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INTRODUCTION

Since 1967 when the federal government enacted legis—
lation making French and English the official languages of
Canada, there has been an increasing_emphasis placeo on
bilingualism. -This has led to the development of language
schools for federal government employees, an 1ncreaeed number
of language courses . at all levels of educat10n and such
activities as cultural exchange programs. B S -

At .the same time there has been ‘an increased 1nterest .

in research on second language learning Con51derable atten—

tion has been given to experimental projects -utilizing dlffer— ™~

ent language materjals and teaching methods. An effort is

also being miﬁe"to develop a socio—psychological theory of
seconﬁllanguagerlearning,in order to better understand the
role of motivation and attitudes in the process of acquiring
a second language. " . ‘ ' ’ | =

The theory has evolved from W.E. Lambert s considera-
tion of the role of identification in first language acqui51-
tion.. This provided the.rationale for the concept of an'
integratiVe orientation as an important, facilitating factor
in second language acduisition. Although the theory has heen

extended recently, the bases underlying an integrative orien-

tation remain to be thoroughly investigated.

s
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INTRODUCTION B G

The purpose oﬁ this study is'to increase ﬁnderstanding
of an integrative orientation by £esting whether studentg‘who
are integratively oriented vary in thdir attitude towa}d the
first language group, as,shégested by Lambert. 'The theoreti-
" cal expectations associated with dogmatism, a cogcept devel-
oped .by Rokeach, provide a possible éxplanation for attitu-
dinal diffe;enceg amohg integratively oriented students. It
is5—E r;fore, discussed and, aloﬁg with Lémbert‘s theory;
provides thé?theoretical framework for specific hypotheses
concerning the rélationship between integrative orientation,

-]

dogmatism and attitude toward the first language group. .
, . N
‘Integrative orientation and, dogmatism are Qescribed in

Chapter One. The interrelationshib‘of these concepts, a
revgew of relevént empirical studies aﬁ' the research hypoth-
eses .for this stuéy are also inciuded in this chapters. 1In
‘the second chépter, the research ﬂesignxand procedures, along
with the proposed staéistical‘énalysiérare described. The

-

results are presented ahd discusseéd in Chapter Three. This

is followed by a summary of thé study and cagclusions.

o ©
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s ¢ CHAPTER I

REVIEW OF THE LITERATURE

Is

. e
In this chapter the rationale for the study is
presented. Lambert's theory of second language. learning

is discussed and relevant empirical studies are reviewed

O . Q.
in the first two sections. In the next section Rokeach's

concept of dogmatism is described. In the lasE section the

specific hypotheses of the study are stated.

~

1. Lambert's Theory of Second
' Language Learning

”

In early studies of second -language learning,
intelligence and aptitude were considered as the primary

factors contributing to success in learning a second lan-

guagé. In Lambert's sociogasychological appreach to-

second language learning thf'role of attitudes and motivation

is emphasized. The importance_of these factors was first

- discussed by Lambert in 1963.l His initial conceptuali-

zations were further developed in 19672 and

1 Wallace E. Lambert, "Psychological Appioaches to

the Study of Languages, Part II: . On Second-Language Learning

and Bilingualism", The Modern Language Journal, Vol. 47,
No. 3, 1963, p. 114-121.

, 2 Idem, "A Social Psychology of Bilingualism",
Journal of Social Issues, Vol. 23, No. 2, 1967, p. 91-109.

i dmen
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1972,3 and'mo€9,recently Gardner et. a1.4 have contributed
to the evolution cof the theory.
Lambert extends Mowrer's idea ‘that a child's motiva-

tion to acquire first language facility is based on his

'desire‘to be like valued people in his environment and to

identify with Ehem.s In second ‘language learning, he

reasons that a process similar.to identification must underly

the = long-term motivaxion‘needed to ac@uire fagilit§ in
the language. Rather than being ‘limited to. a few valued
people, the identification is directe& towards a whole
ethnolinguistic community. It is reflected in an inéuisi—
tiveness and sincere interest in the other group, to the
extent that a person is willing-to adopt various aspects of ’
the behavior, including the speecﬁ habits,‘of members of the _

second language group.? -

3 Robert C. Gardner and Wallace E. Lambert, Attitudes
and Motivation in Second Language Learnlng, Rowley, Massachu—
setts, Newbury House, 1972, 316 pages.

4 R.C. Gardner, P.C. Smythe, B.M. Kirby and J.R.
Bramwell, Second Language Acquisition: A Bocial Psychologi-
cal Approach Final Report to the Ontario Ministry of Edu-
catlon, Grant-in-aid to Educatlon, Mimeo, 1974, p. 7:1 <
7:23.° - .

" . - 5 Lambert, Op. Cit., 1963, p. 115.

6 Ibid.,-p. 114-115."

, [
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" studying the language as to learn more

REVIEW OF THE LITERATURE 3

A person'} successlor failure in learning a secbnd
language is, therefore, thought to be determined by_xhe
degree to which he is willing to identify with the sé&ond
language group. This in turn is determined by his attitude
toward the second language group, his attitude toward
foreign groués in general and his orieﬁtatipn.7

Orieqtation refers to the reasons é persoﬁ has for
undertaking thé study of a second 1anguage; Although it is
acknowledged that otﬁe; orientations cou;d be involved in
second language learning, two are speé;%ically identified,
integrative orientation and instrumental,?Ej.entation.8 An
integratively oriented indiwvidual has a s}ncere interest in
the Eulture and people whése language is being studied and
a d%sirerto become more élosély associated with the éroup,
+o share in its activities and even to become a part ofAthe
group. An instrumentally oriented individual has an interest
in learning tﬁe }anguage soiely for practical ;easons. An.
integrative orientation is reflected in such reasons for
‘abaut‘the group's way

of life, to make friends with members of another .cultural-

group or to be able to thiﬁﬁ and act like members of that

a - ' .
7 - Gardner andgLambert, Oop. Cit., 1972, p./fr/
g Ibid. - - :

-

«r
o
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group. On the other hand, an instrumental orientation is

reflected in such reasons for studying'thé language as to

get a better job or to appear more educated.9

. _ . CX .
Throughout the literature, an integrative orientation

is emphasized as an importanfhfactor, which, élong with a
positivg attitude towardlthe second language -group and non-
ethnocentric and non-authoritarian teqdencieé} contributes
to the motivation needed to succeed in learning a secqnd
langﬁage. '

~As used by Lambert; eéhnocentrism refers to rigiq or

stereotyped thinking about in-groups and out—groups.10

an
ethnocentric person tends to view one's own group as supe-
rior -to any foreign group. Authoritarianism is described as

11 15 the

a generalized prejudice towa;d foreign peoples.
context of Lambert and Gardner's work these predispositions

are usually referred to as generalized attitudes. Both are

"expected to impede learning-a second language, whereas a

positive attitude toward the secqnd language group, integra-

Y

tive orientation and motivation are seen as facilitating

factors.

9 Ibid., p. 148.
10 Lambert, Op. Cit., 1947, p. 106.

11 Gardner and Lambert, Op. Cit., 1972, p. 21.°
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Gardner et al.'12 currently emphasize the whole
at itudinai/motivationa; complex, refe;red'to as an Inte-

grative Motive. Within this Integrat%ve Motive they include

e J -

) Ces . ’ . .-
group, specific attitudes, course related characteristics

such ‘ag attitude toward the teacher and the course, ‘motiva-

‘tional indices-and generalized attitudes such as.ethnocen-

trism and authofitarianism. Nevertheless, integrative

orientation remains an important factor in the complex.

The factors underlying an'inﬁegrative orientation,
. N A

howevpf,,have not been investigated fully: Lambert argues

that for-some students the motivation to learn anotHer® lan-

]

guage may sbe derived from dissétisfactions experienqed4¥ith

the first language groub. For them, learning a\second lan- ~

guage is a means to beiﬁg accepted in another ethwolinguis-

tic grgug. In contrast, o£hers may be simply interested in_

a friendly'and ingquisitive wa;'in the second language group.

For these'individuals, interest in the first'languagé gkéup
13" _

Both types of students can be considered
g

integratively oiiented, as they both express an interest in

continues.

the people and culture of tﬁe second language group, even

“/ .

12 Gardner et al., Op. Cit.

13 Lambert, Op. Cit., 1963, p. 114.
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$

to the point of'wanting_to_become a member of the .group.

ﬁgey differ, however, i@ théir view of the first language

!.f-" .

group. 1In the f?rst instahce,:rejecﬁion is implied, while
ip the second, an association with 23th Ehe’firsﬁ and .
second language groups is evidgnf. Tﬁus} iﬁ'the f}rst-
instange-attitude toward the fféét languagé group would - -’
likely be less favorable -than in the secohd instance,vwhere
there is no séégestion o% dissatigfaction with that groﬁp;
This aspecé of tHe theory is not -amplified in tgrms

Ay . -
of an antecedent of learning a second language. Howéver, it may

also be;aiscussed-iﬁ terms of an outcome of language learn-

ing. It 'is argued that in either of the above cases, the

more proficient one becomes in a second language, the more

a person gay encounter and need to adjust'to conf%icting .
socio-cultural demands from two linguistic groups, the one

,tﬁe person is leaving and the one the person is entering.14
Depending oh how one adjusts to these pressures, one's ;elf—
concept, sense cf belonging and relatioﬁs'to the two cultural l‘
1inguisti§ groups may be affecged, résulting in feelings

of anomie or "social uncertainty or dissatisfaction".ls

I

; A : .
14 Lambert, Op. Cit., 1967, p. 105. ?

15 Idem, Op. Cit., 1963, p. 114.
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The c;:klict\is deriﬁed from the tendency pf many to think

in terms of in-groups §nd cut-groups, or from the  need to

_show allegiance po‘one group or another.10 ‘

'From this it‘éppears that ethnocentrism or authori-
tarianism could account for the differen£ attitudes toward
the first language group that exift before or develop as
one becomes proficient in a second language. ngé%er,
rather than rejecting the second 1an§uage group, presumably
fhe foreign group, as would usually be expected from an
ethnocentric or authoritarian person, i ié the first lan-
guage group that is rejected. This reyersal with regard to
in—-group and out-group seems feasible, however, if identifi-
cation‘with the second language group, as implied by an
integrative orientation,-actually occﬁfs or ﬂas the possi-
bility of occuring.

The different attiéudes might also be.explained in
terms of dogmatism,‘a form of general éuthoritarianism and
intolerance of those @ho do not hold similar beliefs. As
'will be discussed in Seetion 3, there are certain theoreti-
" cal and measurement advantages with dog&étism as compared
. to authoritarianism. For thig reason, it will-be used in

this study to test whether integratively oriented students

16 Idem, Op. Cit., 1967, p. 105-106.

e ——— et
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differ in their attitlude toward the\first language group

as a function of A generalized authorita

Prior to discussing.dogmatism, however, some relevant
empiricél studies that have been undertaken to test Lambert's
theory of second language learning are reviewed to ascertain

the extent to which Lambert's theory has been supported.

—

~

—

2. Empirical Séudies on Lambert's Theory —
of Second Language Learning
Most of - the researchers testing Lambert's theory

have used a factor analytic épproadh to examine the contri-
bution of a multitude of aptifuéinal, intélligence, attitu-
dinal and motivational variables. This approach is useful
for identifying patterns of variables that account for var-
iance 1n a particular set of data. However, the analysis

o

is sensitive to the number of variables included in the

. data set, the number of initial factors retained for rotation

and thel;ype of rotation used to extract the final factors.

In the studies to test Lambert's theory, the number of

variaq%es have varied from study to study, along with the . .
) _

method of factoring; Consequently, comparisons across stud-

" ies are not always possible.

The scales used to measure many of the attitudinal

and motivational variables were/CbnStructed specifically

for a particular study, adapteé/from previous studies or

~
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consisted of selected items from standardized tests. The

validity and feliabili&y for many of these was not estab-
lished until 1974 when Laplaine17 and Gardner et al.18 .
investigated these aspects. Thus, the confidence that can
be placed in the results of the earlier studies is limited.
Despite these limitations, certain relationships
among variables have tended to occdr in many of the empirical
_studieef> Those of interest involve the major variables in
Lambeﬁp's thepry, namely, orientation, motiﬁation, attitudes
toward the first and second language *groups, generalized
attitudes towerd other groups, particularly ethnocentrism
and authoritarianism, and achievement in the second language.
A factor that has been consistently identified is an
attitudinal/motiv7 ional factor. 1In studies carried.out 1n
North American settings with Anglophone subjects studying
French, one or more such factors have tended to emerge with

loadings from integrative orientation, a positive attitude

17 Marc Laplaine, An Empirical Study of the Rela-
tionship between Achievement in a Second Language, Integra-
tive Orientation and Alienation from the Second Language /
Reference Group: A Test of Lambert's Theory, unpublished
doctoral thesis presented to the School of Graduate Studies,
University of Ottawa, 1975, vii-130 p. )

18 Gardner et al., Op. Cit. , p. 3:1 - 3:55.
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toward the second language group, motivation and achievement

in the second language. ’ : g
19

!

Gardner and La&bq;t identified such a factor in a
study of high schocl students in Montreal. However, contrary
to thebretical expectaiioné,_authoriﬁarianism a;so idaded
positively on thé factor. In a subsequent study with gimilar J
subjects, Gardnerzo.found a similar factor with loadin
integrative orientation, motivation and achievement, but in
this study a positive attitude toward the second langugge

group did Aot load on the factor. Lambert et al.2l then
attempted to replicate these faétors with high school students

in three gettings outside Montreal: Louisiana, Maine and

Connecticut. In Louiéiana, a factor emerged wifth loadings

19 Robert C. Gardner and Wallace E. Lambert, "Motiva-
tipnal Variables in Second Language Acquisition", Canadian
Journal of Psychology, Vol. 13, No. 4, 1959, p. 266-272;
also ®in Gardner, R.C. and Lambert, W.E., Op. Cit., 1972, p.
191-157.

20 R.C. Gardner, Motivational Variables in Second Lan-
guage Acquisition, unpublished doctoral thesis presented to
the Faculty of Graduate Studies and Research, McGill Univer-
sity,- 1960, 71 p.; also abstracted in Gardner, R.C. and Lam-
bert, W.E., Op. Cit.,* 1972, p. 199-216.

2l W.E. Lambert et al., A Study of the Roles of Atti-
tudes and Motivation in Second-Language Learning, McGill
University, 1962, mimeograph; also in Gardner, R.C. and Lam-
beaﬁ} W.E., Op. Cit., 1972, p. 19-57. :

o~
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from integrative orientation and achievement in French, but
without positive 1oadings from attitude toward the second
language group and otheé motivational indices. In Maine
integrative orientation and‘attitude toward the second lan-\\
guage group failed to load on the same faqtor or on factors
with loadings from achievement measures. In Conﬁ?cticut,
one factor included loadings from motivaﬁional ihdices,
integrative orientaﬁion,and French achievement, but had
loadings from instrumental orientation as well and no load-
ing from attitude toward the second language group.

ot In a later study with graduate and undergraduate
. students studying French in a six-wgek intensive course in

Montreal, Lambert, Gardner, Barik and Tunstall22

reported,
for students at the beginning level, a factor with loadings
from integrative orientation, Francophilia and French
achiev?ment. For students at the advanced levei; a factor
was extractedhﬁith"loadings from integrative orientation and
Francophilia[ but loadings g}om achievement measures were

lacking. -

22 Wallace E. Lambert, R.C. Gardner, H.C. Barik, and
K. Tunstall, "Attitudinal and Cognitive Aspects of Intensmve
Study of a Second Language", Journal of Abnormal and Soclal
Psychology, Vol. 66, No. 4, 1963, p. 358-368; also 1n Gard-

" ner, R.C. and Lambert W.E. Op. Cit., 1972, p. 228-245.
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Feenstra23 suﬁsequently undertook to further test
Lambert's theory and invésiigate two additional seté of
variablés, parents' attitude toward the second language
7 groﬁp andJstudené's performance in the first lahguage. In
this study, he found a factor which included motivational
indices, integrative orientation and achievemeng in French.
Instrumental orientation,hhowevér, also loaded on tﬁis fac-
tor, Spégesting that both types of orientation may contri-
bute to success in learning a second language; Smythe,
Stennett and Feenstra24 compared this data, obtained from
high school students in a first year traditional French .
course, with data from students at the same school who had had
two years of previous French training in an elementary school
program in which oral skills were stressed. A similar
attitudinal/motivational factor ﬁas extractednwith loadings
from motivational indices, positive attitude toward the
second language group and achievement, but integrative ori-

entation did not load on the factor.
N

-

23 H.J. Feenstra, Aptitude, Attitude, and Motivation
in Second Language Acquisition, unpublished doctoral thesis
presented to the Faculty of Psychology, University of Western
Ontario, 1968, vii-109 p. - :

24 Padric C. Smythe, Richard G. Stennett, and Henry
J. Feenstra, "Attitude, Aptitude, and Type of Instructional
Programme in Second Language Acquisition”, Canadian Journal
of Behavioral Science, Vol. 4, No. 4, 1972, p. 307-321.
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Gardner et al.?? furtheritested the theory in.gn exten-—
sive study with students from Grades 7 through 11 in
London, Ontario. In this étudy an-attitudinal/motivational
factor emerged with a relatively consistent pattern across
grade levels. A factor wag found which included infegrative
orientati&n, positive attitude toward people who speak
French, motivafional indices and favorable attitudes'toward
the French course and language learning in genéral. Cnly at
the Grade B level did one measure of french achieveﬁent‘load
on this faétor.

