 
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PKIw^HAL LXUMFSTS 

letter from HelenfKll, S e e J i i S J ^ ^ . ^ . ^ / f u ^ c a t i o n a l 
Advertialng Department, Houghton-Miff11n Company, dated 
October 7, 1962. 

A letter from the publiaher telling or the popu­
larity of Lew Sarett'e The Beelo Principles of 
Speech* 

Peraonal Correspondence of the Author. 
letter from Magdeline Kramer, Chairmen or the Department 
of Speech and Dremstlos at Teaohera College, Columble 
Unlveralty, dated Auruat, 1958* 

Magdeline Kramer explains the purpose, the under-
f*»»***"fi Sl the whoie, ths $•***, *£& l E E J&£ 

OTHER RllFERFHCES 

6th edi­
tion, 

Marquis, Editors, Who's, «ho J& Ajserlca, 2 
Chicago, A* M. Marquis and Company, 1952. 

Who*a Who in America la a volume published annually 
that Is male up of the blogrsphies of prominent 
Aaeriosns* 



ABSTRACT 

The aim of this atudy is to ssalst college teachcra 

an* administrators in re-evaluating their present purposea 

in epeeeh education and in formulating more suitable goals. 

The speeeh objectives discussed here were studied during 

periods marked by the years 1940, 1945, and 1958 in eight 

representative colleges and universities* the sourcca used 

were bulletins and eataloga, textbooks, letters snd issues 

of ^ * Quarterly Journal of Speech* 

From these materials, four major trende in o«ls 

for speeeh training emerges 

1* Speech purpoaea have taken varied directions 
ae a result of vsrled influences. 

8. Speeeh goals aoom to have been strongly in­
fluenced by dominant teachers, most of whom 
have written influential articles and text­
books, often charting new courses. 

5. The growth of apeech education - the exten­
sion of subject matter covered end the de­
velopment of a variety of purposes - haa 
resulted ln lerge part from the creation of 
separate departments of speech and, initially 
at leant, from the interest in "practical" 
training* 

4* In general, apeech training incorporated the 
goals of liberal education* 

In 1940 conflicte developed between the liberal edu­

cation function and the teaching sl »*ille lSl profesaional 

purpoaea function. Rhetorical, eeientifio, and artlstlo 

aapecte of the liberal education function were eaphaaised, 
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while some Instruction emphasised the skills function. 

Teachcre, through their articles and textbooka, recor-nended 

as purposes the acquisition of a knowledge sl voios science 

end o£ the science of sounds, individual development. and 

social development to counteract the emphasis upon skills. 

During the period between 1940 and 1946, the period 

of World War II, communication skills were taught in the 

military educational programs* Otherwise, developments in 

speeoh education were limited. 

By 1945 epeeeh curricula had been departmentalized, 

placing emphasis on training the speech specialist* 

By 1952, with the solidification of the apecoh cur­

riculum, greater emphaaia waa riven to liberal arts educa­

tion* Materiala in hietory, literature, science, art, and 

rhetoric were taught as part of apeeeh courses. Subsidiary 

alms included acquisitions 1m Judgment in literature and 

AH ifcft «T*e« the knowledge sl a***1* cultural history, know­

ledge sl volb» eclence and the science sl eounda. and of 

evaluational procedures* 

The conflict between the liberal arts purpoae and 

the skills purpose eontinuee in most speech departments. 

Since the schools studied are located ln representative 

areas, these developments may be taken as representative 

of predominant tendencies ln other speeeh departments 

throughout the couatry. 