In summary, in.most of these studies integrative
rather than instrumental orientation has tended to be asso-
ciated with achievement measures. Although the pattern is
not consistént, positive attitude toward the second language
group has also tended to load on factors with loadings from
achievement measures and integrative orientation. Thus with
Anglophone éubjects studying French in a North American
setting, there appears to be support for Laﬁbert's contention
that learning a second language is facilitated by an inte-
grative oriéntation and a positive attitude toward the second

language group.

25 Gardner et al., Op. Cit., p. 4:1 - 4:65.
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Correlations reported by Gardner26 from data collected

from thirty-three samples involving students -from six differ-

" ent grade levels in seven regions across Canada further

éﬁbstantiatelf relationship between integrative orientation

and achievement and between a positive attitude toward the

second language group and achievement. He Ebund that although

aptitude measures were correlated with French vocabulary, they

had lower correlations with measures of conversational skills,

On the other hand both integrativé orientation and a positive

attitude toward the second language group correlated with con- =«

versational skills, but had lower correlations with vocébulary.
He concluded that while aptitude may have ag impertant role in
those aspects of French achievement that are usually strgssed
in the classroom, integrativeVOrientatioqund a positive atti-
tude toward the second language reference group influence par-
ticulérly the development of those language skills that are
‘assoclated with interacting énd.communicating with the second
language group.-

Studies to test Lambert's theory with subjects from non-
Ahglophone cultural groups provide further evidence of a

relationship.between integrative orientation, attitude toward

. the second language group and achievement. There is also some

26 R.C. Gardner, "Social Factors in Se¢ond Language
Acquisition and Bilinguality", Research Bulletin No. 342,

_‘Department of Psychology, The University of Western Ontario,
11975. :
!
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indication that instrumental orientation may be related to
achievement in these settings. ‘

In a féctor analytic study with Filipino high school
students who were studying English as a second language,
Gardner and Santos27 reported a factor with loadfngs ffom’
integrativé orientation and English achievement. A'poéitive‘
attitude toward the second language group, however, did not
load on the factor. On two other factors, instrumental
orientation lcoaded with measures of English achievement.

On one\of thesg_authoritarianism also loaded. In a study

in India with female high school students studying English
as a ;econd language, Lukmani28 found correlations between
integrative orientation and a positive attitude towaré the
second language group, but instrumental rather than integra-
tive orientation was correlated with English achievement.
However, the fact that one reason for studying English,
relating to travel abroad, was classified as integrative

rather than instrumental as in previous studies may account

for this finding.

27 R.C. Gardner and E.H. Santos, "Motivational
Variables in Second-Language Acquisition: A Phlllpplne Inves-
tlgatlon" Research Bulletin No. 149, Department of Psychology,
University of Western Ontario, 1970; also in Gardner, R.C. and
Lambert, W.E., Op. cit., 1972, p. 121-129.

28 Yasmeeﬁ'M. Lukmani, "Motivation to Learn and Lan-
guage Proficiency", Language Learning, Vol. 22, No. 2, 1972,
p. 261-273.
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In a fac£0£ ;n&iytic study WitﬁJGrade 10 and 11
Fraﬂcophone high school students studying English, Clément
gg_gk.zg reported a factor for each grade lével'with loadings
from a pésitive attitude toward the second languaée group,
motivational indices and both integrat{ve orientation and
.instrumental orientatiOn. gowever, in contrast to the factor
identified in the Philippine study, measures of English
achievement failed to locad on these factors, except for two
of the self-rating of English skills scales,which léaded
at one grade level. .

A second factor extracted for each grade level had
loadings from measures of English achievement and motivation,
but neither integrative nor instrﬁpental orientation loaded
on this factor. N
. In another study with Ff&ncgggggsﬁpigh school students,

Laplaine30 found that high English achievers had lower. scores
on a:measure of alienation from Engligh—speaking Canada than
low achievers. 1In addition, high integratively oriented
students had lower scores on alienation than low intégrativeiy

oriented students.

29 R. Cl&ment, R.C. Gardner and P.C. Smythe, "Motiva-
tional variables in Second Language Acquisition: A Study of
Francophones Learning English", Canadian Journal of Behavioural

P OIS TS

Science, Vol. 9, No. 2, 1977, p. 123-133. .

30 Laplaine, Op. Cit., 1975
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Although findings acdross studies are not consistent,
there is some evidence to sppport Lambert's contention that
\ ' . .

integrative orientation and a positive attitude toward the

second language group facilitate learnlng a second language.

The flndlngs also indicate, however, that w1th non—Anglophones'

"in settings outg}de North America, instrumental orleneatlon,
in adoition to inﬁébrative orieggation, may be related‘to
_learning a second language. | |
The importance of the_second language in these
settings may be responsible for this. In India and the
Philippines there are a multitude of local languages anad
dialects. English serves as a common second'language'for
communication among people from different ;egions. In such
settings, Gardner and Lambert3l
approach to acquiring a second language may have a greater
role than in settings where the second language is a
mlnorlty language. A r
A second factor that has emexrged rather con51ste££1y

in the factor analytic studies is an sthnocentrlsm/au%horl-

tarianism factor. However, the variables loading on this

»

>

R

31 Gardner and Lambert, Op. Cit., 1972, p. 141.

acknowledge that an instrumental
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-

‘factor have v&ried from‘study to study. As reported in | |
Ggrdnér and Lambert's32tstudy, atithoritarianism loaded
on the attitudinal/motivaﬁional factor. Since authorita-
rianism is_ﬁheoretically considered an impeding factor in
learning a second language, th%s‘loading wasjunexpected. i
In this study, authoritérianism also loaded on apother,
factor with a méasure of positive attitude toward the
second-language group. This, £go,.was unexpected since
authoritarians were expected to he prejudiqed against the
second language group. : \ . ‘ S |
In Gardner's33 stﬁdy authoritarianisﬁ andlethnocen-
trlsm loaded p051t1vely on a separate factor, but the fac- |
tor had no loadings from instrumental orlentatlon nor '?
- attitude toward the first language group. In Lambert et
El;'534 studies in American settings, in Lquisiaﬁa ethnocen- o
trism and authoritarianism loaded positively on a factor with
attitude toward the first language group. Achievement meé?
sures, however, also loaded on 'the factor. ’&n Maine ethnocen-

trism and authoritarianism also loaded on a factor with !

positive attitude toward the first-language group. In : !

h - ’ i

32 - Gardner and Lambert, Op. Cit., 1959.

33 Gardner, Op. Ccit., 1960. ' - l

'34 Lambert et al., Op. Cit., 1962. . . " )
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addition, instrumental orientation loade5~on the factor. In

Connecticut, however,'aﬁthoritarianism loaded positively on

a factor with loadings ‘from achievement measures and inte-

grative orientation. Factors with positr;e\}ﬁadings,from

authorltarlanlsm and attltude toward the second-language

group were also ;eported for both elementary and advanced

level students.ln Lambert et al.'s35 study in Montreal, 1In

the case of the elementary students the factor alsé had a

loading from instrumental orientation, while in the case of

the advanced students one achievement measure loaded.

36

In Feenstra's” study, an authoritarianism factor

was extracted with ioadings from a measure of positive atti-

tude toward the first language group and instrumental

orientation. Smythe et al.

it
1S

37 found a #imilar ethnocentrism/

authoritarianism factor with loadings from ethnocentrism,

authoritarianism and a prefereﬁce for English over French

Canadians.

2

£

2 Factors extracted in Gardner et al.'sBB'extensi

’

study included positive loadings from ethnocentrism an

35

37

38

Lambert et.al., Op. :Cit., 1963.

Feenstra, Op. Cit.. -

"Smythe et al., Op. Cit.

v

Gardner et al., Op. Cit.

.-‘('ﬁ

.
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aythoritarianism for all grade levels. Only at the Grade

11 .level did instrumental orientation load on the facto
and at all levels, except Grade 7, there were no loadings
from measures of p051t1ve attitude toward English Canadians.
The correlatlons reported by Gardner39 between various
attitudinal/motivational factors and achlevement in French
from the Canada-wide sampies dmf not Support a strong

- : relatlonshrp between authoritarianism and French qchlevement.

A Althouqh—gie correlatlon reported was in a negatlve dlrec—

tion, as predicted, it was too low to‘be consxdered 51gn1f—
ioant.

- The pattern of loadingg on ethnocentrism/authoriteri-
anism, factors extracted in studies with non—Aﬁglophone sub-
jects islalso inconsistent. 1In the Philippines, Garoner andg,

. Sentos40 extracted a factor with positive loadings from
fA\\\ ethpocentrism, a preference for the Filipino over the Ameri- {
gan way of life and integrative orientation and a negative
_;)loadlng from students' self-ratings of skills in languages.

On another factor, authorltarlanlsm loaded with instrumental

orientatron, but oral reading skills in the second language

v

39 Gardner, Op. Cit., 1975. r

40 Gardner and Santos, Op. Cit.

7
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also loaded. Clément gt_al.4l in the etudy with Francophones
identified a factor that included positive loadings from
instrumental orientation'and ethnocentrism and a negative
loading from attitude .toward the first-language group.

In summary, although an ethnocentrism/authoritarianism
factor has been consistently identified, the pattern of load-
ings from méasures of integrative or instrumental‘orientation,
attitude toward the first or second language group and achieve-
ment in the second language varies. The results, therefore,
provide little eupport for Lambert's contention that ethno-

. e . . . .
centrism and authoritarianism are -necessarily impeding factors

1n acquiring a second language. A clear pattern of relation-

- Shlp between either 1nstrumental orientation or attitude

toward the first language group’ and ethnocentrism/authoritar-
ianism was not established. Nor was a relationship between
ethnocentrism/authoritarianism and 1ntegrat1ve orientation
established. \It appears p0531ble, therefore, that integratively
oriented students éax\be either authoritarian/ethnocentric

or non- authoritarian/non ethnocentric ‘Findinge reported by

Gayle42 in a study of non-French-speaking

41 Clément et al., Op. Cit.

42 Grace ‘M.H. Gayle, An Examination of the Interac~
tion between Personality and Cognitive Factors as they
Relate to Attitudes towards Second—Language Learning, un- .
published doctoral thesis presented to the School of Graduate
Studies, University of Ottawa, 1976, vii-102 P.

} , ' ' 7
.4
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undergraduates who were studying.French as a second language
support this possibility. WNo-significant difference in . .
integrative orientation was found between students classified
by me?ns of the California F-Scale as authoritarian and those
classified as non- authorltarlan In the same study, Gayle
also foeﬂa no significant difference in integrative o;ienta—
tion between students classified by means of Rokeach's.%D—
Scale as dogmatic and thoée classified-a; nqn—dogmatic.

The dlfferent attltudes among integratively—ériented

students suggested by Lambert mlght, therefon@r be accounted

for by dogmatlsm, a form of Yeneral authorltarlanlsm and
intolerance of those who do not hold 51m11ar bellefs. The
concept/of dogmatismdeveloped by Rokeach is dlscussed further
in t next section.

3. Rokeach's Concept of
Dogmatism .

=

The concept of dogmatism and a scale to measure it,

r

the Dogﬁatism Scale or D-Scale, were fitst described by
43

. 44 . ’
Rokeach in 1951_,,Qnsifurther developed in 1960 in response

to the need for a measure of general authoritarianism and

-

r

. 43 "Milton Rokeach, "The Nature and Meaning of Degma-
tism", Psychologlcal Review, Vol. 61, No. 3, 1954, p. 194-
204. i

44 Idgm, The Open and Closed Mlnd New York, Basic
Books, 1960, vii-447 p.

-
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intolerance toward others. The California F—Scale)fprigi—
'nally developed to measure "Facist authoritarianism" but
later used as a more general "authoritarian personality

«+ scale", had been criticized as measuriﬁg only‘a specific,
right authoritarianism. Thus, those who scored high on the
F-Scale also tended to be ethnocentric, anti-Semitic, anti-
Negro and.politically conservative. According to Rokeach,
this was traceable to the purposes for whlch the scale was
developed.45 Instead of considering écceptance and rejection
of ideas, of people and of authority as seﬁaratefé;tities,

—_—

which encompasses all the verbal
g

b//Rokeach contends they are but different facets of one's total
46

belief-disbelief system,

and non-verbal, implicit and explicit beliefs, sets or expec-

47

- . - s
tancies one has about reality. Moreover, the structural

L]
arrangement of beliefs within the.system, rather than their
A .

:

specific content, detgrm&gi: the extenf to which a person is

authoritarian, intolgrant Of others and closed in his mode
48 | 1

of thought and belief.

45 1Ibid., p. 1l1l-15.
46 Tbid., p. 8.
47 1Ibid., p. 32.

48 1Ibid., p. 14-15.
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The structure of one's bglief—disbelief system is
viewed by Rokeach as varying along a continuum from open to

I

closed, with respect to three dimensions: a belief-disbe-
; .. .

lief dimension, a central-peripheral dimension and a time-

49 Thé belief-disbelief system is

perspective dimension.
q}gwed‘as consisting of a subsystem of beliefs, expectaﬁcies

and sets that are accepted as true and subsystems of disbe-
liefs, that is, beliefs that to a greater or lesser extent

are rejected as false. .In the closed system, the belief
subsystem is well differentiated, but relatively little is

known about the various disbelief subsystems. Consequeptly

few distinctions are made between the different disbelief
subsystems. The magnitude of rejection oﬁ\disbelief subsystems
is also relatively high fof each subsystemf There_is,'there-
fore, a tendency to-interpret reality in terms of extreme
opposites. The closed system is also characﬁerized by isolation

between and within the belief and disbelief subsystems, result-

ing in little intercommunication between the various components.
. g

For thislreason, logically contradictory beliefs can exist
side by sideé

In contrast, in the open system the?e is little dis-
crepancy in what is known about the beligf subsystem and
the various disbeiief subsystems. Conséquently: the disbe-

lief subsystems represent a continuum, with each subsystem

49 Ibid., p. 31-70.
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mo;e dissimilar than the preceding ip relation to the be;iéf
subsystem. The open system is also characterized by a lack
of isolation between and witﬁin the belief and disbelief
subsystems. There is communication between the various com-
ponents such that only logically consistent beliefs are
found within the belief-disbelief system.

In terms of the central-peripheral dimension, distinc-
tions betweenopenness and closedness are made with'respedt
to central or basic, intermediate and peripheral beliefs.
‘Central beliefs refer to ideas about the‘nature of the worid,
the self and the generalized other, which can be eithgr‘negm
ative Or positive. Intermediate beliefs éoncerp the nature
of authority, which is defined as any source to whom one
looks for information about- the universe, or to check informa-
ticon one alreédy has about the world. Peripheral beliéfs
refar to specific facts and events.

The closed system is characterized by central beliefs
that the world is an uﬁfriendly, lonely, isolated and uncertain
place ir which to live, and the self is inadequate and unworthy.
To o&ercome these feeliﬁgs, there is a tendency toward iden- :
tifying with a cause and a concern wiﬁﬁ power and status.SO :

In contrast, in the open system a view of the world as a

friendly place to live predominates. -

50 Ibid., p. 75. \ S ' |
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In terms of intermediate beliefs, the closed mind is
characterized by an arbitrary, absolute reliance on author-
ity.51 This leads to acceptance and rejéction of ideas and j
people on the basis of thé authorities to whom they adhere.
Parallel to ﬁhe degree of differentiation in the belief-
disbelief subsystems is the degree of differentiation between
positive and negative authorities and likewise, in-groups
and out-groups. Consequently, much is known about the in-
group, but few distinctions are made among the several out- .
groups. The opposite is érue in the open systemn, whgre
reliance on authority is rational. People are organized in
terms of an in—-group and a continuum of out-groups arranged
according to the degree of similarity with the_ in-group.
People are a;so judged ind pendené of the authority figures
to whom.theyradhere and tend\to be positively valued regard-
less of their beliefs.

Beliefs in the central ot intermediate regions influ-

ence the acceptance or rejection of peripheral beliefs,
52

1
particularly in the closed system. In such systems, peri-
pheral beliefs which are incompatible with central beliefs i

are rejected or narrowed out. Those which are incongruous

with intermediate beli?fs are either completely aveided,

51 Ibid., p. 31-70.

52 Ibid.
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altered to make them more compatible to the intermediate
beliefs, or held in isolation from other peripheral beliefs.‘
The latter -occurs when a person changes a peripheral belief
as a result of some instruction from the authority figure.
This is referred to bthqkeach as a partz;line change and
results in little or nogéhange iﬂ-adjacent béliefs in the ~
peripheral region. In.coﬁtrast, in the open system new
info;maiion is received iﬁtact and in the process of recon-
cilingéit with other beliefé, adjustments or alterations
are-wmade in any contradictofy peripheral and intermediate
beliefs, resulting in a change in the entire system.

h Within the time—persbective diﬁension, open and
cloQgé-minded people are differentiated in terms of ideas
abouﬁithe past, present‘énd future.53 The pérson with a
relétively closed system'ténds to emphasize the past and
futufe arrd reject the present, while the perseon with a
relatively open system is characterized by a balanced-view
of the three pérspegtives énd an appreciation of the connec-

/ tions among them.

. In summary, the closed-minded or dbgmatic person tgnds

to have a negative view of the world and the adequacy‘of the

y

self to cope. Consistent with these feelings is a prefereng¢e
for the past or future. $ince the past and future are dig—

tant in time they are less threatening than the present.

| N

A , 53 1Ibid.

TN




REVIEW OF THE LITERATURE - 28

An absolute aﬂa.arbitrary reliance on authority, along with
little differentiation_améng disbelief subsystems, leadg to
I-all—odt acceptarce or rejection of new information and
people, according to the authority fiéures to whom they
adhere. The open-minded or non-dogmatic person, in contrast,
has a positive view of the world and the self. This is
reflected in a balanced‘pérspective in terms of time and a
tendency to evaluate others positively-regardless of /their
beliefs. Reliance‘on authority is rafﬁonal.‘ Consequently,
new information and people are evaluated independent of the’
authority.to whom they adhere. Rather, they are judged in
relation to the other information already accumulated about
the world.

. Since its introduction in 1960, the concébt of dogma-
tism has been tested extensively. Vacchiano et al.54 review
numerous studies relating dogmatism to diverse personality
traits, parent-child relationships and interpersonal and
group behavior. They conclude that a logical pattern is
formed which serves to sﬁbstantiate and extend Rokeach's

original formulations.55

(S

54 RalpH B. Vacchlano, Paul S. Strauss and Leonard
Hochman, "The Open and Closed Mind: A Review of Dogmatrsm“
Psychological Bulletin, Vol. 71, No. 4, 1969, p. 261~ 2t?f

-

55 Ibid., p. 269. . <
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Of particular interest are the studies in which dog-
matism and group identity are invesfiga;ed. Gla@stone a3§>
Gupta56 failed to find differences between high and low dog-
matics in terms of rejection of other nationalities: Simi-
larly, Genskow anc‘i‘lb-iatgl:'LoneS‘7 found no differences in terms
of rejection of the physically disabled. In both studies,
however, i;'was assumed that all dogmatics would reject the

same out-group, whereas according to Rokeach's conceptuali-

zations out-groups are perceived by dogmatics as a function

of their own belief system. For example, a dogmatic American .

Catholic could view all Protestants regardless of nationality
as forming part of the out-group, while Catholics of any
nétional}ty may be perceived as members of the in-group.

In studying politi&al party-switchiﬁg, Zippel and
Normansa found that affiliative needs satisfied thréugh party

mémbership were not as important for high dogmatics as

-

56 Roy Gladstone and G.C. Gupta, "Dogmatism and ﬁhe
Gulf Hypothesis", Journal of Social Psychology, No. 64,
1964, p. 21-26.

57 Jack K. Genskow and Frank D. Maglione, "Familiar-
ity, Dogmatism and Reported Student Attitudes toward. the
Disabled", Journal of Social Psychology, No. 67, 1965, p.
329-341. . . ’

58 Bert Zippel and Ralph D. Norman;, "Party Switching,
Authoritarianism and Dogmatism in the 1964 Election", Psy-
chological Reports, No. 19, 1966, p. 667-670.
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ideological rules and principlés. Di Renzo59 corroborated
this finding in a study of the 1964 U.S.'presidentiai elec~
tion., He found that‘dogmatism/;nd party preference were
relate&, but preference for a specific candidd?e, which it
was theorized reflected ideological commitment‘;n addition
to party labels, was more strongly related to ﬁggmatism.

He also'found that cross-over, that is, indicating a prefer-
"ence for the candidate from the opposition party over the
candidate of one's own party occurred more frequently with
high dogmaticé than low dogmatics. This he concluded was
consistent with the dogmatism variable singe the closed-
minded persoh, being intolérant of opinions and beliefs
which are not compatible with his own ideology, could be
motivated to seek a more cognitively consonant situation
when the opportunity arises. 1In contrast,. non-dogmatics are
more open-minded and more tolerant of the beliefs- of others,
even the opposing views of a presidential. candidate from an

]

opposition party.

60 also cite studies providing suppért

Vacchiano et al.
for the Dogmatism Scale as a measure of general authoritarian-

ism and intolerance toward those who disagree with one's ‘own

5% Gordon J. Di Renzo, "Dogmatism and PreSidential
Preferences in the 1964 Elections", Psychological Reports,
No. 22,1968, pp. 1197-1202,

60 Vacchiano et al., Op. Cit., p. 261-262,

s
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beliefs. These indicate that the scale does identify
authoritarians from both the political left and the right,”

whereas the F-Scale developed by Adorno et al. tends to

_/—,-

identify only authoritarians who are conservative in their

v

politics.

Given the theoretical distinctiops between an open
and cloéed mind and the results of empirical studids, one
could expect that the more closed a person's belief system
(the more dogmatic he is) the more difficult it.would be
for him td maintain an asscciation with two different groups
at the samé time. Bw extension this would apply to cultural,
linguistic groups as Qell, parﬁiculafly if they are perceived

as representing different principles or beliefs. Rather,

the more dogmatic_the person, the more he would tend to accept

one group and reject the other, which would likely also
be reflected in his attitude toward the.groups. Thus, dog-
matism may provide a basis for differentiating between the
two types of integratively oriented ééudents suggested by

Lambert.
4. Research HypoﬁheSes

As discussed in the first section of this chapter,
Lambert suggeststhat different bases may underly an inte-
grativé orientation. Sometpe}sons may be motivated to learn

a second language in order to become a member of the second-
: i : \t

gt '
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language referenceﬁgroup, due to dissati?factions experienced
with the first language group, while others are as interested
in the’first as in the second language group. Thus, on the
one hand, an association with the group whose language is
being studied and rejection of the first language group is
implied, while on the other, an association with both groups
is implied. .

These differenées appeér consonant with what could be
éxpected of dogmatic and non-dogmatic persons, respectively.
The dogmatic, if dissatisfiedlwith the first language group,
may seek to’ become a member of a new langudge group, which
ideologically is more consonant with his beliefs; t+he non-
dogmatic, benerally more tolerant of. dissonance, is able to -
maintain an association with the first language group, wﬁile
being ipterested'in a closer association with the‘seco;;
language group.  Moreover, dogmatics tend to view people in
terms of in—groups.and out-groups, whereas hon—dogmatics
regard dthers positively regardless of théir«particdlar
‘groué affiiiat%on;'-For these reasons, non—dogmatics'could
have a favorable attitude toward both: groups, while dogmétics
would likely favor one group to the excius{i; of the other.

| It_thérefare seems justified to expect that an inte-
gratively oriéntgd person'who is also dogmatic would tend

to evaluate the first language group less favorably than

an integratively oriented person who is non-dogmatgic. On

v
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the other hand, non-integratively oriented individualsvwho
are dogmatic could be expectq9 to retain évpositive attitude
toward the first language éroup. Since tﬁey show iittle
interest in a gloser‘association with the second IanguggeA
group, presﬁmably they-are’relati%ely satisfied with member-
ship in the first language group. Non—inﬁegratively criented
non4&ogmatics would bg expected to hqve a favofable .
outlook toward both groups, as;was the case with integra-
tively orienféd non—-dogmatics. Thus, integrativelj’oriented.

T

dogmatics _would.be expected to_have a more negative view
. o .
of the first language group  than-~ non-integratively oriented

dogmatics and integratively and non-integratively oriented

non-dogmatics.

It is more difficult to predict whether non-integra-

tively oriented dogmatics and integrativei; and noﬁ;inte—
gratively oriented non-dogmatics would vary in the degree
of positiveness of their aétitude toward Ehe first language
group. However, dogmatics preéumably would reflect their

4
extreme personality disposi&ion in their beliéfs and atti-

tudes whereas non-dogﬁatics\are depicted as having a relatively,

balanced view of the”world3\ One might, therefore, expect non-
integrativeiy orientad. dogmatics to be more positive in
their view of the first language group thaﬁlh§n4dogmati;s,
whether integratively oriented or Mot. If this holds, one

would then expect integratively oriented dogmatics to have

i
el




REVIEW OF THE LITERATURE 34

- . X 4

the least favorable attitude toward the first language group.
both integratively and non—ihtegratively oriented Bon-dogmat—
ics to have a moderately favéfable attitude toward the group
and non-integfatively oriented QOgmatics to haﬁe the most
fav;rabie attitude toward the group.

From fhis, it follows thaékthere.would be no main
effects difference betwé ‘dogmatics and non—dogﬁatics in
their attitude toward e first language group. Among dogmat—'
ics, the extreme negative and positive attitude toward the
éroup, expectgd f;om integrativelx and non—integrafiveiy
orienped‘persons, respectively, would tend to cancel one
another, yielding'an overéll‘moderaté effect which .would be
" similar to the effect expected from both integratively and
non—inteératively oriented non-dogmatics. A main effects
difference would be expected, however, between integratively
and non-integratively ofiented students, due to the difference
in outlook towarg the first language group expected from
integratively and non-integratively-oriented dogmatics. Since
integratively éfiented dogmatics are expectéd to have a less
favorable outlook, the.overall effect would be similar, with
integrativély oriented students evaluating the first language
group less pdﬁitively than ndn—integratively oriented per-
séns.

Based on these considerations the follow}ﬁg research

hypotheses are suggested:

e e ]

g o
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1. 'There is interaction between integrative
orientation and dogmatism in relation to atti-
tude toward the first language group. Inte-
gratively oriented dogmatics are expected to
evaluate the group less favorably than inte-
gratively and non-integratively. oriented non-
dogmatics, who in turn are expected to evaluate
the group less favorably than non-integratively
oriented dogmatics. . ;

. 2. Integratively oriented individuals evaluate the
\\\\J first language group less favorably. than non-
integratively oriented individuals. :

No difference is expected between dogmatics and non-
dogmatics in their evaluation of the first language group.

In this chapter Lambert's theory of second language
learning waé discussed, followéd by a review of empirical
studies in 'which his theory was tested. Subsequently,
Rokeach's conéept of dogmatism was discuésed. From this
Eheoretical framework specifié research hypotheses were
develbped relating integrative orientation and dogmatism to
attitude toward the first language group. 1In the next chap-

ter, the instruments and the research design to test the

hypotheses are presentéd.

e e -



CHAPTER II

EXPERIMENTAL .DESIGN

In this chapter the procedures followed for the
collection’and analysis of data are presented.- In the. first
section the re;earch subjects'aie aeséribed. fhis is followed
by . a deséription ;f the instfuments and the procedurei
used in collecting th déta. In.the next section subjectg'
scores on the various insiruments‘are described,along with the
procedures for assigning subjects 'to levels on the independent
variables. in fthinai\seétion'the statistical technigques

adopted for the.analysiS'of the data are presented.

1. Subjects -
) /

The subjects for the study were English-speaking Cana-
dians attending a‘'six-week summer insti}ute in Ftencﬁ Qffered
C

o . s o .
at a Francophone university in Eastérn/Canada. This intensive .

course, in which the use of French is stressed in both the
classroom and in social situations outside classes, is open to
persons sixteen years of age and over. The results of exams
given at the beginning of the session are used to assign
students to Level I (Beginning),‘II (Intermediate),. or III
{ddvanced) clésses. The summer session is atteﬁded by both .

Canadian and other foreign nationals, primarily Americans.

For the purposes of the study, English Canadians were defined

T
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as Canadian citizens presently re51d1ng in Canada, who have
resided in Canada for ten years and who use only Engllsh as
a language at home. . .
"The numb of subjects for whom data were analyzed
totaled 292 Engld h-speaking Canadians. Both males and
'femalea enrolled in l)gvels I‘,’ II, and III French clasaes
were included. Ages of subjects ranged from 17 to 60 with
77% betwaen the ages of 18 and 24. As indicated in Table I,
the majority were females and most resided in Ontario (32;6%)
or Briti%h Colombia (21.3%), but subjects included persons
from all provinces except Prince Edward. Island Most subjects

were Level II students {(59.9%), w1th 11.3% in Level I and

28.8% in Level III.
2. Instruments

The three instruments used to collect data were the
Ratings of Integrative Orientation Scale, the Dogmatism Scale
and an attitudinal scale referred to as the Evaluation of
ﬁnglish‘tanadians Scale. A description of each is presented
bélbw. The complete guestionnaire with all’ instruments is

presented in Appendix 1.

a) Ratings of Integrative Orientation Scale.
‘_Integratlve orlentatlon'was measured by a scale consisting of
eight statements that were judged to be 1ntegrat1ve (pecple=
oriented) reasons for studying French. Subjects are asked

.
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/

TABLE I -

Distribution of Males and Females by
Province "(Territory) of Residence

%
L
Province Males Females Total
Newfoundland ) 3 6 9
33.3% 66.7% 3.1%
New Brunswick . ) 8 - 12 20
40.0% - 60.0% 6.9%
Prince Edward Island 0 0 0
/ . 0.0% 0.0% - 0.0%
Nova Scotia ( \_S 6 19 25
: 24.0% 76.0% B.6%
Quebec , 13 . 16 29
- . 44.8% '55.2% - 10.'0%
Ontario ' 40 55 95
: “42.1% 57.9% 32.6% .
Manitoba 3 8 . 11
) , * 27.3% 72.7% - 3.8% .
Saskatchewan > 4 . iz 16
: 25.0% 75.0% 5.5% ,
Alberta . 4 19 23 i
17.4% 82.6% 7.9% !
British Columbia . 16 - 46 62
. X 25.8% 74.2% 21.3%
Yukon Territory L?f 0 6? 1
100.0% 0.0% 0.3% }
Northwest Territories 0 0 0 %
0.0% 0.0% 0.0% ;
' . i
Total 98 193 291* iy
- 33.7% 66.3% 100.0% i

&

* For one subject data on
residence was missing.
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to indicate on a seven—point Likeft-type scale below each
statement the extent to which the statement reflects their
reasons for studying French. Alternatives range from "Strongly
disagree" (-3) to "Strongly agree" §}3). A constant of four

is added to scores on each item so that scores may vary from
eight to fifty-six.

' The version of the Ratings of Integrative Orientation
Scale used in this study was first administered by Gardner

61

et al. to students at five grade levels in London, Ontario.

-

It consists of four items previously used by*Gardner and Lambert®?

in the American studies and four new items developed for the
London study. The eight items were presented in random order
" with seven items from the Ratings of Instrumental'Orientafion '
Scale, since the two scales are usually presented together in
one questionnaire.

Gardner et al.63 and Gayle64 computed item-total correla-

tions for the scale, with adjustments to partially eliminate

the effect of the contribution of each item to the total score.

61 Gardner et al., Of. Cit., p. 3:1 - 3:55.

62 Gardner and Lambert, Op. Cit., 1972.
.63 Gardner et al., Op. Cit., pl B-6.

64 Gayle, Op. Cit., 1976, p. 42.
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The adjustments consisted of subtracting the item score from
the total score prior to computing the corfelation between each
‘item and the total score. For the eight items, reported item-
total correlations rande from .34 to .85. |

Gardner et al.64a subsequently selectgd four items that
exhibited high item-total correlations consistently across
all five grade levels., Item-total correlations for this

version of.the scale ranged from .51 to .g81,°4P 64c

Gayle
found little difference in item-total correlations between this
version and the eight-item version. In the four~-item vérsion,
however, only one of the four items used in the eariier American
studies was retained. The-eight item scale was, therefore,
éonsidered more appropriate for use in this study.

Evidence for the construct validity of the scale is

reported by Gardner et al.GS In the study carried out in

64a Gardner et al., Op. Cit., p. 3:17 -»3:19.

64b Ibid., p. B-6.

S
'64c  Grace M.H. Gayle, personal communication.

65 Gardner et al., Op. Cit., p. 4:51.
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London, Ontario with this version of the scale, factors
were extracted that were similar to the attitudinal/moti-
vational factors reported in earlier st dies in which othér
versions of the.scale were used. At/fiﬁe grade 1e§els, the
factors had positive loadings from integrative orientation
and attitude toward French Cénadians. -

Alpha réliability coefficients ranging from .79 to
.89 are reported by Gardner et al.66 and Gayles7_for the
scale. Evidence of the stability of this version of the
Ratings bf.Integréﬁive Orientation Scale is not presented
by the authors, but test-retest coefficients of reliability
ranging from .53 to .83 are reported for the shorter four-
item version of the scale*68 Although evidence for the
validity of the'scale is ligited, reliability estimates are

considered acceptable.

66 Ibid., p. 3:44.

67 Gayle, Op. Cit., 1976, p. 42..

68 Gdrdner et al., Op. Cit., p. 4:51.
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b{ Dogmatism Scale.
This. scale was developed by Rokeach®? to measure general
authoritarianism and general'intoleraqce_toward others
regardless of their ideoclogy or the content of their beliefs.
The final’form of'the scale (Form E} consists of forty

items, each of :Zich is scored on a six-point Likert scale

ranging from "I agree very much" (+3) to

with alternatiwv
-R\:;\Bigggreguvery much” (-3). A constant of four is added

e

to scores on each item. The total score equals the sum of
scores obtained on all items. Possible scores rangé from a
minimum of 40 to a maximum of 280. Before adminfétration'of
the scale in this study, item 23 was modified to repléce the
word "United States" with "Canada". The forty items were
'présented in random order with'five items from Eorm‘p, an
earlier version of the scale, to serve.as distréctors. The
instructions for completiné the scale were the same as those
used by Rokeach.
Since its introduction in 1960 the scale has been
widely used, 'and there is extensive support for its validity.
" As an index of criterioﬁ—rélated validity Rokeach70 reports

a significant difference of 56.1 (p.<0l) on the Dogmatism

Scale between two groups of ten subjects judged by their

69 Rokeach, Op. Cit., 1960, p. 72-80.
70 Rokeach, Op. Cit., 1960, p. 101-108.

e e e e S P——— »id
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peers to be very open or clo;ed minded (non—ddgmatic or'd0g~
matic). Vacchiano71 reports several studies in which compar-
isons between the F~Scale and D-~Scale demonstrate that fhe
D-Scale involves general authorifarianism whereas the F-Scale
measures only right authoritarianism. In addition, éevéral
octher investigations reviewed by Vacchiano,72 in which high ]

and low dogmatics are compared in terms of their reaction to.

authority, support Rokeach's contention that the more dogmatic

or closed a person's belief system is, the more difficulty he
has in diﬁferentfating between information received and the
authority source of the information.

In.a factor analysii of scale items, Kerllnger and
Rokeach 73 found a common core of authorltquanlsm underlying
both the F-Scale and D-Snale. Second-order factors, however,

showed that the scales were féctorially discriminable, with

theLDogmatism Scale representing general authoritarianism inde-

pendent of any particular ideological content. Although
there was little agreement between the D-factors that emerged

and Rokeach's conceptualizations, Vacchianc, Schiffman and

’

71 Vacchiano et al., Op. Cit., p. 261-262.

72 Ibid.

73 F. Kerlinger and M. Rokeach, "The Factorial Nature
of the F and D Scales™, Journal of Personallty and Social
Psychology, No. 4, 1966, p. 391-399
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Strauss, reported by Vacchiano,74 found in a factor analysis
of the D-Scale items that factors did tend to group themselves
as Rokeach had intended.

There is ample evidencé that- the Dogmatism Scale meas-
ﬁres a genéral authoritarianism whereas the F-Scale tends to

measure right authoritarianism. Nevertheless,Rokeach75

himself found in a statistical comparison of the D-Scale and
two measures of liberalism-conservatism that although corre-

lations between dogmatism and conservatism were quite negli-

gyible, they were nevertheless consistently positive, suggesting

that it was more likely that a closed-minded person would
be conservative rather than liberal in his politics.

Since all items of the D-Scale are positively worded,

the question of response set has also been raised. In several é%ﬁ

studies reported by Vacqhiano76 significant relationships were
found between dogmatism and response set. In spite éf this
criticism, Vacchiano concluded that the evidence for substan--
tive differences between high .and low dogmatics indicated
thaaﬁmore than a responsé bias was operative and, therefore,

)
the-D-Scale was a generally valid instrument.

74 Vacchian 1., Op. Cit., p. 262.

75 Rokeach,

Op: Cit., 1960, p. 121-122. ' /-\
76 Vacchiano et al., Op. Cit., p. 262-263. _
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Odd-even reliability coefficients, corrected by the
- Spearman-Brown formula, are reported by Rokeach77 for wvarious
British and American samples. They range from .68 to'.93.
_In summary, the D-Scale has been used considerably. Although
it has some limitations, it is generally acéépted as a relia-

ble and valid measure of general authoritarianism.

¢) Evaluation of English Canadians Scale.
Attitude toward English Canadians was determined using seman-

’ 78

tic differdntial scales developed by Gardner et al. to
. , Y e G-

measure evaluative reactions to the concept of English Cana-
dians. The questionnaire includes thirt& semantic differen-
tial scales consisting of trait descr}étive adjectiyes and
their opposites. Sugjectsvare asked to indicate on a seven-
point scale the degree to which each adjective or its oppo-
site describes English Canadians.. Thirtgen of the sgéles are
considered evaluative. A total score is deriéed by summing
the rgefhgs on these. A high score on the instrument, for

which the fiinimum is thirteen and'the'maximum,ninety one,

indicates a positive evaluation of English Canadians.

t

77 - Rokeach, Op. Cit., 1960, p. 90.

78 Gardner et al., Op. Cit., 1974, p. C-17.
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Coae

The Evaluation of English Canadians Scale is usually
'presentéd with similar questionnaires using the same semantic
differential scales to evaluate other concepts. In this study,
‘it was presented with similar'instruménts to evaluate French
Canadians and European French People. On each instrument the -
thirteen evaluative semantic differential scales were ordered

randomly with seventeen scales not considered to be evalua-

The a&giif;yes used

to be evaluative were selected from words for which norms

tive.

-

in the thirteen scales considered
were developed by Kirby and\sérdner79 on the basisﬁof ratings
by éés university students of 208 words comﬁonleused in
ethnic‘stereotype assessment. Students were asked to fate‘
each wpra on a ;even—poiﬁt scale for one of the following
characteristics: behavioural specificity, familiaritf,imagery,
evaluatioﬁ, social ‘ desirability, activity dr potency.
For each chéracteristic, twenty-£five to thirty—seven students
raféd the words. fTrait desdriptivé adjectives with scores
above the B0th percéntile on evaluation and their.opposites
with scores from below the 26th percentile were sélected for
. use in the eqaluati&é'semantic differeqﬁial scales in the ‘

Evaluation of '‘English Canadians Scale.

4

§

M ' i .
* 79 D.M. Kirby and R.C. Gardner, "Ethnic Stereotypes:
Norms on 208 Words Typically Used in their Bssessment", Cana-
dian Journal of Psychology, Vol. 26, No. 2, 1972, p. 140-154.

*
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The use of Semantic différential’scales for stereotype
or.attitude assessment is a dgenerally accepted technique. The
words chosen for inclusion as evaluétive items in the Evalua-
tion of EmMglish Canadians Scale are based on Canadian norms.
Th;s, there is evidence of the content validity of the scalé.
The authors, however, fail to present évidence for the
reliability of the scale.

\ 3. Procedures for Data Collection

/;ata were collected by means of a questionnaire (see

Appendix 1) in which each instrument appeared in a separate

sectigh\\ In the first section, the Ratings Integrative

Orientatj n-Scale waé:Presehted and in the set the Dog-

Scale. In thé™third section, the luation of English

Eurcpéan French People Scale.
On the cover page (see Appendix 1), the purpose of the

questionnaifgzwas explained as part of a study on the attitu-

dinal factors influencing‘learning 4 second language, and a

brief déscription-was given of the various components and the

crganization of the questionnaire. On the bottom half of the

pPage, students were asked +o provide background data including

age, sex, level of French class, number of years of pre-

vieus training in French, language spoken at home, other
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languages spoken and understood, city and province of resi-
dence, citizenship; number of years of residence in Caﬁada
and reasons for enrolling in the language institute.

& ‘ A;fangements were'made for the guestionnaires to be

\ administered during the third week of classes. This time
was chosen to avoid any overlap with the battexy of exams

/Zyglven to students during the first two weeks for class place-
ment purposes: Questionnaires were adminiStered to students
by their usual classroom instructor during regular class time
on a specified da§. Instructors were asked to allow twenty
minutes at the end of the regular class for students to com-
plete the questionnaire. Although twenty minutes_was consid-
ered adequate time to complete the questionnai;e, the actual
time allowed by instructors may have Qaried. Of the aéproxi—

mately 670

ents enrolled in the institute, 562 completed
quesﬁionp ires. Student absences on the day the questionnaire
was admihistered and the failure of some instructors to admin-
ister questionnaires accounted "for the students missed.

Of the 562 students who completed questionnaires, 353
met the criteria for being considered English Canadians. Only
guestionnaires with a minimum of ninety percent response on
each of the three scales were retained for analysis. Aany
unanswefed items on these were assigned a value of zero, to

which a constant of four was added. For each scale this

corresponded to a neutral or middle-of-the-scale response.
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1

Twenty-seven persons failed to complete 90% of the Ratings
of Integrative Orientation or Dogmatism Scales. In most cases
this was due to missing a complete page in the gquestionnaire. .

A further thirty-three failed to complete the Evaluation of

English Canadians &cale. This appeared to be due primarily to
{

a lack of time since poftion of the section containing this

Scale was comple some cases, however, comments written

on the questi

pleﬁg/t

the Ratings of Integrative Orientation Scale was also excluded.

naire indicated students were unwilling to com-

scale. One subject with an extremely low score on

Data from 292 subjects were theréfore retained for analysis. .

4. Description of Scores on Scales and
Assignment of Subjects to Levels” on
the Independent Variables

For the 292 subjects retained, the lowest score on the
Ratings of Integrative Orientation Scale was 26 and the higheSt
was the - maximum of 56. The mean and standard deviation
were 44.8 and 5.7 respectively. Since a mean of 32 corresponds
to.the hid—point-on the scale, the observed mean was toward

the high integrative orientation end of the scale. The alpha

reliability coefficient computed for the scale was .66,

slightly\lower than theose reported by Gardner et al.80 and

Gayle.81

»

80 Gardner, et al., Op. Cit., p. 3:44.
81 Gayle, Op. Cit., p. 42

e e e n
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-Scéfes,on the Dogmatism_Scale ranged from 41 to
199. Tﬁe mean was 133.6 while the standard deviation was
25.8, indicating a w%de spread of scores. . Nevertheless,
the standard deviation was within the range for this mea-
Sure-(22.l to 28.2) reported by Rokeach82 for several
Briti;h and American samples. The mean, however, was below i
the range (141.33 to 183.2) reported. Subjec£s in this
'study were, therefore, less dogmatic than those in Rokeacﬂ's
Samples. o !

On the Evaluation of English Canadians Scale, the
lowest score was 38 and the highest, 91. The mean was 64.5
and the standard deviation, 11.1. The distribution of
scores was someﬁhat platykurticeza(—O.SO).

In view of the limited evidence on the scale's validity’
as a measure of attitude toward English Canadians, a factor f
‘analysis of the thirty'éemantic differentia;fseales included
'in the instrument was carried out with data from the 292

subjects for whom questionnaires were retained.

82 Rokeéach, Op. Cit., 1960, p. 90.

82a The index of kurtosis was calculated using the
the formula ifi Norman H. Nie et al., Statistical Package
for the Social Sciences, 2nd Ed., New York, McGraw-Hill,
1970, p. 184.
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ﬁ;incipal factoring with iteration83 was used to
extract five initial factors with eigenvalues greater

than 1.0. After applying the "scree procedure“saa

for ;
determining non-trivial factors, the first two factors
were retained for rotation by means of the direct oblimin
solution. iThe resulting factor matrix is presented in
Tab;e IT.

The correlation between the two factors was 0.37. The
‘thirteen scales considered to be evaluativé by Gardner et al.
all loaded on the first factor with values of .70 or greater. !
Two additional scales (inteiligent-stupid and likeable-
unlikeable) had similar loadings, but the remainihg scales
had lower loadings. The thirteen scales identified as evaluaL
tive were, therefbre, accepted as measuring the same under-
lying attribute. Thelalpha reliability coefficient for the
thirteen scales, computed to be .88, was alsq considered
acceptable.

Consistent with the research hypotheses, groups were

idenﬁified who represented extreme scorers on the two independent

variables. ° Bubjects were classified as high or low if

83 Norman H. Nie et al., Statistical Package for the
Social Sciences, 2nd Ed., New York, McGraw-Hill, 1970, p. 480.

83a R.B, Cattell, "The Scree Test for the Number of
Factors", Multivariate Behavioural Research, 1966, No. 1,

p. 245-276.
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TABLE II

51

Rotated Factor Matrix for the Semantic Differential
Scales Included in the Evaluation of English Canadians

Scale
Scales Factor I Factor II
*considerate-inconsiderate 0.72196 0.30094
*dependable~undependable 0.74942 0.11770
*sincere-insincere 0.74051 0.36824
*reliable-unreliable 0.77743 0.18844
*honest-dishonest 0.75497 0.28642
*pleasant-unpleasant G.78156 0.35644
*trustworthy-untrustworthy 0.79064 0.23410
*good-bad 0.74731 0.32110
*polite-impolite 0.71346 0.23777
*cheerful-cheerless 0.75883 0.49659
*friendly-unfriendly 0.74584 0.41962
*loyal-disloyal ¢.70337 G.35021~
*kind-cruel 0.76121. 0.29321
patient-impatient 0.44635 -0.00358
colour-colourless 0.42142 0.68896
intelligent-stupid 0.73426 0.28968
proud-humble 0.42628 0.41850
ambitious-unambitious 0.61186 0.21795
sensitive-insensitive 0¢.57817 0.62811
excitable-calm -0.00798 0.61019
religious-non-religious 0.21949 0.42342
modern=-primitive 0.64950 0.19284
emotional-unemotional 0.39544 0.78013
leader-follower 0.41270 0.26848
athletic-unathletic 0.52598 0.28048
likeable-unlikeable 0.73999 0.47027
industrious-lazy ‘ 0.65623 0.20885
active-passive 0.51831 0.46257
talkative-quiet 0.33552 0.63873
0.53980 .0.50332

artistic~inartistic

* Scales identified by Gardner et al. as evaluative

‘n = 292 L

e
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they were among either the highest or lowest 37% of the dis-
‘triﬁution on integrative orientation and the highest or lowest
40% of the diséribution on dogmatism. These cut-off points
were chosen to maximize the number of subjects in each classi-
fication and at the same time avoid inclusion of subjects
scoring in the middle of .the distribution for each attribute.
The number of subjects classified.as high and low on the inde-
pendent variables, along with the corresponding mean, standard
deviation and range of scores on inteérative orientation and
dogmatism, is presented in Table iII.

The mean for subjects classified as high on integrative
orientation Qas 50:4, while the mean for those classified as
low was 38.8. As indicated earlier, a mean score of 32.0
correspondsﬂto the mid-point of the Ratings of Integratiye
Orientation Scale, or to the neutral point after the constant
is added. Thus, those classified qs high scored adequately
high on the scale to-be considered extremely integratively
oriented. However, the mean for those claséified as low. on
integrative orientation was on the high or integrative orienta-
tion end of the scale, rather than_on the low or non-integra-
tive orieptation end. Sﬁbjects classified as low were not,
therefore, extremely non-integratively oriented.

The mean score on dogmatism for subjects classified as
‘low was 109.5 and for those classified as high, 157.5. Since

a mean of 160.0 corresponds to the mid-point on the D-Scale,

@
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TABLE III

Number of Subjects Assigned to High and Low

Levels on Each Independent Variable and the

Corresponding Mean, Standard Deviation and
‘ Range of Scores on Each Variable

. Mean S.D. Range n
Intégrative Orientation
High 50.4 2.1 - 48-56 108
Low 38.8 3.8 26-43 107
Degmatism ’
High 157.5 13.5  141-199 117

Low 109.5 ~ 17.5 41-129 . 118
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or toc the neutral point after adding the constant, subjects
classified as high dogmatics scored near the mid-point, rather
" than the high or dogmatic end of the scale. The mean score

+
for this group was also within the range of means reported by

Rokeachs4

for entire distributions obtained with British ahd
American‘éamples. It is, therefore, evident that those' |
classified as high dogmatics were not extremely\dogmatic.
Those assigned to the low level on this variable, however,
scored aifficiently low on the D—S&ale to be considered rela-
tively non-dogmatic.

Data were retained for analysis for subjects who-we:e
assigned to high or low levels on both independent variables
simultaneously. Thus, four groups of subjects were identifieg
and classified as: 1) high on integrative orientation ahd
high on dogmatism; 2) 1low on integrative orientation and . i
high on dogmatism; 3) high on integrative orientation and
low on dogmatism and 4) low on integfative orientation-and
low on dogmatism. The n&mber of subjects assigned to each
group is presented in Table IV.

The number of subjects in each group varied. Most sub-

jects (55) were low on both integrative orientation and

dogmatism; a slightly smaller number were highon both variables.

84 Rokedch, Op. Cit., 1960, p. 90.
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TABLE IV

55

Number of Subjects Assigned to .
the Four Groups Representing High and -~
Low Levels on Both Independent Variables

Eigh Low
Integrative Integrative Total
Orientatioh Orientation
High Dogmatism 48 32 : 80.
Low Dogmatism 35 55 90
Total 83 87 170

N

et
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Somewhat fewer subjects (35) were high on integrative orienta-
tion and ‘low on dogmatism. A similar number (32) were low on

integrative orientation and high on dogmatism.

5. Statistical Techniques Used
' in the Awalysis of the Data

Data were aﬂalysed using a least squares %wo-way'
analysis of variance for cells w%th an unequal numbgg‘of
cases.85 The research hypotheses were £ested in the ﬁull_
ﬁorm at the .05 level of significance.

The purpose of thig_chapter was to present £he research
design for the study in sufficient detail to allow replication
in other locations. This was done thgough a description of
the subjec@s,'instruments and procedures for collecting.and
analysing the data. In the next chapter the results are'

presented and discussed.

85 Jeremy D. Finn, Multivariance...A Fortran Program,
Toronto, Ontario, Ontario Institute for Studies in Education,
Version 4, 1968, ii - 109 p.

.
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CHAPTER III

PRESENTATION AND DISCUSSION OF RESULTS

In this chapter, descriptive data on attitude toward
English Canadlans are f{FSt presented for the four groups of
Subjects representing hlgh and low levels on both 1ndependent
variables. The results .0of the two—way analysis of variance
for this data are thee presented. In the last section the
results are discussed in relation to the research hypotheses.

l. Presentation of Descriptive Data
- and Results of the- Two-Way Analysis
of Variance

The means and standard dev1atlons on attitude toward
English Canadians for the four groups involved in the two-way
analysis of variance are presented in Table V.

A mean of 52.0 corresponds to the midfpoint on the
Evaluation of English Canadians Seale Oor to the neutral point
after the censtant is added Thus, all four groups had a
relatlvely positive attltude toward English Canadians. As wés
postulated, high lntegratively oriented high dogmatics were
less favorable in their attitude toward English Canadiaﬁs than
high ihtegratively oriented low dogmatics. However, both

groups were more positive in their attitude toward English

Canadians than the low integratively oriented groups. It was
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TABLE V

Means and Standard Deviations on ‘Attitude .
toward English Capadians for .the Four Groups
Representing High and Low Levels on Both

, Independent Variables -
. ¢ “"
\
High Low . )
Integrative Integrative Total
Orientation Orientation
High Dogmatism 66.0 ; 6l.8 -~64.3
. s.d.=11.7 s.d.=11.0 s.d. =11.4
n =48 . n=32 . n=80
Low Dogmatism 68.0 62.0 64.3
) s.d. =12.5 s.d.=9.3 s.d.= 10.5
n =35 n= 55 n= 90
Total 66.8 61.9 © 64.3
.o - S.d.=12.0 s.d.=9.9 s.d. =10.9
n=283 n-=87 __ n=170

ey a5 8
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expected that high integratively oriented high dogmatics
would be the -least positive of all in attitude toward English
Canadians, whire:low integratively oriented high dogmatics

would be the most positive. Low integratively oriented low

dogmatics were expected to be moderately favorable in attitude
My . -

toward English Canadians, but were not expected to vary substan- _
¥

tially in attitude from high integratively oriented low )
- %
dogmatics. : Qﬁ

The results of the two-way analysis of varianfelwith

iﬁtegrative orientaq}on and dogmatism as independent variables
D [y

and attitude toward English Canadians as the criterion are
. ' e

presented in Table VI.
Examination iégthis table shows that the interaction
\Effect was not signi¥icant at the 0.05 level of significance.

The main effect for integrative orientation was significant,

but the effect was'in the opposite direction to%that postulated.

" Subjects who scored high on integrative orientation had a more

a

positive attitudé toward English 6é£;E?ans than subjects who
.scored low on this variable. The results, therefore, dogno£
‘provide Suppért for ‘the. research hypotﬂéses.' The main effect
for dogmatism was also non-significant. This, hoﬁever, was
expecgéd. In the next section, the_resulté of the anélysis

are discussed.

-~
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TABLE VI

Results of the Two-Way Analysis of
Variance with Integrative Orientation and
Dogmatism as Independent Variables
and Attitude toward English Canadians

as the Criterion ‘

/

Source of-~ i :

variation Ms daf F P
Integrative .
Orientation 1068.362 1,166 8.777 0.0035
(‘ Al
Dogmatism - 52.654 1,166 0.433 0.5117
Interaction 33.423 1,166 0.275 0.6010°

[T I et ST
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2. Discussion of Results -

The results indicate that the research hypotheses
were not supported. However, a significant main effect for
integrative orientation, although in the opposite ‘direction
than predicted, was found. This is discussed below, along with
special circumstances relevant to the subjects tested that
may have affected the relationship expected between integrative
orientation, dogmatism and attitude toward the first language
group.

As indicated in Chapter II, it was expected that non-
integratively oriented subjects would have a more positive
attitude toward the first lé;guage group than integratively
oriented subjects. The results of the analysis, however,
indicated the reverse: integratively ériented subjécts
evaluated the first language group more positively than did
non-integrativelx}oriented subjects. Thus, in so far as
attitude toward the first-language group is an.indicator of
the level of satisfaction with that group, integratively
oriented subjects were more satisfied with the first language
group than non-integratively oriented subjécts.

B It may be that the lack of a high level of satisfaétion
with the first language inhibits or impedes rather than motivates
seeking out a new cultural group. . Thus, until secure'and.COntent

with the first language group, a person may be unable to

exhibit an outgging, sincere interest in a second language
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group as is characteristic of an integratively oriented
individual. Although the results of this study do not allow
firm ;onclusions to be drawn, they do indicate a need to look
further into the relationship between integrative orientation
and attitude toward the first language group.

Special circumstances relevant to the subjects in the
study that may have affected the results were aiso found. Aas
indicated in Chapter II, the mean score on dogmatism for subjects
in the study was 133.6, somewhat below the range of means
reported b? Rokeach for several American and British samples.
Scores ranged from 41 to 199 out of a possible range from
40 to 280. The lowest score observed {41) corresponds to an
average item sc;re of 1.00 (the response "I disagree very
much") on the forty-itqg D-Scale, while the highest score (199)
corresponds to an average item score of only 4.97 (close to the
responéé "I agree a little"). 'The majority of subjects, there-
fore, scored toward the low or non-dogmatic end 6f the‘scale.

With the restricted distribution on dogmatism, the mean
score for subjects classified as high on the variable was only —
157.5, or close tc the mid-point on the D-Scale. The range of
scores for this group was from 141 to 199. These scores corres-

pond, respectively, to average item écores of 3.53 (close to

the neutral point) and 4.97 (close to the response "I agree a '
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little").' Subjects classified_as high dogmatics were, there—_
fore, not extremely dogmatic. Among-suchnsugi?cts it is unlike-
ly that clear in-group and out-group dlstlnctlons would be
ev1dent They could rather be expected to have a similar out-
look toward English Canadians as subjects classified as low
dogmatics. Thus, the absence of extremely dogmatic subjects

in the study may account for the lack of support for the
research hypotheses, which were based on expectations relating
to extremelyhigh and low scorers on dogmatism.

A restricted_distribution on integrativé orientation
for subjects in the study may also have contributed to the lack
. of support for the research hypotheses. Aas indicated in
Chapter II, the mean score on integrative orientation was 44.8,
which corresponds to a score above the mid-point, toward .the
. high integratiﬁe orientation end of the eight-item Ratings of
Integrative Orientation Scale. Scores ranged from 26 to 56
out of a possible range from 8 to 56. fhe minimum score
corresponds toc an average item score of 3.25 (close to the
response "Slightly disagree") while the maximum correéponds
to an average item score of 7.00 (the response "Strongly
agree"). The majority of subjects were, Eherefore, integra-
tively oriented.

With this distribution, the mean score for spbjects

classified as low on integrative orientation was 38.8, which

e T e — o e
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corresponds to a score slightly above the mid-point, toward
the high integrative orientation end of ithe Ratings of Inte-

grative Orientation Scale. Scores ranged from 26 to 43.

The minimum corresponds to an average item response of 3.25

(above the response "Slightly disagree") and the maximum,
to 5.38 (almost mid-way between the‘respoﬁses "Slightly
agree" aﬁd "Moderately agree"). Subjects classified as low
on iﬂtegrétive orientation were, therefore, slightly integra-
tively oriented rather than non-integratively oriented. The
attitude of such subjects ;oward English Canadians may not be
as poéitive as that expected from non-integratively oriented
pérsons. . |

The fact that most subjects in this study were rela-
tively integrativelx oriented may be reléted to characteristics
of the course and the setting in which the coursé was offered.
The six—wéek summer institute was in a Francqphohe setting and
most'peisons\enrolled on a voluntary basis. 'Since.-the cdurse
is not—ébligatory and offers ample opporfuniﬁy to mix with
Francophones, it may tend to attract primarily integratively
oriehted persons. |

The characteriéﬁics of the course may also account for

the relatively non-dogmatic character of the subjects./” Persons

who are out—going and for whom meeting people from different
cultural backgrounds presents no cultural allegiance g¢onflicts

would probably be more likely to.attend such a coufSe than

B
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those who feel they need to exhibit Aheir loyalty to the

first language group. 1In addition/}most subjects in the study

were at the intermediate or advanced level of French study

and probably had had a chance to react previously to contact

[y
-

with the second language group. Jgst dogmatics, for whom

contact with the second language group may have caused cultur

al conflicts, would probably have already discontinued the

. study of French- To determine whether such‘possible
. o .

B 7 P
selection biases méy have been responsible for the results

observed in this study, it would be important to replicate

the study in a non-Francophone community with subjects enrolled -

g
in a compulsory French course.
:]

" To explore further the relationships among fhe variakles
included in this study and other possible reasons for the
result; obtained, Pearson product—moment.correlations were
_computed between the study variables. Correlations were also
- computed between the study variables ana scores on the Evalua-
tion of French.Canadians Scale, which was included in the
study questionnaire. Although attitude toward French Canadians
was not included in the researéh hypotheses it is an important
Gariable in Lambert's theofy. For this reason, it was included
in the post-hoc analysis.

The intercorrelations betWeeA vap}ﬁgles are presented
in Table VII. Correiations between integrative orientation and

the three variables, dogmatism, attitude toward English

Lasl _tp
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TABLE VII

Correlations between Integrative Orientation,
Dogmatism, Attitude toward English Canadians
and Attitude toward French Canadians

A}

Variables 2 3 4

1. Integrative 0.17719 0.19248 0.24757*
Orientdtion p=0.002 p=0.000 p=0.000

2. Dogmatism ’ ‘ 0.02099 -0.03456%*
. p=0.721 p=0.559

3. Attitude toward - : 0.78225*
English Canadians p=0.000

4. Attitude toward
French Canadians

n = 292 .

* 4 missing values

*
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Canadians and attitude toward French Canadians were positive
and significant at the p < .05 level, but were quite low,
ranging from .18 to .25. The positive correlation between
integrative orientation and attitude towafd French Canadians,
though, is consistent with Lambert‘s/%heory. The correlation
between attitude toward English Eanadians and attitude toward
French Canadians was also positive and significant at the p <
.05 level. It was quite high, indicating subjects had rela-
tively similar views toward both language groups. This could
be due to the generally non—dogmatic character of subjects
in the stuéy.

The correlations between dogmatism and the variaﬁles
attitude toward English Canadians and attitude toward French
Canadians were non-sigglficant. In an Anglophone population
with a full distribution of dogmatism scores, one would expect
a positive correlation between dogmatism and attitude toward

the first language group, as the majority would likely regard

this group as the in-group. 1In the same population, a negativer

relationship‘ﬁould be expected between dogmatism and attitude
toward the second language éroup. The lack of significant
correlations observed in this study between these variables
might be due to the limited distribution of dogmatigh\gggggg__
found among subjects. "
Another possible explanation is that attitudes toward

the first and second lénguage group may differ at different

et iew bm. AT

e



ey Y

PRESENTATION AND DISCUSSION OF RESULTS 67

levels of proficiency in the second language. AS mentioned '?)
in Chapter I, Lambert has.suggested that attitudes toward the
two language groups may change as one becomes more proficient
in the second language. To investigate this possibility
correlations between dogmatism and the two variables attitude
toward English Canadians and attitude toward French Canadians
were computed separately for subjects at each level of French.

The results,presepted in Table VIII, indicate one corre-
lation was significanttathe negative correlation between dog-
matism and attitude toward French Canadians among Level III
subjects. Although the corrélation reflects the relationship
between these variablesexpectéd for an Anglophone populaticn,
it was nevertheless quite low. All other correlations were
non~significant. The results, therefore, fail to indicate that
attitudes toward the first and second language group were
different at the three levels of French study.

The relatively non-dogmatic character of the subjects
in the study,rtherefore, appears to be the only viable expla-
nation for a lack of correlations between dogmatism and
"attitudes toward the fir;t and second language groups. To
draw firm conclusions, however, it would be necessary to
ascertain the relationship between these variables in an
Anglophone population with a full range of dogmatism scores.

As indicated in the preceding discussion, the results

of the analysis of data did not .support empirically the

e i —B—
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TABLE VIII

Correlations between Dogmatism, Attitude toward
English Canadians and Attitude toward French
Canadians by Level of French Class

L Dogmatism and Dogmatism and
Variables Attitude toward Attitude toward
English Canadians French Canadians
Level I'
r . 0.18028 0.16896*
P 0.315 0.355
n=33
Level II
r -0.05509 -0.00551*%*
P 0.469 0.943
n=175 '
Level IIIX
r -0.15331 ' . —0.22549%*
p - '0.164 0.040
n=84

* 1l missing value

** 2 missing values

e e s e+ e e s i o A el o
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research hypotheses which were based on Lambert's theory. It ' i
had been hypothesiééd that integratively oriented students
would differ in attitude toward the fi;st language group as a
function of levels of dogmatism. Contrary to expectationé,
it was fo&nd that integratively oriented, rather than non-
integratively oriented, subjects haé a more positive attitude
towara the first language group. However, the range of scofés

for dogmatism and for integrative orientation were also found
to be restricted. The absence of extremely dogmatic and .
extremely non-integratively oriented subjects may have

caused the lack of support for the relationship expected
between integrative orientation, dogmatism and attitude

toward the first language group.

Consequently, the results obtained in the study cannot ;

be interpreted as necessarily indicating a lack of support for
the aspect of Lambert's theory that was tested. The only

conclusion that can be drawn is that further studies are needed’

— e

to deterfine the relationship between integrative orientation,
dogmatism and attitude toward the first language group. 1In
any replication of the study with subjects studying French as

a second language, it would be important to ensure that there

B O DU SUPURRIRI S

is a full distribution of dogmatism and integrative oriehtation

attributes among subjects. By using students enrolled in a

—t———

compulsory French course -in a non-Francophone setting, a

selection bias could probably be avoided.




SUMMARY AND CONCLUSIONS

The purpose of this study was to test empirically an

aspect of Lambert's early work on a socio-psychological theory

of second language learning. He has suggested that two bases
may underlie an intégrative orientation: dissafisfaction with
one's own group‘br a genuine interest in both language groups.
DogmqgiSm, an authoritarian-like personality disposition
described by Rokeach, could expltain the difference in outlook
toward the first language group iﬁplied By the two types of
-iﬁtegratively oriented students suggested by Lambert. There-
ore, following a discussion of Lambert's theory and Rokeach's
conceptibf dogmatism, two research hypotheses were postula?ed:

1. There is interaction between integrative orienta-
"_tion and dogmatism in relation‘to attitude toward

the first language group. Integratively oriented
dogmatics are‘expected to evaluate the group less
favorably than integratively and non-integratively
oriented non-dogmatics, who in turn are expected
to evaluate the group less favorably than non-
integratively oriented dogmatics.

2. Integratively oriented subjects evaluate the first

language group less favorably than non-integratively-

oriented subjects.
The subjects for the study were‘§32 Anélophones who were study-
ing Ffench in a six-week summer immersion program. The Evalua-
tion if_English Canadians Scale devéloped-by Gardner et al.
was used to detefmihe'attitude toward the first language group.

Integrative orientation was measured by a scale developed by

Gardner et al. and dogmatism by Rokeach's D-Scale.

e
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The data were analyzed by means of two—wayjénalysis
of variance. The results obtaigea failéd to sgﬁport'the
interaction hypothesis. The main effects hgpofﬁesis,

i \

although significant at the .05 level of significance, was

in the opposite direcéion predigted.-'Integratively‘orignted
subjects had more pqsitive attitude toward'English Canadians
than integratively oriented‘subjects. It may bé, ﬁhere%brel
tﬁat a lack of satfgfaction with the first languége group l.
impedes or inhibits rather than motivates devglopipg;a clqsér.
association with é—EEEQnd-languagé group, as impiied.By an .
iﬁtegrative orientation. Altﬁpugh the results from this study
do not allow‘for firm conclusions to.be drawn, tﬁey do indicate

a need for further research in this area,

i
Special cifcumStances were.also found.thgt may have
~" affected the rélééionéhip postulated. The distributidn of -
scores on dogmétism obtaineg with subjects in the study was
restricted, with no subjects at the extremély'higﬁ dogmaﬁic end
of the distribution. Scores of thosg‘clagsifiedlin thehstuay
as high dogmatics, therefore, corresponded to average responses
indicative of anly slightly dogmatic subjects. Since the l
research hypotheses Qere based on contrasts betwéen high ;hd
low dogmatics, the rgstricted distribution of dogmatism could

account for the similarity'in attitude toward Engliéh Canadians

found between subjects classified as high and low dogmatiecs in °

"
% the study.

U
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The distribution of scores .on integrative orientation

was also restricted .with no-subjects at the extremely low:

integrative/orientation end of the distribution. Consequently,

scores of those classifiea as low on integrative orientation
corresponded to average responses indicative of slightly
integratively oriented,, rather than non-integratively '
oriented, subjects. This, along with the restricted range
on dogmatism, ‘could account for the relatively low scores
on_the Evaluation of English Canadians Scale observedﬁamonc
subjects classified as low on integrative orientation.

The Francophone setting of the summer 1nst1tute in
which the study wag'undertaken, along with the fact that
attendance at the lnstltute was voluntary, may have contri—
.bptea to the restricted distributicns on dpgmatism and inte-
grative orientation. Presumabiy, subﬁects who are outgoing',
and percelvelno cultural allegiance confllcts arlslng from i
closer assoc1at10n with the second language group w9uld be
more likely to enroll in such a course. '

e Given the possible selectlon bias operative in this
study, it is difficult to conclude that the results obtained:
necessarily failed to sﬁbport the theoretica; ftamewotk for
'the research hypotheses. Only'if similar results were

/
obtalned with subgects drawn froﬁﬁa population show1ng a
.complete dlstrlbutlon on dogmatisﬁ”%nd 1ntegrat1ve orlenta—;

3

tion could this conclusxon be drawn. -Thus, there is a need .
o]
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-

to replicate this study. Such a study would best be carried

out in a non-Francophone setting with subjects enrolled in

an obllgatory French course since ‘the settlng and course

]

characteristics may have contributed to the restrlcted

distributions on dogmatism and integrative orientation found

in this study.

The fact” that restricted distributions on the independ-

ent variables‘were obtained in this study points to another
area for further research; that is, the possible role of

. course characteristics and. setting in influencing enrollment
‘in courses. If as waslfound in this study, subjects in
electlveTFrench courseg Or co:z;es offered 1n Francophone
settings tend conSLStently to ‘e—non-dogmatlc or 1ntegra-
tively oriented, it is likely such courses aﬁé attracting onlé
a portion of the Anglophonefbopulation. Such a finding, if

supported in other studies, would have definite implications

for educators respon51ble for language program policy, pagtic-

ularly in Canada where bilinguallsm is currently emphasized. '
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APPENDIX 1

QUESTIONNAIRE
ol
Used to Collect Data on
Integrative Orientation,
Dogmatism ang Attitude
toward the First Language
) Group
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' 1
You are asked to complete this questionnaire as part of a atu
on the attitudes of students learning a gsecond language.
the study will provide information on various factors influencing the learning
of a second language that will be of benefit to future cla

language learners.

YCUR ANSWERS WILL BE KEPT CONFIDENTIAL.
presented in summary form only.

|
/

v

It 1s hoped that

77
dy

ages of second-

The results will be
The background data requested below will be

used only to determine the sample and the general characteristics of the
group as a whole, for example, average age and geographical distribution.

parts, giveé your immedia
gtatement.

The questionnaire consists of three parts.
by instructions for completing that part.
of' the questionnaire, go ofgto the next. For each of the items In the three

udggéactions. Don't waste time thinking about each
On the other hand, please do not be careless ag

that you indicate your true feelings.

Thank you for your cooperatiom.

Each part is preceded.
When you have completed one part

it is important

BACKGROUND DATA

1.

Age:

Sex: Male = Female. . .

Level of French class“yow-aré enrolled in;

Beginning 5 Intermediate

Advanced

Number of years og;previous instruction in French;

S

Language you speak at home: .
Other languages you speak and understand:

Home address: )?

A}

-y

City

A3

Citizenship: Canadian H Oiher

t

Number of fears you have‘live& in Cadada;

Province

Reason for enrolling in this institute:

-

b
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Following are a number of statements with which some people agred
and others disagree. 'There are no right or wrong answers since many people
Indicate your opinion about each statement by
checking the alternative below it which best indicates the extent to which

have different opinions.

you disagree or agree with that statement.

\

Following is a sample 1tem.

‘which best indicates your feeling. d-;

.

PLEASE CHECK EVERY STATEMENT.

Check the alternative below the statement

.. Bobby Orr is the best player to have ever played in the National Hockey

- League. .

-

-

Strongly Moderately Slightly Neutral Slightly Moderately Strongly
Agree

Digagree Disagree

A}

In ansﬁering this question, you should have checked one of the above

Disagree

Agree

Agree

alternatives. Some people would check Strongly Disagree, others would check’
Strongly Agree, and still others would check one of the alternatives in between.

]

.

1. Studying French can be important for me because it will enable me to ga
gqod friends more easily among French-speaking Canadians.

Which one you checked would indicate your own feelings based on every thimg you
know and have heard. Note, there is no right or wrong answver.
important is that you indicate your personal feeling.

All that is

o

]

¢
Strongly Moderately Slightly Neutral W Slightly Moderately Stfongly
. Agree

Disagree Disagree

2. Studying French can be Iimportant for me because it will allow me to be more

Disagree

at ease with fellow Canadians who speak French.

Agree

Agree o0

Strongly Moderately Slightly‘ Neutral Slightly Moderately Strongly
Agree

Disagree Disagree

T

’
~

3. Studying French can be important for me because it will make me a more

knowledgeable person.

Disagree

4

~

Agree

U P

Agree

Strongly Moderately Slightly Neutral Slighﬁly Moderately Strongly
Disagree

Digagree " Disagree

Agree

i/

Agree

Agree
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7.
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Studying French caﬂ be'important for me because it will enable me to better

understand and appreciate French Canadian art and literature.
LS

Strongly Moderatély Slightly Neutral Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

[}

Studying French can be important for me because it will help me to understand
French Canadians and their way of life.

Strongly querately"SIightly Neutral Slightly Moderately Strongly
Disagree Disagree Disagree Agree Apree Agree '

Studying French can be important for me because I feel that no one is really ‘
educated unless he is fluent in the French language. T

o
Y L]
. -

Strongly .Moderately Slightly Neutral Slightly Moderately Strongly

Disagree Disagree Disagree . Agree Agree Agree
. :
* e
Studying French can be. Important for me only because . I'll need it for my
future career.
N , .
\\\\Sgﬁgngly Moderately Slightly Neutral Slightly Modgraﬁzig Strongly
Disagree Disagree Disagree Agree Agree Agree _
o - a4

\
N

Studying French can be gmportant for me because I will be able to participate
more freely in the activities of other cultural groups. ‘

*

" Strongly Moderately ASlighfi; Neutral Slightly Moderately Strongly

Disagree Disagree Disagree Agree Agree Agree

-

-Studying French can be importan me because it will enable me to think

and behave 1like Frengp’CEﬁzaz;ns. i

"

v '\ - N

Disagree Disagree ijiiégge Agree ee Agree

Strongly Moderately Slightly WNeutral S1fghtly iggérately Strongly

—

o ——y
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10.

11.

12.

13.

15.

80

Studying French can be important for me because it will make me appear
more cultured.

Strongly Moderately Slightly Neutral Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

Studying French can be important for me because it will help me to appreciate

the problems that French people have in a-predominantly English-speaking
country.

Strongly Moderately 'Slightly Neutral Slightly Moderately Strongly
Disagree Disagree Digagree Agree Agree Agree

Studying French can be important for me because 1t will allow me to meet
and converse with more and varied people.

-
<

Strongly Moderately Slightly Neutral Slightly Moderately Strongly

‘Disagree Disagree Disagree Agree Agree : Agree

, -~

Studying French can be important for .me because.T think 1t wiii%somedéy be -

- useful in getting a good job.

' . KN
Strongly Moderately Slightly Neutral Slightly Moderately Strongly
Disagree Disagree Disagree " Agree ' Agree Agree

Studying French,cén be important for me because other people will respect
me more If I have a knpwledge of a foreign language.

Strongly Moderately Slightly Neutral Slightly Moderately Strgngly
Disagree Disagree Disagree Apree Agree Agree

Studying French can be important for me because it will hélﬁ'me if I should
ever-: travel. )

Strongly Moderately S1lightly Neutral Slightly Moderately Strongly
Disagree Disagree Digdgree Agree Agree " " Agree

-




PART IT 81 -

%

The purpose of this part of the questionnaire is to obtain som
indication of how you think and feel about-a number of important social and
pergonal questions. The best answer to each statement below is your personal
opinion. We have tried to cover many different and opposing points of view;

you may find yourself agreeing strongly with some of the statements, disagreeing
just as strongly with others, and perhaps uncertain about others. Whether you

apgree or disagree with any statements, you can’be sure that many polee feel (:f'

.the same‘gﬂ you do.

In the parentheses in the left margin, mark each statement according
to ﬁ'low much you agreeor disagree with it. PLEASE MARK EVERY ONE., Write +1,
\Q, +3, or -1, -2, -3 in the parenthesé next to each statement, depending op
how you feel in each case. Use the code€}shown below; it is repeated on each

succeeding page of this part. ‘\
| Code '
+1: I AGREE A LITTLE ' ~1: I DISAGREE A LITTLE
4#2: I AGREE ON THE WHOLE , -2: 1 DISAGREE ON THE WHOLE
+3: T AGREE VERY MUCH -3: I DISAGREE VERY MUCH

( ) 1. The highest form of government is a democracy and the highest form,
of democracy is a government run by those who are the most intelligent.

¢ ) '2.- Most people just don't know what‘g good for them.

( ) 3. Man on his own is a helpless and miserable creature.

¢ )y 4. Most people just don't give a "damn" for others.

( ?\\\5. Fundamentally, the world we live in is a pretty lonesome placé.
‘( ) 6. Once I get wound up iIn a heated d cuséion I just‘canft stoﬁ.

{ ) 7. The presenf is all too often full of unheppihess. It is only the
future that counts. SR
Q It _is only natural that a person would have a much better acquaintance
ideas he believes in than with ideas he opposes. .

{ ) 9., It is better to be a dead hero than to be a live coward.

( ) 10. The worst crime a person could commit is to attack publicly the
: people who believe-in the same thing he does.
v :
( ) 11. 1In a discussion I a!?en find it necessary to repeat myself several
times to make sure I am being understood. £

- ket s e



Code L 82
+1: I AGREE A LITTLE -1: L DISAGREE A LITTLE

+2: I AGREE ON THE WHOLE - ~2: I DISAGREE ON THE WHOLE
+3: I AGREE VERY MUCH ~3: 1 DISAGREE VERY MUCH

} 12. A person who gets enthusiastic about too many causes is likely
to be a pretty "wishy-washy" sort of persom.

) 13. Unfortunately, a good many people with whom I have discussed
important socilal and moral problems don't really understand what's
going on. -

) 1l4. There are two kinds of people in this world: those who are for the
truth and those who are against the truth.

} 15. 1In a heated discussion people have a way of bringing up-irrelevant
issues rather than sticking to the main igsue.

)} 16. It is often desirable to reserve Jjudgment about what's going on
until one has had a chance to hear the opinions of those one respects.

) 17. 1In times like these it is often necessary to be more on guard against b
ideas put out by people or groups in one's own camp than by those
. in the opposing camp. .
N 3
) 18. Young people should not have too easy access to books which are
likeéy to confuse them, . \\

) 19.. A man who does not believe in some gregr cause has not really lived.

) 20. In the long run the. best way to live i1g™to pick friends and associates
- whose tastes and beliefs are the same as one's own.

) 21.£,While I don't like to admit this even to myself, my secret ambition ‘
is to become a great man, 1ike Einstein, or Beethoven, or Shakespeare. '

) 22. In the history of mankind there have probably been Just a handful
of really great thinkers.

) 23. Canada and Russia haV? just about nothing in common. : . N~

) 24, Even though freedom of speeeh for all groups is a worthwhile oal, ) i
it is unfortunately necessary to regtrict the freedom ofpffyfgin '
political groups. ) ‘ ‘

}..25. 1In times like these; a person must be pretty selfish if he considers
*gar primarily his ‘own happiness. - '

I

) '26. In tggg\eempiiiﬁied world -of ours the only way we can know what's - ' ‘!
golng on is to rely on leaders or experts who can be trusted.

1
'
i

i

) 27. A per n who thinks priparily of his own happiness. is beneath ¢ ntémpt. - E
. o . \jf 3\\\\ ‘<::’é | <
| . l

T . '
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Code 83
+1: T AGREE A LITTLE -1: I DISAGREE A LITTLE
+2: I AGREE ON THE WHOLE -2: I DISAGREE ON THE WHOLE
+3: I AGREE VERY MUCH -3: I DISAGREE VERY MUCH
) 28. Most of the ideas which get printed nowadays aren't worth the paper
they are printed on. '
) 29. If a man is to accomplish his mission in 1life it is sometimes
necessary to gamble "all or nothing at all.”
) 30. In a heated discussion I generally become so absorbed in what I an
going to say that I forgetwlto listen to what the others are saying.
- j
) 31. 1'd like it 1if I could find someone who would tell me how to solve 7
my personal problems. \
) 32. To achieve the happiness of mankind in the futrure it 1s sometimes
necessary to put up with injustices in the present.
) 33. If given the chance I would do something o greet benefit to the world.
) 34. My blood boils whenever a person stubbornly refuses to admit he's wrong.
} 35. When it comes to differences of opinion in religion we must be careful
not to compromise with those who believe differently from the way
we do. .
( .
") 36. There 1s so much to be dome and so little time to. do it in.
) 37. Of all the oifferent philosophies which exist in this world there .
. is probably only one which is correct. 'g
3 38. The main thing in 1ife is for a pemson to want to do something Important. ;
!
) 39. It is only natural for a person to be rather fearful of the future. :
) 40. To compromise with our political opponents 1s dangerous because it ‘. %
usually legads to the betrayal of our own side. :
' )
) 41. Even though I have a lot of faith in the intelligence and wisdom of .
the common man I must say that the masses behave etupidly at times |
]
Y 42, I %ave often felt that strangers were looking at me critically. i
. I
|
) 43. It is only when a person devotes himself to an ideal or cause that [
o
» 1ife bacomes meaningful. = ' |
Yy 44. A group whichk tolerates too much differences of opinion among its Eu
own members cannot exist for long. !
. ) |
There are a number of people I have come to hate because of the ‘things ;

they stand for. ]

/ ]
. 1
v, ) X
. "

Y
"



" PART IIT 84

The purpose of this part of the questionnaire ig to determine your
ideas and impressions about a number of things such.as French Canadians, English
Canadians and the like. We call' these things concepts. In answering this section,
you will be asked to rate a number of such concepts.on a number of scales. On the
following pages, there is a concept given at the top of the page, and below that
a4 group of scales. You are to rate each concept on each of the scales in order.

Here 1s how you are to use the scales.

If the word at either end of the scale very stro
and impressions about the concept at the top of the page
check-mark as shown below:

ngly describes your ideas
» you would place your

N Fair X : : : : : : Unfair

Fair : : : OR

c : X Unfair

If the word at either end of the gc
. . impressions about the concept (but not strong
"mark as follows:

ale describes somewhat your.idéas and
ly s0), you would place your check-

¥ Good X

DN
L)

Good : H : QR : r X

L3 = - ~t

'If the word at either end

_ of the scale only slightly describes your ideas
«20d impressions about the concept

» You would place your check-mark as follows:
Hard : i X

i : : Easy .
* o
: - OR . X : : Eagy -

~r Hard

. . )
If the word at either end-of_the scale doesn't seem to be at all related

Eg_your ldeas and impressions about the concept, you would plaEE-;Ehr check-mark

.as follows:

Weal : s v X

Strong
PLEASE PLACE ONE CHECK-MARK ON EVERY SCALE.
The following is an example. , . Y
Snake
friéndly : - : X i unfriendly
dangerous . X . ) i séfe -_ K
‘ -fast : : {: s : X slow

In this example, the concept. was snake,
each of the three scales. In the example, snake is segn as slightly unfriendly,
extremely dangerous and somewhat slow. Your ratings may have been different depending
upon what ideas and impresgions you have of the concept "snake'. Thef? are no right
Or wrong amswers. We want you to indicate your own ideas and ;mpresaiona.

s
and one check-mark was placed on

v ;
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lazy

good

non-religilous.

l_'fﬁcalm
friendly

follower

unreliable

considerate
. séuPid
em;tional
insincere
proud
cheerful

unlikeable

ambitious

dependable
politg
impatient
untéustworthy
primitive
honest

loyal

- ingensitive

.talﬁg ive

unathletic

'

#

.

-

de

85
industrious .
bad-
religious -

excitable

" unfriendly

leader
reliable ,
inconsiderate
intelligent
unemo;ioﬁal
sincgfe .
humble -
qheefléés
likeable

unambitious

_undefendéble.

impolite
patiént
tfuatworthy
modern

dishoneqt

Idisloyhl'

sensitive
unpleasant

colourful

inartistic -’

.pj;sive L

cruel

quiet .

athletic

e TN i -

*’ 3 I
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. ’ ENGLISR CANADIANS | 86,
) ' patient: ' :- : H : : : impatient I \
.-: . colour;ful - : : : : . : 1 " eolourless
- " atupid o : set g ” ‘ : : intelligent
. . c;nsiderat;- . : P : : incon’si_iierate-
- J unde-pen’dablé B H P : : : : depeng!at;le
-prbud ‘ :. : : : : humble-
amliitious. ‘ : : : - : unagbitious
‘. \ .‘/,-i!ra/ensiti-ve : : : : K. : : gensitive -~
X Wcalm : RN : : : ! e;{citabl;e
. ,4 " religlous : : : : : : non-religious: a'f/
7 sin;ere : : : : : : insiné)ere. ‘ )
. unreiiable .t o : : : reliable
. honest : : : : : dishonest
pleasant H : ‘ : s : : unpleasant )
primitivg 7 : : : ™ : : modern -
unemoti,on_al : : | — : ': : emotional
- fol'lower | : : : : : : Leader ‘
trustworthy : : : : L : untrustv_zort;h);
. bé]:l : : : ’: : : good ,
polite K : 2 : : : impolit'::a
. 'a‘thlP;tic : S : : : unathletic
cﬁeerful ' : : : : : : cheerless
'. "\\/.J ‘;un_likéable F : : : : : iikegble
’ \ ' lazy : : : : S industrious
'\'f? unfriendly : : : : : : friendly
- __,/7"/ : Pa;.lsli " ‘ : : : : : -3 ﬁﬁa'ictive
(\_\ | disloyal t ) : : :: : : . loyal
R . !
talkative / : : t : : : quiet
2 . 515( - :
/a‘z\::i c : : : : : : inartistic
‘Y J cruel : R : T : kind ¢
~ - Voo 3




' ’ " . EUROPEAN FRENCH PEopLﬁ : 87
L . B kiqci ____ : .: :" e : cruel
) undepbndable :‘T:“ : : : dependable -
T , s calm . : ' : e : : : excittble
S o) v . bad’ : : : v : good
. - » v > _
4 . 2 medern : o : : : H primitive
.‘ ) ‘Q ) dishonest ;. . : v : : : hon'est f\_.\
o *~  cheerful . it : s : : cheerless L -
v » - - ‘
- | _, friendly : : : ~: ;¢ unfriendly
) - colo;;rléss Nt : : 2 v _ coYourful
- - A ,'gr.tistic t :€ : : : : inartia‘tic
| ) di/s;],oyaln : t : : : : loyal
reliable : i : E : : : unreliable
: B ) ;:atient:. : : : : : impatient \
i . ' ' o emotio‘nlal : : : : : : unemotjl.onal
passive : : : : : : ' active R
) insincere : : : : : sincere
. pleasant : : : : : : uni)leaaant
proud : : : : : : humble
. s
- impolite : : : : 3 : polite
) . TiKeable - 73 : : : : : unlikeable
' intelligent 3 : : : : : .stupid
et L, o :
untru_st rthy : : : : : : trustworthy
(. unambitious : ! : : : _ ambiticus - 3
reliéious : : : . > : LN ‘non-religious. |
sensitive: : s : : : : \nsensi.t ive
athletic i : E : : : 7 /unathletic
\ quiet : : :, : : : _ talkative
. . i
. . »industrious : : : : : i lazy
¢ inconsiderate : : H : : 3 conslderate
. " . - lead‘er 3 : : : " : follower
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it e AP ————— L Pl B e ST

e

I.D. AGE SEX LEVEL PROVINCE INTEGRATIVE -DOGMATISM ATTITUDE "ATTITUDE

i . OF OF ORIENTATION SCORE TOWARD TOWARD
FRENCH RESIDENCE SCORE ENGLISH FRENCH
' ’ CLASS |, . . . CANADIANS CANADIANS
. iy SCORE - "SCORE *
100. 18 F 1 B.C. 52 - 131 ° 72 77
101 47 M 1 Que. 34 146 61 P 57
. 102 19 F- 2 B.C. 41 117 52 _ 52
103 19 M 2 B.C. 38 148 . 61 49
104 18 F 2 +  N.S. 49 . 95 . 91 . 91
105 29 M 2 Y.T. _ a8 " 147 . . /52 _ 52
106 19 F 2 ‘Sask. . 50 148 59 59 -
107 18 F 2 Alb. 48 114 .52 52,
108 . 43 M 2 Que. _ 50° 136 6 57 ¢ .
109 54 F 2 N.S. 32 150 mu¢” 73-
110 32 M 2 Nfld. 44 1 . 137 6 65
111 4 M 2 Ont ! 44 127 56 58
112, 33 M 2 Que. ) 44 - 141 - 574 67
113 47 F 2 ont. 46 . 18 " B3N 88
114 22 F 2 N.B. 45 148 —~~~2~"75 = - - 72
115 21 F 2 Man. 37 124 79 74
116 23 F. 2 Missing 37 ) . 142 64 65
117 18 F 2 Alb. 47 181 577 - 79
*118 24 M 2 ont. 50 - 157 . 62 _ 68
119 © 20 F 2 ont. 46 95 79 , 85 .
°3120. 18 F 2 N.S. -~ 50 154 72 68
121 24 M 2 B.C. . 46 168 51 70
122. 25 M 2 B.C. 50 135 53 .63
123 24 M 3 ‘ Ont. T a4 118 52 52 )
124 19 ° F- 3 ont. - 40 150 44 67
125 19 F 3 B.C. © 46 - 127 51 54
126 . 47 M '3 Oont. 47 154 53 58
127 23. F 3: N.B. . 43 119 74 77
128 19 F - 3 Alb, 40 133 76 79
129 i8 M 2 .B.C. 39 154 68 - 49
1130 59 M 2 Oont. 51" 168 77 60

.
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y.p. AGE SEX LEVEL PROVINCE INTEGRATIVE DOGMATISM ATTITUDE ATTITUDE
. OF OF ORIENTATION SCORE- TOWARD TOWARD
“FRENCH RESIDENCE SCORE ENGLISH FRENCH
- CLASS " CANADIANS CANADIANS
SCORE SCORE
, _ e

131, 39° M 2 B.C. ° 50 122 65 76
132y 18 ' F 2 Ont. . 50 133 78 73

133 18> F 2 Ont. 48 145 85 83

134 18 M vy B.C. 51 155 69 69

135 17 - M 2 ont. 40 130 73 77

izeé 22 F 2 ont. 38 115 52 52

137 - 27 F 2 . N.s. 37 ¢ 167 63 58

138 49 M 2° ont. 51 125 78 81

139 43 M 1 Nfld. 41 180 87 86

140 38 F 2 B.C. - 38 /WWN 58 60
141 21 M 2 ont. . 47 4 52 66

142 21 M 2 N.B. 48" - 69 77 77

143 18 F 2 N.B. 46 127 73 75

144 20 F 2 alb. . | 52 164 72. 78

145 ,21 F 2 ont. - 50 © 137 57 60
‘146 21 F .2 N.S. 51 140 82 83

147 (21 F 2 Sask. 49 135 69 80

1 23 F 2 Que. | 46 113 55 52

149 24 M 1 B.C. Y 115 63 64

150 20 F 2 ont. 44 164 64 79

151 i9 F 2 Sask. 55 123 52 Missing .
152 26 M 2 ont. - 26 133 46 45

153 23 F 2 Que. 54 160 51 58

154 24 M 2 N.S. 52 . 100 89 .89

155 19 F 2 B.C. 46 151 72 72

156 19 M 2 Sask. 40 121 60 58

157 18 F 2 Oont. 41 125 60 58

158 21 M 2 N.B. 52 98 61 72

159 27 M 2 Nfld. 48 160 52 52

160 20 F 2 Man. . 45 135 52 52

¢
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SEX LEVEL  PROVINCE

I.D. AGE INTEGRATIVE DOGMATISM ATTITUDE ATTITUDE :
OF OF ORIENTATION SCORE TOWARD TOWARD . _
o : . FRENCH RESIDENCE SCORE ENGLISH FRENCH
o . CLASS -~ : CANADIANS | CANADIANS
- SCORE SCORE
. . . .
" F 1 B.c. 46 128. 52 52
F ! B.C. 37 -'121 55 50 ~
F 2 Man. 48 128 52 3
F "2 B.C. 54 121 B8 8 |
F* 2 B.C. 43 123 77 77 1
"F 2 Sask. 40 122 70 79
F 2 B.C. 37 142 49 55
M 2 Ont. 48 122 72 70"
M 2 Alb. - 35 140 76 67
F 3 N.S. 51 137 58 75
F 3 N.S. 45 118 .72 71
F 3 Ont. 50 131 74 8l
F 3 B.C. 50 101 62 68 ,
M ¢ 3 N.S.. 47 142 81 90 ;
F 3 Que. 55 87 54 57 ‘
P 3 -Que. 39 133 75 76 .
M 3 ont. 48 133 60 67 .
F 3 Ont. 41 128 61 70
P 3 Man. - ‘54 ' 156 87 86
F 3 B.C. 112 76 89
F 2 . oOnt. g > 141 -52 52
F 2 - B.C. 51 130 84 84
F 2 . Sask. 43 123 79 83
. F 2 N.S. 35 105 64 59
M 3 Que. 46 155 57 66
F 3 Ont. 41 157 74 71
F 3 N.S. 48 147 66 71
F 3 Ont. 52 191 72 79
M 3 Ont. 49 138 .53 60
191 20 F 3 B.C. T 47 129 65 67 .
192 18 F 3 Man. 46 154 , 67 \v 68 .
. 7N
_ .
2 \~ .
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ATTITUDE

AGE SEX LEVEL PROVINCE INTEGRATIVE DOGMATISM ATTITUDE
OF OF ORIENTATION SCORE TOWARD TOWARD
FRENCH RESIDENCE SCORE ENGLISH FRENCH
) CLASS CANADIANS CANADIANS
SCORE SCORE "

193 21 F 1 B.C. 48 " 138 52 52
194 21 ® 1 alb. 43 139 66 73
195 18 M. 1 Man. 46 162 44 57
196 22 M 1 N.B. 50 93 58 59
197 60 F 1. Que. - 39 103 64 58
198 24 F 1 ‘Que. 38 113 65 66 .
200 18 F 2 B.C. 47 100 78 78
201 18 F 2 Alb. 43 134 62 53
202 18 F 2 Alb. 49 - 151 77 . 68
203 21 F 1 Alb, 49 135 78 79
204 19 F 2 Sask. 48 163 53. 58+
205 30 M 1 B.C. 43 41 52 52
206 21 M 1. Que. 43 119 61 87
207 20 F 2 Ont. 51 177 73 78,
208 19 F 2 B.C. 51 131 72 ° 66 .
209 200 F 2 - Que: 41 138 79 77
210 19 F 3 N.S. 36 143 56 63
211 20 F~ 3 N.S. 49 199 65 64
212 21 M 3 alb. 50 109 78 79
213 18 F 3 Que. * 40 84 ©78 69
214 19 F 3 B.C. 39 88 65 63
215 23 M 2 "Man. 49 121 59 71
216 22 F 2 Ont. . 37 . 110 77 78
217 26 M 2 Que. - 39 167 50 65
219 21 M 2 ont. ‘44 90 53 60
220 18 F -2 Que. 40 114 62 -66
221 ° 20 F 2 Man. 40 130 73 80
222 21 M 2 Que. 50 . 137 79 82
223 18 E 2 Ont. 490 - . 143 61 83
225 i3 F 2 ont. 26 99 53 64
226 21 M 2 Que. 27 78 53




ATTITUDE

I.D. AGE SEX LEVEL. PROVINCE INTEGRATIVE DOGMATISM ATTITUDE .
OF - OF ORIENTATION SCORE TOW TOWARD
FRENCH RESIDENCE SCORE : ENGLISH FRENCH
CLASS . CANADTANS CANADIANS
o . mnowm/ SCORE
. - \ .
227 33 M 2 N.S. 41 137 78 71
228 25 M 2 N.B. 53 152 68 . 72
229° 18 M 2 Sask. 39 142 56 - 57
230 18 F 2 B. 45 - 131 52 52
231 19 M 2 n. 52 - 137 - 71 72
- 232 M 2 Ont. 48 110 78 74
— . 233 \wmf F 2 ont. 49 160 77 63
4 4 /197 F 2 Que 45 140 77 72
~ ,f\wwm\\ 22 F 2 B.C. 40 100 52 52
236 23 F 2 . B.C. 43 108 71 Missing
237 19 F 2 Sask. 38 141 73 57
23 19 F 2 N.B. 49 117 ‘83 79
239 22 M 2 Ont. 49 109 52, 52
240 ' 31 F 3 B.C. 49 122 52 52
-~ 241 .37 F 2 N.B. 45 131 54 , 56
242 24 M 2 Ont. 52 141 52 52
; 243 48 M 2 Ont. 40 107 60 64
244 24 F 2 Man. 35 133 74 79
245 24 F 2 Ont. 45 99 53 56
246 18 F 2 Sask. 40 - 127 74 70
' 247 47 M 2 Ont. 47 133 52 57
. 248 20 F 2 Ont. 51 : 117 69 75
249 21 M 2 B.C. -40 98 53 577
250 .17 F 2 Ont. 48 155 59
251 22 F 3 Ont. 41 155 59 5
252 20 F 3 Nfid. 48 112 62 qm
253 20 F 3 ont. 52 136 64 8
254 18 . F 2 ont. « 47 162 77 73
. 255 22 M 2 ‘Ont. - 45 91 66 70
256 21 F 2 N.B. 46 165 57 53
257 18 F 2 Ont. 52 171 52 53

:
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"I.D. 'AGE SEX LEVEL PROVINCE INTEGRATIVE DOGMATISM ATTITUDE ATTITUDE :

. OF. © OF ORIENTATION. SCORE - TOWARD TOWARD
T . . o FRENCH RESIDENCE SCORE * ENGLISH FRENCH
- g CLASS . CANADIANS CANADIANS
o ] . SCORE SCORE
" 258 21, My 2 N.B. . . 36 148 54 54 . .
,// 259 - 21 M 2 Que. 48" 131 78 §2
260 18 M . 2 N.B. 32 192 77 73
_ ~ 261 52 . M 2 Ont. 54 107 77 . 84 _
262 24 M 2 B.C? 45 130. 63 : 71 -
: . 263 21 . F 2 ont.- 50 140 52 52
e 264 19 P C2 Nfld. : 49 " 154 85 86
. 265 18 ' F 2 " Ont. 45 - 156 51 54 .
; 266 ‘18 F 2 N.5. © 50 116 52 .52
267 19 F 2 Ont. 41 136 57 : 75
268 - 20 M 2 N.S. 44 146 © 55 64 -
269 20 M 2 Ont. T 54 ¢ 151 66 71
270 31 F 1 Que. 52 _ 119 73 74 : AN
271 20 F 1 B.C. - . 45 : 124 73 75
272 19 F 2 ont. . 39 142 ‘55 68
273 18 F 2 Oont. 49 y 165 74 65 b
274 19 F 2 . N.B, 48, _ 154 78 72
275 19 F 2 * Ont. 48 T 128 77 77
276 18 F 2 Alb. 44 \ 178 - 78 79
277 27 F 2 " B.C. 50 167 72 - 79 -
278 19 F 2 B.C. . 43 ' 120 - 56 65 .
‘ 279 18 F 2 Alb. 44 . 132 62 61
280 18 M 2 ont. .40 160 61 74
282 21 F 2 B.C. 46 - 145 71 . .64
283 25 M 2 - N.B. - 50 102 71 - 75
285 19 F 2 Nfid. 47 g 159 68 77
. 286 18 F 2 ont. 35 153 - 51 ° : 51
288 : 20 F 2 B.C. 48 121 78 80
'289° 19 F 3 ont. .46 136 58 " 65
290 220 F 2 - B.C. 46 139 52 52
291 19 F 2 N.S. 49 - 113 . 52 52 )
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I.D. AGE SEX LEVEL PROVINCE INTEGRATIVE DOGMATISM ATTITUDE @weeHecum
OF OF ORIENTATION SCORE TOWARD TOWARD
ﬁh FRENCH RESIDENCE SCORE ENGLISH FRENCH
CLASS ) CANADIANS CANADIANS .
SCORE " SCORE
\ . ot
292 23 F 1 N.B. 39 140 63 53
293 24 F 1 Sask. 16 145 74 72
294 53 M 1 ont. 37 - 135 54 Missing
295 23 M 1 N.S. 42 129 52 52
296 ,28 F 2 B.C. 50, 144 49 78
297 18 .M 2 Ont. 47" 127 76 65
298 18 F 2 Sask. 49 127 50 73 T
299 20 F 3 B.C. .49 _ 117 84 * 85
300 21° F 3 ont. 46 . - 142 58 . 75
301 19 M 3 B.C. 48 174 58 66
302 22 F 3 N.S. 44 80 71 82
303 19 F 3 B.C. 35 126 76 74
304 19 F 2 N.B. 40 188 80 72 .
305 18 F 2 Ont. 44 150 . 52 52 .
-306 20 F 2 Alb. 34 127 52 52
307 30 . M © 2 Ont. 45 132 52 58" ’
308 22 F 2 *  Ont. 43 120 59 64
309° 21 F 2 Ont. 45 90 52 52 ™
310 18 F 2 ont. 40 92 . 58 52 :
312 18 F 2 Oont. 30 131 62 49
313 23 . F 2 B.C. 48 165 67 71 *
314 26 F 2 B.C. 40 111 56 . 70
315" 20 F 2 _ B.C. 36 49 52 60
316 21 M 2 Alb. 39 116 '53 - 64
317 49 M. 3. Que. 34 112 65 64
318 19 F 3 Ont. 'y - 46 129 66 72
- 7319 22 F 3 N.S. 45 199 85 65 A
/7320 18 M 3 B.C. 40 131 62 g 68
L 321 19 F 3 Alb. 44 172 51 49
322 19 F 3 Ont. 39 84 53 . 53
323 21 F 3 Alb. - 41 107 65 67
. . N
» .



96

T.D. AGE SEX LEVEL PROVINCE INTEGRATIVE DOGMATISM ATTITUDE ATTITUDE
. Or OF ORIENTATION SCORE TOWARD TOWARD
FRENCH RESIDENCE SCORE _ ENGLISH FRENCH
CLASS a . CANADIANS CANADIANS
_ . SCORE SCORE
324 22 F 2 Que. - 51 150 65 66
325 42 F 3 Ont. 37 105 72 Missing
.326 19 M 3 Ont. 43 156 76 76
327 20 F 3 B.C. 49 135 78 83
328 18 M 3 N.S. 44 160 62 61
329 21 F 3 N.S. 47 155 68 61 .
330 20 F 3 B.C. 47 170 56 - 59
331 20 F* 3 Alb. 43 147 58 ° 89
332 18 F 2 B.C. 48 165 76 70 .
333 20 M 3 B.C. 53 160 60 63
334 43 M 3 Que. 43 84. 64 67 -
335 45 M 3 Ont. 47 159 63 68 -
336 22 M 3. Que-. 44 119 52 58
337 20 F 3 ~ B.C. 47 143 67 - 68
338 21 F 3 B.C. 47 148 64 62
339 20 F 3 Sask. 40 130 74 71
340~ 22 F 3 ont. 43 129 58 46
341- 30 M 3 Sask. 44 174 * 62 53
342 20 F 3 Man. 41 85 - ‘89 ' 83
343 25 M 3 B.C. 42 143" 62 59
344 . 19 F 3 N.B. 53 153 52 52
345 38 M 2 Ont. 49 143 52 54
346 © 22 F 2 Alb. 43 109 56 58
347 20 F | 2 Ont. 29 173 54 . - 61
348 19, F 2 B.C. 41 69 52 - 54
349° 19 F 2 sask. ~ 40 143 52 54
350 20 M 2 Ont. 43 141 78 78
351 18 F 2 B.C. 51 131 .-B9 85
352 24 M "2 Ont. 44- 168 68 66
353 25 M 1 Ont. 38 115 51 59
354 18 F 1 Alb. 33 130 56 74
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, : I.D. AGE - SEX LEVEL PROVINCE INTEGRATIVE DOGMATISM ATTITUDE ATTITUDRE
i , .. OF OF . ORIENTATION SCORE - TOWARD :  TOWARD"
! T _ FRENCH RESIDENCE SCORE ENGLISH FRENCH
- ~ CLASS . CANADIANS CANADIANS
- SCORE . SCORE
. o
| 355 20 F. 1 B.C. 41 132 51 55
_ " 356%: 31 M 3 ont. 50 . 141 72 78
B 357 34 . F 3 Que. 44 94 77 , 79
) 358 24 F 3 Ont. 42 129 58 71
. 359 31 M 3 ont. -39 ; 128 52 60
_ 360 28 M 3 Ont. 44 ©o101 84 88
361 19 M 3 B.C. 36 134 " 53 62
362 20 M 3 Oont.- 53 147 .72 . 80
363 21 F 2 Que. - 52 174 38 . 50
364 20 F 3 Ont.. 54 111 78 - 83 :
. 365 26 F, 2 B.C. - 48 . 131 55 61
J . +366 24 F 1 Ont. 44 ' 103 - 91 89 ‘
« . 368 24 F 1 N.S. 50 . 137 76 . 72 .
“ e . 369 21 F 1 Ont. 51 131 68 . 77
\ : 370 20, M 1 N.B. 46 146 63 . 57
w _ 371 -20 M1 Sask. - 44 - 86 . 52 59
. 372 23 F 1 Alb. 32 © 115 54 . 59 -
373 31 M 1 Alb. - 43 103 - 59 66
374 18 F 2 Ont. 47 - 152 71 74
N 375 .54 M. 2 Ont. 46 119 <75 72 - -
376 19 F 3 ‘Que. 38 .128 73 67
377 46 M 3 ' Ont. 54 126 69 . 76
378 18 F 3 B.C. 48 111 64 68
: 379 25 F "3 . Alb. 39 126 65 , 70
380 19 F 2 B.C. . 47 115 62 61
381 19 F 2 B.C. 44 143 67 69
| _ 382 18 F 2 Alb. - 44 141 . . 68 71
W . - 383 .18 F 2 Que. . 51 163 52 . 65-
- - . 384 19 F 2 . Ont. 42 144 54 63 . —
385 .24 M 3 Ont, 41 125 ° 65 . 68
. 386 47 M 3 Ont. . 41 146 - 65 57
. ) N . u\
- .
\\\. >
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: I.D. AGE SEX LEVEL, PROVINCE - INTEGRATIVE DOGMATISM ATTITUDE ATTITUDE:
! L "~ OF : OF . ORIENTATION SCORE TOWARD TOWARD
FRENCH RESIDENCE SCORE ENGLISH FRENCH
@ CLASS T CANADIANS CANADIANS
) SCORE k SCORE '
r . 387 22 M '3 ont. 41 174 68 . 55
388 22 F 3 Ont. 56 172 52 52
389 22 M 3 Que. _ 53 174 70 68
390 26 >~ M 3 B.c. I 46 151 50 55
391 1% F 2 Oont. . 49 153 56- 75
- 392 18 F 2 ont. . 53 172 76 81
393 20 F 2 Nfld. \ ™\ 42 172 . 38 46 -
. ' 394 20 P 2 Nfld. * 50 154" 79 79
395 40 F 3 B C. 47 137 57 52
396 22 F 2 Nfld. 50 175 91 83
397, 23 F 1 Ont. . 49 180 72 73
398 35 F 1 N.S. 50 58 72 73
. .'399 20 F 2 N.B. 54 150 54 55
\ - , 400 122 F 2 N.S. 56 171 67 75
A ~

W



APPENDIX 3

ABSTRACT OF

|
AnXInvestigation.of the Relationship Between
Integrative Orientation in Second Language .
Learning, Dogmatism and Attitude toward the First .
"Language Group™ .

In Lambertfs‘early work. on a socio-psychological
theorf‘Pf second language learning; it is suggested éhat
persons‘with an integrative orientation may vary in attitude
toward the first language group. Since the_theoretical '
expectations associated with dogmatism, a concept developed
by Rokeach, provide a possible explanation for these attitu-
" dinal differences, an investigation was made of the interac-
tion between integrative orientation, dogmatism and attitude
toward the first language group. .

Specifically, it was postuiated:that integrativel}
oriented dogmatics woula have é less favorable attitude toward
the first language group than integratively and non-integra-
tively oriented non-dogmatics. Further, non-integratively
oriented dogmatics would have the most févorable attitude

toward the first language group. It was also postulated that

integratively oriented subjects would have a less favorable

/ .

1 Susanpe M. Koscielecki, masters thesis presented to
the School of Graduvate Studies and Research of the UnlverSLty
of Ottawa, February 1979, vi - 100 p.
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_attitude toward the first language group than non-integra-
. 7

élvely oriented subjects. : o .
A questlonnalre, wh}ch 1nc1uded Gardner et al.‘s
‘ leert-type scale for measurlng integrative orlentatlon,
Rokeach's. D -Scale as a measure of authorltarlanlsm and Gard-

ner et a *LE\EETantic differential scale for evaluating

English Canadians, 'was administered to 292 English-speaking

-

7 (/subjects enrolled in a six-week summer French course offered

Py a university in a Francophone setting in Eastern Canada.
Data were analysed using two—way “analysis of varlance.
The results did not support. thé 1ntéractlon hypothe51s.

A significant main effect_for 1ntegrat1ve ?;;entatloh was

subjects. Based on this finding, it was ‘su

of a high level of satisfactidn with the f£iT angﬁage group

o . *

may impede rathr than motivate seeking out a closer association

witq_a second language dfoup. It is possible, however, that

3
restrlcted dlstrlbutlons of dogmatlsm and integrative

orientation whlch were observed among sub;e&bs, may also

account for the lack of support ‘for the, reseéarch hypotheses.

-
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